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ABSTRACT 

The purpose of this study was to empirically 

investigate the transition from middle level education to 

high school, focusing on the 8th to 9th grade transition 

into a four-year high school. 

The experimental hypotheses were designed to answer 

the following questions: (1) What are the transitional 

effects on the early adolescent self-image? (2) What is 

the impact of age upon transition? (3) What information can 

be gained relative to intensity and duration of transition 

effects? (4) How can the information gained be used to 

ease the transition from middle level education to a four

year high school? 

The research design included the spring population 

of students from two 6-8 grade configuration middle level 

schools (School 1 and School 2) who will attend a 9-12 

senior high school in the fall. A questionnaire composed 

of seven self-image measures was administered two weeks 

prior to the end of the 1984/85 school year, three days 

into the 1985/86 school year, and three days prior to the 

end of the first quarter of the 1985/86 school year. 
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The findings of this study indicate that the null 

hypotheses are not supported in their entirety by each of 

the seven dimensions of self-image. Transition effects, as 

reported by Occasion 1 and Occasion 2 data, yielded an 

unexpected decrease in perceptions of victimization, and 

an expected increase in feelings of anonymity. School 1 

revealed no visible effects to self-esteem by the 

transition, with School 2 reporting an increase in self

esteem 3 days into the transition. 

For impact of age upon transition, this age group of 

early adolescents (13 or 14 years old) did not report a 

decrease in self-esteem or an overwhelming feeling of 

victimization. Transition effects for the 13 or 14 year 

old were minimal. 

Analysis of data from the third administration of 

the POS would indicate the self-esteem of the population 

was not negatively effected by the transition. Based on 

this study, there were decreased perceptions of 

Victimization, and increased perceptions of anonymity by 13 

or 14 year olds in transition from the 8th to 9th grade. 



CHAPTER 1 

THE PROBLEM TO BE STUDIED 

Introduction 

In music, a modulation is a transition, or a 

passage connecting two themes. In education, 

practitioners and researchers have for nearly twenty 

years examined whether or not a student's developmental 

transition to another grade level, another school, or 

even out of school can achieve the same unobtrusive flow 

as a musical modulation. Educators also question that 

once this desired transition occurs, what actually will 

be the effect of this transition on a particular 

characteristic of that developmental stage, and how long 

will these effects last? 

Jason and Burrows (1983) concluded that: 

all youngsters are regularly exposed to milestone 
developmental transitions. Inadequately dealing 
with developmental transitions might adversely 
prepare adolescents for futUre transitions, 
whereas mastery of these situations might lead 
to enhancement of capacities to successfully 
cope with future transitions (p. 79). 

~ Rationale ~ ~ Study 

School transitions are often studied at two levels 

in the educational/developmental framework: late 

1 
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adolescence, secondary education to college/world-of-work 

(Hasazi, 1985; Jason & Burrows, 1983; O'Keefe, 1984), or 

transitions that affect early adolescence, elementary to 

middle level education (Blyth, Simmons, Carlton-Ford, 

19,83; Jones, 1984; Jones & Thornburg, 1985; Simmons, 

Rosenberg, & Rosenberg, 1973). 

In a brief statement relating how students feel 

about school transitions, Jennings and Hargreave (1981) 

summarized Murdock's (1966) analysis of Nisbet and 

Entwistle's (1966, 1969) study of 552 essays entitled ~ 

Story ~ ~ First ~ Weeks in ~ Secondary School. 

Comparing ~ ~ ~ Primary School. "Murdock's analysis 

suggest that only about 19% of the sample had found the 

transfer a wholly enjoyable one and that about 69% had 

experienced identifiable problems in adjustment" (p. 35). 

Ward, Mergandollar, and Tikunoff (1982) 

discovered that: 

There was limited comprehensive research on 
transitions in the United States, and that many 
researchers have concentrated on particular 
characteristics of early adolescence associated with 
transition such as physical maturity (Nottelman, 
1982), Self-Concept (Blyth, Simmons, & Bush, 
1978), student reactions to transition based on 
whether they attend a traditional or an open 
elementary school (McPartland, Epstein, & McDill, 
1972), the efficacy of program continuity between 
elementary and secondary schools (Dutch & McCall, 
1974), stresses of a more complex social and physical 
environment (Moose & Insel, 1974), and reactions of 
different types of students to transition 
(Youngman, 1978, p. 312). 



In a statement by the National Association of 

Secondary School Principal's Council on Middle Level 

Education (1985), na smooth transition from elementary 

school to high school is considered the responsibility 

of the middle level school.n Additional information 

from the council tells us that: 

Most school systems maintain three distinct 
autonomous, and separate units that do little to 
coordinate their activities, programs, or 
curricula. The coordination that exist usually 
results from informal agreements and 
conversations between and among principals; it 
rarely stems from planned efforts to integrate 
the schools' program across all grade levels 
(p. 17). 

3 

Jones (1984) conducted a study with the objective 

of documenting transition effects upon early adolescent 

self-image; "impact of age upon transition~; and 

nduration and intensity of transition effects n (po 39)0 

The population consisted of early adolescents in three 

transitional conditions: nthe 5th to 6th grade feeder school 

condition; the 6th to 7th grade feeder school condition; 

and the 6th to 7th grade same school condition n (po 95)0 

An often overlooked, but important group of the 

early adolescent population is the 13-l4-year-old who 

makes a second transition from the 8th grade to 9th 

grade into a four-year high school. Because of the 
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varied physical, physiological, and psychological 

development of the early adolescent, as well as the 

failure on the part of researchers to reach an agreement 

on transition effects and methodological designs for 

gaining results, transition studies at this stage of 

early adolescent development should be initiated. The 

effects of school transition on the thirteen and fourteen 

year old early adolescent should not be disregarded. 

Statement ~ ~ y'~Qblem 

The purpose of this study is to empirically 

investigate the transition from middle level education to 

high school, focusing on the 8th to 9th grade transition 

into a four-year high school. 

Questions Inyestigated 

The following questions provided directions for 

the study: 

1. What are the transitional effects on the early 

adolescent self-image? 

2. What is the impact of age upon transition? 

3. What information can be gained relative to 

intensity and duration of transition effects? 

4. How can the information gained be used to ease 

the transition from middle level education to a 

four-year high school? 
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Research Hypotheses 

The following hypotheses will be tested at the .05 

level of significance. They are stated in the null form. 

HO : There will be no difference between mean self-
1 

image scores (on each of the seven dimension of 

self-image evaluated by the POS) from pre-

(first evaluation occasion) to post- (second, 

three days into the new school year) transition. 

HO : There will be no difference in intensity and 
2 

duration of transition effects, as indicated by 

pre- (occasion 1) to post- (occasion 2) 

comparison for each of the seven dimensions of 

self-image assessed by the POS, between the two 

feeder schools. 

HO : There will be no difference in intensity and 
3 

duration of transitional effects as measured by 

each of the seven dimensions of self-image 

included in the POS, when compared across the 

three occasions. 

Assumptions 

1. The early adolescents involved in this study 

are valid sources of data. 

2. The data collected will be applicable within 

the context of this research problem. 



3. On the basis of prior establishment of the 

validity of the Personal Opinion Survey, the 

data is considered valid for the purpose of 

this study. 

6 

4. The results of this study can be used as a 

basis for developing and implementing programs 

to ease transition from middle-level education 

to high school. 

Limitations ~ ~ Study 

The study is limited to two 6-8 middle level 

schools and one 9-12 high school from one school district 

in one city in southwest Arizona with a questionnaire 

method of measurement. 

Definition ~ Terms 

Anonymity. "The reciprocal relationship of 

knowing versus not knowing other students and teachers" 

(Jones, 1984). 

Duration. The period of time that students may be 

affected by a school transition. 

Early Adolescent. "The developmental stage of age 

10-14" (Lipsitz, 1976). 

Intensity. The degree of force attributed to the 

transition effect. 
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Middle Level Scbool. "A middle level school is 

one encompassing any grade or grade combination from grade 

5-9" (Keefe, Clark, Nickerkson, & Valentine, 1983, p. 3~). 

~ (Personal Opinion Survey>. The POS will 

refer to the seven self-image measures combined to form a 

single questionnaire. 

Self-Concept. ~A person's perceptions of him- or 

herself" (Shavelson, Hubner, & Stanton, 1982, p. 3). 

Self-Consciousness. "A person's reasonable 

stable disposition to focus his or her attention on the 

self" (Elliott, 1984, p. 286). 

Private Self-Consciousness. "Preoccupation with 

one's own psychological attributes" (Elliott, 1984, p. 288). 

Public ~lf-Consciousness. "A general concern 

with the self as a social actor who is a stimulus for 

others' behavior" (Elliott, 1984, p. 288). 

Self-Esteem. "Positive or negative attitude 

toward a particular object, namely the self. The 

evaluation which the individual makes and customarily 

maintains with regard to himself" (Rosenberg, 1965, p. 

3~). 

Self-Image. "The individual as known to the 

individual" (Murphy, 1947). 



Transition. Development~l progression from one 

grade level to another. 
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Victimization. "An assault, robbery, or theft of 

unknown seriousness which happens to a student around the 

school" (Blyth, Simmons, & Bush, 1978, p. 153). 

Senior High School/Secondary Education. These 

terms will be used interchangeably to refer to a 9-12 

grade level configuration. 

Organization ~ Chapters 

Chapter 2 presents a review of the literature 

which has been organized into four categories: 

1. Self-Concept/Self-Esteem. 

2. School Transition: An Overview. 

3. School Transition: The Effects. 

4. School Transition: The 9th Grade Perspective. 

Chapter 3 presents the research methods to be 

used in this study; the results of the research are 

presented in Chapter 4. The summary, conclusions, and 

recommendations for future research and recommendations to 

practitioners are outlined in Chapter 5. 



CHAPTER 2 

REVIEW OF RELATED LITERATURE 

Sprinthall (1985) writes: "The major contributions 

of developmental psychology over the past twenty years or 

so has been to increase our detailed knowledge base 

concerning early adolescence" (p. 533). This current 

"knowledge base," on early adolescence contains a 

kaleidoscope of literature on school transition and its 

impact on specific characteristics of the early adolescent. 

A substantial portion of this literature covers four 

transitional conditions: the 5th to 6th grade feeder school 

condition; the 6th to 7th grade same school condition; the 

6th to 7th grade feeder school condition; and the K-8 

transition to a secondary school. To date, there is little 

or no consensus concerning transitional effect. 

Jones and Thornburg (1985) state the problem 

with the existing literature very succinctly: 

Collectively, studies of school transition have 
yielded conflicting results. Almost all have 
reported transitional effects (e.g., Blyth et 
al., 1978, 1983; Jones, 1984; Mitman & Packer, 
1982; Youngman, 1978). Unfortunately these 
studies have not fostered a general consensus 
regarding: 1. the relationship of positive to 
negative transitional effects; 2. duration and 
intensity of these effects; and, 3. factors which 
mediate the impact of transition (p. 230-231). 

9 
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The first section of the review will relate to 

studies of self-image and the dimensions of self-esteem, 

and self-consciousness, and their relationship to age and 

gender. Section II will examine a broad base of 

literature regarding early adolescence and school 

transition. -The effects of school transition will be 

covered in Section III, with the final section 

examining transition and the 9th grade student. 

Self-Concept!Self-Esteem 

James (1890) wrote, "a man's Self is the sum total 

of all he can call his" (p. 279). There has been growth 

in the development of self definitions that lead to a 

broader definition of self as "The individual who is known to 

himself n (Wylfe, 1961, p. 1), or "a person's perceptions of 

him or herself n (Jones, 1984). 

Jones (1984) wrote: nSelf-concept is a necessary 

prerequisite to self-esteem and self-esteem indirectly 

impacts upon self-concept (by mediating potential 

experience). Both constructs, by definition, are 

mediated by individual perceptions of experience n (p. 13). 

Early Adolescent Self-ConceptI 
Self-Esteem 

Montemayor and Eisen (1977) studied the development 

of self-concept from childhood to adolescence from a 



cognitive-structural perspective by analyzing samples 

response to "Who am I?n Prior studies in the 
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development 'of a person's perceptions led Montemayor and 

Eisen (1977) to believe that the cognitive-structural 

approach might be used to study "other aspects of social 

cognition" (p. 316). As was expected, children described 

themselves in objective, concrete categories; adolescent 

responses were more subjective and abstract. The results 

of the study also suggested that use of abstract or 

concrete descriptions is "curvilinear" on the part of 

adolescents, who often used concrete descriptions to 

describe themselves. Only a few children described 

themselves in abstract terms. 

The self-concept of children is superficial and 

undefined. "Adolescents, however, describe themselves 

in terms of their beliefs and personality 

characteristics, qualities which are more essential and 

intrinsic to the self and which produce a picture of the 

self that is sharp and unique" (Montemayor & Eisen, 

1977, p. 318). In an additional description of the 

development of the adolescent self-concept, Montemayor 

and Eisen (1977) state: 



Self-concept development is not an additive 
process. Adolescents do not simply add more 
complex and abstract ideas about themselves to 
their earlier, childish, concrete conceptions. 
In comparison to children, adolescents conceive 
of themselves quite differently; earlier notions 
either drop out or are integrated into a more 
complex picture (p. 318). 

12 

"The issues of self-concept and self-esteem are 

compounded for early adolescents by the ambiguous place of 

transience in our culture. Neither children nor 

adolescents, they are often torn by expectations that 

they act like one or the other" (Beane, 1983). 

