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Faculty Senate Meeting May 5, 2003 Agenda Item 6

interim Policy Advising Against Travel to SAKS Affected Areas

In accordance with Centers for Disease Control guidelines, the University of Arizonais taking
the following position in response to the worldwide health alert regarding Severe Acute
Respiratory Syndrome (SARS):

The University of Arizona strongly advises faculty, staff and students to postpone or
avoid any non-essential travel to regions of the world significantly affected by SARS.
This policy is also applicable to those faculty, staff and students who may now be in
these affected regions.

Out of concern for their own health and for the health of those with whom they jive and
work, UA faculty, staff or students who choose to travel to areas of the world affected by
SA.RS are expected to monitor their health closely for lO days following their return.
Should they develop a fever over 100.4 degrees F (38.0 degrees C) that is accompanied
by cough and/or difficulty breathing or that progresses to cough and/or difficulty
breathing, a health care provider should be contacted immediately and informed of
possible SARS exposure,

The University of Arizona has adopted this position co encourage informed decision-
making regarding travel and to support infectious disease management. Should the CDC
revise its recommendations, University policy will be modified to maintain consistency.

For updated information on areas of the world affected by SARS and the latest US
government and World Health Organization advisories, please access the following
websites:

http:l/www.cdc.gov/ncidod/sars
http://www.who.inticsr/sars/en/
httpi/travel.state.gov/sars announce.html

Further information on exposure management can be found by accessing the following
website:

http:IIwww.cdc.aovIncidod/sars/expOSUremaaCment.htm

If UA faculty, staff or students would like assistance in their travel decision making, they
can contact the Immunization Clinic at the Campus Health Service at 621-2292 or the
Pima County Health Department at 740-83 i 5 and ask for the "cpi on call" to get the
health department's Epidemiologist on call. Both of these resources are available during
normal business hours Monday through Friday.
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Faculty Senate Executive Committee
Vote for (1) one

Malcolm J. Zwolinski

Shared Governance Review Committee
Vote for (1) one

Raffi P. Gruener

Committee on Conciliation
Vote for (3) three

S. Peder Cuneo

Polakowski, Michael

University Committee on Ethics and Commitment
Vote for (4) four

Bourque, Don P. Carruthers, John I.

First, Patricia Mathieu, Deborah R.

Zeng, Xubin Walworth, James
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Esposito, Shaun McElroy, Keith

Vance, Timothy J. Williams, Bryan

Debray, Saumya K.

San Martin, Ignacio

University Hearinq Board
Vote for (4) four

Berg, Judith A. Ervin, Thomas R. Hartley, Roger E.

Rowe, Clare P. Wilson-Sanders, Susan E. Zinsmaier, Konrad
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Nominees for Membership on the Faculty Senate Executive Committee
5/1/03-4/30/05

One to be elected.

ZWOLINSKI, MALCOLM J., Professor, School of Renewable Natural Resources (1964). From 1993
to 1995 I served as your Presiding Officer and for the past six years as your representative to the Faculty
Senate Executive Committee. I support and endorse the role of the Faculty Senate on the campus of The
University of Arizona, and would like to work with the Senat&s leadership during the coming year. I will
continue to seek stronger cooperative ties between the administration and the faculty and to be an
advocate for shared governance on campus.

Nominees for Membership on the Shared Governance Review Committee
One to be elected.

GRUENER, RAFFI P., Professor, Physiology. As candidate for membership on the Shared Governance
Committee, I bring to this forum the following qualifications: two terms membership on the Cli; two
terms as Senator-at-Large (current), and chairmanship of the Research Policy Committee. In addition,
having served as a part-time administrator (Director of Graduate Interdisciplinary Programs for six years),
I have had the pleasure of meeting many faculty and administrators and getting a good understanding of
issues relevant to both. Having served in the various capacities listed above, including university-wide
committees, I have developed sensitivities to diverse issues and needs, and to how faculty and
administration could share in the University's governance by mutual respect, listening to issues and
positions and reaching reasonable compromises.

Nominees for Membership on the Committee on Conciliation
(5/1/03-4/30/05)

Three to be elected.

CUNEO, S. PEDER, D.V.M., MS Diplomate ABVP Beef Cattle. I am a 1979 graduate of the
University of California, Davis School of Veterinary Medicine. I was employed in mixed animal practice
in Northern California for two years and since then have done 100% large animals. Most of my private
practice experience involved cow-calf producers, veterinary services for a large cattle auction barn and
equine reproduction. From 1988 until 2000, I was the attending farm animal veterinarian for the
University of Arizona. My veterinary responsibilities included the Dairy Research Center, the Equine
Center and the campus beef/sheep unit and feedlot and the V-V Ranch, a 500-head cow-calf ranch in
northern Arizona. In April 1999 I completed the Beef Cattle Production Management Series at the Great
Plains Veterinary Education Center, Clay Center Nebraska. In January 2001! completed a Fellowship in
Science, Politics and Animal Health through the Michigan State University. In December 1999 became a
Diplomat of the American Association of Veterinary Practitioners with a specialty in beef cattle
production. In October 2000 I accepted the position of Extension Veterinarian for the University of
Arizona. With this position I can work closely with the Arizona Veterinary Diagnostic Laboratory, the
Departments of Veterinary Science and Animal Science in the College of Agriculture and Life Sciences.
My current areas of research are directed toward improving post-weaning performance for lightweight
weaned calves, injection site blemishes in feeder cattle and post slaughter food safety. The goal these
projects are to improve the feedlot performance of Arizona produced beef cattle and to enhance the



profitability of cow-calf producers. I am involved in undergraduate and graduate education at the
University of Arizona and extension outreach throughout Arizona.

ESPOSITO, SHAUN, Associate Librarian, Head of Public Services, Law Library, James E. Rogers
College of Law. Following graduation from law school at the University of Louisville in 1981, I was a
judicial law clerk for the Kentucky Supreme Court and then practiced law for several years as a legal
services attorney. I began my academic career at Florida State University, where I taught legal research
and writing at the law school while earning a master's degree in library science. I then worked as a
reference librarian at the law school libraries at the University of Toledo and the University of Kentucky.
I came to the law library at James E. Rogers College of Law as an Associate Librarian, and Head of
Public Services, in 1999. I think my years of legal practice and work in the collaborative, team-work-
based academic law library environment would be of benefit to the Committee on Conciliation, and I
would be happy to serve if elected.

MCELROY, KEITH, Associate Professor, College of Fine Arts, Art History. Having served on
numerous University committees over the past 25 years including the Faculty Senate and as chair of the
Committee on Conciliation, I have found the work on Conciliation especially significant. Facilitating the
resolution of conflicts helps to avoid or minimize potential damage to individuals and to the institution.
Though the committee's casework involves the most sensitive and potentially embarrassing disputes
which arise within the University, it is most effective when its efforts are unrecognized by the campus
community. My previous terms have provided experience for building mediation skills and I am confident
in that role. I would be pleased to again serve the University in this capacity.

POLAKOWSKI, MICHAEL, Associate Professor, School of Public Administration and Policy.
Michael Polakowski has been involved with the criminal justice system since the 1970's when he worked
as a police officer in Wisconsin. While finishing his Ph.D. at the University of Wisconsin, Polakowski
was involved in the study of law enforcement issues with the Madison Police Department. Professor
Polakowski has been with the University of Arizona since 1990 and assisted local Police, Prosecutor's
Offices, Pretrial Service Bureaus, and Drug Courts with the creation, implementation and evaluation of
cutting edge programs. Professor Polakowski has consulted with criminal justice, and non-profit, groups
in the areas of hiring, reorganization, crime prevention issues, among others. Professor Polakowski has
been recognized for his leadership and teaching, as well as the publication of papers in leading journals in
his field. Professor Polakowski has chaired and served on several University and College Committees,
and has recently been appointed to the Governor's Commission on Police Officer Standards.

VANCE, TIMOTHY J., Professor and Department Head, East Asian Studies. I came to UA two and a
half years ago, having taught previously at the University of Florida, the University of Hawaii, and
Connecticut College. My research area is Japanese linguistics, and I am editor of "Japanese Language and
Literature", the journal of the Association of Teachers of Japanese. I have 11 years of experience as a
department chair/head, and I like to believe that my management style is conciliatory. Human interaction
in East Asian departments inevitably involves interesting but challenging ethnic and cultural differences,
and I hope that my experience in dealing with the conflicts that sometimes arise would serve me well if
elected to the Committee on Conciliation.

WILLIAMS, BRYAN, Associate Professor, Epidemiology/Biostatistics, College of Public Health. Bryan
Williams also teaches in the Department of Soil, Water, and Environmental Sciences. Dr. Williams
earned his Ph.D. in 1992 from Penn State University and holds adjunct positions at Vanderbilt and
Columbia. He came to the University of Arizona in 1997 from Rutgers University. Dr. Williams'
research interests are in the areas of environmental exposure assessment, policy, and epidemiology.
During his five years at the University of Arizona, Dr. Williams has served on numerous departmental,
college, and university committees. He has taught extensively on both the undergraduate and graduate



level in the College of Social and Behavioral, Sciences, the School of Public Health, and the College of
Agriculture and Life Sciences. A faculty member's ability to prepare students effectively and to conduct
sound research relies heavily upon academic freedom and tenure. I consider these principles to be
fundamental to the success of students, faculty, and institutions alike. Despite its importance, academic
independence is in increasing jeopardy. If elected I will work hard to preserve the inherent rights and
responsibilities of academic freedom and tenure and to serve the best interests of both our faculty and
university. Serving on this committee would be both an honor and privilege and I would give it my best
effort.

Nominees for Membership on the University Committee on Ethics and Commitment
5/1/03-4/30/06

Four to be elected.

DON P. BOURQUE, Professor of Biochemistry and Molecular Biophysics & Molecular and Cellular
Biology. My research (plant molecular biology) has been funded by competitive research grants from
major federal agencies and private and industrial sources. I review grant proposals for these and other
agencies, and I now serve as Chair of an NIH Grant Review Panel on Protein Expression, Proteomics and
Protein Therapeutics. My University of Arizona teaching and research contributions often cross college
and departmental boundaries. Current teaching includes Biochemistry courses for non-majors, majors and
honors students, as well as a Tier I GenEd course (Nutrition, Food and You, NATS 104). I have served on
numerous Department, College and University Committees. Having been Chair (2001-2002), my term is
ending with the Committee on Academic Freedom and Tenure (2000-2003). I was recently Chair of a
Graduate College Grade Appeals Committee (2002-2003). I served and chaired an inquiry subcommittee
during previous ad hoc membership on the Committee on Ethics and Commitment (1997- 2000).
Experience and skills relevant to the mission of the Committee on Ethics and Commitment also include
having chaired several rounds of interest-based bargaining of labor union contracts (1991-96). I believe
that a faculty member's duties to the University of Arizona community must include applying whatever
wisdom he/she has derived from experience to support and sustain our academic freedom and institutional
excellence. In this spirit, I will work, if elected, to assure fair evaluation and just deliberations in the truly
sensitive matters brought before the Committee on Ethics and Commitment.

CARRUTHERS, JOHN I., Assistant Professor in the School of Planning at the University of Arizona
(Ph.D. University of Washington, 2001). His areas of research include urban and regional policy, land use
and growth management, urban and real estate economics, public service finance, and regional
development. Professor Carruthers teaches courses in land use policy, infrastructure planning, regional
planning, and urban and real estate economics. His recent work has been published by, or accepted for
publication in, the Journal of Planning Education and Research; Growth and Change; Urban Studies;
Papers in regional Science; and Environment and Planning B.

DEBRAY, SAUMYA K., Professor, Computer Science. Ph.D., Computer Science, State University of
New York, 1986. Ijoined the University of Arizona faculty in 1986, and have been Professor since 1998.
Thus far, almost all of my university service has been at the departmental and college levels; I would like
to change that, because I believe that it is the obligation of every faculty member to contribute to the
broader university community. As a computer scientist, I have some knowledge of technological trends
that are affecting many aspects of our academic lives and confronting us with new issues and challenges.
I believe that this, together with the experience and perspective gained from my long academic career at
this university, would allow me to be an effective member of UCEC.



FIRST, PATRICIA F., Professor, Educational Leadership. Dr. Patricia F. First is Professor and Chair of
Educational Leadership at the University of Arizona. Her research and teaching are focused on the legal
and policy issues of the educational system, particularly those issues intersecting with ethical leadership
and just decision-making for students and their families. She is the author of six books, including
Educational Policy for School Administrators, and co-editor of School Boards: Changing Local Control.
She has also written over a hundred chapters and articles and was a founding co-editor of The Journal for
a Just and Caring Education. Dr. First has served as Dean of the School of Education a the University of
Dayton and Chairperson of the faculties of Educational Leadership at the University of Arizona, Western
Michigan University and Northern Illinois University. She has also been a teacher and administrator in
K-12 education, a policy analyst with both state and federal government and a National Education Policy
Fellow. She earned the Ed.D. and M. S. at Illinois State University, the B.S. at the University of
Massachusetts, and the J.D. at the University of Dayton School of Law. Dr. First sits on editorial and
advisory boards including the Editorial Boards of the Journal of Law and Education and the Journal of
Women in Educational Leadership and the Advisory Board of the UCEA Joint Program Center for the
Study of the Superintendency. She is currently researching evolving cyber law, legal and ethical
decision-making by educational administrators, and the application of social science research techniques
to educational law questions

MATHIEU, DEBORAH R., Associate Professor in the Department of Political Science, received her
Ph.D. from Georgetown University. She writes in the area of biomedical ethics and constitutional law,
and teaches in the areas of political theory and constitutional law. She was a member of UMC's Ethics
Committee for ten years.

SAN MARTIN, IGNACIO, Professor, Architecture and Coordinator of the Architecture Graduate
Program in Urban Design. College of Architecture, Planning, and Landscape Architecture. He is
Coordinator of the University of ArizonalRio Nuevo Downtown Studio and is an Affiliate Professor of
the University of Valladolid's international Ph.D. program in Architecture and Urban Design. He joined
the University of Arizona in 2000 after ten years as a Professor at Arizona State University were he
chaired the graduate program in City Planning at the College of Architecture and Environmental Design.
He has served on and chaired numerous committees, including Promotion and Tenure (chair 1994-1999),
Faculty Governance Grievance Committee (chair 1992-1994), College Academic Senate Committee
(1998-2000), and Program Review and Accreditation (chair, 1999). Nationally, he served as a member of
the National Endowment for the Arts (1993-1995), the Mayor's Institute on City Design (1995-2000), and
elected Fellow at the Institute for Urban Design in New York (1995-). In Arizona, he served as Co-Chair
of the Quality of Life Task Force (1991-1993) for the Office of the Governor and he is a past President
(1995-1997) of the Arizona Chapter of the American Society of Landscape Architects. Statement: The
Committee on Committees has graciously asked for my consideration as a potential candidate for
nomination on the University Committee on Ethics and Commitment. This is a somber request from
someone that has been a student of Cities for most of his career. I have been a disciple of A. Leopold's
"Land Ethics," a principle that has given me the roots and structure to my academic and professional
practice. I do believe that this committee represents a serious and difficult step in achieving the goals of
the University of Arizona. If elected, I will be glad to bring my experience and integrity to the service of
such a distinctive and humanizing endeavor.

ZENG, XUBIN, Associate Professor, Atmospheric Sciences. Ph.D. in atmospheric Sciences in 1992
from Colorado State University. Joined the University of Arizona in 1994 as a research faculty, appointed
as an associate professor in 2000, and got tenure in 2002. Published over fifty peer-reviewed papers.
Developed models, algorithms, and datasets that have been widely used worldwide. Developed and
taught six different undergraduate/graduate courses. Major extramural services: chairing professional
committees, chairing national/international conferences, coordinating model development among several
U.S. institutions, and reviewing publications for 25 different journals. Received The Editor's Award from



American Meteorological Society in 1999. Major intramural services: membership in the University
Global Change Committee and College of Science Grade Appeal Committee, director of graduate studies,
and chair of various Departmental Committees (curriculum, undergraduate outcomes assessment,
seminar). With my demonstrated organizational and leadership skills, integrity, and enthusiasm, I believe
I am well suited to serve on the important University Committee on Ethics and Commitment.

WALWORTH, JAMES, Associate Specialist and Professor, Department of Soil, Water and
Environmental Science, College of Agriculture and Life Sciences. I joined the University of Arizona in
1998 after nine years at the University ofAlaska Fairbanks. I obtained a Ph.D. in Agronomy from the
University of Georgia in 1985. At the University of Alaska I served on the Faculty Senate and on
numerous School and Department committees and currently serve on Department of Soil, Water and
Environmental Science Department Peer Review and Long Range Planning Committees. I serve as Soil,
Water and Environmental Science faculty advisor. Academic freedom is the foundation of the United
States University system and the tenure system is mechanism through which this freedom is protected,
much as the first amendment to the United States constitution protects free speech in our society. I
believe that the tenure system and academic freedom in all phases of the University need to be protected,
and I will commit myself to that end.

Nominees for Membership on the University Hearing Board
(5/1/02-4/30/05)

Four to be elected

BERG, JUDITH A., Assistant Professor, University of Arizona College of Nursing, (1997). Dr. Berg is a
women's health nurse practitioner (>25 years) who teaches in the graduate programs in the College of
Nursing. She teaches the masters' core research course, delivers all of the women's health content to
students in nurse practitioner options, and teaches entering doctoral students in a professional role
seminar. Her research focuses on women's health promotion and symptom management strategies across
the lifespan, and she places special emphasis on women from diverse cultural groups. Dr. Berg has
published widely in nursing research and clinical journals, and she has made numerous invited
presentations to professional groups. Dr. Berg has an extensive history of service and is currently serving
as Faculty Chair in the College of Nursing. She has been an elected member of the University Hearing
Board for the past three years and brings a wide range of practical and academic experience to the
position. She is interested in continuing this service activity and believes that the Hearing Board should
have a mix of experienced and new people to conduct the work of the group.

ER VIN, THOMAS R., Professor, Music. I have been on the UA faculty for 32 years, and until 1999 I
was also Principal Trombonist for the Tucson Symphony Orchestra. I founded the Ja77 Studies degree
program at the UA, am an active clinician and guest solo artist at jazz festivals and college music
symposia, and am frequently on the faculty of the annual International Trombone Festivals. I have
authored two highly regarded trombone books and produced a jazz CD. I am a member of the
International Trombone Association, Music Educators National Conference, the International Association
of Jazz Educators and Mensa. I have also served on committees and boards of many state and local music
organizations. I am internationally recognized as a premiere trombonist in both the classical and j77
arenas and am a past president of the International Trombone Association. I've served on the following
University-level committees -- Conciliation, CAFT, Committee on Committees, University Fees. The
University Hearing Board does important work, and I am very willing to serve if elected.

HARTLEY, ROGER E., Assistant Professor of Public Administration and Policy in the Eller College of
Business and Public Administration. Dr. Hartley teaches undergraduates in the criminal justice and public
administration majors as well as graduate students in the Masters of Public Administration program. His



current courses include graduate classes in Conflict Resolution and Statistics and undergraduate courses
in court administration and legal aspects of criminal justice. To date, he has served on his department's
undergraduate committee and the Eher College's committee for staff recognition, but has yet to serve on a
university-wide committee. Dr. Hartley also often works one on one with students in setting up
intemships, in independent study courses, and by aiding students with career and graduate school advice.
To date, Hartley has published 9 articles in peer review journals, numerous reference works, and a book
based on his dissertation. Each of these studies focuses in some way on the improvement of judicial
administration and judicial independence. He received his Ph.D. in Political Science from the University
of Georgia in 1999, his MA in Political Science from the University of Georgia in 1993, and his BS in
Public Affairs from the Indiana University School of Public and Environmental Affairs in 1991.

ROWE, CLARE P., Assistant Professor, School of Theatre Arts. Professor Rowe teaches undergraduate
and graduate courses in theatrical design in a professional training program for design/technology
students. Her research and creative activities are in the areas of scenic design and painting. In the College
of Fine Arts, Professor Rowe has served on the College Advisory Committee, Futures Committee, and a
Grade Appeal Hearing. In the School of Theatre Arts she has served on the Scholarship, Recruitment,
Fundraising and Development, and Director's Five-Year Review Committees, Theatre Arts Education
Admissions Board, and numerous search committees.

WILSON-SANDERS, SUSAN E., Director, University Animal Care; Veterinary Specialist, Continuing
Non-College; Adjunct Professor, Veterinary Science and Microbiology. Previous service: Departmental,
College and University Continuing Status Committees; Institutional Animal Care and Use Committee,
University and Clinical Radioisotope Committees, Pre-Health Professions Committee, Committee on
Conciliation, University Committee on Ethics and Commitment, Faculty Senate. Much of my career with
the University has been devoted to helping ensure that our biomedical research programs adhere to the
highest ethical standards. As a result, I have become very familiar with research integrity issues. In 1996,
I drafted the IACUC's SOP for investigating complaints from the university community and public to
meet the Federal Animal Welfare Act's whistle blower's clause. These experiences have prepared me for
service on the UHB, and I look forward to having the opportunity to serve our faculty, professionals and
staff as their representative on this important committee.

ZINSMAIER, KONRAD E., Ph.D., Associate Professor of Neurobiology (primary appointment at the
Arizona Research Laboratories Division of Neurobiology, ARLDN, 2002) and Molecular and Cellular
Biology. Dr. Zinsmaier received his Ph.D. from the University of Wuerzburg, Germany in 1990. He
received post-doctoral training at the California Institute of Technology before taking a position as
Assistant Professor at the University of Pennsylvania School of Medicine in 1995. In summer 2002, Dr.
Zinsmaier joined the faculty at ARLDN. He teaches undergraduate courses for the Department of
Molecular and Cellular Biology and graduate courses for the interdisciplinary program in Neuroscience.
Over the past decade, he has investigated fundamental mechanisms of synaptic transmission by
undertaking a multidisciplinary approach, exploiting the neuromuscular junction of genetically modified
Drosophila as a model system. He has a continuous record of high-profile research publications in his
area of expertise. He has been advisor for many graduate students (one with two best thesis awards) and
post-doctoral fellows. He is a member of three major scientific societies, chaired Research Conferences,
and serves as reviewer for high-profile research journals as well as research grant applications for federal
agencies. He has been a member of the Curriculum Committee, the Hearing Board for the Student
Disciplinary System, and the Hearing Board for the Code of Academic Integrity at the University of
Pennsylvania. At the University of Arizona he is currently a member of the Faculty Search Committee at
ARLDN.
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INTERIM POLICY ON THREATENING BEHAVIOR
BY STUDENTS

The University seeks to promote a safe environment where students and
employees may participate in the educational process without compromising their
health, safety or welfare. The Arizona Board of Regents' Student Code of
Conduct, ABOR Policy 5-308, prohibits threats of physical harm to any member
of the University community, including to one's self. Threatening behavior can
harm and disrupt the University, its community and its families.

A. Prohibited Behavior

Threatening Behavior is Prohibited. "Threatening behavior"
means any written or oral statement, communication, conduct or
gesture directed toward any member of the University community,
which causes a reasonable apprehension of physical harm to self,
others or property. A student shall be in violation of this policy
regardless of whether the person who is the object of the threat
observes or receives it, so long as a reasonable person would
interpret the maker's statement, communication, conduct or gesture
as a serious expression of intent to harm.

B. Procedures for Mandatory Reporting of Threatening Behavior

If threatened by any student's conduct to the point of reasonable
fear of immediate physical harm to self, others or property:

Leave the area immediately.

Call the Police by dialing 9-1-1 to request that an officer come to
the location. Inform the Police if it is a repeat occurrence.

You must report the student's threatening behavior promptly to
the Dean of Students Office by filing a Student Code of Conduct
Complaint (see ABOR 5-403).

If you are an employee, you must also notify your supervisor
and the Dean or Department Head of the college or department
where the threatening behavior occurred.

C. Disciplinary Process

In addition to any law enforcement action, the Dean of Students
Office will investigate complaints against students and will keep
records of such complaints and investigations in accordance with
the Student Disciplinary Procedures (ABOR Policy 5-401, et seq.).
Such records are subject to the Family Educational Rights and
Privacy Act and may be shared with other University Officials who
have a legitimate educational interest, and those persons who need

Agenda Item 8
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T
to know in a health or safety emergency, including any person who
was the object of the threat. The person threatened by a student is
to complete the Student Code of Conduct Complaint Form and
send it to the Dean of Students Office. This Will initiate the Student
Disciplinary Procedures regarding the student who is charged with
exhibiting threatening behavior. Within 24 hours, the Dean of
Students Office will email the person who submitted the form to
confirm that the form has been received. The Dean of Students
Office will communicate the progress of the investigation within ten
calendar days to the person who was the object of the threat.

The Student Disciplinary Procedures shall govern all proceedings
involving such complaints. The Dean of Students may suspend the
student for an interim period prior to the resolution of the
disciplinary proceeding if the Dean determines that the continued
presence of the student poses a threat to any individual, property,
or university function. Sanctions, as appropriate, may be imposed
in accordance with the Student Code of Conduct, up to and
including suspension or expulsion from the University. In addition
to any other sanction, any student who has received two
documented suspensions for threatening behavior with the
opportunity for appeal may be expelled from the University.

The Dean of Students Office may utilize a student behavior
assessment committee to assist in determining whether the student
can remain on campus or whether other appropriate disciplinary
actions should be taken. The Student Behavior Assessment
Committee may include representatives from Counseling and
Psychological Services, the Dean of Students Office, member(s) of
the Faculty (including a representative of the Faculty Senate
Student Affairs Policy Committee), Life and Work Connections, the
Department of Risk Management, the University Police
Department, and other ad hoc members and consultants as
deemed necessary by the Dean of Students on a case by case
basis. The Committee will receive its charge from the Dean of
Students, as necessary.

Related Policies

Student Code of Conduct, ABOR Policy 5-308
Student Disciplinary Procedures, ABOR Policy 5-401, et seq.
Workplace Violence Policy

4-3-03



Mailing Address:
Paculty Center

University of Arizona
Box 210473

Tucson, AZ 85721-0473

email: facsen@ii.arizona.edu

Secretary of the Faculty
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THE UNIVERSITY OF

ARIZONA®
TUCSON ARIZONA

April 24, 2003

To: Faculty Senate
Fr: Robert Mitchell, Chair, Advisory Committee on Honorary Degrees
Re: Revisions to "Honorary Degrees: Policy And Procedures"

The Honorary Degrees Committee is charged with making recommendations
to the Provost and President on the nominations we receive for honorary
degrees from the University of Arizona. This year some issues surfaced
regarding the criteria for approving these nominations, and the Committee
has developed some recommendations for revisions to the original policy. In
the process of looking closely at the Policy And Procedures document, the
Committee also found a few other, mostly minor, areas for which we are
recommending changes.

The text of the current Policy And Procedures, along with suggested changes,
is attached to this cover letter. Current language that we are recommending
be deleted is lined out, while new language that we are recommending be
inserted appears in bold face type. These changes come to you as a
seconded motion from the Advisory Committee on Honorary Degrees.

The remainder of this memo will serve to introduce and explain the changes
the Committee is recommending. The major revisions to the Policy center
around the criteria for approving nominations for honorary degrees. To the
extent that criteria exist for these candidates, they are spelled out in the call
for nominations issued by the Provost each fall (copy attached).

In addition to these written criteria, however, there exist a set of unwritten
traditions that have guided the Committee's deliberations over the years.
One of these traditions is that candidates for honorary degrees at this
institution need to have some connection to the University, the local
community, or to Arizona generally. The other tradition is that we do not
give honorary degrees to our own faculty. Of course, exceptions have been
made to both of these unwritten rules.

And therein lies the problem. The Committee, and particularly its Chair,
have become increasingly uncomfortable with the idea of having the
Committee apply unpublicized criteria to the individuals who have been
nominated in good faith by our faculty - and also with applying these criteria
most of the time, but not all of the time. Our goal is to have the Senate
make decisions on these issues; and whichever way the Senate votes, we will
suggest that the Provost include the Senate's decisions in his call for
nominations. That way, we can avoid having deans and faculties put a lot of

honorary degrees April 24 2003 memo to Senate

Location:
Faculty Center
1400 E. Mabel St.
Tucson, AZ 85721-0473

Phone: (520) 621-1342
FAX: (520) 621-8844



good faith effort into putting nominations together just to have them rejected
by the Committee on the grounds of unwritten tradition.

The two unwritten traditions surrounding the approval of honorary degree
nominations relate to the necessity of a local connection for nominees; and
to issues surrounding granting honorary degrees to our own faculty.

The Local Connection:
The argument for requiring some connection to either the University,
the Tucson community, or the State of Arizona generally is that such a
requirement helps us focus on our own unique mission and vision.
According to this theory, we do not offer our honorary degrees to
random celebrities, or indeed, to any of the thousands of potentially
worthy individuals in the world who would be more appropriate
candidates for honorary degrees at institutions to which they have
some connection.
Counter-arguments include: 1) this criteria narrows the field
unnecessarily, and eliminates from consideration candidates - Nobel
Prize winners and the like - whose presence at our commencement
would lend prestige to the University of Arizona; 2) college faculties
should be the ones to determine who is worthy of an honorary degree.
If they choose to nominate someone with little or no direct connection
to the University or the local community, the rest of the honorary
degree process should respect their decision.
The Committee has opted for a compromise course of action, which is
to state: "Normally candidates for honorary degrees from the
University of Arizona will have some connection to the University, the
Tucson community, or the State of Arizona, but exceptions to this
general rule may be made if the case is compelling." This, in fact, is
what the Committee and the Senate have done over the years, albeit
without saying so explicitly. Putting the custom in writing would at
least provide some guidance to faculty during the nomination process,
although there will inevitably be occasions when, somewhere in the
process (the Committee, the Provost, the President, the Senate), there
will be disagreements over how compelling the case for an exception
actually is.

Honoring UA Faculty:
The argument against awarding honorary degrees to our own faculty is
two-fold. First, we have other ways to honor our own faculty -
Regents Professorships, Distinguished Professorships, and chairs.
Second, once we start down this path, how do we stop? Every
department has faculty who are arguably worthy of one of our
honorary degrees. We run the risk of politicizing the honorary degree
if we extend it to our own faculty.
The counter-argument is that, while it wouldn't be a good idea to
routinely offer honorary degrees to our own faculty, once in a great
while an exception comes along that deserves to be honored in this
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way. In those cases, we should have the flexibility to do it.
Proponents of this approach would argue for "normally not, but in
exceptional cases" language.
The Committee has opted for compromise language in this area,
prohibiting the awarding of honorary degrees to current members of
our own faculty, but leaving open the possibility of awarding them, in
exceptional cases, to those who have retired.

The other proposed changes are highlighted briefly below.

Page 1, POLICY.

3rd paragraph, delete phrase "as well as earned." It's been
years since the Senate has voted to approve earned degrees, and even
we were to continue to do so, that process doesn't belong in a policy
about honorary degrees.
5th paragraph, add new text, explained above, on the "local
connection" issue.
6th paragraph, add new text, explained above, on honoring our own
faculty.

Page 2, PROCEDURES.

ist & 2nd paragraphs, add the phrase "or his/her designee" to allow
the President to designate someone (currently the Provost) to initiate
the process.
3rd paragraph, delete reference to providing nomination packets
five days prior to Faculty Senate meetings. This hasn't been done for
years and it's not a good idea, since the nominations at this stage are
supposed to be confidential. Currently, we distribute nominations at
the meeting, after the Senate has gone into Executive Session, and
collect the packets after the voting is done.
4th paragraph, add another "or his/her designee."
5th paragraph, delete the first item in the Committee's charge, which
requires it to come up with possible names for honorary degrees.
Again, this hasn't been the Committee's recent practice, and we are
uncomfortable with the idea that it's our job both to identify nominees
and then to pass judgment on them later. That seems like a conflict of
interest.

Page 2, SCHEDULE.

The revised schedule modifies the specific dates of the original
schedule into ranges rather than specific dates, and it begins a bit
later in the fall semester so as not to conflict with the beginning of the
new school year when it may be hard to get everyone's attention. The
process ends at the original time, with a Senate vote in March.
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UNIVERSITY OF ARIZONA

HONORARY DEGREES: POLICY AND PROCEDURES

POLICY

The University of Arizona awards honorary degrees in order to recognize significant
achievements within the academic environment and in the world at large. These
degrees provide the University with an opportunity to honor individuals for their
contribution to the University of Arizona, the state, the nation, or the world.

Approved honorary degrees for the University of Arizona are Doctor of Fine Arts,
Doctor of Human Letters, Doctor of Humanities, Doctor of Laws, Doctor of Letters,
Doctor of Music, and Doctor of Science.

A candidate for an honorary degree may be suggested by anyone but must be
formally nominated by an organized faculty within the University, usually an
academic department or Faculty of a college. A Faculty Advisory Committee on
Honorary Degrees reviews all nominations and makes recommendations to the
President. Approvval by the Faculty Senate is required for honorary as well as
earned degrees.

Normally, no more than one nomination from a single College or Faculty will be
approved in any one year. When exceptions are made, the candidates should
represent different subject areas.

Normally, candidates for honorary degrees from the University of Arizona
will have some connection to the University, the Tucson community, or the
State of Arizona, but exceptions to this general rule may be made if the case
is compelling.

