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The Last Macho Cuban a 

Sometime .-- in the. future, there will remain 

One solitary man of the old ways. 

He will be identified by his manner, 

His style of dress, 

The peculiarities of his speech, 

And his loneliness. 

He will cling to ideas long past. 

There will be much in him to admire--

He will be handsome, 

Strong, 

Intelligent, 

Agressive. 

He will honor his motheri and would honor his wife-

If he had one. 

He will find a woman who attracts him physically, 

But she will be a prostitutei 

He will find a woman of honor, 

But she will be too educated. 

He will find a woman who is simple, 

But she will want to keep her job; 

He will find a woman who is domestic, 

But she will want him to help with the housework! 
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He will find a woman more submissive, 

But she will expect fidelity, 

He will find a woman more tolerant, 

But she will be too old, 

He will think of the perfect woman, 

And she will be his mother. 

He will be loud in crowds, and people will stare, 

He will tell jokes, and no one will laugh. 

He will seek the company of men and be shunned, 

He will seek the company of women, and they will 

turn away in disgust, 

For they will be the object of his loudness 

and dirty jokes. 

He will seek work, but they will expect him to 

Work for a woman. 

And finally, he will weep ••• for a lost time when 

Men were happy--

"-And women should have been." 

El Rey 
1984 
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ABSTRACT 

This research ,examines the use of education by the 

revolutionary government as an agent of directed culture 

change to effect sexual equality in Cuba. Upon a traditional 

Latin culture, the Revolution led by Fidel Castro in 1959 

superimposed a Marxist sexually equalitarian philosophy. 

In order to examine education as a directed agent of 

culture change, it was first necessary to determine the 

revolutionary leadership's intent regarding the place of 

women in Cuban society as well as the success of the revolu

tionary leadership in achieving their intent. The policy and 

practices implemented to achieve success and the resultant 

consequences are als~ examined. 

A paradigmatic model of culture change is utilized 

in the analysis. This model is applied first to general 

culture change by examining the place of women in four 

social arenas; three of these arenas (socio-political 

action, schooling and work) exist in the public culture 

domain. The fourth arena, the family, is in the private 

culture domain and warranted special consideration. The role 

of education in Cuba was then examined by means of a model 

generated from the educational data in the four arenas. 
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xiv 

From the above procedure, the specific preconditions 

necessary for education to act as an agent of directed 

culture change emerged. Education as implemented in post 

revolutionary Cuba was found to contain these preconditions. 

The family arena, however, because it is within the private 

culture domain is therefore relatively inaccessible to the 

control of the revolutionary leadership. Despite concerted 

effort since 1959 to achieve sexual equality, women in Cuba 

have not yet achieved total equality. This limited success 

of the revolutionary leadership achieving sexual equality 

may be attributed to its limited access to and control in 

the family. Significant advances have been made, however, 

toward achieving equality for women, and education in Cuba 

has contributed greatly to the degree of success. Education 

has been effective as an agent of directed culture change in 

Cuba because the education process was expanded to include a 

broad range of information transmission mechanisms, such as 

mass media and legislation, and because Marxism has provided 

a measure of philosophical consistency within the education 

process. 
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CHAPTER I 

INTRODUCTION. 

"A spectre is haunting Europe- that spectre is 

communism." With those words, Karl Marx introduced his 

Manifesto of the Communist Party to the European 

bourgeoisie. Today that "spectre" haunts the rest of the 

world as well and, combined with the political 

centralization concepts of Lenin, has forged an ideology 

that may be called the most successful force for social 

change in the twentieth century, having brought over one 

third of the population of the world under its influence. 

The most common weapon forged to fight this juggernaut has 

b~en fear. Following World War II and the Korean conflict, 

Communism has been appended to every imaginable vilifying 

adjective to evoke the most negative possible perceptions; 

it has been called totalitarian, evil, menacing, oppressive 

and monolithic. It has been accused of being morally 

reprehensible and ideologically bankrupt (Crossman 

1950:passim). 

The arrival of this spectre on the shores of the New 

World in 1959 via the revolution in Cuba led by Fidel 

Castro has intensified the geo-political conflict between 

the United states and the Soviet Union and heightened the 
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fears of those who perceive this ideology as antithetical to 

all principles of democracy and freedom. 

Travel restrictions were instituted in the early 

1960s, thereby closing off Cuba to most u.s. observers. In 

1977 these travel restrictions to Cuba were lifted and as a 

result thousands of Americans have traveled there with a 

variety of intentions. Many have sought confirmation of 

their prejudices and found them. Cuba has been described as 

a typical totalitarian Communist state by some and as the 

finest example of an egalitarian Socialist experiment by 

others. As the New York correspondent for the London Daily 

Telegraph Edwin Tetlow noted: 

Few have seemed able to think dispassionately 
about it. Those who have been bowled over by the 
magnetism of Fidel Castro or have welcomed with 
glowing political fervor the piloting of Cuba into 
the communist fold have seen no flaw whatever in the 
revolutionary jewel. Those impelled by the very 
opposite sentiments have been guilty of equally 
distasteful bias. Of all the political developments 
that have unsettled the North and South American 
world in the past twenty years, the Castro 
revolution has provoked by far the most harrowing 
impact. Most people have talked or written about it 
from pure emotion, not with logic or even common 
sense (1966:26). 

Such reactions are not surprising given the political 

climate of the times. 

Statement of the Ptoblem 

One of the most striking features of Marxian social 

philosophy is its sexually egalitarian ideal. Marx and 

Engels asserted that the origins of sexual exploitation lay 
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in the economic foundation of the society. That is, sexual 

inequality was a function of the capitalistic economic 

system, having its origins in the concept of private 

property (Engels 1942:12). This assumption prevailed during 

the late nineteenth and early twentieth centuIY in both the 

feminist and the socialist movements. Following the Russian 

Revolution, however, the aggravating persistence of this 

social ill well into the middle of the twentieth century, 

forced a reexamination of the roots of sexual inequality. 

Subsequent Marxist theoreticians tended to admit to a 

greater degree of complexity with regard to the place of 

women in society than the early seminal socialist writers 

(see the following in the bibliography of Slaughter 1979: 

Eastman 1920:23; Schmalhausen 1929:397; Inman 1940:23-24; 

Mitchell 1968; Togliatti 1973:41). Recognizing the consti

tuent elements of this complexity as cultural, Castro 

(1975:279) termed these cultural elements "subjective 

factors", referring to the culturally acquired values that 

persist through time reinforced by parental attitudes, peer 

pressure and such other maintenance mechanisms usually 

covered under the rubric of "tradition" by anthropologists. 

