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ABSTRACT 

The intercollegiate athletic program for women at 

the University of Arizona evolved from a rich heritage of 

activities of dedicated sportswomen. The first provision 

for physical pursuits on the University of Arizona campus 

was made in 1895 when President Howard Billman hired 

Gertrude Hughes to teach physical culture. From that 

foundation in 1895, a fully developed intercollegiate 

athletic program for women has developed. This study 

focuses on the people and events which have shaped that 

program. 

Chapter Two provides a survey of the development of 

women's athletics programs in both institutions of higher 

education and the society at large with some attention to 

the history of women in America in order to form a context 

and comparative format for the Arizona program. Chapters 

Three and Four center on the administrative leadership of 

physical education and athletics for women at the Univers-

ity of Arizona. The influences of Ina Gittings, Marguer-

ite Chesney, Mary Pilgrim, and Donna Miller are presented. 

Chapter Five focuses on the transition period from 

women's club sports to an intercollegiate athletic program 
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f~r women, the impact of Title IX on the development of 

that program, the merging of women's athletics with men's, 

and the role that Mary Roby has played in the development 

of the University of Arizona's women's intercollegiate 

athletic program. 

From its fledgling beginning, due to the contribu

tion of people and events, the program has developed into 

one of the nation's finest from which highly successful 

individuals and teams have emerged. The present program 

offers to current highly skilled female athletes at the 

University of Arizona the opportunity for a qualitative 

athletic experience in which they can maximize their 

capabilities both as students and athletes. 

x 



CHAPTER ONE 

INTRODUCTION 

Intercollegiate athletics for women at the Univer

sity of Arizona, under the direction of a full-time 

associate director of athletics, consists of nine sports 

supported by a budget of more than $759,999. The present 

dimensions of the program are in sharp contrast to the 

limited sports opportunities for female students at the 

University of Arizona in the early part of the twentieth 

century. In the 1912 edition of the "Spaulding Guide for 

Basketball for Women," a document published by the Amateur 

Athletic Union, the following standards for participation 

for women were delineated: 1) the "girls" were not to 

take up gate receipts 2) they were not to play in public 

3) competition would be held in private without admission 

and without sensation, and 4) there could be no newspaper 

coverage (Uniyersity of Arizona Weekly Life, 1913, p. 4). 

Such standards, compared to present ones, seem harsh and 

punitive. In fact, items one through four are in sharp 

contrast to the present circumstances in which gate 

receipts to help support programs are highly desirable, 

playing in public is absolutely essential to promoting a 
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sport, intense competition is the norm, and local, region

al, and national media coverage occurs. 

The perspective of those early standards derived 

from sentiments and philosophical bases underpinning 

"physical culture," a term describing the forerunner of 

physical participation for women at the University of 

Arizona. The classes offered in physical culture were 

designed to give "health, tone and harmony in action n (~ 

University of Arizona Record, 1969, p.38). 

Currently University of Arizona female athletes 

compete in one of the most competitive conferences in the 

country, the Pacific west Athletic Conference. The nPac 

West n was formed in the spring of 1985 and consists of five 

of the members of the former Western Collegiate Athletic 

Association (WCAA), a conference for women in which the 

University of Arizona participated from 1979 to 1985. The 

WCAA boasted a record number of national championship teams 

and individuals as well as a host of Olympians. In 

addition, present athletic offerings provide University of 

Arizona female students opportunities for intense competi

tion, for travel, and for the pursuit of individual 

athletic excellence. 

One purpose of this study was to discover and 

analyze the factors which fostered the development of 

women's athletics at the University of Arizona. The 
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development of the women's athletic program was traced 

through philosophical, sociological, and political changes 

which have created a climate in which women's athletics 

have flourished. Among those factors which were central to 

that investigation are the impact of the Department of 

Physical Education at the University of Arizona on the 

development of women's participation in sport and competi

tion, national philosophic and sociologic attitudinal 

trends relative to the role of women in the American 

society (especially attitudes prevalent in the physical 

education profes~ional associations), and the influence of 

the leadership of key individuals in the Department of 

Physical Education for Women (which merged with the men's 

department in 1975). 

Virtually all opportunity for physical activity for 

female students of the University of Arizona was fostered 

through the Department of Physical Education for Women and 

its forerunner, the program of physical culture. For this 

reason, the evolution of women's sports at the University 

of Arizona takes on a different character than that of 

men's sports, which initially were student run. Na

tionally, the character of both men's and women's sports 

reflected the gender folkways which permeated late nine

teenth and early twentieth century American thought. For 

men, athletics was a natural masculine activity, both 

3 



societally sanctioned and promoted. For women during that 

same period, athletics was a new frontier. In order to 

explore that frontier, women had to contend with gender 

restrictions stemming from sociological, economical, and 

political biases within American society. 

The fact that females were enrolled in higher 

education was in itself problematic. According to the male 

administrative powers during the mid-1800's, a "woman's 

place" could be extended to the campus in order to contrib

ute needed revenue to financially troubled institutions of 

higher education (Berkin, 1979, p. 320). Although females 

were enrolled, policies of segregation were set forth and 

carefully monitored. Women were not accepted in certain 

areas of study such as the professions of law and medi

cine. Higher education for women was encouraged as long as 

females aspired to the profession of teaching or limited 

their study to the liberal arts or to the study of domestic 

science. Those endeavors were consistent with the gender

identified traditional roles of family nurturance, child

rearing, and social reform. Athletics was an activity far 

from any of these gende~-based roles and therefore a 

difficult arena for women to enter. For University of 

Arizona women, however, that entry was led by a woman up to 

the task--Ina Gittings. 
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In 1928 Ina Gittings began a thirty-one year tenure 

of administrative control in the Department of Physical 

Education for Women, the body responsible for the develop

ment of programs designed to enhance sports participation 

for women students on campus. Since 1928 only five women 

have headed the department in which sports programs for 

women were housed--Ina Gittings, Marguerite Chesney, Mary 

Pilgrim, and Donna Miller (all under the auspices of the 

Department of Physical Education for Women) and Mary Roby, 

the University's first and only female Director of Women's 

Athletics (1978-1982). 

Mary Roby began her administrative leadership of 

the sports programs for women while they were still incor-

porated in physical education, and she retained that 

leadership as sports programs for women evolved into a 

full-fledged intercollegiate athle~ic program for women. 

This program now fUnctions administratively as an entirely 

separate entity from the Department of Exercise and Sport 

Sciences--the former Department of Physical Education. The 

fact that the leadership of sports programs for women 

(which had been housed in the department of physical 

education until July of 1982) has been administered by only 

a few women over nearly a seven decade expanse of time 

suggests individual leadership styles may have had a strong 

influence on the development of the program of athletics 
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for women. One would suspect that the growth and direction 

of the program has been greatly influenced by the attitudes 

and professional perspectives of the five women who have 

served in the primary leadership role. Throughout that 

leadership, a strong commitment to sports activity oppor

tunities for all University of Arizona females existed 

through the Department of Physical Education for Women. 

Even before the separation of intercollegiate athletics 

from physical education in July 1982, elitism (stringently 

selective) characterized the women's intercollegiate 

program. Athletic activities for female students at large 

have been offered through intramural organizations housed 

in the Department of Interc~llegiate Athletics. 

Excellence and variety in female sports has not 

been confined, however, to the modern period in which an 

intercollegiate athletic program for women exists. Such 

activities as horseback -riding and marksmanship were two 

physical pursuits in which University of Arizona women 

participated as early as the 192~'s. Participants in 

marksmanship excelled to the point of defeating the 

University of Arizona ROTC marksmen who had defeated the 

top teams in the country. In 1929 Arizona became the first 

university to have a polo team for women ("Collegiate 

Cavalry," 1985, p. 64). 
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The character of the western frontier as well as 

the character of Ina Gittings combined to provide such 

unique opportunities as horseback riding, marksmanship, and 

polo for the female students of the University of Arizona. 

Attitudes associated with the "new woman n of the 1929's era 

contributed as well to providing new frontiers of activity 

for women. The activities listed above were well within 

the range of the experiences of Ina Gittings. Homesteading 

in Montana and war relief work on the Armenian front were 

arduous experiences and prepared her for pursuits well 

beyond the fading Victorian stereotype of th~ domestic and 

retiring female. 

The evolution of women's sports and athletic 

programs at the University of Arizona ~ill be viewed in 

this study against the backdrop of the development of 

women's sports programs across the nation and the history 

of women in America. 

Statement of the Problem 

Relatively little historical research has been 

completed regarding the development of sports programs for 

women generally. The last decade has provided a few books 

(see p. 15) which address the history of American women's 

sports. The thrust of those books will be reviewed in 

Chapter Two. The purpose of this study is to contribute to 

the recorded history of women's sports and intercollegiate 
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athletics at the University of Arizona and to review the 

histor ical development·s of women's participation in sport 

in the United States. In so doing, local history can be 

viewed in the larger contexts of the American woman's 

sporting history as well as American women's history in 

general. 

Definitions 

1) sports--any competitive physical activity which is 

guided by specific rules (Eitzen and Sage, 1978, 

pp. 16-19). 

2) athletjcs--organized competitive activities of a 

physical nature performed by a person trained or 

skilled in exercises, sports, or games requiring 

physical strength, agility, or stamina. 

3) intramural sports--organized competitive physical 

contests engaged in by students individually or in 

teams within the same college or university. 

4) intercollegiate athletics--an organized program of 

competitive athletics including several different 

sports which provides for a highly organized schedule 

of athletic contests in which teams and individuals 

from different colleges or universities compete against 

one another. 

8 



Research Questions 

1) When was it determined that sporting pursuits for women 

should be initiated? What factors were influential in 

this determination? Who was involved and what experi

ences in their backgrounds fostered the determination 

that sports should be initiated? 

2) What were the attitudes opposing the developme?t of 

women's sports and who espoused them? 

3) Were there particular factors which were influential in 

the determination to offer a program of sports for 

women? 

4) What were the early objectives of the sports programs 

and how are these similar or different from the objec-

tives presently stated for intercollegiate athletics 

for women? Were the goals espoused for the programs 

related primarily to philosophical, sociological, or 

phYSiological concerns or a combination of these 

theoretical bases? 

5) What has been the relationship of women's athletics to 

physical education? 

6) Did the development of sports programs for women at 

the University of Arizona reflect national attitudinal 

and participation trends relative to the role of women 

in the society at large? In what ways were these 

trends reflected or not reflected? 

9 
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7) How have the attitudes of the administrative leadership 

in physical education and athletics at University of 

Arizona shaped the growth and development of women's 

sports at the University? 

8) Were the bases of financial support and the provision 

of facilities similar for men and women in athletics in 

the early development of the programs? If major 

differences existed, have these been overcome? If so, 

how has this been accomplished? 

9) Have there been major problems confronting the develop

ment of a program of intercollegiate athletics for 

women at the University of Arizona? If so, have these 

problems reflected local issues or issues of the 

society at large or both? 

Significance of the Study 

This historical study is intended to contribute to 

the preservation of one aspect of women's heritage at the 

University of Arizona. Women were among the first students 

enrolled at the University, yet within historical accounts 

of the institution, little insight into the history of 

women is found. Women have always been a significant part 

of t~e student population at the University of Arizona and 

have participated in sports since the end of the nineteenth 

century. Changes of great magnitude have characterized the 

sports participation of American college women during the 
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twentieth century. The study of sport, as Gerber (1974) 

points out, has been recognized by several academic 

disciplines as an occurrence of sufficient importance to 

warrant investigation. Secondly, a distorted view has 

resulted in that writings on sport and particularly 

histories of sport have focused on sportsmen and men's 

sport, and generalizations made relative to each are simply 

not universally applicable to females. Gerber's point is 

borne out in Abe Chanins' They Fought Like Wildcats, a 

history of athletics at the University of Arizona. The 

reader of that history would likely not know that female 

students at the University had ever graced a court or 

playing field until in the last chapter, Chanin states., 

"Blacks were not the only athletes who were sharply limited 

by prejudice~ it has taken even longer for women athletes 

to gain equality with male athletes" (Chanin, 1979, p.227). 

Additionally, the study was set in the context of 

early historical developments in women's sports in the 

United States in order to offer a comparative format. 

American women's history in general will also be drawn upon 

to reflect the impact of women's movements in America on 

the expanding roles of women in the society. The female 

athlete in America is a modern phenomenon whose existence 

derives in large part from the changing gender system which 



has evolved as a result of women's movements throughout 

American history. 
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A major purpose of the study will be accomplished 

if it is successful in clarifying the factors which have 

fostered the character of the present intercollegiate 

athletic program for women at the University of Arizona. 

Tracing the interplay of educational, philosophical, socio

logical, and political forces throughout American women's 

history provides the most rewarding route for understanding 

the emergence of the female athlete in America. 

Scope and Limitations 

Although general national trends in the historical 

development of women both in the society at large and in 

sports will be discussed for comparative purposes, the 

scope of this study in terms of specific details will be 

limited to the sport and athletic programs for women at the 

University of Arizona from the late 1899's to 1985. The 

historical events and persons contributing to the growth 

and development of those programs and the educational, 

philosophical, and sociological factors which affected that 

growth and development are the focuses of this study. 

Events and attitudes, both institutional and societal, 

influenced the development of sports and athletic programs 

for women. Both will be acknowledged and analyzed. 

Limitations in the availability of existing documentary and 



interview sources have inevitably restricted the data base 

for this study. 

All sports and athletically related programs for 

women at the University of Arizona originated in the 

Department of Physical Education. Intercollegiate 

13 

athletics for women which now exist at the University 

evolved from those early beginnings. The intent of this 

research was to trace that evolution. Although a program 

of intramural athletics still exists, it is not under the 

jurisdiction of the Department of Exercise and Sport 

Sciences (the forerunner of which was the Department of 

Physical Education), the intramural program which currently 

exists will not be a focus of this study. The evolution 

from physical exercise for fitness to sports activities to 

intercollegiate athletics is the specific progression which 

will be studied. The study will encompass two aspects--l) 

a general historical review of the development of women's 

sports from the late 1890's to 1970 and 2) a more specific 

history of the program of intercollegiate athletics for 

women at the University of Arizona from 1970 to the 

present. 

Assumptions 

The writer assumes that the viability of an 

athletic program for women in an institution of higher 

education is evidenced by the existence of women students 



participating in sports throughout the history of the 

institution. Historical studies have traditionally been 

justified by the overriding fact that ·study of·the past 

leads to better understanding of the present with implica

tions for the future. In the case of women's athletics, 

14 

this rationale became increasingly ~pparent in 1972 with 

the passage of Title IX which mandated equality of oppor

tunity for women and fostered rapid growth and expansion. 

Studies which relate specifically to women can assist those 

who are responsible across the country for the continuing 

development and expansion of women's athletic programs. 

The writer further assumes that the information derived 

from interviews is correct and that .all important sources 

have all been examined. 

Methodology 

The development of sports and athletic programs for 

women at the University of Arizona from the earliest to the 

present time will be traced with a focus on those factors 

delineated earlier in Chapter "ne. This appr.oach has been 

chosen in order to trace the evolution .of physical activi

ties for women from the promotion of health through 

exercise and recreational pursuits, to sports participa-

tion, and finally to the fully developed program of 

intercollegiate athletics. 
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Prior to inve~tigating the two approaches previous

ly described, a general historical survey of the early 

development of women's physical activity and sports 

participation in the United States will be included for 

comparative purposes in Chapter Two. That survey was 

accomplished by reviewing the literature which has been 

written about the development of women in sports both in 

institutions of higher education and the society at large. 

Particular attention was paid to the definitive text on the 

history of women's sport in America, The American Woman in 

Sport (1974) by Gerber, Felshin, Berlin, and Wyrick. 

Another significant work is Her. Story in Sport; A Histori

cal Anthology of Women in Sports (1982), edited by Reet 

Howell. Boutilier and SanGiovanni's The Sporting Woman 

(1983) offers an expansive political, SOCiological, and 

psychological view of the experience of women in sports. 

An insightful feminist perspective is offered by Stephanie 

Twin in Out of the Bleachers (1979). Although many other 

sources were consulted in Chapter Two in reviewing the 

history of women's experience in sport in America, the 

sources listed above were pivotal ones. Dorothy Ains-

worth's History of Physical Education in Colleges for WOmen 

written in 1939 provided a myriad of insights into the 

early beginnings of physical education for women. Good-

sell'S Pioneers of Women's Education in the United States 

.,.J • 
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(1931) made it possible to understand the times in which 

education for women in America was becoming a reality. An 

expansive overview of the role of women in the context of 

American society is thoroughly presented in Ryan's Woman

hood in America (1983). 

16 

In researching the history of the evolution of 

women's athletics at the University of Arizona, primary and 

secondary sources which follow were used in collecting 

data. These sources were analyzed in accordance with 

internal and external critical techniques of historiograph

ical methodology. A pr imar'y source used in collecting data 

for this study was oral interviews. Among those inter

viewed were past presidents of the University of Arizona, 

Dr. Richard Harvill and Dr. John Schaefer, and former 

leaders of the Physical Education Department (now Exercise 

and Sport Sciences), Mary Pilgrim and Dr. Donna Mae Miller; 

Dr. Mary Roby, the first and only female associate athletic 

director at the University of Arizona; former adminis

trators of other segments of the University such as Evelyn 

Kirmse; former and present female athletes of the Univer

sity of Arizona as well as female sportswomen and athletes 

of the University of Arizona who represent various decades 

of the twentieth century since the 1929's to the present 

time. 
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Other primary sources used include yearbooks from 

19B3 to the present, university catalogs (formerly called 

registers) from 1895 forward, departmental and university 

records, minutes of meetings, pictures from departmental 

and university sources as well as the special collections 

department of the University library. Personal scrapbooks 

of some forward-thinking individuals have provided invalu

able information. Ina Gittings, for example, left her 

legacy in many forms, but one was a scrapbook that was 

obviously painstakingly prepared called "Ina Gittings 

Participates in Fifty Years of Physical Education from 1902 

to 1952." Maxine Hudlow King, a former student of the 

University and active sportswoman in the late 193B's and 

early 1940's also provided a tremendous overview of the 

sport of tennis in a scrapbook that follows that sport 

through five decades at the University. Annual reports of 

the former Department of Physical Education for Women 

constituted another beneficial primary source. Newspaper 

accounts of events which transpired relative to women in 

general and women 'in sports particularly have provided 

insights into the decades of the twentieth century. 

The data were collected and then analyzed for 

a~thenticity through 90mparison with other sources in orqer 

to attempt to eliminate any discrepancies in facts. For 

example, information derived from interviews was compared 



with data available in records such as minutes, yearbooks, 

or other written accounts. The information gathered 

through all sources was synthesized and put into narrative 

form for the purpose of describing the historical evolution 

of women's involvement in sport at the University of 

Arizona from its modest beginnings of gymnastic exercises 

and limited sports participation to its full-fledged, nine 

sport intercollegiate athletic program which participates 

in the most competitive athletic conference for women in 

the United States. 



CHAPTER TWO 

EARLY INFLUENCES FROM EDUCATION AND SOCIETY 

In Chapter Two, a review of the early influences on 

the development of physical activities and sports programs 

for women in America will be presented. In the first half 

of the chapter, the review will center on the developments 

of such programs in institutions of higher education. A 

specific focus of the review will be the role that female 

physical educators played in introducing physical activi

ties and sports to women. 

Several factors affected the introduction of sports 

for women. Nineteenth century attitudes toward the 

physical capacities of women, the gender system which 

defined appropriate feminine behavior, and the gender-based 

educational opportunities which existed for women shaped 

the development of sports programs for women. Each of 

these impacts will be discussed. In the second part of 

Chapter Two, the review will concentrate on developments in 

the society at large which were influential in breaking the 

ground for women's entry into the male-dominated world of 

sports. 
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Early Influences from Education 

The early development of women's athletics in 

educational institutions in America was inextricably tied 

to the physical education profession. From the beginning 

of the first association of physical educators, women were 

professionally involved. At the formation of the Associa

tion for the Advancement of Physical Education (AAPE) in 

1885, six of 49 charter members were women. Helen C. 
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Putnam, head of the Vassar College gymnasium and ardent 

worker for women's suffrage, was chosen as one of three 

vice presidents (Lee and Bennett, 1985, p.28). Although 

the professional association of physical educators was in 

its formative stages in 1885, "several women's colleges had 

offered classes in calisthenics for many years but none as 

yet had departments of physical training" (Lee and Bennett, 

1985, p.2B)~ At Mt. Holyoke in 1848, a friend of Emily 

Dickinson who was enrolled in the institution, described in 

a journal that he "saw some of the young ladies exercise in 

calisthenics a species of orthodox dancing • • • they 

imagine that this is very conducive to health, strength, 

gracefulness, etc." (Gerber, 1974, p. 50). It was gen

erally suspected by early founders and presidents of higher 

education institutions that women lacked the physical 

stamina to endure the rigors of higher learning, therefore, 

exercise for women was considered important to help to 



compensate for such physical deficiencies (Gerber, 1974, 

p. 49). The suspicion was directed toward white women of 

the middle and upper classes who were expected to embody 

the Victorian stereotype of fragile femininity. For the 

most part, higher education was available only to women in 

those economic classes. 

As the AAPE took shape, women remained actively 

involved in the Association as both participating members 

and officers (Lee and Bennett, 1985, p.26). The profes

sional involvement of women and their active part in 

d~veloping calisthenics for women did not, however, make 

them immune to Victorian biases about the role of women. 

Mary Taylor Bissell, M.D., of Bryn Mawr College, was the 

first woman to appear on the program of the convention of 

the AAPE in 1888. She discussed the eXisting prejudice 

concerning women attending college and participating in 

exercise classes and the need to change the prejudicial 

attitudes (Lee and Bennett, 1985, p. 21). 
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The societal view of womanhood in the latter part 

of the nineteenth century specified horne and hearth as 

woman's proper place although women were experimenting with 

roles in the broader public sphere. Barbara Solomon (1985) 

cites examples of female physicians, writers, ministers, 

and educators in her history of women in higher education 

in America, In the Company of Educated Women. These women 
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were the exceptions, however, for it was domestic sciences 

and liberal arts that dominated the curricular focus of 

early nineteenth century educational programs for women. 

This focus had been particularly representative of many of 

the women's colleges. Later in the nineteenth century, the 

curriculum was expanded in women's colleges, and women were 

also enrolled in co-educational institutions where exposure 

to more diverse professional preparation was more likely. 

Many of the women's colleges had physical culture or 

calisthenics classes for women. These classes were 

initially introduced by female education pioneers in order 

to improve the health of female students and to better 

prepare them for the rigors of study. This development 

would spread to co-educational institutions. At one of 

them, Oberlin College, during this period, Delphine Hanna 

headed the only physical education department in a co-edu

cational institution. 

At both· women's colleges and co-educational 

colleges, several issues attended the physical education of 

women. The issue of whether women were physiologically 

capable of calisthenics was raised at the 1894 convention 

of the AAPE. The issue was not new at that time, however. 

It had been addressed by such pioneers of education for 

women as Emma Willard, Catherine Beecher, and Mary Lyons in 

the first half of the nineteenth century. At the 1894 

.,-r ..... 
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convention, Eliza Mosher responded to the question of 

female physical incapacity by saying "If gymnastic work 

were begun in childhood, as it should be, heavy work would 

be easy and not harmful to the majority of girls and women 3 

(Lee and Bennett, 1985, p.23). Mosher's implication that 

inability in physical pursuits was environmentally based 

was later borne out in scientific studies at the University 

of Chicago near the end of the nineteenth century and 

continued to be borne out in physiological research and by 

women participating in sports even into the twentieth 

century. Research and athletic accomplishments of females 

have proven that females were and are quite capable of 

physical endeavors formerly considered impossible. A 

recent breakdown of modern biases came with the success of 

women in the marathon at the 1984 Summer Olympic Games. 

Nearly a hundred years have passed since Mosher attempted 

to refute ideas about inherent female physical incapabili

ties, yet similar allegations must still be challenged. 

The argument that women were not strong enough 

conflicted with the reality of the female experient:e during 

the previous century; for in the Colonial period, people in 

general filled their days with physical labor. "Men, 

women, and children worked to build and furnish homes, to 

clear and plant fields n (Ainsworth, 1930, p. 1). The 

stereotype of female physical incapacity was also in sharp 



i'" 

2.4 

contrast to the performance of women in the economy_ In 

reality, by the mid-1800 I s, industrialism had left no 

doubts about the physical capacity of females. In the 

textile and shoe factories in the New England and Mid

Atlantic states, it was young middle-class females who 

endured the "work time discipline" of ever-increasing 

productivity demands. Later in the nineteenth century, it 

was immigrant and lower class women who survived the twelve 

hour days in the sweat shops of industrial America. 

Throughout both periods, and before, it was black women 

who, as early as age six, began picking cotton from sunrise 

to sundown in the rural South (Ryan, 1983). 

Biases about feminine physical capacity, therefore, 

were class-based and part of a gender system which clearly 

defined the roles of women in middle and upper classes of 

society. The issue strongly affected those women who 

enjoyed the privilege of higher education in America. 

Within the classes for which education was an option, "the 

first physical education designed for women was for the 

purpose of improving the condition of girls and women who 

now lived a life of comparative ease compared to their 

Colonial sisters" (Ainsworth, 1930, p. 2) and compared to 

their lower class and black sisters. The improvement of 

their condition, however, was for the purpose of enhancing 

their performance in their roles as wives and mothers, 
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cultural guardians, and protectors of the social order of a 

male-dominated society. The spheres in which women were to 

perform these functions were primarily the home, the 

school, and to a more limited extent, the community (Ryan,· 

1983). 

The forms of exercise which were promoted were 

consistent with these societal roles. For the middle and 

upper classes, dancing was among the most popular forms of 

exercise at the time and was taught in the cities and the 

boarding schools, which became popular during the Colonial 

era. "This emphasis did not off~~d the current opinion of 

that which was both possible and appropriate for the 

feminine co·nstitution and mentality" (Ainsworth, 1930, 

p. 3). The women's colleges promoted socially acceptable 

forms of physical activity such as dancing and exercise 

forms which contributed to the overall health of females. 

At first the type of exercise offered was intended to 

correct defects endemic in the Victorian lifestyle of the 

young women. Spine weaknesses were common as well as 

maladies caused by wearing severely restricting garments. 

Lucas and Smith describe the results of such practices in 

the following passage: 

Women were tied from bust to hip in a constricting 
garment which attempted to create a wasp-like waist 
where nature intended none. For a woman to have a 
15 or 18 inch waist was not unusual. By constrict
ing the viscera into the area occupied by the 
lungs, there was little room for breathing. Acts 



of fainting by nineteenth century women were as 
much a function of the physiology of oxygen depri
vation as they were of social custom (1978, 
p. 259). 
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To address the health issues of women, the early proponents 

of education for women reinforced the social and corrective 

rationale for physical eXercise. The gender-defined roles 

of women, for the most part, found little opposition in the 

female seminaries and colleges. Sophia Smith, who endowed 

Smith College, had the dormitories and buildings built as 

single stories because she believed that going up and down 

stairs would harm the female reproductive system. The 

female pioneers of education for women such as Emma Willard 

(Troy Female Seminary), Catherine Beecher (Hartford Female 

Seminary), and Mary Lyon (Mount Holyoke Female Seminary), 

Reach favored a different type of physical education for 

gir1s R (Ainsworth, 1939, p. 4). Willard favored dancing, 

Beecher, calisthenics, and Lyon preferred exercise that was 

associated with domestic chores. The common purpose for 

the exercise programs of each of the three seminaries was 

to better prepare wives, mothers, and teachers for their 

societal roles and to better prepare them for the rigors of 

higher education. 

Although these forms of physical education in the 

mid-1899's were quite basic compared to present standards, 

even these were taught only in the more advanced schools. 

Each form of exercise was not only well within the gender-
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based code of conduct for women,. but served to promote the 

code. Calisthenics, dancing, and exercises associated with 

domestic chores centered on both the correction of physical 

weaknesses and the promotion of healthful activity and 

graceful movement. The beliefs that physical education 

should be restricted to correction and socially acceptable 

activities were generally quite common and as history 

shows, long enduring. 

Dating from the latter part of the mid-nineteenth 

century, the introduction to America of the various 

"gymnastics" systems by German and Swedish practitioners 

had a major impact on the forms of acceptable physical 

education for women. "In 1860, Dio Lewis introduced his 

system of light gymastics in Boston where the following 

year he opened his Normal Institute for Physical Education" 

(Ainsworth, 1930, p. 7). Lewis' light gymnastics empha

sized flexibility, agility and grace of movement using 

rings, wands, and wooden dumbbells (Ainsworth, 1930, p. 

7). The German gymnasium emphasized strength-building, 

swinging and hanging on bars, and the use of heavy appara

tus and pulleys, all of which were more appropriate for 

those already fairly fit (Ainsworth, 1930, p. 5). Lewis' 

"new gymnastics" was designed for those less fit (children, 

women, the obese, older men) and was more preventative in 

focus. Lighter, more portable equipment which allowed 



greater movement and emphasized the strengthening of 

respiratory muscles was used (Howell, 1982, p. 383). This 

form of exercise was popular with the leaders in educa

tional institutions and clearly was consistent with the 

"lighter" approach to exercise. The strength-building 

character of some of the other German systems had been 

criticized by educators who believed it to be unsuitable 

for women. Although the Normal Institute for Physical 

Education was open for only seven years, "For the next 

twenty years those who were trained there were teaching 

gymnastics to girls and women in schools and colleges" 

(Ainsworth, 1939, p. 7). 
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As a myriad of schools for women opened from 1869 

to 1999, issues surrounding the physical education of women 

were widely discussed. The rationale that exercise 

prepared women for the rigors of education was reinforced 

as more rigorous curricular approachen became part of the 

women's college curriculum as well as the co-educational 

institutions. 

College education for women was part of the 
nineteenth century women's rights movement, and 
those who formed the women's colleges or were 
associated with women in coeducational institutions 
believed that women must be physically active and 
healthy if they were to succeed in intellectual 
efforts" (Lucas and Smith, 1978, p. 261). 

Women's colleges such as Barnard, Bryn Mawr, Elmira, 

Goucher, Mills, Mount Holyoke, Radcliffe, Rockford, Smith, 



29 

Vassar, Wellesley and Wells carried the tide of the new 

wave of physical education called "physical culture." 

Pantomime and graceful movements and gestures constituted 

the core of two major forms of physical culture--the 

Delsarte System and Emerson's School of Oratory. The trend 

to include physical activity in the educational process of 

females continued to grow. 

During the introduction of all these systems, the 

newly formed AAPE was working to define the aim and 

objectives of the profession of physical education. Their 

stated purposes involved high and broadly-reaching ideals. 

In his address to the 1887 meeting of the AAPE, the associ

ation's president, Dr. Hitchcock, inspired the members by 

stating, nLet the thought be eminent and predominant with 

us that the highest aim of all our special work is to 

develop the most perfect type of man and woman in body, 

soul, and spirit" (Lee and Bennett, 1985, p. 21). In 

1893, Thomas D. Wood of Stanford answered the question of 

"What is physical education? n with the following: nThe 

great thought in physical education is not the education of 

physical nature, but the relation of physical training to 

complete education, and then the effort to make the 

physical contribute its full share to the life of the 

individual, in environment, in training, in culture" (Lee 

and Bennett, 1985, p. 22). nComplete" education for 

"". "" ".' .-;:~". 



f~males, however, was not the same as "complete" education 

for males. With few exceptions, education of women 

primarily encompassed the home sphere--preparation in 

domestic sCience., moral education, and cultivation of 
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emotional sensitivity for later nurturance of children and 

husband (Ryan, 1983). "Complete" education for young women 

in the female seminaries and colleges involved a term or 

two after which, in their mid-teens, they returned home to 

"complete their domestic education at their mother's sides" 

(Ryan, 1983, p. 135). 

Even in the women's colleges where the curriculum 

began to parallel that in the men's colleges, the purpose 

of education for the sexes differed. A demanding curricu

lum for men was intended to prepare males for careers 

ranging from business and industry to the professions. For 

women, a similar curriculum was intended to prepare them 

for feminine-defined roles of teaching and other service 

orientations within the female sphere. As long as the 

college activities for females were socially acceptable 

(consistent with gender-defined female roles), approval was 

widespread. When the character of sports activities 

transgressed those gender-based boundaries, vocal opposi-

tion from education, medicine, and from the society at 

large resulted. 



From a societal point of view, a woman speaking 

from a public platform, for example, was totally unaccep

table. Even such pioneers in the education of women as 

Beecher and Lyons, often had male relatives or friends 

present their ideas to the influential males of the 

community. In the context of such a restrictive gender 

system, it is easy to understand why physical pursuits 

which had been historically male-defined for centuries, 

were only marginal activities for women. 
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In the colleges, a philosophy stressing the social 

values inherent in physical activity had gained favor. 