Cognitive changes affect the way early adolescents view 

themselves, and a "variety of new significant others," 

and "social forces" influence their lives (Blyth & 

Traeger, 1983; Beane, 1983). 

Early adolescence has been identified through a 

variety of descriptions as a period of "storm and stress" 

(Hall, 1904); "identity crisis" (Erikson, 1959); and "a 

disturbing period for adolescent self-image" (Simmons, 

Rosenberg, & Rosenberg, 1973). 

Savin-Williams and Demo (1983) used a 

longitudinal research design to identify three different 

styles of self-analysis for the 7th to the 10th grade. 

They are: 

1. Stable (global): Those adolescents who 
varied little from one moment to the next on how 
they felt about themselves. 



2. Baseline: One self-feeling score was 
statistically independent of the next, 
fluctuating only slightly from an overall mean 
or baseline. 

3. Oscillating Context (context-dependent): 
Those adolescents who varied significantly from 
one moment to the next with one self-feeling 
score predicting that the next would be in the 
opposite direction (p. 128-129). 

Savin-Williams and Demo (1983) summarized their 

study by observing that adolescents' self-images are 

affected more by their ongoing character traits than by 

the changing world around them. These results would 

coincide with Jones (1984) and Coleman (1978), that 

13 

there is little to support early adolescence as a time of 

disruption or instability in adolescent self-image; or as 

stated by Blyth and Traeger (1983), "the changes taking 

place in adolescence are not as disruptive as we have 

been led to believe" (p. 98). 

Age and Self-Esteem 

The question of age and self-esteem is often 

considered in direct relation to the research design 

used in collecting the data. Jones (1984) wrote: 

• • • the nature of the observed age and self-esteem 
relationships are more often than not an artifact of 
study design; longitudinal designs (necessary for 
studying development) tend to yield evidence of a 
positive relationship, and cross sectional strategies 
support a negative relationship (p. 18). 
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Piers and Harris (1964) found that 3rd and 10th 

grade classes did not score significantly different from 

each other, ·but did score significantly different from 

6th grade classes, giving a curvilinear pattern to the total 

mean score (p. 93). Simmons et ale (1973) and Blyth et 

ale (1978) used a cross-sectional design to show 

negative response between age and self-esteem. Jones 

(1981a), using a cross-sectional design, "recognized that 

developmental phenomena can best be studied from 

longitudinal designs," and that the cross-sectional data 

presented in his study did indicate that interest of 

students are "mediated by age" (p. 371). 

Bachman and O'Malley (1977) and McCarthy and Hoge 

(1982) received positive results from their use of 

longitudinal designs over cross-sectional designs. 

However, both studies warned against over-generalization 

of results and assumptions made from the analysis. 

Other researchers should be cautious and consider study 

limitations. 

McCarthy and Hoge (1982) list four possibilities 

for age affecting self-esteem: 

1. • •• personal development or because of 
changed social context. 

2. • • • developmental changes in personality. 



3. ••• gains in personal autonomy and freedom 
of action. 

4. ••• self-esteem becomes more stable and 
resistant to change over the adolescent years, 
• • • and is less influenced by peer evaluation 
(pp. 378-379). 

Blyth and Traeger (1983) stressed that the 
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"emphasis on stability and continuity" over time was out 

of proportion. A more important aspect than "the 

relationship between age and self-esteem, is the fact that 

there is a tremendous range in the level of self-esteem, 

regardless of age, • • • and the research would be more 

effective to look at particular changes which are taking 

place in the early adolescents' lives" (p. 95). 

Gender and Self-Esteem 

There have been numerous societal changes since 

the Simmons and Rosenberg (1975) study that examined 

gender and self-esteem, which may affect current analysis 

and interpretation of data. At the time of their study 

they concluded: 

We have found that adolescence brings with it 
particular problems for the white girl's self
image. Although adolescents of both sexes and 
races show greater self-image disturbance than 
do younger children, white girls are more likely 
than white boys or black girls to suffer 
increased self-consciousness, lower self-esteem, 
and higher instability of the self-picture. 
The change to a higher level of self
consciousness appears to be the major hallmark 



of white female adolescence. In adulthood, 
there is also some evidence, although it is less 
strong, that white females have lower self
esteem than white males, while black females are 
at no disadvantage relative to black males (p. 
256) • 
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Bachman and O'Malley (1977) did not advise using 

their study on young men to draw assumptions about young 

women and their educational and occupational attainment. 

They stressed "caution about using data collected in the 

1969's or earlier as a basis for generalizing about sex 

differences in the 70's or 80's" (p. 378). 

Reck (1983) studied rural Appalachian women, 

moving from a K-8 school experience to the 9-12 high 

school. These women experienced "ambivalence and 

uneasiness" regarding their new environment. However, 65 

percent of these young women had adjusted by mid-year. 

The 35 percent that were still struggling with the high 

school environment by the end of 9th grade expressed 

"feelings of isolation, loneliness at the high school, and 

lack of personal contact with the high school faculty" (p. 

7) • 

Jones (1984) supported Piers et alo (1964) in 

concluding that females are not more susceptible to 

disturbance in self-image than males, but Calabrese and 

Seldin (1986) in a three year study reported that 
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females feel a greater sense of alienation from the high 

school environment than males. 

Calabrese and Seldin (1986) also cited Warner and 

Hansen (1970) indicating that a negative relationship 

exists between feelings of alienation and self-esteem. 

It is easy to conclude that relating gender to self-

esteem carries the same inconsistencies as relating age 

to self-esteem. However, there is insufficient research 

to totally assume cause and effect relationships. 

Additional studies on the effects of the "male dominated 

secondary schools" on young women should be pursued 

(Calabrese & Seldin, 1986, p. 122). 

Self-Consciousness and 
Self-Esteem 

Self-consciousness as a dimension of self-image has 

been defined by Elliott (1984) as "a person's reasonable 

stable disposition to focus his or her attention on the 

self" (p. 286). Self-consciouness is manifested in two 

forms: 

Private Self-Consciousness: Preoccupation with 
one's own psychological attributes (Elliott, 
1984, p. 288). 

Public Self-Consciousness: A general concern 
with the self as a social actor who is a 
stimulus for others' behavior (Elliott, 1984, p. 
288). 



Elliott (1982) distinguishes between the young 

child's development of self-consciousness and the 

development of self-consciousness in the early 

adolescent: 

In pre-adolescence the young child is self
centered, but not self-conscious. The ability 
to take the role of the other, to see oneself as 
others do, allows one to refer to the self in 
terms of psychological dimensions. With the 
onset of adolescence, children develop a 
sociocentric view of the self through role 
taking; in seeing themselves as an object of 
others' attention and behavior, young people 
gain a new awareness of themselves. This leads 
to the emergence of self-concept dimensions (pp. 
147-148). 

Elliot (1984) found that "some dimensions of the 

self-concept would significantly affect both kinds of 
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self-consciousness, other dimensions would significantly 

affect only one •• " Social anxiety and private self-• • 

consciousness were apparent if an individual was 

vulnerable to criticism. • • • "Low self-esteem leads to 

more social anxiety, but does not increase private self

consciousness •••• " (pp. 303-304). 

The indirect effect of low self-esteem on private 

self-consciouness and social anxiety appeared to increase 

vulnerability to other's criticism. Jones (1984) 

supported this finding by stating "the immediate impact 

of transition upon early adolescent self-image is 
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manifest in lowered self-consciousness and inflated 

perceptions of anonymity and victimization" (p. 99). 

School Transition: An Dyerview 

One of the important demarcations of our society 

is the transition of students from one grade level to the 

next, or grade level movement from one school to the 

next. The latter transition usually denotes movement 

from a relatively simple school environment to one which 

is more complex. This transition, for early adolescents, 

comes at a time of physical, cognitive, and social 

development for both sexes. Sprinthall (1985) gives his 

"snapshot" view of the early adolescent time period: 

There is a major difference between boys and 
girls in physiological development. In the 
other domains sex differences are not 
significant, but the levels of development are a 
major cause for concern. In cognitive 
development it is a time for the potential for 
formal operations, yet not actualized. For 
interpersonal relations there is excessive 
egocentrism and ethnocentrism. In value 
development, social conformity and/or 
materialism represent the major realism of 
judgment (pp. 542-543). 

In the midst of the confusing development of the 

early adolescent, environmental changes occur within 

their educational framework. There are some early 

adolescents who make two school transitions, usually 



from an elementary school to a junior high or middle 

school; and a second transition to some format of a 

senior high ·school. As stated in Chapter 1, many of 

the transition studies deal with particular 

characteristics of the early adolescent. 

Friendship 

Berndt and Hawkins (1985), using the Harter 

measure of self-esteem, studied how friendships were 

affected by an elementary to junior high school 

transition. Only one subscale showed any significant 

decrease, that of social self-esteem. 
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The classroom environmental scale showed an 

overall decline in positive remarks concerning high 

school once the transition occurred. This attitude did 

not diminish through the 7th gr.ade year. The high mean 

scores registered by the 6th graders were attributed to 

anticipation of 7th grade rather than actual experience. 

Berndt and Hawkins (1985) found that in spite of 

friendship being a "major source of social support for 

adolescents, the stability of old friendships is 

apparently not an important factor after a school 

transition" (pp. 14-15). The key appears to be in 

promoting friendships among students during the early 

part of the 7th grade (or the initial transition year) • 
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Academic Ability 

The interest common to both parents and educators 

is the academic ability of students within a school 

environment. Reuman (1984) examined "social 

comparison of abilities and achievement motivation 

relating to school transition." There were no apparent 

mean differences in self-concept or math-ability." The 

comparison of math papers and report cards, 

'competition,' and 'investment in outperforming one's 

classmates' is "factorially multi-dimensional and show 

distinct relationship to classroom variables associated 

with the transition into junior high school" (p. 23). 

Students with Special Needs 

In a four year follow-up study, Culling (1985) 

used a small population to compare "under-reacting 

children" (study group) and the regular population 

(control group) moving from a junior school, to a 

comprehensive school. It was hypothesized that the 

maladjusted students (under-reacting children) would have 

more difficulty adjusting to the transition than the 

regular population (control group). The author also 

predicted that students in the study group had more 

adverse factors in the family developmental history which 

would affect the transition. 
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The pre-information data was pulled in the summer 

prior to the transfer; the post-data was pulled eight 

months into the transfer, therefore missing the immediate 

effects of the transition. Culling (1985) admits that 

the scores over the 3 1/2 years did not support the 

hypothesis that the study group would continue to have 

problems over the four years. The study group did have 

higher over-reacting scores, but not sufficiently high 

to be placed in the maladjusted range (p. 82). Although 

this hypothesis was not fully supported, the results 

suggest that there is a "shift from an under-reacting 

pattern" toward an "over-reacting pattern" of behavior in 

the study group as adolescence proceeds. In addition, 

there is a tendency for "natural resolution" of 

emotional and social adjustment difficulties (p. 82). 

McEwin and Cross (1982) compared gifted and 

talented students and non-labeled early adolescents and 

their perceptions of anonymity in the school. Although 

this is not a transition study, similarities can be drawn 

with the Culling (1985) or Jennings and Hargreave (1981) 

studies. In reviewing students' "social adjustment," under

reacting students (Culling, 1985) did demonstrate early 

adjustment problems in secondary school that leveled off 

with increased age of the student. McEwin and Cross 



(1982) found that the young early adolescent, whether 

gifted and talented, or non-labeled had the most 

difficultly in adjusting to feelings of anonymity. 

Their levels of self-esteem were lower at the younger 
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ages for both the gifted and talented and non-labeled 

groups (p. 253). One can assume that time will also 

negate any earlier adjustment effects regarding 

intensity and duration. McEwin and Cross (1982) quote 

Nelson (1980), "that gifted and talented students are 

early adolescents first, and gifted and talented second" 

(p. 254). 

Adjunct Studies 

In the 1970's there were two important transition 

studies conducted outside of the United States: 

Youngman (1978 and Dutch and McCall (1974). Youngman 

(1978) selected an adolescent population from rural and 

city England and assessed non-verbal reasoning, 

achievement in mathematics and reading, and academic 

motivation, self-concept and attitude toward school 

transfer. The transitional reactions were identified as: 

Three high-ability reactions: 

1. Academic - ••• high ability, 
performance, motivation and self-concept, and 
low anxiety. 



2. Disenchanted - Low secondary attitude to 
secondary school, academic self-concept and 
motivation allied with moderately high academic 
performance. 

3. Capable - Relatively capable 
performance, low personal and social self
concept, and only moderate secondary attitude to 
secondary school. 

Three low-ability reactions: 

4. Contented - Below average intelligence with 
somewhat better achievement and above average 
motivation and self-concept. 

S. Disinterested - • • • low ability and 
achievement to average or below average 
motivation. 

6. Worried - ••• high anxiety and low self
concept (pp. 286-287). 
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The groups that Youngman (1978) felt should be of most 

concern in school transition would be the "worried" and 

the "disenchanted." The worried group characteristics 

indicate high anxiety and low self-concept. The 

disenchanted group is the nemesis to most educators, 

"high ability and some indication of inferior 

performance" (p. 288). Youngman's results gives 

credence to theories that postulate a variety of 

adjustment patterns after transfer. 

