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ABSTRACT 

The enthymeme traditionally has been examined only as 

individual oral and written texts. Most scholarship looks at examples 

abstracted from their sociocultural context. In order to arrive at a 

more complete and organic understanding of the enthymeme, I 

explore the intertextual processes by which written and oral 

enthymemes evolve into new enthymemes for new written and oral 

texts. 

In their processes of making meaning, readers use texts to 

develop new enthymemes, and in the enthymemes' ever-evolving 

nature readers draw on social assumptions from other texts. In this 

dissertation I consider the enthymematic nature of intertextual 

processes to arrive at a broader understanding of the social 

construction of discursive structures. 

By applying social construction theory to the intertextual 

enthymeme, I focus on six contexts in which enthymemes are seen as 

discursive structures inscribing consensus because the elided 

assumptions of enthymemes are satisfied by the intertextual 

network of experiences and correlations shared by readers, writers, 

speakers and hearers. 



CHAPTER 1 

A Theoretical Overview of the Dialogical Construct of 
Enthymematic Knowledge 

7 

A look at discussions about the enthymeme over the last few 

thousand years would certainly make us think that everything has 

been said about such a concept. Traditionally, the enthymeme gets 

discussed in terms of individual oral and written texts, but we need 

to examine the intertextual processes by which written and oral texts 

produce enthymemes for new texts. Readers use texts to generate 

new enthymemes, and in their elliptical nature enthymemes rely on 

shared knowledge about assumptions drawn from other texts. By 

considering the enthymematic nature of these intertextual processes, 

I will argue that we can come to a fuller understanding of the social 

construction of discursive structures. The epistemological base for 

my argument is aligned with Bruffee's social constructionism. Like 

Bruffee, I assume "that there is no such thing as a universal 

foundation, ground, framework, or structure of knowledge. There is 

only an agreement, a consensus arrived at for the time being by 

communities of knowledgeable peers" ("Social Construction" 776-77). 

The enthymeme is a discursive structure that inscribes consensus, 

for the elided assumptions of an enthymeme are supplied by the 

intertextual network of experiences and associations shared by 

readers, writers, speakers and hearers. The deleted premise of an 

enthymeme must be supplied by the audience for its argument to 



achieve closure. In a very real way, the missing premise of an 

enthymeme must be occupied by the reader, and this makes the 

enthymeme inter textual by its very nature. 
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The tenative definition I have arrived at for enthymematic -

understanding rests on the following assumptions. First, the process 

inscribes the shared knowledge of readers and writers. In this 

regard, shared knowledge works as a dynamic base that has the 

potential to help us discover meaning in a myriad of other contexts. 

Second, such intertextual modes of understanding depend on a 

complex interaction that considers written texts as a social 

transaction that depends upon the availability of shared texts and 

the ability of readers and writers to index them. This inter textual 

transaction is evident in oral conversation, as it was in antiquity, but 

the give and take of discourse becomes more complicated in the 

world of written texts because they often depend on other texts that 

a reader must locate to fill in meaning. The complex interactions of 

readers with written texts enhances the concept that each reading of 

a text is a discrete performance and not a static return to it. 

The enthymeme is in these respects a model for the 

transactional nature of reading and writing. With this interactive 

view of the enthymeme, I examine some of the developmental 

processes that people employ to arrive at enthymematic 

understanding in literate cultures. To demonstrate this point, I begin 

with a discussion of research on the enthymeme. Next, I examine 

what researchers from various disciplines have discussed about such 
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related processes as consciousness, socialization, and internalization 

in order to illustrate some of the fundamental dynamics of how 

"social" knowledge is made through discursive transactions in literate 

societies. Finally, to illustrate the print enthymeme at work, I will 

look at two brief examples in this chapter of how enthymematic 

understanding is constructed. In the first example, I interpret a 

graduate student'S experiences in a PhD program, highlighting the 

unpredictable intertextuality that print and oral texts serve in her 

meaning-making. In the second example, I develop an hypothetical 

example exploring the means that a voter might take in coming to a 

decision on who to vote for. From these examples, the reader can see 

how, in the following chapters, social construction theory and insights 

on intertextuality and development help us understand how the 

enthymeme participates in this transactional process, mediating at 

every moment. 

By its very nature, the enthymeme is a concept that demands 

close scrutiny of social context. In this sense it is closely aligned to 

Bakhtin's calls for an examination of "zones of crude contact," which 

he says are "where we can grab at everything with our own hands" 

(Dialogic 26). In his discussions of these zones, he emphasizes the 

ever-shifting, openendedness of contemporary reality. It also draws 

heavily on Jameson's appeal to look at that which is not said, that 

which is smothered out. The enthymeme becomes, then, a 

transactional model that can help us understand the social 

construction of historical events and ideas. 
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Conversation on the En thyme me 

The enthymeme historically has been considered in many 

paradigmatic ways. One group has considered the enthymeme as 1.) 

classical and oral, in which the enthymeme is considered an 

important rhetorical device in oral cultures. Another has examined it 

as oral and literate technical devices outside of social praxis. The last . 
has explored it as contemporary conceptual and rhetorical devices 

but without any extended considerations of it in print cultures. After 

the review of these three perspectives, I will propose and discuss a 

contemporary theory of the oral and print enthymeme. 

Scholarship that focuses on the enthymeme in pre-literate 

societies (i.e., principally Greece) faithfully adheres to the 

enthymeme as a truncated syllogism, a conceptualization advanced 

by Aristotle's Rhetoric (24-7;132-3;140-164; for congruent 

contemporary views see Conley; Poster). In his Rhetoric he 

associates the enthymeme with the syllogism in several places. For 

example, according to Aristotle "the orator's demonstration is an 

enthymeme, and this is, in general, the most effective of the modes 

of persuasion. The enthymeme is a sort of syllogism, and the 

consideration of syllogisms of all kinds, without distinction, is the 

business of dialectic ... " (13SSa 22). Later he elaborates on this, 

stating "The enthymeme must consist of few propositions, fewer 

often than those that nake up the normal syllogism. For if any of 

these propositions is a familiar fact, there is no need even to mention 
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it; the hearer adds it himself' (1357a 28). According to Aristotle, the 

speaker has purposefully left out information that the audience 

shares with the speaker, with the paradigm for the enthymeme 

being orators speaking to an immediate audience who shares their 

context. The enthymeme is thus a live transaction between two or 

more persons. The enthymeme fails to convince an audience when 

the auditors are unable to supply the missing premise, but the 

enthymeme is assumed to be a natural feature in discourse because 

orators and auditors in oral societies share well defined sets of 

assumptions. The unifying characteristic of a pre-literate view is that 

discourse is enthymematic because a tacit set of shared associations 

and assumptions must exist for an enthymeme to work. 

Grimaldi argues that Aristotle locates the enthymeme in 

everyday society, where we are unable to attain absolute truth. 

Consequently, he feels Aristotle locate the enthymeme "at the very 

center of the rhetorical process when he says quite explicitly that 

. rhetoric, in the final analysis, directs itself to pistis and that the 

enthymeme incorporates pistis" (54). While Grimaldi assumes that 

the enthymeme is a form of the syllogism, he emphasizes the 

transactional nature of the enthymeme, which affects both the 

intellect and the emotions. To this end, we must use appeals to 

ethos, logos, and pathos, and in this way the enthymeme becomes a 

holistic approach to persuasion (143-4). In the context from which 

Grimaldi speaks, we envision the en actio at the Forum, one that 
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assumes a context of shared assumptions and demands immediate 

responses on the part of the participants (also see Weaver 63). 

Around 85 B. C. the enthymeme gets substantially confused with 

the syllogism. According to McBurney, this confusion is derived from 

Hermagoras's influence on Cicero, especially in his De Inventione 

(69). Because there were fewer public opportunities to practice 

rhetorical skills, we see the enthymeme developed and treated in the 

burgeoning textbook tradition that in tum led to the formalism of 

contemporary logic texts. When the enthymeme is treated more as 

an ornamental technical device, it gets called an epicheireme, which 

Church and Cathcart believe 

was an attempt to accommodate the logical syllogism to the 

needs of rhetoriC, but in practice it tended to pervert the 

purposes and methods of rhetorical invention. It 

attempted to stylize rhetorical argument and make it 

independent of the speaker and the audience, but in 

practice it faltered as speakers were forced to adapt their 

materials to their audience and their audience to their 

materials. (147; also see Fisher 37) 

Following textbooks' technical views and discussions of the 

enthymeme, today's logical schools separate the enthymeme from 

society, further abstracting it from the realm of praxis. One of the 

consequences of viewing the enthymeme outside of live social 

discourse is that logicians discuss it in the terminology of 
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mathematical structures and equations. These discussions, without 

apology, follow the paradigmatic approach that Kuhn discusses in The 

Structures of Scientific Revolutions. Kuhn argues that science is not 

concerned with usefulness or public need; it is concerned only with 

following its own specialized paradigm, one that is rigorously 

executed and supported within its own methodological sphere. 

Unfortunately, the enthymeme is a concept that depends on socially

constituted values and understandings and has refused to be boxed 

into one set paradigm. As a result of the enthymeme's dependence 

on cultural values, the examples that logician's use must draw from 

human society, variables that draw it out of a predictable sphere of 

analysis. 

On the other hand, logicians assume, without discussing the 

social milieu, that a speaker and hearer already have their base 

premises. In other words, they omit the social bases that establish 

the very premises of their arguments. How the audience gets or 

acquires the missing premise is never breached. In this sense, an 

apparent contradiction exists between the logicians' symbolic 

representations and discussions of the enthymeme and their tacit 

assumptions that live interaction within social milieus takes place. 

Contemporary logical scholarship follows the classical 

epicheirmatic view, tending to interpret the enthymeme as a merely 

truncated syllogism. This view is based on Aristotle's views in the 

Rhetoric that the enthymeme has the form of a truncated syllogism, 

on discussions in Prior Analytics, or from Kapp's use of Aristotle in 
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Greek Foundations in Traditional Logic (60-74) to develop logical 

claims from a rhetorical theory (also see the Oxford English 

Dictionary for technical discusions of it). Simply put, logicians have 

looked at the "results" of the enthymeme as already given, a direct 

process of input to output. The result is that they have attempted to 

formalize practical reasoning. Where and how an arguer and 

audience get this information is overlooked. In this regard, the 

equations and analyses that they postulate are separated from any 

form of social interaction and, consequently, the social knowledge 

acquired within society. 

A formal point of view, for example, occurs when we get a 

perplexing, arhetorical view from Walton: "An enthymeme is not any 

proposition your audience will accept, but one that fits into your own 

needs as rhetor to have as an argument that--when properly filled 

out--is deductively valid" (410). Anderson and Belnap, while 

formulating an interesting equation for the enthymeme, move it out 

of the realm of praxis and into a contemporary definition: "if ... 

then ____ (which we symbolize by --- *): A--> *B = df ( r)[r&(r& 

A--> B)]." Unfortunately, the exegesis they give does not help much 

either: "the if ... then ... proposition corresponding to any 

enthymematic argument is true if and only if there is a (suppressed) 

premise which is true and which would convert the enthymeme into 

a valid argument" (719). The assumption here is that the "truth" 

would hold universally for everyone everywhere for some sorts of 

knowledge, not just this form of knowledge, which is Aristotle's view 
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of the syllogism, not the socially adapted enthymeme. Pole, whose 

goal is to improve logic classes by creating more exercises for them, 

argues that "it is a good principle to avoid placing content from the 

conclusion into the missing premise unless no other alternative is 

available" (325), and that arguers leave out points because they 

believe they will show their prejudices (329). These discussions 

emphasize that enthymematic understanding follows a set pattern 

for everyone all the time. Logicians writing on the enthymeme have 

consequently viewed it as a decontextualized economic syllogism, 

attempting to interpret it as some form of artificial construction and 

consequently fail to discuss the social milieu that a speaker and 

hearer already have as their base premises. In other words, they 

omit the social bases that establish the very premises of their 

arguments. 

Contemporary rhetorical scholarship, drawing heavily on 

classical scholarship, especially Aristotle, fundamentally discusses 

the enthymeme from an oral perspective. For example, while Conley 

examines much of the history of the enthymeme, he concludes that 

in antiquity and today it has had no importance. Others, such as 

Gage and Corbett, begin to make print implications for literate 

discourse, but their discussions are steeped in the oral traditions of 

the enthymeme, and their applications to print discourse, such as 

how the enthymeme's effects must be immediate if they are 

effective. 
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In oral contexts, Miller and Bee argue that the "inherent 

involvement of ethos and pathos, with enthymemes would be 

sufficient to limit enthymematic conclusions to the realms of 

experience (actual or vicarious), to knowledge, and to the feelings 

and emotions" (211). However, within oral transactions our 

knowledge is not limited by just what we know or can recall at the 

moment, because we are very capable of mediation from others 

within our community. Similar to Miller and Bee, Cronkhite believes 

an enthymeme is "any form of deductive rhetorical argument, 

adapted in whatever way the speaker deems necessary to 

accomplish the purpose of persuasion" (133). To this end, Jackson 

and Jacobs argue that "enthymemes are not built the way they are 

for reasons of economy (i. e., merely to avoid the unnecessary); their 

method of construction optimally exploits the rules of turn taking so 

as to respect the preferences for agreement" (264; also see Gage 157; 

Raymond 142). The explicit emphasis in discussions such as these is 

on the speaker's and the audience's familiarity of the topic under 

discussion. These views stress that participants must have similar 

realms of experience (Poster; Conley). 

Rhetorical scholars are aware of the transactional nature of 

enthymemes. This interactive quality suggests that an 

enthymematic argument's presentation must be adapted to the 

audience, as Delia states: "if arguments are to be built using the 

audience's existing predispositions, those predispositions become the 

place where many arguments must be sought. Those arguments 
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would, then, be arranged within the listener's system of existing 

beliefs and values" (148). The implications are that enthymemes are 

more than just oral transactions. They are integrally involved in the 

reading process and in the writing process, via their function as a site 

for invention. Enthymemes are common in speech because of their 

telegraphic interactive qualities, but writing is also interactive, not 

static. 

Today, if we consider the enthymeme in an oral context, 

enthymematic understanding can be observed and understood with 

some of the points the contemporary scholarship illustrates. In an 

oral setting, as in antiquity, for example, such as when we talk with 

family members at dinner, to a class, or listen to a presentation I 

suspect that a hearer (if he or she does not understand an 

enthymeme), merely nudges the person next to him or her and asks 

what the person meant. By this mediation, the person accesses a 

text--"you remember John ... " The important pOints of 

consideration here are the specific social contexts in which this would 

occur and the mediated use of the other person's shared experience. 

Obviously the enthymeme still retains many of the 

aforementioned qualities and effects that come to us from pre

literate societies, but in literate societies we need to consider more 

than what "speakers" do with "hearers." We need to examine the 

developmental processes "readers," "hearers," and "viewers" go 

through socially to construct information to arrive at enthymematic 

understanding. The processes by which enthymematic 



18 

understanding can come about today is enhanced when we consider 

how written texts lead us to knowledge. Enthymematic closure is the 

same for oral and written enthymemes. Stated another way, the 

"results" of oral and literate enthymemes (the filling in of the missing 

premises) are the same in that meaning comes about. But the way 

that our text-oriented cultures come to this understanding requires 

that we consider other types of cultural interactions. We socially 

construct the enthymeme by searching for information 1.) we believe 

we need to know, 2.) we believe might be out there, 3.) we believe is 

missing, incomplete, or misunderstood, or 4.) we believe needs 

clarification because we do not believe something (what we think is a 

fabrication). Written texts become another aspect of the social 

construct of knowledge, where the polyphonous interaction of 

questions, answers, and responses evolve. It is through the 

interaction of written texts-technologies-viewers-readers that 

enthymematic understanding can best be understood and perhaps 

observed, with the eventual "Ah, ha!" of understanding realized. 

The tentative definition I have arrived at for the intertextual 

enthymeme rests on two assumptions. First, the process inscribes 

the shared knowledge of readers and writers. In this regard, shared 

knowledge works as a dynamic base that has the potential to help us 

discover meaning in a myriad of other contexts. The meaning we 

come to can be fruitful or useful for us or even for society. Without 

belaboring the point, a pivotal term here is "usefu1." What might 

appear useful to some people, might in fact be deceptive information. 
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I touch on this deceptive nature in several later chapters, especially 

in "The Function of Enthymemes in a Print Culture." Second, such 

intertextual modes of understanding share in a complex interaction 

that considers written texts as social transactions that depend upon 

the availability of printed texts and the ability of readers and writers 

to arrange them. In this regard it becomes a process of examining 

the information presented and the conclusions arrived at. The 

deleted premises must be supplied by the audience for its argument 

to achieve closure. The theory of the literate enthymeme I am 

proposing demands that we look at the processes of how knowledge 

is generated, accepted, and destroyed. And last, the missing premise 

must be occupied by writers, readers, listeners and speakers, thus 

the enthymeme is intertextual by its very nature. 

Internalization: A Dialogic View of the Missing Premise 

... every utterance in the business of life is an objective 

social enthymeme. It is something like a 'password' known 

only to those who belong to the same social purview ... 

The 'assumed' may be that of the family, clan, nation, class 

and may encompass days or years or whole epochs. 

(Voloshinov, Freudianism100; also see Berger and 

Luckmann10). 

The passwords Voloshinov speaks of are important characteristics 

that form the bases of the enthymeme. How we get or learn the 
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passwords Voloshinov discusses is not always immediate, but one 

thing is clear: we learn them through social interactions. Sodal 

construction theory carefully considers social interactions of human 

beings with other human beings, viewing the interactive process as 

focusing on how people account for the world in which they live. 

Moreover, it tries to descibe ways that people come to understand 

the past and the present (Gergen 266). The central point in Gergen's 

discussion is that dialogues are situated in practical relations and 

shared purposes. 

Theories of consciousness and how understanding is socially 

constituted help explain how enthymematic understanding develops 

from our social interactions. In German Ideology Marx discusses the 

association between consciousness and social human beings: 

Language is as old as consciousness, language is practical 

consciousness, as it exists for other men, and for that 

reason is really beginning to exist for me personally as 

well; for language, like consciousness only arises from the 

need, the necessity, of intercourse with other men. Where 

there exists a relationship, it exists for me: the animal has 

no 'relations' with anything, cannot have any. For the 

animal, its realtion to others does not exist as a relation. 

Consciousness is therefore from the very beginning a social 

product, and remains so as long as men exist at all. (203) 

For social constructionists, consciousness comes into existence when 

people use language for a practical purpose. By briefly considering 
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consciousness as socially constructed, I believe it is easier to account 

for not only why people have some of the knowledge they do but 

also how they construct it. 

Through birth and socialization, we become conscious of what is 

around us, who is around us, what is our language(s), and so forth. 

In time, we learn to imitate and use the sounds that others around us 

use to describe and communicate to others. However, we are at first 

dependent upon others for our survival; we are at first dependent 

upon how and what those around us communicate. To illustrate this 

dependence I will discuss Vygotsky's insights into the complex 

implications of a child's act of pointing. Vygotsky argued that a 

child's first act of pointing is nothing more than an attempt to grasp 

something. The attempt represents, however, a forthcoming activity. 

While a child's hands are pointing or making grasping movements, 

these acts at this initial stage are nothing more than the child's 

attempt to point out an object. This situation changes dramatically, 

Vygotsky argues, when a parent comes to aid the child. At this 

crucial point, the child's pointing becomes a gesture for the parent, 

for others. The child no longer wants a reaction from the object 

he/she was reaching for: He/She wants a reaction from the parent. 

The meaning of the child's grasping becomes mediated by the 

presense of others. When the child begins to associate his/her 

grasping to the "objective situation as a whole," then he/she begins to 

see it as pointing. At this juncture, the movement's function changes 

dramatically. It goes from movement aimed towards an object to a 
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movement aimed towards another person, with the intent of 

establishing some form of mediated relationship. "The grasping 

movement," Vygotsky continues, 

changes to the act of pointing. As a result of this change, 

the movement itself is then physically simplified, and what 

results is the form of pointing that we may call a true 

gesture. It becomes a true gesture only after it objectively 

manifests all the functions of pointing for others and is 

understood by others as a gesture. Its meanings and 

functions are created at first by an objective situation and 

then by people who surround the child. (Mind in Society 

56) 

In line with a dialogical view of enthymematic understanding, the 

above activities describe and help explain how a once external 

activity is metamorphosed and enters upon an internal function, and 

the child illustrates how cultural development occurs first on the 

sociallevel--among others--and then within the child (57). 

Vygotsky's next step concentrates on discussing how adults learn 

and understand via social interaction. The conceptual term he gave 

to this process is "internalization," our process of appropriating 

concepts via language and then processing them until they become 

conceptualized in terms of our own experiences and assumptions 

(Mind 56-57, 127). Vygotsky stressed that the internalization is not 

one that clones external reality; it is a dynamic synthesis based on an 

individual's experience and the categories and attitudes he or she 
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shares with the subject of discourse (Thought 53). Moreover, he 

believed that once external reality is internalized, it becomes "inner 

speech," which he argued is not the interiorized version of external 

speech, but is a function in and of itself. Inner speech is a form of 

thinking in pure meanings, so it is a "dynamic, shifting, unstable 

thing, fluttering between word and thought." (Thought 149). He 

further stated that inner speech 

is maximally contracted, abbreviated, and telegraphic. 

Written speech is maximally expanded and formal, even 

more so than oral speech. Written speech does not contain 

ellipses while inner speech is filled with them. 

Syntactically, inner speech is almost entirely predicative. 

In oral (audible) speech, syntax becomes predicative 

where the subject and related parts of the sentence are 

known to the interlocutors. ("Thinking and Speech" 

Collected Works 204) 

By considering Vygotsky's concept of the development of inner 

speech and then considering our potential for knowledge once we 

enter into the worlds that printed materials bring, we must then 

modify the conception of what a missing premise is because we 

discover the complexities involved with oral, written and inner 

speech. 

Vygotsky's conceptualization of our social transformation from 

the intermental (the social) to the intramental (the individual) is 

further clarified by Bakhtin's dialogical view of communication, one 
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that argues for the infinite nature of oral and written acts to create 

and respond to each other. In this regard, Bakhtin believed a 

speaker, a listener, a writer, a reader, etc., are all respondents to 

greater or lesser degrees. They are not, he says, the ones who 

disturb" the eternal silence of the universe" (Speech Genres and 

Other Late Essays 69). The implication he makes is that there are so 

many ideas constantly being born and reinterpreted that it is 

impossible for us to understand without some form of mediation. 

Fundamental to his discussion of dialog ism are "exotopy" and 

"surplus of seeing." In his definition of exotopy, he argues the 

necessity and dependence of understanding first on a social plane 

because we give events "unity, form, and completion from outside. 

Such a unification and such a completion are radically impossible 

from inside this knowledge and from outside this act" (Todorov 33, 

99). Surplus of seeing, in tum, becomes important to understanding 

the enthymeme because it shows how humans using both oral and 

written texts have as their goal A.) a sense of sharing their ideas in 

response to another's ideas, B.) a sense of looking for another's 

response to their ideas, and C.) the realization that it is impossible to 

completely understand the other. The most we can do is strive to 

achieve a common thread of understanding via each other's surplus, 

a thread that will be different (yet still have traces of the original 

idea) from what either of us had originally intended. In other words, 

the "new" knowledge, the new realization, is the filling in of missing 
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social premises. When we understand, the process of enthymematic 

understanding already has taken place (Ah, hal). 

In essense, there are individual utterances, but they are 

composed in response to others and, in their turn, the responses will 

be responded to. Vygotsky and Bakhtin are not suggesting that we 

or our ideas will become cloned copies of each other because we each 

bring our own distinct background of knowledge and ways of 

interpreting to any task. This is similar to what reader response 

theorists have argued because they see interpretation or 

understanding of texts as whatever the reader nlakes of them (see, 

for example, Gere; Rosenblatt; also see Fishman 47; Levitin 123). 

These views of textual interpretation and reader interaction are in 

apparent juxtaposition to Hirsch's argument that knowledge is made 

strictly by an immediate social group, and consequently those 

without "accepted" knowledge must be immersed in it or there is no 

other way to attain it. In essence, Hirsch's view is partially valid in 

an oral culture, but is fundamentally obviated in a literate one. 

However, in an oral culture we cannot view oral individuals as only 

received knowers because, following a socially constituted view, they 

are active knowledge makers. 

Unlike Hirsch, I believe we all approach and interact with texts 

in social ways. We "discover" texts that communicate to us and bring 

"other" social milieus with them. Hirsch does not consider the 

interactive processes that oral and written acts and texts suggest for 

potential understanding because they open and impose new 
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restraints on how we create knowledge (for example, my process of 

composing, discovering, and modifying this chapter, and yours in 

turn of reading, assimilating and using it for some purpose). Written 

texts take on the role of voices ad infinitum. We are aware of voices 

existing in voluminous libraries, and we realize that the "hearing" of 

what these voices say takes time and effort beyond just listening. 

Enthymemes at Work in the Academy 

In the following example I would like to illustrate how responses 

and responses to responses over both brief and extended periods of 

time become enthymematic. The example shares with its pre

literate counterparts the notion that there is missing information (the 

socially suppressed premises), and that the individual comes to a 

realization or understanding immediately upon bringing together 

seemingly disparate information. However, the example differs from 

the oral examples in that an individual's gathering of information 

needed to fill in missing gaps takes an indeterminate amount of time. 

We must see how understanding comes from an individual's 

searching, talking, and perhaps most Significantly, from 

serendipitous, unexplainable occurrences in his or her life. The 

examples I use do not show planed intention or manipulation on the 

part of any speaker or writer: they show how a receiver becomes a 

speaker, reversing roles time and time again over periods of time 

until seemingly unconnected materials make sense when "missing 
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information" comes together for that particular individual on that 

particular occassion. This is the nature of oral and literate 

enthymematic understanding. This does not mean that the 

understanding is arbitrary but that it is the type of knowledge 

Manneheim terms relational: "Relationalism does not signify that 

there are no criteria of rightness and wrongness in a discussion. It 

does insist, however, that it lies in the nature of certain assertions 

that they cannot be formulated absolutely, but only in terms of the 

perspective of a given situation" (Ideology and Utopia 283). 