In the case of pre-revolutionary Cuba, the 

traditional elements of the culture that determined the 

nature of sexual social relations formed a relatively rigid 

and intact set of rules which closely governed both behavior 

and attitude. These rules were founded on an assumption of 
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fundamental sexual inequality. The role and status of both 

men and women were well prescribed and predictable. These 

assumptions of sexual differentiation were rooted in social, 

biological and psychological rationales that admitted of 

very little deviation. By the early 1960s the sexually 

egalitarian ideals of Marxism were politically, socially and 

economically imposed upon this rigid traditional sexual 

ethos. The cultural consequences of this phenomenon were 

decidedly conflictual. The process of ameliorating this 

conflict became a prime focus of the leadership in the early 

days of the Revolution. This focus took the form of societal 

transformations which radically altered the meaning and 

purpose of many social institutions; including the school 

system. But as will be documented, the revolutLonary leader

ship sought not only a restructuring of the school systems; 

it sought as well to redefine the meaning of education, as 

Che Guevara said, "Society as a whole must become a huge 

school." The education process in Cuba was enlisted to 

establish a Marxian egalitarian society (Bowles 1971:472). 

Given this conflict, this study will focus on the 

issue of education as a directed agent of culture change in 

achieving sexual equality in Socialist Cuba. 

Scope of the Study 

The extant anthropological literature on directed 

culture change does not adequately address the issue of how 
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the agencies of that· direction interact with the culture 

that is purportedly being changed. What has been commo?ly 

called directed culture change may be more accurately 

referred to as undirected culture change since what the 

literature generally reveals is directed change with 

cultural consequences. For example, particular kinds of 

directed change may be consciously instituted within a given 

culture, such as technological improvements, and such acts 

may result in culture change <Spicer 1952). But, unless the 

subsequent cultural changes are themselves the intended 

goal, this is not directed culture change. Directed culture 

change requires that foreseen consequences be the actual 

goal of the change. 

It is suggested here that revolutionary societies, 

such as Cuba, provide an excellent oppoitunity to study 

directed culture change. In revolutionary societies the 

radical and permanent restructuring of the entire culture is 

a fundamental intended goal of the revolutionary process and 

as such qualifies as directed culture change. 

Purposes of the study 

A previous study of Cuban sexual ideology was done 

by Mulharei commenting on her work, she said: 

The emphasis will be on the cultural continuum 
of the thirties, forties, and fifties in the hope 
that a basis can be established for additional 
research in social change and acculturation, since 
transitional sexual ideology is already emerging and 



will eventually be replaced by a different system of 
expectations concerning the relationships between 
the sexes (1969:1). 

6 

it is this very "different system of expectations 

concerning the relationships between the sexes" that this 

study seeks·to examine. Such an examination of the Cuban 

cultural complex is necessarily limited; but within its 

confines, the changing role and status of Cuban women today 

will be examined to: 

1. determine the intent of the revolutionary 

leadership with regard to the place of women in Cuban 

society; 

2. assess the success of the revolutionary 

leadership in achieving their intent regarding the place of 

women in Cuban society; 

3. examine the policy and practices of the 

revolutionary leadership with regard to the above intent; 

4. evaluate the conseQuences of the policies and 

practices in terms of their potential long-term effects on 

the sexual ethos of Cuba; 

5. discover the minimum conditions necessary for a 

directed agent of culture change to function effectively; 

apply these conditions as criteria to the agent of 

education; and finally, the effectiveness of the model will 

be reviewed. 

To these ends this investigation will examine Cuban 

Socialism's emphasis on self-criticism and change, will 
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which 

study, 
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from several potential models for. analysis the one 

appears to be most appropriate to the subject under 

and will superimpose the model chosen on the data 

collected from field experiences and the literature on Cuban 

women. 

For the purpose of this analysis a segment of the 

Cuban Revolution is being examined, but that segment has 

little meaning outside the context of the total 

revolutionary process. For thisreason~ it will be necessary 

to refer often to behavior and policies that might be 

considered, strictly speaking, outside this study. This will 

occur, however, only for the purpose of clarifying the 

situation in Cuba as it relates to the status and role of 

women. 

Assumptions of the Study 

This study makes several basic assumptions. Chief 

among these is the general assumptiofl'. that conflict causes 

change. It is taken here that the amelioration of conflict 

is by a process of resolution which incorporates a 

sufficient number of compromises between competing elements 

within the culture to achieve what Wallace (1961:146) called 

"a steady state." There is a distinctly dialectic cant to 

this assumption but as such it is consistent with the model 

chosen for analysis as explained in chapter III and the 
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assumptions of the Cuban regime regarding the nature of 

social change. 

The second assumption is that a specific ~onflict is 

occuring in Cuba7 namely, th.e conflict between a 

nonindigenous ideology and an indigenous sexual ethos. 

Specifically, the concern is with the superimposition of a 

sexually egalitarian ideology upon a cultural system with 

highly stratified, clearly defined and particularly unequal 

perceptions of sexual roles. 

The third assumption is even more specific and 

assumes that this conflict, as it is manifested in Cuba, is 

primarily political and as a political process it is 

understandable by an examination of policy and practice. 

This examination should reveal intent, at least by 

implication. Knowing intent, even in general terms, and 

reviewing policy and practice should lead to a comprehension 

of the mechanisms of conflict resolution. In order to be 

able to come to any meaningful conclusion about the details 

of change in the role of women in Revolutionary Cuba, and 

any concomitant status shift, a specification of these 

mechanisms and their character is necessary. This is accom

plished by a review of the pertinent literature and a 

summary of the field data relevant to the study. 
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Definition of Terms 

Rather than defining all the terms which are used in . 

this study together, they are defined as they occur. 



CHAPTER II 

REVIEW OF LITERATURE 

The place of women in Cuban society can best be 

understood in terms of the actual intent of the leadership, 

for it is intent that guides conduct and ultimately provides 

the criteria by which to judge the place of women in society 

on a basis of equality. The intent of Cuba's leaders is 

discernable from a review of the literature and an analysis 

of their practices. The literature also provides the 

necessary foundation for an understanding of the role of 

women in pre-revolutionary Cuban society as well as the 

ideological assumptions upon which the Cuban revolution is 

based. 

To accomplish this purpose, this chapter is divided 

into four major sections: the first is a brief historical 

overview emphasizing the traditional sexual ethos and 

describing 

and its 

briefly the pre-revolutionary education system 

abuses; 

Marxist-Leninist 

Cuba; 

women 

the 

in 

third 

both 

the second section focuses on pertinent 

ideology and its unique application in 

deals with the perception of the role of 

capitalist and socialist societies as 

conceived by Marxist theorists and the implementation and 

modification of those social and economic theories in Cuba; 

10 
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and the final section focuses on the importance ascribed to 

education in Marxist-Leninist doctrine and the manner in 

which that doctrine has been applied since the inception of 

Castro's revolution in 1959. 