Honorary degrees from the University of Arizona will not be awarded to
current University of Arizona faculty members, but may, in exceptional
cases, be awarded to emeritus or retired U of A faculty.

Only in exceptional cases will the University confer an honorary degree in absentia.

PROCEDURES

When nominating a candidate, the originating faculty unit will provide its dean with a
curriculum vitae and a brief biographical sketch (maximum 500 words) which clearly
points out why the individual should be awarded an honorary degree. It is important
that these statements emphasize the significance of a nominee's career rather than
repeat, in text format, the details of the curriculum vitae.

The deans will forward to the President or his/her designee all nominations
received, together with their own comments.

The President or his/her designee will forward all nominations to the Advisory
Committee. After receiving the advice of the Committee, the President will select
those candidates whose nominations are to proceed and will forward their names to
the appropriate deans with a request that their faculty members vote on each case.
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For each college- or faculty-approved nominee, a one-page biographical sketch will
be prepared by the appropriate dean and sent to the Faculty Center. The
biographical sketch will be made available to Faculty Senate members at least five
days prior to the March Faculty Senate meeting where the appropriate dean will
present the nominations to the Senate for Executive Session action. Only candidates
supported by both a college/Faculty and by the Faculty Senate will be forwarded by
the President for the approval of the Board of Regents.

THE ADVISORY COMMITTEE

The Advisory Committee on Honorary Degrees will have seven members, including
the Secretary of the Faculty, a Dean, and five senior faculty members. The President
or his/her designee will appoint the committee and may request the advice of the
Committee on Committees. The Secretary of the Faculty will serve as chairperson.
All other members will serve staggered three-year terms. The Committee is charged
with the following responsibilities:

Reviewing all nominations forwarded by the President; and
Advising the President on the merits of the various nominees with a view to
ensuring high quality candidates, appropriate degrees, and diversity in fields
of accomplishment.

SCHEDULE

Honorary degrees are conferred at the Spring Commencement, Winter
Commencement, academic convocations and other important occasions at various
times in the year. Given the variety of dates involved, it is not practical to establish
separate schedules for considering candidates for each individual occasion.
Candidates will usually be considered in a single group each year. Under normal
circumstances, the honorary degree nomination and approval schedule will be as
follows:

September 1 President Calls for Nominations
October 15 Departmental Nominations to Deans
November 1 Nominations and D ans Comments to President

Jan. 15 Feb. 15 College Votes on Selected Candidates
March 1 7 Faculty Senate (in Executive Session) votes on candidatos
March Board of Regents Approval Requested

October 1 President or designee calls for nominations
November 15 Departmental nominations to deans
December 1 Nominations and deans Comments to President
December 10 President or designee refers nominations to the Advisory

Committee
December 20 Advisory Committee Recommendations to the President
Jan. 15-Feb. 15 College Votes on Selected Candidates
March 1-7 Faculty Senate (in Executive Session) votes on candidates
March Board of Regents Approval Requested

Honorary d.graaa/honor.ryd.gr.., policy with r.viaiona 4-03
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October 8, 2002

MEMO TO: All Faculty

FROM: George H. Davis, Senior Vice President for
Academic Affairs and Provost

RE: Call for Nominations for Honorary Degrees

I am writing to encourage you to identify candidates for nomination for honorary degrees
recognizing distinguished contributions to the University, the State, the nation, or the world at
large.

University policy requires all nominations to come from an "organized fhculty unit" (e.g.,
college, department, or program), supported by a vote of the relevant faculty group. Thus, you
should work through the appropriate unit in bringing any nominations forward. Normally, at
most one degree is awarded at the suggestion of each college in any one year. However,
exceptions are possible.

A minimum of paperwork is required. The nominating group needs to provide its dean with its
nominee's curriculum vitae and a statement (maximum 300 words) indicating why the award is
appropriate. This statement needs to focus on the significance of the nominee's work, not
merely repeat facts drawn from the curriculum vitae. The deans should add his/her own
comment and recommendation and forward the nomination to me.

The Advisory Committee on Honorary Degrees will review all nominations and recommend the
individuals whose names should go forward. When a nominee is selected at that stage, a vote
will be sought from the appropriate college faculty. Only when that level of support has been
received will the nomination be sent to the Faculty Senate and then to the Arizona Board of
Regents for final approval.

Nominations Due at Dean's Office: November 25, 2002

Nominations Due to Provost's Office: December 4, 2002

GHD/esa

xc: Robert Mitchell, Chair, Advisory Committee on Honorary Degrees
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For Faculty Senate May 5, 2003

Instruction and Curriculum Policy Committee

CONSENT AGENDA ITEM

Description: Request from the Graduate College to establish a board-eligible M.S. in
Genetic Counseling. Genetic counselors are health professionals with specialized
graduate degrees and experience in the areas of medical genetics and counseling.

Justification: The Graduate Interdisciplinary Program in Genetics was offering an M.S.
in Genetic Counseling as an option within the MS in Genetics. Although students
completing the Genetics Counseling program received their degree from the M.S. in
Genetics, they had completed a curriculum substantially different than that for the
ABOR-approved M. S. in Genetics, one that did not satisfy ABOR policy on
subspecializations within majors. Provost Davis was granted approval to proceed directly
to the new academic program implementation process to avoid any halt to program.

Approvals:
Undergraduate Council: NA
Graduate Council: 11/15/2002
Administrative Review: 2/27/2003
ICPC: 4/15/2003
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Proßosed Revision: Final Exam Policy and Regulations
(Approved on 3/25/03 by the Undergraduate Council)

Final Examination Policy [from the 2002-03 General Catalog]

All courses offered for credit shall include a final examination given at the regularly
scheduled final examination time. No deviation from the exam schedule, once it is
published, is authorized. All forms of examinations (quizzes, take-homes, etc.) are
prohibited on any scheduled class day during the week in which regularly scheduled final
exams begin. Specific exceptions for certain courses may be granted by obtaining prior
approval from the appropriate department and academic dean. Students shall be informed
of any such exceptions prior to the end of the fourth week of classes.

Proposed Revision to Final Examination Policy [General Catalog]
(changes are in bold print)

All courses offered for credit shall include either a final examination given at the
regularly scheduled final examination time or a summative assessment (e.g., portfolios,
essays, project reports). No deviation from the exam schedule, once it is published, is
authorized. All forms of examinations (quizzes, take-homes, etc.) are prohibited on any
scheduled class or reading day during the calendar week in which regularly scheduled
final exams begin. Specific exceptions for certain courses may be granted by obtaining
prior approval from the appropriate academic unit head and academic dean. Students
shall be informed of any such exceptions prior to the end of the fourth week of classes.
Candidates for graduation who have a final examination scheduled during their
college commencement recognition ceremony shall be given the option of
rescheduling that exam. Faculty may verify the date and time of college
commencement ceremonies on the UA Commencement Ceremony Website at
http://www.uofabookstores.com/uaz/events/commencement/programs.asp.

Proposed Revision to Final Exam Regulations and Information [Schedule of Classes]

No classes or laboratories will be held after the last day of classes.
All courses offered for credit shall include a final examination given during the
published examination period or a summative assessment (e.g., portfolios, essays,
project reports).

It is Faculty Senate policy that all forms of exams (quizzes, take homes, etc.) are
prohibited on any scheduled class day during the calendar week in which regularly
scheduled final exams begin. Specific exceptions for certain courses may be given
by obtaining approval from the appropriate academic unit head and academic
dean. Students shall be informed of any such exceptions prior to the end of the
fourth week of classes, as published in the University General Catalog.
Exams for classes starting after the hour will be held according to the schedule for
that hour. Example: classes starting at 2:15 will hold the exam at the same time as
the 2:00 classes.



2

5 In courses where the exam is given according to the class meeting time, the lecture
hours only are considered in determining the exam period, unless the course is a
laboratory only with no lecture. The exam will be given in the same room in which
the lecture has been held, unless otherwise informed.
Certain courses will have Common Final Exams. Common Final Exams can be
scheduled only in courses that have four or more class sections or more than 200
students. Prior to the final exam period, rooms for these course finals will be
announced by the instructor.
A student having two or more exams scheduled for the same time period will take
the exam in the course with the largest total enrollment. The student must then
arrange with the instructor of the other course to schedule a make-up exam at the
earliest possible time during the final exam period.

A student having four or more exams scheduled for one day may, upon prior notice
to the instructors concerned, arrange to take the fourth and fifth, etc., exams on
some other day during the exam period. The student must report to the Office of
the Assistant Registrar, Administration 210, no later than fourteen calendar days
before the end of classes to obtain an authorization form for the rescheduling. The
exams to be rescheduled are those in courses having the lowest enrollment(s).
Candidates for graduation who have a final examination scheduled during
their college commencement recognition ceremony shall be given the option of
rescheduling that exam. Faculty may verify the date and time of college
commencement ceremonies on the UA Commencement Ceremony Website at
http://www.uofabookstores.com/uaz/events/commencement/programs.asp.
As Confirmed by the Faculty Senate: No deviation from the exam schedule, once it
is printed, is authorized.

Proposed effective date for the revised policy and regulations: Fall 2003

C. Pardee
4/16/03



Curriculum & Registration

MEMORANDUM

DATE: February 19, 2003

TO: George H. Davis, Senior Vice President for Academic Affairs and Provost
Provost's Management Group
Jennifer Jenkins, Chair, Instruction and Curriculum Policy Committee (ICPC)

FROM: Celeste F. Pardee, Curriculum Associate

RE: Policy Clarification: Graduate Credit for Seniors
Exception to Policy on Graduate Credit for Seniors for Students Completing

Professional Programs in Dentistry & Veterinary Science

Policy Clarification: Graduate Credit for Seniors

At their 1/21/03 meeting, the Undergraduate Council (UGC) approved the recommendation by
the UGC CurriculumlPolicies Subcommittee that the policy on Graduate Credit for Seniors be
clarified in the General Catalog. The current policy and próposed policy change are shown on
the enclosed document, Policy Clarfication: Graduate Credit for Seniors.

Justification for the policy change: The General Catalog does not reflect current practice, which
upholds the UA Graduate College policy that a senior may enroll in a 500-level course and may
count it as upper division credit toward the bachelor's degree or as graduate credit toward a
graduate degree, but not both (see the enclosed Graduate College form, Undergraduate
Enrollment in Graduate Courses). The Catalog statement does not address graduate and
professional courses transferred from other institutions. This omission has resulted in confusion
for students and advisors. More and more students are completing their UA bachelor's degree
requirements with transfer courses, some of which are graduate or professional courses. Since
the Catalog policy is unclear, the question of whether graduate credit can apply to an
undergraduate degree has been raised frequently. Curriculum Office practice has been to allow
transferred graduate and professional coursework to count as upper division credit toward the
bachelor's degree only if the courses have not been/are not applying toward a graduate or
professional degree. The UGC faculty agreed that it is inappropriate for graduate credit to count
toward degrees at both the undergraduate and graduate levels. This policy needs to be clearly
stated in the General Catalog.
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Exception to Policy on Graduate Credit for Seniors: for Dental & Veterinary Science
Programs

The College of Agriculture and Life Sciences (CALS) has requested an exception to the Policy
on Graduate Credit for Seniors for a small group of students with unique circumstances who are
majoring in microbiology or veterinary science (see the enclosed document, Exception to Policy.
Use ofprofessional school credit toward baccalaureate requirements: Exemption for students in
UA microbiology and veterinary prgrams). The UGC approved this policy exception on
2/18/03.

Justification for this exception and the conditions for applying dental and veterinary science
professional credit toward the UA bachelor's degree are included in the CALS proposal.

Review by the Provost's Management Group and approval by the ICPC are the next steps in the
approval process for both (1) the policy revision, and (2) the CALS exception to the policy. If
there are any questions about the revised policy statement, or the proposed exemption for dental
and veterinary science students, please contact me at 621-5375 or at cpardee@u.arizona.edu.

3 Enclosures

cc; ¡Pamela Bridgmon, Faculty Center Program Coordinator
Patti J. King, Associate Registrar for Curriculum
Randall Richardson, Vice President for Undergraduate Education
W. Gary Wagner, Director, Office of Curriculum & Registration
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Policy Clarification: Graduate Credit for Seniors
(Approved by the Undergraduate Council, 1/21/O 3)

Current policy statement [from the 2002 General Catalog]

Graduate Credit for Seniors
A senior within 15 units of completing requirements for graduation may register for
graduate work if recommended by. the head of the department and approved by the
Dean of the Graduate College. A petition for graduate credit in excess of senior
requirements must be filed with the dean at the time of registration or within 10 days
thereafter. The number of units of graduate credit for which a student may petition is
limited to the difference between the 16-unit maximum of the Graduate College and
the number of units needed to complete bachelor's degree requirements.

The Dean of the Graduate College will not approve a petition unless the senior has
a grade-point-average (GPA) of 3.000 or better on all work already completed in the
University, is proceeding toward graduation as directly as possible, and does not
propose a semester load to exceed 16 units. Under such a petition, seniors may
enroll in 500-level courses for undergraduate or graduate credit. Courses numbered
at the 600, 700, and 900 levels are not open to undergraduates.

Proposed policy revision:
(Approved by the Curriculum/Policies Subcommittee on 1 2/3/02, and by full Council on
1/21/03)

A senior within 15 units of completing requirements for graduation may register for a
graduate course if recommended by the head of the department offering the course and
approved by the Dean of the Graduate College. A petition for Undergraduate
Enrollment in Graduate Courses must be filed with the Graduate College at the time
of registration or within 10 days thereafter. The Dean of the Graduate College will not
approve a petition unless the senior has a grade-point-average (GPA) of 3.000 or better
on all University credit and is proceeding toward graduation as directly as possible.
Under such a petition, seniors may enroll in 500-level courses for undergraduate or
graduate credit (not both). Courses numbered at the 600, 700, and 900 levels are not
open to undergraduates.

Just as University graduate credit may be applied toward a bachelor's degree (as
upper division credit) or a graduate degree (as graduate credit), graduate or
professional level credit earned and transferred from another institution may be
applied toward a baccalaureate degree at the UA only if it is not used to complete
a graduate or professional degree at that institution. Professional degrees include
(but are not limited to) such programs as law, medicine, dentistry, and veterinary
medicine. Students may petition the acceptance of graduate or professional credit
by submitting a Transfer Credit Appeal, along with a letter from the graduate or
professional college stating that the courses in question were notlare not being
applied toward a graduate or professional degree at that institution.

Updated by C. Pardee
1/10/03



Exception to Policy: Use of professional school credit toward baccalaureate requirements:
Exemption for students in UA microbiology and veterinary science programs
(Approved by the Undergraduate Council, 2/18/03)

Proposed exception to the policy on Graduate Credit for Seniors

UA students who matriculate early into an accredited, professional veterinary or dental college, prior to
completion of their undergraduate degree, may apply for the following UA baccalaureate degrees:
veterinary students for the B.S. with a major in veterinary science, and dental students for the B.S. with a
major in microbiology. No more tha«30 credit hours from the student's professional program may be
applied to the UA degree. Only in the special circumstances of early admittance to dental or veterinary
school will the requirement for 18 of the last 30 units in residence be waived. In order to preserve the
integrity of the UA degree, the student's major department will be responsible for evaluating the transfer
credits for applicability to degree requirements. Because the DDS and DVM require that the student have a
BS prior to the professional degree being awarded, the graduate credits will be allowed to transfer prior to
completion of the professional degree.

The following conditions must be met in order for the student to be eligible for degree candidacy:

complete a minimum of 90 units of the requisite 120 prior to matriculating into the professional
school.

complete a minimum of 60 units of University credit (courses in residence).

complete all requirements for the degree: foundation and general education requirements, pre-major,
and major requirements, University requirements.

complete a minimum of 12 upper-division credits that satisfy pre-major or major department
science requirements in residence at the UA.

Rationale for Exemption:

Although rare, the exceptional pre-veterinary or pre-dental undergraduate may be admitted to a professional
program prior to completion of their degree requirements. The professional schools generally require the
completion of a baccalaureate degree prior to awarding the professional degree (DVM, DDS). WICI-IE
institutions such as Washington State University and non-WICHE schools such as Cornell University require
and facilitate the completion of the B.S. degree requirements for those students that are admitted early.
While mechanisms vary across institutions, the impetus behind the development of such programs has been,
in part, to acknowledge the undergraduate work completed as well as the achievement of early acceptance
and the rigor of professional study.

The proposed exemption is based on the fact that the UA does not offer the DVM and DDS professional
programs, but we offer appropriate baccalaureate programs for pre-veterinary and pre-dental students. The
exemption will allow us to award the B.S. degree to these former UA students after they have completed at
least 30 units from the professional program, thereby creating UA alumni, where in the past these affected
undergraduates have become alumni of other institutions. By acknowledging the success of these students
and enabling them to earn a UA degree, we better serve the interests of our students and faculty.

Submitted for the College of Agriculture & Life Sciences by:
Bonnie Barber, UGC CALS Representative
Paul Kohn, Assistant Dean, College of Agriculture & Life Sciences
James Collins, Department Head, Veterinary Science & Microbiology

2/4/03



REQUIREMENTS AND INSTRUCTIONS FOR UNDERGRADUATE STUDENTS WISHING
TO ENROLL IN 500-LEVEL COURSES

TO RECEIVE UNDERGRADUATE CREDIT THE STUDENT MUST:
be classified as a Senior;
have a minimum cumulative GPA of 3.00;
obtain the approval of the course instructor and the student's major advisor.

TO RECEIVE GRADUATE CREDIT THE STUDENT MUST:
be classified as a Senior and within 15 units of completing all requirements for graduation;
have a minimum cumulative GPA of 3.00;
not have used the 500-level course(s) toward any Bachelor's degree requirements;
obtain approval of the course instructor(s) and department head in the department in which
the course is offered;
obtain fmal approval from the Graduate College.

ADDITIONAL INFORMATION FOR SENIORS WHO WISH TO RECEIVE
GRADUATE CREDIT

OUTSTANDING INCOMPLETE: An outstanding incomplete (course with a grade of 'I') is counted as part
of the total units outstanding for graduation.

600-, 700-, & 900-LEVEL COURSES: Courses at these levels are NOT open to undergraduate students.

IF YOU ARE UNSURE OF YOUR UNDERGRADUATE DEGREE STATUS, PLEASE CHECK
WITH YOUR MAJOR AD VISOR BEFORE COMPLETING THIS FORM

PLEASE NOTE THA T YOUR COLLEGE DEAN'S SIGNA TURE IS REQUIRED IF YOU ARE
TAKiNG MORE THAN 19 UNITS OR YOU HA VE SUBMITTED A CHANGE OF SCHEDULE
FORMAFTER THE DEADLINE TO DROP CLASSES WITH A GRADE OF 'W'.

Original - Graduate College
Copy - Office of Curriculum and Registration
Copy - Student

GRADUATE COLLEGE POLICY

IF A STUDENT IS ACCEPTED INTO A GRADUATE DEGREE PROGRAM AND THE
PROGRAM RECOMMENDS ACCEPTANCE OF THE CREDIT A STUDENT MAY USE A
COMBINATION OF TWELVE (12) UNITS OF GRADUATE CREDIT EARNED AS (1) A
SENIOR; (2) A GRADUATE NON-DEGREE SEEKING; OR (3) GRADUATE UNITS
TRANSFERRED FROM ANOTHER ACCREDITED UNIVERSITY TOWARD A GRADUATE
DEGREE.

FORM REVISED 1/15/03



Print your name and local address (black ink)

UNDERGRADUATE ENROLLMENT IN GRADUATE COURSES
500-LEVEL COURSE REQUEST - FOR SENIORS ONLY

Please carefully read the information on the rèverse side before completing this form.

Semester requesting to take graduate course(s)
Degree sought
Major
Expected graduation Date
Cumulative GPA
Student ID
Student's local telephone
Student's email

I hereby request to take the following 500-leve! course(s). Indicate whether you are requesting Graduate OR Undergraduate credit.
I have read and understand the instructions and criteria for meeting requirements for 500-level courses as listed on the reverse side
of this form. I understand that I will not receive credit at both the graduate and undergraduate level. I certify that the information I
have supplied on this form is complete and accurate.

Student's Signature Date

1fyou checked UNDER GRAD UA TE CREDIT:
1. Obtain approval from your major advisor.
I approve this student's request to take the above graduate course(s) and certify that the student is an official senior.

2. 1 understand that credit will be calculated toward my undereraduate GPA.

STUDENT'S SIGNATURE DATE

Take completed form to the Office of Curriculum and Registration, Administration Bldg, Rm. 210.

Ifyou checked GRADUA TE CREDIT:

1. Obtain approval from the department head in the department in which the course is offered.

I approve this student's request to take the above graduate course(s).

¡fyou will be taking more than 19 units or have missed the deadline to drop classes with a grade of "W," obtain the signature of

your college dean. NOTE: Schedule changes after the drop deadline are only approved under extreme circumstances.

Dean's signature: Date: Number of Units approved

DEPARTMENT COURSE# SECTION# #UNITS
Check ONLY

GRADUATE
CREDIT

One Type of Credit
UNDERGRADUATE

CREDIT
INSTRUCTOR'S SIGNATURE

Major Advisor's Signature Print name and title Date

Department Head's Signature Print name Date

2. Obtain approval from the Graduate College Information Desk, Administration Bldg, Rm 322.

Graduate College Signature Action Date

I understand that credit will NOT be calculated toward my undergraduate GPA.

STUDENT'S SIGNATURE DATE

Take completed form to the Office of Curriculum and Registration, Administration Bldg, Rm. 210.



')ffice of the Senior Vice President
r Academic Affairs and Provost

April 10, 2003

TO: ICPC

FROM: George Davis
,nd Provost
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RE: UA South's Bachelor of Applied Sciences Degree Program

Attached is a copy of the proposed Bachelor of Applied Sciences Degree program being
advanced by UA South. The program was reviewed by the Faculty Senate and approved by the
Undergraduate Council last spring. The Academic Council and Provost Management Group
have reviewed and approved the program and it is now being forwarded to ICPC for review and
approval.

It is out intent to advance it to the Senate for final approval next month and to the ABOR for the
June meeting. It is imperative that we make the ABOR timelines required for implementation
fall 2003.

Should you have any questions andlor comments, please contact Libbie Ervin in my office.
Thank you for your time and consideration concerning this matter.

Attachment



THE UNIVERSrrï' OF

ARIZONA
SOUTH

BACHELOR OF APPLIED SCIENCE

The following program received unanimous support from the Faculty Forum
at the University of Arizona South, September 13, 2000.

PURPOSE AND NATURE OF PROGRAM

If we accept the following three assumptions:
an educated person is one who has an educational experience that provides them with
breadth of general knowledge and academic skills and a depth of knowledge in a
Concentration area;
an educated person is a benefitto the community both socially and economically; and
the University's mission is to provide the opportunity to as many citizens as possible to
become educated persons;

then we must accept the premise that the University is not fulfilling its mission. There are a significant
number of people who, for a wide variety of reasons, chose to pursue applied science knowledge at the
community college level and are currently precluded from becoming educated persons because of the
limiting structure of the University's BA/B S educational process, not because of their own desire or
ability to become an educated person. The Bachelor of Applied Science (BAS) provides the means for an
Associate of Applied Science (AAS) student to become an educated person.

The BAS is a baccalaureate-level degree that provides a bridge between the liberal arts educational
experience and the technical (applied) sciences educational experience. It is designed for an individual
who has completed an AAS with at least 60 hours of college-level courses, with 30-50 hours in an area of
study related to the specific BAS Concentration they seek. The BAS provides applied science graduates
the opportunity to expand their genéral education breadth through successful completion of a defined set
of liberal arts courses and to increase their depth of skill knowledge through additional work in a
Concentration area. The BAS offers students an alternate path to achieving their educational goal of a
baccalaureate degree. The University upper-division courses offered in the BAS are the same as those
offered in a BA or BS, thus, there will be no difference between the academic rigor and expectations
among the programs.

The BAS degree will be housed and offered through UA South. In addition, UA South will be
responsible for overseeing the program requirements and will confer the degree. Once the BAS is
established, UA South will begin a three-year process to determine if the creation of a separate college
would be beneficial.



DESCRIPTION OF BAS DEGREE

Students wishing to pursue the BAS must complete an AAS degree in a field related to their chosen BAS
Concentration at a regionally accredited institution. Students who have an AAS in an unrelated field will
need to acquire the appropriate academic preparation before beginning the BAS program. Students with
an AAS may transfer up to 60 hours of community college credit to the University. AAS degrees in
related areas will articulate with BAS Concentration areas derived from current UA degree programs in
business administration, educational psychology (educational technology emphasis), family sciences and
human development, and public administration. BAS students will then take 60 upper-division, units in
residence, in contrast to traditional University baccalaureate programs that require a minimum of 30 units
to be completed in residence and a minimum of 42 upper-division units.

The BAS degree is comprised of three components:
General Education (21 units)
BAS Core (15 units)
Concentration (24 units)

The General Education courses build on the general education courses taken in the AAS degree to provide
additional breadth of knowledge as a balance and complement to the depth provided by the BAS
Concentration, which builds on the major course work from the AAS. The BAS Core curriculum focuses
on critical thinking and communication skills, ethics, and inquiry processes. The BAS degree is intended
to develop the professinnal competencies and attitudes necessary for future career opportunities and
advancement.

Advising

Advising will play a pivotal role in the successful matriculation of community college students into the
BAS degree. UA South professional advisors work very closely with community college advisors and
students to be sure that UA prerequisites and degree requirements are met prior to transfer. The low
student to professional advisor ratio (250-l) means that advisors have the opportunity to assist students
throughout their community college career. UA South also has a strong commitment to faculty
involvement in the advising process. All students work with faculty advisors who assist them in reaching
their academic, career, and personal goals Students interested in completing a BAS would work with a
faculty member who is also responsible for teaching and advising students in the current BAIBS degree
programs within their major area. A student seeking a BAS with a Human Services component. would
work with the UA South faculty member who teaches and advises students pursuing a BS in Family and
Consumer Sciences.

Another important area of faculty involvement will be in the articulation process. UA South faculty
evaluation of community college curricula and courses will be necessary to guarantee the quality of the
educational experience and to safeguard the integrity of the degree. Faculty will establish procedures
through the Faculty Forum and the Curriculum Subcommittee for the approval of related AAS degrees to
be considered aligned with specific BAS Concentrations. They will also review community college
courses from related AAS degrees that will apply toward BAS degrees.
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UA South faculty responsible for each BAS Concentration area will work with the relevant state
Articulation Task Forces to:

learn about changes to curricula and course content that might affect the alignment of related
AAS degrees to BAS Concentration areas
integrate information about UA South's BAS programs into relevant articulation documents
communicate information regarding UA South's BAS programs to community college
faculty working with AAS students.

UA South faculty will work with the Arizona Transfer Articulation Committee (ATAC) to provide
accurate BAS transfer information for inclusion in the Course Equivalency Guide, Course Applicability
System, and other tools available to community college students and advisors throughout the State.

Admission

Students must satisfy the admission requirements to the University of Arizona as well as the specific
admission requirements for the BAS program at the University of Arizona South. The Bachelor of
Applied Science will have these additional admission requirements.

An Associate of Applied Science degree from a regionally accredited U.S. post-secondary
education institution in an area related to a BAS Concentration.
A grade point average of at least 2.5 on the most recently completed 56 units.
Registration for the Upper-Division Writing Proficiency Exam or its equivalent.
Demonstration of second semester proficiency in a foreign language. (Students may be
admitted to the program with a second language deficiency, but must satisfy the deficiency
prior to graduation.)

Curriculum'

General Education Curriculum

The intent of the General Education curriculum in the BAS is to provide students with the identical skills
that a resident student would gain through Tier E and Tier II courses, not provide the identical structure.
Currently, AA and AS transfer students from Arizona community colleges follow a general education
curriculum that is different from the unique UA Tier I and Tier II system, but that is recognized as
developing the same skills. In essence, the BAS General Education program is a hybrid of Tier U General
Education requirements combined with the AAS general education courses and the BAS Core.

The General Education curriculum for the BAS will provide students with the intellectual skills that are
essential for success in life. Students will be exposed to the arts, humanities, social sciences, and
mathematics at the upper-division level through advisor-approved Tier II classes. During their General
Education program, students must complete one course focusing on gender, class, race, ethnicity, or non-
western civilization.

It is recognized that the traditional science requirement for graduation may not readily be met in all BAS
degrees. The science requirement will be immediately addressed at the upper-division level, not by the
unit requirement, but through a combination of courses that address the critical inquiry skills that
characterize traditional laboratory science courses. These courses include the Tier II approved PHIL 305:

'Students will be responsible for fulfilling prerequisite requirements not completed in their AAS.
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Philosophy of Science and the research methods required in the BAS Core. As the BAS degree evolves
and the number of faculty increases at UA South, the science requirement will be addressed more fully.

BAS Core

Courses in the BAS Core are designed to strengthen and build upon the General Education foundation,
which students will have completed as part of their AAS degree and through their upper-division courses
at UA South. This set of course was chosen by UA South faculty to develop BAS students' knowledge in
areas that will contribute to the development of their intellectual habits and personal attitudes. Its purpose
is to assure that every BAS student attains the oral and written communication, critical thinking, and
analytical skills expected of a university graduate.

General Education Curriculum
TIER II: Individuals and Societies
lIER II: Arts or Humanities
lIER II: Natural Science

BAS Core
ENGL 308
ENGL 380
MATH 3)Q(2

EDP 3XX
PSYC 486

Concentrations

The BAS Concentrations are intended to more fully develop the skills and knowledge gained in
completing major course work toward the AAS. Each AAS student will enter the BAS program with 30-
50 hours from their AAS major, and gain greater depth and understanding by completing the upper-
division courses from UA South. As stated in the advising section, UA South faculty will work through
the articulation process to designate AAS degrees that are compatible with the BAS Concentrations
offered.

An important element of each Concentration is the 3-6 unit capstone experience. Students will be
involved in activities such as service learning projects, supervised internships, or direct research to
complete their course of study. It is the culmination of the educational experience and involves working
closely with their faculty advisor. At the end of the project, students present their findings publicly.

Technical Writing
Literary Analysis
Mathematics for Applied Sciences
Research Methods for Applied Sciences
Ethical Issues in Psychology

4

12 units
6 units
3 units

Total 21 units

2 Courses listed as 3XX or 4XX designate upper-division classes to be developed by UA South for the BAS.

3 units
3 units
3 units
3 units
3 units

Total 15 units



Educational Technology
The Concentration in Educational Technology emphasizes a practitioner's approach to the design,
development, and evaluation of instructional technology for education and industry. The program
focuses on issues relating to learning, instructional design, visual design, multimedia
development, evaluation, and research.

EDP 310
EDP 358
EDP 411
EDP 412
EDP 3XX
EDP 4XX
EDP 4XX
EDP 4XX
EDP 499

Learning in the Schools
Psychological Measurement in Education
Computer Applications in Education
Multimedia Production in Education
Facilities Management OR Basic Statistics OR
Database Applications

Instructional Design and Course Management
Authoring Instruction and Project Management
Independent Study

Agency Administration
The Concentration in Agency Administration prepares students for administrative positions in
government and nonprofit agencies. The Concentration is appropriate for students interested in
managerial positions in non-profit, local, state, or federal government agencies. Students learn
how public agencies handle budgetary, financial, personnel, and policy-making matters.

UAS 330
UAS 405
UAS 410
UAS 470
POL 309
POL 480
UAS499

Human Resources Management
Program Planning and Evaluation
Intro Public and Nonprofit Accounting
Administration of Public Organizations
The Judicial Process
Formation of Public Policy
Independent Study

3 units
3 units
3 units
3 units

3 units
3 units
3 units
3 units

Total 24 units

3 units
3 units
3 units
3 units
3 units
3 units
6 units

Total 24 units

Supervision
The Concentration in Supervision is designed to develop and/or deepen the understanding of the
supervisory function within organizations, while increasing the knowledge and skill set necessary
to effectively carry it out. Students will learn how the areas of human resources, the legal
environment, the theories of organizational behavior, organization theory, and decision theory
facilitate the supervisory function. Students in this Concentration will develop key skills in
dealing with facilitating performance, workforce diversity, team building, and written and oral
communications within an organization.

UA South will develop the courses with UAS prefixes in the Agency Administration and Supervision
Concentrations.
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UAS 3XX
UAS 310A
UAS 330
UAS 420
UAS 480
UAS 486
UAS 499

The Supervisory Function
Organization Behavior and Management
Human Resources Management
Business Law
Men, Women and Work
Managerial Judgment and Decision
Independent Study

Human Services
The Human Services Concentration is designed to assist the community and improve the quality
of life. The Concentration has been developed to serve populations in need such as the
underemployed, those with crises, addictions, or abuse histories. In order to meet the varied
career goals of human services students, the Concentration is designed to teach students basic
counseling for individuals and families in need of support, referral processes to appropriate
community resources, methods of assisting with daily living skills, mediation skills for those in
need of assistance, and provision of care to those who cannot care for themselves.

