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ABSTRACT 

Analysis of NORC and DAS data from 1956 to 1980 shows continu

ous increases in support for equal treatment or equal status for 

minority group members. This change is found to result largely from 

a shift in the overall cultural environment in America. 

Education is found to have a constant effect in reducing preju

dice even in periods of time and in subcultures generally hostile 

toward egalitarianism. Evidence shows the more educated have more 

access to sources of correct information. It is asserted that on the 

question of basic equality among men, women, and various racial or 

ethnic minorities the answer supported by facts is that all groups are 

quite equal in all innate abilities and potentials. Education is seen 

to give one greater access to this truth. 

Regional differences between the non-South and South, while 

large forty years ago, have continuously decreased. By 1980 there 

remain only small differences with the South still less egalitarian on 

most measures. It is predicted that egalitarian attitudes toward all 

groups will continue to increase in America because all factors 

associated with more egalitarianism, interdependence, organization 

and power of minority groups, and sharing of a common culture are 

increasing. 

x 



CHAPTER 1 

THE PROBLEM: 
GENERAL THEORETICAL CONTEXT 

Statement of Purpose 

This dissertation examines changes in egalitarian attitudes 

toward racial, religious, and ethnic minorities in America from 1940 

to 1980. Egalitarian attitudes as used throughout this work refer to 

subject responses which 1) rate various outgroups as being as good as 

one's own group, 2) express a willingness to interact with them as 

equals, and/or 3) favor equal treatment of them. Most of the data 

examined deal with egalitarian attitudes of whites toward blacks. Ad-

ditiona11y, egalitarian attitudes toward Jews and toward "people whose 

religion differs from your own" are examined to determine whether re-

1ationships and trends exist in attitudes toward various racial, 

1 religious, and ethnic outgroups. 

The effect of education on egalitarian attitudes and change in 

them over time is the primary focus of this study. The respondents are 

also categorized according to birth cohort and region (South versus 

non-South). This enables us to examine the influence of certain sub-

culture variations in American culture and society on the effect of 

1The phrase "racial, religious, and ethnic outgroups" is used 
although noue of these terms alone adequately describes any of these 
groups. Each of these three "outgroups" is thought of as being a mem
ber of at least two of the three categories. 

1 
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education on various groups' attitudes. The idea of each cohort 

experiencing differing cultural environments, historic events, and 

-
conditions--in effect different subcultures--is presented in Ryder 

(1965) "The Cohort as a Concept in the Study of Social Change." Dif-

ferences between the South and non-South in the cultural environment 

pertaining to interactions with and attitudes toward minorities, 

particularly blacks, are a well-known fact of American history. How 

these subcultural differences are transmitted by the general culture 

and the education system will be of particular interest. 

Besides looking at responses to each specific indicator of 

egalitarian attitudes, the more general notion of egalitarian or anti-

egalitarian ideologies will be explored. A method introduced by Duncan 

(1979) for inferring latent classes from response patterns over several 

separate indicators is used to estimate the percentage of respondents 

who are ideologically motivated. 

Studying attitudes toward outgroups and minorities offers an 

excellent opportunity to test for interaction effects among education, 

region, era of birth and socialization (birth cohort), and cultural 

change over time (year) on the formation and change in attitudes. 

Egalitarian attitudes are particularly interesting as an example of 

these interactions because of 1) the dramatic changes in egalitarian 

attitudes in the United States over the past four decades; 2) the 

passion with which these issues have been fought over during this time; 

3) the dramatic cultural changes which have made knowledge of the life-

styles, viewpoints, political and social situations of all groups in 
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the United States increasingly available to all other groups; 4) the 

amount of effort expended by various groups to influence these attitudes 

through legislation, moral suasion, demonstrations, political activism, 

attempts to influence mass media, and varying degrees of violence; and 

5) the long history of regional differences in egalitarianism toward 

minorities in America. 

One example of the magnitude of change in egalitarian attitudes 

in America is found in the percentage of respondents who have said they 

approve of blacks and whites going to the same schools. Among Southern 

respondents approval increased from 2 percent in 1942, to 14 percent in 

1956, to 34 percent in 1963, to 68 percent in 1972, and 76 percent in 

1980. Among Northern respondents approval of integrated education in

creased from 4 percent in 1942, to 61 percent in 1956, to 74 percent in 

1963, to 92 percent in 1972, to 93 percent in 1980 (all National Opinion 

Research Center--NORC--statistics). 

A further rationale for studying egalitarian attitudes is their 

obvious impact on the political, social, and economiv participation in 

our society of those groups affected. Specifically, attitudes toward 

blacks in America are of great importance and interest because blacks 

constitute the largest single ethnic group in America. A systematic 

test of the effect of expressed attitudes on actual behavior toward 

minorities and outgroups is, however, beyond the scope of the present 

research. Logical, theoretical, and some statistical evidence will, 

however, be introduced to support the assumption that what is believed 

about a group and how one feels toward that group are important 
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components influencing behavior toward that out group or minority thus 

affecting the place of that group in the overall social, political, and 

economic structure. 

Theoretical Perspectives 

There are two reasons for discussing mainstreams of theoretical 

thinking about the social forces which create, influence, and change 

attitudes, beliefs, and ideologies. First, these insights can be used 

to form hypotheses for empirical tests. Second, these insights can be 

used as the basis for attempting to explain any findings which were not 

anticipated. 

A wide range of theorists have sought to explain the relation-

ships among attitudes, beliefs, and ideologies and the nature of the 

social system, components of the culture and social change. The role 

of formal education in transmitting these attitudes, beliefs, and ideol-

ogies has been variously explained. 

Functional Theories 

Durkheim (1961:64-79) argued that education within a society 

works to teach the values, ideals, and presumably attitudes2 which work 

in the interests of the society in which that educational institution 

exists. He defined "moral" behavior, in fact, as that which is in the 

interests of the group (society). The schools were seen as the ideal 

place for collective interests to be learned and practiced. Further, 

2 Although as translated by Wilson and Schmurer he does not 
specifically mention attitudes. 



as a functionalist, Durkheim was sensitive to the fact that as the 

nature of the society changed, the nature of societally defined "moral 

behavior" will also change to fit the new nature of the social group. 

Specifically, he suggested that as the size and complexity of society 

continuously increased, lithe moral objectives of society have been more 

and more generalized. Morality continuously disengages itself from 

particular ethnic groups or geographical areas precisely because each 

society as it becomes larger embraces a greater diversity of climatic 

and geographic conditions" (Durkheim, 1961:75). 

Since Durkheim, this change has been conceptualized by a suc

cession of sociological theorists. Ferdinand Tonnies (1957) discusses 

this in terms of the nature of the solidarity which unites a society. 

Within relatively undifferentiated societies, individuals feel bound 

together with their fellow citizens by their similarities. Being 

similar in ethnic, religious, occupational, regional, and other roles 

and identities forms the basis for feeling "one with" his fe110ws-

"gemeinschaft." As societies become more complex with a greater number 

of roles, more extensive specialization in occupations, more trade and 

reliance on others, the differentiation of individuals reduces 

"gemeinschaft"-based solidarity. A new form of solidarity is created. 

In these societies mutual interdependence of diverse individuals and 

groups bands the community together--"gese11schaft." Max Weber (as 

discussed in Bendix, 1960) discussed a different but related aspect of 

the change toward greater size, diversity, and interdependence within 

a society. His concepts of "rationalization" and "bureaucratization" 

5 



describe a process by which standard procedures, rules, and criteria 

are applied to the treatment of individuals within a bureaucracy (in 

the ideal case). These are all based on considerations of maximizing 

1) efficiency of the bureaucratic organization and 2) control of these 

large and complex organizations to accomplish the goal for which it 

exists. Talcott Parsons (1951:56-57) similarly conceptualizes a change 

from "particularistic" treatment of individuals based on familial and 

regional loyalties toward the application of "universalistic" criteria 

without regard to family or clan ties as a society becomes more indus

trialized and interdependent. Parsons sees the education system within 

a society as functioning to teach the "institutionalized beliefs" of 

that society. Subscription to the institutionalized beliefs is in turn 

seen as a criterion of loyalty to the collectivity. Each of these 

theories includes elements of societal change toward including a 

greater number and diversity of groups to whom the bonds of citizen

ship, standard treatment, and equal considerations are extended. 

Applying such global theories to understanding social relation

ships and trends in a given society during a specified period of time 

however requires caution. Many other forces are in every specific 

instance at work in shaping relationships among groups in society and 

the attitudes associated with these relationships besides those working 

toward a balance and fit with the rest of the cultural environment for 

the best functioning of the entire system. It is only necessary to 

reflect for an instant on the gross inequities and depravations which 

have been inflicted on some minority groups in the last half-century 

6 



in some of the most advanced, modern, and interdependent societies on 

Earth to realize this. 

Georg Simmel (1955) discusses the process of increasing social 

complexity from the perspective of the consciousness of the individual. 

According to Simmel, in less complex societies all sources of authority 

and social organization are centered around the same point--the family 

or clan. All other sources of authority or affiliations of the indiv

idual (occupation, religion, nationality, etc.) are seen as extending 

in concentric circles from this original source with each reflecting 

and reinforcing the central authority or organization. In this situa

tion, the individual has little or no alternative to perceiving and 

accepting the social order as it is defined by these concurring sources 

of authority. 

As societies become more complex there is a tendency for the 

various sources of organization and affiliation to become more inde

pendent of one another. Thus, religion, family, occupation, region, 

and other organizational bases offer alternative sources of identity, 

status, or consciousness of reality. 

Conflict Theories 

Conflict theorists emphasize the dfsproportionate influence of 

the powerful few in determining political, social, and economic rela

tionships within the social structure and in the dissemination of that 

culture to its members. Mannheim (1936) examines the relationship be

tween power within a society and the ideas and beli!~fs which prevail 

7 



therein. He introduces the concept of ideology to describe the set of 

ideas and beliefs which are favorable to those who hold power within 

8 

the society and justify their domination. This ideology is passed along 

to all segments of the society during the process of socialization 

through the various segments and institutions of that society (which 

includes virtually all of them) which are strongly influenced or en

tirely dominated by the powerful group or class. 

In a classic conflict theory approach, Oliver Cex (1948) asserts 

that all modern racial antagonisms exist as the result of and to serve 

the interest of capitalist exploiters of labor. Prejudice toward blacks 

is seen as a tool of the "exploiting class" used to justify their ex

ploitation. It is Cox's position that the goal of labor exploiters is 

to prevent the assimilation of blacks in American society since "the 

assimilated colored worker is either lost for exploitation or becom~s 

intractable" (Cox, 1948:418). 

Cox further maintains that "one of the most powerful techniques 

utilized by the white ruling class for retardation of assimilation of 

the races is segregation. Segregation obviously limits the opportunity 

for communication and interracial understanding and makes possible an 

easy exploitation of antagonistic stereotypes" (Cox, 1948:546). 

Robert Blauner (1972) defines the exploiters more broadly. He 

asserts that oppression of blacks is in the interest of most whites, 

and "the majority of the population gains from it and presumably will 

defend these privileges as rational and objective interests" (Blauner, 



1972:44). It is then the "creation and defense of group privileges" 

which is seen as the basis for racial oppression (Blauner, 1972:21). 

Ideas of white supremacy (racism) have grown as a justification for 

these privileges and for this oppression. 

More recent discussions of power, ideas, and beliefs have 

reiterated these insights and specified the role of the institution of 

education. Thio (1973:2) states that "l-powerful elites_I ••• rely 

upon various massive ideological apparatuses, such as the mass media 

and educational institutions, to insure their cultural hegemony over, 

and hence their support by, the powerless." 

Similarly, in his discussion of attitudes toward crimes, Turk 

(1976:289) argues that 

to the extent that a balance of power has been reached and 
a system of domination developed, beliefs are expected to 
be products of both (a) self-interest and acceptance of 
reassuring ideological justifications among the more power
ful and (b) the direct and indirect indoctrination of less 
powerful. Formal education is assumed to be one important 
means by which ideological consensus is created and rein
forced. 

These theorists mince no words in pointing out the potential 

for the powerful to manipulate our attitudes and beliefs. A realistic 

discussion of the effect of education on attitudes in American society 

must take into account a fact known to probably every educator in 

America. That is, enough autonomy (some might say anarchy) exists 

among the students within the classroom, the individual instructors in 

the classrooms, and the administrators of various educational institu-

tions to ensure that attempts by the "powerful elites" to dictate 

9 



attitudes and beliefs (or to accomplish anything else) will be at best 

only partially successful. 

10 

Other expl~nations of the forces which affect attitudes and 

beliefs combine elements of both conflict and functional theories. The 

classic synthesis of these two perspectives is proposed by Gerhard 

Lenski (1966) in Power and Privilege. Lenski agrees with functionalists 

that human society is a system of interdependent parts which has needs 

that must be fulfilled for the good functioning and perpetuation of the 

system. Along with conflict theorists, he asserts that society is also 

a stage upon which individuals and groups conflict in pursuit of self 

gain and advantages over other individuals and groups. Attitudes and 

public opinion according to Lenski are shaped through education, re

ligion, mass media, and propaganda. Those with power to influence 

these forces will use them to advance their own interests. At the same 

time these forces must at least minimally meet the needs of the whole 

interdependent system for it is by that system that the powerful enjoy 

their power and prestige. 

The most general statement of the relationships among the 

forces, institutions, and groups within a social system would be a 

paraphrase of the statement in 1926 of South African philosopher General 

Smuts who said "Life is a single system in progress • . • L-and_7 • • 

everything is related to everything else" (quoted in Hawley, 1950:9). 

This ecological perspective is detailed in Hawley's (1950) Human 

Ecology. The attitudes and beliefs of a culture must (at the very 

least in the long run) generally fit the other major components of the 



cultural environment. Within this general tendency however, powerful 

groups and individuals with vested interests will succeed in having 

some influence on virtually every element of the social, cultural, and 

physical environment. The resultant of the forces which exist at any 

given point is passed along through socialization of individuals by 

11 

the hundreds of institutions and social forces which combine in this 

process (family, church, mass media, peer groups, occupational group, 

and educational institutions being among major contributors in American 

society). 

Hypotheses 

The most obvious hypothesis concerning changes in egalitarian 

attitudes over the past four decades is that there has been a shift 

toward more egalitarian attitudes toward racial, religious, and ethnic 

outgroups. This change should be detectable in the effect of the in

stitution of education and also in the effect of the general cultural 

experiences exclusive of education. This hypothesis seems to follow 

from both functional and conflict perspectives. 

The first hypothesis follows from the observations of Durkheim 

and later theorists that with increase in size, complexity, and inter

dependency of a society, more different racial, religious, and ethnic 

out groups will become accepted as members toward whom more equal con

sideration will be extended. Throughout the time during which respon

dents in this study were being socialized (roughly 1900 to 1980), 



American society has continued to become larger, more complex, inter

dependent, and urban. 

12 

When examining survey data concerning egalitarian attitudes 

toward virtually any minority, it has been found that in general the 

larger the size of a place, the more egalitarian the response of its 

residents as a group. It is assumed that this is because of the lesser 

degree of self-sufficiency of the family or ethnic group and the greater 

heterogeneity of the population in urban areas than in more rural areas. 

The greater amount of interaction with many minority outgroups would 

likely reduce irrational antagonistic stereotypes and increase under

standing between groups (Cox, 1948). Further, living in larger popula

tion centers increases the likelihood of dealing with more institutions 

employing bureaucratic, rational-legal, or universalistic criteria for 

evaluation and behavior in the conduct of one's business and other day

to-day affairs. The ideas and communications in an urban area are also 

more likely to be national or even international in scope rather than 

regional. Agreeing with Simmel (1955) one would expect that as the 

number of group affiliations increase and become different sources of 

social organization, the number of possible perceptions of reality 

available to individuals also increase. Here it is not certain which 

group or institution (family, ethnic group, religion, peer group, occu

pational group, regional group, education, etc.) will have the most 

decisive effect on attitudes. As the mixture of perspectives and in

fluences comes to increasingly include those which are egalitarian, 

universalistic, bureaucratic, rational, and nationwide in organization 



however, it seems probable that the attitudes of the individual would 

follow. 
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A similar process might be thought to be occurring over time 

between the 19405 and the 1980s. There has been a continuous improve

ment throughout the Twentieth Century in the ability of the media-

print and electronic--to reach a national, even global, audience quickly 

and extensively. Among Americans, all but a tiny number now have easy 

access to the current ideas, thoughts, and attitudes of most major 

political, economic, racial, religious, or ethnic groups through radio, 

television, newspapers, and magazines. The amount and ease of avail

ability of this range of nationwide thoughts, ideas, and opinions has 

increased continuously throughout the time period affecting the adult 

population of the United States whose opinions are the object of the 

present study. 

The newest cohorts of these adults in the 1940s (those born in 

the 19208) were among the first of Americans to grow up with the radio 

being widely available throughout their entire lives. From the 19208 

to 1980 there has been a trend toward centralization into nationwide 

(or even international) networks of communication interaction becoming 

more important and prevalent in the fields of government, business, 

industry, and mass media (print and electronic). 

The ideas and attitudes passed along through interaction with 

these increasingly nationwide institutions would almost of necessity be 

less from a regional, local, or ethnic group perspective. The ideas, 

attitudes, and criteria for actions or judgments employed by these 
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nationwide networks would presumably become more rational, universalis

tic, or egalitarian. If this were not so, the ability of these institu

tions to function on a massive nationwide level in a multi-ethnic, 

multi-racial, and multi-religious culture such as America would be 

severely impaired. 

At first glance, it might seem that the first hypothesis con

tradicts classical conflict theory (as well it might). Traditional 

conflict thinking suggests that the powerful group (in America, often 

characterized as White Anglo-Saxon Males) or "power elite" would seek 

to perpetuate non-egalitarian sentiments toward minority outgroups in 

order to justify and perpetuate its position of dominance and to pre

vent the various minority out groups from successfully joining together 

to work in unison toward improving their lot (Mannheim, 1936; Marx, 

1948; Cox, 1948; Blauner, 1972). There may indeed be such a force in 

American society operating to perpetuate non-egalitarian sentiments. 

A much more general conflict perspective however does not focus 

exclusively on economic classes defined by control of the factors of 

production. In this generalized context, it is asserted that the more 

power any person, group, or institution has, the more influence they 

are able to assert on all areas of social interaction and culture. 

From this perspective, one might argue that various racial, 

religious, and ethnic groups have gained power throughout a wide range 

of American institutions including economic, educational, government, 

and mass media over the past six decades. This increase in power may 

have been utilized by each of the various outgroups to increase 
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attitudes favoring equal treatment and positive evaluations of their 

group. Thus changes in attitudes toward equal treatment of outgroups 

are not seen as entirely attributable to technological change in the 

capacity for nationwide communication or the functionality of univer

salistic interactions in nationwide institutions. Rather, the assertive 

efforts by, and in behalf of, various minorities over this time period 

(1940-1980) are arguably just as important a cause of change. Such 

overt efforts as public relations campaigns, demonstrations, sensitivity 

training, consciousness raising, editorials, scholarly writings, riots, 

economic boycotts, textbook changes, and civil rights legislation have 

been employed to promote egalitarian attitudes and policies. All of 

these have tended to increase the likelihood of perspectives of groups 

other than the proverbial white Anglo-Saxon Protestant male group being 

represented in the nationwide communication networks. 

Another non-traditional application of the insights of the 

general conflict theory perspective also might explain or predict more 

egalitarian attitudes toward minorities in advanced industrialized 

nations such as the United States. It is reasonable to suspect that 

those who stand to gain the most from the productivity of a society 

(the ruling class, power elite, or whatever) would seek to maximize 

productivity which in a modern industrial nation could most likely be 

achieved through egalitarian (or universalistic) principles of economic 

and social management. While this rationale is quite logical as a 

general trend in the long run, it may still benefit the powerful group 

or ruling class in the short run to be strongly anti-egalitarian toward 
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one or more outgroups. This is quite evident in the instance of Adolf 

Hitler's Nazi Germany. It is easy to see that in the long run the 

ruling elite lost a great deal by not including Jews as equal partici

pants in that society. This loss is most dramatically evident in the 

fields of mathematics, nuclear physics, and rocket science. Thus the 

general functionality of egalitarianism--in the long run--does not allow 

us to predict with confidence the attitudes toward minorities which will 

prevail in a given instance. 

The second hypothesis is that respondents with higher levels of 

education will be more likely to give egalitarian responses. If the 

effect of education is to pass along the "institutionalized beliefs" of 

the society, then this follows from the first hypothesis. As the gen

eral culture becomes more egalitarian those with more formal education 

will have more egalitarian beliefs passed along to them. Besides 

directly influencing egalitarian attitudes t education also makes avail

able exposure to a wider range of sources of knowledge and authority 

and thus makes one less dependent on local, regional, or family sources 

of attitudes and beliefs. 

Hypothesis three is that the effect of education in increasing 

egalitarian attitudes is greater for those educated more recently. This 

also follows from the first hypothesis. If there has been a change in 

American culture as a whole toward more egalitarianism over time, the 

educational institutions would be expected to pass along more and more 

egalitarian attitudes. Another way of looking at this would be to say 

thati:he effect of education in increasing egalitarianism has increased 
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over time. The theoretical basis for this hypothesis is Durkheim's 

assertion in Education and Sociology that education can only reflect 

the culture; education is not seen as the cause of social change (1956: 

95). Thus, if the education effect is caused by the general culture 

(political, economic, and historical components along with all others), 

a shift in the general culture would certainly cause a shift in the 

education effect on egalitarianism. 

The fourth hypothesis is that regional differences (in this 

study South versus non-South) in attitudes of egalitarianism will have 

diminished over the years. As American society has become increasingly 

interconnected and interdependent, local or regional sources of control 

over ideas, attitudes, economic activities, and even governmental power 

have diminished. Centralized national (and even international) media, 

business corporations, and government have become increasingly imp or-

tanto To the degree this process has occurred, regional subcultural 

differences have become less significant a force in the formation and 

change in attitudes. According to Borhek and Curtis 

Cultures are differentiated into subcultures which are co
extensive with networks of communication. Each member of 
a society participates in a somewhat different set of cul
tural "worlds," each consisting of shared meanings and 
extending as far as a system of communication can support 
it (1975: 52) • 

As social and technological developments have made networks of communi-

cation and interaction more nationwide (and even worldwide), the South 

and non-South are expected to have become more similar. 
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The fifth hypothesis is closely related to the first (that 

there has been a shift in American culture toward egalitarianism). 

Hypothesis five is that the newest cohorts (those who have most recently 

become old enough to be included in the surveys) will change the most in 

the direction of becoming more egalitarian as the overall culture 

changes in this direction. The logic for this is that if there is a 

shift in the general culture, the younger cohorts will most strongly 

reflect this shift since they have spent a greater proportion of their 

lives (in some cases all their lives) in the newer cultural environment. 

The sixth hypothesis is that the education effect on egalitar

ianism will differ between Southern and non-Southern respondents. 

Again, the theoretical basis is Durkheim's (1956) assertion that edu

cation reflects the ideals of the society (in this case the subculture) 

in which it exists. Because the South has traditionally been less 

egalitarian in attitude toward blacks and because it has been more rural 

(more local influence) than the North, it is consistent to hypothesize 

that education will have less effect in increasing egalitarian attitudes 

in the South than in the North. 

Hypothesis seven is that a significant number of responses are 

ideologically motivated. In the traditional concept of ideology, the 

set of ideas and values favoring the interest of the ruling group was 

defined as ideology (Mannheim, 1936). In this study, however, egali

tarian as well as non-egalitarian ideologies will be specified and 

measured. An operational definition of ideological response patterns 



and the method for calculating the number of ideologically motivated 

respondents will be given in Chapter 2. 

Sununary 

Attitudes toward racial, religious, and ethnic minorities are 

formed and altered throughout the lifetimes of individuals through 

interaction with a large spectrum of the cultural environment. Jokes, 

songs, books, children's rhymes for choosing who is "it," political 

officials, the legal system, mass media, occupational organizations, 

the family, peer groups, the language spoken, and many other elements 
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of the cultural environment contain Leth subtle and not at all subtle 

messages or examples of that society's attitudes toward various minority 

groups. 

This study examines the patterns of change in attitudes toward 

blacks and other minorities over the past four decades in America. 

~he primary interest is measuring the effect of education on egalitarian 

attitudes toward minority group members. All cultural factors other 

than education are referred to as the "general culture." The inter

action between education and the general culture will be of major 

interest. We hope to discover whether education simply serves to pass 

along the general culture or if it in fact has a unique effect of 

passing along a particular aspect of the cultural store of ideas which 

is not a reflection of the prevailing tide of the general cultural 

environment. 

Another main goal of this study is to attempt to determine what 

proportion of responses to egalitarian items is based on an ideological 



commitment of the respondents and changes in ideologically motivated 

responses over time. We will examine the effect of education on being 

ideologically egalitarian or ideologically non-egalitarian in order to 

seek a greater understanding of the manner in which education affects 

egalitarian attitudes. 

Overview 

Chapter 2 describes the data sets and items which are analyzed 

and explains the methodology employed in the analyses of these data. 

In Chapter 3 the literature on the history of changes and trends in 

attitudes of egalitarianism will be examined. Change over time by 

education, region, and age (which parallels cohort in a cross-section 

at a given point in time) will be examined when these variables are 

available. Also examined will be the literature on public opinion-

how it is to be interpreted, how and why it changes, and its signifi

cance. Chapter 4 presents the results of the analysis of the NORC and 

Detroit Area Survey (DAS) data sets, examining the changes which are 

found on a number of indicators of egalitarian attitudes. First the 

overall trends in these attitudes are examined. Then these changes 

will be examined by region, education level of respondents, and birth 

cohort of respondents. Finally we will examine how cohort affects the 

education effect on attitudes and the interaction of region and educa

tion in their effect on attitudes. Chapter 5 examines the possibility 

of measuring ideological response patterns by testing for significant 

consistency parameters describing those giving consistently 
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egalitarian or consistently non-egalitarian sets of responses. The 

change over the years in the percentage of the population giving 

ideological response patterns is described by education level and by 

cohort. Chapter 6 summarizes the most important of these findings and 

attempts to explain these findings in terms of traditional sociological 

theories. Final conclusions are then drawn. 



CHAPTER 2 

DATA AND METHODS OF ANAL YS IS 

The data analyzed in this study come from two public opinion 

survey institutions which periodically measure a wide variety of public 

opinions in America. The Detroit Area Study (DAS) (see Duncan, Schuman, 

and Duncan, 1973 for a discussion of the DAS) is conducted by the Uni

versity of Michigan. The 1958 and 1971 DAS surveys provide data for a 

regional sample on indicators of change in egalitarian attitudes toward 

three racial, religious, and ethnic outgroups: blacks, Jews, and "per

sons whose religion is different from yours." 

