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ABSTRACT 

This investigation sought the perceptions of a selected group of 

border-educated Mexican American community leaders regarding their cur

riculum preferences for Mexican American students of the community. 

The investigation was structured on the basis of a three-part 

theoretical framework drawn from the literature of psychology and educa

tion. The theory included the following: (1) Perceptual Psychology, 

(2) Philosophies of Education, and (3) Curriculum Considerations. 

An intervie\'l schedule organized on the basis of the theoretical 

framework was developed based on the Experimentalist, Conservative and 

Reconstructionist philosophies of education. These twenty Mexican Ameri

can community leaders were interviewed in depth by the present investiga

tor regarding their curricu1unCpreferences for Mexican American students 

in their community. 

Among the findings, the following curriculum preferences indicated 

by the Mexican American community leaders appeared particularly significant: 

(1) Mexican American students should have the opportunity to have instruc

tion in their native language throughout their educational careers; (2) 

Mexican American students should have the opportunity to experience a 

wide variety of positive personal relationships in the classroom and the 

school to strengthen their self-regard and confidence throughout their 

educational careers; (3) Mexican American students should have the oppor

tunity to learn in a classroom environment where harmony between the 

xv 
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intellectual and the emotional is continuously sought throughout their 

educational careers; (4) Mexican American students should have the oppor

tunity to use their personal interests as points of departure for their 

learning throughout their educational careers; (5) Mexican American 

students, in order to be active and effective participants in society, 

should have the opportunity to acquire the leadership-cooperation skills 

of planning, thinking and deciding throughout their educational careers. 



CHAPTER 1 

INTRODUCTION 

Mexican Americans are the largest minority in the Southwest 

(Grebler, Moore and Guzman, 1970, pp. 117-121). There are over two mi1-

lion school-age Mexican American children in the Southwest (U.S. Commis-

sion on Civil Rights, 1971, p. 59). Of special interest to the Mexican 

American educators is the fact that 50 percent of the Mexican American 

children entering first grade in schools of the Southwest do not speak 

English as well as the Anglo first-graders (U.S. Commission on Civil 

Rights, 1972a, p. 14). The schools frequently tend to ignore this fact 

and proceed to move these students through the Anglo-Saxon oriented, 

English-speaking, middle-class educational system. Moreover, significant 

-
questions can be raised regarding the low academic achievement which this 

group tends to experience. 

Present secondary school curricula, in some ways, may be inappro-

priate for Mexican American students (Banks, 1978, p. 126). Some of the 

areas of concern are: (1) the myth of the "melting pot" theory; (2) the 

teachers' lack of preparation to work with minorities; (3) the seeming 

lack of curriculum relevance for many Mexican American students; (4) the 

apparent lack of Mexican American community involvement and participation 

in school matters; (5) the teacher and school administrator non-awareness 

of Mexican American student needs; and (6) the deficit view of the 

1 
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Spanish language and culture (Carrillo, 1977, p. 27). These factors tend 

to have significant implications for the self-concept of the Mexican 

American student, his often low academic achievement level, and his high 

frequency of drop-out. 

Community participation in curriculum development appears to be a 

significant element in any successful educational program. It is only 

thus that the curriculum is apt to reflect the community values and aspi

rations, and therefore be relevant (Unruh, 1975, p. 239). When members 

of the community feel that they have had an important part in curriculum 

development for their schools, there seems to be a considerably greater 

chance that the educational standards will be higher and the curriculum 

more effective and relevant to the learner (McNeil, 1981, p. 349). 

Apparently no systematic investigation has ever sampled the curric

ulum preferences of Mexican American community leaders in the Tucson 

Metropolitan area. Such a study will be of distinct benefit in shedding 

light on many of the curriculum problems encountered by students, teach

ers, administrators, and the community at large. 

This study constitutes the extension of a study conducted by 

Avelina C. Trujillo (1982), which focused on the Mexican American conunu

nity leaders' perceptions of these relationships with their former 

teachers which they considered to be personally significant. 

Statement of the Problem 

The purpose of this study will be to investigate the following 

question: Among a selected group of border-educated Mexican Americans 



3 

occupying positions of influence in the dominant society, what perceptions 

do they hold regarding curriculum preferences for Mexican American stu

dents of their community? 

Significance of the Problem 

The significance of this study derives from the following consid

erations: (1) community involvement in curriculum development; (2) inappro

priateness of the curriculum for Mexican American students; and (3) lack 

of studies focused on Mexican American community leaders. 

Community Involvement in Curriculum 

Theorists in curriculum suggest that the community should be in

volved in curriculum development. Smith, Stanley and Shores (1957, p. 

452) discussed the principle of community participation in curriculum 

development. They suggested that lay people, parents, students, and 

teachers should be cooperatively involved in curriculum maintenance or 

change. Garner et al. (1980, pp. 103-105) stated that teachers, students, 

administrators, and the community all have a responsibility to participate 

in curriculum development. Yet, educational planners often design school 

curriculum without community involvement (McNeil, 1981, p. 307). 

Unruh (1975, pp. 235-242) advocated a theory of responsive curric

ulum development in which parents, students, teachers, administrators, 

and other people in the community participate in local school curriculum 

planning. She noted that". . . the demand for inclusion of parents 

with teachers and students in educational decision-making is relatively 

new" (Unruh, 1975, p. 239). 
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Wiles and Bondi (1979, p. 25) suggested that the key to success-

ful curriculum development was community participation. They noted that 

professionals have been monopolizing curriculum development since 1950. 

Studies have been conducted on community, student, parent, educa-

tor, and college participation in curriculum development (Uhruh, 1975, 

pp. 230-242). This investigator took a sample of 20 Mexican American 

community leaders and investigated their perceptions regarding appropri-

ate curriculum provisions for Mexican American students. 

Inappropriateness of Curriculum 
for Mexican American Students 

The present secondary school curriculum, in some ways. tends to 

be inappropriate for Mexican American students. This is due to the fol-

lowing issues; (1) the myth of the "melting pot" theory; (2) the teachers' 

lack of preparation to work with minorities; (3) the lack of curriculum 

relevance to many Mexican American students; (4) the apparent lack of 

Mexican American community involvement and participation in school mat-

ters; (5) the teacher and administrator non-awareness of Mexican American 

student needs; and (6) the deficit view of the Spanish language and cul-

ture (Carrillo, 1977, p. 27). 

Myth of the "Melting Pot" Theory. The "melting pot" theory is 

the ethnocentric model which states that everyone must assimilate into 

the majority culture. The school was to serve as a melting pot for 

Anglicizing all students irrespective of the students' cultural background 
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or language (Ramlrez and Castaneda, 1974, pp. 15-17). This view is based 

on valuing the Anglo culture and language, while labeling other cultures 

and languages as un-American. Hernandez stressed, 

Again, Mexican Americans are un-American because they speak two 
languages ... or a language other than English, which is the 
equivalent to being illiterate from the Anglo's point of view; 
and they are un-American because they have quaint and distinc
tive customs, beliefs, etc. They have "handicaps,'1 which means 
they are viewed as maimed creatures from the first day they 
enter the "American" public school (Hernandez, 1970, p. 22). 

This assimilation has not materialized in the case of the Mexican 

American because he was here in the Southwest before it was the United 

States (U.S. Commission on Civil Rights, 1972a, p. 11). Furthermore, the 

Mexican American views his culture as something to be proud of (Nava, 

1975, p. 121). Yet, as Carter and Segura (1979, p. 77) suggested, the 

"melting pot" theory still persists in the orientation of "acculturate 

to assimilate." 

Teachers' Lack of Preparation to Work with Minorities. Teachers 

are often unqualified to deal with, relate to, or teach students from 

non-Anglo cultures (Nava, 1975, pp. 108-112). Frequently they do not 

understand the culture or language of their students (Currie, 1978, p. 44). 

Thus, they tend to view Mexican Americans as "inferior" or "weird." 

It was discovered that teachers tended to provide fewer learning 

opportunities to Mexican Arr.erican students than to their Anglo counter-

parts. 

Teachers exhibit poorer teaching behavior toward Chicano students 
than they do tONard Anglo students. The average teacher, accor
ding to the report, praises and encourages Anglo pupils, accepts 
or uses Anglo students' ideas 40 percent more often and questions 
Anglos 20 percent more often than Chicanos (U.S. Commission on 
Civil Rights, 1975, p. 33). 
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Often, teachers of Mexican American students who do not speak 

English are not versed in the science of teaching English as a second lan-

guage (Suarez, 1978, p. 56). Moreover, the process of teacher preparation 

has perpetuated the myth of the "typical American" student and family. 

Children's textbooks and audio-visuals of the customs, dress, manners, 

and family roles often depict the typical Anglo middle-class persons and 

culture. This tends toward the devaluing of cultures which are different. 

For this reason, the American Association of Colleges for Teacher Education 

established a commission on multilingual education to " ... encourage 

member institutions to include in their teacher education program compo-

nents aimed at the understanding of the multicultural nature of American 

life and the strengths of this diversity" (Currip., 1978, p. 44). 

Lack of Curriculum Relevance. In some classrooms and schools, the 

curriculum is inadequate, irrelevant, and/or inappropriate for Mexican 

American students. This appears to be the case as a result of the curric-

ulum being based on the Anglo culture while the Mexican American student 

has been brought up to value his Hispanic culture. As Carter stated: 

When this same curriculum is employed with culturally divergent 
children, severe reactions can be anticipated. What may well 
be relevant to the "normal" or "standard" American child may be 
irrelevant to another subsociety's child. In extreme cases, 
what is taught the "standard" child is directly contrary to what 
has already been learned by the "different" child. Many educa
tors believe that the failure of the school curriculum to 
reflect and supplement the home curriculum (culture) is respon
sible for many Mexican American's failure in school (Carter, 
1970, p. 106). 

Mexican American history, heritage, and folklore has largely been 

ignored in the schools' textbooks. The curriculum appears not to have 
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given either the Anglo or the Mexican American students the opportunity 

to learn about the substantial contributions made by the Hispanic culture 

to the development of the Southwest (Knowlton, 1975, pp. 19-20). School 

systems tend not to gather information about the skills, abilities, and 

interests of Mexican American students in developing curriculum (U.S. 

Commission on Civil Rights, 1974, pp. 3-4). Weinstein and Fantini (1970, 

pp. 4-9) noted that curriculum cannot be effective if it is remote from 

the students' own lives since the curriculum then becomes '~ighly irrele

vant." 

Lack of Community Involvement. School systems have been indiffer

ent to the participation of Mexican Americans in curriculum development 

or to working with them in any particular way. The U.S. Commission on 

Civil Rights (1972a, pp. 37-45) looked at four areas of community involve

ment to determine the extent to which schools in the Southwest were seeking 

to involve their respective Mexican American communities. These areas 

included: (1) contact with parents; (2) use of community advisory boards; 

(3) use of community relations specialists; and (4) use of consultants on 

Mexican American education. 

It was found that school staffs relied on notices sent home and 

on P.T.A. meetings as channels to communicate with parents. The commis

sion reported that. although more than four million people were Spanish

speakers. only 25 percent of the elementary schools and 11 percent of the 

secondary schools sent home notices in Spanish to the Spanish-speaking 

parents. The report further stated that Spanish together with English was 



not used at P.T.A. meetings in 91.7 percent of the elementary and 98.5 

percent of the secondary schools of the Southwest. 
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The use of community advisory boards for contacting parents was 

another communication channel investigated. The commission found that 

only one district in four had a community advisory board focused on 

Mexican American educational concerns. The commission also reported that 

the community relations specialist was not often utilized to communicate 

with parents. Although the need appeared to be there, 84 percent of the 

districts failed to use this channel of communication. The use of educa

tional consultants on ~Iexican American education was a similarly neglected 

resource. School districts generally seemed not to be making use of these 

experts who could help them to determine and to resolve problems and 

issues encountered in educating the Mexican American students. 

Non-Awareness of Students' Needs. Many educators and administra

tors tend not to be aware of the Mexican American students' needs. The 

assumption that equal educational opportunity means employing the same 

educational techniques and practices for all students instead of consider

ing the different learning styles, abilities, and values they bring to 

school, often tends to be one of the obstacles to awareness (Carrillo, 

1977, p. 37). Whatever the reason, this lack of awareness has been det

rimental to a significant number of Mexican American students (Nava, 1975, 

p. 112). For these students, it has resulted in less-than-adequately

trained teachers, irrelevant curricula, invalid testing, cultural clashes, 

and repression of a language and a history (U.S. Commission on Civil 

Rights, 1972a, p. 48). These factors have often lead to negative student 
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self-concepts, low achievement, and high drop-out rates for Mexican Amer

ican students (Senour, 1972, pp. 18-21). 

Deficit View of Language and Culture. Social scientists, for more 

than 40 years, have attributed low academic achievement among Mexican 

American students to their Spanish language and culture (Suarez, 1978, 

pp. 53-54). Moreover, as Sanchez (1972, pp. 39-40) observed, "A foreign 

home-language is a handi cap that, somehow, children wi th Spanish as a 

mother tongue were doomed to failure--in fact, that they were ipso facto 

less than normally intelligent." 

The U.S. Commission on Civil Rights (1972a, p. 48) found that 

school systems in the Southwest have not recognized the rich culture and 

tradition of the Mexican American students. School systems"have not 

adopted policies and programs which would permit these students to parti

cipate fully in the benefits of the educational process. Instead, the 

schools have traditionally use~ various exclusionary practices which deny 

the Mexican American student the use of his language and pride in his cul

ture (U.S. Commission on Civil Rights, 1972a, p. 48). 

To attribute the Mexican American students t low academic achieve

ment to the fact that many school-age children speak only Spanish when they 

start school is "a gratuitous conclusion not borne out by the history of 

education in this country or elsewhere" (Sanchez, 1972, p. 40). In fact, 

as Samora (1970, p. 89) stated, -'In brief, the available literature and 

other sources suggest, with regard to the failings of the school system, 

such factors as inferior facilities and teachers, inadequate counseling, 
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lack of encouragement from the staff, and differing curricula and programs 

resulting in inferior education." 

Fortunately, these negative attitudes toward diversity in language 

and culture are slowly changing to a more receptive viewpoint. The Chi

cano movement, asserting its ethnic pride and language legitimacy, coupled 

with recent research findings concerning the learning processes of young 

Hexican Americans, have been instrumental in initiating shifts away from 

these negative attitudes. As Carter and Segura (1979, p. 91) noted, "Both 

actions appear to have lessened Anglo ethnocentric beliefs about language. 

Increasing numbers of educators subscribe to the adage that 'Chicanos don't 

have a language prob lem, the school does.'" 

The Study is Unique 

To this investigator's knowledge, no study has ever systematicaJ.1.y 

sampled the curriculum preferences of Mexican American community leaders 

of the Tucson Metropolitan area. This study can be of considerable 

benefit in shedding light on the many curriculum problems encountered by 

students, teachers, and administrators. 

This study can assist in making the curriculum more relevant by 

utilizing the preferences elicited from the Mexican American community 

leaders in curriculum development. The study can, furthermore, provide 

useful information to assist in course selection for the educational pro

gram, and in the selection and preparation of school staff. Additionally, 

it can provide the Mexican American students wider options and thus 

give the school increased holding power. More importantly, it can enable 

educators to better serve the Mexican American student population. 
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Assumptions Underlying the Problem 

The following assumptions undergirded the investigation: 

1. That the Mexican American community leaders who participated in 

this investigation had the cross-cultural knowledge, through 

their school and other experiences, which enabled them to provide 

insights as to appropriate curriculum provisions for Mexican 

American youth. 

2. That the interview schedule developed for this investigation 

elicited responses from the Mexican American community leaders 

which were relevant to the problem being investigated. 

3. That the Mexican American community leaders were able to recall 

and reflect on those curriculum processes which seemed to them 

to be most productive in their school experiences. 

4. That the responses elicited from the Mexican American community 

leaders in this investigation were suggestive of appropriate 

curricular provisions for Mexican American youth in today's 

society. 

S. That the perceptual psychology, educational philosophies, and 

curriculum considerations which form the theoretical framework 

for this investigation were useful in the organizing, analyzing, 

summarizing, and reporting the Mexican American community lead

ers' perceptions regarding appropriate school curriculum provi

sions for Mexican American youth of their community. 

Limitations of the Study 

The following limitations obtained throughout this investigation: 



1. The investigation was limited insofar as it is descriptive in 

nature. 

2. The investigation was limited to the curriculum preferences 
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of a selected group of Mexican American community leaders who were 

''border- educated." 

3. The investigation was limited to the leader participants' 

abilities to reflect on those curriculum processes in their school 

experiences which could be productive. 

4. The investigation lias limited to the verbal, audio-taped 

responses of the leaders to an interview schedule. 

5. The investigation was limited to three educational philosophic 

positions: (1) experimentalist; (2) ~onservative; and (3) recon

structionist. 

6. The investigation was limited to seeking patterns of curriculum 

preferences wi thin the_following three curriculum categories: 

(1) language; (2) self-concept; and (3) achievement. 

Definition of Terms 

Achievement: refers to a pupil's status with reference to attained skills 

or knowledge, usually as compared with that of other pupils or 

with the scholastic standards of the school (Good, 1945, p. 6). 

Anglo: refers to all white persons who are not Mexican American or members 

of other Hispanic groups. 

Border-educated: refers to a person who has been educated, in part or in 

whole, in Southern Arizona. 
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Chicano: used synonymously with Mexican American. 

Curriculum: refers to those special experiences, together with the environ

ments in which they occur, which facilitate the formal process of 

socialization of Mexican American youth into the dominant culture. 

Wi th every person, it is, among other things, the process of 

expanding the intellectual and emotional base, developing a per

sonally satisfying self-view, creating an adequate world view, and 

acquiring productive relational skills. 

Deficit view: refers to the position regarding Spanish and Spanish-speakers 

of being vie\ved as deficient rather than different. 

Differentiation: refers to the process of emergence of figure from ground 

(Combs, Richards and Richards, 1976, p. 28). 

Di fferent view: refers to the posi tion regarding Spanish and Spanish-speakers 

being viewed as different rather than deficient (Carrillo, 1977, 

p. 35). 

Dominant culture: refers to the Anglo majority in the United States. 

Figure: refers to the something that has been pinpointed by the behaver 

as having meaning for him at that instant (Combs et al., 1976, 

p. 28). 

First language: refers to the language the student learned when he first 

learned to speak. Native language will be used interchangeably 

with this term. 

Generative subjects: refers to school subjects which, once learned, enable 

the students to learn all other subjects. These subjects are, 

according to the conservative philosophic position, English, 



mathematics. science. history and foreign languages (Phenix. 

1962. pp. 36-38). 
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Ground: refers to everything in the perceptual field of the behaver (Combs 

et al •• 1976. p. 28). 

Language: refers to the verbal skills used in communicating and expressing 

ideas (Good. 1945. p. 235). 

Language minority: refers to persons whose first language is not English. 

Mexican American: refers to persons who are citizens of the United States 

by birth or immigration. Some of these persons were here when the 

Anglos took control of the lands where they lived; some are 

descendants of those people who immigrated from Mexico once these 

lands became part of the United States; and some are immigrants 

themselves. Other terms used interchangeably in this investigation 

are Hispanic and Chicano(a). 

Mexican American community leaders: refers to persons who have sufficient 

influence to have a significant impact on the community. 

Minority culture: refers to the culture of the Mexican American minority 

in the United States. 

Perception: refers to any differentiation a person makes in his perceptual 

field. whether or not an objectively observable stimulus is pres

ent. Each differentiation involves personal meaning on the part 

of the perceiver (Combs et al •• 1976. pp. 16-17). 

Perceptual field: refers to the entire universe. including the person. as 

it is experienced by an individual at the instant of action (Combs 

et al •• 1976. p. 22). 
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Perceptual psychology: refers to a humanistic approach to the study of 

persons which is a syncretism of the external and the internal 

frameworks of studying persons. Perceptual psychology makes it 

possible to study a person in a broader perspective (Combs et al., 

1974. p. 13). 

Personal adequacy: refers to people's striving to become the most adequate 

persons they can become (Combs et al., 1976, p. 57). 

Personal meaning: refers to another name for perception (Combs et al., 

1976,p.16). 

Positions of influence: refers to socio-economic situations which carry 

sufficient influence to have a significant impact or effect upon 

the community. 

Second language: refers to the second language which the Mexican American 

student acquires; in this case English. 

Self-concept: refers to the amassed views of self which a person has per

ceived and stored from the interactions with the world around him. 

The Community 

The city of Tucson, Pima County, Arizona is located in a semi

desert valley surrounded by mountains which bear Spanish and Ir.di~n names. 

Among these are the Tucson Mountains, the Santa Catalinas, the Rincons, 

the Santa Ritas and the Tortolitas. Tucson is a city of varied contrasts 

of race, creeds, languages, religions and political inclinations. Tucson

ians represent groups who have lived in the area since it was part of 

Mexico as well as groups who are recent arrivals. The population of Pima 

county is 556,150, 23.6 percent of which is Hispanic (Trujillo, 1982, p. 7). 
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Tucson's economy relies on the surrounding mines, the university, 

Davis Monthan Air Force Base, and on firms such as Hughes Aircraft, IBM, 

General Electric, Gates Learjet, Burr-Bro\'Jn Research, National Semicon

ductor and others (Trujillo, 1982, p. 8). 

The Participants 

The sample, 20 Mexican American community leaders \'Jho were inter

vie\'Jed in this investigation, were chosen by a panel of well-known citizens 

of the Mexican American community. The task of this panel \'Jas to choose 

approximately 30 individuals from the Mexican American community who were 

considered to be influential. They then rank-ordered those 30 persons. 

Finally, the top 20-ranked Mexican Americans were selected as the sample 

for this study. 

The 20 Mexican American influentials were contacted by letter and 

then by telephone to ascertain their interest and willingness to partici

pate in the investigation. They were told that this study was an extension 

of the Avelina C. Trujillo investigation which focused on the Mexican 

American community leaders' perceptions of those relationships with their 

former teachers which they considered personally significant. After the 

purpose of the study was explained, all 20 persons agreed to participate 

in the study. 

Of the 20 participants, three were between the ages of 30 and 34, 

five were between the ages of 35 and 39, five were between the ages of 40 

and 44, two were between the ages of 45 and 49, four were between the ages 

of 50 and 54, and one person was over the age of 60. 
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To qualify as a participant in the study, a person had to have 

attended schools in Southern Arizona and to have had at least some of that 

education in Tucson. Of the participants, 15 were males and 5 were females. 

Twelve of the participants had earned college degrees and all of them had 

taken college-level courses. The participants were professionals in their 

own respective field of work, and they represented a wide range of occupa

tions. These fields of work included: (1) law, (2) education, (3) religion, 

(4) business, (5) government, (6) social services, and (7) media. 

There was no question that the participants were recognized as 

influential and successful people in the Tucson metropolitan area. The 

participants' impact on the community was recognized, not only by the 

Mexican American community, but by the community at large. The specific 

professional positions held by the participants cannot be disclosed in 

order that anonymity be preserved. 

Design of the Study 

A library search of the literature relating to the problem state

ment was conducted, seeking concepts relevant to the investigation. These 

concepts were developed into a theoretical framework for organizing the 

investigation and collecting, analyzing, synthesizing, and presenting the 

data (see Table 1, p. 18). 

The theoretical framework was comprised of three main categories: 

(1) perceptual psychology, (2) philosophies of education, and (3) curricu

lum considerations. This theoretical framework was used throughout the 

study, first to create the interview schedule by means of which the data 



Table 1. Skeletal theoretical framework, Mexican American community leaders' 
curriculum preference model. 
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were to be gathered. Second, it served as an analytical tool for criti

cally examining the data. Third, it served as an organizational device in 

developing the study as well as in reporting and concluding the investiga

tion. The details of this theoretical framework are discussed in the 

Review of the Literature section and are presented in more complete detail 

in Table 2. (See Table 2, p. 20 for a schematic depicting the organization 

and analytic functions of the theoretical framework.) 

Associated with the above three categories, and functioning as an 

organizational element thereof, was a fourth category titled "Curriculum 

Preferences of Mexican American Leaders" (Unknowns To Be Discovered) 

which included the following three parts: (1) language, (2) self-concept, 

and (3) achievement. This fourth category provides a focus to the inves

tigation in terms of the curricular areas to be examined. 

Formulating the Instrument 

An interview schedule was constructed based on the three parts of 

the theoretical framework. The interview schedule was designed to be used 

in face-to-face contact with each respondent. The investigator tape

recorded the interviews and later transcribed them. (See Appendix for 

interview schedule.) 

Field Testing the Instrument 

The interview schedule was field tested on five Mexican American 

community leaders who were not included in the sample. This procedure and 

its results were useful in modifying the instrument and perfecting its 

administration. 
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Conducting the Interview 

In each interview, the interviewer sought to develop a relaxed, 

comfortable relationship with the participant. The investigator's ability 

to create a congenial atmosphere and the fact that she shared the same 

bilingualism and biculturalism with the participants contributed to set

ting the atmosphere. 

The interviews were conducted utilizing the "Mexican American 

Conununity Leaders' Curriculum Preferences Interview Schedule." Each 

participant was provided with an interview schedule so that he could 

follow the process in print. The investigator read each statement to 

the participant. The responses were then tape recorded and later trans

cribed and analyzed on the basis of the theoretical framework. 

Method for Treating the Data 

The quantitative data from the responses to the Likert-type scale 

for each statement was collected and a set of sununated ratings was derived 

from these data. These sununated ratings were then developed into a histo

gram for graphic presentation. 

The qualitative data which resulted from the respondents' comments 

to each statement were analyzed regarding their content and clarity of 

expression using the theoretical framework as a screening device. Repre

sentative statements were selected out for presentation to accompany the 

quantitative histogram display. 

Reporting the Data 

The following method of reporting the data was employed for each 
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of the thirty interview schedule statements. First, the interview 

schedule statement was presented, together with the philosophic position 

from which the statement was derived. Next, the quantitative data, which 

\~ere comprised of the summated Likert-type responses to the statement, 

were presented in the form of a histogram. These quantitative data shown 

in the histogram were then discussed. Following this, the qualitative 

data, in the form of respondents' comments to the statements, were pre

sented. Finally, both the quantitative and qualitative data associated 

with the statement \~ere discussed, utilizing the theoretical framework 

constructed for this investigation. At the end of each "data" chapter 

a summary discussion was provided. The findings of the study were sum

marized and conclusions and recommendations were presented in Chapter 6. 

