
A descriptive analysis of the content in three basal readers

Item Type text; Dissertation-Reproduction (electronic)

Authors Smith, Barbara Desrosier

Publisher The University of Arizona.

Rights Copyright © is held by the author. Digital access to this material
is made possible by the University Libraries, University of Arizona.
Further transmission, reproduction or presentation (such as
public display or performance) of protected items is prohibited
except with permission of the author.

Download date 24/05/2023 20:52:12

Link to Item http://hdl.handle.net/10150/185538

http://hdl.handle.net/10150/185538


INFORMATION TO USERS 

This manuscript has been reproduced from the microfilm master. UMI 

films the text directly from the original or copy submitted. Thus, some 
thesis and dissertation copies are in typewriter face, while others may 

be from any type of computer printer. 

The quality of this reproduction is dependent upon the quality of the 
copy submitted. Broken or indistinct print, colored or poor quality 
illustrations and photographs, print bleedthrough, substandard margins, 
and improper alignment can adversely affect reproduction. 

In the unlikely event that the author did not send UMI a complete 
manuscript and there are missing pages, these will be noted. Also, if 

unauthorized copyright material had to be removed, a note will indicate 
the deletion. 

Oversize materials (e.g., maps, drawings, charts) are reproduced by 

sectioning the original, beginning at the upper left-hand corner and 
continuing from left to right in equal sections with small overlaps. Each 
original is also photographed in one exposure and is included in 

reduced form at the back of the book. 

Photographs included in the original manuscript have been reproduced 
xerographically in this copy. Higher quality 6" x 9" black and white 
photographic prints are available for any photographs or illustrations 
appearing in this copy for an additional charge. Contact UMI directly 
to order. 

U·M·I 
University Microfilms International 

A Bell & Howell Information Company 
300 North Zeeb Road. Ann Arbor, M148106-1346 USA 

313/761-4700 8001521-0600 





Order Number 913686'1 

A descriptive analysis of the content in three basal readers 

Smith, Barbara Desrosier, Ph.D. 

The University of Arizona, 1991 

U·M·I 
300 N. Zccb Rd. 
Ann Arbor, MI 48106 





A DESCRIPTIVE ANALYSIS 

OF THE CONTENT IN THREE BASAL READERS 

by 

Barbara Desrosier Smith 

A. Dissertation Submitted to the Faculty of the 
DEPARTMENT OF LANGUAGE, READING, AND CULTURE 
In Partial Fulfillment of the Requirements 

For the Degree of 
DOCTOR OF PHILOSOPHY 

In the Graduate College 
THE UNIVERSITY OF ARIZONA 

199 1 



THE UNIVERStTY OF ARIZONA 
GRADUATE COLLEGE 

As members of the Final Examination Committee, we certify that we have read 

the dissertation prepared by Barbara Desrosier Smith 

entitled A DESCRIPTIVE ANALYSIS OF TH~ CONTENT IN THREE BASAL READERS 

2 

and recommend that it be accepted as fulfilling the dissertation requirement 

for the Degree of Doctor of Philosophy 

6/6/91 
Date 

William J. Valmont 

~.3~~\M' S ct(~ 6/6/91 

Wilbur S. ~ 

~hOrt 
Date 

6/6/91 
Date 

Date 

Date 

Final approval and acceptance of this dissertation is contingent upon the 
candidate's submission of the final copy of the dissertation to the Graduate 
College. 

I hereby certify that I have read this dissertation prepared under my 
direction and recommend that it be accepted as fulfilling the dissertation 
requirement. 

k-~b~~ 
Dissertation Director - William J. Valmont 

6/6/91 
Date 



3 

STATEMENT BY AUTHOR 

This dissertation has been submitted in partial 
fulfillment of requirements for an advanced degree at the 
University of Arizona and is deposited in the University 
Library to be made available to borrowers under rules of the 
Library. 

Brief quotations from this dissertation are allowable 
without special permission, provided that accurate 
acknowledgment of sources is made. Requests for permission 
for extended quotation from or reproduction of this manuscript 
in whole or in part may be granted by the head of the major 
department or the Dean of the Graduate College when in his or 
her judgment the proposed use of the material is in the 
interests of scholarship. In all other instances, however, 
permission must be obtained from the author. 

SIGNED: 



To my family, all of whom supported me 

in myriad ways. 

4 



5 

ACKNOWLEDGEMENTS 

I would like to express my appreciation to Dr. William 

Valmont, Chairman of my committee, for his help and 

understanding throughout this study. 

I would like to thank Dr. Wilbur Ames for his 

encouragement and support as a member of my committee. 

I would like to thank Dr. Kathy Short for her knowledge 

and serving on my committee. 

I would like to express my gratitude Mrs. Glenda Roop, 

the librarian at E. C. Nash Elementary School, for her special 

efforts to help me find material and find ways to uncover 

information. 

I would like to express my appreciation to all the 

librarians in Amphitheater School District, the Tucson Public 

Library, and the Inter Library Loan Office at the University 

of Arizona, for helping me track down so much of the material 

I needed. 



TABLE OF CONTENTS 

Page 
LIST OF TABLES • · • • . . 8 

ABSTRACT 9 

CHAPTER 
I. INTRODUCTION. • • • • 11 

Background • • . • . . • . . • • 
Introduction • .•• .••. 
History of the Study • • • . • • • . 
Statement of the Problem • .•. 
Significance of the Study • • . 
Assumptions . • • . . . 
Delimitations . . . . • • . . • • 

· 11 
• • • • • 13 
• • • • • 17 
· . . . . 18 
· .. 19 
· . . . . 19 

• • 20 

II. REVIEW OF THE LITERATURE 22 

Material Written for the Basal . . • • . . . . 25 
Amount of Adapted Literature in Basal Readers. 26 
Comparisons of original and Adaptations . . . 29 
Comparisons of Original and Adapted 

Visual Displays . 
Literature Genre • . • • • • 
Writing Types . . • . . . . 

• • • 33 
· . 34 

37 
Summary . . . . . . . . . . . . . . . . . 39 

III. DESIGN OF THE STUDY • • 42 

IV. 

Procedure . . . . .. ... . . . 43 
Definition of Terms • • • . . • . . . . . . . 44 
Preparation Procedure • .. ••..... 50 
Questions I and II .• .•.... 52 

Research Questions Related to I and II . 54 
Questions III, IV, and IV • • . • . .. . 55 

Research Questions Related to III, IV, 
& IV . . . . . . • . . . . . . . 62 

Question VI ..• . • • . . • . • . . . . . . 64 
Research Questions Related to VI . . 65 

Question VII . . . . . . . . . .. .... 66 
Research Questions Related to VII . . . . 67 

Summary . . . . . . . . . . . 68 

ANALYSIS OF FINDINGS · · · · · 69 
Questions I . . · · · · · · · · · · · 70 
Question II · . · · · · · · · · · · · 71 
Question III . . · · · · · · · · · 75 
Question IV · . · · · · · · · · · · · 76 

6 



Question V • . • . • • 
Question VI .•••.•..•.•.• 
Question VII . . • • • . • . • • 
Summary . • • • • . • • . • . 

· 77 
• 82 
· 86 
· 87 

V. CONCLUSIONS AND RECOMMENDATIONS •.•••.. 90 
Statement of the Problem . • . 90 
Summary of Findings • • • . •. . 91 
Conclusions . • • • • . • • . • • . • . . 94 
Implications . • • •. ••.• 95 
Recommendations •• • • . • . . • • • ..100 
closing ••.•.••....•••••... 101 

APPENDIX A. TOTAL NUMERICAL CONTENT OF BASAL 
READERS BY LEVEL • • • • • • • . • • . • .103 

APPENDIX B. NUMBER TOTALS SUMMARY WRITTEN FOR THE 
BASAL OR TAKEN FROM OTHER LITERATURE SOURCES .104 

APPENDIX C. LEVELS AMOUNTS SUMMARY WRITTEN FOR 
THE BASAL OR TAKEN FROM OTHER LITERATURE 
SOURCES • . . . • • . . • • . • • . • . . . . 105 

APPENDIX D. LEVELS PERCENTAGE SUMMARY WRITTEN FOR 
THE BASAL OR TAKEN FROM OTHER LITERATURE 
SOURCES . . . • • • . • • • . . • . . . . . . 106 

APPENDIX E. AMOUNTS WITHOUT ADAPTATION TO TEXT OR 
VISUAL DISPLAY ........... . 

APPENDIX F. PERCENTAGES WITHOUT ADAPTATION TO 
OR VISUAL DISPLAY . . . . . • . . • . . 

APPENDIX G. AMOUNTS & PERCENTAGES WITHOUT 

.107 
TEXT 

.108 

ADAPTATION TO TEXT . • . . • • . . . •. .109 
APPENDIX H. AMOUNTS AND TYPES OF TEXT ADAPTATIONS .110 
APPENDIX I. PERCENTAGES AND TYPES OF TEXT 

ADAPTATIONS .• • • • . . . . . . . • . . . .112 
APPENDIX J. LEVELS AMOUNTS OF VISUAL DISPLAY 

ADAPTATION . . . • . . . • • . . • . . • . . .114 
APPENDIX K. LEVEL PERCENTAGES OF VISUAL DISPLAY 

ADAPTATION . . . . . . . . . . . . . . . . . .115 
APPENDIX L. LEVEL AND TOTAL IN EACH LITERATURE 

GENRE • • . • • . . . • • . • . . • • . . . .116 
APPENDIX M. LEVEL PERCENTAGES IN EACH LITERATURE 

GENRE • . . . • • . • • . • • . . • . • • . .118 
APPENDIX N. LEVEL AND TOTAL IN EACH WRITING STYLE .119 
APPENDIX o. LEVEL PERCENTAGES IN EACH WRITING 

STYLE • • • • • • • • • • • • . • • • 
APPENDIX P. SELECTION ANALYSIS PAGE • • . • 
SELECTED BIBLIOGRAPHY • . . • • • • . . 

. .120 

. .121 
• •.. 122 

7 



LIST OF TABLES 

Table Page 

1. Percentage of Material Written for the Basal, 
Taken from Other Literature Sources (Excerpt or 
Whole), or Not Located. • • • • • • • . .• . 70 

2. Literature from Other Sources Without Adaptations 
to Text or Visual Displays . . • •• .•... 75 

3. Literature Adapted from Other Sources · 76 

4. Percentage of Text Adaptation to Literature for 
Other Sources • • •• •••. . . 77 

5. Percentage of Visual Display Adaptations to 
Literature from Other Sourcese . . • . 

6. Literature from Other Sources with No Adaptations 

• 79 

to Text . . . . . . . . . . . . . . .. . 81 

7. Visual Display Adaptations to Literature from 
Other Sources, Non in Original versus Same 
Illustrator/New Illustrations . . . . . . . · 82 

8. Percentage of Each of the Types of Literature · 83 

9. Percentage Summary of Types of Writing . . . . · 86 

8 



9 

ABSTRACT 

Over the years there have been many criticisms of the 

contents of basal reading series. This study sought to 

describe the contents of basal readers by analyzing the 

student reading materials contained in the books for grades 

one, three, and five of three current basal readers, published 

by D.C. Heath, Houghton Mifflin, and Silver, Burdett, and 

Ginn. It determined the amount of material written for the 

basals and the amount of material originating in other 

literature sources. It also described the amount and types 

of adaptation to the text and visual displays in material that 

originated elsewhere. Further, it calculated the amount of 

material that was classified into each of seven literature 

genres and six writing types using number of selections, 

pages, and words as units of analysis. While other 

researchers have each investigated some of the points examined 

here, none has explored all and none has used all three units 

of analysis to describe the contents of basal readers. 

Each of the student reading selections was analyzed as 

to the number of pages and words and then classified into the 

following categories: written for the basal or taken from 

other literature sources, one of seven literature genres or 

an added reading instruction category, and one of six writing 

types. Material that had its origins outside the basal reader 

was located and compared to the basal version with notations 
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adaptations were classified into twenty two different types 

of text adaptation or six different types of visual display 

adaptation. 

While less than half of the reading material was created 

expressly for the basal readers,examined, most of the material 

from other literature sources was adapted in some way. The 

largest category of adaptation was deletions. Overall, while 

there were selections in each of the categories for literature 

genre and writing type, the distribution was uneven. For 

almost all of the points examined, individual differences were 

found among the three reading series and the grade levels in 

all of the means of analysis. 



Background 

CHAPTER I 

INTRODUCTION 

11 

Over the past ten years, many professionals, both at 

the college level and at the public school level, have said 

that the material in basal readers was not real literature 

(Bettelheim and Zelan, 1981; Goodman, 1986; Jensen, 1987), 

not good for brain development (McLendon, 1983a & 1983b), 

not good for children to read (Bettelheim and Zelan, 1981; 

Wilson, Anderson, & Fielding, 1986), and not good for 

teaching reading (Green, 1984; Goodman & Bird, 1984; Bracey, 

1986; Rothman, 1987). Numerous issues of the professional 

journals and magazines in the fields of reading, language 

arts, or English have included at least one article that 

discussed basal readers. Sometimes, whole issues are 

devoted to the subject. These articles range from the very 

negative to the definitely positive. On the negative 

extreme were articles like "Burn the Basals Week" (Fox, 

1990). In the middle ground was a statement by Goodman 

(1987), "If there are well-written stories in the basals, 

appropriate and relevant to your students, they'll be useful 

to you (teachers)." (p. 65) At the definitely positive 

extreme were Russavage, Lorton, & Millham (1985), Farr 

(1986), and Greenlaw (1990), who suggested that basal 

readers often contained a variety of good children's 

literature presented in a well-organized manner. 
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However, despite the criticisms, basals are still being 

widely used as source material for teaching reading (Bruce, 

1984). Aukerman (1981) estimated that basal readers are used 

in 80 to 90% of the elementary classrooms. More recently, 

Anderson, Hiebert, Scott, & Wilkinson, (1985) estimated that 

basals were used in 75 to 90% of the classrooms, and Rothman 

(1987) estimated nearly 90% of the classrooms. As Greenlaw 

(1990) pointed out, many classrooms are required to use 

basals. Nevertheless, in their book, On Learning to Read: 

The Child's Fascination with Meaning, Bettelheim and Zelan 

(1982) suggested that primer basal reading material was 

empty and bored children. Perrin (1982), in his response to 

the book, agreed with them completely. Anderson (1982) 

suggested that some publishers use "formula writers" (p. 13) 

to write stories for the basal, which makes the stories 

simpler and duller because of the simplification. Thomas 

(1987) also suggested that the basal reading materials were 

boring, meaningless, and bland because of the policy of 

making adaptations and using excerpts. Goodman (1988) also 

stated, " ... Most of what eventually winds up in the 

anthologies to be read by the pupils is either adapted or 

specially written for the purpose." (p.31) Frost (1982) 

disagreed with the above statements and contended that, 

while it might be true that some basal readers were boring 

and lifeless, it was not true of the one with which she was 

familiar. Aukerman (1981) said that the "largely bland, 
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nonsensical story lines ..• have been replaced with normal 

language patterns "(p.11) Farr (1982) suggested that 

the criticisms leveled at basal readers were out of date and 

stated: "Basals have become as good as tradebooks." (p. 15) 

These quotes and others represent the growing body of 

talk, often without research to support it, concerning the 

literature contained in basal reading series published for 

the teaching of reading. One of the issues of a journal 

that was devoted to discussions of basal readers was a 

publication of The Elementary School Journal. In the 

introduction to that issue, Chall (1987) said that she would 

like to have added a few other questions to what was 

discussed in that journal. Among the issues she would add 

would be an article on the "content and literary quality of 

the selections and one on the number and quality of the 

illustrations." (p. 245) The intent of this study was to 

respond to the quantitative part of that request. 

Introduction 

This descriptive study is important because it sought 

to determine the nature of the material that students are 

given to read in basal readers. This study is especially 

meaningful, given the above concerns and criticism. Another 

argument for this study's significance is that "basal series 

are what most children read today," (Bruce, 1984); 

therefore, data concerning the types and sources of basal 

reading material are also valuable. However, Douglass 



(1989) suggested that the general impression of today's 

basal readers is that the differences among the series are 

relatively minor. Thus, it is important to determine the 

content of various basal readers. Finally, this study is 

consequential because the materials used to teach reading 

actually do make a difference in how reading is taught and 

learned (MacGinitie, 1985). 

14 

It appears that many of the criticisms about basal 

reading series were frequently the result of concerns about 

how the series were used (Goodman, 1987, 1988, 1989; 

Goodman, Shannon, Freeman, & Murphy, 1988; Altwerger & 

Flores, 1989). While these may be legitimate criticisms, 

they were not the concern of this study. 

Also, critics complained that the reading material 

contained in basal reading series was not "real" literature 

(Bettelheim & Zelan, 1982; Goodman, 1986 & 1988; Goodman, et 

aI, 1988; Green & Olsen, 1986; Squires 1989). Some argued 

that much of the material was written specifically for the 

basal, which made it not authentic literature (Goodman, 

1988), and that basal selections did not use authentic 

language (Goodman, et al. 1988). Thus, this lack of 

"realness" or "authenticity" in the material in basal made 

the use of basal readers to teach reading questionable. 

Therefore, it was considered important to determine how much 

of the material is written specifically for the basal and 

how much is not. However, deciding the actual "realness" or 
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"authenticity" of the material that students read was beyond 

the scope of this study. 

Additional criticisms of basal readers have come from 

Bruce (1981), who thought that the range of unabridged story 

types was not extensive enough, and Simmons and Ammon 

(1987), who described the use of "primerese" in beginning 

basal reading series and concluded that it was detrimental 

to reading progress. Bettelheim and Zelan (1981, 1982) also 

addressed this issue and suggested that the content of 

beginning basal reading series material was boring and 

empty. As noted above, Perrin (1982), Anderson (1982), and 

Thomas (1987) agreed to varying degrees. In that same vein 

were the criticisms of material taken from other sources 

which has been rewritten or adapted for use in the reading 

series. Often it was assumed that the resulting basal 

reading material has been "dumbed down" to make it fit a 

specific readability level (Turner, 1988). However, 

although the issues of excerpts and adaptations were 

addressed in this study, readability was beyond its scope. 

It appears that there has been sUbstantial disagreement 

among authorities over the issue of the use and kinds of 

literature in basal reading series. Chall (1987) asserted 

that " ... we know that basal readers are, perhaps, the most 

effective way to improve student's reading achievement" (p. 

244). Williams (1981) noted that basal readers had improved 

their quality of literature over the years, meaning, 
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perhaps, that they had begun to use more material taken from 

other sources. Farr (1988) suggested that basal reading 

series contained "excellent stories, written by the best 

children's authors" (p.86). Greenlaw (1990) agreed with 

Farr that there was a variety of good children's literature 

and that it was "provided in an organized, sequential plan 

for the teaching of reading" (p. 33). McCallum (1988) 

decided that basal readers had changed and now contained 

good literature. 

Squire (1989), Russavage, et ale (1985), Turner (1988), 

and Cassidy (1987) discussed the relative merits and 

demerits of using basal reading series. While they directed 

most of their discussion toward the use of all the 

components of basal reading series, they all found varying 

degrees of value in using the student reading material. 