The National Opinion Research Center (NORC) of the University 

of Chicago has been conducting surveys to measure the opinions of a 

nationwide sample of Americans since 1942. The NORC surveys conducted 

in the years 1956, 1963, 1972, and 1980 will be used to provide data on 

egalitarian attitudes toward blacks for these points in time. In all 

of these data sets (DAS 1958, 1971; NORC 1956, 1963, 1972, 1980) res

ponses are categorized by education level and birth cohort. The NORC 

data are also categorized by region (South and non-South) in addition 

to education and cohort. 

These data sets were chosen to meet four criteria: 1) to 

analyze changes in attitudes over the longest period of time for which 

data are available; 2) to examine "ideologically motivated" patterns of 

response on a number of indicators of egalitarian attitudes and their 
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change over time; 3) to examine attitudes toward several different 

minorities; and 4) to compare the effects of education, cohort, and 

time on egalitarian attitudes toward a variety of outgroups. This 

makes it possible to compare changes in attitudes and ideology toward 

blacks with those toward a variety of other outgroups. 

Unfortunately, the earliest NORC data (1942, 1944, and 1946) 

are not categorized by education and cohort of respondents. Therefore, 

these earliest surveys provide only the most general trend information 

on egalitarian attitudes toward blacks. Furthermore, the NORC surveys 

are limited in the variety of ethnic groups about whom egalitarian 

attitudes are measured over a long span of years. In addition, these 

indicators are not repeated in each year that the survey was conducted, 

and various indicators which appear together in one year's survey are 

3 not always repeated together in future surveys. 

Therefore, the only items included from the NORC data sets per-

tain to blacks. To examine attitudes toward a variety of groups, DAS 

data from 1958 and 1971 are also analyzed in this study. Using two 

sources of data also allows a comparison of findings on egalitarian 

trends in a nationwide sample with findings from the same era in a 

regional sample surveyed by a different organization. Also, the two 

3For instance, a question about being willing to vote for a 
woman president appears in 1972, 1973, 1974, 1975, 1977, and 1978 but 
does not appear on the 1980 surveyor in years before 1972. The survey 
years that were chosen for this study (because they repeated indicators 
of egalitarianism toward blacks) were 1956, 1963, 1972, and 1980. Thus 
change in attitudes toward a "woman president" could not be examined 
from these data. 
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data sources make it possible to compare trends in egalitarian attitudes 

toward blacks with trends in attitudes toward other minority groups. 

The specific questions which were chosen as indicators of 

egalitarian and anti-egalitarian attitudes are 

DAS, 1958 and 1971 

1. Personally, do you think white students and Negro students 

should go to the same schools or to separate schools? 

a. same 

b. unsure 

c. separate 

2. Would you be at all disturbed or unhappy if a Negro with the 

same income and education as you moved into your block? 

a. yes 

b. unsure 

c. no 

3. Compared with (Protestants), do you think that the Jewish 

people as a whole are more fair, as fair, or less fair in their business 

dealings (this was the version asked of Protestant respondents--for 

Catholic respondents the word Catholics was substituted for Protestants; 

only Catholics and Protestants were asked this question)? 

a. Jewish more fair 

b. Jewish as fair 

c. Jewish less fair 

4. As a general rule, do you think it is wiser ~or (Protes

tants) to choose other (Protestants) as their really close friends or 
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not (repeated for Catholics substituting Catholics and for Jews 

substituting Jews)? 

a. wiser 

b. unsure 

c. not wiser or makes no difference 

NORC: 1956, 1963, 1972, 1980 

5. Do you think white students and Negro students should go to 

the same schools or to separate schools (1956, 1963, 1972, 1980)? 

a. same schools 

b. separate schools 

c. don't know 

6. If a Negro with the same income and education as you have 

moved into your block, would it make any difference (1956, 1963, 1972) ? 

4 a. yes 

b. no 

c. don't know 

7. Do you think there should be laws against marriages between 

Negroes and whites (1963, 1972, 1980)? 

a. yes 

b. no 

c. don't know 

4 In 1963 and 1972 the "yes" response was broken down into "yes--
would like it" and "yes--would not like it." Of the 203 "yes" respon
ses in 1972, 17 were the former, "would like it," while in 1963, 77 of 
the 526 "yes" responses were "would like it," introducing evidence of a 
small error in the earlier wording of response categories and unavoid
ably in the interpretation thereof. 



8. How strongly would you object if a member of your family 

wanted to bring a Negro friend home to dinner (1963, 1972, 1980)? 

a. strongly 

b. mildly 

c. not at all 

d. don't know 

"Strongly" and "mildly" were combined and compared with "not at all" 

in the data analysis. 

9. White people have a right to keep blacks out of their 

neighborhoods if they want to and blacks should respect that right 

(1972, 1980). 

a. agree strongly 

b. agree slightly 

c. disagree slightly 

d. disagree strongly 

e. no opinion 
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Agree "strongly" and "slightly" are combined and compared with disagree 

"strongly" and "slightly." 

All of these NORC questions were asked only of white respondents 

in 1956, 1963, and 1972. In 1980 they were asked of white and black 

respondents. For purpose of comparison in this study, however, only 

the responses of whites are used in estimations of egalitarian response 

rates and ideological response patterns. 
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Statistical Methods of Analysis 

The data are analyzed using maximum likelihood methods of mul

tiple regression analysis of multiway contingency tables. These methods 

were introduced by Goodman (1972a, b) and further developed by Goodman 

(1974, 1979). Building on these models, Duncan (1979) and Duncan, 

Sloane, and Brody (1979) introduced a new Latent Structure Model which 

makes possible a test for significant patterns of response over a series 

of indicators. Starting with the multiple regression model describing 

response patterns by the various factors (region, education, cohort, 

and year), parameters are introduced which describe the effect of giving 

consistently egalitarian responses on all indicators or consistently 

non-egalitarian on all. Using these methods, one can compare log linear 

models which include various effects (year, education, cohort, region, 

and consistency) and interactions among variables. A "preferred model" 

will thus be detenr.ined through a process of comparisons of "hierar

chical models" which represent alternative descriptions of the effects 

and interactions revealed by the data. A hierarchical model is one 

which contains all the same effects and interactions as another model 

plus at lease one more. The likelihood-ratio chi-square statistic 

(L 2) is used to test the goodness of fit of each model. By comparing 

the goodness of fit (L 2) of hierarchical models one can determine if 

any effect or interaction added to a model results in a significant 

improvement in the fit of the model to the actual data. The "preferred 

model" thus is chosen applying the criteria for choice listed by 

Duncan and Duncan (1978:9). 
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They are as follow: 

1. provides a satisfactory fit to the data (in that residual 

variation is readily attributable to sampling error); 

2. includes the particular effects found significant upon 

testing; and 

3. represents the data in as parsimonious a fashion as possible 

given the other two criteria. 

Consistency Parameters and 
Ideological Responses 

The methodology for testing for "ideologically" motivated res-

ponses was introduced by Duncan (1979) based on an extension of latent 

structure models proposed by Goodman (1974a, b, 1979). This model pro-

vides a· means for estimating what proportion of respondents are ideo-

logical and what proportion situational. Duncan defines an ideological 

response pattern as one that is entirely consistent and one in which 

"the respondent explicitly or implicitly relates these responses to a 

general principle, rule, or argument" (1979:253). 

These respondents could be thought of as having predetermined 

the direction of their response on all questions pertaining to a given 

topic or area of controversy about which they are ideologically com-

mitted. A situational response pattern is one which is not determined 

by any single underlying principle. For example, all response patterns 

in which one (or more) egalitarian responses are made along with one 

(or more) non-egalitarian responses are situational. However, some of 

those giving all consistent responses (egalitarian or non-egalitarian) 



29 

are also situational. Even though all their responses are in the same 

direction, various reasons may have motivated the responses to each 

question, rather than a single underlying principle. To determine if 

there is a significant consistency effect, we determine if there is a 

significantly greater number of consistent responses (egalitarian res

ponses on all four indicators or non-egalitarian on all four) than would 

be expected from a model not containing this parameter. The specific 

models compared are one containing all the factors being considered 

(education, region, cohort, year) and interactions among factors plus 

the pairwise associations between respondents' answer to each indicator 

and a second containing all of the above factors plus a consistency 

effect describing "extra," all "yes," or all "no" patterns. 

This reasoning might be illustrated with a fanciful example. 

A sample of a population could be asked to participate in a "persons 

in a maze" experiment. At each of four points (A, B, C, and D) each 

participant must choose to turn right or left. In analyzing the re

sults we calculate the likelihood of turning right at A, right at B, 

right at C, and right at D for each cohort from a certain region with 

a given level of education. We find also that turning right at anyone 

point is related to the likelihood of turning right at each of the other 

three points, and thus one can calculate the effect that each decision 

has on each other decision. 

From this information one can estimate the number of "maze 

runners" who will make all four right turns--taking into account 

1) the probability of each, 2) the effect each decision has on each 
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one of the others, and 3) the factors included in the model (education, 

cohort, and region). If significantly more than the expected number 

(calculated as described) of "maze runners" make all four right turns, 

one would hypothesize the existence of some "latent" effect, one not 

listed among the variables, but one which significantly affected this 

pattern of decisions (making all four rights). This effect has been 

described by Duncan (1979:255) as a "consistency effect" which "uncovers 

a salient feature of the data." 

An L2 (log-square) test will be used to determine whether or not 

the introduction of parameters to describe the consistency effect sig

nificantly improves the fit of the models representing the response 

pattern found on a set of egalitarian indicators. If so, these consis

tency parameters will make it possible to calculate estimates of th< 

percent of each category of respondents who are consistently egalitarian 

on all four or consistently non-egalitarian on all four--beyond the 

number expected based on the likelihood of each response as well as the 

effects of each response on response to each of the other three indi

cators. These "extra" respondents giving consistent responses on all 

four egalitarian indicators are referred to as "ideologically motivated 

individuals." 

Because only t,.,o "egalitarian" indicators are included on the 

1956 NORC survey it is not possible to calculate consistency parameters 

for that year. The 1958 and 1971 DAS surveys include only four items, 

two pertaining to attitudes toward blacks, one toward Jews, and one 

toward "people whose religion is not the same as yours." From these 



data it is possible to estimate the magnitude of ideological response 

patterns and compare the percent ideological for each category of res

pondents for the two years. 

The NORC surveys include four indicators of egalitarian atti

tudes toward blacks in 1963 that correspond to four similarly worded 

questions in 1972. Because "unhappy if blacks on block" was not re

peated in 1980 however, it is not possible to compare ideological 

responses over the three surveys based on estimates from the same 

four items. 
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However, an indirect comparison over the three surveys can be 

made by including a fifth indicator in 1972 ("whites have right to keep 

blacks out of neighborhood") which is repeated in the 1980 survey. 

Thus, the percent ideological in 1963 can be compared to 1972 based 

on estimates from the four indicators "School," "Marriage," "Dinner," 

and "Block" while a comparison between 1972 and 1980 can be made based 

on estimates from "Schools," "Marriage," "Dinner," and Neighborhood." 

The interaction of all four independent variables (year, cohort, 

education, and region) in their influence on egalitarian ideology would 

be of interest in order to find how education is influenced by the 

general cultural environment. However, to cross-tabulate the four de

pendent variables (from which an estimate of the percent ideological is 

calculated) and categorize responses by three or more education levels, 

three or more cohorts, and two regions in each year (a 2 x 2 x 2 x 2 x 

3 x 3 x 2 cross-classification for each year) would stretch the data too 

thinly. Therefore we examine ideological response patterns by year and 
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education and by year and cohort on the DAS data. Ideological responses 

from the NORC data are calculated by year, region, and cohort and by 

year, region, and education. 

Summary 

Four indicators of egalitarian attitudes from DAS surveys and 

five from NORC surveys, all of which were repeated in two or more years, 

are analyzed to determine main trends over the past forty years. The 

effects of education, cohort, region, and consistency (and interactions 

among these factors) are estimated using maximum likelihood methods of 

multiple regression analysis. The percent of respondents who give 

ideologically motivated patterns of responses is estimated by year, 

education category, cohort, and region. 

Chapter 3 presents a summary of the literature on egalitarian 

attitudes toward minority groups. The major findings of earlier public 

opinion surveys (other than those NORC and DAS data already described) 

will be discussed. We will also examine the conclusions of other 

analyses of egalitarian data. Of particular interest will be the 

findings of studies which have sought to estimate "ideologically moti

vated" response patterns. 



CHAPTER 3 

REVIEW OF THE LITERATURE 

Major changes have occurred in American attitudes and public 

opinion tOl07ard minority groups since these were first measured in the 

late 1930s. Since Gallup (1972, v. 1:70) first polled the American 

public in 1937 about their views on a former Ku Klux Klan member (Jus-

tice Black) serving as a Supreme Court judge, hundreds of surveys have 

sought American's opinions regarding matters of equal treatment or equal 

status of blacks and other minorities. A great deal of attention has 

been payed to these attitudes and opinions, trends in their changes, 

and factors which affect these attitudes by sociologists, jouranlists, 

and the public as a whole. 

The review of the literature on attitudes toward racial, relig-

ious, and ethnic minorities will be presented in five sections: 1) 

general trends in changes in these attitudes and opinions over this 

period of time in the "non-South" and the "South,"S 2) the effects of 

SThe designations "non-South" and "South" are by necessity some
what inexact. In some surveys figures are reported for categories lab
eled South and non-South while others report "South" versus "total 
population.-"--Others break down the South into deep South and South or 
lists East, South, Midwest, and West. Others have New England, Middle 
Atlantic, Midwest, South, and West as categories, and still other break
downs are also found. For a reasonably comparable approximation of 
egalitarian sentiments of South versus non-South, when South and deep 
South are both listed, a simple average between the two is taken. For 
the various categorizations of the non-South an average was taken be
tween the most and least egalitarian of the non-South regions. 
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education on egalitarian attitudes toward minorities, 3) the effects of 

age or birth cohort on egalitarian attitudes, 4) analyses of the nature 

of public opinion, its significance, and its relationship with various 

other segments of the American culture, and 5) analyses of the concept 

of "ideology," application of this concept to egalitarian attitudes 

toward minority groups, and attempts to measure ideological response 

patterns. 

General Trends 

To summarize graphically the general trends in the South and 

non-South in e~~litarian sentiments, nineteen Gallup questions and four 

NORC items which dealt with attitudes toward racial, religious, ethnic, 

and female minorities were chosen. These twenty-three questions (and 

responses thereto) span a period from 1937 to 1980. Unfortunately, 

none of these twenty-three questions is repeated throughout this span of 

American cultural change; most however are repeated two, three, or more 

times at various intervals throughout this period. 

Figure 1 shows the approximate6 percent giving the egalitarian 

response to each item which is represented by an abbreviation for that 

6The manner of reporting the data leads to a degree of approxi
mation besides the amount which comes from the variety of categoriza
tions of the regions. In some instances the exact figures are not 
specified as, for example, "less than one eleventh of the north versus 
over two to one favoring in the south" (Gallup, 1962:1770). Despite 
these sources of inexactness, the figures provide a basis for the 
observation of general trends. 
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7 item. Two main trends. are evidenced over the decades in changes in 

egalitarian attitudes: 1) As a nation or a culture, we have shifted 

dramatically toward being more egalitarian in our expressed attitudes. 

Before 1950 less than half of bothSouth and non-South respondents gave 

egalitarian responses on most questions. By the 1970 to 1980 ear well 

over half gave egalitarian responses to most items in both South and 

non-South. 2) The gap between the South and the non-South populations 

has been closing rather rapidly. In the era before 1950, the South 

generally gave 25 percent fewer egalitarian responses than the non-

South and even more on some indicators. By the 1975-1980 era, the South 

had closed to within a few percentage points of the non-South on most 

items and in fact had by 1980 caught up to the non-South on integration 

of schools with 95 percent egalitarian response. Among these items, 

only on the question of interracial marriage do we find more than 10 

percent difference between the non-South and the South remaining at the 

end of this era. A third observation can also be made about the com-

parison between the non-South and the South in egalitarian attitudes. 

Each year that several different items are asked, the order of egali-

tarian response to the various items is generally similar in the South 

and the non-South. For example, in 1967 (Gallup) a Catholic for presi-

dent was most accepted with a Jewish president second most acceptable 

and a black president least acceptable in both regions. Similarly, in 

7Table 1 gives the wording of each indicator, and Table 2 lists 
the years that it was asked and the percent giving the egalitarian res
ponse in the "South" and the "non-South." 
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Table 1. Gallnp and NORC Egalitarian Items: Years Used and Percent 
Egalitarian Response "North" and "South" 

Gallup Items 

Tran 2 

1948: North 54 percent, South 12 percent 

NXTD 
1958: North 60 percent, South 38 percent 
1978: North 87 percent, South 77 percent 

KKK 
1937: North 57 percent, South -

Lynch 
1940: Total 55 percent, South 45 percent 
1948: North 45 percent, South 30 percent 

Trum 
1948: North 36 percent, South 9 percent 
1949: North 37 percent, South 15 percent 

Deseg 
1954: North 54 percent, South 24 percent 
1957: North 73 percent, South 25 percent 
1959: North 72 percent, South 22 percent 
1961: North 62 percent, South 24 percent 

Scol 
1958: North 87 percent, South 28 percent 
1963: North 90 percent, South 39 percent 
1975: North 97 percent, South 85 percent 
1978: North 96 percent, South 93 percent 
1980: North 95 percent, South 95 percent 

BlakP 
1958: North 38 percent, South 22 percent 
1961 : Total 50 percent 
1967: North 66 percent, South 32 percent 
1978: North 77 percent, South 67 percent 

MarL 
1965: North 52 percent, South 24 percent 
1970: North 61 percent, South 38 percent 
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Table 1, Continued 

Mar 
1958: North 5 percent, South 1 percent 
1972: North 29 percent, South -
1978: North 42 percent, South 27 percent 

ERA 
1975: North 64 percent, South 52 percent 
1980: North 62 percent, South 50 percent 

FemP 
1958: ~orth 54 percent, South 47 percent 
1975: North 76 percent, South 63 percent 

CatP 
1958: North 80 percent, South 51 percent 
1961: Total 82 percent 
1967: North 92 percent, South 79 percent 

JewP 
1961: Total 68 percent 
1967: North 90 percent, South 67 percent 

ManyB 
1958: North 23 percent, South 12 percent 
1978: North 49 percent, South 41 percent 

Bible 
1962: North, over one-half; South, about one-third 

Jobs 
1945: North 55 percent, South 30 percent 

EgLPub 
1963: North 55 percent, South 12 percent 
1964: North 71 percent, South 20 percent 

NORC Items 

Tran 
1942: North 57 percent, South 4 percent 
1956: North 73 percent, South 27 percent 
1963: North 89 percent, South 52 percent 
1970: North 95 percent, South 67 percent 
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Table 1, Continued 

lnts 
1942: North 40 percent, South 2 percent 
1956: North 61 percent, South 14 percent 
1963: North 75 percent, South 30 percent 
1970: North 83 percent, South 45 percent 

BLOK 
1942: North 42 percent, South 12 percent 
1956: North 58 percent, South 38 percent 
1963: North 68 percent, South 44 percent 

BLIQ 
1942: North 50 percent, South 20 percent 
1948: North 68 percent, South 35 percent 
1956: North 85 percent, South 56 percent 
1963: North 85 percent, South 58 percent 



Table 2. Wording of Egalitarian Items 

Gallup Items 

Tran2 • Do you think that Negroes should ride in a separate section of 
the bus or train from whites in interstate travel? 

NXTD. If blacks came to live next door would you move? 

KKK. If a man has been a member of the Ku Klux Klan should this bar 
him from serving as a Supreme Court judge? 

40 

Lynch. Do you approve or disapprove of the proposed federal law against 
lynching? 

Trum. Should Congress pass Truman's Civil Rights program? 

Deseg. Do you approve of the United States Supreme Court ruling against 
school segregation? 

Seal. Would you yourself have any objection to sending your children 
to a school where a few of the children are black? 

BlakP. If your party nominated a generally well-qualified man for 
president and he happened to be a Negro would you vote for him? 

MarL. Some states have laws making it a crime for a white person and a 
Negro to marry. Do you approve or disapprove of these laws? 

Mar. Do you approve or disapprove of marriage between whites and 
blacks? 

ERA. Do you favor or oppose the Equal Rights Amendment? 

FemP. If your party nominated a woman for president, would you vote for 
her if she was qualified for the job? 

CatP. If your party nominated a generally well-qualified person for 
president and he happened to be a Catholic would you vote for him? 

JewP. If your party nominated a generally well-qualified person for 
president and he happened to be Jewish would you vote for him? 

ManyB. Would you yourself have any objection to sending your children 
to a school where about helf the children are black? 



Table 2, Continued 

Bible. Do you believe that there is a basis for segregation in the 
Bible? 

Jobs. Do you favor or oppose a law in your state that would require 
employers to hire a person if he is qualified for the job regardless 
of his race or color? 

EQLPub. How would you feel about a law giving all people--Negro as 
well as white--the right to be served in public places--hotels, 
restaurants, theaters, etc. 

NORC Items 
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Tran. Generally speaking do you think there should be separate sections 
for Negroes in streetcars and buses? 

Ints. Do you think white students and Negro students should go to the 
same or to separate schools? 

BLOK. If a Negro with the same income and education as you have moved 
into your block, would it make any difference to you? 

BLIQ. In general do you think that Negroes are as intelligent as white 
people--that is, can they learn things just as well if they are given 
the same education and training? 
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1942, 1956, and 1963 (NORC) both non-South and South were more egali

tarian in response to the "black IQ" item than to integration of schools 

or blocks items. In 011 years, questions pertaining to "interracial 

marriages" had the fewest egalitarian responses in all regions of the 

nation. Some regional differences however do exist. The South consis

tently is more tolerant of residential proximity to blacks (relative to 

other egalitarian indicators) than the North (as noted by Hyman and 

Sheatsley, 1956). These three patterns which Figure 1 illustrates sug

gest several components of the relationship between egalitarian atti

tudes and American culture. The differences between the South and the 

non-South support the position that attitudes toward minorities are 

learned during the socialization process, and when subcultural differ

ences exist, the attitudes that are passed on to the members of the 

differing subcultures will reflect this. The observations that both 

the South and the non-South have continually changed toward being more 

egalitarian on all measures and that the South is in fact closing the 

"egalitarianism gap" and that similar patterns are generally found in 

the order of acceptability of various indicators in different regions 

all suggest that there is in fact a national cultural component of 

egalitarianism (or non-egalitarianism) which affects the entire society, 

that this component is changing (has changed), and increasingly is be

~oming shared--erasing subcultural differences. Schwartz (1967) makes 

a similar observation noting that while attitudes toward minorities 

varied by region and education, the changes in attitudes for all groups 

were quite similar. 
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It is also interesting to see (in Figure 1) that for almost 

every indicator the change is continuously in the same direction. Des

pite much talk since the 1960s of white backlash in response to black 

gains toward equality, there is no evidence of this in these data. 

Examining these trends, Greeley and Sheatsley observe that between 1964 

and 1971 "the u.s. has experienced what is probably the most acute 

crisis in race relations since the Civil War" (1971:13). They point 

to racial violence which plagued "city after city," the assassination of 

Martin Luther King, the rise of black militancy, political analysts 

writing about "backlash," and the political successes of George Wallace 

in the 1968 presidential election as evidence of this crisis. Despite 

all this, they note that "concurrently with these dramatic events the 

attitudes of white Americans toward desegregation continued to change 

almost as though nothing was happening" (Greeley and Sheatsley, 1971: 

13). Furthermore, they observe that even those groups least favorable 

toward integration moved toward being more favorable during this period 

(1971:17). This continuous trend toward more egalitarian responses has 

also been reported by Schwartz (1967), Taylor, Sheatsley, and Greeley 

(1978), Hyman and Sheatsley (1956 and 1964), and Greeley and Sheatsley 

(1971). Condran (1979:474) concludes from his analysis of NORC data 

that "from 1963 to 1972 there is unambiguous evidence of generally 

liberalizing racial attitudes in our society." However he observes 

that on some indicators of "liberal racial attitudes . • • progress has 
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essentially halted and in two cases (HOUSING8 and INTRUSION9) reversed" 

(Condran, 1979:475). Neither of these two indicators however seem to 

be a clear indicator of prejudice, egalitarianism, or "liberalism" in 

racial attitudes. While other indicators stress the equal rights, 

equality~ or equal treatment of minority members, both "HOUSING" and 

"INTRUSION" have a different inflection. These two items deal at least 

partially with the rights of the majority group. Some respondents may 

be assumed to be motivated by prejudice toward blacks by their agree-

ment to each of these items. Condran (1979:474) suggests that for the 

"INTRUSION" item "there is some sense in interpreting responses to this 

item as an index of 'free-floating' hostility toward blacks, unencUID-

bered by norms of social justice." Alternatively however one could as 

easily interpret argeement on this item as simply indicating a lack of 

appreciation of pushy people regardless of race, ethnicity, etc. As 

for "HOUSING," a comparison of the response to another NORC item (not 

discussed by Condran) strongly suggests that agreement on the "HOUSING" 

item does not necessarily indicate opposition to integration. In 1972 

both the "HOUSING" item and an item, "Blacks on the Block" (see Chapter 

2 for exact wording) were included in the NORC survey. Of those 

expressing an opinion. only 14 percent said they would object to blacks 

moving onto their block while 40 percent agreed that white people have 

8HOUSING: "White people have a right to keep Negroes out of 
their neighborhoods if they want to and Negroes should respect that 
right." 

9INTRUSION: "Negroes shouldn't push themselves where they're 
not wanted." 
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rights, and Negroes should respect those rights. Thus the suggestion 

by Condran that the progress toward liberalization of racial attitudes 

may have reversed is called into question. Examining the response 

patterns for the three items "School," "Dinner," and "Housing," Condran 

observes that "the change in attitudes that has occurred across the 

board for everyone occurred mainly in the 1960s and very early 1970s" 

(1979:471). However "for Marriage about as much change in attitudes 

has occurred between 1972 and 1977 as occurred between 1963 and 1972" 

(1979:472). This may however be due as much to a ceiling effect for 

"Dinner" and "School" as any change in the sentiment of respondents. 

