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STATEMENT OF PERFORMANCE 

Trends of language policy and language promotion concerning Hebrew and Arabic by the Israeli 

Ministry of Education have been discussed and learned. Additionally, trends among Israelis relating to 

Hebrew and Arabic language learning and the political views of the government relating to the 

promotion of Arabic have been learned. 

In order to obtain in-the-field opinions on the subject matter as well as opinions of Israelis on 

this topic, a survey was distributed to seven Israelis in the University area. Also, in addition to obtaining 

results from a survey, scholarly articles, and books were used to gain academic views on the subjects 

being addressed. As well as using scholarly sources, online websites which provided official data and 

information pertinent to the subject matter were utilized. 

This thesis was a synthesis of traditions which built upon previous researchers on this topic. 

Some researchers conducted surveys to obtain in-the-field data on their subject matter. Other scholars 

critiqued the historical background and important events regarding the subject matter. This thesis was a 

synthesis of both approaches as a survey was taken to obtain data in-the-field while the introduction of 

the thesis as well as the conclusion both contained critiques of the historical background of events 

important to the subject matter. This synthesized approach attempted to not only discusses the history 

of the SUbject matter but to also gain first-hand results from SUbjects who are affected by the subject 

matter. 

This project was partially successful. While the thesis did discuss the history of Israeli Language 

Policy throughout the history of State of Israel and 60 years previous, the credibility of the thesis lacked 

as they were no Israeli Arabs who participated in the survey. As a result, the results of the survey cannot 

be considered fully binding. Additionally, it was difficult to find information on the teaching of Arabic in 

the Israeli Jewish Schools however, that aspect of the paper was discussed to a satisfactory point. 



ABSTRACT: 

This paper critically examines the history of language policy concerning Hebrew and Arabic in Israel from 

the end of Ottoman Palestine to the British Mandate and through the history of Israel until the present 

day. In doing so it includes a section about the historical background to the current linguistic situation in 

Israel from Ottoman times until the creation of the State of Israel, a discussion of the linguistic emphasis 

of Hebrew in the Israeli Educational System, a section of the condition of Arabic in the Early Years of the 

State of Israel, sections discussing the condition af Arabic in Israel from the years of 1968 to 1995, a 

section on the language planning which Hebrew has undergone in Israel. This is followed by a discussion 

of the methodologies employed in the creation of a survey which tests the thesis hypothesis, an analysis 

of the results of the survey, a section looking at trends which arose from the results of the survey, a 

section discussing several language policies enacted by the Israeli Ministry of Education within the last 

20 years, and a final outlook on the future of Arabic language policy within the Israeli Educational 

System. 
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Thesis Statement 

There are significant differences in the way that Hebrew and Arabic are supported by the Israeli 

government and taught in the country's schools by policies implemented by the Ministry of Education. 

Therefore, this paper argues that the low emphasis on the teaching of Arabic in comparison to Hebrew 

has negative political implications within Israeli society, a trend that is recognized by Israeli Jews in 

addition to Israeli Arabs. As a result, many policies made by the Israeli Ministry of Education regarding 

Arabic language teaching and Arabic language promotion can be viewed as not doing enough 10 respect 

Arabic language and culture in Israel. 

Introduction 

Historical Background to the Current Linguistic Situation ill Israel from OttOIl/Cl/l Times until the
 
Creation ofthe State ofIsrael
 

The history leading up to the current bilingual situation in Israel finds its roots in the latter 

portion of the 19th century. It is necessary to start at this point in history due to the fact that from this 

era in the history of Palestine, Jews from Europe began to immigrate in unprecedented large numbers. 

As a result, Jews and Arabs within Palestine had linguistic experiences that would shape the condition 

in Israel today regarding language policy within the Israeli Educational system, with special attention 

to the teaching of Arabic in Jewish school. 

It was during this period that Jews began in mass to immigrate to the Palestine. At this time, the 

majority of the populace of the land was ethnically Arab but there was great linguistic variety 

throughout the country as: 

The language of government, in the main restricted in its use 10 soldiers 
and officials, was Turkish. Peasants and town dwellers spoke local 
dialects Arabic. Classical Arabic was the written language of the 
educated elite. Sephardi Jews spoke Arabic, too, but inside the 
community their language was Judezmo, the Jewish language based on 
Spanish, with a written form called Ladino...French had a status as a 
language of culture, and German was supported by an explicit 
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government language diffusion policy.' 

Each language had a base group who spoke the listed languages as a first language. However, many of 

the said languages were used as a second language by different ethnic groups. For example, Sephardic 

Jews living in the cities had much contact with Arabs in the markets and in other economic arenas. 

Therefore, their proficiency in Arabic was necessary for their livelihoods. As many Ashkenazi 

(northern and eastern) European Jews immigrated to Palestine, they brought with them their language 

of Yiddish. As a result of the daily interaction between these two groups, there was an exchange 

between the Jews and Arabs who spoke their respective languages as Yiddish was impacted by Arabic 

and "...deeply infiltrated by Arabic words and phrases (Kosover, 1966)".2 At the same time, Arabs 

quickly learned Yiddish due to their frequent daily interactions with Jews from Europe. Thus, there was 

a precedent of multilingualism that was established in the late nineteenth century in Palestine. 

As more Jews from Europe immigrated to Palestine in the late nineteenth century, the linguistic 

situation began to change. This era ushered in the birth of a newly created language, Modern Hebrew 

by Eliezer Ben- Yehuda. From its inception, Hebrew had supporters with strong ideological backing. 

Those Jews who Jived on the kibbutzes as well as those Jews who aligned themselves with the Zionist 

ideology look the obligation upon themselves to speak only Hebrew. The strong influence of Hebrew in 

this group was most evident in its status in Tel Aviv as "It was proelaimed the as the only sanctioned 

public language in the new Hebrew city of Tel Aviv".3 

The Ottoman Empire was defeated in World War One' and eontrol of Palestine shifted to the 

British Empire. The new Hebrew language found much support among British Christians. Many 

Christians perceived Hebrew as a key language in understanding the Bible and other texts crucial to the 

1 Spolsky, Bernard, and Elana Goldberg Shohamy. Tile languages ofIsrael: policy. ideology. and practice. Clcvcdon,
 
[UK]: Multilingual Matters, 1999, n.
 
2 Spolsky, 14.
 
:'I Spolsky, 15.
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Judea-Christian tradition. Even before the British took control of Palestine, they understood the 

importance of allowing the major ethnic groups of the time, Jews and Arabs to have their respective 

languages recognized officially by the British government. 

Soon after the British took control of Palestine, they recognized not only English as an official 

language of Palestine as well as languages spoken by major ethnic groups as "The British army entered 

Jerusalem in 1918, and prior to this date English and Arabic were the official languages. Britain added 

Hebrew as the official language and gave the Hebrew-speaking and Arabic-speaking communities 

responsibility over their own educational systems...".4 This meant that the British acknowledged the 

increasingly growing importance of the re-incarnated Hebrew language in Palestine. Bassiouney goes 

on to say however that the despite the fact that the British nominally supported the official status of 

Arabic and Hebrew in Palestine at the time, neither linguistic community was well funded by the 

British rulers. As a result each community made the efforts to set up their own schools and educational 

systems to promote the usage of their languages. Bassiouney says that thc main language of choice for 

daily interactions between the Hebrew and Arabic speaking communities remained Arabic, with the 

Jewish communities learning Arabic. 

As the teaching of Hebrew was left up to the Jewish communities, it evolved into a language 

that was well suited to be used in many aspects of modern life. Hebrew eventually became the language 

of instruction in the universities and classrooms as well as a compulsory language for Jewish 

immigrants to Palestine to know in order to function in society as it was ..... the language of work, 

education, and public cultoral lifc".' Also, there were strong linguistic institutions in place that oversaw 

the development of the Hebrew language including The Hebrew Language Aeademy. 

Figures from around the time of the fall of the Ottoman Empire clearly show the strong 

4 Besstouncy. Recut. Arabic sociolinguistics: topics ill diglossia, gender; identity, and politics. Washington, DC:
 
Georgetown University Press. 2009, 249.
 
5 Spolsky, 16.
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influence of Hebrew in the Jewish community. According to Spolsky, Hebrew usage was a regular 

phenomenon amongst the Jewish of Palestine and especially amongst the children of immigrants as ..... 

the children of immigrants began to use Hebrew as their main language. Bachi (1956) reports that 40% 

(34,000 of 85.000) recorded Hebrew as their first or only language in the 1916-10 18 census... it found 

that it was the younger generation (largely native-born) who were more likely to know Hebrew (han the 

older foreign bomv.vphus. one can see that the Hebrew language had made great strides since its 

inception nearly twenty years earlier. 

On the other side of the linguistic coin, Arabic was undergoing its own unique history. Around 

the time of the British capture of Palestine and General Allenby's entrance into Jerusalem Arabic, like 

Hebrew was not supported by the British government finaneially and thus it was imperative that the 

Arabic speaking communities support their own educational systems. At this time, there was no real 

established procedure or agenda for teaching Arabic to students. Textbooks were based off of other 

Arab countries and countless modern and classical texts were imported from nearby Egypt. 