Squire suggested that it was valuable to use the basals 

because of the quality of the content and wide reading 

opportunities for students to process ideas. Russavage, et 

ale (1985) agreed that the variety of children's literature 

represented was valuable, but they thought the story content 

might be irrelevant to readers' backgrounds. On the other 

hand, Turner concluded that the stories were boring and that 

literature shouldn't be abridged or "dumbed down." However, 

she thought that the materials were good springboards for 

teaching story elements and writing. Farr (1988) agreed 

that the stories were useful for further literature study. 
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As early as 1981, Aukerman suggested that most of the basal 

readers have a wide variety of types of literature. Cassidy 

(1987) said that the value of using basal reading materials 

was in its content, which would expose students to different 

types of fiction and nonfiction that they might not find on 

their own. Turner (1988) agreed that basal readers included 

a wide variety of the kinds of literature that teachers want 

by a variety of authors. It seems logical that it also 

would be important to expose students to a wide variety of 

writing styles. 

Finally, Aukerman (1981) mentioned the artwork in basal 

reading series and judged it to be superb. He also stated 

that, in IImany instances, the artwork from the original 

editions of their works has also (sic) been reproduced." (p. 

11) Anderson (1982) suggested that the pictures had been 

improved and had "become more interesting than the texts." 

(p.13) 

Given the concern about the relevance of basals, the 

widespread use of basals, and the strong disagreement 

concerning the nature of the content of basals, it is 

important to determine objectively the actual content of the 

major basals reading series. 

History of the study 

Frequent exposure to the kinds of arguments presented 

above created an interest in the topic of basal reader 

contents. A pilot study comparing one basal reader's 
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version of one story with the original version (Smith, 

1989a), which indicated large numbers of changes in the 

basal version, increased concern about the true contents of 

basal readers. Examination of two other stories (Smith, 

1989b) at other levels within the same series with similar 

results established the final commitment to study the issues 

in depth. 

statement of the Problem 

The purpose of this descriptive dissertation was to 

answer the following questions about the material found in 

current basal readers. 

1. How much of the material was created 

specifically for the basal reader? 

2. How much of the material in basals was obtained 

from other literature sources? 

3. How much of the material originating in tradebooks 

or other literature sources was reprinted in the basals 

as it appeared in the original? 

4. How much of the material originating in trade books 

or other literature sources was adapted? 

5. What are the amounts of and types of adaptations 

made to selections that have been adapted? 

6. How much of the material in basals was classified 

into in each of seven literature genres: traditional, 

contemporary realistic fiction, fantasy and science 



fiction, biography, historical fiction, poetry, and 

nonfiction? 

7. How much of the material in basals was classified 

into each of six writing types: narrative, poetry, 

play, expository, biography, and hybrid? 

significance of the Study 

19 

While many studies have examined basal reading series 

from a wide variety of perspectives, few have examined the 

content in terms of a complete accounting of the amounts of 

material devoted to selections written for the basal versus 

amounts of material taken from other literature sources, the 

types of literature, and the types of writing. Even fewer 

have examined the basal versions and original versions of 

literature taken from other sources to determine the amounts 

and types of adaptations in the text or in the visual 

displays in the basal version. Finally, while some have 

used the number of selections as the unit of analysis, fewer 

have used the number of pages, and no one else has used the 

number of words in selections as a unit of analysis to 

determine accurately amounts of material in each of the 

above categories. 

Assumptions 

1. The three basal reader series analyzed were 

representative of the majority of the basal readers used by 

children in school. 

2. The levels examined reflect the series as a whole. 



3. Judgments by the author concerning categories of 

adaptations, genre, and writing style were accurate and 

objective. 

4. Appropriate original sources were traced. 

Delimitations 

20 

1. This study did not examine the coherence or readability 

of a selection that was used in the basal. If the selection 

was an adaptation of literature from another source, neither 

the original nor the adaptation was examined for coherence 

or readability. 

2. This study did not analyze the content of a selection to 

determine its literary value, because to do that would have 

required extensive discourse analysis and was not within the 

consideration of this study. 

3. This study was not a comparison of how reading material 

was treated now in basal reading series with how reading 

material was treated in the past. While that may be of 

interest, it was outside the scope of this study. 

4. This dissertation did not attempt to determine the 

validity of any or all of the criticisms leveled at basal 

readers. No judgment was made concerning the desirability 

of including more literature from other sources in basal 

readers. No judgment was made concerning the value of 

adapting or reprinting material exactly as it was in the 

original source. Finally, no judgment was made concerning 



the most desirable proportion of selections in each of the 

literature or writing style categories. 

21 
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Chapter II 

REVIEW OF THE LITEFATURE 

In an address to the International Reading Association 

in Boston, staiger (1968) quoted Jerome Wiesner, Dean of 

Science at the Massachusetts Institute of Technology, as 

having said, "We have actually entered a new era of 

evolutionary history, one in which rapid change is a 

dominant consequence. Our only hope is to understand the 

forces at work and to take advantage of the knowledge we 

find." Relating that comment to basal reading series, 

staiger also said, 

Change will continue to take place in basal 
readers .... The change of the past was an evolutionary 
one, in which gradual acceptance could be waited for. 
will gradualism in the adoption of new ideas in basal 
readers be possible in the era in which we now live? 
will the knowledge of the high speed technology which 
surrounds us--computer-assisted instruction, and t.v., 
for instance--permit the gradual adoption of new ideas 
into basal readers? Time alone will tell. At present, 
the educational market provides adequate profits for 
investments in major projects such as basal readers. 
will this also hold in five years? 

More than twenty-five years have passed since Staiger made 

his speech and reviewed the literature concerning the 

contents of basal readers. In that time, many changes have 

occurred. New copyrighted editions of basal reading series 

appear almost yearly. 

In that same speech, staiger (1968) also said that 

••. only during the last few decades has the evidence of 
research had a direct influence upon the content and 
methods used in basal reading programs. Studies of the 
interests of children were reflected in the Elson 
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Readers in 1909, which corresponded with the beginnings 
of research in reading. 

Even then, he found evidence that researchers were examining 

the contents of basal readers, and publishers were paying 

attention to the findings. 

In reviewing the old literature dating from 1890-1947, 

staiger found that the basal reader studies covered such 

topics as related content analysis or comparison (49), 

vocabulary analysis or comparison (59), the general 

treatment of basal readers (33), readability (8), the 

treatment of the physical characteristics of the readers 

(5), and interest characteristics (8). Similar results to 

Staiger's review of the literature were found during this 

study's review of the literature, i.e., the same kinds of 

studies have been continued over the years. 

For this study, Dissertation Abstracts for the years 

1900 through 1990, ERIC for the years 1960 through 1990, and 

Education Index for the years 1980 through March of 1991 

were examined. Reviewing over 200 journal articles, 

dissertations, books, and articles in books indicated that 

researchers were interested in an extremely wide variety of 

topics concerning basal readers. Among them were portrayal 

of social issues in basal reading series, such as eight 

studies on sexism, four on race or ethnicity, nine on 

ageism, four on family, three on disabilities, three on 

values, and six on other social issues. Regarding basal 
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reading series and issues relating to a literary point of 

view, one study examined the types of figurative language 

found in basal reading series, another was on analogic 

reasoning, another was on character development, two 

examined anophoras, two sorted material into the types of 

literature, and four sorted material into the types of 

writing. In the area of language interests and basal 

reading series, one study examined context clues, another 

did a text analysis, two examined word choice, three 

examined the language of basal readers, and three examined 

the syntax of basal readers. In the area of reading and the 

basal readers, one examined comprehensibility, three 

examined coherence, five interest, five how reading was 

modeled, one interest and readability, seven readability, 

and one strategies for reading. 

Research related to the issue of readability certainly 

has been considered a major factor in the adaptation of 

original material to suit reading levels of basal readers. 

However, this issue was not relevant to this study because 

no judgment was made about the readability of the reading 

material. Further, no judgment was made concerning the 

"realness" of the literature used in basal reading series. 

This issue has been the subject of much discussion, yet 

little or no research was found that described what makes 

literature "real" or "unreal" or how much of it is or is not 

included in basal reading series. 
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This chapter discusses research related to 

1. the amount of material written specifically for 

basal reading series. 

2. the amount of adapted material included in 

basal reading materials. 

3. comparisons of original sources and adaptations 

in the text or accompanying visual displays. 

4. the amounts and types (genre) of literature 

included in basal reading materials, e.g. 

traditional, contemporary realistic fiction, 

poetry, nonfiction, biography, historical fiction, 

and fantasy. 

5. the amount and type of writing found in basal 

reading series materials, e.g. narrative, 

expository, play, poetry, biography, or hybrid. 

Research Related to Material written for Basals 

No research relating to the amount of material 

expressly written for basal reading series was found. 

Goodman, Shannon, Freeman, and Murphy (1988, in their Report 

Card on Basal Readers and Goodman (1988) in "Look What 

They've Done to Judy Blume!: The 'Basalization' of 

Children's Literature," discussed "synthetic" texts, the 

materials written for the basal reader, and adapted 

authentic texts, the material written for other purposes. 

They also discussed the amounts of authentic text appearing 
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in basal reading series as a whole. While there was a table 

comparing two different companies' series for grades one, 

three, and five, and while there was a discussion about the 

amounts and types of material, there was no reference to the 

original study or the copyright year of the basal readers 

being described. They concluded that "almost all the 

authentic texts are poems or songs in both series." (Goodman 

et al., 1988, p. 85 and Goodman, 1988, p.37) They also 

reported that most of the first grade selections were 

"synthetic" and most of the third- and fifth-grades' 

selections were adapted. They generalized that "Most of the 

first-grade selections in all series, as in these two, are 

synthetic. 'I (Goodman et al., 1988, p.85 and Goodman, 1988, 

p.37) It was difficult to determine the accuracy of this 

study without having a complete description of the method or 

being able to refer to the original, but generalizing to 

"all series" from the study of two seems a dubious practice 

at best. Further, without knowing the copyright date of the 

series examined, it was difficult to ascertain the relevance 

of the study to current reading materials that are being 

used in schools today. 

Literature Related to the Amount of 

Adapted Literature in Basal Readers 

There were two studies concerning the amounts of 

adapted literature from other sources that were included in 

basal reading series material. While Goodman et ale (1988) 
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listed the types of adaptations involved in revising texts 

from other sources, they didn't report details about any 

specific studies. They stated, "The revision may involve 

shortening sentences, substituting more frequent for less 

frequent words and phrases, using shorter words, simplifying 

syntax, eliminating or modifying plot features." (p. 85) 

However, they did not report details about specifi.c studies 

that gave them these categories. 

In the course of a pilot study and a final study, Meyer 

et ale (1986a, 1986b, and 1987), examined the first-grade 

material in three basal reading series and one reading 

program with copyright dates ranging from 1976 to 1983 for 

coherence and decoding strategies. They found an 

interesting trend in the adaptation of literature from other 

sources. For the three series, they investigated the 

differing amounts of adapted materials and reported 

variation from an overall percentage of 27% to an overall 

percentage of eight, depending on the publisher. (Meyer et 

ale 1986b) 

In Meyer et ale (1986a), they reported their findings 

more fully. They related that Houghton Mifflin had 50% of 

its material in the level four basal reader from adapted 

tradebook sources. After combining adapted folktale and 

adapted tradebook sources of literature, the percentage 

increased to 70%. They added that Harcourt, Brace, 

Jovanovich's material from other sources varied from 7% at 



the level 4 and to 45% at level 5. Ginn's percentages 

ranged from 7% at level 1 to a high of 28% at level 3, 

falling off to 24% at level 4. 

Meyer et ale (1986b) found that the Houghton Mifflin 
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(1979) series had the greatest amount of material from other 

literature sources (27%), beginning in the fourth book in 

the first grade series. They also reported that Houghton 

Mifflin only moderately adapted materials in comparison with 

other series. The authors did not explain how they defined 

moderate. Harcourt Brace Jovanovich had the least material 

(8%) from other literature sources, and they made more 

adaptations to the material that they used. Ginn's material 

from other literature sources was almost 25%, but apparently 

Ginn adapted its material more than the Houghton Mifflin. 

since the issue of adaptations was not the focus of 

these studies, it was mentioned only briefly, and the method 

for determining the amounts or types was not described. 

However, Meyer et ale stated that 

Houghton Mifflin uses several classic children's 
stories in their original form, thus exposing children 
to several very well written, entertaining, 
comprehensible, stories. Furthermore, Houghton Mifflin 
appears to increase the number of tradebooks selections 
in their second- and third-grade readers. (p. 35, 
1986b) 

Also, without stating how they determined that it was true, 

Meyer et ale (1986b) asserted that expository materials in 

the basals were more incoherent than the narratives, and 
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they suggested that this publisher consider finding and 

using more expository tradebooks written at a lower level. 

They also suggested that publishers wait until later grades 

to use these materials, so that students would have a chance 

to gain more vocabulary. Finally, since there were well 

written, low-level tradebooks available, Meyer et ale 

(1986b) suggested that publishers use more of them, so that 

the first-grade basal readers could incorporate such 

materials with as few adaptations as possible. 

Literature Related to Comparisons of 

Original and Adaptations 

A review of literature uncovered few studies that 

compared basal versions to the original material in order to 

determine what, if any, adaptations had been made. Only 

Goodman (1988), Comas (1987), Leibling (1986), and Shriberg 

and Shriberg (1974) appeared to have made any comparisons of 

basal reading material and original sources to determine 

similarities and differences. 

Goodman (1988), in an article entitled, "Look What 

they've Done to Judy Blume!: The 'Basalization' of 

Children's Literature," discussed the adapted content of 

basal reading series. For the article, Goodman compared one 

story by Judy Blume with the revised story in the Holt Basal 

Reading Series copyrighted in 1986 and another by Gerald 

McDermott in Harcourt, Brace, Jovanovich (1983). He 

reported major changes in the first story's title, 
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vocabulary, form, and characters, but no changes in the 

plot. In the second, he reported that plot was altered, 

causing confusion. He also discussed the significance of 

these adaptations of literature from other sources, 

concluding that " ••• all the tampering with authentic 

literature doesn't help kids learn to read." (p. 40) While 

Goodman presented one portion of the text from each of the 

versions, he did not describe his comparison strategies or 

his findings. Finally, this study was very limited because 

it was confined to comparing two stories. 

Comas (1987), in her doctoral dissertation entitled 

Adaptations: Award-winning Children's Literature Found in 

Basal Textbook Readers, investigated the extent to which 50 

award-winning children's literary selections were adapted 

for use in basal textbook readers for grades two, five, and 

seven. She compared basal and original versions for specific 

language and usage differences and sociocultural changes. 

She also attempted to categorize the purposes of the 

changes. In addition, she compared changes over time in two 

editions of eight elementary reading series. She reported 

that there were highly significant differences among 

categories, among grades, and in the interaction between 

categories and grades. She found that the percentage of 

award-winning stories at three grade levels in eight basal 

textbook reading programs had more than doubled from the 

1970s to the 1980s versions. She also found that the 
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percentage of award-winning stories in second-grade readers 

had increased dramatically. Comas reported that in the 

1980s nine percent of those award-winning titles in basal 

readers had no adaptations. She asserted 'chat minor 

modifications in language accounted for approximately 64% of 

the adaptations in stories during the period from 1974 to 

1987. Comas concluded that award winning stories in basal 

readers do not undergo major adaptation. A limitation of 

Comas' study was examining only award winning selections, 

with no comparison of non-award winning selections. 

Leibling (1986, 1989) examined one story, Freckle 

Juice, by Judy Blume, and one adaptation in one basal 

reading company's book. She made comparisons to determine 

how the adaptations affected the "inside view," or insight 

an author provides to show a character's thoughts and 

feelings). Her study concluded that deletions do not 

necessarily affect the comprehension of main events, but 

they may make it more difficult for readers to understand 

why characters act in certain ways. Leibling also decided 

that adaptations may remove subtle features, such as inside 

view, which make the original literature more interesting 

and comprehensible. Her study was very limited, because it 

was confined to one story and did not seek to describe the 

types and amounts of adaptations. 

While quite old and limited in terms of the number of 

selections analyzed, Shriberg and Shriberg's (1974) study 
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was almost as broad in scope as Comas' study. From three 

sixth-grade basal readers, the authors randomly selected a 

total of twenty-one (13%) stories and poems and compared 

them with their originals. If an original source was not 

found, they randomly selected another poem or story. They 

examined the selections for physical characteristics of the 

text and types of adaptations. They created eight large 

categories of changes, or rules, for determining adaptation 

in stories or poems and visual displays (graphics) for those 

stories or poems. They chose to "ignore changes in wording, 

punctuation, or spelling if they did (do) not affect the 

integrity of selection." (p. 689) In other words, they did 

not count changes in text that they judged to make no 

meaning change. They found that the pages' size, line 

lengths, and number of lines per page were greater in the 

basal version, but the number of pages was relatively equal 

in the basal and original versions. The differences were 

primarily in the number of visual displays. Shriberg and 

Shriberg also found that only one of the selections retained 

the original visual display, but it had been cropped 

(trimmed to a smaller size) for the basal. In all, they 

found that thirteen, or 62% of the twenty-one selections 

were "significantly different from the tradebook 

presentation in at least one of the eight ways." (p. 690) 

One major limitation to this study was the subjective 

judgment of differences that did or did not alter meaning 
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either by connotation or denotation. This did not 

necessarily allow the authors to present an accurate picture 

of the amounts or types of adaptations to literature from 

other sources. A second limitation was that only twenty-one 

selections, or thirteen percent of the total, was not a very 

large sample. A further limitation of this study was that 

the authors examined only two of the literature genres when 

determining the amounts and types of adaptations 

Research Related to Original and Adapted Visual Displays 

Just one study compared original and basal readers' 

visual displays--Shriberg and Shriberg's (1974) study. 

Comas (1987) did not ~xamine visual displays in any 

organized manner. Neither Leibling (1986) nor Goodman (1988) 

discussed visual displays. Crismore and Hunter (1985) and 

Hunter (1988) conducted studies to identify, describe, and 

analyze visual displays accompanying instructional texts in 

basal reading series and content area texts, but they did 

not compare them with graphics from other literature 

sources. 

Shriberg and Shriberg (1974) compared twenty-one 

selections in the sixth grade literature readers of three 

basal reading series. Comparisons were made with the 

original literature sources to determine, among other 

issues, the extent of the differences among graphics. They 

found that the basal readers used more graphics than the 

original sources, and there was significantly more color 
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used in the basals than in the original illustrations. They 

found that "only one selection retained some of the original 

graphics (and these were cropped photographs)." (p.691) 

They also found that changes in the graphics contributed 

most to the total number of changes. While the number of 

selections examined and the limitation of the type of 

literature restricts the generalizability of this study, the 

findings were obtained objectively and were significant. 

However, the contents of basal readers have undoubtedly 

changed over the intervening time since this study was 

completed. 

Literature Relating to Literature Genre 

There were three studies concerning the amount of 

literature from various literature genre found in basal 

reading series. While O'Brien (1987) and Davis (1987) 

focused their efforts on three basal reading series, 

Schmidt, Caul, Byers, and Buchmann (1984) reviewed the 

contents of eight basal reading series. 