By 1972 a large majority already gave egalitarian responses leaving 

only a small corps of presumably zealous non-egalitarians. Thus the 

relative lack of progress from 1972 to 1977 may have been due to the 

smallness of the pool of reasonable candidates for conversion rather 

than a change in the cultural climate. "MARRIAGE" however only 

elicited egalitarian responses from a small majority in 1972 leaving 

much room for continued "liberalization." Combining these same five 

indicators (School, Dinner, Marriage, Housing, and Intrusion) into a 

"prointegration" scale, Taylor, Sheatsley, and Greeley (1978:44) find 

that the "rate of change in scale score has been about the same (from 

1963 to 1976) in the North and the South except during the 1970-72 

period when the mean score in the South rose more rapidly." As for the 

saliency of the question of "civil rights," there seems little debate. 

Between 1946 and 1976, Gallup has repeatedly asked samples of the 

American population "what America's most important problem is." Before 



1956, virtually no respondents chose "civil rights." In 1957 over 30 

percent identified civil rights as "most important," dropping to under 

10 percent in the early 1960s and peaking again at over 50 percent in 

1965. By the 1970s it had once again dropped below 10 percent and 

stayed well below 10 percent thereafter (Smith, 1980:164-180). 
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The closing of the egalitarianism gap between the non-South and 

the South has been widely reported. Smith (1981) examines twenty-two 

surveys between 1954 and 1978 and reports this trend. In "Tolerance of 

Having Your Child Going to a School with a Few Black Children in it," 

it was calcualted that regional differences decreased at a rate of 2.33 

percent per year between 1954 and 1978 (Smith, 1981:564). Greeley 

(1974) in fact shows that most of the recent overall decrease in preju

dice toward blacks in America was the result of the decrease in 

prejudice among Southerners. Analyzing NORC data, Taylor, Sheatsley, 

and Greeley (1978:44) calculate that between 1963 and 1976 the North 

and South have increased in "prointegration scores" at about the same 

rate except for the period between 1970 and 1972. The net effect how

ever is the same, a narrowing of the gap between the South and the non

South. 

The Education Effect 

Virtually all recent studies have found that the higher the 

level of respondent's education, the more likely they will be to express 

egalitarian attitudes toward all minority groups (Stouffer, 1955; 

Gallup, 1954, 1956, lY58, 1961, 1967, 1969, 1971, and 1978; Harris, 
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1971; Hyman and Sheatsley, 1956 and 1964; Sheatsley, 1965; Schwartz, 

1967; Greeley and Sheatsley, 1971; Campbell, 1971; Taylor, Sheats ley , 

and Greeley, 1978; Condran, 1979; Smith, 1981; Alston and Crouch, 1974; 

McCloskey, 1958; Brown, 1965; and Feldman and Newcomb, 1969). Not all 

findings on education's effect are unanimous however. Some earlier 

studies did not find such a relationship. On attitudes toward neigh-

borhood integration, Hyman and Sheatsley (1956:36-37) did not find high-

er levels of education to be associated with more egalitarian responses. 

A 1963 Gallup poll found the more educated to be slightly ~ likely 

to think the Kennedy administration was pushing integration too fast 

(Gallup, 1972b:1813). Campbell and Schuman (1968:7) in their study 

"Racial Attitudes in Fifteen American Cities" find that 

For older persons, there is little relation between education 
and opinions on such issues as open housing. But for persons 
in their 20's and 30's ••• there is a sharp rise among col
lege educated in support for equal treatment in all aspects 
of housing. This finding is consistent with other information 
suggesting that the colleges themselves became a center of 
change in ideas about race during and after the 1940's and 
that the primary and secondary schools of the nation did not 
share in this intellectual transformation. 

An extensive study by Stember (1961:169) of dozens of surveys taken 

between 1944 and 1959 concludes that "the relation of education to 

prejudice has varied with the political and social climate • • • I-and 

there is~ no fixed relation between the two variables apart from 

prevalent community norms." Stember also concludes that higher levels 

of education affect attitudes toward Jews differently than they affect 

attitudes toward blacks. He reports that while each increased level 

of education reduced prejudice toward Jews, only college education 
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reduced prejudice toward blacks with earlier levels of education having 

little effect (Stember, 1961:197). Th8 conclusion of Stember that the 

effect of education is to mirror the "political and social climate" in 

which that education is achieved is consistent with Durkheim. In Edu-

cation and Sociology (1956:28) Durkheim states 

Education is the influence exercised by adult generations on 
tyose that are not yet ready for social life. Its object is 
to arouse and develop in the child a certain number of physi
cal, intellectual and moral states that are demanded of him 
by both the political society as a whole and the special 
milieux (emphasis added) for which he is specifically des
tined. 

Hypotheses three and six (Chapter 1) of this study specifically 

aim to test this assertion that the effect of education differs in dif-

ferent eras or in differing social-political subcultures (i.e., South 

versus non-South). 

Interpretations of Education Effects 

The question of just how and why education affects attitudes and 

values has been extensively discussed. Some of the classic theorists' 

positions have already been presented in Chapter 1. Probably no writer 

was more impressed than Durkheim with the power and duty of the schools 

to do the work of Society in forming the desirable or necessary atti-

tudes, values, and role skills. "Just as the priest is the interpreter 

of his god, the teacher is the interpreter of the great moral ideas of 

him time and of his country" (1956:89). Certainly in the modern era of 

abundant mass communication media this alleged unique position of the 

teacher as representative of the values of secular society would be an 



overstatement. Further there is little to substantiate the claim that 

teachers speak with a unified voice on moral or value questions (see 

for instance "The Myth of the Liberal Professor" (Faia, 1974) and "The 

Myth of the Conservative Professor: A Reply to Michael Faia (Lipset 

and Ladd, 1974). Nonetheless the school as an institution is unique 
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in its relationship between the population of a nation and the (mostly) 

secular political structure. From the most local (the neighborhood 

PTA or school board) to the federal level (Department of Health, Educa

tion and Welfare), all levels of the political structure have an inter

est in and attempt to exert some influence on all aspects of how schools 

affect the socialization of students. 

A major empirical study was conducted to determine at least one 

aspect of the effect of education. In The Enduring Effects of Education 

(Hyman, Wright, and Reed, 1975) hundreds of survey and public opinion 

polls conducted over the past 40 years are examined. All of these sur

veys included one or more "Knowledge" questions and a measure of the 

respondents' levels of education. The subject matter of the "Knowledge" 

questions ranges from geography ("Where is the Kremlin?" "What is the 

largest lake in the U.S.?") to movie stars, sports heroes, political 

personalities, and current events. The findings were clear and drama

tic. Throughout this range of subjects the better educated were more 

likely to answer correctly than the less educated. Correct answers 

were 30 to 70 percent more prevalent among college graduates than among 

those with elementary school or less. On 82 percent of all items ex

amined there was a perfectly monotonic increase of knowledge over five 
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steps of education (elementary, some high school, high-school graduate, 

some college, and college graduate). For two reasons this increasingly 

correct knowledge seems not to be the direct result of learning in 

school. First, many questions did not concern subject matter that would 

likely be a part of the school curriculum. Second, in all surveys most 

of the respondents were no longer students (the oldest having completed 

their schooling forty or more years prior to the survey). The better 

educated among them still gave more correct answers along the full range 

of subjects including current events. It therefore seems that an effect 

of education is to put better-educated individuals into contact with 

sources of more correct information about all aspects of their physical 

and social environment. The exact mechanisms by which education makes 

"correct knowledge" more available to the better educated is complex 

and not completely specifiable. Certainly one result of education is 

to make individuals more literate. In 1949 Gallup asked a national 

sample if they "happen to be reading any books or novels at the present 

time" (Gallup, 1972b:887). Among the grade-school educated 12 percent, 

high school 23 percent, and college educated 48 percent said "yes." 

The results were almost identical in 1969 when a similar question was 

asked (Gallup, 1969b:19). In a study of "Education's Lasting Influence 

on Values," Hyman and Wright (1979) examine 151 items drawn from thirty

eight national surveys from 1949 to 1975. They conclude that education 

has a strong and enduring effect on the development and retention of 

"good values." They mean support for civil liberties, humanitarianism, 

and equality of education for minorities. This effect is found for all 



levels of education but is strongest among the college educated. Less 

difference was found between those with various levels of education 

among respondents over age 60. Again, the exact mechanism by which 

these values are influenced is not specified, although it is noted by 

Hyman and Wright that tha better educated enjoy a greater availability 

of "controversial information." 
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In "Authoritarianism as World View," Gabennesch (1972: 858) 

suggests that education does not reduce authoritarianism because of a 

particular body of knowledge which in itself refutes authoritarian 

values because "the central issues in the debates between 'Life' and 

'Right' have defied resolution on logical or empirical grounds." He 

suggests that "it is reasonable to hypothesize that the most crucial 

consequence of education with respect to authoritarianism is its ten

dency to broaden, multiply and diversify the individual's sociocultural 

perspectives. • It expands his awareness of alternative defini-

tions, evaluations and viewpoints" (1972:858). From data from a North 

Carolina survey on religious orthodoxy and minority prejudice, Roof 

(1974) reaches a similar conclusion, that the influence of education 

upon prejudice is partially the result of higher levels of education 

reducing "localism." Roof concludes that his findings support the view 

of Gabennesch (1972) that the crucial function of education in reducing 

prejudice is to broaden the social perspective of the more educated. 

In his analysis of "Public Opinion in America," Monroe (1975) 

specifically addresses the question of why college has a liberalizing 

effect on its students. Monroe suggests that accumulation of knowledge 
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itself makes us more liberal, less dogmatic, less prejudiced, more open 

and tolerant. 

Since students are likely to enter college bearing more 
stereotypes and oversimplifications of a conservative than 
a liberal bias, any "myth-breaking" effect is likely to 
liberalize (one suspects that if students were to enter with 
a different load of intellectual baggage, the political re
verse might occur). There is no evidence, however, that the 
educational process inherently transmits liberal values 
(Monroe, 1975:70). 

This suggestion by Monroe that the culture outside of education 

produces "more stereotypes and oversimplifications of a conservative 

bias" is in some ways similar to the suggestion of Hyman and Wright 

(1979) that the better educated have more access to "controversial 

information" involves supporting civil liberties, humanitarianism, and 

equality for minorities. 

Gallup (The Gallup Poll--Public Opinion 1972-1977:495) 
I 

attempts a frontal assault on the question of the effect of college on 

the political attitudes of its recipients. In 1975 a sample of college 

students was asked "Where would you place yourself on a conservative/ 

liberal scale?" Five categories were offered (plus "No Opinion"): 

Far Right, Right, Center, Left Center, and Far Left. The students were 

categorized by class (freshman, sophomore, junior, senior). Thus the 

question aims to detect what direction students move over the course of 

their college careers. The "Far Right" was chosen by 4 percent of 

freshmen with 3 percent of seniors stating this position. The "Right" 

is chosen by 19 percent of freshmen dropping slightly to 17 percent of 

seniors. The real action seems to be in the "Center" and "Left Center" 
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categories. While 44 percent of freshmen chose "Center," only 24 per

cent of seniors so categorized themselves. Those apparent defectors 

from the "Center" are not far to be found. While 24 percent of freshmen 

chose "Left Center," 42 percent of seniors so chose. "Far Left" was the 

choice of 6 percent of freshmen and 11 percent of seniors. There is 

apparently a shift to the left during the course of one's college educa

tion. This interpretation of the Gallup findings are consistent with 

those theories advanced by Monroe (1975), Gabennesch (1972) and the 

findings of Roof (1974) and Hyman and Wright (1979). These ideas will 

be discussed further when literature on ideology is reviewed. 

A different aspect of education's effect on the educated is 

presented by John Meyer in "The Effects of Education as an Institution" 

(1977). Meyer states that schools "allocate people to positions of 

higher social status and this affects the anticipation and socialization 

of the students (and non students) as well as the experience and later 

socialization of the graduates (and non graduates)" (1977:74). This 

allocation of status is seen as a very powerful result of schooling 

because "this allocation power has the highest level of legitimacy in 

society I-and has~ the power to redefine him I-the graduate~ 

legitimately in the eyes of everyone around him" (Meyer, 1977:75). 

A relationship between one's social status and one's attitudes 

toward minority groups has been suggested by several writers. Cummings 

(1980), analyzing data from Campbell and Schuman's fifteen city survey 

(1968), concludes that "generally the data confirm the idea that ethnic 

groups which directly compete with blacks for employment in secondary 



labor markets are more racially intolerant than ethnic groups employed 

in primary labor markets" (Cummings, 1980:938). Similarly, Greeley 
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and Sheatsley (1971:18) report that "every ethnic group in an integrated 

area • • • had a lower integration score than members of the same ethnic 

group in nonintegrated areas except the Irish Catholics, the German 

Catholics and the Jews." All of these taken together (Meyer, 1977; 

Cummings, 1980; and Greeley and Sheatsley, 1971) suggest that one as

pect of any reduction in prejudice produced by education results from 

the elevated status education allocates which makes one less in compe

tition with minorities both in neighborhoods and occupations. Somewhat 

similarly, it has been suggested that increased education leads to in

creased ego strength and thus reduces prejudice (Schwartz, 1967:119). 

The competition for jobs (replacement of expensive majority-group mem

bers with inexpensive labor provided by minority-group members) and its 

effect on racial antagonism is explored in detail by Edna Bonacinch 

(1975 and 1976). 

One cautionary note is sounded concerning the "liberalizing 

effects of education" by Hyman and Sheatsley (1964:22). "Least formal 

education appears to be a decisive factor ••. in 1963 the best

educated white Southerners • • . ~were less favorable to integration 

than_I the least-educated white Northerners." Clearly there is an 

interaction between education, the general cultural climate, and 

egalitarian attitudes. 



The Cohort Effect 

Most of the same studies cited as having found a "liberalizing 

effect" of education have also found the more recently born cohorts 

(younger respondents) to be more "liberal" than their elders. Smith 

(1981) categorizes respondents into four cohorts in their attitudes 

toward blacks between 1954 and 1978. He defines and characterizes 

these cohorts as 1) "The World War I Cohort"--born in or before 1906, 

2) "The Depression Cohort"--born between 1907 and 1923, 3) "The World 

War II Cohort"--born between 1924 and 1937, and 4) "The Vietnam Co

hort"--born between 1938 and 1958. Each younger cohort is found to be 

more favorable toward the principle of school desegregation (Smith, 

1981:563). 

On the question of sending one's children to a school with a 
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few black children however, Smith (1981:564) reports that only the 

youngest (Vietnam) cohort is significantly more tolerant. Similarly 

when the questions stipulate "sending your children to a school that is 

half black" and "sending your children to a school where most are 

blacks," it is only the youngest cohort which is found to be signifi

cantly more tolerant (1981:565-567). An obvious point made by Smith 

(1981) must be kept in mind throughout our consideration of the 

findings on the "age" or "cohort" effect: "cohort membership and edu

cational attainment are highly correlated (1981:567). The point is 

that the more recently born as a group are more educated, or, con

versely, as a group the more educated are more recently born. Thus when 

only the bivariate relationship between cohort and attitude or education 



and attitude is presented, the question arises whether an apparent ef

fect of the young being more "liberal" might be spurious and actually 

be a reflection of better education. 
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In Smith's (1981) study multivariate models are presented which 

test for effects of each independent variable (region, cohort, and edu

cation) while holding the remaining independent variables constant. 

Examination of these multivariate models upholds the finding that the 

youngest (Vietnam) cohort is more tolerant of all degrees of school 

integration. These same models show the better educated to be generally 

more tolerant but refute the earlier (bivariate) finding that the col

lege educated are more tolerant than the high-school educated. Overall, 

Smith (1981:567) concludes that the models suggest "that the variables 

of region, cohort membership, and educational attainment operate rela

tively independently in their effects on changes in the level of toler

ance of school desegregation." 

Nor.e but the most recently reported of the literature on 

"region," "cohort," and "education" effects on egalitarian attitudes 

control for one (e.g., cohort) when measuring the effect of another 

(e.g., education). Therefore--particularly when a strong education 

effect is reported--along with a relatively slight age or cohort effect, 

this age or cohort effect must be severely questioned and in fact might 

be almost assumed to be "not real." 

Condran's (1979) analysis of changes in five indicators of 

egalitarianism toward blacks also employs multivariate (log-linear 

multiple regression) techniques to test the separate effects of cohort, 
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education, and region on changes in attitudes between 1963 and 1977. 

Contrary to Smith (1981), Condran (1979:467) reports that "it is not 

only the youngest cohorts who are becoming more 'liberal' over time, 

but also members of older cohorts." However he adds that for the 

"school integration" question a "downward shift in approval for the 

youngest cohorts • • • adds a cautionary note to this extremely 

'liberal' picture" (1979:474). Condran further adds that "we see the 

youngest cohorts moving away from the 'liberal' position rather sharply 

i-on the "Housing" question_I" (1979:474). The questionability of 

this item ("Housing") as an indicator of egalitarianism toward blacks 

has however already been discussed. 

Another study which examines the interaction of education and 

age was reported by Campbell and Schuman (1968). In their "Fifteen 

Cities" study they show that those age 40 and above in 1968 ~ not 

significantly less prejudiced if better educated, while those under 

age 40 in 1968 did show a reduction of prejudice with higher levels of 

educational attainment. The authors note that 

These findings raise questions regarding the nature of social 
change which we will not be able to consider fully here. It 
appears from the data that prior to about 1945, the educational 
experience of white Americans in the schools had relatively 
little effect on their perceptions and attitudes regarding 
race (Campbell and Schuman, 1968:35). 

These questions of a possible change in the educational effect over the 

decades and/or a change in the basic nature of American culture regard-

ing egalitarianism toward minorities are of course of major interest in 

this study (see Chapter 1, hypotheses one, three, four, and five). 



58 

Given the objections discussed of bivariate analysis in testing 

for cohort/attitude or education/attitude relationships, much of the 

early data on the age (or cohort) effect fail to offer convincing evi

dence of younger cohorts being more tolerant. Examining the influence 

of age on approval of school integration, Hyman and Sheatsley (1956:38) 

report that 53 percent of the youngest (21-24 year olds) approved com

pared to 52 percent of 25-44 year olds, 44 percent of 45-64 year olds, 

and 41 percent of those over 65 years old. Certainly we are not con

vinced of a difference between the youngest (and most sensitive to 

cultural change) cohort and the next older one--with 1 percent separ

ating them in approval. In fact with just 12 percent separating the 

youngest cohort and the oldest in approval we could entertain suspicions 

that the whole "effect" could be an indirect reflection of the 25 per

cent difference between the most educated (college with 61 percent 

approval) and least educated (grammar school with 36 percent approval). 

By 1963 the appearance of a cohort effect seems no more clear. On this 

same NORC question of approval of school integration, Hyman and 

Sheatsley (1964) report that in the "North" the youngest cohort again 

is less approving of integration (77 percent to 79 percent) than the 

second youngest with the next older cohort falling off to 71 percent 

approval and the oldest falling to 65 percent approval. A similar 

pattern (at lower levels of approval) was found among "Southern" res

pondents (Hyman and Sheatsley, 1964:23). Again these slight decreases 

in prejudice associated with large decreases associated with education 

(Hyman and Sheatsley, 1964:22) fail to convince of an effect of younger 
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cohorts being more tolerant. In fact, given the greater levels of edu

cation of the youngest over the second youngest cohorts (in both 1956 

and 1963) and the decline (albeit slight) in approval of the youngest 

compared to the second youngest, the opposite cohort effect is sugges

ted. that is, the liberalizing effect of more education on the youngest 

cohort is being more than offset by a force in the opposite direction 

which is resulting from contact with the "general culture." A similar 

small "apparent age effect" found in conjunction with a much larger 

"education effect" is reported by Gallup (1972: 1250) from a 1954 survey 

on the question of "approval of the Supreme Court's desegregation rul

ing." A 1958 Gallup survey offers some of the first clear bivariate 

evidence of an effect of younger respondents being more "libera1." On 

the question of being willing to support a Negro for president, 50 

percent of the youngest (21-29 year olds) compared to 29 percent of the 

oldest respondents approved. This large "age" difference could not be 

an indirect education effect since the difference between the least 

educated and most educated categories was in fact smaller than the 

difference between youngest and oldest (Gallup, 1972:1575-1576). The 

logic of this argument is that even if all the younger respondents were 

better educated than all the older respondents, the education effect 

reported would not account for the magnitude of the differences between 

youngest and oldest. 

Throughout the decade of the 1960s, fairly substantial and con

sistent education and cohort effects are found on a wide variety of 

indicators of egalitarianism (see for examples Greeley and Sheatsley, 
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1971; Gallup, 1972:1736--"Je"\oJish President," "Negro President," and 

"approve white and non-white marriages"). 

These strong and consistent associations of both cohort and 

education with egalitarian responses are found by virtually all surveys 

throughout the decade of the 1970s (see for examples Taylor, Sheatsley, 

and Greeley, 1978; Harris, 1971; Gallup, 1971, 1972). These data do 

not seem to show any diminution of either effect (education or cohort). 

One example of the magnitude of these effects is found in a Gallup 

survey in 1978 on approval of marriages between whites and non-whites. 

The youngest category (18-24 years old) approved by a substantial 

majority (60 percent) while the oldest (50 years and older) disapproved 

by a substantial majority (70 percent). Similarly, education categories 

varied widely with a majority of the college educated approving (53 

percent) and a substantial majority of the grade-school educated 

disapproving (70 percent). 

Interpretations of Cohort Effects 

A "birth cohort" is defined by Ryder (1965:844) as "those per-

sons born in the same time interval and aging together." Ryder's next 

sentence reveals the importance of cohort as a variable in social change 

research. 

Each new cohort makes fresh contact with the contemporary 
social heritage and carries the impress of the encounter 
through life. ••. In an epoch of change, each person is 
dominated by his birth date. He derives his philosophy 
from his historical world, the subculture of his cohort. 
The community of date equips each cohort with its own 
expanse of time, its own style and its own truth (Ryder, 
1965:855). 



Two important points (or different perspectives on the same 

point) emerge from this view of birth cohort as a significant category 

of the social structure. First, a cohort is seen as a mirror of its 

unique epoch in a changing social environment. As such the survivors 

of any given birth cohort serve as a reflection of whatever unique 

"styles" or "truths" which characterized their era. "As a minimum, 
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the cohort is a structural category with the same kind of analytic 

utility as a variable like social class. Such structural categories 

have explanatory power because they are surrogate indices for the com

mon experiences of many persons in each category" (Ryder, 1965:847). 

Cohort, as an indicator, tells much of prevailing egalitarian attitudes 

during a given era and their direction of change. "The direction of 

change may be to the left or to the right, toward democracy or toward 

totalitarianism, but whatever the trend, it is most manifest in youth" 

(Ryder, 1965:850). By extension of this logic, any major change in 

or reversal in the trend of prevailing attitudes or "truths" in a 

society should also be observable--even possibly half a century after 

the fact--through cohort analysis. Of course when looking at the oldest 

cohort categories we must expect that the images left from the "unique 

historical experiences" which they shared forty, fifty, or more years 

ago will be quite blurred by the passage of time. Decades of exper

iences since the initial socialization of the older cohort members will 

have moderated their original views. Because they will have shared the 

cultural-historical experiences of all younger cohorts, their views will 
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be less distinct from other cohorts than would be younger cohorts, even 

if they lived in just as rapidly a changing social environment. 

The second importance of this view of birth cohorts as struc-

tural categories is the role of cohort replacement (younger cohorts 

joining adult society as oldest cohorts die off) in the process of 

social change. The youngest cohort is relatively unencumbered by the 

attitudes, views, and "truths" of the past. They are therefore more 

likely to participate in and accept social change than their elders who 

already have a "full supply" of attitudes, views, and "truths." 

In particular, the potential for change is concentrated in 
the cohorts of young adults who are old enough to partici
pate directly in the movements impelled by change, but not 
old enough to have become committed to an occupation, a 
residence, a family of procreation or a way of life. 
A new cohort provides a market for radical ideas and a 
source of followers, and they are more likely than their 
elders to criticize the existing order (Ryder, 1965:848). 

Applying these insights to the literature reviewed, it would 

appear that there indeed has been a shift in the prevailing cultural 

climate in America regarding egalitarianism. Recalling those findings 

from the 1950s and early 1960s, several showed the youngest cohort was 

not more "liberal" or only a percent or two more "liberal" than the 

next older generation (Hyman and Sheatsley. 1956, 1964; Gallup, 1954). 

Since the younger cohort was more educated, and education was found 

to increase "liberal" response, it seems that aside from education, 

those born roughly from 1930 to 1940 (the youngest cohort in these 

various studies) did not experience a cultural environment that was 

more "liberal" than those born into the previous cohort. In fact these 
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data suggest that those growing up between, for instance, 1935 and 

1955 experienced a general cultural environment that was less favorable 

toward egalitarianism than had been the earlier environment experienced 

by the next older cohort. The effects of this less egalitarian general 

culture were barely (or not even) offset by the liberalizing effect of 

having more education. 

Public Opinion, Attitudes, 
and So What? 

Cynics might suggest that opinions and attitudes are "just 

talk" with no real importance. Defenders of the faith however point 

out a number of "real" and important consequences of public opinions 

and attitudes for society. For discussion purposes these consequences 

will be categorized as 1) official government or legislative actions, 

2) other institutional consequences (e.g., educational, legal, economic, 

etc.), 3) individual actions, 4) individual beliefs and reality con-

struction, and 5) other group actions (e.g., world imperialism, lynch-

ing, etc.). 

The most obvious official government actions affected by public 

opinion toward egalitarianism is the passage (or non-passage) of laws 

which mandate equal treatment of minority groups. The relationship 

between public opinion and passage of antidiscrimination legislation 

is discl.$sed by Burstein (1979). He examines trends in public opinion 

between about 1955 and 1975 on various civil rights questions. These 

issues include integration of schools, equal job chances for blacks, and 

open housing. It is then noted at what point in the change toward 
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favorable attitudes toward these civil rights that federal legislation 

is passed to insure these rights. He concludes that "Congress passes 

legislation when the proportion of the public favoring a right in 

principle is well over half--usually two-thirds or more--and increasing. 

Congressional passage of a law appears to confirm that a change in norms 

is binding upon all" (Burstein, 1979:170). Burstein clearly implies 

that public opinion is a major force in the shaping of legislation. 

The two other branches of government are clearly influenced by 

public opinion. Steinfield (1973:253-269) discusses presidential racism 

from Washington to Nixon. Abraham Lincoln is quoted (from the famous 

Lincoln-Douglas debates) as saying 

I will say then that I am not nor ever have been, in favor 
of bringing about in any way the social and political equality 
of the white and black races; that I am not, nor ever have 
been in favor of making voters or jurors of Negroes, nor .•• 
'-holding I office • • • intermarry with white people • • • 
~that whItes I . . . must be '-in I the position of superior 
and I-blacks_1 inferior (1973:262)~ 

Franklin Roosevelt was labeled a racist because he "allowed to continue 

••• discrimination in various forms of the military. Although he was 

commander-in-chief, with the authority to eliminate by executive decree 

all racist discrimination in the military ••• (Steinfield, 1973:267). 

