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ABSTRACT

This research involved two observational studies. It explored theolkhaff
processes as part of classroom pedagogy. The researclgbhet the way a teacher’'s
instructional methodology took shape in the classroom. The target fevehis study
was the time in which a novice learner was engaged publicallftering a sentence in
Arabic in response to a task posed by the teacher. The aguéstlon was: What does
the teacher do to assist and support this interactive sentence fmogwotess? It was
decided to label this assistance and support as “scaffoldieg,temporary support to
help a learner accomplish a challenging task slightly beyoma@rhher current level of
proficiency. The research involved detailed descriptions and analysisdeotaped
classroom episodes conducted in first-year Arabic languagermbess at a private
liberal arts college during a three-month period. A central foqndinthis study was that
oral Arabic sentence production was achieved through severgdalieps. These steps
involved providing the students a pattern to follow, subsequently removing tieenpa
and asking the students to produce sentences after explainingrtiraajieal rules. The
teachers differed in the extent to which they launched models aedngdbr students to

follow.



12

CHAPTER 1: STATEMENT OF THE PROBLEM
Introduction

Teaching languages often requires a search for differentictisinal techniques
that can provide novice language learners with the support theyamaeduire language
skills and master these skills in the long term. Among the sioNsce language learners
need to master is the production of well-structured sentencesahatnable them to
engage in a short discourse. Roberts and Langer (1991) believddattmegtrs usually
want to express themselves orally in a precise way and ievasvbrds as possible.
Lemke stated that spoken language is “the medium in which werstawe and
comprehend (1988, p. 136). Lemke believed that language is learned by speakirtly it
others and using it for specific purposes.

This was an exploratory study of how two college-level teacbérérabic
scaffolded oral sentence production to English-speaking students duasgrocm
lessons. Itis based on the premise that oral sentence prodsaichallenging task for
novice language learners and that little is known about how tesashpport and sustain
this task under conventional classroom conditions. The teaching of Amliaglish
speakers provided an especially useful research site for a studgstructional
scaffolding because of the marked differences between Arabic Eaglish in
pronunciation conventions, in grammatical structures, and in orthographich(in

Arabic includes diacritics).
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The Nature of Scaffolding

The target event for this study was the time in which a noleeener was
engaged publically in uttering a sentence in Arabic in responsdaskgposed by the
teacher. The central question was: What does the teacher slsisibaand support this
interactive sentence production process? It was decided to labehdsistance and
support as “scaffolding”i.e., temporary support to help a learner gdistna challenging
task slightly beyond his or her current level of proficiency. In sastion, the idea of
scaffolding as used in this study is clarified and distinguishech fother types of
interactive instructional assistance.

The process of scaffolding was first introduced by Wood, Bruner, Ross
(1976) in their article “The Role of Tutoring in Problem Solvinghey used the term
“scaffolding” to refer to the “process that enables a child orasoto solve a problem,
carry out a task or achieve a goal which would be beyond his unasdistes’ (p. 90).
Later, Graves and Graves elaborated on the term “scaffoldingtliede the classroom
learners. They stated that “in addition to helping children commstes tthey could not
otherwise complete, scaffolding can aid students by helping theomplete a task with
less stress or in less time, or to learn more fully thanweoayd have otherwise” (2003,
p.30). Scaffolding is an instructional technique that is flexible anghdesny. Once the
students are able to successfully accomplish the task, scaffdtould be gradually
decreased and removed.

Scaffolding is derived from Lev Vygotsky’'s theoretical conceépg Zone of

Proximal Development or ZPD. The ZPD is the “area betwelkat whildren can do
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independently and what they can do with assistance” (Clark &eSy&005, p. 571).
Teachers use scaffolding to help students navigate their ZRDeatend current
knowledge and skills (Wiseman, Elish-Piper, & Wiseman, 2005). Scaftplds an
instructional process is a broad technique that includes many usefuthaughtful
techniques that allow the teacher to break down a task into snmatbee manageable
parts to provide learners with all the support they need to undeestzrtain concept. If
the scaffolding process is used consistently in the clasmihelp familiarize students
with the complexity of the task and help them know how the task b done
independently (Burner, 1975). Scaffolding involves giving support to the learoeder
to move to the next stage of learning. The kind of support thae#uher provides is
temporary but important for the learner to advance to the nextdelearning (Stewart,
2002).

The process of scaffolding requires knowing how the students acemperf in a
certain task and scaffolding the class accordingly to shapeuthenss’ understanding at
the first stage and achieve students’ independence at the final stageadiscatiyons,
2003). Scaffolding is removed when a gradual degree of independeacgoisplished
on the part of the student during the task. Accordingly, Edward and Mstate that
“learners do not forever remain propped up by the scaffolding ot adsistance but
come to take control of the process for themselves” (1987, p.86).

Wood, Bruner, and Ross (1976) identified six main characteristicaafiblling
which involve both the students and the teacher interaction in the tesde are:

recruitmentwhich is related to making the task interestinggluctionin degrees of
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freedom which involves explaining the task and not simplifyindiigction which deals
with having a specific goal to accomplisharking critical featuresvhich are related to
identifying solutions to solve the problefrystration controlwhich is about dealing with
stress, andemonstratiorwhich is related to showing ways to perform the task.

The teacher’s role in the scaffolding process involves givingrésponsibility
step by step to the students to finish the task. Pressley (199%Ydokthat this shift of
responsibility can help the students gain confidence and graduatiynplish the task
successfully. Therefore, the process of classroom scaffoldingwalme giving different
degrees of support to the students. The amount of support is determihedtégcher to
evaluate the students’ performance in the class. Teacher sugpdré ©f various types.
For example, it can involve modeling, giving feedback, questioning,uatstg, and
restructuring (Tharp &Gallimore, 1988).

In this connection, Lidz (1991) identified two types of learning: disex mediated.
Direct learning is learning that is accomplished without asystsice from the teacher.
Lidz associated the concept of scaffolding with mediated legriNtediated learning
involves adjusting the complexity and the maturity of the teachmegraction to
accomplish mastery of the task and providing support when necessary.

Several criticisms have been placed on the traditional definitistaffolding;
Mascolo (2005) argued that the standard definition of scaffolding etretsongly the
structuring role of the expert and does not reflect “the dynamergent and open ended
nature of development” (p.186). Similarly, Granott (2005) suggested shiftendpcus

from scaffolders and scaffoldees to “ensembles” which araatbfas a few individuals
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who interact with one another during the process of learning a ispactivity in a
certain context. In this definition Granott emphasized the actieaf the learner, or
ensemble, which is individually able to self-scaffold. A leafn@m this perspective is a
person who imagines talking to someone else in order to solve a problem.

Bickhard (2005) agreed with Mascolo that the traditional definitiosaafffolding
does not account for situations where the novice learners can ldaoatwnuch support
from the expert. Bickhard advocated the need to adapt a more heiesticof self-
scaffolding. In his opinion, this can lead to a high level of understartdinggh using
different meditational means such as “choosing simple casesrkoon first,... moving
to idealizations... breaking down into sub-problems.... making use of resahateare
currently available but may not always be available” (p.170ndJself-scaffolding can
lead to provision of new knowledge. Similarly, two types of teachaffadding are
identified by Lenski and Nierstheimore (2002): directive and supporiwective
scaffolding involves giving direct instruction; it is a teachemtered approach.
Supportive scaffolding involves a community of learners and is mora l&farner-
centered approach.

The Differences between Modelin@oaching, Scaffolding, and Piloting Processes

During the teaching process, different instructional processesaaur at the same
time. In this section, | distinguish between modeling, coachinffoftiag, and piloting.
The rational for making these distinctions; is to clarify wdeath concept means and how

they are implemented during the lesson, and to show how scaffolddiffeient from
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modeling, coaching, and piloting processes. Finally, it shows whifoding is an
important process to be incorporated by teachers in classroom instruction.

Modeling is an instructional process described by Bandura (1994) wWieeteacher
explains the concept clearly through asking questions, providing viandlsauditory
means to illustrate the concept. Teacher modeling in a clasy@svdémonstrating the
assignment to the class and asking the students to completghibdwing them what they
should do. This can be achieved by providing the students with exanmoletelbng
them precisely how to do it (Amanda, 2004).

Coaching occurs during the process of giving instruction in tresrdam and can
involve giving encouragement, diagnosis, directions and feedback. Exanfgleaching
include, analyzing what the learner is doing and offering helghil end of the task
(Brown, Collins, & Duguid, 1989).

Piloting is an instructional process that is different fronffelthng. According to
Lundgern (1977) piloting is “whereby the teacher avoids problensnplifying them
so that the students are able to solve them by answering & sihgh of questions” (p.
200). For example, “How do you start? What is it? Do you work carefully?”...etc.

Lundgren identified two types of piloting: collective piloting and indial piloting.
Collective piloting occurs when the teacher works in front of the class. Individuahgilot
occurs when the teacher works individually with each student. Collesigiendividual
piloting are used in the class when the students are not able tier m@dain concepts
and relationships that are prerequisites for instruction whereetahdr as Lundgren

states “transforms the problem down to the student’s level of uaddnsg by putting
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simple questions for him” (p.201). Lundgren believes that a pilotingegiras used in
the class because of the teaching constraints. Thereforesdtigets are forced to use
piloting because it is the only functional way of teaching abkgléo solve the problems
that are associated with the teaching process.

Purpose of the Study and Research Question

In this study, | used videotaped interactive lessons to investigateteachers
used scaffolding processes in Arabic language classes in aepibextal arts college. |
explored the types of scaffolding processes implemented to suppore nearoers to
produce well-structured Arabic sentences.

The main intent of this study was to investigate how the tesableArabic
language in a private liberal arts college used scaffoldhogesses in teaching native
speakers of English to produce well structured Arabic sent¢haesvere both original
and topic relevant.

Significance of the Study

The study has the potential to provide valuable information to teaetiers
specialize in classroom pedagogy and teachers working ineldeofi language teaching
regarding the role that the classroom teacher plays inngeftudents produce original
sentences. It identifies different scaffolding processes ingi&d by the two teachers in
their classrooms.

Summary
In summary, we know scaffolding is an instructional process whetebyeacher’s

role is to provide students with instructional support needed in dlaé$esent stages of
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learning development. The instructional support depends on severakagpeang these
are: the teacher should select appropriate activities in #mss,cthe teacher should
gradually release the responsibilities of the learning taskeetstudents, and, the teacher
has to provide feedback to the students to enable them to progressdo lbigels of
competencies. Therefore, the teacher determines the diffigidtydent might have and
identifies strategies that can make the student able to disgt@vanswer without directly
giving the student the solution to the problem.

What we did not know about scaffolding yet was how the scaffoldingess
happened in the class during the early stages of languagentgdmow the teacher was
involved in the scaffolding process, how the teacher acted and dedlfftile students

step by step, and when the scaffolding process ended.

Therefore, my main focus in this study was to find out how the stei@gntertain
stages of learning the language can produce sentences and hieactiers supported
students to reach to that goal. Accordingly, | studied how the sdi@foprocess was
used in the class during the early stages of language leahungthe teachers were
involved in the scaffolding process, how they step by step sdaffadhe students, and
when the scaffolding process ended. In this study, | analyzedteel videotaped

classroom episodes to achieve these goals.
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CHAPTER 2: LITERATURE REVIEW
Introduction

In this literature review, | examine studies that were conducteelation to the
classroom scaffolding processes of language learningfo&baf) is investigated in
relation to: curriculum enactment, methodology and practices, asstr@tsm pedagogy.
To explore these areas, | utilize a main guiding question:
How does research on the scaffolding of language learning infsriabout the ways
scaffolding processes are incorporated in enacting curriculunthodeogy and
practices, and classroom pedagogy?

Following the discussion of these areas of research, | addrésseatibnale behind
using the selected studies in the literature review and how d@heselated to scaffolding
in teaching and learning a language.

Studies of Scaffolding as a Tool in Teaching and Learning a Language
To date there has been little research done on the impaataffblding on
teaching language which addressed teachers scaffolding studibetgesearchers on
language teaching have indirectly touched upon the teache’snrédéaching a second
language to native speakers of English. There are a fewestuthwever, that address
teacher-students scaffolding and student-student scaffolding. No kasdyeen done
regarding teacher-students scaffolding in the context ahieg Arabic language to

native speakers of English.
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Research Related to Enacting Curriculum

The process of scaffolding in teaching English as a Second Lgamg&sL) was
explored by Hammond and Gibbons (2005). They examined how scaffolding lobles in t
enacted curriculum. They were most interested in how to identd{fadding in the
unfolding of classroom interactions and how scaffolding can be regaslpdrt of the
teaching process.

They developed a model for scaffolding and called it “scaffoldingction” which is
divided into two levels; “the designed in level”, and “the interactiontingent”. “The
designed in level” is part of macro-scaffolding while “theeratctional contingent” is part
of the micro-level. The macro level is related to a prespda lesson where it involves
the designed in scaffolding which focuses on the selections of tasksencing of the
tasks, participants and their prior knowledge, semiotic systemstatieolal texts, and
meta-linguistics and meta-cognitive awareness. While, ther6rhéwel of scaffolding”
involves unplanned interactions between the teacher and the studentsmtéraetional
contingent” of scaffolding includes linking to prior experience, ppaag, recasting, cued
elicitation, and increasing prospectiveness.

Methodology and Findings of Hammond and Gibbons
Hammond and Gibbons (2005) made classroom observations and they videotaped
lessons from six high schools. They used students’ transcripts)@edd analyze. From
the collected and analyzed data they developed their model for scaffolding.
Hammond and Gibbons found that scaffolding appears at both the macro and the

micro levels. The macro scaffolding is planned by the teachesy Btate that macro
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scaffolding is realized through identified classroom goals, orgdn&zassrooms, and
through the selection of the sequencing of tasks. Macro scaffokliagcombination of

pre-planned lessons and the contingent lessons which enable the teadesedop and

create new strategies of teaching while at the sameprmeding the students with the
support they need to achieve better outcomes.

The micro level, by contrast, is related to interactions betvwiee teacher and the
students which are not pre-planned. Hammond and Gibbons (2005) believed that
unplanned classroom interactions constitute the true level of staffplhowever they
also argued that without pre-planned goals these interactiorelddiitle support to the
learning goals of a specific lesson.

Research Related to Methodology and Practices

Cole (2006) examined oral scaffolding of beginning readers witigioroand micro
contextswhere readers construct text. In the “micro context”, the reaeus on the
smaller units of the text, letters, sounds, and words. While om#wo contextthe
reader focus is the phrases, the sentences, the paragraph, ahdléheext. Cole’s main
research question was, “What do classroom teachers do or s&y sehifolding
beginning readers?” The participants in the study were fduanuand three suburban
first grade teachers. Each teacher selected two studestspovice and one fluent reader.
The teachers gave their students a challenging text to read.

Methodology and Findings of Cole
Cole videotaped first grade teachers; conducted unstructured emtsrwvith

students, made classroom observations, and took photos. The researcher used a
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camcorder to record the gestures, the voices of the partj@and the page in the book
they were reading. Then the researcher transcribed and codecidbe utterances and
the gestural behaviors.

Cole found that the teachers spent more time with the novice re@tlers were a
lot of interruptions during the process and more of the touch-page fpaieting.
Scaffolding occurs in both micro and macro contexts.mloeo contexinvolves smaller
units of text like letters, sounds, and word$ie macro contexinvolves phrases,
sentences, paragraphs, and the whole texts. According to Cole 1@eeffmove from
micro to macro and back again as they try to support meaning and fluency as much”
(2006, p.454). Teachers usually focus on the micro context and try to maeadees to
the macro context where the textual meanings reside.

Cole found that scaffolding behaviors change as development changasparison
with fluent readers and novice readers, novice readers requgthiEmscaffolding
periods, more interruptions during the process, and more gestural making behaviors.

Classroom Practices

In another study, Shim (2003) explored “negotiation of meaning” bettieeteacher
and the students in an intermediate listening and speaking ESrodasand how the
teacher used scaffolding to solve the problem. Negotiation of mearsngsan the class
when there is a problem of communication between the teacher astlidests during
the classroom discourse. According to Shim, negotiation of mearefgysr to
“Interactional work executed by interlocutors to achieve a mutndérstanding when a

communication problem occurs” (p.vii). she identified several negotiaf meaning
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processes, these are: (1) trouble sources that caused communidétatiydi(2) the
participants’ perception of communication problems, (3) the decisidmmarocess
about whether to pursue negotiation, and (4) the resolution process of comatroanic
problems” (p.vii).

Shim’s main focus was examining how 6th grade Spanish English biliogildren
began to acquire academic English both oral and written. Shimtedlleer data from an
ESL class in the southwestern U.S. The participants in the steidya teacher and nine
students at level 3 listening and speaking skills.

Methodology and Findings of Shim

Data collection involved classroom observations for 90 minutes once lg thee
researcher took field notes, videotaped the class and audio-tapetkthiews, and used
stimulated recall sessions.

The results of the study show that teacher scaffolding iszeealihrough dialogic
exchanges and joint engagement on the part of the teacher. In additiontutiee afia
classroom environment which involves both teacher’s scaffolding andliabarative
efforts of the whole class can help make the negotiation praoessructive and more
productive. Therefore, the teacher-student negotiation process in theldsSroom is a
very complicated process in which the cognitive and the sociatigea play a major
part.

Teacher’s Role and the Scaffolding Process
Regarding the teacher’s role in scaffolding students’ talk iteeaty discussion,

Maloch (2000) examined the teacher’s role in relation to the uaetiofties to prepare
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students for the discussion groups and also in relation to the teaakewention during
the discussions and the influencing factors of these interventiongpart@pants in the
study were thirty students and a teacher in a third grade classroom.
Methodology and Findings of Maloch

Maloch collected the data for six months through observations, field,fotenal
and informal interviews, audio and video recording of the class, @letting artifacts.
She observed and participated in the activities, and attended twapfdalpservations
twice a week. Maloch focused on group interaction and the teacloée'sHer data
analysis involved weekly reviews of field notes focusing on intervention techniques.

The results of the study show that the teacher’s role in leadgrgup discussion is
not difficult for it consists only of scaffolding students’ attesnpt the discussion. The
teacher acted as a guide to engage the students in the discuasicorslingly, the
teacher interventions were guided by her expectations in rel&tiothe students’
performance. Therefore, the teacher’s role in instructionahgstis the result of his or
her expectations for learning and for using particular instrudtitezhniques. The
teacher’s support of the students was achieved in two waysldoaf students through
initiating a conversation with them and supporting students to contieuredibcussion.
She found finally that the depth of the teacher intervention iscetathow the students
responded to the teacher’s intervention.

Research on Scaffolding Related to Classroom Pedagogy
The process of scaffolding was examined in relation to languagreiction through

conducting a longitudinal study for three years by Roehler andaba(it996). Their
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main goal was to examine the characteristics of scaffolditign contextualized settings
during instructional conversation. The participants in the study wwesehers and
students from two school districts in a Midwestern city. Twosttasms were selected.
Each classroom had a high rate percentage of minority students.Cléeses were ESL
classes.

Methodology and Findings of Roehler and Cantlon

Roehler and Cantlon collected their data by interviewing studemitecting
teachers’ journal excerpts, audio taping lessons, and collectilogniiees. The ESL
teachers would give one hour of instruction to the students; through thitheadeachers
and the students had time to interact through conversation to soblemsy generate
guestions, and share ideas.

The study demonstrates that scaffolding in learning conversation is erdbeduath
classrooms. Five types of scaffolding are identified; the fyige is explanation which
deals with making the statement clear to fit the learner'sratadeling. The other types
are inviting students to participate, verifying student’s undedstg, modeling of
desired behavior, and inviting students to contribute clues. Scaffoldisgdentified in
this study as a complex process where the teacher had to pdiffetent degrees of
scaffolding to different students struggling to learn a new con&sih Roehler and
Cantlon conclude that scaffolding is an important instructional tool in the classroom

Scaffolding as an Instructional Tool
Scaffolding as an instructional tool was examined by Li D&@D8) for its impact

on learning grammatical forms in Chinese. The researchasddcon teacher-students,
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student-student, and teacher-group scaffolding and how scaffoldingatasilistudent
learning of Chinese grammar in order to further student pragfest/-eight Chinese
learners and four teachers participated in the study from a sityvier Hong Kong and a
university in Wuhan.

Methodology and Findings of Li Danli

Semi-structured interviews with the teachers and the studenéscareducted before
the task. Pre-tests and post-tests were designed to exaodeatsfamiliarity with the
targeted language grammatical features. A task was gweoh included a writing
activity that required the students to rewrite an essay ushetptive clause. The data
collection was made in 2005-2006. The researcher attended twenty l&sgroom
sessions.

The results of the study showed that two types of scaffolding identified during a
classroom discussion of written and reading essays; scaffoldiaggh clarifying the
meaning, and scaffolding through noticing the form. Scaffolding wésede by the
researcher as a temporary support that the students receivih&aeacher; accordingly
scaffolding was applied through the teacher identifying themdbmunderstanding of the
content. Scaffolding was used with a main key word, sentence, @rapaina Scaffolding
through noticing the form was achieved in three different instrudtoordexts: teacher-
students interaction, student- student interaction, and teacher-group interaction.

