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ABSTRACT 

According to the five functions of academic advising as outlined 

by Morris (1973), this study investigates the specific academic advising 

needs of elementary education majors as perceived by elementary education 

students and faculty advisors at the University of Arizona. In addition, 

the unique advising needs of elementary education majors, those advising 

needs which are currently being met, and those advising needs which are 

not being met, are identified. Lastly, suggestions for improving the 

quality of academic advising for elementary education majors are examined. 

Twenty-five elementary education majors of senior standing ad

mitted to the College of Education and twelve elementary education fac

ulty advisors are individually administered an oral semi-structured 

questionnaire. Interview responses are categorized according to the 

five functions of academic advising, the unique advising needs of elemen

tary education majors, advising needs which are currently being met, ad

vising needs wh'ich are not being met, and suggestions for improving the 

quality of academic advising. 

The findings indicate that those advising needs which are specific 

to elementary education majors are contained within the functions of pro

viding accurate infonnation and lO,ng-range program planning. The advising 

needs identified within the functions of discerning the purpose of the 

institution, short .. tenn course selection, and facilitating student devel

opment are generic in nature with no specific referent to teacher 

education. 
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The unique advising needs of elementary education majors are 

identified as: (1) helping students to determine their suitability 

ix 

to the profession, (2) developing interpersonal skills, (3) developing 

communicative competence, (4) making decisions concerning program options, 

and (5) facilitating professional development. Advising needs which are 

being met are those related to program planning. Advising needs which 

are not being met are those related to determining suitability to the 

profession and facilitating professional development. Suggestions for 

improving the quality of academic advising for elementary education 

majors include the recognition of advising as a faculty priority and 

facilitating students' professional development needs. 

The major findings of this study support the conclusion that 

the specific academic advising needs of elementary education majors 

are initially concerned with student adjustment to the university en

vironment and those advising needs contained within the functions of 

discerning the purpose of the institution, facilitating student devel

opment, and short-term course selection (Morris, 1973). Subsequent to 

these initial needs is a growing interest in the role of the academic 

curriculum in supporting students' long~range professional and career 

plans. As the student progresses through the curriculum, the need for 

guidance in professional development increases. 



CHAPTER 1 

STATEMENT OF THE PROBLEM 

So it has been many things in its time: 
friendship in matters in which assistance 
is needed by students, a medium of commu
nication between student and faculty, 
tedious clerical work combined with hit 
and run conferences, and a preventive means 
for avoiding later explosion in the coun
seling office or health center. Faculty 
advising is dignified and derided, much 
desired but often denigrated~ done well 
and ill. 

Melvene Hardee (1970) 

Academic advising has become an increasingly important 

function in higher education. The threat of declining enrollments, 

the diversity of student populations entering the university, and 

the growing complexity of higher education institutions have 

brought about great interest in academic advising. Academic 

advising programs have been challenged to meet the ever-growing 

complexities of student need as well as stimulate a positive and 

personalized relationship between the student and the institution. 

In so doing, academic advising facilitates the interpretation, 

enhancement, and enrichment of the educational program within any 

college or university. 

1 
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Crockett defines academic advising as a " .•• decision 

making process through which a student, aided by an advisor, max

imizes the educational experience through interaction specifically 

pertinent to both curricular and career planning" (1978, p. 4.191). 

This is accomplished by helping students: (1) to clarify their 

personal values, (2) to plan an educational program consistent 

with their interests and abilities, (3) to evaluate their own 

educational progress, and (4) to become familiar with institutional 

resources which will serve student interest and meet student need. 

It is by definition an ongoing and multifaceted activity which 

begins with recruitment and plays an important role in studeilt 

retention and persistence. The quality of academic advisement 

may be as basic to the achievement of student and college goals 

as is the quality of teaching. 

Academic advising should help students to plan coherent 

and logical programs which serve to synthesize academic pursuits, 

life goals, and vocational aspirations. It should furthermore 

serve to facilitate a student's active awareness and participation 

in his/her own intellectual and academic development. The academic 

advising process is necessarily dynamic, set in motion by the 

careful identification of student academic advising need. 

The literature on academic advising reveals the develop

ment of a student service function of expanding scope and intent. 
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Goals and objectives range from the exploration of life goals to 

the scheduling of courses. Models of academic advising are derived 

from the discourses of psychology, business and education. Service 

delivery systems range from the traditional advising by faculty to 

the contemporary advising by computer. However, the successful 

advising program is effected when an accurate understanding among 

all participants is maintained concerning the scope and intent of 

the advising program (Hardee, 1970). More importantly, the scope 

and intent of the successful advising program must first be de

fined in terms of student need. 

Despite the wide range of philosophy, model type, or service 

delivery system, the fundamental purpose of academic advising is 

to both effectively and efficiently meed student academic advising 

need. Morris (1973) suggests five generic functions which are 

fundamental to the meeting of student academic advising need in 

the advising process. They are: 

(1) providing accurate information--familiarizing the 

student with program requirements, course content, 

registration procedures, academic policies, general 

information, and campus resources. 

(2) short term course selection--assisting the student 

in selecting courses on an inmediate or semester 

basis. 
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(3) discerning the purpose of the institution--the advisor 

aids the student in adjusting to college life, be-

coming oriented to the university, interpreting the 

goals of the university and the purpose of higher 

education. 

(4) facilitating student development--helping the student 

to clarify values and goals, become aware of his/her 

own expectations, realize his/her own potential, and 

assume responsibility in the educative process. 

(5) long-range program planning--assisting the student 

in the development of a realistic and feasible long

range program of study consistent with vocational 

objectives, academic strengths, and personal interests. 

Although Morris logically defines_the parameters of academic 
~ 

advising need, research concerning students' specific academic ~ 

advising need reveals many conflicting findings. The findings of 

Burke (1981) and Brady (1978) indicate that students rank the need 

for accurate information and academic planning as highest level 

priorities. Students also perceived the effective advisor as 

possessing three major qualities: (1) knowledge concerning program 

requirements, (2) dependability and availability, and (3) willing

ness and ability to listen (Burke, 1981). Lastly, students ex-

pressed a desire for a variety and choice concerning who should 
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deliver the advising service. They neither wanted all faculty 

nor all student advisors (Brady, 1978). In contrast, Hardcastle 

(1973), Borgard, Hornbuckle, and Mahoney (1977), and Tiede (1977) 

report that students are more likely to value the development of 

an interpersonal relationship with the advisor than the provision 

of information. Their findings indicated that advisor friendli

ne~s and interest were at the highest level of priority in terms 

of student need. 

The lack of consensus concerning student academic advising 

need is further evidenced by Burke (1981). In a study of student 

and faculty perceptions of student academic advising need at the 

Florida State University, Burke1s overall findings indicate that 

both student and faculty perceptions of student academic advising 

need are similar. IIStudent l s greatest need centered around those 

advising functions which would give direction to their total edu

cational experience, i.e., academic, career, and life goals" 

(Burke, 1981, p. 126). However, significant differences were 

evident when comparing the need rankings of students and faculty 

within specific colleges at the Florida State University. In 

,addition, student need rankings also differed between colleges. 

Within the College of Education at Florida State University, 

Burke was unable to establish a significant correlation between the 

need rankings of faculty and student perceptions of student academic 
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advising need. Students indicated a greater need for: (1) infor

mation concerning financial assistance, (2) campus resources and 

referral, and (3) assistance in obtaining part-time employment 

that would complement their career and/or educational goals. On 

the other hand, the faculty felt that students had a greater need 

for: (1) assistance in selecting a major, (2) explaining univer

sity academic regulations and requirements, and (3) having an 

advisor with whom students could discuss personal and non-academic 

concerns. More importantly, education students indicated different 

priorities in terms of academic advising need than did students in 

other colleges. 

If the intent and scope of academic advising is to be 

based upon student need, then additional research must be generated 

that will more specifically define student academic advising need 

by specific academic program. Previous research has investigated 

student response to various global categories of advising need. 

Students have either been asked to react to the importance of a 

particular advising need in terms of an agree/disagree response 

fot~at or else they have been asked to rank order categories of 

advising need from most important to least important. However, 

the specific advising needs of specific populations have not been 

investigated. To date, no body of research exists which quali

tatively describes the academic advising needs. of undergraduate 

elementary education majors. 



7 

The College of Education at the University of Arizona has 

long recognized both the need and importance of quality academic 

advising. Quality academic advising requires that both the student 

and the advisor work together to set realistic goals. This goal 

is accomplished by the accurate perception of what student academic 

advising needs are as well as the identification of what institu

tional resources will best meet these needs. Some of the benefits 

which students may derive from an effective advising program are: 

(1) the attainment of educational and career objectives, (2) aca

demic accomplishment consistent with their abilities, (3) higher 

retention rates, (4) satisfaction with the institution, and (5) 

the development of a meaningful relationship with their advisor 

(Crockett, 1978). 

Research has not been conducted within the College of 

Education at the University of Arizona for the purpose of inves

tigating the specific academic advising needs of undergraduate 

elementary education majors. Elementary education majors comprise 

more than sixty percent of the total college enrollment, accounting 

for the largest number of students in need of advising services. 

An investigation of the academic advising needs of elementary 

education majors at this institution-may serve as a point of 

departure in helping to define the specific academic advising 

needs of elementary education majors here and elsewhere. 
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Purpose of the Study 

It was the purpose of this study to investigate the aca

demic advising needs of undergraduate elementary education majors 

in the College of Education at the University of Arizona. The 

study focused upon the following primary research question: 

1. According to the five functions of academic advising 

as outlined by Morris (1973), what were the specific academic 

advising needs of undergraduate elementary education majors as 

perceived by elementary education students and faculty advisors? 

Four secondary research questions were also examined: 

1. Were there any academic advising needs which elemen

tary education students and faculty advisors perceived to be 

unique to elementary education majors? 

2. Which academic advising needs, as identified in the 

primary research question, did elementary education students and 

faculty advisors perceive as having been met? 

3. Which academic advising needs, as identified in the 

primary research question, did elementary education students and 

faculty advisors perceive as not having been met? 

4. What were some ways to improve the quality of academic 

advising for elementary education majors? 

Limitations 

The study was conducted with the following limitations: 
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1. The study was limited to undergraduate elementary 

education majors of senior class standing who had been admitted 

to the College of Education at the University of Arizona. 

2. Data were collected during the Fall semester of the 

1982-83 academic year. 

3. Data were collected by the researcher who also served 

as the pre-education advisor for the College of Education. 

Assumptions 

The following assumptions were made in this study: 

1. The academic advising needs of undergraduate elemen

tary education majors of senior class standing who had been ad

mitted to the College of Education at the University of Arizona 

were representative of the academic advising needs of all under

graduate elementary education majors at the University of Arizona. 

2. The academic advising needs of elementary education 

majors during the Fall semester of the 1982-83 academic year 

were representative of the advising needs which might be identified 

during any other semester. 

Definitions 

Academic advising: 1I ••• a decision making process through 

which a student, aided by an advisor, maximizes the educational 

experience through interaction specifically pertinent to both 

curricular and career planning ll (Crockett, 1978, p. 4.191). 
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Faculty advisor: a faculty member assigned to service the 

academic advising needs of students. The Department of Elementary 

Education assigns each student a faculty advisor upon entry to the 

College of Education. 

Pre-Education advisor: Graduate Associate assigned to 

service the academic advising needs of all students not yet ad

mitted to the College of Education who are pursuing pre-profes

sional degree programs in the College of Education. 

Senior standing: a degree-see~ing undergraduate student 

who has matriculated 86 or more units. 



CHAPTER 2 

REVIEW OF RELATED LITERATURE 

The review of the literature is divided into seven sections; 

(1) The Functions of Academic Advising, (2) The Historical Develop

ment of Academic Advising, (3) Models of Academic Advising, 

(4) Service Delivery Systems, (5) Faculty and Student Perceptions 

of Academic Advising, (6) Advising in Teacher Education, and 

(7) The Research Interview. 

The Functions of Academic Advising 

Morris (1973) suggests five generic functions of academic 

advising which may be extended to meet all student academic 

advising needs. They are: (1) the provision of accurate informa

tion, (2) assisting the student in short-term course selection, 

(3) assisting the student in discerning the purpose of the insti

tution, (4) facilitating student development, and (5) assisting 

the student "in long-range program planning. 

Function one, the provision of accurate infonnation, has 

been described as integral to the advising process by Kramer and 

Gardner (1977). This function includes the responsibility of 

helping to familiarize the student with program requirements, 

course content~ registration procedures, academic policies~ gen

eral information and campus resources. Crockett (1978) considers 

11 
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this function to be a primary goal of academic advising. The 

findings of Burke (1981) and Brady (1978) indicate that students 

rank the need for accurate information as a highest level priority 

in the advisement process. According to Kapraun and Coldren (1978), 

the provision of accurate information constitutes an important 

procedural responsibility. Lastly, attitudes toward computer

assisted academic advising have been positive for the reason that 

such documents as the computerized academic progress report provide 

both the student and the advisor with an ongoing, accurate and 

official evaluation of student progress toward degree requirements 

at any time (Aitken, 1977). 

Function two, assisting the student in short-term course 

selection, includes helping students to select courses on an 

immediate or semester basis while encouraging as much independence ---
in the decision maki~g process as possible. This function comprises 

two of alBanionls five goals for academic advising. They are: 

(1) selection of courses facilitated by faculty, and (2) selection 

of courses supervised by counselors with the aid of student 

assistants (alBanion, 1972). alBanion also incorporates three 

modes of service delivery while assisting students with short

term course selection: (1) advising by faculty, (2) advising 

specialists, and (3) peer advising. 

Grites (1976) outlines short-term course selection as the 
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primary function of his 4 x 4 model. In this function, course 

and short-term program requirements are handled by a centralized 

staff of advising specialists supported by trained paraprofessionals 

or peer advisors. The centralized advising center has been most 

helpful to the "undecided" or "undeclared" major in selecting 

meaningful short-term courses while exploring long-term goals. 

Function three, assisting the student in discerning the 

purpose of the institution, may be the advising function most 

positively linked with student retention. In this function the 

academic advisor helps students to make adjustments to college 

life and interpret the goals of the university as well as the 

purpose of higher education. The academic advisor serves to 

narrow the gap between student expectation and the reality of the 

university environment as well as reduce student conflict regarding 

the value of higher education. 

Habley (1981) states that a student is more likely to re

main at a particular institution when institutional purposes most 

closely fulfill student needs. Academic advising can help students 

to understand the nature and purpose of higher education by helping 

them to utilize the many resources of the institution to meet their 

own specific educational needs (Crockett, 1978). Creamer (1980) 

concludes that students are more likely to "fit" the institutional 

environment if they have a clear understanding as to the purpose 
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of the institution. Grites (1979) purports that retention is 

successful when student needs are reconciled with institutional 

characteristics. More importantly, Grites (1979) feels that 

students need a bond to the institution and that faculty members 

can provide such a linkage through the advising process. 

Function four, facilitating student development, ranges 

from helping students to become aware of their own interests, 

goals, expectations, and potential, to helping them assume respon

sibility in the educative process. This function is also the 

basis for most developmental models of academic advising found 

in the literature. Advisors should help students clarify values 

and goals (Crockett, 1978), as well as promote student development 

through co-curricular pursuits (Grites, 1976). The advisor invites 

a relationship whereby the advisor is viewed as consultant, expert, 

and collaborator. The advisor encourages the development of a 

growing, responsible, and maturing person capable of self-direction 

(Crookston, 1972). 

Peer advising and resident assistant advising within the 

residence hall system have also provided students with an impor

tant link to the university community (Habley, 1979; Jennings, 

1978). Peer advising, especially within the residence hall system, 

can serve to bring together academic and student affairs. This, 

in turn, can provide students with a more holistic university 

experience. 
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Function five, assisting the student in long-range program 

planning, is a substantive advising responsibility in which the 

objective is to assist the advisee in developing a realistic pro

gram of study and an appropriate long-range plan (Kapraun and 

Coldren, 1978). This includes vocational choices (OIBanion, 1972) 

leading to program choices consistent with a studentls interest 

and abilities (Crockett, 1978). Long-range program planning should 

be a focal point at the beginning of a studentls career, evaluated 

on a regular basis, and altered as appropriate. Grites (1976) vie\vs 

long-range planning as part of the professional functiQn of his 

4 x 4 model whereby selected faculty members help students to 

select graduate and professional schools and aid in career develop

ment. The development of a long-range, comprehensive program plan 

must take into consideration student strengths and interests, as 

well as a concern for future education and vocational objectives. 

The generic functions of academic advising as described 

by Morris (1973) mark the parameters of the advising process. The 

primary goals and objectives of a particular advising program may 

range from the exploration of life goals to the scheduling of 

courses (OIBanion, 1972). Models of academic advising may be 

derived from the discourses of psychology, business, and education. 

Service delivery systems may range from the traditional advising 

by faculty to the contemporary advising by computer (Kramer and 

Gardner, 1977; Peterson and Kramer, 1981). However, the successful 
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advising program is effected only when an accurate understanding 

among all participants is maintained concerning the scope and intent 

of the advising.program (Hardee, 1970). More importantly, the scope 

and intent of the advising program must first be based on student 

need. 

The Historical Development of Academic Advising 

The history of academic advising is firmly rooted in the 

development of higher education. In colonial times college pres

idents and faculty members assumed· this responsibility on an in

formal basis. Levine (1979) reported that, "They counseled 

students regarding their extracurricular activities, moral life, 

and appropriate intellectual habits" (p. 134). Faculty advisors 

acted in loco parentis. 

Formal advising systems were unnecessary in the early 

history of American higher education as student populations were 

small and course offerings limited. Kenyon College adopted the 

first formal advising system in the late 1820 ' s whereby each 

student was assigned to a faculty member for the purpose of 

student advising. However, this practice did not receive wide

spread support in the academic community. It wasn't until 1878, 

over fifty years later, that Johns Hopkins University was to follow 

in the adoption of a formal system of academic advising. Harvard 

followed in 1889 by creating a board of freshman advisors to advise 
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first-year students. In so doing, the first Dean of Student Affairs 

Office was instituted. 

Soon to follow were student-faculty teas and other informal 

social gatherings. These social gatherings were for the purpose of 

promoting student-faculty communication, as well as informal ad

vising and orientation. Later, between 1918 and 1926, colleges 

began more formal orientation programs for new students (Grites, 

1979) . 

As World War II altered the political and economic scope 

of the country, so did it also alter the scope of higher educa

tion. Colleges and universities increased dramatically in enro11~ 

ment and student populations became more diverse. Support services 

with the university, such as Financial Aid, Student Housing, Job 

Placement and Student Counseling, were established. The increase 

in student enrollment meant an increase in the number of advisees 

assigned to an individual faculty member. Much faculty dissatis

faction arose as a result of this assignment, as well as the addi

tion of many ponderous clerical tasks which accompanied the duty. 

In addition, little recognition was afforded for the performance 

of the academic ad~ising service to students (Grites, 1979). 

The role of the academic advisor was further influenced by 

student unrest in the 1960's. Students began to demand participa

tion in the planning of their academic program. The notion of 

the student as the "consumer" of higher education began to evolve. 



18 

The student depended upon the faculty advisor to help him/her shop 

for the "best" course to meet his/her individual needs and abilities. 

Course offerings were no longer limited as they had been in the 

earlier days of American higher education nor were curricula so 

tightly prescribed. 

Economic decline in the 1970's contributed to a decline in 

enrollment and an inct'ease in the supply of university faculty. 

Student retention became an important issue in the late 1970's 

and continu'es to be a primary focus in the 1980's. Quality 

advising is viewed as an important influence on student retention 

and the facil itating of all aspects of student development. 

Models of Academic Advising 

The models of academic advising discussed ill this section 

characterize themselves as "developmental." They provide a notion 

of pos iti ve progress i on through the stages of adul t maturi ty \'/h il e 

paying particular attention to integrating personal and career 

goals with academic opportunity {Hazelton and Tuttle, 1981}. 

Bostaph and Moore (1980) further delineate two key components of 

the developmental model: 

1. Long-range planning should be a focal point 
at the beginning of student's educational 
career; and 

2. a student's progress should be related to 
established goals. 
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OIBanionls developmental model (1972) is a five-step 

sequential process that is decentralized by function. OIBanionls 

five-step model is as follows: 

1. Exploration of life goals, facilitated by profess·ional 
counselors working with students. 

2. Exploration of vocational goals, aided by professional 
counselors. 

3. Selection of academic program, assisted by teaching 
faculty. 

4. Selection of courses facilitated by faculty. 

4. Selection of courses supervised by counselors with 
the aid of student assistants. 

Teaching faculty are employed for the performance of academic 

advising duties supplemented by professional counselors and 

student assistants. This requires the availability of professional 

counselors to aid educational personnel in the advising process. 

Grites (1976) conceptualizes a "4 x 4" model whereby 

faculty advisors could be integrated into a student development 

program. The execution of this model operates from within an 

academic unit in an institution, once again decentralized. The 

advising process itself is to serve as a mechanism for establishing 

an operational structure. The first "four" portions of the 

"4 x 4" model are as follows: 

Primary - Course and graduation requirements are handled 
by a centralized staff of advising specialists supported 
by trained paraprofessionals. 



Professional - Selected faculty help students select 
graduate and professional schools and aid in career" 
development. 
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Personal - Professional counselors help students explore 
life and vocational goals as well as investigate personal, 
social and emotional issues. 

Programmatic - Faculty advisors, counselors, and student 
personnel workers promote student development through co
curricular pursuits. 

The second "four" portions of the 4 x 4 model are utilized 

within a specific time dimension of four stages, beginning with 

preview and ending with postview. Grites terms these "developmental" 

stages although they are developmental only in the sense that they 

may occur sequentially. 

First, the preview stage consists of recruitment and ad-

missions. Grites feels that faculty advisors should be included 

in the recruitment and admissions process in order to communicate 

information concerning the curricular program itself. The pro

spective student is then able to meet someone whom s/he is likely 

to have contact with again, thus establishing a "link" to the 

institution. 