Although social and moral values had always been part of 

the educational programs for women in America, they became 

a major focus in physical education. This focus was 

consistent with the gender pattern of the times and offered 

an acceptable focus for women physical educators who 

consequently proved to be guardians and-promoters of the 

social order as well as promoters of healthful activities 

for females. The focus on social' values was a response to 

the influence of Dewey whose philosophy was affecting 

programs throughout education. He advocated that "educa

tion should be a freeing of individual capacity in a 

progressive growth directed toward social aims" (Howell, 

1982, p. 442). The Deweyian focus on social values helped 

to broaden the philosophic base of physical education which 



had been criticized for its singular emphasis on the body. 

Physical education, as a result, moved toward the main

stream of America~ educational missions. 
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The embracing of social aims was intensified by an 

article written by Dr. Thomas Wood and published in 1910 by 

the National Society of the Study of Education. In this 

discussion, he promoted the idea that physical education 

should include more expansive purposes. It should be 

concerned with the whole person and focus on the inter

dependence of physical, intellectual, and moral aspects of 

life. Physical education was urged to address these 

educational needs. Opposition was heard at first from some 

physical educators insisting that the problems of exercise 

should remain the central focus of their professions, but 

at a meeting in 1911 at Radcliffe College, the women 

physical education directors in New England conceded that 

concern with only the "physica1 n was too narrow (Ainsworth, 

1930) • 

Exercises, regardless of what gymnastic theory they 

were based upon, offered limited opportunity for addressing 

concerns of an intellectual, social, or moral nature. In 

games and sport, however, behavioral components could 

easily be incorporated. The influence of the" social 

science disciplines, out of which Dewey had come, created 



an expansive mission for physical educators. Lee and 

Bennett summarized the new emphasis: 

The great thought in physical education is no 
longer the education of the physical nature, but 
the relation of physical training to complete 
education, and then the effort to make the physical 
contribute its full share to the life of the 
individual, in environment, in training, and in 
culture (1985, p.22). 

To accomplish this mission, the physical education profes

sionals supported the development of a triangular focus 

within their programs. The three aspects of that triangle 

included the broad base which was the curricular sports 

program, the intramural program, and at the top and 

philosophically determined to be the least emphasized, was 

the intercollegiate sport program (Gerber, 1974). This 
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curricular design evolved from the earlier focuses through 

which physical education had progressed. The design 

integrated physical education's progression from physical 

activity for the correction of bodily defects, through the 

gymnastics phase which was followed by the health promotion 

and prevention phase, and finally through the period of 

Deweyian influence resulting in a broad-based mission for 

physical education. This evolution required nearly a 

hundred years beginning with the female seminaries and 

later the multiplying educational institutions of the first 

three decades of the twentieth century. 
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Although gymnastics and physical culture had led 

the way for physical activity at educational institutions 

for women, Rsportsn became a symbol of emancipation--the 

emancipation from the physical incapacity stereotype. 

Reollege women, by participating in sports, were helping to 

break down the stereotyped image of women as taper

fingered, narrow-chested, lily-cheeked girls n (Lucas and 

Smith, 1978, p. 262). The college women reflected the 

enthusiasm shared by sportswomen in the society at large. 

Those early sportswomen braved social custom and were more 

often than not scorned for their pursuits. Female sports 

participants undoubtedly shared the sentiments of Anne 

O'Hagan, a golfer, who said that "the entrance into the 

realm of sports is the most cheering thing that has 

happened [to women] in the century past" (Gerber, 1974, p. 

21). 

Sports was also the vehicle of entry for physical 

educators to address the broader educational missions of 

their profession. What better place to teach moral, 

ethical, and social norms than in games and sports? Sports 

participation by women, however, occurred prior to sports 

becoming part of the curriculum. Games and sports activi

ties had become quite popular at the beginning of the 

second half of the nineteenth century. In the 1860's and 

70's the introduction of particular sports into the society 

-
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had increased participation by females both in educational 

institutions and the society at large. As a result,' 

participation in a variety of activities ensued, including 

archery, bowling, boating, baseball, track and field, 

horseback riding, skating, swimming, ice hockey, golf, 

tennis, and basketball. 

An 1860's graduate of Vassar recalled her baseball 
playing days in Poughkeepsie, New York, and the 
college girls' anti-social sporting ways: "The 
public, so far as it knew of our playing, was 
shocked, but in our retired grounds, and protected 
from observation even in these grounds by shelter
ing trees, we continued to play in spite of public 
censorship (Lucas and Smith, 1978, p. 262). 

Diverse educational institutions from private women's 

colleges to state universities offered opportunities to 

college women in over a dozen sports from walking to 

football (Gerber, 1974, po 8). By l89B, virtually all of 

the schools had a sports program. Interclass and inter-

school games became common "despite the concern of leaders 

who feared the evils which had already infected men's 

school and college sports" (Lucas and Smith, 1978, p. 

265). 
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Of all the games to which young college females had 

been introduced, basketball, which was introduced by Senda 

Berenson at Smith College in 1891, became the acclaimed 

game of college women across the nation (Lucas and Smith, 

1978, p. 262). "The men's rules were modified by Berenson 

soon after the first jump ball when a Smith girl dislocated 
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her shoulder" (Lucas and Smith, 1978, p. 262). In response 

to the phenomenon which was occurring in women's participa

tion, at the 1899 AAPE Council meeting, a committee to 

study the many diverse modifications in girls' basketball 

rules was formed. Alice Bertha Foster of Oberlin College 

was made chairperson; Ethel Perrin of Boston Normal School 

of Gymnastics, Elizabeth Wright of Radcliffe College, and 

Senda Berenson of Smith College were the committee mem

bers. "Thus were planted the first seeds of today's 

Division for Girls and Women's Sports" (Lee and Bennett, 

1985, p. 24). This became the regulatory body for girls 

and women's sports well beyond the mid-twentieth century. 

The journal of the AAPE, the American Physical 

Education Review which was first published in 1896, served 

as an early written testimony to the increasing participa

tion of women when the first female-authored article 

appeared in the publication in 1897. The title of the 

article by Alice B. Foster was "Basketball for Girls." For 

reasons primarily related to the bias that female players 

should be prevented from exhausting themselves, the rules 

for women's basketball differed from those of men's basket

ball. Ironically, however, the limitation of three 

dribbles, which for years characterized women's basketball, 

came about simply because "some enterprising player then 

decided to dribble the ball in between three-second breaks" 
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(Lucas and Smith, 1978, p. 263). Prohibiting a player 

from holding the ball for more than three seconds had been 

designated a rule which was to prevent a player from 

grabbing the ball from another player. The players 

initially had a tendency to grab the ball from each other, 

a roughness which was in conflict with the Victorian ideal 

of proper lady-like behavior. Senda Berenson, in order to 

prevent the player with the ball from simply standing there 

with it, created the 3-second rule which forced a player to 

pass the ball. "These rules--no grabbing of the ball, 

three seconds to pass, three dribble limit, and a divided 

court--were the basis for twentieth century women's 

basketball until the 1965's when the game reverted 

basically to men's rules once again" (Lucas and Smith, 

1978, p. 264) in most parts of America. 

Basketball also became the sport which symbolized 

the issues which were to occupy the philosophical discus

sions of women physical educators for the decades which 

followed. Because the curriculum of physical education 

became more and more dominated by sports, issues surround~ 

ing sports became central. Issues relating to a proper 

model for women's sport, competition, extensiveness of 

fears surrounding sportswomen and masculinity, as well as 

corruptive practices in sport became increasingly focal. 

., 
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The model which was to characterize sports for 

women became a major issue for the female physical educa

tors. The issues of "competition" and "masculinity" were 

problematic as young women embraced the game with enthusi

asm and zeal. Although women physical educators had 

supported the idea that sports could be substituted for 

exercise in the curriculum, the purposes of those sports 

were to be consistent with good health, social values, and 

skill development--in that order. To complicate matters, 

scientific evidence supported sport as a fitness agent 

equal, if not superior, to gymnastic exercises. A study at 

Wellesley College in 1893 "determined that crew could be as 

beneficial to the physical improvement of women as gym

nastics was thought to be" (Gerber, 1974, p. 52). Such 

findings supported the societal acceptance of sport which 

further influenced the substitution of sport for gym

nastics. As the sports popularity trend continued, 

evidence supported the viability of sport, and womenls and 

menls sport became more and more similar, the alarm among 

female physical educators increased. Male physical 

educators such as Luther Halsey Gulick were also concerned 

as will be discussed later in the chapter. 

The male model for sports included aggressive 

competition, a high premium on winning, the selection of 

the talented few for teams, and the general promotion of 
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masculine attributes. The nineteenth century gender system 

defined true womanhood in terms of a superior nature 

characterized by purity, piousness, and gentleness (Ryan, 

1983). Though the social roles of women were changing, 

teachers were still charged with the responsibility for 

guarding the social order and serving as proper models for 

the feminine code of conduct. This code of conduct was in 

distinct contrast to the attributes of roughness, aggres

siveness, and competitiveness which characterized men's 

sports and were ostensibly outside the female sphere. 

Displays of such attributes by female basketball players 

created no small problem for female physical educators. 

The female physical educators themselves walked a 

fine line in terms of acceptable feminine role identity. 

As professionals, they were visible in the public sphere of 

education as well as being visible in a clearly defined 

masculine arena--sports. The conflict created by the 

mimicking of the male-model of sports by female students 

and the inherent identity with masculinity and competitive 

behavior itensified for the female physical educators. A 

separatist organizational posture on the part of the female 

physical educators resulted. 

Many of the leaders became singularly intent on 

creating greater philosophical and behavioral distinctions 

between men and women's sports. They feared the "evils 

..-I-... :' ','.~ 
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which had already infected men's school and college sports" 

(Lucas and Smith, 1978, p. 265). As a result, a vocal body 

of women developed which was instrumental in changing the 

course of women's sports participation. Among those 

spearheading the effort was Elizabeth Burchenal, a leader 

of women's athletics in education, who strongly opposed 

inter school competition and the coaching of girls by men. 

She objected to the imitation of highly competitive men's 

sports. She favored "sports for sport's sake"--a slogan 

which would become a hallmark of the philosophy of the 

female physical educators. 

Within the profeSSion of physical education, an 

intense effort was mounted for.self-direction of women's 

sports. "Sound educational outcomes under female leader

ship" became the focus for the women in the physical 

education profession (Lucas and Smith, 1978, p. 264). It 

may have been stated best by a forceful woman physical 

educator who, when speaking before a mixed audience, spoke 

for her sex--"We are setting forth under our own sail, with 

women at the helm and women manning the whole craft" (Lucas 

and Smith, 1978, p.264). Lucas and Smith summarize, 

"Though the charge was stronger than the action which 

followed, it was an indication that not only was women's 

sport growing in educational institutions, but that women 
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wanted to have a controlling voice over its direction n 

(1978, p.264). 

The female physical educators clearly assumed the 

burden of proper socialization and protection of the 

feminine social order. As players on the public stage, the 

physical educators chose to function according to the more 

traditional domestic models characterized by social order 

guardianship. It was a complex period for the female 

physical educators. Being both public servants and role 

models for their gender often presented conflicting 

realities. To complicate the matter, women in physical 

education lived with ambiguities and dangers which accom

panied any women who ventured into the marginal areas of 

the gender system. Clearly, sports were fiercely male

dominated. 

Even more, sports had been specifically designated 

as a rite of passage into manhood. Industrialism in 

America had undermined the opportunities for males to 

exercise the masculine attributes so highly prized in an 

agrarian society. Sports had emerged as a masculine 

frontier to fill the void that industrialization had 

created in the need to exercise physical strength, power, 

and masculine prowess. By embracing a profession in which 

sports had become a dominant element, women had entered 



42 

into a complex arena in which their identity as fem~les was 

on the line. 

Some modern women in athletics speculate that the 

discomfort of female physical educators in finding them

selves in such a marginal position within the accepted 

gender s'tructure created a paranoia which led to extreme 

reactive measures. A separatist organizational posture 

within the profession of physical education as well as a 

tight reign of philosophical control within that organiza

tional structure served a purpose. Clearly, socially 

sanctioned games provided safety from the suspicious eyes 

that questioned the femininity of those who transgressed 

the line of acceptability into a territory reserved for 

pursuits of masculinity. The extent to which role con

flicts for women resulted from involvement in sport will be 

addressed later. Suffice it to say at this point that, 

clearly, "as women move into non-traditional spheres of 

work, great concern arises about how they will grapple with 

their femininity" (Boutilier and San Giovanni, 1983, 

p. 117). The direction and quantity of participation by 

women in sports could be closely regulated within the 

separatist organizational structure which they had 

created. Clearly, there was a move by the leaders of 

women's sports to retreat from the position to which 
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women's competition had advanced and from the role conflict 

that such competition produced. 

By the latter part of the nineteenth century, 

several institutions were involved in competitive intercol

legiate sport. In 1894, although the Vassar faculty would 

not grant the tennis club the permission necessary to 

accept, Bryn Mawr challenged Vassar to a tennis tournament 

(Litchfield and Mallon in Gerber, 1974, p. 62). Those 

schools recording the first intercollegiate contests were 

the 

University of California at Berkeley vs. Stanford 
University and the University of Washington 
vs. Ellensburg Normal School--both sets of competi
tors having had an intercollegiate basketball 
contest in 1896. Great interest was shown in the 
game at Washington, about six hundred people having 
been present, men being present for the first and 
last time (Gerber, 1974, p. 62). 

-Because most contests have taken place within the col

leges, rather than between them, historians have generally 

dismissed collegiate sport for women as if it did not 

exist" (Gerber, 1974, p. 56). A decade after Gerber's 

statement, Barbara Solomon, in her work entitled In the 

Company of Educated Women: A History of Wgmen and Higher 

Education in America (1985), devotes a few pages to the 

role that sport played in the late nineteenth and early 

twentieth century in the emancipation of women. This 

emancipation occurred more slowly in co-educational 

institutions which were slow to provide funds for 
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facilities and equipment for women. In addition to 

Solomon's insights, Her Story in Sports, edited by Reet 

Howell (published in 1982), provides an in-depth historical 

anthology of women in sports. 

At the 19~3 American Physical Education Associa-

tion, a first-time symposium was added to the proceedings. 

The topic was "Present Condition of Gymnastics and Athletics 

in the U.S.A." Among the participants in the symposium were 

representatives of various societal segments including 

J.A. Babbit, M.D., of Haverford College, speaking 
for the colleges; Delphine Hanna, M.D., of Oberlin 
College speaking for the normal schools; Henry 
Hartung, M.D., of Chicago for the NAGU; George 
T. Hepbron of New York for the YMCA's; James 
A. Sullivan of New York for athletic clubs; and 
Charles Stover of New York for playgrounds (Lee and 
Bennett, 1985, p. 3~). 

The sentiments of many leaders were voiced. Lucille Hill, 

Director of Physical Training at Wellesley College, warned 

that "fiercely competitive athletics have their dangers for 

men, but they develop manly strength. For women, their 

dangers are greater, and the qualities they tend to develop 

are not womanly" (Hill, 19~3, p. 6). 

Some reactions related also to the earlier issue of 

female physical incapacity. It was feared that the 

competition would provide too much strain upon the play

ers. Mabel Lee's (first female president of the APEA) 
-

oft-quoted statement, "They would be apt to get more 

physical straining than training" (Lee, 1924, p. 13) 
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represented the pOint of view of many of the physical 

educators. Beyond the concern for the strain which might 

accompany intense competition was the belief that "the 

tendency would be to narrow, rather than to increase, the 

number of players participating by raising the standard of 

play and thus discouraging the less expert players" 

(Howell, 1982, p. 111). This attitude reflected the 

Deweyian point of view and the "associated slogan, 'The 

greatest good for the greatest number'" (Gerber in Howell, 

1982, p. 442). This attitude also was consistent with the 

peryasive belief that it was the social and moral obliga

tion of females to extend their maternal role to all. Mary 

Ryan, in Womanhood in America, refers to the "social 

housekeeping" role of women employed in the public sphere. 

In this role, woman, although working outside the home, 

performed the maternal functions of shaping the values of 

and providing healthful, recreational activities for youth 

(1983, p. 198). 

Other reasons cited for the anti-competition senti

ments of physical educators included the undesirability of 

publicity and notoriety, the fear that the extent and flow 

of menstruations would diminish and perhaps cause a 

reduction in fertility, the development of pelvic distur

bances, the development of aggressive characteristics, the 

undermining of modesty and innocence, neuroses caused by 



scratches, blemishes, and disfigurements of the face, the 

development of belligerent attitudes, and an overriding 

competitive spirit (Gerber, 1974, pp. 15-17). In sum, 

these anti-competitive sentiments comprised most anything 

which would over-step the confining boundaries of a gender 

system which incorporated behaviors concerning all aspects 

of life. In essence, biology was being used to enforce 

role conformity. 
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Perhaps as great as any issue central to the anti

competitive sentiment was the commitment to avoiding the 

excesses and abuses which had become commonplace in men's 

athletics. The foul play and corruption had become so 

widespread by the decade of the 1920's that the Carnegie 

Corporation "funded a project under the direction of Howard 

J. Savage which decried the recruitment violations and 

special treatments of athletes" (Boutilier and SanGiovanni, 

1983, p. 166). President Jordan of Stanford University in 

1903, said "It is the absolute duty of the faculty to see 

that no one is in the institution for football alone" 

(McCurdy, 1910, p. 257). The situation had become so 

serious that in 1905 President Theodore Roosevelt inter

vened in the college football controversy" (Boutilier and 

SanGiovanni, 1983, p. 166). A win-at-all-costs philosophy 

and alarming brutality had infected college football. 

President Roosevelt convened a conference in order to have 



those in charge of football take corrective action, or he 

threatened to "put an end to the whole enterprise" 

(Hanford, 1979, p. 352). As a result, the representatives 

of sixty-two colleges who attended the conference created 

the Intercollegiate Athletic Association of the United 

States, which, in 1918, became the National Collegiate 

Athletic Association. Its purpose was to "enforce rules 

and regulations which would ensure proper behavior on and 

off the field" (Hanford, 1979, p. 353). 
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Beliefs that women must be spared the corruption 

evidenced in men's athletics were held by the "top leaders 

of women's sport" (Gerber in Howell, 1982, p. 445). Though 

efforts to curb excesses by male educators were evidenced, 

"the attempt to diminish the exaggerated interest in and 

importance of football contests, both with the public and 

the students, has been unsuccessful. The evils of extrava

gance, betting, excitement and publicity have remained to 

demoralize the game and its effects on the universities n 

(McCurdy, 1918, p.26l). Ironically, a male and a highly 

esteemed educator, Jesse Feiring Williams, expressed the 

more progressive view that "if a self-controlled, self-rel

iant woman is to be sought, then inter-scholastic and 

intercollegiate sport may be made of great assistance in 

this respect n {Williams, 1922, p. 53}. Although about a 

fifth of the colleges (Gerber, 1974, p. 71) offering sports 
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for women competed with each other, the philosophical stage 

for proactive decisions by the women physical educators 

relative to the nature of sports programs for women was 

set. Some geographic diversity of opinion, however, 

regarding intercollegiate or varsity competition seemed to 

exist: nThe Western colleges approved varsity competitions 

for women by the 189g'si however the Eastern colleges were 

united in their disapproval of intercollegiate contests n 

(Howell, 1982, p. 111). Perhaps the Eastern societal norms 

were more stringent for refined lady-like conduct. Those 

women who had migrated West had experienced physical 

hardships first hand, were less accustomed to social 

amenities not available on the frontier and were generally 

a more independent type who had foregone much of societal 

convention to be part of Western migration. The oppor

tunities for such women to gain different views of reality 

were great: therefore, role-changes often occurred out of 

the necessity to adapt to a new environment. 

Two important groups formed in the early part of 

the twentieth century which were to create a spirit of 

oneness among the women physical educators relative to the 

philosophy of sports participation for females in higher 

education in America for half a century. A standing 

committee on Women's Athletics was created at the 1916 

meeting of the Amer;can Physical Education Association. 
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Among its members were Elizabeth Burchenal of New York City 

(chair), Ethel Perrin of Detroit, Elizabeth Bates of Brown 

University, Blanche Trilling of the University of Wiscon

sin, Florence Alden of the Baltimore Athletic League, 

Winifred Tilden of Iowa State College, Maude Cleveland of 

the University of California, Louis Burnett of the Sargent 

School, and E. A. Peterson of Cleveland. The Committee was 

very active in promoting the "sports for sport's sake" and 

"a game for every girl and a girl for every game" philosop

hies while working to curb higher levels of competition 

such as intercollegiate contests (Lee and Bennett, 1985, p. 

38) • 

By 1919 Elizabeth Burchenal's "A Constructive 

Program of Athletics for School Girls: Policy, Method, and 

Activities" was widely circulated. Within the text of this 

document, it explicitly stated 

Athletics carried on within the school • • • and no 
inter school competition making it clear that the 
organizational growth was meant to facilitate the 
conduct of sport programs within the schools and 
not as a means of encouraging or sponsoring 
interschool sport. In fact this researcher was 
unable to locate a single article, chapter, book, 
or statement from a single prominent woman physical 
educator which avowed support for high level 
(varsity type) intercollegiate sport for women 
(Burchenal, 1919, p. 273). 

(Gerber undoubtedly overlooked Ina Gittings' "Why Cramp 

Competition?n published in 1931.) Within two years of the 

formation of the Committee on Women's Athletics, 



subcommittees for basketball, track, hockey and swimming 

were established" (Lee and Bennett, 1985, p. 38). In 1917 

the Athletic Conference of American Women echoed the anti-

5" 

competition sentiments of the Committee. At the University 

of Wisconsin, representatives of twenty colleges passed 

resolutions which included going on record as "opposing 

intercollegiate athletic competition for women" (News 

Notes, American Physical Education Review, January 1918, p. 

53) • 

In 1923 the Women's Division of the National 

Amateur Athletic Federation was founded. The NAAF 

provided an opportunity for the women physical 
educators to formalize their beliefs about competi
tion for girls and women. Toward this end they 
drew up a platform embodying sixteen resolutions 
which was adopted in 1923. The platform was 
endorsed in toto by most groups interested in or 
concerned with sponsoring girls' and women's sports 
(the AAU being the most notable exception) includ
ing the Committee on Women's Athletics of the 
American Physical Education Association in 1923, 
The Association of Directors of Physical Education 
for Women in Colleges and Universities in 1924, the 
American Association of University Women, 1925, and 
the National Association of Deans of Women, 1926 
(Gerber, 1974, p. 73). 

The point of view promoted in the platform (which was later 

to become formalized into a "creed" and of which 1"",""" 
copies were circulated in the next few years) reflected 

earlier attitudes of dominant males in higher education and 

in society at large. For example, Luther Gulick, an 

eminent physical educator and M.D., applied Darwin's theory 
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in a classical discussion of women's athletics delivered as 

his presidential address in 1906. His remarks included the 

following: 

The ability to run, to strike, and to throw is on 
the whole a masculine ability. This process of 
selection (survival of the fittest) would produce 
not merely men who possess great aptitudes in these 
matters, but would also produce a love of these 
exercises. ••• Thus ingrained deep in all of us 
is the love of athletic sports • • •• The case is 
very different with women. ••• The qualities of 
womanliness are less related to success in 
athletics than are the qualities of manhood. Ath
letics for women should for the present be restric
ted to sport within the school; that they should be 
used for recreation and pleasure; that the strenu
ous training of teams tends to be injurious to both 
body and mind; that public, general competition 
emphasizes qualities that are on the whole unneces
sary and undesirable (Gulick, 1906, pp. 157-160). 

Gulick's remarks were reminiscent of Theodore 

Roosevelt's speech in which he extols the virtues of 

masculinity. Pierre de Coubertin's sentiments that women 

be banned from Olympic competition also helped to reinforce 

the idea that athletics was an exclusively male domain. 

Biologists had been quick to point out the inferior 

physicality of women with their narrow shoulders, lighter 

bones, weaker muscles, and shorter frame. Physiologists 

had argued for the appropriateness of dancing to exercise 

female muscles, to work cardio and pulmonary systems 

without spasmodic effects on the body (Otto, 1916, pp. 363-

365). Males from psychology had built a case for the 

competitive, survival instincts of males and the attending 
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nurturing instincts of fe~ales. Dance, from the psycholo

gists point of view, also offered harmonious female 

development. Sociologists advanced the idea that love of 

home, responsibility in the community, and the cUltivation 

of loyalty could be successfully advanced through group 

dances such as folk and interpretive. With such ideas 

being similarly made available in literature at every turn, 

it is not difficult to understand the influence of males in 

shaping the ideas of women in physical education. 

One wonders whether women in physical education had 

some hidden agendas in accepting the prominent views 

regarding the inferiority and role limitations of women. 

Whether they were protecting professional positions, 

controlling the more enthusiastic participatory and 

competitive urges of younger women, or simply sincerely in 

agreement with male-dominated points of view regarding 

women was not answered in the research completed for this 

study. What is clear is that the women physical educators 

wanted control of the direction for physical education and 

the recreational games and sports which had become part of 

it. Their actions represented a committed assertion of 

that control. 

As a result of the ideas promoted by the Committee 

on Women's Athletics and the NAAF, new forms of partici

pation for women were created and the interscholastic, 
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intercollegiate forms of competition were aggressively 

curbed. The ACACW (Athletic Conference of American College 

Women), which held a national conference every three years, 

was an important body in promoting the ideas from the"NAAF 

platform. The ACACW actually forced the little Triangle 

Conference of Mills, Stanford, and the University of 

California, Berkeley, to discontinue intercollegiate 

contests when it passed a resolution in 1924 requiring 

members to cease intercollegiate competition for at least 

three years (Rickaby, April, 1928, quoted in Gerber, 1974, 

p. 79). Committed attempts to promote "sports for sport's 

sake" were widespread and the effects of these attempts 

widely evidenced. Edith Gates of the Health Education 

National Board of New York City YWCA, in an address titled 

nTrends in Athletics for the Girls and Women in Employed 

Groups" given to the Eastern District Convention in 1929, 

stated that 

One of the most prom~s~ng trends in cities today is 
toward well-organized, controlled athletic leagues 
based on such standards as the Women's Division of 
the National Amateur Athletic F~deration of 
America. These leagues, in the hands of strong 
women directors, have done much to break up 
commercial and professional leagues with no 
standards, and to set health and athletic standards 
of the "highest order. They are meeting tremendous 
difficulties in which they need the help of our 
entire profession (Gates, 1929, p. 367). 

"Difficulties" included such problems as publicity, men 

coaching women, choices of costumes, gate receipts, and the 
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exploitation of women by men who would use young women 

scantily clad in order to bolster gate receipts or to 

promote products. (This concern was undoubtedly a reaction 

to the practices of some company-sponsored teams.) In 

excerpts from "Notice To Members of the Women's Division" 

published on April 19, 1929, it was announced that on May 1 

at 7:30 p.m. on Station WJZ Ethel Perrin nwi11 broadcast 

with a national hook-up. She will talk on recreation, 

emphasizing spontaneity, and play for play's sake, es

pecially in athletics." In a letter from Bertha A. Bennett 

of Washington University in St. Louis in February of 1929 

to the Chair of the State Organization Committee in 

Missouri, Miss Bennett said 

I have interested Miss Lucile Osborn, Assistant 
State Director of Physical Education, and I enclose 
a pamphlet showing the excellent work Dr. Curtis is 
doing in the way of publishing NAAF standards. I 
should say here that Dr. Curtis has done excellent 
work in eliminating girls' basketball tournaments 
in this state (Gates, 1929, p. 369). 

In a similar letter from Alabama, it was stated, 

While we do not stand for· interscholastic competi
tion, if it is going to be done, we prefer to have 
it in our small town, where the onlookers are 
mostly those who are to participate, where it can 
be run off without gate receipts, with women 
officials, and without the intense emotional strain 
of many tournaments (Gates, 1929, p. 370). 

A letter from Oregon the same year stated that nWe've been 

building up a feeling against interschoo1 competition. 

Such compe.tition has been practically eliminated. n From 
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Kentucky--"Lexington High School has abolished basketball 

for girls. Ashland and Georgetown plan to give up their 

teams after this season. We are arranging with the college 

of education for some extensive publicity throughout the 

state." From Georgia--In a radio announcement of meetings 

of the southern section of American Physical Education 

Association and of the Georgia Physical Education Associ

ation, Miss Leonora I. Ivey of Georgia State Women's 

College asks "Do You belong to the National Amateur 

Athletic Federation? Are you familiar with the policies of 

the Women's Division of the National Amateur Athletic 

Federation? The organization is helping to standardize 

girls' athletics on a safe, sound, and wholesome basis" 

(N.A.A.F. Newsletter, 1929, p. 371). The impact of the 

NAAF's activity was widespread and formidable. "Within a 

few years all forms of competitive sport for college women 

virtually disappeared" (Gerber, 1974, p. 73). 

In the place of interscholastic and intercollegiate 

competition were promoted "acceptable" competitive forms 

including inter school contests, telegraphic meets, and play 

days which were invented as a result of "pressure to 

provide some form of intercollegiate competition" (Howell, 

1982, p. 153). Because intercollegiate competition for the 

most part had been eliminated by the professional women in 

physical education, it is not true that there was no desire 
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237 to 33 in favor of intercollegiate sport" (McCurdy, 

1924, p. 198). The editor of the American Physical 

EducatioD Review in the same 1924 issue stated, "If the 

girls of today want intercollegiate competition, they are 

likely to get it" (McCurdy, 1924, p. 198). Jeannette 

Marks, in writing about outdoor life at Wellesley College, 

suggested that crew would have been the most popular sport 

on campus (moreso than basketball) if only contests and 

races had been allowed (1898, pp. 117-124). Some of the 

rank and file also questioned the forms of play which had 

been deemed appropriate. 

Why, asked a dissenting teacher in 1939, did 
college women hate gym class and shun sports in 
their spare time? "Heretical as it sounds," she 
answered, "slogans such as A Game for Every Girl 
and a Girl for Every Game were meaningless theme 
songs which had failed. The play days were trivial 
and boring. Not every girl wanted a game, especi
ally the games educators like" (Twin, 1979, 
xxxiv). 

In a competitive society it was highly unlikely that 

competition in sport for women could long be suppressed 

when it was visibly sanctioned and widespread for men. 

Since sports participation by women was increasing 

rapidly outside educational institutions, the Amateur 

Athletic Union was actively engaged in providing programs 

for women and in establishing governance policies for the 

programs which were being developed by the AAU. 
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During the year 1922 the Amateur Athletic Union 
asked the Women's Athletic Committee to affiliate 
with it, but the women voted a loud nnon and at the 
same time entered a protest with the AAU against 
American women participating in the track and field 
meet to be held in Par is in August 1922. At the. 
Springfield convention in 1923 the Women's Athletic 
Committee called an open meeting and gave approval 
to resolutions passed by the newly formed Women's 
Division of the National Amateur Athletic Federa
tion. Both these groups were concerned with the 
establishment of proper safeguards for the health 
and welfare of girls and women and wanted to avoid 
exploitation and commercialism. They also sought 
to head off efforts by the Amateur Athletic Union 
to control athletics for women (Lee and Bennett, 
1985, p. 38). 

At the end of this period, "a division took place in the 

larger social environment and sport in the school and 

colleges" (Gerber, 1974, p. 6). In essence, competition 

for women in the society at large was sanctioned.·· Women 

who wanted high-level competition experiences were offered 

them by the AAU, national sports organizations such as the 

Amateur Softball Association and the U.s. Lawn Tennis 

Association, company-sponsored teams, the International 
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Amateur Athletic Federation, and the Olympics. The events, 

inventions, political influences, and factors that created 

the wedge between the colleges and the society at large 

will be the focus of the second section of Chapter Two. 

Although it may appear that women physical educa-

tors were primarily culprits in the demise of intercol

legiate competition for women for a time during the early 

twentieth century, those educators were ~roducts of a 
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gender system which clearly placed intense athletic 

competition for women outside parameters of acceptable 

female benavior. The educators contributed immensely to 

the physical participation of women in a variety of 

activities in which they had formerly had no opportunity 

for developing skills. Females were introduced to movement 

and health issues which were relatively enlightening 

compared to the inactive, sedentary lifestyle promoted by 

Victorian society. The schools and colleges had contribu

ted significantly to the emancipation in dress and accep

table behavior. This emancipation was being witnessed in a 

variety of areas from dress to acceptable activities to 

attitudes. "It is interesting to note that while 47 

percent of the girls enter college wearing corsets in 1901, 

these are given up, in consequence of advice and teachings 

of the instructors of physical training" (Engelmann, 1901, 

pp. 28-66). Clearly, the female physical educators made 

significant contributions in introducing young women to a 

diversity of sports and in teaching them sport skills. In 

essence, "Physical educators and the medical profession 

endorsed the emergence of the sportswoman but restricted 

her total involvement by enforcing a code of moderation in 

all physical pursuits" (Howell, 1982, p. 137). 

