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ABSTRACT 

This investigation was designed to discover the 

reported patterns of perceptions and behaviors of building 

principals involved in the 1978 Tucson Unified School 

District teacher strike. The theoretical framework devel

oped for this study was based on perceptual psychology and 

included the following areas: (1) perception; (2) empathy; 

(3) adequacy/self-concept (4) relationships; (5) stress; 

and (6) perceptual framework. 

An interview schedule was developed, based on the 

theoretical framework, employing a Likert-type attitudinal 

scale together with an open-ended comment format. Quan

titative data were collected based on the principals' 

responses to the scale items and qualitative data were 

collected based on the principals' comments on the scale 

items. Forty principals who were principals during the 

strike were intervie\"led in-depth regarding their percep

tions and behaviors on the following aspects of the strike: 

(1) issues and causes; (2) influences; (3) stress; (4) rela-

tionships; (5) post-strike views; and (6) attitudes. All 

the data were collected during the field interviews. 

The principal sample was a volunteer sample selected from 

the total population based on their willingness to partici

pate. 
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Among the findings, the following appeared to be 

the most significant: (I) salary was perceived as the 

major strike issue and the way the School Board and 

District Office handled the issues as the primary cause of 

the strike; (2) the principals perceived themselves and the 

Tucson Education Association as having the most influence 

on the teachers' decisions to strike and the teachers' 

strike behaviors; (3) the principals reported experiencing 

the most stress during the strike and the least stress 

before the strike. As a group, the high school principals 

experienced the most amount of stress and elementary princi

pals experienced the least amount of stress; (4) a break in 

relationships with significant others, especially teachers, 

was a major strike concern of the principals; (5) most of 

the principals perceived the strike as successful in terms 

of the teachers achieving their goals but costly in terms 

of relationships; and (6) the majority of the principals 

were opposed to the act of striking. 



CHAPTER 1 

THE PROBLEM TO BE STUDIED 

Area of Concern 

Probably no other facet of public education has 

developed more significantly in the past decade than 

teacher militancy. Nowhere has the power structure of 

education changed more rapidly than in respect to the role 

that teachers are now playing in the development of policy. 

For well over a century, teachers in this country have 

been organizing to further the cause of education and in 

the process, to advance their own interests in the realm 

of school politics. Some would argue that teachers and 

teacher organizations are destined to become the dominant 

force in education policy in the years ahead if this is 

not already the case (Sergiovanni et al., 1980). 

Evidence of this growing teacher militancy can be 

found in the significant growth of teacher organization 

membership and the number of teacher strikes across the 

country (Ward, 1974; Donley, 1977; Hashway, 1977; Methvin, 

1978). The education associations, the National Education 

Association (NEA) and the American Federation of Teachers 

(AFT), at the national, state, and local levels have grown 

from 774,000 in 1960 to 2.2 million in 1977 (Donley, 1977). 

1 
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It has been estimated that this membership could reach 3.5 

million by 1981 (Guthrie and Craig, 1973; Donley, 1977). 

Membership in the National Education Association alone is 

currently over 1,886,000 (Sergiovanni et al., 1980). 

Between 1955 and 1966, 35 teacher strikes occurred 

throughout this country. During the 2-year period 1967 to 

1969, there were 245 teacher strikes. During 1971 and 

1972, strike activity declined to 89 strikes but reached 

a record high of 203 teacher strikes during the school year 

1975-76. The school year 1977-78 produced 152 strikes. 

In 1978-79 there were 130 teacher strikes in 21 states 

which affected nearly 2 million students (Barbery, 1980). 

The impact of a teacher strike on a community tends to have 

important economic, political, and personal consequences to 

people inside and outside the school system. In short, "a 

teacher strike is a significant event in the public affairs 

of any municipality" and is worthy of study and investiga

tion (Flygare, 1977, pp. 40-41). 

The public's perception of its schools and teachers 

in the face of such growing militancy provides a further 

complication for educators. According to the "Thirteenth 

Annual Gallup Poll of the Public's Attitudes toward the 

Public Schools," 64 % of the respondents gave the schools an 

overall rating of "C" or lower (Gallup, 1981). Of those 

responding to the poll, 46% gave teachers a similar rating. 

Although not a significant factor, 19% of persons polled 



listed difficulty in getting good teachers, teacher lack 

of interest, and teacher strikes as reasons for the low 

ratings (Gallup, 1981, pp. 34-36). 

Such an increase in teacher militancy, coupled 

with the lack of public support, is of special signifi

cance to the school building principal, as he is in a 

unique, close working relationship with his staff. Any 

major disruption, such as a teacher strike, cannot help 

but drastically affect this relationship. The building 

principal has a special need to learn to work effectively 

with such a reality in striving to continually improve 

the school's educational climate. 

3 

How the teacher and the principal perceive the 

strike circumstance will directly affect their respective 

behaviors. Such a realization falls within the realm of 

perceptual psychology. Concepts from perceptual psychology 

have been employed as the theoretical basis for this study. 

According to this construct, "behavior from the perceptual 

psychology point of view is only a symptom. It represents 

the externally observable manifestation of what is going 

on inside a person" (Comb, Richards, and Richards, 1976, 

p. xi). Further, "all behavior, without exception, is com

pletely determined by, and pertinent to, the perceptual 

field of the behaving organism" (Combs et al., 1976, p. 

xi). The building principal's sensivitiy to such percep

tions regarding the teachers with whom he works and how 
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his behavior is affected by those perceptions will tend to 

determine his behavior and ultimately his effectiveness in 

a strike situation. 

Given a strike as significant as the 1978 Tucson 

Unified School District strike in which 61% of the teachers 

voted to strike (Barbery, 1980), the 'building principals' 

perceptions are crucial to a balanced understanding of such 

a circumstance. In order to more fully understand the 

principals' responses and effectiveness, several areas need 

close analysis, including: (1) perceptions of the princi

pals concerning the issues and causes of the strike; 

(2) perceptions of the principals concerning the major 

influences of the strike; (3) the degree of stress experi

relationships as perceived by the principals; (4) the 

effect of the strike on relationships as perceived by the 

principals; (5) post-strike perceptions of the principals; 

and (6) principals' attitudes on the act of striking. with 

this in mind, the investigator has chosen a teacher strike 

in a large district to explore the viewpoints and reported 

patterns of perceptions and behaviors of building princi

pals regarding various aspects of the strike. 

Statement of the Problem 

In considering the'1978 Tucson Unified School Dis

trict teacher strike, it appeared no information was avail

able on the building principals' attitudes, behaviors, and 

patterns of perceptions before, during, and after the 



strike. In the apparent absence of such information, it 

seemed difficult to determine the reasons for the partic

ipants' behaviors in such a circumstance. Subquestions 

relating to the problem to be considered are as follows: 

1. What did the principals perceive as the issues 

and causes of the strike? 

2. What did the principals perceive as the major 

influences on the teachers' decisions to strike 

and the teachers' strike behaviors? 

3. what was the degree of stress experienced by the 

principals before, during, and after the strike? 

4. What effect did the strike circumstance have on 

relationships in the principals' perceptions? 

5. What were the post-strike perceptions of the 

principals? 

6. What were the principals' attitudes on the act 

of striking? 

Significance of the Problem 

According to Sergiovanni et ale (1980, p. 5), 

"Administration is generally defined as the process of 

working with and through others to efficiently accomplish 

organizational goals." The building principal and the 

superintendent are line generalists, as opposed to the 

central office administrator who is a staff specialist. 

This is significant in understanding the role of the 

5 



building principal and his relationship with the teaching 

staff. The principal is seen as the chief officer of the 

building and the professional leader of his staff. 

6 

The principal is the major information source from 

the district administrative level for the staff and faces 

the problem of translating larger notions about what should 

be done into daily activities. As the principal determines 

the educational environment for the building, his relation

ship with the staff is critical (Sergiovanni et a1., 1980). 

In short, the principal's relationship with the teachers is 

critical in the completion of his major task which is "to 

provide educational leadership to improve learning" (Roe 

and Drake, 1980, p. 131). 

This unique relationship between the principal and 

the teacher will significantly affect site relationships 

which in turn influences the learning environment. As 

noted in earlier research, "School administrators are in a 

strategic position to facilitate those processes which 

result in shifts in perception and thus bring about more 

effective personal relationships within the District" 

(Barbery, 1980, p. 156). Accordingly, staff morale which 

is to an important extent dependent upon the principal, is 

another critical factor in determining site effectiveness. 

Research conducted by Mayo and Roeth1ishberger 

(cited in Sergiovanni et a1., 1980) from 1922-32 at the 

Cicero, Illinois, Hawthorne plant of the Western Electric 
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Company concluded that changes in physical job conditions 

did not result in changed social conditions for the worker. 

Rather, the important variable in increased job performance 

was the feeling of participating in something very special. 

This phenomenon, known as the Hawthorne effect, is of spe

cial significance to educational administrators. Teachers 

must feel that they are a part of the school setting and 

are collectively working toward a mutual goal of an 

improved educational program. Further, as in any profes

sion, teachers must feel they are important, accepted, and 

a vital part of the school operation (Sergiovanni et al., 

1980). The success of personal relationships in this 

endeavor cannot be overestimated. 

The affect that the building principal can have on 

staff morale has been confirmed in other research (Anderson 

and Van Dyke, 1972; Sergiovanni et al., 1980; Roe and 

Drake, 1980). As in the Hawthorne study, faculty morale 

tends to be at its best when teachers feel secure, under

stand what they are trying to accomplish, are loyal to the 

school and their colleagues, and believe what they are 

doing is important (Anderson and Van Dyke, 1972). The 

feeling of being involved is important to morale and 

"norale makes a remarkable difference in the behavior of 

groups" (Anderson and Van Dyke, 1972, p. 278). 

The ability of the building principal to be cogni

zant of both his perceptions and the perceptions of the 
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teachers is a critical component in the morale process. 

How both the principal and the teacher perceive each other 

will tend to determine their respective attitudes. These 

attitudes are significant in that "the attitudes that a 

group holds toward its teachers have an important bearing 

on morale" (Anderson and Van Dyke, 1972, p. 285). 

Such attitudes are invariably linked to a sense of 

camaraderie which can serve as the basis for both the 

principal-teacher and the teacher-teacher relationship. 

Understanding this concept and being able to deal with the 

consequences effectively can be a major asset to the build

ing principal. "Having a solid relationship with one's 

colleagues also lends support to individual members when 

they are faced with threatening or frustrating situations" 

(Anderson and Van Dyke, 1972, p. 287), such as the obvious 

stress for all parties concerned in a strike circumstance. 

This is of concern to the principal-teacher relationship 

in that understanding the degree of camaraderie can better 

assist both the principal and the teacher in the success 

of that liaison. 

Hoy and Miskel (1978) have further emphasized the 

necessity for the building principal to be fully cognizant 

of the special relationship he has with his various staff 

members and the need to maximize its potential. Hoy and 

Miskel (1978, p. 144) stated: 



studies that examine relationships between charac
teristics of the principal and the climate of the 
school often indicate that more open schools have 
stronger principals who are more confident, se1f
secure, cheerful, sociable, and resourceful. More
over, the teachers express greater confidence in 
their own and the school's effectiveness. Finally, 
such principals have more loyal and satisfied 
teachers. 
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A recent investigation of the Tucson Unified School 

District strike indicated that the building principal had 

little effect on the strike behaviors of teachers (Barbery, 

1980). It is not known, however, to what degree the prin-

cipa1s perceived their behaviors as affecting the teachers' 

behaviors. This unknown variable of the principals' per-

ception of his ability to influence the teachers' strike 

behaviors appears to be a critical aspect in understanding 

the principal's behavior. 

with the preceding in mind, this study has been 

designed to investig'ate the 1978 Tucson Unified School 

District teacher strike. Reactions from building princi-

pals were sought regarding individual perceptions, behav-

iors, and relationships that were experienced before, dur-

ing, and after the strike. 

Assumptions Underlying the Problem 

The following assumptions underlie the problem: 

1. Perceptions are intimately linked to behavior. 

2. Building principals' behaviors have a significant 

influence on the psychological, sociological, and 



educational environment of their respective 

schools. 
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3. The interviews conducted with the building prin

cipals constituted a valid description and a basis 

for analyzing the principals' perceptions of the 

strike. 

4. Teachers' behaviors tend to have a reciprocal 

affect on the behaviors of the principal. 

S. An attitude rating scale is a valid method of 

collecting data for this study. 

Limitations of the Study 

The following limitations are recognized in deal

ing with the problem: 

1. The study is descriptive in nature. 

2. The study is limited to selected building prin

cipals in the Tucson Unified School District and 

their responses to an interview schedule. 

3. The nature of the study tends to limit the gener

alizations which can be made to other populations. 

4. Subjects in this study were selected on the basis 

of their willingness to participate. 

Definitions of Terms 

The following definitions of terms are used for 

the purpose of this study: 
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1. Attitude: An organized predisposition to think, 

feel, perceive, and behave toward a referent or 

cognitive object. It is an enduring structure of 

beliefs that predisposes the individual to behave 

selectively toward attitude referents (Kerlinger, 

1973, p. 496). 

2. Attitude Referents: A referent is a category, 

class, or set of phenomena: physical objects, 

events, behaviors, even constructs (Kerlinger, 

1973, p. 496). 

3. Administrative Style: A philosophy of leadership 

that guides behavior' (Anderson and Van Dyke, 1972, 

p. 24). 

4. Behavior: Anything that an organism does involving 

action or response to stimulation; the response of 

an individual or group to the environment 

(Webster's, 1969, p. 100). 

5. Influence: The power or capacity of causing an 

effect in indirect or intangible ways (Webster's, 

1969, p. 592). 

6. Perception: Any differentiation a person is capa

ble of making in his perceptual field whether or 

not an objectively observable stimulus is present 

(Combs et al., 1976, p. 17). 
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7. Relationships: To feel a sense of oneness with 

things and people; to identify with others (Combs 

et al., 1976, p. 267). 

8. Significant Others: Those persons or groups who 

have a major impact on the operation of the school 

or any position in the school, e.g., parents, 

teachers, students, school board membe~s, adminis

trators, etc. (Sergiovanni et al., 1980, p. 93). 

9. Strike: A work stoppage by employees to protest 

or enforce compliance with demands or conditions 

made on an employer (Webster's, 1969, p. 1144). 

10. Stress: Physical, mental, and chemical reactions 

to circumstances that frighten, excite, confuse, 

endanger, or irritate (McNerney, 1974, p. 2). 

Summary and Organization of the Study 

The development of the problem has been presented 

in Chapter 1, including the statement of the problem, sig

nificance of the problem, assumptions, limitations, defini

tions of terms, and organization of the study. 

The remainder of the study is organized as follows: 

Chapter 2 presents the design of the study and background 

information; Chapter 3 presents the theoretical framework 

used to analyze the data and a review of the literature; 

Chapter 4 presents the quantitative data; Chapter 5 pre

sents the qualitative data; Chapter 6 presents an analysis 
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of the data; while Chapter 7 presents concluding comments 

and implications. 



CHAPTER 2 

DESIGN OF THE STUDY AND 

BACKGROUND INFORMATION 

This chapter outlines the procedures employed in 

this study. The study was designed to explore the patterns 

of perceptions and behaviors reported by building princi

pals concerning their involvement in a teacher strike. 

Building principals' perceptions and behaviors were exam

ined in the following areas: (1) issues and causes of the 

strike; (2) major strike influences; (3) stress; (4) rela

tionships; (5) post-strike views; and (6) attitudes. This 

study was designed as one in a series of studies concerned 

with the 1978 teacher strike in the Tucson Unified School 

District. 

Description of the population 

In the Tucson Unified School District, a Board of 

Education consisting of five elected members is the govern

ing body. The central office administration in 1978 con

sisted of a superintendent who was directly responsible to 

the school board and a deputy superintendent who was 

directly responsible to the superintendent. There were 

also five assistant superintendents directly responsible 

to the deputy superintendent. 

14 
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At the time of the strike, negotiations for the 

central office administration were a responsibility of the 

superintendent. According to the 1977 administrative 

organizational flow chart, the superintendent was directly 

assisted in negotiations by the district's legal counsel. 

During the strike, the principals received direction from 

both the Assistant Superintendent for Operational Services 

and the Deputy Superintendent for Educational Services. 

According to the Tucson Unified School District, 

the principals' duties, as summarized by the Organizational 

Structure and Administrative Job Descriptions: Levels 

and Interrelationships of Responsibilities, are as fol

lows: 

The Principal is responsible to the Board of 
Trustees/Education and the Superintendent through 
the Deputy Superintendent for Educational Services 
and the Assistant Superintendent for Operational 
Services, as appropriate, and those administrators 
having line authority for administrative services 
for the administration of the school within the 
purposes, goals, policies, and guidelines of the 
District. The Principal plans for cooperative 
development of the school's programs within the 
K-12 programs of the District in coordination with 
the Deputy Superintendent for Educational Services, 
Assistant Superintendents, other principals, and 
specialists among district personnel. Coordinating 
functions include responsibilities in the areas of 
curriculum, staff development, student services, 
support services, and evaluation. The principal 
supervises the school's certificated and classified 
personnel and sees to the implementation of the 
activities designed to carry out the school's pro
gram (Tucson Public Schools, 1977, p. 26). 

The Tucson Unified School District is the largest 

school district in Arizona, serving a metropolitan 
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population of 468,000. The district had, as of 1978, a 

school population of 55,934 students wtih 2,751 teachers. 

It had 68 elementary schools, 4 adaptive education schools, 

17 junior high schools, 10 secondary schools, and 99 build-

ing principals. 

The Tucson Education Association (TEA) is the 

major organization in the district, representing over 80% 

of all district employees. 

Background of the Study 

The Tucson Unified School District board, on 

February 21, 1978, adopted a negotiations policy which 

provided for negotiation between the board and employee 

organizations on concerns of wages, hours, and fringe 

benefits. Between March and October of that year, the 

school board and the Tucson Education Association partic-

ipated in negotiation sessions, mediation sessions, and 

advisory arbitration, but failed to reach any agreement. 

As a result of this impasse, on October 1, 1978, the 

Tucson Education Association, for the first time in its 

history, elected to strike. 1 

The strike lasted five days, from Monday, October 

2, through Friday, October 6, 1978. Over 70% of the 2,751 

teachers went out on strike. The teachers voted to 

1. A strike chronology from a forthcoming study by 
Paul Hoffman is included as Appendix B. 
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terminate the strike on October 8, 1978, following a 

consensus of representatives of the school board and the 

Tucson Education Association. The concensus agreement was 

adopted by the school board on October 17, 19780 

Procedures for the Study 

The following steps were used in the procedures 

for this study: (1) identification of the problem; 

(2) search of the literature and development of the theo

retical framework; (3) development of the interview sched

ule; (4) identification of the sample population; 

(5) treatment of the data and selection of the statistical 

data; and (6) reporting of the data. 

Identification of the Problem 

This investigation of "the building principals' 

perceptions of the 1978 teacher strike in the Tucson Uni

fied School District is one of several dealing with the 

strike. Much support and direction for this particular 

study has been provided by the various doctoral students 

investigating the strike. This group has met extensivelY 

and offered mutual assistance in the clarification of the 

research needs. 

After a thorough consideration of the teacher 

strike under study and a search of the related literature, 

the perceptions and behaviors of the building principals 

before, during, and after the strike was identified as an 



aspect of the strike worthy of analysis. The study was 

then developed and researched accordingly. 

Search of Related Literature and 
Development of the Theoretical 

Framework 

After identifying the problem to be studied, a 
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search of the literature relating to the problem statement 

and subquestions was conducted seeking concepts relevant 

to strike behavior. These concepts were developed into a 

theoretical framework for organizing, analyzing, and sum-

marizing the data. The theoretical framework is discussed 

in Chapter 3. 

The Interview Schedule 

To implement the research study, an interview 

schedule was developed to explore the building principals' 

perceptions and behaviors regarding various aspects of the 

strike. A search of the literature in social and percep-

tual psychology, administrative theory, previous strike 

research, interviews with building principals, and consul-

tation with other doctoral students investigating the 

strike provided the background from which the interview 

schedule was developed. 

The interview schedule designed for this study is 

a two-phase instrument concerned with reported patterns 

of perceptions, attitudes and behaviors of the building 
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pLincipals involved in the 1978 Tucson Unified Scilool Dis-
1 

trict teacher strike. Phase one of the instrument is a 

Likert-type attitudinal scale designed to collect quanti-

tative data on the perceptions and attitudes of the prin-

cipal participants. [Phase two of the instrument is a 

comment section allowing respondents' clarifications on 

the attitudinal scale item. This is designed to collect 

qualitative data on the behaviors of the principal partic-

ipants. ] 

The instrument was designed to seek data relating 

to the statement of the problem and subquestions developed 

in Chapter 1. All data were collected during the field 

interviews. The instrument is divided into three major 

sections as follows: 

1. Section I--Dernographic Information: This section 

is designed to collect information on the respon-

dents' professional backgrounds. 

2. Section 2--Perceptions: This section is designed 

to obtain the perceptions of the principals and 

is divided into the following parts: 

a. Part 1-- Issues and Causes: This part of the 

interview schedule is designed to obtain bui1d-

ing principals' perceptions concerning the 

issues and causes of the strike. 

1. The interview schedule developed for this 
study is included as Appendix A. 
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b. Part 2~-Influences: This part of the inter

view schedule is designed to obtain the degree 

to which building principals felt teachers 

were influenced by others in their choice to 

either strike or not to strike. 

c. Part 3--Stresses: This part of the inter

view schedule is designed to obtain building 

principals' feelings of stress before, during, 

and after the strike. 

d.' Part 4--Relationships: This part of the 

interview schedule is designed to obtain the 

degree of change in the principal-teacher 

and significant others relationships before, 

during, and after the strike. 

e. Part 5--Post-strike Views: This part of the 

interview schedule is designed to obtain prin

cipals' perceptions of the outcomes of the 

strike. 

3. Section 3--Attitudes: This section of the inter

view schedule is designed to obtain building prin

cipals' attitudes on the act of striking in 

general. 

After the intervie\v schedule was developed, sample 

copies of the instrument were sent to the Tucson Unified 

School District for consideration and approval prior to any 



field research. The instrument was then field tested on 

three Tucson Unified School District principals who were 

in that position during the 1978 teacher strike. It was 

then modified on the basis of the information gained from 

the field test. 
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Requests for interviews were made by letter and 

confirmed by telephone. In each letter requesting an 

interview and at the beginning of each interview, permis

sion was sought to tape record the session for analysis at 

a later time. The results of each interview were prepared 

as a typed script. Most of the field interviews were con

ducted at the respective schools. At all times, anonymity 

was strictly observed. 

During the interview, each principal was given a 

copy of the attitudinal scale. The interviewer read each 

item while the interviewee followed on his own copy of the 

schedule. The interviewer then marked the rating scale 

pursuant to the principals' responses and tape-recorded 

comments on the items or made notes accordingly. A follow

up letter was sent to each principal thanking him for 

his participation. A copy of the dissertation abstract 

was also included. 

As anonymity was guaranteed all principals partic

ipating in this study, it is maintained in the following 

chapters. In discussing principal responses, a pseudonym 

was assigned to each participant. To provide as accurate 



a presentation as possible, both the sex and the building 

level; i.e., high school, junior high, or elementary of 

each principal are indicated. 

Identification of the Sample Population 

The sample of principals used in this study is a 
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volunteer sample from the population of all principals who 

were in that position during the strike. The sample is a 

volunteer sample as the principals to be interviewed were 

selected based on their willingness to participate. As 

the sample is a volunteer sample~ it is difficult to gen-

eralize to the population, as this sampling method is not 

as representative as other techniques. 

The sample used in this study is 40 building prin-

cipals who were principals during the strike. A sufficient 

number of principals were interviewed to adequately repre-

sent the population and maintain a representative ratio of 

high school, junior high, and elementary principals. 

Treatment of the Data and Selection 
of the Statistical Analysis 

Data for this study was derived from the interview 

schedule and was collected during field interviews. The 

data was collated and analyzed on the basis of the theoret

ical framework. Both the quantitative and qualitative 

findings are reported on the basis of this framework. 



23 

The quantitative data was collected by the respon-

dent's rating on a Likert-type attitudinal scale. Comments 

on the scale response constitute the qualitative data. 

This method was so designed as to gain maximum utilization 

of the field interview and served to more fully clarify 

the responses. 

According to recognized experts, "the best instru-

rnent available for sounding people's behavior, future 

intentions, feelings, attitudes, and reason for behavior 

would seem to be the structured interview coupled with an 

interview schedule that includes open-end, closed, and 

scaled items. The self-administered questionnaire 

has been used too much, and the structured interview too 

little" (Kerlinger, 1973, p. 488). Additionally, "the use 

of scale items in interview schedules is a development of 

great promise, since the benefits of scales are combined 

with those of interviews. We can include, for example, a 

scale to measure attitudes toward education in an interview 

schedule on the same topic" (Kerlinger, 1973, p. 485). 

The Likert-type scale developed for this study is 

a summated rating scale. As Kerlinger (1973, p. 496) 

stated: 

A summated rating scale (one type of which is 
called Likert-type scale) is a set of attitude 
items, all of which are considered of approxi
mately equal attitude value and to each of which 
subjects respond with degrees of agreement or 
disagreement (intensity). The scores of the 
items of such a scale are summed, or summed and 



averaged, to yield an individual's attitude score. 
As in all attitude scales, the purpose Of the sum
mated rating scale is to place an individual some
where on an agreement continuum of the attitude in 
question. 
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The data collected using the Likert-type attitudi-

nal was ordinal data. An analysis was made between the 

demographic information collected in Section 1 of the 

interview schedule and the attitudinal information col-

lected in Sections 2 and 3 of the interview schedule. 

Having done so, it was determined the data most lent itself 

to summary percentage indices. The quantitative data is 

presented accordingly in Chapter 4. 

This investigator recognizes the two most obvious 

limitations in the design of such a research methodology. 

One, attitudinal scales are difficult to work with as there 

is a great deal of random variation in the responses. TWO, 

as such scales are applicable to descriptive and not infer-

ential statistics, this condition limits the degree of 

statistical analysis. 

Reporting of the Data 

Following a search of the literature relating to 

the problem statement and building principals' strike 

behaviors, concepts were developed into a theoretical 

framework for analyzing and summarizing the data from 

strategic theoretical vantage points. 



Both the quantitative and qualitative data are 

reported based on this theoretical framework. 

Summary 

This chapter presented the design of the study. 
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The interview schedule was developed seeking reactions 

from building principals of the Tucson Unified School Dis

trict concerning their attitudes and patterns of percep

tions have been experienced before, during, and after the 

1978 teacher strike. 

Following the field research, the data were ana

lyzed and summarized on the basis of the theoretical 

framework constructed for this study. Answers to the sub

questions in the statement of the problem, Chapter 1, are 

discussed in terms of the theoretical framework, Chapter 

3, and reported in Chapter 4 and Chapter 5. A theoretical 

consideration of the data is discussed in Chapter 6 fol

lowed by conclusions and implications in Chapter 7. 



CHAPTER 3 

nIEORETICAL CONSIDERATIONS 

This chapter presents the theoretical framework 

used to analyze the data of the s·tudy. The chapter is 

divided into two parts. The first part introduces certain 

elements involved in the process of perception. The sec-

ond part presents a theoretical framework with which to 

better understand the perceptions, attitudes, and reported 

behaviors of building principals in the teacher strike 

under study. 

Introduction: Background Considerations 
Regarding Perceptual Psychology. 

The field of psychology has been traditionally 

regarded from one of two frames of reference (Combs et al., 

1976~ Child, 1973~ Postman and Weingartner, 1973; Avila, 

Combs, and Purkey, 1971; Kuenzli, 1971; Snygg and Combs, 

1949). The first of these is the external frame of refer-

ence which denotes the observation of people and their 

behaviors from the point of view of an outsider. One of 

its chief proponents, B. F. Skinner (cited by Sprinthall 

and Sprinthall, 1974, p. 208) "was not concerned with 

what goes on inside the organism, the organism's motiva-

tional or emotional state, or even its neurology," but 

26 



rather focuses on behavior from the standpoint of what a 

person does. 
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The second is the internal frame of reference 

which focuses on individual perceptions of events as per

ceived by the behaver. This frame of reference, often 

referred to as humanistic psychology, "draws its inspira

tion from one man--he is the late Abram Maslow" (Postman 

and Weingartner, 1973, p. 64). This frame of reference is 

concerned with the internal experiences of the individual. 

The humanists believe "that the behavior of men is largely 

governed by the structure of their ··benefits, Le., their 

feelings, their purposes, their attitudes, their percep

tions, etc." (Postman and Weingartner, 1973, p. 65). 

Thus, behavior can be studied from either the 

external or internal frame of reference. Each has been 

used to examine behavior from a different point of view and 

both have contributed to an understanding of human 

behavior, but by itself has proved incomplete (Kuenzli, 

1971; Child, 1973). The external frame of reference tends 

to overlook the internal feelings of the individual: "The 

object of study (individual) is looked at only as an object 

and is considered not for its own sake, but for the gener

alization that can be based upon it" (Child, 1973, p. v). 

The internal frame of reference is primarily concerned with 

the internal meanings and the perceptions of the individual 
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and "may forget the person in order to study the process 

within him" (Child, 1973, p. v). 

Because of the seemingly restricted concerns of 

both the external and internal frames of reference, a 

third, alternate approach to the study of behavior has 

been advanced. In 1949, Donald Snygg and Arthur Combs, in 

their book, Individual Behavior: A New Frame of Reference 

for Psychology, introduced a conceptual system which they 

referred to as a "new frame of reference" for studying 

behavior. In 1956, this "new frame of reference" was 

changed to what is commonly known as perceptual psychology. 

This conceptual system has gained acceptance from many 

leading psychologists such as Sidney M. Jourard, Earl C. 

Kelly, A. H.Maslow, and Carl Rogers (Welch, Tate, and 

Richards, 1978). 

In perceptual psychology, an attempt has been made 

to integrate the concepts of both the external and internal 

frames of reference to form a more viable approach to the 

study of human behavior. This integrated view is employed 

to understand man by studying the relationships between 

the external behavior of a person and his internal percep

tions. It is to this extent that the person is being 

studied more nearly in his entirety (Welch et al., 1978; 

Combs et al., 1976; Avila et al., 1971; Combs, 1962; 

Allport, 1960; Syngg and Combs, 1949). 



Perceptual Psychology: A Frame of Reference 
for Perceptions and Behaviors 

Combs (1962, p. 67), in Perceiving, Behaving, 
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Becoming: A New Focus for Education, described perceptual 

psychology as a frame of reference ·which: 

• • • seeks to understand man in dynamic terms. 
It looks at human beings, not only through the 
eyes of an outsider but also in terms of how things 
look from the point of view of the behaver himself. 
It is concerned with more than the forces exerted 
upon people from the outside. It seeks also to 
understand the internal life of the individual: 
his wants, feelings, desires, attitudes, values, 
and the unique ways of seeing and understanding 
that cause him to behave as he does. 