A New Approach to Understanding Scaffolding: Self-Scaffolding
Knouzi, et al. (2010), explored self-scaffolding mediated by “langudgi

Languaging is defined as “our speech to ourselves as we egulatmental functions”
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(p.2). They focused on the process of making meaning and knowledge development
through learning a language. They examined the quality of lanmguby learners as they
read and talked about a text which dealt with the concept of voiégeimch which
involved the passive, the active, and the middle voice. They believéatitataging is
private speech, i.e. our speech to our self as we regulate our thoughts. Thalgais ian
based on nine university learners of French language. The reseandueporated a
micro-genetic approach to examine the students’ conceptual develbpnt explored
languaging as a self-scaffolding tool through a total durationlefrming event defined
as an intervention that followed a pre-test and preceded a post-test.

Methodology and Findings of Knouzi, et al.

Nine participants studying French as a second language wectedefrom two
universities. Knouzi, et al. (2010), developed a concept based instructrohdealing
with the concept of voice. In French, voice involves the active, thevpaasd middle
voices. The students were pre-tested, read the text, and answergtwtguestions.
Then the students were given an immediate post-test and answerggwmtquestions.
A stimulated recall was implemented to explain the participanmiswvers to the delayed
post-tested items.

Knouzi, et al. (2010) found that languaging; is self-scaffolding,ithat used by
students to discover new meanings and understand the teaching npatsedted to
them. According to the researchers “languaging mediatetieeptual development of
language learners and facilitates the internalization of desla knowledge” (p. 45).

Therefore, high languaging uses self-scaffolding efficierdlysdlve cognitive conflict
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and construct meaning at the end. They suggested that thersestotveld encourage the
students to talk to each other and make use of languaging to er@e ™ the teaching
material.
Summary of Chapter Two and Rationale for these Studies

In summary, the aim of presenting these studies in this sectisrtioroutline the concept
of scaffolding in teaching a second language and show how it wadsnmanted in the
ESL classrooms in relation to curriculum enactment, methodology awticesa and
pedagogy. The current study will draw upon the findings of theseestadid will show
the similarities and differences when teaching Arabic lagguto native speakers of
English.

The rationale for including these studies in the literature weveethat they can
inform my research as | observed the process of teaching amintgdhe Arabic
language through curriculum enactment, different methodologies awlices, and
pedagogy in each lesson.

The elementary level of Arabic in which the students stare#onl and produce
original sentences requires the teacher to utilize differextipes to speed the process of
producing a well-structured sentence. The teacher might intfieistudents to write and
read the sentence; the teacher might put the students intoapairask them work
together. Therefore, scaffolding strategies that are implechexttehis stage of learning
requires different methodologies, practices, and interaction tt &ma curriculum and

achieve a satisfactory outcome.
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CHAPTER 3: METHODOLOGY

This chapter contains information about how this exploratory study was
conducted. Subsections include information about participants, settingsramediures.
An explanation of data analysis focuses on scaffolding used intexstlepisodes of
Arabic language sentence production of both teachers and studentgbioc Wnguage
classes during videotaped lessons.

The purpose of this study was to identify different scaffoldingcgsses that
occur in Arabic language classrooms at a private liberalcaitsge. Data collection in
this study focused on how the teachers incorporated and manadieddsty processes
in the classroom

Selected classroom episodes that involve both the teacher and thesstu@aich
Arabic language class were transcribed and analyzed to identify daaffpkocesses.

Participants
Two Arabic language instructors agreed to participaténis gtudy: a male native
speaker of Arabic from Morocco and a female non-native speakeraticAwho was
born in Iran but lived all her life in Lebanon. Both instructors teactrabic Level One
drill section. The teachers are between 30-40 years old. The neadre selected in the
study because they both teach Arabic for beginners.
My Role as a Senior Instructor

| was the senior instructor of the Arabic Level One presentaections. | taught

three presentation sections for the fall semester of 2009 atadepliberal arts college.

Each class was fifty-five minutes long. The presentatioticsevolved teaching the
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grammar portions of each chapter in the book. The two instructors isttiailg worked

with me and were responsible for teaching the three drill sedtiatsnet twice a week.
One instructor taught two drill sections and the other taughtioteaection. Each class
of the drill section was an hour and fifteen minutes long. | admiacstie Arabic Level

One course and | met with the two drill section instructors oeklyebasis as well as
communicating with them by emails. | and the two drill sectiotrucsors taught the
same students.

Settings

The study was carried out through classroom observations and videatbl@sgons.
Three Level One Arabic language classes at a private liadggatollege were observed
and videotaped. The researcher attended two classroom observatioashfatass. The
researcher sat in the back of the class and took notes manually.

Each language class was videotaped on two separate occasiensddotaping of
the classes was done from the rare of the class and fomoiseoh the teacher. Students’
faces were not videotaped.

Procedures

The researcher met with each teacher separately befdectiog) the data and
explained to them the purpose of this research study. The reseamtdrmed each
teacher that classroom observations and videotaping of lessons wouybdoide
opportunity to study the relationship between teacher applicationfédldazy processes
and students production oral Arabic language production. The researcieergeh

teacher a consent form which they signed before collecting the data.



32

First Year Arabic Classes

The two videotaped instructors each taught three drill sectionisstf/éar Arabic
(001) for the fall semester in 2009. These classes met everglayuasd Thursday. The
first class met from 9:55-11:10 am, the second and third classestmd:20 am -
12:35pm.

The total combined number of the students in these classes wasdaats. The
number of students was divided as follows: two classes were thyghtnale instructor
and had 12 students in each class, both males and females. Thé&a#srdas taught by
a female instructor and had 11 students, both males and females of bine students in
these classes were high school students. The students’ agesfrang&8-25 years old.
The students represented diverse ethnic groups including one Hispaniat,sthoke
Asian, and two from the Middle East.

The Students’ Background in Arabic and their Education

The students in the first year of Arabic 001 were studyirgpirfor the first time.
There were only four females two of whom them speak differeneatsaof Arabic
because of their family heritage although they were born ibtlited States. There were
two native speakers of English who had already studied Arabie $@mester but were
included in the beginner class because there was not a more adekssetbr them to
attend that semester.

The students were taking Arabic 001 because of their interestrmrg the language
and the culture. It was a pass-fail class, which meant trelegroint average would not

be affected by their grade. The students came from differejorsnia college. Some
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students were studying other languages in addition to Arabic, su€remash, Spanish,
and Japanese.

Two students were residents of Pennsylvania, and the rest caméhiz East Coast
and Midwest, and from the southern United States.

The Background of the Two Instructors in Teaching Arabic

Regarding the two instructors’ backgrounds in teaching Arabithfirst year at a
private liberal arts college, the female teacher did not hayeegperience in teaching
Arabic at the college level. She had previously taught Engish second language in
Lebanon. This was her first time to teach Arabic. The malehtr taught Arabic in
Morocco to fifth-grade and he was doing some tutoring of Arabic ilad¥phia. He has
a Master’s degree in French.

The Drill Sections

In the drill sections, the teachers reviewed and reinforcedmaierial that was
presented on the previous day by the senior instructor. The teaokier responsible for
preparing various activities in the class to help the studerkts pragress in learning the
language. The main objectives of Arabic 001 were to assist studgmsduce, read and
write short paragraphs in Arabic.

The Book Used for the First Year of Arabic Classes

A new book was used for the first time for the first yeaabdc students. It is called
“Ahlen Washalén published in 2010 by Yale University Press. The book consists of two
parts. The first part included teaching letters and sounds, an@dbedspart included

teaching how to read short paragraphs and how to use differenimgteal
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constructions. The drill activities are the practical aspeftshe book that were
implemented to help students to produce, read, and write Arabic.
The Grading System of the First Year Arabic Students

The daily homework was not graded. The teachers usually wrotectimements on
the homework and the students could refer to these comments to imprioyeatices.
There were weekly quizzes which were graded. There were tdidenmn examinations
and three oral examinations. Student participation in the claspaxiasf the grade. The
students’ grades were pass-fail for the first semesterwand added to the second
semester of Arabic if the students decided to continue studying the Arahiadgng

The Performance of the Students during the First Half of the Semester

In the first half of the course, from August“26nti| the beginning of October, the
students were introduced to all the Arabic letters and sounds. atteets finished part
one of the books. The students were taught how to produce and whtéetacthough
involving them in reading and listening activities through a DVDoagganied by the
book. The students also had to do homework online and listen to how the \etter
produced; the DVD also included animation of these letters.

Student performance was based on the results of weekly quizzes, oitalee
examinations, the mid-term examinations, student participationiass,cand teacher
evaluation of homework. The teacher gave a quiz each week. The stwdemizrepared
for the quiz a day ahead. Concerning the oral examinations, ttieeteamet with each
student for five minutes and asked the student to talk in Arabic abdaincsubjects,

such as greetings in Arabic or how to introduce oneself.
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Transcription Procedure and Data Analysis

In this study, ten episodes from three video-taped Level Arabic classes were
transcribed and analyzed. The first case study of Mr. Kim indotvanscribing and
analyzing six episodes from two video-typed classes. The seasedstudy of Miss Kay
involved transcribing and analyzing four episodes from one video-typead. Clde
teachers and the students were given pseudonyms. Mr. Kim wasartie given to the
male teacher and Miss Kay was the name to the femaleetedtpisodes were selected
that (1) contained multiple instances of Arabic oral language ptioduand (2) involved
a majority of the students in the discussion session.

The selected episodes from the videotaped lessons were trarigdateArabic into
English. Some of the teacher instructions were given in Enghslsgtwere highlighted
in bold font. The Arabic spoken by both students and teacher was ednsia English
and represented in regular font. The transcription procedure inichutbeief description
of each exchange between the teacher and the student ingdioéstions. Brackets were
used to give explanation about teacher-student interactions, digpbeaisual cues that
are not part of the verbal exchanges.

The analysis of each episode involved interpreting and re-inteigprexiactly what
happened in the class during the lesson. Particular attention wast@iaaalyzing each
exchange between the teacher and student in relation to task thegssagmted with the
oral Arabic sentence production. In other words, it was importaestablish the precise
nature of the language production task a student faced when attemgphdmate an

Arabic sentence.
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Summary of Chapter Three
This chapter included information about the study participants, ssttiagd
procedures. The analysis of the data focused on the selected efisoutse videotaped
Level One Arabic classes. Three classes were video-tapednahdred. Ten episodes

were selected from the video-taped lessons, transcribed, and analyzed.
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CHAPTER 4: FINDINGS AND ANALYSIS OF DATA
Introduction

Scaffolding as an instructional process is used in class to suppddacher and
the student to accomplish the task. This study used data gatheroeglyres consistent
with other studies conducted on scaffolding by Maloch (2000) and Hammmhd a
Gibbons (2005) to examine how the teachers of Arabic language uséoldstg
processes while teaching students the production of oral Arabic cesitdrhis chapter
begins with an analysis of each of Mr. Kim’'s selected epistobessing on the nature of
the oral language production task the student faced and the actionsinvitodk to
scaffold students’ oral language production. This is followed hy aaalysis of
scaffolding patterns across Mr. Kim’'s episodes, with particatégntion to changes
across time. This analysis includes a summary of the cordeated by Mr. Kim and a
summary of the issues of oral language production that the stahehtse teacher faced
in these episodes.

The analysis then turns to Ms. Kay’s selected episodes focusithg orature of
the oral language production task the student faced and the actionKddistook to
scaffold students’ oral language production. Subsequently, attentidaviged to an
analysis of scaffolding patterns across Miss Kay’'s episoslgls particular attention to
changes across time. This section contains a summary of thentcoatered by Miss
Kay and a summary of the issues of oral language productioththatudents and the

teacher faced in these episodes.
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Finally, the analysis focuses on a comparison of Mr. Kim and Mésy on their
approaches to scaffolding oral language production. The chaptervdth a summary
and conclusions.

The observed session of Mr. Kim involved transcribing and analyzingpssodes
from two videotaped classes. The second observed session of MissnWdyed
transcribing and analyzing four episodes from one videotaped class.

The first part of each episode includes the transcription of teacher-studentigescha
during the class. The second part of each episode includes the analysis ofdeaigrdr
exchanges during the learning process. The researcher translated eachfieprsode
Arabic to English. A bold font was used to indicate when the teacher spoke in English
during the lesson
An Analysis of Mr. Kim's Episodes
Forming Sentences in Arabic by Using the Past Tense
Lesson on Oct-20-2009
Teacher: Good, take a paper, | will ask you a question first. What did you (helstie e
morning? | ate bread and cheese and drank coffee this morning. Tmsgnor
ate bread and cheese and drank coffee. [The teacher pointed t& iitsais
hands and was counting what he ate with his hand.]
Teacher: Sally, what did you eat this morning? [Walking around and imitatthdhsi
hands an eating motion.]
Sally: Uh..l ate...[There was a short pause and Sally starts with verb ttetharsing the

pattern the teacher gave the class. She says it in a low voice.]
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Teacher: This morning [Interrupting her because he apparently wantedoSallpw the
pattern.]

Sally: This morning. [There was a short pause.]

Teacher: Yes [Prompt her to go on.]

Sally: | ate bagel and coffee. [Repeating again in a low voice.]

Teacher: That's it?[Meaning “that’s all you ate?”] Yes. Good.

Teacher: Jean. [The teacher was asking some students by their naime$iim g
sentence.]

Jean: | ate. [She does not follow the pattern he wants her to use “This morning” at the
beginning of the sentence.]

Teacher: This morning, | ate [Interrupting and correcting the pronuntiatithe verb
because in Arabic certain diacritics are used with the verbpi@sent the short
vowels that are usually associated with verbs in different tinmimgArabic the
pronoun is attached to the verb unlike the English. Therefore “I af@imed as
one word in Arabic, not two words as in English and the diacrifitaised above
the verb represent the pronoun implicit in the structure of the imethbe past
tense.]

Jean: This morning, OK, | ate eggs and cereal.

Teacher: And cereal...yes. Good [Repeating and pointing to another student for him to
give a sentence.]

Lyn: This morning, | ate cereal and drank coffee [Pointing to another student targive

a sentence.]
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Teacher: Yes. Good. [Moving to another student.]

Kevin: This morning, | ate eggs, bread and | drink.

Teacher: | drank [Interrupting and correcting the form of the verb becase #sed the
present tense of the verb “drink” instead of following the pattérangby the
teacher and using the past tense.]

Kevin: | drank coffee with milk and sugar.

Teacher: Sugar. Good. [Repeating the word to reinforce it.]

TeacherSo because we are today talkingrhe teacher used English to remind the
students of the past tense and made a sign with his hand back aresuider to
indicate the past tense].

TeacherWe are using drank, ate... Ok.Yes.Wait a minute. [The teacher interrupts
himself to talk to me as | was videotaping, there is a pause.]Yes.

Tom: This morning, | ate bread and cheese. [The teacher did pay attention to Tom while
producing the sentence because the teacher was talking to me.]

Teacher: Yes...This morning | ate [The teacher interrupts and motioning witfahd,
indicates that he wants Tom to repeat his sentence again.]

Tom: This morning | ate bread with cheese.

Teacher: Good [The teacher looked at Paul and nodded his head and Paul understood that
he has to produce a sentence.]

Paul: This morning, | ate pastry.

TeacherWhat's that? [The teacher uses English because he did not understand the word
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Paul used in his sentence, then the teacher goes over to read dheawbwrote
in his notebook.]

Teacher: Pastry. Yes. Good. [Smiling.]

Paul: | ate pastry and | ate coffee.

Teacher: Drank coffee. [Correcting Paul because he used thg weon “ate”
with the word “coffee” instead of “drink”.]

Paul: And drank coffee. [Paul repeats the correct verb and uses the verb “drank” wit
the word “coffee”.]

Teacher: Yes. Good. [Pointing to another student to produce a sentence.]

Linda: This morning,

Teacher: This morning [Correcting the pronunciation of “This” because she used a

different diacritical marker for the short vowel.]
Linda: This morning | eat bread and cheese.

Teacher: Good. Yes. [The teacher wanted another student to participate antesaid “
he was waiting to hear another sentence.]

Tina: This morning, not eat. [Tina did not negate the verb correctly. Negation ircArabi
differs from English, different particles are used for exanm(ie; \ )is used to
negate past tense verbs, and must be directly followed by the past tense verb.]

Teacher: | did not. Good [Interrupting and giving Tina the correct negation faade
negation had not yet been explained in class.]

TeacherYou did not eat anything?[Smiling and questioning her in English.] Why?

Tina: | do not know [She does not understand the teacher’s question, there is a long
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pause.]

TeacherSay it in English, it is fine. You did not eat this morning right? | asked you
why?[The teacher is nodding his head and requesting for more informaion a
her not having had breakfast.]

Tina: | just did not eat.

Teacher: Were you sick? OK [The teacher pointed to another student to produce a
sentence in Arabic.]

Maria: What...[She forgot the pattern which the teacher had given them whishvathrt
“This morning” she uses another word which has no relation to the phraskehat s
IS supposed to use.]

TeacherYou say, “This morning”. [Interrupting her in English and telling her to use the
phrase “this morning”].

Maria: This morning | ate bread.

Teacher: | ate bread and [Correcting the pronunciation of the verb she used the wrong
short vowel.]

Maria: | ate bread and tea.

Teacher: Good..drank tea....Yes. [Stressing the use of the verb “drank” with the word
tea.]

Leila: This morning, | eat eggs and bread.

Teacher: Good. | ate an egg and bread [Reinforcing the sentence agairabngepg

[Mr. Kim went back to his desk and looked at his lesson plan.]
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Analysis of Classroom Episode by Mr. Kim: The Past Tense in Arabic on
Oct-20-2009

In this episode, | explored the task that was associatedvatiArabic sentence
production and what happened during the interactions between therteachehe
students in order to accomplish the task.

In my analysis, | focused on two main aspects: the word order of Arabenseat
which has specific grammatical and phonological structures, anddbesges that were
involved in the oral Arabic sentence production. These included theotyptervention
that occurred during the learning process and the processes flbetiede scaffolding
during the teacher-student interaction.

The main task in this episode was reinforcing the use of thagress in Arabic.
The students had been introduced to the rules related to the formatinenpafst tense in
Arabic in a previous lesson a day before when there were givenesamples of it. Mr.
Kim re-introduced the past tense in an indirect way by giviregstudents a pattern to
follow, he did not explain again the grammatical rules involved irfdheation of the
past tense in Arabic, he just reinforced the use of the pastiteAsabic by giving the
students a task which was a drill and making all the studentisijpate in the drill to
learn how to produce a sentence by using the past tense.

At the beginning of the class, Mr. Kim intended to give the stisde dictation
activity first. He said to the students, “take a paper”, but heggthhis mind and started
the lesson by giving the students a pattern to follow which includgth@le question in

the past tense and an answer. The example was “What did tythisemorning? | ate
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bread and cheese and drank coffee”. The pattern the students hal@atasfgiroducing
a similar answer which involves a phrase “This morning” and usijp@asttense verb “I
ate” and an object of the verb “ Bread and cheese and drank coffee”.

The Arabic language has grammatical word order which differm English.
Word order for Arabic sentences is verb, subject, and object. In early stdgaming to
produce Arabic sentences, the students are introducedh® &ccusative sentence”
which involves an action happening either in the past, the presen¢ futare tense, and
follows the word order of verb, noun, and object. There are other forndgadiic
sentence that the students will be exposed to [&f&e nominative sentencefollows
the word order of noun, verb, and object &hbe genitive sentencefollows the word
order of a preposition followed by a noun.

The phonological structure of Arabic involves the use of the diacntiush
represent three short vowels. These diacritics are used ipad#i of the sentence
including the verb, noun, and object. The diacritics which represenhéinevewels are
used differently depending on the kind of sentences that | mentioned above.

In this episode, Mr. Kim repeated the question and the answer tigatvbethe
students as he focused and reinforced on the word order of the sentéme past tense.
He used his hand to point to himself that he ate breakfast this mamihgsed his hands
to count that he ate bread and cheese and drank coffee. The pattdra gave the
students involved direct scaffolding and it was a direct interwerdn the teacher’s part

to help the students learn to produce sentences in the past tense
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Mr. Kim called “Sally” and asked her a question that involved theegaattern he
gave at the beginning of the class; “Sally, what did youheatmorning? Sally paused
for a second and said in a low voice “Uh...l ate”. The teacherumid Sally quickly
and said “This morning”. He reminded her about the pattern. Badgated the phrase
and give him a full sentence in a low voice “This morning, | ate bagel and coffee”.

Mr. Kim said to Sally “That’s it ...good". In this instance, the scaffolding psoces
happened when the teacher reminded the students with pattern he gavadeanthen
student repeat the pattern. Sally produced the sentence in a lowskieieeas hesitant.
Sally was in my Arabic language class, as well as inKMn’s class and after teaching
her for two months, her language skills had not improved a lot. This is why, | suspect, sh
did not elaborate more when the teacher said to her “that’'s m@”she spoke the
sentence in a very low voice. The teacher waited just forandesnd moved quickly to
the next student because he was aware of Sally’s relativegy lmnguage skills. During
my teaching experience, | found that the timing of how long to feaia student to
respond counts a lot, especially when all the students are involtbd task and all of
them are asked to produce the same pattern. If the teachelssp@re time with a
struggling student, it will not be as easy to keep the students @arhe track. In this
case, Mr. Kim did not wait long to get more information from yGatistead he moved
quickly to the next student.

Mr. Kim asked Jean to give him an answer to the main questiorkad. a&¢e did
not repeat the question “What did you eat this morning?” He waitbdaothe answer.