Human Sen'ices Core 15 units
HUMS 3XX Introduction to Human Services 3 units
FSHD 401 Basic Skills in Counseling 3 units
FSHD 405 Theories of Counseling 3 units
FSHD 408 Program Development & Evaluation 3 units
HUMS 4XX Internship 3 units

Human Sen'ices Electives 9 units
FSHD 337 Dynamics of Family Relations 3 units
FSHD 377 Adolescence 3 units
FSHD 403 Preadolescence and Adolescent Development 3 units
FSHD 413 Issues in Aging 3 units
FSHD 427 Prob. in Human Dey, and Family Rel. 3 units
FSHD 447 Advanced Human Development 3 units
FSHD 458 Violence in Youth 3 units
FS}{D 487 Advanced Family Relations 3 units
HUMS 4XX Substance Abuse Theory and Counseling 3 units
HUMS 3XX Basic Psychopathology 3 units
HUMS 3XX Group Procedures and Theory 3 units
HUMS 3XX Crisis Assessment and Intervention 3 units

Total 24 units

The following Concentrations may be developed and implemented pending available resources:

Computer Programming (e.g., Computer Science Curriculum)
Digital Design (e.g., Media Arts Curriculum)
Information Security (e.g., Computer Science Curriculum)
International Relations (e.g., Political Science Curriculum)
Other areas based on business/community needs

6

3 units
3 units
3 units
3 units
3 units
3 units
6 units

Total 24 units



CURRENT COURSES AND EXISTING PROGRAMS

Concentrations are derived from programs currently offered at the University of Arizona. They are:

Bachelor of Science in Business Administration
Bachelor of Science in Family Sciences and Human Development
Bachelor of Science in Public Administration
Masters of Arts in Educational Psychology, Educational Technology Emphasis

Courses are currently offered at UA South that could be used to fulfill most of the BAS degree
requirements.4 The average class size is 12-15 students for courses that might be used to satisfy General
Education requirements in the BAS; required courses within the BAS Core are averaging 8 students; and
courses that could be used toward BAS Concentrations are averaging 8-15 students. Approximately 50
new enrollments could thus be accommodated with current faculty and support resources. Rather than
taking resources from existing programs, the opposite is more likely to be true. With the projected influx
of BAS students into existing liberal arts and professional classes, new resources will be directed to the
heart of the campus.

Most courses satisfying the General Education and Core requirements for the degree and those courses
that represent the Concentrations within the degree are (or will be) UA catalog courses offered by regular
faculty5 at UA South. Adjunct faculty will be used to supplement regular faculty until demand warrants
the addition of new regular faculty. Following are programs from which courses could be applied to BAS
General Education and Core requirements. Regular faculty currently supervise these areas.

Anthropology (Tier II: Individuals and Societies, Gender, class etc.)
Business and Public Administration (Concentration)
Educational Psychology (BAS Core, Concentration)
English (TIER II: Arts or Humanities)
Family Studies (Tier II: Individuals and Societies, Concentration)
History (Tier II: Individuals and Societies or Gender, Class etc.)
Mathematics (BAS Core)
Political Science (Tier II: Individuals and Societies, Gender, class etc.)
Psychology (Tier II: Individuals and Societies, BAS Core)
Spanish (Tier H: Individuals and Societies, Arts or Humanities, Gender, class etc.)

Following are additional programs or courses offered over the last three years that could be applied to
BAS General Education and Core requirements, however, adjunct faculty currently supervise these areas.

Art, Art Education (Tier II: Arts or Humanities)
Music (Tier II: Arts and Humanities)

NEW COURSES NEEDED

New curriculum approval is needed for specialized courses in the Educational Technology, Agency
Administration, Supervision, and Human Services Concentrations, as well as the Mathematics and
Educational Psychology courses needed for the BAS Core.

This does not include courses referred to below that have yet to be developed.
Regular faculty are defined as tenured, tenure-eligible, and full-time, benefits eligible teaching faculty.
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STUDENT OUTCOMES AND ASSESSMENT

Intended Educational (Learner) Outcomes:
Students will acquire the general knowledge, intellectual skills, and critical faculties that
are increasingly necessary for living intelligently and effectively in a complex and
changing world.
Students will be exposed to University writing standards and will demonstrate
proficiency in their writing abilities.
Students will gain an understanding of the principles of their selected Concentration.
Students will understand the theory within their selected Concentration and will be able
to apply the concepts and tools to problems and issues and in their selected
Concentration.
Studeñts will demonstrate their ability to participate in an active learning environment.

Means of Assessment:
Demonstration of acquired knowledge based on competencies outlined for selected
Concentration utilizing WebCat assessment tools.
Successful completion of General Education requirements utilizing WebCat assessment
tools.
Successful completion of BAS Core, the Upper-division Writing Proficiency Exam (or
equivalent) and upper-division writing emphasis course.
Demonstration of application of theory and principles within Concentration in Senior
Capstone requirement.

STATE'S NEED FOR hiE PROGRAM

Presently Arizona's community colleges offer semi-professional and advanced technical preparation in
over 250 career areas. In southeastern Arizona, graduates in Cochise Community College's 20 applied
science areas have increased by 35% in the last five years. Enrollment trends in Pima Community
College's 60 applied science majors are similar. In 1997/98, 550 students graduated with an AAS degree,
constituting 35% of all degrees awarded at Puna. The BAS affords these students the "rounding"
experience of a bachelor's degree as well as providing the advanced study necessary for continued
upward career mobility.

Since the initiation of the request for authorization for the BAS, the UA North initiative has created
greater interest and need in the BAS. The BAS would be a program well suited for the UA NorthíPima
Community College partnership. Dr. Robert Jensen, Chancellor at Pima Community College, fully
supports the BAS and has expressed support in the availability of the BAS at UA North. It is anticipated
that approximately 3,000 students will initially attend the Pima Campus in Northwest Tucson.

Since Cochise Community College began offering the programs in applied sciences, over 800 students
have earned their AAS degrees at either the Sierra Vista or Douglas campus. An analysis of current
student enrollments at the college shows that 166 students are currently working toward associate degrees
in technology-oriented fields, 157 students in professional administration, 52 in social service related
fields, and 69 students in administration of justice

In a survey conducted in 1999-2000, 212 students enrolled in technology classes were asked if they would
be interested in pursuing the Bachelor's degree in Applied Science. An affirmative response was
expressed by 89%. Disregarding the high level of interest expressed in this survey, if only 20% of these
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graduates immediately began continued work toward their bachelors degree at UA South, and only 10%
of those who have previously earned their degree continued their studies, a pool of approximately 130
students might be expected to compete for the first seats in the Educational Technology, Supervision,
Agency Administration, and Human Services BAS programs.

Concentrations in Agency Administration and Supervision will address the needs of government and non-
profit agencies. During the 1999-2000 academic year, the Arizona Department of Corrections Douglas
prison Complex (628 employees), U.S. Border Patrol (252 employees) and the City of Douglas (245
employees) agreed to partner with UA South and began assessing the education needs of their personnel.
The administration at each organization has reported that their institutional priority for education
programs would be in the area of management of public institutions.

County hospital and health care agency administrators have also indicated that UA South can anticipate
enrollments from their employees, including associate-degree nurses who are planning to move into
management positions.

Anticipated student enrollment for this program

Because approximately 90% of UA South's current students have transferred from Cochise Community
College, enrollment and graduation figures generated by the community college provide strong
indications of the number of students who will continue their education at the university level. Projected
enrollments in BAS Concentrations underestimate student interest in the proposed Concentration areas,
particularly in the technical areas.

Anticipated number of degrees that will be awarded for first five years

APPROPRIATENESS FOR THE UNIVERSITY

The University of Arizona South campus has evolved to meet the unique needs of the people and region it
serves. The current planning environment reflects the demographic, cultural, and economic diversity of
southern Arizona. The diverse population is composed of: a) "established" local community members
who have developed the rich multicultural traditions that characterize the region, b) technologically
sophisticated newcomers, many of whom are closely associated with Ft. Huachuca and the rapidly
diversifying local economy; c) entrepreneurs who seek the advantage of free trade with Mexico; and d)
retirees lured to the area by the promise of a mild climate and low cost of living. The current strategic
plan (www.uas.arizona.edu), fully addresses the mission of the UA South campus to meet these needs and
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I' Year 2Year 3Year 4th Year 5th Year

No. Student
Majors 40 90 120 150 180

PROJECTED DEGREES AWARDED ANNUALLY

1St Year 2 Year 3Ñ Year 4th Year 5th Year

No. of
Degrees 0 20 65 105 135



to do so through collaborative efforts among partners in local K-12 school districts, the community
college, and the university.

Programs resulting in a BAS degree are well suited for UA South, because their career orientation serves
local economic development. Students who enroll in live, internet-based, or interactive television-based
classes at UA South are often place bound, employed, and less flexible in terms of education schedules
than traditional main campus students. The career orientation of these programs also provides an
opportunity for UA South to form partnerships with local and regional business, industry, and other
training institutions. An example of such partnerships is the educational technology program offered at
the graduate level to a cohort of students at Ft. Huachuca. This program is geared specifically to the
needs of the regions largest employer.

The BAS will augment UA South's mission, as well as compliment existing BA or BS programs, by
expanding the "quality liberal arts and professional instruction as a branch campus of The University of
Arizona, that allows the citizens of the State, and primarily Cochise County, to obtain degrees and
develop fully their intellectual and professional capabilities as well as gain an appreciation of diversity."
(See Appendix A) The mission of the main campus, which states that "The University of the Arizona
is dedicated to preparing students for an increasingly diverse and technological world and to improving
the quality of life for the people of Arizona and the nation" will also be supported through the availability
of the BAS. In addition to supporting the mission of the UA South, the BAS will address challenges in
areas of undergraduate education and outreach as outlined in pp. 29-31 of the Report of an Evaluative
Visit to the University of Arizona for Commission on Institutions of Higher Education by the North
Central Association of Schools and Colleges. (See Appendix B)

The BAS offers the opportunity for the University to serve traditionally underrepresented students. The
BAS program addresses the issue of diversity by meeting the needs of the Arizona's increasingly diverse
student population. UA South's student population is predominately female, minorities, and from
economically depressed backgrounds, and it is anticipated that the majority of students entering the BAS
program will reflect UAS demographics.

JTJSTIFICAT[ION FOR DUPLICATIVE PROGRAM

The Bachelors of Applied Science is a relatively new degree program that has been developed for the
growing number of students who seek advanced training toward specific careers. In the case of the UA
South proposal, the degree provides the opportunity for technically trained AAS students at our state's
community colleges to complete a baccalaureate with Concentrations related to established disciplines.
Existing baccalaureate programs at the UA do not address the needs and interests of the career-oriented
students who pursue the AAS degrees at community colleges in Arizona. As discussed earlier, enrollment
trends for AAS programs at Cochise College and Pima College indicate that there will continue to be a
large pool of students interested in baccalaureate degrees that fulfill their unique academic goals.

The pool of students who are targeted for the BAS degree are nontraditional, not because they are older
(although they are) or because they are employed (although they tend to be), but because these students
began their post-secondary education with nontraditional expectations. These students sought and
continue to seek a more direct path to entry-level positions in business, industry, and social service. The
growing popularity of BAS programs nationally suggests that these same students, often secure in their
careers, will matriculate in baccalaureate programs if they can enter the degree program seamlessly with
their AAS degrees.
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The students targeted for this degree are located in or nearby the major population areas of Cochise
County (Sierra Vista, Douglas, and Benson). Each of these cities is, or within the next 12 months will be,
linked with UA South via an interactive television network. Thus, it is very feasible and highly desirable
that much of the proposed program be developed for synchronous and asynchronous delivery. Currently,
most of the programs at UA South are offered, at least in part, to off-campus constituents using
information technology. As the resources of the campus expand with the completion of the new
Academic Technology Building and as faculty training continues, it is anticipated that the BAS degree
will be offered both through live and distance-learning venues.

EXPECTED FACULTY ANI) RESOURCE REQUIREMENTS

Implementing the BAS in four Concentration Areas in Fall 2003 will not require new funding due to the
increased collections UA South received from FTE growth in FY 03. It is anticipated that 2.0 k lib
faculty will be hired in FY 04 to support the BAS Core and Concentration Areas, and as new
Concentrations are added, faculty will be hired to support each area. Students will not be admitted into
BAS cohorts unless adequate funding is available for faculty and support services.

The additions to faculty are consistent with the campus strategic plan and expectations for enrollment
growth.

Rev. 4/10/03
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APPENDIX A

THE UNIVERSiTY OF ARIZONA SOUTH
MISSION STATEMENT

To provide quality liberal arts and professional instruction as a branch campus of The University of
Arizona, that allows the citizens of the State, and primarily Cochise County, to obtain degrees and
develop fully their intellectual and professional capabilities as well as gain an appreciation of diversity; to
enrich instruction through the integration of technology in resident and distance learning programs; and to
foster regional economic development and provide expertise for generating solutions to community
problems through the education and public service activities of faculty, staff, and students.

Approved by The Arizona Board of Regents, January 9, 1998
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APPENDIX B

Summary of the Report of An Evaluative Visit to the University of Arizona

VI. Challenges

Undergraduate Education:

X The open access policies of the university carry with them an increasing challenge of serving a

student body with disparate academic needs.

Outreach:

X The team is concerned that the university's well-articulated and high ideals in outreach are not being

fully realized, because of lack of coordination and the remoteness of communities to be served.

Excellent outreach efforts in such areas as medicine, education, agriculture, the museums, and public

policy could be better coordinated, achieving greater impact. Direct support of industry training,

certification programs, and graduate education for non-traditional students represent opportunities to

be explored.

V. Advice and Suggestions

X The team encourages the university to develop public, civic, and business partnerships to address the

needs of Arizona communities, including efforts in housing, transportation, diversity, growth, and

policy planning.
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Graduate Student Survey

Introduction

This report contains the results of the Graduate Student Dependent and Child

Care Survey. The survey assessed the dependent status, child care issues,

employment, and financial situations of a random sample of graduate students at the

University of Arizona. The purpose of this survey was to assess the needs of graduate

students with dependents. Four main objectives were answered:

Estimate of the number of graduate students with child and adult dependents;

Describe the resources utilized for child care and older adult care;

Quantify the financial burden of child care and older adult care for graduate

students; and

Assess what community child care resources graduate students would utilize if

available.

The goal of this survey is to serve as a valid estimate of the percentage and

needs of graduate students with children and adult dependents so that students, faculty,

administrators, and campus groups can begin to work as change agents for the

improvement of childcare resources to graduate students with families.
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Graduate Student Survey

Background

Raising children while attempting to earn a graduate degree is a daunting

endeavor that can be burdensome financially, emotionally and psychologically. Prior to

this survey, the University of Arizona did not know the percentage of graduate students

with child or adult dependents. Administrators at the University also did not understand

the financial burden these dependents placed on students attempting to earn graduate

degrees. Without valid data elucidating these issues, student groups and university

administrators cannot move forward to create meaningful change that will effectively

enhance the well-being of graduate students with children. This project proposes to

ameliorate a part of this information gap.

The Graduate and Professional Student Council expressed an interest in moving

forward with an agenda to improve childcare resources to graduate students; however,

without basic information, the Council could not ascertain which resources and efforts

were most needed by graduate students with dependents. Jennifer Runquist, MSN,

BSN, College of Nursing doctoral student and the primary investigator (Pl) of this

survey, volunteered to construct and administer a dependent care survey. Human

subjects approval from the Institutional Review Board at the University of Arizona was

obtained prior to initiating data collection (see appendix A for approval letters). Richard

Kroc, PhD, Director of Assessment and Enrollment Research was consulted for

assistance in determining the sample size needed to achieve a confidence interval (Cl)

+1-5 percent given past response rates to University surveys. As a result, the PI

planned to mail surveys to a random sample of 1000 graduate students in order to

receive 400 returned surveys.



Graduate Student Survey

During development of the survey, the Graduate College and the Office of

Student Financial Aid expressed interest in obtaining a good survey response rate to

ensure the accuracy of the data. Gary Pivo, Dean of the Graduate College and John

Nametz, Director of Need-Based Aid in the Office of Student Financial Aid each pledged

$1000 to be divided into 4-$500 incentive scholarships to graduate students who

responded to the survey. These scholarships were disbursed through a random

drawing of graduate students who returned the survey.

Data Collection Procedure

The data were collected at the end of the fall semester 2002. Surveys were

mailed to graduate students who met the following inclusion criteria:

Currently listed as a graduate student with the Graduate College;

Have a home address within the United States on file at the Graduate College;

18 years of age or older.

Participants returned the survey to the PI and the page with their identifying

information to the graduate college. This procedure ensured that the PI, a graduate

student herself, would not come into contact with other graduate student identifying

information. Consent for use of the data was obtained through use of a disclaimer

statement included with the survey packet. When the surveys were mailed, an e-mail

was sent by the Graduate College to the selected participants informing them of being

chosen to participate in the survey. A reminder e-mail was sent one week later asking

students to complete and return surveys. Upon receipt of the surveys, the data were

entered into a database and analyzed using the Statistical Package for the Social

Sciences (SPSS).
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Graduate Student Survey

Results

The Graduate Student Dependent and Child Care Survey (see appendix B) was

mailed to a random sample of 915 University of Arizona graduate students. Due to

circumstances beyond the Pl's control, surveys were sent to 915 graduate students

rather than the 1,000 graduate students as originally planned. The response rate was

35 percent (n=31 9). Given the response rate was less than the 400 anticipated

returned surveys, the confidence interval for this survey is (CI= 95% +/-5.6). This

section will break down the results of the survey by topic.

Sample Demographics

The sample was made up of 45 percent males and 54 percent females. The

mean age of respondents was 31 years (SD=8.3, range 21 to 77). More than half (55%)

of respondents indicated they had a spouse or partner. The average age of those

spouses or partners was 33 years (SD=8.3, range 21 to 64 years). The graduate

degrees sought by respondents are described in table 1.

Graduate Degree Sought

Table 1. DeQrees souQht by survey resDondents (n=31fl.

Employment

Respondents were employed in graduate assistant (GA) positions (62%), in non-

graduate assistant positions (19%), or were unemployed (19%). See table 2 for mean

hours worked and range of hours worked for each category. Seventy-five percent of

spouses or partners were employed.

Masters Doctor of
Philosophy

Medical
Doctor

Education
Doctorate

Juris
Doctor

Doctor of
Musical Arts

Percent
of sample 40 50 4 1 4 0.6



In come

Mean gross family income was $25,000-29,999 (range $0 to $50,000+) (see

table 3). One-fourth of participants made less than $15,000 per year. Half of graduate

student participants grossed less than $25,000 per year.

Table 3. Gross family income (n=304).

Graduate Student Survey

Table 2. Graduate student employment: Type, mean, and range of hours worked
n=316'.

Health Insurance

The majority (65% of n=319) of participants used the campus health plan for

health insurance. In descending order of prevalence, the remaining participants had

8

GA position Non-GA position Unemployed

Percent of sample 62 19 19

Mean hours/week 21 32 N/A

Range of hours worked O to 80 5 to 55 N/A

Income Percent of sample (n)

$0-4,999 9 (28)

$5,000-9,999 4(13)

$10,000-14,999 11(34)

$15,000-19,999 15 (44)

$20,000-24,999 12 (35)

$25,000-29,999 8 (23)

$30,000-34,999 9 (27)

$35,000-39,000 6 (19)

$40,000-44,999 6 (17)

$45,000-49,999 4 (12)

$50,000 or more 17 (52)
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health insurance through their spouse (10%), outside employment (7%), private

insurance (4%), their parents (3%), and AHCCCS (3%). Two and one-half percent of

students responded having no health insurance. Less than one percent fell into the

category of "other".

Children of Graduate Students

Nearly one-fourth (24%) of graduate student respondents indicated they had

dependents. Twenty-three percent (n=72) of graduate student participants stated they

had dependents less than 18 years old. (A small fraction of graduate students stated

they had adult dependents. See "Adult Dependents" section below). Participants who

had children less than 18 years old reported an average of 1.7 children (range 1 to 4).

To state this another way, 48.6 percent (of the 23 percent with dependents) had I child,

37.5 percent had 2 children, 9.7 percent had 3 children, and 4.2 percent had 4 children

under 18 years old. One method used to partially validate the percentage of graduate

students with dependent children was to ask: "Do you plan to have your first child or an

additional child while in graduate school?" Twenty-two percent of respondents stated

they planned to have their first or an additional child during this time.

There were a total of 123 children who were 18 years or less distributed amongst

the 72 graduate students with children. Children's ages ranged from i month to 18

years with a mean of 6.5 years, a median of 4.5 years, and a mode of 2.0 years.

Children 's Health Insurance

The breakdown of children's health insurance is detailed in table 4. Of most

importance to note is that 10 percent of the children do not have health insurance.
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Uninsured children are a risk to the financial well-being of the family and to the graduate

student's ability to remain in graduate school should serious illness or injury occur.

Table 4. Type of health insurance held by children of
raduate student oarents (n=70

lo

Type of Health Insurance Percent of Sample

Employed spouse or partner 31

AHCCCS 20

Private Insurance 14

No health insurance 10

Graduate student's

employment (non-GA)

9

Out of Pocket 3

COBRA 3

Family campus health plan I

Other 9
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Child Care Services Used for Working at the UofA and Attending Classes

Participants were able to mark "all that apply" with regard to the child care

services they utilize. Many graduate student parents used multiple services to meet

their child care needs. Of participants who had children, 103 services were marked.

The services used most often are listed in table 5. Children being too old to be in child

care was the most prominent reason why students who had children did not use child

care.

Table 5. Child care services used for working at the UofA and attending classes
n=1 03).

Other resources with only I or 2 responses included: UofA Sick Child Program,

Early Head Start, in-home nanny, friend's mother, and bringing the children to class

when necessary.

Type of child care service Percent of sample (n)

Spouse or partner cares for children 29 (30)

I don't use child care 17 (18)

Elementary school 11(11)

Family 8 (8)

Preschool 8 (8)

Certified family child care provider 7 (7)

Neighbor 5 (5)

Before/After school program 5 (5)
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Cost of Child Care

Twenty-five respondents (35% of graduate studentswith children) stated they

paid for outside child care. These children were in child care for an average of 27 hours

per week (range 3 to 60 hours). The cost of child care to these graduate student

parents averaged $406 per month (SD=297) with a range of $0 to $1020 per month.

Indicators of central tendency such as the median ($370) and mode ($250) provide a

better picture of child care costs in this sample.

How Graduate Student Parents Pay for Child Care

In order to pay for child care graduate student parents stated they use multiple

resources to pay for child care. Eighty percent of parents marked that they work a job

to pay for child care; 43 percent use student loans; 20 percent wrote their child care is

free (because family or spouse cares for children); 7 percent use the UA Child Care

Subsidy Program; and 3 percent say their spouse or partner has child care benefits

through work. Twenty percent marked "other", which included an AHCCCS state child

care program, spouse's income, child support, and a scholarship for low-income

families that pays for preschool.

The Services Graduate Student Parents Would Use if Available

When asked what child care services graduate student parents would use if

available, respondents often marked multiple services. What was interesting to note

was that many participants who did not have children also marked they would used

these services. It is assumed that these graduate students anticipated needing such

services in the future. However, only the responses of those with children were

analyzed. The main pattern of response was to mark 4 main services: 1) An on-campus
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drop-in child care facility, 2) An all-day on-campus child care facility, 3) A sick-child

program, and 4) Specific child care university financial aid (see table 6).

Table 6. Services graduate student parents predict using if available
n=l 10 resDonses).

Written responses included a preschool near the UofA and state legislation to

ease the work requirements for students to receive Department of Economic Security

(DES) subsidies.

13

Type of service Percent of sample (n)

All-day on-campus child care facility 27 (30)

Drop-in child care facility on campus 23 (25)

Specific U of A financial aid for child care 21(23)

Sick-child program 20 (22)



14

Graduate Student Survey

Adult Dependents

The Graduate Student Dependent and Child Care Survey included separate

sections for describing child and adult dependents. The Pl wanted to assess for each of

these types of dependents separately, because having an adult dependent does not

create the same situation as having a child dependent. The resources utilized in

providing and caring for each type of dependent are distinct. However, the results of

the survey revealed that graduate students at the University of Arizona generally do not

have adult dependents who require assistance with activities of daily living (e.g.,

dressing, bathing, walking, eating) and use community adult care resources. Of the 10

participants who indicated they had adult dependents, only 1 participant had an adult

dependent who required assistance with activities of daily living. The remaining 9

included either adult family members (such as parents) in the household as dependents

(n=3) or adult children (n=6). This survey reveals that at this time, situations where

graduate students are intensively caring for adult dependents are rare and should be

evaluated for resource need and financial assistance on a case-by-case basis.

UA Life & Work Connections

Thirteen percent (n=40) of respondents indicated they were aware that UA Life &

Work Connections administers and promotes the Student Child Care Subsidy Program

and other students work/life offerings.
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How to Inform Graduate Students of Services and Programs

Participants were asked how the University could best provide information about

current and future programs related to child care and adult care resources. Most

participants marked more than one method of communication and 120 students wrote in

answers under the "other" category. The majority of participants indicated that e-mail

(62%), the GPSC and UA Life & Work Connections website (62%), and the Arizona

Daily Wildcat (51 %) were the best methods for communicating current and new

programs. Regular mail (18%) and creating a family listserv (17%) were also written in

as good methods for communicating with graduate students. Other ideas for

communicating information about family resources included:

Having a link on StudentLink to a web site describing these services;
Having a similar link on the U of A homepage;
Provide this information at the Graduate Student Orientation;
Place this information in an information packet to all incoming students;
Distribute this information through departmental listservs;
Mail flyers with Bursar mailings;
Target mailings to people who list dependents on their FAFSA;
Include such information when registering for health insurance;
Include flyers with admission materials.
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Discussion of Findings

The results of this survey begin to provide insight into the situation of graduate

students with children. Overall, approximately 23 percent of graduate students currently

have children, and approximately 22 percent plan to have children in the future. For

graduate students with spouses or partners (55%), the spouse or partner most often

cared for children when students were in class, teaching or working. For those 35

percent of graduate students with children who paid for child care outside the home the

financial burden was significant. Children were in day care average of 27 hours per

week, which cost on average $406 per month. Graduate students used multiple means

to pay for this child care including working, taking out student loans and using family for

child care.

Impoverished Graduate Student Families

A breakdown analysis of income and children revealed findings that have

particular importance for intervening to improve the quality of life and reduce the

financial burden of low-income graduate student families. While approximately one

quarter of graduate students with children have incomes over $50,000 (28%), another

quarter have incomes below $14,999 (26%). The 2003 Federal Poverty Guidelines for

a family of three is $15,260, and the federal poverty level for a family of 4 is $18,400.

This means that one fourth of graduate student families in this sample exist well below

the poverty level. Recommendation #1: Intensive outreach efforts should be

directed towards graduate student families whose income falls below the Federal

Poverty Guidelines to increase awareness of and access to state and federal

resources. State and federal programs could in part ease the psychological, physical,
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and emotional burdens of living in poverty. Referral to already existing state and federal

resources such as Women Infant and Children (WIC), Head Start, Aid to Families with

Dependent Children (AFDC), AHCCCS, and housing assistance also shifts the financial

burden from the university system (in terms of loans, missed work and school days) to

the state and federal systems designed to handle such burdens. The University of

Arizona should function to assist graduate student families to access state and federal

resources for financially impoverished families.

UA Life & Work Connections

UA Life & Work Connections ¡s a valuable resource to graduate students with

dependents. UA Life & Work Connections serves as a referral service to community

child and adult care resources, financial assistance through the Student Child Care

Subsidy Program, and promotes graduate education through the Sick Child Program.

Only 13 percent of graduate students are aware of UA Life & Work Connections.

Greater outreach to graduate students with children is critical to making the most of this

valuable resource. Given that 24 percent of survey respondents have dependents, a

significant information and resource utilization gap exists. To further illustrate this

information gap, 20 percent of graduate students with children in the sample said they

would use a sick child program if it existed. This program does exist for students, and

only 2 survey respondents reported they use this service. Recommendation #2: The

University should increase resources to UA Life & Work Connections to promote

existing resources such as the Sick-Child program and referral service. Increased

awareness of the resources and referral service UA Life & Work Connections offers to

graduate student families is a method for better using existing resources. More
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importantly, the use of UA Life & Work Connections as a referral service to community

programs and services will in part meet the needs stated within the first

recommendation of this study.

Child Care: What Graduate Student Families Want

lt is clear from this survey that graduate students are having children while in

graduate school. Quality, cost effective child care is important to these graduate

students in order to complete their programs in a timely fashion. Graduate students

with children want an on-campus child care facility that offers both all-day care and

drop-in services. Graduate students with children also want specific university financial

aid for child care. The current Student Child Care Subsidy program does not have

sufficient funds to meet the needs of graduate students with children. This is evidenced

by the fact that only 2 survey respondents indicated they use the subsidy program to

pay for child care while 21 percent of respondents said they would attempt to access

these funds if available. As previously mentioned, many graduate students with

children are not aware of the existing sick-child program, since 20 percent of graduate

student respondents reported they would use a sick-child program if available.

Recommendation #3: 1) An on-campus child care facility be built to meet the child

care needs of the whole university community; 2) A greater percentage of funds

be channeled into the Child Care Subsidy Program; and 3) Child care

scholarships and/or grants be created by the Office of Financial Aid, campus

departments, and campus groups. A multifaceted approach at the University level to

ease the burden of finding and paying for child care will improve the quality of life and

well-being of students obtaining a graduate education at this institution.
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Creative Means of Connecting Graduate Families with Resources and Each Other

Information about current and future programs related to child care, adult care,

and family life should be distributed using a multifaceted approach in order to reach the

students who could benefit from the information. According to the survey data, the

Internet ¡s the most efficient method for distributing this information. New information

should be made available via e-mail, University web sites, and the Arizona Daily Wildcat

(which is also online). Caution should be taken however, to ensure that students are

made aware of the existence of informative web sites, because students will not go to a

web site they do not know exists. Including information with bursar statements through

regular mail is another creative means to reach graduate student families. (Note that

campus mail was not mentioned as an effective means to reach graduate students).

Respondents stated that Graduate Student Orientation should also provide this

information with orientation materials.

Finally, one particularly creative method of communicating with graduate student

families mentioned by a number of students was the creation of a "family listserv". A

family listserv specific to graduate students would serve as a centralized way to connect

graduate student families with information as well as with each other. Ongoing

dialogues between graduate students with children have the potential to result in the

creation of play groups that facilitate child and parent socialization; increased social

capital for graduate student families (e.g. babysitting exchanges); and an empowered

sense of community. Recommendation #4: Enhance communication of information

and resources pertinent to graduate student families through creation of a

graduate student family listserv, placing of information on University web sites, in
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e-mails, in the Arizona Daily WildCat, and in graduate student orientation

materials.
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Executive Summary of the Graduate Student Dependent and Child Care Survey

A survey assessing the dependent status, child care issues, employment and
financial situations of a random sample 915 graduate students at the University of
Arizona resulted in a response rate of 35 percent (n=31 9). The results of this survey
provide insight into the situation of graduate students with children. Overall,
approximately 23 percent of graduate students currently have children, and
approximately 22 percent plan to have children in the future.

For graduate students with spouses or partners (55%), the spouse or partner
most often cared for children when students were in class, teaching or working. The
financial burden was substantial for those 35 percent of graduate students (n=25) in this
sample who paid for child care outside the home. Children were in day care an average
of 27 hours per week, which cost on average $406 per month. Graduate students used
multiple means to pay for this child care including working, taking out student loans and
using family for child care.

Further analysis of the data revealed that 26 percent of graduate students with
children have incomes below 2003 Federal Poverty Guidelines. The first
recommendation from this survey is to direct intensive outreach efforts towards
increasing awareness of and access to existing university, state, and federal family-
related resources for graduate student families living below the federal poverty level.

In general, graduate student parents are not aware of existing resources such as
the Sick-Child and Student Child Care Subsidy Program. The second recommendation
resulting from this survey is to increase financial resources to UA Life & Work
Connections to promote the Sick-Child program and referral service.

At the University level, graduate students with children expressed a desire for
enhanced child care resources. The third recommendation of this study is the creation
of an on-campus child care facility, specific University child care financial aid, and child
care scholarships and grants arising from departments, University groups, and the
Office of Student Financial Aid.

The final recommendation resulting from this survey is to enhance communication of
new family-related information and resources to graduate student families through
creation of a graduate student family listserv, placing information on specific University
web sites, in graduate student orientation materials, in the Arizona Daily WildCat, and
using e-mail.
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Appendix B: Survey of Graduate Student Child Care and Older Adult Care Needs
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Survey of Graduate Student Child Care and Older Adult Care Needs

Please complete the following survey about dependent status and needs as accurately as
ssible. The survey will take you approximately five minutes to complete. Your participation is

voluntary and you may choose not to answer some or all of the questions. Please fill out the
identifier page and place it in the envelope marked "graduate college". Place the survey in the
other envelope marked "Jennifer Runquist, Pl". When you return the completed survey in the
enclosed envelope, your name will be entered into a drawing for one of four $500 scholarships.
Completion of the questionnaire implies you consent to the use of the information for research
purposes. Thank you for your participation.