Nixon was labeled a racist because of his "'Southern Strategy' l-which~ 

is nothing more than a program to resist the trend toward civil rights" 

(Steinfield, 1973:268). The political point is that all politicians 

will be to some degree swayed by the opinions of their constituents. 

Of course as a person the politician will also reflect the prevailing 

sentiments of his cultural environment. In many instances the racist 
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attitudes and actions of a politician are his main political asset. 

One only has to recall George Wallace standing in the door of the 

State University "physically barring the entry of black students" 

(while the black students were being brought in a back door). An even 

more pathetic example of course is the former Governor of Georgia, 

Lester Maddox. Besides passing out pick axe handles to white mobs to 

beat "wooley headed connnunists" who wanted to eat at his chicken stand, 

his only other political ability was that he could sit on the handle

bars of his bicycle and ride it while facing backwards--a real crowd

pleaser. 

Endless examples of racist political leaders and discriminatory 

laws being associated with racist attitudes could be listed at every 

level of government. Despite this and Burstein's observation that it 

generally takes a large majority favoring a civil right before laws are 

passed, there are in the history of American politics some exceptions. 

In several notable instances political positions and actions have been 

taken long before public sentiment favored them. Roosevelt's Executive 

Order in 1941 establishing the Fair Employment Practice Committee 

(FEPC) is one example. This came at a time when less than half of non

Southerners and only a tiny fraction of Southerners held egalitarian 

attitudes (see Figure 1, p. 36). The popularity of the FEPC in the 

South was described by Simpson and Yinger (1972: 425) • "To the South 

'FEPC' was an unpatriotic plot contrived by rats and moral lepers • 

• • • It was of course, bound to 'subject white women to great danger.'" 

Similarly, unpopular stands have been taken by Truman in his 1948 



Executive Order "that there shall be equality of treatment and oppor

tunity for all persons in the armed services without regard to race, 

color, religion or national origin" (quoted in Simpson and Yinger, 

1972:380). Similar courage was displayed by Hubert Humphrey as Mayor 

of Minneapolis and in his speech at the 1948 National Democratic Con

vention where his pro-civil rights statements drove many racist 

Southern Democrats scurrying to the Republican party ("Dixiecrats"). 

66 

Every president since Franklin D. Roosevelt has at least of

ficially endorsed an integrationist position, and Greeley and Sheats ley 

(1971 : 19) suggest that without this official endorsement "the change 

of attitudes monitored by our 1-NORC~ surveys 1-1956 to 1970_1 might 

not be anywhere near as impressive as it is." 

The link between attitudes and official political actions is 

examined by Hyman and Sheatsley (1956, 1964). They categorized Southern 

communities in 1956 into three groups: "(1) those which had integrated 

their schools, (2) those which had taken at least tentative steps in 

that direction, and (3) those which had announced their intention to 

resist the Supreme Court order lto integrate_I" (Hyman and Sheatsley, 

1956:38). Of respondents from communities with integrated schools, 31 

percent favored school integration. Of those from communities "taking 

tentative steps," 17 percent approved while only 4 percent of those 

from "resisting the Court order" areas approved. From this it is ob

vious that there is a strong tie between opinion and political action, 

but the direction of the greater influence cannot be known for certain 

(Hyman and Sheatsley, 1956:38). By 1964 however they had additional 
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evidence. Looking at communities that had just recently integrated in 

1963 (and were segregated in 1956), they found that with integration, 

approval rose from "less than a third in 1956 to more than half L-in 

1963~" (Hyman and Sheatsley, 1964:21). From these comparisons of 1956 

and 1963 data they conclude "that in those parts of the South where 

some measure of school integration has taken place official action has 

preceded public sentiment, and public sentiment has then attempted to 

accommodate itself to the new situation" (Hyman and Sheatsley, 1964: 

20). From all of the above it seems safe to conclude that official 

policy affects public opinion and vice versa. The effects of these 

opinions through legislation and political actions on minorities are 

enormous but beyond the scope of this paper to even speculate about. 

The third branch of the government, the court system, seems 

also to. reflect popular sentiment. When slavery was practiced, the 

Supreme Court ruled that blacks "are not included under the word 'citi

zens' in the Constitution, and can therefore claim none of the rights 

and privileges ••• etc." (Chief Justice Roger Taney, opinion in the 

case of Dred Scott vs. Sandford (1857), quoted in Steinfield, 1973: 

209-219 for a summary of court rulings denying equal status or treatment 

for blacks). On occasion however the Court has led public opinion-

most notably in the 1954 Brown vs. Board of Education decision making 

segregation of public schools illegal. From 1914 on, various decisions 

of the Court (U.S. Supreme Court or state Supreme Courts) have edged 

toward egalitarianism (see Simpson and Yinger, 1972:417-422). In sum, 



the same relationship exists between public opinion and the other 

branches of goverlooent--a reciprocal one. 

Clearly other institutions which affect society (minority and 

majority members) are also influenced by attitudes toward minorities 
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in their decision making and actions. Educators who believe blacks to 

be "less intelligent" than whites (a belief held by almost 60 percent of 

all white Americans in 1942) would surely act in a manner detrimental to 

the education of black students. Employers with negative attitudes 

toward minorities quite logically would be expected to make employment, 

job placement, promotion, and salary decisions which adversely affect 

those toward whom they feel negatively (the literature on both subjects 

--minority education and minority employment--is too enormous to cite). 

In fact negative opinions and attitudes toward minorities which are held 

by a significant proportion of the population are reflected by the ac

tions and interactions with virtually every institution in society from 

the church, to the police, to the sanitation department. 

The effects of attitudes toward minorities are quite apparent 

on the level of the individual, both minority and majority. One thing 

affected by attitudes is other attitudes. Hyman and Sheatsley (1956: 

39) report that "among those who believe that Negroes are as educable 

as whites, 58% favor integration of schools, 1-of those who do not~ 

only 19% favor it." 

A link between individuals' attitudes and their behavior seems 

logically obvious. Studies to test this relationship generally confirm 

that attitudes have some relationship to behavior but that they are but 
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one factor determining behavior (see for example Andrews and Kandel, 

1979). It can be suggested that public opinion respondents may really 

be saying what they think they should say rather than what they truly 

feel, but "nonetheless, even a change in what one thinks one ought to 

say is significant. ••• Although a change of attitude does not 

necessarily predict a change in behavior, it does create a context in 

which behavioral change becomes possible" (Greeley and Sheatsley, 1971: 

19) • 

Socialization theorists and social construction of reality 

theorists go almost so far as to say that our attitudes toward reality 

in fact define reality (Berger and Luckman, 1967; George Herbert Mead, 

1962). The impact thus on individuals of prevailing attitudes toward 

their own group or toward some other group is thus seen as being a 

factor in the construction of one's own self-image as well as the 

"reality" of what others are. 

Many collective actions have been linked to non-egalitarian 

attitudes. These range from lynchings of blacks by rural Southern 

Americans to world imperialism (see Pierre L. van den Berghe, 1978: 

11-18; Cox, 1948:399-400, 548-564). Throughout this range of evils, 

the role of attitudes is the same--to justify the unjustifiable for 

the benefit of the more powerful (majority) group. 

Ideology 

This leads us to the concept of "ideology." Ideology is var

iously defined and in fact has many different connotations. In this 



analysis of "egalitarianism" we will be dealing with three distinct 

but related connotations or aspects of "ideology." 

The first connotation is the traditional Marxist meaning. 

"The ruling ideas of each age have ever been the ideas of its ruling 

class" -(Marx and Engels, 1948:29). This is elaborated somewhat by the 

textbook definition of Robertson (1980:474), but the meaning is essen

tially the same: "Ideology--A set of ideas and beliefs that justifies 

the perceived interests of those who hold it. The ideology of the 

dominant group in any unequal society therefore justifies the in

equality." The use of "racist ideology" to promote the interests of 

the dominant whites is described by Cox (1948:399-400). "Race preju

dice • • • developed gradually in Western society as capitalislo and 

nationalism developed. It is a devisive attitude seeking to alienate 

dominant group sympathy from an 'inferior' race ••• for the purpose 
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of facilitating its exploitation." In this sense of the word "ideology" 

we have the parallel concept of "false consciousness." This term im

plies the acceptance of a false understanding of a groups' real inter

ests. Thus by learning the ideology they serve the interests of the 

"ruling class" willingly and to their own disadvantage. Cox suggests 

this when he points out that very cheap black labor in the South keeps 

wages very low for white workers as well. Nonetheless he asserts "in 

fact the white common people of the South were so thoroughly propagan

dized that they actually helped the master class to fight the Civil 

War in the interest of the continued exploitation of black labor on 

an extremely low level I-of pay_I" (Cox, 1948:416). The imposition of 
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this ideology is achieved by many methods. Althusser (1971) suggests 

that perpetuation of the ideology of the ruling class is achieved 

through "Repressive State Apparatuses" and "Ideological State Appara

tuses." "Repressive State Apparatuses" rely mainly on violence to 

accomplish the aims of the ruling white class while "Ideological State 

Apparatuses" make use of various institutions within society to spread 

their viewpoints. Althusser points out the education system, family, 

religion, trade unions, and communications systems as specific examples 

of these "Ideological State Apparatuses." Waldow (1980) examined the 

rhetorical methods used in Mississippi between 1954 and 1964 to support 

white supremacy. The sources for these rhetorical pronouncements varied 

from politicians and newspapers to informal groups and mobs. He finds 

two basic methods for perpetuating the views of the white supremacists. 

First are "extrinsic controls." These consist of the most direct ap

proaches, intimidation of critics and suppression of dissenting mater

ial. Second was "official rhetoric." He categorized the themes of this 

rhetoric as (a) direct argument of white supremacy, (b) legitimation of 

resistance to integration, (c) stressing an unyielding attitude, (d) 

defending the character of Mississippians, (e) suggesting that integra

tion is an "outside plot," and (f) calls for unity (Waldow, 1980:333-

351). 

The connection between physical violence and intimidation with 

influence over most major socializing institutions to perpetuate the 

"ideology of the ruling class" has been made by a number of analysts of 

black-white relations. Discussing barriers to desegregation of Southern 
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schools, Pettigrew (1965:100) lists three obstacles: 1) social struc-

tural (institutionalized discrimination and prejudice), 2) white 

resistance, and 3) Negro insistence (not enough of it). The lack of 

"Negro insistence" fits the concept of "false consciousness" as it is 

applied in this theoretical connotation of "ideology." It would be 

theorized that blacks have sufficiently internalized the "ideology of 

the ruling class" that they--to some degree--willingly accept their 

"place" in society as so def ined. Like Al thusser (1971) and Waldow 

(1980), Pettigrew (1965) notes that it is more than just abstract ideas 

that keep the system going. Elaborating on "white resistance" 

Pettigrew says 

more critical than , raw brutal violence 7 barriers are 
posed by the less conspicuous, less direct, day-to-day 
actions of intimidation and reprisal •• The countless 
numbers of threatening letters and phone calls • • • per
sonal slights and economic reprisals • • • '-have main
tained 7 the status quo in many parts of the South 
(Pettigrew, 1965:103). 

The suggestion by Cox (1948) that poor whites are hurt by ex-

ploitation of blacks was examined empirically by Reich (1981). Reich 

examined inequality between black-white incomes and inequality of income 

among whites in a sample of the nation's largest SMSAs (Standard Metro-

politan Statistical Areas). Controlling for the most important inter-

vening variables, he found that the greater the difference between the 

median family incomes of blacks and whites, the greater inequality in 

income distribution among whites. These findings do suggest that racial 

prejudice (on the part of non-wealthy white workers) would qualify as 

"false consciousness" within the first conceptualization of "ideology." 
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These attitudes on the part of poor whites--it is suggested--serves the 

interests of the wealthy but contradict their own real interests. 

The connections among attitudes, prevailing sentiments (or 

ideology), and violence are reciprocal. Violence and intimidation are 

used to impose the "correct views" and "correct roles" in black-white 

relationships. At the same time the prevailing attitudes and "ideology" 

condone or even encourage this violence. Cox (1948:552) says 

Consider, for example, the following not uncommon public 
threat to Negroes of South Carolina by a United States 
Senator--the normal attitude of the Southern politician: 
"Whenever the Constitution comes between me and the virtue 
of the white women of South Carolina, I say, to hell with 
the Constitution. ••• When I was governor of South 
Carolina you did not hear me calling out the militia of 
the State to protect Negro assaulters. In my South Caro
lina campaigns you heard me say, when you catch the brute 
that assaults a white woman, wait until the next morning 
to notify me." 

Cox asserts that "the dominant opinion of the community exalts 

the leaders of the mob as 'men of courage and action'" (1948:552). 

Lynchings were so accepted by the public and its institutions that 

"sometimes the scheduled lynching of a Negro is announced in the news-

papers (see William H. Skaggs, The Southern Oligarchy, p. 300)" (Cox, 

1948:553). Further, "such functionaries as the sheriff, mayor, or 

prosecuting attorney have been known to take part in lynchings" (1948: 

554). 

The concept of "ideology" as a major tool for the exploitation 

of a minority group is used by Hogan and Featherman (1971) to explain 

racial stratification in America. They state that racist ideology and 

economic self-interest in the American South maintained an 
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"apartheid-like system" with blacks competing for the least desirable 

jobs. They compare this situation as similar to situations of colonial 

conquest and settlement by Europeans with racist ideologies. "Mainten

ance of the racial boundary is of paramount importance to the survival 

of such a society" (Hogan and Featherman, 1977:100-101). 

The conclusions of all of the above theorists and researchers 

agree on one main point which is the point of this entire discussion. 

That is, public sentiment, attitudes, public opinion, or "ideology" 

pertaining to a minority group plays a major role in exploiting the 

minority group, "keeping them in their place" and justifying and main

taining a highly unequal social order in a supposedly "democratic" and 

"just" society. 

The second meaning of "ideology" is more generous in its attri

bution of ideologies. Rather than just the "ruling class" ideology 

being the only one in the society, the conceptualization of the second 

sort of "ideology" perceives various (usually competing) ideologies 

existing within a social system. For example, Monroe (1975:155) states 

that "the concept of a political ideology • • • usually implies 

some consciously accepted set of beliefs that fit together into some 

sort of logical system and produces opinions on particular issues." 

In our discussion of egalitarianism we are not really discussing 

an ideology but rather two opposing sets of beliefs. The non-egalitar

ian ideo10gy--racism, sexism, anti-semitism, etc.--has three main ele

ments comprising its set of beliefs. First, that there are large innate 

biological differences between the majority and minority groups 
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involved. Often these differences are described as the work of God who 

intended that the various groups be very different. Second, the minor

ity group is invariably considered greatly inferior to the majority 

group members, usually in intelligence, morality, and in other abili

ties. The majority group or elites are often said to have superior 

bloodlines--thoroughbreds--while the minority group often are considered 

as atavistic, subhuman, or primitive varieties of human beings. Some

times the claim is made that God made the different groups so different 

just so as to clearly distinguish the superior from the inferior group. 

The third related belief follows quite logically. The intimate mixing 

of the groups as equals (or heaven forbid sexual partners) must be 

avoided. It would be considered great folly to mix the "pure blood" 

of the "thoroughbreds" with that of "atavistic subhumans." Furthermore, 

many would again invoke the will of God, saying that God would not have 

made the groups so different if he had not meant to keep them separate 

(Robertson, 1980:208; Sherman and Wood, 1979:109; Schuman, 1971:375; 

CRM Publishers, 1973:77). A further link between racism and religion 

is seen in the use of the Christian symbol--the cross--by the KKK as 

an important part of their rituals (cross burnings) and as a part of 

their "uniform." All this talk and symbolism about "God's will" may 

~ incidental but in reality plays a key role in the validation of 

this belief system (which will be discussed in Chapter 6). 

The ideology of egalitarianism is somewhat less complex. Es

sentially there are just two related beliefs. First, the various groups 

in question (blacks, whites, women, Native Americans, Jews, etc.) are 



quite similar in their innate biological capacities for intelligence, 

morality, occupation, abilities, and even athletic abilities. Based 

on this belief it is considered logical and proper to regard members 

of majority and minority groups very similarly and afford equal treat-

ment to members of both groups in every aspect in society except where 

the differences that do exist would make literal equal treatment il-

10 logical. 

One of the earliest proponents of this conception of ideology 

was Mannheim. According to him, in order to analyze social structure 

the decisive step requires "the analyst to subject not just the ad-

versary's point of view, but all points of view, including his own, 
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to the ideological analysis" (Mannheim, 1936:77). This view of "ideol-

ogy" as a tool in group conflicts is echoed by Sherman and Wood in 

their discussion of class conflict. "There are very real conflicts 

between ideologies. For example, there is the ideological battle be-

tween the defenders of the quality of the environment of the United 

States and the growth-at-any-cost school. Moreover, each of these 

ideologies can develop with increasing sophistication and elegance" 

(Sherman and Wood, 1979:319). This battle between ideologies in the 

field of black-white relationships is implied by Hyman and Sheatsley 

(1956:37) who say "people who uphold segregation tend to be anti-

integration right down the line, whatever specific aspect of the issue 

10Such examples as offensive lineman on a professional football 
team for a woman or a job involving hiding in coal bins for a white man 
seem reasonable as examples of this. 



is raised. The rigid views of the segregationists are matched for 

consistency, strength and intensity by those who favor integration. 1I 

Because of the variety of connotations of the term lIideology,1I 

some modern analysts of belief systems and stratification avoid the 

term entirely if possible (see Borhek and Curtis, 1975:5, fn 2). 

Others employ a different term or concept to describe and discuss the 

influence that the more powerful members of society exert over all as-

peets of society--including ideas and beliefs. Gramsci (1971:70) 

uses the term IIhegemonyll which he describes as the forces of social 

control other than violence which enables those with power to control 

society to thei~ own advantage. 

Hegemony in general partially refers to the subtle but per
vasive dominance of certain ideas within society, whereas 
ideology refers to the unconscious distortion of society. 
• • • Gramsci maintains hegemony does not embody any particu
lar act(s) of decision making. Rather it extends throughout 
most aspects of society, reflecting the interests of the 
group controlling the means of production (Wardell and 
Fuhrman, 1981:484). 

This view seems to give a bit more credit to the intellect of 
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the less powerful group or class involved. Rather than dumbly accepting 

the ideas of the ruling class (false consciousness), the less powerful 

are seen as having their own ideas and attitudes (ideology) which are 

favorable to their own group. The view of the dominant group may be 

the prevailing view within that society but because they have a greater 

influence over key institutions and socialization agencies--not because 

the less powerful are too dumb to figure out where their own best 

interests lie. 
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In the present analysis, it is this second conception of 

"ideology" which is primarily utilized. We will be attempting to 

measure both ideologically egalitarian and ideologically non-egalitarian 

response patterns. Clearly there are forces working within American 

society to perpetuate both "ideologies" or belief systems. Wardell 

and Fuhrman (1981:483) remark that "the amount of support an ideology 

receives indicates the extent to which it dominates human consciousness. 

The more broadly accepted an ideology, the greater its influence in re

producing the existing social conditions." This underlies the nature 

and consequences of the battle between egalitarian sentiments and non

egalitarian sentiments. The object is to "dominate human consciousness" 

and thus change (or prevent change of) "the existing social conditions." 

Judging from the prevailing attitudes and trends in egalitar

ianism, it would seem that the "racist" ideology has done quite well at 

"dominating the human consciousness" and "reproducing the existing 

social conditions" in some era, some education cateogires, and in some 

regions. Aside from being the prevailing opinion "way back then" and 

among "them Southern rednecks," non-egalitarian sentiments are still 

seen as significant forces in fairly recent analyses. We recall the 

suggestions of Monroe (1975) that entering freshmen college students 

enter with "more stereotypes and oversimplifications of a conservative 

bias;" Hyman and Wright (1979) concluding that the better educated have 

more access to "controversial information" and information "supporting 

civil liberties, humanitarianism, and equality for minorities;" 

Gabennesch (1972) suggesting that education reduces authoritarianism 



79 

because it expands one's awareness of diverse perspectives, alternative 

definitions and viewpoints; and Roof (1974:630) reaching a similar con

clusion based on a study of "localism" in North Caro1ina--that a conse

quence of education is to reduce localism and increase "breadth of 

perspective" and therefore (as one result) reduce anti-black and anti

Catholic attitudes. 

A common element in the analysis of these four theorists and 

researchers is this: those who are not schooled have lots of non

egalitarian attitudes, prejudices toward minorities, conservative 

biases, and authoritarian attitudes. These come from the local cultural 

environment. It is only by escaping into a "less local network of 

ideas," getting glimpses of other folks perspectives and viewpoints, 

being allowed exposure to "controversial information" that we overcome 

these provincial viewpoints. One avenue toward this end, all four 

point out, is education. Reading between the lines of all this mater

ial, one gets the distinct impression that racist, non-egalitarian, 

and authoritarian viewpoints are receiving a good deal of support in 

some areas of the cultural environment. 

The fact that egalitarian ideas have gained and continue to gain 

in the battle for "domination of the human consciousness" is apparent 

from the trend in changes toward more egalitarian sentiments among all 

segments of American society. On the other hand, the assertion that the 

"racist ruling class" controls all of the institutions in society and 

that these institutions function to perpetuate the viewpoints of the 

"racist ruling class" is somewhat refuted. At least one institution 



(education) works in the opposite direction from instilling "racist 

ideology." Gramsci (1971:5-23) discusses the role of the intellectual 

community in the formation of ideologies. He notes that intellectuals 

were relatively free of control from other sources of authority within 

the society. He also realized the importance of intellectuals in the 

outcome of battles between opposing ideologies. Further, trends in 

egalitarian attitudes among all groups and the general level of egal

itarianism presently found in both South and non-South suggest that 

several other very effective institutions in modern American society 

are also instilling egalitarian viewpoints. 

The third sense of the term "ideology" which this work employs 

is the statistically defined entity of "ideology." After all, if it 
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is out there we should try to measure it. Many attempts have been made 

to define and identify "Authoritarian Personalities" (Adorno, et al., 

1950) to statistical tests for "latent classes" from multiple indica

tors of an attitude (Duncan, 1979). Monroe (1975) addresses the issue 

of "conservative" versus "liberal" ideologies. To test for their ex

istence and strength he examined four different two-way comparisons of 

"liberal"-"conservative" responses. The four response pairs examined 

were 1) support of Medicare/support for school integration, 2) support 

for school integration/support for foreign aid, 3) Medicare/foreign 

aid, and 4) domestic economic views/feelings toward firing government 

workers who are "communists." Monroe (1975:158) finds that "each of 

the pairs of issues shows only a minority of the population demonstrates 

consistently liberal or conservative positions." He further concludes 
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that "the public, for the most part does not form its political opinions 

along consistent ideological lines" (1975:159). 

Taking these findings at face value, those who thought ideology 

an important force in society would point out that nonetheless a lot of 

respondents ~ ideologically consistent on their response to each of 

the four pairs of indicators. About 40 percent were consistent on pairs 

one and two with fewer--but still statistically significant numbers-

being consistent on pairs three and four (Monroe, 1975:158). 

There are pretty good arguments for not taking Monroe's findings 

at face value however. First, although each of these issues is popular

ly thought of as having a "liberal" and a "conservative" side, it is not 

convincing that having made responses similarly categorized on two cur

rent issues correctly identifies one as an ideologue. The second (and 

somewhat related criticism) is that "liberal" and "conservative" are two 

broad, catch-all categories which are too broad to be meaningful 

"ideologies." Often the most significant criterion in defining which 

response is "liberal" and which "conservative" is what Senator Edward 

Kennedy says compared to what President Ronald Reagan says. Further, 

the notion that the same underlying "ideology" motivated responses to 

both questions in a pair is questionable. If, by analogy, we saw ap

proval of Interior Secretary James Watt and approval of building the 

dams and "the hell with the snail darters" as being consistent and in

dicators of "conservativism," we would be overlooking as much as we 

are seeing. These are two very different issues, and responses to the 

two might be motivated by very diverse reasons and situations (e.g., 



being a hobbiest collector of rare fish, being a construction worker, 

having ever heard Secretary Watt speak on any issue, being a cement 

salesman, etc.). It would seem that to meaningfully test for ideol

ogies 1) the various indicators employed should focus on a fairly 

well-definable set of interrelated beliefs or attitudes and 2) more 

than two indicators should be used to reduce the impact of various 

"extraneous" factors influencing "consistent patterns." By this I 

mean if a person is consistent on four (rather than two) ideas that 

were part of a definable belief set, we become more convinced that an 

underlying ideology (rather than four separate extraneous factors) 

motivated this consistency. 

As described in Chapter 2, Duncan (1979) demonstrated a method 

for statistically testing for significant consistency parameters and 

estimating the number of ideologically motivated response patterns in 
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a cross-classification of four theoretically related, dichotomous res

ponses (responses to four different items on a related theme). Duncan's 

four items each asked respondents to choose between the "traditional" 

attitude toward sex roles or an "egalitarian" attitude. Respondents 

were asked to choose which sex child should do each of four chores as 

a regular task. The chores were 1) shoveling walks, 2) washing the 

car, 3) dusting furniture, and 4) making beds. This set of items 

was asked of a sample of mothers of children under 19 in the 1953 DAS 

and was repeated in 1971 (with the change "suppose the person were 

about 13 years old") (Duncan, 1979:252). 
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Two main substantive findings emerged through analysis of esti

mates of "ideologically motivated response rates." First, there was an 

increase from 7 percent "ideologically egalitarian" in 1953 to 15 per

cent in 1971. Second, while there was no evidence of any "ideologically 

traditional" respondents (0 percent) in 1953, by 1971 8 percent were 

"ideologically traditiona1." Duncan (1979: 258) suggests that the surge 

in the egalitarian ideology toward sex roles underway between 1953 and 

1971 "called forth • an ideological defense of the traditional def-

inition of sex roles." Analysis of later DAS data (1976) showed a 

continued increase in ideologically motivated egalitarian respondents-

to 35 percent--and a slight decrease in ideologically traditional to 

about 6 percent (Duncan, 1979:259). Even though this 6 percent in 1976 

is small, it is striking how the "ideologically traditional" have held 

their ground in the face of massive shifts toward egalitarian responses 

between 1971 and 1976. Duncan suggests that as long as their remains 

an ideology of "traditional" sex rolists, there will be an opposing 

ideology and group ideologically motivated by egalitarian views toward 

sex roles. 