The decisive choice by the female physical educa

tors to forego competition may have been as much a reaction 
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to the negative examples of competition in men's sport than 

a revulsion for competition itself. Biographical info:r:ma

tion on many outstanding professional women leaders in 

physical education suggests that within their ranks were 

many competitive women of high skill level. Within those 

ranks, however, a highly developed and keen sense of ethics 

was antithetical to the visible excesses and corruption 

which had become part of athletic competition for men. 

History may show that the commitment to reject the male 

model of athletic competition was the most significant act 

of the early women physical educators' professional groups 

in the twentieth century. 

Ironically though, the decade between 1975 and 1985 

has been characterized by women's intercollegiate athletics 

being more similar to the traditional male model than at 

any other time in American history. The women physical 

educators functioned, however, in colleges and universities 

specifically, and in a society generally which was male

dominated. This has done much to promote attitudes that 

clearly defined the limited role of women in society. In 

large part, the female physical educators were, as products 

of the society, victims of male-dominated medical opinion, 
\ 

social mores, and educational objectives grounded in 

nineteenth century educational philosophy. 



Male domination, perhaps, permeated no aspect of 

society as thoroughly, in both a historical and cultural 

sense, as it permeated sports. In our contemporary era 

"Beisser [Arnold Beisser, author of Madness of Sports 

(1967), which contains a chapter entitled "The American 

Seasonal Masculinity Rights"] contends that though changes 

in technology and family have occurred, the cultural 
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expectations of masculinity have remained fixed. Man has 

learned that this is one area where there is no doubt about 

sexual differences and where his biology is not obsolete. 

Athletics help assure ~is difference from women in a world 

where his functions have come to resemble hers" (Beisser, 

1967, quoted by Hart, 1976, p. 4(1). If the essence of 

Beisser's statement is applied to the socially accepted 

role of women in society during the early decades of the 

twentieth century, it is easy to see that the philosophies 

promulgated by the women physical educators' professional 

groups were in step with the nineteenth century educational 

climate and gender system from which they evolved. 

Pervasive participation by women in sports, especi

ally team sports, was a progressive result of the physical 

educators' efforts. The decision to curb the natural 

extension of that participation into competitive oppor

tunities supports the conservative aspect of their efforts. 
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The female physical educators primarily reflected 

the conservative nature of the educational institutions and 

the society they served. They trai1b1azed in some respects 

in bringing exercise, games, sports, and athletics into the 

lives of females within their charge. Women had been 

responsible for introducing physical education into the 

women's colleges in order to address health issues. 

Gymnasium work for men in colleges was initially designed 

as an appropriate release for pent-up energy which male 

students formerly had used for executing pranks. Since the 

purposes for physical education for women had been 

thoughtfully clear, women were very reluctant to simply 

allow the exuberance for sports to go unchecked, unsuper

vised, and undirected. By wishing to exercise control over 

the physical education of women, they stifled the oppor

tunity for highly competitive sports opportunities for 

women. Like their earlier sisters (Willard, Beecher, and 

Lyons) who pioneered early educational opportunities for 

women, the female physical educators failed to challenge 

the basic inequities of a gender structure which essential

ly kept them out of the male sphere. The potential existed 

for this professional group to contribute in a much more 

significant way to the advancement of the human rights and 

expanding opportunities of women. As the stereotype of the 

female gym teacher energed in the twentieth century and as 
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a following of athletic women who demonstrated attributes 

of strength, independence, and a desire to enter into 

worlds previously accessible only to men emerged, the 

potential existed to challenge systematically the tradi

tional roles of gender. That challenge, however, did not 

corne, and would not corne in a truly significant sense, 

until several decades later in the 1960's when a strong 

women's movement materialized. Those who met the challenge 

head-on were women, for the most part, outside. physical 

education--the feminists, the female attorneys, the 

professional female ath1etes--those willing to risk the 

immersion into the political strife that produces true 

revolutionary change. 

Influences frQID the Society at Large 

History shows that although sports participation 

for women in higher education institutions increased 

throughout the latter part of the nineteenth century and 

and into the 1960's, the competitive aspects of sport were 

strictly controlled and curtailed during that period. 

Forces, events, individuals, movements, and inventions in 

the American society were having a tremendous impact on 

female sports participation and competition. Among them 

were Victor~an attitudes, industrialism, new labor saving 

devices, ·the growth of the leisure class, sports and 

athletics, women's organizations and athletic clubs, 



popular publications, sports personalities, the Olympic 

Games, and the women's rights movement. This section will 

focus on those factors and the impact which each had on 

women and their expanding roles as sportswomen, competi

tors, and athletes. 

Victorianism 

The Victorian ideal of womanhood was the societal 
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base from which the modern liberated sportswoma.n evolved. 

Lucas and Smith describe the mid-nineteenth century for 

women as a "time of being placed upon a pedestal to be 

admired while being kept in bondage" (Lucas and Smith, 

1978, p. 250). Attitudes that females were frail dominated 

the thinking of the times. "Though long-held, the belief 

in feminine physical frailty reached its peak, perhaps, in 

nineteenth-century America. It became a self-fulfulling 

prophecy for numbers of middle-class women. Popular and 

scientific opinion alike upheld physical inertia as both 

natural and desirable for women" (Twin, 1979, p. xvix). 

The absence of women in the Olympic games also 

reflected Victorian attitudes. 

The Baron's [Pierre de Coubertin, who revived the 
ancient Olympic Games] attitude with regard to 
women in sports reflected the Victorian reasoning 
of the 1890's which included such beliefs that 
women were ruled by nerves, that childbearing was 
the central focus of women and should preclude 
women from dangerous activities, and that women's 
presence in sports would be disruptive (Howell, 
1982, p. Ill). 
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As late as 1922 when the National Amateur Athletic Federa

tion was founded and sought nequal footing n for boys and 

girls in athletics, Mrs. Herbert Hoover, president of the 

Girl Scouts, nreflecting the still-dominant belief in 

female physical limitations, presided over a Women's 

Division within the NAAF which took the lead in anticompe

tition efforts n (Twin, 1979, p.xxix). 

64 

Victorian attitudes were not only prevalent in the 

general society, but were strengthened by specific profes

sional ranks. Medicine led the way in reinforcing 

Victorian attitudes relative to the physical capaci~ies of 

women by claiming that physical activity put reproductive 

systems at risk. "The pervasive .attitudes of those opposed 

to vigorous activity for women was strong for the entire 

period of transition of women in sport from the l8Se's and 

before to the second decade of the twentieth century" 

(Lucas and Smith, 1978, p. 253). Even horseback riding was 

considered dangerous to "future functions." The belief 

that strenuous physical activity for women was harmful was 

as much a statement of the exclusivity of physical prowess 

for men as it was an endictment of the physical capacities 

of women. It was not uncommon for medical opinion concern

ing female biology to conveniently serve as justification 

for social prescriptions of behavior. 

,~'.,.". 
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The importance of the "rite of passage" which 

physical prowess and athletic skill have represented for 

males caused its proponents to use medical opposition as a 

convenient argument to promote the sociological attitudes 

that preserved sports as a training ground for mascu

linity_ Medicine and social role prescription complemented 

each other. The arguments of a lesser physiology in women, 

rendering them incapable of strenuous sport, and of a 

superior physiology in men, making them capable of sporting 

exploits which also happened to reinforce manliness, made 

medicine and sociology a formidable combination serving as 

a dual foundation for predominant social mores. To 

rehabilitate through sport a weakened physiological 

condition which was characteristic of the Victorian female 

was to "masculinize" her. Masculinization was the epitome 

of what was considered socially undesirable for women. 

William Thomas, a University of Chicago sociolo

gist, in a published work in 1907 suggested that "women 

needed exercise, but athletics were beyond their capacity" 

(Twin, 1979, xxv) _ E\Ten those who supported the idea that 

exercise for women was desirable, opposed strenuous 

activity and competition on the grounds that a major result 

of athletics was enhanced masculinity. Dowd's ideas in 

Physical Culture for Home and School (1896) that sport was 

conducive to good health in women if practiced in 



moderation was the mainstream thinking of the times. .Any 

emulation of the competitive attitudes of the professional 

male athlete was unacceptable. Twin suggests that 

even in feminized sports, because its essential 
elements--contention, ambition, and exertion--were 
believed unfeminine, women were not to play 
seriously. They were not to win, which was 
masculine, but to play for fun, companionship, and 
health (p. xxvi). 

Boutilier summarily expressed the masculinity-femininity 

dichotomy succinctly: "Among other traits, femininity has 
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come to mean nurturance, dependence, cooperation, intui

tion, and passivity; masculinity has come to mean aggres

Sion, independence, rationality, activity, and competition" 

(Boutilier and San Giovanni, 1983). Attitudes toward 

organized sport reflected those conceptions in direct 

ways. For example, as late as 1917, the New York City 

Board of Education's Inspector of Athletics for Girls, as 

well as many other individuals including doctors, con

sidered dancing to be the ideal female sport (Twin, 1979, 

xxvi) • 

Industrialization 

On the horizon, however, were happenings which were 

to shed a different light on female capability. One of 

those was the industrialization of America. Great numbers 

of women in the work force not only demonstrated what women 



were physically capable of but provided insights to women 

themselves leading to new ideas about their freedom. 
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This was reinforced during World War I when women 

experienced opportunities to serve in a variety of new 

roles. "During World War I, women had assumed many of the 

heavy industrial jobs vacated by men. This fact was nct 

lost upon the public, although women lost these jobs after 

the war" (Twin, 1979, xxviii). In fact, it was later 

realized that perhaps women's inferiority in physical 

pursuits was more related to culturally imposed limitations 

such as inadequate training in developing physical skill, 

impossibly restrictive clothing, and ideas about the ideal 

physique of women, which prompted deplorable bird-like 

eating habits, than any inherent physiological inferiority. 

The effects of industrialization on the attitudes 

and experiences of women can perhaps best be indicated with 

labor force statistics. In the twenty-year period between 

1889 and 1999, the number of women workers doubled (from 

2.5 to 5 million) (Lucas and Smith, 1978, p. 253). Women 

in the work force represented a new kind of freedom for 

women politically· and economically. Lucas and Smith 

assert that "Industrialization, probably more than any 

other force brought women into the economic mainstream and 

indirectly led them to a more involved role in sport in 

American society" (Lucas and Smith, 1978, p. 252). Many 
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.industry-sponsored teams were formed in order to meet 

social, health, and recreational needs of the female 

workers. As the decades passed, much high level competi

tion existed on "company sponsored" teams. In fact, it was 

from "industrial teams that the winners of most of the 

national championships in basketball, softball, and 

bowling" came (Gerber, 1974, p. 49). It was from such a 

team, the Golden Cyclones of the Employer's Casualty 

Company in Dallas, Texas, that "Babe" Didrickson emerged. 

She was to set new standards for women in athletics. 

The influx of female workers into industry provided 

an enormous pool of women susceptible to these new 

influences, and their places of work provided women with 

new sources of identity. Identity and opportunity for 

women and promotion and public relations for their employ

ers proved to be a winning combination. Company teams for 

women gained national recognition in winning national 

championships in particular sports. National sports 

organizations, such as the AAU, the Amateur Softball 

Association, and the Women's International Bowling Con-

gress, sponsored the championships. The role of such 

organizations will be discussed later in this chapter. 

Industrialization had another interesting effect 

beyond providing different roles for women in the society. 

Sports in general became more important. Wi th the changes 



that were occurring for men in the world of work, fear was 

created that "effeminacy was sapping male vitality" (Twin, 

1979, xxi) making it even more important for men to be 

involved in sports. This phenomenon put sport in a light 

which served to focus on its inherent value, but which 
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again dressed it in masculine clothes. Sport was supposed 

to do many things in society. Among those expectations was 

the belief that sport was a solution to social problems 

such as insuring masculinity in males and contributing to 

the nation a fit soldier in times of war. Additionally, 

sport.was a vehicle for instilling values reflected in the 

trite expression "sport builds character." Sport served as 

an appropriate arena for the expression of male sexuality 

. and prowess as well as a socially sanctioned outlet for 

frustration and aggression--both as a participant and as a 

spectator. 

The role as opportunity equalizer was also assigned 

to sport, but it should be noted that this equalizing 

function for decades was confined to white males. Only 

much later was this function of sport generalized in the 

society to include opportunities for blacks and women. All 

of these expectations were firmly rooted and broadly 

promoted. 

In 1893, nearly a decade before he became presi
dent, Theodore Roosevelt delivered his famous 
address, "The Value of an Athletic Training" in 
which he used the word "manly" at least a dozen 

.,.,-:t.:.' .. 



times to describe the sort of national character 
and lifestyle athletics created (Twin, 1979, 
xxii) • 
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Much of what sport was supposed to do, such as teach the 

nprerequisites for success: hard work, ambition, diligence, 

perserverance, virility, and respect for authorityn (Twin, 

1979, xxii), related to developing attributes which were 

esteemed for males. A philosophical basis for sports 

participation for women was lacking. With both a biologi

cal and a philosophical basis for sports participation 

non-existent for women, nWomen's evolving athleticism, 

beginning in the 1880's and strengthening with each 

succeeding decade, therefore came from other sources n 

(Twin, 1979, xxiii). 

New Labor Saving Devices 

One of these sources was the development of labor 

saving devices. By the 1930's upper and middle class women 

~ad more free time as well as money for cheap immigrant 

labor which made it possible to pay servants for tasks 

which had previously kept women at home. Industry was 

providing women with a never-ending procession of consumer 

products which ,~ere designed to reduce the domestic work 

load and to make household chores less burdensome. A new 

system was devised to make it possible for the middle class 

to experience instant gratification in acquiring these new 

consumer products. It was the credit system. The credit 
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system in p~erica was making it possible for women ~o 

assume a new identity--the primary American consumer. From 

washing to sewing machines to articles of personal hygiene 

to already-baked and sliced bread, the American woman was 

being provided with both durable and non-durable goods that 

were revolutionizing her life (Ryan, 1983). This consumer 

mania was also to stimulate another new phenomenon which 

would forever change American society and which would 

exploit the sex-symbol image of women. The development was 

advertising. The impact of advertising on women in sport 

will be discussed later in the chapter. 

Consumer goods, leisure, and a sense of new found 

freedom propelled women into activities to which access had 

formerly been limited. Sports became one of the activi

ties. This was the era of the flapper, and as a result of 

her visibility in the society, women's attention began to 

focus on what the flapper symbolized--play, pleasure, and 

self-expression (Ryan, 1983). For the women's movement 

which had culminated in gaining the right to vote, the 

somewhat hedonistic focus of the new woman was counter-

productive. The energy which had formerly been given to 

the collective aims of the women's movement was now being 

dispersed in a myriad of self-fulfillment pursuits. The 

new found freedom was to influence women's role in sport 

(Lucas and Smith, 1978, p. 253), but for the most part, 
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because of the lack of a continuing commitment to the 

broader issues of equality which were inherent in the 

women's movement, the role of women in sport paralleled the 

changing gender system. This system defined femininity in 

terms of beauty, sexual desirability, the role of wife and 

mother, the economic helpmate, and the all-important 

consumer that provided the continual infusion of spending 

into the economy. 

The Growth of a Leisure Class 

Among those sources from which women's athleticism 

evolved was the growth of a leisure class, the social 

elite, who ftpursued sport as a form of art and a refined 

way for the sexes to spend time together ft (Twin, 1979, 

xxiii). Earlier in Chapter Two, Mary Outerbridge's role in 

bringing tennis to the continent is mentioned. In 1886 the 

first female tournament in tennis occurred; then in 1895, 

the first in golf (Twin, 1979, xxiii). Prior to golf and 

tennis, which were often enjoyed by females playing alone, 

other socially acceptable games played by both sexes 

together were common. Croquet was one of those. A croquet 

craze began sweeping the country in 1866 spreading to most 

small towns even in the sparce1y settled West. Town groups 

formed teams and challenged opponents in nearby communities 

(Lucas and Smith, 1978, p. 254). Archery had become 

popular among the elite between 1860 and 1870 with the 
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first archery tournament being held in 1879. Lucas and 

Smith include in their list of participatory sports and 

sporting activities for women at the end of the nineteenth 

century such sports as horseback riding, bowling,· yachting, 

canoeing, roller skating, and swimming. But, one sporting 

activity was to have a tremendous impact on the" behavior of 

women and would create an enormous social change. 

That activity was one initially engaged in primarily by 

men, mostly wealthy ones. With technological improvements, 

this sporting activity became very popular with women. It 

was bicycling. An enormous change was created by the 

advent of bicycling. The long, hooped skirts were danger

ous apparel for .the rolling machines, and only changes in 

dress could create safety in riding. The tricycle had 

become popular for women in the 1880's, but the bicycle 

superceded it by the 1890's. Lucas and Smith· describe the 

impact that the bicycle had on women: 

Even then it was far from being free of social 
scorn. To ride a bicycle was in many ways a 
challenge to Victorian mores for it created freedom 
and independence for women where none was sanc
tioned; it demanded physical exertion when it was 
thought women could not physiologically stand the 
strain; and it required radical attire where 
modesty and conservative clothing was the custom. 
The women who braved the stigma attache~ to the 
athletic girl and rode bicycles helped to break the 
generations-old beliefs that the urban middle class 
woman's place was in the home where she was to be 
displayed, but under a prescribed layer of clothes 
(Lucas and Smith, 1978, p. 258). 
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In order to curb women's enthusiasm for riding bicycles, 

bizarre accusations were made. For e~ample, it was 

suggested by moralists that sexual stimulation resulted 

from females riding bicycles. As discussed earlier, 

physicians and moralists often joined together in promoting

rationales which were designed to impose social controls on 

females. Because of the promotion of such attitudes, 

courage was required of females who dared to break the 

activity barriers of the nineteenth century. Divided 

skirts, knickerbockers, or bloomers became the mode of 

dress for bicycle riding, and the change caused women to 

describe the freedom as a nrevolution, deliverance, and 

salvation. n Grace Denison wrote in an article, nHow We 

Ride Our Wheels, n that ncycling has come to stay" and that 

no doctor's, lawyer's, parson's, or chief's opinion would 

change that fact; and though prejudice and scorn surround 

the activity, "the courageous woman [would go] on her way 

rejoicing" (Denison, 1891-92, pp. 52-54) • 

. Field hOCKey served a similar function in that it 

liberalized dress customs for women. Other physical 

activities also paved the way for modifications in dress. 

In the 1890's female students at the University of Nebraska 

were required to wear bloomers (Lucas and Smith, 1978, 

p. 262). One 1905 photo depicts a young woman horizontal 

over the pole-vaulting bar at the University of Nebraska 
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(she was not in bloomers but a long skirt since she was 

outdoors in public view and photographed by the male track 

coach). The woman was Ina Gittings--who enjoyed a three-decade 

tenure as the leader of the Department of Physical Education 

for Women at the University of Arizona. Lucas and Smith 

postulate that "It may have been the desire for greater 

freedom that drew women to sport, or it is possible that 

greater social freedom allowed women to more fully enjoy 

sporting activities" (Lucas and Smith, 1978, p. 262). 

Sports and Athletics Organizations 

Women embraced sports participation for many reasons, 

and many organizations accommodated them by providing 

competitive opportunities. Particular organizations and 

groups were forerunners and supporters of women's movement 

toward sport. Among the organizations in the SOCiety at 

large w~s the Amateur Athletic Union (AAU). Founded in 1888, 

the AAU became involved in women's sports in 1914. At the 

annual meeting of the AAU in 1914, "Mr. Seward A. Simons, of 

the Southern Pacific Association, proposed an amendment to 

permit the registration of women in swimming" (Leigh in 

Gerber, 1974, p. 128). Concerns about immodesty and immorality 

surfaced and opposition was strong, but in 1916 the AAU "held 

the first national championships for women both indoor and 

outdoor events" (Gerber, 1974, p. 124). The AAU's early 

involvement in women's sports is probably related to two 
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factors: first, the male leadership of the organization in 

1914 saw no reason why sports activities for all should not 

be offered, ard secondly, one of the AAU members had 

attended an International Amateur Athletic Federation 

(IAAF) Congress at which the issue of women's sports was 

discussed. All seventeen countries at the Congress voted 

in favor of women's sports except for France and the United 

States. The French were slow to support the emancipation 

of women which was occurring in other parts of Europe. 

Further, de Courbetin, the French renovator of the Olympic 

games, was vehemently opposed to women's participation 

(Mitchell, 1977, p. 213). De Coubertin felt that women's 

role in the Olympics was to offer applause to male co~petitors. 

The United States voted negatively owing to the personal 

feelings of the late secretary of the AAU (Gerber, 1974). 

The international precedent favoring women's sports, 

however, was clear. This precedent developed first through 

the support of specific organizations, committees of the 

Olympics, then through international sports federations. 

To the present time the AAU has remained a proponent 

of women's athletics and a strong supporter of competitive 

opportunities for girls and women in a broad array of sports. 

By the mid-1979's the' AAU sponsored "competitive events in 

thirteen sports involving close to 5 million people ••• it 

can be assumed that perhaps 899,999 to 1,590,909 of those 
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involved [are] females" (Gerber, 1974, p. 39). In several 

sports which are popular today, the AAU played a key role 

in their early development and in many cases held the first 

championships for those sports. Among those were the first 

National Basketball Tournament in 1926' and the first 

National Gymnastics Championship in 1931. 

For the next decade women's sports appeared to 
grow well under their aegis. • •• The organiza
tion was disappointed as the years went by that the 
interest in women's competition did not reach the 
expected intensity •••• The unremitting opposi
tion of the women physical educators was certainly 
a factor which led to the absence of most school 
and college females in AAU meets (Gerber, 1974, 
p.291). 

The YWCA was also instrumental in the early 

development of both swimming and track. In the early part 

of the century, competitive swimming for women began. The 

YWCA and the AAU were the organizations which sponsored it 

(Gerber, 1974, p. 123). Betts states that "The first known 

athletic events (track and field) for women in the United 

States were held at the Boston YWCA in 1882" (Betts, 1951, 

p. 1~0). 

Specific sport organizations also have had a major 

impact on the development of particular sports in America. 

The Women's International Bowling Congress (WIBC) was one 

of the earliest (1875) which "was established for the sole 

purpose of fostering women's athletics" (Gerber, 1974, 

p. 44). In 1974 the WIBC boasted 3.4 million members 

.,~. ' .. 
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making it the most popular sport for women in America at 

the time. The National Archery Association (founded in 

1879), the Amateur Softball Association, the American 

Badminton Association, the United States Field Hockey 

Association, the United States Figure Skating Association, 

the United States Gymnastics Federation, the National 

Skiing Association (first tournament held in 1867), and the 

United States Lawn Tennis Association (first sponsored a 

national championship in 1892) all have played pivotal 

roles in promoting women's participation in those sports. 

The Amateur Fencers League of America was organized in 1891 

and conducted a national championship the next year 

(Gerber, 1974, p. 99). These organizations were all 

founded by the early part of the twentieth century. Most 

have endured into the present era and provide interesting 

topics for separate research. For the purpose of this 

paper, the point is that sports of all descriptions were 

gaining popularity and support nearly a century ago in 

America. 

The formation and growth of these organizations are 

testimony to the fact that although the past decade has 

seen women's competitive athletics come into its own in a 

way that has impact for the masses in society, the seeds 

for that explosive growth were planted long ago. Those 

seeds were nurtured by individuals, both female and male, 
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whose commitment to its growth was generated by the love of 

their sport. 

Women's Organizations 

Mention should also be made that municipalities, 

agencies, and churches as well as industry served to 

provide sports opportunities for women throughout the twen

tieth century. The dominant role of colleges and univer

sities in introducing various sports and in providing 

sports instruction have been highlighted in the first part 

of this chapter. 

College education for women was part of the 
nineteenth century women's rights movement, and 
those who formed women's colleges or were asso
ciated with women in coeducational institutions 
believed that women must be physically active and 
healthy if they were to have success in intel
lectual efforts. Almost every college in which 
women attended had a program of physical activity 
for them (Lucas and Smith, 1978, p. 261). 

From those physical activities an array of sports activi

ties grew. Those women who had passed through the institu

tions of higher education took with them the sports 

participation experience which they had garnered as they 

assumed their places in society. 

Socially elite women were instrumental at the turn 

of the century in increasing sports opportunities for women 

by organizing clubs such as The Chicago Women's Club which 

was organized in 1ge3. New York and other large cities had 

similar clubs some with memberships of nearly Ieee. Some 
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500,000 women in American cities belonged to various 

women's clubs by 1907 (Howell, 1982, p. 160), and one of 

the areas of focus was physical education and instruction 

in personal hygiene as well as support for more playgrounds 

for access to physical activity. Women in such clubs as 

well as athletic clubs were associating in ways which had a 

tremendous impact on the political and economic roles of 

women in society. "Woman bonding" created an atmosphere of 

strength for women and resulted in a collective effort to 

undertake social reforms. Club participation also provided 

opportunities to relate to each other and society in 

consciousness expanding ways and promoted the involvement 

of women in an ever-increasing public sphere. The members 

of the athletic clubs participated "in activities such as 

fancy dancing, aesthetic calisthenics, fencing, basketball, 

bowling, gymnastics, track and field events, water polo, 

and swimming in the club's lux9rious pool" (Howell, 1982, 

p.18l). Competition was a natural outgrowth of sports 

participation and instruction and skill development. 

Sports became a phenomenon worthy of discussion, opinion, 

and written expression. 

Popular Publications 

Popular sports writing for women manifested itself 

near the turn of the century when Outing magazine ap-

peared. It was "America's first mass circulation sports 
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magazine n (Twin, 1979, xxi). Sports journalism began to 

play an active role in society and has continued to develop 

as a strong influence to this day with literally dozens of 

sports magazines available by subscription and on every 

newsstand. Other magazines that carried articles on 

women's sports prior to or at the turn of the century 

included Harper's Monthly, Popular Science Monthly, 

Munsey's Magazine, and Godey's Lady's Magazine. Noonkester 

in Her Story in Sports stated that nladies magazines 

contributed to a desire by women to explore the many 

athletic and adventv~esome pursuits publicized and pic

torially displayed in several of the leading women's 

journals n (Howell, 1982, p. 184). In addition to the 

articles about women in sport, the magazines as an 

advertising medium had social impact in changing people's 

attitudes. nColliers often showed women in sensible 

sporting attire. The change in dress habits was perfectly 

in line with other changes that affected women in the 

culture, and thus it was just another expression of 

freedom n (Howell, 1982, p. 158). Exploring sporting 

experiences for women journalistically had both positive 

and negative impacts: The positive aspects included 

depicting women as competent, healthy, participating, 

skillful individuals enjoying a new found freedom in the 

experiencing of their bodies in previously unacceptable 

.4.-..... -. ,~. 



ways. A negative impact which grew out of journalistic 

presentations of women in sport was the commercialization 

of the female physique especially in the area of product 

promotion. 

Sports Personalities 
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This phenomenon went hand·in hand with women 

excelling through sport and becoming public "personalities" 

as a result. Some of these "personalities" resulted from 

Olympic competition in the 192~ games. The Federation 

Sportive Feminine Internationale hosted the first Women's 

World Games in 1922. The top female competitors of such 

"feminine" sports of tennis, swimming, ice skating, and 

golf, became popular personalities (Twin, 1979, p. 

xxviii). Women had never before been esteemed for physical 

pursuits. "To some extent, the emergence of popular 

competitive female athletes represented a liberalized 

perception of women's bodies" (Twin, 1979, p. xxviii). 

Annette Kellerman (renowned swimmer) was described as the 

"human form divine" and "a creature of vigor and beauty by 

ardent and unbroken pursuit of the n~ble art of swimming" 

(Howell, 1982, p. 161). For women, this liberalized 

perception of the female body was a positive, expansive 

experience. 

Along with it, however, came the commercialization 

and exploitation of women's bodies as attempts were made to 
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sell a diversity of products as well as sports itself. 

This was the case with such phenomena as roller derby 

spectacles. Companies also began to get into the act and 

use women's teams as vehicles to advertise and promote 

their companies. It was this kind of exploitation which 

caused female physical educators who had vigorously 

promoted sport for sport's sake to react to the excesses 

and corruptive uses that exploitive people and enterprises 

would find for it. Colonel Me1vorne McCombs was such an 

example. McCombs was the basketball coach who "discovered 

Babe Didrickson, and claimed that a 1929's Dallas press 

controversy over players' shorts had increased regular game 

attendance from lS0 to Sggg" (Twin, 1979, xxix). 

Sports offered a kind of trade-off in women's 

expanding role in society. "While women's physical 

marketability profited industry, it also allowed females to 

do more with their bodies than before" (Twin, 1979, xxix). 

Company teams like the Arizona Brewing Company Queens of 

Phoenix "travelled 9,gg9 miles, played before 17S,ggg 

spectators on the road and another 19S,9g" at home" in 1949 

(Gerber, 1974). Softball was second only to bowling in 

terms of popularity and had an estimated 18 million 

participants during World War II. Although softball 

players may not have fit the feminine stereotype identified 

with swimming and skating, the players were capitalizing on 



an opportunity to play a game they loved and to develop 

their expertise while embracing competition at a high 

level. 

Many of the semi-pro leagues provided this oppor

tunity to talented female athletes. During World War II, 

4~,~BB semi-professional women's softball teams existed 

(Gerber, 1974, p. 117). Sponsorship for such sports came 

primarily from industry. Although these players were not 

accorded the economic advantages that went along with the 

stardom of female athletes from such sports as swimming, 

they were finding success in a professional pursuit well 

outside the feminine sphere. In this way, these athletes 

were trailblazers. Tennis players, ice skaters, and 

sprinters were being elevated by sport to ngoddess n 

stature. The earlier masculine association with sport was 

transformed into the promotion of the ultimate in femini

nity. nHelen Wills, the top female tennis player between 

1923 and 1935, was praised for upholding 'the wonderful 

womanhood that uses sports to enhance its womanly charm 

instead of ~o affect an artificial masculinity,n (Twin, 

1979, xxx). 

Interesting to note is the fact that nthe beauty 

queen and the woman athlete were officially recognized 

within a year of each other: 1921 introduced the first 

Miss America pageant and 1922, the first :Women as 
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Athletes' category in the Reader's Guide to Periodical 

Li~eraturen (Twin, 1979, xxx). Other women who were not 

representative of the female goddess stereotype, originat

ing from such sports as swimming and skating, were also 

excelling in their sports. The media was not intent on 

glorifying their pursuits, however. In fact, many women 

still participated against the backdrop of social scorn and 

public disapproval. 

The Olympic Games 

Among the outstanding accomplishments by women in 

athletics were performances in the Olympic Games. These 

performances served, as industrialization and World War I 

had, to show women excelling in areas formerly outside the 

range of female experience. Many of the athletes for the 

Olympics came from industry where high level competitive 

sports were more common. Other Olympians were trained 

under the auspices of national sports organizations. The 

Amateur Fencer's League of America, for example, which was 

formed in 1891, organized a committee in 1927 solely nto 

stimulate interest and help train 'an Olympic Team of Women 

Fencers n (n1928 Fencing,n 1928, p. 239). An interesting 

sidelight is that Janice Lee York Romary, a fencer, was the 

first woman to carry the American flag in the opening 

ceremonies. She was a l~ time u.S. National champion 

(Gerber, 1974, p. 99). 



American women participated in the Games for the 

first time in 1900, the first year women from any country 

participated. Golf and tennis were then the only women's 

events, and Margaret Abbot became the first American woman 

to win a gold medal. "Nothing is known about her or how 

she happened to be entered in the golf event in 1900. A 

plaque signifying her achievement has been placed on the 

wall of the MacArthur room in the United States Olympic 

House in New York" (Leigh, quoted by Gerber, 1974, p. 
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108). American women did not participate in tennis until 

the last year it was held (1924) "undoubtedly due to the 

conservatism of the U.S. Lawn Tennis Association" (Gerber, 

1974, p. 138). American women participated in the 1904 

Olympics held in conjunction with the World's Fair in St. 

Louis. Of seven unofficial events in which women were 

entered, archery was the best remembered for Lydia Scott 

Howell's three gold medals, a first for an American woman 

(Gerber, 1974, p. 139). Amer ican w'omen did not participate 

again until 1920 when they first represented the United 

States as a full team of Olympic competitors. The American 

Olympic Committee, opposed to women entering any event in 

which long skirts could not be worn, was the reason 

(Gerber, 1974, p. 139). Women from other parts of the 

world, however, did participate in 1908 and 1912. World 

War I interfered with resumption of the Games until 1920. 
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In 192B, swimming and figure-skating were the 

events they entered--two sports in which American women 

would have a long history of stellar performances. Tennis 

competition was also held at the 192B Games, but "the 

United States National Championships were to be held on the 

same dates as the Olympic tournaments" (Leigh, 1974, 

p. 3BB)~ therefore the Americans did not enter the Games. 