Historical Perspective: Pre-revolutionary Cuba 

Traditional Sexual Ethos 

For an understanding of the sexual ideology of pre

revolutionary Cuba one must rely almost entirely on the 

literature, since it is often difficult to distinguish 

vestige from policy in present day Cuba. This is at least 

partly true because much of the traditional sexual ethos was 

ideologically correct as well as socially practical and was 

thus integrated into the Revolutionary ideology itself. The 

most striking example of this is the traditional view of the 

family structure, which has not been significantly modified 

by the Revolutionary ideology. The assertion that the 

Federation of Cuban Women (FMC) is "feminine" not "feminist" 

(Espin quoted in Azicri 1981:282) is both a continuing 

acknowledgement of their ideological acceptance of certain 

traditional assumptions about women and of Lenin's rejection 

of the historical feminist movement because it was divisive 

in that it focused on the problems of a specific group 

within SOCiety rather than the economic causes and class 

stratifications which, he felt, caused all discrimination 

(195l:90). 
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E1 Machismo. The analysis by Mulhare (1969:141-149) 

of this male qual;~y focused on its sexual, rather than 

social, aspect as was appropriate for the narrow focus of 

her study. This section, and the one on lA hembra following, 

unless otherwise noted, is a summary from her work. Mulhare 

describe[~ ),')JjJ.9bismo as a sex related behavior that is 

characterized by poor self-control, lust for virgins, easy 

arousal and unfaithfulness. These essentially negative 

characteristics are somewhat mitigated by an inordinate 

respect for.: ''lomen who behave in culturally acceptable ways. 

A man is expected to behave nproperlyn toward female 

relatives and close relatives of male friends. He is 

expected to behave in a decorous fashion around his wife and 

children; never boasting o~ sexual conquests made outside 

his home. He must respect a woman to whom he is engaged and 

not attempt to seduce her. 

In addition to this sexually oriented behavior 

included in the concept of machismo, there are other 

qualities. Men recognize their economic responsibility 

toward their family and should not keep a mistress if it 

deprives their family of necessities. Also included in the 

concept of machismo is a quality of power which is not 

easily eradi('ated. Men continue to be perceived, by 

themselves and often even by women, as the more powerful 

sex~ This is not just in the matter of physical strength; 

it includes as well certain underlying assumptions about 
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differential intellectual capacity as a function of sex. The 

power imperative is expressed in many ways, some subtle, 

others blatant. Men "wear the pants" in the family~ that is, 

. they are expected to make the major decisions regarding the 

affairs of the family and expect to be consulted on 

important matters. 

Another important quality of machismo is the 

fraternal bond that men feel toward each other; confidences 

must be kept, and cooperation is expected. 

Evidence suggests that several factors increase the 

tendency toward machismo behavior; increased wealth, for 

example. The more money a man has the more likely he is to 

keep a mistress and, as well, hire female domestics to ease 

his wife's burdens of housework and child-care rather than 

participate in these activities himself; demeaning behavior 

for a man. 

La Hembra. The overwhelming imperative of ~ hembra 

is the nurturing role. Wives are an extension of mothers as 

the nurturing female in the life of the husband as well as 

performing a similar function for their children. The 

assumption that the place of a woman is the home is very 

strong; the woman's domain is lA ~. A proper woman is 

-shy, sexually unagressive, not too educated and does little 

to demonstrate intelligence outside, perhaps, a knowledge of 

music or literature; both acceptable spheres of feminine 

interest. Faithfulness to one's husband is an absolute, and 
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some tolerance and understanding about a husband's affairs 

is expected. Although the house is her sphere of influence, 

a woman is nonetheless expected to subvert her own power to 

. that of her husband. 

Religious Sanctions for Traditional Ethos. Since the 

Spanish penetration into the area in the early l500s, the 

numerically predominant religion in Cuba has been 

Catholicism. Traditionally it was a religion for women 

that was dominated by men. In that capacity the Church acted 

to reinforce the sexually oriented distribution of power 

within the culture. The mythology of the Church, 

particularly virgin worship, sometimes called "cult of the 

virgin" (Chilcott, personal communication), also acted to 

reinforce the traditional sexual ethos. The Church in Cuba 

has been a conservative institution culturally and anemic 

politically (Blackburn 1963:56-58). 

Pre-Revolutionary Status and Role of Women. Cuba was 

perhaps the most fruitful ground for testing a sexually 

egalitarian philosophy in all of Latin America. Women had 

secur~d sufferage by 1934. As a group they were more 

literate than men. Such non-Latin practices as birth control 

and divorce were common (Mulhare 1969:184,257). 

Nonetheless the ever-present double standard, 

espeCially as it regards sexual matters, was ubiquitous. The 

major female occupations were service oriented: teaching, 

nursing and domestic service. It is important to note that 
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service oriented occupations are more stable than industrial 
\ 

and agricultural occupations, hence women suffered less from 

unemployment. Sexually defined labor categories break down 

somewhat in the rural areas as women also participated in 

unskilled agricultural labor. The poverty of the rural areas 

also contributed to this breakdown, and men helped with 

domestic work to a greater degree than in the cities 

(Randall 1981:23). 

The Education System--An Overview 

Fulgencio Batista claimed that when he took power, 

the public school system was in complete chaos and no rural 

education was available. He also said that at the time of 

his revolution in 1933, each province capital had a high 

school, and during his administration he established fifteen 

more high schools in other urban areas (1964:85). He enacted 

Law #620 of February 17, 1936, to, as he put it, nbring 

elementary education to places where it had not previously 

existed and where prospects for its establishment were 

remote" (1964:77). 

His regime claimed credit for the expansion of the 

elementary Rural Civic Schools which had been established 

under the united States Military government in 1899. During 

the time between 1937 and 1958, a total high school 

enrollment increase of from 12,918 to 49,200 was reported, a 

four-fold increase (Batista 1964:85). 
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Richard Jolly (1964), in his examination of the 

Cuban educational system, however, checked Batista's 

statistics and clarified the inadequacies of the pre

revolutionary school system, noting that in 1953, of the 

population ten years old and over, one quarter never 

attended school, and less than one quarter completed primary 

school. The remainder, over half of the population under 

consideration, dropped out of primary school sometime during 

their first six years. Of the one quarter who completed six, 

seven or eight years of primary or superior primary 

education, only one fifth of these students went on to 

further education. Thus, Jolly stated that of the population 

over ten years of age in 1953, only one percent of the total 

population of Cuba completed five years of university 

education. In fact~ Jolly noted that there were more primary 

education facilities available for Cubans in 1923 than in 

1953 relative to the total population. Further, the 

available data indicates that the percentage of school-age 

Cubans who never attended school at all rose over the period 

from 1938 to 1953, and the percentage completing primary 

school education fell. Citing various references Jolly 

asserted that the Cubans under Batista were not getting 

their money's worth and that the most important cause of 

educational deficiencies were administrative faults. Jolly 

also described the shortages of books, pencils, paper, 

schoolrooms and inadequate desks, blackboards, tools, and 
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buildings. He accused the Ministry of Education 

Administration of being discontinuous, non-professiona1~. ~nd 

over-centralized. He quotes the Minister of Education 

describing his own Ministry as • ••• an opprobrium and a shame 

and, in addition, a dangerous menace to the Cuban nation. It 
-

was a cave of entrenched bandits and of gunmen and an asylum 

of professional highway robbery" (Jolly 1964:425). Not only 

did enrollments decline and were hours of instruction cut 

between 1933 and 1950, but the quality and morale of the 

teaching and supervisory force went down. A general lack of 

confidence in the public schools was reflected in the 

socially divisive tendency to enroll children in private 

schools whenever possible. 

