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ABSTRACT 

Divorce is a significant event in children's lives. 

The ability of school personnel to be helpful with children 

of divorce can be influenced by their attitudes and by 

other factors. 

This study described the attitudes towards divorce 

of elementary school personnel and examined the relation

ships among the personnel's attitudes, personality factors, 

and selected personal and professional variables. The sam

ple was comprised of 212 elementary school personnel from a 

large metropolitan school district in Western Canada. 

Data were derived from subjects' responses to the 

Sixteen Personality Factor Scale and two instruments de

veloped by the author to assess subjects' attitudes towards 

divorce and their personal and professional characteristics. 

Findings indicated that teachers perceive divorce 

as a socially acceptable phenomenon. They perceived that it 

1S better for children to live in happy homes, divorced or 

intact, than in conflict-ridden intact homes, and that chil

dren of divorce benefit when their fathers are active in 

parenting. Nearly all respondents perceived the school as 

fulfilling an important role for children of divorce. Sig

nificant differences were found between high and low scoring 

ix 



groups on each attitudinal sub-scale when personality fac

tors, personal variables, and professional variables were 

considered. 

The results of this study suggest that certain per

sonal variables (age, marital status, religion, and years 

x 

of teaching experience) were related to differences in atti

tudes. Most of the professional variables (perceptions of 

children's motivation and homework completion and percep

tions of parents' concerns) accounted for differences in 

attitudes. Several personality factors (warmth, ego

strength, rebelliousness, self-sufficiency, and imagination 

for example) also were indicated to have particular rele

vance for the attitudes of elementary school personnel 

towards divorce. 



CHAPTER 1 

INTRODUCTION 

During the past several decades Western society has 

been undergoing a cultural revolution which is impacting 

upon the most cherished institutions. One such institution 

in the process of radical change is the family; the tradi-

tional intact nuclear structure is changing to other forms, 

including one-parent families, step-families and blended 

families. Responsible for many of these changes is the 

widespread social phenomenon of separation and divorce. 

Divorce is a national trend that has little or no 

sign of diminishing. This trend is reflected in the fact 

that the divorce rate in the United States has doubled 

between 1965 and 1978 (Monthly Vital Statistical Report, 

1979), and in Canada the rate of divorce was approximately 

one out of every three marriages (Statistics Canada, 1981). 

Furthermore, three out of four divorces occur in marriages 

where young children are involved. 

It is estimated that 40-50% of children born in 
the 1970's will spend some time being a single 
parent family. Parents are no longer as likely 
to stay together for the sake of the children. 
The average length of time spent by children in 
a single parent home as a result of marital dis
ruption is about six years (Hetherington, 1979). 

1 
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Since divorce is a crlsls involving a disruption of the 

family structure, the school, and particularly the classroom 

teachers, are of crucial importance. Without exception, 

divorce is a significant event in the life of a child. It 

is the elementary school personnel who must face the complex 

task of helping these children cope and make satisfactory 

adjustments in a time of extreme emotional upheaval and 

turmoil. The significance of the role played both by the 

school and the teacher for children of divorce is well doc-

umented by Wallerstein and Kelly (l980b), who say that the 

school can be viewed as a supportive network for children 

in the midst of their crisis for three primary reasons: 

First, the school provides structural supports 
and routines in a child's life when the major 
structure of his life, the family, is crumbling. 
Second, there is support of those children who 
enjoy attending school and doing academically 
well. Third, some children are supported at 
school at a time of high stress by a close re
lationship to, and reliance upon, a friendly 
teacher (p. 277). 

The ability of teachers to be helpful with children of di-

vorce, however, can be influenced by the attitudes of 

teachers. Ryan and Cooper (1972) have stated that one 

category of attitudes which affect the teaching process are 

those attitudes displayed by teachers towards students. 

Children are sensitive observers of adult behavior, and they 

often recognize, and become preoccupied with particular 

aspects of teachers' attitude towards them. Overall, there 
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are a variety of attitudes towards pupils which can de

cisively reduce teachers' therapeutic effectiveness. Ryan 

and Cooper (1972) have listed some of these attitudes: 

strong dislikes for particular pupils and obvious concern 

for others; biases toward or against certain ethnic groups; 

low learning expectations from poverty-level children; 

biases against certain kinds of student behavior, such as 

assertiveness; and biases towards favoring girls as compared 

to boys. Balser (1971) noted a bias in viewing the social 

stigma, rejection, and negative attitudes often associated 

with children from so-called broken homes. Few teachers, if 

any, are entirely free of such negative attitudes and aware

ness of such attitudes can be the crucial factor distin

guishing biased teachers from fair ones. 

Despite the cornmon occurrence of divorce and despite 

the potential significance to the teacher-pupil relationship 

of teachers' attitudes towards divorce, very little is 

known about teachers' attitudes towards divorce or about 

factors which may be related to teachers' attitudes towards 

divorce. 

Significance of the Problem 

With divorce being a more common, everyday occur

rence, related societal pressures force young children to 

become innocent victims of divorce. Up to 70% of all 

divorces occur during the first seven years of marriafe. 



In 1970, 60% of all divorces involved children CU.S. Bureau 

of the Census, 1970). In Canada, 52% of all divorces in-

volved children (Statistics Canada, 1981). 

Today, approximately ten million children live in 

single parent families; most of these headed by mothers 

(Camara, Baker & Dayton, 1979). It is apparent that single 

parent families represent an incre·asingly acceptable option 

for family living. Despite the increased numbers of chil-

dren involved in separation or divorce cases, there remain 

many stresses unique to non-nuclear families that can in-

fluence or affect the teaching-learning process in the 

classroom. Thus, the role of classroom teachers in assist-

ing children with this life-change event becomes very 

important. 

That teachers function as significant others, in-

forming pupils, interpreting events for them, and imparting 

their values on a multitude of topics is a popularly ac-

cepted notion. How teachers interact with their pupils in 

the classroom has a direct impact on these children. 

Indeed, almost every adult can recall a story be-

ginning with "I once had a teacher who. " and recalls 

the remembered vices and virtues--the impact--of a person 

whose name he or she cannot remember, or will never forget. 

As Fuller, Brown and Peck (1967) have said: 

Every person who will occupy a bed in a mental 
hospital, every parent, every professional man, 
every criminal, every priest, was once in some 

4 



teacher's first grade. Somewhere, sometime, 
everyone in our society has known a teacher 
who mi~ht have influenced him. The teacher's 
opportunity for impact is thus broad and 
deep (p. 5). 

5 

The impact of teachers upon the emotional well-being 

of children is second only to that of parents (Redl & 

Wattenberg, 1959). These authors argue their point: 

During school days, close to one-third of a 
youngster's waking hours are spent in school. 
During these hours, in addition to group in-
fluences. .the important people in his life 
are 'the instructional staff whose influence 
may be felt in direct person-to-person con
tact, or, more indirectly, in terms of class
room atmosphere. For these reasons, no 
true mental hygiene of education can be 
written without turning the spotlight on the 
psychological part played by teachers in the 
development of children (p. 32). 

Teachers then are significant others in the lives of young 

children, and generally, teachers intend their behaviors to 

have a positive effect upon the pupils (Kash & Borich, 

1979), It is primarily a teacher's own personality, back-

ground, and perception of the teaching task, particularly an 

awareness of pupil needs and wants, that determine the de-

gree to which a teacher will function positively in the 

capacity of a significant other. 

The teachers' perceptual organizations and personal 

belief systems are basic to their capacity to function 

effectively as helping persons. Combs, Avila and Purkey 

(1971), at the University of Florida have attempted to 
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differentiate the effectiveness of workers in the helping 

professions. They have concluded that neither the knowledge 

nor the methods of the worker could explain differences in 

effectiveness. Combs et al (1971) discovered that what 

makes the difference is the belief system or perceptual 

organization the person holds. If a teacher is to be an 

effective helping person in dealing with children whose 

parents are undergoing divorce, then the teacher's beliefs, 

expectations and attitudes about divorce are important var

iables which have the potential of influencing that 

teacher's behavior. 

The major findings of the Coleman (1966) report 

resulted in the conclusion that attitudes, such as a sense 

of control over the environment or a belief in the respon

siveness of the environment, were found to be highly related 

to achievement. Further, the report also concluded that 

school factors that have the greatest influence (indepen

dent of family background) are the teacher characteristics 

(Mayeske, 1973). 

Therefore, not only is it important to explore the 

attitudes of teachers towards divorce, but also to explore 

various teacher characteristics (specifically, personality, 

professional and personal variables) and their relationship 

to teachers' attitudes towards divorce. 
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Statement of the Purpose and Hypotheses 

The problem investigated in this study was one of 

assessing the relationship between personality character

istics and selected personal variables of elementary school 

personnel and their attitudes towards divorce. Upon a re

view of the literature assessing professionals' attitudes 

toward divorce, no instrument was found that would measure 

teachers' attitudes toward this recent social phenomenon. 

Consequently, the first step of this study was to design an 

instrument to assess elementary school personnel's attitudes 

toward divorce. The Social Acceptability of Divorce Index 

(SADI) was devised by the author and consisted of 50 indi

vidual items which were grouped into four categories rela

ting to the topic of divorce (See Appendix A). These 

cate~ories or subscales were entitled: roles of women, 

adults of divorce, children of divorce, and the role of the 

school. The first purpose was to describe teachers' atti

tudes toward divorce, and the second purpose was to examine 

the relationships between teachers' attitudes as measured 

by the four subscales and selected teach~r characteristics. 

More specifically, the second purpose of this investigation 

was: to examine the relationships among the attitudes 

toward divorce of elementary school personnel, personality 

characteristics of the personnel and selected personal and 

professional variables of the personnel. 



The four major hypotheses of this study were as 

follows: 
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Hypothesis l--There is no significan-t difference between 

high and low scoring groups of elementary school personnel 

on a measure of attitude towards the role of women when per

sonality characteristics and other selected variables are 

considered. 

Hypothesis 2--There is no significant difference between 

high and low scoring groups of elementary school personnel 

on a measure of attitude towards adults of divorce when per

sonality characteristics and selected variables are con

sidered. 

Hypothesis 3--There is no significant difference between 

high and low scoring groups of elementary school personnel 

on a measure of attitude towards children of divorce when 

personality characteristics and selected variables are 

considered. 

Hypothesis 4--There is no significant difference between 

high and low scoring groups of elementary school personnel 

on a measure of attitude towards the role of the school when 

personality characteristics and selected variables are con

sidered. 

Instruments Used in the Study 

The attitudes of the subjects were assessed by the 

Social Acceptability of Divorce Index (SAD!) which was 



developed especially for this study. The Sixteen Personal

ity Factor Questionnaire, developed by Cattell, Eber and 

Tatsouka (1970), was used to assess subjects' personality 

characteristics. Personal and professional variables were 

assessed by a questionnaire developed by the investigator 

entitled "The Teacher's Experience with Divorce Question

naire ll (TED). These three instruments will be discussed in 

Chapter 3. 

Definitions 

9 

For the purposes of this study, the following terms. 

were defined as follows: 

Attitude--A residuum of experience to which each new 

experience is referred before a response is made. In addi

tion, it may be viewed as the tendency to respond toward or 

against something in the environment which would seem to 

identify a positive or negative value. 

Divorce--A term used to describe husbands and wives who 

are separated (physically) or who are legally divorced. 

Personality Characteristics--Refers to a multi

dimensional set of 16 questionnaire scales, arranged in 

omnibus form, designed to make available in a practicable 

testing time, information about an individual's standing on 

the majority of primary personality factors. 

Elementary School Personnel--Includes persons who are 

employed within schools that have kindergarten through 
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sixth grade levels and who function in one of the following 

capacities: (a) classroom teacher, (b) administrator, (c) 

counselor, (d) librarian or (e) resource room teacher 

(including special education classes). 

The words teachers and personnel are used interchange

ably with the phrase elementary school personnel to refer to 

the sampled research population. 

Children from Divorced Homes: Are referred to as chil

dren of divorce or divorced children for clarity and 

simplicity throughout the entire study. 

Assumptions 

For the purposes of this study, it was assumed that: 

1. With divorce being a prevalent social phenomenon, 

the topic was of primary interest to elementary 

school personnel; 

2. The attitudes toward divorce of these elementary 

school personnel could be adequately measured by 

four subscales, namely roles of women, adults of 

divorce, children of divorce, and the role of the 

school; 

3. With the trend toward decreased funding for special 

services in school systems due to budget restric

tions, elementary school teachers will have to 

become more knowledgeable of children in special 

situations such as divorce; 



4. The stated opinions of the teachers provide some 

indication of their attitudes; 

5. Teachers' attitudes influence their behavior in 

interaction with children in the classroom; 

6. Teachers will be honest in their responses because 

of the voluntary nature of the survey and because 

anonymity is assured; 

11 

7. Behavior is determined by and pertinent to the phe

nomenological field of the behavior; and 

8. Attitudes can be identified and measured. 

Limitations 

Certain limitations restricted the findings of this 

study. The school principals who granted access to their 

staff were supportive of the project and could have in

fluenced their staff in a way different from principals who 

did not agree to participate. Participation by teachers was 

voluntary; therefore, these teachers could have shared a 

characteristic which enabled their participation that was 

different from the general population of elementary teachers. 

No information was available on those teachers who did not 

volunteer to participate. The sensitive nature of the topic 

might have precluded some teachers from participating and 

might have influenced the responses of those who did parti-

cipate. In addition, the sample was obtained from only one 
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school district and therefore, the generalizability of the 

findings are limited. 

In conclusion, the foregoing comments imply that the 

attitudes of elementary school personnel toward children and 

adults involved in divorce can have significant implications 

for the classroom climate created by teachers and for the 

interpersonal relationship between teachers and their stu-

dents. Therefore, the~e exists a need to examine teachers' 

attitudes towards divorce; such an examination is the over-

all goal of this study. This need has been expressed in the 

literature by several authors including Houts (1980), co-

director of a study entitled, "The Schools Most Significant 

Minority." He concluded that: 

Teachers and principals need to be sensitive to 
their own values regarding death, divorce, re-
marriage, and living arrangements. .as well as 
to the social, emotional, and psychological needs 
of children who live in a diminished family en
vironment (p. 37). 



CHAPTER 2 

REVIEW OF LITERATURE 

The review of the related literature is divided into 

three major sections: (1) divorce as it relates to the ef-

fects on children, (2) personality variables as they relate 

to attitude and behavior, and (3) attitudes and their mean-

ing in measurement. 

Children of Divorce 

As previously stated, variations in family and 

household composition are an increasing phenomenon in our 

Western culture. 

Touliatos and Lindholm (1980) indicated that: 

The child-rearing family is the principal source 
of nurturance and the primary socializer of the 
young; therefore, composition of the household 
is extremely important. The intact nuclear fam
ily with father, mother and children living to
gether, is still regarded by most as the optimal 
child-rearing unit in our society; and deviations 
from the two natural parent norm are commonly 
believed to have deleterious effects (pp. 264-265). 

Recently much research has been generated regarding 

the consequences of divorce upon children. The literature 

reports both positive and negative effects of divorce upon 

children of all ages. 

Anthony (1974, p. 469) has stated that "the period 

of divorce is undoubtedly a difficult period of adjustment" 

13 
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for children, evident through common reactions of clanming 

up, regression and somatic disturbances. Reactions were 

severe enough in 15% of the children of divorce to require 

assistance from child guidance clinics. In these children, 

reactions included running away from home, delinquency, and 

poor home and school behavior. 

Depression of clinical intensity occurred in about 

one-third of the children in Anthony's experience, sometimes 

overtly and sometimes in the form of depressive equivalents, 

such as accident-prone behavior. Anthony referred to the 

reactions of children to divorce of parents as the "neurosis 

of abandonment", characterized by alterations between inner 

depression and outer aggressiveness, a grieving for the lost 

family unit, and feelings of being small, weak and intensely 

vulnerable. 

Similarly, McDermott (1970) noted that in a clinic 

sample, the disruption caused by the divorce experience 

often caused predelinquent depressive disorders and, the 

acting out of conflict as an internalized reaction was found 

more frequently in the divorce children than in the non

divorce ones. Tooley (1976) considered the problem of vio

lent, assertive and antisocial behaviors as a common 

referral problem in young children of divorce. 

The above authors focused on children who experi-

enced psychiatric sequelae to divorce. Their conclusions 
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were derived primarily from limited longitudinal studies and 

the frequent use of retrospective data. Though the same 

limitations apply, others outside of the psychiatric context 

have studied children of divorce and have described re

sponses characteristics of these children. 

In looking at 26 children of divorce, seven to ten 

years of age, the most striking response that Wallerstein 

and Kelly (1976) found was that of sadness and grieving. 

These children had difficulty participating in organized 

activities and seemed more immobilized and disorganized ln 

trying to conquer their conflicts and fears than other 

latency aged children. Very few of the older children re

gressed; instead, they attempted to master their anxiety by 

activity and play. With some, petty stealing and lying oc

curred. Headaches and stomach aches were noted in some of 

the children. The children displayed conscious and intense 

anger, fears and phobias and a shaken sense of identity and 

loneliness. Hetherington, Cox and Cox (1976) characterized 

behavior of children of divorce as more dependent, aggres

sive, whiny, demanding, unaffectionate and disobedient than 

behavior of children from intact families. 

The Hetherington et al study and the Wallerstein and 

Kelly (1976) study are superior to other research on the ef

fects of divorce on children, yet it is difficult to decide 

how representative even these reports are. Both groups of 
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researchers studied mostly middle-class and upper-middle

class families in large metropolitan areas. The Wallerstein 

and Kelly (1976) study also had the limitation of not using 

a control group of intact families. Therefore, it is dif

ficult to judge how many of the problems exhibited by their 

subjects are common to all children, whether or not they are 

from divorced homes. Furthermore, the families comprised a 

self-selected group who came to the researchers for help 

and, as such, may have represented the most distressed 

segment of the divorcing population. 

The only nationally representative information on 

the effects of divorce on children, an· American study con

ducted by the Foundation of Child Development (Zill, 1978), 

also focused on the problems experienced by these children. 

Six percent of the children living with both original par

ents were described by their parents as needing professional 

help for an emotional, behavioral, mental or learning prob

lem and 5.5% were reported to have actually had psycholog

ical or psychiatric care. In contrast, 14% of children in 

divorced households were seen by their custodial parent as 

needing professional help, and 13% were reported to have had 

help. These percentages, as Zill noted, can be interpreted 

in two ways: (1) children of divorce were twice as likely 

to need assistance as were children from intact families, 

and (2) the majority of children of divorce were not seen as 

needing help. Thus it can be concluded that children of 
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divorce are at a greater risk for psychological distress; 

however, most such children are able to cope adequately with 

their situation. 

Evidence by others in the literature has indicated 

that children can cope with divorce, and, in fact, that they 

can benefit from divorce. Nye (1957) showed that children 

in divorced and separated families were better adjusted than 

children from intact but unhappy homes. Lamb (1977) sug

gested that divorce can be beneficial for children in 

conflict-ridden homes in that it may designate the end of 

hostilities, uncertain tles and harmful hatefulness in a 

failing marriage. Similarly, Steinzor (1970), in his anal

ysis of divorce, suggested four reasons that help make the 

event a positive OBe for the child: the emotional smog 

bothering the whole family is cleared away; the broken home 

makes it possible for the child to form his own views of 

each parent; divorce is an admission that the adults cannot 

get along; and the feelings that the child is guilty of 

causing his parents to fight is laid to rest. 