One of the basic principles underlying the percep-

tual frame of reference is that all behavior is a product 

of a person's perceptions. Perception is defined in this 

study as the significance given an event or object by the 

behaver. This definition of perception will be used rather 

than the traditional definition of perception, which is 

"an event in the person or organism primarily controlled 

by the excitation of sensory reCeptors due to the presence 

of a stimulus" (Combs et al., 1976, p. 16) and does not 

allow for the significance of the individual's perception 

of that stimulus. Combs went on to point out the impor-

tance of perception when he stated, "The differentiation of 

an idea or concept just as the differentiation of a scent, 

a sound, or printed words on a page are involved in some 

measure of personal meaning on the part of the person/ 

perceiver" (Combs et al., 1976, p. 17). Further, "Each 
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individual will interact with or respond to the situation 

in terms of what it means to him" (Combs et al., 1976, p. 

18) • 

Combs' basic postulate in the perceptual frame of 

reference is that "all behavior, without exception, is 

completely determined by and pertinent to the perceptual 

field of the behaving organism" (Combs et al., 1976, p.18). 

This perception, however, is a totally individualistic 

experience. "Our activities may seem irrational to other 

people looking at our behavior from an external, objective 

point of view because they do not experience things as we 

do" (Combs et al., 1976, p. 18). Additionally, "however 

capricious, irrelevant and irrational our behavior may 

appear to an outsider, from our point of view at the 

instant of that behavior, it is purposeful, relevant, and 

pertinent to the situation as we understand it" (Combs 

et al., 1976, p. 20). Thus, any attempt to understand, 

predict, or respond to an individual's behavior must be 

done in terms of understanding his perceptions. 

Another significant aspect of understanding indi

vidual perception is recognizing the uniqueness of that 

perception. "People do not behave according to the facts 

as others see them. They behave according to the facts 

as they see them" (Combs et al., 1976, p. 20). What 

governs behaviors from this point of view are the person's 

unique perceptions of himself and the meanings events have 



for him. "We are governed by perceptions in everything 

we do from the simplest to the most complex of behaviors. 

We do not step out in the street unless we believe the 

cars will stop" (Avila et al., 1971, p. 9) • 

The behaver tends always to act according to the 

"facts" as he perceives them. Given a person's unique 

perceptions, the meanings things have for him may not 

coincide with any other person's observation of the same 

Phenomenon. As Avila et ale (1971, p. 82) observed: 

A fact is not what is; a fact for any person is 
what he believes is so. If Joe Green"believes 
his boss is unfair, he behaves as though he were. 
Whether Joe's boss is really unfair in the eyes 
of other people has little or nothing to do with 
the matter. As Joe thinks, he behaves. He can 
behave only in terms of what seems to him to be 
the fact of the matter. So far as Joe's behavior 
is concerned, the real facts as they appear to 
an outsider are irrelevant and immaterial. 

The behavior of each person is invariably purposeful and 

relevant to him at the moment of action. Such behavior 

may seem irrelevant to an outsider, but the situation as 

it appears to others is not the cause of one's behavior. 
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Each person behaves with reference to any situation 

in terms of how he perceives that situation. "People do 

not react to situations; they react to their perceptions of 

situations. Therefore, a person's behavior in a situation 

is not a direct action to the situation, but rather to the 

person's perception of the situation" (Nevill, 1977, p. 

52) • 
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Relationships 

Individual perceptions which directly affect behav

iors are closely related to relationships. Combs et al. 

(1976, pp. 367-68) defined relationships as the need "to 

feel a sense of oneness with things and people; to iden

tify with others." They saw relationships as meeting the 

"basic human need for adequacy and self-fulfillment" 

(Combs et al., 1976, p. 341). Given that people are moti-

vated from their own points of view, how individuals relate 

to others, either successfully or not, is governed by 

their perceptions. These perceptions determine relation

ships in that "individuals tend to seek adequacy through 

identification with people seeking need satisfaction in 

ways similar to their own" (Combs et al., 1976, p. 343). 

The individual's perceptions also will dictate 

the nature of those relationships. "The maintenance and 

enhancement of self becomes extended to those with whom we 

are identified and the satisfaction of our needs becomes 

almost indistinguishable from the satisfaction of theirs 

too" (Combs et al., 1976, p. 26). 

Self-concept and Perceptions 

The self-concept is one of the most significant 

factors affecting perceptions. Each person tends to per

ceive that which is congruent with his concept of self. 

Studies have shown that persons with positive self-concepts 
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are likely to behave in ways that cause others to perceive 

them in a more positive manner r~an persons having a nega

tive self-concept. The existence of positive self-concept 

often contributes in creating behavior of a more mature 

fashion. This viewpoint is reflected in the writings of 

many psychologists, including Allport, Avila, Combs, 

Kelly, Maslow, Nevill, Purkey, Jourard, and Rogers. The 

literature suggests that persons who have a positive self

concept tend overall to be more adequate than those who 

do not. 

The Perceptual Field 

As previously mentioned, all behavior is a function 

of a person's perception. The" (act or state of) percep

tion is seldom, if ever, the acquiring of just a single 

perceptual belief; it is rather the acquiring of more or 

less large set of such beliefs" (Pitcher, 1971, p. 72). 

Each perceptual belief is amassed together with all other 

perceptions to form each person's personal field of mean

ings. This field is called the perceptual field. It "is 

simply the world of naive, bnmediate experience in which 

each individual lives, the everyday situation of self and 

surroundings which the unsophisticated person takes to be 

real" (Kuenzli, 1971, p. 14). The perceptual field is 

responsible for the behavior of each 'person. 
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The perceptual field consists of its ground and 

figure. The ground is the total perceptual field observed 

by the behaver. The figure is something within the ground 

that is meaningful. Anything in the perceptual field and 

ground can be a figure, i.e., objects, events, feelings, 

and ideas. The meaning of any event is a result of the 

relationship of any meaningful item (figure) to the 

totality observed (ground). This relationship is called 

the figure-ground relationship by Gestalt psychologists 

(Collings and McBurney, 1977; Combs et al., 1976; Sargent 

and Stafford, 1965). 

The figure-ground relationship and its effects 

upon behavior is illustrated below in an experience at a 

ITOvie theater: 

Entering the theater, we perceive the screen and 
its contents as ground, the aisle and the seats 
as figures. Having found a seat, we perceive 
the screen somewhat more precisely as we make 
ourselves comfortable. At this stage we are 
still aware of our surroundings, of the edge of 
the screen, even of the screen as a screen. 
Shortly, however, if the picture is a good one, 
the images on the screen move into exclusive 
figures so that we lose practically all awareness 
of the ground surrounding us. We may even feel 
so "alone" with the images on the screen that 
we cry unabashedly--something we might not do if 
all strangers around us were clearly in figure 
(Combs et al., 1976, p. 30). 

Within the perceptual field, figures emerge and 

recede from the ground as the attention of the perceiver 

shifts. The perceiver constantly searches his perceptual 

field for meaningful items in confromity to his needs and 
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the activity he is pursuing. This search tends to cause 

a change in his perceptual field by the rise of characters 

into "figure" and the consequent lapse of others into 

"ground." This process is described by Combs et al., 

(1976, p. 2) as "the emergence of figure from ground • . . 
of increased awareness of details called differentiation." 

It is through differentiation that perceptual 

change can affect behavior. Sometimes the differentia

tions become so significant in affecting behavior that 

they can serve as tentative guidelines in predicting what 

a person will or will not do in a given circumstance 

(Combs et al., 1976: Kuenzli, 1971). 

Differentiation and its effects upon behavior is 

illustrated in the following example where the field and 

behavior of a motorist who is testing his brakes is com

pared with that of a motorist who is stopping to avoid an 

imminent accident. "In the first case the figure is rather 

diffuse and includes some awareness of his tires: conse

quently, the driver brings the car to a stop in a way that 

will not damage the tires. • •• In a real emergency, how

ever, the object to be avoided and the need for stopping 

stand out so sharply that his concern for tires drops into 

ground, and the brakes are applied with violence and 

decision" (Combs et al., 1976, p. 29). 

The perceptual field widens (opens) and narrows 

(closes) depending on the immediate concerns of the person. 
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The perceptual field tends to widen when the person is 

relaxed and unrestricted. The field tends to narrow when 

the person's concerns are intense and it seems necessary 

to concentrate upon a particular perception (Nevill, 1977; 

Combs et a1., 1976). The narrowing and broadening of the 

perceptual field will "influence the perceptions possible 

and control the likelihood of change in ways of perceiving 

and behaving" (Avila et a1, 1971, p. 106). The extent 

to which information is perceived tends to depend upon the 

degree to which the perceptual field is open or closed. 

The more closed the belief system, the greater will be the 

influence on behavior of outside authority, rather than 

intrinsic desire. An open perceptual system assists the 

behaver to perceive events from a much broader perspective, 

thus tending to permit more options from which to choose 

(Rokeach, 1960). 

It should be noted that the narrowing of the per

ceptual field is not necessarily undesirable. On the 

contrary, concentration on a particular perception is 

often desirable and necessary, as it frequently facili

tates the completion of tasks and the achieving of personal 

goals. The narrowing of the perceptual field is in some 

instances an absolute necessity. An example of such 

occurs when a driver notes a pedestrian about to step into 

the path of his moving vehicle. There is no time to think 

of the surrounding world (ground). There must be an 
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instantaneous and exclusive awareness of the pedestrian, 

and the driver needs to react at once. 

Unfortunately, some people tend to carry the con-

centration of perceptions to extremes. They seek so 

actively for money, admiration, and ,personal feelings of 

power over people and events that they tend to overlook 

important values and principles of effective social inter-

relationships (Nevill, 1977). 

The Affect of Stress and Threat 
upon Perceptions 

Psychologists have noted that when persons are , 

under stress or threat, two negative effects upon percep-

tion occur. The first is the narrowing of the perceptual 

field to the extent that needs are strongly affected. The 

second is the tendency for the individual to more vigor-

ously defend existing perceptions. 

The first effect, where needs are affected by a 

narrowing of the perceptual field, is like looking through 

a tunnel. The object of threat or stress is an exclusive 

figure which is clearly seen at the end of the tunnel, 

while surrounding events are disregarded. This type of 

perception is called "tunnel vision." 

The degree of tunnel vision will depend upon the 

significance of the threatening event. "The more threaten-

ing a situation is to a person, the more closed his belief 

system will become" (Rokeach, 1960, p. 37). Avila et ale 
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(1971, p. 106) observed that "if the threat is very great, 

attention becomes sharply focused on the threatening event, 

to the exclusion of all else." 

The behavior of persons under stress and threat 

tends to be rigid and inflexible, as the individual experi-

ences an inability to perceive from a broad perspective. 

The conditions leading to such a narrowing of perception, 

with its attendant exclusive figure, results in a loss of 

all awareness of the surrounding ground. This then, tends 

to produce non-adaptive behavior as well as decrease per-

sonal efficiency and problem-solving ability ~alsh, 1979; 

Combs et al., 1976; Combs 1962; McNerney, 1974; Avila 

et al., 1971; Allport, 1960; Kuenzli, 1971). "Experience 

of threat seems also to be accompanied by rigidity in the 

sense of intolerance of ambiguity; that is, people under 

stress seem less able to cope with ambiguous or unsolved 

problems" (Combs et al., 1976, p. 244). 

The second effect of stress and threat upon per-

ceptions is that "persons are forced into more rigid 

defenses of their existing perceptions" (Combs et al., 

1976, p. 358). Avila et ale (1971, p. 107) commented on 

this latter effect of stress as follows: 

People in the midst of argument do not hear what 
what others are saying. Children dig in their 
heels and refuse to cooperate. Grown men become 
stubborn. • • • Almost everyone is aware that 
when he feels threatened, his first reaction is 
to defend himself in every way he can. What is 
more, the greater the degree of threat to which 



he is exposed the more tenaciously he holds to 
the perceptions, ideas or practices he already 
has. Under the experience of threat, people 
find it almost impossible to change. 
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Kuenzli (1971, p. 44) noted that "threat produces 

defense. The self-concept, as it exists at the time, is 

defended more vigorously and is less capable of change and 

growth. " 

Inferences from Information 
Obtained from the Behaver 

The observations of a person concerning his behav-

ior are extremely useful. "What a person has to say about 

himself is valuable data" (Avila et al., 1971, p. 54). 

His feelings, attitudes, concerns, or description of events 

will give great insights into the nature of his perceptual 

field. Given such information, it is possible to infer 

the factors which may have produced them and accordingly 

be able to better understand and predict the behaviors 

caused by those factors. This information can prove use-

ful in helping to find adequate solutions to events and 

problems (Combs et al., 1976~ Avila et al., 1971~ Laing, 

Phillipson, and Lee, 1966). 

Theoretical Framework 

In that which follows, a set of concepts drawn 

from the literature are presented which seem to be 

significant in analyzing the perceptions, attitudes, and 



behaviors of the participants under study in a teacher 

strike. 

Perceptions 

1. All behavior is a produc·t of an individual's 
perception. 
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As previously discussed, all behavior is a p!Oduct 

of an individual's perception. Perception is defined as 

the significance given an event or object by the behaver. 

Personal meaning associated with these perceptions will 

affect"the actions of the behaver. Any attempt to under-

stand behavior must be done within the framework of the 

behaver's perceptions. These perceptions are unique to the 

individual. An outsider's perceptions of the situation 

will tend not to affect the perceptions of the behaver or 

his actions. 

Empathy 

2. Effective relationships require . sensitivity 
to the other person's perceptions. 

Perhaps the most important ingredient in the devel-

opment of effective relationships is empathy. Empathy is 

"the ability to identify with other people" (Dale, 1974, 

p. 21). Avila et ale (1971, p. 58) commented on empathy as 

"the capacity to place one's self in another's shoes, to 

perceive as he does." 
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Much of the misunderstanding among people and most 

of the breakdown in human interaction seems due to a fail

ure to effectively understand how the II facts II of the situa

tion appear to the other person. liTo deal effectively with 

other people, whether across the lunch table or across the 

diplomatic conference table, requires a sensitivity and an 

understanding of hO\,l things seem to the other fellow" 

(Combs, 1962, p. 72). 

Behavior is a product of personal meaning and is a 

selective process. Accordingly, each person tends to be 

preoccupied with that which seems significant to him. In 

preoccupied with that which seems significant to him. In 

his selective concentration, he often fails to perceive 

what is important to the other person. This is often the 

basis of the breakdown in communication. What people see, 

think, and hear is determined by what they think is impor

tant (Avila et al., 1971). 

Rogers (1961, p. 18) expressed the value he places 

on empathy as follows: "I have found it of enormous value 

when I can permit myself to understand another person. 

• •• If I let myself really understand another person I 

might be changed by that understanding. And we all fear 

change. • • • It is not an easy thing to permit oneself 

to understand an individual, to enter thoroughly and com

pletely and empathetically into his frar.1e of reference." 



Stud~es show that persons who are empathetic in 

their relationships are more effective in their dealings 
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with others (Dale, 1974; Anderson and Van Dyke, 1972; 

Stahl, 1962; Sartain and Baker, 1972). sartain and Baker 

(1972, p. 214) commented on the effectiveness of empathy 

in effective social relationships, as follows: "Super-

visors should empathize • • • as much as possible about 

the facts of the situation (and feelings are facts, too) 

and handle them in the wisest, most efficient and most 

ethical manner. Empathy, then, is a means to the end of 

effective motivation toward worthwhile goals, and effective 

cooperation with others in the attainment of these goals." 

Adequacy/Self-concept 

3. Persons whose sense of adequacy is challenged 
or threatened by attempts at manipulation and 
control tend to retaliate. 

The behavior of each person is a result of his 

constant quest for personal adequacy (self-concept). 

Personal adequacy is "the urge to expand, extend, develop, 

mature--the tendency to express and activate all the capac-

ities of the organism or self ll (Rogers, 1961, p. 351). 

Maslow (1971) described the growth principle as IIself-

actualization." He observed that each person appears to 

be in the process of actualizing his potentialities, which 

suggests llworking to do well the thing one wants to do. 

To become a second-rate physician is not a good path to 
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self-actualization. One wants to be first-rate or as good 

as he can be" (Maslow, 1971, p. 48). 

A person's need for adequacy tends to provide the 

direction and drive for his actions. If this drive is 

challenged or. threatened by attempts at manipulation and 

control, he might experience stress. As previously dis-

cussed, a person under stress tends to experience a narrow-

ing of his perceptual field, often thus disposing him to 

behave in less flexible ways. If this continues, the 

behaver tends to retaliate in defense of self and in 

defense of existing perceptions. 

Powers (1973, p. 65) considered the possible con-

sequences of stress~producing social conditions when he 

observed: "Attempts to manipulate and control behavior 

without regard for the internal determinants of that 

behavior will inevitably lead to conflict. If a person's 

sense of adequacy is challenged or threatened by attempts 

at manipulation and control, he may retaliate in similar 

fashion." 

Relationships 

4. Individual perceptions which directly affect 
behavior are closely related to relationships. 

Given that people are motivated from their own 

points of view, how individuals relate to others, either 

successfully or not, is governed by their perceptions. 
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These perceptions determine relationships in that "indi-

viduals tend to seek adequacy through identification with 

people seeking need satisfaction in ways similar to their 

own" (Combs et al., 1976, p. 343). 

The individual's perceptions also will dictate the 

nature of those relationships. "The maintenance and 

enhancement of self becomes extended to those with whom 

we are identified and the satisfaction of our needs 

becomes almost indistinguishable from the satisfaction 

of theirs too" (Combs et al., 1976, p. 267). 

stress 

5. Persons under stress tend to undergo a narrowing 
of perceptions, behaving in less flexible ways. 

In an earlier section of this chapter, it was indi-

cated that a person who is under stress or threat has at 

least two negatives with which to contend. The first of 

these effects is a narrowing of the perceptual field to 

the extent that needs are strongly affected. The second 

effect is a tendency for the individual to more vigorously 

defend his perceptions. 

Regarding the narrowing of the perceptual field, 

whatever seems stressful or threatening seems to demand 

increasing attention from the behaver. This tends to pro-

duce a certain degree of tunnel vision suggesting that the 

object of stress or threat is becoming an exclusive 
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consideration in the behaver's perceptual field. As this 

process continues, surrounding events or objects seem to 

fade into the background. 

The more stressful or threatening a situation 

becomes, the more the person's attention becomes focused 

on the situation, often to the exclusion of all else. 

This narrowing of the perceptual field seems to make it 

more difficult for the behaver to perceive events from a 

broader perspective, thus his behavior tends to become less 

flexible. This has a tendency to diminish the person's 

sense of adequacy, thus affecting his ability to solve 

problems and function in an efficient manner. 

The second effect of stress and threat is that a 

person is forced into more rigid defenses of already exist-

ing perceptions and thus becomes less capable of change and 

growth. A frequent result is a communication breakdown and 

diminution of effective social relationships. 

Perceptual Framework 

6. Persons in both management and labor positions 
need to work toward adequate social relationships 
through the development of positive and produc
tive perceptual and behavioral frameworks. 

Effective relationships have a greater chance to 

develop when there is an overlapping of the perceptual 

fields of all persons in interaction with each other. 
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Such an overlap increases the opportunity for respective 

understanding in turn can lead to more adequate relation

ships. 

Likert (1951, p. 171) summarized a number of 

studies of motivation and morale in industry. He concluded 

that workers have two primary sets of interest. First, 

workers want "ego recognition," which includes credit for 

work done, economic security, praise, and many other means 

of building self-esteem. Second, workers want "affilia

tion with the group," which includes pleasant relations 

with the foreman, a sense of participation in teamwork, 

and foremost, the satisfaction of conducting themselves 

in terms of the values and normative expectations prevail

ing within the group of co-workers. 

One's need for recognition and satisfactory working 

relationships is significant. "In industry, and probably 

in any other form of human association, men wish to pre

serve their self-esteem, their self-love, and simultane

ously wish to have warm affiliation relations with their 

fellows" (Allport, 1960; p. 171). 

Summary: Theoretical Considerations 

This section summarizes the concepts developed in 

this chapter. Following that, the theoretical framework 

to be used in organizing, analyzing, and reporting the 

data is outlined. 
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Perceptual Frame of Reference 

The perceptual frame of reference suggests that 

behavior is a product of perceptions and that people tend 

to behave in terms of the personal meanings' existing for 

them at the moment of action. People do not behave accord

ing to the "facts" as they appear to others but behave 

according to the "facts" as they perceive them to be. 

Further, perceptions are significantly affected by the 

experiences and self-concept of the behaver. 

Each person's need for adequacy provides the 

direction and drive for his actions. His actions, as he 

sees them, are always purposeful, relevant, and pertinent. 

The perceptual field of each person will determine 

his behavior. The perceptual field consists of "figure" 

and "ground." The figure is something wi thin the ground 

that is meaningful. The ground is the total perceptual 

field observed by the behaver. The figure emerges and 

recedes from the ground as the attention of the perceiver 

shifts. The perceptual field broadens and narrows, depend

ing on the immediate concerns of the person. For the 

behaver to consciously change his behavior patterns neces

sitates some change in his perceptions. 

Theoretical Framework: Outline 

The following is a condensed outline of the theo

retical framework to be employed in this study. 



1. Perception. All behavior is a product of an 

individual's perception. 

2. Empathy. Effective relationships require sensi

tivity to the other person's perceptions. 

3. Adequacy/Self-concept. Persons whose sense of 

adequacy is challenged or threatened by attempts 

at manipulation and control tend to retaliate. 

4. Relationships. Individual perceptions which 

directly affect behavior are closely related to 

relationships. 

5. Stress. Persons under stress tend to undergo a 

narrowing of perceptions, behaving in less 

flexible ways. 
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6. Perceptual Framework. Persons in both management 

and labor positions need to work toward adequate 

social relationships through the development of 

positive and productive perceptual and behavioral 

frameworks. 



CHAPTER 4 

PRESENTATION OF QUANTITATIVE DATA 

The purpose of this chapter is to present the quan

titative data obtained during the field interviews with the 

building principals. The data is presented in the follow

ing order: (1) Participation Data; (2) Demographic Data; 

(3) Perception Data including Part 1: Issues and Causes, 

Part 2: Influences, Part 3: Stresses; Part 4: Relation-

ships, and Part 5: Post-strike Views; and (4) Attitude 

Data. The interview schedule is included as Appendix A. 

Section 1: Participation Data 

Section 1 of the interview schedule was designed 

to collect demographic data on the principal participants. 

After securing permission from the Tucson Unified School 

District to proceed with this study, all principals who 

were principals during the 1978 teacher strike were sent 

a letter requesting their voluntary participation in this 

study. All correspondence pursuant to the field interviews 

is included as Appendix B. Follow-up telephone calls were 

made to ,each principal to confirm his willingness to par

ticipate. Forty principals were then interviewed using the 

method detailed in Chapter 2. A summary of the total prin

cipal population and participation is shown in Table 1. 

49 



Table 1. Participation of Tucson Unified School District 
principals by total population 

50 

Percentage of 
Populationa Item Total 

Principals (N) 
40 40.4 participating 

New in position 32 32.3 as of 1982 

Unavailable 13 13.3 

Refused participation 12 12.12 

Not contacted 2 2.0 

Total number of 99 100.12 principles in 1978 

a. In this table as well as all following tables, 
percentages may not total 100% due to the rounding off of 
percentage figures. 
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Description of Total Population 

In the 1978-79 school year, the Tucson Unified 

School District had 99 building principals. (In 1982, the 

District had 100 principals due to a variety of administra

tive changes including the opening of a new elementary 

school.) Using the 1978-79 figure, a total of 40 princi

pals or 40.4% agreed to participate in this study. An 

analysis of this group (N) is included in this chapter. 

A total of 32 principals or 32.3% of the principals 

currently in the District are new administrators or held 

another position at the time of the 1978 teacher strike. 

Accordingly, these principals were not eligible for par

ticipation in this study. 

Thirteen principals or 13.3% were unavailable at 

the time the field interviews were conducted. Reasons 

provided by this group of unavailable principals were: 

(1) participation on the 1982 District negotiation team, 

(2) medical absence, and (3) work load indicated by the 

Fhrase "too busy." 

Twelve principals or 12.12% directly refused to 

participate in the study. An analysis of this group is 

included in Chapter 7. Finally, two principals or 2.0% 

were not contacted for participation as the N of 40 had 

subsequently been satisfied. 

In summary, the total available principal popula

tion for participation in this study was 42 because 57 were 
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new to the position, were unavailable, or refused partici-

pation. Accordingly, the N of 40 for this study repre-

sents 95.2% of the total available principal population., 

Analysis of Principal Participants 

Of the 40 participating principals, care was taken 

to ensure there was an adequate representation of the high 

school, junior high, and elementary schools in the District. 

A summary of this analysis is included as Table 2. 

Table 2 indicates that six high school principals 

or 15% of the N were interviewed. This figure represents 

60% of the secondary schools in the District. 

Five junior high principals or 12.5% of the N were 

interviewed. This represents 31.2% of the junior high 

schools in the District. 

Table 2. Analysis of principal participants by school 
level. -- N = 40: 1978-79 = 99; 1981-82 = 100. 

Percent 
Percent Total Schools of Total 

Level Number of N on that Level Schools 

High School 6 15 10 60.0 

Junior High 5 12.5 16 31.2 

Elementary 29 72.5 73 39.7 

Total 40 100 99 



Finally, 29 elementary principals or 72.5% of the 

N were interviewed. This total represents 39.7% of the 

elementary schools in the District. 

Demographic Data 

Table 3 summarizes the age, sex, and educational 

level of the 40 principal participants. As indicated in 

Table 3, 35 or 87.5% of the participants were male; five 

or 12.5% were female. 

Table 3. Principal participants--demographic data: 
sex/age/education level 
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Number Percent 

Sex 

Male 
Female 

Total 

Age 

41-45 Years 
46-50 
51-55 
56-60 
60-65 

Total 

Education Level 

MA + 30 
MA + 45 
MA + 60 
Doctorate 

Total 

35 
5 

40 

7 
4 

11 
15 

3 
40 

11 
13 
11 

5 
40 

87.5 
12.5 

100.0 

17.5 
10.0 
27.5 
37.5 

7.5 
100.0 

27.5 
32.5 
27.5 
12.5 

100.0 



54 

Most of the principals, 29 or 72.5%, were 51 years 

of age or older. Eleven principals or 27.5% were in the 

4l-50-year age range. Thus, most of the principals 

involved in the 1978 teacher strike were those principals 

in the District with the most seniority in terms of age. 

The minimum educational level of the participating 

principals was MA + 30. Eleven principals or 27.5% were 

in this category. Thirteen principals or 32.5% have a 

MA + 45. The MA + 60 category included 11 or 27.5% of the 

principal participants and five or 12.5% hold a doctorate. 

Table 4 summarizes administrative experience of 

the participants. Thirty-three principals or 82.5% had no 

administrative experience outside the Tucson Unified School 

District system. Six principals or 15% of the participants 

had 1-5 years' experience outside the District and one of 

the principals or 2.5% had 6-10 years of experience outside 

the District. Thus, most of the principal participants 

have been in the District for the duration of their admin

istrative career. 

Administrative experience inside the District 

varied more. Nine principals or 22.5% have been in the 

District 6-10 years. Fifteen or 37.5% of the principals 

had 11-15 years' experience in the District and six princi

pals or 15% had 16-20 years' experience. Seven principals 

or 17.5% had 21-25 years with the District and three or 

7.5% have been administrators in the Tucson Unified School 
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Table 4. Principal participants demographic Data: 
administrative experience. -- N = 40; Percent 
in percent of N. 

Administrative 

0 years 
1-5 
6-10 

Total 

Administrative 

6-10 years 
11-15 
16-20 
21-25 
26-30 

Total 

Experience 

Experience 

Number 

Outside 

33 
6 
1 

40 

Inside 

9 
15 

6 
7 
3 

40 

District 

District 

Years Principal in District 

1-5 years 
6-10 

11-15 
16-20 
21-25 
25-30 

Total 

3 
13 
13 

4 
6 
1 

40 

Years in Position at Time of Strike 

1-5 years 
6-10 

11-15 
Total 

29 
8 
3 

40 

Percent 
of 

Total 

82.5 
15 

2.5 
100.0 

22.5 
37.5 
15 
17.5 

7.5 
100.0 

7.5 
32.5 
32.5 
10 
15 

2.5 
100.0 

72.5 
20 
7.5 

100.0 
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District for 25-30 years. This summation suggests that 

most participating principals had an extensive administra

tive background. 

Of those with administrative experience inside the 

District, nearly all of their experience had been as a 

principal. As summarized in Table 4, there is no signifi

cant difference between administrative experience in the 

District and experience as a building principal. 

Most of the principals, 29 or 72.5%, had been the 

building principal at their respective schools for 1-5 

years before the strike. Thus, most of the principals were 

not new to the position at the time of the strike. Fur

ther, eight principals or 20% were principals for 6-10 

years at their respective schools prior to the strike. 

Three principals or 7.5% were in that position for 11-15 

years before the strike. 

Table 5 summarizes the teaching experience of the 

principal participants. The largest percentage, 42.5% or 

17 principals, taught for 6-10 years. Eight principals or 

20% taught for 1-5 years and the same' number taught for 

11-15 years. Five principals or 12.5% reported 14-20 

years of classroom experience. 

Sixty-five percent or 26 principals taught at the 

elementary level. Nine principals or 22.5% noted classroom 

experience at the 7-8 grade level and five or 12.5% of the 

principals were secondary teachers. Of the principals who 



Table 5. Principal participants--demographic data: 
teaching experience. -- N = 40; percent in 
percent of N. 

Number 

Total Years Teaching Experience 

1-5 years 
6-10 

11-15 
16-20 
21-35 

Total 

Teaching Level 

1-3 
4-6 
7-8 
9-12 

Total 

Teaching Fields 

Elementary 
Physical Education 
Social Studies 
Math 
Science 
English 

Total 

8 
17 

8 
5 
2 

40 

6 
20 

9 
5 

40 

26 
3 
3 
3 
1 
4 

40 

57 

Percent 
of 

Total 

20.0 
42.5 
20.0 
12.5 

5.0 
100.0 

15.0 
50.0 
22.5 
12.5 

100.0 

65.0 
7.5 
7.5 
7.5 
2.5 

10.0 
100.0 
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had 7-12 years experience, three or 7.5% were physical 

education teachers. This same number taught social stud

ies and mathematics, respectively. One principal or 2.5% 

reported experience as a science teacher and four princi

pals or 10% were English teachers. 

Summary: Participation/Demographic Data 

The list below summarizes some of the more sig

nificant information concerning the participation and 

demographic data. 

1. The N of 40 represents 95.2% of the available 

principal population. 

2. Thirty-five or 87.5% of the principal participants 

were male. 