Your age: years

I am: male female

Please mark your position:

I am employed in a graduate student position

Average number of hours each week employed: hours

I am employed in a non-graduate student position

Average number of hours each week employed: hours

I am not currently employed

What kind of health insurance do you have? (check all that apply)

I don't have health insurance Campus health plan

____I have health insurance through my spouse Private insurance

I have health insurance through my parents Out of pocket

AHCCCS COBRA

Other (please specify)

Do you have a spouse or partner? Yes ____No (if no, skip to #6)

Age of your spouse or partner: years

Is your spouse or partner employed outside the home? Yes No

Do you have dependents (as claimed on federal tax forms)? Yes No

Total number of dependents (If no, skip to #16)
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How many of your dependents are children (18 years of age or under)? (if no children, skip

to #11)

Please list the age in years of your dependent children: Infant: months

_____years years years years years

How do you pay for your children's health insurance? (check all that apply)

My children don't have health insurance Private insurance

____Campus health family plan Out of pocket

____I have health insurance through my spouse COBRA

____AHCCCS

Other (please specify)

What child care services do you utilize for working at the UofA and going to classes? (Check all
that apply)

____I don't use child care Family

____Spouse or partner takes care of the children Neighbor

____Certified family child care provider Preschool

My children are in elementary school Before/After school program

Other (specify)

lOa. On average, how many hours each week are your children in child care so you can attend
school?

hours

1 Ob. How much do you pay each month for child care so you can attend school?

$

11. How many of your dependents are adults? (if no adult dependents, skip to #14)

Age of adult dependents years years years

Do any of these adult dependents receive assistance with activities of daily living (e.g.,

dressing, bathing, walking, eating, etc.)? Yes No
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How do you pay for child care or older adult care? (check all that apply)

_l work a job to pay for it

_UofA Student Child Care Subsidy Program

_l use student loans

_My child care or older adult care is free

_My spouse or partner has child care or older adult care benefits through work

_Other (please specify)

If available, what services would you use? (check all that apply)

_A drop-in (such as for classes) child care facility on campus

_An all-day on-campus child care facility

_Resource and referral services to child care and older adult care assistance

_Sick-child program so I could attend classes when my child is sick

_Specific child care or older adult care UofA financial aid

_Other (please specify)

Are you aware that UA Life & Work Connections (http://lifework.arizona.edu) administers and
promotes the Student Child Care Subsidy Program and other student work/life offerings?

Yes No

Graduate Student Survey

. What adult care services do you utilize for working at the UofA and going to classes?

Adult Dependents:

_l don't use older adult care services _Day adult program

Spouse or partner _Home health care

_Other family members _Neighbor(s)
_Other (specify)

How much do you pay each month for older adult care so you can attend school?

$
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Do you plan to have your first child or an additional child while in graduate school?

Please indicate the degree you are seeking:

Master's PhD EdD MD ____Other (please specify)

Thank you for your participation ¡n this survey!

**Dont forget to fill out the identifier page to

qualify for the scholarship drawing. Put the identifier

page ¡n the envelope marked "Graduate College.**

Please put the survey into the envelope marked
"Jennifer Runquist, PI" and mail immediately.

Graduate Student Survey

How can the UofA best provide information about current and future programs related to child
care and older adult care resources? (check all that apply)

GPSC, Graduate College and UA Life & Work web page links

The Arizona Daily Wildcat

The GradCat

Other
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Yes No

19. What is your family's annual gross income?

$0-4,999 $30,000-34,999

$5,000-9,999 $35,000-39,000

$10,000-14,999 $40,000-44,999

$15,000-19,999 $45,000-49,999

$20,000-24,999 $50,000 or more

$25,000-29,999



Appendix C: Summary of Recommendations Resulting From This Survey

1. Intensive outreach efforts should be directed towards impoverished graduate student

families to increase awareness of and access to state and federal resources.

2. Increase financial resouroes to UA Life & Work Connections to promote existing

resources such as the Sick-Child program and referral service.

3. University level child care resources be enhanced through:

An on-campus child care facility be built to meet the child care needs of the

whole university community;

A greater percentage of funds be channeled into the Child Care Subsidy

Program; and

Child care scholarships and/or grants be created by the Office of Financial Aid,

campus departments, and campus groups.

4. Enhance communication of information and resources pertinent to graduate student

families through creation of a graduate student family listserv, use of University web

sites, e-mail, the Arizona Daily WildCat, and at graduate student orientation.
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ANNUAL REPORT TO THE FACULTY SENATE

COMMITTEE ON ACADEMIC FREEDOM AND TENTJRE
2002-2003 Academic Year

Ralph F. Fregosi, Chair (7/00-4/03)
Darrell Goll, Vice Chair (5/01-4/04)

CAFT Members:

Term ending 4/03
Don Bourque, Biochemistry & Molecular Biophysics (5/00-4/03)
Ralph Fregosi, Physiology (7/00-4/03)
Vicki Mills, University Library (9/01-4/03) (replacement)
James Ratner, Law Instruction (5/00-4/03)

Term ending 4/04
Anne E. Atwater, Physiology (5/0 1-4/04)
Darrell Goll, Nutritional Sciences (5/01-4/04)
Julie Anne Plax, Art (5/0 1-4/04)
Ann Weekes, Humanities Program (5/0 1-4/04)

Term ending 4/05
Ara Arabyan, Aerospace and Mechanical Engineering (5/02-4/05)
Donald DeYoung, University Animal Care (5/02-4/05)
Laura McCammon, Theater Education (5/02-4/05)
Bruce D. Sales, Psychology, Policy and Law (5/02-4/05)

Charge:
According to the Constitution of the General Faculty of The University of Arizona, Article V,
Section 9b:

The Committee on Academic Freedom and Tenure shall have jurisdiction to make inquiry
and to conduct hearings in two general areas, namely: in regard to those matters contained in
the Conditions of Service dealing with the contractual employment relationship between the
General Faculty member and the University/Board of Regents; and in regard to any internal
matters relating to grievances against or by any member of the General Faculty. The
Committee shall consider the protection of academic freedom and tenure as a principal
obligation.

Further, according to the University Handbook for Appointed Personnel, second edition, 1995,
section 2.13.09, entitled Misconduct in Research, Scholarship or Creative Endeavor:

For purposes of this policy "misconduct" means (1) fabrication, falsification, plagiarism, or
other serious deviations from accepted practice in proposing, conducting or disseminating the
results of research, scholarship or creative endeavor, (2) material failure to comply with
federal and other requirements for protecting researchers, human subjects and the public or
for ensuring the welfare for laboratory animals; and (3) failure to meet other material legal



requirements governing research, scholarship and creative endeavors. . . and ... When an
inquiry has found cause to think that misconduct has occurred, the Vice President for
Research must ask the Committee on Academic Freedom and Tenure (CAFT) to conduct a
formal investigation.

Cases:

Four potential cases were brought to CAFT for preliminary discussions in 2002-2003:

Case 1. Submitted on January 30. 2003. "Mìsconduct in Research, Scholarship or
Creative Endeavor". The complainant alleges that other faculty members claimed that the
complainant's work was their own, and also claimed that the work was new. This case was
initially heard by UCEC, which denied the claim. The complainant appealed this case to the
Provost, and in parallel sent a letter to CAFT asking for an investigation by this committee. The
Provost has denied the complainant's appeal, so the case has now come to CAFT and a hearing
panel will soon be assigned.

Case 2. Submitted on January 22, 2003. "Misconduct in Research, Scholarship or
Creative Endeavor". The case was initially heard by UCEC, who considered the following
complaints:

Plagiarism
Infringement on another's Intellectual Property rights

UCEC failed to find evidence for either allegation. However, UCEC did find that an ethical
violation occurred because the respondents published a paper that used the results of experiments
previously conducted by the complainant, but failed to acknowledge the latter. UCEC concluded
that by failing to give due credit and proper attribution to the complainant, who was apparently
responsible for pioneering the work, the respondents have breached fundamental principles of
honesty and trust, and suggested that the charges were serious enough to be considered
misconduct in research, and should be heard by CAFT. Because the allegation involved research
misconduct, UHAP policy 2.13.09 requires a formal investigation. As a result, we selected a
five-member sub-committee to hear this case (Jamie Ratner, Chair, Julie Anne Plax, Donald
Bourque, Ara Arabyan, Darrel Goll). However, on March 4, 2003, the Vice President for
Research instructed CAFT to table the case until UCEC more explicitly states where this case
falls under the definition of research misconduct, as defined in UHAP 2.13.09. On April 8, the
Vice President for Research released the case and forwarded it to CAFT for a complete
investigation.

Case 3. Submitted on 1/28/2003. Grievance by a faculty member against a Department
Head. The complainant is charging the respondent with the following allegations:

Interference with an annual performance evaluation
Refusal to use department funds to remove hazardous materials from the complainant's
storage area



C. Unauthorized removal of software from a computer (at an undisclosed location) that the
complainant uses to prepare lectures.

Because this case involves a grievance by a faculty member against a department head, because
there are allegations of interference with an annual performance evaluation, and because there is
an allegation of retaliation that amounts to infringement of academic freedom, this case also
requires a formal CAPT hearing under UHAP 2.13.09. A five-person panel has been assigned to
hear this case which is in progress. The panel chair is Dr. Anne Atwater, and the remaining
panel members are Donald DeYoung, Victoria Mills, Bruce D. Sales and Ann Weekes. This
hearing is awaiting appointment of a new panel member, because the complainant noted a
conflict of interest.

Case 4. Submitted on March 6. 2003. "Misconduct in Research, Scholarship or Creative
Endeavor". The complainant alleges that the respondent carried out human subjects research
without proper approval of the University of Arizona Institutional Review Board (IRB). The
case was heard by UCEC, and that committee issued a report on 2/28/2003. UCEC found that
the respondent was not in compliance with University and IRB guidelines. UCEC found no
evidence for misconduct with regard to the actual treatment of human subjects, and as a result
they proposed a series of actions for the respondent to complete in an effort to more fully
understand IRB procedures, and to hopefully rectify the allegations. CAPT was not informed as
to whether or not these series of actions were completed. Nevertheless, because the allegation
was defined as research misconduct, CAPT is obliged to conduct a formal investigation of the
allegations under UHAP policy 2.13.09. We are currently in the process of establishing a five-
person panel to do this investigation.

OTHER BUSINESS

CAFT Website: Improvements to the CAPT website were continued this year. Please examine
the resources available at the website at http://fp.arizona.edu/caft/. Comments or suggestions for
content or improvement are welcome and can be addressed by e-mail to facsen@u.arizona.edu.

Respectfully submitted,

April 14, 2003

Caft12002-03/ CAPT Annua' Teport 2002.2003 v.1



THE UNIVERSITY OF ARIZONA
Faculty Center

1400 E. Mabel St. - PO Box 210473
621-1342 (Fax: 621-8844)

Committee on Conciliation

Annual Report
2002-2003

The committee received three written requests for conciliation this year. All of these are
completed at the time of this report. Summary of individual cases is as follows:

A case was brought by a continuing faculty member protesting a transfer,
demotion, and reduction in salary, and charging the supervisor with failure to
follow University policy and procedures in a timely manner with respect to the
staff complaints and grievances filed against the faculty member, and damage to
the faculty member's reputation. The faculty member requested the supervisor
write a letter of exoneration of the complaints and grievances. Members of the
Committee met twice with the faculty member, once with the supervisor, and
consulted with Allison Vaillancourt of Human Resources, who confirmed that the
University Policy and Procedures with concerning grievance were properly
followed. Because of this and the complex, long-standing dispute, the supervisor
declined to write a letter of exoneration, although the Dean and Vice Provost
wrote a letter emphasizing the faculty member's positive contributions. The
transfer was imposed. Conciliation efforts were completed and partially
successful.

A case was brought by a tenured professor seeking an attempt at conciliation with
a department head regarding numerous complaints of inequitable treatment
including a reorganization plan-based removal from the department by the
department head. The former Chair of the Committee on Conciliation, Robert

Committee Members Department College Term

Thomas Ervin (chair, Summer 02) Music FA 5/01 - 4/03
Barry Ganapol HWR and AIME ENGR 5/02 - 4/04
Jeanette C. McCray AHSC Library COM 5/02-4/04
Dennis Ray

(chair, Fall/Spring 02-03)
Plant Sciences CALS 5/01 - 4/03

S. Mae Smith SERSP EDU 5/02 - 4/04
Joyce Verran Nursing NUR 5/01-4103



Glock, was called back into service for this case. He and another member met
with the complainant and the respondent and concluded that conciliation is
impossible given the issues involved, and that one issue involving reassignment
would require action at a level higher that the department head, and thus is not
achievable under Committee guidelines. Conciliation efforts were completed and
unsuccessful.

3. A tenured associate professor sought conciliation with a department head
regarding teaching assignments, workload and travel funds disposition. A former
member of the Committee on Conciliation, Mary McCaslin, was called back into
service for this case. She and another member met with the complainant and the
department head and wrote recommendations for resolution. These
recommendations were later revised and accepted by the department head,
although the complainant rejected them. Conciliation efforts were completed and
unsuccessful. This case is currently before CAFT.

Submitted on behalf of the Committee on Conciliation,

Dennis T. Ray
Chair, Committee on Conciliation

April 14, 2003

Concil/2002-03/ Committee on Conciliation 2003 Annual Repott doc



UNIVERSITY COMMITTEE ON ETHICS AND COMMITMENT
Faculty Center

1400 East Mabel Street - PO Box 210473
621-1342 (Fax: 621-8844)

facsen@u.arizona.edu

University of Arizona

University Committee on Ethics and Commitment
2002-2003 Annual Report

Richard Friedman, (Chair) Microbiology and Immunology (5/00-4/03)
David Ortiz, (Vice Chair) History (5/01-4/04)
Janice Dewey, Humanities Program (5/02-4/05)
Elizabeth Evans, English (5/02-4/05)
Juan C. Heinrich, Aerospace and Mechanical Engineering (5/01-4/04)
Mary L. Holcomb, Arizona Health Sciences Library (5/99-4/03)
Eileen Luna-Firebaugh, American Indian Studies (5/01-4/04)
Dr. Helen Nader, History (5/02-4/05)
John Prince, Electrical and Computer Engineering (5/00-4/03)
Alfred Quiroz, Art (5/02-4/05)
Duane Sherrill, Epidemiology and Biostatistics (9/02-4/04)
J. Glenn Songer, Veterinary Science (5/00-4/03)

The Research Integrity Officer, Dr. Thomas Hixon, (RIO) submitted six cases to the committee during
2002-2003.

One of the cases was being returned to UCEC for re-evaluation as requested by the Provost after an
initial finding that no misconduct had occurred. The second inquiry also concluded that no misconduct
had occurred. The VRP agreed with this finding.

UCEC completed an inquiry on a second case and concluded that no misconduct had occurred. The
VPR agreed with this finding. This case was then appealed to the Provost, who also agreed with the
finding and denied the appeal. The case is now being appealed to CAFT.

UCEC completed inquiries on two more cases involving misconduct in research and concluded that
misconduct had occurred. The VPR agreed and forwarded the cases to CAFT for a complete
investigation.

The fifth case was just received over Spring Break and the UCEC inquiry is on going.

UCEC completed an inquiry on a sixth case and concluded that no misconduct had occurred. The VPR
agreed with this finding.

Respectively submitted on behalf of the Committee on Ethics and Commitment

Richard L. Friedman, Chair
April, 14, 2003 ueec/2002.03/UCEC Annual Report 2003



THE UNIVERSITY OF ARlZONA,
Faculty Center

1400 E. Mabel St. - PO Box 210473
621-1342 (Fax: 621-8844)

Academic Personnel Policy Committee (APPC)

ANNUAL REPORT 2002-2003

Committee Members:

Frederick Kiefer, English, Chair
Laura Bender, Library
Adrian Esparza, School of Planning
Christopher Farney, ASUA representative
Victor Hruby, Chemistry
Shirley O'Brien, Cooperative Extension Administration
Mari Stoddard, AHSC Library
Michael Thieme, GPSC representative
Edward Wright, Judaic Studies
Robert Mitchell, Special Advisor to APPC

In the fall of 2002 the APPC was chiefly involved in reviewing the Policy for Managing Personal
Conflicts of Interest (informally known as "The Romance Policy"). The committee carefully evaluated
the policy in the form it came to us and decided to amend the document. The first change was to
eliminate the term "personal relationship" because no two people can agree on what the term means. The
other change was more substantive: we inserted an avenue of appeal for personnelwho are accused of an
inappropriate relationship with a subordinate: personnel may now appeal to the Department of Human
Resources, which will seek a mutually agreeable conflict-resolution plan. In its October 7 meeting,
following discussion, the Senate voted to accept the committee's changes and to adopt the document. The
measure passed unanimously, with both the provost and president voting to accept the policy.

Once the Senate had acted, the committee expected that the policy would be disseminated to the
university community. However, on October 22 President Likins released via e-mail not the policy
adopted by the Senate but an earlier version of the document. To our astonishment, we learned that this
was not a clerical error: the Senate's action had been deliberately ignored.

In January the committee learned of a memo written by Saundra Taylor and Vicki Gotkin to theSenate,
explaining that the Senate's document was unacceptable. Taylor and Gotkin asked the committee to
withdraw the policy that the Senate had already adopted unanimously. The committee then decided to
invite Taylor and Gotkin to a meeting in the hope of arriving at a compromise. This meeting took place
on February 12. Taylor and Gotkin professed to have no knowledge whatever of the Faculty Senate's
action in approving our document. This is difficult to credit, for high-ranking admìnistrators regularly
receive copies of minutes from meetings of the Faculty Senate. Moreover, if Taylor and Gotkin knew
nothing of the Senate's action in October, then how were they able to write their memo in December
opposing that very action? When we assured our visitors that the Faculty Senate had indeedapproved our
document, our visitors changed tack. Gotkin claimed, "I work for the administration, and I can't take
direction from the Faculty Senate." She added, "I do not know how policy gets promulgated on this



campus." Finally, she said that "President Likins has to approve it for it to be a policy." When we
pointed out that President Likins had in fact voted for our document and had congratulated the committee
on its work, Gotkin seemed dumbfounded.

In our discussion Robert Mitchell observed that the attitudes expressed by our visitors did not take into
account the shared governance of the university. He observed that the Shared Governance Memorandum
of Understanding obliges the president to negotiate with the university faculty. Neither Taylor nor Gotkin
gave any indication that they had ever heard of shared governance. Indeed, the attitude they expressed
was essentially this: they are not bound by any measure that the Faculty Senate passes. Needless to say,
the arguments made by Taylor and Gotkin at our meeting were completely unconvincing to the APPC.

The committee believes that if President Likins has some objection to the policy unanimously passed by
the Senate he should make his objections known to the Senate. At this date, the committee is still waiting
to hear from President Likins.

In the spring of 2003 the APPC was asked to review a new policy on the reviews of untenured personnel.
Essentially, the second- and fourth-year reviews will be replaced by a third-year review prior to a tenure
decision. The committee met on April 2 and voted to ask Vice Provost Ervin for a change in the language
of several sections of her document. This led to some negotiation with the Vice Provost, who graciously
agreed to adopt our suggestions. We presented the document to the full Senate on April 7, and it passed
unanimously.

The final matter that the APPC was asked to review involved standards of evidence to be used in
sanctioning the faculty. The University Attorney's Office (UAO) sought to bring the faculty grievance
policy's standard of, "clear and convincing evidence," which is contained in Bylaws, Article VI, Section
2,t, into compliance with the ABOR Policy Manual's standard, which is "preponderance of evidence."
Because this involves a matter of law, the committee sought legal advice from Senator Roy Spece, who
explained the difference between "preponderance of the evidence" and "clear and convincing evidence."
The committee, having discussed the matter at length, decided that where a faculty member's reputation
or career may be destroyed, nothing less than "clear and convincing evidence" (the higher standard) will
suffice. The committee presented its views and the UAO's views to the Senate in the meeting of April 7.
The issue was contentious, and the Senate declined, by a close vote, to change the standard of evidence
"clear and convincing" in the faculty grievance policy, and further directed that the faculty officers
petition the Arizona Faculties Council to seek to have the ABOR Policy Manual's standard changed to
"clear and convincing evidence," as well. This matter is ongoing and may need to be adjudicated in the
future by the Senate.

Respectively submitted on behalf of the Academic Personnel Policy Committee

Frederick P. Kiefer, Chair
April 21, 2003

appc/2002.O3/appc Mnu Pepod 2003



University of Arizona
Faculty Senate

Instruction and Curriculum Policy Committee
2002-2003 Annual Report

Committee Members: Don Davis, Dianne Horgan (Dec.-May), Jennifer Jenkins (Chair), Linda Scheu
(GPSC), Barbara McKean, John Warnock, J.Pat Willerton, Barbara Williams, Vicki Wysocki.

August 27, 2002
Request from the College of Humanities and the Department of Russian and Slavic Languages
to change the name of the department to Russian and Slavic Studies.
Approvals: ICPC 8/27/02; Faculty Senate 9/9/02 (Motion 2002/03-12)
Request to disestablish the undergraduate major and minor and the BS with a major in
Atmospheric Sciences.
Approvals: ICPC 8/27/02; Faculty Senate 9/9/02 (Motion 2002/03-13)

September 24, 2002
The committee received no action items to consider and forward to the Faculty Senate.

Discussion Items:
Graduate College Policy Changes: Committee members expressed shock at Dean Pivo's 3-D memo of
Sept 6, 2002 announcing eight changes in Graduate College policies that were approved by the Graduate
Council but have not come through the ICPC or the Faculty Senate.
Undergraduate Writing Proficiency Examination (UDWPE
Committee members also expressed shock and questioned how the UDWPE came to be dropped without
going through the JCPC or the Faculty Senate.

October 22, 2002
Proposal for the Concurrent Master of Latin American Studies and Master of Public
Administration. Committee members had several questions about the proposal and tabled the item
pending clarification.
Recommendation for New Study Program Doctor of Pharmacy and Masters in Business
Administration
Because the committee did not receive this proposal until the beginning of the meeting, members
agreed to postpone its consideration until the November 19 meeting.

November 19, 2002
Request for approval of a joint degree program allowing a student to earn a Doctor of
Pharmacy (Pharm. D.) and a Master's degree in Business Administration (MBA)
Approvals: ICPC 11/19/02; Faculty Senate 12/02/02 (Motion 2002/03-15)
Proposal for the Concurrent Master of Latin American Studies and Master of Public
Administration.
Because there does not seem to be any standard for overlap in the Graduate College, ICPC members
would like to see an official Graduate College Policy document on overlap. Members agreed to table
this item until the 01/21/03 meeting.

u ICPC requested a representative from the Graduate Council, and Chair Jenkins worked with
Faculty Center staff to adjust the ICPC meeting schedule to improve the timely progress of action
items from Graduate Council and Undergraduate Council.



December: no meeting

January 21, 2003
A representative from the Graduate Council joined ICPC as a voting member. ICPC chairs have called
for OC representation as far back as 1998, and perhaps before. ICPC rejoices in this expansion of shared
governance.

Proposal for the Concurrent Master of Latin American Studies and Master of Public
Administration.
Approvals: ICPC 1/21/03; Faculty Senate 02/02/03 (Motion 2002/03-23)
Request from the College of Agriculture and Life Sciences for a name change of the major and
minor of the BS in Agricultural and Biosystems Engineering to the BS in Biosystems
Engineering.
Approvals: ICPC 1/21/03; Faculty Senate 02/02/03 (Motion 2002/03-24)
Request from the College of Science to approve a name change for the BS and MS in
Biochemistry to Biochemistry and Molecular Biophysics.
Approvals: ICPC 1/21/03; Faculty Senate 02/02/03 (Motion 2002/03-25)
Request from the College of Science to approve a new academic first professional degree
program for audiologists, the Doctor of Audiology (AU.D.), in the Department of Speech and
Hearing Sciences.
Approvals: ICPC 1/21/03; Faculty Senate 02/02/03 (Motion 2002/03-26).

February 11, 2003 Electronic meeting and vote via e-mail list-serve.
Request to transfer the Epidemiology Graduate Interdisciplinary Program to College of Public
Health with a name change to the Epidemiology Graduate Program.
Approvals: ICPC 2/11/03; Faculty Senate 03/03/03 (Motion 2002/03-28)

March 25, 2003
There being no pending action items, themeeting was cancelled.

April 15, 2003
Request from Graduate College to approve a Master's level board-eligible degree in Genetic
Counseling
Approvals: ICPC 4/25/03; Faculty Senate pending 5/5/03
Request from UA South to establish a Bachelor of Applied Science Degree Program
Approvals: ICPC 4/25/03; Faculty Senate pending 5/5/03
Policy Revision: Final Exam Policy and Regulations
Approvals: ICPC 4/25/03; Faculty Senate pending 5/5/03
Policy Clarification: Request for Exception to Policy on Graduate Credit for Seniors
Completing Professional Programs in Dentistry and Veterinary Science
Approvals: ICPC 4/25/03; Faculty Senate pending 5/5/03

Respectfully subm itted,

kie
Jennifer Lei Jenkins, Chair



THE UNIVERSITY OF ARIZONA®
Faculty Center

1400 E. Mabel St. - PO Box 210473
621-1342 (Fax: 621-8844)

Research Policy Committee
Annual Report, 2002/2003

April 14, 2003

Members: Chestalene Pintozzi (Chair and Senator), Gail Burd (Senator), Vicki Chandler
(Senator), Brian F. Crisp, Marci Holmes (ASUA), Bruce P. Johnson, Jani Radebaugh (GPSC),
Elizabeth Vierling (Senator), and J. Bruce Walsh.

The primary focus of the Research Policy Committee this year was completion of the Policy and
Procedures for Investigations of Misconduct in Scholarly, Creative, and Research Activities.
The committee completed a draft begun by the previous year's Committee, consulted with the
UA Attorney's Office and the University Committee on Ethics and Commitment, and presented
the policy for first reading at the October 2002 meeting of the Faculty Senate, Subsequently the
Committee reviewed questions and proposed amendments and made some additional revisions to
the Policy based on that feedback.

The Policy was presented for fùrther discussion at the November 2002, December 2002 Faculty
Senate Meetings. At this February 2003 Faculty Senate meeting the Policy was passed by the
Senate with one abstention. Chair Pintozzi forwarded the Policy to President Likins for his
review and approval on February 25, 2003.

The Committee has turned its focus to the Interim Intellectual Property Policy. Key differences
between the interim Policy and the previous policy and the ABOR policy have been identified.
Some questions and concerns have been identified. Next steps are to consult with the UA
Attorney's Office and seek input from Intellectual Policy Committee members who worked on
the interim policy. The Committee hopes to identify any additions, deletions, or other changes
needed to the interim policy and bring a draft Intellectual Property Policy to the Senate in early
to mid-Fall.

In other areas, the Committee invited Dr. Rebecca DahI, Director of the Human Subjects
Protection Program, to meet with us to provide an overview of the operations of her office and
information about how the office interacts with researchers. Some committee members have
received questions from colleagues regarding the program. Dr. Dahl helped us better understand
the operation of the office and the committees, guidelines, and timelines for approval of
proposed research involving human subjects.

Vicki Chandler resigned in March because of illness in her family. Several members have
indic, ed tht hey are willing to be reappointed to the Committee for 2003/2004.

1111 -
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The University of Arizona
SCHOOL OF THEATRE ARTS

Tucson, AZ 85721

(520) 621-7008 FAX: (520) 621-2412

MEMORANDUM

DATE: April 19, 2003

TO: Faculty Senate

FROM: Jeffrey L. Warburton, Chair Student Affairs Policy Committee

RE: Annual Report

Student Affairs Policy Committee Annual Report

The Committee met regularly (monthly) to discuss and review all related concerns.
The following is a list of some of the items, but not limited to, we covered.

-Focused Excellence
-Tuition increase
-Classroom decorum
-Quality of traditional and creative advising in difficult times
-Admission standards
-Plus/minus grades
-Retention policies
-Student concerns: class availability, rising tuition
-Emergency situations
-Code of Academic Behavior (work with the Dean of Students)
-Campus wide drills for crisis
-Campus lighting
-Commencement and student behavior
-Drop policy
-Fall break and or Thanksgiving break

The committee worked diligently on the above items and reviewed them with the student
representatives. However in the second semester most of the students did not attend the
meetings. Chair Warburton then went to the Faculty Senate Handbook to review the charge of
the Committee:

"The Student Affairs Policy Committee considers such matters as quality of life, financial aid,
the Code of Conduct, admission and domicile classfìcation, high school and community college
relations, recruitment policies, and registration."

This policy is outdated and inaccurate as there are numerous units that deal with these items. But
this charge should remain with the Senate for the future incase a problem arises.



The chair met with the Vice President Saundra Taylor and requested that this committee join

with Campus life to incorporate Shared Governance with this Senate committee (S.A.P.C) and

the Vice Presidents' office. Starting next year S.A.P.C. will work closely with. Campus life.

Respectfully submitted,
Jeffrey L. Warburton, hair

*Jeffrey Warburton, CHAR
Theatre Arts (8/02-4/03)
Drama 239 PO Box 210003
621-3771 Fax: 621-2412
warbwóu.arizona, edt,

Lucy M. Colbert (10/00-4/03)
Nursing
Nursing 215, PO Box 210203
626-6172 (626-6154) Fax: 626-2211
IcoIbertcnursing. arizona.edu

*Roger A. Cuîgran (9/02-4/03)
AgrfculturawîResource Economic
Economics 403c PO Box 210023
.621-6254 (621-6241) Fax: 621-6250
dahIgranu.arizona.edu

Kathryn Hatch (8/02-4/03)
Agric & Biosystems Engr
Forbes 404 PO Box: 210038
621-7134 (321-1607) Fax: 621-3963
khatchag. arizona. edu

Atexis 1-lernandez, Ex-Officlo
Associate Dean of Students (9/94-4/03)
Oid Main 201 PO Box 210021
621-7059 (621-7060) Fax: 621-9866
hernanda@u. arízona.edu

Student Affairs Policy Committee

Membershio List. 2002-2003

*Marcj Holmes (9/02-4103)
ASUA Student Representative
Student Union 325W PO Box 210019
621-2782 Fax: 621-6147
hoImesmu. a&ona. edu

Avnish Kapoor (8/02-4/03)
GPSC Student Representative
Forbes 303 PO Box 210036
621-9576 Fax: 62-7186
avnishag. añzona.edu

Elaina Noilin (9/01-4/03)
Library
Main Library bill PO Box 210055
626-3520 Fax 621-9733
norline©u.11brary.arizona.edu

*Neii Tatman (8/02-4/03)
Music
Music 242 PO Box 210004
626-2811 (621-1655) Fax: 621-8118
oboenetu.aflzona. edu

AD HOC member:
Cate Miller
Old Main 203 PO Box 210021
621-7059
caiem@u.arizonaedu



SHARED GOVERNANCE REVIEW COMMITTEE
Faculty Center

1400 East Mabel Street - PO Box 210473
621-1342 (Fax: 621-8844)

facs en@u. arizona. edu

The members of the Shared Governance Review Committee and the areas of the campus community that
they represent are:

Dr. Wanda H. Howell CHAIR Dr. Shitala Mishra (Senate)
Nutritional Sciences Spec. Ed., Rehab. & School Psychology

Dr. David Cox (Administration) Mr. Thomas Kinney (GPSC)
College of Agriculture and Life Sciences GPSC representative

Dr. George Davis (Provost) Prof. Andrew Silverman (Senate)
Office of Academic Affairs College of Law

Prof. A. Elizabeth Ervin (Administration) Ms. Lisa Wakefield (SAC)
Office of Academic Affairs University Communications

Mr. Doug Hartz (ASUA) Prof. Jeffrey Warburton (Senate)
President, ASUA Theatre Arts

Dr. Alexis Hernandez (APOC)
Dean of Students Office

Ad Hoc members for 2002-03

Dr. Roger Caidwell
Former SPBAC member

Pr. Jory Hancock
Chair of the Faculty

Dr. Jerry Hogle
Chair of SPBAC, Former chair of Faculty

Mr. Robert Mitchell
Secretary of the Faculty

Dr. John Schwarz
SPBAC, Former chair of Faculty

The mission statement for the Shared Governance Review Committee (SGRC) states that it "will
provide a method of assessing progress on Shared Governance at all levels of the University.
Specifically, the SGRC will establish processes to (1) review compliance with the agreement, (2)
examine ways in which apparent breaches of the agreement can be addressed, and (3) consider
possible extensions of the agreement. It will therefore be the body to which members of the
University community can bring particular concerns, and it will also examine whether the
agreement has been violated or is in need of clarification or modification."



This year, the Shared Governance Review Committee began meeting regularly in the Fall 2002,
to determine how shared governance is operating at the University of Arizona. The committee
began by reviewing the 1992 Arizona Revised Statute 1501691B Faculty Governance Law, the
1997 Shared Governance Memorandum of Understanding, and the 1998 Extending Shared
Governance Memorandum of Understanding.