After reviewing the literature of the effects of di

vorce ~n children, Magrab (1978) concluded that divorce was 

often the most viable solution for optimizing the potential 

of the child. Finally, Kranzler (1974) concluded that the 

negative effects of divorce on children may have been over

estimated. He substantiated his argument with the following 

points: children are resilient--and children can survive 
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any family crisis without permanent damage; the impact of 

divorce on children is far less severe than the consequences 

of remaining in an unbroken troubled home; with or without 

divorce, the process of growing up is often stormy; and, a 

two-parent home is not the only emotional structure within 

which a child can be happy and healthy. 

Whether focusing on the negative or positive effects 

of divorce on children, however, most studies refer to prob

lem behavior in school as a component of children's re

actions to divorce. Wallerstein and Kelly (1976) found that 

more than half of all the children in their study suffered a 

notable decline in school performance. Cantor's (1977) re

view of the literature revealed that in a period of parental 

divorce, children often showed marked changes in behavior, 

particularly in school, and the changes were likely to be in 

the direction of acting-out behaviors. Green (1981) indi

cated that school performance was often affected through 

decreased attention span and altered concentration. Brown 

(1980), in a report on the first large scale study of behav

ioral differences in school children from diminished fami

lies, said that the data reflected differences in school 

achievement, tardiness, absenteeism, truancy and discipline 

problems between these children and those from intact fam

ilies. 

The research sUbstantiates the need for teachers to 

be more knowledgeable and understanding of what children 
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experience in the divorce process. A few school systems are 

recognizing that being a child of divorce can create pres-

sures for the child in the classroom. The teachers' han-

dling of such pressures is affected by several variables. 

Drake (1980) and Leighton (1981) are two psycholo-

gists who conduct seminars for teachers emphasizing the 

specific problems that the child undergoes during this trau-

matic event. Drake remarks that when parents experience the 

dissolution of their marriage they often need to attend to 

so many aspects of their lives that need restructuring, that 

unless the children blatantly express their needs for sup-

port and help in restructuring their lives, they have to 

receive their help elsewhere. Drake believes that by edu-

cating school personnel regarding what to expect and what to 

do, the children can receive support and assistance on un 

on-going basis through the crisis. 

Overall, the literature findings suggest that di-

vorce can be a crisis for children, and that professional 

personnel should be available to deal with the emotional, 

social, and psychological impact of divorce on children. 

The. dilemma of children of divorce was expressed well by 

Sanctuary (1972) when he stated: 

In the whole drama of divorce, facts and feelings 
are nowhere more uncertain or more dangerously 
confused than as they concern the children. For 
them, the divorce of their parents may be better 
than living in a home full of hostility and dis
cord. But often this is arguable, and in any case 
their well-being is still going to be very much 



affected by what happens after the divorce. Where 
will they live, and with whom? How much will they 
see of the absent parent, and where will they fit 
into the second marriage their parents may make or 
second families of which they are suddenly a part? 
(p. 2). 

Personality Variables as They Relate 
to Attitudes and Behavior 

Alfred Adler (Christensen, 1979) was one of the 

first people to recognize that teachers need help to deal 
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with a variety of personalities and situations that occur in 

their classrooms. He educated them to be sensitive, to make 

observations and to intervene appropriately. Their inter-

vent ions however are influenced by numerous factors includ-

ing their attitudes and beliefs about the situations they 

encounter. 

From personal experience, individuals are aware of 

how their behavior is an expression of their beliefs. Be-

liefs often have a controlling, direct effect on behavior. 

The type of behavior that teachers are able to produce is 

largely a question of the accuracy and appropriateness of 

the beliefs and understandings that they have acquired dur-

ing the course of their lives. 

In the phenomenological system of looking at behav-

ior, behavior is observed from the reference point of the 

behaving individual. When seen from this view, the deter-

minants of behavior of the individual are the unique 

perceptions of himself and his environment--that is, the 



21 

meanings which things have for them (Snygg, 1959). Adler's 

(1931) system of studying behavior also sees behavior as an 

outcome of beliefs and perceptions. He assumes that behav-

ior occurs within a social context and has social meaning: 

All individuals--adults and children alike--seek to 
become part of the group. It is, therefore, espe
cially important that the teacher understand the 
social environment and the interpersonal relation
ship that a child chooses. When children don't 
succeed in their quest for belonging, they will 
often resort to antisocial behavior if such behav
ior gives them the uniqueness they have been unable 
to achieve otherwise (Dinkmeyer, Pew G Dinkmeyer, 
1979, p. 188). 

Second, Adlerian psychology believes that all human 

behavior has a purpose. Behavior that may appear inexplic-

able becomes understandable once its purpose or goal is 

recognized. Adler stated the importance of goals in this 

manner: 

If we know the goal of a person, we can undertake 
to explain and to understand what the psychologi
cal phenomena wants to tell us, why they were 
created, what a person has made of his innate 
material, why he has made it just so and not dif
ferently, how his character traits, his feelings 
and emotions, his logic, his morals, and his aes
thetics must be constituted in order that he may 
arrive at his goal (Ansbacher G Ansbacher, 1956, 
p. 196). 

Third, Adler assumes that the behavior tends to be 

influenced by the perceptions that the individual has of 

another person or situation. Early in life, individuals 

acquire perceptions of themselves and the world around them 

as they are developing a "subjective point of view": 



Each person plays a dynamic role in the develop
ment of his or her sUbjective view of self and 
life. People are not reactors; they are actors. 
For the Adlerian, it is crucial that the individ
ual be understood in terms of the meaning that a 
given event possesses for that person (Dinkmeyer 
et al., 1979, p. 15). 

The fourth and most salient assumption is that the 

individual is understood in terms of his phenomenologic 
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field. Understanding that elementary school personnel have 

their own phenomenologic fields is as important as under-

standing that the child has one as well. 

This viewpoint is similar to Combs et al (1971) 

view, noted earlier, which states that behavior is a func-

tion of the-person's field of perception at the instant of 

behaving. So individuals end up behaving according to how 

things seem to them, and when perception changes, a behavior 

change follows. In other words, perception determines be-

havior perhaps more than "reality" does. Using the internal 

frame of reference to understand human behavior, it is 

imperative to discover how things seem to individuals, es-

pecially how they see themselves and the world in which they 

are involved. 

Each person behaves in terms of what seems to him or 

her important or unimportant. Although the possession of 

values, attitudes and beliefs always has the effect of both 

opening and closing avenues of experience, some values, 

attitudes, and beliefs are much more likely to produce open-

ness than others. Teachers' values, beliefs and attitudes 
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about appropriate child behavior will influence their behav-

ior and the openness of their interaction with students. 

Similarly, teachers' attitudes about experiences such as 

divorce may have implications for their interaction with 

students whose parents have experienced divorce. 

Overall, teachers' attitudes, whether demonstrated 

in skills or in beliefs and values, are usually expressed in 

their behavior towards their students. In the classroom the 

behavioral expression of attitude affects the nature of the 

psychological experiences of the pupils. Differences in 

teachers' attitudes toward different students account to a 

large degree for variations in the school experience of stu-

dents even in the same classroom. As Combs et al (1971) has 

discussed: 

Teaching is a human relationship. To behave effec
tively, good teachers must possess the most accurate 
understanding about people and their behavior avail
able in our time. Each of us can only behave in 
terms of what he believes is so. What a teacher 
believes, therefore, about the nature of his stu
dents will have a most important effect on how he 
behaves towards them (p. 219). 

In his doctoral dissertation, Silberman (1969) 

examined whether teachers' attitudes towards their students 

were revealed in the teachers' classroom behavior. Ten 

third-grade teachers were interviewed to determine the stu-

dents toward whom they held attitudes of attachment, con-

cern, indifference, and rejection; and the teachers were 

observed in order to record their behavior towards these 
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students. In addition, the pupils were asked to predict the 

frequency of selected teacher actions directed at them. 

Three main conclusions emerged from the study. 

The first was that teachers' attitudes were gener

ally revealed in their actions, in spite of many forces 

operating to contain their expression. One explanation for 

this finding is that teachers, by expressing their atti

tudes, are seeking to adapt to the setting in which they 

work. In that setting, as Jackson (1968) has pointed out, 

events happen rapidly, despite any attempt by teachers to 

slow them down. 

The second major finding was that different at

titudes were translated into action in different ways, such 

that teachers gave some of their attitudes clearer expres

sion than they gave others. This suggests that teachers 

feel less constrained to express concern and indifference 

than they do rejection and attachment. 

The third major finding was that the students who 

received them were aware of most behavioral expressions of 

their teachers' attitudes. In addition, many such behaviors 

aim~d at individual students were visible to other students 

in the class as well. 

Nash (1973) concluded that teacher perceptions of 

students tended to be global halos, combining personal 

attributes and achievement. Disliked students were seen as 

duller than they actually were. Stevenson, Parker, 
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Wilkinson, Hegion and Fish (1976) found strong halo effects 

in teachers' ratings. Generally, teachers thought well of 

high achievers and frequently shared mutually positive pat-

terns of interaction with them. 

Brophy and Evertson (1981) reported that the things 

that teachers mentioned most often provided clues about the 

student qualities they attended and resorted to in forming 

expectations and attitudes towards students: 

The nine qualities that occurred most frequently 
were general student ability, carelessness, lazi
ness, talkativeness, cooperativeness, persistence, 
courtesy, ability to use language, and originality 
(p. 20). 

Yee (1969) investigated the attitude patterns that 

characterize pupil perception of teachers and teacher per-

ception of pupils; results indicated that teachers showed 

different patterns of interaction with lower-class and 

middle-class students. Basically, the attitude patterns of 

teachers differed markedly from those of their lower-class 

pupils, while the attitude patterns of teachers and middle-

class students were compatible. Since teachers are pre-

dominantly middle-class, they must be cautioned not to 

assume that the middle-class curriculum with its multiplic-

ity of middle-class examples of "ideal families", should not 

be forced upon children who come from altered family living 

arrangements, including those resulting from divorce situa-

tions. 
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The significant contribution of teachers to a suc-

cessful learning environment has been acclaimed in several 

textbooks in the educational field (Cruickshank, 1980; 

Evans, 1976; Good & Brophy, 1974; Pulliss & Young, 1968; 

Ryan & Cooper, 1972). Good teachers are usually considered 

the most important element in providing a sound education. 

What characteristics make for good teachers, however, have 

not been delineated even though for years educational re-

searchers have sought to isolate the characteristics essen-

tial to good teachers. 

In an extensive 3tudy, David Ryans (1960) concluded 

that effective teachers are fair, democratic, responsive, 

understanding, kindly, stimulating, original, alert, attrac-

tive, responsible, steady, poised and confident. Ineffec-

tive teachers were described as partial, autocratic, aloof, 

restricted, harsh, dull, stereotyped, apathetic, unim-

pressive, evasive, erratic, excitable and uncertain; This 

information however is not particularly useful because it 

seems that any human interaction would be improved if the 

participants possessed the foregoing positive traits. 

Getzels and Jackson (1963), summarizing 50 years of 

research on teachers' personalities and characteristics, 

concluded: 

Despite the critical importance of the problem 
and a half-century of prodigious research effort, 
very little is known for certain about the nature 
and measurement of teacher personality, or about 
the relation between teacher personality and 
teacher effectiveness (p. 574). 
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Samler (1964) raised the question of whether there 

are distinctive personality traits or patterns for various 

occupations and for fields and levels of specialization 

within occupations. In other words, he asked if there are 

distinctive personality patterns for teachers. Tanner and 

Lindgren (1971) believe that there are; further, they ques-

tion whether or not there are also personality features 

which distinguish elementary from secondary school teachers. 

To carry this line of thought to a conclusion that may hold 

much promise for mental health in education, the question 

can be raised: are there teacher personality characteris-

tics that seem to work more successfully with some child 

characteristics than with others? 

This possibility was examined in a classic study by 

Heil and Washburne in 1960. They hypothesized: 

.that teachers who deal with children all day 
long throughout the year have a definite and de
terminable influence on the intellectual, social, 
and emotional growth of children and that this 
influence is conditioned by both the type of 
teacher and the kind of children with whom she is 
dealing (pp. 420-421). 

These researchers tested a group of fourth, fifth 

and sixth grade children to determine their social, emo-

tional, and intellectual growth during one school year 

under the same teacher. Various instruments were used with 

the children including the Stanford Achievement Test, the 

Ohio Social Acceptance Scale, the Otis Group Intelligence 

Test (Form AS), and an instrument called tlAssessing 



28 

Children's Feelings." Teachers were rated on the Teacher 

Observation Scale, and they took the Teacher Education Exam

ination and the Manifold Interest Scale which provided re

sults on teacher personality. Heil and Washburne (1960) 

grouped the personality characteristics of the teachers into 

three overall personality patterns: turbulent, self

controlling, and fearful. The results of the study showed 

that the teachers' personalities had a definite and mea

surable effect on their pupils' academic and social 

development and on their emotional adjustment. 

Research on teacher personality has, on the whole, 

tended to reiterate the obvious: the traits found in good 

teachers are those endorsed for everyone in our culture. 

What is needed is an identification of the specific features 

of teacher personality, particularly of those traits that 

are associated with specified teacher attributes such as 

attitudes and behaviors. The examination of the relation

ship between specified teacher attributes and attitude to

ward divorce is the goal of this study. 

Attitudes and Their Meaning in Measurement 

Attitudes are developed over time and under the in

fluence of numerous life experiences. Therefore it is 

important to gain a better understanding not only of teach

ers' attitudes towards divorce, but also a broader 



understanding of the factors which may be related to the 

teachers' attitudes. 
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The question often is asked, "Does a person himself 

need to have experienced the situation of the person who 

needs support and understanding?" For example, can a priest 

be empathetic and helpful in marital counseling when he him

self has never been married? In similar respects, can a 

classroom teacher who grew up in an intact nuclear family, 

who presently is married and has school-aged children, be 

helpful and understanding of a child who lives with her 

father and sees her mother only once a month? Can this 

teacher be understanding and accepting towards the child's 

parents? Or conversely, is there any relationship at all 

between the teacher's own experience with divorce and her 

attitudes toward the child and her divorced parents? 

Beliefs, Expectations and Attitudes 

According to Brophy and Evertson (1981), social 

psychologists typically divide impressions of and reactions 

to others into three broad categories. These are beliefs, 

expectations, and attitudes. 

According to these authors, beliefs are statements 

believed to be true, whether or not they are. A number of 

beliefs concern other people, and these beliefs often form 

the basis for expectations and attitudes relating to other 

people. If you believe certain people to be honest and 
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fair, you will expect them to tell you the truth and act in 

an appropriate way. 

Brophy and Evertson go on to report that expecta

tions are implicit or explicit predictions. When expec

tations concern other people, they involve predictions about 

how people will behave. Expectations vary in strength, or 

the degree of certainty with which they are held. 

Expectations about other people are primarily cognitive pre

dictions about what they will do. 

In contrast, Brophy and Evertson suggest that at

titudes are emotional and affective reactions to others. 

Terms like positive versus negative, liking versus disliking 

or approving versus disapproving are often used to describe 

the diverse range of attitudinal responses. Some attitudes 

are common, because individuals tend to react similarly to 

particular behaviors of others. Still, other attitudes are 

more limited or, unique to those who hold them. Indeed, it 

is not unusual to find different people holding contrasting 

attitudes toward the same behavior. Like expectations, 

attitudes can vary from very vague and weak to being ex

tremely strong and clear. 

Regardless of the facts, these authors conclude that 

expectations, beliefs, and attitudes appear to support each 

other. Individuals have needs for consistency regarding 

their beliefs, expectations, and attitudes. Often this need 

for consistency results in selective attention to 



information in order to ensure beliefs, expectations and 

attitudes as consistent as possible. 
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When perceptions and impressions are accurate, be

liefs develop systematically as more knowledge is gained. 

Attitudes and expectations emerge as experience exhibits 

what can be predicted, and how to feel about certain issues. 

In this regard, beliefs, expectations, and attitudes ac

curately reflect experience and preferences. 

Indeed, teachers want to be significant forces in 

the lives of their students. As Moustakas (1966) stated, 

every teacher wants to meet his student on a significant 

level. As a result, every teacher wants to feel that what 

he does could make a difference. However, in order to in

fluence students it is imperative to become a "significant 

other" in their lives. Most, if not all, persons are seldom 

changed by individuals whom they see as insignificant or 

unimportant. The manner in which teachers become signifi

cant seems to depend on two primary forces: what they be

lieve and what they do. Good and Brophy (1978) suggest that 

awareness is the major key to the formation and maintenance 

of appropriate expectations and attitudes in teachers, and 

in people generally. Wallerstein and Kelly (1980b) suggest 

that teachers' awareness of children of divorce is limited. 

They indicate that despite teachers' genuine interest in 

their students and desire to help them cope with the divorce 

process, their psychological training and knowledge related 
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to divorce are limited. Further, their attitudes and those 

variables which are related to these attitudes are crucial 

but uninvestigated. 

The measurement of attitudes is a precarious and 

rather limiting enterprise. Gordon Allport (1967) pointed 

out that "the concept of attitude is probably the most dis

tinctive and indispensable concept in contemporary American 

social psychology" (p. 3). It was he who noted that this 

abstract and serviceable term has corne to mean many things 

to many authors. The inevitable result is that its meaning 

is somewhat indefinite and its scientific status has been 

called into question. In that which follows, a brief review 

of theories regarding attitudes is described. 

Attitude Theories 

Park (1931) suggested that an attitude must have de

finite orientation in the world of objects and values and in 

this respect then differs from a simple conditioned reflex. 

Attitudes, Shaw and Wright (1967) stated, are regional and 

have specific referents. Droba (1933) suggested that they 

could be mental dispositions to act for or against a defin

ite object. In the social realm, Bernard (1930) noted that 

people tend to develop attitudes toward or against a variety 

of social objects. 

Shaw and Wright (1967) and Murphy and Murphy (1931) 

observed that an attitude, rather than being an overt 
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response, functions as a predisposition to respond overtly, 

to verbalize or to adjust to certain behaviors. As Park 

(1931) noted, an attitude then is not an altogether auto

matic and routine type of conduct, but tends to be a display 

of'some tension even when latent. Park commented that at

titudes vary in intensity, sometimes assuming predominance, 

sometimes remaining relatively subordinate. Kreuger and 

Reckless (1931) describe an attitude as a residuum of ex

perience, by which further activity is conditioned and con

trolled. They postulated that an attitude is a mental 

posture to which each new experience is referred before a 

response is made. An attitude, according to Shaw and Wright 

(1967) is a characteristic which implies a relationship 

between the person and specific aspects of his environment. 

Allport (1967) alluded to an attitude as a mental and neural 

state of readiness, exerting a directive influence upon the 

individual's response to objects and situations with which 

it is related. 

Shaw and Wright indicated that attitudes differ from 

many other personality constructs in that they have an 

evaluative function. They are, said Ballachey, Krech and 

Crutchfield (1962), a system of positive and negative eval

uations, emotional feelings and pro or con action tenden

cies with respect to a social object. Whatever definition 

is used, attitudes tend to reflect the purposes and 
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techniques of the individual providing the definition, com

mented Osgood, Suci and Tannerbaum (1967). 

Attitude Measurement 

Social psychologists have devised various methods of 

measuring attitudes but all rely in the end on asking people 

hypothetical questions about their likely behavior or re

sponses in certain situations. Thurston (1967) pointed out 

the first step in the problem of attitude measurement is to 

identify an attitude and limit the study to the measurement 

of those variables which comprise the attitude. 

Osgood et al (1967) referred to the parts of the 

nervous system dealing with psychological theorizing and 

noted that the part which deals with attitude seems to be 

the most elusive. They went on to observe that, to measure 

anything which goes on within this part of the nervous sys

tem, it is necessary to use some observable output such as 

an index. 