The preview stage is followed by the planning stage. This 

occurs during the freshman year. All educational activities, 

whether directly related or ancillary to instruction are reviewed 

and planned with the faculty advisor. Special attention is af

forded to the programmatic function during this stage. 
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The process stage follows next. The academic advisor is 

responsible for monitoring the student's progress toward planned 

educational goals during this stage. The advisor should review 

where the student stands in terms of degree requirements, academic 

performance, and participation in co-curricular activities. 

The last stage is postview. This is an alumni follow-up 

activity to be performed by alumni offices, placement centers, 

and other appropriate academic officers. This follow-up should 

be for the purpose of evaluation, gathering information concerning 

both student development and curricular program. 

In his 4 x 4 model; Grites (1976) has attempted a two

dimensional integration of the primary, professional, personal, 

and programmatic functions within the four sequential stages of 

preview, planning, process and postview. The primary, professional, 

personal, and programmatic functions are essential components of 

the advising process, occurring within the time frame of preview, 

planning, process, and postview. 

Hazelton and Tuttle (1981) suggest a performance appraisal 

model conceptually derived from two sources: (1) a management by 

objectives framework, and (2) a strategic structures concept from 

communications theory. The advisor is placed in a supervisory 

role, m?naging the "flow of topics in a strategic communication 

style" (Hazleton and Tuttle, 1981, p. 215). 
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Four major assumptions are intrinsic to the performance

appraisal model. The first assumption is that individuals perform 

a task bett~r when they understand what is expected. Second is the 

assumption that many students do not understand the IIjob ll of being 

a student. Many students have not learned good study habits, how 

to balance a schedule, or realize the benefits of extra-curricular 

activities. The third assumption is that participation in the 

establishment of criteria for evaluation is a means of effecting 

behavioral change. Goals generated by a self-evaluation process 

are more likely to be accomplished. Lastly, it is assumed that a 

public commitment to action is an effective means of encouraging 

behavior change. Oral or written goals may be generated during 

the advising interview for this purpose. 

The model is then implemented through the performance

appraisal interview. The initial interview has three content 

objectives: job definition, performance assessment, and goal 

setting. The student and advisor generate a job description of 

the IIgood ll student and the establishment of minimal criteria for 

successful job performance. The second stage of the interview 

consists of performance evaluation. The student is asked to 

evaluate his o~her own behavior, using the criteria s/he has 

helped to establish. Lastly, the final objective is goal setting. 

Deficiencies are noted and ordered in terms of priority. Goals 

are set to remedy the deficiencies. 
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The authors view their model as a proactive strategy 

rather than a reactive one. Potential problems are identified 

before they become problems. The advising process is seen as a 

cooperative one whereby students must assume responsibility for 

the quality of their education. Hazelton and Tuttle (1981) provide 

a generic framework for a sequence of problem solving activities. 

Crookston (1972) offers a developmental view of advising 

as a teaching function based on a "negotiated agreement between 

the student and the teacher in which varying degrees of learning 

by both parties to the transaction are the product" (p. 17). The 

developmental counselor acts as a teacher who facilitates a 

student's "rational processes, environmental and interpersonal 

interactions, behavioral awareness, problem solving, decision 

making, and evaluation skills" (p. 12). Crookston considers 

the aforementioned to be both teaching and advising functions. 

Crookston (1972) bases his view of advising as a teaching 

function ftom two assumptions rooted in student development theory. 

The first assumption is that higher education and professional 

preparation are means toward an over-arching long-term goal of 

self-fulfillment and development. Higher education is not simply 

preparation for entry into the work world. The second assumption 

is that "teaching" encompasses any experience in which teacher 

and student interact, thereby contributing toward individual, 

group, or community growth and development. 
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Crookston not only considers advising as a teaching function 

but also further differentiates "prescriptive" from ,rdevelopmentaP 

advising. This is accomplished by means of a continuum model 

fashioned 'after McGregor's Theory X and Theory Y (1960). The 

prescriptive/developmental dichotomy is developed in terms of the 

following categories: ability, motivation, reward, maturity, 

initiative, control, responsibility, learning output, evaluation, 

and relationship. 

The prescriptive dimension focuses upon Theory X qualities: 

the student is lazy, indolent, needs prodding, immature, irrespon

sible, and must be closely supervised. The student is cued into 

a system of extrinsic reward: grades, credit, and income. The 

advisor is in the position of control, takes the initiative in 

the advisor-advisee relationship, and focuses in on student 

limitations. The advisor-advisee relationship is one of little 

trust. 

The developmental dimension assumes McGregor's Theory Y 

qualities: the student is growing, maturing, and capable of 

self-direction. The student is cued into a system of intrinsic 

reward: achi evement, recogni ti on, mastet·y, and sel f-ful fillment. 

The advisor is not always in the position of control; rather, 

control and responsibility are negotiated and shared. The focus 

of the advisor-advisee relationship may change over a period of 

time, depending upon the needs of the student. 



25 

The IIprescriptive li advisor follows students closely and 

monitors student compliance with requirements and regulations. 

The IIdevelopmental li advisor invites a reiationship whereby the 

advisor is viewed as consultant, expert, and collaborator. The 

developmental advisor enables the student to IIdevelopli problem 

solving and decision making skills. Crookston views academic 

advising as a natural extension of teaching whereby teaching is 

defined in the "developmental ll sense. Faculty members are not to 

simply serve as facilitators of knowledge but also as facilitators 

of student development. 

Service Delivery Systems 

Four modes of service delivery are described in the liter

ature. They are: (1) computer assisted advising, (2) advising 

by faculty. (3) peer advising, and (4) academic advising centers. 

Computer Assisted Advising 

The role of computer technology in academic advising has 

been investigated and encouraged for over a decade (Bailey, 1975; 

Juola, Winburne, and Whitmore, 1968; Aitken, 1977; Aitken and 

Conrad, 1978; Peterson and Kramer, 1981). Computer assisted 

advising is a computer program which stores and matches student 

records with degree requirements. The results of this audit are 

printed in hard copy and comprise the student's individual progress 
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report. The report usually includes: (1) requirements for grad

uation, (2) a listing of courses which may be used to satisfy 

graduation requirements, (3) student record of courses that have 

been completed or attempted, (4) other credits the student may have 

earned, and (5) requirements the student has not completed 

(Peterson and Kramer, 1981). 

Despite the existence of computer assistance, ACT's 1979 

National Survey of Academic Advising indicated that over 80 percent 

of faculty advising is conducted with a standard catalog and 

transcript documents. Faculty advisors conduct time consuming 

and tedious hand tracking procedures that would be best left to 

the computer. In computer assisted advising, machines are employed 

to do what machines do best; the academic advisor is freed of 

clerical responsibilities. Peterson and Kramer (1981) use five key 

words to summarize the advantages of computer assisted advising: 

speed, accuracy, ease, frequency, and cost. At Brigham Young 

University a computerized degree check takes 4-5 seconds. ·Done 

manually it may take anywhere from 20-45 minutes. 

Error reduction is a significant advantage of the com

puterized process. Aitken and Conrad (1978) reported an 83 percent 

reduction in advisor error when using the Academic Progress Report 

(APR) at the University of Denver. The APR provided both student 

and advisor with an ongoing, accurate and official evaluation of 
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progress toward degree requirements at any time during the student's 

academic career. Aitken (1977) further reported that the advising 

tool was viewed by faculty as II ••• instrumenta1 in allowing the time 

necessary for faculty and students to delve into areas of advising 

other than course selection for the upcoming term and to provide 

the opportunity for engaging in meaningful discussions II (p. 91). 

Computer assisted programs in academic advising have also 

been used in aiding intervention programs for probationary students 

(~uo1a, Winburne, and Whitmore, 1968). This program allowed student 

affairs staff to review records of all students who were not in good 

academic standing. On the basis of computerized information, students 

were counseled as to what intervention strategy might be most useful 

in terms of continuation in school. 

McCracken and Penick (1969) described a computerized system 

utilized by the Air Force which monitors a cadet's academic prog

ress throughout the semester, producing an academic program summary. 

After the summaries are made, a preregistration program prints the 

courses a cadet should take in the upcoming semester. 

Computer assisted advising has also been used for the pur

poses of student self-advising. Bailey (1975) found that such a 

system was convenient for the student but insufficient as the sole 

source of advising. Best used as a supplement to direct personal 

advising, its advantages included: (1) ease of update and dele

tion of information, (2) availability at user's convenience, 
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(3) relief from repetitious recommendations, and (4) a means of 

handling more students in less time. 

Advising by"Facu1ty 

Carstensen and Si1berhorn (1979) reported that faculty 

members provided academic advising services to students in 79 

percent of all advising models currently in use. This has long 

been a tradition in the history of higher education. Astin (1977) 

concluded in his longitudinal study of student development that 

the student-faculty interaction bears a stronger relationship to 

student satisfaction with the college experience than any other 

involvement variable. The advisor-advisee relationship is most 

beneficial to the student when the advisor can incorporate both 

the role of advisor and the adult role model into the relationship. 

Access to a person who represents both of these roles may con

tribute to the positive self-development of the student. In turn, 

faculty relationships may further influence student intellectual 

development, career decision making, and/or graduate school plans 

(Kramer and Gardner, 1977). 

The Stanford Report of 1969 clearly communicated the im

portance of advising by faculty in the following statement: 

"Advising is a central function of the faculty comparable in ed

ucational significance to teaching and research and considered 
-~ along with them in decisions regarding appointment and promotion" 

(Stanford Report, 1969, p. 8). However, the quality of faculty 
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advising is rarely considered as a criterion for promotion and 

tenure. Faculty advising is typically added to a full-time 

teaching load without compensation or remuneration. Faculty 

members are not rewarded for being "good advisors" (Donk and 

Oetting, 1967). Furthermore, many faculty members feel that 

they have been hired to teach in their area of expertise and 

that it is an "extra" duty which has been imposed upon them 

(O'Banion, 1972). 

Kapraun and Coldren (1978) view the role of faculty 

advisor in terms of procedural and substantive responsibilities. 

Those responsibilities considered procedural are: (1) publicize 

and maintain adequate office hours, (2) update advisee lists, 

(3) maintain and complete an up-to-date record of each advisee's 

progress. Procedural responsibilities are viewed as preconditions 

which facilititate the implementation of substantive responsibilities. 

Substantive responsibilities include: . (1) assisting the 

advisee in developing a realistic program of study and an appro

priate long-range academic plan, (2) monitoring and evaluating 

the student's academic progress, and (3) assisting each advisee 

in the initial exploration of an appropriate long-range educational 

goal. AdVising is clearly a faculty responsibility. In addition, 

advisor responsibilities should be clearly delineated, formulated, 

and endorsed by the faculty senate of an institution (Kapraun 

and Coldren, 1978). 
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Lack of adequate training for faculty advisors has often 

been cited as an obstacle to effective advising (Gelwick, 1974; 

Bostaph and Moore, 1980; Hardee, 1970; Bonar, 1976). In a national 

survey of academic advising conducted by Carstensen and Silberhorn 

(1979) both two-year and four-year institutions ranked the desire 

for additional advisor training procedures and materials as the 

greatest need of their advising program. QIBanion, Fordyce, and 

Goodwinls 1972 national survey of two-year colleges found that the 

methods most often used to train faculty advisors fall into five 

categories: (1) inservice meetings, (2) informal person-to-

person talks, (3) written briefings, (4) special manuals, and (5) 

workshops. Less than ten percent of the institutions surveyed 

provided no training at all and more than 75 percent used an in

service method of preparing faculty in their advisor role. 

Bos~aph and Moore (1980) view inservice as the key to 

maintaining and upgrading advising services. Inservice should con

sist of both an internal development mechanism and an external 

development mechanism. The former should consist of meetings, 

interaction sessions, simulation exercises, infol~al or formal 

exchange of reading materials, and a promotion of goodwill among 

advisors. The latter should provide contact with other student 

support services and academic departments, opportunities to attend 

workshops, classes, and conferences pertaining to advising. The 

purpose of both of these mechanisms is to maintain an environnlent 
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that stimulates growth and development thereby improving services 

for the institution. 

Furthermore, Bostaph and Moore (1980). believe that a 

training program for new advisors should include an overall philo

sophical perspective on advising as well as specific training and 

information concerning admissions, registration, transfer policies, 

degree requfrements, financial aid, and a general orientation to 

the university. The new advisor should work alongside a more ex

perienced colleague and have the opportunity to observe counseling 

sessions. The director of advising should make available an 

assortment of selected readings to the new advisor. The new 

advisor should be observed and be provided with feedback. Ge1wick ' s 

(1974) three-stage training program similarly concludes in an ex

periential workshop whereby new advisors are supervised by senior 

advisors in a practicum type of experience. 

Faculty advisors at Ohio State University rated their 

training program most positively (Gordon, 1980). This program 

consisted of a review of the general functions of advising, specific 

academic and procedural information, and some useful communication 

techniques. Initial advising sessions were videotaped and evaluated 

by both the new faculty advisor and supervisor. In addition, the 

training program provided a theoretical overview of developmental 

concepts and brief attention to special student needs, including 

those of handicapped, minority, international students. Procedures 
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for aiding students with academic difficulty were also outlined. 

A developmental approach was emphasized in an attempt to recognize 

each student's unique background, experience, and level of maturity. 

Another component of the advisor training process included 

career development and decision making. Yet another component 

consisted of familiarizing advisees with a variety of university 

resources. This included residence halls, health services, library 

services, etc. 

Faculty advisors who completed this training program felt 

that they were prepared to handle those first advising situations 

they encountered as school opened. They felt that the provision 

of ongoing inservice training helped to refine the advisors' 

competence (Gordon, 1980). 

Peer Advising 

The utilization of undergraduate paraprofessionals in 

academic advising was established in the early 1960's. Habley 

(1979) outlines many of the advantages and disadvantages of such 

a program. Among the advantages are: (1) paraprofessional 

academic advising has proven to be effective in those programs 

in which it has been evaluated; (2) it provides an economical means 

for delivering advising services; (3) student advisors are readily 

available and accessible; (4) student questions are answered 

expediently; (5) the use of student advisors as part-time staff 
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members can increase the flexibility needed during peak registra

tion periods by making more staff available; (6) students identify 

closely with student advisors; (7) student advisors are aware of 

the problems that other students are facing throughout the college 

experience; (8) student advisors bring a great deal of enthusiasm 

to their roles; and (9) student advisors may reap many benefits 

from the experience in terms of the development of interpersonal 

skills. 

Among the disadvantages that Habley (1981) outlines are 

the following: (1) lack of continuity and consistency of service 

as well as the lack of professional staff needed to accomplish 

training, supervision, and evaluation (this may be a hidden cost 

when considering the feasibility of such a program); (2) balancing 

the dual role of paraprofessional advisor and student; (3) training 

programs usually focus narrowly in a few areas making it difficult 

to advise the undecided student; (4) consistency of accountability; 

and (5) the effective evaluation of a transient population. 

Academic Advising Centers 

Academic advising centers were first created in the late 

1950's. They began as information centers headed by professional 

staff advisors who helped students become familiar with the 

university and its academic requirements. 

Advising centers have been most effective in guiding those 
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students who have been undecided or undeclared for the reason that 

the advising received in this setting has been more intensive in 

the areas of goal setting and decision making (Grites, 1976). 

Bonar and Mahler (1974) reported that students perceived the 

Advising Center for Undeclared Majors at Florida State University 

to be a non-coercive atmosphere which promoted career exploration. 

The advising center was originally intended as a short

term solution. As students identified an appropriate major, they 

were to be transferred to a faculty advisor with professional 

expertise in that particular area. However, in many universities, 

the scope of the advising center has been extended to include 

educational testing, remedial services, vocational guidance, 

and psychological counseling. 

Faculty and Student Perception of Academic Advising 

Although faculty members have perceived advising as a low 

priority function within the context of their university role, 

they have nonetheless perceived themselves as effective in the 

performance of their advising duties (Donk and Oetting, 1967; 

Biggs, Brodie and Barnhart, 1975; Borgard, Hornbuckle and Mahoney, 

1977). Mahoney, Borgard and Hornbuckle (1978), in investigating 

the relationship of faculty experience and advisee load to per

ceptions of academic advising, found that more experienced facu.lty 

members viewed advising as contributing to their role security 
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and professional advancement. Similar perceptions were observed 

by faculty members who had no advisees. However, those faculty 

members who were responsible for a small number of advisees (4-14) 

perceived that advising was responsible for retarding their pro

fessional development. 

Concerning the scope of services that should be provided 

by advisors, Biggs, Brodie, and Barnhart (1975) reported that 

faculty advisors peY'ceived themselves to be sources of help for 

students' academic and vocational problems but not for students' 

social and emotional problems. Furthermore, faculty opinions vary 

markedly concerning the need on the part of college students for 

any advising service at all (Borgard, Hornbuckle, and Mahoney, 

1977). 

Faculty perceptions of student need in the advising process 

were investigated by Brady (1978) at the University of Massachusetts. 

Faculty advisors reported that they received no extra remuneration 

for their work and little recognition for their effort. They were 

all, however, able to define their own goals concerning the advising 

process. They described the rewards that they received in terms of 

a sense of their own self-satisfaction. In addition, they considered 

those interpersonal relationships which resulted from the advising 

process as both important and rewarding. 

Faculty advisors viewed the style of the information exchange 

process to be the most important aspect of the advising relationship. 
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Faculty advisors ranked as most important: (l) being attentive and 

interested, (2) recognizing the unique situations of their advisees, 

and (3) trying to see things through the student's perspective. Faculty 

advisors rated as quite important: (l) patience, (2) open-mindedness, 

and (3) the ability to establish trust and stimulate thought. The pro

vision of accurate information was also viewed as quite important but 

qualified as a means toward accomplishing a satisfactory interpersonal 

relationship and not as a goal in itself. Likewise, faculty advisors 

felt that it was quite important to have an office that was a friendly 

place to visit. However, advisors did not encourage their students to 

return or simply drop in to see them. Brady (1978, p. 139) postulates 

that one reason for this might be that "advisors want to deal with the 

cognitive domain in an effectively acceptable manner, but do not want 

to deal with affective domain of the advisee." 

Burke (1981) confirmed many of Brady's findings (1978) as well 

as those of Biggs, Brodie, and Barnhart (1975). In a study of student 

and faculty perceptions of student academic advising need at Florida 

State University, faculty perceptions of student academic advising need 

were ranked in the following order: 

(l) Help students find ways to make college more interesting. 

(2) Provide academic advice. 

(3) Inform students of employment opportunities. 

(4) Help students explore graduate school studies. 

(5) Assist students in the planning of academic programs. 

(6) Assist students in selecting a major. 
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(7) Assist students in career/vocational planning. 

(8) Provide current information concerning campus resources. 

(9) Be a person with whom students can discuss personal 
problems. 

(10) Refer students to appropriate sources for financial aid. 

(11) Explain university academic regulations and requirements. 

(12) Assist.students in obtaining part-time work experience 
which would complement career and vocational goals. 

Once again, those activities most closely linked to the cognitive domain 

were ranked as the most important. 

Brady (1978) investigated student need as related to academic 

advising. Students perceived the following as most important: 

(1) The provision of accurate information in a direct manner. 

(2) A warm physical environment and encouragement to drop in 
or return to see the advisor. 

(3) The following advisor characteristics: objectivity, sincer
ity, trust, open-mindedness, clarity and treatment of the 
advisee as a unique and interesting individual. 

Brady's findings further revealed that students did not expect one ad

visor to be able to respond to all needs, rather, that an advisor should 

be knowledgeable concerning resource and referral services available to 

the student. "Students do not have a strong need for advisors to be their 

friend, to help them understand themselves, or to increase their awareness 

of their values and attitudes." (Brady, 1978, p. 234) Students also 

expressed a desire for "variety" and "choice" concerning who should pro-

vide the advising service. They neither wanted all "faculty" nor all 

"student" advisors. 
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In Burke1s 1981 study, students at Florida State University 

ranked the following advising functions according to their perceived 

importance: 

(1) Inform students of their employment opportunities in their 
fi e 1 d. 

(2) Assist students with career and vocational planning. 

(3) Provide academic advice. 

(4) Explain university academic regulations and requirements. 

(5) Assist students in selecting a major. 

(6) Refer students to appropriate sources for financial aid 
assistance. 

(7) Help students explore graduate school studies. 

(8) Provide curr"ent information concerning campus resources. 

(9) Assist in student academic program planning. 

(10) Help students find ways to make their college experience 
more interesting. 

(11) Assist ~tudents in obtaining part-time work experiences 
which would complement career and educational goals. 

(12) Assist students with course registration procedures. 

(13) Sey've as a reference for student prospective employers. 

(14) Be a person with whom students can discuss personal concerns. 

(15) Provide students with information concerning extracurricular 
opportunities at the university. 

Both students and faculty members rank ordered these advising functions 

in close agreement. Interestingly enough, the provision of academic 

advice ranked second in faculty perceptions and third in student percep

tions. Nevertheless, the provision of academic advice and accurate in-

formation was both a student and a faculty priority in both the Burke 
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and Brady studies. This was further confirmed in a study by Wood and 

Wood (1979). Their findings indicated that assistance with course choice 

and scheduling was perceived to be the most important advisor function. 

The effective advisor was perceived as possessing three major qualities: 

(1) knowledge concerning program requirements, courses, schedules, uni

vers ity rul es, regul ati ons and record of advi see progress or status, 

{2) dependability and availability, and (3) willingness and ability to 

listen. 

In contrast to these contemporary findings, earlier studies re

ported that perceived advisor friendliness and interest were the most 

desirable features of an advising program (Hardcastle, 1973; Borgard, 

Hornbuckle and Mahoney, 1977; Tiede, 1977). Students were more likely 

to be concerned with developing an interpersonal relationship with 

their advisor and less concerned with the provision of academic advice 

(Borgard, Hornbuckle, and Mahoney, 1977). This shift in student percep

tion may be of some historical significance or simply a reflection of 

the student need in the particular institutions represented. 

Overall, student attitudes toward the advising process have been 

negative. Students feel that even though advisors emphasize short-range 

program planning and the provision of accurate information, they do so 

inadequately (Bostaph, 1977). Bostaph (1977), in an investigation of 

student attitudes toward three different advising systems at the 

University of Pittsburgh, concluded that the type of advising system had 

little effect upon student attitude toward the advising experience. All 

three systems were perceived negatively. Students felt that advisors 



40 

did not understand the purpose of the institution, facilitate student 

development, nor provide long-range program planning. 