A recent study by Tuch (1981.) employs latent class models to 

analyze attitudes toward blacks, 1972-1977. Tuch examines NORC items 

measuring attitudes toward "black-white marriage," "having blacks home 

to dinner," "pushy blacks," "white's right to keep blacks out of the 

neighborhood," "blacks and whites attending the same schools," and 

"voting for a black president." These six dichotomous variables 

(approve or not approve) are cross-classified for each year (1972 and 



1977) • A test for mutual independence (H ) leads to the conclusion 
o 

that this is "not congruent with the data in either year" (Tuch, 1981: 

133). 
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To examine the nature of the interaction among the six variables 

two latent classes are hypothesized. "Latent Class 1" consists of 

respondents who "tend to exhibit prejudiced responses to the items" 

and "Latent Class 2" those who "tend to exhibit nonprejudiced respon-

ses." Inclusion of these two latent classes in the model (HI) produces 

"a substantial improvement over the baseline independent model 

i-but does not statistically provide an acceptable fit to the data_I" 

(Tuch, 1981:133). 

Examination of the distribution of the six-way classification 

of responses reveals that a large number of respondents gave all 

"prejudiced" responses and a large number gave all "non-prejudiced" 

answers--a lot more than would be predicted under HI. Therefore model 

H3 is entertained which adds to model HI latent class 3 (those giving 

all prejudiced responses) and latent class 4 (those giving all non-

prejudiced responses) along with latent classes 1 and 2. Those in 

latent classes 3 and 4 are referred to as "ideologues" (Tuch, 1981: 

135). This model (H3) "provides a very compelling fit to the data" 

(Tuch, 1981:135). 

Tuch finds very little (actually no) change between 1972 and 

1977 in the proportion in latent class 1 and 2 ("prejudiced" or "non-

prejudiced" tendencies). The estimated percent in "class 1" was 24 

percent in both years while the percent in "class 2" was 57 percent in 
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1972 and 52 percent in 1977. "Thus taking account of all six indicators 

simultaneously, there is little change in the magnitude of the latent 

prejudiced and nonprejudiced classes over time, a conclusion that ap

pears to contradict the earlier analysis of the six item marginals" 

(Tuch, 1981:137). He repeats this conclusion in his summary, saying 

that this finding is "somewhat at odds with previous investigations that 

have not examined a set of indicators simultaneously" (Tuch, 1981:141). 

This does not seem to make any sense. If whole populations of respon

dents change toward being more egalitarian on everyone of six indica

tors, the population certainly ~ to be becoming more egalitarian. 

If this is not apparent from Tuch's "latent class 1" and "latent class 

2," I suggest that the meanings (or non-meanings) of these classes be 

called into question--not the trend in public opinion. 

More enlightening are the changes found in latent classes 3 and 

4--the "ideologues." "The proportion of respondents estimated to be in 

latent class 3 I-ideologically non-egalitarian_1 decreased from .06 in 

1972 to .03 in 1977 while the proportion in latent class 4 I-ideologi

cally egalitarian_I increased from .13 to .17 over this five-year 

period" (Tuch, 1981: 137) • 

Although the subject matter of Duncan's (1979) study (ideologi

cally motivated responses on sex role indicators) and Tuch's (1981) 

study (ideologically motivated responses on attitudes toward blacks) 

differs considerably, a comparison of their findings is interesting. 

Both found an increase in "ideologically egalitarian" responses (from 

15 to 35 percent and 13 to 17 percent, respectively) over a similar 
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period of time (1971-1976 and 1972,-1977). Both also found slight de-

creases in "ideologically non-egalitarian" responses (decreases of 2 

percent and 3 percent, respectively). 

The increases in "ideologically egalitarian" respondents are 

not surprising given the shift of the entire population toward giving 

more egalitarian responses overall. Somewhat more surprising is the 

persistence of a small (6 percent for sex roles and 3 percent for atti-

tudes toward blacks) but significant percentage of respondents who are 

"ideologically non-egalitarian." These findings fit the suggestion 

that ideological conflicts create and maintain "ideologues" on both 

sides of the issue. 

Summary 

In summary, this chapter has presented the findings of studies 

on egalitarian attitudes toward minorities and trends of change over 
, 

the past half century; the effects of region, birth cohort, and educa-

tion over this period of time; a discussion of the meaning of that which 

is measured by "public opinion" measures, and why it--and changes in 

it--are an important element in society. Further developing the theme 

of the significance of "public opinion," the concept of ideology was 

examined; finally studies which attempt to measure "ideological" 

responses were reviewed. 

The following two chapters will present the findings on egali-

tarian attitudes and their change based on analysis of DAS and NORC 

data sets. Chapter 4 will present the findings for each of nine 



indicators of the effects of education, birth cohort, region, and year 

on each. In Chapter 5 these same DAS and NORC data will be subjected 
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to "latent model" analysis in order to estimate the proportion giving 

ideologically motivated response patterns. In both Chapters 4 and 5, 

the findings from previously reported literature will be compared to the 

findings of the present analysis. 



CHAPTER 4 

EFFECTS OF REGION, YEAR, EDUCATION, AND COHORT 
ON NINE INDICATORS OF EGALITARIAN ATTITUDES 

The findings from the analysis of indicators of egalitarian 

attitudes from the DAS (1958-1971) and NORC (1956-1980) are presented 

in two chapters. This chapter will examine the effects of education, 

11 birth cohort, year, and region on each of these indicators. The 

exact wording of the four DAS items and the five NORC items were pre-

sented in Chapter 2. 

Essentially, we will be examining the trends and effects on each 

of the nine indicators separately. As discussed in Chapter 3, however, 

there is an underlying concept (egalitarianism) which each of these 

items is at least a partial measure of. We therefore will be interested 

in pointing out similarities in the trends in change in these attitudes 

and similarities in the effects of education, region, cohort, year, and 

interactions among these effects. 

In all instances, the models and figures are based on the "pre-

ferred model" which was selected based on its "fit" to the data; sig-

nificant improvement over other, simpler models; and inclusion of the 

effects that are found to be significant (as discussed in Chapter 2). 

11 Only NORC items are categorized by region, the DAS being a 
study of only one area (Detroit). 
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"Blacks and Whites Same School," DAS, 1958-1971 

To demonstrate the model selection process and help explain the 

interpretation of the models selected, a fairly detailed description is 

given of the selection of the model representing the data for the first 

indicator, approval or disapproval of black and white students attending 

the same schools (DAS, 1958-1971). Figure 2 shows graphically the rela-

tionships among the variables education, year, and cohort and the depen-

dent variable ("schools"). Table 3 demonstrates the process which led 

to the selection of Model (10). The first model entertained (Model 

(1), Table 3) indicates independence between the dependent variable 

("schools") and the three independent variables by which responses are 

categorized (year, education, and cohort). In other words this model 

suggests that differences in year, differences in the education of the 

respondents, and differences in respondents' birth cohorts all have no 

effect on this attitude. Clearly, this model does not fit the observed 

data. With an L2 of 153.29 and 53 degrees of freedom, the pattern 

formed by the observed data (actual responses) would occur much less 

than one time in a thousand or <.001. We therefore reject this pos-

sibility and begin testing which effects and interactions are signifi-

cant. The next three models test each of the three independent 

variables separately to see if each affects response. In Model (2) 

(Table 3) "year" has been suggested as a factor associated with res-

2 ponse to the school item. We see that the L is lowered to 105.59, a 

reduction of 47.70 L2. Since only one degree of freedom is "lost," 

the reduction of L2 would only have to be 3.84 to be considered a 
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Table 3. Selectp.d Models Representing Observed Data for "Blacks and 
Whites Same School" 

df L2 

Model (1) Independence 53 153.29 

(2) Xl 52 105.59 

(3) X2 
52 94.78 

(4) X3 52 136.27 

(5) Xl' X2 ' X3 50 51. 53 

(6) Xl' X2, X3 , X4 , X5 48 50.76 

(7) Xl' X2, X3 , X12 49 48.98 

(8) Xl' X2, X3, X13 49 45.54 

(9) Xl' X2, X3 , X23 49 47.14 

* (10) Xl' X2, X3, X13 , X23 48 42.36 

(11) Xl' X2 ' X3 , X12 , X13 , X23 47 42.21 

* = preferred model 

Xl = year 

X2 = education 

X3 = cohort 

X4 = education2 (curved line) 

2 
X5 = cohort (curved line) 

X12 = year/education interaction 

X13 = year/cohort interaction 

X23 = education/cohort interaction 
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"significant" effect (at the P >.05 level). Thus we accept "year" as 

significantly affecting response. Similarly in Model (3) education is 

shown to significantly affect response as is cohort in Model (4). Model 

(5) introduces all three factors in the same model, and again a large 

reduction in L2 over any model containing just one of the factors is 

achieved. 12 

We next consider the possibility that effects of education and 

cohort may not be linear. If either the education effect or the cohort 

effect was "speeding up" or "slowing down" as one moved from the lowest 

to highest education level or from oldest to youngest cohort, this non-

linear effect would be expected. Model (6) adds to Model (5) the 

possibility that both education and cohort effects are non-linear at 

the "cost" of two degrees of freedom. The decline in L2 achieved by 

allowing both to curve is only 0.77 L2 (the difference between L2 for 

Models (5) and (6». Thus we easily reject the possibility that either 

education or cohort are non-linear functions. If fitting either as a 

curved line improved the fit of the model, a reduction of 3.84 L2 would 

have to be found to be considered significant. 

We next look for significant interactions among effects. Model 

(7) introduces the possibility that the education ~ffect on this atti-

tude varies with year (and vice versa). The improvement over Model (5) 

in fit is only 2.17 L2, not enough to justify inclusion of such an 

12 Many models not included in Table 1 were also examined. For 
instance, we have skipped consideration of models containing just two 
factors. Such models were examined and rejected on statistical grounds. 
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interaction in our "preferred model.,,13 In Moiel (8) we test for a year 

by cohort interaction. The improvement over Nodel (S) of S.99 L2 leads 

us to accept the hypothesis that the cohort effect does differ by year 

and vice versa. Similarly, from Model (9) compared to Model (S) we 

find there is also an interaction between education and cohort. Model 

(10) includes both interactions (year/cohort and education/cohort), and 

its improvement over both Model (8) and Model (9) demonstrates that both 

interactions should be included in the model. Finally (for demonstra-

tion purposes), the year/education interaction earlier rejected is re-

introduced in Model (11), along with the two interactions already in 

Model (10). 2 The tiny reduction achieved in L (O.lS) overwhelmingly 

reaffirms our decision not to include this interaction in our "prefer-

red model." Thus Model (10) is selected as the "preferred model" to 

represent the effects of year, education, and cohort and the interac-

tions among these effects observable in this set of data. This model, 

then, is said to fit the data well. With 48 degrees of freedom and an 

LW of 42.36, there is about a 7S0 out of 1000 change that the array of 

data actually observed could fit the pattern described by this model. 

This is indicated in Table 4 by P >.700. 

Examining Figure 2, one might be struck by the neatness and 

simplicity of the trends and relationships shown. If the observed data 

(actual responses of each individual respondent) were plotted on this 

13The existence of such an interaction is not precluded. Our 
conclusion rather is that if the education effect varies by year, our 
data do not demonstrate this effect. 



Table 4. Preferred Models for DAS Indicators, 

"Blacks and Whites Same School" 

Xl' X2, X3 , X13 , X23 

"Blacks on the Block" 

Xl' X2 , X
3

, Xl3 , X23 

"Jews Fair in Business" 

Xl' X2, X
3

, X5, X23 

"Friends Same Religion" 

Xl' X3 , X5 , X123 

Xl 

X2 

X3 

X4 

X5 

X12 

Xl3 

X23 

X123 

year 

education 

cohort 

2 education (curved line) 

cohort2 (curved line) 

year/education interaction 

year/cohort interaction 

education/cohort interaction 

year/education/cohort interaction 

df 

48 

48 

48 

45 

94 

1958-1971 

L2 P 

42.36 >.700 

45.63 >.500 

53.45 >.300 

45.34 >.500 
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same figure, the "pattern" would consist of a massive jumble of "points" 

and little or no such "neatness" or "simplicity of relationships among 

variables" would be obvious. A skeptic might easily ask, what sort of 

hocus-pocus transforms this chaos into order? An analogy nicely ex

plains this. Most of us have seen "computer enhanced" pictures of Mars 

taken by satellites and sent back to earth. All of us who have seen 

such pictures marvel at the incredible clarity and detail of these pic

tures. If one has ever seen the "actually received from the satellite" 

copy of the picture, one would be equally struck with the almost lack 

of apparent form or details visible. We are confident that Mars does 

exist and has clear features and contours. The problem with the ob

served data (received signal from outer space) is that there is a lot 

of "noise" (radio signals and other interferences from various sources 

in space) mix.ed in with the signal received. The task of the computer 

program to "enhance" the photo is to figure out what is the "real 

pattern" and what is "noise." It does this following a logic and 

procedure similar to the methods employed in this study for model selec

tion. Various lines, slopes, curves, and twists are hypothesized. 

Various competing models of the shape of a given detail of Mars are 

compared, and the model which is found to best represent the observed 

data is chosen. 

In analyzing public opinion survey data we have a similar prob

lem of "noise" as the NASA scientists encounter. "Noise" in survey data 

comes from such sources as respondents who give random answers (not all 

respondents take it seriously), errors by the interviewer in recording 
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responses, transcription errors, and other factors (not measured or 

included in the model) which influence responses. Despite this "noise," 

we wish to make the clearest picture we can of the education effect, 

cohort effect, etc. 

Figure 2, thus, gives us the best "clear" picture of the effects 

of the factors included in the model and of the interactions among these 

factors. Certainly some dips, curves, or twists which were too subtle 

to be detected in these data do exist in reality. Nonetheless, we are 

quite confident (P >.700) that the "preferred model" illustrated in 

Figure 2 gives a good picture of the general relationships among these 

variables. 

The preferred model illustrated in Figure 2 includes an educa

tion effect, a cohort effect, a year effect, an interaction between year 

and cohort, and an interaction between cohort and education in their 

effects on attitude ("school"). 

The Education Effect 

We see education as reducing the likelihood of giving the preju

diced response by the same increment for each increased higher level of 

education, and it decreases prejudice by the same amount in both years 

(1958 and 1971). Recall in our model selection process that we rejected 

a curve-linear function for the education effect, thus the model con

strains the decrease in prejudiced responses to be equal over the full 

range of education categories. Similarly, we had rejected the possibil

ity of an education/year interaction, so we knew that when the model 



was drawn it would show the same relationship between education and 

attitude in both years. 

Year Effect 

The most obvious effect shown by Figure 2 is the year effect 

on attitude toward "schools." All education and cohort groups drop 

sharply in their likelihood of prejudiced response. By 1971 the most 

prejudiced of categories are only about as likely as were the least 

likely categories in 1958 to give the prejudiced response. 

Cohort Effects 
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From the model selection, it was known that the cohort effect 

would differ in the two years (year/cohort interaction). What is sur

prising is that the cohort effect has not only changed between 1958 

and 1971 but has virtually reversed itself. In 1958, each younger 

cohort (more recently born groups) gave more prejudiced responses than 

the group before them (their elders). This is seen by the upward slope 

(toward higher likelihood of giving prejudiced responses) as we move 

toward the younger groups. By 1971 the slope is generally downward, 

with each younger group less likely to give a prejudiced response than 

their elders. 

Education/Cohort Interaction 

The influence of education on the cohort effect on attitude is 

in the same direction in both years even though cohort reverses its 
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effect. In 1958 when younger cohorts were ~ prejudiced, education 

worked to decrease this tendency. Among the best educated we see that 

this cohort effect is almost absent while among the least educated the 

cohort effect is fairly dramatic. In 1971 when younger cohorts were 

less likely to give the prejudiced response, higher levels of education 

amplified this decrease in prejudice. At the very lowest education 

levels in 1971, there is, however, no tendency for younger cohorts to 

be less prejudiced than their elders. 

"Unhappy if Blacks on the Block," DAS, 1958-1971 

The next indicator asks if the respondent would be unhappy if a 

black family moved onto their block. The preferred model selected to 

represent the pattern of responses is exactly the same one selected for 

"schools." Examining Figure 3 we see one difference, however. In 

graphing this model, it seems that the lines cross somewhere between the 

second and third cohorts. Interpreted at face value this would indicate 

that for those born earlier than 1909 the education effect is reversed-

the more educated being more likely prejudiced. There is reason to 

expect that this is illusory, however. As stated earlier, these models 

do well at representing the general patterns of relationships but may 

miss a wrinkle to two. On this end of the cohort scale (born before 

1909) there are few respondents--especially in 1971 and in higher edu

cation categories. Based on the suspicion that for these relatively few 

respondents, the apparent trend illustrated was illusory, a separate 

test of association among variables for these two cohorts was made. 
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This test showed that among these oldest cohorts the hypothesis of 

independence could not be rejected. Thus, we can accept the strong 

possibility that for those born before 1909 there is no relationship 

between their responses on "block" and their education or which of the 

two oldest cohorts they are in. 

Aside from this exception, however, the effects of the factors--

year, education, and cohort--are strikingly similar to those found on 

the "school" item. Higher levels of education are seen reducing the 

likelihood of a non-egalitarian response by the same amount in both 

years. Year itself is again seen to be the biggest factor in attitude 

change with all groups shifting sharply toward more egalitarian res-

ponses. The (now less) surprising reversal of the cohort effect is 

again seen--with the younger being generally less egalitarian in 1958 

but generally ~ egalitarian in 1971. Education is again seen to mod-

ify the cohort effect. In 1958 the most educated defied the cohort 

trend--being less likely prejudiced than their elders. In 1971 it was 

the least educated who defied the cohort trend of that time--the younger 

of them were ~ likely prejudiced than their elders. 

"Jews Fair in Business," DAS, 1958-1971 

This indicator asks respondents if they think Jews are more 

fair, as fair, or less fair than non-Jews in business. Examining the 

preferred model representing the data for this item (Table 2), we find 

our first non-linear function. In the model selection process it was 

2 found that inclusion of a "cohort " term (X5) improves significantly 

over models which include only a linear cohort effect. 
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Since the curved lines representing the cohort effect are the 

most noticeable feature we see in Figure 4, the cohort effect on atti

tudes toward "Jews fair" will be discussed first. The curve represents 

a reversal of the cohort effect within each year (1958 and 1971). The 

cohort effect varies by level of education, but in general it is this. 

Among the first several cohorts (older respondents) the trend is for 

the younger of these to be ~ egalitarian. Among the newer cohorts 

(younger respondents) the trend is reversed. Of the several newer co

horts (about 2-4 depending on level of education) the younger of them 

are becoming less egalitarian. 

Year Effect 

The year effect is somewhat similar to that seen for the first 

two items, with the whole distribution of respondents in 1971 shifted 

toward less prejudiced responses from the 1958 distribution. However, 

as a result of the reversal of the cohort effect among the youngest 

cohorts and the reversal of the cohort effect among the least educated, 

most of the overall downward shift in the distribution is the result of 

change among the better educated (more than high school). 

Education Effect 

The education effect found for "Jews fair" is the same as for 

the first two items. Each higher level of education is seen to lower 

the likelihood of non-egalitarian response by the same amount in both 

1958 and 1971. The interaction between cohort and education shows that 
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the better educated the group, the more they resist the tendency of 

younger cohorts becoming less egalitarian than their elders. 

''Wise if Friends are Same Religion," DAS, 1958-1971 
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This item asks respondents if they think it is wiser to choose 

friends who are of the same religion as themselves. Examining the 

model chosen (Table 4) to represent the data we see something quite 

curious. While there is no direct effect of education (X
2

) there is 

a three-way interaction among education, cohort, and year effects. 

The nature of this three-way interaction is illustrated in Figure 5. 

In 1958 there was no education effect--there was no significant dif

ference between the most and least educated in their attitudes toward 

"friends same religion." 

Cohort Effect 

The cohort effect found on this item is the same as found on 

"Jews fair." There is a tendency among the younger cohorts to reverse 

the "liberalizing" trend seen among the older cohorts and turn toward 

being less egalitarian. While education has no influence over this 

cohort effect in 1958, in 1971 it does have an influence (thus the 

three-way interaction). The influence of education on the cohort effect 

in 1971 is the same as was found for "Jews fair." Among thp. least edu

cated there is a very sharp tuwn toward less egalitarian sentiments 

seen in the younger cohorts. Among the most highly educated groups 

this change amounts only to a slow-down in the trend toward being more 

egalitarian evidenced in the more recent (younger) cohorts. 
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Education Effect 

While no education effect is found in 1958, by 1971 a strong 

shift is seen with each more educated category being a good deal more 

egalitarian--at least among the youngest cohorts. For the oldest res

pondents there seems little or no difference among different education 

categories in response to "friends same religion." 

Year Effect 

The year effect is familiar. Between 1958 and 1971 all cate

gories of people are seen as shifting toward being more egalitarian. 

The next five items examined are from a national NORC sample. 

This allows us to introduce a fourth factor in our analysis of trends 

in egalitarianism--region. 

"Blacks and Whites Same School." NORC, 1956-1980 

This is a particularly interesting indicator in this study for 

several reasons. One is that it is the only indicator found in all four 

NORC surveys (1956, 1963, 1972, 1980) analyzed in this research. Also, 

it is almost identical to the DAS question used in 1958 and 1971 allow

ing a comparison of results from the two separate samples. 

Comparing the selected preferred model for these data (Table 5) 

to the preferred model for the DAS data (Table 4) we see they are very 

similar. In both sets of data, year, education, and cohort were found 

to be significant factors. The interactions between year/cohort and 

education/cohort were found to be significant in both. Also, analysis 
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Table 5. Preferred Models for NaRC Indicators, 1956, 1963, 1972, 1980 

"Blacks and Whites Same School" 1956-
1980 

Xl' X2 , X3 , X4 , X6, X7, X12 , X13 , 

p 

249 297.72 >.01<.05 

"Black on the Block" 1956-1972 
Xl' X2, X3 , X4, X5, X34 , X123 

"Law Against Black-White Marriage" 
1963-1980 

Xl' X2 , X3 , X4 , X5, X13 , X14 , X34 

"Unhappy if Black Home to Dinner" 
1963-1980 

Xl' X2, X3, X4, X5, X7, X12 , X13 , 

"Whites Have Right to Keep Blacks 
Out of Neighborhood" 1972-1980 

Xl' X2, X3, X4 , X34 , X123 

Xl = year 

X2 region 

X3 cohort 

X4 education 

X5 
2 year 

X6 cohort 2 

~ education 2 

169 119.23 

201 170.57 

197 146.88 

140 104.37 

All interaction effects are represented as shown in Table 4 (e.g., 
X12 = year/region interaction). 

>.05 

>.05 

>.05 

>.05 
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of the NORC data confirms the finding from the DAS analysis that there 

is no year/education interaction effect on attitudes toward integrated 

schools. The effect of education in reducing segregationist attitudes 

has not changed significantly over the years. 

Region Effect 

Figure 6 shows a classic example of the closing of the egali

tarianism gap between the non-South and the South. In 1956 the least 

prejudiced Southern category (the youngest and most educated) was more 

prejudiced than the most prejudiced non-Southern category (the youngest 

and least educated). By 1963 there is a slight overlapping in the 

distribution of responses between non-South and South. In 1972 there 

is somewhat more overlapping, and by 1980 there is relatively little 

separation between the Southern and non-Southern response distributions. 

Cohort Effect 

Although this model (Figure 6) shows a non-linear effect of 

cohort, the story told is similar to that of the preferred model for 

the DAS data. The reversal of the cohort effect found from 1958-1971 

is not shown to be quite as drastic in these data. A partial reversal 

does take place however between 1956 and 1980. For the lowest and 

middle categories of education in 1956 there is a tendency toward the 

younger cohorts being more prejudiced. By 1980, for all but the least 

educated there is a strong downward trend in prejudice as we move from 

oldest to younger cohorts. 
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The curved line representing the cohort effect (Figure 6) re

veals that even in recent years when there is a strong downward trend 

in prejudice in younger cohorts, the youngest cohorts in these years 

(1956, 1963, 1972, 1980) seem to be reversing or at least resisting 

the trend. 

Education/Cohort Effect 
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The education/cohort effect seen here (Figure 6) is similar to 

that found in the DAS data. As discussed above, youngest cohorts seem 

to be slowing down or even changing directions in the move toward egal

itarianism across cohorts. The most educated, however, do not show 

this tendency. For those with more than high-school education, the 

youngest cohort continues the downward trend in prejudice across co

horts. ~he general influence that-higher levels of education have on 

the cohort effect is to make the trend toward being more prejudiced 

(from oldest to youngest) less strong in the earlier years and to make 

the trend toward being less prejudiced across cohorts stronger in re

cent years. 

Education Effect 

Education was found to have a strong influence in reducing 

segregationist responses. Each increase in amount of education is seen 

as reducing non-egalitarian responses by equal increments. This effect 

is the same in all years and in both regions. As seen from the DAS 

data on integration of schools, there is (Figure 6) an interaction be-

tween education and cohort. The education effect is strongest for the 
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newer cohorts (youngest respondents) and grows weaker with older co-

horts. On this indicator, even the oldest cohorts seem fairly strongly 

influenced by education, although on many other of the egalitarianism 

indicators the education effect disappears entirely or almost entirely. 

Year Effect 

As with the other variables, there is a steady downward trend 

in non-egalitarian responses among all groups over the years. The in-

teraction between year and region in affecting the attitude is the 

result of the South moving more quickly toward egalitarianism than the 

non-South. 

Essentially, year, cohort, and education had similar effects on 

attitudes toward integration of schools in the South and non-South. 

There was no interaction between cohort and region, only the slightest 

difference in education effect between the South and non-South (statis-

. 11 1 . 11 . ifi d i i d . d .) 14 t1ca y on y marg1na y s1gn cant an n est mate magn1tu e--t1ny , 

and the srune direction in trend over the years. 

"Unhappy if Blacks on Block," NORC, 1956, 1963, 1972 

Examining the preferred model (Table 5) chosen to estimate the 

effects on this variable, we see a three-way interaction among the 

14This interaction is not considered to be of much interest 
because it is not found to be significant on any of the other indicators 
as well as because of its smallness and marginality. The nature of this 
region/education interaction is such that each additional level of edu
cation reduces prejudiced attitudes slightly more in the South than the 
non-South. 
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variables year, region, and cohort. This means that each factor influ-

ences the effect of each other factor on the attitude and that each is 

affected by the combined effect of the other two. 15 

Region Effect 

Overall, the egalitarianism gap between the South and the non-

South narrowed between 1956 and 1972 as seen in Figure 7. For the 

youngest cohorts however it actually increased slightly over the years 

while for the oldest cohorts the difference became smaller over the 

years. 