Wasyl Shimoniak concluded that Cuban education 

during the Batista regime progressed very slowly, even 

though some rural schools were established. At any rate, he 

noted that the illiteracy rate in Cuba was high--in 1953 it 

was estimated to be 23.6%. A further breakdown showed that 

25.9% of the Cuban men were illiterate as compared to 2102%

of the women, while 35% of the boys and 28% of the girls 

were illiterate (1970:417). 

In sum, the following features of pre-revolutionary 

Cuban education constitute those qualities which may be 

contrasted with the present circumstances: 

1. severe disparity in educational facilities 

between rural and urban regions, 
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2. little political content in the formal 

curriculum, 

3. existence of both private and public schools, 

4. sexually segregated schools, 

5. Catholic parochial education in the curriculum, 

6. advanced technical training agriculturally 

oriented, 

7. no special programs integrating work and schooling, 

8. no special programs to overcome illiteracy, and 

9. inadequate adult educational facilities. 

Fidel Castro, acting as his own attorney in the 

trial following the failure of the Moncada rebellion, stated 

in his trial defense speech of October 16, 1953: 

Our educational system is perfectly compatible with 
the rest of our national situation. Where the 
gu~iirQ [underprivileged farmer] is not the owner of 
his land, what need is there for technical or 
industrial schools? ••• In any European country there 
are more than 200 technical and industrial arts 
schools; in Cuba there are only six such schools, 
and the boys graduate without having anywhere to use 
their skills. The little rural schools are attended 
by only half the school-age children--barefoot, half 
naked, and undernourished--and frequently the 
teachers must buy necessary materials from their own 
salary. Is this the way to make the nation great? 
(n. d. (a) : 28) • 

Castro's feelings of despair over the way of life of the 

Cuban people and his desire for the liberation of Cuba from 

what he saw as capitalistic tyranny by the United States led 

to his revolution and takeover in 1959. The Cuban 

educational system was a target of Fidel Castro's criticism 
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as illustrated by his declaration six years before the 

Revolution that "a revolutionary government would undertake 

the integral' reform of the educational system." 

(n.d.(a):31). He also denounced the inequalities of rural 

education, the illiteracy rate, and the lack of technical 

and industrial schools (Jolly 1964:175-176). The reforms he 

promised in education and other social areas have come to 

pass. An understanding of these reforms requires some 

comprehension of their ideological foundation in the 

Marxist-Leninist tradition. 

Communism as Ideological Foundation 

Classic Marxist-Leninist Ideology 

To understand women and their role in Cuba, it is 

necessary to understand the most basic assumptions upon 

which Cuban society is presently based. These assumptions 

are rooted in a peculiar and, in fact, unique application 

and perception of the practical uses of Marxist-Leninist 

doctrine. 

Communism, in spite of a legion of accusations 

the contrary, is not monolithic. This is true at the 

least in the translation of ideology to practice. 

tendency to agglutinate the political practices of a 

to 

very 

The 

wide 

range of personality types and cultural circumstances into a 

single philosophy obscures the inherent richness of variety 

in the current applications of Marxist-Leninist ideology. 



Its . essentially practical 

philosophy are concealed in 

adherents to other causes in 

century geo-political tur·moil. 
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approach and egalitarian 

rhetoric designed to gain 

the history of twentieth 

The variety of applications which are called 

Communist creates a practical problem of definition. 

Literally shelves of literature have been produced which 

expound at great length in an effort to define this rather 

basic concept. The result has often been confusion or 

boredom. Some space must be devoted to at least a cursory 

sketch of the general principles to which a majority of its 

adherents subscribe. In Manifesto of the Communist Party 

Marx sacrificed accuracy for brevity when he said, " ••• the 

theory of Communism may be summed up in the single 

sentence: abolition of private property" (1952:425). To be 

sure, his notion of property was historically and 

economically specific but it is still nonetheless a focal 

point of Communism. 

Marx was a revolutionary thinker both with respect 

to the strength and originality of his ideas as well as the 

historical and social program he advocated. Violence was 

intrinsic to history and so it was intrinsic to the 

establishment of communism. Marx saw two necessary, and 

closely related, prerequisites to a communist revolution: 

industrialization and wage-labor. The results of these 

factors were alienation and exploitation: 



What then constitutes the alienation of labor? 
First, the fact that the labor is external to the 
worker, i.e., it does not belong to his essential 
being; that in his work, therefore, he does not· 
affirm himself but denies himself, does not feel 
content but unhappy, does not develop freely his 
physical and mental energy but mortifies his body 
and ruins his mind. The worker therefore only feels 
himself outside his work, and in his work feels 
outside himself. He is at home when he is not 
working and when he is working he is not at home. 
His labor is therefore not voluntary, but coerced; 
it is forced labor. It is therefore not the 
satisfaction of a need; it is merely a means to 
satisfy needs external to it. Its alien character 
emerges clearly in the fact that as soon as no 
physical or other compulsion exists, labor is 
shunned like the plague. External labor, labor in 
which man alienates himself, is a labor of self
sacrifice, of mortification. Lastly, the external 
character of labor for the worker appears in the 
fact that it is not his own, but someone .else's, 
that it does not belong to him, that in it he 
belongs, not to himself, but to another (Marx 
1941(b):277). 
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These and other related concepts were continuously 

elaborated and Marxist economists and historians debated 

the relative worth of particular processes and conflicts to 

an understanding of the present. Lenin made SUbstantial 

contributions to the enhancement of the original theses of 

Marx and Engels in virtually all of their dimensions. It was 

Lenin who so creatively merged theory and action in seizing 

the initiative which culminated in the Bolshevik success in 

Russia in 1917. As well, it was Lenin who mitigated the 

divergence of classical Marxist ideology and the non

industrial reality of Russian society with his concept of a 

powerful single party government shepherding a nation past 

the pitfalls of industrial capitalistic development and 
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directly onto what Marx envisioned as the "dictatorship of 

the proletariat- (1956:184-188). 

Subsequent Marxists termed this dictatorship a 

"contradictory period" (Althusser 1977:l5)J and some used 

the term "socialism" to denote it. Bowles and Gintis called 

socialism a system of economic and political democracy in 

which individuals have the right and obligation to structure 

their work lives through direct partiCipatory controlJ it is 

an alternative to the wage-labor system (Bowles and Gintis 

1976:266-267). No doubt the use of the term "democracy" in 

juxtaposition with socialism gives socialism a measure of 

respectability among American readers it may not have 

otherwise had; but there is hardly any evide~ce to support 

the idea of democracy as a positive politica~ instrument in 

more traditional writings. Lenin said that," Democracy is a 

state which recognizes the subjection of minority to the 

majority, that is, an organization for the systematic use of 

violence by one class against the other, by one part of the 

population against another" (1932:84). 

