
Quality assurance and accreditation of LIS education
in Indian universities: Issues and perspectives

Item Type Conference Paper

Authors Sarkhel, Juran Krishna

Citation Quality assurance and accreditation of LIS education in Indian
universities: Issues and perspectives 2006, :427-431

Publisher School of Communication & Information, Nanyang Technological
University

Download date 24/05/2023 08:35:20

Link to Item http://hdl.handle.net/10150/106273

http://hdl.handle.net/10150/106273


Asia-Pacific Conference on Library & Information Education & Practice, 2006 

427 

 
QUALITY ASSURANCE AND ACCREDITATION OF LIS EDUCATION IN INDIAN 

UNIVERSITIES: ISSUES AND PERSPECTIVES   

JURAN KRISHNA SARKHEL 
Department of Library and Information Science 

Vidyasagar University 
 Midnapore-721102, West Bengal, India  

E-mail: jksarkhel@hotmail.com  

Abstract. This paper provides a brief overview of the present status and problems of Library and Infor-
mation Science (LIS) education in Indian universities with an emphasis on the need for its internal qual-
ity assurance and accreditation by an external agency. The University Grants Commission’s (UGC) ef-
forts for the improvement of quality of LIS education have also been highlighted. A set of objective in-
dicators has been developed on the basis of an understanding of the global developments in the activities 
and services of libraries and information centers, the national environment, the outcome of National As-
sessment and Accreditation Council (NAAC) and the observations and recommendations arising from 
different national level seminars and workshops to facilitate the assessment and accreditation of LIS 
education. 

Introduction   
Library and Information Science (LIS) education in India is now over 90 years old. W. A. Borden, Li-
brarian of Young Man’s Institute, New Haven, Connecticut, USA started the first training program for 
library workers at Central Library in Baroda in 1911. In 1915, Asa Don Dickinson, another American 
Librarian, established a training course in erstwhile Punjab University (now in Pakistan), which was 
considered to be the second library school in the world, the first being the Columbia School. Both Bor-
den and Dickinson who pave the way for LIS education in India were the students of Melvil Dewey. 
The outstanding contributions of Dr. S. R. Ranganathan gave a new impetus to the spread of LIS edu-
cation at the university level in India. He was very much instrumental towards its recognition as an 
academic discipline. LIS education in India has expanded since independence in the form of increase in 
number of LIS departments in the universities and institutions offering specialized courses in LIS, and 
in the increase in number of students as well as courses. Research has also been initiated and acceler-
ated in different facets of the subject with the support of the universities and different funding agencies 
(Satija, 1993). It has been estimated that 120 universities are now offering Bachelor’s degree, 78 Mas-
ter’s degree, 21 two-year integrated Master’s degree, 16 M.Phil degree and 63 Ph D degree in LIS 
(Singh, 2003).  But it is a matter of regret that the growth has not been uniform and there is large dis-
parity in the quality of LIS education imparted by various universities and institutions, though a limited 
number of them are offering excellent services whereas others are mediocre or average. This situation 
warrants a serious thinking on the internal quality assurance and accreditation of LIS education in In-
dia.  

Problems of LIS Education in India  
A close examination of the past studies (Mangla, 1998; Singh, 2003) reveals that there are lots of prob-
lems that confront the LIS education in India. These problems may be summarized as follows:   
• Unplanned proliferations of library schools. 
• Lots of variations in syllabi and no norms or standards are maintained in regard to course contents. 
• Lack of consensus regarding duration of the LIS courses at various levels. 
• Student-teacher ratio. 
• Lack of uniformity in 

- Selection criteria for admission; 
- Intake; 
- Class periods; 
- Teaching methodology; 
- Distribution of marks; 
- Methods of evaluation; and 
- Research programs. 
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• Inadequate infrastructure in respect of 
- Space;  
- Faculty members;  
- IT Laboratory;  
- Library; and  
- Teaching aids. 

• Inadequate training facilities to update the professional competence of in-service teachers. Existing 
UGC refresher courses failed to provide needed expertise and skills to meet the growing complexi-
ties of information environment. 

• Lack of internal quality assurance and accreditation mechanism. 

