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ABSTRACT 

The purpose of this study was to identify the changes in 

the perceptions of a selected group of Mexican and Japanese 

foreign students regarding own culture, target culture, and 

belief system over a time of sojourn in the U.S. The total 

population of this study included 120 Japanese and Mexican 

students at the University of Arizona and at Pima College, 

Tucson, Arizona. The students were divided into six equal cells 

of twenty according to nationality and length of sojourn. 

The instrumentation employed in this study included: The 

Cultural Literacy Inventory, Rokeach Dogmatism Scale E, and a 

personal questionnaire. The following independent variables 

were also introduced into the study: age, sex, marital status, 

mobility of residence, past cross-cultural contact, and level 

of English proficiency. 

The following independent variables were identified as 

significant in affecting the target culture perceptions of the 

students: length of sojourn, sex, marital status in combination 

with nationality, age, residential mobility from house to house 

and level of English proficiency. 

The following independent variables were identified as 

significant in affecting the own culture perceptions of the 

xiii 



students: length of sojourn in its effect on the intra-group 

homogeneity of the Mexican students only, and level of English 

proficiency in its effect on the intra-group homogeneity for 

both nationalities. 

The following independent variables were identified as 

significant in affecting the degree of openness of belief 

system: nationality, age, residential mobility from house to 

house in combination with nationality, residential mobility from 

town to town in combination with nationality, and level of 

English proficiency. 

It was predicted that the Mexican students would face more 

cultural conflict in the areas of Interaction, Association, 

Subsistence, Temporality, and Learning. It was predicted that 

the Japanese students would face more cultural conflict in the 

areas of Interaction, Subsistence, Territoriality, Learning, 

and Play. 

The researcher offered recommendations for further research 

and suggestions for the use of the findings of this study as a 

data base for orientation programs serving foreign students, 

Americans sOjourning abroad, and in teacher education programs. 

xiv 



CHAPTER 1 

INTRODUCTION 

Cross-cultural, international education goes back to the 

ancients. The Greeks especially were known for the establishment of 

great intellectual centers like Athens, Rhodes, and Antioch. At 

Alexandria the idea of a learning center reached its greatest potential. 

Alexandria was the location of the great libraries and schools which 

produced a city recognized as "a meeting place of Greek, Hebrew, and 

Egyptian learning ... famed for philology, science and mathematics" (Good, 

1960:37). During the days of the Roman Republic young men were sent to 

the Greek cities to study and thus receive the "proper training that 

Rome at that time did not provide" (Metraux, 1956:578). 

Other examples could be mentioned of the exchange of scholars in 

the later medieval and renaissance worlds--the support of scholarly 

exchange at the court of Charlemagne, the founding of monasteries during 

the spread of Christianity, the rise of great universities in the 

twelfth and thirteenth centuries (Metraux, Ibid), but the large scale 

increase in international educational exchange did not begin until the 

eighteenth century. The growth in colonial activity produced a flow of 

the brightest students from the colonies to the mother country (Deutsch, 

1970:3). 

It has only been the last half of the twentieth century, how

ever, which has seen the flow of foreign students turn into a flood. In 

1 
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the last quarter of a century several million young people have studied 

in places other than their home country (UNESCO Statistical Yearbooks 

1963-1981). A very large percentage of these young people have chosen to 

further their academic careers in the United States. Beginning in 1946 

with the Fulbright Act (Public Law 584, 79th Congress) and continuing 

with the Smith-Mundt Act (1948, Public Law 102) and the Fulbright-Hays 

Act of 1961 (Public Law 87) federal tax money has been provided to 

promote the international exchange of scholars. 

During the last three decades students have come to the United 

States in ever increasing numbers. In the 1951-52 academic year 30,462 

foreign students enrolled at American institutions of higher learning 

(DuBois, 1956:202). By 1981 there were 300,000 foreign students at 

American colleges and universities. If present trends continue, some 

estimate that the above figure may double by the year 1990. If this is 

true, then foreigners could account for ten percent of all college stu

dents at the beginning of the next decade (Williams, 1982:71). In any 

case there are strong indications that foreign student enrollment will 

continue to be high until needs for higher education are met in the home 

countries. 

Following the trend of the rest of the nation, the University of 

Arizona has experienced a spectacular rise in its foreign student popu

lation. Starting with twenty-five foreign students in 1923 the number 

grew to 502 in 1966 (Guglielmo, 1967:6, 12). By the spring semester of 
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1982, 1,820 students representing 104 countries were enrolled in aca

demic programs or at the Center for English as a Second Language 

at the Univ~rsity (University of Arizona, AlPha List ~ Foreign Students 

in Academic Programs). 

Significance of the Study 

The subjects of international education and foreign students 

have received more than a little attention in recent years. A recent 

bibliography lists 900 entries on the subject of international education 

and exchange (Deutsch, 1970:8). Spaulding (1976) covers a wide range of 

research on foreign students with an annotated bibliography containing 

433 separate entries. 

One of the main areas of interest within this research field has 

been the area of cultural adjustment and cross-cultural communication. 

Intriguing questions remain concerning the effects of time of sojourn on 

the cultural perceptions of both the host culture and the native culture 

on the part of foreign students. Spaulding (1976:288) suggests that the 

length of stay in the United States affects the attitudes basic to 

national, cultural, religious, and symbolic values the least. It has a 

greater effect on attitudes "that pertain to a student's self-view as a 

'national'." 

In a recent study of Japanese students it was found that the 

sojourn experience increased the positive views of the students toward 

the United States and Americans. While this occurred, however, there was 

no significant change in the way the students viewed their own culture 



(their views were favorable throughout the study) or in the basic 

pattern of the students I personalities (Kumagai, 1977:40-46). 

4 

In light of such studies, several related questions are left un

resolved. Do increasingly positive views indicate an increasingly clear 

perception of American cultut'e? How does the homogeneity of perception 

within the group change with the length of sojourn? Is it at all 

possible to predict a change in the openness of belief system or a 

change in cultural perceptions based on length of sojourn? In other 

words does mere length of contact with a new culture mean that an 

individual will become more open in his perceptions of belief system? 

Will he develop a clearer perception of the host culture as time goes 

on? Will the group that he belongs to become significantly more 

homogeneous in its perceptions? 

It is also important to examine how other independent variables 

are related to perceptions of culture and belief system. Can one predict 

a foreign student's perceptions and his or her degree of openness (and 

cultural adjustment) on the basis of age, sex, marital status, English 

proficiency, past cultural contact, and mobility? All of these variables 

will be important in the cross-cultural bridges that can be built in 

communicating with an ever larger foreign student population. 

Many feel it is crucial to find better ways to provide effective 

foreign student orientation. As Richard Brislin of the East-West Center 

noted: "The evidence continues to accumulate that more effective 

programs of cross-cultural orientation are necessary in our universities 



across the country, not only to prevent problems and misunderstandings 

that are sure to arise, but also to utilize more efficiently the 

tremendous opportunity for intercultural education provided by the pre

sence of foreign student groups in our institutions of higher learning" 

(Brislin, 1976:137). 
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Related to the above is the notion of the U-curve hypothesis 

(Lysgaard, 1955, DuBois, 1956, Coelho, 1958). Some studies suggest a U

curve relationship between attitudes and length of sojourn and others do 

not. The U-curve hypothesis (Spaulding, 1976:34) proposes that the 

typical foreign student undergoes three phases of cultural adjustment 

during his sojourn abroad. During phase one, represented by the top left 

part of the U-curve, the student is positive, even euphoric about the 

culture of the host country. He may view his own culture negatively. He 

experiences few adjustment problems during this phase which usually 

lasts from entry to six months in the foreign culture. 

During phase two, represented by the bottom of the U, the stu

dent becomes increasingly critical of the host culture, experiences ad

justment problems, and often desires to return to native cultural 

patterns. This phase normally lasts from six to eighteen months or more 

in the foreign culture. 

Finally, during phase three, the top right of the U, the student 

begins to develop a more balanced picture of the host culture and the 

native culture. By this time coping strategies have been developed and 

he is more positive in his outlook. This phase usually starts around two 

years and lasts until the time the student returns home. 
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Does such a U-curve hypothesis parallel a change in perception 

of culture and belief system in any way? If it does then perhaps orien

tation strategies need to be constructed to deal with such a phenomenon. 

Perhaps it is as important to offer the foreign student counseling and 

orientation support during phase two (between six and twenty-four months 

of sojourn) as it is during the initial stages of contact (entry to six 

months). 

Some studies (Spaulding, Ibid.) have proposed the so-called 

"two-way mirror" hypothesis which suggests a relationship between the 

American view of the student's native society and the foreign student's 

view of the United States. If the American view of the student's society 

and culture tends to be positive then the student will view the U.S. 

positively also. 

It will not, however, be possible to analyze this particular 

aspect of cross-cultural research within the scope of this study. The 

researcher has made no attempt to examine the American views or percep

tions of any foreign society or culture. These data would be necessary 

for any study to support or reject the "two-way mirror" hypothesis. It 

is recommended for further research. 

This study is divided into three related areas. In one the re

searcher examines how length of sojourn and other independent variables 

such as age, sex, marital status, mobility of residence, past cross

cultural contact, and English proficiency are related to the ways in 

which the foreign student views his culture, his world and himself. Of 



interest also is the degree of homogeneity of the group in terms of its 

own culture perceptions. 
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In area two the researcher examines how length of sojourn and 

the other independent variables listed above are related to the ways in 

which the student views American culture as a whole and by separate sub

cultural area identified by Hall as Primary Message Systems (Hall, 

1959). The ten Primary Message System categories include: Interaction, 

Association, Subsistence, Bisexuality, Territoriality, Temporality, 

Learning, Play, Defense, and Exploitation. In these two areas of inves

tigation the Cultural Literacy Inventory (Wilson, et. al, 1972) is used 

as a data collection base. The Inventory requires the subject to evoke 

own culture and target culture (USA) perception in all categories of 

Hall's Primary Message Systems. 

The third area of study is an analysis of the relationship 

between length of sojourn, the other independent variables listed above, 

and the foreign student's perception of his belief system. How open is 

the student's belief system and how does it compare with the belief 

system of a foreign student from a different national group? How does 

this openness of belief system compare with the openness of the American 

belief system? Does greater flexibility or openness correlate with a 

longer time of sojourn in the host culture? Rokeach Dogmatism Scale I 

(Appendix A) is used to measure the relative openness or flexibility of 

belief system. 
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After the data from the three related areas--own culture percep

tions, American culture perceptions, own belief system perceptions--have 

been analyzed, it will then be possible to identify the areas where 

cultural discontinuities between own culture and the host culture exist. 

If the areas of cultural discontinuities can be identified, it will then 

be possible to suggest ways to build better cross-cultural understanding 

between the student and those with which he will come into contact-

teachers, advisers, and other students. As noted above the need for more 

efficient orientation programs is great. Part of this cross-cultural 

understanding may. be accomplished through efficient orientation programs 

based on the data provided from this study. 

Statement of the Problem 

The purpose of this study is to identify the degree of change of 

perception over time of sojourn in the United States of selected univer

sity-age Mexican and Japanese students in terms of: 

1. their own culture and belief system, 

2. their own culture and belief system compared to the American 

norm, 

3. the American (host) culture compared to the profile of American 

perception of own culture. 

Independent variables include: age, sex, marital status, mobility of 

residence, past cross-cultural contact, and English proficiency. 

The research sample for this study includes six foreign student 

groups. Three cells of Mexican students are divided according to length 

of sojourn in the United States: 



Cell M-1-- less than six months in the U.S. 

Cell M-2-- six months to twenty-four months in the U.S. 

Cell M-3-- more than twenty-four months in the U.S. 
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Three cells of Japanese students with twenty in each cell are also 

divided according to length of sojourn: 

Cell J-1-- less than six months in the U.S. 

Cell J-2-- six months to twenty-four months in the U.S. 

Cell J-3-- more than twenty-four months in the U.S. 

The data generated from the selected instruments were collated and com

pared to the American profile norms on the same instruments. The Ameri

can profile was constructed from the more than twelve hundred students 

who have gone through the Cultural Literacy Laboratory (Feath,!rston, 

Gillespie, and Wilson, 1972) during the last ten years. A schematic 

model of this research is presented in Figure 1. 

Hypotheses 

The following research hypotheses were tested. 

1. There are no significant differences among the six cells of foreign 

students in their perceptions of American culture when compared with 

the American norm. 

2. There are no significant differences among the three Mexican cells-

M-1, M-2, M-3--in their perceptions of their own culture. 

3. There are no significant differences among the three Japanese 

cells--J-1, J-2, J-3--in their perceptions of their own culture. 
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4. There are no significant differences among the six cells--M-l, M-2, 

M-3, J-l, J-2, J-3--in the degree of openness of belief systems when 

compared with the American norm. 

5. There are no significant differences between male and female 

students in their perceptions of American culture, in their percep

tions of their own culture, and in the degree of openness of belief 

systems. 

6. There are no significant differences between married and unmarried 

students in their perceptions of American culture, in their per

ceptions of their own culture, and in the degree of openness of 

belief systems. 

7. There are no significant differences between older and younger stu

dents in their perceptions of American culture, in their percep

tions of their own culture, and in the degree of openness of 

belief systems. 

8. There are no significant differences between students who have 

experienced more mobility of residence and those who have 

experienced less mobility of residence in their perceptions of 

American culture, in their perceptions of their own culture, and 

in the degree of openness of belief systems. 

9. There are no significant differences between students who have had 

average or above average contact with other cultures and those who 

have had little or no contact with other cultures in their per

ceptions of American culture, in their perceptions of their own 

culture, and in the degree of openness of belief systems. 
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10. There are no significant differences between students who have 

achieved a high level of English proficiency and those who have a low 

level of English proficiency in their perceptions of American culture, 

in their' perceptions of their own culture, and in the degree of openness 

of belief systems. 

Assumptions 

The major assumptions underlying the study are: 

1. that change of perception of any culture and belief system is 

measurable; 

2. that the instrumentation has been field tested and is appropriate 

for the data collection used in this study; 

3. that the translations of the two instruments are accurate and ade

quately maintain the purpose and content of the originals; 

4. that the length of sojourn in the United States causes a change in 

the perceptions of the two groups; 

5. that the American profile accurately reflects the perceptions of 

cultural norm and belief system of the American group; 

6. that the possibilities of answers occurring solely by chance are 

one in five in the case of the Cultural Literacy Inventor~ and one 

in six for the Rokeach Dogmatism S~~_I; 

7. that the two national groups of foreign students have received some 

information about the United States before their arrival through 

contact with countrymen who have previously studied in the U.S. or 

through the mass media; 
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8. that clearer perception of the host culture correlates highly with 

better accommodation and adjustment within the new cultural en

vironment on the part of the foreign student; 

9. that the two national groups of foreign students as representatives 

of other cultures have to adjust to a new cultural environment in 

order to have a successful academic program; 

10. that greater openness or flexibility of belief system correlates 

highly with the ability to adjust to a new cultural environment; 

11. that the third instrument, The Personal Questionnaire, which is given 

in English, does not present language problems due to the very 

simple nature of the questions; 

12. that those students who have successfully met the university admis

sion requirements for English language proficiency or have achieved 

an advanced standing in The Center for English as a Second Language 

(CESL) can be classified as having a high level of English profi

ciency when compared with beginning or intermediate level CESL stu

dents who can be classified as having a low level of English 

proficiency; 

13.' that no other adequate instruments exist to measure the perceptions 

of own and target culture and of belief system of the foreign 

student groups. 
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Limitations 

1. The study is limited to students from Mexico and Japan who are en

rolled in a course of academic study at the University of Arizona 

or at Pima College or are involved in an intensive English language 

program at the University of Arizona. 

2. The study is limited to the perceptions of one's own culture and 

belief system and that of the host's own cultural norms. 

3. No attempt is made to examine American perceptions of either 

Mexican culture and belief system or Japanese culture and belief 

system. 

4. The study is limited to a time span of four years, 1979-1982. 

5. The study does not take into account socioeconomic variables. 

6. The study does not take into account the perception of the American 

belief system on the part of the Mexican or the Japanese students. 

7. The study is limited to those Mexican and Japanese students who 

volunteered as participants and who correctly followed the instruc

tions given to them. 

8. The study does not consider grade average or class standing. 

9. There is not an equal distribution of male and female students. 

10. There is not an equal distribution of subjects according to the 

other independent variables of the study--age, marital 

status, mobility of residence, past cross-cultural contact, and 

English proficiency. 
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Definition of Terms 

belief system: The total of all the beliefs, sets, expectancies, 

or hypotheses, conscious and unconscious, that a person (here as a 

representative of his culture) at a given time accepts as true of the 

world he lives in (Rokeach, 1960:33). 

cultural commonalities: Those questions or categories within and 

between cultures which are perceived by a population as being similar 

(Gillespie, 1976:28). 

cultural differences: Those categories or questions within and 

between cultures perceived by a population as being unalike. 

Cultural literacy Inventory (ClI-Wi1son, 1972): An instrument 

designed to measure the perceptions of own culture and host (American) 

culture which uses the ten Primary Message Systems (q.v.) of Ha11's 

(1959:71-72) "Map of Culture" as distinct cultural categories. 

cultural perception: The impressions of or insight into the key 

areas of a culture derived from past contact and experience. 

culture: The learned and shared behavior (thoughts, acts, and 

feelings) of a certain people together with their artifacts (Kneller, 

1965: 4). 

culture shock: A feeling of disorientation and discomfort 

brought on by the loss of the familiar values, symbols and signs which 

govern social life. 
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modal perception: In this study the choices made by a plurality 

of the subjects from a population by question or category of the sixty 

questions contained in the CLI. 

openness of belief system: The relative flexibility or lack of 

dogmatism in the belief system of an individual as a cultural represen

tative. In the study Rokeach Dogmatism Scale E (q.v.) will be used to 

determine the relative openness or closedness of belief system (the 

higher the score the more closed the system). 

own culture: The culture that the individual (in this study the 

foreign student from Japan or from Mexico) perceives as the wider cul

ture of his native people, the public culture (q.v.) which he as a mem

ber perceives as belonging to his native community. 

Personal Questionnaire: A demographic instrument (adapted from 

Gillespie, 1972:179-180) designed to obtain data concerning an 

individual's age, sex, marital status, past cultural contact, mobility 

of residence, and English proficiency. 

Primary Message System: An adaptation of Hall's "Map of Culture" 

into distinct categories. The categories are: 1) Interaction, 2) 

Association, 3) Subsistence, 4) Bisexuality, 5) Territoriality, 6) 

Temporality, 7) Learning, 8) Play, 9) Defense, and 10) Exploitation. 
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private culture: The culture of the individual as opposed to the 

wider culture of the community. This "includes his conception of several 

wholly or partially distinct cultures (some well-elaborated and others 

only crudely developed in his mind) which he attributes to others indi

vidually and collectively, both within and without his community" 

(Goodenough, 1963:260-262). 

profile of American perception: The data gathered from the more 

than 1,200 American students who have responded to the ClI and Rokeach 

Dogmatism Scale ~ as part of the Cultural literacy laboratory (Wilson, 

1972). 

public culture: the wider culture of the community, "the 

generalized culture a person attributes to the aggregate membership of 

any social group ... for any member of a community, its culture is the 

generalized culture he attributes to all of its members" (Goodenough, 

Ibid.). 

Rokeach Dogmatism Scale ~ (RSE-Rokeach, 1960:72-80): An 

instrument designed to measure the belief system of an individual as a 

representative of his culture. 

target culture: The culture that the individual (in this study 

the foreign student from Japan or from Mexico) perceives as the wider 

culture of an alien (in this study, American) people, the public culture 

(q.v.) which he perceives as belonging to a foreign community. 



Summary 

After a brief survey of the history of cross-cultural, inter-
~ , 

national education the findings of some recent studies concerning the 

relationship between length of sojourn and cultural attitudes were pre

sented. It was noted that several questions were left unanswered. Among 

these were questions concerning group homogeneity and sojourn length, 

the flexibility or openness of belief system and sojourn length, and 

clarity of perception regarding host culture and sojourn length. Other 

independent variables which might affect perception and thus cultural 

adjustment were presented. 

The U-curve hypothesis of cultural adjustment was then briefly 

discussed. It was noted that the relationship between such a U-curve of 

adjustment and cultural perceptions had not been explored. The possi

bility of orientation programs designed to aid the foreign student 

during the middle or low phase of his adjustment was suggested. 
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The three related areas of the study were then presented. The 

first is an inquiry into the relationship of sojourn length, the other 

selected independent variables and own culture perceptions. The second 

is an examination of the relationship of sojourn length, the other 

selected variables and American culture perceptions. The third is an 

analysis of sojourn length, the other selected variables and perceptions 

of belief system. 
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Finally, the need for better programs of cultural orientation 

was expressed. In order to accomplish this it was noted that more 

precise data concerning areas of cultural discontinuity were needed. It 

was suggested that such a study as this could provide such data. 

The last sections of Chapter 1 presented a statement of the 

problem, the research model used, the hypotheses which were tested, the 

major assumptions and limitations of the study, and a definition of 

terms employed in the study. 

A review of related literature and a theoretical framework is 

presented in Chapter 2. 



CHAPTER 2 

REVIEW OF THE LITERATURE 

Research on Foreign Students in the United States 

Although the migration of foreign students to the United States 

for purposes of higher education actually began in the eighteenth 

century, a study of foreign students did not appear until the early 

twentieth century. One of the earliest works was The Foreign Student in 

America which was published in 1925. It was sponsored by the Friendly 

Relations Committees of the YMCA and the YWCA and was written with a 

markedly Christian bias. The book attempted to examine the history of 

foreign student exchange both worldwide and in the United States, the 

political and religious background of the various groups of students, 

and their relationships with Americans and American academic institu

tions. Above all it looked at their attitudes toward Christianity. It 

ended with a series of constructive criticisms of American attitudes 

toward foreign students from a number of prominent educational 

representatives and offered suggestions for improving efforts lion behalf 

of foreign students" so that they might return to their countries with 

the "proper conception of Christianity and the power of the Church in 

American life ll (295-296). It was hoped that they might promote the cause 

of international friendship and serve as a type of Christian missionary 

after their sojourn in the United States. 

20 
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Since 1925 many studies have been conducted concerning the in

flux of foreign students into the U.S. Often the studies have focused on 

a national group or geographic region (Spaulding, et. al., 1976). The 

subtopic of foreign student attitudes and adjustment is well represented 

in the literature. The more prominent studies are summarized here to 

indicate the range of research and some of the common themes. 

In one of the earliest studies of a specific foreign student 

group Tsung Kao Yieh (1934) looked at the adjustment of a group of male 

Chinese students at several American universities. He concluded that of 

all the problems mentioned by the students most prominent were problems 

involving academic adjustment due to a lack of familiarity with the 

language and the American educational system, and social relationships 

with Americans. A strong predeparture orientation program for the 

Chinese students was suggested to give them a better idea of the social, 

academic, and language requirements of the upcoming sojourn. 

Thirty-nine years later Chang Hwa Bao (1973) examined the atti

tudes of the Chinese foreign student in the United States. Although the 

study was limited to 250 Chinese students, Chang tested five widely held 

hypotheses applicable to all foreign students: 

1. The National Status Hypothesis--A significant determinant of 

a foreign student's attitude toward the United States is his 

perception of the status accorded his country by Americans 

(the higher the perceived accorded status toward the home 

country on the part of Americans the more favorable is the 

attitude toward the U.S.). This is particularly true of 
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students who are highly involved with their home country. 

The so-called "two-way mirror" hypothesis, ( Morris (1960), 

Lambert and Bressler (1956)) was not, however, supported in 

the results of Chang's study. The relationship between the 

perception of accorded national status and attitude was not 

significant. 

2. The Association Hypothesis--Interaction with Americans tends 

to cause a favorable attitude toward the United States 

(Selltiz, et. al., 1963). Although there is some disagree

ment in the literature as to the type of interaction neces

sary to produce a more favorable attitude (Brislin, 1968, 

emphasized the necessity of equal status on the part of the 

foreign student and the host for an increase of favorable 

attitude), Chang found that a significant relationship 

between contact and favorable attitude did exist in his 

sample. 

3. The Frustration-Aggression Hypothesis--There is an inverse 

relationship between the degree of frustration felt by the 

foreign student and his attitude toward the United States. 

The concept of frustration is a rather common theme among 

many studies of foreign students. There are, of course, many 

causes of frustration--language problems, financial prob

lems, racial prejudice, social isolation (Chang, 1973:71) to 

name a few. In this study, however, Chang found no signifi

cant relationship between frustration felt and attitude 
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toward the U.S. The attitudes of the Chinese students 

divided into three frustration levels (low--medium--high) 

were approximately the same. 

4. The U-C~rve Hypothesis--The foreign student will undergo 

three phases of cultural adjustment during his sojourn in 

the United States. This hypothesis, found frequently in the 

literature (Lysgaard, 1955, Dubois, 1956, Coelho, 1958) pro

poses that a "spectatorll phase (usually less than three to 

six months after arrival) can be characterized by 

unrealistic expectations. This phase is followed by phase 

two lIadjustment ll when severe problems set in (six months to 

two years) and finally by phase three, II coming-to-terms,1I 

when a resolution of the problems is achieved and a more 

balanced picture emerges. Chang found partial support for 

the hypothesis from the sample. There was a significant 

difference between the attitudes of the students in phase 

one and the attitudes of the students in phase two (the 

students were much more positive vis-a-vis the U.S. upon 

arrival than they were between six and twenty-four months of 

sojourn), but there was no significant difference between 

the attitudes of the students in phase two and their atti

tudes in phase three (more than twenty-four months of 

sojourn) . 
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5. The Authoritarian Personality Hypothesis--There is an in

verse relationship between authoritarianism and favorable

ness of attitude (Rokeach, 1960, Levinson, 1957). In the 

study Chang found a strongly significant relationship be

tween authoritarianism and attitudes. The results of the 

study indicated that there was a strong tendency for stu

dents with more authoritarian personalities to hold negative 

attitudes toward the United States and those with less 

authoritarian personalities to hold positive attitudes. 

Other uninational studies of foreign students from Asia have 

been written in which one or more of the five hypotheses appear. Richard 

D. Lambert and Marvin Bressler looked at the attitudes and adjustment of 

foreign students from India in three related studies (1954, 1955, 1956). 

Of primary interest to Lambert and Bressler was the relationship between 

the host culture's view of the student's home country and the student's 

images of the United States. It was found that Indian students were 

quite sensitive to the observations of Americans regarding India's 

colonial past. Those observations were often perceived as hostile and 

the Indians reacted by constructing defense mechanisms designed to 

praise their country and criticize the U.S. In one of the three studies 

(1956) a series of questionnaires and interviews were used to explore 

the relationship between national status and attitude toward the host 

country. As noted above this was one of the earliest studies to examine 

such a relationship. 
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George Coelho (1958) examined the changes in cultural perception 

of Indian students over a time continuum. In his study, which was one of 

the first to propose phases of foreign student adjustment, he found that 

cultural attitudes follow the U-curve pattern over the length of 

sojourn. The foreign student will arrive with glowing expectations to be 

followed by great disillusionment after a year's time and finally by a 

more balanced picture of the complexities and variety of the host 

culture after two to three years time. He discussed these attitudes 

toward the host culture within four time phases which are: 1) less than 

one week's time, 2) 3-9 months, 3) 18-36 months, 4) 48-84 months. 

In 1963 Mills conducted a non-empirical study describing some of 

the adjustment problems of several foreign student group& (Japanese, 

Filipino, Chinese, Thai, Ceylonese, Indian, Pakistani, Iranian). Much of 

the book is personal observation (the author is a former director of the 

International Center at UCLA and spent time in the Far East studying the 

problems of universit~' students) and interviews with students. Some of 

the problems noted in the book concern adjustment to contemporary 

university life: compulsory attendance in university classes, class 

seminars, library use, individual student motivation, lack of an 

authority figure as motivator, and basic language facility. 

In 1966 Tijoriwala in her doctoral dissertation proposed a pre

embarkation orientation program for Indian students. As a basis to the 

orientation program she surveyed a group of 292 Indian students studying 

in the U.S. to determine the areas of cultural conflict. It was noted 
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that problems were of a wide variety. Academic and financial problems 

were reported as more critical than social adjustment. The students ex

perienced numerous difficulties due to a basic lack of knowledge about 

American university life. It was pointed out that undergraduate students 

experienced more problems than graduate students and that a very small 

percentage (about 11%) of the students had any pre-embarkation orienta

tion. The aut(lOr then went on to design a specific program of orienta

tion with eight pre-embarkation centers to meet the needs of the Indian 

students. 

In 1971 Davis examined both the national status hypothesis and 

the U-curve hypothesis among a group of 224 Turkish returnees after a 

sojourn in the United States. In the study it was noted that previously 

data had only been gathered among foreign students still in the U.S. In 

the Davis study interviews and questionnaires were used with returnees 

to determine if patterns persisted for a period of time (even years) 

after the conclusion of the sojourn. Support was found for both 

hypotheses. There was stronger support for the U-curve hypothesis. It 

was found that among the returnees those students who returned home 

during second or third year of sojourn tended to be much less positive 

in their attitudes toward the U.S. than those who either returned home 

after only a very short stay in the U.S. or after several years' stay. 

Davis found the support of the two-way mirror hypothesis to be somewhat 

weaker but strong enough to warrant further related research in this 

area. 
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Gandhi in a 1972 study ("Some Contrasts in Foreign Student Life

Styles ll
) suggested that Indian students who stayed in the United States 

less than two years maintained a traditional life-style and outlook. 

After more than four years a more "modern" outlook was noted. 

In another research article concerning Turkish students 

Kagitcibasi (1978) studied the effects of sojourn experience on the 

attitudes of young scholars spending a year in the United States. Atti

tude changes were observed which were considered to be as a direct re

sult of a positive sojourn experience. The major changes were as 

follows: 

1. a decrease in authoritarianism 

2. a decrease in religious ideology 

3. an increase in world-mindedness and a decrease in the need to 

cling to own national identity. 

There were changes of a lesser degree in the belief in internal control 

and perceived family control. 

Studies of foreign students from the Middle East are also well 

represented in the literature. In an earlier study by Davis (1960) the 

cultural perspectives of 93 Middle Eastern students at the Universities 

of Minnesota and Michigan were analyzed. It was hypothesized and sup

ported that Middle Eastern students would experience surprise upon 

contact with American life; that their views of American life would be 

balanced between favorable and unfavorable; that there would be 



considerable problems of cultural conflict; and that cultural perspec

tives would be varied based on their sex, marital status, native coun

try, field of study, and length of sojourn in the United States. 
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In a study of Middle Eastern and American students Zadeh (1970) 

compared the types of adjustment problems that they had experienced at a 

major university (University of North Carolina). It was noted that while 

Middle Eastern students were generally better prepared academically they 

were subject to social withdrawal and were quite defensive when ques

tioned about their deeper feelings. Middle Eastern students seemed to 

experience more problems in the areas of health and physical well being 

(sexual problems, inability to sleep, social withdrawal). American 

students seemed to experience more problems relating to career and 

academic achievement (motivation, uncertainty over life goals, lack of 

confidence, concern over pre-college backgrounds). Both student groups 

reported problems with depression, but the Middle Eastern group rated it 

higher (fifth as opposed to twelfth with American students) on a ranking 

scale. 

In 1972 Jammaz studied the adjustment problems of 345 Saudi 

students. The results indicated fairly high correlations between 

positive adjustment on the one hand and youth, previous employment in 

the home country, being married, attendance at a small college, and a 

science or engineering field of study on the other hand. 

In 1974 El-Banyan studied the attitude changes of 117 Saudi 

students. This study indicated that the length of stay related to a 



change in attitudes. Most of the changes in attitude were relatively 

minor in nature. Most pronounced was a change in traditional beliefs 

regarding the position of women. 
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A doctoral dissertation by Al-Khedaire (1978) is of special 

interest because one of the instruments, the Cultural Literacy 

Inventory, is used in this study. Al-Khedaire was concerned with the 

perceptual and attitudinal differences of American culture on the part 

of 258 male Saudi students. In his study Al-Khedaire divided the popula

tion into three groups according to length of sojourn in the U.S. (Group 

A = newly arrived, Group B = in the U.S. for three years, Group C = in 

the U.S. for five years or more). This study indicated the following: 

1. Groups Band C showed a much clearer perception of American 

culture than did Group A. 

2. There were no basic differences in attitudes toward American 

culture among the three groups. 

3. Graduate students, students majoring in the sciences and 

students attending smaller colleges and universities had 

clearer cultural perceptions of American culture than did 

undergraduates, students majoring in the social sciences and 

students attending larger universities. 

Al-Khedaire suggested a predeparture orientation program to 

provide students with "insights about own culture and about the 

life-style and cultural values of the United States" (Al-Khedaire, 

1978:xv). 
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A few studies dealing with African foreign students have also 

appeared in the literature. A study by Veroff (1963) suggested that 

African foreign students as a group suffered from financial problems. 

Due to a lack of adequate funds they were often forced to find part-time 

work which tended to have an influence on their social and academic ad

justment. This in turn caused them to have a somewhat less favorable 

opinion of the United States. 

Sofola (1967) studied the adjustment and attitudes of a group of 

265 Nigerian students. On the basis of questionnaires and interviews it 

was concluded that the Nigerians suffered from severe culture shock due 

to isolation and cultural differences. Initial positive images toward 

America were reduced by negative ~cst-arrival experiences. Although it 

was hypothesized that the students would become more nationalistic and 

appreciative toward their home country, Nigeria, this was not supported 

in the data. 

In 1975 Essien conducted another study with Nigerian students. 

The sample consisted of 160 male Nigerian students who reported that 

generally they interacted more with black Americans than with white 

Americans. They considered family ties, both black and white, to be 

weaker in the United States than in Nigeria. They perceived that there 

was an excess of freedom in child rearing in the United States and that 

Americans ranked their country (Nigeria) rather low. 

The European region is not as well represented in uninational 

studies in the literature as the Middle East or Asia. Three studies 
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concerning Scandinavian students (Lysgaard (1955), Davidson (1956) and 

Sewel and Davidson (1956)) are important because of their role in the de

velopment of the U-curve hypothesis. In thes; three studies the U-curve 

hypothesis was first proposed. Regarding the Scandinavian students, it 

was noted in the three above studies, that generally the students were 

well adjusted in social matters compared to students from non-European 

countries. However, the Scandinavian students did experi some ad

justment problems in academic matters. Specifically they mentioned 

problems with the basic routine of American university life. There were 

difficulties with daily assignments, frequent examinations, required 

class attendance, and required courses. The vast majority of students 

were found to be well adjusted, but attitudes did follow the U-curve 

progressior outlined above (Tijoriwala, 1966:30-31). 

There has been a wide range of multinational studies concerning 

foreign students. In 1951 Kiell investigated the predeparture 

perceptions of foreign students concerning the United States. He found 

that a large percentage of them (68%) had a positive view of American 

life. After a period of sojourn lasting from four to twenty-four months 

in the U.S. this percentage dropped to twenty percent. A number of 

student observations are recorded criticizing the U.S. as a country of 

economic inequality, superior attitude toward foreigners, and racial 

conflict. Typical are the following comments: 



Americans must get rid of their cocksure 
smugness that here and now they have found the 
answers to all the problems in social ordering .. 
Americans have a superiority complex about 
everything (193) ... 

... there are still classes in America, only the 
very high and the very low benefit from the 
state.... America is a democracy of the rich. 
(190) 

America is not a democracy, as evidenced in 
racial prejudice which is hidden in the heart of 
every American, particularly in the South ... 
Racial discrimination in the United States is 
equivalent to the untouchability phenomenon in 
India, if not worse ... How do Americans really 
expect in view of the prevalent discriminations 
against color and religion, to lead the democra
tic forces of the world? (191) 

32 

The study concluded with a strong statement deploring the 

conditions which cause foreigners to form such attitudes. It called for 

more effective orientation programs and more contact between foreign 

students and Americans. 