Sununary 

The problem to be investigated, the secondary school curriculum 

preferences of the Mexican American community leaders was stated in this 

chapter. There was a discussion of the significance of the problem and 

of the assumptions underlying the problem, as well as the limitations of 

the study. Definitions of terms were provided, and research procedures 

were detailed. 



CHAPTER 2 

REVIEW OF THE LITERATURE AND 
THEORETICAL FRAMEWORK 

Introduction 

This section will present a review of the literature and the 

theoretical framework which will be used to provide organization and mean-

ing to the investigation. The theoretical framework is presented in three 

parts: (1) perceptual psychology; (2) philosophies of education; and (3) 

curriculum considerations. Each of these parts will provide concepts 

which will be useful in evaluating the perceptions, philosophic positions, 

and curriculum preferences of the Mexican American community leaders 

interviewed in this study. 

Perceptual Psychology 

Traditionally, the study of persons has been viewed from two 

frames of reference. First was the external frame of reference which dealt 

with the outward observation of persons and their behavior. With the 

advent of educational psychology in the 1920s and 1930s, the external 

frame of reference gained momentum. Ivan Pavlov and B. F. Skinner were 

practitioners of this behavioristic psychology (Combs et a1., 1974, p. 12). 

They were not interested in the inner processes occurring inside the indi-

vidual. 

The second is the internal frame of reference, which refers to 
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individual perceptions and meanings of experiences as perceived by the 

behaver. The internal frame of reference is referred to as humanistic 

psychology. Some of its advocates are: Combs et al. (1976), Maslow (1971), 

Rogers (1961), and Allport (1960). It is concerned with the personal 

feelings, attitudes, goals, beliefs, and purposes of the person (Combs et 

al., 1962, p. 65). The individual tends to behave according to these 

personal experiences. 

Both the internal and the external frames of reference are useful 

to the study of persons. However, each frame of reference provides only 

a partial view of the person. The external, or behaviorist view, allows 

one to see what the person is doing without any sense of what is happening 

inside the person. The internal, or humanistic, view, on the contrary, 

permits one the opportunity to learn what is happening inside the person. 

A third frame of reference, referred to by Combs et al. (1976, 

p. 3) as perceptual psychology, has been developed. This perceptual psy

chology provides a syncretism of the external and the internal frameworks 

and makes it possible to study a person in a broader perspective (Combs 

et al., 1974, p. 13). 

Perceptual psychology was designed to provide an understanding of 

the person as a dynamic being. It makes possible a view of the person 

from the standpoint of the outsider as well as from that of the behaver. 

"It is concerned with more than the forces exerted upon people from the 

outside. It seeks, also, to understand the internal life of the indivi

dual: his wants, feelings, desires, attitudes, values, and the unique ways 
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of seeing and understanding that cause him to behave as he does (Combs 

et al., 1962, p. 67). 

The basic postulate of perceptual psychology is that "all behavior, 

without exception, is completely determined by and pertinent to the per-

ceptual field of the behaving organism" (Combs et al., 1976, p. 18). 

Perception is more than "seeing"; it is the "meaning," " •.• the peculiar 

significance of an event for the person experiencing it" (Combs, Avila and 

Purkey, 1971, p. 25). Events and things seem not to have meaning in them-

selves. People give things and events meaning as they interact with the 

world in which they live. The meanings each person attaches to things and 

events are unique and personal, and whether they affect behavior depends 

upon how personally significant the perceptions are (Nevill, 1977, p. 165). 

Each person tends to behave as he perceives. This is made clear 

in the following: 

From each person's point of view his own behavior is caused, pur
poseful, and always has a reason. Sometimes the reasons are 
vague and confused, in which case the behavior is equally vague 
and uncertain; sometimes the meanings are extremely clear and 
definite. But everything we do seems reasonable and necessary 
at the time we are doing it. Our behavior viewed in retrospect 
may seem to have been "crazy," silly, or ineffective, but at the 
instant of behaving, our actions seem to us to be the best and 
most effective acts we can perform under the circumstances. If, 
at that instant, we knew how to behave more effectively, we would 
do so (Combs et al., 1976, p. 15). 

What the person perceives might not be "reality" to any other person, but 

it is "reality" to him. Burns (1979, p. 32) stated, "Behavior is the 

result of the individual's perception of the situation, not as it actually 

exists, but rather as it appears to him at the moment of behavior. Percep-

tion is other than what is physically out there. Yet what is perceived 
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is 'reality' to the perceiver, the only reality by which he can guide his 

behavi or." 

Levy stressed the importance of this phenomenon in the following: 

Behavior is not considered a direct function of external events 
but of the person's interpretation of those events. • •. But 
it is seen as entering into the causation of behavior primarily 
through its transfiguration by the person. Without taking into 
account the nature of this transformation, it is difficult, if 
not impossible, to predict or understand human behavior, accor
ding to this view (Levy, 1970. pp. 250-251). 

Perceptual Field 

In considering perception, there are several major concepts which 

should be accounted for at the outset. It was stated previously that all 

behavior tends to be determined by the behaver's perceptions. In order 

to better understand perception, a discussion of perception, perceptual 

field, and differentiation follows. 

Perception is "any diff€"l.'entiation a person is capable of making 
. 

in his perceptual field whether or not an objectively observable stimulus 

is present" (Pitcher, 1974, p. 82). It includes any differentiation in 

the perceptual field resulting from hearing, seeing, smelling, feeling, 

conceiving, knowing, and understanding. 

The perceptual field is the sum total of the personal meanings of 

each person. It is comprised of a ground and figure. The ground is 

everything in the perceptual field of the behaver, while the figure is 

that something which has been pinpointed by the behaver and has meaning 

for him at that instant. The Gestalt psychologists called this relation-

ship of any item to the totality observed the figure-ground relationship 

(Combs et al., 1976, p. 28). 
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The perceiver can only experience one figure at a time, although 

the changes in figure may occur so rapidly that it may seem that he can 

hold more than one figure simultaneously (Combs et a1., 1976, p. 31). 

This process of focusing on one figure and ~hen another is called differ

entiation (Avila, Combs and Purkey, 1977, p. 63). Each person is continu

ously engaged in surveying his perceptual field and differentiating that 

which arrests his attention. Combs et al. (1976, p. 28) stated, "Each of 

us is constantly searching his field for details and meanings which will 

better enable him to satisfy need. The process involves a continual 

change in the perceptual field by the constant rise of new characters 

into figure and the consequent lapse of other characters into ground." 

Avila et a1. (1977, p. 63) also explained how the process of 

change in the perceptual field occurs, stating, "Change in the field 

occurs by a process of differentiation into figure and ground and percep

tions may exist at any level of differentiation from ground to clear 

figure. " 

Perception and Behavior Change 

Perceptual psychology's major premise is that behavior is a result 

of perception. Therefore, if a change in behavior is desired, there must 

first be a change of perception on the part of the perceiver. As Combs 

et al. (1976, p. 39) expressed it, "To produce change in behavior 

it is necessary to produce some change in a personal field of meaning." 

Levy (1970, pp. 250-251) commented on the relationship between 

perception and change in behavior, stating, "Stability and change in beha

Vior, both between and within person variation, are viewed as reflections 



of stability and change in perception and cognition and of individual 

differences in the processes and capacities involved in them." 
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The perceptual field is fluid enough to permit change in behavior 

(Avila et al., 1977, p. 63). This fact has wide implications for all 

aspects of human functioning and is very useful for education (Combs et 

al., 1976, pp. 202-203). However, the more fundamental the change that 

is desired, the more the time that will be required to effect it (Avila 

et al., 1977, p. 57). Changing a student's perception about the Amazon 

River, for example, is easy to do; but changing his perceptions about 

himself takes a considerably longer time (Combs, 1979, pp. 203-204). 

Effect on Self-Concept and Perceptions 

A self-concept is constituted of the ways in which a person sees 

himself. These ways of viewing self have been amassed through the years 

from the interaction of the person with things, events, and other persons 

(Combs et al., 1971, pp. 48,50). Self-concept appears to be the single 

most important factor affecting perceptions. It" functions in the selec

tion of perceptions which corroborates and supports the existing beliefs 

about self and operates to maintain and reinforce that self (Avila et al., 

1977, p. 64). 

Persons with positive self-concepts seem to perceive themselves 

as being liked, valued, and adequate to deal with problems or ordeals. 

This fee ling of wholeness is wh at permi ts them to behave with integrity, 

dignity, and maturity (Combs et al., 1962, p. 51). People with positive 

self-concepts tend to be independent as well as cooperative. Such persons 

can maintain their independence because of belief in themselves and tend 
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not to always feel the need to follow group pressures. They also can be 

very effective cooperators when appropriate. Moreover, they tend not to 

surrender their personal beliefs as they work with a group, since to them 

it is an investment of self as an act of self-will (Combs et aI., 1971, 

p. 146). Those with negative self-concepts. who are failures in school. 

underachievers. or drop-outs. tend to be such because of the negative 

perceptions of themselves communicated from the world in which they live. 

As Purkey (1970. p. 11) stated: 

A student who considers himself a failure at school will reject 
or distort evidence which contradicts his perceived self. no 
matter how flattering the information may be or how helpfUl it 
may appear from another person's point of view. As Jersild sug
gests. the child is active "in the maintenance of the se If pic
ture. even if by misfortune the picture is a false and unhealthy 
one." 

Effect of Personal Adequacy on Perceptions 

Every human being and living thing has an active. basic striving 

toward health. growth. and fulfillment. a need for personal adequacy 

(MaslOW, 1971, p. 25; Combs et a1.. 1971. pp. 66-68). Personal adequacy 

demands that a person generally perceive that which will enhance the self 

(Combs et ~l .• 1976, p. 133). A person's need for personal adequacy is 

what gives his perceptions selectivity (Allport, 1955. p. 48; Avila et 

al., 1977, p. 76). The phenomena to be perceived are limitless. but there 

is a tendency for a person to perceive those phenomena which correlate 

with his perceptions of self and which have personal meaning for him 

(Purkey. 1970. p. 10). 

The effect of personal adequacy on perception is well summarized 

by Barnes (1977. p. 281): 



The remarkable thing about us humans is that we are free to 
imagine the kinds of people • • • we wish to be and we are 
equally free to work toward becoming this. I believe that 
every man chooses how he will look at himself, how he will 
see his fellowmen, and how he will regard the rest of the 
world about him. He may not always be able to pick the situ
ations in which he finds himself, but he can choose how he 
will view them and what he will do in responding to them. 

Effect of Experience on Perceptions 
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A person's experiences affect his perceptions significantly. Per-

ception and behavior are a function of experience. All behavior and 

perception is constructed by experience and the factors in the environment 

of the behaver (Nevill, 1977, p. 162; Segall, 1979, p. 8). People organ-

ize everything they perceive into categories with which they are familiar 

(Carterette and Friedman, 1974, p. 83). 

As an example of experience affecting perception, Combs et al. 

(1976, p. 101) cite the famous experiment with different water tempera

tures. The experimenter prepared three pails of water at 35°, 70°, and 

1400 P. The subject put one hand in the pail on the right and one hand in 

the pail on the left. Then, both hands were immersed into the middle 

pail (70°). When asked if the water is hot or cold, the answer depends 

on the "experience" of the particular hand. o The hand in the 140 tempera-

ture felt the 70° water to be cold, while the hand in the 350 water felt 

the 70 0 water to be warm. Thus, perception depends on previous experi-

ences of the perceiver (Combs et al., 1976, p. 101). 

Self-Disclosure and Inferences 

A person's account of himself is useful in making inferences about 

his behavior. Combs et al. (1971, p. 54) suggested that, ''What a person 
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has to say about self is valuable data. It is observable behavior. Like 

any other behavior, it is an expression of the subject's perceptual field 

at the moment of acting." Nevill (1977, p. 179) called the self-disclosure 

"revealingness, which is defined as being open and true in a relationship 

to another so that a person is able to know the other's real self." In 

making inferences, people behave as human instruments and take "readings" 

on what they have to say about themselves, their attitudes, feelings, con

cerns, beliefs, and problems (Combs et al., 1976, pp. 380-385). 

Inference, as a technique in scientific inquiry, is very useful. 

It has been regularly employed in the physical sciences in working with 

difficult problems. Lacking the capacity for inference, science would 

not be able to deal with the unseen or the future (Avila et al., 1977, 

p. 66). 

Summary: Perceptual Psychology 

Three frames of reference for the study of persons have been pre

sented in the foregoing. The external frame of reference was concerned 

with the outward observation of persons and their behavior. The internal 

frame of reference refers to the individual perceptions and meanings of 

experiences as perceived by the behaver. Lastly, the perceptual psychology 

frame of reference which makes it possible to view the person from the 

standpoint of the outsider as well as that of the behaver. 

Perceptual psychology's premise is that behavior is, without excep

tion, a product of perception. Consequently, a person behaves in terms of 

the personal meanings existing for him at the moment of behavior. 

Each person's perceptual field tends to determine his behavior. 
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This perceptual field is comprised of the two elements, ground an~ figure, 

with the ground including everything in the perceptual field of the per

ceiver. The figure includes that something which has been differentiated 

out from the ground by the behaver. The figure comes into focus and 

recedes into the ground as the perceiver's focus shifts. If a change in 

behavior is desired, there must be a change in perception. 

Self-concept, the need for adequacy, and experience tend to affect 

what a person perceives and how he will respond to his perceptions. Self

concept appears to be the single most important factor affecting percep

tions. It accepts perceptions which corroborate and support the existing 

beliefs about self. The need for personal adequacy guides the perceiver 

to focus on that which will enhance the self. Experience gives people 

categories into which everything they perceive is organized. 

Self-disclosure is useful in making inferences about a person's 

behavior. Inference is a respectable and scientific technique equally 

appropriate to the social and physical sciences in working with difficult 

problems. 

Philosophies of Education 

There are many philosophies of education and many ways of classi

fying and presenting them. Three philosophic positions have been chosen 

to present which appeared relevant to this investigation. These three 

educational philosophic positions are: (1) the experimentalist; (2) the 

conservative; and (3) the reconstructionist. These philosophies represent 

a wide range of perceptions concerning what a school might or should be. 

Persons holding one or another of these philosophies would be quite likely 



33 

to suggest distinctly different curriculums for students. It is entirely 

possible that most people do not think. and would not report their thoughts. 

about curriculum matters in such discrete philosophic categories. but 

rather would tend to blur the distinctions between one philosophic posi

tion and the next. with much overlap occurring. These three philosophies 

are briefly introduced in the following paragraphs. 

The Experimentalist's Educational Philosophy 

In the experimentalist view. problem-solving and learning for the 

here and now are of the utmost importance (Wiles and Bondi. 1979. p. 77). 

Exponents of this view are committed to the scientific method. to the 

democratic process (Hullfish. 1960. p. 43). and to reflective thinking 

(Hullfish and Smith. 1961, pp. 35-36). According to Hullfish. in the 

experimentalist's philosophy. the interests of the students provide the 

starting point for learning (Phenix. 1964. p. 12). 

Experimentalists. as exemplified by Hul1fish. have stated that it 

is the responsibility of the school in educating young people to assist 

them to live with constant change (Wiles and Bondi. 1979. p. 77). The 

student. they claimed. should be guided to use knowledge from the past 

only as it assists him to understand the present. Moreover. knowledge 

which sheds light on the future is worthy. Knowledge is acquired through 

individual experiences in problem-solving. using the scientific method 

(Hu11fish and Smith. 1961. pp. 215-216). 

The school. according to Hullfish. should provide a democratic 

atmosphere where the student is perceived as a unique person with valuable 

contributions to make (Hul1fish. 1960, p. 39). Such an atmosphere 
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provides many opportunities for students to be consulted and to choose 

from among alternatives (Wiles and Bondi, 1979, p. 77). The school should 

create an atmosphere within which the student can develop his own poten

tial and can be self-starting, self-directing, and self-actualizing 

(Tanner and Tanner, 1980, p. 135). Schools should encourage students to 

think through and reflect on problems and arrive at their own methods, 

conclusions, and solutions. Teachers functioning according to the experi

mentalist's educational philosophy have the responsibility to stimulate 

and direct the students' interests (Hullfish. 1960, p. 36). 

The Conservative's Educational Philosophy 

Bestor believed that the function of the school was to transmit 

and reappraise traditions and knowledge from the past (Tanner and Tanner, 

1980, p. 109). This conservative philosophy. exemplified by Bestor, 

emphas i zed wh at he re ferred to as "generative training" (Pheni x, 1964, 

p.36). By generative training, he meant learning from the five subject 

matter areas of: (1) English; (2) mathematics; (3) science; (4) history; 

and (5) foreign languages (Wiles and Bondi. 1979, p. 386). He suggested 

that, from the intensive study of these subjects, a person's total future 

learning can proceed (Tanner and Tanner. 1980. pp. 104, 110). 

Schools must conserve and pass on to young people what has corne 

down as the heritage of the civilization, according to Bestor. He claimed 

that the only real knowledge is the accumulated knowledge of the past 

(Phenix, 1964, p. 38). It was his contention that many, if not most. 

truths handed down from the past are unchanging and relevant. Thus, he 
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stated that schools should give very careful attention to knowledge from 

the past rather than spend a great deal of time on the future. 

Bes tor advocated teaching "enduring" truths through great 1i tera

ture, ancient, modern, and American history, mathematics, and science 

(Tanner and Tanner, 1980, p. 109). He believed that the school should be 

designed to equip students to analyze situations, not simply to adjust to 

them (Phenix, 1964, p. 37). Furthermore, he felt that the school should 

produce students with disciplined minds (Bestor, 1953, pp. 59-60). Schools, 

said Bestor (1953, p. 38), should prepare students to think through prob

lems and situations before deciding and acting on them. He emphasized 

that the thorough and systematic study of the traditional subjects devel

oped good habits of studying and problem-solving (Tanner and Tanner, 1980, 

p. 390). 

The Reconstructionist's Educational Philosophy 

Reconstructionists are committed to cultural adaptation, modifica

tion, and change (Brame1d, 1965a, p. 34). Brameld's philosophy of recon

struction is internationally oriented (Phenix, 1964, p. 106). He advoca

ted world-wide democracies where men are in control of their own destinies 

(Brameld, 1965b, p. 25). In such a system, the majority of the people 

would control the basic natural and human resources with constant minority 

criticism and correction (Brame1d, 1965b, p. 25). 

Brame1d proposed a world government in which the school would have 

a responsibility to include within the curriculum the major problems in 

politics, economics, religion, aesthetics, and education (Brameld, 1965b, 

p. 22). The school would provide a broad knowledge base and education for 
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citizenship to each student (McNeil, 1981, p. 25). It would foster plan

ning, thinking, and decision-making in a cooperative atmosphere at a 

people level (Brame1d, 1950a, pp. 584-585). In this process, people would 

have the opportunity to reconstruct the culture as desired. 

Brame1d contended that education has a transmitting function in 

terms of present knowledge, but it also has a recreative function (Brame1d, 

1950b, p. 127). In this function, the teachers, students, and parents 

would be involved in the process of creating and recreating the community. 

The role of the schools would be to promote reflected, purposeful change. 

This change would be in the direction of creating world-wide democracies 

and a world government dedicated to harmony among peoples and the preser

vation of civilization (Tanner and Tanner, 1980, p. 120). 

Summary: Philosophies of Education 

Three educational philosophic positions were chosen for this 

investigation. They are: (1) the experimentalist philosophy; (2) the con

servative philosophy; and (3) the reconstructionist philosophy. 

The experimentalist advocated the use of the scientific method for 

problem-solving, the practice of the democratic processes, and the continu

ous use of reflective thinking. Young people would be taught to live with 

constant change. They would be taught through the use of their interests 

as starting points, and they would be perceived as unique, contributing 

individuals. 

The conservative philosophy stressed the transmission of tradi

tions, the utilization of knowledge from the past, and the training of 
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disciplined minds. This philosophy emphasized that the learning of gener

ative subjects would set the stage for all further learning. 

Reconstructionists were committed to world-wide democracies where 

men would be in control of their own destinies. To live in such a world, 

it was recommended that the students would be instructed in the major prob

lems in politics, economics, religion, aesthetics, and education. Stu

dents would then have a broad knowledge base and have the opportunity to 

participate in the reconstruction of the culture, if desired. 

Curriculum Considerations 

There are many definitions of curriculum which usually are stated 

as combinations of educational processes. For the Mexican American stu

dents, it tends to become the formal process of socialization into the 

dominant culture (U.S. Commission on Civil Rights, 1975, pp. 33-34). With 

every person it is, among other things, the process of expanding the 

intellectual and emotional base, developing a personally satisfying self

view, creating an adequate world view, and acquiring productive relational 

skills (Tanner and Tanner, 1980, p. 121). 

Curriculum Development 

Curriculum development is an intricate process of evaluating 

needs, delineating desired learning results, planning and preparing for 

instruction to attain these results (Eisner, 1979, pp. 108-109), while 

focusing on the personal, cultural, and the social needs and concerns of 

the students which the curriculum should satisfy (Carrillo, 1977, pp. 
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44-45). Some basic components which are essential to curriculum develop

ment are discussed in the following. 

Needs. Curriculum development involves the consideration of the 

needs of the community in general and the students in particular. Smith, 

Stanley and Shores (1957, p. 106) and Wiles and Bondi (1979, p. 258) stated 

that the curriculum should consider the interests, abilities, and needs of 

the students. In addition, Unruh (1975, p. 84) specified that the psycho

logical needs of students should also be taken into account. Curriculum 

development aims to fulfill all the aforementioned needs. 

Culture. The curriculum should reflect the cultural diversity of 

the community. McNeil (1981, p. 246-250) mentioned that the curriculum 

should include the acceptance and respect of the pluralistic cultural fab

ric of the community. Such social concerns as learning about people, 

respecting differences, and recognizing commonalities are needed within a 

curriculum which accounts for the pluralism of American society (Unruh, 

1975, pp. 88-89). In order to achieve this goal, the curriculum must be 

constantly adapted. Stereotyping and superiority-inferiority complexes 

involving such factors as the sex, race, and age emerge in the absence of 

such adaptations (Wiles and Bondi, 1979, pp. 390-391). 

Goals and Objectives. Curriculum development involves the formu

lation of goals and objectives at various levels, ranging from global 

goals to specific objectives for the classroom (Bloom, 1981, pp. 21-22). 

This task is rather complex. The complexity arises as attempts are made 

to translate global goals into specific behavioral objectives which 
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1979, pp. 38-39). 
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McNeil (1981, p. 103) stated that goals and objectives which are 

pertinent to the current and future situations, to the interests of the 

students, and which address the problem of cultural pluralism are pre

ferred to education based on tradition. He added that, whenever there is 

a conflict of values, political processes are utilized to resolve such 

conflicts. Unruh (1975, p. 85) stressed that, since life is changing and 

curriculum development arises from experience, the goals and objectives 

cannot be fixed for all time, but rather should continuously account for 

the dynamic and shifting human values and technical advances. 

Subject Matter. The subject matter should be selected on the basis 

of its present and future utility (Wiles and Bondi, 1979, p. 77). It must 

enable the students to interact with people of different cultures and 

statuses in this pluralistic society (Crabtree, 1978, p. 115). The curric

ulum subj~ct matter needs to be flexible in order to adapt to changing 

times, shifting values, and varying cultural preferences (Smith et al., 

1957, pp. 126-127). Unruh (1975, p. 85) noted that the students should 

learn to formulate questions, search in different ways and places for 

answers, organize ideas into concepts, and evaluate their judgments. 

Evaluation. The process of evaluation is vital to curriculum 

development; curriculum development cannot be relevant without continuous 

feedback about its effectiveness or lack thereof (Bloom, 1981, p. 210). 

Evaluation in curriculum development processes are more than simply using 

standardized tests or teacher-designed, classroom tests. Combs et al. 
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(1974, pp. 61-63) suggested that it should include self-evaluation, varied 

feedback, and data on attitudes and values. Finally, evaluation ought to 

facilitate detection of weak areas in curriculum development which need 

improvement (Unruh, 1975, pp. 85-86). Evaluation should provide informa

tion about how to improve a course, how to decide which programs should be 

continued, and how to evaluate the eventual effects of the current curric

ulum (McNeil, 1978, p. 151). 

Knowledge. A wide range of knowledge is required in curriculum 

development. Understandings and skills which are vital in such a process 

include recognition of facts, principles, procedures, and information 

(Orlosky, 1978, p. 95). It also includes understanding, application of 

concepts to new situations, analysis, synthesis of ideas, and assessment 

of knowledge (Eisner, 1979, p. 121). Unruh (1975, pp. 86-87) suggested 

that knowledge is in a constant state of flux. As new knowledge is ac

quired, the curriculum should reflect and continuously incorporate that 

new knowledge. 

Phenix (1964, p. 38) asserted that the knowledge included in the 

curriculum should be in the areas of foreign languages, English, mathe

matics, science, social studies, aesthetics, knowledge of self, history, 

and geography. It is not, however, within the scope of this study to 

investigate all of these areas. 

Participants in Curriculum Development 

The literature on curriculum development emphasized the need for 

the inclusion of a variety of participants in any curriculum development 
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process. First, the curriculum tends to be better understood and sup-

ported by the public if this involvement occurs (McNeil, 1981, p. 349). 

Second, when persons feel that they have assisted in the planning of the 

curriculum, they will have a feeling of increased responsibility to see 

that it is effectively carried out. More importantly, as Smith et al. 

(1957, p. 452) noted: 

Those who are affected by a policy or program of action should 
share--to the extent of their ability to do so intelligently 
and responsibly--in shaping the policy or program. This prin
ciple is a special case of the more general notion of the inher
ent worth of the individual and the consequent demand that he 
be respected. To refuse to allow the individual to share, even 
indirectly through representatives, in making policies and pro
grams under which he must live is to violate him as a person. 

The process of curriculum development requires the involvement and 

participation not only of individuals, but of groups of individuals and 

organizational entities (Unruh, 1975, pp. 113-117). Participants should 

contribute directly or indirectly to the process of curriculum development 

at some level (Hass, 1980, p. 257). There shOUld be collaboration from 

colleges, curriculum specialists, educators, lay people of the community, 

parents, and students. Tanner and Tanner (1980, p. 374) mentioned that 

including school-university collaborators, parents, students, and cornrnu-

nity members in the process could make the curriculum more responsive to 

the varied demands of different publics. The input of these various 

potential participants is briefly discussed below. 