Unlike Jewish schools, Arab schools were managed by the British Mandate. As a result a large 

number of educators eame out prepared by the Mandate system. Despite the Mandate's direct role in 

Arabic education in the Palestinian Mandate, there was a large gap between the educational systems of 

the Jewish and Arab communities. The two systems showed that their young populations had huge 

disparities in the number of schoolchildren who attended as ·' ...Zureik (1994) cites the fact that only 

32% of Arab children between the ages of five and 14 were in school, while 97% of Jewish children 

were. Most of the limited British effort was directed to urban schools"," In addition to large difference 

in [he two school systems, the British deliberately underfunded the Arab school system and left most of 

the funding to the Jewish school system. Due to this neglect, few rural girls were educated and most if 

6 Spolsky, 17. 
7 Spolsky, 124. 
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any of the educational focus was on urban children, To put this problem into perspective, Spolsky cites 

a report by Ylana N. Miller in Government and Society in Rural Palestine by saying that the British 

Mandate released a reporr in 1947 saying that 50% of all Arab children between 7 and 12 should be 

permanently illiterate. With regard to languages, the British were not the most supportive of native 

populations as "...Britain's linguistic role was not prominent. Britain's political one was".8 

The Linguistic Emphasis ofHebrew Regard to the Israeli Educational System in Addition to the Kibbutz 
Program 

In 1948, the State of Israel was established and a bloody war between the nascent State and its 

neighbors ensued. The State of Israel was victorious over the invading Arab armies and with that, so 

too was the Hebrew language over Arabic in the new State of Israel. Arabic was an official language of 

Israel but, Hebrew nonetheless dominated the social and political scene in the new State and Arabic 

was given a second-rare status in comparison to Hebrew. Along with these two Semitic languages, 

English was also affected adversely but not as badly as Arabic as 

English was dropped form the list of official languages and only Hebrew 
and Arabic remained. Israeli Arabs continued to use their vernacular in 
speaking and SA in their schools, but also had to learn Hebrew formally 
in schools as a required subject and informally at home (Spolsky 1994: 
228). However, 'official language use has maintained a de facto role for 
English, after Hebrew but before Arabic' (Spolsky 1994:227; d. Fishman 
et al. 1977). For example, Spolsky says that 'if public notices are 
bilingual they tend to be more often in Hebrew and English than in 
Hebrew and Arabic'( 1994:227)' 

In an effort to cut itself off from the British, the State of Israel dropped English. However, English was 

still too valuable to totally let go from the new Israeli society. In regard to Arabic, it was given an 

honorary position in the Israeli State however, it was realistically ignored. Aside from learning 

Standard Arabic in schools and speaking their native dialects at horne, Arabic did not hold much 

influence in Israel. As a result of English's influence from the days of the Mandate, it held a position of 

8 Bassiouncy, 254. 
9 Bassiouncy, 249. 
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greater prestige as it was more important than Arabic but less important than Hebrew. 

AI the time of the Establishment of the State of Israel in J948. the mindset of continuing the 

language restoration of Hebrew was what drove all sectors of Jewish Israeli society to promote Hebrew. 

This effort required its usage in all matters of the State including social, economic, and political aspects 

as those " ...capable of dealing not only with the registers of science and technology. but also with 

domains of government and politics, business and economics and even such areas auto mechanics. The 

effort has required not only a substantial infusion of funds and extensive linguistic work to modify and 

extend the lexicon, morphology, and grammar...''. 10 In order to ensure the linguistic survival after the 

language had been resurrected, it was imperative to continue its teaching in the schools as well as to 

immigrants. The teaching of Hebrew in the schools would guarantee that Israelis had the linguistics 

skills lO spread the language to all areas of Israeli society and further infuse these areas of Israeli 

society with Hebrew. 

As Jewish migration into the fledgling state increased, the dominance of Hebrew became more 

and more established. Despite this trend however, at some points in the formative years of the State of 

Israel (between 1948 and the mid-1970's), the dominance of Hebrew was questioned. According to 

Spolsky, by 1953, the percentage of Hebrew speakers accounted for 53% of population. Nonetheless, 

by 1972 through extensive programs promoting Hebrew, the population which noted that Hebrew was 

their principal language jumped to 77%. J1 When new immigrants entered Israel, they were almost 

immediately exposed to Hebrew as different institutions and various media of communication mostly 

used in Hebrew; this included the government, parliament, television, and radio stations. It can also be 

argued that the government of the State of Israel wished to emphasize the importance of the Hebrew 

language on those who were establishing their lives in Israel. In order to leach immigrants Hebrew, 

JO Kaplan, Robert B., and Richard B. Baldauf.ulIlglfage planningfrom practice 10 theory. Clcvcdcn [England]: 
Multilingual Maners. 1997,63. 

Spclsky, 71. II 
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there were intensive language programs called ulpan (1Ilpllaim in the plural) which were established to 

teach Hebrew. 

The ulpan system was based off of US Army language programs designed for soldiers in World 

War Two. When Rabbi Joshua Shuval, an American rabbi who immigrated to Israel brought the system 

to Israel, it was met with dislike from Israeli language experts; they did not find any merit in the 

program as "None of the professors of Hebrew saw any validity for teaching the spoken language (you 

just picked it up, they thought) not did they think Hebrew teaching needed to borrow ideas from anyone 

else, especially after its successful miraculous revival". 12 They were not in favor of [he system as it was 

seen as an intrusion on the Hebrew language. The utpun plan did enjoy some success as it has been 

estimated that around 120,000 immigrants (an estimated 10% of the immigrants) were educated by the 

ulpan program within in the first 20 years of the State's existence. 

There was also another type of ulpan program that was offered to immigrants, the kibbutz (a 

collective agricultural settlement) utpan program. This type of program was first established in 1951 

and its participants would spend half of the day working and half the day learning Hebrew. Spolsky 

notes some level of success by the kibbutz ulpan program as by 1970, there were 100 kibbutz uipan 

programs and around 20,000 immigrants and tourists had been taught. 13 

The State ofArabic ill the Early Years ofthe State ofIsrael 

When the State of Israel was established in 1948, the country acquired an indigenous Arabic 

speaking minority. The Israeli government noted that there was a necessity to educate this minority and 

that updating the textbooks and other pedagogical sources were necessary. However, even at the onset 

of [his task, there were problems which the Israeli Ministry of Education tried to tackle. Shlomo 

Salmon, an Israeli official who was placed in charge of the Israeli Ministry of Education's Branch for 

12 Spolsky, 98. 
13 Spa/sky, 99. 



King 8 

Arab Education, noted some of the difficulties which he encountered in creating proper textbooks for 

Arabic speaking students: 

Over the years, we made numerous efforts to replace the out-of-date and 
pedagogically marred curriculum from the Mandatory period with 
temporary programmes for individual subjects or grades ...One subject 
that required much attention was Arabic language, because teaching of 
the mother tongue is the essential ehannel for national education, and 
whatever was acceptable for the Arab schools in Mandatory Palestine or 
in neighbouring counties was not suitable to OUf needs, either form the 
point of view of content or method. (Salmon, 1957: 93),14 

Stating that much of the pedagogical material was not suitable to the State meant that much of the 

material either contained messages that were inappropriate with regard to nationalist sentiments or 

plainly suitable for the Israeli Educational system. Spo1sky notes that many textbooks were censored in 

the 1950's and many texts were deemed not suitable for the Arabic educational system; One such text 

was a Lebanese textbook that contained 'nationalist sentiments and symbols' «AI-Haj, 1996: 100).15 

There were other problems however, that the Arabic Educational system faced at that time. 

Firstly, teachers who taught Arabic in the early years of the State of Israel were not native 

speakers of the language; therefore, the language was rather new to them. Also, there was the continued 

effort of the Israeli Ministry of Education to replace the textbooks from the Mandate Period with 

sources that were more appropriate for the State. This took almost two decades to do as " ...the process 

of writing dragged on for 20 years, appearing in parts from 1952 to 1967".16 Additionally, the methods 

whieh were used in the Arabie schools in the Mandate years to teaeh Arabic were considered 

contributory toward the understanding and comprehension of the Arabic language. In a divergence 

from Mandatory language policies. the new language teaching system featured two hours of Qur'anic 

instruction whereas the Mandatory system had allotted five hours of Qur'anic instruction to students. 

14 Spolsky. 125. 
15 Spolsky, 125. 
16 Spolsky, 125. 
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An issue that was taken in consideration from the inception of the State of Israel was the role 

which the mother tongue, such as Arabic, has on its speakers. Salmon took care to note that speaking a 

mother tongue is a means to express oneself. The Hebrew language curriculum very much an ideal of 

self expression and creativity as well as connection to one's land and people. These ideals were wide 

ranging and forced the pupil to express themselves when learning about "love of the ideals, world view 

and historical experience of the Jewish people in the different periods, and the unbroken historical 

connection between people, land and culture".'? The teaching of such curricula would have posed 

problems for the minority who at the time were still grappling with the fact that they were a majority 

group that had been transformed into a minority group through the means of war and emigration. 

The Condition ofArabic in the State ofIsrael from 1968 1I11til1980 

For the Israeli Educational system with regard to the Arab School System, 1968 was marked as 

a watershed year. In this year, the Ministry of Education completed its curriculum which was then used 

until 1980. This new curriculum included a new Egyptian grammar book and a selection of Qur'anic 

texts for the students in the secondary schools. Despite these changes in the curriculum, there was no 

corresponding change in the methods with which the language was taught. The Arab schools continued 

to teach classicallitcrature for most of the time while modern literature was only minimally taught. 

Also, themes and subjects taught in the Arab schools were not applicable to modern life and modern 

genres in literature were not well represented. Additionally, the method of teaching did not stimulate 

students as "Teaching was frontal and teacher-centered, with little or no pupil parnctpanon''." 

