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STATEMENT TO THE FACULTY SENATE, DECEMBER 6, 1999

I am Bill Bickel, Professor of Physics.

This statement contains news about the Marguerita Kay case.

On April 30, Superior Court Judge Villarreal found that the University of Arizona
administration engaged in "arbitrary and capricious conduct" by circumventing its own procedures
in firing Regents Professor Marguerite Kay. On August 23, the same judge ruled again in favor of
Professor Kay by providing specific clarifications on the Administration's request for direction. I
quote from Judge Villarreal's August ruling:

"Plaintiff must be given a termination hearing where she can be given a fair opportunity to
present evidence and argue that termination is not an appropriate sanction....the Court's order
did not envision a second scientific misconduct hearing. It did envision, however, a formal post-
termination hearing where Plaintiff would be afforded a fair and adequate opportunity to defend
her job....The scope of that defense will be up to her. Plaintiff must then be afforded a right of
appeal of any adverse decision to the Board of Regents....

Then Justice Mai-tone of the Arizona Supreme Court, on October 4, rendered a landmark
opinion with the unanimous concurrence of the four other justices on an Arizona State University
case. The ruling stated:

Under A.R.S. (Arizona Revised Statutes) [Section 41-1062 (A) (1)], 'every person
who is a party to such (university grievance) proceedings shall have the right to be represented by
counsel, to submit evidence in open hearing and shall have the right of cross-examination.' And
the Arizona Revised Statutes [A.R.S. 4 1-1062 (A) (4)] provides that the officer presiding at the
hearing may issue subpoenas for the attendance of witnesses....

Based on the October supreme court decision, Professor Kay's attorney Awerkamp filed a
Motion for Revision on October 7 with Judge Villarreal. The motion stated essentially,

"Dr. Kay's termination was based upon the administrative hearing at which she was denied
the right to be represented by counsel in violation of the Arizona Revised Statutes [A.R.S. 41-
1062 (A)]. The hearing and the termination which resulted from it are therefore void and can be
given no effect. Doctor Kay should therefore be immediately reinstated with back pay....

Then finally, Judge Villarreal, on November 9, issued his response which stated among
others,

the Arizonsi Board of Regents and the University of Arizona rules that do not allow
counsel to speak at administrative hearings violated the Arizona Revised Statutes [A.R.S. 41-
1062] when her attorney was prevented from actively participating in the CAFT II scientific
misconduct proceedings. Defendant must hold a new administrative hearing which comports with
the statutory right provided under the APA....

Despite these three (3) court rulings and the two (2) Committee of Eleven resolutions
unanimously adopted against the Administration position, President Likins has remained
impervious to these decisive and overwhelming judicial and faculty decisions.

I again urge this Faculty Senate to officially instruct the president to act immediately in
compliance with the basic requirements of due process which apply to all of us.

I will leave my statement with Larry Schooley to be attached to the minutes of today's
Senate meeting.
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The Arizona Faculties Council's
Definition of Learner-Centered Education

Learner-centered education places the student at the center of education. It begins with
understanding the educational contexts from which a student comes. It continues with the
instructor evaluating the student's progress towards learning objectives. By helping the student
acquire the basic skills to learn, it ultimately provides a basis for learning throughout life. It
therefore places the responsibility for learning on the student, while the instructor assumes
responsibility for facilitating the student's education. This approach strives to be individualistic,
flexible, competency-based, varied in methodology and not always constrained by time or place.

Instructional Delivery. Learner-centered education advocates a student-focused teaching
and learning environment. Educators attempt to maximize student productivity, knowledge
acquisition, skills augmentation and development of personal and professional abilities. Such
educators may use avarietyofinstructionaLtools and methods, as well as flexible arrangements
of time and place. Student-centered educators urge students to join them in the learning process.
Learners assume primary responsibility for their choices and have opportunities to exercise
control over their learning. These efforts may often lead to collaborative partnerships among
university faculty, administration, staff and the community at large.

The learner-centered environment facilitates the exploration of meaning and content
knowledge through personal and interpersonal discovery. The process implies active
involvement by the student and the integration of academics with the student's total
development. Examples of learner-centered educational practices include, but are not limited to:

Collaborative group learning, both inside and outside the classroom;
Individual student research and discovery;

e Reseãh and discoveryThy students and faculty together
Problem-based inquiry learning;
Student-faculty studio and performance activities;
Asynchronous distance learning;
Synchronous interactive distance learning;
Service learning activities;
Hands-on, experiential learning activities;
On-site field experiences;
Self-paced tutorials.

Learner-centered education also creates an environment that supports the individual as a
whole person. It attempts to meet the individual needs of a broad range of learners who have
different ways of knowing, skills and cultural backgrounds. Different learning styles may be
addressed by a variety of means, such as music, art, performance, visual representations and
auditory input. Credit hours and time in the classroom may not necessarily be coupled in learner-
centered education. Although students with background knowledge and experiences in a content
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area may quickly master the course material and required skills, others may need more time and
additional help. Consequently, students in learner-centered environments will often complete
courses at different rates. Flexible course timeframes can be accomplished through such varied
means as instructional contracts and self-paced modules.

Services. Educational services that support the whole student may include:
Providing appropriately focused counseling, advising and tutoring services;
Offering supplementary services such as child care, elder care and referral to
community agencies;
Encouraging co-curricular activities such as debate, public lectures, fine arts
performances, intramural athletics, museum exhibits, workshops and community
outreach;

Accommodating special needs, such as handicap access, interpreters, readers for the
blind, note takers, and adaptive technologies.

Assessn,e,,t. Learner-centered education must retain the rigor and standards that
traditionally have characterized higher education. The emphasis is on the student's competence
and proficiency in specific areas of academic and professional knowledge, skills and
understanding. Competency-based assessment is an integral part of learner-centered education.The learner is asked to achieve and demonstrate competence in academic and professional
disciplines. Assessment may take a variety of forms, such as: tests, demonstrations, papers,
portfolios, performances, individual reports, group reports, individual projects, group projects,and electronic presentations. Competence in an academic or professional area may be
demonstrated by the learner's application of knowledge in solving real or simulated problems.
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EXECUTIVE SUMMARY

L) 1-ElL tSCJiÇoAJ.

DISCUSSION iTEM: BOARD POLICIES THAT MAY PRESENT BARRIERS
TO LEARNER-CENTERED EDUCATION

ISSUE: - The Board has requested a review of current policies that may present
barriers to promotion of the learner-centered activities of the universities.
Based on the rev iew, the Board may direct that recommendations be
developed to describe a process for requesting exceptions to these
policies.

BACKGROUJjD:

At its June 1999 meeting, the Board approved a Siatemeni of Principles for Learner-CenteredChcmge. Principle 1 6 states that "The Arizona Board of Regents, with input from faculty and
the universities, will strive to: Ensure that Board policies and practices are supportive or
university efforts to improve student learning."

In discussing how to implement that principle, the Board asked that staff identify any policies that
might present barriers to Learner-Centered Education and that these policies be brought to theBoard at its November 1999 meeting for review and discussion.

DISCUSSION:

A number of Board policies have been identified as possibly presenting barriers to Learner-
Centered Education. Excerpts from these policies are attached and a brief explanation of the

ibiebarrier4sproWded below.

0 2-206 Academic CreditSubsectjon A (Definition of a unit of Credit)
Current ABOR policy defines a unit of credit in terms of contact hours and/or clock hours. This
represents a barrier for learner-centered activities where credit is based upon demonstration of
required learning rather than completion of required contact hours.

0 2-205 Off-Campus Courses and ProgramsSubsection A (Genera] Requirements-
Credit Course Work)

This policy requires that students who take off-campus courses will receive ansferab1e credits
accepted by the university in the saine way as credits earned on campus. Therefore, it extends to
learner-centered activities that are offered off-campus or, perhaps, delivered through technology
the barrier presented by 2-206.

O 2-401 Academic Year Calendar
Current definition of the academic year requires that classes be arranged within the fixed
beginning and ending dates of the academic year. This rigid schedule represents a barrier for
learner-centered education in which there may be a need for flexibility in begInning and ending
dates, based on the time it takes the learner to meet prescribed learning outcome measures. -



a 2-404 Nontraditional EducationSubsection B
The policy supports nontraditional, experimental education and the development of alternative
learning processes. However, it appears to require a distinction between traditional education and
the credits and degrees awarded for nontraditional instruction. This distinction would create a
barrier for learner-centered education. Since this distinction is motivated by a concern for
"inadequately evaluated nontraditional learning experiences," the policy might be modified to
allow for an exception to 2-205, 206 and 40! for learner-centered education that was based upon
a rigorous assessment of student learning outcomes.

a 6-211 Evaluation of FacultySubsection A (Faculty Performance Evaluation
Philosophy)

Current policy requires guidelines that are flexible enough to serve the mission, objectives, and
needs of the universities. This might include Learner-Centered Education. Therefore, no
exceptions to this policy should be needed. However, learner-centered education may create new
criteria for determining teacher effectiveness and could impact performance criteria used for
merit increases or promotions. Since implementation of this policy is delegated to the Chief
Academic Officer, in cooperation with faculty governance, requests for exceptions to other
policies should probably include statements of support from administrative and faculty leaders.

O 1-111 Departure from Board PoliciesSubsection A
This policy provides for a general process for the universities to request exceptions to ABOR
policies. Specific exemptions for learner-centered courses or programs would be consistent with
this general process.

RECOMMENDATION:

That the Board give direction as to whether a recommendation should be developed specifying a
process through which exceptions could be requested for learner-centered courses or programs
to the relevant policies regarding the awarding of credits, the calendaring of classes and the
assessment of student learning outcomes.



2-206 Academic Credit

A. Definition of a Unit of Credit

An hour of werl< is the equivalent of 50 minutes of classtime (often called a
"contact hour") or 60 minutes of independent study work. A minimum of 45 hours
of work by each student is required for each unit of credit Ordinarily, a course
must cover a one-week period for every unit of credit given. During summer
sessions, however, six units of credit may be givenovera five-week period.

At least 15 contact hours of recitation, lecture, discussion, testing
or evaluation, seminar, or colloquium, as well as a minimum of 30 hours
of student homework is required for each unit of credit;

Workshops must involve a minimum of 45 hours for each unit of
credit, including a minimum of 15 contact hours, with the balance of the
requirement in homework;

2-205 Off-Campus Courses and Programs

A. General Requirements - Credit Course Work

There must be no distinction in quality between credit courses
taught on campus at a university and those taught off campus.
Students who take off-campus courses must receive essentially
the same type of instruction and will receive transferable credits
accepted by the university in the same way as credits earned on
campus.

2. No credit course may be taught off campus nor any program
delivered off campus which the university is not authorized to
deliver on campus.

2-401 Academic Year Calendar

The Board shall adopt academic year calendars setting the first day of instruction and the
last day of final examinations for each university in the Arizona University System for the
Fail and Spring semesters. The last day of the Fall semester must be no later than
December 22. Ail variations from the approved dates must be authorized by the Board at
least one year in advance. Wthin the approved dates, each university may arrange its
class and holiday schedule depending upon the needs of its students, local customs, and
the requirements of Board Policy 2-206A, Definition of a Unit of Credit.

Arizona Board of Regents
Excerpts from Current Policies



2-404 Nontraditional Education

B. The Regents support educationally sound experimentation and development of
alternative learning processes and other extra-campus educational actMties. However
the Regents strongly support the concept that credits and degrees given for
non-traditional instruction should reflect their non-traditional nature. For this reason,
awarding of traditional degrees for work based upon inadequately evaluated
non-traditional learning experiences is not permitted.

6-211 Evaluation of Faculty

A. Faculty Performance Evaluation Philosophy

1. The Arizona Board of Regents recognizes the need for a faculty
performance evaluation system that identifies, assesses and enhances
performance. lt is essential that the evaluation process incorporate
guidelines relevant to the achievement of the academic goals and
objectives of teaching, advising, mentoring, research and professional
service while recognizing the unique nature and diversity of the
universities. To this end, it is necessary that guidelines be established
and evaluations conducted in a manner that is flexible enough to serve
the particularmission, objectives, and needs of the respective
universities, their colleges and departments.

Elements of the summative evaluation shall include, but shall not be
limited to, the following:

b. Criteria for merit awards must consider teaching effectiveness,
research and scholarly growth activity, and professionaVpublic
service, and efforts to assist in the achievement of departmental
and/or university affirmative action goals and minority student
recruitment and retention goals.

5. Accountability

The chief academic officer at each university is responsible for ensuring
that this policy is implemented and carried out in cooperation with faculty
governance.

1-111 Departure from Board Policies

A. The president of a university desiring to depart from the polides and ordinances
adopted by the Board shall submit a request in writing to the president of the
Board.



Statement to the Faculty Senate

Peter Likins, President

6 December 1999

The matter of Marguerite Kay is one in which there are varying passionately-held positions

about the proper disposition of the case.