College. Schools and colleges should cooperate in curriculum 

development (Smith et al., 1957, p. 496). This cooperation can be 

achieved through various forms of interaction. One method of interaction 
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which can be employed is the development of articulation between the 

schools and colleges regarding the educational requirements which the 

students will encounter at the college level (Foshay, 1970, pp. 143-153). 

Thus, the schools would have the opportunity to more effectively prepare 

the students for their future in education. Another form of this coopera

tion could be the recommending of appropriate instructional methods, 

materials, and techniques. Colleges are in a position to render these 

recommendations, since they tend to be more directly involved in the most 

recent research efforts in these areas (Unruh, 1975, pp. 23-235). 

Curriculum Specialists. The role of the curriculum specialist in 

curriculum development, according to Wiles (1963, pp. 222-223), is to pro

vide structure for planning with others, to coordinate and facilitate the 

efforts of each school faculty in order to develop a unique curriculum 

which is effective for the students and community it serves. Hass (1980, 

p. 258) emphasized that curriculum specialists should be aware of the need 

for relating schools to the surrounding political, economic, and social 

forces in order for the curriculum to be relevant. The curriculum special

ist has the responsibility to be aware of variables which constitute a 

curriculum and to instigate, administer, and chair the process of curricu

lum development (Orlosky, 1978, pp. 353-355). 

Educators. Both teacher and administrator groups should assume 

leadership roles in curriculum development. These educators tend to be 

cognizant of school district policies, the goals and needs of the particu

lar schools, and the processes of instruction and curriculum development 

(Unruh, 1975, pp. 105-110). Hass (1980, p. 258) observed that educators 
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must make sure that in curriculum planning, the characteristics of the 

learner, his society, and the future developments be taken into consider-

ation. Finally, Smith et al. (1957, p. 453) stated that, in addition to 

the knowledge of theory and practice of curriculum, educators must be 

versed in human relations. Educators lacking human relations skills will 

not be able to extract the latent resources of the participants in curric-

ulum development (Unruh, 1975, p. 227). 

Community. Smith et al. (1957, p. 452) suggested that lay members 

of the community should be involved in stating the curriculum problems to 

be studied, collecting and interpreting the data and performing other 

tasks deemed necessary in local curriculum development. Schaffarzick 

(1976, pp. 33-34), however, found that community participation in curric-

ulum development tended to be minimal, casual, and reactive. Community 

participants, Schaffarzick stated, typically appear to contribute during 

early stages when the goals of a curriculum have been set, or in the late 

phases when curriculum development has been completed. Hass noted: 

From 1960 to the present, the prevailing practice in many school 
districts has been to curtail opportunities for citizen partici
pation, and, increasingly, to try to confine curriculum decision
making to the professional educators. In the late 1960s this 
led to the press for community control through decentralization 
of large, urban school districts--a prime ~xample of our failure 
to involve citizens in curriculum planning. Such involvement 
would have helped teachers and other curriculum planners to be 
sensitive to the realities of life in the school community 
(Hass, 1980, p. 257). 

He stated that curriculum planners must admit that a monolithic curriculum 

is not acceptable for communities in the American pluralistic society. 

Students. McNeil (1981, p. 305) stated that students do not have 
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much formal power over the curriculum. He said that whatever policy-

making influence the students have, they are not absolute and they can 

be revoked by higher powers from whence they were granted. However, the 

students have "feet power," in that if they do not want a course, they 

will not enroll in it. 

The students tend to be a valuable, untapped resource in curricu-

lum development. They know from experience the strong and weak areas of 

the local curriculum (Hass, 1980, pp. 257-258). Students can be involved 

in setting goals and objectives, planning learning experiences, and in the 

process of evaluation to improve the present curriculum. However, as 

Unruh stated: 

In the final analysis each student makes his or her own curriculum. 
The past experiences that the individual brings to the situation, 
his or her personal thoughts, feelings, and meanings, are all part 
of the context in which the curriculum operates. . • . Students 
constantly perceive hidden messages in communications by the teach
ers or other students that tell them whether the sender is trans
mitting warmth, love, and respect or prejudice, hostility, and 
contempt (Unruh, 1975, p. 89). 

Wiles (1963, p. 235) mentioned that students can provide valuable 

information for curriculum development, because, as he said, "the real 

curriculum is what the pupils perceive it to be, not what adults expect 

or hope." Bernard and Huckins (1974, pp. 36-37) proposed that students 

tend to learn more efft~tively when teachers communicate to the students 

that their involvement is desjred and significant. They suggested that 

students be involved not only in ~urriculum development, but also in 

decisions about material, distribution of time, and methods of evaluation. 

Parents. Wiles and Bondi (1979, pp. 195-197) emphasized that 

curriculum development should be a cooperative effort and should include 
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parents from the very beginning of the process. Parents tend to know what 

kind of educational growth they wish for their children and often can 

demonstrate evidence of what effect the present curriculum has had on 

their children. This information is valuable to curriculum development 

(Wiles, 1963, p. 237). Schools transmit values and styles of living which 

are family matters. Hass (1980, p. 257) noted that "education transmits 

values and beliefs as well as knowledge. Since values and beliefs are 

very much family •.• matters, parents ..• must be involved in curricu

lum planning." 

Orlosky (1978, p. 440) stated that "parents must become an integral 

part of any educational program," while Hass (1980, p. 257) observed that 

"all parents often wonder whether teachers genuinely accept and share 

their concern about the learning of their children. Without cooperative 

planning, each group often sees the other as insensitive, as having unreas

onable expectations, and as making unrealisti c demands." 

Summary: Curriculum Considerations 

Curriculum development is an intricate process. It involves evalu

ating needs, delineating desired results, planning, and preparing for 

instruction to attain those results, while focusing on the personal, cul

tural, and social needs and concerns of the students. Some basic compo

nents of curriculum development in any society are: (1) the needs; (2) the 

culture; (3) the goals and objectives; (4) the subject matter; (5) the 

evaluation; and (6) the knowledge. 

The literature on curriculum development emphasized the need for 
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the inclusion of a variety of participants in any curriculum development 

process. Some of the suggested participants are the: (1) colleges; 

(2) curriculum specialists; (3) community; (4) educators; (5) students; 

and (6) parents. Involving these participants tends to result in a cur-

ricu1um more responsive to local needs and aspirations. Also, there will 

tend to be a feeling of increased interest and concern by the participants 

in seeing that the curriculum is carried out effectively. 

Curriculum Preferences 

The curriculum of any school system necessarily includes a large 

and varied number of areas of educational concern. Since the purpose of 

this study was to ascertain certain of the curriculum preferences of 

Mexican American leaders for students of Mexican American heritage wi thin 

the community, it was deemed necessary to limit the inquiry to several 

crucial aspects of the curriculum. 

In a dissertation considering the needs of Mexican American stu

dents, Senour (1972, pp. 11-12) noted that the most pressing nseds of these 

students appeared to be the following: (1) increase in achievement; 

(2) help in overcoming language difficulties; (3) access to culture-fair 

te.sting; (4) improvement of self-concept; and (5) elimination of uncon

scious cultural clashes. From among these categories of need, it appeared 

to this investigator that there were three which were appropriate to 

investigate against the backdrop of the three philosophies of education 

and perceptual psychology. These three categories were: (1) language expe

riences; (2) self-concept; and (3) academic achievement. 
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At one level of curriculum consideration the above three areas 

of concern appear to be of immediate importance to each young Mexican 

American student in school (Trujillo, 1982, pp. 221-222). At another 

level of curriculum concern, teachers and curriculum planners should be 

intimately concerned. The needs of the Mexican American students, 

Barnes stated (pers. comm., 1982) must be paramount in the focus of each 

person responsible for developing curriculum for these students. At 

still a third level. parents and other attentive members of the commu

nity have needs, concerns and expectations. 

Carrillo commented on the needs of Mexican American students, 

emphasizing that language as perceived by most education specialists is 

" ..• the major factor which influences the lower achievement levels of 

the culturally and linguistically different child" (Carrillo, p. 34). 

This, he indicated, represents the "deficit" view of the minority stu

dent's innate capacity to communicate effectively in English because he 

speaks Spanish. He noted that these education specialists are gradually 

shifting their perceptions from this "deficit" viewpoint to one which is 

called the "difference" viewpoint. This "difference" perspective focuses 

upon the acquired skills of the student rather than upon their native 

ability (Carrillo, p. 35). 

Barnes stated that the Mexican American student, upon entering the 

classroom, needs an environment which offers acceptance and support for 

his cultural differences, including language (pers. comm., 1982). He added 

that this offers both opportunity and challenge for the teacher, who must 

create this special environment. As the teacher moves with the student 
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from where he is, with his different culture and language system, the 

opportunities to acquire new skills in English can gradually be provided. 

Concerning self-concept, Carrillo commented that there are many 

forces at work which, in sum, would tend to make the Mexican American 

student in school feel less than adequate. Stated differently, the 

Mexican American student seems to experience difficulty in maintaining a 

strong positive self-concept in the face of many anverse social-psycholo

gical pressures (Carrillo, pp. 27-30). 

It is crucial that Mexican American students be provided the 

opportunity to develop a positive self-concept. Barnes stated that it is 

self-evident that the student who enjoys a well-developed and positive 

self-concept will be in a position to maximize the educational experi

ences of the classroom (Barnes, pers. comm., 1982). The two factors 

thus discussed, language and self-concept, lead directly into the third 

factor of achievement at a productive level which, it is presu~ed, is 

the desired outcome. 

Concerning the achievement of Mexican Americans in school, 

Carrillo listed a series of factors which he perceived to operate nega

tively in influencing the performance of these students. The factors 

were: (1) the educators' negative attitudes towards diversity 

especially in language and culture; (2) the lack of awareness of the needs 

of Mexican American students; (3) the inadequacy of teachers to understand 

and work with Mexican American students; (4) the inadequacy of the curric

ulum for these students; (5) the inappropriateness of testing instruments; 
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and (6) the indifference to the needs of the Mexican American in general 

(Carrillo, pp. 30-40). 

Achievement is intimately linked both to language and self-concept. 

Gill, in reporting the results of an investigation, discussed the rela

tionship between achievement and self-concept in students as follows: "The 

results of this study support the conclusion with such convincing unifor

mity that the importance of the self-concept in the educational process 

seems to need more emphasis than is presently given to it" (Gill, 1969, 

p. 6). 

Summary: Curriculum Preferences 

Curriculum includes a large number of areas of educational concern. 

However, this investigation will inquire only into the crucial aspects of 

curriculum for the Mexican American student. These areas are: (1) lan

guage; (2) self-concept; and (3) achievement. (See Table 3, p. 50 for an 

outline of how these areas fit into the theoretical framework.) 



Table 3. Detailed theoretical framework, Mexican American community leaders' curriculum preference 
model. 

Perceptual PsychololY 

I. Perceptual Proce •• : 
• Perceptlm detel'llines behavior 

I'ny differentiation a person .. leo 
Perceptual field is .... total oC 
persona. ~.nlnl for each pe~on 
Penon continually surveying and 
differentiatinl field 
Experience arfect. perceptions 

• Meaning. person attache to things 
and evenU are UIIique and personal 

2. Self-Concept: 
• Self-concept influence. perception 

the IIOst 
• Se 1 f-concept ade up of liars 

person sees self in his interac
tlon with hh envi rD!lllent 

• Positlve self-concept yields both an 
Independent person and a ready 

· t:ce~:~~ has a need for ade-
quacy; this de_uls perception. 
which enhmce the !elf. 

3. Behavior: 
• Beh.vior b a result of perception 
• FrIM person ' •• tandpolnt, hb beha

vior is caused, purposeful and has 
• rell50n 

• To produce chan .. In behavior, need 
to chanle personal fie Id of .. ani ng 

Philosophle! of 
Educatlon 

1. Experl ... ntallst: 
•• Sci enti flc .. thad 
b. Relective thlnlr.1ng 
c. Motlvation 
d. Present/future oriented 
e. FOCU5 on experience 
f. DellOcrati c proce.s 

2. Conservat! vel 
•• Knowledge CrOll past 
b. Tradition 
c. Disciplined .Ind 
d. Generati ve training 
e. Structured learning 

3. Reconstructlonlst: 
•• Cultural change 
b. Internationally 

oriented 
c. Knowledge about 

world issues 
d. Education for 

cltizen.hip 
e. Preservation of 

civilization 

Curriculum Con~iderRtions 

1. CurriculUil DevelopJICnt; 
• Needs of cOlnllUni ty in general 
• Needs. Interests, and abi 11 ties 

of students in partiCUlar 

2. Culture: 
Curriculu • .u5t reflect cultural 
dlverstty of co ... nlty 

• Curricul ... feature: (1) learning 
about people; (2) respecting dl fference5 i 
and (1) recogniling cOIIIlIIOIlalitle. 

• CurricuIUII ... st constantly adapt to help 
avoid .tereotyplng Md super I ori ty
Inferiority cOlftJllexes of sex. race, age, etc. 

3. Coah and Objectives: 
• Curriculu. development involves setting goals 

and objectives at all levels froll global to 
highly specific behavioral ones 
Goals and objectives cannot be fixed for all 
tI.e because: (1) changing ti .... change 
society; (2) values shift; and (3) cultural 
preferences vary 

4. Subject Mltter: 
Subject aatter selected on basis of present 
and future utility 

• Sooject satter should enable students to 
interact "ith people froll different culture • 
and statuses in a pluralistic society 
Sooject utter can ellerge 85 students learn 
to: (1) Comulate question.; (2) search for 
answers; (3) Organi ze ideas and concerts; and 
(4) .. oke judge"",nt. 

S. bowledge: 
• As nev knowledge is Acqulr@d It l~ in~orporated 

6. Evaluation: 
CurriculU1l can only be improved when continuous 
feedback is provided 
EvalUation h lOore than tests--It Is: (ll .olf
evaluation; (2) data. on attitudes and valuesi 
and (3) yaTi~d fe~dback 

• EvalUAtion shOUld provide data for continuous 
reshaping of curriculum 

CurrieulWi Preferences of 
Mexican American Leaders 

Language I Sol f -Concept I /lch I eve""'nt 

Unknowns To Be Df scovered 

V1 
o 



CHAPTER 3 

PRESENTATION OF DATA: LANGUAGE 

Method of Data Presentation 

Data concerning the Mexican American participants' secondary 

school curriculum preferences for Mexican American students will be pre

sented in this and the following two chapters. Each chapter presents 

one of the three ''To Be Discovered" categories (see "Theoretical Frame

work, p. 20) of the Curriculum Preferences of Mexican American Community 

Leaders, i.e.: (1) Language, Chapter Three; (2) Self-Concept, Chapter 

Four; and (3) Achievement, Chapter Five. 

Within each chapter, the data were organized and presented on the 

basis of the following three philosophies of education: (1) experimental

ist; (2) conservative; and (3) reconstructionist. The questionnaire 

statements, composites of the scaled responses presented as historgrams 

(quantitative data) and responses to the statements (qualitative data) 

were set forth under the appropriate philosophy headings mentioned above. 

Each response statement was analyzed on the basis of the concepts in the 

analytical portion of the theoretical framework (see p. 20), i.e.: 

(1) Perceptual Psychology; (2) Philosophies of Education; and (3) Curric

ulum Considerations. 

The format for the presentation of each questionnaire statement 

is as follows: (1) the questionnaire statement was presented: (2) the 
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relationship to the educational philosophy was stated; (3) the quanti

tative data derived from the responses to the questionnaire sLatement 

were displayed in a histogram and discussed; (4) representative comments 

of the respondents were presented and discussed; and finally, (5) a 

summary of the data was given. 

Language 

Language is a very important part of each culture and is an 

intimate aspect of its speakers. No language is better than another. 
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Each functions as the communicative system for a culture. Social scien

tists and educational specialists, however, often tend to see the student 

who is a native speaker of Spanish as handicapped or deficient. The 

U.S. Commission found that school systems did not recognize the richness 

of the Spanish language and employed various exclusionary practices that 

deny the Mexican American student the use of his language. This deficit 

view of the Spanish language and its speakers is gradually giving way to 

the view that the language and its speakers are different rather than deficient. 

Experimentalist Philosophy 

Questionnaire Statement Number 1 

"I believe that students' interests and experiences in languages 

should be stimulated and encouraged by teachers." 

This statement relates to the Experimentalist position of capi

talizing on the learners' intrinsic motivation to experience and learn 

many things. This is accomplished by using the students' interests in 
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the instructional process. In this approach, experiences which the stu-

dents may have had with one or several languages can form immediate 

points of departure for the learning process. 

As portrayed in Figure I, 85 percent (17) of the respondents 

strongly agreed with the statement concerning the teachers' responsi-

bility to stimulate and encourage students' interests and experiences in 

languages. Fifteen percent (3) of the respondents agreed with the state-

mente A total of 100 percent (20) of the respondents were in agreement. 

Respondents' Comments 

Diego Corona commented that it was the teacher's responsibility 

to motivate and stimulate the students' interests in language in order 

that learning will take place more effectively. 

I strongly agree • . • it is the responsibility of the teacher 
to look into what interests the student has. • • • And it is 
the teachers' responsibility to use language development or 
whatever, to stimulate the student, because I feel that once 
that,student is interested in certain things and is motivated, 
learning will take place easier than if the student is not 
stimulated or motivated. 

Sara Garcia shared that some teachers are afraid of parents' 

reactions to activities dealing with other languages and cultures. She 

stated that cultural prejudice still exists • 

• . . I really believe that students'interest in language 
should be encouraged rather than discouraged. The comment 
that I would like to make at this point is that at the junior 
high level, I see where languages and other cultures even right 
now are stifled. Teachers are afraid of how parents will 
react, and I am talking about rich and well educated parents. 
I have heard comments from my junior high school daughter that 
some of the parents pull their children out of field trips and 
other types of activities if they see other races and cultures 
involved. And I thought we were over all that basic prejudice, 
but we are not. 
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Figure 1. Composite Responses to Questionnaire Statement 
Number 1 (Language). 

"I believe that students' interests and experiences in lan
guages should be stimulated and encouraged by teachers." 

54 



ss 

Victor Franc~ said that a teacher can stimulate interest in 

language by being a model and providing a good program. " • My 

reason for strongly agreeing is that I teach languages. A 

teacher can stimulate interest in language in many ways. Certainly by 

being a good model and by offering a good language program. 

Ofelia Parra believed that not only should the teachers stimu-

late and encourage students' interests and experiences in languages, but 

that they should show respect for those languages and their respective 

cultures. 

Yes • • • I believe that in order to really understand human 
beings, you must be interested in their cultures and their 
languages and show a little respect for them. Like a case in 
point. You go into Mexico and the little villages which Presi
dent Kennedy and his wife visited and you will see their pic
ture. And you ask the villagers why and they say that because 
Jackie spoke in Spanish to them. So they say "She took the 
time to learn our language. Therefore, she must have cared 
for us." I think this is one of the best human relations 
things that we can have, that is to try to learn about other 
peoples' languages and cultures. 

Jorge Rivera noted that students' interests and experiences in 

languages would expand their universe. 

people communicate not only in English but in a variety 
of languages and the more capacity an individual has for com
municating in various languages, the greater the probability 
that it will be a peaceful world rather than a confrontation 
kind of situation which could potentially arise simply because 
you can not communicate. Being able to communicate facilitates 
everything. 

David Rosas stated that teachers have a very important role in 

encouraging students' interests in languages. 

I think that the teachers have a very important role in encour
aging the students. In my case, one of the teachers that I 
had was even an inspiration for me to get into the line of 



business that I got into because he was not only an excellent 
teacher at school but I admired him very much when he spoke to 
audiences. He even took time to produce some educational radio 
programs. These programs were great and I guess he inspired 
me to understand that there is a need for communications and 
that communications can serve a very good purpose not only in 
business but in social and human relations in general. So, 
teachers can be very inspirational if they really want to be. 

Discussion, Statement 1 

Among the comments presented above, there appeared to be a 
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consensus that teachers can make a significant difference in stimulating 

and encouraging their students in language experiences. Philosophically, 

the experimentalists subscribe to the idea that teachers should work in 

and through students' interests and experiences. The concept of involve-

ment through one's own concerns and inclinations serves as a ground for 

this position. The contention is that knowledge is acquired through 

individual experience and problem solving and that students have the best 

chance to become self-starting, self-directing and self-actualizing when 

they are pursuing their own interests. 

Percpetually, the student includes in his perceptual field those 

things which have personal interest, personal meaning and personal signi-

ficance. It is from his perceptual field that the student will differen-

tiate out those things about which he inten~s to think and act. Since 

behavior depends on how personally significant perceptions are to an 

individual, it would seem practical for the teacher to begin with those 

students' perceptions which are most significant to each individual 

student. 

For the teacher to recognize and utilize the special interests of 



the student is to reinforce their feelings of self worth. As the 

teacher persists in involving students in their specialized interests, 

the reinforcement continues. The more positive the students feel about 

themselves, the greater the possibility of them becoming both "self

starters" and "ready cooperators." 
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From a curriculum standpoint, to begin the formal learning expe

riences of Mexican American students with the interests and experiences 

is logical in terms of moving from the known to the unknown. The process 

offers the opportunity to not only signal the student that his cultural 

concerns are important, but that he himself is important. To employ the 

interests and concerns of the Mexican American student as subject matter 

requires of the teacher a special understanding of the society and the 

culture from which the student comes, as well as a keen capacity to 

relate in effective ways to that student. This relationship must permit 

the teacher to get in close touch with the student and, through consulta

tion, provide the teacher the data concerning the student's interests and 

experiences. The human dynamics of this process are delicate and compli

cated, but they offer the remarkable opportunity for providing each 

Mexican American student a stimulating, challenging, significant, grati

fying environment for his learning. 

Conservative Philosophy 

Questionnaire Statement Number 12 

"I believe that students should be expected, first, to learn 

the skills of communicating effectively in English." 
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This statement relates to the Conservative position of requiring 

English of all students as a structured learning experience in a genera-

tive subject. This instruction, it is anticipated, will contribute to 

the development of "disciplined minds" among the students. 

As portrayed in Figure 2, 10 percent (2) of the respondents 

strongly agreed and one person agreed, for a total of 15 percent (3) of 

the respondents who agreed with the statement that students should first 

learn the skills of communicating effectively in English. Forty percent 

(8) of the respondents disagreed and 45 percent (9) strongly disagreed, 

making a total of 85 percent (17) of the respondents who disagreed with 

the statement. 

Respondents' Comments 

Fernando Leal's comments regarding the expectation that students 

first learn the skills of communicating effectively in English were 

rather typical of the statements made by seventeen (85%) of the respon-

dents. Regarding this major concern in the education of Mexican American 

students, he contended that the native language should be used first as 

the students learn the concepts taught in school while English is taught 

immediately as a second language. 

I disagree with that. I think that students should first know 
their native language. Then once they have that firm base, 
continue with the second language. Here it is English. It is 
not necessary to wait till the students have complete dominion 
of their language to start teaching them English. English 
should begin from the first day of class, but as a second lan
guage. However, the necessary skills, the main concepts should 
be taught first in the native language. 

Miguel Castillo and Jaime Serna also stated that Mexican American 
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Figure 2. Composite Responses to Questionnaire Statement 
Number 12 (Language). 

"I believe that students should be expected, first, to learn 
the skills of communicating effectively in English." 
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students whose first language is not English should be taught first in 

their native language. Miguel commented: IIIf we are speaking of children 

whose first language is not English, then I think they should be using 

their own language first to learn in school. Then they can learn English, 

of course. 1I Jaime stated: " ... that a student should learn to commu-

nicate effectively in the language they came prepared to do so in, whether 

it be Spanish, Portugese, French or Black dialect. A professional teacher 

ought to be cognizant of that and prepared to teach in such a situation. II 

Eduardo Ruiz stated that he had consistently believed in the 

idea of taking the students where they are when they come to school and 

build on that, as well as making the students feel good about what they 

already come to school with . 

• I've always believed that in public education you take 
kids from where they are when they corne to your door and build 
on that. I think each student should feel a sense of accom
plishment about what he already brings to the school system 
and should develop and strengthen the skills which he brings. 
I think the English-first requirement defeats the whole pur
pose of bilingual education, defeats the whole purpose of 
pluralism and it defeats the whole philosophical concept of 
taking the kid from where he is. I strongly disagree. 
That is an expectation Anglo parents should have for their 
kids. But I think that's imposing the requirement on a whole 
sector of kids who don't meet that criteria and that is wrong. 

David Rosas commented that the English-first approach was detri-

mental to him, and he believed that students should be given the opportu-

nity to feel good about the language they already speak. 

In my case I cannot agree with that. My native language is 
Spanish and we were prohibited from even daring to speak our 
native language in classrooms, in the halls, in the school 
yard and so forth. I think that was detrimental. There 
should be some consideration for those students [who speak a 
language other than English] and they should not be deprived 



of the opportunity to feel good about themselves and the lan
guage they speak. If they do not feel good about it they 
will become timid, apprehensive and they can get a feeling 
of inferiority. So, I would disagree that they should first 
be expected to communicate in English. 

Jorge Rivera stated that there are many non-English speakers in 

61 

the United States. He felt that if English is imposed on them when they 

come to school, their intellectual development will be hampered, they 

will be subjected to trauma, and their sense of self-worth will be 

eliminated. 

The basic premise is that English is the dominant language, 
the nationally recognized language in the U.S. The fact of 
the matter is that my native language is not English and there 
are many people in the U.S. and across the world whose native 
language is not English. So, why should students be hampered 
from their intellectual development by not using their native 
language for instruction. That is what will happen when an 
innocent, naive student goes to school. The first thing they 
are told is, "What you learned at home is all hog wash. You 
have to forget all of that and start learning here." I think 
educators have caused a trauma by doing that and have thus 
eliminated the students' sense of self-worth which facilitates 
learning. 

Marcos Rico observed that in requiring English to be learned 

first there was some implication that certain languages are better than 

others. He also commented that the non-English speaking student's 

learning would be interrupted until he learned English. 