3. Twenty-nine or 72.5% of the principal participants 

were at the MA + 45 or above educational level. 

4. Thirty-three or 82.5% of the principal participants 

had no administrative experience outside the 

Tucson Unified School District. 

5. Twenty-nine or 72.5% of the principal participants 

were principals at their respective schools 1-5 

years prior to the strike. 

6. Twenty-five or 62.5% of the principals taught 1-10 

years. Of the nonelementary teachers, the subject 

areas of physical education, social studies, mathe

matics, science and English were represented. Of 
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these areas, four or 10% of the principals taught 

English. 

Section 2: Perception Data 

Section 2 of the interview schedule was designed 

to collect data on the principals' perceptions of various 

aspects of the strike. This section is divided into five 

parts: (1) Issues and Causes, (2) Influences, (3) Stresses, 

(4) Relationships, and (5) Post-strike Views. Data were 

collected during the field interviews through the princi

pals' responses on a 3D-item Likert-type attitudinal 

scale. The attitudinal scale items were ranked using the 

following criteria: strongly agree, agree, somewhat agree, 

uncertain, somewhat disagree, disagree, and strongly dis

agree. Each principal participant was asked to rate the 

items pursuant to his perception as the building principal 

during the strike. 

The data are presented in the following form: each 

attitudinal scale item is presented followed by tables 

which summarized the results. Accompanying each table is 

a discussion of the data. 

The tables are designed to represent the most sig

nificant demographic data. Responses to the scale items 

are reported by the categories: male/female principal 

participant response, percentage total of in group, and 

percent total of group. The in-group totals are those 
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high school principal participants. The group totals are 

those responses in percentages of the total N or 40 prin-

cipal participants. These categories were selected after 

considering the other demographic data such as age, educa-

tional level, or prior administrative experience. No other 

categories seemed to significantly affect the response of 

the principal participants. 

As this study is one of a series on the Tucson 

Unified School District strike, the results of certain 

parallel items on the interview schedule will be compared 

to previous strike research. This particular analysis 

lends itself most appropriately to Barbery's (1980) 

research which summarized the perceptions of 1,728 or 63% 

of the teachers in the Tucson Unified School District. 

This allowed, to a certain degree, a comparison of the 

principals and teachers' strike perceptions. 

Part 1: Issues and Causes 

Item 1: The strike was a result of the way the 
School Board and the District office 
handled the issues. 

Table 6 summarizes the principals' responses to 

Item 1 of the interview schedule. It is interesting to 

note that 28 or 70% of the principal participants somewhat 

to strongly agreed that the strike was a result of· the way 

the School Board and the District office handled the issues. 

This perception of the principals compared significantly 
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Table 6. Response to Item 1 (Section 2, Part 1) : liThe 
strike was a result of the way the school board 
and the District Office handled the issues" by 
the total sample population 

Level 

Junior High 
Elementary High School Total 

Stron21:i A2ree 

Male 2 1 0 3 
Female 1 0 0 0 
% Total of in group 6.9 2.0 0.0 
% Total of group 5.0 2.5 0.0 7.5 

Agree 

Male 8 0 2 10 
Female 1 0 0 1 
% Total of in group 31. 0 0.0 33.0 
% Total of group 22.5 0.0 35.0 27.5 

Sanewhat A~ee 

Male 9 1 1 
Female 2 0 1 3 
% Total of in group 38.0 20.0 33.3 
% Total of group 27.5 2.5 5.0 35.0 

Uncertain 

Male 0 0 0 0 
Female 0 0 0 0 
% Total of in group 0.0 0.0 0.0 0.0 
% Total of group 0.0 0.0 0.0 0.0 

Somewhat Disagree 

Male 4 2 ] 7 
Female 0 0 0 0 
% Total of in group 13.8 40.0 16.6 
% Total of group 10.0 5.0 2.5 17.5 

Disa2ree 

Male 2 0 1 3 
Female 1 0 0 1 
% Total of in group 10.3 0.0 16.6 
% Total of group 2.5 0.0 2.5 10.1 

stron21:i Disagree 

Male 0 1 1 
Female 0 0 0 
% Total of in group 0.0 20.0 
% Total of group 0.0 2.5 2.5 
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to earlier research that indicated 78.5% of the teacher 

participants also agreed with this item (Barbery, 1980). 

It is significant to note that no one responded 

in the uncertain category, indicating this item solicited 

a definitive response. Twelve of the participating prin-

cipals or 30% somewhat to strongly disagreed with this 

item. Of this group, only one or 2.5% was a female prin-

cipal. 

Item 2: The major issue of tile strike was 
salary. 

The responses to Item 2 are summarized in Table 7. 

Twenty-three principals or 57.5% somewhat to strongly 

agreed the major issue of the strike was salary. This 

conflicted with earlier research that reported only 34.9% 

of teacher participants identified salary as a major strike 

issue (Barbery, 1980). 

On this item, two principals (one male and one 

female), or 5%, "responded as uncertain. This would seem 

to indicate that these principals were not aware of the 

teachers' perceptions to any degree. Fifteen or 37.5% of 

the principal participants somewhat to strongly disagreed 

with this item. An analysis of the major issues of the 

strike identified by this group during the field interviews 

is included in Chapter 5. 



Table 7. Response to Item 2 (Section 2, Part 1): 
major issue of the strike was salary" by 
total sample population 

Strongly Agree 

Male 
Female 

Agree 

% Total of in group 
% Total of group 

Male 
Female 
% Total of in group 
% Total of group 

Sanewhat Agree 

Male 
Female 
% Total of in group 
% Total of group 

uncertain 

Male 
Female 
% Total of in group 
% Total of group 

Somewhat Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Strongly Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Elementary 

o 
2 
6.4 
5.0 

8 
o 

27.6 
20.0 

6 
1 

24.0 
17.5 

L 
1 
6.8 
5.0 

4 
o 

13.8 
10.0 

2 
1 

10.3 
7.5 

3 
o 

10.3 
7.5 

Level 

Junior 
High 

1 
o 

20.0 
2.5 

o 
o 

0.0 
0.0 

1 
o 

20.0 
2.5 

o 
o 
0.0 
0.0 

2 
o 

40.0 
5.0 

o 
o 
0.0 
0.0 

1 
o 

20.0 
2.5 

High 
School 

o 
o 

0.0 
0.0 

·2 
o 

56.5 
5.0 

1 
1 

36.5 
5.0 

0.0 
0.0 

1 
o 

16.6 
2.5 

1 
o 

16.6 
2.5 

0.0 
0.0 

"The 
the 

Total 

1 
2 

7.5 

10 
o 

25.0 

8 
2 

25.0 

1 
1 

5.0 

7 
o 

17.5 

3 
1 

10.0 

4 
o 

10.0 

63 
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Summary: Issues and Causes 

Both a majority of principal participants, 70%, 

and teacher participants, 78.5%. (Barbery, 1980), agreed 

the School Board and District office's handling of the 

issues caused the strike. It is interesting to note that 

the principals and the teachers concurred on this item. 

It would appear that at least on this item the principals 

and teachers both felt almost equally as dismayed by the 

District's position. It should also be noted that both 

groups perceived this to be a District level and not a 

building level issue. 

On the issue of salary, however, principals and 

teachers were not as closely aligned. While 57.5% of 

the principal participants identified salary as the major 

issue, only 34.9% of teacher participants (Barbery, 1980) 

agreed. This would seem to suggest that while the causes 

of the strike were accurately perceived by the majority of 

building principals, the major issues were not. 

Part 3: Influences 

Item 3: I had some influence on the decision of 
the individual teacher in my school to 
or not to strike. 

As summarized in Table 8, the principal partici-

pants were almost equally divided on their perceptions 

of influencing the strike decision of teachers in their 

respective schools. Twenty or 50% of the principal 
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Table 8. Response to Item 3 (Section 2, Part 2): "I had 
some influence on the decision of the individual 
teacher in my school to strike or not to strike," 
by the total sample population 

Strongly Agree 

Male 
Female 
% Total of in group 
% Total of group 

Male 
Female 
% Total of in group 
% Total of group 

Sanewhat Agree 

Male 
Female 
% Total of in group 
% Total of group 

uncertain 

Male 
Female 
% Total of in group 
% Total of group 

Somewhat Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Strongly Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Elementary 

2 
1 

10.5 
7.5 

4 
o 

l3.8 
10.0 

7 

24.0 
17.5 

o 
o 
0.0 
0.0 

1 
o 
3.5 
2.5 

6 
1 

24.0 
17.5 

5 
2 

24.0 
17.5 

Level 

Junior 
High 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

2 

40.0 
5.0 

1 
o 

20.0 
2.5 

o 
o 
0.0 
0.0 

1 
o 

20.0 
2.5 

1 
o 

20.0 
2.5 

High 
School 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

4 
o 

66.0 
10.0 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

1 
1 

33.0 
35.0 

o 
o 
0.0 
0.0 

Total 

2 
1 

7.5 

4. 
o 

10~0: 

13 
o 
0.0 

32.0 

1 
o 

2.5 

1 
o 

2.5 

8 
2 

2.5 

66 
22 

20.0 
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participants somewhat strongly agreed they did have some 

influence. One or 2.5% of the principals was uncertain 

and 19 or 47.5% of the principals felt they had no influ-

ence. 

The principal perceptions on this item signifi-

cantly conflicted with earlier research. Barbery (1980) 

reported that 85.1% of teacher participants indicated that 

the building principal had no influence on their individ-

ual strike decisions. 

Item 4: I had some influence on individual 
teachers' behaviors during the strike. 

Although 50% of the principals felt they influenced 

individual teachers' decisions to strike, as summarized 

Table 9, they also perceived themselves as influencing 

teachers' behaviors. Thirty-two or 80% of the principal 

participants somewhat to strongly agreed they had some 

influence on the strike behaviors of teachers in their 

schools. Three or 7.5% of the principals were uncertain 

and five or 12.5% of the principals disagreed. 

It is interesting to note that the only principal 

who strongly disagreed with this item was a female while 

the rest of the female principal participants agreed with 

this item. As this item was not previously researched with 

teacher participants, it would seem that their responses 

would be consistent with the results of Item 3. If prin-

cipal participants did not concur with the teachers' 
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Table 90 Response to Item 4 (Section 2, Part 2): III had 
some influence on individual teachers' behaviors 
during the strike ll by the total sample. population 

Strongly Agree 

Male 
Female 
% Total of in group 
% Total of group 

Male 
Female 
% Total of in group 
% Total of group 

Somewhat Agree 

Male 
Female 
% Total of in group 
% Total of group 

Uncertain 

Male 
Female 
% Total of in group 
% Total of group 

Somewhat Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Strongly Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Elementary 

5 
1 

20.0 
15.0 

6 
1 

24.0 
17.5 

9 
1 

34.0 
25.0 

2 
o 
6.9 
5.0 

1 
o 
3.5 
2.5 

2 
o 

10.3 
7.0 

o 
1 
3.5 
2.5 

Level 

Junior 
High 

o 
o 
0.0 
0.0 

2 
o 

40.0 
5.0 

1 
o 

20.0 
2.5 

1. 
o 

20.0 
2.5 

o 
o 
0.0 
0.0 

1 
o 

20.3 
2.5 

o 
o 
0.0 
0.0 

High 
School 

o 
o 
0.0 
0.0 

1 
1 

33.3 
5.0 

4 
o 

66.6 
10.0 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

Total 

5 
1 

15.0 
15.0 

9 
2 

27.5 

14 
1 

37.5 

3 
o 

7.5 

1 
o 

2.5 

3 
o 

7.5 

o 
1 

2.5 
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perceptions of their influencing decisions to strike, it 

would seem to follow that the principals' responses would 

not concur with influencing teachers' behaviors either. 

Item 5: The Tucson Education Association sig
nificantly influenced the teachers' 
decisions to strike. 

Table 10 summarizes the principals' responses to 

Item 5. A full 95% or 38 of the principal participants 

perceived the Tucson Education Association as significantly 

influencing the teachers' strike decision. However, there 

again is a discrepancy between the perceptions of teacher 

and principal participants. In previous research, 57.1% 

of teacher participants (Barbery, 1980) indicated they 

agreed with the Tucson Education Association's influence 

on their decisions to strike. While 57.1% is a majority 

it is significantly less than the 95% of the principals who 

somewhat strongly agreed. 

One or 2.5% of the principal participants indicated 

uncertainty on this item and the same number disagreed. In 

regard to the differences between male and female responses, 

it should be noted that all female principals concurred 

with the group response. The uncertain and disagree 

responses to this item were both made by male and elemen-

tary pr incipals • 



Table 10. Response to Item 5 (Section 2, Part 2): "The 
Tucson Education Association significantly 
influenced the teachers' decisions to strike" 
by the total sample population 

Strongly Agree 

Male 
Female 
% Total of in group 
% Total of group 

Male 
Female 
% Total of in group 
% Total of group 

Somewhat Agree 

Male 
Fanale 
% Total of in group 
% Total of group 

Uncertain 

Male 
Fanale 
% Total of in group 
% Total of group 

Somewhat Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Strongly Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Elementary 

21 
3 

82.8 
60.0 

3 
o 

10.0 
7.5 

o 
o 
0.0 
0.0 

1 
o 
3.5 
2.5 

o 
o 
0.0 
0.0 

1 
o 
3.5 
2.5 

o 
o 
0.0 
0.0 

Level 

Junior 
High 

4 
o 

80.0 
10.0 

o 
o 
0.0 
0.0 

1 
o 
0 •. 0 
2.5 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

High 
School 

3 
1 

66.6 
10.0 

2 
o 

33.3 
5.0 

o 
o 
0,0 
0.0 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

Total 

28 
4 

80.0 

5 
o 

12.5 

1 
o 

2.5 

1 
o 

2.5 

o 
o 
0.0 
0.0 

1 
o 

2.5 

o 
o 
0.0 
0.0 

69 
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Summary: Influences 

On the three items of the interview schedule which 

dealt with strike lnf1uences, several interesting compari

sons were noted between the perceptions of principal par

ticipants and teacher participants. Fifty percent of the 

principal participants perceived themselves as influencing 

the teachers' decisions to strike. This contrasted with 

previous research which reported that 85.1% of teacher 

participants perceived their respective principals as hav

ing no influence on their decisions to strike. 

Eighty percent of the principals perceived them

selves as influencing teachers' strike behaviors. While 

there is no previous parallel research on teacher percep

tions on this item, the discrepancy between the principals 

and teachers' perceptions on Item 3 would seem to suggest 

that a discrepancy would have been reported on this item 

as well. 

While both principal and teacher participants 

agreed the Tucson Education Association significantly 

influenced the teachers' decisions to strike, there is a 

significant difference in the ratio. Ninety-five percent 

of the principal participants agreed the Tucson Education 

Association significantly influenced teachers' decisions 

to strike while 57.1% of teacher participants reported 

similar perceptions (Barbery, 1980). 



Part 3: Stress 

Item 6: I experienced considerable stress before 
the strike. 

In the field interviews, "before the strike" was 

defined by the investigator as the period before the 
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strike when such an event seemed inevitable. As summarized 

in Table 11, 19 or 47.5% of the principal participants some

what to strongly agreed that they experienced considerable 

stress before the strike. Twenty-one or 52.5% of the prin

cipal participants somewhat to strongly agreed they felt 

stress. No principal responded with an uncertain on this 

item. 

It is interesting to note that on this item grade 

level seemed to be a factor. Of the 21 principals who 

disagreed with experiencing stress before the strike, 18 

or 85.7% were elementary principals. Three or 14.3% were 

junior high principals. All of the principals agreed that 

they experienced considerable stress before the strike. A 

further analysis of this response is included in Chapter 5. 

Item 7: I experienced considerable stress during 
the strike. 

As summarized in Table 12, the stress level changed 

during the strike. Thirty-two or 80% of the principal par

ticipants somewhat to strongly agreed that they experienced 

considerable stress during the strike. Previous research 

indicated that teacher participants also found the strike 
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Table 11. Response to Item 6 (Section 2, Part 3) : "I 
experienced considerable stress before the 
strike" by the .tota1 sample population 

Level 

Junior High 
Elementary High School Total 

Stron9:l:t: Agree 

Male 2 0 1 3 
Female 1 0 0 1 
% Total of in group 10.3 .0.0 16.6 
% Total of group 7.5 0.0 2.5 10.0 

Agree 

Male 5 0 2 7 
Female 0 0 0 0 
% Total of in group 17.0 0.0 33.3 
% Total of group 12.5 0.0 5.0 17.5 

Sanewhat A9:ree 

Male 3 2 2 7 
Female 0 0 1 1 
% Total of in group 10.3 40.0 50.0 
% Total of group 7.5 5.0 7.5 20.0 

Uncertain 

Male 0 0 0 0 
Female 0 0 0 0 
% Total of in group 0.0 0.0 0.0 0.0 
% Total of group 0.0 0.0 0.0 0.0 

Somewhat Disa9:ree 

Male 4 0 0 4 
Female 1 0 0 1 
% Total of in group 17.0 0.0 0.0 
% Total of group 12.5 0.0 0.0 12.5 

Disa9:ree 

Male 8 2 0 10 
Female 1 0 0 1 
% Total of in group 31. 0 40.0 0.0 
% Total of group 22.5 5.0 0.0 27.5 

strongl:t: Disagree 

Male 3 1 0 4 
Female 1 0 0 1 
% Total of in group 13.8 20.0 0.0 
% Total of group 10.0 2.5 0.0 12.5 
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Table 12. Response to Item 7 (Section 2, Part 3) : III 
experienced considerable stress during the 
strike ll by the total sample population 

Level 

Junior High 
Elementary High School Total 

stron9:1;y: Ag!:ee 

Male 6 2 3 11 
Female 0 0 0 0 
% Total of in group 20.7 40.0 50.0 
% Total of group 15.0 5.0 7.5 27.5 

A9:ree 

Male 4 2 1 7 
Female 0 0 0 0 
% Total of in group 13.8 40.0 16.6 
% Total of group 10.0 5.0 25.0 17.5 

Somewhat A9ree 

Male 8 0 0 8 
Female 4 0 2 6 
% Total of in group 41.4 0.0 33.3 
% Total of group 30.0 0.0 0.5 35.0 

Uncertain 

Male 0 0 0 0 
Female 0 0 0 0 
% Total of in group 0.0 0.0 0.0 0.0 
% Total of group O~O 0.0 0.0 0.0 

Somewhat Disa9ree 

Male 3 0 0 3 
Female 0 0 0 0 
% Total of in group 10.3 0.0 0.0 
% Total of group 7.5 0.0 0.0 7.5 

Disa9ree 

Male 3 0 0 3. 
Female 0 0 0 0 
% Total of in group 10.3 0.0 0.0 
% Total of group 7.5 0.0 0.0 7.5 

Stron9:1;y: Disa9:ree 

Male 1 1 0 2 
Female 0 0 0 0 
% Total of in group 3.5 20.0 0.0 
% Total of group 2.5 2.5 .0.0 5.0 
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circumstances stressful as 90.3% reported accordingly 

(Barbery, 1980). 

No principal responded with an uncertain on this 

item. Eight or 20% of the principal participants somewhat 

to strongly disagreed they experienced any stress during 

the strike. As a group, the response of the elementary 

principals was significant. All but one of the eight or 

87.5% of this group of principal participants were ele-

mentary administrators. One or 12.5% of the responding 

principals \'las a junior high principal. Conversely, all 

secondary principals reported considerable stress during 

the strike. 

Item 8: I experienced considerable stress after 
the strike. 

Table 13 summarizes the change in stress level 

after the strike. Twenty-four or 60 % of the principal 

participants continued to somewhat to strongly agree that 

they experienced considerable stress. One or 2.5% of the 

principal participants responded as uncertain. Fifteen or 

37.5% of the principal participants somewhat to strongly 

disagreed with this item. 

There were still no high school principals in the 

disagree categories. There were however 12 or 80% elemen-

tary principal participants and three or 20% junior high 

principals in this disagree category. 
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Table 13. Response to Item 8 (Section 2, Part 3) : "I 
experienced considerable stress after the 
strike" by the total sample population 

Level 

Junior High 
Elementary High School Total 

strongl:r: Agree 

Male 0 1 1 2 
Fanale 0 0 0 0 
% Total of in group 0.0 20.0 16.6 
% Total of group 0.0 2.5 2.5 5.0 

Agree 

Male 6 0 3 9 
Fanale 0 0 0 0 
% Total of in group 20.7 0.0 50.0 
% Total of group 15.0 0.0 7.5 22.5 

sanewhat AS1!ee 

Male 9 1 1 II 
Female 1 0 1 2 
% Total of in group 34.5 20.0 33.3 
% Total of group 25.0 2.5 5.0 32.5 

Uncertain 

Male 1 0 0 1 
Female 0 0 0 0 
% Total of in group 3.5 0.0 0.0 
% Total of group 2.5 0.0 0.0 2.5 

Somewhat Disagree 

Male 4 2 0 6 
Female 0 0 0 0 
% Total of in group 13.8 40.0 0.0 
% Total of group 10.0 5.0 0.0 15.0 

Disagree 

Male 4 0 0 4 
Female 1 0 0 1 
% Total of in group 17.0 0.0 0.0 
% Total of group 12.5 0.0 0.0 12.5 

Strongl:r: Disagree 

Male 1 1 0 2 
Female 2 0 0 2 
% Total of in group 10.3 20~0 .0.0 
% Total of group 7.5 2.5 0.0 10.0 
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Summary: Stress 

In this section of the interview schedule, signifi-

cant patterns emerged. At no time before, during or after 

the strike did any high school principal participant report 

experiencing no stress. However, 18 elementary principals 

or 85.7% of the category and three junior high principals 

or 14.3% of the category reported no stress before the 

strike. On the "during the strike" stress item, all but 

one of eight principals disagreeing or 87.5% were elemen-

tary principals. Twelve or 50% of the principals reporting 

no stress after the strike were again elementary principals 

and three or 20% were junior high principals. It would 

appear then that as groups, the high school principals 

reported the greatest amount of stress and the elementary 

principals reported the least. 

Both principal and teacher participants concurred 

the week of the strike was stressful. Eighty percent of 

the principal participants reported stress during the 

strike as did 90.3% of the teacher participants (Barbery, 

1980) • 

Part 4: Relationships 

Item 9: During the strike, I was concerned with 
a possible break in relationships with 
my faculty. 

As summarized in Table 14, a possible break in 

relationships with the faculty during the strike was a 
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Table 14. Response to Item 9 (Section 2, Part 4); "During 
the strike, I was concerned with a possible break 
in relationships with my facu1ty" by the total 
sample population 

Strongly Agree 

Male 
Female 
% Total of in group 
% Total of group 

Male 
Female 
% Total of in group 
% Total of group 

Somewhat Agree 

Male 
Female 
% Total of in group 
% Total of group 

uncertain 

Male 
Female 
% Total of in group 
% Total of group 

Somewhat Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Strongly Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Elementary 

7 
o 

24.0 
17.5 

4 
1 

17.0 
12.5 

3 
o 

10.3 
7.5 

1 
o 
3.5 
2.5 

3 
o 

10.3 
7.5 

5 
2 

24.0 
17.5 

2 
1 

10.3 
7.5 

Level 

Junior 
High 

1 
o 

20.0 
2.5 

2 
o 

40.0 
5.0 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

2 
o 

40.0 
5.0 

o 
o 
0.0 
0.0 

High 
School 

2 
1 

50.0 
7.5 

1 
o 

16.6 
2.5 

1 
o 

16.6 
2.5 

o 
o 
0.0 
0.0 

1 
o 

16.6 
2.5 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

Total 

10 
1 

27.5 

7 
1 

20.0 

4 
o 

10.0 

1 
o 
2.5 

4 
o 

10.0 

7 
2 

22.5 

2 
1 

7.5 
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concern of the principal participants. Twenty-three or 

57.5% of the principal participants strongly agreed with 

this item. One or 2.5% of the principal participants was 

uncertain and 16 or 40% of the principals somewhat to 

strongly disagreed. 

There were specific patterns of perceptions in 

this item as well. Of the 16 principals who disagreed 

that they were concerned with a break in relationships 

with their faculty, 13 or 81.2% were elementary princi-

pals, two or 12.5% were junior high principals and only 

one or 6.3% was a secondary principal. A further analysis 

of this pattern is included in Chapter S. 

Previous research reported that 81.3% of the 

teacher participants (Barbery, 1980) noted no significant 

change in their relationships with the building principal. 

This would seem to indicate that both principal and teacher 

participants were concerned with relationships during the 

strike experience. 

Item 10: I felt comfortable communicating with the 
striking teachers during the strike. 

As summarized in Table 15, 31 or 77.5% of the 

principal participants reported they were comfortable 

communicating with the striking teachers duri~g the strike. 

Due to the strike circumstances, this perception was 

defined during the field interviews as communicating with 

the striking teachers on the picket line. Nine or 22.5% 
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Table 15. , Response to Item 10 (Section 2, Part 4) : III 
felt comfortable communicating with the striking 
teachers during the strike ll by the total sample 
population 

Level 

Junior High 
Elementary High School Total 

Stron9:l:i A5I!ee 

Male 9 2 4 15 
Female 1 0 0 1 
% Total of in group 34.5 40.0 66.6 
% Total of group 25.0 5.0 10.0 40.0 

A9:ree 

Male 6 2 0 8 
Female 1 0 1 2 
% Total of in group 24.0 40.0 20.0 
% Total of group 17.5 5.0 2.5 50.0 

Somewhat A9:ree 

Male 4 0 0 4 
Female 1 0 0 1 
% Total of in group 17.0 0.0 0.0 
% Total of group 12.5 0.0 0.0 12.5 

Uncertain 

Male 0 0 0 0 
Female 0 0 0 0 
% Total of in group 0.0 0.0 0.0 0.0 
% Total of group 0.0 0.0 .0.0 0.0 

Somewhat Disa9:ree 

Male 2 0 1 3 
Female 1 0 0 1 
% Total of in group 10.3 0.0 16.6 
% Total of group 7.5 0.0 2.5 10.0 

Disa2ree 

Male 2 1 0 3 
Female 0 0 0 0 
% Total of in group 6.4 20.0 0.0 
% Total of group 5.0 2.5 0.0 7.5 

stron9:1:i Disa9:ree 

Male 2 0 0 2 
Female 0 0 0 0 
% Total of in group 6.9 0.0 0.0 
% Total of group 5.0 0.0 0.0 5.0 
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of the principal participants indicated in the somewhat to 

strongly agree categories that they were not comfortable 

communicating with the teachers on the picket line. Of 

this group, seven or 77.7% were ele~entary principals, 

one or 11.1% was a junior high principal and one or 11.1% 

was a secondary principal. 

Item 11: I felt comfortable communicating with 
the nonstriking teachers during the 
strike. 

As expected, Table 16 indicates that 39 or 97.5% 

of the principal participants somewhat strongly agreed 

they felt comfortable communicating with the nonstriking 

teachers during the strike. Twenty-five or 62.3% of the 

principal participants strongly agreed with this item. 

One or 2.5% of the principals disagreed. This 2.5% was 

an elementary principal. 

Item 12: On both a formal and informal basis, 
I worked closely with other principals 
before, during, and after the strike to 
exchange ideas and develop strategies. 

During the week of the strike, all building prin

cipals were required to attend daily meetings at 4:00 P.M. 

at the District office. While this accounted for formal 

associations with other principals, Table 17 summarizes 

informal principal associations. Thirty-three or 82.5% 

of the principal participants somewhat to strongly agreed 

that informal associations with their fellow principals 

did exist before, during, and after the strike. 
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Table 16. Response to Item 11 (Section 2, Part 4) : uI 
felt comfortable communicating with the non-
striking teachers during the strike" by the 
total sample population 

Level 

Junior High 
Elementary High School Total 

Stron9:1:i A9:ree 

Male 16 2 3 21 
Female 4 0 0 4 
% Total of in group 69.0 40.0 50.0 
% Total of group 50.0 5.0 7.5 62.5 

Agree 

Male 5 3 1 9 
Female 0 0 2 2 
% Total of in group 17.0 60.0 50.0 
% Total of group 12.5 1.5 7.5 27.5 

Somewhat A9:ree 

Male 3 0 0 3 
Female 0 0 0 0 
% Total of in group 10.3 0.0 0.0 
% Total of group 7.5 0.0 0.0 7.5 

Uncertain 

Male 0 0 0 0 
Female 0 0 0 0 
% Total of in group 0.0 0.0 0.0 0.0 
% 'rotal of group 0.0 0.0 0.0 0.0 

somewhat Disa9:ree 

Male 1 0 0 1 
Female 0 0 0 0 
% Total of in group 3.5 0."0 0.0 
% Total of group 2.5 0.0 0.0 2.5 

Disa9:ree 

Male 0 0 0 0 
Female 0 0 0 0 
% Total of in group 0.0 0.0 0.0 0.0 
% Total of group 0.0 0.0 0.0 0.0 

Stron9:1:i Disa9:ree 

Male 0 0 0 0 
Female 0 0 0 0 
% Total of in group 0.0 0.0 0.0 0.0 
% Total of group 0.0 0.0 0.0 0.0 
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Table 17. Response to Item 12 (Section 2, Part 4); "On 
both a formal and informal basis, I worked 
closely with other principals before, during, 
and after the strike to exchange ideas and 
develop strategies" by the total sample popula
tion 

Strongly Agree 

Agree 

Male 
Female 
% Total of in group 
% Total of group 

Male 
Female 
% Total of in group 
% Total of group 

Sanewhat Agree 

Male 
Female 
% Total of in group 
% Total of group 

uncertain 

Male 
Female 
% Total of in group 
% Total of group 

Somewhat Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Strongly Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Elementary 

7 
1 

27.6 
20.0 

6 
1 

24.0 
17.5 

7 
1 

27.6 
20.0 

2 
o 

69.0 
5.0 

2 
1 

10.3 
7.5 

1 
o 
3.5 
2.5 

o 
o 
0.0 
0.0 

Level 

Junior 
High 

1 
o 

20.0 
2.5 

2 
o 

40.0 
5.0 

1 
o 

20.0 
2.5 

o 
o 
0.0 
0.0 

1 
o 

20.0 
2.5 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

High 
School 

1 
1 

33.3 
35.0 

1 
o 

16.6 
2.5 

3 
o 

50.0 
7.5 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

Total 

9 
2 

27.5 

9 
1 

25.0 

10 
1 

30.0 

2 
o 
5.0 

3 
1 

10.0 

1 
o 

2.5 

o 
o 
0.0 
0.0 
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Two or 5% of the principals were uncertain. This 

response was explained during the field interview as an 

inability to recall specifically. Five or 12.5% of the 

principal participants somewhat strongly disagreed. Dur-

ing the field interviews, this was explained by the princi-

pals as their being too busy with building operations. 

This clarification is noted as all 40 principals, or 100% 

of those participating, noted the significance of the 

informal associations before, during, and after the strike. 

Of the uncertain and disagree responses, all but one or 

85.7% were elementary principals. 