It is further complicated by judicial rulings creating new, previously not articulated,

obligations of the University that are applicable to this situation. Moreover, we have yet to

receive the court' s formal decision in the portion of the case under adjudication. The proper way

to comply with these obligations is currently under consideration. It is imperative that due

process, and not political debate, govern. Further it is important that reasonable judgment be

brought to bear.

I have instructed the University' s General Counsel to immediately contact Dr. Kay's

counsel so that once the court's decision has been rendered we can attempt to arrive at a mutually

acceptable disposition.

I have asked that the attorneys meet and confer to make recommendations to me on how

to apply the judicial ruling to any subsequent review and in doing so to resolve any uncertainties

regarding due process in Dr. Kay's favor.

I fully acknowledge the desire of the Senate and faculty to bring closure to this matter in a

manner that is consistent with faculty rights and privileges. Nevertheless, discussions and

decisions about Dr. Kay's status must take place with her and her representatives.

I have in the past given the Senate a full report at a time when the matter was concluded

in my office and prior to the initiation of legal challenge. I intend to report to you again in full

detail when the next stage of these complex proceedings is concluded.



ASSOCIAiW STUDENTS OF
THE UNIVERSITY OF ARIZONA

THE UNIVERSITY OF

TUCSON ARIZONA

ARIZONA

The University of Arizona Reference Title:
Centralized Listing for Class Website Materials

S.R.
Introduced
nr,-o-' -,

RESOLUTION
Introduced by Ryan A. Roa, ASUA Senator

i WHEREAS, the Associated Students of The University of Arizona are the elected
2 representatives of the student body; and

4 WHEREAS, the responsibility of the elected officials is to represent the interests
5 of the students to the faculty and administration; and
6

7 WHEREAS, class materials on the web are scattered over several web sites; and
8

9 WHEREAS, there is no centralized way for students to find all course websites;
10 and
li
12 WHEREAS, students need a way to find their course websites easily;
13

14 THEREFORE, be it resolved that the Associated Students of The University of
15 Arizona and student body are supportive of a centralized listing for class website
16 materials and encourage faculty to register their course websites.
17

'r-
.

- O c

President E. iTve Vice sident Date

Building 19. Room 215
Tucson. Ariona S5721
(520) 621-ASLA.
FAX: (520) 621-5147
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UAInfo collecting course home pages
The UAInfo Team is collecting web addresses of on-line course home pages and making
them available from a convenient, central web location. We encourage all UA faculty to
contribute their on-line course information to the project. The collected home pages are
being linked from the on-line Schedule of Classes. Course home pages often include
such things as class schedule information, testing information, contact information and
the course syllabus.

Courses listed within the POLIS project are being linked as well as password protected
homepages.

UAInfo is requesting that all faculty members with online class information submit the
registration form below. If you have questions, please contact the UAInfo Team at
621-9997 or email:
uainfo-team@Iistserv.arizona.edu

Course Homepage Registration Form:
http ://www.arizona.edu/cgi-bin/svllabus/svllabus.cgi

Online Schedule of Classes:
http://www.arizona.edu/newschedule/parSe-SChedUle-new.Cgi

Course Homepages:
http://www.arizona.edu/classurls.shtml

Previous Featured Spotlights Spotlight on Research Spotlight on Teaching About Spotlights



CONSENT AGENDA
Faculty Senate Meeting
December 6,1999

Instruction and Curriculum Policy Committee

Approval of Professional Master' s Degree Programs in the College of Science

Program names and departments: Master of Science degrees in Applied
BioSciences, Applied and Industrial Physics, and Mathematical Science.
Departments of Molecular and Cellular Biology, Physics, and Mathematics

Justification: These programs are designed to meet the needs of students seeking
careers in the private sector, science technology, and business. Likewise, they
will also meet the needs of the private-sector market that seeks employees with
depth in a scientific discipline as well as interdisciplinary training in business,
communication, technology transfer, intellectual property, and high technology
computing. In addition to core and elective courses, each program will include an
internship with industry. These programs will not negatively impact existing
activities as they offer different and unique post-baccalaureate options for
students who would otherwise not seek an advanced degree in pursuit of an
academic profession or are non-traditional students returning from professional
careers to enhance their education and career advancement options. No additional
faculty or other support is needed to implement these programs. Development
costs have been covered by external grant ftinds.

Approvals: Graduate Council, 10/15/99
ICPC, 11/09/99

Approval of new Bachelor of Science in Agriculture (BSA) degree program with
a major in Agricultural Systems Management

Justification: This program represents a joint effort among the University of
Arizona extension at Yuma, the Northern Arizona University, and the Arizona
Western College. The program has been offered with great success on an
experimental basis for the last four years as an option within the existing
Agricultural Technology Management major. Enrollment is around 75 majors,
and is expected to grow once the program achieves permanent status as a new
major. The program is unique in that it is designed to serve the local population
of working farmers who are seeking the Baccalaureate degree and the technical
and business training they need to meet the demands of local industry.

Approvals: Undergraduate Council, 11/9/99
ICPC, 11/9/99



Faculty Senate WRIMCAT Comments (10/4/99)

Continuous L000p (repeat failure of 397)

Grade requirement of papers for 3-star folder

Transfer student issues

College curriculum committee report

Integration with the General Education Program
Papers from 3 different study areas

45- or 60- unit trigger

Remediation and waivers at the discretion of
students' advisors

Are students who pass 397 remediated?

Continue UDWPE for several years to evaluate
impact of the new General Education Program on
writing skills

Fee for 397 not acceptable to students
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December 3, 1999
Faculty Senate
Undergraduate Curriculum Committee - College of Engineering and Mines
Undergraduate Curriculum Committee - Department of Mathematics
WRIIMCAT Proposal

TEL (5 20)621-6g93
FAX (520)621-8322

It seems to us that implementation of the current WRIMCAT proposal would be unfair to several
groups of students.

i . Premedical, predental and preveterinary science students need to take two years of chemistry,
one year of physics and one year of biology during their first five semesters. (This is theoptimum way to do well on the MCAT taken in their sixth semester.) With the addition ofEnglish and language courses, the mathematics and other courses required for their major there isoften not room to schedule a sufficient number of GENERAL EDUCATION courses before
being required to submit their papers.

Engineering students are faced with a similar situation because of the linear order of courses in
mathematics, physics, chemistry, and engineering leading up to the upper division courses in
their major. Students entering without prior credits for these course may not have room for
many GENERAL EDUCATION courses during their first four semesters. Engineering majorswho are premedical. predental or preveterinary science will even more disadvantaged.

Students entering with a large number of Advanced Placemeñt credits may also be at a
disadvantage. For cx ample, all thirty seven students in Math 250a have AP credit, with many
having sophomore status upon entering the university. These students also may reach the fateful
number of units during, or upon completing, their second semester here! The odds of them
having taken more than two GENERAL EDUCATION courses by that time are slim, and having
instructors in GENERAL EDUCATION courses who are certified are even slimmer. (Most of
these students are science and engineering majors.)

4, Even if it is possible to take several GENERAL EDUCATION courses during their first few
semesters, this is not necessarily a good idea. Students in Science and Engineering take a heavy
load of courses in their major during their junior and senior years. It makes much more sense to
stretch out their GENERAL EDUCATION courses so they could take one each semester during
their junior and senior years.

(OVER)

DATE:
MEMO TO:
FROM:

RE:



The intended ease of having students satisfy WRIMCAT requirements by submitting papersmay not be true for the students in the categories above. What if the few GENERALEDUCATION courses they take in their first semesters are taught by teachers who are notapproved to validate their paper. If they are in honors classes can a paper from each student inthose classes be counted or just a certain percentage? It also appears that a student could becaught in an infinite loop, repeatedly paying for and taking an exam that is never passed.

To parents of incoming students (and to the studenti themselves) WRIMCAT seems like justanother way to throw a roadblock in the way of students that brings in more money to theUniversity. It will NOT be a plus for recruiting excellent students to the U of A if they see that
entering the university with a considerable number of Advanced Placement credits could make
them take an exam that less qualified students could avoid.

Final]y, it seems a bit strange that of all the requirements of the University, INDV, TRAD,
ENGLISH, NATS, and Quantitative reasoning, it is only writing that requires an exam outside of
the classroom. We thought that the requirement of a writing emphasis course in each major was
added years ago to ensure each student possessed sufficient writing skills in that major.

WHAT CAN BE DONE!!

The best solution is to abandon the WRIMCAT proposal. Failing to do that:

I. If the University really believes that students who complete their English and most of their
GENERAL EDUCATION requirements at the U of A really have learned something about
writing, then these students should be exempt from this exam. In effect that is what the proposal
seems to intend with the requirement for just counting 3 papers.

Requiring the WRIMCAT only for those students who took most their GENERAL
EDUCATION requirements elsewhere would make more sense and show a bit more faith in the
instructors of the GENERAL EDUCATION courses.

In order that our best students who enter with considerable AP credit not be at a disadvantage.
allowances should be made from them as well.

unvuo- IIUN !U.i i-WI U UI' f-IL I1HIhfIf1I1Ub ¡'AX NU. lb2Ub2lB22 P. 03

DEC-06-1999 10:28 15206218322 96 P.03



THE UNIVERSITY OF ARIZONA
BACHELOR OF LIBERAL ARTS

Program Name and Description: Bachelor of Liberal Arts (BLA), an interdisciplinary
degree to be offered at The University of Arizona.

The purpose of this new degree is to provide for broad and rigorous study in Liberal Arts for
undergraduates interested in a high-quality University education without the disciplinary specialization
associated with majors. The degree seeks to provide an educational experience of study in a broad
range of liberal arts fields, balanced but intensive experiences in research, critical analysis, writing and
other communication disciplines, computer skills, and international studies. The degree will provide
students with a collegiate-level liberal arts education that emphasizes those skills and attitudes of mind
necessary for a life of learning and a wide range of career or post-baccalaureate degree options. At
the center of this proposed major is John Dewey's insight that learning is based on discovery guided
by mentoring, rather than on the mere transmission of knowledge.

The intent of the proposed program is to accentuate broad exposure to the range of knowledge by
emphasizing a substantial Liberal Arts Enhancement to the University General Education
requirements. Added to this breadth are supplementary courses designed to emphasize written
expressions, oral communication skills, economic and business appreciation, critical analysis, and
computer skills. Advanced study at the upper-division level will be ensured by a 42-unit requirement
of course work and a 5-unit written analysis which focuses on a thematic emphasis. This
interdisciplinary theme will be shaped by students in consultation with, and with the approval of,
faculty advisors. The degree will involve a minimum of 120 units. Students will declare for this
degree option prior to earning 90 units of credit.

State's Need for the Program
A. Need: Currently students at The University of Arizona do not have a general Liberal
Arts option for a degree. Most students select a major with concentrated study in one
discipline; these majors are well designed for students who wish to pursue graduate study in
that field, but they restrict the range of study in the liberal arts for students who wish to seek
a broader, synthetic foundation. Students do have the option of pursuing an interdisciplinary
studies degree (ID S) which requires three areas of specialization. This degree is well suited
to students who have broad interests. The proposed Liberal Arts option differs from the IDS
by requiring a liberal arts enhancement to the University General Education requirement, a
substantial thematic concentration, and a synthetic capstone experience, which includes both
a senior thesis and a portfolio. These are described on the last page of this proposal.

The BLA provides the kind of degree traditionally available in small, private liberal arts
colleges. Because the students who once attended these colleges are increasingly attending
public institutions due to financial reasons, the need for the BLA will correspondingly

Revised November 8, 1999
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increase. A general, interdisciplinary foundation in Liberal Arts is excellent preparation for
a variety of graduate programs in humanities, social sciences, education, and business. For
students with broad interests, a degree in Liberal Arts would facilitate timely graduation
which often is delayed under the current system. Currently, students may be undecided for
several years, or might change majors frequently as they explore new areas. Both situations
often result in a delay in graduation.

The BLA also meets a need for career flexibility in an increasingly complex world. A recent
nationwide survey of CEOs and human resources managers revealed the "tremendous value"
of liberal arts training. Skills fostered by a BLA degree: "critical thinking and problem
solving, oral and written communication, and the ability to work with and learn from a wide
variety of people are the skills that CEOs and H.R. managers look for most in a job
candidate" (cited in the Arizona Daily Star, 6/6/98, Sect. A, p. 19).

The BLA is also likely to be attractive to Honors students because they have diverse talents
and interests. Twelve Honors students are IDS majors and 103 are double majors. These
students represent about six percent of the juniors and seniors in the Honors Program.

2. Demand:
Anticipated enrollment: First year: 15; Second year: 30; Third year: 45;
Fourth year: 60.
Sources of projections: According to the Office of Institutional Research,
approximately 3200 students are undecided as to major at any given time.
There are also approximately 58 IDS majors on the average. That number
represents between 1.5% to 2% of the number of undecided students. It
seems legitimate to assume that a similar percentage of students without a
preference for a major would choose the BLA. The validity of this argument
rests on the mutual lack of a single focus on the part of both IDS majors and
students in the proposed BLA program.
Anticipated number of BLA degrees awarded annually: First year: 30; Second
year: 35; Third year: 40; Fourth year: 50; and Fifth year: 50.