I strongly disagree. I believe that perception is based upon 
the belief that there are languages better than others •... 
I don't think there is a language, culture, or human charac
teristic which can be judged better or worse. The individual, 
if he is an English speaker, already has a host of experiences 
and skills which he can use in English. Certainly English is 
the best vehicle by which to progress and avoid any interrup
tion in his learning. But to say that English is the best way 
for all. It largely depends on the individual and what he is 
bringing to that setting. 



Antonio Moreno was one of the two who agreed that English 

should be learned effectively first. 

I agree, even though we talk about bilingual education and 
all those things. You can not deny the fact that the U.S. is 
an English-speaking country. Proficiency in that language is 
paramount. If you can couple that with proficiency in one or 
two other languages, in addition to English, then your ability 
to excel in a competitive society is much greater than one who 
can only speak English. When I go back to your first state
ment, the business about bilingualism or trilingualism, what 
good will all of that do you, if you are excellent in Spanish, 
for example, but can't read or write English. This is the 
U.S., and it may sound anti-Hispanic but it isn't. The fact 
is that English is a fact and we might as well face up to it. 
So, become as proficient in English as you can because the 
majority of the people you will be working with is not 
Hispanic. 

Discussion, Statement 12 

The respondents generally disagreed with the idea of learning 

English first when the student entered school. It is important to know that 
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all of the respondents spoke Spanish as well as English, and only one of 

the twenty had English as his first language. This circumstance un-

doubtedly provided a special perceptual background for their evaluation 

of this statement. 

The conservative philosophy of education tends to emphasize the 

special function of the school to transmit and reappraise tradition and 

knowledge. Schools are expected to conserve and hand down the heritage 

of civilization. Emphasis is laid upon events of the past in their 

unchanging relevance. It seems consistent, according to this reasoning, 

therefore, that students would be expected to learn the skills of effec-

tive communication in the language of the mother country--in this case, 

English. 
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From a perceptual standpoint, the conservatively oriented teacher 

would be expected to direct the attention of the student to the most 

effective ways of communicating in English. It would be up to the 

teacher to focus the students' attention on those figures within the per

ceptual field of the teacher and students which need special attention. 

To the conservative mind, a positive self-concept should develop 

in the student as he masters the so-called "generative subjects" which 

include English, mathematics, science, history and foreign language. 

This then speaks to the curricular imperative of strong emphasis on these 

five fundamental subjects. The conservative teacher of Mexican American 

students would focus exactly on these generative subjects and make them 

the centerpiece of the learning process for his students. It is inter

esting to note that only 15%, three people, accepted this conservative 

position while 85% disagreed or strongly disagreed. 

Questionnaire Statement Number 13 

"I believe that all students should be expected to learn at least 

one foreign language as a part of discipline of the mind." 

This statement relates to the Conservative position of expecting 

each student to take at least one foreign language as a structured learn

ing experience in one of the five generative subjects. As with Statement 

Number 12, it is anticipated that this training will contribute to 

disciplined minds among the students. 

As illustrated in Figure 3, 15 percent (3) of the respondents 

strongly agreed and 20 percent (4) agree with the statement that students 
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Figure 3. Composite Responses to Questionnaire Statement 
Number 13 (Language). 

"1 believe that all students should be expected to learn 
at least one foreign language as part of discipline of the 
mind." 
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should be expected to learn at least one foreign language as part of 

discipline of the mind. One person was undecided. Thirty-five percent 

(7) of the respondents disagreed, and 2S percent (S) strongly disagreed 

for a total of 60 percent (12) of the respondents who disagreed with the 

statement. 

Respondents' Comments 

Marcos Rico stated that languages should be learned for many 

other reasons than for discipline of the mind. "I would disagree from 

the point of view that it zeros in on that particular aspect of discip

line of the mind. I think that languages certainly should be learned 

and the importance of languages in this 'world village' we live in is 

critical, but they are not critical because of disciplining the mind. 

They are critical for many other reasons and we could discuss these for 

a long time." 

Marta Contreras mentioned that she believed that students should 

learn languages for communication purposes, not to discipline the mind. 

She said, "I don't think they should learn languages as a discipline of 

the mind. Languages are important as a communication tool. I think it 

is important as a communication skill, thus I disagree with the statement." 

David Rosas commented that students should learn languages because 

of their own choice and for their own benefit. He commented, "I would 

disagree with that because I do not think discipline of the mind comes 

from learning a foreign language. If anything, they should learn lan

guages as their own goal or for their own good. I think students should 
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be able to be exposed to an education which would give them the opportu

nity to learn foreign languages." 

Carlos Guerra agreed that learning languages was one of the ways 

to discipline the mind. "Agree, although if a person wants to do other 

things to discipline the mind such as learning calculus and differential 

equations, those are other ways of disciplining the mind." 

Miguel Castillo strongly agreed with the statement. "I strongly 

agree. We shouldn't limit it to only languages, but languages absolutely 

discipline all sorts of things and it helps overall." 

Discussion, Statement 13 

The respondents tended to disagree with the statement that stu

dents should learn a foreign language as discipline of the mind. Those 

respondents who disagreed with the statement seemed to suggest that 

requiring foreign languages was not conducive to the democratic processes 

in that personal interests were not considered and choices were not 

available. Furthermore, several respondents tended to think that learn

ing languages help in bringing about a peaceful world. 

In line with the conservative thinking, it would be expected that 

at least one foreign language should be learned by each student and that 

this would function as an effective discipline of the mind, since this is 

a goal of the conservative philosophy. 

Perceptually, the conservative educator would expect to play an 

important part in determining the perceptual field for each student. 

Moreover, the teacher would expect to influence the differentiation pro-



cess of the student to a degree that they would focus rather exactly on 

the tasks set before them by the teacher, as director of learning. 
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Expecting each student to master a foreign language is one step 

in producing citizen products of schools with disciplined minds. A 

foreign language, being one of the generative subjects, would be expected 

to be a part of the curriculum of any conservatively organized school. 

It is seen as having both past and present utility to the Mexican Ameri

can student as a communication tool, as a means of understanding the 

culture, and as a way to better understand one's first language. 

Reconstructionist Philosophy 

Questionnaire Statement Number 21 

"I believe that students should learn to think internationally 

through learning to conununicate in one or more foreign languages." 

This statement relates to the Reconstructionist position of pro

viding the opportunity, through learning one or more languages, to become 

more internationally oriented. Such experiences would, according to 

Reconstructionist educators, tend to contribute to developing an expanded 

world view and an increasing appreciation of other peoples and their 

cultures. 

As portrayed in Figure 4, 6S percent (13) of the respondents 

strongly agreed and 30 percent (6) agreed, making a total of 9S percent 

(19) of the respondents who agreed that students should learn to think 

internationally through learning to conununicate in one or more foreign 

languages. One person was undecided. 



20 

18 

16 

14 65% 
r--

12 

10 

8 
30% 

6 r--

4 

2 5% 

0 n 
SA A U D SD 

Figure 4. Composite Responses of Questionnaire Statement 
Number 21 (Language). 

"I believe that students should learn to think internationally 
through learning to communicate in one or more foreign lan
guages." 
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Respondents' Comments 

Jaime Serna believed that learning languages would broaden the 

students' universe and make them more accepting of different ways in 

which people operate. 

agree. There is a ridiculous situation where we Americans 
expect everybody to adjust to our linguistic environment. It 
is very selfish to not try to facilitate our dealing with other 
nations on their own linguistic and cultural grounds. For 
example, foreign students here in our university. There is a 
different way that they deal with administration in their 
countries. Some of us are very insulted by some of the ways 
they try to deal with us. We have to understand that that is 
the way they have been brought up, to barter, to negotiate. We 
should be cognizant of that. 

Eduardo Ruiz hoped, by becoming more internationally minded 

through learning foreign languages, that this country would become less 
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chauvinistic and not cling to the idea that everything happens in English. 

"Yes I agree, ideally that would be real nice. Ideally, that is hope-

fully the direction in which we are moving. We need to move this country 

from feeling so chauvinistic in thinking that all thought processed, all 

decision making, and all that happens is in English. I think it is good 

encouragement, I like the idea." 

Marcos Rico commented that learning foreign languages can help 

students become more internationally minded. He cautioned against teach-

ing languages by rote or grammar only. 

Yes, I believe that can happen through language. However, it 
is not foreign language alone that is going to create this 
internationally minded individual. Probably the reason why a 
lot of students don't take foreign languages anymore is because 
of the way that it is taught. It is taught in a kind of ster
ile environment with not a lot of real learning taking place 
the way we ordinarily learn language. We did not acquire our 



first language because someone was emphasizing any particular 
part of the language such as this tense or that tense or by 
just repeating. I would agree that foreign language learning 
should be for communicating purposes taught in a meaningful 
manner. 
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Victor Franco stated that people should be cosmopolitan and have 

global outlooks. "I think that a person should be as cosmopolitan as 

possible. I personally enjoy people with global outlooks. I don't enjoy 

people who are tunnel-visioned. I agree strongly with the statement." 

David Rosas thought learning languages and thinking internation-

ally would be very profitable for the students' future. "That is basic-

ally what my line of business is and I think that I have benefitted from 

it. I think that a lot of the business this agency has,relied on our 

ability to communicate specifically with our neighbor country to the 

south. We have been able to promote programs for them properly and 

effectively." 

Discussion, Statement 21 

Ninety-five percent of the respondents agreed with the statement 

that students should learn to think internationally through the learning 

of a foreign language. The point that was made by one of the respondents was 

that foreign languages are needed to adequately communicate with other 

cultures. This point squares with the Reconstructionist position of 

harmony among peoples of the world. Another respondent suggested that 

foreign language could benefit the student now and in the future. This 

coincides with the Experimentalist position on learning for the here and 

now, as well as for the future. 
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Philosophically, the reconstructionist in education is committed 

to international understanding and world-wide democratic processes where 

people control their own destinies. Moreover, the reconstructionist sees 

the role of the school as promoting reflected, purposeful changes in the 

direction of internationalism. 

From a perceptual standpoint, the reconstructionist is committed 

to the notion that students should constantly expand their perceptual 

fields to include more and more cross-cultural and cross-social under

standings. From these expanded perceptual fields, differentiation can 

yield a variety of student interests and concerns. 

As the students develop expanded understanding of their world 

and the world of other peoples, there is an increased opportunity for 

them to understand themselves, the people about them, and the people in 

other lands, all of which can operate to strengthen their views of them

selves, and their self-concepts. 

The reconstructionists, in designing the curriculum, would pay 

special heed to the interests and concerns of young Mexican Americans in 

the countries of Latin America nearest to the United States. Building 

on these interests and knowledges, then, the societies and cultures of 

many other places in the world could be introduced. 

Summary Discussion: Language 

From the philosophic standpoint, the respondents appeared to be 

quite comfortable with the experimentalist and reconstructionist points 
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of view and almost uniformly agreed with these positions. On the other 

hand, the conservative view points, employing such phrases, for example, 

as "expected first" and "discipline of the mind" created disparate reac

tions. The investigator observed that certain of the respondents, while 

reacting to the two conservative philosophic statements, appeared to be 

taken aback and experienced varying degrees of confusion, uncertainty, 

disbelief and anxiety. They seemed relieved and again comfortable when 

their attention was directed to the reconstructionist and experimentalist 

positions. The point was made by one of the respondents that foreign 

languages are needed to adequately communicate with other cultures. This 

point squares with the Reconstructionist position of harmony among peoples 

of the world. Another respondent suggested that foreign language could 

benefit the student now and in the future. This coincides with the 

Experimentalist position on learning for the here and now, as well as for 

the future. 

From a curriculum standpoint. the term "expected" seemed to be 

too rigid a term. The respondents generally reacted negatively to the 

phrase "expected first to learn ... English," since they had previously 

indicated that learning should proceed from the interests of the students 

and in the students' native language first. Furthermore, the respondents 

seemed to react to the phrase "expected • • • as a part of discipline of 

the mind." They reacted in a manner ranging from questioning to totally 

rejecting. 

The teacher, it was generally agreed, should begin the teaching

learning process with the interests of the students. She should encour-



age and stimulate the language interests of Mexican American students. 

Young people should have options in learning a variety of foreign 

languages and acquired interests. concerns and sensitivities to other 

languages through exposure to such. 
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CHAPTER 4 

PRESENTATION OF DATA: SELF-CONCEPT 

Self-Concept 

The self-concept is constituted of the ways a person sees him

self. These ways of viewing self have been amassed by the person 

through the years of interaction with things. events. and other persons. 

If the person's environment gives him positive feedback about self, he 

will tend to view himself as being liked. valued. productive and ade

quate to deal with any problems. However, when the environment projects 

negative attitudes toward the person. that person will tend to view 

himself as less than acceptable, whole, and adequate. 

Each person is constantly striving to enhance. protect and main

tain the self which he perceives. In so doing, the person selects the 

perceptions which coincide with the self-concept. Unfortunately. the 

person sometimes maintains a negative self image even when it is not a 

true picture. This occurs in the striving to maintain the self image 

which his environment has falsely projected to him. Thus, self-concept 

is the single-most important factor affecting perceptions, and percep

tions figure importantly as causal agents in behavior. 
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Experimentalist Philosophy 

Questionnaire Statement Number 9 

"I believe that students should work in a cooperative environ-

ment where they can learn about themselves and others." 

This statement relates to the Experimentalists' position which 

suggests that students should develop and learn in a quite congenial 

social and educational atmosphere. Such an environment would foster 

positive social relationships and emphasize reflective thinking about 

self and others as the class members undertake their shared or individual 

interests. 

As noted in Figure 5, 65 percent (13) of the respondents strongly 

agreed, and 35 percent (7) agreed with the statement concerning students 

working in a cooperative environment, making 100 percent (20) of the 

respondents in agreement with the statement. 

Respondents' Comments 

Ofelia Parra said that learning to work in cooperation with 

others in school is preparation for life, since we are always in some 

sort of group from the time we are born. 

Yes, certainly this is the basis, the preparation for life. 
Everything in life is some sort of group. You are born into 
a family group. After the family, well, being a religious 
person, the next real group you join is the church. • • • 
Then you go into school, clubs such as boy and girl scouts, 
etc. Everything is groups, and learning to live with each 
other. So, absolutely yes. 

Estela Quiroz believed that a cooperative environment was very 

important to teamwork and the utilization of peer teaching. 



I strongly agree, because I am a believer in the teamwork con
cept. I don't believe anybody can do anything without the 
help of someone else, and certainly the teaching environment 
is very conducive to teamwork. I think a lot of young people 
would rather learn from peers than from an adult. So, the 
learning environment in a cooperative team effort can be 
developed in the classroom. You can structure it so that 
everyone can learn from each other. That is where your 
leaders evolve. You can spot those who need extra help and 
you can see who the motivators are. 

Marcos Rice speculated as to whether Mexican Americans work 

better in a cooperative environment. He is not sure this is true, but 

he knows that in American society much cooperative action is required 

and that everyone needs to know how to work cooperatively. 

I strongly agree. Oftentimes we talk about whether this is 
true or not. I am not sure that Mexican Americans tend to 
work better in cooperative situations. Sometimes that has 
been looked at by some individuals as a somewhat negative 
thing. Supposedly society is based on independent thinkers, 
workers. etc., which in my estimation is a false perception 
of what the world is all about. Most people have to work 
and operate where cooperative behavior is of critical impor
tance. It is not to say that the individual has to minimize 
his O\VD independence, his own independent way of thinking, 
etc. No. This is not what I am saying. But I think most 
situations call for some cooperative behavior, being able to 
compromise, being able to hear and see the other person's 
point of view, and have an open mind to change. 
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David Rosas commented that students can learn more and better in 

a cooperative environment. 

Yes, as a matter of fact, I would rate that very highly be
cause I think more and more it is important that we start 
thinking beyond the individual. Of course, I believe in 
personal efforts, success and competition. However, in 
terms of education, the student can develop more and learn 
more from others and other's experiences •••• 

Sara Garcia asserted that working in a cooperative environment 

will help students express themselves better, and they will thereby 

learn to give and take. 



I really believe that working in a cooperative environment 
is going to bring a lot of things out in a student as far as 
expressing himself, whereas otherwise he might not have a 
chance. He will have the opportunity to express himself when 
he is learning about math, about science, about history or 
geography. Also, he will be able to give and take in a coop
erative environment and I think that a student develops more 
if he can learn to give and take. 

Discussion, Statement 9 
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In the above comments, there was clear agreement that group life 

is a continuous feature of every person's existence. The experimentalist 

philosophic position of the school needing to provide a democratic atmos-

phere is affirmed in the respondents' statements. They seemed to empha-

size cooperative classroom experiences where sharing is a regular 

occurrence. 

When students are involved in cooperative activities there is a 

possibility that exists for each student to experience an expanding of 

the perceptual field. \~en this expansion of the perceptual fields 

occurs, the chance for each student to select behavior from a wider range 

of possibilities exists. As each student develops his skills in coopera-

tive behavior, there is a greater chance for his self-concept to be 

strengthened and therefore his feeling of personal adequacy. 

One of the respondents pointed to an important mechanism for 

learning when she speculated that many young people prefer being instruc-

ted by other students rather than by adults. Such experiences can help 

to provide for the needs of young people to relate effectively to each 

other. Another respondent suggested that people need to move beyond 
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themselves as individuals and that cooperative experiences provide a good 

opportunity for this. 

From a curriculum standpoint, the classroom should provide a 

democratic environment and many cooperative learning experiences. In 

such classrooms, students would have the opportunity to learn about them

selves and others. In learning about other people, they could develop 

the skills to recognize commonalities and respect differences. Such 

curriculum would provide students the opportunity to accept and respect 

the pluralistic cultural fabric of the community. 

Questionnaire Statement Number 10 

"I believe that students should have many good relationships in 

the classroom to strengthen their self-regard and confidence." 

This statement relates to the Experimentalists' philosophic 

position which advocates democratic processes in the classroom. These 

processes are concerned with positive and productive personal relation

ships among the students and between them and the teacher, which contri

bute significantly to each person's self-concept. 

As cited in Figure 6, 65 percent (13) of the respondents strongly 

agreed and 35 percent (7) agreed, making a total of 100 percent (20) of 

the respondents who agreed that students should have good relationships 

in the classroom to strengthen their self-regard and confidence. 

Respondents' Comments 

Ricardo Duarte said that the classroom is where students begin 

learning to develop positive personal relationships and learning to get 
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Figure 6. Composite Responses to Questionnaire Statement 
Number 10 (Self-Concept). 

"I believe that students should have many good relationships 
in the classroom to strengthen their self-regard and confi
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along, which will be helpful for human interactions in the future. "I 

think that the classroom is one place where the student starts to develop 

relationships. If they start by having good relationships with their 

fellow students, this will transfer to the job. If students can't get 

along with their fellow students, they will have a hard time trying to 

get along with anybody else later on." 

Carlos Guerra commented that good relationships in the classroom 

\~ere helpful for a good self-concept and satisfying relationships. "I 

strongly agree. I think that good relationships are good for the stu-

dents' egos and just to be happy. To be happy is one of the reasons to 

exist. If the students are happy, they will usually learn and try 

harder." 

Fernando Leal stated that the bilingual programs have contributed 

to good relationships in the classroom by providing an atmosphere where 

the student can be successful and therefore develop a better self-concept. 

Yes, naturally. I do not think anyone would be opposed to this. 
Why don't I say it in this manner? I think that the bilingual 
programs have contributed to better relationships for the stu
dents. The student begins to have a greater confidence, to have 
a better self-concept because he is beginning to have success 
in his studies. The student is in an environment where there 
are other persons in the same situation and he can relate and 
coexist better with them. Thus, the fact that they have a 
better self-concept helps them to have better relations with 
other persons and other cultures. 

Marta Contreras observed that learning to get along with people 

is very important. She thought that it is the responsibility of the 

teacher to provide an environment of acceptance of students' differences 

which would contribute to forming good relationships. 



I strongly agree. I think to be compatible with one another 
will last a lifetime if taught to the students. Students are 
all different, but if the teacher creates the spirit of com
munication, regard for differences, and acceptance of those 
differences, the students will regard each other as different 
and not as bad because they are different. I think that is 
one of the functions of the teacher. A teacher has to create 
an atmosphere of acceptance of each other regardless of the 
differences. I think its very important for the teacher to 
have regard for that. 

Marcos Rico believed that good relationships in the classroom 

are important and that the teacher's awareness of how a student forms 

his self-concept is extremely important, also. 

Yes, I think that good relationships are critical. I think 
that what we know about how one begins to develop his self
concept is very important. For example, we know that first 
we start developing our self-concept by what our family mir
rors to us. When we move on to the school the significant 
others are the teachers and peers. A teacher'S alvareness of 
this process is critical .•.. 

Discussion, Statement 10 

In the preceding comments there appeared to be a consensus that 

good relationships with others tend to yield a strong self-concept. 

This is in agreement with the experimentalist position which advocates 

positive relationships with people, working in a democratic atmosphere, 

and consultation with and between students and teachers to strengthen 

personal self-regard and confidence. 

Perceptually, since behavior is intimately linked to a person's 
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views of himself and the situation he faces at the moment, the strength-

ening of the students' self-concept through good relationships tends to 

result in productive learning behavior. When the students are involved 

with each other in common tasks there is an opportunity for good 



relationships to develop and thus the chance for the students to learn 

more about each other, an opportunity to learn to respect differences, 

and a possibility of recognizing commonalities. One of the respondents 

suggested that creating an atmosphere in which the students accept 
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each other is clearly the task of the teacher. Another respondent empha

sized the point by stating that the teacher must be very much aware of 

the process by which good relationships are developed, and thus strengthen 

the self-concept as a result. 

In terms of the curriculum, various respondents, in emphasizing 

the need for good interpersonal relationships within the classroom, 

seemed to be suggesting that the students need to learn to deal with the 

wide spectrum of human variability. This certainly applies to the cul

tural and the social as well as the physical, and has clear implications 

for curriculum developers. In this process, moreover, the needs of the 

community, as well as the interests, needs, and abilities of the students 

should be accounted for. 

Questionnaire Statement Number 11 

"I believe that students should learn in an environment of har

mony between the intellectual and the emotional." 

This statement relates to the Experimentalists' philosophic 

position that learning is most productive where the environment is open 

and positive, and where there is an abundance of opportunity and encour

agement for the students to delve into their personal and shared intel

lectual interests. 
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As presented in Figure 7, 65 percent (13) of the respondents 

strongly agreed and 30 percent (6) agreed, for a total of 95 percent (19) 

of the respondents who agreed that students should learn in an environ

ment of harmony between the intellectual and the emotional. One person 

was undecided. 

Respondents' Comments 

Miguel Castillo stated that learning in an environment of harmony 

between the intellectual and the emotional would produce a better adjus

ted person. "I strongly agree. I think this creates a more balanced 

person. Too often we have an imbalance, not necessarily in the mental 

aspect of someone's life but in the emotional domain where it can cause 

real problems." 

Marcos Rico strongly agreed and gave an example of a teacher who 

was interested in both the intellectual and emotional aspects of his 

personhood. "I strongly agree with that. My case in point with Mr. 

Brown was just that. He was just as interested in my progress in terms 

of welding as he was about my person. He was able to weave those two 

elements very nicely. He was able to be concerned about me emotionally, 

about my welfare as a human being and was able to add that to the situa

tion of skills." 

David Rosas said that no institution should be so regimented that 

it caters only to the intellectual development of the individual and 

disregards the emotional aspect. "Yes, I agree. I will never be in 

agreement that any insti tution should be so rigid in policies that it would 
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Figure 7. Composite Responses to Questionnaire Statement 
Number 11 (Self-Concept). 

"I believe that students should learn in an environment of 
harmony between the intellectual and the emotional." 
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disregard the emotional aspect of any subject matter or situation. I 

think the emotional aspect in education, particularly of our young stu-

dents, is of great importance and it should be of great importance to 

combine the intellectual and the emotional. 

Eduardo Ruiz shared that, if there is not a balance between the 

intellectual and the emotional, learning will not take place. He said 

that developing that balance is very difficult. 

• • . developing that harmony is tough both for the educators 
and the students. • .• Both the intellectual and the emo
tional aspects are critical in the students' learning, you 
can't have one without the other. If there is no harmony 
between the two, then little or no learning is going to take 
place. Sometimes we tend to stress the intellectual at the 
expense of the emotional and that is not wise because the 
students are human beings and they carryall kinds of emotions 
with them all day. An emotionally secure individual will do 
better in his intellectual and academic work. So, if we want 
good results, we will need to provide the environment where 
there is harmony between the emotional needs and the intel
lectual needs of the human being. • • • 

Discussion, Statement 11 

Among the comments presented above, there was a consensus that 
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the students should learn in an environment of harmony between the intel-

lectual and the emotional. This coincides with the experimentalist 

philosophic position that students need to use both their intellect and 

their emotions in the learning process of acquiring knowledge, reflect-

ing on it and utilizing it now and in the future. One of the respondents 

commented that learning is not apt to take palce if there is not a cer-

tain balance between the intellectual and the emotional. Another of the 

respondents suggested that students, being human beings, carryall kinds 
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of emotions with them all day. He commented that if we want good results 

in the classroom, there needs to be harmony between the two elements. 

Perceptually, to restrict the student's behavior to the intel

lectual is to unnecessarily limit that student's perceptual field. In 

a student's effort toward personal adequacy, to neglect the emotional is 

to neglect a major portion of the whole person and to eliminate many of 

his possible options. The lesson that students might learn from a lack 

of this balance is that learning involves only the intellectual and the 

emotional is inadmissible in the classroom. 

Among the curriculum considerations which must be accounted for 

are the interests, needs and abilities of students. One of the respon

dents took note of a former teacher who seemed to have shown as much 

concern for the student's emotional life as his intellect, thus recog

nizing the emotional as one of the important needs of the student in the 

curriculum. 

Conservative Philosophy 

Questionnaire Statement Number 19 

"I believe that students should be expected to learn to see 

themselves as good participators because of their training." 

This statement relates to the Conservative philosophic position 

which emphasizes that students who are properly trained in the generative 

subject areas, that is, are possessed of trained minds, also must be 

trained to perceive themselves as effective participators. 