O'Brien (1987) examined three basal reading series, 

levels kindergarten through grade three, to categorize the 

types of literature each contained. She hypothesized that 

basal readers contain insufficient amounts of "good 

literature," which she described as literature which could 

be classified into her ten categories and which children 

liked. Her categories of literature were (1) poetry and 

verse, (2) picture stories, (3) folk tales, (4) fairy tales, 
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(5) myths, (6) fables and legends, (7) fantasy, (8) history, 

(9) realism, and (10) informational literature. O'Brien 

found that, while one series provided enough variety, it had 

fewer selections than was acceptable in some of her 

categories. The rest, she reported, did not have enough 

variety of the different literature genres. One limitation 

of this study was O'Brien's categories of literature genres. 

O'Brien separated the traditional literature category to 

four separate categories, and she separated picture stories 

from other kinds of literature. with so many categories, it 

would be difficult to find enough material to adequately 

represent anyone category. Confining the studied to grades 

one through three was another limitation. Further, while a 

stated major focus of the study was the value and quality of 

the literature, she did not determine whether or not 

children liked them, nor did she investigate their quality. 

Davis (1987) examined three different basal reading 

series at levels one through four to classify the types of 

stories contained in basal readers. Her categories were 

contemporary stories, folk tales, and fairy tales. She 

found that, in all three basal series, contemporary 

realistic fiction was the most prevalent. She also found 

that the amount of this type of fiction increased as the 

grade levels progressed. Fairy tales was the smallest 

category. While she had determined that students prefer 

mysteries, murder stories, and some fairy tales, she 
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apparently did not attempt to sort the material into two of 

those categories. Nevertheless, she concluded that there was 

a mismatch between what students liked to read and what was 

contained in the basals. Two additional limitations to this 

study were the scope of the genre into which she classified 

the material and the range of grade material. 

Schmidt et al. (1984) examined eight basal reading 

series, with copyright dates between 1977 and 1980, at 

grades two, four, and five to determine subject-matter 

content, functional content, and ethos content. As a part 

of this study, the authors classified the materials of each 

of the basal readers into literary "forms": stories 

(including fantasy, historical fiction, realistic fiction, 

fairy and folk tales, science fiction, other stories), 

poetry, letters, journals, plays, songs, factual articles, 

cartoons/jokes, and riddles/puzzles. They reported that the 

third most-used "form" was poetry, with less than 20% of the 

selections. They found that two literary forms dominated 

the selections: factual articles with 38.6% and stories with 

37.4%. This suggested an almost even split between 

nonfiction and fiction. within the category of story, the 

most often used form was realistic fiction, which roughly 

corresponds with contemporary realistic fiction. The 

breadth of the genre categories and the depth of the grade 

levels covered appeared to be adequate; however, the study 



was concerned with material that, in some cases, was over 

ten years old. 

Research Related to Writing Types 
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There were four studies concerning the type of writing 

involved in basal reading series. Three of these studies 

involved identical issues and were conducted by some of the 

same researchers. Each study examined basal reading texts 

for the number of selections representing narrative, poetry, 

plays, exposition, biography, and hybrid writing types. The 

fourth, by Kirkpatrick (1985), was concerned primarily with 

comparing narrative and expository text structure. 

S. Flood (1983), in her doctoral dissertation, examined 

eight leading basal reading programs approved for adoption 

in California public schools in 1983 to determine the types 

of writing included in the levels from preprimer to second 

grade readers. J. Flood, D. Lapp, and S. Flood (1984) also 

reported the results. The authors reported findings which 

indicated that the majority of selections, (56%) in all of 

the readers, were narrative. Poetry accounted for 25% of 

the total selections, and exposition accounted for 15% of 

the total selections. However, S. Flood reported that, in 

an analysis of the number of pages per selection, narrative 

writings accounted for more than 80% of the total page 

allocation. She also found, with one exception, few 

differences by grade level or by individual programs. These 



findings were not reported in the J. Flood et ale (1984) 

article. 
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J. Flood and D. Lapp (1986 and 1987) analyzed eight 

leading basal reading programs (preprimers to sixth grade 

readers) to determine the types of writing included in each 

of the series that were adopted by California in 1983. In 

addition to the number of selections, Flood and Lapp counted 

the number of pages devoted to each type of writing. They 

concluded that narrative was the most prominent type of 

writing in basal readers, poetry was the next most frequent 

type of writing, and expository text appeared very little. 

J. Flood, Lapp, S. Flood, and Nagel (1990) discussed 

the changes in the amount of different types of writing 

found in basal readers between the 1983 versions and the 

1989 versions. They found that there was a decrease in the 

amount of narrative in grades one through six and a 

contrasting increase in the amount of exposition in the same 

grades. 

Kirkpatrick (1985), in her dissertation, examined, 

among many other issues, the relative frequency of 

narrative, expository, quasi-narrative, and miscellaneous 

material in six basal reading series at the sixth grade 

level. She defined narrative material, quite differently 

from Flood, as novel, short story, and 

biography/autobiography. Expository was defined as 

"nonstory material that was informative by nature and 
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primarily organized according to logical relationships." 

(p.9) She defined quasi-narrative as "prose which is 

informative by nature ...... (p.lO) A miscellaneous category 

was for material that couldn't be categorized into the other 

three classifications. She reported that the number of 

selections devoted to narrative made it the predominant 

genre. One limitation to Kirkpatrick's study was that her 

definitions of categories did not appear to be as precise as 

Flood's. Also, since there were not as many categories, she 

was not able to be as exact in her classification of the 

material. Further, while she counted the number of pages 

and words within the selections for other purposes, she did 

not use the information to determine more accurately the 

amounts of material within the category. Finally, while she 

examined six series, she limited her study to only one 

grade. 

Summary 

In sum, while some studies extensively examined one 

particular aspect of the type of material that appears in 

the basal reading series, at least to date no one has 

studied the full range of the material that appears in them. 

Apparently, no one has objectively determined the amounts of 

material that were written for the basals versus the amounts 

taken from other literature sources. Studies that 

objectively determined the amounts and types of adaptations 

of the literature taken from other sources, while sometimes 
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broad in terms of the number of basals examined, were quite 

limited in the quantity of selections studied and often 

examined material that was out of date. The most current 

and the broadest area of study has been the amount and type 

of writing included in basal reading series. 

While recognizing that this study did not cover as many 

of the basal reading series as some previous studies, it 

should be recognized that some of the publishers and basal 

series no longer exist, others have merged, and still others 

do not have the wide use they once enjoyed. Further, this 

study built upon and expanded previous studies, while using 

the most current and most widely-used basal reading series 

possible. 

Both critics and supporters of basal reading series 

have acknowledged some changes in the basals. Publishers 

have advertised that they have changed the basals in a 

variety of ways. Some practitioners and some adoption 

states have created stringent criteria for consideration for 

adoption that require specific kinds of changes to basal 

reading series. Only by knowing the actual contents of the 

basal readers can anyone determine the extent of change and 

thus begin to make judgments about the value of using basal 

readers in their reading programs. Only by knowing the 

actual contents of the basal readers can anyone begin to 

determine the real value of using different genres, writing 



styles, especially written material, adapted material, 

excerpted material, or trade book material. 
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CHAPTER III 

DESIGN OF THE STUDY 
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This descriptive study was considered important because 

it sought to determine the nature of the reading selections 

that students read in basal readers. The basal series that 

---------were--axamined were published by Houghton Mifflin Company 

(1989), D.C. Heath Company (1991), and Silver, Burdett and 

Ginn (1991). These publishers' series were chosen because, 

among them, they have captured approximately 85% of the 

basal reading series market (D. Eklund, personal 

communication, May 5, 1990). Over the past two years, these 

companies have had the best sales records for new purchases 

(M. zimmerman, personal communication, October 9, 1990). 

Material intended for student reading in books for 

grades one, three, and five for each of the series was 

analyzed. Materials within the basals that were not 

analyzed were those which were not intended to be student 

reading selections. For example, although the information 

contained in the table of contents, the glossary, and the 

index is useful and may be read by the student, these 

materials were not analyzed because they are not intended to 

be reading selections. Unit section title pages and visual 

displays were eliminated from the total count of pages of 

student reading material and were not analyzed because, 

while the text on them is useful for anticipatory set for 

the section, they are not intended as reading selections. 
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No supplementary material was analyzed. Finally, teachers' 

manuals, student workbooks, and other supplementary 

materials were not examined because they are not part of the 

basal itself. 

The number of selections, the number of pages, and the 

number of words were the units of analysis to determine the 

actual amount of student reading materials. Each of the 

students' reading material selections, where applicable, was 

analyzed with these units. The words in the title of the 

selection and the authors' by line were not considered part 

of the student reading material. 

Procedure 

The current material for grades one, three, and five 

that students read in basal reading series published by D. 

c. Heath,·Houghton Mifflin, and Silver, Burdett and Ginn 

were analyzed. As stated above, these companies were 

selected for analysis because they account for the majority 

of the sales of basal readers in schools over the last 

several years. (D. Eklund, personal communication, May 5, 

1990.) 

The number of selections in the series, the number of 

pages devoted to certain categories, and the number of words 

devoted to certain categories were the units of analysis. 

The value of each of these units of analysis is: 

1. Number of selections other studies have used this 

method of counting the number of selections for 
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comparing the amounts of material in a category, making 

it useful for comparison purposes, especially for 

comparisons with other studies. (O'Brien, 1987: Davis, 

1987; Flood, 1983; Flood, et ale 1990) 

2. Number of pages Other studies have used this method 

of counting the number of pages for comparing the 

amounts of material in a category, making it useful for 

comparison purposes, especially for comparisons with 

other studies. (Flood, 1983; Flood, et.al, 1990) 

3. Number of words In this dissertation, counting the 

number of words to investigate the quantity of material 

was used because it was believed that it might yield a 

more accurate record of the of the actual amount of 

material used in basal readers. 

Definition of Terms 

Children's literature is reading materials either 

intended to be read by children or intended for anyone, but 

enjoyed particularly by children. 

Basals are "a series of reading textbooks written for 

grades K-8. These textbooks include skills instruction and 

literary selections intended to be used by a number of 

pupils receiving instruction at the same time." (p. 49, 

Comas, 1987) For the purpose of this study, basals will be 

limited to grades one, three, and five. 

Reading material is defined, for the purposes of this 

study, as both text and visual displays. 
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Visual displays are defined as any addition to written 

text and may include photographs, drawings, paintings, 

illustrations, diagrams, graphs, process or verbal charts, 

maps, or tables. 

Material written for the basal readers is any reading 

material that is not obtained from other literature sources, 

such as trade books, magazines, or encyclopedias, but is 

designed specifically for use in a basal reading series. 

Tradebooks are defined as books containing any 

children's literature of any genre which have been written 

and published for any purpose other than inclusion in basal 

reading series. 

Types of Adaptations, as used in this dissertation, 

were defined as follows: 

1. "Adaptation" is defined in Glaister's Glossary of 

the Book (p.2, Glaister, 1979) as "a work that has 

been rewritten or modified for a special purpose, 

usually by someone other than the author." 

2. "Abridgements" or "deletions" are defined as 

shortening the original text by deleting single words, 

phrases or groups of words, paragraphs, or passages. 

3. "Excerpts" are defined as chapters or sections that 

are taken from a larger manuscript and generally have a 

life of their own. 



4. "synonyms" are defined as replacements of a single 

word with another word that has similar, but not 

necessarily identical, meaning, or connotation. 

5. "Word additions" are defined as any word or words 

that are added to the original text. 

6. "Punctuation" is defined as changes to original 

punctuation, such as replacing original punctuation 

marks with others that mayor may not change the 

interpretation of the text. 
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7. "Paraphrasing" is defined as replacing a group of 

words or phrases with another group of words or phrases 

that have similar, but not necessarily identical, 

meaning. 

Literature genre, as used in this dissertation, were 

defined as follows: 

1. Traditional literature, usually folktales, fables, 

myths, and legends, "has its origins in the primitive 

ritual, drama, poetry, and storytelling of human 

society." (p. 156, Huck and Kuhn, 1968) Tales that are 

both "universal and ancient," and "reflect the culture, 

natural environment, and social contacts of the 

storyteller and the audience." (p. 202, Norton, 1987) 

Traditional literature has no identifiable author. 

2. Contemporary realistic fiction is "imaginative 

writing that accurately reflects life as it was lived 

in the past or could be lived today. Everything in 
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such a story can conceivably have happened to real 

people living in our natural physical world .... " (p. 

464, Huck, Helper & Hickman, 1987) It implies that the 

parts of the story--characters, setting and plot--could 

be real. 

3. Biography is history told as a true, living story 

about people who really lived and make the past live. 

It may be one episode in the person's life or his 

entire life. (p. 274 Huck and Kuhn, 1968) 

4. Historical fiction "seeks to reconstruct the life 

and thought of an age or period of time other than that 

of the present generation" (p. 295, Huck and Kuhn, 

1968) . 

5. Modern fantasy & science fiction make up one 

category. 

Fantasy is a modern fairy tale and books of fancy. 

The modern fairy tale utilizes the form of the old 

fairy tale, but has an identifiable author. (p. 332, 

Huck and Kuhn, 1968) Books of fancy give an extra 

dimension to life through the use of the imagination. 

(p. 338, Huck and Kuhn, 1968) Norton (1987) adds that 

the authors create it "by altering one or more 

characteristics of our world of everyday reality" (p. 

266) and calls them "direct descendants of the 

folktales, fables, myths, and legends of the oral 

tradition" (p. 269). 



Science Fiction is " ••• fiction based upon 

scientific fact or scientific possibilities that have 

not yet been proven." (p.367, Huck and Kuhn, 1968) 
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6. Poetry takes many different forms. Norton, Huck, 

and Kuhn all agreed that poetry is extremely difficult 

to define, but that it should "evoke ••• rich sensory 

images and deep emotional response" (p.386, Huck and 

Kuhn, 1968) and that it is "an original combination of 

words" with "a distinctive sound." (p.330, Norton, 

1987) 

7. Nonfiction or informational books give a wide 

variety of answers to the questions that children have. 

Children can gain "knowledge about the world" (p. 578, 

Norton, 1987) through them. 

Some of the above categories overlap, because the 

criteria for inclusion are not mutually exclusive to one 

category. consequently, selections may fit into more than 

one genre, but were categorized into only one for the 

purposes of this study. This judgment was made because 

accurate counts were necessary. Also, animal, mystery, 

sport, or multiethnic stories are specific topics within any 

of the above genre and may cut across several. 

Writing styles, as used by Flood (1983); Flood, Lapp, 

and Flood (1984); Flood and Lapp (1986); and Flood, Lapp, 

and Nagel (1990), are listed below: 



1. Narrative is text, generally fictitious in nature, 

that may have characters, dialogue, setting, theme, 

plot, conflict, climax, resolution, and point of view 

in a story form. 
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2. Poetry is text that may have visual layout, economy 

of words, rhyme, rhythm (meter), figurative language, 

theme, mood, and point of view. 

3. Plays are text, generally of a fictitious nature, 

that may have acts and scenes, stage directions, 

characters, dialogue, costumes, props, and scenery. 

4. Expository is text that is generally accepted as 

being non-fictitious in nature and is also text that 

may have specific types of text organization 

(cause/effect, descriptive, etc.), point of view, 

information base of text, main idea, and supporting 

details. 

5. Biography is text about a specific real person or 

event in a person's life that may have 

characterization, point of view, and supporting 

details. 

6. Hybrid is text that is narrative in form and is 

expository in function. This type includes historical 

fiction, biographical fiction, and fact/information 

narrative. 



Preparation Procedure 

Preparation for analysis was as follows: 

A. For each book, the table of contents, the 

acknowledgements section (both the text and illustration 

parts), the title of the selection, and selection itself 

were examined to determine the title, the author, and the 

illustrator of each reading. The publisher and date 

published were noted so that the original sources could be 

found and established as authentic. 
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B. The total number of selections, pages, and words devoted 

to actual student reading material was calculated for each 

book as follows: 

1. The selections were counted. 

2. All of the pages that were actually part of the 

readings were counted. Written materials devoted to 

tables of contents, acknowledgements, section titles, 

glossaries, and/or indexes or any other material not 

specifically part of the reading materials were not 

counted. For example, if an illustration was on a 

page, even if there were no text from the reading, the 

page was counted as being part of the reading. Also, 

if the page included both reading material and other 

types of material, it was counted as part of the 

reading. 

3. The words in the reading devoted to actual student 

reading material were counted. 
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a. Summatory passages were included in the count, 

but titles, by-lines, and preparatory or follow-up 

passages and other text that was not specifically 

part of the reading material were not. 

b. If the words were an integral part of the 

original, (i.e., captions to illustrations or 

subheadings), they were counted. 

c. Multi-digit numbers written as numerals were 

counted as one word, (e.g., 1916 was one word). 

Multi-digit numbers written out as words were 

counted individually (e.g., one thousand nine 

hundred sixteen was counted as five words). 

d. Hyphenated words were counted as one word, 

e.g., eye-delighting. 

e. Abbreviations were counted as one word, e.g., 

U.F.O. and TV were counted as one word. However, 

initials were counted as separate words, e.g., 

David K. Bernstein was counted as three words. 

f. Words that were in the illustrations were 

counted if they were essential to the 

understanding of the text, e.g., a letter that was 

part of the text but appeared to look like a real 

letter. Non-essential words were not, e.g., the 

notes a character whistled. 

g. Chemical formulas were counted as one word 

representing one idea. 
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c. For each publisher, a table was created as a table of 

contents. Its heading showed the book title within that 

series, the reading level, the total number of selections, 

total number reading material pages, and total number of 

words in the reading selections for that book. The body of 

the table showed the individual titles of the selections, 

number of pages within the selection, number of words within 

the selection, and the author and illustrator of the 

original, where applicable. 

Questions I and II 

How much of the material was created specifically for 

the basal reader, how much was taken from other literature 

sources, and how much whole and excerpted? 

Procedure 

1. Each book's data (the number of selections, pages, 

and words) for each of the readings was categorized 

into either material written for the basal or material 

taken from other sources. A further categorization of 

the literature taken from other sources was made into 

material that was used whole or material that was 

excerpted. 

2. For each book within a series, the total 

percentages for the book of the number of selections, 

number of pages, and number of words of the selections 

of material created for the basal or taken from other 

sources, both whole or excerpted, were calculated. 



53 

3. A table of selections within each book within each 

of the reading series was created. It showed the title 

of the selection, number of pages, number of words 

listed under the appropriate heading: basal or other, 

whole and excerpted, and total book numbers for each 

category. It also listed the number of selections, 

pages, and words for each of the selections taken from 

other literature that were not found in any form. 

4. From the above data, two types of summary tables, 

number and percentage, for each book within each of the 

reading series was created. The number summary table 

showed the title of the book, level, number of pages, 

number of words of the total and those listed under the 

appropriate heading: basal or other, whole and 

excerpted. The percentage summary table showed total 

book percentage of each category per book. Each also 

listed the number of selections, pages, and words of 

selections not found or the same categories for 

percentages. 

5. Combined summary tables for numbers and percentages 

of selections, pages, and words in each category were 

created as follows: 

a. Data from the above were used to create a 

number summary table that showed, by book level 

across series, how much of the material was 

created for each of the basal series. 



b. A second number summary table was created 

containing totals across series. 
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c. A percentage level-summary table was created 

that showed, by book level across series, how much 

of the material was created for each of the basal 

series. 

d. A percentage total-summary table was created 

for comparison of totals across series. 

Research Questions Related to Questions I and II 

The following research questions dealt with the 

relationships between material that was written specifically 

for basal reading series and material that was taken from 

other literature sources. They examined the amounts of 

literature in each category and determined how much of the 

material taken from other literature sources was used in its 

entirety and how much was abridged or excerpted. 