Dutch and McCall (1974) studied program 

continuity into a Scottish Comprehensive School from a 

one grade transitional school (identified as transitional 

department). The students followed two patterns: 



1. Primary---Transitional Department---Secondary 
K-6 7th 8-12 

2. Primary-----------------------------Secondary 
K-7 8-12 

Students who attended the transitional department 

appeared more stable and more extroverted than their 

cohorts, and.had a wider base of friendships. When 
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ability groups were analyzed, the results were consistent 

with each other. High ability groups had good attitudes 

toward school and were less anxious. The low ability 

groups in the transition department were less anxious 

than their cohorts who had transferred directly to 

secondary school. Math and English scores showed no 

significant decline for both of the groups following 

transfer to secondary school. 

Taking into consideration all of the changes 

occurring in the life of an early adolescent, it is 

logical to assume that school transition will have some 

initial effect. The degree of the effect is still 

'without consensus. Sixth graders are experiencing a 

high degree of anticipation and expectation for 7th grade 

(Berndt & Hawkins, 1985). In spite of the transition, 

friendships which are established early in the 7th grade 

can be supportive. The ability level of students 

relates to their adjustment pattern (Culling, 1985; 



Dutch & McCall, 1974; McEwin & Cross, 1982), as well as 

the length of time students show any efficacy. 

School Transition: lhe Effects 
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The increased research on early adolescents over 

the past twenty years has contributed substantially to 

the documentation regarding the changes that occur during 

the early adolescent time period (Lipsitz, 1977; 

Thornburg, 1980, 1978, 1970). Savin-Williams et ale 

(1983) list one of the important changes for both male 

and female as "the transition from a protective 

elementary environment to a larger and more complex 

secondary school environment" (pp. 92-93). 

Allan, a former school counselor, and senior 

author (Allan & McKean, 1985) reported "a growing anxiety 

among students concerning transition; referrals were up, 

fear permeated the school, and threats to transfer to a 

private school were common" (p. 43). 

A large volume of the school transition stUdies 

relating to transition effects and self-concept have been 

developed by Simmons, Rosenberg, and Rosenberg (1973), 

Simmons and Rosenberg (1975); Blyth, Simmons, and Bush 

(1978); Simmons, Blyth, Van Cleave and Bush (1979) 

with secondary analysis of Blyth et ale (1978) data by 

Blyth, Simmons and Carlton-Ford (1983). 



Simmons et ale (1973) and Blyth et ale (1978) 

support the theories that "adolescence is a time of 

disturbance of a child's self-image." Simmons et ale 

(1973) wrote: 

Adolescents (twelve to fourteen-year-olds) show 
a higher level of self-consciousness, greater 
instability of self-image, slightly lower global 
self-esteem, lower specific self-esteem and a 
more negative 'perceived self' (that is, they 
are less likely to think that parents, teachers, 
and peers of the same sex view them favorably 
(p. 556) .. 

Offer (1969) states that adolescents and their 

parents confirm the age of 12 to 14 as a most difficult 

time. Offer (1969) calls this period "adolescent 

turmoil." Rosenberg's (1975) "dissonant context 
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theory" relating to an individual's environment affecting 

his "global feeling of self-worth" also supports school 

transition as a disturbing occurrence in the lives of 

early adolescents. 

There are some marked discrepancies in theories 

as to how school transition affects early adolescents. 

Simmons et ale (1973, 1975, 1979) and Blyth et ale 

(1978, 1983) studied 6th graders who were going into 7th 

grade in a K-8 school, and some of whom were going into a 

7th-9th grade junior high school. Their results showed 

"increased self-image disturbances," especially for 

students moving into the junior high school. The early 

adolescent showed greater instability in self-
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consciousness than the 8 to 11 year old, and students who 

were 15 years old or above. Global self-esteem was 

considered lower for 12 year olds, but for 13 year olds 

returned to its earlier level and began to rise. This 

would agree with Piers and Harris (1984) who showed a 

decline in self-esteem for early adolescents, but an 

increase in self-esteem for high school students. 

Simmons et ale (1975) reported this disruption of 

self~esteem to a higher extent in white girls age 12, as 

compared to white males, black males, and black females. 

Students in the Blyth et ale (1978) were 

interviewed one year after the transition took place, 

leaving some doubt about salience connecting a disturbed 

self-image to school transition. 

Warchol (1979) identified student concerns in a 

school transfer as relating to class failure, being lost 

in the larger building, and being "beaten up in the 

lavatory." Blyth et ale (1978, 1983) and Simmons et 

ale (1973, 1975, 1979) recorded instances of "over 50% of 

the males in a K-8 configuration experiencing at least one 

type of victimization as compared to only 29% of the males 

in a K-6 configuration, and that students entering a new 

school perceive a higher feeling of anonymity. The K-8 

group felt significantly less anonymous than 7th graders 

entering junior high school. 
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McEwin and Cross (1982) found that both gifted 

students and non-labeled students did not feel highly 

victimized or anonymous in their school setting, even 

though the gifted group felt significantly less anonymous 

th'an non-labeled students. Except for the categor ies of 

"worried" and "disenchanted," Youngman (1978) found 

transition effects for the majority of students to be 

positive. 

Mitman and Packer's (1982) ten item questionnaire 

on "in the past" and "today" concerns did not find the 

"social aspects of junior high school" to be the major 

concern of students. Students were concerned about 

academic work and success in classes, and fear and 

expectations of the transition were mitigated by actual 

experience (Jennings & Hargreave, 1981; Mitman and 

Packer, 1982). 

The short duration of transition effects has been 

corroborated by Jones and Thornburg (1985) and Jones 

(1984). A cross-sectional time lag design was used to 

examine immediate transition effects on early 

adolescents. The studies showed that immediate 

transition effects were registered through "lowered self

consciousness and inflated perceptions of anonymity and 



victimization." Jones (1984) did not find support for a 

significant decline in early adolescent self-image or 

the self-image of females. Jones (1984) wrote: 

The non-significant results associated with the 
analysis which focused upon duration of 
transitional effects indicate that "detriments" 
to self-image attributable to school transition 
are "transitory" at best. Similarly, the 
timing of transition effects (i.e., 5th to 6th 
grade) was non-existent nine weeks into the new 
school year (p. 99). 

The age of the student making a school transition 

is an important consideration when analyzing transition 

effects. Studies on the dimensions of timing of 

changes in puberty have been produced by Brooks-Gunn, 

Petersen and Eichorn (1985), maturational timing 

effects; Blyth, Simmons and Zaken (1985), body images; 

Petersen and Crockett (1985), grade in school. Petersen 

and Crockett (1985) surmised that: 

The possibility of grade cohort effects makes 
sense when one considers that many activities 
in our society are organized by grade rather 
than by other timing variables. It is difficult 
to think of a single activity or opportunity 
tied to pubertal status or timing. This is not 
to say that pubertal status and timing are 
without effects; rather, they have little 
explicit function in our current society (p. 
294). 

In a review of conceptual models, Brooks-Gunn et 

ale (1985) see adolescents at "risk for adjustment 

problems when the requirements of a particular social 
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context and their physical and behavioral characteristics 

are mismatched" (p. 158). 

Thornburg and Jones (1982) in their analysis of 

"social characteristics of early adolescents: age versus 

grades" support the idea that, "age is a more potent 

mediator of adolescent psychosocial development than 

either grade or structural transition." In addition, they 

promote focusing on "the nature of the early adolescent" 

over "organizational and administrative features" (p. 238). 

When analyzing the transition from middle level 

education to high school, the students are in a stage of 

late early adolescence with a majority of the pubertal 

changes behind them. Simmons et ale (1973) and the 

Blyth et al. (1983, 1978) did not find the same 

disturbances of self-image in older early adolescents, 

those making the transition from junior to senior high 

school, that they found in a 6th to 7th grade transition. 

Simmons et ale (1973) wrote: 

That a disturbance of the self-image does not 
Occur in the move from junior to senior high 
school raises a question. Is this finding due 
to the fact that the difference between senior 
and junior high is quantitative and not 
qualitative; i.e., that the school is bigger but 
of similar type? Or is it that the move into a 
very different type of school roughly coincides 
with the onset of puberty, which makes the 
self-image of the early adolescent more 
vulnerable to the assaults of the junior high 
school environment? (p. 565). 



Blyth et ale (1983) questioned whether or not 

transitions which occur in early adolescence may 
be more disruptive than changes which occur after 
the individual has developed a more mature sense 
of who he or she is. By ninth or tenth grade, 
their greater emotional maturity may be 
sufficient to help them adjust more easily to a 
major transition (pp. 106-107). 

Blyth et ale (1983) further hypothesized that 

stress experienced by students during school 
transition may be viewed as functional in so far 
as it provides a stronger ability to cope with 
future disruptive changes. • •• This hypotheses 
would suggest that the K-8 transition into the 
four year high school will be most disruptive and 
that the transition of the junior high students 
into senior high school will be only minimally 
disruptive" (p. 107). 

Blyth et ale (1983) did not have an 8th grade 

measure to compare to the K-8 cohort, but did note that 

the mean level scores were substantially higher for 

entry to a four year high schoo~ than the mean level 

registered in the 7th grade. Blyth et ale (1983) 
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fourth hypothesis that "transition into junior high school 

is more difficult and has a longer lasting effect than 

does the K-8 transition into a four year high school" and 

into the ninth grade would be upheld •. ~It is as though 

the difficulty in coping with the first transition left 

them vulnerable rather than strengthened for the second 

transition" (pp. 111-119). 
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School Transition: ~ jtb Grade Perspective 

"Freshman Troubled by Transition," was a headline 

from the ~ Diego Union. This newspaper article by 

Dan Weikel (1985) reported that "50 to 60% of the 

freshmen at a local high school had failed one or more 

classes, and almost the same percentage at a neighboring 

high school failed to maintain a lei average." 

The research available confirms that "transitional 

problems are inherent in the academic structure of any 

school system. • •• The student often faces similar 

problems including a disorientation to the facility 

itself' and intimidation whether intentional or not, by 

the staff and students. The total learning environment, 

furthermore, is usually larger and more impersonal than 

that in the previous situation" (Warchol, 1979). 

Warchol (1979) noted that: 

Whatever is accomplished to welcome the new 
student is usually cursory, a perfunctory 
"orientation session," superimposed onto the 
first day of school, a day already 
overwhelming with its countless new forms, 
schedules and rules. With administrative, 
faculty and business work to accomplish, the 
individual studentls concerns are often 
neglected. His fate not unlike the apocryphal 
sailor whose lesson in swimming consisted of 
being thrown into the ocean (p. 233). 



There are schools facing problems of transition 

with structured transition programs (Deck & Saddler, 

1983; Gehrke & Butler, 1985; Havelka, 1978; Schoener, 

Miller, & Mei, 1985; Warchol, 1979). However, there is 

usually no formal evaluation of these programs nor is 

there empirical data from which to draw conclusions or 

promote additional research. 
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The National Association for Secondary School 

Principals conducted a "shadow study" of one day in March 

in the life of the ninth grader to answer the question 

"How Fares the 9th Grade?" (1985). Ninth grade students 

in high schools during the interviews sometimes expressed 

their initial apprehension about the size of the school 

and difficulties of adjusting, but these effects had 

passed by the March interview date. Valuable data in 

relation to initial transition effects went unrecorded. 

It is difficult to discuss 9th graders without 

discussing grade configuration. Lipsitz et al. (1985) 

stated: 

From the diverse array of organizational 
configurations has come a trend toward returning 
the ninth grade to senior high schools and 
separating the middle years from elementary 
schools. This trend seems to be based less on 
the developmental characteristics of young 
adolescents than on adult imperatives (p. 18). 



Molitor and Dentler (1982) identify these "adult 

imperatives" as "staffing, scheduling, adequacy of 

physical plants, bus routes, power relations and 

desegregation" (p. iii). 

In the mid 70's, Trump (1974) and Reece (1975) 
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agreed that the importance of grade configuration was not 

confirmed. Reece (1975) wrote, "It is only fair to say 

that the argument continues with little real evidence to 

declare one type of organization superior to another in 

terms of benefits to ninth graders" (p. 11). 

Blyth et ale (1981) admit to not being able to 

"directly assess the consequences of placing ninth 

graders in a four-year high school" (p. 89), but did 

arrive at the following conclusions in relation to a 9th 

and 10th grade intermediate high school: 

1. There was a significant grade-by-year 
interaction effect which indicated that the 
influence of older students was present for 9th 
graders placed with 10th graders. • •• 

2. The influence of older students was 
strongest at the ninth grade level for both 
males and females, than at the 7th and 8th grade 
level (pp. 106-109). 

Blyth et ale (1983) in a secondary analysis of 

Blyth et ale (1981) indicate that in a 2-2-2 grade 

configuration, 9th graders are more precocious when in 



school with 10th graders and there are harmful 

consequences for 9th graders. There are three ways 

older students influence younger students: 

1. Older students can be either positive or 
negative role models. 

2. The presence of older students may either 
increase or decrease the opportunities available 
to younger students, opportunities which may be 
either positive (better science labs) or 
negative (more drug offers). 

3. The presence of older students may mean 
that younger students must 'wait their turn l to 
take advantage of activities and facilities (pp. 
115-116) • 

"How fares the ninth grade?" cannot be answered 
easily or categorically. While the answer 'not 
so weIll, would be fair from some standpoints, it 
could be viewed as a subtle indictment that 
failed to take into account the many excellent 
programs and effective teachers that do exist. On 
the other hand, the answer, 'okay' would be fair 
from another standpoint, although it would be an 
abrogation of professional responsibility (NASSP, 
1985, p. 71). 

Summary 

The ever-changing literature on the early 

adolescent and school transition has its basis in the 
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understanding of early adolescence self-image and two 

dimensions of self-image: self-esteem and self

consciouness. Rosenberg (1965) defines self-esteem as "a 

positive or negative attitude toward a particular object, 

namely, the self." A mediating factor of self-esteem can 



be age and gender, with research data often being 

affected by study design. 