A study by Forstat (1951) was designed to determine the most 

frequent problems among a group of 201 multinational foreign students 

and the factors relating to them. It was concluded from an analysis of 

the data that the country of origin and academic status were factors 

affecting the total number of adjustment problems among the students. 

Age, length of time in the country, and field of study were found not 

to be significant. 
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Cora DuBois prepared a study for the Carnegie Endowment for 

International Peace and the Institute of International Education in 1956 

which included an examination of the factors affecting sojourn adjust

ment. Among these factors she listed language facility, age, and 

academic status, duration of sojourn, ali~nation from homeland, freedom 

of acad~mic and personal choice, interpersonal relations, knowledge of 

the United States, reference groups, and status and self-esteem. She 

also divided the adjustive process into four phases: 1) the spectator, 

2) the adaptive, 3) the "coming to terms," and 4) the predeparture. 

In his 1956 and 1960 studies, Morris attempted to indicate the 

close relationship between the international status of the student's 

home country and the student's attitudes toward the United States (the 

two-way mirror hypothesis outlined above). The following variables were 

identified from items on a questionnaire and frc~ interview data: 

subjective status, perceived accorded national status, national status 

gain and loss, objective national status, satisfaction with perceived 

accorded national status, involvement with own.country, favorableness 

toward the United States, academic satisfaction, perceived accorded 

personal status, and subjective personal status. The results of the 

questionnaires and interviews were presented in table form in an 

extensive appendix section. Personal strategies were also examined. 

In 1963 Selltiz, et. al. examined the relationship of attitudes 

and group contact among a sample of 348 foreign students at thirty-four 
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institutions of various sizes. Among the variables examined were: 

previous cross-cultural contact, conditions of previous work and living 

patterns, interest and motivation in meeting Americans, social position 

in the home country, economic status, marital status, and age. The 

effect of these relationships on attitudes toward American culture was 

examined, as well as the effects of an early orientation program. It was 

concluded that there were more possibilities for interaction with 

Americans at smaller institutions than at larger universities. The 

national status hypothesis again played a part in the study--the more 

positive the American image of the home country, the more favorable the 

attitudes toward the United States on the part of the student. 

In his 1967 dissertation, Hector Guglielmo examined the factors 

in the background and experience of foreign students which affect their 

knowledge of civil regulations. Specifically Guglielmo examined the 

following civil areas: 

1. Immigration regulations 

2. Automobile operator's responsibilities 

3. Income tax and social security 

4. Housing regulations 

5. Employment responsibilities 

6. Purchasing and installment buying. 

One hundred forty-six foreign students from the University of 

Arizona were given a questionnaire to determine the extent of their 



knowledge in the six areas and the relationship of the students' 

knowledge and several independent variables. It was deternlined that: 

1. There was a definite relationship between time in 

the United States and scores on the questionnaire 

(the longer the sojourn, the higher the score). 

2. There was little relationship between contact with 

an American family and scores on the questionnaire 

unless the contact with the family was quite 

frequent (five or more visits). 

3. The amount of orientation had little effect on 

scores. 

4. Where a student lived was significant (those who 

lived with other countrymen scored lower while 

those who lived with their families or with other 

foreign nationals scored higher). 

5. The past mobility of the students was significantly 

related to scores of the students. There was a 

positive correlation between higher scores and both 

past mobility as a tourist and past mobility as a 

resident. 

6. Experience with employment (both full and part

time) was significantly correlated with higher 

scores. 

7. Profession of the father was significant. Students 

who came from teaching or business backgrounds 
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scored higher than students who came from 

government or agriculture. 
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The author concluded his study by recommending a strong program 

of follow-up orientation to eliminate problems in the six areas listed 

above. He suggested that the students' orientation should be offered at 

about the time they needed to renew their immigration papers, or when 

they were considering buying an automobile or looking for employment. 

In a 1968 study Becker modified the U-curve hypothesis in an 

analysis of the attitudes of seventy-seven foreign students at UCLA 

(twenty-seven Indians, twenty-five Israelis, twenty-five Europeans). It 

was concluded from the study that students from developed countries 

displayed attitudes following the U-curve. Students from underdeveloped 

or semideveloped countries, however, held attitudes characterized by 

hostility to the United States and idealization of home culture during 

phase one and phase three and "relative detachment from home country and 

a less stereotyped view of the United States during the middle phase" 

(Spaulding, 1976:365). As Spaulding, et. al. noted, the U-curve 

hypothesis is not universally applicable: "Attitudes toward the United 

States can be understood only as a function of the student's experience, 

social and academic, while in this country" (35). 

A study by Antler (1970) indicated that religious beliefs and 

values were little changed over time but that openmindedness, value of 

knowledge and greater freedom in the contact between the sexes were. 
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Another study by Becker (1971) and one by Markham (1967) are 

somewhat contradictory in their conclusions, but generally indicated the 

themes noted above: basic religious and cultural orientation is little 

affected by the sojourn experience, especially one lasting less than two 

years. 

In 1978 Frank Hull studied the coping behavior of foreign stu

dents. In this study Hull recognized that although many students are 

successful in their cross-cultural educational experiences, many leave 

the United States with unhappy, even hostile feelings. He tried to iden

tify the factors responsible for this dissatisfaction and hostility. 

Among the variables he examined were: the academic (ability in English 

and academic services); the point or origin (nationality, rural vs. 

urban); motivation; prior international experience; contact and the 

duration of sojourn. Several coping strategies were suggested and an 

extensive section of fourteen longitudinal case studies was presented. 

In a 1980 study Fahrlander looked at the social participation 

and adjustment of foreign students at the University of Nebraska. A 

sample of 323 students responded to questionnaires concerning 

interaction and adjustment. It was determined from an analysis of the 

data that: 1) involvement in foreign student associations does not 

significantly affect either the number of hours spent with Americans or 

the number of American friends; 2) the number of American friends in

creased in the middle of the sojourn, and dropped thereafter as the 
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student prepared for the return home; 3) involvement in foreign student 

associations was found to increase the reliance on fellow nationals for 

information about the United States; 4) concern with the home country 

was not shown to significantly affect social adjustment; 5) home 

geographic region and time in the United States did affect social 

adjustment; 6) those students who perceived the reaction of Americans to 

be unfavorable were found to be more likely to spend fewer hours with 

Americans, and to have fewer American friends. 

Opara-Nadi (1980) researched the relationship of authoritarian

ism anc dogmatism to cognitive style among American and Third World stu

dents. Among the instruments used was Rokeach Dogmatism Scale ~ which is 

a longer form of Rokeach Dogmatism Scale ~, one of the instruments 

employed in the present study. The sample of the study consisted of 

fifty American students and fifty Third World foreign students attending 

universities in the Chicago area. Among the findings of the study were 

the following: 

1. There was no sex difference between the two groups 

in patterns of cognitive style. 

2. Level of experience as measured by age, education, 

and size of place of residence was not related to 

dogmatism for the total sample; age was related to 

dogmatism for the American students only. 

3. Cognitive style, authoritarianism, and dogmatism 

were not significantly related for either group. 



4. The Third World foreign students were more authori

tarian and dogmatic than the American students. 

One of the most useful books in attempting a synthesis of the 

important research on foreign students is Spaulding and Flack's The 

World's Students in the United States: A Review and Evaluation of 
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Research on Foreign Students (1976). Although the book was not the first 

to focus on foreign student research (three previous evaluative studies 

are also reviewe'd by Spaulding and Flack in the book) it is the most 

complete. In the book an annotated bibliography provides abstracts and 

analyses for more than 450 items (books, pamphlets, journal articles, 

conference reports, policy statements, sponsored studies, and 

dissertations) in the field of foreign student research. The items are 

grouped into five principal categories: 

1. what happens to foreign students while in the 

United States; 

2. the structure, administration and finance of 

foreign student programs; 

3. the migratior of talent; 

4. new approaches to technical cooperation in the 

preparation of human resources for development; 

5. foreign and international organization research. 

The largest section of the five, "what happens to foreign 

students while in the United States," is of direct concern. One hundred 
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sixty empirical and forty-four nonempirical studies are included. Some 

of the findings from this section of the book can be summarized. 

Generally the studies reviewed discovered that the sojourn of foreign 

students affected basic cultural and religious attitudes the least. This 

was particularly true if the sojourn lasted less than two years. More 

profoundly affected were attitudes toward the United States. 

Many studies in the area of adjustment noted a tendency for 

foreign students to be isolated from campus social life and thus form 

national groups, which function as "surrogates for the home culture." 

In terms of academic achievement many of the studies pointed to 

proficiency in the English language as the variable that can predict 

future academic success most often. It was suggested by several studies 

that language problems among foreign students be examined toward devis

ing teaching techniques to help the students cope more successfully in 

the new cultural environment. 

Other studies attempted to establish a strong cause and effect 

relationship between social adjustment and academic success. It was 

noted that no study was able to produce such a strong relationship. How

ever, improved orientation and guidance services was a frequent theme in 

the literature. 

Finally, many of the studies noted little direct connection be

tween the students themselves and the administration structure which 

determines campus policy. '"here was also a lack of contact and communi

cation between the sponsoring agencies and the institutions where the 

students were placed. 
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Research Studies on Japanese Students in the United States 

Before the more recent studies on Japanese foreign students are 

presented some of the findings from two early studies of postwar 

Japanese culture can be summarized. A 1949 article by Gorer, and a 1953 

article by Haring listed some of the most important characteristics of 

Japanese culture. Among these are: 

1. Japanese culture is strongly male dominated. The 

men are indulged by the women of the family in most 

situations. 

2. Japanese culture is very homogeneous. There is a 

tendency for the individual to act as part of a 

group and not alone. Strength of character is shown 

by conforming not by rebelling. 

3. Ridicule and shame, especially directed at one's 

family are powerful factors in a rather strict code 

of public conduct. The Western notions of sin and 

guilt are not part of this code. 

4. Accordingly, utter devotion to this code of public 

conduct--veneration of the Emperor, respect for 

superiors is one of the highest virtues in Japanese 

culture. 

5. Pleasures of the flesh are not regarded as evil but 

are subordinate to the major goals of life. 
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Bennett and McKnight conducted a study in 1956 with thirty 

Japanese foreign students to determine some of the causes of social 

misunderstanding between Japanese and Americans. It was often noted that 

Japanese students experience severe problems in interacting socially 

with Americans during their sojourn experience. Japanese were perceived 

by Americans as being overly shy and Americans were perceived by 

Japanese as being superficial in personal interaction. Much of the 

problem is due to the different rules of social behavior imposed upon 

the members of the two cultures. 

In American society there is a prevailing tendency toward egali

tarian responses. The assumption is that two people are presumed to be 

equal unless otherwise indicated. The Japanese, however, assume 

inequality due to the hierarchial nature of the culture unless equality 

is indicated. The American considers status difference as a barrier to 

communication and a cause of tension. The Japanese, for his part, would 

consider the opposite: clear status difference promotes real communica

tion whereas equality causes uncertainty and confusion. 

The authors profile three types of Japanese interpersonal 

behavior. These they labeled: 1) Adjustor (those who generally preferred 

the American pattern but were also able to adhere to the Japanese 

pattern when called for), this group was the most successful and well 

adjusted. 2) Constrictor (those who showed a marked preference for the 

Japanese principles of interaction), this group maintained a detached 

position regarding American society and avoided many social (especially 
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informal) situations. 3. Receptor (those who rejected the Japanese code 

as feudal and were receptive to the American code as modern), this group 

experienced complex problems of adjustment in social situations. Al

though the members of the group aspired to egalitarian styles of inter

action, they found it difficult to do so. It was noted that the members 

of this group also displayed attitudes of family rejection which caused 

difficulties with other countrymen. 

Susie Cowan (1968) studied the English proficiency and the bi

cultural attitudes of Japanese students. An attempt was made to support 

the hypothesis that students whose integrative motivation was high 

achieved a higher standard of English proficiency. The instrumentation 

used was a type of interview from which English proficiency could be 

measured and two questionnaires from which integrative motivation could 

be scored. The results were as follows: 

1. Students with high English proficiency tended to have high 

integrative motivation. 

2. Length of stay in the U.S. is not a factor in determining 

high or low integrative motivation. 

3. There was no positive relationship between reasons for 

coming to the U.S. and English proficiency. 

4. Almost all students considered learning English important 

but this had no relationship to their English proficiency. 

It was concluded that Japanese students with high integrative 

motivation scores tended to become somewhat Americanized and tended to 

achieve a higher English proficiency. 
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Fumie Kumagai conducted a study in 1977 on a sample of 104 

Japanese male graduate students. In this longitudinal study the effects 

tif the cross-cultural experience on attitudes and personality were 

analyzed. The study began before the students started their sojourn in 

the United States and continued until they had returned to Japan. There 

was a constant increase in positive attitudes toward Americans and in 

interaction with Americans. It was suggested from the data that 

interaction with Americans causes a rise in positive attitudes toward 

America more than a rise in positive attitudes results in greater 

interaction. 

It was further noted that the sojourning experience did not 

cause a change in the students' attitudes toward the home country, 

Japan. Nor did it cause a significant change in the basic personalities 

of the students. "Their sojourn experience served to increase their 

appreciation of American culture and society but. not at the expense of a 

lowered appreciation of their own society and culture" (Kumagai, 1977: 

40). 

Research Studies on Mexican Students 
in the United States 

Uninational studies of Mexican students in the United States are 

few in number. One of the few is a 1954 study by Beals, "The Mexican 

Student Views the United States." In the study a rather small number 

(10) of Mexican students attending UCLA were interviewed regarding 

impressions about the United States. According to the study the Mexican 
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students perceived Americans as materialistic, overly competitive and 

unappreciative of art, music, and literature. The conclusions should be 

regarded as tentative due to the rather small sample size. 

In a later study (1957) Beals and Humphrey examined in greater 

depth the cultural background and attitudes that the Mexican student 

brings with him on his American sojourn. The following institutional 

areas were listed as having a significant influ~nce on the cultural 

background of the Mexican student: 

1. government--There is a growing influence of the 

bureaucracy. Intellectuals participate to a greater ex

tent in government than in the U.S. Despite a one party 

system democratic participation is growing, especially 

among an expanding middle class. Low government salaries 

are supplemented by the mordida (system of bribery). 

2. economic institutions--Elrlier the dominant economic 

philosophy of the government was agrarian-socialistic but 

increasingly a shift away from this to a new industrial 

and business philosophy has been noted. 

3. army--The military is important but perhaps less so than 

in other Latin American countries. 

4. re1igion~-The Catholic religion is the religion of the 

majority of Mexicans. However, separation of church and 

state is much more complete than in most Latin American 

countries. Limitations on the power and prestige of the 

Catholic church have been imposed several times during 

Mexican history. 
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5. education--Public education has been strongly influenced 

by the pragmatic philosophy of Dewey. University students 

and faculty are actively involved in politics. 

6.- intellectual/aesthetic life--Intellectual life and art are 

important for educational and political reasons as well as 

aesthetic ones. 

7. The family--The family is the basic Mexican social/ 

economic entity. Extended families are common with grown 

children often living at home. Relationships with aunts, 

uncles, and cousins are close. 

8. compradrazgo--The godparent relationship is strong and 

elaborate. 

Beals and Humphrey also listed a group of traditional themes 

and value orientations of Mexican society which are important in under

standing the cultural background of the Mexican student: 

1. First loyalty is owed to the family--immediate and 

extended (including compadrazgo). 

2. Men are superior to women and require a freer sex life. 

3. The mother is the center of the home (related to #2). 

4. Siblings must support each other. 

5. Love is both tragic and romantic. 

6. Race, caste, and class are important determinants of 

status and character. 

7. La raza is the source of spiritual unity. 

8. One should always defend la patriae 
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9. Things foreign are always superior. 

10. The old ways were better. 

11. Religion is the basis of society and the moral order. 

12. To lead the good life one must have non-material goals. 

13. Education is the basis of social approval. 

14. Death is to be accepted, or death is present in life. 

15. Life is to be lived dramatically. 

16. Music is a true expression of Mexico. 

17. The universe is hierarchically ordered. 

18. The individual personality is to be valued. 

19. A real man is muy macho. 

20. Manual labor is degrading. 

21. Success is measured in traditional terms. 

(Beals and Humphrey, 1957: 16-24) 

Finally a number of emergent values were given which 

characterize Mexican culture as a culture in transition: 

1. Mexico must become an integrated nation. 

2. Mexico must participate independently in international 

affairs. 

3. Education is the hope of Mexico. 

4. Industrialization and social change are desirable. 

5. Art is part of life. 

The study provided extensive interview material with case 

studies of ten selected students at an American university. There was 

also a rather large section which expressed the implications for 

exchange programs. 
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Other multinational studies of Latin American students have 

appeared which include data on Mexican students. In 1968 Ruscoe wrote a 

stu,jy examining nearly 1,000 Latin American students by questionnaire to 

gather information about the background, current attitudes, and future 

aspirations of this group. A large majority of the respondents were 

fairly well satisfied with their life and studies in this country. 

However, there were several recommendations for the future success of 

programs serving Latin American students in the U.S.: 

1. Greater stress should be placed on in-country orientation 

programs. 

2. Orientation programs should give greater stress to prepare 

Latin American students for the informal aspects of 

university and college life in the U.S. 

3. Financial assistance should be awarded on an even more 

stringent basis of need than is currently done to insure 

that poorer students have greater opportunities to study 

in the U.S. 

In 1970 Melendez-Craig examined the academic achievement and 

adjustment problems of Latin American students in Utah universities. 

The results indicated that Latin American students were achieving satis

factorily, some with superior scholarship. English proficiency had a 

high correlation with academic achievement. The students felt financial 

problems to be most important with academic problems second. 

In a multinational study (no date given) Bridgers and Hall 

prepared a report on predeparture orie~tation in three Latin American 
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countries--Mexico, Colombia, and Chile. It was concluded from 

interviews with government and private agencies and organizations and 

representatives from business and academic institutions that U.S. 

government sponsored students received generally adequate pre-departure 

orientation. Other sponsored students mayor may not receive adequate 

pre-departure orientation. Non-sponsored students received little or no 

orientation help. It was recommended that existing orientation 

materials be brought up to date and improved and that a system of 

orientation for non-sponsored students be established. 

Theoretical Framework 

Anthropologists and social scientists have long recognized that 

human beings are the product of a particular cultural heritage. Much of 

what we do in response to the forces of nature results from the shared 

way of life that we have experienced with others of our culture. A few 

scholars have attempted· to construct models in which the areas of 

culture would be universally valid for all cultures. Murdock with his 

Outline of the World Cultures (1963) and Henry with his "Cross-

Cultural Outline of Education" (1960) are examples. 

It is E.T.A. Hall's The Silent Language (1959) which is of 

primary importance to this study, however. Hall wrote the book with two 

audiences in mind: 1. the layman "who is at times perplexed by the 

life in which he finds himself, who often feels driven here and there by 

forces he does not understand, who may see others doing things that 

genuinely mystify him at home in America as well as overseas in another 
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culture" (Hall, 1959: 17). In this way Hall hoped to stimulate 

interest in the subject of culture among the lay public and perhaps 

have an influence on government and private overseas programs. 2. the 

professional such as the educator, the psychologist, and even the 

architect who "will find th~'concept of culture as communication 

relevant to his work" (Hall, 1959: 18). 

From his studies of "culture as communication" Hall (with 

considerable input from his colleague, George. l. Trager) developed the 

"Map of Culture". The "Map of Culture" is based on the assumption that 

all cultures are "bio-basic" and can be reduced to an interlocking grid 

of ten Primary Message Systems (PMS). These Primary Message Systems 

form the basis of the Cultural literacy Inventory (ClI) 

(Featherston, Gillespie, and Wilson, 1972), one of the instruments used 

in this study. 

The ten PMS were formulated with three criteria in mind: 

1. That each one has a basis in biological activity. 

2. That each one can be analyzed independently "without 

reference to the other systems." 

3. And yet, that each one reflects "all the rest of the 

culture." 
(Hall. 1959: 61) 

Each PMS is briefly described to indicate how it relates to human 

culture. 



51 

1. Interaction: the center of the "universe of culture," 

includes speech and writing, how man involves himself 

with others in groups, "to interact with the environ~ent 

is to be alive and to fail to do so is to be dead." 

2. Association: the various groupings of a culture, in

cludes things like class structure, use of group property 

and age group roles. 

3. Subsistence: includes the ways in which man ,as an 

organism goes about "getting food" and meeting nutritional 

requirements--everything from individual food habits to 

national economies. 

4. Bisexuality: the aspects of culture which are deter

mined by sex, behavior which is sex determined, includes 

marriage groupings, men and women's territories, the 

teaching and learning of sex roles, etc. 

5. Territoriality: how a culture relates to space, 

"the taking possession, use and defense of a territory 

on the part of a living organism," includes teaching 

and learning of the use of space, the territory of 

groups, and the use of fences and markers. 

6. Temporality: how a culture relates to time, includes 

cycles, rhythms, calendars, sequence, history. 

7. Learning: includes enculturation, rearing and 

formal education and the school, because culture is 

"learned and shared behavior" learning is basic to 

all cultures. 



8. Play: includes games, fun, recreation, concepts of 

humor, amusement and sports. 

9. Defense: the importance of protection in a culture, 

formally and informally, includes medicine, weapons 

and organized religion. 

10. Exploitation: how the culture uses materials in 

relating to the environment, includes technology, 

resources, food. 
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Also directly relevant to this study is Milton Rokeach's The 

Open and Close~ Mind (1960). His Dogmatism Scale E is used as an 

instrument to determine the openmindedness of the individual as a 

cultural representative. For Rokeach the term "dogmatic" is synonymous 

with the notion of "closed." The higher the score on the instrument the 

more dogmatic or closed the system. 

It is important to note that the notion of relative openness or 

closedness is not specific to anyone ideology, left or right. Rokeach 

notes that a Marxist or a conservative may be relatively open or closed 

in his belief system. The instrument should apply equally to all belief 

systems. As he states: "It is not so much what you believe that counts 

but how you bel i eve" (Rokeach, 1960: 6) . 

In terms of culture and how it relates to the individual, 
" 

Linton's work is of primary importance. In The Study of Man Linton 

(1936) distinguishes between "cultural universals", "cultural 

specialities," "cultural alternatives," and "individual peculiarities." 
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Cultural universals are those traits, habits and responses common to all 

members of a culture. Language belongs to this category. Cultural 

specialities are the traits shared by a certain socially recognized 

group but not all members of a given culture. The various tasks 

assigned to members within a division of labor scheme would fall under 

the cultural specialities area. By cultural alternatives Linton 

means the range of different reactions to a common situation or task. 

For example, the single necessity of transportation may be met by using 

a bicycle, an automobile, or a horse. Individual peculiarities lie 

beyond the limits of culture according to Linton and include individual 

phobias or "individual tricks of technique." 

Goodenough (1963) and Triandis (1972) have focused their 

writings on the area of the relationships between culture as a whole and 

the individual. Goodenough developed the notion of "public culture", 

"private culture" and "operating culture." The individual will have at 

his disposal a private or individual culture within the larger public 

culture. As Goodenough notes the larger and more complex the society, 

the greater the range of cultures an individual will know und be able to 

use. If he has lived in an alien culture the range of his "cultural 

repertoire" will be larger. 

Triandis (1972) uses the terms "subjective culture. autostereo

typing, and heterostereotyping." By subjective culture he means the cul

ture held by the group. In his research Triandis points out that simple 

contact is not enough to improve cross-cultural understanding. What is 



needed is a more complete understanding of the subjective culture of 

another group. This cannot be accomplished by mere contact. He 

suggests more extensive information from the educational system of a 

country and extensive training to prepare individuals to interact in 

another culture. 
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The concept of culture shock has also been studied by social 

scientists in the field of cross-cultural contact. Oberg (1972) out

lines the four stages of shock--euphoria, anxiety, accommodation, ad

justment. The fourth stage--adjustment--is the key to cross-cultural 

understanding. It is here that the individual makes some kind of syn

thesis between his native culture and the target culture so that 

deeper cross-cultural reflection and understanding can come about. 

Bock (1970) and Adler (1972) recognize the potential for 

positive in the culture shock situation. In such a situation they see 

the value of liberation from the narrow bounds of a unicultural outlook. 

The individual gains both self-understanding and personal growth, notes 

Adler. Many individuals viewed the cross-cultural experience as 

"profound and sublime, akin to a religious experience" (Adler, 1972: 

l4). This may be due to the fact the "the greatest shock in culture 

shock may not be in the encounter with a foreign culture but with the 

confrontation of one's own culture and the ways in which the individual 

is culture bound" (19). 

Theories of human behavior have occupied researchers for quite 

some time. Strict stimulus-response behaviorists viewed all behavior as 
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either an overt or a covert response to outside stimuli. Gestalt 

psychology as it was originally developed in the early 1900s reacted to 

this orientation and emphasized a "Gestalt" or configuration approach to 

the study of human behavior. 

As a part of Gestalt psychology the notion of phenomenology was 

emphasized. By this term the Gestalt psychologists meant a kind of free 

introspection as when a child is asked for his perceptions of some 

unanalyzed experience. The importance of per.ception was central to 

Gestalt psychology in the areas of learning, memory and problem solving. 

The perception generated interpretations in these areas were termed 

forms of "cognitive theory" and were contrasted with stimulus-response 

interpretations (Hilgard and Atkinson, 1967: 19-20). 
'\ 

Field theory was a version of Gestalt psychology developed by 

Lewin. In field theory motivation and socia~ psychology were stressed 

to a greater extent than other forms of Gestalt psychology (Hilgard and 

Atkinson, Ibid.). 

The work of Combs and Snygg (1959) concerning the perceptual 

interpretation of human behavior is germane to the possibilities of 

cross-cultural communication. In their work Combs and Snygg use the 

term "perceptual or phenomenal field" to refer to "the entire universe 

including himself as it is experienced by the individual at the instant 

of action ... each individual IS personal and unique field of awareness, 

the field of perception responsibile for his every behavior" (1959: 20). 



56 

Communication is, therefore, possible only when there is an 

"overlap" of phenomenal fields. Communication is actually the acquiring 

of a "greater understanding of another's perceptual field" (Combs and 

Snygg, 1959: 31). 

Wilson in his 1974 articles develops the notion of cultural 

literacy. The student as an alien in a new culture must be able to 

develop insight into his own culture and to recognize areas of con

tinuity and discontinuity between the two cultures in order to be 

culturally literate. Once he does this he will be able to define his 

cultural status and develop means of transcultural communication and 

interaction. 

Related to the notions of culture shock and the ability of the 

individual to take advantage of the positive potential in the cross

cultural experience is the realm of social learning theory. As de

veloped by Bandura and Walters (1963) social learning theory emphasizes 

the central position of imitation, modeling, and the self-regulatory 

powers of the individual in directing change of behavior and attitude. 

The theory grew out of research in child psychology during the 19605. 

According to the theory there is a "continuous reciprocal interaction 

between cognitive, behavioral, and environmental determinants" that 

shapes human behavior. (Bandura, 1977: vii). Human beings are 

therefore neither totally controlled by environmental forces nor totally 

free to choose their destiny. People and their environment are 

"reciprocal determinants of each other" (Bandura, Ibid.). 
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The relationship of culture and personality has been yet another 

area of investigation. Kluckhohn (1949), Honigman (1954) and Wallace 

(1970) have done work in this area. Kluckhohn in his work explored the 

effects of child rearing on personality, and the notion of national 

character and modal personality. 

Finally Goodman (1968) and Spindler (1974) have attempted to 

construct cross-cultural models with the use of Goodman's "child as an 

informant" and Spindler's "Instrumental Activities Inventory." Spindler 

applied his model while doing field work in a rapidly-urbanizing German 

village. He attempted to identify the school's influence on the 

instrumental choices of children from different backgrounds. 

Summary 

A review of the literature was presented in this chapter. The 

major area of interest for this study within the field of foreign stu

dent research is attitudes and adjustment of foreign students in the 

United States. Within this subtopic a number of uninational and uni

regional studies were presented. It was noted that all of the studies 

cited were at least partially concerned with one or more of the five 

hypotheses: 

1. National Status 

2. Association 

3. Frustration-Aggression 

4. U-Curve 

5. Authoritarian Personality 



Next a number of multinational studies dealing with the atti

tudes and adjustment of foreign students in the U.S. were presented. 

Again the five themes noted above were common in the research. 

A summary of research studies on Japanese students in the U.S. 

was then presented. This summary included some of the basic charac

teristics of Japanese culture as revealed by cross-cultural studies~ 

Attention was focused on res0arch studies concerning Mexican 

students in the U.S. As with the Japanese research, basic charac

teristics of Mexican culture were presented. It was noted that uni

national studies of Mexican students in the U.S. are few in number 

but that Mexican data have often been included in research on Latin 

American students. 
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Finally the researcher presented a theoretical framework for his 

research project. The work of Hall and Rokeach received special 

attention due to the roll that their work plays as the background to two 

of the three instruments used in the study. 
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CHAPTER 3 

RESEARCH METHODOLOGY 

The research design and the procedures used to determine the 

changes in perception of culture and belief system among foreign 

students from Mexico and Japan while in the United States are presented 

in this chapter. 

The Research Design 
and Hypotheses Tested 

The purpose of this study is to identify the degree of change of 

perception over time of sojourn in the United States of selected 

university age Mexican and Japanese students in terms of: 

1. their own culture and belief system, 

2. their own culture and belief system compared to the 

American norm, 

3. the American (host) culture compared to the profile of 

American perception of own culture. 

Independent variables include: age, sex, marital status, mobility of 

residence, past cross-cultural contact, and English proficiency. 

The research sample for this study includes six foreign student 

groups and an American profile. Three cells of Mexican students with 

twenty in each cell are divided according to length of sojourn in the 

U.S. Within the Mexican sample there are 32 male students and 27 female 

students (one student gave no answer) (see Table 3, page 81). 

59 

, 



60 

Three cells of Japanese students with twenty in each cell are 

also divided according to length of sojourn. Within the Japanese sample 

there are 23 male students and 37 female students (see Table 3, page 81). 

The American profile has been constructed from the more than 

twelve hundred students who have gone through the Cultural Literacy 

Laboratory (Featherston, Gillespie, Wilson, 1972) during the last ten 

years. The research model is presented in Figure 1, page 62. 

The following hypotheses were tested: 

1. There are no significant differences among the six 

cells of foreign students in their perceptions of 

American culture when compared with the American 

norm. 

2. There are no significant differences among the 

three Mexican ce11s--M-1, M-2, M-3--in their per

ceptions of their own culture. 

3. There are no significant differences among the 

three Japanese ce11s--J-1, J-2, J-3--in their per

ceptions of their own culture. 

4. There are no significant differences among the six 

ce11s--M-l, 2, 3, J-1, 2, 3, in the degree of 

openness of belief system when compared with each 

other and with the American norm. 

5. There are no significant differences between male and 

female students in their perceptions of American 



culture, in their perceptions of their own culture, 

and in the degree of openness of belief systems. 

6. There are no significant differences between 

married and unmarried students in their 

perceptions of American culture, in their 

perceptions of their own culture, and in the degree 

of openness of belief systems. 

7. There are no significant differences between older 

and younger students in their perceptions of 

American culture, in their perceptions of their own 

culture, and in the degree of openness of belief 

systems. 

8. There are no significant differences between 

students who have experienced more mobility of 

residence and those who have experienced less 

mobility of residence in their perceptions of 

American culture, in their perceptions of their own 

culture, and in the degree of openness of belief 

systems. 
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9. There are no significant differences between 

students who have had average or above average contact 

with other cultures and those who have had little or no 

contact with other cultures in their perceptions of 

American culture, in their perceptions of their own 

culture, and in the degree of openness of belief systems. 



MEXICAN 
STUDENTS 

n=60 

JAPANESE 
STUDENTS 

n=60 

1 

2. 

3. 

1. 

2. 

3. 

Less than 6 months 6-24 months More than 24 months 

sojourn sojourn sojourn 

M-l M-2 M-3 

Perceptions of culture 1. Perceptions of culture 1. Perceptions of culture 

a. own b. target (U.S.) a. own b. target (U.S.) a. Own b. target (U.S.) 
Perceptions of Own belief 2. Perceptions of Own belief 2. Perceptions of own belief 
system system system 

Personal data 3. Personal data 3. Personal data 

n=20 n=20 n=20 . 
J-l J-2 J-3 

Perceptions of culture 1. Perceptions of culture 1. Perceptions of culture 

a. own b. target (U.S.) a. own b. target (U.S.) a. own b. target (U.S.) 

Perceptions of Own belief 2. Perceptions of won belief 2. Perceptions of own belief 
system system system 

Personal data 3. Personal data 3. Personal data 

n=20 n=20 n=20 
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Figure 1. A schematic model of the research project 
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10. There are no significant differences between 

students who have achieved a high level of English 

proficiency and those who have a low level of 

English proficiency in their perceptions of 

American culture, in their perceptions of their own 

culture, and in the degree of openness of belief 

systems 

Selection of the Sample 
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The sixty Mexican students and the sixty Japanese 

students who participated in this study (see Figure 1, page 62) were 

selected from the following populations: 

1. ninety-five Mexican and ninety-six Japanese students en

rolled in the Center for English as a Second Language 

(CESL) at the University of Arizona. 

2. twenty-five Mexican and thirty-one Japanese students 

enrolled in a course of academic study at the 

University of Arizona. 

3. three Japanese students from Pima College, Tucson, 

Arizona. 

The ages of the students ranged from fourteen to forty-one (see Table 

1, page 64). 

Selection of the Instruments 

Three instruments were employed in gathering data concerning the 

changes of perception of culture and belief system on the part of the 

120 foreign students who participated in this study. 
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Table 1. Distribution of students by age for the total group. 

Age in Years All Students 

14-19 

20-30 

31-41 

Total 

Number 

36 

66 

18 

120 

Percent 

30.0 

55.0 

15.0 

100.0 

1. The Cultural Literacy Inventory (CLI--1971) was used to 

determine the perceptions of own/target (American) culture 

on the part of the six subgroups. The instrument was 

developed as part of the Cultural Literacy Laboratory 

(Featherston, Gillespie, Wilson, 1972) at the University 

of Arizona. The instrument was tested for reliability 

using the Kuder-Richardson 21 assessments and was found 

to be highly reliable among three populations involved 

in a study by Gillespie (1976: 58). 

2. Rokeach Dogmatism Scale E (1960) was used to determine 

the relative flexibility of belief systems and the degree 

of closed mindedness (dogmatism) for the six subgroups 

of foreign students. A norm for an American profile was 

used. This instrument was chosen because it was easy to 

use and analyze {Likert Scale with negative responses 

converted to positive numbers by the addition of +4 to 



all items). The Dogmatism Scale was developed by Rokeach 

and associates and went through five editions before it 

was refined to produce Scale E. As Rokeach states: liThe 

main purpose of the Dogmatism Scale is to measure indi

vidual differences in open and closed belief systems. 

By virtue of the way open and closed are defined, this 

scale also purports to measure general authoritarianism 

and intolerance" (Rokeach, 1960: 96). It has established 

reliability and validity. 

Spanish and Japanese translations were developed for both 

the Cultural literac~J~ventory and ~okeacE. ~£9~atism 

~cal~ ~ for ease of comprehension. The researcher used 

the following methodology in developing the translations: 

1. A Span; sh trans 1 at; on of Rokeach. DO.9_'!)~~j sm. ~ca] ~._ ~ 

was used with the permission of the Director of the 
• 

Cultural literacy laboratory. 

II. An earlier Spanish translation of the ClI was a

dapted with the permission of the Director of the 

Cultural literacy laboratory. Because this version 

of the ClI was slightly different from the sixty-

item, five-choice instrument employed in the con

struction of the American profile, the researcher 

had it retranslated in a single/separate transla

tion procedure at the University of Arizona. The 
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earlier version was given to a bilingual speaker of 

Spanish and English for the first retranslation. 

Upon completion of the first retranslation it was 

submitted to a second bilingual speaker so that it 

could be examined for accuracy and put into a final 

form (Appendix A). 