IiI. Appropriateness for The University of Arizona
Through its emphasis on preparing students broadly, the BLA degree is consistent with the
University's dedication to equipping students for an increasingly diverse and changing world. In its
emphasis on writing and the integration of technology, the major is consistent with the University's
focus on distinguished education. A central component of the BLA is the integration of research and
creative activities through the portfolio and Senior Thesis. Further, the BLA responds to two
important undergraduate concerns which have been noted in national research. First, academic
majors should reflect students' needs, rather than departmental interests or convenience. Second,

Revised November 8, 1999
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customizing interdisciplinary majors should not only be possible but readily achievable. National
research has also noted the benefits of a "capstone experience." The BLA option will culminate in
a major project that will utilize the research and communications skills acquired in previous semesters.
Students will no longer consider their Senior year as an anti-climax of simply adding the requisite

number of credit hours to their transcripts. Instead, all the skills of research developed in earlier work
will be harnessed and employed in an undertaking that demands the framing of a significant question.
Finally, Seniors could be given the opportunity to present their works at public fora sponsored by

the Humanities Program. These would not only benefit the student, but would also provide a much-
needed arena for campus-wide intellectual communication. A similar arrangement has been successful
at the University of Texas, Austin.

iV. Existing Programs at Other Campuses
A. Northern Arizona University also offers a degree program entitled Bachelor of Arts
in Liberal Studies (BAILS). While the two programs will apparently share a CIP code, the
differences between them are significant. NAU's degree is intended to provide the
opportunity for interdisciplinary study; The University of Arizona's BLA offers rather a
broad-based exposure to the liberal arts. The contrast is similar to that between The
University of Arizona's IDS major and the proposed BLA. The focus of the former is to
require students to construct a major from three disciplines; the focus of the latter is to allow
students to draw broadly from the intellectual opportunities the University affords, and then
to synthesize through the thematic concentration, portfolio, and senior thesis. Neither
experience should preclude the other, because each serves different intellectual needs.

Further, even if NAU's Bachelor of Liberal Studies and the proposed BLA were absolutely
identical, the existence of two such programs in the State is not reasonably viewed as
duplication. Students at all of the State's institutions should have the opportunity for the kind
of broad-based education the BLA offers, especially since it does not require additional
faculty, course, or library resources.

Arizona International College (MC) offers a Bachelor of Arts - Liberal Studies as one of
its options. But the proposed BLA is different in purpose and orientation. It is intended for
students who, after a year or two of traditional university study, cannot isolate one, two, or
three subjects which interest them enough to warrant declaration of a single, double, or IDS
major. Unlike the program at MC, the proposed BLA begins and ends with "typical"
University courses (i.e., usually of a single discipline), and their general education courses,
assembled into a combination created by students with their advisors. At MC, the BLS
student begins immediately with interdisciplinary study and does not necessarily include
upper-level liberal arts enhancement course work.
Neither does the BLA duplicate the IDS major at The University of Arizona. As noted above,
the latter does not require a liberal arts enhancement to the University General Education
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requirements as does the proposed degree. Furthermore, undergraduate research possibilities,
culminating in a capstone experience, are essential elements of the BLA program, unlike the
IDS major. Thus, the two options serve different internal populations.

Following ABOR Policy 2-203B (3a. - 3.g.), the following is our justification for requesting
a BLA degree program at The University of Arizona:

The program is a basic academic subject normally taught in most
universities. The program designed by The University of Arizona is one normally
offered by small, private liberal arts colleges and in many Honors programs at large,
state universities.

There is a long-term student demand for the program that cannot be met
satisfactorily by the existing program or programs.. A survey of all students
enrolled in interdisciplinary Humanities Program courses in 1993 showed that 29%
(138) were seriously interested in pursuing a Humanities degree, the nearest option
to a BLA, and one which does not exist. Indeed, current options, including the 1DS
major, do not meet demand.

Establishment of the program will not adversely affect the existing, most
closely-related program. Students would not likely choose the University of
Arizona, rather than Northern Arizona University or a program at Arizona
International College based on the existence of this program. Rather, they would
choose the BLA after entrance. Therefore, the establishment at the U of A of a
similar, though not identical, program as that at NAU and MC will not take students
from either; it will offer students already at the U of A an option they otherwise lack.

The resources necessary for the program, such as courses, faculty,
equipment, and library resources are already available as part of existing
programs, and the incremental costs for implementing the program are
negligible. The program will utilize existing faculty, equipment, and library
resources.

The proposed program is academically challenging; it requires more
breadth and rigor than existing degree programs. Its emphasis on research and
scholarship builds upon strengths of The University of Arizona.

There are no existing programs of the same type at private Arizona institutions.

Programs offered in other WICHE states include Bachelor of Liberal Arts degrees at
Washington State and the University of Alaska. While both schools are NCA accredited,
neither BLA program is.

V. Expected Faculty and Resource Requirements: The program will utilize existing faculty,
equipment, and library resources. Thus, the incremental costs for implementing the program are
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negligible.

Faculty. All University faculty members might participate in this degree program,
either by offering a general education course, as many already do, or by offering a course that
students select within their area of emphasis. However, no additional faculty members are
required. The eleven faculty of the Humanities Program (which does not have a major) will
serve as the core of the supervisory faculty with the Assistant Vice President for
Undergraduate Education acting as Dean where appropriate. This is the Assistant Vice
President's current function vis-a-vis the Humanities Program. In addition, we can draw on
the advising staff in the University College and the Honors College for assistance in
identif'ing potential majors and for advising services.

Library. No additional acquisitions are needed for this degree, since the courses are
already part of the curriculum, and the students would be at the University in any case.

Physical Facilities and Equipment. No new facilities are required.

Other Support. The current administrative structure of the University College is
adequate for administering the BLA degree. Faculty advisors will be drawn from the
Humanities Program and from volunteers across campus.
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EXAMPI1

B.A. IN Liberal Arts
YEARLY COURSE REQUIREMENTS FOR ALL DEGREE CANDIDATES

FIRST YEAR

Page 6
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AREA OF STuIY UNITs EXAMPLES

L Foundations:

English Composition (two semesters) 6 ENGL i O I and ENGL 1 02 OR ENGL I 03H and ENGL i 04H

Second Language 4 Demonstrate fourth semester level proficiency by completing one
ofthe following:
1 . Pass a language proficiency examination at the fourth
semester level.
2. Complete I course from ARB 402, 403, 404; CNN 202,415,
416, 417, 418, 422, 423, 450; CRL 202; FREN 202, 212, 213,
305A-470; 0ER 202, 21 1, 300, 301; GRK 202, 402, 412, 421-
432; ITAL 202-202Z, 305A-420; JPN2O2, 415, 416, 417, 421,
422; JUS 203B, 303, LAT 202, 400-428; PRS 404; PORT 206,
325, 425-559; RUSS 201B, 205, 301A-301B, 305A-305B,
307A-307B, 405A-405B, 407A-407B; SER 370A-370B, 431 B;
SPAN 202, 203, 204C, 206, 302-473 (except 423A-423B, 455,
457); TTE 414.

Mathematics

II Tier One General Education

Traditions and Cultures (2 courses)

3

6

MATH 122 (Math in Modern Society)

Choose 2 courses from TRAD 101, TRAD 102, TRAD 103,
TRAD 104

Individuals and Societies (2 courses) 6 Choose 2 courses from INDV 101, ll'4DV 102, INDV 103

Natural Sciences (2 courses) 6 Choose 2 courses from NATS 101, NATS 102, NATS 104

Ill Liberal Arts Enhancement
... r

First Year Colloquium (1 course)
[optional]

[1] Choose from any 195 course offered through most departments,
e.g., UNVR 195 or HUMS 195

TOTAL UNiTS - FIRST YEAR 31 [32]



SECOND YEAR

Revised November 8, 1999

AREA OF STurY

I. Tier Two General Education:

Arts ( 1 course)

UNiTs

3

EXAMPLES
. . < . . .

Refer to General Education Guidelines

Humanities ( i course) 3 Refer to General Education Guidelines

Individuals and Societies ( i course) 3 Refer to General Education Guidelines

Natural Sciences (1 course) 3 Refer to General Education Guidelines

II. Liberal Arts Enhancement:

Writing and Oral Communication (1
course)

3 COMM 106 (Communication of Literature); COMM 102 (Public
Communication); ENGL 306 (Advanced Composition); ENGL
248A (Intro to Folklore); ENGL 279 (Oral Tradition); ENGL
380 (Literaiy Analysis); HUMS 420 (From Orality to Literature);
M AR 102 (Discovering Media); M AR 200 (Fundamentals of
Theory and Aesthetics in Media Arts)

Technology: Environmental and/or
Social Impact (1 course)

3 ANTH 279 (Technology and the Growth of Civilization); LRC
320 (Society and Technology); 1-IUMS 451 (Science and the
Humanities: Computers and Humanities)

Economics, Public Policy, or Political
Theory (1 course)

3 AREC 242 (World Food Economy); AREC 350 (Economics,
Ethics and Environmental Policies); ECON 200 (Basic
Economic Issues); ECON 201A (Principles of Economics);
ECON 210 (Survey of Economics); PSYC 277 (Law, Policy and
Society); POL 221 (Social Policy); POL 323 (Late Modem
Political Theory); POL 341 (Comparative Public Policy); POL
433 (Feminist Political Theory)

LII. Civilization Sequence (2 courses) 6 ARI-I 117 and 118 (Survey of World Art); ARI-I 201 and 202
(Survey of Western Art in Society); HIST 101 and 102 (History
of Western Civilization); 2 courses from I-IUMS 250A, 250B,
250C or 250D (Introduction to Humanities)

iV. Elective (1 course)

TOTAL UNITS - SECOND YEAR

3

30

Consult faculty advisor

Fi 4C.mm'1C
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THIRD YEAR

Page 8

AREA OF STUDY

IL Liberal Arts Interdisciplinary
Concentration: -

Individualized study area selected by
students in consultation with Humanities
Program faculty.

Students must declare concentration
for their third- and fourth-year Liberal
Arts coursework, and as the subject area
for the fourth-year thesis. The following
are examples of options envisioned:
"Science and Religion"; "Science and
the Arts"; Culture and Politics";
"Histoiy, Arts, and Technology."

Listed below are examples from a
possible "Science and Religion"
option and a "Science and the Arts"
option.

UNiTS

21

EXAMPLES

GER 285 (Introduction to Humanities Computing); MIS
111 (Introduction to Computing)

/ /
/

Possible "Science and Religion" option: Choose 21
units from the following: AN S 250 (Comparative Animal
Biology); ANTH 265 (Human Evolution); CLAS 305
(Greek and Roman Religion); CLAS 326 (Greek
Mythology); CLAS 362 (Women in Antiquity); CLAS 334
(Art and Architecture of Ancient Egypt); ECOL 206
(Environmental Biology) [4 units}; ECOL 302 (Ecology);
ENGL 220A (Literature of the Bible--Hebrew); ENGL
220B (Literature of the Bible--Christian); ENTO 365
(Universe of Insects); FREN 283 (Existentialism and the
Absurd); GEOS 203 (Stratigraphy and Paleontology) [4
units]; GEOS 210 (Environmental Geology) GEOS
21 2(Intro to Oceanography); GEOS 218 (Great Disasters
and Society); GER 278 (Medieval Answers to Modem
Questions); HIST 271 (History of Christianity); HIST
370A-B (History of the Jews) [6 units]; HUMS 307
(Spirituality in the Arts); HUMS 340 (Humanities and
Medicine); I-IIJMS 371 (Nobel Laureates); JUS 321
(Women in Judaism); JUS 372A-B (History and Religion
of Ancient Israel in Ancient Times) [6 units]; P1-IlL 233
(Philosophy of Religion); PHIL 245 (Existential

Possible "Science and the Arts" option: Choose 21 units
from the following: ABE 250 (Water and Its Use); AFAS
(Images of Africa); AN S 250 (Comparative Animal
Biology); ANTH 207 (Material Culture Studies); ANTH
249 (Technology and Growth of Civilization); ANTH 265
(Human Evolution); ANTH 307 (Ecological
Anthropology); ARCH 324 (History of Architecture:
Ancient Medieval) [4 units]; ARCH 334 (History of
Architecture: Renaissance to Present) [4 units]; AREC 217
(Resources and Environmental Economics); AREC 242
(World Food Economy); AR H 201 (Survey of World Art:
Prehistoric to Gothic); AR H 202 (Survey of World Art:
Renaissance to 20th C.); BIO 282 (Biology of Sensation);
CLAS 329 (Art History of the Cinema); CLAS 340A-B
(Intro to Classical Art and Architecture) [6 units]; ECON
200 (Basic Economic Issues) [pre-req for AREC]; ENT
202 (Applied Entomology); ENT 205 (Universe of Insects)
[4 units]; FA 207 (Western Civ and the Arts: the 20th C.);
FA 307 (Western Civ and the Arts: Paleolithic through
Renaissance); FA 317 (Western Civ and the Arts: Baroque
through 19th C.); GEOS 203 (Stratigraphy and