One of the first tasks the committee undertook was the application of the Shared Governance
Policy to the document, "Provost's Appraisal of University of Arizona Pathways to More
Focused Academic Excellence." Chair Howell invited current and former SPBAC members and
faculty officers to join the SGRC for this year, including R. CaIdwell, J. Hancock, J. Hogle, R.
Mitchell, and J. Schwarz. A writing sub-committee of J. Hancock, J. Hogle, and J. Schwarz
drafted an issue-routing document for University administration in accordance with the SGMOU.
This "Tracking of Proposals to Faculty Senate or SPBAC," as well as a movement of faculty
flowchart, were distributed to SPBAC, the Faculty Senate, the President, Provost, and Cabinet, to
assist with the reorganization proposals. The committee also discussed suggestions for
streamlining Faculty Senate dialogue and input on focused excellence proposals, and developed
two models for faculty/staff budget input at the college level.

The Committee then reviewed a previous survey of college-level shared governance structures
and functions, and decided to compose and conduct another survey of the college councils and
deans to determine current college-level shared governance structures and functions and to draft
a document detailing the best current shared governance practices. After reviewing the survey
results, the subcommittee began drafting a philosophy of shared governance and best practices.
The entire SGRC met with the Provost to discuss what the initial survey returns indicated about
college-level shared governance bodies and practices, and what the "best practices" document
might include and how it might be used.

"Implementing Shared Governance at UA (Best Practices)" is attached. Next year, the SGRC
will continue to assess how Extended Shared Governance is working at UA, by conducting a
survey of the Appointed Personnel Organization Council, Staff Advisory Council, and all
classified staff college advisory councils.

Respectively submitted on behalf of the Shared Governance Review Committee,

Wanda H. Howell, Chair
April, 17, 2003

shgov/2002-03/sgrc annual report 2002.03



Senators Please respond by May 12, 2003 with your feedback to whhowell@ag.arizona.edu

DRAFT COVER LETTER FOR FiNAL DISTRIBUTION
(to unit heads, deans, vice presidents, chairs of college councils and university councils, and senators)

Date:
To:
From:
Subject: Implementing Shared Governance at the University of Arizona

The university community values shared governance, believing that the collective intelligence enables the
university to make better decisions, and that reaching consensus about decisions enhances unity, which
creates a stronger institution and helps it achieve its goals.

This document was prepared to facilitate implementation of shared governance in the university and in all
colleges and appropriate units. Faculty, administrators, appointed personnel, staff and students are all
involved in various ways in shared governance. The focus is on university and college level efforts, yet
some of the observations also apply to other university units.

In 1992 the State of Arizona passed a faculty governance law. The University of Arizona began its formal
shared governance program in 1997, although there is a long history of many of the practices here. The
University Shared Governance Review Committee in 2002-2003 reviewed UA's approach by surveying
college administrators and college advisory councils and by reviewing studies and policies developed
elsewhere. As external and internal pressures are exerted on the University, the form and most effective
practices that shared governance takes change over time.

This report summarizes our conclusions for best practices to improve our shared governance efforts and
provides some implementation guidelines for the 1997 Shared Governance Memorandum of
Understanding and the 1998 Plan for Extending Shared Governance. Copies of these documents can be
found on the Faculty Senate web site (http://fp.arizona.edu/senate) and are included in the attached
references.

The attached document offers general guidelines for the wider implementation of shared governance at all
levels of the university. After hearing concerns and ideas from you, we further hope to provide next Fall,
as additional document that would include examples of how shared governance might operate in a variety
of circumstances.
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Implementing Shared Governance at the University of Arizona
Prepared by Shared Governance Review Committee

Draft: 4-17-03

Introduction

Shared governance reflects a general commitment on the part of faculty, staff academic professionals,
students, and the administration to work together to strengthen and enhance the university. Shared
governance reflects mutual respect and trust in the university community for contributions by all
members. Building such trust and respect allows all other activities to proceed more smoothly. It
capitalizes on our collective intelligence and strengthens morale.

The focus of shared governance is on university and college levels efforts, but some observations also
apply to other university units. The purpose of this document on implementation is for clarification and
illustration of the particulars of the 1997 University of Arizona "Shared Governance Memorandum of
Understanding" (SGMOU) and related documents.

Definition and Spirit of Shared Governance

Shared governance can be thought of as a sharing of responsibility by faculty, administration, staff,
appointed personnel and students, for making decisions about institutional missions, policies and budget
priorities. Shared governance goes not extend to management decisions (e.g., carrying out policy that
stays clearly within the guidelines of that policy,). Under shared governance as a collegial decision-
making process, each party endeavors to think in terms of the good of the institution as a whole and to
work to reach agreement with the other parties before making decisions. Shared governance strives to
attain mutual agreement between the administration and all appropriate representatives in making
decisions in those arcas to which shared governance applies. Until mutual agreement occurs, under shared
governance, the present course of action continues unless the responsible administrator or his/her
designee concludes that without new action the vital interests of the university or college would be placed
in jeopardy.

Wherever shared governance calls for mutual participation and agreement in the development of policy
decisions by faculty and administration, it requires shared confidence between faculty members and
administrators. This confidence extends to short- and long-range financial priorities for the university or
unit, the creation and elimination of programs and units, academic and academic personnel policy, and as
understanding that faculty representatives and administrators have the support of the faculty.

In selected areas, fàculty have special university responsibilities (e.g., academic personnel policies,
curriculum and degree decisions, etc.). Representation of the faculty at all such levels of university
governance will be carried out by members of the faculty who have been elected directly by their faculty
peers or selected by a committee which has been elected by the faculty at the university, college, or unit
level. Usually the recommending body will contain at least a majority of faculty. Staff, appointed
personnel, and student representatives shall be chosen by the agreed-on procedures of each group.

DRAFT
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Best Practices for Shared Governance at the University ofArizona

These "best practices" described below are intended as guidance for the university and college-level units
to implement and bring about shared governance in all appropriate areas. They are selected from
experiences on our campus as well as from frequently mentioned activities on other campuses. To be
most useful, the best practices should apply to every level of administrative organization: unit, division,
department, college, and upper administration. The overall intent is to create a culture that embraces
shared governance throughout the university and to create opportunities for shared governance in all units
at all levels. At the University of Arizona, the common terms for a college-wide organization dealing with
shared governance are: council, advisory council, advisory committee, or forum with dean or college as a
modifier. These councils are 8-16 members; most are all faculty but some include administrators,
academic professionals, staff, and students. Some meet regularly and some infrequently. All are advisory
to the head of the administrative unit involved.

In general, as difficult as it can often be, all leaders and members of university units should actually strive
for an atmosphere were ideas ad shared and debated to ensure that all decisions arise from the best
collective wisdom. Accordingly, we urge the following:

Create an Atmosphere that Fosters Trust
Effective shared governance depends on accountability, a trust among the parties. This trust then
provides the foundation for effective activities and efficient use of participant's time and knowledge.
Examples of the building blocks of trust include: fully sharing appropriate information in a timely
manner and providing adequate time for effective dialog, providing relevant background for the
subject at hand to allow for fully informed choices, and informal gatherings in addition to the formal
group efforts.

Develop a Collaborative Attitude and Participatory Decision Process
The parties involved in shared governance are interdependent and must be involved in joint actions
when appropriate. Examples include: joint agenda development, allowing appropriate time for
consultation, providing an honest airing of relevant issues, and adequate discussion opportunities but
without unnecessary delay.

Communicate Extensively
Effective communication is essential for successful shared governance. Provide what is needed fully
and early in the process and communicate final decisions to all parties. The regular communication
channels should be widely known.

Encourage Informed Participation and Training
The university and unit environment should respect appropriate participation by culty, academic
professionals and staff, one that allows for methods for new faculty and others to learn about
opportunities for involvement. Examples of these methods include: workshops, retreats, informal
meetings with administrators and other faculty. Appropriate rewards for service need to be identified
and activities need to be seen as important from the perspectives of involved faculty, administrators,
staff and appointed personnel.

Focus on Effective and Efficient Processes and Subjects
Those involved in shared governance need to be sufficiently informed to participate effectively. They
need to understand and agree on the roles of faculty and administrators. It should be clear which
group has the primary responsibilities for specific topics (i.e., faculty or administration). Shared
governance does not mean everything has to be done by joint efforts or by delegating decision
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making to the faculty. Suitable resources and support must be made available for shared governance

to be effective and efficient.

6. Allow for Flexibility in Shared Governance Structures
While university, college, and departments shall have some form of shared governance, the forms will

vary, as the circumstances of each unit vary, but be consistent with the aims of shared governance.
Each organizational unit should have written rules/procedures regarding the purpose and operation for
the shared governance process. The methods of participation will vary among faculty, academic
professionals, staff and students (e.g., election or appointment, policy making or implementation,
focused topics or strategic issues). The methods of selection will vary (e.g., representation by subunit

or major unit, election, ex-officio, or appointment).

Major Subject Areas of Shared Governance

There are three major areas of shared governance at the University of Arizona. Additional examples can

be found in the SGMOU.

Budget and Strategic Planning
The university budget will be formulated by the administration with participation of faculty, staff
appointed personnel, and students, and reviewed by those representatives. The university Strategic
Planning and Budget Advisory Committee (SPBAC) will serve as the university-level forum on
budgeting and planning. It will consult with and report to the Faculty Senate on a regular basis.
Colleges and units would have a similar mechanism to address budget and planning issues in a

manner relevant to the college or unit. The 2002 document The Tracking of Proposals to the Faculty
Senate or SPBAC clarifies which types of proposals go through each route (e.g., general policies,
planning and budgeting issues, and prioritization criteria for programs and budgeting).

Academic and Academic Personnel Policies
Academic (including curricular matters) and academic personnel policies rest primarily with the
faculty. An initial proposal to change academic or academic personnel policy may come from any
source, but the formal consideration and development of such policy changes shall always be
undertaken through shared governance arrangements at the university, college, or unit level. These
recommendations then will go through the normal procedure of the Faculty Senate, which is the
ultimate representative of the faculty in these areas of academic and academic personnel policy. Until
the point that mutual agreement is reached between the administration and the faculty in these
matters, the status quo prevails, including allowing for the issuance of interim policies to address
issues on a timely basis.

Selection and Review of Academic Administrators and Vice Presidents
The faculty, administration and representatives of other appropriate groups will play a collaborative
role in the recruitment, selection, five-year review, and retention decisions as a result of such review
of heads of departments or academic unit directors, deans, vice provosts, and vice presidents.

The Goal: Making Decisions with Collective Intelligence

The goal of shared governance, again, is to make better decisions by using the collective intelligence and
good will of the university community. The SGMOU elaborates details of how the faculty,
administration, and other groups address certain issues. The primary vehicles at the university level are
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through the Faculty Senate and its standing committees and also the Strategic Planning and Budget
Advisory Committee. Other major vehicles include the Undergraduate and Graduate Councils.

The SGMOU indicates that shared governance shall also be implemented within the colleges and units, as
appropriate to the circumstances of each college and unit, but consistent with the aims and objectives of
shared governance. Further, the 1998 Plan for Extending Shared Governance includes a statement that
shared governance efforts are to be reported in the unit annual report and shared governance activities are
to be a part of the review process for administrators.

References: All shared governance documents cited in this report are available at the University of
Arizona Faculty Senate web page http://fiarizona.edu/senate.
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Selected References on Shared Governance

State of Arizona. 1992. Faculty Governance Law (ARS 15-1601B).
http://w3fp.arizona.edu/c11/facgovlaw.html
University of Arizona. 2003. Survey Results of Colleges/Councils on Shared Governance and bylaws
of UA Colleges. (Faculty Center)
AAUP. 1966. Statement on Governance. http://www.aaup.org/statements/Redbook/Govern.htm
California State University. 2001 Shared Governance Reconsidered: Improving Decision-Making in
the California State University. http://www.calstate.edu/acadsen/SharedGovReport.pdf
Hines, Edward. 2001. Shared Governance: A Bibliography. Illinois State University.
http://www.mlb.ilstu.edu/ressubj/subjectfeducat/hines.htm
University of Maryland. 1999. Policy on Shared Governance in the University System of Maryland.
http://www.inform.umd. edu/UMS+State/UIMD-
Proj ects/cusfAVEB/reports_toUSMlsharedjovernance .html
Texas A&M University. 1999. The Importance of Shared Governance in Vision 2020.
http://www.tamu.edu/faculty_senate/SharedGovernance.html
Chronicle of Higher Education. 1998. 'Shared Governance' Under Siege: Is It Time to Revive It or
Get Rid of It?
http://www2 .una.edu/epoodlpublic_htmllTaskforce/ArticleslThe%20Chronicle%2OView%2øresults%
20-%2oShared%2OGov.%20Under%20Siege.htm"

University of Arizona References (all located at
University of Arizona. 1997. Guidelines for Shared Governance: Memorandum of Understanding.
University of Arizona. 1998. Plan for Extending Shared Governance.
University of Arizona. 2002. The Tracking of Proposals to the Faculty Senate or SPBAC.
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Annual Report for 2002-2003

The University Committee on Corporate Relations (UCCR)
Professor Jeriy Hogie, Chair

Submitted April 11, 2003
to the UA Faculty Senate

This ad hoc Committee of the General Faculty, appointed by the Chair of the
Faculty (apart from the representatives sent by relevant non-faculty groups), has met
regularly during the academic year since it was established in 1998 pursuant to the
Faculty Senate's passage of the UA's existing Corporate Relations Policy. As that
Policy's oversight body, the UCCR continues to operate according to its Mission and
Bylaws (see attachment A) and within the purview of President Likins' letter to the
University community of November 16, 1999 (attachment B). Since this time last year,
the current UCCR membership (listed on attachment C) has dealt with several different
issues connected to growing relationships between corporate entities and the University
of Arizona:

Last May, we recommended the renewal of the UA contract with the Nike
Corporation for athletic apparel, but with the proviso that language be added to
the agreement ensuring Nike's compliance with Fair Labor Code standards.

Last September-October, the UCCR worked with the UA Info web masters to
help finalize the campus-wide regulations for any University web sites that might
contain acknowledgments and/or advertising in order to give credit to supporters.
We succeeded in adding language that decoupled "acknowledgment" from
automatically meaning "sponsorship" or "endorsement." It is thus UA policy that
corporate logos or credits on University-affliated web sites do noi indicate UA
endorsements of particular products or enterprises.

Last November, the UCCR met with the new Director of Procurement and
Contracting Services to discuss possible revisions of UA policy and procedure on
how long-term relations with corporations might be established to enable the cost-
effective procurement of goods and services needed by many parts of the
University. This new approach involves contracting for large supplies of products
and services over extended periods of time, thus saving the University money
over other methods. We are holding a follow-up meeting later this month with
the Director and the UA Executive Vice President for Business Affairs to look at
proposed policies and new practices to see if they satisf,' - or at least do not
violate - the Senate-based Policy on Corporate Relations.

This last February, the UCCR had its first meethig with Dr. Pat Jones, the new
Director of Technology Transfer at the UA, in order to discuss his approach to



establishing links between research and corporations and to set up further
consultations between the UCCR and the Technology Transfer Office.

This last March, we met with Dan Adams, Director of the UA Student Unions,
and several of his close associates to examine the use of corporate logos and
signage in the new Memorial Student Union. We were given a thorough tour of
-all relevant areas of the Union, as well as an account of Union policies on fees
from corporate entities and the advertising of those entities in the building itself.
We emerged quite well satisfied that the Arizona Student Unions thus far have
tastefully satisfied our Corporate Relations Policy in all recently completed
rebuildings and renovations.

At every meeting, we have conferred with Mike Proctor, a UCCR member and
the UA Director of Corporate Relations, about his latest efforts in beginning to
establish new relationships with corporations for the benefit of our University and
its students. In this process, we have freely offered advice and thoughts on new
ideas, thoughts which Mike has found to be helpful in his endeavors. He
therefore continues to use the UCCR as a sounding board about various possible
pursuits of corporate relations. We greatly appreciate our ongoing consultations
with him on these matters.

Further information on the UCCR can be discovered on our web site within the larger
Faculty Governance site. Our address there is http://fp.arizona.edu/senate/uccr.htm.
Our thanks to the Senate for its interest and support.
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MISSION

The purpose of this General Faculty committee is to make recommendations to the President of the University
designee, upon request) about potential or changeable relationships between any part of the University of Anzo
more businesses or corporations. These recommendations will always consider how much any proposed new or
relationship accords with -- or violates -. The University of Arizona Policy on Corporate Relations as approved b
Likins in his memo to the Chair of the Faculty of January 29, 1999. This Policy mandates that the Committee c
proposals in three areas:

Use of the University's name or symbols by an external entity;

Implied University endorsement of a particular service, product, company, individual; or

Public display of advertisements or other corporate symbols.

The Committee is also charged with recommending modifications to this Policy or proposing additional policies,
policy-change proposals are approved by the Faculty Senate before they become recommendations to the Pres

To this end, it is the aIm of this Committee to bring together nearly all of the parties that are particularly concer
corporate relationships. This aim means that, in some cases, those attending Committee meetings may exceed
Committee membership when the Committee invites additional parties who have an interest in a particular prop
relationship. The goal in each recommendation is to reach as much of an agreement among those interested as
that differences are worked through as much as they can be before a recommendation comes to the President.
of the UCCR are therefore closed to those outside its membership, advisors, and staff support -- except by invit
promote an atmosphere in which agreements are considerately worked out by the members of the Committee e
reach principled and thoughtful agreements.

Within these general aims, the Director of Corporate Relations of the UA will endeavor to see that proposed ne
relationships between the UA and corporations that come under the Corporate Relations Policy are brought to t
discussion and possible recommendations. At the same time, members and advisors of the UCCR may bring c
relationship issues to the Committee with advance notice to the Committee Chair so that such items can be pia
agendas and information can be circulated in advance to the Committee.

MEMBERSHIP
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The UCCR is a General Faculty Committee appointed by the Chair of the Faculty under the powers granted tha

THE UNIVERSITY OF ARizorcA AD HOC
TUCSON AIUZONA. COMMITTEES

MISSION & BYLAWS
of the

University Committee on Corporate Relations
(UCCR)

(Adopted by the UCCR on May 3, 2001;
amended by the UCCR on September 19, 2002)



UA Constitution and Bylaws of the General Faculty, Article V, section 6 (which does not require that all General
committees include only members of the General Faculty). The Committee will elect a Chair annually who shall
committee member and a member of the General Faculty. All appointments should include considerations of fi
gender and ethnic diversity, knowledge of corporate relations practices, and the wishes of groups who seek repr
the UCCR. The regular voting membership of the Committee shall consist of:

Five meibers of the General Faculty
One undergraduate representative of the student body selected by the ASUA
One graduate student selected by the GPSC
One representative of Students against Sweatshops (SAS) selected by SAS
The Director of the UA Budget Office (or designee)
The UA Associate Vice President for Economic Development (or designee)
The UA Director of Corporate Relations
The Director of UA Trademark Licensing
A representative from the Arizona Alumni Association appointed by its President
A representative from Intercollegiate Athletics appointed by the IA Director
A faculty member from the Senate Task Force for Monitoring Labor and Human Rights Issues selected by the

A representative of the University Attorney's office, appointed by the UA General Counsel, and a representative
Foundation, appointed by its President, will attend all meetings of the Committee as advisors. If the Chair of the
chooses to attend meetings and is not the Committee Chair, he or she shall attend as an advisor as well. Gener
members are appointed for two-year renewable terms. The other members serve for one-year renewable terms
the organizations they represent. If other groups wish representation, they may request it through the Chair of t
the Committee Chair will discuss the matter with the Committee, which will make a recommendation.

BYLAWS

Meetings of the UCCR should occur at least monthly during the academic year and shall be called by the Co
after all members for a given semester have submitted schedule forms for that term. The Chair sets the Commi
for each meeting after calling for items from all members.

Minutes shall be taken at each meeting and distributed to members for review.

A majority of the Committee will constitute a quorum, and votes may be taken only if a quorum is present.

Confidentiality will be maintained by all members about any item that a majority of the Committee present at
votes to keep confidential until the Committee votes otherwise. Details about such items will not be referred to i
minutes until such time as confidentiality has been lifted by a Committee vote of those present at a meeting.

Recommendations to the President or to the Faculty Senate (policies only in that case) must have the suppor
of those present before they can be forwarded. In general, however, the aim of the Committee should be to rea
among its entire membership before a recommendation is made.

In the absence of the Committee Chair, the UCCR will be chaired by one of its General Faculty members ele
Committee as Vice-Chair for a one year by a majority of those voting at a Committee meeting. In the absence
and Vice-Chair, the Chair will designate a chair for a particular meeting from among the remaining General Fac

UCCR home pane

This site maintained by
The University 01 Arizona Faculty Center

1acsenu.arizona.edu
last updated 09/19/02
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MEMO RAND UM

To: The UniversitrnirJ.rkitv

From: PeterLikins

Subject: The University Committee on Corporate Relations (LICCR)

The University Committee on Corporate Relations is a policy-proposing and consultative
body that advises the President on how new (or essentially new) proposals contracwally linking
parts of the University to corporations or other private parties should be viewed within the terms
of the University Policy on Corporate Relations. The Committee knows it cannot process each
and every proposal of this kind, some of them simply renewals of long-established partnerships.
But it should be standard practice that the Committee examine and make recommendations on:

Proposed new (rather than renewed or routine) contract-s or types of contracts in
which the UA name would be used in exchange for goods andlor services - or
where a part of the UA would even seem to endorse something - whereby
financial gain would accrue to the University or a corporation or both; and

2. Any privatization on a substantial scale of an area of campus life currently being
underwritten by the University, usually with public funds.

I ask that henceforth all such proposals be submitted through normal channels but that
one step in the process include submission to and discussion by the University Committee on
Corporate Relations prior to any approval by the President or a designee. It is the responsibility
of those at the early levels of review to see that the UCCR receives all appropriate proposals as
per standard routing sheet. It is also understood that the UCCR will bring the key submitting
parties into its deliberations within a full process of consultation even as it reserves the right to
inquire into policy issues connected with current, pending, or future agreements. All UCCR
recommendations about the proposals it examines will go to me or someone to whom I have
delegated the oversight of the matter involved.
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Dr. Jerrold E. Hogle, CHAIR
English (Faculty)
Modern Languages 445 PO BOX 210067
621-1840 (621-1836) Fax: 621-7397
hogle@email.arizona.edu

Dr. J.D. Garcia, VICE CHAIR
Physics (Faculty)
PAS 366 PO BOX210081
621-6808 (621-6820) Fax: 621-4721
jdg@physics.arizona.edu

Ms. Beata Blachuta (GPSC)
Insect Science
Shantz 405 PO Box 210038
621-3166 (621-7125
beata @u.arizona. edu

Mr. Daniel Brito (SAS)
327-7524 or 623-9141

Mr. Scott G. Davis (designee for B. Wright)
Office of Economic Development
PO Box 210458
621-2377 (621-4088) Fax: 621-9007
sgd@email.arizona.edu

Dr. Price Fishback (Faculty)
Economics
McClelland 401 PO Box 210108
621-4421 (621-6224) Fax: 621-8450
pfishback@bpa.arizona.edu

Dr. Suzanne Griset (Faculty)
Arizona State Museum
AZ State Museum North 202
PO Box 210026
621-6276 Fax: 621-2976
griset@u. arizona. edu

Mr. Michael S. Low
Trademark Licensing
McKale 253A PO BOX 210096
621-3547 Fax: 626-5646
mio w@u. ar/zona. edu
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General Faculty Ad Hoc Committee

Faculty Center
1400E. Mabel St. PO Box 210473

621-1342 (Fax: 621-8844)
facsen@warizona.edu

University Committee on Corporate Relations (UCCR)

MembershiD List. 2002-2003

Mr. Michael McDonald (Alumni Association)
UA Alumni Association
'Swede"Johnson PO Box 210109
621-4846 Fax: 621-9030
mmcdonald@al.arizona.edu

Mr. Christopher Molessa (ASUA)
Bldg 19, Rm 325W PO BOX 210019
621-2782 Fax: 621-6147
mo/essa @u. arizona. edu

Mr. John Perrin (ICA)
Intercollegiate Athletics
McKale Center 233 PO Box 210096
621-4320 Fax: 621-9690
jperrín @u. ar/zona. edu
csevege @u.arizona. edu

Mr. Michael A. Proctor (Corporate Relations)
Director of Corporate Relations
University Advancement
Admin 116 PO Box 210066
626-5516 (621-4608) Fax:621-6259
mproctor@arizona.edu
cha Iberg @u. ar/zona.edu

Mr. Richard Roberts (Budget)
Budget Office
Admin 101 PO Box 210066
621-1634 Fax: 621-3971
dick @u. arizona. edu

Ms. Eulalia Roel (Faculty)
University Library PO Box 210055
626-5516 (626-3025) Fax: 621-9733
roeie@u./ibrary.arizona. edu

Mr. Andrew Silverman (LTF)
College of Law 229 PO BOX 210176
621-1975 (621-1373) Fax:621-9140
sllverman@iaw.arizona.edu

Advisor
Ms. Judith Leonard
University Attorney's Office
Admin 103 PO Box 210066
621-3175 Fax 621-9001
dickson@uao.arizona.edu



"(ailing Address:
culty Center

-i he University of Arizona
FO Box 210473
Tucson, AZ 85721-0473

THE UNIVERSnY OF

ARIZONA
TucsoN ARIZONA

email: facsen@u.arizona.edu

Senate Task Force for Monitoring Labor and Human Rights Issues

April 24, 2003

Senate Task Force for Monitoring Labor and Human Rights Issues
Annual Report for 2002-03

Description:
The Faculty Senate Task Force for Monitoring Labor and Human Rights was created as part of
President Likins' "Commitments Relating to Sweatshops" that ended the 10-day, anti-sweatshop sit-in
at administration offices in 1999. The task force consists of 12 seats, with half the members
nominated by UA Students Against Sweatshops and the other half nominated by the President's
office. The charge of the Task Force is to report on progress toward implementation of the President's
Commitments and to advise the president on relevant matters such as factory monitoring and apparel
companies. With the passing of the final implementation deadline specified in the Commitments in
2001, the Task Force has responded to licensing contract violations on an as-needed basis and
engaged in public education on issues pertinent to its mission.

Summary of Activities, 2002-03
Grant Disbursement
Last year, the task force awarded four grants to fund research devoted to the elimination of sweatshop
labor. Over the last year we received summaries of the research conducted and renewed funding for
one effort, the Alternative Licensing Project (ALP). Under the ALP, grant applicant UA Students
Against Sweatshops have designated independent contractor Richard Boren to explore means of
establishing a line of "sweat-free" university-licensed apparel.

Educational Outreach
The task force funded presentations by Blanca Velasquez Diaz on October 18, 2002 and Charles
Kernaghan on April 17, 2003. Blanca Velasquez Diaz works with the Support Center for Workers, a
Mexican grassroots federation. She spoke on the Center's role in the 2001 "Kukdong" strike in
Puebla, where workers making licensed clothes for severa! schools, including UA, won recognition
of an independent union. Charles Kernaghan is director of the New York-based National Labor
Committee and has led numerous investigations into sweatshops around the world. He described the
kind of conditions the NLC has uncovered, and highlighted the potential for public action to achieve
change where it is most needed. The task force also began generating ideas and making inquiries into
new kinds of outreach, including bookstore and gallery events.

Licensee monitoring:
The task force continued to track the activities of the two monitoring groups of which the university
is a member, the Fair Labor Association (FLA) and the Worker Rights Consortium (WRC). We have
noted that the FLA has made a number of significant internal reforms, including increasing the status
of university members and giving greater priority to independent monitoring of production sites.

Location:
Faculty Center
1400 E. Mabel St.
Tucson, AZ 85721-0473

Phone: (520) 621-1342
FAX: (520) 621-8844



CONTINUING CONCERNS AND PRIORITIES

Filling vacant seats on the taskforce
A year ago, there were four vacancies among those task force seats allotted to nominees from the
president's office. None of these have been filled in the last academic year, and one more resignation
has brought the total to five. The task force has taken a proactive stance to fill these vacancies, but we
remain concerned that inaction from the administration suggests a lack of interest in ensuring the
contractual compliance of its licensees.

Budget constraints
We are also aware that with the expiration of the task force budget at the end of this fiscal year, it will
be more difficult to carry out the kind of educational work we have done in the past. Similarly, as
labor and human rights concerns have recently been crowded out of public debate by post-9/1 i
militarism, the task force is working against the grain more than ever before. However, globalization
continues to impact the university on a daily basis, and the task force remains committed to the goal
of shaping an institution fit to be truly "world class."

Senate Task Force for Monitoring Labor and Human Rights Issues (2002-2003)

Membership List 2002-03

(PL) Prof Edella Schlager (Co-chair)
(SAS) Mr. Lane Van Ham (Co-chair)
(SAS) Prof Karen Anderson, (on sabbatical)
(SAS) Mr. Tim Bartley
(SAS) Mr. Daniel Brockert
(SAS) Ms. Amanda Sapir
(SAS, PL) Prof Andrew Silverman
(SAS) Ms. Carolyn Trowbridge
Ms. Mary Beth Ginter

(PL) - appointed by President Likins
(SAS) - appointed by Students Against Sweatshops

New Members nominated by LTF

Ms. Dereka Rushbrook
Ms. Susan Jackson
Prof Laura Tabili
Prof Gary Rhoades

sweatshp\2002-03\ar2002-03 ltf doc

Public Administration and Policy
Graduate Student, Comp.Cultures & Lit. Studies
History
Graduate Student, Sociology
Pima CC student
S. Arizona Alliance for Economic Justice
Law
Community member
Research Assistant

n April. 2003. and approved by President Likins

Graduate Student, Geography
Graduate student, Political Science
History
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GENERAL FACULTY STANDING COMMITTEES. 2003-2004

Committee of Eleven
Diana Archangeli, SBS Rsrch Institute-Linguistics

*Michael Cusanovich, Biochemistry
*Raphael Gruener, Physiology

tJory Hancock, Music
*John Hildebrand, Arizona Research Laboratory

*Andrew Silverman, Law
*peter Strittmatter, Steward Observatory

*Marlys Witte, Surgery
GPSC representative
ASUA representative

Committee on Academic Freedom and Tenure
Jean Braucher, Law

Ara Arabyan, Aerospace and Mechanical Engineering
Anne E. Atwater, Physiology

Donald DeYoung, University Animal Care
Darrell Goll, Nutritional Sciences

Roberto Guzman, Chemical & Environmental Engineering
Catyl Flinn, Women's Studies

Laura A. McCammon, Theatre Education
Julie Anne Plax, Art

Bruce D. Sales, Psychology, Policy and Law Program
Ann Weekes, Humanities

Susan Wilson-Sanders, University Animal Care

Committee on Conciliation
Barry Ganapol, Aerospace and Mechanical Engineering
Jeanette C. McCray, Arizona Health Sciences Library

S. Mae Smith, Special Educ, Rehab & School Psychology
Three to be elected May 5, 2003

University Committee on Ethics and Commitment
Janice Dewey, Humanities Program

Elizabeth Evans, English
Juan C. Heinrich, Aerospace and Mechanical Engineering

Eileen Luna-Firebaugh, American Indian Studies
Helen Nader, History
David Ortiz, History
Alfred Quiroz, Art

Duane Sherrill, Epidemiology and Biostatistics
Four to be elected May 5, 2003

Committee on Committees
Ara Arabyan, Aerospace and Mechanical Engineering

Shitala Mishra, Special Educ, Rehab & School Psychology
Edward F. Reid, Music

Ralph C. Harmann, Architecture
Barnet Pavao-Zuckerman, Arizona State Museum

One to be appointed by Chair of the Faculty

Committee on Elections
Barbara Becker, Chair, Architecture

Michael Evans, Tree Ring Lab
Nancy Huber, Agriculture Education

Paula D. Johnson, Centralized Animal Facility (on military leave 3/03-?/04)

Member, Faculty Senate sencalls\2002-03\Gen Fac Standing Comm 2002-03.doc
04/17/03 pb



FACULTY SENATE STANDING COMMITTEES, 2003-2004

Academic Personnel Policy Committee
* Frederick Kiefer, Jr., CHAIR, English 01

Laura Bender, Library 01
*Kim Bui, ASUA

Victor Hruby, Chemistry 02
* Robert Mitchell 03, Library

*Roy Spece 03, Law
Mari Stoddard, AHSC Library 02

J. Edward Wright, Judaic Studies 01
GPSC representative

To be appointed: one (11 Senator

Instruction and Curriculum Policy Committee
* Jennifer Jenkins, CHAIR, Humanities Program 02

* Angela Arcieri, ASUA
* William Conway, Mathematics 03

* Donald Davis, Hydrology and Water Resources 02
*Veronica Diaz, GPSC

Dianne Horgan, Graduate College 02
Barbara McKean, Theatre Arts 01

John Warnock, English 01
* John Willerton, Political Science 02

Barbara Williams, Science Engineering Library 01

Research Policy Committee
*Chestalene Pintozzi, CHAIR, Science Engineering Library 01

Angie Ancien, ASUA
Graeme Austin, Law 03

*Gail Burd, Molecular & Cellular Biology 02
*Michael Cusanovich, Biochemistry & Molecular Biophysics 03

Erika Geiger, GPSC
Bruce P. Johnson, Teaching and Teacher Education 01

* Elizabeth Vierling, Biochemistry 02
To be appointed: one (1) general faculty member

Student Affairs Policy Committee
*Jeffrey Warburton, CHAIR, Theatre Arts 02

*Kim Bui, ASUA
* Roger Dahlgran, Agricultural/Resource Economics 02

Kathryn Hatch, Agric & Biosystems Engr 02
Alexis Hernandez, Ex-Officio, Assoc. Dean of Students 94

Jason Johnson, GPSC
Elaina Norlin, Library 01
* Neil Tatman, Music 02

To be appointed: one (1) Senator and one (1) general faculty member

Faculty Senate Executive Committee
*Wanda Howell, Chair, Vice Chair of the Faculty, Nutritional Sciences

Edith Auslander, Office of the President, non-voting
*J P. Benedict, ASUA President

*George Davis, Provost
*Jory Hancock, Chair of the Faculty, Music and Dance

*Jennifer Jenkins, Chair, ICPC, Humanities Program
* Douglas Jones, Science Engineering Library
* Frederick Kiefer, Jr., Chair, APPC, English

* Robert P. Mitchell, Secretary of the Faculty, University Library
*Chestalene Pintozzi, Chair, RPC, Science Engineering Library

Jani Radebaugh, GPSC President
Robert Sankey, Parliamentarian

*Andrew Silverman, Cil Vice Chair, Law
* Jeffrey Warburton, Chair, SAPC, Theatre Arts

* Malcolm Zwolinski, Renewable Natural Resources

* Member, Faculty Senate sencalls\2003-04\Senate Standing Comm 2003-04.doc
9-10-03



NAME

Bales, Roger

Benedict, J.P.