Jean said “l ate...”, but the teacher interrupted her at oncectiog the pronunciation of
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the verb because she used the wrong short vowel with the pastviens Mr. Kim
focused on the pattern “This morning, | ate”. Then Jean repeatedeit hai and
produced a sentence saying, “This morning, | ate eggs and cerealtedcher repeated
the word to reinforce as a different vocabulary items. She usedaitsentence with
“cereal” and he said “Good,”. Then he pointed this time to another rdtwdéhout
calling her name. Teacher scaffolding happened when the tedcherot repeat the
guestion. He simply waited for Jean to give him the answer. Thataited to the way the
teacher reacted by moving quickly from the previous student to Jkeanieacher waited
only briefly between one student’s sentence production and the ndghgss. Therefore,
the wait time is an important factor in the process of priactisentence production in
order to keep the students on the same track. The scaffolding praggsened because
the teacher did not repeat the question | call tlmsn6r scaffolding” the teacher
intervened indirectly. Scaffolding was stressed through tlebhéea emphasis on making
the student remember the pattern. The teacher interrupted the sfud&ht and did not
even give the student time to finish the sentence. This immediateuiption is part of
the scaffolding process to help the students produce the correch pttdbe sentence
and the correct form of the verb. In addition, repeating the wor@&tenas to do with
the fact that this word was part of Jean’s sentence and iawasv word. The students
had not used it very often. Then the teacher encouraged the stydemfimg “Good”.

This was the second time he used the word “Good”, in the class.
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Mr. Kim pointed next to another student indicating that he shouldagsemtence.
Lyn produced a sentence without any mistake. Mr. Kim said “Gaod’moved quickly
to another student. The teacher did not even repeat the sentence.

Then Mr. Kim asked Kevin to produce a sentence. Kevin said “This ngprhi
ate eggs, bread, and | drink...”. The teacher interrupted Kevin quickbubede used
the verb “drink” instead of saying “drank” and the teacher catettie tense of the verb.
The student repeated the sentence “I drank coffee with milk and’ stigateacher said
“Good” and repeated the last word “sugar”. In this instance,stafolding process
involved correcting the tense of the verb. The student repeatedtledteeacher and
produced the sentence correctly. Teacher intervention was direct and happengd quickl

Mr. Kim said in English “We are talking today...” and madegn <o indicate
the past tense with his hand, and said in English “We are dsam, ate..”, and then
said in Arabic” Yes..” . It is clear that Mr. Kim reacted ckly and he spoke in English
reminding the students to produce sentences in the past tense. Ehlsetistressed in
English the main objective of the lesson, which was learning thiet@ase through the
pattern he gave the students. Thisnmjor scaffolding where a direct intervention on
the teacher’s part happened when he switched from Arabic tesBnghe way Mr. Kim
delivered his instruction this time by using English seemedssary (especially because
these students were novice learners) as part of the legrongss is to remind them
about the main objective of the lesson in order to accomplish the task.

Tom gave another sentence, but the order in the class was irgdrifopta

second. The teacher was talking to someone while Tom produced the sefiteisc
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morning, | ate bread”. The teacher was paying little attentiohoto and the teacher
remembered only, “This morning | ate” so Tom repeated his senégae. This time
instead of saying, “I ate bread and cheese”, he said, “I atal wi&h cheese”. The
teacher said, “Good”. The use of “with” rather than “and” doeschahge the meaning
of the sentence in Arabic. It was just a change in prepositiba. main thing that
happened during Tom’s sentence production was the interruption the wless the
teacher was busy with someone else and the student was $eysentence. The teacher
made the student repeat the sentence.

The teacher gave all the students the opportunity to produce trensgnhe
asked each student in turn to give him a sentence similar to tieenpla¢ gave. It was
Paul’s turn to give a sentence. Paul said, “This morning, | ateypd ate coffee”. The
teacher said in English “What's that?”. The teacher did not urhershe way Paul said
the word “pastry” in Arabic. Therefore, he went and looked in Paul’'sonoteand read
the word. The teacher corrected Paul’'s pronunciation of the wosltrypdecause he
made a mistake in pronouncing some sounds of the word “pastry”. Mr. afSm
corrected the verb Paul used with the word “coffee”. Paul usedetthe“ate” instead of
using the verb “drank”. Mr. Kim made Paul repeat the phrase “| drafike”. Paul had
used Arabic vocabulary item that he had learned previously, altHoaighd not know
how to pronounce the word “pastry” correctly. The teacher did not agkid’give him
the meaning of the word in English. The teacher just checkethgelfiin the student’s
notebook. The teacher smiled and was pleased when the student usesdozataviary

item that none of the students had used so far, when he gave them the pattern.
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Then, Mr. Kim pointed to Linda. Linda said, “This morning....”. The teacher
interrupted and repeated the phrase “This morning” to reinforce tlasehrinda said
“This morning | ate bread and cheese”. The teacher said “Good... .etsiis example,
scaffolding appeared when the teacher reinforced the phraseniohing”. The teacher
wanted to remind the students of the pattern he gave them.

Another student, Tina gave this sentence: “This morning, not eat”.Kivh
corrected the negation by saying “I did not” and said, “Good”. Tinaedato say that
she did not eat anything for breakfast. The students had not studiedweb negate
sentences in Arabic. They know how to say ¥laia Arabic which is translated as “No”
in English. Tina used the particle “ldao negate the verb “ate” in past. Usually, Yaa
is used to negate a verb in the present tense. The correctepattich is supposed to be
used with the past tense verb(da ). The teacher gave Tina the correct way in
negating the past tense verb. He did not explain to her the grarahrate. Mr. Kim
asked Tina in EnglishYou did not eat anything?”. Tina did not understand why the
teacher asked héwhy”. Mr. Kim explained to Tina why he asked her the question
because he wanted to know if she was sick. The student seemerbrtrsed with his
guestions. The teacher moved on by saying, “OK”. He did want to spereltime on
that so he pointed to another student to give him a sentence.

In this example, Tina did not follow the pattern that Mr. Kim g&ee gave him
a new pattern and Mr. Kim accepted her sentence. The scaffqidiecgss happened
when teacher corrected the negation quickly. It was clear that therteash#exible and

accepted this deviation from the pattern he gave the studeratsseethe sentence that
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Tina produced was not wrong. She told him the fact about herselfnatic not have
breakfast. After spending a few minutes with Tina, he said, “OK”, and moved on.

Then, it was Maria’s turn. Maria forgot the pattern and said, tWhthe teacher
interrupted her in English immediately “You say”, and then hd saiArabic, “This
morning”. Maria said, “This morning, | ate bread. The teacherrugéed her again,
correcting her pronunciation of the words because she used a difeoehtvowel with
the verb “ate” in the sentence, “I ate bread.dndhe repeated the sentence “This
morning, | ate bread and coffee”. The teacher interrupted han @mnd said “drank
coffee”. Maria forgot to use the verb “drank” with the word “coffee”.

In this instance, the teacher interrupted Maria right away and merderoduce
the pattern. The scaffolding process was major and direct betteutsacher switched to
English. The teacher interrupted again wanting her to give a fulesee by saying
“and”. Maria repeated the phrase and gave him a full sentencdol8icaf happened
again, when the teacher said, “and”. The student understood that ther teactted
more. The teacher’s tone of voice helped Tina to understand thedrited her to say
more. The scaffolding process can involve paralinguistic feafikesusing different
intonation, movement of hands and facial expressions such as moving theodigsg
the head, and eye contact. | consider the paralinguistic fedbatesdre used in class as
part of indirect intervention and indirect scaffolding. These ares ltine teacher can use
in class to clarify information and to answer questions. | da$l ‘tparalinguistic

scaffolding”.
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| want to emphasize the fact that the time wait can afaatlents’ sentence
production. Mr. Kim spent a few minutes with Tina and it is ckeben he turned to
Maria she no longer remembered the pattern because she startedntesrce with
something totally different. The time spent with Tina slowed the flow of thenadkss.

The last student was Leila. Leila gave a completely cogentence by saying,
“This morning | ate eggs and bread”. The teacher said, “Good” gehted the same
sentence to reinforce his pattern. Then he went back to his desioked lat his lesson
plan. In this instance, scaffolding happened when the teacheraeépkatsentence after
the student. The teacher had steadily stressed the pattern and the form of the verb.

In summary, scaffolding occurred repeatedly through the téagirempting and
was achieved through the pattern the teacher presented. Implentbatpajtern resulted
in many direct interventions from the teacher and direct interectvith the students and
these led to different kind of involvement from the teacher suchnesrupting very
quickly, holding off, repeating, switching between English and Arabihese
interventions were part of the scaffolding process and happendtieasituation
demanded, and to the extent to which the teacher was certaindkatsthad learned the
pattern.

The time that it took to accomplish the task was four minutes anchttiuded all
the interactions between the teacher and the students duringathimdeprocess. The
teacher made all the students participate in the task and movedydrocklone student
to another. | found his way of approaching the subject very helpfutieipdocusing on

time as one of the factors that could contribute in the process of oral sentencagmoduct
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As | have explained earlier, the word order of Arabic senteddéss from
English. Mr. Kim made the students follow the pattern he gave theohwihrolved the
accusative sentence type in Arabic, focusing on the verb in théepastand taking into
consideration the type of the diacritic is associated with the imethe past tense. | have
explained also the type of intervention that occurred during the learning proce&smMr
intervened directly and interrupted the students quickly and maderépaat the correct
answer. The processes that reflected scaffolding during #uheestudent interaction
were interruptions, repetitions, and corrections.

Table 1: Forming Sentences with the Past Tense in Arabic

The Past Tense

1- Mr. Kim gave a task to the students which involved using the past tense.

2- Mr. Kim gave a question and provided an answer to it.

3- Mr. Kim started his task in the class by delivering his instruction in Arabic

4- Students made several grammatical and phonological mistakes.

5- Mr. Kim reminded the students in English that they have to formesees in
the past tense.

6- Teacher intervention was direct and occurred through interrupturdgrsis
when they were making mistakes.

7- All the students participated in the task.




53

Forming Sentences with the Present Tense in Arabic
Lesson on Oct-20-2009

After Mr. Kim finished practicing with the students making seoés in the past
tense he started directly asking them to produce sentences withhefent tense. Mr.
Kim asked the students the same question as when he used the paSddbpisode )
but this time he changed the question structure into the presmat t@/hat are you
eating now?” Mr. Kim did not give an answer to the question above, rather he asked as he
did before with the pattern he used in the past tense.
TeacherNow, for example, now we say nowWRepeating the same word and speaking

in a louder voice.Now [Using his hands to point at the moment in the present]

try to imagine that you are eating something nowTom.
Teacher: What are you eating?
Tom: Bread and cheese.
Teacher: | eat [Interrupting quickly and producing the verb “I eat”.]
Tom: | eat bread and cheese [Repeated the verb and gave a full sentence.]
Teacher: Good.
Kevin: | do not eat. [A short pause.]
Teacher: | do not eat anything [Interrupting and giving a full negated senteliegin.]
Kevin: | do not eat anything. [Repeating a full sentence.]

Teacher: Good. Yes, [A paus&o try to imagine that you are eating something now
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and tell me sentences. Like we used sentences in peest [Moving his hands
behind his back to make the sign of the past temsé]now we want sentences
in the present.[Using his hands to point at the moment in the present.]

Teacher: Yes. [Prompting the student to give him a sentence.]

Paul: | eat.

Teacher: | eat [Interrupting and correcting Paul’s pronunciation of the Ratb used the
wrong vowel when producing the verb in the present tense. In Arabiairc
diacritical markers are used with the verb to representhbd sowels of the
verbs. Also, the pronoun in Arabic is attached to the verb, unlike thiskng
which are separate. Therefore “| eat” is formed as one& woArabic, not two
words as in English. The diacritic which is placed above the vedosréb the
pronoun implicit in the structure of the verb in the present tense.]

Paul: | eat orange.

Teacher: Orange [Interrupting and correcting the pronunciation of the woedidacaul
used the sound /p/ to produce the word “orange” instead of using the ®dund /
Although the sound /b/ already exists in English, Paul could not produdiesthe
sound correctly in the word “orange”. [In Arabic, the word “orange” is
“Burtkal].

Paul: Orange [Repeating the word after the teacher.]

Teacher: Good. | eat orange [Repeated the sentence.]

Teacher: Yes. [Mr. Kim points to the next student and calls the student’s hame.]

Lyn: [Student repeats the whole phrase.] | eat apples and honey.
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Teacher: and? [The teacher questioned Lyn.]

Lyn: | eat apples and honey.

TeacherThe second ong[Interrupted her again because he appeared not to understand
what was the second word she produced.]

Lyn: Honey. [Repeated again the word “honey”.]
Teacher: The honey [Lyn has committed two mistakes. The teachects the
pronunciation of the word. Lyn mispronounced the first sound in the word
“honey” it a sound that does not exist in English. Therefore, iffiewt for her
to produce. She also failed to use the definite article “thebrbethe word
“‘honey”. When something is specified in Arabic, the definite artithe” is
obligatory.]

Lyn: The honey [Repeating the word correctly after the teacher.]

Teacher: Good. Yes [Prompting another student to give him a sentence.]

Maria: | drink tea.

Teacher: Good. | drink tea. [Repeated the same sentence to reinforce the gmazfucti
the new verb].

Teacher: Yes. Good. [Putting his hands together and moving to the next activity.]

Analysis of Episode by Mr. Kim: Forming Sentences with the Present Tense on
Oct-20-2009

In this episode, | examined the task that was associated altAmabic sentence

production and types of the interactions between the teacher artddbats in order to

accomplish the task. As in the previous episode, | focused in mysanaly two main
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aspects: the word order of Arabic sentences and the processegitdanvolved in the
oral Arabic sentence production. These included the type of intevmetitat occurred
during the learning process and the processes that reflecédidlding during the
teacher-student interaction.

The main task in this episode was reinforcing the use of thergrésnse in
Arabic. The students had been introduced to the rules related forthation of the
present tense in Arabic in a previous lesson a day before whenvéreygiven some
examples of it. Mr. Kim re-introduced the present tense in arectdivay by giving the
students a pattern to follow. He did not repeat his explanatiom agacerning the
grammatical rules involved in the formation of the present tengeahic. He merely
reinforced the use of the present tense in Arabic by giviegtidents a drill and making
most of the students participate in the drill to learn how to produsentence in the
present tense.

In this episode, Mr. Kim used the same pattern of question as elsode 1
when he practiced with the students producing sentences in themsest e asked the
students the same question but this time he changed the form wérthand used the
verb in the present tense “l eat”. Mr. Kim’s question was “Vénatyou eating now?. He
did not give the answer to the question this time as he did beforeefditee the main
difference in Mr. Kim’s instructional approach was that he didpmovide an answer to
the students. He did not give them a pattern to follow. Mr. Kim sirapked them a
guestion using a verb in the present tense and required the studaotduce an answer

to his question by using the present tense too.
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Mr. Kim used the word “now” in English many times and he alsd g2 hands
by making a sign to point to an action happening at the presentmhdvire Kim asked
the students to imagine that they were eating food now as in the example:
Teacher:Now, for example, now we say nowRepeating the same word and speaking
in a loud voice.lnow [Using his hands to point at the moment in the preséamt.fo
imagine that you are eating something now.

Mr. Kim asked Tom a question. “Tom, what are you eating?"Tom sBiegatl
and cheese”. Mr. Kim interrupted Tom quickly and said “I eatbmTdid not use the
verb “I eat” and he did not give a full sentence. Therefore, Mn itervened directly
and emphasized producing the verb in the present tense. Then Tom produftéd the
sentence, “I eat bread and cheese”. Here, the scaffoldingsprbeppened when Mr.
Kim interrupted Tom quickly and required him to produce a full sententee present
tense.

Mr. Kim moved to Kevin to answer his question, “What are you eating now?”
Kevin said, “I do not eat”. Kevin's answer is incomplete in Ardicause negation in
Arabic requires an object that provides more information about thectane the verb.
Mr. Kim repeated the sentence and he added to it the word “ag¥yth order to
complete the full sentence. Tom gave an incomplete sentence bdcausgbject of
negation had not yet been introduced in class.

After Tom produced his sentence, Mr. Kim said quickly to the studeriiaglish

that they have to imagine that they are eating something nowKiktr reminded the
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students about what they just did when they produced sentences istthenga so they

have to do the same and produce a full sentence in the present tense, as in the example

Teacher: Good. YeS§o try to imagine that you are eating something now and tell me
sentences like we used sentences in the past and now we wantesees in the
present.

The scaffolding process happened when Mr. Kim delivered his instuati
English. He first asked the students to imagine that they wahegesomething, and
second he reminded that they were using the present tense.

| found Mr. Kim’s instruction in English was useful at this pointtierasked the
students to produce a full sentence in the present; in addition, hedei@what he has
done inEpisode land required the students to follow a similar pattern in providimgpna
task.

Paul produced this sentence, “I eat”. The teacher interruptedgBekly and
corrected the pronunciation of the verb “eat”. Paul used the wrong vdveel producing
the verb in the present tense. In Arabic certain diacriticsuaesl with the verb to
represent the short vowels of the verbs. Additionally, the pronoun incAiabitached
to the verb unlike pronouns in English. Therefore “I eat” is formedras word in
Arabic, not with two words as in English. The diacritic which iscpd above the verb
represent the pronoun implicit in the structure of the verb in the present tense.

Then Paul said, “I eat orange”. The teacher interrupted Paul agpégting the
word “orange”. Paul used the sound /p/ to produce the word “orang&ad of the

sound /b/. Although the sound /b/ already exists in English, Paul coulatoubice the
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sound /b/ in the word “orange” because these sounds assimikateajnunlike English.

Paul repeated the Arabic word for “orange”, “Burtkal” correetiier the teacher. In this
instance, there were many interruptions and direct interventions otedbker’s part.

First Mr. Kim required Paul to give him a full sentence, and sedoad;orrected the
pronunciation of the word, “orange”.

Lyn produced this sentence, “I eat apple and honey”. Mr. Kim ugtrd her and
said “and” indicating that she should repeat the last word. lepeated the word
“‘honey”. Even though she attempted to repeat the word “honey”, Mr. dddhmot
understand and explained further to her in English, saying “The seca&idLyn once
attempted to say the word “honey”, Mr. Kim responded with correstyprciation,” the
honey”. In this instance, Lyn did not pronounce the first sound in the wurdeY”
correctly because the sound does not exist in the English. Thernéfralifficult for
novice learners to produce. Furthermore, Lyn failed to use the tdefiricle “the”
before the word “honey”, which in Arabic is obligatory when specifying an object.

Maria produced another sentence and this time she used a diffetemt ke
present tense. Maria said “lI drink tea”. The teacher praisedaMad repeated her
sentence. In this instance, the scaffolding process happened wheactier tepeated the
sentence that Maria produced to reinforce the use of verb “drink” in the pressnt te

To summarize this episode, Mr. Kim did not provide a pattern tattigents as
he did inEpisode 1 This time, he simply asked the students a question, “What are you
eating now? InEpisode 1Mr. Kim provided a pattern to the students to follow which

involved an answer to a question in the past, while in this episodkiMrchanged his



60

tactic and did not give the students a pattern to follow. He justiaslsample question
using the present tense and required the students to think of the answer.

Mr. Kim delivered his instruction first in English and told the shide¢o imagine
that they were eating something “now”. Giving the instructionsnigligh helped to build
the interaction between the teacher and the students difBo#ystudents formed several
sentences using the present tense. Mr. Kim intervened directigritect the students’
phonological and grammatical mistakes.

The scaffolding process occurred when Mr. Kim interrupted and tedd¢be
students’ phonological and grammatical mistakes many times. MrsKnterventions
were direct and fast. The scaffolding process also happened whé&anvireminded the
students in English that they have to produce sentences as they didnefag@roduced
sentences in the past tense. It is clear that the teactieouiia his new task on the
previous one.

Table 2: Forming Sentences with the Present Tense in Arabic

The Present Tense

1- Mr. Kim gave a task to the students which involved using the present tense.
2- Mr. Kim asked a question to the students and without giving them an answer.

3

Mr. Kim began his task in the class delivering his instruction in English.

4

Students made several phonological and grammatical mistakes.
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5- Mr. Kim reminded the students in English to follow the same pattewy used
when they produced sentences in the past tense.

6- Teacher intervention was direct and occurred through interrupturdgrsis
when making mistakes.

7- Not all the students participated in the task, only half of the class.

Using Two Verbs
Lesson on Nov-4-2009

The teacher introduced two verbs to the students: “enter to” amdiefstand”.
First he wrote them on the board. Mr. Kim’'s lesson objective wasaith the students
how to use different pronouns with different verbs in the present tambeonjugate
them correctly. The pronouns he focused on: “I, we, he, she, and both of Trem”Mr.
Kim asked the students to form sentences. He followed differetndstdo achieve his
goals.
Teacher: Who can read this verb, this word, who can read it? Yes, Lyn. [Pointing to Lyn

with his hand to indicate he wanted her to read the word written on the board.]
Lyn: Enter. [Then the teacher pointed at each student to prompt them to read the word

“enter” which he had written on the board. He mouthed the word aftér ea

student saying the word “enter”.]
Teacher: Good. [Then he pointed to the word “understand” on the board and indicated he

wanted someone to read it.]
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Ann: Understand.

Teacher: [He pointed at each student to get them to read the word “understand” and
repeated silently it after each student said the word “understand”.]

Teacher: Good.

TeacherYou know what “entered” means likd,am outside, | enter.Ok, so..[The
teacher went out of the room and opened the door and entered the claks. All
students laughed.]