Revised November 8, 1999
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Problems); PHIL 260 (Ancient Philosophy); PHIL 262
(Early Modem Philosophy); PSYC 254 (Psychology of
Love and Compassion); PSYC 273 (Psychology of Human
Performance); RELI 225 (Intro to Women and Religion);
REL! 306 (The Transformation of Society: Christianity in
the Greco-Roman World); RELI 362 (Religion and
Sexuality); SOC 322 (Sociology of Religion)

Page 9

Students would be encouraged to take appropriate survey
courses as electives. The following are suggestions for
the "Science and Religion" option: ECOL 123 (Intro to
Evolution); ECOL 182 (Intro to Biology) [4 units]; ANTH
111 (Exploring Biological Anthropology); AFAS 122
(Intro to African/Diaspora Anthropology); ATMO 171
(Intro to Meteorology and Climatology); MCB 181R
(Introductory Biology); PSYC 101 (Intro to
Psychology)[requ for PSYC pre-requ]

Consult faculty advisor

Students would be encouraged to take arts and sciences
survey courses as electives. The following are
suggestions for the "Science and the Arts" option: AR
H 110 (Art in Society); AR H 112 (Art in Non-Western
Society); ATMO 171 (Intro to Meteorology and
Climatology); GEOG 103A-B (Physical Geography I and
II); ENTO 151R (Insects and Society); ENTO 175
(Biology of Insect Life); HLTH 178 (Personal Health and
Wellness); MUSI (Survey of Music); TAR 140A-B
(History of the Theatre and Drama in Western Civ.); DNC
100 (Looking at Dance)

Paleontology); GEOS 212 (Intro to Oceanography); GER
275 (Creative Minds: The German Classical Heritage);
GER 325 (History of German Cinema); HLTH 200 (Intro
to Health Education); HLTH 306 (Drugs and Society);
FILTH 330 (Human Sexuality); HUMS 307 (Spirituality in
the Arts); HUMS 340 (Humanities and Medicine); HUMS
355 (Contemporaiy Complexities: Expressionism Then
and Now); HUMS 451 (Science and Humanities: Science
and the Arts); HUMS 371 (Nobel Laureates); HWR 250
(Principles of Hydrology); JPN 336 (History of Japanese
Film); M AR 200 (Fundamentals of Theory and Aesthetics
in Media Arts); M AR 201 (Survey of Media History); M
AR 203 (Concepts in New Media); M AR 221 (American
Cinema: Directors and Genres), PHIL 305 (Intro to the
Philosophy of Science); PSYC 273 (Psychology of Human
Performance); SHS 261, 262 (Human Anatomy)
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FOURTH YEAR

AREA OF STUDY UNiTS EXAMPLES

L Liberal Arts Capstone Course (1 3

course)

Liberal Arts Interdisciplinary 18
Concentration

Fourth-year upper-division coursework
is a continuation of the interdisciplinary
concentration begun in the third year of
the Liberal Arts degree. Listed below
are suggestions for a "Science and
Religion" option and a "Science and the
Arts" option.

Possible "Science and Religion" option. Choose 18
units from the following. Many of the courses listed as
possibilities in the Third Year would qualifï here, but in
addition: AFAS 342 (Writers, Women and the Gods: The
Caribbean Novel); ANTH 325 (Faunal Analysis from
Europe, Asia and Africa); ANTH 411 (Anthropology of
Religion); ASTR 320 (Philosophy and Historical
Astronomical Thought); ATMO 336 (Weather, Climate
and Society); CLAS 345 (Ancient Cosmology); CLAS 348
(Myth and Archetype); ENGL 420 (Studies in the Bible as
Literature); GEOS (Mineralogy); HIST 381B (History of
Muslim Societies); HIST 383 (Religion and State in
Islam); HIST 410 (History of Hell in Early Europe); HIST
470 (Religious History of India); HUMS 355
(Contemporary Complexities: The Rational and Irrational);
HUMS 451 (Science and the Humanities); HUMS 452
(Ancient Egypt: Culture/Language); MCB 404
(contemporary Biology in Human Affairs); MCB 414
(Science and Theology); P1-IlL 305 (Intro to the Philosophy
of Science); P1-IlL 321 (Medical Ethics); PHIL 421
(Philosophy of Biological Sciences); PSYC 312 (Primate
Behavior); PSYC 357 (Psychology of Religion and
Spirituality); RELI 425 (Theoretical Issues in the Study of
Women and Religion); WS 311 (Women and Sexuality);
WS 325 (Gender and Science)

Electives

Offered by various departments

Possible "Science and the Arts" option. Choose 18
units from the following. Many of the courses listed as
possibilities in the Third Year would qualif' here, but in
addition: AREC 350 (Economics, Ethics and
Environmental Policies); ANTH 334 (Art and Architecture
of Ancient Egypt); ANTH 338 (Zoological Archaeology);
ANTH 367 (1-Juman Populations Variations); ASTR 320
(Philosophy and Historical Astronomical Thoughts); CLAS
341 (Ancient Greek Monuments); CLAS 355 (Ancient
Egyptian Architecture); CLAS 452 (Etruscan Art and
Architecture); ENGL 460A-B (Romantic Literature) [6
units]; ENGL 466 (Themes in Victorian Literature);
HUMS 380 (Nature, Great Mother, and Woman); HUMS
451 (Science and the Humanities); HUMS 452 (Ancient
Egypt: Culture/Language); P1-IlL 433 (Aesthetics); SOC
317 (The Sociology of Popular Culture)

Revised November 8, 1999
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Senior Thesis 5 Consult with faculty advisor
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Elective courses
(3 units may be based on internships or
cooperative arrangements in the
community.)

UPPER DiVISION UNiTS FOR
Liberal Arts DEGREE
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B.A. IN Liberal Arts

GRADUATION REQUIREMENTS

Upper-Division Writing Proficiency Examination

All Liberal Arts degree students must take this examination after they have satisfied the first-year
composition requirement and accumulated at least 40 but fewer than 75 units toward the Liberal Arts
degree. Satisfactory passing of this examination is required.

Liberal Arts Graduation Portfolio

All Liberal Arts students must submit the following items in a portfolio in partial fttlfillment of the
requirements for graduation. These items will be assembled during the course of study for a B.A. in
Liberal Arts. A learning portfolio allows students to note the progress they make as undergraduates
and to address in a timely fashion, areas which might need more attention during their undergraduate
careers. As seniors, they will be able easily to grasp some of their accomplishments of the previous
years. The Senior Thesis, by its magnitude and significance, will provide students with tools
necessary for graduate or professional study.

1. An Annual self-assessment in the form of a reflective essay;

2. Cultural Essays (3-5 page analysis for each of the following):
Dramatic Performance: Drama, Poetry Reading, or Film
Musical or Dance Performance: Classical Music, Opera, or Dance
Museum Exhibit: UA Collections, Archives, Visiting Exhibits
Cultural Event: Ethnic Ritual, Ceremony, Practice, or Exhibit

3. Senior Thesis (40-50 pages, excluding notes, appendices, bibliography)

Students will also be strongly encouraged to offer a public presentation of their research.
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Fall 1998 (Data from Rick Kroc, Student Research Office, November 1998)

No Major Selected - College of Fine Arts - 0

No Major Selected - College of Humanities
Freshman 4
Sophomore 8

Junior 1

Senior
13

No Major Selected - College of Social/Behavioral Sciences
Freshman 55
Sophomore 44
Junior 10

Senior
110

No Major Selected - College of Science
Freshman 69
Sophomore 61

Junior 15

Senior 4
149

No Major Selected - College of Agriculture
Freshman 16

Sophomore 12

Junior 6
Senior 3

37

No Major Selected - Architecture - O

Revised November 8, 1999

No Major Selected - University College Undecided - University College
Freshman 1455 Freshman 25
Sophomore 550 Sophomore 112
Junior 122 Junior 34
Senior 53 Senior O

2180 171
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No Major Selected - College of Business & Public Administration
Freshman 320
Sophomore 158
Junior 45
Senior 17

540

No Major Selected - College of Education - O

No Major Selected - College of Engineering & Mines
Freshman 127
Sophomore 43
Junior 19
Senior 16

205

No Major Selected - Health Professions - O

No Major Selected - College of Nursing - O
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Proposal to Establish a New Academic Organizational Unit
University of Arizona
College of Public Health
October 18, 1999

I. Description of the proposed organizational unit change:
Identify the name of unit(s) affected by the change and its place in the
organizational structure of the University.

We propose that the faculty of the University of Arizona Prevention Center
together with four established educational programs, be reorganized to
form a College of Public Health (COPH).

The COPH will be one of five colleges in the Arizona Health Sciences
Center (AHSC) under the direct supervision of the Vice President of
Health Sciences, University of Arizona.

Explain the nature of the change; i.e., formation of a new unit or
reorganization of an existing unit.

During the past 10 years the Arizona Health Sciences Center has made a
series of organizational and resource investments to develop a strong
public health research and educational program. To build public health as
a key component of the AHSC program, a College of Public Health will be
created in the AHSC, based on the programs currently in place. Once
merged under the COPH, these programs constitute the required faculty
base and educational programs for the accreditation of the proposed
COPH by the national accreditation body, The Council on Education in
Public Health.

The University of Arizona Prevention Center is the core academic unit
that will form the COPH. Current faculty in the Center will be transferred
to the College. This also includes faculty who now teach health education
in the School of Health Professions (SHP) in AHSC.

University of Arizona Prevention Center
The University of Arizona Prevention Center (APC), an academic
department and one of eight "Centers of Excellence" at the University of
Arizona College of Medicine, was approved by ABOR in 1997. Its
programs link public health research with community and health agency
partners. lt is committed to the education and development of new health
professionals to develop public health policy, and to conduct community-
based prevention and health outcomes research.

Four current University of Arizona Educational Programs will be merged
under the proposed COPH to create a multi-disciplinary public health
educational program:
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The Arizona Graduate Program in Public Health (AZGPPH) is a
tn-university collaboration among the University of Arizona, Arizona
State University and Northern Arizona University that was approved
by ABOR in 1993. It offers the Master in Public Health (MPH)
degree.

The Graduate Interdisciplinary Program in Epidemiology offers
courses leading to the Master of Science (M.S.) and doctorate
degree (Ph.D.) in epidemiology.

The Undergraduate Health Education Major offers an
undergraduate major in community health education and school
health education to UA undergraduates, and is currently
administered in the School of Health Professions, Arizona Health
Sciences Center and is taught by APC faculty.

The General Preventive Medicine Residency Program (GPMR)
has been in existence for nearly 30 years and has trained
approximately 70 residents. Currently, the GPMR is a collaborative
program with the Arizona Department of Health Services and the
Maricopa County Department of Health.

II. Purpose and Activities of the Unit:
A. Identify the basic goals and objectives of the new or reorganized units.

Mission of College of Public Health

A College of Public Health will serve as the focal point in the AHSC for the
development of health policy and program research that includes a
partnership with Arizona communities and programs. The College of
Public Health mission will be to conduct research, provide education and
program service support to improve community and personal health
through the reduction of environmental hazards, the promotion of healthy
behaviors, and improved access to effective preventive health care.
Education and training programs will prepare individuals and communities
for public health practice in clinical and community settings in Arizona and
the Southwest.

Goals for College of Public Health

To coordinate and enhance prevention in the College of Pharmacy,
College of Nursing and College of Medicine through a collaborative
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academic public health program and interdisciplinary faculty at the
Arizona Health Sciences Center.
To foster excellence in community-oriented public health research and
service in Arizona and the Southwest in collaboration with state, local
and tribal health agencies and communities.
To help alleviate the shortage of well-trained public health personnel in
Arizona and the Southwest. Through graduate programs such as the
Master of Public Health and through continuing educational offerings
made widely available throughout Arizona, the COPH will increase
capacity to perform the following essential public health services:

Monitor health status to identify community health problems
Diagnose and investigate health problems and health hazards ¡n
the community
Inform, educate, and empower people to address health issues
Mobilize community partnerships to identify and solve health
problems
Develop policies and plans that support individual and
community health efforts
Enforce laws and regulations that protect health and ensure
safety
Link people to needed personal, family and community health
services and assure access to health care when otherwise
unavailable
Assure a competent public health and personal health care
workforce
Evaluate effectiveness, accessibility, and quality of personal and
population-based health services

lo. Research for new insights and innovative solutions to health
problems

To develop a university partnership and infrastructure for the
advancement of public health education and research in Arizona and
the Southwest.