The Condition ofArabic ill the State ofIsrael from 1981-1995 

Like 1968, 1981 was a milestone for the teaching of Arabic within the Arab School System in 

Israel. In this year, the curriculum was once again revised and adapted to better benefit students in the 

17 Spolsky, 126, 
18 Spolsky, 126. 
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Arab schools of Israel. The curriculum was advertised by educators as a set of teachings that were 

meant to expose the Arab student to knowledge of the classical Arabic language as " ...learn about 

modem literary movements, [to] develop silent reading skill. [to] be encouraged to further reading, 

develop expressive ability, to enhance creative and expressive powers, to learn to write correctly and 

legibly, and [to] learn to use original sources" ,19 The revised curriculum was meant to address problems 

that arose from the previous curriculum. The whole set of currieulum was split up into three different 

areas: Arabic literature, world literature, and Arabic grammar. 

Four different textbooks were created between 1981 and 1983 to expose Arab students to 

selections from Classical Arabic literature. modern writings from the Enlightenment as well as poetry 

from Israel, modern short stories and short plays, and eritieal and literary historieal articles. These texts 

were meant to address Arabic literature and world literature. The Arabic grammar section was not 

updated until ]990 and until that time, Arabie grammar texts from neighboring countries were used; 

between 1991 and 1995, four different grammar texts were ereated by the Ministry of Education for 

usage in the upper schools. 

Despite these major advancements in the curriculum, there were some setbacks which Arabic 

endured. Firstly, the upper school eurrieulum was created first which translated into an edueational gap 

as elementary sehool students did not have a chance to become proficient enough in their studies to 

properly grapple with the material of the secondary schools. Secondly. the amount of hours devoted to 

learning Arabic took a large deerease from six to four; this trend has been best explained as a response 

to the rigors of education as "Arab students must learn three languages- Hebrew and English as well as 

their own- throughout the school sysrem''." 

In 1986, the Ministry of Education implemented an addition groundbreaking policy designed to 

19 Spolsky, 126. 
20 Spolsky, 128. 
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gi ve Arabic more emphasis in the Jewish schools as "Yitzhak Navon. then minister of education- and 

himself fluent in Arabic- created a new policy of teaching Arabic as a compulsory subject in seventh to 

twelfth grades".2 IThis was meant expose Jewish students to more Arabic for more of their schooling. 

According to Bassiouney, Prior to the implementation of this policy, Arabic was required in Jewish 

schools for three hours a week between grades 7-9 and optional for grades 10-12. 

Language Planning in Israel Concerning Hebrew 

In understanding the history of the language politics in Israel's history until today, it is necessary 

to understand some key terms that apply to language planning in Israel with regard to Hebrew. 

Language planning is defined as "...a body of ideas, laws, regulations (language policy), ehange rules, 

beliefs, and practices intended to aehieve a planned change (or to stop change from happening) in the 

language use in one or more commun.ues''." Several policies and aspects are included in implementing 

language planning. The defining of these terms is meant to shed light on perhaps why there has been a 

preference to resurreet the Hebrew language and promote its use in Israel. Key terms which will need 

defining include language revival,l(mguage restoration, and language trails/ormation. All these terms 

are required in understanding the position of Hebrew in Israel and will shed light on the position on its 

counterpart Arabic. 

According to Kaplan, language revival occurs when a language is near extinction or is in 

similar situations including having .....entirely died off or is on the verge of dying off' .23 For languages 

like Hebrew which experienced language revival, the language whieh is being revived is used in certain 

situations. Aceording to Kaplan, this can include religious ceremonies or other restricted slruatlons." 

Hebrew was able to survive for eenturies as a result of its usage in the synagogue and was considered 

2 I Bassiouncy, 250. 
22 Knplnn, :t 
23 Kaplan. 62. 
24 Kaplan. 62-3. 
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the language of Judaism. Knowledge and understanding of Hebrew was kept alive through Aramaic in 

the opening centuries of the Common Era as "Hebrew remained the language of the Scriptures and of 

prayer. At the same time, Aramaic became the daily language of Jews, a language into which it was 

appropriate to translate the bible and in which it was appropriate to study it".2S This was the state of 

Hebrew up until the late 1800's. Since that time, there has been a program of status planning with 

regard [0 Hebrew; this means that the language has been set up since the creation of the State of Israel 

to become the dominant language of the Jews as well as for the entire populace. Once the revival of the 

Hebrew language began could the language restoration actually take place. 

Language restoration describes the mindset of looking back into history to revive a language, 

such as Hebrew. Prior to Hebrew being used as an official language in Israel, it was used as a ritual 

language, as previously described. The restoration process started with Eliezer Ben- Yehuda and has 

since the late 1800's took plaee within many spheres of Jewish Israeli society; Hebrew was promoted 

within many areas of Israeli Jewish culture and society. According to Kaplan, Hebrew soon emerged 

after the establishment of the State of Israel as a language which was able to be used in the fields of 

science and technology as well as polities and economics." It is also noted that for the language's 

restoration to continue, there had to be continuous input of time and effort to upkeep the language's 

grammatical structures as well as morphological structures." The upkeep and the restoration of the 

Hebrew language occurred within a society that spoke many different languages reflecting the diversity 

of their respective homelands. In Israel, one is able to find Hebrew in every area of life be it on the 

street. in the newspapers, in textbooks, or even within one's private life. The language restoration of 

Hebrew is a continual process that is helped along by the Israeli Academy of Hebrew and has included 

the participation of the Israeli citizens and has "...implied the willingness of the people living in the 

25 Spolsky, 10. 
26 Kaplan, 6:'1. 
27 Kaplan, 6:'1. 
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Stale of Israel, a polyglot population to accept Hebrew as the national language..." (Kaplan 63),28As 

those who live in Israel united themselves around one language, the language restoration of Hebrew is 

aided by the fact that Hebrew serves as eultural and linguistic rallying point for the vast majority of 

Jews within Israel. Hebrew has a cultural association as being a language that is utilized for not only 

religious ceremonies but also as a language which is considered the language of Jews worldwide. On a 

similar vein, Hebrew serves as a language thatlinguistically unites Jews who migrate to Israel from 

different parts of the world and is the one language that all Israeli Jews can use 10communicate with 

one another when any other attempts at communication fail. 

Language transformation describes the process in which a language attempts La modernize 

aspects of either its grammar or lexicon. This process includes creating certain linguistic structures that 

allow the language to be used in eonjunction with modem terminology. Hebrew was able to create 

thcsc linguistic structures under through language transformation as vocabulary was created for 

Hebrew-speaking auto mechanics; but this attempt was not successful as .....auto mechanics resisted 

learning the proposed Hebrew lexieon sinee a perfectly good English and German one was already in 

wide distribution, and consequently rejected the carefully devised Hebrew terminology (Alloni

Fainberg)".29 This is an example of where an example of language transformation with Hebrew did not 

succeed. As previously discussed regarding Hebrew and the establishment of the Slate of Israel, 

Hebrew beeame a language that was capable of dealing with matters of seience, technology, 

government, politics, business, economics and other aspects of modern life. 

In order to regulate the usage and grammatical and morphological aspects of the Hebrew 

language in Israel, a language academy has been established within the recent past. 3D Also, elements of 

planning language spread wcre present when describing the ulpan system in Israel and the intense 

28 Kaplan, 63. 
29 Kaplan. 63. 
30 Kaplan. 10. 
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exposure to Hebrew that immigrants experienced when they entered Israel. It can be argued that there 

was a system of planned language spread in Israel in favor of Hebrew; some activities of planned 

language spread included aspects of language planning including stimulating an ethnic revival of 

Hebrew within the ethnic Jewish population of Israel as .....sueeessful Ianguage revival depends not 

only on the availability of a large pool of speakers of the language being revived, not only on the 

willingness of those speakers to pass the language on intergenerationally, but on the availability of 

opportunities to use the language in a large number of registers and on the availability of eeonornie 

opportunity in the language being revived"." Hebrew met the first two of the aforementioned criteria: 

it had a large pool of speakers as the language was being revived and its speakers had a willingness to 

pass the language on to their ehildren. However, the third erlterla, the availability of a large number of 

registers (situation and places in which the language in spoken) is very available in Israel and this 

eondition is fulfilled in Israel in with Hebrew. 

In sum, there is definitely a sense that the position of Hebrew in Israel is the result of extensive 

language planning. Ideas, laws, and regulations are existent as there is a language academy in Israel to 

regulate the usage of Hebrew in Israel as well as its grammatical and morphological structures. There 

are trends including Language revival and language transformation whose practices included behaviors 

that were meant to 'achieve a planned change' in the usage of Hebrew overall. 

The condition of Arabic in Israel is not the result of language planning. Arabic in Israel has not 

undergone either language restoration. language revival. or language transformation. Arabic within 

Palestine and today what is now considered Israel was never considered a dead language, like Hebrew. 

Instead, it was spoken even before Jews immigrated to Palestine in the late 1800's. The language 

continued to be spoken in the Arab schools in Israel even after the creation of the State of Israel. Unlike 

Hebrew, there is no language academy in Israel that functions to regulate Arabic and its usage amongst 

3 J Kaplan, 281. 
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its speakers. There is a language aeademy for Arabic but, it is in Egypt. 

Methodologies Employed in Creating the Survey 

Collecting Data 

In order to gain information on Israeli Jews' and Israeli Arabs' perspectives on language policy 

in Israel and the corresponding feelings about how language policies are hindrances to better inter

ethnic relations, an attempt was made to gather data from a number of Israelis around Tucson, both 

Jewish and Arab. Data was collected through the creation of a survey in order [0 gain firsthand 

information from Israelis and gauge their opinions on the subject matter. 

The survey was sent through e-mail to seven Jewish Israelis and one Israeli Arab in Tucson. 