III. Japanese translations of Rokeach Dogmatism Scale E 

and of the Cultural literacy Inventory were also 

constructed in a single/separate translation pro

cedure. The English version of Rokeach Dogmatism 

Scale E and the ClI were translated by a bilingual 

(Japanese/English) faculty member of the Department 

of Oriental Studies at the University of Arizona. 

Upon completion of the first translations they were 

retranslated by a second bilingual (Japanese/English) 

faculty member of the Department of Oriental Studies 

at the University of Arizona to produce the final 

form (Appendix A). 

3. The Personal Questionnaire (Appendix A) was used to 

gather demographic data on the subjects. The instrument 

was adapted from Gillespie (1976) and included questions 

on age, sex, marital status, level of English proficiency, 

time of sojourn in the U.S., past cross-cultural contact, 

and past mobility of residence. It was given in English 



and not translated into Spanish or Japanese due to the 

relative simplicity of the questions. 

Administration of the Instruments 

The instruments were distributed by classroom teachers for 

the CESL students. The classroom teachers received an orientation 

from the researcher as to the purpose of the instruments and the 

administration procedures. Those students who had begun their aca

demic programs at the University of Arizona were contacted by campus 

mail through their respective departments or at their home addresses. 

A cover letter in Spanish or Japanese accompanied the instrument 

packet so that the subjects were informed as to the purpose and pro

cedure of the study. In the case of the Pima College students the 

researcher personally distributed the instruments and explained how 

they were to be completed. 

An attempt was made to contact a total of 431 students (267 

Mexican and 164 Japanese students) from the 1979 Summer Session to 

the 1982 Fall Semester. Of the 267 Mexican students who were con

tacted 120 or just less than forty-fiye percent actually participated 

in the study. Of the 164 Japanese students 127 or just under 

seventy-nine percent actually participated in the study. 

After the students completed the instruments they were re

grouped according to nationality and length of sojourn in the 

United States. Those who had not followed instructions (a small 

number had failed to evoke target culture perceptions) were dropped 
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from the study. Because some of the cells were grossly larger than 

others (Cells M-l and J-l had much larger nls) a random selection was 

then undertaken to reduce each of the six cells to an n of 20. All 

students were voluntary participants in the study. 

Treatment of the Data 

After the data were gathered the researcher applied the fol

lowing statistical procedures: 

I. The Cultural Literacy Inventory--own culture percep

tions: 

1. The modal responses along with percentages for each 

possible response were tabulated by question for 

each of the six cells. 

2. The responses were compared to the American pro

file for each Primary Message System and for the 

whole instrument to indicate the areas of cultural 

continuity and discontinuity. 

3. The number of modal reSpOn!ieS greater than fi fty 

percent were tabulated from the sixty questions of 

the instrument for each of the six cells. 
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This was done to indicate the relative degree of 

homogeneity for each of the six subgroups for each 

Primary Message System and for the whole instrument. 

4. The entire population was regrouped according to 

the demographic data obtained from the Personal 



Questionnaire. Modal responses were compared to the 

American profile for each Primary Message System 

and for the whole instrument to indicate the areas 
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of cultural continuity and the areas of cultural 

discontin~ity. The number of modal responses greater 

than fifty percent were also tabulated from the 

sixty questions of the instrument by Primary Message 

System and by whole instrument. The subgroups 

examined in terms of own culture perceptions were: 

A. Age: a. less than twenty years old, b. 20-30 

years old, c. over thirty years old. 

B. Sex: a. male, b. fema 1 e. 

C. Marital status: a. married, b. unmarried. 

D. Mobility of residence, house to house: a. no mo

bility, b. little to moderate mobility, c. fre

quent mobility. 

E. Mobility of residence, town to town: a. no 

mobility, b. little to moderate mobility, 

c. frequent mobility. 

F. Mobility of residence, country to country: a. 

no mobility, b. little to moderate mobility, 

c. frequent mobility. 

G. Past cross-cultural contact: a. no or infre

quent contact, b. moderate contact, c. frequent 

contact. 



H. English proficiency: a. low English profi

ciency, b. intermediate English proficiency, 

c. high English proficiency. 

II. The Cultural Literacy Inventory--target (American) 

culture perceptions: 
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1. The percentages of agreement with the Amer~can percep

tion of own culture were tabulated for each Primary 

Message System and for the whole instrument for 

each of the subjects. 

2. A mean was calculated for the agreement percentages 

for each of the six cells. 

3. A two-way analysis of variance comparing nationality 

and length of sojourn was used to determine the 

between groups differences. 

4. The Tukey HSD procedure was then applied as a post

hoc multiple comparison test to compare the indi

vidual cell means for direction of significance. 

5. Separate two-way analyses of variance comparing 

nationality and length of sojourn were applied 

within each Primary Message System to determine 

the between groups differences for the six cells. 

6. The Scheffe multiple comparison procedure was applied 

as a post-hoc test to compare the individual cell 

means for direction of significance within Primary 

Message System III--Subsistence. 



7. The entire population was regrouped according to the 

demographic data obtained from the Personal Ques

tionnaire. 

8. A mean was calculated for the agreement percentages 

for each of the following subgroups: 

A. Nationality and age: a. Mexican less than 

twenty years old, b. Mexican 20-30 years old, 
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c. Mexican more than thirty years old, d. Japanese 

less than twenty years old, e. Japanese 20-30 

years old, f. Japanese more than thirty years old. 

B. Length of sojourn and sex: a. all males less 

than six months sojourn, b. all females less than 

six months sojourn, c. all males 6-24 months 

sojourn, d. all females 6-24 months sojourn, 

e. all males more than 24 months sojourn, f. all 

females more than 24 months sojourn. 

c. Length of sojourn, sex, and nationality: 

a. Mexican males less than six months sojourn, 

b. Japanese males less than six months sojourn, 

c. Mexican females less than six months sojourn, 

d. Japanese females less than six months so

journ, e. Mexican males 6-24 months sojourn, 

f. Japanese males 6-24 months sojourn, g. Mexican 

females 6-24 months sojourn, h. Japanese females 

6-24 months sojourn, i. Mexican males more than 



D. 
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24 months sojourn, j. Japanese males more than 24 

months sojourn, k. Mexican females more than 24 

months sojourn, l. Japanese females more than 24 

months sojourn. 

length of sojourn, marital status, and nationality: 

a. married Mexican less than six months sojourn, 

b. unmarried Mexican less than six months sojourn, 

c. married Japanese less than six months sojourn, 

d. unmarried Japanese less than six months sojourn, 

e. married Mexican 6-24 months sojourn, f. unmar-

ried Mexican 6-24 months sojourn, g. married Japanese 

6-24 months sojourn, h. unmarried Japanese 6-24 months 

sojourn, i. married Mexican more than 24 months so

journ, j. unmarried Mexican more than 24 months so

journ, k. married Japanese more than 24 months so

journ, 1. unmarried Japanese more than 24 months so

journ. 

E. Past cross-cultural contact and nationality: a. 

Mexican no contact or infrequent contact, b. Jap

anese no contact or infrequent contact, c. Mexican 

moderate contact, d. Japanese moderate contact, 

e. Mexican frequent contact, f. Japanese frequent 

contact. 

F. Mobility of residence, house to house, and nation

ality: a. Mexican no mobility, b. Japanese no 



mobility, c. Mexican little to moderate mobility, 

d. Japanese little to moderate mobility, e. Mexican 

frequent mobility, f. Japanese frequent mobility. 

73 

G. Mobility of residence, town to town, and nationality: 

the same six subgroups as in F were used. 

H. Mobility of residence, country to country, and 

nationality: the same six subgroups as in F were 

used. 

I. English proficiency and nationality: a. Mexican low 

English proficiency, b. Japanese low English pro

ficiency, c. Mexican intermediate English profi

ciency, d. Japanese intermediate English proficiency, 

e. Mexican high English proficiency, f. Japanese 

high English proficiency. 

J. English proficiency and length of sojourn: a. low 

English proficiency less than six months sojourn, 

b. low English proficiency 6~24 months sojourn, c. 

low English proficiency more than 24 months sojourn, 

d. intermediate English proficiency less than six 

months sojourn, e. intermediate English proficiency 

6-24 months sojourn, f. intermediate English pro

ficiency more than 24 months sojourn, g. high English 

proficiency less than six months sojourn, h. high 

English proficiency 6-24 months sojourn, i. high 

English proficiency more than 24 months sojourn. 
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9. The following separate analyses of variance were used 

to determine significant between groups differences: 

A. A two-way analysis of variance comparing age and 

nationality. 

B. The Schefflmultiple comparison procedure was 

applied as a post-hoc test to compare the indi

vidual cell means for direction of significance. 

C. A two-way analysis of variance comparing length of 

sojourn and sex. 

D. The SCheffe multiple comparison procedure was 

applied as a post-hoc test to compare the indi

vidual cell means for direction of significance. 

E. A three-way analysis of variance comparing length 

of sojourn, sex, and nationality. 

F. A three-way analysis of varia~ce comparing length 

of sojourn, marital status, and nationality. 

G. A two-way analysis of variance comparing past 

cross-cultural contact and nationality. 

H. A two-way analysis of variance comparing mo

bility of residence, house to house, and nation

ality. 

I. The SCheffe multiple comparison procedure was 

applied as the appropriate post-hoc test. 

J. A two-way analysis of variance comparing mobility 

of residence, town to town, and nationality, 
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K. A two-way analysis of variance comparing mobility 

of residence, country to country, and national

ity. 

L. The Scheffe multiple comparison procedure was 

applied as the appropriate post-hoc test., 

M. A two-way analysis of variance comparing 

English proficiency and nationality. 

N. The Scheffemu1tip1e comparison procedure was 

applied as the appropriate post-hoc test. 

O. A two-way analysis of variance comparing English 

proficiency and ·length of sojourn. 

III. Rokeach Dogmatism Scale ~: 

1. Responses were increased by adding a plus four to 

each item so that a positive number for each question 

was obtained. 

2. A total converted score was calculated for each 

subject based on his responses to the instrument. 

3. A mean was determined for each national group, for 

each sojourn group across the two nationalities, 

and for each of the six cells. 

4. Separate T-tests were applied to compare for sig

nificance each of the national means with the 

American profile, each of the sojourn group means with 

the American profile, and each of the six cell means 

with the American profile. 
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5. A two-way analysis of variance comparing nationality 

and length of sojourn was used to determine the 

between groups differences. 

6. The entire population was regrouped according to 

the demographic data obtained from the Personal 

Questionnaire. 

7. A mean was calculated for total converted scores 

for each of the same subgroups described in sec

tion II 8 A-J. 

8. The following separate analyses of variance were 

used to determine Significant between groups dif

ferences: 

A. A two-way analysis of variance comparing age 

and nationality. 

B. The Scheff~ multiple comparison procedure was 

applied as a post-hoc test to compare the indi

vidual cell means for direction of significance. 

C. A two-way analysis of variance comparing length 

of sojourn and s~x. 

D. A three-way analYSis of variance comparing 

length of sojourn, sex, and nationality. 

E. A three-way analysis of variance comparing 

length of sojourn, marital status, and nation

ality. 



F. A two-way analysis of variance comparing past 

cross-cultural contact and nationality. 

77 

G. A two-way analysis of variance comparing mobility 

of residence, house to house, and nationality. 

H. A two-way analysis of variance comparing mobility 

of residence~ town to town, and nationality. 

I. A two-way analysis of variance comparing mobility 

of residence, country to country, and nationality. 

J. A two-way analysis of variance comparing English 

proficiency and nationality. 

K. A two-way analysis of variance comparing English 

proficiency and length of sojourn. 

L. The Scheffe'multiple comparison procedure was 

applied as the appropriate post-hoc test. 

Summary 

The research procedures employed in the study were presented 

in this chapter. The research model was described which included 

three cells of twenty Mexican students and three cells of twenty Jap

anese students divided according to length of sojourn in the United 

States. 

The 120 subjects who participated in this study were from the 

Center for English as a Second Language and from the foreign student 

population at the University of Arizona; and from Pima College, Tucson, 

Arizona. Criteria for selection were described. 



Three instruments used for data collection in this study were 

described. They are: The Cultural Literacy Inventory, _Rokeach Dogma

tism Scale E, and a Personal Questionnaire which was designed for this 

study. 
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The data were subjected to statistical procedures which included 

multiple two- and three-way analyses of variance, multiple T-tests, 

the Scheffe multiple comparison procedure, and the Tukey HSD post-hoc 

test. 

The data analyzed according to the methods and procedures pre

sented in this chapter are reported in Chapter 4. 



CHAPTER 4 

RESULTS AND FINDINGS 

The results of the analyzed data in relation to the population 

subgroup distribution is presented in this chapter. The research 

hypotheses, presented in Chapter 1, are individually identified to be 

supported or rejected according to the analysis of the data. The level 

of significance chosen for rejecting or supporting each null hypothesis 

of this study was .05. 

The 120 Mexican and Japanese students who participated in this 

study were divided into six equal subgroups or cells of twenty each 

according to nationality and length of sojourn in the United States. 

Cell M-I--Mexican students with less than six months sojourn 

Cell M-2--Mexican students with 6-24 months sojourn 

Cell M-3--Mexican students with more than 24 months sojourn 

Cell J-I--Japanese students with less than six months sojourn 

Cell J-2--Japanese students with 6-24 months sojourn 

Cell J-3--Japanese students with more than 24 months sojourn 

(see Figure 1, page 62). 

The distribution of students according to age and nationality is 

summarized in Table 2 (page 80). Slightly more than half of the 

students belonged to the middle group, 20-30 years old. Approximately 34 

percent of the students were 14 to 19 years of age and 15 percent of the 

students were over age thirty. 
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Table 2. Distribution of students by age and nationality 

Respondents 
Groups Number Percent 

Mexican 14-19 years old 28 23.3 

Japanese 14-19 years old 13 10.8 

TOTAL 14-19 years old 41 34.2 

Mexican 20-30 years old 24 20.0 

Japanese 20-30 years old 37 30.8 

TOTAL 20-30 years old 61 50.8 

Mexican 31-41 years old 8 6.7 

Japanese 31-41 years old 10 8.3 

TOTAL 31-41 years old 18 15.0 

TOTAL 120 100.0 

The distribution of students according to sex, length of sojourn 

and nationality is summarized in Table 3 (page 81). Slightly less than 

46 percent of the students were male, slightly more than 53 percent of 

the students were female. Table 4 (page 82) indicates the distribution 

of students by length of sojourn, marital status and nationality. Only 

20 percent of the students were married while 80 percent were un-

married. 



Table 3. Distribution of students by sex, length of 
sojourn and nationality 
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Students 
Groups Number Percent 

Data missing (no answer given) 
Mexican males less than 6 months sojourn 
Japanese males less than 6 months sojourn 

TOTAL males less than 6 months sojourn 

Mexican males 6-24 months sojourn 
Japanese males 6-24 months sojourn 

TOTAL males 6-24 months sojourn 

Mexican males more than 24 months sojourn 
Japanese males more than 24 months sojourn 

TOTAL males more than 24 months sojourn 

TOTAL males 

Mexican females less than 6 months sojourn 
Japanese females less than 6 months sojourn 

TOTAL females less than 6 months sojourn 

Mexican females 6-24 months sojourn 
Japanese females 6-24 months sojourn 

TOTAL females 6-24 months sojourn 

Mexican females more than 24 months sojourn 
Japanese females more than 24 months sojourn 

TOTAL females more than 24 months sojourn 

TOTAL females 

TOTAL 

1 
8 
4 

12 

5 
9 

14 

19 
10 

29 

55 

12 
16 

28 

14 
11 

25 

1 
10 

11 

64 

120 

.8 
6.7 
3.3 

10.0 

4.2 
7.5 

11.7 

15.8 
8.3 

24.2 

45.8 

10.0 
13.3 

23.3 

11.7 
9.2 

20.8 

.8 
8.3 

9.1 

53.3 

100.00 
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Table 4. Distribution of students by marital status, length 
of sojourn, and nationality. 

students 
Groups Number Percent 

Mexican married less than 6 months sojourn 
Japanese married less than 6 months sojourn 

TOTAL married less than 6 months sojourn 

Mexican married 6-24 months sojourn 
Japanese married 6-24 months sojourn 

TOTAL married 6-24 months sojourn 

Mexican married more than 24 months sojourn 
japanese married more than 24 months sojourn 

TOTAL married more than 24 months sojourn 

TOTAL m.arried 

Mexican unmarried less than 6 months sojourn·'" 
Japanese unmarried less than 6 months sojourn 

TOTAL unmarried less than 6 months sojourn 

Mexican unmarried 6-24 months sojourn 
Japanese unmarried 6-24 months sojourn 

TOTAL unmarried 6-24 months sojourn 

Mexican unmarried more than 24 months sojourn 
Japanese unmarried more than 24 months sojourn 

TOTAL unmarried more than 24~onths sojourn 

TOTAL unmarried 

TOTAL 

0 
4 

4 

2 
6 

8 

10 
2 

12 

24 

20 
16 

36 

18 
14 

32 

10 
18 

28 

96 

120 

0.0 
3.3 

3.3 

1.6 
5.0 

6.6 

8.3 
1.6 

10.0 

20.00 

16.7 
13.3 

30.0 

15.0 
11. 7 

26.7 

8.3 
15.0 

23.3 

80.0 

100.0 
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Table 5. Distribution of students by mobility of residence, 
house to house and nationality. 

Students 
Groups Number Percent 

Mexican no mobility 16 13.3 
Japanese no mobility 11 9.2 

TOTAL no mobility 27 22.5 

Mexican little to moderate mobility 36 30.0 
Japanese little to moderate mobility 32 26.7 

TOTAL little to moderate mobility 68 56.7 

Mexican frequent mobility 1 .8 
Japanese frequent mobility 5 4.2 

Total frequent mobility 6 5.0 

TOTAL 120 100.0 

. .. 
The distribution of students according to three types of 

residential mobility, house to house, town to town, and country to 

country is summarized in Tables 5,6, and 7 (pages 83,84,85). More 

than half (56.7 percent) of the students indicated that they had experi

enced little to moderate house to house mobility of residence in the 

past. Approximately one-fifth of the students indicated no house to 

house mobility (22.5 percent) and one-fifth indicated frequent house to 

house mobility (20.8 percent). 
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More than forty percent (43.4) of the students in this study 

indicated that they had experienced no mobility of residence from town 

to town in the past. Forty-five percent of the students had experienced 

little to moderate town to town mobility and more than eleven percent 

(II.7) reported that they had moved from town to town frequently in the 

past. 

Table 6. Distribution of students by mobility of residence, 
town to town and nationality. 

Students 
Groups Number Percent 

Mexican no mobility 29 24.2 
Japanese no mobility 23 19.2 

TOTAL no mobility 52 43.4 

Mexican little to moderate mobility 26 21.7 
Japanese little to moderate mobility 28 23.3 

TOTAL little to moderate mobility 54 45.0 

Mexican frequent mobility 5 4.2 
Japanese frequent mobility 9 7.5 

TOTAL frequent mobility 14 11.7 

TOTAL 120 100.0 

Almost half of the students (48.2) reported that they had not 

changed their residence by country in the past. Approximately 46 percent 

indicated little to moderate residential mobility, country to country 
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and five percent indicated that they had experienced frequent mobility 

of this type. 

The distribution of students by past cross-cultural contact and 

nationality is shown in Table 8 (page 86). Approximately one fourth 

indicated that they had experienced no or infrequent cross-cultural 

contact in the past. About 40 percent reported a moderate level of 
~ 

contact and roughly 32 percent indicated a level of frequent contact. 

Table 7. Distribution of students by mobility of residence, 
country to country and nationality. 

Students 
Groups Number Percent 

Mexican no mobility 30 25.0 
Japanese no mobility 28 23.3 

TOTAL no mobility 58 48.3 

Mexican little to moderate mobility 29 24.2 
Japanese little to moderate mobility 27 22.5 

TOTAL little to moderate mobility 56 46.7 

Mexican frequent mobility 8 6.7 
Japanese frequent mobility 17 14.2 

TOTAL frequent mobility 25 20.8 

TOTAL 120 100.0 



Table 8. Distribution of students by past cross-cultural 
contact and nationality. 

Students 

86 

Groups Numbers Percent 

Data missing (no answer given) 1 .8 
Mexican no or infrequent contact 18 15.0 
Japanese no or infrequent contact 13 10.8 

TOTAL no or infrequent contact 31 25.8 

Mexican moderate contact 24 20.0 
Japanese moderate contact 25 20.8 

TOTAL moderate contact 49 40.8 

Mexican frequent contact 17 14.2 
Japanese frequent contact 22 18.3 

TOTAL frequent contact 39 32.5 

TOTAL 120 100.0 

The final variable investigated was level of English profi-

ci ency. Tables 9 and 10 (page 87) sunnarize the distribution of students by 

nationality and level of English proficiency and by length of sojourn 

and level of English proficiency. The largest group, 48.3 percent, had 

achieved a high level of English proficiency. The other two groups were 

roughly equal. Approximately one quarter of the students (23.3 percent) 

had a low level of English proficiency and slightly more than one 

quarter (28.4 percent) had achieved an intermediate level of English 

proficiency. 
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Table 9. Distribution of students by English proficiency and 
national ity. 

Students 
Groups Number Percent 

Mexican low English proficiency 24 20.0 
Japanese low English proficiency 4 3.3 

TOTAL low English proficiency 28 23.3 

Mexican intermediate English proficiency 10 8.3 
Japanese intermediate English proficiency 24 20.0 

TOTAL intermediate English proficiency 34 28.4 

. Mexican high English proficiency 26 21.7 
Japanese high English proficiency 32 26.7 

TOTAL high English proficiency 58 48.3 

TOTAL 120 100.0 

Table 10. Distribution of students by English proficiency 
and length of sojourn. 

Students 
Groups Number Percent 

Less than 6 months low English proficiency 20 16.7 
6-24 Months low English proficiency 7 5.8 
More than 24 months low English proficiency 1 .8 

TOTAL low English proficiency 28 23.3 

Less than 6 months intermediate English proficiency 15 12.5 
6-24 months intermediate English proficiency 18 15.0 
More than 24 months intermediate English 

proficiency 1 .8 
TOTAL intermediate English proficiency 34 28.4 

Less than 6 months high English proficiency 5 4.2 
6-24 months high English proficiency 15 12.5 
More than 24 months high English proficiency 38 31.7 

TOTAL high English proficiency 58 48.3 

TOTAL 120 100.0 

• 
I 
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Results of Data Analysis 

In this section each research hypothesis and its corresponding 

data are presented. As indicated earlier in this chapter each null 

hypothesis is supported or rejected at the .05 level of significance. 

The results of the statistical tests are presented in a series of 

summary tables. 

Hypothesis 1 

Hypothesis 1 states that there are no significant differences 

between the six cells of foreign students in their perceptions of 

American culture when compared with the American norm. 

The two-way analysis of variance (ANOVA) on the means of 

agreement percentages summarized in Table 12 (page 92) indicated that 

there is a significant difference between the perceptions of American 

culture on the part of the students belonging to the six cells. Length 

of sojourn affected perception of target culture significantly but 

nationality did not. As a main effect length of sojourn was significant 

at the .012 level (p < .05). 

From the Tukey HSD post hoc test summarized in Table 13 (page 

93) it was determined that sojourn subgroup three, more than 24 months 

in the U.S., across the two nationalities has a significantly clearer 

perception of American culture than did sojourn subgroup one, less than 

six months in the U.S. Sojourn subgrCXJps one and two, 6-24 months 

sojourn, and sojourn subgroops two and three did not differ significant

ly. Sojourn subgroup one had a mean score of .3754 (50=.0787) while 
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sojourn subgroup two had a mean score of .3992 (SO=.0861) and sojourn 

subgroup three had a mean score of .4271 (SO=.0604). Thus students who 

had sojourned in the U.S. for a period exceeding two years perceived the 

American norm nearly 43 percent of the time on the average while recent 

arrivals, sojourn subgroup one, agreed with the American norm only 37.5 

percent of the time. 

As part of the analysis of the foreign students' perception of 

American culture the Cultural Literacy Inventory was analyzed by each 

Primary Message System (PMS). Ten separate analyses of variance corre

sponding to the ten Primary Message Systems were applied to determi.ne if 

any between groups differences existed. By applying the multiple 

analyses of variance it was possible to discover the areas of the target 

culture where the six subgroups differed in their perceptions. 

The two-way ANOVA applied to PMS I, Interaction, indicated that 

there was no significant difference in the perceptions of the six sub

groups. The results of the ANOVA test are summarized in Table 14 (page 

94). 

The two-way ANOVA test administered to PMS II, Association, 

(Table 15, page 95), indicated a significant difference in the percep

tions of the six cells. As a main effect nationality was the variable 

significantly affecting target culture perceptions at the .05 level. As 

a national group the Japanese students perceived the target culture in 

the area of association significantly more clearly than did the Mexican 

students. The Japanese subgroup had a mean score of .5472 (SO=.1626) 
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while the Mexican subgroup had a mean score of .4778 (5D=.2158). This 

means that on the average the Japanese students perceived the American 

norm 55 percent of the time in PMS II while the Mexican students 

perceived the American norm 48 percent of the time. 

In PMS III, Subsistence, the two-way ANOVA test indicated a 

significant difference as shown in Table 16 (page 96). Both nationality 

and length of sojourn were variables significantly affecting target 

culture perceptions. As a national group Mexican students had a clearer 

perception (X = .4537) (5D=.1856) than did the Japanese students 

(X = .3944) (50=.1590). There was also a significant difference based on 

length of sojourn. 50journ group one had a mean score of .3417 

(SO=.1518), sojourn group two had a mean score of .4417 (SO= .1716) and 

sojourn group three had a mean score of .4889 (SO=.1703) across the two 

nationalities. 

The 5cheff~ multiple comparison procedur.e was applied to compare 

for direction of significance. As Table 11 (page 91) illustrates sojourn 

group one was significantly different from sojourn groups two and three, 

but two and three were not significantly different from each other. 



Table 11. 
I 

Scheffe procedure summary comparing individual 

Source of 
Variance 

Between groups 

Within groups 

Total 

*p < .05. 

Subset 1 

Group 

Mean 

Subset 2 

Group 

Mean 

cell means--length of sojourn--for direction of 
significance. 

df 

2 

117 

119 

Group 1 

.3417 

Group 2 

.4417 

ss 

.4521 

3.1772 

3.6292 

ms 

.2260 

.0272 

Group 3 

.4889 

F-ratio p. 

8.324 .0004* 

91 
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Table 12. Analysis of variance summary for the Cultural 
Literac~ Inventory percentage of target culture 
percept10n comparing length of sojourn and 
nationality. 

Source of 
Variance df ss ms F-ratio p. 

Sojourn (S) 2 .054 .027 4.604 .012* 
Nationality (N) 1 .005 .005 .843 .361 
S X N Interaction 2 .006 .003 .489 .609 
Error 114 .622 .006 

Total 119 .727 

Means and Standard Deviations 

Groups N X SO - -
All Students 120 .4006 .0781 
Mexican 60 .4069 .0865 
Japanese 60 .3942 .0689 
All students 
less than six 
months sojourn 40 .3754 .0787 
All students 
6-24 months 
sojourn 40 .3992 .0861 
All students 
more than 24 
months sojourn 40 .4271 .0604 
Mexican--less 
than six months 20 .3892 .0939 
Mexican--6-24 
months 20 .4075 .0987 
Mexican--more 
than 24 months 20 .4242 .0636 
Japanese--less 
than six months 20 .3617 .0593 
Japanese--6-24 
months 20 .3908 .0730 
Japanese--more 
than 24 months 20 .4300 .0584 
*p < .05 



Table 13. Tukey HSD procedure summary comparing individual 
cell means--length of sojourn--for direction of 
significance. 

Source of 
Variance 

Between groups 

Within groups 

Total 

*p < .05 

Subset 1 

Group 
Mean 

Subset 2 

Group 
Mean 

df 

2 

117 

119 

Group 1 
.3754 

Group 2 
.3992 

ss 

.0535 

.6731 

.7266 

Group 2 
.3992 

Group 3 
.4271 

ms F-ratio p. 

.0268 4.650 .0114* 

.0058 

93 
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Table 14. Analysis of variance summary for the Cultural 
Literacy Inventory percentage of target cultural 
perception comparing length of sojourn and 
nationality within PMS I, Interaction. 

Source of 
Variance df ss ms F-ratio p. 

Length of 
sojourn' (LS) 2 .027 .013 .526 .592 
Nationa 1 ity (N) 1 .001 .001 .027 .871 
LS X N Interaction 2 .006 .003 .126 .881 
Error 114 2.912 .026 

Total 119 2.946 

Means and Standard Deviations 
Groups N X SO 

All students 120 .3262 .1573 
Mexican 60 .3286 .1711 
Japanese 60 .3238 .1437 
All students 
less than six 
months sojourn 40 .3107 .1329 
All students 
6-24 months 40 .3464 .1614 
All students 
more than 24 mos. 40 .3214 .1765 
Mexican--less 
than six months 20 .3214 .1456 
Mexican--6-24 mos. 20 .3500 .1570 
Mexican--more than 
24 months 20 .3143 .1765 
,Japanese--l ess 
than six months 20 .3000 .1217 
Japanese--6-24 mos. 20 .3429 .1697 
Japanese more than 
24 months 20 .3286 .1398 



Source of 
Va ri ance 

Table 15. Analysis of variance summary for the Cultural 
Literacy Inventory percentage of target culture 
perception comparing length of sojourn and 
nationality within PMS II, Association. 

df ss ms F-rati 0 p. 

95 

Length of 
sojourn (LS) 
National ity (N) 
LS X N Interaction 
Error 

2 
1 
2 

.087 

.145 

.003 

.044 

.145 

.002 

.037 

1.182 
3.910 

.044 

.310 

.050* 

.957 
l14 

Total l19 

Means and Standard Deviations 

Groups N 

All students 120 
Mexican 60 
Japanese 60 
All students 
less than six 
months sojourn 40 
All students 
6-24 months 40 
A 11 students 
more than 24 mos. 40 
Mexican--less 
than six months 20 
Mexican--6-24 mos. 20 
Mexican--more than 
24 months 20 
Japanese--less 
than six months 20 
Japanese--6-24 mos. 20 
Japanese more than 
24 months 20 
*p < .05 

4.218 
4.453 

-X 

.5125 

.4778 

.5472 

.4750 

.5250 

.5375 

.4333 

.4917 

.5083 

.5167 

.5583 

.5667 

SO 

.1935 

.2158 

.1626 

.1908 

.1908 

.1979 

.2052 

.2127 

.2324 

.1701 

.1647 

.1567 
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Table 16. Analysis of variance summary for the Cultural 
Literacy Inventory percentage of target culture 
perception comparing length of sojourn and 
nationality within PMS III, Subsistence. 

Source of 
Variance df ss ms F-ratio p. 
Length of 
sojourn (LS) 2 .452 .226 8.554 .001* 
Nationality (N) 1 .105 .105 3.987 .048* 
LS X N Interaction 2 .059 .030 1.125 .328 
Error 114 3.012 .026 

Total 119 3.629 

Means and Standard Deviations 
-

GrouEs N X SO 

All students 120 .4241 .1746 
Mexican 60 .4537 .1856 
Japanese 60 .3944 .1590 
All students 
less than six 
months sojourn 40 .3417 .1518 
All students 
6-24 months 40 .4417 .17l6 
A 11 students 
more than 24 mos. 40 .4889 .1703 
Mexican--less 
than six months 20 .3556 .1424 
Mexican--6-24 mos. 20 .4556 .1799 
Mexican--more than 
24 months 20 .5500 .1855 
Japanese--less 
than six months 20 .3278 .1613 
Japanese--
6-24 months 20 .4278 .1663 
Japanese more 
than 24 months 20 .4278 .1313 
*p ( .05 
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A significant difference was found among the subgroups in PMS 

IV, Bisexuality. The two-way ANOVA test is summarized in Table 17 (page 

98). Nationality was the variable significantly affecting target culture 

perceptions. As a national group the Japanese students had a clearer 

perception of the American norm (X= .3987,50= .1542) than did the 
-Mexican students (X= .3321, 50= .1542). 

A significant difference was found among the subgroups in PMS V, 

Territoriality. From the summary of the two-way ANOVA test shown in 

Table 18 (page 99) it can be noted that nationality was the variable 

affecting target culture perceptions. On the average the Mexican 

students perceived the American norm 42 percent of the time and the 

Japanese students 25 percent of the time. This difference was 

significant at the .002 level. 

There was a significant difference among the subgroups in PM5 VI, 

Temporality. Nationality had a significant effect on target culture 

perceptions. On the average the Japanese students perceived the 

American norm more accurately than did their Mexican counterparts. The 

Japanese mean was .6333 (50= .3549) while the Mexican mean was .5000 

(50=.3444). Table 19 (page100) summarizes the results for PM5 VI. 

There was also a significant difference among the six cells 

within PMS VII, Learning. As illustrated in Table 20 (page 101) national

ity significantly affected perceptions. On the average the Mexican stu

dents (X=.2476, 50= .1702) showed a more accurate perception than did 

the Japanese students (X=.1571, 50=.1657). It should be noted that per

ceptions were comparably low for all the six cells in this PMS. None of 

the six cells had an average percentage of perception higher than 29%. 



"S'Ource of 

Table 17. Analysis of variance summary for the Cultural 
Literacy Inventor£ percentage of target culture 
perception compar1ng length of sojourn and 
nationality within PMS VI, Bisexuality. 

Variance df ss ms F-ratio p. 

Length of 
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sojourn (LS) 2 .065 
Nationality (N) 1 .133 
LS X N Interaction 2 .007 

.032 

.133 

.003 

.023 

1.412 
5.813 

.144 

.248 

.018* 

.866 
Error 114 2.615 

To ta 1 Tll:r:09'---~2:--. 8~2=-O 

Means and Standard Deviations 

Groups N 

All students 120 
Mexican 60 
Japanese 60 
All students 
less than six 
months sojourn 40 
All students 
6-24 months 40 
All students 
more than 24 mos. 40 
Mexican--less 
than six months 20 
Mexicans--
6-24 months 20 
Mexican--more 
than 24 months 20 
Japanese--less 
than six months 20 
Japanese--
6-24 months 20 
Japanese--more 
than 24 months 20 

*p < .05 

X 

.3654 

.3321 

.3987 

.3462 

.3519 

.3981 

.3231 

.3154 

.3577 

.3692 

.3885 

.4385 

SO 

.1539 

.1475 

.1542 

.1129 

.1642 

.1758 

.1212 

.1615 

.1603 

.1017 

.1627 

.1853 
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Table 18. Analysis of variance summary for the Cultural 
Literacy Inventor~ percentage of target culture 
perceptlon comparlng length of sojourn and 
nationality within PMS V, Territoriality. 

Variance df ss ms F-ratio p. 

Length of 
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sojourn (LS) 2 .200 
Nationality (N) 1 .919 
LS X N Interaction 2 .350 

.100 

.919 

.175 

.089 

1.127 
10.357 
1. 973 

.327 

.002* 

.144 
Error 114 10.112 

To ta 1 ""'1 "'""19..-----;-1...-1.-..5'"""8-=-1 

Means and Standard Deviations 

Groups N 

All students 120 
Mexican 60 
Japanese 60 
All students 
less than six 
months sojourn 40 
All students 
6-24 months 40 
All students 
more than 24 mos. 40 
Mexican--less 
than six months 20 
Mexican--
6-24 months 20 

Mexican-- more 
than 24 months 20 
Japanese--less 
than six months 20 

Japanese--
6-24 months 20 
Japanese more 
than 24 months 20 

*p. <: .05 

-X 

.3375 

.4250 

.2500 

.2875 

.3875 

.3375 

.4500 

.4500 

.3750 

.1250 

.3250 

.3000 

SD 

.3120 

.3029 

.2983 

.3180 

.3098 

.3078 

.3240 

.2763 

.3193 

.2221 

.3354 

.2991 
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Table 19. Analysis of variance summary for the Cultural 

Literacy Inventor~ percentage of target culture 
perception comparlng length of sojourn and 
nationality within PMS VI, Temporality. 

Source of 
Variance df ss ms F-ratio p. 

