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ABSTRACT 

The purpose of this quasi-experimental study was to identify the changes which 

occur for elementary education majors as they proceed through a course in music 

fundamentals for classroom teachers and a course which presents methods of teaching 

music. The subjects responded to several measuring instruments on the first day of classes 

in the music fundamentals course (the pretreatment group, five classes, N= 1 03) or on the 

last day of classes in the methods course (the posttreatment group, five classes, N=93. all 

of whom had completed the prior fundamentals course). 

The study addressed one main question: Are there significant differences between 

the responses of the pretreatment and posttreatment groups to questions which consider 

intentions, beliefs, and feelings about the teaching of music? The analysis of data first 

considered several items bearing on the extent to which the two groups were a 

representative sample of the population of students enrolling in such classes during a 

three-year period and to what extent the two groups could be considered equivalent.. The 

lack of significant differences in grade-point average, grade in school, and declared major 

suggested that the two groups could be considered quasi-random samples from the 

population of students enrolling in such classes. No significant differences were found 

between the two test groups in terms of OP A, age, gender, and several items related to 

music background. 

Regarding the research question, the analysis of data identified significant 

differences between groups in three areas. Subjects in the posttreatment group: (1) intend 
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to use more musical activities more frequently in their classrooms than those in the 

pretreatment group, (2) have more positive beliefs about their musical skillslknowledge 

and fewer negative ones than those in the pretreatment group, (3) have more positive 

feelings about their ability to provide music in the classroom than those in the pretreatment 

group. 
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I. INTRODUCTION AND PROBLEM 

Introduction 

The United States Congress passed, in March of 1994, the Goals 2000: Educate 

America Act, which codified into law eight National Education Goals and their objectives. 

One of these goals states that, by the year 2000, American students will leave grades 4, 8, 

and 12 having demonstrated competency over challenging subject matter including 

English, mathematics, science, arts, foreign languages, history and geography, civics and 

government, and economics. In other words, the arts are now considered a basic by law. 

The act's designation of the arts as basic underscores the important role that 

classroom teachers play in arts education, for elementary classroom teachers are expected 

to provide all of the fundamentals of learning that students use throughout their lifetime. 

As a basic subject, the arts will need to be included as one of those fundamentals. If music 

education does not have the enthusiastic involvement and support of these teachers, the 

goal of a quality music program for every child cannot be met (Gamble, 1988). 

Since the responsibility for the teaching of music may, in some cases, be given to 

the classroom teacher instead of to a music specialist, it becomes important that these 

teachers gain the expertise necessary to demonstrate their support of music as one of the 

basics in a well-rounded elementary curriculum. (Swanson, 1965 ~ O'Brien, 1983 ~ Malin, 

1988~ Choksy, 1991~ Herrold, 1991~ Anderson & Laurence, 1991~ Verrastro & Leglar, 

1992). 
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"Elementary classroom teachers have historically played a crucial role in the music 

education of children" (Verrastro & Leglar, 1992, p. 688). Whether these teachers are 

completely responsible for their students' musical education, or whether they share the 

responsibility with a music specialist, their role is a critical one. Classroom teachers who 

feel confident about their ability to teach music and who value music as being a basic 

element of a child's complete education can do much to assure the success of the music 

program in the elementary schools (Swanson, 1965; O'Brien, 1983; Malin, 1988; Choksy, 

1991; Herrold, 1991; Anderson & Laurence, 1991; Verrastro & Leglar, 1992). 

In the research which has been done regarding classroom teachers and music 

education, the emphasis of the research tends to center around singing, attitude, and music 

methods courses. Although these three categories sometimes become intertwined with 

each other, focusing on each of them separately will help to establish their importance as 

well as their influences on each other. Singing and attitudes will be addressed before 

methods courses in order to establish the background of the kinds of students who enroll 

in the courses. 

Several studies have demonstrated that singing has played an important part in 

school music classes, and that singing is still the activity used to the greatest extent in most 

classrooms. For example, Coffinan's (1987) study found that vocal music held the most 

important place in the classroom teachers' curriculum from 1885 to 1905. Other studies 

showed that music supervisors believed that the basis of music teaching was vocal music 
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(Picerno, I 970a) and singing was identified by elementary principals as the most important 

part of elementary music programs (Palmer, 1987). 

Price & Burnsed (1989) found that classroom teachers rated singing as the most 

important fundamental taught in music methods courses and the most important teaching 

technique to use in the classroom. The ability to sing was identified by teachers as one of 

the skills needed to teach music successfully (Kinder, 1987). Singing was also found to be 

the most commonly used music teaching activity in elementary classrooms (Picerno, 

1970b; Pendleton, 1976; Stroud, 1981; Bryson, 1983; Baldridge, 1984; Kinder, 1987); 

Saunders & Baker, 1991; Bresler, 1993; McCarthy Malin, 1994). 

In Kritzmire' s (1991 ) study, singing was the activity which played the most 

important part in recalled elementary music experiences for preservice and inservice 

teachers. This same study also showed that positive and negative experiences seemed to 

have a lasting effect on attitudes toward singing. Recalled positive and negative family 

music experiences (Barnes, 1987) and childhood musical experiences (Apfelstadt, 1989) 

affect the perceptions of elementary education majors concerning their singing ability. 

Problems with singing, real or imagined, seem to be one of the most prevalent 

factors impacting on the positive or negative attitudes of classroom teachers toward music 

teaching (Evans, 1958; Lewis, 1991). Many elementary teachers feel uncomfortable 

teaching music because they believe they cannot sing and that the ability to sing well is 

required in the teaching of music (Gifford, 1993; Bresler, 1993). Classroom teachers who 

felt they could not sing well also reported that they dislike teaching music (Gelineau, 
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1961). Elementary education majors reported feeling very insecure when they were asked 

to sing in front of others (Evans, 1958; Phillips & Vispoel, 1990). While singing was an 

activity many college students felt uncomfortable with, Cassidy's (1988) study found that a 

students' poor singing ability did not prove to be a problem when they were teaching 

children. 

Some elementary teachers, however, feel either well or adequately prepared to 

teach singing (Stroud, 1981; Bryson, 1983) and feel that singing is one of the activities 

that they are capable of (Pendleton, 1976). Classroom teachers who enjoy teaching music 

have had more singing experience than those who do not enjoy teaching music (Gelineau, 

1961). When methods courses specifically address vocal issues, there is a reported 

improvement in the students' vocal skills, knowledge, and attitude (Barnes, 1987; Phillips 

& Vispoel, 1990). 

While attitude is important in relation to singing, it is also important in music 

education in general. Preservice and inservice teachers' attitudes toward music and the 

teaching of music in their classrooms seem to be related to the amount of musical 

background and experience, the positive or negative nature of experiences with music, and 

grade level taught. 

Teachers with a positive attitude concerning music can pass that on to their 

students (Malin, 1988). In Birch's (1969) study, the reverse situation, where classroom 

teachers are negative toward music, can also have a lasting influence. This study also 



showed that attitude toward music, prior musical experience, and self-confidence in 

teaching music are interrelated. 
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Comfort level may be a deciding factor in a classroom teacher's decision to teach 

music in the classroom (Mills, 1989~ Lewis, 1991 ~ Kritzmire, 1991)~ unfortunately, 

classroom teachers report feeling less comfortable teaching music than other arts (Bridges, 

1984~ Krehbiel, 1990~ Bresler, 1993). Mills (1989) found that classroom student teachers 

also felt more uncomfortable teaching music than any other subject. Mills also discovered 

that students did not gain any confidence in their ability to teach music as a result of a 

music course, but this did not mean they could not be effective music teachers. Kelly's 

( 1984) research also concluded that confidence was not a significant predictor of success 

in music teaching. In a study based on the assumption that confidence is an important part 

of successful teaching, Boyle & Thompson (1976) found that elementary teachers who 

participated in a workshop on creativity in the arts gained self-confidence regarding their 

ability to teach the arts. 

While comfort can be an important factor in teachers' decisions to teach music, 

Verrastro & Leglar (1992), in a review of the literature, found that a pre-college musical 

background seemed to be the most important factor. Studies by Evans, 19S8~ Logan 

(1966), Goodman (1986), and Bresler (1993) are examples of research which point to 

musical background as a significant predictor of success in music teaching. Elementary 

teachers who enjoy teaching music also have a far broader musical background than 

teachers who did not enjoy teaching music (Gelineau, 1961). The amount of music 
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experience (Evans, 1958~ Mehling, 1972~ Kritzmire, 1991 ~ Bresler, 1993) and community 

performance experience (Kelly, 1984) seem to be directly related to feelings of confidence 

about teaching music in the classroom. Students in a methods class cited musical ability 

and positive feelings for music as important factors in successful music teaching (K vet & 

Watkins, 1993). Eby's (1969) study, however, found that there appeared to be no 

relationship between musical background and students' attitudes about teaching music. 

Other factors which may influence elementary teachers' decisions to teach music in 

their classrooms have been identified. The importance placed on the academic basics was 

a concern of classroom teachers (Kritzmire, 1991~ Bresler, 1993), and Krehbiel (1990) 

found that teachers rated the fine arts as last in importance when compared to the other 

five State-defined areas of development (language arts~ mathematics~ biological and 

physical sciences~ social sciences~ and physical development and health). Teachers also 

expressed the need for a music specialist (Krehbiel, 1990) and were concerned about 

budget (Krehbiel, 1990; Kritzmire, 1991; Bresler, 1993) and time restrictions (Krehbiel, 

1990; McCarthy Malin, 1994). Smith (1986) identified several additional factors which 

may affect a teacher's decision to teach music. 

Grade level taught appears to be an important factor in teachers' willingness to 

include music in their curriculum. Upper elementary teachers did not feel music was a 

priority, while primary grade teachers expressed concern that emphasis on music seemed 

to be decreasing (Bresler, 1993). The time spent on music decreased as the grade level 

increased (Amen, 1982~ McCarthy Malin, 1994). Upper elementary teachers seemed to be 
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less enthusiastic and not as prepared to teach music as teachers in the early grades (Logan, 

1966), and those who enjoyed teaching music had spent the greater part of their teaching 

years in the primary grades (Gelineau, 1961). Music was taught by more teachers in the 

primary grades than in the upper grades (Picerno, 1970a), and primary grade teachers used 

a greater variety of music activities more frequently (Bryson, 1983 ~ McCarthy Malin, 

1994). 

The types of activities identified by teachers as those they felt comfortable using in 

their classrooms included singing, rhythmic activities, listening, movement, and correlating 

music with other subjects (Pendleton, 1976; Bryson, 1983~ Kinder, 1987~ Saunders & 

Baker, 1991; Kritzmire, 1991). Using musical audio-visual materials (Bryson, 1983), 

playing rhythm instruments (Kinder, 1987), providing creative experiences (Saunders & 

Baker, 1991), and teaching music concepts of beat -rhythm and loud-soft sounds (Kinder, 

1987) are also seen by teachers as being within their capabilities. 

The ability to coordinate music with other areas of the curriculum was seen by 

preservice and inservice teachers as the most important skill to possess (Saunders & 

Baker, 1991), was the first choice of teachers for a workshop (Bryson, 1983), and was 

ranked as equal in importance with singing as a necessary component of a methods course 

(Price & Burnsed, 1989). Bresler (1993) found that music, which was done infrequently, 

was used primarily as background, as a break, or as an adjunct to other curricular areas. 

The amount of time teachers spend teaching music in their classrooms and the 

quality of that instruction appear to be related to their attitudes toward music and their 
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perceptions about their musical competence (Evans, 1958~ Birch, 1969~ Picerno, 1970b~ 

Tunks, 1973~ Boyle & Thompson, 1976~ Pendleton, 1976). These attitudes and 

perceptions may be enhanced by positive experiences with student teaching (Smith, 1970) 

and in-service training (Glasgow, 1961 ~ Boyle & Thompson, 1976). 

Several research studies have focused on the benefit of methods courses in the 

development of positive attitudes and perceptions and whether these courses do, in fact, 

effect any positive changes in the students (Eby, 1969~ Mehling, 1972~ Tunks, 1974~ 

Reifsteck, 1981 ~ Goldman, 1986~ Smith, 1986~ Lewis, 1991 ~ Gifford, 1993). However, 

there is disagreement in the literature concerning which teaching strategies should be used 

in the courses and which curriculum should be adopted. 

Goodman (1986) found that the music courses had a positive effect on how 

students viewed their level of competence, and Eby (1969) found significant differences in 

students' attitudes toward music teaching, but little change in their music ability. Students 

gained confidence in their ability to teach several musical activities and concepts as the 

result of a music methods course (Lewis, 1991) and held more positive beliefs about music 

in the classroom. Gifford (1993) found that pre service and inservice teachers' negative 

perceptions of their vocal and musical ability remained unchanged at the end of the music 

courses. 

Mehling (1972) and Barry (1992) found that the students in their methods classes 

who had previous musical training and experience exhibited higher levels of confidence in 

music teaching and more positive attitudes about music than the students who did not 



have that background. However, Eby's (1969) study found no relationship between 

students' attitudes toward teaching music and their musical background, and Tunks 

( 1973) found that musical achievement was not a predictor of positive attitudes toward 

music. 
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A variety of teaching methods have been investigated. Reifsteck (1981) found that 

although field and peer teaching experiences had no effect on developing competence in 

music teaching, both did improve the students' self-perceptions about their ability to teach 

music. Hwong (1986) found that students in a cooperative learning situation improved 

significantly in several areas as compared to those in an individual learning experience. 

The type of model, the presence or absence of discrimination training, and the form of 

participation had no effect on developing more confidence in students concerning their 

teaching ability (Kelly, 1984). Cassidy's (1988) study showed no increase in high intensity 

teaching or on improved delivery as a result of intensity training. Students' attitudes about 

the importance of music in the classroom were not affected by separating students by 

music achievement level in a methods course (Tunks, 1973). 

Technology has also been used as a teaching tool in methods classes. Jacobsen 

(1986) found no significant difference between a computer-assisted drill-and-practice 

program and the traditional method of presentation as far as students' ability to learn note 

names, key signatures, and rhythm were concerned. The traditional method, however, 

was significantly better for note types and counting. No significant differences were found 

by Tunks (1973) and Simpkins (1981) when a control group had access to the use of 
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video-tape for feedback and observation. Moore's (1976) study showed that those in the 

video feedback and self-evaluation forms were rated significantly higher in several of the 

categories than those in the other groups, and Corbin (1989) found video-taping a useful 

tool for the development of students' abilities to evaluate teaching. Verrastro and Leglar 

(1992), in a review of the literature, could find no conclusive evidence that technology

based approaches have an effect on the increase of confidence or development of musical 

skills. 

There is a definite diversity in the curriculum, instructors, texts, and teaching 

techniques of music fundamentals and methods courses for elementary education majors 

(Brown, 1988~ Atsalis, 1987). Brown (1988) and Atsalis (1987) interviewed 

administrators and instructors regarding courses for elementary education majors. Those 

who were interviewed in the Brown (1988) study felt comfortable with the music courses, 

while those interviewed in the Atsalis (1987) study saw the music courses as less than 

satisfactory. Elementary teachers in their first three years of teaching felt that their music 

courses were only moderately effective (Sefzik, 1983). 

Summary 

Found throughout the literature is an agreement that classroom teachers are a very 

important part of music education. "In essence, it becomes increasingly evident that most 

children's experiences with music will be guided by classroom teachers" (Anderson & 

Laurence, 1991, p. V). The best predictors of whether elementary teachers teach music in 



their classrooms seem to be positive and negative experiences with music, amount of 

musical background and experience, and grade level taught. 

When classroom teachers decide to include music in their classrooms, singing 

continues to be the most utilized activity. Methods courses may playa role in the 

development of classroom teachers' skills, confidence, perceptions, beliefs and attitudes~ 

however, no completely effective method of teaching these classes has been found, and 

there is little agreement on the content of these courses. 

The Purpose and Research Question 
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The purpose, then, of this study of pretreatment and posttreatment groups of 

preservice elementary teachers is to determine whether music fundamentals and methods 

courses effect any changes in terms of intentions, beliefs and feelings about the teaching of 

music. Stated more formally, the present study posed the following research question: 

Are there significant differences between the responses of the pretreatment group (Group 

1, those attending their first day of classes in the music fundamentals course) and the 

posttreatment group (Group 2, those attending the last day of class at the conclusion of 

the methods course, having previously completed the fundamentals course). 
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II. REVIEW OF THE LITERATURE 

Introduction 

"Becoming literate in the variety of symbol systems available in a culture," states 

Elliot Eisner, "is one of the major means through which these forms of thought called 

human intelligence are fostered" (Eisner, 1980, p. 41). Eisner's statement speaks to the 

importance of including music as one of the basics in the educational curriculum. In 1994, 

music was recognized as one of the basics when Congress passed into law the Goals 2000: 

Educate America Act. 

Elementary classroom teachers are key elements in the realization of the Goals 

2000. In some school systems there are no music specialists, and the classroom teacher is 

responsible for the teaching of music. It is important for these teachers to not only 

support music as one of the basics, but to also have the necessary skills and knowledge to 

fulfill the goal that their students will be able to demonstrate musical competency 

(Swanson, 1965; O'Brien, 1983; Malin, 1988; Choksy, 1991; Herrold, 1991; Anderson & 

Laurence, 1991; Verrastro & Leglar, 1992). 

Throughout the history of music education in the schools, classroom teachers have 

played a critical role (Verrastro & Leglar, 1992). Elementary teachers who feel that music 

is an essential part of every child's education and who have confidence in their ability to 

teach music in their classrooms can do a great deal to assure the success of the 
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elementary school music program (Swanson, 1965; O'Brien, 1983; Malin, 1988; Choksy,. 

199]; Herrold, 1991; Anderson & Laurence, 1991; Verrastro & Leglar, 1992). 

A review of the research literature concerning classroom teachers and music 

education tends to center around three areas: 

1. Singing. When elementary teachers include music in their classrooms, 

singing continues to be the most frequently used activity. 

2. Attitude. Factors identified as being the best predictors of whether 

elementary teachers include music in their curriculum are positive and 

negative experiences with music, amount of musical background and 

experience, and grade level taught. 

3. Methods Courses. Methods courses may aid in the development of 

classroom teachers' skills, confidence, perceptions, beliefs, and 

attitudes; however, there is disagreement regarding the most effective 

method of teaching these classes and on the curricular content. 

Singing 

Since the beginning of music education in the schools, singing has played an 

important part in school music classes and this continues to be the case today. Coffinan's 

(1987) study points out that singing held the most important place in the classroom 

teachers' music curriculum from ] 885 to 1905. In other studies, music supervisors 

believed that singing was the basis of music teaching (Picemo, 1970a), and elementary 
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principals who took part in an informal survey at the National Association of Elementary 

Principals Conference in 1987 stated their belief that singing was the most important 

aspect of elementary music programs (Palmer, 1987). 

Classroom teachers rated singing as the most important fundamental taught in 

undergraduate music methods courses for elementary education majors and the most 

important teaching technique to use in the classroom (Price & Burnsed, 1989). Classroom 

teachers also reported that singing was the most commonly used music teaching activity in 

their classrooms (Picerno, 1970b~ Pendleton, 1976~ Stroud, 1981 ~ Bryson, 1983 ~ 

Baldridge, 1984~ Saunders & Baker, 1991~ Bresler, 1993~ McCarthy Malin, 1994). 

Of the elementary teachers surveyed by Picerno (1970b), 75% favored singing as 

the most important activity in classroom music. Kinder (1987) found that more than 50% 

of classroom teachers used singing, and 90% identified the ability to sing as one of the 

important skills needed in order to teach music successfully. 

When classroom teachers and elementary education majors were asked to relate 

memories of their own elementary music experiences, Kritzmire (1991) found that singing 

in groups was the feature of the curriculum which played the most important part, with an 

80% response from inservice teachers and an 89% response from preservice teachers, and 

that positive and negative experiences seemed to have an enduring effect on attitudes 

toward singing. Those who received negative assessments of their singing ability as 

children felt they could not sing, while those receiving positive assessments felt that they 

did possess a talent for singing. Childhood experiences with music (Apfelstadt, 1989) and 



remembered positive and negative family experiences (Barnes, 1987) also affected the 

attitudes of subjects concerning their singing ability. 
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Anecdotal information obtained from these studies points to the fact that many 

students were either afraid to sing, or felt insecure about their singing, because of negative 

feedback from classroom teachers or music specialists in elementary school. For example, 

Kritzmire's (1991) study identified "Critical IncidentslPeak Moments" recalled by both 

preservice and in service elementary education teachers. "Subjects recording negative 

incidents reported a perception of little talent for singing derived from a teacher's 

comment, failure to be chosen for a choir or a solo part, a public audition, or an 

embarrassing public performance" (p. II). Kritzmire also found that it was the memory of 

competence or incompetence which stayed with the subject, and that "What the subjects 

'learned' about music seemed less important to them than what they discovered about their 

own musical ability, perceived or real" (p. 15). 

Singing problems appear to be one of the most common elements to have an effect 

on the positive or negative attitudes of classroom teachers toward music teaching (Evans, 

1958~ Lewis, 1991). One of the reasons most elementary teachers feel uncomfortable 

teaching music is because they believe they cannot sing and that a requirement of effective 

music teaching is the ability to sing well (Gifford, 1993~ Bresler, 1993). Gifford (1993) 

also found that the elementary education students in a second-level music course did not 

believe they were more able to sing in tune than those in the first-level course, and their 

feelings about their vocal ability did not change as a result of the course. Classroom 
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teachers who reported that they dislike teaching music also stated that they f~lt they could 

not sing (Gelineau, 1961) and elementary education majors reported feeling very insecure 

when they were asked to sing in front of others (Evans, 1958; Phillips & Vispoel, 1990). 

Even though singing is an uncomfortable activity for many, Cassidy's (1988) study found 

that a student's poor singing ability contributed "relatively little" to instructional problems. 

There are, however, elementary teachers who believe they are prepared to teach 

singing (Stroud, 1981; Bryson, 1983) and view singing as one of the activities that is 

within the range of their teaching abilities (Pendleton, 1976). Stroud's (1981) study 

showed that a majority of elementary teachers felt the most competent in teaching singing 

and the least competent in teaching rhythms and classroom instruments, and Bryson 

(1993) found that more than 65% of teachers felt either well or adequately prepared to 

teach singing. Classroom teachers who do enjoy teaching music also have a longer record 

of participation in singing experiences than those who do not (Gelineau, 1961). 

In light of the knowledge gained from the previous studies concerning the lasting 

effect of positive and negative experiences in childhood on the attitudes of preservice and 

in service elementary classroom teachers toward singing, and the importance placed on 

singing in the music curriculum, it would seem to be necessary that this issue be addressed 

specifically in music methods classes. When these classes include a focus on class voice 

instruction and vocal pedagogy, there is a reported improvement in the students' vocal 

skills, knowledge, and attitude (Barnes, 1987; Phillips & Vispoel, 1990). 
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In an investigation of the effects of class voice instruction, including pedagogy, and 

either children's songs or art songs, Barnes (1987) concluded that only the combination of 

pedagogy and art song significantly raised vocal quality as well as subjects' attitudes about 

singing instruction and their own perceptions of their singing ability. Regarding vocal 

knowledge, subjects who experienced a combination of pedagogy and children's songs 

scored significantly higher than those who sang children's songs with no pedagogical 

training. 

A replication and extension of the Barnes (1987) study, undertaken by Phillips & 

Vispoel (1990), supported Barnes' conclusion that vocal instruction can improve students' 

vocal knowledge and attitudes. Positive attitudes were found in all groups, but the most 

positive were found in the vocal-instruction groups. Nevertheless, the group which 

received the least emphasis on breathing scored significantly higher in attitude than the 

control group or the group in which considerable attention was focused on breathing. 

While this study was done in an elective methods-and-materials course and was only ten 

weeks in length, the researchers concluded that vocal knowledge and certain elements of 

attitude and performance can be improved by a focus on vocal training in a methods 

course. 