A. What is the relationship between the material that is 

created specifically for the basal reader and the levels 

within a series? 

A comparison was made of the number and percentage 

data in the above tables to determine how much material 

was created for use in the basal reader by level within 

a series. 

B. What is the relationship between the materials that are 

taken from other literature sources, both whole and 

excerpted, and the levels within a series? 
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A comparison was made of the number and percentage 

data in the above summary tables to determine how much 

of the material was taken from other literature 

sources, both whole and excerpted, and the comparable 

levels within each of the three series. 

c. What is the relationship between the materials that are 

taken from other literature sources, both whole and 

excerpted, and the levels across series by level? 

A comparison was made of the number and percentage 

data in the above summary tables to determine how much 

of the material was taken from other literature 

sources, both whole and excerpted, and the comparable 

book levels across each of the three series. 

D. What is the relationship among the materials that are 

taken from other literature sources, whole or excerpted, 

across series by total? 

A comparison was made of the number and percentage 

data in the above summary tables to determine how much 

of the material was taken from other literature 

sources, both whole and excerpted, and the comparable 

totals across each of the three series. 

Questions III, IV, and V 

How much of the material originating in trade books or 

other literature sources is reprinted in exactly the same 

way as the original and how much is adapted? What are the 
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amounts of and types of adaptations made to selections that 

have been adapted? 

Preparation Procedure 

1. Exact original sources, where possible, were 

obtained. If the exact original source was not 

available, a possible original source was used and 

compared in the same manner; e.g., several copyright 

dates were listed for some of the original sources, but 

one was chosen and used. It is important to note that 

in some cases obtaining any specific original was 

impossible because the originals were unavailable 

despite the use of three local libraries, one out of 

state library, and the services of the University's 

interlibrary loan department. Then three possibilities 

existed: (1) the materials were written for the basal 

by the author, (2) the materials were traditional and 

had no specific original source, or (3) an author had 

written it, but it had become so well known that it 

could be considered traditional. After exhausting 

every other means of locating these materials, the 

following procedure was used to determine into which of 

the three possibilities the selection fitted: 

a. If the material was recognized as being either 

kind of traditional, then the exact original 

source was not available and a possible sUbstitute 

original was used for comparison. If the 
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comparison was made, the material was counted as 

material from other literature sources. If no 

possible substitute original was available, as in 

the case of true traditional literature, the 

selections were counted as material written for 

the basal reader. 

b. If the material was determined to be other than 

traditional, the acknowledgements sections of the 

referred to basal was checked for additional 

references. The publisher was contacted for 

confirmation. In every case, the publisher 

confirmed that the selections in question had been 

written for that edition of the basal reader, and 

they were then counted as material written 

specifically for the basal. 

2. Both the basal version and the original version were 

examined closely to determine what, if any, adaptations 

were made. Where appropriate, an adaptation in the 

basal version was crossed out and the original 

version's word or words were penciled in above or to 

the side of it. If the adaptation or original was too 

long, notation of the type of adaptation was made on 

the basal copy. 

3. The data for each of the selections were transcribed 

to a recording sheet that included specific examples of 

each of the kinds of adaptations, as well as the 
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numbers of each of the kinds. A checklist was used to 

ensure consistency in the observation and recording of 

the adaptations. The types of adaptations were 

grouped and labeled to either text or visual display 

adaptations. 

Procedure for adapted material 

1. There were four major categories of text 

adaptations. 

a. The first category was concerned with 

classifying adaptations into modifications of 

words, phrases, sentences, or sections. within 

each of these classifications there were four 

possible types of alteration: synonym or 

paraphrase, change, deletion, or addition. 

b. The second category was concerned with 

punctuation. Adaptations were classified as 

changes, deletions, or additions. 

c. The third category was concerned with a change 

in sentences. In this category a single sentences 

was either divided into two or more sentences, or 

two or more sentences were combined into one. 

d. The fourth category dealt with changes in 

paragraphing, form, or format. In this category 

paragraphs were either divided into more than one, 

or several paragraphs were combined into one. A 

form change was a change of either literature type 



or writing type, e.g., from narrative to play 

form. A format change involved rearranging the 

text and visual display in some way. 
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2. There were only two major categories of visual 

display adaptations. Either the original visual 

displays were used, or new ones were created for use in 

the basal version. 

a. within the category of original visual 

displays, there were four possible types. 

(1) The original visual display was used, 

which meant there was no change. These were 

observed, tallied, and totaled, but the 

results were not added to the adaptations 

results. 

(2) The original visual display was used but 

WAS changed in some way. 

(3) The original visual display was deleted. 

(4) An original visual display from another 

part of the original was added to the 

selection. 

b. within the category of new visual displays, 

there were four possibilities. 

(1) The visual display was similar to the 

original and was created by the same 

illustrator. 



(2) The visual display was similar to the 

original but was created by a different 

illustrator. 
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(3) The visual display was different from the 

original visual display and was created by 

the same illustrator. 

(4) The visual display was different from the 

original visual display but was created by a 

different illustrator. Included in these 

results, but denoted by asterisk, were visual 

displays appearing in the basal version when 

none were in the original version. 

3. Each type of text or illustration adaptation was 

tallied and totaled for each selection on separate 

sheets, one for each book level, in separate notebooks 

for each series. 

4. Two tables, one for text information and one for 

illustration information, were created with the above 

data for each selection within a book within the 

series. Each table included the title of the 

selection, number of pages in the selection, number of 

words in the selection, and the number of adaptations 

per category. 

5. Summary tables of text and visual display 

adaptations for each series were created with the above 



data to indicate the amounts by level within each of 

the series. 

6. The percentage of the total number of adaptations 

for each of the types of adaptation was calculated. 

These percentages were used to create a second set of 

text and visual display summary tables showing the 

adaptations by level within each of the series. 
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7. Two kinds of combined level-summary tables were 

created, one for text and one for visual displays for 

each of the series. They showed both the numbers and 

percentages of each of the types of adaptation by level 

across the three series. 

8. Two kinds of combined total-summary tables for both 

number and percentage data were created with the above 

information. They showed the totals of each of the 

types of adaptation by total across the three series. 

Procedure for unadapted material 

1. Data from the above tables were used to create two 

kinds of tables for unadapted material. One table 

showed the number of completely unadapted selections 

(intact selections) by level within each of the series. 

The other table showed the selections that had visual 

display adaptations, but no text adaptations. 

2. Data from the above tables were used to create two 

summary tables. One that showed the number of 

completely unadapted selections by level across each of 



the three series. The other summary table showed the 

selections that had visual display adaptations but no 

text adaptations by level across the three series. 
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3. Data from the above tables were used to create two 

combined summary tables, one of which showed the number 

of unadapted selections by total across each of the 

three series. The other summary table showed the 

selections by totals that had visual display 

adaptations but not text adaptations across the three 

series. 

Research Questions Related to Questions III, IV, and V 

The following research questions dealt with determining 

how much of the material that was taken from other 

literature sources was reproduced exactly as in the original 

form and how much was adapted in some way. These inquiries 

also examined the relationships among the grade levels 

within and across the three basal reading series. 

A. What is the relationship between the amounts of material 

reproduced exactly as it is in its original form and the 

level within a series? 

In order to examine this relationship, comparisons were 

made within each of the series of the amounts and 

percentages of material that was reproduced exactly as 

it had been in its original form and the level of the 

material. 



63 

B. What is the relationship between the amounts of material 

reproduced exactly as it is in its original form and the 

level across series by level? 

In order to determine the relationship between material 

reproduced exactly, comparisons were made across the 

three series of the amounts and percentages of material 

that was reproduced exactly as it had been in its 

original form and the level of the material. 

c. What is the relationship between the amounts of material 

reproduced exactly as it is in its original form and the 

level across series by total? 

comparisons of totals were made across the three series 

of the amounts and percentages of material that was 

reproduced exactly as it had been in its original form. 

D. What is the relationship among the amounts and types of 

adaptations of material taken from other literature sources 

and the levels of books within each of the series? 

Comparisons were made of the amounts and percentages of 

adaptation by level within each of the series. 

E. What is the relationship between the amounts and types 

of adaptations of material taken from other literature 

sources and the levels of books within the series? 

Comparisons were made by level of the amounts and 

percentages of the types of adaptation of each of the 

three series. 
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F. What is the relationship between the amounts and types 

of adaptations of material taken from other literature 

sources and the levels of books across the series by total? 

comparisons were made by level of the amounts and 

percentages of the types of adaptation of each of the 

three series. 

Question VI 

This question was concerned with the amount of the 

types of literature that was contained in each of the basal 

reading series. It explored the balance of specific 

literature genres within each of the levels examined. 

How much of the reading material is in each of the 

various literature genres? 

Procedure 

1. A table was created for each book of each of the 

series using the above data concerning the number of 

pages and words in each selection for the 

classification of each selection by literature genre. 

2. The total number of selections, pages, and words 

devoted to each genre was calculated and included in 

one summary table for each of the series. 

3. The percentages for the number of selections, the 

number of pages, and the number of words devoted to 

each genre were calculated and included in a second 

summary table for each of the series. 
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4. Combined-levels tables using the totals of numbers 

and percentages at each level for each of the three 

series were created. 

5. Combined-totals tables showing the totals of numbers 

and percentages for each of the three series were 

created. 

Research Questions Related to Question VI 

These questions examined the relationships among the 

literature genre and the levels of the basal readers 

studied. 

A. What is the relationship between the amounts of material 

that are classified into each of the literature genres and 

the level within a series? 

In order to understand the relationships, comparisons 

between the amounts and percentages of materials in 

each of the literature genres and the levels within a 

series were made. 

B. What is the relationship between the amounts of material 

that are classified into each of the literature genres and 

the levels across series? 

Comparisons between the amounts and percentages of 

materials in each of the literature genres and the 

levels across the three series were made. 

C. What is the relationship between the amounts of material 

that is classified into each of the literature genres and by 

total for the series across series? 



Comparisons between the total amounts and total 

percentages of materials in each of the literature 

genres across the three series were made. 

Question VII 

How much of the reading material could be classified 

into the various writing types? 

Procedure 

1. A table was created for each book of each of each 

of the series using the above data concerning the 

number of pages and words in each selection for the 

classification of each selection by writing type. 

2. The total the number of selections, pages, and 

words devoted to each writing type was calculated and 

included in one summary table for each of the series. 

3. The percentages for the number of selections, the 

number of pages, and the number of words devoted to 

each writing type were calculated and included in a 

second summary table for each of the series. 
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4. Combined-levels tables using the totals of numbers 

and percentages at each level for each of the three 

series were created. 

5. Combined-totals tables showing the totals of numbers 

and percentages for each of the three series were 

created. For each level in each of the three series, 

those data concerning the number of pages and words for 



each of the reading selections were classified by 

writing type. 

Research Questions Related to Question VII 

A. What is the relationship among the amounts of material 

that are classified into each of the writing types and the 

levels within a series? 

In order to understand the relationships, comparisons 

were made between the amounts of material classified 

into each of the writing types and the level within a 

series. 
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B. What is the relationship among the amounts of material 

that are classified into each of the writing types by level 

across each of the series? 

In order to determine the relationships, comparisons 

were made between the amounts of material classified 

into each of the writing types by level across the 

three series. 

C. What is the relationship among the total amounts of 

material that is classified into each of the writing types 

by total across each of the series? 

In order to understand the relationships among the 

writing types, comparisons were made between the 

amounts of material classified into each of the writing 

types by total across the three series. 
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Summary 

This chapter has described the research design, 

specific procedures followed, and research questions. This 

has led to the findings located in Chapter IV. 



CHAPTER IV 

ANALYSIS OF FINDINGS 

The purpose of this descriptive dissertation was to 

answer the following questions about the material found in 

current basal readers. 

1. How much of the material was created specifically 

for the basal reader? 

69 

2. How much of the material in the basal was obtained 

from other literature sources? 

3. How much of the material originating in tradebooks 

or other literature sources was reprinted in the basals 

as it appeared in the original? 

4. How much of the material originating in tradebooks 

or other literature sources was adapted? 

5. What were the amounts of and types of adaptations 

made to selections that have been adapted? 

6. How much of the material in basals was classified 

into in each of seven literature genres: traditional, 

contemporary realistic fiction, fantasy and science 

fiction, biography, historical fiction, poetry, and 

nonfiction? 

7. How much of the material in basals was classified 

into each of six writing types: narrative, poetry, 

play, expository, biography, and hybrid? 
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Findings 

The number of selections, the number of pages, and the 

number of words were the units of analysis the actual 

amounts of specific kinds of reading materials. Grades one, 

three, and five of the D. C. Heath, Houghton Mifflin, and 

Silver, Burdett and Ginn reading series were examined. 

Houghton Mifflin published a separate series, not included 

in this analysis, which they termed a "literary series." On 

the other hand, while both Houghton and Silver contained 

reading instruction selections, Heath did not, which may put 

the Heath series into the category of "literary series." 

Question 1 How much of the material was created 

specifically for the basal reader? 

Table 1 
Percentage of Material 

Written for the Basal, Taken from Other Literature Sources (Excerpt or Whole), or Not Located 

Selections Written Taken from % Mater. 
Series Total for Basal Other Sources Whole Excerpted Not Found 
DCH 221 35.29 65.70 58.04 30.07 11.89 
HM 220 51.36 49.63 75.70 19.63 5.61 
SBG 254 52.57 48.42 81.30 17.07 1.62 
Totals 695 46.33 53.67 70.78 22.79 6.70 

Pages Written Taken from % Mater. 
Series Total for Basal Other Sources Whole Excerpted Not Found 
DCH 1626 31.06 68.94 51.56 37.29 11.15 
HM 1612 32.25 67.74 70.33 26.65 3.02 
SBG 1658 40.23 59.n 73.56 26.03 --.dQ 
Totals 4896 34.56 65.44 64.76 30.18 50.56 

Words Written Taken from % Mater. 
Series Total for Basal Other Sources Whole Excerpted Not Found 
DCH 182148 13.38 86.61 39.98 49.10 9.84 
HM 185719 26.40 73.59 59.34 36.08 4.57 
SBG 191988 32.11 67.89 59.99 39.88 .13 
Totals 559855 24.13 75.87 52.35 42.08 5.16 

Table 1 shows the data concerning this question. (See 

Appendix B for the total numbers in each of the categories.) 
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Of 695 selections in the materials examined, 46.33% of the 

selections were written for the basal readers. Of 4,896 

pages, 34.56% of the pages were written exclusively for use 

in the basal reading series. Of total of 559,855 words in 

all three series, 24.13% of the words were written for them. 

This means of analysis showed that less than 50% of the 

material in basal readers was written expressly for them. 

There was some variation of the amounts of material 

written for basa1s among the three series. Heath had 35.29% 

of their selections written for them, while Silver and 

Houghton both had over 50% of their selections written for 

them. The percentage of pages realigned the series, with 

Heath and Houghton having around 30% and Silver having 

40.23% of the pages written for them. The amount of words 

written expressly for the series varied among the three 

series. Variations of percentages of material written 

expressly for the basal series were dependent on the type of 

analysis and the series. 

There was a consistent drop of the percentage of 

material written for grades one, three, and five. (See 

Appendices C and D.) This means that the basal reading 

series examined employed less material written expressly for 

their use at each of the successively higher levels. 

Question 2 How much of the material in basals was obtained 

from other literature sources? 



Table 1 also contains data concerning the percentages 

of material originating in other literature sources, how 

much of it was used entirely, and how much was excerpted. 

(Number amounts of material by total and level appear in 

Appendices B and C.) Material that was considered "whole" 

was used entirely, but not necessarily exactly as it 

occurred in the original. Table 1 also shows how much of 

the material taken from other literature sources was not 

located. 
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Analysis of materials in basal readers that were taken 

from other literature sources indicated a variation in 

amounts according to the type of analysis. Of the total of 

695 selections in all three series examined, 53.67% of the 

selections originated in other literature sources. Of the 

4,896 pages in all three series, 65.44% came from other 

literature sources. Of the 559,855 words, 75.87% of the 

words came from other literature sources. While the 

percentage varied by analysis type, clearly over half of the 

material used in the basal readers examined originated in 

other literature prior to being used in the basal. 

An analysis of how much of the material which was 

obtained from other literature sources was excerpted and hm-l 

much of it was printed entirely resulted in the following 

findings. Of the 373 selections acquired from other 

literature, over 70% of the selections were used entirely, 

and almost 23% of the selections were excerpts. The 
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percentages of "whole" versus excerpted of the 3,204 pages 

obtained from other literature sources were somewhat closer, 

with approximately 65% versus 30% respectively. The 

percentages for each of 424,770 words obtained from other 

literature sources was closer than those for selections or 

pages, with 52.35% versus 42.08% respectively. Thus, more 

than half of the imported materials in the basal readers 

were used entirely rather than excerpted. 

It should be noted that over 93% of the selections 

(which meant almost 95% of the pages and words) from other 

original material were located, even though it required 

interlibrary loans from as far away as Canada. Also, it 

should be noted that one of the series, Silver, referred to 

material written specifically for previous editions of its 

own series in the acknowledgements sections of its books. 

Therefore, merely observing the listed authors in the 

acknowledgements sections would have been misleading, 

suggesting far more literature from other sources than 

actually was the case. Determining how to classify the 

material required searching for the original sources, 

checking the acknowledgements pages of previous editions, 

and calling publishers to confirm the findings. Most of the 

original source material used in basal readers can be traced 

with effort. 

Overall, the amount of material taken from other 

literature sources increased by grade level. (See 
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Appendices C and D.) within each of the grade level 

materials, the percentages of material differed according to 

the kind analysis, selection, ~, or word. Basal reading 

material tended to use more material from other literature 

sources in the higher grade books. 

As one would expect, the amount of material that was 

excerpted from other literature series also increased with 

the grade level. This type of use followed children's 

literature authors' and publishers' tendencies toward 

increased length in tradebooks for older students, which 

would prohibit using entire publications written for older 

students. The material in higher level basal readers tended 

to have more excerpted literature from other sources than 

entire volumes. 

The following section reports findings about text and 

visual displays. It should be noted that two of the 

publishers, Heath and Silver, included some traditional 

songs and poems in their selections. Some of these were 

listed in the acknowledgement sections; others were not. To 

make as many comparisons as possible of material from other 

literature sources and the basal versions, a traditional 

version was obtained for comparison when none was listed in 

the acknowledgements section. When this was done, no 

comparison of visual displays could be done. 



75 

Question 3 How much of the material oriqinatinq in 

tradebooks or other literature sources was reprinted in the 

basals as it appeared in the oriqinal? 

To answer this question, two different kinds of 

comparisons were made: text and visual displays. 

Table 2 Literature from Other Sources 
Without Adaptations to Text or Visual Displays 

NlJI'ber in Basal Percent Other Lit 
Pub Sel ill Wrds Sels m Wrds 
DCH 221 1626 182148 1.36 0.18 .07 
HM 220 1612 185719 0 0 0 
SBG 254 1658 191988 1.97 1.03 2.56 
Totals 695 4896 559855 1.15 .41 .11 

Table 2 shows the amount of material borrowed from 

other literature sources that was used in the basals just as 

it occurred in the original. (For the results of this 

investigation by level, see Appendices E and F.) Eight of 

695 selections, or approximately 1% of the selections, were 

used exactly as they appeared in the original form with no 

text or visual display adaptations. Twenty pages and 622 

words were devoted to this kind of material, for less than 

1% of the total pages or words for each. This means that 

only a minuscule amount of the literature from other sources 

was reproduced in basals just as it appeared in the 

original. 