The brief example below represents applicatons and 

interpretations of the intertextual enthymeme. It is of a graduate 

student's attempts to make meaning of some of the theories and 

teaching problems she confronted over several years; it illuminates 

the student's mediated use of text and other persons to arrive at 

meaning. In the example, I illustrate and discuss what occurs when 

knowledge is and is not discovered immediately. Moreover, I 

illustrate the unforeseen and time-taking ways that missing 

knowledge (in a classical sense, missing premises) fills in and both 

shapes and reshapes the peoples' conceptualizations of their own 

understanding. This example serves also to guide readers as they 

read later chapters applying the intertextual theory of the 

enthymeme. 
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Example 1 

This example of a graduate student's experience highlights how 

voices of available written texts could be a negative, a meaningless, 

or a positive experience. The experience does not have to be in that 

order, and always has the potential to be a combination of all three. 

In a negative sense, a PhD student told me of an experience she had 

reading Bartholomae's "Inventing the University" three years ago for 

a teaching of composition seminar. When she finished reading the 

essay, she told me that she thought to herself, "What the hell is this 

guy talking about? I had no framework to know what he was saying; 

he made no sense to me whatsoever." 

Her taking a stand and determining that Bartholomae's ideas 

were useless has many ramifications. She had to understand 

something of what Bartholomae said to make such an evaluation. 

She had determined that Bartholomae's discourse, at that point in her 

career, was useless in a Utilitarian, what-can-I-do-with-this-on

Monday-morning-in-my-composition-class sense. However, while 

she understood that Bartholomae's discourse was useless for her 

composition class, it did represent a practical purpose for her like 

Vygotsky's example of the child's grabbing, but not yet pointing. 

Both were not at a phase of pointing because they had no sense/field 

of reference. For the graduate student, an important feature was 

that Bartholomae's discourse seeped into her realm, opening a 
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possibility that she, her seminar teacher, or others communicate in 

both realms of composition teaching and theoretical reflection. 

Bartholomae's essay came into her discourse realm but appeared to 

have silently slipped out. 

Berger and Luckmann argue that we need to begin our analysis 

of the sociology of knowledge with a concern for the practical 

interactions of people, what "people know as reality in their 

everyday, non- or pre-theoretical lives" (15). From their view there 

are social and educational barriers that would prevent the PhD 

student from understanding Bartholomae's essay. At this point in 

her career, we might say she has been asked to socialize before she 

was prepared or had "adequate" knowledge of the society or group, 

in this case both the university and written socialization. Whereas 

more common explanations would place the blame on the student 

(she's too dense), or on Bartholomae (his message is not "rhetorically 

adapted" to the discourse of the introductory composition teaching 

class). These last two views (reader's fault, writer's fault), however, 

consider that the only good knowledge is immediate. To understand 

the enthymematic nature of discourse, we must take a long-term 

perspective on the social construction of discourse practices. Had the 

graduate student dropped out of school or changed careers, we might 

comfortably ascertain that Bartholomae's message would still be 

meaningless for her. However, as she continues her studies we enter 

into Hymes' notion of "language fields" and "speech fields," which he 
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defines as "the total range of communities within which a person's 

knowledge of varieties and speaking rules potentially enables him to 

move communicatively" (55 "Models"). These "failures" and barriers 

fall short in that we have to consider the "days and years" that will 

take place from the student's initial reading of Bartholomae. We 

might hastily assume from the residues of our inherited oral 

tradition that the death of an idea transpires if it is not immediately 

grasped, or from Hirsch's that she is not a part of an immediate social 

group. When, in fact, the seed just might have been planted, and will 

begin to grow furiously. Or the seed will lie dormant for months or 

years until the "right" conditions for its growth to occur. Because of 

our potential to understand, Marilyn Cooper believes that "as people 

are exposed to different environments, they develop a repertoire of 

ways of thinking that are adaptive to (or at least associated with) the 

variety of intellectual environments they encounter" 

("Women's" 141). Hymes and Cooper believe that the more 

communities we are exposed to and understand, the more we can 

begin to associate with more and more communities. 

One year later, this same graduate student told me she took 

another course titled "Professing Literature," where she learned 

about Foucault and deconstructionism, and "Inventing the 

University" came back to her and started to make some sense. The 

nature of Bartholomae's text begins to take on new dimensions 

because of the different community she is in, the year's immersion as 

a teacher, and because of her intensive readings as a graduate 
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student. Her reading and socialization are similar to what Cooper 

describes as characteristic of members in discourse commuities: 

When I think of a discourse community, I think of very 

particular situations in which people come together in 

discourse and negotiate what they want to do and what 

matters to them. It is a community in the sense that it is 

concerned about each of its members, their goals, their 

needs, and what they have to offer. ("Why" 204; also see 

Porter 38) 

Cooper's view of a discourse community is restricted, however, by 

the immediacy of the type of discourse community she describes. 

With the intertextual enthymeme, discourse communities are not 

restricted by immediacy nor by proximity. 

At this point the student had indirect oral interaction (classroom 

discussion) and written interaction (class texts) seeping into her 

understanding of "Inventing the University." This process of 

discovery is one of the views I believe Lefevre has about invention 

as a social act. She descibes invention as encompassing a diversity of 

real and imagined others in social relationships. In these 

associations, we interact in unpredictable ways to generate 

something (46). Moreover, the complexity of her interactive 

attempts with others and texts to make meaning address Trimbur's 

call to "know more about how writers resolve conflicting claims of 

the voices in their heads" (220). By the same measure, those who 

are exposed to a university education, a. k. a. highly literate, are 



32 

those most likely exposed to more textual discourse communities and 

are taught how to adapt themselves to them, and how to enter into 

them. 

While discussions of discourse communities seem restricted to 

immediacy, Bartholomae's article takes on a "new" external 

dimension. By means of this later class discussion of schools of 

thought, her understanding is internally reshaping and redefining. 

Volosinov describes this metamorphosis in the following way: 

In becoming aware of myself, I attempt to look at myself, 

as it were, through the eyes of another person, another 

representative of my social group, my class. Thus self

consciousness. in the final analysis, always leads us to 

class-consciousness, the reflection and specification of 

which it is in all its fundamental and essential respects. 

(Freudianism 86) 

"Her" knowledge became interpreted within "that" knowledge. At 

the same time, her perception of the knowledge Bartholomae's article 

offered was dependent upon her experiences, both social (in the 

university) and written. In a peculiar sort of way, we go outside in, 

outside out, inside out, inside in. The making of knowledge is not a 

one way street, nor is it restricted to one discourse neighborhood. 

Later the student told me that in another class, "The Teaching of 

Basic Writing," she had to read another article by Barthalomae and 

decided to reread "Inventing the University." It was here that she 

said the article appeared "brilliant ... and I wondered how I and 
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others don't understand, even misreading ideas, but later come to 

understand, not just understand once but several, different times 

and ways." In this regard, written and oral discourse serve as an 

ongoing dialogue for seeking knowledge. Bakhtin descibes the 

interactive process involved in the ongoing search: 

every word gives off the scent of a profession, a genre, a 

current, a party, a particular work, a particular man, a 

generation, an era, a day, and an hOE!. Every word sme~~ ________ u ___ _ 

of the context and contexts in which it has lived its intense 

social life; all words and all forms are inhabited by 

intentions. In the word, contextual harmonies (of the 

genre, of the current, the individual) are unavoidable. 

("Discourse" 106) 

Her enthymematic understanding cannot be called "methodology" 

because it is more idiosyncratic than an a priori scheme can predict 

or describe. Nevertheless, I believe there are certain trace elements 

in what occurred to her that have happened to all of us as we learn. 

With the example of the graduate student, we can begin to consider 

the impact written and oral texts have had on the way we socialize, 

hearing others' voices and ideas but still coming to our individual yet 

socially dependent understanding of them. We discover that with 

written texts (we return to them) and oral texts (we return to the 

conversations) we can discover meaning anew. When we examine 

the unique socialization that is possible with the interaction of 
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personality with personality with written texts and other media, we 

enter into communities that would have been unknown if we were 

only from an oral culture, one sealed off by geography, by social 

constraints, and by the availability of written texts. 

Social enthymematic understanding in literate societies can 

derive from a variety of non-print sources. From the oral 

component, it can evolve from myths, rituals, conventions, and so 

forth. My belief is that enthymematic understanding does not 

photocopy meaning transmitted by spoken or written word; it is an 

understanding that metamorphoses and jumps among the live social 

and the technologically social world of print, radio, television, e-mail, 

fax, etc., in order to become meaningful to its seeker-reCipient. 

Enthymematic understanding does not conclude in universal or ever

lasting knowledge. We cannot believe for a moment that the 

discovery we make, based on what we have available to us, is always 

going to be convincing to others or to ourselves. Our knowledge will 

evolve. In contemporary terms, it will become updated. In this 

regard, empiricism is not only on the same footing as enthymematic 

understanding but also is consumed by it because scientific 

knowledge is temporary and fleeting. As Kuhn has argued we are 

persuaded that scientific knowledge is constant and predictable, but 

the truth of the matter is that this knowledge is in constant flux and 

unpredictable. The bond the two share is that they become a form of 

krisis, or social knowledge dependant upon the complex interactions 
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of the human-with-written text-and-other-technologies models I am 

proposing. 

As I discussed earlier, to be human means to depend on others 

not just for survival but to step beyond an existence that is based 

only on survival needs. This entails becoming social and participating 

in social dialectics. The way the PhD student came to understand 

emphasizes Burke's notions of stellen (stand) and vorstellen 

(understand). She needed a place to stand to make meaning in her 

profession as a professional student and as a teacher to begin to 

understand the complexities of Bartholomae's discourse and how it 

was (is) involved in her life. 

Conclusion 

In this chapter I have developed the theoretical framework for 

the social construction of knowledge that is formalized in the 

enthymeme. An overlooked aspect of the enthymeme is the way it 

occurs through the dialogical interaction of oral and written texts. As 

a consequence of this interaction, the modern enthymeme often does 

not occur immediately as it can in oral cultures, but will often likely 

be mediated by various media, such as written texts. 

If we view the meaning-making processes that people employ in 

specific socio-historical settings as part of a process whose goal is 

consensus, we need to further acknowledge that understanding is 
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itself continuously modifying in each setting. Ideas, facts, contextual 

variables, methodologies, criteria, ideologies, and so forth, determine 

information that will be exposed or excluded. In a significant way, 

the enthymeme that I discuss asks that we examine both deleted 

and exposed premises, and how myriad audiences assimilate 

available information to achieve some form of consensus. Since 

audiences participate in contexts that are in a constant state of 

liberatory and prohibitive flux, the enthymeme's intertextuality asks 

that we consider how audiences work to make meaning. In the 

following chapters, I look at the interactive characteristics of the 

enthymeme and how they help expose the changes people 

experience and cause to take place in order to enthymematically 

understand or to make or others enthymematica1ly understand. 

In Chapter two I look at the Sophists' concerns with the effects 

of contrasting argumentative claims. Some of the primary concerns 

of the Sophists' extant documents discuss contrasting arguments 

under the conceptual framework of antithesis and dissoi logoi. 

Similar to contemporary social constructionists' concerns with how 

knowledge is situation ally constituted, Sophists' treatises, such as 

Gorgias of Leontini's, point out the ever-changing and changed beliefs 

that people experience. We discover how, for example, to the Greeks 

Helen of Troy was commonly agreed to be guilty for causing the fall 

of Troy. However, when evidence and new arguments are brought 

into a context, in effect recreating the context of Helen's guilt, she 
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could come to be seen as the victim, not the culpable. The primary 

lessons we garner from concepts such as these is that beliefs are 

more experiential than logical. In either case, the Sophists' concerns 

were with teaching ways to be aware of the changing beliefs people 

experience, and how they respond to the information to which they 

are exposed. The enthymeme becomes, then, an epistemology in 

itself in that asks us to consider both missing and dominant 

arguments in specific cultural contexts. 

Chapter three is an application of the enthymeme to a specific 

historical occurrence in the 19th century. I examine the role that 

shared assumptions and cultural values, such as traditions and laws, 

played in determining the way various sectors of France reacted 

before, during and after the Communard uprising of 1871. Through 

this examination and application, I illustrate how the antithetical 

clashing of cultural values served to bury Communard arguments 

and reinstate various deep-seated French laws, customs, and beliefs, 

all of which served to better facilitate the National Government's 

objectives of smashing the Communard's goals. Of further 

importance to the chapter because many of the documents reaching 

the public were in print form, I develop some literate implications of 

the enthymeme, and how enthymematic appeals worked to 

effectively and ineffectively appeal and compete for support. Within 

the chapter, moreover, I continue my analysis of the time-taking 

characteristics that I began in Chapter one. Through the various 

epistemological assumptions of the enthymeme, I show how the 
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enthymeme dialogicaly exposes us to myriad voices in ideological 

struggles. 

In Chapter four I further examine the mediative role that print 

serves. The chapter positions us at two important levels. First, we 

discover that the characters in Joyce's 'Aeolus chapter are creatures 

of print culture who do not believe what they have not read. 

Consequently, the search for and the discovery of information via the 

print medium takes time to build up and either support or oppose a 

particular point. The second occurs to the readers, who are faced 

with a similar problem: to understand Joyce's characters' references 

often requires that they search other texts to fill in missing or 

confusing information. The overall effect that this chapter 

epitomizes is that in the dialogical process old, new, buried, and 

unknown information surfaces and creates new contexts, new 

meanings, and new interpretations. The "new" knowledge that 

transpires from this intertextuality is an enthymematic process 

highlighting the complexities involved in dissoi logoi and antithesis. 

Chapter five explores the intercultural relationships that occur as 

cultures interact. Bakhtin's discussions of the reflective and 

refractive nature of cultures importantly highlights how, despite one 

culture's dominance over another, each takes on qualities of the 

other. In Momaday's novels I look at these reflective and refractive 

characteristics in two protagonists, Abel and Set, and how their 

multi-cultural awarenesses become enthymematic processes because 

we learn that they need to discover how to interpret historical 
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lessons drawn from their tribes' lore and customs and apply them to 

their individual experiences. As in the preceding chapter, I found 

that it is in these characters' sharing of their cultures' stories and 

their own that allows them to become realized and fulfilled on the 

individual and social levels. When the characters are unable to make 

these realizations, they are fragmented--unfulfilled. The completion 

they experience, nevertheless, is an openended one, for they realize 

that understanding comes from their ability to contextually interpret 

their cultures' shared histories with their own present and evoloving 

stories. In this way, they and their cultures do not fossilize, but they 

ever-evolve in their contextualized interpretations of their historical 

lessons and their own individualized experiences. 

In Chapter six I focus on the live, videotaped dialogues of three 

holistic readers working to agree to the scores they assigned to 

student essays. In this context I was able to capture live and print 

discourses interacting. This chapter represents many of the 

characteristics I developed in the preceding chapters. Similar to the 

Sophists' concerns for competing premises in dissoi logoi and 

antithesis, I discovered that holistic readers often radically disagree 

on the scores they give to essays. The criteria they apply are the 

"unknown" premises that readers need to expose and share with the 

other readers if they are to reach agreement (i. e., a high level of 

inter-reader reliability). To the contrary of the Sophists' concerns 

with victory, holistic readers are victorious if they end in agreement. 
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In attaining agreement, they are in effect attempting to reach a 

common ground. Through my examination of these holistic readers, I 

illustrate that the enthymeme highlights the dialogical characteristics 

of these readers' evaluations and negotiations. As I discussed in 

Chapter three, the Communards and the National Government 

competed with each other via circulated print discourse. Similarly, 

the holistic readers used the students' essays as representative 

samples to support the scores they assigned to essays. Consequently, 

when the readers needed to refer to essays they, in effect, were 

exposing missing premises so that the other readers could 

understand. As the characters in Chapters four and five needed to 

dialogically interact with print discourse in order to make meaning, 

the holistic readers were required to interact with various texts: the 

students' texts; the other holistic readers' texts; and the meaning 

they arrived at from their newly negotiated texts. 
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CHAPTER 2 

The Function of Enthymemes in an Oral Society: Sophistic 
Contributions to Pre literate Notions of Enthymematic 

Timeliness 

Having considered many of the important claims for a prlnt 

theory of the enthymeme, I will now historically examine the oral

immediate and the literate-mediated enthymeme within the social 

mileau of the Periclean democracy. Such a discussion is crucial 

because it highlights the importance of timeliness and the adaptation 

of socially constituted discourse to an audience. In this regard the 

sophists were sensitive to the importance of socially acceptable 

knowledge and, in an oral culture, to the timeliness of delivery. To 

achieve this, the sophists relied on several important concepts, such 

as kairos, and antithesis. For example, kairos works with antithesis 

as an integrative concept. The theoretical underpinning is that there 

are always going to be ideas, traditions, cultural beliefs, etc., that are 

hidden by their opposites or by other dominant cultural practices. 

After recognizing that these opposites tend to occlude one another, 

we need to strategically bring to dominance the cultural premises 

(e.g., arguments, myths, customs) that we wish to instill on others. 

In this regard, this manipulation contributes to making Athenians 

more reflective about shared traditions. This chapter highlights, 

then, important considerations for the enthymeme by examining the 

oral-immediate and transitional scribal literacy-mediated 
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examine literate functions of the enthymeme in later chapters. 
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To begin this chapter, I illustrate what I consider the "best" of 

both positive and negative criticism leveled at the sophists, bringing 

together and reviewing much of the current literature on them. As I 

argue, those who have seen them negatively separate form from 

content. Others, while seeing the sophists in a positive light, consider 

their philosophical ideas, yet end up supporting the dichotomy 

Schiappa warns against by overlooking the sociocultural milieu in 

which the sophists lived (Schiappa Protagoras). One of the most used 

means to examine the cultural mileau, Havelock suggests, is by 

looking at written documents because they reflect a culture's 

discourse and prove useful for a better understanding of elementary 

characteristics of that culture, what he terms the "echo-principle" 

(Literate 177-78). There is a danger, however, in looking only for 

echoed features in printed texts, especially when we deal with oral 

cultures. In Chapter 5 I will examine some of the roles that oral and 

print traditions have played in maintaining cultural and ideological 

premises for Native American cultures. However, as Enos and 

Ackerman point out, many features do not echo, and these 

"unechoed" features are "necessary for a reconstruction of sophistic 

rhetoric, if we are to understand those forces that shaped its 

processes" (114). They point out the need to examine more than 

literary artifacts as evidence for understanding sophistic rhetoric, 
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because if we fail to do so we would "retrieve only part of the facts" 

(115). Throughout the Enos and Ackerman essay, they push for 

scholars to examine the social and cultural conditions that shape 

discourse. Jarratt similarly argues for the need to examine the social 

role the sophists filled, asserting that a defense of the sophists might 

begin simply on the grounds that the first sophists were the first to 

offer systematic instruction in the arts of speaking and writing in the 

West and that we need to clean the Aristotelian screen that filters 

our view of them, "reseeing them, as far as is possible, within their 

own fifth-century intellectual, political, and artistic milieu" (xv, xvii). 

The stress of this body of scholarship is to examine oral, literate, and 

cultural elements as a mediative means to undertstanding cultures. 

The task of reconstructing and reseeing the sophists from a 

different light is difficult because of the dichotomy between 

believing that rhetoric is a success-seeking project based only on 

form and not content and that philosophy is a truth-seeking project 

based on Truth (Schiappa 201; Grassi). With the latter dichotomy in 

mind, I first examine in this chapter how scholars have viewed the 

sophists' ideas from notions of form and content. Next, I examine 

some of the social needs to which they responded. Within this 

framework I discuss how the concept of kairos with antithesis aided 

Athenians within the subjective oral-to-literate realm of the 

Periclean democracy to come to enthymematic understanding so they 

could make timely decisions. 
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Following the recent calls from scholars to examine the sophists 

and the social elements that created their need in ancient Greece, I 

maintain that by looking at fonn and content as practical 

philosophical and rhetorical concerns we will better understand the 

sophists' theoretical and practical concerns for drawing on well

established cultural and political assumptions. In an oral culture, the 

application of these beliefs was what brought listeners, in the 

presense of many other citizens, to understand enthymematically 

and subsequently to act. 

Form and Content: Interpretations of the Sophists 

Everett Lee Hunt asserted, "The account of Gorgias offered by 

many historians is a 'reductio ad absurdum' rather than an 

interpretation" (78-79). Many of the interpretations of the sophists 

he speaks of are based on the history that we have learned from the 

"skeptical eyes of Plato, who held that the beginning of all 

philosophical knowledge was the Socratic doubt whether virtue could 

be taught" (Jaeger 291; also see Enos "The Epistemology" 35; 

Gronbeck 27; Jarratt 3; Kerford 3). In another case, for example in 

Gorgias, Plato has Gorgias agree that rhetoric is "mere belief": 

Socr. Then which kind of persuasion concerning 

justice and injustice does rhetoric effect in law courts and 
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other public gatherings, the kind which produces belief 

without knowledge, or the kind which yields knowledge? 

Gorg. It would seem quite obvious, Socrates, that it is the 

kind which produces mere belief. (454) 

While Plato is the best-known opponent to the sophists, much of the 

criticism of Gorgias's oratory and epistemology came after his death 

and supports Hunt's assertion. 

Interestingly, all the criticism accepts the duality of form and 

content yet ends deriding the former. For example, in Connors's 

germinal article "Greek Rhetoric and the Transition from Orality," we 

discover that in the first century AD Dionysius of Halicumasus 

excludes Gorgias from his list of great orators because he "exceeds 

the bounds of moderation, and frequently lapses into puerility"; in 

the first century BC, Cicero accuses Gorgias of immoderately abusing 

devices of rhythm and figure; Aristotle, writing about forty-five 

years after Gorgias's death, disparaged his style in Book III of the 

Rhetoric (171). Contemporary criticism of Gorgias has been on a par 

with the ancients' criticism, if not more severe. Kennedy called 

Gorgias "one of the most famous [sophists] in the history of rhetoric," 

yet he believed that Gorgias exploited Greek devices from poetry to 

an "unprecedented degree" and that his success was based on a "fad" 

(Classical Rhetoric 29). Jebb believed that "Gorgias seems to have 

given little or no heed to the treatment of subject matter, to 

invention or management; or even to that special topic of probability 
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which was already engaging so much of the attention of rhetoric." 

Moreover, Jebb believed that Gorgias's style was "incredibly 

tasteless" (Attic Orators cxxvii). Dodds, perhaps the most caustic, calls 

Gorgias's speeches "affected and boring; the well drilled words 

execute 'ad nauseam' the same repetitive manoeuvres with the 

mechanical precision of a platoon on a barrack square" (9). This form 

of criticism focuses on Gorgias' form, not on the content of his ideas. 

Contrary to this school of evaluation, there are those who have 

understood that form and content were socially constructed, 

achieving a kindred perspective in the sophists. Cole argues that 

Gorgias's oral improvisations on any theme 

need not have been conspicuous for their use of figures, 

rhyme, short balancing phrases, close syntactical 

parallelism, which were later known as Gorgianic .... They 

could have been simply a prominent feature of Gorgias's 

written demonstration pieces that became linked with his 

name only when the memory of the oral performances on 

which his reputation was chiefly based had largely 

disappeared. (79). 

In this way, Gorgias' written pieces have served as a means of 

mediation for scholars, whereas the oral context of speaking 

extemporaneously has been overlooked. 

Many scholars have examined the social and political needs the 

sophists filled. Havelock believed that the sophists were 
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anthropologists of sorts by the way they specifically catered to the 

"process of verbal communication between men and groups of men 

which made the democracy workable; and that fierce play of ideas 

and emotions of which words were media" (156). This is the same 

intellectual phenomenon Jaeger believed that the sophists worked at 

fulfilling, and he felt this would further explain their belief in 

teaching 'arete', or political excellence (292). The sophists conveyed 

and used their political knowledge and epistemological treatises were 

through oral stylistic applications, verifying their sense of form in its 

social context. On one account Philostratus praised Gorgias, saying he 

"was an example of forcefulness to the sophists," contributing 

"unexpected expression" and "inspiration." He treated great subjects 

in the grand style of the time; he made speech sweeter and more 

impressive, introducing "poetic words for ornament and dignity" 

(qtd. in Sprague 31). In a contemporary translation of "Helen" by 

LaRue Van Hook, we can begin to see why the Athenians praised 

Gorgias's style: 

But if by violence she was defeated and unlawfully she 

was treated and to her injustice was meted, clearly her 

violator as a terrifier was importunate, while she, 

translated and violated, was unfortunate. Therefore, the 

barbarian who verbally, legally, actually attempted the 

barbarous attempt, should meet with verbal accusation, 

legal reprobation, and actual condemnation. For Helen who 
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was violated and from her fatherland separated and from 

her friends segregated should justly meet with 

commiseration rather than with defamation. For he was 

the victor and she was the victim. It is just therefore to 

sympathize with the latter and anathematize the former. 

(qtd. in Connors 60) 

Van Hook's translation, when read orally, does not become 

"sickening" as other translations, because it does not abuse many of 

the schemes and tropes that we dislike today. We actually do get the 

feeling that Helen was the victim: we experience the content 

integrally within the form. look at the content, not just the form. 

While it is impossible to reproduce stylistic techniques that were 

effective in an oral society, the quotation does partially recreate the 

feeling of form and content in English and in a literate form. Van 

Hook's translation also highlights Gorgias's appeals to social values as 

represented in his entreaties to law, respect, retribution, and 

punishment. Importantly, moreover, most of the known background 

information is left out because Gorgias could expect the Athenians to 

fill it in. 