Other research, specifically focused on the development of singing skills in 

elementary education majors, has identified factors worthy of consideration. After testing 

597 elementary education majors in order to determine their comfortable singing ranges, 

Kuhn, Wachhaus, Moore, and Pantle (1979) found that there is a need for lower pitched 



31 

published music, and that a greater focus on the development of the vocal range of 

students in methods classes is necessary. Jones (1989) studied the pitch matching skills of 

50 students in a methods class and found that vocal pitch-matching accuracy was 

significantly higher with the use of an electronic keyboard as compared to the autoharp 

and melody bells, with the largest number of inaccurate responses in each group being 

made with the autoharp. This is probably due to the fact that the autoharp is not a melody 

instrument. Jones states that an additional advantage of the electronic keyboard is the 

opportunity for students to practice outside of class on their own keyboards. Further 

research in the area of singing may reveal other factors which can aid in the training of 

present and future classroom teachers. 

Attitude 

"Classroom teachers who show enthusiasm for music can positively influence the 

students' attitudes" (Malin, 1988, p.14). The reverse situation, where classroom teachers 

demonstrate negativity towards music, can also have a lasting influence. Birch (1969) 

describes a chain reaction, or cyclical effect, which may be taking place in regard to 

elementary teachers' attitudes and confidence toward teaching music in their classrooms. 

Teachers who have had negative experiences in music, or have had very little background 

in music, may not feel positive or competent about directing musical activities. This 

negative attitude may also affect the attitudes of their students such that we have students 



coming out of the classrooms with negative attitudes who go on to become future 

classroom teachers, thus perpetuating negativity toward music in their students. 
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In Birch's (1969) study to determine whether any relationships exist between 318 

elementary classroom teachers' attitudes toward music, previous musical experience, and 

self-confidence in teaching music, significance, beyond the .01 level, was found in the 

following relationships: (1) attitude and self-confidence, (2) attitude toward music and 

previous musical experience, (3) previous musical experience and self-confidence. Birch 

found that only certain musical experiences or combinations of experience are more 

significant predictors of attitude than others, with the combination of musical experiences 

during student teaching and since college being the most predictive. There is no evidence 

to show that attitude will become more favorable as the teachers gain experience. Birch 

concluded that there is an inter-relationship between attitude toward music, prior musical 

experience, and self-confidence in teaching music. 

It is feasible that comfort level, even more than past musical background, may be 

the deciding factor in whether classroom teachers include music in their teaching (Lewis, 

1991~ Kritzmire, 1991). Mills (1989) states that "there is no other subject [than music] in 

which less (sic) children are taught by their class teacher" (p. 125). Classroom teachers 

are more comfortable teaching craft, visual art, drama, and even dance, than they are 

teaching music (Bridges, 1984~ Krehbiel, 1990) and feel less competent and are more 

reluctant to teach music than the visual arts (Bresler, 1993). Classroom student teachers 

also expressed less confidence in teaching music than any other subject (Mills, 1989). 
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In a study of 40 elementary education students over their year-long music course, 

Mills (1989) discovered that students entering the course had little confidence in their 

ability to teach music, and this opinion had not changed much by the end of the music 

course. Students lacked confidence in their ability because they could not (1) sight sing, 

(2) play piano, (3) teach children to read music, (4) read the bass clef, or (5) appreciate 

the classics. Lack of confidence, however, does not mean necessarily mean that these 

students cannot become competent music teachers. Mills states that one of the biggest 

advantages of having classroom teachers involved in music teaching is that "it helps 

children regard music as part of their total curriculum, not as something special or 

different" (p.126). Classroom teachers also know the children much better than the music 

specialists and can better accommodate their individual needs and learning styles. 

Kelly's (1984) research also showed that there was no relationship between entry

level confidence and music teaching skills and achievement, and that confidence was not a 

significant predictor of success in music teaching. However, in a study based on the 

assumption that confidence is an essential element for successful teaching and that 

effective workshop sessions can enhance self-confidence, Boyle & Thompson (1976) 

found that a workshop on creativity in the arts does increase the self-confidence of the 

elementary teachers concerning their ability to teach the arts. 

While comfort, or self-confidence, can be a deciding factor in a classroom teacher's 

decision to make music a part of their curriculum, Verrastro & Leglar (1992), in a review 

of the literature, concluded that "the factor that seems to contribute most to a teacher's 
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willingness to teach music is pre-college musical background, especially private lessons" 

(p.689). Studies by Logan (1966), Goodman (1986), and Bresler (1993) are examples of 

research along those lines which point out that musical background is a significant 

predictor of success in music teaching by elementary teachers. 

Logan's (1966) survey of358 elementary classroom majors revealed that those 

students who were able to waive the music fundamentals course, because of previous 

music instruction, were better prepared for music teaching than those who took both the 

fundamentals and methods courses. Those with a musical background were found to be 

better prepared with music skills and understandings~ to make more frequent classroom 

use of skills and understandings~ to be better prepared in techniques of teaching classroom 

music~ and to be more enthusiastic about teaching music to children (p. 26). 

Goodman (1986) found that teachers perceived their music and music-teaching 

competencies and their undergraduate music courses as "somewhat effective" and that 

these perceptions were affected to the greatest extent by experiences in private music 

lessons. Bresler's (1993) study showed that many teachers did not feel comfortable 

teaching music because they lacked a formal music background and experience and that 

those with a music background tended to teach music more. 

Elementary teachers who stated that they enjoyed teaching music also had a far 

broader musical background than teachers who did not enjoy teaching music (Gelineau, 

1961). The amount of music experience (Evans, 1958~ Mehling, 1972~ Kritzmire, 1991~ 

Bresler, 1993) and community performance experience seem to be directly related to the 



confidence level as it pertains to teaching music in the classroom (Kelly, 1984). Eby's 

(1969) study, however, found that there appeared to be no relationship between musical 

background and students' attitudes about teaching music. 
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Other factors may also playa role in successful music teaching experiences for the 

classroom teacher. In a study of 306 elementary education majors enrolled in music 

methods courses for classroom teachers at seven universities in several geographical 

regions, students identified four positive attributes as contributing to success in teaching 

music: (1) understanding and organizing for individual differences in children, (2) musical 

ability/positive feelings for music, (3) proactive personality characteristics, and (4) external 

factors affecting the teaching process (Kvet & Watkins, 1993). 

Certain external factors, which influence elementary teachers' willingness to 

include music in their classrooms, have been identified. Krehbiel (1990), in a survey of 

450 randomly selected fourth and fifth grade teachers found that while those teachers 

rated music as the most important of the arts, they also ranked the fine arts as last in 

importance when compared to the other five "basics," stated the need for a music 

specialist, and were concerned about budget and time restrictions. Pressure for 

academics, or the so-called "basics," which begins in kindergarten, concerned other 

classroom teachers also, even though they had a positive attitude about the importance of 

music in the schools (Kritzmire, 1991; Bresler, 1993). While more than 70% of the 

classroom teachers in another study reported using music, time limitation was frequently 

mentioned as the reason for not including music in the classroom (McCarthy Malin, 1994). 



Lack of adequate resources was also seen as a contributing factor (Kritzmire, 1991 ~ 

Bresler, 1993). 
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Additional factors which have an effect on whether classroom teachers include 

music in their classrooms were identified in a study by Smith (1986). Significant 

relationships were found in the following: (1) college attended, degree program followed, 

certification of involvement at the early childhood level~ (2) degree of musical background 

before and after college, development of adequate skills on an accompaniment-type 

instrument, teaching of music while student teaching~ (3) county taught in, grade level 

taught, presence of a music specialist, the teaching of music early in the career, number of 

years in the profession~ (4) perception by teachers that their college preparation in music 

was good and fairly active, but not strong, and that their own music-teaching activities 

were positive, and (5) extent they were involved in music as a result of county guidelines 

and personal choice. 

That grade level has an impact on the attitudes of the teachers concerning the place 

of music in the curriculum is found in other studies. While primary grade teachers were 

concerned about the decreasing emphasis on music in the schools, upper grade teachers 

felt music was not a priority (Bresler, 1993). Grade level was also found to be the 

strongest predictor of the time spent on music instruction, with the time spent decreasing 

as the grade level increased (Amen, 1982~ McCarthy Malin, 1994). Kindergarten and 

primary grade teachers were slightly more enthusiastic and better prepared to teach music 

than were the upper elementary grade teachers (Logan, 1966) and classroom teachers who 
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stated that they liked to teach music had spent the greater part of their teaching career in 

the primary grades (Gelineau, 1961). More teachers reported teaching music in the 

primary grades than in the intermediate ones (Picemo, 1970a) and using the majority of 

the various music activities more frequently (Bryson, 1983~ McCarthy Malin, 1994). 

When music did take place in the classroom, teachers identified singing, rhythmic 

activities, listening, and correlating music with other subjects as activities which they felt 

they could conduct (Pendleton, 1976). Later studies confirmed that these same types of 

activities were still being used by the majority of classroom teachers (Bryson, 1983~ 

Kinder, 1987, Saunders & Baker, 1991, Kritzmire, 1991). Additional teaching strategies 

being used in the classroom are the use of musical audio-visual materials (Bryson, 1983), 

movement activities (Bryson, 1983~ Kinder, 1987), rhythm instruments (Kinder, 1987), 

creative experiences (Saunders & Baker, 1991), and music concepts of beat-rhythm and 

loud-soft sounds (Kinder, 1987). 

Bryson's (1983) study to determine which of twelve music activities were used 

most frequently by classroom teachers in Mississippi showed that more than half of the 

teachers "regularly" or "sometimes" used (1) singing unaccompanied, (2) singing with 

records, (3) listening to records, (4) musical audio-visual materials, (5) motor movements, 

and(6) correlation of music with other subjects. Less than 44% used music to develop 

learning skills, planned musical programs, helped children create music, or used rhythm, 

melody and folk instruments. Teachers with no access to a music specialist used singing 

and moving activities more frequently. More than 90% had taken a methods course, and 
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over 65% felt well or adequately prepared to use singing and listening activities, and to 

correlate music with other subjects. When asked to choose five activities as areas for 

inservice workshops, more than half chose using music to develop learning skills, 

correlating music with other subjects, and using motor movements. Correlating music was 

ranked as first choice by the largest number. Bryson feels it is important for methods 

courses to provide teachers with materials and methods for integrating music activities 

into the daily curriculum and that music educators should not expect elementary teachers 

to supply the same musical experiences as those given by trained music specialists. 

In a study to determine the role of the classroom teacher in the elementary music 

program in Virginia, Stroud (1981) found that more than 70% of the teachers believed 

that the primary purpose of music in the classroom was to develop aesthetic sensitivity. 

About 80% believed that music should be combined with other subjects and could be 

taught more effectively in a graded and self-contained classroom. Of the principals 

responding, 97% believed that all children should be exposed to music, and a majority 

agreed that worthy use of leisure time, promotion of good citizenship, and change of pace 

in the school schedule were important outcomes of a music program. Few of the 

classrooms had daily music instruction and music specialists provided more than half of 

this instruction which centered around unison singing and listening to music. 

Bresler (1993), in a three-year ethnographic study in three schools in Illinois with a 

variety of demographics and a total population of 2040 students, found that very little 

music was taking place in the classroom and that when it was, it was used primarily in 
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combination with other subjects, as a break in routine, or as background. Only a few 

teachers included music as a part of the regular curriculum, and those who did tended to 

have a music background. The ability to use music as a supplement to other curricular 

areas was named by preservice and inservice teachers as the most valuable skill to possess 

(Saunders & Baker, 1991), was ranked as the first choice by the greatest number of 

teachers as an activity they would like to see done in an inservice workshop (Bryson, 

1983), and was rated equally with singing as the most important of the music 

fundamentals taught in methods courses (Price & Burnsed, 1989). 

Even though 52 elementary classroom teachers stated their belief that music 

education has value for their students, (1) only 57% of them teach music infrequently, if at 

all, (2) 34% use music as a teaching tool or recreational device, (3) 64% would teach 

music more if there were time, (4) 44% felt incompetent to teach music, and (4) 81% do 

not stay with their students during music instruction by the music specialist (Kritzmire, 

1991). While 70% of the elementary teachers in McCarthy Malin's (1994) study taught 

some music in their classrooms, they also cited lack of time as a reason for not including 

music in the curriculum, used music most frequently for special occasions and least for 

music skill development, and did not interact frequently with the music specialist. 

It appears that the beliefs, perceptions, and attitudes of the classroom teachers 

concerning music and their own musical competence are directly related to the amount of 

time spent teaching music, the length of the lessons, and caliber of music taught in the 

classroom. (Evans, 1958~ Birch, 1969~ Picerno, 1970b~ Tunks, 1973~ Boyle & Thompson, 
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1976~ Pendleton, 1976). Positive experiences with student teaching (Smith, 1970) and in

service training (Glasgow, 1961 ~ Boyle & Thompson, 1976) can, however, have a 

beneficial effect on students' musical skills and their perceptions about the amount of time 

they would spend teaching music. 

Methods Courses 

Attitude, along with improved musical skills and knowledge, is also an important 

outcome of elementary education majors' music methods classes (Eby, 1969~ Mehling, 

1972~ Tunks, 1974~ Reifsteck, 1981 ~ Goldman, 1986~ Smith, 1986~ Lewis, 1991 ~ Gifford, 

1993). There is disagreement in the literature, however, as to the most effective method 

of teaching these courses, the curricular content, and the effectiveness of these courses in 

enhancing the skills, knowledge, perceptions and attitudes of the students. 

In a study by Sefzik (1983) elementary teachers from 200 randomly selected 

classrooms in Texas were asked to assess the effectiveness of their teacher preparation 

programs. They rated their preparation in teaching reading, mathematics, and language 

arts as being high, but rated the effectiveness of their preparation in science, social studies, 

art, physical education, and music as being moderate. 

Goodman (1986) concluded that music courses do have a positive effect on 

teachers' perceptions of their competence, even though the courses themselves are not 

necessarily seen as being entirely effective. Eby (1969) found that although there was 

little change in the musical ability of students as a result of a music fundamentals class, 



there were significant differences in their attitudes toward teaching music, with the 

greatest increase being in the degree of confidence in their ability to teach music. 
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Elementary education majors gained confidence in their ability to teach singing, 

listening, musical games, and musical concepts as a result of an elective music methods 

course (Lewis, 1991). Lewis states that "the documented change in attitude in this study 

indicates that a methods course can have a positive impact on undergraduates' views 

concerning music education" (p. 72). Other outcomes of the study were that students 

agreed more at the end of the semester with the following statements: (I) "Every school 

should have access to a music specialist," (2) "Music should be considered one of the 

basic or core subjects," (3) "Appreciating music depends on knowing a great deal about 

it," (4) "The classroom teacher should spend time on music," and (5) "I would like to 

t~ach music in my own classroom" (pp.71-72). 

In direct contrast with the above studies, Gifford (1993) found that preservice and 

inservice teachers enrolled in the methods courses in his study had a low perception of 

their confidence and competence as music teachers and that these negative perceptions of 

their overall vocal and musical ability remained unchanged at the conclusion of the music 

courses. Students assessed their own musical ability as being only minimally higher at the 

second level of the music course than at the first level. They did not feel more able to sing 

in tune, keep time, compose music, or listen to musical styles with understanding, but did 

believe they could read and write music better. Gifford states that his study also 

"established that any limited gains in music and music teaching skills were offset by their 
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[the students] enjoying and valuing music and music education less" (p. 33). He further 

asserts that the results of his study "provide little evidence that pre-service music courses 

enhance the confidence and competence of students to teach music" (p. 37). 

In an attempt to design a practical, beneficial single three-credit-hour preservice 

fundamentals and methods course, Saunders and Baker (1991) administered a 

questionnaire to inservice early childhood and elementary classroom teachers in order to 

determine the music skills and understandings they perceived as useful. Perceived as the 

most useful skill by 88% of the respondents was that of using music to supplement other 

curricular areas. Seen as useful by the majority of the respondents were singing, 

movement, listening, and creative experiences. Stroud (1981) found that the music 

activities taught in the university music courses were similar to those taught in the 

classrooms with the exception of musical creativity. The most common creative 

experience in the classrooms was in dance and movement while the music courses 

emphasized rhythmic improvisation and composition. 

When classroom teachers' assessments of music methods courses were 

investigated, (Price & Burnsed, 1989), teachers rated singing and playing instruments as 

the most important of the fundamentals taught, followed by aural skills, reading music, and 

theory. Integration of music with other subjects and singing were rated first and equally 

important by teachers who teach music and sixth by those who do not, otherwise, both 

groups ranked the music teaching techniques in the same order: singing and listening, 

playing instruments, movement, planning lessons, forming objectives, and creativity. 
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Music educators put a great deal of emphasis on creativity, yet classroom teachers rated it 

as the least important teaching technique, and the fewest teachers reported it as having 

been a component in their methods classes. Although the components of the methods 

courses were rated lower by those who teach music, all of the teachers felt that all 

components of the courses were important. 

In a study by Kinder (1987), a questionnaire was sent to 400 randomly selected 

elementary education majors who had graduated in 1971, 1972, and 1973, and had taught 

a minimum of one year in an elementary classroom. Questionnaires were returned by 372 

graduates (93%). More than 50% of those surveyed used the following seven music 

activities: (1) singing; (2) listening to recordings; (3) correlating music with other subjects; 

(4) playing rhythm instruments; (5) preparing music programs for the public; (6) singing 

games, dancing, and other motor movements, and (7) teaching music concepts of beat

rhythm and loud-soft sounds. Four musical skills were rated as "Very important" or 

"Important" for the classroom teacher to possess: (1) how to use "game" or action songs 

to teach musical concepts; (2) how to organize musical activities around a holiday; (3) 

ability to use rhythm and melody instruments for the accompaniments to songs, and (4) 

ability to sing. Respondents also felt it was very important to have the opportunity to 

observe music being taught by music specialists. 

While there was general agreement among preservice elementary teachers enrolled 

in methods courses about the value of providing music experiences, levels of confidence 

varied depending on the amount of previous musical training and experience (Barry, 
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1992). Mehling (1972) also found that undergraduate non-music majors who had been 

involved with private lessons outside of the public school system and those who had taken 

at least one college music course had a more positive attitude about music than those who 

had not been active in those types of activities. However, in other studies, there appeared 

to be no relationship between musical background and students' attitudes about teaching 

music (Eby, 1969), and students with a high music achievement level did not differ 

significantly from those with a low music achievement level in terms of attitude toward the 

relevance of classroom music (Tunks, 1973). 

Several different teaching methods were investigated in an effort to improve 

instruction in the music courses for elementary education majors. Intensity training had no 

effect on increasing high intensity teaching or on improving delivery, however, 

experimental subjects learned to incorporate more interactive music activities into teaching 

presentations than control subjects (Cassidy, 1988). Kelly (1984) found that (1) the type 

of model, presence or absence of discrimination training, and form of participation had no 

effect on the development of students' confidence in their ability to teach music~ (2) only 

community performance experience and grade point averages seem to be significant 

predictors of music teaching confidence and achievement~ and (3) entry-level confidence is 

not related to nor a significant predictor of music teaching skills and achievement. 

Separating students by music achievement level had no significant effect on their attitudes 

toward the importance of music in the classroom (Tunks, 1973). 
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While there were no significant differences between two groups of students when 

comparing the effects of field and peer teaching experiences on the development of music 

teaching competencies, both methods did improve the students' self-perceptions regarding 

their ability to teach music (Reifsteck (1981). Students in a cooperative learning situation, 

when compared with those in an individualistic learning situation, produced significantly 

better-quality written assignments and perceived significantly greater goal 

interdependence, resource interdependence, and academic support from the instructor 

(Hwong, 1986). 

The use of technology in music fundamentals and methods courses has also been 

investigated. The effectiveness of a computer-assisted drill-and-practice program in music 

fundamentals was assessed, and the data showed that the traditional method of 

presentation was significantly better for note types and counting, but there was no 

significant difference between the methods as far as note names, key signatures and 

rhythm were concerned (Jacobsen, 1986). 

The effects of using videotape for feedback and observation were examined in 

several studies. While no significant differences were found by Tunks (1973) and 

Simpkins (1981), Moore (1976) related that those in the group which implemented video 

feedback with self-evaluation forms were rated significantly higher in several of the 

categories than those in the other groups, and Corbin (1989) saw videotaping as a useful 

tool for the development of students' abilities to evaluate teaching, being particularly 

effective for students' self-evaluations. Subjects in Simpkins (1981) study also indicated a 
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positive attitude concerning the use of videotaping equipment. Verrastro and Leglar 

( 1992 ), however, conclude from their review of the literature concerning programmed and 

technology-based approaches that there seems to be no persuasive evidence to show that 

these approaches have an effect on the increase of confidence or development of musical 

skills. 

The music fundamentals and methods courses for elementary education majors 

show a wide diversity in curricular content, in the nature of the instructional personnel, in 

the texts used, and in teaching techniques (Brown, 1988~ Atsalis, 1987). Administrators 

and instructors who were interviewed in the Brown (1988) study felt comfortable with the 

courses, while those interviewed in the Atsalis (1987) study saw the music component of 

the elementary education curriculum as less than satisfactory, and elementary teachers in 

their first three years of teaching rated their preparation in music as being only moderately 

effective (Sefzik, 1983). 

Summary 

Positive and negative experiences with music, amount of musical background and 

experience, and grade level taught seem to be the most accurate predictors of whether 

elementary teachers teach music in their classrooms. When music is taught, singing 

continues to be the most utilized activity. Methods courses may playa role in the 

development of classroom teachers' skills, confidence, perceptions, beliefs and attitudes~ 



however, no completely effective method of teaching these classes has been found and 

there is little agreement on the curricular content of these courses. 
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Implied in this research, also, is the importance of a positive attitude on the part of 

preservice and in service music specialists toward the value of the elementary classroom 

teacher. If these music educators do not recognize the importance of classroom teachers 

to the music program, they may inadvertently foster negative attitudes in their classroom 

teacher colleagues. Perhaps more emphasis needs to be placed on this issue in order to 

build a cooperative approach between music specialists and classroom teachers. Coffinan 

(1987) found that the instances ofthe greatest successes occurred when the classroom 

teachers were involved in a team-teaching effort with the music specialist. He indicated 

that "Such an approach might help to integrate music more fully into the total curriculum 

and aid in securing music's place in the schools" (p. 115). 

A focus on singing in the classroom was addressed in all three sections of this 

review. While singing should be part of any strong music program, perhaps it is time to 

stress other aspects of a valid musical experience, as well. Even though music educators 

say they place a great deal of importance on creativity, it is not perceived to be important 

by many classroom teachers, is not emphasized by many music specialists, and is not a 

primary emphasis in many methods courses. Possibly a restructuring of priorities is 

needed in order to assure classroom teachers that singing is not all there is to music, and 

that they can teach music even though they are not comfortable with their singing voices. 
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It is not only possible, but it is imperative, to strengthen the vital link which 

classroom teachers provide in the chain of music education. We cannot afford to neglect 

the classroom teacher if we are serious about having music recognized as a basic in the 

curriculum. 
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III. DESIGN OF THE STUDY 

Development of the Questionnaire 

The author designed a questionnaire which would gather information regarding 

intentions, beliefs, and feelings concerning the teaching of music of preservice teachers-

elementary education majors who have completed the music fundamentals and methods 

courses and those who have not. A copy of the questionnaire is found in Appendix A of 

this document. 

To determine the format of the questionnaire, the researcher conducted a lengthy 

examination of various instruments found in the research literature and participated in 

discussions with elementary teachers, teachers of fundamentals and methods courses, and 

students in fundamentals and methods courses. A questionnaire found in Swanson's 1965 

study served as the pattern for questions related to the students' musical background and 

other demographics. Kritzmire' s 1991 study, which contained a listing of 23 elementary 

music activities, was the model for the corresponding section of the questionnaire. The 

author based other questions on experience gained while teaching the music fundamentals 

and methods classes and on discussions with elementary teachers, other teachers of 

fundamentals and methods courses, and students in fundamentals and methods courses. 

The format included Yes/No questions, check the appropriate box questions, and open

ended questions. The instrument contained both objective and subjective questions. The 
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instrument did not require students to reveal their names in order to protect their 

anonymity. 