The results of comparisons of individual publisher's 

use of original sources with basal versions of the same 

material are shown in Table 2. Houghton had no selections 

that were unchanged, Heath had three selections, and Silver 

had five. None of the series had more than one unaltered 
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selection per book. The greatest number of pages in any 

selection was nine. The greatest number of words was in the 

same selection. It was interesting that all of the 

selections that were unchanged were poetry. 

Question 4 How much of the material originating in 

tradebooks or other literature sources was adapted? 

The results of the analysis concerning the quantity of 

adapted material originating in tradebooks or other 

literature sources are displayed in Table 3. The first set 

of percentages indicate the quantity of material taken from 

other literature sources that had either text or visual 

display adaptations. The second set of data refers to the 

amount of material that had only visual display changes, 

with the text unchanged. 

text, see Appendix G.) 

Table 3 

(For the distribution of unadapted 

Literature Adapted from Other Sources 

Nl..mber in Basal X of Other lit. Adapted X of Unadapted Text 
Pub Sel £.s..2 \.lords Sels £.s..2 \.lords Se l s £.s..2 \.lords 
DCH 221 1626 182148 98.64 99.82 99.93 15.38 9.04 9.35 
HM 220 1612 185719 100 100 100 9.18 1.42 .53 
SBG 254 1658 191988 98.03 98.97 97.54 19.69 12.55 7.99 
Totals 695 4896 559855 98.85 99.59 99.89 14.68 7.72 5.96 

Analysis of the percentages of literature originating 

in other sources and used in basal readers by selection, 

~, and words indicated that over 98% contained either 

adapted text or visual displays. If visual displays are not 

considered and text alone is examined, less than 15% of the 

selections had unadapted text, which accounted for less than 

8% of the pages and less than 6% of the words in basal 



reading series. Consequently, we can see that the vast 

majority of the material taken from other sources has been 

adapted in some way. 

In the following discussion, no judgments were made 
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about the value of the adaptations or types of adap·tations. 

Also, when new but different visual displays were added to a 

selection, no judgment was made as to the quality of the new 

visual displays. content for visual displays was the 

characters, setting, and actions for illustrations for 

fiction, and substance (or subject matter) of the 

illustrations for nonfiction. 

Question 5 What were the amounts of and types of 

adaptations made to selections that have been adapted? 

To find an answer to this question, it was useful to 

look at the text adaptations by themselves, visual 

adaptations by themselves, and then the combined totals of 

all of the adaptations. (Data concerning the amounts and 

percentages of adaptations by totals and levels were placed 

in Appendices H and I.) 

Table 4 
Percentage of Text Adaptation to Literature from other Sources 

\.lord Phrase Sentence Section Paragr.l Punct. 
ws wc wd wa (2Q !2£ 12!;! (2B s(2 sc sd SB sm sr sc(2 scc scd sca o&f I2!:!c I2!:!s! l2!:!a tot 

DCH 7 4 12 0 10 2 13 2 3 1 14 1 4 0 2 0 19 0 2 1 1 1 1813 
HM 10 8 8 2 10 5 11 3 6 2 11 1 2 5 1 1 6 0 1 1 2 3 4745 
SSG 13 5 5 2 5 2 10 6 2 o 15 4 0 0 0 0 18 3 4 1 0 2 578 
Tot 10 7 8 1 10 4 11 3 5 1 12 1 2 4 1 0 10 1 2 1 1 2 7136 

Sa. Text Adaptations Table 4 shows the percentages of text 

adaptations for each category for each of the series. (For 



the results of the investigation into amounts and types of 

adaptations by level, see Appendices H and I.) The 

following are the types of adaptations and the headings 

under which they were grouped for all of the tables and 

appendices dealing with text adaptations. 

1. Words ws = word synonym, wc = word changed, wd = word 

deleted, wa = word added 
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2. Phrases pp = phrase paraphrased, pc = phrase changed, pd 

= phrase deleted, pa = phrase added 

3. Sentences sp = sentence paraphrased, sc = sentence 

changed, sd = sentence deleted, sa = sentence added, sm = 

sentences combined, sr = sentence separated 

4. sections scp = section paraphrased, scc = section 

changed, scd = section deleted, sca = section added 

5. Paragraphs/Form p&f = Percentage of paragraphing changes 

or form changes, this section does not tally each 

change, but only the presence or absence of this kind 

of change. 

6. Punctuation puc = punctuation changed, pud = punctuation 

deleted, pua = punctuation added 

7. Totals Tot = total number of adaptations, including 

paragraphing or form adaptation. 

Sentence deletions (12%) were the largest form of text 

adaptation used by the basal reading series. The smallest 

percent, less than 1% in any of the categories of 

adaptations was in section changes. 



When the material was examined by level, differences 

were found. There were more deletion adaptations in text 
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than any other type of adaptation, and there were more 

deletions at the higher levels of material. Additions were 

the smallest category of text adaptation. (See Appendices H 

and I.) Thus, there were more text deletions with 

successively higher level material. 

5b. Visual Display Adaptations Table 5 shows the 

percentages of visual display adaptations for each of the 

series. (See Appendices J and K for the amounts and types 

of visual display adaptations by total and level.) It 

should be noted that there were differences between amounts 

of material used for the two types of adaptation analysis, 

text and visual display adaptations. More material was 

compared for text adaptations than for visual display 

adaptations because copies of traditional selections were 

located and included in the text adaptation but not the 

visual display adaptations analysis. Therefore, there are 

differences in the counts for selections, pages, and words 

totals at almost every level for each of the series 

examined. 

Table 5 
Percentage of Visual Display Adaptations to Literature from other Sources 

From Other Li t. Changes b~ Percent CQmeared b~ Percent 
Pub Sel Pgs \lords N.Sim N.Dif S.Dif S.Del S.Add Total !Qb£ Unch TVD 
DCH 118 996 139684 12.39 42.84 9.99 33.09 1.68 831 70.92 29.08 784 
HH 101 1059 130725 25.09 47.36 0 25.95 1.23 813 97.89 2.11 615 
SBG 108 952 128791 9.57 20.61 2.:..- 66.49 2.93 752 44.84 55.16 562 
Totals 327 29n 399200 15.82 37.40 3.71 41.15 1.92 2396 71.90 28.10 1961 
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For these data, the following headings were used: 

1. N. Sim = New visual displays that were similar in content 

to the original visual displays. 

2. N. Dif = New visual displays that were different in 

content. 

3. S. Dif = Visual displays that were taken from the 

original, but were altered in some manner. 

4. S. Del = Original visual displays that were deleted from 

the version contained in the basal. 

5. S. Add = Visual displays that appeared somewhere in the 

original version but not within the section of text that was 

used in the basal version. These visual displays were often 

taken from the cover of the book and included in the basal 

version of the selection. 

6. Tot. C = The total changes in the visual displays. 

7. Unch = The total original visual displays used in the 

basal version of the selection. 

S. TVD = The total visual displays in the book by level or 

series. 

Visual display deletions (41%) were the most common 

form of adaptation used by publishers. Approximately three 

times as many visual displays were changed as were used the 

way they appeared in the original versions. 

When the material was examined by level, (see 

Appendices J and K), there were more visual display deletion 

adaptations than any other single type of adaptation. This 



was particularly notable at the higher levels of material. 

Additions were the smallest category of visual display 

adaptation. 

5c Combined Text and Visual Display Adaptations Since so 

few of the materials taken from other literature sources 

were exact reprintings, the incidence of unadapted text, 

text that was compared to the original version without 

respect to the visual displays, was explored. The results 
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of this analysis are shown in Table 6. (See Appendix G for 

the amounts by total and level.) 

Table 6 

Total In the Basal 
Pub Sel ~ Uords 
DCH 221 1626 182148 
HM 220 1612 185719 
SBG 254 1658 191988 
Totals 695 4896 559855 

Literature from Other Sources 
Uith No Adaptations to Text 

Unada~ted Text 
~ ~ Uords 

34 147 17036 
18 23 989 

.2Q 208 15348 
102 378 33373 

UnadB~ted Percents 
Sel ~ Urds 
15.38 9.04 9.35 
8.18 1.42 .53 

19.69 12.55 7.99 
14.68 7.72 5.96 

When text alone was considered, there was a higher 

percentage of unadapted selections. The primary type of 

change was the addition of or changes in visual displays. 

Table 7 shows the number of visual displays that were 

added when the selection had none in the original. This 

table also shows the number of new visual displays in the 

basal versions that had been created by the same illustrator 

who illustrated the original version. The new illustrations 

were different from the originals. 



Table 7 

Pub 
DCH 
HH 
SSG 

Visual Display Adaptations to Literature from Other Sources 
None in Original versus Same Illustrator/New Illustrations 

None Original 
4 

46 
17 

Totals 67 

Same Ills./New Illus. 
3 

24 
10 
37 

Thus, one of the factors which adds to the amount of 
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material that is adapted in basal readers is the practice of 

adding visual displays to material that had none in the 

original. This addition of illustrations where none existed 

in the original turned out to be almost double the amount of 

new visual displays which were created by the illustrator 

who created the original illustrations. 

Question 6 How much of the material was classified into 

each of seven literature genres? 

After beginning the classification process, the 

researcher decided to extend the number of literature genre 

to eight to include student read reading instruction 

materials. This decision was made, despite the fact that 

this type of material is not usually classified as 

literature, because by considering the idea that "how-to" 

material is part of the nonfiction genre, the "how-to" of 

student read reading instruction material might be inferred. 

Further, it was determined that inclusion of this type of 

selection was a necessary additional investigation because 

there was such a large percentage of student read reading 

instruction material found in two of the basal reading 

series examined, Silver and Houghton. Therefore, the 



material was finally categorized into eight genre: seven 

literature and one instructional. Table 8 shows the 

percentages of each of the types of literature and the 

reading instruction respectively. (See Appendices L and M 

for the amounts of literature by total and level.) 

Table 8 
Percentage of Each of the Types of Literature 

Sel Trad CRF Biog Histf Fant POI!.! Nonf Ins 
DCH 221 12.67 24.43 3.62 3.17 20.81 14.03 21.27 -0 
HH 220 6.36 20.90 0 5.45 9.55 15.45 13.64 28.09 
SBG 254 8.66 14.96 1.57 3.94 11.42 18.90 24.41 19.69 
Totals 695 9.21 19.86 1.74 4.17 13.81 16.26 20.00 16.40 

fg§, Trad CRF Biog Histf Fant Poet Nonf Ins 
DCH 1626 14.76 31.12 3.57 5.60 25.77 6.31 15.56 0 
HH 1612 10.55 38.59 0 8.87 16.00 2.68 11.85 11.48 
SBG 1658 12.85 25.60 2.29 6.51 18.46 8.56 16.28 8.44 
Totals 4896 12.72 32.05 1.96 6.99 20.08 4.98 14.58 6.64 

loIords Trad CRF Biog Histf Fant Poet Nonf Ins 
DCH 182148 14.72 30.34 5.50 10.81 20.69 TIo 16.43 0 
HH 185719 10.60 37.08 0 12.00 9.39 1.10 13.65 16.16 
SBG 293988 ~ 29.43 3.89 9.50 ll.Jll 2.46 18.79 9.97 
Totals 559855 13.14 32.27 3.12 10.75 13.90 1.70 15.07 8.78 

The following was the coding for each of the category 

headings: 
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1. Trad = the percentage of the selections, pages, or words 

devoted to Traditional Literature. 

2. CRF = the percentage of the selections, pages, or words 

devoted to contemporary Realistic Fiction. 

3. Biog = the percentage of the selections, pages, or words 

devoted to Biography or Autobiography. 

4. Histf = the percentage of the selections, pages, or words 

devoted to Historical Fiction. 

5. Fant = the percentage of the selections, pages, or words 

devoted to Fantasy. 
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6. Poet = the percentage of the selections, pages, or words 

devoted to Poetry. 

7. Nonf = the percentage of the selections, pages, or words 

devoted to Nonfiction. 

8. Ins = the percentage of the selections, pages, or words 

devoted to Reading Instruction. 

An examination of the Table 8 reveals that the amount 

of material was not distributed evenly into each of the 

literature categories. The highest percentage of selections 

in all of the categories of types of literature was 

nonfiction with 20% of the material. The second highest 

percentage of the selections was close with 19.86% devoted 

to contemporary realistic fiction. The smallest percentage 

of selections was in the category of biographical literature 

with less than 2%. Thus, there was a wide range between the 

amounts in the highest percentage categories and in the 

smallest percentage of selections. 

The distribution of percentages of pages varied from 

those of the selections. The category of contemporary 

realistic fiction contained more of the pages, 32.05%, than 

anyone of the other categories. The next closest percent 

was only 20.08% for fantasy. The smallest literature 

category was biographical literature with less than 2% of 

the total pages. The range for the percentage of pages of 

material devoted to the different categories was even wider 

than the range of the selections. 
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Distribution of top two percentages differed from 

selections and pages when analysis by word totals was used. 

contemporary realistic fiction had the greatest percentage 

of words, 32.27%. Nonfiction, with the next greatest 

percentage at 15.07%, had less than half of the amount of 

words devoted to it as compared to the quantity of 

contemporary realistic fiction material. The category with 

the smallest percentage of words devoted to it was in the 

poetry category. 

Thus, overall, the percentage of literature in each of 

the categories varied substantially according to the type of 

analysis used. It is clear, however, that the largest 

amount of material in these basal readers is devoted to 

contemporary realistic fiction. 

Examining the three series individually (See Appendices 

Land M.) reveals that Houghton was the only series to not 

use biographical literature. Heath and Silver introduced it 

in the third grade books. Also, examining the series by 

level revealed that none of the series introduced historical 

fiction until the third grade books. Thus, use of some of 

the literature genre were introduced later than others, and 

this varied according to publisher. 

An unexpected finding was the absence of reading 

instruction materials in the Heath series. Houghton 

consistently had the greatest quantity of instructional 

material. Although not usually considered a genre of 
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literature, reading instruction material was included as 

part of the student reading material in two of the series. 

While the percentage of selections was larger than five of 

the literature genre, the actual space (amounts of pages and 

words) was smaller than five of the seven. Therefore, 

although instructional material was one of the largest 

selections categories, it was among the two or three 

smallest in terms of pages or words devoted to it. 

Question 7 How much of the material in basals was 

classified into each of six writing types? 

The data to answer this question are found in Table 9 

which shows the percentages of material categorized into 

each of six writing styles. (For information concerning the 

amounts of the types of writing, see Appendices Nand 0.) 

Table 9 
Percentage Summary 

Type of Writing 

Selects Total Har Poet Play ~ Biog 
DCH 221 49.77 14.03 5.88 18.55 4.07 
HH 220 27.87 15.91 10.00 40.91 0 
SBG 254 33.46 18.90 3.15 38.58 1.18 
Totals 695 36.55 16.40 6.19 27.05 1.73 

Pages Total Har f.2tl Play ~ Biog 
DCH 1626 63.90 3.63 6.83 13.04 3.69 
HH 1612 52.36 2.67 13.52 21.09 0 
SBG 1658 55.79 8.56 4.83 22.56 1.87 
Totals 4896 57.35 4.98 8.35 18.91 1.86 

\.lords Total Har f.2tl Play ~ Biog 
DCH 182148 62.58 1.50 5.12 14.41 5.75 
HH 185719 52.07 1.10 5.45 27.17 0 
SBG 191988 56.70 2.46 2.93 28.32 3.33 
Totals 559855 57.08 1.70 4.48 23.41 3.01 

The headings on the table were as follows: 

1. Nar = Narrative writing 

2. Poet = Poetry 

~ 
4.52 
5.00 
4.72 
4.75 

~ 
6.52 
10.36 
6.27 
7.70 

~ 
10.39 
13.51 
6.27 

10.01 



3. Play = Plays 

4. Exp = Expository writing 

5. Biog = Biographical/Autobiographical writing 

6. Hyb = A hybrid style of writing, which includes 

biographical fictions, historical fiction, or 

exposition written in narrative form. 
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It was apparent that the narrative category of writing 

accounted for the largest percentage of all of the 

categories in selections, pages, and words. Expository 

writing consistently had the second greatest percentage of 

the selections, pages, and words. While biographical 

writing had the fewest selections and pages devoted to it, 

poetry had the fewest words. 

Summary 

From the preceding analyses, it is evident that D.C. 

Heath, Houghton Mifflin, and Silver, Burdett and Ginn 

companies used more material from other literature sources 

than they used material which had been written expressly for 

them. It is also evident that most of the original sources 

can be found. Very few of the materials which were taken 

from other sources were used exactly as they appeared in the 

original. That is, most of the materials found in the basal 

readers examined were adapted by the publishers. The major 

type of text and visual display adaptation made by these 

publishers was deletions. The least used type of text 

adaptation was additions. The smallest category of visual 



display adaptation was changes made on illustrations taken 

from the original and used in the basal version. 
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Reading material in basal readers examined was not 

evenly distributed in types of literature genre or types of 

writing. The range of distribution was wider for the types 

of writing than it was for the types of literature. 

Essentially, contemporary realistic fiction and narrative 

accounted for the greatest amount of material compared with 

the other categories within literature type and writing type 

respectively. Finally, instructional reading material was 

not found in all of the series. 

It should be noted that there were differences among 

the three kinds of analysis, selections, pages, and words. 

If this study had been conducted with fewer than all of the 

kinds, the data yielded would have been limited and 

misleading. It would be limited and misleading because 

discussion of the amounts of material that included only 

one, or even two, of the types of analysis would give only 

part of the true picture. For example, a discussion of the 

amount of poetry, either as a literature genre or writing 

style, within a series that was limited to the number of 

selections would give one kind of picture. Limiting the 

same discussion to the number of pages devoted to poetry 

would give a different impression of the amounts of poetry 

included in the series. Discussion involving the number of 

words devoted to poetry would give a third, and very 



different, understanding. Therefore, in order to have a 

clear idea of the amounts of material actually available 

within a series, it is essential to use all three types of 

analysis. 
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CHAPTER V 

statement of the Problem 
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The purpose of this descriptive dissertation was to 

answer questions about the reading material contained in 

current basal readers. D.C. Heath, Houghton Mifflin, and 

Silver, Burdett and Ginn were chosen because they accounted 

for the majority of the sales over the last several years. 

(D. Eklund, personal communication, May 5, 1990) 

Answers to the questions described how much of the 

material was created specifically for the basal reader and 

how much of it was taken from other literature sources. The 

amounts of the material originating in tradebooks or other 

literature sources that were reprinted as they appeared in 

the original versions and the amounts of materials that were 

adapted were investigated. Further, the amounts and types 

of adaptations that were involved with each adapted 

selection were studied. Finally, materials were classified 

into seven literature genres and six writing types. The 

number of selections, the number of pages, and the number of 

words were the units of analysis. 

There was no intention in this dissertation to 

determine the validity of any of the criticisms of basal 

reading series. No judgment was made concerning the 

desirability of including more or less literature from other 

sources. No judgment was made concerning the value of 

adapting or reprinting material exactly as it was in the 



91 

original source. Finally, no judgment was made concerning 

the most desirable proportion of selections in each of the 

literature or writing style categories. All of the above 

were outside the scope of this study and might be considered 

personal value judgments. 