As cited in Figure 8", 10 percent (2) of the respondents strongly 
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"I believe that students should be expected to learn to see 
themselves as good participators because of their training." 
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agreed and 20 percent (4) agreed, making a total of 30 percent (6) of 

the respondents who agreed that students should be expected to learn to 

see themselves as good participators because of their training. Fifteen 

percent (3) were undecided. Thirty-five percent (7) disagreed and 20 

percent (4) strongly disagreed, for a total of SS percent (11) of the 

respondents who disagreed with the statement. 

Respondents' Comments 

Jaime Serna stated that training and discipline would help stu-

dents be good participators. "Well, once you discipline yourself in a 

specific area and you are comfortable there is no question that the 

participation will be there just because you are comfortable with the 

issues." 

Antonio Moreno reported that he had seen training make people 

good participators as long as the supportive atmosphere was there. "I 

will have to agree with that. From my experience it has worked. 

It all starts with the environment where you afford the person who has 

been trained, the opportunity to participate •••. " 

Rafael Mora disagreed with the statement and believed that stu-

dents should feel that they are capable because of the intellectual and 

philosophical knowledge they possess. Rafael did not like the word 

"expected" or the word "training." 

I don't think students should be "expected" to be good parti
cipators because of their "training". . •. I believe that 
we should instill in a student that the reason he is progres
sing is because of himself, because he is capable of doing it. 
He has the tools to progress because of his intellectual and 



philosophical capabilities and not just simply because he was 
"trained." So, I disagree with the statement because of the 
wording. 

Fernando Leal said that "successful" training might give a stu-

dent confidence in participating, but participation is not a logical 
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consequence of training. "Training of itself, if it was successful, will 

give the student more confidence. However, if we are saying that effec-

tive participation is a logical consequence of having gone through rigid 

training in algebra, for example, I disagree." 

Francisco Silva commented that disciplined training can work 

against the student as far as being able to participate. 

No, not if they are rigidly trained. I think you can overdo 
that. I know some people who received very rigid disciplined 
training. They are very sharp and they are good people and 
all that, but I have seen them in social and other situations 
and they are not good participators. As a matter of fact, 
sometimes they stand removed because the people whom they are 
interacting with do not share their training; therefore it has 
interfered with being able to communicate. 

Discussion, Statement 19 

In the comments above, several respondents agreed that, because 

of their training, certain students should see themselves as good parti-

cipators. These respondents appeared to have considerable faith in the 

process of "training" young minds and expecting the student then to be 

adequate interactors. This is in keeping with the conservative philoso-

phic position. 

From a perceptual standpoint, in the conservative position, it 

would be rather expected that personal meanings for a student would be 

intimately related to the traditional and the enduring ways of looking at 
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things. Differentiation within the perceptual field would then tend to 

be somewhat more standardized in terms of cultural patterns from the past. 

In terms of the conservative philosophic position, the curriculum 

should provide for the kind of student training which eventually involves 

learners as participants in perpetuating and maintaining the cultural and 

social traditions of the society. If the training is effective, these 

students should come to regard themselves as person~ who participate at an 

effective level in matters of common concern to the society. 

Questionnaire Statement Number 20 

"I believe that students should control their emotions through the 

development of disciplined minds." 

This statement relates to the Conservative philosophic position 

that a student who has a disciplined mind through the study of the genera

tive subjects can control his emotions. 

As noted in Figure 9, 10 percent (2) of the respondents strongly 

agreed and 5 percent (1) agreed, making a total of 15 percent (3) of the 

respondents who agreed with the statement that students should control 

their emotions through the development of disciplined minds. Sixty per

cent (12) disagreed and 25 percent (5) strongly disagreed, for a total of 

85 percent (17) of the respondents who disagreed with the statement. 

Respondents' Comments 

Diego Corona commented that students do need to have disciplined 

minds to control their emotions. "I agree with that. Sometimes the 

students let their emotions get the best of them. They need to learn to 
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"I believe that students should control their emotions 
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control those emotions and learn to deal with them. This takes a lot of 

discipline, to be able to be in control of your mind." 

Carlos Guerra strongly disagreed with the statement. He believed 

that disciplined training had nothing to do with controlling emotions. 

I strongly disagree. I do not think the student's capacity to 
speak foreign languages or his capacity in calculus is neces
sarily connected at all with his volatile emotions of love, of 
hate, of anger. So, if the idea is to teach a person academic 
discipline to help him control his emotions, I do not think it 
follows. I see many people here who are intelligent and have 
had some positive accomplishment in some field but whose emo
tions are out of control; thus it hasn't worked for them. 

Jorge Rivera did not think students should control their emotions. 

He said that that has brought much frustration, especially to males. 

" . . the question is should they? Why do we want students to control 

their emotions? Our culture suggests that men do not cry, yet why 

shouldn't men cry if it will give them relief. We have been taught that 

men shouldn't cry, so men don't. However, this has created other prob-

lems because they have not been allowed the satisfaction and the relief 

which crying brings. Thus, I disagree." 

Jaime Serna believed that there is a breaking point for even the 

most disciplined minds. "Even the most disciplined people whom I have 

met are emotional and reactionary. I do not think we can or should 

expect students to always be in control of their emotions. I think it 

is not realistic to expect that everybody will control his or her emo-

tions. There are breaking points for everybody. I do not believe you 

can control emotions because of a disciplined mind." 

Eduardo Ruiz observed that the concept of discipline over emotions 
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can bring fear and frustration to students and that this is not very 

conducive to learning. He said, "In other words, here it is discipline 

over emotions. The only way you can discipline students to control their 

emotions is to introduce another emotion which is fear. I do not think 

children should learn in a stressful or fearful environment where they 

are afraid to let go of their emotions, to cry, to feel frustrated, to 

question, and to be different. . •. I disagree with that •.•. " 

Discussion, Statement 20 

The comments above seem to reflect a general opinion held by most 

of the participants that transfer of training simply does not occur in 

the case of emotions, as advocates of the conservative philosophic posi

tion suggest. One respondent dealt with the statement by asserting that 

disciplined training had nothing to do with controlling emotions. Another 

respondent went so far as to suggest that people should not always be 

expected to be "under control" and that such emotional control is "not 

realistic." Yet another respondent conunented that even the most discip

lined individuals are emotional and reactionary. 

Since behavior is presumed to be a result of how a person per

ceives a sitaution at anyone time, it is conceivable that students, 

through such experiences as group discussion, self-reflection, and con

sultation with experts on individual behavior, could learn to perceive 

in rather different patterns than usual. This, among other things, could 

involve the emotions. The important point here, however, is that the 

student would consciously and voluntarily shift his behaviors, based on 

his changed perceptions. 
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The conservative position emphasizes a disciplined mind. From a 

curriculum standpoint, therefore, those experiences should be provided 

which are under rather careful control of the instructor and exact of 

the students a certain obedience in terms of behavior. Thus, it would 

be expected that many teacher-directed activities would be provided in 

the curriculum which would lead to this so-called "disciplined mind." 

Perhaps one of the most important features of these curriculum experien

ces would be that of "following directions" as carefully as possible. 

Reconstructionist Philosophy 

Questionnaire Statement Number 29 

"I believe that students should increasingly see themselves as 

'builders' and 'changers' of society." 

This statement relates to the Reconstructionist philosophic posi

tion which suggests that students need to develop a self-concept which 

permits them to perceive themselves as culture-changers and builders. 

As cited in Figure 10,75 percent (15) of the respondents strongly 

agree and 20 percent (4) agree, for a total of 95 percent (19) of the 

respondents who agreed that students should see themselves as builders 

and changers of society. One person was undecided. 

Respondents' Comments 

Marcos Rico stated that the more that students see themselves as 

builders and changers of society the more the possibility of bettering 

society. "I believe so, because that is in fact what happens, whether 
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students recognize it or not. They really, individually and collectively, 

determine the direction of society. The more that they see themselves as 

significant contributors to this process, the better off we are." 

Jorge Rivera commented that the students have not learned that 

they can in fact influence socie~y to change when change is needed. He 

said there has been a neglect to develop a sense of self-confidence in 

the student so that he will feel that he can influence the course of 

events. 

I agree with the statement. I do not think we are there yet. 
I don't think students in general have that perception of 
self-confidence, self-esteem, self-determination. Society has 
not inculcated in each of us that ability to feel that we can 
influence things. Definitely we need more of the knowledge 
and understanding of the system which will allow us to change 
that system if change is needed. 

Fernando Leal shared that educational institutions many times 

function as "ivory towers," removed from the reality of society and want-

ing no part in bringing about needed societal changes. Consequently they 

do not instruct students about the need for or the process of change. 

Yes, I agree. At the university, in talking with some admini
strators, they say that the university does not have the func
tion of instructing for the change of society. They say that 
the university is an ivory tower. I say that neither the 
university nor any other educational systems should perceive 
themselves as ivory towers separated completely from society. 
We live, perhaps, in the best country in the world, and I say 
perhaps because this is a country which has a lot of short
comings and weaknesses, and that is what we must strive to 
change. 

Antonio Moreno said that if we teach students to effect change 

where needed instead of just maintaining the status quo, we will develop 

leaders. "Correct. I agree. If we develop students as basically nothing 



more than maintainers of the status quo, there is no growth. To change 

is to live. If we teach our students to accept the challenge of change 

for the good of all, we will develop leaders. Everyone, I think, has 

the potential for leadership in some form. • . " 

Discussion, Statement 29 
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In the preceding comments there was near-consensus among the 

respondents that the student should develop self-perceptions that they 

are the "builder:;" and "changers of society." This coincides with the 

reconstructionist position that students should view themselves as such. 

One respondent, in talking of the need for students to develop 

self-confidence, self-esteem, and self-determination, seemed to be under

scoring the perceptual concept that the self-concept appears to be the 

single most important factor affecting perceptions. Furthermore, percep

tions, and in this case both perceptions of self and perceptions of 

needed changes in the viewers' phenomenal fields, are intimately linked 

to behavior. 

Several respondents commented that students should be taught to 

develop the ability to see where changes are needed and the knowledge to 

bring about these changes. This concept touches on the perceptual idea 

of differentiating a particular element in the perceptual field and 

learning to take action concerning this focal concern. 

In terms of curriculum implications of the above statements, the 

pluralistic cultural fabric of our community demands constant attention 

and willingness to change and adapt as necessary while avoiding such 



things as stereotypes, superiority-inferiority complexes of sex, race, 

age, etc. 
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In order to make the curriculum relevant for Mexican American 

youth, this formal socialization process into the dominant culture should 

have a well-developed feedback system which alerts educators and others 

to any needs for curriculum change as the factors involved in the process 

change. 

Questionnaire Statement Number 30 

"I believe that students should develop a strong sense of personal 

freedom." 

This statement relates to the Reconstructionist philosophic posi

tion which suggests that education for citizenship ought to contribute 

significantly, as should all other courses, to each student's feelings of 

personal freedom. 

As noted in Figure 11, 75 percent (15) of the respondents strongly 

agreed with the statement that students should develop a strong sense of 

personal freedom. Twenty-five percent (5) agreed, making a total of 100 

percent (20) of the respondents who agreed with the statement. 

Respondents' Comments 

David Rosas noted that students with a strong sense of freedom 

will have a greater chance to develop. "Yes, I agree with that state

ment. I think that a person who has a strong sense of personal freedom 

can develop a lot better." 

Miguel Castillo commented that personal freedom works as an 
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incentive for the students to choose their own way of life. "I strongly 

agree. I think that students should have the opportunity of choosing 

what they want to be, what they want to do, rather than being told what 

to want and what to choose. A sense of personal freedom will give them 

the incentive to do the choicing." 

Antonio Moreno commented that students should have a sense of 

personal freedom as long as they don't infringe on the freedom of others. 

In the context of the particular statement, I will have to 
agree. My only comment on that matter is that there is a cer
tain degree of freedom which we give up by simply being a 
member of society. If personal freedom means freedom to choose, 
freedom to decide, to think for oneself, then I think we should 
teach that seriously to our students. They should have freedom 
within accepted perimeters of accepted behavior in our society. 
For example, no one says that a person can not drink, but that 
person should not get so drunk that he will create problems for 
others. 

Marcos Rico also echoed Antonio Moreno's concern that the stu-

dent's sense of personal freedom not interfere with the freedom of others. 

"Yes, I think that is very important. It is equally important to define 

their personal freedom in juxtaposition with the freedom of others. 

Students should have personal freedom to expand their potential to infin-

ite levels, to explore options and to feel good about it ••.. " 

Discussion, Statement 30 

In the above comments there was a unanimity of opinion concerning 

the need for students to develop a strong sense of personal freedom. 

Virtually all of the respondents indicated that personal freedom is impor-

tant if it means freedom to choose, to decide, and to think for oneself. 

They were concerned, however, that the students' behavior does not 
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infringe upon the personal freedom of others, including other matters. 

This is in agreement with the concept held by the reconstructionists that 

students should be more internationally minded. Such an orientation, the 

reconstructionists hold, can lead to worldwide democracies where harmony 

among people and preservation of civilization results. 

Freedom, from a perceptual standpoint, is very much a part of 

how one views himself and his world. His perceptual field, the sum to~al 

of his personal meanings, in a ground and figure(s) will be seen and 

interpreted in ways which signal him the latitude of personal choice with 

which he is dealing. On the basis of this perception, his behavior will 

be developed. Coupled with a developing sense of strong personal free

dom should be a corollary perception, that in freedom each person needs 

all others urgently. From this perception, it would be reasonable to 

expect that cooperative action of all kinds could develop. 

The curriculum of a school operating with a reconstructionist 

philosophic viewpoint seems to call for a variety of experiences where 

the individual student gains a clear and consistent picture of himself 

in his physical, social, and cultural environment. Furthermore, he 

should have a chance to operate on a rather continuous basis with his 

fellow students in identifying problems and conjointly working toward 

their solutions. Such problems can be micro in nature and sharply 

focused on the here and now, or they can be broadened to the general con

texts which are macro in nature. 
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Summary Discussion: Self-Concept 

From a philosophic standpoint, there was clear-cut agreement from 

both the experimentalist and the reconstructionist. As with the posi

tions on language, the respondents' positions on self-concept in the 

conservative philosophy tended to scatter on the Likert-type scale with 

a ske\~ toward the disagree positions. The investigator, again, observed 

that the respondents felt most comfortable when dealing with statements 

originating in the experimentalist and reconstructionist realms. When 

the conservative statements were presented, the respondents seemed to 

experience varying degrees of considerable anxiety, uncertainty, and 

hostility. 

From a curriculum standpoint, the teacher should foster coopera

tive environments in the classrooms. They should facilitate the young 

people in learning as much about themselves and others as they can. It 

is up to the teacher to foster good interpersonal relationships. The 

teacher should create a learning environment where youngsters gain good 

self-regard and confidence. Teachers need to create a balance of har

mony between the emotional and the intellectual so that students learn 

facts. skills, processes and learn to develop poise in their dealings 

with themselves and others. Furthermore, a learning environment where 

the Mexican American students see themselves as creators and revisors 

of society seems desirable. Moreover, teachers should create learning 

environments where the Mexican American students get a strong sense of 

personal freedom. 

From a conservative curriculum standpoint, there was a tendency 
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to repudiate the words "expected" and "training" as too rigid for edu

cational terms. Some questioned that people's training would necessarily 

make them good particip~tors in the classroom or in the community. 

The curriculum planner should plan for a cooperative environment 

in which students can learn about themselves and others. Concerning the 

environment, students should have the opportunity to experience many 

positive interpersonal relationships in the classroom which help strength

en their self-concepts. The curriculum planner should provide for a 

balance between the intellectual and the emotional realms of learning. 

The students should be given the opportunity to learn the skills of 

deciding, thinking, and planning to change and/or build society when 

needed. The curriculum should allow the students a strong sense of 

personal freedom. 



CHAPTER 5 

PRESENTATION OF DATA: ACHIEVEMENT 

Achievement 

Achievement is one of the important goals of the school. Stu

dents are expected to achieve. The difficulty for the Mexican American 

student lies in the fact that his culture and language are different 

from that of the school. The young student whose first language is 

Spanish usually has not as yet acquired adequate means of communicating 

in the, to him, foreign language of the classroom. The school, both 

teachers and administratcrs, tends to view the students' difficulty as a 

deficit situation, as if the student was lacking in innate intelligence, 

rather than to view him as a young person socialized in a different cul

ture and equipped with different communication skills. 

The teacher expects the Mexican American student, whose first 

language is Spanish, to perform and achieve in circumstances where all 

assignments, directions, explanations, discussions, questions, and test 

items are in English, a foreign language to him. The cycle of low or 

non-achievement commences at this point. 

Experimentalist Philosophy 

Questionnaire Statement Number 2 

"I believe that students should use their interests as starting 

points for learning." 
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This statement relates to the Experimentalist philosophic posi-

tion of motivation through the use of personal interests. It is concerned 

with the present and future orientation of the learner. It embodies 

strong elements of the democratic process. in that the teacher locates 

and uses the unique interests of each student as a point of departure for 

learning. 

As depicted in Figure 12.60 percent (12) of the respondents 

strongly agreed with the statement concerning students' interests being 

used as starting points for learning. Thirty-five percent (7) of the 

respondents agreed with the statement. A total of 95 percent (19) of the 

respondents were in agreement. while five percent (1) of the respondents 

disagreed with the statement. 

Respondents' Comments 

David Rosas strongly agreed that students should use their inter-

ests as starting points for learning. He said that the students will 

achieve more if this is the case. 

I would say that this is a very important thing. If a student 
is forced to a certain line of careers or studies. he would 
not give everything he could in taking advantage of whatever 
education was available to him. Consequently. I think that 
students' interests should take priority. and if they are given 
that opportunity in the fields in which they have the highest 
interests, they will achieve more. 

Ofelia Parra stated that if in fact the teacher does not utilize 

the students' interests in his learning. she is missing a great opportu-

nity. She observed: 
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"I believe that students should use their interests as 
starting points for learning." 
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Absolutely! I think the teacher who does not take advantage of 
the students' interests is missing a great starting point 
for the students' learning. The teacher should start where the 
student is at the moment of instruction. She should use the 
knowledge, the interests, and the experiences that the student 
brings into the classroom as a starting point for him to start 
growing and learning. 
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Jorge Rivera stated that the student can not be forced to learn, 

and he will not learn if he is not interested. He commented, "If in fact 

you do not start there it is a mistake bec~use . 'You can lead a 

horse to water but you can't make him drink.' If the teacher builds on 

what is already there, like bilingual education does, the end product 

is going to be a lot better." 

Sara Garcia disagreed with the statement that students should use 

their interests as starting points for learning. She said she believed 

in the basics and that they were very crucial for students, especially 

for grades one through eight. "I am against it. I really believe in the 

basics--reading, writing and arithmetic, especially grades one through 

eight. This is very crucial ..•. " 

Discussion, Statement 2 

In the above statements, with one exception, the respondents 

tended to agree that students' interests should be used as starting 

points for learning. There appeared to be support for the idea that sub-

ject matter can emerge as students formulate questions and search for 

answers in the areas of their special interests. This would suggest that 

the curriculum should clearly account for the interests and expressed 

needs of the students. 
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From a perceptual standpoint. a student tends to include in his 

perceptual field those things which have personal meaning for him. To 

begin the educational process with those things which the student has 

discriminated out as being of the greatest significance to him is to 

capitalize on a quite powerful psychological mechanism in the learning 

process. Moreover. it is important that learning be translated into 

behavior. Since behavior is intimately linked to perception. the process 

of education can proceed most productively when it is rooted in the 

interests of the student. 

There is perhaps nothing more reinforcing to a students' positive 

self-concept than to have the teacher indicate the importance of the stu

dents' interest and encourage him to generate questions based on his 

interests and then pursue these systematically. It is important to recog

nize that a positive self-concept tends to produce both an independent 

person and a skillful cooperator. 

Questionnaire Statement Number 3 

"I believe that students should learn problem-solving by hands-on 

experience." 

This statement relates to the Experimentalist philosophic posi

tion of employing the scientific method in the learning process. Fur

thermore. it emphasizes the importance of having students learn by doing. 

As illustrated in Figurel3. 60 percent (12) of the respondents 

strongly agreed with the statement concerning the learning of problem

solving by hands-on experience. Forty percent (8) of the respondents 
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agreed with the statement. A total of 100 percent (20) of the respon-

dents were in agreement. 

Respondents' Comments 

Sara Garcia stated that hands-on experiences would produce more 

learning than working with the abstract. "I really believe that students 

will learn more by doing than by dealing in abstracts •• " 
Eduardo Ruiz commented that if you give students the opportunity 

to make mistakes in problem solving, they will tend to remember what they 

learn. 

I am a big advocate of that. I have found that if you give 
students the opportunity to make mistakes as they are working 
through a problem, if you give them the opportunity to sort of 
sweat the problem out until they have figured it out, and you 
are there to provide that support, that assistance, the lessons 
they learn will be learned that much better. Then they get a 
sense of accomplishment and what they learn is internalized, 
to be drawn upon when needed. 

Marta Contreras shared that she learned the most when she was 

actually doing problem-solving. " in my classwork some of my best 

learning happened when I was trying to solve a problem by doing research 

in the library. I remember I was looking upon the pros and cons of 

capital punishment. I think that is when real learning took place. 

Unfortunately, there is not enough of that in the school system." 

Diego Corona said that learning will take place faster if actual 

experiences and problem-solving is utilized. "I agree. I feel that if 

a student is learning by doing, learning will take place at a higher 

rate than if he is trying to learn without the actual experience and 

problem solving." 



Discussion, Statement 3 

In the foregoing comments, it was clear that the respondents 

favored experiential learning, the so-called "hands-on experience." 
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In the lives of Mexican American students, it would seem impor

tant that they have a continuous series of first-hand, cross-cultural 

experiences. In a similar fashion, it would seem important that the 

other cultures represented in the classroom should have first-hand 

experiences in relating to and learning from Mexican American students. 

From such cross-cultural experiences, the students will tend to learn 

about other peoples, will have the opportunity to learn to respect dif

ferences, and will also have a chance to identify commonalities. 

As a result of face-to-face interaction with members of one's own 

and other cultures, the opportunity for continuous feedback as to how 

real-life situations are proceeding for the individual are provided. An 

excellent opportunity is thus provided for self-evaluation. 

From a perceptual standpoint, first-hand experiences, which tend 

to be "caused," "purposeful," and have "reason," carry a heavy load of 

personal significance for the behaver--in this case the student. This 

first-hand experience tends to affect the behaver's perceptions and then, 

in a reflective manner, affects the behavior. 

Considered from a philosophical standpoint, students' learnings 

which proceed from unique personal interests and which lead to first-hand 

experience are entirely consistent with the concept of providing a demo

cratic atmosphere. Such an atmosphere emphasizes student consultation 
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and individual choices which ultimately can lead to individuals who are 

self-starting, self-directing and self-actualizing. 

Questionnaire Statement Number 4 

"I believe that students should learn to take charge of their own 
, 

learning rather than always having to be told what to do." 

This statement relates to the Experimentalist philosophic posi-

tion which emphasizes the self-actualizing of each student. It also 

relates to the creation of a democratic atmosphere where self-direction 

and cooperative action are both encouraged and valued. Twenty percent 

In Figure 14, 25 percent (5) of the respondents strongly agreed 

with the statement concerning students taking charge of their own learning. 

Thirty-five percent (7) of the respondents agreed with the statement. A 

total of 60 percent (12) of the respondents were in agreement. Twenty 

percent (4) of the respondents were undecided about the statement while 

another 20 percent (4) disagreed with t~e statement. 

Respondents' Comments 

Ofelia Parra believed that students should take charge of their 

own learning. She did not think that students could learn otherwise. 

"Yes, how are students going to learn if they don't? • I believe the 

students should take charge of their own learning. It means so much more 

to them that way." 

Jorge Rivera agreed that it was desirable for students to take 

charge of their own learning as much as possible. He said, however, that 
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realistically not everybody had the initiative, the drive, and the desire 

to do so. 

Luz Fuentes indicated that both parents and teachers must guide 

students to be independent, because neither parents nor teachers will 

always be around. She said, "People have to learn to make decisions, to 

be able to fend for themselves in life." She thought that in the school 

system students are not provided chances for choices • 

. . . students don't have many choices. Everybody is taught 
more or less like everybody else. It is easier for the teacher 
who does not want her life complicated by being expected to 
individualize her programs. I think that is sad because it 
is marvelous for the students to be able to take charge and 
make decisions. I think that is what makes life so fascinating, 
when students have options. 

Antonio ~1oreno and David Rosas disagreed that students should 

take charge of their own learning. Their reasons for disagreeing were 

similar. As Antonio explained: 

No, I have to disagree there. But depending on the age level 
of the individual, there is a certain amount of hand holding, 
even if it is a seventh through twelfth grader. The release 
of pressure on the hand diminishes as the person grows older. 
But to leave a seventh grader to his own devices might result 
in producing a rock music expert. If the world needs rock 
music experts, okay. However, it does not make sense to let 
students develop their own course of study, knowing the permis
sive society we live in today. The kids would probably not 
even show up to class. They have got to have some kind of 
guidance. 

Discussion, Statement 4 

In the preceding comments there was some diversity in viewpoint 

regarding the student capacity to assume direction of their own learning. 

Amongst the more than fifty percent of the respondents who agreed there 
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was some tendency to subscribe to the idea that students are capable of 

thinking, reflecting, and developing their own problem-solving methods, 

and are then able to pursue problems of interest to them. 

From a perceptual standpoint, the behavior of a student is 

believed to be a direct function of personally significant perceptions. 

Thus viewed, the student's behaviors are caused, purposeful and reasoned. 

In considering the curriculum, the concept of selecting the sub

ject matter on the basis of its present utility strengthens the position 

that students should increasingly take charge of their own learning. By 

proceeding from their own interests, there is a clear possibility that 

they can direct the pursuit of answers to their questions, are able to 

organize ideas and concepts, and can make judgments on the basis of these. 

Among the twenty percent who disagreed that students should be 

capable of taking charge of their own learning, there was a feeling on 

the part of one respondent that students in their earlier years simply do 

not have the background and maturity necessary to make valid decisions 

about the direction of their learning. With another respondent there was 

some feeling that students require "a bit of direction." This could be 

inferred to suggest that, since learning is a very complicated process, 

at least some guidance is appropriate. 

Questionnaire Statement Number 5 

"I believe that students should learn as much as possible about 

how to improve human relationships." 

This statement relates to the Experimentalist philosophic 
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position regarding democratic processes. In these processes, students 

learn to work together on a sharing basis while maintaining their indi

vidual uniqueness as persons. 