Page one of the questionnaire addressed gender. age. and musical background of 

the subjects. On page two. subjects were asked to (1) comment briefly on what they 

consider to be their musical skillslknowledge or deficiencies, (2) indicate who was 

responsible for their music instruction/experiences in their elementary school years, and 

(3) answer five YeslNo questions concerning their beliefs about music in the classroom. 

The third page contained a list of 22 elementary music activities, and subjects were asked 

to check the activities they recalled as being part of their elementary music instruction in 

grades K through six. Page four contained the same list of activities and columns headed 

"liked" or "disliked," while page five had the same list with columns headed "competent" 

or "incompetent." On page six, subjects were asked to indicate their recollection of music 

participation by grade level from K-12. Page seven contained the list of22 musical 

activities, and subjects were asked to indicate which of them they intend to include in their 

classroom teaching. The last page of the survey provided space for the subjects to express 

any additional informal comments concerning their beliefs and feelings about music, the 
, 

value of music in the elementary classroom, and their ability to provide musical 

experiences for the students in their classrooms. 

Upon completion of the first draft of the questionnaire, the people who had been 

involved in the construction of the questionnaire studied the content of the instrument to 

determine the content validity. They also filled out the questionnaire in order to ascertain 



51 

( 1) whether the questions were seU:'explanatory; (2) if any of the questions were 

ambiguous, redundant, or biased; or (3) ifthere were any other tlaws in the instrument. 

Minor revisions were made which included (1) leaving more space after certain questions 

and (2) inserting lines in various places to make it easier tor students to write their 

responses. The revised questionnaire was evaluated again by the same people, and they 

determined that the revisions had taken care of the problems. 

The instructor of a music methods course then administered the questionnaire to 

20 students enrolled in the course. Two weeks later, these same students filled out the 

questionnaire tor a second time, and student responses tor each individual part of the items 

were compared. A tally sheet, divided into columns of Yes/No, was used to record 

whether an individual subject's answers changed between the two testing occasions. The 

percentages of agreement were derived from the tally sheets. For example, an 80% 

agreement of subjects indicates that no more than tour of the twenty subjects changed 

their answers from one testing occasion to the next. 

Analysis of the paired comparisons derived from the two sets of questionnaires 

revealed an agreement of 100% tor eleven of the items: 

1. Age 

2. Gender 

3. Other instruments played 

4. Singing experience 

5. Current music participation 
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6. Musical skills/deficiencies 

7. Music should be included as basic (Yes/No #9) 

8. Music should be equally available to everyone (Yes/No #10) 

9. Music contributes to human development (Yes/No #11) 

10. Music is a subject in its own right (Yes/No #12) 

11. Music is best used as an enrichment to other subjects (Yes/No # 13) 

Data analyses of the other seven items showed percentages of agreement ranging 

from 95% to 80%: 

l. Instruments Studied/Years, 95% 

2. Elementary Teacher, 90% 

3. K-12 Recalled, 90% 

4. Competent/Incompetent Activities, 85% 

5. Liked/Disliked Activities, 85% 

6. Recalled Elementary Activities, 80% 

7. Intended Activities, 80% 

Subjects 

The subjects involved in the study were those students who had enrolled in either 

the music fundamentals classes (spring 1992) or the music methods classes (spring and fall 

of 1991) in a large university in the southwestern United States. These students were 

either elementary pre-education or education majors. 
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The following subjects were chosen to be included in the survey: (I) five classes of 

students (Group 1, N= 1 03) enrolled in the music fundamentals course in the spring 1992 

semester~ and (2) five classes of students (Group 2, N=93) who were completing their 

music methods classes at the end of either the 1991 spring or fall semesters. The subjects 

include all elementary education students enrolled in the music courses during each given 

semester. 

Administrative Procedures 

The instructors of the classes administered the questionnaire to their students. 

Group I completed the questionnaire at the beginning of their first day of class in the 

music fundamentals course, while Group 2 completed it at the beginning of their final day 

of class in the music methods course. Since the questionnaire was administered during the 

class period, a response rate of 100% was achieved. 

Data Analysis 

In order to be assured that the two groups being used in the study were 

representative of the population of elementary education students enrolled in music 

fundamentals and methods courses at the university, data were obtained about all students 

in music fundamentals and methods courses for the calendar years of 1990, 1991, and 

1992. Analyses were done on GPA, grade in school, and students' standings as pre

education or elementary education majors. 
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The data collected were placed in a spreadsheet for analysis and ease of reporting. 

Both the quantitative and qualitative data obtained from the questionnaire and the data 

collected from the survey of the composition of the music fundamentals and methods 

classes over a period of three calendar years from 1990 through 1992 were analyzed. The 

primary statistical techniques utilized were analysis of variance and chi-square. The 

analyses of the data appear in Chapter IV. 
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IV. DATA ANALYSIS AND INTERPRETATION 

Introduction 

The questionnaire used in this study provided information regarding the 

pretreatment and posttreatment groups in terms of their musical intentions, beliefs, and 

feelings. The groups included five classes of students (Group 1, N=103) on the first day of 

attendance in the music fundamentals class and five classes of students (Group 2, N=93) 

who had completed both the music fundamentals and music methods classes. 

In order to determine whether the groups chosen were representative of the 

population of classes of this type at the university, an additional survey was undertaken 

which examined the composition of these classes over a period of three calendar years 

from 1990 through 1992. Data obtained from this survey include: (1) GPA~ (2) grade in 

school (freshman, sophomore, junior, senior, post baccalaureate)~ (3) major (pre

education or elementary education). Data from the questionnaire and survey are presented 

in Parts I, II, III, IV, and V of this chapter. 

Part I contains the data obtained from the survey which examined the composition 

of music fundamentals and methods classes over the period of three calendar years from 

1990 through 1992 in terms of GP A, grade in school and declared major. These 

comparisons were made to determine whether the classes used in the study were a 



representative sample of the population of classes of this type in terms of the three 

variables examined (GPA, grade in school, declared major). 
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The data analysis which compares Group 1 and Group 2 on the variables of GP A, 

grade in school, declared major, age and gender is found in Part II. Part III deals with the 

data about the musical background of the subjects. The analysis of the recalled music 

experiences of the subjects in the test groups is found in Part IV. Parts II, III, and IV are 

considered prior to Part V because it is necessary to define the types of students contained 

within the groups and to establish the variables on which the groups show a lack of 

significant differences. Part V, then, contains the data on the subjects' intentions, beliefs, 

and feelings pertinent to the research question which seeks to identify differences in these 

variables between the pretreatment and posttreatment groups. 



Part I--GPA, Grade in School and Declared Major from Three Years of Music 

Fundamentals and Methods Classes 
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The issue of whether the particular music classes chosen to receive the 

questionnaire during 1991-92 were representative of all similar fundamentals and method 

classes at the university is addressed first, for the comparisons to be made between Group 

1 and Group 2 on mUltiple sets of questionnaire items would not be appropriate if the 

groups were not a representative sample of other fundamentals and methods classes. 

The data in Tables 1-2 demonstrate that the classes chosen for this study do not 

differ significantly from all classes of this type for the calendar years of 1990 through 

1992 and that Groups 1 and 2 may be considered a quasi-random sample of the 

population. 
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Table I 

GPA Comparisons of Fundamentals Classes Across Three Calendar Years 

MEAN GPA ACROSS THREE YEARS 

Music FWldamentals Classes 

Group 1990 1991 1992 

Spring 3.320 3.398 3.399 

Fall 3.334 3.420 3.370 

RESULTS OF ANALYSIS OF VARIANCE 

Source SS df MS F Level of Signi11cance 

Between 0.53 5 0.11 0.29 p>.OS 

Within 150.36 416 0.36 

Total 150.89 421 
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Table 2 

GPA Comparisons of Methods Classes Across Three Calendar Years 

MEAN GPA ACROSS TIIREE YEARS 

Music Methods Classes 

Group 1990 1991 1992 

Spring 3.544 3.349 3.530 

Fall 3.409 3.532 3.475 

RESULTS OF ANALYSIS OF VARIANCE 

Source SS df MS F Level of Significance 

Between 1.36 5 0.27 0.82 p>.05 

Within 91.35 275 0.33 

Total 92.71 280 



The data concerning the variable of declared major are addressed next. The 

frequency and percentage distribution and chi-square analysis of the data from the two 

classifications of declared major (pre-education, elementary education) during the three

year period surveyed are shown in Table 3 for the Music Fundamentals classes and in 

Table 4 for the Music Methods classes. 
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Table 3 

Frequency and Percentage Distribution and Chi-square Analysis of Declared Major Across 

Three Years--Fundamentals Classes 

FREQUENCY AND PERCENTAGE ACROSS llIREE YEARS-DECLARED MAJOR 

Music Fundamentals Classes 

1990 1991 1992 

Nunlber 59 64 \03 

Sp. Pred. 39 (.661) 38(.594) 56 (.544) 

Sp. Elem. 20 (.339) 26 (.406) 47 (0456) 

Nuntber 68 70 55 

Fall Pred. 46 (.676) 40(.571) 33 (.600) 

Fall Elem. 22 (.324) 30 (0429) 22 (0400) 

ern-SQUARE ANALYSIS 

df Chi-square Statistic Level of Significance 

5 4.18 p>.05 
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Table 4 

Frequency and Percentage Distribution and Chi-square Analysis of Declared Major Across 

Three Years--Music Methods Classes 

FREQUENCY AND PERCENTAGE ACROSS TIIREE YEARS-DECLARED MAJOR 

Music Methods Classes 

Year 1990 1991 1992 

Numbt.'f 38 39 59 

Sp. Pred. 6 (.188) 8 (.205) 15(.254) 

Sp. Elem. 32 (.842) 31 (.795) 44 (.746) 

Number 50 54 44 

Fall Pred. 17 (.340) 13 (.241) II (.250) 

Fall Elcm. 33 (.660) 41(.759) 33 (.750) 

Cm-SQUARE ANALYSIS 

df Chi-square Statistic Level of Significance 

5 4.35 p>.05 
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The chi-square analysis concerning declared major shows no significant difference 

over six semesters in the population of Music Fundamentals classes or Music Methods 

classes. The data also show that there are consistently larger percentages of elementary 

education majors in the Methods classes than in the Fundamentals classes. This result may 

be due to the fact that the Fundamentals classes must be taken before the Methods classes, 

so many students will have taken enough classes to move from a pre-education 

classification to that of elementary education prior to enrolling in the Methods class. 

The final variable to be investigated is that of grade in school (sophomore, junior, 

senior, post baccalaureate). The frequency/percentage distribution and the chi-square 

analysis concerning this variable across three years are shown in Tables 5 and 6. The data 

were collapsed before the chi-square analysis so that no theoretical frequency for any cell 

would be smaller than 5. Sophomores and juniors are considered as one classification, and 

seniors and post baccalaureates are considered as the other. 



Table 5 

Frequency and Percentage Distribution and Chi-square Analysis of Grade in School 

Across Three Years 

FREQUENCY AND PERCENTAGE ACROSS TIlREE YEARS-GRADE IN SCHOOL 

Music Fwuiamentals 

Year 1990 1991 1992 

Number 59 64 103 

Spring Sophomore 2 (.034) 5 (.078) 15(.146) 

Spring Junior 46 (.780) 39 (.609) 50 (.485) 

Spring Senior 11(.186) 20 (.313) 36 (.350) 

Spring Post Bac. 0(.000) 0(.000) 2 (.019) 

Nwnber 68 70 55 

Fall Sophomore 5 (.074) 2 (.029) 7(.127) 

Fall Junior 37 (.544) 39 (.557) 31 (.564) 

Fall Senior 26 (.382) 23 (.329) 12 (.218) 

Fall Post Bac. 0(.000) 6 (.086) 5 (.091) 

CHI-SQUARE ANALYSIS 

df Chi-square Statistic Level of Significance 

5 9.32 p>.OS 
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Table 6 

Frequency and Percentage Distribution and Chi-square Analysis of Grade in School 

Across Three Years--Music Methods Classes 

FREQUENCY AND PERCENTAGE ACROSS TIIREE YEARS-GRADE IN SCHOOL 

Music Methods Class 

Year 1990 1991 1992 

Nwnber 38 39 59 

Spring Sophomore 0(.000) I (.026) 0(.000) 

Spring J~or 5 (.132) 7 (.179) \I (.186) 

Spring Senior 30 (.789) 30 (.769) 44 (.746) 

Spring Post Bac. 3 (.079) I (.026) 4 (.068) 

Nwnber 50 54 44 

Fall Sophomore 0(.000) 2 (.037) 2 (.045) 

Fall Junior 8(.160) 9 (.167) 10 (.227) 

Fall Senior 38 (.760) 41 (.759) 30 (.682) 

Fall Post Bac. 4 (.080) 2 (.037) 2 (.045) 

CHI-SQUARE ANALYSIS 

df Chi-square Statistic Level of Significance 

5 3.15 p>.05 
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The chi-square analysis of grade in school shows no significant differences for the 

Fundamentals or Methods classes and when all the data from the survey across three years 

of Fundamentals and Methods classes are tabulated and analyzed, it is apparent that the 

classes chosen for Group 1 and Group 2 may be considered a quasi-random sample of the 

population. There are no significant differences over the six semesters for any of the 

variables--GP A, declared major, or grade in school. 

Said another way, the students in Group I--tested in their music fundamentals 

class at the start of the spring 1992 semester--did not differ from the students enrolled in 

the music fundamentals classes in five other semesters in terms ofGPA, declared major, or 

grade in school. A similar statement can be made for the students in Group 2. [n other 

words, the 196 students who furnished data for the study did not differ from all the other 

students who have enrolled in the music fundamentals and methods classes during 1990-

1992 in terms of GP A, declared major, or grade in school. 
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Part II--GPA, Grade in School, Declared Major, Age and Gender of Test Groups 

Part II contains the analysis of the data concerning the variables of GP A, grade in 

school, declared major, age, and gender. The analysis was conducted to evaluate whether 

Group I-Group 2 differences on the questionnaire items can be explained on the basis of 

differences in these variables. 

Table 7 contains the mean GP A and I-test results for the two test groups There is 

no significant difference between the two groups, and the GP A of the groups is above 

3.398. 

Table 7 

GPA Comparisons of the Two Test Groups 

MEAN GPA AND I-TEST RESULTS FOR THE lWO TEST GROUPS 

Group Number Mean df t Level of Significance 

Group I \03 3.399 

Group 2 93 3.456 194 -0.730 p>.05 



The data in Table 8 show that there is a significantly greater percentage of 

elementary education majors in Group 2 (students attending the last day of classes in the 

Music Methods class) than in Group 1 (students attending the first day of classes in the 

Music Fundamentals class). 

Table 8 

Frequency and Percentage Distribution Concerning Declared Major of the Two Test 

Groups 

FREQUENCY AND PERCENT AGE OF THE TWO TEST GROUPS 

Declared Major 

Group Group 1 Group 2 

Number 103 93 

Pred. 59 (.572) 21 (.226) 

Elem. 44 (.427) 72 (.774) 

CHI-SQUARE ANALYSIS 

df Chi-square Statistic Level of Significance 

I 24.32 p<.05 
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Table 9 shows the frequency and percentage distribution along with the chi-square 

analysis of collapsed data (sophomore/junior and senior/post baccalaureate) concerning 

the grade in school of the two test groups. These data show that the test groups exhibit 

significant differences in composition concerning grade in school. There is a significantly 

larger percentage of seniors/post baccalaureates in Group 2 (students attending the last 

day of classes in the Music Methods course) than in Group 1 (students attending the first 

day of classes in the Music Fundamentals course). 



Table 9 

Frequency and Percentage Distribution Concerning Grade in School of the Two Test 

Groups 

FREQUENCY AND PERCENT AGE OF TIlE 1WO TEST GROUPS 

Grade in School 

Group Group I Group 2 

Numbt!r \03 93 

Sophomore IS (.146) 3 (.032) 

Junior 50 (.485) 16(.172) 

Senior 36 (.350) 71 (.763) 

Post Bac. 2 (.019) 3 (.032) 

CHI-SQUARE ANALYSIS 

df Chi-square Statistic Level of Signiticance 

I 36.30 p<.05 
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The data concerning gender were subjected to frequency and percentage 

comparisons as well as chi-square analysis. The frequency and percentage comparisons 

show a preponderance offemales in both test groups (See Table 10). The chi-square 

analysis reveals no significant difference in gender between the two test groups. 

Table 10 

Frequency and Percentage Distribution and Chi-square Analysis Concerning Gender 

FREQUENCY AND PERCENTAGE COMPARISONS OF GENDER 

Group Number Mall:: Fl::mall:: 

Group 1 103 12 (,1l7) 91 (.883) 

Group 2 93 14 (.151) 79 (.849) 

CI-ll-SQUARE ANALYSIS 

df Chi-squarl:: Statistic Level of Significance 

1 0 .. 40 p>.OS 
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Age data were separated into six categories: (1) 18-21; (2) 22-25; (3)26-30; (4) 

31-35; (5) 36-40; and (6) Over 40. Frequency and percentage data point to the fact that 

the greatest proportion of subjects in both groups is between the ages of 18 and 25. Chi

square analysis of the collapsed data (18-25,26-35,36-40+) shows no significant 

difference in age distribution between the groups (See Table 11). 

Table 11 

Frequency and Percentage Distribution and Chi-square Analysis Concerning Age 

FREQUENCY AND PERCENTAGE COMPARISONS ON AGE 

Group Number Age 18-21 Age 22-25 Age 26-30 Age 31-35 Age 36-40 Age Over 40 

Group 1 103 51(.495) 14 (.136) 14 (.136) 7 (.068) 10 (.097) 7 (.068) 

Group 2 93 33 (.355) 29 (.312) 16 (.172) 4 (.043) 7 (.075) 4 (.043) 

Cm-SQUARE ANALYSIS 

df Chi-square Statistic Level of Significance 

2 0.95 p>.05 
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The data contained in Part II show that there are no significant differences between 

the two test groups in terms of GP ~ age, or gender. The mean GP A of subjects in the 

test groups is above 3.398. The greatest percentage of subjects in both groups is female 

between the ages of 18 and 25. Percentages for Group 1 are: (1) ages 18-25,50%; (2) 

female, 88%. Group 2 percentages are: (1) ages 18-25,36%; (2) female, 85%. In terms 

of grade in school and declared major, the test groups are representative of all classes of 

these types during the three year period surveyed. There is a significantly greater 

percentage of seniors/post baccalaureates and education majors in the Methods classes 

than in the Fundamentals classes. 
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Part III--Music Backgrounds of Test Groups 

Part III deals with the musical background of the subjects. Subjects were asked 

the following questions: (1) What musical instruments have you studied? (2) What other 

musical instruments have you played with some personal satisfaction? (3) What singing 

experience have you had? (School, Community, Church, Etc.)~ and (4) In what musical 

activities do you now participate? The data obtained from the answers were recorded in 

the frequencies and percentages which appear, along with the chi-square analyses, in Table 

12. The data show that there are no significant differences between the groups 

in terms of musical background. 

Up to this point in the data analysis, no significant differences are found between 

the two groups for the variables ofGPA, age, gender, and musical background. 

Therefore, any differences found between the pretreatment and posttreatment groups in 

terms of intentions, belief and feelings relating to the teaching of music are not attributable 

to these variables. A significant difference was found in terms of declared major and 

grade in school~ however, this is to be expected since subjects in the posttreatment group 

have been in school longer than those in the pretreatment group. 
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Table 12 

Frequency and Percentage Distribution and Chi-square Analysis of Musical Background 

FREQUENCYIPERCENTAGE AND Cm-SQUARE ANALYSIS OF MUSICAL BACKGROUND 

Musical Instruments Studied 

Source No. Yes No df Chi-square Statistic Level of Significance 

Group I 103 67(.650) 36(.350) 

Group 2 93 66(.710) 27(.290) I 0.74 p>.05 

Other Instruments for Personal Satisfaction 

Group I 103 24(.233) 79(.767) 

Group 2 93 27(.290) 66(.710) I 0.78 p>.05 

Singing Experience 

Group I 103 81(,786) 22(.214) 

Group 2 93 69(.742) 24(.258) I 0.48 p>.05 

Current Participation in Musical Activities 

Group I 103 39(.379) 64(.621) 

Group 2 93 36(.387) 57(.613) I 2.50 p>.05 



Further analysis of the data gained from the answers to the questions concerning 

musical background is found in Appendix B. Of the 19 different instruments subjects 

studied or played with some satisfaction, the piano was the most popular. Singing 

experience was primarily confined to elementary school, secondary school, and church 

choir. As far as current participation in musical activities is concerned, subjects favored 

listening, attending concerts, and singing in the church choir. 
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Part IV--Recalled Music Experiences of Test Groups 

Part IV contains the analysis of the data regarding subjects' recollections of their 

elementary and secondary music experiences. Subjects in the two test groups were asked 

to respond to the following: (1) Indicate who was responsible for the music 

instruction/experiences in your elementary school years (Classroom Teacher, Music 

Specialist, Both, None, Did Not Have); (2) Indicate your recollection of your music 

participation in grades K through 12 (Enjoyed, Indifferent, Disliked, Did Not Have, 

Cannot Remember); (3) Check the activities you recall as being part of your elementary 

music instruction in grades K through 6; (4) Identify how you felt about your participation 

in the following elementary classroom musical activities (Liked, Disliked, Neutral): (5) 

Identify how you felt about your ability to perform the following elementary classroom 

musical activities (Competent, Incompetent, Neutral). 

The distribution obtained from the responses about these musical memories were 

subjected to chi-square analysis. Tables 13 through 30 contain this information. 

The frequency and percentage distribution figures reveal that there is a gradual 

increase in the percentage of subjects who had a music specialist from grades K through 6 

and a gradual decrease in the percentage who had a classroom teacher for their music 

instruction. For example, while 52% of Group 1 subjects had a classroom teacher in 

kindergarten and 13% had a music specialist, by the time the subjects were in sixth grade 

20% had a classroom teacher and 47% had a music specialist. 
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The highest percentage of subjects having both an elementary teacher and music 

specialist was 17%, and these instances occurred in grades four and five with Group 1 

subjects. Less than 10% of subjects in either group had both teachers for music in grades 

one and two, as compared to between 10% and 16% in grades three through six. 

Of those who reported having no music, the percentages ranged from 16% in 

kindergarten to 6% in fifth grade. In most instances, there was a gradual decrease from· 

kindergarten to sixth grade for subjects in each group. Less than 10% of subjects in each 

group reported not being able to remember who was responsible for their music 

instruction (See Table 13). 



Table 13 

Frequency and Percentage Distribution of Responsibility for Elementary Music 

(Classroom Teacher. Music Specialist. Both. None. Do Not Remember) 

FREQUENCY AND PERCENTAGE DISTRIBUTION OF RESPONSIBILITY 

Who Taught Elementary Music 

Group Grade Class Teacher Music Specialist Both None 

1( 103) K 53(.515) 13 (.126) 12 (.Il7) 16(.155) 

2(93) K 45 (.484) 23 (.247) 5 (.054) 14 (.151) 

1(103) I 43 (.417) 29 (.282) 7 (.068) 15 (.146) 

2(93) I 39 (.419) 30 (.323) 6 (.065) 12 (.129) 

I( 103) 2 43 (.417) 30(.291) 7 (.068) 14 (.136) 

2(93) 2 36 (.387) 31 (.333) 7 (.075) 13 (.140) 

1(103) 3 37 (.359) 32 (.311) 14(.136) 13 (.126) 

2(93) 3 31 (.333) 38 (.409) 9 (.097) 11 (.Il8) 

1(103) 4 23 (.223) 46 (.447) 17 (.165) 10 (.097) 

2(93) 4 24 (.258) 45 (.484) 12 (.129) 7 (.075) 

I( 103) 5 20 (.194) 47 (.456) 17 (.165) 10 (.107) 

2(93) 5 19 (.204) 52 (.559) 13 (.140) 5 (.054) 

I( 103) 6 21 (.204) 48 (.466) 16 (.155) 12(.117) 

2(93) 6 16(.172) 54(.581) 15 (.162) 7 (.075) 
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No Memory 

9 (.087) 

6 (.065) 

9 (.087) 

6 (.065) 

9 (.087) 

6 (.065) 

7 (.068) 

4 (.043) 

7 (.068) 

5 (.054) 

7 (.078) 

4 (.043) 

6 (.058) 

1 (.011) 

In addition to the lack of significant differences between the groups in GP A, age, 

gender, and musical background, the chi-square analysis of the collapsed data detailing the 
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responsibility for elementary music (See Table 14) shows that there are also no significant 

differences between the two groups in any of the grades K through 6 relating to whether 

the person responsible for the subjects' elementary education musical experience was the 

classroom teacher or music specialist. The collapsed data include the categories of: (1) 

Class Teacher, (2) Music Specialist, (3) Both, (4) NonelDo Not Remember. 