Summary of Findings 

1. How much of the material was created specifically for the 

basal reader? 

a. Less than half of the material in the basals was 

written expressly for their use, and decreasing amounts 

of material were written for the basal readers at 

higher grade levels. 

b. Individually, the amounts of material written for 

the basals varied according to the type of analysis 

(selections, pages, and words) done and the series. 

c. variation of the amounts of material written for the 

basal reading series publishers was dependent on the 

type of analysis. 

d. There was a consistent drop in the amount of 

material that was written for each of the series for 

each of the successively higher levels of material. 

2. How much of the material was taken from other literature 

sources? 

a. More than half of the selections and pages in the 

basal readers was taken from other literature sources. 

- : 



More than three quarters of the words in the readers 

originated in other original sources. 

b. As grade levels increased the amount of material 

taken from other sources increased. 
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c. More material was used whole rather than excerpted. 

d. The percentage of excerpts increased at the higher 

grade levels. 

e. Most of the selections from other literature sources 

were traced. 

3. How much of the material originating in tradebooks or 

other literature sources was reprinted in exactly the same 

way as the original? 

a. Approximately 1% of the selections taken from other 

literature sources were reprinted just as they appeared 

in their original form. Less than 1% of the pages and 

words contained exact reproductions. 

b. The amounts of unadapted material in the series 

varied by publisher, but none had more than one in each 

book. 

c. All of the unadapted selections were poetry. 

4. How much of the material originating in tradebooks or 

other literature sources was adapted? 

The vast majority of the materials found in the 

basals examined contained adapted text or visual 

displays or both. A small amount of material was 

altered only by visual display and not in text. 



5. What were the amounts and types of adaptations to 

material from other literature sources? 
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a. In both of the types of adaptations, text and visual 

display, deletions constituted the largest category 

overall and by level within the individual series. 

b. The smallest percentage of text adaptations was 

section changes. Visual displays which were in the 

original but had been adapted or changed in some way 

for use in the basal were the smallest category of 

visual display adaptations. 

c. A surprising number of the changes to selections was 

the result of adding new visual displays by the 

original illustrator or by adding visual displays to 

material that had none in the original. This number of 

added visual displays increased at higher grade levels. 

6. How much material was there from each of seven categories 

of children's literature? 

a. Overall, the various genre of literature were 

represented unevenly in the series. 

b. The category of nonfiction contained the highest 

number of selections, biographical literature contained 

the least. 

c. The category of contemporary realistic fiction had 

the greatest number of pages and words devoted to it. 

d. Biographical material was the smallest category in 

terms of pages. 
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e. Poetry was the smallest category in terms of words. 

f. Individually, Houghton was the only series that did 

not introduce biographies. None of the series 

introduced biographies or historical fiction until the 

third grade readers. 

g. Material created specifically to use as reading 

instruction was evident in two of the three basals 

(Houghton and Silver), but not in the third (Heath). 

7. How much material was classified into each of six writing 

types? 

a. There was an uneven distribution of the different 

types of writing. 

b. Narrative material had the largest percentage of 

selections, pages, and words. 

c. Biographical writing accounted for the smallest 

percentage of selections and pages. 

d. Poetry had the smallest percentage of words. 

Conclusions 

1. Overall basal reading series' publishers use more 

literature from other sources than they write for their own 

use. Therefore, contrary to what some say, a lot of the 

material in basal readers for students to read is not 

written for use in basals but originates in other literature 

sources. 

2. Since only the smallest percentage of the material that 

was obtained from other sources was used exactly as it 
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appeared in the original, it is apparent that basal reading 

series' editors overwhelmingly adapt the material that 

originates in other literature sources. Even poetry, which 

is relatively short, does not escape adaptations entirely. 

3. Even though material used in basal readers was not 

evenly distributed among the literature genre or the writing 

types, especially in the first grade books, it is apparent 

that basal readers generally expose stUdents to all seven 

major literature genre and all five writing styles over the 

course of the three levels examined. However, there is a 

wide range to the amounts in each of the categories. 

4. Since differences existed across the three grade levels 

sampled and the three basal reading series, analysis of the 

contents of one grade level or one series does not 

necessarily mean the existence of the same data at other 

levels or series. 

5. Deletions were the major type of text and visual display 

adaptation, but more will need to be learned concerning the 

purposes and reasons for the deletions before conclusions 

can be drawn. Information from the small amounts in the 

categories of text additions and visual display changes also 

needs further exploration before conclusions can be made. 

Implications 

It is evident from reading the literature that basal 

readers have many critics and many supporters. While this 

study did not seek to answer all of the criticisms of basal 
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readers or attempt to establish criteria for judging the 

value of the materials in basal readers, the findings may 

have answered some of the questions raised by those critics. 

One of the criticisms concerned the "realness" of the 

literature in the basals. Although this study did not set 

out to resolve "realness" of the literature used in basals, 

it did attempt to determine the amounts of literature that 

were written for the basal and the amounts that were 

obtained from other literature sources. since some of the 

basal reader critics consider tradebook material "real," and 

since there is a sUbstantial amount of material in basals 

that originated in other literature sources, it follows that 

at least some of the contents of basal readers might be 

considered "real." 

A second criticism of basals was that the material was 

boring, empty, meaningless, or bland. The critics suggested 

that two of the causes of this condition might be that the 

material in the basal was either written specifically for 

use in the basal, perhaps by "formula writers," or written 

for other purposes and adapted. While this study did not 

address the issue of quality of the material, it did 

determine who had written the selections in the basal 

readers examined. The results of this study showed that 

some well-known children's authors had written selections 

specifically for use in the basal readers and indicated how 

much of the material was adapted. While the results of this 
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study might indicate that Goodman (1988) was basically 

correct in saying that most of the material in basals was 

either written specially for basals or adapted, it was only 

a qualified confirmation of that statement. The 

qualification that must be added is the result of the wide 

range of types of adaptations that were found in the 

selections. Only an examination of the individual 

selections reveals the extent of this range. Unlike 

Shriberg and Shriberg's 1974 study, which discounted some 

changes in wording and punctuation, in this study a 

selection was considered adapted if there was a deletion or 

addition of a single comma, a deletion of large sections of 

text, or a paraphrase of an entire selection. Because the 

effects of different kinds adaptations vary so extensively 

according to their type or amount, it is extremely important 

to be cautious about making generalizations about adapted 

material. 

An argument of the supporters of basal readers, that 

the reading materials within the basal are excellent, also 

needs careful examination and further study. As stated 

previously, this study did not seek to determine the value 

of the literature within basals, but it has set the stage 

for others to make some determination about the quality of 

the selections in basal readers by fully describing the 

contents. The next step is to determine the value of those 

contents by applying criteria created for that purpose. 
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since no study has proved the value of any of the 

possible combinations of literature genre, writing style, or 

adapted versus unaltered literate, or even literature 

written specifically for the basals versus tradebook 

literature, it will be up to future researchers to establish 

that value. In the meantime, the practitioner may wish to 

create criteria for judging how to use basal readers. The 

range of this decision might be anywhere from not using the 

basal at all through using only parts of the basal to having 

a total basal reading program. 

The first criterion that might be considered useful for 

making these kinds of decisions about basal readers is the 

school or district philosophy. The philosophy and school or 

district educational goals will help to determine the nature 

of the reading program and the part that basal readers will 

play in that reading program. In addition to a decision 

concerning the issue of "realness," judgments about the use 

of material written for the basal, adapted material, and 

excerpts versus whole books must be made. At this same 

level of decision making are considerations about 

reader/material matching which would include issues of 

student reading capabilities, material readability, and 

stUdent interest. 

Having established the direction for school or 

district's reading program, the practitioner may begin to 

think about specific details, such as the type of literature 
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or type of writing desired. If having certain amounts of 

specific kinds of literature is desired, counting the number 

of pages devoted to that type of literature or writing in 

the basal reader may prove to be accurate enough for the 

purpose. The number of pages would be considered a 

sufficiently precise estimate, because the number of 

selections isn't accurate enough and very few educators have 

enough time to devote to counting words. 

Another decision might be whether or not to use a 

specific selection. Again, the specific literature genre or 

type of writing may play a role in this decision, but 

reading the selection itself to determine its value may be 

the wisest course of action in the end. While reading the 

selections, it might prove useful to examine the 

illustrations to determine whether they contribute to the 

understanding of the literature or whether they are simply 

decorative in nature. 

Once the user of reading materials has made decisions 

such as those discussed above and has decided what would be 

best for his or her population, the final choice of 

classroom instructional materials can be guided by the 

findings in studies such as the present study. 

The three levels of analysis used in this study all 

proved to be useful because of the different findings they 

revealed. without the three types of data for comparisons, 

the information about the materials in the basal readers 
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would have been limited and misleading. Knowledge about the 

actual amounts of literature for students to read within 

various categories depended on the number of words in the 

selection, not necessarily on the number of pages, and 

certainly not on the number of selections. 

Recommendations for Further study 

This study is the beginning of what could be a number 

of studies focusing on describing the content of basal 

reading materials. The following are recommendations for 

further study: 

1. The other levels of the three series studied herein 

should be examined to see if the findings and resulting 

trends continue across all of the levels. 

2. Text analyses of original and adapted materials 

should be examined in depth for coherence, continuity, 

and comprehensibility. One means of doing this might be 

to apply de Beaugrande and Dressler's (1981) seven 

standards of textuality, i.e. cohesion, coherence, 

intentionality, acceptability, informativity, 

situationality, and intertextuality in order to 

determine the differences between the texts. From that 

type of study, conclusions could be drawn as to the 

merits of using adapted or original materials. 

3. Since the value of using original material, adapting 

originals, and/or using materials written expressly for 

the basal readers has never been established, it would 
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be worthwhile to determine their value both by literary 

criteria and student response and evaluation. 

4. Both the affective and academic growth in students 

resulting from the use of differing kinds of materials 

discussed in this dissertation should be assessed and 

studied to determine the type of material suited for 

specific populations of students. 

5. Since basal reading publishers produce new 

copyrighted materials frequently, it would be valuable 

to know what their changes over time are in the answers 

to all seven of the questions in this study. 

6. Since basal editors are responsible for selecting 

and deciding what adaptations to make on materials from 

other literature sources, it might be worthwhile to 

study the criteria for selection and to study the 

changes over time of the types of adaptations made and 

their reasons for making them. 

Closing 

Findings from this study are, perhaps, preliminary to 

other kinds of studies that may change our understanding of 

the kinds of materials needed for reading instruction. 

Knowledge concerning the contents of the materials most 

often used in teaching students to read is important as a 

basis for further study to understand how reading materials 

affect student progress. This study and the kinds of 

studies suggested above should help the consumer determine 
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which of the myriad basal reading series, if any, to use. 

Finally, the results of the present study suggested further 

studies which may help future generations of students 

succeed in learning to read more effectively. They may 

contribute toward life-long reading after formal schooling. 

Ultimately, intelligent matching of specific students with 

specific reading materials may contribute to our nation 

becoming a more literate one. 
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Appendix A 

Total Numerical content of Basal Readers 
by Level 

Series Level # Selects # Pages # Words 

DCH PP1 11 61 515 
HM PP1 10 53 909 
SBG PP1 12 66 714 

DCH PP2 10 61 893 
HM PP2 9 54 1378 
SBG PP2 12 68 1368 

DCH PP3 16 93 1876 
HM PP3 10 61 2017 
SBG PP3 13 80 2151 

DCH 1-1 25 170 4720 
HM 1-1 26 164 6049 
SBG 1-1 30 165 5445 

DCH 1-2 25 165 7940 
HM 1-2 26 188 7721 
SBG 1-2 27 200 7130 

DCH 3-1 38 266 27062 
HM 3-1 38 299 34973 
SBG 3-1 43 286 35441 

DCH 3-2 34 300 36379 
HM 3-2 40 312 40810 
SBG 3-2 46 288 36067 

DCH 5 62 510 102763 
HM 5 61 481 91862 
SBG 5 71 505 103672 
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Appendix B 

Number Totals Summary 
Written for the Basal or Taken from Other Literature Sources 

Whole or Excerpt 

Selections Basal Written Taken from Material 
Series Totals for Basal Other Sources Whole Exceret Not Found 
DCH 221"- 78 143 83 43 17 
HH 220 113 107 81 21 6 
SBG 254 131 123 100 ~ ..l 

Totals 695 322 373 264 85 25 

Pages Basal Written Taken from Material 
Series Totals for Basal Other Sources Whole Exceret NotFound 
DCH 1626 505 1121 578 418 125 
HM 1612 520 1092 768 291 33 
SBG 1658 667 ...2£1 729 258 ~ 

Totals 4896 1692 3204 2075 967 162 

Words Basal Written Taken from Material 
Series Totals for Basal Other Sources Whole Exceret Not Found 
DCH 182148 24388 15n60 63076 n462 15512 
HM 185719 49043 136676 81109 49316 6251 
SBG 191988 61654 130334 78189 51980 ---.ill 

Totals 559855 135085 424nO 222374 178758 21928 
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Appendix C 

Levels Amounts Summary 
written for the Basal, Taken from Other Literature Sources 

(Whole or Excerpted), or Not Found 

Sel,Pg,\Jds 
DCH PP1 
HM PP1 
SBG PP1 

DCH 
HM 
SBG 

DCH 
HM 
SBG 

DCH 
HM 
SBG 

DCH 
HM 
SBG 

DCH 
HM 
SBG 

DCH 
HM 
SBG 

DCH 
HM 
SBG 

PP2 
PP2 
PP2 

PP3 
PP3 
PP3 

1-1 
1-1 
1-1 

1-2 
1-2 
1-2 

3-1 
3-1 
3-1 

3-2 
3-2 
3-2 

5 
5 
5 

\Jritten for 
Basal 
Sel,pg,loIds 

10, 59, 491 
10, 53, 909 
8, 56, 555 

9, 60, 869 
9, 54, 1378 
7, 44, 1075 

13, 85, 1661 
10, 61, 2017 
9, 68, 1855 

12, 96, 2821 
15, 67, 2793 
17, 88, 3435 

13, 76, 3816 
14, 52, 2396 
17, 99, 4780 

12, 57, 5664 
14, 57, 7986 
21,101,13318 

6, 57, 7019 
18,83,12007 
21, 89,12699 

3, 15, 2047 
23,93,19557 
31,122,23937 

Taken from 
Other Sources 
Sel.Pg,loIds 

1, 2, 24 
o 
4, 10, 159 

1, 1, 24 
o 
5, 24, 293 

3, 8, 215 
o 
4, 12, 296 

13, 74, 1899 
11, 97, 3256 
13, 77, 2010 

12, 89, 4124 
12,136, 5325 
10,101, 2350 

26,209,21398 
24,242,26987 
22,185,22123 

28,243,29360 
22,229,28803 
25,199,23368 

59,495,100716 
37,388, 72305 
40,383, 79735 

IoIhole 
Sel,pg,loIds 

1, 2, 24 
o 
4, 10, 159 

1, 1, 24 
o 
4, 12, 181 

3, 8, 215 
o 
4, 12, 296 

13, 74, 1899 
11, 97, 3256 
13, 77, 2020 

10, 80, 3562 
12,136, 5325 
10,101, 2350 

15,119,12932 
22,217,24217 
21,167,19566 

18,145,16465 
16,158,19563 
19,155,17108 

22,149,29665 
20,160,28748 
25,195,36519 

Excerpt 
Sel,Pg,\Jds 

o 
o 
o 

o 
o 
1, 12, 112 

o 
o 
o 

o 
o 
o 

2, 9, 562 
o 
o 

4, 30, 2359 
2, 23, 2580 
1, 18, 2557 

8, 81,10771 
5, 70, 9203 
4, 40, 6095 

31,307,64332 
14,198,37533 
15,188,43216 

Material 
NotFound 

o 
o 
o 

o 
o 
o 

o 
o 
o 

o 
o 
o 

o 
o 
o 

7,60,6107 
1, 2, 190 
o 

2,17,2124 
1, 1, 37 
2, 4, 165 

6,39,6719 
4,30,6024 
o 
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Appendix D 

Levels Percentage Summary 
IIritten for the Basal, Taken from Other Literature Sources 

(llhole or Excerpted), or Not Found 

IIritten for Taken from " Mater. 
Series Level Basal Other Sources IIhole Exerpt Not Found 

Sel,Pgs,lIds Sel ,Pgs ,lids Sel,Pgs,lIds Sel,Pgs,lIds Sel,Pgs,lJds 
DCH PP1 91, 97, 95 9, 3, 5 9, 3, 5 0 0 
HM PPl 100,100,100 0 0 0 0 
SBG PPl 67, 85, 78 33,15,22 33,15,22 0 0 

DCH PP2 90, 98, 97 10, 2, 3 10, 2, 3 0 0 
HM PP2 100,100,100 0 0 0 0 
SBG PP2 58, 65, 79 42,35,18 33,18,13 8, 1, 8 0 

DCH PP3 81, 91, 89 19, 9,11 19, 9,11 0 0 
HM PP3 100,100,100 0 0 0 0 
SBG PP3 69, 85, 86 31,15,14 31,15,14 0 0 

DCH 1-1 48,56,60 52,44,40 52,44,40 0 0 
HM 1-1 58,41,46 42,59,54 42,59,54 0 0 
SBG 1-1 57,53,63 43,47,37 43,47,37 0 0 

DCH 1-2 52,46,48 48,54,52 40,48,45 8, 5, 7 0 
HM 1-2 54,28,32 46,72,69 46,72,39 0 0 
SBG 1-2 63,50,67 37,51,33 37,51,33 0 0 

DCH 3-1 32,21,21 68,79,79 39,48,48 10,11, 9 18,23,23 
HM 3-1 37,19,23 63,81,n 58,73,69 5, 8, 7 2, 1, 1 
SSG 3-1 49,35,38 51,65,62 49,58,55 2, 6,19 a 

DCH 3-2 18,19,19 82,81,81 53,48,45 24,27,30 6, 6, 6 
HM 3-2 45,27,29 55,73,71 40,51,48 13,22,23 3, 0, 0 
SBG 3-2 46,31,35 54,69,65 41,54,47 9,14,17 4, 1, 0 

DCH 5 5, 3, 2 95,97,98 35,29,29 50,60,63 10, 8, 7 
HM 5 38,19,21 61,81,78 33,33,31 23,41,41 7, 6, 7 
SBG 5 44,24,23 56,76,78 35,39,35 21,37,42 0 
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Appendix E 

Level Totals Summary of Literature from other Sources 
without Adaptations to Text or Visual Displays 

Number in Basal Lit. from Other 
Series Lev Sel Pgs Wds Sels Pgs Words 
DCH PP1 11 61 515 0 0 0 
HM PP1 10 53 909 0 0 0 
SBG PP1 12 66 714 1 2 24 