As represented in Figure 15, 65 percent (13) of the respondents 

strongly agreed, and 30 percent (60) agreed, making a total of 95 percent 

(19) of the respondents in agreement with the statement that students 

should learn as much as possible about how to improve human relationships. 

One person was undecided about the statement. 

Respondents' Comments 

Fernando Leal stated that students should learn as much as pos

sible about human relations because he believed that is one of the most 

important things needed to develop a better world. He said, "Yes, cer

tainly, it is one of the most important things for students to learn. If 

we could all be competent in our relationships with others, we would have 

a better world." 

Ofelia Parra commented that people have progressed so much in 

other fields but not in human relations. She remarked, "Absolutely! I 

think that is one of the greatest problems that we have. We have come 

so far in medicine and technology of all kinds but not in human relations. 

I don't know what might happen because of this lag." 

Sara Garcia observed that human relations is what life is all 

about. "I agree with it 100%. I really believe that human relationships 

is what life is about. I really believe that if you do not have the 

know-how of human relationships, none of the other knowledge is going to 

do you any good." 
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Antonio Moreno said that the more students know about human rela-

tions the better it is for everyone. "Absolutely. Agree> _ . • strongly 

agree. As I indicated earlier, it is people who make things work. Even 

machines cannot function without people. So, the better we can instruct 

our students on how to get along the better it is for everybody." 

Eduardo Ruiz commented that people are so lacking in human rela-

tions experience and skill in the schools that it translates into civic 

1111 teracy . 

Absolutely! At this time people, particularly the public, seem 
to be in the rush toward reading, writing and arithmatic. We 
seem to think if our kids can read, write and decipher, we are 
satisfied. Yet, students need to know how to deal with human 
beings, understand peoples' difference, be able to communicate 
with people and learn to get along with people. That is a 
critical need that exists right now among young people. There 
is what I call civic illiteracy among our young people right 
now. They don't know anything about community life, about how 
things get done, about getting things done in groups or with 
other human beings. 

There is a certain C1V1C illiteracy and we may end up pro
ducing the best reading, writing and "arithmaticking" kids in 
the world, but they are going to have no people skills, no human 
skills. So, I strongly agree students should learn to improve 
human relations. There is a curriculum gap at the secondary 
school level in human relations which reinforces the whole civic 
illiteracy idea. If you have worked in a group you know that 
human relations are important to that social network. In the 
Chicano Community it is critical to our social fabric. I think 
that human relations is a critical area and it not only needs 
to be improved, but we need to relook at that whole area to see 
how we are dealing with that subject matter in the high schools. 

Discussion, Statement 5 

In the above comments, there was clear agreement that students 

should learn as much as possible about how to improve human relationships. 

This reaffirms the experimentalist position that the school needs to 
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provide a democratic environment where students learn and practice work-

ing with people. It also reaffirms the reconstructionist position of 

world-wide democracies where there is harmony among people for the 

preservation of civilization. 

Important in the process of developing good human relationships 

is the idea that individuals who can relate well to each other tend to 

develop positive self-concepts. Moreover, the result of adequate human 

relationships tends to be the development of independent persons who have 

the potential for skilled cooperation as well as leadership. 

Another anticipated consequence of increasingly adequate human 

relationships in the classroom is that of enabling students to interact 

with people from different cultures and statuses within society. To the 

extent that this type of interaction occurs, it is to the extent that the 

possibility of avoiding stereotyping and superior-inferior relationships 

can be avoided. 

Questionnaire Statement Number 6 

"I believe that students should develop their own goals and 

change them when appropriate." 

This statement relates to the Experimentalist position of ques

tioning and establishing personal directions and employing reflective 

thinking. This process is both present- and future-oriented and involves 

the student in his own education. 

As reported in Figure 16, 45 percent (9) of the respondents 

strongly agreed, and 35 percent (7) agreed, making a total of 80 percent 
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(17) of the respondents in agreement with the statement that students 

should develop their own goals and change them when appropriate. Fifteen 

percent (3) o~ the respondents were undecided, and one person disagreed 

with the statement. 

Respondents' Comments 

Luz Fuentes expressed the idea that students have to learn what 

they can and cannot do when setting their goals . 

• . . I don't believe there is such a thing as failure. I 
believe that we have an infinite amount of things that we can 
do but I know that there are some things that I cannot do. So, 
it is important that students learn what they can and cannot 
do. Thus when they run into something they cannot do, they 
change their goal to something feasible . • . I think students 
should develop the understanding that nothing is impossible, 
yet we cannot do everything. So, you change your goal when 
appropriate. 

Fernando Leal suggested that the teachers work with the students 

to clarify their goals. 

. . . I think that the teacher should work with his students 
to help them to see what their goals and objectives might be. 
I think that the teacher and the students should continually 
examine what their goals are and where they are going. The 
world is constantly changing, which means that the student 
might think he has certain objectives but after some months 
or a year, given the reality of his circumstances, perhaps 
might modify his goals. 

Estela Quiroz believed in goal-setting--short, mid, and long 

term--and knows by experience that goals sometimes have to be modified 

or changed. 

I strongly agree. I'm a firm believer in goal-setting. I 
don't feel that anyone can do anything unless they have defin
ite goals. I schedule goals daily, weekly, monthly and five
years ahead. These goals obviously change because our environment 



changes, our attitude changes, and we are growing and changing 
individuals. What is important today may not be as important 
tomorrow or something which was not important for our five
year goal suddenly is. I think it is very appropriate to teach 
students the method of goal-setting, and there is a method. 
It's not just saying, "I want this, I'm going to do this." It 
is reaching a goal through a very definite design. 

Discussion, Statement 6 

Among the comments presented in the foregoing, a preponderance 

of the respondents agreed that students should have the opportunity to 

develop their own goals and change them when appropriate. This would, 
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perforce, suggest that students operate in a democratic atmosphere where 

they are consul ted and where they have many chances to choose. I t is 

thus that students will come to realize that they have options in goal-

setting. 

In terms of perceptual psychology, the opportunity for students 

to select their personal learning goals and shift them when desired is 

based upon the notion that people are continuously surveying their per-

ceptual field and differentiating out that which arrests their attention. 

It is thus that personal goals are selected and revised or changed from 

time to time. The behavior of the student tends to depend upon the 

personal significance of any perceptions and the resulting goals which 

he selects for himself. 

In terms of curriculum considerations students, in pursuing 

their interests and concerns, tend to set objectives for themselves and 

to shift these as new interests and concerns develop. From these objec-

tives then will come the subject matter, stimulated by questions, the 



quest for answers to these questions, the organizing of ideas and con

cepts and the making of judgments. 
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In goal-setting and the development of objectives, there tends 

to be a variety of levels from global to specific behavior. These goals 

and objectives cannot be regarded as fixed since the experiences of the 

students oscillate and shift as they experience new things within their 

environment. 

Inasmuch as students in an experimentalist type of classroom 

setting tend to experience continuous feedback from their efforts, there 

is more or less instantaneous and continuous self-evaluation of perfor

mance data, attitudes and values. 

Questionnaire Statement Number 7 

"I believe that students should have help from the teacher in 

resolving their emotional problems which can hinder learning." 

This statement relates to the Experimentalist philosophic posi

tion of utilizing the democratic processes which provide options in 

achieving positive social relationships. These social relationships are 

between the teacher and the students and among the students in the class. 

As shown in Figure17, 35 percent (7) of the respondents strongly 

agreed and SO percent (10) agreed, making a total of 85 percent (17) of 

the respondents in agreement with the statement that teachers should help 

resolve students' emotional problems which can hinder learning. One 

person was undecided and 10 percent (2) of the respondents disagreed 

with the statement. 
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Figure 17. Composite Responses to Questionnaire Statement 
Number 7 (Achievement). 

"I believe that students should have help from the teacher 
in resolving their emotional problems which can hinder 
learning." 
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Respondents' Comments 

Marta Contreras commented that the teacher should detect stu-

dents' emotional problems and assist them in securing professional help. 

A teacher many times can detect things in the classroom that 
others may not. I think there are a lot of clues which indi
cate to her that the student has a problem. The teacher has 
many functions, but I think that the most important thing for 
the teacher is to detect the problem and make sure the student 
gets the help he needs. •• The teacher has to be very 
sensitive to the students. 

Fernando Leal believed that teachers should assist the student 

as much as possible, but be aware of their own limitations. 

If it is a competent teacher, yes. But it depends on the 
emotional problems the student might have. Sometimes the 
teacher is not competent enough to be able to help the student 
resolve his problems. I think the teacher should know his 
limitations. Yes, he should help the students as much as 
possible, but recognize that we are limited. Yet, the teacher 
does have the obligation to know whom to send the student to 
in the school. 

Ernesto Loya perceived that it was class size which prevented 

teachers from assisting students with their emotional problems. 

If the teacher didn't have that many students. This is a 
rough one to want to give a teacher, and again it is class
room size that is prohibitive for this type of luxury. If 
he can and is able to, I would say he' should and definitely 
not ignore it. We are still hard on the district to lower 
class size to allow the teachers to do this type of interac
tion if possible. 

Eduardo Ruiz stated that there is a gap in the teacher preparation 

programs including the necessary human skills which teachers need to com-

municate and interact with students in assisting them with their problems. 

. • • I think the human skills are lacking in the college of 
education's teacher-preparation program. They do not teach 
how to identify a student with a problem, how to get that 



student to talk to you, how to help him through a problem or 
how to just "listen" to a student's problem. I think more and 
more teachers are showing a lack of the human skills, particu
larly in the high school. 
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Antonio Moreno disagreed with the statement that teachers should 

assist students with emotional problems. 

I don't know if the teacher is the appropriate person to work 
on emotional problems. Let's be honest. There are many teach
ers who have emotional problems themselves. They transmit 
those problems to the students by virtue of attitudes which 
then turn off a kid from wanting to learn. So I don't think 
teachers are the appropriate persons unless they are adequately 
trained •••• 

Francisco Silva also disagreed because he said that teachers may 

do more harm than good. 

I don't know about that. I think that sometimes we tend to 
expect too much from teachers. And, if a teacher is not 
trained in dealing with emotional problems, well-meaning as he 
or she may be, he or she can do more harm than good •.. 
But teachers should be trained enough to at least be sensitive 
enough to be able to discern the problem, recognize it, maybe 
not even be able to diagnose it but at least recognize it. . . 

Discussion, Statement 7 

In the preceding comments there were indications that teachers 

in their classrooms should have the training and make the effort to 

consult individually with" students regarding possible emotional problems. 

This, first of all, implies that the individual teachers have the requi-

site skills to accomplish this. Second, it suggests that individual 

clas$es must be of such reduced size that teachers have the opportunity 

to do these things. From a philosophical standpoint, this would agree 

with the experimentalist pOSition of providing a democratic learning 

atmosphere. 
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From the standpoint of perception, the above statements tend to 

suggest that the teacher should deal with the internal lives of the 

students in terms of their wants, feelings, desires, attitudes, values 

and unique ways of perceiving. It is probably safe to suggest that most 

if not all young people experience emotional problems from time to time, 

and it is useful to assume that the overt behavior of the young people, 

from their individual standpoints, is caused, purposeful, and has a 

reason. For the teacher, then, this has meaning, both in terms of the 

consultation process with the young person and in terms of subsequent 

actions which may assist the student to change behavior. 

There is, moreover, an important perceptual concept which sug

gests that each person has a need for personal adequacy. For the young 

person this need for personal adequacy requires perceptions which enhance 

the self. Throughout the contact of the teacher with youngsters in 

resolving their emotional problems, the consultation process, and in 

particular the listening process, requires of the teacher an intense and 

extremely delicate skill in relationships. 

In considering the curriculum which might be appropriate for 

dealing individually and in groups with young peoples' emotional problems, 

it is important to note that the curriculum can be designed to tap the 

interests, needs and concerns, as well as the abilities of the young 

people. It is thus that the greatest opportunities are presented for 

attending to the psychological needs of the students. It would seem 

important in the curriculum to provide many opportunities for the students 

to experience feedback from the teacher and from their fellow students 
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concerning shared personal problems, shared attitudes, and shared values. 

This can be most effectively arranged where the curriculum is based upon 

a series of personal relationships between the teacher and the students. 

Questionnaire Statement Number 8 

"I believe that students should have the chance to think about 

their problems and work to solve them." 

This statement relates to the Experimentalist philosophic posi

tion concerning the students having the opportunity to use the scientific 

method in examining, questioning and experimenting with elements of the 

world about them--all this to be experienced in a stimulating and suppor

tive social environment. 

As can be seen in Figure 18, 30 percent (6) of the respondents 

strongly agreed while 60 percent (12) agreed with the statement that 

students should have a chance to think about their problems and work to 

solve them. This made a total of 90 percent (18) of the respondents who 

agreed with the statement. One person was undecided, and one person 

disagreed with the statement. 

Respondents' Comments 

Victor Franco recommended that students should not only be given 

the chance to work out their problems but that they should be taught how 

to do it. "Absolutely! Let me say this. They should have more than just 

a chance. The students should be taught how to think out their problems 

and taught how to work to solve them, not j 11st let them do it by chance." 
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Figure 18. Composite Responses to Questionnaire Statement 
Number 8 (Achievement). 

"! believe that students should have the chance to think 
about their problems and work to solve them." 
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Luz Fuentes believed that the teacher can point out many options 

to the student as he thinks about and works out his own problems. 

Oh, definitely. I strongly agree with this. I think it is a 
combination of the teacher opening up avenues as the student 
sees new options. Sometimes a student may make a mountain out 
of a mole hill and think there is no way out for him. Yet, 
there are a million ways out. Thus in opening up avenues for 
him, he is able to solve his problems because then he will see 
that there are always many options. Things aren't as bad as 
they seem, but even if they are, there are always options. 

Marcos Rico stated that it is desirable for students to solve 

problems for themselves and that it is important that students be taught 

the process. He commented, 

Yes, I think individuals ordinarily resolve their problems by 
themselves. People need to be taught how one sits down and 
thinks over problems and thinks of options for the resolution 
of the problems. So I think that is something the students 
should be assisted to do. Particularly in a society where 
students and all individuals are bombarded by a lot of stimu
lus, a lot of suggestions by the media, by peers and other 
people. There is a real need for students to get away and 
think over their situation. That they be taught how to do 
that is important. • • • 

Fernando Leal commented that students have to be in an environ-

ment which allows them to resolve their problems. "Everyday the students 

would go to homeroom for about fifteen minutes and talk about situations 

which could become problems. Students have to be in an environment 

where they can examine their situation, define if there are problems and 

have some assistance in resolving these problems." 

Discussion, Statement 8 

In the foregoing comments there was a strong expression of the 

need for students to have the time to think and reflect on their indivi-



132 

dual and shared problems. Furthermore, there was a clear indication that 

teachers need to assist the students in this process of reflecting on 

their own problems and then working on them. This is strongly advocated 

in the experimentalist's philosophic position where the commitment is to 

the scientific method, the democratic process and to reflecting thinking. 

In terms of the perceptual, it is important to recollect that 

each person, each student, is constantly surveying his perceptual field 

and differentiating out that which arrests his attention, one thing at a 

time. It therefore appears to be, at least in part, a function of the 

teacher to assist each young person to direct his attention in systematic 

ways toward the problems he faces. Through reflective thinking and the 

perceptions that result therefrom, a young person would have the oppor

tunity to examine self in relation to many problematic areas, especi

ally those of human relationships. 

From a curriculum standpoint, it is worth noting that many prob

lems which appear to the student to be unique to him are actually 

experienced by most other students. The school and the classroom which 

accounts for this in terms of shared problem-solving could offer oppor

tunities for students to overcome pluralistic ignorance while at the same 

time providing assistance to young people in learning the methods of 

reflective thinking and enlightened behavior. 

Conservative Philosophy 

Questionnaire Statement Number 14 

"I believe that students should be expected to master, as much as 

possible, English, mathematics, science, history, and foreign languages." 
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This statement relates to the Conservative philosophic position 

of requiring all students to take and master the five "generative" subject 

areas. It is presumed that such training and mastery will produce dis

ciplined minds. 

In Figure 19, 40 percent (8) of the respondents strongly agreed 

and 25 percent (5) agreed, making a total of 65 percent (13) of the 

respondents who agreed with the statement that students should master 

English, mathematics, science, history, and foreign languages. Thirty 

percent (6) disagreed and one person strongly disagreed, for a total of 

35 percent (7) respondents who disagreed with the statement. 

Respondents' Comments 

Rafael Mora agreed with the statement that students shoUld master 

the generative subjects and added one of his own. "The hasics that we 

are talking about are extremely important. But I think we left something 

out there, and that is reading. Reading is the most essential of all the 

others because if you can't read you can't do any of the rest. " 
Victor Franco commented that to master the generative subjects 

was important but not to the exclusion of art, music appreciation and 

physical education. "Those are fundamental in our educational system, 

which supposedly leads one to a better life. This is the basic curricu

lum. Art appreciation, music appreciation and physical education, how

ever, should not be excluded." 

Marcos Rico stated that mastery of as many areas as possible is 

important, but that the students' interests and the applicability of the 

generative subjects to life situations is just as important. 
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Figure 19. Composite Responses to Questionnaire Statement 
Number 14 (Achievement). 

"1 believe that students should be expected to master, as 
much as possible, English, mathematics, science, history, 
and foreign languages." 
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I would agree that students should develop excellence in as 
many areas as they can. However, I do not think that these 
subjects are the only areas which are important. Neither do 
I believe that they should be mastered at the same level. I 
think that mastery has to be related to a student's interests 
and his particular propensity. I would include human rela
tions and the affective aspects in the subject matter. We 
need mastery and we need the basic skills but not just as 
subject matter per se. . . 
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Jorge Rivera disagreed that students should master the generative 

subjects. "They should all be exposed to the basics, but I don't see any 

need for everybody to master all these subjects. If I were to pick 

persons to work with me, for example, I would prefer that they have a 

strong background in each of these areas, but why should they have mas-

tered all of these areas?" 

Ofelia Parra objected to the use of the word "master" and rejected 

the idea of mastery. She commented," .. I believe that these things 

should be presented to every child. He should learn English and math and 

science and history and foreign languages, but not with an emphasis on the 

rigidity of mastering them." 

Discussion, Statement 14 

In the preceding comments approximately two-thirds of the respon-

dents agreed that students should be expected to master the so-called 

"generative subjects." These respondents seemed to be endorsing the idea 

that teachers should have a firm expectation of students regarding the 

skill and knowledge demanded in this statement. The respondents who 

agreed with the statement seemed to have suggested that schools should 

produce disciplined minds. A further contention of the conservative 
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philosophic position suggests that when one has mastered the five genera

tive subjects, one is equipped to move into many other learning experi

ences. Many of the respondents seem to agree with this, and in one case 

even supplied another subject he believed to be generative in nature. 

Questionnaire Statement Number IS 

"I believe that students should be expected to learn to analyze 

a situation rather than simply adjust to it." 

This statement relates to the Conservative position of creating 

disciplined minds in the classroom which are equipped to perform situa

tional analysis. Knowledge from the past, tradition, and generative 

training accomplished through structured learning experiences are presumed 

to provide a base for this analytic process. 

As represented in Figure 20, SO percent (10) of the respondents 

strongly agreed and SO percent (10) agreed with the statement that stu

dents should learn to analyze a situation rather than simply adjust to 

it. This was a total of 100 percent (20) of the respondents who agreed 

with the statement. 

Respondents' Comments 

~1arta Contreras said that students should learn to analyze si tua

tions as part of their learning process. " ••• I strongly agree. I 

think that to question things is, or should be, part of their learning." 

Sara Garcia stated that in order to be able to analyze situations, 

students need to learn root causes. "I believe that in order to analyze 
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Figure 20. Composite Responses to Questionnaire Statement 
Number 15 (Achievement). 

"1 believe that students should be expected to learn to 
analyze a situation rather than simply adjust to it." 
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and understand situations, students need to learn root causes or the 

'master plan. "' 

David Rosas thought that analyzing situations would help the 

student to deal with other situations in the future. "I do think 
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[it] brings knowledge because if a student analyzes situations he will 

learn a process which will help him to analyze situations in the future. 

Just adjusting to a situation is simply being a conformist, and I don't 

believe in that." 

Jaime Serna strongly agreed that students should analyze a 

situation instead of just adjusting to it, but thought that our educa

tional system does not give students the options to do so. "I strongly 

agree, and I feel that we do not prepare kids to do this. We teach th~m 

to be very literal, interpretive but not to analyze a situation. We do 

not give them alternatives." 

Discussion, Statement 15 

According to the conservative philosophic position, schools should 

equip students to analyze situations rather than simply to adjust. Al

though the respondents were one-hundred percent in agreement with the 

statement, several of them qualified their position. One of these, for 

instance, took exception to the word "expected," evidently feeling that 

this was too rigid a term. It is likely that the experimentalist and the 

reconstructionist would both agree to this statement, but would antici

pate dealing with the training aspects of this in a very different, less 

authoritative manner. 
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Questionnaire Statement Number 16 

"I believe that students should rely on information from the past 

to guide personal achievement." 

This statement relates to the Conservative position of emphasizing 

the utility of such knowledge as that of great literature, history, and 

mathematics from the past to direct and provide a base for individual 

accomplishment. 

As reported in Figure 21, 10 percent (2) of the respondents 

strongly agreed and 20 percent (4) agreed, for a total of 30 percent (6) 

of the respondents who agreed that students should rely on information 

from the past to guide personal achievement. Fifteen percent (3) were 

undecided. Thirty percent (6) of the respondents disagreed, and 2S per

cent (S) strongly disagreed, making a total of SS percent (11) of the 

respondents who disagreed with the statement. 

Respondents' Comments 

Diego Corona stated that students should rely on information from 

the past to guide personal achievement because in this way they can avoid 

making the same mistakes of the past. ". . . I think that if we don't 

rely on information from the past, on past mistakes for example, we tend 

to do them allover again. I think that making mistakes and learning from 

them makes for progress. • " 
Carlos Guerra agreed but said that when we use information from 

the past we are assuming it is accurate, " 

amount of relativity there." 

so, there is a certain 
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Figure 21. Composite Responses to Questionnaire Statement 
Number 16 (Achievement). 

"I believe that students should rely on information from 
the past to guide personal achievement." 
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Victor Franco disagreed, stating that the present, past and future 

should be taken into account. "It sounds as if only the past would be 

considered ••• it is exclusionary. I believe students should rely on 

information from the past, certainly from the present, and look to the 

future, with the benefit of hindsight." 

Fernando Leal strongly disagreed with the statement, considering 

it too conservative. 

I say that not only the past but the present also has to be 
taken into consideration. We need to know what is happening 
now. I tend to be conservative but not to the point of con
sidering only the past to guide achievement. We have to know 
history, but we also have to know what the reality is which 
surrounds us. Now, with that combination of past and present 
we can accomplish more in the future. 

Discussion, Statement 16 

The conservative philosophic position concerning this statement 

suggests that: (1) the function of the school is to transmit and reap-

praise tradition and knowledge from the past; and (2) the school should 

emphasize knowledge from the past since it is unchanging and relevant to 

today's world as well as tomorrow's world. Among those respondents who 

agree with the statement were several who qualified their comments, as 

for instance, the individuals who agreed that students must be trained in 

knowledge from the past, but they must also be trained to recognize and 

know the reality which is around them. Another respondent suggested he 

did not agree altogether although he considered knowledge of the past as 

helping one to avoid repeating past mistakes. 
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Questionnaire Statement Number 17 

"I believe that students should be expected to read widely in 

many areas." 

This statement relates to the Conservative philosophic position of 

utilizing a structured learning methodology through which the students, 

by reading widely, are expected to gain mastery of subject matter in the 

areas selected for them by the instructor. 

As shown in Figure 22, 40 percent (8) of the respondents strongly 

agreed and 3S percent (7) agreed, making a total of 7S percent (15) of the 

respondents agreeing with the statement that students should be expected 

to read widely in many areas. Twenty percent (4) disagreed and one person 

strongly disagreed, making a total of 25 percent (S) of the respondents 

who disagreed with the statement. 

Respondents' Comments 

David Rosas agreed with the statement that students should be 

expected to read widely in many areas but was against using the word 

"expect" and opted instead for the words "opportunity" or "encouraged" 

to read. 

I think the more one reads about different subjects the 
more prepared one is in life to confront different situations. 
Reading, I think, is the key in this particular statement. 
I !ve often confronted young people, and I've used the expres
sion that they cannot learn by osmosis; it just doesn't happen. 
I think a student has to read and set his mind to learn in 
order to retain the information that can be useful to him in 
the future. I think that in this particular statement I have 
to agree and underline to read because to me that is the key. 
However, I would have presented the statement using the words 
"opportunity to read" or "encouraged to read" instead of 
"expected to read." 
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Figure 22. Composite Responses to Questionnaire Statement 
Number 17 (Achievement). 

"I believe that students should be expected to read widely 
in many areas." 
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Eduardo Ruiz commented that students should be encouraged to 

read, not "expected to read." And thus one builds a good feeling about 

reading. He stated that a lot of supplementary reading should be encour-

aged in all the discipline areas to extend the students' knOWledge. He 

stated, 

• they would be "encouraged" is the word I want to inter
ject. This way you would build a good frame of mind toward 
reading and it would become an enjoyable practice. In this 
manner, the outside reading would reinforce what they were 
learning about in their civics, social studies, or any other 
class. Also, I think their reading should cover a wide range 
of subjects. 

Fernando Leal perceived the statement from a "high expectations" 

position. 

I do not know if the word "expected" is the correct word to 
use. I would like for them to be able to do it. And there 
is something called "high expectations." We should have the 
desire and the trust that our students will have success. 
Let me see if I can say it better. We should expect the 
best of our students and not think that because they are mem
bers of a minority, if they happen to be, that for that 
reason they might not have the ability. So, viewing it from 
that perspective, yes we should expect that they have the 
knowledge of many areas without limiting them to one area of 
knowledge. 

Ofelia Parra disagreed, taking strong objective to the use of the 

word "expected." "The key word here is 'expected.' A student may choose 

a different way of gathering information other than reading. I believe 

that students should read widely in many areas, but not be forced into 

it." 