Item 13: My relationships with the teachers in 
my school were improved as a result of 
the strike. 

Table 18 summarizes the principals' responses to 

Item 13. Of the total group, 13 or 32.5% of the principal 

participants somewhat strongly agreed that relationships 

with teachers in their schools were improved as a result 

of the strike. 

It is significant to note that seven or 17.5% of 

the principals responded as uncertain. This would seem to 

indicate that these principals were unable to ascertain 

the precise nature of their post-strike teacher relation-

ships. Of this group, two or 28.5% were high school 

principals. 

Twenty or 50% of the principal participants some-

what to strongly disagreed that teacher relationships were 
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Table 18. Response to Item 13 (Section 2, Part 4) : "My 
relationships with the.teachers in my school 
were improved as a result of the strike" by 
total sample population 

Level 

Junior High 
Elementary High School Total 

Stron~l~ A9!ee 

Male 3 0 0 3 
Female 0 0 0 0 
% Total of in group 10.3 0.0 0.0 
% Total of group 7.5 0.0 0.0 7.5 

A9!ee 

Male 3 1 0 4 
Female 1 0 0 1 
% Total of in group 13.8 20.0 0.0 
% Total of group 10.0 2.5 0.0 12.5 

Somewhat A~ree 

Male 4 0 1 5 
Female 0 0 0 0 
% Total of in group 13.8 0.0 16.6 
% Total of group 10.0 0.0 2.5 12.5 

Uncertain 

Male 4 0 1 5 
Female 1 0 1 2 
% Total of in group 17.0 0.0 33.3 
% Total of group 12.5 0.0 5.0 17.5 

Somewhat Disa~ree 

Male 5 1 0 6 
Female 0 0 0 0 
% Total of in group 17.0 20.0 0.0 
% Total of group 12.5 2.5 0.0 15.0 

Disa~ree 

Male 5 2 2 9 
Female 2 0 0 2 
% Total of in group 24.0 40.0 33.3 
% Total of group 17.5 5.0 5.0 27.5 

Stron~l~ Disa2ree 

Male 1 1 1 3 
Female 0 0 0 0 
% Total of in group 3.5 20.0 16.6 
% Total of group 2.5 2.5 2.5 7.5 



improved as a result of the strike. Of this group, the 

responses of the high school, junior high and elementary 

principals were similar by group ratio. As noted during 

the field interviews, a disagree response to this item 
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did not necessarily indicate that the relationships with 

teachers were damaged. Many principals used this category 

to indicate they perceived no change in the relationships. 

A further analysis of this item is included in Chapter 5. 

As noted on Item 9, previous research indicated 

that 81.3% of teacher participants perceived no change in 

the relationship with their respective building principals 

(Barbery, 1980). 

summary--Relationships 

Several significant aspects of the principal

teacher relationship were noted in Part 4. A total 57.5% 

of the principals reported they were concerned with a 

possible break in relationships with their respective 

faculties. As noted in previous research (Barbery, 1980), 

this was also a concern to teachers. 

A total of 77.5% of the principal participants 

indicated that they felt comfortable communicating with 

the striking teachers. As defined during the field inter

views this meant talking with the teachers who were on the 

picket line. Of those principals who disagreed that they 

felt comfortable communicating with the striking teachers, 
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77.7% were elementary principals. Conversely, 97.5% of 

the principal participants indicated they felt comfortable 

communicating with the nonstriking teachers. 

Although 82.5% of the principals reported being 

involved in informal communications with other principals 

before, during, and after the strike, all the principals 

concurred with the value of such communications during the 

field interviews. Those principals not responding in the 

agree categories on the interview schedule indicated they 

do so for unrelated reasons such as time demands in keeping 

the building open. 

Item 13 indicated another disparity between the 

perceptions of principal participants and teacher partici-

pants. A total of 32.5% of the principals indicated rela-

tionships with teachers were improved as a result of the 

strike. A total of 17.5% of the principals were uncertain 

and 50% of the principals disagreed. This contrasted with 

previous research which noted that 81.3% of the teacher 

participants reported no change in their relationship with 

the building principal (Barbery, 1980). 

Part 5: Post-strike Views 

Item 14: Due to the strike, I have changed my 
administrative style in terms of the 
way I relate to teachers. 

As summarized ~.in Table 19, only 9 or 22.5 % of 

the principal participants agreed they had changed their 
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Table 19. Response to Item 14 (Section 2, Part 5) : "Due 
to the strike, I have changed my administrative 
style in terms of the way I relate to teachers" 
by the total sample population 

Level 

Junior High 
Elementary High School Total 

stron9:l:t: A9:ree 

Male 0 0 0 0 
Female 0 0 0 0 
% Total of in group 0.0 0.0 0.0 0.0 
% Total of group 0.0 0.0 0.0 0.0 

Ac;ree 

Male 0 2 0 2 
Female 0 0 0 0 
% Total of in group 0.0 4.0 0.0 
% Total of group 0.0 5.0 0.0 5.0 

Sanewhat A9!ee 

Male 5 0 1 6 
Female 0 0 1 1 
% Total of in group 17.0 0.0 33.3 
% Total of group 12.5 0.0 5.0 17.5 

Uncertain 

Male 0 0 0 0 
Female 0 0 0 0 
% Total of in group .0.0 0.0 0.0 0.0 
% Total of group 0.0 0.0 0.0 0.0 

Somewhat Disa9:ree 

Male 1 0 1 2 
Female 0 0 0 0 
% Total of in group 3.5 0.0 16.6 
% Total of group 2.5 0.0 2.5 5.0 

Disa9:ree 

Male 15 3 1 19 
Female 2 0 0 2 
% Total of in group 54.0 60.0 16.6 
% Total of group 42.5 7.5 2.5 52.5 

Strongl:t: Disa9:ree 

Male 5 0 1 6 
Female 2 0 0 2 
% Total of in group 24.0 0.0 16.6 
% Total of group 17.5 0.0 2.5 2.0 
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administrative styles in terms of the way they relate to 

teachers as a result of the strike. Of this group, there 

were no responses in the strongly agree category and only 

two in the agree. This would seem to indicate that there 

was some hesitation on the principals' part in scoring 

this item as 77.7% of the agree responses were in the 

somewhat agree category. 

There were no uncertain responses on this item 

but 31 or 77.5% of the principal participants somewhat to 

strongly disagreed that they have changed their adminis-

trative styles as a result of the strike experience. Of 

this group, 29 or 93.5% of the disagree responses were in 

the disagree or strongly disagree categories. This would 

seem to indicate that most of the principals did not per-

ceive themselves as changing their administrative styles 

due to the strike. 

Item 15: I feel that my relationships with 
other principals changed as a result 
of the strike. 

Pursuant to the response on Item 12 which noted a 

strong informal association among the principal partici-

pants, Table 20 summarizes a similar conclusion here. 

Thirty-three or 77.5% of the principals disagreed the 

strike had any effect on their relationships with other 

principals. This would seem to suggest that, the strong 

informal network reported in Item 12 was unchanged. 
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Table 20. Response to Item 15 (Section 2, Part 5) : "I 
feel that my relationship with other principals 
changed as a result of the strike" by the total 
sample population 

Level 

Junior High 
Elementary High School Total 

Stron9:l;t A9:ree 

Male 0 0 0 0 
Female 0 0 0 0 
% Total of in group 0.0 .0.0 0.0 0.0 
% Total of group 0.0 0.0 0.0 0.0 

A%ee 

Male 0 0 0 0 
Female 0 0 0 0 
% Total of in group 0.0 0.0 0.0 0.0 
% Total of group 0.0 0.0 0.0 0.0 

Somewhat A9:ree 

Male 4 1 0 5 
Female 0 0 0 0 
% Total of in group 13.8 20.0 0.0 
% Total of group 10.0 2.5 0.0 12.5 

Uncertain 

Male 1 1 0 2· 
Female 0 0 0 0 
% Total of in group 3.5 "20.0 0.0 
% Total of group 2.5 2.5 0.0 5.0 

Somewhat Disa9:ree 

Male 1 0 0 1 
Female 0 0 0 0 
% Total of in group 3.5 0.0 0.0 
% Total of group 2.5 0.0 0.0 2.5 

Disa9:ree 

Male 12 3 5 20 
Female 2 0 0 2 
% Total of in group 48.0 60.0 85.0 
% Total of group 35.0 7.5 12.5 55.0 

stron9:l;t Disagree 

Male 7 0 0 7 
Female 2 0 1 3 
% Total of in group 31.0 0.0 
% Total of group 22.5 0.0 2.5 25.0 
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Two or 5% of the principals were uncertain in 

their response on this item. Five or 12.5% of the princi-

pals agreed there was a change in their relationship with 

other principals. Of the agree group, four or 80% of the 

principals were elementary principals and one or 20% was 

a junior high principal. A further analysis of this item 

is included in Chapter 5. 

Item 16: The strike reduced my effectiveness 
as a principal. 

As summarized in Table 21, 10 or 25% of the princi-

pal participants somewhat to strongly agreed that the 

strike reduced their effectiveness. Of this group, there 

were no elementary principals responding in the strongly 

agree category. 

Thirty or 75% of the principal participants, some-

what to strongly disagreed with this item. This would 

seem to suggest that this group saw no aspect of the 

strike experience which reduced their effectiveness as a 

principal. 

Item 17: The strike reduced the effectiveness of 
the school in meeting the goals of the 
educational program. 

In contrast to Item 16 in which most principals 

agreed that the strike did not reduce their effectiveness 

as a principal, in Item 17, 22 or 55% of the principal 

participants felt the strike reduced the effectiveness of 
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Table 21. Response to Item 16 (Section 2, Part 5) : "The 
strike reduced my effectiveness as a principal" 
by the total sample population 

Level 

Junior High 
Elementary High School Total 

Stron2l:t A9!:ee 

Male 0 1 1 2 
Female 0 0 0 0 
% Total of in group O.Q 20.0 16.6 
% Total of group 0.0 2.5 2.5 5.0 

Agree 

Male 3 1 Q 4 
Female 0 0 0 0 
% Total of in group 10.3 20.0 0 
% Total of group 7.5 2.5 0 10.0 

Somewha t Agree 

Male 2 1 1 4 
Female 0 0 0 0 
% Total of in group 6.4 20.0 16.6 
% Total of group 5.0 2.5 2.5 10.0 

Uncertain 

Male 0 0 0 0 
Female 0 0 0 0 
% Total of in group 0.0 0.0 0.0 0.0 
%·Total of group 0.0 0.0 0.0 0.0 

Somewhat Disa2ree 

Male 3 0 0 3 
Female 0 0 0 0 
% Total of in group 10.3 0.0 0.0 
% Total of group 7.5 0.0 0.0 7.5 

Disa2ree 

Male 11 1 2 14 
Female 2 0 0 2 
% Total of in group 44.0 20.0 33.3 
% Total of group 32.5 2.5 3.5 40 

Strongl:t Disagree 

Male 6 1 1 B 
Female 2 0 1 3 
% Total of in group 27.6 30.0 33.3 
% Total of group 20.0 2.5 5.0 27.5 
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the school in meeting the goals of the educational pro-

gram. These results are summarized in Table 22. 

Eighteen or 45% of the principal participants 

somewhat to strongly disagreed the strike reduced the 

effectiveness of the school. These results divide the 

principals' responses almost evenly, however, there does 

not seem to be any discernible. differences in principal 

responses by level. While a more thorough analysis of 

this item is included in Chapter 5, the field interviews 

seemed to suggest a difference between the principals in 

assessing this item. Some of the principals responded to 

the school's effectiveness during the week of the strike 

while some responded as to the school's effectiveness 

after the strike. This would appear to account for the 

lack of a definable pattern of response on this item. 

Item 18: I feel the consensus agreement (1978 
Strike Settlement) is a fair and pro
fessional resolution. 

Table 23 summarizes the responses to Item 18. 

Most of the principal participants, 31 or 77.5% somewhat 

to strongly disagreed that the consensus agreement is a 

fair and professional resolution. Of this group 20 or 

64.5% of the principals chose the disagree or strongly 

disagree category. This would seem to indicate a signifi-

cant disagreement on behalf of the building principals 

regarding the 1978 strike settlement. 
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Table 22. Response to Item 17 (Section 2, Part 5) = "The 
strike reduced the effectiveness of the school 
in meeting the goals of the educational program" 
by the total sample population 

Level 

Junior High 
Elementary High School Total 

Strongl:i Agree 

Male 2 1 1 4 
Female 0 0 0 0 
% Total of in group 6.4 20.0 16.6 
% Total of gr0up 5.0 2.5 2.5 10.0 

Agree 

Male 7 0 0 7 
Female 0 0 0 0 
% Total of in group 24.0 0.0 0.0 
% Total of group 17.5 0.0 0.0 17.5 

Somewhat Agree 

Male 6 1 3 10 
Female 0 0 1 1 
% Total of in group 20.7 20.0 66.6 
% Total of group 15 2.5 10 27.5 

Uncertain 

Male 0 0 0 0 
Female 0 0 0 0 
% Total of in group 0.0 0.0 0.0 0.0 
% Total of group 0.0 0.0 0.0 0.0 

Somewhat Disagree 

. Male 2 0 0 2 
Female 3 0 0 3 
% Total of in group 17.0 0.0 0.0 
% Total of group 12.5 0.0 0.0 12.5 

Disagree 

Male 4 3 1 8 
Female 1 0 0 1 
% Total of in group 17.0 60.0 16.6 
% Total of group 12.5 7.5 2.5 22.5 

Strongl:i Disagree 

Male 4 0 0 4 
Female 0 0 0 0 
% Total of in group 13.8 0.0 0.0 
% Total of group 10.0 0.0 0.0 10.0 
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Table 23. Response to Item 18 (Section 2, Part 5) : III 
feel the consensus agreement (1978 strike settle-
ment) is a fair and professional resolution" by 
the total sample population 

Level 

Junior High 
Elementary High School Total 

,'. 

Stron9:l:i A9:ree 

Male 2 0 0 2 
Female 0 0 0 0 
% Total of in group 6.4 0,0 0.0 
% Total of group 5.0 0.0 0.0 5.0 

Agree 

Male 2 0 0 2 
Female a 0 a 0 
% Total of in group 6.4 0.0 0.0 
% Total of group 5.0 0.0 0.0 ::5.0 

Somewhat A9:ree 

Male 1 1 0 2 
Female 0 0 0 0 
% Total of in group 3.5 20.0 0.0 
% Total of group 2.5 2.5 0.0 5.0 

Uncertain 

Male 2 0 0 2 
Female 1 0 0 1 
% Total of in group 10.3 0.0 0.0 
% Total of group 7.5 0.0 0.0 7.5 

Somewhat Disa9:ree 

Male 6 2 3 11 
Female 0 0 0 0 
% Total of in group 20.7 40.0 50.0 
% Total of group 15.0 5.0 7.5 27.5 

Disagree 

Male 7 1 1 9 
Female 1 0 1 2 
% Total of in group 27.6 20.0 33.3 
% Total of group 20.0 2.5 5.0 27.5 

Strongl:i Disa9:ree 

Male 5 1 1 7 
Female 2 a 0 2 
% Total of in group 24.0 20.0 16.6 
% Total of group 17.5 3.5 2.5 22.5 



95 

Three or 7.5% of the principals were uncertain 

and six or 15% agreed the consensus agreement is an equi-

table instrument. Further analysis of this item is in-

cluded in Chapter 5 as most of the data collected during 

the field interview is qualitative. 

Item 19: I feel that the direction provided 
by the central office during the strike 
was appropriate and supportive. 

As Table 24 summarizes, how the Central Office 

responded to the strike was a significant aspect of the 

principals' perceptions. Twenty-seven or 67.5% of the 

principal participants somewhat to strongly agreed that 

the direction provided by the Central Office during the 

strike was appropriate and supportive. 

There was a significant number, four or 10% of the 

principals who were uncertain. The field interviews seem 

to suggest that this was due to a lack of experience on 

the principals' behalf, i.e., they indicated there was no 

basis for comparison. Nine or 22.5% of the principals 

somewhat to strongly disagreed with the Central Office's 

ability to provide direction during the strike. It is 

interesting to note, however, that of this group there were 

no high school principals and only two or 22.2% were junior 

high principals. The other seven or 77.8% were elementary 

principals. 
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Table 24. Response to Item 19 (Section 2, Part 5): "I 
feel that the direction provided by the Central 
Office during the strike was appropriate and 
supportive" by the total sample population 

strongly Agree 

Male 
Female 
% Total of in group 
% Total of group 

Male 
Female 
% Total of in group 
% Total of group 

Somewhat Agree 

Male 
Female 
% Total of in group 
% Total of group 

uncertain 

Male 
Female 
% Total of in group 
% Total of group 

Somewhat Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Strongly Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Elementary 

1 
2 

10.3 
7.5 

7 
1 

27.6 
20.0 

6 
1 

24.0 
17.5 

4 
o 

13.3 
10.0 

3 
o 

10.3 
7.5 

2 
o 
6.9 
5.0 

2 
o 
6.9 
5.0 

Level 

Junior 
High 

1 
o 

20.0 
2.5 

1 
o 

20.0 
2.5 

1 
o 

20.0 
2.5 

o 
o 
0.0 
0.0 

1 
o 

220.0 
2.5 

1 
o 

20.0 
2.5 

o 
o 
0.0 
0.0 

High 
School 

o 
o 
0.0 
0.0 

1 
o 

16.6 
2.5 

4 
1 

83.0 
12.5 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

Total 

2 
2 

10.0 

9 
1 

35.0 

11 
2 

32.5 

4 
o 

10.0 

4 
o 

"10.0 

3 
o 

7.5 

2 
o 

5.0 



Item 20: I \-las aware of the School Board's 
position on the strike. 

Pursuant to Table 25, which summarizes Item 20, 

33 or 82.5% of the principal participants somewhat to 

strongly agreed they were aware of the School Board's 

position on the strike • As indicated in the field inter-

views, most of this information came through District 

Office directives which the building principals assumed 

were at the Boardis requests. This would seem to suggest 

that most of the principals felt informed on what the 

Board was thinking during the strike circumstance. 

Although no principal responded in the uncertain 

category, seven or 17.5% somewhat disagreed to disagreed 

with this item. Of this group, there were no responses 

in the strongly disagree category. 

Item 21: I feel the actions I had to take dur
ing the strike in response to adminis
trative directives were in conflict with 
my educational philosophy. 

Table 26 summarizes the principals' responses to 

Item 21. This seemed to be a difficult item for the 

principals to assess given the disparity in responses. 

97 

Although a majority, 23 or 57.5% of the principal partici-

pants somewhat to strongly agreed, 16 or 40% of the princi-

pals somewhat to strongly disagreed. One or 2.5% of the 

principals chose uncertain. 
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Table 25. Response to Item 20 (Section 2, Part 5) : "I was 
aware of the School Board's position on the 
strike" by the total sample population 

Level 

Junior High 
Elementary High School Total 

Stron21x A2ree 

Male S 2 1 8 
Female 1 0 1 2 
% Total of in group 20.7 40.0 33.3 
% Total of group lS.O S.O S.O 2S.0 

Agree 

Male 10 1 3 14 
Female 0 0 0 0 
% Total of in group 34.3 20.0 SO.O 
% Total of group 2S.0 2.S 7.S 35.0 

Sanewhat A2ree 

Male 6 1 1 8 
Female 1 0 0 1 
% Total of in group 24.0 20.0 16.6 
% Total of group 17.S 2.S 2.S 22.S 

Uncertain 

Male 0 0 0 0 
Female 0 0 0 0 
% Total of in group 0.0 0.0 0.0 0.0 
% Total of group 0.0 0.0 0.0 0.0 

Somewhat Disa2ree 

Male 2 1 0 3 
Female 0 0 0 0 
% Total of in group 6.9 20.0 0.0 
% Total of group S.O 2.S 0.0 7.S 

Disagree 

Male 2 0 0 2 
Female 2 0 0 2 
% Total of in group 13.3 0.0 0.0 
% Total of group 0.0 0.0 0.0 0.0 

Stronglx Disa2ree 

Male 0 0 0 0 
Female 0 0 0 0 
% Total of in group 0.0 0.0 0.0 0.0 
% Total of group 0.0 0.0 0.0 0.0 
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Table 26. Response to Item 21 (Section 2, Part 5) ; "I 
feel the actions I had to take during the strike 
in response to administrative directives were 
in conflict with my educational philosophy" by 
the total sample population 

Level 

Junior High 
Elementary High School Totai 

stron9:l:i Agree 

Male 3 0 0 3 
Female 1 0 0 1 
% Total of in group 13.8 0.0 0.0 
% Total of group 10.0 0.0 0.0 10.0 

Agree 

Male 3 1 0 4 
Female 0 0 0 0 
% Total of in group 10.5 20.0 0.0 
% Total of group 7.5 2.5 0.0 10.0 

Sanewhat Ag;:ee 

Male 10 1 2 13 
Female 1 0 1 2 
% Total of in group 37.9 20.0 50.0 
% Total of group 27.5 2.5 7.5 37.5 

Uncertain 

Male 1 0 0 1 
Female 0 0 0 0 
% Total of in group 3.5 0.0 0.0 
% Total of group 2.5 0.0 0.0 2.5 

Somewhat Disa9:ree 

Male 4 0 1 5 
Female 0 0 0 0 
% Total of in group 13.8 0.0 16.6 
% Total of group 10.0 0.0 2.5 12.5 

Disagree 

Male 4 3 2 9 
Female 1 0 0 1 
% Total of in group 17.0 60.0 33.3 
% Total of group 12.5 7.5 :5.0 2.5 

Strongl:i Disa9:ree 

Male 0 0 0 0 
Female 1 0 0 1 
% Total of in group 3.5 '0.0 0.0 
% Total of group 2.5 0.0 0.0 2.5 
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The field interviews concurred with this apparent 

disparity by the wide range of interpretations and re-

sponses elicited under the comment section. Accordingly, 

the major analysis of this item is included in Chapter 5. 

Item 22: I feel the response of the School Board 
to the striking teachers was appropri
ate. 

The principals' responses to Item 22 are summarized 

rized in Table 27. As in Item 21, a variety of interpre-

tations widely varied the principals' perceptions of this 

item. Twenty-three or 57.5% of the principals somewhat to 

strongly agreed that they felt the response of the School 

Board to the striking teachers was appropriate. Two or 5% 

of the principal participants were uncertain. Fifteen or 

37.5% ofrthe principals somewhat to strongly disagreed. 

Of this group only one junior high and one secondary prin-

cipal disagreed with the Board's actions. The remainder 

of the junior high and secondary principals agreed with 

the Board's actions. This differed from the elementary 

principals in that 13 of them disagreed and 16 agreed with 

how the Board handled the striking teachers. 

Item 23: I feel communication between myself and 
the Central Office was adequate and pro
ductive before, during, and after the 
strike. 

The principals' responses to Item 23 are summa-

rized in Table 28. Thirty-two or 80% of the principal 
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Table 27. Response to Item 22 (Section 2, Part 5) ; "I 
feel that the response of the School Board to 
the striking teachers was appropriate" by the 
total sample population 

Level 

Junior High 
Elementary High School Total 

stron21::l A9,Eee 

Male 1 1 0 2 
Female 0 0 0 0 
% Total of in group 3.5 20.0 0.0 
% Total of group 2.5 2.5 0.0 5.0 

Agree 

Male 6 2 2 10 
Female 1 0 0 1 
% Total of in group 24.0 40.0 33.3 
% Total of group 17.5 5.0 5.0 27.5 

Somewhat A2ree 

Male' 6 1 3 10 
Female 0 0 0 0 
% Total of in group 20.7 20.0 50.0 
% Total of group 15.0 2.5 7.5 25.0 

Uncertain 

Male 1 0 0 1 
Female 1 0 0 1 
% Total of in group 6.9 0.0 0.0 
% Total of group 5.0 0.0 0.0 ~5.0 

Somewhat Disa2ree 

Male 5 0 0 5 
Female 1 0 1 2 
% Total of in group 20.7 0.0 16.6 
% Total of group 15.0 0.0 2.5 17.5 

Disa2ree 

Male 5 1 0 6 
Female 1 0 0 1 
% Total of in group 2.7 20.0 0.0 
% Total of group 15.0 2.7 0.0 17.5 

stron21::l Disa2ree 

Male 1 0 0 1 
Female 0 0 0 0 
% Total of in group 3.5 0.0 0.0 
% Total of group 2.5 0.0 0.0 2.5 
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Table 28. Response to Item 23 (Section 2, Part 5) : "I 
feel communication between myself and the 
Central Office was adequate and productive 
before, during, and after the strike" by the 
total sample population 

Level 

Junior High 
Elementary High School Total 

stronszl::i Aszree 

Male 1 0 0 1 
Female 1 0 0 1 
% Total of in group 69.0 0.0 0.0 
% Total of group 5.0 0.0 0.0 5.0 

Agree 

Male 9 1 3 13 
Female 2 0 1 3 
% Total of in group 37.8 40.0 66.6 
% Total of group 27.5 2.5 10.0 40.0 

Sanewhat ASZree 

Male 10 3 1 14 
Female 0 0 0 0 
% Total of in group 34.5 60.0 16.6 
% Total of group 25.0 7.5 2.5 35.0 

uncertain 

Male 2 0 0 2 
Female 0 0 0 0 
% Total of in group 6.9 0.0 0.0 
% Total of group 5~0 0.0 : 0.0 5.0 

Somewhat Disaszree 

Male 1 0 1 2 
Female 0 0 0 0 
% Total of in group 3.5 .0.0 16.6 
% Total of group 2.5 0.0 2.5 5.0 

Disaszree 

Male 1 1 0 2 
Female 1 0 0 1 
% Total of in group 6.4 20.0 0.0 
% Total of group 5.0 2.5 0.0 7.5 

Stronszl::i Disaszree 

Male 1 0 0 1 
Female 0 0 0 0 
% Total of in group 3.5 0.0 0.0 
% Total of group 2.5 0.0 0.0 2.5 
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participants somewhat to strongly agreed that communica-

tion with the Central Office was adequate and productive 

before, during, and after the strike. This concurs with 

Item 19 in which 67.5% of the principals felt the direc-

tion provided by the Central Office during the strike was 

appropriate and supportive. 

Two or 5% of the principals were uncertain on this 

item. Both of these respondents were male elementary 

principals. Six or 15% of the principal participants some-

what to strongly disagreed. Of this group, there were no 

high school principals in either the disagree or strongly 

disagree category; there was one junior high principal in 

the disagree category and none in the strongly disagree 

category. 

Item 24: I see the strike as being successful 
in terms of the teachers achieving 
their goals. 

As summarized in Table 29, 22 or 55% of the prin-

cipal participants somewhat to strongly agreed that the 

strike was successful in terms of the teachers' achieving 

their goals. Previous research indicates that 74% of the 

striking teachers and 59.2% of the general teacher popula

tion felt the strike was successful (Barbery, 1980). 

Five or 12.5% of the principal participants were 

uncertain regarding the outcome of the strike. This is 

significant in that this item received the most number of 

uncertain responses. 
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Table 29. Response to Item 24 (Section 2, Part 5) : "I 
see the strike as being successful in terms of 
the teachers achieving their goals" by the 
total sample population 

Level 

Junior High 
Elementary High School Total 

Strongl:i A9Eee 

Male 3 0 1 4 
Female 0 0 0 0 
% Total of in group 10.3 .0.0 16.6 
% Total of group 7.5 0.0 2.5 10.0 

Agree 

Male 8 1 1 10 
Female 3 0 0 3 
% Total of in group 37.4 20.0 16.6 
% Total of group 27.5 2.5 2.5 32.5 

Somewhat Agree 

Male 1 2 2 5 
Female 0 0 0 0 
% Total of in group 3.5 40.0 33.3 
% Total of group 2.5 5.0 5.0 12.5 

Uncertain 

Male 4 0 1 5 
Female 0 0 0 0 
% Total of in group 13.8 0.0 16.6 
% Total of group 10.0 0.0 2.5 12.5 

Somewhat Disagree 

Male 5 1 0 6 
Female 0 0 0 0 
% Total of in group 17.0 20.0 0.0 
% Total of group 12.5 2.5 0.0 15.0 

Disagree 

Male 4 1 0 5 
Female 1 0 0 1 
% Total of in group 17.0 20.0 0.0 
% Total of group 12.5 2.5 0.0 15.0 

Strongl:i Disagree 

Male 0 0 0 0 
Female 0 0 1 1 
% Total of in group 0.0 0.0 16.6 
% Total of group 0.0 0.0 2.5 2.5 
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Thirteen or 32.5% of the principal participants 

somewhat to strongly disagreed that the strike was success-

ful. Of this group, 10 or 76.9% were elementary princi-

pals. Qualitative data for this item is presented in 

Chapter 5. 

Item 25: I perceive the Tucson Education Associ
ation as having acted in a responsible, 
professional manner before, during, and 
after the strike. 

As shown in Table 30, only 10 or 25% of the prin-

cipa1 participants perceived the Tucson Education Associ-

ation as having acted in a responsible, professional manner 

before, during, and after the strike. Of this group no 

principal strongly agreed and only three agreed. 

Three or 7.5% of the principals responded as 

uncertain. A significant 27 or 67.5% of the principals 

somewhat to strongly disagreed with the actions of the 

Tucson Education Association. Of these principals, 15 or 

55.5% disagreed or strongly disagreed. This would seem to 

indicate that the actions taken by the Tucson Education 

Association was a definite concern of the building 

principals. 

Item 26: I feel the parents and the community 
in my attendance area supported the 
strike. 