Advising in Teacher Education 

The American Association of Colleges for Teacher Education pub

lished the following standards to guidelines for the advising of students 

in basic programs: 

Counseling and Advising for Students in Basic Programs. 

Students planning to be teachers need counseling and ad
vising services that supplement those regularly provided 
by the institution. Qualified counselors and advisors 
assist students in assessing their strengths and weaknesses 
and in planning their programs of study. Prospective 
teachers need to be informed about professional organi
zations and agencies, as well as current school problems. 
They also need to know about the wide variety of options 
available to them in teaching. Graduates may need the 
help of the institution in finding appropriate teaching 
positions. 

Standard: The institution has a well-defined plan for 
counseling and advising students in teacher education. 

1. What speci~l counseling and advising services are 
provided for students in teacher education? 

2. What information shows that counselors and advisors 
for teacher education students know the nature and 
scope of the teaching profession, the problems of 
the schools, and the institutional resources avail
able to students? 

3. What information shows that the institution maintains 
a comprehensive system of records for all prospective 
teachers which is readily and easily available to 
faculty members and placement officers for profes
sional purposes? 

.(Recommended Standards for Teacher Education, 1970, p. 10) 

These standards, in addition to many others, serve as guidelines by which 

teacher education programs are accredited by the National Council for the 
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Accreditation of Teacher Education. The importance of facilitating a 

student's professional development is clearly stated by this standard. 

Aside from accreditation standards, the only other mention of 

"advising" in teacher education is that which is related to entry into 

the profession. The 1977 report of the National Center for Educational 

Statistics was concerned that students persisted in entering a profes

sion for which the job market was saturated. Colleges of Education con

tinued to graduate many more students each year than could be accommo

dated in the job market. Lack of appropriate faculty advising in 

guiding students' career choices was cited as the reason for this con

tinued imbalance. 

The 1977 report established three important findings. First, 

students do not have an adequate information base upon which to decide 

their career and program commitments. Consequently, it was recommended 

that education students receive earlier and more market oriented career 

counseling. Secondly, students from private institutions were more than 

twice as likely to have received no form of career counseling than stu

dents from public institutions. In addition, less than twenty-five per

cent at either type of institution received any sort of advising con~ 

cerning career choice prior to having made a substantial commitment to 

their academic program. Third, faculty influence in guiding students' 

career decisions was rated highly as an important influence in affecting 

a student's decision to enter or not enter the profession. 

Although advising was considered a means to counsel students out 

of the profession, the fact that less than twenty-five percent of all 
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students received any career guidance is of considerable importance to 

the future of teacher education. Academic advising could be used as a 

proactive strategy in the selective recruitment of prospective teachers. 

The Research Interview 

The research interview is an important means of data collection 

in descriptive and naturalistic research designs. It provides a means 

of gathering data within a framework which allows the researcher to 

obtain any information which may be relevant to a general issue (Hein, 

1976; Engel, 1975; Patton, 1978). Questioning may be extended in depth 

when responses surface which are of particular interest to both the re

searcher and the research questions under consideration (Goodman, 1976). 

Isaac and Michael (1978) describe three formats for structuring 

the research interview. The first is the structured .interview which 

consists of an objective questionnaire. The purpose of this interview 

format is to obtain specific, brief, and factual information. The 

second format is the semi-structured interview which consists of a core 

of structured questions from which the interviewer may probe to explore 

a particular response in greater depth. The advantage of this format is 

that it allows the researcher an opportunity to probe for underlying 

factors or relationships relevant to the research questions under consid

eration. Lastly, the unstructured interview is a client-centered coun

seling technique which allows the respondent to have full freedom of 

expression without format or time constraints. The purpose of this inter

view is to obtain information of a highly personal nature. 
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Isaac and Michael (1978) also describe the advantages of 

the research interview as a means of data collection. The advan

tages are: (1) it may pennit a greater depth and a wider range 

of questioning, (2) the researcher may probe to obtain more complete 

data, (3) a rapport is established between researcher and respondent, 

and (4) both questions and responses may be clarified, repeated, or 

returned to throughou"t the course of the interview. 

Summary 

Much of the literature in academic advising consists of 

models and various modes of proposed service delivery. 

Most of the research in academic advising has thus far been 

limited to faculty and student perceptions of the effectiveness of 

various advising systems. More recently, however, researchers have 

investigated faculty and student priorities in the advising process. 

These priorities have been stated in terms of global categories of 

advising need. Research has not been conducted which investigates 

the specific advising needs of specific populations of students. 



CHAPTER 3 

DESIGN OF THE STUDY 

It was the primary purpose of this study to generate descriptive 

information concerning the academic advising needs of elementary education 

majors, according to the five functions of academic advising as outlined 

by Morris (1973). It was also the purpose of this study to generate des

criptive information concerning four secondary research questions. These 

questions were to identify (1) any academic advising needs which elemen

tary education students and faculty advisors perceived to be unique to 

elementary education majors, (2) those academic advising needs which ele

mentary education students and faculty advisors perceived as having been 

met, (3) those academic advising needs which elementary education students 

and faculty advisors perceived as not having been met, and (4) ways to im

prove the quality of academic advising for elementary education students. 

The Sample 

The subjects in this study included students and faculty members 

from the Department of Elementary Education at the University of Arizona. 

The students who participated in this study were degree-seeking elementary 

education majors of senior standing who had been admitted to the College 

of Education. Fifth-year certification, unclassified undergraduates, or 

graduate students were omitted for the purposes of this study. Elementary 

education majors of senior standing were chosen because of their experience 

with the advising process. As this study required retrospection on the 
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part of the student concerning past advising experiences, this population 

was in a position to reflect a breadth of experience. 

Students participating in this study were enrolled as full-time 

students in the College of Education at the University of Arizona, carrying 

a minimum of twelve units of coursework in the Fall semester of 1982. 

Twenty-five students of senior standi.ng were chosen through the use of 

a random number table from the Fall 1982 College of Education enrollment 

roster as provided by the Office of the Registrar. 

The faculty advisors who were asked to participate in this study 

included all available full-time faculty members in the Department of 

Elementary Education during the Fall· semester of 1982. This consisted 

of twelve faculty members. 

The Research Instrument 

A questionnaire was administered on an individual interview basis. 

Each person was asked orally a series of open-ended questions regarding 

the academic advising needs of elementary education majors. The ques

tionnaire consisted of a core of structured questions from which the inter

viewer could branch off to explore additional information as needed. Re

sponses were recorded by the researcher through detailed note taking and 

the use of a tape recorder. The interview results were then transcribed 

from the researcher's notes, using the tape recording for clarification 

and/or elaboration purposes. The interviews were conducted by the re

searcher. 

The research interview was composed of a series of questions which 

were concerned with the following: 



(1) The purpose of academic advising, 

(2) expectations from the advising process, 

(3) advisor responsibilities in the advising process. 

(4) advisee responsibilities in the advising process, 

(5) identification of the most important advising needs 
of elementary education majors, 

(6) identification of the unique advising needs of 
elementary education majors, 

(7) identification of those student advising needs 
which were being met and those which were not 
being met, and 

(8) suggestions for improving the quality of academic 
advising for elementary education majors. 
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Two forms of the questionnaire were administered, one for elementary edu

cation majors and one for faculty advisors. A sample of the interview 

questions may be found in Appendices A and B. 

Data Collection 

During the Fall semester of 1982, twenty-five elementary education 

students and twelve faculty advisors were interviewed. Interviews were 

conducted on an individual basis lasting approximately thirty to forty 

minutes. 

Data Analysis 

The responses to interview questions one through five comprised 

the findings of the primary research question. Interview responses were 

coded according to the five functions of academic advising as outlined 

by Morris (1978). These functions were (1) providing accurate informa

tion, (2) short-term course selection, (3) discerning the purpose of the 
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institution, (4) facilitating student development, and (5) long-range 

program planning. Interview responses which fell under the category of 

providing accurate information were coded "A". Interview responses 

whi ch fell under categori es two thro,ugh fi ve as 1 i sted above were 

coded "8" through II E" , respectively. All interview responses of identical 

coding were then compiled and transposed onto charts. There were five 

separate charts which contained the findings of the primary research 

question, one for each of the five functions of academic advising. 

Faculty responses were compiled separately from student responses. See 

Appendices C, D, and E'for sample data analyses and chart transpositions. 

Responses within each of the five categories were further analyzed 

for specific content. Responses of similar content were clustered to

gether to form subcategories. Subcategories were further ordered ac

cording to the number of students or faculty advisors responding within 

that subcategory. The research findings were presented in the order of 

those subcategories containing the largest number of students or faculty 

advisors responding, to those subcategories containing the smallest num

ber of students or faculty advisors responding. 

The research findings comprising the primary research question 

were presented according to the five functions of academic advising. 

Faculty responses were presented separately from student responses. 

The presentation of these findings did not in any way represent a 

quantification of the data as the purpose of this study was to qualita

tively describe the specific academic advising needs of elementary 

education majors according to the five functions of academic advising as 
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outlined by Morris (1973). 

The responses to interview questions six through eight comprised 

the findings of the secondary research questions. Responses to each 

question were compiled and reported according to the category they re

presented; Unique Advising Needs, Advising Needs Met, Advising Needs Not 

Met, and Suggestions for Improvement. Faculty and student responses were 

compiled and reported separately. As in the primary research question, 

responses of similar content were clustered to form subcategories. Suc

categories were ordered according to the number of students or faculty 

advisors responding within that subcategory. The research findings were 

presented in the order of those subcategories containing the largest 

number of students or faculty advisors responding, to those subcategories 

containing the smallest number of students or faculty advisors responding. 



CHAPTER 4 

PRESENTATION OF THE RESEARCH FINDINGS 

Data Analysis 

It was the primary purpose of this study to investigate the 

specific academi~ advising needs of elementary education majors as per~ 

ceived by elementary education students and elementary education faculty 

advisors. Twenty-five elementary education majors of senior standing 

who had been admitted to the College of Education and twelve elementary 

education faculty advisors were individually interviewed during the Fall 

semester of 1982. The interviews were recorded by the researcher through 

detailed note taking and tape recording. The interview results were tran

scribed from those notes taken by the researcher. Tape recordings were 

used to clarify and augment the researcher's notes. 

The primary research question was: 

According to the five functions of academic advising as outlined 

by Morris (1973), what were the specific academic advising needs of ele

mentary education majors as perceived by elementary education students 

and faculty? 

The five functions which Morris outlined were: (1) providing 

accurate information, (2) short-term course selection, (3) discerning 

the purpose of the institution, (4) facilitating student development, and 

(5) long-range program and career planning. 

The responses to interview questions one through five comprised 

the findings of the primary research question. The questions were: 
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(1) a. How often do you see your advisor (advisees) and 

for what purposes? 

b. How often should you see your advisor (should your 

advisees see you) and for what purposes? 

(2) What kind of help do you expect from your advisor? 

(Your advisees expect from you?) 

(3) What kind of responsibilities should you have in 

the advising process? 

(4) What kind of help should your advisor' (advisees) 

have in the advising process? 

(5) What do you consider to be your (student's) most 

important advising needs? 
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Faculty and students were asked the appropriate form of these questions. 

A sample of faculty and student interview questions may be found in 

Appendices A and B. 

Interview responses were initially coded according to the five 

functions of advising. If a response fell under the category of pro

viding accurate information, it was coded "A". Responses which fell 

under the categories of short-term course selection, discerning the 

purpose of the institution, facilitating student development, and long

range program and career planning were coded "8" through "E", respec

tively. Responses were then transposed onto five separate charts. Each 

chart contained all responses pertaining to a single advising function. 

In addition, faculty responses were compiled separately from student re

sponses. Sample data analyses and chart transpositions may be found in 
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Appendices C, D, and E. 

Responses within each of the five categories were further ana

lyzed for specific contect. Responses of similar content were clustered 

together to form a subcategory. For example, all faculty responses indi

cating a need to provide information about "program options" became a 

subcategory on the chart entitled "Providing Accurate Information". 

Subcategori es were further ordered according to the number of students 

or faculty advisors responding within each subcategory. The research" 

findings were presented in the order of those subcategories containing 

the largest number of students or faculty advisors responding, to those 

subcategories containing the smallest number of students or faculty 

advisors responding. 

The Findings of the Primary Research Question 

The findings of the primary research questions are presented 

in the first part of this chapter according to the five functions of 

academic advising as outlined by Morris (1973). The order of presen

tation is: (1) a brief description of each function of academic ad

vising, (2) a table of advising needs identified by faculty advisors, 

(3) a discussion of faculty interview responses, (4) a table of ad

vising needs identified by students, (5) a discussion of student inter

view responses, and (6) a comparative summary table of advising needs 

identified by both students and faculty advisors. 
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Providing Accurate Information 

According to Morris (1973) this function consists of familiarizing 

the student with program requirements, course content, registration pro-

cedures, academic policies, general information, and campus resources. 

Advising Needs Identified by Faculty Advisors 

Table 1 indicates those advising needs identified by faculty ad

visors in the category of providing accurate information. This table also 

indicates the number of faculty advisors who identified these needs as well 

as a percentage of the total number. of faculty advisors that these number 

represent. 

Interview Responses: Faculty Advisors 

Faculty advisors reported that providing accurate information was 

their most important advising function. liMy most important function as an 

advisor is to provide my students with accurate and timely information." 

•.. "They (the students) expect professional, factual advisement. They 

want to be able to go to the world with whatever I say as gospel. They 

want not to be led astray. They want to be led down the straight and 

narrow. II Advisors were called upon to provide information which ranged 

from general program features to specific degree requirements and career 

opportunities. " ••. general progranmatic information, that's something I 

deal with a lot .•• people have found out there are jobs." ••• "1 get a lot 

of questions about the difference between early childhood and home econ-· 

omics." •.• "Students ask for information about various phases of the pro-
1 

gram such as block programs and student teaching." 

1. Elementary education methods courses containing a field-based 
component. 
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Table 1: Providing Accurate Information: 

Number of 
Faculty 
Advisors 
ResDondinq 

12 

12 

12 

10 

10 

9 

9 

8 

8 

7 

5 

Advising Needs Identified by Faculty Advisors 
percentage 

of 
Faculty 
Advisors 

100% 

100% 

100% 

83% 

83% 

75% 

75% 

67% 

67% 

58% 

42% 

Specific Advising Needs 

Provision of accurate and timely information 

General program information 

Curriculum and degree requirements 

Career opportunities 

Program options within elementary education 

Registration procedures 

Unofficial transcript evaluations for 
transfer students 

Course sequencing 

Guidance in choosing electives 

Enrichment opportunities 

Certification requirements 
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Faculty advisors reported that freshmen and new students needed 

immediate information about registration and course requirements. Addi

tionally, transfer students needed an unofficial evaluation of their 

previous coursework so that an accurate point of departure could be 

established. IIStudents ought to expect advice concerning registration 

procedures, especially when theylre here for the first time. 1I ••. 

IITransfer students need for you to give them an unofficial evaluation 

of their transcripts and help them to know where they stand. Once that 

is established, they (the students) need to clearly understand the 

sequencing of coursework so they can take advantage of the options 

open to them.1I Although students needed to know what courses to take 

and in what order, they also needed guidance in making decisions con

cerning electives and program options. 

The elementary education program allowed for approximately 

twenty-five to thirty units of elective coursework in fulfillment of 

the total number of units required for the Bachelor of Arts in Educa

tion degree. Faculty advisors expressed the need for helping students 

to develop a better understanding of why electives were included in 

the program and what they were to be used for. IIAt the freshman and 

sophomore levels an effort should be made to understand electives ..• 

Students need to widen their horizons and get away from taking only re

quired elelemtary courses. 1I •.. IIElective coursework can help to provide 

students with a well-rounded university experience." ••• lIlt ls important 

that you take time to help them see what a university experience can be 

so that they can get a good education that is broadening to them 

personally. II At the junior and senior levels, advisors reported that 
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students were interested in elective coursework that would provide them 

with the best preparation possible to enter a competitive job market. 

"They want to know about electives that will m~ke them a better quality 

teacher. They want enhancing kinds of courses that will make them 

marketable. II 
1 

Explaining program options such as field-based opportunities, 
2 

block programs, and student teaching options were also perceived by 

faculty as important information to be communicated to students. 

" ... certainly understanding all of the field-based opportunities ... 

preparation for the block programs, knowing the options for student 

teaching ahead of time so they can plan for it." ... "They need to 

know the options for student teaching--a11 day, half day, etc., the 

requirements for student teaching, where, how 10ng." ... "They need 

to know about block programs, about whether to choose early childhood, 

self-contained, alternative, etc. They need that information for 

their own career decisions." ... "More needs to be communicated in 

terms of student teaching options. The block kids are mothered tenderly 

but the kids that don't have the block never really find out about all 

of their options. II 

1. Opportunities to integrate professional preparation course
work with practical experience in the field, mostly in elementary schools. 

2. A variety of student teaching options are available. These 
range from an eight-week full-time experience to a fourteen-week half
time experience. 
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Faculty advisors reported that they were also called upon to pro-

vide accurate infonnation concerning certification. "I often ans .... /er 

questions that relate specifically to certification, especially the 
1 

Arizona Teacher Proficiency Exam." ... Students want to know how to 

apply for certification, how long their certificate will be good for 

and where else other than Arizona their certificate might be va1id." 

Advisors reported that they needed to be well-informed themselves about 

licensure policies and procedures as they were being called upon to 

answer informational requests which extended well beyond the scope of 

graduation and curriculum requirements. 

Although advisors recognized that students expected accurate in

formation, several obstacles hindered what appeared to be a matter of 

straightforward communication. First, advisors reported that they were 

most concerned about the population of students who failed to receive 

formal advising until the senior degree check. "Many students never see 

their advisor until senior check. It1s usually those students who have 

to delay their graduation because theylve never gotten any advising." 

If students did not seek advising, they could not be advised. 

Faculty advisors communicated that it was the student1s respon

sibility to seek advising. More importantly, they felt that students 

should do some problem solvi.ng on their own before coming to their 

advisor. "Advisees should know when to ask questions and how to ask a 

good question." It was further encumbent upon the student to come to 

1. Required of all candidates seeking certification in Arizona. 
This exam consists of a basic skills and a professional education 
component. 



the advising session prepared. "Sometimes they (the students) don't 

really need advising but to become familiar with guidelines, programs 
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of study, catalogs, application forms, etc." ... "They should research 

answers to some questions other than through their advisor. There are 

some things like financial aid--they should go there--they have the best 

inforroation, not us. Sometimes the ~egistrar has the best information. 

It depends on the question." ... "They have the responsibility of going 

as far as they can in official circles and to read the catalog. II " 

Even under optimum circumstances, such areas as the acceptance 

of transfer credit and the substitution of alternative coursework for 

published degree requirements remained'problematic for a number of fac

ulty advisors. Information provided to them as faculty advisors, and by 

them to students, was not always consistent. "We need to establish some 

uniform way of finding out about changes so we can all get consistent 

information .•• the information is just not disseminated sometimes." 

Other faculty members suggested an inservice approach for the training 

of faculty. advisors. "We might have some inservice or cross training of 

advisors collegewide. We need to be all dancing the same tune the same 

way." Still other faculty reported that they would like to have an 

official list of acceptable course substitutions for degree requirements. 

"Ild like to know what our science requirement is ... what courses can be 

SUbstituted. II 

Computerization of student records was viewed by advisors as a 

planning strategy that would enable both students and their advisor to 

have access to ongoing, accurate information concerning degree require

ments and the acceptance of trans fer credit. "We need to computeri ze the 
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process so that we can have a student's whole history available to us at 

advising time. It would be official and accurate and give us a better 

starting point than we have in most cases." 

Computerization of student records might help to provide more 

consistency in evaluating a student's academic progress toward degree 

requirements; however, even in light of this positive factor, faculty 

still expressed concern regarding the communication of university and 

college policies which wert: fundamental to the advising process. "I 

don't feel comfortable counseling undergraduates for two major reasons. 

One, that it's extremely hard to pin down what the inflexible policies 

are. I've had too many experiences where I've thought they were policies 

and then the students have gotten them waived. It's hard to give accurate 

information. The problem is ... and this applies to the university in gene

ral, we have a lot of rules but they all seem to be variable given the 

right time and circumstances." 

AdVising Needs Identified by Students 

Table 2 indicates those advising needs identified by students in 

the category of providing accurate information. This table also indi

cates the number of students who identified these needs as well as a 

percentage of the total number of students these number represent. 

Interview Responses: Students 

The provision of accurate information was an important advising 

priority for students. Students reported that they expected information 

about program options, student teaching options, and what specific 
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Table 2. Providing Accurate Information: 

Number of 
Students 
Responding 

25 

25 

23 

22 

20 

18 

18 

17 

16 

12 

10 

Advising Needs Identified by Students 

Percentage 
of 

Students 

100% 

100% 

92% 

88% 

80% 

72% 

72% 

68% 

64% 

48% 

40% 

Specific Advising Needs 

Information concerning program options 

Curriculum and degree requirements 

Verification of information 

The advisor as an information resource and 
referral agent 

Registration and administrative procedures 

College of Education admissions requiremeQts 

Unofficial transcript evaluations for transfer 
students 

Course sequencing 

Guidance in choosing electives 

Personal communication from advisors 

Certification requirements 
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curriculum requirements accompanied each of these options. /II want to 

know all of my opti ons and what coursework is requ; red by each of them. /I 

Students also reported that they wanted their advisor to verify their 

choice of classes. /I .... to make sure that I'm taking the right classes, 

that I have all the right information that I need and that it's correct ... 

it's important because in order to graduate and get your degree as 

quickly and as ef~iciently as possible, you have to be well informed; 

getting correct information has got to be the most important priority.1I 

•.. /11 expect him/her to know exactly what I need to take to reach my 

goal and exactly what to do for specifics. I need to know all my re

quirements and what will apply toward my degree./I 

Students recognized that faculty advisors were not able to answer 

all of their questions. Students felt they would like to call upon their 

advi sor as an informati on resource and referral 'agent, whereupon the ad

visor could identify other appropriate sources for the desired information. 