Table 14 

Chi-square Analysis of Responsibility for Elementary Music (Classroom Teacher. Music 

Specialist. Both. None. Do Not Remember) 

CHI-SQUARE ANAL YSIS OF RESPONSIBILITY 

Who Taught Elementary Music 

Resource df Chi-square Statistic Level of Significance 

K 3 6.38 p>.05 

I 3 0.64 p>.05 

2 3 0.51 p>.05 

3 3 2.34 p>.05 

4 3 1.25 p>.05 

5 3 2.95 p>.05 

6 3 4.41 p>.05 
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Continuing with the examination of memories of school music, subjects were asked 

to remember their music participation in grades K through 12 in terms of enjoyment, 

indifference, or dislike. The frequency and percentage distribution data are found in Table 

15. 

The data show that the greater percentage of subjects in each group reported 

enjoying music. Percentages of enjoyment ranged from 32% to 79%. The lower 

percentages occur in the secondary grades due to the fact that a large percentage of 

subjects did not have music during these years. 

Percentages of dislike ranged from 1 % to 9%, with the largest percentages 

occurring in grades five, six, seven, and eight. In Group 1, 7% of subjects disliked music 

in the fifth and sixth grades and in Group 2, 9% of the subjects disliked music in the 6th 

grade. 

The percentage of subjects who did not have music was considerably higher in 

grades 9 through 12 with ranges from 44% to 59%. The percentage who did not have 

music in the elementary grades, K-6, range from 5% to 15%, while those not having music 

in grades 7 and 8 range from 23% to 36%. 
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Table 15 

Frequency and Percentage Distribution of Subjects' Recollections of Music Participation 

by Grade Level (K-12) 

FREQUENCY AND PERCENTAGE DISTRIBUTION OF SUBJECTS' RECOLLECTIONS 

Music Participation by Grade Level K through 12 

Group Grade Enjoyed Indifferent Disliked Not Had NoMem. 

I (103) K 51 (.495) 5 (.049) 0(.000) 16 (.155) 31 (.301) 

2 (93) K 33 (,355) 5 (,054) 2 (.022) 14 (.151) 39(.419) 

1 (103) I 58 (.563) 4 (.039) I (.010) 15(.147) 25 (.243) 

2 (93) I 42 (.452) 5 (.054) 2 (.022) 12 (.129) 32 (.344) 

1 (103) 2 54 (.524) 5 (.049) 2 (.OI9) 14 (.136) 28 (.272) 

2 (93) 2 48 (.516) 1(.011) 4 (.043) 13(.140) 27 (.290) 

I (103) 3 64 (.621) 5 (.049) 4 (.039) 13 (.126) 17(.165) 

2 (93) 3 53 (.570) 6 (.065) 2 (.022) 11 (.II8) 21 (.226) 

1 (103) 4 69 (.670) 8 (.078) 2(.019) 10 (.097) 14 (.136) 

2 (93) 4 57 (.613) 4 (.043) 3 (.032) 7 (.075) 22 (.237) 

1 (103) 5 67 (.650) 9 (.087) 7 (.068) 11 (.107) 9 (.087) 

2 (93) 5 73 (.785) 2 (.022) 4 (.043) 5 (.054) 9 (.097) 

I (103) 6 69 (.670) 9 (.087) 7 (.086) 12 (.117) 6 (.058) 

2 (93) 6 70 (.753) 2 (.022) 8 (.086) 7 (.075) 6 (.065) 

1 (103) 7 50 (.485) 9 (.087) 5 (.049) 32 (.311) 7 (.058) 

2 (93) 7 59 (.634) 3 (.032) 7 (.075) 21 (.226) 3 (.032) 

I (103) 8 48 (.466) 5 (.049) 5 (.049) 37 (.360) 8 (.078) 

2 (93) 8 57 (.613) 3 (.032) 6 (.065) 23 (.247) 4 (.043) 

1 (103) 9 38 (.369) 4 (.039) 2 (.OI9) 52 (.505) 7 (.068) 

2 (93) 9 43 (.462) 5 (.054) 2 (.022) 41 (.441) 2 (.022) 

1 (103) 10 34 (.330) 4 (.039) 1 (.01O) 57 (.553) 7 (.068) 

2 (93) 10 39 (.419) 4 (.043) 3 (.032) 45 (.484) 2 (.022) 

1 (103) 11 35 (.340) 4 (.039) 1 (.010) 58 (.563) 6 (.058) 

2 (93) 11 33 (.333) 2 (.022) 4 (.043) 52 (.559) 2 (.022) 

1 (103) 12 33 (.320) 6 (.058) 1 (.010) 57 (.553) 6 (.058) 

2 (93) 12 31 (.333) 3 (.032) 2 (.022) 55 (.591) 2 (.022) 
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Table 16 contains the results of the chi-square analysis of the collapsed data 

concerning the subjects' recollections of music participation in grades K through 12. The 

analysis shows that, as with the variables of GP A, age, gender, musical background, and 

type of elementary music teacher, there are no significant differences between the groups 

in terms of subjects' recollections of participation in and enjoyment of music in grades K 

through 12. Classifications of the collapsed data are: (1) Enjoyed, (2), 

IndifferentlDisliked, (3) NonelDo Not Remember. 
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Table 16 

Chi-square Analysis of Subjects' Recollections of Music Participation by Grade Level K-

cm-SQUARE ANALYSIS OF SUBJECTS' RECOLLECTIONS 

Music Participation by Grade Level K through 12 

Resource df Chi-square Statistic Level of Significance 

K 2 4.05 p>.05 

I 2 2.58 p>.05 

2 2 0.23 p>.05 

3 2 0.65 p>.05 

4 2 1.64 p>.05 

5 2 5.37 p>.05 

6 2 1.69 p>.05 

7 2 4.48 p>.05 

8 2 3.97 p>.05 

9 2 2.39 p>.05 

10 2 1.78 p>.05 

11 2 0.38 p>.05 

12 2 0.19 p>.05 
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Continuing with recollections of their elementary music experience, subjects were 

asked to check, from a list of 22 specific musical activities, which activities they recall as 

being part of their elementary music instruction in grades K through 6. Because subjects 

were also asked to indicate, in a later section of the questionnaire, which of these activities 

they intend to use in their classrooms, it is important to the study to establish a basis for 

comparison between recalled and intended activities. Table 17 shows the frequency and 

percentage distribution regarding how often subjects in Group 1 participated in the 22 

musical activities while Table 18 shows this information for those in Group 2. 

The chi-square analysis of the collapsed data is recorded in Table 19. The data 

reveal no significant differences between the two groups for 17 of the 22 musical 

activities. Significant differences occur between the groups for the following activities: (1) 

Created Original Lyrics; (2) Improvised; (3) Conducted Music; (4) Sang Popular Songs; 

and (5) Sang Folk Songs. Group 1 subjects participated more frequently in the activities 

of Creating Original Lyrics, Improvising, and Conducting. Group 2 subjects participated 

more frequently in the activities of Singing Popular Songs and Singing Folk Songs. 

Two classifications were considered in the analysis: (1) Frequently, and (2) 

OccasionallylDid Not Do. 
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Table 17 

Activities Recalled from Elementary Music Instruction Grades through 6, Frequency and 

Percentage Distribution--Group 1 

MUSIC ACTIVITIES RECALLED GRADES K THROUGH 6-GROUP I 

Frequency and Percentage Distribution (n=103) 

Activity Frequently Occasionally Did Not Do 

Sang as a Group 76 (.738) 20 (.194) 7 (.068) 

Played Percussion Instruments 25 (.243) 51 (.495) 27 (.262) 

MovedlDanced 30 (.291) 54 (.524) 19 (.184) 

Listened to "Classical" Music 18 (.175) 34 (.330) 51 (.495) 

Played RecorderslFlutophones 25 (.243) 15 (.146) 63 (.612) 

Played XylophoneslBeUs 25 (.243) 24 (.233) 54 (.524) 

Created Original Music II (.107) 4 (.039) 88 (.854) 

Created Original L~rics 13 (.126) 6 (.058) 84 (.816) 

bnprovised 17 (.165) 30(.291) 56 (.544) 

Created MovementslDances IS (.146) 31 (.301) 57 (.553) 

Conducted Music 14 (.136) 9 (.087) 80 (.777) 

Sang a Solo 16 (.155) 18 (.175) 69 (.670) 

Read About/Studied Composers 17 (.165) 26 (.252) 60 (.582) 

Sang from a Music Series Book 35 (.340) 30 (.291) 38 (.369) 

Sang Popular Songs 36 (.350) 40 (.388) 27 (.262) 

Sang Folk Songs 39 (.379) 50 (.485) 14 (.136) 

Played Music Games 45 (.437) 45 (.437) 13 (.126) 

Performed in a Music Program 41 (.398) 46 (.447) 16 (.155) 

Read Music Notation 26 (.252) 29 (.282) 48 (.466) 

Wrote Music Notation 
~ 

II (.107) 13 (.126) 79 (.767) 

Sang Songs of Other Countries 21 (.204) 49 (.476) 33 (.320) 

Listened to Popular Music 30 (.291) 43(.417) 30 (.291) 



Table 18 

Activities Recalled from Elementary Music Instruction Grades K through 6, Frequency 

and Percentage Distribution--Group 2 

MUSIC ACTIVITIES RECALLED GRADES K 1HROUGH 6-GROUP 2 

Frequency and Percentage Distribution (n=93) 

Activity Frequently Occasionally Did Not Do 

Sang as a Group 67 (.720) 21 (.226) 5 (.054) 

Played Percussion Instruments 21 (.226) 33 (.355) 39 (.419) 

MovedlDanced 30 (.323) 33 (.355) 30 (.323) 

Listened to "Classical" Music 13 (.140) 17 (.IS3) 63 (.677) 

Played RecordersIFlutophones 13(.140) 20 (.215) 60 (.645) 

Played Xylophones/Bells 16 (.172) IS (.161) 62 (.667) 

Created Original Music 12 (.129) 1(.011) SO (.S60) 

Created Original L)rics 10 (.IOS) S (.097) 75 (.S06) 

Improvised 14 (.151) 13 (.140) 65 (.699) 

Created MovementslDances IS (.194) IS (.194) 57(.613) 

Conducted Music II (.IIS) 0(.000) S2 (.S82) 

Sang a Solo 13(.140) 15 (.161) 65 (.699) 

Read About/Studied Composers 13 (.140) 22 (.237) 58 (.624) 

Sang from a Music Series Book 38 (.409) 30 (.323) 25 (.269) 

Sang Popular Songs 46 (.495) 32 (.344) 15{.161) 

Sang Folk Songs 50 (.538) 34 (.366) 9 (.097) 

Played Music Games 37 (.398) 26 (.280) 30 (.323) 

Performed in a Music Program 50 (.538) 33 (.355) 10 (.108) 

Read Music Notation 29 (.312) 17 (.183) 47 (.505) 

Wrote Music Notation 16 (.I72) 2 (.022) 75 (.S06) 

Sang Songs of Other Countries 27 (.290) 46 (.495) 20 (.215) 

Listened to Popular Music 32 (.344) 2S{.301) 33 (.355) 
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Table 19 

Activities Recalled from Elementary Music Instruction Grades K through 6, Chi-square 

Analysis 

MUSIC ACTIVITIES RECALLED GRADES K THROUGH 6 

Chi-square Analysis 
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Source df Chi-square Statistic Level of Significance: 

Sang as a Group I 2.34 p>.05 

Played Percussion Instnunents I 0.02 p>.05 

MovedlDanced I 0.18 p>.05 

Listened to "Classical" Music I 0.37 p>.05 

Played RecorderslFlutophones I 3.25 p>.05 

Played Xylophones/Bells I 1.41 p>.05 

Created Original Music I 0.14 p>.05 

Created Original L~rics I 6.60 p<.05 

Improvised I 4.52 p<.05 

Created MovementslDances I n.73 p>.05 

Conducted Music I 4.48 p<.05 

Sang a Solo I 1.27 p>.05 

Read About/Studied Composers I 0.55 p>.05 

Sang from a Music Series Book I 0.95 p>.05 

Sang Popular Songs I 4.19 p<.05 

Sang Folk Songs I 4.94 p<.05 

Played Music Games I 0.26 p>.05 

Performed in a Music Program I 3.79 p>.05 

Read Music Notation I 0.80 p>.05 

Wrote Music Notation I 1.67 p>.05 

Sang Songs of Other Countries I 1.92 p>.05 

Listened to Popular Music I 0.58 p>.05 



Frequency and percentage comparisons of the top ten activities which were 

frequently done in each group are shown in Table 20. The same activities were reported 

by both groups through number nine. Group 1 results show a tie for tenth place of the 

following: (1) Played Percussion Instruments~ (2) Played RecorderslFlutophones~ (3) 

Played Xylophones/Bells. Sang Songs of Other Countries was number ten for Group 2. 

The other activities listed were: (I) Sang as a Group~ (2) Played Music Games~ (3) 

Performed in a Music Program~ (4) Sang Folk Songs~ (5) Sang Popular Songs~ (6) Sang 

from a Music Series Book~ (7) Listened to Popular Music~ (8) MovedlDanced~ (9) Read 

Music Notation. 

Table 20 

The Top Ten "Frequently Had" Activities Recalled 

TIIE TOP TEN "FREQUENlL Y HAD" ACTIVITIES RECALLED 

Activity Group 1(103) Activity Group 2 (93) 

I. Sang as a Group 76 (.738) 1. Sang as a Group 67 (.720) 

2. Music Games 45 (.437) 2. Sang Folk Songs 50 (.538) 

3. Perfonned in a Music Program 41 (.398) 3. Perfonned in a Music Program 50 (.538) 

4. Sang Folk Songs 39 (.379) 4. Sang Popular Songs 46 (.495) 

5. Sang Popular Songs 36 (.350) 5. Sang from a Music Series Book 38 (.409) 

6. Sang from a Music Series Book 3S (.340) 6. Played Music Games 37 (.398) 

7. Listened to Popular Music 30 (.291) 7. Listened to Popular Music 32 (.344) 

8. MovedIDanced 30 (.291) 8. MovedlDanced 30 (.323) 

9. Read Music Notation 26 (.252) 9. Read Music Notation 29 (.312) 

10. Perc.lRecorderlXylos 2S (.243) 10. Sang Songs of Other COWltries 27 (.290) 

89 
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Table 21 contains the frequency and percentage comparisons of the top ten 

activities which were not done by each group. The same activities were listed by both 

groups with one exception. Created MovementslDances was number eight in Group 1 

and Listened to "Classical" Music was number seven for Group 2. The other activities 

were: (1) Created Original Music~ (2) Created Original Lyrics~ (3) Conducted Music; (4) 

Wrote Music Notation; (5) Sang a Solo; (6) Played RecorderslFlutophones; (7) Read 

About/Studied Composers; (8) Improvised~ (9) Played Xylophones/Bells. 

Table 21 

The Top Ten "Did Not Do" Activities Recalled 

THE TOP TEN "DID NOT 00" ACTIVITIES RECALLED 

Activity Group 1(103) Activity Group 2 (93) 

I. Created Original Music 88 (.854) I. Conducted Music 82 (.882) 

2. Created Original L~TICS 84 (.816) 2. Created Original Music 80 (.860) 

3. Conducted Music 80 (.777) 3. Wrote Music Notation 75 (.806) 

4. Wrote Music Notation 79 (.767) 4. Created Original L)TICS 75 (.806) 

5. Sang a Solo 69 (.670) 5. Improvised 65 (.699) 

6. Played RecordersIFlutophones 63 (.612) 6. Sang a Solo 65 (.699) 

7. Read About/Studied Composers 60 (.582) 7. Listened to "Classical" Music 63 (.677) 

8. Created Movements/Dances 57 (.553) 8. Played XylophoneslBeUs 62 (.667) 

9. Improvised 56 (.544) 9. Played RecordersIFlutophones 60 (.645) 

10. Played XylophoneslBells 54 (.524) 10. Read About/Studied Composers 58 (.624) 
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The data concerning whether subjects liked or disliked a particular activity are 

considered next. Frequency and percentage distribution data for Group 1 are in Table 22. 

Table 23 contains the data for Group 2. Table 24 shows the results of the chi-square 

analysis of the collapsed data (Liked, DislikedlNeutral, Did Not Do). 

The chi-square analysis reveals no significant differences between the groups for 

18 of the 22 musical activities. Significant differences were found in: (1) Played 

Percussion Instruments, (2) Listened to "Classical" Music, (3) Improvised, and (4) Played 

Music Games. The difference for the activity of improvising was due to a larger 

percentage of subjects in Group 1 reporting dislike/neutrality. The differences in the other 

activities were due to larger percentages of Group 1 subjects reporting participation in the 

activities of Playing Percussion Instruments, Listening to "Classical" Music, and Playing 

Music Games. 
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Table 22 

Activities Recalled from Elementary Music Instruction--Group l--Liked. Disliked. Neutral 

MUSIC ACTIVITIES RECALLED-LIKED, DISLIKED, NEUTRAL-GROUP 1 

Frequency and Percentage Distribution (N=103) 

Activity Liked Disliked Neutral Did Not Do 

Sang as a Group (96) 89 (.864) 2 (.019) 5 (.049) 7 (.386) 

Played Percussion Instnunents(76) 70 (.680) 3 (.029) 3 (.029) 27 (.262) 

~ovedn)anced(84) 71 (.690) 6 (.058) 7 (.068) 19 (.184) 

Listened to "Classical" ~usic(52) 31 (.301) 5 (.049) 16 (.155) 51 (.495) 

Played RecordersIFlutophones( 40) 31(.301) 0(.000) 9 (.087) 63 (.612) 

Played Xylophones/Bells(49) 44 (.427) 1 (.010) 4 (.039) 54 (.524) 

Created Original ~usic(15) 8 (.078) 1 (.010) 6 (.058) 88 (.854) 

Created Original L} Tics( 19) 10 (.097) 2(.019) 7 (.068) 84 (.816) 

Improvised(47) 27 (.262) 4 (.039) 16(.155) 56 (.544) 

Created ~ovementslDances( 46) 38 (.369) 4 (.039) 4 (.039) 57 (.553) 

Conducted ~usic(23) 13 (.126) 3 (.029) 7 (.068) 80 (.777) 

Sang a So10(34) 15 (.146) 16(.155) 3 (.029) 69 (.670) 

Read AbouVStudied Composers( 43) 25 (.243) 6 (.058) 12 (.116) 60 (.583) 

Sang from a ~usic Series Book(65) 45 (.437) 3 (.029) 17 (.165) 38 (.369) 

Sang Popular Songs(76) 71 (.689) 1 (.010) 4 (.039) 27 (.262) 

Sang Folk Songs(89) 71 (.689) 2 (.019) 16 (.165) 14 (.136) 

Played ~usic Games(90) 85 (.825) I (.010) 4 (.039) 13 (.126) 

Performed in a ~usic Program(87) 71 (.689) 3 (.029) 13 (.126) 16 (.155) 

Read ~usic Notation(54) 26 (.252) 9 (.087) 19 (.184) 49 (.476) 

Wrote ~usic Notation(23) II (.107) 5 (.049) 7 (.068) 80 (.777) 

Sang Songs of Other Countries(70) 55 (.534) I (.010) 14 (.136) 33 (.320) 

Listened to Popular ~usic(73) 67 (.650) 1 (.010) 5 (.049) 30 (.291) 
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Table 23 

Activities Recalled from Elementary Music Instruction--Group 2--Liked. Disliked. Neutral 

MUSIC ACTIVITIES RECALLED-LIKED, DISLIKED, NEtITRAL-GROUP 2 

Frequency and Percentage Distribution (N=93) 

Activity Liked Disliked Neutral Did Not Do 

Sang as a Group(SS) 82 (.SS2) 3 (.032) 3 (.032) 5 (.054) 

Played Percussion Instrurnents(54) 47 (.505) 1(.011) 6 (.065) 39(.419) 

~ovedn)anced(63) 50 (.53S) 6 (.065) 7 (.075) 30 (.323) 

Listened to "Classical" ~usic(30) 13(.140) II (.IIS) 6 (.065) 63 (.677) 

Played Recorders/Flutophones(33) 21 (.226) 6 (.065) 6 (.065) 60 (.645) 

Played XylophoneslBells(31) 25 (.269) 2 (.022) 4 (.043) 62 (.667) 

Created Original ~usic( 13) 7 (.075) 2 (.022) 4 (.043) SO (.S60) 

Created Original L)rics (IS) 12 (.129) 1(.011) 5 (.054) 75 (.S06) 

Improvised(2S) 23 (.247) 2 (.022) 3 (.032) 65 (.699) 

Created ~ovementslDances(36) 30 (.323) 3 (.032) 3 (.032) 57 (.6\3) 

Conducted Music(ll) 6 (.065) 2 (.022) 3 (.032) S2 (.SS2) 

Sang a So10(2S) 14 (.151) II (.IIS) 3 (.032) 65 (.699) 

Read About/Studied Composers(35) 13 (.140) 13(.140) 9 (.097) 5S (.624) 

Sang from ~usic Series(6S) 4S(.516) 13 (.140) 7 (.075) 25 (.269) 

Sang Popular Songs(7S) 69 (.742) 2 (.022) 7 (.075) IS (.161) 

Sang Folk Songs(84) 76(.817) I (.OII) 7 (.075) 9 (.097) 

Played Music Games(63) 5S (.624) 0(.000) 5 (.054) 30 (.323) 

Performed in a ~usic Program(S3) 6S (.731) 5 (.054) 10 (.IOS) 10 (.lOS) 

Read ~usic Notation(46) 24 (.25S) 8 (.OS6) 14 (.151) 47 (.505) 

Wrote ~usic Notation(lS) 8 (.OS6) 4 (.043) 6 (.065) 75 (.S06) 

Sang Songs of Other COWltries(73) 63 (.677) 0(.000) 10 (.lOS) 20 (.215) 

Listened to Popular ~usic(60) 55 (.613) 2 (.022) 3 (.032) 33 (.355) 
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Table 24 

Activities Recalled from Elementary Music--Chi-sQuare Analysis--Liked. Disliked. Neutral 

MUSIC ACTIVITIES RECALLED-LIKED, DISLIKED, NEUfRAL 

Chi-square Analysis 

Source df Chi-square Statistic Level of Significant(; 

Sang as a Group 2 0.17 p>.05 

Played Percussion Instruments 2 6.29 p<.05 

MovedlDanced 2 5.61 p>.05 

Listened to "Classicar' Music 2 8.56 p<.05 

Played RecordersIFlutophones 2 1.92 p>.05 

Played XylophoneslBells 2 5.38 p>.05 

Created Original Music 2 0.19 p>.05 

Created Original L}rics 2 0.78 p>.05 

bnprovised 2 9.50 p<.05 

Created MovernentsIDanccs 2 0.71 p>.05 

Conducted Music 2 3.77 p>.05 

Sang a Solo 2 0.40 p>.05 

Read AbouVStudied Composers 2 3.72 p>.05 

Sang from a Music Series Book 2 2.26 p>.05 

Sang Popular Songs 2 4.10 p>.05 

Sang Folk Songs 2 4.60 p>.05 

Played Music Games 2 11.33 p<.05 

Performed in a Music Program 2 0.97 p>.05 

Read Music Notation 2 0.33 p>.05 

Wrote Music Notation 2 0.31 p>.05 

Sang Songs of Other Countries 2 4.23 p>.05 

Listened to Popular Music 2 0.71 p>.05 
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Frequency and percentage distributions of the top ten "Liked" activities for each 

group are found in Table 25. Activities listed by both groups are: (1) Sang Popular 

Songs~ (2) Listened to Popula'r,Music~ (3) Played Music Games~ (4) Played 

XylophoneslBells~ (5) Played Percussion Instruments~ (6) Sang as a Group~ (7) Created 

Movements/Dances~ (8) Sang Folk Songs. Group 1 also listed MovinglDancing and 

Performing in a Music Program. Singing Songs of Other Countries and Improvising were 

reported by Group 2. 