DCH PP2 10 61 893 1 1 24 
HM PP2 9 54 1378 0 0 0 
SBG PP2 12 68 1368 1 2 16 

DCH PP3 16 93 1876 0 0 0 
HM PP3 10 61 2017 0 0 0 
SBG PP3 13 80 2151 0 0 0 

DCH 1-1 25 170 4720 0 0 0 
HM 1-1 26 164 6049 0 0 0 
SBG 1-1 30 165 5445 1 2 74 

DCH 1-2 25 165 7940 0 0 0 
HM 1-2 26 188 7721 0 0 0 
SBG 1-2 27 200 7130 1 9 244 

DCH 3-1 38 266 27062 1 1 29 
HM 3-1 38 299 34973 0 0 0 
SBG 3-1 43 286 35441 0 0 0 

DCH 3-2 34 300 36379 1 1 78 
HM 3-2 40 312 40810 0 0 0 
SBG 3-2 46 288 36067 0 0 0 

DCH 5 62 510 102763 0 0 0 
HM 5 61 481 91862 0 0 0 
SBG 5 68 505 103672 1 2 133 
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Appendix F 

Level Percentages of Literature from other Sources 
without Adaptations to Text or Visual Displays 

Number in Basal Lit. from other 
Series Lev Sel Pgs Wds Sels Pgs Words 
DCH PPI 11 61 515 0 0 0 
lIM PP1 10 53 909 0 0 0 
SBG PP1 12 66 714 8 3 3 

DCH PP2 10 61 893 10 2 3 
lIM PP2 9 54 1378 0 0 0 
SBG PP2 12 68 1368 8 3 1 

DCH PP3 16 93 1876 0 0 0 
lIM PP3 10 61 2017 0 0 0 
SBG PP3 13 80 2151 0 0 0 

DCH 1-1 25 170 4720 0 0 0 
lIM 1-1 26 164 6049 0 0 0 
SBG 1-1 30 165 5445 3 1 1 

DCH 1-2 25 165 7940 0 0 0 
lIM 1-2 26 188 7721 0 0 0 
SBG 1-2 27 200 7130 4 5 3 

DCH 3-1 38 266 27062 3 0 0 
lIM 3-1 38 299 34973 0 0 0 
SBG 3-1 43 286 35441 0 0 0 

DCH 3-2 34 300 36379 3 0 0 
lIM 3-2 40 312 40810 0 0 0 
SBG 3-2 46 288 36067 0 0 0 

DCH 5 62 510 102763 0 0 0 
lIM 5 61 481 91862 0 0 0 
SBG 5 68 505 103672 1 0 0 
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Appendix G 

Level Amounts and Percentages of Literature from other Sources 
Without Adaptation to Text 

Total In the Basal Unchanged Text Total Unchanged Percents 
Pub lev Sel ~ Wds Sel ~ Wds Sel ~ Wds 
DCH PP1 11 61 515 0 0 0 0 0 0 
HH PP1 10 53 909 0 0 0 0 0 0 
SBG PP1 12 66 714 4 10 159 33 15 22 

DCH PP2 10 61 893 1 1 24 10 16 3 
HH PP2 9 54 1378 0 0 0 0 0 0 
SBG PP2 12 68 1368 3 8 85 22 18 13 

DCH PP3 16 93 1876 2 6 142 13 6 8 
HH PP3 10 61 2017 0 0 0 0 0 0 
SBG PP3 13 80 2151 4 12 296 31 18 13 

DCH 1-1 25 170 4720 6 21 316 24 12 7 
HH 1-1 26 164 6049 3 3 97 11 2 2 
SBG 1-1 30 165 5445 7 19 569 15 12 10 

DCH 1-2 25 165 7940 2 7 261 8 4 3 
HH 1-2 26 188 7721 3 3 82 12 2 1 
SBG 1-2 27 200 7130 4 23 479 15 12 8 

DCH 3-1 38 266 27062 4 18 1057 11 7 4 
HH 3-1 38 299 34973 4 6 187 11 2 1 
SBG 3-1 43 286 35441 8 45 4725 19 16 13 

DCH 3-2 34 300 36379 4 8 668 12 24 2 
HH 3-2 40 312 40810 4 5 345 10 2 1 
SBG 3-2 46 288 36067 8 50 3446 17 18 10 

DCH 5 62 510 102763 15 86 14568 24 17 14 
HH 5 61 481 91862 4 6 278 7 1 0 
SBG 5 71 505 103672 11 37 5493 15 7 5 
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Level Amounts of Text Adaptation to Literature from other Sourees 

In Basal ~ords Phrases Sentenees Seetions ParaglPunetuat. 
~ SIPI~S ws we wd wa !2Qe£I2!:!lli:! se se sd sa sm sr see see sed sea p& f !2!:!e PlJCI !2!:!a !2! 
DCH PP1 1, 2, 24 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 4 5 
HH PP1 0, 0, 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
SBG PP1 4,10,159 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

Ser Lev SIPI~S ws we wd wa !2Q!2£I2!:!lli:! se se sd sa sm sr see see sed sea ~f !2!:!e E!!l !2!:!a !2! 
DCH PP2 1, 1, 24 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
HH PP2 0, 0, 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 iJ 0 0 0 0 0 0 
SBG PP2 4, 0,197 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 

Ser Lev SIPI~ds ws we wd wa !2Qe£I2!:!lli:! se se sd sa sm sr see see sed sea P& f . I?!!e PlJCI I?!!a Tot 
DCH PP3 3, 8,215 0 0 0 0 0 0 4 0 0 0 0 0 0 0 0 0 2 0 0 0 0 0 6 
HH PP3 0, 0, 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
SSG PP3 4,12,296 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

Ser Lev SIPI~S ws we wd wa !2Qe£I2!:!lli:! se se sd sa sm sr see see sed sea ~ f I?!!e E!!l !2!:!a !2! 
DCH 1-1 12,70,1766 10 1 7 2 24 3 9 3 9 0 5 1 4 0 0 0 9 1 3 0 0 0 91 
HH 1-1 11,97,3256 55 16 26 11 28 16 34 15 87 28 76 23 4 6 14 6 11 2 7 1 5 0 471 
SBG 1-1 13,77,2010 6 5 3 0 10 3 4 1 4 0 6 4 0 0 0 0 14 0 1 0 0 0 61 

Ser Lev SIPI~ds ws we wd wa !2Qe£I2!:!lli:! se se sd sa sm sr see see sed sea ~ f I?!!e PlJCI I?!!a ill 
DCH 1-2 9, 78,3516 20 11 43 0 16 11 19 8 12 20 5 1 6 1 6 0 10 0 5 3 4 3 204 
HH 1-212,136,5325 80 23 50 6 102 25 84 15 95 16 102 11 13 9 15 1 32 0 7 13 4 6 709 
SBG 1-2 10,101,2350 7 3 5 0 2 1 4 1 0 0 12 6 0 0 0 0 9 0 3 1 0 1 55 

Ser Lev SIPI~ds ws we wd wa !2Qe£ e:!lli:! se se sd sa sm sr see see sed sea ~ f I?!!e E!!l I?!!a ill 
DCH 3-1 18,142,14450 46 24 61 0 51 12 54 5 6 0 46 o 25 3 2 2 47 0 7 2 12 4 409 
HH 3-1 23,240,26797 143 83 94 40 184 68 143 46 70 15 140 18 30 110 11 9 66 7 14 11 6 16 1324 
SBG 3-1 22,185,22123 14 5 4 2 7 2 26 1 2 0 30 3 1 0 1 1 30 4 10 4 3 8 158 

Ser Lev SIPI~S ws we wd wa !2Qe£odlli:! se se sd sa sm sr see see sed sea ~ f I?!!e E!!l I?!!a !2! 
DCH 3-2 26,206,24480 35 30 75 2 50 8 83 5 19 2 64 3 32 1 20 o 105 4 11 13 9 2 573 
HH 3-2 21,228,28766 63 107 54 15 45 60 92 27 10 7 87 8 11 72 6 4 77 6 12 16 4 20 803 
SBG 3-2 22,182,21557 10 5 6 3 2 3 6 7 2 0 8 4 0 0 0 0 9 0 5 0 0 1 71 

Ser Lev SIPI~ds ws we wd wa !2Qe£ 12!:!lli:! se se sd sa sm sr see see sed sea P& f I?!!e PlJCI !2!:!a !2! 
DCH 5 53,456,93997 19 12 24 2 36 11 68 8 3 o 133 5 4 4 9 1 163 4 9 7 1 2 525 I-' 

HH 5 34,358,66281 144 129 135 15 132 65 161 39 27 6 136 7 38 61 12 4 96 8 27 33 53 110 1438 I-' 
0 

SBG 5 40,383,79735 39 12 10 6 10 5 20 27 2 0 30 5 1 0 0 1 41 15 6 2 0 0 232 



Totals In Basal 
Ser Sel Pgs ~ds 
DCH 123 963 138472 
HH 101 1059 130425 
SBG 119 950 128427 

Appendix H (Continued) 

Level Amounts of Text Adaptation to Literature from other Sources 

~ords 

ws ~wa 
130 78 210 6 
485 358 359 87 

76 30 28 11 

Phrases 
pP --pc--pci pa 

177 45 237 29 
491 234 514 142 

31 14 60 37 

Sentences 
se sc sd sa sm sr 
49 22 253 10 71 9 

289 72 541 67 96 258 
10 0 86 22 2 0 

Sections 
sce scc scd sca 
37 3 336 9 
58 24 282 23 

1 2 10l, 19 

Parag/Punctuat. 
P&f puc pud pua Tot 
35 25 27 15 1813 
67 74 72 152 4745 
25 7 3 10 578 

...... 

...... 

...... 



Appendix I 

Level Percentages of Text Adaptations to 
Literature from other Sources 

Types of Adaptations 

In Basal IJords Phrases Sentences Sections Paras£Punetuat. 
Pub Lev S,P,IJds ws we wei wa ~!2£!2Qei! se se sd sa sm sr see sec sed sea ~ f 2:!e e!:!Q 2:!a !2! 
DCH PP1 1, 2, 24 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 20 80 5 
HM PP1 0, 0, 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
SBG PP1 4, 10,159 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

Pub Lev S,P,IJds ws we wei wa ~!2£!2Qea se se sd sa sm sr see see sed sea ~ f 2:!e e!:!Q 2:!a !2! 
DCH PP2 1, 1, 24 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
HM PP2 0, 0, 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
SBG PP2 4, 20, 197 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 o 100 0 0 0 0 0 1 

Pub Lev S,P,IJds ws we wei wa ~!2£!2Qea se se sd sa sm sr see sec sed sea ~f 2:!e e!:!Q 2:!a !2! 
DCH PP3 3, 8,215 0 0 0 0 0 066 0 0 0 0 0 0 0 0 0 33 0 0 0 0 0 6 
HM PP3 0, 0, 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
SBG PP3 4, 12,296 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

Pub Lev S,P,IJds ws we wei wa ~es!2Qei! se se sd sa sm sr see sec sed sea P&f 2:!e e!:!Q 2:!a !2! 
DCH 1-1 12,70,1766 11 1 8 2 26 3 10 3 10 0 5 1 4 0 0 0 10 1 3 0 0 0 91 
HM 1-1 11, 97,3256 12 3 6 2 6 3 7 3 18 6 16 5 1 1 3 1 2 0 1 0 1 0 471 
SBG 1-1 13, 77,2010 10 8 5 0 16 5 7 2 7 o 10 7 0 0 0 0 23 0 2 0 0 0 61 

Pub Lev S,P,~s ws we wei wa ~!2£!2Qei! se se sd sa sm sr sec see sed sea P& f 2:!£ e!:!Q 2:!a !2! 
DCH 1-2 9, 78,3516 10 5 21 0 8 5 9 4 6 10 2 0 3 0 3 0 5 0 2 1 2 1 204 
HM 1-2 12,136,5325 11 3 7 1 14 4 12 2 13 2 14 2 2 1 2 0 5 0 1 2 1 1 709 
SBG 1-2 10,101,2350 13 5 9 0 4 2 7 2 0 o 22 11 0 0 0 0 16 0 5 2 0 2 55 

Pub Lev S.P.~s ws we wei wa e2!2£!2Qei! se se sd sa sm sr see see sed sea ~ f 2:!£ oud e!:!a !2! 
DCH 3-1 18,142,14450 11 6 15 0 12 3 13 1 1 o 11 0 6 1 0 0 11 0 2 0 3 1 409 
HH 3-1 23,240,26797 11 6 7 3 14 5 11 3 5 1 11 1 2 8 1 1 5 1 1 1 0 1 1324 
SBG 3-1 22,185,22123 9 3 3 1 4 1 16 1 1 o 19 2 0 1 1 19 3 6 3 2 5 158 

Pub Lev S,P,lJds ws we wei wa e2!2£PClei! se se sd sa sm sr see sec sed sea ~ f 2:!£ e!:!Q e!:!a Tot 
DCH 3-2 26,206,24480 6 513 0 9 1 14 1 3 o 11 1 6 0 3 0 18 1 2 2 2 0 573 
HM 3-2 21,228,28766 813 7 2 6 7 11 3 1 1 11 1 1 9 1 0 10 1 1 2 0 2 803 
SBG 3-2 22,182,21557 14 7 8 4 3 4 8 10 3 o 11 6 0 0 0 0 13 0 7 0 0 1 71 

...... 

...... 
N 



In Basal 
Pub lev S,P,~ds 

DCH 5 53,456,93997 
HM 5 34,358,66281 
SBG 5 40,383,79735 

~ords 

ws wc wd wa 
425 0 

10 9 9 5 
17 5 4 3 

Totals ~ords 

ws wc wd wa 
DCH 
HM 
SBG 

7 4 12 0 
10 8 8 2 
13 5 5 2 

Appendix I (Continued) 

level Percentages of Text Adaptations to 
Literature from other Sources 

Types of Adaptations 

Phrases Sentences Sections ParaslPunctuat. 
eel:!!:eQ~ s~ sc sd sa sm sr sc~ sec scd sca ~f I!:!c ~ I!:!a 
7 2 13 2 1 o 25 1 1 
9 5 11 3 2 0 9 0 3 
4 2 9 12 1 013 2 1 

Phrases 
eel:!!:pd~ 

10 2 13 
10 5 11 
5 2 10 

Sentences 
sp sc sd sa sm sr 
2 3 1 14 1 4 
3 6 2 11 1 2 
6 2 0 15 4 0 

1 2 0 31 1 2 1 0 0 
4 1 0 7 1 2 2 4 8 
0 0 1 18 6 3 0 0 0 

Sections ParaglPunctuat 
sce scc sed sca P&f puc DUd pua 
o 2 0 19 0 2 1 1 
5 1 160 1 2 3 
o 0 0 18 3 4 0 2 

Tot 
525 

1438 
232 

Tot 
1813 
4745 

578 

I-' 
I-' 
W 
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Appendix J 

Level Amounts of Visual Display Adaptations to 
Literature from other Sources 

From Other Changes b~ Number CQ!mared b:t Number 
Pub Lev S,P,IJds N.Sim N.Dif S.Dif S.Del S.Add !2l:.£ Unch TVD 
DCH PPl 1, 2,24 1 0 0 0 0 1 0 1 
HH PPl 0, 0, 0 0 0 0 0 0 0 0 0 
SBG PPl 2, 4,80 1 0 0 0 0 1 1 2 

Pub Lev S,P,IJds N.Sim N.Dif S.Dif S.Del S.Add !2l:.£ Unch TVD 
DCH PP2 1, 1, 24 0 0 0 0 -0- 0 -0 0 
HH PP2 0, 0, 0 0 0 0 0 0 0 0 0 
SBG PP2 3,16,160 0 1 0 11 0 1 6 7 

Pub Lev S,P,IJds N.Sim N.Dif S.Dif S.Del S.Add Tot.C Unch .IYQ. 
DCH PP3 1, 2, 73 1 1 0 0 0 2 0 2 
HH PP3 0, 0, 0 0 0 0 0 0 0 0 0 
SBG PP3 2, 4,120 0 2 0 0 0 2 0 2 

Pub Lev S,P,IJds N.Sim N.Dif S.Dif S.Del S.Add Tot.C Unch TVD 
DCH 1-1 12,70,1766 5 20 61 19 3 89 24 103 
HH 1-1 11,97,3256 23 41 0 43 1 65 28 93 
SBG 1-1 13,n,2010 11 7 0 35 3 21 43 64 

. Pub 1m! S,P,IJds N.Sim N.Dif S.Dif S.Del S.Add Tot.C Unch .IYQ. 
DCH 1-2 8, 76,3456 13 8 8 54 0 29 52 81 
HH 1-2 12,136,5325 41 64 0 22 2 107 24 131 
SBG 1-2 10,101,2350 1 6 0 27 3 11 58 69 

Pub 1m! S,P,IJds N.Sim N.Dif S.Dif S.Del S.Add Tot.C lJnch TVD 
DCH 3-1 18,142,14450 23 44 13 53 0 80 44 124 
HH 3-1 23,240,26797 62 95 0 61 2 160 25 185 
SBG 3-1 21,181,21930 7 10 1 248 4 22 103 125 

Pub 1m! S,P,IJds N.Sim N.Dif S.Dif S.Del S.Add !2l:.£ Unch .IYQ. 
DCH 3-2 25,217,25894 17 72 1 104 2 92 83 175 
HH 3-2 21,228,28766 45 60 3 22 2 110 17 127 
SBG 3-2 22,193,23172 18 19 0 120 7 44 67 111 

Pub Lev S,P,IJds N.Sim N.Dif S.Dif S.Del S.Add !2l:.£ Unch TVD 
DCH 5 52,434,93997 43 211 0 45 9 256 25 281 
HH 5 34,358,66281 33 125 0 63 3 161 9 170 
SBG 5 35,376,78969 34 110 2 59 5 151 32 183 

Totals From Other Li t Changes b~ Number ComQared b~ Number 
Pub Sel Pgs IJds N.Sim N.Dif S.Dif S.Del S.Add !2l:.£ Unch TVD 
DCH 118 966 139684 103 356 83 ~ ~ 549 228 n7 
HH 101 1059 130725 204 385 3 211 10 602 13 715 
SBG 108 952 128791 72 155 3 500 22 253 310 563 
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Appendix K 

Levels Percentages of Visual Display Adaptations to 
Literature from other Sources 

Changes b~ Percent CQ!!!I2ared b~ % 
Pub ill S,P,IJds N.Sim N.Dif s.Dif S.Del S.Add Tot.C Unch r&-
DCH PP1 1, 2, 24 100 0 0 0 0 100 0 1 
HH PP1 0 0 0 0 0 0 0 0 0 
SSG PP1 2, 4, 80 100 0 0 0 0 50 50 2 

Pub ill S,P,IJds N.Sim N.Dif S.Dif S.Del S.Add J..Q!..£ lklch TW 
DCH PP2 1, 1, 24 0 0 0 0 0 0 0 0 
HH PP2 0 0 0 0 0 0 0 0 0 
SSG PP2 3, 16, 160 0 8 0 92 0 14 86 7 

Pub Lev S,P,IJds N.S;m N.Dif S.Dif S.Del S.Add Tot.C Unch TVD 
DCH PP3 1, 2, 73 50 SO 0 0 0 100 0 2 
HH PP3 0 0 0 0 0 0 0 0 0 
SSG PP3 2, 4, 120 0 100 0 0 0 100 0 2 

Pub Lev S,P,IJds N.Sim N.Dif S.Dif S.Del S.Add J..Q!..£ Unch TVD 
DCH 1·1 12, 70, 1766 2 19 56 18 1 80 23 103 
HH 1-1 11, 97, 3256 21 38 0 40 1 70 23 93 
SSG 1-1 13, 77, 2010 20 13 0 63 5 33 67 64 