Self-Consciousness is "a person's reasonable 

stable disposition to focus his or her attention on the 

self" (Elliott, 1984). Private Self-Consciousness, a 

"preoccupation with one's own psychological attributes" 

(Elliott, 1984), is indirectly affected by low self

esteem, with "immediate impact of transition upon early 

adolescent self-image being lowered self-consciousness 

and inflated perception of anonymity and victimization" 

(Jones, 1984). 
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The educational framework of early adolescence is 

often marked by one or two school transitions. 

Characteristics identified by researchers as important 

in studying and better understanding the adolescent and 

the school transition have been friendship (Berndt & 

Hawkins, 1985), academic ability (Reuman, 1985), students 

with special needs (Culling, 1985, McEwin & Cross, 1982); 

and early adolescents on the isle of Great Britain 

(Youngman, 1978, Dutch & McCall, 1974). Valuable studies 

in reviewing the effects of transition on the early 

adolescents self-image are Simmons et ale (1973, 1975, 

1978), Blyth et ale (1978,1983), and Jones (1984). 

School transition cause "storm and stress" to the 
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adolescent's self-image (Blyth et ale 1978, 1983, Simmons 

et al., 1973, 1975, 1978) or immediate impact without 

long duration and intensity (Jones, 1984, Jones & 

Thornburg, 1985; Mitman & Packer, 1982). Jones (1984) 

considers the effects of transition "transitory at best" 

(p. 99). 

Blyth (1983) in his study of late adolescents, 

hypothesized that the transition into junior high school 

was far more difficult than a K-8 transition into a 

senior high school and had longer lasting effects than a 

K-8 transition into senior high school (pp. 111-119). 

Many school districts offer structured programs 

developed to offset the negative effects of transition on 

9th graders (Deck & Saddler, 1983, Gehrke & Butler, 

1985; Havekla, 1978; Schoener, Miller, & Mei, 1985; 

Warchol, 1979). The success of these programs is not 

often empirically evaluated, and the state of the 13-14 

year old early adolescent, and how they are affected by a 

second school transition and a variety of grade 

configurations is not entirely clear. Studies should be 

fostered to identify any distinct needs of this age group. 



CHAPTER 3 

METHODS 

The methodology used to study the effects of 

school transition on early adolescent self-image will be 

described in this chapter. The design, objectives and 

hypotheses will be modified versions of corresponding 

constructs used by Jones (1984). 

Population 

The population represents students from two 

educational environments ( both 6-8 grade configuration 

middle level schools to be identified as School-l and 

School-2). The spring population of School-l is 595 with 

307 8th graders; the population of School-2 was 562 with 

232 8th graders. In the fall, the students of both middle 

level schools entered a the 9-12 senior high school with an 

approximate population of 2,000 students. 

Sample 

The sample consists of the spring population of 

School-l and School-28th graders, and the same students as 

9th graders in the senior high school. Students outside 
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of the feeder pattern were eliminated from the 

study, as well as students who moved, or for other 

reasons did not attend the identified senior high school 

in the new school year. 

Questionnaire Instrument 

The Personal Opinion Survey (Appendix A) that was 

used in this study was developed by Jones (1984) to 

identify transition effects on early adolescents, 

relative to their self-image. The PQS was formulated to 

correspond to earlier studies by Simmons et ale (1973, 

1975,1978,1979) and Blyth et ale (1978,1983) which 

measured self-consciousness, stability of self-image, 

content of self-image, perceived self-image, self-esteem, 

victimization, and anonymity. The measures were 

reproduced verbatim except to alter responses from an 

interview format to a questionnaire format. Questions 

were also added to elicit information about the number of 

schools students had attended, and nthe number of 

different teachers they had prior to entering the middle

level environment n (Jones, 1984, pp. 103-105). 

In this study, two self-image measures have been 

eliminated from the original Jones (1984) POSe The 

Content of Self-Image Scale (Simmons et al., 1973) and 

the Perceived Self-Image Scale (Simmons et al., 1973) 



were found by Jones (1984) to be unreliable. This 

study also used only two of four questions from the 

Stability of Self-Image Measure. 

Self-Consciousness Scale (Appendix B) 

This seven-item Guttman Scale was designed by 

Simmons et ale (1973) to evaluate the ·salience of self 

to the individual" (p. 554). "The scale purportedly 

differentiates perceptions of self-importance from the 

perceived importance of all things external to the 

individual, i.e., giving versus receiving attention n 

(Jones, 1984). The higher the score on the Self

Consciousness Scale, the higher the level of self

consciousness. Simmons et ale (1973, 1975) show the 

Self-Consciousness Scale as having a Coefficient of 

Reproducibility (CR) of .894, and a Coefficient of 

Scaleability (CS) of .625. 

Stability of Self-Image (Appendix C) 

The Stability of Self-Image Scale was originally 

a four-item Guttman Scale designed to measure the 

students· perceptions of Self. Jones (1984) quotes 

Simmons et ale (1973, p. 554) nIf an individual must 
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take account of himself as an important part of a 

situation and if he is unsure of what he is like, then he 

is deprived of a basis for action and decision. n The 



CR and CS for the Self-Image Scale is .891 and .648 

respectively (Simmons et al., 1973,1975). 

Simmons Self-Esteem Scale (Appendix D) 

The Simmons et ale (1973) Self-Esteem Scale is a 
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six-item scale using the Guttman format to measure an 

individual's general feelings toward self. Blyth et ale 

(1978) interprets the scale to include 

an individual's global positive or negative 
atti tude toward him or herself. In th i.s usage, 
the individual with high self-esteem considers 
her/himself to be a person of worth, though not 
necessarily superior to others. Low self-esteem, 
on the other hand, implies self-rejection, self
dissatisfaction, or self-contempt (p. 151). 

The Simmons et ale (1973) scale is purported to "behave" 

the same as the Rosenberg (1965) with a correlation of .61 

(Rosenberg & Simmons, 1975). Simmons et ale (1975) and 

Blyth (1978, 1979) report the CR as .902, .931, .927, and 

the CS as .676, .764 and .765. 

Victimization Scale (Appendix E) 

Blyth et ale (1978) developed this four-item Guttman 

measure to assess "assault, robbery or theft of unknown 

seriousness which happened to the respondent in or around 

the school" (p. 153). Jones (198lb) estimated the 



"internal consistency for the modified version of the 

victimization scale at Alpha=.5l" (p. 34). 

Anonymity Scale (Appendix F) 
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The original Blyth et ale (1978) Anonymity Scale 

was "four questions using a 3-point scale ranging from 

"never feel like this" to "feel like this a lot." Jones 

(1984) converted this scale to "a 5-point Likert 

format ranging from STRONGLY DISAGREE to STRONGLY AGREE," 

and reported the Anonymity Scale as "involving 

the reciprocal relationship of knowing versus not knowing 

other students and teachers" (p. 285). 

The following alpha levels have been reported: 

"Blyth et ale (1978), Alpha = .58; Jones (1981), 

Alpha = .59; and Thornburg and Jones (1982), Alpha = .62" 

Jones, 1984, p. 35). 

Rosenberg Self-Esteem Scale (Appendix G) 

The Rosenberg Self-Esteem Scale (1965) is one of 

the most widely used scales in studying adolescent self

concept (Bachman & O'Malley, 1977; Jones, 1984; McCarthy 

& Hoge, 1982; Rosenberg & Simmons, 1975). Wylie (1974, 

1979) in her review of self-concept measures found the 

measure to be successful in showing "a unidimensional 

measure of global self-regard" (Jones, 1984, p. 34). 



Jones (1984) found the items to be "less than 

scientific," but nthe ten items generally address a 

favorable or unfavorable attitude toward self" (p. 35). 

The estimates of internal consistency have been 
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reported as follows: Rosenberg (1965), CR = .92 (High 

School Students); Jones (198lb), Alpha = .73 (6th Graders); 

McCarthy and Hoge (1982), Alpha = .74 (8th Graders), Alpha 

= .77 (9th Graders). Test-retest correlations have ranged 

from r=.59 for 9th and lath graders (Savin-Williams & Demo, 

1983; one-year interval) to r=.85 among college students 

(Silbert & Tippett, 1965; two-week interval [po 35]). 

Savin-Williams and Demo Self-Esteem Scale 
(Appendix H) 

The Savin-Williams and Demo (1983) Self-Esteem 

Scale is a 25-item Likert scale that "addresses 

perceptions of self in conjunction with family 

expectations, self-confidence, popularity, contentment, 

self-consciousness, and emotional stability" (Jones, 1984, 

p. 35). 

Jones (1984) used a "two step process" to combine 

all of the items into one questionnaire. "The nine 

scales were stratified according to response format; the 

original scales were dismantled, and all items were 

randomly reassigned to the POS" (p. 36). 



45 

The survey used in this study consists of a 

combination of the seven self-image measure with four 

response formats: 5-point Likert Format (Rosenberg Self

Esteem Scale, Savin-Williams and Demo Self-Esteem 

Scale, and the Anonymity Scale); 3-point forced choice 

format (Simmons Self-Esteem Scale); and 2-point forced

choice format (Victimization Scale, Self-Consciousness 

Scale, and the Stability of Self-Image Scale). 

Procedures 

The design of this study is a modified version of 

the design used by Jones (1984) and described by Baltes 

(1968) as "a cross-sectional time lag design in which a 

given cross-sectional sample is sequentially assessed over 

time" (Jones, 1984, pp. 37-38). 

Definitions specific to this design are: 

Yariables. The variables dimension consists 

of school condition, self-image, and time. 

Cohorte The cohort dimension is a 

transition-out study with one transitional condition. 

Occasion. The POS was administered three times; 

once three weeks prior to summer vacation in the spring of 

1985; and twice in the fall of 1985 (three days into the 

9th grade; and three days before the end of the first 

quarter). 



The objectives of this study were reached by 

comparing the seven self-image measures by school 

across the cohort, over each of the three 

assessment occasions. 

Objectives 
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1. To sUbstantiate transition effects upon early 

adolescent self image. 

2. To produce data relating to the impact of age 

upon transition. 

3. To produce data related to duration and intensity 

of potential transition problems. 

4. To gain information that will be relative to 

easing the transition from middle level education to a 

four-year high school. 

Hypotheses 

H 0 : There will be no difference between mean 
1 

self-image scores (on each of the seven dimensions of 

self-image evaluated by the FOS) from pre- (first 

evaluation occasion) to post- (second, three days into 

the new school year) transition. 

H 0: There will be no difference in transitional 
2 

effects, as indicated by pre- (occasion 1) to post-

(occasion 2) comparison for each of the seven dimensions of 

self-image assessed by the POS, between the two feeder schools. 
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HO: There will be no difference in transitional 
3 

effects, as measured by each of the seven dimensions of 

self-image included in the pas, when compared across three 

occasions. 

Treatment ~ ~ ~~ 

The internal consistency of the pas was examined by 

computing Cronbachs' (1951) coefficient alpha for each of 

the self-image constructs that employed Likert response 

formats (viz. Simmons Self-Esteem, Rosenberg Self-Esteem, 

Savin-Williams Self-Esteem and Anonymity); for those which 

employed dichotomous formats (Stability of Self-Image, 

Self-Consciousness, Victimization) Kuder-Richardson (KR-20) 

coefficients were generated. 

Test-retest reliability estimates for the seven 

self-image constructs were obtained by correlating scale 

scores across the three assessment occasions. Criteria 

established by Campbell and Fiske (1959) were used to 

estimate convergent and discriminate validity. A multitrait

hornomethod matrix was constructed for each assessment 

occasion to examine validity within the pas. 

The three hypotheses were examined for intragroup 

change (transition) and intergroup (cohort) differences in 

intragroup change (transition X cohort). Each hypothesis 
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was tested by variations of a 2 (cohort) X 3 (assessment 

occasions) mixed model, multiple analysis of variance 

(MANOVA) with repeated measures. 



CHAPTER 4 

RESULTS OF THE STUDY 

The purpose of this study is to empirically 

investigate 'the transition from middle level education to 

high school, focusing on the 8th to 9th grade transition 

into a four-year high school. The findings and 

statistical analyses from the POS as they relate to each 

hypothesis are presented in this chapter in tabular form. 

Intergroup comparisons and intragroup change for each 

dimension of self-image will be described for each of the 

three hypotheses. 

AnalYSis ~ ~ ~ 

The reliability and validity of the measures of 

self-image used in the POS were examined through a series 

of correlational analyses. Data obtained from the three 

measurement occasions was analyzed separately, but with 

identical statistical procedures. Estimates of 

convergent/divergent validity were obtained by using 

Pearson's correlation coefficients. Reliability 

coefficients were computed for each of the dependent 
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measures to evaluate the internal consistency of each self

image construct. Tables 1 through 3 (arranged according to 

Campbell & Fiske1s [1959] multitrait-homomethod format) 

summarize these relationships. 

Reliability 

Cronbach1s (1951) coefficient-alpha was applied to 

the Simmons et ale (1973) Self-Esteem Index, Rosenberg 

Self-Esteem Scale, Savin-Williams et ale (1983) Self

Esteem Measure and the Blyth et ale (1978) Anonymity Scale 

to determine estimates of internal consistencYG The 

. reliability estimates for self-consciousness, stability of 

self-image, and victimization were obtained using the 

Kuder-Richardson (KR-20) formula. The reliability 

coefficients are reported individually for the three 

measurement occasions in the diagonals of each multitrait

homomethod matrix reported in Tables 1 through 3. 