Contemporary scholars such as Enos tell us Plato's representation 

of Gorgias was "biased"and a "disservice to one of the most 

innovative theorists in the history of rhetoric" ("The Epistemology" 

35). More recently, Enos and Ackerman argue that we need to look 

beyond stylistic patterns in works such as Gorgias's, and when we do 
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we will advance to new areas of inquiry (115). Hunt agrees, stating 

"It cannot be said ... that the oratory of Gorgias was devoid of ideas" 

(79-79). Kerford, while writing on "On Nature," mused, "Its general 

thesis might conceivably amuse those to whom all attempts at 

philosophy are inherently absurd, but such persons could hardly be 

expected to work through the difficult arguments which make up the 

contents of the work" (3). Untersteiner even praised "Helen," feeling 

"[T]he speech has a definite philosophical importance ... it is 

remarkable for the new 'Gorgian' style, both in the formal 

presentation of the pleas in period and imagery, and in the structural 

harmony of the whole work" (qtd. in Freeman 95). Gorgias's 

epistemology "On Nature" becomes less confusing in theory and 

practice when applied to the paradox of the legal dichotomies of gUilt 

and innocence, supporting what Engnell expressed as contemporary 

epistemologies succumbing to the Gorgian critique as being valid 

even today (179). 

If we are to investigate Hunt's view that Plato was an historian 

who reduced sophistical thought to a reductio ad absurdum, then we 

need to piece together some of the shards of the Periclean democracy 

of fifth-century Athens. It was within this democracy that the 

sophists discovered and developed sociological and anthropological 

information about humankind, and then applied this information to 

oral persuasion, exhibiting content with form in actio. By examining 

the Athenian democracy, we can establish, first, the need that the 
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sophists fulfilled. Second, we must consider orality's vital role in the 

democracy in order to better understand the appearance of literacy 

and the cautious acceptance that transitional societies take toward it. 

One of the troubles we have at the outset is understanding this 

aspect of the sophists because we live in a print culture. Our tradition 

does not rely on the oral skills that Athenians needed, making it hard 

for us to understand and appreciate many of the means the sophists 

used to effect persuasion. 

On Sophists and Democracy 

Flaceliere creates a vivid picture of the active--even forced-

democracy in Athens. While "forced democracy" is an oxymoron from 

a contemporary perspective and is potentially difficult to 

comprehend, the concept in Athens appears to have been a normal 

part of politics. The police--themselves slaves--barricaded the roads 

and literally "herded citizens in the right direction by means of a 

rope smeared in wet red paint." Those who didn't attend the 

political gatherings, it is supposed, would be docked misthos 

ecclesiastikos (a salary for political participation) and fined (35). At 

the same time, we know that many of the Athenians who 

participated in the assembly (ecclesia) had a fair chance of serving 

on the Council, and even President of the Republic, at least for a day 

(39). 
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The machinery encouraging participation was overwhelming, yet 

the process becomes clearer. In the fifth century, it was estimated 

that there was a total population of half a million in Attica, yet only 

two-fifths of the population were citizens (Flaceliere 52). This 

suggests that the numerous slaves and metics (resident aliens) did 

the work of the citizens, thus giving them free time to participate in 

the civic responsibilities of the city. Taking this into consideration, 

"the busy sessions of courts and assemblies, and the crowded halls 

dedicated to sophists or eristic debate were an inseparable and 

characteristic part of Athenian life in the fifth century" (Cole 79). 

The active social relationships of the Athenians, Schiappa contends, 

demanded rhetorical skills: "there is an important sense in which all 

significant public discourse of the fifth century was both influenced 

by, and in turn sought to influence, the social-political life of the 

'polis'" (176), and within this arena of activity sophists such as 

Protagoras "contribute to the theoretical defense of consensual 

deciSion-making, and he may have been the first to provide rules to 

facilitate the orderly conduct of debate and discussion" (199). From 

these ideas we begin to note the importance the Athenians placed 

not just on participation in one's life but on a civilized, socially

binding one at that. 

Three essential elements contributed and strengthened the 

democracy: First, many Athenian citizens had the time to participate 

because they had numerous slaves and metics at their disposal. 
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Second, they were forced to participate or face a fine, receive no 

salary, or get smeared in red paint. And third, perhaps the most 

important was that public opinion did not approve of citizens who 

did not fulfill their civic responsibilities (Flaceliere 32). 

Participation for the Athenians was synonymous with consensus. 

By participating they agreed to share in the fabric of social traditions 

and customs. Moreover, the ultimate outcome of the democracy was 

to reach majority agreement on each of the democracy's voted 

actions. This was what made democracy work in Athens. The 

difficulty in grasping the role the sophists played becomes one of 

attempting to examine them from their contemporaries' eyes and the 

needs they fulfilled in the democracy of Periclean Athens. Plato's 

discrediting of a sophist such as Gorgias in his dialogues suggests that 

Gorgias, at least based on the replies Plato gave him, did not or could 

not understand the need he fulfilled. Ostwald, however, points out 

that Gorgias warns against individuals who separated themselves 

from society and the obligations that germinate from it (85). The 

important distinction between Plato and the sophists here was Plato's 

hierarchical knowledge culminating in one, and the sophists' 

relativistic, democratic philosophy that relied on the established 

beliefs of the many. The sophists worked at helping the Athenians 

better understand and use their social beliefs to arrive at consensus. 
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Orality's Role in Transitional Societies 

Connors pointed out that around 450 BC a transitional period 

from oral to literate Greece had begun. The literacy, however, was a 

"craft literacy," that is, craftsmen were hired to write texts for others, 

much the same as having a secretary type out others' ideas today. 

Although he found evidence that around 500 BC reading was a skill 

taught to schoolboys, Connors thinks "we can assume that throughout 

this transitional period most people's consciousness was still shaped 

by the older tradition of oral recitation" (39). It was not until the 

fourth century that the shift from an oral to a literate society took 

place; it is also at this later time that we get reports that sound much 

like contemporary criticism of the sophists' techniques. 

By Connors' estimation, Greece was not literate until 500 BC, but 

shortly before this Greece was undergoing an historical period of 

great intellectual change. The most important was the alphabet, one 

complete with vowels. In the process of vocalic alphabetization, the 

Greeks became removed from the only world they had known, the 

oral world (Ong 90). Enos calls this the "ever-widening gap between 

the fixed language preserved in the works of Homer and the 

constantly changing Greek tongue" ("The Hellenic Rhapsode" 136). 

Havelock states that Plato's "entire epistemology was unwittingly a 

programmed rejection of the old, oral, mobile, warm, personally 

interactive lifeworld of oral culture" (qtd. in Ong 80). Plato's ideas 
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were a direct result of the transition from orality to literacy's new 

way of arguing. In essence his was an evolutionary epistemology 

because the completely phonetic alphabet favors left-hemisphere 

activity in the brain. This in tum neurophysiologically enhances 

abstract, analytic thought. Plato's objections to the sophists were the 

result of his diametrically opposed epistemology, but his 

epistemology could only result from writing (Jaynes). 

In oral cultures truth is shaped by the present, not by the 

absent, unchanging, perhaps unknowable past: "Remembered (oral) 

truth was ... flexible and up to date" (Dng 98). Acknowledging the 

timeliness of truth stresses the need to assess the cultural and 

political context of the time, the oral nature of discourse, and the 

relationship of form and content. However, Plato's dialectical form of 

argumentation was dependent upon written texts that allow us to 

examine and reexamine arguments. It does not depend upon the 

antiquated, and often-criticized types of "aide-memoire," repetition, 

antithesis, alliteration, etc., of oral culture. The reader of today 

assumes that written documents are more valid than the spoken 

word. In fact, we often hear "Get it in writing" for tangible proof, or 

"It was an oral agreement; did you have any witnesses?" Many 

believe that written statements today are infinitely more valuable 

than oral statements. 

Yet Dng carefully illustrates how "earlier cultures that knew 

literacy but had not fully interiorized it, have assumed quite the 
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opposite" (96). In the medieval period, writing was highly suspect to 

an essentially oral culture, as it must have been during Plato's day. 

This suggests that literacy is not a simple fact but is enmeshed in 

social relations between the "literate" and "illiterate" and the culture 

and politics of literacy. Clanchy points out that with gifts or the 

transference of land that it was common practice to tie "symbolic" 

objects personal to the giver; these objects ranged from rings and 

knives to whip handles and sod (203-08). In other words, the 

writing still had to have tangible referents. People's concern over 

deceptively used information historically emphasizes the role that 

missing premises have played. Then and today the same holds true: 

If people do not know what the missing information is and they 

realize information is lacking, they demand that it be brought to 

light. 

Stock suggested that these acts had magical nuances when, for 

example, in the levatio cartae the parchment, stylUS, and ink were 

literally placed on the land. Consequently, "the dispositive act of 

giving 'mortis causa' is an oral and formal act: when completed 

before witnesses, it needs no documentation to make it valid and 

binding in law. In other words, the juristic act is complete without 

the writing" (48). In England well-known stories of forgeries further 

deepened the distrust of writing. Clanchy tells of the ecclesiastical 

forgeries for land and property claims; the church had its "scriptores" 

invent documents to verify land holdings that oral custom had 
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previously held. These examples suggest that the preference for 

orality was also based on the mistrust of the written word because 

for the illiterate it represents unknown, unverifiable premises. It 

also shows how literacy is used to maintain power over the illiterate. 

This same phenomenon of oral cultures is the same phenomenon of 

ancient Greece. 

Because the sophists were products of an oral tradition and 

society, they perfected and made their students sensitive to what 

was valid in the immediate social context. "Oral culture," Saussure 

tells us, "is dependent upon conventions because the same 

storehouse exists in the brains of the language community" (Schafer 

S). What Plato unintentionally criticized is not only what the 

sophists practiced but also what an oral culture needs. Unlike any 

other mode of communication, oral communication is hard to avoid 

because of the contextual omnipotence of sound: 

Sound is a very special modality. We cannot handle it. We 

cannot push it away. We cannot turn our backs to it. We 

can close our eyes, hold our noses, withdraw from touch, 

refuse to taste. We cannot close our ears though we can 

partly muffle them. Sound is the least controllable of all 

sense modalities, and it is this that is the medium of that 

most intricate of all evolutionary achievements. (Jaynes 

96) 
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Yet sound in and of itself is similar to the type of speech Quintilian 

described as "pleaders who try by their delivery to gain the 

reputation of speaking with energy; for they bawl on every occasion 

and bellow out every thing, with uplifted hand, as they call it, raging 

like madmen with incessant action, panting and swaggering, and with 

every kind of gesture and movement of the head" (315). Creating 

sound with the intention of being understood in an oral society, Ong 

points out, was another difficulty: in oral cultures the sender had to 

fill out his text with formulary expressions and mnemonic devices to 

ensure that both messenger and receiver could retain it [message]" 

(26). 

Formulary devices and commonplaces were precisely what Plato 

vehemently attacked. Ong's point helps us to empathize and 

understand Plato's criticism of the sophists. Both schools were 

affected by the advent of literacy. As a result of this oral-to-literate 

process, Plato misrepresented the sophists and misunderstood the 

cultural developments that motivated his own admirable philosophy, 

the doctrine of truth, by not giving a truthful rendition of the 

sophists' usefulness in democratic, oral Greece. These examples 

suggest that the preference for orality was based on a distrust of the 

written word that in turn was based on an unfamiliarity with it. As 

such, it was much more than an individual choice of liking or trusting 

literacy: it focused on widespread cultural beliefs. Still, we are left 

with the dichotomy I started out with in this chapter: Who considers 
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Gorgias's works and the other important sophists' works of historical 

importance? Not surprisingly, Gorgias's epistemology would predict 

their paradoxical importance. 

Relativistic Epistemology 

Gorgias's epistemology and its application took place in a 

practical, democratic, oral Greek society where human changeability, 

gUilt or innocence, a new road or aqueduct, a new tax or lawsuit, all 

pointed out the need to be persuasive in speeches in front of large 

assemblies. Cole, discussing the skills Protagoras taught, believes 

that "Protagoras's technique of making the worse argument better 

(80 B 6b) can ony have involved assuming a consistently relativistic 

understanding of better and worse, teaching a student to think, and 

make others think, about situations in ways that were better rather 

than worse for him" (145). In "On Nature" Gorgias argues that things 

can both exist and not exist at the same time. The trouble historians 

and philosophers have had with this is that it appears nihilistic, yet a 

closer examination shows that Gorgias's position is based on 

relativistic epistemology that has practical applications today. 

The Athenian judicial system was based on extremes of gUilt or 

innocence, much as ours today. We are more able to understand the 

parallel application of Gorgias's epistemology that views guilt as 

relativistic, because today we still see what we believe to be gUilty 
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criminals not sent to jail and innocent suspects sent to jail. Laws, 

then and today, are attentive to mitigating factors such as 

premeditation and intent. The inability to know the "real truth" 

explains why Eugene Dupreel felt Gorgias refrained from dialectic. He 

saw it stemming from Hippias of Elis, "an opponent of rhetoric and a 

believer in the primacy of the only truth" (qtd. in Perelman 36-37). 

Once we accept the Platonic contention that there were or are 

absolute truths, we step outside of the social atmosphere in which 

the sophists practiced. 

Writing about "On Nature" Kerford argues that just because 

Gorgias postulates that he felt that X is not Y does not mean X or Y do 

not exist. In other words, Kerford believes that "we have no reason 

to conclude that things cannot either be or not be. They may be both, 

or at any rate things can be" (12). By applying this premise to the 

question of gUilt or innocence in "Helen," we discover the meaning of 

relativistic epistemology. 

While being aware that human opinion and changeability are the 

important issues of sophistical thought, we find that the means of 

achieving persuasion in an oral society need to be considered from 

the magical and hypnotic perspectives. This is not to suggest that 

they were passive auditors; they were active participants in the 

social ritual of the gatherings. The roles these persuasive devices 

fulfilled during an oral presentation become more important when 

we consider Connors' insight that interlocutors needed to completely 
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surrender to the speaker, based on the limitations of their short

term l11emO.l y capability. But \·vhether they voluntarily surrendered 

or not is what in 1921 Smith hinted at as the magicality of Gorgias's 

speaking powers, stating his hearers "were under the spell of a 

thinker, of a great artist in words and structures" (358). Rosenmeyer 

felt this magic was a form of "seduction" (233). One of the most 

thorough examinations of the relationships between magic and 

rhetoric was conducted by de Romilly. She powerfully argued for the 

magical and incantatory traditions of the sophists, especially Gorgias, 

in Magic and Rhetoric in Ancient Greece. 

Hypnosis and hypnotic techniques are two perspectives from 

which to consider the influence of speech. Jaynes demonstrated that 

hypnotic effects change and appear to be based on the 

preconceptions and expectations of place and time in history. The 

implication is that we base the power and effect of the hypnotist on 

what we believe are the hypnotist's powers. If we feel the hypnotist 

can make us feel better, see the truth, dance like a cat, we will 

believe or act in the way our preconceived ideas dictate. Jaynes 

goes on to discuss how hypnosis is more effective with large 

audiences (as compared to the one-on-one of dialectic), producing 

"exotic hypnotic phenomena" that cannot be reproduced in a 

laboratory. This suggests that while a sophist such as Gorgias was 

presenting his case, his audience, by "magic," "hypnosis," or 

"seduction," was altered to believe differently from what it 
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previously had believed. The sophists used styUstic devices that 

helped hearers to remember better what was said, and the effect 

was often complete, either magically or hypnotically. 

Segal succinctly remarks on the relationship between the 

magical and stylistic purposes achieved by the sophists: 

Thus, as in Gorgias, the rhetor has a double aspect: he is 

both a rationalistic linguistic technician with some 

knowledge of human emotion and a magician like charmer; 

but again the practical nature of his activity fuses these 

two aspects into a functional unity. (117) 

Why have so many positive qualities been attributed to a sophist 

such as Gorgias? The sophists fulfilled a need in the democracy. The 

nature of this democracy required that all citizens participate, by 

law, in the decision-making assemblies. Consequently, oral skills 

were needed and tantamount to success. 

For this reason it is important to consider the issues that orality 

and literacy raise when discussing the sophists. Just as attempts to 

classify, arrange, and sort out likenesses and differences between 

oral and literate cultures take place today, many of the same 

conflicts have historically existed between transitional oral and 

literate societies. 
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The Case for Truth with a Small t: Kairos with Antithesis 

Keeping in mind the discussion of human opinion and 

changeability, we need to consider further the sophists' belief that 

pure truth is impossible, at least the capital "T" Truth that Plato 

advocated (Freeman 141). A sophist such as Gorgias was able to use 

. the concepts ofkairos with antithesis to communicate people's ever

changing beliefs (a good example being the concluding sentence of 

"Helen"). The possibility of listeners changing their opinions clarifies 

one of the reasons that the Pythagorean school, Empedocles and 

Gorgias (to name two of the best known), used antithetical 

argumentation. As this is their characteristic philosophical method, it 

is important to understanding them. In an oral society, the wayan 

argument was presented helped to ensure its success. The concept of 

"kairos," the saying of the right thing at the right time, was looked at 

differently by Plato and the sophists, but both schools of thought 

believed in its effectiveness. The presenting of the "right" 

information at the appropriate moment to get an audience to agree 

further highlights the sophists' understanding of the need to draw on 

and present the most effective information for their immediate 

audiences. 

Perhaps many of the differences we draw between the two 

schools are not as vast as we would like to believe. Derrida 

suggested another similarity: Plato's dialectical form of 
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argumentation was rhetorical. Dialectic's effectiveness, he continued, 

was determined in a one-on-one exchange of ideas, yet the topic was 

chosen and directed by one person--in this case Plato. Who 

determined the topic and the direction it would take were important 

issues of the day. In the Platonic canon, we see Plato guiding the 

conversation and subsequently his interlocutor. In a rhetorical 

argument, a speaker was assumed to know already what he wanted 

with no pretensions. 

The epistemological idea of bringing certain socially generated 

elements of an argument to light as opposed to others involved the 

complex sophistical concepts of dissoi logoi and antithesis. Gorgias, 

according to Untersteiner, employed Protagoras's world view of 

dissoi logoi in that two opposing logoi exist in every experience when 

they are considered abstractly--in that 

we are bound to find that the logos dependent upon what 

has happened was willed [in human terms] is opposed by 

another logos dependent upon what ... willed [nature or 

the gods], so that this second logos has a different thought

content. It follows that all thought contents cannot be real, 

and therefore logos, the sole vehicle of truth, is divided 

into contrasting logoi: hence pure truth is impossible. 

(Untersteiner143 ) 

Gorgias's techne was constructed of antinomies, revealing "the 

desparate lucidity of logic, which defines the ambivalences of every 
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logos within itself and of every logos in relation to every other" 

(Untersteiner 143). Palamedes' arguments for his innocence 

illustrate competing "logoi that attempt to overwhelm each other." 

Gorgias adapts Protagoras's idea of dissoi logoi (the insane strife 

of opposites that exist outside of human knowledge), and adapts it to 

the realm of human activities. He sees kairos as the "will" or 

"decision" on the part of the speaker to break into the cycle of 

oppositions; then, by highlighting one of these, he would create 

something new, a "techne" functioning to effect persuasion. Once the 

speaker had entered into the cycle of oppositions, antithesis would 

work upon our emotions, enhancing meaning and making it more 

powerful (de Romilly 9; Jarratt 21). When kairos occurred, the 

sophists appear to have created a form of short-lived order. In other 

words, understanding took place. 

Sophistic rhetoric, when conceptualized, becomes a psychagogein 

guiding our souls to knowledge, albeit transitory. This is what 

Gronbeck calls "The tragedy of knowledge in that there is the hope 

and the taste without the vision and the morsel" (31). Untersteiner 

gives credit to Gorgias as the most likely originator of speaking 

improvisationally (toi kairoi), which would be an important skill for 

kairos to be effective. This should not be considered the same as the 

bards and poets who recited memorized lines. In time kairos came 

to mean "that which is fitting in time, place, and circumstance, which 

means the adaptation of the speech to the manifold variety of life, to 
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the psychology of the speakers and hearers. In its formal aspect, 

kairos becomes prepon, the fitting, which has to do with the 

speaker's adaptation of style to subject" (Untersteiner 197). 

The concept ofkairos applied to "On Nature," then, is 

fundamental in that the goal of kairos is to bring the hearer to some 

new knowledge or understanding. New knowledge or understanding 

is precisely what allowed Gorgias to sway his hearers from their 

previous perspective. In the case of Helen's guilt or innocence, 

Gorgias's method was to cast doubt in his hearers' minds to make 

them question their anterior beliefs. In today's judicial system, as in 

his, that doubt would be enough to make jurors cast a vote in favor 

of Helen. In a later chapter on the Communards, we see the effects 

of timely placed socially unacceptable and acceptable information. 

Kairos works as a "guide for action," aCling as an "integrative concept" 

that brings to light previously hidden logos (Engne11178). This was 

achieved under the conditions Isocrates states, "the right time, with 

the right environment and stimulus applied to the situation at hand 

through thought (invention) and in itial organization" (Kinneavy). 

Segal brings the definition back to the practical aspect Gorgias 

envisioned: "what is significant, however, is the rational principle 

involved, that the manipulation of the formal aspect of the logos can 

produce a desired emotional effect on the audience; and hence 

linguistic 'techne' of rhetoric becomes also a technique for directing 

human motivation"(128). The sophists' use of antithesis, one logoi or 
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more to counterbalance or overweigh another, combined with kairos, 

could cause a hearer to come to a different belief on virtually any 

topic. Gorgias's "Helen" is an example par excellence. 

For Gorgias, knowledge did not mean the ability in the present to 

say, "Yes, she is gUilty" or "No, she is innocent." In "Helen" and 

"Palamedes," it meant taking into account all the circumstances and 

outside influences which created gUilt in addition to all the factors 

which antithetically counterbalance innocence. This is the balancing 

of one logos against another: " ... eliminate one [logos] to form 

another and cause one previously hidden to be seen in the eyes of an 

understanding imagination" (Freeman 118). 

The concept of kairos had much in common with Greek oral 

society. Kairos was enhanced by orality, as de Romilly convincingly 

argues, by the Greeks' contact with supernatural powers. This meant 

the necessity for the precise casting of spells or performing of rituals. 

There were special Athenians--magicians, witch doctors, faith 

healers, sorcerers, fortunetellers--who were thought to be effective 

at communicating with and influencing the gods. Altering some 

unpleasant circumstance or influencing the gods needed to have 

some special process in order to be effective. Kairos with antithesis 

appeared to bring order from chaos, innocence from guilt, or 

whatever the task at hand required. The precision in presentation 

that these processes required is what frightened Plato: he saw it was 

effective, he saw it could be used wrongfully in the wrong hands, he 
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saw rhetoric undermining the realm of reason. Gorgias established 

this precision by rhyme, antithetical clashing of ideas, and "the 

language of magic and superstition: thelegein, goeteia, and mageia" 

(Segal 115). These patterns combined with antithesis allowed 

ancient Athenians a holistic-emotive as well as rational experience: 

kairos. Gorgias made the magical ritual into an art form all could and 

needed to understand; it was a form that seemed to magically alter 

the condition of something from what it used to be. 

In "On Nature" Gorgias theoretically demonstrates how 

something can exist and not exist; in Helen we see the epistemology 

applied. Gorgias and the other serious sophists were concerned with 

ever changing opinions and beliefs. Most of us have learned, Helen is 

guilty for the fall of Troy, but after reading "Encomium on Helen," we 

see she is innocent because she was forced by the power of language, 

the aggression of the rapist, and by a man who acted on his own, 

independent of the community and its ideas of law and justice. These 

logoi suggest Paris should be guilty, by default, of the crime he 

committed against Helen, and the Greeks. From our enlightened 

vantage point, we feel Helen is innocent. Those who have not read 

Gorgias's or Isocrates's "Helen" have not heard the new logoi and 

perhaps still feel she is guilty, reinforcing the sophists' paradoxical 

view of X is not Y. Logically, we are inclined to see Helen as guilty 

(she did cause the fall of Troy), but after Gorgias reveals to us 

mitigating circumstances, jurors might cast their vote in favor of her 
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innocence, reinforcing the paradoxical epistemology of "On Nature" 

and the contextual nature of guilt and innocence. Consequently, time, 

place, and circumstance determine if she can be placed in the 

category of guilt or innocence. The implications of situationality 

reaffirm the vital role kairos and antithesis played in leading their 

hearers to enthymematically understand (Ah, hal) and make a 

decision. 

Because the story against Helen was established as a model in 

Greek culture, it would appear to be paralyzed; yet this was not the 

case, as Gorgias demonstrated. If the premises that I have brought 

to light in my discussion are in any way convincing, the same is true 

of Helen and Gorgias: one appears innocent, the other with added 

importance. Equally, we as readers can come to enthymematically 

understand and accept both (Ah, hal). 

CONCLUSION 

I illustrated in this chapter the importance that the sophists 

gave to timely and well-adapted discourse. In order to theorize on 

the prospect that we can draw on accepted cultural beliefs and that 

we can, in turn, bring them to light, I elaborated on the sophists' 

discussions of kairos with antithesis. These concepts contributed to 

the planning and use of the enthymeme by causing listeners to 

clearly see their roles and responsibilities in SOciety. Beginning with 
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Chapter one's discussion of logical constructs of the enthymeme and 

then following this discussion arguing that the tradition of analytical 

philosophy, one reaching back to Aristotle and Plato, has 

concentrated on formalizing knowledge in a way that is at odds with 

the socially situated and constructed nature of human understanding. 

While Aristotle formalized the enthymeme, the Sophistic 

philosophies are more broadly consistent with the enthymematic 

nature of human understarlding because they embraced 

situationality (kairos) and conceptualizations of dialog ism 

(antithesis). 