Table 25 

The Top Ten "Liked" Activities Recalled Based on Those Who Had the Activity. 

Frequencies and Percentages 

THE TOP TEN "LIKED" ACTIVITIES RECALLED 

Activity Group 1(103) Activity Group 2 (93) 

I. Played Music Games 85/90 (.944) l. Sang as a Group 82/88 (.932) 

2. Sang Popular Songs 71176 (.934) 2. Played Music Games 58/63 (.921) 

3. Sang as a Group 89/96 (.927) 3. Listened to Popular Music 55/60 (.917) 

4. Played Percussion Instnunents 70176 (.921) 4. Sang Folk Songs 76/84 (.905) 

5. Listened to Popular Music 67173 (.918) 5. Sang Popular Songs 69n8 (.885) 

6. Played XylophoneslBells 44/49 (.898) 6. Played Percussion Instnunents 47/54 (.870) 

7. MovedlDanced 71/84 (.845) 7. Sang Songs of Other Countries 63173 (.863) 

8. Created MovementslDances 38/46 (.826) 8. Created MovementslDances 30/36 (.833) 

9. Performed in a Music Program 71/87 (.816) 9. Improvised 23/28 (.821) 

10. Sang Folk Songs 71/89 (.798) 10. Played XylophonesIBells 25/31 (.806) 
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Table 26 contains the frequency and percentage distributions of the top ten 

"Disliked" activities for each group. Both groups listed the following activities: (1) Sang a 

Solo~ (2) Wrote Music Notation~ (3) Read Music Notation~ (4) Read About/Studied 

Composers~ (5) Conducted Music~ (6) Listened to "Classical" Music~ (7) Created 

MovementslDances~ (8) MovedlDanced. Two additional activities for Group 1 are 

Creating Original Lyrics and Improvising. Group 2 included Singing from a Music Series 

Book and Playing RecorderslFlutophones. 

Table 26 

The Top Ten "Disliked" Activities Recalled Based on Those Who Had the Activity, 

Frequencies and Percentages 

TIfE TOP TEN "DISLIKED" ACTIVITIES RECALLED 

Activity Group 1(103) Activity Group 2 (93) 

1. Sang a Solo 16/34 (.471) 1. Sang a Solo 1 1128 (.393) 

2. Wrote Music Notation 5/23 (.217) 2. Read About/Studied Composers 13/35 (.371) 

3. Read Music Notation 9/54 (.167) 3. Listened to "Classical" Music 13/30 (.367) 

4. Read About/Studied Composers 6/43 (.140) 4. Wrote Music Notation 4/18 (.222) 

5. Conducted Music 3/23 (.130) 5. Sang from a Music Series Book 13/68 (.191) 

6. Created Original Lyrics 2/19 (.105) 6. Played RecordersIFlutophones 6/33 (.182) 

7. Listened to "Classical" Music 5/52 (.096) 7. Conducted Music 2/11 (.182) 

8. Created MovementslDances 4/46 (.087) 8. Read Music Notation 8/46 (.174) 

9. Improvised 4/47 (.085) 9. MovedlDanced 6/63 (.095) 

10. MovedlDanced 6/84 (.071) 10. Created MovementslDances 3/36 (.083) 



97 

The following three tables contain the data regarding subjects' feelings of 

competence or incompetence toward the 22 musical activities. Table 27 shows the results 

of the frequency and percentage analysis for Group 1 and Table 28 gives that information 

for Group 2. The results of the chi-square analysis of the collapsed data (Competent, 

IncompetentlNeutral, Did Not Do) are found in Table 29. 

The chi-square analysis reveals no significant differences between the groups for 

18 of the 22 recalled activities. Significant differences were found in: (1) Played 

Percussion Instruments, (2) Listened to "Classical" Music, (3) Improvised, and (4) Played 

Music Games. The percentages of IncompetentlNeutral differed between groups for the 

activities of Improvising with 21% of Group 1 subjects compared to 6% of those in Group 

2, and Listening to "Classical" Music with 18% of Group 1 subjects compared to 5% of 

those in Group 2. The differences in the activities of Played Percussion Instruments and 

Played Music Games were due to the fact that larger percentages of Group 1 subjects 

reported participation. 
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Table 27 

Activities Recalled from Elementary Music--Competent. Incompetent. Neutral--Group 1 

MUSIC ACTIVITIES RECALLED-LIKED, DISLIKED, NElffRAL-GROUP 1 

Frequency And Percentage Distribution (N=103) 

Activity Liked Disliked Neutral Did Not Do 

Sang as a Group(96) 86 ( .835) 4 (.039) 6 (.058) 7 (.386) 

Played Percussion Instnunents(76) 64 (.621) 8 (.078) 14 (.136) 27 (.262) 

~ovedn)anced(84) 61 (.592) 8 (.078) IS (.146) 19(.184) 

Listened to "Classical" ~usic(52) 33 (.320) 4 (.039) 15 (.146) 51 (.495) 

Played RecorderslFlutophones( 40) 31 (.301) 2 (.019) 7 (.068) 63 (.612) 

Played Xylophones/Bells(49) 38 (.369) 3 (.029) 8 (.078) 54 (.524) 

Created Original Music( 15) 6 (.058) 4 (.039) 5 (.049) 88 (.854) 

Created Original L~rics( 19) 7 (.068) 6 (.058) 6 (.058) 84 (.816) 

Improvised( 4 7) 26 (.252) 5 (.049) 16 (.155) 56 (.544) 

Created ~ovements/Dances( 46) 31(.301) 8 (.078) 7 (.068) 57(.553) 

Conducted ~usic(23) 14 (.136) 3 (.029) 6 (.058) 80 (.777) 

Sang a Solo( 34) 20 (.194) 12(.117) 2 (.019) 69 (.670) 

Read About/Studied Composers(43) 35 (.340) 4 (.039) 4 (.039) 60 (.583) 

Sang from a ~usic Series Book(65) 53 (.515) 3 (.029) 9 (.087) 38 (.369) 

Sang Popular Songs(76) 69 (.670) 3 (.029) 4 (.039) 27 (.262) 

Sang Folk Songs(89) 68 (.660) 5 (.049) 16 (.155) 14 (.136) 

Played ~usic Games(90) 81 (.786) 2 (.019) 7 (.068) 13 (.126) 

Perfonned in a ~usic Program(87) 72 (.699) 6 (.058) 9 (.087) 16(.155) 

Read Music Notation(54) 29 (.282) 11 (.107) 14 (.136) 49 (.476) 

Wrote Music Notation(23) 15 (.146) 4 (.039) 4 (.039) 80 (.777) 

Sang Songs of Other Countries(70) 49 (.476) 2 (.019) 19(.184) 33 (.320) 

Listened to Popular ~usic(73) 66 (.641) 0(.000) 7 (.068) 30 (.291) 
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Table 28 

Activities Recalled from Elementary Music--Competent. Incompetent. Neutral--Group 2 

MUSIC ACTIVITIES RECALLED-COMPETENT, INCOMPETENT, NEUTRAL-GROUP 2 

Frequency and Percentage Distribution (N=93) 

Activity Competent Incompetent Neutral Did Not Do 

Sang as a Group(88) 76 (.817) 4 (.043) 8 (.086) 5 (.054) 

Played Percussion Instnunents(54) 42 (.452) 3 (.032) 9 (.097) 39(.419) 

~ovedn)anced(63) 48 (.516) 8 (.086) 7 (.075) 30 (.323) 

Listened to "Classical" ~usic(30) 19 (.204) 5 (.054) 6 (.065) 63 (.677) 

Played RecorderslFlutophones(33) 23 (.247) 6 (.065) 4 (.043) 60 (.645) 

Played XylophoneslBells(31) 24 (.258) 2 (.022) 5 (.054) 62 (.667) 

Created Original ~usic( 13) 7 (.075) 2 (.022) 4 (.043) 80 (.860) 

Created Original L}rics( 18) 12 (.129) 2 (.022) 4 (.043) 75 (.806) 

Improvised(28 ) 21 (.226) 3 (.032) 4 (.043) 65 (.699) 

Created ~ovementslDances( 36) 24 (.258) 5 (.054) 7 (.075) 57 (.613) 

Conducted ~usic( 11) 6 (.065) 2 (.022) 3 (.032) 82 (.882) 

Sang a So10(28) 16 (.172) 8 (.086) 4 (.043) 65 (.699) 

Read AbouUStudied Composers(35) 20(.215) 4 (.043) 11 (.118) 58 (.624) 

Sang from a ~usic Series Book(68) 52 (.559) 2 (.022) 14 (.151) 25 (.269) 

Sang Popular Songs(78) 70 (.753) 3 (.032) 5 (.054) 15(.161) 

Sang Folk Songs(84) 75 (.806) 2 (.022) 7 (.075) 9 (.097) 

Played ~usic Games(63) 57 (.613) 2 (.022) 4 (.043) 30 (.323) 

Performed in a ~usic Program(83) 66 (.710) 4 (.043) 13 (.140) 10(.108) 

Read ~usic Notation(46) 33 (.355) 6 (.065) 7 (.075) 47 (.505) 

Wrote ~usic Notation(18) 9 (.097) 3 (.032) 6 (.065) 75 (.806) 

Sang Songs of Other Countries(73) 60 (.645) 3 (.032) 10 (.108) 20 (.215) 

Listened to Popular ~usic(60) 55 (.591) 1 (.010) 4 (.043) 33 (.355) 



Table 29 

Activities Recalled from Elementary Music--Chi-square Analysis--Competent. 

Incompetent. Neutral 

MUSIC ACTIVITIES RECALLED-COMPETENT, INCOMPETENT, NEUTRAL 

Chi-square Analysis 

100 

Source df Chi-square Statistic Level of Significancf 

Sang as a Group 2 0.56 p>.05 

Played Percussion Instnunents 2 8.16 p<.05 

Movl!dlDance 2 5.20 p>.05 

Listl!nl!d to ··Classical" Music 2 6.67 p<.05 

Played Rl!cordersIFlutophonl!s 2 0.80 p>.05 

Played XylophoneslBells 2 4.10 p>.05 

Created Original Music 2 0.55 p>.05 

Created Original L~rics 2 3.32 p>.05 

ImproviSl!d 2 7.96 p<.05 

Created MovementslDances 2 0.72 p>.05 

Conducted Music 2 3.87 p>.05 

Sang a Solo 2 0.21 p>.05 

Read About/Studied Composers 2 5.76 p>.05 

Sang from a Music Series Book 2 2.76 p>.05 

Sang Popular Songs 2 3.00 p>.05 

Sang Folk Songs 2 5.73 p>.05 

Played Music Games 2 11.01 p<.05 

Performed in a Music Program 2 1.26 p>.05 

Read Music Notation 2 3.65 p>.05 

Wrote Music Notation 2 1.25 p>.05 

Sang Songs of Other Countries 2 5.67 p>.05 

Listened to Popular Music 2 0.97 p>.05 
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Frequency and percentage distributions of the top ten "Competent" activities for 

each group are shown in Table 30. In the top ten for both groups are: (1) Sang Popular 

Songs~ (2) Listened to Popular Music~ (3) Played Music Games~ (4) Sang as a Group~ (5) 

Played Percussion Instruments~ (6) Performed in a Music Program~ (7) Sang from a Music 

Series Book~ (8) Played XylophoneslBells. Additionally, Group 1 reported Reading 

About/Studying Composers and Playing RecorderslFlutophones, while Group 2 listed 

Singing Folk Songs and Singing Songs of Other Countries. 

Table 30 

The Top Ten "Competent" Activities Recalled Based on Those Who Had the Activity 

THE TOP TEN "COMPETENT' ACTIVITIES RECALLED 

Activity Group 1(103) Activity Group 2 (93) 

1. Sang Popular Music 69176 (.908) 1. Listened to Popular Music 55/60 (.917) 

2. Listened to Popular Music 66173 (.904) 2. Played Music Games 57/63 (.905) 

3. Played Music Games 81/90 (.900) 3. Sang Popular Music 70178 (.897) 

4. Sang as a Group 86/96 (.896) 4. Sang Folk Songs 75/84 (.893) 

5. Played Percussion Instnunents 64176 (.842) 5. Sang as a Group 76/88 (.864) 

6. Performed in a Music Program 72/87 (.828) 6. Sang Songs of Other COWltries 60173 (.822) 

7. Sang from a Music Series Book 53/65 (.815) 7. Performed in a Music Program 66/83 (.795) 

8. Read AbouVStudied Composers 35143 (.814) 8. Played Percussion Instrwnents 42/54 (.778) 

9. Played XylophoneslBells 38/49 (.776) 9. Played XylophoneslBells 24/31 (.774) 

10. Played RecorderslFlutophones 31140 (.775) 10. Sang from a Music Series Book 52/68 (.765) 
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Table 31 shows the frequency and percentage distributions of the top ten 

"Incompetent" activities for each group. Both groups listed: (1) Sang a Solo; (2) 

Conducted Music; (3) Created Original Music; (4) Read Music Notation; (5) Created 

MovementslDances; (6) Wrote Music Notation; (7) MovedlDanced. Group 1 also listed 

Improvising and Playing Percussion Instruments. Playing RecorderslFlutophones, 

Listening to "Classical" Music, and Reading About/Studying Composers were included in 

the top ten for Group 2 subjects. 

Table 31 

The Top Ten "Incompetent" Activities Recalled Based on Those Who Had the Activity, 

Frequencies and Percentages 

THE TOP TEN "INCOMPETENT" ACTIVITIES RECALLED 

Activity Group 1(103) Activity Group 2 (93) 

1. Sang A Solo 12/34 (.353) I. Sang a Solo 8/28 (.286) 

2. Create Original L)rics 6119 (.316) 2. Played RecordersIFlutophones 6/33 (.182) 

3. Create Original Music 4115 (.267) 3. Conducted Music 2/11 (.182) 

4. Read Music Notation 11/54 (.204) 4. Listened to "Classical" Music 5/30 (.167) 

5. Create MovernentslDances 8/46 {.I 74) 5. Wrote Music Notation 3/18 (.I67) 

6. Wrote Music Notation 4/23 (.174) 6. Create Original Music 2/13 (.154) 

7. Conducted Music 3/23 (.130) 7. Create MovernentsIDances 5/36 (.139) 

8. Improvised 5/47 (.106) 8. Read Music Notation 6/46 (.130) 

9. Played Percussion Instnunents 8n6 (.105) 9. MovedIDanced 8/63 (.127) 

10. MovedlDanced 8/84 (.095) 10. Read About/Studied Composers 4/35 (.114) 
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In addition to the fact that there were no significant differences found between the 

pretreatment and posttreatment groups for the variables ofGPA, age, gender, musical 

background, elementary music teacher, and participation in and enjoyment ofK-12 music, 

the analysis of the data concerning remembrances of subjects relating to 22 specific 

musical activities revealed a striking similarity. There are no significant differences 

between the groups for: (1) 17 of the 22 activities regarding participation, (2) 18 of the 

22 activities regarding like/dislike, and (3) 18 of the 22 activities regarding 

competence/incompetence. The top ten activities of both groups for each of the preceding 
, a. .. 

items were also remarkably similar, with: (1) 9 of the 10 Frequently Had activities being 

the same; (2) 8 of the 10 Did Not Do, Liked, Disliked, Competent being the same; and (3) 

7 of the 10 Incompetent being the same. 
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Part V--Intentions, Beliefs, and Feelings of Test Groups 

The research question--Are there significant differences between the responses of 

the pretreatment and posttreatment groups to questions which consider beliefs, feelings, 

and intentions about the teaching of music?--will be answered in this part. It is important 

to remember from Parts I-IV of this chapter that the two groups can be considered quasi

random samples from a population of students enrolling in such classes and that the 

groups have been shown to be not significantly different on a number of subject-related 

variables. 

Subjects were asked to (1) Indicate which of the 22 musical activities they intend 

to include in their classroom teaching; (2) Comment briefly on what they consider to be 

their musical skills/knowledge or deficiencies; (3) Answer five "Yes or No" questions 

regarding their beliefs about music in the classroom; (4) Write additional comments 

concerning their beliefs and feelings about music, the value of music in the classroom, and 

their ability to provide musical experience for the students in their classrooms. 

The frequency and percentage distribution data relating to how often subjects 

intend to teach the 22 specific musical activities (identical to the 22 activities subjects were 

asked to recall from their elementary music experiences) in their classrooms are found in 

Table 32 for Group 1 and in Table 33 for Group 2. 
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Table 32 

Activities Intended in Elementary Music Instruction Grades K through 6--Freguency and 

Percentage--Group 1 

MUSIC ACTIVITIES INTENDED GRADES K TIlROUGH 6 - GROUP I 

Frequency And Percentage Distribution (n=103) 

Activity Frequently Occasionally Will Not Do 

Sing as a Group 78(.757) 23(.223) 2(.019) 

Play Percussion Instruments 41(.398) 56(.544) 6(.058) 

Move/Dance 61(.592) 31(.301) 11(.107) 

Listen to "Classical" Music 27(.262) 60(.583) 16(.155) 

Play RecorderslFlutophones 28(.272) 57(.553) 18(.175) 

Play XylophoneslBells 28( .272) 56(.544) 19(.184) 

Create Original Music 13(.126) 59(.573) 31(.301) 

Create Original L)rics 15(.146) 63(.612) 25(.243) 

Improvise 38(.369) 46(.447) 19(.184) 

Create MovementslDances 42(.408) 42(.408) 19(.184) 

Conduct Music 17(.165) 42(.408) 44(.427) 

Sing a Solo 15(.146) 49(.476) 39(.379) 

Read AbouVStudied Composers 25(.243) 60(.583) 18(.175) 

Sing from a Music Series Book 42(.408) 45(.437) 16(.155) 

Sing Popular Songs 53(.515) 40(.388) 10(.097) 

Sing Folk Songs 52(.505) 45(.437) 6(.058) 

Play Music Games 72(.699) 26(.252) 5(.049) 

Perform In a Music Program 46(.447) 50(.485) 7(.068) 

Read Music Notation 13(.126) 72(.699) 18(.175) 

Write Music Notation 7(.068) 64(.621 ) 32(.311) 

Sing Songs of Other Countries 50(.485) 48(.466) 5(.049) 

Listen to Popular Music 51(.495) 43(.417) 9(.087) 
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Table 33 

Activities Intended in Elementary Music Instruction Grades K through 6--Freguency and 

Percentage--Group 2 

MUSIC ACTIVITIES INTENDED GRADES K TIIROUGH 6 - GROUP 2 

Frequency And Percentage Distribution (n=93) 

Activity Frequently Occasionally Will Not Do 

Sing as a Group 81(.871) 12(.129) 0(.000) 

Play Percussion Instruments 62(.667) 29(.312) 2(.022) 

MovelDance 71(.763) 19(.204) 3(.032) 

Listen to "Classical" Music 40(.430) 45(.484) 8(.086) 

Play RecordersIFlutophones 29(.312) 53(.570) 11(.118) 

Play XylophoneslBells 40(.430) 43(.462) 10(.108) 

Create Original Music 30(.323) 50(.538) 13(.140) 

Create Original Lyrics 32(.344) 53(.570) 8(.086) 

Improvise 45(.484) 45(.484) 3(.032) 

Create MovementslDances 58(.624) 31(.333) 4(.043) 

Conduct Music 19(.204) 47(.505) 27(.290) 

Sing a Solo 16(.172) 43(.462) 34(.366) 

Read AbouUStudy Composers 30(.323) 61(.656) 2(.022) 

Sing from a Music Series Book 28(.301 ) 58(.624) 7(.075) 

Sing Popular Songs 53(.570) 37(.398) 3(.032) 

Sing Folk Songs 61(.656) 32(.344) 0(.000) 

Play Music Games 75(.806) 18(.194) 0(.000) 

Perform in a Music Program 47(.505) 42(.452) 4(.043) 

Read Music Notation 37(.398) 44(.473) 12(.129) 

Write Music Notation 28(.301) 49(.527) 16(.172) 

Sing Songs of Other Countries 64(.688) 28(.301) 1(.011) 

Listen to Popular Music 60(.645) 32(.344) 1(.011 ) 
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Table 34 shows the results of the chi-square analysis of the collapsed data relating 

to the activities subjects intend to teach in their classrooms. The data were collapsed into 

the same classifications used in the analysis of subjects' remembrances of these activities: 

(1) Frequently, and (2) OccasionallylWill Not Do. 

There are significant differences between the groups for 13 of the 22 intended 

activities: (1) Sing as a Group~ (2) Play Percussion Instruments~ (3) MovelDance~ (4) 

Listen to "Classical" Music~ (5) Play XylophoneslBells~ (6) Create Original Music~ (7) 

Create Original Lyrics~ (8) Create MovementslDances~ (9) Sing Folk Songs~ (10) Read 

Music Notation~ (11) Write Music Notation~ (12) Sing Songs of Other Countries~ and (13) 

Listen to Popular Music. The differences are due to the fact that a larger percentage of 

Group 2 subjects intend to frequently use these 13 activities in their classrooms. This is 

also true of the other 9 activities~ however, these differences are not significant. 

When chi-square analysis was done on these same 22 musical activities based on 

subjects' recollections of elementary music (Table 22), significant differences between the 

two groups were found in only 5 of the 22 activities: (I) Created Original Lyrics, (2) 

Improvised, (3) Conducted Music, (4) Sang Popular Songs, and (5) Sang Folk Songs. 

This comparison reveals that while the recalled activities of both groups were remarkably 

similar, the intended activities show a marked difference between the groups. Group 2 

subjects intend to use more of the activities more frequently in their classrooms. 



Table 34 

Activities Intended in Elementary Music Instruction Grades K through 6--Chi-square 

Analysis 

MUSIC ACTIVITIES INTENDED GRADES K TIlROUGH 6 

Chi-square Analysis 
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Source df Chi-square Statistic Level of Significanc( 

Sing as a Group 1 4.06 p<.OS 

Play Percussion Instnunents 1 14.10 p<.OS 

MovefDance I 6.47 p<.OS 

Listen to "Classical" Music I 6.08 p<.OS 

Play RecordersIFlutophones I 0.33 p>.OS 

Play Xylophone sIB ells I S.36 p<.OS 

Create Original Music I 10.94 p<.OS 

Create Original L~Tics I IO.S0 p<.OS 

Improvise I 2.39 p>.OS 

Create MovementslDances 1 9.07 p<.OS 

Conduct Music I 0.43 p>.OS 

Sing a Solo 1 0.18 p>.OS 

Read About/Study Composers 1 1.49 p>.OS 

Sing from a Music Series Book I 2.38 p>.OS 

Sing Popular Songs I 0.S6 p>.OS 

Sing Folk Songs I 4.53 p<.OS 

Play Music Games I 2.9S p>.OS 

Perfonn in a Music Program 1 0.64 p>.OS 

Read Music Notation 1 18.92 p<.OS 

Write Music Notation I 18.04 p<.OS 

Sing Songs of Other Countries 1 8.21 p<.OS 

Listen to Popular Music I 4.44 p<.OS 
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Frequency and percentage comparisons of the top ten activities which subjects in 

each group intend to do frequently in their classrooms show that both groups plan to 

include 9 of the 10 activities: (1) Sing as a Group, (2) Play Music Games, (3) 

MovelDance, (4) Sing Songs of Other Countries, (5) Sing Folk Songs, (6) Listen to 

Popular Music, (7) Create MovementslDances, (8) Sing Popular Songs, (9) Perform in a 

Music Program. Group 1 also includes Singing from a Music Series Book and Group 2 

lists Play Percussion Instruments (See Table 35). 