In 1936 American women entered the Alpine skiing competi

tion, in 1932, the women's speed skating (a demonstration 

sport at the time) in 1928, the track and field competition 

(the first time it was included in the Games). Athletic 

competition with the world's best female athletes was a 

phenomenon which would have been beyond the imagination of 

those women who lived through the Victorian era in Amer-

ica. Women's power lifting and marathon running, events 

currently offered, would have seemed utterly incredible, 

especially in light of the fact that in the early stages of 

international competition, "the major criteria for accep

tance of a sport was whether the sport was 'aesthetically 

appealing,n (Mitchell, 1977, p. 214) according to nine

teenth century standards of femininity. 

Role Conflict for 
Women in Sport 

With the advent of the American sportswoman well 

underway in the 1920's and 3B's, it would appear that 



acceptability of both sexes participating in a diverse 

array of sports would have been established. Progress, 

however, is sometimes cyclical as history shows. After 

suffrage and flapper ism waned, the roles df women slipped 

back into a domestic sphere focus. The focus for the 

majority of women had always been domesticity, even though 

women in sports, women in higher education, and women in 
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industry had illustrated that women had both interests and 

competencies which extended beyond the home. Marriage, 

child-rearing, and preservation of the social order became 

central female functions in the gender system which 

characterized the next several decades as a growing anti

feminism characterized the post-1920's. For example, in 

1966, °A majority of the people interviewed by TQday's 

Health writers thought most sports unfeminine except the 

traditional ones of swimming, tennis, golf, girls' basket

ball, and a little track. Even these sports were con

sidered unfeminine if serious competition was involvedo 

(Twin, 1979, xxxv). Though progress is apparent, attitudes 

long-ingrained endure. The writer dressed in a softball 

uniform in 1977 and playing on a team of serious competi

tors was asked by a passerby if owe played softball because 

we all wanted to be men?n Billie Jean King's oft-quoted 

phrase, nr've come a long way babyn should not be construed 

to mean that women have achieved equality with men in 
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sports nor that discriminatory attitudes toward women in 

sports no longer exist. 

Progress must still be made in eliminating mascu

line/feminine identity designations from specific sports 

activities. Gender labels continue to be tied to activi-

ties. For example, football is identified as masculine 

whereas dance is identified as feminine. 

Role conflict has been a major problem for women 

throughout their involvement in sport. Role conflict has 

served as a major barrier to both participation in sports 

and acceptance of women as athletes. This reality relates 

to the fact that sport has served a major function in 

American society as an agent for asserting masculine 

identity. Because of that, females, in participating in 

sport, have jeopardized their femininity. Labeling has 

served as a strong deterrent to women. Being called 

masculine, mannish, or tomboy, if not deterring females 

from participating in sport, certainly is not complimen

tary. Sport as an institution in American SOCiety is 

characterized by hierarchies of masculinity. For this 

reason, some sports are fUrther off-limits for women than 

others. 
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To use Bem's (1976) measures of androgeny, the more 

ninstrumental n and less nexpressive n a sport is, the more 

masculine it is. The terms expressive and instrumental are 
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the opposite ends of the sex role inventory which Bern uses 

to measure degrees of androgenous behavior characterized by 

attributes normally associated with both males and females 

(Boutilier and SanGiovanni, 1983). The reason that 

swimming, skating, tennis, golf, and other feminine

sanctioned sports have been more acceptable is that they 

lend themselves to behavior more expressive than instrumen

tal., Associated with instrumentality are such things as 

power, rationality, product, and control. With sports 

identified as expressive, process, sensitivity to others, 

ethics, friendship, and beauty are associated. Androgynous 

sports include elements of both. Team sports such as 

basketball and softball are more instrumental in their 

orientation and, therefore, labelled masculine. Female 

participants in these sports suffer greater risks of 

jeopardizing their femininity. such risks bring with them 

questions of nnormalcy.n With questions of normalcy, come 

questions of sexual preference. When sexual preference 

questions are raised, the ultimate rebuke for females v/ho 

take sport participation seriously is the lesbian label. 

Boutilier and SanGiovanni suggest that nmere participation 

in sport can cast a woman's sexual preference into ques-

tion n (1983, p. 34). Such labelling became common in the 

1920's. Lillian Faderman suggests that homophobia began in 

America as a result of the nphenomenal growth of female 
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autonomy during and after World War I" (Faderman, 1981, p. 

298). 

The influence of Freud was also considered to 

create homophobic preoccupation. Since sex was being 

regarded as a primary instinct in both women and men, 

female friendships became suspect. To follow the reasoning 

further, sports promoted female friendship and bonding. 

The issue is more complex, however, than unfairly suspect-

ing female friendship. The reality of females choosing a 

lifestyle of men or in which sport could also be a feminine 

fraternity truly challenged the social order. Pronouncing 

that such a choice was freakish or sick was a politically 

powerful way to keep women down (Faderman, 1981). .The link 

between feminism and "sexual abnormalcy" has surfaced in 

American history at times when movements for women's rights 

were most strong. 

The lesbian label has perhaps been the most effec

tive in "serving the function of keeping women's participa

tion [in American society] at socially acceptable levels 

and types of involvement" (Boutilier and SanGiovanni, 1983, 

p. 197). This way of co-opting females into choosing 

sports compatible with social expectations is the same as 

the social criticisms that direct men toward sports thought 

to be strongly masculine. For example, the stereotype of 

the male ballet dancer as a homosexual exemplifies this 
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same co-opting function that serves to reinforce sex role 

norms. This co-optive technique is ironic in that the 

ultra-masculine sports of football and basketball provide 

and promote opportunities for physically intimate contact 

for males. Such behavior as touching, patting, and hugging 

become an ultimate expression of successful sports enter

prise. Similar behavior for males outside a stadium or off 

a court would be totally suspect. 

The reality of sport as masculinizing, yet tolerant 

of expressive, intimate behaviors associated with feminine 

behavior, is contradictory. Perhaps, in a patriarchal 

society characterized by rampant homophobia, sport offers a 

major outlet for males to express these aspects of their 

humanity (Boutilier and SanGiovanni, 1983). The accepta

bility of this expressiveness in sport, however, is done in 

the absence of women as participants. In such absence, 

"real men" can express themselves in ways that are normally 

confined to the feminine role. For women to obtain equal 

standing with men in sport would jeopardize this delicate, 

complex balance of functions which sport serves in a 

patriarchal society. Boutilier and SanGiovanni suggest 

that "underlying most analyses of role conflict is an 

uncritical acceptance of the traditional role of woman and 

the conventional arrangement of sport" (1983, p. 117). 

This means, in the context of American gender traditions 



that woman must adhere to a very constricted definition of 

femininity and that sport is primarily defined as a 

masculine domain. Both women and men have been socialized 

to accept these definitive parameters. 

Boutilier and SanGiovanni, in discussing Felshin's 

theory of apologetics, suggest that women have adopted a 

variety of forms of behavior 'which "function to legitima-

tize women's involvement in sport and to r(~i:501ve or reduce 

the role conflict women might perceive or experience" 

(1983, p. 199). By looking feminine, acting feminine, and 

wanting to be feminine, women can reassure others that 
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sport does not invalidate their womanhood. Among these 

apologetic behaviors are the denial by women that they take 

their sport seriously, the ostentatious wearing of jewelry, 

makeup, ribbons, and so on, and the affirmation of feminine 

values such as beauty and grace as justification of 

participation in sport. 

The lack of freedom to choose sport without 

justifying behaviors and without risk of denigrating 

labels, has been the overwhelming experience of sportswomen 

in American society. The question of choice relative to 

confining gender system definitions has gone unquestioned 

in American social history for decades at a time. It is in 

the area of opportunity for choice that the women's 

movement in American society has had its impact. Inherent 



in movements for equality is the assumption that opportu

nity for choice should be shared by all. 

The women's rights movement has contributed to the 

American sportswoman's right to choose athletic endeavors. 

Lucas and Smith assert that the 

real revolution in mass sports participation by 
women was to wait until the last third of the 
twentieth century when the forces of civil rights 
and women's liberation made women's sports a 
respectable activity in a male dominated society. 
It is interesting to note that the women's struggle 
for greater equality has been associated in both 
the nineteenth and twentieth centuries with the 
struggle of blacks for equal rights. In the 1830's 
and 49's it was principally the women involved in 
the antislavery fight who became the leaders of the 
women's rights movement. More than a century later 
the women's liberation movement followed on the 
heels of the civil rights marches and laws which 
were passed in an attempt to give blacks equal 
rights. For both women and blacks it has been a 
long struggle for recognition in sport as in social 
life in general (Lucas and Smith, 1978, p. 265). 
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Twin also points out the role of feminists and the 

women's rights movement in promoting athletics for women in 

America. "Noticeably, today's athletic feminism is more 

the work of lawyers and athletes than of physical educa

tors. Sport is part of a larger movem'ent for fema1le 

physical autonomy, a movement in which efforts to gain 

control over pregnancy, birth, family size, and individual 

safety figure prominently. As this movement proceeds, 

athletics may well form its backbone" (Twin, 1979, xxxvii 

and xxxix). Kenney also pOints out in Her story in Sport 

(Howell, ed.) the reciprocal role sport has played in the 
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larger movement: "In this area, women were looking for new 

fields to conquer. They had new power, new freedom, but as 

yet the force of that power and freedom had not been 

adequately tested. There was much experimentation as women 

attempted to do the things that previously were considered 

exclusively masculine" (Kenney in Howell, 1982, p. 161). 

Kenney further adds "the emancipation of womankind, went 

hand in hand with the growth of physical education for 

girls and women." The new culture provided for recreation 

and sports participation. Not only did such opportunities 

develop healthier women for the traditional female roles, 

but they also prepared modern women for roles in the 

industrial and technological marketplaces. This pre

paration even rendered females capable of merging both 

domestic and professional spheres. 

Boutilier and SanGiovanni state that "the sporting 

opportunities for women resulting from the second wave of 

feminism have increased enormously" and "the devotion to 

equality in sport is most easily seen in the equalization 

of the conditions of competition. Modern sport has begun 

to foster sport accessibility to groups previously ex

cluded" (Boutilier and SanGiovanni, 1983, p. 25 and 31). 

Women's rights, feminism, and sport have been 

intertwined throughout women's struggle for equality. A 

subject of debate is whether feminism has furthered the 
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cause of sport or whether sport has been a vehicle to 

further feminist concerns. Opinion is found in both 

directions. Gerber, an educator, sums up her view relative 

to the impact of feminism on sport in the following way: 

The new feminism, born in the late 1960's, cata
lyzed by the publication of Betty Friedan's book 
The Feminine MYstigue (1963), is a movement that is 
revolutionizing social attitudes. The changes that 
have taken place in sport for women during the 
1960's and 1970's ••• are in part a direct result 
of the social changes wrought by the new attitudes 
of and toward women and their roles. It is no 
accident that the National Organization for Women 
(NOW), the first group organized within the new 
feminism to campaign for equal rights, in 1973 
devoted a workshop to women in sports and has 
organi~ed a task force on the subject. The 
emphasis on equality of opportunity in sport is an 
extension of the call for equality in every sphere 
(Gerber, 1974, pp. 22, 24). 

The movement toward equality has served to break 

down barriers which have been central to the role conflicts 

inherent in women's attempt to enter the masculine domain 

of sport. Pursuit of equality often fosters role experi

mentation. It is this experimentation which has introduced 

androgeny as a viable twentieth century possibility. As 

men and women become more active in a wider number of roles 

in the economy, sport may prove to be the vehicle through 

which such change can most comfortably progress. 

Summary 

Because of the influences of industrialization 

and its impact on the role of women in society, the 

0,,,,0 0 
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development of organizations w~ich offered women opportuni

ties to associate in new arenas as 'well as physical and 

political opportunities, inventions such as the bicycle 

which helped to revolutionize dress for women, events such 

as the Olympic games which have show-cased the real 

physical capacities of women, specific sports organizations 

which have been dedicated to promoting athletic opportunit

ies for women, individuals who have served as role models, 

Title IX (which will be discussed in Chapter Five), and the 

women's rights movements of two different centur ies, I{omen 

have made tremendous strides in the areas of sports 

participation and athletic competition. Inequities still 

exist, but the evidence of progress has existed since the 

"end of the nineteenth century when the American sportswom

an had arrived" (Howell, 1982, p. 138). 

Progress is made as each week passes. Within the 

current week, November 18th, 1985, Lynette Woodard was 

featured on television sports casts as being the newest 

member of the formerly all male Harlem Globetrotters. The 

week also found an item in the NCAA NEWS discussing 

Virginia Lee DeHaven's sex discrimination lawsuit against 

the University of Texas at San Antonio. In the lawsuit, 

DeHaven claims she was paid less than her male counterparts 

in similar coaching assignments at the Texas university 

while she was employed there as a coach of women's 



basketball. The trailblazing goes on in women's sports. 

Inroads into inequalities have penetrated deeply as a 

result of feminist pioneers who courageously cleared the 

path toward equality. 
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With this review of the major impacts on the 

development of sports and athletics for women in the United 

States accomplished, the writer will provide two focuses in 

Chapter Three: first, a general historical review of the 

evolution of sports for women at the University of Arizona 

during the late l8ge's to the arrival of Ina Gittings in 

192e, and secondly, a detailed historical presentation of 

the contribution of Gittings on the development of women's 

sports at the University of Arizona from 192e to 1951. An 

attempt will be made to relate this development to the 

national changes discussed in Chapter Two. 



CHAPTER THREE 

THE EVOLUTION OF SPORTS FOR WOMEN 

AT THE UNIVERSITY OF ARIZONA: 1893-1952 

A few years af~er the University of Arizona opened 

its doors to students, the development of women's sports 

began. From the late 1899's to 1929, University of Arizona 

female students, like their campus sisters around the 

country, daringly experimented with sports--especially 

basketball, tennis, swimming, and to a lesser degree, track 

activities. Nearly all of those sports opportu'nities for 

women from the 1929's into the 1979's reflected the values 

and aims of the physical education profession. The history 

of women in sports at the University of Arizona follows 

national trends~ 

The evolution of women's sports at the University 

of Arizona was catalyzed by Ina Estelle Gittings and 

secondarily by Emily Marguerite Chesney. Beginning in the 

early 1929's each of these women devoted more than thirty 

years to the development of women's physical education and 

sports. Both were fierce competitors. Gittings had played 

intercollegiate basketball, and Chesney's reputation in 

tennis developed through competition outside higher 
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eQucation. Gittings was ahead of her time in her beliefs 

about the physical potential of all women. She was an 

untiring leader who consistently rocked the boat. Ches

ney's contribution came from her devotion to and develop

ment of the sport of tennis. Both Gittings and Chesney 

became synonymous with University of Arizona physical 

education and sport for women. 
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Because there were women, beginning with Gittings 

and Chesney, who contributed to the University of Arizona 

for the majority of their professional lives, the presenta

tion of the development of women's sports will concentrate 

on them. For without the leadership of Ina Gittings and 

Marguerite Chesney, .the growing department would not have 

been marked by the characteristics it acquired. Prior to 

Gittings, the several women who had led physical activity 

for women stayed only briefly at the University •. The 

Gittings' legacy spanned five decades (1920-1968), three 

under her direct leadership, and two more under the 

leadership of Chesney and Mary Pilgrim, long-time staff 

members hired and influenced by Gittings. Before describ

ing the legacy of Gittings and those that followed, a 

review of the period from the late 1890's to 1920 will be 

presented. 



191 

Sports Opportunities for Women 

The motto of the class of 1895 was "In Struggle, 

Reward" (Burro, 1993). Among the three members of that 

first University of Arizona graduating class were two 

women, Mercedes Anna Shibbe11 and Mary Flint Walker. The 

motto chosen by that early class in a struggling desert 

university in the tenth year since enrolling its first 

students could very well be the motto for the evolution of 

women's athletics at the University of Arizona. The 

struggle of late nineteenth century University of Arizona 

female students to venture out even as far as the campus 

tennis courts represented the beginning of a greater 

struggle for equal opportunity in all aspects of university 

life (Burro, 1993). The idea that physical exercise was 

desirable for women had gained popularity in many institu

tions of higher education for women. The University of 

Arizona had supported the idea as early as 1893 when 

President Howard Billman hired Gertrude Hughes to teach a 

combination of physical culture and elocution. "In the 

Fifth Annual Register (1895-6) and continuing through the 

Ninth, under the heading of 'Military Training,' the 

statement is made that 'An equivalent of the time occupied 

in military drill will be devoted by female students to 

physical culture and instruction in the rudiments of 
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hospital practice and prompt relief of the injured'" 

(Lutrell, 1935, p. 219). 

By 1898 the University of Arizona female students 

·wore uniforms·in which they participated in physical 

drills. By modern standards, the uniforms were cumbersome, 

but compared to the full-length skirts, long-sleeved 

blouses and high buttoned-up collars that characterized the 

young women's daily campus wear, they were liberating 

indeed (Lutrell, 1935, p. 257). 

Throughout the remainder of the l89~'s physical 

culture remained part of the female student's experience. 

Ms. Hughes continued her instruction until 1896 wh~n Clara 

M. Russell was hired to teach English and physical cul

ture. In 1899 Opal McGaughey was hired. She introduced 

the Delsarte method of gymnastics and included calisthenics 

and nfancy marching" along with the regular use of the 

gymnasium apparatus. Alice o. Butterfield, a graduate of 

Stanford University, fOllowed in 19~2. She continued 

instruction in physical culture while simultaneously 

handling responsibilities in history, art, and the li

brary. "Health, strength, and grace" were the attributes 

which she identified for the practice of the activities of 

physical culture (Lutrell, 1935). These attributes were 

consistent with socially accepted and promoted feminine 

characteristics. Correct body carriage was emphasized; 

-
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however, theoretical concerns focused on topics including 

physiology, hygiene, food, and dress (Lutrell, 1935, pp. 

256-258) • 

In 1994 physical instruction was assigned to Lurena 

Merriman. By 1998 classes in physical instruction were 

first called nphysical training. H By 1912 Elsa Chapin had 

introduced folk-dancing and pageantry. It was with the 

appointment of Dr. Alice L. Goetz, M.D., in 1916 that a 

remedial focus as well as first aid were emphasized. The 

corrective focus was reminiscent of the early physical 

activity offerings in female seminaries and women's 

colleges of the early part of the nineteenth century. 

First aid'was consistent with the female role of caretaker 

in the family as well as society in general. This role was 

emphasized to an even greater degree in war-time efforts of 

women (Lutrell, 1935, pp. 257-258). 

By 1919 the course in physical training for women 

was being called physical education. Ruth Davis was 

assigned the role of teaching it. In addition to instruc

tion in physical activities, the history and methods of 

physical education were introduced. Thereafter, from 1893 

on, the curriculum addressed more fully the identified need 

for physical activity for women. This focus was health-

based. During this same period, however, the University of 
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Arizona female students also enjoyed physical pursuits of a 

more recreational natur"e (Lutrell, 1935, p. 258). 

The role of athletics in the university scheme was 

already clearly articulated in 19B3. According to the 19B3 

BurrQ (the first yearbook's name was later changed to 

Desert owing to "anti-assinine sentiments"), football, 

baseball, track, and tennis had existed for men since 

1897. In fact, student athletic fees as well as donations 

from community business people paid the expenses. In a 

section entitled "On Courts and Track" in the 19B3 Burro, 

the following statement appeared: "Realizing that ath

letics is an important factor in our university life, we 

have taken an active interest in advancing several college 

sports." The practice in the community of donating funds 

for college athletics suggests that athletics was important 

in early Tucson as well. 

For women, the recreational activities of dancing, 

pillow fights, and walks in the desert were being supple

mented. Basketball became one of their passions. In the 

19B6 University of Arizona Monthly the results of a game 

between two girls' teams were reported. The White team was 

victorious over the Red team 24-12. The game was described 

as "fast and furious from start to finish. For the winning 

team Miss Pusch, at center, played the best game in spite 

of the fact that she had a badly wrenched ankle. Miss 
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Bennie, for the Reds, played her usual fast game and Miss 

Smith made a sensational goal from the center of the floor" 

(University of Arizona Monthly, 1906). 

Basketball was no~ the only sport about which 

female students were enthusiastic. From the time the 

tennis courts were no longer considered off-limits near the 

turn of the century to female students, ample evidence is 

available to suggest that the young women embraced the game 

with zeal. In 1907 the University of Arizona Monthly 

included women players in the Varsity Tennis section along 

with the men players. The statement included in the 

section suggests that the developing skill of the women was 

favorably received: "Fortunately, two excellent players 

have been developed among the girls, in Miss Elliott and 

Miss Trippel. These young ladies will guarantee us entries 

next year in the three events we defaulted, namely the 

ladies singles, doubles, and the mixed doubles. It will be 

strange if we do not get one or two out of the three." Six 

out of the fifteen players in the tennis team picture in a 

1907 edition of the University of Arizona Monthly were 

women. It is obvious from the comment above that the 

contribution of collegiate women was prized in the competi

tive format. 

During the period from 1904 to 1910 the physical 

training of women on campus was primarily related to 
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gymnasium work with light apparatus such as dumbbells and 

Indian clubs and to a graceful form of calisthenics 

(Lutrell, 1935, p. 257). There is no evidence of a female 

instructor of physical training for women at this time. 

Facilities for men were expanding at this time, however. A 

football field, baseball fields, and four tennis courts 

were added (Uniyersity of Arizona Catalog, 1908-1909). It 

is apparent that the University of Arizona was reflecting a 

growing interest in athletics for men. From 1899 on, 

football assumed a prominent place in men's athletics; but 

basketball, track and field, and tennis were also making 

advances, and coaches for them were being hired (Chanin, 

1979, pp. 23-30). It appears likely that women were 

imitating the men's developing program. But other than an 

outdoor basketball court, facilities were lacking as were 

staff and a formal organization. The women's enthusiasm 

and determination to play, however, seem evident from 

Desert yearbook accounts. 

Throughout the next few years, girls' basketball 

and tennis were both highlighted annually in the University 

of Arizona yearbooks. In 1906 four girls' teams existed, 

the Reds, Whites, College, and Preps. About tennis, the 

1906 University of Arizona Monthly writer said, nAt first 

the play was a bit wild and possibly erratic, but now a 

very respectable game is played." Good players included 
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Ms. Carobel Murphey, Anita Post, Felicia Smith, Florence 

Bennie, Mary Jones, and Jane Ryder. About the basketball 

teams, the writer of the same year speculated that "The 

presence of four teams in the field will create more 

competition and a championship series can be so arranged as 

to have a game every two weeks. This should certainly 

arouse great interest among the lovers of the game." In 

1908 in the University Monthly, tennis and basketball are 

again described as games creating excitement on campus. 

About tennis it was written: "Among the girls the game has 

taken a firm hold and the crowded conditions of the courts 

are an indication of its lasting popularity. The playing 

is fast and accurate and pleasing to see. Trippel, Bennie, 

Rodgers, and Simons are among the best there are but there 

are several others girls who can put up a first class 

game" (University Monthly, 1908, Vol. 9, 7). 

An early example of gender modification of a game 

occurred about this time. Girls' basketball had undergone 

a "change in their system of playing" (a result of specific 

rules being revised to change the girls' game) "yet the way 

they took hold of the game gives great promise for the 

future. Dual games between the Red and the White were 

excellent exhibitions. Unfortunately the games with Bisbee 

and Tempe fell through for no one who had seen them play 

had any doubt about the results" (Unjversity Monthly, 1908, 
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Vol 9, 7). The same writer concluded that "Miss Trippel 

proved to be one of the best forwards the University ever 

had." College women's enthusiasm for basketball was 

evidenced not only at the University of Arizona but also 

across the country from California to New England. 

By 1999 athletics was an integral part of univer

sity life. The 1909 supplement to University Life (Com

mencement Souvenir edition) in a section entitled "The Year 

in Athletics" stated that "Practically everyone indulged in 

athletic sports of one kind or another." Reported in the 

same edition was the fact that the girls' basketball team 

had defeated Bisbee High 14-7. Anita C. Post, a graduating 

senior, was listed as a member of the basketball team for 

three consecutive years. 

Although the activity continued, a shift in how the 

competition was reported was evidenced in the next few 

years. The 1911 Desert pictured a women's basketball team 

(both a first and second team), but although some women 

were pictured on the courts, no women's tennis team was 

pictured. By 1913 the yearbook, which was called the al 

SahyarQ for one year, described tennis as "one of the most 

popular sports at the University, not only with the boys 

but also with the girls. Because of the splendid courts, 

and the almost perfect weather, there is hardly a day that 

the courts are not crowded." No women are pictured, 
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however. By 1914, the Desert neither pictured nor wrote 

about women in sports although by this time, an inordinate 

amount of space and verbiage was concentrated on men's 

athletics, particularly football in which narrative 

accounts of their games are given from campus departure to 

return from the contest. 

The writer could not establish whether the changes 

resulted from the attitudes or policies of those charged 

with producing the campus publications or whether other 

factors contributed to the change. It may have been that 

the developing dominance of men's athletics was a contrib

uting factor. With the skilled play of the likes of Miss 

Trippel, Post, and Elliott, who had graced the courts, 

another possibility might be that no outstanding sports 

women deemed exciting enough to report about were enrolled 

at the time. But, that is unlikely in view of the fact 

that Anna Frida Pistor in the 1916 Desert was identified as 

the "Woman's Singles Tennis Champion '13, '14, '15, and 

'16." A further possibility is that a policy decision 

affecting overt University sponsorship of women's sports 

occurred allowing females more independent competitive 

opportunities outside the University resulting in less 

intramural activity. The 1916 Desert reported that "The 

ladies of the University have formed a tennis club and have 

had several matches with local organizations always giving 
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a good account of themselves. This year Miss Murphey and 

Miss Pistor are entered in the Border States Meet in the 

singles and Miss Murphey and Miss Hankins as a doubles 

team. These teams should give a good account of themselves 

as they are capable of the best." The club was beginning 

to engage in higher level competition of an intercollegiate 

nature evidenced by the following from the same Desert 

writer: "the return games with Evans and Tempe Normal the 

first week in March and the last week in April, respective

ly, resulted in victories for the Varsity. These games 

closed the competition with outside schools and prepara

tions were then made for the Border States Meet [an open 

regional event not university affiliated or sponsored] the 

first week in May." 

By 1917, a new tennis stand-out dominated the 

university courts. Her name was Helen Baillard. She was 

described as "one of the best women players in the state--a 

splendid player who can clean up anything in this part of 

the state. She entered school last September from Santa 

Barbara" (Desert, 1917). Helen Baillard teamed up with 

Miss Brannen to form a competitive pair who won the S.tate 

Tennis .Tournament in 1917, which was held at the Tucson 

Golf and Country Club. 

Miss Baillard also was matched up the same year 

with one Marguerite Chesney of Glendale, the Border States 
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champion, for the state championship in women's singles. 

Miss Chesney won by a close margin (Desert, 1917). Miss 

Chesney was a few years later to become a prime figure on 

the staff in the Department of Physical Education for Women 

at the University of Arizona. For many years, Marguerite 

Chesney became synonymous with women's tennis in the state 

of Arizona where she would hold every major title. 

Tennis became the darling of campus sports. This 

interest was exemplified by the tennis club dance where 

"the girls in middies and the boys in white gave an outdoor 

atmosphere to the Girls' Tennis Club Dance. Herring Hall 

was transformed into courts, nets, racquets, potted plants, 

and wicker chairs" (Pesert, 1917). Tennis shared the 

spotlight with another ~ampus sport--swimming. 

On May 8th, 1916, the new campus swimming pool was 

dedicated. The pool provided the perfect facility for 

recreation to combat the desert temperatures. Early rules 

were explicit in defining acceptable modes of dress for 

women who chose to use the facility •. Among the first rules 

pertaining to women was one that required them to come to 

the pool and leave the pool in a robe which would disallow 

exposure of their bodies to onlookers. President Rufus von 

Kleinsmid later dropped this rule. The rule, if viewed 

from a modern perspective, was entirely excessive because 

the swimming costumes that the female students wore at the 
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time extended down to the knee and except for a v-neck 

exposed-none of the body other than the arms and the lower 

legs. 

Mrs. Barlowe Peterson, class of '25, in commenting 

on an erroneously captioned picture (identified as a 1912 

photo) printed in the 1971 Arizona Alumnus (p. 4), said of 

the picture which showed female students in short suits, nI 

am sure that if any girls had appeared in bathing suits 

worn in this picture in 1912, they would have promptly been 

expelled. Even in 1923 these suits were considered too 

short by our swimming instructo~n (Peterson, Letter to 

Arizona Alumni Association, January 12, 1972). 

The female students, whether hampered or not by 

cumbersome clothing, were active swimmers and actively 

promoted the sport. Some female students were so enthusi

astic about swimming that they offered to teach any 

non-swimmer on campus how to swim. The enthusiasm of the 

women toward physical activity, especially outdoor recrea

tion, and the emphasis on the wholesome nature of those 

pursuits resulted in more and more organized activity. 

Estelle Lutrell, a dedicated librarian at the University of 

Arizona during the early 1999's, in her 1935 Hjstory of the 

Unjversity of Arizona (1885-1926), makes the following 

comment: nIn view of its prominent place in student life 

on the campus an association for the promotion of 
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activities in the field of sports was an inevitable 

consequence" (p. 19). For female students, that organiza

tion was the Women's Athletic Association (WAA). 

The WAA was formed in 1919 with Irma Schwalen its 

first president. The organizational format included 

"captains" of various sports and sporting activities. 

Tennis, swimming, hockey, and hiking had captains the first 

year. Ruth Davis, the Director of Physical Culture for 

Women at the time, was WAAls first advisor. According to a 

caption in the 1919 Desert, tennis and hiking were the most 

popular of the WAA activities. The raison d'etre for the 

WAA was stated as follows: "That every person must have 

some outdoor activity as a hobby in order to live a true 

life, the girls for the first time organized an Athletic 

Association for women ••• girls have physical as well as 

mental development and must be ready for all hardships" 

(Desert, 19l9). A Desert writer said in the same edition 

that "so much has been accomplished in one year's time, and 

with everyone boosting for next year, we shall probably 

find the girls' football team bringing home the South-

western Championship." The WAA aims as expanded in 192~ 

included the statement "to carryon the work of the 

Physical Education Department. into a broader field of 

athletics, and instill into the girls a love of sports 

which will last through life" (Desert, 19l9). 
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The enthusiasm for the competitive experiences was 

evident in an exuberant expression by a WAA member in 

1929: nWe are planning an Arizona hockey team to meet a 

California team in Los Angeles, and to secure another scalp 

to be placed among Arizona trophies. The boys need only 

wait a year or two until the girls will be as ferocious and 

blood-thirsty wild cats as they themselves are!" (Desert, 

1929). (It was undoubtedly expressions like this that made 

the female physical educators around the country cringe at 

the prospect of women's sports patterning themselves after 

men's intercollegiate athletics!) 

Organizationally speaking, however, the women had 

created a format for sports experiences which heavily 

involved outdoor activities. The first WAA girls' field 

meet was held on April 19, 1929 (Desert, 1929). A hockey 

match between the freshmen and sophomores, a walking relay 

race, a running relay race, and a potato relay race were 

among the activities which the women enjoyed. But, they 

were unaware of the opportunities which awaited them the 

next year. For in the fall of 1929, Ina Estelle Gittings 

was to become the Director of Physical Training for Women. 

She was an enthusiastic, invigorated outdoor sportswoman. 

For the next thirty one years she would remain at the helm 

of the women's physical education program that would open 
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up vistas previously"not seen by the female students of the 

University of Arizona. 

The Gittings' Legacy: 1920-1951 

Ina (pronounced eena) E. Gittings (lEG) brought to 

the University of Arizona a commitment to expand the 

physical horizons of the women in her charge. That 

commitment endured through a thirty-one year tenure 

(1920-1951) as the Director of Physical Education for 

Women. Gittings was accustomed to keeping score of 

accomplishments. Her estimate of the number of students 

who came under her charge in her thirty-one year tenure as 

director of the Department of Physical Education for Women 

was 25,580 (Gittings, 1952). 

With her she brought a variety of experiences in 

which physical pursuits had played a central role. In high 

school in Superior, Nebraska, in 1901 and 1902, Ina 

Gittings had already made her mark as a skilled competi

tor. In her "Fifty Year Scrapbook," she wrote the follow

ing: "This small town team played the Lincoln (state 

capital) basketball team and won, hence lEG entered the 

University of Nebraska (Lincoln) with a reputation." From 

1902 to 1906, as a student at the University of Nebraska, 

she further established that reputation. It would lead her 

to a position as physical education instructor (1907-1909) 

and later as acting director (1909-1916) of the University 
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of Nebraska's Women's Physical Education Department. She 

was influenced by Louise Pound, Ph.D., who washer basket

ball coach and role model at Nebraska (Gittings, 1952). 