Selection of Instrument 

One of the problems which the investigator of at

titudes faces is the selection of an adequate instrument. 

Thurston (1967) pointed out that a person's verbal expres

sion or opinions may serve as the symbols for the attitudes 

of the people who express these opinions. Edwards (1967) 

supported this suggestion in a statement which asserted 
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that, if it is desirable to know the feelings of an indi

vidual, it would seem appropriate to either observe his 

behavior or ask him about his feelings. Using either direct 

observation for direct questioning, Edwards indicated that 

individuals can be classified into three groups: (1) those 

with favorable attitudes, (2) those with unfavorable atti

tudes, or (3) those that are undecided about their attitudes 

toward an object. 

Edwards has identified a number of drawbacks to the 

use of the direct methods of attitude determination. Limi

tations of direct questioning are: (1) the reluctance of 

individuals to express verbal opinions on controversial 

issues, (2) the lack of awareness of a person's feelings 

toward a given object, and (3) the difficulty of evaluating 

one's feelings as a result of mixed emotions. Drawbacks to 

direct observation include: (1) the lack of opportunity to 

observe in detail the behavior of all the members of the 

population or sub-population, (2) the failure of persons 

observed to reveal his feelings through his behavior, and 

(3) the effort of an indiviudal to conceal his feelings with 

irrelevant behavior. 

Edwards (1967) states that both oirect questioning 

and direct observation are very time-consuming and subject 

to the influences of numerous variables. It is because of 

the difficulties in direct questioning and direct 
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observation, together with the desire for a quick and con

venient attitudinal measure useful with large samples, that 

indirect methods of attitude assessment have been developed. 

Summary 

Literature pertaining to children of divorce, per

sonality variables, and attitude measurement was reviewed. 

Research focusing on the consequences of divorce for chil

dren indicated that both positive and negative outcomes are 

possible. Most studies, however, refer to problem behavior 

in school as a component of children's reactions to divorce. 

There is a need for teachers to be more knowledgeable about 

children's experience with divorce and to be aware of their 

own attitudes toward such children. 

The literature on personality variables as they 

relate to attitudes and behavior focused on the influence 

that personality and attitude can have on behavior. Studies 

were discussed which indicated that teachers' attitudes have 

a significant impact on their activities in the classroom. 

Other literature was reviewed which emphasized the contri

bution that teachers make to a successful learning environ

ment. No studies were found however which identified the 

specific features of teacher personality which were related 

to specified teacher attributes such as attitudes and behav

iors. 
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Finally, literature was reviewed which emphasized 

that attitudes are difficult to measure and that instrument 

deyelopment is a worthwhile endeavor. 



CHAPTER 3 

METHODS 

This chapter contains a description of the design of 

the study, the sample, the instruments that were used to 

collect data and, finally, the procedures used in analysis. 

Design of the Study 

The study was concerned with the relationship among 

personality, personal and'professional variables of 

Canadian elementary school personnel and their attitudes 

towards divorce. T~ investigate these relationships an ex

ploratory survey design was utilized. 

The Sample 

A letter was mailed to the Director of Research 

Department of a large metropolitan school district in 

Western Canada requesting permission to contact the princi

pals of elementary schools within the district in order to 

request access to their personnel (Appendix B). Schools of 

interest were those that: (1) had a minimum of 10 faculty 

members, and (2) represented a heterogeneous student popu

lation (i.e., schools from various parts of the district). 

Letters of intent and introduction were mailed by 

the Director of the Research Department to principals of 

38 
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elementary schools within the district that met the cri

teria (Appendix B). The principals were then contacted via 

telephone by the researcher in order to describe the study 

in further detail and to verify their willingness to partic

ipate. A visit to each principal who agreed to participate 

was made for the purpose of delivering the packets of 

questionnaires. The packets contained the Teacher's Ex

perience with Divorce Questionnaire (TED), the Social 

Acceptability of Divorce Index (SADI) and the Sixteen 

Personality Factor Questionnaire (16PF) described herein. 

Principals were requested to make the packets 

available to their personnel during a regular staff meet

ing. The principals were asked to include the following 

points in their description of the study: (a) the study was 

being completed as partial fulfillment of requirements for 

an advanced degree; (b) participation by personnel was 

strictly voluntary on an individual basis; and (c) complete 

anonymity was assured to those who participated. Completed 

questionnaires were then picked up by the researcher from 

the school principals. 

The population of elementary school personnel from 

which the sample was selected were those who were associated 

with schools that met the initial criteria for inclusion 

(i.e., 1) schools which had a minimum of 10 faculty members 

and 2) schools which represented a heterogeneous student 

population) and, in addition, schools whose administrators 
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granted permission for access to their faculty. Twenty

eight schools met the first two criteria, and 26 schools 

met all three criteria. Therefore, 26 schools were uti

lized; these schools provided a total of 567 full-time 

elementary school personnel. Of this total, 217 returned 

the packets of questionnaires. Five packets contained much 

incomplete data and so the total number that comprised the 

sample was 212. 

Instruments and Measurement 

Social Acceptability of Divorce Index 

The Social Acceptability of Divorce Index (SADI) 

(Appendix A) was developed by the author to measure the at

tidues of elementary school personnel towards divorce. The 

instrument was devised following a review of the testing 

literature which indicated that no such instrument existed 

which could be utilized to assess professionals' attitudes 

toward divorce. In addition, the author telephoned a 

number of leading professionals in the field in order to 

assure that a suitable instrument was not available. Ex

amples of professionals with expertise in the area of 

divorce who were contacted included: J. Kelly, co-author 

of the five-year longitudinal study, Surviving the Breakup 

(1980); S. Kessler, author of DivQrce (1975) and producer 

of materials related to children of divorce, San Francisco 



State University; and L. Guerney, researcher, teacher and 

clinidian of children of divorce projects, Penn State Uni

versity. 
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After verifying that no suitable instrument existed, 

the initial step in development of the SADI was the creation 

of items. Based on a review of the literature, clinical 

experience, and discussions with the aforementioned experts 

in the field of divorce, 50 items pertaining to various 

aspects of divorce were generated by the author. A review 

of the items revealed that they could be grouped into four 

categories which were: (1) Roles of Women, (2) Adults of 

Divorce, (3) Children of Divorce and (4) Role of the School 

in Divorce. This original list of 50 items was labeled the 

Davies' Attitudes Toward Divorce Scale (DADS) (Appendix C). 

The second step in instrument development was field

testing of the DADS. The field-testing was carried out by 

35 professionals with expertise in some aspect of divorce: 

they were clinicians, teachers, or researchers in the area. 

The first purpose served by field-testing the in

strument was to validate the proper placement of the items 

into the four categories. The experts were asked to read 

each item and decide to which subscale the item pertained. 

The following directions were given: 

The four subscales for this questionnaire are: 

.1. Roles of Women 

2. Adults of Divorce 



3. Children of Divorce 

4. Role of the School 

Please read each item and decide in which subscale 

it belongs. Using the following codes, fill in the 

blank next to each item: 

1. Roles of Women (W) 

2. Adults of Divorce (A) 

3. Children of Divorce (C) 

4. Role of the School (S) 
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The second purpose of field-testing the instrument 

was to determine which items clearly represented a range 

(favorable or unfavorable, for example) of attitudes toward 

the issues under consideration. It was important to iden

tify and then exclude neutral statements or statements so 

extreme that virtually everyone would agree or disagree with 

them. The aim was to spread out people with various atti

tudes along each continuum of measurement. This third 

purpose of field-testing the instrument was attained by 

asking the experts to score each item according to how they 

perceived that respondents of various characteristics would 

respcnd. The directions continued as follows: 

When you have completed this procedure for all the 

items, please read each item again and circle the 

appropriate number, according to the following 

directions: 



1. For the items in the Roles of Women sub

scale, circle the numbers which you feel 

that a "traditional" person would circle. 

2. For the items in the Adults of Divorce 

sub-scale, circle the numbers which you 

feel that a person "accepting" of divorce 

would circle. 

3. For the items in the Children of Divorce 

sub-scale, circle the numbers which you 

feel that a person who feels "negative" 

about children of divorce would circle. 

4. For the items in the Role of the School 

sub-scale, circle the number which you 

feel that a person who feels "positive" 

about the role of the school in helping 

children cope with divorce would circle. 
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The DADS was ma~led to each of the identified ex

perts in September 1981, along with a cover letter and the 

page of instructions. Within four weeks, 25 responses (71%) 

were returned. The responses received from the field 

experts indicated that 40 of the items were clear and could 

easily be placed into one category. These items were re

tained in their original form. The rema~ning 10 items were 

found by the experts to be somewhat ambiguous. These items 

included DADS items 11, 14, 20, 24, 25, 29, 33, 36, 38 and 
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48. These items were revised based on the suggestions of

fered by the reviewers and were then included in the appro

priate sub-scales. 

Also, suggestions were received that the name of the 

instrument be changed from "scale" to "index." This sug

gestion was legitimate because it better reflects the 

beginning developmental phase of the instrument. Conse

quently, the DADS became the Social Acceptability of Divorce 

Index (SADI). 

A scoring system was developed for the SADI so that 

high scores and low scores on each sub-scale could be used 

to differentiate attitudes. High total scores on each sub

scale reflected (a) less traditional attitudes about the 

roles of women, (b) more accepting attitudes about adults of 

divorce, (c) more accepting attitudes about children of 

divorce, and (d) more positive attitudes about the role of 

the school. 

To accomplish this a score of I was given for 

"strongly agree", 2 for "agree", 3 for "disagree" and 4 for 

"strongly disagree" for the following items: 5, 7, 9, 10, 

13, 14, 19, 21, 23, 24, 26, 29, 32, 34, 40, 41, 45, 46, 50. 

The scoring was reversed for the remaining items. 

Inter-item correlations were computed for each sub

scale. Items which were not significantly correlated with 

other items in the sub-scale, or were significantly corre

lated, but in the wrong direction, were subsequently omitted 
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due to their ambiguity. This procedure reduced the original 

index from 50 to 30 items. The following 20 items were 

omitted: 9, 11, 13, 16, 17, 20, 22, 23, 24, 26, 34, 35, 36, 

37, 38, 41, 42, 43, 47, 50. The scores on the resulting 30 

items then were used in the analysis which looked at the 

relationship between teachers' attitudes and the selected 

variables. 

The internal consistency of the shortened form of 

the SADI was assessed by computing- Cronbach alphas for the 

remaining 30 items for each of the four sub-scales. Results 

are shown in Table 1. 

Table 1. Internal Consistency of Measures 

Sub-scale 

Roles of Women 

Adults of Divorce 

Children of Divorce 

Role of the School 

Number of 
Items 

8 

8 

8 

6 

Cronbach's 
Alpha 

.63 

.69 

.60 

.67 

The foregoing results indicate some overlap in the 

sub-scales. This finding is not surprising since various 

items recur <though with different wording) in various sub-

scales. Future development of the SADI should take into 

account these alpha levels, and if tighter sub-scale mea-

surements are desired, the overlapping items could be 
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removed. To do so would reduce the number of items in each 

sub-scale; consequently, new items would have to be added 

and new internal consistencies determined. 

The Sixteen Personality Factor Questionnaire 

Measures of personality characteristics for each 

subject were obtained through the administration of the 

Sixteen Personality Factor Questionnaire (16PF). 

The Sixteen Personality Factor Questionnaire is a 

multidimensional set of 16 questionnaire scales, arranged in 

omnibus form. It is designed to make available, in a prac-

ticable testing time, information about an individual's 

standing on the majority of primary personality factors 

(Cattell et al., 1970). The test was developed by Raymond 

Cattell and was first published in 1949. The 16PF is com-

prehensive in assessing personality dimensions. Cattell 

et al (1970) described the 16PF by stating that: 

The central feature of the 16PF which distin
guishes it from most other adult questionnaires 
is that it is firmly based on the personality 
sphere concept--a design to ensure initial item 
coverage of all the behavior that commonly en
ters ratings and the dictionary description of 
personality. Thus, it has not been built up 
only by factoring of questionnaire material, 
but is part of the general structuring research 
on personality in everyday life rating data, 
objective tests, etc. (p. 6). 

The predictive utility of the 16PF has been aug-

mented by investigations establishing the stability of the 
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16PF traits across cultures and throughout the developmental 

sequence (Cattell et al., 1970). 

Although there are four forms of the 16PF, Cattell 

et al recommends using Form A or B for research programs. 

Form A was selected for use in this study because of its re-

search potential and appropriateness to the aims of this 

study. The scale reliabilities and the validities for Form 

A for each factor scale are reported in Table 2. 

The purpose of using the 16PF in this study was to 

assess personality characteristics of the teaching sample 

and to ascertain what patterns or clusters of personality 

factors would correlate with specified predictors on the 

divorce attitude scale. 

The subjects were assigned standard scores on the 

source traits and it is these scores that will be reported. 

The norms that were utilized were those for the general pop-

ulation, with combined scores for males and females 

(Cattell et al., 1970). 

The Teacher's Experience with 
Divorce Questionnaire 

The Teacher's Experience with Divorce Questionnaire 

(TED) is a tool developed by the author to assess four 

categories of information: (1) the teacher's childhood ex-

perience with divorce; (2) the teacher's adult experience 

with divorce; (3) the teacher's professional experience 

teaching children from divorced homes; and (4) the teacher's 



Table 2. Reliability and Validity Coefficients of the 16PF* 

Source Trait 

A B C E F G H I L M N 0 Ql Q2 Q3 Q4 

.81 .58 .78 .80 .79 .81 .83 .77 .75 .70 .61 .79 .73 .73 .62 .81 

Scale Reliabilities, Calculated as Dependability Coefficients Test-Retest after 4-7 Days. Form A 

.79 .35 .70 .63 .83 .67 .92 .70 .49 .44 .41 .71 .62 .70 .68 .57 

Analytic Statement of Direct Validities for Form A for each Factor Scale 

~'; Cattell et al. Handbook for the sixteen personality factor questionnaire 16 PF, 
1970, p. 112. 

.j:" 

co 
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professional experience involving divorced parents of chil

dren in her classroom (Appendix D). Development of the TED 

was based upon information available in the literature and 

upon suggestions and feedback from a number of elementary 

school personnel. Twelve elementary personnel and 12 

clinical personnel read the various questions to help de

termine relevancy and consistency of the different profes

sional and personal variables about which questions were 

asked. The TED provided selective information which was 

used in the analysis to determine to what degree teachers' 

per~onal backgrounds and professional experiences affected 

their attitude towards divorce. 

Data Analysis 

TO.determine the relationship between teachers' 

attitudes about divorce and other personality and personal 

variables, it was necessary to identify high and low ~coring 

groups for each sub-scale of the SADI. This was accom

plished through the use of a median split on each sub-scale. 

The range of scores for the high and low scoring groups on 

each sub-scale are shown in Table 3. 

A two-group stepwise discriminant function analysis 

was then performed for each sub-scale to determine the lin

ear combination of dependent variables which best discrim

inated between high and low scorers on the sub-scale. In 

each discriminant analysis, the following dependent 



Table 3. Range of Scores for High and Low Scoring Groups 
on SADI Sub-scales 

Range of Scores 

Sub-scales Low (n) High (n) 

50 

Roles of Women 15-21 (113) 22-31 ( 99) 

Adults of Divorce 14-21 ( 90) 22-29 (119) 

Children of Divorce 15-22 (103) 23-30 (103) 

Role of the School 11-17 (102) 18-23 (109) 

variables were used: the 16PF Personality Factors, the age 

of the teachers, the number of offspring of the teachers, 

and the years of teaching' experience of the teachers. The 

relationship between scores on the SADI sub-scales and 

nominal-scale dependent variables (such as religion) was 

determined through the use of chi-square analysis. Once 

again, the median-split method was used to identify high and 

low scoring groups. Additional dependent variables examined 

by chi-square analysis were: marital status, number of 

children of divorce taught, gender, religion, and opinions 

about which children· are more academically motivated, which 

children are more likely to complete their homework, which 

parents are more academically concerned, which parents are 

more socially concerned, which parents are more likely to 

keep appointments, and whether or not the schools can meet 

the needs of children of divorce. 
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In summary, this study concerned itself with the 

relationships among personality, personal, and professional 

variables of Canadian elementary school personnel and their 

attitudes toward divorce. An exploratory survey design was 

employed. Twenty-six schools were utilized in the survey 

to obtain a sample of 212 respondents. 

Three ins'truments were used to gather the data. 

The Social Acceptability of Divorce (SADI) measured the at

titudes of the personnel towards divorce. The 16PF was 

employed to measure individuals' standings on the majority 

of primary personality factors. The Teacher's Experience 

with Divorce Questionnaire (TED) provided selective informa

tion which was used to determine to what degree teachers' 

personal backgrounds and professional experiences affected 

their attitudes towards divorce. In Table 4 a summary is 

presented of the variables under investigation in this 

study and the means used to measure each variable. 

With regard to data analysis, a median split was 

done to identify high and low scores on each of the 4 sub

scales of the SADI. A two-group stepwise discriminant 

function analysis was performed for each subscale to deter

mine the linear combination of dependent variables which 

best discriminated between high and low scores on each 

subscale. As well, the relationships between scores on the 



SADI and nominal-scale dependent variables were determined 

through the use of a chi-square analysis. 
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Table 4. Variables and Measurement for Hypothesis Testing 

Variable 

I. Independent Variables 

Attitude Towards Divorce 

a) Roles of Women 

b) Adults of Divorce 

c) Children of 'Divorce 

d) Role of the School 

II. Dependent Variables 

1. Personality Factors 

a) A-Warmth 
b) B-Intelligence 
c) C-Ego-Strength 
d) E-Dominance 
e) F-Impulsivity 
f) G-Group Conformity 
g) H-Boldness 
h) I-Emotional Sensitivity 
i) L-Suspiciousness 
j) M-Imagination 
k) N-Shrewdness 
1) O-Guilt-proneness 
m) Ql-Rebelliousness 
n) Q2-Self-sufficiency 
0) Q3-Ability to bind anxiety 
p) Q4-Free floating anxiety 

Source and Measurement 

Social Acceptability of Divorce Index (SADI) 

Total High Scores Reflected Total Low Scores Reflected 

a) less traditional attitudes a) more traditional attitudes 

b) more accepting attitudes b) less accepting attitudes 

c) more accepting attitudes c) less accepting attitudes 

d) more positive attitudes d) less positive attitudes 

16PF (Cattell et al., 1970) 

Standard Scores (STENS) Determined for each Personality Factor 

(J1 

w 



Table 4--Continued 

2. Personal Charact~ristics 

a) Age 

b) Offspring 

c) Marital Status 

d) Gender 

e) Religion 

3. Professional Characteristics 

a) Teaching Experience 

b) Divorce Children Taught 

c) Perception Re: Children more 
academically motivated 

d) Perception Re: Children more 
likely to complete homework 

e) Perception Re: Parents more con
cerned with children's academic 
progress 

f) Perception Re: Parents more con
cerned with childr,en's social
emotional development 

g) Perception Re: Parents more con
cerned Hith keeping appointments 

h) Perception Re: Schools' providing 
support for children of divorce 

Teachers' Experience with Divorce Questionnaire (TED) 

a) years of age 

b) number of offspring 

c) married/divorced/separated/widowed/never married/ 
living with partner 

d) male/female-

e) protestant/catholic/other/none 

a) years of teaching experience 

b) number of divorce children taught 

c) divorce/non-divorce/no difference 

d) divorce/non-divorce/no difference 

e) divorce/non-divorce/no difference 

f) divorce/non-divorce/no difference 

g) divorce/non-divorce/no difference 

h) yes/no 

c.n 
+=" 



CHAPTER 4 

PRESENTATION OF DATA 

This chapter is a presentation of the data derived 

from responses to three questionnaires: the TED, the SADI, 

and the 16PF. The data are presented in three sections, be

ginning with descriptive information (personal and profes

sional variables). Findings relating to teachers' attitudes 

regarding the four sub-scales of the SADI are preseDted 

next, followed by the results from 16PF testing. Finally, 

there is a presentation of the statistical data correspon

ding to the four hypotheses included in the final section of 

the chapter. 