TeacherYou need to conjugaté‘entered to’to enter into a place so in the present
what would you say’[He wrote the preposition “to” on the board and asked the
students.]What would you say? | enter to”. [All the students answered his
question.]

TeacherOne by one | enter to. Ann.

Ann. | enter to.

TeacherGive me a complete sentence

Ann: | enter to the class.

Teacher: Repeat all. [All the students repeated the sentence “Ieetiterdass”. Then he
asked the students to use the pronoun “W&hht would you say?John.

John: We enter to the room.

Teacher: Good.

TeacherWhat would you say with the pronoun“you” | want someone elsgdAnn
wanted to participate again.] [The separate pronoun “you” in Arabweriteen

with certain diacritics to refer to the subject of the verb tvhgan be either a
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feminine or a masculine. The teacher wanted the pronoun “you” thaaiasdithe
feminine subject. In Arabic, there are two types of pronouns; feparanouns

and attached pronouns. These pronouns, “I, we, he, she, and both of them,” can be
used as attached pronouns to the verb and certain diacritics arm usark the
pronoun in the verb.

Lyn: You enter to the building.

Teacher: Enter to the building. Yes. Good. Sara.

Sara: You enter.

Teacher: YouYou are right [The teacher repeated the pronoun “you” which refers to
the feminine subject. Lyn made a mistake and used a different etinju@f the
verb “enter” with the pronoun “you” which indicates the masculine stilogher
than the conjugation of the verb that indicates the feminine subjach the
teacher required.]

Sara: Enter to the college. [Produced the correct verb herself.]

Teacher: Good. Now “both of them”,“both of therWhat would you say, Anr?

Ann: With “enter”?

Teacher: Yes.

Ann: [A long pause.] Enter. [She did not how know to produce the correct verb with the
pronoun “both of them”.]

Teacher: Enter [The pronoun “both of them” is marked in the structure of the verb
“enter”. It is one word in Arabic.] Yes. [Indicating that he wanted Ann to give

him a sentence.]
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Ann: Enter to the house.

Teacher: Good. To the house.

Teacher: Understood,” you know what the word “understood” is. “To understand,”
so pick one of the pronouns and give me a sentence with “understand”. Give
a correct sentence or try just try, to give a sentencglhe teacher asked the
students to use the second verb he wrote on the board “understood” to form
sentences.]

Tina: | understand.

Teacher: | understand. [The teacher interrupted her because she did not usec¢he corr
vowel sound with the verb in order to indicate the present tense. Therefore, the
teacher said the word again, with the correct vowel sound. ]

Tina: | understand math.

Teacher: Yes, good, | understand math. Yes.

Summer: | understand not.

Teacher: V¢ do not say‘not” to negate a sentence. We say “l do not understand”.
[The students had not been introduced yet to verb negation in Arabic.]

Summer: | do not understand Arabic. [The teacher gave her a more completeeaségnt

Teacher: | do not understand Arabic sentence. Goma.do understand Arabic.

Summer: Yes[Everyone laughed in the class.] Yes.

TeacherTry to produce more sentences. You can usenter” or “understood”. Yes.

Sue: You understand the book.

Teacher: Understand. [The teacher corrected the pronunciation because Sue @d not us



65

the correct vowel sound with the verb to indicate the present tense.]

Teacher: Yes, good, you understand the book. Yes, good. [The teacher repeated the
sentence.]

TeacherSo now a part from“enter” and “understandty to give a correct sentence
from a verb you know in the presentuse a verb in the present. Yes. Tom

Tom: Goes to office the teacher. [This is a correctly formed sentencalmcAThe less
literal English translation is “He goes to the teacheffice”. As previously
mentioned, in Arabic, the pronouns can be attached to the verb. Thethtore
verb “goes” in Arabic is written with certain diacriticsefiresenting specific
vowels) to indicate the marked pronoun which can be: “I, we, he, she, andf both
them”. Also, in Arabic there is a grammatical structure knowfidefa”; when
two nouns are contiguous the second noun is definite and the first noun should be
indefinite as in “office the teacher”.]

Teacher: Yes, good, goes to office the teacher, Lyn.

Mari: | sleep in my apartment.

Teacher: | sleep. [The teacher corrected the pronunciation because Sue didtihet us
correct vowel sound with the verb in the present tense.]

Teacher: Good, | sleep in my apartment. [The teacher corrected the pranarafisthe
verb “sleep” because Lyn did not use the correct vowel with the verb in a present
tense.]

Lyn: | sleep in my apartment.

Teacher: Good, yes.
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Amy: We study at the university.

Teacher: Good. We study at the university.

Teacher: Tina, Yes, Tinghe said it [Tina wanted to say the same sentence as Amy did.]

Teacherit was the same sentencAll the students laughed.] Good.

TeacherThat's it.

Lydia: | like magazine People”. [The teacher corrected the pronunciation of the word
“magazine”. Lydia did not know how to say the word “magazine” in Arabic, she
used the word “recorder”. These two words sound somewhat alike in Arabic.]

Teacher: Magazine.

Lydia: | like magazinéPeople”. [ It is “People Magazine” in English.]

Teacher: Yes that's very good. You can say just “magdBeeple”. Or translate people
to “Alnas”. [The teacher wrote the word “people” in Arabic on the board. Then
the teacher moved to another subject.]

Analysis of Classroom Episode by Mr. Kim: Using Two Verbs
Lesson on Nov-4-2009
In this episode, | focused in my analysis on two main aspbetsvord order of

Arabic sentences which has specific grammatical and phonologriaatuses, and the

processes that were involved in the oral Arabic sentence productiese Titcluded the

type of intervention that occurred during the learning process angrtoesses that
reflected scaffolding during the teacher-student interaction.
The main task in this episode was using the present tense incAaabi

conjugating the verbs “enter to” and “understand” with different pronounsl|ikkee, he,
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she, and both of them”. The students had been introduced previously to thelatkss
to the formation of the present tense verb in Arabic and the seacatouns. Mr. Kim
followed certain steps to achieve his goal. First, Mr. Kimouhiiced two verbs to the
students: “enter” and understand”. He wrote these verbs on the beawhdSMr. Kim
asked each student to repeat the verbs “enter” and “understand”.

Third, Mr. Kim asked the students in English if they know the meaninieof
Arabic word for “enter”. Mr. Kim went out of the room for a secamdl then opened the
door and entered the room again. Fourth, he wrote on the board the tmeptsi and
said, “l enter to” and asked the students to give him a complete sentence.

All the students tried to produce a sentence loudly at once. Mu. d6id in
English, “One by one”. Then he pointed to Ann. Ann said “I enter te"téacher said
“to” indicating that he wanted to hear the rest of the senteéxoe.said “I enter to the
class”. The teacher asked all the students repeat the sentence tb ¢éimeclass”.

In this instance, Mr. Kim introduced the two verbs in the presenetand he
asked all the students repeat these verbs after him. Then he usedbthenter to” in a
specific context. For example, “I enter to the class”. His intervention west.dite asked
all the students to repeat the sentence, “I enter to the .clasghis instance, the
scaffolding process happened when Mr. Kim asked all the studeefsciat the sentence,
and when he showed them what the word “enter” means when he opened thaedloor
entered the room.

Mr. Kim suggested to the students to use the pronoun “we” with \etered

to”. Mr. Kim asked John to give him a sentence. John said “We entke room”. The
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students had been introduced to the separate pronouns in Arabic invioeigptesson
and they used them with different verbs. John used the correct conjugfatenb “enter
to” with the separate pronoun “we” and he used a new word as & alject which is
“the class”.

Then Mr. Kim used English to deliver his instruction which showed towse
the pronoun “you” to indicate the masculine subject. Lyn produced actooejugation
of the verb “entered to” with the pronoun “you”, and used a new directtoinjethe
sentence “You enter to the building”.

Sara started her sentence and said, “you enter’. She made akemist
conjugating the verb “enter to” with the pronoun “you” because she theemasculine
subject instead of the feminine subject that the teacher redwereb use. The teacher
interrupted her and said the pronoun “you” indicating the feminine sul§ect said
quickly “Enter to the college”. In this instance, the scaffoldingcpss happened when
the teacher repeated the pronoun “you”. Mr. Kim said to Saraskigatvas right except
she needed to make a minor change; Sara realized at ondeetingtesled to produce the
correct conjugation of the verb to have the correct gender for the subject.

Mr. Kim asked Ann to give him a sentence and use the pronoun “both of.them”
Ann did not know how to conjugate the verb “enter to” with the pronoun “baotimeof”.
He gave her the correct conjugation of the verb. Ann repeated aftethbiroorrect
conjugation of the verb. In this instance, Mr. Kim did not wait long to Hearcorrect

production of the verb from Ann. He said it himself because the stuslerts not
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introduced to the conjugation of verbs with the pronoun “both of them” thatatedic
duality (two things or two people depending on the subject) in Arabic.

The teacher asked the students in English to form sentences haithietb
“understood”.

Teacher: Understand”, you know what the word “understand” is “to understand”

so pick one of the pronouns and give me a sentence with “umdtand”. Give

a correct sentence or try just to try give a sentence

Tina said “I understand math”. Tina produced the correct conjugatithre aferb.
The teacher repeated her sentence and emphasized the verb &amilierbt this
instance, Mr. Kim used English to ask the students to form sententteshe verb
“understand”. He told the students to pick any pronoun they would like to use.

In this task, it is clear that the teacher wanted to givestilndents a choice and
also responsibility. Part of the scaffolding process is to supporsttiients while at
certain points making them responsible to accomplish the task indedgndent
Accordingly, Mr. Kim gave the students a pattern to follow whendesl the verb “enter
to” in a context “I enter to the class”. The students then prodseestial sentences. Mr.
Kim asked the students to use the verb “understand” with any pronouwdthsd like.
He did not give them any pattern to follow.

Mr. Kim said “Yes”, indicating that he wanted another studengit@ him a
sentence with the verb “understood”. Summer gave this senténcelerstand not”. Mr.
Kim corrected the sentence and said “I do not understand”. The sthdedm®st been yet

introduced to verb negation in Arabic. Therefore, Mr. Kim intervenedkbjuand gave
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the correct verb negation. Mr. Kim told Summer in English smiliBgit“you do
understand Arabic”. All the students laughed.

Mr. Kim asked the students again in English to produce more sentences with the
two verbs “understood” and “entered”:

TeacherTry to produce more sentences. You can usenter” and
“understand”.

Sue gave a sentence, “You understand the book”. The teacher interrupted her
because she did not use the correct vowel with verb for the present tense. Therefore, the
teacher intervened and corrected her pronunciation the verb.

Then Mr. Kim changed his strategies completely and said in English:

The teacherSo now a part from*“enter to” and “understandty to give a correct

sentence from a verb you know in the presentuse a verb in the present. Yes.

Tom.

Mr. Kim asked the students to produce sentences and use verbs thegtkaow
than “enter to” and “understand”. Then he asked Tom to give him aneentTom said
“Goes to office of the teacher”. The natural English translatgn‘ie goes to the
teacher’s office”. In Arabic, the pronouns can be attached to the Alkmdp. in Arabic
there is a grammatical structure known as “ldafa” when two natsgontiguous. The
second noun is definite and the first noun should be indefinite as in “office the teacher”.

In this instance, Mr. Kim had changed his strategies again, and ggaotal
freedom to the students to make sentences with any verb theyThkescaffolding

process happened when Mr. Kim’s changed his strategies for ittmed This gradual
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change in Mr. Kim’s strategies appeared important to achieeedacher’'s goals by
having the students use the pronouns with different verbs in the preseptoaude
original sentences.

Mari gave a sentence “l sleep in my apartment”. Mr. Kimrmagged her and
corrected the verb “I sleep” because she did not use the requiréedahet with a verb
in the present tense. Then, Amy gave this sentence “We stutlg aniversity”. The
teacher repeated the sentence and reinforced the verb “study at” aed paais

Finally, Lydia produced this sentence, “l like magazine people”. tEaeher
corrected the pronunciation of the word “magazine” in Arabic becayda lused the
word “recorder” in an attempt to refer to “magazine”. Mr. Kiandsthe word “magazine”
and Lydia repeated the word correctly. Mr. Kim gave another worithéoword “people”
and told Lydia she could use as it is because it is the nhameabudar magazine or
could use the translation of the word “people” in Arabic as “Aln&s’these examples,
the students used a variety of verbs with different pronouns. The teatdrgened to
correct the grammatical and the phonological mistakes. Theokbaff process
happened when the teacher interrupted the students directly aadtedrtheir mistakes
and made them repeat the correct forms after him.

In summary, Mr. Kim main focus in the lesson was making the stugendsice
sentences by using different pronouns with a variety of verbs iprésent tense and
learn how to conjugate these verbs correctly along with the t@ttached and separate

pronouns.
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Mr. Kim followed certain steps to achieve his goal. First, KIm introduced
two verbs to the students: “enter” and understand”. He wrote thelse ee the board.
Second, Mr. Kim asked each student to repeat the verbs “enter” argrStanti”. Third,
Mr. Kim asked the students in English if they know the meaning oAthbic word for
“enter”. Mr. Kim went out of the room for a second and then openedtiveatid entered
the room again. Fourth, he wrote on the board the preposition “to” and saittgeflto”
and asked the students to give him a complete sentence.

Mr. Kim intervened a lot when the students produced the sentences. Hi
intervention was direct and fast. The scaffolding process happenedtdryupting
students and correcting their grammatical and phonological mistakesscaffolding
process occurred also when Mr. Kim followed three steps to ddligeinstruction in
order to achieve his goal.

Table 3: Using Two Verbs

Using Two Verbs

1- Mr. Kim gave a task to the students which involved knowing how to conjugate
verbs with different pronouns in the present tense.
2- Mr. Kim wrote two verbs on the board and asked each student tolvesad| t

Then he wrote on the board the preposition “to” and asked the students tg
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form a sentence with the verb “enter to”. He made all thdests repeat th

sentence.

Mr. Kim started his task in the class delivering his instruction in Arabic.

Students made several grammatical and phonological mistakes.

Mr. Kim followed three steps to achieve his goal:

a. First, Mr. Kim introduced two verbs to the students: “enter”
understand”. He wrote these verbs on the board.

b. Second, Mr. Kim asked each student to repeat the verbs “enter
“understand”.

c. Third, Mr. Kim asked the students in English if they know the nmepof
the Arabic word for “enter”. Mr. Kim went out of the room for @sed and
then opened the door and entered the room again.

d. Fourth, he wrote on the board the preposition “to” and said, “I entemtd
asked the students to give him a complete sentence.

Teacher intervention was direct and occurred through interruptutersis

when they were making grammatical and phonological mistakes.

The scaffolding process happened when Mr. Kim interrupted the stucheh

corrected their mistakes and also when he followed three stegushieve his

goal.

During the first and the second steps, the students produced shphe

sentences, while in the final step the students produced longer sentences

and

" and

s a

sim
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9- Mr. Kim used English to deliver his instruction in the steps two and three.

10-Most of the students participated in forming sentences.

Numbers in Arabic
Lesson on Nov-4-2009

Mr. Kim’s main lesson objective was teaching students writing eeading
cardinal numbers in Arabic. He wrote numbers on the board for exampleuodesd in
English and he wrote next to it the number in Arabic for exampie;Then Mr. Kim
asked the students to read after him the numbers he wrote them on board.

Mr. Kim made combinations of numbers like 915 and 1925 and taught the
students how to read them. Then he dictated them some numbers. Rieabked the
students to give him combinations of numbers and he wrote them on the board.
Teacher: And now give me sentences. Form sentences using nwoheass going to

make up sentences now using numbers, okor example, “I have one hundred

book”, “I have one book”. [A student laughedhat was what you wanted to
say ok, | am sorry,you repeat that. Yes. Good

Sue: There ten thousands car. [In Arabic the word “there” is an adverb. The word “car”
remains singular when it is followed by hundreds and thousands.]

Teacher: Good. There ten thousands car. In.[Indicating that Mr. Kamted more

information.]

Sue: In.l am thinking of car sales may be, so it is like
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TeacherOh, so it will be really, you would sayin the car saleat the place where they
sell cars.Yes or in the factorythat can be a factory In the factory.

Sue: Oh, in the factory.

Teacher: Good, more sentences.

Ann: | have,or what words.

TeacherDo you have?

Ann: No, it is likehe has or he

Teacher: He has.

Ann: Ok. He has.

Teacher:Go on, | mean when you give a sentence we can correct it. | cannot predict
what you want to say.

Ann: | have library one hundred book. [Ann did not know how to form a question using
the pronoun “you” to refer to the masculine subject. Therefore, Nin. dlves her
the sentence.]

Teacher: Do you have one hundred book in the library?

Teacher: Repeat. [She repeated after him word by word.]

Ann: Do have one hundred book in the library?

Teacher: Good, more sentences, y&s try to use them all sentences correct, just try
to make them up.Yes What we will do, split in three groups and try to make
as many sentences as possible using numbers.

TeacherSo each group would come up with three sentences.[ The students worked

in groups for two minutes.]
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Teacher: Yes, so we start togetrene: Are you ready?

Sue | do not know. [Sue was not prepared to give him a sentence.]

Teacher Ok, it is ok.

Teacher So let’s start. Yes sentences, sbid you finish? Ok, yes.

Amy: There five hundred tree.

Teacher: Good. There five hundred tree in the garden or in the field. Good.

Lyn: There one hundred teacher.

Teacher: One hundred teacher. [The teacher corrected the pronunciation of the word
“teacher” because Lyn pronounced it with a short vowel. However, because the
word “teacher” was the last word in the sentence it did not need to be produced
with a short vowel.]

Teacher: Good.

Tina: The year has three hundred.

Teacher: Three hundred.

Tina: The year has three hundred and five and six.

Tina: 365.

Teacher 365 three hundred and sixty five.

Teacher Good.

Tina: Date.

Teacher Date You want year.

Tina: Days in the year.

TeacherOk repeatin the year 365 day. [Tina repeated the sentence after Mr. Kim word
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by word.]

Teacher: Yes.

Vicky: | have two thousand camels.

Teacher: Goodhis a very good examplel have two thousands camekxplain this
we do not saytwo thousand &£l , we say‘Wl” because it is an “Adafa”.

Good, yes. Are you from Saudi ArabiagEveryone laughed.]

Kevin: There ten thousand books in the library.

Teacher: Ten thousands book. [Kevin made two mistakes, the first one was when he
pronounced the word “thousand” he should say in Arabic “thousands” and the
second one was when he used the plural form of the word “books’ he should have
used the singular form instead “book”.]

Kevin: There ten thousands book in the library.

Teacher: Good. Ann.

Ann: | have four hundred orange.

Teacher: Four hundred orange.

Teacher: Good. Yes.

Mark: | have six thousands bicycle.

Teacher: Six thousands bicycle. [Mark made a mistake in pronouncing the word
“bicycle” he used the short vowel /a/ instead of using the long vowel /a:/in
pronouncing the sound /Alif/ in the word “ bicycle” which is in Arabis!)®".]

Mark: Six thousands bicycle.[He repeated the sentence correcthvaftiim.]

Teacher: Good, yes.
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Sue: There one thousands chair in my room.

Teacher: There one thousands chair in my room.

Teacher: Good, yes.

Julia: We like.

Teacher: Like [Repeat the same word.]

Julia Watch.

Julia What is that?

TeacherWhat is to watch in Arabic? “Watching”this is a verbal noun. You can say
it this way, “To watch”or “watching’, both of them are correct, watching, this
is the verbal noun [Wrote both “watching” and “to watch” on the board.]

Julia To watch three thousangsograms program.

Teacher Ok, you repeat.

Teacher We like to watch three thousand program. [She repeated with him every word.]

Teacher Good.Excellent.

Martha: There three hundred and twenty.

Martha:No, there three hundred and twenty four

Teacher: Twenty four.

Martha: There three hundred and twenty four students in the class.

Teacher: student. [Martha made a mistake and used the plural form of the wordt"stude
instead of using the singular form “student”.]

Martha: Student in the class. [Repeated the sentence correctly.]

Teacher: Good.
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Summer: There four hundred and seventy five streets in DC. [Summer made a mistake
and used the plural form of the word “streets” instead of using the singutar for
“street”.]

Teacher: Street in DC. [The teacher corrected the pronunciation of the weet™$

Summer: Street in DC.

Teacher: Good.

Analysis of Classroom Episode by Mr. Kim: Numbers in Arabic
Lesson on Nov-4-2009

In this episode, | focused my analysis on two main aspects: the oxded of
Arabic sentences which has specific grammatical and phonologriaatuses, and the
processes that were involved in the oral Arabic sentence productiese Titcluded the
type of intervention that occurred during the learning process angrtloesses that
reflected scaffolding during the teacher-student interaction.

The main task in this episode was reinforcing the use of numbérsloc. Mr.
Kim first taught the students to read numbers from one hundred tdwdesand. He
asked the students repeat them after him, gave them dictatioaskeuthem to say out
loud a combination of numbers that he himself wrote on the board.

Mr. Kim asked Sue to form sentences using numbers. Sue gave danteace,
“There ten thousand car”. Mr. Kim repeated the sentence and addedord “in”
indicating that he wanted more information from Sue about the location of thesBwears
replied in English saying] was thinking of car sales”. The teacher gave Sue the word,

“car sales” in Arabic. Mr. Kim gave Sue another word in Arabic which is ‘dagt. He
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said, “There ten thousands car in the factory”. In Arabic the vitbete” is an adverb.
The word “car” remains singular when it is followed by numsbkke hundreds and
thousands.