A tradition of competition through sports had begun 

before Ina's matriculation. In her scrapbook, she writes, 

nFrom 1896 to 1906, University of Nebraska played many 

intercollegiate matches and won all except one. Games were 

played with Iowa, Missouri, Kansas, Minnesota, and other 

Nebraska colleges and YWCA's." The opportunities for 

athletic competition for women generated from the philoso

phic perspective of Chancellor Canfield of the University 

of Nebraska, who was a npioneer in introducing competitive 

athletics for women n (Jensen, 1971, p. 129). Ina exploited 

every opportunity for athletic competition. If broader 

opportunities had existed, she might have continued 

competitive athletics after graduation. In 1952, she 

intimated to Eleanor Rice of the Arizona Daily Star, nlf I 

had been born 30 years later, I probably would have been an 

aerialist in a circus or a lady bullfighter n (November 28, 

1952, p. 18A). In another article in 1955, Gittings 

assured the 'reporter that "if I had been born 40 years 

later, or even 30, I would have been a professional 

athlete n (Arizona Republic, March 13, 1955). Her exploits 

and accomplishments were bold and daring for their time. 
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In the Nebraska yearbooks of 1903-04, 1904-05, and 

1905-06, Ina Gittings is listed as the basketball team's 

center. A special notation indicates that she was captain 

in 1905-06. In the· same yearbook, she is also listed as 

"winner of first prize, University girls' athletic con

tests, 1905-06." In a University of Nebraska team picture 

in 1905, Ina appears with five other female students, one 

of whom is holding a basketball on which "Varsity, '05" is 

painted. Other pictures depict Ina participating in 1905 

in various track and field events--putting a shot, pole

vaulting, and jumping a hurdle. In her "Fifty Year 

Scrapbook" she notes that "Dr. R.G. Clapp [world pole-vault 

record holder of the time] taught men's track to girls." 

It was Clapp who photographed Gittings horizontal above a 

pole-vaulting bar. The picture gained national exposure in 

Oliver Jensen's The Revolt of the American Woman, and the 

April 1952 issue of Ladies Home Journal, as well as other 

books, journals, magazine and newspaper articles on women's 

athletics in the past three decades. 

After completing college, Ina was offered and 

accepted a teaching position at Lead, South Dakota, in 

1906. The position involved the teaching of elementary 

English and physical training for girls. In the letter to 

Gittings from A.H. Bigelow, dated June 11th, 1906, in which 

she was offered the job, Bigelow stated, "The Physical 

" ,t'-' ~'" 
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Training work involves physical measurements and gymnasium 

work, together with a small amount of athletics." Her 

° "small amount of athletics" would lead Lead, South Dakota's 

1986 girls' basketball team to the state championship-

coached, of course, by Gittings (Gittings, 1952). 

No information is available to provide insight into 

her short stay (one year) in Lead, but speculation suggests 

that her drive and ambition directed her toward an influen

tial leadership role in physical education in higher 

education. In 1987, she was back at the University of 

Nebraska teaching physical education, which included both 

Swedish and German gymnastics classes. Her reputation had 

evidently placed her in good professional stead inasmuch as 

telegram offers of positions in various parts of the 

country were not uncommon. 

On September 23, 1918, Ina received a telegram from 

R.R. Long of Leland Stanford Junior University, offering 

her the position of physical director. In a Nebraska 

newspaper account in September, 1918, it was written, 

"Early in the season they [Stanford] were negotiating for 

her services but failed 'to, come to her terms until she had 

obligated herself to the Nebraska University and was then 

unable to accept the offer on the coast" (Gittings, 1952). 

In her scrapbook, Ina notes beside the newspaper clipping, 

"Nebraska University contract proves obstacle. Alas!" In 
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every subsequent mention of Stanford University throughout 

her personal materials, the "Alas" notation is included 

suggesting that Ina clearly felt some twinges of regret at 

having lost the opportunity at Stanford. 

Signing the Nebraska contract undoubtedly changed 

the history of both Stanford's and Arizona's programs of 

women's athletics. A Nebraska newspaper article in 1917 

indicates that Gittings had continued Nebraska's tradition 

of competitive athletics and that revenue production had 

become part of Ina's contribution: "Everything is in 

readiness for the girls' annual track meet, to be held 

Saturday, May 11, promptly at 1:00 o'clock on the athletic 

field ••• It is hoped that a large crowd will attend and thus 

swell the bat and ball fund as all proceeds go toward it 

and help keep up Nebraskavs loyalty toward ath1etics n 

(Newspaper clipping, Gittings' nFifty Year Scrapbook n). 

The article also mentioned that the prior year over 400 

spectators had witnessed the event, the band played, the 

crowd cheered, and events had included basketball throwing, . 

relay races, dashes, and jumping. It was further noted 

that no other activities were planned during the track meet 

in order that there would be no interference from other 

University events. Eleven years had passed since Ina had 

graduated. The physical education and sports programs at 



Nebraska were well-established. Ina evidently felt the 

urge to conquer new territories. 
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The outdoor life beckoned her, and 1918 found her 

homesteading near Flathead Lake, Montana. While there she 

continued her professional pursuits at the University of 

Montana in Missoula. Her first exposure to Montana carne in 

1914 when her travels took her there while on a one-year 

leave of absence from her position at the University of 

Nebraska. Pictures of her during her homestead year 

portray Ina on horseback and hiking around Flathead Lake. 

Further dimensions of the woman are illustrated by her 

activities during the next period of her life. 

In the latter part of 1918 and into 1920 Gittings 

was ac.tive1y involved in war related work. She taught at 

Reed College in Portland, Oregon, where she assisted in the 

Physical Therapy Clinic in remedial gymnastics. Rehabili

tation through physical therapy was the focus of the 

program she headed. She later served under the auspices of 

the U.S. Army Medical Department at a hospital in Indiana. 

By 1919, Gittings was on the U.S.S. Leviathan, the biggest 

ship afloat at the time. She did war relief work under the 

jurisdiction of the U.s. Commission for Relief in the Near 

East where she wrote letters to her mother from 

Constantinople and Tarsus, Turkey where she helped local 

women start a rug factory (Gittings, 1952). 
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Her travels took her to Greece and through other 

European countries on her return to the states. Her 

scrapbook contains momentos of the trip home on the 

U.S.M.S. St. Paul where she participated in planning the 

program of sports for the passengers on board. While 

sailing from Liverpool to New York, such recreational 

activities as potato races, wheel barrow races and blind

folded pillow fights were enjoyed by the passengers on 

board ship. As her experiences indicate, the woman to whom 

R.B. von Kleinsmid, president of the University of Arizona, 

would offer the position of director of physical training, 

was an uncommon one. She was an outdoorswoman, a competi

tor, a homesteader, an educator, and a humanitarian who was 

now to pioneer in a new frontier--the desert West. 

A September 28, 1920, telegram to Superior, 

Nebraska, from von Kleinsmid, offered Ina Gittings two 

thousand dollars a year. Room and board was to cost 

forty-five to sixty dollars per month. That fall Ina 

Gittings accepted the offer and took over the position 

which had been vacated by Miss Ruth Davis. Miss Hermione 

Hoge was appointed assistant in dancing. 

Both the Arizona Daily Star and the Arizona Wildcat 

covered the activities promoted by Gittings. She was no 

stranger to the press and chose every opportunity to 

advance her ideas about healthful, active pursuits for 
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women. In a 1921 Arizona Star article Gittings said, 

"Climatic conditions are so much in £avor of health and 
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vigor that only leadership and a moderate equipment are 

necessary to give the young women of the state a perfect 

equipment to build up enduring health and to educate them 

in spreading the ideal of a high physical standard" 

(Gittings, 1952). Her mission extended beyond the Univer

sity. She was involved for more than two decades in 

promoting a state department of physical education as well 

as a physical education major at the University. 

She identified the purposes of physical education 

as follows: to make and preserve health, to recreate the 

mind and to educate muscles to perform feats accurately and 

gracefully. Gymnastics, dancing, sports, and instruction 

and supervision in all phases of health and hygiene 

constituted the four-pronged approach to that end. In a 

1921 clipping from an Arizona Daily Star article, Gittings 

enthusiastically supported the role of sports in the aims 

of physical education: " ••• much can be said for the 

benefit of sports--particularly sports which can be carried 

on or indulged in at intervals during one's life. To learn 

some form of recreation and develop a lasting interest in 

such sports as tennis, swimming, horseback riding, golf or 

baseball adds a wholesome touch to one's entire life and a 

sense of youth that can never be lost." But sports for 



123 

health and recreation were not her only focus. In the same 

article, she continues, 

Other sports, especially team or college games, 
need no recommendation. Their development of 
co-operative ability and training of organization 
power is recognized by all educators. Already 
field hockey, soccer football, baseball and 
basketball training is underway. The right kind of 
competitive spirit aroused in match games, the 
feeling of close friendship between members of a 
team, the spirit of fun in the open and the 
exhilaration of youth in action together give an 
enjoyable sensation to be remembered by every 
member of a real team as long as she lives 
(Gittings, 1952). 

The philosophical statements of Gittings did not 

match the physical realities she found in 192~ regarding 

space and equipment for physical activity for women. The 

University of Arizona was certainly not the University of 

Nebraska with its separate women's physical education 

building and equipment. The physical education department 

under Gittings found a temporary home in a second-floor 

room in Old Main. Gittings was one to make the best of 

what was available while moving aggressively to improve 

conditions. Outdoor activities were conducted on the men's 

athletic field. The workability of this arrangement was 

impaired as schedule conflicts arose. These conflicts 

resulted in a move to acquire a separate field for the 

female students. The obvious place was a fine vegetable 

garden near the University shop. The quest to obtain this 

area for the female students brought a new slogan to the 
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campus: "Better Co-eds or Better Onions?" The onions gave 

way to a field on which hockey, track, volleyball, and 

basketball grew into lively sports for women (Gittings, 

1952). 

In order to participate in those lively sports, 

Gittings supported "sensible" styles of dress. An Arizona 

~ article appearing January 19, 1924, carried the title, 

"Flapper Styles are Sensible and Scientific Says U. Physi

cal Director" (Gittings, 1952). The progressive point of 

view of Gittings was evident in "dress first for health, 

then looks n advocated in her remarks. In the article, 

Gittings "declared that much of flapper ism has sense and 

science behind it." Her comments had been made to a group 

of women gathered for the Farm and Home Week program 

presented at Maricopa Hall in which she had presented an 

address titled "The Hygenic Rather Than the Artistic in 

Dress." She was quite direct in her comments on the 

sensible approach in choosing shoes and even more direct in 

declaring that corsets had to be discarded. Rolled down 

stockings worn with bloomers were the dress of the day for 

women in physical education classes~ Gittings stressed the 

utility of such a practice: "When you see our girls on 

their athletic field with bare knees, do not get the idea 

that they dress that way to expose their knee, but because 

they are dressed hygenically. We want action and 



circulation and don't care about looksn (Arizona paily 

~, January 19, 1924). 
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The practical and the pragmatic continued to char

acterize Gittings in her personal life as well as her 

professional one. Homesteading, a practice that she 

continued in Tucson, required practical activity, but 

recreation was intertwined with those pursuits. An 

illustration of that dual focus was the archery range that 

she created on her homestead just northwest of the current 

intersection of Oracle and Ina Roads. (Ina Road, now 

universally pronounced ni-na n was named.after Gittings 

and was then pronounced neena n road). Vera Powers Dull 

('23) recalls that shortly after the road was named for 

her, Ina walked into one of the sorority houses, told the 

girls about the naming, and said that she hoped they would 

pronounce it right. 

In addition to archery, Gittings cultivated her 

passion for riding horses. It was this love that led to 

the development of regular classes in equitation in which 

her students became certified according to cavalry stan

dards. Vera Dull remembers the popularity of both recrea

tion riding in the foothills and the horseshows in the 

spring and fall in both 1921-22 and 1922-23. One picture 

taken in 1930 portrays forty-four female students plus 

Gittings on horseback (Women's Photo File, Special 
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~ollections, University of Arizona Library). A women's 

polo team was formed under her guidance and was said to be 

the only such women's team in the country. 

Although developing her programs on campus was 

Gittings' primary focus, broader professional concerns also 

engaged her interest and energy, a devotion to the profes

sion of physical education that consumed the majority of 

the remainder of her life. Gitting writes in her nFifty 

Year Scrapbook," nIn the spring of 1931, Ina Gittings, 

feeling the need to share her professional enthusiasms, 

invited Miss Laura Herron, Miss Nina Murphy, Miss Laura 

Maxwell, and Mrs. Murdock to Herring Hall, University of 

Arizona, to discuss the beginning of a state association 

for physical education teachers." At the second meeting of 

the groups to which all women teaching physical education 

in both colleges and secondary schools in Arizona had been 

invited, a nPhysical Education n sign over the door of their 

meeting room aroused the curiosity of the men in physical 

educat~on and athletics. The men wandered in to see what 

was happening; therefore, on October 29, 1932, the a11-

inclusive Arizona Association for Health, Physical Educa

tion and Recreation (AAHPER) was formed. Gittings served 

as the first chair of the organization (Gittings, 1952). 

Ina Gittings was widely involved in the promotion 

of physical education and sports. Throughout the next 
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twenty years, she served as chair of state sports commit

tees, chair of the state section of the NAAF, chair of the 

State Education Association, as a member of the national 

committee of the American Physical Education Association, 

as well as in many other similar capacities. Gittings was 

also well-known outside the state and interacted with 

leaders from around the country. On July 21, 1932, an 

Arizona Daily Star article tells of Gittings' trip to Mills 

College where she met with such leaders as Dorothy Ains

worth of Smith College, Rosalind Cassidy of Mills, Ruth 

Elliot of Wellesley, Mildred Howard of Mt. Holyoke, 

Virginia Rath of Swarthmore, Agnes Wayman of Barnard, and 

Mildred Smith of Vassar. Other leaders represented such 

diverse institutions as Duke, Texas, Georgia, UCLA, 

Chicago, Nevada, Oregon, Stanford, Marshall, Minnesota, 

Wayne and Indiana Universities as well as St. Olaf College 

and Dennison. The women were assembled for the biennial 

meeting of College Directors of Women's Physical Education. 

Although a record of the proceedings of that meeting are 

unavailable, it is very likely that the role of sports in 

physical education was discussed inasmuch as Dorothy 

Ainsworth was there. She had written The History of 

Physical Education in Colleges for Women in 193~, and along 

with Gittings was a strong proponent of diverse physical 

activities for young women in .order to prepare them for 
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whatever challenges the future might hold. In her History 

Ainsworth stated that ~An intelligent understanding of the 

value of and the place of sports for girls and women should 

in some way be brought home to the student before she 

leaves college. It is important that students be given an 

understanding both of the possible benefits and the 

opportunities for harm in athletics n (Ainsworth, 1930, 

p. 110). The harm to which Ainsworth referred was an 

allusion to the over-emphasis on competition and the 

unethical practices which were evidenced in'men's athletics 

at the time. The previous year the Savage Report (1929) 

had been released which articulated the abtises and corrup

tion which were widespread particularly in college foot

ball. Undoubtedly, such reports prompted the female 

physical educators to retain tighter control of women's 

athletics and to reassert their philosophic positions 

relative to the aims of physical education emphasizing 

moral conduct and codes of behavior. 

Gittings not only served as a significant influence 

on campus, but was involved in the community as well. In a 

1934 letter from Harold A. Patten, Director of City 

Recreation, in Tucson, to Miss Gittings, he said, "Due to 

your interest in Tucson's development through its activi

ties, you have been selected to serve on the First Recrea

tion Co~~ittee~ (Gittings, 1952). 
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As indicated earlier in Chapter Two, the reac

tionary posture of some of the national female leaders in 

physical education lead them to practically eliminate 

competition for women. Ina Gittings, however, had fond 

memories of her own intense competition. She supported 

competition when others rejected it. In a 1931 article by 

Gittings entitled "Why Cramp Competition?," she stated 

I have repeatedly heard the younger generation 
of pupils and instructors exclaim, 'But, why 
can't we have varsity games? The reasons we have 
heard do not seem to account for such a nation
wide ban. What is the mystery? Who will tell 
us more?' I have met this naive appeal so 
frequently in classroom, in WAA conferences, at 
physical education conventions, and in situations 
far from my prof~ssion, that I have grown ashamed 
not to accumulate my evidence and be able to speak 
for competition without apology (The Journal of 
Health and Physical EducatiQn, January, 1931). 

Gittings had great faith in the potential for good 

in competition. After all she had been a fierce competi

tor, and it was obvious that her recollections of youthful 

competition as a state champion basketball player and as a 

coach of other state champions in Lead, South Dakota, were 

satisfying ones from which she learned lessons of life. In 

the article cited above, Gittings continues: 

At the top of the college recreation program could 
be placed a limited number of varsity contests each 
year. Skills will be encouraged, great joy in 
games experienced, and all the before mentioned 
values of travel, of team play, of self-control, 
etc. will be gained •••• A desirable development 
would produce a real intercollegiate affair, in 
which two institutions would come together as 
student body and faculty for a day of friendly 



festival and contest. The purpose of such an 
intercollegiate occasion might well be expressed in 
educational values such as flow from mutual under
standing, keen riva1y, and clean sportsmanship. If 
intercollegiate sport for girls is to be a junket, 
then let us not have any; if it will become an 
intercollegiate occasion, an educational drama, we 
may look forward to its initiation. 
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Interestingly, the article which preceded hers in the 

journal cited above is entitled nThe Evils of Sports for 

Women n by Helen N. Smith, Director of Physical Education at 

the University of Cincinnati. Intercollegiate competition 

for women, although supported by Gittings, played a minor 

role at the University of Arizona. Some of the reasons for 

this will be discussed later in Chapter Three. 

Although by any standard Ina Gittings was progres

sive for her time, attitudes regarding constrictive roles 

for women were still quite prevalent. "Loveliness" was 

still considered a primary focus for the pursuits of 

women. On March 22, 1932, in "A Hint to the Wise" in the 

Arizona Daily Star, the writer states, "For many a day we 

have wondered why there were nothing but charming, beauti

ful, lovely girls at the University. Few schools the 

nation over can begin to match the fair co-eds at our state 

university" (p. 8). The article g,oes on to say that the 

secret of the co-eds great physical advantage is the 

instruction they are receiving from Miss Ina Gittings on 

nhow to be lovely, how to be beautiful, and how to be 

charming." The writer continues with the following: 



the real worth of these lessons is yet to be 
proved. About the city of Tucson are, can we dare 
say, many girls of days past who could or should 
take advantage of Miss Gittings' course. Their 
former youth, beauty, charm and loveliness have 
faded. Some are aware of it, but many others 
cannot realize that age doth make changes. They 
need, though many of them will not admit it, a 
course that will bring back to them that bloom of 
youth, that will make their husbands romantic and 
jealous once more. 
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Ina Gittings' ambitions required space; so she had 

to fight hard to get it for the female students of the 

University. By 1936, she was rewarded by one of the 

highpoints of her career at the University of Arizona. The 

new women's athletic building was constructed. "It was a 

two story structure with an outdoor swimming pool, offices, 

recitation rooms, locker rooms, a 60'x 92' gymnasium for 

the Department of Physical Education for Women" (Lutrell, 

History of the University of Arizona, 1935, p. 312). The 

building was entirely remodelled in 1970 and is now 

occupied by the present Gallagher Theater and a section of 

the Student Union Building. It was originally built at a 

cost of $139,980 by the M. M. Sundt Construction Company. 

By April of 1936, the female students were moving in. The 

building served as the hub of the activities of women 

students for over three decades • . 
The construction of the Women's Building took place 

during the great depression within the term of office of a 

particularly strong u~iversity president, Homer L. Shant·z, 



132 

who had to acquire building funds from the state legisla

ture dominated by highly conservative mining interests 

(Kirmse, interview, October 5, 1983). Kirmse suggests that 

its presence on the University of Arizona campus was strong 

testimony to Ina Gittings' influence, persistence, and 

aggressiveness, and to the effect her determination had 

upon the University administration and its supporters. 

Ina Gittings was always in the forefront of 

campaigns that focused on the educational development of 

young women. She even led the opposition to ward off 

regressive trends. In 1939, when it appeared that the 

corset might find its way back into women's wardrobes, 

Gittings strongly opposed its resurrection. Her way was to 

make her opposition known publicly. On October 5, 1939, in 

a Tucson Daily Citizen article, the following appeared: 

"It is inconceivable that they would seriously consider 

this fad. When I started teaching I had two influences to 

counteract--the corset and the pointed-toed shoe. Women 

now are too sensible. I don't think I'll have to start my 

campaign over again" (Gittings, 1952). As a leader of 

young women, Gittings had great faith and confidence in 

their ability to make wise and practical decisions and to 

represent themselves in ways which proved that women had 

the potential to succeed in areas formerly considered 

beyond feminine capacity. 
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By 1948, a decade of Sports Days had been added to 

the pages of Arizona history. As a result of the competi

tion provided by such events, University of Arizona female 

students had demonstrated that the earlier criticism by the 

medical profession, some of the leaders in physical 

education, and by a portion of the society at large was 

unfounded--females could compete and could do so without 

hysteria and collapse. In an editorial written by Gittings 

and printed on December 18, 1948, in the Arizona Daily 

~, the University of Arizona physical education leader 

of twenty years wrote of some of the chang~s that had 

occurred in her students during the two decades past: 

The conduct of women, their spirit, character, 
training, moods and reactions come out so plainly 
when they have lost their outer yeneer during the 
excitement of games. It is at these times of keen 
competition that adolescent girls are under great 
emotional strain. In former days hysteria was the 
usual and the natural nervous response of girls. 
'Girls must be girls,' the onlookers would say 
during a game or after the game when the girls 
collapsed. Those of us in the profession felt that 
here was an indictment against women's sports and 
even against the female sex itself. Could we let 
this opinion be proven or go unchallenged? Indeed 
not. Not only the leaders in physical education 
but deans of women and most parents knew there was 
nothing in games to cause hysteria and likewise 
nothing ingrained in women to cause silly emo
tional reactions when under strain •••• These three 
groups of women, responsible for guidance of young 
females, have gradually built up the emotional 
standards of little girls. They have toughened the 
spirit, civilized the emotional responses and 
directed or guided the reactions of girls--until on 
this day of climax and strain and competition we 
saw two hundred young women disport themselves 
without confusion, whining, disputes, alibis on 



lost scores, arguments, tears, or anger. Yet there 
was no let down in effort to win, no weak-kneed 
giving away of hard-earned advantages. We saw 
girls come into maturity, proving through their 
conduct that tbey are fit, physically and emo
tionally to go forward. Arizona girls, from 
Phoenix Junior College, Arizona State Teachers 
College at Tempel and University of Arizona girls 
gave a real demonstration of sportsmanship on 
December 7, 1940 (Gittings, 1952). 
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Among the vehicles for competition on the Sports 

Day about which Gittings wrote·were competitions in golf, 

badminton, archery, tennis, and hockey. In the 1940· 

Arizona Alumnus, it was reported that nthe University girls 

in their after school program during the past nine months 

have totalled 21,771 hours representing thirty-three intra

mural and nineteen outside tournaments or matches n (p. 7). 

From the Gittings point of view, sport was a vehicle--a 

vehicle for instruction, for experience, for challenge, for 

cooperation, and perhaps most of all, for wholistic 

development. Preparation for life constituted the major 

thrust of the program which she had spent two decades 

developing at the University of Arizona. Physical, mental, 

and moral preparation was integrated in the professional 

mission which she embraced. In this way, though bold in 

her methods, Gittings characterized a more traditional role 

of women as protectors and promoters of social order 

through the shaping of youth. In her tactical approaches 

to the completion of her mission, however, she was 

.>/-
,,\;' .'" 



135 

distinctly non-traditional and considerably ahead of her 

time as will be further discussed later in this chapter. 

Shortly after the 1940 sports day about which 

Gittings wrote, she was recommending those of special 

talent and ability for roles which would provide even more 

opportunity for women to exercise their potential. Having 

been an involved and committed participant in World War I, 

Gittings now began to influence female students for roles 

in World War II. In her nFifty Year Scrapbook n, two such 

students are pictured--Edith White, who had been president 

of WAA, and Betty Bandel. White was serving as a lieu

tenant in the Waves and Bandel as a lieutenant colonel in 

the WAC. In the same section of the scrapbook is a 

Certificate of Appreciation, dated 1944, in which Gittings 

is commended for nrendering valuable service to the Army 

Air Forces in the prosecution of the Air Wac Recruiting 

Campaign. n 

By the early 1948's, the number of women on campus 

was over a thousand. In 1920, the year Gittings arrived, 

there were 158. From a room in Old Main and a dirt tennis 

court, the department of physical education had grown and 

developed in many ways. Marguerite Chesney had been added 

as a full-time staff member in 1926 and five other staff 

members had been added by 1935. Twenty different sports 

activities were by this time available to women students. 
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The staff, which had grown to seven, taught twenty-seven 

classes. Prior to the completion of the Women's Building, 

Herring Hall, the former men's gymnasium (which the women 

had occupied since 1925), had been used for women's 

activities, particularly dance classes. An archery field 

and four cement tennis courts were added. The athletic 

field for women was enlarged in 1941 at a cost of $5,000 to 

provide for the growing number of students. The field, 

known as one of the finest in the country, was located on 

the ground on which the present Administration Building 

stands and was completed within the presidential term of 

Alfred Atkinson. The field could contain twenty volleyball 

courts thereby serving hundreds of students simultaneously 

(Gittings, Professional Papers). 

By 1940 the enrollment of female students in 

physical education class had surpassed 700. Four more 

tennis courts were added making a total of eight. Two 

hundred and fourteen girls could receive simultaneous 

tennis instruction. Though the program of sports activi-

ties for women was recreational in nature and non-elitist 

in focus, nstarsn did emerge. In a 1940 radio speech 

Gittings said nthe whole University is proud of the stars 

which develop in tennis, riding, archery, golf, etc. n 

(Gittings, 1952). In 1937 a fee system was established to 

set up a pool of costumes for each sport, emphasizing the 
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systematized nature of the Gittings' enterprise. As a 

result of the progress which had been made, some considered 

the Department of Physical Education at the University of 

Arizona among the finest in the nation. In recognition for 

her efforts, the name of Ina Estelle Gittings appeared in 

the first who's who of the leading women of the nation in 

1935 (Wildcat, November 2~, 1945). The comments of 

interviewees in the following pages further reveal the 

contribution of Gittings to the development of women's 

sports at the University of Arizona. 

The true significance of the contribution of Ina 

Gittings is perhaps best symbolized when the building in 

which the Department of Exercise and Sport Sciences is now 

housed was renamed for her in 1985. Mary Pilgrim, a staff 

member in the Department of Physical Education for Women 

for thirty-six years and its director from 196~ to 1971, 

aptly describes the role of Gittings: "She fought tooth 

and nail to build that department; she would battle 

anybody; she scratched the department out from nothing" 

(Pilgrim, 19 October 1983). 

Her aggressiveness was not always popular. Evelyn 

Kirmse, Dean of Women when Gittings arrived on the Arizona 

scene, recalls a time when University of Arizona President 

Alfred Atkinson called her to arrange a conference to 

discuss how he could cope with Miss Gittings in her 
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continual asking for appropriations for "the good of the 

girls and her staff" (Kirmse, 5 October 1983). Kirmse 

describes Gittings as "exceedingly tempermental and 

difficult to get along with because she was a fighter who 

believed thoroughly in what she was doing." Most of those 

on campus at that time knew she was adamant about creating 

opportunities for female students to enjoy a wide variety 

of experiences in healthful activities and athletic 

pursuits. Kirmse clearly states that Gittings "never 

excused anybody==didn't matter if they had a wooden leg or 

asthma; if they were able to participate, they were 

required to take physical activity and health.n 

The national trend in physical education during the 

1920's and 30's was to incorporate sports activities into 

the curricular program along with intramurals. The aim of 

the university program was in tune with this trend and the 

national physical education focus--good health, recreation, 

skill development (especially in life-long sports), and 

social values. The female students were enthusiastic about 

sports activities and responded favorably to Gittings as a 

role model. 

A student writer in the 1923 Desert described the 

impact that Gittings had on the students' reaction to 

physical education activities: nIn that time [early 

1920's] gym work changed from a despised bore, to be cut as 
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much as possible, to a thoroughly fascinating course filled 

with favorite sports, good times, clean sportsmanship and 

inter-organization contests in which every girl can take 

some part." As Gittings fought ·to build the program, some 

students shared her frustration with the second-class 

status of females relative to 'opportunitiesand facili

ties: Ethel Fisher Sullivan ('33) recalls that the women 

resented that their swimming pool was part of the irriga

tion system for the campus while the men's was heated. She 

further laments that Rmen carne first and we learned to 

accept that R (Sullivan, 6 November 1983). Sullivan, who 

was described by Kirmse as one of Ina's best girls, changed 

her major to physical education as a result of Gittings' 

influence. 

The participation in individual sports gave female 

students opportunities to broaden their outlook. As 

president of WAA in 1932, Sullivan went to Austin, Texas, 

and to Los Angeles for regional WAA meetings where ideas 

were shared and mutual problems in WAA organization and 

implementation were discussed. The WAA structure offered 

women an organizational format for communicating, compet

ing, socializing, and learning around the shared interest 

of sports. 

Sports in general provided a participatory vehicle 

but did not promote the sport-specific bonding and team 

.. ~. ' .. 
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ident.ity characteristic of men's sports. Sullivan recalls 

that at her fifty-year reunion, the men in attendance were 

still recognized and identified as members of particular 

teams. She laments that women were denied this team-iden

tity bond because no varsity-type opportunities were 

available. Instead, women were encouraged to participate 

in a diverse selection of both team and individual sports. 

This broad participation was promoted and reinforced by the 

WAA structure which awarded points to female students for 

their participation in each sport as the way for earning 

WAA awards. This system, which developed with the arrival 

of Ina Gittings, was to characterize the women's intramural 

sports program for five decades. Intramurals were later 

developed for men as well, but one area of opportunity 

remained neglected for women--participation in an intercol

legiate athletic program. Men enjoyed that opportunity for 

seventy-five years at the University of Arizona before an 

equivalent program was provided for women. 

Sullivan recalls that the female students in the 

1930's recognized that male sports were considered impor-

tant, whereas women's were not. Kirm'se describes the men's 

sports as elitist in that they focused on varsity and 

junior varsity competition which afforded special opportun~ 

ities only to males who were highly skilled in athletics. 

Mary Pilgrim reiterates that in women's sports 



participation for everyone was important, citing the 

national motto: na sport for every girl and a girl for 

every spor t. n 
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The most competitive, varsity-like opportunities 

for women came through tennis, under the direction of 

Marguerite Chesney. She directed tournaments with other 

colleges in the state as well as tournaments with tennis 

clubs. The culmination of the tennis competition for 

outstanding female players was the Southwestern Champion

ship organized under the auspices of the Southwestern 

Tennis Association (King, nSWTA Scrapbook n). In 1954, 

Chesney was instrumental in organizing the National 

Intercollegiate Tennis Tournament for Women, which was the 

first national meet for college women sanctioned by the 

United States Lawn Tennis Association (USLTA). Throughout 

the decades, Chesney remained committed to the sport and 

was known allover Arizona as nMiss Tennisn (Chesney, nBio 

File n Special Collections, University of Arizona Library). 

For the most part, however, staff members in 

women's physical education were required to be general

ists--to both teach and coach several different sports each 

year and to further supervise an even greater diversity of 

intramural activities. Opportunities for developing the 

kind of specialty which Chesney offered were generally 

precluded by the lack of time. The heavy teaching loads in 



physical education and supervision schedules for intra

murals in the Girls Athletic Association (GAA) precluded 

the development of most programs beyond interclass, 

inter-residential, and bi-annual play day competitions 

(Pilgrim, interview, October 1983). 
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Gittings sought greater sports participation oppor

tunities for all University female students. Her efforts 

for acquiring both facilities and equipment for that aim 

required untiring persistence. To fight for varsity 

athletics while attempting to provide athletics ,for all 

presented a constant struggle analogous to serving steak to 

a few when there was still not hamburger for everyone. In 

this way, as Gittings states, "the physical educators felt 

impelled to carryon a real revolution and emancipation in 

the field of women's sports" (Gittings, 1952). She further 

notes in the same paper that women of broader education who 

"had begun to take notice of the mistakes men were making 

in their leadership of women's physical activities" were 

entering the physical education and coaching field. 

Gittings states that these women "felt that men were too 

motivated by professional objectives and emphasis on 

stars." These points of view directed the course of 

women's physical education and consequently sports and 

athletics throughout five decades of the twentieth century. 
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Elizabeth Rose Gatewood, a member of the physical 

education staff throughout the administrative tenure of all 

the females who have directed that department (hired 1946, 

retired 1983), recalls that Gittings was disruptive to 

every administration she worked under. nShe was so 

disruptive because she could think, could do--she would 

tirade on the phone to get what she wanted" (Gatewood, 

November 23, 1985). Sullivan remembers another tactic that 

Gittings used in acquiring necessities for the department. 

She would send female students to the office of President 

Homer L. Shantz to discuss women's athletic issues. 