Length of . 
sojourn (LS) 2 .729 .365 3.039 .052 
Nationality (N) 1 .533 .533 4.446 .037* 
LS X N Interaction 2 .029 .015 .122 .886 
Error 114 13.675 .120 

Total 119 14.967 

Means and Standard Deviations 
-GrouEs N X SD 

All students 120 .5667 .3546 
Mexican 60 .5000 .3444 
Japanese 60 .6333 .3549 
All students 
less than six 
months sojourn 40 .4625 .3985 
All students 
6-24 months 40 .6500 .3434 
All students 
More than 24 mos. 40 .5875 .2972 
Mexican--less 
than six months 20 .3750 .3582 

Mexican--
6-24 months 20 .6000 .3479 

Mexican--more 
than 24 months 20 .5250 .3024 
Japanese--less 
than six months 20 .5500 .4261 

Japanese--
6-24 months 20 .7000 .3403 
Japanese more 
than 24 months 20 .6500 .2856 

*p <: .05 
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Table 20. Analysis of variance summary for the Cultural 
Literac~ Inventor~ percentage of target culture 
perceptl0n comparlng length of sojourn and 
nationality within PMS VII, Learning. 

Variance df ss ITIS F-ratio p. 

Length of 

101 

sojourn (LS) 2 .102 
Nationality (N) 1 .246 
LS X N Interaction 2 .037 

.051 

.246 

.019 

.028 

1.829 
8.777 

.663 

.165 

.004* 

.518 
Error 114 3.190 

To ta 1 -=-1 :-:19..----:.3...;...,. 5 ..... 7="5 

Means and Standard Deviations 

Groups N 

All students 120 
Mexican 60 

Japanese 60 
All students 
less than six 
months sojourn 40 
All students 
6-24 months 40 
All students 
more than 24 mos. 40 
Mexican--less 
than six months 20 
Mexican--
6-24 months 20 
Mexican--more 
than 24 months 20 
Japanese--less 
than six months 20 

Japanese--
6-24 months 20 
Japanese more 
than 24 months 20 

*p < .05 

-X 

.2024 

.2476 

.1571 

.1893 

.1750 

.2429 

.2571 

.2000 

.2857 

.1214 

.1500 

.2000 

SD 

.1733 

.1702 

.1657 

.1869 

.1568 

.1718 

.1944 

.1565 

.1537 

.1556 

.1570 

.1819 



Source of 

Table 21. Analysis of variance summary for the Cultural 
Literacy Inventorl percentage of target culture 
perception compar1ng length of sojourn and 
nationality within PMS VIII, Play. 

Variance df ss ms F-ratio p. 

Length of 

102 

sojourn (LS) 2 .262 
Nationality (N) 1 2.269 
LS X N Interaction 2 .013 

.131 
2.269 

.006 

.096 

1.368 
23.647 

.065 

.259 

.001* 

.937 
Error 114 10.937 

To ta 1 -::-11;:;..,9<-----:1 ...... 3,...;-. 4To:i8="1 

Means and Standard Deviations 

Groups N 

All students 120 
Mexican 60 
Japanese 60 
All students 
less than six 
months sojourn 40 
All students 
6-24 months 40 
All students 
more than 24 mos. 40 
Mexican--less 
than six months 20 
Mexican--
6-24 months 20 
Mexican--more 
than 24 months 20 
Japanese--less 
than 24 months 20 
Japanese--
6-24 months 20 
Japanese more 
than 24 months 20 

*p < .05 

-X 

.3625 

.5000 

.2250 

.3750 

.3000 

.4125 

.5000 

.4500 

.5500 

.2500 

.1500 

.2750 

SO 

.3366 

.3319 

.2826 

.3152 

.3545 

.3376 

.3244 

.3591 

.3204 

.2565 

.2856 

.3024 
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Table 22. Analysis if variance summary for the Cultural 
Literacy Inventory percentage of target culture 
perception comparing length of sojourn and 
nationality within PMS IX, Defense. 

Source of 
Variance df ss ms F-ratio p. 

Length of 
sojourn (LS) 2 .078 .039 1.574 .212 
Nationality (N) 1 .000 .000 .004 .949 
LS X N Interaction 2 .205 .103 4.119 .019* 
Error 114 6.800 .060 

Total 119 7.596 

Means and Standard Deviations 
-

Grou~s N X SO 

All students 120 .5306 .1620 
Mexican 60 .5315 .1638 
Japanese 60 .5296 .1616 
A 11 students 
less than six 
months sojourn 40 .5472 .1579 
All students 
6-24 months 40 .4944 .1742 
All students 
more than 24 mos. 40 .5500 .1509 
Mexican--less 
than six months 20 .5389 .1663 
Mexican--
6-24 months 20 .5500 .1709 
Mexican--more 
than 24 months 20 .5056 .1591 
Japanese--less 
than six months 20 .5556 .1529 
Japanese--
6-24 months 20 .4389 .1631 
Japanese more 
than 24 months 20 .5944 .1313 

rp-< .05 
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In PMS VIII, Play, a significant difference among the six cells 

was found. Nationality was again the variable affecting perception. As a 

national group Mexican students had an average perception of .5000 

(SO=.3319) while the Japanese had an average percentage of perception 

of .2250 (SO=.2826). This difference was highly significant (p < .001) as 

illustrated in Table 21 (page 102). 

There was a significant difference among the six subgroups in 

PMS IX, Defense. Although the two main effects, nationality and length 

of sojourn, did not affect perceptions significantly, there was a 
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Figure 2. Summary of the interaction effect between independent 
variables length of sojourn and nationality on dependent 
variable percent of agreement in PMS IX, Defense 
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significant interaction effect between nationality and length of sojourn 

on perception. Such an interaction effect can best be understood by 

graphing the six means along two axis (length of sojourn and percent of 

perception) as is shown in Figure 2 (page 104). Table 22 (page 103) 

provides a summary of the two-way ANOVA and the means and standard 

deviations of the subgroups. 

There was also a significant interaction effect among the six 

subgroups in PMS X, Exploitation. The two main effects did not 
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Table 23. Analysis of variance summary for the Cultural 
Literacy Inventor~ percentage of target culture 
perception comparlng length of sojourn and 
nationality within PMS X, Exploitation. 

Source of 
Variance df ss ms F-ratio p. 

Length of 
sojourn (LS) 2 .124 .062 1:040 .357 
Nationality (N) 1 .133 .133 2.235 .138 
LS X N Interaction 2 .539 .269 4.517 .013* 
Error 144 6.800 .060 

Total 119 7.596 

Means and Standard Deviations 

Groues N X SO 

All students 120 .4611 .2527 
Mexican 60 .4944 .2778 
Japanese 60 .4278 .2221 
All students 
less than six 
months sojourn 40 .4750 .3102 

A 11 students 
6-24 months 40 .4917 .2614 

All students 
more than 24 mos. 40 .4167 .1645 

Mexican--less 
than six months 20 .6000 .3351 

Mexican--
6-24 months 20 .5000 .2962 

Mexican--more 
than 24 months 20 .3833 .1221 

Japanese--less 
than six months 20 .3500 .2288 

Japanese--
6-24 months 20 .4833 .2288 

Japanese more 
than 24 months 20 .4500 .1957 

*p <: .05 
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significantly affect perception independently. However, in combination 

there was a significant effect. As indicated in Figure 3 (page 105) 

length of sojourn and nationality are interacting to affect perception. 

Table 23 (page 106) summarizes the two-way ANOVA test, means and standard 

deviations for PMS X. 

Therefore, Hypotheses 1 is rejected in terms of whole culture 

perception and in nine out of ten PMS when the target culture was 

analyzed by each PMS. Hypothesis 1 is supported within PMS I, 

Interaction. 

Hypothesis 2 

Hypothesis 2 states that there are no significant differences 

among the three Mexican cells, M-1, M-2, M-3, in their perceptions of 

their own culture. 

The analysis of the data pertaining to Hypothesis 2 must proceed 

on a descriptive level. Because the Cultural Literacy Inventory, own 

culture perceptions, is based on a nominal scale of measurement (the 

five possibilities of the sixty questions of the instrument are un

ranked, for example, choice four on anyone item is not more or higher 

than choice three on the same item), it is not possible to support or 

reject the null hypothesis using ANOVA, a T-test or other appropriate 

statistical measures with a level of significance. Therefore, the three 

Mexican subgroups are described in a series of summary tables indicating 

degree of cultural continuity and degree of group homogeneity. In this 

manner it is possible to suggest rejection or support of the null 

hypothesis on a descriptive level. 
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Tables B-1, B-2, and B-3 (Appendix B) summarize the concept of 

cultural continuity for the Mexican subgroups, the number of items where 

there was a modal agreement between the own culture perceptions of the 

subgroup and the American profile by Primary Message System and by whole 

instrument. Subgroup M-l had modal agreement approximately 48 percent of 

the time. Subgroup M-2 had modal agreement 45 percent of the time while 

subgroup M-3 had modal agreement roughly 43 percent of the time. There 

is a low level of cultural continuity across the three subgroups in PMS 

II, Association, PMS III, Subsistence, and PMS VII, Learning. There is 

an intermediate level of cultural continuity in PMS IV, Bisexuality. 

There is a high level of cultural continuity in PMS IX, Defense, and in 

PMS X, Exploitation. 

It would appear from the data that the three subgroups do not 

differ significantly in terms of cultural continuity. 

Tables B-4, B-5 and 8-6 (Appendix B) summarize group homogeneity, 

the number of items there was a modal response greater than 50 percent 

by Primary Message System and by whole instrument. Sixty percent of the 

time subgroup M-l had modal responses greater than 50 percent. About 

58 of the time subgroup M-2 had modal responses greater than 50 percent 

and 43.2 percent of the time subgroup M-3 had modal responses greater 

than 50 percent. There is a relatively low degree of group homogeneity 

found in PMS III, Subsistence, for two out of three subgroups. There is 

an intermediate degree of group homogeneity in PMS VI, Temporality, 

for all three subgroups and there is a high level of 
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group homogeneity in PMS IX, Defense, and PMS X, Exploitation, across 

all three subgroups. 

It would appear from the data that subgroups M-l and M-2 are 

significantly more homogeneous than subgroup M-3. Subgroups M-l and M-2 

do not appear to differ in terms of group homogeneity in a significant 

way. 

Therefore, on a descriptive level the data suggest support of 

Hypothesis 2 in terms of cultural continuity and rejection of 

Hypothesis 2 in terms of group homogeneity. 

Hypothesis 3 

Hypothesis 3 states that there are no significant differences 

among the three Japanese cells, J-l, J-2, J-3, in their perceptions 

of their own culture. 

As with Hypothesis 2 the analysis must proceed on a descrip

tive level. Tables B-7, B-8, (Appendix B) summarize the concept of cul

tural continuity for the Japanese subgroup, the number of items where 

there is modal agreement between own culture perceptions and the 

American profile. 

Cell J-l had modal agreement 50 percent of the time. Cell J-2 

had modal agreement 55 percent of the time and cell J-3 had modal 

agreement more than 56 percent of the time. There is a low level of cul

tural continuity across the three subgroups in PMS VII, Learning, an 

intermediate level of cultural continuity in PMS IV, Bisexuality, in PMS 
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V, Territoriality, and in PMS VIII, Play. There is a high level of cul

tural continuity in PMS VI, Temporality and in PMS IX, Defense. 

It would appear that there is an overall increase in cultural 

continuity with the length of sojourn but that this increase is not 

significant for the Japanese students. Subgroup J-3 shows the most 

cultural continuity with the American profile, but the difference does 

not appear to be large enough to be significant. 

Tables B-10, B-11, and B-12 (Appendix B) summarize group 

homogeneity for the Japanese subgroup. Roughly 56 percent of the time 

subgroups J-1 and J-3 had modal responses greater than 50 percent. More 

than 63 percent of the time subgroup J-2 had modal responses greater 

than 50 percent. There are no categories where either or low level or an 

intermediate level of group homogeneity was observed across all three 

subgroups. There is a high level of group homogeneity in PMS V, 

Territoriality, in PMS VI, Temporality, and in PMS VIII, Play, across 

the three subgroups. There is a relatively high level of group 

homogeneity in PMS IX, Defense. 

No clear pattern emerges in terms of group homogeneity across 

length of sojourn. Subgroup J-2 is more homogeneous than subgroups J-1 

or J-3, but the difference does not appear to be significant. 

Therefore, on a descriptive level the data suggest support of 

Hypothesis 3 both in terms of cultural continuity and in group homo

geneity. 



111 

Hypothesis 4 

Hypothesis 4 states that there ar~ no significant differences 

among the six cells. M-1, 2, 3, J-1, 2, 3, in the degree of openness of 

belief system when compared with each other and with the American norm. 

The two-way analysis of variance (ANOVA) on the means of total 

scores for Rokeach Dogmatism Scale E is summarized in Table 25 (page 

113). As indicated in this table there is a significant difference 

in the degree of openness of belief system among the six cells. As a 

main effect nationality affected openness of belief system, but length 

of sojourn did not. There was no significant interaction effect. The 

Mexican students had a mean score of 168.61 (50=30.64) and the Japanese 

students had a mean score of 155.36 (50=26.88). Therefore, the Japanese 

students as a group were significantly more open, less dogmatic, in 

their belief system than were the Mexican students as a group. 

Multiple T-tests were applied to compare for significance each 

of the national means with the American profile, each of the sojourn 

means with the American profile, and each of the six cell means with the 

American profile. The results are summarized in Tables 24 and 26 (pages 

112 and 114). There were significant differences between each of the 

above subgroups, the two national groups, the three sojourn groups, and 

the six cells, and the American norm. All of the subgroups were signi

ficantly less open in their belief system than the American norm 

(X=132.00). Two subgroups were significantly less open at the .01 level 

(subgroups J-2 and J-3) and nine subgroups were significantly less open 
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at the .001 level (subgroups M-1, M-2, M-3, the total Mexican subgroup, 

J-1, the total Japanese subgroup, and all three sojourn groups). 

Therefore, Hypothesis 4 is rejected when the six cells were 

compared with each other in a two-way ANOVA and when the six cells were 

compared with the American norm in multiple T-tests. 

Table 24. Comparison of students according to_length of 
sojourn with the American profile (X=132.00) for 
Rokeach Dogmatism Scale I total. 

Sojourn N SD t 

Less than 6 
months sojourn 40 161.68 28.85 6.43** 

6 to 24 months 
sojourn 38 161. 00 26.67 6.61** 

More than 24 
months sojourn 39 163.44 33.19 5.84** 

**p < .001 
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Table 25. Analysis of variance summary for Rokeach Dogmatism 
Scale E total comparing length of sOJourn and 
natlonality. 

Source of 
Variance df ss ms F-ratio p. 

Sojourn (S) 2 104.73 52.36 .06 .940 
Nationality (N) 1 5115.66 5155.66 6.03 .016* 
S X N Interaction 2 1327.97 663.99 .78 .460 
Error 111 94190.73 848.57 

Total 116 100756.79 

Means and Standard Deviations 

-Groups N )( SO 

All students 120 162.04 29.47 
Mexican 59 168.61 30.64 
Japanese 58 155.36 26.88 
All students 
less than six 
months sojourn 40 161.68 28.85 
All students 
6-24 months 
sojourn 38 161.00 26.67 
All students 
more than 24 
months sojourn 39 163.44 33.19 
Mexican--less 
than six months 20 171. 50 32.39 
Mexican--6-24 
months 19 169.00 26.02 
Mexican~-more 
than 24 months 20 165.35 33.99 
Japanese--less 
than six months 20 151.85 21.36 

Japanese--6-24 
months 19 153.00 25.49 
Japanese--more 
than 24 months 19 161. 42 33.13 

*p < .05 
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Table 26. Comparison of Mexican and Japanese students 
subgroups accordini to length of sojourn with the 
American profil~ ( =132.00). 

Nationality N X SD t 

Mexican 

Less than 6 
months sojourn 20 171. 50 32.39 5.32** 

6-24 months 
months sojourn 19 169.00 26.02 6.03** 

More than 24 
months sojourn 20 165.35 33.99 4.28** 

TOTAL 59 168.61 30.64 8.62** 

JaEanese 

Less than 6 
months sojourn 20 151. 85 21.36 4.05** 

6 to 24 months 
sojourn 19 153.00 25.49 3.50* 

More than 24 
months sojOllJrn 19 161. 42 33.13 3.77* 

TOTAL 58 155.36 26.88 6.56** 

*p (.01 
**p (.001 
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Hypotheses 5 through 10 have three parts which must be 

analyzed separately. In each case target culture perceptions are dis

cussed first followed by own culture perceptions and then openness of 

belief system. 

Hypothesis 5 

Hypothesis 5 states that there are no significant differences 

between male and female students in their perceptions of American cul

ture, in their perceptions of their own culture, and in the degree of 

openness of belief systems. 

A separate two-way ANOVA and a separate three-way ANOVA were 

applied in an attempt to examine the differences in perception of male 

and female students regarding the target culture. In the two-way ANOVA 

comparing length of sojourn and sex it was determined that there was a 

significant difference. Both main effects were significant in their 

effect on perception. The results are summarized" in Table 27 (page 119). 

As a group female students had a mean of .4099 (SD=.0716) and male stu

dents had a mean of .3915 (SD=.0843). Thus female students as a 

group had a clearer perception of the American norm. 

In terms of sojourn length of Scheffif procedure was applied to 

determine direction of significance. The results were exactly the same 

as those summarized in Table 13 (page 93). Sojourn group one was 

significantly different from sojourn group three. Sojourn groups one and 

two and sojourn groups two and three were not significantly different 

from each other. 
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A three-way ANOVA comparing length of sojourn, sex, and 

nationality was also applied. The results shown in Table 28 (pages 120-

121) indicate that length of sojourn and sex as main effects had a 

significant effect on perception. There was also a significant two-way 

interaction effect between sex identification and nationality. As Figure 

4 (below ) illustrates nationality and sex identification are 

interacting to affect target culture perception. 
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The analysis of own culture perception becomes more complex in 

Hypotheses 5 through 10. When cross-national variables such as sex, age, 

marital status, and English proficiency were introduced cultural con

tinuity and group homogeneity were expected to decrease sharply. Be

cause the new subgroups, i.e., all males, all females, all 20-30 year 

old students, include representatives from the two distinct national 

cultures, Mexican and Japanese, cultural continuity with the American 

norm was expected to be low. In the same manner the intragroup homo

geneity of the new subgroups was expected to be low. 

The conditions of hypotheses rejection or support remain the 

same. On the descriptive level rejection of each null hypothesis can be 

suggested if the subgroups in question appear to be significantly 

different in terms of own culture perception. 

The level of cultural continuity between male and female stu

dents is summarized in Tables B-13 and B-14 (Appendix B). Male and 

female students do not appear to differ significantly in terms of 

cultural continuity. 

The degree of group homogeneity for the two subgroups is summar

ized in Tables B-15 and B-16 (Appendix B). The female subgroup appears 

to be a more homogeneous subgroup, although the researcher is not pre

pared to indicate that this difference is significant considering the 

limitations noted above. 

Separate ANOVA tests were also applied to determine differences 

in the openness of belief systems as measured by Rokeach Dogmatism 

Scale E. In the two-way ANOVA comparing length of sojourn and sex no 
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significant differences were noted as summarized in Table 29 (page 

122). The three-way ANOVA comparing length of sojourn, sex, an~ nation

ality (Table 30, pages 123, 124) indicates that nationality had a signifi

cant effect on the degree of openness of belief system but that sex and 

sojourn did not. As a subgroup the Japanese students are significantly 

more open, less dogmatic in their belief system than their Mexican coun

terparts. 
I 

Therefore, Hypothesis 5 is rejected in terms of target culture 

perceptions, supported on a descriptive level in terms of own culture 

perceptions, and supported in terms of degree of openness of belief 

system. 

Hypothesis 6 

Hypothesis 6 states that there are no significant differences 

between married and unmarried students in their perceptions of American 

culture, in their perceptions of their own culture, and in the degree of 

openness of belief systems. 

The three-way ANOVA illustrated in Table 31 (page 127) compares 

length of sojourn, marital status, and nationality in their effect on 

target culture perception. The main effect length of sojourn and the 

interaction effect between marital status and nationality affected 

target culture perceptions significantly. As noted in the corresponding 

data under Hypothesis 1 the Tukey HSD post hoc test indicated that 

sojourn subgroup three (X=.4271, SD=.0604) had a significantly clearer 
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Table 27. Analysis of variance summary for the Cultural 
Literacy Inventorl percentage of target culture 
perception comparlng length of sojourn and sex. 

"SOurce of 
Variance df ss ms F-ratio p. 

-------_. 
Length of 
sojourn (LS) 2 .081 .041 7.398 .001* 
Sex (S) 1 .038 .038 6.904 .010* 
LS X S Interaction 3 .004 .002 .335 .716 
Error 113 .621 .005 

Total 118 .716 

Means and Standard Deviations 

GrouEs N X SO 

All students 
less than six 
months sojourn 40 .3754' .0787 
All students 
6-24 months 39 .4017 .0857 
All students 
more than 
24 months 40 .4271 .0604 
All male 
students 55 .3915 .0843 
Ma les less than 
six months 12 .3444 .0973 
All fema le 
students 64 .4099 .0716 
Females less 
than six mos 28 .3887 .0670 
Males 6-24 
months 14 .3702 .0994 
Females 6-24 
months 25 .4193 .0734 
Males more than 
24 months 29 .4213 .0575 
Females more 
than 24 months 11 .4424 .0676 
*p < .05 
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Table 28--Continued 

Males more 
than 24 months 29 .4213 .0575 

Females more 
than 24 months 11 .4424 .0676 

Mexican males 
less than 6 mos. 8 .3250 .11:37 

Mexican females 
less than 6 mos. 12 .4319 .0446 

Japanese males 
less than 6 mos. 4 .3833 .0385 

Japanese females 
less than 6 mos. 16 .3562 .0632 

Mexican males 
6-24 months 5 .3333 .1137 

Mexican females 
6-24 months 14 .4417 .0776 

Japanese males 
6-24 months 9 .3907 .0909 

Japanese females 
6-24 months 11 .3909 .0593 

Mexican males 
more than 
24 months 19 .4211 .0638 

Mexican females 
more than 
24 months 1 .4833 0 

Japanese males 
more than 
24 months 10 .4217 .0465 

Japanese females 
more than 
24 months 10 .4383 .0699 

*p ( .05 
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Table 29. Analysis of variance summary for Rokeach Dogmatism 
Scale E total comparing length of sojourn and sex. 

Source of 
Variance df ss ms F-ratio p. 

Length of 
sojourn (LS) 2 72.58 36.29 .04 .961 
Sex (5) 1 .40 .40 .00 .983 
LS X S Interaction 2 344.30 172.15 .19 .827 
Error 110 99595.40 905.41 

Total 115 100019.17 

Means and Standard Deviations 
-

Grou~s N X SO 

All students 
less than six 
months sojourn 40 161.68 28.85 

All students 
6-24 months 37 161. 70 26.68 

All students 
more than 
24 months 39 163.44 33.19 

All male 
students 54 161.15 33.44 

Males less than 
six months 12 161. 75 29.82 

All female 
students 62 163.14 25.28 

Females less 
than six months 28 161.64 28.98 

Males 6-24 
months 14 158.86 29.21 

Females 
6-24 months 23 163.43 25.54 

Males more 
than 24 mos. 28 164.71 37.97 

Females more 
than 24 mos. 11 160.18 16.63 
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Table 30. Analysis of variance summary for Rokeach Dogmatism 
Scale E total comparing length of sojourn. sex, and 
nationa 1 ity. 

Source of 
Variance df ss ms F-ratio p. 

Length of 
sojourn (LS) 2 150.95 75.47 .086 .917 
Sex (S) 1 201.47 201.47 .230 .632 
Nationality (N) 1 5724.51 5724.51 6.549 .012* 
LS X'S Interaction 2 464.26 232.13 .266 .767 
LS X N Interaction 2 2014.04 1007.02 1.152 .320 
S X N Interaction 1 551.38 551.38 .631 .429 
S X N X LS 
Interaction 2 1264.25 632.12 .723 .488 
Error 104 90909.70 874.13 

Total 115 100019.17 

Means and Standard Deviations 
-Groups N X SO -

All students 116 162.28 29.49 

All students 
less than 6 mos. 40 161.68 28.85 

All students 
6-24 months 37 161. 70 26.68 

All stUdents 
more than 24 
months 39 163.43 33.19 

Males less than 
6 months 12 161.75 29.82 

Females less 
than 6 months 28 161.64 28.98 

Males 6-24 
months 14 158.86 29.21 

Females 6-24 
months 23 163.43 25.54 

Males more than 
24 months 28 164.71 37.97 
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Table 30--Continued 

Females more 
than 24 months 11 160.18 16.63 

Mexican males 
less than 6 mos. 8 166.63 30.18 

Mexican females 
less than 6 mos. 12 174.75 34.69 

Japanese males 
less than 6 mos. 4 152.00 30.76 

Japanese females 
less than 6 mos. 16 151.81 19.71 

Mexican males 
6-24 months 5 181.40 24.70 

Mexican females 
6-24 months 13 166.85 25.44 

Japanese males 
6-24 months 9 146.33 24.23 

Japanese females 
6-24 months 10 159.00 26.32 

Mexican males 
more than 24 
months 19 166.11 34.75 

Mexican females 
more than 24 
months 1 151 .00 0 

Japanese males 
more than 24 
months 9 161. 78 46.21 

Japanese females 
more than 24 
months 10 161.10 17.23 

*p ( .05 
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perception of the American norm than sojourn subgroup one (X=.3754, 

50=.0787). Sojourn subgroups one and two, and two and three were not 

significantly different. 

The interaction effect is illustrated in Figure 5 (page 126). 

Marital status and nationality are combining to affect target culture 

perception. 

Regarding own culture perception the two subgroups (married and 

unmarried) are not significantly different either in terms of cultural 

continuity or in terms of group homogeneity on a descriptive level. 

Descriptive data concerning own culture perceptions for married and 

unmarried students are summarized in Tables 8-17 to 8-20 (Appendix B). 

A three-way ANOVA was applied to determine differences in 

openness of belief systems between married and unmarried students by 

length of sojourn and nationality (Table 32, page 129). Nationality was 

again the main effect causing a significant change in openness of belief 

system. The particular direction of this significance was discussed 

under Hypothesis 5. There were no significant interactions affecting 

openness of belief system. 

Therefore, Hypothesis 6 is rejected in terms of target culture 

perceptions and supported in terms of own culture perceptions on a 

descriptive-level. It is also supported in terms of belief system 

openness. 
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Figure 5. Summary of the interaction effect between independent 
variables marital status and nationality on dependent 
variable percent of agreement for the Cultural Literacy 
Inventory. 

Hypothesis 7 
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Hypothesis 7 states that there are no significant 

differences between older and younger students in their perceptions of 

American culture, in their perceptions of their own culture, and in the 

degree of openness of belief systems. 

The 120 students were regrouped according to three age subgroups 

as listed in Chapter 3: subgroup one, less than twenty years of age, 

subgroup two, 20-30 years of age, and subgroup three, more than 30 years 

of age. In the two-way ANOVA summarized in Table 34 (page 133) age 

is a main effect causing a significant change in target culture 
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Table 3l. Analysis of variance summary for the Cultural 
Literacy Inventory percentage of target culture 
perception comparing length of sojourn, marital 
status and nationality. 

Source of 
Variance df ss ms F-ratio p. 

Length of 
sojourn (LS) 2 .046 .023 4.049 .020* 
Marital status (M) 1 .004 .004 .667 .416 
Nationality (N) 1 .005 .005 .867 .354 
LS X M Interaction 2 .011 .006 .988 .376 
M X N Interaction 1 .037 .037 6.485 .012* 
LS X N Interaction 2 .004 .002 .373 .689 
LS X M X N 
Interaction 1 .001 .001 .152 .697 
Error 109 .616 .006 

Total 119 .727 

Means and Standard Deviations 

Groups N X SD 

All students 120 .4006 .0781 

Married 
students 24 .4201 .0752 

Unmarried 
students 96 .3957 .0785 

Married, less 
than 6 months 
sojourn 4 .3833 .0491 

Unmarried, less 
than 6 months 36 .3745 .0818 

Married, 6-24 
months 8 .4125 .0907 

Unmarried, 6-24 
months 32 .3958 .0861 

Married, more 
than 24 months 12 .4375 .0711 
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Table 31--Continued 

Unmarried, more 
than 24 mos. 28 .4226 .0560 

Married Mexican 
less than 6 
months 

Married Japanese 
1 ess than 6 
months 4 .3833 .0491 

Married Mexican 
6-24 months 2 .3417 .0589 

Married Japanese 
6-24 months 6 .4361 .0903 

Married Mexican 
more than 24 
months 10 .4217 .0672 

Married Japanese 
more than 24 months 2 .5167 0 

Unmarried Mexican 
less than 6 months 20 .3892 .0939 

Unmarried Japanese 
less than 6 months 16 .3562 .0617 

Unmarried Mexican 
6-24 months 18 .4148 .1006 

Unmarried Japanese 
6-24 months 14 .3714 .0575 

Unmarried Mexican 
more than 24 mos. 10 .4267 .0634 

Unmarried Japanese 
more than 24 mos. 18 .4204 .0532 

*p ( .u5 
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Table 32. Analysis of variance summary for Rokeach Dogmatism 
Scale E total comparing length Of sojourn, mar,ta1 
status and nationality. 

Source of 
Variance df ss ms F-ratio p. 

Length of 
sojourn (LS) 2 348.11 174.06 .204 .815 
Marital status (M) 1 2082.18 2082.18 2.445 .121 
Nationality (N) 1 5214.49 5214.49 6.124 .015* 
LS X M Interaction 2 589.94 294.97 .346 .708 
M X N Interaction 1 122.69 122.69 .144 .705 
LS XN Interaction 2 490.27 245.14 .288 .750 
LS X M X N 
Interaction 1 1816.63 1816.63 2.133 .147 
Error 106 90260.56 851.52 

Total 116 100756.79 

Means and Standard Deviations 
-Groups N X SD 

All students 117 162.04 29.47 

Married students 23 154.26 23.64 

Unmarried 
students 94 163.95 30.54 

....... 

Married, less 
than 6 months 
sojourn 4 154.75 16.68 

Unmarried, less 
than 6 months 36 162.44 29.96 

Married, 6-24 
months 7 145.42 25.01 

Unmarried, 6-24 
months 31 164.52 26.13 

Married, more 
than 24 mos. 12 159.25 24.98 

Unmarried, more 
than 24 mos. 27 165.30 36.53 
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Table 32--Continued 

Married Mexican 
less than 6 mos. 

Married Japanese 
less than 6 
months 4 154.75 16.68 

Married Mexican 
6-24 months 2 134.00 1.41 

Married Japanese 
6-24 months 5 150.00 29.09 

Married Mexican 
more than 24 
months 10 163.00 25.29 

Married Japanese 
more than 24 
months 2 140.50 16.26 

Unmarried 
Mexican, less 
than 6 mos. 20 171.50 32.39 

Unmarried 
Japanese, 1 ess 
than 6 mos. 16 151.13 22.79 

Unmarried 
Mexican, 6-24 
months 17 173.12 24.30 

Unmarried 
Japanese, 6-24 
months 14 154.07 25.19 

Unmarried 
Mexican, more 
than 24 mos. 10 167.70 42.27 

Unmarried 
Japanese, more 
than 24 mos. 17 163.88 34.02 

*p < .05 
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perception. The Scheffe procedure was applied to determine direction of 

significance. Table 35 (page 134) shows that subgroup three, over thirty 

years old (X=.4380, SD=.0594), is significantly more perceptive of the 

target culture than is subgroup one, less than 20 years old (X=.3728, 

SD=.0920). Subgroups one and two and two and three are not significantly 

different from each other. 

In the area of own culture perceptions differences in cultural 

continuity and group homogeneity among the three subgroups can be 

observed. Descriptively, the data suggest that the differences are not 

significant. The middle subgroup, 20-30 years of age shows the most 

cultural continuity with the American norm. Subgroup one, 14-19 years 

old, shows the most group homogeneity. The results of the two measures 

of own culture perceptions are illustrated in Tables B-21 through B-26 

(Appendix B). 

Age is also the main effect causing a significant difference in 

openness of belief system. From the two-way ANOVA test illustrated in 

Table 36 (page 135) it can be noted that age is significant at 

the .036 level in causing a change in belief system openness. 

The Scheffe procedure was again applied as the appropriate post 

hoc test. Summary Table 33 (page 132) indicates that subgroup one (all 

Mexican and Japanese students less than twenty years old) is signifi

cantly different from subgroups two (all students 20-30 years old) and 

three (students over thirty years old). This suggests that the students 

under twenty were significantly less open, less flexible in their be

lief system than either of the other two subgroups. 



Source of 
Variance 

Table 33. Scheffeprocedure summary comparing individual 
cell means--age--for direction of significance. 

df ss ms F-ratio p. 

132 

Between groups 
Within groups 

Total 

2 7913.3413 3956.6707 4.858 .0094* 
114 92843.4450 814.4162 
116 100756.7863 

*p < .05 

Subset 1 

Group Group 3 Group 2 
Mean 151. 7222 157.5690 

Subset 2 

Group Group 1 
Mean 172.9024 
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Table 34. Analysis of variance summary for the Cultural 
Literacy Inventory percentage of target culture 
perceptl0n comparlng age and nationality. 

Source Of 
Variance df ss ms F-ratio p. 

Nationality (N) 1 .017 .017 2.940 .089 
Age (A) 2 .072 .036 6.408 .002* 
N X A Interaction 2 .009 .004 2.940 .460 
Error 114 .641 .006 

Total 119 .727 

Means and Standard Deviations 

Groups N X SD 

All students 120 .4006 .0781 
Mexican 60 .4069 .0865 
Japanese 60 .3942 .0689 
All students 
14-19 years of 
age 41 .3728 .0920 
All students 
20-30 years of 
age 61 .4082 .0668 
All students 
31-41 years of 
age 18 .4380 .0594 
Mexican 14-19 
years of age 28 .3815 .1016 
Mexican 20-30 
years of age 24 .4292 .0667 
Mexican 31-41 
years of age 8 .4292 .0622 
Japanese 14-19 
years of age 13 .3538 .0664 
Japanese 20-30 
years of age 37 .3946 .0642 
Japanese 31-41 
years of age 10 .4450 .0593 

*p ( .05 
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Table 35. Scheffe'procedure summary comparing individual 
cell means--age--for direction significance. 

Source of 
Variance 

Between groups 

Within groups 

Total 

*p < .05 

Subset 1 

Group 
Mean 

Subset 2 

Group 
Mean 

df 

2 

117 

119 

Group 1 
.3728 

Group 2 
.4082 

ss 

.0604 

.6662 

.7266 

ms 

.0302 

.0057 

Group 2 
.4082 

Group 3 
.4380 

F-ratio p. 

5.305 .0062* 
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Table 36. Analysis of variance summary for Rokeach Dogmatism 
Scale E total comparing age and nationality. 

Source of 
Variance df ss ms F-ratio p. 

Nationality (N) 1 2657.54 2657.54 3.34 .070 
Age (A) 2 5437.52 2718.76 3.42 .036* 
N X A Interaction 2 1927.24 963.62 1.21 .302 
Error 111 88258.67 795.12 

Total 116 100756.79 

Means and Standard Deviations 
-

Grou~s N X SO 

All students 120 162.04 29.47 
Mexican 59 168.61 30.64 
Japanese 58 155.36 26.88 
All students 
14-19 years 
of age 41 172.90 26.39 
All students 
20-30 years 
of age 58 157.57 27.32 
All students 
31-41 years 
of age 18 151. 72 36.34 
Mexican 14-19 
years of age 28 179.86 25.56 
Mexican 20-30 
years of age 23 160.30 31.64 
Mexi can 31-41 
years of age 8 153.15 33.27 
Japanese 14-19 
years of age 13 157.92 22.25 
Japanese 20-30 
years of age 35 155.77 24.40 
Japanese 31-41 
years of age 10 150.60 40.38 

*p < .05 
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Therefore, Hypothesis 7 is rejected in terms of target culture 

perceptions,supported in terms of own culture perceptions on a descrip

tive level and rejected in terms of degree of openness of belief systems. 