As is well documented by previous strike research 

(Barbery, 1980; Alday, 1981), Table 31 summarizes the 

principal participants concurred the strike was supported 
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Table 30. Response to Item 25 (Section 2, Part 5): "I 
perceive the Tucson Education Association as 
having acted in a responsib1e t professional 
mannei before, during, and after the strike" 
by the total sample population 

strongly Agree 

Male 
Female 

Agree 

% Total of in group 
% Total of group 

Male 
Female 
% Total of in group 
% Total of group 

Sanewhat Agree 

Male 
Female 
% Total of in group 
% Total of group 

uncertain 

Male 
Female 
% Total of in group 
% Total of group 

Somewhat Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Strongly Disagree 

Male 
Female 
% Total of in group 
% Total of group 

Elementary 

o 
o 
0.0 
0.0 

2 
1 

10.3 
7.5 

6 
o 

20.7 
15.0 

2 
1 

10.3 
7.5 

8 
o 

27.6 
20.0 

5 
1 

20.7 
15.0 

2 
1 

10.3 
7.5 

Level 

Junior 
High 

o 
o 

'iO.O 
0.0 

o 
o 
0.0 
0.0 

1 
o 

20.0 
2.5 

o 
o 
0.0 
0.0 

1 
o 

20.0 
2.5 

1 
o 

20.0 
2.5 

2 
o 

40.0 
5.0 

High 
School 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

o 
o 
0.0 
0.0 

3 
o 

50.0 
7.5 

1 
o 

16.6 
2.5 

1 
1 

33.3 
5.0 

Total 

o 
o 
0.0 
0.0 

2 
1 

7.5 

7 
o 

17.5 

2 
1 

7.5 

12 
o 

30.0 

7 
1 

20.0 

5 
2 

17.5 
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Table 31. Response to Item 26 (Section 2, Part 5) : "I 
feel the parents and the community in my atten ..... 
dance area sup~orted the strike" by the total 
sample populat10n 

Level 

Junior High 
Elementary High School Total 

Stron9:l:i A2!ee 

Male 3 1 0 4 
Female 1 0 0 1 
% Total of in group 13.8 20.0 0.0 
% Total of group 10.0 2.5 0.0 12.5 

A9:ree 

Male 6 1 1 8 
Female 0 0 0 0 
% Total of in group 20.7 20.2 16.6 
% Total of group 15.0 2.5 2.5 20.0 

SOmewhat A9:ree 

Male 6 1 3 10 
Female 1 0 0 0 
% Total of in group 24.0 20.0 50.0 
% Total of group 17.5 '.5 7.5 27.5 

Uncertain 

Male 2 0 0 2 
Female 1 0 0 1 
% Total of in group 10.3 0.0 0.0 
% Total of group 7.5 0.0 0.0 7.5 

Somewhat Disa9:ree 

Male 1 2 1 4 
Female 0 0 1 1 
% Total of in group 3.5 40.0 33.3 
% Total of group 2.5 5.0 5.0 12.5 

Disa9:ree 

Males 5 0 0 5 
Female 1 0 0 1 
% Total of in group 20.7 0.0 0.0 
% Total of group 15.0 0.0 0.0 15.0 

Stron9:l:i Disa9:ree 

Male 2 0 0 2 
Female 0 0 0 0 
% Total of in group 6.4 0.0 0.0 
% Total of group 5.0 0.0 0.0 5.0 
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by the community. Twenty-three or 60% of the principals 

somewhat to strongly agreed parents and community in their 

attendance area supported the strike. 

Three or 7.5% of the principals responded as 

uncertain. Thirteen or 32.5% of the principals somewhat 

to strongly disagreed with the amount of support the teach-

ers received. However, of this group only two or 15.3% 

strongly disagreed. This would seem to suggest that for 

the most part of the 1978 teacher strike was supported by 

the community. 

Item 27: I was surprised at some of the strike 
behavior I witnessed on my campus. 

Responses to this item, summarized in Table 32, 

concur with the 67.5% of the principals who disagreed with 

Ite~ 25 that the Tucson Education Association acted in a 

professional and responsible manner. Thirty or 75% of the 

principal participants somewhat to strongly agreed that 

they were surprised by some of the strike behavior they 

witnessed on their campus. 

Two or 5% of the principals were uncertain. Eight 

or 20% of the principal participants somewhat to strongly 

disagreed. It should be noted, however, that of this 

group, no principal responded in the strongly disagree 

category and only one or 12.5% responded in the disagree 

category. This would seem to suggest that the majority 

of these principals were somewhat uncertain of their 
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Table 32. Response to Item 27 (Section 2, Part 5) : "I 
was surprised at some of the strike behavior I 
witnessed on my campus" by the total strike 
population 

Level 

Junior High 
Elementary High School Total 

stron9l :£ A~i1:ree 

Male 6 2 1 9 
Female 0 0 0 0 
% Total of in group 20.7 40.0 16.6 
% Total of group 15.0 5.0 2.5 22.5 

Agree 

Male 7 1 3 11 
Female 1 0 0 1 
% Total of in group 27.6 20.0 50.0 
% Total of group 20.0 2.5 7.5 30.0 

Somewhat A2ree 

Male 7 1 0 2 
Female 0 0 1 1 
% Total of in group 24.0 20.0 16.6 
% Total of group 17.5 2.5 2.5 22.5 

Uncertain 

Male 1 1 0 2 
Female 0 0 0 0 
% Total of in group 3.5 "20.0 0.0 
% Total of group 2.5 2.5 0.0 5.0 

Somewhat Disa2ree 

Male 4 0 1 5 
Female 2 0 0 2 
% Total of in group 20.7 0.0 16.6 
% Total of group 15.0 0.0 2.5 17.5 

Disa2ree 

Male 0 0 0 0 
Female 1 0 0 1 
% Total of in group 3.5 0.0 0.0 
% Total of group 2.5 0.0 0.0 2.5 

stron2l:£ Disa2ree 

Male 0 0 0 0 
Female 0 0 0 0 
% Total of- in group 0.0 0.0 0.0 
% Total of group 0.0 0.0 0.0 0.0 
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percecptions regarding strike behavior at their respective 

schools. 

Summary: Post-strike Views 

Principals' responses to Part 5 of the interview 

schedule contained several significant patterns. A total 

of 77.5% of the principal pa.rticipants did not perceive 

having changed their administrative style in terms of the 

way they relate to teachers due to the strike. This same 

percentage perceived no change in their relationships 

with other principals due to the strike. Most of the 

principals, 75%, did feel the strike reduced their effec

tiveness in that position. 

Fifty-five percent of the principals felt that the 

strike reduced the effectiveness of the school in meeting 

the goals of the educational program. A total of 77.5% 

of the principals did not perceive the consensus agreement 

as a fair and professional resolution. Of this group, 

64.5% disagreed or strongly disagreed, which indicated the 

degree of dismay over the consensus agreement. A total of 

67.5% of the principal participants agreed the direction 

provided by the Central Office was appropriate and suppor

tive; 80% felt communication with the Central Office was 

adequate and productive before, during, and after the 

strike. 

A total of 82.5% of the principals reported they 

were cognizant of the Board's position on the strike. A 
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significant 57.5% of the principals, felt they had to take 

actions during the strike in response to administrative 

directives that conflicted with their educational philos

ophy. That same percentage agreed the Board's response to 

the striking teachers was appropriate. 

Fifty-five percent of the principal respondents 

felt the strike was successful in terms of the teachers 

achieving their goals. This compared favorably to pre

vious research that reported 75% of the striking teachers 

and 59.2% of the general teacher population felt the 

strike was successful (Barbery, 1980). 

A total of 67.5% of the principals did not feel 

the Tucson Education Association acted in a responsible, 

professional manner before, during, and afte-r the strike. 

This concurred with the 75% of the principals who were 

surprised at some of the strike behavior they witnessed at 

their respective schools. Finally, 60% of the principals 

agreed that the parents and community in their attendance 

area supported the strike. 

section 3: Attitudes 

Section 3 of the interview schedule was designed 

to collect data on the principals' perceptions of the act 

of striking in the educational profession. Data for this 

section was collected during the field interview using the 

same technique described in Section 2 on perceptions. 



Item 28: Before becoming an administrator, 
I considered strikes a legitimate 
behavior. 
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Table 33 summarizes the principals' responses to 

Item 28. As indicated in the table, only eight or 20% of 

the principal participants considered strikes a legitimate 

behavior before becoming an administrator. Three or 7.5% 

of the principals responded as uncertain. A significant 

majority, 29 or 72.5% of the principal participants, some

what to strongly disagreed that strikes are a legitimate 

educational behavior. Of this group, 27 or 93~1% responded 

in the disagree or strongly disagree category which seems 

to be indicative of the intensity of the responses. 

While such an administrative response was somewhat 

anticipated so was the response of previous research indi-

cating teacher participants' responses. A total of 61.1% 

of teachers considered strikes a legitimate behavior 

(Barbery, 1980). Such a disparity between the views of 

principals and teachers regarding the strike circumstance 

cannot help but aggravate an already difficult situation. 

Item 29: I see teacher strikes as a major 
threat to the concept of public 
education. 

As indicated in Table 34, the responses to Item 29 

are consistent with the principals' perceptions in Item 28. 

Thirty or 75% of the principal participants somewhat to 

strongly agreed that strikes are a major threat to the. 

concept of public education. 
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Table 33. Response to Item 28 (Section 3, :Part 5) : "Before 
becoming an administrator, I considered strikes 
a legitimate behavior II by the total sample 
population 

Level 

Junior High 
Elementary High School Total 

stron~l:t Agree 

Male 0 0 0 0 
Female 0 0 0 0 
% Total of in group 0.0 0.0 0.0 0.0 
% Total of group 0.0 0.0 0.0 0.0 

Agree 

Male 5 0 0 5 
Female 0 0 0 0 
% Total of in group 17.0 O.J 0.0 
% Total of group 12.5 O.C' 0.0 12.5 

Sanewhat A~ee 

Male 1 , 1 3 ... 
Female 0 U 0 0 
% Total of in group 3.5 20.0 16.6 
% Total of group 2.5 2.5 2.5 7.5 

Uncertain 

Male 2 0 0 2 
Female 1 0 0 1 
% Total of in group 6.5 0.0 0.0 
% Total of group 7.5 0.0 0.0 7.5 

Somewhat Disagree 

Male 2 0 0 2 
Female 0 0 0 0 
% Total of in group 6.4 0.0 0.0 
% Total of group 5.0 0.0 0.0 5.0 

Disa2ree 

Male 6 2 1 9 
Female 1 0 0 1 
% Total of in group 24.0 90.0 16.6 
% Total of group 9.0 2.0 5.0 14.0 

Strongl:t Disa2ree 

Male 9 2 3 14 
Female 2 0 1 3 
% Total of in group 32.9 40.0 66.6 
% Total of group 27.5 5.0 10.0 42.5 
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Table 34. Response to Item 29 (Section 3, Part 5) : "I 
see teacher strikes as a major threat to the 
concept of public education" by the total 
sample population 

Level 

Junior High 
Elementary High School Total 

strongl:[ Agree 

Male 7 1 1 9 
Female 2 0 1 3 
% Total of in group .31.0 20.0 33.3 
% Total of group 22.5 2.5 5.0 30.0 

Agree 

Male 7 0 3 10 
Female 1 0 0 1 
% Total of in group 23.6 0.0 50.0 
% Total of group 20.0 0.0 7.5 27.5 

Somewhat Agree 

Male 4 2 0 6 
Female 1 I) 0 1 
% Total of in group 17.0 ~c.o 0.0 
% Total of group 12.5 5.0 0.0 17.5 

Uncertain 

Male 1 0 0 1 
Female 0 0 0 0 
% Total of in group 3.5 0.0 0.0 
% Total of group 2.5 0.0 0.0 2.5 

Somewhat Disagree 

Male 3 1 1 5 
Female 1 0 0 1 
% Total of in group 13.8 20.0 16.6 
% Total of group 10.0 2.5 2.5 15.0 

Disagree 

Male 2 1 0 3 
Female 0 0 0 0 
% Total of in group 6.4 20.0 0.0 
% Total of group 5.0 2.5 0.0 7.5 

Strongl:[ Disagree 

Male 0 0 1 1 
Female 0 0 0 0 
% Total of in group 0.0 0.0 16.6 
% Total of group 0.0 0.0 2.5 2.5 
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Only one or 2.5% of the principals responded as 

uncertain. Eight or 22.5% of the principals somewhat to 

strongly disagreed of this group. There were no responses 

in the strongly disagreed category. This would seem to 

indicate even among those principals who disagreed that 

the sentiment was not as strong as the sentiment of those 

principals who agreed. 

Item 30: I see teacher strikes as furthering 
the cause of the profession. 

Table 35 summarizes the principals' responses to 

Item 30. Responses to this item are again consistent with 

Items 28 and 29. Seven or 17.5% of the principal partici-

pants somewhat agreed to agreed that teacher strikes fur-

ther the cause of the profession. 

However, four or 10% of the principals were uncer-

tain. The majority, 29 or 72.5% of the principals, some-

what disagreed, four disagreed. Of this group, there were 

no responses in the strongly disagree category. This 

again would seem to indicate the difficulty in considering 

the item. 

Summary: Attitudes 

As seen by the responses in Section 3, the majority 

of the principal participants are opposed to teacher 

strikes. A total of 72.5% of the principal participants 

disagreed that as teachers they considered strikes a 
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Table 35. Response to Item 30 (Section 3, Part 5) : "I 
see teacher strikes as furthering the cause of 
the profession" by the total sample population 

Level 

Junior High 
Elementary High School Total 

Strongl~ A2!:ee 

Male 0 0 0 0 
Female 0 0 b 0 
% Total of in group 0.0 0.0 0.0 0.0 
% Total of group 0.0 0.0 0.0 0.0 

Agree 

Male 3 2 0 5 
Female 0 0 0 0 
% Total of in group 10.3 40.0 0.0 
% Total of group 7.5 5.0 0.0 12.5 

Somewhat Asree 

Male 1 0 0 1 
Female 1 0 0 1 
% Total of in group 6.9 V.O 0.0 
% Total of group 5.0 0.0 0.0 5.0 

Uncertain 

Male 4 0 0 4 
Female 0 0 0 0 
% Total of in group 13.8 0.0 0.0 
% Total of group 10.0 0.0 0.0 10.0 

Somewhat Disagree 

Male 12 0 3 15 
Female 2 0 1 3 
% Total of in group 48.3 0.0 66.6 
% Total of group 35.0 0.0 10.0 45.0 

Disasree 

Male 5 2 2 9 
Female 1 1 0 2 
% Total of in group 20.7 60.0 33.3 
% Total of group 15.0 7.5 5.0 27.5 

Strongl~ Disagree 

Male 0 0 0 0 
Female 0 0 0 0 
% Total of in group 0.0 0.0 0.0 0.0 
% Total of group 0.0 0.0 0.0 0.0 



legitimate behavior. This contrasted with previous 

research which reported 61.5% of current teachers do 

consider strikes a legitimate behavior (Barbery, 1980). 
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Seventy-five percent of the principal participants 

see teacher strikes as a major threat to the concept of 

public education and 72.5% disagreed that teachers' strikes 

further the cause of the profession. 

Summary 

The following list summarizes some of the more 

significant patterns of perceptions reported by the princi

pal participants in response to the 30 quantitative items 

on the interview schedule. 

1. For the most part, female principals responded in 

the same way as the male principals. As a group, 

however, female principals tended to be more 

conservative. 

2. The category "uncertain" was statistically seldom 

used. 

3. Most of the time, principals responded similarly 

as a group. 

4. As a group, the secondary principals were the most 

solidified in their responses, junior high princi

pals were less solidified, and the elementary prin

cipals were the least solidified. 
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5. 5. As a group, all secondary principals reported some 

stress before, during, and after the strike. Ele

mentary principals reported the least amount of 

stress. 

6. It was interesting to compare principal and 

teacher responses on selected items. Both groups 

concurred that the strike was a result of the way 

the Board and the District Office handled the 

issues. Hm'lever, principals identified salary as 

the main strike issue; teachers did not. Princi

pals perceived themselves as influencing the 

teachers's decisions to strike while teachers 

reported overwhelmingly that the building princi

pal had no influence on their decision. Both 

groups agreed the Tucson Education Association was 

a main influence on strike decisions. As groups, 

principals and teachers also agreed the strike 

circumstance was stressful. Finally, breaks in 

relationships was a major concern to both teachers 

and principals at all times during the strike. 

7. As a group, principals disagreed with the state

ment that the consensus agreement is a fair and 

professional resolution. 

8. f-1ost of the principals perceived that the Tucson 

Education Association acted in an unprofessional 
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manner throughout the strike experience. The 

principals also overwhelmingly indicated they were 

surprised at the strike behavior they witnessed at 

their respective schools. 

9. The majority of the principals had some philo

sophical conflicts with the actions they had to 

take during the strike in response to administrative 

directives. 

10. The principals as a group, reported opposition to 

teacher strikes. 



CHAPTER 5 

PRESENTATION OF QUALITATIVE DATA 

This chapter presents the qualitative data, in the 

form of respondent's comments to the items on the inter

view schedule, collected during the field interviews. The 

comments have been organized on the basis of the categories 

of the theoretical framework presented in Chapter 3. These 

categories are: (1) Perception; (2) Empathy; (3) Adequacy/ 

Self-concept; (4) Relationships; and (5) Stress. The 

theoretical framework also contains the category Perceptual 

Framework. However, as this denotes that persons in all 

positions need to work toward adequate social relationships 

through the development of positive perceptual frameworks, 

it is felt such a discussion is implied and need not be 

discussed separately. 

Under each category, several statements concerning 

the category are presented. Following this is a brief reca

pitulation of related quantitative data presented in Chapter 

4. Next, a representative series of principals' comments 

related to the category is presented. Finally, for each 

category, an examination of the comments using the theoret

ical framework is given. It should be noted that illustra

tive comments appearing under each category are not exclu

sive representations of that category but rather serve to 
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highlight some of the major ideas of that particular 

aspect of the theoretical framework. 

Perception 

In this section, the concept of perception is em-

ployed to examine the reported behavior of the principal 

participants. As Combs et al. (1976) noted, all behavior is 

a product of an individual's perceptions. Personal meaning 

associated with these perceptions will affect the actions 

of the behaver. An outsider's perception of the situation 

will tend not to affect the perceptions of the behaver or 

his actions. The principal participants perceived differ-

ent aspects of the strike in a variety of ways. Accord-

ingly, an understanding of their strike behaviors must be 

considered through an analysis of their perceptions. 

Respondents' Perceptions of Issues 
and Causes of the Strike 

As noted in Chapter 4, 78.5% of the principal 

participants felt the strike was a result of the way the 

School Board and the District Office handled the issues. 

The comment of George Smith, a junior high principal, was 

typical: 1 

1. As indicated in Chapter 2, anonymity was 
guaranteed all principals participating in this study. 
Accordingly, in quoting these responses, a pseudonym has 
been assigned to each principal. However, sex and level 
(high school, junior high, elementary) of the principals 
have been retained. 



I feel there was absolutely no reason for the 
strike at all. If the Board had used a little 
more discretion the whole thing could have been 
avoided. We drew our battle lines and we weren't 
going to budge. Since that time the District has 
learned we need to talk out those issues. 

Another junior high principal, Bob Johnson, com-
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mented: "They had the money to pay the teachers not chose 

not to. There were some people on the Board at that time, 

in my feeling, who wanted to bring the teachers to their 

knees. The District Office and the Board weren't willing 

to bend. They needed to and didn't." 

In the perception of Armando Felix, an elementary 

principal, the strike was not only the fault of the way 

the Board and the Central Office handled the strike, but 

site administrators as well: "The main cause of the str ike, 

I think, was the way teachers have been treated, in the 

past, by administrators; like they were not professionals. 

This kind of attitude has been really resented by the teach-

ers. I don't blame them. I think they wanted recognition." 

Bill Bentley, another elementary principal, added: 

The District Office and the Board handled the 
whole thing very poorly. The strike could have 
been avoided. They simply wanted to test the TEA 
(Tucson Education Association). The Board just 
wasn't listening to the teachers. They had no 
voice in what was happening. They chose what 
they saw as the only way to be heard. 

Not all principals agreed, hm'lever, that the 

District Office and the Board caused the strike. Several 

principals indicated they felt the strike was a national 



power struggle. Ted Kaplan, a high school principal, 

responded in this way: 

The District was a battlefield for the conflict 
between the NEA (National Education Association) 
and the National School Board Association. TUSD 
(Tucson Unified School District) was a pawn. The 

NEA was looking for a place to get its foot in 
the door in Arizona and Tucson was in the right 
place at the right time. The teachers were sig
nificantly influenced by the NEA. 

Stan Wilson, an elementary principal, perceived 

other, more general issues: "At this particular time, 
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there were a lot of strikes throughout the country. The 

mood was strike. The time was strike. I think the whole 

atmosphere was just strike. II 

As reported in Chapter 4, 57.5% of the principals 

perceived salary as the major issue. Several principals 

however, held other perceptions of the major strike issue. 

Bob Barker, an elementary principal, commented: liThe bot-

tom line was salary but having a say in what went on in ele 

school was important to teachers as well. There was a 

general distrust in the Central Office administration. The 

teachers simply did not trust the super intenden t. II 

Another junior high principal, Tom Bateson, added 

that the way teachers were treated superceded the issue of 

salary. His comment was: 

There are many administrators who rule with the 
iron hand. They don't have a humanistic approach. 
You do it their way or not at all. I don't work 
like that. It's against my basic philosophy. 
Hey, we're all in this thing together. That I 



am an administrator and you are a teacher 
shouldn' t make that much difference betw'een you 
and I as people. If you have a problem, I want 
to support you. 

Respondents' Perceptions of 
Strike Influences 

As reported in Chapter 4, 50% of the principals 
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perceived themselves as having influenced the decisions of 

the teachers in their school to strike or not to strike. 

It should again be noted that earlier research indicated 

85.1% of the teacher participants perceived their building 

principal as having no influence (Barbery, 1980). How the 

principals influenced the teachers varied. Some of the 

principals indicated they held a faculty meeting on the 

Friday before the Sunday strike vote. Other principals 

reported such influence during personal conferences with 

teachers. This was noted by Tam Cook, a high school prin-

cipal who said: 

I influenced teachers through personal conferences. 
They were coming to me; especially those I had a 
close relationship with before the strike. I 
would give them my opinion of what was going on. 
We would talk about it. This happened a lot. 
The teachers seemed to prefer this. 

Ted Kaplan, a high school principal, addressed the 

strike to the faculty as a whole. He commented: 

l'Ve had a faculty meeting the Friday before the 
vote. I was very close to my faculty. I 
expressed to them that each of us must follow our 
own conscience and that no one should be pres
sured. tve are all professionals and must work 
together when this thing is over. I started to 
cry and the faculty gave me a standing ovation. 
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Whatever method they chose, most principals indi

cated they attempted to maintain a neutral position on the 

strike. In retrospect, most of this group reported that, 

in their perception, avoidance of taking sides was a major 

factor in their successful handling of the strike circum-

stance. This was conveyed in many comments, such as the 

one by Bob Johnson, a junior high principal. 

I had teachers talk to me about it. The only 
thing they wanted to know was how I would feel 
if they struck. I told them as far as I was 
concerned, I didn't care if they did or they 
didn't. It was their decision to make. I had 
no right to influence them one way or the other 
and I didn't. 

Gary Crandall, an elementary principal, concurred 

with Johnson in commenting: 

At my faculty meeting I just told them to decide 
very carefully because it would affect everyone 
and everything. I asked them to be professional 
at all times and to remember at some point we 
would all be back together working for the benefit 
of the kids. I didn't take sides in any way and 
didn't feel they were striking against me per
sonally. Their fight was with the District, not 
with me. 

Carl Patterson, an elementary principal, simply 

said, "I didn't try to influence anybody, nor should I 

have. I told them they had the right to do as they 

pleased. " 

Although only 50% of the principals felt they 

influenced the teachers' decisions to strike or not to 

strike, as reported in Chapter 4, 95% felt the Tucson 

Education Association played a significant role in 
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influencing teachers to strike. It should be noted that 

while a majority of teacher participants agreed with the 

influence of the Tucson Education Association, only 57.1% 

noted this as the major influence (Barbery, 1980). 

Representative of the comments was the following by Richard 

Anderson, a junior high principal: 

I had some influence but the teachers were more 
influenced by what the TEA (Tucson Education 
Association) said. It became an emotional issue. 
Accordingly, I think my ability to sway the tea
chers became very limited. I told them "I'm not 
going to tell you to strike or not to strike. 
That's a personal decision on your part. But 
this didn't compare with the dramatic impact of 
the teachers' association. 

Armando Felix, an elementary principal, added: 

There were numerous teachers that asked my advice 
on striking. I told them not to go. It really 
depended on the individual however. The TEA 
(Tucson Education Association) though are the 

ones who really swayed the teachers. They were 
very strong in getting teachers to strike. 

Respondents' Perceptions of 
Teacher Strikes 

Pursuant to Combs (1962) and Combs et al.'s (1976) 

basic premise that individual actions are influenced by 

individual perceptions, how principals view teacher strikes 

is a significant aspect in understanding their behaviors. 

As reported in Chapter 4, the principal participants over

whelmingly indicated their opposition to teacher strikes. 

A total of 72.5% of the principals disagreed that teacher 

strikes are a legitimate behavior. Seventy-five percent 
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of the principals felt teacher strikes are a major threat 

to the concept of public education and 72.5% of the prin-

cipals disagreed that teacher strikes further the cause of 

the profession. As noted this is in contrast to early 

research in which 61.1% of the teacher participants 

reported strikes are a legitimate behavior (Barbery, 1980). 

Tom Cook, a high school principal, expressed his 

perceptions of teacher strikes clearly when commented: 

I'm talking from the point of view of education 
now. I don't think strikes belong. I don't 
think they belong in what we like to think of as 
a profession. It is the antithesis of what a 
profession should be. It just doesn't coincide 
with the kinds of things education should reflect. 
I would not go on strike as a teacher or as an 
administrator. I take signing a contract very 
seriously. That's my name. That's everything 
I have, everything I believe in. If I sign some
tiling and don't honor it then I haven't honored 
myself. 

Ted Kaplan, also a high school principal, said 

simply, "Strikes are not a legitimate behavior for educa-

tors. Professional people should be ideologically above 

a strike." John Black, a junior high princ ipal added: 

"Strikes don't belong. tve' re professional people; we just 

don't need this. I don't give a damn what the issue is. 

We are public employees and we OfIle the public a job well 

done. Any teacher who doesn't feel that way should just 

get the hell out." 

In citing the nature of the profession in his per-

ception, Stan Graves, an elementary principal, commented: 



No, I couldn't go on strike. This is a unique 
profession. Strikes have no place here. We're 
dealing with fragile lives. We don't have time 
to strike. Strikes are largely upsetting and 
ineffective. Teachers don't really gain anything 
and they damage their image in the public view. 
We don't need unions. There has to be another 
way around this sort of thing. 

Although the majority of principals expressed 

opposition to teacher strikes, several principals noted 

reluctant support. Elizabeth Summers, an elementary 
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principal conceded, lithe TEA (Tucson Education Association) 

has become a union but it seems hopeless as teachers seem 

to have no alternative in getting raises. II Mike Emerson, 

another elementary principal, reiterated those concerns in 

commenting: II Unfortunately , strikes seem almost a neces-

sity. I'm sensitive to that. How else will these teachers 

be heard? They have tried other ways for a long time and 

got nowhere. I think they've been very patient. It's a 

sad note, however, on things today in education in general. II 

One elementary principal, Jeff Yedder, was almost 

adamant in his support for strikes. He commented: 

Yes, I would strike as a teacher if I thought it 
necessary. I'm basically a union man. Strikes 
in this country have very much improved the lot 
of the working man. Teachers have" been kicked 
around for a long time and when they finally stand 
up and say IIthat's enough ll people are surprised. 
I don't blame them a bit. 

Finally, Kenneth Lambert, an elementary principal, 

said, III see strikes as kind of an unnecessary evil to get 

everyone's attention. 1I 



Respondents' Perceptions of the 
Tucson Education Association 
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As with the principals' perceptions of strikes in 

general, their perceptions of the major teacher organiza-

tion, the Tucson Education Association (TEA), are also 

significant in understanding their strikes behavior. At 

the time of the strike, the Tucson Education Association 

represented over 80% of the District employees. Chapter 4 

reported that 67G5% of the principal participants disagreed 

that the teacher association acted in a responsibile, pro

fessional manner before, during, and after the strike. 

Typical of this perception was the comment by Tom Agee, a 

high school principal, who observed "I felt the TEA was 

very unprofessional. Union terror tactics were used on 

nonstriking teachers. How can anyone respect that?" 

Many principals indicated specific instances which 

bothered them. Ron Adams, a junior high principal, 

responded: "nonstriking teachers being called at home by 

striking teachers was very widespread. This had to have 

come from the TEA which I just don't agree with at all. 

No one should be harassed and certainly never at home." 

Another junior high principal, Richard Anderson, 

also commented on the apparent use of harassing telephone 

calls when he said: liNe had a lot of the nonstriking 

teachers called at home late at night. I assumed this kind 
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of harassment was TEA endorsed or was at least done by TEA 

members." 

Tom Bateson, also a junior high principal, was 

even stronger in his condemnation of the Tucson Education 

Association's activities. He responded that: 

I think the TEA used tactics that were unprofes
sional to stir the fire, to keep it burning. 
They put out inflammatory fliers, for example. 
They brought in people who were professional strik
ers, who didn't have any personal connections here 
and therefore acted any way they wanted. These 
people were here for one purpose--to keep you 
whipped in a frenzy. 

John Black, another junior high principal, simply 

stated that "the Tucson Education Association is not an 

education association, it's a damn union." Elementary 

principal Paul Radin felt much the same way as he noted: 

"The TEA used negative, union influence. At that Sunday 

meeting, I heard that those teachers who were opposed to a 

strike weren't allowed to speak before the vote was taken. 

It was the TEA's show start to finish." 

Another elementary principal, Scott Bailey, agreed 

when he said: "I didn't like the union tactics. For exam-

p1e, the TEA told teachers to encourage parents to keep 

their children at home. This is denying the child the 

right to an education which is something no one, and espe-

cia11y a teacher, should do." 

Many of the principals also indicated they were 

members of the Tucson Education Association at the time of 
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the strike but were denied participation because they were 

principals. This was upsetting to several of the respon

dents, including John Reily, an elementary principal, who 

recalled: "Members of TEA who were principals were not 

allowed to attend the strike vote meeting. I felt this 

was most inappropriate and resigned later that week." 

Another elementary principal, Cynthia Lacey, 

recalled that this did not endear principals to the Tucson 

Education Association. She remembered that "when they 

denied member principals admittance to that Sunday meeting 

where the strike vote was taken, a lot of us were very 

upset. " 

Another interesting facet of the principals' per

ceptions of the TEA was how these perceptions changed due 

to the strike. Several respondents agreed with high 

school principal Ted Kaplan who commented: "There was a 

lot of sentiment among principals that we belonged to and 

supported the TEA. We were one big family. The strike 

changed all that. It went from an association to a union." 

Several principals, however, felt that if the 

strike was accepted, the actions of the Tucson Education 

Association and its members became more palatable. This 

was not an endorsement per se, but only a recognition of 

what they perceived as reality. This was typified by 

Gary Crandall, an elementary principal, who reiterated, 

"what the TEA did are the kinds of things that go along 
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with any strike situation. If you accept the strike, then 

their actions follow logically." Bill Bentley, another 

elementary principal, concurred when he said "If you 

strikes and you accept the Tucson Education Associ-

ation as a union, then yes, their actions were appropri-

ate." Mike Emerson, also an elementary principal, was 

even more specific when he noted: "It was long overdue 

for teachers to be given some concessions. The TEA acted 

O.K. You always use tactics in a strike that you wouldn't 

normally use. You have to allow for that kind of a thing." 