Cohort Effect 

The general trend in all three years is for younger cohorts to 

give more egalitarian responses than their elders. The only exceptions 

are the two least educated categories in 1956 and the least educated 

category in 1963. This cohort effect (the younger the cohort, the more 

egalitarian) becomes more pronounced over the years. 

Education Effect 

The general effect of education is to increase egalitarian 

responses to the "block" item. This effect increases over the years 

with the differences between the most and least educated expanding 

continuously over this span of years. As with all other indicators, 

15 Once all the two-way interactions among these three factors 
were in the model, in both cases the three-way interaction improved only 
marginally--several tenths of an L2 short of the .05 level of signifi
cance but close enough to be of possible interest. 
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the education effect in decreasing prejudice is greatest for the young

est cohorts and the least in the oldest cohorts. Possibly by coinci

dence and possibly because there is some truth to it, the preferred 

model for the NORC data shows the education effect not only diminishing 

but actually reversing for the oldest cohorts--as did the model for the 

DAS data. None of the other seven indicators examined show such a re

versal of the education effect. The magnitude of the effect among the 

oldest two cohorts is small (and so are the oldest two cohorts--being 

born in 1901 and before). It is possible that if subjected to a sep

arate test, these relationships would again prove statistically insig

nificant (as in the DAS data analyzed). Nonetheless, they are worth 

noting, having shown up in both data sets in the models for "blacks on 

the block." 

Year Effect 

Each year shows a fairly strong decline in prejudice for all 

groups from the previous year. For the oldest cohorts this decline 

becomes smaller from 1956 to 1963 and smaller again in 1972. Among 

the youngest the opposite is true; they changed more and more toward 

egalitarian responses over each interval of years. 

As with the previous indicator ("schools") the South and the 

non-South are influenced very similarly by education, cohort, and the 

passage of time in attitudes toward "blacks on the block." 
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"Law Against Black-White Marriage," NORC, 1963-1980 

Region Effect 

On the question of black-white marriages, there is little dif

ference between the South and the non-South in degree of support for a 

law against interracial marriage in 1963 (see Figure 8). Most of both 

groups approved of such a law with the exception of the most educated 

non-Southern categories. This fairly modest gap closes somewhat in 

1972 and closes further in 1980. Both groups moved toward less approval 

of this law with most of Southern respondents moving more quickly in 

this direction than most non-Southerners. 

Cohort Effect 

For every category of respondents, the younger (more recently 

born cohorts) were more egalitarian in response than their elders. 

This tendency increases from 1963-1972 and is even more pronounced in 

1980. Especially among the best educated, the gap between the youngest 

few cohorts and the oldest few is large, about 40 percent fewer of the 

younger favoring this law against interracial marriage. 

Education Effect 

Once again we find that across the full range of educational 

experience each added level of education achieved reduces the level of 

non-egalitarian responses. The difference between the most and least 

educated is greater for this than any of the other eight indicators. 

Similar to the pattern found in the analysis of "block" responses, the 
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education effect 1.s the same on Southern and non-Southern responses on 

"marriage law." In the now quite familiar pattern we see (Figure 8) 

that the younger the respondent (more recent cohorts) the greater the 

education effect in reducing prejudice. 

Year Effect 

The overall decline in non-egalitarian response over the years 

has been rather modest. Indeed, most of the shift in the overall popu

lation toward egalitarian responses between 1963 and 1980 is due to the 

changes among the best educated and the addition of new cohorts who are 

increasingly egalitarian. 

"Unhappy if Black Came Home to Dinner," NORC, 1963-1980 

Region Effect 

The pattern of regional difference and the closing of the 

egalitarian gap by the South over the years (see Figure 9) is very 

similar to the pattern seen on responses to "school." In 1963, 

virtually all categories of non-Southerners are more egalitarian than 

all categories of Southerners. By 1980 there is considerable over

lappings of Southern and non-Southern response patterns. 

Cohort Effect 

The two least educated categories of both Southern and non

Southern respondents in 1963 show a "reverse cohort effect." That is, 

rather than the younger cohorts being more egalitarian, each younger 

cohort is less egalitarian. The slopes of these lines, however, are 
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not great (see Figure 9), indicating that there is not much movement 

away from egalitarian responses as we move toward younger (more recent) 

cohorts. The only thing that makes it noteworthy is the frequency 

with which this pattern is encountered among the least educated in 

earlier years. Aside from the two least educated categories in 1963, 

the cohort effect for all others is for each younger cohort to be more 

egalitarian than those born in the more distant past. This effect in

creases in magnitude (slope) from 1963 to 1972 and further in 1980. 

Education Effect 

As with the other variables, each higher level of educational 

attainment reduces the likelihood of the prejudiced response. The un

usual aspect of the education effect is that it becomes stronger as one 

goes from lower to higher education categories. Thus, we see in Figure 

9 that there is very little difference between those with 0-9 and 9-11 

years in response to the "dinner" item. A rather large difference is 

seen, however, between those with 1-3 years of college and those with 

4 or more years of college. This is the reverse of the pattern of 

education effects found on "schools." On school integration, large 

increases in egalitarianism were found between education categories at 

the lower education levels. The differences between the higher educa

tion categories were seen to diminish (see Figure 5). As with the 

other variables, the education effect in reducing prejudiced responses 

was strongest for the younger cohorts. 
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Year Effect 

Overall, the shift over the years toward being more egalitarian 

on "dinner" has been modest, with most of the movement coming from 

Southern respondents catching up with non-Southern respondents (see 

Figure 8). 

''Whites Have the Right to Keep Blacks Out of the Neighborhood. " 
NORC, 1972-1980 

The questionable nature of this item as an indicator of egali-

tarian sentiments toward blacks was discussed in Chapter 3. It was 

included in this study, nonetheless, because "blacks on the block" was 

not repeated in 1980 and had to be replaced (as discussed in Chapter 

2). Appropriately enough, when we look at the effects of the factors 

on "neighborhood" (Figure 10) we see patterns not encountered on the 

other eight indicators. 

Region Effect 

In the preferred model (Table 5) we find a three-way, year/ 

region/cohort, interaction. The nature of this three-way interaction 

is evident in the region effect. In 1972 there is a fairly small gap 

between the South and the non-South with "high school graduate and 

above" Southerners having generally caught up with "1-3 years high 

school and below" non-Southerners. By 1980 the region effect has 

shifted both ways! Among the oldest cohorts, who were virtually even 

in 1972, Southerners became more likely to give the prejudiced answer 

while non-Southerners became less likely. Among the youngest cohorts, 
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Southern respondents had shifted much more than had non-Southern toward 

more egalitarian responses. Indeed, among non-Southerners it is only 

the addition of the newest cohort (born 1955-1962) that accounts for 

the progress made by the younger cohorts toward more egalitarian 

responses. 

Cohort Effect 

Except for the least educated of Southerners in 1972, there is 

a tendency for each younger cohort to be more egalitarian than the 

previous one (see Figure 9). This tendency increases among Southern 

respondents from 1972-1980 but decreases slightly among non-Southerners. 

Education Effect 

Higher levels of education reduce prejudice by the same amount 

for each added level of education, whether in the South or the non

South, and for both 1972 and 1980. As found with all other indicators, 

the young are influenced by higher levels of education more than are 

older cohorts. 

Year Effect 

There is a very slight decline in the non-egalitarian response 

between 1972 and 1980 in the population as a whole. The unique feature, 

however, is that the younger cohorts (born between 1922 and 1945) do not 

become more egalitarian in response; in fact, they move slightly in the 

opposite direction. Nonetheless, the youngest cohort (1955-1962) comes 

into the study in 1980 the most egalitarian of all cohorts. 
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§ummary and Conclusions 

Nine indicators of egalitarian attitudes have been analyzed to 

examine the effects and interactions among the factors of education, 

birth cohort, year, and (for the five NORC items) region on attitudes. 

Examining and comparing the graphic representations of the preferred 

models (Figures 2-10) of the effects found to exist in these data, two 

observations are evident. First, every "picture" (Figures 1-9) is 

different. Education, birth cohort, year, and region have, in some 

respects, different relationships with each question--and even to the 

same question ("schools") when asked of two different samples (DAS and 

NORC). The second observation is that there are some effects and in

teractions which are found on everyone of the nine, many others which 

are found on most indicators, and a few others which show up on several 

indicators. It is this second observation that will be developed in 

this summary. 

Obviously, different questions have unique connotations for 

each individual respondent and a unique place among the set of ideas, 

institutions, and forces which constitute the cultural environment. 

That is exemplified by our first observation. 

The object of this study is not the unique aspect of each ques

tion. The concept which underlies each of these questions is egalitar

ian attitudes. In a variety of situations and for a variety of minority 

groups, respondents have been asked if they favor or believe in equal 

treatment or equal status of that minority group. The similarities 

observed in the effects of education, cohort, region, and year on the 



various indicators suggest that an underlying concept (or common ele

ment) such as egalitarianism does exist. 

Education Effect 

Education is very consistent in reducing non-egalitarian res

ponses. This was seen for all nine indicators in every year (except 

"Jews fair in 1958). Education's effect is consistent in several 
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other respects. The amount of increase in egalitarian response rate is 

the same for each increased level of education on seven of nine inci

cators. Further the effect of education is the same in the South and 

non-South for all five national (NaRC) surveys. In fact, on only one 

indicator ("schools") is there any difference even in the magnitude of 

this effect, and we find that in the South education reduces prejudice 

even more than in the non-South. Also, the effect of education is the 

same in magnitude in every year as seen on seven of nine indicators. 

The one factor that interacts with education in affecting 

egalitarian attitudes is birth cohort. On all nine indicators, the 

youngest respondents were most affected by the egalitarian influence 

of education. Five indicators show education to have some effect in 

reducing prejudice even among the oldest cohorts while on four indica

tors the egalitarian influence of education is diminished to zero (or 

possibly below) by the oldest cohorts. 

The general effect of education reducing prejudice would sur

prise few or none of the analysts of American public opinion cited in 

Chapter 3. Some of the specific characteristics of the education 
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effect which were consistently found add further support to some studies 

although in some cases the findings contradict the conclusions of 

earlier researchers and theorists. In many instances earlier studies 

were undertaken before the relatively recent development of multivariate 

analysis. These new techniques provide the means to control for the 

effects of several variables while measuring the effect of another. 

This is particularly important in analysis of education and cohort 

effects due to their interrelationship. 

More specifically, refuted by the present findings is the asser

tion by Stember (1961) based on analysis of public opinion surveys that 

"the relation of education to prejudice has varied with the political 

and social climate . • • I-and there is_7 no fixed relation between the 

two variables apart from prevalent community norms" (1961:196). Quite 

to the contrary, we find that the education effect is generally the 

same in all years studied and in different regions with widely differ

ing "prevalent community norms." 

Without the benefit of multivariate analysis techniques, 

Campbell and Schuman (1968) reach the opposite and incorrect conclu

sion about the effect of education on egalitarian attitudes toward 

blacks. They note that "for older persons, there is little relation 

between education and opinions on such issues as open housing (1968: 

7). Since those in their 20s and 30s were affected by education in 

the direction of being more egalitarian, they reason that there must 

have been a change in the education effect. "It appears from the data 

that prior to about 1945, the educational experience of white Americans 
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in the schools had relatively little effect on their perceptions and 

attitudes regarding race" (Campbell and Schuman, 1968:35). Those edu

cated before 1945 would be those cohorts born in 1921 or before. The 

present analysis shows that on almost every indicator, in every year, 

there is a fairly substantial effect of education increasing egalitarian 

attitudes. What Campbell and Schuman were not able to detect was the 

enormous change in the cohort effect and its interaction with the edu

cation effect. 

Cohort Effect 

Cohort has the most complex and varied effect of any examined. 

It consistently varies by year (eight of nine indicators) and by educa

tion (on all nine). These interactions with year and education are so 

strong that the direction of the cohort effect is frequently reversed 

over the years that an indicator has been used and/or between the lowest 

and the highest education categories. A more detailed discussion of the 

interpretation of the reversal of the cohort effect over the years and 

the effect of education on this effect will be presented in Chapter 6. 

This change in the effect of cohort effect is suggested by earlier 

studies (reported in Chapter 3) that did not find the younger respon

dents to be more egalitarian in studies during the 1950s and early 

1960s, while more recent studies consistently have found such an effect. 

There is, however, no report in the literature of a "reverse cohort" 

effect among the least educated or in earlier years in American history. 

As suggested earlier, the failure of earlier analysts to find such a 
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reversal of the cohort effect was in part due to the state of the art 

of statistical techniques available at the time which did not allow for 

multivariate analysis. 

Region Effect 

Southern respondents were less egalitarian in attitudes than 

non-Southerners in 1980 and in all other years for which we have data. 

This "egalitarian gap" is seen to be closing for three NORC indicators, 

but on the other two indicators it remains constant over the years. 

Our analysis has shown very strong similarities between the 

South and the non-South in the relationship between egalitarian atti

tudes and the factors examined. Education has the same effect in both 

regions, the cohort effect is the same in both regions, and the direc

tion of change is the same over the years in both regions. Further, 

those indicators that non-Southerners were most egalitarian on were 

the same ones that Southerners were most egalitarian on. In regard to 

egalitarian attitudes and the things that influence them we could go 

so far as to conclude that Southerners and non-Southerners are quite 

similar. 

Year Effect 

Year is found to be the factor most responsible for change in 

egalitarian attitudes from 1956 to 1980. All categories of respondents 

on almost every indicator moved toward being more egalitarian continu

ously throughout this period. The question of whether this effect is 

speeding up or slowing down is not clearly answered by these data. 



Obviously, those five (four DAS and one NORC) indicators for which we 

have data for only two different years offer no clue (since only two 

points can document change over time but not changes in the rate of 

change). Of the other four indicators, two ("dinner" and "marriage") 

show change toward egalitarianism slowing down in recent years. On 

"block," however, we find change speeding up, and on "schools" there 

is no change in the rate over the years. 
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The last question to which these data provide some answers is 

that of "white backlash." Despite a good deal of talk during the late 

1960s and 1970s about hostile reactions by whites to the steps toward 

equality taken by blacks, very little evidence is found of such a reac

tion. On three indicators ("marriage," "dinner," and "neighborhood") 

there is some movement toward fewer egalitarian responses among some 

categories of respondents. For "dinner" and "marriage" this reverse 

progress is found only among the oldest respondents. For "neighborhood" 

it is found only among the younger cohorts (although the youngest cohort 

in 1980 continues to be the most egalitarian). In general, however-

even on these three indicators and much more so for the other indica

tors--we find progress toward more egalitarian attitudes is made 

continuously throughout the period of time from 1956 to 1980. 

Chapter 5 will examine these data as sets of multiple indicators 

rather than individually. We will be specifically looking at ideologi

cally motivated patterns of responses to each set of questions. 



CHAPTER 5 

MEASURES OF IDEOLOGICALLY MOTIVATED RESPONSE PATTERNS 

In this chapter interactions among responses to sets of egali-

tarian indicators will be examined. The specific patterns of response 

to the sets of questions in each year examined are those resulting from 

consistency effects which cause "ideologically egalitarian" response 

sets and "ideologically non-egalitarian" response sets. The meaning of 

these terms and logic underlying the measurement of these response pat-

terns has been discussed in Chapter 2. 

Measures of ideologically egalitarian and non-egalitarian res-

ponse patterns are made over three periods of time using three different 

sets of indicators. For the years 1958 and 1971 there are four DAS 

indicators--"block," "schools," "Jews fair," and "friends same relig-

ion." In 1963 and 1972 four NORC indicators are repeated: "schools," 

"block," "marriage," and "dinner." From 1972 and 1980 the four NORC 

indicators used are "schools," "neighborhood," "marriagp.," and "dinner." 

Estimates From Detroit 
Area Study Data 

The DAS items are first cross-classified by response to each of 

the four items and year to measure the overall trend in ideologically 

motivated responses. The four-way responses are then categorized by 

year and education and then by year and birth cohort. The four-way 

responses to the NORC items are first categorized by year and region. 
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Next they are categorized by year, region, and education and then by 

year, region, and cohort. 

For the first cross-classification of responses analyzed (DAS, 

1958-1971) the model selection process and the calculation of the esti-

mated percent of ideological responses will be explained in some detail. 

For the other four-way response tables which are tested for consistency 

2 effects, the preferred model, its L , degrees of freedom, and P (the 

probability of observed data fitting the preferred model) are given jn 

Table 8. 

Table 6 lists several models that were examined in testing the 

DAS 1958-1971 data for significant consistency parameters and a pre-

ferred model. Model (1) indicates that response to each of the four 

items is related to the response to each of the other items--all two-way 

response interactions are included. This model does provide an accep-

2 table fit to the data but with an L of 25.95, one which might very 

possibly be improved on by the addition of higher order interactions. 

Addition of various three-way interactions saying the responses to one 

item are related to the joint responses to other pairs of items could 

improve the fit over this model. But these three-way interactions are 

of little interest toward the purpose of understanding anything about 

the patterns of response. Model (2) adds to Model (1) parameters to 

describe four very specific four-way interactions among responses. To 

understand the notation used to describe the consistency parameters, 

look at Table 7 which gives the observed four-way response distribution 

and the distributions under two proposed models. If one starts at the 
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Table 6. Selected Models Compared in Choosing the Preferred Model to 
Represent Four-Way Response to DAS Items by Year (1958-1971) 

Note: All models also include the effect of year on responses and all 
two-way interactions among responses plus the parameters for 
consistency indicated below. 

Model (1) X12 , X13 , X14 , X15 , X23 , X24 , X25 , 

X
34

, X35 , X45 

Model (2) = Model (1) plus f 1 , f 17 , f 16 , f32 

Model (3) Model (1) plus (f1+f17) , (f16+f32 ) 

Model (4) Model (1) plus (f1+f17), f 16 , f32 

* Model (5) = Model (1) plus (f1+£17)' £32 

Model (6) 

Model (7) 

* 

Model (1) plus f 1 , f17 

Model (1) plus X1234 

Preferred Model 

Xl Friends Same Religion 

X2 School 

X3 Jews Fair 

X4 Block 

df 

21 25.95 

17 12.84 

19 19.71 

18 12.85 

19 12.91 

19 19.37 

14 9.25 

The interaction of the responses to "Friends Same Religion" and 
"School" are indicated by X

12
, and other interactions are symbolized 

similarly. 

P 

>.10 

>.75 



Table 7. Frequency Distribution of Four DAS Egalitarian vs. 
Non-egalitarian Attitudes by Year 

Observed Freguencies 
School E E N 

Block Jewfar Frnsam E N E 

1958 E E 70 12 9 
E N 31 14 9 
N E 42 9 40 
N N 35 15 41 

1971 502 31 30 
137 13 28 
119 13 52 

60 10 35 

Model (2) (All 4 Consistent Corners Fitted) 

1958 

1971 

1958 

1971 

Model (5) - Preferred Model 

70 
31.39 
43.62 
36.79 

502 
136.20 
115.51 

60.47 

70.53 
31.14 
43.33 
37.02 

501. 47 
136.31 
115.48 

60.74 

School = Blacks and Whites Same School 
Block = Blacks on the Block 
Jewfar = Jews Fair in Business 
Frnsam = Friends Same Religion 
E = Egalitarian Response 
N = Non-egalitarian Response 

10.70 8.78 
10.60 9.70 
12.40 36.14 
12.49 40.57 

30.41 34.37 
18.70 23.55 
13.35 53.57 
8.35 37.32 

10.63 8.66 
10.58 9.74 
12.49 36.26 
12.28 40.31 

30.62 34.37 
18.75 23.80 
13.48 53.93 
8.16 36.91 

131 

N 
N 
n 
3 
1 

14 
17 

8 
6 
8 

18 

3.38 
4.45 

13.98 
17 

5.37 
4.40 
8.42 

18 

3.36 
4.35 

13.73 
17.57 

5.40 
4.30 
8.27 

18.00 
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Table 8. Preferred Models Representing Consistency Effects in Four-Way 
Response to Items by Year, Cohort, Education, and Region 

Note: All models also include the effects of all factors and inter
actions among them and all two-way interactions among responses 
plus the parameters for consistency indicated in the models 
below. 

df p 

DAS 1958-1971 4 Items by Cohort and Year 

(f1+f17+f49+f65+f81+f97)' (f64+f80+f96+fl12) 

DAS 1958-1971 4 Items by Education and Year 

85 109.56 >.05 

(f1+f33+f49+f65+f81)' (f80+f64) 

NORC 1963-1972 4 Items by Region and Year 

(f1+f33), (f17+f49), (f32+f64), f 16 , f48 

NORC 1972-1980 4 Items by Region and Year 

(f1+f33), f 17 , (f16+f32+f48+f64) 

NORC 1963-1972 4 Items by Cohort, Region, and 
Year 

(f17+fl13)' (f33+f129+f145)' (f65+f81+f177+ 

f 209), (f49+f161+f193)' (f80+f16+f176)' 

(f96+fl12+f128+f144+f160+f208+£244) 

NORC 1963-1972 4 Items by Education, Region, and 
Year 

68 

33 

35 

172 

f273+f289),(f65+f97+f113+f241+f257)' (f145+f305), 

(f16+f64+f128+f160+f192+f208+f288), (f32+f48+ 

268 

60.46 >.50 

28.18 >.50 

31.88 >.50 

118.47 >.50 

159.20 >.50 



Table 8, Continued 

NORC 1972-1980 4 Items by Cohort, Region, and 
Year 

(£17+£33+£49+£81+£145+£161+£193+£225+£257)' 

(£65+£97)' (£16+£32+£80+£112+£144+£160+ 

£208+£240+£256+£288)' (£48+£64)' (£128+ 

£176) 

NORC 1972-1980 4 Items by Education, Region, 
and Year 

(£33+£65+£81+£113+£145+£193+£209+£225+£289)' 

(£97+£129)' (£16+£96+£112+£128+£144+£160+ 

£176+£192+£208+£240+£272+£288+£304)' 

(£32+£48+£64+£256+£320) 
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d£ p 

277 186.64 >.50 

270 165.06 >.50 
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top left corner of the table and numbers the cells from left to right 

across the table, the first cell (egalitarian responses on all four 

questions in 1958) would be cell number 1. The bottom right hand corner 

cell (non-egalitarian on all four) in 1958 is thus number 16. Egali-

tarian on all four in 1971 is cell 17, and non-egalitarian on all four 

in 1971 is cell 32. In Model (2) (Table 6) we have fitted all the two-

way interactions among responses and added four parameters to describe 

the two consistently egalitarian cells (numbers l'and 17) and the two 

consistently non-egalitarian cells (numbers 16 and 32). These para

meters are symbolized by f 1, f 17 , f 16 , and f 32 • The reduction in L2 

of 13.11 indicates a significant improvement in fit over Model (1). 

This says that over and above the two-way relationships among the res-

ponses, there is a significant tendency to be consistent on all four 

responses. 

Next, various models are examined to determine if each parameter 

is needed in the model and if each is significantly different from the 

others. Model (3) includes all two-way interactions among responses 

plus two parameters. One parameter describes the effect of being con-

sistently egalitarian in both years, and the other parameter describes 

the effect of being consistently non-egalitarian in both years. By 

2 
doing this, two fewer degrees of freedom are used, but the L gain of 

6.87 tells us that too much is left unexplained by this model. Model 

(4) includes three parameters. There is one parameter to describe both 

of the two egalitarian cells and one for each of the two non-egalitarian 

cells. This fits almost as well as Model (1) which uses four 



parameters--telling us that indeed the parameter for cell 1 is not 

significantly different than the parameter for cell 17. Model (5) 

again has one parameter to describe both egalitarian corners and one 

to describe cell 32--consistently non-egalitarian in 1971--but no 

parameter at all for cell 16--consistently non-egalitarian in 1958. 

This model suggests that there are no "extra" respondents in the non-

egalitarian corner cell in 1958 beyond the number predicted based on 

the two-way interactions among responses (Model (1)). Since only an 

increase of .06 L2 over that of Model (4) occurs, we clearly accept 

the hypothesis that there is no effect of being consistently non-
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egalitarian in 1958. Model (6) tests if the parameter for consistently 

non-egalitarian in 1971 can likewise be omitted from the model. The 

increase of 6.46 L2 tells us not to leave it out--that its inclusion 

significantly improves the fit of the model. Model (7) adds to the 

preferred model (5) the four-way interaction among responses which 

indicates that response to each item is associated with responses to 

all the other items. 2 Because only an improvement of 3.66 L is achieved 

at a loss of 5 degrees of freedom, it is very clear that this four-way 

interaction is not a significant effect. This is an important point, 

especially to those who might question the logic for determining the 

estimate for the consistency parameters. One might argue that it is 

somewhat arbitrary to begin with a model which includes all two-way 

interactions among responses (Model (1)) and attribute all of the higher 

order (three-way and four-way) interactions that contribute to the 

specific four-way interactions (all consistent responses) to these 



consistency parameters. Model (7) refutes this criticism. It shows 

that once these consistent response patterns have been fitted by as

signing parameters to describe the "extra" people who give all four 

egalitarian or all four non-egalitarian responses, there are no sig

nificant three- or four-way interactions among responses. From the 

perspective of statistical inference, it is not even close. 
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Once we have chosen the preferred model, the magnitude of the 

consistency parameters and the percent of the group giving ideologically 

motivated responses can be estimated. Table 7 gives the four-way res

ponse distribution calculated from the preferred model. Because the 

pairwise associations among items have been fitted by the model, the 

odds ratios calculated measuring the association of any two items, hold

ing constant year and response to the other two items, will be constant. 

This is true except when one of the consistent corner cells for which a 

parameter has been assigned is used in the calculation of the odds 

ratio. In these instances the calculated odds ratio will be raised by a 

certain factor because the parameter has assigned (or explained) "extra" 

respondents in these corner cells. The estimated consistency parameter 

is the ratio of the value obtained when calculating the odds ratio using 

a cell with a parameter to the value obtained when the odds ratio is 

calculated using any other set of cells. For example, the consistency 

parameter for all four egalitarian responses in both years can be calcu

lated as follows (see Table 7, Model (5»: using cells 1 (all four 

egalitarian responses), 5, 9, and 13 to calculate the odds ratio of 

"Jews fair" to "friends same religion" we obtain (70.53)(37.02)/(31.4) 
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(43.33) = 1.94. Using cells 2, 6, 10, and 14 (all "regular" cells) we 

have (10.63)(12.28)/(10.58)(12.49) = .986. The ratio of 1.94/.986 

1.96 is the consistency parameter--the factor by which cells 1 and 17 

have been increased over the expected number based on the model of 

two-way interactions (Model (1». Using this figure, the number of 

ideologically motivated respondents is calculated, and from this number 

the percent ideologically motivated is calculated. The number of 

"situational responses," those that would be expected based on Model 

(l)--pairwise associations alone--is calculated by dividing the fre

quency of that cell under the preferred model (Table 7, Model (5» by 

the consistency parameter. For example, in 1958 the number of respon

dents giving all four egalitarian responses estimated under Model (5) 

is 70.53. Dividing this by 1.96 (the consistency parameter) we obtain 

35.98--the number of situational responses. Finally, we subtract 35.98 

from 70.53 to calculate the estimated number of ideologically motivated 

responses which is 34.55 or 8.8 percent of the respondents. Figure 11 

shows the estimated percentages of ideologically motivated responses in 

1958 and 1971 (DAS). Ideologically egalitarian responses increased from 

8.8 percent in 1958 to 22.1 percent in 1971. Ideologically non-egali

tarian responses also rose--from 0 percent in 1958 to 1 percent in 1971. 