In the following chapter, I will look at historical texts and other 

documents produced before, during, and after the Communard 

uprising of 1871. Drawing on the importance that the sophists gave 

to dialogically bringing to light or placating deep-seated ideological 

premises, I illustrate how the Communards and the National 

Government presented and restricted information to their audiences. 

In essense, I feel we can better appreciate how competing "social 

proofs" are overpowered, restricted and advanced, becoming potent 

or impotent enthymematic knowledge. Moreover, by situating the 

various social discourses within their socio-cultural context further 

allows us to appreciate, when various arguments are juxtaposed 

against each other, how views that appear persuasive when 

abstracted from their context lose their force in the presence of other 
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competing social factors such as the deep-seated stability created by 

traditions and laws. 
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CHAPTER 3 

The Function of Enthymemes in a Print Culture: An 
Enthymematic Examination of the Discourses of the French 

Government and the Paris Communards of 1871 

In the following chapter I will argue that the enthymeme is a 

useful paradigm for exploring how the Communards failed to create 

ideology that could be occupied by the public. Eagleton clarifies the 

complexities and the complications of ideological alienation: 

"Ideology is not in the first place a set of doctrines; it signifies the 

way men live out their roles in a class-society, the values, ideas and 

images which tie them to their social functions and so prevent them 

from a true knowledge of society as a whole" (16-17). In Chapter 2, 

I discussed the importance the enthymeme played in oral cultures, 

illustrating the sophists' concerns with timeliness and the selection of 

the appropriate information for the occasion. This chapter now steps 

fully into the realm of print culture. By applying a literate notion of 

the enthymeme that draws on contemporary views of literacy, 

dialogism, and social constructionist theory in this chapter, I will 

rhetorically analyze the competing discourses of the Paris 

Communards and the National Government during the French 

uprising of 1871. 

Since the enthymeme draws on an audience's social experiences 

and shared assumptions, the enthymeme provides a way to examine 

the documents that the National Government and the Communards 



72 

produced in order to assess how competing" social premises" are 

overpowered, restricted, and advanced to become effective or 

ineffective enthymemes. Since many of the documents that reached 

the general populace were in print form, the literate nature of 

enthymematic understanding becomes crucial because it highlights 

the appeal to shared knowledge and the literate notion of a time

taking enthymeme. Historians such as Luckacs argue for the 

importance of examining socially produced documents and other 

artifacts, believing that "individual actions can only be considered 

revolutionary or counterrevolutionary when related to the central 

issue of revolution, which is only to be discovered by an accurate 

analysis of the socio-historic whole" (Lenin 12). The enthymeme is 

in these respects a model for the transactional nature of ideological 

struggles. 

In 1871 the Communards united and fought against the many 

and varied social inequities in France. They were unable, however, 

to recruit portions of the general population and military, the 

majority of whom had felt the unjust authoritative hand of the 

National Government. The Communards' inability to secure new 

followers resulted from the National Government's effective 

restrictions against the Communards' attempts to unify the general 

population. In essence, the Communards were unable to instill in 

their diverse publics their ideologies and goals. While the 

Communards made attempts to communicate via word of mouth, 

fliers, and domestic and foreign newspapers, the National 
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Government effectively forced them to communicate outside of 

established discourse and social realms by restricting their access. 

The ideological arguments that the Communards attempted to 

disseminate did not reach their target audiences in a timely manner, 

nor oftentimes did the information reach its targeted audiences. 

Once the National Government was able to restrict the Communards 

from effectively communicating with the French public, their appeals 

to equality and change became abstract and overpowered by the 

National Government's appeals, which occurred in familiar, well

established discursive domains. Because the National Government 

effectively employed known premises and were able to exclude 

others in its political battle, it could depend on the populace to 

quickly understand and rely on its message. To the contrary, the 

Communards were not allowed to target socially-familiar realms of 

discourse; and when they could, most of their ideas were new, 

causing the populace to be distrustful or unable to understand many 

of their goals. 

In political uprisings of any type, the populace does not just pick 

up arms and attack and continue attacking. Social, economic, and 

political factors act as the centripetal forces that maintain the 

established hegemony while centrifugal forces disperse the upheaval 

to generate a public uprising (Bakhtin The Dialogic 271-272). For 

example, the National Government was able to reunite a war-tom 

populace by appeals to its sense of history and law. The 
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enthymematic result was that a large percentage of the people saw 

the Communards as another group creating social unrest, one robbing 

and venting its frustrations for only its personal gains. These images 

were what the National Government was effectively able to create. 

The Communards, in turn, were unable to alter or appeal to a 

consistently acceptable ideology. When a group such as the 

Communards takes the initial steps for an uprising, it must be able to 

communicate the reasons for and the direction of its movement. This 

determines the effectiveness that will sustain the momentum needed 

to propel its participants to action or inaction. Because the 

Communards were unable to bring to light and place their goals in 

the goals and ambitions of the populace, they failed at the print level 

to create kairos. By looking at how the National Government and the 

Communards disseminated conflicting ideologies, I will use the 

conceptual framework of the enthymeme to analyze the dynamics of 

this process. 

A Brief Political History of the Communards of 1871 

It is tempting to believe that Communard is a cognate or 

derivative of Communist, but it is not. This assumption might 

surface because Karl Marx was in communication with some of the 

Communard leaders. Moreover, based on his extant correspondence, 

some post-Marxist critics have suggested that the Communard 
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uprising was what Marx modeled his theories on. I wi1llater discuss 

the insights these views yield. At this point, let us acknowledge that 

the Communard uprising came before Marx's Communist theories. 

At the outset, then, we need to examine the contextual meaning 

and significance of the concept Communard. Similar to the United 

States government, which is based on the view that each state is 

supposed to have free reign over its rights without national (federal) 

government's interference, the Communards were based, in theory, 

on free self-determined cities or arrondissements. These 

arrondissements were centers of oppositional forces. They were 

centripetally formed as a center of social and political power against 

the centralized National Government. 

On July 14, 1870, Prime Minister Ollivier declared war on 

Prussia, and in less than three months Napoleon III surrendered to 

the Prussians. The consequences of the war with Prussia were 

catastrophic for France. President Thiers surrendered five billion 

Francs indemnity, gave up Alsace-Lorraine, and agreed to let the 

Prussians keep all French prisoners incarcerated. The general 

population suffered even more. Production had come to a virtual 

standstill, with massive unemployment, skyrocketing inflation, and 

short supplies of food. The results were starvation and ruin. 

Later that same year, on September 4, 1870, the Third French 

Republic was proclaimed, and from this the Federation of Trade 

Unions and the International formed a Committee of Vigilance, with 
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the representatives of all the districts forming a Republican central 

Committee of twenty arrondissements. In the midst of these various 

factions' unification, several leftist groups moved to occupy the Hotel 

de Ville on March 31, 1870, to form a Commune of Paris. The 

National Government reacted quickly, however, in breaking up the 

insurgence of protesters. The result of this act was a further 

aggravation of the political climate. Although Prussian troops 

entered Paris for only two days, it was President Thiers who 

requested their presence. With his increased power, he forced the 

working classes to pay all their rents and commercial bills. Aware of 

the population's growing hostility and resentment toward his 

government, President Thiers hastily moved the National 

Government out of Paris to Versailles. 

On March 18,1871, Thiers ordered the army back to Paris to 

seize the arms and cannons they had left behind. A mass of 

Parisians--men, women, children--moved against the troops. 

Confronted with an unarmed mass of civilians, the government 

troops refused to fire upon them. The two groups, it is said, ended 

fraternizing. This bloodless, romantic image, nevertheless, was 

marred by the fact that some of the Communard leaders shot the 

troops' generals. These killings would later cause the public and the 

world to be confused about the Communard's ideological and political 

goals, thus tarnishing the romantic image they had initially created. 

At the moment, however, the Communards had Paris in their hands. 
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The sociopolitical climate in Paris had yet to be defined and 

consequently no shared assumptions had been established. 

Politically, the Communards were composed of neo-Jacobins, 

socialists, anarchists, pacifists, humanitarians, Marxists, and a 

miscellany of other politically stifled and factioned groups. The 

diversity of the Communards and their goals is illuminated in much 

of the scholarship describing the participants that made up the 

Communards. For example, Price finds that" most who fought did so 

reluctantly, with desperation, nagged by wives or friends." Edwards 

sees the Commune as a kind of carnival, illustrating "not just a 

ritualistic acting out of repressed desires but the active conquest of 

urban time and space, a restructuring of the city" (365). Another 

critic views the republicans as masterminding every move both sides 

made, arguing they "preempted the revolution, organized it, and set 

its limits ... in terms of their own class interests ... to perpetuate 

class rule under modified circumstances" (Elwitt 198). 

Some historians, attempting to piece together the ideology of the 

Communards, argue that the movement was Marx's prototype for his 

future revolution. From the Communard's failures, they argue, he 

was able to learn how to construct his theories (Mason X). Echoing 

this sentiment Joll maintains that "the Commune was a classic 

example of a proletarian revolution directed by the International" 

( 114). Williams, in a similar vein, suggests that Marx used the 

Communards as an example and Lenin in his turn used Marx to 

model his views: 
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Lenin based his State and Revolution (1917) directly upon 

Marx's interpretation of the Paris Commune; and that State 

and Revolution is the basis of the Marxist-Leninist theory 

which now exercises a direct or indirect influence upon an 

enormous proportion of the world's population. (77) 

Other post-Communard historians view the movement 

romantically. For example, in responding to the governmental 

charges that the Communards had committed isolated crimes and 

were common criminals, two French socialists argue that the 

Communards had done away with frontiers with their "popular 

gladness. ... Whether at the Hotel de Ville, in the street, or in the 

fighting, the Communard was a citizen of the universal Republic" 

(Williams 80). While men and women often die for such romantic 

ideals, making them a real practical force, the scope of these 

historical accounts is one that avoids the concrete issues and charges, 

lapsing into universally romanticized notions of equality and 

goodness. The historical views thus far can be generally summarized 

with the following conclusions. They tend to be linear accounts of 

the National Government and the Communards. They represent 

distorted histories, according to Jameson's views in his The Political 

Unconscious. Jameson argues that we need to attempt to restore the 

original messages and experiences because they are "beneath the 

distortions of the various kinds of censorship" (404). These types of 

histories point out the noticeable, but they bypass the innumerable, 
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noticeable revolution. 
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The noticeable revolution or paradigm shift is what Kuhn 

considers the least important moment in revolutionary scientific 

change. According to Kuhn, revolutions in science do not just happen. 

To the contrary, they are generated from a plethora of minor voices. 

In time, some voices that disagree with standard paradigmatic 

approaches to science gain more and more followers that perpetuate 

the "new" thought that, in time, can possibly eliminate the old way of 

seeing. Kuhn's analysis, though he argues for the minor build-ups to 

revolutions, tends to do the opposite of what he says he is doing. He 

finds himself at odds doing this, apologizing for focusing on the 

"major figures" and "major events" that drive his argument home. 

What Kuhn and Jameson ask us to consider are the many factors that 

cause knowledge to evolve. Instead of concentrating on what North 

calls the "major kings and battles," we need to unearth the 

sociocultural factors and, via printed texts, the polyphony of 

oppositional voices to appreciate the centripetal and centrifugal 

forces of history (Bakhtln). 

Intertextuality and the Enthymeme 

In the following section I will look at intertextual processes by 

which the National Government's and the Communards' written 
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documents produced enthymemes for new texts. Readers used these 

documents to generate newenthymemes. Subsequently, the 

elliptical nature of enthymemes to rely on shared knowledge drawn 

from other texts becomes a crucial theoretical concern for 

understanding history. It is in the realm of shared knowledge that 

the ideological battles were won and lost. 

The National Government was able to more effectively draw on 

these shared experiences and consequently able to create an image 

of peace, increased freedom, and a better society once the "Killer 

Communards" were eliminated. While the Communards wanted to 

project an image of themselves as political protesters, the National 

Government countered with legal definitions and filled in social 

premises via cartels, newspapers, etc., suggesting that they were 

criminals. What we discover when we apply a literate approach to 

the enthymeme is that we become more aware of the ad infinitum 

voices from the National Government and the Communards. 

Moreover, we see how these voices represent a complex interplay, 

and avoidance of ideological struggles. 

The National Government was able to isolate and limit the 

Communards' press circulation, and thus restrict their capacity to 

construct a public identity. The results of their being unable to 

create an acceptable ethos, or to draw from well established and 

known social outlets, left them as virtual foreigners in their own 

land. For the communards to be rhetorically effective, they needed 

these social premises for the audience to identify and understand 



81 

their cause. Consequently, the ideological unity they were 

attempting to effect was seen as novel, and without historical 

precedent. The consequences of this newness was that the general 

public did not have a concrete ideology to base their decisions on. 

This is not to say that the Communards did not have a goal. 

However, their ideas were restricted in three fundamental ways. 

First, continually responded to and defensed against National 

Government charges. Second, the National Government restricted the 

type and amount of publications they could print. Third, their 

messages often contradicted their actions. 

The Communard's lack of a clearly communicated plan, for 

example, is posited by Schulkind: "While many were willing to give 

their lives for the future of the movement, they [Communards] still 

did not exhibit clearly defined ideological features." They had, he 

continues, "a will to achieve concrete improvement in working and 

living conditions and to secure the more egalitarian social and 

political structure. .. But this was the approximate limit of their 

ideological homogeneity" (321). Unable to clearly project their 

purposes, the Communards lost the identification they needed to 

succeed. This admixture of voices and ideologies is what Bakhtin 

calls the "brute heteroglossia of the real world" (Dialogic 385). In the 

mixture of individual political figure's and representative's voices, 

we can bring to light some of the overwhelming causes for the 

demise of the Communards. 
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Much of the press representing the world's view toward the 

Communards was negative. The Communard supporters appeared 

unsure how to respond to the negative press. Instead of stating the 

Communards' goals and accomplishments, Communard leaders 

responded defensively to newspaper attacks. For example, E. S. 

Beesley, professor, journalist, and positivist from England, replied 

directly to the conservative London newspapers, paraphrasing the 

National Government's accusations against them. This helped to 

convey the fear that the aristocracy and the bourgeoisie felt towards 

the Communards. The Communards goals were no where to be read. 

In his article, he quoted the conservative London Standard of March 

21, 1871, as describing Paris as a Red Republic "dominated by 

thieves, and rowdies, and demagogues" (Harrison). The Liberal Daily 

News of March 25,1871, characterized the Communards as 

"Cowardly Ruffians" and affirmed that "the most human amongst us 

would not be too scrupulous about the repressive measures which 

might be necessary to extinguish the revolution." Next, Beesley 

carefully outlines a defense of the group's diversity in direct 

response to these National Government claims (Harrison 44). Beesley 

then romantically elaborates on the make up of the Communards in 

The Bee Hive of Apri129, 1871: 

They are supported with different degrees of good will; 

first, by the Communists, a party which, I believe, makes 

up by energy and conviction for its comparatively scanty 

numbers; secondly by Republicans, who, though not 
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Communists, are deeply convinced that political changes 

are worthless if unaccompanied by social reformation; 

thirdly, by ardent political republicans, who know that the 

Republic would be immediately discarded and its 

adherents savagely persecuted if the Versailles Assembly 

triumphed; and, lastly, by the large majority of Parisians of 

every or no party who are exasperated at the cruelty of 

the besiegers and their undisguised intention to deprive 

the metropolis of all self-government and its ancient and 

legitimate dignity. (Harrison 79-80) 

In another apologetic example from an anonymous editorial 

dated April 9, 1871, in the Reynold's Newspaper, the writer 

responded to anti-Communard killings: 

The Government of the people was not, neither could we 

expect it would be, inaugurated without some blood being 

shed. The generals that were executed fell victim to the 

temporary fury of a populace goaded to almost madness 

by the recollection of the injuries, sufferings, and wrongs it 

had so long endured under Monarchical and Imperial 

institutions, and blinded to any other consideration than 

the dread of their restoration. (Harrison 147) 

An eyewitness account by a Communard, the journalist, Prosper

Olivier Lissagaray, viewed the destruction and looting the 

nationalistic newspapers reported from behind a different lens. His 
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defensive and direct responses to National Government charges: 
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We now enter the zone of battle. The avenue of the 

Champs-Elysees unrolls its long-deserted line, cut by the 

dismal bursting of the shells from Mont-Valerien and 

Courbevoie. These reach as far as the Palais de l'Industrie, 

whose treasures the employes of the Commune 

courageously protect. (HarrlsonlS) 

He continues "We must not leave the left bank without visiting the 

military prison. Ask the soldiers if they have met with a single 

menace, a single insult in Paris; if they are not treated as comrades, 

subjected to no exceptional rules, set free when willing to help their 

Parisian brothers" (Williams 18). Enthymematically, the result of 

these circulated articles is that the National Government's premises 

get reinforced and are elliptically placed in the public's mind. 

The messages that the Communards sent out to the public were 

further compounded by their contradictions. This has the added 

negative effective of causing the public to see them as 

untrustworthy. For example, Charles Amouroux, a hat maker 

involved in the revolution, states "When the Commune was 

established, I did not think that such a thing as a majority and a 

minority could exist. I believed that we had a common goal" 

(Williams 23). Amouroux continues, "As for me, I have believed 

from the start that any revolution, born of force, can sustain itself 

only through the use of force." Later Amouroux asks "'Are you not 
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afraid of shedding blood? Do you not fear to execute some hostages?' 

And I shall reply: 'Did the Versailese so reflect when they took 

prisoners and assassinated them?' Let us not be hesitant, but rather 

answer assassinations with some executions. (Applause)" (Williams 

24). While this seems a just reaction, Amouroux inadvertently 

propagated the National Government's propaganda that the 

Communards were murderers. 

Marx sensed the destructive effects of the Communard's mixed 

messages coming out of Paris. In a letter dated May 13, 1871, Marx 

wrote to the Commune Leaders Leo Frankel and E. Varlin: "The 

Commune seems to me to be wasting too much time in trivialities 

and personal quarrels. One can see that there are other influences 

besides that of the workers" (Roger Williams 22). Marx's sense that 

personal political aspirations were keeping them from attaining any 

type of political unification was partially correct. The only 

information Marx based his critical letters on was a few letters that 

managed to reach him, and on information he was able to glean from 

the international newspapers. 

The mixed message is further exemplified in one of the 

Communard's romantic views of "themselves": 

These smoking ramparts, these explosions of heroism, 

these women, these men of all professions united, all the 

workmen of the earth applauding our combat, all 

monarchs, all the bourgeois coalesced against us, do they 

not speak loudly enough our common thought, and that all 
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of us are fighting for equality, the enfranchisement of 

labour, the advent of a social society? ... Who save Paris 

will stifle the clerical monster? (Williams 21) 

This represents, however, another of the many competing voices, and 

the Communards had a diverse array of them. These political voices 

can be appreciated in their many political resolutions. What they 

suggest is the fact that this movement cannot be placed in one school 

of historical interpretation, as the secondary scholarship has 

suggested. During this time of resolutions and revolutions, however, 

there were pressing practical issues that demanded the Communards' 

attention. For example, how were they to augment or maintain the 

means for fighting against encroaching troops? With such an array 

of political views and voices, how were they to resolve the delegation 

of authority and the making of decisions? Should they shoot their 

prisoners in retaliation for the execution of captured Communards? 

Demands such as these only served to lead them in various 

directions, creating confusion and stronger factions within their own 

ranks. Added to this, as Shulkind points out, was the demoralizing 

skepticism that they could not defeat the National Government's 

troops. 

Effective public discourse depends on shared values and 

knowledge, and the Communards were not as effective as the 

National Government at constructing convincing enthymemes 

because they were unable to effectively reach commonly shared 

values within their sociocultural setting. According to Bakhtin's 
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notion of "ventriloquation," a writer speaks "through language, a 

language that has somehow more or less materialized, become 

objectivized that he merely ventriloquates" (Dialogic 289). Similarly, 

Wertsch defines this as "one voice speaking through another voice or 

voice type in social language" occurred in a negative sense for the 

Communards (Bakhtin 1981; Wertsch 59; also see Holquist 1981). 

The Communards' messages became mixed in with the National 

Government's accusations. For the most part, the National 

Government forced the Communards to depend on a decontextualized 

form of government. They were, literally, surrounded in the capital 

of Paris. From such a position, they were unable to reach and 

subsequently motivate the rest of the population with clearly stated 

goals, ones based on known variables with which the populace could 

identify. 

What we have thus far is the polyphony of voices as represented 

by the Communards. Their goal, of course, was to overcome the 

repressive forces of the National Government. From their 

perspective, we might say their goal was to create an egalitarian 

society. Similarly, the National Government's goal was to keep the 

status quo and represent the bourgeois and aristocratic interests of 

society. On a general level, then, we can conclude that both groups' 

goals were unity, a unification also at the social, political and 

economic levels. 

The voices representing the National Government in newspapers 

and other public media show a strong appeal to various forms of 
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tradition. According to MacIntyre, tradition and custom are the tacit 

bases that serve to balance competing groups' interests: "A living 

tradition then is an historically extended, socially embodied 

argument, and an argument precisely in part about the goods which 

constitute that tradition. Traditions, when vital, embody continuities 

of conflict" (After Virtue 206-7). The National Government drew on 

established traditions and pointed out when the Communards 

deviated from these traditions. The National Government effectively 

made the Communards appear to have no traditions or customs that 

would serve as centripetal forces to pull them together. Bringing the 

Communard's inconsistencies and brutalities to light, the National 

Government centrifugally made the Communards appear to be 

piratical, having no other intention than to break social unity. 

Consequently, the Communards became socially "disembodied," and 

this would prove fatal for them. 

One of the National Government's strongest weapons against the 

Communards was its use of the longstanding tradition of law 

(Waldman; Williams). For example, their manipulation of making the 

concept "criminals" stand synonymously for the Communards caused 

the army and citizens outside of Paris to associate and lose track of 

the Communard's goals. The result of this approach was twofold. 

First, they were equated with common law breakers who should be 

punished. Second, they lost their status as political protesters 

looking for equality. By making the Communards appear as common 

criminals, by calling them "bandits, criminals, communists," "who kill 
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for pleasure and to be able to loot," they were looked at "as the 

thieves they are" (Guillemin 25; Roger Williams). In this light, they 

were denied access to any form of trust or coherence with the 

population. 

Moreover, the National Government knew well the deeply 

ingrained social, political and economic disgust the bourgeois and 

aristocracy had of groups using such terms as "international" and 

"democratic." These terms are not as we consider them today. At 

the end of the nineteenth century they were associated with laziness, 

uncultured lower classes and disorder from a normal way of life for 

the "cultivated" classes. In essence, these terms represented the 

disemb9diment of a way of life. To the contrary, the National 

Government appealed to tradition, giving clear objectives, ordering 

with imperative decrees or commands to their audience in the May 

29, 1871, Le Figaro: "strike so as to finish the internationalist and 

democratic vermin" (Roger Williams). With this publication in Le 

Figaro, they were able to bring to the surface deep-standing 

animosities and tell the readers what they could do to rid themselves 

of the Communards. 

Unlike the Commmunards who responded to the National 

Government's accusations, the National Government's shifting of the 

names for the Communards served to alienate the important cultural 

premises that trigger and represent many of the ways that people 

would accept and reject them. By drawing connections between the 

Communards and previous French uprisings and inequalities, for 
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example, they did so in what Bakhtin calls "with a sideward glance" 

(Bakhtin 1984, 196; Wertsch 144). In this way, the National 

Government was able to avoid any type of accusations of inequality. 

The National Government's writings consistently pointed out the 

inequities that the Communards represented. These inequities came 

to represent the Communards as something other than civilized. 

They became the destroyers of social unity. For example, Du Camp, a 

journalist and novelist, felt that "What the Commune stood for, and 

continues to stand for, is instant substitution of the proletariat for all 

other classes of society, in ownership, in administration, in the 

exercise of power" (Williams 37). These were not their equals, Du 

Camp proclaimed, arguing that the Communards 

were some madmen in the Communal flock. There were 

also the bewildered, the unintelligent who joined the 

adventure without considering where it would lead them .. 

. More prominent, however, were the vain who strutted in 

the limelight, smitten by their new ranks, drunk with self

importance, supernumeraries playing majors and colonels, . 

.. seeing in the great upheaval little more than the right to 

wear fine boots that delighted them. (Williams 38) 

Later Du Camp states 

By the Commune I mean a group of seven to eight hundred 

impassioned individuals, seized by ambition, actually aloof 

from the people in whose name they spoke, hating the rich 

whom they envied, and ready for anything in order to 



become famous, to make themselves obeyed, and to 

become dictators. (Williams 38) 
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The appearance he created followed the general theme presented in 

the papers and comic strips. The Communards were a group of 

braggadocios and criminals seeking to step up in society by killing 

and destroying society itself. 

The effective campaign by the National Government projected 

the Communards as savage lawbreakers, outside of socially accepted 

boundaries of behavior. The populace that heard the multitudes of 

propaganda from the National Government received reinforcement 

for their conceptualizations of the laws, customs, and traditions that 

they wanted to uphold. For example, the soldiers were easily 

persuaded to mercilessly fight and massacre the Communards. The 

National Government's General Gallifet proclaimed in the April 

4,1871, .Tournal Officiel: it is "a war without a truce and without pity 

on these murderers" (Roger Williams). The writer Emile Zola wrote 

in the April 8, 1871, La Cloche that all the inhabitants of Paris "are to 

be shot" (Roger Williams). The effectiveness of these altered views 

of the Communards was devastating. Estimates of executed 

Communard prisoners ranges from 17,000 to 37,000 (Waldman 37; 

Price; Edwards). 

The National Government was able to persuade the army to be 

so cruel because the National Government was able to privilege and 

alter the information its readers and hearers received. This 

information served as the all-important social premises determining 
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the citizens' interpretation and understanding of the Communards. 