Respondents' Perceptions of 
Community Support 

Both this research and earlier research by Barbery 

(1980) and Alday (1981), concluded there was a significant 

amount of community support for the strike. As noted in 

Chapter 4, 60% of the principal participants agreed that 

the parents and community in their attendance area sup-

ported the strike. Most of the principals ,.,itnessed 

active parental involvement in the strike which they per

ceived to be support. Tom Cook, a high school principal, 

related that: "There were parental visits to the picket 

line. They brought food. One parent set up an RV in the 

parking lot for the teachers to use. They even stocked it 

with food and cold drinks. Most of our kids were out. To 

me, that would indicate community support." 
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Ted Kaplan,' also a high school principal, agreed 

in commenting, that "I took so many students being out as 

a sign that the parents were supporting the teachers." 

Bob Johnson, a junior high principal, added "Parents 

brought food. They brought drinks. They walked the line. 

They kept their kids home. As they drove by they encour-

aged the teachers." Some of the principals indicated even 

stronger perceptions of community support as typified by 

John Reily, an elementary principal, who responded: "I 

had parents on the picket line. Besides that, they brought 

the teachers food and almost all the children stayed home. 

I had parents calling me demanding I do something for the 

teachers. I'd call that supporting the strike, wouldn't 

you?" 

Another elementary principal, Paul Radan, almost 

seemed to lament the support teachers were receiving when 

he commented: 

My parents very much supported the teachers. This 
is a lower socioeconomic area and the teachers are 
still gods. Education is still the way out. The 
parents figured if the teachers are doing it, it 
must be right. They visited the picket line al
most continually and brought food. Most of the 
children were kept home. I felt pretty alone all 
that week. 

Several principals reported community support so 

strong that parents called them directly. Mike Emerson, 

an elementary principal, offered this comment: "Sure. I 

had parents bringing food, parents on the line, parents 
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making picket signs. I had parents calling me and asking 

why I didn't just give the teachers a raise and get it 

over with. They made it sound like the strike was my idea. 

There was definitely a great deal of parent support for 

the teachers." 

Other principals sympathized with community con

cerns. Elementary principal Bruce Girad felt helplessly 

caught between the District and the parents when he said: 

"The parents did support the strike, that's clear. They 

were here on the picket line; they kept their kids out of 

school. Parents sympathize with teachers. They know they 

are underpaid. So do I. The only difference is, I know 

I can't do anything about it." 

Even though there \\1as an apparent support of the 

strike by the community, several principals reported their 

attendance areas did not fit the established norm. George 

Smith, a junior high principal, did not feel there 'vas sig

nificant community support when he noted: "I don't think 

the community here really supported the strike. Student 

attendance during the strike was excellent. We didn't 

have parents on the picket line or bringing food. Till.s 

might have happened at other schools, but it didn't happen 

here. " 

John Black, another junior high principal, com

mented that "parents did not visit the picket line and they 

shouldn't have." Bill Bentley, an elementary principal, 
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reported that: "I had parents on the picket line but as 

the week continued I had more and more kids in school. I 

took this as a sign that the parents knew school was in 

session and that we were doing something. There was no 

make-up for kids who did stay out either. They just 

missed whatever was happening." 

Eric Sutton, an elementary principal, reported a 

somewhat unique situation involving a select group of 

parents. His comment on community support in his atten-

dance area was: "I didn't have any parents on the picket 

line. Parents of the handicapped see teachers as very 

special people. They were utterly dismayed by the strike. 

Just to demonstrate this, at our first public meeting after 

the strike, the teachers got a standing ovation; not for 

being on strike, but for being teachers." 

Respondents' Perceptions of 
Strike Behaviors 

As reported in Chapter 4, 75% of the principal par-

ticipants agreed they were surprised at some of the strike 

behavior they witnessed at their respective schools. This 

concurs with the perceptions of the principals discussed 

earlier in this chapter that most of the principals did not 

feel the Tucson Education Association acted in a profes-

sional and responsible manner throughout the strike circum-

stance. There was much qualitative response to this item. 
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In relating perceptions, numerous accounts of 

various aspects of the strike were noted. Martha Crawford, 

a high school principal, offered this account of a substi

tute crossing the picket line: 

There were harassing phone calls at home, at all 
hours of the night to nonstriking teachers. The 
picket line was always tense. On about the third 
day of the strike we had one substitute bring a 
gun in his car in full view of the pickets as he 
crossed the line. It was a revolver, I think a 
.38. I have no idea what he intended to do with 
that. Ne asked him for it as soon as he got 
inside. 

Ron Adams, a junior high principal, recalled his 

perceptions of the strike conditions when he said: 

There were a lot of physical and emotional prob
lems in some of the teachers when the thing 
started. You could start to see after a couple 
of days some of the people who were starting to 
break down. First of all, it was very hot and 
some of the teachers just melted away. Second, 
there was a lot of tension on the line. People 
were wondering if they were doing the right 
thing. 

George Smith, another junior high principal, com-

rnented on his perceptions of the strikers' behaviors when 

he said: 

There was a brick placed on an administrator's 
hood with his name on it. That kind of thing just 
can't be condoned by anyone. The inference I 
think was obvious. I just didn't think that edu
cators would behave that way. The threats and 
harassment and blocking cars and the buses was 
just amazing. They were blocking traffic on the 
main street even; not just the school grounds. At 
one point there was such a blockage with a human 
chain that we had to call the police. I knew the 
teachers involved and talked with them on a per
sonal basis with the officer right there. See, 
not only were they blocking the traffic but when 



the cars did go through they would bang on the 
hoods, kick the cars, and do things to frighten 
the occupants. I felt I had no choice but to 
call the police. And these were teachers. 
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This was not the only time a principal perceived 

it necessary to call the police during the strike. In 

response to teachers' behavior, Armando Felix, an elemen-

tary principal, also contacted the police department as he 

recalled: 

I had to call the police this one time. One of 
the TEA members who was in charge of the group 
decided to get close to the building and block 
the entrance. I had asked her to remove herself 
and the rest of the teachers. That was something 
that had already been agreed upon by the TEA and 
the District. I asked that person twice to re
move herself and she didn't so I called the 
police. No one was arrested, however. When the 
officer got there, she moved. I couldn't believe 
all the things I saw. I had no idea teachers 
could act that way. I was very disappointed. 

Several principals reported that in some cases, 

if there weren't sufficient pickets at a school, teachers 

from other schools were brought in to demonstrate. This 

practice was much resented by the respondents. Bill 

Hetz, an elementary principal, said: 

One of the things that really bothered me was 
the TEA taking pickets to schools where they 
didn't think there was enough already. Those 
transplanted pickets felt no responsibility to 
that school or the attendance area and basically 
acted any way they wanted to. There was no 
accountability for anyone's behavior on the 
picket line. 
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Carl Patterson, another elementary principal, also 

commented on the use of outside pickets on his campus when 

he reported: 

There were lots of outside pickets who were very 
vocal and very nasty. It was as if this wasn't 
"their" school so they could do whatever they 
wanted. One of these pickets constantly held a 
huge sign toward the building which read "SCABS." 
They also tried to block vehicles. I remember 
there was a lot of harassment crossing the picket 
line itself. 

Some schools experienced striking teachers who 

told students to return home. This was a concern to sev-

eral administrators including elementary principal Mike 

Emerson who said: "I had teachers who actively encouraged 

the children to stay home and the parents to keep them 

home." A variety of other activities also were concerns 

for principals. Scott Bailey, an elementary principal, 

recalled: "We had doors nailed shut, light bulbs taken 

out of projectors, the belt on the janitor's vacuum cleaner 

removed and nonstriking teachers called "scabs." It was 

an int ere st ing time." 

Raymond Tyler, an elementary principal, recalled a 

strike experience that transcended the events of the day. 

He reported the following: 

We had one incident that was neat. A car swerved 
in the school zone and knocked one of the signs 
over. It came to rest on the school grounds. All 
of us, pickets, teachers inside, parents, ran to 
see if there was anyone, especially the children, 
hurt. It was like a truce, something out of All 
Ouiet on the Western Front. For one brief moment 
we were all just teachers again. There was just 



a minute there when we didn't quite know what to 
do. We then all took our places again and the 
strike continued. 

One significant trend which emerged regarding 
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strike perceptions was elementary principals' commenting 

on the behaviors of teachers.. According to several of 

these principals, in their perception, the most unprofes-

sional group as a whole was teachers. Bruce Girad, an 

elementary principal, observed: 

There were a lot of unprofessional things happen
ing, especially from the secondary teachers. Their 
attitude is "I'm here to teach a subject, you're 
here to learn." Elementary teachers are here to 
teach kids and just have a different kind of asso
ciation with the students and the school. Second
ary teachers and elementary teachers do things 
differently for different reasons. 

Another elementary principal, Bob Barker, perceived 

the high school teachers as follows: 

The use of outside pickets, mostly secondary peo
ple, bothered me. They were not part of the fam
ily here and had no business here. High school 
teachers don't understand what it's like to be in 
a small faculty. The elementary scene is more 
affective and the secondary scene is more cogni
tive which is not student orientated. The second
dary people were very abrasive. My people were 
O.K." 

Although most of the principals did report a vari-

ety of negative experiences, others did not. Several prin-

cipals indicated little or no traumatic strike perceptions. 

It is significant to note that all of the principals who 

reported no major strike incidents were elementary princi-

pals. Of this group, Cynthia Lacey commented: "We had no 
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major incidents here. Everyone was really very profes-

sional." Another principal, Ed Warner, said "We had no 

kids out at all. We didn't even know there was a strike." 

Respondents' Perceptions of the 
Firing of the Superintendent 

Although not specifically asked on the interview 

schedule, when discussing Items' 19 and 23 which concerned 

the District Office, nearly all the principal participants 

volunteered their perceptions on the firing of the super-

intendent. All those principals who did volunteer their 

perceptions felt the superintendent was dismissed unfairly. 

This perception is significant in that earlier research 

reported that most teacher participants perceived the 

superintendent as a main cause of the strike and applauded 

his dismissal (Barbery, 1980). Martha Crawford, a high 

school principal, vocalized the perceptions of many admin-

istrators when she said "Dr. Johnston was the Board's 

scapegoat. He was in the wrong place at the wrong time." 

William Blenman, an elementary principal, commented 

on the superintendent's dismissal by saying: 

I was very strongly against Dr. Johnston being 
fired. I think he got the ax and very unfairly 
so. He did a good job under the circumstances. 
Here was a man caught in an impossible position; 
between the teachers and the Board. He had no 
way to turn and then the Board just left him 
in the cold. This lack of support really both
ered the principals. 



141 

Bill Bentley, another elementary principal, com-

mented on the possible motive behind the firing when he 

said: "Dr. Johnston was a scapegoat. He was used by the 

Board. By the time the strike was over, the Board had so 

polarized the teachers that they felt they had to do some-

thing, so they fi.red the superintendent." 

Phillip Cooper, another elementary principal, com-

mented that: "The superintendent was a hardliner, he had 

to be. This caused an understandable negative response 

from the teachers. His being fired though was unnecessary. 

He was a scapegoat for the Board. Whoever the superinten-

dent was at that time was going to be fired." 

Respondents' perceptions of Principals 
Not Participating in Study 

As discussed in Chapter 4, 12 principals refused 

to participate in this study. All of these principals 

were sent a letter requesting an interview. During the 

follow-up telephone call to request an interview, the 12 

principals refused participation. Of this group, eight or 

66.6% were female elementary principals. 

Possible reasons for this nonparticipation were 

elicited from the principal participants during the 

field interviews. This was done in an attempt to under-

stand the behaviors of those principals who refused 

participation. A variety of perceptions were given. 

However, several common characteristics of the 
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nonparticipating principals were reported. Among those 

characteristics were: (1) a negative strike experience~ 

(2) poor faculty relationships prior to the strike~ 

(3) taking sides in the strike~ (4) reacting negatively 

to striking teachers~ (5) taking the strike personally~ 

and (6) structure and level of the school. 

These characteristics were gathered vicariously as 

the nonparticipants offered no insight. However, although 

as per the design of this study anonymity was preserved, 

according to the principal participants, the nonparticipa-

ting principals are well known. The difficulty experienced 

by these principals during the strike apparently was recog

nized by their peers. 

Martha Crawford, a high school principal, commented 

as follows: 

The women principals who won't be interviewed don't 
like confrontations. They took the strike person
ally. These people were just shocked that their 
teachers would strike against them. High school 
people deal with issues differently due to the 
size of the organization. It's not a tight-knit 
family like you often find in the elementary 
school. To elementary people everything is good 
and clean and fresh. 

Ron Adams, a junior high principal, commented on 

the problem of the nonparticipating principals' taking 

the strike personally when he said: 

Some of these people have taken the strike per
sonally. That's obvious. They had the feeling 
like they were the father or the mother of the 
clan and all of a sudden their teachers went on 
strike against them. I didn't feel this way at 



all, it wasn't me they were striking against, it 
was the District. I think some of those princi
pals felt they had lost control. 
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Elizabeth Summers, an elementary principal, added: 

"Those principals who won I t talk to you, and I know who 

they are, chose sides in the strike. They took it person-

ally which was a dangerous thing to do. I think these 

people very much regret it." 

Even one of the principal participants, Armando 

Felix, an elementary principal, reported he felt much of 

the same things as he said: 

The thing that bothered me personally is the fact 
that we had established a relationship with the 
teachers and then they went on strike. I, and 
a lot of administrators I know, could not help but 
take the strike personally. I thought things here 
were good, that I was fair, and I could not under
stand why the teachers would want to leave me. I 
felt I had failed. 

Robert Hopkins, another elementary principal, 

reported the problems of one principal ne knew when he 

commented: "One principal I know took it very personally. 

She told her teachers that this strike was wrong and if 

they went out she would never forgive them. Well, when 

you say something like that and they do go out and corne 

back, what do you do then?" 

Respondents' Perceptions of 
Successful Strike Attributes 

As reported in Chapter 4, most of the principal 

participants felt positive about their strike experience. 
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This was noted during the field interviews largely by the 

principals I perceptions of the relationships in the fac-

ulty after the strike. Those principals whose faculties 

reassimilated fairly smoothly perceived their behavior as 

being a significant contributor. Several principals 

offered specific observations. Tom Cook, a high school 

principal, commented: "I think my open administrative 

style was the main factor in the success I experienced 

during the strike and after. My major thrust was to elim-

inate any division between striking and nonstriking teach-

ers. I think I was somewhat successful in doing this. I 

did not take a stand one way or the other. II 

Bob Johnson, a junior high principal, cited his 

neutrality in successfully reassimilating the faculty when 

he commented: 

They knew I was supportive of them. Conse
quently when they came back we had a better 
relationship because we went on about our busi
ness like nothing happened. They didn't judge 
me and I didn't judge them. I tried to be a 
totally neutral person. The people who went 
out knew I didn't give a damn and the people 
who didn't go out knew I didn't give a damn. 

Junior high principal Tom Bateson cited his atti-

tude as the main reason for his strike success in comment-

ing: "Of all the faculties live heard of, \'le melted back 

together a lot sooner, a lot better than they did. This 

was due to my attitude, it had to be. The success I had 

in dealing with the strike was due to my humanistic 
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attitude. I care about what you think, how you feel, what 

you're doing. People respect that." 

Eric sutton, an elementary principal, also per-

ceived his attitude as a significant aspect of his strike 

experience in reporting: 

I treated my teachers as human beings. I'm fair 
and up-front. I have a long established open
door policy. I'm a human relations person. I 
encouraged all my teachers to make their own 
decisions. I told them our relationship wouldn't 
change and it didn't. I have a deep respect for 
my faculty. This humanistic, if you will, policy 
was the key to my success. 

Discussion 

The concept that all behavior is influenced by 

individual perceptions is a significant one in considering 

such a stressful circumstance as a strike. As seen in this 

section, the principal participants held a wide range of 

perceptions on various aspects of the strike. As Combs et 

ale (1976) suggested, this influenced their strike behavior 

and successful handling of the strike. 

The preceding principals' statements tended to 

indicate most of the respondents held similar perceptions 

and seemed to behave as a group. These perceptions often 

conflicted with the perceptions of teacher participants 

reported in earlier investigations of the strike. This 

would seem to explain 'many of the difficulties encountered 

in the principal-teacher relationship during and following 

the strike experience. 
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Most of the principals felt the School Board and 

the District Office reacted poorly to the teachers and 

failed to consider them as human beings. The principals 

felt ~leir main influence on teachers was encouraging them 

to follow their own conscience in making the strike deci

sion. Strikes were opposed by most of the pricipals and 

perceived as detrimental to education. Several principals, 

however, described strikes as a necessary evil. The Tuc

son Education Association was perceived as having acted 

unprofessionally throughout the strike although some prin

cipals saw their behaviors as consistent, having accepted 

the organization as a union. Most principals perceived 

the teachers as receiving significant community support 

during the strike. 

As they were dismayed by the conduct of the Tucson 

Education Association, the majority of the principals were 

equally as dismayed by the strike behavior they witnessed 

at their respective schools. All of the respondents 

opposed the firing of the Superintendent. In speculating 

on the reason for nonparticipation in this study, the major 

reason cited was that those principals took the strike 

personally. Principals who perceived themselves as success

ful in handling the strike noted the significance of good 

human relationships and the importance of not taking the 

strike personally. 
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Empathy 

Defined by Dale (1974, p. 21) as "the ability to 

identify with other people," empathy is perhaps the most 

important aspect in the development of effective relation

ships. The failure to understand the "facts" as others 

perceive them inevitably leads to a breakdown in interac

tion. As behavior is a product of individual perceptions, 

an attempt must be made to understand those perceptions in 

human relationships. 

In commenting on the attitudinal scale items during 

the field interview, most of the principals indicated at 

least some effort to empathize with various aspects of 

the strike. 

Consensus Agreement 

As reported in Chapter 4, 77% of the principal 

participants did not feel the consensus agreement (1978 

strike settlement) was a fair and professional resolution. 

Most of the principals felt their autonomy had been severely 

restricted and the consensus agreement was oppressively 

1imi ting. Others denounced it as a "typical" union settle

ment. However, the significant aspects of the comments 

revealed an attempt to perceive the agreement as the teach

ers did. As Combs et a1. (1976) noted, this is not an easy 

task, especially for someone under stress. Gary Crandall, 

an elementary principal, felt this \'lhen he said: 



I guess I've been in administration too long. I 
can't see through the eyes of a teacher anymore. 
They obviously feel the consensus agreement is 
very necessary. As a principal, it's very limit
ing for me but it wasn't designed for the princi
pals, it was designed for the teachers so I just 
don't knO\<I. I try to see it their way but it's 
hard. 

lVilliam Blerunan, another elementary principal, 

commented: 

Everything now is so black and white. I'm too 
honest and too above board to feel we need this 
thing. But I know teachers don't feel this way. 
I know that some principals have taken advantage 
and need those kinds of restraints. I guess it's 
needed, it's just that I hate to see education 
getting to that point. . 
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In commenting on the consensus agreement, George 

Smith, a junior high principal, discussed the teachers' 

perceptions in terms of the Board by saying: "The Board's 

main issue was the feeling that they had given the store 

away and somehow needed to get it back. That deepened the 

feelings on the part of the teachers and we can see it in 

the consensus because they were saying 'oh yeah? When did 

we get the store?' 11 

Not being able to empathize seemed to cause 

several principals considerable grief as typified by this 

comment of Raymond Tyler, an elementary principal, who 

said: 

It's very simply a union contract. I mean, let's 
call it what it is. Management prerogatives on 
placement of personnel, for example, makes it 
impossible to build a staff of similar philosophies. 
Additionally, there are no times for meetings, which 
makes communicating with the staff at large a 



little difficult. It's a jungle now. I just 
want to put in my time, retire, and let it go. 
I just want to get the hell out of here. 

Support of Central Office 
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While Chapter 4 reported that most principals felt 

the support of the Central Office was adequate throughout 

the strike, the key reason for such a perception seems 

to be empathy. Several principals lamented the bnmense 

difficulty faced by the District. Ted Kaplan, a high 

school principal, reiterated his attempt to understand the 

District's perceptions when he said: "The daily' meetings 

during the strike were helpful. I felt the District 

office did the best job they could. You have to consider 

what they were facing. They weren't sure what they were 

facing anymore than we were." 

Richard Anderson, a junior high principal, felt 

"I had all the support in the world from Downtown. I 

felt, of all the people, they could best understand what 

we were facing." Gary Crandall, an elementary principal, 

concurred by saying: liThe Central Office did the best job 

they could. It was a very difficult situation for all of 

us. I felt they tried to understand what I was doing and 

I tried to understand what they were doing." 

Mike Emerson, also an elementary principal, said: 

"I think the District office did a pretty good job. I very 

much respected the superintendent. No one really knew what 



to expect. We were all pretty much in the same boat. 

Their frustration is as easy to understand as ours is." 

Conflicts in Educational Philosophy 

150 

Chapter 4 reported 57.7% of the principal partici

pants felt they had to take actions during the strike in 

~sponse to administrative directives which were in con

flict with their educational philosophy. Much of this 

cxmflict, as reported during the field intervwews, centered 

around the principals' conflicts with how the teachers 

would perceive their actions. This concern for the per

ceptions of the other person, is very much applicable to 

the concept of empathy. Tom Cook, a high school principal, 

commented on this conflict: "The District asking us to 

keep teachers out of the building, away from tile bathrooms, 

those kinds of things were unnecessary. Why deny anyone 

basic rights and dignity? That bothered me a great deal. 

I know that if someone kept me out of the bathroom how I 

would feel. 

Martha Cra\,lford, another high school principal, 

lamented similar events by saying: "I didn't follO\\' the 

directive to keep teachers out of the building and a"vlay 

from the restrooms. I resented the statement on the 

attendance sheets to denote the teachers' reasons for an 

absence. I felt very sad to put people in that sort of a 

spot. " 
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Ron Adams, a junior high principal, expressed con-

cern about the teachers' perceptions when he commented: 

I've always been very open and very fair with 
everyone I've dealt with but after some of those 
meetings at 1010 (District Office), I've come 
away with the feeling that we're almost in direct 
conflict. I kept thinking how this would affect 
the teachers and how we were going to pull this 
thing back together. 

Bill Hetz, an elementary principal, expressed 

concern over his consideration of teacher's perceptions 

by report ing : 

I had to go to 1010 (District Office) everyday 
and sign affidavits verifying ,mo was and wasn't 
striking. This really bothered me. I felt like 
a policeman, like the Gestapo. We had suddenly 
lost the humanistic part of the District and 
became something very different. I taught for a 
long time, I know what it feels like to be a teacher. 
The day I became the principal, I became the enemy. 
I never really got used to this. I kept asking 
myself how I would feel. 

Elementary principal Bill Bentley commented that 

he felt most principals tried to empathize with the 

teachers. 

Yes, I a11m'led the teachers access to the build
ing. I wouldn't deny a drink to anyone. The 
teachers weren't the enemy although that's what 
the District wanted us to think. I remember 
the windows were covered in the Board Room during 
that Sunday afternoon meeting before the strike. 
I felt like I was at a war briefing. Other 
principals felt the same way, I know they did. 
A lot of us wondered how the teachers would take 
this. 

In summarizing the importance of empathy in human 

relationships, Scott Bailey, an elementary principal 



commented "I tried to treat the striking teachers the 

way I would like to be treated. II 
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Not all the principal participants agreed that 

enpathy was an important consideration. Several did not 

feel there were any conflicts between their actions and 

tileir educational philosophy. As Torn Agee, a high school 

principal, said "I knew what my role as an administrator 

was. I had a job to do and I did it. II John Black, a 

junior high principal, added "All my actions during the 

strike were appropriate. I would do everthing again. 

I didn I t need the teacher I s perrniss ion. II 

Success of Strike 

As reported in Chapter 4, 55% of the principals 

perceived the strike as successful in terms of the teachers 

achieving their goals. This perception somewhat concurred 

with previous research which noted that 74% of the striking 

teachers and 59.2% of the general teacher population felt 

tile strike was successful (Barbery, 1980). In terms of 

empathy, comments by the principal participants during the 

field interviews seemed to indicate a significant concern 

for the perceptions of the individual teacher. This con

cern for the perceptions of teachers did not necessarily 

indicate an agreement with the strike, its resolution or 

the outcomes. It did, however, seem to indicate a desire 
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on the part of the principals to attempt an understanding 

of teachers' behaviors through teachers' perceptions. 

Martha Crawford, a high school principal, commented 

on the teachers' perceptions at the strike in saying: 

I don't feel the teachers met their goals and 
I don't think they do. The teachers weren't 
satisfied with the outcome of the strike. The 
goals was not to create negative attitudes between 
teachers and administrators and teachers and 
teachers but this is what resulted. The strike 
was personally very destructive. 

Ted Kaplan, also a high school principal, reite-

ated rated much the same perception when he said: 

No one achieved any goals, the teachers paid 
too high a price. The polarization between 
teachers and administrators and the teachers 
themselves is a very negative factor. I think 
the teachers know that. I think many teachers 
now question the strike option. A strike helps 
no one. I think we know that now. 

Eric Sutton, an elementary principal said "The 

broken relationships were very destructive. I don't think 

the teachers intended that. I think they very much regret 

it." Another elementary principal, Phillip Cooper, com-

mented on the teachers' perceptions of strikes in saying: 

"Teachers who participated in the strike felt it was a 

grueling experience. I don't think they want to go through 

it again." 

Stan Graves, an elementary principal, also felt 

the perceptions of the teachers regarding the strike were 

largely negative. He commented that: 



I don't think the teachers felt good about the 
results of the strike. No one could have known 
how damaging it would be in terms of relation
ships. I don't think the teachers deliberately 
set out to alienate themselves from the adminis
tration and each other. 

Not all the principals tried to understand teach-

erst behaviors through an analysis of teachers' percep-

tions. Several principals expressed negative perceptions 
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regarding the outcome of the strike and did not seem wi11-

ing to understand either perceptions or behaviors. Typical 

of these comments was this one by Raymond Tyler, an e1emen-

tary principal, who said "Goddarnn right the str ike was 

successful. The teachers got everything they wanted." John 

Black, a junior high principal, added "You're damn right 

the strike was successful. They got exactly what they 

wanted." When questioned further during the field inter-

view about the significance of understanding teachers' 

behaviors in terms of their perceptions, one of the respon-

dents, Torn Agee, a high school principal, said simply "they 

won, we lost. Period. There's nothing to understand about 

that. " 

Discussion 

In successful and productive human relationships, 

empathy is a significant factor. As all behavior is 

directly affected by individual perception,and in under-

standing a person's behavior an attempt must be made to 

empathize with their perceptions. In discussing the 



significance of empathy as presented in Chapter 3, Avila, 

Combs, and Purkey (1971, p. 82) observed: "A fact is not 

what is; a fact for any person is what he believes is so. 

If Joe Green believes his boss is unfair, he behaves as 

though he were. Whether Joe's boss is really unfair in 

the eyes of other people has little or nothing to do with 

the matter. As Joe thinks, he behaves." 

As indicated by the preceding statments, most 

principals attempted to understand the perceptions of the 

teachers in their school. Although the principals were 

nearly unanimously opposed to the consenus agreement and 

found it very limiting, they attempted to understand it 

in terms of how it came about. That is, why the teachers 

perceived such a document was necessary. In doing so, 

many principals reluctantly concurred with the teachers' 

perceptions that the creation of the consensus agreement 

was a necessity. 
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Most of the principals, including those who agreed 

and disagreed with the actions of the Central Office, 

seemed to indicate an understanding of their perceptions. 

Conflicts between educational philosophy and administrative 

directives were largely explained in terms of how their 

behaviors would be perceived by the teachers. 

Finally, the majority of the principals lamented 

what they perceiv~d as the result of the strike which was 

largely alienation between principals and teachers and 



156 

among the teachers themselves, in terms of what they saw 

as negative teacher perceptions. [While not all principals 

attempted to do this, a significant majority did. As noted 

by the principals, this was one of the necessary attributes 

in handling the strike successfully and one of the things 

principals who did not handle the strike successfully 

failed to do.] 

Adequacy/Self-concept 

Inasmuch as perceptions influence individual behav

ior, the behavior of each person is a result of his con

stant quest for personal adequacy of self-concept. Defined 

as "The urge to expand, extend, develop, mature--the 

tendency to express and activate all the capacities of the 

organism or self (Rogers 1961, p. 351), "This need tends 

to provide direction and drive for personal action. If 

this drive is challenged under stressful conditions such 

as a strike circumstance, or threatened by attempts at 

perceived manipulation, the behaver tends to retaliate. 

Self-concept is an important concept in under

standing the behavior of the principal participants during 

the strike. The self-concept of the building principal 

may have been challenged during the strike by either circum

stances or teacher behavior. Any such challenge perceived 

by the principal tended to influence his behavior and conse

quently, the behavior of the teachers in the respective 
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schools. This is especially significant during a stress

ful circumstance as noted by earlier research that "school 

administrators are in a strategic position to facilitate 

those processes which result in shifts in perception and 

thus bring about more effective personal· relationships" 

(Barbery, 1980, p. 156). 

During the field interviews, several aspects of 

the strike reiterating the significance of self-concept 

were noted in response to the attitudinal scale items. 

Change in Administrative Style 

One of the most direct results of a perceived 

challenge to self-concept is a change in behavior. As 

reported in Chapter 4, 22.5% of the principal participants 

agreed they changed their administrative style or behavior 

in terms of the way they relate to teachers as a result 

of the strike. Although this is not a majority, it is a 

significant percentage worthy of discussion. 

Most of the perceived change in behavior was due 

to what the principals saw as the imposed limitations of 

the consensus agreement. Many principals saw this agree

ment as a direct personal attack; thus a challenge to their 

self-concept. Of the agreement, Tom Agee, a high school 

principal, observed: "It's the damn consensus. Now it's 

labor vs. management. You must be very careful in follow

ing every letter of the thing. Not only are my hands tied, 



but I think in all of this the students have lost out as 

well. " 
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Armando Felix, an elementary principal, commented 

on the consensus agreement affecting his behavior toward 

teachers when he said: "I'm not as open anymore. I watch 

everything I say and do. I find myself trying to watch 

every single detail of the consensus agreement. Things 

just aren't fun anymore. Everybody seems so nervous all 

the time." 

Carl Patterson, also an elementary principal, agreed 

when he reported: "I'm not quite as comfortable due to the 

consensus agreement. You have to be very careful in every

thing you do and say. I feel and act more like an adminis

trator now. I feel farther away from my teachers." 

Some principals indicated specific changes they 

have made in their administrative styles. John Black, a 

junior high principal, said "I now have a faculty council 

to formally communicate with this office. That's enough, 

I don't have to talk to every single teacher." 

Not all changes in behavior in response to a per

ceived challenge are necessarily negative ones. Martha 

Crawford, a high school principal, said: "As a result of 

the strike, I am more open about discussing some issues. 

We don't want any more communication problems. We learned 

in the strike that people must continue to talk to each 

other. " 



159 

Elizabeth Summers, an elementary principal, 

reported an even more positive change in behavior due to 

the strike when she remembered: "Changing my administra

tive style just wasn't necessary. In fact, I can clearly 

remember getting a kiss from the male teachers as they 

returned to work on Monday." 