Pub ill S,P,IJds N.Sim N.D;f S.D;f S.Del S.Add Tot.C Unch TW 
DCH 1-2 8, 76, 3456 16 10 10 65 0 35 64 81 
HH 1-2 12,136, 5325 32 50 0 17 2 82 18 131 
SSG 1-2 10,101, 2350 3 16 0 73 8 16 84 69 

Pub Lev S,P,IJds ~ N.Dif S.D;f S.Del S.Add J..Q!..£ Unch TVD 
DCH 3-1 18,142,14450 17 33 10 40 0 65 35 124 
HH 3-1 23,240,26797 28 43 0 28 1 86 14 185 
SSG 3-1 21,181,21930 3 4 0 92 1 18 82 125 

Pub ill S,P,IJds N.S;m N.Dif S.D;f S.Del S.Add Tot.C Unch TVD 
DCH 3-2 25,217,25894 9 41 1 53 -1- 53 47 175 
HH 3-2 21,228,28766 34 45 2 17 2 87 13 127 
SSG 3-2 22,193,23172 11 12 0 73 4 40 60 111 

Pub Lev S,P ,IJds N. S;m N.D;f S.Dif S.Del S.Add J..Q!..£ lklch TVD 
DCH 5 52,434,93997 14 70 0 15 3 91 9 281 
HH 5 34,358,66281 15 56 0 28 1 95 5 170 
SSG 5 35,376,78969 16 52 0 28 2 83 17 183 



~~ Tradition CRFiction 
SI PI \Ids SI PI \Ids 

DCH PP1 0, 0, 0 0, D, 0 
HH PP1 0, 0, 0 3,23,366 
SBG PP1 0, 0, 0 1, 8,100 

DCH PP2 1, 8, 0 0, 0, 0 
HH PP2 0, 0, 0 2,20,319 
SBG PP2 0, 0, 0 1, 8,221 

DCH PP3 1,10, 0 9,62,1370 
HH PP3 0, 0, 0 3,26, 846 
SBG PP3 0, 0, 0 2,14, 584 

DCH 1-1 3,31,1071 7,57,1m 
HH 1-1 1,10, 364 7,89,3093 
SBG 1-1 2,16, 775 5,46,1378 

DCH 1-2 5,36,1727 5,47,2316 
HH 1-2 1,11, 363 6,88,3745 
SBG 1-2 3,33,1459 6,79,2294 

DCH 3-1 6,56,5900 11,101,10638 
HH 3-1 5,68,7321 6, 88,10722 
SBG 3-1 4,44,5372 5, 50, 5932 

DCH 3-2 5,49,5596 11,111,14250 
HH 3-2 2,22,1749 8,117,15871 
SSG 3-2 6,45,5490 8, 88,12515 

DCH 5 7,50,12527 11,128,24926 
HH 5 5,59, 9896 11,171,33899 
SBG 5 7,75,14096 10,148,33485 

Appendix L 

Level and Total Amounts of Each of the Literature Genre 

Biogral2!:!)! Histfict Fantas)! Poetr)! 
SI PI \Ids SI PI \Ids SI PI \Ids SI PI \Ids 
D, 0, 0 0, 0, 0 10,59,491 1, 2, 24 
0, 0, 0 0, 0, 0 3,23,469 0, 0, 0 
0, 0, 0 0, 0, 0 3,24,293 4,10,159 

0, 0, 0 0, 0, 0 7,48,811 1, 1, 24 
0, 0 0 0, 0, 0 3,27,917 0, 0, 0 
0, 0, 0 0, 0, 0 3,26,646 5,24,293 

0, 0, 0 0, 0, 0 0, 0, 0 3, 8,215 
0, 0, 0 0, 0, 0 3,29,1032 0, 0, 0 
0, 0, 0 0, 0, 0 3,30,1033 5,28,393 

0, 0, 0 0, 0, 0 3,37, 752 6,13,384 
0, 0, 0 0, 0, 0 3,33,1153 6, 6,221 
0, 0, 0 0, 0, 0 5,47,1209 7,19,615 

0, 0, 0 0, 0, 0 8,62,3014 4, 9,348 
0, 0, 0 0, 0, 0 4,56,1990 6, 6,197 
0, 0, 0 0, 0, 0 5,51,1805 4,13,292 

0, 0, 0 1,9,1133 5,39,4409 3, 5,414 
0, 0, 0 2,20,2349 2,30,3294 7,10,421 
1, 9, m 3,30,3837 5,60,7923 6,12,508 

3,23,3280 1,11,1418 6,73,8443 3, 4,309 
0, 0, 0 4,57,7367 2,36,4420 6, 7,429 
1, 7,1062 2,16,2159 3,37,3100 7,18,896 

5,35,6740 5,71,17132 7,101,19769 10,17,1020 
0, 0, 0 6,66,12576 1, 24, 4170 9,14, 780 
2,22,5628 5,62,12239 2, 31, 6668 10,18,1558 

Nonfict. 
SI PI \Ids 
0, 0, 0 
1, 4, 22 
3,10,103 

1, 4, 58 
1, 4, 75 
3,10,208 

3,13,291 
1, 3, 59 
2,6,110 

6,32,741 
3,11,423 
6,27,822 

3,11,535 
3,12,472 
4,10,591 

12,56,4568 
5,45,5041 

11,57,7723 

5,29,3083 
5,31,4377 

11,55,7889 

17,108,20649 
11, 81,14887 
18, 95,18621 

Instruct 
SI PI \Ids 
0, 0, 0 
3, 3, 52 
1, 4, 59 

0, 0, 0 
3, 3, 67 
0, 0, 0 

0, 0, 0 
3, 3, 80 
1, 2, 31 

0, 0, 0 
6,15,795 
5,10,646 

0, 0, 0 
6,15,954 
5,14,689 

0, 0, 0 
12,38,5825 
8,24,3374 

0, 0, 0 
13,42,6597 
8,22,2956 

0, 0, 0 
18,66,15654 
17,54,11377 

~ 

~ 

0\ 



Selects Tradition C~Fiction 

DCH 221 28 54 
HH 220 14 46 
SBG 254 22 38 

Pages Tradition CRFiction 
DCH 1626 240 506 
HH 1612 170 622 
SBG 1658 213 441 

~ Tradition CRFiction 
DCH 182148 26821 55272 
HH 185719 19693 68861 
SBG 293988 27192 56509 

Appendix l (Continued) 

level and Total Amounts of Each of the literature Genre 

Biograe!!~ Histfict Fantas~ Poetr~ 

8 7 46 31 
0 12 21 34 
4 10 29 48 

Biograe!!~ Histfict Fantasy Poetr~ 

58 91 419 59 
0 143 258 43 

38 108 306 142 

Biograe!!~ Histfict Fantas~ Poetr~ 

10020 19683 37689 2738 
0 22292 17445 2048 

7462 18235 22677 4714 

Nonfict. 
47 
30 
62 

Nonfict. 
253 
191 
270 

Nonfict. 
29925 
25356 
36067 

Instruct 
0 

64 
50 

Instruct 
0 

185 
140 

.l!lili:!:!£ t 
0 

30024 
19132 

....... 

....... 
-...J 
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Appendix M 

Level Percentages in Each of the Literature Genre 

Ser ~ Tradition CRFiction Bio!lraph~ HistFict. Fantas~ Poetr~ Nonfict. Instruct. 
S. p. Uds S. p. Uds S. p. Uds S. p. Uds S. p. IJds s. p. Uds §.......f. Uds S. p. Uds 

DCH PP1 0, 0, 0 0, 0, 0 0, 0, 0 0, 0, 0 91,97,95 9, 3, 5 0, 0, 0 0, 0, 0 
HM PP1 0, 0, 0 30,43,40 0, 0, 0 0, 0, 0 30,43,52 0, 0, 0 10, 8, 2 30, 6, 6 
SBG PP1 0, 0, 0 8,12,14 0, 0, 0 0, 0, 0 25,36,41 33,15,22 25,15,14 8,21, 8 

OCH PP2 10,13, 0 0, 0, 0 0, 0, 0 0, 0, 0 70,79,91 10, 2, 3 10, 7, 6 0, 0, 0 
HM PP2 0, 0, 0 2,37,23 0, 0 0 0, 0, 0 33,56,23 0, 0, 0 11, 7, 5 33, 6, 5 
SBG PP2 0, 0, 0 8,12,16 0, 0, 0 0, 0, 0 25,38,47 42,35,21 25,15,15 0, 0, 0 

DCH PP3 6,11, 0 56,67,73 0, 0, 0 0, 0, 0 0, 0, 0 19, 9,11 19,14,16 0, 0, 0 
HM PP3 0, 0, 0 30,43,42 0, 0, 0 0, 0, 0 30,48,51 0, 0, 0 10, 5,29 30, 5,40 
SBG PP3 0, 0, 0 15,18,27 0, 0, 0 0, 0, 0 23,38,48 38,35,18 15, 8, 5 8, 3, 1 

DCH 1-1 12,18,23 28,34,38 0, 0, 0 0, 0, 0 12,22,16 24, 8, 8 24,19,17 0, 0, 0 
HM 1-1 4, 6, 6 27,54,51 0, 0, 0 0, 0, 0 12,20,19 23, 4, 4 12, 7, 7 23, 9,13 
SBG 1-1 6,10,14 17,28,25 0, 0, 0 0, 0, 0 17,28,22 23,12,11 20,16,15 17, 6,12 

DCH 1-2 20,22,22 20,28,29 0, 0, 0 0, 0, 0 32,38,38 16, 5, 4 12, 7, 7 0, 0, 0 
HM 1-2 4, 6, 5 23,47,49 0, 0, 0 0, 0, 0 15,30,46 23, 3, 3 12, 7, 6 23, 8,12 
SBG 1-2 11,17,20 22,40,32 0, 0, 0 0, 0, 0 19,26,25 15, 7, 4 15, 5, 8 18, 7,10 

DCH 3-1 16,21,22 29,38,39 0, 0, 0 3, 3, 4 13,15,16 8, 2, 2 32,21,17 0, 0, 0 
HM 3-1 13,23,21 16,29,31 0, 0, 0 5, 7, 7 5,10, 9 18, 3, 1 13,15,14 32,13,17 
SBG 3-1 9,15,15 12,17,18 2, 3, 2 7,10,11 12,21,22 14, 4, 1 26,20,22 19, 8,10 

DCH 3-2 15,16,15 32,37,39 8, 8, 9 3, 4, 4 18,24,23 8, 1, 1 15,10, 8 0, 0, 0 
HM 3-2 5, 7, 4 20,38,39 0, 0, 0 5,12,11 10,18,18 15, 2, 1 13,13,11 33,13,16 
SBG 3-2 13,16,15 17,31,35 2, 2, 3 4,13, 6 7,13, 9 15, 6, 2 24,19,22 17, 8, 8 

DCH 5 11,10,12 18,25,24 8,14,17 8,14,17 11,20,19 16, 3, 1 27,21,20 0, 0 ,0 
HM 5 8,12,11 18,36,37 0, 0, 0 2, 5, 5 10,14,14 15, 3, 1 18,17,16 30,14,17 
SBG 5 10,15,14 14,29,32 3, 4, 5 7,12,12 3, 6, 6 14, 4, 2 25,18,18 24,11,11 
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Appendix N 
Level and Total Amounts of Each Writing Type 

ill Lev Narrat. Poetr:t Pla:t Exposit. Biogra. H:tbrid 
S,P,IJds S,P,IJds S,P,Wds S,P,IJds S,P,Wds S,P,Wds 

DCH PP1 0, 0, 0 1, 2, 24 8,47, 448 1, 4, 43 0, 0, 0 0, 0, 0 
HM PP1 0, 0, 0 0, 0, 0 6,46, 835 4, 7, 74 0, 0, 0 0, 0, 0 
SBG PP1 0, 0, 0 4,10,159 4,32, 393 3,10, 103 0, 0, 0 1,14, 59 

DCH PP2 7,48,811 1, 1, 24 0, 0, 0 1, 4, 58 0, 0, 0 0, 0, 0 
HM PP2 0, 0, 0 0, 0, 0 5,47,1236 4, 7, 142 0, 0, 0 0, 0, 0 
SBG PP2 4,34,867 5,24,293 0, 0, 0 1, 2, 23 0, 0, 0 2, 8, 185 

DCH PP3 9,62,1370 3, 8,215 0, 0, 0 3,13, 291 0, 0, 0 0, 0, 0 
HM PP3 0, 0, 0 0, 0, 0 6,55,1878 4, 6, 139 0, 0, 0 0, 0, 0 
SBG PP3 5,44,1617 5,29,393 0, 0, 0 2, 4, 73 0, 0, 0 1, 4, 68 

DCH 1-1 14,131,3784 6,13,384 0, 0, 0 4,22, 419 0, 0, 0 1, 4, 133 
HM 1-1 10,122,4240 6, 6,221 1,10,370 8,22, 1067 0, 0, 0 1, 4, 151 
SBG 1-1 11,100,2951 7,19,615 1, 9, 411 10,30, 1326 0, 0, 0 1, 7, 142 

DCH 1-2 14,123,5953 4, 9,348 1,12, 728 4,16, 731 0, 0, 0 0, 0, 0 
HM 1-2 10,135,5409 6, 6,197 1,20, 689 9,27, 1426 0, 0, 0 0, 0, 0 
SBG 1-2 14,163,5558 4,13,292 0, 0, 0 9,24, 1280 0, 0, 0 0, 0, 0 

DCH 3-1 22,196,20947 3, 5,414 1, 9, 806 7,18, 1419 0, 0, 0 4,32, 3432 
HM 3-1 11,170,19360 7,10,421 1,16,1977 15,63, 8621 0, 0, 0 4,40, 4594 
SBG 3-1 13,143,18074 6,12,508 1,11,1153 19,81, 11097 1, 9,772 3,30, 3837 

DCH 3-2 20,209,25143 3, 4,309 2,24,3146 5,29, 3083 3,23,3280 1,11, 1418 
HM 3-2 11,163,19729 6, 7,429 1,12,1011 18,73, 10974 0, 0, 0 4,57, 7367 
SBG 3-2 16,157,19459 7,18,896 1,13,1646 20,84, 11907 0, 0, 0 2,16, 2159 

DCH 5 24,270,55980 10,17,1020 1,19,4200 16,106,20204 6,37,7185 1,59,13939 
HM 5 17,254,47965 9,14, 780 1,12,2129 28,135,28011 0, 0, 0 6,66,12977 
SBG 5 22,284,60324 10,18,1558 1,15,2023 34,141,28553 2,22,5628 2,25, 5586 

Tot Sel Narrat. Poetr:t Pla:t Exposit. Biogra. H:tbrid 
DCH 221 110 31 13 41 9 10 
HM 220 59 35 22 90 0 11 
SBG 254 85 48 8 98 3 12 

Tot ~ Narrat. Poetr:t Pla:t Exposit. Biogra. H:tbrid 
DCH 1626 1039 59 111 212 60 106 
HM 1612 844 43 218 340 0 167 
SBG 1658 925 142 80 374 31 104 

Tot IJds Narrat. Poetr:t Pla:t Exposit. Biogra. H:tbrid 
DCH 182148 113988 2738 9328 26248 10465 18922 
HM 185719 96703 2048 10125 50454 0 25089 
SBG 191988 108850 4714 5626 54362 6400 12036 
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Appendix 0 

Level Percentages of Writing Types 

Ser ill Narrat. Poetr'y Play EX!2:Qsit. Biogra. Hybrid 
S,P,Wds S,P,Wds S,P,Wds S,P,Wds S,P,Wds S,P,Wds 

DCH PP1 0, 0, 0 9, 3, 5 73,77,87 9, 7, 8 0, 0, 0 0, 0, 0 
HH PP1 0, 0, 0 0, 0, 0 60,87,92 40,13, 8 0, 0, 0 0, 0, 0 
SBG PP1 0, 0, 0 33,15,22 33,48,55 25,15,14 0, 0, 0 8,21, 8 

DCH PP2 70,79,91 10, 2, 3 0, 0, 0 10, 7, 6 0, 0, 0 0, 0, 0 
HH PP2 0, 0, 0 0, 0, 0 56,87,90 44,13,10 0, 0, 0 0, 0, 0 
SBG PP2 33,50,63 42,35,21 0, 0, 0 8, 3, 2 0, 0, 0 17,12,14 

DCH PP3 56,67,73 19, 9,11 0, 0, 0 19,14,16 0, 0, 0 0, 0, 0 
HH PP3 0, 0, 0 0, 0, 0 60,90,93 40,10, 7 0, 0, 0 0, 0, 0 
SBG PP3 38,55,75 38,35,18 0, 0, 0 15, 5, 3 0, 0, 0 8, 5,32 

DCH 1-1 56,77,80 24, 8, 8 0, 0, 0 16,13, 9 0, 0, 0 4, 2, 3 
HH 1-1 38,74,70 23,23, 4 4, 6, 6 31,13,18 0, 0, 0 4, 2, 2 
SBG 1-1 37,61,54 23,12,11 3, 5, 8 33,18,24 0, 0, 0 3, 4, 3 

DCH 1-2 56,75,75 16, 5, 4 4, 7, 9 16,10, 9 0, 0, 0 0, 0, 0 
HM 1·2 38,72,70 23, 3, 3 4,11, 9 35,14,18 0, 0, 0 0, 0, 0 
SBG 1-2 52,82,78 15, 7, 4 0, 0, 0 33,12,18 0, 0, 0 0, 0, 0 

DCH 3-1 58,74,77 8, 2, 2 3, 3, 3 18, 7, 5 0, 0, 0 11,12,13 
HH 3-1 28,57,55 21, 3, 1 3, 5, 7 39,21,25 0, 0, 0 11,13,13 
SBG 3-1 30,50,51 14, 4, 1 2, 4, 3 44,28,31 2, 3, 2 7,10,11 

DCH 3-2 59,70,69 9, 1, 1 6, 8, 8 15,10, 8 9, 8, 9 3, 4, 4 
HM 3-2 28,52,48 15, 2, 1 3, 4, 2 45,23,27 0, 0, 0 10,18,18 
SBG 3-2 35,55,54 15, 6, 2 2, 5, 5 43,29,33 0, 0, 0 4, 6, 6 

DCH 5 39,53,54 16, 3, 2, 4, 4 26,21,20 10, 7, 7 6,12,14 
HM 5 28,53,52 15, 3, 2, 2, 2 46,28,30 0, 0, 0 10,14,14 
SBG 5 30,56,58 14, 4, 2 1, 3, 2 48,28,28 3, 4, 5 3, 5, 5 



Appendix P 
Selection Analysis Page 

BasalPublisher: 
Book: ---------
Level: ___ p. begins: 

Title:__________________________ Author: 
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from: _____________ ~-~-Illustrator original: ________ _ 
basal: ___________ __ 

Price: ~ pages words 
basal original Publisher: _________ _ 
tradbk Original Date: ______________ __ 

Original Found at _____________________ __ 

1. Illustrations: description 
original: 
basal: 

2. Paragraphing: 

3. Wording: 
Eliminated: words, 

words: 
phrases, sentences, sections 

phrases: 
sentences: 

sections: 

Paraphrased: words, phrases, 

Changed: words, phrases, 

sentences, sections 

sentences, sections 

Separated into multiple sentences: Reverse: 

Added: words, phrases, 

4. Punctuation/capitalization: 

Observations: 
1. 
2. 

sentences, sections 
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