/lThe advisor should know all of the requirements for your department and 

be able to answer your questions. If they can't they should be able to 

direct you to someone who can answer them. Sometimes they can tell you 

to go and talk to another professor./I •.. /lYour advisor should be knowl

edgeable. Your adviso)' should be able to say 'yes' or 'no' or at least 

fi nd the knowl edge and say, I you can ask thi s person about it.' They 

should be willing to pick up the phone and find out answers to questions. 

Lots of times they can get answers easier and more straightforwardly 

than students." 

Students reported that they expected guidance with registration 

and other administrative procedures. "I expect help with administrative 
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things like admission to the college and senior check" ..• "to know how to 

process drop/adds and registration type things".":I needed a lot of help 

when I first came here with registration--where to go and how to do 

things" .•• Advisors should help students with things like when and how to 

apply to the College of Education .•• what the requirements for admission 

are. II 

Students transferring from another institution or simply from an

other program within the university all expressed the need for an accu

rate assessment of what courses would transfer to the elementary education 

program, which courses might be appropriate to substitute for degree re

quirements, and how long a time it would take them to complete the pro

gram. "When I switched into education I needed to know what substitutions 

could be made in coursework. I also needed to know if things would count 

as electives. II ••• "for transfer students they should let you know all 

about acceptable sUbstitutions. There should be more guidance with that." 

Students stated that advisors should make a special effort to 

communicate the sequence in which courses need to be taken. "He should be 

aware and communicate how courses are to be sequenced. Not taking courses 

in the right sequence can be a lot of hassle." ... "1 think knowing what 

courses to take and in what order, especia'ily the order, is important." 

Students also reported a need for more communication concerning 

electives and the role that elective coursework should assume in a 

student's academic program. "I'm not sure what courses to take for 

electives. I'd like someone to help me design a plan that would make good 

use of my electives so that I would be more marketable." Students viewed 
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the development of additional competencies as desirable and expressed 

the need for guidance in the structuring of those experiences. 

Students recognized that it was their responsibility to come pre

pared to the advising session with questions, transcripts, or documents 

that would facilitate the provision of accurate information. They also 

felt that they should bring their findings to their advisor for verifi

cation and/or elaboration. "I think you should do your best to do as 

much background work as possible, like working through the schedule of 

classes and catalog. You should have questions prepared before you go 

to your advisor." ... "You should do all you can on your own and then 

talk to your advisor to find out whether youlre interpreting requirements 

or the catalog the way youlre supposed to." ... "1 should be clear about 

what direction I want to go because if 11m vague then that's going to 

hinder your advising." 

Students also reported a need for information beyond the scope 

of graduation and curriculum requirements. They would like to know about 

certification and certification policies. Students would alsp like in

formation about certification reciprocity among states. "We need to 

know about certification and what you have to do to get certified." 

... "We need to know about getting certified in other states." .•. " ... when 

do you need to take the certification test and how to find out about it." 

Students expressed the need to become acquainted with both the substantive 

and procedural issues which surround licensure. 
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Summary: Providing Accurate Information 

Table 3 is a comparative summary of those advising needs which 

were identified by students and faculty advisors in the category of pro

viding accurate information. 

Advising needs identified by students and faculty advisors were 

nearly identical in this category. Students identified four additional 

needs not addressed by faculty advisors. They were: (l) advisor veri

fication of information as interpreted by the student, (2) Co'llege of 

Education admission requirements, {3} the need for an advisor to act as 

an information resource and referral agent, and (4) the desire for 

personal communication from advisors. 

Short-Term Course Selection 

According to Morris (1973), this function includes helping stu

dents to select courses on a short-term or immediate semester basis. 

Advising Needs Identified by Faculty Advisors 

Table 4 indicates those advising needs identified by faculty 

advisors in the category of short-term course selection. This table 

also indicates the number of faculty advisors who identified these 

needs as well as a percentage of the total number of faculty advisors 

that these number represent. 
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Table 3. Providing Accurate Information: Comparative Summary of Advis
ing Needs Identified by Faculty Advisors and Students 

% of 
Fac
ulty 
100%· 

100% 

100% 

Specific Advising Needs 
Identified by Faculty 
Advi sors 
Provision of accurate and 
timely information 

General program 
information 

Curriculum and degree 
requirements 

83% Career opportunities 

83% Program options within 
elementary educgtion 

75% 

75% 

67% 

67% 

Registration procedures 

Unofficial transcript 
evaluations for transfer 
students 

Course sequencing 

Guidance in choosing 
electives 

58% Enrichment opportunities 

% of 
Stu
dents 

100% 

100% 

Specific Advising Needs 
Identified by Students 

Information concerning 
program options 

Curriculum and degree 
requirements 

80% Registration and adminis
trative procedures 

72% Unofficial transcript 
evaluations for transfer 
students 

68% Course sequencing 

64% Guidance in choosing 
electives 

42% Certification requirements 40% Certification requirements 

92% Verification of information 

88% Advisor as an information 
resource and referral agent 

72% College of Education admissions 
requirement 

48% Personal communication from 
advisors 



Table 4. 

Number of 
Facylty 
Advlsors 
Responding 

9 

7 

Short-Term Course Selection: 
Advising Needs Identified by Faculty Advisors 

Per8fntage 
Faculty 
Advisors 

75% 

58% 

Specific Advising Needs 

Schedule planning 

Advisor verification of student schedules 

Interview Responses: Faculty Advisors. 
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Faculty advisors reported that much of their advising time was 

spent assisting students with short-term course selection. Advisors did 

not consider this an advising priority and felt that their time should not 

be consumed with such activities. IIToo many students expect you (the 

advisor) to physically work out their schedules for them. Students \'/ill 

come and say, II intend to take twelve hours and can only go in the morn

ing and I canlt figure it out. III Advisors reported that students were 

overly concerned with short-range planning at the expense of long-range 

goals and objectives. IIThey only want short-range planning. They want 

to know whatls required now and not beyond that. Theylre not sure how 

immediate schedule planning fits into the overall picture. 1I Faculty 

advisors' further reported that some students were preoccupied with short

term course selection and planning. Some students needed constant re

assurance that they were indeed enrolled properly in the appropriate 
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courses. 1I ••. day to day questions about what courses to take. We've al

ready talked about it before but they continue to come. They think things 

are going to change ..• they need constant reassurance. 1I 

Advising Needs Identified by Students 

Table 5 indicates those advising needs identified by students in 

the category of short-term course selection. This table also indicates 

the number of .students who identified these needs as well as a percentage 

of the total number of students that these number represent. 

Interview Responses: Students 

Students reported that they expected certain specific information 

concerning short-term course selection. First~ they would like to know 

which professors would be teaching particular courses. They wanted their 

advisor to give them an overview of course content and requirements when

ever possible. lIyou should see your advisor concerning whose classes to 

take or what ones would be the best.1I ... 111 expect advising of what 

teachers I should take classes from.1I .•. II ••• to know about the courses, a 

real good idea of the content of the course, to know what to expect, to 

balance out the workload. II ... 111 expect advising as far as what classes to 

take and who to take them from.1I .•• IIYour advisor should give you informa

tion and insight concerning what's required in the course. If it's an 

elective, you could help the student decide if it would be worthwhile. 

You might give the student a feel for the level of difficulty and some 

general expectations of what will be expected of the students in the 

course. II 
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Table 5. Short-Term Course Selection: 
Advising Needs Identified by Students 

~umber of Percentage 
IStudents of Specific Advising Needs 
~esponding Students 

20 80% Information concerning which professors were 
teaching particular courses 

19 76% Course content and requirements 

17 68% Establishing a balanced course load 

16 64~b Information concerning new courses 

16 64% Recommendations of specific courses 

14 56% Advisor verification of student schedules 

Students also related that they wanted their advisor to evaluate 

what courses they had chosen. They wanted to be kept informed of any new 

classes which might be offered for the first time during any given semester. 

III expect them to give all the options in terms of classes to take and areas 

to go into, new ideas like with that speech course you suggested; that was 

the best thing I ever took.1I Students also wanted reassurance that they 

had made the appropriate selection of courses for the specific semester in 

question. IIYour advisor should verify your schedule and make sure it1s 

really what you need to take. It1s easy to get aTl those requirements 

confused. II 

Summary: Short-Term Course Selection 

Table 6 is a comparative summary of those advising needs which were 

identified by students and faculty advisors in the category of short-term 

course selection. 
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Table 6. Short-Term Course Selection: Comparative Summary of Advis
ing Needs Identified by Faculty Advisors an~ Students 

% of 
Fac
ulty 

Advising Needs Identified 
by Faculty Advisors 

75% Schedule planning 

58% Advisor verification of 
student schedules 

% of 
Stu- Advising Needs Identified 
dents by Students 

56% Advi sor veri fi cati on of 
stUdent schedules 

80% Information concerning which 
professors were teaching par
ticular courses 

76% Course content and requirements 

68% Establishing a balanced course 
load 

64% Information concerning new' 
courses 

64% Recommendations of specific 
courses 

Few advising needs were identified by faculty advisors in this 

category. Faculty advisors reported that students were overly preoccupied 

with schedule planning. In conjunction with schedule planning, students 

reported the following advising needs: (1) information concerning which 

professors were teaching particular courses, (2) course content and re

quirements, (3) establishing a balanced load, (4) information concerning 



new courses, and (5) recommendations of specific courses. 

Discerning the Purpose of the Institution 

According to Morris (1973), this function includes aiding the 

student in adjusting to college life, helping the student to become 

oriented to the university" interpreting the goals of the university 

and the purpose of higher education. 

Advising Needs Identified by Faculty Advisors 
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Table 7 indicates those advising needs identified by faculty 

advisors in the category of discerning the purpose of the institution. 

This table also indicates the number of ,faculty advisors who identified 

these needs as well as a percentage of the total number of faculty 

advisors that these number represent. 

Interview Responses: Faculty Advisors 

Faculty advisors perceived themselves as a link between the 

students and the institution, someone who reconciles student needs 

with institutional goals. "There is a constant need to coordinate 

institutional requirements with personal needs. II ••• "They need to 

feel associated with someone in the college. 1I Faculty advisors also 

reported that one of their functions as advisor was to act as a guide 

to students, to help them through the system. IIWhatever ones (advisees) 

I~ve had I've put a lot of time into. I've acted as a guide through 

the system. When problems arise I teach them how to do things, how 

to work it through. II 

Some faculty advisors felt that this role as IIguide ll through the 

system was especially important for those students who might have been 



~umber of 
Faculty 
~dvisors 
Responding 

Table 7. Discerning the Purpose of the Institution: 
Advising Needs Identified by Faculty Advisors 

ipercentage 
of 

. Faculty 
Advisors 

Specific Advising Needs 
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7 58% Familiarizing the student with institutional 
goals 

5 42% 

4 33% 

Helping the student to coordinate personal 
needs with institutional goals 

Guiding the student through university 
policies and administrative procedures 

the first generation in their families to have had the opportunity to attend 

college. IISome are good at understanding the bureaucratic nature of the 

university. Students whose parents have gone to college have a better 

understanding of the university structure. The others you have to guide 

them through more carefully. Some just don't know.1I 

Advising Needs Identified by Students 

Table 8 indicates those advising needs identified by students in 

the category of discerning the purpose of the institution. This table 

also indicated the number of students who identified these needs as well 

as a percentage of the total number of students that these number represent. 

Interview Responses: Students 

Students reported that they depended upon their advisor to guide 

them through the university, to explain to them how the university oper

ates in terms of administrative structures and procedures. Students 

wanted their advisors to orient them, whenever possible, about various 



Number of 
Students 
Responding 

15 

12 

12 

10 

7 

4 
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Table 8. Discerning the Purpose of the Institution: 
Advising needs Identified by Students 

Percentage 
of 

Students 

60% 

48% 

48% 

40% 

28% 

16% 

Specific Advising Needs 

Guiding the student through the institution 

Orienting the student to campus organizations 

Guiding the student through university policies 
and administrative procedures 

Familiarizing the student with institutional 
goals 

Helping the student to coordinate personal 
needs with institutional goals 

Contact with advisors prior to attending the 
uni versity 
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campus organizations and events. "Ild like my advisor to provide me with 

knowledge of the university and what itls all about, like knowing how to 

deal with different people in different situations. 1I 
••• lito let me know 

about campus events and organizations ••. 11 
••• lIto help me understand and 

guide me through the administrative procedures of the university." 

Students viewed their advisor as a IIguide ll
, helping them through 

the university and serving as a link between the student and the institu

tion. IIAdvisors are a link between this institution and its goals and 

the goal direction and the needs of the student. 1I Also, students felt that 

the college advisor might serve as a key figure in the transition between 

high school and college. "When I was a senior in high school, I met 

my advisor before I came here. It was nice because I had a friend when 

I got here. More of that should be done. Perhaps advisors could visit 

some high schools or students should visit the university while theylre 

still in hi gh school. II 

Summary: Discerning the Purpose of the Institution 

Table 9 is a comparative summary of those advising needs which 

were identified by students and faculty advisors in the category of 

discerning the purpose of the institution. 

Students and faculty agreed upon three advising needs in this cat

egory. Students expressed three addi ti ona 1 needs. They were: (1) gui di ng 

the student through the institution, (2) orienting the student to campus 

organizations, and (3) contact with advisors prior to attending the 

uni vers ity. 



Table 9. Discerning the Purpose of the Institution: Comparative 
Summary 'of Advising Needs Identified by Faculty Advisors 
and Students 

% of 
Fac
ultv 

% of 
Advising Needs Identified Stu- Advising Needs Identified 
by Faculty Advisors dents by Students 

58% Familiarizing the student 40%. 
with institutional goals 

Familiarizing the student 
with institutional goals 

42% Helping the student to co- 28% 
ordinate personal needs 

Helping the student to co
ordinate personal needs 
with institutional goals with institutional goals 

33% Guiding the student througt 48% 
university policies and ad 
~inistrative procedures 

Guiding the student through 
university policies and ad
ministrative procedures 

60% Guiding the student through 
the institution 

48% Orienting the student to 
campus organizations 

16% Contact with advisors prior 
to attending the university 

Facilitating Student Development 
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Accord'ing to Morris (1973), this category includes helping students 

to clarify their own values and goals, become aware of their own expecta

tions, realize their own potential, and assume responsibility in the edu

cative process. 
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Advising Needs Identified by Faculty Advisors 

Table 10 indicates those advisi,ng needs identified by faculty 

advi sors in the category of facil itating student development. Thi stab 1 e 

also indicates the number of faculty advisors who identified these needs 

as well as a percentage of the total number of faculty advisors these 

number reoresent. 

Number of 
Faculty 
Advisors 
ResDondina 

10 

9 

8 

8 

7 

6 

4 

Table 10. Facilitating Student Development: Advising 
Needs Identified by Faculty Advisors 

Percentage 
of Specific Advising Needs 

Faculty 
Advi sors 

83% Helping students to become independent 

75% Helping students to become self-directed 

67% Support for academic problems 

67% Personal support for students 

58% Encouragement for students 

50% Personalized approach to academic advising 

33% Integrating personal needs with professional 
goals 
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Interview Responses: Faculty Advisors 

Faculty advisors reported that an important goal of the advising 

process was to help students become as self-sufficient and as independent 

as possible. Advisors were in a position of providing direction and guid

ance but students needed to learn to take responsibility for themselves 

and the quality of their university experience. "Students need to develop 

independence. They should have their own agenda so we could move on with 

it rather than spend time trying to decide what those needs are," ... "W-e 

need to help our students to take responsibility for their own university 

experience. They've got to be responsible for their own program ..• their 

graduati on depends upon them.se 1 ves, not thef r advi sor. II 

Faculty advisors further reported that they had a responsibility 

to provide guidance in "self-development" and "growth management". They 

felt that they should help the student in becoming self-directed. "Another 

responsibility is to teach students self-development and growth management. 

They're very unsure of how to do things. Helping the student to become 

self-directed is important. Students should be aware of options in plan

ning their program ... help the students to do what they want to do," 

'~ncouragement--that's number one, .. that entails a lot, like sticking it 

through classes. Students will run into difficulty and then chuck it off. 

It's not easy but they can do it." 

Faculty advisors communicated that it was their responsibility to 

provide support for any academic problems that a student might have. Some 

advisors notified students and asked them to come in and talk about their 
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academic problems. "If students encounter academic problems, lid like 

to know about it to see if there IS anythi.ng I can do to help ..• any 

problems with schoolwork or any problems in general--if therels something 

I might have overlooked that I could suggest they might do." •. ,"There 

are isolated cases of students who will come in and say that theylre 

having problems with classes or that theylre gOing to drop out of school. 

They need some special advising." .•. "If I get a notice that students 

are failing, then I write them a letter and ask them to ~ome in. We 

used to get mid-semester failure cards and lid tell them lid be avail

able if they needed assistance." .. :"People come to talk about grades or 

dropping out of school." 

Faculty advi sors reported that they were al so call ed upon to 

provide personal support and encouragement to students. Students were 

often uncertain as to how to integrate their personal needs with their 

professional goals. "I feel that part of our role is to provide a caring, 

listening ear to students who are away from home. II ••• "We need to provide 

the support that they need in terms of the problems that they have." .. , 

"Il ve done a lot of counseling stUdents about their academic program and 

how to adapt the program to their personal life or preferences." ••• 

"Occasionally you get students who get disillusioned. They go out, and 

the situation the way it is, they start questioning themselves. They 

need support for when they feel that way. Students go through a self

evaluation which is good but they also need some help." .•• "to help 

students clarify goals and what it all entails. I guess maybe some 

values clarification." 
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Some advisors communicated that a more personalized approac~ to 

academic advising was needed. The advising program as structured did 

not allow students to identify with one person as their advisor. II At 

the department level lid like to see a more personal advising program 

whereby the student would see one person for all major decisions." 

... "We could benefit from having students in an ongoing kind of coun

seling where once they got into education they would meet with coun

selors and find out about teaching and more about themselves. It could 

serve as a support group kind of thing for future teachers. II 

Advising Needs Identified by Students 

Table 11 indicates those advising needs identified by students 

in the category of facilitating student development. This table also 

indicates the number of students who identified these needs as well as 

a percentage of the total number of students that these number represent. 

Interview Responses: Students 

Students conveyed that they needed guidance in the development of 

self-s\Jfficiency. "You come to see her (the advisor) so that she can 

help you help yourself. II Students also recognized the fact that they 

were ultimately responsible for their own behavior and that final de

cision making did lie in their own hands. "First you need to recognize 

the fact that you are responsible for yourself. You may seek advice but 

youlve got to make the final decisions for yourself. II In addition, 

students realized the importance of being receptive to the guidance of 



Number of 
Students 
Responding 

19 

18 

16 

16 

15 

15 

12 

12 

11 

11 

10 

Table 11. Facilitating Student Development: 
Advising Needs Identified by Students 

Percentage 
of Specific Advising Needs 

Students 

76% Helping students to become self-directed 

72% Integrating personal needs with professional 
goals 

64% Personalized approach to academic advising 

64% Personal support for students 

60% Showing concern for students 

60% Encouraging students to participate in 
campus activities 

48% Peer advising 

48% Support for academic problems 

44% Helping students to balance an appropriate 
schedule 

44% Developing study skills 
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40% Determining student potential and expectations 
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an advisor. III should be the one to seek help and inform them what I'm 

looki,ng for. I should come with questions. I should have a sincere 

attitude and openness to accept advice. I should be able to accept good 

constructive suggestions. 1I Students also stated that it was their respon

sibility to communicate both their personal and professional goals and 

objectives so that the advisor could be of guidance in providing a bal

ance between the two. IIIt's important to let them acquire your train of 

thought, how you want to carry out your life, what you want to do. If 

you don't let them know what you're all about, then they can't begin to 

guide you. II 

Although students underst~od that they Wel"e ul timately respons; ble 

for themselves, some students expressed a need for more personalized 

attention from their advisor. They wanted their advisor to probe for 

information about them by asking leading questions which would entice 

them,into communicating more completely their interests and concerns. 

"I think advisors might be a little more considerate of students' problems 

and question them more. Students don't know what to ask. Advisors should 

find out what students' problems are, what their past has been and to lis-

- ten to gripes. Students need someone to listen. 1I 
••• IIAdvisors should work 

with you, pulling ideas from you to make your coursework worthwhile. 1I 
••• 

"In general, just be concerned about the student." •.• IIThe advisor should 

ask pertinent questions and be familiar enough with you to be able to un

derstand the student's goals or you (the advisor) won't know where they 

(the students) want to go." ... IIThe advisor should probe through to get 

the best information out of you to allow for better decision making. II 
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.•• IIThe advisor should try to get as much information as possible so that 

the best advice can be given. 1I 

Students added that they would like an advisor to guide them in 

discerning what activities and opportunities they might take advantage 

of during their university experience. IIBesides the basics of what to 

take, your advisor could help you decide what to get involved in during 

your college career.1I .• ~'Ild appreciate any news of things going on on 

campus that would be good for me to get involved with, things that would 

be good for my own personal growth. II 

Students identified the use of peer advisors as particularly help

ful in aiding them sort out life goals, career goals, and personal pre

ferences. IIWhen r was in New Start, they were very understanding. They 

assigned mea peer advisor and we got on beautifully. I did this the first 

semester. It was very positive. We talked about sel f-expectation,s and 

that sort of ,stuff. II It was especially helpful for some to be able to 

identify with a person who was still intimately involved with the college 

experience. Although faculty advisors could provide objectivity and dis

tance, peer advisors could provide a personal view of the experience. 

Students conveyed a need for their advisor to provide them with 

support for any academic problems they might encounter. Students wanted 

suggestions concerning how to build a balanced schedule in terms of time 

demands and their interests in non-academic pursuits. IIAdvisors should 

help students recognize which course loads would be best if you have to 

work a lot of hours. There are some course loads which are very heavy.1I 

Students also desired advice concerning study skills. 1I .•. how to study 

for courses and advice about what you should do if you1re having problems. II 
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Students indicated that they sought help from their advisor when 

they were having probl ems with cl asses and professors. II I had a probl em 

with a teacher. I had a teacher who gave me a grade on a test that I 

shouldn't have gotten. I sat down with the teacher but she wouldn't 

help. I went over the test with my advisor. She helped me to resolve 

the problem personally but nothing was able to be done about the grade. II 

... "1 would like academic help first of all as far as grades and classes 

are concerned ... situational help in terms of what to do if you have to 

drop a class or a teacher you don't get along with. . .. problems related 

to coursework like, 'I have a problem with a teacher, what do I do?'" 