Description Information 

The collection of data took approximately eight 

weeks during the winter term of the current academic year. 

A total of 567 packets containing the data collection in

struments were distributed to 26 elementary schools. Out 

of the 567 packets, 212 elementary school personnel com

pleted the research instruments in their entirety. Another 

five personnel completed two of the three questionnaires. 

Thus 360 packets were either returned incomplete or were not 

returned. 
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Several factors were considered in looking at the 

personal background of elementary school personnel: family-

of-origin, marital status, number of offspring, religious 

preference, age and sex distribution, and educational back-

grolmd and grade distribution of teachers. These data 

resulted from the TED administration. 

Data Gathered Through 
Adminlstratlon of TED 

Family-of-origin. A very small number, only 7% of 

the sample, had parents who were divorced. Of this group 

five respondents were below the age of 13 at the time of 

their parents' divorce; nine of the children were the 

eldest in the family. After the family break-up, nine of 

the children lived with their mother, and, of these, in five 

cases, the mother was the individual who decided where the 

children would live after the divorce. Overall, this small 

sample produced little generalizable data about how adults, 

who in their childhood, experienced their parents' divorce. 

Marital status. The majority of subjects, 67% were 

married. The never-married group had the second highest 

number of individuals, with 19% of them fitting into that 

category. Only 9% of the respondents were divorced (Table 

5) • 

With reference to the inquiry regarding how many of 

the teachers had ever been divorced, 12% of them stated that 
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Table 5. Teachers' Marital Status 

Category Number Percent 

Married 146 67 

Never Married 41 19 

Divorced 19 9 

Separated 6 3 

Living with Partner 3 1 

Widowed 2 1 

(n=217) 

they had been divorced. Viewing the frequencies of divorce 

on a yearly basis, it is noted that from 1968 to 1976 one 

teacher got divorced per year. This statistic increased to 

two persons a year for the years 1977 and 1978. For the 

years 1979 and 1981, the rate increased to four individuals 

for each of the two years. 

Number of offspring. Consistent with the general 

population trends, it was found that the elementary school 

personnel were not only choosing to have fewer children, but 

also a substantial number had opted to remain childless 

since only 40% of the teachers had offspring (Table 6). 

Age and sex distribution. The subjects ranged in 

age from 21 to 61 years, with an average age of 43.5 years. 

The group was comprised of 63 or 29% male teachers, and 154 

or 71% female teachers. 
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Religious affiliations. The religious preferences 

of this selected sample reflected the fact that the sample 

had been obtained from a protestant school system. The 

majority of the sample, 67%, indicated that the protestant 

faith was their preference. Sixteen percent of the teachers 

indicated that they had no religious affiliations. Nine 

percent of the sample were catholic (Table 7). 

Table 6. Number of Teachers' Offspring 

Number of Children 

1 

2 

3 

4 

5 

Number of Teachers 

21 

39 

25 

10 

1 

Table 7. Teachers' Religious Preferences 

Category Number of Teachers 

Protestant 146 

No Religion 35 

Catholic 20 

Other Religions 16 

Percent 

22 

40 

26 

10 

1 

Percent 

67.28 

16.13 

9.22 

7.37 
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University education. Eighty two percent of the 

teachers had earned an lli1dergraduate degree only. Graduate 

degrees at the masters level were achieved by 12% of the 

sample. One administrator had earned a doctoral degree. 

The remaining 6% of subjects attained graduate diplomas in 

a wide variety of areas. 

Subject area backgrolli1d. One hlli1dred and nine (61%) 

of the teachers had obtained their education in four major 

areas of study: English, Early Childhood, Psychology and 

History. Of those who had graduate level preparation, 80% 

had academic preparation in one of four major subject areas, 

including COlli1seling, General Education, Psychology and 

Administration (Table 8). 

Table 8. Most Common Subject Areas in Teachers' Backgrounds 

Category 

Undergraduate (n=217) 

English 

Early Childhood 

Psychology 

History 

Other 

Graduate (n= 87) 

Counseling 

General Education 

Psychology 

Administrat ion 
Other 

Number of Teachers 

33 

29 

24 

23 

108 

12 

12 

11 

10 
42 

Percent 

15.20 

13. 36 

10.66 

10.59 

49.77 

13.79 

13. 79 

12.64 

11.49 
48.29 
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Role designations. The elementary school personnel 

in this study represented five major role designations at 

the elementary school level. Nearly three-fourths were 

classroom teachers. Administrators comprised 11% of the 

sample, and counselors accounted for 8%. Seventeen 

(8%) were resource room specialists and librarians (Table 

9) • 

Table 9. Role Designations of Elementary School Personnel 

Role Number of Teachers 

Classroom Teachers 159 

Administrators 23 

Counselors 18 

Resource Room Specialists 9 

Librarians 8 

Percent 

73.28 

10.59 

8.29 

4.15 

3.69 

Grade distribution. Of the total number of respon

dents, 177 had some classroom affiliation even though only 

159 respondents were actually classroom teachers. 

The personnel were assigned to all grades, kinder

garten through grade six, and some had responsibility for a 

combination of grades. The proportion of teachers assigned 

to each category varied by 6% for kindergarten to 18% for 

first grade (Table 10). 



Table 10. Grade Assignments of Teachers with Classroom 
Affiliation 

Grade Number of Teachers Percent 

K 11 6.21 

1 31 17.51 

2 27 15.25 

3 18 10.17 

4 25 14.12 

5 19 10.73 

6 22 12.43 
7 :': 24 13.56 

(n=177) 

( :':) combination of grades 
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Number of divorced children taught. Fifty percent 

of respondents had taught at least 31 children from divorced 

families. An additional 26% had taught at least 6-15 chil-

dren from divorced backgrounds (Table 11). 

Table 11. Number of Divorced Children Taught 

Number of 
Children Taught Number of Teachers Percent 

31+ 109 50.23 

16- 30 35 16.13 

6-15 57 26.26 

1-5 15 6.91 

0 1 .46 
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Teachers' Perceptions of behavior problems. Approx

imately two thirds of the teachers (69%) indicated that they 

perceived that children of divorce did present different 

kinds of problems than non-divorce children. In reference 

to the actual amount of time teachers spent with their 

children, however, 55% indicated that there was no differ

ence in time spent with children coming from divorce homes 

compared to time spent with those children who came from 

non-di vorce homes. On the other hand, over one-third (3.6 %) 

of the teachers felt that divorce children occupied more of 

their time than those children from non-divorce homes. 

Perceptions of gender related responses. Although 

57% of the personnel indicated that there was no difference 

between boys and girls in recognizing which group was more 

likely to create behavior problems in the classroom, 42% 

of the personnel indicated that boys were more often re

sponsible for creating behavior problems in the classroom, 

than were the girls. Basically, no clear and precise 

delineation was made by the personnel regarding the age 

level when boys experience the most difficulty in coping 

and adjusting to the crisis of divorce. Girls were re

garded by this group as having fewer adjustment problems 

with divorce than were the boys. Further, 43% of the 

teachers indicated that when adjustment and coping problems 

presented themselves, they occurred when the girls were 

12-13 years old (Table 12). 



Table 12. Age Level of Boys and Girls Adjustment 
Problems as Perceived by Teachers 

Percent of Teachers 
Age Boys Girls 

5-7 22 11 

8-9 23 10 

10-11 24 20 

12-13 19 43 

14+ 11 16 

Perceptions ·of academic performance. Questions 

asked to assess teachers' perceptions of academic perform-

ance included: Which type of child is more academically 

motivated, and. two, which type of child is more likely to 

complete his homework assignments? Half of the teachers 

perceived that there was no difference between non-divorce 

children and divorce children in terms of academic motiva-

tion or homework completion. Of those who did perceive a 

difference between the two groups, non-divorce children 

were perceived as doing better in school and in completing 

their homework (Table 13). 

Perceptions of peer acceptance. Nearly all (95%) 
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of the personnel perceived the children in their respective 

classrooms as being quite accepting of the diff~rent family 

arrangement of the child from a divorced background. 



Table 13. Teachers' Perception of Children's Academic 
Performance 

Percent of Teachers 
No Non-

64 

Difference Divorced Divorced 

Who is more academically 
motivated? 

Who is more likely to 
complete homework? 

(n=217) 

51 

52 

48 1 

47 1 

Ninety-eight percent indicated that, at recess time, the 

child's peer group included him or her in their organized 

playground activities. 

Perceptions of school helpfulness. Teachers' per-

ceptions about their skillfulness in being able to effec-

tively assist children in adjusting to the new family status 

were divided as follows: 60% of the personnel were not 

satisfied with the manner in which they were helping their 

children through the family crisis of divorce while the 

remainder were satisfied. In relation to how effective they 

thought the pupil personnel services were in supporting 

these children psychologically during this emotional up-

heaval, 54% of the teachers indicated that these services 

were not adequate for helping these children of divorce 

backgrounds adjust to their new family situations. 
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When asked about how public schools were coping 

with this particular group of children, 64% of respondents 

thought that the schools were not coping well with children 

of divorce backgrounds. When asked to suggest ways that 

schools might improve their services in order to offer 

these young children a more supportive network during these 

difficult circumstances, three suggestions appeared most 

frequently. These suggestions were that there should be 

more trained counseling personnel, that teachers should 

have more knowledge and training in this area, and that 

there should be lower student-teacher ratios in the class-

rooms (Table 14). 

Table 14. Frequency of Occurrence of Most Common 
Suggestions to Increase School Effectiveness 

Number Percent 
Pathways of Teachers of Teachers 

Need more tra.ined 
counseling personnel 34 24.11 

Teachers need more train-
ing and knowledge in 
this area 29 20.51 

Lower student-teacher 
ratios 24 17.02 

Perceptions of parents. Perceptions of teachers 

regarding differences between divorced and non-divorced 

parents were examined by asking teachers which group, if 
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either, was more concerned about their children in relation 

to the children's academic progress, the children's social 

and emotional development, and, the children's parent-

teacher appointments. The results indicated that most 

teachers saw no difference between these two groups of 

parents (Table 15). Of those teachers who did perceive 

differences between the two groups, most teachers perceived 

that non-divorced parents were more concerned about their 

children's academic progress, were more concerned about 

their children's social and emotional development, and were 

more likely to keep their parent-teacher appointments. 

Table 15. Teachers' Attitudes Toward Parent Groups 

Percent of Teachers 

Professional 
Concerns 

No 
Difference 

Non
Divorced Divorced 

Which group of parents 
is more concerned about 
their child's academic 
progress? 

Which group of parents 
is more concerned about 
child's social and 
emotional development? 

Which group of parents 
is more likely to keep 
their parent-teacher 
appointments? 

57 

49 

52 

39 4 

32 19 

44 4 



Data Gathered Through 
Administration of the SADI 
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A total of 206 teachers recorded scores on the SADI 

which ranged from a low score of 60 to a high score of 101 

with a median split between 83 and 84 (Table 16). 

To determine the attitudes of the elementary school 

personnel on each of the four SADI sub-scales, four choices 

were provided for each item to capture the extent of agree-

ment or disagreement with that item. The percentages of 

respondents selecting each choice for each item are pre-

~ented according to sub-scales in Tables 17, 18, 19 and 20. 

Table 16. Range of Scores for High and Low Scoring 
Groups on SADI Sub-scales 

Range of Scores 
Sub-scale Low (n) High 

Roles of Women 15-21 113 21-31 

Adults of Divorce 14-21 90 22-29 

Children of Divorce 15-22 103 23- 30 

Role of the School II-IT 102 18-23 

(n) 

99 

119 

103 

109 

Roles of women sub-scale. The majority (90%) of 

respondents felt that divorced women are more socially 

acceptable today and that people are now more accepting of 

divorced women who have children less than six years of age. 



Table 17. Attitudes Regarding the Role of Women 

/lumber 

7 

Item 

t-Ien are having more problems sexually because 
women are more assertive about their roles in 
modern society 

10 t-Iarital friction and divorce have often resulted 
when a career-oriented women is more successful 
than her husband 

1'1 

15 

18 

28 

33 

In marriages where the woman has a career, there 
are greater possibilities for divorce than in 
marriages where the wonan does not have a career 

t-\ost men are accepting of the fact that women 
are nore assertive today about asking their 
husbands to share household tasks 

Divorce is more common today because women are 
ITore able to support themselves financially 

People are now nore accepting than they used to 
be of women with young children (6 years and 
under) who get divorced 

Women who get divorced are nore socially accepted 
today 

4'1 Di vorce is more prevalent today because women 
have become more assertive in their Il\3rital 
roles 

Strongly 
Agree 

8 

7 

8 

6 

14 

6 

11 

5 

Percent of Teachers 

Agree Disagree 

38 47 

50 39 

28 53 

70 22 

61 24 

85 9 

79 9 

59 35 

Strongly 
Disagree 

7 

'I 

11 

2 

1 

o 

o 

1 

m 
m 



Table 18. 

Number 

1 

2 

19 

21 

:!5 

29 

30 

32 

Attitudes Regarding Adults of Divorce 

Item 

Divorce is a socially acceptable phenomenon 
today 

People who get di vorced are as emotionally 
stable as those who are :narried 

Divorced adults have more health and errotional 
problems, even afteI' the initial crisis period 
is oveI', than do maI'I'ied adults 

A man's careeI' advancement is slowed down if 
he has been divoI'ced within the past two yeal'S 

It is acceptable foI' a husband and wife to get 
a divorce if one partner becomes physically 
handicapped in sorre way 

People who aI'e divoI'ced are viewed less 
favorably by their co-workers 

An acceptable I'eason for divorce is that the 
husband and wife have grc.m apaI't 

Hhen children less than 6 years of age are 
involved, it is better if the parents stay 
togetheI' 

Strongly 
Agree 

18 

14 

3 

2 

o 

1 

10 

2 

Percent of Teachers 

Agree Disagree 

70 10 

53 30 

48 45 

25 68 

22 66 

18 69 

60 27 

19 67 

Strongly 
Disagree 

2 

3 

·1 

12 

12 

3 

12 

m 
ill 



Table 19. Attitudes Regarding Children of Divorce 

lIuml;"r Item 

3 Child~n in divorced homes function better 
than children in conflict-ridden nuclear 
homes 

5 

5 

27 

Grown children of divorce are more likely 
to experience marital problems than adults 
from non-divorced horres 

Divorce Hhere children ,are involved is more 
socially acceptable than in the past 

Children of divorce now have a more positive 
image than they used to 

39 The saying that "it is better for a child to 
come from a broken home than to live in one" 
is usually true . 

'15 Children from divorced homes require more 
attention and assistance than those from 
non-divorced homes 

1j5 Children from divorced homes do not perform 
as well academically as children from intact 
homes 

48 Children of divorce benefit when their fathers 
are active in the parenting role 

Strongly 
Agree 

13 

7 

15 

5 

12 

7 

3 

18 

Percent of Teachers 

Agree Disagree 

61 22 

41 46 

80 4 

78 17 

59 19 

51 41 

30 61 

75 6 

Strongly 
Disagree 

4 

6 

1 

o 

o 

1 

6 

1 

-.J 
CJ 



Table 20. Attitudes Regarding the Role of 

lIumber Item 

4 Tlte teacher is often helpful in assisting a 
child during the emotional upheaval associated 
with divorce 

8 School is important for children of divorce 
because it provides some continuity in their 
lives 

12 Schools are regarded by parents as trusting 
and safe environments 

31 The classroom teacher is someone who the 
parents can confide in on the topic of 
divorce 

'10 The child's classroom teacher is not 
qualified to assist a child through the 
divorce crisis 

',9 The school counselor is often helpful in 
assisting children through the divorce 
process 

the School 

Percent of Teachers 

Strongly 
Agree Agree Disagree 

20 68 12 

31 65 4 

11 74 111 

6 51 39 

4 36 '54 

9 79 12 

Strongly 
Disagree 

0 

0 

1 

4 

6 

0 

-.J 
1_' 
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Approximately equal numbers of teachers agreed that some 

aspect of changing women's roles is responsible for the in

creased divorce rate: most agreed that women's financial 

independence and women's increased assertiveness have con

tributed to the fact that divorce is more common today. 

Teachers, however, disagreed that women with careers were 

more prone to divorce. But, if women were more successful 

in their careers than their husbands, divorce was more 

likely. 

Teachers feel that men are accepting of egalitarian 

relationships with their wives and that men are not having 

increased sexual problems resulting from women's assertive

ness. 

In summary, the attitudes of this group of elemen

ary school personnel towards the role of women are as 

follows: divorce for women is more acceptable today, even 

if young children are involved; second, increased economic 

position and assertiveness of women are factors which con

tribute to divorce, particularly if women have more success

ful careers than their husbands; and, third, in response to 

these changes among women, men are assuming more egalitarian 

relationships with their wives and men are not experiencing 

more problems sexually. 

Adults of divorce sub-scale. The majority (88%) of 

respondents perceive that divorce is a socially acceptable 



phenomenon today. They also perceive that parents should 

not avoid divorce simply because they have young children. 
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Growing apart was seen by 70% of the teachers as an 

acceptable reason for divorce. Acquiring a physical handi

cap, however, was seen by 78% as not being a legitimate 

reason for divorce. 

With regard to the teachers' views about the health 

of divorced adults, two-thirds of the sample agreed that 

people who got divorced are as emotionally stable as those 

who are married. For other respondents, however, divorcing 

adults are seen as less emotionally stable than those who 

are married. When asked about the longer-term health ef

fects of divorce, nearly equal numbers of respondents 

agreed (51%) as disagreed (49%) that divorced adults have 

more physical and emotional problems than married adults. 

With regard to the relationship between divorce and 

work, most (73%) teachers perceived that divorce does not 

hamper career advancement for men; nor did teachers perceive 

that divorced individuals were viewed less favorably by 

their co-workers. 

In summary, the attitudes of this group of elemen

tary school personnel towards adults of divorce are as 

follows: one, divorce is a socially acceptable phenomenon 

today, even when young children are involved. Two, growing 

apart is an acceptable reason for divorce; becoming 



physically handicapped is not. Three, divorced people are 

seen to be as emotionally stable as non-divorced persons; 

however, there is disagreement about whether divorced per

sons are less healthy than non-divorced persons, with half 

of the respondents saying yes and half saying no. Four, 
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divorce is not seen as a hindrance to men's career advance

ment nor as a reason to be viewed unfavorably by co-workers. 

Children of divorce sub-scale. Consistent with 

their views on other sub-scales that divorce is more 

socially acceptable today, even when young children are 

involved, the majority (95%) of the respondents perceived 

divorce where children are involved to be more socially 

acceptable than in the past. Since divorce and single

parenthood are both seen as more socially acceptable today, 

it is logical that over four-fifths of the teachers per

ceived children of divorce as having a more positive self 

image than they used to. 

Seventy-five percent of the teachers in this study 

perceived that children in divorced homes function better 

than children in conflict-ridden intact homes, and over 

80% of the teachers perceived that it is better for a child 

to come from a broken home than to live in one. 

When teachers reported their views about the 

academic performance of children of divorce, two-thirds of 

the teachers disagreed that these children did not do as 



well as children from intact homes. One-third, however, 

agreed with the statement. Over half (58%) agreed that 

children of divorce required more of teachers' time and 

attention. 
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A majority (93%) of respondents in this study per

ceived that children of divorce benefit when their fathers 

are active in the parenting role. Teachers' views towards 

grown children of divorce experiencing marital problems was 

dichotomous: 48% agreed and 52% disagreed. 