Other Principals 

Not only did some of the principal participants 

report a change in behavior toward teachers as a result 

of the strike, a perceived challenge to self-concept 

affected their behavior toward other principals. According 

to the qualitative data presented in Chapter 4, 12.5% of 

the respondents perceived a change in their relationship 

with other principals as a result of the strike. lvhi1e 

this is not a significant percentage, any such changes 

demonstrate the importance of understanding the relation

ship of self-concept to behavior. 

Eric Sutton, an elementary principal, discussed 

his change in behavior toward other principals when he 

noted: 

Yes, I changed my behavior toward some of the 
other principals. I lost respect for some of 
them. I was very disappointed in the way some 
of them handled things. I think these people had 
a lot of trouble with their faculties and probably 
deserved what they got. I know some of these 
principals I wouldn't want to work for. I can't 
talk to them to this day. 
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Tim Warren, another ele~entary principal, also per

ceived a change in behavior toward other principals when he 

said: "I lost respect for some principals, especially 

those who couldn't handle it or treated their teachers 

poorly. It's different now among some of us. I was dis

appointed in some of them. It cost ne some friendships." 

Effectiveness as a Principal 

Job performance, or the ability to be effective, is 

an important part of adequacy and self-concept. How one 

perceives his job success will tend to affect his behavior 

while at the job and potentially elsewhere as well. As 

reported in Chapter 4, 25% of the principal participants 

did perceive the strike as reducing their effectiveness as 

a principal. This would appear to be a direct influence on 

their behavior. 

l-1any principals defined their effectiveness in 

terms of perceived limitations on the consensus agreement. 

Ted Kaplan, a high school principal, typified several 

responses when he said, "The strike has not reduced my 

effectiveness as a principal, but the consensus agreement 

has." Another secondary principal, Tom Agee, discussed his 

effectiveness in somewhat larger terms when he said: "The 

building administrator has very much lost control. We have 

lost control over the programs, decisions, transfers, and 

teacher selection as a result of the strike. I don't have 



161 

the power to effectively choose the color of paint for the 

restrooms." 

other principals defined their effectiveness in 

terms of changed behavior. In commenting on this, Ron 

Adams, a junior high principal, noted: 

Very much so. There was much more militancy 
injected after the strike. This can't help but 
affect the way I'm going to act. Some teachers 
now go out of their way to cause problems for 
the principals. How can that help my effective
ness? The teachers will file a grievance at the 
drop of a hat and everyone knows it. 

John Reily, an elementary principal, reiterated 

the significance of self-concept on effectiveness when he 

offered this perception: I~e aren't principals anymore; 

we're errand boys. Running a school is now a matter of 

keeping everybody happy to avoid a greivance. I don't 

feel like a professional; I feel like a highly paid ticket 

taker at the movies making sure everyone gets a good seat." 

Not all the principals perceived a change in their 

effectiveness as a challenge to their adequacy or self-

concept. Scott Bailey, an elementary principal, articu-

lated the perceptions of several of the participants when 

he said: 

My effectiveness as a principal has increased 
due to more open communication brought on by 
the consensus agreement. The strike made all 
of us reevaluate what we were doing. I think 
the experience gave me more depth profesionally 
and made me a better person personally. 
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Cynthia Lacey, also an elementary principal, 

indicated her perceptions on the ultimate effect of the 

strike when she said: "The strike didn't reduce my effec-

tiveness as a principal but it definitely changed it. I 

think I'm a better principal now. The consensus agree-

rnent clarified the issues. Principals are no longer kings 

but they probably shouldn't be anyway." 

Effectiveness of the 
Educational Programs 

As the building principal is the chief site adminis-

trator, his perceptions of self-concept and adequacy will 

be reflected in his perceptions of the effectiveness of 

the educational program at his school. Nearly all of the 

principals, regardless 9f level, used the possessive 

personal pronoun "my" in discussing staff, community, atten-

dance area or school. 

Fifty five percent of the respondents, as reported 

in Chapter 4, perceived the strike as reducing the effec-

tiveness of the school in meeting the goals of the educa-

tional program. This would seem to suggest the respondents' 

perceptions of their ability to direct the programs and to 

what degree they ascertained the strike circumstance as 

interfering with that direction. Several principals 

commented that such interference was short-term; largely 

for the duration of the strike. Ted Kaplan, a high school 

principal, said: 



The strike had a very negative effect on the 
school. That week was pretty much down the 
drain. The kids took advantage of the striking 
teachers. They knew nothing was happening in 
the classroom. How can a program be effective 
when the students believe that? 
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Stuart McNeil, an elementary principal, perceived 

the short-term influence of the strike in somewhat nega-

tive terms when he commented: "The strike hurt the school 

in that strikes hurt everybody involved in the school. 

There was clearly no teaching being done during the strike. 

The strike reduced the effectiveness of everyone and every-

thing. " 

Several other principals perceived the strike as 

affecting the educational program on a long term basis. 

Martha Crawford, a high school principal, had this to say: 

"At the time of the strike the educational program was 

totally disrupted. That's understandable. The problem is 

I'm not sure we ever recovered that year at all. I'm not 

sure we've ever recovered." 

Bruce Girad, an elementary principal, also per-

ceived long-term effects of the strike on the educational 

program when he said: 

A strike takes a\V'ay the focus from what you're 
trying to do. It was a complete distraction. 
t'le could not commit our all to the program because 
we were very preoccupied with the strike. Quite 
frankly, I don't think that has changed and I 
think the program is suffering because of it." 

Persons who feel their self-concept is challenged 

tend to retaliate resulting in a change in behavior. 
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Discussion 

Perceptions influence individual behavior. This 

behavior is a direct result of the need for adequacy or 

self-concept. Persons who feel their self-concept is 

challenged tend to retaliate resulting in a change in 

behavior. The self-concept of the building principals 

appeared to be challenged in several aspects due to the 

strike circumstance. Some of the principal participants 

changed their administrative style in terms of the way 

they relate to teachers due to the perceived limitations 

(challenge) of the consensus agreement. 

Other principals measured self-concept through 

their perceptions of the way other principals dealt with 

the strike. This was a comment on their individual self

concept as they perceived themselves as capable of extend

ing this conceptualization to others. Perceived job per

formance was another aspect of the strike which appeared 

to affect self-concept. Again, much of this was done using 

the perceived limitations (challenge) of the consensus 

agreement. Several principals strongly felt their job 

performance and, consequently, their self-concept, was 

severely limited by the perceived constraints of the 

strike settlement. 

Finally, the effectiveness of the educational pro

gram, [another aspect of self-concept, as it reflects 

directly on the principal's perceived job performance], 
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was also used to discuss adequacy. Most of the principals 

felt the effectiveness of their respective schools was 

reduced by the strike. This reduction was measured by 

both long- and short-term effectiveness. As the principal 

is the chief site administrator, this would seem to be a 

personal analysis of their individual effectiveness, or 

self-concept, as well. 

Relationships 

As in adequacy and self-concept, individual per

ceptions which directly affect behavior are also closely 

related to relationships. Accordingly, how individuals 

relate to each other, whether successfully or not, is gov

erned by perceptions. This individual perception also 

influences the nature of those relationships. 

This study has much discussed the effect the strike 

had on relationships. Perhaps no other single trend was 

ascertained as a result of the field interviews as the over

whelming concern or lack of concern of the building princi

pals regarding relationships. This concern was seen in 

the respondents' perceptions of relationships with signifi

cant others. 

Relationships with Faculty 

Perhaps the most significant relationship at the 

site level is the principal-teacher relationship. The 
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relationship with teachers in their respective school was 

a major concern of the principal participants during the 

strike. As reported in Chapter 4, 57.5% of the respon

dents noted they were concerned about teacher relation

ships. It is significant to reiterate that of the prin

cipals who were not concerned with a break in relation

ships with their faculties, over 01% were elementary 

principals. This would appear to suggest that relation

ships were not a major concern to the elementary principal. 

Many principals noted a concern for relationships 

throughout the strike. George Smith, a junior high prin

cipal, said: "I was very concerned with a break in rela

tionships with my teachers. No matter how effective a 

strike is or how quick it is settled it brings about a 

division in and among people. You take sides and when you 

take sides someone gets hurt." 

Some principals perceived their concern for the 

relationship with the faculty as affecting teacher behav

ior as well as their own. John Reily, an elementary prin

cipal, typified these perceptions when he reported: "Yes, 

IBlationships were a definite concern. I felt very close 

to my teachers and wanted it to remain that way. All the 

striking teachers left lesson plans for that week. I felt 

very good about that and that I had something to do with 

it. " 
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Stan Graves, another elementary principal, voiced 

the shared perceptions of several principals who were con

cernedwith the long-term consequences of the strike when 

he said: "I remained neutral during the strike. I was 

very concerned about the relationship with my teachers and 

felt the best thing I could do was just stay out of it. 

These are people I have to work with. I knew it would 

someday be over and we would be back together." 

Some of the principal participants commented on 

their perceptions of the outcome of the strike in discus

sing relationships with their faculties. Armando Felix, 

an elementary principal, said: "Relationships with teach

ers after the strike were very strained. I'm not really 

sure what happened but I just never felt as comfortable. 

It's just not the same. 

Raymond Tyler, also an elementary principal, noted 

simply, "Many friendships were broken between me and teach-

ers ... 

Of those principals not concerned with a break in 

relationships with their faculty, most cited their percep

tions of the strength of prestrike relationships as the 

reason. Bob Johnson, a junior high principal, summarized 

this position when he commented: "I wasn't concerned with 

that. I had an excellent relationship with my faculty 

before the strike. They knew I supported whatever their 



decision was and that everything would be O.K. when they 

carne back and it was." 

Bill Hetz, an elementary principal, added: "I 

felt I worked well with the teachers and so I wasn't con

cerned with a break in relationships. I knew and told 

them that when this was over, we would all be back 

together. " 

Relationships with Striking Teachers 
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Relationships with striking and nonstriking teach

ers were ascertained through the field interviews by ask

ing the principal participants if they felt comfortable 

communicating with the respective groups. This was done 

as the amount of communication and the perceived effective

ness of that communication would seem to be indicative of 

the nature of personal relationships. As reported in Chap

ter 4, the majority, 77.5%, of the prinicpals felt comfort

able communicating with the striking teachers. Princi

pals handled this communication in a variety of ways. 

Torn Cook, a high school principal, said: "I talked to the 

striking teachers daily. I'd stop every morning. Some

times I brought coffee and donuts. I wanted to keep the 

lines of communication open. They had their beliefs and I 

respected them." 

George Smith, a junior high principal, added: "I 

talked to the striking teachers every day. I had found 
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through experience that first couple of days that this was 

the best thing to do. I wanted them to know that I still 

respected them as people. They were still part of my 

staff. II 

Bruce Girad, an elementary principal, was con-

cerned about future relationships with the striking teach-

ers. He reported: "I talked to the striking teachers 

whenever I could. I had coffee with them. I knew they 

were still teachers and we would be back together at some 

point. I tried to stress that. We had already. lost a 

w=ek. I didn't want to lose anymore. II 

Bill Hetz, an elementary principal, reported that 

his concern for relationships was demonstrated by both 

teacher groups as well when he said: 

I talked with the pickets every day. In fact, 
one time they took my picture. Once the strike 
started they acted like you see in the movies. 
They pounded on cars, that kind of thing. I 
went out and said, 'Hey, when this thing is 
over we have to live together and you ought to 
think about that now.' •.• The ones that were 
out brought donuts for the ones that were in and 
and the ones that were in baked cakes for the 
ones that were out. lve all hated to see that 
thing happen. 

Not all the principals demonstrated a concern for 

the relationships with the nonstriking teachers. Mike 

Emerson, an elementary principal, said: "I did not talk 

to the striking teachers. I did not feel good about their 

being out there. There were a lot of bitter words 
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exchanged; some with me. There was resentment toward the 

teachers inside. There was tension there as well. I just 

didn't talk to them at all." 

Phillip Cooper, also an elementary principal, did 

not talk with the striking teachers either. He offered 

an apparent outcome of this behavior when he said: "I 

did not communicate with the pickets in any way, shape, 

or form. My relationship with these teachers was not 

improved as a result of the strike. There was and still 

is difficulty. loVe live on different streets together." 

Relationships with the 
Nonstriking Teachers 

Chapter 4 reported the anticipated results that 

97.5% of the principal participants felt c~mfortable 

communicating with the nonstriking teachers. This would 

seem to suggest that these principals perceived the rela-

tionship with the nonstriking teachers as effective. 

Communication with the nonstriking teachers was 

responded to by the principal participants during the 

field interviews as being obvious. Stan ~Vilson, an ele-

mentary principal, typified the responses of 36 principals 

when he said, "Of course I talked to the nonstriking 

teachers. They were loyal." 



Relationships with Other Principals 

Chapter 4 indicated that 82.5% of the principal 

participants agreed they communicated informally with 

other principals before, during, and after the strike. 
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As in their perceptions regarding striking and nonstriking 

teachers, most of the principals discussed relationships 

with their peers in terms of the quantity and perceived 

quality of communication. Many of the respondents indi

cated the significance of such peer relationships. George 

Smith, a junior high principal, reported this in terms of 

information when he said: "There were a lot of telephone 

calls between us (principals). There was as much informa

tion exchanged this way as in all the formal memos and 

meetings." 

Other principals commented on the psychological 

value of such relationships. Richard Anderson, a junior 

high principal, said: "Most of the informal stuff was 

done over the telephone. It was mostly exchanging stories 

and ideas. The hours were really long that week. This 

kind of thing was a real reI ief • " 

Bob Johnson, also a junior high principal, agreed 

with the psychological significance of these relationships 

when he commented: "What happened was that several of the 

junior high principals got together and discussed how things 

were going, what we were going to do; that sort of thing. 

We met for lunch at a local restaurant. I found it very 



valuable because it was a chance to let off some steam. 

Anytime you can talk over things with other people, you 

feel better and probably learn something." 

Robert Hopkins, an elementary principal, added: 
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"I have a small group of principals I meet with a couple 

times a week. We talked on the phone a lot that week. We 

also had calls from 1010 (District Office). One thing was 

that I never really felt totally alone. I always felt 

there was help somewhere." 

Relationships among Teachers 

Although not directly asked during the field inter

views, the respondents' perceptions of relationships among 

teachers after the strike were frequently offered. These 

comments were consistent with the principals' perceptions 

of other aspects of the strike. Most of these perceptions 

lamented the broken relationships caused by the strike. 

Martha Crawford, a high school principal, com

mented, "People during the strike lost their focus. I 

saw several lifelong friendships broken between teachers." 

Broken friendships were also observed by George Smith, 

a junior high principal, who reported: "I saw some people 

who were good friends not only in school but out of school 

fall apart. These two guys used to build houses together 

and they completely parted company. One guy went on 

strike and the other didn't. I always thought that was a 



a real tragedy which was the very thing I tried to 

avoid. " 
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Richard Anderson, also a junior high principal, 

commented on the strike's affect on long-term relation

ships when he said: "I think this year, 1982, four years 

later, the wounds from the strike have finally healed. 

Up until now there has been a certain amount of friction 

The rest of that year (1978-79) was very touchy, very 

tense. " 

Gary Crandall, an elementary principal, added: 

"I was at that school for 3 years after the strike and the 

wounds never really healed. The teachers still know who 

went out and who didn't. To this day that is still in the 

back of their minds. I had one teacher who I finally had 

to talk to and say, 'Hey, the war's over.'" 

Many of the principals reported dramatic rifts 

between teachers. Bob Barker, an elementary principal, 

reported: liThe nonstriking teachers were ostracized. One 

teacher just couldn't handle it. These people (striking 

tf~achers) would get up and leave when she came in the 

lounge. They wouldn't talk to her or exchange professional 

information. She transferred the next year." 

Carl Patterson, also an elementary principal, sim

ply commented, "I don't think some of those teachers ever 

talked to each other. Doesn't that seem like a terrible 

waste to you?" 
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Discussion 

As Combs (1962) and Combs et a1. (1976) noted, per

ceptions and behavior are closely related to relationships. 

Consequently, understanding how principals perceived var

ious relationships throughout the strike is important in 

understanding their behaviors. 

It would seem pursuant to the comments discussed 

in this section that relationships did play a significant 

role in the principals' perceptions of the strike. Rela

tionships with the faculty were a major concern to the 

principals during the stike. Relationships with striking 

and nonstriking teachers were perceived by the principals 

an the basis of quantity and quality of communication with 

these two groups. 

Relationships between principals were also indi

cated by the volume of communication. r.10st principals 

reported this was a significant aspect of their dealing 

wi th the strike. 

Finally, most of the principals perceived many 

broken relationships and rifts between teachers themselves 

as a result of the strike. The principals so responding 

seemed to indicate this was a most unfortunate and 

Iegrettab1e consequence. 

stress 

Stress plays a significant part in the understand

ing of individual behavior. This is especially true under 
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a particularly stressful circumstance such as a strike. A 

person under stress tends to undergo a narrowing of per

ceptions, thus behaving in less flexible ways. The two 

most significant results of this are: (1) the narrowing 

of the perceptual field which focuses the individual's 

attention on the stressful situation, often to the exclu

sion of all else; and (2) the individual often acquires a 

more rigid defense of existing perceptions and is thus 

less capable of change and growth (Combs et al., 1976). 

Stress before the Strike 

As summarized in Chapter 4, principals reported 

stress throughout the strike. A total of 47.5% of the 

principal participants experienced stress before the strike. 

It is interesting to note that the building level seemed 

closely related to stress. Of the 21 principals who 

reported no stress before the strike, 18 or 85.7% were 

elementary principals. 

There were two main reasons reported by the prin

cipal participants during the field interviews for pre

strike stress. The first was the uncertainty and antici

pation; the second was the tone set by the central office. 

In commenting on the uncertainty, Bruce Girad, an elemen

tary principal, said: liMy greatest stress before the 

strike was the frustration of not knowing. Would there 

actually be a strike? What would it be like? Would I 
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have enough teachers? How many students would there be? 

These kinds of things really bothered me. I felt like no 

matter what I did, I would be unprepared." 

Scott Bailey, also an elementary principal, com

mented on the uncertainty in a somewhat different light 

when he noted: "I hadn't been through a str ike bef ore. 

I don't think any of us had. It's just as well that I 

didn't know what was coming or I would have been really 

nervous. Like they say, I guess, ignorance is bliss." 

Several of the principals also indicated that they 

found the tone set by the central office prior to the 

strike to be stressful. This was perceived by the respon

dents through central office memos and prestrike meetings. 

In remembering this, elementary principal Eric Sutton 

commented: "My main stress before the strike came from 

downtown. They built it up like there was going to be a 

war of some kinds. They set the tone of the whole thing. 

Going to some of those meetings was like going to a Marine 

command post. I kept checking to make sure I had my 

he lmet on." 

Cynthia Lacey, also an elementary principal, 

added: "The attitude of the District Office really con

tributed to the pressure that week before the strike. Ne 

all felt like it was coming but they are the ones who 

really turned things on. They constantly made it seem 

like we were going to war." 
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Stress during the Strike 

The week of the strike was a stressful time for 

both the principal participants and the teacher partici-

~nts. As reported in Chapter 4, 80% of the principals 

agreed that they felt considerable stress during the 

strike. Teachers concurred with this in an earlier study 

which reported 90.3% felt the strike was a stressful 

experience (Barbery, 1980). It is interesting to note 

that all but one of the eight principals reporting no 

stress during the strike, or 87.5% of that group, were 

elementary principals. 

Several reasons for stress the week of the strike 

were reported by the principals during the field inter-

views. Many of the principals cited the logistics of 

keeping the building open as their main stress. Tom Cook, 

a high school principal, commented on this when he said: 

"I was at school at 5: 00 AM every morning that week. l'i1e 

had to set up the schedule for that day. I never knew 

from one day to the next exactly who I would have or what 

would happen. I guess the daily anticipation more than 

anything else bothered me. Logistically, it was very 

stressing. II 

Bob Johnson, a junior high principal, agreed when 

he said: 

The main cause of my stress that week was an 
incident in which one teacher claimed another 
teacher bumped her with her car while she was 



walking the picket line. Nobody saw anything 
but the longer she stayed on the line, the more 
witnesses she had. That about drove me crazy. 
The case finally \V'ent to court and the whole 
thing was dropped. 

Richard Anderson, also a junior high principal, 
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commented on observed teacher behavior in considering his 

stress during the strike when he reported: 

The most stressful thing to me during the strike 
was the behavior of the teachers. For example, 
breaking windows in cars, letting air out of the 
tires of the substitutes, and threats made to 
the nonstriking teachers. The change I saw was 
incredible. lve had to bring cars on the school 
grounds to protect them. The strikers tried to 
prevent us from doing that. They blocked the 
gate and kept walking in front of the cars, that 
sort of thing. We had some nasty exchanges over 
that. I tried to calm things down but it amazed 
me I was dealing with teachers. 

Also commenting on stressful teacher behavior, 

John Reily, an elementary principal, said: "l--ly main 

stress was due to teachers getting involved with parents 

and buses. Teachers would stand in the way of the buses 

and were actively encouraging parents to keep their chil-

dren home. This really bothered me. I didn't think these 

were things teachers should be doing." 

Ed Warner, an elementary principal, discussed 

stress the week of the strike in terms of his perceptions 

of teacher stress when he commented: "The strike was hard 

on all of us but especially the teachers. There were torn 

loyal ties on both sides. You could see it in their faces 
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D3gardless of whether they voted to strike or not. I felt 

badly for all of us." 

Finally, as reported earlier, not all principals 

reported stress the week of the strike. Kenneth Lambert, 

an elementary principal, said, "I was very stoic about 

the whole thing. What came, came." 

Stress After the Strike 

Even after the strike, as reported in Chapter 4, 

60% of the principal participants agreed they experienced 

considerable stress. Tom Agee, a high school principal, 

commented on teachers' attitudes after the strike and the 

role of the principal when he said: "Stress from the 

strike has continued even until today. Teachers now call 

all the shots. I don't even know why they still have 

principals. The principal's role has eroded so greatly 

we can't really do anything anymore." 

Bill Bentley, an elementary principal, described 

his post-strike stress in terms of continuing conflicts 

between teachers when he said: "After the strike ended 

there was a lot of relief on everyone's part. However, 

the stress surfaced again later due to continuing argu

ments between teachers over the pros and cons of striking. 

They just couldn't let it go." 

Phillip Cooper, another elementary principal, also 

commented on stressful post-strike teacher relationships 
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when he reported: "Assimilating the faculty after the 

strike was only somewhat successful. Friendships redevel

oped but they were markedly different. There was a lot of 

strain and tension everywhere. You could see it on the 

teachers· faces." 

Again, not all principals reported post-strike 

stress. Dorthy Cunningham, an elementary principal, 

observed: "When the strike was over, we all hugged each 

other. There were no hard feelings, no borken friend

ships, nothing like the kinds of things I heard about at 

other shcools. We were back together and everything was 

O.K." 

Stan Wilson, also an elementary principal, com

mented on the lack of post-strike stress by adding, "On 

that Monday when we all came back, I simply opened the 

doors and it was business as usual." 

Discussion 

A significant part of understanding individual 

behavior during a difficult circumstance, such as a strike, 

is understanding how stress affects peoples' perceptions. 

Definite patterns in the stress levels of the principal 

participants were reported throughout the strike. As a 

group, the principal participants reported the least 

amount of stress before the strike. The two major reasons 
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reported for this stress were uncertainty and anticipation 

and the perceived tone set by the central office. 

Both principal and teacher participants experi

enced the greatest stress during the strike. Reasons for 

this suggested by the principals included the logisti.cs 

of keeping the building open, the strike incidents, and 

teacher behavior. 

The second-most stressful time was after the 

strike. Reasons for post-strike stress were largely con

cerned with teacher attitudes about the principal and each 

other. However, many principals reported no stress at all 

during this time. 

All the high school principal participants reported 

considerable stress before, during, and after the strike. 

As groups, the high school principals seemed to experience 

the most amount of stress; the elementary principals seemed 

to experience the least amount of stress. 

Stnnmary 

The following list summarizes some of the more 

significant qualitative data collected during the field 

interviews in clarifying responses to the attitudinal 

scale. 

1. The principal participants held a wide variety of 

perceptions on the issues, causes, and influences 

of the strike. 
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2. The principal participants were largely opposed to 

the act of striking as they felt strikes are unpro

fessional and inconsistent with the educational 

ideal. 

3. The principal participants were largely opposed to 

the tactics used by the Tucson Education Associa

tion throughout the strike and were surprised at 

teacher strike behavior and perceived the teachers 

had significant community support although this 

varied due to the specific attendance area. Many 

elementary principals perceived the strike behav

iors of secondary teachers and outside pickets as 

the most unprofessional. 

4. The principal participants in the investigation 

perceived nonparticipating principals as unsuccess

ful in handling the strike and taking the strike 

personally. Perceived successful strike behavior 

including open communication with both sides, not 

taking a side and not taking the strike personally. 

5. The principal participants, in tile main, perceived 

the consensus agreement as limiting and having 

reduced their effectiveness as site administrators. 

6. The principal participants for the most part felt 

that the central office was supportive and the 

superintendent was unfairly fired. 
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7. The principal participants reported that conflicts 

between their educational philosophies and adminis

trative directives were due to a concern for the 

. teachers' perceptions of those actions. 

8. The principal participants, in the main, felt that 

the teachers paid too high a price for the strike 

in terms of polarization in personal relationships 

between the principal and teachers and teachers 

themselves. 

9. The principal participants reported that relation

ships with their faculties was a major concern. To 

this end, most principals reported attempting to 

communicate with both striking and nonstriking 

teachers. Informal communication with other prin

cipals was perceived as very valuable throughout 

the strike. Most of the principals lamented what 

they perceived as broken relationships among 

teachers due to the strike. 

10. The principal participants reported specific pat

terns of stress throughout the strike. Both prin

cipals and teachers experienced the greatest amount 

of stress during the strike. Principal partici

pants reported the least amount of stress before 

the strike and some stress after the strike. 

Causes for the stress were varied and ranged from 

uncertainty to teacher strike behaviors. As a 



group, the high school principals reported the 

greatest amount of stress and the elementary 

principals the least amount of stress. 
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CHAPTER 6 

ANALYSIS OF DATA 

This chapter has three functions. The first is to 

review the concepts of the theoretical framework. The 

second is to present a synthesis of the quantitative data 

(Chapter 4) and the qualitative data (Chapter 5). The 

third is to examine the data in light of the concepts in 

the theoretical framework. The chapter is organized on 

the basis of the six subsequestions posed for this study 

in Chapter 1. 

Recapitulation of Theoretical Framework 

Perceptual psychology served as the basis for the 

theoretical framework from which the collected data was 

analyzed. A short synopsis of significant concepts 

constituting the theoretical framework developed for this 

study is presented as follows: 

1. Perception: All behavior is a product of individ

ual perception. 

2. Empathy: Effective relationships require sensi

tivity to the other person's perceptions. 

3. Adequacy/Self-concept: Persons whose sense of 

adequacy is challenged or threatened by attempts 

at manipulation and control tend to retaliate. 

135 



4. Relationships: Individual perceptions which 

directly affect behavior are closely related to 

relationships. 

5. Stress: Persons under stress tend to undergo a 

narrowing of perception, thus behaving in less 

flexible ways. 

Subquestions Under Study 

AnS\'lers to the subquestions under study posed in 

Chapter 1 are presented and examined in the following: 

Issues and Causes 

Subquestion 1: What did the principal perceive as 
the issues and causes of the strike? 

As reported in Chapter 4, 70% of the principal 

participants felt the strike was a result of the issues. 
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Several principals indicated that they felt the Board and 

District were too inflexible and unwilling to talk with 

the teachers. Other principals perceived the strike as 

a result of the behavior of some building principals as 

well. There were also principals who perceived the strike 

as a nationwide political struggle between the National 

Education Association and the National School Board 

Association and felt the Tucson strike was a pawn in 

that struggle. 

A total of 57.5% of the principals felt salary was 

a major issue of the strike. This conflicted with earlier 



187 

research which reported only 34.9% of teacher participants 

reporting salary as the major strike issue (Barbery, 1980). 

Several other causes of the strike were perceived by the 

principal including working conditions, professionalism, 

having a voice in District affairs and a national mood 

conducive to teacher strikes. 

Influences 

Subquestion 2: What did the principals perceive as 
the major influences on. the teacher's 
decisions to strike and the teacher's 
strike behaviors? 

Pursuant to the data presented in Chapter 4, 50% 

of the principals felt that they influenced the decision 

of the individual teacher in their school to strike or not 

to strike. This also conflicts with the teachers' per-

ceptions as reported in earlier research that 85.1% felt 

the principal had no influence on their strike decisions 

(Barbery, 1980). This perceived influence was reported 

during the field interviews at faculty meetings before 

the strike, memos to faculty and individual teacher 

conferences. Nearly all the principals indicated they 

urged teachers to follow their own consciences. 

This perception concurs with the principals' 

responses that 80% felt they influenced individual 

teachers' behaviors during the strike. Most of the 

respondents' comments suggested that this was due to their 
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urging the teachers to be professional and to respect 

individual decisions. 

Ninty-five percent of th'e principals felt the 

Tucson Education Association significantly influenced the 

teachers' decisions to strike. This again conflicts with 

earlier research that reported only 57.1% of the teacher 

participants as having agreed with the influence of their 

association (Barbery, 1980). Commenting on the perceived 

tactics used by the Tucson Education Association to influ-

ence the teachers, many principals cited undue pressure, 

harassment and mob psychology. Other principals however 

felt the tactics were appropriate if one accepts the Tucson 

Education Association is a union and not an educational 

association. 

Stresses 

Subquestion 3: What is the degree of stress experi
enced by the principals before, dur
ing and after the strike? 

Definite patterns of stress were reported by the 

principal participants. As noted in Chapter 4, 47.5% of 

the principals agreed that they experienced considerable 

stress before the strike. Reasons for this stress were 

reported in two categories: (1) uncertainty; and (2) the 

tone set by the District office through memos and meetings. 

Eighty percent of the principals reported the week 

of the strike as considerably stressful. This concurred 
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with previous research which reported that 90.3% of the 

teacher participants also found the strike stressful. 

Reasons for stress during the strike included the logis-

tics in keeping the building open, various strike inci

dents and teacher behavior. However, several principals 

specifically iridicated they felt no stress during the 

strike. This group tended to be elementary principals. 

A majority, 60%, of the principals felt the stress 

level continued after the strike. Reassimilation of the 

~aculty was cited most frequently as the main post-strike 

stress. 

As a group, the secondary principals experienced 

the most stress as all of this group reported considerable 

stress before, during, and after the strike. Elementary 

principals, as a group, reported the least amount of 

stress. 

Relationships 

Subquestion 4: What effect did the strike circum
stance have on relationships in the 
principals' perceptions? 

Relationships were a major concern to the princi-

pal participants as reported in both Chapter 4 and Chapter 

5. A total of 57.5% of the principals were concerned with 

a possible break in relationships with their teachers. 