According to Wertsch, when people receive information in this way, 

it becomes a privileging process, one "concerned with the fact that 

certain mediational means strike their users as being appropriate or 

even as the only possible alternative, when others are, in principle, 

imaginable" (Wertsch 124). The news serves as a means of 

mediation, but it conveyed false premises and images of the 

Communards, projecting them as destroyers of tradition and of Paris. 

The implication, to the contrary, is that the National Government was 

the preserver and the representative of national traditions. 

Conclusion 

In this chapter, I suggested that the goal of the Communards and 

the National Government was civil unification. Some of the 

resolutions the Communards passed were the renewal of the wartime 

moratorium on rents, a full separation between church and state, 

salaries were capped at six thousand francs (essentially equalizing 

pay from bottom up), the Union des Femmes was formed, bakery 

workers were no longer required to work nights, and so forth. My 

purpose in this chapter was to highlight how the Communards' and 

the National Government's voices were situated and controlled by 

culture, history, and institutions. Because an examination of some of 

the actions that took place, some of the people, their discourse, and 

how these sociocultural variables were deeply rooted in SOCiety, I 



believe showed how the outcome was influenced by deeply 

embedded levels of social and discursive constraints such as 

traditions and laws. 
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The Communard's revolutionary discourse was ineffective on 

three fundamental levels. First, they felt the need to defend 

themselves from the propaganda that the National Government put 

out. Second, the Communards failed to effectively accuse the 

National Government of its injustices, with the people of France as its 

primary audience. Instead they directed their discourse to the 

Communards themselves or to the National Government. In this 

sense, their overall failure could be attributable to their inability to 

communicate to their primary audience, the citizenry of France, in 

that they operated and were forced to operate outside of their 

discourse and social realms. Third, perhaps most importantly, the 

National Government's attacks against the Communards drew on 

consistent, established discourse that sought justice based on the 

longstanding tradition of law, one that sought social order from 

disorder. In effect, the National Government's discourse was a more 

effective genre of civil unification and these circumstances worked to 

advantage for it. The National Government was extremely effective 

in "recontextualizing" (Wertsch 116) the image of the Communards, 

and its audience came to see them not as a unified group looking for 

equality, but as a chaotic, disorganized group of tradition and law 

breakers. 
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Theoretically, the enthymeme I have been discussing highlights 

the complex interactions of readers with written texts. I believe that 

with this concept we can see how the enthymeme works as a 

practical theory of history: by the literate enthymeme's very nature, 

it demands allegiance to the complex interactions of discursive texts 

and of the sociocultural milieu in which they are formed. Likewise, 

we discover how a literate enthymematic theory demands that we 

reconsider how texts are constantly working to create, to destroy, 

and evolve how we interpret history. 

In the following chapter I will further immerse my argument in 

print culture. The most appropriate example is with James Joyce's 

books. More specifically, I look at the "Aeolus" chapter in his 

Ulysses. The "Aeolus" chapter is also titled the chapter of the 

"enthymeme," and similar to the previous chapters the print 

enthymemes in this chapter require that we seek outside sources to 

fill in missing meaning. Consequently, because of Joyce's modernist 

novel and the intertextual needs they place on readers, this chapter 

demands that readers seek outside sources in order to undertsand 

Joyce's intentionally omitted social premises. As a result, the print 

enthymeme is characterized by a time-taking process. This dilatory 

process is more characteristic of the print enthymeme than of the 

oral, which the ancient texts tell us needed to occur immediately 

(though, as I discussed earlier, it is possible to return to a 

conversation, and a similar dilatory concept takes place). 
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CHAPTER 4 

A Bookish Book: The Intertextuality of the Enthymeme in 
'Aeolus' 

In order to understand the enthymeme and consequently Joyce's 

use of it, we need to recall my discussions in Chapter 1 of how 

historical and modem meanings for the enthymeme have evolved. 

When we consider the enthymeme's evolution, we can then begin to 

see that Joyce's use of the written enthymeme is the perfect bookish 

print enthymeme. This type of enthymeme has two important 

distinctions that add to my overall notion of the intertextual reality 

of the enthymeme. First, Joyce's books epitomize the intertextual 

qualities of the enthymeme because his books depend on intertextual 

references to complete them; in essense, books serve as mediators 

for other books. Second,. as a result of this bookish nature, Joyce's 

enthymemes have qualities that cause their effects on readers to 

take time to understand because readers must use outside sources to 

mediate their understanding; this further reinforces the social 

constructionists' argument that we are dependent upon others for 

our knowledge. This time-taking process is what I discussed in the 

introduction and call "dilatory understanding." 

James Joyce often refers to people, concepts, and myths that 

have come to us from classical Greece. One of his most apparent 

examples is in his novel Ulysses. While scholars have been 
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interested in history to help them understand Joyce better, they 

have overlooked Joyce's applications of rhetorical concepts. One of 

my specific interests has been Joyce's use of the enthymeme in the 

"Aeolus" chapter in Ulysses. My feelings from scholars' treatments of 

it have been that they are uncertain about how to analyze it. After 

various conferences over the years and "live" discussions with 

several critics of Joyce, I keep rediscovering, not to my surprise, that 

not much has been written on Joyce and rhetoric. The scholarship on 

Joyce's enthymematic chapter examines it from essentially 

eighteenth- century technical perspectives, from modern logical 

perspectives, or as if Joyce had written the chapter without any 

regard for Irish culture and society. Unfortunately, these views limit 

the richness not only of what the rhetorical enthymeme was and is 

but also the richness that "Aeolus" has to offer us today. 

To illustrate the bookish nature of Joyce's "Aeolus," I will 

examine three levels of the enthymeme. In the first, I examine 

Lenehan's immediate enthymeme, similar to that which Aristotle 

describes as taking place in a live, oral culture, to show how Joyce 

stresses the difficult nature of just trying to get our ideas across to 

others who are from our own society. Next, I look at two types of 

"dilatory" enthymemes: the first is when J. J. O'Molloy goes from an 

oral context and then briefly to the written in order to discover and 

eventually arrive at enthymematic understanding. The second is 

when Myles Crawford asks the professor "Where are the other two 
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gone?" Here the professor is not sure who Crawford means and must 

search the social context and remember who was with them earlier. 

Unlike Lenehan's example, these characters need time to search 

either written text or social context to eventually come to 

enthymematic understanding. In an oral culture, an enthymeme's 

effects (the filling in of the missing information) had to occur 

immediately or it was a failure. In the last point, I look at the role of 

"live" readers and how they also come to enthymematic 

understanding, but the understanding takes time and is determined 

by their research and what they discover are Joyce's allusions. In 

reading "Aeolus" we cannot understand all of Joyce's enthymemes 

immediately because we do not have the necessary social 

backgrounds and common understandings that Joyce gives to the 

textual characters. To clarify the social nature of understanding and 

how it applies to the enthymeme within each of the previous 

examples, I will draw on and apply much of what social 

constructionists have said about understanding. 

The principle illustration I make through several specific 

examples from "Aeolus," then, is that Joyce's bookish book format 

demands that we inter textually seek out missing, unknown or 

obfuscatory information to understand his books. In our processes of 

searching to understand (the filling in of the missing premises), we 

realize that our understanding is not going to be immediate. The end 

results of these bookish enthymemes are the same as classical oral 
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enthymemes in that the person experiencing the enthymeme pieces 

together missing information in order to understand. The crucial 

difference, however, is that understanding is mediated because of 

the time it takes to locate, read and understand other texts. 

Scholars are unsure about the importance and place of the 

'Aeolus' chapter; but Joyce places it in the center of Ulysses, because 

he also places the chapter in the newsroom. Seidel makes the claim 

that the chapter is the center of the novel, but he later sees this 

location as a flaw, stating "there is a clear suggestion of time wasted, 

of little accomplished" (116). Viewing the chapter as enthymematic, 

Tompkins, in his analysis, concludes that there is only one 

enthymeme in the entire chapter: "It is my conclusion that Joyce 

ingeniously demonstrates the enthymeme in his version of John F. 

Taylor's oration on the Irish language movement" (201). 

If there is a thread that holds all discussions of the enthymeme 

together, it is that all participants must be thoroughly immersed in 

the context for the enthymeme to be effective. In Chapters 2 and 5 

of this disserataion, I discuss the importance that context plays in 

oral cultures in the sophists and with Native Americans concerns for 

being a part of the sociocultural context in order to persuade, or in 

order to identify and understand one's place in the community. This 

need for familiarity with context is why Joyce views newsmen as 

"Weathercocks. Hot and cold in the same breath. Wouldn't know 

which to believe. One story good till you hear the next" (Ulysses 
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309-311). These are creatures of print culture who do not believe 

what they have not read. 

In newspaper reporters' shifting focus, we can appreciate the 

importance given to timely and significant news. We obtain a 

glimpse of this shifting nature in the sophists' concerns with 

relativistic truth (Chapter2). The enthymeme is relativistic--hot and 

cold--by its very nature because it draws on ever-evolving socially 

justified beliefs for its effectiveness. The shifting non-foundational 

appeal to socially justified beliefs also hints at why Joyce labels the 

chapter as "Rhetorical" and "Enthymeme." Joyce emphasizes that 

rhetoric and the enthymeme are activities performed by everyone 

almost every day, reinforcing why he sets the chapter in the 

newsroom and why he uses newspaper headline formats throughout. 

Enthymematic understanding, like the news, represents the 

evolutionary nature of our societies, and this is best represented in 

print. 

The Immediate Enthymeme 

On an immediate level, we can appreciate strictly "classical" 

enthymemes occurring in "Aeolus." They are classical in that they 

occur in "live" dialogue between characters, and these characters 

leave out much information that--since they are from the same 

place--they can readily assume each possesses the necessary 

background to enthymematically understand. 
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Bakhtin in Speech Genres and Other Late Essays discusses the 

dialogic nature of how language is dependent on active 

understanding between speakers and listeners: 

The fact is that when the listener perceives and 

understands the meaning (the language meaning) of 

speech, he simultaneously takes an active, responsive 

attitude toward it. He either agrees or disagrees with it 

(completely or partially), augments it, applies it, prepares 

for its execution, and so on. And the listener adopts this 

responsive attitude for the entire duration of the process 

of listening and understanding, from the very beginning-

sometimes literally from the speaker's first word. (68) 

Holland and Valsiner, moreover, discuss the intricate interweaving of 

the individual with the social: "It is true that individuals constantly 

construct and reconstruct their own mediating devices, but most of 

their constructions are not original. They have been learned in the 

course of social interaction with others who in turn have learned the 

devices from others." For example, in "MEMORABLE BATTLES 

RECALLED" we have the interaction and the assistance of the other 

characters that draw several memories of the "memorable battle," 

which turns out to be not so memorable to Ned Lambert: 

--North Cork militia! the editor cried, striding to the 

mantelpiece. We won every time! North Cork and 

Spanish officers! 
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MacHugh said, raising two quiet claws. We mustn't be led away by 

words, by sounds of words. We think of Rome, imperial, imperious, 

imperative" (Ulysses 484-86). As readers, our bookish quest for 

enculturation has just begun. From what we learn in our search thus 

far from Gifford and Seidman is potentially the beginning to 

orienting ourselves. But our quest is potentially limited because 

Gifford and Seidman only look at the chapter technically. To the 

contrary, if we look at "Aeolus" as non-technical and organically 

occurring enthymeme, much more unwinds in each section, we start 

to make connections, and the significance and the bookish qualities of 

textual enthymemes build up. 

In another "ora1 l1
• example, we discover that for the textual 

characters in "Aeolus," just trying to complete the telling of a story 

becomes an enthymematic process. The potential for a story to 

remain incomplete--as it appears will happen to Lenehan and 

consequently to us as readers--remains in the back of our mind as 

we read this chapter. If Lenehan does not finish, we will not know 

the answer to his riddle, but he persists and poses the question: 

"First my riddle, Lenehan said. Are you ready?" (Ulysses 504). We 

don't get the riddle until several interruptions later, and Lenehan 

must keep pushing and prodding to be heard: "--Silence! What opera 

resembles a railway line? Reflect, ponder, excogitate, reply" (Ulysses 

514-15). Lenehan must repeat himself: "--But my riddle! he said. 

What opera is like a railwayline?" (Ulysses 588), and he finally 

answers his own riddle "--The Rose of Castile . See the wheese? 
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Rows of Cast steel. Gee!" (Ulysses 590-91). We can begin to 

understand how the other characters either do not know or choose to 

ignore Lenehan's riddle. Riddles are intended to make the known 

obscure, and when we realize the conclusion, we come to 

enthymematic understanding in that the unknown information is 

brought dramatically to light, and we "instantly" fill in the missing 

information. However, our understanding took time, both for the 

characters and us. If we want to go a step further with the riddle, 

we can research the significance of the "Rose of Castile" in Gifford and 

Seidman. This additional knowledge, nevertheless, pushes us deeper 

into the bookish quest to fill in potentially important background 

information. This process, in turn, adds to the dilatory nature of the 

readers' understanding. 

From the interaction between Lenehan, the other characters and 

us, we can begin to appreciate the importance that tacit social 

knowledge fulfills in enthymematic understanding. Voloshinov 

elaborates on its key role: 

the speaking subject, taken from the inside, so to speak, 

turns out to be wholly the product of social interrelations. 

Not only external expression but also internal experience 

fall within social territory. Therefore, the road which links 

the internal experience (the 'expressible') to its external 

objectification (the 'utterance') lies entirely in social 

territory. (107) 
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Similarly, Bruffee sees this complex yet natural, social knowledge 

making as "a translation and we are a11lost in it, seeing others as one 

of us, not one of them. Analysis of symbolic forms equals 

resymbolization as a means of making the other part of us." 

Within the chapter, we see characters who must go beyond the 

live, oral context to understand. This takes even the characters on an 

intertextual bookish quest so that they obtain the missing 

information they will need to come to some form of understanding: 

J. J. O'Molloy turned the files crackingly over, murmuring, 

seeking: 

--Continued on page six, column four (Ulysses 409-10) 

The emphasis here is on the accessibility of the printed word. J. J. 

O'Molloy's search above takes him out of the oral and into the 

written. J. J. O'Molloy's task has not only sent him searching "out-of

context" but also it has become a time-taking "to-be-continued" task. 

In this example, O'Molloy is at least told where to go to complete his 

task. I believe it is important here to reflect upon an important 

feature of the enthymeme from antiquity: the enthymeme was 

considered most effective if it was immediate. Today, with writing 

and other documents, we can search and, in J. J. O'Molloy's case, 

refresh our memories. The resolution comes, as Bakhtin explains, 

from the nature of the word, which 

gives off the scent of a profession, a genre, a current, a 

party, a particular work, a particular man, a generation, an 

era, a day, and an hour. Every word smells of the context 



105 

and contexts in which it has lived its intense social live; all 

words and all forms are inhabited by intentions. In the 

word, contextual harmonies (of the genre, of the current, 

the individual) are unavoidable. (106) 

He has the information he seeks at his fingertips; he knows this, 

letting the information lead him on. 

The Reader's Enthymeme 

Books such as Joyce's demand that we make intertextual 

connections, or else we will not understand them. Because of this 

inter textual characteristic of Joyce's books, I will briefly consider 

how print, voluminous libraries, and computerized information 

systems have influenced our notions of how we actively seek and 

have available knowledge, and how our awareness of their 

availability aids and guides us in our search to come to 

enthymematic understanding. The effects of the enthymeme from 

antiquity-- enlightenment and visceral completion--remain the same 

even today. It just takes time for us to actively seek and resolve 

problems, or to discover unknown information. When we discover 

and understand information we need, we experience the same 

enthymematic effects that Aristotle discussed and that have come to 

us today. 

As we read "Aeolus," we can learn some of the missing 

information by referring to Gifford and Seidman to figure out where 
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Joyce is taking us, what he alludes to, and so forth. This accessing of 

infonnation is characteristic of the infonnation economy of a print 

culture, as opposed to scribal literacy in a transitional society. In this 

regard, we orient ourselves via other infonnation. The orientation to 

understand addresses Leontiev's question that "once man's primary 

needs have been satisfied, how will he act, in what direction will he 

develop and, consequently, how his will needs change" (122). In 

other words, writing has taken us far beyond the primary immediacy 

of orality and opened up new possibilities. Moreover, the literate 

enthymeme invoked from texts not only is nonnal in modern society 

but also full of potentialities. We become, as Davydov describes it, 

animate: 

To search for what does not yet exist but is pOSSible, 

although it is given to the subject as a goal, or ideal and not 

as reality, is the basic and central element in the life 

activity of every thinking creature. . .. The paradox of the 

search consists in that it combines the possible and the 

real. . . . The construction of a possible future to predict 

the real activity of the subject is precisely what cannot be 

described or explained by the methods used in the natural 

sciences. . .. Man bases his actions on what may happen in 

the future--a future that doesn't yet exist! In this case, the 

goal--an ideal image of the future, an image of what must 

be--determines the present and actual behaviour and state 

of the subject. (314-15) 
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Understanding, on an elementary level, can take place when we 

read "Queen Anne is dead" in "Aeolus." At first, it does not mean 

much to us. The characters, because they have the necessary social 

understanding, know the sentence means "the stale news in the 

official gazette" (Ulysses 89-90), but this meaning still eludes us. By 

referring to Gifford and Seidman, we find Queen Anne's birth and 

death dates and learn that" Addison announced this news in the 

Spectator long after it had become publicly known. The sentence 

thus became a famous example of and proverbial expression for stale 

news" (103). With this additional information, we can say "Ah, Hal" 

they mean even important headlines must follow the path of all 

information: it becomes less important, insignificant, and even takes 

on a new and different meaning from what its original intention was. 

In this respect, Joyce's chapter is illustrative of the mediation served 

by other books. 

Queen Anne's death is insignificant, and that it was in the news 

is now insignificant. What matters for us as readers of this chapter is 

that her name has the aroma of stale news, the repetition of the 

already known. These are all characteristics the enthymeme avoids 

(this also brings us back to the notion of news writers always 

adapting to the latest. They do this to avoid printing stale news, 

reinforcing Joyce's theme from the beginning), and that Queen Anne's 

name evokes, without going through the "known," background 

understanding. For Joyce, his characters, and perhaps the Irish, the 

enthymeme is immediate. For us, the significance takes time to 



research and understand because we are displaced from the 

immediate context and situate the text in a print construct. 
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In the first section of "Aeolus," we have our first inconspicuous 

reference to "Nelson's Pillar" as the tram goes by it. If we look at the 

chapter technically, we overlook this and lose sense of the chapter's 

overall organic unity. However, Gifford and Seidman do make 

reference to Nelson's Pillar toward the end of the chapter. Nelson's 

Pillar is mentioned several times throughout the chapter, and for 

those who have the background in what it evokes, they get 

enthymeme after enthymeme. When Gifford and Seidman explain 

what Nelson's Pillar represents at the end of "Aeolus," it is referred 

to by Miles Crawford: 

THOSE SLIGHTLY RAMBUNCTIOUS FEMALES 

--Easy all, Myles Crawford said, no poetic license. We're in 

the archdiocese here. 

--And settle down on their striped petticoats, peering up at 

the statue of the one handled adulterer. 

--Onehandled adulterer! the professor cried. I like that. I 

see the idea. I see what you mean. (Ulysses 1014-

1020) 

Then the professor seems to relish in his understanding of the 

onehandled adulterer: 

--J. J. O'Molloy sent a weary sidelong glance towards the 

statue and held his peace. 

--I see, the professor said. 
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He halted on sir John Gray's pavement island and 

peered aloft at Nelson through the meshes of his wry 

smile. (Ulysses 1064-68) 

--Onehandled adulterer, he said grimly. That tickles me I 

must say. 

--Tickled the old ones too, Myles Crawford said, if the God 

Almighty's truth was known. (Ulysses 1072-75) 

Gifford and Seidman discovered that the allusion is to Lord Nelson 

who "lost an arm in an unsuccessful assault on Santa Cruz de Tenerife 

in the Canary Islands (1797). In 1798 Nelson formed a liaison with 

Emma Hamilton (c. 1765-1815), the wife of Sir William Hamilton 

(1730-1803), the British Minister at Naples. The liaison was widely 

publicized and became one of the 'great scandals' of the period" 

(120-21), and which they also tell us is a pun (Paronomia) (524). 

As a reader who searched for and used Gifford and Seidman's 

scholarship, I follow what Vygotsky discusses as our dependence and 

knowledge based on others: 

all our life, work and behaviour lean heavily on the 

experience of preceding generations, something which is 

not passed on at birth. .. If I know the Sahara and Mars 

even though I have never left my country and have never 

looked through a telescope, it is obvious that this 

experience owes its origins to the experience of other 
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people, who have gone to the Sahara and looked through 

telescopes. (103) 

The world Vygotsky describes is a world of print. The type of 

discovery Gifford and Seidman made would be virtually impossible 

overnight or in a month or two; it required reading and first hand 

experience. Before their book came out, our understanding of 

Nelson's Pillar and my application of the enthymeme to it might not 

have been possible at all. 

In the case of Nelson's Pillar, if we are Dubliners, it and its 

history would most likely be well known to us. From here we can 

play with language and in our play leave out much information that 

our hearers have. For Joyce's characters to say all the background 

information would cause the professor to lose interest and the impact 

of the enthymeme would be lost. In our case, most of the 

conversation goes right over our head until we seek to discover what 

the professor, O'Molloy, and Crawford are talking about. 

On a superficial level, the pun just "sounds" funny. The 

superficiality is precisely the type of criticism levelled at the sophists 

when we they are read and analyzed at a "technical" level (Chapter 

2). When we blend the technical-contextual-content together, we 

discover an integrated idea deeply immersed in a culture. When we 

come to enthymematic understanding, we go beyond the sound and 

the structure and we realize the tragedy of the Lord Nelson-Emma 

Hamilton affair: Nelson's Pillar becomes another monument to stale 

news, and a monument to lost causes. For a critical reading of the 



chapter, we as readers and critics need to realize that Joyce is 

constructing enthymemes from the first sentence. 

Conclusion 
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By calling attention to a highly literate notion of the enthymeme, 

we begin to recognize the plethora of possibilities that the 

enthymeme has to offer in "Aeolus." If we limit ourselves to labeling 

enthymemes as truncated syllogisms or look at "Aeolus" as a model 

chapter full of schemes and tropes (Brian Vickers does when he 

atomistically argues for the importance of the figures and of 

historians' inability to see their vital relationship to rhetoric), we 

overlook the richness of Joyce's enthymemes. 

By viewing the enthymeme as dilatory and interwoven with the 

world of writing, we open up new considerations of what not 

knowing or understanding means. The process of understanding 

becomes a positive endeavor, full of potential. Our background 

readings on Joyce and our experience with Dublin superficially 

determine our understanding of "Aeolus." For most of the chapter's 

readers, however, they probably begin by asking a teacher what 

Joyce means, thus asking the teacher to fill in the enthymematic 

information. Unfortunately, Joyce's details are so obfuscatory and 

esoteric that not even the most well read teacher could clarify what 

each section in "Aeolus" means. Students and teacher (the traditional 

guide to print culture) end, then, with a chapter full of gaps, one 
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called "Aeolus," "Enthymeme," and "Rhetoric." The dialogic process 

has begun, however, in the act of one's interest in discovering 

unknown meaning. The next step a teacher and student might ask is 

how can these gaps be filled? Joyce obviously breaks the rules and 

does not leave us the answers in his text. 

In the following chapter I look at how inter- and intracultural 

mediation among societies functions as an enthymematic process. 

The primary concern that I illustrate is how two Native Americans 

must learn to understand and apply general historical experiences to 

their own particular experiences. These two characters must, for 

their survival, acknowledge their roles and become dialogically 

involved in their culture's histories, lores and experiences if they are 

to understand their positions in contemporary society. The histories 

and traditions they need to immerse themselves in serve as the 

cultural premises that they need to create enthymematic meaning. 

They must learn, moreover, that the cultural premises that they 

learn cannot become fossilized; they must remain experientially alive 

in their interactions with humans, contexts, languages, and the 

personal texts each of us creates. 
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CHAPTER 5 

Cross-Cultural Mediation: Language, Storytelling, History 
and Self as Enthymematic Premises in the Novels of N. Scott 

Momaday 

In this chapter I examined how mediation between and within 

cultures entails enthymematic processes involved in understanding 

how to connect broader historical experiences with particular 

experiences. Momaday emphasizes the dialogical relationship 

between his characters' sOcially-constituted experiences and their 

intrasubjective experiences. By drawing connections between social 

constructionists' notions of humankind and Momaday's notions of 

language, storytelling, history, and the self, I was able to discover the 

importance that he gives to the history of the Kiowa community, a 

history that unfolds as Abel from House Made of Dawn and Set from 

Ancient Child interact in both Anglo and Native American cultures. 

These notions serve as important tribal premises for these characters 

to enthymematically understand their individual and tribal roles. 

The important lesson they learn is that they need to share in these 

stories if they are to fulfill their own roles in society: 

The Indian ... , by virtue of his diversity, has been rather 

more difficult to identify than have other Americans. His 

ethnic definition, whatever it is, consists in an intricate 

complex of experience, and in numerous categories of 



language, philosophy, and society. (Momaday"The 

American" 12) 
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The possibilities of storytelling are precisely those of 

understanding the human experience. (Momaday "The 

Man" 56) 

Notions of the past and future are essentially notions of the 

present. In the same wayan idea of one's ancestry and 

posterity is really an idea of the self. (Momaday The 

Names 97) 

The above quotes from N. Scott Momaday suggest that for Native 

Americans to understand themselves, they need to become aware of 

their culture's memories and dreams. When they have this 

realization, they will then know that the individual can come to his 

or her own knowledge of the self only via the socially transmitted 

knowledge of the culture. Neglect of one or the other, Momaday 

illustrates time and again, leaves Native Americans incomplete and 

fragmented. Just as importantly, we cannot judge them on a positive 

or negative sCale--we need to see their understanding as a form of 

societal becoming. 