Ann wanted to form a sentence but she could not express it in A&timckept
asking in English, “It idike he has. Mr. Kim said to her in English{Go on, when you
give a sentence, we can correct it. | cannot predict what yomant to say. Ann gave
this sentence in Arabic, “I have library one hundred book”. Mr. Komrected the
sentence saying, “Do you have one hundred book in the library?” e Aran repeat
the sentence after him word by word”. In this instance, Ann did not kmawto use the
pronoun “you” in a sentence to refer to the masculine subject. Mr. d€id to her in
English to try to produce the sentence even if it is wrong. When pkaduced her
sentence. Mr. Kim gave her the correct sentence and made éat itegdter him word by
word.

Mr. Kim made the students work together in a group of three fontimates to
form sentences using numbers in Arabic. Mr. Kim delivered hisuictson in English
and said to the students that they should try to produce any sertegceant with
numbers because all the sentences are correct and that they just need tommake the
Teacher: Good, more sentences, y&s try to use them all sentences correct, just try

to make them up.Yes What we will do, split in three groups and try to make

as many sentences as possible using numbers.
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Mr. Kim asked Sue to give him a sentence. Sue daid ‘hot know”. She was
not ready to give him a sentence. Then Mr. Kim asked the studehes/ihad finished
forming sentences.

Teacher So let’s start. Yes sentences, sDid you finish? Ok yes.

Amy gave a sentence, “There five hundred tree in the garden’Kimrrepeated
the sentence and added to it “There Five hundred tree in the garaetherfield”. In
this instance, the teacher did not ask Amy to give him more imfttom about the
location of the trees because the students did not know to the word “field” in Arabic.

Lyn formed a sentence, “There one hundred teacher”. Mr. Kimeced the
pronunciation of the word “teacher” because Lyn pronounced the word “téauitte
diacritic. In Arabic, both in speech and written, no diacritiesused in the last word in
the sentence. This is known as “case endings in Arabic”.

Tina formed a sentence repeated it several times, “There hluredred, there
three hundred and sixty five date”. Mr. Kim did not understand wiairdended to say
and said in EnglishYou want a year?” Tina said in English}Days in the year”. Mr.
Kim asked Tina to repeat after him “In the year 365 day”. Teyeated the sentence
after Mr. Kim word by word. In this instance, the student tried &ikena complicated
sentence; Mr. Kim helped the students and gave her the corrgcofwsaying the
sentence.

Vicky formed a sentence, “I have two thousands camel”. Théeegcaised her
and said;This is a very good examplé& The teacher explained the grammatical rule in

English.
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TeacherThis a very good examplel have two thousands camgexplain this we do
not saytwo thousandsddll” we say*W” because it is an “Adafa”.

Mr. Kim made a joke and said to VickyAre you from Saudi Arabia?”
because she used the word “camel” and all the students laughhbis iimstance, Vicky
formed a full sentence, the grammatical rule that Mr. Kim exgthto the students will
be introduced to them at a more advanced level of Arabic. It is the teacher to give
the students any additional linguistic information about the subject he is @acliass.

Kevin formed a sentence “There ten thousands books in the libraryfhdde
two mistakes; the first one was when he pronounced the word “thousasddtiel have
said “thousands”, and the second one was when he used the plural fdmen vebrd
“books”. He should have used the singular form instead “book”. Mr. Kim deddbe
sentence and said “ten thousands book” and made Kevin repeat the senhence.
scaffolding process happened when Mr. Kim intervened directly, and Kexdn repeats
the correct sentence.

Ann formed a sentence “I have four hundred orange.” Mr. Kim repehtd
sentence to reinforce the number that Ann used.

Mark produced a sentence, “I have six thousands bicycle”. Mr. Kinected the
sentence and said “six thousands bicycle”. Mark made a mistgkerinuncing the word
“bicycle” he used the short vowel /a/ instead of using the l@weel /a:/in pronouncing

the sound /Alif/ in the word “ bicycle” which is in Arabié 2"
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Sue formed a sentence “There one thousands chair in my room”. Mr. Kim
repeated her sentence to reinforce it because it was grammatically ancbgluatigl
correct.

Julia gave a sentence, “We like to watch”, “To watch three thougaedsams,
program.” The teacher did not understand the word “watch” when Jolynced it so
he made her say it in English. The teacher explained thatarete/o ways of using the
word “watch” in Arabic as a verb “to watch,” or as a gerund thatg”. Julia repeated
the sentence after Mr. Kim word by word, “We like to watch three thousands program”

Martha produced a sentence “There three hundred and twenty fountstutiee
class”. She struggled with the long number she was trying to pr@hatckept repeating,
“Three hundred,” No, three hundred and twenty four student”. Martha made a mistake
and used the plural form of the word “students” instead of using itfgilar form
“students”. The teacher corrected the word “student”.

Summer formed a sentence “There four hundred and seventyrietssin DC”.
Summer made a mistake and used the plural form of the word Sstiestead of
following Arabic rules and using the singular “street”. Mr. Kimade Summer repeated
the word “street” correctly.

In summary, Mr. Kim taught students how to read and write numbersainicA
He followed different strategies to reinforce numbers in Arabar example, he wrote
numbers on the board and asked students to read them after him. Mr. &im m

combinations of numbers and taught the students to read them. Therabeddsome
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words to the students. Finally, the teacher asked the student® toirgi combinations of
numbers and he wrote them on the board.

Mr. Kim did not provide the students with a pattern to follow, but he tatight
students to read and write numbers in Arabic. Mr. Kim asked tidests to form
sentences with numbers. The students formed some sentences. Mntémmpted the
students and corrected their grammatical and phonological mistakes.

Mr. Kim changed his strategies and made the students work in a gfrdogee
and form sentences. The students worked together for twoesinitter that Mr. Kim
asked them to share the sentences they formed.

Scaffolding happened when Mr. Kim made the students learn howatb re
numbers in Arabic, and also when he divided the students into groups chnicreeade
them practice forming sentences together. In addition, Mr. Kiervahed directly when
he corrected the students mistakes and made them repeat theeseafftienhim most of
the time.

In this episode, the students produced different types of sentencasexhdew
vocabulary to form longer and more complicated sentence structbosse of the
students produced sentences without any mistakes. After two weeksrnoing
sentences, the sentences that students formed showed they had meess pndearning

by forming longer and more varied sentence structures.
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Table 4: Numbers in Arabic

Numbers in Arabic

1- Mr. Kim’s main lesson objective was teaching students how t aed write
numbers in Arabic.

2- Mr. Kim did not provide the students with a pattern to follow. He asked
students to form sentences with numbers in Arabic. The students formed
some sentences. Mr. Kim interrupted the students and corrected| thei
grammatical and phonological mistakes.

3- Mr. Kim followed different strategies to reinforce numbers imalic. For
example, he wrote numbers on the board and asked students to readt¢hem af
him. Mr. Kim made combinations of numbers and taught the studentsd¢ rea
them. Then he dictated some words to the students. Finally, ttieetessked
the students to give him combinations of numbers and he wrote thehe pn
board.

4- Scaffolding happened when Mr. Kim made the students know learn tq read
numbers in Arabic, and also when he divided the students into groups of three
and made them form sentences together.

5- Mr. Kim intervened directly; he corrected the students’ mistakes and made
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them repeat the sentence after him most of the time.
6- Mr. Kim changed his strategies and made the students wgroups of three

and form sentences. The students worked together for two minutes thasit

1Y%}

Mr. Kim asked them about the sentences they formed.
7- The students produced different types of sentences and used new vodabulary
form longer and more complicated sentence structures. Some olutents|
produced sentences without any mistakes. After two weeks of forming
sentences, the sentence the students formed showed they had maskes pnpgr

learning by forming longer and more varied sentence structures.

Cardinal and Ordinal Numbers in Arabic
Lesson on Dec-8-2009

Mr. Kim’s lesson objective was teaching the cardinal and ordinaibers in
Arabic. The students had been introduced to numbers previously incAkdiwrote
numbers from one to twenty four on the board in both the cardinal and dadimal Mr.
Kim followed several steps to achieve his goal. The first st@p explaining the rules
about the cardinal numbers in Arabic and focusing on the gender and numasenexgy.
There are different rules associated with number one, two, aredtthten in Arabic. The
second step was writing several examples on the board thaieddhé rules that were
associated with numbers. For example, “There three cars thg street” [This is literal

translation]. The third step was asking students to give him soamepdes about using
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numbers with adjectives. The final step was dividing students into greups and

assigning them a task to do. The task was writing four to fiveeseas using numbers.

Mr. Kim gave the students four minutes to accomplish the task.

TeacherOKk. Let us hear the first sentence. We will hear one sentence fromach
group. This is the last day of the classlo not be stressed out, you will start.
Good yes, good.isten to me.

Mark: There nine girls beautifylThis is literal translation.]

Teacher: There nine girls beautif@ood.There are nine girls. Very goodYes, nine
beautiful girls. Good.

Tom: There fifteen book in the room.

Teacher: Thus, there fifteen book, yalsyays the number aftertencomes singular
and accusative Fifteen book yesyes, sentence hergIndicating the next
student should say a sentence.]

Lyn: He went in nine schools.

Teacher: He went to nine schools. Very good. [The teacher wrote the sentence on the
board, read it and corrected the preposition. Lyn used the preposition “in” instead
of using “t0”.]

Lyn: Oh, to. [She realized her mistake.]

Teacher: To, good, yes. He went to nine schools. Yes, good. Sentence here. [Again
prompting the next student.]

Ann: The friends wearing.

Teacher: Yes. The friends wearing. [The teacher repeated what Alremsicorrected
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the verb “wearing”. Ann did not use the plural form of verb which should follow
the subject].

Ann: The friends wearing four hats. Yes.

Teacher: The friends wearing four hats. Yes [He wrote the sentence ontrith¢ boa

Teacher: The friend¥.ou want to saythe friendghis is masculine you change the
verb. Yes. [There should be a gender and verb agreement in Arabic.]

Summer: There thirty library in city.

Teacher: Good. There thirty library in city. Yes.

Martha: There four hundred students in the first year.

Teacher: There four hundred students in the first year, yes fyeskdmen we just say
students of the first year First year. Yes. Here.

Maria: | ate five egg.

Teacher: Five, agayou say five eggs[The teacher corrected the gender number
agreement while he wrote the sentence on the board and read it.]

Teacher: Eggs feminine, five should be masculine.l ate five eggs. Yes, good.

Sara: Ann likes eggs.

Teacher: Ann like eggs. Good, yes goadn, you like egg® [All laughing.]

Sara:l am trying to play it back. [Laughing.]

Teacher: Good, five eggs, more sentences, yes.

Rose: There ninety, nine hundred camel beautiful.

Teacher: There.

Rose: No, nine hundred.
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Teacher: Nine hundred.
Rose: Nine hundred camel.
Teacher: Camel. [Corrected the pronunciation because she used wrong vowel in
producing the word.]

Teacher: [Laughing.]There nine hundred camel beautiful. [Everyone was laiighing
Rose: Repeating after him, there nine hundred camel beautiful.

Analysis of Classroom Episode by Mr. Kim: Cardinal and Ordinal Numbers in

Arabic
Lesson on Dec-8-2009

In this episode, | focused my analysis on two main aspects: the oxded of
Arabic sentences which has specific grammatical and phonologriaatuses, and the
processes that were involved in the oral Arabic sentence productiese Tiicluded the
type of intervention that occurred during the learning process angrtioesses that
reflected scaffolding during the teacher-student interaction.

The main task in this episode was teaching the cardinal and timalandmbers
in Arabic. The students had been introduced to numbers previously in Arabikirivl
wrote numbers from one to twenty four on the board in both the cardinadreimdl
forms. He followed several steps to achieve his goal. The feptwas explaining the
rules about the cardinal numbers in Arabic and focusing on the gandenumber
agreement. There are different rules associated with number anerathree to ten in
Arabic. The second step was writing several examples on the boacthtifagd the rules

that were associated with numbers. For example, “There threbigan the street”. The
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third step was asking students to give him some examples abogtrusimbers with
adjectives. The final step was dividing students into two groups and assigning tagkn
to do. The task was writing four to five sentences using numbersKiktr.gave the
students four minutes to accomplish the task.

Mark gave a sentence, “There nine girls beautiful”. The teadpmrated the
sentence in Arabic and in English to stress the use of the numbetha adjective
together in the sentence. Mark’s sentence was correct; he didaketany grammatical
or phonological mistake.

Tom formed a sentence, “There fifteen book in the room”. The teaepeated
the sentence and said, “Thus, there fifteen book, alegmys the number after ten
comes singular and accusativeifteen book. Yes”. In this instance, Mr. Kim explained
to Tom again the rules associated with numbers in Arabic whichresgboth gender
number agreements. As | explained, there are certain rulesasasdoeith number one,
number two, and numbers three to ten in Arabic.

Lyn gave this sentence, “He went in nine schools”. Mr. Kim repehte sentence
and wrote it on the board. Then he read it and corrected the p@pdsih used. Lyn
realized that she made a mistake in the use of the prepositioadnst using the
preposition “in” she used “to”. In this instance, teacher’s int@rea did not happen
right away because he made Lyn produce the sentence, he wrothatlward, and then
he read it with the correct preposition.

Ann formed a sentence, “The friends wearing four hats”. The teacdnected

the verb, “wearing”. Ann repeated the sentence again. The teauadterthe sentence on
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the board. Mr. Kim explained to Ann that the word she used “the ffi@sdsasculine
requires the verb “wearing” to be conjugated in the plural foewause it refers to the
subject. In Arabic there should be a gender and a verb agreement. aingglexand the
previous one showed that the teacher had continuously emphasized the ’students
production of corrected grammatical sentence structure inorekat the gender, number,
and verb agreement. It is important to correct the studentssastédge of language
learning and make them aware of forming and producing the correct sestireictare.

Summer gave this sentence, “There thirty office in city’e Tédacher repeated the
sentence after her. Summer produced full sentence without anykeniStaen Martha
gave another sentence, “There four hundred students in the firstiMeaKim repeated
Martha’'s sentence again and said “First year students” ibidraeans “freshmen” in
English. In both these examples, the teacher simply repeatedrtemces to reinforce
the number and gender agreement.

Maria gave this sentence, “I ate five egg”. Maria made a muatal mistake.
She did not use the plural form with the word “egg”. Mr. Kim coeddhe grammatical
mistake “eggs” and explained to Maria that the word “egg” is rierai therefore,
number “five” should be masculindir. Kim repeated the sentence again, “I ate five
eggs. Yes, good”. In this example, Mr. Kim repeated the rules agkated to numbers
three to ten.

Sara gave a sentence, “Ann like eggs”. She made a joke by piclengf drer
friends in the class and made a sentence about her. Mr. Kim askefisherikes eggs,

“Ann do you like eggs?”Everyone laughed in the class.
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Finally, Rose formed a sentence, “There ninety, nine hundred dzeastiful”.
The teacher said “ninety” after Rose. Rose corrected herself and saithtnitheed”. The
teacher only corrected the pronunciation of the word “camel” becaose &sed the
wrong vowel sound.

In summary, Mr. Kim’s main objective was reinforcing numberg\iabic. He
followed several steps before dividing the students into group to pregatences. The
first step was explaining the rules about the cardinal numbersaincAand focusing on
the gender and number agreement. The second step was writind egaarples on the
board that clarified the rules that were associated with numbbes.third step was
asking students to give him some examples about using numbers with adjectives.

Mr. Kim divided the class into groups of three and made the studenks wor
together. He gave them a task and asked them to form three teefitences using
numbers. He made the students work for four minutes together. Mrdidimot interrupt
students while they worked in groups.

The scaffolding process happened when Mr. Kim re-introduced Arabic msimbe
to the students. He followed several steps to achieve his goalstiithents produced
different sentence structures and used numbers. They made gremhnmaistakes
because numbers in Arabic have certain rules unlike English, and geod#yer, and
verb agreement in the sentence. Mr. Kim reinforced the rulesiatsd with numbers
several times, and explained them to the students several tioesexample, he
explained the rules each time when Tom, Ann, and Sara made misthien they

formed sentences.
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Mr. Kim intervened directly when the students made serious gréocaha
mistakes, like making mistakes with the gender, number, and verbregreas in the
sentence Maria made “I ate five egg”. In contrast, Mr. Kimrditlintervene right away
when Lyn made a mistake with the preposition. He wrote the sententhe board and
then said to Lyn that she had to use the preposition “to” instead of the preposition “in”.

In the last day of the class, the students made a varietynte@nses, and used
different vocabulary. Most of the sentences the students producedonmes for the
first time. The students’ sentences were longer and had bettenserdtructure than
their first day.

Table 5: Cardinal and Ordinal Numbers in Arabic

Cardinal and Ordinal Numbers in Arabic

1- Mr. Kim’s lesson objective was teaching the cardinal and the ardin
numbers in Arabic.

2- Mr. Kim followed several steps before dividing the students into gtoup
produce sentences:

a. The first step was explaining the rules about the cardinal nsmbeér
Arabic and focusing on the gender and number agreement.

b. The second step was writing several examples on the board that clarified

the rules that were associated with numbers.




94

c. The third step was asking students to give him some examples|about
using numbers with adjectives.
d. Mr. Kim divided the class into a group of three and made the students
work together. He gave them a task and asked them to form dHhree
sentences using numbers. He made the students work for four minutes
together. Mr. Kim did not interrupt students while they worked in
groups.
3- The scaffolding process happened when Mr. Kim:
a. Re-introduced Arabic numbers to the students. He followed several

steps to achieve his goal. The students produced different sentenc
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b. Structures and used number. They made grammatical mistakes because
numbers in Arabic have certain rules unlike English, and requires
gender, number, and verb agreement in the sentence.

c. Mr. Kim reinforced the rules associated with numbers severaktiand
explained them to the students several times.

4- The students made a variety of sentences, and used different vocabulary
Most of the sentences the students produced were formed for the firs

time.
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Different Kinds of Plural in Arabic
Lesson on Dec-12-2009

Mr. Kim’s lesson objective was using of different types of plunalArabic.
Singular nouns in Arabic can be plural by following certain ru\esuns in Arabic are
feminine and masculine. For example the word “watch” is famimn Arabic, while the
word “door” is masculine in Arabic.

There are three types of plurals in Arabic; the first tigothe plural form used
with the “feminine nouns”. The second type is a plural form used WweH'rhasculine
nouns”. Both of the plural forms follow certain rules. A third tygekhown as the
“broken or irregular plural”. For example for the word “newspapérere is no regular
rule to follow in the broken plural when pluralizing singular words. &toee, the
students simply have to memorize them.

Mr. Kim gave the students a word in its singular form and asied to write the
plural form in their notebooks. He checked the students’ answers a&utesed student
to read the word in its plural form. Then Mr. Kim wrote the pldoam of the word on
the board. Finally, he asked the students to use the word in its folumaln forming a
sentence.

Mr. Kim wrote on the board the word “car”, and read it:
Teacher: Car is singular. The plural of “car”. [Mr. Kim asked Kevin to givethie

plural of the word, “car”]. [The students had to write the wordr*¢a their

notebooks first. Mr. Kim checked each student spelling.]

Teacher: Kevin, read.
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Kevin: Cars.

Teacher: Good. Who can put this word in a sente@e® me a sentence withicars”.
Yes.

Sally: | have three cars.

Teacher: Good, I have three cars.

Teacher: Newspaper. Ansp that you understand | am giving the singular give us the
plural newspaper. &m sorry, | am giving the sound of the plural but it is not
the plural. Yes. “Newspaper” [The teacher was checking each studentagwrit
on their notebook]. Miriam. [The teacher asked Miriam to give him the answer.]

Miriam: Newspapers.

Teacher: Newspapers. Yes. [The teacher wrote the word “newspapers borattg

Teacher: Who can give me a sentence with “newspapesg?newspapersin a
sentence.

Lydia: | have three newspapers.

Teacher: | have three newspapers. What else? Another sei@ancgu use the verb,
“read”?

Mark: | read three newspapers.

The teacher: | read [The teacher corrected the verb because Markaisedotin the
Imperative tense instead of using it in the present tense in Arabic.]

Mark: | read three.... [Repeating after the teacher.]

Teacher: Yes, | read three newspapers. Good. Yes. [The teacher was looking on his

notes.]
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Teacher: Watch. Watch. Watch. Watch [“Watch” in Arabic can refer to tinsak,
and watch]. What is the plural of, “watch”? [The teacher wascking the
students spelling and correcting it. He pronounced the word “watchfadévees
to make the students recognize the difference between two diffetesrs in
Arabic which sounds something likeeen” and“saad”. Yes, good, [The teacher
kept pronouncing the word, “ watch” several times loudly to makestingents
know how to write the long vowetalif” in Arabic.]

Teacher: Sue, yes, read.

Sue: Watches.

Teacher: Give me a sentence has watches. A sentence with w¥talnean use
“watches”in a sentence[The teacher indicated the number five with the fingers
of his hand.]

Teacher: For example use a number with“watches”. Dina.

Dina: | have five watches.

Teacher: | have.

Dina: | have five watches. [She corrected the mistake that she made withr rifivetie
because she did not follow the rule for number and gender agreement. If the
gender of the noun is feminine the number should be masculine in Arabic and
vice versa. This rule is used with numbers 3-10.]

Teacher: Good. | have five watches. Yes. What about, “I slésfge? Give me a
sentence with “I sleep”. How many hours do you slegp@w many hours do

you sleepFor example.
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Teacher: Yesyou want to say “I sleep” for example.

Sue: Six hours.