The following criticism presented at the 22nd 

Congress of the French Communist Party presents one approach 

to the application of the term socialism within the 

framework of Marxist ideology: 

Socialism was not presented as what it is: a 
'contradictory period' of transition between 
capitalism and communism. It was presented as a 
goal to be reached, and the same time as the end of 
a process. Let us say, to clear: 'as a stable mode 



of production' and one which, like in every other 
mode of production, finds its stability in 
'relations of production' of its own which resolve 
in the classic formula, the contradictions between 
'developed' forces of production... For Marx and 
Lenin, there is no socialist mode of production, 
there is no socialist relations of 
production, nQ socialist law, etc •••• socialism 
is the 'transition period' (the only one discussed 
by Marx and Lenin) between capitalism and communism, 
a contradictory period during which capitalist 
elements (e •. g. wage labor) and communist elements 
(eog. new mass organizations) co-exist in a 
conflictual way (quoted in Althusser 1977:15). 
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Whether within this ideological camp there is 

theoretical or terminological disagreement is often 

difficult to ascertain. For example, Godelier says, 

" ••• identical functions may have different institutional 

forms in other societies from the form they take in 

societies characterized by the capitalist or the socialist 

mode of production" (emphasis added) (1975:14). 

Such disagreements, whatever their source, are 

inevitable in any philosophy which attempts to encompass 

such a wide range of human endeavors but when we return to 

Marx we find that: "Social life is essentially practical. 

All mysteries which mislead theory to mysticism find their 

rational solution in human practice and in the comprehension 

of this practice" (quoted in Harris 1968:235). Lenin 

elaborated on this "practice" and enlarged it to include 

experiment: 

We must carefully study the new shoots, we must 
devote the greatest attention to them, do everything 
to promote their growth and 'nurse them.' ••• the 
point is to foster each and every shoot of the new 



and life will select the most viable. • •• try 
hundreds and thousands of new methods, means and 
weapons of struggle, in order to elaborate the 
most. suitable of them (quoted in Bett~heim 
1976 :17) • 
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Lenin also found confirmation in Marx's critique of 

the philosopher Ludwig Feuerback. Marx argued that: " ••• the 

philosophers had interpr~ the world in various ways when 

really the point was : to change it" (quoted in 

Harris 1968:219). 

Cuban Socialism 

In a fashion similar to Lenin's elaboration of 

Marxist thought, Cuban Socialism, evolved into an 

interesting blend of Marxism, Leninism and what was 

unimaginatively termed "Castroism" (Draper 1965). In 

pointing out the distinctions between Cuban Socialism and a 

more classic ideology, Massimo Salvadori (1968:333) lists 

the following distinctive features of what he calls "Cuban· 

Communism" : 

1. continuation of the tradition of the Latin 

American caudillo or military strong man; 

2. more emphasis on agriculture than industry; 

3. direct participation by workers and peasants in 

the political and economic process; and, 

4. action largely divorced from ideological 

preoccupations. 
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These distinctions have been emphasized elsewhere in 

more general terms by Draper, " ••• Castroism may be 

distinguished from other Communist tendencies by its 

leadership, its history, its geographical sphere of 

influence, its language, and its 'road to power'" (1965:52) 

and, " ••• Castro's Cuba has pursued its own ends within 

the Communist world, ••• it is not a replica of any other 

Communist power, and ••• its external relations with other 

Communist countries have been a mixture of practical 

dependence and independent ambitions" (1965:ix). A 

demonstrati.on of the continuity of this independence comes 

from Silvert fourteen years later, " ••• Cuban culture is 

infused with a set of attitudes about functional democracy, 

the role of persons in society, and personal freedom which 

lean more to the idiosyncratic democratic ethos of North 

America... than to the democratic-centralization of the 

Soviets" (1979:13). 

Additional support for distinguishing between Cuban 

Socialism and Soviet Communism came from Castro in 1959, 

"Our revolution is neither capitalist nor Communist. • •• we 

are making a humanist revolution... Capitalism sacrifices 

man. The Communist state sacrifices man. • •• Our revolution 

is not red, but 9live green" (quoted in Sigmund 1980:85). 

Cuba prior to 1960, however, certainly embodied what 

Marx would probably have conceded as conditions ripe for a 

revolution. Bowles (1971:474) noted that the penetration of 
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capitalism in Cuba was virtually complete by the 1920's and 

'that by 1953 nearly three-fourths of the Cuban population 

that was economically active were employed by someone else. 

Support for this position is supplied by Wolf (1969:257) 

when he noted that the tendency to refer to rural Cubans as 

peasants was common though inaccurate and that it would 

have been more accurate to refer to them as a significant 

rural proletariat. These are not assertions that the Cuban 

revolution was strictly Marxist, rather they point out that 

the necessary, preconditions for revolution and the 

establishment of the dictatorship of the proletariate as 

described by Marx (wage-labor and a well developed 

proletariat) existed to a degree perhaps greater in Cuba in 

1958 than in Russia prior to its revolution. 

These features in the Cuba of 1960, coupled with a 

variety of internal and external pressures, not the least of 

which was the u.S. trade embargo, led to the transformation 

of Castro's philosophy from humanism to Communism in 1961, 

when Castro proclaimed, nI am a Marxist-Leninist, and I will 

be a Marxist Leninist until the last day of my lifen (quoted 

in Sigmund 1980:85). 

The uniqueness of historical events quickly 

obsoletes all models for human action and the Cubans have 

openly acknowledged this, allowing their Revolution to make 

its own path not dependent on the ideological baggage of 
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Russian materialism. They have been Marxists in its most 

accurate sense, striving for what works within a climate of" 

self-criticism and introspection. 

This point of self-criticism is well illustrated in 

the comments of Castro when he explained to the Cuban people 

in 1970 the Pa~ty's decision to change significantly the 

economic strategy of the country following the failure to 

achieve a ten million ton sugar cane harvest: 

" ••• unfortunately for the last two years our workers' 

organizations had taken a back seat... through our fault, 

the Party's fault, the fault of the country's political 

leadership." (1970:2). This admission may be strongly 

contrasted with Silvert's assertion that Cuba lacks self

criticism at the national level (1979:27). Further support 

for the existence of a self-critical attitude again comes 

from Castro: "Frequently, the desire to accomplish a great 

deal in a short time led us to gather together a large 

amount of resources. And the result was that we didn't make 

the most effective use of them--we squandered them" 

(1971:8). Numerous additional examples of Castro's 

willingness to criticize himself, the Party and the Cuban 

people exist in bhe literature; Cuba is far less sensitive 

to criticism both from within and from without than other 

Communist nations have been. In fact criticism that is 

constructively intended to pinpoint failures and suggest 

solutions is particularly welcome. Castro has participated 
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in these critical reviews of the revolutionary process and 

has done so publicly. During the First Congress of the 

Communist Party in 1975, he critically reviewed the policies 

and leadership during the period 1966-1970. Camelo Mesa

Lago refers to this acknowledged failu~e by Castro as "a 

shocking confirmation of Sin6-Guevarist flaws~ •• " and 

quotes Castro's speech to the first congress of the 

Communist party in 1975: 

It is necessary to speak about [idealistic] 
mistakes. Revolutions usually have utopian periods 
in which their protagonists ••• assume that 
historical goals are much nearer and that men's 
wills, wishes, and intentions, towering over 
objective facts can accomplish . anything ••• 
Sometimes the utopian attitude is accompanied by a 
certain contempt for the experiences of other 
processes. • •• From the very beginning the Cuban 
Revolution did not take advantage of the rich 
experience of other peoples that had undertaken the 
construction of socialism long before we had. Had we 
been humbler we would hav~ been able to understand 
that revolutio·nary theory was not sufficiently 
developed in our country and that we actually lacked 
profound economists and scientists of Marxism to 
make really significant contributions to the theory 
and practice of building socialism... Even though 
our conditions were highly difficult, due to the 
economic blockade and to underdevelopment, the 
intelligent utilization of those experiences would 
have helped us a great deal (quoted in Mesa-Lago 
1981 (a) : 35) • 

Exactly what is shocking to Mesa-Lago about this passage is 

unclear since this self-critical tendency had already. been 

well established and is a basic tenent of Marxist-Leninist 

doctrine. It is not clear whether Castro intended to be 

critical of other Socialist experiences. He was obviously 

attempting to avoid the well-known entrenchment of a 
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bureaucratic structure that has plagued the Soviet Union and 

other Socialist nations, as well a~ many Capitalist ones. 