Several summary statements can be made about the 

attitudes of elementary school personnel towards children 

of divorce. First, children of divorce have lost the social 

stigma they once had and consequently, children of divorce 

do not necessarily have a negative self image in today's 

society. Second, teachers perceive that it is better for 

children to live in happy homes, either divorced or intact, 

than it is to live in conflict-ridden intact homes. Third, 

children of divorce require more time and attention than 

non-divorce children, but teachers perceive that children 

of divorce are not academically inferior to children from 

intact families. Fourth, teachers perceive that children 

of divorce benefit when their fathers are active in parent

ing. Finally, teachers as a group are dichotomous in their 

attitudes towards whether adults who experienced childhood 

divorce are successful in their own marriages. 
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Role of the school sub-scale. Nearly all (96%) of 

the elementary school personnel perceived the school to be 

important for children of divorce and perceived the teacher 

as often helpful to children during the emotional upheaval 

of divorce. Only 60% of the teachers, however, agreed that 

teachers are qualified to assist such children through the 

divorce crisis. Most (88%) respondents saw the school 

counselor as helpful in assisting children through the di

vorce process. Half of the teachers saw themselves as 

people in whom parents could confide, and the majority (85%) 

of teachers perceived that the school was seen as a safe 

and trusting environment by parents. 

In summary, the attitudes of elementary school per

sonnel toward the role of the school in divorce are stated 

as follows: first, the school is seen as an important con

tinuous support for children of divorce. Second, both 

teachers and school counselors are seen as significant 

individuals who can assist children adjust to the divorce 

situation, even though teachers may not feel as qualified 

to help as they would like to be. Third, teachers perceive 

that parents view the school as a safe and trusting environ

ment, although fewer teachers felt that they are persons in 

whom parents choose to confide about the divorce process. 



Data Gathered Through 
Administration of the 16PF 

The 16PF answer sheets were hand scored according 

to the 16PF Manual directions. Raw scores were converted 

to stens scores which are standard scores with a mean of 

5.5, a standard deviation of 2, and range from 1 to 10. 
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Stens of & or 6 are considered average. A sten of 4 or 7 is 

considered to be slightly deviant from the norm; 2, 3, 8 and 

9 are strongly deviant, while stens of 1 and 10 are con-

sidered extreme (Karson & O'Dell, 1976). 

The stens of the teachers in this study ranged from 

5.19 for Rebelliousness to 7.43 for Intelligence. All stens 

but the one for Intelligence were within the average (5-6) 

range; the sten for Intelligence was somewhat deviant from 

the norm, indicating that teachers displayed higher scores 

on this factor than the norm (Table 21). 

Statistical Data Corresponding 
to the Four Hypotheses 

Hypothesis I--There is no significant difference between 

high and low scoring groups of elementary school personnel 

on a measure of attitude towards the role of women when per-

sonality characteristics and other selected variables are 

considered. 

Hypothesis 1 was rejected because there was a sig-

nificant difference between the high and low scoring groups 

when personality characteristics and selected variables 



Table 21. Means and Standard Deviations for Factors 
of the 16PF 

Factor Description 

A Warmth 

B Intelligence 

C Ego Strength 

E Dominance 

F Impulsivity 

G Group Conformity 

H Boldness 

I Emotional Sensitivity 

L Suspiciousness 

M Imagination 

N Shrewdness 

o Guilt Pronesness 

Rebelliousness 

Self-Sufficiency 

Ability to Bind Anxiety 

Free-Floating Anxiety 

Mean 

5.48 

7.43 

5.21 

5.40 

5.49 

5.53 

5.31 

6.67 

5.84 

6.00 

5.70 

5.50 

5.19 

6.59 

5.51 

6.12 

Standard 
Deviation 

1. 99 

1. 53 

1. 83 

1. 80 

2.12 

1. 98 

2.00 

1. 81 

2.03 

1. 79 

1. 97 

1. 71 

1. 60 

1. 89 

2.05 

78 
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were considered, 1(10) = .87, E < .01. The analysis indi

cated that for the group of personnel viewing women in the 

more traditional sense, the personality dimensions of bold

ness, ego strength, and dominance were important discrimin

ating factors. 

The analysis indicated that for the group of 

personnel who had a less traditional view of the roles of 

women, the personality characteristics of warmth, impul

sivity, self-sufficiency, emotional sensitivity, imagination 

and shrewdness were important discriminating factors. Age 

was also an important factor in that older teachers had less 

traditional views. 

The professional variables that produced a signifi

cant chi-square regarding the roles of women were as 

follows: 

1. Motivation X2 (2) = 8.06, E < .05. 

2. Homework X2 ( 2 ) = 5.67 , £. < .05. 

3. Appointments X2 ( 2 ) = 8.32, J2. < .05. 

The actual results are given in Table 22. 

The discriminant function differentiating high and 

low' scores on the roles of women sub-scale was significant 

at E < .01. The group centroid for the low scorers was 

-.415, and for the high scorers was +.355. Teachers who 

had more traditional views (low scorers) on the roles of 

women sub-scale tended to be more bold, have more ego 

strength and be more dominant, whereas teachers who had 



Table 22. Teachers' Attitudes Towards Role of Women 

Hypothesis One 

Which children are more academically 
notivated? 

Which children arc more likely to 
complete homework? 

Hhich parents are more likely to 
keep parent-teacher appointments? 

(n 212) 

No Difference 

Less 
Traditional TI'aditiona1 

61 '13 

61 '15 

63 '1'1 

Percent of Teachers 

Non-Divorced 

Less 
Traditional TI'aditional 

39 511 

39 5'1 

35 51 

Divorced 

Less 
Traditional Traditional 

0 3 

0 1 

2 5 

CD 
o 
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a less traditional view of women (high scorers) on the roles 

of women sub-scale, tended to be warm, impulsive, self

sufficient, emotionally sensitive, imaginative, and shrewd. 

The teachers who viewed women in less traditional roles were 

older than the ones who viewed women's role more tradition

ally. The standardized discrimination function coefficients 

for this sub-scale are shown in order of importance in 

Table 23. 

gypothesis 2--There is no significant difference between 

high and low scoring groups of elementary school personnel 

on a measure of attitudes toward adults of divorce when 

personality characteristics and selected variables are con

sidered. 

Hypothesis 2 was rejected because there was a sig

nificant difference between the high and low scoring groups 

when personality characteristics and selected variables were 

considered, 1(7) = .83, E < .01. 

The analysis indicated that for the teachers who 

were not accepting of adults involved in divorce, the per

sonality dimensions of warmth, the ability to bind anxiety, 

and self-sufficiency were important discriminating factors. 

The analysis indicated that for the group of ele

mentary school personnel who were more accepting of adults 

involved in the divorce process, the personality character

istics of ego strength, rebelliousne3s, imagination, and 

emotional sensitivity were important discriminating factors. 
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Table 23. Roles of Women 

Variable Discriminant 
Factor Description Function Weight 

Traditional View (n=99) 

H Boldness -.511 

C Ego Strength -.366 

E Dominance -.340 

Less Traditional View (n=113) 

F Impulsivity +.829 

A Warmth +.517 

Q2 Self-Sufficiency +.380 

I Emotional Sensitivity +.332 

Age +.265 

M Imagination +.265 

N Shrewdness +.253 

The analysis indicated that for the group of ele-

mentary school personnel who were more accepting of adults 

involved in the divorce process, the personality character-

istics of ego strength, rebelliousness, imagination, and 

emotional sensitivity were important discriminating factors. 

The professional and personal variables that pro-

duced a significant chi-square regarding the adults of 

divorce sub-scale were as follows: 
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1. Motivation X2 (2 ) = 19.99, £ < .01 

2. Homework X2 (2 ) = 22.75, £< .01 

3. Parent-teacher Appointment X2 (2) = 14.39, 12.<.01 

4. Parents' Academic Concerns X2 ( 2 ) = 11. 54, £<.01 

5. Parents' Social-emotional 
X2 Concerns (2 ) = 10. 19 , £< .01 

6. Marital Status X2 (5 ) = 11. 44, £< .05 

The actual results are presented in Tables 24 and 25. 

The discriminant function differentiating high and 

low scorers on the adults of divorce sub-scale was signifi-

cant at £ = .0001. The group centroid for low scorers was 

-.537 and for the high scorers was +.397. Elementary school 

personnel who were not as accepting of adults ·of divorce 

(low scorers) tended to be warm, had the ability to bind 

anxiety and were self-sufficient. The elementary school 

personnel who were more accepting of adults of divorce were 

characterized as being rebellious, imaginative and emotion-

ally sensitive, and as having high ego strength. 

The standardized discrimination function coeffi-

cients for this sub-scale are pr-esented in order of impor-

tance in Table 26. 

Hypothesis 3--There is no significant difference between 

high and low scoring groups of elementary school personnel 

on a measure of attitude towards childr'~n of divorce when 

personality characteristics and selected variables are con-

siJered. 
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Table 24. Teachers' Attitudes Towards Adults Involved in Divorce 

Percent of Teachers 

No Difference lion-Divorced Divorced 

Less More Less More Less More 
Hypothesis Two Accepting Accepting Accepting Accepting Accepting Accepting 

Ilhich children are llOre academically 
motivated? 35 64 62 36 3 0 

~Ih ich children are rrore likely to 
complete homework? 33 65 67 34 0 1 

Hhich parents are more likely to keep 
paren t-teacher appoin tmen ts? 37 63 58 34 5 3 

Uhich parents are more academically 
concerned? 43 ' 58 50 24 7 18 

Uhich parents are !lore socially and 
emotionally concerned? 42 58 42 211 21 18 

(n = 209) 

CD 
-I=" 



Table 25. Teachers' Marital Status 

Married 

Never Married 

Separated 

Divorced 

Living Together 

Widowed 

Table 26. Adults of Divorce 

Factor Description 

Not Accepting (n=90) 

85 

Percent of Teachers 
Less 

Accepting 

70 

24 

3 

2 

1 

0 

More 
Accepting 

63 

16 

14 

3 

2 

2 

Discriminant 
Function Weight 

0 3 Ability to bind anxiety -.612 

A Warmth -.413 

A2 Self-Sufficiency -.340 

More Accepting (n=119) 

01 Rebelliousness .548 

C Ego Strength .404 

M Imagination .229 

I Emotional Sensitivity .216 
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The hypothesis was rejected because there was a 

significant difference between the high and low scoring 

groups when personality characteristics and selected vari-

abIes were considered, !(6) = .85, E < .01. 

The results indicated that for personnel who ~ere 

less accepting of children of divorce the personality dirnen-

sions of self-sufficiency and conscientiousness were 

important discriminating factors. The professional vqriable 

relating to the number of years of teaching was also qn 

important factor for this group. 

The analysis indicat~d that for the group of ~lemen-

tary school personnel who were more accepting of chilqren of 

divorce, the personality dimensions of emotional sensttiv-

i ty, rebelliousness and intelligence were important d~_s-

criminating factors. 

The professional and personal variables that 

produced a significant chi-square relating to the chi~dren 

of divorce sub-scale were as follows: 

l. Motivation x2 ( 2 ) = 19.02, ~< .01 

2. Homework X2 ( 2 ) = 22.93, ~~ < .01 

3. Parent-teacher Appointments X2 ( 2 ) = 17.68, ~< .01 

4. Parents' Academic Concern X2 ( 2 ) = 20.69, ~< .01 

5. Parents' Social-emotional 
X2 concerns (2) = 12.06, P < .01 

-,-

6. School Child's Needs X2 ( 2 ) = 7.75, ~< .01 

7. Teacher's Religion X2 ( 2 ) = 12.32, ~ < .01 

These I'esults are presented in Tables 27 , 28, and 29. 



Table 27. Teachers' Attitudes Towards Children of Divorce 

Percent of Teachers 

No Difference Non- Di vorced 

Less More Less More 

Hypothesis Three Accepting Accepting Accepting Accepting 

Hhich children are nore academically 
lTotivated? 36 65 61 35 

Hhich children are more likely to 
complete homework? 35 67 65 32 

Which parents are more likely to keep 
parent-teacher appointments? 38 66 59 30 

Hhich parents are "ore academically 
concerned? 41 72 56 25 

Hhich parents are more socially and 
eHotionally concerned? 37 59 44 22 

(n = 206) 

Divorced 

Less More 
Accepting Accepting 

3 6 

0 1 

3 4 

3 3 

19 19 

<Xl 
--:J 



Table 28. School Meeting the Needs of Divorced Children 

Yes 

No 

Percent of Teachers 

Less 
Accepting 

25 

75 

More 
Accepting 

45 

55 

Table 29. Teacher's Religious Background 

Percent of Teachers 

Less More 
Accepting Accepting 

Protestant 69 66 

Catholic 15 4 

No Religious Affiliation 10 23 

Other Religions 6 7 

The discriminant function differentiating high and 
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low scorers on the children of divorce sub-scale was signif-

icant at E = .0001. The group centroid for the low scorers 

was -.408, and for the high scorers was .439. 

Personnel who were less accepting of children of 

divorce tended to be self-sufficient and conscientious. 

These teachers also had more teaching experience than those 

in the more accepting group. The elementary school person-

nel who were more accepting of children of divorce tended to 
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be characterized as intelligent, emotionally sensitive, and 

rebellious. The standardized discriminant function coeffi-

cients for this sub-scale are shown in order of importance 

in Table 30. 

Table 30. Children of Divorce 

Variable 
Factor Description 

Less Accepting Group (n=103) 

Self-sufficient 

Teaching Experience 

G Conscientious 

More Accepting Group (n=103) 

Ql 
Rebelliousness 

I Emotional Sensitivity 

B Intelligence 

Discriminant 
Function Weight 

-.465 

-.304 

-.265 

.748 

.259 

.251 

Hypothesis 4--There is no significant difference between 

high and low scoring groups of elementary school personnel 

on a measure of attitude towards the role of the school when 

personality characteristics and selected variables are con-

sidered. 

The hypothesis was rejected because there was a 

significant difference between high and low scoring groups 

when personality characteristics and selected variables were 

considered, !(6) = .90, E < .01. 
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The analysis indicated that for teachers who felt 

less positive about the role of the school, the personality 

dimensions of dominance and intelligence were important 

discriminating factors. The professional teaching variable 

relating to the number of divorced children taught was also 

an important factor for this group. Teachers in this group 

can be described as being assertive, stern, insightful, 

competitive, and possessing the capacity for higher mental 

learning. 

The analysis indicated that for the teachers who 

felt positive about the role of the school, the personality 

dimensions of warmth, imagination and impulsivity were im

portant discriminating factors. Personnel in this group 

tended to be imaginative, unconventional, warm, good-natured 

and outgoing, talkative, cheerful, and, overall, happy-go

lucky. 

The discriminant function differentiating high and 

low scorers on the role of the school sub-scale was signifi

cant at E < .01. The group centroid for the low scorers was 

.343, and for the high scorers was -.315. 

Personnel who were less positive about the role of 

the school tended to be dominant and intelligent. These 

personnel also had taught more children of divorce than 

those in the more positive group. The teachers who were 

more positive about the role of the school tended to be 



characterized as being imaginative, warm, and impulsive. 

The standardized discrimination function coefficients for 

this sub-scale are presented in order of importance in 

Table 31. 

Table 31. Role of the School 

Variable 
Factor Description 

Less Positive Group (n=102) 

E Dominance 

B Intelligence 

Number of Children 

More Positive Group (n=109) 

M Imagination 

A Warmth 

F Impulsivity 

Summary 

Discriminant 
Function Weight 

.537 

.456 

.388 

-.515 

-.484 

-.336 
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In this chapter data was presented that was derived 

from the responses of 212 Canadian elementary school per-

sonnel to three questionnaires: the TED, the SADI, and the 

16PF. Descriptive data obtained from the TED was given 

first. Several categories of teachers' perceptions were 

examined: their perceptions of children of divorce with 

regard to behavior problems, gender-related responses, and 

academic performance; their perceptions of their own 



helpfulness in supporting children of divorce; and, their 

perceptions of divorced parents. 
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SADI results were presented which described respon

dents' attitudes toward the role of women, adults of 

divorce, children of divorce, and the role of the school in 

divorce situations. Teachers' stens scores on the l6PF 

were provided. Finally, data pertaining to the four hypoth

eses were presented indicating that all hypotheses were re

jected. Those personal, professional, and personali~y 

variables which were related to differences in teachers' 

attitudes were identified. 



CHAPTER 5 

DISCUSSION, CONCLUSIONS AND RECOMMENDATIONS 

Discussion 

The overall purposes of this study were to describe 

teachers' attitudes towards divorce and to examine their 

attitudes in relation to selected personal variables, pro

fessional variables, and personality characteristics. With 

relation to the second purpose, the following hypotheses 

were tested: 

1. There is no significant difference between high 

and low scoring groups of elementary school per

sonnel on a measure of attitude towards the role 

of women when personality characteristics and 

other selected variables are considered. 

2. There is no significant difference between high 

and low scoring groups of elementary school person

nel on a measure of attitude towards adults of 

divorce when personality characteristics and 

selected variables are considered. 

3. There is no significant difference between high 

and low scoring groups of elementary school 

personnel on a measure of attitude towards children 
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of divorce when personality characteristics and 

selected variables are considered. 
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4. There is no significant difference between high and 

low scoring groups of elementary school personnel 

on a measure of attitude towards the role of the 

school when personality characteristics and selected 

variables are considered. 

This chapter contains the conclusions from the find

ings reported in Chapter 4 in relation to each specified 

hypothesis. The latter part of· the chapter provides recom

mendations for elementary school personnel and educators of 

such personnel with regard to children of divorce, and 

finally, this chapter suggests areas for further study. 

Although no research was found which explored the 

attitudes of teachers or other groups toward divorce, 

selected aspects of the attitudes of the teachers in this 

study can be compared to related findings in the literature. 

Conclusions 

Role of Women 

The view of most of the teachers in this study that 

society is generally accepting of divorced women, even 

those with young children, reflects those opinions cited in 

the literature. Cherlin (1981), for example, stated that: 



.in recent years people have become more 
tolerant of divorce, making it easier for persons 
in unhappy marriages to leave their spouses . 
Much of the stigma previously associated with be
ing a divorced person has faded; a divorce is no 
longer seen as a mark of failure or disgrace 
(p. 46). 
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Teachers perceived that increased financial independence and 

increased assertiveness for women predispose to higher di-

vorce rates. Such a view is congruent with that expressed 

in much of the literature that increased opportunities in 

terms of employment and financial independence for women 

allow couples the option of divorce (Degler, 1980; Ford, 

1974; Goode, 1963). The finding that teachers saw divorce 

as more likely when a women's career is more successful than 

her husband's supports the research of Hall and Hall (1979) 

who report that when both partners are upwardly mobile, 

highly career involved, and competitive, the long-term 

prospects of the marriage are not good, especially if the 

wife is more successful. 

Adults of Divorce 

Teachers viewed growing apart as an acceptable rea-

son for divorce, but acquiring a physical handicap was not. 