B. Explain the rationale for the change and the relationship to the Mission
and Scope Statements adopted by the Board (1995).

Rationale for a College of Public Health
The creation of a COPH is based on the AHSC commitment to address
disease prevention and health promotion needs of the people and
communities of Arizona and to train public health personnel to address
those needs.

The proposed COPH responds to established Arizona Board of
Regents' Strategic Statements in the following areas:
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ABOR System Strategic Direction I - To Improve Undergraduate Education

The COPH will develop a full spectrum public health education
program beginning with the undergraduate health education program
that prepares individuals to contribute to local public health promotion
efforts in Arizona communities. The results of the Assessment of
Arizona's Public Health Education Needs, conducted by ADHS and the
Institute for Health Professions Education during the Summer of 1996,
shows that 17.4% of the respondents do not have bachelor's degrees.
Of those who do have undergraduate degrees, many do not have them
in public or community health. The undergraduate health education
will offer greater numbers of public health workers without
undergraduate degrees the opportunity to gain greater public health
training.

The COPH will develop a full-spectrum public health education
program with the undergraduate program health education preparing
individuals to contribute to local public health promotion efforts in
Arizona communities.

ABOR System Strategic Direction II - To Strengthen Graduate Education

According to Arizona Department of Health Services data, 80% of staff
working in public health in Arizona have little or no graduate-level
preparation in public health. Through an integrated graduate public
health education program, including the highly successful tn-university
partnership in the Arizona Graduate Program in Public Health offering
the Master in Public Health (M.P.H.) degree and the Ph.D. in
epidemiology, the COPH will prepare the State's public health
workforce.

ABOR System Strategic Direction Ill - To Enhance Research and Impact Economic
Development

AHSC faculty who will have their academic home in the COPH are
nationally recognized for their research in: Native American and border
health, the health of underserved populations, tobacco use prevention
and cessation, environmental health, and health services research. As
a COPH, new federal funding revenues will become available to
support additional public health research.
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The COPH will serve as a focal point for applied health research at the
AHSC including program development and strategies for multi-cultural
border health issues. Our close proximity to the Mexican/American
border allows us to expand and enhance our abilities to study and
address the disparate social, economic and environmental issues that
impact health and disease in border communities.

The COPH will expand collaboration within the AHSC, the University
and among the state and local health agencies to support public health
programs, particularly in rural and underserved areas that include, but
are not limited to, Native Americans, Hispanic-Americans and African-
Americans.

ABOR System Strategic Direction IV To Assure Access to Public University
Education for all Qualified Residents of Arizona

The current programs that will be reorganized to form the COPH have
a strong track record in extending educational opportunities to learners
in the state. The Tn-University MPH degree program is delivered in
three sites in the State and has consistently graduated minority
students at a rate of 25 percent. Plans are to focus efforts on the
extension of public health continuing education opportunities to more
rural sites in the State.

ABOR System Strategic Direction V - To Capitalize on New and Emerging
Technologies to Improve Teaching, Learning, Research, and Service Outcomes

The COPH will provide a continuum of public health education and
training, from undergraduate to graduate to post-graduate (e.g.,
preventive medicine residencies, continuing education). New and
emerging technologies will be used to deliver these programs
throughout the State.

The current statewide MPH program has been a leader in the use of
interactive television (IITV) capabilities in Arizona. Students can be in
residence at any of the three state Universities and complete their
degree work by a combination of live and IITV classes. This 111V
capability will be extended under the COPH to permit degree, as well
as continuing education opportunities, at other sites in the State.

ABOR System Strategic Direction VI- To Strengthen Relationships with
Governmental, Educational, and Constituent Groups

Through its statewide programs, The COPH will strengthen the
University links with state and local governmental groups, and with
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complementary programs at Arizona State University and Northern
Arizona University. As part of the service commitment of the COP H,
faculty evaluation will include documentation of the extent to which
faculty are participating in problem solving and/or public policy at the
local, tribal, state and national levels.

ABOR System Strategic Direction VII - To Improve Efficiency and Demonstrate
Accountability

An essential component of academic public health is to teach and
conduct program evaluation. The COPH faculty have committed to
develop an internal evaluation process with stated program goals and
measurable program outcomes. Such evaluations will address greater
accountability to the communities and the State of Arizona. The COPH
will be a resource for the State in the development of program
evaluation capacity.

Purpose and Activities of the Unit
C. Describe the activities, projects, and programs that will be
conducted by the new or recognized units. Identify the curricular
implications of the activities, programs.

A College of Public Health will foster a key mission of the University of Arizona
Health Sciences Center, namely, to produce excellence in community-oriented
public health research, service and training. Coursework that is currently
scattered throughout various colleges and organizational units will be brought
together under the umbrella of a COPH. Faculty will be reorganized into three
divisions within the COPH to enhance the administration of current educational
programs. New education programs (e.g., MS in biostatistics) will be
developed to remedy the shortage of well-trained public health personnel in our
State.

The activities, research projects, and educational programs conducted by the
new College of Public Health will occur within an organizational and
governance structure as illustrated below.
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Education Programs
Epidemiology MS, PhD,
Biostatistics, MS
MPH Concentrations -
Epidemiology

Office of
Finance

and
Personnel

Office of
Educational

Program
Administration

Development
Office

Public Health
Informatics-
Computer
Support

DIVISION I
Epidemiology

and
Biostatistics

DRAFT
APC-COPH

GOVERNANCE PLAN

DIVISION 2
Health

Education
and Social
Sciences

Education Proarams
MPH Concentrations -
Health Educ/Behavioral Science
Family and Child Health
Undergraduate Health Education

Associate
Dean for

Academic
Affairs

Assistant Dean
for Public

Health Science
Director

University of
Arizona

Prevention
Center

Interdisciplinary
Prog rams

DIVISION 3
Community and
Environmental
Health Practice

and Policy

Education Programs
Preventive Medicine Residency
MPH Concentrations -
Community Health Practice,
Environmental and
Occupational Health,
Health Administration and
Policy
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The following Public Health Education Programs, currently administered
through the University of Arizona Prevention Center, will be relocated to
the College of Public Health.

The Arizona Graduate Program in Public Health (AzGPPH) is a
tn-university collaboration among the University of Arizona, Arizona
State University, and Northern Arizona University that was
approved by ABOR in 1993. The degree is granted through the
UAlGraduate College and the program is currently administered
within the APC. Fully accredited by the Council on Education for
Public Health (CEPH) in 1997, the program offers a Master of
Public Health (MPH) degree with six areas of concentration:
Community Health Practice, Environmental and Occupational
Health, Epidemiology and Biostatistics, Family and Child Health,
Health Administration and Policy, and Health Education and
Behavioral Sciences. Since the program's inception, 230 MPH
degrees have been awarded. Approximately 70% of the program's
graduates are employed as public health practitioners in the State
of Arizona.

Curricular Implications for the MPH Program
The Council on Education for Public Health requires Colleges of
Public Health to offer a concentration in the five core areas of public
health. With the exception of offering a concentration area in
biostatistics, the AzGPPH currently fulfills this requirement. A
Master of Science degree in biostatistics (determined by the
Biostatistics faculty to be of greater utility and marketability to
graduates than an MPH with a concentration area in biostatistics)
will fulfill the accreditation requirement. Six new three (3) unit
courses (General Linear Models, Statistical Consulting, Statistical
Consulting Practicum, Categorical Data Analysis, Computer
Applications (SAS), and Longitudinal Methods) will be developed
during the first year of the COPH operations.

The Arizona Graduate Program in Public Health (AzGPPH) will be
administered as a college-wide degree program rather than as a
program within a specific department or division (as ¡s presently the
case). When the COPH is accredited (which must occur within 24
months after ABOR approval), the AzGPPH will become the MPH
program in the College of Public Health.

The unique and highly valued collaborative nature of this inter-
university program will continue in the MPH Program's new setting
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within the College of Public Health. Faculty from Arizona State
University and Northern Arizona University will continue to
participate in program direction and governance. Specifically,
faculty in the ASU College of Business (School of Health
Administration and Policy) will continue to coordinate with faculty in
COPH for the required Health Administration and Policy
concentration area in the MPH program.

The Epidemiology Interdisciplinary Program (Epi IDP) was
established in 1991 to meet Arizona's need for trained
epidemiologists. The Epi IDP offers the Master of Science (MS) and
the Doctor of Philosophy (PhD) degree. In its eight years of
existence, the Epi IDP has graduated 11 master's-level and five
doctoral-level candidates, the majority of whom are currently
working ¡n Arizona.

Curricular Implications for the Epi IDP
The Epi IDP 1996/97 Academic Program Review Report supported
the program's continuation as part of a new College of Public
Health. Based on agreement with the dean of the University of
Arizona Graduate college, the Epidemiology IDP (and its Ph.D. and
M.S.) will remain as a Graduate IDP. To assure accreditation
criteria are met, the Chair of the Epidemiology Graduate IDP will
have his or her primary academic appointment in the College of
Public Health. Epidemiology will continue to collaborate with faculty
in the College of Medicine and other Colleges at the University of
Arizona, as well as with faculty members in Phoenix/Tempe.

The General Preventive Medicine Residency Program (GPMR)
has been in existence for nearly 30 years and has trained
approximately 70 residents. Currently, the GPMR is a collaborative
program with the Arizona Department of Health Services and the
Maricopa County Department of Health.

Curricular Implications for the General Preventive Medicine
Residency
There are no anticipated curricular changes within the GPMR.

The Health Education Undergraduate Program (HEUP) has
been taught by University of Arizona Prevention Center faculty
through a shared relationship with the School of Health
Professions. With the creation of a College of Public Health,
funding for four faculty lines, as well as an existing administrative
budget, will shift from the School of Health Professions to the
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COPH as noted in Section II; A.I., APC Regular Faculty - faculty
names marked with asterisk.

The HEUP is well subscribed by University of Arizona
undergraduate students and serves as a "feeder" program to the
Arizona Graduate Program in Public Health. The University of
Arizona Prevention Center faculty who teach in the HEUP also
teach and direct the Health Education and Behavioral Science
Concentration area within the AZGPPH. The addition of the HEUP
to the College of Public Health is a logical step in the development
of a complete continuum of public health higher education.

Curricular Implications for the HEUP
Responsibility for the administration and delivery of the Health
Education curriculum will move permanently from the School of
Health Professions to the COPH.

The need for a Public Health Continuing Education Program
(PHCEP) in the State of Arizona has been well-documented by the
Arizona Department of Health Services, the Institute for Health
Professions, and the Arizona Graduate Program in Public Health.
The University of Arizona Prevention Center is developing the
capacity to coordinate continuing public health education activities
throughout the region.

Curricular Implications for the PHCEP
To promote and broaden existing public health continuing
education activities, it will be necessary to develop short courses
and enhanced distance education capabilities utilizing our
interactive television network. Establishment of a coordinated
Public Health Continuing Education Program will serve to provide a
level of balance between the COPH degree programs and its
service to career learners in the public health community.

Public Health Projects and Activities
A COPH will further the community health promotion research
mission of the University. Being a member of the Association of
Schools of Public Health allows access to federal and foundation
funding that otherwise would be unavailable. In addition, as part of
the reorganization proposed for a COPH, core services will be
established in biostatistics, computer and data services, and
program planning and evaluation. These centralized resources will
enhance the research mission by providing state-ofthe-art
consultation and support for the development of extramural funding
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proposals and for their implementation. The cores also will afford
valuable practicum experience whereby advanced graduate
students can develop public health skills through service learning
opportunities under the supervision of experienced faculty mentors.

The University of Arizona has been in the vanguard in its linkages
with state, local and tribal health agencies and communities in
efforts to improve public health. Creating and fostering these
community health partnerships takes time, effort and support. A
major focus of the new COPH will be on the development and
enhancement of academic-public partnerships. Current academic-
community partnerships include the: Southwest Center for
Community Health Promotion, Center for Native American Health,
Community Health Advancement Partnerships, Tucson Health
Promotion Initiative, Environmental and Occupational Health
Program, and Arizona Program for Nicotine and Tobacco
Research. The COPH also will continue to work closely and
expand collaborations with the Arizona Prevention Resource
Center at Arizona State University.

These public health research programs will be coordinated in the
COPH by the University of Arizona Prevention Center, approved by
ABOR in 1997. The University of Arizona Prevention Center will
continue as a Center of Excellence within the COPH and the
AHSC. The Director of the University of Arizona Prevention Center
will serve as Assistant Dean for Research in Public Health in the
COPH. Currently, the University of Arizona Prevention Center
(APC), through its administration and faculty, directly and indirectly
supports the above-named community partnerships. Consistent
with the mission that was previously approved by ABOR, the APC
will serve as the organization within the COPH for supporting and
developing interdisciplinary public health research.