Table 35 

The Top Ten "Frequently Will Do" Activities Intended 

THE TOP TEN "FREQUENTLY WILL 00" ACTIVITIES INTENDED 

Activity Group \(103) Activity Group 2 (93) 

l. Sing as a Group 78 (.757) I. Sing as a Group 81 (.871) 

2. Play Music Games 72 (.699) 2. Play Music Games 75 (.806) 

3. MovelDance 61 (.592) 3. MovelDance 71 (.763) 

4. Sing Popular Songs 53(.515) 4. Sing Songs of Other Countries 64 (.688) 

5. Sing Folk Songs 52 (.505) 5. Play Percussion Instnunents 62 (.667) 

6. Listen to Popular Music 51 (.495) 6. Sing Folk Songs 61 (.656) 

7. Sing Songs of Other Countries 50 (.485) 7. Listen to Popular Music 60 (.645) 

8. Perfonn in a Music Program 46 (.447) 8. Create MovementsIDances 58 (.624) 

9. Sing from a Music Series Book 42 (.408) 9. Sing Popular Songs 53 (.570) 

10. Create MovementsIDances 42 (.408) 10. Perfonn in a Music Program 47 (.505) 
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Table 36 contains the frequency and percentage data on the top ten activities 

which subjects will not do in their classrooms. Both groups intend not to include 7 of the 

10 activities: (1) Conducting, (2) Singing Solos, (3) Writing Music Notation, (4) Creating 

Original Music, (5) Creating Original Lyrics, (6) Playing XylophoneslBells, (7) Playing 

RecordersfFlutophones. Group 1 subjects also list Improvising, Creating 

MovementslDances, Reading Music, and Reading About/Studying Composers. Group 2 

includes Listening to "Classical" Music and Singing from a Music Series Book. 

Table 36 

The Top Ten "Will Not Do" Activities Intended 

TIlE TOP TEN ·Wll..L NOT 00" ACTIVITIES INTENDED 

Activity Group 1(103) Activity Group 2 (93) 

I. Conducting 44 (.427) I. Sing a Solo 34 (.366) 

2. Sing a Solo 39 (.379) 2. Conducting 27 (.290) 

3. Write Music Notation 32 (.311) 3. Write Music Notation 16 (.172) 

4. Create Original Music 31 (.301) 4. Create Original Music 13 (.140) 

5. Create Original L~rics 25 (.243) 5. Read Music Notation 12 (.129) 

6. Play XylophoneslBells 19(.184) 6. Play RecorderslFlutophones 11 (.l1S) 

7. Improvise 19(.184) 7. Play XylophoneslBells 10 (.IOS) 

S. Create MovementsiDances 19 (.184) S. Listen to "Classical" Music S (.OS6) 

9. Play RecordersIFlutophones IS(.175) 9. Create Original Lyrics S (.OS6) 

10. Read Notes/Composers IS (.175) 10. Sing from a Music Series Book 7 (.075) 
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As the analysis of data regarding the top ten activities in several categories was 

tabulated, there seemed to be some consistent relationships emerging. A striking similarity 

was found among the categories of Frequently Had, Liked, Competent, and Intended 

activities, and the categories of Did Not Do, Disliked, Incompetent, and Will Not Do. It 

would appear that recalled experiences are related to intentions of subjects. 

Tables 37 through 41 contain the comparison data for the top ten Frequently Had, 

Did Not Do, Liked, Disliked, Competent, Incompetent activities, and those activities the 

subjects intend or do not intend to do. Table 37 contains the comparisons for the top ten 

recalled and intended activities including activities Frequently Had, Liked, Competent, 

Frequently Will Do, and Will Not Do for subjects in Group 1. Of the top ten intended 

activities, the following number are found in the recalled activities: (1) Frequently Had 

(eight)~ (2) Liked (eight)~ (3) Competent (six); (4) Liked/Competent (six); (5) All 

Categories (five). Group 1 had only one intended activity, Reading/Studying about 

Composers, that was not included in one or more of the above categories. Three activities 

from these categories are included in the top ten which subjects do not intend to do. 
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Table 37 

Comparison of Recalled and Intended Activities--Freguently Had. Liked. Competent. Will 

Do Frequently. Will Not Do--Group 1 

COMPARISON OF RECALLED AND INTENDED ACTIVITIES-GROUP I 

Frequently Had, Liked, Competent, Frequently Will Do, Will Not Do 

Frequently Had Liked Competent Freq. Will Do Will Not Do 

Sang as Group Sang as Group Sing as Group Sing as Group 

Music Games Music Games Music Games Music Games 

Perronn Program Perronn Program Perronn Program Pertbrm Program 

Sang Popular Songs Sang Popular Songs Sing Popular Songs Sing Popular Songs 

Listen Popular Music Listen Popular Listen Popular Listen Popular Music 
Music ~usic 

Sang Folk Songs Sang Folk Songs Sing Folk Songs 

Sang Music Series Sing Music Series Sing Music Series 

MovedlDanced MovedlDanced MovedlDanced 

Read Music Notation 

Played Percussion Played Percussion Play Percussion 

Played Recorders Play Recorders Play Recorders 

Played Xylophones Played Xylophones Play Xylophones 

Other Countries Other Countries 

Created Movements Create Movements Create Movements 

Composers 
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Table 38 contains the same comparisons as above for those subjects in Group 2. 

Of the top ten intended activities, the following numbers are found in the recalled 

activities: (1) Frequently Had (eight); (2) Liked (eight); (3) Competent (eight); (4) 

Liked/Competent (seven); (5) All Categories (six). All of the intended activities for Group 

2 were included in one or more of the above categories. Three activities from these 

categories are found in the top ten list of activities subjects do not intend to do. 
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Table 38 

Comparison of Recalled and Intended Activities--Frequently Had. Liked. Competent. Will 

Do Frequently. Will Not Do--Group 2 

COMPARISON OF RECALLED AND INTENDED ACTIVITIES-GROUP 2 

Frequently Had, Liked, Competent, Frequently Will Do, Will Not Do 

Frequently Had Liked Competent Freq. Will Do Will Not Do 

Sing as Group Sang as Group Sing as Group Sing as Group 

Sang Folk Songs Sang Folk Songs Sing Folk Songs Sing Folk Songs 

Sang Popular Songs Sang Popular Songs Sing Popular Songs Sing Popular Songs 

Music Games Music Games Music Games Music Games 

Listen Popular Music Listen Popular Music Listen Popular Listen Popular Music 
lMusic 

Other Countries Other Countries Other COImtries Other COImtries 

Pertbnn Program Perfoml Program Pertbnn Program 

Sang Music Series Sing Music Series Sing Music Series 

MovedlDanced MovedlDanced 

Read Music Notation Read Music Notation 

Played Xylophones Play Xylophones Play Xylophones 

Played Percussion Play Percussion Play Percussion 

Created Movements Create Movements 

Improvised 
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Table 39 shows the comparisons for Group 1 between the top ten intended and 

recalled activities in the areas of Did Not Have, Disliked, Incompetent, Will Not Do, and 

Frequently Will Do. The results show the following: (1) Did Not Do (ten); (2) Disliked 

(eight); (3) Incompetent (eight); (4) Disliked/Incompetent (one); (4) All Categories (six). 

All of the activities subjects do not intend to do frequently appear in one or more of the 

above categories. Two activities are also included in the list of activities they intend to do 

frequently. 
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Table 39 

Comparison of Recalled and Intended Activities--Did Not Have. Disliked. Incompetent. 

Will Not Do. Will Do Frequently--Group 1 

COMPARISON OF RECALLED AND INTENDED ACTIVITIES-GROUP 1 

Did Not Have, Disliked, Incompetent, Will Not Do, Will Do Frequently 

Did Not Have Disliked Incompetent Will Not Do Will Do Frequently 

Sang a Solo Sang a Solo Sing a Solo Sing a Solo 

Original L~rics Original L~rics Original L)rics Original L~rics 

Conducted Music Conducted Music Conduct Music Conduct Music 

Wrote Music Notation Wrote Music Notatioll Write Music Notation Write Music Notation 

Created Movements Created Movements Create Movements Create Movement Create Movement 

Improvised Improvised Improvise Improvise 

Original Music Original Music Original Music 

Played Recorders Play Recorders 

Composers Composers Composers 

Played Xylophones Play Xylophones 

Read Music Notation Read Music Notation Read Music Notation 

"Classical" Music 

MovedlDanced MovelDance 

Play Percussion 



117 

Table 40 shows the same information as above for Group 2. The following results 

are shown: (1) Did Not Do (eight); (2) Disliked (seven); (3) Incompetent (seven); (4) 

Disliked/Incompetent (one); (5) All Categories (four). All of the activities frequently 

intended by subjects in Group 2 appear in one or more of the above categories. There are 

also two activities from these categories included in the list of those activities they intend 

to do frequently. 
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Table 40 

Comparison of Recalled and Intended Activities--Did Not Have. Disliked. Incompetent. 

Will Not Do. Will Do Freguently--Group 2 

COMPARISON OF RECALLED AND INTENDED ACTIVITIES-GROUP 2 

Did Not Have, Disliked, Incompetent, Will Not Do, Will Do Frequently 

Did Not Have Disliked Incompetent Will Not Do Will Do Freq. 

Sang a Solo Sang a Solo Sing a solo Sing a Solo 

Wrote Music Notation Wrote Music Notatior Wrote Music Notation Write Music Notation 

"Classical" Music "Classical" Music "Classical" Music "Classical" Music 

Played Recorders Played Recorders Play Recorders Play Recorders 

Conducted Music Conducted Music Conduct Music 

Original Music Original Music Original Music 

Original L~rics Original L)rics Original L)rics 

Improvised 

Played Xylophones Play Xylophones 

Composers Composers Composers 

Sang Music Series Sang Music Series 

Read Music Notation Read Music Notation Read Music Notation 

MovedlDanced MovelDance MovelDance 

Created Movements Create Movements Create Movements 

It is apparent from the preceding comparisons that there is a strong relationship between 

recalled elementary music activities and the music activities which subjects intend to use in 

their classrooms. 
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Subjects were asked, in another part of the questionnaire, to comment briefly on 

what they consider to be their musical skillslknowledge or deficiencies. The data gathered 

from those responses were subjected to chi-square analysis, frequency/percentage 

distribution and content analysis. 

There is a significant difference between the pretreatment and posttreatment 

group subjects regarding feelings about their musical skills, knowledge, and deficiencies. 

Group 2 subjects reported more positive responses and less negative ones than Group 1 

subjects (See Table 41). 

Table 41 

Subjects' Perceptions of Their Musical Skills and KnowledgelDeficiencies 

SUBJECTS' PERCEPTIONS OF TIIEIR MUSICAL SKILLS AND KNOWLEDGEIDEFICIENCIES 

Frequency/Percentage Distribution 

Group Positive Pos.lNeg. Negative No Response Response 

I (103) 21 (.204) 34 (.330) 38 (.369) 10 (.097) 93 (.903) 

2 (93) 33 (.355) 36 (.387) 15 (.161) 9 (.097) 84 (.903) 

Chi-square Analysis 

df Chi-square Statistic Level of Significance 

3 12.28 p<.05 
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Appendix C contains additional data regarding subjects' skillslknowledge. Being 

able to read music was the skill mentioned by the most subjects in both groups. Reading 

music was the only skill listed by more than ten people in Group 1, while ten or more 

people in Group 2 also listed playing an instrument, singing, well, and having a basic 

knowledge of music. Regarding the various musical deficiencies perceived by subjects, 

over ten subjects in Group 1 listed playing no instruments and having no skillslknowledge 

of music, while Group 2 listed no category with ten or more subjects. 

Another part of the questionnaire asked subjects to answer five "Yes or No" 

questions regarding their beliefs about music in the classroom. The frequency and 

percentage distribution is shown in Table 42. 

The majority of subjects in both groups agree that music should be included as. one 

of the basics, should be equally available to everyone, contributes to human development 

in areas not as well served by other subjects, is a subject in its own right, and should 

occupy its own time in the scheduling, and that the best use of music is as an enrichment 

to other subjects. The greatest difference in the percentage of agreement was in answer to 

the question about the best use of music being as an enrichment to other subject areas. 

Seventy-one percent of Group 1 subjects answered in the affirmative compared to 58% of 

those in Group 2. 
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Table 42 

Frequency !Percentage Distribution of Subjects' Answers to YeslNo Questions Regarding 

Their Beliefs about Music in the Classroom 

SUBJECTS' ANSWERS TO YES/NO QUESTIONS ON MUSICAL BELIEFS 

Frequency/Percentage Distribution 

Question # I. Do you believe that music should be included as one of the basics in the elementary school curriculum? 

Group Yes No 

I (103) 96 (.932) 7 (.068) 

2 (93) 92 (.989) I (.0 II) 

Question #2. Should music be equally available to everyone? 

I (103) 101 (.981) 2 (.019) 

2 (93) 93 (1.000) 0(.000) 

Question #3. Do You believe that music contributes to hmnan development in areas not as well served by other 
subjects'? 

I (103) 98(.951) 5 (.049) 

2 (93) 92 (.989) 1 (.011) 

[Question #4. Do you believe that music is a subject in its o\\n right, \\ith a body of knowledge to be imparted, and fo 
that reason should occupy its o\\n time in scheduling? 

1 (103) 98 (.951) 5 (.049) 

2 (93) 92 (.989) 1(.011) 

Question #5. Do you believe that the best use of music in the elementary school is as an enrichment to other subject 
areas? 

I (103) 73 (.709) 30 (.291) 

2 (93) 54 (.580) 39(.419) 
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Subjects were also asked to write additional comments concerning their beliefs and 

feelings about music, about the value of music in the classroom, and about their ability to 

provide musical experiences for the students in their classrooms. These three open-ended 

questions were intended to give subjects a chance to express feelings and beliefs in their 

own words. Some subjects expressed themselves in one sentence, while others wrote 

lengthy paragraphs. Although many different comments are found in each group, many 

similarities also exist between the groups. 

Results from the chi-square analysis of the collapsed data and the 

frequency/percentage distribution are found in Table 43. Classifications used for the 

collapsed data are: (1) Positive, (2) PositivelNegative, (3) Negative, (4) No response. 

The data show that subjects' beliefs and feelings about music are positive and there are no 

significant differences between the groups. Over 50 % of subjects in each group 

responded to this question and there is no significant difference in the response rate. 
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Table 43 

Subjects' Feelings and Beliefs about Music. FrequencylPercentage Distribution and Chi

square Analysis 

SUBJECTS' FEELINGS AND BELIEFS ABOUT MUSIC 

Frequency/Percentage Distribution 

Group Positive Pos.lNeg. Negative No Response Response 

I (103) 50 (.485) 6 (.058) 0(.000) 47 (.456) 56 (.544) 

2 (93) 43 (.462) 4 (.043) 2 (.022) 44 (.473) 49 (.527) 

Chi-square Analysis 

df Chi-square Statistic Level of Significance 

2 .01 p>.05 

Chi-square Analysis of Response Rate 

df Chi-square Statistic Level of Significance 

I 1.44 p>.05 

Appendix D contains additional information regarding subjects' positive and 

negative beliefs and feelings about music, including a representative sample of verbatim 

comments, taken from all ten classes in the test groups. 
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Table 44 contains data obtained from the chi-square analysis and the 

frequency/percentage distribution of subjects' beliefs and feelings about the value of music 

in the elementary classroom. The data were collapsed before the chi-square analysis to 

avoid having a theoretical frequency of fewer than 5 in any cell. Classifications are 

"Positive," "Positive/Negative and Negative," and "No Response." The data show that 

subjects in both groups have positive feelings about music in the classroom. There are no 

significant differences between the groups. The response rate was 70% for Group 1 and 

66% for Group 2 and there was no significant difference in the response rate. 

Table 44 

Subjects' Feelings and Beliefs about the Value of Music in the Elementary Classroom 

SUBJECTS' FEELINGS AND BELIEFS ABOUT MUSIC'S VALUE IN TIfE CLASSROOM 

FrequencylPercentage Distribution 

Group Positive Pos.lNeg. Negative No Response Response 

1 (103) 64(.621) 7 (.068) 1 (.010) 31 (.301) 72 (.699) 

2 (93) 58 (.624) 3 (.032) 0(.000) 32 (.344) 61 (.656) 

Chi-square Analysis 

df Chi-square Statistic Level of Significance 

2 0.73 p>.05 

Chi-square Analysis of Response Rate 

df Chi-square Statistic Level of Significance 

I 0.37 p>.05 
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Appendix E contains additional information regarding the subjects' positive and 

negative beliefs and feelings about music in the classroom. Also included is a 

representative sample of verbatim comments from subjects in all ten classes. 

While no significant difference is found between the groups in regard to subjects' 

beliefs and feelings about music and music in the classroom, there is a significant 

difference between the groups in respect to subjects' beliefs and feelings about their ability 

to provide music in the elementary classroom. Those in Group 2 had more positive beliefs 

and feelings, and fewer negative ones, than those in Group 1. There was a 50% response 

rate for Group 1 compared to 55% for Group 2, with no significant difference between the 

groups. Table 45 contains the data from the chi-square analysis and the 

frequency/percentage distribution. The data were collapsed before the chi-square analysis 

to avoid having a theoretical frequency offewer than 5 in any cell. The classifications are 

"Positive," "PositivelNegative and Negative," "No Response." 
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Subjects' Feelings and Beliefs about Their Ability to Provide Music in the Classroom 

SUBJECTS' FEELINGS AND BELIEFS ABOUT TIffiIR ABILITY TO PROVIDE MUSIC 

FrequencylPercentage Distribution 

Group Positive Pos.lNeg. Negative No Response Response 

I (103) 15(.146) 23 (.223) 14 (.136) 51 (.495) 52 (.505) 

2 (93) 34 (.366) 13 (.140) 4 (.043) 42 (.452) 51 (.548) 

Chi-square Analysis 

df Chi-square Statistic Level of Significance 

2 15.18 p<.05 

Chi-square Analysis of Response Rate 

df Chi-square Statistic Level of Significance 

I 0.33 p>.05 

A representation of the positive and negative comments from the two groups 

regarding their beliefs and feelings about their ability to teach music in the classroom is 

found in Appendix F. Also included is a representative sample of verbatim comments 

from all ten classes in both test groups. 
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The observations made by subjects about their ability to teach music in the 

classroom reveal significant differences between the groups. It appears that subjects in the 

pretreatment group are placing their hope in the university courses to prepare them to 

teach music, and the subjects in the posttreatment group credit these courses for their 

added confidence, competence, skills, and knowledge. The comments made by subjects 

about the importance of music and the importance of music in the classroom are virtually 



interchangeable, and affirm the fact that subjects in both groups are very positive about 

music and the importance of music in the classroom. 

127 

A review of the analysis of data contained in this chapter regarding the research 

question shows significant differences between the pretreatment and posttreatment groups 

in three areas. Subjects in the posttreatment group: (1) intend to use more of the 22 

musical activities more frequently in their classrooms than those in the pretreatment group, 

(2) have more positive beliefs about their musical skillslknowledge and fewer negative 

ones than those in the pretreatment group, (3) have more positive feelings and fewer 

negative ones about their ability to provide music in the classroom than those in the 

pretreatment group. 

The lack of significant differences in GP A, grade in school, and declared major 

suggested that the two groups could be considered quasi-random samples from the 

population of students enrolling in such classes during the years 1990-1992. No 

significant differences were found between the pretreatment and posttreatment groups in 

terms ofGPA, age, gender, music background, enjoyment ofK-12 music, recalled 

elementary music activities, and who had the responsibility for their elementary school 

music experiences. There were significantly greater percentages of seniors/post 

baccalaureates and elementary education majors in the posttreatment group, which was an 

expected result since those students had been attending school for a longer period of time. 

There was a striking relationship, in both groups, between the subjects' recalled 

elementary music activities and the activities they intend to teach in their classrooms. The 



top ten activities in several categories were also remarkably similar for both groups. It 

would appear that elementary music experiences have a lasting impact in this area. 

Subjects in both groups had positive beliefs about the importance of music and the 

importance of music in the classroom. 
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V. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary 

The purpose of this research was to determine whether there were significant 

differences in intentions, beliefs, and feelings between subjects in the pretreatment group 

(five classes, N=103) who were attending the first day of classes in the music 

fundamentals course and subjects in the posttreatment group (five classes, N=93) who 

were attending the last day of classes in the methods course after having completed the 

fundamentals course. The research question is: Are there significant differences between 

the responses of the pretreatment and posttreatment groups to questions which consider 

intentions, beliefs, and feelings about the teaching of music? 

A researcher-designed questionnaire was administered to the following two groups 

of subjects enrolled at a large university in the southwestern United States: (1) five 

classes of students (Group 1, N=103) on the first day of the music fundamentals course 

and (2) five classes of students (Group 2, N=93) who had concluded their music 

fundamentals and methods courses. The four-page questionnaire addressed the following 

areas: (1) age; (2) gender; (3) musical background; (4) memories of elementary music; (5) 

beliefs, feelings, and intentions concerning elementary music. 

In order to determine whether the groups chosen were representative of the 

population of classes of this type at the university, an additional survey was undertaken 



130 

which examined the composition of these classes over a period of three calendar years 

from 1990 through 1992. Because the data obtained from this survey showed no 

significant differences for the variables ofGPA, grade in school, and declared major, the 

10 classes chosen for this study may be considered a quasi-random sample of all classes of 

this type for the three-calendar-year period surveyed. Students in these types of classes 

have grade-point-averages above 3.00, are mainly juniors and seniors, and are either 

education or pre-education majors. There is a greater percentage of seniors and education 

majors in the methods classes than in the fundamentals classes. 

Statistical analyses of the data obtained from the questionnaire administered to the 

two test groups show that there are no significant differences between the two test groups 

in terms of age, gender, and musical background. The largest percentage of subjects in 

each group was female between the ages of 18 and 25. More than 65% reported having 

studied a musical instrument, more than 23% played a musical instrument for pleasure, 

more than 74% reported having had singing experience, and current participation in 

musical activities was reported by more than 38%. The piano was listed as the most 

prevalent of the 19 instruments studied, while singing experience was primarily confined to 

participation in grades K-12 and church choir. Current participation in musical activities 

includes listening, attending concerts, and singing in church choirs. Subjects in the 

posttreatment treatment did not report increased participation in musical activities as a 

result of two semesters of music courses. 
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Concerning musical remembrances, figures show that there is a gradual increase in 

the percentage of subjects who were taught by a music specialist in grades K-6, and a 

gradual decrease in the percentage who were taught by a classroom teacher. For example, 

while 52% were taught by a classroom teacher in kindergarten and 13% were taught by a 

music specialist, by the time the subjects were in sixth grade, 20% were taught by a 

classroom teacher and 47% were taught by a music specialist. It appears that classroom 

teachers had a greater responsibility for music instruction in the early elementary grades. 

Between 6% and 16% of subjects reported having had no music in grades K-6, with the 

percentages decreasing as grade level increased. This may be due to the fact that their 

elementary teachers did not incorporate music in the curriculum. The greater percentage 

of subjects in each group reported enjoying music throughout their elementary and 

secondary school years. The percentage of subjects who did not have music was 

considerably higher in grades 9 through 12. 

Regarding the 22 elementary music activities recalled, there are no significant 

differences in terms of participation between the groups for 17 of the activities. As far as 

LikelDislike for the musical activities, there are no significant differences between the 

groups for 18 of the 22 activities, with percentages of dislike ranging from 1% to 16%. In 

the area of CompetencelIncompetence, again there are no significant differences between 

the groups for 18 of the 22 activities, and the percentage of students who felt a sense of 

incompetence for any given activity ranged from 1% to 12%. When comparisons were 

made of the top ten activities in several categories, the data showed that: (1) 9 of the 10 
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were the same for "frequently done" and "did not do"; (2) 8 of the 10 were the same for 

"liked," "disliked," and "competent"; and (3) 7 of the 10 were the same for "incompetent," 

"intend to do," and "will not do." 