Sometimes Gittings would accompany them, and sometimes they 

would go alone. Gatewood further describes Gittings as 

always a controversial figure, but a "woman with vision,ia 

pioneer, a driving force." Though she was controversial, 

the legacy of her vision remains with the thousands of 

women who knew her and who became skilled in sports, and 

through that skill enjoyed intramural competition and 

physical activities that were unknown to American women in 

previous decades. 

I 

The program which Gittings created at the Univer

sity of Arizona attracted females outside Arizona as well. 

References were found to support the fact that women from 

the East came to Arizona primarily to enjoy the equitation 

opportunity available at the University. A 1926 article by 
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Gittings in The Sportsman, the national publication of 

women's athletics, "Equitation at the University 'of 

Arizona," undoubtedly caught the attention of enthusiasts 

across the country. Gittings wanted to forge new paths for 

women. She once intimated to a reporter that she chose 

Arizona because there were no traditions to break--she 

could tryout all her ideas and be at the helm in imple

menting them (Gittings, 1952). 

Through the decades of the Gittings' leadership, 

administrative support for the women's physical education 

program presented many challenges. Kirmse notes that 

although President Shantz had been fair and supportive of 

women's athletic programs [physical education and sportsj 

(it was during his administration that the Women's Building 

had been started), same presidents who followed were not. 

President Paul S. Burgess, according to Kirmse, had been 

uninterested in women's development generally, and Presi

dent Alfred Atkinson felt that mixing marriage and profes

sional life created conflicts for women. Kirmse recalls 

that Atkinson's view was shared by President James B. 

McCormick who held a traditionalist view of women. A later 

president, Richard Harvill (1951-1971), commented in an 

interview that he found the womenis program "a breath of 

fresh air" as a much truer exemplification of the educa

tional model as compared with the male athletics program 
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which often proved to be a thorn in his side. During his 

administration he was forced to deal with what he felt was 

considerable over-emphasis on athletics caused in part by 

an over-zealous and problematic booster club. Interesting

ly, Harvill divulged that he would, as President of the 

University of Arizona, have opposed the move to the PAC l~ 

where even more emphasis on athletics would result. 

Ironically, the 1985-86 year will find the University of 

Arizona's women's program also aligned within the PAC l~ 

structure. Harvill further supported a divided administra-

tive structure for women's and men's physical education 

departments. He felt that separate management would be 

more effective for both, especially in light of the fact 

that the women's department had no history of excesses and 

unethical practices (Harvill, interview, October 24, 

1983). 

For nearly six decades, separate a&uinistration had 

characterized the men and women's sports programs at the 

University of Arizona. Until July 1975, separate depart

ments for men and women's physical education and athletics 

existed. In terms of activities, some co-educational 

programs were instituted in the 194~'s by' Elizabeth Rose 

Gatewood, who had, as a high school teacher in Yuma, gone 

to Oregon (to what is now Oregon State University) to learn 

how to organize co-recreational programs. Earlier examples 



of co-educational participation existed in such sports as 

riflery and fencing. However, the major thrust was for 

separate programs. 

That separateness created professional and social 

cohesiveness and unity in the women's department. Other 

factors further contributed to this cohesivesness. Each 
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department member enjoyed similar status as staff mem

bers. All were generalists until 1969 and provided multi

faceted service. Prior to the late 1960's each taught both 

activity classes and professional preparation classes for 

physical education majors, and each served as coaches and 

supervisors of intramural and play day teams as well as 

supervisors of other recreational a~tivities. 

Since the intramural program was so broadly devel

oped, female students who participated came under the 

jurisdiction of the physical education department. The 

intramural program was organized in such a way that after 

the mid-1970's sorority and dormitory teams primarily 

comprised the participation and competition. Because of 

this hub-of- activity character of women's physical 

education, the physical education faculty members spent 

many hours with the female students in supervising sports 

activities as well as socially oriented recreational 

activ.ities. 



:;-r-" 

147 

Especially during the 1929's, 3g's, and 4g's, 

hiking and horseback riding in the Catalina Mountains were 

popular recreational activities and consumed considerable 

faculty time. Because the intramural program was conducted 

after classes, it was not uncommon for the women faculty 

members of the physical education department to be on 

campus until 9 p.m. Gatewood recalls that she often 

officiated co-recreational volleyball in the late 4g's from 

6 to 9 p.m. in the evening. The extra-curricular supervis

ory responsibilities and the teaching loads of the physical 

education staff in terms of time-intensive commitment was 

consistent with the experience of women in general in 

higher education. Just as there is evidence that women in 

other departments of the academic community have had 

heavier teaching loads than their male counterparts that 

preclude activity which promotes specialization, the female 

physical educators were similarly hampered (Gittings, 

1952). Their lack of opportunity to specialize in a 

particular sport and to coach that sport undermined their 

ability to gain coaching expertise. The ngenera1istl'l 

perspective which was philosophically prominent in the 

physical education profession preempted advanced coaching 

opportunities. This perspective also prevented female 

physical educators from having the high level competitive 

experiences as students since intercollegiate competition 

~c •• 
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was not widely developed for women. Both of these factors 

have contributed to the present day reality that men coach 

many women's sports because they are better prepared. 

Men are better prepared for coaching because they 

have enjoyed the opportunities for intense competition from 

grammar school on and have .had male role models coaching 

them who also had unlimited competitive experiences in 

organized athletics. It is ironic that by providing 

opportunity for participation in sports to all girls, the 

women physical educators prior to the 196~'s also con

tributed to the lack of experience and training which has 

undermined equal opportunity for women in the coaching 

ranks. It will undoubtedly require some time for this 

situation to be corrected as skilled female athletes 

matriculate through intercollegiate and other programs and 

return to the coaching ranks. 

Although the lack of competition and coaching 

opportunities for women were in part philosophically based, 

they were also rooted in the political, and therefore 

economic disenfranchisement, of women in institutions of 

higher education. It is well-documented that the female 

physical education ranks were replete with talented 

sportswomen, but in their dedication to providing sports 

activities for all, there was simply no time left to 

develop the truly outstanding female athlete like the men 
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had done with male athletes since the late nineteenth 

century. This reality reinforced the fact that truly 

outstanding female athletes, for the most part, had to seek 

high level competitive opportunities outside institutions 

of higher education. The reality of the intercollegiate 

competitive experiences that existed in such sports as 

fencing, archery, and golf was that a few matches a year 

were provided. The acquisition of funds to hire addition-

a1 staff members or to provide facilities and equipment for 

women's athletics was beyond the capacity of one woman. It 

took Ina Gittings twenty years to gain funding that would 

provide enough equipment for all members of some activity 

classes to be able to participate at once. A National 

Youth Administration worker at the University of Arizona in 

1941 was given a job repairing equipment which further 

served to keep female students on the field instead of on 

the sidelines (Desert, 1941). The economic realities of 

equipment shortages were perhaps only surpassed by those of 

staffing. If the inclination to develop women's sports 

teams existed, the economic realities in staffing, budgets 

for equipment and travel, clearly precluded it. 

Gittings was clearly a supporter of competition as 

evidenced by her own participation as well as ideas she 

expressed in such articles as nWhy Cramp Competition?n 

Undoubtedly, had she lived in the current era, she would 
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have established a reputable intercollegiate athletic 

program for women. The times in which she lived, however, 

required a foundation from which intercollegiate athletics 

could evolve. Her legacy is an admirable one which gave 

rise to sensible forms of dress for women students, 

expansion of the WAA which became the dominant organization 

format for women's sports, facilities (a women's building, 

playing fields, tennis courts, a swimming pool), equipment 

for impressively diverse activities, renowned equitation 

offerings, a major in physical education, a state associa-

tion for physical education, a link of community involve

ment and service (besides recreation, she was involved in 

the creation of Tucson's first little theatre), the 

promotion of the University in both the print media and on 

the radio, and tremendous opportunities for women to 

experience their physical, emotional, and social potentials 

under the enthusiastic leadership of a role model to be 

admired even by current progressive standards. 

Although Gittings' contribution to a program of 

physical education and sports for all female students at 

the University of Arizona from 1920 through 1951 is 

invaluable, at the time of her retirement, highly skilled 

female athletes were still disenfranchised. By comparison, 

at the e~d of the Gittings' era, highly skilled male 

athletes had enjoyed nearly fifty years of intercollegiate 



151 

competition. By 1943, Arizona's baseball team played a 

series of games in Mazatlan; in 195B, football training was 

conducted a·t Fort Huachuca; the 195B baseball team travel

led to Austin, Texas, to the NCAA play-off; the 195B-5l 

basketball team competed in the NIT in New York; and 

Arizona track star, Mal Andrews, was training to compete in 

the 1954-55 Olympics (Chanin, 1979, pp. l3B, 154-161). The 

contrast between men and women's enfranchisement was not in 

program only. Ina Gittings' salary, for example, after 

thirty-one years as director of the women's physical 

education program at the University of Arizona was $5,6BB. 

Her counterpart, J. K. "Pop" McKale's salary was $9,4BB. 

Gittings' salary at hiring was $2,2BB; McKale's in 1914 was 

$1,7BB (Faculty Services, University of Arizona). Twenty

five more years would pass before female athletes, coaches, 

and administrators at the University of Arizona would have 

a program that approached equitability with males. 
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CHAPTER FOUR 

CHANGING DIRECTIONS IN WOMEN'S SPORTS: 1952-1969 

In Chapter Four, the post-Gittings period (1952-

1969) will be highlighted. The period was characterized by 

administrations (Marguerite Chesney, 1952-1958 and Mary 

Pilgrim, 1958-1969) which maintained the status quo of the 

foundation which Gittings had laid in the Department of 

Physical Education for Women at the University of Arizona. 

Both women brought to their roles long tenures as staff 

members under Gittings. Chesney had first been hired as a 

part-time student assistant in 1922, and Pilgrim was hired 

as a full-time staff member in 1942. Donna Mae Miller, who 

came to the University of Arizona following doctoral 

studies at the University of Southern California in 1959, 

was to serve as head of the Department of Physical Educa

tion for Women in its last years as a separate department 

(1969-1975) and in its first year as a merged department of 

physical education without athletics. Chapter Four will 

focus on three specific areas--the influence of events in 

the 1950's and 1960's on the direction of women's sports in 

the University, selected issues surrounding development and 
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inhibition of opportunities for women in sport, and 

finally, the nature of the leadership provided by Chesney, 

Pilgrim, and Miller. 

The Climate of the Times for Women 

The direction of women's sports in the 1959's 

followed societal norms regarding the role of women in 

America. Whereas the 1949's had provided opportunities for 

expanding female roles in society, the next decade was 

characterized by restriction. In World War II women had 

been coopted into male-defined activities to the advantage 

of the government and made significant personal gains as 

well. World War II provided access for women into tradi

tionally male-defined jobs which offered higher pay_ In 

such jobs women proved, as they had in World War I, that 

they could perform competently in diverse roles in the 

marketplace. After victory women were manipulated by 

government generated propaganda which asserted that 

domesticity was the ideal for American women (Anderson, 

1983). A woman's major responsibility was to reaffirm and 

recreate the centrality of the family in the American 

social order and to help to readjust males who had returned 

home from the war (Anderson, 1983). A refeminization of 

women was called for through governmental propaganda to 

accomplish this dual purpose. Post-war women's work for 

those who had been employed by industry during war-time 



154 

shifted to the limitations of clerical, service (waitress, 

nurse, teacher), or retail sales opportunities. Although 

many women stayed in the work force after the war, mixing 

marriage and profession, however, was considered much less 

than ideal and only to be tolerated out of economic 

necessity (Ryan, 1983, pp. 268-271). In the 1950's 

feminist ideology provided no direction for women or the 

institutions of which they were a part. Strong, competent, 

resourceful women, products of the war experience, were 

discouraged from challenging their secondary status within 

the social order (Chafe, 1977, pp. 117-135). The Depart

ment of Physical Education at the University of Arizona re

flected these times. 

In the 1951-52 President's Report submitted by the 

Department of Physical Education for Women, at least three 

paragraphs were devoted to marriage/divorce, birth rate, 

and marriage/profession statistics (Department of Physical 

Education for Women, "President's Report,n 1952). The 

report indicated that 78 percent of physical education 

graduates were married, 15 percent were unmarried, 2 

pet'cent were widowed, and 4 percent were divorced. The 

statement was made in the report that the divorce rate 

among physical education graduates was 10 to 15 percent 

lower than national surveys. nOur graduates must choose 

suitable partners or know how to please them" was the 



155 

conclusion drawn in the report. Relative to birth rates, 

the report indicated that "most of the families reporting 

are increasing in size." Further, the report indicated 

that the physical education graduates taught an average of 

four years then stopped teaching after marriage. The 

statistics and the way they were discussed are fascinating, 

but perhaps the most interesting aspect is that such 

information was considered significant to the mission and 

results of the department reporting them. If not clearly 

stated, it is certainly implied that developing mar

riageable women was at least a peripheral part of the 

public service mission of the Department of Physical 

Education for Women. 

The attitudes regarding the role of women in 

society were reinforced by Marguerite Chesney's leadership 

of the department. Chesney, who was head after Gittings' 

retirement in 1951, supported the societally accepted 

position that marriage and profession should be exclusive 

as evidenced by the fact that she was known to pressure 

female staff members to resign once they had married. 

Elizabeth Rose Gatewood, for example, recalls that being·a 

wife and a mother with all the attendant duties which 

accompany those roles was intensified by the fact that 

there was pressure to resign if one chose to combine 

marriage and profession. Chesney wanted Elizabeth to 



resign, first when she married, and again later when she 

had her first child. Gatewood refused and was not forced 

out. Chesney was supportive of professional options for 

women, but only for women while they were single. If a 

woman married, the normal consequence was that she would 

give up her profession. Even when children were not part 

of the female professional's responsibility, the social 

expectations were that all of the domestic duties would 

remain central. House-cleaning, washing, cooking, and 
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shopping often precluded the luxury of additional time 

being devoted to professional advancement. This reality 

undoubtedly undermined the ability of women in higher 

education to make the strides that their male counterparts 

could who chose to use additional hours to complete 

research projects or other essential tasks necessary for 

professional advancement. Other factors beyond the time 

commitment required for "women's work" served to undermine 

the progress of women. 

Traditional gender system attitudes during the 

1950;s contributed to the fact that women often chose 

directions within their professions which related to role 

expectations for women. The female physical educators were 

representative of female-defined roles. Teaching, nurtur-

ing, caring for health and well-being, and maintaining the 

social order were functions which reflected role 



orientations of women. Even though several of the women 

were single and free from many of the responsibilities of 

married women, they primarily served traditional gender

defined functions in their capacities as teachers. 
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The broad development of students characterized by 

a materna1istic, feminine orientation, served to promote 

the status quo in physical education throughout the 1940's, 

50's, and 60's. Non-team sports for women characterized 

the ncrad1e to the graven orientation of the athletic 

participation of females. The humanitarian and ega1itatian 

nservice to a11 n focus in sports opportunities for female 

students within physical education prevailed throughout the 

1950's and into the 1960's. Pilgrim recalls that the goal 

each year was to have more and more pa~ticipants in diverse 

activity offerings. The department's service to society 

came through its focus on the physical, mental, and social 

health of its students and its preparation of teachers who 

would go out into the public schools and do the same. This 

focus contributed to the traditional character of female 

role expectations within the physical education profession. 

No nemancipation of women n orientation guided the 

direction of women's sports in the post-Gittings period as 

it did in the early part of the twentieth century. Even 

though women in physical education created extensive 

professional networks from the 1920's through the 1960's 

"". 
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and were a sizable, articulate, committed body of profes

sional women, they, as.a group, were never tied to feminism 

in any overt way (Gerber, 1974, pp. 71-83; Howell, 1982, 

pp. 411-455). Gittings was perhaps the only administrative 

figure in the Department of Physical Education for Women at 

the University of Arizona who saw her mission as one which 

in part was designed to emancipate women as evidenced by 

her frequent use of such words as "emancipation" in various 

quoted remarks (Gittings, 1952). That fact undoubtedly 

related to her experiences in living her formative years as 

a University of Nebraska student in 1900 during a time when 

a strong feminist movement was underway. Of her early 

competitive experiences in basketball, she had said 

It called upon strength, endurance, coordina
tion and it brought a togetherness to the girls 
and young women. What a joy and what a release! 
They threw themselves into the game full hearted-
1y and full bodily. Most girls were envious of 
those who were permitted this glorious new ex
perience ••• it was a distinct and clearly marked 
advance in the revolution of women (Gittings, 
1952). 

Her description is reminiscent of the lively 

descriptions of females participating in basketball in the 

early pesert yearbooks •. Modern social scientists such as 

Boutilier and SanGiovanni find the absence of physical 

educators in the feminist ranks through many decades of the 

twentieth century an enigma. Even the awakened feminist 

consciousness of the sixties did not evoke a unified, 
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collective response from female physical educators. 

Sources requesting anonymity have speculated that when 

feminism and lesbianism became associated, the potential 

for a large constituency of female physical educators 

ended. For nothing was more feared by female physical 

educators than the lesbian label. The lesbian label was 

the extreme antithesis of the All-American wife and mother 

image which was reinforced throughout the 1950 1 s and into 

the 60 1 s in American society. 

The leadership of the physical education profession 

in the post 1960 period of the twentieth century evidently 

did not believe that society inhibits and disadvantages 

women and that collective efforts were necessary to change 

such conditions, or they feared homophobic reactions to 

being associated with women in the womenls movement who 

were identified with the radical lesbian element of the 

movement. The leadership in the University of Arizona 

Department of Physical Education for Women during the 

1950 1 s, 60 1 s, and 70 1 s remained focused on the aims of 

their profession and did not in any concerted way become 

public proponents of feminism. 

Gatewood, who was hired in 1946 and retired in 

1983, has suggested that careful. attention had to be paid 

to any personal relationship with females. Some current 

athletics administrators who have requested anonymity 
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suggest that because of the unrelenting presence of the 

"jock" stereotype and sexual preference issues, female 

physical educators chose to remain uninvolved in the 

strivings of political .equa1ity that were characteristic of 

some of their sisters in academia. To become politically 

involved in the 196ft}'s in women's issues would have likely 

subjected this group of dedicated female educators to more 

personal scrutiny and further fueled suspicions about their 

interest in challenging the male-identified and dominated 

institution of sport. Miller's comments on anti-feminist 

sentiments within the physical education ranks will be 

discussed later in this chapter. 

The staff in the Department of Physical Education 

for Women at the University of Arizona from the 19Sft}'s into 

the 196ft}'s can be characterized by commitment to the aims 

of physical education, vast energy as evidenced by their 

expansive intramural program they supervised, and indepen

dence in their desire to retain separate administrative and 

organizational formats. Their vision of mentally, morally, 

and physically strong, healthy, competent women, however, 

was consistent with society's view of the role which the 

women in their charge should play in society. Little was 

done to forge paths which would mark the entrY for female 

students into non-traditional spheres of both personal and 

professional experience~ The primary focus in terms of 
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career development of the students within their charge was 

teacher preparation. The successful placement of graduates 

testified to success in that endeavor. By the 195~'s 

teaching had long been feminized. Society seemed very 

comfortable with women in teaching roles. 

The societal view was that teacher preparation 

enhanced domestic skills. Solomon suggests that liberal 

education for women was considered important for its own 

sake and remained detached from professionalism with the 

implication that educated women should retreat into the 

private domestic sphere (Solomon, 1985, p. 83). Higher 

education for women in the 195~'s reinforced socially 

sanctioned roles for women teaching in institutions as well 

as students being educated in them. In a Century of Higher 

Education of American Women, Newcomer concludes, "We 

cultivate conformity even while we deplore it. What if a 

few escape the trend and devote their lives to some 

professions, and perhaps do not even marry?" (Newcomer, 

1959, p. 147). Those "few" [in the physical education 

ranks] Newcomer asks about rarely engaged the feminist 

perspective that society inhibits and disadvantages women, 

though a retrospective scan of American twentieth century 

history confirms that women were inhibited and disadvan-

taged personally, socially, physically, politically, and 

economically. An awareness of female inhibition, 

.-/-
0\ .. " •• ~~ 



162 

disadvantage, and discrimination, however, existed through

out the post-192B's decades well into the modern period of 

this century. 

Alumnae interviewed for this study who attended the 

University of Arizona in the 194B's and SB's were aware 

that occupational choices were narrow, that marriage and 

family expectations were strong, and that sports opportuni

ties, especially for athletically skilled women in college 

were not equal to those available for men. One talented 

golfer and tennis player of the late 19SB's admitted that 

she lamented having no coaches who had the expertise to 

further develop her talents. A University of Arizona 

female "coach n in the 19SB's agreed that such talented 

athletes were not ncoached," they were nsupervised." A 

student from the late 194B's felt that lack of opportunity 

was so traditionally accepted that "you didn't think about 

fighting it or not liking it." Societal reinforcement that 

the ideal role of women was a domestic one often made life 

uncomfortable for the athletically talented female. This 

was found to be the case among many students and physical 

education staff members who were interviewed. 

Elizabeth Rose Gatewood acknowledged that the 

"jock n stereotype has been one with which female physical 

educators have had to deal throughout this century. The 

jock stereotype was joined with sexual preference 

~.!. '. 
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suspicions; this often created the necessity to go over

board the other way ••• to show more interest in the opposite 

sex and to dress in feminine waysn (Gatewood, 23 November 

1985). Solomon in her history of women in higher educa

tion, suggests that the fact that one was single during 

this time of social conformity (including the 195~'s) 

caused suspicions of deviance. The deviant label was 

applied to women's nSing1eness n whether or not she was 

involved in a heterosexual or lesbian relationship (Solo

mon, 1985, p. 195). 

Mary Pilgrim substantiates that an attitude existed 

which suggested that physical education would ncause girls 

~o no longer be fe~inine--to become a 'jock,n (Pilgrim, 19 

October 1983). Donna Mae Miller agrees that there was a 

stigma attached to being f'emale and athletically talented. 

S'ome of the character of that stigma is inherent in the 

expressions,- n she throws like a boy or runs like a boy. n 

This stigma was also attached to particular sports. Miller 

states that there were nno taboos about tennis," but 

natypica1 n and "freak of nature" connotations were not 

unusual for some of the team sports such as softball 

(Miller, 26 October, 1983). It is interesting to note that 

the Arizona Sports Hall of Fame includes only women who 

represent those sports such as tennis, swimming, and golf 

which have been the societally accepted sports for women 
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throughout the first six decades of the twentieth century. 

Some honorees in the Sports Ball of Fame are identified 

simply as sportswoman. No sportsman designations, however, 

appear for men. Solomon concludes that females in ath

letics still receive mixed messages and must nreconci1e 

femininity and athletic prowess n (1985, p. 2~4). 

Marguerite Chesney (Director. 1951-1958) 

Chesney, like Pilgrim who followed her, primarily 

chose to maintain the status quo and to continue the 

programs developed by Gittings. She was unique in that she 

never hid her preference for tennis nor the fact that her 

time and energy were disproportionately devoted to develop

ing the sport as well as the students who played it. Mary 

Pilgrim asserts that Chesney ran an intercollegiate and 

open tennis program prior to the women's intercollegiate 

athletic era which was ushered in by Title IX. 

Chesney is a somewhat perplexing figure because her 

personal actions sometimes seemed to contradict her 

professional practices and her beliefs relative to women's 

roles in society. She was the first woman ever to attend 

the national meeting of the United States Lawn Tennis 

Associationo She later became the USTA's first female 

president in 1939-4~ (Chesney, nBio Fi1e,n Special Collec

tions). Perhaps it was the social acceptability of tennis 

which contributed to such a breakthrough and made her 
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actions less controversial than they seem on the surface. 

Although Chesney is not considered controversial and has 

been characterized as disliking conflict, she was, in many 

ways, non-traditional. 

For the times Chesney was the non-traditional 

female in some ways--unmarried, athletic, independent, 

professional; yet in other ways, she was very traditional. 

For example, she believed strongly that marriage and 

profession were not a match. Her non-traditional character 

was illustrated by her activities. Among her hobbies were 

mechanics, farming, painting houses, and gardening. 

Chesney said of car engines, "I.could take them apart and 

put them back together before they passed the four-cyclin

der stage--now they're too complicated, but I can still 

tell what is wrong with them" (Wildcat, April 2B, 1956). 

Mechanics and farming constituted non-traditional hobbies 

for a female born in 1893 and flew in the face of tradi-

tional activities considered appropriate for females. Her 

activities reflected a belief that women had to choose 

between conventional femininity with its requirements and 

benefits or a renunciation of it. 

Chesney's tenure as director encompassed 1952-

1958--years in which a large influx of students put more 

pressure on a department which was still carrying on the 

policy of serving athletic needs of the greatest number 
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through an expansive intramural program. In 1955, sixteen 

intramural sports were offered as well as involvement in 

several honorary sports organizations such as orchesis 

(dance) and desert mermaids (swimming) in which participa

tion involved a selection process. Annual spring sports 

days were held. Opportunities for specialized competition 

were available for some of the individual sports such as 

tennis and golf. A few, like fencing were aligned in loose 

conference structures which sponsored a handful of meets 

each year (Pilgrim, interview, October 19,1983). The 

Chesney legacy, however, rests not with her short adminis

trative tenure, but with her development of the sport of 

tennis throughout the state of Arizona and the Southwest. 

Her love of that spor.t and dedication to it resulted in 

providing the closest thing to a competitive intercol

legiate experience for females at the University of Arizona 

until the current era. 

Mary Pilgrim (Director. 1958-1968) 

Pilgrim had been hired by Ina Gittings in 1942 and 

was a sixteen-year veteran of the department when she 

became director. Upon Chesney's retirement following her 

thirty-six years of service, Pilgrim was named head by 

President Harvill. 

Mary Pilgrim was director during the 1960's when a 

powerful re-emergence of issues surrounding the roles of 



167 

women in American society appeared. Mary Pilgrim admits 

that she ndid not rock the boat n and made only moderate 

requests of the administration relative to staff and 

equipment. She felt a lack of support from President 

Harvill regarding her requests for staff as well as for 

capital expenditures. The issues which were the most 

problematic for Mary Pilgrim as director of the women's 

physical educational department were the I':.hanging nature' of 

WAA (which had become the Women1s Recreational Association) 

[WRA]. The former focus had been intramural activities, 

but a club focus had emerged in the early 1969's to 

accommodate the interests of athletically skilled women 

(Pilgrim, interview, October 19, 1983). Political and 

social attitudes were changing the roles of women and 

signalling advances in women seeking greater sports 

opportunities (Stanek, 1981, pp. 18-19). The sports clubs 

created a need for more facilities, more staff, and more 

equipment. Articulating these needs to the administration 

and fighting for them in the way that Ina Gittings had 

fought were beyond the inclinations of Mary Pilgrim. 

She represented the beginning of the period of 

transition for women into competitive athletics. In her 

role as director, Pilgrim could have picked up the torch 

and addressed the issues involved in changing the institu-

tion's administrative response to women in athletics on 
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campus. She was not comfortable in such a role (Pilgrim, 

interview, October 19, 1983). Pilgrim had spent twenty-six 

years in the Department of Physical Education for Women 

under Gittings. Perhaps her tenure as a faithful staff 

member, her lack of training in administration, as well as 

her temperament, contributed to her discomfort with a 

strong leadership role. The department was entering a 

period of transition, a period which was destined to 

confr?nt many of the traditional attitudes which led to 

discrimination against women. 

This era was characterized by alumni support for 

men's football and basketball and the consequent strength

ening of men's physical education as a result of additional 

coaches and assistant coaches being hired. Men's athletics 

and its visible tie to the community through alumni support 

made it impossible for the upper levels of university 

administration to neglect it. Physical education, however, 

was not affiliated with a college and under Pilgrim, the 

women's department had neither strong representation 

through community support nor through the University 

political structures. It was an orphan, and like Oliver 

Twist second helpings were hard to come by. 

ponna Mae Miller (Director. 1968-1975) 

The transition into a merged men's and women's 

physical education department was led by Donna Mae Miller, 

-,-1-_:--
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an accomplished sportswoman. Miller, a bright, philosophi

cal woman, directed her energies in her seven-year tenure 

as head of the Department of Physical Education for Wome-n 

to the academic development of the department. A scien

tific focus was instituted resulting in the development of 

a strong master's level graduate program. 

As a staff member prior to her administrative 

assignment, she had duties in both teaching and intramurals 

as well as coaching. Miller related to both academic and 

extracurricular missions of physical education. As coach 

of the club sport of tennis, Miller provided expertise to 

advanced students. Miller organized several large tennis 

tournaments each year, some of which were intercollegiate 

(at the time, men's tennis functioned within a conference 

structure). The broad participatory nature of women's 

physical education remained, with intramurals and recrea

tion the most prominent formats. Club sports including 

tennis, archery, softball, field hockey, and badminton 

provided some competitive opportunities for women (Miller, 

interview, October 26, 1983). Most intercollegiate 

contests were with either Northern Arizona University or 

Arizona State University. 

Miller's background experiences at the University 

of Washington and University of Colorado included coaching 

responsibilities for a club basketball team, 
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intercollegiate ten.nis, and intercollegiate skiing. While 

at Colorado, Miller was instrumental in forming the Inter

mountain Association (which governed competitive skiing in 

Utah, Wyoming, and Colorado). The Intermountain Associa

tion later became the Intermountain Athletic Conference, 

the first conference in which University of Arizona women's 

teams competed (Miller, interview, October 26,1983). 

Miller had been no stranger to competition having 

competed in tennis from age 9 in her home state of Utah. 

On campus at the University of Arizona, graduate students 

through the years have challenged Miller [as much as 40 

years their senior] to badminton matches. Only those with 

secure egos survived the ordeal. 

Though Miller experienced intense competition as a 

female athlete outside of education and promoted competi

tive opportunities for women, she has been a critic of 

excesses, unethical practices, and winning-at-all-costs 

orientations in men's collegiate athletic competition. As 

a physical education leader, she felt professional respon

sibility in exerting control over the conduct of women's 

athletics and therefore favored a separate organizational 

structure from men's programs which were commonly criti

cized for unethical practices and excesses. Ironically, as 

a young athlete, Miller experienced the same limitations 

that Elizabeth Gatewood had experienced in wanting to play 
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competitive softball. Miller, while at the University of 

Utah, and Gatewood, while at Arizona State University, had 

played competitive softball (Utah Shamrocks and Phoenix 

PBWS Team). Both, as physical education majors, were 

chastised for their involvement in nhigh-powered competi

tion." The practice in both universities (a practice which 

followed national physical education trends) was that 

competitive play outside the university precluded intra

mural play within the institution. It is remarkable that 

the power of the philosophical position of the profession 

of physical education for women was so pervasive in 

limiting behaviors that were not within the scope of what 

activities had been defined as acceptable. Such policies 

obviously discriminated against young women athletes like 

Miller and Gatewood and pressured them to choose the less 

competitive university games if they wanted to stay in good 

stead as physical education majors within their respective 

university departments. 

Miller charges that one of the major drawbacks to 

developing a women's athletic program at the University of 

Arizona was the fact that such a program was "never felt 

important by the powers that be resulting in lack of funds, 

facilties, visibility, publicity, and personnel n (Miller, 

October 26, 1983). Miller describes President Harvill as 

sympathetic to all physical education programs but opposed 

.... /. , 



to the excesses fostered by men's athletics. He favored 

women's physical education and athletics in which he 

perceived consistency with the educational missions of 

higher education .institutions. 

172 

President John Schaefer, Miller suggests, is 

credited with an administration in which tremendous growth 

in women's athletics occurred although she describes him as 

"having little interest in women's athletics." Title IX 

legislation, Miller claims, deserves the credit for 

expanded opportunities for women, and although Schaefer 

appeared committed on the surface, his commitment was, in a 

primary sense, to men's athletics. 

In terms of power structures in athletics, Miller 

sees men as the shapers of administrative dimensions of 

athletics. With the merging of men and women's physical 

education and athletic departments, women have lost 

decision-making positions to men, have lost numbers in 

coaching ranks, and have become secondary in national 

governing bodies such as the National Collegiate Athletic 

Association (NCAA) (Miller, interview, October 26, 1986). 

Prior to merging with the NCAA, women's intercollegiate 

athletics on the national level was controlled by a women's 

governing body, the Association of Intercollegiate Ath

letics for Women (AIAW). 
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Miller feels that the development of women's ath

letics within physical education parameter-s helped to 

assert positive controls and that the educational impact of 

sport for women was through physical educators. Formaliza

tion of intercollegiate athletic programs, according to 

Miller, has fostered the elitism that has characterized 

men's athletics. Although the women's movement is often 

cited as leading the charge for the expansion of women's 

athletics, Miller has observed that some females in the 

sports world have said that sportswomen should not be used 

as a platform for feminism. The rationale of such sports

women seems rather short-sighted in that the success of 

women in sports symbolizes female diversity and competence 

and serves as an illustration of competent females func

tioning within a domain which for decades was considered 

outside female physical and psychological limitations. 