D. Identify the unit(s) that will assume the responsibilities of any units that
are recommended for elimination.

No units are recommended for elimination
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E. For instructional units, project the number of majors for the next five
years.

Resources
A. Faculty and Staff

1. List the name, rank, highest degree and estimate of the leve! of
involvement of all current faculty and pro fessiona! staff who will
participate in the new or reorganized unit. Also indicate the position
each person will hold in that unit.

APC CURRENT FACULTY:
NAME

Campbell, Kent
Cohen, Stuart J.
Koss, Mary
Lebowitz, Michael
Marshall, James
Shisslak, Catherine
Clark, Larry
*Leischow Scott
Sherrill, Duane
Taren, Douglas
*VicePapenfuss

Burgess, Jeff
Giuliano, Anna
Harris, Robin
*williams Bryan

Kligman, Evan
Crutchfield, Clifton

Van Ert, Mark

DEGREE

MD, MPH
EdD
PhD
PhD.
PhD
PhD
PhD
PhD
PhD
PhD
PhD

MD
PhD
PhD
PhD

MD, MPH
PhD

PhD

ACADEMIC TITLE

Professor, Head APC (T)
Professor, Public Health (T)
Professor, Public Health, (T)
Professor, Public Health, (T)
Professor, Public Health, (T)
Professor, Public Health, (T)
Assoc. Prof., Public Health, (T)
Assoc. Prof., Public Health, (T)
Assoc. Prof., Public Health, (T)
Assoc. Prof., Public Health, (T)
Assoc. Prof., Public Health (TE)

Asst. Prof., Public Health, (TE)
Asst. Prof., Public Health, (TE)
Asst. Prof., Public Health, (TE)
Asst. Prof., Public Health, (TE)

Clinical Professor, Public Health
Clinical Assoc. Prof., Public
Health
Clinical Assoc. Prof., Public
Health

Degree 2000/2001 2001/2002 2002/2003 2003/2004 2004/2005
BS 30 40 40 50 50
MPH 180 180 180 200 200
MS-Biostat 0 3 5 7 9

MS-Epi 10 10 12 12 15
PHD-Epi 5 5 6 7 8
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Gray, Norma
*parker Sheila
Peate, Wayne
Roubideaux, Yvette
Begay, Tommy K.
Payne, Calvin

Watson, Ronald
Meister, Joel

Roe, Denise

Chen, Zhao

Hakim, Iman

Larkey, Linda

Martinez, Maria Elena

O'Rourke, Mary Kay

Ranger-Moore, James

Renger, Ralph

Staten, Lisa K.

Teufel, Nicolette

Veazie, Mark

Hill, Anabel
Reid, Mary
Thomson, Cynthia
Burgess, Kathryn

Vuturo, Anthony

Gules, Mary
Lachowicz, Joseph
Weaver, Beth
Carie, Nan
Leonard-Green, Tina

PhD
DrPH
MD
MD, MPH
MPH
MS

PhD
PhD

DrPH

PhD

PhD

PhD

PhD

PhD

PhD

PhD

PhD

PhD

PhD

PhD
PhD
PhD
PhD

MD

MD
PhD
BA
PhD
MS

Clinical Asst. Prof., Public Health
Clinical Asst. Prof., Public Health
Clinical Asst. Prof., Public Health
Clinical Asst. Prof., Public Health
Clinical Lecturer, Public Health
Clinical Lecturer, Public Health

Research Prof., Public Health
Research Assoc. Prof., Public

Health
Research Assoc. Prof., Public

Health
Research Asst. Prof., Public

Health
Research Asst. Prof., Public

Health
Research Asst. Prof., Public

Health
Research Asst. Prof., Public

Health
Research Asst. Prof., Public

Health
Research Asst. Prof., Public

Health
Research Asst. Prof., Public

Health
Research Asst. Prof., Public

Health
Research Asst. Prof., Public

Health
Research Asst. Prof., Public

Health
Research Instructor, Public Health
Research Instructor, Public Health
Research Instructor, Public Health
Research Lecturer, Public Health

Professor, Emeritus

Associate Specialist
Associate Specialist
Director, Development
Associate Director, Administration
Clinical Nutrition Research
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Strayer, Louise
Pettygrove, Sydney
Shi, Jiaqi
* funding will shift to COPH

TRI-UNI VERSITYIAPC COMMUNITY APPOINTMENTS
NAME DEGREE ACADEMIC TITLE AFFILIATIÖN

NOTE: There are no specific unit assignments for these non-salaried
faculty members

Allen, James

Campos-Outcalt, Doug

Duff, David
Flood, Timothy

Hirano, Doug
Kioski, Clare
Ortega, Luis
Petersen, Norman J.
Sands, Lawrence

Eichling, Phillip

Theodosakis, Jason

Weisbuch, Jonathan

Baldwin, Julie

Brynteson, Paul

Hughes, Gerald B.

Lucas, Warren

Price, Laurie J.

Sciacca, John

Specialist
MS Coordinator
PhD Research Associate
MD, PhD Research Associate

MD, MPH Clinical Associate ADHS
Professor, Public Health

MD Clinical Associate ADHS
Professor, Public Health

MPA Clinical Lecturer ADHS
MD Clinical Assistant ADHS

Professor, Public Health
MPH Clinical Lecturer ADHS
MPH Clinical Lecturer ADHS
MD, MS Clinical Lecturer ADHS
MS ADHS
DO Clinical Assistant ADHS

Professor, Public Health
MD, MPH Clinical Associate Canyon Ranch

Professor, Public Health
MD Clinical Assistant Canyon Ranch

Professor, Public Health
MD, MPH Clinical Associate MCHS

Professor, Public Health
PhD Clinical Associate NAU

Professor, Public Health
DPE Clinical Professor, Public NAU

Health
PhD Clinical Professor, Public NAU

Health
PhD Clinical Professor, Public NAU

Health
PhD Clinical Associate NAU

Professor, Public Health
PhD, Clinical Professor, Public NAU
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St. Laurent, Roy T.

Coe, M. Kathryn
Dillenberg, Jack

Gale, Betty

Johnson, William G.

Kirkman,-Liff, Bradford

Kronenfeld, Jennie

Mayer, Larry

Moore, Patricia

Primas, Phyllis

Schneller, Eugene

Williams, Frank

Chadwick, Jaqueline

Goslar, Pamela

Moses, C. Jill

NO SALARY AFFILIATES

Brock, L. Loring
Dembroski, Ted
Feldhausen, Jil
Johnson, Lane P.

Leonard, Fred
McRiIl, Cheryl

MPH Health
PhD Clinical Associate NAU

Professor, Public Health
PhD Clinical Lecturer ASU
DDS Clinical Professor, Public ASU

Health
DNSc Clinical Associate ASU

Professor, Public Health
PhD Clinical Professor, Public ASU

Health
PhD Clinical Professor, Public ASU

Health
PhD Clinical Professor, Public ASU

Health
MD, PhD Clinical Professor, Public ASU

Health
DrPH Clinical Associate ASU

Professor, Public Health
PhD Clinical Associate ASU

Professor, Public Health
PhD Clinical Professor, Public ASU

Health
PhD Clinical Professor, Public ASU

Health
MD Clinical Associate Phoenix Area

Professor, Public Health Programs
Phoenix APC Phoenix Area

Programs
MD Clinical Instructor, Public IHS

health

MD Clinical Lecturer
PhD Senior Lecturer
MS Clinical Lecturer
MD Clinical Assistant

Professor
MD, MPH Clinical Lecturer
MD Research Lecturer
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JOINT APPOINTMENTS
Dept to Dept, same College

NAME

Bassford, Tamsen

Eng, Howard

Hughes, Alison

Muramoto, Myra

Nichols, Andrew W.

Proulx, Don

Pust, Ron
Alberts, David S.
Daten, James E.

Enright, Paul

Petersen, Eskild
Weil, Andrew T.

Galloway, James

Duncan, Burns
Carmona, Richard

CROSS APPOINTMENTS
Dept to ept, different

Colleges

ACADEMIC TITLE IN APC
DEGR

EE

MD

DrPH

MS

MD

MD
MPH
MED

MD
MD
MD,
MPH
MD

MD
MD

MD

MD
MD

Clinical Assistant Professor, FCM
Public Health
Research Assistant Professor, FCM
Public Health
Clinical Lecturer, Public FCM
Health
Assistant Professor, Public FCM
Health
Professor, Public Health FCM

Clinical Lecturer, Public FCM
Health
Professor, Public Health FCM
Professor, Public Health Medicine
Professor, Public Health Medicine

Research Associate Medicine
Professor, Public Health
Professor, Public Health Medicine
Clinical Professor, Public Medicine
Health
Clinical Assistant Professor, Medicine (IHS)
Public Health

Professor, Public Health Pediatrics
Clinical Associate Professor, Surgery
Public Health

PRIMARY
APPOINTMENT
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Canfield, Louise PhD Professor, Public Health BioChemistry
Bootman, J. Lyle PhD Professor, Public Health Pharmacy
Coons, Stephen Joel PhD Professor, Public Health Pharmacy
Cox, Emily Roe PhD Assistant Professor, Public Pharmacy

Health
Sauer, Karen Ann Pharm Assistant Professor, Public Pharmacy

D Health
Slack, Marion K. PhD Clinical Lecturer, Public Pharmacy

Health
Tong, Theodore G. Pharm Professor, Public Health Pharmacy

D
Koff, Nancy PhD Clinical Assistant Professor,

Public Health
Curricular Affairs

Burgoon, H. Michael PhD Professor, Public Health Communications
Kuehi, Robert O. PhD Professor, Public Health Agricultural Economics

(Emeritus)
Nichter, Mark PhD Professor, Public Health Anthropology
Stini, William PhD Professor, Public Health Anthropology
deLa Torre, Adela PhD Professor, Public Health Mexican American

Studies

2. List the clerical and support staff positions that will be included in
the new unit.

APC CLA SSIFIED STAFFAS OF SEPTEMBER 1, 1999
LAST NAME FIRST NAME JOB TITLE UNIT

ADAMOWICZ NANCY D RESEARCH SPECIALIST, SENIOR NUTR PHYS

AGARWAL PEYUSH APPLICATIONS SYSTEMS ANALYST, SENIOR APNTR

ALGARA SUZANNE SURVEY INTERVIEWER SOC BEH

ALONSO MARIA A RESEARCH/LABORATORY ASSISTANT WHI

ALTIMARI BARBARA A PROGRAM COORDINATOR, SENIOR WHI

ANDRE-COTTRELL MICHELLE L RESEARCH TECHNICIAN APNTR

BACHAR KAREN RESEARCH SPECIALIST, SENIOR NUTR PHYS

BAILLARGEON DANIEL A SUPPORT SYSTEMS ANALYST ADMIN

BARKSDALE MARY F NURSE PRACTITIONER SUPERVISOR WHI

B E ITA OSCAR HEALTH EDUCATOR APNTR

BENALLY CHRISTINE C TECHNICAL EXPERT NUTR PHYS

BENATTI MIRIAM S OFFICE SPECIALIST APNTR

BERMAN KIMBERLY M MEDICAL RECORDS TECHNICIAN APNTR

BLACKWELL ANTHONY S APPLICATIONS SYSTEMS ANALYST EOH

BLATT II WILLIAM F RESEARCH SPECIALIST APNTR

BROWN SYLVIA R RESEARCH SPECIALIST, SENIOR HEALTH ED

CALDARARA LOUISE M CLINICAL DIETICIAN WHI

CAMERON JENNIFER L OFFICE ASSISTANT ADMIN
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CAMPOS DOLORES A ADMINISTRATIVE ASSISTANT ADMIN
CANTOR CAROL S PROGRAM COORDINATOR APNTR
CARSON LAURA M P RESEARCH TECHNICIAN APNTR
CARTER LISA M DATA INPUT OPERATOR APNTR
CHEW JACQUELINE D MEDICAL RECORDS TECHNICIAN APNTR
CHRISTIANSON CONNIE J ADMINISTRATIVE ASSOCIATE AZGPPH
CIMARELLI-STEARS ANNE M RESEARCH SPECIALIST, SENIOR NUTR PHYS
COHEN KIMBERLEYA HEALTH EDUCATOR, ASSISTANT APNTR
CONNOLLY TIMOTHY E RESEARCH NURSE, SENIOR APNTR