Table 1 indicates the level of internal consistency 

for the seven self-image measures during the first 

administration of the POSe The reliability estimates for 

all seven measures were consistent with estimates obtained 

in earlier studies (Jones, 1984; Smith, 1986). Reliability 

estimates ranged from -.32 (stability of Self-Image) to .90 

(Rosenberg Self-Esteem Measure). The Stability of Self

Image Scale (two items) and the Victimization Scale 



Table 1. Multitrait-Homomethod matrix containing convergent-divergent validity 
estimates and internal consistency coefficients for measure of 
self-image at occasion 1. 

1 2 3 4 5 6 

l. Self-Consciousness ( . 68) 

2. Stability of -.32 (-.32) 
Self-Image 

3. Simmons Self-Esteem -.41 .39 ( • 82) 

4. Victimization -.02 -.03 -.28 ( • 34) 

5. Anonymity .10 -.06 -.20 .24 ( .68) 

6. Rosenberg -.40 .40 .72 -.31 -.30 (.90) 
Self-Esteem 

7 

7. Savin-Williams -.50 .43 .64 -.32 -.35 .79 (.88) 
Self-Esteem 

lJ1 
I-' 
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(four items), yielded low reliability estimates of -.32 

and .34 respectively. This is consistent with Jones (1984) 

who reported the level of consistency at .06 for Stability 

of Self-Image and .51 for Victimization. Smith (1986) 

reported alpha for Victimization at .30. As shown in Table 

1, acceptable levels of internal consistency emerged for: 

(1) Self-Consciousness (.68), Simmons Self-Esteem (.82), 

Anonymity (.68), Rosenberg's Self-Esteem (.90), and Savin 

Williams Self-Esteem (.88). Each of the above levels are 

within a .05 range of estimates reported by Jones (1984) 

and Smith (1986). 

The off-diagonal elements of Tables 1-3 provide 

evidence of convergent/discriminate validity. Because the 

three measures of self-esteem are expected to measure a 

similar construct, it would also be expected that there 

would be overlap (more common than unique variance) between 

these measures. Pearson correlation coefficients indicate 

(cf. Table 1) that r Simmons Self-Esteem. Rosenberg's 

Self-Esteem = .72: r Simmons Self-Esteem. Savin-Williams 

Self-Esteem = .64: r Rosenberg Self-Esteem • Savin

Williams Self-Esteem = .79 indicating that shared variance 
2 

[r ] within these scales ranged from 41.0% (Simmons Self-

Esteem with Savin-Williams Self-Esteem) to 62.4% 

(Rosenberg's Self-Esteem with Savin-Williams Self-Esteem). 
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The measures of Victimization, Anonymity, and Self

Consciousness, as expected, are more unique than similar 

when compared to measures of self-esteem. Anonymity 
2 

correlated with Simmons Self-esteem (r = -.20; r = 4%), 
2 

Rosenberg Self-Esteem (r = -.30; r = 9%); and the Savin-
2 

Williams Self-Esteem (r = -.35; r = l2e3%) indicating that 

squared rls are more unique than similar (evidence of 

discriminate validity). Additional correlations between 

the Self-Consciousness Measure and the Simmons Self-Esteem 
2 2 

(r = -.41; r = 16.8%), Anonymity (r = .10; r = 1%), the 
2 

Rosenberg Self-Esteem (r = -.40; r = 16%), and the Savin-
2 

Willialns Self-Esteem (r = -.50; r = 25%), provide 

additional evidence of discriminate validity. The combined 

estimates of reliability and validity presented in Table 1, 

with the exception of Stability of Self-Image and 

Victimization Scale, were deemed appropriate for this 

investigation. 

The reliability and validity estimates presented in 

Table 2 indicate similar levels of internal consistency for 

six of the seven self-image measures as reported in Table 

1. Reliability estimates range from -.20 (Stability of 

Self-Image) to .89 (Savin-Williams Self-Esteem Measure). 

Of the seven self-image measures, only the coefficient for 

Stability of Self-Image (-.20) was considered unacceptable 



Table 2. Multitrait-Homomethod matrix containing convergent/divergent validity 
estimates and internal consistency coefficients for measure of 
self-image at occasion 2. 

1 2 3 4 5 6 

l. Self-Consciousness (.62) 

2. Stability of -.26 (-.20) 
Self-Image 

3. Simmons Self-Esteem -.44 .50 ( • 81) 

4. Victimization .12 -.09 -.28 (.54 ) 

5. Anonymity .41 -.32 -.33 .11 ( . 70) 

6. Rosenberg -.43 .51 .73 -.27 -.40 ( • 88) 
Self-Esteem 

7 

7. Savin-Williams -.53 .52 .64 -.17 -.47 .75 (.89) 
Self-Esteem 

(JI 

~ 
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for the goals and objectives of this study. The occasion 

2 administration of the POS by Jones (1984) produced a 

consistency level of .09 for the Stability of Self-Image 

Measure. 

Six of the self-image measures are in line with 

prior estimates reported by Jones (1984) with a range 

of .26 (Victimization) to .88 (Savin-Williams Self-Esteem), 

and Smith (1986) with a range of .35 (Victimization) 

and .85 (Savin-Williams Self-Esteem Measure). It should be 

noted that the Victimization Scale reports estimate levels 

that are low for the number of items in the scale (4), and 

that the level of consistency had risen with each 

administration of the POS (Occasion 1, .34; Occasion 2, .54; 

Occasion 3, .55). Jones (1984) reported a decline in 

the estimat~s for Victimization (Occasion 1, .51; Occasion 

2, .26; Occasion 3, .29). Smith (1986) reported a .05 

increase with the second administration of the POSe The 

levels of internal consistency reported in Table 2 are: 

Self-Consciousness (.62), Victimization (.54), Simmons 

Self-Esteem (.81), Anonymity (.70), Rosenberg Self-Esteem 

(.88), and Savin-Williams Self-Esteem (.89). 

The off-diagonal elements in Table 2 provide 

evidence of convergent/discriminate validity. Pearson 

correlation coefficients indicate substantial overlap . 
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between the measures of self-esteem (r Simmons Self

Esteem. Rosenberg's Self-Esteem = .73; r Simmons Self

Esteem. Savin-Williams Self-Esteem = .64; r Rosenberg's 

Self-Esteem. Savin-Williams Self Esteem = .75) resulting 
2 

in the shared variance [r 1 ranging from 41.0% (Simmons 

Self-Esteem with Savin-Williams Self-Esteem) to 56.3% 

(Rosenberg Self-Esteem with Savin-Williams Self-Esteem). 

The data in Table 2 support considerable overlap of scale 

variances. 

As reported in Table 1, Victimization, Anonymity, 

and Self-Consciouness are more unique than similar when 

compared to measures of self-esteem. This contention is 

supported by the data in Table 2 also. Anonymity 
2 

correlated with the Simmons Self-Esteem (r = -.33; r = 
2 

10.9%), the Rosenberg Self-Esteem (r = -.40; r 

and the Savin-Williams Self-Esteem (r = -.47; r 

= 16.0%); 
2 

= 
22.1%), with the squared r's indicating more unique than 

common variance (evidence of discriminate validity). 

Additional evidence of discriminate validity emerged for 

comparisons of Self-Consciousness with the Simmons Self-
2 2 

Esteem (r = -.44; r = 19.4%), Victimization (r = .12; r = 
2 

1.4%), Anonymity (r = .41 ; r - 16. 8%) , the Rosenberg 
2 

Self-Esteem (r = -.43; r = 18. 5%) and the Savin-Wil~iams 
2 

Self-Esteem (r = -.53; r = 28.1 %) Scales. Victimization 
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was negatively related to self-esteem (with Simmons Self

Esteem r = -.28; with Rosenberg Self-Esteem r = -.27; with 

Savin-Williams Self-Esteem r = -.17; and weakly related to 

Anonymity r = .11). Collectively, estimates of 

reliability and validity presented in Table 2, with the 

exception of , Stability of Self-Image, were considered 

appropriate for this investigation. 

Estimates emerging from the third administration of 

the POS, in general, correspond to those reported in Tables 

1 and 2. The Stability of Self-Image scale continued to 

have a low level of internal consistency (-.20). 

Reliability estimates range from -.20 (Stability of Self

Image) to .90 (Rosenberg Self-Esteem Measure and Savin

Williams Self-Esteem Measure)~ The acceptable levels of 

internal consistency were reported as: Self-Consciousness 

(.66); Simmons Self-Esteem (.77); Victimization (.55); 

Anonymity (.76); Rosenberg Self-Esteem (.90); and Savin-

Williams Self-Esteem (.90). 

Evidence of Convergent/Discriminate validity is 

provided in the off-diagonal positions of Table 3. The 

Pearson correlation coefficients indicated for the measures 

of self-esteem in Table 3 are: r Simmons Self-Esteem • 

Rosenberg Self-Esteem = .75; r Simmons Self- Esteem. 

Savin-Williams Self-Esteem = .68; r Rosenberg Self-Esteem. 
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Savin-Williams Self-Esteem = .831 resulting in shared 
2 

variances [r ] ranging from 46.2% (Simmons Self-Esteem with 

Savin-Williams Self-Esteem) to 67.2% (Rosenberg Self-Esteem 

with Savin-Williams Self-Esteem). The data in Table 3 

support overlap of more common than unique variance across 

the self-esteem measures. 

As expected, Table 3 also indicates that 

victimization, anonymity, and self-consciousness are more 

unique than similar when compared to measures of self

esteem. Anonymity correlated with the Simmons Self-Esteem 
2 

(r = -.281 r = 7.8%), the Ros~nberg Self-Esteem (r = -.29; 
2 

r = 8.4%), and the Savin-Williams Self-Esteem (r = -.361 
2 

r = 13.0%), with squared r's supporting discriminate 

validity. 

The comparisons of Self-Consciousness correlation 

produced additional evidence of discriminate validity 
2 

(Simmons Self-Esteem [r = -.471 r = 22.1%], Victimization 
2 2 

[r = .111 r = 1.2%] , Anonymity [r = .29; r = 8.4%] , the 
2 

Rosenberg Self-Esteem [r = -.40 ; r = 16%] , and the Savin-
2 

Williams Self-Esteem [r = -.49; r = 24%]) • The negative 

relationship between Victimization with all self-esteem 

measu~es is again demonstrated in Table 3 (Simmons Self

Esteem r = -.24; Rosenberg Self-Esteem r = -.24; Savin-

Williams Self-Esteem r = -.27; and Anonymity r = .18). The 



Table 3. Multitrait-Homomethod matrix containing convergent/divergent validity 
estimates and internal consistency coefficients for measures of 
self-image at occasion 3. 

1 2 3 4 5 6 7 

l. Self-Consciousness ( • 66) 

2. Stability of -.43 (-.20) 
Self-Image 

3. Simmons Self-Esteem -.47 .39 ( . 77) 

4. Victimization .11 .03 -.24 ( . 55) 

5. Anonymity .29 -.14 -.28 .18 ( .76) 

6. Rosenberg -.40 .42 .75 -.24 -.29 ( . 90) 
Self-Esteem 

7. Savin-Williams -.49 .38 .68 -.27 -.36 .83 (.90) 
Self-Esteem 

lJ1 
\0 



estimates of reliability and validity in Table 3 were 

considered appropriate for this investigation. 

Test-Retest Reliability: Repeated Assessment 
~ Stability ~ Measurement 

6~ 

The analysis of test-retest reliability (stability 

over time) is summarized in Table 4. Estimates of 

measurement stability over time were obtained by computing 

Pearson correlation coefficients for each administration 

of the POS separately for each self-image measure (Glass & 

Stanley, 197~). As has been established by Jones 

(1984) and Smith (1986) the seven self-image measures 

exhibit moderate levels of consistency from one assessment 

occasion to the next. Collectively, the correlation for 

the third assessment were within .~8 of those reported in 

Table 4. Stability of Self-Image and Victimization 

continue to display a lack of stability (not surprising in 

light of the questionable levels of internal consistency 

reported above). 

Examination of Table 4 indicates that for the Self-

Consciousness Measure, correlation coefficients ranged 

from .62 (the initial assessment occasion with the third 

assessment occasion) to .74 (the second assessment occasion 

with the third). Although school transition occurred 

between the first and second measurement, the correlations 
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Table 4.· Zero-order correlation coefficients representing 
test-retest reliability (scale stability) for 
each of the seven self-image measures. 

1 2 3 

1 
Self-Consciousness 2 .66 

3 .62 .74 

1 
Stability of 2 .42 
Self-Image 3 .49 .49 

1 
Simmons Se1f- 2 .65 

Esteem 3 .63 .71 

1 
Victimization 2 .42 

3 .40 .40 

1 
Anonymity 2 .36 

3 .41 .62 

1 
Rosenberg Se1f- 2 .70 

Esteem 3 .66 .80 

1 
Savin-Williams 2 .74 

Self-Esteem 3 .74 .85 
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were of such a magnitude that there is definite evidence of 

measurement stability. 