According to the perceptions of 32.5% of the principals, 

teacher relationships were improved as a result of the 
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strike. However; earlier research reported that 81.3% of 

the teacher participants perceived no change in the rela

tionship with their building principal. Most of the 

principals reported urging both striking and non-striking 

teachers to think of the aftermath of the strike and its 

effect on relationships. Other principals indicated 

concern over what they perceived as excellent pre-strike 

relationships and their potential demise. There were also 

principals who indicated no change in teacher relation

ships. All of the principals cited remaining neutral as 

the key to maintaining relationships with teachers during 

the strike. 

Relationships with the two groups of teachers 

during the strike were discussed in terms of quantity and 

quality of communication. A total of 77.5% of the princi

pals indicated they were comfortable communicating with 

the non-striking teachers; 97.5% of the principals were 

comfortable communicating with the striking teachers. 

Several principals reported daily communication including 

bringing coffee and donuts to the teachers on the picket 

line. Other principals indicated that they never per

ceived the striking teachers as anything other than part 

of the staff and felt their behaviors reflected that 

attitude. Nearly all the principals commented that 

communication with the two groups was done in an extent to 

maintain the quality of post-strike teacher relationships. 
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A total of 82.5% of the principal participants 

agreed that an informal communication network existed 

among the principals. Comments during the field inter-

views indicated such a network was the continuation of 

pre-strike relationships with other principals. Most of 

the principals indicated such relationships were invalu-

able. The principals exchanged ideas in a variety of ways 

from telephone calls to meeting for lunch. 

Post-strike Views 

Subquestion 5: What are the post-strike perception 
of the principals? 

The princpal participants held a variety of post-

strike views as reported in Chapter 4 and Chapter 5. Only 

22.5% of the principals, indicated they changed the~r 

administrative style in terms of the way they relate to 

teachers due to the strike. This would seem to be 

consistent with principal comments which noted, for the 

most part, they did not feel such a change was necessary. 

A total of 77.5% of the principals did not per-

.ceive a change in their relationship with other principals 

due to the strike. Of those principals who did perceive 

a change, they indicated this was due to what they felt was 

poor handling of the strike by the disassociated principals 

and the way these principals treated their teachers during 

the strike. This would appear to suggest that there was 



an unwritten but expected behavior under the auspices of 

the informal principal network. 
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Twenty-five percent of the principals felt that 

their effectiveness as a principal was reduced due to the 

strike. This was largely the result of what they percieved 

as the limitations of the ·consensus agreement. Conversely, 

75.5% of the principals did not perceive the consensus 

agreement as a fair and professional resolution to the 

strike. Several reasons were noted for this including 

perceived loss of autonomy, loss of control over teacher 

selection, dismay with the transfer policy, little time 

for formal staff communication and the accessibility of 

the grievance procedure. 

Many of the principals, 55%, felt the strike 

reduced the effectiveness of the school in meeting the 

goals of the educational program. Principal comments 

indicated that this was both a short-term and long-term 

concern. The short-term concerns were limited to the 

disruption of the week of the strike. However, due to 

monies diverted from programs to pay salary concessions 

and the continued preoccupation by the teachers with 

unresolved strike conflicts and issues, several principals 

lamented the long-term strike effects. Of this group, 

most felt the strike was still limiting the schools 

effectiveness. 
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Regarding the actions of the central office 

throughout the strike, 67.5% of the principals felt 

direction provided by the District was appropriate and 

supportive. Eighty percent of the principals felt 

communication with the central office had been adequate 

and productive~ Of this group, most of the principals 

perceived the central administration as doing the best job 

possible given the circumstance. It was interesting that 

as a result of the questioning, all the principal partici

pants indicated they felt the superintendent was the 

"scapegoat" for the School Board and was unfairly dis

missed. 

A total of 82.5% of the principals felt that they 

were aware of the Board's position on the strike. Com

ments indicated this was due to the perception that they 

felt sufficiently informed of the District's position which 

they assumed was the position of the Board as well. 

Further, 57.5% of the principals felt the response of the 

board to the striking teachers was appropriate. Those 

principals who did not feel this way unanimously agreed 

the Board "gave away the store." 

A majority of the principals, 57.5%, felt they 

compromised their educational philosophy due to adminis

trative directives. Comments on the conflict ranged from 

principals who felt keeping the building open without 

qualified personnel was inappropriate to those who did not 



refuse teachers access to their buildings pursuant to a 

memo from the central office to do so. Most of this 
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group commented that they could not deny teachers "basic 

human dignity" and expressed concern for the perception of 

the teachers with whom they still had to work. 

Sixty percent of the principals agreed that the 

striking teachers had significant community support in 

their attendance area. This included parents on the 

picket line, parents bringing food and persons waving 

support as they passed. Several of the principals reported 

parents calling them directly during the strike demanding 

they personally provide salary increases. 

Most of the principals, 67.5%, did not perceive 

the Tucson Education Association as having acted in a 

responsible, professional manner. This concurred with 75% 

of the principals who were surprised at strike behavior 

they witnessed at their respective schools. The behavior 

which dismayed the respondents included harassment of 

persons crossing the picket line, calling nonstriking 

teachers at horne, blocking traffic, damaging the cars of 

substitutes and encouraging students to go horne and 

parents to keep them horne, However, several principals 

commented, as with the influence of the Tucson Education 

Association, that if the strike was legitimate and con

ducted by a union and not an educational association, 

then the teachers' behaviors were consistent. 
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Although while 55% of the principals felt the 

strike was successful in terms of the teachers achieving 

their goals, most felt the price was too high. Of the many 

reasons cited by the principals, the polarization between 

principals and .. teachers and teachers themselves, was noted 

as too negative a consequence to warrant striking. 

Attitudes 

Subquestion 6: What were the principals atti
tudes on the act of striking? 

The majority of principal participants in the 

study were opposed to the act of striking in general. As 

reported in Chapter 4, 72.3% of the principals did not 

feel strikes were a legitimate behavior. Of this group, 

all of the principals strongly indicated during the field 

interview that they would not strike under any circumstance 

as a teacher or as an administrator. Those principals who 

were not opposed to teacher strikes perceived them as an 

"unfortunate necessity." 

seventy-five percent of the principals perceived 

teacher strikes as a major threat to the concept of public 

education. Most indicated that they felt strikes were 

unprofessionally inconsistent with the educational ideal, 

and lamented there were not appropriate alternatives 

satisfactory to all concerned parties. Consistent with 

this perception, 72.5% of the principals disagreed that 

teacher strikes further the cause of the profession. 



CHAPTER 7 

CONCLUSIONS AND IMPLICATIONS 

This study sought to identify discernible patterns 

of perceptions and behaviors of building principals 

involved in a teacher strike. It was organized around a 

series of questions regarding principals' perceptions of 

the following: (1) What did the principals perceive as 

the issues and causes of the strike? (2) What did the prin

cipals perceive as the major influences on the teachers' 

decisions to strike and the teachers' strike behaviors? 

(3) What was the degree of stress experienced by the prin-

cipals before, during, and after the strike? (4) What 

effect did the strike circumstance have on relationships 

in the principals' perceptions? (5) What are the post

strike perceptions of the principals? (6) What were the 

principals' attitudes on the act of striking? 

Conclusions 

The conclusions which follow are derived from the 

qualitative and quantitative data presented in earlier 

chapters of this study: 

1. The major issue of the strike as perceived by the 

principals was salary. The principals felt the 
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way the School Board and District Office handled 

the issues was the primary cause of the strike. 

2. The major influences on the teachers' decision to 

strike according to the principals in this study 

were the principals themselves and the Tucson 

Education Association. The principals also per

ceived themselves as having some influence on the 

teachers' strike behaviors. 

3. Definite patterns of stress were reported by the 

principal participants. The most stressful time 

was during the strike, . the least stressful before 

the strike, followed by the stress level experi

enced after the strike. As a group, the secondary 

principals reported the greatest amount of stress; 

the elementary principals reported the least amount 

of stress. 

4. Relationships were a major concern to the princi

pal participants. Most were concerned with a break 

in relationships with the teachers at their 

respective schools, the majority of principals did 

not perceive the strike as improving the principal

teacher relationship. 

5. The principal participants held a variety of post

strike views. These views are noted as follows: 

a. A majority of principals did not change their 

administrative style due to the strike or 
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perceive a change in their relationships with 

other principals. 

b. Most of the principals did not feel their 

effectiveness was reduced due to the strike but 

also did not feel the consensus agreement was 

fair and professional resolution. The group 

consensus was that the effectiveness of the 

school was reduced on both a long-term and 

short-term basis as a result of the strike. 

c. Most of the principals felt the direction pro

vided by the Central Office as well as communi

cation with the Central Office was adequate 

throughout the strike. All of the principals 

opposed the firing of the supertintendent. 

The majority of the principals perceived they 

were aware of the Board's position on the 

strike and that their response to the striking 

teachers was appropriate. Due to administra

tive directives, most of the principals felt 

they had compromised their educational philos

ophy in some manner. 

'"d. A majority of the principals concurred the 

striking teachers enjoyed significant community 

support. Most did not perceive the Tucson 

Education Association as having acted, in a 

responsible, professional manner throughout the 
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strike and were surprised at the strike 

behavior witnessed at their respective schools. 

Although the principals felt the strike was a 

success, most lamented what they perceived to 

be an inordinate cost in personal relationships 

between principals and teachers and teachers 

themselves. 

6. The majority of the principals were opposed to the 

act of striking and would not do so under any 

circumstance as either a teacher or as an adminis

trator. Most of the principals felt teachers 

strikes represented a major threat to the concept 

of public education and did nothing to further the 

cause of the profession. 

Implications 

The data collected from this investigation and the 

theoretical framework constructed for its study allowed 

several implications to be drawn, these implications are 

as follows. 

1. Administrative hierachy needs to be more democratic 

in its functioning. Decision making should be a 

collective process and respect the significance of 

all input. 

2. All administrators should be carefully schooled in 

the theory and practice of good human relationships. 
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In-service instruction for administrators and 

teachers, including a thorough study of the theory 

and practice of perceptual psychology, should be 

. implemented. 

3. All administrators and teachers should work 

consistently and productively to establish open 

and supportive communication among all groups 

within the school. 

4. Human relations skills should be a highly valued 

quality for the recruitment of administrators and 

teachers. Recruitment should be conducted in such 

ways that only those candidates who have special 

skills in positive and open human relationships, 

including the development of communication and 

support networks, be seriously considered. 

5. Funding for in-service workshops on human relation 

skills should be a budget priority. 
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To the principal: 

I am requesting your voluntary participation in the 
completion of this intervi~w. The objective of this study 
is to identify the building principals' perceptions and 
behaviors before, during, and after the 1978 Tucson Uni
fied School District teacher strike. I hope to collect 
quantitative data on your perceptions and attitudes using 
a Likert-type attitudinal scale. I hope to collect 
qualitative data as to your behaviors through follow-up 
comments on the attitudinal items. this study is one of 
several in a series on the strike. Several dissertations 
on various aspects of the strike have already been 
completed. 

I may ask your permission to tape record this 
session for analysis at a later time. Completion of this 
interview will indicate your consent as a willing partici
pant in this study. While part of this information may be 
used in other publications, anonymity will be preserved at 
all times. 

I very much appreciate your professional support. 
Thank you. 

Sam Cooper 
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BUIIJDING PRINCIPAL INTERVIEW SCHEDULE 

Section· 1: Demographic Information 

Name 

Date 

Present position 

Age 

Male Female 

Education level 

Position during strike 

Number of years of administrative experience: 

inside district outside district 

Number of years as principal in TUSD 

Years in position at time of strike 

Teaching field(s) 

Total years teaching 

Section 2: Perceptions 

Part 1: Issues and Causes 

"As the building principal during the 1978 Tucson Unified 
School District strike .• " 

1. The strike was a result of the way the school board 
and the district office handled the issues. 

/ / / / / 
Strongly Agree Somewhat Uncertain Somewhat Disagree 
Agree Agree Disagree 

/ 
Strongly 
Disagree 



Comments: 

2. The major issue of the strike was salary. 

/ 
Strongly Agree 
Agree 

COIn.TIlen ts : 

/ 
Somewhat 
Agree 

Part 2: Influences 

/ / / 
Uncertain Somewhat Disagree 

Disagree 

/ 
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Strongly 
Disagree 

3. I had some influence on the decision of the individual 
teacher in my school to strike or not to strike. 

/ 
Strongly Agree 

Agree 

Comments: 

/ 
Somewhat 
Agree 

/ / 
Uncertain Somewhat 

Disagree 

/ 
Disagree 

/ 
Strongly 
Disagree 

4. I had some influence on individual teachers' behavior 
during the strike. 

/ / / / / 
Strongly Agree Somewhat Uncertain Somewhat Disagree 

Agree Agree Disagree 

Comments: 

/ 
Strongly 
Disagree 



5. The Tucson Education Association significantly 
influenced the teachers' decisions to strike. 

/ 
Strongly Agree 
Agree 

Comments: 

/ 
Somewhat 
Agree 

/ / 
Uncertain Somewhat 

Disagree 

Part 3: Stresses 

/ 
Disagree 

/ 
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Strongly 
Disagree 

6. I experienced considerable stress before the strike. 

/' 
Strongly Agree 
Agree 

Comments: 

Somewhat 
Agree 

/' 
Uncertain 

I 
Somewhat 
Disagree 

/ / 
Disagree Strongly 

Disagree 

7. I experienced considerable stress during the strike. 

/ / / 
Strongly Agree Somewhat 
Agree Agree 

Comments: 

/ / 
Uncertain Somewhat 

Disagree 

I 
Disagree Strongly 

Disagree 

8. I experienced considerable stress after the strike. 

/ / I / / 
Strongly Agree Somewhat Uncertain Somewhat Disagree 

Agree Agree Disagree 

/ 
Strongly 
Disagree 
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Comments: 

Part 4: Relationships 

9. During the'strike, I was concerned with a possible 
break in relations with my faculty. 

/ / / / 
Strongly Agree Somewhat Uncertain Somewhat 
Agree Agree Disagree 

Comments: 

/ 
Disagree 

/ 
Strongly 
Disagree 

10. I felt comfortable communicating with the striking 
teachers during the strike. 

/ / / / 
Strongly Agree Somewhat Uncertain Somewhat 
Agree Agree Disagree 

Comments: 

/ 
Disagree 

/ 
Strongly 
Disagree 

11. I felt comfortable communicating with the non-striking 
teachers during the strike. 

/ / / / 
Strongly Agree Somewhat Uncertain Somewhat 
Agree Agree Disagree 

/ 
Disagree 

/ 
Strongly 
Disagree 
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Comments: 

12. On both a formal and informal basis, I worked closely 
with other principals before, during, and after the 
strike to exchange ideas and develop strategies. 

/ 
Strongly Agree 

Agree 

Comments: 

/ 
Somewhat 
Agree 

/ / / 
Uncertain Somewhat 

Disagree 

/ 
Disagree Somewhat 

Disagree 

13. My relationships with the teachers in my school were 
improved as a result of the strike. 

/ / 
Strongly Agree Somewhat 
Agree Agree 

Comments: 

/ / 
Uncertain SOIr.ewhat 

Disagree 

Part 5: Post-strike Views 

/ 
Disagree 

/ 
Somewhat 
Disagree 

14. Due to the strike, I have changed my administrative 
style in terms of the way I relate to teachers. 

/ 
Strongly Agree 

Agree 

Comments: 

/ 
Somewhat 
Agree 

/ / 
Uncertain Somewhat 

Disagree 

/ / 
Disagree Somewhat 

Disagree 
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15. I feel that my relationship with other principals 
changed as a result of the strike. 

/ / / / 
strongly Agree Somewhat Uncertain Somewhat 
Agree Agree Disagree 

Comments: 

/ 
Disagree 

/ 
Strongly 
Disagree 

16. The strike reduced my effectiveness as a principal. 

/ / / 
Strongly Agree Somewhat 

Agree Agree 

Comments: 

/ 
Uncertain Somewhat 

Disagree 

/ / 
Disagree Strongly 

Disagree 

17. The strike reduced the effectiveness of the school in 
meeting the goals of the educational program. 

/ 
Strongly Agree 
Agree 

Comments: 

/ 
Somewhat 
Agree 

/ / 
Uncertain Somewhat 

Disagree 

/ / 
Disagree Strongly 

Disagree 

18. I feel that the consensus agreement (1978 strike 
settlement) is a fair and professional resolution. 

/ / / / / 
Strongly Agree Somewhat Uncertain Somewhat Disagree 
Agree Agree Disagree 

/ 
Strongly 
Disagree 
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Comments: 

19. I feel that the direction provided by the central 
office during the strike was appropirate and suppor
tive. 

/ 
Strongly Agree 
Agree 

. Comments: 

/ 
Somewhat 
Agree 

/ / / 
uncertain Somewhat 

Disagree 

/ 
Disagree Strongly 

Disagree 

20. I was aware of the school board's position on the 
strike. 

/ / / 
Strongly Agree Somewhat 

Agree Agree 

Comments: 

/ 
Uncertain Somewhat 

Disagree 

/ / 
Disagree Strongly 

Disagree 

21. I feel that the actions I had to take during the 
strike in response to administrative directives were 
in conflict with my educational philosophy. 

/ 
Strongly Agree 
Agree 

Comments: 

/ 
Somewhat 
Agree 

/ / 
Uncertain Somewhat 

Disagree 

/ 
Disagree 

/ 
Strongly 
Disagree 
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22. I feel that the response of the school board to the 
striking teachers was appropriate. 

/ / / 
Strongly Agree Somewhat 

Agree Agree 

Comments: 

/ 
uncertain Somewhat 

Disagree 

/ 
Disagree 

/ 
Strongly 
Disagree 

23. I feel communication between myself and the central 
office was adequate and productive before, during, 
and after the strike. 

/ / / 
Strongly Agree Somewhat 
Agree Agree 

Comments: 

/ 
uncertain Somewhat 

Disagree 

/ 
Disagree 

/ 
Strongly 
Disagree 

24. I see the strike as being successful in terms of the 
teachers achieving their goals. 

/ / / / 
Strongly Agree Somewhat Uncertain Somewhat 
Agree Agree Disagree 

Comments: 

/ 
Disagree 

/ 
Strongly 
Disagree 

25. I perceive the Tucson Education Association as having 
acted in a responsible, professional manner before, 
during, and after the strike. 

/ 
Strongly Agree 
Agree 

/ 
Somewhat 
Agree 

/ / 
Uncertain Somewhat 

Disagree 

/ 
Disagree 

/ 
Strongly 
Disagree 
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Conunents: 

26. I feel the parents and the conununity in my attendance 
area supported the strike. 

/ / / 
Strongly Agree Somewhat Uncertain Somewhat 
Agree Agree Disagree 

Comments: 

/ 
Disagree 

/ 
Strongly 
Disagree 

27. I was surprised at some of the strike behavior I 
witnessed on my campus. 

/ / / / / / 
Strongly Agree Somewhat Uncertain Somewhat Disagree 
Agree Agree Disagree 

Comments: 

Section 3: Attitudes 

28. Before becoming an administrator, I considered 
strikes a legitimate behavior. 

/ 
Strongly Agree 
Agree 

Conunents: 

/ 
Somewhat 
Agree 

/ / 
Uncertain Somewhat 

Disagree 

/ / 
Disagree 

Strongly 
Disagree 

Strongly 
Disagree 
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29. I see teacher strikes as a major threat to the concept 
of public education. 

/ / 
Strongly Agree Somewhat 
Agree Agree 

Comments: 

/ / 
Uncertain Somewhat 

Disagree 

/ 
Disagree 

/ 
Strongly 
Disagree 

30. I see teacher strikes aas furthering the cause of 
the profession. 

/ 
Strongly Agree 
Agree 

Comments: 

/ 
Somewhat 
Agree 

I / 
Uncertain Somewhat 

Disagree 

/ 
Disagree 

/ 
Strongly 
Disagree 
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THE UNIVERSITY OF ARIZONA 
T U C SON, A R 1 Z 0 N A 85721 

COLLEGE OF EDUCATION 
DEPARTMENT OF SECONDARY EDUCATION 

March 8, 1982 

This letter is to request your voluntary participation in field research 
being conducted by Sam Cooper, a doctoral candidate in Secondary Education/ 
Educational Administration. This would require a site interview at your 
convenience. The project has been approved by the District office and by 
your area superintendent. 

Mr. Cooper's dissertation topic is "An Analysis Of The Building Principals' 
Perceptions Of The Tucson Unified School District Strike." This dissertation 
is one of several in a series on the strike. Several dissertations concerning 
various aspects of the strike have already been completed. The objective of 
this study is to identify the principals' perceptions and behaviors before, 
during, aud after the 1978 strike. Quantitative data will be collected during 
the interview using a Likert-type attitudinal scale. Qualitative data will 
be collected during the same interview through comments by the principals on 
the attitudinal items. Permission will be requested to tape record the interview 
for analysis at a later time. 

While part of the information collected may be used in other publications, 
anonymity will be preserved at all times. It is anticipated that all field 
research will be completed by the end of March. You will be contacted by 
telephone to confirm your willingness to participate. Thank you. 

Sincerely, 

William Barnes, Professor 
Secondary Education 

Sam Cooper, 
Investigator 



Tucson Unified School District 
Department of Legal and Research Services 

APPROVAL FOR RESEARCH PROJECT 

TO Dr. William Barnes, College of Education. Department of Secondary Education, 

U of A, Tucson, AZ 85721 

RESEARCH PROJECT An Analvsis of the Building Principals' Perceptions of the 

TUSD Strike 
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RESEARCHER(S)'_--lJ!li!a~me=..:;s~S.~Co~o!J:!PEer"-_________________ _ 

AFFILIATION(S ) __ U",--"o..!...f~A,--____________________ _ 

1. This research project has the approval of the Department of Legal and Research 
Services. 

2. The following building principals or department heads have been informed: 

Regional Assistant Superintendents 

3. Comments or further instructions: 

Approval of Regional Assistant Superintendents must be secured by researcher 
before contacting principals in the respective regions: 

Region I - Mr. Herbert Waesch, 791-5254 
Region II - Dr. Charles Grubbs. 791-6707 
Region III - Mr. Eugene Benton. 791-6271 
Region IV - Dr. Lee Starr, 791-6564 

4. If this office can be of further assistance, please call the undersigned at 
791-6138. 

110-~ 
hn Boc man . 

ducational Program Analyst 
Department of Legal and Research Services 

JB:se 
Date: 2/5/82 
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THE UNIVERSITY OF ARIZONA 
T U C SON, A R I Z 0 N A 85721 

COLLEGE OF EDUCATION 
DEPARTMENT OF SECONDARY EDUCATION 

Dr. Lee Starr, 
Regional Assistant Superintendent 
Tucson Unified School District 
1010 East 10th Street 
Tucson, AZ 85719 

Dear Dr. Starr: 

March 1, 1982 

The Secondary Department is sponsoring a study of the 1978 teacher 
strike in the Tucson Unified School District. Several doctoral disser
tations have been completed thus far, and a number are in progress. The 
end result of this investigation will be the publication of two or three 
books on the strike. 

We are very interested not only in the teachers' experiences during 
the strike period, but also in the administrators' experiences. To this 
end, one of the doctoral students in Secondary Education, Mr. Sam Cooper. 
would very much like to interView building principals at all grade levels 
to gain their perceptions of this occurrence. Mr. Cooper has submitted 
his dissertation proposal and the Tucson Unified School District research 
permission form to the Research Department of the School District. and 
it has been approved. 
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It would be greatly appreciated if you would be willing for Mr. Cooper 
to contact principals in your school area and interview those who would 
be willing to partiCipate. Your consideration in this matter is really 
welcomed. Dr. Starr. 

Sincerely yours, 

William D. Barnes 
Professor, Secondary Education 

WB/cc 

Enclosure:. Approval for Research Project 



THE UNIVERSITY OF ARIZONA 
T U C SON, A It J Z 0 N A 85721 

COllEGE OF EDUCATION 
DEPARTMENT OF SECONDAJlY EDUCATION 

Mr. Herbert Waesch, 
Regional Assistant Superintendent 
Tucson Unified School District 
1010 East 10th Street 
Tucson,AZ 85719 

Dear Mr. Waesch: 

March 1, 1982 
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The Secondary Department is sponsoring a study of the 1978 teacher 
strike in the Tucson Unified School District. Several doctoral disser
tations have been completed thus far, and a number are in progress. The 
end re&u1t of this investigation will be the publication of two or three 
books on the strike. 

We are very interested not only in the teachers' experiences during 
the strike period, but also in the administrators' experiences. To this 
end, one of the doctoral stUdents in Secondary Education, Mr. Sam Cooper, 
would very much like to interview building principals at all grade levels 
to gain their perceptions of this occurrence. Mr. Cooper has submitted 
his dissertation proposal and the Tucson Unified School District research 
permission form to the Research Department of the School District, and 
it has been approved. 

It would be greatly appreciated if you would be willing for Mr. Cooper 
to contact principals in your school area and interview those who would 
be willing to participate. Your consideration in this matter is really 
welcomed, Mr. Waesch. 

Sincerely yours, 

William D. Barnes 
Professor, Secondary Educal·.ion 

WB/cc 

Enclosure: Approval for Research Project 



THE UNIVERSITY OF ARIZONA 
T U C SON, A R I Z 0 N A 85721 

COLLEGE OF EDUCATION 
DEPARTMENT OF SECONDAilY EDUCATION 

Mr. Eugene Benton, 
Regional Assistant Superintendent 
Tucson Unified School District 
1010 East 10th Street 
Tucson, AZ 85719 

Dear Mr. Bent on : 

March 1, 1982 
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The Secondary Department is sponsoring a study of the 1978 teacher 
strike in the Tucson Unified School District. Several doctoral disser
tations have been completed thus far, and a number are in progress. The 
end result of this investigation will be the publication of two or three 
books on the strike. 

We are very interested not only in the teachers' experiences during 
the strike period, but also in the administrators' experiences. To this 
end, one of the doctoral students in Secondary Education, Mr. Sam Cooper, 
would very much like to interview building principals at all grade levels 
to gain their perceptions of this occurrence. Mr. Cooper has submitted 
his dissertation proposal and the Tucson Unified School District research 
permission form to the Research Department of the School District, and 
it has been approved. 

It would be greatly appreciated if you would be willing for Mr. Cooper 
to contact principals in your school area and interview those who would 
be willing to participate. Your consideration in this matter is really 
welcomed, Mr. Benton. 

Sincerely yours, 

William D. Barnes 
Professor, Secondary Education 

WB/cc 

Enclosure: Approval for Research Project 



THE UNIVERSITY OF ARIZONA 
T U C SON, A R I Z 0 N A 85721 

COLLEGE OF EDUCATION 
DEPARTMENT OF SECONDARY EDUCATION 

Dr. Charles Grubbs, 
Regional Assistant Superintendent 
Tucson Unified School District 
1010 East 10th Street 
Tucson, AZ 85719 

Dear Dr. Grubbs: 

March 1, 1982 

The Secondary Department is sponsoring a study of the 1978 teacher 
strike in the Tucson Unified School District. Several doctoral disser
tations have been completed thus far, and a number are in progress. The 
end result of this investigation will be the publication of two or three 
books on the strike. 

219 

We are very interested not only in the teachers' experiences during 
the strike period, but also in the administrators' experiences. To this 
end, one of the doctoral students in Secondary Education, Mr. Sam Cooper, 
would very much like to interview building principals at all grade levels 
to gain their perceptions of this occurrence. Mr. Cooper has submitted 
his dissertation proposal and the Tucson Unified School District research 
permisSion form to the Research Department of the School District, and 
it has been approved. 

It would be greatly appreciated if you would be willing for Mr. Cooper 
to contact principals in your school area and interview those who would 
be willing to participate. Your consideration in this matter is really 
welcomed, Dr. Grubbs. 

Sincerely yours, 

William D. Barnes 
Professor, Secondary Education 

WB/cc 

Enclosure: Approval for Research Project 



APPENDIX C 

STRIKE CHRONOLOGY 

The following list represents the significant 

events which occurred prior to the Tucson Teacher strike: l 

April 3, 1974 Negotiations between the TEA and the 
school board for the first time ever, in 
a deadlock. The negotiations entered 
into arbitration. 

May 16, 1974 The arbitration committee suggested a 
salary increase of 7.8% for teachers. 

May 22, 1974 The school board offered a 6% increase 
to teachers, thus rejecting the recom
mendation of the arbitration committee. 

June 2, 1974 The Tucson Education Association (TEA) 
filed a lawsuit against the school 
district. The suit alleged that the 
district failed to negotiate in "good 
faith" when it failed to offer the 7.8% 
salary increase to teachers as recom
mended by arbitration committee. 

June 5, 1974 The school supertendent resigned from the 
TEA as a result of the lawsuit filed by 
the TEA against the district. 

June 27, 1974 The school district suspended the TEA's 
telephone privileges at the district's 
central office. 

October 14, 1977 Lawsuit against the district was settled 
by visiting superior court Judge Robert 
Bean (Pinal County ngainst the TEA. He 

lThis chronology is part of a forthcoming study 
being conducted by Paul Hoffman, graduate student, The 
University of Arizona, Department of Secondary Education, 
1978-82. 
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ruled that the board was not bound by 
arbitration. 

221 

October 21, 1977 The TEA threatened action including a 
possible strike against the school 
district if the teachers did not receive 
an adequate pay increase for the 1977-78 
shoo1 year. 

December 5, 1977 The TEA protested the development of a 
new school district negotiation policy. 

January 11, 1978 The school board formally rescinded the 
10-year old negotiation policy. The TEA 
requested that the board extend the policy 
for 1 year while a new policy is devel
oped. The board refused to extend the old 
negotiation policy. 

February 21, 1978 The school board formally adopted (4-1 
vote) a new negotiation policy. The new 
policy was unacceptable to the TEA. 

March 6, 1978 

March 22, 1978 

April 10, 1978 

May 9, 1978 

May 31, 1978 

June 15, 1978 

Sept. 18, 1978 

October 1, 1978 

The first-round negotiations break down 
as the TEA felt that the board wished to 
limit the topics of discussion. 

The TEA rejected a salary offer by the 
board of 4.6%. 

The TEA picketed the school district 
administrative headquarters, employing 
anti-board picket signs. 

Arbitration began between the TEA and the 
school district. 

Arbitration recommended a 6.5% salary 
increase for teachers. This was accepted 
by the TEA. 

The school board offered the teachers a 
5.6% salary increase for teachers. 

The teachers began to picket their 
respective schools. A TEA· poll showed 
that 82% of the teachers would strike 
against the district. 

The TEA voted to strike against the school 
district. 



October 2, 1978 The first day of the teacher strike. 

October 8, 1978 The teachers voted to terminate the 
strike. 

October 17, 1978 The adoption of consensus agreement 
between the TEA and the school board. 
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