These people were chosen due to the fact that they are native Israelis and grew up in Israel. Therefore, 

the assumption was made that they would be knowledgeable on the subject of language politics within 

Israel. However, a problem arose early on within data collection as one Israeli that was asked to 

participate in the survey early on replied that they were not from Israel and therefore was not eligible 

for the study. Another Jew who was asked to participate filled out the survey but upon further 

inspection of their answers, they answered that they did not grow up in Israel; therefore they are not 

considered an Israeli. Nonetheless, they completed the survey. In light of these setbacks, two different 

Israeli Jews were asked to partieipate in plaee of the two previous participants that did not meet the 

criteria of the survey. 

An important setbaek in condueting the survey was a laek of Israeli Arabs within the Tucson 

area. Israeli Arabs were sought out within the Near Eastern Studies Department at the University of 

Arizona. With the help of one of the directors of the Near Eastern Studies Department, an Israeli Arab 

was contacted who resided in Jerusalem. However, the participant was unsure whether or not they 

wanted to participate. Due to the fact that the Israeli Arab was unsure if they wanted to participate, it 

created the possibility that the results of the survey could be considered unseientific. However, the 
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effort was made to obtain results that yielded aeeurate conclusions. 

In being consistent with the demographics of Israel's population, it was intended ask four or five 

Israeli Jews and one Israeli Arab, at least, to partieipate in the survey as Israel's ethnie composition is 

around 80% Jewish and 20% Arab. In addition, this number of participants was ehosen as the intention 

that the resulting data would be too large to analyze. Therefore, this low minimal number of six 

Israelis, five Jewish and one Arab were asked to participate. 

In collecting data, a week's lime was given for respondents to eomplete the survey. This was 

meant to be a long enough time 10aJlow participants to deeide if they wanted to participate in 

completing the survey. Not every participant turned their surveys in on lime and some took more than a 

week to complete the survey. 

Participants had the option of either completing the survey bye-mail or by completing it 

manually. The participant could send in the survey bye-mail and this would allow for him or her to use 

their computer if they were more adept with technology. If the respondent decided to complete the 

survey manually, they were able to have the survey be picked in person, in a timely manner; this could 

be done at a time and choosing of the participants. This was done to allow the participants an incentive 

to partieipate in the thesis survey and to not make the survey a burden upon them. This was especially 

helpful in collecting data from participants who may otherwise not be adept in working with computers 

and technology. 

Population ofQuestioned 

Data collection was collected through a survey administered directly [0 Israeli Jews and Israeli 

Arabs. This survey was given to Israeli Jews who live in the University of Arizona area. This included 

professors from the Judaic Studies Department and teaching assistants from the Near Eastern Studies 

Department. The survey was additionally distributed to Israeli Jewish students in order to get a varied 

age group that would allow permit for a range of data from different age groups. This allowed for a 
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range of data whieh was intended (0 display the opinions of different age groups as well as a range of 

answers detailing the opinions of respondents on the topic of language poliey and language attitude in 

Israel. 

Soon after the creation of the survey, it was observed that finding Israeli Arabs in Tucson was 

difficult. There were not many to be found in the immediate University of Arizona area and this data 

population had to be reached by means other than direct contact. Israeli Arabs were contacted through 

e-mail and this data was not easily collected. 

Finding Israeli Jews was not difficult. There were many Israeli Jews who either worked for the 

University of Arizona in the Judaic Studies department or at the University of Arizona Hillel. Also 

there were students of Israeli origin who have lived in the United States for most of their lives or were 

Israelis who recently arrived in the United States. 

The survey distributed to participants consisted of six parts. These parts examined the 

questioned person's personal information, their "language identification" or how they identify 

themselves linguistically, their language exposure in Israel, the opinions on language, their knowledge 

and perception of the Israeli Educational System's treatment of language in schools, and finally their 

views on language in Israel with regards to war and piece. 

The first part titled "Personal Information" asks the respondent for their name. The respondent 

is then asked their ethnicity as either Israeli Jew or Israeli Arab, in lWO separate questions. These 

questions will clearly establish the respondent's ethnieity beyond a doubt and facilitate the gathering of 

data for analysis later on. A fourth question ineludes asking the respondent how long they have lived in 

the United States. This question is important for data analysis as the answers of Israeli Jews and Israeli 

Arabs who have lived for longer periods of time in the United States as they may very well have 

different answers than their colleagues who have been away from Israel for less time. 

The second part, "Language Identification" examines the roles that different languages play in 
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the person's life that is filling out the survey. The first question asks what the respondent's first 

language is. The answer to this can be seen as a partial indicator of their ethnic identity. The second 

question of this part asks the respondent to indicate what languages they speak; the answers provided 

includes English, Hebrew, Arabic, and a line to write any others they may speak. A third question then 

provides a chart which asks for the person to rate their speaking, reading, writing, and listening skills in 

English, Hebrew, Arabic, and any other languages which they may speak. The scale is excellent, good, 

and below average; the point of this question is to possibly find a correlation between how proficient 

the respondent is in the languages they have exposure to and the emotions which they have regarding 

those languages, be they political or apolitical. The final question of this part asks the respondent which 

language which they spoke growing up as children. This question is asked to act as an additional 

indicator of the respondent's ethnicity as well as exposure to language in their formative years. 

The third part is titled "Language Exposure in Israel". The first question asks the respondent 

which languages they studied while they were in Israel. The question is broken up into different parts 

by asking how much time was spent learning English, Hebrew, Arabic, and another language while in 

elementary, middle, or high school (relative to that person's age and only as applicable as the person's 

memory allows). The possible answers provided ranged from 0-5 hours a week of language instruction, 

6-10 hours a week, and 10+ hours a week. The answers provided were such in order to give the person 

the option of saying that they learned 1 hour a day of the language they selected, 2 hours a day, or more 

than two hours. This question also functions to serve the purpose of clearly showing which languages 

respondents have more exposure to in the classroom in Israel. The second question asks the respondent 

which type of Arabic they learned in school in Israel, either Modem Standard Arabic or Palestinian 

Dialect Arabic. The third question asks the respondent for how long they studied Modern Standard 

Arabic in school. The fourth question asks for how long the respondent learned Palestinian Dialect 

Arabic in school. These questions are meant to give a c1car picture of what the respondent's language 
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education was like in Israel. 

The fourth pan is titled "Opinions on Language". In this part, the respondent was freer to 

respond to questions than in previous parts. Here, answers were less scripted and instead respondents 

had more ability to answer questions as they felt. There were seven questions, the first five concerning 

the respondent's feelings towards Hebrew as well as Modern Standard Arabic and Palestinian Dialect 

Arabie. They were assessed on a sliding scale from I [05; I meant the respondent strongly disagreed 

with the statement, 2 meant the respondent disagreed, 3 meant neither agreed nor disagreed. 4 meant 

agree, and 5 meant strongly disagree. The first question asked the respondent [0 assess the statement 

that learning Hebrew fills them with pride. The second question asks the respondent to assess the 

statement that learning Palestinian Dialect Arabic fills them with pride. The third question asks the 

respondent to assess the statement that learning Modern Standard Arabic fills them with pride. The 

fourth question asks the respondent to assess the statement that Hebrew is the language of the enemy. 

The fifth question asks the respondent to assess the statement that Arabic is the language of the enemy. 

The sixth question asks the respondent to characterize their feelings/emotions towards Hebrew as their 

native language. The seventh question asks the respondent to characterize their feelings/emotions 

towards Palestinian Dialect Arabic as their native language. These questions aimed at finding out how 

the respondent viewed Hebrew and Arabic on a personal level. 

The fifth part is titled "Knowledge and Perception of the Israeli Educational System". The 

respondent is asked about their knowledge as well as their beliefs regarding how the Israeli Education 

System treats Hebrew and Arabic in Israel. The first question asks the respondent if they are or are not 

knowledgeable about the methodologies employed by the Israeli Educational System regarding the 

teaching of Hebrew in Israel. The following question asks if the respondent is knowledgeable about the 

methodologies employed by the Israeli Educational System in the teaching of Arabic in Israel. The 

third question asks whether or not the respondent is knowledgeable about the methodologies employed 
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by the Israeli Educational System in the teaching of Palestinian Dialect Arabic. The fourth question 

asks the respondent if they believe that there is an equal emphasis placed on the teaching of Hebrew 

and Arabic in Israeli schools. If the respondent answered no, then the respondent is asked to answer 

whieh language (Hebrew or Arabic) they believe has greater emphasis placed on it in Israel. The 

purpose of this question to either provide direct proof from Israelis that they believe that the Israeli 

Educational System favors Hebrew over Arabic (or the opposite relationship) or do not believe that 

there exists a language teaching imbalance in the Israeli Edueational system. 

The sixth and final pan looks at the respondent's opinions on language and its relation to the 

prospects of war and peace in Israel. The first question of this part asks the respondent whether or not 

they believe that policies pertaining to language have political implications for which the peoples to 

whom the policies are targeted towards. The next question asks whether or not they believe that 

learning both Hebrew and Arabic serves a strategic importance in securing a better sense of security in 

Israel. These two questions are for the purposes of further making clear the respondent's views on the 

significance of language policies in Israel. The third question asks the respondent whether or not they 

believe that learning both Hebrew and Arabic serves a strategie importanee in attaining good, if not 

better relations which surround Israel. The final question addresses whether or not the respondent 

believes that learning both Hebrew and Arabic serves an integral pan in making Israeli Arabs feel more 

respected within Israel. Like the first two questions, these final two questions serve a function of 

figuring out the political significance of language policies in Israel in relation to Jews and Arabs. 

In addition to these questions, there were also spaces created at the end of certain pans to allow 

respondents room to provide additional comments if they wanted to add personal thoughts on the 

questions or any other aspect of the questions. The spaces for additional comments were found at the 

bottom of the second part, the third part, the fourth part, and the fifth part. 