These stories teach them dialogically that their lives must be 

understood as an historical whole. They must not only transmit and 
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preserve the epic tales of the past but also they must experience 

these epics socially, and, just as importantly, they must as 

individuals interpret and internalize them. In this regard Abel and 

Set give us oppositional voices to those of the past, thereby 

illuminating Bakhtin's concept of extraliterary heteroglossia, that 

meaning always derives within a social context and that it will 

consequently mean something different under each condition. For 

Bakhtin, heteroglossia is what gives the novel its indeterminacy, its 

openendedness (Dialogic 7). 

Abel and Set return to the reservation as outsiders who have 

failed and continue to fail even after coming back to the "safety" of 

the reservation. Here Momaday gives importance to their social 

interaction, illuminating why we cannot make static characterizations 

of them. If we make static or fossilized claims about them, we enter 

into Bakhtin's notion of an absolute distanced image, one devoid of 

the developing present. Momaday, however, brings us into Bakhtin's 

conceptualization of a "zone of maximal contact," one that will not 

allow us to make static characterizations because within such a zone 

we can grab things with our own hands (Dialogic 13-26). The 

characters are in contemporary reality, in all its openendedness. 

I will attempt to approach Abel and Set as characters in the 

making, characters rife with indeterminacy and possibility. Abel and 

Set become dialogically and heteroglossically intertwined with others 

at every moment. They become permeated with the voices of the 
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future, the lessons of their ancestors, of laughter, of drunkenness, of 

turmoil, of death. We are left not with fossilized epic characters but 

with indeterminate, never finished characters in the making. 

By historically sketching the Kiowa's discovery of themselves, 

and their evolutionary nature, Momaday teaches us that Abel and 

Set need to be aware of the tribe's stories and histories if they are to 

understand their places in time. These stories and histories serve as 

crucial premises that these characters must be aware of if they are to 

come to some form of understanding. They must be aware, 

moreover, that their understanding is recursive, that it is constantly 

being born, destroyed, challenged, obscured. If they are not aware 

that knowledge is transient and enthymematic, they would become 

lost among various identities and ideologies, eventually losing their 

individual sense of self. Important to understanding Abel's and 

Set's dependence on and role within the community is a social 

constructionist's view of the communal nature of experience, which is 

most evident in traditional communities because identity is 

communally defined. Kenneth Bruffee elaborates on a social 

constructionist position: 

Social construction understands reality, knowledge, 

thought, facts, texts, selves, and so on as community

maintained linguistic entities--or more broadly speaking, 

symbolic entities--that define or 'constitute' the 

communities that generate them. .. (Bruffee 774) 
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Because many traditional communities' values have been 

subordinated by varying political and social forces, essentially forced 

to go underground, Abel's and Set's struggle to understand is 

reflected in what Fredric Jameson calls "a fundamental dimension of 

our collective thinking and our collective fantasies about reality" 

(34). Jameson's idea of the "political unconscious" is important if we 

are to understand the subliminal influences of our societies, and how, 

on a more personal and microscopic level, individual Native 

Americans adapt and survive in modem societies. When we view Set 

and Abel as socially constituted individuals, we become involved in 

the act of meditating on their fragmented roles in community, and 

the community's roles in them. 

Native American critics have examined ways that the individual 

succeeds and fails in various social settings. For example, Native 

American critic Paula Allen insightfully argues that the individual 

can only survive in both the Anglo and Native American cultures if 

he or she is able to become one with "the community and to know 

within oneself the communal knowledge of the tribe. In this art, the 

greater self and the all-that-in are blended into a balanced whole" 

( 4). The paramount importance of being a part of the whole, a 

memeber of the community and not just a Native American, Leslie 

Silko argues in an interview, is that a person's identity has to come 

from the community, "not from racial blood-quantum levels" (19). 

The important issue these critics raise is that the Native American 
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must be aware of and part of the social customs. The customs 

making up the community are the missing premises involved in 

enthymemes. Awareness of these customs leads to community 

identification and understanding. 

In Native American societies, traditions are passed along orally, 

which automatically demands physical presense or "crude contact." 

What these critics suggest, moreover, illuminates a connection to the 

concerns that the sophists had with kairos (see Chapter 2). The role 

of language, then, becomes one of the fundamental areas for 

examination of a socially-constituted view of self. Drawing from a 

tribe's experiences and the way in which wisdom is passed down 

from generation to generation, A. La Vonne Brown Ruoff examines the 

role oral narratives play in the creation of Native American novels. 

Momaday supports Ruoff's view, stating "oral tradition is the 

foundation of literature" ("The Native Voice" 6). 

Further examining the role of storytellers, James Ruppert sees 

Native American writers as cultural "mediators~" which he defines as 

"an artistic and conceptual stance which uses the epistemological 

frameworks of Native American and white cultures to pattern and 

illuminate each other" (209). In other words, mediators participate 

in educating those who do not understand. They participate in 

Bakhtin's concept of a zone of direct contact with developing reality 

(Dialogic 39). The mediators in Native American societies serve to 

assist those who are incapable of surviving alone; this does not mean 
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they serve as a crutch: they teach and aid until those aided can 

survive and understand alone. These notions of mediation are 

congruent to my discussion in the last chapter ofVygotsky's notion 

of the zone of proximal development. In his conceptualization, he 

sees a more competent peer serving as a mediator to help another 

reach a goal. Mediation is concerned with what Arnold Krupat labels 

"bicultural composite composition," or how the community labels and 

constitutes itself (31). A contemporary example of what occurs when 

mediation breaks down, of when crucial moments of crude contact 

are needed, is Judith Antell's examination of the estranged social 

relationships Native American men and women experience. 

Similarly, the two characters I will examine, Abel and Set, find 

themselves estranged from themselves and all they come into 

contact with. 

Because Abel and Set cannot interact in either the Anglo or 

Native American worlds, they feel internally tormented. Momaday 

communicates the effects of this torment by invoking past spirits and 

a glorious past that they have failed to consider: specifically, the 

Kiowa's past is one of struggles. The spirits and the histories these 

characters interact with and confront are what eventually serve as 

their background information, information that will reunite them 

with the community. Momaday highlights the Native American 

struggles early in The Names, his personal yet fictional 

autobiography, soon after we are told of the Kwuda, the coming out 
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people. With their name, they could "know that they were and who 

they were. They could at last say to themselves, 'We are, and our 

name is Kwuda" , (1). At this historical juncture the Kwuda have a 

sense of their group identity, and their ability to assert to the other 

is solidified by this name, one that the Crows gave to them. The 

significance and power of knowing the self and the identification it 

gives is articulated by Momaday as "a word has power in and of 

itself. It comes from nothing into sound and meaning; it gives origin 

to all things. By means of words can a man deal with the world on 

equal terms" (Rainy Mountain 33). The implication here is that in 

the Kiowa's origin myth, their name is arrived at in interaction with 

others, the Crows. But even a name is not constant, and the Kwuda's 

identity and their name evolve. The lesson we realize is that there is 

a fragile balance that keeps them aligned with themselves and 

society. In effect, these intermixtures serve as the impetus of 

enthymematic understanding. 

Drawing on the Native American's view of oral traditions, with 

the similar social constructionist's view of the dialogically created 

self, I believe it is worth pausing here to discuss the influences of the 

Kiowa stories and histories on Abel's and Set's identities. Momaday's 

notion that place and the way to get there have been fragmented and 

deteriorated are important claims. The verbal tradition, deeply 

rooted in close-knit cultural interaction, is what keeps a culture'S 

myths, legends, etc., alive in the community and within the 
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individual. These cultural notions are the important missing 

premises that traditionally serve to unite the society. As they are 

lost~ so are the seams that unite the Native American cultures. These 

views are congruent with Momaday's, when he begins his own 

process of mediation: "In one sense, then, the way to Rainy Mountain 

is preeminently the history of an idea, man's idea of himself, and it 

has old and essential being in language. The verbal tradition by 

which it has been preserved has suffered a deterioration in time. 

What remains is fragmentary ... " (Rainy Mountain 4). As we 

discover, the Kiowa's past is one of imperialism, of sharing, and of 

concession. 

Because Abel and Set forget their past and stagnate in their 

evolving present growth, they suffer the internal and external 

collapse that Momaday chooses to show us. In The Names he places 

great importance on an individual's being aware of his or her past, 

stating that "memory begins to qualify the imagination, to give it 

another formation, one that is peculiar to the self. I remember 

isolated, yet fragmented and confused, images--images, shifting, 

enlarging, is the word, rather than moments or events--which are 

mine alone and which are especially vivid to me" (61). Moreover, he 

carefully develops the intricate relationship and dependence of a 

socially constituted self and how the self evolves, eventually 

understanding: 

The past and the future were simply the large 

contingencies of a given moment; they bore upon the 
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present and gave it shape. One does not pass through time, 

but time enters upon him, in his place. ... Notions of the 

past and future are essentially notions of the present. In 

the same wayan idea of one's ancestry and posterity is 

really an idea of the self. (The Names 97) 

Momaday's notion here closely parallels Bakhtin's idea of dialogic 

inter-orientation (Dialogic 284). In other words, now the past and 

the words, traditions, and ideas representing it come to exist 

alongside ideas in the present. As the past and the present come 

together, they intermix in a constant exchange of questions and 

responses. Conceptualizations of past, future, present constantly 

become new understandings for Momaday. 

Like their name, the Kiowa also acquire Tai-me, the religion of 

the Plains, through some form of interaction with other tribes; the 

tradition and lesson that Tai-me serves have both evolved. The 

story of Tai-me teaches them to be aware of their own 

understanding, and of their role in relation to the community. 

Momaday evolves how the Kiowas acquire Tai-me in the very act of 

his storytelling in differing ways in several of his novels. We 

discover that they acquired "Tai-me, the sacred sun dance doll, from 

that moment the chief object and symbol of their worship, and so 

shared in the divinity of the sun .... When they entered the 

southern Plains, they had been transformed" (Rainy Mountain 129). 

Tai-me also appears to the Kiowas in Rainy Mountain, saying" 'take 

me with you,' Tai-me said, 'and I will give you whatever you want. III 
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Later Tai-me appears again, but this time is discovered by a male 

Kiowa out looking for food: 

There was a man who heard his children cry from hunger, 

and he went out to look for food. He walked four days and 

became very weak. On the fourth day he came to a great 

canyon. Suddenly there was thunder and lightening. A 

voice spoke to him and said, 'Why are you following me? 

What do you want?' The man was afraid. The thing 

standing before him had the feet of a deer, and its body 

was covered with feathers. The man answered that the 

Kiowas were hungry. Take me with you,' the voice said, 

'and I will give you whatever you want.' From that day 

Tai-me has belonged to the Kiowas. (Rainy Mountain) 

In House Made of Dawn, however, we find that Tai-me comes from 

the Crows, when the Kiowas acquire horses, the religion of the plains, 

and Tai-me (129). From a factual perspective, we can acknowledge 

that, yes, the Kiowas have Tai-me; but Momaday wants us to 

recognize that under each social circumstance the experiential need 

and lesson that Tai-me must fulfill vary. When individuals are fully 

a part of the culture, they are able to know the role Tai-me might 

play in making meaning out of a difficult situation. Their use of a 

cultural tradition to understand at a particular moment becomes 

enthymematic. Without legends such as Tai-me, despair takes hold, 

as we vividly see with Set and Able. 
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In each case, moreover, the dialogue unfolds before our eyes and 

yields how Tai-me was acquired and the evolutionary lesson that for 

each individual Tai-me can, and perhaps must, mean something 

different. This process of seeing individually and socially is stated 

by Kenneth Gergen as "knowledge about social life is not to be 

viewed as a 'reflection' of what there is, but as a'transformation' of 

experience into a linguistic ontology. To reiterate, the constraints on 

knowledge as a language are thus not furnished by reality but by 

social process" (202). 

The patterns thus far have been of others giving to the Kiowa 

and of the Kiowa sharing, but survival was not monochromatic: for 

survival the Kiowa also took from other peoples. For example, 

kidnapping, sharing and receiving are subtly discussed in the Kiowa 

legend of the boy, but even more significant is that this integral part 

of the tribe's lessons is said to be related by a captured Piegan 

woman, one who has become accepted into the Kiowa society 

(Ancient Child 265-6). As an outsider, now on the inside, she is able 

to express what it feels like to be an outsider unable to fully 

comprehend the other, and she fully comprehends that her one-time 

captors are always going to fear the newcomer to their group. 

In this legend the boy arrives to the Kiowa camp and cannot 

speak Kiowa. Through this story we are shown again that social 

knowledge is not distanced or superficial knowledge. We are told 

that the Kiowas accept the boy and that the women adore him, but 

socially he does not fit in. The legend instructs that when we hastily 
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accept others, we do so without understanding and risk the type of 

confusion that it brings with it. Since the boy was with the tribe for 

only one day, no significant cultural interaction or understanding 

could take place. The Kiowas make no sense of the boy, and he in 

turn makes no sense of them. He inhabits the camp itself, but since 

he shares no language with them, wherever he goes it is as if he 

were not there. The dialogical importance of the give and take of 

language lies in the fact that 

meaning belongs to a word in its position between 

speakers; that is, meaning is realized only in the process of 

active, responsive understanding. Meaning does not reside 

in the word or in the soul of the speaker or in the soul of 

the listener. Meaning is the effect of the interaction 

between speaker and listener produced via the material of 

a particular sound complex. (Voloshinov, Marxism 102; see 

also Kenneth Gergen 270) 

In this context, the Kiowas and the boy were not immersed enough 

socially in Bakhtin's zone of maximal and crude contact to dialogically 

come to some understanding of each other, as the Piegan woman was 

because of her eventual integration and enculturation with the tribe. 

Abel and Set: Contemporary History Lessons 

Set and Abel give us different accounts of these Kiowa stories. 

They come to represent oppositional voices to those of the past; they 
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are not representatives of epic adventures and experiences, but they 

are of present, ever-evolving contemporary men. Momaday muses 

upon this enthymematic characteristic: "Yes, I thought, now I see the 

earth as it really is; never again will I see things as I saw them 

yesterday or the day before" (Rainy Mountain 17). In these voices, 

Momaday begins to develop a counter memory, a memory that 

evolves before our very eyes, and one that educates as Set and Abel 

succeed and fail. 

Similar to the Kiowa history of mixing and redefining 

themselves, Abel and Set have emigrated to Anglo society. It is here 

that we discover, however, that they have been unable to assimilate 

into its culture. While Set appears to be an exception to the rule 

because of his fa<;ade of artistic and monetary success in San 

Francisco, but we quickly find out that he is in danger of losing his 

individual identity. Unlike their ancestors who relied on shared 

myths to survive on the great Plains, Set and Abel return to what 

appears to be a comfortable communal life on the reservation, but 

which is really an empty life because Set and Abel are unable to 

communicate with the community. 

We are led to believe that Abel's and Set's returns will guarantee 

a sudden recovery from their social and psychological afflictions 

because they will be among their own people and traditions. 

Recalling the lesson of the boy, however, we can appreciate that the 

act of returning itself involves a complex process of social 
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experiences. Their return to the reservation does not guarantee their 

reintegration or individual understanding. The conditions of their 

return to a particular community are reflective and refractive, with 

the ultimate outcome being a new understanding. The new 

understanding, importantly, is never-ending because they are born 

of ever-changing contexts: 

The individualistic type of experience derives from a 

steadfast and confident social orientation. Individualistic 

confidence in oneself, one's sense of personal value, is 

drawn not from within, not from the depth of one's 

personality, but from the outside world. It is the 

ideological interpretation of one's social recognizance and 

tenability by rights, and of the objective security and 

tenability provided by the whole social order, of one's 

individual livelihood. The structure of the conscious, 

individual personality is just as social a structure as 

is the collective type of experience. It is a particular kind 

of interpretation, projected into the individual soul, of a 

complex and sustained socioeconomic situation. 

(Voloshinov, Marxism 89) 

Abel's and Set's purpose for returning can be seen as an attempt to 

reexamine the self within the community. They return to 

understand, but they find that understanding is what individuals 

arrive at together. When these native Americans return with their 

confusion and misunderstandings to the reservation, they arrive with 
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the mistaken belief that home is the cure for their social ailments. 

Through complex, real-life examples Momaday shows us the 

difficulties they go through to come to some form of understanding. 

This process is not a recipe of things to do, but an individual 

illumination of reenactments within their societies in which they are 

eventually transformed internally, giving them some form of 

temporary internal understanding. 

For example, when Abel returns physically home, he appreciates 

the importance of the community, contributing to its overall 

prosperity: "He could see his grandfather, others working below in 

the sunlit fields. The breeze was very faint, and it bore the scent of 

earth and grain; and for a moment everything was all right with him. 

He was home" (House Made of Dawn 30). While Abel is physically 

present, Luckacs warns about anyone who believes he or she can 

retrace a previous path because" such paths cannot be trodden, and 

when people believe they are treading them, their experience is a 

bitter caricature of what the revelation of the great moment had 

shown" (149). He is physically home, but he is still a long way from 

becoming part of the community and regaining a personal sense of 

himself. In effect, he must come to understand, to internalize the 

rich fabric of the society, and he must begin to make his 

interpretations within the framework of the society's beliefs. 

We find one of these caricatures Luckacs speaks of in a 

terrifying example of Abel's inability to understand in one of the 

traditions of the town. This is exemplified in the way he attends the 
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Fiesta of the Porcingula. With this example Momaday further shows 

us that the Kiowa's cultural mixing is rich, not with just the Crows, 

but now as the benefactors for the Bahkyush, who have been 

decimated by disease: 

This reminder, too, should surely have perished among the 

ruins of Bahkyula had it not been for these patrones, these 

distant relatives who took them in at certain risk of their 

own lives and the lives of their children and grandchildren. 

. .. They carried four things that should serve thereafter 

to Signal who they were: a sacred flute; the bull and horse 

masks of Pecos; and the little wooden statute of their 

patroness Maria de los Angeles, whom they called 

Porcingula. (House Made of Dawn 15-16) 

In this fiesta, Abel ends up killing the "albino," who is a part of the 

Native American community and not an outsider, an Anglo, as Father 

Alarc6n's diary reveals. The Albino wins the rooster pull at the 

fiesta, a game of ritual, skill and custom. His reward is to show off 

and hit with the rooster whomever of the participants he wishes. 

Abel has forgotten this, and it is he who is alienated, behaving as an 

outsider would. Consequently, he later lashes out in secret and 

kills the Albino, whose death illustrates that Abel has not 

internalized the customary respect for life. The albino, as Abel sends 

the knife deep into him, faces his killer as a member of the tribe 

would face any creature of the earth that he hunts and kills. The 

merciless way Abel kills him stands in stark contrast to the details of 
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grandfather Francisco's respectful hunt for the bear when he was 

young, and we see the important roles of the hunter and the hunted. 

The impact is that we see that even in death it is the albino who lives 

the customs, not Abel. 

It is not until later that we begin to get glimpses that Abel is 

beginning to internalize the communal nature of his people's customs 

and the integral role that the individual fulfills in them: 

It made him glad to be in the midst of talk and celebration, 

to savor the rich relief of the coming rain upon the coming 

rows of beans and chiles and com, to see the return of the 

weather, of trade and reunion upon the town. He tossed 

his head in greeting the shy Navaho children who hid 

among the camps and peered, afraid of his age and 

affliction. For they, too, were a harvest, in some 

intractable sense the regeneration of his own bone and 

blood. (House Made of Dawn 76) 

At this point his greeting the shy Navaho children comes from his 

need to share in the communal process of the harvest, a process that 

is created in the constructive and experiential nature of language. It 

is in this process that the bases for the enthymeme become 

internalized. When the bases are absent, Able cannot see the beauty, 

and he cannot understand the role traditions play in completing the 

individual. When traditions are internalized, there is no need to 

draw attention to them. What is not said, what appears absent, what 

the outsider cannot understand, is what comprises the enthymemes 
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of social identification and understanding. Unlike Abel, Set is 

depicted early on in Ancient Child as a successful and spiritually 

happy artist. At thirty, Set had found his spirit in painting, and at 

thirty-five he had attained a "considerable reputation." One 

sentence later, however, Momaday kicks the ladder out from under 

such an externally positive image, and we find Set 

was in danger of losing his soul. ... More and more often 

he was asked to compromise his art or himself in one way 

or another, and more often than not he did so, for he was 

inclined to be passive and naive; it was difficult for him to 

say no. Those who exhibited his work, who praised and 

purchased it, and demanded its proliferation began to 

determine it. Set went along. (37) 

We are given to understand in these brief glimpses the juxtaposition 

of Set's fac;ade of external social integration and his tragic inability to 

come to any internalized comprehension of his role in society. 

Set originally gained his success by imprinting his own stamp, 

his own interpretations of the world on his art, striving "to see and to 

image what he saw as truly as he could so that others could see as he 

did, so that they could see in a way they had not seen before" (37). 

The importance of this social interaction in understanding is noted by 

sociologists Peter Berger and Thomas Luckmann: "to be in society is 

to participate in its dialectic" (129). When he loses his ability to 

participate in the world and define it in his own terms, he enters into 

a crisis. Set's blind acceptance of other's needs affects his 
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intrapsychological makeup. This leads to his destruction because he 

does not understand who and what he should and could be; 

consequently, he becomes a convolution of others' voices and needs. 

In Ancient Child, in his own philosophy of social interaction, 

Momaday gives great importance to our inability to make static 

characterizations of others: "Ritual has a place, so have good and evil, 

and there is an ineffable intimacy. Nothing is unnatural, and there is 

no question of right and wrong. There is merely a moment in the 

right of passage, the irresistible accumulation of experience" (43-44). 

The moment Momaday speaks of illustrates the seemingly illusive 

nature of the enthymeme. There are no right or wrong ways to 

construct an enthymeme. Enthymemes are socially-born 

experiences, which are based on contextual needs. All that is missing 

comes to life in the inner voices of the individual (See Chapter 1 for a 

discussion of internalization). While Set came to realize his 

confusion, it was in his "nature to wonder, until the wonder became 

pain, who he was. He had an incomplete idea of himself' (52). He 

has lost his ability to understand and appreciate the internal 

evolution of himself, of who he would become after each new social 

interaction, after each new piece of social information came to him. 

Set's notion of himself is breaking apart early in the novel, but it is 

far from completely shattered. 

However, what we must consider is that meaning is made in the 

social act of uttering (Voloshinov, Marxism 93), and in Set's attempts 
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to understand the other, he has already begun to internally react to 

external social structures. This suggests that in these minor--almost 

imperceptibly insignificant--wonderings, he is beginning to come to 

understand as an individual. His rich immersion in the social 

traditions of the community are beginning to become a part of his 

personal identity, of his interpretive nature. 

One of the most illuminating and unifying aspects of Set's 

thoughts is his reflection of what he learned as a young artist about 

drawing on the boundaries of the plane. His remembrance is not just 

a reflection; it represents his realization of the socialized self: 

You have to be always aware of the boundaries of the 

plane, and you have to make use of them; they define your 

limits, and they enable you to determine scale, proportion, 

juxtaposition, depth, design, symmetry correctly. You see, 

you can make something, a line, a formation, an image. But 

you have to proceed from what is already there--defined 

space, a plane. You can make something out of something, 

but you cannot make something out of nothing. That is 

God's trick. But with a lot of learning and a little talent, not 

to say luck, you can make something out of something. 

(Ancient Child 55) 

Set is unable to paint during his crisis, and he is unable to interact 

with others. He has gone beyond the boundaries and is attempting to 

make something from nothing. Momaday believes the importance of 

understanding the self lies in that "everybody is required at some 
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point in his life to manifest his spirit, to express his spirit as he 

understands it" ("The Man" 66-7). For Native Americans, they must 

keep their traditions by experiencing them orally in a social context. 

In the classical view of the enthymeme, Momaday's view binds 

traditions to their context because they are oral, and because they 

are based on contextually evolving interpretations. These 

implications, discussed more fully in Chapters 1 and 2, highlight 

intimacy with concrete cultural beliefs, viewing the "results" of the 

enthymeme drawn from commonly known social beliefs that 

enthymematically occur at the individual level. 

Conclusion 

The subtle nature of the other to convince, to move, and to direct 

Abel and Set results in their losing their sense of self. They have lost 

their internal voice, their ability to interpret and decide who they 

would be. In the case of Set, the Centaur Perfecto Atole forces him to 

lash out because Set is still in his pattern of letting others dominate 

him (Ancient Child 286-7). In this case, however, the Centaur was 

intimidating, and he could not avoid him; he was present, 

threatening. Set had to act and he could not avoid him. He could not 

act, so he ran from the Centaur, who struck him in the throat with a 

bear paw, which is part of the ritual. Metaphorically, we can see that 

Set was killed and transformed. After this, we see a change slowly 

take place in his life, both physically and spiritually. He had to be 
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strong to confront the forces of physical reality, and from his rage he 

strikes out: "A rage grew up in him so great that there was nothing 

else. He was beyond sickness and pain, sorrow and confusion and 

self-pity. In that moment he was mad with hatred, murderous" 

(Ancient Child 288). From his participation in this ritual, we see that 

he has rediscovered his ability to act out against the other, to have 

his view, to aggressively assert himself. At the same time, he has 

come to reunderstand the role of custom and knows again the others' 

power in relation to his own. 

Similar to Set, Abel also internalizes one of his positions in the 

tribe for a moment at the end of the novel: 

PUre exhaustion laid hold of his mind, and he could see at 

last without having to think. He could see the canyon and 

the mountains and the sky. Abel could see the rain and 

the river and the fields beyond. He could see the dark hills 

at dawn. He was running, and under his breath he began 

to sing. There was no sound, and he had no voice; he had 

only the words of a song. And he went running on the rise 

of the song. (House Made of Dawn 212) 

Schubnell suggests that "this race [at the end], then, is a race for 

identity, both personal and communal. It finds its final resolution in 

the ceremonial race which shows Abel reconciled with his culture 

and the Indian universe" (137). Abel recognizes that his internal 

voice is back, and he is no longer under the dominance of others. At 

the same time, he is one of the runners, thus Signifying that the 
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social and the individual have come together at this moment. 