Ranges for the remaining self-image scales are: 

Stability of Self-Image, 1st Occasion with 3rd = .49, and 

2nd occasion with 3rd = .49; Simmons Self-Esteem, 1st 

Occasion with 3rd = .63, and 2nd occasion with 3rd = .71; 

Victimization, 1st occasion with 3rd = .49; and 2nd 

occasion with 3rd = .49; Anonymity, 1st occasion with 3rd 

= .41, and 2nd occasion with 3rd = .62, Rosenberg Self

Esteem, 1st occasion with 3rd ~ .66 2nd occasion with 

3rd = .89; Savin-Williams Self-Esteem, 1st occasion with 

3rd = .74; 2nd occasion with 3rd = .85. Generally, the 

highest correlations surfaced from comparisons which were 

linked by the shortest time interval between measurement 

(nine weeks), and the lowest correlation emerged from 

comparing the time span of 25 weeks (and the school 

transition). 

Hypotheses Testing 

Tables 5 through 11 summarize analyses for each of 

the three research hypotheses. Analyses for each of the 

dependent measures were identical (viz., self

consciousness, Stability of Self-Image, Simmons Self-Esteem 

Scale, Savin-Williams Measure of Self-Esteem, Rosenberg 

Self-Esteem, Anonymity, and Victimization). A mixed 

model, repeated measure analysis of variance was conducted 



Table 5. Repeated measures ANOVA results depicting the relationship between 
self-consciousness and school condition. 

Total SS df MS F 

Source of Variation 

Between People 593.15 77 7.70 
Within People 148.67 156 .95 
Between Measures 2.98 2 1.49 1.58 

Residual 145.68 154 .95 

School 1 

Between .People 250.53 39 6.42 
Within People 79.33 80 .99 
Between Measures 1.52 2 .76 

Residual 77.82 78 1.00 .76 

School 2 

Between People 331.90 37 8.97 
Within People 69.33 76 .91 
Between Measures 1. 47 2 .74 .80 

Residual 67.86 74 .92 

Note: *Indicates statistical significance at the .05 level. 

m 
w 



Table 6. Repeated measures ANOVA results depicting the relationship between 
stability self-image and school condition. 

Total SS df MS F 

Source of Variation 

Between People 88.05 77 1.14 
within People 37.33 156 .24 
Between Measures 1.33 2 .67 2.85 

Residual 36.00 154 .23 

School 1 

Between People 37.26 39 .96 
within People 23.33 80 .29 
Between Measures .52 2 .26 .88 

Residual 22.82 78 .29 

School 2 

Between People 50.78 37 1. 37 
Within People 14.00 76 .18 3.73* 
Between Measures 1.28 2 .64 

Residual 12.72 74 .17 

Note: '*Indicates statistical significance at the .05 level. 

0'\ 
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Table 7. RepeatedmeasuresANOVA results depicting the relationship between 
Simmons Self-Esteem and school condition. 

Total SS df l-1S F 

Source of Variation 

Between People 819.46 77 10.64 
within People 254.67 156 1.63 
Between Measures 22.16 2 11.08 7.34* 

Residual 232.50 154 1.51 

School 1 

Between People 247.20 39 6.34 
Within People 114.67 80 1.43 
Between Measures 2.72 2 1.36 .95 

Residual 111.95 78 1.44 

School 2 

Between People 552.78 37 14.94 
Within People 140.00 76 , 

1.84 
Between Measures 28.12 2 14.06 9.30* 

Residual 111.88 74 1.51 

Note: *Indicates statistical significance at the .05 level. 
0'1 
U1 



Table 8. Repeated measures. ANOVA results depicting rhe relationship between 
Victimization and school condition. 

Total SS df 1-1S F 

Source of Variation 

Between People 70.96 77 .92 
Within People 54.00 156 .35 
Between Measures 4.41 2 2.21 6.85* 

Residual 49.59 154 .32 

School 1 

Between People 24.93 39 .64 
Within People 12.67 80 .16 
Between Measures 2.12 2 1.06 7.82* 

Residual 10.55 78 .14 

School 2 

Between People 45.68 37 1.23 
Within People 41.33 76 .54 
Between Measures 2.44 2 1.22 2.32 

Residual 38.90 74 .53 

Note: *Indicates statistical significance at the .05 level. 

m 
m 



Table 9. Repeated measures ANOVA results depicting the relationship between 
Anonymity and school condition. 

Total SS df l-1S F 

Source of Variation 

Between People 1335.16 77 17.34 
Within People 1529.33 156 9.80 
Between Measures 857.19 2 428.59 98.20* 

Residual 672.15 154 4.37 

School 1 

Between People 807.87 30 20.71 
Within People 732.00 80 9.15 
Between Measures 406.67 2 203.33 48.75* 

Residual 325.33 78 4.17 

School 2 

Between People 392.35 37 10.60 
Within People 797.33 76 10.49 
Between Measures 459.84 2 229.92 50.41* 

Residual 337.49 74 4.56 

Note: *Indicates statistical significance at the .05 level. 
m 
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Table 10. Repeated measures ANOVA results depicting the relationship between 
Rosenberg Self-Esteem and school condition. 

Total SS df l-lS F 

Source of Variation 

Between People 7688.74 77 99.85 
Within People 1874.00 156 '12.01 
Between Measures 229.06 2 114.53 10.72* 

Residual 1644.94 154 10.68 

School 1 

Between People 2699.93 39 69.23 
Within People 972.67 80 12.16 
Between Measures 49.81 2 24.91 2.11 

Residual 922.85 78 11.83 

School 2 

Between People 4813.61 37 130.10 
Within People 901.33 76 11.86 
Between Measures 208.58 2 104.29 11.14* 

Residual 692.75 74 9.36 

Note: *Indicates statistical significance at the .05 level. 

m 
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Table 11. Repeated measures ANOVA results depicting the relationship between 
Savin-Williams Self-Esteem and school condition. 

Total SS df MS F 

Source of Variation 

Between People 38054.91 77 494.22 
Within People 6359.33 156 40.77 
Between Measures 837.34 2 418.67 11. 68* 

Residual 5521. 99 154 35.86 

School 1 

Between .People 17848.33 39 457.65 
Within People 2884.67 80 36.06 
Between Measures 177.72 2 88.86 2.56 

Residual 2706.95 78 34.70 

School 2 

Between People 19789.62 37 534.86 
Within People 3474.67 76 45.72 
Between Measures 787.32 2 393.66 10.84* 

Residual 2687.35 74 36.32 

Note: *Indicates statistical significance 

m 
\0 
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on each of the seven self-image variables. In each, the 

measurement occasion represented the repeated measure, and 

school condition was employed as the fixed, independent 

variable with two levels. Each of the self-image measures 

represented the dependent measure in the analyses. 

Hypotheses One, Two and Three 

The following hypotheses were tested at the .05 

level of significance, and are stated in the null form. 

H 0 : 
1 

H 0 
2 

H 0 
3 

· · 

· · 

There will be no difference between mean 

self-image scores (on each of the seven 

dimensions of self-image evaluated by the 

POS) from pre-(first evaluation occasion) 

to post- (second, three days into the new 

school year) transition. 

There will be no· difference in intensity 

and duration of transition effects, as 

indicated by pre- (occasion 1) to post

(occasion 2) comparison for each of the 

seven dimensions of self-image assessed by 

the POS, between the two feeder schools. 

There will be no difference in intensity and 

duration of transitional effects as measured 

by each of the seven dimensions of self

image included in the POS, when compared 

across the three occasions. 
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Table 5 indicates that nonsignificant comparisons 

emerged for all comparisons of Self-Consciousness over time 

(F [2, 154] = 1.58; p> .85), regardless of school 

condition (School 1, F [ 2, 78] = .76~ School 2, F [ 2, 74] 

= .88). Examination of cell means revealed that self

consciousness decreased (non-significantly) for each 

school condition (mean scale scores for the entire 

sample; Occasion 1 = 11.99, Occasion 2 = 11.88, Occasion 3 

= 11.62~ School 1, Occasion 1 = 12.21, Occasion 2 = 12.87, 

Occasion 3 = 11.97; and School 2, Occasion 1 = 11.75, 

Occasion 2 = 11.67, Occasion 3 = 11.25). Nonsignificant 

differences were observed between schools and between 

measurement occasions for the Self-Consciousness Measure. 

These relationships are depicted graphically in Figure 1. 

Table 6 indicates nonsignificant comparisons for two 

comparisons of the stability of self-image scale (F [2, 

154] = 2.85; p < .85), total school condition and School 1, 

F [ 2, 78] = .88). A significant difference was reported 

for School 2 of F [ 2, 74] = 3.73. Examination of cell 

means for stability of self-image indicate that mean scale 

scores increased for the entire sample, (Occasion 1 = 2.96~ 
Occasion 2 = 3.83, and Occasion 3 = 3.85) and increased for 

School 2 mean scores (Occasion 1 = 3.8e, Occasion 2 = 3.85, 
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Occasion 3 = 3.15). School 1 demonstrated an increase in 

mean scores between Occasion 1 and Occasion 2 declining 

again between Occasion 2 and 3 (Occasion 1 = 2.92, Occasion 

2 = 3.91, Occasion 3 = 2.96). A significant difference was 

observed for School 2, but not for School 1. Figure 2 

depicts these relationships graphically. 

Examination of Table 7 indicates significant 

differences for two of the three comparisons for the 

Simmons Self-Esteem scale (F [ 2,154] = 7.34; p>.95), 

total school condition and (F [2,74] = 9.39) for School 2. 

School 1 indicated a nonsignificant comparison of F (2,78) 

= .95. For both, total sample, and School 2, the mean 

scale scores increased (total condition, Occasion 1 = 

13.86, Occasion 2 = 14.29, Occasion 3 = 14.49; School 2, 

Occasion 1 = 13.58, Occasion 2 = 14.96, Occasion 3 = 

14.52). School 1, again, reports a fluctuation upward 

between Occasion 1 and Occasion 2 of the mean scale 

scores and downward between Occasion 2 and Occasion 3 of 

the mean scale scores (Occasion 1 = 14.14, Occasion 2 = 

14.52, Occasion 3, 14.46). This analysis is graphically 

depicted in Figure 3. 

As shown in Table 8, nonsignificant comparisons 

emerged for School 2 (F [2,74] = 2.32; p<.95) with 
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comparisons of the Victimization scale. The comparison of 

variance (F [2,154] = 6e85), total sample, and the school 

condition for School 1 (F [2,78] = 7.82) indicate 

significant differences when examining these measures. 

Examination of cell means on Victimization report a 

decrease from Occasion 1 to Occasion 2 and increased from 

Occasion 2 to Occasion 3, regardless of the school 

condition (mean scale scores for the entire sample, 

Occasion 1 = 4.51, Occasion 2 = 4.17, Occasion 3 = 4.31; 

Schoor 1, Occasion 1 = 4.65, Occasion 2 = 4.15, Occasion 

3 = 4.34; and School 2, Occasion 1 = 4.35, Occasion 2 = 
4.19, Occasion 3 = 4.28). These scores are graphically 

depicted in Figure 4. 

Significant comparisons emerged for all comparisons 

of Anonymity, as displayed in Table 9 (F [2,154] = 98.20; 

p<.05), regardless of school condition (School 1, F [2,78] 

= 48.75; School 2, F [2,74] = 50.41). Examination of cell 

means reveals that anonymity increased for each school 

condition between Occasion 1 and 2, and decreased for each 

school condition between Occasion 2 and 3 (mean scale 

scores for the total sample, Occasion 1 = 8.79, Occasion 

2 = 13.51, Occasion 3 = 11.49; School 1, Occasion 1 = 
8.51, Occasion 2 = 13.00, Occasion 3 = 11.19; and Scbool 

2, Occasion 1 = 9.08, Occasion 2 = 14.04, Occasion 3 = 
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11.81). Significant differences were observed between 

schools and between measurement occasions for the Anonymity 

Measure. These relationships are depicted graphically in 

Figure 5. 

Comparisons that are indicated in Table Ie report 

significant differences (F [2,154] = le.72; p<.e5) for the 

total sample, and (F [2,74] = 11.14) for School 2, with 

significant differences observed between schools and 

measurement occasions. School 1 showed a nonsignificant 

comparison for the Rosenberg Self-Esteem Scale (F [2,78] = 
2.11). Cell means reveal a sharp rise for all measures of 

the Rosenberg Self-Esteem, from Occasion 1 to Occasion 2, 

and only a slight decline between Occasion 2 and Occasion 3 

(mean scale scores for the entire sample, Occasion I = 

36.45, Occasion 2 = 38.12, Occasion 3 = 37.99; School 1, 

Occasion 1 = 37.17, Occasion 2 = 38.11, Occasion 3 = 37.86; 

and School 2, Occasion 1 = 35.69, Occasion 2 = 38.12, 

Occasion 3 = 38.11). Figure 6 graphically displays these 

mean scores. 

The analysis of Savin-Williams Self-Esteem Scores 

(Table 11) follows the pattern of School 1 indicating non

significance in the comparison of measures (F [2,78] = 
2.56) with the total comparison (F [2,154] = 11.68), and 

School 2 (F [2,74[ = le.84), indicating a significant 

comparison. However, in reporting the cell means for the 
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Savin-Williams Self-Esteem Scale, there is an increase for 

each school condition (mean scale scores for the entire 

sample, Occasion 1 = 82.17, Occasion 2 = 84.54, Occasion 3 

= 86.46; School 1, Occasion 1 = 82.7B, Occasion 2 = 84.23, 

Occasion 3 = 85.90; and School 2, Occasion 1 = 82.19, 

Occasion 2 - 84.58, Occasion 3 = 86.52). The mean 

scores are graphically displayed in Figure 7. 