Discussion, Statement 17 

In the above comments, considered from the philosophic position 
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of the conservative, education which emphasizes the requirement of wide 

reading is important. It is through books of all kinds that tradition 

and knowledge from the past can be transmitted to students. If one is 

to produce students who have disciplined minds capable of analyzing any 

given situation, there must, according to the conservative philosophy, 

be a breadth and a depth to the intellectual experiences which can best 

be supplied by books. Among the comments of the three-fourths of the 

respondents who agreed with this statement, there was a considerable 

amount of qualifying of positions. This tended to be a questioning of 

the word "expected." 

Questionnaire Statement Number 18 

"I believe that disciplined training can help people to be 

socially mobile." 

This statement relates to the Conservative philosophic position 

of expecting that a carefully regulated curriculum, coupled with a struc

tured learning environment, should produce people well-equipped to move 

at various levels of society. 

As can be seen in Figure 23, 10 percent (2) of the respondents 

strongly agreed and 20 percent (4) agreed, for a total of 30 percent (6) 

of the respondents who agreed that disciplined training can help people 

to be socially mobile. Fifteen percent (3) were undecided while 30 per

cent (6) disagreed and 25 percent (5) strongly disagreed, making a total 

of 55 percent (11) of the respondents who disagreed with the statement. 
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Figure 23. Composite Responses to Questionnaire Statement 
Number 18 (Achievement). 

"I believe that disciplined training can help people to be 
socially mobile." 
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Respondents' Comments 

Sara Garcia commented that having disciplined training can assist 

people climb the social ladder. "I really believe that it can help to be 

socially mobile; maybe not socially acceptable, but sure as hell socially 

mobile. " 

Miguel Castillo stated that he thoroughly believed in disciplined 

training and that it is helpful in social mobility. "I agree with discip-

lined training all the time, and yes, I would agree that it does help 

people to be socially mobile." 

Fernando Leal observed that a disciplined mind does not insure 

social mobility. "If it means studying Greek,Latin, calculus to discip-

line the mind, it will be fine in that you will learn Greek, Latin and 

calculus, but that did not guarantee that the students will have success 

as human beings within a society. The study of humanities is necessary 

for that purpose." 

Francisco Silva believed that disciplined training would not 

necessarily bring about social mobility. 

Social mobility is as much a function of one's inner makeup 
as it is of training. A person can be very well trained and 
yet if he is very shy and withdrawn and not aggressive, he may 
not be socially mobile. On the other hand, there may be a 
totally untrained person who has the gift of gab and he may be 
quite socially mobile. So, I don't think it is so much a func
tion of disciplined training as it is of personal traits or 
possibly a combination of both •• 

Victor Franco related that he does not believe disciplined train-

ing would help social mobility because it is an extreme. 

If we are talking about discipline as a limitation on behavior, 
we are talking about sterile behavior and it would be difficult 



for a person to be socially mobile. In the wider context, if 
we are talking about discipline as a foundation ••• a we11-
founded behavior, then the person is going to be mobile in many 
ways. Let me give you an example. A physicist is a disciplined 
person because the subject is rigorous. • . • You can have a 
physicist who believes in God, who when he goes to a concert and 
hears a violin, is not thinking of the sound waves and their 
frequency, but is enjoying the music. The second one is the one 
who will be socially mobile. 

Discussion, Statement 18 
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The educational philosophy of conservatism, endorsing as it does 

the idea of generative training, projects that training into the future 

with the notion that the person is prepared for virtually any social or 

intellectual experiences which they might encounter. It is therefore 

part of the consistent conservative educational pattern to suppose that 

people who have mastered the generative subjects are prepared to be 

socially mobile. Slightly less than one-third of the respondents agreed 

while fifty-five percent disagreed, seemingly not able to translate that 

which they deemed "intellectual and disciplined" into images of correct 

and satisfying social behavior. 

Reconstructionist Philosophy 

Questionnaire Statement Number 22 

"I believe that students should learn in an environment where 

they can think about needed change." 

This statement relates to the Reconstructionist position that 

education should sensitize the students to the need for changing and 

adjusting the culture to meet various present institutional demands, needs 

and goals. 
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As depicted in Figure 24, 65 percent (13) of the respondents 

strongly agree and 35 percent (7) agreed, for a total of 100 percent (20) 

of the respondents who agreed that students should learn in an environ-

ment where they can think about needed change. 

Respondents' Comments 

Rafael Mora stated that in these times of constant change the 

learning environment has to allow for a lot of flexibility. 

Absolutely, I think it is a good statement. I have to agree 
very strongly. In a world such as ours which changes from 
day to day and hour to hour, the teaching environment has to 
lend itself to a flexibility of being able to move rapidly in 
terms of the thinking, in terms of change, in terms of where 
this world is headed and what can be expected in the future. 
I think it is important that that kind of environment is a 
part of the learning process. 

Jorge Rivera believed that students should not only learn in such 

an environment, but should also think about how to implement change. 

"Not only should students think about change, but think about how to 

implement that change. Because one can have all the ideas in the world 

concerning change but if one does not have the mechanism to accomplish 

the same, we end up with a lot of frustrated individuals." 

Antonio Moreno commented that in addition to creating the learn-

ing environment where students can think about change, teachers should 

teach students to "think." "Agree. Teachers should create the environ-

ment where students can think about needed change. The students should 

be free to create, to innovate and not just copy. Teach students to 

think. We have a brain, of which we use only a small portion, to think. 

I strongly agree." 
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Figure 24. Composite Responses of Questionnaire Statement 
Number 22 (Achievement). 

"I believe that students should learn in an environment 
where they can think about needed change." 
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Estela Quiroz commented that students can be very instrumental 

in bringing about needed change in an environment which allows for it. 

I think it is more and more evident now, that young people are 
not afraid to speak up and some of them have fantastic ideas. 
Some of them are just reluctant to share their ideas because 
of shyness or inability to communicate those ideas. I believe 
that the youth are the nucleus of our future. They should be 
aware of their community and its needs. Students could be very 
instrumental in bringing about needed change •.•• 

Discussion, Statement 22 
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In the above comments there was a general commitment to the idea 

that students should be exposed to a learning environment where they can 

reflect on needed changes in society. The reconstructionist philosophic 

position suggests that school provides a broad knowledge base together 

with education for citizenship. In this education students would learn 

to plan, think and decide regarding their society and its fabric, thus 

engaging in the process of preparation for reconstructing culture. 

In terms of perceptions, the reconstructionist would probably 

feel comfortable with the concept that students should continuously survey 

their representative perceptual fields and differentiate out those problem 

areas which arrests their attention in the social-cultural milieu. As a 

result of this differentiation, it would be anticipated that certain 

behavior changes would eventually follow. The self-concept within such 

an environment of support and encourag~ment would tend to develop in a 

strong and positive direction and J£obably would tend to result in inde-

pendent persons and skilled cooperators. 

With respect to the curriculum the reconstructionists would 
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suggest the selection of the subject matter on the basis of present and 

future utility and on the basis that it would enable the students to 

interact with people from different cultures and statuses. Furthermore, 

the curriculum would be expected to develop from both the needs of the 

community in general and of the individual community members, especially 

the students. As new knowledge becomes available, the reconstructionists 

would undoubtedly tend to make it available in the curriculum for the 

students' consideration, reflection and possible use. The reconstruc

tionists, morevver, would expect students to have many experiences with 

culturally diverse people of the community and to learn about theirs 

while respecting the differences and recognizing and appreciating the 

commonalities. 

Questionnaire Statement Number 23 

"I believe that students should learn to use science for the 

betterment of people worldwide." 

This statement relates to the Reconstructionist philosophic posi

tion that the students should learn of science, not just for its special 

relevance in their individual lives, but especially because of the pacific 

contributions it can make to peoples worldwide. 

As illustrated in Figure 25, 50 percent (10) of the respondents 

strongly agreed and 50 percent (10) agreed, making a total of 100 percent 

(20) of the respondents who agreed with the statement that students 

should learn to use science for the betterment of people worldwide. 
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Figure 25. Composite Responses to Questionnaire Statement 
Number 23 (Achievement). 

"I believe that students should learn to use science for 
the betterment of people worldwide." 
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Respondents' Comments 

Marcos Rico believed that any subject matter that is learned 

should be used for the betterment of all people. On this basis he com-

mented. "Yes, definitely, just as everybody should learn any other sub-

ject matter on the basis of its implications for the individual and the 

world he lives in." 

Jaime Serna commented that up to now the sciences have been used 

for corporate profit without much thought to the betterment of people. 

"I agree with it entirely. The sciences have been used basically for the 

betterment of individuals' corporate needs and not in terms of environ-

mental impact occurring nationally and internationally which affect people 

in the long run. Sciences have been used for immediate profit." 

Fernando Leal stated that in addition to '!:~:" ~;ciences, learning 

about the humanities will assist the students to use science for the 

betterment of people. "This is a beautiful ideal! In addition to the 

humanities students would also learn sciences. They can apply the scien-

ces for the good of humanity only if they have a base in the humanities, 

such as the social sciences, etc. Otherwise students will learn sciences 

and become like robots." 

Marta Contreras stated that the teacher has a very important role 

in communicating to students that science can function for the betterment 

of people and that it is relevant. 

I strongly agree. I think the teacher has a great influence 
in relating subject matter to the world around students. 
Science is not just a dry subject in textbooks, something to 
read, or something to be turned off. It is not that. Science 



is a living thing! And it is important to relate it to current 
concerns such as pollution, saving the environment, and getting 
involved in community action. 

ISS 

Eduardo Ruiz noted that the science community has the great task 

of re-educating kids that science is not only to develop weapons but to 

be used for the betterment of people • 

. that's a philosophical point that I strongly believe in. 
I've always had a vision of science as curing cancer, taking 
care of the needs of the old and making life better for all. 
I think we need to encourage the view that science is a poten
tial way of making the world better, by making sure people do 
not starve to death and all those good ideals a lot of us are 
committed to. Science is supposed to be something to help 
people, not for the proliferation of weapons. Kids read about 
chemical warfare, nuclear weapons, etc. and none of that is 
tied to their goodness or the goodness of life. So, the science 
community has a real problem of educating students that the 
intent of science is to discover, to invent, to help, and to go 
beyond new horizons. Yes, my kids association with science is 
nuclear weapons and that is a sad comment. I try to tell them 
that we also had a Pasteur and an Einstein. • .. Persons like 
that thought about science for the good of people. 

Discussion, Statement 23 

In the preceding comments the respondents unanimously agreed that 

students should learn to use science for the betterment of people world-

wide. Philosophically, the reconstructionists tend to be internationally 

oriented, subscribing to the idea of worldwide democracy where men con-

trol their own destinies. They would tend to believe that the role of 

the school is one of promotive reflective, purposeful change with intent 

of harmony among people and the preservation of civilization. 

From a perceptual psychological standpoint, students need to 

experience expansions of their perceptual fields. These should include 



very new, to them, data in order to have the possibility of producing 

change in behavior. 
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The curriculum in the reconstructionists view undoubtedly shoUld 

enable students to interact with people from a variety of cultures. As 

the students acquire new scientific knOWledge, they should develop the 

feeling that they are adequate and inclined to the task of developing 

plans and sharing these with people in their o\~ and other cultures. The 

acquisition of scientific knowledge and its applicability to the better

ment of people worldwide should be one of the important curriculum goals 

of any school organized on the basis of the reconstructionist philosophy. 

Questionnaire Statement Number 24 

"I believe that students should learn all they can about world 

problems of government, education, religion, and economics." 

This statement relates to the Reconstructionist philosophic posi

tion that, through education, students should increasingly develop an 

international orientation coupled with a broad knowledge of worldwide 

issues. 

In Figure26, 55 percent (11) of the respondents strongly agreed 

and 45 percent (9) agreed, for a total of 100 percent (20) of the respon

dents who agreed with the statement that students should learn all they 

can about world problems of government, education, religion and economics. 

Respondents' Comments 

Rafael Mora stated that in this shrinking world we live in it is 

very important that students know about world problems in all these 
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Figure 26. Composite Responses to Questionnaire Statement 
Number 24 (Achievement). 

"I believe that students should learn all they can about 
world problems of government, education, religion, and 
economi cs • " 
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disciplines. "The world today is so small. I think it is good that 

students are taught the problems of the world as opposed to just what is 

happening around their own li ttl e community." 

Victor Franco commented that students should learn all these 

subject areas plus other areas such as nutrition and even good humor. 

"I agree, but I would strongly agree if you add 'etc.' to the end of that 

list. In other words, students should learn about world problems of 

government, education, religion, economics, plus nutrition; Good Lord, 

everything, even humor." 

Fernando Leal reported that bilingual education has sought to 

expand the areas of knowledge available in the curriculum for the student. 

Yes, I agree. And to reiterate, I know it sounds like a commer
cial for bilingual education, but I think that through bilin
gual education is how we come closer to this goal. Some of us 
suspect that the purpose of the educational system in some 
countries, including ours, has been only to indoctrinate our 
students, and we do not think this should be the function of 
education. The function of education should be to widen the 
students' knowledge concerning other governments, other educa
tional systems, other religions, and other economies. A strong 
country is a country which has people who are knowledgeable and 
not ignorant in the affairs of other countries. 

Eduardo Ruiz stated that our schools have created illiterate 

students in various subject areas • 

• • • I used the word civic illiteracy before and that is what 
we are facing in those areas and those are the areas we need 
to concentrate on to combat that illiteracy. We are not an 
island unto ourselves and I think in high school and junior 
high in our rush to save money, and in the rush to go back to 
basics, we begin to drop the mentioned subject areas from our 
curriculum. • •• But without them we are not giving students 
a rounded picture of life and we are making them illiterate so 
they have a hard time dealing with the world. How many kids 
have I run across at the university ••• bright kids, straight 



"A" kids, Phi Beta Kappans, at the top of their class. Yet, 
they have no idea who their congressional legislators are, no 
idea who the leaders of the Middle East or Europe are and they 
have no stand on any issue. Those students scare me because 
they could be used for any purpose in the mind of a demented 
leader. And these students are the cream of the crop. • • • 
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Jaime Serna believed that students should learn about world prob-

lems concerning government, education, religion and economics in order 

that they may better understand other countries and cultures and be able 

to deal with them. 

Absolutely; also philosophy should be included. • • • Those 
areas are the determining factors in terms of the end products 
of the economics of that country and the government set-up of 
that country. If we understand those and the cultural ramifi
cations, I think we as a nation would be able to deal with them 
more extensively. Latin America is a prime example where philO
sophically there is a theory of democracy rule that is being 
imposed on them in terms of what the U.S. sees as their role in 
that government. 

Well, just the different given philosophies and culture of 
the different nations in Latin America should give us a clue 
that there's no way in ternation that they would have a democ
racy situation like here in the U.s. Philosophically, whether 
we agree with communism or not, we should understand that, 
number one, the economic situation of that country will deter
mine the governmental structure of that country. Two, that 
such a governmental structure may impact it to such a degree 
that there may be some communistic countries which are more 
capitalistic than the U.S. We should not categorize people or 
countries based only on their philosophy without having dealt 
with them in depth so that we understand all the variables 
involved which make that country or people what they are. 

Discussion, Statement 24 

In the foregoing comments, the respondents seemed to evidence an 

international orientation and subscribed to the general notion that 

schools need to present major, worldwide problems in politics, economics, 

religion, etc. The respondents' general theme seemed to be the need for 
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harmony among peoples where knowledge and skill, cultural adaptation and 

modification within the culture and between cultures is featured. 

From a perceptual psychological standpoint, such an orientation 

as that discussed in the previous paragraph would appear to demand 

citizen-products of the schools who have the requisite flexibility of 

personality, who are so inclined and who have the necessary skills to 

continuously shift and adjust their fields of meaning as they experience 

other societies and cultures. It is only when people can modify and 

change their perceptual fields that real change of a productive nature 

can occur. 

In considering curriculum provisions to operationa1ize this 

philosophic position, it would seem important that students have as many 

opportunities to interact with people from different cultures and learn 

about these cultures as much as possible. Assuming that the learning 

context is one of warmth, undeTstanding and support, the experiences of 

interacting with people from other cultures can be most profitable. Such 

situations offer the chance of learning about people, respecting the 

differences, and recognizing commonalities. 

Questionnaire Statement Number 2S 

"1 believe that students should learn to actively cooperate in 

solving community problems." 

This. statement relates to the Reconstructionist philosophic posi

tion that students should learn the process of cooperative action through 

diverse experiences in working with problems of their own community. 
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As represented in Figure 27, 65 percent (13) of the respondents 

strongly agreed with the statement that-students should learn to actively 

cooperate in solving community problems. Thirty-five percent (7) agreed, 

making a total of 100 percent (20) of the respondents who agreed with the 

statement. 

Respondents' Comments 

Ofelia Parra thought that students should be involved in commu-

nity affairs because otherwise their interests might not be taken into 

consideration by the adults making the decisions. 

Ye3, you see there are many reasons why students should be 
involved in solving community problems. One main reason 
comes to my mind right now. When we adults get involved in 
community problems we are going to solve them from our point 
of view. We might not think of how it might affect the stu
dents in junior high or high school, and they have to live 
with our decisions or solutions. That is why they absolutely 
need to have a say and input into the solutions of community 
problems. 

Marcos Rico said that it was critical that students be involved 

in solving community problems because learning would thus become more 

relevant to them and they would thereby be encouraged to guide their own 

destinies. 

Absolutely! We have to be able to see how a particular skill 
or that which is being taught relates to the individual's 
community, etc. I think that society-wise, it is a positive 
endeavor and that is the way by which learning will become 
significant. This is particularly true for the minority stu
dent; I need to emphasize that. Minority communities often
times have not had control over their own destinies. Partici
pation is a critical factor in being able to have minority 
people progress socially, economically, educationally and 
politically. I think it is critical that students be active 
in solving community problems. 
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Figure 27. Composite Responses to Questionnaire Statement 
Number 2S (Achievement). 

"I believe that students should leam to actively cooperate 
in solving communi ty prob 1ems. " 
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Eduardo Ruiz commented that it is important that students be 

involved in solving community problems together with the adults and it 

is important that they stay involved throughout their lives. 

It is real healthy for the community when the people work toge
ther on a problem of the environment where there are kids, old 
people, parents, community leaders, and politicians. I like 
to watch the students because they begin real slow, first sit
ting in the back of the room afraid to actively participate. 
Then in the course of a month or two, they are very much a part 
of the community problem-solving. I always run into students 
who, whether they ended up doing great things with their lives 
or not, are still involved in community action. This is very 
important because they have to live in that community and if 
they do not stay involved, they are more or less defeating 
themselves. 

Rafael Mora stated that if students are not involved in commu-
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nity problems, they will be isolated from learning about the problems in 

which they may be caught some day. She stated, " ••• the development of 

the student makes it important that he be cognizant of the kinds of 

problems that are prevalent in his community. If he is not aware of 

them • • • one day he may be caught up in them. We shQuld give the stu-

dents a fairly decent knowledge of what his community problems are." 

David Rosas reported that students should be active in the commu-

nity since they will be the leaders of the future and need to be exposed 

as soon as possible. 

I sure agree with that; students should actively cooperate in 
solving community problems through having the opportunity of 
expressing their views. I think that since they are the future 
leaders of our community, they should be'exposed from junior 
high school age or as early as possible so that they have input 
into the future of their city, state, or country •••• 
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Discussion, Statement 25 

Among the comments presented above, the respondents emphatically 

and unanimously subscribed to the idea that students should become in

volved in community problems. It would follow then that the students 

nee~ to learn the methods of democratic action in planning, thinking, 

deciding and ;\\.,ting on these community problems. The role of the school, 

therefore, would become one of promoting reflected purposeful change 

through teacher-student community action. 

In the perceptual psychological processes which students are 

exposed to in the classroom, it would appear to be important that they 

can capitalize upon their internal feelings of wants, desires, attitudes, 

values and unique ways of seeing. When these are coupled with the many 

unusual experiences which can be had in community action, it would 

almost inevitably tend to lead to a new construction of the individuals' 

perceptual fields. This then could quite conceivably lead to important 

changes of behavior on the part of the students. 

From a curriculum standpoint, significant directions can be 

gained from the students' study of general community problems. Moreover, 

the needs of the individual students as they are exposed to community 

problems can yield valuable directions to the curriculum constructors. 

The curriculum which reflects the typical cultural diversity of the 

community is one that ,is needed in schools which embrace the reconstruc

tionist educational viewpoint. 
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Questionnaire Statement Number 26 

"1 believe that students should learn the responsibilities and 

. privileges of citizenship." 

This statement relates to the Reconstructionist position that 

students need to learn about their duties, privileges, and responsibi1i-

ties as citizens through cooperative activities in the school and beyond. 

As reported in Figure 28, SS percent (11) of the respondent'S 

strongly agreed and 4S percent (9) agreed, for a total of 100 percent 

(20) of the respondents who agreed with the statement that students 

should learn the responsibilities and privileges of citizenship. 

Respondents' Comments 

Jorge Rivera comme~ted that the school should assist the home to 

teach responsibility and an understanding of the privileges and rights 

to students. 

I agree with that. I think the educational system has to help 
the home environment to emphasize that responsibility and privi
leges go hand in hand • • • that there is a privilege and there 
is a right, and there are Significant distinctions between the 
two. Students should learn that one person's rights, responsi
bilities, and privileges have to end where someone else'S begin. 
Also, that these should not overlap, not without the other 
person's concurrence. 

Ofelia Parra stated that students should be taught that for every 

privilege there is a responsibility: " . . . the more privileges you have, 

the more responsibilities you have. That is what we should teach our 

kids, that every privilege brings another responsibility. For example, 

driving is a privilege and when you get that privilege, you have the 
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Figure 28. Composite Responses to Questionnaire Statement 
Number 20 (Achievement). 

"I beli eve that students should learn the responsibilities 
and pri vileges of ci ti zenship. \I 
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responsibility to drive carefully and not use that car to hurt some-

one. • " 
Eduardo Ruiz reported that students should learn about rights, 

privileges and responsibilities so that they can protect themselves from 

those people who would abuse them. 

Yes, I strongly agree with that and I believe they should learn 
the rights of citizenship. Inherent in being a citizen or 
being a resident of this country are certain rights. Sometimes 
we tend to stress only the responsibilities and ignore the 
privileges and rights that a person has. I think students 
should know what they can and cannot do. They should know that 
they have a responsibility to their community, a responsibility 
to their family, and a responsibility to themselves. They 
should know which rights protect them from other people abusing 
their rights. Students are lacking a lot of information in 
this area. 

Francisco Silva mentioned that students should be cognizant of 

the rights, privileges, and responsibilities of being a citizen and of 

exercising the right to vote because they can make a difference. 

Yes, I agree with that. • • • Regardless of your feelings 
about the shortcomings of this country, the fact is that we 
live here and we have certain privileges and responsibilities. 
One of the most painless things in the world with which people 
can make a difference is voting. Yet, a lot of people do not 
exercise that right and then they get abused, or shafted be
cause they did not have a say in who would be in office or on 
making some decisions which affect them. We have to teach 
students their rights, privileges and responsibilities. 

Discussion, Statement 26 

In the above comments the respondents were in total agreement 

that young people should learn both their responsibilities and privileges 

of citizenship in school. There seemed to be an acknowledgment that the 

school should provide a broad knowledge base in the responsibilities and 
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privileges of citizenship. The reconstructionists would suggest that 

schools should provide not only the knowledge upon which to reflect con

cerning citizenship, but should also provide training in the methods and 

the purposes of these thought processes. 

Regarding the perceptual-psychological, it is important to recall 

that behavior tends to be a result of how a person perceives a given 

situation at some special moment. It appears therefore that the task of 

the school is to assist the young person to have as broad and as deep a 

perceptual field as is possible. Coupled with this perceptual field 

should be a rather rich series of experiences in values analysis and 

orientation in order to provide productive direction to the reflective 

and behavioral processes that follow. 

In curriculum considerations the matters of experiences in citi

zenship assuredly involves the needs, concerns; and interests of the 

individual. It also examines and emphasizes the needs in group matters 

and the necessity of developing a predisposition to account for the 

welfare of one's fellow human beings in the group process. 

Questionnaire Statement Number 27 

"I believe that students should become more internationally 

minded in order that they will strive for self-determination of all 

peoples." 

This statement relates to the Reconstructionist philosophic posi

tion that students should increasingly acquire, in their social science 

and other classes, a world view and a knowledge of the world which will 
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incline them-toward the democratic theme of self-determination within a 

general framework of global cooperative effort. 

As shown in Figure 29, 50 percent (10) of the respondents strongly 

agreed and 40 percent (8) agreed, making a total of 90 percent (18) of 

the respo~dents who agreed that students should become more internation-

ally minded in order that they will strive for self-determination of all 

peoples. Ten percent (2) of the respondents were undecided. 

Respondents' Comments 

Miguel Castillo commented that students should be internationally 

minded and strive for the self-determination of all peoples since this 

brings about understanding and respect for other cultures. 

I strongly agree. I believe that when we start to understand 
each other through languages and communication, then we will 
learn to appreciate how a particular culture lives and why they 
live that way. We will have less tendency 'to think that our 
way of living is better than theirs. We will have respect for 
the way other cultures live and let them determine their own 
life-course. 

Marta Contreras reported that students should be aware and knowl-

edgeable about matters which concern all of humanity. 

I strongly agree. There should be discussions about the 
preservation of humanity in the classroom. They should learn 
about a lot of things which are pertinent to humanity such 
as pollution, saving our environment, nuclear destruction and 
its alternatives, world hunger, third-world oppression and 
many other important issues which students should know about. 

Fernando Leal expressed the thought that if students become more 

internationally minded and strive for the self-deter~ination of peoples, 

then we might be able to avoid some tragic situations. "Yes, I am very 

much in agreement. If this would become a reality, some of our leaders 
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Figure 29. Composite Responses to Questionnaire Statement 
Number 27 (Achievement). 