The first finding sUbstantiates those of Kessler (1975) 

and Crosby (1980); the second reflects the results of other 

research which shows that physical handicaps cause much 

familial and marital stress, and yet are not sufficient 

cause for abandonment (Featherstone, 1980). 
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Most of the teachers saw divorced individuals as 

equally healthy as non-divorced persons. This view reflects 

that of Crosby (1980), who suggests that for some, divorce 

is a sign of mental and emotional health because it is a 

means to save one's identity t6 ward off further exploita

tion and emotional dependency. For other respondents, 

however, divorcing adults are seen as less emotionally 

stable and as less healthy on a long-term basis than those 

who are married. The views of these respondents reflect the 

empirical evidence provided by other researchers (Campbell, 

Converse & Rodgers, 1976; Goode, 1956; Guerin, Vernoff & 

Feld, 1960) that for most people divorce produces a serious, 

if temporary, decrement in functioning and sense of well

being, particularly during the first year following the di

vorce (Hetherington, Cox & Cox, 1978). The teachers who 

perceived the emotional stability of adults of divorce as 

weaker than that of married adults may be basing their per

ceptions on people who are in the acute phases of divorce 

and experiencing great emotional distress. Teachers who 

perceived divorced adults as having greater health problems 

are supported by epidemiological research which has 

shown that the rates for the divorced of both sexes are 

higher than for any other marital status for admissions to 

psychi~tric hospitals, death due to car and other accidents, 

suicide, death from homicide, and overall mortality (Bloom, 

Asher & White, 1978; Ladbrook, 1976). 
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The large numbers of respondents who indicated that 

they perceived divorced adults as emotionally stable and 

as healthy are not generally supported by data in the liter

ature which indicates that divorce has negative effects on 

people's health. A possible explanation for this discrep

ancy relates to whether or not divorce is seen as socially 

acceptable. If divorce is acceptable, it has no stigma. 

To say that divorced people have more health and emotional 

problems is to see them as "different", as stigmatized. So, 

in an attempt not to label people and to see divorce as 

normal, some respondents have indicated that the divorced 

persons are emotionally and physically stable. The other 

respondents have acknowledged that divorce can be socially 

acceptable and still be a traumatic event for the people in

volved. 

Children of Divorce 

Teachers perceived that children of divorce are less 

stigmatized today than in past years, and as a result may 

have healthier self-concepts. This finding supports that 

of Hammond (1979) who, using the Piers-Harris Self-Concept 

Scale, found no significant difference in self-concept be

tween children of intact and divorced families. 

Most of the teachers disagreed that children of 

divorce did not do as well in school as children from intact 

homes. This finding concurs with that of Hammond (1979) who 
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found no significant differences in reading and math achieve

ment between children of intact and divorced families as 

measured by the classroom teachers of elementary school 

children. On the other hand, the view of the other one

third of the teachers who agreed with the statement, concurs 

with the finding of Brown (1980) who found a disproportion

ately low number of children from one-parent families 

(mostly due to divorce) in the high achievement group at the 

elementary level. 

Discrepancies, therefore, are evident not only in 

the teachers' views, but also in the literature, regarding 

how divorce affects children's school performance. Such 

discrepancies are indicative that other factors, other than 

just divorce or non-divorce, are of significance in influ

encing how children respond to the situation of divorce, 

and these other factors indicate further avenues of research 

in this field. 

When teachers were asked in the section on their 

experience with children of divorce, only 36% of the teach

ers indicated that such children required more time. When 

asked a similar question (Item #45) on the sub-scale, how

ever, 58% agreed that children of divorce required more 

time and attention. One explanation for this discrepancy 

is that for the first question, teachers were responding 

based on their own experience in relation to the amount of 

teacher time these children required. On the second 
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question, they were responding on the basis of their own 

opinions about the amount of time from parents, frlends and 

teachers that such children require. This difference in the 

focus of the questions was not made explicit however, and, 

therefore, the results must be interpreted with caution. 

Given that many researchers ( Anthony, 1974; McDermott, 

1970; Wallerstein & Kelly, 1976) have indicated that chil

dren of divorce show a higher incidence of behavior problems 

both at home and at school, it is understandable that most 

teachers perceive these children as requiring more time and 

attention. Given that there is some discrepancy in the 

literature regarding whether children of divorce do exhibit 

greater problems than other children, it is also understand

able that some teachers agree with this position and, there

fore, do not see that children of divorce require more time 

and attention. Again, further research is required in 

relation to the factors which influence children's response 

to divorce and in relation to the time and attention re

quired by children whose lives are influenced by those 

factors. 

Role of the School 

Nearly all of the elementary school personnel per

ceived the school to be important for children of divorce 

and perceived the teacher and the school counselor as often 

helpful to children during the emotional upheaval of 
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divorce. Though relatively little has been written about 

the role of the school in divorce, the views of the teachers 

in this study support those who say that a positive school 

environment can to some extent attenuate the effects of 

stressful family relationship (Hetherington, Cox & Cox, 

1979; Kelly & Wallerstein, 1977; Skeen & McHenry, 1980). 

This view is also consistent with that of the children in 

Hammond's (1979) study who said that they most often chose 

the counselor in the school as the disclosure target person. 

The second purpose of this study was to examine the 

attitudes of teachers in relation to selected variables. 

Four hypotheses were tested in relation to this purpose. 

Hypothesis One 

The first hypothesis pertaining to attitudes towards 

the role of women was rejected because there was a signifi

cant difference between the high and low scoring groups when 

personality characteristics and selected variables were con

sidered. Those personnel who view the roles of women in a 

more traditional sense are more socially bold, have a higher 

degree of ego strength and are more dominant over others. 

They are risk-takers and are more emotionally stable. This 

need for dominance was characteristic of teachers in a 

study by Masling and Stern (1963) who described these per

sonnel as being more teacher-oriented than child-oriented. 

Looking at this dominant group, they found these teachers 
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needed reassurance regarding their own superiority and value. 

The subordinate status of pupils is a continuous significant 

source of gratification for these teachers. 

Cruickshank (1980) found that control was one of the 

aspects that interfered with teachers reaching their goals. 

This need to have pupils behave appropriately is related to 

the need of dominance in this group who viewed women in a 

traditional manner. According to Cattell (1957), people who 

have a high score on C (ego strength) may be considered 

emotionally stable, free to neurotic symptoms, not hypo

chondriacal, realistic about life, unworried, steadfast, 

self-controlled, calm, patient, persevering and thorough, 

loyal and dependable. 

Those personnel who viewed women's roles in a less 

traditional manner, were more sensitive. Not only were they 

sensitive, but they were also aware of potential differ

ences in individual women and children of divorce. They 

were sensitive and alert to those aspects that make it 

tougher for others. Overall, this group probably is capable 

of anticipating problems before they arise as they are real

istic, warm,. emotionally sensitive, imaginative, shrewd and 

somewhat overprotective. The characteristics differenti

ating these two groups are one indication of their sensitiv

ity to others. Carl Rogers (1969) would probably describe 

these personnel as possessing three qualities essential to 

any effective helping relationship. These qualities are 
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empathy,unconditional positive regard, and congruence. 

This group of personnel may also be more willing to utilize 

the referral services of school counselors and social work

ers because of their high degree of resourcefulness. Fur

ther, because they desire to make decisions, they perhaps 

are less inclined to allow "critical" issues to go un

attended for any prolonged period of time. This more 

liberated group of individuals was also older than the 

traditional group. Perhaps tolerance, patience, and 

mellowness increase with age. 

To conclude this section on personality differences, 

the dimension of boldness highlights the group who view the 

roles of women in a more traditional sense, while the di

mensions of impulsiveness and warmth describe the group of 

teachers who viewed women in less traditional ways. 

Some important differences were identified between 

the two groups when professional variables were studied. 

Approximately 45% of the group who viewed women less tradi

tionally, felt that there was no differences between the 

divorced and non-divorced children or parents on the follow

ing issues: homework, motivation and appointments. How

ever, 60% of the traditional viewing group saw non-divorced 

children or parents in a more favorable light on the above 

three issues. As well, 55% of the less traditional group 

viewed the non-divorced child more positively compared to 
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~O% of the traditional group of teachers on these three pro

fessional variables. These differences seem to indicate 

that the less traditional group of teachers are more ac

cepting about the problems experienced by divorced children 

and their parents. These teachers are probably more child

oriented than teacher-oriented as suggested by the relation

ship between nurturance and child orientation in a study by 

Masling and Stern (1963). 

To conclude, the traditional viewing group are more 

teacher or self-centered, are younger, are very emotionally 

stable, and have a high sense of adventure. The more lib

erated group are more child-centered, more sensitive, warm, 

realistic and possess an element of shrewdness. 

Hypothesis Two 

The second hypothesis regarding attitudes to~ards 

adults of divorce was rejected because there was a signifi

cant difference between the high and low scoring groups when 

personality characteristics and selected variables were con

sidered. 

Those personnel who viewed adults of divorce in a 

non-accepting way have the ability to bind anxiety, are 

warm, and are self-sufficient and resourceful. This ability 

to be controlled, socially precise, self-disciplined, cor

responds to the findings of Cattell et al (1970), who de

scribe profiles of elementary school teachers as having a 

component of self sufficiency. The ability to bind anxiety 
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is similar to the "orderly" attitude expressed by Masling 

and Stern (1963). The classroom teacher needs to codify and 

regulate behavior, and to minimize the uncertainties that 

are often inherent in teacher-pupil transactions. Teachers 

who are guided in this way often have compulsive preoccupa

tion with rules and procedures. They justify this in terms 

of the need for developing good pupil work habits. 

In the group who were more accepting of adults of 

divorce, the hypothesis was rejected for the following per

sonality dimensions that were significant: rebelliousness, 

ego strength, imagination and emotional sensitivity. These 

people are rather unconventional in their ideas, tender

minded, gentle and kind, liberal and free-thinking, emo

tionally stable and mature. This corresponds to Masling 

and Stern's (1963) study which indicated that nurturance is 

an essential quality of child-oriented teachers. Teachers 

with this nurturing orientation are characterized by a 

pervasive feeling of affection for children and a continual 

desire to assist and support them. As a group, they feel 

the child's greatest need is love. Members of the non

accepting group on this sub-scale were more positive towards 

the non-divorced child or parent, than to the divorced 

child or parent on selected professional variables, includ

ing which children are more academically motivated and more 

likely to c;::omplete their homework,. and which parents are 

more likely to keep their appointments, are more concerned 



about their children's academic performance, and are more 

concerned about their children's social and emotional de

velopment. 
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It is interesting to note that the personnel com

prising the accepting group basically saw no difference in 

the issues previously mentioned between the divorced and 

non-divorced groups. This group was almost equally divided 

regarding which parent is more emotionally and socially con

cerned about their children. This dimension is a differ

entiating factor between the two groups. 

The accepting and non-accepting groups also differed 

in their marital status. In the accepting group 14% of the 

teachers were divorced, while in the non-accepting group 

only 2% were divorced. Perhaps this difference is easily 

explainable in terms of the teachers's personal experience. 

Having gone through divorce themselves, they would probably 

have a great deal more empathy and acceptance of other in

volved in a similar situation. 

The concept of cognitive dissonance is l'elevant 

here. How people think about divorce will influence how 

they interact with divorced family situations. In other 

words, if I as a teacher have a classroom that is over 50% 

occupied with children of divorce, and I signify that I 

enjoy teaching, then I must either change my perception of 

these children of divorce to a positive one or change my 

attitude about teaching to a negative one. 
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To conclude, the non-accepting group is character

ized as having the ability to bind anxiety, are warm, and 

are self-sufficient. This group appears to be more suppor

tive toward the non-divorced child or parent on a number of 

related professional variables (academic motivation, home

work completion, keeping appointments, parental academic 

and social and emotional concerns). 

The following personality characteristics, namely, 

rebelliousness, ego strength, imagination, and emotional 

sensitivity characterized the group who were more accepting 

of adults of divorce. It also appears that marital status 

is a variable that influences whether an individual is more 

or less accepting of adults involved in divorce. 

Hypothesis Three 

Hypothesis three, pertaining to attitudes regarding 

children of divorce, was rejected because there was a sig

nificant difference between the high and low scoring groups 

when personality characteristics and selected variables were 

considered. 

Those personnel who viewed children of divorce in a 

less accepting way are described as being self-sufficient, 

emotionally disciplined, resourceful, having been involved 

in the teaching profession longer, and were conscientious 

and persistent. 
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Those personnel who viewed children of divorce in 

a less positive way are self-sufficient, emotionally dis

ciplined and resourceful. It appears that these personnel

were not only less accepting of children of divorce, but 

also felt that the schools were not doing enough for these 

children. This view can be compared to the self-fulfilling 

prophecy idea as described earlier by Rosenthal and 

Jacobson (1968). 

Myers (1977), in her dissertation involving person

ality variables and their relationship to perceived personal 

problems of secondary school teache~s, discovered that af

filiation was one of the five major problems encountered by 

these teachers. Affiliation is related to the need by the 

teacher to establish and to maintain good relationships 

with others at school. In this study, the dominant per

sonality traits of self-sufficiency and conscientiousness 

which characterized the less accepting group are to some 

degree similar to the traits of those teachers in Myers' 

study who reported having affiliation problems. The 

personnel studied by Myers were seen by others as leaders, 

persistent, articulate, neat dressers, self-confident, 

considerate, and above all, hard workers. This group of 

secondary teachers also reported being both dissatisfied 

with teaching and with the school's efforts. 
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Mitchell (1963) compared several occupational groups 

(psychologists, psychiatrists, C.P.A., engineers, lawyers, 

teachers and priests) and found there were four items that 

teachers valued more highly than did other occupational 

groups. The top value was that of "associate" which means 

that teachers enjoy having contact with other colleagues 

that they work with at school .. 

Perhaps to some degree, the self-sufficient dimen

sion of the less accepting group explains the apparent lack 

of empathy for children from non-nuclear households. 

Typically, self-sufficient people's acitivites are related 

to work and accomplishing tasks. These people generally do 

not rely on others because they believe they do not need 

others. Bob Goulding, founder of Redecision Therapy 

(Goulding & Goulding, 1979), would probably describe these 

people as having a "be strong" driver. That is, these in

dividuals reason their work out cognitively and deny any 

affect at all costs. Consequently, the child experiencing 

rejection from the parents during the divorce process, ex

pects and needs support from the teacher. The self

sufficient teacher may give support and encouragement by 

telling the child to get to work and stop feeling upset 

about his concerns. 

In the group which were more accepting of children 

of divorce, the hypothesis was rejected because of the 

following personality characteristics: emotional 
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sensitivity, rebelliousness and intelligence. This group 

also tended to perceive the school as having a greater posi

tive impact on these children. This viewpoint is in marked 

contrast with the less accepting group who perceived the 

school as not being facilitative with children of divorced 

backgrounds. 

One of the striking personality qualities of the 

accepting group of teachers relates to the dimension of re

belliousness. This liberal and free-thinking attribute can 

be viewed positively when considering that children often 

seemingly pay the highest price for marital failure. The 

rebellious quality in people allows them to reject "norma

tive situations" and to accept "deviant life styles" as 

appropriate and meaningful. It is a paradox, but perhaps a 

new truism can be coined--to rebel is to accept; a high 

degree of rebellion equates with a high degree of acceptance 

of all kinds of life styles. 

The second most dominant personality factor in the 

accepting group of teachers was that of being tender-minded, 

emotionally sensitive. It seems appropriate that individ

uals in this accepting and insightful group would be char

acterized as having a high degree of emotional sensitivity, 

because this is very necessary when interacting with chil

dren who are involved in a crisis like divorce. As 

previously stated, Wallerstein and Kelly (1980a) indicated 

that the school can be viewed as a supportive network for 
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the child in the midst of this crisis. The importance and 

reliance upon a close, supportive and friendly teacher can

not be overemphasized. 

The attribute of intelligence is the third most 

salient personality variable in the accepting group of 

teachers. The demonstration of higher mental capacities 

enables these professionals to think divergently about the 

varied and diverse factors that affect the student's ability 

to achieve success in the classroom. 

A significant professional variable in the less ac

cepting group relates to the number of years of teaching 

experience. It seems that older teachers may be more rigid 

in their attitudes towar'd children of divorce. Even though 

there are an increasing number of children of divorce in the 

classroom, the experienced teacher may cling to stereotypes 

of these children which developed when divorce was less 

cornmon and to some degree less acceptable. 

Looking at the religious preference of the two 

groups of teachers, 15% of the Catholics were part of the 

less accepting group while only 4% of the Catholics were in 

the accepting group of teachers. The number of Protestants 

and people indicating Other Religions was approximately 

equal in the two groups. However, a greater percentage of 

the Catholics were in the less accepting group (79% versus 

21%), and a 'greater percentage of the total non-religious 
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teachers were in the more accepting group (71% versus 29%). 

From these comparisons, it seems possible to state that the 

non-religious teachers, compared to the religious ones, seem 

more accepting of alternate household living options for 

children. 

A number 6f professional variables are s·tatistically 

significant between the two groups of personnel on this 

sub-scale. The homework completion and the academic moti

vation items are two such examples that are interesting to 

compare. It seems that the less accepting groups appeared 

more stereotyped in their attitudes toward the divorced per

son. In some cases, the non-divorced child was viewed more 

favorably than the divorced child. On the other hand, the 

accepting group saw no difference between the two groups of 

children on these two academic related issues. With such a 

wide gap of attitudes between the two groups of teachers, 

it seems reasonable to assume that this would be reflected 

in the behaviors of the teachers toward children of divorce. 

That is, the teachers who view non-divorced children more 

favorably probably have higher expectations and standards 

for these children. As a result, these children would prob

ably perform at the expected level of achievement. 

The difference in teachers' attitudes toward the 

divorced and non-divorced parent was also statistically 

significant. Approximately 65% of the teachers who were 

accepting of children of divorce felt that There was no 
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difference between divorced and non-divorced parents in re

lation to the three issues which focused on which parents 

were more concerned fN'ith their children's academic and 

social and emotional development, and were more likely to 

keep parent-teacher appointments. 

However, approximately 50% of the less accepting 

group of teachers saw non-divorced parents more positively 

in reference to the above three items. Again, as with the 

child of divorce, the divorced parent is viewed less posi

tively and in this process, expectations, beliefs, and 

attitudes are probably lowered as teachers interact with 

divorced parents and their children. 

Both groups of personnel were critical of the 

school's role in meeting the needs of the divorced child. 

However, more teachers in the less accepting group (74%) 

felt this way compared to the more accepting group (55%). 

The religious backgrounds of the two groups of per

sonnel was statistically significant as well in differenti

ating the more and less accepting groups. There were 

almost four times as many Catholics in the less accepting 

group compared to the number of the accepting group. Also, 

there were over twice as many non-religious people in the 

accepting group compared to the number in the less accepting 

group. Perhaps people who are more religious have more def

ini te views on "things compared to those ~vho are less re li

gious. In fact, it could be suggested that religious 
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individuals have the tendency to look at certain sensitive 

topics in either a right or wrong way, black or white, 

polarity. Consequently, as a result of that orientation 

many diverse ideas and views on controversial topics are 

almost eliminated. 

To conclude, the dimensions of self-sufficiency, 

conscientiousness, and having taught longer described the 

group of personnel who were less accepting of children of 

divorce. On the other hand, characteristics of rebellious

ness, emotional sensitivity and intelligence described those 

teachers who were more accepting of children of divorce. 

Hypothesis Four 

Hypothesis four, which focuses on attitudes towards 

the role of the school, was rejected because there was a 

significant difference between the high and low scoring 

groups when personality characteristics ~-lere considered. 

Those personnel who felt less positive about the 

role of the school had higher scores on the dominance and 

intelligence factors, and they also had taught more children 

of divorce than the more positive group. The people in the 

less positive group can be characterized as being asser

tive, independent, and aggressive. Also they are more in

telligent, bright and capable of abstract thinking. People 

who are insightful and bright are often very questioning 

individuals. They are prepared to "rock the boat" and not 
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just maintain the status quo in order to bring about change. 