Nevertheless, his reseeing should not be mistaken as his being cured 

of the social and individual disturbances he has because the new 

harmony he experiences at this moment is not fixed in time, one that 

wi11last forever. It is a "process, a continual movement back and 

forth from thought to word and from word to thought. ... Thought 

is not merely expressed in words; it comes into existence through 

them" (Vygotsky, Thought 125). Just as the Kiowa's oral storytelling 

and traditions are passed down according to the needs of a situation, 

Abel must constantly participate in their lessons and wisdom if he is 

to survive. 

Though critics such as Hertha Wong argue that the characters 

come back when they speak the language of the community, 

Momaday states that the spoken word is important because "in a 

certain sense we are all made of words; that our most essential being 

consists in language. It is the element in which we think and dream 

and act, in which we live our daily lives. There is no way in which 

we can exist apart from the morality of a verbal dimension" ("The 

Man" 49). What Wong does not consider is the experiential nature of 

language that Momaday and social constructionists argue for. 

Voloshinov's view of the "verbal dimension" is in agreement with 

Momaday in that he argues "a word is not an expression of inner 

personality: rather, inner personality is an expressed or inwardly 

impelled word. And the word is an expression of social intercourse, 
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(Marxism 153). 
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The characters are only able to hold a dialogical relationship 

with the community after they can reexperience their culture's 

history, philosophy, and storytelling. After varied experiences, Abel 

and Set begin to reunderstand the lessons that are a tacit part of the 

tribe's customs. The experiences they have and are capable of 

having on the reservation teach them that they must always be 

aware of their position in relation to the other. When Abel and Set 

begin to make meaning of their experiences and to recall in specific 

circumstances the stories that have been passed down to them, then 

only are they able to enthymematically understand and eventually 

participate and express the meanings they discover. 

In the last chapter I explore the enthymeme as a means of 

examining the organically interactive qualities of writing evaluation. 

I look at the live meaning-making processes of three holistic readers. 

Unlike more commonly used methods of holistic evaluation with 

predetermined criteria such as that used by the Educational Testing 

Services, I have the readers determine among themselves the 

criteria it takes for them to reach agreement. This evaluative 

method is more appropriate when we are able to make evaluation a 

part of the learning process. In holistic readers' self and shared 

reflections, they are socially-negotiating the set of criteria they will 

use when evaluating written discourse. Readers are then able to 

reflect on the alluded assumptions each is drawing upon. 



CHAPTER 6 

Composition Assessment: Exposing the Missing 
Premises to Achieve Agreement 
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In this chapter I will argue for a socially constituted approach to 

holistic evaluation. The purpose of this approach is relatively 

straightforward: we must allow holistic readers to establish their 

own criteria based on the same topics that students write their 

essays on. By allowing readers to establish their own views of 

writing quality based on the writing topic and further refining them 

during the inter-reader reliability or anchoring session of holistic 

evaluation, we allow the holistic readers to generate their own 

premises and conclusions of what writing quality is. In this regard, 

holistic readers come to understand each other through social 

interaction. 

Because the socially-negotiated holistic evaluation I discuss in 

this chapter involves both oral and textual interaction to arrive at a 

group-determined view of writing quality, I believe it is important to 

reilluminate several points from earlier chapters. First, the 

enthymeme is discursive by its very nature and, if effective, 

inscribes group consensus. It is paramount, therefore, that holistic 

readers share their alluded assumptions about writing qUality. 

These exposed experiences and assumptions make clear the criteria 

readers use in their evaluations. The missing or hidden background 

information is what readers need to achieve group closure or 
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consensus. In this respect, the enthymeme becomes a model for the 

transactional nature of reading, writing, and evaluation. This 

approach requests that we reconsider the processes and results of 

holistic evaluation. This is consistent with Faigley's argument-

greatly influenced by other theorists such as Therbom and 

Thompson--that an ideology must be a "fluid process rather than a 

structure of ideas, constantly being renegotiated and, at the same 

time, reconstituting those who are subjected to an ideology" 

("Judging" 401). More specific to current forms of holistic evaluation, 

Huot states that "any given set of criteria, no matter how effective at 

providing rater agreement, cannot by itself insure a true assessment 

of writing quality (validity)" ("Reliability" 20S). In other words, if 

our purposes allow us to view writing as a socially-generated 

process, it follows that we can consider that the most valid way of 

interpreting it is through socially-determined criteria. 

Research and placement employing holistic evaluation reflect 

theories and methods that are appropriate for different purposes. 

For example, the Educational Testing Service's (ETS) method of 

holistic evaluation is valid for sorting essays according to 

predetermined criteria that can be formalized for outsiders-

students, the general public, administrators. Typically, with the ETS's 

approach, holistic readers must accept predetermined criteria for the 

essays they evaluate. The foremost advocate for holistic evaluation, 

Edward White, whose invaluable book on holistic evaluation, 
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Teaching and Assessing Writing: Recent Advances in Understanding, 

Evaluating and Improving Student Performance, advocates that with 

the ETS and programs with similar objectives that readers need to be 

told the criteria they will use to judge essays: "Scoring guides need to 

be developed by teams of experienced and sensitive readers" (98), 

and that control must be handed over to table leaders (ISS). White 

suggests that under other circumstances that we more fully consider 

a student's text as socially created (16; 33; also see Godshalk et. al). 

In this chapter I will explore holistic evaluation as a part of the 

learning process concerned with holistic readers' self-reflection on 

the purposes of that learning. 

The self-reflective process I will explore draws on theoretical 

and pedagogical aims that stress the socially constituted nature of 

knowledge. To date, the focus has been on "the immediate 

circumstances of how a text is composed," not on the immediate 

circumstances of how texts are evaluated (Faigley "Competing" 535). 

If we are to understand holistic evaluation, we must understand 

the total social processes of which it is a part. As such, I did not set 

out to conduct a true or even quasi-experimental study comparing 

this view with others. Heeding Stephen North's criticism of case 

studies such as Janet Emig's germinal study The Composing Processes 

of Twelfth Graders and ethnographic studies such as Odell's and 

Goswami's, I have purposefully avoided a true and quasi-empirical 

framework because "to invoke reliability and validity as a criteria for 
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judging phenomenologically-based inquiry is to miss the point" 

(North 309). North's argument is not to criticize case studies or 

ethnography; he believes these types of studies should be more 

consistent with their own methodologies, and thus more self

respecting of the types of information they generate. However, I 

cannot completely avoid some empirical terms and language on 

holistic evaluation. Moreover, I acknowledge that I only had indirect 

access to the holistic readers whom I observed and the other sorts of 

relationships that characterize the activity of writing evaluation as it 

was performed in these holistic readers' lives. 

By way of background for my examination of holistic evaluation, 

I begin with a review of the literature. Next, based on my own 

experiences as a holistic evaluator, I set out to examine three holistic 

readers whom I videotaped. My finding here is that inter-reader 

reliability can be an important socially negotiated phenomenon, one 

that tells us much about how readers negotiate meaning. In allowing 

readers to determine and discuss their own values in both context

specific and essay-specific settings, we return political power to the 

readers, the students, and the individual schools. 

Last, based on my observations and findings, I suggest six 

themes that researchers and writing placement officials can follow to 

improve the reader determined validity of what they hope to obtain 

from a holistic evaluation session. These suggestions are tentative 

and subject to modification; I include them as starting points to see 
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whether what I have uncovered matches the experiences of other 

members of holistic reading communities. 

Holistic Evaluation 

Current research on holistic evaluation makes clear several 

techniques that we need to follow to ensure high reliability. The 

context for this review of the literature is for the purposes that 

organizations such as ETS serve. The important fIrst step is the way 

a holistic evaluation session is set up. Setting up a holistic evaluation 

session is relatively straightforward compared to other methods of 

testing. Readers, for example, should have similar backgrounds and 

teaching experience. During an inter-reader reliability session, 

essays that the researcher thinks represent the gamut of scores 

should be used, and the researcher should rank several more essays 

than the range of scores so the readers will not easily determine the 

best to the worst essays. Readers must, under these instructions, 

evaluate according to these predetermined scores. 

After the inter-reader reliability session, reader reliability again 

should be checked about half way through the holistic evaluation 

session and toward the end. Since the researcher, composition 

director, or composition board traditionally decides the qualities that 

determine good and bad essays ahead of time, the predetermined 

categories are the ones the holistic readers must abide by. Here the 
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researcher's notion of quality is put forth from the beginning. 

Readers should read papers quickly, and papers should be read by at 

least three readers (Charney; Odell and Cooper; Cooper and Odell; 

Hillocks; Myers; Raymond). If possible, all the essays should be 

typed to avoid researcher bias (Markham; McColly). 

By following this body of advice, researchers and placement 

officials can finely tune readers to read within a .99 correlation, 

although an .85 is an acceptable level of reliability, and often 

research below these levels is still accepted and reported in 

publications. These high reliability levels have made holistic 

evaluation so popular in educational placement that over 90% of 

English departments' in-house placement and testing use it (Purnell). 

Reliabilty is a key concern and pivotal argument for holistic 

evaluation; it allows them to sort massive numbers of student essays 

and it allows them to formalize their claims to outsiders, especially a 

public concerned with accountability. Bamburg sums up why holistic 

evaluation has become popular: "Writing programs attempting to 

demonstrate the effectiveness of their instruction and to assess their 

students' writing competence need to use evaluation measures which 

are both valid and reliable" (405). 

Despite the importance and widespread use of holistic 

evaluation, it has had a number of critics. This criticism tends to be 

of two types, that looking at only mechanical aspects pertaining to 

students' written texts, or trainer and researcher influences. For 
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example, Kinzer points out that we need to acknowledge factors that 

influence scoring, such as topic effect, cohesion, length, and number 

of errors. Alluding to the notion that we cannot make any 

comparisons of evaluations based on different topic demands, he 

further points out "that the number of both explicit and implicit topic 

demands should not be disproportionate across topics" (118). 

Freedman determines that features within the context will best 

predict readers' scores ("How" 1979). This body of research considers 

only the influence mechanical aspects of final written products have 

on the holistic readers, not the interactive relationships of the 

readers. 

Stepping closer to the human factor that produces the results of 

holistic evaluation, some researchers have looked at the influence 

that the sessions' trainers have. Freedman is blunt in her 

experience of what trainers typically do: convince the raters to agree, 

thus manipulating readers to raise or lower their scores. She also 

suggests that a side effect of the trainer's influence might be to help 

attain a researcher's hypothesis and from this we end with biased 

results ("Influences"). Similarly, Myers indicates how a table leader 

can direct or reteach a reader to see things his or her way (41). 

Actual reader agreement has been examined from various 

perspectives. Charney sees reader agreement coming about from 

peer pressure, peers "forcing" each other to agree (73). White has 

also looked at this influence but believes readers "agree to agree" by 
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sensitivity and good humor ("Holisticism"); but in his book, as I 

pointed out earler, he argues that readers should agree because of 

effective group and table leaders. Coffman, speculating on the nature 

of reader dynamics, feels that readers tend to adjust their scores to 

the group's average. Gere calls this same effect "reader consensus" 

(47). Another more forthright manipulation of variables is what 

Mishler and Hogan point out: If a holistic reader fails to achieve 

correlation, he or she is asked to leave the holistic evaluation session 

(7). 

More caustic criticism comes from Elbow, who states that holistic 

evaluation is "the act of summing up one's judgment of a 

performance or person into a single, holistic number or score "(187). 

Moreover, viewing holistic evaluation from the student writer's 

perspective, he sees it as the act of a single evaluator assigning 

scores. 

I agree with Elbow's concerns about the dominant form of 

holistic evaluation. But I think he fails to consider (or has not 

contemplated) group determined criteria in holistic evaluation, 

concluding that "the best way to begin to wean our society from its 

addiction to ranking may be to permit a tiny bit of it (which also 

means less unreliability)--rather than trying to go 'cold turkey'" 

(187). This body of research suggests that readers are forced to 

surrender their views of writing quality in order to conform to 

predetermined scales of quality. While valid criticism, I believe 
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these critics need to more carefully consider the purposes and uses 

of holistic evaluation such as that conducted by ETS. My purpose in 

this chapter is neither to defend nor reject their criticism. I would 

claim, however, that these critics views have influenced my approach 

to holistic evaluation. 

A Social View of Holistic Evaluation 

If we consider writing quality to be assessed on socially

negotiated views, then we must allow holistic readers the 

opportunity to work together. We must permit them to use their 

combined knowledge of writing evaluation, in essence the holistic 

readers' social premises that allow them to attain their inter-group 

correlation. 

Intergroup correlation represents a form of enthymematic 

understanding. For example, readers who did not agree on various 

essays because they applied divergent background criteria, come to 

agree only after they begin to share the criteria they used to 

evaluate the essays. The criteria they share becomes the process of 

illuminating missing, hidden, unsaid, and misunderstood premises. 

Mter this background information is exposed, readers then are able 

to see what they need to reach agreement. This suggests that we 

need to encourage readers to dialectically interact from the 

beginning of the holistic evaluation session until its completion. 
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Through face-to-face mediation, readers can explain and ask 

questions so that they can eventually not only see as the other 

readers but also as a group that has come to see and make meaning 

in a new way. This is dramatically different from current 

approaches in one important way: the readers negotiate and 

determine writing quality from start to finish. 

If we allow readers their fundamental dialogical need to make 

meaning with others, we find as Bakhtin argues that "any 

understanding is imbued with response and necessarily elicits it in 

one form or another: the listener becomes the speaker" (Speech 68). 

We then start to consider the readers' responses to a student text as 

a negotiable process, and we stop considering the text as a "thing" 

and begin considering it as a dynamic "second consciousness." 

Moreover, we acknowledge that "the consciousness of the perceiver, 

can in no way be eliminated or neutralized" (Speech 111). In this 

way, it asks readers to self-reflect on the way meaning is socially

determined. 

To consider holistic evaluation as group-negotiated, we must 

make further considerations. Because the purposes of this form of 

holistic evaluation is group-purpose-campus specific, we should not 

make speculations about other types of writing potential or any 

types of cross-reference to other examinations. The purpose of this 

form of holistic evaluation is not to focus on the products that holistic 

readers produce (e.g., reliability level) or the texts they evaluate. 
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The purpose is to focus on what I believe are the most dynamic 

aspect of this form of evaluation: the minds and human behavior of 

the readers. Closely aligned to a group-determined view is Gere's 

insight that "effective evaluation requires scrutiny of our concept of 

meaning; anything less will merely tinker with externals" (58). 

If we more carefully consider the processes readers use to attain 

agreement, then I believe a theoretical overview of the Russian 

behaviorist Lev Symenovich Vygotsky's socially conceived concepts 

of "internalization" and the "zone of proximal development" (ZPD) will 

help us understand these processes. Because these concepts help to 

clarify the social nature of meaning-making, they are important to 

consider if we want to better understand the dynamics of how 

readers arrive at meaning. As with all of Vygotsky's work, these 

concepts stress shared interaction in which individuals work together 

to achieve otherwise unattainable goals. The result is enthymematic 

understanding form cooperative knowledge. 

For Vygotsky, internalization is a social process that explains 

human use of language to arrive at some form of individual 

knowledge. Important to understanding internalization is the idea 

that the meanings we socially arrive at will, in tum, differ and 

become modified meanings for us as individuals. Internalization is 

not a cloning theory of reality: it is a dynamic synthesis based on an 

individual's evolving knowledge and on the ever-changing 

knowledge and experiences to which he or she is exposed. For 
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holistic readers, this means that we need to make them aware that 

"the relation of thought to word is not a thing but a process, a 

continual movement back and forth from thought to word and from 

word to thought. Thought is not merely expressed in words; it comes 

into existence through them" (Thought 125). What this suggest is 

that readers need to be aware that their understanding will evolve 

as they come to understand the other readers' views. This is the 

essense of sOcially-determined holistic evaluation. Our views are 

constantly modified at both the inter- and intra-mental levels. 

Vygotsky's discussions of the ZPD helps us to understand why 

and how holistic readers can socially create meaning together. 

Similar to Aristotle's various definitions of the enthymeme, 

Vygotsky's definition of the ZPD is difficult to pinpoint and apply. 

Because the ZPD is one of Vygotsky's important theoretical 

constructs, I quote one of his extended definitions of it: 

defines those functions that have not yet matured but are 

in the process of maturation, functions that will mature 

tomorrow but are certainly in an embryonic state. These 

terms could be termed the 'buds' or 'flowers' of 

development rather than the 'fruits' of development. The 

actual developmental level characterizes mental 

development retrospectively, while the zone of/ proxiimal 

development characterizes mental development 

prospectively. ... By using this method we can take 
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account of not only the cycles and maturation processes 

that have already been completed but also those processes 

that are currently in a state of formation, that are just 

beginning to form and develop. Thus, the zone of proximal 

development permits us to delineate the child's immediate 

future and his dynamic developmental state, allowing not 

only for what already has been achieved developmentally 

but also for what is in the course of maturing. (86-87) 

While Vygotsky refers to "child," the ZPD applies to all human 

learning and development. Steiner and Souberman, for example, 

state that to see Vygotsky's work as applying only to the 

development of children is a mistake because Vygotsky stresses that 

we examine developmental processes. He believed that in examining 

development we could better understand the primary theoretical 

and methodological means necessary to unravel complex human 

processes" (Mind 128) 

On the one hand, holistic evaluation became one of the more 

humane alternatives to writing evaluation and placement. On the 

other, the ZPD was proposed by Vygotsky as a humane response to 

the shortcomings of static tests. Vygotsky believed that we need to 

look at the analyses of processes so that we can better understand 

how we learn and how others work with us so that we can advance 

to different skill levels. Holistic evaluation and Vygotsky's idea of 

the ZPD appear to have similar goals and points of focus. 
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On the individual level, Vygotsky believed that by carefully 

examining the environment and the skills a person brings to it, we 

can better understand a person's present skill level and, more 

importantly, his or her potential. On the testing level, he believed we 

should design any test we administer in the framework of a ZPD, one 

which would tell about a student's potential and about the 

effectiveness of the test itself. Viewed from the perspective of the 

ZPD, holistic evaluation and the rating process itself begins to become 

more self-reflective about the very purposes it serves. For holistic 

readers who arrive at their own consensus of writing quality in that 

particular setting, inter-reader reliability becomes a test of their 

abilities to work together. 

When readers disagree about the scores on an essay, they are 

unable to attain the goal of an acceptable correlation. In other 

words, they are incapable of performing that specific task 

(agreement) in that specific setting. This is when the concept of the 

ZPD as a discrepancy between what the readers can (and cannot) do 

alone and what they can do with each other's assistance is important 

to consider (Thought 103). Instead of forcing readers to agree, they 

must be aware that they can assist each other, working and 

achieving agreement through the language of collaboration. 
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Entering the Setting 

The three holistic readers I selected for this study were graduate 

students from a large midwestern university. They did not know 

what the research project was about and were paid from a grant. 

The 164 middle class students who wrote the essays that I used in 

the holistic reading were from a medium-sized midwestern 

university with about 94% white, 4% Hispanic and 2% African 

American students. About one quarter of the population are older 

(27 years old) returning students. They did not know what the 

study was about until after I gathered pre- and post-writing 

samples. 

The Holistic Writing Environment 

To ensure that handwriting was not an influencing factor with the 

readers, a11164 essays of this research were entered into a word 

processor and printed with a Hewlett Packard laserjet printer. After 

I gave the topic for the first writing sample to the holistic readers for 

approximately one hour, they discussed its strengths, its weaknesses, 

and the types of responses it might stimulate. Then they rated seven 

essays that I felt represented the gamut of scores for the inter

reader reliability session. I did not tell them the scores I felt the 

essays represented nor did I tell them how to agree. The holistic 
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readers then evaluated the remaining samples from the above

mentioned student population. I repeated this procedure for the 

second half of the evaluation session. 

By approaching holistic evaluation this way, the readers 

immediately were concerned about the essays they had disagreed on. 

Importantly, it was up to them to determine writing quality; they did 

not have a guide or preset scale to follow. They appeared eager to 

discuss with their peers why they gave the scores they did, and why 

they would raise or lower their scores. It appeared that they needed 

to reassure themselves and the other holistic readers about their 

present scores and their potential scores. This facet of the research 

represents a qualitative, not quantitative, design. 

The Video Camera's Presence 

Using a video camera placed for a long shot, with a microphone 

placed in the middle of the table, I was able to capture on film all of 

the gestures, movements, and conversations of the holistic readers. 

My purpose here was to try and better understand how the readers 

worked at arriving at their own agreement at that particular 

moment. I have included the readers' accompanying dialogues in my 

description. Moreover, I acknowledge that the video camera does 

not record how the readers came to mean. 
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Entering the Inter-Reader Reliability Session: Mobilizing 
Funds of Knowledge 

I believe a transcription of the readers' conversations and a 

description of their interactions best captures what takes place. To 

keep this chapter within acceptable page limits and to highlight my 

approach's view of the socially-constituted nature of holistic 

evaluation, I will include the conversations and descriptions of only 

the first inter-reader reliability session. I have assigned 

pseudonyms to the holistic readers, two females and one male: 

Wendy, Gail, and Don. 

Don: When you were scoring these, did you start to think 

in terms of low, medium, high? (Both Gail and Wendy 

move forward, placing elbows on table, agreeing.) 

Gail: Uh, huh. 

Wendy: Uh, huh. 

Don: It took me awhile, but, I guess, I think about a 

scoring standard. (Gail and Wendy laugh.) 

At this stage, I believe the discussion and sharing of the readers' 

idiosyncratic evaluative criteria serve as a way that the readers use 

to let each other become aware of what they use to understand and 

evaluate the essays. From here, the readers see how they can work 

at modifying their criteria in order to reach agreement. With their 

criteria coming out into the open, they come to see and appreciate 

that a high reliability level will only be achieved by collaboration. 
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During this crucial inter-reader reliability session--in essence the 

setting for the remainder of the holistic evaluation session-- readers 

begin to see where they have been unable to attain high correlation 

and begin working toward achieving it. 

Gail: I try to compare them just to get a sense, but as I 

was giving a S and aI, I was regretting things that I gave 

earlier. 

Wendy: (Moves forward, extending arm.) Almost as soon 

as it left my hand, I felt it's, uh, this should've been a 2. 

(All laugh and look at the scores on the board as I write 

them.) 

Gail: It was interesting because a lot of the things we 

talked about were there (Wendy places arms on table; Gail 

and Don look at scores on board.) 

I believe a crucial point for holistic readers working at inter

reader reliability occurs at the moment when readers discover their 

inability to reach agreement on their first reading of the essays. In 

other words, they discover that "individually" they cannot reach 

correlation with the other readers. Their group willingness to work 

with each other highlights the social nature of this form of holistic 

evaluation. It is their "collaboration" that helps them reach a high 

correlation. 

Referring back to the conversation among the readers, we see it 

is jovial and agreeable. The readers reflect upon their common 
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experiences working as evaluators, the differences between the scale 

they usually use (Low, Medium, High), and the problems they felt 

caused their breakdown in scores. The characteristic that is 

important here is that they are working at agreeing, reflecting on 

past success, at succeeding, even before I write all seven scores on 

the blackboard. 

(Silence as they contemplate scores.) 

Gail: I hardly didn't give any ones. 

Don: I didn't give the upper end. 

Gail: You're mean. (A1llaugh.) 

Don: It's the coffee, I guess. (Smiles at other members; at 

this juncture I point out the essays they disagreed on.) 

Gail: Let's look at number 1 first. (Wendy places arms on 

table. Don leans closer to Gail and moves closer to the table; 

finally, all have their arms on the table.) 

Gail: (looking at a sentence in an essay.) Isn't it 'let your 

mind wander,' not 'wonder'? 

Don: That's the idiom. (All raise their hands, leaving their 

elbows on the table and looking down toward the essay in 

front of Gail.) 

Gail: I don't know; should I read this? ... Do it out loud? 

(Referring to the essay in front of her) 
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Wendy: I don't think I'd give this a six again (Referring to 

essay in front of Gail.) It was the first thing I read (Wendy 

extends an arm towards Gail, and Don leans closer to Gail. 

Gail begins to read the essay.) 

Gail: Any comments on the first paragraph? (Lifts hand 

from table, gesticulating, sitting back, looking at Wendy 

and Don.) I have a couple. 

Don: (Grabs coffee and sits back.) Go ahead. (Wendy 

keeps hand and upper torso on the table.) 

At this point I sense an uncomfortable jockeying for someone to 

become the "more competent peer," yet, as I observed in this inter

reader reliability session and throughout the reading, the competent 

peer seems to vary from point to point, essay to essay, so there is 

never any leader. This point seems important for socially-derived 

notions of scores. Gail, in this case, because of her position in the 

middle of Wendy's and Don's scores, has assumed the role of 

coordinator, but she is uncomfortable stating exactly why and how 

she came to score the essay the way she did; this is the same for the 

other readers. In holistic evaluation, the readers know that they 

cannot be successful alone. It will take the efforts and support of all 

working together as a team to succeed. Finally, Gail begins \AJith 

some specific textual references. 

Gail: I don't know what 'a teacher who staid on you' 

means. The person keeps saying 'remember the teacher 
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who staid on you 'I just felt that was a dialectal [sic] 

thing that ... I guess I can understand. I 

didn't think it was a good word choice, a 

speaking ... (grabs her own hand, looks at both evaluators, 

left then right.) 

Don: (Interrupting Gail, he sits back uncomfortably.) It's 

close to the colloquial. 

Gail: (Interrupts.) Yeah. (Shakes her head up and down.) 