Bixby, Barbara

Borden, Lynne

Burd, Gail D.

Chandler, Vicki L.

Christenson, James A.

Conway, William E.

Cusanovich, Michael

Dahigran, Roger A.

Davis, Donald R.

Davis, George

Erickson, Julie R.

Esparza, Adrian X.

Garrett, Merrill

Gruener, Raphael

Hancock, Jory

Hildebrand, John B.

Howell, Wanda H.

Impey, Christopher D.

Jenkins, Jennifer L.

Joens, Lynn A.

Jones, Douglas E.

Kiefer, Frederick P., Jr.

THE UNiVERSITY OF ARIZONA®
FACULTY SENATE ROSTER

2003-2004

FACULTY SENATE STATUS

College Rep., ENGR (2004)

ASUA President (2004)

College Rep., MC (2004)

College Rep., CALS (2004)

Senator-at-Large (2005)

Senator-at-Large (2005)

Senator-at-Large (2005)

Senator-at-Large (2005)

Senator-at-Large (2005)

College Rep., CALS (2004)

College Rep., ENGR (2004)

Ex-Officio: Provost

College Rep., NUR (2004)

College Rep., CAPLA (2004)

Senator-at-Large (2005)

Senator-at-Large (2005)

Chair of the Faculty (2005)

Senator-at-Large (2005)

Vice Chair of the Faculty (2004)

College Rep., SCI (2004)

College Rep., NON (2004)

College Rep., CALS (2004)

Senator-at-Large (2005)

Senator-at-Large (2005)

i

TiTLE AND DEPARTMENT

Professor, Hydrology/Water Res

ASUA President

Professor, Arizona Intemat'l College

Assoc. Professor, Fam St/Hum Dey

Professor, Molecular/Cellular Bio

Professor, Plant Sciences

Professor, Ag.fResource Economics

Assoc. Prof., Mathematics

Professor, Biochem/Molec Bio Phys

Assoc. Prof., Ag/Resource Economics

Professor, Hydrology/Waxer Res

Provost

Assoc. Professor, Nursing

Assoc. Professor, Architecture

Professor, Psychology

Professor, Physiology

Professor, Dance

Professor, Neurobiology

Assoc. Professor, Nutritional Sciences

Professor, Astronomy

Asst. Professor, Humanities Program

Professor, Vet ScilMicrobiology

Libranan, University Library

Professor, English



NAME

Larson, Dennis L.

Likins, Peter W.

Lynch, Ronald M.

Miesfeld, Roger L.

Mitchell, Robert P.

Pmtozzi, Chestalene

Pitt, Sheila

Powell, Richard C.

Schlager, Edella

Silverman, Andrew

Songer, J. Glenn

Spece, Roy G., Jr.

Strittmatter, Peter

Swanson, G. Marie

Tatman, Neil

Timmermann, Barbara

Tomanek, Debra

Vierling, Elizabeth

Warburton, Jeffiey L.

Weinand, Martin E.

Willerton, John P.

Witte, Marlys H.

Wright, Stephen

Wysocki, Vicki H.

Zizza, Frank

Zwolinski, Malcolm J.

FACULTY SENATE STATUS

College Rep., CALS (2004)

Ex-Officio: President

College Rep., COM (2004)

College Rep., SCI (2004)

Secretary of the Faculty (2004)

College Rep., NON (2004)

Senator-at-Large (2005)

Ex-Offlcio:VPs' Representative (2004)

College Rep., BPA (2004)

College Rep., LAW (2004)

Senator-at-Large (2005)

Senator-at-Large (2005)

Senator-at-Large (2005)

Ex-Officio :Deans' Representative (2004)

Senator-at-Large (2005)

College Rep., PHAR (2004)

Senator-at-Large (2005)

Senator-at-Large (2005)

College Rep., FA (2004)

College Rep., COM (2004)

College Rep., SBS (2004)

Senator-at-Large (2005)

College Rep., COM (2004)

College Rep., SCI (2004)

Senator-at-Large (2005)

Senator-at-Large (2005)

2

TiTLE AND DEPARTMENT

Assoc. Professor, Ag/Biosys Engr

President

Assoc. Professor, Pharmacology/Phys

Professor, Biochemistry

Librarian, University Library

Assoc. Librarian, ScilEngr. Library

Assoc. Professor, Art

VP, Research & Graduate Studies

Assoc. Professor, Public Admin/Policy

Clinical Professor, Law

Professor, Vet Sci/Microbiology

Professor, Law

Professor, Astronomy

Dean, Public Health

Assoc. Professor, Music

Professor, Pharmacology/Toxicology

Assoc. Prof, Molecular/Cellular Bio

Professor, BiochemfMolec Bio Phys

Assoc. Professor, Theatre Arts

Assoc. Professor, Surgery

Assoc. Professor, Political Science

Professor, Surgery

Professor, Physiology

Professor, Chemistry

UAS Assoc. Professor, Mathematics

Professor, Renewable Natural Res



PARLIAMENTARIAN
Sankey, Dr. Robert Associate Professor Emeritus

RECOGNIZED OBSERVERS

APPOiNTED PERSONNEL ORGANIZATION COUNCIL
Burr, George Research Scientist, Physics

ALUMNI ASSOCIATION
Rochlin, Jay M. Assoc. Director, Alumni Association

STAFF ADVISORY COUNCIL
Wakefield, Lisa Executive Asst, Communications

UNIVERSITY OF ARIZONA SOUTh
TBA

Total: 50 Senators

Not elected in 2002: 1 - College of Education Still to be selected:
2- College of Humanities
i - College of Public Health
i - College of Science
2 - College of Social & Behavioral Sciences

winword\sencal1s\2003-4\roster 2003-04.doc
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GPSC President
2 GPSC reps.
3 ASUA reps



2003-2004 Faculty Senate Meeting Schedule
All meetings are tentatively scheduled for 3. 00-5: OOp. m. in the College of Law,
Room 146.

Monday, September 8, 2003
Monday, October 6, 2003
Monday, November 3, 2003
Monday, December 1, 2003
*Monday January 26, 2004
Monday, February 9, 2004
Monday, March 1, 2004
Monday, April 5, 2004
Monday, May 3, 2004

*Ffrst day of classes: Wednesday, January 14, 2004
*MJK Day: Monday, January 19, 2004

2003-2004 Faculty Senate Executive Committee Meeting Schedule
All meetings are scheduledfor 3:00-5:00 p.m. in the Faculty Center, 1400 E.
Mabel St.

Monday, August 25, 2003*
Monday, September 22, 2003
Monday, October 20, 2003
Monday, November 17, 2003
Monday, December 15, 2003
*Monday, January 12, 2004
Monday, February 16, 2004
**Monday, March 22, 2004
Monday, April 19, 2004

First Day of Classes, Monday, August 25, 2003
*Ffrst day of classes: Wednesday, January 14, 2004:
MLK Day: Monday, January 19, 2004
**March 13-2 1, 2004 Spring Break

pb
1-27-03
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Preamble to the University Of Arizona Five-Year Plan

The strength of the University lies in its people, not in its structures. It is the people of
the University who sustain it and build its intellectual wealth. The five-year strategic plan for
the University of Arizona presents six of the very most critical strategic issues facing the
institution in the coming years. These issues address a range of critical needs but at the heart
of each is the need for the University to support and sustain the students, faculty, and staff,
who support and sustain it. The six issues detailed in this document must be effectively
managed if the University of Arizona is to continue in its multifaceted roles of educator of
our future leaders; researcher into scientific, cultural, social, legal, and medical issues;
creator of artistic works that inform and delight; and collaborator with external entities to
transfer knowledge and artistic intelligence while helping to transform lives. Universities
provide direct benefit to the State and its citizens by improving quality of life through
increasing the capacity to effectively solve problems, improving understanding ofone-
another, stretching imaginations, developing leading-edge technological advances, and
enhancing economic lives. These direct benefits and other indirect benefits are provided to
people in Arizona, across the country, and around the world.

The resources needed to adequately address the strategic issues are significant and
represent the accumulationof decades of funding practices that inadequately addressed
needs. Creating a plan for closing the resource gap during the current climate of budget cuts
and economic uncertainty may appear either irresponsible or uninformedit is neither. The
quality of higher education in this State determines its future. With strong universities the
State can attract technological, knowledge-based industries that provide good jobs and drive
positive economic growth. This economic growth then makes it possible to improve
immeasurably, the social and cultural climate of the State. With universities losing the
struggle to keep the best and brightest, whether students, faculty, or staff, Arizona's
attractiveness to potential businesses returns to one of relying heavily on those businesses
that tend to provide jobs with pay so low that the next-to-lowest tuition in the nation is still
not affordable for many residents. The foundations for a bright future have been established
in optics, bio-genomics, and other areas, but the investment must be made. The University of
Arizona alone generates more than six dollars into the economy for every one dollar
invested. That return potential diminishes with each intellectual and artistic loss, which is
why it is imperative that these six strategic issues be dealt with now.

The planning parameters used include the assumption of a 5% budget cut in FY2003
and 5% tuition increases in each planning year. These assumptions will not provide resources
adequate to fully address the strategic issues, but rather form the foundation on which
additional resources can be built. The Changing Directions project is considering a number of
possibilities that would both differentiate and enhance each university's mission while
providing for long term financial stability. At the same time the University is developing its
own Focused Excellence initiative that will serve to reexamine programs and activities to
assure that the University of Arizona's standing as a premier student-centered research
university is maintained. Other possibilities are under consideration but at best will provide
resources in the long term. In the near term providing for students and maintaining critical
services are paramount in University decisions.
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While separately budgeted, the Arizona Health Sciences Center (AHSC) is an integral
part of the University of Arizona and provides a separate Five-Year Strategic Plan which
details more specifically, strategic issues unique to its mission. Three overlapping issues,
building intellectual and structural foundations, serving a diverse population, and gaining
financial stability, are addressed under the Main Campus plan with AHSC's implicit
participation in achieving those issues.

Prepared by IPASS 3
4/30/2003



Mission and Description

The mission of the University of Arzona is: To discover, educate, serve, and inspire.

The University of Arizona provides n accessible environment for discovery, where
excellent undergraduate, graduate, and proiçssional education are integrated with world-class
basic and applied research and creative achvement.

The University, a public land-grant iistitution, has assembled a distinguished faculty
who are committed to preparing students fok a diverse and technological world, pursuing new
knowledge and creative endeavors, and imptoving the quality of life for the people of
Arizona, the nation, and the world.

The University of Arizona is among America's top 15 public research universities
(based on NSF total research expenditure data) and is one of 63 select institutions recognized
by membership in the Association of Amer' "an Universities.

Geographically, the University incluçies the Tucson campus, which is comprised of
seven academic colleges, four professional olleges, and the four colleges comprising the
Arizona Health Sciences Center (which also includes University Medical Center and
University Physicians). It also reaches out tc4 the people of the State through programs
offered by every college as well as the Cooerative Extension Service with locations
throughout Arizona; the Phoenix campus; UA South, a branch campus in Sierra Vista, and
the Science and Technology Park.

Committed to education and training in a global context as well as to its essential
responsibilities within its geographic and cutural environment, the University of Arizona
actively recruits a diverse student body, facu]lty, and staff. A richly diverse University
community is essential to achieving strategic4 goals and fulfilling mission.

Through an approach of focused excilence, the University of Arizona is a premier
student-centered research university where dverse students are given the opportunity to
reach high goals and members of the University community reach the very highest levels of
excellence. A student-centered research univrsity may be thought of as a place of learning
and discovery where students:

have access to world class facJty and research facilities;
are exposed to leading-edge sholarship integrated into the curriculum;
can expect individual and smll-group educational experiences;
have opportunities for learnin beyond the classroom;
can expect to be challenged td advance, grow, and achieve;
find instructional technology 4ised to support different learning styles;
learn as members of a diverse community; and
find an atmosphere of mutual kespect and responsibility.
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A student-centered research university is also a place of research, creative activity,
and collaborative relationship s where:

researchers are valued for the important contributions they make to the
advancement of learning, creative expression, scientific knowledge, and
quality of life;
collaborative relationships across campus disciplines, institutions, economic
entities, and community boundaries are the rule rather than the exception;
scholars and artists can expect the equipment, facilities, and resources needed
to advance premier work;
learning through research, teaching, and collaborative relationships is so well
integrated that it is impossible to advance one element without advancing all
the rest; and
research is important to the University's ability to attract, retain, and educate
students at all levels.

"The University of Arizona strives for the highest degree of excellence possible in
the discovery of new knowledge and new forms of expression while providing its students
and its wider communities with the best possible access to the fruits of those discoveries in
ways that invigorate, empower, and inspire all its participants towards life-long learning."

-Peter Likins, President

Prepared by IPASS 5
4/30/2003



Focused Excelleice Strategic Issue #1:
Building Intellectual ¡nd Structural Foundations

A world-class, diverse faculty aided oy pre-eminent graduate assistants and an
engaged academic community are essential o an appropriate student-faculty ratio and to an
agenda of focused excellence in research, snolarship, and creative expression. Moreover,
competitive compensation for faculty, graduate assistants, and staff, building maintenance
and renewal; and information technology investments and upgrades, as well as other
structural components of the University, are necessary to offer students quality learning and
research experiences. Success in this agenda will position the University to promote a vital
State economy and provide its citizens with n outstanding quality of life.

Issue Detail

Top-quality, experienced faculty, graduate assistants, staff, and administrators are
essential to achieving focused excellence. Chronically inadequate compensation precipitates
the loss ofvaluable human resources across he campus. These losses, too commonly in
academic areas ofstrategic emphasis, hamper the University's efforts toward focused
excellence by creating shortages in many ofhe very areas where experience is essential.
Continued below-market compensation paclages have marked effects on the retention and
recruitment of top-quality faculty and staff. .1ver the past four years, the University of
Arizona has been losing talented faculty duel to better offers and opportunities elsewhere. The
University has been able to recruit top-notcl faculty but not always able to retain them. The
consequences reverberate throughout the colmunity. The quality of the learning
environment and the capacity to attract and ecure research funding at the historic rates of
growth will diminish if this trend continues. 'or several years University of Arizona faculty
salaries have been sign/ìcantly below the avlrage of those of the University's peer
institutions. In 2001-2002, the average University of Arizona faculty salary was $6,800
below the average of its peers, to reach the at'erage requires a 9.4% increase in faculty
salaries. Remaining competitive for instructknal and research faculty requires that the
University offer high enough salaries to retain productive current faculty and to recruit the
best new faculty talent available. A plan to ihcrease salaries to the top of the lower one-third
was introduced in the last proposed University budget; it is imperative that this plan be
implemented as soon as practicable. Compe sation of Graduate Teaching Assistants (GTAs)
has also declined markedly in recent years. The latest figures put GTA net stipends for 200 1-
02 at the 38th percentile among peer instituti4ns. This is a significant decline from our
ranking at the 54th percentile in 1999-2000. trucial teaching and research support is at risk if
proposed GTA workload reductions and oth4r initiatives to improve net stipends are not put
into place. Similarly, staff salaries are below market. A recent salary survey found that the
University's average salary was $4,260 lowek than that of the average of a range of staff
similar to that of the University. For staff to each the average requires a 14.1% increase in
salaries.

One benchmark for focused excellende is in facilities available to support the top-
quality research, scholarship, creative endea4ors, and teaching activities at the University of
Arizona. Present research space and infrastructure are inadequate to accommodate current,
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let alone new, research programs, particularly in chemistry, medicine, biotechnology, and
other areas of university emphasis. Additional research facilities and infrastructure are
needed if faculty are to be competitive in attracting the external funding that can lead to
major discoveries and new methods and can provide a first rate learning environment for a
high technology workforce. This space shortage makes the maintenance and upgrade of
existing facilities especially critical. The shortfall in facilities ranges from highly
sophisticated laboratory space geared toward bio- and nano-technological research to media-
rich teaching environments. State appropriations for building renewal decreased from $16.3
M in 1998-99 to $4.2 M in 1999-2000, to $4.6 M in 2000-O 1, and $0 in 200 1-02 and 2002-
03. During the period FY1995 through FY2003 the State appropriated only 43.8% of the
amount calculated by the State as the minimum necessary to renew the University's
buildings. The building renewal request for FY 2003 is $ 27.5 M, but given the absence of
funding over the past two fiscal years, the University will undoubtedly receive an
appropriation less than this amount. Because renewal and maintenance are required to
protect the State's investment in University physical plant and to keep buildings and
equipment operating, funds must be taken from other areas such as instruction. This puts
additional fiscal pressure on the fundamental activities that are at the heart of the University's
mission.

In order to provide a twenty-first century environment for instruction, research,
outreach, and institutional management, first-class information technology is required. To
provide students with the technological proficiency necessary for them to successfully
compete in the work force and for instructional and research faculty as well as staff to
perform at a requisite level of efficiency, computer software and hardware need to be
available and current. This requires diligent commitment to a constant upgrade cycle.
Appropriations for this purpose have not been forthcoming in the past several years. In a
manner identical to building renewal, information technology requirements place additional
demands on monies required for other purposes.

Good practice in technology resource management requires budgeting around
equipment life-cycles, especially given the pace of today's Information Technology (IT)
industry. There are several areas to consider in resource management, desktop hardware,
server-based hardware, institutional applications, desktop software, database software and
tools, middleware tools, and more. Funding commitments to refresh information technology
have not been consistent across these areas. For example, large investments in mainframe
based equipment have been coupled with multi-year commitments of operating funds from
central organizations, such as the Center for Computing and Information Technology
(CdT). However, expenditures in other categories, notably desktop computing equipment,
have not been treated as recurring expenses and appropriately budgeted. This is especially
true for large-scale applications projects such as Cosmos (the student information system),
where technology refresh requires a large annual ongoing investment of about $500,000.

The proliferation of the World Wide Web in the 1990's required instantaneous
transformation of the working environment. Students, parents, faculty, and staff quickly
demanded that all services be on-line. The budgetary adjustments that should have followed
within a short time never occurred. Failure to maintain up-to-date software and equipment
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has become a detrimental factor in maintaing a secure electronic environment. Older
systems typically are not up to current stancllards as "safe" network devices; thus they
compromise our ability to ensure protection' 'gainst electronic intrusion.

With the ever-expanding use of twerty-first century technology, increased demand
for IT services (data network, email, disk st9rage, etc.) must be expected, and there must be
recognition of this growth along with a comkuitment of resources. Planned growth must not
simply consider occasional critical needs, bit must provide an orderly design for build-out
and maintenance of the IT infrastructure. The movement from responding only to critical
needs to orderly build-out requires a consisthnt, reliable resource stream.

The new knowledge-based economyis characterized by an unprecedented focus on
both the quality of human capital, and infraviructure support. States are competing for future
economic prosperity and recognize that higler education is the determining engine of
success. The University of Arizona is of priipe importance if the State is to effectively
compete in the global economy.

Focused Excellenèe Strategic Issue # 2
Enhandng Research ana Collaborative Relationships

Basic and applied academic researchare central to the University of Arizona's
mission to expand and transfer knowledge aiid is key to economic development. The
integration of research endeavors through interdisciplinary collaboration, as well as
partnerships with industries and community pntities, is essential for the scientific,
technological, and social advancement of th4 State and region.

Issue Detail

The scholarship of discovery is a sigrüficant component of the University of Arizona,
which has consistently ranked among the top public, land-grant research universities in the
nation. This top ranking took decades to attain. The entrepreneurial efforts of researchers,
scholars, and artists, and the teams on which they depend for support, have enabled the
University to reach the top ranks of public rezearch universities despite years of inconsistent,
if not unstable, state support. At the heart of this rise to national prominence has been a
deliberate and consistent policy of nurturing first-class research programs, which has allowed
the University to produce rich returns on the State's investment ofresources. Campus-wide
interdisciplinary research collaborations add ureadth to the advancement of knowledge and
creative endeavors while collaborations with community groups and businesses help to refine
that knowledge to a point where it improves the quality of life. Research at the University of
Arizona drives all levels of education, provices the basis for enhanced economic
development within the State, and lays the foindation for solving complex problems
important to Arizona and the American Soutlwest.
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A persistent theme in the University's history has been developing strengths based on
the University of Arizona's unique physical and cultural environment and through
interdisciplinary collaborations across departments.

Since the University ofArizona is Arizona's land grant institution, arid
land agriculture and mining and geological studies became early focal
points of a broad range of research, teaching, and public service activities.
Generations of outstanding astronomers and planetary scientists have
made the University of Arizona world renowned in astronomy and
planetary sciences. Furthermore, transforming technological innovation
by University of Arizona faculty has created new generations of major
telescopes and facilities, helping to make the University a world center
for astronomy and planetary science, with cooperative projects with
Germany, Italy, and the Vatican. This reputation will be enhanced by the
international astrophysical observatory being developed on Mt. Graham,
recent international prominence gained from University designed and
built instruments, including cameras placed on Mars and instruments
placed on the Hubble telescope, as well as those in development for future
space missions.
Exploration of the many remnants of past cultures in the area has led to
leadership in archaeology both in the Southwest and in Classical and
Middle-Eastern settings.
Astronomy and archaeology provided the intellectual basis for
development of a new science, dendrochronology. The study of tree rings
as indicators of past environments is of increasing importance in
identifying world environmental trends.
The internationally-recognized Optical Sciences Center is a leader in
science and engineering-related optics, and the technologies and
industries enabled by optics, including the design and manufacturing of
laser devices, medical devices, as well as imaging, diagnostic and
telecommunications equipment will continue to enhance the lives of
people all over the world.
The many Native American communities in the State have presented
opportunities for partnership in preserving rich cultures and in economic
and educational development.
The location of the University, near the international border with Mexico,
and the special social, economic, legal, and political circumstances of the
border zone are reflected in various programs in Hispanic language,
literature, and culture.

The University of Arizona's national research reputation in these areas and others is
at significant risk and could be lost long before the current budget crisis subsides if corrective
action is not taken. A successful effort to achieve focused excellence will take extraordinary
resourcesboth human and financial. The University must retain and attract world-class
faculty and support teams. Our faculty has and will continue to aggressively seek external
research support in every possible sector. The State realizes $6.31 in non-State dollars for
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every $1.00 of State-appropriated funds it invests in the University of Arizona. The State's
residents also gain in non-monetary ways from the rich collaborations that enhance their
cultural and social lives. The State's citizens demonstrated their support of these activities in
a recent initiative that provides a portion of sales tax funding for advancing technology and
research initiatives (TRIF). Given this extraordinary return on investment, and voter approval
of support for educational initiatives, increasing the investment would be in Arizona' s short
and long term best interest.
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Focused Excellence Strategic Issue # 3:
Serving a Diverse Population

The University must foster a community that consists of individuals with varied
experiences, backgrounds, and perspectives. Improving the diversity of the University
community will enrich the quality of the student experience, better prepare students to be
informed and productive members of the emerging global society, develop the workforce
essential for success in the twenty-first century, and facilitate the recruitment and retention of
outstanding students, staff faculty, and administrators.

Issue Detail

Diversity is a multi-faceted concept that includes, but is not limited to, race, ethnicity,
national origin, age, sex, disability, religion, sexual orientation, and economic status.
Moreover, diversity is critical for student, staff faculty, and administrative opportunities in
order to challenge existing assumptions, entertain alternative theories that advance
knowledge, and strengthen abilities to interact more fully in an increasingly diverse world.
Through its own "Focused Excellence" initiative, the University of Arizona is challenged to
improve the campus climate for all people so that this institution becomes their university of
choice whether administrator, staff, faculty, or student.

An area of acute concern is our ability to respond to a student population that is
increasingly diverse in race, ethnicity, and gender. Women are currently a majority of
students and demographic projections suggest that people of color will account for 80% of
the growth in the traditional college age population. We must take prompt action to ensure
that the University of Arizona is positioned to meet the needs and expectations of our
emerging student population and others who work and learn here.

Focused Excellence Strategic Issue # 4:
Managing Enrollment Growth

Determining optimal mission-based student demographics (e.g. resident, non-
resident), as well as assuring a mix of curricular options within budgetary constraints, is
critical to high quality education. This must be achieved within the context of providing for
students' needs and continued access.

Issue Detail

The University of Arizona's student enrollment has increased by nearly 7% since
FY2000, which is symptomatic of increased numbers of high school graduates in Arizona.
During the same period, as a result of budget rescissions and reductions, the General Fund
Appropriation dropped 5.9% in constant dollars using the Higher Education Price Index.
This, in combination with tuition that is among the very lowest in the nation, threatens the
University's ability to fulfill its mission to provide quality education to Arizona's citizens.
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The likely continuation of these trends highlights the importance of enrollment management
as a critical component of the University's ability to sustain and enhance institutional quality.

In order to provide for a growing and diverse student body and to provide for the
enrollment of all students that can benefit from a university education, funds for student
financial aid must be increased. As indicated in a recent national study, the State of Arizona
received a grade of D- for affordability of its colleges and universities with "affordability"
meaning the total cost of university attendance for students relative to Arizona's income
levels. A reliable measure of affordability for University of Arizona students is the
magnitude of unmet need for various classes of students. Unmet need (excluding loans) is
calculated by taking the total cost of education (tuition, housing, books, transportation, and
personal expenses) less expected family contribution, and gift aid (grants, waivers, and
scholarships) yielding the unmet need. Total unmet need for University of Arizona resident
students was $52.9 million in academic year 2000-200 1. When loans are subtracted from
this amount the unmet need is reduced to $15.7 million; thus, resident students had to borrow
$37.2 million to attend the University that year. After loans are taken into account, the
average student had unmet need of $1,875; some undoubtedly had to work to make up the
difference. Having to borrow to attend college is a particular hardship to low-income
students attending college. For non-resident students the total unmet need was $17.2 million,
after loans this fell to $2.0 million with the latter unmet need averaging $1,056 per student.
Resident graduate students have $19.6 million in unmet need before loans and $0.9 million
after loans and average $574 in unmet need in the latter case. Non-resident graduate students
have the lowest total unmet need at $10.5 million excluding loans and $1.1 million unmet
need when loans are included and average $1,143 in unmet need in the latter case.

The University of Arizona must be diligent in managing issues related to admission
requirements, the percentages of resident and non-resident students, financial aid, and the
mix of undergraduate and graduate students to assure diversity and meet institutional aims
for focused excellence. The results of such efforts will inevitably affect retention, class size,
course offerings, student services, administrative processes, advising structures, student's
ability to obtain their educational objectives, and other elements that significantly contribute
to exceptional academic and social experiences for all students.

Focused Excellence Strategic Issue # 5:
Applying University Knowledge Through Outreach

The University of Arizona is committed to improving the quality of life by addressing
cultural, social, environmental, and economic concerns in both urban and rural areas
throughout the State and the nation. Collaborations with community groups, governments,
and for-profit entities that promote economic development and social well-being as well as
contribute positively to the individuals and communities served by the University of Arizona
are the proper focus of outreach programs.
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Issue Detail

The University of Arizona already engages in significant numbers and types of
collaborations with various external communities and constituencies. Its Science and
Technology Park contributes nearly a billion dollars to the State's economy each year while
providing educational opportunities for students and applied research potential for faculty.
Initiatives developed with the help of the Technology and Research Initiative Fund (TRIF)
support Arizona's bio-industry companies, internet companies, and optical science and
technology companies through research and development, workforce development, and
technology transfer. TRIF also provides the science based technical, economic, legal, and
political expertise necessary for development and use of water in an increasingly urban and
industrial state. Approximately 200,000 individuals attend University of Arizona cultural
events and museums each year. UA Cooperative Extension counts about 450,000 registered
participants in its programs each year. The University also takes its responsibility to aiding in
Kindergarten through 12th Grade education seriously. Currently there are over 400 programs
and partnerships administered out of most colleges that bring University knowledge and
techniques to these students and their teachers. This commitment reflects the certain
knowledge that students who are prepared and excited about learning will do better beyond
high school.

These collaborative efforts and others can be bolstered by a strategic commitment to
ongoing public and private partnerships. Achieving these improvements will require:

Enhancing responsiveness to constituent needs;
Respecting our collaborators and the knowledge we can gain from
them in the teaching/learning interaction;
Reinforcing the University's role as a neutral facilitator and source of
information;
Finding ways to assure that our institutional climate fosters and
integrates outreach, service, and engagement;
Coordinating collaborative activities to achieve the most Out of the
resources committed; and
Developing resource partners who not only benefit from the
knowledge/research base, but also share the burden of necessary costs.

Because collaboration is a process that is so valuable to both parties the full cost of
many such efforts should no longer be borne by the University.

Prepared kv IPASS 13
4/30/2003



Focused Excellence Strategic Issue # 6:
Achieving Financial Stability

To effectively address all the strategic issues discussed, the University must strive to
establish a stable and sufficient financial base in order to effectively plan and succeed in its
historic mission, vision, and goals for the people of Arizona. In spite of the State's midyear
budget rescission in FY 2002 and proposed midyear budget rescission in FY 2003, the
University must continue its successful pursuit of securing alternative funding and strongly
consider tuition increases. Regular, incremental tuition increases may be the only means
available to allow the University to consistently preserve and boost the quality of its
instructional programs. Raising tuition must be achieved in ways that assure students of
limited financial means provision of need and grant-based financial aid.

Issue Detail

State financial support for public higher education in Arizona has been declining
steadily in the past decade. The percentage of the three state university's share of the State
General Fund Appropriation decreased from 15.3% in FY 1992 to 8.7% in FY 2002. What is
more, during the same period, General Fund Appropriations have decreased, in constant 2000
dollars based on the Higher Education Price Index, from $3 15.5 M to $300.6, a 4.7%
decrease. The University is receiving a lower constant dollar general fund appropriation, by
approximately $15 M, now than it was receiving in 1992.

Between 1990 and 2002, the University experienced incredible instability in state
funding. An examination of the year-to-year percentage change in constant dollar
appropriations illustrates the erratic funding pattern. In 1991, the appropriation increased by
1.3%. This was followed by three years of percentage decreases, 4.2% in 1992, 3.6% in
1993, and 3.3% in 1994. However, between 1995 and 1999, the University experienced
increased appropriations, 3.3% in 1995 to a low of 0.5% in 1997 and up to a high of 3.5% in
1999. Over the last three years the year-to-year percentage decreases have been 2.1% in
2000 and 2001 followed by a 3.9% decrease in 2002. Thus, over the twelve year period there
have been six year-to-year percentage increases and six year-to-year percentage decreases.
Such instability and variable funding behavior complicates effective planning and thwarts the
realization of the mission, vision, and goals set forth.

State support of physical plant maintenance and renewal is also an area of concern.
According to the formula, the appropriation for this purpose has been fully funded only once
since FY 1990. In 1999, the appropriation was reduced to 16 M and has been reduced to $0
for FY 2002 and FY 2003. Deferred maintenance continues to be a problem that hampers the
University's ability to maintain and modernize existing buildings in order to meet its historic
mission, vision, and goals.

Effective University planning, in order to preserve and enhance institutional quality
and effectiveness in instruction, service, and research, is complicated due to the irregular
nature of state appropriations. Furthermore, effective planning will be exacerbated by the
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ongoing decrease in State revenues and by the proposed 5% budget reduction in the FY 2003
University budget.

Goals
Enhance our position as a pre-eminent center of learning, research and
discovery.
Achieving preeminence in an array of compelling research-based activities
that provide the vehicle for advancing knowledge and increasing the quality of
life for people in the State, the nation, and the world.
Create a dynamic, inclusive community that inspires and engages its members
and promotes a sense of belonging.
To serve undergraduate, graduate, and professional students creatively and
effectively in one of the nation's premier public research universities,
emphasizing learner-centered educational approaches that engage students in
research and prepare undergraduate, graduate, and professional students as
tomorrow's leaders.
Collaborate with the people, businesses, and organizations of Arizona and
beyond to improve quality of life and address issues through community
engagement.
Acquire institutional financial and physical resources required for the
University of Arizona to meet its constitutional obligations to provide
instruction "as nearly free as possible" and to support its mission, vision, and
goals.