Teacher: Six. [Interrupting her because she did not use the right rule concermibgrs
and gender agreement in Arabic with numbers 3-10.]

Sue: Hours.

Teacher: | sleep six hours.

Sue:So waithoursis time, clockshours. [The teacher wrote on the board the word watch
and it's meaning in Arabic as hours and clocks.]

Teacher:Oh, | see, “hours”, here is “watch’this is a very good questiorfWatch”
means “hour” can mean “clock”. It can mean “hours” and it can mean
“clock”. When you put it in plural it means “hours” it can mean “h our” and
“clock”, like: “I have five hours”. | talk about “watches” and “clocks " and
when | talk about “the number of hours | spent” you can also ge “hours”.
Ok. Good, yes do you have other sentences? Yes.

Teacher: Now “subject”, “subject” [The teacher wrote the number on the board.]

Teacher: Subject, subject, Arabic language, English, math. The plural, irapisiral?
[Looking at the students waiting for the answHh|s is not regular it is broken
plural. “ Subject”, yesHere is one;Michael Brown studies the Arabic language,
physics. What is the plural of “subject™?

John: Subjects. [Interrupting him in a low voice.]

Teacher: John.

John: Subjects.
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Teacher: Subjects [He wrote the word “subject” on the board.]*Subjects”, yes.
“Subjects”. Now, use “subjects” in a sentence, for example; “How mangdabj
do you study? John.

John: | study four subjects.

Teacher: [Pointing to the word “subjects” on the board for John because he said ™subject
instead of “subjects”.] | study.

John: | study four subjects.

Teacher: Good, | study four subjects. Now another word which is “garden”. [Therteache
wrote the word on the boartt] is not regular, exactly the same way as
“newspaper”. “Garden”it is “garden”.[The students did not seem to know the
meaning of the word “garden”, therefore, the teacher translated English.
Yes.]

Teacher: Yes, then what is the plural of “garden”. Yes, what do you say?

Sonia: Gardens.

Teacher: Gardens. [The teacher asked each student to repeat the word'Jjgarde

Teacher: Use the word, “gardens” in a sentence. Sententgandsns” in it. How
many garden in DC?

John: God knows. [Everyone laughing.]

Teacher: Yes. Good. How many garden in DC? Or how many gardens in the city?

Teacherimagine a number and then“gardens”.

Rita: In the city eight garden.

Teacher: In the city.
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Rita: Eight.
Teacher: Eight [Correcting the gender number agreement.
Teacher: In the city eight gardens. Good.
Analysis of Classroom Episode by Mr. Kim: Different Kinds of Plural in Arabic
Lesson on Dec-12-2009

In this episode, | focused my analysis on two main aspects: the oxded of
Arabic sentences which has specific grammatical and phonologriaatuses, and the
processes that were involved in the oral Arabic sentence productiese Titcluded the
type of intervention that occurred during the learning process angrtoesses that
reflected scaffolding during the teacher-student interaction.

The main task in this episode was using of different kinds of pinralrabic.
Singular nouns in Arabic are pluralized by following certain ruldsuns can be
feminine or masculine in Arabic. For example the word “watchféminine in Arabic.
While, the word “door” is masculine in Arabic. There are threegygelurals in Arabic;
the plural form used with the “feminine nouns” and the plural fornd usgh the
“masculine nouns”. Both of the plural forms follow certain rules wthey are used in
the plural form. And the third is the “broken or irregular plur&tr example, for the
word “newspapers” there is no regular rule to apply in the brokemlplurorder to
pluralize the singular word. Therefore, the students simply have to memonze the

Mr. Kim followed a certain strategy to achieve his goal. Mim gave the
students a word in its singular form and asked them to writglthval form in their

notebooks. He checked the students’ answers and selected a studexdt tteerword in
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its plural form. Then Mr. Kim wrote the plural form of the word on eard. Finally, he
asked the students to use the word in its plural form in forming a sentence.

Mr. Kim asked the students to give him the plural form of thedwoar” in
Arabic. He said the word “car” is singular and he kept askingttheents for “its plural”.
The students have studied how to form the plural in Arabic in previessrs. Mr. Kim
pronounced the word “car” in its singular form. The students hadite the word “car”
in the plural in their notebooks. Mr. Kim checked the students’ answertheir
notebooks and asked Kevin to read what he wrote in his notebook. Then MasKau
the students in Arabic and in English to use the word “cars” entesce. Sally said “I
have three cars”, Sally produced a grammatically correct sentence.

Mr. Kim gave another word to the students to write, “newspapet’asked the
students to give him the plural in Arabic. He asked Ann to give tmalgior the word,
“newspaper”. He talked to her in English since he knew her thaamgmage ability was
weak. Mr. Kim did not get back to Ann because she did not answer Himamngy. He
apologized to the students because he pronounced the word, “newspapsouadgéd in
its plural form “newspapers”. The teacher checked the studamtsiers in their
notebooks and asked Miriam to give him the answer. Mr. Kim askestudents to use
the word “newspapers” in a sentence. Lydia produced a grammatoatect sentence,
“I have three newspapers”.

Mr. Kim wanted the students to give him another sentence. He suggested that they
use the verb, “read”. Mark gave him a sentence, “l read three ngevshaMr. Kim

repeated the sentence and corrected the verb “read” because Marth@smperative
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form of the verb, which is an order given to someone to do something tiadéimeusing

the verb “read” in the present tense. The verb “l read” is ond woArabic where the
pronoun “I” is attached to the verb unlike the English. Mark repestedthe teacher the
correct form of the verb. In this instance, the scaffolding ppbeppened when Mr.
Kim corrected the verb and made Mark repeat it after him. Mn #id not tell Mark

specifically about his mistake, instead he corrected the wedaying it correctly, and
Mark repeated after him.

Mr. Kim gave the students the word “watch” in its singular f@mad asked the
students to give him the plural. Mr. Kim repeated the word, “watekémal times and
then checked the students’ spelling in their notebooks. He correctspeahieg of the
word because the students mixed two letters in Arasigien” and“saad”.

Mr. Kim asked Sue to read what she wrote in her notebook. Sue sachésa
Mr. Kim asked the students to use the word “watches” in &seat Then Mr. Kim told
the students to use a number with the word “watches” and he indibatedimber five
with the fingers of his hand. Dina gave a sentence, “I havenatehes”. Dina made a
mistake. She did not follow the rule concerning the number and the gegrdement. In
Arabic, if the gender of the noun is feminine the number should be nreseud vice
versa. This rule is used with numbers 3-10.

Then Mr. Kim asked the students to use the word, “watches” withvehe,
“sleep”. He asked Sue a question in Englistiow many hours do you sleep?” Mr.
Kim told Sue to use the verb “I sleep” and give him a sentenmes&d “six hours”. Mr.

Kim corrected Sue because she did not follow the rules concetmengumber gender
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agreement with numbers 3-10 in Arabic. Sue was confused and said. #dirivl in

English, ‘So waithoursis time, clockshours”

In Arabic, the word, “watch” means both “hours” and “o’clock”. Mr. Kim spent time

explaining the meaning of the word “watch” in Arabic.

TeacherOh, | see, hourshere is watclthis is a very good question“Watch” means
“hour” can means “clock”, it can mean “hours” and it can mean “clock’.
When you put it in plural it means “hours” it can mean “hour” and “clock”
like: 1 have five hours. | talk about “watches” and “clocks” and when | talk
about the number of hours | spent you can also useursok.

Mr. Kim gave the word “subject” to the students and asked thenvédhgn the
plural form. Mr. Kim explained to the students what the word “swbjaeans in Arabic.
John interrupted Mr. Kim saying in a low voice the plural form ofvloed “subjects”.
The teacher heard John and he wrote the word on the board. This tdwkeriee check
the students’ spelling. He asked the students to form a sematicehe word,
“subjects”. John said, “I study four subjects”.

Mr. Kim corrected John indirectly by pointing to the word he woyteéhe board
on its plural form. John realized his mistake immediately anect@d himself. Mr. Kim
did not make the students repeat the correct word after himgdhetcorrect the word,
and he simply pointed to the board. The scaffolding process happened whEmMr.
pointed to word “subject” on the board.

Finally, Mr. Kim gave the word, “garden” and asked the students tohgnehe

plural form. The students did not know the meaning of the word, “gardenfaipi Mr.
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Kim gave them the meaning in English. Mr. Kim asked the studerfte'/m a sentence
with the word, “garden”. The teacher asked the students for anpéxa“How many
garden in DC?” John said “God knows”. Everyone laughed. Then the tdatdhéhe
students to use a number with the word “gardens’. Rita gavedhtence, “In the city
eight garden”. The teacher repeated the word, “eight” aftetobeause she used the
singular form. She should have used “eights” in the plural form, so@hected herself
immediately.

In summary, Mr. Kim followed certain steps to achieve hisgyoethen Mr. Kim
wrote the words on the board. Finally, he asked the students to ugertteein its plural
form and form a sentence. Mr. Kim selected the words that heesvéim¢ students to use
in their plural forms.

Mr. Kim intervened directly when the students made grammatcstakes. He
reminded them several times about the rules used with different reimbArabic. In
several instances, the students realized their mistakes arectedrrthem without
teacher’s intervention.

The process of scaffolding happened when Mr. Kim interrupted thenssuaied
corrected them, also when he made them repeat the correcrain$w students were
able to correct themselves at this stage of learning. Thenetband produced sentences

with the different words the teacher gave them.
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Table 6: Different Kinds of Plural in Arabic

Different Kinds of Plural in Arabic

1- Mr. Kim’s lesson objective was using of different types of plimaArabic.
Singular nouns in Arabic are pluralized by following certain rules.
2- Mr. Kim followed a certain strategy to achieve his goal:
a. Mr. Kim gave the students a word in its singular form and asked them 1o
write the plural form in their notebooks.
b. He checked the students’ answers and selected a student to read the word in
its plural form.
c. Then Mr. Kim wrote the plural form of the word on the board.
d. Finally, he asked the students to use the word in its plural form and form a
sentence.
3- Mr. Kim intervened directly when the students made grammaticsdbkes. He
reminded them several times about the rules used with different nunmbe
Arabic. In several instances, the students realized theirkess&nd corrected
them without teacher’s intervention.
4- The process of scaffolding happened when Mr. Kim interrupted the stydents

and corrected them, also when he made them repeat the correct answer.
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5- The students were able to correct themselves at this stagarning. They

formed and produced sentences with the different words the teacher gave them.

An Analysis of Scaffolding Patterns across Mr. Kim’s Episodes, withdaati Attention
to Changes across Time.

This section is divided into two sub-sections and these are: a aynohthe
content covered in these episodes and a summary of the issues Afabrallanguage
production that the students and the teacher faced in these episbdegpi¥odes
presented in these sections are back-to-back episodes.

A Summary of the Content Covered by Mr. Kim

This section presents a summary of the content that was coverbtt. Kim
during the selected episodes. In the first set of episodes on O2@bédr. Kim taught
the students how to use the past tense in Arabic. In the second episades on
November #, Mr. Kim introduced two verbs to the students: “enter to” and
“understand”, and how to write and read cardinal numbers in Arabitel third set of
episodes on Decembel’,8Mr. Kim reintroduced the cardinal and ordinal numbers in
Arabic to the class and how to use different types of plural in Arabic.

Specific problems appeared during students’ oral Arabic senteadeagion in
the class. These were structural, phonological, grammatical, ardentional. These
problems varied according to the nature of task and changes that édy@ueoss time

and these problems contributed to knowledge growth.
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The structural problems appeared when Mr. Kim gave the studentteenpa
follow in class. For example the pattern that Mr. Kim gave invblyee use of the past
tense in Arabic “This morning, | ate bread and cheese”. In matgnires, the students
did not remember the use of the phrase “this morning”. Mr. Kim unpéed the students
several times and reminded them to use the sentence pattern he gavelitbem ea

The phonological problems appeared when the students were given a task tha
involved forming oral Arabic sentences. The Arabic language has \smmelds unlike
English. Mr. Kim interrupted the students several times and cedé¢be vowels they
mispronounced when producing the verbs or the adjectives in the sentence.

The grammatical problems appeared when Mr. Kim asked the studgmtxitice
sentences using the plurals in Arabic. For example, he explairnethéna are different
types of plurals in Arabic and gave the students many words insithgular forms and
asked the students to change them into plural form and use them ineacserfthe
students faced several problems in producing the correct graramstiiacture, the
gender, number agreement, and the correct tenses.

Interventional problems appeared when Mr. Kim interrupted the studenitg duri
oral sentence production. Mr. Kim corrected the students’ mistaidesasked them to
repeat the correct answer after him. There were some iestarieere Mr. Kim gave the
answer to the students because the students used differentagi@hstructures which
had not yet been covered in the class.

Finally, in the first and the second sets of episodes Mr. Kintrugted the

students a lot and to correct their grammatical and phonologistdkes. Changes
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happened across time and knowledge growth was achieved inttketla$ the episodes
where Mr. Kim’s intervention became less and the studentedtéwt recognize their
mistakes and correct them.
A Summary of the Issues of Oral Language Production that the Students anddherTe
Faced in these Episodes

This section includes a summary of the issues that evolved iixtepisodes of
Mr. Kim that were transcribed and analyzed in the previous sedti@nchronology of
the analysis shows the teacher’s instructional approach in scaffatlidents to produce
oral Arabic sentences and how language development happened across time.

During the October 20 episodesMr. Kim exhibited the following patterns: he

seemed especially committed to making sure the correct fosmalmays on the floor.
To do this he created a sentence pattern for the students to folbalslaa (verbally and
physically) the use of the pattern, and monitored closely thatexevhich the students
followed the pattern. He was likely to interrupt quickly when theorirect form was

used, correct the use, and provide immediate and heavy prompting lfatfaverbal and
physical).

On November A episodes,Mr. Kim exhibited the following patterns: he

continued to interrupt and correct incorrect forms, but the senteneengagt had faded
and the students were more proficient in producing sentences, even &ougenore
complicated sentences, and self-correcting when they madakess He used English
frequently to explain what they were to do. In the episode on number&imditurned

production over to the students by having them work in groups to make m@aras
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sentences as they could. When they reported out their sentences, mhddve¥@m still
interrupted to correct mistaken forms.

On December BepisodesMr. Kim exhibited the following patterns: he began

sentence production by having students work in groups to write sent&toegnt
production was clearly more proficient and self-correction was appaso Mr. Kim
spent more time repeating the correct form the students usedprarging their
production. Nevertheless, he continued to interrupt and correct when prodweison
inaccurate and the student did not self-correct. And there was [satteening in the
production of sentences using plural nouns.

Across all episodedMr. Kim began with a strong, direct scaffolding role, creatin

patterns, modeling, and monitoring closely students’ conformity t@cioform in their
oral language production. This faded as students became more ptaficeentence
production and self-correction. Mr. Kim sustained his practice tdrrumpting and
correcting throughout whenever an incorrect form appeared. He wasuslyviery
vigilant concerning the correct use of the language.
An Analysis of Miss Kay’s Episodes

The analysis now turns to the scaffolding episodes in which M&sswas the
teacher. These episodes were recorded on two occasions in Novembdfra@D@ach
occasion, two episodes were selected for a total of four episodedorihat of the

analysis follows that used with Mr. Kim’s episodes.
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Negation in Arabic
Lesson on Nov-10-2009
Miss Kay’s lesson objective was teaching the students the cooicepgation in

Arabic. The students had been introduced to the concept of negation pmetheus

lesson. Miss Kay first asked the students to repeat aftetwwerquestions about

possession then she gave them answers to the questions she askedhwalhell
negation. In the second step, Miss Kay divided the students into pairaaméarh pair
seven pictures to play a game. The name of the game was “bluf®o fish”. In this

game, the students exchange pictures by asking each other Habheyor example “a

car”, “a pen”, and so on”. The correct response is “Yes, | have”, or “No, | do not. have”

Teacher: Say after me; Do you have a house? Yes | have a house. [The studstets repe
after her.] Do you have car? No, | do not have a car. [The teteghedivided the
students into pairs, and she distributed pictures to the students.]

Teacher: Yes, | have a house. No, | do not have a house.

TeacherYou may start now. The aim of the game is to practicéDo you have a car?
Do you have a restaurant?”. [The students were playing the gadnasking each
other questions, the teacher was moving from one group to another.]

Ann: Do you have a restaurant?

Amy: Do you have a pen?

Teacher: Pen. [The teacher corrected Amy because she used the wrong voweltbound w
the word “pen”.]

Amy: Pen.
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Ann: Yes, | have a pen.

Joe: Do you have a car?

Linda: No, | do not have a car.

Teacher: Car, pen. [The teacher moved among the group of the students and told them to
use the pictures of a car and a pen to ask each other questions.]

Lyn: Do you have a window?

Joe: No, | do not have a window. [The students were playing the game and laughing.]

Sally: Do you have an office?

Teacher: Have. [The teacher corrected Sally because she used the wwehgoumd
with the word “have”.]

Sally: Have.

Jean: No, | do not have an office.

Teacher: Do you have a chair? For example [The teacher suggested tiol¢néssthe
use of the picture of “a chair” in a sentence.]

John: Do you have a bicycle?

Jill: Yes, | have a bicycle.

John: Do you have a phone?

Jill: Yes, | have a phone. [Miss Kay started another activity.]

Analysis of Classroom Episode by Miss. Kay: Negation in Arabic
Lesson on Nov-10-2009

Miss Kay’s lesson objective was teaching the students the carfoepgation in

Arabic. The students had been introduced to the concept of negation pmetheus
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lesson. Miss Kay first made the students repeat after hergtvestions related to
possession: “Do you have a house? Yes, | have a house. No, | do nothHoseaDo
you have a car? Yes, | have a car. No, | do not have a car”.

In the second step, Miss Kay divided the students into pairs and gavepaa
seven pictures to play a game. The name of the game was “bluf®o fish”. In this
game, the students exchange pictures as they ask each othgrhfteefor example a
picture of “a car”, “a pen”, and so on”. The correct response is “Yes, I,havéNo, | do
not have”. Then she said to them in English that they should prackt€'be you have
a car?”, “Do you have a restaurant?”

In this episode, Miss Kay gave the students a pattern to follonastesl them
guestions related to the concept of possession and answered the quegtidhes, |
have” or “No, | do not have”. Then Miss Kay gave the studentskattahelp them learn
the concept of negation. She made them play a game known as “Hu@b dish” and
divided them into five pairs. She gave each pair seven pictureseton the game. Miss
Kay asked the students to play the game immediately aftegasteethem the pattern to
follow.

Miss Kay explained to the students clearly in English thedaithe game which
was to practice using negation in Arabic. She delivered two maoterses “Do you
have a car? Do you have a restaurant? In order to use theserguastia pattern in the
game.

Each group started the game. Ann asked a question and soon Amy asked her

guestion “Do you have a pen?” Miss Kay was moving from one groupdthexr and
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interrupted Amy and corrected her because Amy made a mistakpramounced the
word “pen” with the wrong vowel sound. In written Arabic, certaiacdtics are used to
represent short vowels. The kind of the vowel depends on the strottilme sentence.
Amy repeated the word correctly after Miss Kay. Ann ansdi@&my’s question and said
“Yes, | have a pen”. In this instance, the scaffolding procegpdmed when Miss Kay
interrupted Ann immediately and her repeat the word “pen” after her.

Another pair was playing the game at the same time and tkey asach other
guestions Joe asked Linda “Do you have a car?” Linda answered ‘thbondt have a
car.” While Miss Kay moved from one pair of students to anothessfgested to them
to use the pictures of
“a car” or “a pen” and talk about them.

Sally asked John “Do you have an office?” Miss Kay interruptedy Sadd
corrected the word “have” because Sally used the wrong vowel sodlydiepaated the
word “have” correctly after Miss. Kay. Jean answered Sally’s quedionl“‘do not have
an office”. In this instance, the scaffolding process happened whenkdisinterrupted
Sally immediately and made her repeat the word.

Miss Kay suggested to the students to use the picture of “d aharsentence.
She gave them this sentence “Do you have a chair?” In this insMisseKay suggested
for the second time to the students to use different picturesasutnair’, and she gave
them a pattern again to follow. The scaffolding process happened whenKdys
suggested to the students to use different pictures for the secenduichalso when she

gave them a pattern to follow each time.
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John asked Jill a question “Do you have a bicycle?” She said “Yes, | have a
bicycle”. Jill asked John a question too, Jill said, “Do you have a phone?” John’s answer
was “Yes, | have a phone”.

In summary, Miss Kay followed several steps to teach the pootaegation to
the students. In the first step, Miss Kay asked the studentsptatr after her two
guestions related to possession: “Do you have a house? Yes, | have.aNmusdo not
have a house. Do you have a car? Yes, | have a car. No, | do not have a car”.

In the second step, Miss Kay divided the students into pairs and gavepaa
seven pictures to play a game. The name of the game was “bluf®o fish”. In this
game, the students exchange pictures as they ask each othgrhteefor example a
picture of “a car” or “a pen”, and so on”. The correct respon®éds, | have”, or “No, |
do not have”. Then she said to them in English that they should pracve, “Do you
have a car?”, “Do you have a restaurant?”

Miss Kay explained to the students clearly in English thedithe game which
was to practice using negation in Arabic.