Data Analysis from the Survey 
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The results of the survey were surprising. Firstly, the amount of respondents that participated in 

the survey was not as large as expected. Of the number of respondents that were originally asked to 

participate in the survey, around half participated. From the Jewish Israelis that were asked to 

participate, five of seven questioned had a willingness to participate. There was a complication with 

one of the non-participating Jews due to the fact that he did not consider himself Israeli and therefore 

could not participate in the survey. Nonetheless, this individual's responses are included in the analysis 

of the survey as their answers provide insights on language within Israel from a non-Israeli, Jewish 

perspective. The second Jew who did not complete the survey simply forgot about it and therefore was 

unable to counted amongst the data. Therefore, five of seven Israeli Jews asked to participate 

completed the surveys. 

As for the Arab Israeli demographic of the survey, it was very difficult to find Arab Israelis to 

participate in the survey. However, after a long search, an Arab from Jerusalem was reached. After the 

creation of the survey and having passed it out to Israeli Jews, this Arab from Jerusalem was 

approached personally. Through personal dialogue, it was established that the individual could 

participate in the survey if they was willing to do so. They were given a week's time to complete the 

survey by hand or bye-mail. Despite this, at the end of the elapsed time, a survey had not been turned 

in completed to the author of the survey. As a result, there is no data from any Arab Israelis that was 

collected for this thesis. Therefore, the results which are gathered from this survey cannot be concluded 

as being scientific and fully binding. They are only representative of certain data trends from the 

opinions of Israeli Jews. 

Demographic Data 

As previously mentioned, five of a total of eight (five Israeli Jews) Israeli participants asked to 

complete the survey did so. The intended result was to at least receive five completed surveys from 

Israeli Jews and one completed survey from an Israeli Arab. This choice of [his ratio, five Israeli Jews 
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to one Israeli Arab was meant as an attempt to roughly mirror the population ratio of Jews and Arabs in 

Israel as according to the CIA's World Factbook as Jews make up 76.4% of the country's population 

and Arabs 23.6%, as of 2004. 32 The intention therefore was to be able to mirror this population trend 

within Israeli society. Responses from the respondents are anonymous. Responses by individuals shall 

be identified as respondents A-F for clarification and to allow ease of data collection. A table of each 

respondent's answer through the fourth part may found in the Appendix. 

Results from Survey Questions Regarding Part One: Personal Information 

In response to the first question of the first part, all respondents responded that they were Jews 

and not Arabs. This confirms the finding that six Jews participated in the survey. 

In response to the second question of this part, respondents A-E answered in the positive that 

they considered themselves Israelis, while respondent F responded negatively that they did not consider 

themselves Israeli. 

In response to the third question of this part, all respondents responded in the negative that they 

considered themselves Palestinian, The exception was respondent E who did not answer this question 

in either the positive or negative. However, respondent F did not consider themselves Israeli. Therefore, 

respondents A-E considered themselves Israeli with respondent F considering themselves neither Israeli 

nor Palestinian. 

In response to the fourth question of this part, each respondent answered differently in response 

to how long they have resided in the United States. Respondent A replied for 20 years, respondent B for 

34 years, respondent C for five years, respondent D for nine years, and respondent F for 19 years. 

Respondent E did not give a length of time that they resided in the United States. As a result, 

respondents in general displayed a demographic that either had been the United Stares for a very long 

~2 The CIA Worlel Factboak: Israel. April 21, 2011. hllps:lfwww.cia.gov/lihrary/puhliealions/lhe-world
([lethoo k/geos/i s.hImi. 
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time (as in 20 or 19 years), a moderately long time (9 years), or for a short, yet certain length of years 

(5 years). Nonetheless, the amount of time that each respondent has resided in the United States is 

significant. These year amounts are important as they provide a background to the results yielded from 

succeeding parts of the survey. 

This part provided biological information for the respondents that can be used to clarify further 

results. All respondents considered themselves Jewish with the vast majority considering themselves 

Israeli and not Palestinian. On average, the respondents had lived in the United States for 17.4 years, 

most definitely enough lime to adapt to American culture and English language. 

Results from Survey Questions Regarding Part Two: Language Identification 

In response to first question of the second part, all six respondents answered that their native 

language is Hebrew. Respondent E aJso put English as their native language. Even respondent F who 

answered that they did not consider themselves neither Israeli nor Palestinian answered that their native 

language is Hebrew. 

In response to the second question of this part, the responses of the respondents displayed 

certain eommonalities in their upbringing. Answering the question of which language they speak in 

addition to their native one, respondents A, B, C, D, and F answered at least English. By all speaking 

English, this shows that all respondents either grew up with significant exposure to English while in 

Israel or they grew up in a household that spoke English. Respondent E answered Arabic. 

In response to the third question of this part, several trends emerged from respondent's data. 

Firstly, respondents B, C, D, and E replied that at least three of four of their English Speaking, Reading, 

Writing, and Listening skills were Excellent. Respondents A and F had only Good Writing Skills. This 

trend was expected as all individuals have lived in the United States for at least five years and were 

able to complete the thesis survey without any major or comprehension problems that the author of the 

thesis survey was knowledgeable about. 
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Secondly, for respondents A, C, D, and E their Hebrew Speaking, Reading, Writing, and 

Listening skills were Excellent. This trend was also expected as each respondent had spent extensive 

time in Israel earlier in their lives growing. Respondent B answered that their Hebrew speaking was 

Good while their Reading, Writing skills were Below Average and that their Listening Skills were 

Good as well. The responses of respondent B were surprising as this respondent considered themselves 

Israeli yet their Hebrew skills overall were poor. Respondent F replied that their Speaking Skills were 

Excellent, while their Reading and Writing Skills were Below Average and their Listening Skills were 

Excellent. The responses of respondent F were not surprising since they did nor consider themselves 

Israeli and sinee they did not spend much in Israeli sehools, their reading and writing skills were not 

well developed. 

Thirdly, nor all respondents responded about their skills level in Arabie. In fact, only 

respondents C and E gave information about their Arabic language skills. Respondent C's Arabie 

Speaking Skills were Below Average, their Reading Skills were marked None, their Writing Skills were 

marked as None, and their Listening Skills were marked as Below Average. Respondent E's Speaking, 

Reading, Writing, and Listening skills were all rated as Good. 

Additionally, respondent C even answered that their German Speaking, Reading, and Writing 

skills were Good and that their German Listening Skills were Exeellent. Additionally, respondent C 

also commented their Yiddish Speaking, Reading, Writing, and Listening Skills were all Exeellent. 

Respondent F even answered that they were proficient in Spanish but, their Speaking, Reading, 

Writing, and Listening Skills were all marked as Below Average. 

In response to the fourth question of this part, there was not a variety of answers however, in 

response to the question of which languages respondents they learned in school, all respondents at least 

answered English. Respondents, A, C, D, E, and F all answered Hebrew as well. Respondents A and C 

who answered this question responded with Arabic. Respondent C spoke some Arabic but they did not 
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have the ability to read and write. Respondent F answered that they speak Spanish in addition to 

English. The trend therefore has arisen that even amongst these Israeli Jewish respondents, not all of 

the populaee questioned had exposure to Arabic within their primary education. In addition to Arabie, 

respondent C speaks German and Yiddish. As a result. these responses showease a eertain degree of 

linguistic variety amongst the Israelis (respondents A-E) as well as respondent F. 

This part shows that all the respondents had excellent English proficiency due to a strong 

English language background. Despite the fact that all respondents listed Hebrew as their native 

language, the skills of each respondent differed greatly. All were able to converse in Hebrew well 

however, for some respondents their Reading and Writing skills were not as developed. As for Arabic 

language skills, the overall state of the respondents' Arabic proficiency is not entirely clear. There is not 

enough data to suggest a conclusion about the overall Arabic proficiency of the respondents. 

Results from Survey Questions Regarding Part Three: Language Exposure ill Israel 

In response to first question of this part which asked respondents to estimate around how many 

hours they learned English, Hebrew, and Arabic in Elementary, Middle, and High School, there were 

differing answers among respondents. 

In regard to English learning in Elementary, Middle, and High School, not all of the respondents 

responded to the question. Of the two that did respond to the question, respondent A said they learned 

6-10 hours a week of English in Elementary Sehool, 6-10 hours a week of English in Middle School, 

and more than 10 hours a week of English in Middle Sehool. Respondent C answered that they learned 

Hebrew English 6-10 hours a week in Elementary School. more than 10 hours of English a week in 

Middle School, and more than lO hours a week of English in High School, Respondent B prefaced the 

question by answering that they did not receive a formal education within Israel. Therefore amongst 

those two respondents that did provide information about their English language educations, the 

conclusion can be made that there was serious devotion to English learning within their primary 
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education careers. 

In regard to learning Hebrew, three respondents provided information about their Hebrew 

language education in Israel. Respondent A said that they studied Hebrew in Elementary School for 

more 10 than hours a week, more than 10 hours a week in Middle School, and more than 10 hours a 

week in High School. Respondent C said that they studied Hebrew in Elementary School for 6-1 0 

hours a week, more than 10 hours a week in Middle School, and more than 10 hours a week in High 

School. Additionally, Respondent F said that they learned Hebrew in Elementary School for 6-10 hours 

a week. Therefore, there was also a strong trend of learning Hebrew in the primary schools as a means 

to acquaint oneself and become fluent in Hebrew in Israel. 

In regard to Arabic, not much information was provided by any of the respondents. Of all five 

respondents, only respondent A provided information regarding the amount of Arabic instruction they 

received in Elementary, Middle, and High School. This respondent did not receive any Arabic training 

in Elementary School. In Middle School, they received 0-5 hours of Arabic learning a week. In High 

School, they received 0-5 hours ofArabic learning a week. It is not fully clear as to why only one of the 

five respondents provided information on their Arabic language education in the primary education 

system. However, from the response of this one respondent, there is a sense that Arabic language 

teaching within Israel was not at the forefront of language education in Israel in the primary school 

system. 