Some feminists in AIAW felt that if involving sportswomen 

in serving as models for demonstrating to society the full 

range of female capabilities constitutes "using them," such 

use makes a constructive contribution to women in general. 

(This is the collective impression gained by the writer 

through conversations with several feminist leaders in 

athletics.) The division between professionalism and 

feminism is exemplified by Miller's following statement; 

"U1tra- feminism often offends some men who are controllers 



of structures which control sport. Ultra-feminism can 

intimidate these men as well as some women, and therefore 

undermine progress n (Miller, 26 October 1983). 
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Of course, these statements acknowledge the male 

power structure in sports and imply that progress is 

dependent on gaining the cooperation of the power base in 

order to make progress. This political rationale has 

proven to be the strategy women in athletics have employed 

in gaining entry into the NCAA structure. Some of the 

former leadership of the AlAW, as well as feminists who 

support different political strategies, criticized this 

tactic, sugges~ing that it constitutes cooption of the 

female leadership of women1s athletics (Hoepner, 1974, pp. 

91-92). Miller's position is that ethics should be central 

to the sports enterprise. Historically, the female 

leadership of sports and athletics for women has been 

prominently concerned with the structure, organization, and 

values of sport in our society. As Boutilier and San 

Giovanni noted, 

With the women-controlled AlAW in charge, the 
possibility of new models for women's collegiate 
sport existed, and the vision of some of its 
leaders was a revolutionary one. With the male
controlled NCAA in power, women have little chance 
of becoming anything more than second-class 
citizens in another man's town (Boutilier and 
SanGiovanni, 1983, p. 88). 

The decade of the 197~'s ended with emotional 

debates about the governance of women's athletics. The 



emergence of intercollegiate athletics for women was well 

underway, but who would control women's intercollegiate 

athletics was an unanswered question. The answer would 

corne with the 1980's. 
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CHAPTER FIVE 

THE INTERCOLLEGIATE ERA: 1 975-PRESENT 

Chapter Five will trace the emergence of intercol

legiate athletics for women at the University of Arizona 

following a brief commentary on the changing role of women 

in society during the 1969's and 79's. Intercollegiate 

athletics at the University of Arizona evolved from club 

sports. Title IX had a major impact on the rapid expansion 

of intercollegiate athletics for women. As a result of 

Title IX, a full-fledged intercollegiate athletic program 

for women emerged. In this chapter, the sports offered, 

governance patterns established, affiliations formed, 

budget made available, and support services of that program 

will be highlighted. Dramatic changes have occurred for 

women in their roles as athletes, as coach~s, and as 

administrators at the University of Arizona. Those changes 

will be delineated. Mary Pavlich Roby, former Director of 

Women's Athletics and current Associate Athletic Director, 

has played a significant role in the development of women's 

sports in her twenty-seven year tenure. as the adminis-

trative leader of sports and athletics for women at the 

University of Arizona. Her influence will be discussed. 
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The Societal Climate for wamen 
Beginning in the 1960's 

The 1960's saw a dramatic increase of political 

activity in civil rights. The 1964 Civil Rights Act 

produced intense activity in women's rights, student'S 
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rights, and gay rights. Discrimination in all facets of 

life from sports to workplace to schools to all levels of 

government was challenged. Women's advocacy groups formed 

at local, regional, and national levels during the 1960's 

and 70's. Among them were the National Organization of 

Women (NOW) in 1966, the Women's Equity Action League 

(WEAL) in 1968, and the National Women's Political Caucus 

(NWPC) in 1971. It was the WEAL which filed the first 

charges of sex discrimination against universities and 

colleges in January 1970 (Hoepner, 1974, pe 10). The 

formation of such groups was stimulated by President Ken

nedy's Commission on the Status of Women in 1961. Such 

groups monitored legislation affecting women. In 1972 the 

American Civil Liberties Union (ACLU) established as a 

priority program a Women's Rights Project to eradicate laws 

and policies which discriminate on the basis of sex 

(Geadlemann, 1977, pp. 129-140). 

Sports themselves were becoming politicized. The 

1968 Olympics became a platform of racial protest by black 

track stars. The Reyolt of the Black Athlete (1969) by 

Harry Edwards gave scholarly attention to racism in sport. 
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Arnold Beisser's The Madness in Sports (1967) challenged 

the philosophic foundation and male domination of American 

sport. 

Such treatises were not lost on women who had known 

too well the disenfranchisements from sport for decades. 

Equality was becoming a by-word for sportswomen. Wilma 

Rudolf, track's triple gold medal winner in the 1960 

Olympics, served as a model for both women and blacks, and 

television brought her into the living rooms of millions of 

American homes (Hoepner, 1974, p. 52). 

Groups representing educators also worked for 

equality for women. Such groups included Committee W of 

the American Association of University Professors, the 

Women's Rights Division of the American Federation of 

Teachers, the National Education Association, and the 

Committee to Study Discrimination Against Women and Girls 

of the American Alliance for Health, Physical Education, 

and Recreation (AAHPER). Other groups emerged in the 

1970's in support of Title IX of the Education Amendments 

Act of 1972. 

In the 1960's nearly half of the women in America 

were employed (Chafe, 1977, p. 95). Such numbers in the 

workplace were reshaping the traditional role of women in 

American society. Women, a minority at first, began 

seeking a new definition of their identity. Preconceptions 
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of masculinity and femininity were questioned. Women's 

studies emerged on campuses across the nation in the 196~'s 

drawing attention to women's heritage of restriction and 

discrimination. "The resurgence of feminism in the 196B's 

represented the third incarnation of a dynamic women's 

rights movement in American history" (Chafe, 1977, p. 

117). Some physical educators became involved political

ly. Others were uncomfortable with aligning physical 

education and athletics with feminist platforms. This 

philosophic split would have important ramifications for 

affiliation and governance in women's intercollegiate 

athletics. Those ramifications will be discussed later in 

Chapter Five. 

Many men and women did not align themselves with 

feminism, but political discussions, media coverage, de

cisions on public school curriculum, employment practices, 

and the dynamics of family living all reflected the impact 

of the women's movement (Chafe, 1977, p. 142). Women's 

status in America was changing. Women in sports particu-

1ar1y as the decade of the 7B's opened, embraced the 

changing climate and have enjoyed personal fulfillment, 

accomplishment, and freedom of expression in athletics as 

never before in American history. 



The Grow ina Seeds of 
Intercollegiate Competition 

During the 1960's, all extracurricular sports 

activities for women at the University of Arizona were 

regulated by and financed through the Women's Recreation 

Association (WRA). The WRA was under the jurisdiction of 
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the Department of Physical Education for Women. In 1958 

the Women's Athletic Association (WAA) had become the WRA. 

The change was in name only in that the leaders in physical 

education felt that the word nrecreationn more aptly 

described the activities of the former WAA and the current 

WRA. This change followed a national trend among physical 

education programs. 

Among WRAls diverse offerings were sports clubs 

which competed in sports days and other extramural events 

with other schools, intramurals, and performance groups 

which gave exhibitions periodically during each year. The 

Desert Mermaids, a synchronized swimming ho.~?rary, and 

Orchesis, a dance honorary, were examples of performance 

groups. Extramurals included such individual sports as 

badminton, fencing, tennis, and archery, and such team 

sports as basketball, volleyball, and softball. Generally 

the women physical educators who coached these activities 

were skilled performers in the sports to which they were 

assigned. For example, Mary Pilgrim, though head of the 

department at the time and an accomplished archer, coached 
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archery. Marguerite Chesney had coached tennis, as did 

Donna Miller during her administrative tenure. Extramural 

sports culminated each year in a limited number of competi

tive contests with other institutions or with open tourna

ments within the state or region. 

During the 1960's in a broad range of sports, a 

couple of dozen intramural (sororities as well as indepen

dents) and a similar number of extramural tournaments were 

held in approximately fourteen sports. The extramural 

activities lead to a more intense sports club focus. 

During the 1969-1971 period, the sports clubs which were 

made up of the more motivated and skilled sportswomen were 

the forerunners of the Women's Intercollegiate Athletic 

program which began in 1970. Under the sponsorship of WRA, 

University of Arizona sportswomen for the most part 

remained generalists. With an average of two or three 

tournaments per sport per year, there was no incentive for 

them to specialize in a particular sport since extensive 

opportunities for competition did not exist. 

All participation in WRA activities occurred after 

classes in the late afternoon or on weekends and recogni

tion for outstanding sportswomen still came through the 

accumulation of points earned for the various activities in 

which they participated. This system for earning the 

coveted "A", the letterwoman's blazer, and the difficult-



to-earn Arizona blanket had remained in place since the 

early 1920's when Ina Gittings had formulated the system. 
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During this period, a natural evolution was occur

ring. By 197~, the previous focus on intramural/extramural 

participation at the University of Arizona was shifting 

even more dramatically to a club focus. In the early 

1960's, the attitudes of the national leadership in 

physical education for women were also changing. The 

Division of Girls and Women's Sports (DGWS), for example, 

recognized that it had, in fact, been discrim
inating against the highly skilled female athlete 
and was forcing her out of the educational environ
ment to gain competitive experiences, that is if 
she were brave enough to pursue such paths and risk 
the wrath of her instructors (Hoepner, 1974, p. 
56) • 

As a result, the DGWS revised its restrictive nStatement on 

Competition n (Hoepner, 1974, p. 56). In sports clubs at 

the end of the 196~'s some regional and national competi-

tion was made available. The Commission for Intercol-

1egiate Athletics for Women (CIAW), the forerunner of the 

AIAW, initiated some national championships as early as 

1969. Sports such as fencing had sponsored a national 

championship for many years. In 1964, the University of 

Arizona's women's fencing team won the western Intercol-

1egiate title. 

cial. 

The limitations on such competition were finan

For example, in the Women's Intercollegiate 
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Athletics (W-ICA) period in 1972 the women's volleyball 

team qualified for the national tournament, but could not 

compete because travel funds were not available. By this 

time female athletes were "specializing" in a particular 

sport not moving from sport to sport as sportswomen had 

done in earlier decades. Two or three competitive events 

per sport per year had grown to an average of nine per 

year. It would be several more years before a budget was 

available which would support a fully competitive schedule 

and equitable support services for a broad-based program of 

intercollegiate athletics for women. 

Many of the sports within the clubs grew from those 

intramural and extramural sports which had dominated the 

WAA for decades. Archery, fencing, badminton, tennis, 

swimming and diving, golf, field hockey, basketball, 

volleyball, softball, synchronized swimming, and gymnastics 

rounded out the field of twelve club sports in which 

University of Arizona female athletes competed in 1969-70. 

The WRA budget at that time was approximately $17,000 

(Roby, interview, March 14, 1986). Obviously, the number 

of intercollegiate competitions were limited because 

$17,000 could not accommodate the travel expenses of twelve 

teams competing in a full schedule of contests. 



Women's Intercollegiate Athletics 
<W-rCAl Begin at Arizona 
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By 1970 the intercollegiate era for women was 

dawning and fifty years of WAA and WRA were ending. The 

transition into intercollegiate athletic programs was 

occurring locally, regionally, and nationally. Women were 

organizing to provide competitive structures and governance 

bodies for intercollegiate athletics for women. In 1970, 

prior to the passage of Title IX, the Association for 

Intercollegiate Athletics for Women (AIAW) formed. The 

University of Arizona became a charter member. Conference 

structures were in the process of forming. Throughout the 

1960's and at the time of the formation of the AIAW in 

1970, the women governing college sports were physical· 

educators. Because they were physical educators, the AIAW 

grew out of the National Association for Girls and Women in 

Sports, a division of AAHPER. 

Lack of finances continued to be the greatest 

inhibitor of the developing intercollegiate athletic 

programs for women. The athletes were ready, coaches were 

on staff, and competitive structures were being created. 

Prior to 1972 at the University of Arizona, Mary Roby 

continued her annual plea for funds before the Associated 

Student's Board to request the funds that supported the 

clubs which were emerging into an intercollegiate athletics 

program. with the passage of Title IX in 1972, for the 

-
~ 
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first time the funds for what was now the W-ICA were 

allotted through the office of President John Schaefer even 

though the program had become the W-ICA in 1970 (Roby, 

interview, March 14,1986). 

Title IX 

Title IX grew out of civil rights activism. The 

Civil Rights movement became a vehicle for legislative 

reform. "When the 1964 Civil Rights Act was passed, Title 

VII included a ban on discrimination in employment on the 

basis of race and sex" (Chafe, 1977, p. 96). Even though 

women activists used Title VII as an instrument for change, 

the government failed to act on complaints which were filed 

relative to it. The activists who were being spurned 

formed the National Organization for Women in 1966. Other 

groups such as the Women's Equity Action League (WEAL) also 

mobilized to press for civil rights for women. Combatting 

discrimination against women in educational institutions 

became a focus of'WEAL. Further, legislation such as Title 

IX were introduced specifically to address sex discrimina-

tion (Chafe, 1977, p. 97). 

Title IX moved the W-ICA toward equitability with 

men in terms of sports offerings, coaches, support ser-

vices, travel budgets, and financial aid, and the trend 

toward athletic specialization which would come to fuller 
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fruition in the early 198~'s. Although the inter col-

legiate athletic machine for women had been primed and 

ready to go for some time, it was Title IX that ignited 

it. Women's intercollegiate athletics exploded around the 

country. The University of Arizona W-ICA budget made 

phenomenal leaps in the 197~'s and will be treated in 

detail in a later section of this chapter. 

With Title IX came the merging of men's and women's 

physical education and athletics departments. The rami

fication of such mergers will also be discussed later. The 

obvious result of Title IX, according to Mary Roby, was 

that women received both more money and'more visibility 

(Roby, interview, March 14, 1986). 

The power of Title IX was that it guaranteed 

protection to individuals from discrimination in the public 

schools because of their sex. The magnitude of its impact 

on women in sport is unparalleled. Although many women 

feel that Title IX should not have been necessary in order 

for equitable athletic opportunities for women to develop, 

most agree that the development of intercollegiate athletic 

programs for women would have been extremely slow without 

it. John Schaefer, president of the University of Arizona 

during the Title IX era, indicated that women's athletics 

were drifting toward intercollegiate competition, but Title 

IX forced action by institutions of higher education 
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(Schaefer, interview, April 2, 1986). Expansion would have 

undoubtedly required decades of committed work just as did 

developing sports participation opportunities and facili

ties in the nineteenth and earlier decades of the twentieth 

century. Mary Roby stated that because of Title IX women 

finally were able to get the funds'necessary to offer_an 

intercollegiate program. Roby, without question, considers 

budgetary limitations to have been the greatest single 

obstacle to women's participation in an intercollegiate 

athletic program throughout the prior two decades of the 

twentieth century (Roby, interview, March 14, 1986). 

The Natgre of the women's 
Intercollegiate Athletic Program 

By the mid to late seventies, archery, fencing, and 

badminton were dropped from the University of Arizona 

W-ICA. Incoming students were entering the University 

without prior experience in these sports, and faculty 

members who had be~n coaching the sports in the WRA and 

into the W-ICA no longer wanted to. Track and field and 

cross country were added to accommodate student interest. 

Two other sports, field hockey and synchronized swimming, 

were dropped in the 1980's--both were dropped owing to 

budget deficits in the total program. The 1983-84 synchro

nized swimming team had won the national championship--the 
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first and only University of Arizona women's team to 

capture a national team title. 

At the present time, the women's program of the 

Department of Intercollegiate Athletics (ICA) supports nine 

intercollegiate sports--volleyball, cross country, basket

ball, swimming and diving, gymnastics, tennis, golf, soft

ball, and track and field. All are sports which had their 

genesis in either WAA or WRA. The NCAA conducts an annual 

championship in each event. The over-all women's program 

of the ICA recently ranked twelfth nationally (Roby, 

interview, March 14,1986). 

The program has helped to produce several Olympi-

ans, a world record holder, a number of individual national 

champions, numerous All-Americans, and a host of WCAA and 

Pac West All-Conference athletes. 

Affiliations and Governance 

In 1971-72, University of Arizona women first 

competed within a conference structure. Mary Roby, who was 

the Director of the W-lCA, which was then under the 

jurisdiction of the Department of Physical Education for 

Women, led the University of Arizona to join with colleges 

and universities in the states of Arizona, New Mexico, 

Utah, Colorado, and Wyoming to form the Intermountain 

Conference. This affiliation was a natural one since the 

University of Arizona in the transition years of 1969 



through 1971 had been competing with schools within that 

region. The institutions involved were similar in their 

philosophies of sport for women, were similar in size and 

scope of the athletic programs which were developing, and 

were non-urban institutions with similar travel circum-
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stances. The University of Arizona remained in the Inter-

mountain Athletic Conference through 1978-79. As the 

University's athletic programs developed, the Western Col

legiate Athletic Association (WCAA), which included the 

University of California at Los Angeles, the University of 

Southern California, California State University at Long 

Beach, California State University. at Fullerton, and San 

Diego State University, invited the University of Arizona 

and Arizona State University to join the WCAA. The schools 

in the WCAA became committed to national calibre competi

tion in a broad range of sports with the inclusion of both 

Arizona universities. Formerly the WCAA had required 

competition in four sports; however, Mary Roby stated that 

Arizona would not join unless the WCAA expanded the number 

of sports in which required competition would be held. 

Eight sports became the number agreed upon by the expanded 

WCAA (Roby, interview [with corrections], March 14, 1986). 

At this time, Arizona sponsored eleven intercollegiate 

teams including basketball, cross country, field hockey, 



golf, gymnastics, softball, swimming, synchronized swim

ming, tennis, track and field, and volleyball. 
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The move was consistent with the University's goal 

of attaining national prominence, regional association, and 

visibility. In 1978, President Schaefer had made the 

decision to affiliate the men's program with the Pacific 8 

Conference, which, as a result of the University of Arizona 

and Arizona State University joining, became the Pac-10. 

The University of Arizona W-ICA remained a member 

of the WCAA through 1984-85 and made further gains in 

national visibility and prominence as a result of the 

association with other successful athletic programs in the 

member institutions. Mary Roby had stated in the 1980-81 

W-lGA Handbook that "su~cess in this powerful conference 

virtually assures recognition at the national level" (W-ICA 

Handbook, 1980-81). The membership of the WCAA included 

UCLA, USC, Stanford, University of Arizona, Arizona State 

University, San Diego State University, and California 

State Universities at Long Beach and Fullerton. In the 

spring of 1980, Stanford, UCLA, USC, and the University of 

Arizona and Arizona State University announced to the WCAA 

membership their intent to withdraw from the WCAA and to 

form a conference consisting of the institutions of the 

southern members of the Pac-10. As a result of the 

withdrawal, the WCAA was terminated and the three remaining 



institutions were absorbed into other conference struc

tures. 
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The Pacific West Conference (Pac West) was formed 

by the five withdrawing institutions in 1985-86. The plan 

to align Stanford, UCLA, Arizona, Arizona State, USC, and 

California Berkeley constituted an attempt to form a 

homogeneous association of institutions with broad-based 

intercollegiate athletic programs for women and to enhance 

scheduling facets of conference affiliation. With each 

men's program at these institutions in the Pac-19 and each 

women's program in the Pac West, an integrated and workable 

affiliation seemed imminent. Except for California, 

Berkeley, all other women's programs were merged with men's 

at the institutions that were to form the Pac West. 

California, Berkeley, however, was not as eager to make the 

move as the other five member institutions had assumed. As 

a result of strong commitments to its sister institutions 

in the Northern Pacific Conference (NorPac), California 

decided to stay put. Had California, Berkeley, joined the 

PacWest, the women's programs of the remaining four 

northern member institutions whose men were affiliated with 

the Pac-19 (Washington, Washington State, Oregon, and 

Oregon State) would have been disadvantaged relative to 

affiliatory needs as well as scheduling. In order to show 

their solidarity, the five Pac 19 member institutions with 



I" 

192 

women's programs in NorPac, announced their intent to 

disband in June of 1986 and to work toward the seemingly 

inevitable--integrating the women's intercollegiate 

athletic programs at all of the Pac-19member institutions 

into a merged Pac-19, following 

a national trend for women's conferences to merge with men's. 

In June of 1986, the Pac West and NorPac will 

dissolve and the Pac-lB will become a men and women's 

conference ending a seventy-one year history of an all-male 

Pac-lB. The merger also marks the beginning of an inte

grated conference structure for the women of the repre

sented institutions. 

Governance issues and budgetary impacts become 

primary concerns in such a merger. Governance will be 

provided by a council consisting of the faculty representa

tive, the athletic director, and the primary women's 

athletic administrator from each institution with each 

institution having one vote. An assistant commissioner 

will be added to the Pac-lB to replace the role of the 

executive director in both the Pac West and NorPac. Other 

support staff members will be added in the areas of sports 

information and clerical assistance. The projected costs 

of operating the women's program within the Pac-l~ struc

ture is approximately $219,417 (Hansen, Appendix A, 

Projected Budget, August 8,1985). The budget projection 
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represents more than a doubling of the budgets of running 

either the Pac West and NorPac offices as separate women's 

conferences. It appears that with the merger, greater 

equitability for women with men's programs will be achieved 

in administrative staff, support services, travel expendi

tures, and office budgets than were available to the two 

women's conferences. 

This merger follows University of Arizona gov

ernance trends which first saw the departments of men's and 

women's physical education and athletics merge in July of 

1975. Athletics and physical education were combined under 

the title of Department of Physical Education and Ath-

letics. In 1982, men's and women's athletics became a 

separate department called the Department of Intercol

legiate Athletics. In both mergers, the head of the 

Department of Physical Education for Women and the Director 

of Women's Intercollegiate Athletics lost administrative 

autonomy. In the case of physical education, the merged 

department's executive position remained with Donna Miller 

for one year. In the case of women's athletics, the 

director's position became an associate to a male head of 

the merged department. In the new conference structure, 

the former executive director becomes an assistant commis-

sioner. Many women see these losses as trade-offs that 

represent the nature of the double-edged sword which Title 
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IX has been. To make progress in certain areas" especially 

'in the area of budget, means reducing administrative 

autonomy. The first decision to align the women's athletic 

program in a conference structure was made by the Director 

of Women's Athletics. The recent decision to align the 

women's program of the ICA at the University of Arizona in 

the Pac-10 was made by the president of the institution, 

Henry Koffler. 

The administration of women's sports programs at 

the University of Arizona have followed national trends. 

First, women's sports were totally separated from men's 

programs throughout the late nineteenth and throughout the 

first seven decades of the twentieth ce~tury. In the 

1980's women's athletics were totally merged with men's 

with the resulting loss of administrative autonomy but 

gains in budget. The gains in budget have brought faci1i-

ties and services necessary to go forward in providing 

equitable experiences to student athletes. 

National governance has established the same 

pattern. The University of Arizona's W-ICA was affiliated 

with the women's national governing body, the AIAW, which 

attempted to promote a different philosophy of sport 

especially in the area of athletic scholarships and extent 

of competition. AIAW lost an anti-trust suit filed against 

the NCAA which resulted in the disintegration of the AIAW 
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("Woman Coaches," 1983, p. 24). The AlAW contended that 

the NCAA was attempting to monopolize American intercol-. 

legiate athletics by offering women's programs monetary 

travel incentives to championships in an attempt to force 

the underfinanced AlAW out of business. The current NCAA 

budget is approximately $5B million. When budgetary 

constraints of the late 197B's and early 198B's were 

affecting women's intercollegiate programs, the offer of 

travel monies from the NCAA provided a critical factor in 

the decisions of many administrators to opt for membership 

in the NCAA. Former President Schaefer's retrospective 

view is that "aligning the women's program with NCAA has 

worked out to everyone's satisfaction" (Schaefer, inter

view, April 2, 1986). 

A further philosophical split within the AlAW is 

also linked to the demise of that association. The 

leadership of the AlAW during the late 197B's wanted to 

align AlAW with feminist causes, especially the Equal 

Rights Amendment. There were members who wanted the body 

to be representative of women's causes generally and others 

who did not want national politics or positions to become a 

part of the AlAW agenda. Some AlAW supporters felt 

strongly that achieving equality for women in sports was 

inequivocallya feminist issue (Hoepner, 1974, pp. 64-68). 

Such women recognized that to seek equality aggressively 

~. "' .,'. . .~-
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made them vulnerable to being labelled unfeminine, and they 

were willing to accept the consequences. This label holds 

the terror of social ostracism (Hoepner, 1974, p. 91). For 

women wishing to av.oid such labels, militancy as a tactic 

for gaining equality has been precluded. Felshin notes 

that "female physical educators have always been vulnerable 

to charges of aggressiveness n (Hoepner, 1974, p. 91). 

Identifying equality in sport as a feminist issue, there

fore, created a philosophic split in AIAW between those who 

enthusiastically embraced feminism and those who chose not 

to politicize sport. For those wishing to keep sport 

separate from politics, feminism was considered a liabil

ity. As a result, some AIAW members were stimulated to 

take a closer look at the NCAA. In 1980, as a result of 

the exodus of member institutions to the NCAA, the AIAW was 

disbanded. Mary Roby, a former staunch supporter of the 

AIAW and member of its Executive Board, aligned with those 

in opposition to the AIAW's four-member Executive Com

mitt~e's attempt to make AIAW a platform for feminism 

(Roby, interview, March 14, 1986). 

The Coaches 

As the University of Arizona made its transition 

into intercollegiate athletics for women in the late 

1960' s, all. coaches for the teams came from the Departm.ent 

of Physical Education for Women. During this period, Mary 
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Roby often was directly involved in the hiring process of 

staff members added to the department because the coaching 

dimension of the physical education assignments had become 

an important consideration. Very few women during this 

period had extensive coaching experience but were skilled 

sportswomen with extensive knowledge of the sports in which 

they excelled. These women were educators who subscribed 

to the belief that inherent in sports activity were diverse 

benefits from fun and socialization to fitness and lessons 

about life. 

With the advent of intercollegiate athletics, addi

tional qualities were sought in coaches. To survive in the 

present decade in Division I of the NCAA, coaches must be 

proficient recruiters. The competition for the most 

talented athletes is stiff. Most Division I instititutions 

offer the maximum number of scholarships allowed by NCAA 

regulations. In order to attract the top athletes, a coach 

must be able to sell his or her institution's program in 

that ·athlete's sport as well as the institution itself with 

its unique location, curriculum, student mix, residence 

halls, financial aid, and reputation. Many women who had 

ncoachedn during the times when no financial aid was 

offered simply did not relate to the process of recruit

ing. Others, accustomed to the less competitive atmosphere 

of intramural and club sports, were never attracted to 
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intercollegiate coaching. For these reasons, some of the 

pool of potential women coaches for intercollegiate 

athletics were lost. Another factor had a tremendous 

impact, however. 

When the level of competition increased and 

pressure to be successful heightened, those with the most 

coaching experience were often hired to fill coaching 

positions. Because of the heritage of competitive ath

letics for men, often the most experienced applicant for a 

position was male. This factor as well as those cited 

above began to multiply the numbers of males coaching 

women's sports. -At the University of Arizona, five coaches 

of the women's program are men and four are women. In the 

Pac west Conference in which the University participates, 

of forty-four coaches of women's sports, twenty-seven or 61 

percent are male. The sports having female coaches at the 

University of Arizona are basketball, golf, tennis, and 

volleyball. Conference-wide basketball is the only sport 

coached solely by women. Cross country, gymnastics, swim

ming, and track and field are all coached by men. 

Another important aspect of coaching in the present 

era of Division I -level competition is the necessity for an 

extensive grasp of a myriad of complicated NCAA rules, 

especially those surrounding recruiting. In hiring a 

coach, Mary Roby identified the major areas of concern as 
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ability to recruit, teach, and motivate the skilled athlete 

in that sporti expressed concern for the student-ath1etei 

skill in administration, organization, and public re1a

tionsi personal and professional integrity a~d knowledge of 

NCAA rules and regulations (Roby, interview, March 14, 

1ge6). Roby indicates that all qualities except the desire 

and ability to recruit are the same qualities that were 

sought after in physical educators who also were assigned 

coaching responsibilities in the pre-intercollegiate and 

transitional competition eras. 

The ability to coach successfully in competitive 

intercollegiate athletic programs for women is rewarded by 

increasing salaries and, eventually, a change in the dual 

role arrangement which earlier characterized female and 

male physical educator/coaches. Although coaching in 

women's athletics has not become as lucrative as coaching 

men's revenue-producing sports, great progress has been 

realized. 

Budget 

The progress that has been made in the rapid 

expansion of womenfs intercollegiate athletics in the last 

decade and a half has been made possible by the tremendous 

budgetary strides that accompanied Title IX. It is the 

budgetary increases which have ushered in support services, 

professional coaches, air travel, quality equipment and 
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facilities, as well as financial aid which makes successful 

recruiting possible. 

Former President Schaefer concludes that as a 

result of women's athletics, joint athletic department 

budgets across the country are in worse shape. According 

to Schaefer, the financial impact of Title IX created 

deficits in athletic departments whose budgets had been 

deteriorating for nearly a decade prior to Title IX. He 

further explains that it would be unjust to blame the 

problem of budget deficits on women, however, since women 

should have been granted their f.air share of budgets 

throughout the years of the development of athletic 

departments on campuses (Schaefer, interview, April 2, 

1986). 

Prior to 1955, the budget for WAA never exceeded 

$5,000. The WRA budget grew in a decade to approximately 

$17,000 (see Table 1). The first W-ICA budget in 1970 was 

$20,000. A decade later, the budget has mushroomed to 

$750,000. Table 2 reflects the annual increases in the 

decade of Title IX and into the 1980's. In 1982 the 

women's intercollegiate athletic program came under the 

auspices of the combined department of men and women's 

athletics which was separated entirely, for the first time, 

from the Department of Physical Education, even though 

during the tenure of former Athletic Director, Dave Strack, 
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Table 1. University of Arizona Total Budgets for the 
Women's Athletic Association (WAA)/Women's 
Recreation Association (WRA) and Women's Inter
collegiate Athletics (W-ICA). 

1919-24 
1924-25 
1925-27 
1927-28 
1928-29 
1929-30 
1930-31 
1931-32 
1932-33 
1933-35 
1935-36 
1936-37 
1937-38 
1938-39 
1939-40 
1940-41 
1941-42 
1942-43 
1943-44 
1944-45 
1945-46 
1946-47 
1947-48 
1948-49 
1949-50 
1950-51 
1951-52 
1952-53 
1953-54 

unavailable 
$ 200.00 
unavailable 
$ 888.21 
$ 872.21 
$ 885.80 
$1,230.49 
$1,920.00 
$1,960.00 
unavailable 
$2,475.00 
$2,41iJ0.00 
$2,200.00 
$2 ,401iJ.'H~ 
$2,400.00 
$2,891.81 
$2,250.00 
$1,620.00 
$1,490.00 
$1,700.00 
$3,227.00 
$4,125.00 
$4,800.00 
$5,200.00 
$5,440.00 
$4,960.00 
$4,400.00 
$4,400.00 
$4,400.00 

1954-55 
1955-56 
1956-57 
1957-58 
1958-59 
1959-60 
1960-61 
1961-62 
1962-63 
1963-64 
1964-65 
1965-66 
1966-67 
1967-68 
1968-69 
1969-70 
1970-71 
1971-72 
1972-73 
1973-74 
1974-75 
1975-76 
1976-77 
1977-78 
1978-79 
1979-80 
1980-81 
1981-82 
1982-83 

Women's Sports Programs were known as follows: 

$ 4,800.00 
$ 5,760.00 
$ 6,720.00 
$ 7,200.00 
$ 8,000.00 
$ 8,000.00 
$ 8,000.00 
$ 9,000.00 
$ 9,000.00 
$ 9,000.00 
$ 11,000.00 
$ 11,000.00 
$ 11,000.00 
$ 13,950.00 
$ 15,603.00 
$ 17,;376.00 
$ 20,000.00 
$ 20,000.00 
$ 31,200.00 
$ 60,000.00 
$101,000.00 
$140,000.00 
$154,000.00 
$224,500.00 
$395,000.1iJ0 
$560,000.00 
$750,000.00 
$775,000.00 
men's and 
women's 
budgets 
combined 

1919-1960: 
1960-1970 : 
1970-1982: 
1982-

W.A.A. (Women's Athletic Association) 
W.R.A (Women's Recreation Association) 
W-lCA (Women's Interdo11egiate Athletics) 
ICA (Intercollegiate Athletics) 
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Table 1, continued 

Until 1975 all WOMEN'S SPORTS were a part of the Department 
of Physical Education for WOMEN. 

In July 1975 men's and women's athletic and physical educa
tion programs were combined into one department called The 
Department of Physical Education and Athletics. 

In July 1982 men's and women's athletics became the Depart
ment of Intercollegiate Athletics, and the men's and 
women's academic areas of physical education became the 
Department of Physical Education (title changed to Exercise 
and Sport Sciences in July 1985). 

..-J. " ,," '.,>-



Table 2. University of Arizona Women's Intercollegiate 
Athletics Budgets, 1971-1982. 