Some have said that Castro is conducting a sort of permanent 

cultural revolution against e1itism~ bureaucratic superi-

ority and party privilege (Rahl1981:343). Even Che acknow

ledged the possibility of such errors: 

and 

We affirm that in a relatively short time period 
the development of consciencia would do more to 
increase production than material incentives ••• Full 
of subjectivism, this affirmation requires the 
sanction of experience and this is where we are1 if, 
in the midst of our experience, it were shown to be 
a dangerous brake to the development of the 
productive forces, we would have to decide to make a 
clean break and return to the trodden paths ••• 
(quoted in Roca 1981:83). 

Nevertheless, the state sometimes makes mistakes. 
When one of these mistakes occurs, a decline in 
collective enthusiam is reflected by a resulting 
quantitative decrease of the contribution of each 
individual, each of the elements forming the whole 
of the masses. Work is so paralyzed that 
insignificant quantities are produced. It is time to 
make a correction (1967:123). 

In 1971 when Castro observed that prior to the 

Revolution tractors owned by private individuals lasted 

twenty years and then when ownership passed to the state, 

those same tractors would only last two or three years, he 

was publicly acknowledging that there are qualities of 

competing economic systems that need to be understood and 

adopted to fit present circumstances (1971:2). This is a 

far cry from the ideological purity and knee-jerk obedience 

to Marxist dogma which Castro and the other leadership of 
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Cuba are often accused. This tolerance for criticism, 

however, does 

except within 

not, extend to criticism from outside 

the confines of a general sympathy with 

goals of the Revolution. 

Cuba 

the 

Cuba's ideological independence from the Communist 

world may be assumed to be a consequence of the differences 

inherent in the Latin American and Caribbean Basin 

historical and cultural experiences as well as the more 

obvious factor of geographical distance from the Communist 

nations of the Eastern Bloc. 

Revolution as Institution 

The social and cultural institutions of Batista's 

Cuba were essentially static; involved in their own 

perpetuation with rather limited goals. In contrast, after 

the Revolution the social and cultural institutions of Cuba 

came to be used as active instruments in the movement to 

insti tutionalize the general goals o'f the Revolution. This 

difference in the use of institutions between the two 

leaders lies essentially in the difference of orientation. 

Batista was interested in maintaining power in a precarious 

political environment; Castro is interested in social and 

economic progress for Cuba. 

Much is made in the writings about modern Cuba of 

the process of institutionalization (see Cuban Studies, 

January 1976, Volume 6, Number 1); little note is taken of 
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the fact that this process is, and always has been, a 

conscious one. Che Guevara had noted.just this intent in a 

letter to Carlos Quijano, a newspaper editor in Uraguay. 

Using a mechanistic analogy he said that 

••• for total success a series of mechanisms, of 
revolutionary institutions, is needed. Fitted into 
the pattern of the multitudes marching towards the 
future is the concept of a harmonious aggregate of 
channels, steps, restraints, and smoothly working 
mechanisms which would facilitate that advance by 
ensuring the efficient selection of those destined 
to march in the vanguard which, itself, bestows 
rewards on those who fulfill their duties, and 
punishments on those who attempt to obstruct the 
development of the new society (1967:129). 

In order to understand the significance of the 

process of institutionalization it is necessary to know 

what it has accomplished in and for Cuba. Gonzalez (1979:3) 

noted three primary consequences of the institutionalization 

process: 

1. The depersonalization of governance; 

2. Strengthening of party and government structures; 

3. Greater efficacy and rationality in the economy. 

Communism, then, is what its practioners say it is. 

This should not disguise the underlying assumptions which 

are consistent, such as the economic foundation for social 

and sexual oppression. The Cuban leadership call their 

period of transition on the Capitalist-Communist continuum 

Socialism and the term is so preserved in the rest of this 

study. Cuba's particular brand of Socialism has been 

institutionalized and used as a vehicle for the creation of 
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an egalitarian society with an emphasis on sexual equality. 

That emphasis and its origins are the focus of the next 

section in this chapter. 

Women in Communist Ideology 

Marxist-Leninist Theory 

Marx saw private property and the wage-labor system 

as two strong forces responsible for inequality in society 

and envisioned a society "in which the free development of 

each is the condition for the free development of all" 

(1952:429). Marx along with his close associate and colla

borator, Frederich Engels, believed that the concept of 

private property had been extended to women, viewing the 

relationship between the sexes as a microcosm of society 

itself. They asserted that "The bourgeois sees in his wife a 

mere instrument of production" and that "the real point 

aimed at [in Communism] is to do away with the status of 

women as mere instruments of production" (1952:427). 

The ideological rationale for inequality between the 

sexes in bourgeois society was founded in Engels' belief 

that under tribal politics, the woman was supreme in the 

household but that the evolution toward individual property 

ownership undermined this supremacy as women did not parti

cipate in the ownership of goods acquired by the labor of 

their husbands but merely benefitted from their use. So from 

Engels's point of view men began to dominate their wives by 
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economic means. The root of this economic power is outside 

the confines of the home; therefore, to participate women 

must leave private domestic labor and enter into social 

productive labor: 

We can already see from this [the historical 
rationale] that to emancipate woman and make her the 
equal of man is and remains an impossibility so long 
as the woman is shut out from social productive 
labor and restricted to private domestic labor. The 
emancipation of woman will only be possible when 
women can take part in production on a large, social 
scale, and domestic work no longer claims anything 
but an insignificant amount of her time (Engels, 
1942:148). 

The following leftist cartoon (Kelly 1980:26) illustrates 

that the individuals who profit from woman's work are not 

really the members of the family but the husband's employer: 

/'11 FINALLY lfoHEI (;,INNI& HY D~IVN.e.R, ~'H EA'IMvsrI!!lJ. 
/ JVJr WAur TO fi,O TO BED "$ $DDP A~ I ~IIN. 