In response to the second question of this part, four of the respondents to this question provided 

information about their Arabic language education in Israel. Respondent A answered that they were 

taught Modern Standard Arabic (MSA) in Israel. Respondent D answered that they first learned 

Egyptian Arabic with the teacher using Hebrew letters to teach the dialect, after their seventh grade 

they had the option to take Modern Standard Arabic. Respondent E answered Modern Standard Arabic. 

Respondent F answered None. 
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In response to the third question of this part of how many years respondents learned Modem 

Standard Arabic, answers varied. Only respondents A, C, D, E, and F answered. Respondent A put six 

years, respondent C put zero years, respondent D answered four, respondent E put three and respondent 

F answered zero. In examining these answers, the variety of answers can only be explained by the 

individual experiences of the respondents in the survey. 

In response to the fourth question of this part. how many years respondents learned the 

Palestinian Arabie dialect in school, there were three responses. Respondent C answered zero, 

respondent D said four years, while respondent F said zero. Just as with the last question, individual 

responses differed depending on the life experiences of each respondent. Respondent D additionally 

wrote that in their school it was primarily Egyptian dialect they were focused on. 

This part was especially important due to the fact that this part shed some light on the Israeli 

Educational System with regard to language education for Israeli Jews. The data received for English 

and Hebrew educational trends showed that there was a large emphasis on the teaching of these two 

languages. However, data that suggests that Arabic is taught later in the primary school education and 

for less time than Hebrew, a trend which could seriously damage students' abilities to acquire Arabic as 

a second language. From these results one can see that not only did respondents not remember what 

they were learning in terms of language teaching but the results show that Arabic language teaching in 

the primary education circuit was on the level as English or Hebrew. 

Results from Survey Questions Regarding Part Four: Opinions OIl Language As Applicable to Cultural 
Pride 

Questions first through fifth questions of this part were part of a table that was judged on a scale 

from one to five, indicating the respondents' feelings towards the mentioned statements; one 

represented strong disagreement while five represented strong agreement. 

In response to question the first question of this part, that Hebrew fills the respondent with 
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pride, respondents A, B, C, D, and F responded by strongly agreeing that learning Hebrew fills them 

with pride. Respondent E neither agreed nor disagreed with this statement. 

In response to the seeond question of this part, that learning Palestinian Arabic Dialect fills the 

respondent with pride, only five of the six respondents responded to this answer. Respondents C and F 

strongly disagreed and respondent D neither agreed nor disagreed. Respondent B wrote: "not 

available". Respondent E did not answer. 

In response to the third question of this part, that learning Modern Standard Arabie fills the 

respondent with pride, there were varying responses. Respondents A, D. and E neither agreed nor 

disagreed with that statement while respondents C and F strongly disagreed. Respondent B replied: 

"not available". 

In response to the fourth question of this part, that Hebrew is the language of the enemy, 

respondents A, C, D, and F all strongly disagreed with this statement. Respondent B replied: "not 

available". Respondent E did not answer. 

In response to fifth question of this part, that Arabic is the language of the enemy, there were 

various responses to this question. Respondents A,B, E, and F strongly disagreed that Arabic is the 

language of the enemy, while another respondent D disagreed that Arabie is the language of the enemy, 

and respondent C strongly agreed that Arabie is the language of the enemy. After question seventeen, 

respondent B wrote: "I would love to learn Arabic, someday!" 

In response to sixth question of this part, there were differing responses 10 the question of how 

respondents generally characterize their feelings/emotions towards Hebrew. Respondent A 

eharaeterized their feelings towards Hebrew as being "a language". Respondent B wrote: "proud, a 

little defensive (given the judgments I worry people make about my polities or ideology), thankful". 

Respondent C answered: "good". Respondent D wrote: "I'm very proud of Modern Hebrew language, 

literature, and Culture and how they developed since the 19th century". Respondent E wrote: "Natural



King 29 

it is the language we use daily for all purposes". Respondent F wrote; "I am proud that Hebrew is one 

of my people's (the Jews') languages. I very much enjoy both speaking and learning Hebrew". Overall, 

the respondents showed exhibited a positive relationship with Hebrew. 

In response to seventh question of this part, there too were differing responses to the question of 

how respondents generally characterize their feelings/emotions towards Palestinian Dialect Arabie. 

Respondent A wrote: "not available". Respondent B did not write anything. Respondent C wrote: "don't 

eare". Respondent D did not respond. Respondent E did not respond. Respondent F wrote: "I don't have 

any particular feelings regarding Palestinian Dialectic Arabie, other that it should be studied out of 

respeet to a neighboring people". The lack of answers by respondents A-E was not surprising as they 

did not consider themselves Palestinian. The response of respondent F gave an interesting insight into 

the study of Palestinian Dialect Arabie. 

Piecing together the responses from the questions of this part which graded respondents' 

emotions towards language and the questions which gathered respondents' emotions towards Hebrew 

and Palestinian Dialect Arabic, one gets a sense of how at least Israeli Jews view language within 

Israel. Despite the fact that all six respondents had differing answers in relation to questions on the 

teaching of Arabic and characterizing their feelings towards Palestinian Dialeet Arabic. the trend 

emerges that respondents either feel disinterested or have no emotional bond to either the Modern 

Standard Arabie or Palestinian Dialect languages. An explanation that could explain this trend is the 

fact that none of respondents had significant exposure to Arabic in the primary educational system or 

within their homes. 

Results from Survey Questions Regarding Parr Five: Knowledge and Perception ofthe Israeli
 
Educational System's Treatment ofLanguage
 

In response to the first question of this part. answers differed between respondents on whether 

or not they were knowledgeable about the policies employed by the Israeli Educational System in 
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teaching Hebrew. Respondents C, D, and E answered that they are knowledgeable about the policies 

employed by [he Israeli Educational System in teaching Hebrew while respondents A, B, and F said 

that they were not 

In response to the seeond question of this part, answers differed between respondents on 

whether or not they were knowledgeable of the methodologies employed by the Israeli Educational 

System in teaching Modern Standard Arabic. Respondents A, B, D, and F answered that they were not 

knowledgeable about the policies employed by the Israeli Educational System in teaching Hebrew 

while respondents C and E said that they were. 

In response to [he third question of this part, all six respondents answered negatively that they 

were not knowledgeable of the methodologies employed by the Israeli Educational System in the 

teaching of the Palestinian Arabic Dialect in Israel. 

In response to the fourth question of this part, five of the six respondents answered this two-half 

question. The first half of the question asked the respondents to answer yes or no on whether or not 

they believe that there is an equal emphasis on the teaching of Hebrew and Modern Standard and 

Palestinian Dialect Arabie in Israel. Respondents A, B, C, E, and F answered no. 

The second half of [he question asked respondents to choose which language or languages have 

greater emphasis placed on them within the Israeli Educational System. Five of six respondents 

answered the question. Respondents A, B, C, E, and F all answered Hebrew. 

There were additional individual comments from respondents A and B added to this question. 

Respondent A wrote: "I am not Clear as to your explanation for questions 20-23. Just a reminder, while 

Arabic is one of the official language of Israel, The vast majority of Israelis are Hebrew speakers". 

Respondent B wrote: "My parent's generation (now in their 60s) studied Arabic, no one in my 

generation (30s-40s) that I know of did- they studied English as they second language". 

This part reveals [hat respondents on the whole were not aware of the Israeli Educational system 
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mandates [he teuehing of Hebrew and Arabie within the publie sehools, In general, respondents 

acknowledged a gap disparity between the teaching of Hebrew and Arabie within the Israeli 

Educational System. 

Results from Survey Questions Regarding Part Six: Views Oil Language in Israel ill Terms o/War and 
Peace 

In response 10 (he first question of this part, whether or not policies regarding language have 

political implications for the people (or peoples) which the policies are targeted towards, there were 

responses from all respondents. Respondents B, C, D, and F responded in the positive that polieies 

regarding language do have politieal implications for the people (or peoples) whieh the policies are 

targeted towards. Respondents A and E answered in the negative. 

In response to the second question of this part, whether or not respondents believe that learning 

both Hebrew and Arabic serve a strategic importance in securing security in Israel, there were various 

answers. Respondents B-D answered in the positive. Respondent A answered: "It is important that 

people who live together understand one another. I am not sure what you mean by asking security 

implications for a country". Respondents E and F answered in the negative. 

In response to the third question of this part. that learning both Hebrew and Arabic serves a 

strategic importance in attaining good relations with the nations surround Israel, there were several 

responses. Respondents B, D, and F answered in the positive. Respondent A said: "I believe that 

understanding one another's languages remove many 'misperceptions' about the other side. It may serve 

to promote either good or bad relationships depending on how and to what end (peace or demonizing 

the other side_ each side is using the language". Respondents C and E responded in the negative. 

In response to the fourth question of this part, that the learning both Hebrew and Arabic serves a 

function in making Arabs residing in Israel feel as if they are treated with more respect within Israel, 

there were various responses. Respondents B, E, and F answered in the positive. Respondents C and D 
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answered in the negative. Respondent A wrote: "Again, I am not sure what you are asking, I disagree 

with the implication that Arabs in Israel are treated with disrespect. I am a great supporter of mutual 

respect and understanding among all people. I think that all the citizens of Israel, Christians, Jews, and 

Muslims are treated with respect by law. One needs only to view the recent developments around the 

Middle East to appreciate a true democracy like Israel". 