"I believe that students should become more internationally 
minded in order that they will strive for self-determination 
of all peop les. " 

170 



would not be able to get us into tragic situations such as Vietnam or 

what is happening in EI Salvador. " 
Marcos Rico said that the students need to begin to learn that 

we live in a "global village" and that we are all interdependent • 

• a student has to begin to see that he lives in a "global 
village." He has to know that the fact that onc can be in any 
part of the world in a matter of hours and that anything that 
happens in other countries across the world immediately impacts 
us and the very way we live. Students need to understand that 
we live in a very interdependent world. • . • 
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Carlos Guerra was one of the two respondents who were undecided 

on this statement. He commented that he could not decide because although 

he agreed with the principle, it seemed to him that we might be imposing 

our value of democracy on nations which might not function well or did not 

wish to subscribe to democracy. "This sort of implies a democratic 

requirement for all countries. And a lot of nations might not 

culturally be capable of being democracies. In other words, some coun-

tries are better off being autocratic governments •.•• " 

Discussion, Statement 27 

In the preceding comments the respondents unanimously agreed that 

students should develop as internationally minded people in order that 

they would strive for the self-determination of all peoples. This state-

ment is coincident with the reconstru~tionist position on internationalism 

where self-choice and direction is the crucial concept. It should be re-

emphasized, moreover, that the reconstructionist visualizes harmony among 

all peoples with the ultimate goal of bringing the preservation of civili-

zation. 
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It would appear necessary, in a metaphorical sense, for the 

peoples of entire nations to have feelings of personal and national ade

quacy. Such shared feelings of adequacy within the various societies would 

be one necessary requisite to positive actions between nations. 

Curricuh1m-wise, the provision for the study of international 

relations should provide many opportunities for students to formulate ques

tions, search for answers, organize ideas and concepts, and make judgments. 

Learning about people of many nations should be one of the central goals 

of education, since such learnings, with understanding guidance, can oper

ate to diminish the tendencies toward stereotyping and the development of 

superiority-inferiority complexes of sex, race, age, etc. Furthermore, 

these cross-cultural learning experiences can provide the students evalua

tion in terms of varied feedback data on attitudes and values, and certain 

data on self-evaluation. 

Questionnaire Statement Number 28 

til believe that students should learn thcl skills of planning, 

thinking, and deciding at a people level, rather than simply expecting 

this behavior from leaders. tI 

This statement relates to the Reconstructionist position which 

emphasizes that students should learn to participate actively and effec

tively in processes of group action where their involvement exposes them 

to many phases of the group processes. 

As can be seen from Figure 30, 80 percent (16) of the respondents 

strongly agreed that students should learn the skills of planning, 
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Figure 30. Composite Responses to Questionnaire Statement 
Number 28 (Achievement). 

"I believe that students should learn the skills of planning, 
thinking, and deciding at a people level, rather than simply 
expecting this behavior from leaders." 
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thinkin~ and decision making. Twenty percent (4) agreed with the state

ment, for a total of 100 percent (20) of the respondents who were ~n 

agreement with the statement. 

Respondents' Comments 

Francisco Silva believed that it was important for all students 

to learn the skills of planning, thinking, and deciding since they would 

then be better prepared to plan for their own careers. 

Dh yes, very much so. The problem which exists in the schools 
is because we left a lot of things to the leaders, who weren't 
leaders after all. If we did not believe that students should 
learn the skills of planning, thinking. and deciding you and I 
probably would not be talking this morning because of the lead
ers in our days who wanted us to be good little Mexican Americans 
and women become secretaries and men become gardeners or mecha
nics. 

Jaime Serna stated that students will become our leaders if they 

learn these skills. "Well. if the students learn planning, thinking and 

deciding then they will become leaders ••• " 
Rafael Mora commented that these skills are desirable for our 

students because they will be better prepared to take action in the commu-

nity. "Absolutely. that is close to my heart! We are moving towards 

that a great deal more. Students need to prepare themselves so that they 

can take action in the community because some of the so-called leaders do 

not know what is going OJ) 8.t the grass roots level. . " 
David Rosas reported that if the students had these skills the 

so-called leaders would think twice about making decisions which were not 

in the interests of the community. "Most definitely. Too often we are 

led by the so-called leaders of the community to things which are not the 



best for that community. I think students should participate at the 

people level and this would help create better leaders in itself." 
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Marcos Rico stated that students should have these skills because 

each and everyone of them have the potential to be a leader. "I think 

that students should learn the skills of thinking, planning and deciding 

because we can all be leaders and these skills will be invaluable. I 

think leadership ]las to be defined in the context of the situation and who 

is the person who has the most information on a particular issue." 

Discussion, Statement 28 

In view of the fact that all 20 of the Mexican American community 

leader respondents subscribed to the statement, it is important to reflect 

on the fact that not only does this statement represent a reconstructionist 

point of view but very clearly overlaps in content and sentiment with the 

experimentalist philosophy of education. The experimentalists argue for 

the use of the scientific method, the employment of reflective thinking 

and the processes of democracy. It does appear that these concepts are 

involved in the statement. 

It is significant to note that a number of the respondents com

mented on the importance of the process by which issues, from ~le indivi

dual personal level to the group level, are identified, interacted upon 

and resolved. The respondents, in their comments, perceived this state

ment to h~'~ most significant implications for Mexican American students 

in terms of cultivating these young people to perceive themselves as 

competent persons who are well-equipped both to lead and to function in 

cooperative ways. 
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The stereotype in some educators' minds regarding the potential 

of Mexican American students in the adult world was sharply portrayed in 

one of the respondent's comments when he mentioned that the " ••• good 

little Mexican American [women become] secretaries [while the] men become 

gardeners or mechanics." In terms of the experimentalist commitment to 

democratic processes, such stereotypic perceptions of any particular 

group of students seem quite unacceptable. From a reconstructionist 

perspective, with its advocacy of cultural change, subscription to the 

content of the statement appears reasonable and consistent. Both the 

experimentalist and the reconstructionist would tend to subscript to 

the notion that all young people in a democracy should be fully prepar~d 

to participate actively and extensively in their own governance. 

In terms of the implications for the curriculum. it is apparent 

that all the respondents perceived the importance of Mexican American 

students acquiring the skills in planning, thinking and deciding rather 

than relying on external leaders to do this for them. The school should. 

therefore, be expected to playa major role in thus preparing these stu

dents. Instruction in the skills of becoming effective partiCipators in 

society should be of first importance in the designing of school curric

ulum. 

Summary Discussion: Achievement 

With the exception of one statement, number four. which had to do 

with students taking charge of their own learning, the respondents. in a 

Significant manner, favored the experimentalist position. This was also 
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true of the reconstructionist, in which, of the seven statements, there 

was total agreement on six and only two respondents undecided on the 

remaining one. As it was with both language and self-concept. generally 

speaking the pattern of confusion and uncertainty about the statements 

in the conservative achievement area persisted. 

From a curriculum standpoint the teacher should use students' 

interests as a starting point for learning and provide as many experiences 

of learning by doing as possible. In terms of human relationships, the 

teacher should foster as many opportunities as possible. Moreover. 

teachers should provide students the opportunity to develop their own 

goals and to change them when necessary. Teachers should provide the 

opportunity for working on emotional problems with the students and also 

provide them with the opportunity to work at and solve their own problems. 

In the conservative position regarding 'achievement, the one clear

cut agreement was that teachers should expect students to analyze situa

tions rather than simply adjusting to them. 

From a reconstructionist viewpoint. the teachers should provide 

learning environments where students can think about necessary changes. 

Teachers should provide opportunities for the students to learn to use 

science for the betterment of people worldwide. Furthermore. teachers 

should assure that students have the opportunity to become informed about 

major problems of govenlment institutions such as economics, religion, 

education and government. Teachers should actively involve students in 

cooperative efforts to solve cornmunityproblems &nd in so doing, the students 
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should have the opportunity to learn the responsibilities of citizenship. 

Furthermore, the respondents felt it important that teachers should give 

opportunities for students to become internationally minded. Finally, 

it was felt that teachers should provide ample opportunities for students 

to learn the skills of planning, thinking and deciding at a people level. 

The curriculum planner should allow for much hands-on experiences 

according to the respondents. and take the students' interests into con

sideration. Human relationships should be given high priority. Provi

sions should be made to assist students with their emotional problems and 

smaller classes should be arranged to make this feasible. Provisions 

should be made for the time, the place. an external facilitator, peer

group exchanges, and class discussions so that the students can work and 

think about their problems. The five generative subjects, mathematics, 

science, English, history, and foreign language are important, but not to 

the exclusion of many other worthwhile subjects. The opportunity should 

be given the students to read widely in world economics, government. 

religion and education. Provisions should be made for students to learn 

to be good citizens. to be community partiCipators. and the process of 

thinking. planning and deciding at the community level. TIle curriculum 

planner should include experiences which will help the students be more 

internationally minded so that they will strive for the self-determination 

of all peoples and will use science for the betterment of people worldwide, 



CHAPTER 6 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

The summary of this investigation together with the conclusions 

and recommendations are presented in this chapter. The chapter is sec

tioned into three parts. The first section of the chapter reviews certain 

aspects of the investigation. The second section summarizes findings and 

presents the conclusions. Finally, the last section of the chapter pre

sents the recommendations and suggestions for further investigation. 

The Investigation 

This study was concerned with the perceptions of a selected group 

of border-educated Mexican Americans, occupying posi tions of influence in 

the dominant society, concerning their curriculum preferences for Mexican 

American students of the community. A library search of the literature 

relating to the study was conducted, seeking concepts relevant to the 

investigation. These concepts were developed into a theoretical framework 

for organizing the investigation, collecting the data, and analyzing, 

synthesizing, and presenting the data. 

The theoretical framework (see p. 180 for a recapitulation of the 

framework) was comprised of three main categories: (1) perceptual psycho

logy; (2) philosophies of education; and (3) curriculum considerations. 

This theoretical framework was used throughout the study to create the 
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Table 4. Recapitulation of theoretical framework, Mexican American community 
leaders' curriculum preference model. 

Curriculum Preferences 
of Mexican Aaerican Leaders 

Philosophies of Curriculum 
Perceptual Psychology Education Considerations Language Self-Concept Achieve_nt 

1. Perceptual Process: 1. Experi.entalist 1. Curriculum 
development 

2. Culture 

3. Goals and 
objectives 

2. Self-Concept 2. Conservative: 4. Subject matter 

s. Knowledge To Be 

6. Evaluation Discovered 

3. Behavior 3. Reconstructionist: 

, 

..... 
co 
a 
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interview schedule, to serve as an analytical tool and also to serve as 

an outline in summarizing and concluding the investigation. Sub summed 

under the category of Perceptual Psychology are the concepts of perception, 

self-concept, and behavior. Under the category of Philosophies of Educa

tion, three philosophic positions were considered: (1) Experimentalist, 

(2) Conservative, and (3) Reconstructionist. Under the category of 

Curriculum Considerations, the following concepts were utilized: (1) Cur

riculum Development, (2) Culture, (3) Goals and Objectives, (4) Subject 

Matter, (5) Knowledge, and (6) Evaluation. 

As a product of the organizational and analytic processes, employ

ing these major categories and their respective concepts, the data regard

ing the curriculum preferences emerging from the investigation were 

pr~sented under the three headings of: (1) Language, (2) Self-Concept, and 

(3) Achievement. 

Summary and Conclusions 

This section presents the summary and conclusions of the investi

gation. The investigation sought to ascertain the curriculum preferences 

of Mexican American community leaders in the areas of Language, Self

Concept, and Achievement. Each area ,~as presented individually in a 

separate chapter. The preferences of the Mexican American community 

leaders were set forth in terms of the three educational philosophies, 

Experimentalist, Conservative, and Reconstructionist, for each of the 

areas. 
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Summary: Language 

The respondents were clear-cut in their language preferences, 

which seemed to be grounded in the experimentalist and the reconstruc

tionist philosophies. They totally agreed that the students' interests 

and experiences in language should be stimulated and encouraged by teachers 

(the experimentalist philosophic position). Furthermore, they almost 

totally agreed that students should learn to think internationally through 

learning to communicate in one or several foreign languages (the recon

structionist philosophic position) . 

When they considered the several statements grounded in the conser

vative philosophic pOSition, the respondents tended to scatter their 

responses and generally to reject the statements. They disagreed rather 

clearly with the idea that students should first be expected to learn the 

ski lIs of English. In fact, seventeen of the twenty respondents commented 

that the students should begin to learn in school using their first lan

guage. The respondents, moreover, appeared to regard the statement that 

all students should be expected to learn at least one foreign language 

as a part of discipline of the mind as somewhat controversial and tended 

to reject it, evidently based upon the suggestion "discipline of the mind," 

as well as on the basis of lack of choice suggested by the term "expected." 

Regarding the language preferences of the respondents, there 

appeared to be a clear-cut pattern of accepting both the experimentalist 

and reconstructionist philosophic positions. It should be noted that 

several of the respondents, while agreeing with the experimentalist and 
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reconstructionist positions also chose to agree with several statements 

of the conservative position. 

Summary: Self-Concept 

In considering the responses of the Mexican American community 

leaders regarding the general term self-concept, they were decisive in 

selecting both the experimentalist and the reconstructionist philosophic 

positions while tending to reject the conservative philosophic position. 

In the experimentalist position there was a clear pattern of agreement 

that students should work in a cooperative environment where they can 

learn about themselves and others. Also, there was a clear pattern of 

agreement that students should have many good relationships in the class

room which would tend to strengthen their self-regard and confidence. 

Furthermore, a clear pattern of agreement emerged regarding the need for 

students to learn in an environment of harmony between the intellectual 

and the emotional. 

Regarding the statements in the reconstructionist philosophic 

position, there was a clear pattern of agreement that the Mexican American 

students should develop a strong sense of personal freedom. Moreover, 

they saw the students as increasingly needing to see themselves as build

ers and changers of their society. 

The responses of the Mexican American leaders to the conservative 

philosophic position tended to be somewhat more scattered over the con

tinuum of the response scale. There was a pronounced skewing of responses 

toward the negative, disagree, portion of the scale. The respondents 
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seemed to take a negative view of the notion that Mexican American stu

dents should be expected to learn to see themselves as good participants 

simply because of their training. They clearly disagreed with the idea 

that students should control their emotions through developing a discip

lined mind. 

Summary: Achievement 

Under the general category of achievement, the Mexican American 

community leaders responded quite positively in subscribing to both the 

experimentalist philosophic position and that of the reconstructionist. 

There was a clear-cut pattern of agreement with the experimentalist posi

tion that students' interests are a starting point for learning and, 

further, that learning the.process of problem solving should be a hands-on 

experience. The Mexican American students. in the view of the respondents, 

should learn to take charge of their own learning rather than being told. 

Moreover, they felt that the students should learn to develop their own 

goals and change them as appropriate. The respondents indicated that the 

students should have an opportunity to think about their special problems 

and develop ways to solve them, while learning as much as possible about 

ways to improve their human relationships. There was definite support 

among the respondents for the idea that the teacher should assist stu

dents in resolving emotional problems which might hinder their learning. 

As with the experimentalist philosophic position, the Mexican 

American community leader respondents, virtually without exception, 

supported the reconstructionist philosophic position as represented in 
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the various statements. This position suggested that the students in the 

classroom should think about needed changes and should learn to use 

science for the betterment of people worldwide. Further, they should 

become acquainted with the worldwide problems of education, government, 

religion, and economics. Moreover, they should develop the skills of 

actively cooperating in solving community problems and they should 

acquire the ski lIs to plan, think and decide at the peop Ie level !vhile 

learning the responsibilities and privileges of citizenship. They also 

indicated that students should become more internationally minded and 

advocate the striving of people for self-determination. 

The Mexican American community leaders, in reflecting on and 

reacting to the conservative philosophic position statements, tended not 

to be so uniformly in agreement as they were regarding both the experimen

talist and the reconstructionist philosophic positions. A plurality of 

the respondents did indicate that they expected students to master as much 

as possible the so-called "generative subjects" including English, foreign 

languages, mathematics, science and history. Furthermore, the respondents 

did rather clearly favor the notion that students should be given the 

opportunity, but not be "expected" to read widely in many subject areas. 

The respondents clearly favored the idea that students should 

learn to analyze situations, rather than simply adjusting to them. Fur

ther, the respondents were either undecided or disagreed with the idea 

that students should rely on information from the past to guide their 

personal achievement. Finally, the respondents as a group tended to 



reject the notion that disciplined training would help students to be 

socially mobile. 

Conclusions: Curriculum Preferences of 
~Iexican American Communi ty Leaders 
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1. The Mexican American community leaders strongly favored the idea 

that teachers should stimulate and encourage students' interests 

and experiences in language. 

2. The Mexican American community leaders appeared by their comments 

to favor the students beginning to learn in school using their 

first language. 

3. The Mexican American community leaders very much agreed that stu-

dents should learn to think internationally through learning one 

or several foreign languages. 

4. The Mexican American community leaders, although indicating a 

preference for learning foreign languages, reacted negatively to 

the phrases "expected to learn" and "discipline of the mind." 

5. The Mexican American community leaders totally agreed that Mexican 

American students should have the opportunity to work in a coop-

erative environment where they can learn about themselves and 

others. 

6. The Mexican American community leaders clearly agreed that the 

Mexican American students should learn in an environment of 

harmony between the intellectual and the emotional. 
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7. The Mexican American community leaders were in complete agreement 

that Mexican American students, through many good classroom rela

tionships, should strengthen their self-regard and confidence. 

8. The Mexican American community leaders were in virtually complete 

agreement that the Mexican American students need to develop a 

strong sense of personal freedom and a perception of themselves 

as persons who are the builders and changers of society. 

9. The Mexican American community leaders tended to reject the idea 

that students can learn to control their emotions through the 

development of disciplined minds. 

10. The Mexican American community leaders clearly endorsed the idea 

that students' interests should be used as a starting point for 

learning and that their learning can proceed as problem solving 

through hands-on experiences. 

11. The Mexican American community leaders strongly endorsed the idea 

that students should develop their own goals and should change 

them as appropriate while reflecting on their own problems and 

working to solve them. 

12. The Mexican American leaders indicated that teachers should help 

Mexican American students to resolve those of their emotional 

problems which were hindering learning and help them to strengthen 

their human relationships. 

13. The Mexican American leaders believed that Mexican American stu

dents should have the classroom opportunity to reflect on needed 



change and to employ the method of science in solving these 

problems for the betterment of people. 
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14. The Mexican American community leaders believed that Mexican 

American students should learn as much as possible about the 

institutions of education, government, religion, and economics 

and should learn to actively cooperate in solving community prob

lems within these institutions. 

15. The Mexican American community leaders clearly suggested that 

Mexi can Ameri can students need to learn the respons ibi Ii ti es and 

privileges of citizenship while learning the skills to plan, 

think, and qecide at a people level. 

16. The Mexican American community leaders thought that Mexican Amer

ican students should become as internationally minded as possible 

and should support the striving of various peoples for self

determin~tion. 

17. The Mexican American community leaders tended to favor the idea 

that Mexican American students should master the generative sub

jects of English, science, mathematics, history and languages, 

although a significant one-third disagreed with this on the basis 

that the use of the word "master" was inappropriate. 

18. The Mexican American community leaders were in total agreement 

that Mexican American students should learn to analyze situations 

rather than simply adjusting to them. 

19. The Mexican American community leaders tended to agree that the 
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Mexican American students should read widely in many areas while 

generally disagreeing with the notion that these students should 

rely on information from the past as a guide to personal achieve

ment. This latter disagreement was explained by several of the 

respondents when they stated that students need to be strongly 

oriented toward the present and the future. 

20. Mexican American community leaders totally subscribed to the idea 

that Mexican American students should learn those skills of plan

ning, thinking and deciding, which will prepare them to be active 

and effective participants in society. 

Recommendations 

1. Mexican American students should have the opportunity for instruc

tion in their native language throughout their educational 

careers. 

2. Mexican American students' interests and experiences in languages 

should be stimulated and encouraged by teachers throughout the 

students' education. 

3. Mexican American students should have the opportunity to learn 

one or more new foreign languages. 

4. Mexican American students should have the opportunity throughout 

their educational careers to experience a wide variety of positive 

personal relationships in the classroom and the school to 

strengthen their self-regard and confidence. 

5. Mexican American students should have the opportunity throughout 



their educational careers to work in cooperative environments 

which will permit them to learn a great deal about themselves 

as well as about others. 

~o 

6. Mexican American students should have the opportunity throughout 

their educational careers to learn in classroom environments 

where harmony between the intellectual and the emotional is 

continuously sought. 

7. Mexican American students should have the opportunity throughout 

their educational careers to develop a strong sense of personal 

freedom while learning the skills of cooperative action. 

8. Mexican American students should have the opportunity throughout 

their educational careers to think about their personal problems 

and learn the skills of problem solving through real-life class

room experiences. 

9. Mexican American students should have the opportunity throughout 

their educational careers to use their personal interests as 

points of departure for their learning. 

10. Mexican American students should have the opportunity throughout 

their educational careers to develop the skill of directing their 

own learning. including the development and changing of personal 

goals as appropria~e. 

11. Mexican American students should have the opportunity throughout 

their educational careers to develop a strong sense of responsi

bility and an increasing understanding of the privileges and 

rights of citizenship. while at the same time developing a 
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sensitivity and concern for peoples throughout the world. 

12. Mexican American students should have the opportunity throughout 

their educational careers to acquire the leadership-cooperation 

skills of planning, thinking and deciding, which will permit them 

to be active and effective participants in society. 

13. Mexican American students should be expected to master, as much 

as possible, the generative subjects of English, mathematics, 

science, history, and foreign language. 

Recommendations for Further Investigation 

1. That this study be replicated in one or several other nearby 

border communities. 

2. That this study, and any replications thereof, be used in gener

ating hypotheses for further investigation. 

3. That the various recommendations of this study be field tested 

in border community schools where the ideas presented are under

stood and supported in terms of classroom experimentation. 
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INTERVIEW SCHEDULE 

Mexican American Community Leaders' 
Curriculum Preferences 
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This questionnaire is a part of a team study involving three investigators who 
are seeking to learn as much as possible about the school experiences of 
Mexican American community leaders. 

The questionnaire seeks to ascertain the curriculum preferences which the 
Mexican American leaders suggest for Mexican American students. 

It is anticipated that the results of this team study will be published as articles 
in journals and as a book. Your participation in this study is greatly appre
ciated by the investigating team. 



CURRICULUM PREFERENCBS, POSITION "A" 

Language 

1. I believe that students' interests and experiences in languages should be 
stimulated and encouraged by teachers. 

/ / / / / 
SA A U D SD 

Comments: 

Achievement 

2. I believe that students should use their interests as starting points for 
learning. 

/ / / / / 
SA A U D SD 

Comments: 

3. I believe that students should learn problem-solving by hands-on 
experience. 

/ / / / / 
SA A U D SD 

Comments: 

4. I believe that students should learn to take charge of their own learning 
rather than always having to be told what to do. 

/ / / / / 
SA A U D SD 

Comments: 
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5. I believe that students should learn as much as possible about how to 
improve human relationships. 

/ / / / / 
SA A u D SD 

Comments: 

6. I believe that students should develop their own goals and change them 
when appropriate. 

/ / / / / 
SA A u D SD 

Comments: 

7. I believe that students should have help from the teacher in resolving 
their emotional problems which can hinder learning. 

/ / / / I 
SA A u D SD 

Comments: 
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8. I believe that students should have the chance to think about their problems 
and work to solve them. 

/ / / I I 
SA A u D SD 

Comments: 



Self-Concept 

9. I believe that students should work in a cooperative environment where 
they can learn about themselves and others. 

I I I I I 
SA A u D SD 

Comments: 

10. I believe that students should have many good relationships in the class
room to strengthen their self-reg:::.rd and confidence. 

I I I I I 
SA A u D SD 

Comments: 
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11. I believe that students should learn in an environment of harmony between 
the intellectual and the emotional. 

I I I I I 
SA A u D SD 

Comments: 



CURRICULUM PREFERENCES, POSITION "B" 

Language 

12. I believe that students should be expected, first, to learn the skills of 
communicating effectively in English. 

/ / / / / 
SA A 1] D SD 

Comments: 
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13. I believe that all students should be expected to learn at least one foreign 
language as a part of discipline of the mind. 

/ / / / / 
SA A u D SD 

Comments: 

Achievement 

14. I believe that students should be expected to master, as much as possible, 
English, mathematics, science, history, and foreign languages. 

/ / / / / 
SA A U D SD 

Comments: 



15. I believe that students should be expected to learn to analyze a situation 
rather than simpiy adjust to it. 

I I I / / 
SA A u D SD 

Comments: 

16. I believe that students should rely on information from the past to guide 
personal achievement. 

I I I I I 
SA A u D SD 

Comments: 

17. I believe that students should be expected to read widely in many areas. 

I I I I / 
SA A u D SD 

Comments: 

18. I believe that disciplined training can help people to be socially mobile. 

I I I I I 
SA A u D SD 

comments: 
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Self-Concept 

19. I believe that students should be expected to learn to see themselves as 
good participators because of their training. 

I I I I I 
SA A u D SD 

Comments: 

20. I believe that students should control their emotions through the 
development of disciplined minds. 

I I / I I 
SA A u D SD 

Comments: 
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CURRICULUM: PREFERENCES, POSITION "c" 

Language 

21. I believe that students should learn to think internationally through learning 
to communicate in one or more foreign languages. 

/ / / / / 
SA A U D SD 

Comments: 

Achievement 

22. I believe that students should learn in an environment where they can 
think about needed change. 

/ / / / / 
SA A u D SD 

Comments: 

23. I believe that students should learn to use science for the betterment of 
people worldwide. 

/ / / / / 
SA A u D SD 

Comments: 



24. I believe that students should learn all they can about world problems 
of government. education. religion. and economics. 

/ / / / / 
SA A u D SD 

Comments: 

25. I believe that students shouid learn to actively cooperate in solving 
community problems. 

/ / / / / 
SA A u D SD 

Comments: 

26. I believe that students should learn the responsibilities and privileges of 
citizenship. 

/ / / / / 
SA A u D SD 

Comments: 

27. I believe that students should become more internationally minded in 
order that they will strive for self-determination of all peoples. 

/ / / / / 
SA A u D SD 

Comments: 
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28. I believe that students should learn the skills of planning, thinking, and 
deciding at a people level, rather than simply expecting this behavior 
from leaders. 

/ / / / / 
SA A u D SD 

Comments: 

Self-Concept 

29. I believe that students should increasingly see themselves as "builders" 
and "changers" of society. 

/ / / / / 
SA A u D SD 

Comments: 
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30. I believe that students should develop a strong sense of personal freedom. 

/ / / / / 
SA A u D SD 

Comments: 
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