Summary 

Chapter 4 reviewed the purpose of the study, and 

the research design, presenting the statistical analysis 

from the POS in tabular form. Estimates of 

convergent/divergent validity were developed by using 

Pearson's Correlation coefficient. Reliability coefficients 

were developed for each of the dependent measures to 

evaluate the internal consistency of each self-image 

construct. Six of the seven self-image measures (Self

Consciousness, Victimization, Simmons Self-Esteem, 

Anonymity, Rosenberg Self-Esteem, Savin-Williams Self

Esteem) yielded acceptable levels of item consistency as 

established in prior administration of the POS by Jones 

(1984) and Smith (1986). The Stability of Self-Image 

Measure did not yield a level of internal consistency that 

would establish confidence in the measure (Table 1 = -.32, 

Table 2 = -.20, and Table 3 = -.20). Jones (1984) also 
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established that this measure was not appropriate (Table 1 

= .06, Table 2 = .09, and Table 3 = .18). 

Pearson's correlation coefficients were computed for 

each self-image measure (Table 4) to establish estimates of 

test-retest reliability (stability over time). As 

expected, the highest correlation emerged for comparisons 

which were linked by the shortest time interval between 

measurement (nine weeks)c and the lowest correlations were 

observed for comparisons that spanned 25 weeks (and the 

school transition). 

To analyze the three research hypotheses, the 

dependent measures (the seven self-image measures) were 

each analyzed with a mixed model, repeated measure 

analysis of variance. Measurement occasions represented 

the repeated measure, and school condition was employed 

as the fixed, independent variable with two levels. Each 

hypothesis was tested at the .05 level of significance 

(Tables 5-11). Significant differences were observed 

between schools and between measurement occasions 

(Stability of Self-Image Measure, School 2 (F [2,74] = 

3.73); Simmons Self-Esteem, Total Sample (F [2,154] = 7.34; 

p<.05), School 2 (F [2,74] = 9.30); Victimization, Total 

Sample (F [2,154] = 6.85; p<.05), School 1 (F [2,78] = 
7.82); Anonymity, Total Sample (F [2,154] = 98.20; p<.05), 
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School 1 (F [2,78] = 48.75), School 2 (F [2,74] = 50.41); 

Rosenberg Self-Esteem, Total Sample (F [2,154] = 10.72; 

p<.05), School 2 (F [2,74] = 11.14); Savin-Williams Self

Esteem, Total Sample (F [2,154] = 11.68; p<.05), School 2, 

(F [2,74] = 10.84). Cell mean scores are graphically 

depicted in Figures 1-7. 



CHAPTER 5 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

This chapter will summarize the findings reported in 

Chapter 4. Conclusions will be drawn and recommendations 

for future research will be suggested. These conclusions 

are presented as they relate to the objectives of this 

study: (1) To sUbstantiate transition effects upon early 

adolescent self-image; (2) To produce data relating to the 

impact of age upon transition; (3) To produce data related 

to duration and intensity of potential transitional 

problems; and (4) To gain information that will be helpful 

in easing the transition from middle level education into 

a four-year high school. 

Sample 

The sample was identified from two 6-8 grade 

configuration middle level schools that are in a feeder 

school pattern with the same 9-12 senior high school. A 

total of 152 students (78 from School 1 and 74 from School 

2) responded to three administrations of the POS. Subjects 

completed the POS in the spring (two weeks prior to the end 

of their eighth grade school year) and fall (3 days into 
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the 1st quarter of their 9th grade school year and 3 days 

prior to the end of the 1st quarter). The study spanned 25 

weeks. 

Questionnaire Instrument 

The POS (Appendix A) is a composite of seven self

image measures used in prior early-adolescent studies on 

self-image and studies investigating school transition. 

The POS includes the Simmons et al., (1973) Self

Consciousness Scale (Appendix B), Stability of Self-Image 

Scale (Appendix C), and Simmons Self-Esteem Scale (Appendix 

D); the Blyth et ale (1978) measures of Victimization and 

Anonymity (Appendix E and F), the Rosenberg (1965) Self

Esteem Scale (Appendix G), and the Savin-Williams et ale 

(1983) Self-Esteem Index (Appendix H). 

Procedures 

The POS was administered on three separate 

occasions to the identified subjects by science teachers 

at School 1, English teachers at School 2 and English 

teachers at the senior high school. This study deSign 

bridges transition from the middle level school to a senior 

high school. This cross-sectional time lag design was most 

appropriate for multiple assessment occasions. The seven 

self-image measures were examined for psychometric 
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appropriateness, prior to testing the hypotheses. Six of 

the self-image measures yielded acceptable levels of 

reliability (internal consistency and test-retest 

stability) and validity (convergent and divergent). The 

Stability of Self-Image scale was not found to be 

appropriate for this study. 

Each hypothesis was tested by variations of a two 

(cohort) X 3 (assessment occasion) mixed model, multiple 

analysis of variance (MANOVA) with repeated measures. 

Population 

The population of this study is from two 6-8 grade 

configuration middle level schools (School 1 and School 2) 

in an 8th grade transition out pattern to a 9-12 senior 

high school. School 1 opened the 1984-85 sChool year with 

a population of 679 (18-1-84), and at the time of the 

first administration of the POS had a population of 595. 

The ethnic minority of the population is 26% (.6% Indian, 

8.8% black, 2.7% Asian, 15.3% Hispanic). The absentee 

rate for the year was 8.31%. Ten percent of the school 

population purchase lunch at a reduced rate, with 44% of 

the overall school population receiving free lunches. 

School 2 opened the 1984-85 sChool year with a 

population of 559 October 1, and 562 at the first 

administration of the POSe Ethnic minorities make up 17.4% 
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of the population (.4% Indian, 4.5% black, 2.1% Asian, and 

10.4% Hispanic). The absentee rate was 6.8% for 1984-85. 

Thirteen pe'rcent of the students receive reduced cost 

lunches, and 26% receive free lunches. 

Findings 

The findings of this study indicate that the null 

hypotheses are not supported in their entirety by each of 

the seven dimensions of self-image assessed by the POSe 

The stability of Self-Image Measure, through repeated 

testing, failed to establish an acceptable level of 

internal consistency (reliability) and is not considered 

acceptable for this study. 

HO : Significant transition effects were revealed from 
1 

analyses of the Occasion 1 and Occasion 2 data (pre- to 

post-transitional) for the measure of Victimization and 

Anonymity. Perceptions of Victimization were 

significantly lower for Total Sample, School 1 and School 

2 with perception for Anonymity significantly higher for 

Total Sample, School 1 and School 2. The Total Sample and 

School 2 indicate a significant increase in self-esteem 

through data reported from the self-esteem measures 

(Simmons Self-Esteem, Rosenberg Self-Esteem, and Savin

Williams Self-Esteem). The Self-Consciousness Measure and 
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the Stability of Self-Image Measure reported no measurable 

transition effects for the Total Sample, School 1 or School 2. 

Collectively, self-esteem was elevated for the Total 

Sample, and School 2 between Occasion 1 and Occasion 2 of 

the administration of the PCS and feelings of 

victimization decreased for each measurement occasion. As 

expected, perceptions of anonymity increased for a majority 

of adolescents measured after the transition. 

HO : The results revealed no significant results for 
2 

the Self-Consciousness Scale or the Stability of Self-Image 

Scale for either School 1 or School 2. In addition, school 

1 had no significant results for the self-esteem measures 

(Simmons Self-Esteem, Rosenberg Self-Esteem, and Savin

Williams Self-Esteem). School 2 indicated significant 

increases in each of the self-esteem measures. School 1 

and School 2 reported the significant effects for the 

Victimization and Anonymity ,Measures. Perceptions of 

victimization decreased between Occasion 1 and Occasion 2 

of the POS; and feelings of Anonymity increased for both 

schools. 

HO : Analyses of the data gathered between Occasion 1 
3 

and Occasion 3 of the administration of the PCS indicate no 

significant results for the Self-Consciousness Measure. 

The Total Sample reported significant results for six of 
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the self-image measures (Stability of Self-Image, Simmons 

Self-Esteem, Victimization, Anonymity, Rosenberg Self

Esteem, and Savin-William's Self-Esteem). However, each 

school's results are different for two of the self-esteem 

measures (Simmons Self-Esteem and Rosenberg Self-Esteem) 

with the Savin-Williams Self-Esteem indicating a 

significant increase in feelings of self-worth. School 1 

again reported no significant results for the Simmons Self

Esteem and the Rosenberg Self-Esteem, with School 2 

reporting significant increases for the same measures. 

School 2 also reported significant increases for the Savin

Williams Self-Esteem. Perceptions of victimization 

decreased for the Total Sample and School 1, findings for 

School 2 were not significant. All early adolescents 

surveyed reported an increased feeling of anonymity between 

Occasion 1 and Occasion 3 of the POSe 

Conclusions 

Transitional Effects 

The analysis of Occasion 1 and Occasion 2 data (pre

to post-transitional) revealed the population's Self

Consciousness and Stability of Self-Image were not affected 

by the transition from the middle level school to the high 

school. School 1 revealed no visible effects on self-esteem 
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by the transition, with School 2 reporting an increase in 

self-esteem three days into the transition. School 1 and 

School 2 reported an unexpected decrease in feelings of 

victimization, and an expected increase in feelings of 

anonymity. 

Impact of Age Upon Transition 

The population of School 1 and School 2 are in the 

later stages of early adolescence (13 or 14 years old). A 

new school environment did not create a decrease in self

esteem or an overwhelming feeling of victimization. It 

would appear that without the effects of pubescent changes 

and increased chronological age, transition effects were 

minimal. .These findings would support educators who 

believe that 9th graders are developmentally closer to 10th 

graders than to 8th graders, and that they belong in a 9-

12 senior high school configuration, rather than a 7-9 

middle level configuration~ 

Intensity and Duration of Transition Effects 

Analysis of data over the duration of this study 

would indicate that the self-esteem of the population was 

not affected, as of the third administration of the POSe 

Perceptions of victimization are still not a problem, but 

feelings of anonymity continue. Two thousand students on a 
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campus, as compared to approximately 55B would, as 

expected, probably account for inflated perceptions of 

anonymity. 

The findings from this study would indicate that 13 

and 14 year old adolescents bave less adjustment problems 

with the immediate impact of transition from a middle level 

school to a 9-12 senior high school, than with transitions 

made from 5th to 6th grade, or from 6th to 7th grade in a 

transition "in" pattern. There was not an indication of 

fear of the high school environment, but instead a 

continuous feeling of anonymity. 

It could be speculated that one cannot be a victim 

in an environment in which one is not an entity. New 9th 

graders may not feel important enough for anyone to 

victimize them; after all, it is their perception that very 

few people are aware that they are there. This may also 

indicate why there were no significant effects on self

consciousness. Freshman are usually grouped in their 

classes and activities for the first year with other 9th 

graders. It is not until the lBth, 11th, and 12th grades 

that there are more varied grade levels within a class. As 

the study continued with the third administration of the 

POS, collectively, the data did not change (Self-Esteem 

scores remain stable, perceptions of victimization 

decreased, and perceptions of anonymity increased). 
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Recommendations ~ Future Research 

The findings of this study identified two dimensions 

of self-image (Victimization and Anonymity) as being 

affected by a transition from middle level education to 

high school, but left a host of unsolved questions 

pertaining to this transition. Further research should 

include the following: 

1. Identification of stUdents in the middle school 

that are at risk and through pre- and post

testing, examine the results of a structured 

program that monitors student progress through 

the first year of high school. 

2. Studies to provide data on the perceptions of 

Victimization and those 8th graders that do not 

enroll in high school. 

3. Studies on ego identification status of 8th and 

9th graders and its relevance to level of 

maturity, and success in high school. 

4. Studies on students' perceptions of anonymity and 

success in high school. 

S. Studies on levels of self-esteem and students' 

success in high school. 

6. A continuation of stUdies that would examine the 

8th to 9th grade transition effects in relation 

to gender, ethnic groups, and academic success. 
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Recommendations fQx ~actitioners 

The transition from middle level education to high 

school, in this study, did not affect students' self

esteem, but perceptions of victimization were low, with 

perceptions of anonymity high. To keep the effects of 

transition at a minimum, it would seem appropriate to make 

the following recommendations to site administrators: 

1. A continuation of policies that make harassment 

of Freshmen (9th graders) unacceptable behavior. 

2. A structured orientation program for 9th graders 

that spans 9 to 18 weeks, incorporating 

counselors, teacher mentors, or student mentors. 

3. Identify students that are at risk and monitor 

their progress throughout their first year of 

high school. 

4. Teacher assignments to 9th grade classes would be 

made from those teachers who have a special 

interest or proclivity to teach the younger high 

school student. And, as a part of this 

assignment, teachers should be inserviced in 

instructional practices that incorporate a 

variety of successful instruction techniques. 

5. Structure an on-going articulation program 

between middle level feeder schools and the 

senior high schoola 
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SYIDmary 

The results of data for each hypothesis have been 

summarized in this chapter. Conclusions based on these 

results haVe been discussed and recommendations for further 

studies and site activities by practitioners have been 

made. Based on this study, 13 and 14 year old 

adolescents' self-esteem is not significantly affected by a 

transition, and an increase in age decreases their 

perceptions of victimization in a new school environment. 

However, 9th graders feel anonymous in a large school 

setting, and this is a problem that practitioners should 

address to ensure that anonymity does not effect student 

success. 