The scaffolding process happened when Miss Kay interrupted the stivesd
to correct their mistakes. It also happened when Miss Kayestem) to the students to
use different pictures for the second time, and when she gave tpattemn to follow
each time. Miss Kay did intervene a lot while the students pwkaying the game; she let

the students work independently.
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Table 7: Negation in Arabic

Negation in Arabic

1- Miss Kay followed several steps to teach the concept of negation to the
students.

a. In the first step, Miss Kay asked the students to repéat laér two
guestions related to possession: “Do you have a house? Yes, | have a
house. No, | do not have a house. Do you have a car? Yes, | have a
car. No, | do not have a car”.

b. In the second step, Miss Kay divided the students into pairs and gave
each pair seven pictures to play a game. The name of the game was
“Hunt” or “Go fish”. In this game, the students exchange pictures as
they ask each other if they have for example a picture ofr*aocéda
pen”, and so on”. The correct response is “Yes, | have”, or “No, |l do
not have”. Then she said to them in English that they should practice
next, “Do you have a car?”, “Do you have a restaurant?”

2- The scaffolding process happened when:
a. Miss Kay interrupted the students twice to correct their mistakes.

b. She suggested to the students to use different pictures for the secand
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round.
c. She gave them a pattern to follow each time.
3- Miss Kay did intervene a lot while the students were playinggtmae;

she let the students work independently.

Polite Ways of Answering in Arabic
Lesson on Nov-10-2009

Miss Kay’s lesson objective was teaching the students how toearswes-no
guestion in a polite way. Miss Kay followed certain steps toeaehher goal. First, she
wrote two phrases on the board “No, | am sorry” and “Yes take asple Second, she
asked each student to repeat “No, | am sorry”. Third, she askedthe class to repeat
after her “Yes, take it please” three times. Fourth, she gach student a different
Arabic newspaper. Fifth, she asked them a question about it.
Teacher: John, do you have “AL-Nahar Newspaper?” [*AL-Nahar” is the nanhe of t

newspaper in Arabic.]
John: Yes, take it please.
Teacher: Very good.
Teacher: Tom, do have the “Middle East Newspaper? [The teacher waited foo Tom

give her the answer.] Do you have the “Middle East Newspaper?”Yes, or no. Say,

yes or noSay yes or no. | am asking you.

Tom: Yes.
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Teacher: Where is it? This is “AL-Hayat Newspaper”.

Tom: AL-Hayat. ["AL-Hayat” is the name of the newspaper in Arabic.]

Teacheri am asking you, do you have théMiddle East Newspaper?”

Tom: | do not know. No, sorry.

Teacher: Excellent.

Teacher: Jill, do you have the “AL-Dyiar Newspaper?”

Jill: No, sorry.

Teacher: Sally, do you have “AL-Nahar Newspaper?”

Sally: Yes.

Teacher: What do you say? [Sally gave incomplete answer thereforeatchertasked

her a question.]

Sally: Yes, take it please.

Teacher: Mark, do you have “AL-Raai Newspaper?” [The teacher pointed tosvera
on the board.]

Mark: Yes, take it please.

Teacher: Excellent. [The teacher gave two newspapers to Amy and Ann.]

Teacher: Amy, do you have “AL-Arabi Magazine?”

Teacher: Do you have “AL-Arabi Magazine?”

Amy: No.

Amy: No, sorry.

Teacher: Ann, Do you have “AL-Raai Newspaper?”

Ann: Yes, take it please.
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Teacher: Excellent.

Teacher: Sally, do you have “AL-Nahar Newspaper?”

Sally: No, sorry.

Teacher: Rick, do you have the “Middle East Newspaper?”

Rick: Yes, take it please.

Then the teacher moved to another topic. She gave dictation to the students.
Analysis of Classroom Episode 2 by Miss. Kay: Polite Way of Answering in Arabic

Lesson on Nov-10-2009

Miss Kay’s lesson objective was teaching the students how toearswes-no
guestion in a polite way. She followed certain steps to achievgoaérFirst, she wrote
two phrases on the board “No, | am sorry” and “Yes take it ple&szond, she asked
each student to repeat “No, | am sorry”. Third, she asked the wlaske to repeat after
her “Yes, take it please” three times. Fourth, she gave eadbnsta different Arabic
newspaper. Fifth, she asked the students a question about it.

Miss Kay asked John a question about the newspaper she gave him. John
answered her in a polite way saying “Yes, take it please™ Tiss Kay asked Tom a
guestion “Do you have the “Middle East Newspaper?” and repeategubstion again.
She waited for Tom. Then she told Tom in Arabic and in Engligayo‘Yes” or “No”.
Tom said “Yes”. Miss Kay knew that Tom did not have the newspsiperhad asked
about. Therefore, she asked him a question and pointed out to Tom theiv8paper he

had was “AL-Hayat Newspaper”. Tom repeated the newspaper’'s namel&gat”. Miss



119

Kay explained to Tom in English that she asked him if he had ‘Nifdelle East
Newspaper?” Tom said he did not know, then he gave her the right answer “No, sorry”.

In this instance, Miss Kay asked Tom if he has the “Middl¢ Has/spaper?”She
explained to Tom her question in Arabic and in English. Tom did not undergte
qguestion. Then Miss Kay explained again what she wanted from him.tithé in
English. Tom finally, understood her question. The scaffolding prdtssened when
Miss Kay tried to get the correct answer from Tom. She did imetlgm the answer but
used both Arabic and English to clarify the question to Tom.

Miss Kay asked Jill if she had “AL-Dyiar Newspaper?il khew how to answer
her correctly. Then Miss Kay asked Sally if she had “AdRBr Newspaper?”. Sally gave
Miss Kay an incomplete answer. Miss Kay questioned Sally ibié@nd said “What do
you say? Sally gave her a complete answer, “Yes, take itefldasthis instance, Miss
Kay intervened immediately and asked Sally a question. Migsweaated Sally to give
her the correct answer. The scaffolding process happened wherKBisasked Sally a
guestion and Sally gave an answer to it.

Then Miss Kay asked Mark if he had “AL-Raai Newspaper?” Mgke her the
right answer. Then Miss Kay asked Amy is she had “AL-Arabgafine?” and repeated
her question twice. Amy said “No”, and then said again “No, sodwiy realized that
she gave Miss Kay an incomplete answer therefore, she cortesteelf right away.
Finally, both Ann and Rick gave Miss Kay the right answer whenasked about the

newspapers they had.
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In summary, Miss Kay's lesson objective was teaching thdests how to
answer a yes-no question in a polite way. She used certain steps to achgoad. Hérst,
she wrote several phrases on the board “No, | am sorry” and “Yes take it peaseid,
Miss Kay asked each student to repeat “No, | am sorry”. Thirdasked the whole class
to repeat after her “Yes, take it please” three times. kolfiss Kay gave each student a
different Arabic newspaper, and fifth she asked them each a auestiout the
newspapers they had.

The scaffolding process happened when Miss Kay taught the studetit® on
board how to answer a question politely. The scaffolding processhajspened when
Miss Kay tried to help Tom and John arrive at the correct an§ther did not give them
the answer but used both Arabic and English to clarify the question.

Table 8: Polite Way of Answering in Arabic

Polite Way of Answering in Arabic

1- Miss Kay's lesson objective was teaching the students how tceamsw
yes-no questions in a polite way.

2- She used certain steps to achieve goal.

a. First, Miss Kay wrote two phrases on the board: “No, | am sorry/

and “Yes take it please”.

b. Second, Miss Kay asked each student to repeat “No, | am sorry".
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it please” three times.

have.
3- The scaffolding process happened:
a. When Miss Kay taught the students on the board how to answe

guestion politely.

answer. She did not give them the answer but used both Arab

English to clarify the question.

c. Third, Miss Kay asked the whole class to repeat after hes,“¥ake

d. Fourth, Miss Kay gave each student a different Arabic newspaper.

e. Fifth Miss Kay asked them a question about the newspapers they

ra

b. When Miss Kay tried to help Tom and John to arrive at the correct

¢ and

Engaging Students in a Conversation

Lesson on Nov-24-2009

Miss Kay's lesson objective was engaging students in diffezentersation

settings relevant to topics they had studied before. Miss Kaywletl certain steps

to

achieve her goal. First, Miss Kay wrote several sentencebeobdard and made the

students repeat the sentences twice after her. Second, she tskuidéets that they

would work in groups to prepare for and perform skits. Third, Miss dtiaided the

students into three groups and gave them a certain skit to perfoumh Fshe gave the

students four minutes to work together.
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Teacher: [Miss Kay wrote on the board four sentences.]
| want cup of coffee please.
Are you married?
| have three girls?
What time is it?
Teacher: Let us read together. [Miss Kay made the students read eadcesalfier her
twice.]
Teacher: [Miss Kay wrote on the board three more sentences and made the stadents r
each sentence after her twice.]
| studied the Arabic language at Damascus University.
What do you do every day?
Jill: What is the meaning? [She pointed at the board because she did not know how to
read the word “married”.]
Teacher: Married?
Jill: What is the meaning of “married”?
Teacher: She has a husband. A man and a woman matrried. [The teacher drew af picture
a man and a woman on the board].
Jill: Oh, OK.
Jill: Am | married?
Teacher: You are not married.

TeacherNow we are going to do role play today which will be like skits, three skits,
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and three groups. | am going to give time for practicing the sk& You will

have four minutes to practice the skits. | will tell you wlat the set up is and
then you have two and two minutes to perform here. The firsgroup will be

John.

Amy: [Interrupted the teachekdst time we practiced role play.

Teacher: This will be a practice.

Teacher: [She is speaking to the first grolipth. Sally is not here. OK. Rick, Tom,
Mark and John you will be one group. Here she comes, Sall$ally walked
into the classroom late.]ddld you please sit somewhere? The setting for the
skits, you are guests in a restaurant and John will be the war, John you
have menus, trays, all kinds of things. You need to sit togeth&hen you
come you have to use the place and pretend it is a table.

Teacher: [She is speaking to the second grokhpeh Jill is an Arab journalist, oh here
comes Amy. Amy will you please join the group? You will | mea be a
journalist. Amy you will be Arab journalist you write in the newspaper and
you will be invited for an interview on the television.

Teacher: [she is speaking to the third grodjén, Jack and Ann you are both living
in a high rise. You meet in elevator. You want to know each loér you have
two or three minutes, you can ask, do you have car?

Teacher: [To all the studentgdu have four minutes, ok. | will give you five minutes
to prepare. You can work in the book, use the vocabularies, you havtke

warm up on the board. You have to perform for two to three mimites. | will
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tell you when you will start. | am going to set the timer nowfor four minutes
to start, ok.
[The students worked together in groups; the teacher was busy wigaers.
The students were talking laughing and working on the skit thatssgned to
them. They used the book and they spoke in English most of the timé@mEne
sounded.]

Teacher: The first groups please start. Please, please come in.

John: Hi. [He was carrying a tray with empty cups of tea and coffee.]

John: What do you want?

Sally: | want Sambosa. [Arabic food, everyone laughed.]

John: Do you want coffee? [Offering a cup of coffee.]

Tom: No, | do not drink coffee. | want tea. Thank you.

John: Do you drink?

Teacher: Drink. [The teacher interrupted John and said the word “drink” because John
did not know how to say it.]

John: Do you drink coffee?

Rick: No, thank you. | like tea.

[The second group is ready to start their skit.]

Teacher: Now, Jill and Amy.

Jill: Hi.

Amy: Welcome.

Jill: What is your name?
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Amy: My name is Amy.

Jill: What do you do? [She used the wrong pronoun with the verb “do”. She used the
attached masculine pronoun with the verb “do” instead of the feminikeaklic
pronouns can be attached to the verb. These are: |, you, he, she, we, and them.]

Amy: In a newspaper.

Jill: Are you married? [She struggled in pronouncing the word several times églcaus
word was difficult to pronounce.]

Amy: No, | am not married.

Jill: Where you from?

Amy: | am from Chicago.

Jill: How many language you speak? [The word “language” is correctly ssediagular
with “how many”. “Speak” in Arabic indicates “you speak” with artaehed
pronoun “you”. Jill used the incorrect masculine pronoun “you”.]

Amy: | speak three: English, Arabic, and French.

Jill: Thank you. Good bye.

[The third group started their skit.]

Jack: Hi.

Ann: My name is Ann.

Jack: My name is Jack.

Ann: From where you are?

Jack: | am from New York.

Ann: | am from Arizona.



126

Jack: Where do you study?
Ann: | study at the University of Arizona.
Ann: where do you study?
Jack: | study at Brad College.
Ann: Do you have car?
Jack: No, No, No, No. [Both of them were laughing.]
Jack: Cawourself? [Jack used the pronoun “yourself” in English.]
Ann: Yes, | have car.
Jack: Good Bye.
Ann: Good Bye.
[The teacher erased the board and wrote “Good Bye”.]
Analysis of Classroom Episode by Miss. Kay: Engaging Students in a Conversation
Lesson on Nov-24-2009
Miss Kay's lesson objective was engaging students in diffecenversational
settings relevant to the topics they had studied before. Mis$aoawed certain steps to
achieve her goal. First, Miss Kay wrote several sentencebeobdard and asked the
students to repeat the sentences twice after her. Second, shieetstddents that they
would work in groups to prepare and perform skits. Third, Miss Kay divilde students
into three groups and gave them a certain skit to perform. Fourtlgaskethe students
four minutes to work together.
The scaffolding process happened when Miss Kay provided a patteéhe to

students to follow which included some sentences she wrote on the Obemsk
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sentences were warm up sentences for the class beforekh&éhasscaffolding process
also happened when Miss Kay asked the students repeat the sentences afteg.her twi

Miss Kay assigned the first group the roles of a waitena irestaurant. Five
students were engaged in the first group. The second group was askgnelés of an
Arabic journalist interviewing someone on a TV. Two students wegaged in the
group. The third group was assigned the roles of two people méetitige first time in
an elevator. Two students were engaged in the third group.

Miss Kay gave the students four minutes to prepare the taskéoghtiss Kay
answered Jill's question. Jill inquired about the word “married”.sMday explained to
Jill the meaning of the word “married”. She drew a picture wlaa and a woman on the
board. Jill said, “Am | married?”, the teacher said immedyaie!Jill, “No, you are not
married”.

The teacher set the timer and the students worked for four miMigssKay was
busy with her papers at her desk, and the students were busy wamkihg skit. They
were asking each other many questions in English about organizisgith&€hey used
the book and the sentences on the board to prepare their skit. Miss d&a&eg@rthe
students some sentences to help them with their skit but she diskritbeagroup if they
needed support.

After the four minutes ended Miss Kay asked the first group tomertheir skit.
All the students in the group went to the front of the class and pexibthe skit. John
acted as a waiter and he was carrying a tray that hadrcu@nd he was serving tea and

coffee. John asked Sally “What do you want?” Sally said, “I wantlf®éga.” Sambosa is
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an Arabic food. The students laughed because John was serving cufféeaa Then
John asked Tom if he wants coffee. Tom answered him politely, “Mo, not drink
coffee. | want tea. Thank you.” John started his sentence withdiree“drink” he could
not pronounce it then Miss Kay intervened and said the word “drink” immedgdid hen
John asked Rick if he likes to drink coffee, Rick said to him he ti&&sThe first group
performed their assigned task as Miss Kay told them to do. Jahedoad major part and
interacted with each member in the group. Miss Kay intervenedtlgirnghen John did
not know how to say the word “drink”. The students used the pattern Migsg&ve
them on the board, “I want a cup of coffee please” and part oigeldathe sentence, “I
want tea”. The students formed the conversation questions and answers.

Then Miss Kay asked the second group to perform their taskntéifiviewed
Amy and asked her a couple of questions about her job. Jill used the woowogmpmwith
the verb “do”. When she asked Amy “What do you do?”. Jill used thehatlamasculine
pronoun with the verb “do” instead of the feminine. In Arabic pronouns cartdshed
to the verb. Miss Kay did not correct Jill. Amy answered Jdiigestion and said, “In
newspaper”. Jill asked Amy another question and used the word “diadik struggled
in pronouncing the word “married.” Miss Kay did not intervene to help Ainy
answered Jill that she was not married. Amy followed the patteat Miss Kay used,
pronouncing the word correctly. Then Jill asked Amy another question, ra\jea
from?” Amy said she was from Chicago. Jill's final question toyAwas about how
many languages she speaks and Amy said three languages. Intémsandill and Amy

performed the task that Miss Kay assigned to them. They fornaey guestions and
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answers. Miss Kay did not intervene to correct the grammaticstbkes. She let the
students depend on themselves.

The third group consisted of Jack and Ann. Miss Kay assigned a task to them. The
task was that they met in the elevator and wanted to learn how each other. Jack
and Ann introduced themselves. Then Ann wanted to know where Jack was)&ckmn
said he was from New York. Ann said she was from Arizona. Jackl #ske where she
is studying. Ann told him she studies at the University of Arizama Jack said he
studies at Brad College. Ann asked Jack if he has a car, JdcKrngdi many times and
was laughing, and he asked Ann, “Gaurself?’, Ann replied that she has a car. In this
instance, Jack and Ann interacted with each other in a long converdadtmnformed
several questions and formed answers to these questions. MisBdKagt intervene in
their dialogue. All the sentences that Jack and Ann produced wearemgtically and
phonologically correct. In this instance, the Jack and Ann used tleerptitat Miss Kay
gave them, but restructured the sentences that she put on the hddalmaed new
sentences, using a word or two from the one written on the board.

In summary, Miss Kay followed certain steps to achieve her gmlmade the
students learn to communicate in different settings. First, Mg wrote several
sentences on the board and asked the students to repeat the sdwnteecafier her.
Second, she told the students that they will work in groups to perfotsa $kird, Miss
Kay divided the students into three groups and gave them a cerifito glerform.

Fourth, she gave the students four minutes to work together.
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The scaffolding process happened when Miss Kay provided a pattehe to
students to follow which included some sentences she wrote on the Odesk
sentences were a warm up sentences for the class beftaskh€&he scaffolding process
also happened when Miss Kay made the students repeat the sentences aftee.her twi

Finally, Miss Kay let the students work alone. She did not intervemgerupt
the students, except for the two times when she corrected thgréitgp. Miss Kay made
each group work independently of her supervision. The students formed lon
conversations, they depended on the pattern that Miss Kay gave therasthuttured
the sentences that Miss Kay put on the board and formed new senigsing a word or
two from the one written on the board.

Table 9: Engaging Students in a Conversation

Engaging Students in a Conversation

1- Miss Kay's lesson objective was engaging students in differen
conversations settings relevant to topics they had studied before.

2- Miss Kay followed certain steps to achieve her goal and madéuitienss
learn to communicate in different settings.
a. First, Miss Kay wrote several sentences on the board and made the

students repeat the sentences twice after her.
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b. Second, she told the students that they would work in groups to prepare
and perform skits.

c. Third, Miss Kay divided the students into three groups and gave them a
certain skit to perform.

d. Fourth, she gave the students four minutes to work together.

3- The scaffolding process happened when Miss Kay:

a. Provided a pattern to the students to follow which included some
sentences she wrote on the board. These sentences were warm up
sentences for the class before the task.

b. Asked the students to repeat the sentences after her twice.

4- Miss Kay let the students work alone. She did not intervene or inteéhipt
students except for the two times when she corrected thgrfogp. Miss

Kay made each group work independently of her supervision.

5- The students formed long conversations, they depended on the pattern that

Miss Kay gave them, but restructured the sentences thatkdisput on

the board and formed new sentences, using a word or two from the one

written on the board.
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Inquiring about Time in Arabic
Lesson on Nov-24-2009
Miss Kay's lesson objective was to teach the students how to inquire about time
in Arabic. She followed certain steps to achieve her goal. Miss Kay'slesgective

was to teach the students to how inquire about time in Arabic. She followed cepain ste

to achieve her goal. First, she drew a clock on the board and drew the hour and minute to

mark a specific time on it. Second, Miss Kay asked each student in turn to actchen tea
and draw the clock hands for a specific time. Third, the same student would sglect an
fellow student to answer the question, “What time is it?”

Teacher: And now we draw a big clock. This is a big clock, a good one? [The teacher
asked the students for their approval.]

Ann: Of course.

Teacher: Three o’clock, six, o’clock, nine o’clock, twelve o’clock, [The teachexdal
aloud to herself while she was drawing the clock on the board.] And mollv
ask Tom.

Teacher: Please, Tom, draw the time and ask a student “What is the time?”

Teacher: [The teacher looked at Tom and said] Ask the students, Ann or Sue, about the
time.“What time is it?” You are the teacher. Tom, firstvdthe arrows and you
have to ask any of them, “What time is it?".

Tom: Ann. [Tom paused a long time before asking the question, the teacher prompted
him what he should say.]

TeacherAsk them, what time is it?[The teacher repeated her question in English.]
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Tom: What time is it?

Ann: One [It took Ann a long time to answer the question.]

Teacher: Very good, one and a half. [The teacher interrupted Ann and corrected her
because she did not know how to read the time written on the board.]

Ann: And a half.

Teacher: And a half. Very good. One and a half. Yes. One more. [The teacher told Tom
to ask another student.]

Tom: Sue, what time is itQh, let's do the time [Tom had forgotten to draw the hands
on the clock first.]

Teacher: Yes [Tom was drawing hands on the clock on the board.]

Teacher: This is clear? This is clear? [The teacher helped Tom in dréagihands on
the clock on the board. She asked the students if they were easy to read.]

Tom: Sue, what time is it?

Sue: The time is nine.

Teacher: Eleven o’clock. [The teacher looked at the board and changed her answer.]

Tom: We subtract.