Figure 12 shows the ideological response rate by cohort. Examin

ing the percent ideologically egalitarian in 1958 we see that it is the 

oldest cohorts (those born before 1923) which are most likely to exhibit 

this response pattern. The youngest cohort in 1958 (those born between 

1924 and 1937) are estimated to have 0 percent ideologically motivated 
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respondents. The pattern of change from 1958 to 1971 is quite remark

able. The 1924-1937 cohort which had no significant number of ideologi

cally egalitarian respondents in 1958 leads all cohorts in 1971 with 

about 20 percent estimated °tQ be so motivated. Surprisingly however the 

youngest cohort in 1971 (born 1938 to 1950) shows no significant ten

dency to give ideologically egalitarian response p~tterns. The large 

overall increase in ideologically egalitarian response between 1958 and 

1971 is thus seen as the result of a change in all three of the cohorts 

included in the 1958 survey but most of all from the large increase 

(from 0 percent to 20 percent) among those born between 1924 and 1937. 

This apparent major change in the cultural environment affecting egali

tarianism between 1958 and 1971 for some reason did not have any signif

icant effect on those who were about 14 years old in 1958 (median age 

of the youngest cohort in the 1971 survey) and about 27 years old in 

1971. 

The trend in change by cohort from 1958 to 1971 in ideologically 

non-egalitarian responses is much more clear and simple. In 1958 there 

was no significant tendency to be ideologically non-egalitarian among 

any of the cohorts. The appearance of non-egalitarian ideologies in 

1971 is mostly in the oldest cohort (over 2 percent) and the second 

oldest--born between 1909 and 1923--{about 1 percent) with the younger 

cohorts approaching 0 percent. 

Ideological Response and Education 

Figure 13 shows the estimates of the percent ideologically moti

vated for three levels of education: less than high school, high 
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school, and more than high school educated. The pattern of ideologi

cally egalitarian responses by level of education is totally puzzling 
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in both 1958 and 1971. The least-educated group and the most-educated 

group in both years are fairly high in rate of ideologically egalitarian 

responses (in both groups about 10 percent in 1958 and about 20 percent 

in 1971). The middle group, however, the high-school educated, has no 

significant number giving ideologically egalitarian response patterns 

in either year. 

Examining ideologically non-egalitarian responses by level of 

education (Figure 13) reveals a clear and easily interpreted pattern. 

The non-egalitarian ideologues who appeared between 1958 and 1971 are 

concentrated among the least educated. Over 2 percent of the least 

educated are ideologically non-egalitarian in 1971 while less than 1 

percent of the high school and 0 percent of the more-than-high-school 

educated are so. 

Estimates From NORC Data 

The trends in ideologically motivated responses from 1963 to 

1980 as measured by the NORC items reveals some complications in the 

interpretation of the estimates of percent ideological which are being 

used. Figure 14 shows the trends in the estimated percents of ideolog

ically motivated respondents for all three sets of egalitarian items 

NORC 1963-1972, NORC 1972-1980, and DAS 1958-1971). There are several 

problems in comparing these various measures. The first is conceptual. 

The DAS items pertain to approximately three different racial, relig

ious, and ethnic minorities (blacks, Jews, and people whose religion 
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is different). The five NORC items all pertain to blacks. All nine 

indicators are similar in that each asks respondents if they favor 

144 

equal treatment or equal status for some minority group. Among them, 

however, there is a wide variety of specific settings, situations, and 

contexts which make each question unique. One might thus question the 

use of these three sets of indicators and comparisons among them on the 

grounds that they are so varied in content that they cannot be thought 

to measure one underlying concept. This criticism was addressed in 

Chapter 4. Although analysis of the effects of region, cohort, and 

education revealed the unique nature of each question, it also showed 

some very strong similarities among the indicators. Further, Figure 

14 shows a remarkable similarity between the magnitudes of ideological 

response rates estimated using the four DAS items in 1958-1971 and 

those estimated from the NORC items, 1963-1972. This seems to be evi

dence in favor of the notion that there are such things as ideologically 

egalitarian and ideologically non-egalitarian motivated response pat

terns and that the rate of such response patterns and their trend over 

the years is measured by both sets of items. 

Another problem in interpreting these estimates of percents 

ideologically wotivated is made evident by the two separate estimates 

which were based on the two sets of NORC items from 1972. As discussed 

earlier, one estimate in 1972 is made from the set of four items in

cluding "block." Another estimate is made from the set of four items 

including "neighborhood." Figure 14 shows that the estimate of the 

percent ideologically egalitarian in 1972 based on the first set of 
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indicators varies greatly from that based on the other set (which sub

stitutes "neighborhood" for "block"). In both the South and non-South, 

the estimate of ideological egalitarians is much higher is much higher 

from the set of items including "block" than from the set including 

"neighborhood." There are several possible reasons for this. The 

first is statistical. While only 16 percent of the sample gave the 

"non-egalitarian" response to "block," 67 percent gave the "non-egali

tarian" response to "neighborhood." Therefore there were many fewer 

respondents in the upper left-hand corner (all egalitarian responses) 

in the four-way cross-classification of responses including "neighbor

hood" than in the corresponding cell for the four-way response dir.t:t'i

bution for the set containing "block." Thus even if the consistency 

parameters for the two sets were the same, the estimate of the number 

and percent ideologicably egalitarian would be smaller for the "neigh

borhood" set of items--being partially a function of the cell frequency 

(number of respondents giving all four egalitarian responses). 

This large difference in the estimates of "ideologically" moti

vated egalitarians in 1972 which results from the substitution of one 

item in the set of four has some serious implications for any attempt to 

measure "the level" of ideological sentiment. Clearly there are pos

sibly several levels depending on which set of indicators is used. 

Figure 14 also reveals however a fair amount of robustness to 

the statistic estimated as "ideological response rate." As mentioned, 

the DAS 1958-1971 estimates very closely parallel the estimates from the 

NORC 1963-1972 data. Also for percent ideologically non-egalitarian, 

.' 
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all three estimates (two NORC in 1972 and the DAS in 1971) arc quite 

similar, and the trends revealed over the entire era are generally 

consistent. 

Since the usefulness of "neighborhood" as an indicator of egal-

itarianism has been questioned on a conceptual basis and found somewhat 

lacking, the estimates of ideological egalitarianism based on the other 

set of NORC indicators is probably a better estimate. Nonetheless, the 

volatility of the estimated numbers of ideologues suggests caution--

particularly in comparing estimates b~sed on different sets of indica-

tors and also in making statements about any absolute level of 

ideological responses. 

With these cautions in mind we will continue discussing the 

trends in ideologically motivated responses over this period (1958 to 

1980) by education, by birth cohort, and by region. However, as stated 

above, there are reasons to have some confidence that this is a mean-

ingful measure and that trends are discernable. 

Ideological Egalitarianism 
by Year and Region 

Between 1958 and 1972 there was an increase in the proportion 

estimated to be motivated by ideological egalitarianism (see Figure 14). 

The pattern of increase is quite similar in the South as it is on the 

two non-South (NORC and DAS) measures. From 1972 to 1980 the non-South 

continued to increase ever so slightly in ideological egalitarianism 

while for the South the estimate plunges to 0 percent in 1980. 



Ideologically Non-Egalitarian 
by Year and Region 

Here, there are sharp differences between the patterns and 

trends in the South and the non-South. In the South, non-egalitarian 

ideologues comprised nearly 14 percent of the sample in 1963. falling 

to about 5 percent in 1972. During this same period in the non-South 

there was no significant number of non-egalitarian ideologues in the 

early years (1958 DAS and 1963 NORC). By 1971, DAS estimates show 

about 1 percent, and in 1972 NORC estimates show about 2 percent of 

non-Southerners to be so categorized. Estimates for 1972 and 1980 

show the non-South remaining at about 2 percent ideologically non-

egalitarian,· while the South continues to decline at a fairly sharp 

rate. 

Ideologically Egalitarian by 
Education, Region, and Year 
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Figure 15 shows the estimated percent motivated by egalitarian 

ideology by year (1963, 1972, 1980), region (South and non-South), and 

education level. As with all estimates from the NORC data sets, two 

separate figures are calculated and presented for 1972--one based on 

the set of four items including "block" (for comparison to 1963) and 

the other from the set of four including "neighborhood" (for comparison 

to the 1980 set). Unlike the unclear and seemingly uninterpretab1e 

effect of education on egalitarian ideology seen in the DAS data (see 

Figure 13), there is a rather clear and consistent pattern of education 

effects apparent in Figure 15. With only a few isolated exceptions, 
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% Non-South, 1963 % South, 1963 

56 56 
52 52 
48 48 
44 44 
40 40 
36 36 
32 32 
28 28 
24 24 
20 20 
16 16 
12 12 
8 8 
4 4 
0 0 

1 2 3 4 5 1 

% Non-South, 1972 % South, 1972 
"Block" 

52 52 
48 48 
44 44 
40 "Block" 40 
36 36 
32 32 
28 28 
24 24 
20 20 
16 16 
12 12 
8 8 
4 4 
0 0 I i i I 

1 2 3 4 5 1 2 3 4 5 

% Non-South, 1980 % South, 1980 

24 24 
20 - 20 
16 16 
12 12 
8 8 
4 4-
0 0 

1 2 3 4 5 1 5 

Figure 15. Ideologically Egalitarian by Education, 
Region, and Year (estimates from preferred models) 

Education Categories: 1 0-8 yrs., 2 = 9-11 yrs., 3 = 12 yrs. , 
4 = 13-15 yrs., 5""" 16+ yrs. 



149 

in both the South and the non-South, higher levels of education are 

associated with higher numbers of respondents being egalitarian 

ideologues. Looking at 1972 estimates, it is interesting to note that 

the same general trends are seen from both estimates--the one using 

"block" and the one using "neighborhood." Sharp divergences from the 

pattern of higher education categories giving more egalitarianist 

responses are seen only on the estimates from the set including "neigh-

borhood." Because of the dubious nature of this indicator 

("neighborhood") as a measure of egalitarian sentiment, these divergen-

ces from the general pattern might be discounted. Over the years, this 

effect seems to be diminishing. The increase in egalitarian ideologi-

cally inspired responses in 1980 associated with higher levels of edu-

cation is considerably smaller than in 1963 in both the non-South and 

the South. In fact, this association all but vanished in the South by 

1980. 

Ideologically Non-Egalitarian 
by Education, Region, and Year 

Figure 16 shows the estimates from NORC 1963, 1972, and 1980 

data sets of the percent ideologically non-egalitarian by level of 

education among Southern and non-Southern respondents. Among non-

Southerners, the pattern of non-egalitarianism by education level is 

very similar to that found among DAS respondents in 1971 (see Figure 

13). Most of the non-egalitarian ideologues are in every instance 

concentrated in the lowest educated categories. Among the most-edu-

cated respondents, in every instance, there is no significant tendency 
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% Non-South, 1980 % South, 1980 
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Figure 16. Ideologically Non-Egalitarian by Education, 
Region, and Year (estimates from preferred models) 

Education Categories: 1 0-8 yrs., 2 9-11 yrs., 3 = 12 yrs., 
4 = 13-15 yrs., 5 = 16+ yrs. 
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to be non-egalitarian ideologues. The South generally follows a simi-

lar pattern of association between education and non-egalitarian ideol-

ogy. Two exceptions to this pattern are noted. In 1963 and again for 

one of two measures in 1972 the least educated Southerners showed no 

significant tendency to be non-egalitarian ideologues. The 1972 excep-

tion even occurs in the estimates from the "favored" set of indicators--

the one which includes "block." Overall, however, among Southern res-

pondents non-egalitarian ideologues are concentrated among the least 

educated in all three years and declines to very low levels or to zero 

among the most educated. 

Ideologically Egalitarian by 
Cohort, Region, and Year 

Figure 17 shows the estimated percent of egalitarian ideologues 

in the South and the non-South by birth cohort in 1963, 1972, and 1980. 

Here again, as with the education effect, we find a much more clear and 

consistent cohort effect than that found in analysis of the DAS data 

(see Figure 12). The general pattern displayed in all three years of 

NORC data is for the youngest cohorts to give the most ideologically 

egalitarian responses and the oldest cohort to give none. The same 

pattern of younger respondents more likely being egalitarian ideologues 

is generally seen among Southern respondents. The major exception is 

in 1972. The estimates for the South based on the set of responses 

including "neighborhood" almost perfectly contradicts this pattern. 

Although dissatisfaction has been repeatedly expressed with "neighbor-

hood" as an indicator, this complete reversal of the pattern is puzzling. 



152 

% Non-South, 1963 % South, 1963 
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% Non-South, 1972 % South, 1972 
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3 3 
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% Non-South, 1980 % South, 1980 

24 24 
21 21 
18 18 
15 15 
12 12 

9 9 
6 6 
3 3 
0 0 

1 1 

Figure 17. Ideologically Egalitarian by Cohort, 
Region, and Year (from preferred models) 

Cohort Categories: 1 1911 and before, 2 = 1912-1935, 3 = 1936-1945, 
4 = 1946-1954, 5 = 1955-1962. 



Ideologically Non-Egalitarian 
by Cohort, Region, and Year 
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Figure 18 shows the estimates of non-egalitarian ideologues by 

cohort among Southern and non-Southern respondents in 1963-1972 and 

1972-1980. Among non-Southern respondents there is a tendency for non-

egalitarian ideologues to be among the oldest cohorts with virtually no 

discernable tendency for the youngest cohorts to be ideologically non-

egalitarian. 

In the South the relationship between cohort and non-egalitarian 

ideology is not as clear or consistent. In 1963 there is a clear and 

strong tendency for the younger cohorts to be more likely non-egalitar-

ian ideologues--the opposite of the cohort effect seen in the non-South. 

In 1972 there is a reversal of this relationship with the oldest cohorts 

being most likely non-egalitarianists and the youngest least likely to 

be non-egalitarianists (the second-oldest cohort, however, contradicts 

this trend with zero estimated non-egalitarianists). Similarly the 

tendency in 1980 is for younger Southern cohorts to be less likely non-

egalitarian ideologues--although the oldest cohort contradicts this 

trend (with zero estimated to be non-egalitarianists). Again the esti-

mated number of ideologically motivated respondents from the two 

different sets of items in 1972 show amazingly similar patterns of 

change across cohorts. 

Summary and Conclusions 

Ideologically motivated response rate was measured between 1958 

and 1980 using three different sets of egalitarian indicators. Each set 
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% Non-South, 1980 % South, 1980 

12 12 
10 10 

8 8 
6 6 
4 4 
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Figure 18. Ideologically Non-Egalitarian by Cohort, 
Region, and Year (from preferred models) 

Cohort Categories: 1 1911 and before, 2 = 1912-1935, 3 1936-1945, 
4 = 1946-1954, 5 = 1955-1962. 
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measured change over different parts of this total span of years. The 

possibility that the three different sets do not measure the same common 

underlying latent variable (ideologically motivated response tendency) 

has been considered. The differences in estimates from various data 

sets of ideological response in similar years increases our caution over 

this possibility. There is one further reason to be tentative in making 

conclusions about change in ideological response rate and the effects of 

region, education, and cohort on these rates from 1958 to 1980. In a 

few instances the patterns of association across cohorts or across edu

cation levels were either totally incongruous (see Figure 13, ideologi

cally egalitarian for example) or had very conspicuous exceptions to 

the general pattern in one or more education or cohort categories. 

Keeping these cautions and exceptions in mind, however, some 

fairly clear patterns can be seen in estimates of ideological responses, 

the effects of region, cohort, and education on ideological response 

rate and changes in these over the years from 1958 to 1980. From 1958 

to 1972 ideological egalitarianism rose fairly dramatically in both 

the South and the non-South--from about 10 p2rcent in the earliest 

years (1958 and 1963) to about 25 perCcilt in the later years (1971 and 

1972). During this same period of time ideological non-egalitarianism 

also increased in the non-South from 0 percent in the earlier years 

(1958 and 1963) to about 1 or 2 percent in the latter part of this era 

(1971 and 1972). In contrast, the South was seen to decline in percent 

of non-egalitarian ideologues from over 13 percent in 1963 to about 5 

percent in 1972. 
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Between 1972 and 1980 there is little or no further increase in 

ideological egalitarianism in the non-South. In the South, the trend of 

increasing egalitarianism seen between 1963 and 1972 is reversed between 

the years 1972 and 1980. In 1980, zero was the estimated number of 

ideologically egalitarian Southerners. 

Ideological non-egalitarianism is seen to remain steady or 

decline only slightly if at all in the non-South, nearly paralleling 

the pattern of egalitarianism during this era. It would seem that 

there is an even stand-off between the two opposing ideologies during 

this period. In the South, non-egalitarianism continues to decline 

from 1972 to 1980. Still, however, the estimated percent of Southern 

non-egalitarian ideologues in 1980 is about four times the estimate for 

non-Southerners. 

Although no interpretable pattern of association was found be

tween being an egalitarian ideologue and level of respondent's education 

in the DAS 1958-1971 data (see Figure 13), a clear pattern emerges from 

the NORC data. In all four measures of egalitarianism (NORC 1963, both 

1972 sets, and 1980) in both the non-South and the South, higher levels 

of education are generally found to be associated with a higher likeli

hood of being ideologically egalitarian (see Figure 15). 

The relationship between education and non-egalitarianism seems 

quite clear. For all measures in both the South and the non-South, the 

highest concentration of non-egalitarian ideologues are found among the 

least-educated groups with the most-educated groups approaching or 

reaching an estimated 0 percent on this measure. 
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The relationship between cohort and the number ideologically 

egalitarian in the non-South is fairly consistent over the years as 

estimated from the various data sets but with some conspicuous excep

tions. Generally the oldest respondents are least likely to be egali

tarianists with younger respondents being much more likely. The major 

exceptions were seen in the DAS sample (see Figure 12) where in 1958 

the opposite seems to be the case--youngest being least likely and 

oldest most likely egalitarianists. This tendency is seen to generally 

reverse by 1971 for the oldest three cohorts, but still the youngest 

reverses this pattern with no significant number of egalitarian ideo

logues. Possibly by coincidence, we find from the 1980 NORC data that 

the second youngest cohort (born 1946 to 1954) shows a similar reversal 

of the general tendency. Since education is not controlled for and the 

younger are better educated, there is somewhat more reason to take 

these exceptions to and reversals of the general pattern as possibly 

meaningful. There may indeed by some tendency for the youngest cohorts 

to be "bucking the tide." 

In the South an even more confusing pattern of egalitarianism 

by cohort emerges which has almost as many exceptions and contradictions 

as consistencies (see Figure 17). There does seem to be a tendency, 

however, in the South as in the non-South for the younger cohorts to be 

more egalitarian. 

Ideological non-egalitarians were found in the non-South almost 

exclusively in the older cohorts. In the South the cohort effect gen

erally reversed between 1963 and 1980 with the youngest in 1963 being 
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high in percent of non-egalitarian ideologues. By 1980, however, the 

youngest cohorts have very few or no such anti-egalitarians. By 1980 

egalitarian ideology is mostly to be found among the younger cohorts, 

the better educated, and non-Southerners. Ideological non-egalitarian

ism is found mostly among the least educated, older cohorts, and 

Southerners. 

Despite the large differences between Southern and non-Southern 

respondents, however, it was found more often than not--especially by 

198o--that the relationships between the various factors examined and 

ideologically motivated response rates were similar in both regions. 

In Chapter 6 the findings presented in Chapters 3-5 will be 

used to test the hypotheses listed in Chapter 1. The theories and 

concepts presented in Chapters 1 and 3 will be employed in an attempt 

to explain the trends and relationships which have been found. Finally, 

the implications of these findings fo~ the present and future of egali

tarian attitudes in America will be discussed. 



CHAPTER 6 

SUMMARY AND CONCLUSIONS 

This chapter discussed the main findings from Chapters 3, 4, 

and 5 and the hypotheses proposed in Chapter 1. Conclusions about the 

main trends in egalitarian attitudes will be drawn. This study has 

sought to explain the effect of education on egalitarianism. The main 

interest in examining cohort, region, and year effects was originally 

to see how education's effect varied by the subculture and era in which 

this education was achieved. The surprising nature of the cohort ef

fect and its change over time has made the cohort effect another factor 

of main interest. 

The most notable and unexpected dimension of the effect of 

education on egalitarian attitudes is its extreme constancy. In most 

of the nine indicators examined, the effect of education increasing 

egalitarian responses was the same or very similar in both the South 

and non-South in each of the years measured--even in those early years 

when the general culture was non-egalitarian. Even though the younger 

cohorts were more affected by higher levels of education, in most 

cases even the oldest cohorts were influenced in the same direction. 

Further, in analysis of ideological egalitarianism there is (with a 

few conspicuous exceptions) a clear tendency for the more educated to 

be more likely egalitarian ideologues and virtually no likelihood of 

being non-egalitarian ideologues. These findings were unexpected in 
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that education was thought to reflect the peculiarities of the culture 

in which it is provided. 

Because of the surprisingly constant nature of education in 

increasing egalitarian sentiments (both toward individual minorities 

in specified circumstances and as an ideology), some explanation must 

be sought. A possible solution is suggested by Hyman and Wright's 

(1979) study of education's lasting influence on values. They conclude 

that the better educated have greater access to "controversial infor

mation" which leads to development and retention of "good values" such 

as support for civil liberties. The nature of the information which 

is more available to the better educated is clear from the study The 

Enduring Effects of Education (Hyman, Wright, and Reed, 1975). The 

conclusive finding in this work is that the better educated were more 

likely to know true, accurate, and correct information over the entire 

wide range of subject matter included in the study. 

In this context I suggest that between the racist system of 

beliefs (or ideology) and the egalitarian belief set, one is true, 

accurate, and correct, and one is false from the perspective of the 

more educated who are presumably more knowledgeable of science and 

logic. To support this argument the racist and egalitarian belief 

sets will be briefly reiterated. Then a brief summary of scientific 

and logical evidence currently prevalent which pertain to these beliefs 

will be presented. The three components of racist (or sexist, etc.) 

ideology are 



1. A belief that there are very large and clear, innate, 

biologically determined, God-made differences between various races, 

ethnic groups, and sexes; 
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2. The belief that the minority out out-group members are 

naturally inferior to the majority in a wide variety of mental, physi

cal, emotional, and moral attributes--even to the point of not being 

human but some subhuman species; and 

3. Treating these inferior beings as equals or mixing inti

mately with them is wrong, illogical, and probably against the will 

of God. 

The egalitarian belief set is as follows: 

1. All human groups are quite similar in innate biological 

capacities for almost all physical or mental development and function

ings, and 

2. It is logical and correct to generally afford equal treat

ment and equal status to all groups within the society. 

The scientific evidence and logical evidence on most of these 

points are clear. First t there is overwhelming evidence that all hu

mans evolved from the same prehistoric ancestor and that division into 

various "races" occurred fairly recently--only when culture was suf

ficiently developed that widely varied climates and physical environ

ments could be survived. These different climates and physical 

environments led to the natural selection of widely differing body 

shapes and skin colors to fit various environments. Why then, the 

racist might ask, is it not entirely logical to suggest that widely 
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varying intellectual or moral attributes also evolved among various 

racial groups? The answer is simple. No matter what the physical 

environment, those who are better able to solve the day-to-day problems 

of survival posed by that environment are more likely to survive than 

those less able. In no physical or cultu4al environment is it logical 

to maintain that the less intelligent will have a better possibility 

of survival than the more intelligent. Thus, in evolutionary terms 

all of the groups evolved from the same ancestors and evolved in the 

direction of developing more intelligence and more collective intelli

gence--culture. 

From another scientific perspective, the major preponderance of 

studies has shown that different races, different sexes, and different 

ethnic groups are biologically much more similar than different. Fur

ther, when afforded similar opportunities, rewards, and socialization, 

all groups are much more alike than different in their abilities to 

accomplish diverse tasks and goals. Also, knowledge of science and 

history dispels the ethnocentric notion that all cultural advances, 

civilizations, and scientific and artistic accomplishments were achieved 

by any given group. One learns, rather, of the incredible ingenuity of 

all groups in dealing with their environment and the various sources of 

our own cultural heritage. 

If women, blacks, Jews, and other out-groups were in fact so 

vastly different in potential, it would not be possible for them to 

equal or surpass the "superior race" ever. The better educated 

presumably become increasingly aware of the accomplishments and 
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contributions of all groups, and racist beliefs. are thus challenged. 

If, for instance, blacks were a subhuman or simply innately inferior 

intellectual species, there would be no Ancient Egypt, George Washington 

Carver, Martin Luther King, black heart surgeons--the list could go on 

to cover volumes. Regardless of what one is told, a monkey sitting at 

an I.B.M. selectric typewriter will never write Shakespeare. A woman, 

a black, a Jew, a Catholic, a Native American very well might--and all 

certainly have produced somewhat comparable works (although often in 

different idioms). 

The relevance of this knowledge to egalitarian attitudes which 

is available to the more educated is made clear by an observation by 

Hyman and Sheatsley (1964). They find that among those who believe 

blacks can learn as well as whites if given the same education and 

training there is a much greater tendency to favor integrated schools 

than among those who believe blacks to be inferior in intelligence. 

Certainly human beings do not always act in a totally logical, rational 

manner. It is however no surprise that there is a strong relationship 

between what people believe to be true and decisions they make about 

what actions are appropriate. 

Borhek and Curtis (1975) discuss the relationship between be

lief systems, logic, and science. They observe that belief system~ 

vary in the degree to which the beliefs in the system are logically 

interrelated and also in the degree to which those beliefs have empiri

cal relevance, that is, the degree to which scientifically gathered 

facts and theories are relevant to the belief system. According to 



Borhek and Curtis it is these two variables--logical interrelatedness 

and empirical relevance--which affect the validation or the invalida

tion of a belief system. 