When tables are constructed showing all of the top ten activities which subjects 

"did frequently," "liked," "felt competent about," and "intended to do" and the top ten 

activities which subjects "did not do," "disliked," "felt incompetent about," and "do not 

intend to do," there is a striking relationship between the subjects' elementary music 

experiences and their intentions as music teachers in the classroom. In other words, the 

activities which subjects intend to include in their classrooms are the same activities they 

remember from their elementary music experiences as those in which they participated 

frequently and felt positive about. Similarly, the activities subjects do not intend to include 

in their classrooms are the activities that were either not a part of their recalled 

elementary experiences or were those which elicited negative feelings. 

While significant differences were found in only 5 of the 22 activities which 

subjects remembered from their elementary school years, when subjects were asked which 

activities they intended teaching in their classroom, significant differences were found in 

13 of the 22 activities. The differences are due to the fact that a greater percentage of 

Group 2 subjects intend to use these 13 activities more frequently in their classrooms. 

Although the differences are not significant, this is also true of the other 9 activities. 

There is a significant difference between the two groups in terms of their beliefs 

about their musical skillslknowledge and deficiencies, with Group 2 subjects reporting 
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more positive responses and fewer negative ones. Reading music was the skill/knowledge 

reported by the largest percentage in Group 1, while Group 2 reported the largest 

percentages for reading music and playing an instrument. The deficiencies reported in the 

largest percentages of Group 1 subjects were having no skills or knowledge and not 

playing an instrument. Not playing an instrument was also reported by the largest 

percentage of Group 2 subjects. 

The majority of subjects in both groups believe that music should be included as 

one of the basics in the elementary school curriculum, that it should be equally available to 

everyone, that music contributes to human development in areas not as well served by 

other subjects, that music is a subject in its own right with a body of knowledge to be 

imparted and for that reason should occupy its own time in scheduling, and that the best 

use of music in the elementary school is as an enrichment to other subject areas. 

Agreement for these beliefs was above 95% with the exception of the one concerning the 

best use of music being an enrichment to other subject areas. Seventy-one percent of 

subjects in Group 1 agree with this belief while 58% of Group 2 subjects express 

agreement. 

Subjects' beliefs and feelings about music and the value of music in the classroom 

are positive, and there are no significant differences between the groups. There is a 

significant difference between the groups in respect to their beliefs and feelings about their 

ability to provide music in the elementary classroom. Group 2 subjects have more positive 

beliefs and feelings and fewer negative ones than those in Group 1. It appears from the 
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qualitative comments that Group 1 subjects are placing their hope in the university courses 

to prepare them to teach music, and the subjects in Group 2 credit these courses for their 

added confidence, competency, skills, and knowledge. 
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Conclusions 

Based upon the analysis of the data obtained in this research, the null hypothesis 

which states that there are no differences between the groups must be rejected. Significant 

differences are found in three areas. Subjects in the posttreatment group: (1) intend to use 

more of the 22 musical activities more frequently in their classrooms than those in the 

pretreatment group, (2) have more positive beliefs about their musical skillslknowledge 

and fewer negative ones than those in the pretreatment group, and (3) have more positive 

feelings and fewer negative ones about their ability to provide music in the classroom than 

those in the pretreatment group. 

There are a number of variables which could be considered as possible 

explanations for the differences found between the groups. Concerning the variable of 

musical background, several studies have concluded that an important factor in elementary 

teachers' willingness and ability to teach music in the classroom is their musical 

background (Logan, 1966~ Goodman 1986~ Bresler, 1993)~ however, Eby (1969) 

concluded that there did not seem to be any relationship between musical background and 

students' attitudes toward teaching music. The present study found no significant 

differences between the groups in terms of the subjects' musical backgrounds~ therefore, 

musical background apparently does not explain the difference in subjects' intentions, 

beliefs and feelings regarding the teaching of music in the classroom. 

A second explanation for the differences found between the groups might have 

been that more of the subjects in the posttreatment group had a music specialist available 
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for their elementary music experiences. The analysis of the data shows, however, that this 

was not the case for subjects in this study~ there were no significant differences between 

the groups as far as responsibility for subjects' recalled elementary music experiences in 

the classroom. 

A third possible explanation for the differences between the groups could be that 

subjects in the posttreatment group enjoyed their musical experiences in elementary and 

secondary school more than the subjects in the pretreatment group. Again, this is not the 

case for subjects in this study. No significant differences were found between the groups 

in terms of enjoyment for remembered music participation; music was enjoyed by the 

majority of subjects in both groups. 

Perhaps, as a fourth possible explanation, a greater number of subjects in the 

pretreatment group had no music experiences in their elementary or secondary school 

years. Analysis of the data shows, however, that no significant differences were found 

between the groups in this study. 

After having considered and rejected a number of possible explanations for the 

differences found between the groups, it would appear that the treatment--participation in 

the music fundamentals and methods courses--is responsible for the significant differences 

in the subjects' intentions, beliefs, and feelings. Subjects in the posttreatment group felt 

more positive about their musical skills and knowledge, believed they were prepared to 

teach music, and intend to teach a greater number of the musical activities more frequently 

than their pretreatment counterparts. 
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As stated previously, there were no significant differences between groups in the 

examination of remembered music participation in grades K through 12 in terms of 

enjoyment, indifference, or dislike. Music definitely had been enjoyed by the majority of 

those who experienced it, since the percentages of dislike ranged from only 1 % to 9%, 

with the largest percentages occurring in grades five; six, seven, and eight. The 

percentage of subjects who did not have music was considerably higher in grades 9 

through 12. Even though music was enjoyed by the majority of subjects, qualitative 

comments reminded the researcher that, just as Kritzmire (1991) found, early positive and 

negative experiences with music have a lasting effect. Subjects who had a negative 

experience felt that if the experience had been better, they would feel more competent and 

"musical" now. Those with positive remembrances feel enriched by their experiences. 

It would appear, from the data concerning the 22 specific musical activities 

subjects recalled from elementary music, that both groups had quite similar experiences. 

The types of activities identified in several previous studies as those which classroom 

teachers feel comfortable using in their classrooms were remarkably similar to those 

experienced in the elementary classroom by the subjects in this study. Pendleton (1976), 

Bryson (1983), Kinder (1987), Saunders & Baker (1991), and Kritzmire (1991) identified 

those activities as singing, listening, movement, and rhythmic activities. 

The activities subjects in both groups intend to include in their teaching are also 

remarkably similar to those identified in previous studies and those remembered from their 

own elementary music experience. All of the intended activities were found in one or 
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more of the categories of had frequently, liked, competent with one exception. All of the 

activities which subjects did not intend to do were found in one of more of the categories 

of did not have, disliked, incompetent. There does appear to be a strong relationship 

between subjects' past experiences as elementary students and their intentions as teachers 

in their own classrooms. 

While pretreatment and posttreatment subjects intend to use very similar activities, 

there were significant differences between the groups for 13 of the 22 activities. The 

differences were due to the fact that more of the activities were listed under "will do 

frequently" for the posttreatment group than for the pretreatment group, with larger 

percentages of subjects stating their intentions to include these activities in their 

classrooms. There were also fewer activities listed in the "will not do" column by subjects 

in the posttreatment group. 

Previous studies have found that grade level taught was an important consideration 

in a classroom teacher's decision to include music in the curriculum. More classroom 

teachers reported teaching music in the primary grades (Picerno, 1970a), spent more time 

teaching music in the primary grades than in upper elementary (Amen, 1982~ McCarthy 

Malin, 1994), were more enthusiastic and better prepared to teach music (Logan, 1966), 

and used the majority of the various music activities more frequently (Bryson, 1983~ 

McCarthy Malin, 1994). The present study shows that as far as responsibility for subjects' 

recalled music experiences in the classroom is concerned, the classroom teacher had more 

responsibility in the early grades with the specialist having more responsibility beginning in 
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grade four. There were no significant differences between the groups. Qualitative remarks 

by some of the subjects in this study addressed the issue of grade level as well. Subjects 

felt more qualified to teach in the primary grades because they could share music and 

songs with younger children, but felt they needed more knowledge as students got older. 

The majority of subjects in both groups hold positive beliefs about music in the 

classroom. Subjects in both groups agreed that music should be included as one of the 

basics in the classroom, should be equally available to everyone, contributes to human 

development in areas not as well served by other subjects, and is a subject in its own right, 

with a body of knowledge to be imparted. Both groups also believe that the best use of 

music in elementary school is as an enrichment to other subject areas~ however, there was 

a considerable, although not significant, difference in the percentages, with 71% of 

subjects in Group 2 and 58% of those in Group 1 answering in the affirmative. 

Just as several studies have shown that methods courses may be of benefit in 

developing positive attitudes and perceptions among preservice elementary teachers (Eby, 

1969~ Mehling, 1972~ Tunks, 1974~ Reifsteck, 1981 ~ Goldman, 1986~ Smith, 1986~ Lewis, 

1991 ~ Gifford, 1993), the present study found that music fundamentals and methods 

courses have a positive effect on preservice elementary teachers' beliefs and feelings about 

their musical skills and knowledge, their ability to teach music, and their intentions to 

teach music in the classroom. 
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Recommendations 

"If we do not educate our children in the symbol system called the arts," states 

Ernest L. Boyer, president of the Carnegie Foundation for the Advancement of Teaching, 

"we will lose not only our culture and civility, but our humanity as well." (Boyer, 1986, 

p.2). Boyer's statement speaks to the importance of including music as one of the basics 

in the educational curriculum. In view of the fact that schools are still having budget 

problems, that schools are still cutting programs and staff, that the arts courses are 

frequently the first to be cut, and that in many cases elementary teachers will need to take 

the responsibility for teaching music or it will not be taught at all, it is extremely important 

that we educate future elementary teachers in a way that will make them feel that music is 

not just a frill, but a viable, integral basic part of the curriculum. 

Music is still seen by many as something scary and hard and only done well by 

those who have an innate musical talent, although the majority of subjects in this study 

believes that music is for everyone. Subjects who had completed the music fundamentals 

and methods classes gained a measure of confidence in their musical abilities and felt 

better prepared to teach. The courses, which gave students an opportunity to actually 

perform, play musical instruments, conduct, write original lyrics and music, and relate 

music to other curriculum, seemed to help break the "I can't do it because I'm not 

musically talented" syndrome. Students felt good about their creativity, and the "technical 

stuff" became a friend to them instead of an enemy. When these students realized that 



they could indeed create something musical, they were excited about the possibility of 

sharing it with their students. 
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Those responsible for the education of preservice elementary teachers should 

model their courses after the ones in this study in two important ways: (1) immerse the 

students in the making of music, and (2) involve the students in activities which unite 

music with other curricular areas. Students need to learn about music through the music 

itself, not as isolated facts and skill components. For example, students in these classes 

learned to play guitar, recorder, and xylophone. They conducted and participated in 

ensembles of instruments and voices in music appropriate for elementary students. They 

discovered through the making of music that they did have some musical talent and could 

use that talent to teach others Students were involved in several different methods of 

teaching music such as Orff, Kodaly, Dalcroze, and Comprehensive Musicianship. They 

were also involved with the various music series books currently available. Students 

composed lyrics and music for use in their classrooms, made teaching bulletin boards, and 

participated in using music in conjunction with other curricular areas. A total immersion 

in music and how music can help, not hinder, their elementary school teaching was the 

focus of the courses. As a result of the courses, students overcame the negative image 

they had of themselves in relationship to music. 

Perhaps the negative image on the part of many students is due to the focus on the 

importance of musical performance, great "art" music, the over-emphasis on innate 

musical talent, and the setting apart of music from the whole of society. While 
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encouraging musically talented persons is an important part of music education, a far 

greater part is the encouragement of all individuals to participate in music in the best way 

they can. We do not say, "Let's not have everyone learn math because everyone isn't good 

at it," but many times this is the message students receive about music. We need to 

remember that "The real world, from a music educational point of view, is the world of 

the non-major" (Mehling, 1972, p.92). 

If a survey of the kind used in this study were incorporated at the beginning and 

end of music fundamentals and methods courses, the instructors would have a clearer 

picture of their students as they start the course and be able to determine whether there 

are differences at the conclusion. The more information teachers have about their 

students, the more likely it is that what they do in the classroom will have a positive effect. 

Just as background sheets on students are used in many classes to give instructors some 

insight into the skill level of students, this type of survey could give them an insight into 

the beliefs and feelings of the students as well. It is constantly being recognized that it is 

not the students' strengths and weaknesses which are the determining factors in their 

willingness to participate in or teach music, but their beliefs and feelings about those 

strengths and weaknesses. As Covey (1989) explains: "Our paradigms, or our way of 

seeing things, are the source of our attitudes and behaviors. Paradigms are very powerful 

because they create the lens through which we see the world . . . We see the world, not as 

it is, but as we are" (p. 34). Attitudes, many of which are formed in the early years, have a 

lasting effect, as evidenced by the anecdotal information garnered in this study. 
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Replications of this study are encouraged in other parts of the country to discover 

other variables which may have an impact on both preservice and in service teachers and 

whether other types of fundamentals and methods courses have an effect on intentions, 

beliefs, and feelings of the students involved. Future researchers should be advised, 

however, that some changes may be beneficial to the study. An additional survey was 

necessary for this study to show that the groups were a quasi-random sample of music 

fundamentals and methods students across six semesters and that any differences found 

were not due to differences in the groups in terms ofGPA, declared major, and grade in 

school. A suggested methodology for future studies would be the administration of the 

questionnaire as a pretest to classes of students as they begin their fundamentals and 

methods courses and as a posttest with these same classes of students as they complete the 

courses. Also, the researcher would include a greater number of open-ended questions to 

give subjects the opportunity to include more details of their experiences, beliefs and 

feelings. 

While music educators would like to see elementary teachers deal with the 

"technical stuff" and "creativity," the results of this investigation indicate that, when these 

prospective teachers were in elementary school, the most frequently done musical 

activities were the "non-technical stuff" and "non-creative activities" such as singing in a 

group, playing musical games, and performing in musical programs. Coming from that 

type of background, it is no wonder they feel incompetent about teaching anything other 

than the easier activities. 
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This study identified a remarkable relationship between recalled elementary 

activities and those which subjects intend to teach in their classrooms. If music educators 

would like to see elementary teachers use creative musical activities in their classrooms, 

more activities of this type need to be incorporated in the current elementary classrooms. 

More studies are needed which focus on the kinds of activities being done in the 

elementary schools and on the attitudes of the students in those classes. Studies which 

cast the teacher in the role of researcher could be helpful in determining which elements of 

the music curriculum were perceived by the students themselves as "I feel good about 

myself' activities. Elementary students need to be involved with the kinds of activities 

which engender a positive, meaningful musical experience that will make them believe in 

their own inherent musical ability. 

Additional research focusing on the beliefs and feelings of preservice classroom 

teachers concerning music's place in the classroom and their ability to provide musical 

experiences for their students will give additional insights to music educators as to 

whether the beliefs expressed by subjects in this study are generalizable to other areas of 

the country: (1) "Music is one of humanity's greatest accomplishments~" (2) "I am not 

naturally talented in music, but I participated through college because I enjoyed it enough 

to feel adequate if not a 'star' and hope other children can have a similar experience~" (3) 

"We must start music education in elementary school, and I mean more than singing and 

playing games--the more 'serious' side ofmusic~" (4) "I don't see why school boards try to 

cut down on their music budget~" (5) "Children should be taught to feel 'comfortable' 
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with music, so they won't avoid and feel intimidated by it as adults~" (6) "I want my 

students to have a chance to experience music and not feel 'jipped' (sic) like 1 was~" (8) 

"Music is essential to life and often gets shoved onto the back bumer~" (9) "Knowledge 

about music helps one become a more well-rounded individual;" (10) "Learning some of 

the technical aspects helps one to enjoy and appreciate music." 



1. GENDER 

2. AGE 

APPENDIX A: QUESTIONNAIRE 

M_ F 

18-21 

22-25 

26-30 

31-35 

36-40 

Over 40 

3. What musical instruments have you studied? 

Instrument Years Studied 

4. What other musical instruments have you played with some personal satisfaction? 

5. What singing experience have you had? (School, Community, Church, etc.)? 

6. In what musical activities do you now participate? 
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7. Comment briefly on what you consider to be your musical skillslknowledge or deficiencies. 

8. Who was responsible for the music instruction/experiences in your elementary school years? 

CLASSROOM TEACHER MUSIC SPECIALIST NONE Born 
K 

1 

2 

3 

4 

5 

6 
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9. Do you believe that music should be included as one of the basics in the elementary school 
curriculum? 

Yes_ No __ 

10. Should music be equally available to everyone? 

Yes_ No __ 

II. Do you believe that music contributes to human development in areas not as well served 
by other subjects? 

Yes_ No 

12. Do you believe that music is a subject in its own right, with a body of knowledge to be 
imparted, and for that reason should occupy its own time in scheduling? 

Yes_ No __ 

13. Do you believe that the best use of music in the elementary school is as an enrichment of 
other subject areas? 

Yes_ No __ 
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14. Please check the activities you recall as being a part of your elementary music instruction in 
grades K through 6. 

ACTIVITY FREQUENTI. Y OCCASIONALLY DID NOT DO 

Sang as a Group 

Played Percussion Instruments 

MovedlDanced 

Listened to "Classical" Music 

Played RecorderslFlutophones 

Played Xylophones/Bells 

Created Original Music 

Created Original Lyrics 

Improvised 

Created MovementslDances 

Conducted Music 

Sang a Solo 

Read About/Studied Composers 

Sang From a Music Series Book 

Sang Popular Songs 

Sang Folk Music 

Played Music Games 

Performed in a Music Program 

Read Music Notation 

Wrote Music Notation 

Sang Songs of Other Countries 

Listened to Popular Music 
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15. Please identifY how you felt about your participation in the following elementary classroom 
musical activities. 

ACTIVITY LIKED DISLIKED DID NOT DO 

Sang as a Group 

Played Percussion Instruments 

MovedlDanced 

Listened to "Classical" Music 

Played RecorderlFlutophones 

Played XylophoneslBelis 

Created Original Music 

Created Original L)Tics 

Improvised 

Created MovementslDances 

Conducted Music 

Sang a Solo 

Read About/Studied Composers 

Sang trom a Music Series Book 

Sang Popular Songs 

Sang Folk Songs 

Played Music Games 

Performed in a Music Program 

Read Music Notation 

Wrote Music Notation 

Sang Songs of Other Countries 

Listened to Popular Music 
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15. Please identifY how you felt about your participation in the following elementary classroom 
musical activities. 

ACTIVITY LIKED DISLIKED DID NOT DO 

Sang as a Group 

Played Percussion Instruments 

MovedlDanced 

Listened to "Classical" Music 

Played RecorderlFlutophones 

Played XylophoneslBeUs 

Created Original Music 

Created Original Lyrics 

Improvised 

Created MovementslDances 

Conducted Music 

Sang a Solo 

Read About/Studied Composers 

Sang from a Music Series Book 

Sang Popular Songs 

Sang Folk Songs 

Played Music Games 

Performed in a Music Program 

Read Music Notation 

Wrote Music Notation 

Sang Songs of Other Countries 

Listened to Popular Music 
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17. Please indicate which of the following musical activities you intend to include in your 
classroom teaching. 

ACTIVITY FREQUENTLY OCCASIONALLY WILL NOT DO 

Sing as a Group 

Play Percussion Instnunents 

Move/Dance 

Listening to "Classical" Music 

Play RecordersIFlutophones 

Play XylophoneslBells 

Creating Original Music 

Creating Original L~rics 

Improvise 

Create MovementslDances 

Conducting Music 

Sing a Solo 

Read AbouUStudy Composers 

Sing from a Music Series Book 

Sing Popular Songs 

Sing Folk Songs 

Play Music Games 

Perform in a Music Program 

Read Music Notation 

Writ Music Notation 

Sing Songs of Other Countries 

Listen to Popular Music 
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18. Please indicate your recollection of music participation by grade level. 

GRADE ENJOYED INDIFFERENT DISLIKED DID NOT HAVE DO NOT REMEMBER 

K 

1 

2 

3 

4 

5 

6 

7 

8 

9 

\0 

II 

12 



19. Please use this page for additional informal comments concerning: 

(1 ) Your beliefs and feelings about music. 

(2) Your beliefs and feelings about the value of music in the elementary classroom. 

(3) Your beliefs and feelings about your ability to provide musical experiences for the 
students in your classroom. 
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APPENDIX B: MUSIC BACKGROUND 

Table 46 

Types of Instruments Studied 

TYPES OF INSTRUMENTS STUDIED 

Instruments Group 1 n=67 Group 2 n=66 

Piano 40 (.597) 31 (.470) 

Clarinet 8 (.119) 13 (.197) 

Guitar 12 (.179) 7 (. \06) 

Violin 5 (.075) 9(.136) 

Flute 14 (.209) 11 (.167) 

Organ 2 (.030) 1(.015) 

Piccolo 2 (.030) 0(.000) 

Saxophone 2 (.030 4 (.061) 

French Hom 2 (.030) 0(.000) 

Tmmpet 5 (.075) 5 (.076) 

Viola 1 (.014) 2 (.030) 

Dmms 4 (.060) 5 (.076) 

Baritone I (.015) 0(.000) 

Trombone 1 (.015) 3 (.045) 

Handbells 1 (.015) 0(.000) 

Oboe 1 (.015) 0(.000) 

Cello 1 (.015) 0(.000) 

Accordion 0(.000) 2 (.030) 

Bassoon 0(.000) 3 (.045) 
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Table 47 

Other Instruments Played with Some Satisfaction 

OTIIER INSTRUMENTS PLAYED 

Instnunents Group 1 n=24 Group2n=27 

Flute 2 (.083) I (.037) 

Piano 10 (.417) 9 (.333) 

Keyboards 2 (.083) 2 (.074) 

Viola I (.042) 0(.000) 

Guitar 5 (.208) 20(.741) 

Clarinet 4 (.167) 6 (.222) 

Bass Clarinet I (.042) 0(.000) 

Organ 3 (.125) I (.037) 

Autoharp 2 (.083) I (.037) 

Accordion 2 (.083) 0(.000) 

Handbells I (.037) I (.037) 

Drums 3 (.125) 3(.111) 

Recorder I (.042) 25 (.926) 

Violin 0(.000) 2 (.074) 

French Horn 0(.000) 1 (.037) 

Saxophone 0(.000) I (.037) 

Banjo 0(.000) 2 (.074) 

Harmonica 0(.000) 1 (.037) 

Mandolin 0(.000) I (.037) 
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Table 48 

Singing Experience 

SINGING EXPERIENCE 

Type of Experience Group I n=81 Group 2 n=69 

Elementary 47 (.580) 39 (.565) 

Secondary 40 (.494) 38(.551) 

Church Choir 34 (.420) 46 (.667) 

Pre-school Leader 2 (.025) 0(.000) 

Church Congregation 5 (.062) 0(.000) 

Sing ,,;th Children [ (.012) 1(.0[4) 

Conununity Chorus 5 (.062) 4 (.058) 

College Choir 5 (.062) 7 (.058) 

Church Solos 3 (.037) 3 (.043) 

Studied Voice [ (.0[2) 0(.000) 

Jewish Music Study [ (.012) 0(.000) 

Sununer Camp 0(.000) 4 (.058) 

Gospel Singers 0(.000) 1(.0[4) 

Jazz Choir 0(.000) I (.014) 

Mariachi Group 0(.000) 1(.014) 

Folk Group 0(.000) 2 (.029) 

College Voice Class 0(.000) I (.014) 

Glee Club 0(.000) I (.014) 

Girl Scout Leader 0(.000) I (.014) 
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Table 49 

Current Musical Activities 

CURRENT MUSICAL ACTIVITIES 

Type Group I n=38 Group 2 n=36 

Church Choir \0 (.263) 9 (.250) 

Guitar I (.026) 5 (.139) 

Listening \0 (.263) 12 (.333) 

Attend Concerts \0 (.263) 7 (.195) 

Sing For Fun 5 (.132) 5 (.139) 

Sing \\ith Children 2 (.053) 3 (.083) 

Orchestra 0(.000) 2 (.056) 