Thus, it transpires that no library school in India conforms to the norms or standards and they are facing 
multifarious challenges. All these warrant continuous review, discussion, experimentation and feedback 
for standardization of LIS education at this moment. 

UGC Efforts Towards Quality of LIS Education  
Concerted efforts for the improvement of the quality of LIS education in Indian universities are evident 
in the recommendations of various Committees constituted by the University Grants Commission 
(UGC) since its inception in 1956. Some notable examples are: 
• Ranganathan Committee on Development of University and College Libraries, 1959. 
• Ranganathan Committee on Library Science in Indian Universities, 1965. 
• Kaula Committee on Curriculum Development in Library and Information Science, 1993. 
• Karisiddappa Committee on Curriculum Development in Library and Information Science, 2001. 

The recommendations made by these committees at different points of time provide valuable 
guidelines in respect of standardization of curriculum, enrolment, infrastructure, quality of teachers, 
teaching and evaluation methodology, research programs, etc. But very little has been done to imple-
ment the recommendations. Apart from the above mentioned committees, efforts for developing stan-
dard pattern of LIS education are also evident in the recommendations of the UGC Panel of LIS ap-
pointed in 1979 and 1982 respectively. It needs to be mentioned here that the model curriculum for 
different levels of LIS education suggested for the first time by the Curriculum Development Commit-
tee (CDC) (University Grants Commission, 1993) raised awkward question ‘Is the LIS curriculum in-
tended to match the specific requirement of any particular LIS department of the given university?’ 
Each LIS department has its own objectives and own organizational framework, which is particular to 
it. Hence, rather than functioning as some kind of master plan for a curriculum, the modular structure 
of curriculum was suggested in an evaluative study of the first CDC report (Basu & Sarkhel, 1995). 
Subsequently, the model curriculum of LIS suggested by the second CDC was based on modular ap-
proach and the modules incorporated in the model curriculum could be used as a basis for designing an 
actual curriculum, keeping in view the local conditions and needs (University Grants Commission, 
2001). But unfortunately this model curriculum was not adopted by most of the universities, as the role 
of the UGC is more of recommendatory in nature than accrediting.  

NAAC 
The National Assessment and Accreditation Council (NAAC) is an autonomous body set up by the 
UGC to establish quality in higher education in India. Sarkhel (2004) traced the genesis of NAAC and 
evaluated the processes adopted in the assessment and accreditation of the collegiate education in India. 
The NAAC has already completed the process of assessment and accreditation in a number of universi-
ties and colleges. In the present system of NAAC, there are two types of accreditation: Institutional 
accreditation and Departmental accreditation.  Accordingly, any individual academic department of the 
university can be assessed and accredited by the NAAC. But no such quality assessment of any LIS 
department has been reported so far.  

Towards Accreditation of LIS Education  
Internal quality assurance and accreditation of higher education through an external agency have be-
come the part of campus lexicon. To achieve academic excellence, it has been envisaged that standards 
and norms for LIS education should be set by an external agency and thereafter adherence to them may 
be made mandatory (Baradol, 1999). Accreditation is a set of processes whereby an outside agency 
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evaluates and examines the LIS courses according to a set of predetermined norms and standards. The 
professional accreditation of LIS education in universities has long been practiced in the UK, USA and 
Australia (Enser & Wood, 1999). 

 It has now become imperative to establish an external agency at the national level which can un-
dertake the work of accreditation of LIS courses in India, as is being done in certain other professions 
like Medicine, Management, Engineering and Technology, Law and Education. A more difficult ques-
tion to answer refers to the authority, which should be responsible for accreditation. The UGC or Asso-
ciation of Indian Universities (AIU) can take the lead in developing a mechanism for introducing a 
method of accreditation of LIS schools and courses. The Government of India should pass an Act that 
should make provision for establishing a statutory Library and Information Science Council of India 
(LISCI) and it should function as a central agency to provide guidelines and standards in LIS education 
and practices. LISCI would be responsible to lay down parameters for starting new LIS schools, con-
tinuation of existing LIS schools, recognition and equivalence of different levels of LIS degrees for the 
purpose of employment or higher studies, and promotion of LIS education in India.  