This final part was extremely enlightening as it shed light on the views of the individual 

respondents. In general, the respondents felt that language policies do indeed have political 

implications for the language which they are targeted towards. Around half the respondents felt that 

learning both Hebrew and Arabic would help to serve to improve the current state of security within 

Israel. Also, half of the respondents felt that learning Hebrew and Arabie helps to build relations with 

nations surrounding Israel. Finally, there were mixed reactions on the role of Arabic in making Arab 

citizens feci more respected within Israel. 

Conclusion: Outlooks on the Survey, Language Policy within the Israeli Educational System and 
Its Impact Politically 

Even though this survey cannot be considered the final word on language policies within Israel 

and their political implications, two large trends have emerged from the data collected. Firstly, Hebrew 

and English are given more emphasis within the Jewish school system than Arabic. It is true that not 

much data was collected on respondents' Arabic language education within Israel however; the data 

that is available indicates that Arabic language instruction was piecemeal at best and not conducive 

towards true language acquisition. What does not aid this Arabic language acquisition with the Jewish 

Schools in Israel is the fact that Arabic is not a compulsory language requirement within all Israeli 

schools. According to a researchers Ofra Inbar, Smadar Donitsa-Schmidt, and Elana Shohamy, Arabic 

is a compulsory subject within 60% of Israeli schools and in 30% of those schools, students are given 
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the choice between Arabic or another language." From these figures, it is evident that the internal 

framework within the Israeli jewish School System for providing Arabic as a foreign language is not 

uniform throughout Israel. Additionally, Arabic is not seen as compulsory within a third of the Jewish 

schools, putting the language on the same level as foreign languages such as French and English. 

Secondly, it has been observed from the survey that there are connections between how people 

feel about Arabic and Arabic culture within Israel and how much Arabic language exposure they have 

in Israel. This is true as students who study Arabic within the Jewish School System have been shown 

[0 have a more positive outlook than their Arab peers as ''They were also shown to have higher 

motivation towards studying the Arab language and culture than students who did not study Arabic".J4 

This idea is echoed in how respondent C replied to question 26 in the survey. They said "I believe that 

understanding one another's languages remove many 'misperceptions' about the other side. It may serve 

to promote either good or bad relationships depending on how and to what end (peace or demonizing 

the other side_ each side is using the language". It is this point, about how the Arabic language is 

taught in Israeli Jewish schools and the political implications of these policies that the paper will 

conclude on. 

Several Language Policies within the Israeli Educational Regarding the Teaching ofArabic within the 
Last 20 years 

Language Policy within Israel is a very complicated and politicized issue. Ever since the 

Establishment of the State of Israel in 1948, it has been clear that Arabic and Hebrew language policies 

were going have political overtones. In discussing the designation of 1990 as the Year of the Hebrew 

Language, Amal Jamal of Tel-Aviv University ofIsrael comments that the Education Ministry had an 

important role to play in the Hebrew language receiving this honor as " ...it became well know that the 

33 Srnadar Donuse-Schmldr cr al. "Students' Motivation As A Function of Language Learning: Thc Teaching of Arabic
 
Israel", in Motivation and second language acquisition 2001. cds. Z. Dornyci & R. Schmidt (Honolulu: University of
 
Hawai'i, 2001): 297.
 
:\4 Sruadnr Donitsa-Schmidr ct nl., 299.
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Education Ministry intended to declare the next academic year the 'Year of the Hebrew Language', 

many Arab writers and intellectuals quickly demanded that it be called 'Year of the Hebrew and Arabic 

Languages. In this context, Arab schools held special study days on the subject of the Arabic language 

and its cultural, national, and historical roots.v" It is evident from this event that the Israeli Educational 

Ministry plays a very large role in promoting linguistic trends within the academic world. Their actions 

have 001 only academic repercussions but also political repercussions. Ultimately, Arab academics felt 

that the designation of 1990 as the year of the Hebrew language denied the place of Arabic within the 

Israeli Educational System on the whole. As a result, Arab schools conducted their own academic 

activities to give respect and attention to the Arabic language within Israel. 

In Immanuel Koplewitz's article Arabic in Israel: the sociolinguistic situation ofIsrael's Arab 

minority, Koplewitz comments on political reasons why only a small percentage of Jewish students 

within the Israeli Educational System are studying the Arabic language. Kop1ewitz notes that around 

1988, only 100,000 students of an approximate total 800,000 students were studying Arabic." 

Throughout the decades of Israel's existence, the teaching of the Arabic language in the Jewish Israeli 

Schools was influenced by a number of factors. He observes that due to several factors over time 

including a debate over which form of Arabic to use, (Modern Standard Arabic or Palestinian dialect), a 

nation-wide shortage of Arabic language teaching materials, and the aforementioned thinking that Arab. 

Israelis are already extremely proficient in Hebrew and therefore Israeli Jews have no need to learn 

Arabic, the Israeli Ministry of Education did not see value of making Arabic a required subject within 

the Jewish schools until the late 1980's. It was only in the late 1980's did the Minister of Education find 

it within the interests of the country to afford Arabic a higher status as "Arabic would be a compulsory 

~5 Jamal, Amnl. The Ambiguities of Minority Patriotism: Love for Homeland Versus State Among Palestinian Citizens of
 
Israel. Taylor & Francis. 2004, 464.
 
~6 Koplcwitz, Immanuel. Arabie in Israel: the sociolingulsuc situation of Israel's minority. lntemational Journal of
 
Sociology of Language. 98 (1992): 41.
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subject, adding that this was in his opinion of supreme national interest' (Ha-artez daily, Sept. 1, 1988: 

7).,,37 The his LOry of teaching Arabic within the Israeli Educational System up until the late 1980's had 

experienced some struggles however by this time the Israeli Ministry of Education realized that there 

were advantages with teaching Arabic in the primary schools. The decision itself to add Arabic as a 

compulsory subject after 1988~ 1989 can be very much considered a political move by the Israeli 

Ministry of Education. It was just before the Second Intifada in 2000, that another key event in the 

Ministry of Education's dealings with the Arabic language took place. 

In 2000, the Knesset proposed amending the Israeli Public Education Law which was initially 

written in 1953. In the law, it is mentioned that the educational system is meant to allow pupils within 

Israel to have the option of learning about non-Jewish ethnic groups within Israel as pupils learn about 

"... the language, culture, history, heritage, and unique tradition of the Arab population groups in the 

State of Israel and to acknowledge the equal rights of all citizens of Israel' (section 2.1 I).,,38 

In 2005, working otT the amendment that was made to the General Education Law, the Dovrat 

Report was issued by the Ministry of Education. This report argued that there needed to be significant 

changes within the Israeli education system and continued upon the positive nature of the amendments 

made to the Public Education Law in 2000. The Report noted that the changes to the Israeli Educational 

System should attempt to not diminish from "giving expression to the Arab heritage (p. 218).,,39 The 

report in truth advocates the following additions to the Public Education Law including "(A) 

Developing and cultivating the personal and collective Arab Identity as a psychosocial educational 

anchor, complete integration in Israeli society and in the State of Israel as a Jewish and democratic 

state; (B) Knowledge and cultivation of the Arabic language, and introduction to Arab culture and 

37 Koplcwil7.,42.
 
38 Yonah. Yossi. "The Palesuninn minority in Israel: when corurnon core curriculum in education meets conflicting
 
national narratives." Intercultural Education. 19, no. 2 (Routledge: April 2008): 105-117.
 
39 Yonah, 109.
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heritage; (C) Introduction to Jewish culture, the Hebrew language and the history of the Jewish nation' 

(Ministry of Education 2005, 219).,,40 What is important about the Dovrat Report is that it recognizes 

that it recognizes that there are problems with how there is a need to help integrate Arabs into the 

Israeli society. The report acknowledges that this social integration is inherent of a democratic society. 

However, at the heart of this report is the belief that the 'cultivation' of Arabic language and 

introduction to Arab culture and heritage for Israeli Jews is necessary to this integration. For there to be 

full integration of Israeli Arabs into Israeli society, the Arabic language must be recognized and more 

significance within the educational system. This forward step by [he Ministry of Education however, 

took a back step a few years later with regard to Arabic language 'cultivation'. 

In January 2008, the Israeli Education Ministry made the decision to remove Arabic language 

studies from the core curricula of Jewish language schools within Israel. According to an article written 

by Ala Mahajina for the Israeli independent human rights organization Adalah, the law would have 

lasting negative impacts within Israel between Israeli Jews and Israeli Arabs as it "...is liable to have a 

negative impact on the delicate fabric relations between the Palestinian minority and the Jewish 

majority in the state" ,41 The proposed idea of removing Arabic from the Jewish language schools would 

have had a negative impact on Israeli Jews in several ways. Firstly, Israeli Jews would not have the 

ability 10 be exposed to Arabic in a formal classroom setting, thus depriving the teaching of Arabic 

within an educational setting. Secondly, Israeli Jews would have been denied the ability to learn a 

language that is the main language for almost 25% of the Israeli populace. Thirdly, as Mahajina 

mentions, even if this bill is not passed in the Knessct, it still creates tension between Israeli Jews and 

Israeli Arabs; this bill also alienates the Israeli Arab minority through political means. 

Throughout the last 20 years, Arabic language policies in Israel have either promoted the 

40 Yonah,IIO.
 
41 Mahajina, Ala. "C2. Report on Arabie Language Policy in Israel." Journal of Palestine Studies, 38, no. I (University of
 
California Press: 2008): 174· 176.
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teaching and acquisition of the Arabic language in the Israeli Educational System or they have taken 

major steps back from teaching the language. Either Arabic has been outright been given a second class 

status to Hebrew or it has only been given attention as a result of the poor state Arabic teaching is in. 