They are not concerned about not being a member of the 

majority group. These individuals will stand committed 

to their beliefs, even if it means possible rejection from 

the majority of the group. In fact, as these people become 

accountable for their beliefs, expectations, and attitudes, 

they may inject some positive ideas into how the overall 

operation can be administered more smoothly and efficiently. 

These bright, assertive individuals are-constantly question-

ing many of the established traditions or "sacred cows" of 

our society. They are, indeed, the pioneers of change, or 

the innovators in our cultures. 

The personnel who felt more positive about the role 

of the school can be characterized as being warm, imagina-

tive, and impulsive. This group is rather careless about 

practical matters, is enthusiastic, warm-hearted and easy-

going. The way the school is operating seems fine with 

this group of individuals. They tend to go along with the 

norms of our society. They are the followers. They want 

to be liked at all costs. They may see the school through 

rose-colored glasses--see things as more positive than they 

really are--but they are pleasant to be around and the stu-

dents like these teachers because of their warmth. This 

group provides the necessary social lubrication to the sys-

tem because they are easy-going. 
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The Role of the School sub-scale was not sensitive 

to very many dimensions. It did not differentiate the 

positive and negative groups on any of the professional or 

personal variables (except on the number of children of di-

vorce taught), but did on the following personality dimen-

sions: dominance, intelligence, imaginative, warmth, and 

impUlsivity. It is interesting to note that the teachers 

who had taught more children of divorce saw the school as 

an institution that is not supportive or helpful to the 

child of divorce. 

The personality factors, personal variables, and 

professional variables which were found to be significant 

indicators of differences in attitude towards divorce as 

'measured by the SADI are presented in Table 32. 

Recommendations for Elementary School Personnel 

Early humanity realized the basic truth that the 
survival of humankind depends upon human nearness, 
trust, communication and complimentarity of differ
ent selves. These are also the basic ingredients 
for human understanding in our time, that is, 
human understanding requires daily practice of the 
qualities of our early humanity (Wilson, 1980, p. 131). 

Wilson's words serve as reminder of the basic ele-

ments essential to human development and geniune under-

standing. This statement is consistent with the findings 

of this study and lead the author to suggest that since the 

school represents the greatest continuity for children whose 

parents divorce, elementary school personnel must be 



Table 32. Personal, Professional and 
Significant Indicators by 

Personality 
Sub-scale 

Variables 

Sub-Scale 

Role of Wom"n 

Adults of Divorce 

Childl'en ot Divo['c" 

Role (' 

Personal 

Age 

Hadtal Status 

Relie ion 
Years of working 
experience 

Variables 

Professional 

ChlldrC!n's motivation 
Homework completion 
Parent-teacher appointments 

Children's motivation 
Homework completion 
Parents' academic concern 
Parents' social-emotional concern 
Parent-teacher appointments 

Hotivation 
Homework 
Parents' academic concern 
Pal'ents' social-emotional conc"rn 
Parent-teacher appointments 
School meeting child'" n~-' 

Found to 

Personality 

Bold 
Ego strength 
Dominance 
Warmth 
Impuls i v ity 
Self-sufficiency 
Imagination 
Shrewdness 

Warmth 

be 

Ability to bind anKiety 
Self-sufficiency 
Ego strength 
Rebelliousness 
Imagination 
Emotional sensitivity 

Self-sufficiency 
Conscientiousness 
Rebelliousness 
Emotional sp.,ro:~ • 

1--' 
1 __ ' 
m 
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prepared to provide these children with appropriate support 

as necessary. A number of overall suggestions are pre

sented here that will guide teachers in dealing with chil

dren from divorced backgrounds. 

One, become knowledgeable about children of divorce 

and their families. Recent research (Wallerstein & Kelly, 

1980; Hetherington, Cox, & Cox, 1979)' systematically 

describes what boys and girls at different age levels ex

perienced during the divorce process. Such information is 

useful for increasing knowledge in the area. 

Two; aviod stereotyping or being biased; become 

accepting. Teachers need to look at their own background 

and to be aware of potential problems that children of 

divorce present. 

Three, learn to accept each student as an individ

ual. As Wagner (1980) suggests, acceptance is a two-way 

street, and the learner will not accept the teacher and the 

learning environment until the teacher has accepted him or 

her. Teachers are often a potential source of stability and 

support for these children. Children will be better able 

to recognize this support if teachers demonstrate their 

concern by consistently trying to enhance the children's 

self-esteem. 

Four, help children become equal members of the 

class. As the results of this study indicate, children 
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generally accept another child's differing family background 

with ease. Teachers can enhance the atmosphere of sharing 

and togetherness by emphasizing the benefit of various 

life styles. Stories, activities, and bulletin boards can 

depict a multiple of family life styles as indicative of 

the 'range of current life patterns. 

Implementation of the foregoing suggestions, by 

elementary school personnel would assist schools in ful

filling their social mandate of facilitating the healthy 

development of children of divorce. 

Recommendations for Staff Development Personnel 

Staff development personnel who are responsible for 

both hiring and educating elementary school personnel might 

consider the following guidelines, derived from the findings 

of this study. 

Selected personal variables (age, marital status, 

religion, and years of teaching experience) were shown to 

differentiate teachers with differing attitudes towards 

divorce. Age was a significant variable in that older 

teachers possessed a,less traditional view towards the 

changing roles of women. Teachers' marital status was 

significant in that teachers who were married, separated, 

or divorced were more accepting of adults of divorce than 

those who had never been married. Teachers who reported 

having no religious affiliation were more accepting of 
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children of divorce than those who reported a religious 

affiliation. Teachers with more years of teaching experi

ence were less accepting of children of divorce than 

teachers with less teaching experience. Therefore, it can 

be concluded that older, married (separated or divorced) 

teachers who have no stated religious affiliation and who 

have not had an extensive teaching career would be more 

accepting of both children and adults involved in divorce. 

In placing students in classrooms, such characteristics of 

teachers in the classroom should be considered. When the 

matching of divorced children and the most appropriate 

teachers is not possible, then these teachers need to be 

identified as ones ne8ding assistance in coping with these 

children. 

Three pr.ofessional variables were found to be sig

nificant in differentiating groups of teachers in relation 

to their attitudes towards role of women, adults of divorce, 

and children of divorce. These factors were the teachers' 

perceptions regarding: (1) which children were more 

academically motivated, (2) which children were more likely 

to complete homework, and (3) which parents were more likely 

to keep parent-teacher appointments. The findings of this 

study indicated that those teachers who perceived non

divorced children as being more academically motivated thru1 

divorced children were more traditional in their attitudes 

towards the role of women, and were less accepting of both 
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adults and children of divorce. Teachers who perceived non

divorced children as more likely to complete homework were 

more traditional in their views of women, and were less 

accepting of both adults and children of divorce. With 

regard to teachers' perceptions of which parents (divorced 

or non-divorced) were more likely to keep parent-teacher 

appointments, those who favored the non-divorced parent 

were more traditional in their views toward women and were 

also less accepting of both adults and children of divorce. 

Teachers who have more traditional views towards the chang

ing roles of women and who are less accepting of both 

adults and children of divorce perceive children and adults 

from non-divorced homes more positively than children and 

adults from divorced homes. 

Teachers'attitudes towards the role of the school 

were differentiated by their experience with children of 

divorce. Teachers who have taught greater numbers of chil

dren of divorce are more likely to perceive that this is 

playing a less positive role in helping these children. 

Therefore, when a problem arises between a teacher and a 

child of divorce in her classroom, it is important to look 

at the teachers' attitudes towards divorce situations. 

Assistance may be offered the teacher in order to help 

identify her attitudes, and to possibly help in changing 

them. 
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A variety of personality factors were found to dif

ferentiate attitudes on each of the four sub-scales. None 

of these factors, however, were found to differentiate 

groups of teachers on all four sub-scales. Elementary 

school personnel who held a less traditional view of the 

changing roles of women scored high on dimensions of impul

sivity and warmth. Personnel who were more accepting both 

of adults and children of divorce scored high on the per

sonality factor of rebelliousness. Ego strength and 

emotional sensitivity received the second highest scores of 

personnel who were more accepting of both adults and chil

dren of divorce. Imagination and warmth were the two 

personality factors which described those teachers who were 

more positive about the role that the school was playing. 

These findings indicate that the higher the scores 

of teachers on impulsivity, warmth, rebelliousness, ego 

strength, and imagination, the more likely the teachers are 

to be less traditional regarding their views of women, more 

accepting of adults and children involved in divorce, and 

the more positive these teachers are about the role that the 

school is playing in helping children of divorce. It can 

be recommended therefore that personnel services seek and 

identify these personality characteristics among teachers 

who will be assigned to teach larger numbers of children 

of divorce. In particular, teachers who pbssess the 
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characteristics of impulsivity, rebelliousness, and imagina

tion should be sought as teachers well prepared to cope with 

the changing life styles of the current decade and of the 

future. 

Recommendations for Teacher Educators 

Those who worked within the elementary schools sur

veyed in this study had, for the most part, completed ex

tensive preparatory educational program. Others will also 

pass through such programs. Therefore, the following 

recommendations are given to the educators in these pro

grams: 

1. Elementary school personnel should be given 

adequate information concerning the various 

responses of children who experience divorce, 

including common school-related problems, and 

concerning adults of divorce. 

2. Caution needs to be exercised when making 

assumptions about how the attitudes of ele

mentary school personnel might or might not 

be influenced by their own personal and pro

fessional backgrounds. 

3. The study of attitudes is a complex task. 

With divorce occurring more frequently in our 

society, it must not be assumed that merely 

because of frequency, people are necessarily 



more accepting of that event. Elementary 

school personnel must be offered opportunities 

to develop awareness of their own attitudes as 

expressed both verbally and behaviorally towards 

children of divorce. 

4. Children of divorce will occupy a signifi-

cant portion of elementary classrooms in the 

years to come. Programs designed to facilitate 

children's progress through this crisis need to 

be designed for school personnel so that they 

can adequately and completently assist these 

children. 

Recommendations for Further Study 
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Several suggestions for further research relating to 

children of divorce can be given. They are as follows: 

1. Replicate this study using a sample of 

teachers who had experienced divorce them

selves, both in their childhood and/or in 

their adult life. To compare the attitudes 

of teachers who had divorce experience and 

those who had not was an original purpose 

of this study which was not fulfilled be

cause few teachers were in the sample who 

had divorce experience in their personal 



lives. This situation came as a surprise 

to this researcher given the high divorce 

rate in Alberta. To avoid this problem 

recurring, the study could be replicated 

in an area \vhere the divorce rate is higher 

(e.g., California), and/or the study could 

be replicated with a selected sample. 

2. Replicate the study utilizing different 

professional groups who also work with chil

dren, such as pediatricians, pediatric nurses, 

social workers, and family lawyers in order 

to assess their attitudes towards children of 

divorce. Such results could then be compared 

across professional groups. 

3. Conduct long-term pr10spective studies of fam

ilies and children of divorce, particularly 

focusing on the behavior of children and their 

parents in school settings in order to deter

mine changes in behavior over time: (a) When 

conducting studies on children of divorce, 

utilize control families which are intact, and 

also ones which are conflict-ridden and intact 

in order to control for the family situation 

and the family environment; (b) When studying 

families and children of divorce, utilize a 
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random sample of such families rather than 

families who are in treatment. 

4. Conduct surveys of divorced adults to determine 

what proportion were themselves children of 

di vorce. And, re late these findings to the 

social acceptability of divorce at the time 

of the divorce in order to see whether the 

social milieu is an influencing factor in 

the marital success of children of divorce. 

5. Conduct observation studies of teacher

student interactions, focusing on differ

ences relating to children's gender, on time 

spent by the teacher with the children, and 

controlling for the number of months elapsed 

since the divorce. 

6. Conduct descriptive studies utilizing the 

children themselves as respondents, focusing 

on their own description of such thing as 

inclusion by peers and problems in school, 

and compare the responses of the children 

with those of teachers. 

7. Conduct descriptive studies of the parents 

of dhildren of divorce, focusing on their 

perception of the usefulness of the schools 

in helping their children cope with the 
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divorce, and compare these responses to 

those of the teachers. 

8. Conduct experimental studies in which a group 

of teachers is given an in-service program 

relating to children of divorce, and a con

trol group which is given an in-service un

related to children of divorce, and compare 

the two groups in relation to their attitudes 

towards children of divorce and towards 

their perceptions of their own abilities to 

help children of divorce. 
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Part A 

The following statements are attitudes, thoughts and feelings that in
dividuals often have when the subject of divorce is discussed. The 
word divorce in this context is used to describe husbands and wives who 
are separated (physically) or who are legally divorced. Please indicate 
whether you strongly agree, agree, disagree, or strongly disagree with 
each statement by circling the number in the column which best describes 
your present attitudes, thoughts and feelings about that statement. 

1. Divorce is a socially accept
able phenomenon today. 

2. People who get divorced are 
as emotionally stable as 
those who are married. 

3. Children in divorced homes 
function better than children 
in conflict-ridden nuclear 
homes. 

4. The teacher is often helpful 
in assisting a child during 
the emotional upheaval associ
ated with divorce. 

5. Grown children of divorce are 
more likely to experience mar-' 
ital problems than adults from 
non-divorced homes. 

6. Divorce where children are in
volved is more socially accept
able than in the past. 

7. Men are having more problems 
sexually because women are more 
assertive about their roles in 
modern society. 

8. School is important for chil
dren of divorce because it 
provides some continuity in 
their lives. 

Strongly 
Agree Agree 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

Strongly 
Disagree Disagree 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 
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Strongly Strongly 
Agree Agree Disagree Disagree 

9. If children are between the 
ages of 6 and 12, it is more 
socially acceptable for the 
parents to separate than if 
the children are younger. 1 2 3 4 

10. Marital friction and divorce 
have" often resulted when a 
career-oriented woman is 
more successful than her 
husband. 1 2 3 4 

11- It is acceptable for a hus-
band and wife to get divorced 
when one partner becomes 
severely emotionally unstable. 1 2 3 4 

12. Schools are regarded by par-
ents as trusting and safe 
environments. 1 2 3 4 

13. Divorce that occurs during 
the first five years of mar-
riage is more socially ac-
ceptable than divorce that 
occurs in a long-term 
marriage. 1 2 3 4 

14. In marriages where the woman 
has a career, there are 
greater possibilities for 
divorce than in marriages 
where the woman does not 
have a career. 1 2 3 4 

15. Most men are accepting of the 
fact that women are more as-
sertive today about asking 
their husbands to share house-
hold tasks. 1 2 3 4 

16. In a marriage where children 
are involved, most men and 
women are similar in the way 
they cope emotionally with 
divorce. 1 2 3 4 



17. Most women who have more 
formal education than their 
husbands experience few 
problems in their marriage. 

18. Divorce is more common today 
because women are more able 
to support themselves fin
ancially. 

19. Divorced adults have more 
health and emotional prob
lems, even after the initial 
crisis period is over, than 
do married adults. 

20. Joint custody is more soc
ially acceptable today than 
single-parent custody. 

21. A man's career advancement 
is slowed down if he has 
been divorced within the 
past two years. 

22. The saying that "parents 
should remain together for 
the sake of the children" 
is usually. rare. 

23. There is a greater tendency 
for children of divorce to 
feel like they don't "fit 
in" with children from intact 
homes. 

24. In a childless marriage, most 
men recover from the emotional 
upheaval of divorce better 
than women. 

25. It is acceptable for a hus
band and wife to get a di
vorce if one partner becomes 
physically handicapped in 
some way. 

Strongly 
Agree Agree Disagree 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 
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Strongly 
Disagree 

4 

4 

4 

4 

4 

4 

4 

4 



26. One of the more common 
causes of marital breakup 
is when the couples have 
problems sexually. 

27. Children of divorce now 
have a more positive image 
than they used to. 

28. People are now more accept
ing than they used to be of 
women with young children 
(6 years and under) who get 
divorced. 

29. People who are divorced are 
viewed less favorably by 
their co-workers. 

30. An acceptable reason for 
divorce is that the husband 
and wife have grown apart. 

31. The classroom teacher is 
someone who the parents can 
confide in on the topic of 
divorce. 

32. When children less than 6 
years of age are involved, 
it is better if the parents 
stay together. 

33. Women who get divorced are 
more socially accepted 
today. 

34. Most pre-school children can 
be expected to show some be
havioral or mood changes 
following the departure of 
one parent from the home. 

35. Most men are accepting of 
the fact that women are more 
career-minded than they used 
to be. 

Strongly 
Agree Agree 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 
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Strongly 
Disagree Disagree 

3 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 



36. Divorced teachers are more 
effective than non-divorced 
personnel in dealing with 
children of divorce. 

37. It seems divorced women 
today are less interested 
in keeping their children 
than in the past. 

38. Teachers are more socially 
accepting than the general 
public of children of di
vorce. 

39. The saying that "it is 
better for a child to come 
from a broken home than to 
live in one" is usually true. 

40. The child's classroom teacher 
is not qualified to assist a 
child through the divorce 
crisis. 

41. Divorced women are sometimes 
overlooked or bypassed for 
promotion because of their 
marital status. 

42. The mass media are effective 
in creating a positive and 
supportive attitude about 
divorce. 

43. The school counselor is 
trained to help children 
involved in a divorce situ
ation. 

44. Divorce is more prevalent 
today because women have 
become more assertive in 
their marital roles. 

Strongly 
Agree Agree 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1.32 

Strongly 
Disagree Disagree 

3 

3 4 

3 4 

3 

3 4 

3 4 

3 4 

3 4 

3 4 
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Strongly Strongly 
Agree Agree Disagree Disagree 

45. Children from divorced homes 
require more attention and 
assistance than those from 
non-divorced homes. 1 2 3 4 

46. Children from divorced homes 
do not perform as well aca-
demically as children from 
intact homes. 1 2 3 4 

47. As more couples participate 
in pre-marital classes, the 
divorce rate will decrease. 1 2 3 4 

48. Children of divorce benefit 
when their fathers are active 
in the parenting role. 1 2 3 4 

49. The school cbunse10r is often 
helpful in assisting children 
through the divorce process. 1 2 3 

50. Teachers need more pupil 
support servies to cope 
effectively with the psycho-
logical concerns of children 
of divorce. 1 2 3 4 
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aD EDMONTON PUBLIC SCHOOLS 
~ 10010-10~""A\el1ue. Edmonlon. "iberlJ T5HOn Tele:J"o"e'~OJJ-429-j621 

aOARD OF TIR'STHS 

SU'IRINn""Of"" 
Of SCHOOlS 

... ssoe.An 
SUPf.I""'n~DI"IIU 

0" ~ H".,·' 

(",,">.:, •• ' ,,,r,,'''''· 

January 18, 1982 

Donald G. Davies 
Counselling Psychologist 
Pacific - West Institute 

for Human Development Ltd. 
5807 - 104 Street 
Edmonton, Alberta 
T6H 2K4 

Dear Mr. Davies: 

~~- .•. 

Re: Research Request - "The Relationships Between Selected Personal 
Variables and Personality Characteristics of Elementary School 
Teachers and Their Attitude towards Children and Adults Involved 
in Divorce" 

The above research request has been approved on a permissive basis 
following examination by our department and consultation with Emil 
N. Lukawesky, Director Personnel Staffing. The approval is subject 
to the condition that teacher participation in this study be volun
tary and that the anonymity of th~ respondents be preserved, i.e. 
that no teacher or school be identified by name in any report on the 
project. 

You should now directly contact the principals of the schools con
cerned (the requested list is attached) to obtain final approval and 
to make the arrangements necessary for conducting the study. 

I would appreciate receiving a copy of the results of the study as 
soon as they are available. 