Criteria for Assessment 

Any assessment and subsequent accreditation is made with reference to a set of parameters so that the 
standing of a given LIS department can be compared with that of LIS departments of other universities. 
These parameters may be considered as reliable benchmarks to assess the level of performance of LIS 
departments. Differential weightages may be allotted to these parameters for calculation of the score of 
the LIS department and this score can be used to assign the overall grade. The grade will be supple-
mented by a qualitative report to be prepared by the peer team appointed by the accreditation agency 
and this report would highlight the strength and weakness of the given LIS department under various 
parameters. The typical examples of parameters developed on the basis of an understanding of the 
global developments in the activities and services of libraries and information centers, the national en-
vironment, the outcome of NAAC and the recommendations arising from different national level semi-
nars and workshops are furnished below: 

Mission Statement 

It is necessary to formulate the mission statement of each LIS department in the universities in order to 
plan the development of value-based and need based quality education and training in LIS with a view 
to generate qualified and competent manpower, responsive to societal needs. Efforts for improving the 
internal quality of learning and teaching LIS to achieve the planned goal can be ensured with the speci-
fications listed in the mission statement. 

Curriculum Design, Content and organization 

The quality indicators under this parameter include range of curricular options for different levels of 
LIS courses, innovative and interdisciplinary input, extent of incorporation of projects, laboratory and 
field work, periodicity of the review / revision of the LIS curricula, and mechanism of monitoring the 
curricula in the class room. 

Teaching, Learning and Assessment 

This parameter deals with the efforts of the LIS department in providing appropriate teaching-learning 
experiences to learners. The characteristics to be examined under this parameter include modes of stu-
dents’ selection for admission, teacher-student ratio, provision of departmental library and IT labora-
tory, modes of teaching, innovative teaching methods, tutorial system, regularity of classes, mecha-
nisms for evaluation of teaching and research, academic and research eminence of the faculty, faculty 
development program, extent of cooperation with national and international library schools, mode of 
evaluation of students’ performance including objectivity, impartiality and transparency in evaluation. 

Student Support and Progression 

This parameter looks at the efforts of the LIS department to provide the necessary assistance for good 
student experiences and to facilitate their progression. The quality indicators under this parameter in-
clude availability of comprehensive prospectus, career guidance, academic counseling and placement 
services, scholarship and financial aid for students, welfare services, student and alumni profiles, sup-
port services for NRI and overseas students.  
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Infrastructure and Learning Resources  

The quality indicators under this parameter include adequacy and optimal use of different facilities 
available to the students, teachers and external agencies and how they benefit from these facilities. The 
facilities may include space for study, teaching and research, central as well as departmental computer 
facilities including Internet, access to learning resources in and outside the university, hostel facilities, 
etc. 

Research, Consultancy and Extension  

The quality indicators under this parameter include provision of research facilities, involvement of the 
LIS department in research, consultancy service, extension programs and research publications.  

Organization and Management  

The characteristics to be examined under this parameter include the policies and practices governing 
the LIS department in the matter of planning, manpower requirement and training, and performance 
appraisal. Some important quality indicators are: governance of the LIS department on the principle of 
participation and transparency, academic calendar, effective resource mobilization and management 
strategy.  

Healthy Practices  

This parameter focuses on the innovative and unique practices of the LIS department that add to its 
academic ambience. Some important quality indicators are: creation of internal quality assurance cell 
and grievance redressal cell, participation in local community affairs, personal development program 
for learners, promotion of information literacy, value-based education, inculcation of civic responsibili-
ties and feedback mechanism for improvement of the functioning of the LIS department. 

Conclusions  
In recent years, the Indian Higher Education System has become fully aware of the need for quality. As 
India becomes integrated into the international economic system and participates in a competitive envi-
ronment, it has become imperative to provide quality LIS education and thereby produce quality LIS 
professionals who can work in multi-racial and multi-cultural environments. Quality and excellence 
could not be attained overnight. Organized and focused efforts by various agencies, viz. Central Gov-
ernment, State Government, UGC, AIU, university administration, LIS professionals, teachers and stu-
dents are needed to achieve this goal. Quality assurance and accreditation of LIS education will facili-
tate the process of achieving greater transparency and transferability of professional qualifications from 
one LIS program to another and thus increasing employability of the students upon completion of their 
degrees.    
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