CONTRERAS MARY H ADMINISTRATIVE ASSISTANT NUTR PHYS

COOK PAULA J SECRETARY, ADMINISTRATIVE SOC BEH
COOPER DEBORAH L OFFICE SPECIALIST APNTR

CRAGO MARJORIE A RESEARCH SPECIALIST SOC BEH
CURTISS REBECCA S SURVEY INTERVIEWER SOC BEH

DAVE N PORT MARY K ACCOUNTING SPECIALIST APNTR

DAVILA DIANA M RESEARCH TECHNICIAN APNTR

DAVIS MONICA I OFFICE ASSISTANT, SENIOR APNTR

DAVIS PETRINAA COMPUTER DATA BASE SPECIALIST APNTR

DEBACA CARMELA P RESEARCH TECHNICIAN APNTR

DO RAM E BARBRA M SECRETARY, ADMINISTRATIVE ADM IN

DORGAN JOSEPH P PROGRAM COORDINATOR APNTR

DURAN ALICIA G SURVEY INTERVIEWER EOH

EATON BRENDA R PHLEBOTOMIST EOH

EDMONDS WILHEMENA A PHLEBOTOMIST EOH

EGURROLA JOHANNA T RECEPTIONIST, SENIOR WHI

ESQUIBEL SALLY G SECRETARY, ADMINISTRATIVE WHI

FLANAGAN KIRA K SECRETARY, ADMINISTRATIVE EOH

FLEISCHER ANNA C RESEARCH TECHNICIAN APNTR

FORD CHRISTOPHER R SURVEY INTERVIEWER HEALTH ED

FOX RANN lE F ADMINISTRATIVE ASSISTANT APNTR

FREEMAN-DOBSON SHARON A ACCOUNTANT, ASSOCIATE ADMIN

FUESSLER FRANK J RESEARCH TECHNICIAN APNTR

GAFFNEY CLAIRE M PHLEBOTOMIST NUTR PHYS

GALLEGO CORINNA M OFFICE SPECIALIST APNTR

GEHRING DALE J RESEARCH TECHNICIAN APNTR

GIOVETTI KAREN K COMPUTER DATA BASE SPECIALIST APNTR

GORMALLY JOSHUA F PROGRAM COORDINATOR CNAH

GRABICH LER CORNELIA SURVEY INTERVIEWER SOC BEH

GRAVER ELLEN J RESEARCH SPECIALIST, PRINCIPAL NUTR PHYS

GREVE ELIZABETH M NURSE PRACTITIONER APNTR

GRIJALVA MARITTZA L RESEARCH TECHNICIAN APNTR

HADJIOANNOU MARINA RESEARCH SPECIALIST APNTR

HAGUE CRISTINA G RECEPTION IST WHI

HALLQUIST RHONDA R INSTRUCTIONAL SPECIALIST, SENIOR APNTR

HANER GLENDA M DATA INPUT OPERATOR SUPERVISOR WHI

HANSON MARTHA S ACCOUNTANT, SENIOR ADMIN

HARRIS JULIE B RESEARCH SPECIALIST APNTR
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HELDT SHERRYS RESEARCH TECHNICIAN APNTR
HENDERSON MARY E OFFICE SPECIALIST APNTR
HERMAN RICHARD B SUPPORT SYSTEMS ANALYST APNTR

HOLT MARK G RESEARCH TECHNICIAN APNTR

IANNONE MARIA E SURVEY INTERVIEWER HEALTH ED

¡BARRA-ROSALES JORGE M RESEARCH SPECIALIST EPI

JACKSON BERNICE M SURVEY INTERVIEWER HEALTH ED
JAEGERS KATHLEEN A SECRETARY, ADMINISTRATIVE HEALTH ED
JOHNSON PAULA M SURVEY INTERVIEWER HEALTH ED

KELLY SHERRIE J NURSE PRACTITIONER APNTR
KELLY SUSAN E MEDICAL RECORDS TECHNICIAN APNTR
KENNEDY PHYLLIS V RESEARCH NURSE, SENIOR APNTR

KEUP ROBERTA L RESEARCH SPECIALIST HEALTH ED

KIMBALL KATHRYN N RESEARCH SPECIALIST NUTR PHYS

KLEIN LORIANN E PROGRAM COORDINATOR ADMIN

KYTE LACHELLE D SURVEY INTERVIEWER SOC BEH

LARA LIZBETH V SURVEY INTERVIEWER EOH

LAREZ MARY A CLINICAL DIETICIAN WHI

LEHEW MICHAEL J SUPPORT SYSTEMS ANALYST, SENIOR APNTR
LENNOX JAMES O PHLEBOTOMIST EOH

LEVACK CINDY R PROGRAM COORDINATOR EOH

LOBOS AMELIA O RESEARCH SPECIALIST WHI

LUEDKE CYNTHIA A RESEARCH TECHNICIAN APNTR

LUMLEY CHERYL M SECRETARY, ADMINISTRATIVE APNTR

MAIORINO STEPHANIE R RESEARCH TECHNICIAN APNTR

MARGOLIS CAROL L SUPPORT SYSTEMS ANALYST, SENIOR APNTR

MARSHALL DUANE L APPLICATIONS SYSTEMS ANALYST APNTR

MARTINEZ ALEX D PHLEBOTOMIST EOH

MARTINEZ CARMINE S RESEARCH/LABORATORY ASSISTANT WHI

MARTINEZ VANESSA R ADMINISTRATIVE ASSISTANT ADMIN

MCCARTN EY GAYLE C CLINICAL DIETIC IAN WHI
MCDERMOU CAROL L CLINICAL DIETICIAN WHI

MCGILL REBECCA R PROGRAM COORDINATOR APNTR

MCKINNEY JOAN M SECRETARY, ADMINISTRATIVE APNTR

MCNUTT VICTORIA B RESEARCH NURSE APNTR

MILENKIEWICZ KRISTIN S SURVEY INTERVIEWER HEALTH ED

MONTGOMERY CYNTHIA RESEARCH SPECIALIST, SENIOR APNTR

MORAN ARTEMIZA V PHLEBOTOMIST EOH

MORAN BRADIE K SURVEY INTERVIEWER SOC BEH

MURPHY ZULMA S SURVEY INTERVIEWER HEALTH ED

NARDI EMILY B CLINICAL DIETIC IAN NUTR PHYS

NAVARRETTE MELISSA M SECRETARY, ADMINISTRATIVE CNAH

NICHOLS ALLISON M HEALTH EDUCATOR NUTR PHYS

NICHOLS WALTRAUD M RESEARCH TECHNICIAN APNTR
NOBOA VICTORIAS RESEARCH SPECIALIST WHI
NOVOA LORRAINE SURVEY INTERVIEWER EOH

OLKKOLA SUSANNE C HEALTH EDUCATOR WHI
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ORLANDO
ORTIZ
PARKS
PEARSON
PECK
PETITO
PHILLIPS
POLACCA
PORTILLO
POWERS
PRATHER
PRETZI NG ER
PRICE
PRINCE
REAGAN
RENALDI
RICHMOND
ROBERGE
ROBLES
ROBLES-BARKER
RODRIGUEZ
ROGAN
RUBLE
RYAN
SALAZAR
SANDERSON
SCHMIDT
SELL
SIEGEL
SIMPSON
S LATE N

SLOCUM
SMITH
SPARKS
STAFFORD
STAFFORD
STEWART
STRATTON
SUNDBERG
TILLIS
TISCH
TOBAR
TORRES
TRANA
TUMELLIE
VANDEWATER
VARGAS

ANTOINETTE R
DOLORES
MELINDA A
ALISON M
JOHN W
MARIA L
SUSAN L
MONA A
JUAN C
PAMELA J
CAREN J
CHRISTIANE Y S
TANYA G
RONALD J
MADELINE L
JEANET
CHERYL L
RUSSELL P
ANTONIO SANTA
VIRGINIA A
YOLANDA O
SEAMUS P
ANNE E
THOMAS G
ZEN EN

BYRON
HANS C
DIANE A
ERIN M
GABRIELLA A
DARCI L
JENNIFER L
CHARLOTTE A
MICHAEL E
ROBERT A
SHANNON M
SARAH M
LORRAINE K
PATRICIA A
SUNCERRIE R
CHRISTOPHER B
MARIBEL
ROGELIO C
KATHRYN L
LINDA
PETER K
OFELIA G

OFFICE SPECIALIST, SENIOR
PHLEBOTOMIST
PHLEBOTOMIST
PROGRAM COORDINATOR
BUSINESS MANAGER
ADMINISTRATIVE ASSOCIATE
ACCOUNTANT
RESEARCH SPECIALIST, SENIOR
ACCOUNTING SPECIALIST
RESEARCH SPECIALIST, SENIOR
NURSE PRACTITIONER
RESEARCH TECHNICIAN
RESEARCH SPECIALIST
RESEARCH SPECIALIST, SENIOR
OFFICE SPECIALIST
ADMINISTRATIVE ASSOCIATE
ADMINISTRATIVE ASSOCIATE
COMPUTER DATA BASE SPECIALIST

MARI RESEARCH TECHNICIAN
SURVEY INTERVIEWER
RESEARCH TECHNICIAN
RESEARCH SPECIALIST, SENIOR
RESEARCH TECHNICIAN
SUPPORT SYSTEMS ANALYST
INSTRUCTIONAL SPECIALIST COORDINATOR
RESEARCH SPECIALIST, SENIOR
DATA INPUT OPERATOR, SENIOR
NURSE PRACTITIONER
RESEARCH SPECIALIST, SENIOR
MEDICAL TECHNOLOGIST
INSTRUCTIONAL SPECIALIST COORDINATOR
RESEARCH TECHNICIAN
OFFICE SPECIALIST, SENIOR
PHLEBOTOM!ST
RESEARCH SPECIALIST
RESEARCH TECHNICIAN
HEALTH EDUCATOR
SURVEY INTERVIEWER
PROGRAM COORDINATOR
RESEARCH TECHNICIAN
PROGRAM COORDINATOR, SENIOR
RESEARCH SPECIALIST, SENIOR
OFFICE ASSISTANT
SECRETARY, ADMINISTRATIVE
BUSINESS MANAGER, SENIOR
RESEARCH SPECIALIST, SENIOR
SURVEY INTERVIEWER

NUTR PHYS
EOH
EOH
AZGPPH
APNTR
ADMIN
APNTR
NUTR PHYS
APNTR
APNTR
WHI
NUTR PHYS
APNTR
NUTR PHYS
WHI
AZG PP H

AZGPPH
APNTR
HEALTH ED
HEALTH ED
APNTR
EOH
SOC BEH
APNTR
APNTR
NUTR PHYS
WHI
WHI
BIOMETRY
APNTR
APNTR
APNTR
ADMIN
EOH
APNTR
APNTR
NUTR PHYS
HEALTH ED
APNTR
APNTR
AZGPPH
NUTR PHYS
EOH
APNTR
ADMIN
EOH
EOH
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Indicate the number of graduate assistants who will be assigned to
the unit.

Currently there are six graduate assistants in the APC programs. lt is
projected an additional six appointments will be made during the initial
three years of the COPH.

Project the number and type of new faculty and staff positions that
will be needed by the unit during each of the next five years.

A high priority for the College of Public Health will be the
enhancement of our tenure track (teaching) faculty base.
Additional Biostatistics and Community Health Practice and Policy
faculty have been given priority due to the need to meet the Council
on Education for Public Health (CEPH) accreditation criteria and
timeframe (a two-year deadline following).

New Faculty and Staff - 5 year
projections

Number of Hires
Yrl Yr2 Yr3 Yr4 Yr5

Type of Hire 2000-2001 2001-2002 2002-2003 2003-2004 20042005

Faculty (tenure and non-
tenure track)

3 2 2 2 2

Staff 2 7 3 3 3

Total Per Year 5 9 5 5 5

VINCENT ELIZABETH RADIOLOGY TECHNOLOGIST, SENIOR WHI

WAARA JAMES H RESEARCH SPECIALIST APNTR

WELBORN MARY LAUREEN MEDICAL TECHNOLOGIST APNTR

WENTZEL THOMAS M RESEARCH SPECIALIST, SENIOR APNTR

WEST JULIE L CLINICAL DIETICIAN WHI

WHITACRE ROBIN C DATA INPUT OPERATOR SUPERVISOR NUTR PHYS

WHITE JANINE I RESEARCH SPECIALIST, SENIOR NUTR PHYS

WHITESEL BETSY A NURSE PRACTITIONER WHI

YOUNG KAREN L ADMINISTRATIVE ASSOCIATE AZGPPH

ZENGER ROBIN E RESEARCH TECHNICIAN APNTR
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YEAR ONE

During Year One it wilt be necessary to hire three tenure-track
faculty in biostatistics and community health practice and policy.
These faculty will fill critical gaps in biostatistics and community
health practice required for accreditation, as identified by a CEPH
pre-accreditation consultation. In addition, two full-time (one per
division) administrative staff persons will be required to provide
faculty support.

Biostatistics

Currently, the biostatistics group has three faculty, one of whom is
a tenure-track faculty member. For accreditation, we must have at
least three tenure-track biostatistics faculty with primary
appointments in the College of Public Health to be able to offer the
required graduate degree educational programs in that area. One
current faculty member on the non-tenure track will move to the
tenure track.