APPENDIX A 

PERSONAL OPINION SURVEY 

96 



CI) 

e 
C1I z 

Personal OPinion Survey 
DIRECTIONS: Each of the following statements reflect personal 
feelings held by some people in ~his society. We are interest
ed in how much you agree with each statement. Because these 
statements reflect personal feelings and attitudes, there are 
no right and wrong answers. The BEST response to each of the 
following statements is your PERSONAL OPINION. We have tr1ed 
to cover many points of view. You may find yourself agreeing 
with some of the statements and disagreeing with others. 
'Whether you agree or disagree with any statement, you can be 
sure that many other people feel the same way as you do. 

RESPOND TO EACH STATEMENT, ACCORDING TO YOUR PERSONAL FEELINGS, 
BY.CIRCLING THE ANSWER THAT BEST REFLECTS YOUR OPINION. 

SD DNA SA 

SD DNA SA 

SD DNA SA 

SD DNA SA 

SD DNA SA 

SD D· N A SA 

SA=STRONGLY AGREE 
A=AGREE 
N=NOT SURE 
D=DISAGREE 

SD=STRONGLY DISAGREE 

l-Most people are better liked than I am. 

2-I often wish I were someone else. 

3-I often get discouraged at what I am doing. 

4-I have a low opinion of myself. 

S-Other people usually follow my ideas. 

6-I can't be depended on. 
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SD DNA SA 7-There are many times when I'd like to leave home. 

SD DNA SA 

SD DNA SA 

SD DNA SA 

SD 0 N A SA 

SO 0 N A SA 

SO 0 N A SA 

SO 0 N A SA 

SO 0 N A SA 

SD DNA SA 

SD DNA SA 

B-I get upset easily at home. 

9-At this school, most students don't seem to know 
who you are or what your name is. 

1D-I am able to do things as well as most other geop1e. 

ll-A11 in all, I am inclined to feel that I am a fai1ur( 

l2-My family usually considers my feelings. 

l3-If I have something to say, I usually say it. 

l4-It's pretty tough to be me. 

lS-I feel I do not have much to be proud of. 

16-I feel that I am a person of worth, at least on an 
equal plane with others. 

17-It takes me a long time to get used to anything new. 



SD DNA SA 

SD DNA SA 

SD DNA SA 

SD DNA SA 

SD DNA SA 

SD DNA SA 

SD DNA SA 

SD DNA SA 

SD DNA SA 

SD DNA SA 

SD DNA SA 

SD DNA SA 

SD DNA SA 

SD DNA SA 

SD D' N A SA 

SD DNA SA 

SD DNA SA 

SD DNA SA 

SD DNA SA 

SD DNA SA 

SD DNA SA 

SD DNA SA 

IS-My family expects too much of me. 

19-At times, I think I am no good at ~ll. 

20-There are lots of things about myself I'd change 
if I could. 

21-Things are all mixed up in my life. 

22-I give in very easily. 

23-My family understands me. 

24-I'm popular with people my own age. 

25-1 feel that I have a number of good qualities. 

26-At this school, the teachers don't seem to know 
who you are or what your name is. 
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27-Lots of kids don't know me at school because it is 
so large. 

2S-I take a positive attitude toward myself. 

29-0n the whole, I am satisfied with myself. 

30-Things usually don't bother me. 

31-This school has so many students in it that I feel 
I don't know lots of kids. 

32-I certainly feel useless at times. 

33-I wish I could have more respect for myself. 

34-I can make up my mind without too much trouble. 

35-1 find it very hard to talk in front of a group. 

36-I'm a lot of fun to be with. 

37-1 often feel upset about the work I do. 

38-I'm not as nice looking as mast people. 

39-1 usually feel as if my family is pushing me. 

WHAT IF YOUR TEACHER OR PARENTS WANTED TO TELL SOMEONE ALL ABOUT YOU? 

40. What type of person would your mother say you are? 



41. What type of person would your father say you are? 

42. What type of person would your teachers say you are? 

43-When you' were in school last year, did anyone ever take 
money from you, beat you up, or steal things from your 
desk? (PLEASE CIRCLE YES OR NO) 

44-Since you started school this year, has anything that 
cost more than a dollar been stolen from your desk or 
locker when you weren't around? 

45-Since you started school this year, has anyone 
actually beaten you up or really hurt you? 

46-Since you started school this year, has anyone 
threatened to beat you up or hurt you if you didn't 
give them your money or something? 

47-If you were to wear the wrong kind of clothes to a 
party, would that bother you? 

48-Some people worry about how much others like them. 
Do you ever feel like this? 

49-If you went to a party where you didn't know most of 
the kids, would you wonder what they were thinking 
about you? 

50-When someone is watching you work, do you get nervous? 

51-If your teacher asked you to get up in front of class 
and talk a little about yourself, would you be nervous? 

52-Some people know exactly what they are like. Do you 
ever feel like this? 

53-If an adult visitor came into class and your teacher 
, asked you to stand and tell them a little about 

yourself, would you like that? 

54-Some people like themselves one day, and dislike 
themselves other daysJ Do your feelings change 
like this? 

55-If you did have to get up in front of class and tell 
your classmates about yourself, wo'uld you worry a lot 
about what they were thinking? 

56-For the most part, are you happy with the kind of 
person you are? 
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YES NO 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO 

YES NO 



57-Everybody has some things about themselves 
which are good, and some things which are 
bad. Are more of the things about you: GOOD THE-SAME 
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BAD 

58-Some kids feel that there is a lot wrong 
with them. Do you feel like this? ALWAYS SOMETIMES NEVER 

59-Some people your age think that "they 
are no good at all". How often do you 
feel like this? 

60-Some people your age feel as if "they 
aren't much good at anything". How 
often do you feel like this? 

61-Some people your age feel that they 
are "no good". How often do you 
feel like this? 

ALWAYS SOMETIMES NEVER 

ALWAYS SOMETIMES NEVER 

ALWAYS SOMETIMES NEVER 

IF YOU ARE DESCRIBING YOURSELF TO A NEW STUDENT AT YOUR SCHOOL: WHAT 
ARE THE FIVE MOST IMPORTANT THINGS YOU WOULD SAY ABOUT YOURSELF? 

62-I am~ ______________________________________ ___ 

63-I am ---------------------------------------64-I am~ ______________________________________ _ 

65-I am~ ______________________________________ _ 

66-I am. ________________________________________ _ 

67-How many different schools have you attended since you began 
Kindergarten? 

68-How many different teachers have you had since you began 
Kindergarten? 
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1. 

2. 

3. 

4. 

5. 

6. 

7. 

SELF-CONSCIOUS SCALE* 

If you were to wear the wrong kind of 
clothes to a party, would that bother 
you? 

Some people worry about how much 
others like them. Do you ever feel 
like this? 

If you went to a party where you 
didn't know most of the kids, would 
you wonder what they were thinking 
about you? 

When someone is watching you work, do 
you get nervous? 

If your teacher asked you to get up 
in front of the class and talk a 
little about yourself, would you be 
nervous? 

If an adult visitor came into class 
and your teacher asked you to stand 
and tell them a little about yourself, 
would you like that? 

If you did have to get up in front of 
class and tell your classmates about 
yourself, would you worry a lot about 
what they were thinking? 

*Question Format: Yes/No Response 
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47 

48 
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51 

53 
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STABILITY OF SELF-IMAGE SCALE* 

*(Simmons, Rosenberg & Rosenberg, 1973) 
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1. 

2. 

STABILITY OF SELF-IMAGE SCALE* 

Some people know exactly what they 
are like. Do you ever feel like 
this? 

Some people like themselves one 
day, and dislike themselves other 
days. Do your feelings change 
like this? 

*Question Format: Yes/No Response. 
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SELF-ESTEEM SCALE* 

*(Simmons, Rosenberg & Rosenberg, 1973) 
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1. 

2. 

3. 

4. 

5. 

6. 

SELF-ESTEEM SCALE* 

For the most part, are you 
happy 'with the kind of person 
you are? 

Everybody has some things about 
themselves which are good, and 
some things which are bad. Are 
more of these things about you: 
GOOD THE-SAME BAD? 

Some kids feel there 
lot wrong with them. 
feel like th is: 
ALWAYS SOMETIMES 

is a 
Do you 

NEVER? 

Some people your age think 
that "they are no good at 
all." How often do you feel 
like this? 
ALWAYS S OMET IMES NEVER 

Some people your age feel as if 
"they aren1t much good at 
anything." How often do you 
feel like this? 
ALWAYS SOMETIMES NEVER 

Some people your age feel that 
they are "no good." How often 
do you feel like this? 
ALWAYS SOMETIMES NEVER 
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VICTIMIZATION SCALE* 

*(B1yth, Simmons & Bush, 1978) 
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1. 

2. 

3. 

4. 

VICTIMIZATION SCALE* 

When you were in school last year, 
did anyone ever take money from 
you, beat you up, or steal things 
from your desk? 

Since you started school this year, 
has anything that cost more than 
a dollar been stolen from your 
desk or locker when you weren't 
around? 

Since you started school this year, 
has anyone actually beaten you 
up or really hurt your? 

Since you started school this year, 
has anyone threatened to beat 
you up or hurt you if you didn't 
give them your money or something? 

*Question Format: YeS/No Response. 
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ANONYMITY SCALE* 

* (Blyth, Simmons & Bush, 1978) 

109 



1. 

2. 

3 .. 

4. 

ANONYMITY SCALE* 

At this school, most students don't 
seem to know who you are or what 
your name is. 

At this school, the teachers don't 
seem to know who you are or what 
your name is. 

Lots of kids don't know me at 
school because it is so large. 

This school has so many students 
in it that I feel I don't know 
lots of kids. 
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26 

27 

31 

*"In the original Blyth et ale (1978) study, students 
were asked to rate themselves on each of the four 
questions using a three-point scale ranging from 'never 
feel like this' to 'feel like this a lot.' In the 
present investigation, a five-point Likert format ranging 
from STRONGLY DISAGREE to STRONGLY AGREE was utilized" 
(Jones, 1984). 
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SELF-ESTEEM SCALE* 

* (Rosenberg, 1965) 
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SELF-ESTEEM SCALE* 

1. I am able to do things as well as 
most other people. 

2. All in all, I am inclined to 
feel that I am a failure. 

3. I feel I do not have much to be 
proud of. 

4. I feel that I am a person of worth, 
at least on an equal plane with 
others. 

5. At times, I· th ink I am no good at all. 

6. I feel that I have a number of 
good qualities. 

7. I take a positive attitude toward 
myself. 

8. On the whole, I am satisfied with 
myself. 

9. I certainly feel useless at times. 

18. I wish I could have more respect 
for myself. 

112 

(.f.OS .i.t.em j) 

18 

11 

15 

16 

19 

25 

28 

29 

32 

33 

*"In the original Rosenberg (1965) study, respondents 
were asked to either AGREE or DISAGREE with each of the 
ten statements. In the present investigation, a five
point Likert format ranging from STRONGLY DISAGREE to 
STRONGLY AGREE was utilized." (Jones, 1984). 
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SELF-ESTEEM SCALE* 

*(Savin-Wi11iams & Demo, 1983) 
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SELF-ESTEEM SCALE* 

1. Most people are better liked than 
I arne 

2. I often wish I were someone else. 

3. I often get discouraged at what I 
am doing. 

4. I have a low opinion of myself. 

5. Other people usually follow ~ ideas. 

6. I can't be depended on. 

7. There are many times when I'd like 
to leave home. 

8. I get upset easily at home. 

9. My family usually consider my 
feelings. 

19. If I have something to say, I 
usually say it. 

11. It's pretty tough to be me. 

12. It takes me a long time to get 
used to anything new. 

13. My family expects too much of me. 

14. There are lots of things about 
myself I'd change if I could. 

15. Things are all mixed up in my life. 

16. I give in very easily. 

17. My family understands me. 

18. I'm popular with people my own age. 
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1 

2 

3 

4 

5 

6 

7 

8 

12 

13 

14 

17 

18 

20 

21 

22 

23 

24 



19. Things usually don't bother me. 

20. I can make up my mind without 
too much trouble. 

21. I find it very hard to talk in 
front of a group. 

22. I'm a lot of fun to be with. 

23. I often feel upset about the 
work I do. 

24. I'm not as nice looking as most 
people. 

25. I usually feel as if my family is 
pushing me. 
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30 

34 

35 

36 

37 

38 

39 

*"Students were asked to respond to each of the above 
items on a five-point Likert format ranging from STRONGLY 
DISAGREE TO STRONGLY AGREE" (Jones, 1984). 
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GROUP MEAN FOR ALL SELF-IMAGE MEASURES 

Self-Image Measures Occasion 

X 1 X 2 X 3 

Se1f- (Total) 11.99 11.88 11.62 
Consciousness School 1 12.21 12.07 11.97 

School 2 11. 7 5 11.67 11.25 

S tabi Ii ty of (Total) 2.96 3 .. 03 3.05 
Self-Image School 1 2.92 3.01 2.96 

School 2 3.00 3.05 3.15 

Simmons (Total) 13.86 14.29 14.49 
Self-Esteem School 1 14.14 14.52 14.46 

School 2 13.58 14.06 14.52 

Victimization (Total) 4.51 4.17 4.31 
School 1 4.65 4.15 4.34 
School 2 4.35 4.19 4.28 

Anonymity (Total) 8.79 13.51 11.49 
School 1 8.51 13.00 11.19 
School 2 9.98 14.04 11.81 

Rosenberg (Total) 36.45 38.12 37.99 
Self-Esteem School 1 37.17 38.11 37.86 

School 2 35.69 38.12 38.11 

Savin-Williams (Total) 82.17 84.54 86.46 
Self-Esteem School 1 82.70 84.23 85.90 

School 2 82.19 84.58 86~52 
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