Academic Year Amount Percentaae of Increase 

1971-1972 $ 211J, 'HlH' 

1972-1973 $ 31,1IJ1IJ1IJ 55 

1973-1974 $ 611J,1IJ1IJ1IJ 94 

1974-1975 $111J1,1IJ1IJ1IJ 68 

1975-1976 $1411J ,IIJIIJIIJ 39 

1976-1977 $154, IIJIIJIIJ 111J 

1977-1978 $245,1IJ1IJ1IJ 59 

1978-1979 $395,1IJ1IJ1IJ 61 

1979-19811J $560,1IJ1IJ1IJ 42 

198f1J-1981 $75f1J,1IJ1IJ1IJ 34 

1981-1982 $755,flJ99 6 

211J3 



the Department of Physical Education and Athletics was 

under the same umbrella. 

Support Services 

2ftl4 

Until 1974-75, the W-ICA administration consisted 

of Mary Roby. In the fall of 1974, athletic training 

services were added. Mary Visker and her assistant, Marsha 

Teets (King) were the first two nationally certified 

athletic trainers to provide injury prevention, condition

ing programs, first aid for accidents, and medically 

supervised rehabilitation to University of Arizona female 

athletes. Prior to this time, any such services were 

provided by the physical educator/coach. The same year a 

secretary was added to assist clerically. At this time, 

some sports such as volleyball had been actively engaged in 

intercollegiate competition as a varsity team for eight 

years. The support service additions were a result of 

budget increases following Title IX. 

The following year Barbara Hollmann was employed as 

the sports event coordinator. Set-up for events in women's 

athletics had previously fallen under the jOint responsi

bility of the director of women's athletics or the coach 

involved. Such changes served to allow coaches to concern 

the~selves with less administrative, organizational 

activity and more coaching activity. The administration of 

. Mary Roby as director, Maxine Tenbrink as secretary, 



Barbara Hollman as events coordinator, and Marsha King as 

trainer continued through 1976-77. 

Pam Stone was hired in 1977-78 to handle sports 

information for women. The role of sports information in 

attracting students to the University cannot be underes

timated. As a result of athletic department handbooks, 

sports media guides, and media coverage, information 
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extends to high schools around the nation, other confer

ences, the national governing bodies, and to hometown media 

sources of women athletes who are being successful both 

athletically and academically in the University. These 

functions not only help to establish a departmental 

reputation, but attract potential athletes and coaches as 

well. 

As the years passed and the budget continued to 

grow and support service areas stabilized, locker room and 

equipment attendants and equipment managers were added. 

The heritage of women's athletics includes many decades of 

women coaches washing team uniforms, repairing equipment, 

making travel arrangements, and calling newspapers with 

results which, if the local paper was very receptive, might 

garner enough print to include the outcome of a contest 

(the last of which is often still true). 

Support services within the administrative arm of 

the Department of Athletics at the University of Arizona, 



206 

of which the women became partners in 1982, are involved in 

a myriad of interactions relating to student athlete admis

sions, eligibility, financial aid, housing, academic and 

personal counseling, as well as all of the areas mentioned 

in the preceding paragraphs. By 1980, the W-ICA Guide 

listed thirteen people among its support services staff. 

The thirteen included two student assistants. In 1984-85, 

the sports information department alone, under the combined 

Department of Intercollegiate Athletics had an assistant 

athletic director for media relations, an associate sports 

information director, an assistant sports information 

director (the former women's sports information director), 

and five student assistants who were responsible for 

information about many of the non-revenue sports. 

Budget cuts in the last two years have had impact 

on support services. For example, in 1985, Pam Stone, the 

sports information person for the women's program and the 

assistant sports information director under the combined 

men and women's program, was cut. Since sports information 

departments at large Division I institutions are highly 

involved in the promotion of the men's sports of football 

and basketball, even with quality and longevity of service 

at an institution to their credit, it is highly unlikely 

that women will be hired to serve as sports information 

director in merged departments around the country. 



How the Changes of Expansion Have 
Impacted Women's Athletics 

207 

In reviewing the progress in women's athletics in 

the past fifteen years at the University of Arizona or 

around the nation, any observer could easily see that giant 

strides have been made. Women's athletics at all levels, 

within institutions and in the society at large, have 

increased greatly; however, women's intercollegiate 

athletics at the University of Arizona have not gained 

full equality with men's intercollegiate athletics. Few 

people, and certainly no informed person, could dispute 

that the growth of women's athletics is the result of the 

impact of Title IX and those factors and groups within 

society which were responsible for the Civil Rights Act and 

the equality legislation which followed it. 

For female athletes, the change has perhaps been 

the most pronounced and the most beneficial. It has 

provided the opportunity to excel, to choose athletics as a 

primary vehiCle of personal accomplishment and satisfac

tion, to gain an education through athletic talent, and to 

experience the full range of potential in the realm of the 

physical. Great numbers of young girls now have athletic 

models in high schools, colleges and universities, profes

sional sports, and the Olympic Games. The media have begun 

to laud the accomplishments of fema·le athletes qualita

tively and quantitatively although some sexist practices 

A' *,.". -,>. 
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still need to be eliminated in terms of constant referrals 

to an athlete's attractiveness, for example. In a larger 

sense, however, some observers voice concern that all of 

the changes are not for the. better. 

For women in general, although additional role 

models, financial gains in professional sports, iricreased 

opportunities in intercollegiate athletics are realities in 

1986, losses have also accrued. The leadership of women's 

athletics has dramatically changed from that of women

directed and philosophically distinct to male directed and 

emulation of the male model which has dominated sport. 

Women have lost ground in the numbers of female coaches, in 

the numbers of top administrative positions, in final 

decision-making authority, and in the unilateral control of 

their philosophic, if not practical, destinies. 

Women's sports themselves have also changed. The 

trend toward specialization is well-established. Female 

athletes at the University of Arizona, except in very rare 

instances, compete in one sport and often that competition 

involves year-around training. Sports for women are no 

longer rooted in physical education. Physical Education as 

a discipline has changed along with sport to become a much 

more diverse enterprise. In Division I, the level of 

competition is such that one goal of all teams is to make 

it to the NCAA Championship, and one of the hopes of the 
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Athletic Department at the University of Arizona is to have 

all teams in the to·p twenty nationally. Pressure to 

succeed has become a dominant factor in Division I women's 

intercollegiate athletics. 

Improvement is desirable, but as one anonymous 

Arizona athlete put it, "if the improvement isn't enough to 

win, it isn't enough." The pressure to win has dominated 

men's football, basketball, and often baseball, particu

larly throughout the twentieth century. The pressure comes 

not only from the athletes' need to excel, but from the 

fans, the institution, the support groups, and the media. 

Sports have come to resemble a commercial enterprise that 

must contain an inherent evaluation factor which serves the 

same purpose as a profit and loss statement. In sports, it 

is the win-loss tally. 

Women's intercollegiate athletics has come to 

resemble the male model in another way. The trend toward 

specialization and maximizing potential has created a 

marked addition to sports for all to athletics for the 

few. Stringent selectivity has characterized men's 

intercollegiate athletics throughout the century and now 

characterizes women's intercollegiate athletics. Intra

murals and sports clubs remain for both as a separate 

entity housed within the Department of Intercollegiate 

Athletics. Just as the opportunity for the highly moti-
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vated and highly skilled women during the WAA and WRA eras 

was lacking, now the mid-range opportunity in athletics is 

less focal in institutions of higher education. This has 

resulted from the elitism which now characterizes women's 

intercollegiate athletics and the removal of women's sports 

from the jurisdiction of departments of physical education. 

The women's program within the Department of 

Intercollegiate Athletics at the University of Arizona 

serves approximately 150 women athletes. Those athletes 

have opportunities that decades and centuries of women 

before them have never had.· That change marks the 1980's 

as the decade of the female athlete in America. 

Mary Pay1ich RQby (1959 to present) 

Mary Pavlich Roby, the daughter of immigrant 

parents, came to the University of Arizona from Miami, 

Arizona, in 1944 to begin her education. Her four year 

undergraduate years as a physical education major in a 

department headed by the indomitable Ina Gittings, began 

her University of Arizona athletic tenure. As a student, 

Mary had always been interested in leadership, and her 

interest has never waivered throughout her professional 

life. 

She was an outstanding sportswoman as a student. 

Elizabeth Rose Gatewood described her as not as naturally 

athletically talented as a few of the other University of. 
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Arizona sportswomen of the 194B's, but that through 

committed effort she became as skilled (Gatewood, inter

view, November 23, 1985). She loved all aspects of 

sports--the skill development, the social aspects, the 

teaching of them, the opportunity for developing leadership 

qualities, and the values orientatiori which was inherent in 

interacting through sports. As a sportswoman during the 

late 4B's, Mary recalls no negative stigma being attached 

to her love of sports or her role as a competitor. 

Mary Roby, although lending nearly thirty-one years 

of perspective to women in sports at the University of 

Arizona in her four years as a student and her twenty-seven 

years. in physical education and athletics, also interacted 

in sport at a variety of other institutions. Following 

her graduation in 1948, Roby accepted a scholarship from 

Smith College where she completed a master's degree in 

physical education in 1949. At the University of Texas in 

1949 through 1951, Mary coached the archery and softball 

clubs. During the following three years at Arizona State 

University, she was advisor to the WRA and coached the 

field hockey, softball, and tennis club teams. She felt 

unqualified in tennis, but Nina Murphy, the head of the 

Department of Physical Education for Women at ASU, called 

Marguerite Chesney at the University of Arizona and was 

assured that Mary could do an outstanding job. In 1955-57, 

.,~ .•.. 



Mary directed the WAA at the University of Colorado and 

recalls the first year that uniforms (tan bermuda shorts 

and a checked red and white shirt) for women's volleyball 

were chosen for the club team which she coached. At 
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California, Berkeley, in 1957 through 1959, Mary experien

ced the non-competition orientation of the Cal philosophy 

in which intramurals were highlighted and intercollegiate 

competition was frowned upon. Finally, in 1959, Mary was 

hired by Mary Pilgrim at the University of Arizona. Her 

first year, she assisted Betty Hileman, WRA director. 

Since 1969, Mary Roby has been in charge of women's sports 

at the University of Arizona (Roby, interview, March 14, 

1986) • 

To that charge, she has brought an unwavering 

ethical orientation and educational view to women's 

sports. She sees athletics at the University of Arizona as 

first and foremost an educational enterprise. She des

cribes the 1969's as a period in which there was an 

emphasis on leadership. The National Athletic and Recrea

tion Federation of College Women (ARFCW> was very active in 

sponsoring conferences and promoting leadership opportuni

ties for college women in athletics. Mary was instrumental 

in forming the Arete Society in 1964, a sportswoman's 

honorary for female students who were outstanding in both 

athletics and academics. Arete Society members exemplified 
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outstanding achievement in scholarship, WRA participation, 

sportsmanship, and service. They were actively involved in 

leader~hip pursuits including hosting an annual conference 

for sportswomen in Arizona high schools as well as repre

senting the University of Arizona in college women in sport 

conferences and hosting the University's annual Women's 

Athletic Banquet. In its last year, 1977-78, seventeen 

student athletes were selected for the Arete Society. The 

Arete Society was disbanded for budgetary reasons as well 

as the need for equitable treatment of males and females 

relative to number of awards. As a result, the women 

adopted the men's four year awards system which had been in 

place for some time. 

Academics later became an area of contention 

following Title IX when the women's athletic program 

required a higher grade point average than the men's. To 

accommodate Title IX regulations, the women's requirement 

was lowered to be consistent with the men's (Roby, inter-

view, March 14, 1986). Similar kinds of conflicts were 

evidenced on a larger scale in the AIAW and NCAA particu

larly related to financial aid and eligibility matters. 

Although the stance of the women was firmly on the side of 

the athlete as student, equality often required the 

reduction of female standards so that comparability with 

the traditional male requirements could be met. 
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Mary Roby describes ~he major shift in the 1980's 

as the distinct change in emphasis from men's vs. women's 

athletics to revenue versus non-revenue-producing sports. 

Critics of "big-time" intercollegiate athletics suggest 

that men's football and basketball, the revenue-producing 

sports, have budgets that are out of proportion with the 

other sports. By virtue of the fact that those two sports 

are supposed to raise revenue which helps support the 

entire intercollegiate athletic program, they must be run 

more as commercial enterprises; presumably it takes money 

to make money. The continued focus on male-dominated 

revenue sports reflects the societal perception that 

specific men's sports are more important than women's 

sports or men's non-reven1:1e sports. Since they are 

perceived as more important, they become revenue-producing 

through their appeal as entertainment. The fact that the 

NCAA men's basketball championship will generate $37 

million this year in television revenu~s illustrates the 

dramatic distinction between revenue and non-revenue sports 

in terms of spectator impact. This clear distinction 

complicates the questions of whether such sports as men's 

basketball can realistically be aligned with the educa-

tiona1 mission of an institution and whether equity for 

women's sports or for men's non-revenue sports can ever be 

a reality. 

.-/-
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Mary Roby's role as associate athletic director has 

shifted from concern primarily with women's athletics to a 

concern with all the non-revenue sports in her charge. The 

concern for equality at the present revolves around the 

issue of equality for all sports, both revenue and non

revenue, within the Department of Intercollegiate Ath

letics. Her nearly forty years of involvement in athletics 

has come full circle. As a student on the WRA board in 

the 194B's, the questions centered on what was best for the 

students. The same question in her role as associate 

athletic director nearly forty years later is often the 

first one on her agenda. The questions have simply become 

much more complicated. 



CHAPTER SIX 

SUMMARY, CONCLUSIONS, RECOMMENDATIONS 

The seeds for a women's athletic program at the 

University of Arizona were planted nearly a hundred years 

ago. Physical culture introduced university women to 

movement and exercises which were designed to contribute to 

good health and posture. Games and sports grew out of a 

desire for fun, recreation, and competition. Basketball 

and tennis were among the sports introduced to women at the 

University of Arizona at the turn of the century. Women 

students loved the sports and pursued them with enthu-

siasm. 

As the 192~'s began, a physical education depart

ment offering diverse classes and sports activities under 

the direction of Ina E. Gittings started to take shape. 

The Women's Athletic Association which had been formed in 

1919 was re-organized and expanded. Under the Gittings' 

leadership, the WAA grew through the years and a broad 

range of sports and recreational activities were made 

available to university women. The WAA continued to be a 

part of the physical education department. 

216 
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To enhance sport participation for women during the 

administrative tenure of Gittings, a women's building 

(built in 1936) with a swimming pool, expansive playing 

fields, and equipment were acquired. Many of the acquisi

tions that contributed to women's sports participation were 

made possible through the aggressive and tenacious efforts 

of Gittings. 

Through the decades extending from 1929 to 1959, 

sports opportunities for women at the University continued 

to grow. Horsemanship and marksmanship represented unique 

offerings at Arizona. A foundation of physical education, 

sports, and recreation was firmly laid during the thirty

one years that Ina Gittings served as the head of the 

Department of Physical Education for Women. 

After Gittings' retirement in 1951, Marguerite 

Chesney, a long-time staff member in the Department of 

Physical Education for Women at the University, and 

well-known tennis figure in the state of Arizona, filled 

the vacant position as head. Chesney continued to build 

upon Gittings' foundation put down in the previous three 

decades. 

Upon the retirement of Chesney in 1958, Mary 

Pilgrim, a staff member since the early 1949's, assumed 

responsibility for heading the women's physical education 

program. She expanded the staff of the department to 



~-. 

fj" 

218 

include members who developed a graduate program in 

physical education and further developed the WAA which was 

renamed the Women's Recreation Association in the late 

1959's. After Pilgrim's retirement in 1968, Donna Mae 

Miller, became the last departmental head of a separate 

physical education department for women at the University. 

She was instrumental in developing the graduate program as 

well as assuming responsibility in continuing the tennis 

tournament legacy of Marguerite Chesney. In 1969 Mary 

Pavlich Roby assumed the leadership of the WRA. Under the 

tutelage of Roby, the Arete Society was formed--an honorary 

organization of sportswomen who were outstanding both 

athletically and academically. 

During the 1969 1 s sports clubs became a prominent 

part of WRA and were the forerunners of the current women's 

intercollegiate athletics program which is housed within 

the Department of Intercollegiate Athletics headed by 

Cedric Dempsey. Sports clubs were transitional prior to 

full-fledged program of intercollegiate athletics for 

women. 

The growth of intercollegiate athletics for women 

at the University of Arizona burgeoned as a result of the 

passage of Title IX. For the first time, ample funds 

became available to make an intercollegiate athletic 

program for women a reality. As a result, coaches were 
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hired, a full-schedule of competition was set in several 

sports, financial aid and scholarships were offered to 

female athletes, and University of Arizona coaches began 

recruiting female athletes. Although University of Arizona 

women had competed with other institutions in a variety of 

sports thro'ughout the years (a few competitions per year), 

more consistent and expanded schedules of intercollegiate 

competition began with the sports clubs which participated 

in the Intermountain Conference into which Mary Roby had 

entered the University of Arizona women's teams. 

Following Title IX and the acquisition of funds 

which allowed for a full schedule of intercollegiate 

competition for women, the University of Arizona partici

pated in the Western Collegiate Athletic Association, 

presently participates in the Pacific West Conference, and 

will move. into the Pacific-1r!J Conference (formerly an all 

male conference) beginning in July of 1986. The current 

intercollegiate athletic program for women includes the 

sports of volleyball, cross country, basketball, swimming 

and diving, gymnastics, golf, tennis, softball, and track 

and field. The University of Arizona's Intercollegiate 

Athletic Department is a member of NCAA's Division I, the 

most competitive intercollegiate athletic division in the 

United States. 



The evolution of women's athletics at the Univer-

sity of Arizona is marked by leadership longevity and 

continuity. Since 192~, only five women have headed the 

programs in which women's sports and athletics were 

housed. Throughout that history until the 1970's, the 

evolution of women's sports was hampered, not by lack of 

talented leadership nor disinterest on the part of stu

dents, but by lack of funds to develop a program which 

would be equitable with that provided for men. 

Female student athletes at the University of 

Arizona are free to make athletics central in their 
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university lives and to further develop their athletic 

inclinations, talents, and aspirations. The women students 

of the last decade have been the first generation of female 

athletes at the University of Arizona who have had the 

opportunity to make that choice. Although there are some 

sports such as particular field events in track (shot 

putting, discus throwing, i.e) which still present female 

athletes with stereotypes which must be overcome and some 

sports such as gymnastics and diving which still are 

considered more feminine, most. sports for women in 

Arizona's intercollegiate athletic program afford both 

freedom and the status that is associated with athletic 

excellence. 
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At the turn of the twentieth century, University of 

Arizona females were first introduced to the value of 

physical activity in the promotion of health. In 1984, 

University of Arizona women athletes competed in the 

Olympic Games in Los Angeles. Many talented sportswomen 

have passed through the University of Arizona in nearly . 

eight decades, but only those of the past decade have been 

provided the level of athletic opportunity in which their 

athletic abilities, skills, and motivations could be 

maximized. 

Although women at the University of Arizona have 

now been provided the opportunity to compete in an inter

collegiate athletic prog~am, the following changes have 

occurred which the writer considers to be negative influ-

ences on women's athletics. The leadership of women's 

athletics in the nation and at the University of Arizona 

has changed in that women have lost positions of authority 

in merging departments, male coaches of women's teams have 

become common, if not predominant, and the nature of 

athletic competition for women has patterned after the male 

model which historically has centered on recruiting, 

winning, the importance of spectators, and gate receipts 

("Women's Progress in Athletics," 1983, pp. 23, 26). For 

many decades, women's athletics had centered on the 

humanistic orientation of sport for sport's sake and on the 
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value of participation with a less pronounced focus on the 

outcome of a contest. 

Conclusions 

The conclusions drawn as a result of this study are 

derived from the research questions which were presented in 

Chapter One. Those questions follow with a summary of the 

conclusions drawn based on the information presented in the 

study. 

Research Question 1. When was it determined that 

sports for women should be initiated? What factors 

were influential in this determination? Who was 

involved and what experiences in their backgrounds 

fostered the determination that sports should be 

initiated? 

Throughout the period between the late 1890's and 1920, 

personnel were provided to offer physical culture, then 

physical training. The University president appointed 

personnel. The fact that the physical health of University 

of Arizona female students was considered important is 

manifested by the hiring of personnel to address this 

issue. Sports for recreational purposes began to take root 

at the turn of the century contributing to the physical 

stamina and the social interaction of the students. From 

the early beginnings of physical education in the first 

women's colleges and the developing physical education 
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profession which grew out of the various gymnastics 

programs in the eastern part of the United States came 

literature citing the benefits (improved physical and 

mental health and hygiene through movement and physical 

activity, exposure to sunlight and fresh air, and a correct 

diet) of an organized program of physical exercise (Betts, 

1968, p. 786-895). President Howard Billman of the 

University of Arizona had come from Ohio and was undoubted

ly aware of the programs of physical education which had 

been developed in institutions of higher education. By 

1895, some of the programs in the East already had a 

twenty-year history. At Vassar, for example, gym was 

required in 1876 and sports could be substituted for 

exercises (Hoepner, 1974, p. 28). 

Research Question 2. What were the attitudes 

opposing the development of women's sports, and who 

espoused them? 

Opposing attitudes were prevalent in many sectors of 

society from medicine to sociology. At the University of 

Arizona, however, early presidents of the university 

supported a program of physical exercise for women. Howard 

Billman, president from 1896 through 1897 introduced 

physical culture to women students through the hiring of 

Gertrude Hughes. In 1991, President Millard Parker voiced 

the need for a gymnasium for sports and physical training 

~ 
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in order to foster the development of all students (npresi

dent's Report,n University of Arizona Record, 19a1). 

Although physical activity for women had support, few 

provisions were forthcoming to provide facilities, space, 

or equipment for the athletic pursuits of females. As long 

as activities were limited to exercises and some recrea

tion, support was offered. A faculty ruling in 1913 forbid 

all outside games and the play of girls in public ("Student 

Opinion" Arizona Weekly Life, October 16,1913). 

Research Question 3. Were there particular factors 

which were influential in the determination to 

offer a program of athletics for women? 

During the decades from 192a through the 196a's, the 

development of athletics for women grew naturally from 

female interest in activity and from the leadership of 

women who introduced female students to a variety of 

recreational and sports activities. Some programs, such as 

horsemanship and marksmanship, developed as an extension of 

programs for men, the interest of military personnel, and 

the influence of Ina Gittings, who provided such offerings 

for women. Much later, during the decade of the 196B's 

more public visibility of women in sport in the greater 

society was beginning to occur. The growth of sports clubs 

reflected a growing interest in sports in the general 

society. During the early 197a's the factor which was 



preeminently instrumental in providing an intercollegiate 

program for women was the passage of Title IX. 

Research Question 4. What were the early objec

tives of the sports programs and how are these 

similar or different from the objectives presently 

stated for intercollegiate athletics for women? 

Were the goals espoused for the programs related 

primarily to philosophical, sociological, or 

physiological concerns or a combination of these 

theoretical bases? 
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The early objectives both nationally and at the University 

of Arizona centered on the health and social development of 

all female students. The 1999-1919 university of Arizona 

catalog indicated that physical training for women empha

sized poise, carriage, grace and development. In 1913, 

relative to the training of girls, reference was made to 

graceful action, deference to the senses, delicacy of 

perception, gentle movements, and the cultivation of 

efficiency of the body. A department of physical education 

for women was specifically developed to address these 

concerns. These concerns became broader as the program 

developed and included lifelong sports pursuits, leadership 

opportunities, expansive recreational activities, and the 

development of sports skills as well as teaching skills. 

At the present time, the intercollegiate athletic program 
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provides an opportunity for highly skilled female athletes 

to excel in both team and individual sports through a 

competitive program of athletics under the guidance of 

professional coaches. The early as well as present goals 

combine philosophical, sociological, and physiological 

focuses. When sports and athletic activities were a part 

of physical education, the focus was the provision of 

participatory opportunity for all with goals relating to 

the physical, social, and philosophical elements of student 

development. The current program is for a stringently 

selected group of highly skilled female athletes. 

Research Question 5. What has been the relation

ship of women's athletics to physical education? 

Without physical education, it is likely that sports 

for women at the University of Arizona would have been 

limited. Sports and athletics for women have been in

extricably tied to the Department of Physical Education for 

Women at the University of Arizona as they have been in 

institutions of higher education across the nation. Those 

who formed the objectives for the programs, developed the 

programs, supervised the programs, and taught the skills 

inherent in the programs were female physical educators. 

This was true until the 197~'s when coaching specialists, 

some from outside the field of physical education, were 

hired by physical educators to coach intercollegiate 
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teams. In 1982 at the University of Arizona, women's 

intercollegiate athletics combined fully with men's into 

the Department of Intercollegiate Athletics which is 

separate from the Department of Exercise and Sport 

Sciences. The influence of physical educators is still 

felt through the involvement of key pers~nne1 such as Mary 

Roby. 

Research Question 6. Did the development of 

sports programs for women at the University of 

Arizona reflect national attitudinal and participa

tion trends relative to the role of women in the 

society at large? In what ways were these trends 

reflected or not reflected? 

At the turn of the century when Arizona women were experi

menting with such sports as basketball and tennis, such 

experimentation had been going on a few years earlier at 

women's colleges as well as other co-educational institu-

tions in the United States. Women in the society at large 

had been embracing sports for a decade or so with such 

activities as croquet, tennis, and bicycling. With the 

arrival of Ina Gittings at the University of Arizona the 

development of recreational and sports programs escalated. 

Much evidence is cited in the study to indicate that 

Gittings was a strong advocate and developer of women's 

athletics as an enjoyable, worthwhile, healthful, and 
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freeing pursuit for women. As the program continued to 

develop through the years, it generally reflected national 

physical education trends although there were some unique 

elements such as equitation and riflery. 

Research Question 7. How have the attitudes of the 

administrative leadership in physical education and 

athletics at the University of Arizona shaped the 

growth and development of women's athletics at the 

University? 

As indicated previously, the attitudes of early presidents 

supported the development of a program of physical educa

tion for women at the University of Arizona1 however, 

outside the curricular program, little support was offered 

in terms of providing facilities, equipment, and personnel 

to offer athletic opportunities for women. During 

Gittings' tenure, she was engaged in a constant struggle to 

obtain the necessary budgetary support for even fully 

developing the curricular program. Presidents who came 

after Gittings' tenure as director of women's physical 

education, such as Harvill and Schaefer, followed their 

predecessors in supporting the curricular development of 

physical education, but prior to Title IX, such support was 

not extensive enough to provide an intercollegiate athletic 

program for women that compared to the program which had 

been continually developing for men since 1900. 

.-I. 
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Until July 1975 when women's intercollegiate athletics 

came under the jurisdiction of a combined men and women's 

physical education and athletics program, women's athletics 

was entirely shaped by female physical educators at the 

University. The attitudes that influenced the development 

of women's sports and athletics were those of a handful of 

determined leaders including Ina Gittings, Marguerite 

Chesney, Mary Pilgrim, Donna Miller, and Mary Roby. Even 

when the women's program was under the jurisdiction of a 

combined men and women's physical education and athletics 

program prior to becoming part 9f the Department of 

Intercollegiate Athletics at the University, Dave Strack, 

the former Athletic Director, was very sparingly involved 

in either policy or operations of the women's program. The 

present women's program is characterized by more male input 

than at any other time in its history. This is so because, 

it is now part of a joint program of men and ~omen's 

athletics about which decisions are made which impact the 

total program and which is under the leadership of a male 

athletic director, Cedric Dempsey. 

Research Question 8. Were the bases of financial 

support and the provision of facilities similar for 

men and women in athletics in the early development 

of the programs? If major differences existed, 

•. ~J. ,'. 
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have these been overcome? If so, how has this been 

accomplished? 

The role of men's athletics in the University of Arizona 

setting has always been more dominant. Revenue for men's 

athletics has included institutional funds, gate receipts, 

as well as booster club support. Women's support until the 

last decade came from the associated students funds 

appropriated for student clubs and activities and from the 

Department of Physical Education for women. At the present 

time, the women's program is funded from the general 

athletic budget and receives funds in much the same way as 

men's non-revenue sports. Major differences exist now 

between revenue and non-revenue producing sports, not men's 

and women's athletics. Men's football and men's basketball 

are clearly distinct in the budgetary scheme of University 

of Arizona athletics. The more equitable circumstances in 

the funding of women's intercollegiate athletics at the 

University of Arizona clearly came from the legal mandate 

of Title IX of the Education Amendments Act. Men's and 

women's non-revenue sports are now treated equitably. In 

her present position as associate athletic director, Mary 

Roby now oversees both men's and women's non-revenue 

sports. This administrative arrangement not only provides 

attention to women's intercollegiate athletics, but also 

provides a spokesperson for men's non-revenue sports which 



historically have been over-shadowed by football and 

basketball. 

Research Question 9. Have there been major 

problems confronting the development of a program 

of intercollegiate athletics for women at the 

University of Arizona? If so, have these problems 

reflected local issues or issues of the society at 

large or both? 
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There have been major problems. For the most part, the 

administrations of the University of Arizona through the 

decades have never been concerned enough with the develop

ment of an intercollegiate athletic program for women to 

modify the funding base of athletic programs for women. 

For that reason, athletic programs for women were never 

able to advance beyond the stage of club sports which 

characterized the 1969's. Without adequate budgets for 

coaching, for travel, for uniforms and equipment, and for 

conference affiliation, the reality of an intercollegiate 

athletic program for women at the University remained out 

of reach. In part this condition was a reflection of 

societal attitudes that prevented women from being taken 

seriously as athletes or prevented women from assuming 

roles as athletes. Women in the University setting were 

viewed much the same way as women were viewed in the 
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ath1ete. n 
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Remarkable progress in developing women's intercol

legiate athletics has been made at the University of 

Arizona. The progress has been a manifestation of the 

changes in American society which have allowed women to 

expand their roles beyond those of wife, mother, teacher, 

secretary, nurse, and social worker. Women as athletes is 

a part of that expansion. The funding necessary for women 

to approximate equity with men in athletics within the 

University of Arizona came as a result of forces in society 

which grew out of forces surrounding the civil rights and 

femininist movements in America in the 1960's. 

Undisputable progress for women in sport has been 

evidenced. Many physical educators have been inclined to 

philosophize about the impact that women entering the 

formerly male dominated arena of athletics would have on 

the athletic enterprise. Some have suggested that females 

in athletics would humanize athletics. As the transition 

and enfranchisement of women into athletics has occurred, 

others feel that the opposite has occurred--that women's 

athletics has become more a duplication of men's ath

letics. Time will tell whether the progress which has been 

made will serve women well. In the process of becoming 

enfranchised in intercollegiate athletics in institutions 
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of higher education, there have been trade-offs. For 

decades women's invo1v~ment in sport in higher education 

has been characterized by a strong values orientation. Some 

women leaders believe that women's sport has been eroded in 

visible ways in the 1989's ("Women's Progress in Ath

letics," 1983). Possibly, the national movement to 

clean-up big-time college athletics will eliminate the 

corruptive practices and over-emphasis on negative elements 

of the sports enterprise which have plagued men's college 

athletics throughout the twentieth century. Recruiting 

scandals, grade tampering, financial improprieties, and 

winning-at-all costs activities are the antithesis of seven 

decades of women's sport at the University of Arizona and 

across the nation. At present, however, it remains unclear 

whether the philosophical and ethical foundation which 

guided women's sports throughout the century in higher 

education in America will be retained. Given the power of 

the media in American society to bring both big-time 

athletics and professional sports into the living room of 

millions of homes, it seems unlikely that women's sports 

nationwide will diverge significantly from the commercial 

model. 

Recommendations 

In tracing the evolution of the development of 

women's athletics at the University of Arizona, the 
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influences of particular women as well as the influences 

from the physical education profession and from the society 

at large have been given specific attention. Other aspects 

of the history should also be studied. The female student 

athlete has been given very little attention in this study, 

yet many outstanding sportswomen have been students at the 

University of Arizona since 1999. Their stories could 

provide insights about the role of women and sport. Their 

motivations and accomplishments especially during periods 

when their involvement in sport was not particularly 

welcomed should provide valuable information concerning the 

allure of sports. 

Since women's athletics at the current time is 

clearly mirroring the male model of elitism (stringent 

selectivity), studies could be developed which study the 

impact of that development on women as participants in 

sport. Boutilier and SanGiovanni note that the "benefits 

accrue to the elite athletes, male and female, and not to 

the massive student body. Their role remains a passive 

one. Sports generate prestige for the educational in'stitu

tion, financial contributions from alumni, vicarious 

pleasure for spectators, and athletic prowess and a 

privileged status for a few. Title IX does not purport to 

change this" (l983, p. 173). This study indicates that 

women's athletics at the University of Arizona are 
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following the male model of elitism. Studies are needed to 

determine on a national basis whether the trade-off 

inherent in gaining intercollegiate athletic enfranchise

ment means loss of opportunity in sports for those who are 

not highly skilled athletes. 

..J- .:_' 
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