Strategies

Goal: Enhance our position as apre-erninent center of/earning, research and
discovery.

Retain and recruit top faculty.
Provide faculty with market-competitive compensation packages
comparable to those of University of Arizona peers.
Work toward competitive student-faculty ratios.
Retain and recruit faculty who are committed to the concept of a student-
centered research university.
Retain and recruit high-quality graduate students with competitive support
and benefits packages.
Through increases in compensation, professional development, and other
motivational tools, minimize loss of critical classified staff and appointed
personnel.
Obtain and maintain the technology required to support articulated needs
in information technology.
Prioritize and fund building renewal and classroom upgrades with an
emphasis on those areas most critical to focused excellence.
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Provide University librars with the resources required to regain top peer
rankings providing the re'iltant ability to support high quality education
and research service.
Maintain and enhance a dampus environment that achieves optimal
satisfaction by all membrs of a diverse educational community.

Goal: Achieving preeminence in kin array of compelling research-based activities
that provide the vehicle foit advancing knowledge and increasing the quality
of l?fe for people in the Stc*e, the nation, and the world.
Emphasize basic research in areas of university strength and focused
excellence.
Enhance and expand facuhv participation in interdisciplinary programs.
Develop partnerships with industries to capitalize on applied research and
build momentum in key custers.
Develop and encourage oitreach for research in the arts and humanities
through exhibits and perfrmance programs on campus and beyond.
Collaborate on research ith the people and organizations of Arizona, the
Southwest, and beyond.
Ensure the availability oflectronic tools to facilitate global
communication and collaboration.
Support faculty in their elrts R.) successfully transfer University
developed technologies td non-education based entities.

Goal: Create a dynamic, inclusi w community that inspires and engages its
meni bers and promotes a ense of belonging
Complete and implement he diversity action plan.
Increase the diversity of cntent and concepts in curricular offerings
throughout the University
Retain and recruit a diverge faculty, staff and student body.
Promote and provide profssional development opportunities for all
employees.
Focus student services on the changing student population, especially on
those who must work to attend the University.
Promote frill representatio of all populations in policy, program, and
facilities development.
Enhance programs that co ¡ect what happens in the classroom to students'
lives.

Provide increased opportunities for students, faculty, staff and alumni of
diverse backgrounds and 4ultures to interact and learn from one another in
a positive non-threatening atmosphere.
Create an environment tht fosters collaboration among students, faculty,
staff, appointed personn& "t"mni, legislators, business and community
leaders, benefactors, and ontributors in an interdisciplinary way.
Support the work/life issués of all members of the University community
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(e.g., child care and eldercare resources, partner benefits, alternate
schedules, and high quality weilness programs).
Improve feedback and performance management systems.

Remove barriers to individual success and engagement (e.g., adaptive
fitness, accessibility and accommodation services, and advocacy
programs).
Create a culture of civility that recognizes the value of each community
member and promotes fair processes in problem resolution.
Develop leaders and managers to effectively lead and guide a diverse
student-body and workforce.

Goal: To serve undergraduate, graduate, and professional students creatively and
effectively in one of the nation 's premier public research universities,
emphasizing learner-centered educational approaches that engage students in
research and prepare undergraduate, graduate, and professional students as
tomorrow 's leaders.

Recruit and retain top-quality students.
Improve retention and graduation rates.
Attract and retain a greater percentage of quality students representing
underserved populations.
Achieve competitive levels and types of financial aid in ways that
address unmet need.
Restructure programs to assure continued and improved excellence.
Improve and expand learner-centered teaching.
Improve student access to ranked faculty in undergraduate coursework
with attention paid to reasonable class sizes.
Automate as many administrative tasks as possible for better and faster
service.
Manage student growth to ensure that enrollment increases are
consonant with institutional capacity.
Set targets for achieving the optimal mission-based student
demographics required for both University and college level
excellence.

Goal: Collaborate with the people, businesses, and organizations of Arizona and
beyond to improve quality of ife and address issues through community
engagement.
Collaborate with Arizona communities, businesses, and governments to
apply University expertise to critical local issues.
Maintain and strengthen the relationships between the University and
Hispanic and Native American groups to address issues unique to those
growing populations in Arizona.
Enhance those programs that aid urban populations in understanding how
to live within the environmental constraints of the American Southwest
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while maintaining the quality of life for which this region of the country is
famous.
Develop our comparative advantage as a land-grant institution in one of
four states bordering Mexico.
Promote the impact of research and community outreach on the State's
future competitiveness in a global economy.

Goal: Acquire institutionalfinancial and physical resources required for the
University of Arizona to meet ils constitutional obligations lo provide
instruction "as nearly free as possible" and lo support its mission, vision, and
goals.

Develop a fiscally responsible Capital Improvement Plan that addresses
campus needs.
Achieve appropriate tuition levels within national trends.
Differentiate tuition and fees based on academic program.
Provide tuition and aid packages that attract top students and assure
affordability to those students who require financial assistance.
Seek greater sufficiency through entrepreneurship, creative pursuit of
resources, and securing a greater share of national resources.
Strategically alter the mix of out-of-state and in-state students while still
assuring all qualified in-state students entry into the university system.
Promote the development of funding from sources beyond those
traditionally tapped.
Develop a system that more consistently and completely tracks grant and
contract dollars and faculty/staff effort.
Advocate for change in the State tax revenue system.

Resource Assumptions

Due to current economic conditions, some level of budget reduction is likely during
FY2003. For purposes of planning, the University of Arizona has assumed a 5% budget
reduction in its General Fund appropriation for FY03 for both the Main Campus as well as
the Arizona Health Sciences Center (AHSC). This reduction is reflected in the table below in
the column labeled "revised estimate." Other fund sources such as non-appropriated funds,
auxiliary revenues and federal funds have not been reduced and budget estimates are
expected to hold. For tuition revenue, while earlier projections remain unchanged, it should
be noted that there exists some uncertainty as to whether revenue will be sustained at
previously projected levels given more limited class availability and services that will occur
in the Spring 2003 semester as a result of General Fund cutbacks. In developing plans, it is
anticipated that an appropriate increase in tuition each year will be authorized by the Arizona
Board of Regents.

The overall effect of a 5% reduction places significant additional stress on virtually
all programs of the university including AHSC and will result in yet to be determined
personnel losses in many campus units and departments. For Universities, mid-year budget
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reductions present special issues due to the constraints resulting from a substantial number of
year-long employee contracts compounded by the need to support and maintain large
physical plants and infrastructure.

Every effort is being made to maintain essential student services but previous
reductions have already stripped most academic and support units to minimal levels. A
program of Focused Excellence is underway to identify those programs essential to
maintaining the University of Arizona' s standing as a premier student-centered research
university. This concept, while still in its early formative stages, is one which when coupled
to the Changing Directions project initiated by the Arizona Board of Regents, holds the
potential for long term benefits for the University and state higher education. It is expected
that through development of key programmatic themes coupled with carefùl evaluation and
matching of institutional strengths will allow the university to offer strong, vibrant and
nationally recognized educational programs to our students and throughout the state. Looking
forward, this process is built upon successfully engaging each of the strategic issues
previously mentioned. It will, as a matter of course, result in some selected program
closures, mergers, or reorganizations which will focus and define the scope of our activities.
Our present challenge now is to support the critical programs and student instruction in the
face of immediate budget reductions while financial benefits and restructuring from these
efforts will not be realized for some time.

In the near-term, the projected reduction will negatively affect class availability and
will likely make it difficult for some students to get the classes they need during spring
semester. While our issues and goals are clear, the near-term General Fund reductions
resulting from a lagging state economy will slow progress on the strategic issues identified
for both the Main Campus as well as the Arizona Health Sciences Center. Should the
economy continue to falter for an extended period, the educational programs now available
to all we serve and our progress toward meeting the challenges outlined in the Strategic
Issues will be severely compromised. Among the consequences will be an increased risk of
failing to meet the objectives for quality, service and performance for the people of Arizona
as articulated in this Five-Year Strategic Plan.

FY 2003 Original
(thousands)

Revised
Estimate

Genemi Funds 278,657.3 263,687.9
Other Appropriated Funds 93,973.4 84,320.1
Other Non Appropriated Funds 366,917.4 366,917.4
Federal Funds 168,242.9 168,242.9
ProgramTotal 907,790.0 883,168.3
ProgramTotaiFlE 5,674.4 5,461.4
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Resources

Strategic Issue #1: Building Intellectual and Structural Foundations

Strategic Issue #2: Enhancing Research and Collaborative Relationships

Strategic Issue #3: Serving a Diverse Population

Strategic Issue #4: Managing Enrollment Growth

Incremental costs; constantinominal dollars; in thousands
FY2004 FY2005 FY2006 FY2007 FY2008

General Funds 14,684.5 8,724.4 8,780.5 8,807.6 8,741.8
OtherAppropriatedFunds 0.0 3,524.0 3,700.2 3,885.2 4,079.5
OtherNon-appropnatedFunds 1,982.3 2,521.3 2,578.0 3,221.8 3,611.4
FederalFunds 434.6 834.3 861.4 1,026.3 1,135.7
Full-timeEquivalent 141.4 122.6 126.9 139.3 148.5
StrategiclssueTotalFunds 17,101.3 15,604.0 15,920.1 16,940.9 17,568.4

Incremental costs; constant/nominal dollars; in thousands
FY 2004 FY 2005 FY 2006 FY 2007 FY 2008

GeneralFunds 5,548.9 3,639.6 3,646.0 3,637.2 3,581.3
Other Appropriated Funds 0.0 0.0 0.0 0.0 0.0
OtherNon-appropriatedFunds 991.1 1,260.6 1,289.0 1,610.9 1,805.7
Federal Funds 2,028.0 3,893.4 4,020.0 4,789.2 5,300.0
Full-time Equivalent 70.9 72.3 74.5 87.1 95.4
StrategicissueTotalFunds 8,568.0 8,793.7 8,955.0 10,037.3 10,687.0

Incremental costs; constant/nominal dollars; in thousands
FY2004 FY2005 FY2006 FY2007 FY2008

General Funds 1,667.4 1,022.8 1,027.8 1,029.1 1,018.7
OtherAppropnatedFunds 0.0 281.9 296.0 310.8 326.4
OtherNon-appropriatedFunds 330.4 420.2 429.7 537.0 601.9
FederalFunds 57.9 111.2 114.9 136.8 151.4
Full-time Equivalent 16.8 14.1 14.5 16.3 17.5
StrategicissueTotalFunds 2,055.7 1,836.1 1,868.4 2,018.7 2,098.4

Incremental costs; constant/nominal dollars; in thousands
FY2004 FY2005 FY2006 FY2007 FY2008

GeneralFunds 3,441.4 2,228.9 2,234.1 2,230.2 2,198.1
OtherAppropriatedFunds 0.0 281.9 296.0 310.8 326.4
OtherNon-appropriated Funds 1,651.9 2101.1 2,148.4 2,684.8 3,009.5
FederalFunds 86.9 166.9 172.3 205.3 227.1
Full-time Equivalent 43.0 37.9 38.9 45.7 50.0
StrategicissueTotalFunds 5,180.2 4,778.8 4,850.8 5,431.1 5,761.1
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Strategic Issue #5: Applying University Knowledge Through Outreach

Stratei'ic Issue #6: Achievinif Financial Stabiii

Total Funds

Incremental costs; constant/nominal dollars; in thousands
FY 2004 FY 2005 FY 2006 FY 2007 FY 2008

GeneralFunds 3,222.8 2,000.4 2,009.1 2,010.2 1,988.1
OtherAppropriatedFunds 0.0 141.0 148.0 155.4 163.2
Other Non-appropriated Funds 991.1 1,260.6 1,289.0 1,610.9 1,805.7
FederalFunds 57.9 111.2 114.9 136.8 151.4
Full-time Equivalent 35.3 26.3 27.1 31.3 34.0
StrategicissueTotalFunds 4,271.9 3,513.3 3,560.9 3,913.4 4,108.3

Incremental costs; constantlnominal dollars; in thousands
FY2004 FY2005 FY2006 FY2007 FY2008

GeneralFunds 32,283.7 32,402.4 34,638.0 37,030.4 39,571.4
OtherAppropriatedFunds 0.0 469.9 493.4 518.0 543.9
OtherNon-appropriatedFunds 660.8 840.4 859.3 1,073.9 1,203.8
FederalFunds 231.8 445.0 459.4 547.3 605.7
Full-time Equivalent 47.3 34.6 35.6 39.7 42.6
StrategicissueTotalFunds 33,176.2 34,157.7 36,450.1 39,169.6 41,924.8

Incremental costs; constant/nominal dollars; in thousands
FY 2004 FY 2005 FY 2006 FY 2007 FY 2008

GeneralFunds 60,848.6 50,018.6 52,335.4 54,744.8 57,099.5
OtherAppropriatedFunds 0.0 4,698.7 4,933.6 5,180.3 5,439.3
Other Non-appropriated Funds 6,607.6 8,404.3 8,593.4 10,739.4 12,037.9
FederalFunds 2,897.1 5,562.1 5,742.8 6,841.7 7,571.5
Full-timeEquivalent 354.7 307.7 317.5 359.4 388.0
Total for AH Strategic Issues 70,353.3 68,683.6 71,605.2 77,506.1 82,148.1
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Performance Measures

Percent of graduating seniors
who rate their overall experience
as good or excellent

FY2002 FY2003 FY2004
Actual Estimate Estimate

96.1% 94.5% 94.5%

Percentage of full-time undergraduate 67% 65% 65%
students enrolled per semester in
three or more primary courses with
ranked faculty

Number of degrees granted
Tota'
Bachelors
Masters
First Professional
Doctorate

Average number of years taken to graduate
for students who began as freshmen

Administration as a percent of total cost

Agency staff turnover
(Reflects turnover of classfled staff only, which
is comparable to the DOA Personnel System
which includes only covered positions in turnover.)

Gifts, grants, and contracts (millions)

6,398 6,475 6,540
4,743 4,790 4,830
1,179 1,185 1,190

146 150 150
330 350 370

4.73 4.75 4.75

1.7% 1.6% 1.6%

16.3% 17.0% 17.0%

237 246 255
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Mission and Description

The mission of the Arizona Health Sciences Center (AHSC) is to provide healthcare
education, research, patient care, and service to the people of Arizona.

The Arizona Health Sciences Center (AHSC) is the State's only academic health
sciences center, providing the State and its people education, research, patient care, and
service through the Colleges of Medicine, Nursing, Pharmacy, Public Health, School of
Health Professions, University Medical Center, and University Physicians. AHSC serves as
the core of a broad network of health services throughout the State with a focus on excellence
in health promotion, health restoration, and health maintenance.

Focused Excellence Strategic Issues: Introduction

Three of the University of Arizona Main Campus strategic issues also are strategic
issues for the Arizona Health Sciences Center. These issues are:

#1 Building Intellectual and Structural Foundations
#3 Serving a Diverse Population
#6 Achieving Financial Stability

Please refer to the Main Campus Strategic Plan for details on these three issues.

Strategic issues unique to the Arizona Health Sciences Center appear on the following
pages.
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Focused Excellence Strategic Issue AHSC #1:
Providing a Health Workiorce to meet the State's Changing Needs and

Expectations

Providing distinguished undergraduate, graduate, and professional health sciences
education is crucial to increasing recruitment to fulfill the growing demand for physicians,
nurses, pharmacists, and public health professionals throughout the State. Cooperative
relationships with community colleges within Arizona can be enhanced and expanded with
multidisciplinary-teaching models at AHSC and the other institutions of learning in Arizona.
The models provide the strategic planning basis for statewide education in the allied health
professions.

Issue Detail

In Arizona and throughout the nation, there is an increasing shortage of trained health
professionals. A more diverse, aging, and growing population in Arizona will create
additional demands on the health care delivery system and on the education of health
professionals. As the State's only academic health sciences center, AHSC is dedicated to
expanding its recruitment and education of a diverse health workforce, in partnership with
other educational institutions in Arizona, to help meet these growing demands. The need for
additional nurses and pharmacists is particularly acute, and the shortage of trained public
health professionals and physicians in some specialties also is serious.

The nursing shortage in Arizona and the nation is projected to intensify as baby
boomers age and the need for health care grows. Currently, approximately 75% of all
hospital personnel vacancies are for nurses. Contributing to this shortage is the fact that the
average age of the registered nurse workforce is increasing and the number of young people
entering nursing is decreasing. The 2001-02 Arizona legislature passed Senate Bill 1260
encouraging nursing programs to increase their capacity and enrollment to meet the nursing
shortage. To address this mandate, the College of Nursing must increase enrollment in the
undergraduate Bachelor of Science in Nursing (B SN) program as well as increase the
availability of nursing educators by expanding enrollment in the masters and PhD programs.

Arizona ranks 49th out of 50 states in the number of practicing pharmacists available
to serve the population according to the 1998 Health WorIforce Profile compiled by the
Health Resources & Services Administration of the US Department of Health and Human
Services. With Arizona's projected population growth, the ratio of the number of patients to
the number of pharmacists could increase dramatically. If resources are available, the
College of Pharmacy plans to double its class size for the Doctor of Pharmacy degree during
the next eight years to help meet the shortage of pharmacists.

Public health professionals are in short supply at all levelsin academia; in county
and tribal health departments; in non-governmental organizations at the community, state,
and national levels; and in state health departments. In Arizona alone, there is a general
shortage of public health professionals that is projected to increase over the next decade, with
a severe shortage occurring for selected specialists such as epidemiologists and bio-
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statisticians. Arizona ranks in the lower third of states with 69 public health workers per
100,000 population in comparison with the national public health workforce that has 158 per
100,000 population. With resources for additional faculty, the College of Public Health could
double its class size to help to alleviate these shortages in Arizona by expanding programs at
the baccalaureate, masters, and doctoral levels.

The Association of American Medical Colleges (AAMC) reports mounting evidence
of physician shortages in some specialties, in some geographic areas, and among particular
racial and ethnic minority groups. If resources are available, the College of Medicine has
plans to increase the size of the medical student class by 20% over the next five years and to
expand alliances with Graduate Medical Education programs in the Phoenix area to enhance
the resident pool in Arizona.

The health needs of the State require the training of health care professionals to work
in interdisciplinary teams and engage in collaborative decision-making. To respond to the
health needs of society, the health sciences curricula will need to emphasize evidence-based
care, treating patients along a continuum of care, management of chronic illness, prevention
and health education, epidemiology, and the health of populations. In order to provide a
health workforce that meets the State' s changing needs and expectations, the investment of
resources sufficient to support these strategic plans is required.

Focused Excellence Strategic Issue AHSC #2:
Enhancing Statewide and International Contributions of AHSC in

Biomedical Research

Engaging in basic and applied scholarly research in scientific matters critical to the
State, and to regional, national, and international populations will advance the basic
understanding, prevention, diagnosis, treatment, and control of various diseases and
debilitating conditions. Such contributions will require initiating new programs in discovery,
design, and development of innovative medications that will lead to groundbreaking
therapies. Extramural funding and an increase in laboratory space will have to be provided to
support AHSC leadership in biomedical research.

Issue Detail

To many of Arizona' s citizens, the critical functions of AHSC are to educate health
professionals, provide health care, and promote healthy living. Much of the research at
AHSC does not reach public notice, yet it is vital to the integrity and quality of teaching and
health care. High quality research is an essential component of a successful academic health
sciences center and is the source of future advances in dealing with the health problems
facing the citizens of Arizona.

In fiscal year 2001, the College of Pharmacy was ranked third in the United States in
terms of total support from the National Institutes of Health (NIH). In the same fiscal year,
the College of Medicine was ranked 52 among 122 US medical schools in NIH support.
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Although these rankings are good, both colleges aspire to higher rankings and have the
potential to achieve them. With the addition of new faculty in the colleges of Nursing and
Public Health, research programs will have an increased potential for growth.

Two key factors, among others, stand to impede the AHSC colleges in their quest to
gain an increased share of the available public and private funds for research. First, the
research space and infrastructure are insufficient to accommodate current, let alone new,
AHSC research programs, particularly those conducted in collaboration with other scientists
across campus and throughout the State. Additional core facilities and services are needed to
allow faculty to be competitive in attracting large external grants that may lead to
groundbreaking research discoveries and new methods of treatment. Second, Arizona's
budget and economic problems, as well as managed care reimbursement reductions, are
resulting in increased teaching and clinical care loads on facilty thus reducing their time for
research to develop new medications, clinical treatments, and surgical methods.

The three State universities have agreed to collaborate in the development of the new
Phoenix campus for training of healthcare providers in nursing, medicine, public health, and
pharmacy. This is especially significant because it will be an important part of the genomic
initiatives in Phoenix and throughout the State, i.e., the International Genomics Consortium
(IGC) and the Translational Genomics Research Institute (TGen). The genomics researchers
at the three State universities will collaborate with the scientists in IGC and TGen.

In terms of faculty expertise and proven research productivity, AHSC is extremely
well positioned to be more competitive for funding in areas where the greatest opportunities
exist, such as biomedical sciences, biotechnology, and drug discovery. With the necessary
space, infrastructure, and information resources and with more faculty salary support, the
expanded research funding acquired by AHSC would contribute to the State and local
economies--every new grant provides new jobs and funds for supplies and servicesand to
reducing the economic burden of health care in Arizona.

Focused Excellence Strategic Issue AHSC #3: Serving the Health Care
Needs of the People of Arizona

Initiating, through a multidisciplinary approach, new programs for more effective
health care delivery and the promotion of health throughout the State will necessitate
advanced educational and training programs for health care professionals, health-care
industry personnel, and the public.

Issue Detail

The linking of collaborative educational, research, and service activities to the health
needs of Arizona's citizens is an important responsibility of a land grant university.
Statewide service has been a primary mission of AHSC since its founding more than 35 years
ago. AHSC has at least 500 affiliation agreements with agencies in Arizona in order to carry
out the teaching, research, and public service programs of AHSC units. These agencies
range from hospitals and clinics to group practices, nursing homes, homeless shelters, and
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day care centers. As part of Arizona's land grant university and as its only academic health
center, AHSC is dedicated to preventing diease, curing illness, and improving lives across
the State's diverse population.

AHSC reaches out to communities aind health care professionals throughout Arizona
in a variety of ways. For example, the awarid-winning Arizona Telemedicine Program carries
a broad range of medical subspecialty expertise to many rural communities through high-
resolution video imaging. The program alsa unites the three State universities, the health
care system of the Arizona Department of Corrections, and more than 20 rural communities.
Telemedicine facilitates AHSC educational programs, such as the Master of Public Health
degree and the College of Nursing's SchoolBased Primary Care and Home Health Care
programs. The Arizona Poison and Drug Information Center in the College of Pharmacy
provides poison and medication-related emørgency treatment advice to over 70,000
Arizonans each year, including health care troviders. The College of Pharmacy, in
collaboration with other AHSC colleges, al administers a grant from the Public Health
Service, US Department of Health and Hunn Services, for the Nuestra Comunidad, Nuestra
Salud (Our Community, Our Health Project) that has the goal of increasing the training,
recruitment, and retention of health care prefessionals in Southern Arizona border and rural
communities.

The AHSC Phoenix Campus, establihed in 1992, provides College of Medicine
students an opportunity to complete their third- and fourth-years of education and training at
Phoenix-area teaching hospitals. Also, one-third of UA College of Pharmacy and College of
Public Health students are trained in the Phdenix area. Doctoral students in the UA College
of Nursing take videoconferencing courses t the AHSC Phoenix Campus. Nearly 400
Phoenix-area physicians hold UA College of Medicine volunteer faculty appointments.
AHSC is committed to meeting the medical i educational, and health care needs of Maricopa
County and the entire State by partnering wilth more than 75% of the 90 hospitals in Arizona.

Goals
To educate a health v4orkforce that meets the needs of the State of
Arizona.
To enhance the leadeship role and collaboration of the Arizona Health
Sciences Center in bicmedical research.
To provide training Øograms for better healthcare delivery and
healthcare promotion throughout thé State.

Strategies
Goal: To educate a health wØrkforce that meets the neeth of the State of
Arizona.

Increase the entering clash size and faculty, where necessary, in the
colleges of nursing, pharthacy, medicine, and public health.
Develop new models of educating health professionals, including
interdisciplinary and teaniwork approaches.
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Collaborate with community health agencies and other Arizona
educational institutions in preparing health professionals.
Provide health sciences undergraduates with the knowledge and skills to
prepare them to enter the health care workforce.

Goal: To enhance the leadership role and collaboration of the Arizona Health
Sciences Center in biomedical research.

Diversify research funding from private, public, and global sources to
support new faculty and to fuel innovative research efforts in areas of
strength and need, such as diabetes, cancer, asthma, neurosciences, and
heart/vascular disease.
Expand the research infrastructure to include the Medical Research
Building, the Institute for Biomedical Science and Biotechnology, and the
Drachman Building among other facilities.
Develop and utilize partnerships with government, industry, and
educational institutions to advance bioscience, biotechnical, and
pharmaceutical discoveries.
Provide the information technology services, research equipment, and
technical support necessary to meet the needs of an expanded research
agenda.
Expand collaborations and interactions with ASU and NAU, the UA
Science and Technology Park, TGen, the Greater Tucson Economic
Council (GTEC), and the Greater Phoenix Economic Council (GPEC).

Goal: To provide training programs for better healthcare delivery and
healthcare promotion throughout the State.

Increase continuing education for health professionals.
Expand collaborative efforts with Telemedicine to promote health care
education throughout the State.
Enhance training opportunities in the Phoenix area for students in
medicine, nursing, pharmacy, and public health.
Support collaborative outreach programs among all AHSC colleges to
improve health outcomes in underserved rural and border populations.

Resource Assumptions

The Arizona Health Sciences Center is a part of the University of Arizona and as
such, the resource assumptions used for planning purposes are consistent. While effects on
programs differ in detail, the effects of anticipated mid-year budget cuts in FY 03 following
large reductions in FY02 have cumulative negative effects on virtually all programs.

After assessing Arizona' s current economic conditions and resulting tax revenue
shortfalls Governor Hull has recommended plans for a mid-year budget reduction is likely
during FY2003. The Arizona Health Sciences Center has assumed a 5% budget reduction in
its General Fund appropriation for FY03. This reduction is reflected in the table below in the
column labeled "revised estimate." Other fund sources such as non-appropriated funds,
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auxiliary revenues and federal funds have not been reduced and budget estimates are
expected to hold. While earlier projections remain unchanged, tuition revenue may be subject
to a modest reduction resulting from second semester revenue. In developing plans, it is
anticipated that an appropriate increase in tuition each year will be authorized by the Arizona
Board of Regents.

The overall effect of a 5% reduction places significant additional stress on virtually
all AHSC programs and will result in an undetermined number of personnel losses in many
departments. For AHSC a mid-year budget reduction presents special issues due to the
constraints resulting from a substantial number of year long employee contracts compounded
by the need to support and maintain large physical plants and infrastructure.

As in the case of the University of Arizona Main Campus, it is expected that the Changing
Directions project initiated by the Arizona Board of Regents and the Focused Excellence
initiatives developed for the University of Arizona will result in stability and program
improvement in the Health Sciences over the long term but will also require short term
actions which will meet the requirements of any imposed mid-year budget reductions.

While AHSC strategic issues and goals are clear, the near-term General Fund
reductions resulting from a lagging state economy will slow progress on these issues. As
with the Main Campus, should the economy continue to falter for an extended period, our
progress toward meeting the challenges outlined in the Strategic Issues will be severely
compromised. Among the consequences will be an increased risk of failing to meet the
objectives for quality, service and performance for the people of Arizona as articulated in this
Five-Year Strategic Plan.
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FY 2003 Original
(thousands)

Revised
Estimate

General Funds 55,762,7 52,858.4
Other Appropriated Funds 7,972.6 7,188.5
Other Non Appropriated Funds 70,328.0 70,328.0
Federal Funds 86,682.6 86,682.6
ProgramTotal 220,745.9 217,057.5
ProgramTotalFib 667.2 639.2



Resources

AHSC Strategic Issue #1: Providing a Health Workforce to meet the State 's Changing
Needs and Expectations

AHSC Strategic Issue #2: Enhancing Statewide and International Contributions of AHSC
in Biomedical Research

AHSC Strategic Issue #3: Sen'ing the Health Care Needs of the People of Arizona

Total Funds
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Incremental costs; constant/nominal dollars; in thousands
FY2004 FY2005 FY2006 FY2007 FY2008

General Funds 4,790.0 3,230.0 3,822.0 3,393.0 3,614.0
OtherAppropriatedFunds 783.0 253.0 448.0 429.0 430.0
Other Non-appropriated Funds 25.0 26.0 27.0 29.0 30.0
Federal Funds
Full-time Equivalent 42.4 46.0 55.7 59.0 59.0
Strategic Issue Total Funds 5,598.0 3,509.0 4,297.0 3,851.0 4,074.0

Incremental costs; constant/nominal dollars; in thousands
FY2004 FY2005 FY2006 FY2007 FY2008

General Funds 1,200.0 1,400.0 1,750.0 1,950.0 2,150.0
Other Appropriated Funds
Other Non-appropriated Funds 12.5 13.0 13.8 14.5 15.0
Federal Funds 6,440.0 7,462.0 9,485.0 6,000.0 8,000.0
Full-time Equivalent 15.5 17.5 22.5 24.5 26.5
Strategic Issue Total Funds 7,652.5 8,875.0 11,271.3 7,964.5 10,165.0

Incremental costs; constant/nominal dollars; in thousands
FY 2004 FY 2005 FY 2006 FY 2007 FY 2008

General Funds 1,500.0 1,100.0 1,250.0 1,450.0 1,600.0
Other Appropriated Funds 8.8 9.0 9.5 10.0 10.5
Other Non-appropriated Funds 52.5 55.0 58.0 61.0 64.0
Federal Funds 255.0 305.0 341.0 406.0 456.0
Full-timeEquivalent 11.5 10.1 11.5 14.0 15.5
Strategic Issue Total Funds 1,816.3 1,469.0 1,658.5 1,927.0 2,130.5

Incremental costs; constant/nominal dollars; in thousands
FY 2004 FY 2005 FY 2006 FY 2007 FY 2008

General Funds 7,490.0 5,730.0 6,822.0 6,793.0 7,364.0
OtherAppropriatedFunds 791.8 262.0 457.5 439.0 440.5
Other Non-appropriated Funds 90.0 94.0 98.8 104.5 109.0
Federal Funds 6,695.0 7,767.0 9,826.0 6,406.0 8,456.0
Full-time Equivalent 69.4 73.6 89.7 97.5 101.0
Total for AH Strategic Issues 15,136.2 13,926.6 17,294.0 13,840.0 16,470.5



Performance Measures *

FY2002 FY200 FY2004
Actual Estimate Estimate

Percent of graduates who rate their 98.0% 98.0% 98.0%
overall experience as good or excellent
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Number of degrees granted
Total
Bachelors
Masters
First Professional
Doctorate

Average number of years taken to
graduate for students who began
as freshmen
Administration as a percent of total cost

Agency staff turnover
(Reflects turnover of classfled staff only, which
is comparable to the DOA Personnel System
which includes only covered positions in turnover.)

Gifts, grants, and contracts (millions)

*Measure concerned primarily with
undergraduate students not used due to small
number of undergraduate students at AHSC

10

531 545 600
227 220 220
108 120 130
159 165 170
37 40 40

NA NA NA

1.4% 1.3% 1.3%

21.4% 23.0% 23.0%

133 140 150



FIVE-YEAR STRATEGIC PLAN UPDATE
SUMMARY OF REQUIREMENTS AND SUGGESTIONS

April 8, 2003 prepared by IPASS

Background

The Regents will be reviewing the universities strategic plans at their August
meeting. Requested progress reports and any necessary revisions are due in the Board
offices and to our sister universities by July 15, 2003.

Regent Bulla has requested that the universities:
Identify progress in meeting the Board's strategic directions, changing directions,
and university major goals. This could be done in the form of concise bullet
points.
Prepare a crosswalk from University strategic issues to the recently approved
ABOR Strategic Directions.

On March 28, Ed Frisch and Mary Raphael met with SPBAC representatives
Jerry Hogle and Jory Hancock in order to elicit ideas on topics that a progress report
should address as well as to update the timeline. The fill SPBAC will discuss the
strategic plan update at the April 9 meeting. Betty Atwater has been contacted to lead the
efforts for the AHSC portion of the strategic plan.

On April 1, the Provost's Management Group provided additional suggestions for
both the progress report and the strategic plan update. The following summarizes the
suggestions offered:

Progress Report During a conference call with ABOR and the other university planners
on April 2, 2003, it was decided that this retrospective information will be included in a
separate section entitled, "Accomplishments." This section will not be included in the
formal Five-Year Plan submission to OSPB and JLBC. For clarity, the three sections
have been separated here but the final report need not be formulated in this way as there
is considerable overlap.

ABOR Strategic Directions: Because these ABOR Strategic Directions were just
approved in March, they are reproduced here pretty much as written. You will note that
these strategic directions provide a clear indication of the type of data that is expected in
the universities progress reports.