Nonetheless, there has been the general understanding amongst Israeli Jews and Israeli Arabs that there 

is some condition of neglect or maltreatment of Arabic language teaching within Israel. 

Outlook Oil the Future ofArabic Language Education within Israel's Educational System 

While it seems that the outlook for Arabic within the Israeli Educational System may look grim 

and the politics of the Israeli Ministry of Education may not always seem to support the teaching of 

Arabic, there are some educational programs which give Arabic an equal footing with Hebrew in Israel. 

However. these are programs function outside of funding of the general rules Ministry of Education in 

Israel. 11 is some what discouraging to see that these bilingual educational systems funetion outside of 

the formal Israeli Education System; nonetheless they are excellent examples of bilingual educations 

where Hebrew and Arabic arc given equal emphases. 

One example of a bilingual education that students ean receive is at the Hand-in-Hand schools. 

These schools now have four campuses across Israel and seek to provide their students with bilingual 

edueations in both Hebrew and Arabic. These sehools are located in areas of Israel where either there 

are mixed populations of Jews and Arabs or in specifically Jewish areas of the eountry. An example of 

one of these sehools within Israel is the Bridge over the Wadi School in the Wadi Ara region of Israel. 

There, aceording to the website, the school was opened in 2004 and was the first time that Jews 

commuted to send their children to an Arab schoot.f While the point of bilingual education is not 

stressed as much on the accompanying video describing this sehool, the point of teaching both Hebrew 

and Arabie to the children who learn in the school is expressed. An important point to make note of is 

the fact that the Jewish and Arab parents who wished to have the school opened had to lobby the 

42 Hand-in-Hand, "Wadi Am," Hand-in-Hand. Www.handinhandkI2.org (Accessed May 11,2011). 
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Ministry of Education to open in the school in the Wadi Ara region." 

In 2010, there was a small group of two students, an Israeli Jew and Israeli Arab from Hand-in

Hand's Jerusalem location school who visited West Coast United States. In response to when people 

asked why they attend a bilingual school, the Jewish student Yael replied that attending the school has 

more meaning than being in the same classroom as "'We get a lot of criticism, all the time, about going 

to an integrated school,' Yael said. 'We learn how to deal with it. When people ask why should we go to 

a mixed school, we just answer, 'Why not?' 'We're trying to find a mutual language to dialogue with 

each other,' she adds. 'It goes deeper than just sitting next to each other in class.",44 The article also 

stales [hat both are fluent in Arabic, Hebrew, and English and have no problem switching between the 

three languages." This school is evidence that students can receive bilingual educations which can 

faster respect for the Arabic language and Arabic culture. 

In addition to the students, the parents of students at the Hand-in-Hand schools are also very 

large supporters of the schools. In a description of an Arab student's parent, Ibrahim Salman makes the 

point that he very much supports what the Hand-in-Hand schools are doing to promote both Jewish and 

Arab cultures as well as their respective languages, Hebrew and Arabic. In praising this form of 

bilingual education, he mentions that the schools promote his Arab culture as ..... the war over life and 

culture made him send his son Amir to a Jewish-Arab school that solved the problem of music, culture 

and a shared life, by giving legitimacy to his language, culture and life. This is what his son feels, as he 

talks about the school with ease and candour.v" Thus, these schools can be seen as places where 

successful bilingual education cannot only teach Hebrew and Arabic in a shared setting but also can go 

the extra mile to promote feelings of cooperation and coexistence amongst Jews and Arabs within 

4) Wadi Ara.
 
44 Hand-in-Hand, Jerusalem Students visit the Stales in November, Hand-in-Hand. Www.handinhandkI2.org. (Accessed
 

May II. 2011). 
45 Jerusalem Students Visit the Stales in November. 
46 Hand-in-Hand, "Arab Parents Speak", Hand-in-Hand. Www.handinhandk12.org.(accessed May 11,201 J). 
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Israel. 

While the Hand-in-Hand schools are only a small but slowly growing effort to offer bilingual 

educations and promote not only the Arabic language and Arab culture but the Hebrew language and 

Jewish culture, they serve as examples of what the Israeli Ministry of Education can attempt to do with 

their schools. These schools function as places where both Hebrew and Arabic speaking are promoted 

and there are no uniform advances and retreats with regard to language policies. In the future, there is 

only hope that the Israeli Ministry of Education can look to these small, yet successful schools and try 

to incorporate some of the successes that these schools have achieved in promoting bilingual education. 

It stands to reason that eventually, the Ministry of Education will see a need to better promote the 

Arabic language and Arabic culture into the Educational System and especially into the jewish 

Schools. The findings of the Dovrat Report and several gains within the last 20 years should be a guide 

to what is to come in Israeli Education with regard to teaching Hebrew and Arabic. Hopefully, within 

the near future, the Ministry of Education will come to realize that there truly is need to promote Arabic 

better within the jewish schools as the teaching of the language not only has political benefits but 

social and personal ones as well. 
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Appendix 

Table of Survey Respondents Through the Fourth Part of the Survey
 

Results from Part One
 
Respondent Respondent Respondent Respondent 

A B C D 

Jew JewJew or Arab? Jew Jew 

Israeli! Yes Yes Yes Yes 
, 

Palestinian? No No No No 

Lived in the 20 years 34 years 5 years I 9 years 
U.S. For 

'IHow Long? 

Respondent Respondent 
E F 

Jew Jew 

Yes No 

N/A No 

N/A 19 years 

Results from Pan Two 
Native Hebrew Hebrew &Hebrew Hebrew 

Language English 

Second English English English & English & 
Language(s) Arabic Spanish 

English Excellent Excellent Excellent Excellent 
Speaking
 

Skills
 

Hebrew Hebrew 

English English 

Excellent Excellent 

Excellent Excellent 

Excellent Excellent 

Excellent Excellent 

Excellent Excellent 

Excellent Excellent 

Excellent Excellent 

Excellent Excellent 

English
 
Reading
 

Skills 

English 
Writing 
Skills 

Excellent ExcellentExcellent ExcellentI 

Good I Excellent Excellent Good 

English Excellent Excellent Excellent Excellent 
Listening 

Skills 

IHebrew Excellent Good Excellent Excellent 
Speaking 

Skills 
,

Hebrew Excellent Below Excellent Below 
Reading Average Average 

Skills 

Hebrew Excellent Below Excellent Below
 
Writing
 Average Average 
Skills 

ExcellentHebrew Excellent Good Excellent 

I 
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Listening 
Skills 

Arabic None 
Speaking 

Skills 

I Arabic 
Reading 

Skills 

None 

Arabic None 
Writing 
Skills 

Arabic None 
Listening 

Skills 

Spoke these English & 
languages at Hebrew 

school 

English
 
Learning in
 
Elementary
 

School 

English 
Learning in 

Middle 
School 

, 
English
 

Learning in
 
High School
 

Hebrew
 
Learning in
 
Elementary
 

School 

Hebrew
 
Learning in
 

Middle
 
School
 

Hebrew 
Learning in 

I High School I I 

None 

I None 

None 

None 

English 

Below 
Average 

None 

None 

Below 
Average 

English & 
Hebrew (& 

some Arabic) 

None 

None 

I None 

None 

English & 
Hebrew 

Good 

Good 

None 

None 

I 

Good None 

Good None 

English & 
Hebrew 

English & 
Spanish 

I 

6-10 hours a 
Week 

6-10 hours a 
Week 

10+ hours a 
Week 

10+ hours a I
I 

Week 

10+ hours a 
Week 

10+hours a 
Week 

N/A 

N/A 

N/A
 

N/A
 

N/A
 

N/A
 

Results from Part Three 

6·10 hours a 
Week 

10+ hours a 
Week 

10+ hours a 
Week 

6-10 hours a 
Week 

6-10 hours a 
Week 

6-10 hours a 
Week 

N/A N/A 

N/A N/A 

N/A 

N/A 

N/A 

N/A 

N/A N/A 

N/A 

I 
I 

N/A 

N/A 

N/A 

N/A 

6~10 hours a 
Week 

N/A 

N/A 



Arabic N/A N/A N/A N/A 
ILearning in 

Elementary 
School 

Arabic 0-5 hours a N/A N/A N/A 
Learning in Week 

IMiddle 
School 

Arabic 0-5 hours a N/A N/A N/A 
Learning in Week 
High School 

Learned MSA N/A N/A Egyptian I 
MSAor with Hebrew 

Palestinian letters 
Dialect 

Learned 6 years N/A oyears 4 years 
MSAin 
school 

Learned N/A N/A oyears 4 years 
Palestinian 
Dialect in 

school 

Results from Part Four 

N/A 

N/A 

N/A 
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N/A 

N/A 

N/A 

I
 

MSA None 

3 years oyears 

N/A oyears 

Learning Strongly Strongly Strongly Strongly Neither Strongly 
Hebrew fills Agree Agree Agree Agree Agree nor Agree 

me with Disagree 
pride 

, 
Learning 

Palestinian 
Dialect 

Arabic fills 
me with 

pride 

N/A N/A Strongly 
Disagree 

Neither 
Agree nor 
Disagree 

N/A Strongly 
Disagree 

Learning Neither N/A Strongly Neither Neither Strongly 
Modern Agree nor Disagree Agree nor Agree nor Disagree 
Standard Disagree Disagree Disagree 

Arabic fills 
me with 

pride 

Hebrew is I Strongly N/A Strongly Strongly N/A Strongly 
the language I Disagree Disagree Disagree Disagree 
of the enemy 
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Arabic is the 
language of 
the enemy 

Strongly 
Disagree 

Strongly 
Disagree 

Strongly 
Agree 

Disagree Strongly 
Disagree 

Strongly 
Disagree 
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