PDt:lk. ,vy- SVeH IMklJ IC/OteK IN T1fE E FACrTlR y. 
/t~1J mEY PI1Y II~~ ~. LlrTl.£ ••• HolV nlE:. SolS ' 
~rpLO~rl ~ht7.1 JU3, 'T1'J'''Ntt- ••• ~F HY Hl/~,sAAJJ) 
IfA.I) TO Ptfy SCHEf),v1!! 717 CDtl~ /1-15 HEA~ $, WA-""" A-.v,lJ 
I,eCtf1., Aub rtltl::.E CAN~ of 71-1£ K/bS~ mGy w(Jv,t.b 
~AVE TO RA,5E ""$ SAL"'''')'. AL...l. flY #CU"EIvI7~~ 
fuJI/eN AID OAJE P;lfYS he F~ IS ~~V/N~ S FOR. 
71fG BaJS l " 

JJOT ONL.V IS THE wO~IC:E ~ EX'PI.OlTc.1>, BUT 50 AI:l s. AL.l... 
ntE "'Of.-tE~ WHO .,-;qk.E CAee. ()F "Tli~ tlOUSEWO~~. 
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Again echoing Marx, Lenin, even before the Russian 

revolution, addressed himself to the more specific issue of 

women's rights. In The peyelQpment of Capitalism in Russia 

he parroted Marx's analysis of a comparable English 

condition; that of the employment of women and children in 

industry. Both saw such a condition as a progression towa~d 

freedom simply because it got women out of the house. 

Lenin's wife, with his blessing, wrote an exposition on 

this very theme (Lapidus 1978:44). 

This should not be regarded as indicative of a low 

level of what would today be called feminist consciousness 

on Lenin's part. He understood fully the implications of 

what had become "the woman question" and never hesitated to 

expound upon it at length; even to the point of setting 

responsibility for the problem on the behavior of husbands: 

So few men--even among the proletariat--realize how 
much effort and trouble they could save women, even 
quite do away with, if they were to lend a hand in 
'woman's work'. But no, that is contrary to the 
'right and dignity of a man.' They want their peace 
4nd comfort. The home life of the woman is a daily 
sacrifice to a thousand unimportant trivialities. 
The old master right of the man still lives in 
secret. His siave takes her revenge, also secretly. 
The backwardness of women, their lack of 
understanding for the revolutionary ideals of the 
man decrease his joy and determination in fighting. 
They are like little worms which, unseen, slowly but 
surely, rot and corrode. I know the life of the 
worker, and not only from books. Our Communist work 
among the women, our political work, embraces a 
great deal of educational work among men. We must 
root out the old 'master' idea to its last and 
smallest root, in the party and among the masses. 
That is one of our political tasks, just as is the 
urgently necessary task of forming a staff of men 



and women comrades, well trained in theory and 
practice, to carryon party activity among working 
women (1951:93). 
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Such personal tones should not be taken as the essence of 

his argument, for Lenin still saw the resolution of the 

woman question in terms of tight ideological considerations: 

The thesis must clearly point out that real 
freedom for women is possible only through 
communism. The inseparable connection between the 
social and human position of the woman, and private 
property in the means of production, must be 
strongly brought out. That will draw a clear and 
ineradicable line of distinction between our policy 
and feminism. And it will also supply the basis for 
regarding the woman question as a part of the social 
question, of the workers' problem, and so bind it 
firmly to the proletarian class struggle and the 
revolution. (1951:89) 

The aversion to the use of the term "feminism" stems 

from the particular place that movement had in Europe in the 

early twentieth century which Lenin perceived as 

counterproductive to the larger issue of total and political 

revolution. 

Women in Cuban Socialism 

Several extensive studies of changing sex and family 

roles have been undertaken with Cuban immigrants such as 

Gibboney (1967), Prince (1972), Harrison (1974) and Fox 

(1973), but no such comparable detail exists for Cuba itself 

and the intent of this research is not to fill that parti-

cular void but it does indicate the paucity of direct source 

material relating to this general area. Even Mulhare's 

(1969) splendid examination of pre-Castro Cuba offers only 
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the most basic foundation for examining the changes in Cuban 

sex roles since the, revolution. 

Most of the existing literature on women in Cuba is 

primarily descriptive and as such, provides an adequate data 

base for this study. For example, Randall (1974; 1981), 

Lewis, et.al. (1977 (a); 1977 (b», Yglesias (1968) and others 

are either extensive life histories, responses to specific 

interrogatories of a general nature or journalistic remini

scences liberally sprinkled with quotations and anecdotal 

material. There are, to be sure, differences in orientation 

toward the Cuban Revolution and women's place in it. But 

these differences of orientation are part of the dynamics of 

culture change as it is occuring in Cuba, and it is the fact 

of the change that is important. As Castro said, "If we were 

asked what the most revolutionary thing that the Revolution 

is doing, we would answer that it is precisely this--' the 

revolution that is occurring among the women of our country" 

(1970: 5) • 

The place of women in the Revolutionary movement was 

always deemed important. The degradation and exploitation of 

women under the Batista regime were just part of the many 

injustices the rebels in Oriente Province could point to in 

their recruiting drives and political lectures. Nonetheless 

during the early days of the Revolution, women were also 
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looked upon with a suspicion borne from hard experience. Che 

Guevara cautioned: 

However positive the role of women in the struggle, 
it must be emphasized that t·hey can also play a 
destructive part. The weakness for women that young 
men have when living apart . from their habitual 
medium of life in special, even psychic conditions, 
is well known. As dictators are well aware of this 
weakness, they try to use it for infiltrating their 
spies. At times the relationship of these women with 
their superiors is clear and even notorious; at 
other times, it is extremely difficult to discover 
even the slightest evidence of contact; therefore it 
is necessary also to prohibit relations with women 
(quoted in Salvadori 1968:339). 

After the paranoia inherent in rebellion was eclipsed by 

victory, Cuba's leadership turned its attention to testing 

the assumption of an economic base for sexual inequality. 

The weight of emphasis on changing the status and 

role of women in Cuba since the revolution was primarily 

economic. As Purcell has observed: 

"Traditionally attitudes which stressed that 
women's place was in the home, and that work was to 
be avoided if possible, were dysfunctional to the 
Revolution's need to expand the labor force. The low 
level of aspiration of females, as well as 
discrimination against them and sex-typing of 
occupations also conflicted with the pragmatic needs 
of the regime for more and better qualified labor. 
In order to attain the high priority developmental 
goals of the Cuban Revolution, therefore, it became 
necessary to mobilize and resocialize women into new 
attitudes more compatible with their becoming 
productive members of the labor force. It also 
became necessary to raise their level of education 
and encourage them to train for and enter fields 
which although traditionally male domains, could not 
be staffed by available male labor"(1973:262). 
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Occasionally economic progress is ignored in favor of 

demonstrating success in attitude reformulation: 

Close to sixteen years of revolution has produced a 
keenly politicized, combative Cuban woman, capable 
of deep analysis, . concise projection and-- most 
impressive-- with the ability to conceive of herself 
as part of an immense group in which all individuals 
are related in effort and purpose and in which 
solutions are sought and worked out collectively 
(Randall 1975:113). 