Community Health Practice and Policy/Health Administration
and Policy

The Arizona Health Sciences Center has a basic faculty
competence in Health Administration and Policy, and APC faculty
have decided to frame our HAP competencies in the public health
domain termed Community Health Practice and Policy. To date,
Arizona State University has provided a component of this required
competency through the MPH concentration area in Health
Administration and Policy. To strengthen the Community Health
Practice and Policy area, it will be necessary in the first year to add
two new faculty based in Tucson, and they will complement and
coordinate with the on-going contributions by ASU faculty. In
subsequent years we will, through joint application for instructional
resources, work with ASU to add at least two funded faculty
positions at ASU to support their MPH instructional programs.

YEAR TWO

Year Two will bring further enhancement of the College's
administrative programs, technical cores, and academic units. We
are proposing two new faculty members for the academic units and
seven new support staff. The additional support staff will be
distributed among the various administrative offices (business and
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academics) and in the technical cores (Biostatistics and
Computing).

YEARS THREE TO FIVE

We have projected two faculty hires per year for Years Three
through Five, distributed equally among the academic units. In
addition, there will be the need for three staff hires per year to
further develop a solid infrastructure for faculty development.

B. Physical facilities and equipment:

1) Identify the physical facilities that will be required for the new unit
and indicate whether those facilities are currently available.

The University of Arizona Prevention Center is finalizing the Phase
I space planning process to determine the cost for building a
permanent home for a new College of Public Health at the
University of Arizona. The preliminary report indicates that
approximately 32,609 n.s.f. (45,000 g.s.f.) will be necessary to
house faculty and staff offices, classrooms, conference rooms,
current programs (research and academic), and provide room for
expansion/growth in future programs.

The department's current physical facilities consists of rental space
(59%) and university-owned (allocated) space (41 %), totaling
45,527 n.s.f. Even with the prospect of a new building, it still will be
necessary to retain leases for research-clinic and research-office
space in the Tucson, Phoenix and several out-of-state locations.
Thus, the remainder of rental space (85% - 22,772 n.s.f.) will
continue to be leased (fluctuating with the funding of new projects
and closing of some old). Allocated space is currently distributed
over nine buildings varying in size and distance to the AHSC
complex (housing faculty, research laboratories and administrative
offices).

Rental space predominately is used to support research projects,
with a small percentage (15% - 3,904 n.s.f.) being used for faculty
offices (which will be vacated when the new building is completed).

Six of these locations will be vacated upon completion of a new
building (13,363 n.s.f.). lt will be necessary to retain three
laboratories (Bldg. 209 - 1,360 n.s.f.) and one clinic (Bldg. 228 -
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1,628 n.s.f.) for on-going research, and a portion of another building
(Bldg. 468 - 2,500 n.s.f.) for laboratory-teaching space due to the
new building's limitations on usage.

The COPH building campaign began ¡n August of 1997 with a $5
million pledge from a private donor. This pledge is contingent upon
the establishment of a College of Public Health by the University
prior to September 30, 2001.

2. List all additional equipment that will be needed during the next
five years and the estimated cost.

These needs have been addressed in the description of
physical facilities and equipment - lll.B.1.

C. Library resources, materials, and supplies:
I. Identify any additional library acquisitions that will be needed

during the next five years and the estimated cost.

No additional library acquisitions will be necessary.

Location

Total
Current
Sq Ft

Total
Future
Sq Ft

Rentals: 26676 22772
Allocated:
Bldg 201-Admin/MPH 2570
Bldg 209-Watson 1360 1360
Bldg 228-Leischow 1628 1628
Bldg 414-CNAH 832
Bldg 416-MCH 723
Bldg 425-Ranch House 1788
Bldg 468-EOH 7156 2500
Bldg 472-Shisslak 970
Bldg 479-Williams 1824
New Building (preliminary
estimate):

32609

Total Net Square Feet 45527 60869
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2. List any special materials or supplies, other than normal office
supplies, that will be required by the new unit.

None

D. Other in formation
1. Identify any implications of the proposed change for regional

or programmatic accreditation.

Accreditation requirements for a COPH

Currently there are 29 accredited Colleges of Public Health in the
United States, and all are associated with an academic health
center. Consequently, it is consistent with accreditation
requirements that the proposed COPH be developed within the
Arizona Health Sciences Center. Further, no accredited colleges of
public health exist in the Four-Corner States, and the proposed
COPH at the AHSC will serve not only as a unique Arizona
resource for health but also serve the broader Southwest interests.

The Council on Education for Public Health (CEPH) is the
accrediting body for colleges of public health (SPH or COPH).
CEPH requires that a SPH have the same level of independence
and status accorded to other professional schools in the parent
institution. Thus, the COPH should be organizationally separate
from a college of medicine and cannot be a department or
dependent entity of another college.

The proposed COPH will continue and, over time, expand the
established collaborations with Arizona State University and
Northern Arizona University in the statewide Master of Public
Health degree program.

Over the past year, a Consortium for Maternal and Child Health (a
core public health discipline) has developed among the APC and
programs in New Mexico, Colorado and Utah, with links by
interactive television and Internet. This regional approach to
sharing instructional resources will be explored for other
components of the programs.

The undergraduate Health Education Program and the graduate
Health Education and Behavioral Sciences Concentration will
continue to adhere to the direction of the National Commission for
Health Education Credentialing for the roles, responsibilities,



26
Proposal to Establish a New Academic Organizational Unit
University of Arizona
College of Public Health
October 18, 1999

competencies and learning objectives for preparing entry-level and
graduate-level health educators.

2. Provide any relevant in formation, not requested above, that will
assist reviewers in evaluating the proposed change.

None

E. Financing:
Explain the university's plan for providing adequate financing for
the unit.

The University of Arizona Health Sciences Center has
developed the core funding for the programs and faculty that
will constitute the proposed COPH by internal
reorganizations and economies during the past decade.
State Legislative funding for the Arizona Graduate Program
in Public Health in 1997 will support the graduate MPH
program within the COPH.

The COPH faculty have developed a substantial
extramurally supported public health and prevention program
that will offset some faculty salary and community programs
costs. In addition, the COPH will develop private funding for
key programs (see E.3 below).

To support the expansion of core public health research and
program evaluation competencies in the faculty and to
strengthen the collaborative community-based programs
targeting priority health issues in the state, the COPH will
seek a permanent allocation from the Arizona Tobacco
Settlement monies and completion of the Legislative
appropriation initiated five years ago for the MPH program.

Identify potential sources for external funding for the unit

Research grants and contract revenues
The APC has succeeded in generating substantial research
funding (see figures in E.#5). These funds support the
majority of the personnel employed through the APC.
Achieving College of Public Health status will provide a
strategic advantage because of the availability of resources
for colleges of public health that are not available otherwise.
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The University of Arizona Prevention Center has succeeded
in developing solid relationships with federal and state
funding agencies, such as the Centers for Disease Control
and Prevention and the Arizona Department of Health
Services. These relationships will be further enhanced by
the COPH expanded expertise in evaluation, biostatistics,
and community health promotion.

Private gifts from individuals, corporations and
foundations
The University of Arizona Prevention Center's capital
development program has yielded these results:

Approximately $5.5 million in cash gifts, including a $5
million leadership gift
A $5 million pledge for a College of Public Health building
Deferred gift commitments of more than $1.6 million
The potential for at least one additional campaign leadership
gift of more than $10 million

As the program matures and achieves greater visibility in the
community and state, we anticipate that the gift potential will
increase accordingly.

3. If state funds will be used, indicate whether new
appropriations will be requested or existing
appropriations will be reallocated.

The University of Arizona Prevention Center's existing state
allocation is divided into three funding groups: University of
Arizona Prevention Center, Arizona Graduate Program in
Public Health, and Health Education (total state budget for
Fiscal Year 9900: $1,537,687).

Securing additional funding for immediate needs, such as
teaching support and academic programs in pinpointed
areas, will be critical to the college's successful development
and accreditation through CEPH. To complement the
College's development program, it will be necessary to
continue seeking the completion of the funding for the MPH
program via legislative funding requests.

State Tobacco Settlement Revenue
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The College of Public Health development effort has been
identified by the University of Arizona as the lead project for
which the University is seeking a permanent allocation from
the Arizona portion of the national tobacco settlement. lt is
proposed that an annual allocation of $3 million from the
tobacco settlement revenues be allocated for the College of
Public Health. This allocation would enhance our existing
tobacco prevention and education programs and assure that
the COPH develops a sustaining capacity to support
community health program planning and evaluation in
support of other State programs and agencies. These funds
would be applied to the faculty and administrative gaps
delineated above.

Educational Decision Package

The Arizona Health Sciences Center's priority has been to
secure legislative support for the tn-university AzGPPH
program for the past five years. The first Decision Package
(Phase I - $675,000) for the AzGPPH was submitted to the
Legislature for FY9697. Unfortunately, there were no
decision packages allocated for that fiscal year. The College
of Medicine then resubmitted Phase I for FY9798, requesting
a reduced amount of $484,000 and was allocated $236,600.

A Phase Il Decision Package totaling $439,000 (the
difference between the first request in FY9697 and the
amount allocated for FY9798) was submitted for FY9899,
requesting the balance of funding needed to bring the
AZGPPH up and fully operational. Due to budgetary
limitations, the Legislature did not make allocations for public
health care needs in FY9899 and FY99-2000.

With the Arizona Board of Regents' assistance we can
proceed with our request to the Legislature for this much-
needed support. Finalizing this Phase Il Decision Package
will provide closure after many years of budgetary requests.
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III. Resources
E. Financing
4. Table 2- Budget Projections, projecting the operating budget for the proposed
unit for the next three years.

Table 2: New Organizational Unit
Budget Projects

College of Public Health, University of Arizona

Initial Base Budget Annual Incremental Costs

Column I Column Il Column Ill

Ist Year 2nd Year 3rd Year

Expenditure Items: 2000-2001 2001-2002 2002-2003

Faculty
State 882,455 26,474 27,268
Local 319,481 9,584 9,872

Other Personnel
State 473,389 14,202 14,628
Local 104,339 3,130 3,224

Graduate Assistantships
State 46,426 1,393 1,435
Local 15,000 15,450 15,914

Operations (materials,
supplies,

Phones, etc.)
State 135,417
Local 590,680

One-time Expenditures:

Construction or renovation
State
Local 12,000,000

Start-up equipment
State
Local 2,000,000

Replacement equipment
State
Local 2,000,000

Library Resources
State
Local



32
Proposal to Establish a New Academic Organizational Unit
University of Arizona
College of Public Health
October 18, 1999

5. Estimate the amount of external funds that may be received
by the unit during each of the first three years.

Research Grants and Contract Revenues
During the 1998/99 fiscal year the University of Arizona
Prevention Center generated $7,340,587 in grants and
contracts revenues, an increase of almost $2 million from the
previous year. Based on past revenues, we anticipate an
estimated growth in the range of 10-15% per year.

Private gifts from individuals, corporations and
foundations
Based on past results, we anticipate private giving to the
new College of Public Health will average approximately
$700,000 to $800,000 per year during the first three years.

State Tobacco Settlement Revenues
If approved, this allocation potentially would provide $3
million annually for operations.

Other Items (attach descriptions)
State
Local

Total (incremental)
State-reallocated funds 42,069 43,331
State-new funds
Local funds (indicate

source)
28,164 16,029,009

GRAND TOTALS 2,567,187 70,233 16,072,340

All dollars stated are based on current
allocations.

All local funds are comprised of Indirect Costs revenue, UA
Foundation gifts, Summer Session revenue, and COM
allocations

One Time Expenditures are comprised of UA Foundation
building
Fund pledges and commitments.
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IV. Other ¡n formation:
For new centers, institutes, laboratories, and bureaus, indicate the
sunset date as required by Region policy 2-301H.

Not applicable to this proposal.

Provide any other information not requested above that may be useful
in evaluation of this proposal.

The vast majority of the components of the proposed College of Public
Health already are in place and the majority of the funding currently is
available to the University of Arizona Prevention Center. The 1993
ABOR approval of the establishment of the Arizona Graduate Program
in Public Health and the 1991 ABOR approval of the Epidemiology
Interdisciplinary Graduate Program, as well as the 1997 ABOR
approval of the establishment of the University of Arizona Prevention
Center (see ABOR records) substantiated the need for public health
training and research entities within the State of Arizona and the
proposed College of Public Health constitutes an amalgamation and
strengthening of these existing programs.

COPH program collaborations will build on its formal collaboration with
Cooperative Extension in the UA College of Agriculture, the
Community Health Advancement Partnership (CHAPS), which is
developing a statewide health promotion program in which the partners
have committed multi-year resources to promote county-level programs in

Yuma, Santa Cruz, Pima and Maricopa counties.

The COPH will build on its collaboration with the Arizona Telemedicine
Program to provide statewide public health education and support to
Arizona communities and public health programs.

The COPH will enhance its research and educational partnerships with
The Arizona Department of Health Services (ADHS) and county health
departments. In addition, the COPH will extend the existing partnership
with the City of Tucson to enhance the current municipal community
health promotion partnership.
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