Don: I liked the, uh . .. In fact, I was more impressed 

with the first two or three paragraphs in terms of the real 

friendly type of voice. It is colloquial, but for me that 

made it jump out at me a bit. (Wendy moves closer to table 

and Don, making eye contact.) At the middle point it gets 

weaker and towards the end and that's why I didn't grade 

it higher than I did, but I actually enjoyed it. 

Gail: I enjoyed it (Looks at Don for a moment), but I just 

didn't find it to be, uh, in keeping, it's different from the 

rest of the essays. (At this point Gail completely avoids 

eye contact and sits back from the other readers.) It 

doesn't give you a sense this person had a high control of 

the language, being it was written with the 'you' and the 

switching of pronouns. (Don is sitting back in his chair, 

listening without looking at Gail.) 
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Wendy: (Sits further back, leans fonvard, and then 

interrupts Don referring to essay. Don leans fonvard with 

whole body.) Usually I don't like the 'you,' but in this 

writer it's actually talking to us as readers, but, ya know, 

I'll tell Yeah, I'd probably give this essay a 4 now having 

seen it was one of the first I read. I guess I still had 

impromptu in the back of my mind (Don and Gail both 

respond "Yeah" and lean fonvard, placing their arms on the 

desk.) 

Don: (Making eye contact with Wendy.) Uh, huh, I guess I 

got a little further along. 

Gail: Yeah, I also felt. (Pause). The second paragraph 

(Looks at essay). I think the first three paragraphs were 

what weakened it for me because the person changed, was 

repetitive and also changed when he or she was saying, uh, 

uh. (Quotes text.) I felt it had filler. It uses textual 

examples to support. Anyway, maybe I'm wrong. (Laughs, 

but does not look at other two readers; Don and Wendy 

were leaning fonvard while listening most of the time she 

was working on developing her meaning; towards the end 

Wendy slouched in her chair, but looks at Gail and puts her 

closest elbow to Gail on the table near her; Don leans even 

further fonvard.) 
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Wendy: (Wendy and Don start talking at the same time; 

Wendy wins out.) I, I, I think he goes into that in the next 

paragraph. (referring to Gail's reference to 

underdeveloped ideas.) 

Gail: (Reading from text.) 'Teachers are human, and 

therefore he or she has emotions. 

Wendy: Yeah, I mean he or she doesn't do it very well, 

but, you know, they're making the switch from cold, hard 

facts to how to get along with people. 

Gail: Yeah, but I guess what I was saying about this was 

that humans ... (Sits back in chair, raises hands towards 

the other two.) I don't know. (Wendy sits back, crosses 

arms.) 

The above point in time seems to be critical for the readers. The 

principal difference here is that Wendy and Don like many of the 

qualities of this essay, especially the colloquial voice. Gail, however, 

is pointing out some of the grammatical technicalities that are not 

correct. It seems that Wendy and Don both looked differently at the 

"colloquial" and "human" voice the writer achieved in the writing. As 

the following conversation illustrates, the readers eventually come to 

an agreement, an agreement that clearly illustrates socially 

negotiated criteria as opposed to peer pressure or a group leader or 

researcher's determined criteria (see Freedman; Meyers; Charney; 

White; Coffman; Mishler and Hogan). 
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Wendy: To me, he was just changing to get into a small 

point ... 

Gail: (Interrupting.) That could be. Anything else. (all sit 

back; Gail looks only at Don, ignoring Wendy.) 

Don: (Mumbles.) I guess when it comes to reconsider ... 

Wendy: If I give a 4. (Looks at Gail and Don.) 

Gail: I won't change mine. (Avoids eye contact.) 

Don: Me either. (Looks at Gail.) 

Don: (Referring to me.) Put a smiley face on it. (A11laugh.) 

Researcher: Which one? (Don, Gail, Wendy all three raise 

their arms and point enthusiastically at the same time.) 

In this essay Wendy worked at getting the other two readers to see 

the essay more on her terms so that they would raise their scores. In 

the process of discussing their views, however, Don and Gail worked 

with Wendy to arrive at a new understanding, eventually coming to 

an agreement. 

The ability to agree was achieved through a complex form of 

teamwork. As I stated earlier, it is as if the three holistic readers 

reveal the premises they use to evaluate as tentative so that they are 

able to open up with each other and honestly discuss and come to a 

group-specific, essay-specific means of determining an essay's 

quality. Wendy came to see that her way of reading the essay had 

points that Don and Gail saw and liked, but there were other parts of 

the essay that they felt made the essay deserve a lower score. These 

points of agreement were used by Don and Gail to show Wendy 
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where she might at least see the essay in a different light, finally 

reconsidering the score she gave. 

Conclusion 

If holistic readers are allowed to determine their own criteria 

with their particular batch of essays, then we can ensure that the 

criteria are group-specific and essay-specific readings. Inter-reader 

reliability may take longer to become established, but the holistic 

readers can then determine in each setting, among themselves, what 

is good, bad, etc. 

The specific recommendations I list below are not intended as 

caveats. I see them more as conceptual guides for researchers, 

composition directors, and placement officials to consider when using 

the group-specific, essay-specific form of holistic evaluation I have 

discussed: 

1.) Allow holistic readers to discuss and develop their own 

criteria for the essays. 

2.) Make holistic readers aware that it is normal for them to 

have differing views of writing quality. The researcher'S goal 

should become that of a facilitator. Hel she should ensure open 

discussion among the readers so that they can see as the other. 

This openness will be the groundwork for the entire session's 

success. In line with Vygotsky's concept of internalization, the 
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readers need to be aware that they cannot ever hope to 

completely understand the other readers' views. What readers 

must be prepared to do is share their reasons for scoring and 

work toward a new group understanding of the essays under 

examination. 

3.) Do not allow a priori researcher criteria for the holistic 

readers to follow. 

4.) Make holistic readers realize that they should reach 

agreement through collaboration--the give and take of ideas, 

their ideas' modifications, and the group's arrival at what 

determines a particular score in a particular setting. Evaluation 

must be seen as a socially determined process that specific 

readers establish in a specific setting, with a specific set of 

papers, with a specific topic. 

S.) Do not allow one dominant peer throughout the examination 

(peer pressure). There will and should be a dominant peer 

from essay to essay and on each point discussed. By 

acknowledging and proceeding this way, we can better 

guarantee that each score will be group determined. Based on 

my experience in the type of socially determined holistic 

setting I have described, readers tend not to accept leaders 

because it is unnatural, almost destructive to the desired goal 

of group consensus, effort, and unity. 

6.) Make readers aware from the start that evaluation is not an 

individualistic process. 
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Holistic readers, trainers, and researchers, while instinctively 

aware of the collaborative discourse used by readers, will benefit by 

being aware of this socially-constituted approach. When aware, they 

will then better understand both theoretically and practically that 

they are using a form of holistic evaluation that considers the self

reflective processes of learning and evaluation. 

In this chapter I examined why we need to look more carefully 

at "how" readers reach agreement. When we see that three or four 

readers give an essay the same score or are within one point of each 

other, we all agree that this score is objective. Our acceptance is 

augmented when we step even further from holistic readers' actual 

scores and use statistical correlations, such as the Pearson Product

Moment Correlation Coefficient, and Cohen's alpha to determine the 

percentage of holistic readers' chance agreement. This process of 

evaluation is very useful for the valid placement of thousands of 

student essays and for the formalized justification we are wont to 

give to those outside of academic institutions. 

As I have argued, the results of a social view of holistic 

evaluation should represent a dialogic agreement reached by diverse 

readers. In their dialogues, these readers must reflect on the criteria 

they use to evaluate writing, and then they must share it with the 

other readers. In this way the criteria serves as the hidden or 

missing premises that will help the readers identify with and better 

understand each other so that they can then come to agreement. 
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From this sharing, they also are empowered to determine their own 

criteria for each setting. 

If appropriate and applicable to the institutional setting, this 

process vision of holistic evaluation is closer to compositionists' 

practice of process writing, which stresses socially generated and 

determined writing. This approach integrates assessment into the 

learning process rather than situating it outside that process in a 

decontextualized zone of mock objectivity. 
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CHAPTER 7 

Conclusion 

My discussion of the enthymeme might appear to be a radical 

departure and application of the enthymeme. The revolutionary 

characteristics I have focused on are perhaps best labelled 

evolutionary; the enthymeme still retains many of the theoretical 

qualities attributed to it by past and present scholars. The 

enthymeme is a discursive network that theoretically attempts to 

attain social harmony by means of group agreements. The way 

agreement is reached is by writers', readers', speakers', and listeners' 

interactive attempts to share in the ways they understand. The 

sharing process is composed of their intertextual webs of experiences 

and associations. Because writers, readers, speakers, and listeners 

must share how they understand with each other, the enthymeme is 

naturally intertextual, and those in its ambiance become participants 

in its intertextuality. 

The enthymematic process, then, invites writers, readers, 

speakers, and listeners to participate in meaning-making processes. 

In their involvement, the knowledge they share has the potential to 

serve as premises to help them understand in other relationships. 

As I have portrayed and applied the enthymeme in this dissertation, 

it is far from linear. The sharing of information depends upon the 
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unpredictable interaction of written and oral texts, and of writers', 

readers', speakers', and listeners' abilities to locate, understand and 

apply them. In tum, the way enthymemes compete and interact 

with each other, often negating enthymemes, is a characteristic that 

has not been brought to light in the literature. This competitive 

quality I elaborated upon in Chapter 3 in my examination of the 

discourses of the Communards and the National Government. The 

total view we arrive at of enthymemes in this dissertation is that we 

see them not as static statements we can return to and analyze; but 

we see them as discrete acts each time we interact with them. 

In Thomas Kuhn's The Structure of Scientific Revolutions, he 

teases out nuances of the term paradigm. In grammar, for example, 

we can discover repeatable paradigms for conjugating large numbers 

of verbs. With scientific paradigms, however, a paradigm is rarely so 

consistently, easily, and predictably replicated. "Instead," he argues, 

paradigms are "like an accepted judicial decision in the common law." 

They are similar to objects that need to be further articulated and 

specified under "new or more stringent conditions" each time they 

are applied (23). 

In other words, paradigms are adapted in unpredictable ways. 

The contexts and the objects they are applied to usually vary. 

Similarly, the enthymeme, as seen in these various contexts, is a 

paradigm that, to date, has more-or-Iess been locked within the 

"normal" framework of an all-too-structured view. If, like the 
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paradigm for conjugating consistent verb forms, we take the regular 

"ar" Spanish infinitive elaborar and conjugate it in the simple 

present, we would predictably end with elaboro, elaboras, elabora, 

elaboramos, elaborais, elaboran. If we then establish a similar 

paradigmatic view of the enthymeme, one that is highly predictable 

and obvious, we end with the rhetorical syllogism, that is, it must 

have a highly visible missing premise, and other structural 

components. 

The enthymeme retains, nevertheless, many of its ancient, oral 

qualities. For example, classical discussions and contemporary 

scholarship on the enthymeme importantly have highlighted its 

"completed" qualities. That is, the enthymeme is effective if a 

speaker or writer omits certain information that hel she knows the 

audience is familiar with, and then the audience "fills in" the missing 

information to understand. By only examing enthymemes for their 

completed qualities, however, we have created interpretive 

problems. 

One of these problems is the ever-evolving awareness that I 

have used to characterize the enthymeme, an awareness that has 

been occluded by considering the enthymeme strictly from 

completed oral and written perspectives. The enthymeme's 

completed characteristics, while highly complex, become more 

compounded when we consider them intertextually evolving from 

oral and print media. In Chapter 1, I discussed many of the oral and 
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syllogistic ways that the enthymeme has been characterized. Briefly 

summarized, it is classified as one knowledge-making form among 

many (unfortunately, a second rate one at that!). 

Aristotle struggled to define the enthymeme in his attempt to 

create a classificatory system for rhetoric in his Rhetoric. When he 

files the enthymeme as a rhetorical syllogism, we must view this as 

but one attempt, one moment, for I believe the enthymeme is in 

mortal combat with the decontextualized syllogism. Claims from 

classical and contemporary discussions are important for developing 

an organic view of the enthymeme; they are organic constituents, but 

they are by no means complete. Views that classify the enthymeme 

are helpful and necessary, but they do not provide us with an 

organic theory. If we view the enthymeme as naturally occurring in 

social contexts, we will also need to consider it as an organic 

component of each developing context. Discourse separating the 

enthymeme from its context prohibits it from evolving. It loses the 

breath given to it by live participants attempting to create 

contextually significant meaning. In my discussions, I have been 

struggling against classifying the enthymeme so that I can retain its 

ever-evolving "organicness." 

However, the enthymeme, with the intertextual points of 

departure that I have discussed in this dissertation, is clearly, to 

borrow Kuhn's words again, "an object for further articulation and 

specification under new or more stringent conditions." As such, the 
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view I have developed of the enthymeme is more organic than 

traditional accounts of it. Consequently, it can be applied in many 

areas and specialties, yet like scientific theories it is a mysterious 

and powerful concept outside of more predictable or fossilized 

accounts of it. 

The enthymeme that I have described and applied has 

characteristics different from those that have been discussed in the 

literature. The literature on the enthymeme characterizes it from 

the view of individual oral and written texts. To the contrary, I have 

emphasized that we need to look at the intertextual ways that 

written and oral texts give life to new enthymemes and consequently 

produce "new" texts. In the chapters of this dissertation I have 

examined various sites that illustrate the rich array and the 

flexibility that this modern view of the enthymeme encompasses. In 

Chapters 1 and 2, for example, I explored the historical and 

theoretical conceptualizations of the enthymeme. What I discovered 

and discussed was how and why various disciplines understand and 

apply the enthymeme in distinct ways. In Chapter 2, moreover, I 

forcefully displayed the sophists' concerns for timely, socially

situated and well adapted discourse, all important qualities of oral 

enthymemes. 

Drawing the enthymeme in and out of print and oral discourse in 

Chapter 3, I examined how the Communards' and the National 

Governments' discourses drew on, and failed to draw on, historically 
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and socially grounded assumptions to appeal to their audiences. One 

of the most effective uses of well known and accepted knowledge 

was the National Governments' use of law to depict the Communards 

as common law breakers. In turn, the Communards failed to clearly 

expose their own arguments in a timely and well adapted manner. 

Through this political struggle, I highlighted how the enthymeme 

helps us see the interwoven qualities of ideological conflicts. 

In Chapter 4, I immerse the enthymeme completely into print 

culture, using James Joyce's Ulysses as the example par excellence of 

the bookish book. I argue that Joyce's book strategically leaves out 

important social premises. Because the social premises that we need 

as readers are not within the novel, we must search elsewhere to 

later return to Ulysses and make meaning. The time it takes for us 

to understand Joyce's allusions is what I have labelled a dilatory 

characteristic of inter textual enthymemes. In other words, we search 

outside the text in order to fill it in and make meaning. 

In Chapter 5, I refined the view that the enthymeme serves as a 

mediative theory that enables us examine the interactive 

characteristics of inter- and intracultural conflicts. The sociocultural 

premises involved in enthymematic meaning-making brings closer 

the relationship between historical and idiosyncratic experiences, as 

illustrated in the works of Native American writer N. Scott Momaday. 

My last chapter is potentially the most important. In it I was 

able to view and videotape how live readers communally interpreted 
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and agreed through negotiation about the quality of written 

discourse. In many ways the chapter brings together most of the 

characteristics of the preceeding chapters: there are live, oral 

discussions; there are demands for group consensus; there are 

conflicting views; there are intertextual interactions at multiple 

levels, e.g., there are various written texts, and there are various oral 

texts always interacting; there are competing premises about what is 

good and bad writing quality. In this chapter, then, I was able to 

fully discuss the transactions that took place with reading, writing, 

and evaluators' consensual judgment about writing qUality. 

Overall, in each chapter I brought to light how people 

manipulated written and oral texts (and just as frequently were 

manipulated by them) to produce newenthymematic knowledge. 

The central focus in conducting an enthymematic approach to 

knowledge is, I believe, to look at how people depend upon shared 

information that comes from other texts. When we look at the 

reliance we all have on other written and oral texts to make 

meaning, we can have a more profound appreciation of socially 

generated discursive structures. 

The enthymeme also can apply to current issues we are 

confronted with from multicultural and diverse understandings. 

Because the enthymeme by its very nature works towards group 

consensus, the information included and omitted in enthymemes has 

to be understood by people's intertextual web of relationships with 
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other readers, writers, speakers, listeners. Moreover, since the 

deleted or missing premises of an enthymeme must be brought to 

life by the audience, this makes the fundamental characteristic of the 

enthymeme potentially unificatory. Throughout this work I have 

shown how knowledge that is shared has the capability to 

dynamically guide us in making decisions and to understanding in 

diverse contexts. An illustrative example is N. Scott Momaday's 

characters in House Made of Dawn and Ancient Child. In these 

novels the protagonists Abel and Set must learn to understand and 

apply their tribe's histories to their present, evolving problems. 

In my discussion of prior views of the enthymeme, ones which 

have viewed it as effective when completed and when some form of 

action took place, I have suggested that these views tacitly support a 

foundational view of knowledge. When we highlight and give the 

greatest importance to the fixed result of an enthymeme and not the 

processes involved in making meaning, we unfortunately reinforce 

fossilized knowledge, instead of the ways that knowledge is 

generated and accepted. The itinerant enthymeme, to the contrary, 

is in many respects a look at the "speciation" of foundational claims. 

Foundational knowledge acknowledges only one voice, but 

inherent in the socio-epistemological enthymeme is the 

acknowledgement of hearing others' voices. As our societies become 

more aware of their multicultural compositions, the enthymeme is a 

non-foundational epistemology that asks us to become sensitive to 
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the criss-crossing of the various styles of many discourse 

communities. When these communities interact, I believe it is 

important that we reflect upon how they have evolved through their 

interactions. In our reflections, we will realize that "their 

communities" are not fossilized structures of knowledge, of lore, of 

behavior. They are organisms undergoing constant change; they 

"speciate" by their inherent social activities. These intertextual 

activities, at least in Western cultures, have allowed us and 

demanded that we step into and become part of other discourse 

communities. 

My wish is that the enthymeme be used as an epistemology to 

guide us as we examine the socially constituted nature of knowledge. 

In muticultural societies, the epistemological nature of the 

enthymeme can be productive in two important ways. First, it asks 

us to search for and understand others' views by asking us to bring 

to light the cultural values and arguments each of tiS possesses. 

Second, because the enthymeme is intertextual by nature, the soil 

upon which it is established already seeks unity, for its components 

seek and demand organic unity through the hybridization of varying 

discourses. Since the missing premises and the new ideas must be 

completed by the other, the enthymeme is intertextual and geared 

towards identification. The enthymeme is capable of unifying 

potential oppositions (dissoi logoi) from different cultures into a new 

understanding for readers, hearers, writers, and speakers. 
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Importantly, if we consider the intertextual qualities of the 

enthymeme, we also must examine written texts as social 

transactions. In oral cultures, transactions are live and usually face

to-face. In print cultures social exchanges are dependent upon 

commonly shared texts, and readers' and writers' abilities to locate 

and understand them. In this regard, readers must depend upon 

other texts to understand the texts they are working with, further 

reinforcing the time-taking qualities inherent to the enthymeme. 

The changes I introduce to our understanding of the enthymeme 

should not alarm readers; just as words evolve from context to 

context, and "speciation" occurs with plants and animals as they 

change and adapt from generation to generation, so too have the 

characteristics of the enthymeme "speciated." One of the more 

distinctive evolutionary changes to the enthymeme has come about 

from print technology. 

The enthymeme's generative qualities are precisely what we 

need to consider. Because the enthymeme draws from socially 

constituted knowledge, it is by its very nature mutable. If we 

attempt to give it a concrete structure or describe it in paradigmatic 

ways, we can briefly admire some of its qualities and characteristics. 

But when we construct such descriptions, we find that in applying 

them to SOCially-constituted discourse, they fail to insightfully depict 

the distinct organic quality of contextualized discourse. like the 

child who builds a marvelous castle in the sand, he or she can draw 
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attention to it, take pictures of it, or describe it. Nevertheless, the 

reality of the interactive tide quickly participates, reconstituting the 

castle into something other than what it was. This is similar to the 

fate of the enthymeme because a completed enthymeme, one 

accepted by an individual, a group, or a culture, can itself serve as 

the background information serving to create new enthymemes. 

There are drawbacks to the conceptualization I have of the 

enthymeme. No clearly delineated boundaries exist. No clearly 

defined logical sequences, complete with linkwords, exist. For 

example, the enthymeme in society can never be clearly stated in 

light of a major premise, a minor premise (possibility deleted), and a 

conclusion. This is a syllogistic interpretation of the enthymeme, a 

tradition I discuss in Chapter 1. Because the enthymeme is 

composed of socially constructed knowledge, its epistemology is 

sociocontextually bound. Within specific sites, as I have highlighted 

in the preceding chapters, we find agreeing, varying and opposing 

discourse communities in development, in competition, and in the 

throes of death. 

The interactive discourse of which enthymemes are composed is 

integrally a part of the social context. From such contexts the 

enthymeme is brought to life. When we reorient our analyses to 

context-specific discourse, we begin to understand the enthymeme as 

an epistemology that demands that we bring to life hidden 

contextual assumptions behind all discourse practices. When the 
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enthymeme works well, it is economical and useful; but when it is 

decontextualized its tacit assumptions are forgotten or hidden from 

us. Maxims are good examples of sayings composed of tacit cultural 

and contextual information that rely on shared knowledge. Maxims 

do not directly state their meanings; they must be applied to the 

context at hand. When we fail to understand a maxim, we fail to 

interpret and adapt it to our context. Generally speaking, the lessons 

maxims teach us are not difficult, but out of cultural context they 

make no sense. For example, the Spanish maxim "preparame la ropa 

despacio; que tengo prisa" would be confusing if literally translated, 

and applied out of a social context: "Take your time getting my 

clothes ready; I'm in a hurry." Obviously, the cultural premises 

underlying this example are nation-specific. The closest maxim in 

English is "A stitch in time saves nine." The overall lesson both teach 

us is to take our time, do a good job so we won't have problems later. 

In many fewer words and explanations, the maxim, when 

contextualized and in the appropriate culture, is a much more 

efficient model than the lengthy explanation I have given here. 

The intertextual characteristics of the enthymeme derive from 

discourse in everyday life. As in "real life," there are many chance, 

unpredictable characteristics to it. The enthymeme's skin is often 

composed of imperfect verb tenses, with could and would 

characterizing its discourse. My analyses have shown how real 

"brought to life" premises have decided people's fates, from Gorgias's 
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argument in defense of Helen where he reminds Athenians of their 

cultural assumptions and of the nature of mitigating circumstances, 

to holistic readers who, through socially-negotiated discourse, are 

allowed to decide the writing competencies of student writers. 

The enthymeme's centripetal and centrifugal forces make it both 

an easy and difficult epistemological concept to study. The 

enthymeme is centripetal in that it seeks uniformity in 

heterogeneous societies. It is efficient in that nothing is superfluous 

or unnecessary. The necessary characteristics of the enthymeme 

that make it a stable sociocontextual site to study can lead us to a 

diverse array of understandings. It can, for example, demand that 

we interpret factors that caused a particular ideology to establish 

and maintain its dominance. A good example was the Communard 

uprising of 1871. Moreover, when we consider overpowered 

ideological and cultural assumptions, we can begin to understand 

what assumptions and beliefs have gone into extinction, which have 

survived, which have risen to dominance, and so forth. When 

Bakhtin says that "words aren't virginal" (Dialogic 279), we must also 

understand that neither are hidden ideological premises left unstated 

in enthymematic discourse; they are rich with experience. 

Epistemologically the enthymeme asks us to bring to life the 

sociocultural qualities present in each word, uttered in each setting 

we examine. Ultimately, the illumination such a process exposes us 

to is the intensified illumination of others' ideas, others' 



179 

enthymemes--knowledge that was hidden, unknown to us before. In 

an often paraphrased idea of Bakhtin's, he states the word has a 

smell of its context, its class, its author. Unfortunately (and 

fortunately), the aroma some words give off are sweeter sounding 

than others, and they blindly lead us to them, preventing us from 

discovering less subtle ones. Consequently, more entrenched 

ideologies sometimes make entire events and cultures and their 

belief systems hidden to us, as is what occurred to the Communards. 

On an individual level, the enthymeme raises two important 

epistemological issues. It exposes our naturalness to change. When 

we speak of political parties, discourse or speech communities or 

speech genres as closed spheres where all is constant, we overlook 

the dynamics in which these spheres operate. Discourse communities 

are characterized by centripetal and centrifugal forces that serve to 

stablize and destabalize them. These factors cause communities to 

evolve, but their evolution does not mean they will become radically 

different from what they were. 

The second important epistemological characteristic that the 

enthymeme yields is that, even if we are in one community, we 

never adhere to all the causes that "our" community represents 

because there is no such thing as a virginal or foundational 

community. Consequently, because of our immersion and familiarity 

in other contexts and cultures, when we do not identify with or 

question one of our community's concerns, we have the potential of 
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becoming a destabalizing factor, pulling at some of the unifying 

qualities of our community. 

Last, in examining the socially constituted nature of discourse 

inherent to the enthymeme, I have illustrated why we need to 

consider how people's beliefs survive together, how they contradict 

each other, how they overpower each other, in essense, how they 

intertangle in ever-deepening complexity. The epistemological 

characteristics of the enthymeme require that we bring to light the 

disorienting and orienting effects of knowledge-making. We must 

acknowledge that the imbalance that we or others create is a form of 

dissoi logoi, and is not permanent. From the clashing of ideas, new, 

temporary knowledge will evolve. The overall effect, perhaps, is that 

we cannot view" our" or "their" knowledge ever as a completed 

project. Temporarily completed and useful, yes. Foundational, no. 
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