... "I'd love for my advisor to be sympathetic with course problems ... to 

answer overall questions." 

Students in turn wanted their advisor to provide them with feed

back and opinions concerning their own 'potential and expectations. "I 

want to know how she feels about what I'm doing ... I'd like my advisor to 

keep questioning my own goalS." 

Summary: Facilitating Student Development 

Table 12 is a comparative summary of those advising needs which 

were identified by students and faculty advisors in the category of 

facilitating student development. 

Students and faculty advisors reported similar needs in this cate

gory. Students identified five areas of advising need beyond those 

established by faculty advisors. These were: (1) the need for peer 

advising, (2) helping the student to determine his/her own expectations 

and potential, (3) developing study skills, (4) helping the student to 
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Table 12. Facilitating Student Development: Comparative Summary of 
Advising Needs Identified by Faculty Advisors and Students 

% of 
Fac- Advising Needs Identified 
u1ty by Faculty Advisors 

83% Helping students to become 
independent 

75% Helping students to become 
self-directed 

67% Support for academic 
problems 

67% Personal support for 
students 

58% Encouragement for students 

50% Personalized approach to 
academic advising 

33% Integrating personal needs 
with professional goals 

% of 
Stu- Ad vi sing Needs Identified 
dents by Students 

76% Helping students to become 
sel f-di rected 

48% Support for academic 
problems 

64% Personal support for 
students 

60% Showing concern for students 

64% Personalized approach to 
academic advising 

72% Integrating personal needs 
with professional goals 

60% Encouraging students to parti-
cipate in campus activities 

48% Peer advising 

44% Helping students to balance 
an appropriate schedule 

44% Develop;'ng study ski 11 s 

40% Determining student potential 
and expectations 
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balance an appropriate schedule, and :(5) encouraging students to partici~ 

pate in campus activities. 

Long-Range Program Planning 

This function includes assisting the student in the development 

of a realistic long-range program of study consistent with vocational 

objectives, academic strengths, and personal interests. 

Advising Needs Identified by Faculty Advisors 

Table 13 indicates those advising needs identified by faculty 

advisors in the category of long-range program planning. This table 

also indicates the number of faculty advisors who identified these needs 

as well as a percentage of the total number of faculty advisors that 

these number represent. 

Interview Responses: Faculty Advisors 

Faculty advisors viewed long-range program planning as an impor

tant priority in the advising process. They stated that students needed 

to consider the totality of their program in order to take advantage of 

various program options within the elementary curriculum. liThe one thing 

that I make sure of with a beginning student is that they always know 

about the block, so that they can plan their programs with the blocks in 

mind. They don't seem to know how that fits very well. II Advisors reported 

that it was important to design a student's entire upper division program 

upon initial consult.ation with that student. "When I first see an advisee 

and certainly no later than the first semester of their junior year, we 

should set out the entire program for the next two years, for electives 



Number of 
Faculty 
Advisors 
Responding 

11 

11 

10 

9 

9 

8 

8 

7 

6 

6 

6 

5 

5 

5 

5 

4 

Table 13. Long-Range Program Planning: 
Advising Needs Identified by Faculty Advisors 

Percentage 
of Specific Advising Needs 

Faculty 
Advisors 

92% Planning for block programs and student 
teaching options 

92% 

83% 

75% 

75% 

67% 

Upper division sequencing &f courses 

Planning elective coursework 

Helping students to understand the need 
for long-range programming 

Building rapport with students 

Determining the suitability of teaching 
as a career objective for the student 

84 

67% Determining a student's personal compatibility 
with teaching as a career choice 

58% 

50% 

50% 

50% 

42% 

42% 

42% 

33% 

Field-based opportunities 

Guidance with specialization, grade levels, 
and geographic preference 

Student teaching decisions 

Facilitating professional development 

Developing interpersonal skills 

Communi cation of cl assro'om methods and 
resources 

Graduate programs 

Counseling out students who show no promise 
of success 

Alternatives to classroom teaching 

~--------~---------~--------------------------------------~ 
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as well as the area of concentration. We should set down a real com~ 

prehensive type of meeting. II Advisors stated that all program options 

should be clearly communicated to the· students so that students may 

take advantage of all relevant course offerings. IIAdvisors should make 

sure that students see their options and set out their program so it's 

possible for them to get all that's possible to get. 1I 

Faculty adviso'rs reported that many students were often not ready 

for long-range program planning and advisors must communicate to them the 

importance of considering the total curriculum and its purposes in pre

paring the pre-service teacher. IILong-range planning takes them by sur

prise. Their programs are all very much piecemeal and as a problem comes 

up they want the answer.1I In these instances, it was especially neces

sary for the advisor to develop a rapport with the student in order to 

suggest a curriculum which would best suit individual needs. IIStudents 

who are reluctant to make long-range plans behave that way for many 

reasons. They want to make sure that someone is, first of all, inter

ested in them. They want reassurance that the program is really right 

for them. You need to do a lot of rapport building with them before you 

can get them to share what. it is they are really about and want to do. 1I 

••• 111 believe in building relationships with students and faculty and I 

think in our department that happens best within the block program. I 

suspect that a lot of counseling goes on in the context of classes ..• we 

talk a lot about teaching and what their (the students') goals are. 1I 

Fundamental to the program planning process was the decision that 

teaching was indeed a suitable career objective for the student in 
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question. All too often students made career decisions without investi

gation into the profession they had chosen. Furthermore, they had not 

considered their own personal compatibility with their career choice. 

Many faculty advisors felt that a concentrated effort must be made to 

help students decide whether teaching is an appropriate choice for them. 

liThe one place in the College of Education where I feel students should 

see advisors, and we don't have this built into our programs at all, is 

that we should be helping students to make decisions about whether teach

ing is really want they want to do." Students entered education with the 

notion of becoming a teacher but were not certain what that meant. Fac

ulty advisors felt it was their responsibility to either confirm, or in 

some cases, disconfirm a s'tudent's career choice. "Somehow we need a 

way of helping them to make sure they're in the right profession or what 

aspects of the profession they're most interested in .•. they've got to know 

what a school smells .like, what a kid smells like." ... "We don't do any

thing to help them know whether they are teacher material or not." ... 

liThe real advising I do is when people want to make decisions, to help 

them see their options, to help them decide what it is they want to do." 

..• "The way we're structured now we're not in a position to help them make 

the decision about whether they're gOing to be good teachers or whether 

they shoul d be teachers at all. II 

Faculty advisors communicated that it was important for stUdents 

choosing to enter elementary school teaching to discover what it would be 

like to be a teacher. The advisor should perhaps suggest schools for 

students to visit or field work which would serve as an introduction to 
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the profession. "Sometimes they need to talk to a teacher out in the 

field about what's going on in elementary schools--what it's like to be 

an elementary teacher and how they can best prepare themselves for entry 

into the profession." .•• " ... suggesting field work for students, where 

they can work with children. Some things surprise them about children 

in a school. They need to really see it like it is." ... "Pre-service 

teachers need to have some sense of what it's like to be with kids ... 

bringing their notion of what it is to be a teacher into reality." 

In addition, advisors also thought it necessary to guide students 

in their choice of specialization, grade levels, and/or geographic pre

ference for future employment. Advisors reported that students made 

these decisions prematurely and without any exploration. "Some students 

have decided that they're going to specialize and it's too early for that. 

They don't know anything about teaching yet •. They don't know the ramifi

cations ... and how we get them to that I don't know. It's obviously not 

just a matter of coursework. II ••• "We get our share of speci al ed majors 

who want to go through pre-school handicaps. Most of them aren't really 

sure about what the normal developmental milestones are or how to deal 

with pre-school children without handicaps." ... " ... urban situations, 

rural situations, they really don't know what that all means. Many of 

them say that they want to teach in an inner-city school but they've 

never even been in a large city. Very often when they have specific ideas 

about what they want to do, it's usually because someone's told them 

there are jobs in that area." ..• "~What grade level shall I student 

teach at?' is a question that students ask all the time." 
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Advisors reported that students also sought guidance with student 

teaching decisions. Student teaching options ranged from half day to full 

day with a variety of schools and grade levels to choose from. "They want 

information about student teaching but more than that, they are looking for 

professional guidance. They want to know what their marketability will be 

after student teaching. They want advice about placements and grade levels 

that will give them the most flexibility in the job market. II 

As students gained experience in the classroom, either through 

field work or student teaching, advisors reported that the focus of the 

advising session tended to shift from course and schedule planning to 

professional development. Students wanted guidance in how to deal with 

people and with children. They were interested in developing those inter

personal skills \."hich would be useful in an elementary school setting. 

liAs they (the students) become involved in dealing with people and 

children, they have to know how to do it effectively. Social interaction 

problems arise and the students need guidance with this. They need to 

know how to handle crisis situations. They need to know how to manage 

working with people." Students at this time were also seeking specific 

suggestions and ideas for use in the classroom. "They (the students) 

want to boun~e ideas off an advisor like, 'What do you think of this 

teacher?' They're always looking for resources and new ideas. An advisor 

may turn out to be a lifelong resource for the student, always giving ideas 

about how to teach and about disciplinary problems." 

Post baccalaureate and graduate programs were additional areas of 

advising that promoted students to seek out their advisor. Faculty advisors 

felt that they were a valuable resource in this area, helping students to 
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survey various graduate programs and make appropriate selections. Some 

of the more common questions asked in this category were: "Should I start 

my master's right away? Should I teach for awhile and then do my graduate 

program? Where should I go to graduate school? Do you think 11m good 

enough for graduate school?" The latter question was a cause for concern. 

Advisors reported that occasionally a student with poor academic credentials 

sought counseling about graduate school. Faculty advisors felt a need to 

present a realistic view concerning expectations of graduate programs. 

"Some students come to talk about graduate programs and they've barely 

made it through undergraduate. It's hard to tell them they're not gradu

ate material but it's important to prepare them for the demands of a grad

uate program. These particular students need to "be counseled out." 

Advising Needs Identified by Students 

Table 14 indicates those advising needs identified by students in 

the category of long-range program planning. This table also indicates 

the number of students who identified these needs as well as a percentage 

of the total number of students that these number represent. 

Interview Responses: Students 

Students cited long-range program planning as an important advis

ing need. Students wanted to be informed of program options and especially 

the sequencing of classes. They wanted to be in a position to take advan

tage of all possible coursework which would be relevant to their profes

sional future. "An advisor should tell you when you should take classes 

youlre supposed to be taking. I know people who try to take everything 
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Table 14. Lon~-Range Program Planning: 
Advl s i n~ Needs Ident i fi ed 5y Students 

Number of Percentage 
~tudents of Specific Advising Needs 
Responding Students 

21 84% Planning for program options 

20 80% Sequencing of courses 

18 72% ·Student teaching decisions 

17 68% Determining the suitability of teaching 
as a career objective for the student 

15 60% Determining a student's personal compatibility 
with teaching as a career choice 

14 56% 

14 56% 

13 52% 

12 48% 

7 28% 

Field-based opportunities 

Guidance with specialization, grade levels, 
and geographic preference 

Developing interpersonal skills 

Facilitating professional development 

Guidance in selecting graduate programs 
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at once and things don't coordinate so well." ... "I'd like him to give 

me a 1 ternati ves to choose from." ... " It I S important for advi sors to 

help you plan for upcoming years as well as for the current semester." 

•.. "She should tell me about programs and coursework that are available 

to me." ... "Last semester I was thinking about what I should do and I 

was done with all my requirements and my advisor told me about the 

London Program which didn'·t work out for me but was a great idea." 

Students related that planning for student teaching and student 

teaching options were some of their most important long-range advising 

needs. Moreover, students viewed student teaching as the single most 

important experience in their undergraduate teacher preparation. They 

expected guidance in terms of grade levels, specific schools, and 

master teachers with whom they were to be placed. "Getting set up for 

student teaching is my most important long-range advising need ... pre

paring your class~s for it, making sure you have fulfilled all your pre

requisites. If you don't have all your classes behind you, you canlt do 

a good job of it." ... "Getting prepared for student teaching is my most 

important need. No other college program has anything comparable. That 

experience is crucial to my future success as a teacher." •.. "Ild like 

my advisor to help me narrow down my choice of grade levels to teach at. 

lid like for her to suggest some good student teaching placements." .•• 

"My most important advising need is determining the type of place where 

I should do my student teaching. I need the best opportunity possible 

so that 1111 be the best teacher possible." ..• "Advice about student 

teaching, like where and what grade level. I need to be able to see 
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different school districts. In the block I've been able to see five 

different ones. People who didn't take'the block weren't able to have 

that opportunity. I think the advisor might be helpful in communicating 

what different districts and student teaching placements would be like." 

Students were in ,agreement with faculty advisors concerning the 

establishment of some means of assessing a student's suitability for the 

teachi ng profess i on through the advi sing process. Students reported that 

the faculty advisor should play an active role in helping students to 

detenni ne the appropri ateness of thei r career choi ce. "1~e need someone 

to help us find out if this is really what we want to do with our lives 

and if we'll be good with kids. We need to find that out." ... "You need 

a way of assessing whether or not you really want to teach and whether 

you like children or not. You know if you like math but you don't just 

'know' if you like children. Teaching children is different than just 

babysitting or something. Those experiences can be helpful but they're 

not the same kind of thing." ... "An advisor should ask you how you feel 

about going into education ••. things like, 100 you really like children 

and will you be good with them?11I 

Students stated that advisors should urge them to visit class

rooms and obtain field experiences as early on as possible. Students 

wanted to become involved in activities that would give them exposure 

to the field and its demands. "They should help us to get involved in 

field work opportunities. let us know where would be good places to vol

unteer. 11m especially interested in special education and would like 

to learn a lot more about it, to see if I really want to go on with that. II 
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..• " ..• advising to get field experiences as soon as possible so as to 

give students the opportunity to get involved in activities that will 

help them become good teachers." ... "The student should be aware of 

some real-life situations theylre goi.ng to encounter out in the field, 

fieldwork can help with that." Students also reported that they wanted 

their advisor to share his/her own experiences with them. "Ild like to 

know about mY advisorls experiences. What was it like for her? What 

did she like the best? What did she like the least?~1 ... "The advisor 

should be familiar with the field and give you a realistic picture of 

what itls like to be a teacher. II 

Students also reported that i·n terms of career guidance, they 

found EDFA 226, Introduction to Education Careers, quite helpful. It 

provided them with a broad exposure to programs, faculty members and 

career options. "I found EDFA 226 very helpful. That helped guide 

some of my career decisions in terms of long-range career planning. 

I was anxious to know about other job possibilities besides classroom 

teaching. I want to be a classroom teacher but I want to do other 

things in education besides that, like go into special education or 

readi ng." 

Students communicated that they would like their advisor to pro

vide them with assistance as they make decisions concerning grade levels, 

specialization, and geographic locations. They would like an individual 

assessment from their advisor concerning which geographic locations and/ 

or grade levels they would be best suited for. "Ild like my advisor to 

help me with where I should teach and at what grade levels. lid like an 
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objective opinion about what she thinks I'm best at and what would be 

good for me. Maybe she knows a school district that has programs I'm 

especially interested in or shares my philosophy of education." Students 

also reported that they would like guidance concerning specialization in 

such areas as special education and reading. "I think I'd like to spe

cialize but I don't really know. I'd like some advice about what special 

education and reading teachers do. I'd like to know if my advisor thinks 

I'm cut out for that." 

Many students reflected that they would like guidance in devel

oping interpersonal skills that would be of value to them in the class

room. They wanted suggestions concerning how to effectively deal with 

children, parents, teachers, and administrators. "I'd like to know about 

what l'Iill be the best preparation for my field, especially about how to 

get along with people." ••. "When you become a teacher you have to deal 

with all sorts of people from children and parents, to teachers and 

administrators. I'm not sure how to do that." ••. "You're dealing with 

kids and people and that's a lot different than, say, engineering. ,You 

have to be quite well-versed in dealing with people if you're going to 

be a good teacher. Perhaps advisors could help assess your ability in 

that area so you'd know which interpersonal skills you were good at and 

which you weren't." 

Many students viewed their advisor as a key figure in their own 

professional development. In this capacity the advisor served not only 

as a link to the institution, but also as a link to the professional 

world. The advisor became a professional resource and an important means 
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of facilitating professional development for the student. "They (the 

advisors) should help you to better yourself professionally. II ••• "Ild 

like my advisor to help me deve10p professional interests." .•• "My 

advisor has given me many suggestions on how to manage a classroom and 

how to motivate children. Shels been very helpfu1." ..• "An advisor can 

help to fill you in on all the things you donlt get in the classroom but 

need to know, practical type things." ••. "1 had problems with my staff 

where I work. I went to my advisor for some suggestions concerning how 

to handle it all." ... "Ilve gotten advice from my advisor concerning what 

I could do outside of class. live gotten names and addresses from them 

as to where I could go for resources and who would be some good resources 

in the field." ... "Ild like my advisor to help me plan out my long-term 

professional development, to help me with issues and curriculum, whatls 

going on in schools." 

Some students communicated that the advisor-advisee relationship 

should serve as a model of professional interaction. liThe advisor-advisee 

relationship should serve as a model for future teachers in dealing with 

students later on. You need somebody to keep coaching you along. You 

need a lot of encouragement, someone who realizes how important teaching 

is." ••. "Ild like personal guidance toward my professional goals." .•. "Ild 

like some very personal guidance and evaluation from my advisor, especially 

as 11m ready to go out into the world as a teacher." 

Students also reported that they sought the opinion of their ad

visor in making decisions about graduate school. Students were interested 

in knowing about the reputation of various programs at several schools. 
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Students also'wanted guidance concerni,ng Iwhen l would be the best time 

to go to graduate school. They wanted to know the benefits of under

taking a graduate program as a pre-service teacher versus undertaking 

a graduate program as an experienced teacher. "Il ve gone to my advisor 

about graduate school. Should I go now or later? Should I teach first 

or shoul d I go to graduate school? I" ., .. "Where are the best graduate pro

grams? Shall I stay here or shall I go e1sewhere?" 

Summary: Long-Range Program Planning 

Table 15 is a ,comparative summary of those advising needs which 

were identified by students and faculty advisors in the category of 10ng

range program planning. 

Both students and faculty advisors identified similar advising 

needs in this category. The focus for both groups was clearly in facil

itating professional development. Faculty advisors reported six advis

ing needs beyond ,those indicated by students. They were: (1) elective 

coursework, (2) helping students to understand the need for long-range 

program planning, (3) building rapport with students, (4) communication 

of classroom methods and resources, (5) counseling out students who show 

no promise of success, and (6) alternatives to classroom teaching. 

Summary of the Findings of the Primary Research Question 

The advising needs of elementary education majors as perceived by 

faculty advisors and elementary education students were well contained 

within the parameters of Morrisl five functions of academic advising. 

Those academic advising needs which emerged as specific to elementary 
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Table 15. Long-Range Program Planning: Comparati ve Sunmary of. 
Advising Needs Identified by Faculty Advisors and Students 

~ of Advising Needs Identified 
% of 

ac- Stu- Advising Needs Identified 
ulty by Faculty Advisors dents by Students 

92% Planning for block pro- 84% Planning for program options 
grams and student teaching 
options 

92% Upper division sequencing 80% Sequencing of courses 
of courses 

83% Planning Electtve course-
work 

75% Helping students to under-
stand the need for long· 

, range planning 
75% Building rapport with 

students 
67% Determining the suitabil- 68% Determining the suitabil-

ity of teaching as a ca- ity of teaching as a ca-
reer objective for the r,eer objecti ve for the 
student student 

67% Determining a studentls 60% Determining a student1s 
personal compatibility personal compatibility 
with teaching as a career with teaching as a career 
choice choice 

58% Field-based opportunities 56% Field-based opportunities 

50% Guidance with specializa- 56% Guidance with specializa-
tion, grade levels, and tion, grade levels, and 
geographic preference geographic preference 

50% Student teachlng decisions 72% Student teaching decisions 

50% Facilitating professional 48% Facilitating professional 
development development 

42% Developing interpersonal 52% Developing interpersonal 
skills ski 11 s 

ll2f- Communication of classroom 
methods and resources 

42% Guidance in selecting 28% Guidance in selecting 
graduate programs graduate programs 

42% Counseling out students 
who show no promise of 
success 

33% Alternatives to classroom 
teaching 
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education majors were contained within Morris' first and last functions 

of academic advising; providing accurateinfonnation and long-range pro

gram planning. 

Within the first function, providing accurate information, the 

following specific academic advising needs were identified by students 

and faculty advisors. They were: (1) the need for information concern

ing program options, i.e., block programs, field-based opportunities, 

and student teaching options, (2) guidance in choosing electives that 

would be both personally broadening and at the same time assist the 

student in becoming professionally marketable, (3) requirements for 

certification, i.e., licensure policies and procedures, and the inter

state reciprocity of teaching certificates. 

Within the last function, long-range program planning, the fol

lowing specific advising needs were identified by students and faculty 

advisors. They were: (1) planning for block programs and student 

teaching options, (2) determining a student's suitability for the pro

fession, (3) determining a student's personal compatibility with teach

ing as a career choice, (4) availability of field-based opportunities, 

(5) guidance with decisions concerning specialization, grade levels to 

teach at, and geographic preference, (6) facilitating professional de

velopment, and (7) developing interpersonal skills. 

The focus of these advising needs, as identified by both students 

and faculty advisors, clearly emerged from a professional context. 

Function two, short-term course selection; function three, discerning 

the purpose of the institution; and function four, facilitating student 

development; produced advising needs more generic in quality. These 
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advising needs were not specifically related to the context of teacher 

education. 

The Findings of the Secondary Research Questions 

It was also the purpose of this study to investigate four sec

ondary research questions. These question~ were: 

1. Were there any academic advising needs which 

elementary education majors and faculty ad

visors perceived to be unique to this pop

ulation? 