Teach Pre-School I (.026) I (.028) 

Mariachi Group 0(.000) I (,028) 

Community Chorus 2(.053) 0(.000) 

Girl Scout Leader 0(.000) I (.028) 

College Class 0(.000) I (.028) 

Madrigals 0(.000) I (.028) 

Flute I (.026) 0(.000) 

Organ I (.026) 0(.000) 

Church Solos 0(.000) I (.028) 

Lead Group Music 0(.000) I (.028) 

Viola I (.026) 0(.000) 

Teach Children's Choir I (.026) 0(.000) 
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APPENDIX C: MUSICAL SKILLSIKNOWLEDGE 

Table 50 

Musical Skills and Knowledge Perceived by Subjects 

MUSICAL SKILLS AND KNOWLEDGE PERCEIVED BY SUBJECTS 

SkillslKnowledge Group 1(93) Group 2 (84) 

Can Read Music 20 (.215) 22 (.262) 

Love to Sing 2 (.022) 2 (.024) 

Know Rh~1luns I (.0 II) 1(.012) 

Know Pitches 1(.011) 0(.000) 

Playlnstrurnent 5 (.054) 20 (.238) 

Sing Well 6 (.065) 10(.119) 

Know Musical Styles I (.011) 1(.012) 

Keep Steady Beat 3 (.032) 1(.012) 

Memorize Well 1(.011) 0(.000) 

Good at D)namics 1(.011) 0(.000) 

Lots of Knowledge 4 (.043) 4 (.048) 

Basic Knowledge 3 (.032) 10(.119) 

Know Scales 1(.011) 0(.000) 

Play by Ear 4 (.043) 1(.011) 

Know Lots of Music 1(.011) I (,011) 

Know Classic/Baroque 1(.011) 0(.000) 

Natural Talent 1(.011) 0(.000) 

Perfect Pitch 1 (.011) 0(.000) 

Sight-read Well 1 (.011) 3 (.036) 

Write Music 0(.000) 3 (.036) 

Good Ear 0(.000) 2 (.024) 

Vocal Knowledge 0(.000) I (.011) 

Song Leader 0(.000) 1(.011) 

Teach Guitar 0(.000) 1(.011) 

Teach Well 0(.000) I (.011) 
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Table 51 

Musical Deficiencies Perceived by Subjects 

MUSICAL DEFICIENCIES PERCEIVED BY SUBJECTS 

Deficiencies Group 1 (93) Group 2 (84) 

Play No Instnunent 11(.118) 8 (.095) 

No SkiUslKnowledge 19 (.204) 1 (.012) 

Don't Sing Well 1 (.011) 4 (.048) 

Can't Sing at All 3 (.032) 3 (.036) 

Can't Write Music 1 (.011) 0(.000) 

Can't Read Music 5 (.054) 2 (.024) 

Very Little Knowledge 6 (.065) 6 (.071) 

Very Few Skills 1 (.011) 1 (.012) 

BadRb}1hm 3 (.032) 5 (.060) 

Can't Sight Read 4 (.043) 6 (.071) 

Lack Confidence 1 (.011) 1 (.012) 

Tone Deaf 1 (.011) 2 (.024) 

Can't Improvise 1(.011) 0(.000) 

No Talent 1 (.011) 2 (.024) 

Weak in Bass Clef I (.0 II) 0(.000) 

Bad Ear I (.0 II) 0(.000) 

No Appreciation 1(.011) 0(.000) 

Don't Know Keys I (.Oll) 0(.000) 

Lack Pitch 0(.000) I (.012) 

Many Deficiencies 0(.000) I (.012) 

Musical Moron 0(.000) I (.012) 

Bad in Theory 0(.000) I (.012) 

Don't Know Chords 0(.000) I (.012) 

Small Singing Range 0(.000) 1 (.012) 

No Vocal Confidence 0(.000) I (.012) 
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APPENDIX D: BELIEFS, FEELINGS ABOUT MUSIC 

Table 52 

Beliefs and Feelings about Music. Positive Comments--Group 1 

BELIEFS AND FEELINGS ABom MUSIC, POSITIVE COMMENTS-GROUP I 

Comments Nwnber 

Important, vital, essential, integral part oflife 20 

I love, enjoy music 14 

I love listening to music 8 

Music is great, beautiful, exciting 6 

Important for emotions, feelings, self-expression 5 

Music is important for ever)'one 5 

Music is relaxing 5 

Music is fun 4 

Loved music when I was in elementary school 4 

Music is ver)' valuable, necessary, wonderful 3 

I love to sing and play music 3 

Music lifts spirits, brings universal joy 3 

Music is a wonderful tool for learning 2 

Music is important for learning about cultures 2 

Music teaches what nothing else does 1 

Music helps you deal with life 1 

Music is one of humanity's better achievements I 

Music is a great communicator 1 

Music is the purest form of art I 

Music is an extremely available mediwn I 

Music is applied mathematics I 

I believe in music I 
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Table 53 

Beliefs and Feelings about Music. Positive Comments--Group 2 

BELIEFS AND FEELINGS ABOUT MUSIC, POSfIlVE COMMENTS-GROUP 2 

Comments Nwnber 

Very important part oflife 16 

I love music 13 

I enjoy music 11 

Music is very important for all ages, start young 4 

Important for emotions, feelings, self.expression 3 

Music is important for learning about cultures 3 

Had great experiences in elemental}· school 3 

Music is ftm 3 

Music enhances evel}1hing in life 2 

Music builds self.esteem 2 

I love to listen to music 2 

Music lifts spirits, makes you happy 2 

Music is great for creativity I 

Music is important for imagination I 

I appreciate all kinds of music I 

Music has a place in life all its O\\n I 

Music is something that is good for your whole life I -
Music is an essential for life I 

Music touches everything you do I 

Music is everywhere I 

Music is food for the soul I 

Without music, life is empty I 



Table 54 shows a representation of the negative comments from both groups 

concerning their beliefs and feelings about music. 

Table 54 

Beliefs and Feelings about Music, Negative Comments--Both Groups 

BELIEFS AND FEELINGS ABOUT MUSIC, NEGATIVE COMMENTS-BOTH GROUPS 

Group 1 

Conunents Nwnber 

Music is not for everyone 2 

Had bad e~-periences in elementary school 2 

Poor teachers in elementary school turned me ofT 2 

I don't know much about it and don't want to 2 

I am not musically inclined 1 

Group 2 

Makes me feel incompetent, intimidated, tIDcomfortable 3 

Had bad experiences in elementary school 2 

Poor teachers in elementary school made me hate it 2 

rm scared of it 1 

I hate my voice 1 

A representative sample of verbatim comments concerning subjects' beliefs and 

feelings about music, taken from all ten classes in the test groups, is found on the 

following pages. 
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Beliefs And Feelings About Music--Group 1 

1. Knowledge about music helps one become a more well-rounded individual. 

Learning some of the technical aspects helps one to enjoy and appreciate music. 

2. I believe music is a very important part of everyone's life. It is through music that 

one's life may be enriched. Music is beautiful to the eyes and heart. A person can 

express his or her feelings about someone or something through a piece of music. 

3. I believe that our world suffers as a result of the barriers which cause us not to be 

able to share the universal joys that music bears. It has long since passed the day 

that I came to realize the panacea that music has provided me. It is an integral part 

of my household life that would burden me to be without. 

4. I believe music is an integral part of life, and informed participation is a part of 

well-rounded education. Properly encouraged, I think everyone can enjoy some 

aspect of music, but I do not believe that forced participation in performance of 

music is the way to enhance enjoyment. 

5. As an adult, music adds much joy and emotional outlet and satisfaction. As a 

child, however, I did not really enjoy music because I didn't know much about it 

and didn't understand it - notation, beat, rhythm, etc. Those words made music 

seem hard and strange and scary. 

6. Music is a tool that can be used to greatly enrich peoples' lives and give them a 

wonderful sense of accomplishment. 
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7. I enjoyed my elementary music classes and hope that children are continually given 

that experience. 

8. I believe that music is a wonderful tool to be used in the world today; however, it 

should not be pressed upon in elementary. It should be an option of students. 

9. I like music but have often been made to feel that I was incompetent in music. 

When I was in the 3rd grade, I moved to a new school and at music time I really 

sang out because I enjoyed singing. Everyone, including the teacher just stared at 

me. That was the last time I ever sang out because I was embarrassed and 

humiliated. 

10. I feel that music is an important part of my life. It touches me in a way that 

nothing else does. I believe that music is one of the better achievements of 

humanity. 



166 

Beliefs And Feelings About Music--Group 2 

1. I believe music is extremely important. I'm glad I had musical experience because 

it gave me self-esteem and I was inspired by teachers and other students. 

2. Music is essential to life and often gets shoved onto the back burner. I loved 

making music, and even now I regret having let it go in the last few years. It has a 

place in education based on its own merit. 

3. I think music is a very important part of cultures. Cultures continue their history 

and legends through music. Music has the ability to raise people's spirits and make 

them feel happy. 

4. I feel that I wasn't really exposed to music because I don't remember participating 

in music besides in 6th and 7th grades when I sang. Who knows if I would have 

been "musical" or not, but at least I would have found out if I'd been exposed to it 

more. I really did enjoy singing but it never really had a chance to develop. 

5. I really love music and I think that when people say they don't like it, it's because 

they must have had a bad experience along the way. 

6. I think music is important, very important, and it is great by itself, but can also 

enhance everything else. 

7. Music is a wonderful thing to teach in school. I loved participating in choir, 

orchestra, musical productions in grade school. For me, this led to an 8 year 

"career" with the violin and many exciting and fun times. I thoroughly enjoyed 

music in elementary school and have many fond memories. I had wonderful music 



instructors who encouraged me and spent a lot of time teaching me. It was a 

major part of my life from grade school through the end of high school. 

8. Music has made me uncomfortable in the past. Teachers should never make 

students who don't want to sing a solo. Teachers should never criticize a 

student's musical ability. 
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9. I believe that music is important and should be included from an early age so that 

children will develop condfidence. 

10. I love music! It touches you inside and can relax, calm or excite you. It's an 

important part of my life and I enjoy almost all types of music. 
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APPENDIX E: BELIEFS, FEELINGS ABOUT MUSIC IN THE CLASSROOM 

Table 55 

Beliefs and Feelings about the Importance of Music in the Classroom. Positive Cornments-

-Group 1 

BELIEFS AND FEELINGS ABOUT TIlE IMPORTANCE OF MUSIC IN TIlE CLASSROOM, POSITIVE 
COMMENTS-GROUP I 

Conunents Number 

Vel')' important, valuable 21 

Enhances other subjects 17 

Music is lim to 

Important for learning about culture 5 

Necess~' for well-rounded individuals/programs 5 

Good lor creativity, imagination 4 

Good for emotions, feelings, self-expression 4 

Builds self-esteem 3 

Creates joyful, happy, positive attitudes 3 

Kids love it 3 

Must be included as a basic 2 

Basic to grO\\th and development 2 

Broadens minds, horizons 2 

Music teaches what other subjects can't I 

Need music specialists because it's important I 

Helps kids know who they are I 

Brings kids together I 

Builds skills, coordination I 

Puts kids at ease I 

Stimulates and uplifts I 

Kids need exposure to all types of music I 

Helps kids relate to each other I 
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Table 56 

Beliefs and Feelings about the Importance of Music in the Classroom. Positive Comments-

-Group 2 

BELIEFS AND FEELINGS ABOtIT TI-IE IMPORTANCE OF MUSIC IN TI-IE CLASSROOM, POSfTIVE 
COMMENTS-GROUP 2 

Comments Nwnber 

Extremely important, valuable 23 

Music is for everyone \3 

Imperative, essential, must be taught 10 

Enhances, enriches other subjects 8 

Deserves its o\\n place in the scheduling 7 

Need specialists as well 7 

Important for learning about culture 5 

Valuable for self-expression 4 

Positive, enjoyable experience for kids 4 

Relieves stress, pressure, tension 3 

Music is fWl 3 

Needs to be more valued by the schools 3 

Great self-esteem builder 3 

Can learn better, quicker \\ith music 2 

Should be integrated across the curriculwn 2 

Promotes camaraderie 2 

Great for creativity 2 

Kids love it 2 

Very useful for memorization skills 2 

Very valuable learning tool 2 

Kids need exposure to all types of music 2 

Wonderful outlet for feelings 1 
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Table 57 

Beliefs and Feelings about Music in the Classroom. Negative Comments--Both Groups 

BELIEFS AND FEELINGS ABOUT MUSIC IN THE CLASSROOM, NEGATIVE COMMENTS-BOTH GROUPS 

Group I 

Comments Nwnber 

Music is not as important as the core subjects 3 

Music is not for everyone 2 

Forced participation in music is bad 2 

It hasn't been important enough for me to think about I 

It might have use as a frill I 

Group 2 

You shouldn't teach all the teclUlical stuff 2 

There probably won't be enough time for it I 

It can destroy self-esteem I 

Let's not get carried away I 

It won't fit with my math teaching I 

A representative sample of verbatim comments, taken from all ten classes in the 

test groups, concerning beliefs and feelings about the importance of music in the 

classroom, is found on the following pages. 
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Beliefs And Feelings About Music In The Classroom--Group 1 

1. I believe that music is as important as any other subject in school. Music is 

something that helps people relate to one another and also demonstrates who they 

are. Music in school broadens creativity and imagination. 

2. I think music is valuable but I don't weigh it as heavily in school as math or 

science. I like combining music with other activities and I probably will use it to a 

large extent in my classroom, but not as an individual subject. 

3. I think music is an important aspect in elementary education. In my classroom. 

music will be a major part of the weekly activities because I feel that it is part of a 

well-balanced education. 

4. Since music is a very important part of my life, I will relay that attitude to my 

students and reflect it in my teaching and curriculum. Music is a basic part of 

development. Children love music and are very creative. I am now beginning to 

build a music library for when I am a teacher. Music also compliments reading. 

Songs can be taught with reading in mind, and notes with math. 

5. I have mixed feelings about the value of music. On one hand it expands children's 

horizons and is an expression of joy. On the other hand music cuts into "core'" 

time. As I see it, music should be provided if at all possible, but if something has 

to be cut, unfortunately, it will have to be music/art. 
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6. Music should be included as one of the basic subjects in elementary schools. 

Music contributes to the growth and development of children, as well as other fine 

arts classes. 

7. I believe that all children should have the opportunity to be exposed to music so 

that they may learn something about music and their own talents. Music is 

uplifting and fun. Children should know something about the history, the basics, 

and cultural aspects of music. 

S. Singing and participating is for everyone, not just the musically gifted, and students 

should be taught to appreciate music. 

9. I believe that music should definitely be taught at the elementary schoollevel~ 

however, I feel it should be done by a specialist and not the teacher. 

10. Music enriches the individual by exposing them to the beauty, genius, and the 

connection that music has around the world. I think music can bring people 

together. 
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Beliefs And Feelings About Music In The Classroom--Group 2 

1. Music is important and helps to develop creativity as well as imagination. One 

other thing that music helps to do is memorize. If children have difficulties in a 

subject area, music can be applied to help memorize and comprehend. This is 

especially effective among young children because they seem to respond to music 

more than older people. Music also helps to study across cultures and that 

promotes unity and awareness among people. 

2. I feel music is a very important part of the elementary school curriculum. It is an 

enriching and exciting part of learning. Children should be taught to feel 

"comfortable" with music~ so they won't avoid and feel intimidated by it as adults. 

3. I believe that music is important in school because children are exposed to it every 

day in life. Students should be exposed to all types of music often whether it be 

singing or playing instruments. I want my students to have a chance to experience 

music. I don't want them to feel "jipped" like I was. 

4. I believe music is very valuable for children to learn, and the classroom teacher has 

so many opportunities to open doors to music and expression. Every child 

deserves a base in music in order to help them love and appreciate it. 

5. Right now I'm idealistic, and I want to have music in the class as much as possible. 

However, I don't know how much time I will have for it. I will try and make it 

enjoyable for my students. 



6. I don't see why school boards try to cut down on their music budget. I believe 

school districts should have music separately, ifnot, then the teacher in the 

classroom should have musical knowledge and should be paid more! 
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7. I feel music deserves a place of its own as well as a position of making learning 

fun. Music brings with it cultural values that can easily be passed down. I think 

we are selling our children short if we don't include music. 

8. I think music has a place in education based on its own merit. We must start music 

education in elementary school, and I mean more than singing and playing games-

the more "serious" side of music. I'm glad to see elementary teachers getting some 

training in music. 

9. I believe that music can enhance so many other areas of study. It can make life 

relaxing and enjoyable. I believe it is very important that kids be introduced to 

music. I also believe that they must keep having it in order to form a firm basis. 

10. Music will give self confidence to those students who may not be as good at the 

other academic subjects. It can also be a great stress reliever for students and is of 

great value in the classroom. 



APPENDIX F: BELIEFS, FEELINGS ABOUT ABILITY TO TEACH MUSIC 

Table 58 

Beliefs and Feelings about Their Ability to Teach Music. Positive Comments--Group 1 
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BELIEFS AND FEELINGS ABOUT TIlEIR ABILITY TO TEACH MUSIC, POSITIVE COMMENfS-GROUP I 

Conunents Nwnber 

I hope these classes make me feel competent 9 

I really want to learn more 5 

I can provide good experiences for kids 5 

I have a good background 4 

I \\i11 do my very best 4 

I have good ability in music 4 

I can teach young kids 2 

My ability is adequate 2 

I can provide the basics I 

I feel competent I 

I can direct musical activities I 

I can provide cultural experiences 1 

Even if! have to act goofy, rll do it I 
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Table 59 shows the representation of the positive comments concerning the beliefs 

and feelings about ability to teach music for those subjects in Group 2. 

Table 59 

Beliefs and Feelings about Their Ability to Teach Music. Positive Comments--Group 2 

BELIEFS AND FEELINGS ABOln" THEIR ABILITY TO TEACH MUSIC, POSITIVE COMMENTS-GROUP 2 

Comments Number 

Methods class gave me the ability, confidence, knowledge, skills and tools I need 12 

I feel confident and capable 12 

I have good ability and skills 9 

I can do okay and will learn more 6 

I can do it, but need specialist, too 5 

I have a strong ability in music 2 

I can provide great musical experiences 2 

rll be a good role model I 

rm comfortable \\ith younger kids I 

rn incorporate it in my curriculum I 

Ifl need to be goofy to teach it, I \\ill I 

I can do a good job I 

I can make it fun for kids I 
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Table 60 contains the representation of the negative comments concerning 

subjects' beliefs and feelings about their ability to teach music in the elementary classroom 

for Group 1. 

Table 60 

Beliefs and Feelings about Their Ability to Teach Music. Negative Comments--Group 1 

BELIEFS AND FEELINGS ABOUT TIlEIR ABILITY TO TEACH MUSIC, NEGATIVE COMMENTS-GROUP I 

Comments Nwnber 

I need more knowledge/skills 7 

I am not competent 3 

rm not talented 3 

rm not qualified 3 

rm not at all confident 3 

I don't have much ability 3 

I can't teach the technical stuff 2 

I won't have the time 2 

I don't have a good background I 

I wouldn't be good at it I 

rm very reluctant to do it I 

Have had no formal training I 

It would be too hard to get equipment I 

I have no ability I 

I can't play any instrwnents I 

I can't read music I 

Music is my weakest area I 

I feel very inadequate I 

rm musically ignorant I 

There's no way I could do it I 



Table 61 shows the representation of the negative comments from Group 2 

concerning their beliefs and feelings about their ability to teach music. 

Table 61 
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Beliefs and Feelings about Their Ability to Teach Music. Negative Comments--Group 2 

BELIEFS AND FEELINGS ABom TIIEIR ABILITY TO TEACH MUSIC, NEGATIVE COMMENTS-GROUP 2 

Comments Nwnber 

I feel incompetent 4 

rm worried about my singing ability 3 

I couldn't teach the technical stuff 2 

rm not sure rm qualified enough 2 

I don't think I know enough 2 

rm not sure rll have time 2 

It \\ill be hard to do I 

I have some an.xicty about it I 

The following pages contain a representative sample of verbatim comments, taken 

from all ten classes in the test groups, concerning their beliefs and feelings about their 

ability to teach music in their classrooms. 
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Beliefs And Feelings About The Ability To Provide Music--Group 1 

1. If I was a real talented musical person, then I would strongly urge myself to teach 

what I may know. Well, since I'm not, I don't see myself as a musical teacher. I'm 

just one of the many people who would rather pay to see other people perform. 

2. I think I could bring in a variety for listening uses, and sing basic songs that I know 

by heart, otherwise, I don't know anything else - well, not yet, but if I were to take 

this survey at the end of the term, my beliefs and abilities may be a whole lot 

different. 

3. I believe that I have the ability to provide musical experience for students because 

I've been in a choir for 4 years. I love to sing and teach others, and I'm not afraid 

to look goofy when a song gets goofy. I only wish I would have had more music 

through my elementary years. 

4. I don't feel that I have the ability to teach music effectively to a classroom. I also 

believe that it would be difficult to provide the much needed equipment and 

instruments to each classroom teacher in order for them to develop an adequate 

program. 

S. I don't really feel qualified to be a music teacher, though this class will undoubtedly 

help, but I would like to pass along an appreciation of music and an attitude that 

singing and participating is for everyone, not just the musically gifted. 

6. I am not naturally talented in music, but I participated in both vocal and 

instrumental music throughout elementary, secondary, and college, because I 



enjoyed it enough to feel adequate ifnot a "star," I would hope other children 

could have a similar experience. 

ISO 

7. I am not qualified in this area, and I feel my ability is lacking in music, therefore I 

will probably not do as much as I should in a classroom situation. 

S. I feel professionally competent to provide musical experiences for my students, but 

I fear the possible conflict of limited time available in more elementary schools. 

9. I do feel I need more training in what to do in the classroom, but have confidence 

in my abilities to direct activities. It's hard for me when it gets more complicated, 

however. 

10. I don't feel qualified to provide valuable musical experiences in the classroom. I 

can play records for them, but I don't feel competent to provide the instruction 

they need and deserve. I feel very inadequate. 
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Beliefs And Feelings About The Ability To Provide Music--Group 2 

1. If you had asked me to share or teach a song to a group in the Fall of90 I would 

have died. I had no experience with music. No Way! Through the experience in 

this class I have learned: I) Music is something you learn and experience 

throughout your Iife~ 2) Never tell a child or anyone that he/she is not capable of 

being musical, 3) Always encourage music. I remember feeling so incompetent. I 

will always remember these words a teacher told me: "Every child is born with 

some musical ability. It is when a mother or anyone else says 'Stop making that 

noise' that a child stops being musical." I feel now, and I know now, that I can 

share and provide musical experiences with my students even though I myself 

might still be learning. 

2. I feel confident in my ability to sing and teach children. They are excited and 

receptive to learning songs. I think this class has given me a positive attitude 

about how and what to teach children. I am looking forward to teaching kids. 

3. This is hard to answer because I do have anxiety about my musical ability. This 

course has given me every ounce of confidence that I have now. 

4. I feel like I am very capable of providing a good musical experience for children. 

My only problem is going to be finding enough time to cover everything. 

5. Before this class I was ignorant about the theory behind music, and now I have a 

base to work from. This class has given me the tools I need to teach music in my 

classroom. 



6. I do not feel fully qualified to teach all musical aspects, but I have a solid 

foundation to work from. I plan to expose my students to various musical 

expenences. 
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7. I believe my ability is good and that I can provide my students with a decent music 

background. 

8. I think I can provide a good base of musical experience because I played for 

several years, but I think the students would be better off with a music specialist. 

9. I think I will be able to share music and songs with the younger ages (K-4) 

however, as they get older I don't think my knowledge is sufficient. I would feel 

comfortable sharing different music styles with them such as Jazz, Classical, New 

Age, Country, Folk. I think it's important to be familiar with different music types 

in order to choose knowledgeably what they like. 

10. I feel incompetent to teach it, and I believe I always will feel that way, however I 

do believe music is important to have in elementary school. Maybe if I had had a 

better experience in elementary school, I would feel more competent now. 
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