Hypothesis 8 

Hypothesis 8 states that there are no significant differences 

between students who have experienced more mobility of residence and 

those who have experienced less mobility of residence in their per

ceptions of American culture, in their perceptions of their own cul

ture, and in the degree of openness of belief systems. 

In this study three types of past residential mobility were 

examined: house to house mobility, town to town mobility, and country to 

country mobility. For each of the three types of mobility three separate 

subgroups were formed:subgroup one, those students who had experienced 

no mobility, subgroup two, those students who had experienced little to 

moderate mobility, and subgroup three, those students who had 

experienced frequent mobility. 

Regarding house to house mobility the two-way ANOVA summarized 

in Table 37 (page 137) indicates that mobility across the two 

nationalities was significant in affecting a change in target culture 

perception. The Scheffe post hoc test summarized in Table 38 (page 138) 

shows that subgroup three (X=.4333, SO=.0723), frequent house to house 

mobility, was significantly different from subgroup one (X=.3691, 

SO=.0806), no house to house mobility. This suggests that those students 
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Table 37. Analysis of variance summary for the Cultural 
Literacy Inventor~ percentage of target culture 
perception comparlng mobility of residence (house 
to house) and nationality. 

Source of 
Variance df ss ms F-ratio p. 

Nationality (N) 1 .013 .013 2.226 .139 
Mobility--house 
to house (MH) 2 .061 .031 5.336 .006* 
N X MH Interaction 2 .004 .002 .345 .709 
Error 114 .656 .006 

Total 119 .727 

Means and Standard Deviations 
-Groups N X SO 

Mexican, no 
mobility house 
to house 16 .3719 .0898 

Japanese, no 
mobi 1 ity house 
to house 11 .3652 .0689 

Me xi ca n, 1 itt 1 e 
to moderate 
mobil ity house 
to house 36 .4102 .0848 

Japanese, little 
to moderate 
mobility house 
to house 32 .3906 .0624 

Mexican, fre-
quent mobil i ty 
house to house 8 .4625 .0589 

Japanese, fre-
quent mobility 
house to house 17 .4196 .0755 

*p < .05 
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Table 38. Scheffeprocedure summary comparing individpal cell 
means--house to house mobility--for direction of 
significance. 

Source of 
Variance 

Between groups 

Within groups 

Total 

*p < .05 

Subset 1 

Group 
Mean 

Subset 2 

Group 
Mean 

df 

2 

117 

119 

Group 1 
.3691 

Group 2 
.4010 

ss 

.0535 

.6731 

.7266 

ms 

.0268 

.0058 

Group 2 
.4010 

Group 3 
.4333 

F-ratio p. 

4.652 .0114* 
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who had experienced frequent mobility of this type had a significantly 

clearer perception of the American norm than those students who had 

experienced no mobility. Subgroups one and two were were not signifi-

-cantly different nor were subgroups two and three. 

Concerning town to town mobility no significant differences in 

target culture perception were noted in the two-way AN OVA summarized in 

Table 39 (page 140). 

Significant differences were also initially suggested in the 

third type of past residential mobility, country to country. The level 

of this type of mobility was a main effect causing a change in 

perceptions of the target culture. The results of the two-way ANOVA are 

shown in Table 40 (page 141). However, when the Scheffe procedure was 

applied to determine the direction of significance, the results proved 

negative, no significant differences among the means for the three 

subgroups of country to country mobility were noted. Because the Scheffe 

method is a more rigorous procedure of multiple comparisons than other 

post hoc tests with regard to Type 1 error, it is more difficult to 

produce significant results (Ferguson, 1976: 296-297). Thus it would 

appear that while the differences between the individual cell means 

were large enough to indicate significance in the original two-way 

ANOVA, these differences were not large enough to indicate significance 

in the more conservative Scheffetest. 

Summaries of cultural continuity and group homogeneity for the 

three subgroups of the three types of residential mobility concerning 
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Table 39. Analysis of variance summary for the Cultural 
Literacy Inventorl percentage of target culture 
perception comparlng mobility of residence (town 
to town) and nationality. 

Source of 
Variance df ss ms F-ratio p. 

Nationality (N) 1 .008 .008 1.319 .253 
Mobility--town 
to town (MT) 2 .025 .012 2.059 .132 
N X MT Interaction 2 .007 .003 .557 .574 
Error 114 .690 .006 

Total 119 .727 

Means and Standard Deviations 

Groups N X SO 

Mexican, no 
mobility town 
to town 29 .3891 .0934 

Japanese, no 
mobility town 
to town 23 .3870 .0804 

Mexican, 1 ittle 
to moderate 
mobility town 
to town 26 .4160 .0778 

Japanese, little 
to moderate 
mob i1 i ty town 
to town 28 .3940 .0637 

Mexican, fre-
quent mobi 'J i ty 
town to town 5 .4633 .0691 

Japanese, fre-
quent mobility 
town to town 9 .4130 .0545 
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Table 40. Analysis of variance summary for the Cultural 
Literacy Inventor~ percentage of target culture 
perception compar1ng mobility of residence (country 
to country) and nationality. 

Source of 
Variance df ss ms F-rat io p. 

National ity 1 .004 .004 .607 .437 
Mobility--country 
to country (MC) 2 .050 .025 4.290 .016* 
N X Me Interaction 2 .003 .001 .246 .782 
Error 114 .669 .006 

Total 119 . 727 

Means and Standard Deviations 

Grou~ N X SO 

Mexican, no 
mobil ity 
country to 
country 30 .3917 .1002 

Japanese, no 
mobil ity 
country to 
country 28 .3720 .0734 

Mexican, little 
to moderate 
mobility country 
to country 29 .4247 .0685 

Japanese, little 
to moderate 
mobility country 
to country 27 .4204 .0603 

Mexican, frequent 
mobility country 
to country 1 .3500 0 

Japanese, frequent 
mobility country 
to country 5 .3767 .0384 

*p < .05 
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own culture perceptions are found in Tables B-27 to B-44 (Appendix B). 

Descriptively none of the subgroups appears to be significantly 

different within any of the three types of mobility either in terms of 

cultural continuity or group homogeneity. 

The levels of cultural continutiy range from 29 items (48.3%) of 

modal agreement for students indicating no house to house mobility to 34 

items (56.7%) of modal agreement of two subgroups: students indicating 

frequent town to town mobility, and students indicating frequent country 

to country mobility. Generally there is a slight increase in cultural 

continuity as the amount of past residential mobility increases. 

However, it does not appear that the increase is large enough to be 

deemed significant. 

The levels of group homogeneity range from 22 items (36.7%, 

modal response was greater than 50%) for students indicating no town to 

town mobility to 32 items (53.3%, modal response was greater than 50%) 

for students indicating frequent house to house mobility. Generally, 

there is a slight increase in group homogeneity as the amount of past 

residential mobility increases. Again, the increase does not appear to 

be significant. 

The results of the two-way ANOVA test applied to determine the 

significance of house to house residential mobility on openness of be

lief system is summarized in Table 41 (page 143). Nationality is 

the main effect causing a significant change in degree of belief system 

openness. As noted under Hypothesis 4 the Japanese students were signi

ficantly more open in their belief system. 
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There was also an interaction effect between nationality and 

house to house mobility. This indicates that nationality and house to 

house mobility are combining to significantly affect the openness of 

belief systems as measured by Rokeach Dogmatism Scale E. The details 

of this interaction effect are summarized in Figure 6 (below). 
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Table 42 (page 146) summarizes the two-way ANOVA applied 

to determine the significance of town to town mobility concerning its 

effect on openness of belief system. Nationality as a main effect caused 

a significant change in degree of openness of belief system. The inter

action of nationality and town to town mobility is significant. Nation

ality and town to town mobility are combining to produce a signif~cant 

change in openness of belief system. This interaction effect is illus

trated in Figure 7 (below). 
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variables town to town residential mobility and nationality 
on dependent variable openness of belief system. 
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Table 42. Analysis of variance summary for Rokeach 
Dog~atism Scale E total comparing mobility of 
resldence (town to town) and nationality. 

Source of 
Variance df ss 

Nationality (N) 1 4239.51 
Mobility--town 
to town (MT) 2 5273.81 
N X MT Interaction 2 8247.03 
Error III 84802.60 

To ta 1 ";;'1 'II""l16'----:;-i"""O O ..... 7rFo5 ..... 6 .~7"""9 

Means and Standard Deviations 

Groups 

All students 

Mexican 

Japaneses 

Mexican, no 
mobility town 
to town 

Japanese, no 
mobility town 
to town 

Mex i ca n, 1 itt 1 e 
to moderate 
mobil ity town 
to town 

Japanese, little 
to moderate 
mobil ity town 
to town 

Mexican, fre
quent mobil ity 
town to town 

Japanese, fre
quent mobil ity 
town to town 

*p < .05 

N 

117 

59 

58 

29 

22 

25 

28 

5 

8 

X 

162.04 

168.61 

155.36 

177.86 

152.05 

165.68 

156.39 

129.60 

160.88 

ms 

4239.51 

1286.91 
4123.51 
763.99 

SD 

29.47 

30.64 

26.88 

25.71 

26.90 

32.40 

28.57 

10.50 

22.08 

F-ratio 

5.549 

1.684 
5.397 

p. 

.020* 

.190 

.006* 
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The two-way ANOVA comparing country to country mobility and 

nationality is shown in Table 43 (page 148). Nationality is a signifi

cant main effect, but there is no interaction effect present. 

Therefore, Hypothesis 8 is rejected in terms of target culture 

perceptions. A significant difference was noted between the levels of 

house to house mobility in the effect on target culture perceptions. 

Hypothesis 8 is supported on a descriptive level in terms of own culture 

perception and rejected in terms of openness of belief systems. Two 

interaction effects were noted between house to house mobility and 

nationality and between town to town mobility and nationality on 

openness of belief systems. 

, 
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Hypothesis 9 

Hypothesis 9 states that there are no significant differences 

between students who have had ,average or above average contact with 

other cultures and those who have had little or no contact with other 

cultures in their perceptions of American culture, in their perceptions 

of their own culture, and in the degree of openness of belief systems. 

Three separate subgroups were formed in the area of past cross

cultural contact: subgroup one, those students who reported no or 

infrequent past cross-cultural contact, subgroup two, those students who 

reported moderate past cross-cultural contact, and subgroup three, those 

students who reported frequent past cross-cultural contact. 

The results of the two-way ANOVA comparing the effects of past 

cross-cultural contact and nationality on target culture perceptions are 

shown in Table 44 (page l50). No significant main effects were found 

although past cross-cultural contact approaches significance as a main 

effect (p(.085). No interaction effects were noted. 

Summaries of cultural continuity and group homogeneity for the 

levels of past cross-cultural contact in terms of own culture 

perceptions are shown in Tables B-45 through B-50 (Appendix B). 

Descriptively none of the subgroups appears to be significantly 

different in terms of cultural continuity and group homogeneity. Levels 

of cultural continuity and group homogeneity are essentially the same 

across all three subgroups of past cross-cultural contact. 
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Table 44. Analysis of variance summary for the Cultural 
Literacy Inventory percentage of target culture 
perceptl0n comparlng past cross-cultural contact 
and nationality. 

Source Of 
Variance df ss ms F-ratio p. 

Nationality (N) 1 .007 .007 1.228 .270 
Past cross-
cultural contact 
(PCC) 2 .031 .015 2.521 .085 
N X PCC Interaction 2 .007 .003 .564 .570 
Error 113 .684 .006 

Total 118 .726 

Means and Standard Deviations 
-Groups N X SO 

All students 119 .4003 .0784 

No contact or 
infrequent contact 31 .3769 .0767 

Moderate contact 49 .4020 .0811 

Frequent contact 39 .4167 .0736 . 

Mexican, no 
contact or i n-
frequent contact 18 .3741 .0882 

Japanese, no 
contact or in-
frequent contact 13 .3808 .0604 

Mexican, moderate 
contact 24 .4181 .0862 

Japanese, moderate 
contact 25 .3867 .0742 

Mexican, 
frequent contact 17 .4245 .0829 

Japanese, 
frequent contact 22 .4106 .0670 
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Past cross-cultural contact is not significant as a main effect 

on degree of openness of belief system. There is no significant inter

action effect between nationality and past cross-cultural contact on 

degree of openness of belief system. Table 45 (page 152) summarizes the 

results of the two-way ANOVA comparing past cross-cultural contact and 

nationality for Rokeach Dogmatism Scale E. 

Therefore, Hypothesis 9 is supported in all three aspects--per

ceptions of American culture, perceptions of own culture, and degree of 

openness of belief systems. 

Hypothesis 10 

Hypothesis 10 states that there are no significant differences 

between students who have achieved a high level of English proficiency 

and those who have a low level of English proficiency in their 

perceptions of American culture, in their perceptions of their own 

culture, and in the degree of openness of belief systems. 

Three separate subgroups were formed in the area of level of 

English proficiency across the two nationalities: subgroup one, students 

who were placed in a low level of English proficiency, subgroup two, 

students who were placed in an intermediate level of proficiency and 

subgroup three, students who were placed in a high level of proficiency. 

The two-way ANOVA illustrated in Table 46 (page 153) indicates 

that level of English proficiency is the main effect causing a 
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Table 46. Analysis of variance summary for the Cultural 
Literacy Inventory percentage of target culture 
perception comparlng English proficiency and 
nationality. 

Source of 
Variance df ss ms F-ratio p. 

Nationality (N) 1 .013 .013 2.284 .133 
English pro-
ficiency (E) 2 .062 .031 5.558 .005* 
N X E Interaction 2 .023 .012 2.095 .128 
Error 114 .636 .006 

Total 119 .727 

Means and Standard Deviations 
Groups N - X SD 
All students 
low English 
proficiency 28 .3768 .0901 
All students 
intermediate 
English 
proficiency 34 .3828 .0698 
All students 
high English 
proficiency 58 .4224 .0716 
Mexi can, low 
English 
proficiency 24 .3861 .0865 
Japanese, low 
English 
proficiency 4 .3208 .1040 
Mexican, inter-
mediate English 
proficiency 10 .4217 .0893 
Japanese, inter-
mediate English 
proficiency 24 .3667 .0543 
Mexican, high 
English 
proficiency 26 .4205 .0850 
Japanese, high 
English 
proficiency 32 .4240 .0600 
*p < .05 
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significant change in target culture perceptions. From the Scheffer 

procedure summary shown in Table 47 (page 155) it can be noted that 

subgroup three, (X=.4224, 50=.0716) is significantly different from 

subgroup one (X=.3768, 50=.0901) in its target culture perceptions. 

Thus, students who had achieved a high level of English proficiency 

perceived the American norm significantly more clearly (more than 42% of 

the time) than did students who had a low level of English proficiency 

(less than 38% of the time~ Subgroups one and two and subgroups two and 

three were not significantly different in terms of target culture 

perceptions. 

A second two-way ANOVA was applied (Table 48, page 156) com

paring English proficiency and length of sojourn. No significant 

differences were found. 

Tables B-51 through B-56 (Appendix B) provide summaries of 

cultural continuity and group homogeneity for the students divided 

according to three levels of English proficiency. Descriptively none of 

the subgroups appears to be significantly different in its cultural 

continuity with the American profile. 

An increase in English proficiency appears to have the opposite 

effect on cultural continuity that it has on group homogeneity. As 

English proficiency increases cultural continuity increases (45% 

agreement with the American profile for low level English proficiency to 

53.3% agreement for high level English proficiency). Descriptively the 

increase appears not to be enough to be significant. As English 
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Table 47. Scheff{procedure summary comparing individual 
cell means--level of English proficiency--for 
direction of significance. 

df ss ms F-ratio p. 

Between groups 2 .0542 .0271 4.715 .0107* 
Within groups 117 .6724 .0057 

Total 119 .7266 

*p < .05 

Subset 

Group Group 1 Group 2 
Mean .3768 .3828 

Subset 2 

Group Group 2 Group 3 
Mean .3828 .4224 
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Table 48. Analysis of variance summary for the Cultural 
Literacy Inventory percentage of target culture 
perception comparing English proficiency and 
length of sojourn. 

Source of 
Variance df ss ms F-ratio p. 

English pro-
ficiency (E) 2 .011 .005 .920 .402 
Length of 
sojourn (LS) 2 .010 .005 .860 .426 
E X LS Interaction 4 .024 .006 1.056 .382 
Error 111 .638 .006 

Total 119 .727 

Means and Standard Deviations 

Groups N X SD 

Low English proficiency 
less than 6 months 20 .3817 .0930 

Low English proficiency 
6-24 months 7 .3667 .0938 

Low English proficiency 
more than 24 months 1 .3500 0 

Intermediate English 
proficiency less than 
6 months 15 .3733 .0426 

Intermediate English 
proficiency 6-24 months 18 .3861 .0864 

Intermediate English 
proficiency more than 24 
months 1 .4667 0 

High English proficiency 
less than 6 months 5 .3567 .1109 

High English proficiency 
6-24 months 15 .4300 .0780 

High English proficiency 
more than 24 months 38 .4281 .0603 
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proficiency increases group homogeneity decreases (55% of the modal 

response are greater than 50% for the low level subgroup to 36.7% for 

the high level subgroup). Descriptively it appe~rs that this is a 

significant decrease (about 20%). The amount of change in group 

homogeneity between subgroup one and subgroup three ;s larger than any 

of the other changes in group homogeneity noted under the other 

hypotheses. 

In the two-way ANOVA comparing English proficiency and 

nationality on openness of belief system no significant between groups 

differences were noted (Table 49, page 158). 

In a second two-way ANOVA comparing English proficiency and 

length of sojourn, English proficiency was determined to be the main 

effect causing a significant difference in openness of belief system 

(Table 50, page 159). 

A Scheffe~post hoc procedure was applied to determine the 

direction of significance. Table 51 (page 160) illustrates that subgroup 

two (X=154.39, SO=24.51) was significantly more open in its belief 

system than subgroup one (X=173.93, SO=29.76). Subgroups two and three 

and subgroups three and one were not significantly different from each 

other. 

Therefore, Hypothesis 10 is rejected in terms of target culture 

perceptions, partially rejected on a descriptive level in terms of own 

culture perceptions and rejected in terms of openness of belief system. 
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Table 49. Analysis of variance summary for Rokeach Dogmatism 
Scale E total comparing English proflclency and 
natlonality. 

Source of 
Variance df ss ms F-ratio p. 

Nationality (N) 1 1900.01 1900.01 2.313 • 131 
English pro-
ficiency (E) 2 2768.35 1384.17 1.685 • 191 
N X E Interaction 2 1666.54 833.27 1.014 .366 
Error 111 91188.55 821.52 

Total 116 100756.79 

Means and Standard Deviations -Groups N X SD 
All students 
low English 
proficiency 28 173.93 29.76 
A 11 students 
intermediate 
English proficiency 33 154.40 24.51 
All students 
high English 
proficiency 56 160.61 30.63 
Mexican, low 
English pro-
ficiency 24 178.00 29.16 
Japanese, low 
English pro-
ficiency 4 149.50 22.87 
Mexi can, i nter-
mediate English 
proficiency 10 155.90 25.86 
Japanese, inter-
mediate English 
proficiency 23 153.74 24.47 
Mexican, high 
English pro-
ficiency 25 164.68 32.12 
Japanese, high 
English pro-
ficiency 31 157.32 29.50 
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Table 50. Analysis of variance summary for Rokeach Dogmatism 
Scale E total comparing English prof1c1ency and 
length of sojourn. 

Source of 
Variance 

English pro-
ficiency (E) 
Length of 
sojourn (LS) 
E X LS Interaction 
Error 

Total 

df ss 

2 7184.78 

2 1305.51 
4 1629.06 

108 91820.53 
116 100756.79 

Means and Standard Deviations 

Groups 

Low English proficiency 
less than 6 months sojourn 

Low English proficiency 
6-24 months sojourn 

Low English proficiency 
more than 24 months 

Intermediate English proficiency 
less than 6 months 

Intermediate English proficiency 
6-24 months 

Intermediate English proficiency 
more than 24 months 

High English proficiency 
less than 6 months 

High English proficiency 
6-24 months 

High English proficiency 
more than 24 months 

*p < .05 

ms F-ratio p. 

3592.39 4.225 .017* 

652.75 .768 .467 
407.27 .479 .751 
850.19 

-
N X SD 

20 170.50 31.65 

7 185.42 24.42 

1 162.00 0 

15 151.20 24.91 

17 157.59 25.22 

1 148.00 0 

5 157.80 19.21 

14 152.93 23.65 

37 163.89 33.40 



Source of 
Variance 

Table 51. Scheffe/procedure summary comparing individual 
cell means--level of English proficiency--for 
direction of significance. 

df ss ms F-ratio 

160 

p. 

Between groups 2 6001.69 3000.84 3.610 .0302* 
Within groups 

Total 

*p < .05 

Subset 1 

Group 
Mean 

Subset 2 

Group 
Mean 

114 94755.09 
116 100756.79 

Group 2 
154.39 

Group 3 
160.61 

831.19 

Group 3 
160.61 

Group 1 
173.93 
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Summary of Data Analysis 

The results of the data analysis for this study are as follows: 

1. There was a significant difference in the perceptions of American 

culture among the six cells of foreign students. Length of sojourn 

was the independent variable causing a significant increase in 

target culture perceptions. As the length of sojourn increased so 

did the accuracy of target culture perceptions. Sojourn subgroup 

three (across the two nationalities) correctly perceived the 

American norm nearly 43 percent of the time on the average. Sojourn 

subgroup one (across the two nationalities) correctly perceived the 

American norm 37.5 percent of the time. This difference was significant. 

Thus it appears that the students who sojourned in the U.S. for a 

period longer than two years had a significantly clearer view of 

American culture as a whole than did the recent arriva1s. 

2. There was a decrease in cultural continuity between the own culture 

perceptions of the Mexican students and the American profile as the 

length of sojourn increased. The decrease in cultural continuity 

was about 5 percent between subgroup M-1 and subgroup M-3. This 

decrease was not described as significant. 

3. There was a decrease in group homogeneity concerning own culture 

perceptions for the Mexican respondents as the length of sojourn 

increased. The decrease in group homogeneity was about 17 percent 

between subgroup M-1 and subgroup M-3 and 15 percent between 

subgroup M-1 and M-2. This decrease in group homogeneity was 

described as significant. 
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4. There was an increase in cultural continuity between the own culture 

perceptions of the Japanese students and the American profile as the 

length of sojourn increased. The increase in cultural continuity was 

about 6 percent between subgroup J-1 and subgroup J-3. This increase 

was not described as significant. 

5. There was an inverted U-curve relationship between the group 

homogeneity of the three Japanese subgroups and the length of 

sojourn concerning own culture perceptions. Subgroup J-2 (63 percent 

of modal agreements were larger than 50 percent) was the most 

homogeneous of the three subgroups. The difference in group 

homogeneity between subgroups J-1 and J-3 on the one hand and sub

group J-2 on the other hand was about 7 percent. This difference was 

not described as significant. 

6. There were significant differences between the six cells of foreign 

students in terms of the degree of belief system openness when 

they were compared with each other and when they were compared 

individually with the American norm. Japanese students were 

significantly more open, less dogmatic in their belief system than 

were the Mexican students. Thus nationality, not length of sojourn, 

was the independent variable causing a change in belief system 

openness. All of the subgroups (both national groups, all three of 

the sojourn subgroups, all six of the cells) were significantly less 

open, more dogmatic concerning belief system compared to the 

American profile. Thus it appears that the 120 foreign students who 
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participated in the study were significantly more dogmatic 

regardless of their nationality or the length of time spent in the 

United States. 

7. As a group, female students had a significantly more accurate per

ception of the American norm than male students. Female students 

correctly perceived the American norm nearly 41 percent of the time 

on the average while male students were correct in their perceptions 

roughly 39 percent of the time. There was also an interaction 

effect noted. Sex identification and nationality combined to 

effect perception. 

8. Male and female students did not differ significantly in the cul

tural continuity between their own culture perceptions and the 

American norm. 

9. Female students as a group appeared to be more homogeneous in their 

own culture perceptions than male students but not significantly so 

considering the limitations of cross-national group membership. 

10. The male and female subgroups were not significantly different from 

each other in terms of degree of openness of belief system. 

11. There was a significant interaction between marital status and 

nationality in its effect on target culture perceptions. Inde

pendently marital status did not affect target culture perceptions 

significantly. 

12. There were no significant differences of own culture perceptions 

between the married subgroup and the unmarried subgroup either as 
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measured by level of cultural continuity or as measured by degree 

of group homogeneity. 

13. There were no significant differences between the married subgroup 

and the unmarried subgroup in terms of degree of openness of belief 

system. 

14. The students who were over thirty (subgroup three) were signifi

cantly more perceptive of the American norm than were the students 

who were younger than twenty (subgroup one). 

15. Descriptively there were no significant differences in own culture 

perceptions among the three age subgroups. Subgroup two, 20-30 

years old, indicated the most cultural continuity with the American 

profile and subgroup one, 14-19 years old, showed the most group 

homogeneity. 

16. The three age subgroups were significantly different in terms of 

openness of belief system. The students over thirty and the stu

dents between 20 and 30 were significantly less dogmatic than the 

students under twenty. 

17. Students who had experienced frequent house to house residential 

mobility were significantly more perceptive of the target culture 

than students who had experienced no residential mobility of this 

type. 

18. As an independent variable past residential mobility from town to 

town did not significantly affect perceptions of the target cul

ture. 
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19. As an independent variable past residential mobility from country 

to country did not significantly affect perceptions of the target 

culture. Initially there was an indication that a significant 

difference between the three subgroups did exist, but the differ

ence was not strong enough to appear as significant on the more 

conservative post hoc test. 

20. None of the subgroups formed according to the three types of past 

residential mobility was significantly different in terms of own 

culture perceptions. Students who indicated frequent town to town 

residential mobility as a group and students who indicated frequent 

country to country mobility as a group showed the most cultural 

c6ntinuity (56.7%). Students who indicated frequent house to house 

mobility as a group showed the most group homogeneity (53.3%). 

21. An interaction effect was noted between nationality and past house 

to house residential mobility in its effect on openness of belief 

system. 

22. An interaction effect was noted between nationality and past town 

to town residential mobility in its effect on openness of belief 

system. 

23. The levels of past cross-cultural contact did not significantly 

affect any of the three aspects of this study. There were no 

significant differences based on levels of past cross-cultural con

tact in terms of target culture perceptions, own culture perceptions 

or degree of openness of belief system. 
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24. English proficiency was found to have a significant effect on 

target culture perceptions. Students who had achieved a high level 

of English proficiency perceived the American norm significantly 

more clearly than thp. subgroup of students who had a low level of 

English proficiency. 

25. In terms of cultural continuity of own culture perceptions the 

three subgroups based on levels of English proficiency were de

scribed as not significantly different. There was an overall de

crease in group homogeneity as the level of English proficiency 

increased. Subgroup three was described as significantly less 

homogeneous than subgroup one. 

26. English proficiency across the two nationalities was found to have 

a significant effect on openness of belief system. There was an 

inverted U-curve relationship between openness of belief system and 

level of English proficiency. Subgroup two was significantly more 

open in its belief system than subgroup one. 

An attempt was made to discover which categories of the target 

culture were potential problem areas for the two national groups across 

the three lengths of sojourn. The probl~~m areas were measured both in 

terms of the target cu lture perceptions (percentage of pe,,"cept i on of the 

American norm) by Primary Message System and in the cultural continuity 

between own culture perceptions and the American norm. 

1. Interaction. There were no significant differences between 

the two national groups in terms of target culture perceptions. 
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Both the Mexican group and the Japanese group had roughly a 32 

percent accuracy of perception. Length of sojourn did not 

significantly affect perception. PMS I was an area of low to 

intermediate continuity for both national groups across the three 

levels of sojourn. 

2. Association. The Japanese group was significantly more per

ceptive of the target culture than the Mexican group across the 

three levels of sojourn (55 percent perception compared to 48 

percent perception). The Japanese group was also consistently 

higher than the Mexican group in cultural continuity between own 

culture perceptions and the American norm regardless of the 

length of sojourn. 

3. Subsistence. The Mexican group had a significantly clearer 

perception of the American norm than the Japanese group (45 per

cent perception compared to 39 percent perception). Length of 

sojourn was also a significant main effect. Sojourn groups two 

and three across the two nationalities were significantly more 

perceptive of the American norm than sojourn group one. There 

was a very low level of cultural continuity for the Mexican 

group in terms of own culture perceptions while the Japanese 

group showed intermediate to low levels of cultural continuity 

with the American norm. 

4. Bisexuality. The Japanese group had a significantly clearer 

p~rception of the American norm than the Mexican group (40 
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percent perception compared to 37 percent perception). Cultural 

continuity was relatively high (above 50 percent perception for 

all cells) for both nationalities across the three sojourn 

levels. 

5. Territoriality. The Mexican group was significantly more 

accurate than the Japanese group in its perceptions of the 

American norm (42 percent perception compared to 25 percent 

perception). Cultural continuity was intermediate to high for 

both groups across the three sojourn levels. 

6. Temporality. The Japanese group had a significantly clearer 

perception of the American norm than the Mexican group (63 per

cent perception compared to 50 percent perception) across the 

three levels of sojourn. No clear pattern emerged in terms of 

cultural continuity in this area due to the relatively small 

number of items in the Primary Message System. 

7. Learning. The accuracy of target culture perceptions was 

relatively low for both nationalities, but the Japanese group 

was significantly lower in its perceptions (16 percent percep

tion for the Japanese compared to 24 percent for the Mexicans). 

PMS VII was a problem area for both national groups across the 

three sojourn lengths. Cultural continuity was also very low, 

less than 33 percent for five of the six cells. 

8. ~. The Mexican group had a significantly clearer per

ception of the target culture in this area than the Japanese 
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group (50 percent perception compared to 22.5 percent percep

tion). No clear pattern emerged in terms of cultural continuity 

from this category due to the relatively small number of items 

in the Primary Message System. 

9. Defense. Neither of the national groups was significantly 

different, slightly more than 53 percent for the Japanese group. 

There was an interaction effect noted between nationality and 

sojourn length on perception. In terms of cultural continuity 

both national groups were high, all six cells showed levels 

higher than 66 percent. 

10. Exploitation. Neither of the two national groups was sig

nificantly different, 49 percent perception for the Mexican 

group to roughly 43 percent for the Japanese. There was an 

interaction effect noted between nationality and sojourn length 

on perception. In terms of cultural continuity both national 

groups were high,especially the Mexican group. Five cells had 

levels of continuity higher than 66 percent. 

Summary 

The results and findings of this study were presented in this 

chapter. The distribution of the students according to the independent 

variables of nationality, length of sojourn, age, sex, marital status, 

past residential mobility, past cross-cultural contact and level of 

English proficiency was described. Each of the ten research hypotheses 
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was restated and then rejected or supported according to the correspond

ing data at the .05 level of significance. A series of summary tables 

presented the results of the statistical procedures employed in the 

support or rejection of each hypothesis. Findings were summarized and 

cultural problem areas were described by Primary Message System for the 

two national groups. 



CHAPTER 5 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

The number of foreign students attending college both nationwide 

and at the University of Arizona has grown tremendously over the last 

thirty years. The potential for positive cultural contact benefiting 

both the foreign student and the American host is great. It is essen

tial that methods be developed to improve on the quantity and the 

quality of orientation programs serving the foreign student. 

Past research in the area of foreign student attitudes and ad

justment has generally focused on one or more of five widely held hypo

theses. The first is that the attitudes of the foreign student toward 

the United States are strongly influenced by his perception of the sta

tus accorded his country by Americans. The second is that simple 

interaction and involvement with Americans causes a favorable adjustment 

and a positive attitude on the part of the foreign student. The third 

suggests an inverse relationship between the frustration felt by the 

foreign student and his attitudes toward the United States. The fourth 

proposes that the student undergoes three phases of cultural adjustment 

during his sojourn--unrealistic spectator, disillusioned critic, and 

balanced participant. The fifth suggests an inverse relationship be

tween authoritarian tendencies and favorableness of attitudes toward the 

United States. 

171 
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The purpose of this study was to examine the changes in the per

ceptions of two national groups of foreign students over time of sojourn 

regarding the perception of their own culture, the target (American) 

culture, and their belief system. Other independent variables such as 

sex, age, marital status, mobility of residence, past cross-cultural 

contact and English proficiency which have an influence on this percep

tion were also introduced into the study. The subjects included 120 

students from Mexico and Japan and were divided into six equal subgroups 

according to nationality and length of sojourn. 

Two instruments designed to gather data on perceptions of cul

ture and belief system and a personal questionnaire devised to gather 

pertinent demographic data were used in this study. The Cultural 

Literacy Inventory (Appendix A) was developed by Wilson, et. al., and 

was used to evoke responses pertaining to the own culture perceptions 

and the target culture perceptions of the subjects. It was translated 

into Spanish and Japanese for ease of comprehension. The second instru

ment was Rokeach Dogmatism Scale E (Appendix A) used to elicit re

sponses concerning the openness or dogmatism of belief systems on the 

part of the subjects. Rokeach Dogmatism Scale E was also translated 

into Spanish and Japanese for ease of comprehension. The third instru

ment, the Personal Questionnaire (Appendix A) was not translated into 

the two languages due to its relative simplicity. 

The three instruments were distributed to the subjects either by 

classroom teachers in the case of the CESL students, by campus mail, by 

regular U.S. mail, or directly by the researcher himself. 
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The collected data were analyzed using a variety of statistical 

procedures. These included: descriptive summaries of cultural contin

uity between the own culture perceptions of the subjects and the 

American norm by whole instrument and by Primary Message System; de

scriptive summaries of group homogeneity for the various subgroupings; 

multiple analyses of variance comparing the main effects of nationality 

and sojourn length on target culture perception by whole instrument and 

by Primary Message System and on perception of belief system; several 

post hoc tests including the Tukey HSD procedure and the Scheffe' 

multiple comparison procedure to compare for direction of significance; 

multiple analyses of variance to determine between groups differences 

using the several independent variable combinations for target culture 

perceptions and perceptions of belief system; and multiple T-tests 

comparing the means of subgroups based on nationality and sojourn length 

with the American norm for openness of belief system. 

Conclusions 

Subject to the limitations identified in Chapter 1 and following 

the research methodology described in Chapter 3 the following 

conclusions were reached from this study: 

1. The length of time spent in the United States had a signifi

cant effect on the target culture perceptions of the sub

jects in this study. Those students who had sojourned in 

the United States for a period longer than two years were 



174 

able to perceive the American norm significantly more clear

ly than the new arrivals. Although the middle sojourn group 

did not differ significantly from either group one or group 

three, there was a steady increase in accuracy of perception 

as length of sojourn increased. Thus it appears that th~ 

results of this study are consistent with the second of the 

five widely-held hypotheses regarding foreign students which 

were described in Chapter 2: "The longer the contact with 

Americans the more positive the attitudes toward the United 

States." To this it could be added: "The longer the con

tact, the more accurate the perceptions of the host 

culture. II 

2. Neither the Japanese nor the Mexican students had a signi

cantly clearer perception of the American cultural norm 

across the three sojourn lengths. This suggests that the 

two national groups are essentially equal in the amount of 

cultural orientation that is needed. 

3. The target culture perceptions of all subgroups remained 

low regardless of nationality or length of sojourn, however. 

Even the students who had been in the United States more 

than two years were able to accurately perceive the American 

norm less than half the time (43 percent) on the average. 

This suggests a need for more effective orientation 

programs. 
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4. The effects of sojourn length on perceptions of own culture 

appear to be inconclusive cross-nationally. In terms of 

cultural continuity between own culture perceptions and the 

American norm the two national groups indicated opposite 

trends. For the Japanese students an increase in sojourn 

meant an increase in cultural continuity. For the Mexican 

students an increase in sojourn meant a decrease in cultural 

continuity_ AlthQugh neither change was described assigni

ficant it would be an interesting subject for further re

search. 