2. Which academic advising needs, as identified 

in the primary research question, did elemen

tary education majors and faculty advisors 

perceive as having been met? 

3. Which academic advising needs, as identified 

in the primary research question, did elemen

tary education majors and faculty advisors 

perceive as not having been met? 

4. What were some ways in which the quality of 

academic advising could be improved for ele

mentary education majors? 

The responses to interview questions six through eight comprised 

the findings for these secondary research questions. These questions 

were: 

Question 6. What advising needs do elementary educa

tion majors have which might be unique or different from 

other populations of students? 



Question 7 a. What student advising needs are being met? 

b. What student advising needs are not being met? 

Question 8. What suggestions would you offer to improve the 

quality of academic advising for elementary education majors? 
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Interview responses to each of these questions were compiled and reported. 

Faculty and student responses were reported separately. 

As in the primary research question, responses of similar content 

were clustered together to form a subcategory. Subcategories were further 

ordered according to ~he number of students or faculty advisors respond

ing within each subcategory. The research findings were presented in the 

order of those subcategories containing the largest number of students 

or faculty advisors responding, to those subcategories containing the 

smallest number of stUdents or faculty advisors responding. 

The findings of the secondary research questions are presented in 

the same manner as the primary research question. For each question the 

order of presentation is: (1) a table of advising needs identified by 

faculty advisors, (2) a discussion of faculty interview responses, (3) 

a table of adVising needs identified by students, (4) a discussion of 

student intervieW responses, and (5) a comparative summary table of ad

vising needs identified by both stUdents and faculty advisors. 

Unique Advising Needs 

Advising Needs Identified by Faculty Advisors 

Table 16 indicates those advising needs identified by faculty 

advisors as unique to elementary education majors. This table also 

indicates the number of faculty advisors who identified these needs as 



Number of 
Faculty 
Advisors 
Responding 

8 

5 

5 

5 

5 

Table 16. Unique Advising Needs: 
Advising Needs Identified by Faculty Advisors 

Percentage 
of Specific Advising Needs 

Faculty 
Advisors 

67% Determining a student's suitability 
to the profession 

42% Developing interpersonal skills 

42% Developing communicative competence 

42% Inform and guide students with decisions 
concerning program options 

42% Fostering a sense of long-range professional 
development 

101 

well as a percentage of the total number of faculty advisors that these 

number represent. 

Interview Responses: Faculty Advisors 

Faculty advis'ors identified a number of advising needs which they 

felt were unique to this population of students. 'Most importantly, faculty 

advisors communicated that students needed to find out if they were well 

suited to teaching. "Our students are in the unique position of needing 

to know early on whether teaching is something they really want to do and 

will be good at it." ... "Elementary education majors need to know what 
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the field is all about and whether teachi~g is for them. Teachi~g is 

something that they have to be committed to." Helping students to deter

mine their own suitability for the profession was one of the unique ad-

vising needs identified by advisors. 

Secondly, advisors related that students were about to enter a 

profession which would be demanding in terms of interpersonal skills. 

Students would need to know how to manage children, parents, administrators, 

and other teachers. The pre-service teacher should develop a sensitivity 

to the needs of both children and adults brought together by the elementary 

school. "They've got to know how to deal with children, parents, admin

istrators, and other teachers. They've got to know the problems that 

each group faces and put themselves in the shoes of those children and 

parents. They need to develop some sophisticated interpersonal skills 

and we need to help them with that through the advising process .. 11m not 

sure exactly how--perhaps by suggesting classes which go into depth about 

this." 

Related to interpersonal skills was the development of communica

tive competence. Faculty advisors upheld that pre-service teachers ought 

to demonstrate a high level of competence in both oral and written COlnmu

nication skills. "Welve got to advise our students to take additional 

courses in writing and speaking. They need some coursework which will 

challenge them to communicate effectively." ... "A unique need which our 

students have, which we can help them with in the advising process, is 

that they will have to communicate with a variety of audiences. They've 

got to know how to address those audiences appropriately." 
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Third, faculty advisors reported that elementary education majors 

had some unique advising needs as related to decision making concerning 

program options, student teaching placement, grade levels to begin 

teaching, and long-range career planning. The elementary education pro

gram provided several opportunities in terms of field-based practicums, 

block programs, and student teaching options. Advisors reported that 

they, as advisors, had a seorious responsibility to not only inform stu

dents of these options, but also to guide them into the appropriate option 

based 'upon the specific needs of the student. IIWe've got to not only tell 

them what their options are but also guide them into making the right 

decisions. They need help with those decisions and they are very impor~ 

tant ones. Students outside of education don't have those decisions to 

make. II Faculty advisors further indicated that elementary education majors 

needed assistance with decisions concerning grade levels and career spe

cialization. 1I0ur students need guidance in detennining which grade levels 

would be most appropriate for them, given their interests and abilities. 

They need to be guided in terms of what their long-range career plans are 

and how they should assess the appropriateness of those plans. 1I 

Lastly, faculty advisors stated that fostering a sense of 10ng

range professional development was an especially important and unique ad

vising need. Advisors felt strongly that those students who became suc

cessful teachers were able to do so because they possessed a strong com

mitment to their own professional development. IIWe need to help them 

understand that when they graduate, that's only the beginning. They are 

responsible for their own professional development then. Their commitment 



to that is what will help them to insure their success as a teacher.1I 

•.. IIWelve got to help them see how important it is that they keep' 

challenging themselves. If they want to be good teachers, they'll 

have to 1 earn that. II 

Advising Needs Identified by Students 
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Table 17 indicates those advisi,ng needs identified by students 

as unique to elementary education majors. This table also indicates 

the number of students who identified these needs as well as a percent

age of the total number of students these number represent. 

Interview Responses: Students 

Student responses were most similar to those of faculty advisors 

in this category. First) students reported the need to determine their 

own suitability to the profession. "In lower division you need a way of 

assessing whether you really want to teach and whether you like children 

or not. You know if you like sciences but you don't just know if you 

like children. 1I ... IIWe need someone to help us find out if this is what 

we really want to do with our lives and if we will be good with kids. 

We need to find that out soon. 1I 

Concerning the development of interpersonal skills, one student 

commented, IIYoulre dealing with kids and people and that's a lot different 

than, say, engineering. You have to be quite well-versed in dealing with 

people. Perhaps advisors could help you figure out which interpersonal 

skills you were good at and which you werenlt. lid like to know that. 

and what to do to make them better, what courses I could take, if there 

are any that deal with that." In addition, students also recognized the 



Number of 
Students 
Responding 

17 

13 

13 

12 

12 

Table 17. Unique Advising Needs: 
Advising Needs Identified by Students 

Percentage 
of Specific Advising Needs 

Students 

68% Determining a student's suitability to 
the profession 

52% Developing interpersonal skills 

52% Developing communicative competence 

48% Inform and guide students with decision.s 
concerning program options 
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48% Fostering a sense of long-range professional 
development 

importance of developing communicative competence. Students were sensitive 

to the fact that they would be in a position which would require them to 

address both children and adults. "Education deals with teaching; that 

is, being able to clarify your thoughts and verbalize them succinctly. 

Advising should help you to develop that or at least guide you into ways 

that will help you to develop that." ... "We are going to have to express 

ourselves simply and clearly to a variety of people, specifically students, 

parents, and administrators. I need to be able to communicate well in both 

speaking and writing. Teachers need to have a lot of practice in doing that." 
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Elementary education students'felt that another one of their 

unique advising needs was assistance in choosing program options, field

based opportunities, and student teaching placements. They felt that 

these decisions were extremely important ones, warranting close coopera

tion from their advisor. "E1ementary education majors need to know about 

block programs, student teaching, and other field opportunities. We need 

to get out there and see what it's like so that we can have some ideas 

about our future. We also have to realize that our advisor has had much 

more experience in the field and can help us with our questions, help us 

to make better program decisions. She can help us interpret what it is 

we see out there. 1I 
••• "advising of opportunities to get us out in the 

field like the reading and the block programs." ••. "You dOil't know which 

way to go, which block to choose. Given my interests, I'd like some per

sonal advising about what would be best for me." •.. /lhe1p guide you, how 

you want your curriculum set up." 

Lastly, students communicated that long-range career planning and 

facilitating professional development were unique advising needs for their 

population. /lE1ementary education majors need to think about their careers 

over the long term. I want to start out in the classroom but I'd like to 

be a special education teacher after awhile. I don't know how to plan a 

career for myself. That's something I need help with." ... /11 need to know 

what professional organizations I should join." ..• /lE1ementary education 

majors need to know what they can do once they're out in the classroom to 

help themselves get better." ... "1 need to know what kinds of things I 

should be doing to develop myself professionally. I'd like my advisor to 

give me some suggestions." 
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Summary: Unique Advising Needs 

Table 18 is a comparative summary of those advising needs identi

fied by students and faculty advisors as unique to elementary education 

majors. 

Advi~ing Needs Met 

Advising Needs Identified by Faculty Advisors 

Table 19 indicates those advising needs of elementary education 

majors which faculty advisors identified as having been met. The table 

also indicates the number of faculty advisors who identified these needs 

as well as a percentage of the total number of faculty advisors that these 

number represent. 

Interview responses: Faculty Advisors 

Faculty advisors reported that overall, students' program planning 

needs were well met. They felt that students were well informed' of thei r 

requirements, both lower and upper division. "We do a good job of pre

registration, of designing programs and helping students set up a semester

by-semester schedule." •.. "The best thing that we do is .•. that students 

know what the basics of the program are, that the basic requirements are 

well spelled out." ••. "1 believe that when you look at the total popula-

ti on, we are getting out the program requi rements." Advi sors reported 

that servici,ng the lower division students through the position of pre

education advisor had been helpful. in accomplishing the communication of 



Table 18. Unique Advising Needs: Comparative Summary of Advising 
Needs Identified by Faculty Advisors and Students 

~ of % f Fac- Advising Needs Identified SO 0 Advising Needs Identified 
ulty by Faculty Advisors tu- by Students 

dents 

67% 

42% 

42% 

42% 

42% 

Determining a student's 68% 
suitability to the 
profession 

Developing interpersonal 52%-
skills 

Developing communicative 52% 
competence 

Inform and guide students 48% 
~ith decisions concerning 
program options, student 
~eaching placements, grade 
levels. to teach at, long-
range planning. 

Fostering a sense of long- 48% 
range professional 
development 

Determining a student's 
suitability to the 
profession 

Developing interpersonal 
ski 11 s 

Developing communicative 
competence 

Inform and guide students 
with decisions concerning 
program options, student 
teaching placements, grade 
levels to teach at, long
range planning 

Fostering a sense of long
range professional 
development 
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Number of 
Faculty 
Advisors 
Responding 

11 

10 

9 

9 

9 
8 
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Table 19. Advising Needs Met: 
Advising Needs Identified by Faculty Advisors 

Perg~ntage 

Faculty 
Advisors 

92% 
83% 

75% 

75% 

75% 
67% 

Specific Advising Needs 

Program planning needs 
Curriculum requirements both upper 
and lower division 
Communication of lower division requirements 
through pre-education advising 
Rapport with students in the advising 
relationship 
Information concerning block programs 
Improvement in the advising of transfer stu
dents, especially in the evaluation of . 
transfer credit 

lower division requirements. "I think that since the pre-education advisor 

position has been instituted, the problem of freshmen and sophomores not 

knowing what to do has been eliminated. We get fewer and fewer people who 

haven't had the right courses. The clear idea of 'here's a pre-education 

advisor ' has been helpful." ... "1 think the pre-education advising position 

has improved lower division advising more than anything else." 

Facul~y advisors stated that the majority of students were being 

made aware of program options, especially block programs. Advisors recog

nized the importance of helping students to select' the most ~ppropriate 

program option for them, given their interests and abilities. "Fewer and 
1 

fewer people end up in open sections because they didn't know about the 

blocks. People seem to know what's going on and what's required of them. II 

1. Elementary education methods courses that do not require sub
stantial field work. 
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... "1 think we1re doing a good job o~.getting students to be aware of the 

block programs. It's important for students to take full advantage of 

all the opportunities we offer and I think we1re making a big effort to 

really cOlTlliunicate those opportunities. II 

Faculty advisors also communicated that they were generally sup

portive of students and able to establish rapport with their advisees. 

They felt that they were genuinely interested in student concerns and 

perceived themselves to be caring and responsive. "I like to think 

that we are understanding and caring. I think that we are interested in 

our students. I think that when there's a crisis with a student, our ad

visors really rally round and give that student every support we can 

muster." ... "1 think that we have good relationships with students. I 

think they see us as being sensitive to their problems." ... "1 think that 

by and large we are open to talking to students. We do a good job of iden

tifying with students and developing support with our advisees. 1I 

Advisors reported that their advising of transfer students had im

proved substantially. The use of the "Petition for the Acceptance of 

Transfer Credit" helped faculty to give students a more reliable evalua

tion of their previous coursework. "That Petition for the Acceptance of 

Transfer Credit has helped enormously. Students don't have to wait until 

senior check to know-whether a course is an acceptable substitution. Our 

planning for transfer students has improved greatly because of it," ." 

"Transfer students are time consuming. It's hard to evaluate some of those 

transcripts but we seem to have a better understanding of what we can sub

stitute for what. We1re doing a good job now with our transfer students. II 
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Advising Needs Identified by Students 

Table 20 indicates those advising needs of elementary education 

majors which students identified as having been met. The table also in

dicates the number of students who identified these needs as well as a 

percentage of the total number of stude~ts these number represent. 

Interview Responses: Students 

Students reported that their program planning needs, both long

and short-range, were well met. Students were able to ascertain from 

their advisor what courses were required, and were given whatever assis

tance was necessary duri ng the regi str.ati on/pre-regi strati on process. 

liMy scheduling was always fine. I always had the right classes and in 

the right order. My advising was always good in helping me take the 

right basic courses." ••• "1 was well-directed in the route to take in 

terms of what classes to take, which were good, and which were open to 

me. II Transfer students also reported that their program planning needs 

were well met. II I was very fortunate. I came in as a second-semester 

sophomore and was told exactly what I needed and 11m graduating right 

on schedule. 1I 
••• IIWhen I saw my advisor we talked for a long time. He 

filled out one of those transfer petition forms and he made it very 

clear what I had to do. 1I 
••• 111 was given all my coursework that I 

needed. It was simply stated and I knew all that I had to do to get 

it done." 



~umber of 
~tudents 
~esponding 

23 

21 

12 

12 

10 

Table 20. Advising Needs Met: 
Advising Needs Identified by Students 

Percentage 
of Specific Advising Needs 

Students 

92% Program planning needs 

84% Curriculum requirements, both upper 
and lower division 

48% Advising of transfer students 

48% Information concerning block programs 

40% Rapport with faculty in the advising 
relationship 
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Students also stated that they were well-informed about program 

options. "I was given lots of options like the reading practicum and 

the block program. II ••• liMy advisor helped me to see all the options I 

had in terms of the reading practicum and the block programs. We talked 

a lot about student teaching too. When it came down to making those 

decisions, I had lots of information to choose from." 

In addition, students reported that they were able to develop 

good rapport with faculty members. Faculty advisors were perceived as 

positive and encouraging in their response to students. They proved to 

be supportive of their advisees and willing to take time when necessary 

to help students with major decisions. liMy advisor was always positive 

and encouraging and ready to listen." ... "1 said to my advisor once, II 

hear so much bad about education l
• He would reassure me and encourage me 

to continue. II •• 1: I was encouraged by my advisor. I was supported and shown 
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that there were alternatives. 1I 
••• IIThey were always concerned. They 

always had good answers to my questions, means and ways for me to ac

complish my needs. 1I 

Summary: Advising Needs Met 

Table 21 is a comparative summary of those advising needs of ele

mentary education majors which students and faculty advisors identified 

as having been met. 

Advising Needs Not Met 

Advising Needs Identified by Faculty Advisors 

Table 22 indicates those advising needs of elementary education 

majors which faculty advisors identified as not having been met. The 

table also indicates the number of faculty advisors who identified these 

needs as well as a percentage of the total number of faculty advisors 

these number represent. 

Interview Responses: Faculty Advisors 

Faculty advisors identified several student advising needs which 

they perceived as not met. The concern most often expressed was that 

little, if any, attention was spent during the advising sessfon in helping 

the student to determine his/her own suitability to the profession. II We 

don't do anything to help them know whether they are teacher material or 

not. II Similarly, advisors found it very difficult to counsel students 

lIoutll of the program, even when those students continually showed no 
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Table 2l. Advistng Needs Met: Comparative Summary of Advising 
Needs Identified by Faculty Advisors and Students 

~ of Advising Needs Identified % of Advising Needs Identified ac- Stu-ulty by Faculty Advisors dents by Students 

92% Student's program plan- 92% Student's program plan-
ning needs ning needs 

83% Curriculum requirements 84% Curriculum requirements 
upper and lower division 

75% Communication of lower 
division requirements 
through pre-education 
advising 

75% Block programs 48% Block programs 

75% Rapport with students in 40% Rapport with students in 
the advising relationship the advising relationship 

67% ~mprovement of advising of 48% Improvement in the advising of 
~ransfer students, espe- transfer students 
~ially the evaluation of 
~ransfer credit 



Number of 
FC\cl,llty 
AdVl sors 
Responding 

8 

7 

6 

6 

6 

5 

5 

3 

Table 22. Advising Needs 
Advising Needs 

Not Met: 
Identified by Faculty Advisors 

II-'ergfntage 

Faculty 
Advi sors 

67% 

58% 

50% 

50% 

50% 

50% 

50% 

25% 

Specific Advising Needs 

Helping students to determine their own 
suitability to the profession 

Counseling students out of the program 
who show no promise of success 

Consistency and accuracy of information 
provided to students 

Availability of faculty advisors 

Student teaching options 

Guidance with elective coursework 

Lack of personalized advising system and 
methods of assigning advisors 

Lack of contact with students until 
upper division 
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promise of success. lilt's really hard to advise students out of college. 

They've got a g.p.a. of 1.9 but they keep trying. There should be some 

specific ways of telling them they're going to have problems even when 

they graduate." 

Faculty advisors also reported that students did not, at times, 

get accurate information. This occurred for a variety of reasons. Fac

ulty advisors were not always familiar with policy changes which affected 

curriculum and graduation requirements, or they simply did not value the 

role of advising enough to build a knowledge base of university rules and 

regulations from which to advise. "There's still a certain amount of mis

communication concerning what has to be taken, especially when senior check 

shows that a student is short something or other. II ••• "We aren't as informed 

sometimes about changes so as to keep our students informed." ... "1 still 

don't think there's enough consistency among advisors, although that has 

improved a great deal." ..• "Ther~ is an appreciable percentage who are 

assigned advising duties who don't have the knowledge to do an acceptable 

job, let alone to try to find the solution right then. The biggest prob

lem is to make sure that all the staff members really value the advising 

role, that they communicate to the student that they are ready and will-

ing to talk about anything the student wants to talk about." 

Availability of faculty advisors was cited as another problem in 

the advising process. All advisors had established office hours, yet 

these were seldom adequate to meet the demands of student advising need. 
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"I wish I could have more office hours. I wish I wasn't always frantic 

with phone calls and had more time. II ••• liThe one thing I don't know is 

that students will complain to me sometimes that 'I've been trying to 

reach you for days and days and I can never find you' and I don't know 

how to solve that problem ... I'm almost always available during office 

hours and there are three or four phones where peop"le can reach me so 

that I never know what that means. Sometimes they're almost angry when 

they walk in and I don't want to push that off because somehow that might 

mean that we're not as accessible as students might need us to be." ... 

"I think the area we fall down the most is really getting in and coor

dinating the program. We fall short in coordinating our schedules with 

students. II 

Student teaching options and the use of electives were two areas 

that faculty advisors cited as needing improvement in communication. The 

concern wa~ in this case, that if students were not fully aware of what 

was available to them, they would not be able to take full advantage af 

those options open to them. "More needs to be conunun.icated in terms of 

student teaching options. Students are not quite sure about what is 

available in terms of this." ... "1 don't think students take as full an 

advantage of the College of Education as they could be. They need more 

guidance in terms of electives starting from the very beginning." 

Faculty advisors were also concerned that students did not re-
\ 

ceive enough personalized advising. "There's a lack of identification 

with a specific advisor, anybody in the dep~rtment is O.K. If I were 

running things, people would see their assigned advisor." Advisors also 
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expressed the concern that they didnlt have the chance to see students 

until they were juniors and seniors. In this regard, faculty advisors 

also questioned the appropriateness of providing a pre-education ad

vising service. III feel that we donlt get the students until too late. 

Itls just a problem. 1I 
••• /lWe are not necessarily doing a good job of 

pre-education advisement. Perhaps it would be better for freshmen and 

sophomores to establish contact with us directly.1I 

Advising Needs Identified by Students 

Table 23 indicates those advising ne.eds of elementary education 

majors which students identified as not having been met. The table also 

indicates the number of students who identified these needs as well as a 

percentage of the total number of students these number represent. 

Interview Responses: Students 

Advising needs which students reported as not having been met 

were similar to those reported by faculty advisors. Many students re

ported that they would have liked some assistance from their advisor in 

ascertaining whether their career decision was indeed an appropriate one 

for them. IINobody ever asked me Iwhyl I wanted to become a teacher and 

11m not sure this is for me. I wish someone would help us find out early 

on whether this is for us or not./I •.• /11 really would have liked for my 

advisor to have been more helpful in deciding whether I was cut out for 

teaching. II 



Number of 
Students 
Responding 

17 

14 

13 

13 

12 

10 

10 

Table 23. Advising Needs Not Met: 
Advising Needs Identified by Students 

Percentage 
of Specific Advising Needs 

Students 

68% Helping students to determine thelr own 
suitability to the profession 

56% Consistency and accuracy of information 

52% Availability of faculty advisors 

52% Knowledge of student teaching options 

48% Guidance with electives 

40% Lack of personalized advising system 
and methods of assigning advisors 

40% Facilitating profession~l development 
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In conjunction with faculty advisors, students reported that 

they did not always receive accurate information from their advisors. 