The egalitarian belief system is quite logically interrelated 

in its simplicity. It is also highly related to empirical evidence 
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as briefly summarized above. The non-egalitarian belief system is also 

fairly highly interrelated in the logic of its components. Certainly 

if one accepts the great difference between groups and the superiority 

of one's own group, the third component--avoiding mixing with or equal 

treatment for the other group--is quite logical. In a confrontation 

with empirical evidence, however, racism is made all the more vulner

able to invalidation because of the logical interrelatedness of its 

components. Because empirical evidence contradicts the belief of large 

innate differences between groups, racist ideology as a whole is 

threatened by this evidence. 

This helps us to explain two things. First, it explains part 

of the reason that the more educated are not likely to be racist ideo

logues. Second, it explains the attempts of racists to avoid empirical 

evidence that threatens their belief system and their attempt to base 

their ideology on non-empirical grounds. Specifically, as noted in 

Chapter 3, most versions of racist ideology contain many references to 

the "will of God" and the "God-made" differences and superiorities 

among races. Religious symbolism (or the secular-religious symbolism 

of "patriotism") is conspicuous in the uniforms and ceremonies of or

ganized racists such as the Ku Klux Klan. Further, the rhetoric is 
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likely to contain as many references to doing God's work as it does to 

protecting the purity of white women. Clearly the function of this is 

to counter the threat of racism being invalidated by putting it beyond 

the realm of science and man. 

It still remains to explain, however, why the effect of educa-

tion is so constant in cultural environments which range from generally 

quite egalitarian to generally quite non-egalitarian. Even if education 

does provide access to more "correct" answers, it is still just one 

component of the cultural environment. Why is it that the increase 

in egalitarian attitudes and beliefs created by education would not be 

diminished by the preponderance of non-egalitarian forces with prevail 

in other parts of a generally racist culture? A fascinating possibility 

was suggested by John Stuart Mill: 

The real advantage which truth has consists in this, that 
when an opinion is true it may be extinguished once, twice, 
or many times, but in the course of ages there will grad
ually be found persons to rediscover it, until some one of 
its appearances falls on a time when, from favorable cir
cumstances, it escapes persecution until it has made such 
head as to withstand all subsequent attempts to supress it 
(On Liberty and Other Essays, pp. 34-35, cited in Cox, 1948). 

Education seems to have been throughout a long period of recent 

American history such a "favorable circumstance" where truth has es-

caped persecution. Further, this increment of greater egalitarian 

sentiments seems similar in the South and the non-South and is gener-

ally not diminished by a prevalent racist climate. Education helps 

enable one to distinguish between truth and falsehood. 
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Another reason for education's effect on egalitarianism is 

that higher levels of education increasingly remove the individual 

from a locally dominated social environment and broadens, multiplies, 

and diversifies his/her sociocultural perspectives (Gabennesch, 1972). 

This movement is often even literal and physical. In elementary school 

one interacts with relatively few people in a neighborhood school. 

Going to high school usually means going further from home to a town

wide or regional school with a greater number and diversity of people. 

Further, progress to college often entails moving to another part of 

the state or country and participating in an environment which is 

mostly nationwide or even international in its perspective. 

One further aspect of education's effect on egalitarianism is 

clear. It has an indirect as well as a direct effect in reducing 

racism. It is not only that the bases for racist ideology specifically 

are challenged by empirical evidence presented during the education 

process. As shown by Hyman, Wright, and Reed (1975), education puts 

one in touch with sources of correct information long after completion 

of the formal education process. Similarly with egalitarian attitudes, 

long after the completion of the education process, throughout times 

of great cultural change in prevailing views on egalitarianism, the 

more educated remain more egalitarian. 

Generally I have suggested that greater education provides 

access to more correct information which directly challenges or refutes 

the racist belief system. For this reason, it is interesting to recall 

the education effect on favoring laws against black and white marriages. 
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This might be the best of all measures of racist beliefs. Integration 

of our blocks and schools or dinner tables impinges directly on us, 

and thus attitudes could be influenced by many practical or .personal 

considerations. A law against interracial marriage, however, would 

have only slight or no effect on anyone except those who chose to 

interracially marry. Here the very heart of racist ideology is chal

lenged--the large, irreconcilable differences among groups, the "infer

ior" being accorded equal status or treatment as "superior," and sexual 

reproduction which threatens the purity of the "master race." Non

egalitarian responses on this question were reduced more with each 

added level of education than for any other indicator examined. 

Some of the findings in the analysis of the effect of birth 

cohort on egalitarian attitudes were the most surprising of all find

ings in this study. The general trend seen in recent years is not 

surprising. The younger cohorts are seen as being more egalitarian 

than their elders on almost all of the individual indicators. There 

is also a general pattern evident in measures of ideologically moti

vated responses which parallels the findings from analysis of indiv

idual items. More of the,younger cohorts are egalitarian ideologues, 

and fewer are non-egalitarian ideologues. The unexpected finding is 

the evidence of reversals in the cohort effect. This occurs in three 

different senses. The first is reversal over years. In some instances 

the younger cohorts of earlier years (1956, 1958, and 1963) were gen

erally less egalitarian than the older cohorts, with this overall 

pattern reversing in later years (1971, 1972, and 1980). From the 



logic of cohort analysis disc'Ussed in Chapter 3, this would suggest 

that the youngest cohorts in the earliest years (those born in around 

the 1930s and growing up in the 1940s and 1950s) were reflecting a 

cultural environment more racist than the one experienced by older 

cohorts. The same pattern of cohort reversal over years is seen in 
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two measures of ideological responses. The DAS data show this reversal 

from 1958 to 1971. Also, this reversal is found in the South from 1963 

to 1980 (NORC data). In 1963 none of the oldest cohort members (born 

in 1911 and before) were estimated as ideologically non-egalitarian. 

Among the youngest cohort (born during 1936-1945), however, 26 percent 

were estimated to be ideologically committed racists. This trend is 

reversed by 1980 with the general trend among Southerners being for 

each younger cohort to be less likely non-egalitarian ideologues. 

These cohort reversals suggest that in the earlier years of the strug

gle for racial and ethnic equality these efforts were countered with 

increasing racist attitudes and ideologies. It is clear that the pre

vailing tide of current racist opinion changed, on the average, an 

egalitarian sentiment becoming the prevailing sentiment in the cultural 

environment. This occurred later in the South than in the non-South. 

The second sense -ir. which the cohort effect is seen to reverse 

itself is the tendency for the youngest cohort to reverse a trend across 

cohorts of each younger cohort being more egalitarian. This is seen on 

several individual measures of egalitarianism and also in some measures 

of ideologically motivated response patterns. This seems to contradict 

the conclusion that the cultural environment is becoming generally more 
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egalitarian over time and that the youngest cohort reflects the most 

recent cultural concensus. One possible interpretation of this finding 

is that although egalitarian sentiments predominate in the overall 

cultural environment more and more over time, it takes some aging, 

maturation, or social experience to escape ethnocentric, raciut, or 

localistic perspectives. Thus, we see in many of the cohort analyses 

an overall egalitarian trend from older to younger cohorts with this 

trend either slowed down or reversed by the youngest cohorts. 

The third sense in which the cohort is seen to reverse itself 

is in interaction with education. The pattern was frequently observed 

where the most educated were more egalitarian with each younger cohort, 

but the least educated were less egalitarian with each younger cohort. 

The strong and consistent effect of education in reducing racism, even 

in a predominately racist social environment, was clearly observed. 

The fact that the least educated are either less egalitarian in younger 

cohorts or at least resist the trend and stay about the same in egal

itarianism as their elders suggests that racist sentiments still have 

prevailed in some segments of the American general cultural environ

ment in recent years. These racist sentiments apparently are so 

prevalent in the local culture and informal society (family, friends, 

and neighborhood) that those with little or no education even in recent 

years are in contact with predominantly non-egalitarian sentiments--

or at least an even mixture of egalitarian and non-egalitarian 

sentiments. 
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The shift in the overall cultural environment pertaining to 

egalitarian attitudes is evidenced by the reversal of the cohort trend 

over the years and the present general tendency for younger·cohorts 

to be more egalitarian. It is also seen in the overall change of all 

groups over years. On virtually every indicator, every region, cohort, 

and education category moved steadily over the years toward being more 

egalitarian. American culture clearly has an overall more egalitarian 

content in 1980 than in earlier years. This culture imparts itself to 

new cohorts and also shifts all groups over time toward being more 

egalitarian. 

Several theoretical explanations have been suggested for this 

shift toward favoring more egalitarian treatment of all members of the 

society. Max Weber explains this shift in terms of bureaucratization 

of society. He sees society as becoming more rational--that is, employ

ing policies and practices which are most efficient for the smooth 

functioning and productivity of an organization or society. Weber ob

served that as societies advanced beyond domination by feudal and 

patrimonial rulers, their organization becomes more bureaucratically 

(rationally) organized and more democratic. Also, their laws become 

more rational (uniformly applied to all citizens), and social differ

ences among citizens become leveled. liThe march of bureaucracy has 

destroyed structures of domination which have no rational character" 

(Gerth and Mills, 1946:244). A study by Udy (1972) seems to support 

this general conclusion. Comparing characteristics of thirty-four 

organized units of production in thirty-four different nonindustrialized 
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societies, it was found that the more an organization is separated from 

the ascribed ethnic and kinship structures found in that society, the 

more rational (bureaucratic) characteristics were found in that organi

zation. 

Over the past half-century, America has become less a nation of 

local unique communities and unique regional and ethnic bases of opin

ion, attitudes, authority, and definitions of reality. Through urbani

zation, rapid transportation and communication, higher overall level 

of average education, and possibly most significantly through the mass 

media, our nation is becoming one people. Although education's effect 

on egalitarian attitudes has been shown to be strong and constant, it 

cannot explain the overall shift of all groups toward egalitarianism-

including the uneducated and those educated long ago. The movement 

toward a more nationwide, bureaucratically organized business and gov

ernmental network likewise fails to explain the overall shift of all 

groups toward more egalitarian attitudes over the years. For one rea

son, a very large number of Americans (probably most) do not in fact 

participate directly in nationwide business or government networks. 

Many still are locally employed, interacting mostly with family and 

community members in their day-to-day life. For them the theoretical 

notions of universalistic criteria being a functional necessity for the 

efficient operation of modern industrial society seems only vaguely 

and remotely applicable. Further, we have been moving to a more cen

tralized, nationally organized society in our industrial and govern

mental structure for at least this entire century. Nonetheless, it 
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seems that only in the past forty or so years have we begun to become 

more egalitarian in national culture. In fact, the evidence from the 

cohort effec't reversals suggests that for a portion of this 'cerltury our 

cultural environment was becoming less egalitarian. Also, it was sug
I 

gested by the reversal of the cohort effect with higher levels of 

education that exclusive of education, the balance of cultural impact 

is even between egalitarian and non-egalitarian influences or possibly 

still tilts slightly toward non-egalitarianism. The overall shift 

toward egalitarianism by all segments of society are thus not entirely 

explained by either education (whose effects have remained ess€ntially 

unchanged over time) or by the change toward nationwide government and 

industry which require bureaucratic organization and rational methods 

of operation. 

Classic conflict theory is also partially supported and par-

tially refuted by the overall findings of this study. If it is in the 

best interests of the most powerful in our culture to keep minorities 

in an inferior position in order to exploit them, the "powerful" seem 

to be losing the battle--at least for the attitudes (hearts and minds) 

of the American public. The preponderance of racist attitudes in the 

recent history of American culture has however been shown. It is also 

seen that anti-egalitarian sentiments continue to be a significant 

factor in American culture now. Also, the use of the various sources 

of power available to the majority group to perpetuate anti-egalitarian 

attitudes has been described. In these matters conflict theory offers 

valuable insight. 
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Psychological theories of racism assert that various personality 

needs of individuals are served by prejudice (see for example Allport, 

1954 and Adorno et al., 1950). These theories are fairly strongly re

futed by these findings. Authoritarian fathers and the needs to dis

place hostility and project one's own worst tendencies onto others would 

seem to be fairly constant over the long run of cultural history. This 

study has shown that huge changes have taken place in attitudes toward 

minorities by all groups irrespective of the individual personality 

twists of their constituents. This demonstrates that attitudes are 

mainly shaped by the general culture which surrounds individuals rather 

than from forces that originate within individuals. 

The strongest influence on the change toward more egalitarian 

attitudes among Americans has been the overall shift in the general 

culture. This is demonstrated by both the year effect with large 

changes by all groups over the years and the cohort effect which indi

cates a strong shift toward more egalitarian attitudes among those more 

recently socialized. 

Possibly the most significant force leading to a more nation

wide, universalistic (less locally dominated) cultural environment in 

America is mass media--particularly television. Increasingly from the 

1940s to 1980 all members of American society have been hooked into 

national rather than local networks of ideas, information, perspectives 

on all types of realities, and of course attitudes. If, in 1920 for 

example, a black was beaten or killed by a local mob for violation of 

a local rule of racial etiquette, this was pretty much a local matter--
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approved of by the local community. In the 1950s and 1960s however when 

black demonstrators (and "nigger-Ioving"-white sympathizers) were at

tacked by police dogs, clubbed, fire hosed, spat upon, and killed, it 

was a matter of nationwide concern. These events reached into the homes 

of the nationwide community triggering disapproval and calls for action 

to correct these injustices from throughout the United States and even 

from other nations. 

Besides its news coverage of racial, ethnic, and religious 

inequalities, injustices, and protests, other aspects of television's 

programming are presumed to have affected its nationwide audience. 

In its earliest years, television presented fairly standard racial and 

ethnic stereotypes in the characters portrayed in entertainment pro

grams. Amos and Andy and Jack Benny's Rochester are classical examples. 

In the middle to late 1960s, however, blacks began appearing regularly 

in weekly series as normal people playing ordinary roles just like 

white people. Bill Cosby (a black man) appearing as an intelligent, 

clever, witty, likeable spy in the weekly series "I Spy" is one of the 

first and best examples of this. Since that time, blacks, women, and 

many other minority group members have appeared on television with in

creasing frequency in entertainment shows in in commercial advertise

ments as normal persons interacting with others as equals. Aside from 

these entertainment roles, blacks, women, Chicanos, Jews, Catholics, 

and other minorities are increasingly seen on television performing 

their real-life roles as news anchor persons and commentators, financial 

experts, heart surgeons, mayors of major cities, Congress members, 



psychologists, investigative reporters, United Nations Ambassadors, 

and countless others--all demonstrating extraordinary abilities or at 

least (and perhaps more importantly) acting as equals in status and 

competency with white Anglo-Saxon males. Aside from influencing the 

trend over the years of all categories of Americans becoming more 

egalitarian, nationwide mass media and television in particular are 

likely to be the main causes for the narrowing of the "egalitarian 

gap" between the non-South and the South from the 1950s to the 1980s. 

It is possible to imagine a rural Southerner (black or white) in 1950 

never having seen a black person acting in a role equal to a white 

person in status or authority. By 1980 it would be impossible for 

anyone who watches television (as virtually all Americans do) to not 

have seen thousands of such instances of blacks and other minorities 

playing roles and enjoying statuses equal to or superior to those of 

majority group members. 
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Examining the hypotheses proposed in Chapter 1, it is found 

that the unexpected findings on the education effect and the unantici

pated reversal of the cohort effect leads to the rejection of many of 

the hypotheses. The first hypothesis suggests a general pattern of 

change toward more egalitarian attitudes throughout the period of time 

being studied. It further predicts that this trend will be seen re

flected in the changing effect of education and by younger cohorts 

being more egalitarian. The overall data from 1937 to 1980 confirms 

that the general trend over these years is toward more egalitarianism. 

Contrary to the theoretically based prediction that these changes would 
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be reflected through education, however, the education effect was seen 

as generally constant over the entire era from 1956 to 1980. Also, 

contrary to the hypothesized trend, there is evidence of a reversal 

of the cohort effect between the early years measured (1956, 1958, and 

1963) and the more recent years (1971, 1972, and 1980). This suggests 

that there has been a shift in the balance of egalitarian versus non

egalitarian forces occurring, probably in the mid-1950s (although no 

precise estimate of the time of this shift is possible from these 

analyses). 

The second hypothesis is that higher levels of education in

crease egalitarian sentiments and that this tendency would become 

stronger over the years because education is thought to reflect changes 

in "institutionalized beliefs." This hypothesis is partially substan

tiated by the present findings. Education is found to increase egali

tarianism but is found to be a surprisingly autonomous force. Within 

a given cohort, education was found to have the same effe.ct in the 

earlier years for which data were examined as it had in the more recent 

years. This effect is constant despite the large shift (possibly even 

a reversal) in the overall cultural climate. Because it seems clear 

that the "institutionalized beliefs" have changed between 1956 and 

1980, while the effect of education within cohorts remained constant 

over these years, education does not in this respect reflect these 

changes. In another respect, however, the education effect has changed 

over the decades. Those cohorts who were represented in the earliest 

years and followed through subsequent years had mostly finished tneir 
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education by the time of their earliest inclusion in that survey (being 

at least 21 years old) or did so shortly thereafter. Therefore the 

constant education effect within cohorts over the years reflects almost 

exclusively the indirect effect of education--that effect which contin

ues after the actual educational experience has been completed. The 

direct effect of education--the effect which occurs during the years 

in which one is going to school--however seems to be changing. Those 

cohorts educated more recently are in almost every instance more in

fluenced toward being egalitarian by education than those educated in 

earlier years. On several measures the oldest cohorts were seen to be 

affected only very slightly or not at all by education levels. This 

evidence supports hypothesis two suggesting that the direct effect of 

education is becoming stronger over the decades. 

Hypothesis three suggests that the more recently educated will 

be more strongly influeIlced by education toward having more egalitarian 

attitudes. This hypothesis is substantiated by the evidence. The rea

sons that the direct effects of education seem to have increased contin

uously over the years is not clear. Evidence has been presented 

suggesting that there has not been a constant trend toward more egali

tarianism throughout the past fifty years. A possible interpretation 

of this increasing direct effect of education is that there has been a 

constant increase in information supporting egalitarian attitudes being 

presented during the actual education process over this period of time. 

The fourth hypothesis stated that regional differences in 

egalitarian attitudes would diminish over the years as nationwide 



organizations replaced local forces in business, government, and com

munication. This was largely substantiated by the evidence. 
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The fifth hypothesis suggested that the newest cohorts will 

change most toward being more egalitarian since they are seen as most 

directly reflecting the most recent cultural environment. The evidence 

concerning this hypothesis is mixed. In recent years the younger co

horts are more egalitarian reflecting the trend in cultural change over 

the years, and the youngest cohort is usually the most egalitarian of 

all. This movement across cohorts was not seen as increasing in magni

tude with the youngest cohorts however. On the contrary, in the several 

instances where there was a change in rate of movement toward egalitar

ian sentiments across cultures, the rate of change was smaller for the 

youngest cohorts. Among some groups the youngest cohort is slightly, 

if anything, less egalitarian than the next to youngest cohorts. Some 

similar evidence is seen in the measures of ideologically motivated 

response patterns. In more recent years (1971, 1972, and 1980) there 

is generally a greater likelihood of younger cohorts being ideologically 

egalitarian and a lesser likelihood of their being non-egalitarian 

ideologues. Several exceptions to this pattern are seen however where 

the youngest cohort declines in ideological egalitarianism or increases 

slightly in ideological non-egalitarianism. This may be interpreted as 

meaning that it not only takes a general shift in the cultural environ

ment toward more egalitarianism to make members of a new cohort most 

egalitarian but that sometimes it also takes a bit of "mellowing," 

aging, or experience. 
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The sixth hypothesis states that the education effect will dif

fer between Southern and non-Southern respondents. This hypothesis has 

been soundly refuted. In the single variable analyses, for -the only 

item on which the education effect varied significantly by region, the 

difference was in the opposite direction from that hypothesized. Fur

ther, in measures of ideologically motivated response patterns, educa

tion is seen as having generally the same effect in the South and 

non-South. In both areas increased education generally increased the 

likelihood of being a non-egalitarian ideologue. 

The seventh hypothesis suggests that an underlying ideology 

motivates some of the responses to the various questions examined. In 

Chapter 5 a methodology for estimating consistency parameters was used 

to estimate the frequency of ideologically motivated response sets. 

Estimates of egalitarian and non-egalitarian ideologues were made from 

three sets of variables. In some instances the estimates from differ

ent sets of variables were so different that there is little confidence 

that an absolute level of ideologically motivated response can be de

termined. There were, however, many similarities in estimates of 

ideologically motivated responses from different sets of indicators, 

similar trends over time, across cohorts, and with increases in educa

tion level. These similarities in estimates and trends support the 

hypothesis that ideology is a force in shaping attitudes toward minor

ities. Further, the trends in attitudes toward Jews, blacks, women, 

and people whose religion is different are the same over the years, 

and the effects of cohort and education on all these attitudes are 



180 

similar. It therefore seems that an underlying value or ideology of 

egalitarianism and one of non-egalitarianism does exist in American 

culture and that changes in these have affected attitudes toward 

specific minorities in various situations. 

From the trends in egalitarian attitudes and the effects of 

the factors examined, some predictions of the future of egalitarianism 

in America can be made. All such predictions must be cautioned by the 

knowledge that no assurance is eve= possible that any trend, once 

docutoented, will continue indefinitely. On the basis of analysis of 

data from the past quarter century, however, it seems reasonable to 

predict that egalitarian attitudes toward a wide range of minorities 

in American society will continue to increase. Every factor associated 

with increasing egalitarian attitudes is working in this direction. 

Older, less egalitarian cohorts are continually being replaced by 

younger, more egalitarian cohorts. The average level of education of 

Americans increases over time both by cohort replacement and continually 

higher levels of education being achieved by those presently being edu-

cated. Further, the greater communication and interaction in American 

society on a nationwide rather than a local level continues to make us 

more aware of the ideas of all groups. As various minorities continue 

to organize and gain positions of strength and authority, there should 

be an increased ability to advance the interests of their group. This 

includes financial clout, political influence, and ability to be por-

trayed in the nationwide fuedia as persons of equal status playing equal 

roles as majority group members. Sharing John Stuart Mills' optimism 
L 
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about the resiliency of truth, it would seem that egalitarian senti

ments and those forces which support them have in fact gaines such 

momentus that it is very difficult to imagine a reversal of .the trend 

toward egalitarian sentiments. If the trend continues, non-egalitarian 

attitudes will diminish to the point of almost invisibility within a 

few more decades. 

These changes in atti.tudes toward more equality for all min

ority groups is of profound importance to American culture as a whole. 

As long as great inequalities among groups exist and are justified 

within American society, the traditional national ideals of freedom 

and democracy for all cannot be fulfilled. Booker T. Washington said 

"You can't hold a man down in the ditch without staying down there 

with him" (Cox, 1948:548). It is probably true. 

The change of American society in attitudes toward racial 

equality is well demonstrated by one of the very symbols of inequality 

and white supremacy, George Wallace. In 1963, in his inaugural address 

as Governor of Alabama, Wallace called de.segregation a "communistic 

amalgamation" and said "In the same of the greatest people that have 

ever trod this earth, I draw the line in the dust and toss the gauntlet 

before the feet of tyranny and I say segregation now, segregation 

tomorrow, segregation forever" (quoted in Simpson and Yinger, 1972: 

550). In 1982 George Wallace again ran for and won the Governorship 

of Alabama. This time however he won by repudiating racism and dis

crimination, appealing to the now numerous and powerful black voters 

of Alabama and getting the support of whit~ and black voters. This 



indicates changes in the attitudes of Alabama's whites, the power of 

Alabama's blacks, and probably even a change in George Wallace. 
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Aside from the often demonstrated possibility of historical 

trends reversing themselves, there are a few signals for caution in 

our optimistic prediction of increasing egalitarianism in American 

society: a) the non-movement of the least educated toward more egal

itarian responses among younger cohorts on some indicators, b) the 

slight upturn toward non-egalitarianism by the youngest cohorts on 

some indicators, and c) the continued presence of a small but fairly 

constant group of non-egalitarian ideologues in the non-South and a 

much larger (but diminishing) group of non-egalitarianists in the 

South. All of these suggest that anti-egalitarian forces and senti

ments are still a significant factor in the American culture and sug

gest that the youngest cohorts and the least educated are the most 

susceptible to ethnocentric attitudes and would be the most vulnerable 

to a change away from the general cultural trend toward egalitarianism. 

A main conclusion from the findings of this study is that at

titudes toward equal treatment of various minorities are a product of 

the entire cultural environment, including education. There are some 

clear strategy or policy implications of this conclusion. All in

stitutions, all groups, and all individuals who embody and pass along 

their culture are seen as being part of the process which determines 

the level of racism, sexism, anti-semitism, etc. that exists within 

society. For those whose intent is to further increase egalitarianism 



in society, their power to affect cultural change can be applied at 

all three levels. 
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At the institutional level, governments, industries,. businesses, 

schools, churches, mass media, unions, political parties--every organi

zation in society contributes to the existing equali~y or inequality 

among groups. Every institution needs to be examined both by its own 

members and by other groups and organizations with an interest in 

egalitarianism. Wherever unequal treatment or portrayal of any group 

is found the strategy for egalitarianists is to expose and oppose 

these inequalities. 

At the group level, for members of each minority group and 

those interested in equal treatment for various groups, two courses 

of action are suggested. One is to look for and expose unequal 

treatment or portrayal of the group in every institution and in every 

part of society including such areas as the folklore, the language, 

and the humor of the culture. Once these inequalities are discovered, 

groups can use the powers available to them as a group to eliminate 

these inequalities. 

At the level of the individual there are similarly both per

ceptions about the forces at work to determine one's place in society 

and courses of action suggested by the conclusions of this study. An 

individual can become more aware of how the attitudes and expectations 

which prevail in his or her culture have shaped the roles played, 

interactions with others, and the self image which he or she maintains. 

When individuals are aware of their own part in playing, portraying, 
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and taking part in non-equal roles, attitudes, and interactions, they 

can make a conscious and effective effort to change. Understanding 

the part played by individuals in passing along the attitudes, roles, 

and images is especially important to parents, teachers, media people, 

and all others who influence other individuals. Any individual can 

increase or decrease the overall level of equal treatment and equal 

perception of minorities by changing his or her own role portrayals 

and interactions with members of other groups. The conclusion that 

a good way to change the world is to start by changing oneself is the 

ultimate extent to which these conclusions trace the sources of egal

itarian sentiments. The cultural environment includes all institutions, 

all groups, and all individuals. Changes in egalitarian sentiments 

involve changes in all of these. 
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