5. The effects of sojourn length on the homogeneity of the six 

subgroups also appear to be inconclusive cross-nationally. 

For the Japanese students an inverted U-curve trend was 

noted with the middle subgroup, J-2, showing the most intra

group homogeneity (63 percent). For the Mexican students 

there was a significant decrease in homogeneity across the 

length of sojourn. Subgroup M-3 was described as signifi

cantly less homogeneous than subgroups M-1 and M-2, as 

measured by the percentage of modal agreements larger than 

50 percent. The reasons for the different directions of 

change concerning group homogeneity and the significant 

decrease in group homogeneity for the Mexican group remain 

unclear. 
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6. Nationality significantly affected the degree of openness of 

belief system for the students in this study. The Japanese 

students were significantly less dogmatic, more flexible in 

their belief system than their Mexican counterparts. Be

cause of the way open and closed were defined, this would 

suggest that the Mexican students showed more authoritarian

ism and intolerance in their belief system when compared 

with the Japanese students in this study. This finding con

tradicts in part some of the past research on Japanese 

character (Bennett and McKnight, 1956). It also tends to 

contradict the fifth of the common foreign student hypo

theses described in Chapter 2. 

7. Regardless of the time spent in the United States or the 

nationality of the students all subgroups were significantly 

less open in their belief system when compared with the 

American norm. 

8. The effect of sojourn length on openness of belief system 

was not significant and inconclusive cross-nationally. The 

Mexican students showed an increase in openness as-the 

length of sojourn increased. The Japanese students showed 

the opposite trend, an increase in sojourn length corre

sponded with a decrease in openness. The reasons for these 

contrasting trends remain unclear. 

9. Female students were significantly more perceptive of 

American culture on the average than male students. 
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10. Sex identification also interacted with nationality in 

causing a significant increase in accuracy of target culture 

perceptions. 

11. Male and female students were not significantly different 

from each other in their perceptions of own culture or in 

the degree of openness of belief system. 

12. Marital status and nationality interacted to affect target 

culture perceptions significantly. 

13. Married students and unmarried students were not signifi

cantly different in their own culture perceptions or in the 

degree of openness of belief system. Thus it appears that 

in this study marital status had a significant effect only 

in combination with nationality in causing a change in one 

of the three areas examined. 

14. Age significantly affected the target culture perceptions 

and the degree of openness of belief system of the students 

in this study. As the age of the students increased, the 

accuracy of target culture perception and the flexibility of 

belief system also increased. Students over thirty were 

significantly more perceptive of American culture on the 

average than students under twenty. Students over twenty 

were significantly more open in their belief system than 

students under twenty on the average. 

15. Age did not significantly affect own culture perceptions. 
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16. One of the three types of past residential mobility--house 

to house--affected target culture perceptions significant

ly. The more times a student had moved from house to 

house, the more accurate were his perceptions of the 

American norm on the average. 

17. The other two types of past residential mobility--town to 

town--and--country to country--were either nonsignificant 

in affecting perception or, in the case of past country to 

country mobility, only weakly significant. 

18. Own culture perceptions were not significantly affected by 

levels of any of the three types of past residential 

mobility. 

19. Nationality combined with the first two types of residen

tial mobility--house to house--and--town to town-- to 

significantly affect degree of openness of belief system. 

This indicates that independently, national groups and 

residential mobility subgroups were not significantly 

different but that in combination there was a significant 

difference between the resultant groups. 

20. Past cross-cultural contact did not significantly affect 

any of the three aspects of this study. 

21. Level of English proficiency significantly affected target 

culture perceptions, the higher the English proficiency, 

the more accurate the perceptions of the target culture. 
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Subgroup three had a significantly clearer perception of 

the target culture than subgroup one. 

22. The level of English proficiency did not significantly 

affect own culture perceptions. 

23. The level of English proficiency significantly affected 

degree of openness of belief system. Subgroup two, 

intermediate level of English proficiency, was signifi

cantly more flexible in its belief system than subgroup 

one. 

Thus it appears that the following factors were significant in 

affecting the foreign students' perception of the target culture: the 

length of sojourn in the United States, sex, marital status in combina

tion with nationality, age, past residential mobility from house to 

house, and level of English proficiency. 

The following factors were significant on a descriptive level in 

affecting the perception of own culture: the length of sojourn in its 

effect on the intragroup homogeneity of Mexican students only, and the 

level of English proficiency in its effect on intragroup homogeneity for 

both nationalities. 

The following factors were significant in affecting the degree 

of openness of belief system: nationality, age, past residential 

mobility from house to house in combination with nationality, past 

residential mobility from town to town in combination with nationality, 

and level of English proficiency. 
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The following Primary Message Systems are predicted as potential 

problem areas for the two nationalities based on the results of this 

study: 

I. Mexican: Interaction, Association, Subsistence, 

Temporality, and Learning (although not as potentially 

problematic as for the Japanese); 

II. Japanese: Interaction (although not as potentially 

problematic as for the Mexicans), Subsistence, 

Territoriality, Learning and Play. 

Recommendations 

Based on the findings and conclusions of this study recommenda

tions can be divided into two areas: 1) suggestions for further 

research and 2) recommendations for the application of the findings of 

this study for improving foreign student services and developing 

orientation materials for individuals involved in various cross-cultural 

situations. 

The following are suggested as areas for further research. It 

is recommended: 

1. That using the same instrumentation, research with other 

nationalities be conducted to verify the methodology of this 

study and to develop a bank of data for profiles similar to 

those developed in this study. For example, it would be 

quite useful to have cultural information on some of the 
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other nationalities and ethnic backgrounds which are 

represented in large numbers at American universities and 

colleges: Arab, Chinese, Iranian, Venezuelan, Brazilian. 

2. That related to item 1. above, research be undertaken to 

examine how various nationalities in a particular region or 

with a distinct ethnic background compare among themselves 

in perceptions of their own culture and belief system and in 

their perceptions of American culture. 

3. That similar research be undertaken in other parts of the 

United States to determine if there are any regional differ

ences affecting the target ·culture perceptions of foreign 

students. 

4. That a longitudinal study be undertaken to examine the 

changes in perception of culture and belief system of one 

group over the length of sojourn. Ideally, such a group 

would be tested during predeparture in the home country, 

then retested using the same instrumentation at several 

intervals while in the United States, and finally at some 

point during post-return, after the student had completed 

his sojourn. 

5. That research be undertaken to examine the perception of 

other target cultures (non-American) on the part of foreign 

students. 
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6. That further research be considered to compare and correlate 

the results of this study with a measurement of American 

attitudes toward Japanese and Mexican society and culture. 
-

7. That research be conducted which includes longer lengths of 

sojourn, more than five years, for example. 

8. That research be conducted which considers socioeconomic 

factors as an independent variable affecting perception of 

own culture, perception of target culture and openness of 

belief system. 

9. That a follow-up study be undertaken to examine the 

perception of the American belief system on the part of the 

Mexican and the Japanese students. 

10. That research be conducted which considers grade average and 

class standing as independent variables affecting perception 

of own culture, perception of target culture and openness of 

belief system. 

11. That follow-up studies be undertaken in an attempt to 

suggest answers for certain unresolved questions which were 

raised regarding own culture perceptions: Why did the two 

nationalities in this study indicate opposite directions in 

the amount of cultural continuity as sojourn length in

creased? Why were there differences in the degree of intra

group homogeneity for the two nationalities as sojourn 

length increased? 
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12. That follow-up studies be designed to suggest answers for 

unresolved questions which were raised regarding the degree 

of openness of belief system: Why were the Japanese stu

dents significantly more open in their belief system than 

the Mexican students? Why were all students significantly 

less open than the American norm regardless of the length of 

sojourn or the nationality? Why did the Mexican students 

become less dogmatic and the Japanese more dogmatic as the 

length of sojourn increased? 

The following recommendations for policy and program changes in 

foreign student services and for the development of cross-cultural 

orientation materials are suggested. It is recommended: 

1. That every foreign student who enters an American university 

be required to enroll in a course which provides a basic 

orientation into American university life. Techniques might 

include role playing, case study discussion, cross-cultural 

comparisons, a mini cultural literacy laboratory, and 

directed field work in a variety of target cultural 

situations to ameliorate the effects of culture shock. 

2. That the opportunity for follow-up orientation programs be 

provided for students. Perceptions of the target culture 

remained quite low in certain areas for the students in this 

study even after two years of sojourn. Such a follow-up 

program could best be handled through an office of foreign 
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student affairs and be offered for continuing students each 

fall semester. 

3. That the orientation programs and materials be made culture 

specific according to need. While there is a great deal of 

cultural information and orientation that all foreign 

students need, this study suggested that different national 

groups showed differences in their perceptions of the target 

culture, and differences in the cultural continuity between 

cultures, and thus in their orientation needs. The Mexican 

students showed a weaker perception in the area of 

temporality, for example. Therefore, they would tend to 

need more orientation in the domain of how the culture re

lates to time. The Japanese students showed a weaker 

perception in the area of territoriality. Therefore, they 

would tend to need more orientation in the domain of how the 

culture relates to space. Ideally there would be culture 

specific materials for each cultural group. 

4. That training and orientation programs also be developed 

more fully for faculty and university personnel who must 

deal with foreign students on a daily basis. Using culture 

specific materials based on the results of studies such as 

this one, workshops, colloquia, and minicourses could be 

designed to acquaint faculty and personnel with the differ

ences and commonalities of the cultures which the students 
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represent. To a limited extent this has often been done, 

but a much more complete, much more culture specific program 

needs to be implemented. A more productive learning 

environment for foreign students and for the American host 

would thus be created in which cross-cultural understanding 

and respect are enhanced. 

5. That culture specific predeparture orientation programs be 

developed for Americans studying and teaching abroad. Such 

programs would be based on research such as this in which 

the areas of cultural discontinuity are identified. Ideally 

a series of orientation programs could be developed to cover 

a wide variety of overseas situations to minimize the 

culture shock syndrome. 

6. That such predeparture orientation materials be provided to 

potential diplomatic and foreign service personnel to 

enhance preparation for an overseas sojourn. 

7. That orientation materials based on similar studies of non

main stream students be developed and used in the training 

of teachers in this country, especially those teachers who 

will be dealing with minority students. Every teacher 

education course should include experience in communicating 

cross-culturally. Materials developed from data generated 

by similar research will enhance the preparedness and ,the 

sensitivity of the teacher who must cope with a continuing 

flow of ethnically different students. 
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In the final analysis the ability to communicate cross

culturally will be an essential skill as the twenty-first century 

approaches. The very survival of the human race may well depend upon 

it. If man is to avoid war in the years to come he must find ways to 

perceive the world as others perceive it. He must bridge the cultural 

gap that separates him from his fellow man. As the constitution to 

UNESCO so clearly expresses: "Since wars begin in the minds of man it 

is in the minds of men that the defenses of peace must be constructed." 
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Conteste la mis~a ~regunta para ~bas r.ulturas, segun como usted las perciba. 
Seleccione unicamente una respuesta para cada art1culo. 

1. La educacion formal es eonsiderada en esta cultura 

2. 

. 
~. 

como: 
(1) 
(2) 
(3) 
(4) 
(5) 

el camino "a-cia la "buena -,ida" 
un nedio de mobilidad social (hacia arriba) 
no necesaria para la "buana vida" 
un rna 1 necesari 0 
no es esencial 

Si nay que hacer una decision importante. la 
responsabilidad recae en: 

(1) la madre 
(2) el padre 
(3) los may~res de cualesquier sexo 
(4) amaos conyuges 
(5) alguien fuera de 1a famil~a 

Hermanos -' hermanas mayores ti en en un iJ ape 1 impor
tante en 1a familia en: 

(1) educando hermanos y 1ermanas menores 
:2) provocando conflictos 
(3) euidando a los otros nines iJara que no 

estorben a 1a madre 
\4; oando un buen ejempl0 
1:5) no t;enen un papei importante 

~orge es un hombre de ~diana edad, y de elase ~ia . 
Se encuentra can atro hombre ae su misma eo ad cuande 
es:a a punto ae cruzar ~a calle en una ciudad grande. 
~1 segunco nomore ha sido sa mejor amigo, y hace 5 
afios que no 5e veian. tCu~ va a "acer Jor~e? 

(1) detenerse.darle 1a mane y hablar 
(2) detenerse y abrazarle 
:3) acrazarse y tocarse meji11a con ~ejilla 
(4) detenerse y platicar 
:5) inclinarse e intercambiar sal~des 

C:n el ma~rimonio. 1a responsabi1idaa ~rincipal 'le 1a 

~ntener feiiz ai esooso 
:riar ~ien a sus ~inos 
ser ~eligiosa_y moral 
ser ~na camoarera 
~s~ar 31 :~ijada 1e la :asa 

Cu1tura Cultur! 
Pro ~a ~xtran;er! 

188 



- 2 -

6. Enrique tiene 33 anos. tien. una esposa y tres "1nOS 
en casa, pero esta teniendo una aventura amorosa con 
otra mujer. Si su esposa se entera, Jque oara? 

(1) pondra el grito en e1 cie10 
(2) ~ divorciari 
(3) sa1dra y hara 10 mismo 
(4) ;gnorarlo y mantener a sus ninos 
(5) 10 estaba esperando 

7. El intercamb;o econOm;co predom;nante dentro de 1a 
cu1tura en las areas rurales es por med;o de: 

(1) camb;os de mercancia 
(2) camb;Os monetarios 
(3) camoios de servicios 
(4) contrato 
(5) todcs los anteriores 

8. Alfredo I Lucy son una pareja de recien casados y de 
clase media. Alfredo espera que Lucy: 

(1) trabaje. y ayude con las finanzas 
(2) trabaje si quiere 
(3) se quede en cas a y se oc~pe de los asuntos 

familiares 
(4) llevar los gastos de la casa con ~na canti

dad fija. sin tener nada que decir acerca de 
10 m;smo 

(5) planear todos los gastos 
9. Jorge e lnes son de clase economica ~aja y recien 

:asados. ·Jorge espera que I nes; 
(1) trabaje 1 ayude can las finanzas 
(2) trabaje si quiere 
(3) se quede en casa y se ocupe de los asuntos 

familiares 
(4) ileve los gastos de 1a casa :cn una canti

dad fija, sin tener nada ~ue aecir acerca 
de 10 il1ismo 

(5) planear todos ios gastos 
10. ~Cuai de estas instituciones tiene e1 mayor poder 

dentro ae ia sociedad!: 
(1) religion 
! 2 ) :ned i ci na 
(3) ~eyes 
(4i polic1a 
(5) ~ilitar 

11 . tCua1 de es tas ; nstituc i Ones se ve con temor 0 
desconflanza dentro la sociadad!: 

(i i rei i9;6n 
'2\ medicina 
'; i ~ , 

J J : eyes, 
.:1) pol iCla 
=i :nilitar 
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La mujer esta considerada en su apogeo a 1& edad de: 
(1) 12-15 alios 
(2) so alios 
(3) 21 a 30 afios 
(4) 30-40 aiios 
(5) 15-21 aiios 

13. La mayor,a de 1a informacion que se propaga a 1as 
sociedades dentro de una cultura as: 

(1) de boca en boca 
(2) por medio de rumores 
(3) por anuncios pl1blicos y '101antes 
(4) por la television u otros ~edios de informacion 
(5) una institucion de propaganda 

14. ?ara el hombre, el ~~r aparte de 10 sexuai es: 
(1) Jna necesidad 

15. 

16. 

1 i. 

(2) :ni'stico 
(3) preludio al matrimcnio 
(4) no es necesariamente considerado para el 

matrimonio 
(5) algo que vendra despues del matrimonio 

Para la mU.jer, el arnor aparte de 10 sexual as: 
(1) una necesidad 
(2) mi'stico 
(3) preludio al ~trimonio 
(4) no es necesariamente considerado para ei 

;natrimonio 
(5) algo que vendra des puis del matrimonio 

Comportami anto promi scuo por el. hombre es: 
(Ii esperado antes J despues dei matrimonio 
(2) Ijnicamente pennitido antes ae1 matrimonio 
(3) completamente prohibido 
(4) cennitido despues del matrimonio 
(5) permitido bajo ciertas circunstancias 

Comportamiento promiscuo por 1a llIujer es: 
(1) esperado antes y despues del matrimonio 
(2) 1nicamente pennitido antes del matrimonio 
(3) completamente pronibido 
(4) permitido despwes del matrimonio 
(5) permitieo bajo ciertas circunstancias 

Juan tiene 15 anos y vende periodicos en 1a esouina 
de 1a caiie. tCual de las cosas siguientes hara 
probaolemente? 

'1) Ie dara el dinero a su :nama 
12: ~e dara al ainero a su ;Jaoa 
,3) se qUedar' :on el di~ero 
,~; 'lara parte:iei dinero a 5U ;nama 
\5) 10 3dstara en el y sus amigos 

Cultura 
Prop1a 
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19. La posicion de profesores e inst~Jctores de una 
universiaad esta cons1derada a ser: 

(1) politicamente 30spechosa 
(2) socialmente deseable 
(3) superi or 
(4) empleados unicamente 
(5) respetada 

2C. La actitud de la comunidad hacia los maestros de 
escuelas primarias es: 

(1) conaescendente 
(2) apreciativa 
(3) expuesto a la cr(tica 
(4) respetuosa 
(5) indiferente 

21. La posicion relativa de un maestro de escuela 
5econoaria dentro de la cultura es: 

(1) condescendente 
(2) expuesto a 1a cr(tica 
(3) apreciativa 
(!) respetuosa 
{5j indiferente 

La sociedad. como una sola, tiende 3 ser: 
(1) permisiva 
(2) democratica 
(3) autoritaria 
(4) individuailstica 
:.5) anarqui ca 

"23. ~1 trabajo es: 
(1) una obligacion 
(2) agradaole 
(3) 1a :lave ~ara el avance socia] 
(4) r.ada necesario 
(5) una necesidad 

24. La distincion de castas en 1a sociedad existe -
an el senti do queiaTente "nacen ;:Jara ser 10 
que sorr': 

,:~) casi totalmente 
:2) ~o hay posi~iliaad para mobiiizJcion social 

hacia arriba 
(3) no hay limitacion en antecedentes heredit

arias 0 social<:!s 
(4) hay oportunidades ~in limite para ascender 

en la sccieaad dependiendo del ir.dividuo 
:5i hay ]imitacio'nes debidas a coior 0 raza 

~a a;stinc~on de clases ;ociaies tiende a ser: 
": jist~ntaJmn jei~nic:a 
"'II .t .. / 
(3i 
(4j 

conf:Jsa 
nereaitaria 
minima 

(3) no exis:er.te 
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26. Las jovencitas estan: 
(1) siempre acompanadas par una persona 
(2) supervisadas 5010 cuando hay fiestas 

mixtas 
(3) 1ibres de ;r y venir a donde les complasca 
(4) sujetas a restricciones familiares 
(5) solo se 1es permite la compania de jovencitas 

27. Usted buscaria consejo para asuntos de negocios con: 
(1) un cura 
(2) el hombre mayor en 7a familia 
(3) un banQuero 0 un abogado 
(4) 13 ~ujer mayor en la familia 
(5) dependera de su propio juicio 

28. El esposo y 1a eSDosa estan platicando. iComo 
interpretart 1a eSDosa la postura de el? t 

(1) desinteresado 
(2) resignado 
(2) dudoso 
,>+) suplicando 
(5) indiferente 

29. Las enfermedades se pueden prevenir: 
(l) tomando aqua apropiada 
(2) inmunizacion apropiada 
(3) con la yoluntad de Oios 
(4) rezando 
(5) acePtando ~abus (que no son permiticos por 

1a socieaad) 
30. 3eneralmente, el hombre es consiaerado par 1a 

sJcieaad como: 
(1) un ~uen ~roveeaor 
(2) una gUla rel ig10S0 
(3) el que hace ~as decisiones 
(4) unicamente ~n procreador de ninos 
(5) un ",odeio masculino 

31. Ser limpio as: 
(1 : :Jna devoc;on 
(2) 'In lujo 

,,, 
Jl.. 

:3) ~na neces;jad 
(4) sin imDortancia 
; 5) i ndeseabl e 

engaiiar es: 
cornun 
1 a ,In; ca manera de obtener :asa y com; da 
algo ~ue sclamente ~acen ~os nir.os 
se ~scera solo de extranjeros 
j ~ ega 1 

Cultural Cultura 
?ro ia . E.~traniera 
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33. El director esta dando un discurso a la facultad. 
tComo interpretaran la actitud del director p~r su 
postura? 

(1) satisfecho de s{ mismo 
(2) impaciente 
(3) infonnal 
(4) enojado 
(5) descartes 

34. Su mama no puede vivir sola par su enfermedad. Usted: 
(1) la trae a vivir a su casa 
(2) la asila en una casa para ancianos 
(3) deja que el estado provea por ella 
(4) la lleva a vivir con otro pariente 
(5) le consigue una campanera 

35. Dentro de la cultura, los ninos son ~ratados: 
(1) con ternura y carino 
(2) autoritariamente 
(3) ten;endo en cuenta que lies unicamente un ninc" 
(4) como pequenos actultos 
(5) como contribuyentes del trabajo familiar 

36. Los adoiescentes dentro de la cultura, son consider-
ados como: 

(1) ninos 
(2) que no son ni nines. nf adultos 
(3) una 5ubcultura 
(4) como actul tos. 'Jna vez que han pasade la 

edad de 1a pubertad 
(5) como contri buyentes deli ngreso famil i ar 

37. In hombre es considerado un Jdu1to en su cultura 
cuanao e1: 

(1) ilega a la edad reproducti'/a 
(2) economicamen~e se sostiene solo 
(3) 11ega a 1a ~yorla de edad 
(4) adquiere competencia educacional para la 

manera deseada de 'Ii vi r 
(:) contrae matrimonio 

;8. Una ~ujer es considerada un adulto en su cuitura 
c\Jando aila: 

(1 ) 11 ega a ~ a edad reproducti va 
(2) economicamente se sostiene sola 
(3) 11 ega a 1 a ,nayori'a de edad 
:4j adquiere competencia educacional para 1a 

manera deseacta de vivir 
(5) contrae ~trimon;o 

39. ~C:Ja1 es ~a funcion del "cur3ndero" dentro ::ie ~a 
:;ocleoao? 

(1) controia los espir;T.us ~ai;gnos 
(2) auxilio psicoiogico 
(3) curativa 
(4) prevent; va 
(5) no tiene ninguna funcion 
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42. 

43. 

~4. 

4:5. 

46. 
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iCuai es la funcion del lfder religioso dentro 
de la sociedad? 

(1) eomo un media de salvacion 
(2) productor de temores 
(3) conforta, consuela y aconseja 
(4) buscando fondos ~ara 1a iglesia 
(5) busca convertir a otros 0 propagando la fe 

(1) enojado 
(2) dominante 
(3) sospeeheso 
(4) hurano ~ 

Cultura 
Prooh 

194 

Cultura 
Extranjera 

?apa esta parade en la puerta. .Leoma ;nterpretaxan 
los ninos su estado emocional? 

(5) impaciente = ___ ~ ___ _ 
El uso de propiedad agrupaaa, si existe en la cultura, 
tiene 10 siguiente en un sentido 1mpli'c1to en '1ez de 
aparente: 

(1) respeto a los ~aiores ajenos 
(2) una estructura social genuina que evoluciona 

de este patron 
(3) una serie de esperanzas las culles estan en 

los participantes 
(4) toao 10 mencionado a~;ba 
(5) nada de 10 mencionado arriba 

~Cu~l es 
(1) 
(2) 
(3) 
(4) 

la funeion del servieio militar, s1 existe? 
represiva 
coereitiva 
defensiva 
ob1igatoria (todos los hombres adultos 
estan Joligados a prestar un numero de 
afios en el servieio) 
numeros 3 y 4 

.C~a1 es 1a runcion de 1a poiie,a, si existe? 
(1) represiva 
(2) coercitiva 
(3) defensiva 
(4. ) protec ~ora 
(5) respaida solo a los ricos 

E1 ~yor ~roDlema :cologieo jentro de la soeiecad es: 
(1 ) sanidad 
:2) espacio individual 
(3) t~ansportacion 
(.1 ) pcb 1 ae 1 Ifn 
(5) sin conseeuenc;a 

Jen tT"J ~e ~ a COl 1 tura ':;Jenera 1 mente. 1 as !:omi cas se 
sir'len en: 

;1) cuar~o familia 
(2) c~arto ~rir.eipal de 1a easa 
(3) ramada 
(~) co~edor formal 
(5) coeina 
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La cornida principal del d<a se sirve en: 
(1) lamanana 
(2) a medio d(a 
(3) a ninguna hora f1ja - cuando se tiene hambre 
(4) la tarde (despues de las 5 p.m.) 
(5) despues de las 9 p.m. 

48. 5i el padre se muere. los ninos son cuidados por: 
(1) ei bienestar social 
(2) la madre 
(3) familiares 0 padrinos 
(4) sin provision 
(5) seguros de vida 

~9. La comunidad esta organizada en: 
(1) nucleos fami1iares (el padre. 1a ~are y 

los ninos) 
(2) farnilias extendidas (incluyendo abue1os. 

t10S. tfas. primos. etc.) 
(3) compadrazgos 
(4) clanes 
(5) tribus 

:0. En areas metropo1itanas. ique :oma e1 lugar jel 
parentezco? 

(1) la iglesia 
(2) ordenes fraternal~s 
(3) progra~s faoersles y ~stataies 
(d) bandas 0 ~anoillas 
(5) organiza~iones de grupos socia1es 

51. Creaturas deformes 0 defectuosas son: 
(1) amadas y criadas dentro de la famiiia 
(2) i nternados 
(3) oesechados 
(4) expuestcs a ~rir 0 ~estrJidos en aiguna 

otra fonna 
(5) se les da ~n l~gar ~)~ecial centro de 1a 

c~ltura 

:2. cl carnian no sale a tiempo. y usted tiene una cita: 
(1 \ no hay excusa ;lor tal ineficiencia 
(2) oaora otro en seguida y no importa 
(3) e1 tiemDo no tiene impor~ancia 
(4) esto le ja mas tiempo para p1aticar con 

amigos que esperan juntos con ~sted 
(5) encontrara otros meaios de transpor~acibn 

53. Snsenanco y aprendiendo e1 papei del sexc: 
(i) son considerados muy importantes 
:~l ;nc~uye 'I;:~entos ,:ruciales" - -:arnoios le 

estado (confirmacion. gracuacicn. etc.; 
;) constituyen ~amas espec~a1es ae ~ducacicn 
4) no son consideracos necesarios en 1a :~~tura 
5; son transmi:ia3s por meaio de ~oce13je 

Cu1 tura 
Pro ia 
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54. Lineas de ~ropiedad son designadas por: 
(1) cercos 
(2) marcadores 
(3) tradicion 
(4) lineas divisoras deducidas 
(5) descripcion legal 

55. En comparacion a su cultura, la otra cultura es: 
P) superior 
(2) igual, aunque diferente 
(3) inferior 
(4) necesita ayuda para mejorar 
(5) no nay diferencia 

56. Sus amigos son de otra cultura. Se saludan en 1a 
presencia de Vd. y comienzan a hab1ar en un idioma 
extranjera, el cual ~d. no entiende: 

(1) ?iensas que es descortes{a 
(2) piensas que es natural 
(3) crees que esta es una forma de mantener 

secretos 
(4) piensas que ellos deben hablar en su prooia 

lengua solo cuando estan entre su gente . 
(5) intentas seguir 1a conversacicn a :raves de 

senas 
57. La orientacion cultural principal es: 

(i) agrari a 
12\ tradicional 
{3i rel igiosa 
(4) ~ecnologica 
(5) mil itarista 

58. Los costumbres se ,jifieren de cultura a cultura. 
En una investigacion,tcuales pueden ser las areas 
~s sensitivas para estudiarse?: 

(ii reiaciones hombre-mujer 
(2) costumbres en las comidas 
(3) uso de ~iempo 
;4) ~r3cticas comercia1es 
(5) contacto cercano del cuerpo 

:9. La ~ar:icipacion en 10s deportes esta ~asada ~n: 
(1) beneficios f{sicos 
(2) premios economicos 
(3) participac10n social 
;~) preparaci6n de necesidades futuras 
t.:) animacicn J ccmpetencia 

50. LJ ensenar.za de juegos y de partes en la cu;:ura es 
~douir'da: 

. (1) ~rinci~almente ~n ia escue:a 
(2~ por grlJpos simiiares en edad y ccndici0n 
~3l a traves de los padres 
~4) 1 traves de eventos c~ucia1es 
:5; a ~raves de instituciones religiosas 

Cultura 
ProDia 
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~: 

In 1arriage the 1ajor responsibility 
of the wo1an is: 

1. to keep her husband satisfied 
2. to raise her children well 
3. to be religious and 1oral 
4. to be a co•panion 
5. to take care of the household 

1. For1al education is regarded in 
this culture as: 
1. the way to the "good life" 
2. a •eans of upward social 

1obility (loving up in the 
society) 

3. as not necessary to the 
"good life11 

4. a necessary evil 
5. not essential 

2. If an i1portant decision is to be 
1ade in the fa•ily, the responsi
bility rests with: 
1. the 1other 
2. the father 
3. the elders of either sex 
4. both 1arriage partners 
5. a non-fa1ily •e•t~r 
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3. Older brothers and sisters 
play an iaportant role in the 
fa1ily: 
1. educating younger brothers 

and sisters 
2. providing conflict 
3. keeping the other children 

out of 1other 1 s way 
4. setting a good exa1ple 
5. have no significant role 
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4. John is a aiddle-aged, aiddle-class 
aan. He runs into another aan the 
sa•e age just as ne is about to 
cross the street in a large city. 
The second aan had been his very, 
very good friend, but the two 
aen nave not seen each other 
for five years. What will 
John (Ali) do? 
1. stop and shake his nand and 

talk 
2. stop and throw his aras 

around ni1 and hug hi• 
3. e1brace and touch cheeks 
4. stop and talk 
5. bow and exchange greetings 

5. In 1arriage the 1ajor responsibili
ty of the woaan is: 
1. to keep her husband satisfied 
2. to raise her children well 
3. to be religious and 1oral 
4. to be a co1panion 
5. to take care of the household 
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6. John is 33, has a wife and three 
children at hole, but is having 
an affair with another wo1an on 
the side. If his wife finds out, 
what will she do about it1 
1. raise a stor1 
2. divorce hit 
3. go out and do likewise 
4. ignore it and keep her young 

children happy 
5. consider it only to be 

expected 

7. The 1ost co11on econo1ic exchange 
within the culture in rural 
areas is by: · 
1. barter or trade 
2. exchange of 1oney 
3. exchange of services 
4. contract 
5. all of the above 

8. John .and Mary are a newly-earried 
1iddle-class couple. John will 
expect Mary to: 
1. work and help out with the 

finances 
2. work if she wants to 
3. stay at ho1e and occupy herself 

with fa1ily 1atters 
4. run the household on a fixed 

a1ount of 1oney and have no 
say in finances 

5. plan all expenditures 
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9. John and Mary are lower econo•ic 
class and newly •arried. John will 
expect Mary to: 
1. work and help out with the 

finances 
2. work if she wants to 
3. stay at ho•e and occupy herself 

with fa1ily 1atters 
4. run the household on a fixed 

a•ount of 1oney nnd have no say 
in finances 

5. plan all expenditures 

10. Which of these agencies or in
stitutions has the 1ost power 
within the society: 
1. religion 
2 ... dicine 
3. law 
4. police 
5. 1ili tary 

11. Which of these agencies or 
institutions is regarded with 
fear and/or distrust within 
the society: 
1. religion 
2. ;aedicine 
3. law 
4. police 
5. •ilitary 
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12. A fe•ale is considered in her 
"pri•e" at: 
1. 12-15 years 
2. 50 years 
3. 21-30 years 
4. 30-40 years 
5. 15-21 years 

13. The •ajority of infor1ation 
is given to the societies 
within the culture by: 
1. word of •outh 
2. clan grapevine 
3. public announce1ents and 

orders 
4. TV or other •ass aedia 
5. a propaganda institution 

14. To the aale, love, as differ
entiated fro• sex, is: 
1. a necessity 
2. 11ystical 
3. a preludeto earriage 
4. not necessarily a considera

tion in urriage 
5. expected to co•e after 

urriage 

15. To the fe1ale, love, as differ-
entiated fro1 sex, is: 
1. a necessity 
2. •ystical 
3. a prelude to •arriage 
4. not necessarily a considera

tion in urriage 
5. expected to coee after 

:aarriage 
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16. Free sexual behavior by the 
ule is: 
1. expected before and after 

urriage 
2. only peraitted before 

urriage 
3. not peraitted at all 
4. peraitted after aarriage 
5. per•itted under soae con

ditions 

17. Free sexual behavior by the 
feaale is: 
1. expected before and after 

urriage 
2. only peraitted before 

urriage 
3. not peraitted at all 
4. per•itted after aarriage 
5. per•itted under soae con

di tions 

18. John, age 15, earns 1oney. 
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Which of the following will he 
prooably do? 
1. give the 1oney to his •other 
2. give the aoney to his father 
3. keep the •oney for hiaself 
4. give soae of the aoney to his 

•other for board and roo• 
5. spend it on hiaself and 

friends 

19. The status of university 
professors and instructors 
is considered to be: 
1. politically suspect 
2. socially desirable 
3. superior 
4. only eaployees 
5. resoected 
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20. The attitude of the co••unity 
to~ard the ele•entary teachers 
is: 
1. patronizing 
2. appreeiati ve 
3. critical 
4. respectful 
5. nonco••i tal 

21. The status of the secondary 
school teacher ~ithin the 
culture is: 
1. subject to patronization 
2. a target for criticis• 
3. appreciative 
4. respected 
5. nonco••ital 

22. The society as a whole 
tends to be: 
1. equalitarian 
2. deaocratic 
3. authoritarian 
t.. socialistic 
5. anarchistic 

23. ·~ork is: 
1. •orally desirable 
2. pleasurable 
3. the key to the social 

advancuent 
4. not necessary 
5. a necessity 
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24. Caste distinctions are present 
r;-the society--in the sense 
that people "are born to be 
what they are 11 : 

1. to a total degree 
2. there is al1ost no possi

bility for upward social 
1obility 

3. there are no hereditary 
or social background li•i
tations 

4. there is unli1ited oppor
tunity for 1oving up in 
the society depending on 
the individual 

5. there are li1itations by 
color or race 
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25. Social Class distinctions within 
the society tend to be: 
1. distinct or clear-cut 
2. blurred 
3. neredi tary 
4. liniul 
5. non-existent 

25. Teenage fe1ales are: 
1. chaperoned at all ti1es 
2. only supervised at 1ixed 

parties 
3. free to cole and go as they 

please 
4. subject to fa1ily restric

tions 
5. only per1itted fe1ale co1pany 
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27. For business purposes, you would 
seek advice fro•: 
l. a priest 
2. the eldest •ale of the 

fadly 
3. a banker or la~yer 

4. the eldest fe•ale of the 
fa.ily 

5. depend on your o~n judg•ent 

28. The husband and wife are 
talking. Ho~ will the wife 
interpret the husband's 
stance? 
1. disinterested 
2. resigned 
3. doubtful 
4. pleading 
5. so what? 