Teacher: No, do not subtract. Eleven o’clock. [In Arabic, time is expressed batindi
how many minutes remain till the coming hour, unlike in English where is
often expressed by how many minutes are past the most recentdnaarArabic
“twelve till quarter” would likely be expressed in English“akeven forty-five”.
However, in English one can also say, a quarter till twelve”.]

Ann: Twelve forty five.
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Teacher: Excellent.

Tom: What time is it? [Tom asked the teacher.]

Teacher: Twelve forty five. Twelve forty five.

Ann: That is TwelveJAnn asked Tom.]t is like fifteen to me.

Teacher: Yes, we subtract.

Teacher: The time is twelve forty five. [The teacher wrote the time on Hrd bad read
it loudly with the correct vowel sounds.]

Teacher: The time is twelve forty five. The time is twelve forty fiveven and twelve
always haveaccusative case.

Tom: Mark, What time is it?

Mark: The time is two twenty.

Teacher: One twenty. Two twenty | think. [The teacher was not sure abouté¢he tim
because Tom’s marks on the clock were unclear.]

Teacher: Thank you. Tom. Sally, you are the teacher.

Sally: Amy, what time is it?

Amy: The time is six fifteen.

Teacher: Excellent.

Sally: Lyn, what time is it?

Mark: It is nine [Mark interrupted Sally.]

Lyn: It does not matter. Will be half and five.

Teacher: The time is nine and a half and five minutes [The teacher intercyptadd
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corrected her, saying the time correctly, 9:35, and giving the students the full
answer in Arabic.]

Teacher: And five minutes. [“only” is used in English to refer to the time whild™ e
used in Arabic.]

Lyn: Five minutes.

Teacher: Thank you, Mark.

Teacher: If you do not mind, please [The teacher continued to prompt him while
redrawing the hands on the clock on the board.]

Mark: Jill, what time is it?

Jill: Ah, Ah. [Jill did not answer to Mark right away.]

Teacher: The time is three and five minutes [The teacher interrupteddbatstight
away and said the time for her in Arabic.]

Mark: John, what time is it?

John: The time is five thirty.

Teacher: The time is five thirty. Thank you. Mark please.

Mark: What time is it?

Amy: The time is three.

Teacher: Three forty five. [The teacher interrupted Amy because Aney/lter the
wrong answer.]

Teacher: Three twenty. [The teacher gave a different answer, aogrbeti own
mistake.]

Amy: Three twenty.



136

Mark: What time is it?

Sue: The time is two to ten.

Teacher: To ten [The teacher corrected Amy because she did know how to reaeé the tim
in Arabic and she made a grammatical mistake with “to” becahseused the
wrong vowel sound.] To telways after “to” is accusative[The teacher wrote
the sentence on the board and repeated it twice].

Teacher: Twelve and eleven are always in the accusative case. MetegCher
explained to the students on the board that eleven and twelve o’clockabic Ar
are always used in the accusative case and this requirestbé aestain vowel
sounds when producing them in speech and certain diacritics are used when
writing them.]

Analysis of Classroom Episode by Miss. Kay Inquiring about Time in Arabic
Lesson on Nov-24-2009
Miss Kay's lesson objective was to teach the students how to engiout time

in Arabic. She followed certain steps to achieve her goal. MigssKHasson objective

was to teach the students to how inquire about time in Arabic. Soeéal certain steps

to achieve her goal. First, she drew a clock on the board and dréaauhand minute to

mark a specific time on it. Second, Miss Kay asked each student in turn to achcsea te

and draw the clock hands for a specific time. Third, the same stuwdeid select any
fellow student to answer the question, “What time is it?”
Miss Kay asked Tom to do two things: first, to draw a certain time on the clock on

the board, and second to act as a teacher and ask the other siuglesgion about the



137

time he drew the hands on the clock. Miss Kay repeated her quesfimm and told
him to ask either Ann or Sue about the time. Miss Kay asked Tdinsttdraw the hands
on the clock. Tom drew the hands and called on Ann. However, he didkndhasa

guestion. Miss Kay repeated her question in English and told Tom tAreskhe same
qguestion. Finally, Tom asked Ann about the time he drew on the board. IAtook

long time to answer the question. Ann knew how to say the first péneainswer and
she said, “one”. Miss Kay interrupted her and added the second phae afiswer, “one
and a half”. Ann repeated the complete answer after Miss Kay.

In this instance, Miss Kay intervened directly several tirk@st, she gave Tom
many instructions and directions to perform the task: she aske lsict as a teacher, to
draw the hands on the clock on the board and specify the time, and tcstasleat a
guestion to state the time. It appeared that Tom did not understandvasatquired of
him. Miss Kay asked him directly to ask either Ann or Sue abouirttee Tom still did
not seem to understand Miss Kay. Miss Kay changed her stratelgjpsked him in
English to ask the students about the time. Then Miss Kay intenamkadterrupted
Ann because Ann gave partial answer about the time. Miss Kay gaeasher in full
immediately and did not wait for Ann to think of the answer. Itéscfrom this example
that Miss Kay's intervention was direct, fast. The scaffoldingcess happened when
Miss Kay asked Tom several times to begin his task. She use&giteh and Arabic to
make him understand what was required for him to do.

Miss Kay asked Tom to ask another student about the time. She Jaith “one

more”. Tom drew the hands on the clock on the board to indicate a spen#l Miss
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Kay helped Tom to make the time clear and she asked the stufidr¢ drawing was
clear. Sue said to Tom that the time was nine o’clock. Tom 3ald,subtract the time”.
Miss Kay interrupted Tom immediately and said, “Do not subtrdat’/Arabic, time is
expressed by indicating how many minutes remain till themgmour, unlike in English
where time is often expressed by how many minutes are pasiotarecent hour. l.e. in
Arabic “twelve till quarter” would likely be expressed in Esblias “eleven forty-five”.
However, in English one can also say, a quarter till twelve”sMdiay changed her
answer and said the time was “eleven o’clock”. Ann interruptethtand said the time
is, “Twelve forty five”. In this instance, each one was stating the tiffiereintly.

Tom inquired in English about the time. Miss Kay repeated twicéirthee was
“twelve forty five” to indicate the correct time. Miss Karote the time on the board and
explained both in Arabic and in English that the numbers eleven ancetalelays are in
the accusative case. In this instance, there was a lot of conflsioh subtracting the
time in Arabic. Miss Kay explained how to produce the time ghgaammatically but
there were no further explanations about the confusion that happem#dsabtracting
the time in Arabic. For example; in Arabic if the time is 43" it is said, “twelve till
quarter”.

The uncertainty about time happened because Sue said first thahéheas,
“nine”. Miss Kay interrupted and said the time was, “eleven”. TAan said, “twelve
forty five”. Miss Kay changed her answer and said the time Vtaslve forty five” and
wrote the answer on the board and explained the rules relatedng #tattime when it

is eleven or twelve o’clock in Arabic. Miss Kay intervenegtexal times and finally she
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used the board to explain to the students the correct answer. Teaotevention was
excessive because there were many exchanges between ter t@ad the students.
These exchanges involved a lot of misunderstandings regardingyiotenthe correct

time that Tom had drawn on the blackboard. The uncertainty about theodtueed

because the minute and hour hands that Tom drew were not very clear.

There was another misunderstanding and uncertainty about tellinghéheshien
Tom asked Mark to tell him the time that he drew on the board. M&K'Bwo twenty”.
Miss Kay interrupted him and said, “One twenty”, then she saithifik two twenty”.
This example shows that the teacher herself could not figure otitrita¢hat Tom drew
on the board. The teacher could have avoided such confusion by correctiagpdseon
the clock that Tom drew on the board.

Then, Miss Kay asked Sally to take a turn. Sally drew the heledsly on the
board. Sally asked Amy about the time. Amy gave her the ngdwer. Then Sally asked
Lyn about the time. Mark answered for Lyn right away and stitedtime. Sally
corrected Tom. Then Miss Kay interrupted them immediately and tha&vstudents the
answer in full in Arabic. In this instance, Miss Kay interraptke students and did not
wait to hear them produce the answer in full.

Then Miss Kay asked Mark to act as a teacher and ask the students about the time.
Mark drew hands on the clock to indicate a certain time, then he asked Jill abgutthe t
Jill did not know the answer. Miss Kay interrupted again and ¢faveanswer in full.
Mark marked a new time on the board then he asked John to telh&itmte that he

drew on the board. John gave the right answer. Miss Kay repeat®d dokwer. In this
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instance, Miss Kay interrupted and gave the right answer; she dicaridb get the right
answer from the students.

Then Mark drew a new set of hands on the clock on the board then he asked A
about the time that he drew on the board. Amy said, “The time eg"thMiss Kay
interrupted her immediately and said, “three forty five” but Miisay gave Amy a
different time and said, “three twenty”. Amy repeated aftesdM{ay the correct answer.
In this instance, there was another uncertainty about the tithbas been drawn on the
board and Miss Kay intervened and gave the answer in full to the student.

Mark drew hands on the clock to indicate a certain time theskexlé&Sue about
the time. Sue replied “The time is two to ten”. Miss Kay ected Sue because she made
a grammatical mistake and used the wrong vowel sound with the gtoasa”. Then
Miss Kay wrote the sentence on the board and repeated it 8heeexplained to the
students by writing the words on the board that eleven and twelleeloin Arabic are
always used in the accusative case and this is indicated hyséhef certain vowel
sounds when producing them in speech and certain diacritics are usbdrnnwriting
them. In this instance, There scaffolding process happened when BlysasKed the
students to repeat after her twice what she wrote on the boardromy the accusative
case used when stating times of “eleven or twelve o’clock” in Arabic.

In summary, Miss Kay’s lesson objective was to teach tigests to how inquire
about time in Arabic. She followed certain steps to achieve har Gost, she drew a
clock on the board and drew the hour and minute to mark a specifiotimieSecond,

Miss Kay asked each student in turn to act as a teacher andhdralock hands for a
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specific time. Third, the same student would select any feltkomest to answer the
guestion, “What time is it?”

The scaffolding process was not obvious in most of the interactiowedrethe
teacher and the students for several reasons. There was a loexéintge about telling
the correct time because the hands the students the studentsndtkees clock on the
board were not clear enough to give a clear indication about theeteuoe. This caused
the teacher to be uncertain and change her answers many tinreseatiieg the time on
the clock on the board. The uncertainty about the time drawn on the cldbk board
caused the teacher to intervene immediately and give the correct answer.

The scaffolding process happened when Miss Kay asked the studempeat
after her twice what she wrote on the board concerning theofyihe grammatical case
used when stating the time of “eleven or twelve o’clock” in Arabic.

The teacher intervened a lot and her intervention was direct sindrfanost of
the interactions that happened between the teacher and the students, the teaelddpsee
give the answer in full. It appeared that there was not enoughwafitatime for the
students to produce the answer because Miss Kay intervened too quickly.

Table 10: Inquiring about Time in Arabic

Inquiring about Time in Arabic

1- Miss Kay’s lesson objective was to teach the students how to inquire




142

b.

about time in Arabic. She followed certain steps to achieve her goal:

a. First, she drew a clock on the board and drew the hour and minute
to mark a specific time on it.

Second, Miss Kay asked each student in turn to act as a teaxchdraw|

the clock hands for a specific time.

Third, the same student would se#leny fellow student to answer tk

guestion, “What time is it?”

The scaffolding process was not obvious in most of the interactions be

the teacher and the students for several reasons:

a. There was a lot of uncertainty about telling the correct betause the
hands the students the students drew on the clock on the board w
clear enough to give a clear indication about the precise time.

b. This caused the teacher to be uncertain and change her answgr
times when reading the time on the clock on the board.

c. The uncertainty about the time drawn on the clock on the board c
the teacher to intervene immediately and give the correct answer.

The teacher intervened a lot; her intervention was direct ahdrfanost of

the interactions that happened between the teacher and the sttiue

teacher seemed to give the answer in full. It appeared thrat Wees not

enough of a wait time for the students to produce the answer bédass

Kay intervened too quickly.
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4- The scaffolding process happened when Miss Kay asked the students to
repeat after her twice what she wrote on the board concernirtgptief
the grammatical case used when stating time of “eleven and twelve o’clock”

in Arabic.

An Analysis of Scaffolding Patterns across Miss Kay's Episodes, witiciHar
Attention to Changes across Time

This section is divided into two sub-sections: a summary afdheent covered in
these episodes and a summary of the issues of oral languagetiprothat the students
and the teacher faced in these episodes.

A Summary of the Content Covered by Miss Kay

This section presented a summary of the content that was ddwendiss Kay
during selected episodes. In the first set of episodes on Noveniheviisg Kay taught
the students the concept of negation in Arabic and how to answer a ge®stion in a
polite way. In the second set of episodes On Novemb&r\iss Kay engaged students
in different conversation settings relevant to topics they hatlesl before and how to
inquire about time in Arabic.

Specific problems appeared during students’ oral Arabic senteadeagion in
the class. These were phonological, grammatical, and intervdntiimase problems
varied according to the nature of task and changes that happened tanesand

contributed to knowledge growth.
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Phonological and grammatical mistakes appeared when Miss Kayl dke
students to produce sentences. There were a few instances whkern€aylicorrected the
students’ grammatical and phonological mistakes.

Interventional problems appeared when Miss Kay intervened andlgacerrect
answer to the students. There were many instances where Missnt€rrupted the
students immediately and gave them the right answer.

A Summary of the Issues of Oral Language Production that the Students andctier Tea
Faced in these Episodes

This section includes a summary of the issues that evolved fouhepisodes of
Miss Kay that were transcribed and analyzed in the previoumsedthese episodes
were back to back episodes. The chronology of the analysis showtedtieer's
instructional approach in scaffolding students to produce oral Araehtersces and how

language development happened across time.

During the November DepisodesMiss Kay exhibited the following patterns:
she had students give group choral responses to repeat the patt@wdsher for them.
This pattern defined the structure of sentences students were to produce.

Miss Kay used props (games; newspapers) to structureaogaidge production.
During group work using the game she moved from one pair of studeatstioer to
listen, and she corrected mistakes in form, but she did not moriitsiudénts all the
time.

During the November #4episodesMiss Kay exhibited the following patterns,

she provided model sentences on the board and had the students repeatdhgm t
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group choral responses (as in the earlier episodes). She alsorapedskits; clock on
board) for students to practice oral language production.

In the skits, Miss Kay intervened very little, letting thadeints take over. The
clock prop seemed not to work because the times students drew wagei@ms. This
seemed to prompt the teacher to intervene frequently.

Across all episodesMiss Kay provided models for students to use in oral

language production and had them repeat these at the beginningarfsleShe used
props to structure oral language production (although in one case “thega@Epéed to
fail). She was not always vigilant to interrupt or correct akiss formed during oral
language production.
A Comparison of Mr. Kim and Miss Kay on their Approaches to Scaffolding Oral
Language Production

This section presented a comparison of patterns across teachezs. main
differences were identified: First, the teachers diffenedthe extent to which they
launched models and patterns for students to follow. Second, the sediffesed in the
extent to which they played a direct, central role in scaffgldiral language production.
Third, the teachers differed in the extent to which they claselyitored the accuracy of
the form of oral language production.

Mr. Kim gave the students a pattern to follow and asked them to @roduc
sentences similar to the pattern he gave them. Mr. Kim intedufite students
immediately if they did not produce the correct pattern. Miss Wauyld write a few

sentences on the board and ask the students to repeat these safitenbes and use
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them as a pattern. Miss Kay did not ask the students to follow ttexrpaxactly as she
wrote them on the board. She gave the students the choice of forming new patterns.

Mr. Kim interrupted the students immediately and scaffolded theecttir He
corrected their grammatical and phonological mistakes and as&eduthents to repeat
after him. While, Miss Kay scaffolded the students indirectlydiienot intervene a lot
when she involved them in games, she used material like cups andanttanewspapers
to perform the activity. She only gave them directions to follow andentbhem work
together.

Mr. Kim corrected each mistake the students made in classgdaral Arabic
sentence production. There were many instances where Mr. Kiemhgs instruction in
English and Arabic and reminded the students about the task. Misgi&Kapt correct
students’ mistakes all the time. She delivered her instructionamdg. Only during the
activity of telling time in Arabic did a lot of misunderstandsnaccur this was related to
the way the activity was administered.

Summary of Chapter Four
This chapter presented findings from observations of two teadhets were
videotaped in a private liberal arts college. Ten episodes wecteskfrom three video-
taped classes. These episodes were transcribed and analyzadl Satterns emerged
from the two case studies which presented how the two instrudedsthe scaffolding

processes to support Arabic language learners to produce oral Arabic sentences.
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CHAPTER 5: CONCLUSIONS AND RECOMMENDATIONS

In the previous chapter, the findings and the analyzed episodbks observed
sessions were presented. This chapter discusses general cms¢lustcommendations,
and future researches ideas based on these findings. The chagpitaded into three
sections. The first section discusses general conclusions baséddoms of the
observed sessions and what this study adds to the existing lge@dturlassroom
pedagogy. The first observation session focuses on Mr. Kim’s instmatapproach in
class and the second observational session focuses on Miss Kayistiosal approach
in class. The second section of this chapter presents recommendations. Thelthivdl a
section examines possible directions for future research.

General Conclusions

A central finding in this study was that oral Arabic sentepoeduction was
achieved through several related steps. These steps involved prowidirsgutients a
pattern to follow, subsequently removing the pattern, and askinguiienss to produce
sentences after explaining the grammatical rules.

The teachers differed in the extent to which they launched mautkisadterns for
students to follow. Mr. Kim created patterns, modeled, and monitoesklgl the
students’ oral Arabic language production. Miss Kay provided modetdudents to use
in oral language production and had them repeat these at the beginning of lessons.

Another major finding in this study was that there were a lot of direct andandire

teacher interventions in class where the scaffolding procésggsened. This involved:
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corrections of pronunciation mistakes, sentence repetitions, andfarenband word
order corrections.

The teachers differed in the extent to which they played a doentral role in
scaffolding oral language production. Mr. Kim practiced a strongctscaffolding role
which faded as students became more proficient in sentence productioselénd
correction. Miss Kay intervened very little, letting the students work by thlgas

Mr. Kim intervened directly, interrupted the students, and correctedl the
mistakes. While, in many instances Miss Kay let the studeot& @alone, there were
instances where she intervened and corrected the grammatistakesi but these
instances were minimal in comparison with Mr. Kim.

Mr. Kim used one to one interaction most of the time with thelesits. He
followed a teacher-centered approach. There was only one instheoe Mr. Kim used
group work and asked the students to work in groups of four. While Masg.uked
group work most of the time, she involved the students in many gamedifeardnt
activities which required group work.

Mr. Kim played the role of the expert most of the time whenfasichfig the
students. He intervened directly. While, Miss Kay let the studeoits together. She just
gave the students a few instructions to follow. Granott (2005) refehss type of group
work as the “ensemble” or the active role of the learner.

A major criticism related to the scaffolding practices @nmy instructors is that
the teacher controls the task and gives the students littofreeo express themselves.

In this study Mr. Kim directs the students step by step lieege the task. Miss Kay, on
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the other hand, was dynamic and the students worked independently ntlosttiofie
when to accomplish their task.

This study aimed at explaining the process that occurreckicléss during oral
Arabic sentence production and not on the resulting product. Both of tHeertgac
scaffolded their students differently. Therefore, the resulting prodwsctiffarent.

Mr. Kim focused on making the students produce the correct sentence
grammatically and phonologically. Miss Kay, on the other hand focosedaking the
students work together and learn from each other.

This study adds to the existing literature in the following wéisit is the first of its
type to explore the scaffolding processes in relation to om@biddanguage production,
and (2) it is the first pedagogical study in relation to ctas® instruction that provides a
detailed description of the steps that are involved in teaching gedliAlanguage
production. In addition, this study presents two different observatiorosegbiat enrich
the literature of language learning with varied teachermaustiogy and practices in
teaching oral Arabic sentence production.

Finally, the scaffolding processes happened throughout the clasg, wwhidhing
students oral Arabic sentence production. The scaffolding processksated when the
students became more proficient in the language. Hence, languag®pders
happened gradually and systematically and the students began td tteereselves as

the teacher’s intervention decreased.
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Future Research

Based on the findings and conclusions of this study, several recatations for
future research are made in this section to help to identifgtigne about how the
process of scaffolding can be used when teaching different langkidlgeThese skills
include: listening, reading, writing, and speaking. Future researchdskgplore other
teacher approaches in using the scaffolding process in €lasdly, future research
should explore how scaffolding is achieved in group work. The thres afeaiggested
future research are as follows.

First, future research should look for different dynamics fochieq language
learners on how the scaffolding process is implemented inwlass teaching listening,
writing, reading, and speaking skills to novice language learfiéis. study revealed
there are different stages for the scaffolding process whachitey production of
sentences in Arabic. Future studies on the use of scaffoldingdnirigdanguage skills
should look for similar patterns that can help students to lesteming, writing, reading,
and speaking skills and help them advance in these skills.

Second, future research should examine more cases studies to exfdoent
ways of teaching the same concepts by different teachers, andhleoacaffolding
process was used during teaching and how much the teacher contributgdgirthe
scaffolding process in the class. And further research could tpazenthe findings of
this study with other teachers who teach Arabic or other languages,they used
scaffolding in teaching, and if they come to similar or diffiéreonclusions from this

study.
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Third, future research should also explore how the process of scadfaan be
achieved in group learning. In this study, “collective scaffoldings identified; more
research is needed to examine the role of the teacher in lg@uying and what other

types of scaffolding can emerge when the teacher scaffolds a group of student
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