Increase student participation in university education including access to
university level education for Arizona citizens, including traditionally
underrepresented students and non-traditional students.
Monitoring of the number of Arizona residents admitted and graduated.
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Supporting programs for increasing the number of qualified high school
graduates, the percentage of qualified students admitted, and the percentage of
students graduated, recognizing the role of national and international students in
enriching the learning environment.
Ensuring that enrollment management plans are an integral part of each
university's strategic plan.
Enhance the quality of student education includes continued emphasis on learner-
centered education at the undergraduate, graduate, and professional school levels,
demonstrating that academic programs are relevant and successful, providing
programs for time- and place-bound non-traditional students throughout the state,
and customizing instruction to recognize individual student learning styles.
Increase affordable education for students includes maintaining or reducing the
net price of education through financial aid for needy undergraduate Arizona
residents without requiring excessive additional student loans.
Provide and educated, competitive workforce includes providing programs to help
meet the needs of the Arizona workforce.
Enhance research and impact economic development includes encouraging
scholarly research and creative expression at a globally competitive level,
focusing basic and applied research resources on areas that support economic
development, building partnerships with business, government, and education
entities to support research and improved technology transfer.
Optimize university resource acquisition and work environment includes
increasing funding consistent with the Vision and Mission to enhance competitive
human, operating, and capital resources with a particular emphasis upon
competitive compensation to develop highly motivated faculty and staff, and
maintaining a physical workplace environment that is conducive to the highest
level of teaching, research, and public service.

Changing Directions: Art Ashton at ABOR indicated that Regent Bulla expects the UA
report to include progress on elimination, merging, and restructuring of units.

Focused Excellence
--Elimination, merging, and restructuring of units
--Reallocation of funds
--Faculty involvement in the decision making process
--Research building campaign
--New residence facilities
--Campus Health Services/Disability Resources building
--Recent suggestions for setting aside dollars to fund increased faculty
compensation
Changing Directions
--Increased tuition coupled with increased financial aid
--Managing admissionspotential impacts
--Changes as a result of eliminating geographic service areas within the State
--Changes in student body as a result of eliminating the 25% cap on non-resident
students



--Discussion of how non-traditional and distance students are served and how this
might change.
--Graduate student issues
Diversity
--Diversity Action Plan
--Diversity Coalition (new leadership)
--Campus seminar(s)
--Any new datalsurvey results
--NCA report (Saunie)
Funding information technology

Major Strategic Plan Goals: In order to be more reflective of recent ABUR actions,
some of these goals need to be edited or reworded.

Enhance our position as a preeminent center of learning, research, and discovery.
Achieving preeminence in an array of compelling research-based activities that
provide the vehicle for advancing knowledge and increasing the quality of life for
people in the State, the nation, and the world.
Create a dynamic, inclusive community that inspires and engages its members and
promotes a sense of belonging.
To serve undergraduate, graduate, and professional students creatively and
effectively in one of the nation's premier public research universities,
emphasizing learner-centered educational approaches that engage students in
research and prepare undergraduate, graduate, and professional students as
tomorrow's leaders.
Collaborate with the people, businesses, and organizations of Arizona and beyond
to improve quality of life and address issues through community engagement.
Acquire institutional financial and physical resources required for the University
of Arizona to meet its constitutional obligations to provide instruction "as nearly
free as possible" and to support its mission, vision, and goals.

Preamble

Discuss the fundament and significant change that will occur on this campus as a
result of Changing Directions and Focused Excellence.
Include definitive descriptions of both Changing Directions and Focused
Excellence.
Update financial assumptions.
Discuss implications of enterprise model.
Acknowledge that ABUR actions have made these changes possible
UA's unique mission that is complementary to the missions of both ASU and
NAU.
Express continuing budget issues.
There is a concern that the current preamble focuses too heavily on people and not
enough on the buildings required for research.
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Express collaboration of UA in the State's T-GEN effort.
Discuss importance of TR1F.
Identify as many of UA's hallmark programs as possible emphasizing the
interdisciplinary strengths.
Commitment to serving state economic development and future workers while
assuring access, diversity, and celebrating the changing character of the student
body.
Position UA South within the overall plan.
Assessment
Honors Program
Undergraduate Research Program
Campus Security
Emphasize the need attract more unrestricted funds.
Quality of students admitted.

Mission and Descriptions

Update on national research standing and number of AAU institutions required.
Although UA is AAU institution it is not elitist and recognizes its responsibilities
to the citizens of the State regarding access and its land-grant mission.

Focused Excellence Strategic Issue #1: Building Intellectual and Structural
Foundations

A significant amount of data is provided in this issue detail and needs to be
updated.
Discuss the future as it relates to Focused Excellence
Information technology funding.
Capital plan and the timing of building completion.

Focused Excellence Strategic Issue #2: Enhancing Research and Collaborative
Relationships

The Technology and Research Initiative Fund (TRTF) was mentioned in this issue
detail. A statement reflecting progress on any or all of these initiatives would be
beneficial.
A specific discussion of research related buildings could go in this section.

Focused Excellence Strategic Issue #3: Serving a Diverse Population

The current issue detail is very general in nature.
Importance of a diverse student body.
Long-term efforts concerning the Diversity Coalition and Diversity Action Plan
Commitment to a more diverse faculty.
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Focused Excellence Strategic Issue #4: Managing Enrollment Growth

With the passage of increased tuition coupled with increased financial aid, it is advisable
to rework this entire section.

Discuss the enrollment management plan and clearly describe how admissions
management (student body) will change, over what period, and who is likely to be
affected.
Issues related to graduate student compensation are probably also appropriate to
this section.

Focused Excellence Strategic Issue #5: Applying University Knowledge Through
Outreach

This section probably needs to be broadened to indicate how units and colleges
across campus are reaching out to local, national, and international communities
and individuals.

Focused Excellence Strategic Issue #6: Achieving Financial Stability

This section needs to be made numerically current.
Discuss plan for setting aside money to fund increased compensation.
Indicate the financial benefits that may/will accrue from adjusting information
technology spending and from the restructuring of debt.

Conclusion

On April 7, the President's Cabinet discussed this document and Regent Bulla's
expectations for reporting.

5


	azu_faculty_senate_20020909_w
	azu_faculty_senate_20020909_agenda_1_m
	azu_faculty_senate_20020909_minutes_1_m
	azu_faculty_senate_20020909_minutes_2_m
	azu_faculty_senate_20020909_minutes_3_m
	azu_faculty_senate_20020909_minutes_4_m
	azu_faculty_senate_20020909_minutes_5_m
	azu_faculty_senate_20020909_attachment_5a_m
	azu_faculty_senate_20020909_attachment_5b_m
	azu_faculty_senate_20020909_attachment_5c_m
	azu_faculty_senate_20020909_attachment_5d_m
	azu_faculty_senate_20020909_attachment_5e_m
	azu_faculty_senate_20020909_attachment_5f_m
	azu_faculty_senate_20020909_attachment_5aa_m
	azu_faculty_senate_20020909_attachment_5ab_m
	azu_faculty_senate_20020909_attachment_5ac_m
	azu_faculty_senate_20020909_attachment_5ad_m
	azu_faculty_senate_20020909_attachment_5ae_m
	azu_faculty_senate_20020909_attachment_5af_m
	azu_faculty_senate_20020909_attachment_5ba_m
	azu_faculty_senate_20020909_attachment_5bb_m
	azu_faculty_senate_20020909_attachment_5bc_m
	azu_faculty_senate_20020909_attachment_5bd_m
	azu_faculty_senate_20020909_attachment_5be_m
	azu_faculty_senate_20020909_attachment_5bf_m
	azu_faculty_senate_20020909_attachment_5ca_m
	azu_faculty_senate_20020909_attachment_5cb_m
	azu_faculty_senate_20020909_attachment_5cc_m
	azu_faculty_senate_20020909_attachment_5cd_m
	azu_faculty_senate_20020909_attachment_5ce_m
	azu_faculty_senate_20020909_attachment_5cf_m
	azu_faculty_senate_20020909_attachment_5da_m
	azu_faculty_senate_20020909_attachment_5db_m
	azu_faculty_senate_20020909_attachment_5dc_m
	azu_faculty_senate_20020909_attachment_5dd_m
	azu_faculty_senate_20020909_attachment_5de_m
	azu_faculty_senate_20020909_attachment_5df_m
	azu_faculty_senate_20020909_attachment_5ea_m
	azu_faculty_senate_20020909_attachment_5eb_m
	azu_faculty_senate_20020909_attachment_5ec_m
	azu_faculty_senate_20020909_attachment_5ed_m
	azu_faculty_senate_20020909_attachment_5ee_m
	azu_faculty_senate_20020909_attachment_5ef_m
	azu_faculty_senate_20020909_attachment_5fa_m
	azu_faculty_senate_20020909_attachment_5fb_m
	azu_faculty_senate_20020909_attachment_5fc_m
	azu_faculty_senate_20020909_attachment_5fd_m
	azu_faculty_senate_20020909_attachment_5fe_m
	azu_faculty_senate_20020909_attachment_5ff_m
	azu_faculty_senate_20020909_attachment_5aaa_m
	azu_faculty_senate_20020909_attachment_5aab_m
	azu_faculty_senate_20020909_attachment_5aac_m
	azu_faculty_senate_20020909_attachment_5aad_m
	azu_faculty_senate_20020909_attachment_5aae_m
	azu_faculty_senate_20020909_attachment_5aaf_m
	azu_faculty_senate_20020909_attachment_5aba_m
	azu_faculty_senate_20020909_attachment_5abb_m
	azu_faculty_senate_20020909_attachment_5abc_m
	azu_faculty_senate_20020909_attachment_5abd_m
	azu_faculty_senate_20020909_attachment_5abe_m
	azu_faculty_senate_20020909_attachment_5abf_m
	azu_faculty_senate_20020909_attachment_5aca_m
	azu_faculty_senate_20020909_attachment_5acb_m
	azu_faculty_senate_20020909_attachment_5acc_m
	azu_faculty_senate_20020909_attachment_5acd_m
	azu_faculty_senate_20020909_attachment_5ace_m
	azu_faculty_senate_20020909_attachment_5acf_m
	azu_faculty_senate_20020909_attachment_5ada_m
	azu_faculty_senate_20020909_attachment_5adb_m
	azu_faculty_senate_20020909_attachment_5adc_m
	azu_faculty_senate_20020909_attachment_5add_m
	azu_faculty_senate_20020909_attachment_5ade_m

	azu_faculty_senate_20021007_w
	azu_faculty_senate_20021007_agenda_1_m
	azu_faculty_senate_20021007_agenda_2_m
	azu_faculty_senate_20021007_minutes_1_m
	azu_faculty_senate_20021007_minutes_2_m
	azu_faculty_senate_20021007_minutes_3_m
	azu_faculty_senate_20021007_minutes_4_m
	azu_faculty_senate_20021007_minutes_5_m
	azu_faculty_senate_20021007_attachment_5a_m
	azu_faculty_senate_20021007_attachment_5b_m
	azu_faculty_senate_20021007_attachment_5c_m
	azu_faculty_senate_20021007_attachment_5d_m
	azu_faculty_senate_20021007_attachment_5e_m
	azu_faculty_senate_20021007_attachment_5f_m
	azu_faculty_senate_20021007_attachment_5aa_m
	azu_faculty_senate_20021007_attachment_5ab_m
	azu_faculty_senate_20021007_attachment_5ac_m
	azu_faculty_senate_20021007_attachment_5ad_m
	azu_faculty_senate_20021007_attachment_5ae_m
	azu_faculty_senate_20021007_attachment_5af_m
	azu_faculty_senate_20021007_attachment_5ba_m
	azu_faculty_senate_20021007_attachment_5bb_m
	azu_faculty_senate_20021007_attachment_5bc_m
	azu_faculty_senate_20021007_attachment_5bd_m
	azu_faculty_senate_20021007_attachment_5be_m
	azu_faculty_senate_20021007_attachment_5bf_m
	azu_faculty_senate_20021007_attachment_5ca_m
	azu_faculty_senate_20021007_attachment_5cb_m
	azu_faculty_senate_20021007_attachment_5cc_m
	azu_faculty_senate_20021007_attachment_5cd_m
	azu_faculty_senate_20021007_attachment_5ce_m
	azu_faculty_senate_20021007_attachment_5cf_m
	azu_faculty_senate_20021007_attachment_5da_m
	azu_faculty_senate_20021007_attachment_5db_m

	azu_faculty_senate_20021104_w
	azu_faculty_senate_20021104_agenda_1_m
	azu_faculty_senate_20021104_minutes_1_m
	azu_faculty_senate_20021104_minutes_2_m
	azu_faculty_senate_20021104_minutes_3_m
	azu_faculty_senate_20021104_minutes_4_m
	azu_faculty_senate_20021104_minutes_5_m
	azu_faculty_senate_20021104_attachment_5a_m
	azu_faculty_senate_20021104_attachment_5b_m
	azu_faculty_senate_20021104_attachment_5c_m
	azu_faculty_senate_20021104_attachment_5d_m
	azu_faculty_senate_20021104_attachment_5e_m
	azu_faculty_senate_20021104_attachment_5f_m
	azu_faculty_senate_20021104_attachment_5aa_m
	azu_faculty_senate_20021104_attachment_5ab_m
	azu_faculty_senate_20021104_attachment_5ac_m
	azu_faculty_senate_20021104_attachment_5ad_m
	azu_faculty_senate_20021104_attachment_5ae_m
	azu_faculty_senate_20021104_attachment_5af_m
	azu_faculty_senate_20021104_attachment_5ba_m
	azu_faculty_senate_20021104_attachment_5bb_m
	azu_faculty_senate_20021104_attachment_5bc_m
	azu_faculty_senate_20021104_attachment_5bd_m
	azu_faculty_senate_20021104_attachment_5be_m
	azu_faculty_senate_20021104_attachment_5bf_m
	azu_faculty_senate_20021104_attachment_5ca_m
	azu_faculty_senate_20021104_attachment_5cb_m
	azu_faculty_senate_20021104_attachment_5cc_m.
	azu_faculty_senate_20021104_attachment_5cd_m
	azu_faculty_senate_20021104_attachment_5ce_m
	azu_faculty_senate_20021104_attachment_5cf_m
	azu_faculty_senate_20021104_attachment_5da_m
	azu_faculty_senate_20021104_attachment_5db_m
	azu_faculty_senate_20021104_attachment_5dc_m
	azu_faculty_senate_20021104_attachment_5dd_m
	azu_faculty_senate_20021104_attachment_5de_m
	azu_faculty_senate_20021104_attachment_5df_m
	azu_faculty_senate_20021104_attachment_5ea_m

	azu_faculty_senate_20021202_w
	azu_faculty_senate_20021202_agenda_1_m
	azu_faculty_senate_20021202_minutes_1_m
	azu_faculty_senate_20021202_minutes_2_m
	azu_faculty_senate_20021202_minutes_3_m
	azu_faculty_senate_20021202_minutes_4_m
	azu_faculty_senate_20021202_minutes_5_m
	azu_faculty_senate_20021202_attachment_5a_m
	azu_faculty_senate_20021202_attachment_5b_m
	azu_faculty_senate_20021202_attachment_5c_m
	azu_faculty_senate_20021202_attachment_5d_m
	azu_faculty_senate_20021202_attachment_5e_m
	azu_faculty_senate_20021202_attachment_5f_m
	azu_faculty_senate_20021202_attachment_5aa_m
	azu_faculty_senate_20021202_attachment_5ab_m
	azu_faculty_senate_20021202_attachment_5ac_m
	azu_faculty_senate_20021202_attachment_5ad_m
	azu_faculty_senate_20021202_attachment_5ae_m
	azu_faculty_senate_20021202_attachment_5af_m
	azu_faculty_senate_20021202_attachment_5ba_m
	azu_faculty_senate_20021202_attachment_5bb_m
	azu_faculty_senate_20021202_attachment_5bc_m
	azu_faculty_senate_20021202_attachment_5bd_m
	azu_faculty_senate_20021202_attachment_5be_m
	azu_faculty_senate_20021202_attachment_5bf_m
	azu_faculty_senate_20021202_attachment_5ca_m
	azu_faculty_senate_20021202_attachment_5cb_m
	azu_faculty_senate_20021202_attachment_5cc_m
	azu_faculty_senate_20021202_attachment_5cd_m
	azu_faculty_senate_20021202_attachment_5ce_m
	azu_faculty_senate_20021202_attachment_5cf_m
	azu_faculty_senate_20021202_attachment_5da_m
	azu_faculty_senate_20021202_attachment_5db_m
	azu_faculty_senate_20021202_attachment_5dc_m
	azu_faculty_senate_20021202_attachment_5dd_m
	azu_faculty_senate_20021202_attachment_5de_m
	azu_faculty_senate_20021202_attachment_5df_m

	azu_faculty_senate_20030203_w
	azu_faculty_senate_20030203_agenda_1_m
	azu_faculty_senate_20030203_minutes_1_m
	azu_faculty_senate_20030203_minutes_2_m
	azu_faculty_senate_20030203_minutes_3_m
	azu_faculty_senate_20030203_minutes_4_m
	azu_faculty_senate_20030203_minutes_5_m
	azu_faculty_senate_20030203_attachment_5a_m
	azu_faculty_senate_20030203_attachment_5b_m
	azu_faculty_senate_20030203_attachment_5c_m
	azu_faculty_senate_20030203_attachment_5d_m
	azu_faculty_senate_20030203_attachment_5e_m
	azu_faculty_senate_20030203_attachment_5f_m
	azu_faculty_senate_20030203_attachment_5aa_m
	azu_faculty_senate_20030203_attachment_5ab_m
	azu_faculty_senate_20030203_attachment_5ac_m
	azu_faculty_senate_20030203_attachment_5ad_m
	azu_faculty_senate_20030203_attachment_5ae_m
	azu_faculty_senate_20030203_attachment_5af_m
	azu_faculty_senate_20030203_attachment_5ba_m
	azu_faculty_senate_20030203_attachment_5bb_m
	azu_faculty_senate_20030203_attachment_5bc_m
	azu_faculty_senate_20030203_attachment_5bd_m
	azu_faculty_senate_20030203_attachment_5be_m
	azu_faculty_senate_20030203_attachment_5bf_m
	azu_faculty_senate_20030203_attachment_5ca_m
	azu_faculty_senate_20030203_attachment_5cb_m
	azu_faculty_senate_20030203_attachment_5cc_m
	azu_faculty_senate_20030203_attachment_5cd_m
	azu_faculty_senate_20030203_attachment_5ce_m
	azu_faculty_senate_20030203_attachment_5cf_m
	azu_faculty_senate_20030203_attachment_5da_m
	azu_faculty_senate_20030203_attachment_5db_m
	azu_faculty_senate_20030203_attachment_5dc_m
	azu_faculty_senate_20030203_attachment_5dd_m
	azu_faculty_senate_20030203_attachment_5de_m
	azu_faculty_senate_20030203_attachment_5df_m
	azu_faculty_senate_20030203_attachment_5ea_m
	azu_faculty_senate_20030203_attachment_5eb_m
	azu_faculty_senate_20030203_attachment_5ec_m
	azu_faculty_senate_20030203_attachment_5ed_m
	azu_faculty_senate_20030203_attachment_5ee_m
	azu_faculty_senate_20030203_attachment_5ef_m
	azu_faculty_senate_20030203_attachment_5fa_m
	azu_faculty_senate_20030203_attachment_5fb_m
	azu_faculty_senate_20030203_attachment_5fc_m
	azu_faculty_senate_20030203_attachment_5fd_m
	azu_faculty_senate_20030203_attachment_5fe_m
	azu_faculty_senate_20030203_attachment_5ff_m
	azu_faculty_senate_20030203_attachment_5aaa_m
	azu_faculty_senate_20030203_attachment_5aab_m
	azu_faculty_senate_20030203_attachment_5aac_m
	azu_faculty_senate_20030203_attachment_5aad_m

	azu_faculty_senate_20030303_w
	azu_faculty_senate_20030303_agenda_1_m
	azu_faculty_senate_20030303_agenda_2_m
	azu_faculty_senate_20030303_minutes_1_m
	azu_faculty_senate_20030303_minutes_2_m
	azu_faculty_senate_20030303_minutes_3_m
	azu_faculty_senate_20030303_minutes_4_m
	azu_faculty_senate_20030303_attachement_4a_m
	azu_faculty_senate_20030303_attachement_4b_m
	azu_faculty_senate_20030303_attachement_4c_m
	azu_faculty_senate_20030303_attachement_4d_m
	azu_faculty_senate_20030303_attachement_4e_m
	azu_faculty_senate_20030303_attachement_4f_m
	azu_faculty_senate_20030303_attachement_4aa_m
	azu_faculty_senate_20030303_attachement_4ab_m
	azu_faculty_senate_20030303_attachement_4ac_m
	azu_faculty_senate_20030303_attachement_4ad_m
	azu_faculty_senate_20030303_attachement_4ae_m
	azu_faculty_senate_20030303_attachement_4af_m
	azu_faculty_senate_20030303_attachement_4ba_m
	azu_faculty_senate_20030303_attachement_4bb_m
	azu_faculty_senate_20030303_attachement_4bc_m
	azu_faculty_senate_20030303_attachement_4bd_m
	azu_faculty_senate_20030303_attachement_4be_m
	azu_faculty_senate_20030303_attachement_4bf_m
	azu_faculty_senate_20030303_attachement_4ca_m

	azu_faculty_senate_20030407_w
	azu_faculty_senate_20030407_agenda_1_m
	azu_faculty_senate_20030407_agenda_2_m
	azu_faculty_senate_20030407_minutes_1_m
	azu_faculty_senate_20030407_minutes_2_m
	azu_faculty_senate_20030407_minutes_3_m
	azu_faculty_senate_20030407_minutes_4_m
	azu_faculty_senate_20030407_minutes_5_m
	azu_faculty_senate_20030407_attachment_5a_m
	azu_faculty_senate_20030407_attachment_5b_m
	azu_faculty_senate_20030407_attachment_5c_m
	azu_faculty_senate_20030407_attachment_5d_m
	azu_faculty_senate_20030407_attachment_5e_m
	azu_faculty_senate_20030407_attachment_5f_m
	azu_faculty_senate_20030407_attachment_5aa_m
	azu_faculty_senate_20030407_attachment_5ab_m
	azu_faculty_senate_20030407_attachment_5ac_m
	azu_faculty_senate_20030407_attachment_5ad_m
	azu_faculty_senate_20030407_attachment_5ae_m
	azu_faculty_senate_20030407_attachment_5af_m
	azu_faculty_senate_20030407_attachment_5ba_m
	azu_faculty_senate_20030407_attachment_5bb_m
	azu_faculty_senate_20030407_attachment_5bc_m
	azu_faculty_senate_20030407_attachment_5bd_m
	azu_faculty_senate_20030407_attachment_5be_m
	azu_faculty_senate_20030407_attachment_5bf_m
	azu_faculty_senate_20030407_attachment_5ca_m
	azu_faculty_senate_20030407_attachment_5cb_m
	azu_faculty_senate_20030407_attachment_5cc_m
	azu_faculty_senate_20030407_attachment_5cd_m
	azu_faculty_senate_20030407_attachment_5ce_m
	azu_faculty_senate_20030407_attachment_5cf_m
	azu_faculty_senate_20030407_attachment_5da_m
	azu_faculty_senate_20030407_attachment_5db_m
	azu_faculty_senate_20030407_attachment_5dc_m
	azu_faculty_senate_20030407_attachment_5dd_m
	azu_faculty_senate_20030407_attachment_5de_m
	azu_faculty_senate_20030407_attachment_5df_m
	azu_faculty_senate_20030407_attachment_5ea_m
	azu_faculty_senate_20030407_attachment_5eb_m
	azu_faculty_senate_20030407_attachment_5ec_m
	azu_faculty_senate_20030407_attachment_5ed_m
	azu_faculty_senate_20030407_attachment_5ee_m
	azu_faculty_senate_20030407_attachment_5ef_m
	azu_faculty_senate_20030407_attachment_5fa_m
	azu_faculty_senate_20030407_attachment_5fb_m

	azu_faculty_senate_20030505_w
	azu_faculty_senate_20030505_agenda_1_m
	azu_faculty_senate_20030505_minutes_1_m
	azu_faculty_senate_20030505_minutes_2_m
	azu_faculty_senate_20030505_minutes_3_m
	azu_faculty_senate_20030505_minutes_4_m
	azu_faculty_senate_20030505_minutes_5_m
	azu_faculty_senate_20030505_minutes_6_m
	azu_faculty_senate_20030505_minutes_7_m
	azu_faculty_senate_20030505_minutes_8_m
	azu_faculty_senate_20030505_attachment_8a_m
	azu_faculty_senate_20030505_attachment_8b_m
	azu_faculty_senate_20030505_attachment_8c_m
	azu_faculty_senate_20030505_attachment_8d_m
	azu_faculty_senate_20030505_attachment_8e_m
	azu_faculty_senate_20030505_attachment_8f_m
	azu_faculty_senate_20030505_attachment_8aa_m
	azu_faculty_senate_20030505_attachment_8ab_m
	azu_faculty_senate_20030505_attachment_8ac_m
	azu_faculty_senate_20030505_attachment_8ad_m
	azu_faculty_senate_20030505_attachment_8ae_m
	azu_faculty_senate_20030505_attachment_8af_m
	azu_faculty_senate_20030505_attachment_8ba_m
	azu_faculty_senate_20030505_attachment_8bb_m
	azu_faculty_senate_20030505_attachment_8bc_m
	azu_faculty_senate_20030505_attachment_8bd_m
	azu_faculty_senate_20030505_attachment_8be_m
	azu_faculty_senate_20030505_attachment_8bf_m
	azu_faculty_senate_20030505_attachment_8ca_m
	azu_faculty_senate_20030505_attachment_8cb_m
	azu_faculty_senate_20030505_attachment_8cc_m
	azu_faculty_senate_20030505_attachment_8cd_m
	azu_faculty_senate_20030505_attachment_8ce_m
	azu_faculty_senate_20030505_attachment_8cf_m
	azu_faculty_senate_20030505_attachment_8da_m
	azu_faculty_senate_20030505_attachment_8db_m
	azu_faculty_senate_20030505_attachment_8dc_m
	azu_faculty_senate_20030505_attachment_8dd_m
	azu_faculty_senate_20030505_attachment_8de_m
	azu_faculty_senate_20030505_attachment_8df_m
	azu_faculty_senate_20030505_attachment_8ea_m
	azu_faculty_senate_20030505_attachment_8eb_m
	azu_faculty_senate_20030505_attachment_8ec_m
	azu_faculty_senate_20030505_attachment_8ed_m
	azu_faculty_senate_20030505_attachment_8ee_m
	azu_faculty_senate_20030505_attachment_8ef_m
	azu_faculty_senate_20030505_attachment_8fa_m
	azu_faculty_senate_20030505_attachment_8fb_m
	azu_faculty_senate_20030505_attachment_8fc_m
	azu_faculty_senate_20030505_attachment_8fd_m
	azu_faculty_senate_20030505_attachment_8fe_m
	azu_faculty_senate_20030505_attachment_8ff_m
	azu_faculty_senate_20030505_attachment_8aaa_m
	azu_faculty_senate_20030505_attachment_8aab_m
	azu_faculty_senate_20030505_attachment_8aac_m
	azu_faculty_senate_20030505_attachment_8aad_m
	azu_faculty_senate_20030505_attachment_8aae_m
	azu_faculty_senate_20030505_attachment_8aaf_m
	azu_faculty_senate_20030505_attachment_8aba_m
	azu_faculty_senate_20030505_attachment_8abb_m
	azu_faculty_senate_20030505_attachment_8abc_m
	azu_faculty_senate_20030505_attachment_8abd_m
	azu_faculty_senate_20030505_attachment_8abe_m
	azu_faculty_senate_20030505_attachment_8abf_m
	azu_faculty_senate_20030505_attachment_8aca_m
	azu_faculty_senate_20030505_attachment_8acb_m
	azu_faculty_senate_20030505_attachment_8acc_m
	azu_faculty_senate_20030505_attachment_8acd_m
	azu_faculty_senate_20030505_attachment_8ace_m
	azu_faculty_senate_20030505_attachment_8acf_m
	azu_faculty_senate_20030505_attachment_8ada_m
	azu_faculty_senate_20030505_attachment_8adb_m
	azu_faculty_senate_20030505_attachment_8adc_m
	azu_faculty_senate_20030505_attachment_8add_m
	azu_faculty_senate_20030505_attachment_8ade_m
	azu_faculty_senate_20030505_attachment_8adf_m
	azu_faculty_senate_20030505_attachment_8aea_m
	azu_faculty_senate_20030505_attachment_8aeb_m
	azu_faculty_senate_20030505_attachment_8aec_m
	azu_faculty_senate_20030505_attachment_8aed_m
	azu_faculty_senate_20030505_attachment_8aee_m
	azu_faculty_senate_20030505_attachment_8aef_m
	azu_faculty_senate_20030505_attachment_8afa_m
	azu_faculty_senate_20030505_attachment_8afb_m
	azu_faculty_senate_20030505_attachment_8afc_m
	azu_faculty_senate_20030505_attachment_8afd_m
	azu_faculty_senate_20030505_attachment_8afe_m
	azu_faculty_senate_20030505_attachment_8aff_m
	azu_faculty_senate_20030505_attachment_8baa_m
	azu_faculty_senate_20030505_attachment_8bab_m
	azu_faculty_senate_20030505_attachment_8bac_m
	azu_faculty_senate_20030505_attachment_8bad_m
	azu_faculty_senate_20030505_attachment_8bae_m
	azu_faculty_senate_20030505_attachment_8baf_m
	azu_faculty_senate_20030505_attachment_8bba_m
	azu_faculty_senate_20030505_attachment_8bbb_m
	azu_faculty_senate_20030505_attachment_8bbc_m
	azu_faculty_senate_20030505_attachment_8bbd_m
	azu_faculty_senate_20030505_attachment_8bbe_m
	azu_faculty_senate_20030505_attachment_8bbf_m
	azu_faculty_senate_20030505_attachment_8bca_m
	azu_faculty_senate_20030505_attachment_8bcb_m
	azu_faculty_senate_20030505_attachment_8bcc_m
	azu_faculty_senate_20030505_attachment_8bcd_m
	azu_faculty_senate_20030505_attachment_8bce_m
	azu_faculty_senate_20030505_attachment_8bcf_m
	azu_faculty_senate_20030505_attachment_8bda_m
	azu_faculty_senate_20030505_attachment_8bdb_m
	azu_faculty_senate_20030505_attachment_8bdc_m
	azu_faculty_senate_20030505_attachment_8bdd_m
	azu_faculty_senate_20030505_attachment_8bde_m
	azu_faculty_senate_20030505_attachment_8bdf_m
	azu_faculty_senate_20030505_attachment_8bea_m
	azu_faculty_senate_20030505_attachment_8beb_m
	azu_faculty_senate_20030505_attachment_8bec_m
	azu_faculty_senate_20030505_attachment_8bed_m
	azu_faculty_senate_20030505_attachment_8bee_m
	azu_faculty_senate_20030505_attachment_8bef_m
	azu_faculty_senate_20030505_attachment_8bfa_m
	azu_faculty_senate_20030505_attachment_8bfb_m
	azu_faculty_senate_20030505_attachment_8bfc_m
	azu_faculty_senate_20030505_attachment_8bfd_m
	azu_faculty_senate_20030505_attachment_8bfe_m
	azu_faculty_senate_20030505_attachment_8bff_m
	azu_faculty_senate_20030505_attachment_8caa_m
	azu_faculty_senate_20030505_attachment_8cab_m
	azu_faculty_senate_20030505_attachment_8cac_m
	azu_faculty_senate_20030505_attachment_8cad_m
	azu_faculty_senate_20030505_attachment_8cae_m
	azu_faculty_senate_20030505_attachment_8caf_m
	azu_faculty_senate_20030505_attachment_8cba_m
	azu_faculty_senate_20030505_attachment_8cbb_m
	azu_faculty_senate_20030505_attachment_8cbc_m
	azu_faculty_senate_20030505_attachment_8cbd_m
	azu_faculty_senate_20030505_attachment_8cbe_m
	azu_faculty_senate_20030505_attachment_8cbf_m
	azu_faculty_senate_20030505_attachment_8cca_m
	azu_faculty_senate_20030505_attachment_8ccb_m
	azu_faculty_senate_20030505_attachment_8ccc_m
	azu_faculty_senate_20030505_attachment_8ccd_m
	azu_faculty_senate_20030505_attachment_8cce_m
	azu_faculty_senate_20030505_attachment_8ccf_m
	azu_faculty_senate_20030505_attachment_8cda_m
	azu_faculty_senate_20030505_attachment_8cdb_m
	azu_faculty_senate_20030505_attachment_8cdc_m
	azu_faculty_senate_20030505_attachment_8cdd_m
	azu_faculty_senate_20030505_attachment_8cde_m
	azu_faculty_senate_20030505_attachment_8cdf_m
	azu_faculty_senate_20030505_attachment_8cea_m
	azu_faculty_senate_20030505_attachment_8ceb_m
	azu_faculty_senate_20030505_attachment_8cec_m