29. Sickness can be prevented by: 
l. drinking proper water 
2. approprate i••unization 
3. God's will 
4. prayer 
5. honoring taboos (that which 

is not per•itted in the 
society) 

30. Generally, a •ale is expected 
by society to be: 
1. a good provider 
2. a religious guide 
3. a decision 1aker 
4. only a producer of children 
5. a 1asculine aodel 
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31. To be clean is: 
1. next to godliness 
2. a luxury 
3. a necessity 
4. unilportant 
S. undesirable 

32. Robbery and cheating are: 
1. COIIOn 

2. the only way to obtain food 
and shelter 

3. done especially by children 
4. to be expected by 

foreigners 
S. unlawful 
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33. The principal is 1aking a speech 
to the faculty. How will the 
faculty interpret the principal's 
attitude fro• his stance? 
1. self-satisfied 
2. i1patient 
3. casual 
4. angry 
S. discourteous 
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34. Your •other cannot live by 
herself because of illness. You: 
l. have her live with you 
2. place her in a ho•e for 

the elderly 
3. per•it the state to provide 

for her 
4. have her live with another 

relative 
5. arrange for a "co•panion" 

35. Children within the culture are 
treated: 
1. gently and per•issively 
2. authoritarianly 
3. bearing in aind "He is only 

a child" 
4. as little adults 
5. contributors to the fa•ily 

work group 

36. Teenagers in the culture are 
considered to be: 
1. children 
2. aarginal-•iddle-ground 

people 
3. a suo-culture 
4. adults, once they have passed 

the age of puberty 
5. as contributors to fa•ily 

incoae 

37. A aale is considered adult 
in his culture when he: 
1. reaches reproductive age 
2. achieves econo•ic self

sufficiency 
3. reaches legal aajority 
4. acquires educational 

coapetency for the 
desired way of life 
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38. A fe•ale is considered adult 
within her culture when she 
reaches: 
1. reproductive age 
2. econo1ic self-sufficiency 
3. legal 1ajority 
4. educational co•petency for 

the desired way of life 
5. urriage 
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39. What is the function of the healer 
within the society? 
1. control of evil spirits 
2. psychologically supportive 
3. curative 
4. preventive 
5. has no function 

~0. ~hat is the function of the 
religious leader within 
the society? 
1. way of salvation 
2. production of fears 
3. co•fort, consolation and 

advice 
4. revenue raising for the church 
5. seeking converts or proca

gation of the faith 

41. Father stands in the doorway. 
How will the children in
terpret his e•otional state? 
1. angry 
2. do1inating 
3. suspicious 
4. aloof-withdrawn 
5. i•patient 
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~2. The use of group property, if 
it exists in the culture, has 
the following i1plied rather 
than apparent •eaning: 
1. respect for the values of 

others 
2. a genuine social structure 

evolved fro• this patterning 
3. a series of expectations 

which are built up in the 
•inds of the participants 

4. all of the above 
5. none of the above 

~3. What is the function of the 
•ilitary, if it exists? 
1. repressive 
2. forcing obedience 
2. defensive 
4. obligatory (all adult •ales 

co11itted to a given nu1ber 
of years of service) 

5. 3 and 4 above 

44. What is the function of the 
police (if existent) within 
the culture? 
1. repressive 
2. forcing obedience 
3. defensive 
4. protective 
5. supports only the rich 

~5. The aajor ecological proble• 
within the society is? 
1. sanitation 
2. individual space 
3. transportation 
~. population 
5. of no concern 



JAPANESE CULTURE 

46.16-$ ~¥= .71 ~flrl;t. 
1. ~ t~ I!J t?Jv 3} r~] . 
2. $. fa, . 
3. 7 ~ j .• {_ 9}- ) • 

4. JE. zt' ~ ~i: . 
5. t1 tztr; 

48 • ~ fr!1_ 1J ,,, ~f;:; -i: 1,. t: ~-~ }1f4 
It iJ 1i~ £~:)VI) r~ · 

1 .. ~ ~d: f,£. 1{ . 
2.· -er ~ft . 
3. ~~,~~j xltk'Fftt~. 
4 • tf! { t, TJ l , . 

5. 1% rt . 

4~. tt ;i\'/t-~~ It: )X~ :tfli f&J ~t7!? 
~·.., z \.\ ~. 
l. ~ ~ rt. ()(.{b-. }-1~ ) 
2. ·~~~ ~7! c1s:t~. fx.r .~ 

h~:.~) 

3. ~11 •t -lL. 
4. - t~ >a) /t. 
5. ~p t~ 

AMERICAN CULTURE 

46. Within the culture, eating is 
generally done in the: 
1. f .. ily roo• 
2. 1ain roo• of the house 
3. ra1ada (outside) 
4. foraal dining roo• 
5. kitchen 

47. Is the 1ain 1eal of the day 
served: 
1. 1orning 
2. 1idday 
3. no set ti•e--vhen hungry 
4. late afternoon (5 P.M.+) 
5. after 9 P.M. 
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48. If the father dies, the children 
are provided for by: 
1. welfare or child care 
2. the •other 
3. extended fa1ily, or god-

parents 
4. no provision 
5. insurance 

49. The co11unity is organized by 
1eans of kinship into: 
1. nuclear fa1ilies (~ther, 

father, children) 
2. extended fa1ilies (includes 

grandparents, aunts, uncles, 
cousins, etc) 

3. co1padrazco units (godparents) 
4. clans 
5. tribes 



JAPANESE CULTURE 

5o.1§p~ l= 1=1 LIZ, fii~,-11~/J t1f 1~~~ 
lllt. 

51 .• 

52. 

1. it ~ ( -1=- p~) 
2. 1L ~ tfJ If:¥. 

t'' ~-zit t i]" "'. 3. 

4. i- IJ liJ ~ (10f~') ~ . 
5. ~ ~, a~ 1~ ff1 ( 11.-1 ,_ l7i. 
6. 71 ;r.), "A'' 77 7" tf-) 

~~f;}pt ~ ~}:. 
1.'~ t ~ ~;j-~~ if-zu *"Z ~Jh_~ · 
2 ' t& ~1-.l:: )' Jh_ J;, tL }. 
3. }t. 4\' .P't? ~q z i-;Ji"-} ' 

' 
4. ~ -z 0~-z N"tYolo~ x 11 ~£~1/tJ. 
5. ~.IJ f7." tc~~·J''7T1~~ijpV' 

.} ~ t1, ;j\.,. ~ . 

I~' "'A P\'' fE !U 1=- ;;Ef L7t.Jv. ~Ti-1= 
I~ t9 J. t>''' :17~ t i.r~ 0. 

1. ~~ r~ t;- ~F #E)f ijy fl f ~~~ 
d) % _:t-t_, I "t f";- l \ . 

2. >~ ~ I\' 'A fJ''' fa4 i t:F< f ~I= :1/;•''? 
iJ'tfJ 1; ~' . 

3. r¥trai If t .. Y ~-, .. 11 1J""" · 
4. --~ I= 1+~ z l\ 3 M t l-tl'\'1 

~} at P~9 -h'" ~<. IJ- ~ i 

5. ~~q ~~~·hit =Ff~. 

211 

AMERICAN CULTURE 

SO. In 1etropolitan areas ~hat 
takes place of kinship associa
tions? 
1. church 
2. fraternal organizations 

such as the Elks, Shriners 
3. none of these 
4. gangs or cliques 
5. organized social groups 

(Golden Age, Ger1an-A1erican 
club, etc.) 

51. Defective offspring are: 
1. loved and 1aintained ~ithin 

the fa1ily 
2. placed in institutions 
3. outcast 
4. exposed to die or otherwise 

destroyed 
5. given "special" role in 

culture 

52. The bus does not leave on ti1e, 
and you have an appoint1ent to 
keep: 
1. there is no excuse for such 

inefficiency 
2. there ~ill be another bus 

along soon and it doesn't 1at-
ter 

3. tile is not of i•portance 
4. this gives you sore ti•e to 

chat ~ith friends waiting 
with you 

5. find another aeans of trans
portation 
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53. Teaching and learning of sex roles: 
1. are considered very i1portant 
2. include .!:!.!.!!. !!. passage 

(recognition of change of 
status--eonfir1ation, high 
school graduation, etc.) 

3. constitute special branches of 
education 

4. are not considered necessary 
in the culture 

5. are transuitted by 1odeling 

54. Property lines are designated by: 
1. fences 
2. nrkers 
3. tradition 
4. inferred boundaries 
5. legal description 

55. In co1parison to the other 
culture your culture is: 
1. superior 
2. equal, although different 
3. inferior 
4. in need of assistance to 

raise standards 
5. not different 
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56. Your friends are froa another 
culture. They greet each other 
in your presence and begin speak
ing their language which you do 
not understand. You: 
1. feel that this is rude 
2. think this is natural 
3. believe this is a way of 

keeping secrets fro• you 
~. believe they should only 

speak their language when 
with their own people 

5. atteapt to follow the con
versation through non
verbal cues (such as body 
language) 

57. The 1ajor cultural orientation 
is: 
1. agrarian (fara-based) 
2. traditional 
3. religious 
~. technological 
5. 11ilitaristic 

58. Custoas differ froa culture 
to culture. In doing field 
work, which would you consider 
to be the 11ost sensitive 
area to investigate? 
1. 11ale-feaale relationships 
2. food custoas 
3. use of tiae 
~. trading practices 
5. close bodily contact 
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59. Participation in sports is 
based on: 
1. physical benefits 
2. econo1ic rewards 
3. social participation 
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4. preparation for future need 
5. excite1ent and co1petition 

60. Teaching of sports and ga•es 
in the culture is: 
1. pri1arily at school 
2. by peer group 
3. by parents 
4. concerned with rites de ---passage 
5. religiously based 
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El siguiente es un estudio de lo'que el publico en general 
piensa y siente acerca de un numero importante de preguntas personales y 
sociales. La mejor respuesta que d{ a cada una de las siguientes, es su 
opinion personal. Hemos tratado de cubrir muchos puntas de vista 
contrarios y diferentes; usted estara'de acuerdo can algunos de ellos, y 
can otros no 10 estara', y tal vez no estar( segura de otros; si esta' 0 
no esta'de acuerdo can las declaraciones, puede estar usted segura de 
que mucha gente piensa como usted. 

Marque cada declaracitn en 
usted de acuerdo 0 en desacuerdo. 
Escriba +1, +2, +3, 0 -1, -2, -3, 
cada caso. 

el margen a la izquierda si est( 
Por favor marque en cada una. 
dependiendo de como sienta usted en 

___ 1. 

2. ---
___ 3. 

4. 
--5. 

6. ---
7. ---

___ 8. 

9. ---
10. --

11. --
12. --. 13. --14. --

+1 Estoy de acuerdo un poco 
+2 Estoy de acuerdo 
+3 Estoy muy de acuerdo 

-1 Estoy en desacuerdo un poco 
-2 Estoy en desacuerdo 
-3 Estoy en completo desacuerdo 

~ Una persona que piensa en su propia felicidad es mas que 
despreciable. 
La mls importante en la vida para una persona es querer hacer 
alga importante. 
En una discusion, encuentro necesario repetir algunas veces 
10 que digo, para que me entiendan. 
Mucha gente no sabe 10 que es buena para ellos. 
En tiempos como este, una persona es bastante egoista si 
considera que su felicidad viene primero. 
Un hombre que no cree en una causa grande, verdaderamente no 
ha vivido. 
Me gustarfa si encontrase una persona que me dijera como 
resolver mis problemas personales. 
De todas las filosof(as diferentes que han existido en este 
mundo, probablemente hay solamente una que es correcta. 
Cuando una persona se dedica hacia un ideal or causa, es 
entonces cuando su vida tiene sentido. 
En nuestro mundo complicado, de la ~nica manera que podemos 

~ , saber 10 que esta pasando, es depender en expertos 0 11deres 
en quienes se puede confiar. 
Hay algunas personas a quienes he llegado a odiar por 10 que 
representan. 
Hay tanto que hacer, y tan poco tiempo para hacerlo. 
Es mejor ser un h{roe muerto, que un cobarde vivo. 
Un grupo que tolera demasiadas diferentes opiniones entre sus 
propios miembros, no puede existir por mucho tiempo. 



15. --
16. --

17. --
18. --
19. --20. --
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23. --

__ 24. 

25. --
26. --
27. --
28. 

--29. 

30. --

31. 

32. --

__ 33. 

34. --

35. --
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Es natural que una persona est'maS familiarizado con ideas 
que el cree, que con ideas a las que se opone. 
A~nque no quisiera admitirlo, algunas veces tengo la 
ambici6n de ser un personaje grande, como Einstein, 
B~ethoven, 0 Shakespeare. . 
Aun cuando la libertad de palabra en todos los grupos es 
una meta valiosa, desafortunadamente es necesario a veces, 
restringir la libertad de ciertos grupos pol{ticos. 
Si una persona debe cuplir su mision en la vida, es algunas 
veces necesario jugarse todo 0 nada. 
A mucha gente le importa un IIbledo ll las demts personas. 
Una persona que se entusiasma por varis causas, de segura 
ha de ser una persona de~il. 
Es peligroso concesionar con nuestros pol{ticos oponentes 
porque general mente nos lleva a la traiciln de nuestras ideas. 
Si me dieran oportunidad, me gustar{a hacer algo de gran 
beneficio para el mundo. 
En tiempos como estos, es muchas veces necesario estar mas 
alertas contra ideas puestas par ciertas personas, 0 grupos 
en nuestro propio campo que por aquellos en el campo opuesto. 
En una discusitn acalorada, generalmente me encuentro tan 
absorto en 10 que voy a decir, que se me olvida escuchar 10 
que otros estan diciendo. 
Una vez que me encuentro en una discusidn acalorada, me es 
imposible detenerme. 
Hay dos clases de personas en este mundo: aq~ellos que est!n 
en el lado de la verdad, y los que no 10 estan. 
Cuando el hombre se vale por si mismo, es una creatura 
miserable y desamparada. , 
Los Estados Unidos y Jusia, no tienen nada en comun. 
En la historia del genero humano, probablemente ha habido 
nada mts un punado de grandes pensadores. 
La forma m!s alta de gobierno es la democracia, y la forma 
mts alta de la democracia es el gobierno governado por 
aquel10s que son mts inteligentes. 
Muy seguido, el presente est! lleno de infelicidad. Es 
el futuro el que cuenta. 
Desgraciadamente, una buena cantidad de personas con las 
que yo he discutido importantes problema) morales y 
sociales, realmente no saben 10 que esta pasando. 
Fundamentalmente, el mundo en el que vivimos es un lugar 
bastante solitario. ~ 
Es preferib1e no juzgar 10 que esta pasando, hasta que uno 
haya tenido 1a oportunidad de oir las opiniones de aquellos 
a quienes respetamos. 
El peor crimen que una persona puede cometer, es atacar 
p~blicamente a las personas que creen 10 mismo que el hace. 



__ 36. 

37. --
38. --__ 39. 

40. --
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A 10 largo del camino, la mejor manera de V1Vlr, es escoger 
amistades y asociados cuyos gustos y creencias sean las 
m;smas como las de uno. 
Mu;nas de las ideas de las cuales son publicadas hoy en 
dla, no valen el papel en que han sido impresas. 
Es natural para una persona tener miedo al futuro. 
Me hierve la sangre cuando una persona terca rehusa admitir 
que est(' equivocada. 
Cuando hay diferencias de opiniones sobre la religitn debemos 
tener cuidado de no concesionar con aquellos que creen 
diferente a como nosotros creemos. 
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PERSONAL QUESTIONNAIRE 

Please print. Date 

Sex Age ________ _ University class level 
(Undergraduate, graduate~etc~--

What level of education have you completed? (degrees, diplomas, etc.) 
--- --_._-----
***How long have you been in the United States? (circle one) 

(a) less than six months (c) one year to two years 
(b) six months to one year (d) more than two years 

***Have you been to the United States before? When 

Are you married? _____ _ Do you have chi 1 dren? _____ _ Ages _____ _ 

What are your future occupational or job plans after your education is 
complete? ____________ _ --- --_. __ ._--

Father's occupation Father's education 
Mother's occupation ~_=-_______ _ Mother's education --.-----

CIRCLE THE BEST ANSWER: 

1. My ability at forming friendships is: 
(a) poor (b) fair (c) average (d) good (e) excellent 

2. My adjustment to a new environment is: 
(a) poor (b) fair (c) average (d) good (e) excellent 

3. How much contact have you had with other cultures? 
(a) none (c) average contact (e) frequent contact 
(b) very little (d) above average 

4. I speak English: (a) not at all 
(c) with average ability 

(b) poorly 
(d) well (e) excellently 

5. How many times have you moved from house to house? (a) never 
(b) once (c) 2-3 times (d) 4-5 times (e) over 6 times 

6. How many times have you moved from town to town? (a) never 
(b) once (c) 2-3 times (d) 4-5 times (e) over 6 times 

7. How many times have you moved from country to country? (a) never 
(b) once (c) 2-3 times (d) 4-5 times (e) over 6 times 
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Table 8-1 Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
group M-~, Mexican less than six months sojourn 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. B i sexua 1 ity 

V. Territorial ity 

VI. Temporality 

VII. Learning 

VIII. Play 

IX. Defense 

X . Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Numoer of items 
where modal resp. 
agrees with 
American profile 

3 

2 

2 

7 

2 

1 

2 

1 

6 

3 

29 

Percent of 
agreement 

42.9 

33.3 

22.2 

53.8 

100.0 

50.0 

28.6 

50.0 

66.7 

100.0 

48.3 
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Table B-2 Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
group M-2, Mexican 6-24 months sojourn 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. B i sexua 1 ity 

V. Territorial ity 

VI. Temporality 

VII. Learning 

VIII. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal resp. 
agrees with 
American profile 

4 

1 

0 

7 

1 

1 

2 

2 

6 

3 

27 

Percent of 
agreement 

57.1 

16.7 

00.0 

53.8 

50.0 

50.0 

28.6 

100.0 

66.7 

100.0 

45.0 
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Table 8-3. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
group M-3, Mexican more than 24 months sojourn. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

v. Territoriality 

VI. Temporality 

VII. Learning 

VI I!. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal resp. 
agrees with 
American profile 

2 

2 

1 

S 

1 

0 

2 

2 

6 

2 

26 

percent of 
agreement 

28.6 

33.3 

11.1 

61.5 

50.0 

00.0 

28.6 

100.0 

66.7 

66.7 

43.3 
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Table B-4. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for group 
M-l, Mexican less than six months sojourn. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

V. Territorial ity 

VI. Temporality 

VII. Learning 

VIII. Play 

IX. Defense 

x. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

? 
oJ 

60 

Number of ,tems 
where modal 
responses were 
greater than 50% 

4 

3 

4 

7 

2 

1 

4 

1 

8 

2 

36 

percent of 
mod a 1 resp. 
gr. than 
50 percent 

57.1 

50.0 

44.4 

53.8 

100.0 

50 0 

57.1 

50.0 

88.9 

66.7 

60.0 
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Table 8-5. Summary of group homogeneity, the' number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for 
group M-2, Mexican 6-24 months sojourn. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

I I I. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporal; ty 

VII. Learning 

VIII. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal 
responses were 
greater than 50% 

3 

2 

6 

7 

1 

1 

4 

1 

8 

2 

35 

percent of 
mod a 1 resp. 
gr. than 
50 percent 

42.9 . 

33.3 

66.7 

53.8 

50.0 

50.0 

57.1 

50.0 

88.9 

66.7 

58.3 
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Table B-6. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for 
group M-3, Mexican more than 24 months sojourn. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

v. Territorial ity 

VI .. Tempora 1 i ty 

VII. Learning 

VIII. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

6f) 

Number of items 
where modal 
responses were 
greater than 50% 

1 

2 

4 

4 

2 

3 

1 

6 

2 

26 

percent of 
moda 1 resp. 
gr. than 
50 percent 

14.3 

33.3 

44.4 

30.8 

100.0 

50.0 

42.9 

50.0 

66.7 

66.7 

43.3 
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Table B-7. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
group J:l, Japanese less than six months sojourn. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

'I. Territoriality 

VI. Temporality 

VII. Learning 

VIII. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal resp. 
agrees with 
American profile 

4 

3 

7 

1 

2 

1 

1 

8 

2 

30 

percent of 
agreement 

14.3 

66.7 

33.3 

53.8 

50.0 

100.0 

14.3 

50.0 

88.9 

66.7 

50.0 
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Table 8-8. Summary of cultural continuity, the number of items where 
there is a modal agreement between ewn culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
group J-2, Japanese 6-24 months sojourn. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

v. Territorial ity 

VI. Tempera 1 i ty 

VII. Learning 

VII I. Play 

IX. Defense 

x. Exploitation 

WHOLE INSTRUMENT 

r~'umh-e-r 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of ltems 
where modal resp. 
agrees with 
American profi1e 

3 

4 

5 

7 

1 

2 

2 

1 

7 

1 

33 

percent of 
agreement 

42.9 

66.7 

55.6 

53.8 

50.0 

100.0 

28.6 

50.0 

77.8 

33.3 

55.0 
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Table B-9. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
group J-3, Japanese more than 24 months sojourn. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Tempora 1; ty 

VI I. Learning 

VI II. Play 

IX. Defense 

v Exploitation f\. 

~HOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of ,tems 
where modal resp. 
agrees with 
American profile 

4 

3 

3 

7 

1 

2 

3 

8 

2 

34 

percent of 
agreement 

57.1 

50.0 

33.3 

53.8 

50.0 

100.0 

42.9 

50.0 

88.9 

66.7 

56.7 
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Table B-10. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for group 
J-l, Japanese less than six months sojourn. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

V. Territorial ity 

VI. Temporal ity 

VII. Learning 

VIII. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal 
responses were 
greater than 50% 

0 

5 

5 

7 

2 

2 

3 

2 

7 

1 

34 

percent of 
modal resp. 
gr. than 
50 percent 

00.0 

83.3 

55.6 

53.8 

100.0 

100.0 

42.9 

100.0 

77.8 

33.3 

56.7 
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Table 8-11. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for group 
J- ·2, Japanese 6-24 months sojourn 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

I I I. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learning 

VIII. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number or ,tems 
where modal 
responses were 
greater than 50% 

4 

5 

4 

9 

2 

2 

2 

2 

6 

2 

38 

percent aT 
modal resp. 
gr. than 
50 percent 

57.1 

83.3 

44.4 

69.2 

100.0 

100.0 

2e.6 

100.0 

66.7 

66.7 

63.3 
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Table B-12. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for group 
J-3, Japanese more than 24 months sojourn. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

I I I. Subsistence 

IV. Bisexuality 

V. Territori a 1 ity 

VI. Temporality 

VII. Learning 

VIII. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of ,tems 
where modal 
responses were 
greater than 50% 

1 

4 

3 

8 

2 

2 

4 

2 

7 

1 

34 

percent of 
modal resp. 
gr. than 
50 percent 

14.3 

66.7 

33.3 

61.5 

100.0 

100.0 

57.1 

100.0 

77.8 

33.3 

56.7 
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Table B-13. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
all male students. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

I I I. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learning 

VI I I. P'lay 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of ,tems 
where modal resp. 
agree with 
American profile 

3 

4 

3 

6 

1 

1 

2 

1 

9 

2 

32 

n=55 

percent of 
agreement 

42.9 

66.7 

33.3 

46.2 

50.0 

50.0 

28.6 

50.0 

100.0 

66.7 

53.3 
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Table 8-14. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
all female students. 

Primary Message 
System (PMS) 

1. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VI1. Learning 

VII I. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal resp. 
agrees with 
American profile 

2 

4 

2 

6 

1 

2 

2 

1 

8 

3 

31 

n=64 

percent of 
agreement 

28.6 

66.7 

22.2 

46.2 

50.0 

100.0 

28.6 

50.0 

61.5 

100.0 

51.7 
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Table B-15. Summary of group homogeneity~ the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for all 
male students. -

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporal ity 

VII. Learning 

VIII. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal 
responses were 
greater than 50% 

0 

1 

2 

5 

0 

1 

3 

2 

5 

2 

21 

n=55 

percent of 
moda 1 resp. 
gr. than 
50 percent 

00.0 

16.7 

22.2 

38.5 

00.0 

50.0 

42.9 

100.0 

55.6 

66.7 

35.0 
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Table 8-16. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message system and by whole instrument for all 
female students. 

Primary Message 
System (PMS) 

1. Interaction 

II. Association 

I I I. Subsistence 

Til B i sexua 1 i t)l. .i. i • 

V. Territoriality 

VI. Temporality 

VII. Learning 

VI r I. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of ltems 
where modal 
responses were 
greater than 50% 

1 

3 

3 

,.-.:' 7 

2 

2 

2 

5 

27 

n=64 

percent of 
modal resp. 
gr. than 
50 percent 

14.3 

50.0 

33.3 

53.8 

50.0 

100.0 

28.6 

100.0 

55.6 

33.3 

45.0 
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Table B-17. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
all married students. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

I II. Subsistence 

IV. Bisexuality 

v. Terri tori a 1 ity 

VI. Temporality 

VII. Learning 

VI II. Play 

IX. Defense 

x. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal resp. 
agrees with 
American profile 

3 

4 

4 

6 

1 

1 

3 

1 

8 

2 

33 

n=24 

percent of 
agreement 

42.9 

66.7 

44.4 

46.2 

50.0 

50.0 

42.9 

50.0 

61.5 

66.7 

55.0 
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Table 8-18. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
all unmarried students. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. 8 i sexua 1 ity 

V. Territoriality 

VI. Temporality 

VII. Learning 

VI I 1. Play 

IX. Defense 

X. Exploitation 

WHOLE INSiRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal resp. 
agrees with 
American profile 

3 

4 

2 

5 

2 

2 

2 

1 

9 

2 

32 .. 

n=96 

percent of 
agreement 

42.9 

66.7 

22.2 

38.5 

100.0 

100.0 

28.6 

50.0 

100.0 

66.7 

53.3 
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Table B-19. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for all 
married students. ---

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learning 

VIII. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

60 

Number of items 
where modal 
responses were 
greater than 50% 

1 

3 

3 

6 

o 
o 

3 

1 

6 

24 

n=24 

percent of 
moda 1 resp. 
gr. than 
50 percent 

14.3 

50.0 

50.0 

46.2 

00.0 

00.0 

42.9 

50.0 

66.7 

33.3 

40.0 
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Table 8-20. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for all 
unmarried students. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learning 

VIII. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal 
responses were 
greater than 50% 

1 

3 

2 

5 

1 

1 

2 

2 

4 

1 

22 

n=96 

percent of 
modal resp. 
gr. than 
50 percent 

14.3 

50.0 

22.2 

38.5 

50.0 

50.0 

28.6 

100.0 

44,.4 

33.3 

36.7 
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Table 8-21. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
all students 14-19 years old. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

V. Territoriality 

'. VI. Temporality 

VII. Learning 

VIII. Play 

IX. Defense 

x. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal resp. 
agrees with 
American profile 

2 

4 

1 

5 

2 

1 

2 

1 

6 

3 

27 

n=41 

percent of 
agreement 

28.6 

66.7 

11.1 

38.5 

100.0 

50.0 

28.6 

50.0 

66.7 

100.0 

45.0 
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Table 8-22. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
all students 20-30 years old. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. B i sexua 1 ity 

V. Territoriality 

VI. Temporal i ty 

VII. Lea rni n9 

VI II. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of ltems 
where modal resp. 

n=61 

agrees with percent of 
American profile agreement 

4 57.1 

3 50.0 

3 33.3 

7 53.8 

1 50.0 

2 100.0 

2 28.6 

1 50.0 

8 88.9 

2 66.7 

33 55.0 
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Table B-23. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
all students 31-41 years old. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

I I 1. Subsistence 

IV. Bisexuality 

v. Territoriality 

VI. Temporality 

VII. Learning 

VI I I. Play 

IX. Defense 

x. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of ltems 
where modal resp. 
agrees with 
American profile 

1 

3 

3 

6 

1 

2 

4 

1 

9 

2 

32 

n=18 

percent of 
agreement 

14.3 

50.0 

33.3 

46.2 

50.0 

100.0 

57.1 

50.0 

100.0 

66.7 

53.3 
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Table 8-24. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for all 
students 14-19 years old. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VI I. Learni n9 

VIII. Play 

IX. Defense 

x. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal 
responses were 
greater than 50% 

3 

2 

5 

5 

1 

2 

5 

2 

5 

2 

"'? .J .. 

n=41 

percent of 
moda 1 resp. 
gr. than 
50 percent 

42.9 

33.3 

55.6 

38.5 

50.0 

100.0 

71.4 

100.0 

55.6 

66.7 

53.3 
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Table 8-25. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for all 
students 20-30 years old. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learning 

VIII. Play 

IX. Defense 

x. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal 
responses were 
greater than 50% 

1 

4 

2 

7 

1 

2 

2 

2 

6 

1 

28 

n=61 

percent of 
moda 1 resp. 
gr. than 
50 percent 

14.3 

66.7 

22.2 

53.8 

50.0 

100.0 

28.6 

100.0 

66.7 

33.3 

46.7 
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Table 8-26. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for all 
students 31-41 years old. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learn; ng 

VIII. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal 
responses were 
greater than 50% 

2 

2 

3 

6 

o 

1 

1 

2 

7 

1 

25 

n=18 

percent of 
modal resp. 
gr. than 
50 percent 

28.6 

33.3 

33.3 

46.2 

00.0 

50.0 

14.3 

100.0 

7i .8 

33.3 

41.7 



249 

Table 8-27. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
all students no mobility of residence, house to house. 

Primary ~1essage 
System (PMS) 

I. Interaction 

II. Association 

I I I. Subsistence 

IV. B i sexua 1 ity 

V. Territoriality 

VI. Tempora 1 i ty 

VII. Learning 

VIII. Play 

IX. Defense 

x. Exp1oitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number OT ltems 
where modal resp. 
agrees with 
American profile 

3 

3 

2 

6 

1 

1 

3 

7 

2 

29 

n=27 

percent of 
agreement 

42.9 

50.0 

22.2 

46.2 

50.0 

50.0 

42.9 

50.0 

77.8 

66.7 

48.3 
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Table 8-28. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
all students little to moderate mobility, house to house. 

n=68 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learning 

VI II. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS' 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal resp. 
agrees with 
American profile 

2 

3 

2 

6 

1 

1 

2 

2 

9 

2 

29 

percent of 
agreement 

28.6 

50.0 

22.2 

46.2 

50.0 

50.0 

28.5 

100.0 

100.0 

66.i 

48.3 
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Table B-29. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
all students frequent mobility, house to house. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

I I I. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VI I. Learning 

VIII. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of ltems 
where modal resp. 
agrees with 
American profile 

4 

4 

2 

7 

1 

2 

3 

1 

7 

2 

33 

n=25 

percent of 
agreement 

57.1 

66.7 

22.2 

53.8 

50.0 

100.0 

42.9 

50.0 

77.8 

66.7 

55.0 
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Table B-30. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
all students no mobility, town to town. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learning 

VIII. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

Q .. 
3 

60 

Number of items 
where modal resp. 
agrees with 
American profile 

4 

3 

1 

5 

2 

2 

1 

9 

3 

31 

n=52 

percent of 
agreement 

57.1 

50.0 

11.1 

38.5 

100.0 

50.0 

28.6 

50.0 

100.0 

100.0 

51.7 
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Table B-31. Summary of cultural continuity, the number of items where 
there is modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American pro
file by Primary ~essage System ana by whole instrument 
for all students little to moderate mobility, town to 
town. 

Primary Message 
System (PMS) 

I . Interation 

II. Association 

I I I. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VI I. Learning 

VIII . Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number of 
items in 
PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items where 
modal response agrees 
with American profile 

2 

4 

2 

6 

2 

2 

8 

2 

30 

n=54 

percent of 
agreement 

28.6 

66.7 

22.2 

46.2 

50.0 

100.0 

28.6 

50.0 

88.9 

66.7 

50.0 
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Table 8-32. Summary ,of cultural continuity, the number of items 
where there is modal agreement between own culture per
ceptions of the Cultural Literacy Inventory and the Amer
ican profile by Pr1mary Message System and by whole 
instrument for all students frequent mobility, town to 
town. 

n=14 

Primary Message 
System (PMS) 

Number of 
items in 
PMS 

Number of items where 
modal response agrees 
with American profile 

percent of 
agreement 

I. Interaction 7 2 28.6 

II. Association 6 4 66.7 

III. Subsistence 9 4 44.4 

IV. Bisexuality 13 7 53.8 

v. Territoriality 2 50.0 

VI. Temporality 2 50.0 

VII. Learning 7 4 57.1 

VIII. Play 2 1 50.0 

IX. Defense 9 8 88.9 

x. Exploitation 3 2 66.7 

WHOLE INSTRUMENT 60 34 56.7 
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Table 8-33. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
all students no mobility, country to country. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

I I I. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learning 

VI II. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal resp. 
agrees with 
American profile 

3 

4 

1 

5 

1 

1 

2 

1 

9 

3 

30 

n=58 

percent of 
agreement 

42.9 

66.7 

11.1 

38.5 

50.0 

50.0 

28.6 

50.0 

100.0 

100.0 

50.0 
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Table 8-34. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
all students little to moderate mobility, country to country. 

n=56 

Primary Message 
System (PMS) 

1. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learning 

VIII. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal resp. 
agrees with 
American profile 

3 

4 

3 

6 

1 

1 

2 

1 

9 

2 

32 

percent of 
agreement 

42.9 

66.7 

33.3 

46.2 

50.0 

50.0 

28.6 

50.0 

100.0 

66.7 

53.3 
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Table B-35. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
all students frequent mobility, country to country. 

n=6 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

I r 1. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Tempora 1 ity 

VII. Learning 

VI II . Play 

IX. Defense 

x. Exploitation 

~HOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of ,tems 
where modal resp. 
agrees with 
American profile 

2 

4 

4 

7 

1 

2 

3 

2 

7 

2 

34 

percent of 
agreement 

28.6 

66.7 

44.4 

53.8 

50.0 

100.0 

42.9 

100.0 

77 .8 

66.7 

56.7 
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Table B-36. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for 
all students no mobility of residence, house to house. 

n=27 

Primary Message 
System (PMS) 

1. Interaction 

II. Association 

I I I. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learning 

VIII. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

.. 
I 

2 

9 

3 

60 

Number of items 
. where mod a 1 
responses were 
greater than 50% 

1 

2 

~ 
oJ 

6 

1 

2 

2 

2 

5 

1 

27 

percent of 
modal resp • 
gr. than 
50 percent 

14.3 

33.3 

55.6 

46.2 

50.0 

100.0 

28.6 

100.0 

55.6 

33.3 

45.0 
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Table 8-37. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for 
all students little to moderate mobility, house to house. 

n=68 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

I II. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learning 

VI II. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 
., 
,) 

60 

Number of ,tems 
where modal 
responses were 
greater than 50% 

2 

3 

5 

1 

1 

3 

2 

4 

2 

24 

percent of 
moda 1 resp. 
gr. than 
50 percent 

14.3 

33.3 

33.3 

38.5 

50.0 

50.0 

42.9 

100.0 

44.4 

66.7 

40.0 
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Table 8-38. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for 
all students frequent mobility, house to house. 

Primary Message 
System (PMS) 

1. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

v. Territoriality 

VI. Temporality 

VII. Learning 

VII I. Play 

IX. Defense 

X. Exp 1 oitat ion 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of ltems 
where modal 
responses were 
greater than 50% 

2 

4 

2 

9 

2 

3 

2 

6 

1 

32 

n=25 

percent Of 
modal resp. 
gr. than 
50 percent 

28.6 

66.7 

22.2 

69.2 

100.0 

50.0 

42.9 

100.0 

66.7 

33.3 

53.3 
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Table B-39. Summary of group homogeneity, the numbel" of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for 
all students no mobility, town to town. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

V. Terri tori a 1 ity 

VI. Temporality 

VII. Learning 

VI II . Play 

IX. Defense 

x. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal 
responses were 
greater than 50% 

1 

3 

3 

3 

0 

1 

2 

2 

5 

2 

22 

n=52 

percent of 
moda 1 resp. 
gr. than 
50 percent 

14.3 

50.0 

33.3 

23.1 

00.0 

50.0 

28.6 

100.0 

55.6 

66.7 

36.7 
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Table B-40. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
all students little to moderate mobility, town to town. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learning 

VIII. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

.., 
I 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of ltems 
where modal resp. 
agrees with 
American profile 

1 

3 

3 

7 

1 

1 

1 

2 

6 

1 

26 

n=54 

percent of 
agreement 

14.3 

50.0 

33.3 

53.8 

50.0 

50.0 

14.3 

100.0 

66.7 

33.3 

43.3 
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Table B-41. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for 
all students frequent mobility, town to town. 