"I had a problem with the information I was given. My advisor told me 

I had enough social science credits but I didn't. I ended up having to 

squeeze in more." ... "In my last two years I had a problem. There was 

a mix-up in my science requirement. First they said 'yes', that a 

Pima course would transfer, and then it turned out that it didn't." 

... "Some of my questions were not answered as to what could be substi

tuted. I had some problems with senior check that I shouldn't have." 

Students also reported that the availability of faculty ad

visors was a problem. Free time schedules were hard to coordinate 

for both students and advisors. Nevertheless, students felt that they 

would like to be able to identify with only one person as their advisor. 

They felt that conferring with more than one person was not helpful. 

liThe only bad thing was that when I pre-registered last spring I had 

another advisor and he didn't know my records. I ended up having to 

take a course that I really didn't need." ... "The hardest thing has been 

trying to get in to see my advisor. Our schedules just haven't been 

compatible this year." ... "In the beginning I was messed up because I 

didn't see an advisor. Then I was assigned to this woman because she 

was around and that wasn't such ~ good idea. Initially I saw three 

different people and didn't know what to do. Once I got advice on a 

formal, regular basis with someone I liked, it helped enormously." 

Students stated that overall, program options were well communicated 

but that they still needed more information about student teaching and 
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elective coursewor'k as early as possible. "I could have used more guid

ance in choosing my electives." •.. "1 would have developed an area of 

concentration if I had been encouraged to do so with my electives. I 

just didn1t really know which courses might be good electives. 1I 
... "1 

still am not sure of the student teaching options. Those are really 

uncl ear I think." 

Lastly, students conmunicated that they needed more guidance in 

terms of facilitating their professional development, especially in 

planning out long-·range career:- goals and suggestions for accomplishing 

these goals. They wanted suggestions concerning professional organiza

tions and other me!ans of developing their professional interests. 

IIThere really hasnl1t been much individualizing in my advising in how 

to help me grow profess i ona lly. I need some real gui dance in my pro

fessional development." ... "I don1t know where to begin when it comes 

to professional de!velopment. I know that1s important in teaching and 

I need some help to understand what it1s all about." 

Sununary: Advisingl Needs Not Met 

Table 24 'is a comparative summary of those advising needs of 

elementary education majors which both students and faculty identified 

as not having been met. 
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Table 24. Advising Needs Not Met: Comparative Summary of Advising 
Needs Identified by Faculty Advisors and Students 

% of % of 
Fac- Advising Needs Identified Stu- Advising Needs Identified 
ulty by Faculty Advisors dents by Students 

67% Helping students to dete~ 68% Helping students to deter-
mine their own suitabi1i~ mine their own suitability 
to the profession to the profession 

58% Counseling students out 
of the program who con-
tinually show no promise 
of success 

50% Consistency and accuracy 56% Consistency and accuracy 
of information of information 

50% Availability of faculty 52% Availability of faculty 
advisors advi sors 

50% Student teaching options 52% Student teaching options 

50% Guidance with electives 48% Guidance with electives 

50% Lack of personalized ad- 40% Lack of personalized ad-
vising system and methods vising system and methods 

.of assigning advisors of assigning advisors 

25% Lack of contact with stu-
dents until upper divisia 

40% Faci1 Hating professional 
development 
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Suggestions Identified by Faculty Advisors 
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Table 25 indicates those suggestions for improving the quality 

of academic ·advising for elementary education majors which were identi

fied by faculty advisors. This table also indic~tes the number of faculty 

advisors who identified these suggestions as well as a percentage of the 

total number of faculty advisors these number represent. 

Interview Responses: Faculty Advisors 

Faculty advisors stated that in order for any improvement in the 

advising service to occur, the advising role i~self must be valued by 

all faculty members. Academic advising must be recognized as a priority 

and appropriate recognition must accompany quality service in this activity. 

"In our department, academic advising ought to be recognized a's a very 

necessary part of the duties of faculty and to recognize its importance." 

... "Certain activities that faculty engage in are not well recognized. 

Advising is one of them. Itls not used for promotion or tenure." 

"We have to recognize our faculty for the advising they do. Itls a time 

consuming and often difficult task.1I 

Faculty advisors reported that even though academic advising was 

expected of them, some faculty members were more comfortable in this role 

than others. It was suggested that perhaps only certain faculty members 

should perform advising duties. These faculty members could be compen

sated by reducing their responsibilities in other areas. In addition, 

advisors stated that an effort should be made to establish a more 



Number of 
Faculty 
Advisors 
Respondi ng 

10 

8 

8 

8 

8 

8 

6 

6 

5 

3 
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Table 25. Suggestions for Improvement: Faculty Advisors 

Percentage 
of 

Faculty 
Advi sors 

83% 

67% 

67~& 

67% 

67% 

67% 

50% 

50% 

42% 

25% 

Specific Suggestions 

Recognize the advising role as a 
faculty priority 

Evaluate the assigning of advisors 

Improve availability of faculty 
adv; sors 

Establish peer advising system 

. 

Facilitate the student's professional 
development 

Help students to determine their 
suitability to the profession 

Guide students in the use of electives 

Improve the accuracy of information 
given to students 

Computerize student records 

Provide a means for faculty advisors 
to have contact with lower division 
students. 
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personalized system of advising. III'm not sure that everyone who's a 

university professor is good at this role. 1I .•. IISelect those that do a 

good job and give it to them.1I •.. II .•• recognize that some have more of 

a willingness to do this than others. We should assign advising to 

those who want to do it as part of their 10ad. 1I ... IIAt the department 

level I'd like to see a more personalized advising program whereby the 

student would see one person for all major decisions. 1I 

Faculty advisors reported that the availability of advisors was 

an area in need of improvement. IIWe need to improve the availability 

of advisors so that students can find their own advisor and not have 

to be satisfied with whomever is available. 1I Specific suggestions con

cerning how to improve availability were not offered by faculty advisors. 

Peer advising was viewed most positively by faculty advisors. 

Advisors reported that students could often answer questions from a 

different perspective than faculty advisors. III think we might establish 

some sort of peer advising system. Sometimes students can answer the 

questions of other students more effectively, especially when it comes 

down to some of the nitty gritties. Students want to know from other 

students what it's like out in the field. 1I .•. IIStudents are often willing 

to talk to their peers about some of their concerns that they might not 

feel comfortable coming to a faculty member with.1I 

Faculty advi50rs reported that they needed to incorporate more 

of a sense of professional development in the advising process. IIStudents 

ne~d to develop a sense of professional development early on. We need to 

guide them in terms of suggesting ways that they can develop professionally. 
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. Helping students to determine their own suitability to the pro

fession was another suggestion for improvement in the advising process. 

liThe way we're structured now we're not in a position to help them make 

the decision about whether or not they're suited to be a teacher." ... 

"We need to encourage those that we feel will be an asset to the pro

fession and we need to encourage those who should be told to get out." 

Faculty advisors communicated that they needed to provide stu

dents with more guidance in the use of elective coursework. "We need 

to help our students plan out their electives. We should make some 

suggestions and encourage them to develop concentrations or simply 

enrich their university .experience. We want to help them in struc

turing those experiences." 

Faculty advisors also reported that they needed assistance in 

improving the accuracy of information that they provide to students. 

It was suggested that an inservice approach to faculty advising as 

well as the establishment of some uniform means of finding out about 

changes in policies and procedures be instituted. "We might try an 

inservice approach to disseminating some of those changes concerning 

policies and procedures. We all too often find things out too late." 

","We need a uniform way of finding out about changes so we all. get 

consistent infonnation to give to our students. Someone needs to help 

us clarify exactly what the information is we're supposed to give." 

Computerization of student records was viewed as a means for 

improving the quality of advising services by providing ill1l1ediate 

access to official student transcripts and the evaluation of transfer 
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credits. "Computerization of student records would be a b,ig help.", 

••. "Ild like to see student records on computer so that we could have 

access to that academic record at any time we would need it." 

Lastly, faculty advisors expressed the desire to get to know 

their advisees at a time earlier than their junior year. "We need 

some way of getting to know the second-semester sophomores and for 

them to get to know us so that' they wonlt be so reluctant to come 

to us." 

Suggestions Identified by Students 

Table 26 indicates those suggestions for improving the quality 

of academic advising for elementary education majors as identified by 

students. The table also indicates the number of students who identified 

the suggestions as well as a percentage of the total number of students 

these number represent. 

Interview Responses: Students 

Students were concerned with how advisors were assigned to them. 

They indicated that they would like to be matched with an advisor who 

would share the same professional interests. They also reported that 

they would like to have the opportunity to choose their own advisor 

should they so desire. "In assigning an advisor, students should be 

matched up with someone who is in their area of interest, like early 

childhood ... maybe there might be a questionnaire about what the studentls 

goals are and that could be useful in assigning advisors." ..• "1 think 

students should pick an advisor, someone who is interested in the same 

professional areas." In addition, students recognized that advising 
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was not a faculty priority and that in order for quality advising to 

occur, that situation would have to be remedied. "You can see that 

advising is not a priority among faculty. They're consistently not 

there during office hours." ... "Very few faculty want to advise." 

"Advising has to be a worthwhile activity if faculty are going to 

want to do it and provide good advice." 

Students communicated that they wanted assistance with deter

mining their own suitability to the profession and that this should be 

part of the advising process. "We need some help finding out whether 

we should be teachers or not. Advisors should help us with that early 

on." ... "No one ever asked me why I wanted to become a teacher. This 

should be-part of advising, especially when you are first making the 

decision to become a teacher.1I Guidance in facilitating professional 

development was another suggestion for improvement cited by students. 

They wanted advice concerning ~rofessional organizations and coursework 

that would help them not only to become good teachers but continually 

improve their competence. "Advisors need to suggest ways that will 

help us to develop professionally. We need to know about professional 

organizations and how to join them ... student memberships and that sort 

of thing. II 

Students stated that the availability of advisors needed im

provement. They wanted clear communication from their advisors as to 

when they would be available. "I wish we had a clear idea of when ad

visors would be available. No one ever follows office hours. I have a 

hard time finding my advisors." •.. "Advisors should be in their office 



Number of 
Students 
Responding 

19 

19 

17 

10 

10 

10 

10 

8 
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Table 26 Suggestions for Improvement: Students 

Percentage 
of 

Students 

76% 

76% 

68% 

40% 

40% 

40% 

40% 

32% 

Specific Suggestions 

Evaluate the assigning of advisors 

Recognize academic advising as a faculty 
priority 

Help students to determine their suitability 
to the profession 

Facilitate the student's professional 
development 

Improve the availability of faculty 
advi sors 

Establish a system of peer advisors 

Guide the student in the use of electives 

Computerize student records 
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was not a faculty priority and that in order for quality advising to 

occur, that situation would have to be remedied. "You can see that 

advising is not a priority among faculty. They're consistently not 

there during office hours." ... "Very few faculty want to advise." 

"Advising has to be a worthwhile activity if faculty are going to 

want to do it and provide good advice." 

Students communicated that they wanted assistance with ,deter

mining their own suitability to the profession and that this should be 

part of the advising process. "We need some help finding out whether 

we should be teachers or not. Advisors should help us with that early 

on." ... "No one ever asked me why I wanted to become a teacher. This 

should be part of advising, especially when you are first making the 

decision to become a teacher." Guidance in facilitating professional 

development was another suggestion for improvement cited by students. 

They wanted advice concerning professional organizations and coursework 

that would help them not only to become good teachers but continually 

improve their competence. "Advisors need to suggest ways that will 

help us to develop professionally. We need to know about professional 

organizations and how to join them ... student memberships and that sort 

of thing." 

Students stated that the availability of advisors needed im

provement. They wanted clear communication from their advisors as to 

when they would be available. "I wish we had a clear idea of when ad

visors would be available. No one ever follows office hours. I have a 

hard time finding my advisors." ... "Advisors should be in their office 
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during office hours.1I •.• IIAdvisors should be more available. Sometimes 

they are very hard to get ho1 d of. II 

Students also recommended the establishment of a peer advising 

system. In this way more experienced students could communicate infor

mation to new students. "I think there should be more advising for the 

freshman class. Perhaps seniors could get to know freshmen and show 

them around. Peer advising could be helpful in the co11ege. 1I ... 111 

would have liked the opportunity to get to know some students who had 

been through the program. How did they feel about certain things?" 

Students reported that they would like advisors to give them 

more guidance in choosing electives. They stated that perhaps a list 

of recommended electives or suggestions for concentration could be 

helpful. IIAdvisors could help plan out elective coursework. 1I ... 

liThe advisor could help to focus elective coursework that would be 

beneficial to me as a teacher.1I 

Lastly, students reported that the computerization of student 

records would be helpful. IIStudent records should be at the finger

tips of the advisor. Computerization would make that possible. 1I 

Summary: Suggestions for Improving the Quality of Academic Advising 

Table 27 is a comparative summary of those suggestions for 

improving the quality of academic advising as identified by both 

students and faculty advisors. 



Table 27. Suggesti"ons for Improvement: A Comparative Summary 
of Suggestions Made by Faculty Advisors and Students 

% of 
Fac
ultv 

83% 

67% 

67% 

67% 

67% 

67% 

50% 

42% 

Faculty Suggestions 

Recognize advising as a 
faculty priority 

Evaluate the assigning of 
advisors 

Improve availability of 
faculty advisors 

Establish peer advising 
system 

Facilitate students' pro-
fessional development 

Help students to determine 
their own suitability to 
the professi on 

Guide students in the use 
of electives 

Computerize student 
records 

50% Improve accuracy of infor
mation provided to 
students 

32% ~ecome acquainted with 
lower division students 
J>efore juni or year 

% of 
Stu
dents 

76% 

76% 

40% 

40% 

40% 

68% 

40% 

32% 

Student Suggestions 

Recognize advising as a 
. faculty pri ority 

Evaluate the assigning of 
advi sors 

Improve availability of 
facul ty advi sors 

Establish peer advising 
system 

Facilitate students' pro-
fessional development 

Help students to determine 
their own suitability to.· 
the profession 

Guide students in the use 
of electives 

Computerize student 
records 
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Summary of the Findings of the'Secondary Research Question 

It was the purpose of the secondary research questions to deter

mine (l) which academic advising needs were unique to this population of 

students, (2) which academic advising needs were being met, (3) which 

academic advising needs were not bei.ng met, and (4) suggestions for 

improving the quality of academic advising for elementary education 

majors. 

In response to the first research question, both faculty advisors 

and students identified five advising needs of elementary education majors 

as unique to this population of students. They were: (l) helping to 

determine a student's suitability to the profession, {2} guiding the 

student in developing those interpersonal skills which would be of value 

in the profession, (3) helping the student to develop communicative com

petence, (4) guiding students with decisions concerning program options, 

and (5) fostering a sense of professional development. 

The purpose of the next question was to determine those advising 

needs of elementary education majors which were being met. Both faculty 

advisors and students identified the following: (l) student's program 

planning needs, (2) curriculum requirements, (3) information concerning 

block programs, (4) rapport with students in the advising relationship, 

and (5) improvement in the advising of transfer students. In addition, 

faculty advisors also reported that the communication of lower division 

requirements through pre-education advising was a need that was being 

met. 

The third question identified those academic advising needs 
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of elementary education majors which were not being met. Both students 

and faculty advisors identified the following: (l) helping students to 

detennine their own suitability to the profession, (2) providing con

sistent and accurate information, (3) the availability of faculty ad

visors, (4) the communication of student teaching options, (5) the use 

of elective coursework, and (6) the need for a personalized system of 

advising and the assigning of faculty advisors. In addition, students 

reported that the need to help the student facilitate his/her own pro· 

fessional development was not being met. Arlvisors also reported that 

the need to counsel students out of the program who did not show any 

promise of success was not being met. 

Lastly, concerning suggestions for improving the quality of 

academic advising, students and faculty advisors identified the 

following: (1) advising should be established as a faculty priority, 

(2) the assigning of advisors ~hould be evaluated, (3) advisors should 

be more available to students, (4) a system of peer advising should be 

established, (5) the advisor should aid in facilitating a student's 

professional development, (6) a means of determining a student's suit· 

ability to the profession should be incorporated into the advising 

session, (7) guidance with elective coursework, and (8) computerization 

of student records. In addition, faculty advisors indicated that the 

accuracy of information given to students shoul-d be improved and that a 

means of becoming acquainted with lower division students should be 

established. 



CHAPTER 5 

CONCLUSIONS AND RECOMMENDATIONS 

The Primary Research Question 

It was the primary purpose of this· study to investigate the 

specific academic advising needs of elementary education majors as 

perceived by elementary education students and faculty advisors at 

the University of Arizona. Twenty-five elementary education majors 

of senior standing who had been admitted to the College of Education 

and twelve elementary education faculty advisors were individually 

interviewed during the Fall semester of 1982. Interviews were recorded 

by the researcher through detailed note taking and tape recording. The 

researcher transcribed the notes taken during the interview. Tape re

cordings were used for clarification and elaboration purposes. 

The data were analyzed by coding the interview responses according 

to the five functions of academic advising as outlined by Morris (1973). 

Those functions were: (1) providing accurate information, (2) short-term 

course selection, (3) discerning the purpose of the institution, (4) 

facilitating student development, and (5) long-range program planning. 

Interview responses were then compiled by category and transferred to 

five separate charts, one for each function of academic advising. Inter

view responses were further subdivided by specific content and reordered 

according to the number of students or faculty advisors responding within 

each subcategory. The research findings were presented in the order of 
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those subcategories containing the largest number of students or faculty . .. 

advisors responding, to those subcategories containing the smallest 

number of students or faculty advisors responding. The presentation of 

the research fi ndings di d not in any way represent a quantifi cati on of 

the data as it was the purpose of this study to generate descriptive 

information concerning the academic advising needs of elementary educa

tion majors. 

The advising needs which were identified as specifically related 

to elementary education majors were drawn from two of the five functions 

of acadamic advising as outlined by Morris (1973). These functions were: 

(1) providing accurate information, and (2) long-range program planning. 

The advising needs identified within the functions of discerning the pur

pose of the institution, short-term course selection, and facilitating 

student development were generic in nature with no specific referent 

to teacher education. However, whether those advising needs identified 

by faculty advisors or students were specifically related to the advising 

needs of elementary education majors or more generically related to all 

university students, all of the categories of advising need generated by 

this study were contained within the parameters of the five functions of 

academic advising as outllned by Morris (1973). 

Conclusions 

The speci fi c advi sing needs of el ementary education majors are 

most clearly rooted in the nurturing of the emerging professional. Both 

students and faculty advisors are concerned with the creation of a pre

paratory sequence of coursework and field experiences which will enable 
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the student to successfully meet a multitude of challenges in the ele

mentary school. 

Initially, the advisi,ng needs of the elementary education major 

are concerned with survival in the university. The findings indicate 

that early needs are centered around curriculum requirements, administra

tive procedures, and university orientation. These needs are concerned 

with adjusting to the university environment and are most closely related 

to those functions of academic advising which Morris (1973) describes as 

discerning the purpose of the institution, short-term course selection, 

and facilitating student development. 

Subsequent to these initial needs is a growing interest in the 

role of the academic curriculum and the total university experience in 

supporting the students' long-range professional goals and career plans. 

The focus of the advising needs shift from survival within the university 

to that of personal exploration within the context of professional develop

ment and career planning. The implications of this shift in the focus of 

advising need are clear. The faculty advisor must be prepared to provide 

a climate of profession~l guidance and discovery. The advising relation

ship must maintain its practical utility in terms of providing information 

and curriculum requirements, while at the same time respond to students' 

inquiries of a professional nature. 

The faculty advisor also has the opportunity to impact upon a 

student's decision to enter the teaching profession. The research findings 

indic~te that both students and fa~ulty advisors recognize the importance 

of determining a student's suitability and personal compatibility with 
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his/her own career choice prior to entry into the profession. Such 

fundamental questions ass "Why do you want to teach?", "What makes you 

think you'll be a good teacher?", and "Do you like children?", must be 

included in the advising interview as early on as possible. 

Once suitability and compatibility with the career choice have 

been determined, the focus of the advising relationship must be concerned 

with maximizing student strengths in preparation for teaching. The find

ings indicate that students want information concerning field-based 

opportunities. Field-based opportunities allow students to identify with 

the professional world, enabling them to further evaluate their own aca

demic and preprofessional needs. In addition, elementary education majors 

both desire and need guidance with specialization decisions, grade levels 

to teach at, geographic preferences for future employment, and student 

teaching decisions. Encouraging students to partiCipate in field-based 

opportunities early on may facilitate the decision making process con

cerning the latter options. 

While the findings indicate that a single faculty advisor has the 

potential to influence a student's major professional decisions, this is 

unlikely to occur. Although students are assigned to a specific advisor, 

a personalized system of advising is not always realized. The incompat

ibility of advisor-advisee schedules may preclude the establishment of an 

advising relationship with simply one faculty member. Students are likely 

to gather information from a variety of sources which mayor may not in

clude their assigned advisor. These findings are consistent with those 

of Brady (1978), which reveal that students do not expect one advisor to 
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be able to respond to all needs, rather that an advisor should be know

ledgeable concerning resource and referral services available to the 

student. In addition, students also express a desire for "variety" and 

"choice" concerning who should provide the advising service. They neither 

want "all faculty nor all student advisors to service their academic advis

ing needs. 

If students do indeed seek advising from sources other than their 

assigned faculty advisor, then a formalized mechanism for the provision of 

this alternative mode of service should be instituted. The findings of 

this study indicate a need for a peer advising system among elementary 

education majors. The fonnalization of such a mechanism could be established 

through student professional organizations. Students can provide other 

students with perspectives which may complement those of faculty advisors. 

A peer advising system should be viewed as an additional resource in 

servicing the academic advising needs of elementary education majors. 