Sincerely, 

T.A. Blowers, PhD. 
Director Instructional Resources 
Research, Liaison 

TAB/jmr 

cc: Principals 
E. Lukawesky 
Associate Superintendents of Schools 

"In the service oi children" 
nne hundreo years 
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10629 - 25A Avenue 
Edmonton, Alberta 
January 11,1982 

Mr. Tom Blowers 
Director, Research and Development 
Edmonton Public School Board 
10010 - 107A Avenue 
Edmonton, Alberta T5H Oza 
Dear Mr. Blowers: 

Further to our brief conversation on January 8, 1982, I am writing to 
request your formal permission to contact elementary school principals 
regarding data collection for my doctoral dissertation. 

I have been employed by the Edmonton Publ ic School Board since 1967. 
I am presently on leave from the Board in order to complete my research 
for my Ph.D. in counselling psychology from the University of Arizona 
in Tucson. Hy last assignment with the Board was functioning as an 
elementary ~chool counselor at Steinhauer Community School. 

The title of my dissertation is: "The Relationships between Selected 
Personal Variables and Personality Characteristics of Elementary 
School Teachers and Their Attitude towards Children and Adults Involved 
in Divorce." 

Purpose and Benefits of the StUdy: That the elementary school teacher 
plays a significant role in the I ives of his/her students is well 
known. In situations such as divorce there exists a great potential 
for the teacher to offer support to both the child and his parents. 
Relatively I ittle is known about the factors which influence the 
nature of the teacher's support. The purpose of this study is to 
examine the relationship between selected personal variables and 
personal ity characteristics of elementary school teachers and their 
attitudes towards children and adults involved in divorce. Hopefully, 
the results of this study can be used to faci litate the provision of 
appropriate curriculum and pupi I personnel services for elementary 
schoo I teachers. 

The specific purposes of the study are as fol lows: 

I. To assess the relationship between selected teacher demographic 
variables and teachers' attitudes regarding divorce.· 

2. To explore what types or patterns of teacher personal ity character
istics are related to teachers' attitudes regarding the subject 
of divorce. 
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3. To assess the relationship between teachers' chi Idhood family 
experiences and teachers' present attitudes regarding divorce. 

4. To determine the relationship between teachers' current marital 
status and their attitudes towards divorce. 

5. To determine the relationship between teachers' professional 
experience with children of divorce and their current attitudes 
towards divorce. 

Three instruments wi I I be used to collect the data from approximately 
two hundred elementary school teachers in your school district. 
Completion of the three questionnaires \oJill require about 45 minutes 
of the teacher's own time; complete anonymity wil I be guaranteed as 
no names are required on any of the questionnaires. I will deliver 
the questionnaires to each school during the third and fourth week of 
January and wil I also return to pick up the completed questionnaires. 
I have enclosed a copy of the packet which each teacher wi II receive 
for your examination. On a separate sheet I have enclosed the names 
of the elementary schools that I am interested in contacting for my 
study. Upon completion of my dissertation, I will be pleased to 
mai I you a copy of the completed study for your research library. 

With the phenomenon of divorce being widespread, impacting upon many 
school-aged chi Idren, I regard my topic as pertinent to furthering 
our knowledge about teachers and their relationship with children of 
divorced parents. I am hoping that your sharing this viewpoint 
will enable you to permit me to acquire a sample for my study from 
your school district. 

Sincerely 

Don G. Dav i es 
Investigator 
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THE UNIVERSITY OF ARIZONA 
T U C SON. A R 1 Z 0 N A 85721 

COLLEGE OF EDUCATION 

DEPARTMENT OF COUNSELING AND GUIDANCE 

(602) 626-3218 

I am requesting your participation in a study pertaining 
to the relationshio between one's experience with divorce 
and the role played by the eler:len1:ary sc:,oc: -:eacher. 
This study is being conduc";ed in partia2. ='.ll::'2.lment of 
the requirements for my doc'toral degree a.t T;"e Uni\te!"sity 
of Arizona, School of Education, Jepartmen-: c: Counseling 
and Guic.ance. 

Puroose and Benefits of the ~~udy: That the elementary 
school teacher plays a s~gn~r~cant role in the lives of 
his/her students is well known. In situations such as 
divorce there exists a great potential for the teacher 
to offer support to both the child and his parents. 
Relativelv little is known about the factors which in
fluence the nature of the teacher's support. The purpose 
of this study is to examine the relationship between se
lected personal variables and personality characteristics 
of elementary school teachers and their attitudes towards 
children and adults involved in divorce. Hopefully, the 
results of this study can be used to facilitate the pro
vision of appropriate curriculum and pupil personnel ser
vices for elementary school teachers such as yourself. 

Procedures: Participation in this study involves completion 
or three auestionnaires. These are (1) the ISP: Ouestion
naire which asks questions about what interests you have an= 
how you fee2. about things; (2) 7he Social Acceptability of 
Divorce Index which requires you 1:0 indicate whether you 
agree or disagree with various sta1:ements about divorce; 
and (3) The Teacher's Experience with Divorce ~uestionnaire 
which ~Sk3 ";:,_! Juestions about "lour oersonal and D~cfes
sional ~xperi.ence with divorce. ~ If any of these ~3.teria2.s 
are missing ~rom your ?·~cket ~~ i~ ~IOU ha~e ~~~~h~r "1ues
tions a..bout ~his stud:: ;>leas2 '::':~::l;:: me :,y t~le,;i:::1~. -
~ay be reached at (403) 437-1515 durin~ 1:he ~ay ~r at (~J3) 
436-~:4U in :he early morning a.nd 2.a.t:e ~ve:1i::,? ~oll-=c-: 
call~ ~iil ~e ~ccep~~d ~rom t~cse ~ar~i~i~3~:3 i:~ ~\ri=c~a. 

Completing all three quest:'onn.J.ir-3s fAil:' req:,l:"re 3.Frro:.,:i
mately 45 ::linu:es ·~f YOllr time. '-'yon cor.:D1c::'on :Jf ':he 
rtlje3tiG:-,.:1ai.~c;s, :'ll.·:ase ~ut :h'2~ :2.C~ ':':1 :he >r'cwn c:\':el~:''2!, 
seal :he '3nve10pe, ·3.nd re"':'-lrn::: a.ck·:!t: ..... ''lr' ~!~~:· • .:i~'1::' 
or his desig~ate so that : ~ay ? c tiP ~he ~~1,~~~~3 .): ~2::.
pleted questionnaires Ersrn h~~ :J -:: in the ~~xt :wo ~~eks. 
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! ~oul~ ask :ha~ all ~hr~e ques~~~nnaires je ~e~ur~ed. 
Do :1.c"t -..;ri 1:e your r:ame on any ques"Lio:1:1aire 3-:: :!1a~ CCi.l.

plete a~~nymity can ~e assured. A ~umber ap~ears C~ each 
ques~icn~aire in oreer to ensure that ~he dat~ are ~ept 
in sets cf three for purposes of analysis. These numbers 
cannot ::'e used to identify individuals in any ',;ay. 
Further, data will be reported in group form from which 
no individuals can be identified. 

The corr.o:eted reoort of the dissertaticn ·,;i2.2. :::e avai2.able 
'in the Ce:1tral Office Resea'rch Deoar-!:r:lent of ·"C'.lr school 
sys'tem. _ will be happy to answei:- any a.ues'Ci~::.s 'Chat you 
might have about the completed study. 

I hope that you will find the completion of these ques
tionnaires meaningf'.ll and thoug~t-provokinE. I very much 
appreciate your 'Cime and cooperation in assisti:1g r:",e tolien 
my doctoral dissertation. 

Donald G. Davies 
Investigator 

139 



APPENDIX C 

DAVIES' ATTITUDES TOWARD DIVORCE SCALE (DADS) 



Directions for D.A.D.S. Review 

Given to Panel of Professionals 

The four sub-scales for this questionnaire are: 

1. Roles of Women 
2. Adults of Divorce 
3. Children of Divorce 
4. Role of the School 
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Please read each item and decide in which sub-scale it belongs. Using 
the following codes, fill in the blank next to each item: 

1. Roles of Women W 
2. Adults of Divorce A 
3. Children of Divorce C 
l}. Role of the School S 

When you have completed this procedure for all of the items, please read 
each item again and circle the appropriate number, according to the 
following directions: 

1. For the items in the Roles of Women sub-scale, circle the 
numbers which you feel that a "traditional" person would 
circle. 

2. For the items in the Adults of Divorce sub-scale, circle the 
numbers which you feel that a person "accepting" of divorce 
would circle. 

3. For the items in the Children of Divorce sub-scale, circle 
the numbers which you feel that a person who feels "negative" 
about children of divorce would circle. 

4. For the items in the Role of the School sub-scale, circle the 
number which you feel that a person who feels "positive" 
about the role of the school in helping children cope with 
divorce would circle. 

Any additional comments you might have would be greatly appreciated. 



Strongly 
Agree Agree Disagree 

1. Divorce is a socially 
acceptable phenomenon 
today. 

2. People who get divorced 
are as emotionally stable 
as those who are married. 

3. Children in divorced homes 
function better than chil
dren in conflict-ridden 
nuclear homes. 

4. The teacher is often help
ful in assisting a child 
during the emotional up
heaval associated with 
divorce. 

5. Grown children of divorce 
are more likely to experi
ence marital problems than 
adults from non-divorced 
homes. 

6. Divorce where children are 
involved is more socially 
acceptable than in the past. 

7. Men are having more problems 
sexually because women are 
more assertive about their 
roles in modern society. 

8. School is important for 
children of divorce because 
it provides some continuity 
in their lives. 

9. If children are between the 
ages of 6 and 12, it is more 
socially acceptable for the 
parents to separate than if 
the children are younger. 

1 

1 

1 

1 

1 

1 

1 

1 

1 

2 3 

2 3 

2 3 

2 3 

2 3 

2 3 

2 3 

2 3 

2 3 

142 

Strongly 
Disagree 

4 

4 

4 

4 

4 
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Strongly Strongly 
Agree Agree Disagree Disagree 

10. Marital friction and di-
vorce have often resulted 
when a career-oriented 
woman is more successful 
than her husband. 1 2 3 4 

ll. It is acceptable for a 
husband and wife to get 
divorced when one partner 
becomes severely mentally 
ill. 1 2 3 4 

12. Schools are regarded by 
parents as tl:'usting and 
safe environments. 1 2 3 4 

13. Divorce that occurs during 
the first five years of mar-
riage is more socially ac-
ceptable than divorce that 
occurs in a long-term 
marriage. 1 2 3 4 

14. Dual-career marriages have 
greater possibilities for 
divorce than marriages where 
the husband has the only 
career. 1 2 3 4 

15. Most men are accepting of 
the fact that women are more 
assertive today about asking 
their husbands to share 
household tasks. 1 2 3 4 

16. In a marriage where chil-
dren are involved, most men 
and women are similar in the 
way they cope emotionally 
with divorce. 1 2 3 4 

17. Most women who have more 
formal education than their 
husbands experience few 
problems in their marriage. 1 2 3 4 



18. Divorce is more common 
today because women are 
more able to support them
selves financially. 

19. Divorced adults have more 
health and emotional prob
lems, even after the initial 
crisis period is over, than 
do married adults. 

20. As joint custody becomes 
more common, the assumption 
is made that both parents 
are equally interested in 
raising their children. 

21. A man's career advancement 
is slowed down if he has 
been divorced within the 
past two years. 

22. The saying tha"t "parents 
should remain together for 
the sake of the children" 
is usually true. 

23. There is a greater tendency 
for children of divorce to 
feel like they don't "fit 
in" with children from in
tact homes. 

24. In a childless marriage, 
most men and women are 
similar in the way they 
cope emotionally with 
divorce. 

25. It is acceptable for a hus
band and wife to get a di
vorce if one partner becomes 
permanently handicapped in 
some way. 

Strongly 
Agree Agree Disagree 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

144 

Strongly 
Disagree 

4 

4 

4 

4 

4 

4 

4 

4 



26. One of the more common 
causes of marital breakup 
is when the couples have 
problems sexually. 

27. Children of divorce now 
have a more positive 
image than they used to. 

28. People are now more accept
ing than they used to be of 
women with young children 
(6 years and under) who get 
divorced. 

29. Professional colleagues 
tend to view divorced 
teachers less favorably 
today than they did in 
the past. 

30. An acceptable reason for 
divorce is that the husband 
and wife have grown apart. 

31. The classroom teacher is 
someone who the parents can 
confide in on the topic of 
divorce. 

32. When children less than 6 
years of age are involved, 
it is better if the parents 
stay together. 

33. People are now more accept
ing than they used to be, 
of women who get divorced. 

34. Most pre-school children 
can be expected to show 
some behavioral or mood 
changes following the de
parture of one parent from 
the home. 

Strongly 
Agree Agree Disagree 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 
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Strongly 
Disagree 

4 

4 

4 

4 

4 

4 

4 

4 

4 



14-6 

Strongly Strongly 
Agree Agree Disagree Disagree 

35. Most men are accepting 
of the fact that women 
are more career-minded 
than they used to be. 1 2 3 4 

36. Overall, parents view the 
divorced male teacher less 
favorably because of his 
marital status. 1 2 3 4 

37. It seems divorced 'women 
today are less interested 
in keeping their children 
than in the past. 1 2 3 4 

38. Overall, parents view the 
di vorced female teacher . 
less favorably because of 
her marital status. 1 2 3 4 

39. The saying that "it is 
better to come from a 
broken home than to live 
in one" is usually true. 1 2 3 4 

40. The child's classroom 
teacher is not qualified 
to assist a child through 
the divorce crisis. 1 2 3 4 

41- Divorced women are some-
times overlooked or by-
passed for promotion 
because of their marital 
status. 1 2 3 4 

42. The mass media is effective 
in creating a positive and 
supportive attitude about 
divorce. 1 2 3 4-

43. The school counselor is 
trained to help children 
involved in a divorce 
situation. 1 2 3 4 
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Strongly Strongly 
Agree Agree Disagree Disagree 

44. Divorce is more prevalent 
today because women have 
become more assertive in 
their marital roles. 1 2 3 4 

45. Children from divorced 
homes require more at-
tention and assistance 
than those from non-
divorced homes. 1 2 3 4 

46. Children from divcrced 
homes do not perform as 
well academically as 
children from intact homes. 1 2 3 4 

47. As more couples participate 
in pre-marital classes, the 
divorce rate will decrease. 1 2 3 4 

48. It seems divorced men today 
are more interested in 
keeping their children than 
in the past. 1 2 3 4 

49. The school counselor is 
often helpful in assisting 
children through the di-
vorce process. 1 2 3 4 

50. Teachers need more pupil 
support services to cope 
effectively with the psy-
chological concerns of 
children of divorce. 1 2 3 4 



APPENDIX D 

TEACHER'S EXPERIENCE WITH DIVORCE 

QUESTIONNAIRE (TED) 
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Directions: Please check the appropriate answer', or fill in the 
blank with your response. 

I. PERSONAL EXPERIENCE WITH DIVORCE 

A. Divorce Experience in Family of Origin 

1. Are your parents divorced? Yes CJ 

No CJ 

If the answer is No, go directly to Section B. 
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If the answer is Yes, please answer the following, before 
proceeding in Section B. 

2. How many years were your parents married prior to 
divorce? -----

3. What age were you at the time of their divorce? -----
4. What ordinal position were you in the family? 

a. 
b. 
c. 
d. 

oldest 
middle 
youngest 
only 

5. Who decided who you would live with after your parents' 
divorce? -----

6. Who did you live with after your parents divorced? ----
7. Who was the person who you feel understood you the most 

during the time your parents were breaking up? ------
8. Was your classroom teacher understanding and supportive 

of you during this time? Yes CJ 
No CJ 

If yes, in what way? -----------------------------------
B. Divorce Experience in Present Family 

1. Marital Status: 

a. married CJ 
b. divorced CJ 
c. separated c:J 
d. widowed CJ 
e. never married CJ 
f. living with partner CJ 



2. Have you ever been divorced? Yes CJ 
No .L:J 

3. If you are currently divorced, in what year did this 
occur? -----
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4. How many children do you have (from current and any pre
vious marriage)? -----

II. PROFESSIONAL EXPERIENCE WITH DIVORCE 

1. Approximately how many children from divorced homes have you 
taught? 

a. 0 c:J 
b. 1-5 c:J 
c. 6-15 c:J 
d. 16-30 .c=J 
e. 31+ .cJ 

2. Has it been your experience that children of divorce demon
strate different kinds of problems than other children? 

Yes c::J 
No CJ 

3. Which group of chi,ldren generally occupies more of your time? 

a. children from non-divorced homes ~ 
b. children from divorced homes .cJ 
c. no difference c::J 

4. In general, are the children in your classroom accepting of a 
child's new home status when his parents divorce? Yes CJ 

No c:J 

5. At recess and other play times, do children from non-divorced 
homes include the children from divorced homes in their 
activities? Yes CJ 

No ~ 

6. At the elementary school level (K-6) do children of either sex 
group from divorced homes create more behavior problems in the 
classroom? 

a. Yes, girls .L:J 
b. Yes, boys z==7 
c. No CJ 



7. At what age do you think that girls have the greatest dif
ficulty adjusting to the divorce situation? 

a. 5-7 ~ 
b. 8-9 L:J 
c. 10-11 .cJ 
d. 12-13 c:J 
e. 14+ c:J 
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8. At what age do you think that boys have the most difficulty 
adjusting to the divorce situation? 

a. 5-7 ~ 
b. 8-9 L:J 
c. 10-11 c:J 
d. 12-13 CJ 
e. 14+ Q 

9. Are you satisfied with your ability to help children of 
divorce adjust to their new home situation? Yes L::7 

No CJ 

10. Do you think that the pupil support services (counseling, 
social work) at your school are doing an adequate job in 
helping children adjust to divorce? Yes CJ 

No CJ 

11. Which group of children is generally more motivated academi
cally? 

a. 
b. 
c. 

children from non-divorced homes 
children from divorced homes 
no difference 

12. Which group of children is generally more likely to complete 
homework assignments? 

a. 
b. 
c. 

children from non-divorced homes 
children from divorced homes 
no difference 

13. Which group of parents is generally more concerned abou"t the 
child's academic progress? 

a. 
b. 
c. 

non-divorced parents 
divorced parents 
no difference 



III. 
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14. Which group of parents is generally more concerned about the 
child's social and emotional development? 

a. 
b. 
c. 

non-divorced parents 
divorced parents 
no difference 

15. Which group of parents is generally more likely to keep 
parent-teacher appointments? 

a. 
b. 
c. 

non-divorced parents 
divorced parents 
no difference 

16. With an increasing number of children from divorced homes in 
classrooms, do you perceive that the schools will be able to 
respond adequately to meet the needs of these children? 

Yes c:J 
No CJ 

Please elaborate briefly on the reasons for your response: 

BACKGROUND INFORt1ATION 

1- What was your age at your last birthday? years. 

2. Gender: Male CJ 
Female CJ 

3. Religious preference: 

a. Protestant CJ 
b. Catholic CJ 
c. Other CJ 
d. None c::J 

4. Highest degree awarded: 

a. bachelor(s) CJ 
b. masters CJ 
c. doctorate CJ 
d. other CJ 

5. Major area of study as undergraduate. 

6. Major area of study as graduate. 
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7. At what age did you begin teaching? _____ _ 

8. How many years of teaching experience do you have? ______ __ 

9. How many years of work experience (other than teaching) do you 
have? ------

10. What grade are you presently teaching? -----
11. If you are not presently a classroom teacher, please indicate 

your current assignment? 

a. administration CJ 
b. counseling CJ 
c. librarian CJ 
d. resource teacher c:J 
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