Primary Message 
Sys tem '( PMS ) 

I. Interaction 

II. Association 

I I I. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learning 

VI II. Play 

IX. Defense 

x. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal 
responses were 
greater than 50% 

0 

4 

3 

7 

1 

1 

2 

6 

1 

26 

n=14 

percent of 
moda 1 resp. 
gr. than 
50 percent 

00.0 

66.7 

33.3 

53.8 

50.0 

50.0 

14.3 

100.0 

66.7 

33.3 

43.3 
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Table 8-42. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for 
all students no mobility, country to country. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learning 

VI II . Play 

IX. Defense 

x. Exploitation 

WHOL~ INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of ,tems 
where modal 
responses were 
greater than 50% 

2 

3 

5 

2 

2 

4 

2 

?~ 
... ,J 

n=58 

percent of 
modal resp. 
gr. than 
50 percent 

14.3 

33.3 

33.3 

38.5 

50.0 

50.0 

28.6 

i 00.0 

44.4 

66.7 

38.3 
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Table 8-43. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for 
all students little to moderate mobility, country to country. 

n=56 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

I I I. Subsistence 

IV. B i sexua 1 ity 

V. Territoriality 

VI. Temporality 

VII. Learning 

VIII . Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal 
responses were 
greater than 50% 

2 

3 

3 

6 

1 

1 

2 

2 

5 

1 

26 

percent of 
modal resp. 
gr. than 
50 percent 

28.6 

50.0 

33.3 

46.2 

50.0 

50.0 

28.6 

100.0 

55.6 

33.3 

43.3 
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Table 8-44. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and 6y whole instrument for 
all students frequent mobility, country to country. 

n=6 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

I I I. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learning 

VIII. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of ltems 
where modal 
responses were 
greater than 50% 

2 

3 

5 

7 

0 

1 

2 

6 

2 

29 

percent of 
moda 1 resp. 
gr. than 
50 percent 

28.6 

50.0 

55.6 

53.8 

00.0 

50.0 

28.6 

50.0 

66.7 

66.7 

48.3 
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Table B-45. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
all students no or infrequent past cross-cultural contact. 

n=31 

Primary Message 
System (PMS) 

I. Interacti on 

II. Association 

III. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learning 

VIII. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal resp. 
agrees with 
American profile 

4 

3 

1 

8 

1 

1 

3 

1 

8 

2 

32 

percent of 
agreement 

57.1 

50·0 

11. 1 

61.5 

50.0 

50.0 

42.9 

50.0 

88.9 

66.7 

53.3 
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Table 8-46. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
all students moderate past cross-cultural contact. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. 8 i sexua 1 ity 

V. Territorial ity 

VI. Temporality 

VI I. Learning 

VIII . Play 

IX. Defense 

x. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of ltems 
where modal resp. 
agrees with 
American profile 

2 

4 

2 

5 

2 

2 

2 

9 

2 

31 

n=49 

percent of 
agreement 

28.6 

66.7 

22.2 

38.5 

100.0 

100.0 

28.6 

50.0 

100.0 

66.7 

51.7 
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Table B-47. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
all students frequent past cross-cultural contact. 

Primary Message 
System (PMS) 

1. Interaction 

II. Association 

I I I. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learning 

VIII. Play 

IX. Defense 

x. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal resp. 
agrees with 
American profile 

4 

4 

3 

6 

1 

2 

2 

1 

7 

2 

32 

n=39 

percent of 
agreement 

57.1 

66.7 

33.3 

46.2 

50.0 

100.0 

53.8 

50.0 

77.8 

66.7 

53.3 
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Table B-48. Summary .of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for -
all students no or infrequent past cross-cultural contact. 

n=31 

Primary Message 
System (pr~S) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

V. Territorial ity 

VI. Tempora 1 i ty 

VII. Learning 

VIII . Play 

IX. Defense 

x. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal 
responses were 
greater than 50% 

2 

2 

4 

6 

2 

2 

2 

5 

1 

27 

percent of 
moda 1 resp. 
gr. than 
50 percent 

28.6 

33.3 

44.4 

46.2 

50.0 

100.0 

28.6 

100.0 

55.6 

33.3 

45.'0 



271 

Table B-49. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for 
all students moderate past cross-cultural contact. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

I I I. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learning 

VIII. Play 

IX. Defense 

x. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal 
responses were 
greater than 50% 

1 

3 

4 

6 

0 

2 

2 

5 

2 

26 

n=49 

percent of 
moda 1 resp. 
gr. than 
50 percent 

14.3 

50.0 

44.4 

46.2 

00.0 

50.0 

28.6 

100.0 

55.6 

66.7 

43.3 
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Table 8-50. Summary of group homogeneity le number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for 
all students frequent past cross-cultural contact. 

n=39 

Primary Message 
System (PMS) 

Number 
of items 
in PMS 

Number of ,tems 
where modal 
responses were 
greater than 50% 

percent of 
mod a 1 resp. 
gr. than 
50 percent 

I. Interaction 7 1 14.3 

II. Association 6 4 66.7 

III. Subsistence 9 4 44.4 

IV. Bisexual ity . 13 6 46.2 

V. Territoriality 2 50.0 

VI. Temporality 2 1 50.0 

VII. Learning 7 4 57.1 

VI II . Play 2 2 100.0 

IX. Defense 9 6 66.7 

x. Exploitation 3 .33.3 

WHOLE INSTRUMENT 60 30 50.0 
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Tab 1 e B-51. Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by whole instrument for 
all students low English profici~ncy. 

Pr"imary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learning 

VI II. Play 

IX. Defense 

x. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal resp. 
agree with 
American profile 

3 

3 

1 

5 

2 

1 

2 

1 

6 

3 

27 

n=28 

percent of 
agreement 

42.9 

50.0 

11.1 

38.5 

100.0 

50.0 

28.6 

50.0 

66.7 

100.0 

45.0 
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Table 8-52 Summary of cultural continuity, the number of items where 
there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American pr'ofile 
by Primary Message System and by whole instrument for 
all students intermediate English proficiency 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. 8 i sexua 1 ity 

V. Territorial ity 

VI. Temporality 

VII. Learning 

VIII. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal resp. 
agrees with 
American profile 

2 

3 

2 

7 

1 

2 

1 

1 

8 

3 

30 

n=34 

Percent of 
agreement 

28.6 

50.0 

22.2 

53.8 

50.0 

100.0 

14.3 

50.0 

88.9 

100.0 

50.0 
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Table 8-53. Summary of cultural continuity, the number of items where 

there is a modal agreement between own culture perceptions 
of the Cultural Literacy Inventory and the American profile 
by Primary Message System and by~ole instrument for 
all students high English proficiency. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

I I I. Subsistence 

IV. 8; sexua 1 ity 

V. Territoriality 

VI. Temporality 

VII. Learning 

VI II . Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of ltems 
where modal resp. 
agree with 
American profile 

3 

3 

'J 
'OJ 

6 

1 

2 

2 

9 

2 

32 

n=58 

percent of 
agreement 

42.9 

50.0 

33.3 

46.2 

50.0 

100.0 

28.6 

50.0 

100.0 

66.7 

53.3 
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Table 8-54. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for 
all students low English proficiency. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

I I I. Subsistence 

IV. Bisexuality 

V. Territoriality 

VI. Temporality 

VII. Learning 

VI II. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of items 
where modal 
responses were 
greater than 50% 

3 

2 

5 

5 

1 

2 

4 

1 

8 

2 

33 

n=28 

percent of 
mod a 1 resp. 
gr. than 
50 percent 

42.9 

33.3 

55.6 

38.5 

50.0 

100.0 

57.1 

50.0 

88.9 

66.7 

55.0 
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Table 8-55. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for 
all students intermediate English proficienSl. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

I I I. Subsistence 

IV. Bisexuality 

V. Territorial ity 

VI. Tempora 1 i ty 

VI I. Learning 

VIII. Play 

IX. Defense 

X. Exploitation 

'wHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number or ltems 
where modal 
responses were 
greater than 50% 

2 

4· 

3 

5 

2 

2 

1 

2 

6 

28 

. n=34 

percent of 
moda 1 resp. 
gr. than 
50 percent 

28.6 

66.7 

33.3 

38.5 

100.0 

100.0 

14.3 

100.0 

66.7 

33.3 

46.7 
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Table B-56. Summary of group homogeneity, the number of items where 
there is a modal response greater than fifty percent for 
the Cultural Literacy Inventory--own culture perceptions by 
Primary Message System and by whole instrument for 
all students high English proficiency. 

Primary Message 
System (PMS) 

I. Interaction 

II. Association 

III. Subsistence 

IV. B i sexua 1 ity 

V. Territoriality 

VI. Temporality 

VII. Learning 

VIII. Play 

IX. Defense 

X. Exploitation 

WHOLE INSTRUMENT 

Number 
of items 
in PMS 

7 

6 

9 

13 

2 

2 

7 

2 

9 

3 

60 

Number of ,tems 
where modal 
responses were 
greater than 50% 

0 

4 

2 

5 

0 

3 

2 

.4 

1 

22 

n=58 

percent of 
moda 1 resp. 
gr. than 
50 percent 

00.0 

66.7 

22.2 

38.5 

00.0 

50.0 

42.9 

100.0 

44.4 

33.3 

36.7 
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C L I AMERICAN CELl. CELL CELl. CELL CELL CELL 
.Q!JES.!.~~ N~~ _____ 'yRf!J.'~::'i __ !_~-.::-_.! __ ._N ~_~ ___ l!..-=- 3 J - 1 J - 2 J - 3 -------

R % R % R % R % R % R % 4 _________________ 

1 2 2 85 2 75 2 65 1 45 2 55 2 55 
L 4 4 5!.>. It 65 2 50 2 60 2 80 2 80 
3 4 4 70 4 90 4 80 4 65 4 70 4 70 
4 1 2 70 2 65 2 70 1 50 4 60 1 45 
5 , 

4 40 1 30 4 45 4 65 4 55 4 65 q 

6 2 4 45 4 55 1 45 4 5~ 4 35 4 65 
7 2 2 40 5 65 5 45 3 35 2/3 25 5 35 
8 2 3 50 3 45 3 60 2 60 2 45 2 40 
9 1 1 40 3 35 3 45 1 50 1 75 1 45 

10 3 1 60 1 90 1 55 3 75 3 60 3 80 
H 4 4 50 4 55 4 60 5 50 5 45 5 ItS 
12 3 3 50 3 45 .3 45 3 50 3 50 3 80 
13 4 4 80 4 90 4 70 4 95 4 90 4 95 
14 3 1 65 1/3 40 1 50 4 55 4 65 4 40 
15 3 1 65 1 1,5 1/3 35 1 40 1 60 1 35 
16 2 1 65 1 55 2 30 2 50 2 60 2 45 
17 2 3 45 3 50 3 60 5 40 3 40 2 35 
18 3 4 55 1/4 45 1 45 4 35 3 55 3 40 
19 5 5 70 5 60 5 35 .3 35 3 ItO 5 65 
20 3 2 45 4 50 2 45 5 60 1 40 2 35 
21 2 4 35 4 45 3 40 5 50 5 45 5 30 
22 2 4 25 3 30 2 30 2 80 2 90 2 80 
23 3 S 50 5 55 5 45 5 60 5 35 5 40 
24 5 4 55 4 80 4 50 I. 55 L~ 60 4 70 
25 2. 1 55 1 35 . 75 2 50 2 1.5 1 35 .1 

26 I. I, 80 4 85 4 9S 4 90 4 75 4 85 
27 3 2 50 2 65 3 45 5 65 5 50 2 55 
28 3/5 1 30 2/3 25 1 25 1 35 1/5 35 4/5 25 

N 
29 2 2 80 2 80 ? 80 2 70 2 65 2 75 <Xl .. 

0 
30 1 3 65 3 70 3 65 1 50 1 70 1 65 



C L I AHERICAN CELL CELL CELL CELL CELL CELL 
!:l!!..ESTION NO. PROFILE M - 1 M - 2 M - 3 J ~ 1 J - 2 J - 3 

R % R % R % R % R % R % 

31 3 3 90 3 90 3 85 3 90 3 80 3 85 
32 5 5 85 5 85 5 75 5 85 5 90 5 95 
33 3 3 35 3 45 1 40 5 45 5 75 5 60 
34 2 1 95 1 90 1 100 1 95 1 90 1 85 
35 3 1 60 1 70 1 85 1/3 40 3 40 3 65 
36 3 2 60 2 80 2 55 2 70 1 . 40 1 50 
37 3 3 40 3 35 3 45 2 80 2 60 2 80 
38 3 3 35 3 55 3 50 3 35 3 35 2 35 
39 3 5 75 5 40 5 35 3 75 3 45 3 60 
40 3 3 60 3 65 3 75 3 '~5 4 35 3/4 30 
'*1 1 1 55 J 65 1/5 35 5 50 I 60 1 50 
42 1 1 40 1 35 3 30 5 40 3 40 3 35 
43 3/5 4 6~ 4 80 4 40 3 100 3 80 3 75 
44 4 4 80 4 60 4 50 4 100 4 90 4 100 
45 4 4 65 4 60 4 70 " 35 2 55 4 30 
46 5 5 60 I. 65 4 55 1 70 1 85 1 65 
47 4 2 95 2 85 2 90 4 70 4 100 4 95 
48 5 2 95 2 90 2 75 2 95 2 95 2 95 
49 I 1 80 2 65 2 65 1 70 1 75 1 65 
50 5 5 45 0;: 40 5 40 3 55 3 55 3 35 -' 

51 2 1 70 1 75 1 75 2 50 2 40 5 35 
52 5 5 45 2/5 40 .2 30 5 75 5 65 5 70 
53 5 3 45 3 40 3 35 1 65 1 60 1 60 
54 1/5 5 60 1 45 1 60 5 80 5 55 5 60 
55 2 2 60 2 65 2 40 1 50 1 S5 2 45 
56 5 2 1.5 2 45 1 45 2 40 2/5 30 2 40 
57 4 2 45 2 40 2 50 4 80 4 75 4 70 
58 5 1 65 1 50 1 40 3 50 I 25 2/3 30 
59 5 1 40 ]/5 35 5 45 I 95 1 85 I 70 N 

co 
60 1 1 80 1 80 1 65 1 60 1 55 1 65 ..... 
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C L I AMERICAN CELL CELL CELL CELL CELL CELL 
QUESTION NO. PROFILE M - 1 l-1 - 2 M - 3 .T - 1 J - 2 J - 3 

R % R % R % R % R % R % -----
1 2 1/2 45 1 65 2 40 1 45 1 60 1 60 
2 4 4 80 I. 65 4 50 4 85 2/4 1,5 4 65 
3 4 4 50 5 50 4 45 4 40 5 50 5 70 
4 1 1 40 1 35 1 75 1 50 2 45 1 55 
5 4 4 70 4 60 4 55 4 7U 4 65 4 75 
6 2 2 40 'l 55 2/3 45 2 35 2 65 2 60 , 
7 2 2 30 5 55 2 60 3 40 2 25 2/5 35 
8 2 1 70 1 50 1 75 2 60 2 80 2 55 
9 1 1 80 1 85 1 85 1 70 1 90 1 90 

10 3 3 60 3 70 3 70 3 65 3 55 3 80 
11 4 1 40 5 35 1 45 5 35 5 50 4 40 
12 3 3 50 3 55 3 50 3 35 4 45 3 60 
13 4 4 80 4 80 4 95 4 80 4 90 4 90 
14 3 4 45 4 45 4 45 1/4 45 4 60 1 35 
15 3 1 45 4 30 1 40 1 60 1 45 1 40 
16 2 1 80 1 65 1 45 2 45 2/5 35 1/2 40 
17 2 1 65 1 50 1 25 5 50 2 55 2 45 
18 3 4 45 3 45 3 60 3 40 3 55 3 45 
19 5 5 65 5 55 5 65 4 30 3 35 5 40 
20 3 2/4 30 4 30 2 35 5 55 5 45 5 35 
21 2 3 40 4 45 2 40 5 50 5 50 5 50 
22 2 I. 30 4 45 4 45 2 75 2 90 2 85 
23 3 3/5 35 5 45 3 50 5 45 5 50 5 40 
24 5 5 1,0 5 65 4 40 5 40 5 45 4 70 
25 2 1 35 1 30 2 45 1 50 1 40 1 55 
26 4 3 80 3 90 3 80 4 50 3 50 3 55 
27 3 3 50 3 60 3 85 5 70 5 60 5 65 
28 3/5 5 25 5 30 5 30 4 40 5 35 4 25 
29 2 2 85 2 80 2 90 2 55 2 75 

N 
70 2 00 

30 3 
w 

1 3 35 35 1 40 1 50 1 60 1 50 



C L I AMERICAN CEJ.J. CELL CELL CELL CELl. CELL 
.Q!!F.STION NO. PROFILE M - 1 M - 2 M - 3 J - 1 J - 2 J - 3 

R % R % R % R % R % R % 

31 3 3 75 3 55 3 60 3 70 3 1.5 3 80 
32 5 5 80 5 90 5 70 5 55 1 55 5 65 
33 3 3 55 3 50 3 60 3 65 3 75 3 65 
34 2 2 35 2 70 2 80 1 55 1/2 35 2 50 
35 3 3 30 4 35 4 45 4 55 4 65 4 70 
36 3 2 35 4 55 2 40 2 45 4 50 2/4 40 
37 3 2 55 3 40 3 50 2 80 2 55 2 55 
38 3 3 50 3 30 3 55 2 40 3 35 2/3 35 
39 3 5 80 5 55 5 70 3 65 3 45 3 65 
40 3 3 45 3 45 4 40 3 50 3 40 5 40 
41 1 1 1.5 1 70 5 50 5 60 1/5 45 5 50 
42 1 1 45 I 45 3/5 20 5 40 1 35 1/3 25 
43 3/5 4 45 4 40 3 '.5 2 45 1/2 30 2/3 30 
44 4 4 80 4 70 4 80 I. 95 4 65 4 85 
45 4 4 55 4 25 2/3 25 5 30 1 30 3 35 
46 5 5 70 5 55 4/5 1.5 4 50 5 40 1/5 45 
47 4 4 55 4 85 4 75 4 70 4 80 4 90 
48 5 2 75 2 60 2 60 2 75 2 60 2 75 
1.9 1 1 85 1 80 1 75 1 80 1 85 1 85 
50 5 5 1,5 5 45 5 50 1 30 3 35 1 35 
51 2 5 40 5 45 5 40 5 45 5 55 5 40 
52 5 1 60 1 40 1 70 2 45 5 55 5 40 
53 5 3 45 1 35 3 45 1 50 1 50 1 40 
54 1/5 5 60 5 1.0 5 55 5 80 5 55 5 55 
55 2 2 50 2 65 1 35 1 50 1/2 35 2 40 
56 5 1 40 1 45 1 40 1/5 30 2 1,0 4 40 
57 4 4 45 4 50 4 75 4 70 4 55 4 80 
58 5 1 50 1 50 1/4 35 3 45 3 35 1 30 
59 5 I 45 1 30 1 45 1 80 1 70 1 80 N 

60 1 1 80 1 65 1 80 1 1,5 4 35 1 50 ex> 
~ 



REFERENCES 

Adler, Peter S. Culture Shock and the Cross-Cultural Learning 
Experience. in Daniel Hoopes (ed.), Readings in Intercultural 
Communication-Vol. II. Pittsburg: ~egionar Council for Inter
national Education,-r972, pp. 6-19. 

Al-Khedaire, Khedair Saud. Cultural Perception and Attitudinal 
Differences Among Saudi Arabian Male College Students in the 
United States. Unpublished doctoral dissertation, University 
of Arizona, Tucson, 1978. 

Alpha List of Foreign Students in Academic Programs. Tucson: 
UniverSTty of Arizona Office ortheDean of Admissions and 
Records, 1982. 

Antler, Lawrence. Correlates of Home and Host Country Acquaintanceship 
Among Foreign Medical Residents in the United States. The Journal 
of Socia~ Psychology, Vol. 80, 1970, pp. 49-57. 

Bandura, Albert and Richard H. Walters. Social Learning and Personality 
Development. New York: Holt, Rinenart an"ClVfinston~963-.----

. Social Learning Theory. Englewood Cliffs, N.J.: Prentice 
---;-;Ha~lrrl-, 1977.- ------ ---

Beals, Ralph L. The Mexican Student Views the United States. The 
Annals of the American Academy of Political and Social Science, 
Septeniher 1954-;p"j).108-115. -. - --

and Norman D. Humphrey. No Frontier to Learning: The 
~M-ex~i-can Student in the United States. Minneapolis: The University 
of Mi nnesota Press ,1957.--

Becker, Tamar. Patterns of Attaudinal Changes Among Foreign Students. 
American Journal of Sociology, Vol. 73, January 1968, pp. 431-42. 

. Cultural Patterns and Nationalistic Commitment Among 
-----Fo-r-e~ign Students in the United States. Sociology and Social 

Research, Vol. 55, July 1971, pp. 467-81. - ---

Benedict, Ruth. The Chrysanthemum and the Sword: Patterns of Japanese 
Culture. Boston: Roughton MiTfTinlto., 1946. -----

Bennett, John, Herbert Passin and Robert McKnight. The Japanese 
Overseas Student. Institute of International Education News 
Bulletin, Vol. 31, NO:~~anuary, 1956) pp. 30-34. 

285 



286 

, and Robert McKnight. Misunderstandings in Communication 
------~Be~t~w~een Japanese Students and Americans. Social Prob1ems, Vol. 3, 

No. 4 (April 1956) pp. 243-256. 

Bennett, John, et. al,. In Search of Identity: The Japanese Scholar 
in America and Japan--. M1nneapOTis: The Univers1ty of Minnesota 
Press, 1958-.-

Bock, Phillip. Culture Shock. New York: Alfred A. Knopf, 1970. 

Bridgers, Furman A. and George Hall. Reeort on Predeparture 
Orientation in Latin America. Wash1ngto"7 D.C.: Nat10nal 
Assoc1at10n TOr Foreign Student Affairs, n.d. 

Brislin, Richard W. and Paul Pederson. Cross-Cultural Orientation 
Programs. New York: Gardner Press, 1976. 

Chang, Hwa Bao. Attitudes of Chinese Students in the United States. 
Sociology and Social Research, Vol. 58, No.1, pp. 66-77. 

Chilcott, John H., Norman C. Greenberg and Herbert Wilson (eds.). 
Readings in Sociocultural Foundations of Education, California: 
Wadsworth-and Company, 1968. --

Coelho, George V. Changing Images of America: A StFdY of Indian 
Students' Percept10n. G1encoe--, I111no1s: The ree-Vress, 1958. 

Cole, Michael and Sylvia Schribner. Culture and Thought. New York: 
Alfred A. Knopf, 1974. 

Combs, Arthur and Donald Snygg. Individual Behavior: A Perceptual 
Approach to Behavior. New YorK: Harper and RoW, I959. 

Cowan, Susie. Enalish Proficiency and Bicultural Attitudes of 
Japanese Stu ents. Tokyo: The-Ta1shukan Publ1sh1ng Company, 1968. 

Crabbs, Richard F. and Frank Holmquist. United States Higher 
Education and World Affairs: A P>~rt1ally Annotated S1bliography. 
New York: ~aeger pufil1shers,-1967. 

Das, Ajik. International Students: Untapped Resource for Psychologicai 
Education. Unpublished paper presented at the New Orleans 
American Personnel and Guidance Association Convention, April 7-11, 
1974. 



\ " 

287 

Davidson, Oluf Mejer. Visiting Scandinavian Students at the University 
of Wisconsin in 1952-54: A Study in Cross-Cultural Education. 
Unpublished doctorai dissertation, University of Wisconsin, 
Madison, 1956. 

Davis, James F. Cultural Perspective of Middle Eastern Students in 
the United States. Middle Ea~ Journal, Summer 1960, pp. 256-264. 

. The Two-Way Mirror and the U-Curve: America as Seen by 
-----rurkfsh Students Returned Home. Sociology and Social Research, 

Vol. 56, Oct. 1971, pp. 29-43. -- ---

Deutsch, Steven E. International Education and Exchange. Cleveland: 
The Press of Case Western-lfeserve On;verslty~l~ 

Dinham, Sarah M. Exploring Statistics: An Introduction for Psychology 
and Education-.-MOnter"ey, CalTf'ornia: Brocik-s and COIePuoITsliTng
CompanY-:-1976. 

Du Bois, Cora. Forei~ Students and Higher Education in the United 
States. WaSFilngton D.C.: American Louncn-onE"ducatlOn-, 1956. 

El-Banyan, Abdullah. Cross-Cultural Education and Attitude Change: A 
Study of Saudi Arabian Students in the United States. Unpublished 
doctoral dissertation, North Carolina State University, Raleigh, 
1974. 

Essien, Ignatius M. An Investigation of the Interaction, Perception 
and Attitude of Male Nigerian Students Toward the United States. 
Unpublished doctoral dissertation, Kansas State University, 
Manhattan, 1975. 

Fahrlander, Rebecca Sue. Social Participation and Adjustment of 
Foreign Students at the University of Nebraska-Lincoln. 
Unpublished doctoral dissertation, University of Nebraska-Lincoln, 
1980. 

Featherston, Jo A., Jane M. Gillespie and Herbert Wilson. Cultural 
Literacy Laboratory Workbook. Mimeograph at the Universlty of 
AriZona; Tucson, Ai; zona, 19"72. 

Ferguson, George A. Statistical Analysis in Psychology and Education. 
New York: McGraw-Hill, 1976. -. -

Forstat, Reisha. Adjustment Problems of International Students. 
Sociology and Social Research, Vol. 36, No.1, 1951, pp. 25-30. 



Fulbright ~ct 1946. Public Law 584, 60 Stat 754, 1946. 

Fulbright··Hays Act 1961. Public Law 87, 75 Stat 527, 1961. 

288 

Gandhi, Rajnikant S. Some Contrasts in the Foreign Student Lifestyle. 
Intern~tional Journal o~ Contemporary Sociology, Vol 9, 
January, 1972, pp. 34-43. 

Gay, L.R. Educational Research: Competencies for Analysis and 
Ap~lication. Columbus: Chas. and Merrill-PUblishing Company, 
19 6. 

Gezi, Kalil I. Education in Comparative and International Perspectives. 
New York: Holt, Rinehart and Winston:-1972. 

Gillespie, Alice Jane Martling. Construction of Cognitive Maps in 
Selected Educational Settings. Unpublished doctoral dissertation, 
University of Arizona, Tucson, 1976. 

Good, H.G. A History of Western Education. New York: The MacMillian 
Company~ 1960. --

Goodenough, Ward. Cooperation in Change. New York: Russell Sage 
Foundation, 1963. -

Goodman, Mary Ellen. Values, Attitudes, and Social Concepts of 
Japanese and American Children. American Anthropologist, Vol. 
59, 1957, pp. 979-999. 

Gorer, Geoffrey. Themes in Japanese Culture. in Douglas G. Haring 
(ed.) Personal Character and Cultural Milieu. Syracuse: Syracuse 
University Press, 1949, pp:-273-290. 

Gugliemo, Hector. Rights and Obligations of Foreign Students 
in an American University. Unpublished doctoral dissertation, 
University of Arizona, Tucson, 1967. 

Hall, E.T. The Silent Language. Greenwich, Connecticut: Fawcett 
Publications, 1959. 

. The Hidden Dimension. Garden City, New York: Doubleday 
---an-d~Company, 1966. 

Beyond Culture. New York: Doubleday and Company, 1976. 

Haring, Douglas G. Japanese National Character: Cultural Anthropology, 
Psychoanalysis, and History. Yale Review, Vol. 42, No.3 (Spring. 
1953), pp. 375-92. 



Henry, Jules. A Cross-Cultural Outline of Education. Current 
Anthropology, Vol. 1, 1960, pp. 267-305. 

____ . Culture Against Man. New York: Random House, 1963. 

Hilgard, Ernest R. and Richard C. Atkinson. Introduction to 
Psychology. New York: Harcourt Brace, 1967. 

Honigman, John J. Culture and Personality. New York: Harper and 
Brothers, 1954. 

289 

Hull, William Franklin. The Influence of a Random Sample of 
International Students upon American Students in a Sensitivity 
Group Experience. Unpublished doctoral dissertation, Pennsylvania 
State University, University Park, 1970. 

Humphrey, Norman D. The Mexican Image of Americans. The Annals of the 
American Academy of Political and Social Science, September I95~ 
pp. 116-125. - ------

Jammaz, A.I.A. Saudi Students in the United States: A Study of 
Their Adjustment Problems. Unpublished doctoral dissertation, 
Michigan State University, Lansing, 1972. 

Kagitcibasi, Cigdim. Cross-National Encounters: Turkish Students in 
the United States. International Journal of Intercultural 
Relations, Vol. 2, Summer 1978, pp. 141··160.-

Kaplan, David and Charles A. Manner. Culture Theory. New Jersey: 
Prentice-Hall, 1972. 

Kiell, Norman. Attitudes of Foreign Students. Journal of Higher 
Education, Vol. 22, No.4, April 1951, pp. 188-197.-

Klein, Marjorie H. Overview: Adaptation to New Cultural Environments, 
Unpublished ERIC paper, 1977. 

Kluckhohn, Clyde. Mirror for Man. New York: McGraw-Hill, 1949. 

. Culture and Behavior. New York: The Free Press of 
--7':'Glr:e:-::n7coe, 1962. -

Kneller, George F. Educational Anthropology. New York: John Wiley 
and Sons, 1965. 

Kumagai, Fumie. The Effects of Cross-Cultural Education on Attitudes 
and Personality of Japanese Students. Sociology of Education, 
Vol. 50, 1977, pp. 40-46. 



290 

Lambert, Richard and Marvin Bressler. Indian Students and the 
United States: Cross-Cultural Image. The Annals of the American 
Academy of Political and Social Science~eptember-r9~ pp. 62-70. 

. The Sensitive Area Complex: A 
--""'C'":"'o~nt~r~i'"l:'b~uT"t ,~' o~n-rto-::--:lt:-r:h-e-"T"'n:-:e"""o~r-y~o~f'""""7<"Gu· i ded Cu lture Contact. The 

American Journal of Sociology, Vol. 55, No.6, May 1955:!pp. 
583-592. -

. Indian Students on an American 
--""'C~am~p-:-u-:s-.---;M"-:i~n-n-:-ea:-:p:-:o'l~i-s-: --;;Ur--'n'Ti v~e:-:-r:-:-s"Ti ty of Mi nnesota Press ,-r956. 

Levinson, Daniel J. Authoritarian Personality and Foreign Policy. 
Journal of Conflict Resolution, Vol. 1, No.1, pp. 37-47. 

Linton, Ralph. The Study of Man. New York: Appleton-Century-Crofts, 
1936. - ---

--;;---.r. The Cultural Background of Personality. New York: 
Appleton-Century-Crofts, 1945. -

The Jree of Cult,ure. New York: Vintage Books, 1955. 

Lysgaard, Sverre. Adjustment in a Foreign Society: Norwegian 
Fulbright Grantees Visiting the United States. International 
Social Science Bulletin, Vol. 7, No.1, 1955, pp. 45-51. 

Markham, James W. International Images and Mass Communication 
Behavior. Iowa City: University or-Towa, School of Journalism, 
1967. 

Melendez-Craig, Mario. A Study of the Academic Achievement and Related 
Problems Among Latin American Students Enrolled in the Major Utah 
Universities. Unpublished doctoral dissertation, Brigham Young 
University, Provo, 1970. 

Metraux, Guy S. Cross-Cultural Education Through the Ages. 
International School Science Bulletin, Vol. 8, No.4, 1956, 
p. 582. 

Mills, Richard C. Narrow is the Road. Los Angeles: Harbor House 
Publishers, 1963. - ----

Morris, Richard T. National Status and Attitude of Foreign Students. 
Journal of Social Issues, Vol. 12, No.1, January 1956, pp. 20-25. 

. The Two-Way Mirror. Minneapolis: The University of 
--n-M,"-'n-n-esota Press, 1960. 



291 

Murdock, George Peter. Outline of World Cultures. New Haven, Conn.: 
Human Relations Area Files,-r963. 

Oberg, Kalvero,. Culture Shock and the Problem of Adjustment to New 
Cultural Environments. Readings in Intercultural Communication
Vol. II. Daniel Hoopes (ed.). Pittsburg: Regional Council 
lOr International Education, 1972. 

Opara-Nadi, Bernadette Ego. The Relationship of Authoritarianism and 
Dogmatism to Cognitive Style Among American and Third World Foreign 
Students. Unpublished doctoral dissertation, University of 
Chicago, 1980. 

Parke, Ross D. (ed.). Recent Trends in Social Learning Theory. 
New York: Academic Press, 1972.--

The Reader's Digest Treasury of Modern Quotations. Editors of 
--- Reader1s Digest. New YorK: Reade~igest, 1975. 

Rhinesmith, Stephen H. and David S. Hoopes. The Learning Process 
in an Intercultural Setting. Readings in Intercultural Communi
cation-Vol. II. Daniel Hoopes (ed.). PTttsburg: Regional 
Council for Tnternational Education, 1972. 

Rokeach, Milton. The Open and Closed Mind. New York: Basic Books, 
1960. 

Ruscoe, Gordon. Latin American Students in United States Colleges 
and Universities. Washington, D.C.:--National~ociation for 
Foreign Student Affairs, 1968. 

Selltiz, Clair, et. al. Attitudes and Social Relations of Foreign 
Students in the United States.~inneapolis: The UnTversity-of 
MinnesotalPress, 1963. 

Sewell, William H. and Oluf M. Davidson. The Adjustment of 
Scandinavian Students. The Journal of Social Issues, Vol. 12, 
No.1, 1956, pp. 9-19. ---

Smith-Mundt Act 1948. Public Law 102, 62 Stat 6, 1948. 

Sofola, Johnson Adeyemi. American-Processed Nigerians: A Study of the 
Adjustment and Attitudes of the Nigerian Students in the United 
States of America. Unpublished doctoral dissertation, American 
University, Washington, D.C., 1967. 

Spaulding, Seth, et. al. The World's Students in the United States. 
New York: Praeger PuDITshers, 1976. ----



Spindler, George D. (ed.). Education and Culture. New York: Holt 
Rinehart and Winston, 1963. 

292 

. Education and Cultural Process: Toward an Anthropology 
---of"'--;:E:-rducation. New York: Holt, Rinehart and Winston, 1974. 

Triandis, Harry C., et. al. The Analysis of Subjective Culture. 
New York: John Wiley anoons. -:I"97L-. 

Tijoriwala, Sudha Anilkumar. A Pre-embarkation Orientation Program for 
Inidan Nationals Planning Higher Education in the United States. 
Unpublished doctoral dissertation, University of Arizona, Tucson, 
1966. 

UNESCO Statistical Yearbooks. Paris: United Nations Educational, 
Scientific and~tura' Organization, 1963-1981. 

Veroff, Joseph. African Students in the United States. The Journal of 
Social Issues, Vol. 19, No. 19, July 1963, pp. 48-60--.--

Wallace, Anthony F.C. Culture and Personality. New York: Random 
House, 1970. 

Wheeler, W.R., Henry H. King and Alexander B. Davidson (eds.). The 
Foreign Student ~ America. New York: Association Press, 1]25. 

Williams, D.A. A Surge of Foreign Students. Newsweek, Vol. 99, 
No. 20, May 17, 1982, pp. 71-73. 

Wilson, Herbert B. Cultural Literacy Inventory. McGill Journal of 
Education, Vol. 9, No.1, Spring 1974 (a), pp~~5. 

. Value Shock--A Block to Cross-Cultural Communication. 
--T"AAIr.'S~C=D 1974 Yearbook, Tempe, Arizona. 

Yieh, Tsung Kao. The Adjustment Problems of Chinese Graduate Students 
in American UnTVersities. Chicago: university of Chicago Press, 

1"9"34. 

Zadeh, Farrabi Ali. The Impact of Socia-cultural Factors on the Middle
Eastern Students in the United States. International Education 
and Cultural Exchange, Winter 1970, pp. 82-94. 