Lastly, the development of the elementary education professional 

extends well beyond the scope of faculty advising. Faculty advisors, how

ever, have the opportunity to influeQce student attitudes concerning the 

process of continuing education through advice concerning graduate school 

and continuing education. Undergraduate teacher preparation is merely a 

pOint of departure for further professional development. Graduate programs 

are a means of refining and expanding upon the foundation of professional 

knowledge derived from the basic elementary education program. 
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Significance of the Findings 

In defining the specific advising needs of elementary education 

majors, faculty advisors may be better prepared to meet the academic ad

vising needs of the emerging professional educator. For the elementary 

education major, the faculty advisor is not only a link to the university 

but a vital link to the professional world. The model of professional 

interaction embodied in the advising relationship may well be one that 

the student will integrate into his/her own professional identity. In 

the literature on academic advising, Crookston (1972) defines advising 

as teaching. This model of teaching, that of information giver, faci

litator and counselor may be of special significance in the development 

of the elementary education professional. 

The Secondary Research Question 

It was the secondary purpose of this study to investigate the 

following: (1) the unique advising needs of elementary education majors 

as perceived by elementary education students and faculty advisors, (2) 

those academic advising needs of elementary education majors which 

elementary education majors and faculty advisors perceived as having been 

met, (3) those academic advising needs of elementary education majors which 

elementary education ~ajors perceived as not having been met, and (4) 

suggestions for improving the quality of academic advising for elementary 

education majors. These purposes were met by specific interview questions 

related to the secondary purpose of this study. Responses to the questions 

were compiled and reported. Faculty and student responses were reported 

separately. The data were analyzed in the same manner as in the primary 

research question. 
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Conclusions 

Unique Advising Needs 

The unique advising needs of elementary education majors are 

similar to those identified in the primary research question. They are 

concerned with the advising needs of the emerging professional. The 

specific content of the advising needs range from the initial decision 

to enter the profession to decisions concerning graduate programs and 

post-baccalaureate pursuits. 

Most importantly, students realize that the role of professional 

educator demands insight into human relationships, the refinement of 

interpersonal skills, and the demonstration of communicative competence. 

Elementary education students need guidance in undertaking coursework and 

field-based opportunities that will allow the development of these skills. 

Advising Needs Met 

The advising needs of elementary education majors which are being 

met are those which deal with general program information, curriculum 

requirements, administrative needs, including registration and pre-regis

tration, the advising of transfer students, and student-faculty rapport 

in the advising relationship. These needs, for t~.e most part, represent 

basic informational needs and are generic in nature. 

Advising Needs Not Met 

The advising needs of elementary education majors which are not 

being met may be categorized as those which are related to the specific 

advising needs of elementary education majors and those which are related 
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to administration of the academic advising service itself. In the former 

category, the needs for helping students determine their own suitability 

to the profession, information concerning student teaching options, and 

guidance in the use of electives are not being met. Students both want 

and need guidance in their decision to enter the profession. Ideally, this 

should occur early on in the advising relationship so as to preclude a sub

stantial investment of time on the part of the student in an inappropriate 

career pursuit. Once the suitability of the career choice is established, 

students need guidance with elective coursework that will be consistent 

with their personal interests and professional pursuits. Lastly, informa

tion concerning student teaching options is very important as this exper

ience may be the one which is the most influential in the student's future 

career development. 

Those needs which are related to the administration of the advising 

service and are not being met are concerned with the consistency and accu

racy of information provided to students, the availability of faculty ad

visors, a personalized advising system, and the method of assigning advisors. 

These needs are, to some degree, in conflict with the previous categories of 

advising needs met. If students I program planning needs are being met, 

then consistent and accurate" information must be available to both students 

and faculty advisors. Similarly, if students and faculty advisors report 

the establishment of rapport within the advising relationship, then there 

must be some personalized system of advising being conducted. 

These conflicts exist because there is no singular standard by 

which to define or evaluate the administration of the academic advising 
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service. The needs which the student brings to the advising relationship 

are multiple; the advising process is necessarily complex. Both faculty 

advisors and elementary education majors operate from many sets of as

sumptions concerning what appropriate advising activities are, how avail

able an advisor is to be, and how accountable each partner should be in 

this relationship. 

Suggestions for Improvement 

Both students and faculty advisors recognize the need for improv

ing the quality of academic advising for elementary education majors. 

These suggestions include improvements concerning both the administration 

of the academic advising service itself as well as a commitment on the 

part of faculty advisors to foster the development of the emerging pro

fessional educator. These suggestions have been incorporated into the 

Recommendations section of this chapter. 

Recommendations 

Based upon the findings of this study, the following recommendations 

for meeting the academic advising needs of elementary education majors are 

suggested by the researcher: 

1. Recognize academic advising as a faculty priority. The a~vising 

duties and responsibilities of each facIJlty member should be clearly com

municated to both students and faculty members. Faculty members should be 

evaluated in their capacity as advisor and recognized for their service in 

this function. 

2. Evaluate the assigning of advisors. It is unclear as to how 

decisions are made in the assigning of advisors. Students should have the 
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opportunity to request a particular faculty member either personally or 

by area of professional interest. 

3. Improve the availability of faculty advisors. The avail

abil ity of faculty members for advisi.ng must be clearly communi cated 

to students. Faculty members have many responsibilities and it is un

likely that additional time can be offered to perform this service. 

Perhaps a better management of available time would suffice. Many 

faculty post office hours already. Perhaps a central posting in the 

department office of exactly when each faculty member would be available 

for advising and under what circumstances (e.g., walk-in, appointment 

only) would be helpful. Faculty members could also designate certain 

hours per week that the department secretary could make appointments 

for them. 

4. Establish a peer advising system. Peer advisors could 

help to orient new students to the college and share experiences. 

Peer advisors could be located in one of the workrooms within the 

department and scheduled in such a way to promote coverage for most 

of the day. 

5. Guide students in their professional development. Students 

need information about professional organizations. They need assistance 

in planning out their long-range professional goals. They need to be 

encouraged to further the; r own professional interests after graduation. 

6. Help students to determine their own suitability to the pro

fession. The faculty advisor has a responsibility to the teaching pro

fession to assure that students who plan to enter the profession are 
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dedi cated to the best interests of chil dren. They need to gui de students 

in determining their own personal compatibility with their career choice. 

7. Guide students in the use of elective coursework. The large

ness of the university may, at times, conceal a multitude of opportunities. 

The faculty advisor can be influential in helping the student to plan a 

course of study that will be intellectually and professionally rewarding. 

8. Computerize student records. Computerization of student re

cords is long overdue. It can provi de the faculty advi sor wi th immedi ate 

access to an ongoing and official evaluation of all student coursework. 

Once relinquished of the technical duties of advising, the faculty ad

visor can pay more personal attention to the needs of the student. 

9. Improve the consistency and accuracy of information provided 

to faculty advisors and by faculty advisors to students. University 

policies are often elusive. The establishment of inservice workshops to 

communicate policy changes and review significant advising information 

would be helpful. A case study approach, utilizing complex advising 

procedures, may establish a knowledge base for future advising problems. 

This should be required of all new faculty members and updated regularly 

for all faculty members. 

10. Communicate student teaching options more clearly. A brochure 

on student teaching would be helpful in this area. It could be made avail

able through the department office. 

11. Establish a means of contact for lower division students and 

faculty advisors. An orientation to upper division standing could be con

ducted. Faculty members could introduce themselves and communicate cur

riculum requirements and program options at the same time. 
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12. The role of student professional organizations, such as the 

Student National Education Association, could be expanded to assist fac

ulty advisors with peer advising and facilitating students' professional 

development. 

Recommendations for Further Research 

1. This study identified the academic advising needs of elemen

tary education majors. A similar study could be conducted which would 

identify the academic advising needs of secondary education majors. 

2. This study identified the academic advising needs of elemen

tary education majors at the University of Arizona. Research could be 

conducted for the purpose of i denti fyi ng the .academi c advi sing needs of 

elementary education majors at other universities. Should similar advis

ing needs be identified, especially in the area of facilitating profes

sional development, profess'ional organizations might be called upon to 

work with universities in planning ways to meet these needs. 

3. This study identified the academic advising needs of elemen

tary education majors of senior standing who had been admitted to the 

College of Education. The findings indicated that the advising needs of 

elementary education majors change over time. A similar study could be 

conducted which would sample the advising needs of students at each level 

of the curriculum (freshman, sophomore, junior, senior) in order to 

verify this change. 

4. This study qualitatively described the academic advising needs 

of elementary education majors. Categories of specific advising need 

were generated through a semi-structured interview. These categories 
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could become the basis of a closed questionnaire and administered to all 

elementary education majors and faculty advisors. The categories of 

advising need identified by this study could then be prioritized and 

analyzed from a quantitative perspective. 



APPENDIX A 

INTERVIEW QUESTIO~S: STUDENTS 

1. a. How often do you see your advisor and for what purposes? 

b. How often should you see your advisor and for what 

purposes? 

2. What kind of help do you expect from your advisor? 

3. What kind of responsibilities should you have in the 

advising process? 

4. What kind of responsibilities should your advisor have in 

the advising process? 

5. What do you consider to be your most important advising 

needs? 

6. What advising needs do elementary education majors have 

which might be unique or different from other populations 

of students? 

7. a. What student advising needs are being met? 

b. What student advising needs are not being met? 

8. What suggestions would you offer to improve the quality of 

academic advising for elementary education majors? 
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APPENDIX B 

INTERVIEW QUESTIONS: FACULTY ADVISORS 

1. a. How often do you see your advisees and for what purposes? 

b. How often should your advisees see you and for what 

purposes? 

2. What kind of help do your advisees expect from you? 

3. What kind of responsibilities should you have in the 

advising process? 

4. What kind of responsibilities should your advisees have 

in the advising process? 

5. What do you consider to be your students' most important 

advising needs? 

6. What advising needs do elementary education majors have 

which might be unique or different from other populations. 

of students? 

7. a. What student advising needs are being met? 

b. What student advising needs are not being met? 

8. What suggestions would you offer to improve the quality 

of academic advising for elementary education majors? 
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APPENDIX C 

SAMPLE INTERVIEW ~ STUDENT NO. 5 

1. a. How often do you see your advisor and for what purposes? 

b. How often should you see your advisor and for what purposes? 

IJ 
a. "Probably twice a semester, once to plan out my courses and 

then during pre-registratioo." 
(J 

b. "I guess about the same as I said before or an,y other tim~ 

you might have questions, whether or not you should drop a 

course or something like that." 

2. What kind of help do you expect from your advisor? 

II 
'~I expect help with administrative things like registration, droe/ 

fdd ... advising as far as what classes to take and who to take them 

• from. I'd also like some ood constructive criticism and unbiased 

advice about my potential as a teacher. I expect my advisor to 

Velp gujde me through the system and frovide me with encouragement." 

3. What kind of responsibilities should you have in the advising process? 

A 
~ ... to come prepared with transcripts and have some specific gues-

tions in mind. You shouldn't 90 in there without thinking first 

what you need to knm;J. II 
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4. What kind of responsibilities should your advisor have in the ad-

vising process? 

A 
" .•. to know how to advise, to know what courses are offered. to • ,q 
know how to process drop/adds and senior checks. If they don't 

know the answer they should find it out for you. II 

5. What do you consider to be you~ most important advising needs? 

£ 
"I think advice about teaching and if I'll be a good teacher, how 

to become a good teacher ... graduate school, helping me to plan for 

that and my future as an educator. -II 

6. What advising needs do elementary education majors h"ave which might 

be unique or different from other populations of students? 

"It l s a professional program. We need good professional advice as 

well as academic advice. We need to know about student teaching 

options. No other program has that kind of thing at the end. We 

need some guidance in interpersonal skills. We're gOing to be 

working with all kinds of people. We need to know how to plan 

for that." 

7. a. What student advising needs are being met? 

b. What student advising needs are not being met? 

a. "Most of my program planning needs were well taken care of. I 

haven't had too many problems. When I didn't get any advising is 

when I got into problems. II 
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b. "Planning for student teaching •.. r really didn't know what to 

do. II 

8. What suggestions would you offer to improve the quality of academic 

advising for elementary education majors? 

"Computerize the whole thing ... like our grades and transfer course

work. Record keeping needs improving. I think advisors should pro

vide more professional advice like what organization would be good 

for us to join, what workshops would be good to attend ... " 



APPENDIX D 

SAMPLE INTERVIEW - FACULTY ADVISOR NO. 6 

1. a. How often do you see your advisees and for what purposes? 

b. How often should your advisees see you and for what purposes? 

a. lilt differs from individual to individual depending on when 

they want to come in. Some I see every semester. Others, I 

may see no more than once their entire time in the College 

of Education. Some live never seen. Theylve probably 

chosen to see someone else," 
£. 

b. "They should come initially to layout their coursework for 

their junior and senior sequence so they donlt 2et into a 

situation that they canlt get into blocks. They should have 

a general idea of what they have to take for that two-year 
B 

period. If thatls the case then they donlt really have to 

see me during pre-registration if theylre following the layout. 
o 
The ultimate responsibility has to lie with the student. 

A 
They should come Faculty canlt say, lyOU have to be here l . 

Z 
for senior check obviously. There are really two times then. 

initially to get the two years laid out properly. and the~ 

during senior check time. 1I 
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2. What kind of help do your advisees expect from you? 

A 
"They often like to know when things are being offered. Some plan . 
to pick ~p courses during summer school. They think you should 

E 
know exactly what's being offered and when. TheX want to know 

erogram options so that they can plan ahead. ~e.y expect us to 

tell them what are good electives. The,y want an idea of what 

di fferent faculty members are 1 i ke and when they wi 11 be teach"i ng 

classes. On transfer evaluations ..• 'Evaluate my transcript for 
- 4 

~el is a familiar request. People sometimes just come in off the 

JLtreet and want to know about job options ... where the jobs are 

what's 90in9 on jobwise. 1I 

3. What kind of responsibilities should you have in the advising 

process? 

A 
1I ... to be knowledgeable ... to make students feel that they are not 
• C 
impos i ng upon your time ... :1 ... lito gui de them through the uni vers ity, 

and what the university experience should mean. II 

4. What kind of responsibilities should your advisees have in the 

advising process? 

A 
IIThey should get themselves in when they're not sure of what's goi..!!.9. 

An. They should be prepared to bring transcripts when they come. 

It's always really neat when they've jotted down what they need to 

ask. They should know why they are there. They should have some 

sg.ecific guestions and they should have some material with them.1I 
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5. What do you consider to be your students I most important advising 

need? 

£ 
"I think that sequencing of coursework is very important. Once 

that is established they can take aQyant~e of options open to , 

them. They also need to know if teaching is really what they want 

to do. You need to ask them why they want to be teachers." 

6. What advising needs do elementary education majors have which might 

be unique or different from other populations of students? 

" ..• certainly the understanding of all field-based opportunities ... 

preparation for the block programs and knowing the options for 

student teaching ahead of time so they can plan for it." 

7. a. What student advising needs are being met? 

b. What student advising needs are not being met? 

a. "I think welre dOing well on getting students aware of the 

block program. They're not as aware of the field-based 

reading .•. that itls avanable." 

b. "More needs to be communicated in terms of student teaching 

options. The block kids are mothered tenderly. Kids that 

don't have the block never find out about their options." 
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8. What suggestions would you offer to improve the quality of academic 

advising for elementary education majors? 

liThe way we1re structured now we1re not in a position to help them 

make decisions about whether they're going to be good teachers or 

not. II 



APPENDIX E 

This appendix contains sample data analyses charts for each 

of the five functions of academic advising. The data analysis pre~ 

sented in this appendix draws its specific content from those inter

view responses found in Appendices C and D. 
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Student 5 
Ques. 2 

Student 5 
Ques. 3 

Student 5 
Ques. 4 

Facul ty 
Advisor 6 
Ques. 2 

Faculty 
Advisor 6 
Ques. 3 

Faculty 
Advisor 6 
Ques. 4 
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CATEGORY A 
PROVIDING ACCURATE INFORMATION - STUDENT RESPONSES 

Administrative matters 

Student responsibilities in 
enabling advisor to provide 
accurate information 

Course offeri ngs 
Administrative matters 

Referral to other sources 
for i nformati on 

"I expect help with administrative things 
like registration, drop/add ... advising as 
far as what classes to take and who to take 
them from." 

" ... to come prepared wi th trans cri Dts and 
have some specific questions in mind. You 
shouldn't go in there without thinking first 
what you need to know." 

" ... to know what courses 3re offered, to 
know how to process drop/adds and senior 
checks ... If they don't know the answer 
they shou 1 d fi nd it out for you." 

CATEGORY A 
PROVIDING ACCURATE INFORMATION ~ FACULTY RESPONSES 

Course offerings 

Elective coursework 

Which professors are 
tea~hing the class 

Transfer evaluations 

Advisor should be knowledgeable 

Students to come to advising 
sessions prepared--enabling 
advisor to provide accurate 
information 

"They often like to know when things are 
offered. Some plan to pick up courses 
during summer school. They think you should 
know exactly what's being offered and when ... 
They expect us to tell them what are good 
electives. They want an idea of what dif
ferent faculty members are like and when 
they will be teaching classes. On transfer 
evaluations ... 'evaluate my transcript' is a 
fami 1 i ar request." 

"to be knowledgeable ... to make students feel 
that they are not imposing on your time." 

" ... they should be prepared to bring tran
scripts when they come. It's always really 
neat when they've jotted down what they 
need to ask." 
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CATEGORY B 
SHORT-TERM COURSE SELECTION - STUDENT RESPONSES 

Student 5 Semester scheduling "probably twice a semester, once to plan 
Ques. 2 out my courses and then during pre-

registration. " 

Student 5 Immediate program planning needs "1 guess about the same as i said before 
Ques. lb or any other time you might have ques-

tions, whether or not you should drop a 
course or somethi!1g 1 ike that." 

CATEGORY B 
SHORT-TERM COURSE SELECTION - FACULTY RESPONSES 

Faculty Little need for short-term " ... If that' 5 the case (they've a 1 ready 
Advisor 6 sp.lection if long-range laid our their long-range program) then 
Ques. lb planning has been taken they don't really need to see me during 

care of pre-registration if they're following 
the 1 ayout. 



Student 5 
Ques. 2 

Faculty 
Advisor 6 
Ques. 3 
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CATEGORY C 
DISCERNING THE PURPOSE OF THE INSTITUTION - STUDENT RESPONSES 

Advisor as guide "I expect my advisor to help guide 
me through the system and provide 

. me wi th encouragement." 

CATEGORY C 
DISCERNING THE PURPOSE OF THE INSTITUTION - FACULTY RESPONSES 

Guide through the university 
experience 

" ... to guide them through the university and 
what the university should mean." 



Student 5 
Ques. 2 

Faculty 
Advi sor 6 
Ques. lb 

CATEGORY D 
FACILITATING STUOENT DEVELOPMENT - STUDENT P.ESPONSES 

Encouragement for students "I expect my advisor ... to provide me 
with encouragement." 

CATEGORY D 
FACILITATING STUDENT DEVELOPMENT - FACULTY RESPONSES 

Student as responsible for 
him/herself 

... "the ultimate responsibil ity has to 
lie with the student. Faculty can't 
say, 'you have to be here!'" 
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CATEGORY E 
LONG-RANGE PROGRAM PLANNING - STUDENT RESPONSES 

Student 5 
Ques. 2 

Student 5 
Ques. 5 

Suitability to the profession 

Suitability to the profession 

Long-range professional 
development 

"I'd also like some good constructive 
criticism and unbiased advice about 
my potent; a 1 as a teacher." 

"I think advice about teaching (is my 
most important advising need) and if 
I'll be a good teacher ... graduate 
school, helping me to plan for that 
and my future as an educator." 

CATEGORY E 
LONG-RANGE PROGRAM PLANNING - FACULTY RFSPONSES 

Faculty Upper division sequence 
Advisor 6 of·courses 
Ques. I b 

Faculty Program options 
Advisor 6 
Ques. 2 

Job opportunities 

"They should come initially to layout 
their coursework for their junior and 
senior sequence so they don't get into 
a situation that they can't get into 
blocks. They should have a general 
idea of what they have to take for 
that two-year period." 

"They want to know program options so 
they can plan ahead ... people sometimes 
just come in off the street and want to 
know about job options ... where the jobs 
are and what's going on jobwise. 
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Student 5 

Faculty 
Advisor 6 

UNIQUE ADVISING NEEDS - STUDENT RESPONSES 

Professional advice 

Student teaching options 

Interpersonal skills 

"It's a professional program. We 
need good professional advice as 
well as academic advice. We need 
to know about student teaching 
options. No other program has 
that kind of thing at the end. 
We need some guidance in inter
personal skills. We're going to 
be working with all kinds of people 
We need to know how to plan for that." 

UNIQUE ADVISING NEEDS - FACULTY RESPONSES 

Field-based opportunities 

Preparation for block programs 

", .. certainly the understanding of 
all field-based opportunities .. , 
preparation for the block programs 
and knowing the options for student 
teaching ahead of time so they can 
plan for it," 
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Student 5 

Faculty 
Advisor 6 

Program planning 
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ADVISING NEEDS MET - STUDENT RESPONSES 

" ... most of my program planning needs were 
well taken care of. I haven't had too 
many problems. When I didn't get any 
advising ;s when I got into problems." 

ADVISING NEEDS MET - FACULTY RESPONSES 

Block program information "I think we're dOing well getting our 
students aware of the block program." 
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ADVISING NEEDS NOT MET STUDENT RESPONSES -
Student 5 Planning for student teaching "planning for student teaching ... I really 

didn't know what to do." 

-

ADVISING NEEDS NOT MET - FACULTY RESPQN5FS 

Facul ty Communication of student " ... more needs to be communicated in 
Advisor 6 teaching options terms of student teaching options." 

Field-based reading " ... they're not as aware of the field-
based reading, that it's available." 

, 



Student 5 

Faculty 
Advisor 6 

SUGGESTIONS FOR IMPROVEMENT - STUDENT RESPONSES 

Computerization of student 
records 

Professional advice 
Professional organizations 
Professional development 

"Computerize the whole thing ... like our 
grades and transfer coursework. Record 
keeping needs improving. I think advisors 
should provide more professional advice 
like what organization would be good for 
us to join, what workshops would be good 
for us to attend." 

SUGGESTIONS FOR IMPROVEMENT - FACULTY RESPONSES 

Determining suitability to 
the profession 

"The way we're structured now, we're 
not in a position to help them maKe 
decisions about whether they're gOing 
to be good teachers or not. 
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