This statement is typical of the dense quasi-political 

rhetoric that characterizes writers who are sympathetic with 

the Cuban Revolution. No where does Randall even attempt to 

identify the number of Cuban women who fit this mold. That 

she does not mean all Cuban women is evident because she 

discusses contemporary peasant women who knock on elevator 

doors, do not understand flush toilets and mistake their own 

reflection in a mirror for someone else. To suggest that 

these women are capable of ndeep analysis n or nconcise 

projection n (whatever that is), especially within the 

context of the complex socio-economic dialogues of the 2nd 

Congress of the FMC, moves the above assertion from the 

unlikely to the ludicrous. 

In order for a reallocation of human resources to 

take place, it is necessary to provide both the opportunity 

and facilities for education and training. 

It is generally agreed by most analysts that women's 
traditional subordinate social status and low level 
of political participation in Cuban society were 
areas in which the revolution had an effective and 
almost immediate impact in improving the situation 
of women. The newly gained social equality of women 



was brought about mostly through educational 
policies as well as the opening of the labor market, 
thus increasing women1s share of the salaried work. 
As well, women1s political participation reached ari 
intensity never seen in pre-revolutionary days, 
albeit mostly within the framework of mobilizational 
politics provided by the reg~me CAzicri 1981:286). 
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In order to accomplish such a significant reordering 

of priorities and resources to permanently affect changes in 

the role and status of women in Cuba, a wide variety of 

broad programs, policies and organizations had to be 

developed. The most significant of these was the creation of 

a mass organization exclusively for women called the 

Federation of Cuban Women (FMC). 

The Federation of Cuban Women united all 
existing women1s groups into one organization in 
1960. Its stated objectives: to raise the 
ideological, political, cultural and scientific 
level of women in order to incorporate them into the 
tasks assigned by the Revolution and so, to allow 
them the role they are entitled to play in the new 
society. The Federation organized women at every 
level, and there's not a group of dwellings in the 
highest reaches of the Sierra Maestra that doesn't 
now have FMC representation (Randall 1974:15). 

This does n2t constitute a violation of Lenin ' dictum of "no 

special organizations for women" as he saw the need for 

" ••• bodies, working groups, commissions, committees, bureaus 

or whatever you like, whose particular duty it is to arouse 

the masses of women workers to bring them into contact with 

the party and to keep them under its influence" (1951:90). 

In spite of the revolutionary emphasis on productive 

labor as a demonstration of sexual equality much of the 

conflict of the new sexual ideology has its basis in a much 
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more fundamental dimension of society: the family. The 

literature is replete with examples of·the failure of the 

Revolution to achieve enduring change in the role and status 

of women in the family environment. 

There is no doubt that the fifteen years since 
1959 have seen substantial changes, especially in 
the families where the woman works, in the role that 
men are willing to play in the family. But it has 
remained a questions of the extent to which men will 
assist their wives. The perception of women as those 
people who maintain the home and rear the children 
has not been altered. 

Until the Spring of 1974--when the Revolution 
called into question the traditional relationship of 
men and women within the family. At that time the 
Cuban people were asked to discuss and recommend 
modification or passage of a proposed Family Code. 
This proposed law would replace all of the previous 
legislation governing marriage and divorce and male 
and female rights and responsibilities within the 
family. The proposal, as presented to the Cuban 
people, established complete equality between men 
and women in all aspects of family relations 
(Steffens 1974(b):30). 

As well, the family setting has provided a core site 

for fieldwork itself. As Lewis observed: nThe general 

purpose of our project in Cuba was to study the impact of a 

revolution-in-progress upon the daily lives of individuals 

and families ••• n (Lewis, et.al. 1977:xi). 

And further, Max Azicri wrote: 

The new family unit is basically a social 
institution conceived within the canons of the 
revolution's value system. The new model of family 
life has been defined and redefined by behavioral 
patterns emerging from a seemingly everlasting 
process of social change. While on the one hand the 
mQre traditional notion of family unit and identity 
has been preserved (as a matter of fact, it has been 



reinforced considerably), on the other a new 
structure whereby both partners can .live and 
function on an equal basis is also provided. 
Although the expectation is that all members of the 
family--wife, husband and children--will be able to 
enjoy the active and participatory life of 
revolutionary Cuba. Therefore the ever-increasing 
number of day-care centers, circulos infantiles 
(children's circles), workers' dining halls, and 

'especially the new provisions of the Family Code 
regarding the division of house workload are 
intended to free women from responsibility for 
household chores which only perpetuate their 
traditional roles. In that ~ense, the revolution's 
goal is that the objective social conditions (the 
needed infrastructure) will eventually be matched by 
the subjective individual conditions [such as 
atti tudes and lifestyles] <1981: 267-308) • 
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A serious examination of the literature on women in 

Cuba clearly establishes a distinction between "the woman 

question" as it is understood in Marxist Cuba and the trend 

of the feminist movement in Latin America generally 

(Pescatello 1972:125-141; Lavrin 1978). Nonetheless there is 

a tendency among many writers to gloss over this distinction 

by either directly denying that it exists or by simply 

ignoring its presence. Flynn, for example, chooses the 

latter: 

What Marxists call the 'woman question' presents 
very difficult theoretical and political questions 
that are still being hotly debated. Among the most 
fundamental of these are the origin of women's 
oppression and, thus, the relationship between it 
and class oppression. It is not surprising, 
therefore, that even the most experienced groups in 
Latin America have not clearly formulated a strategy 
and tactics for women's liberation, and are still 
experimenting with organizational forms and 
alliances (1980:23). 
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Her failure to identify Cuba as an exception to this 

otherwise accurate generality is puzzling. In the first 

place, 'organizational forms and alliances' are a necessary 

,first stepJ for coalition brings power and power brings 

change. This is a basic tenet of Castro's ideology. In 

modern societies, effective strategies for social change 

originating within gov~rnmental bureaucracies are usually 

legislative. The tactics are organizational in character and 

form a part of this study. But organizational tactics may 

take several forms. One is to get a large group of people to 

speak with one voice with concomitant political conse

quences J another is the o'rganization of policy formulation. 

Only through policy formulation can one control the day-to

day activities which bring about changes, first of behavior 

and second of attitude. In Cuba the development of strong 

organizational policy with regard to education demonstrates 

the wisdom and effectiveness of this approach. 

Ideological Considerations on Equcation 

Education in Communist/Socialist Ideology 

Education as a specific topic was little discussed 

by the original proponents of Communism. Marx saw it as 

simply reflective of a broad range of inequities under 

capitalism and as another institution capable of being 

corrupted: 



And your education! Is not that also social, and 
determined by the social conditions under which you 
educate, by the intervention of society, direct or 
indirect, by means of schools, etc.? The Communists 
have not invented the intervention of society in 
education; they do but seek to alter the character 
of that intervention and to rescue education from 
the influence of the ruling class (1952:427). 
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Marx did, however, also have something to say that 

is germane to an understanding of his perception of the 

relationship of education and labor which is in practice the 

very basis of Cuban educational philosophy. It is therefore 

worthwhile to quote him at some length on his reaction to 

the British Factory Act of 1864: 

Paltry as the education clauses of the Act appear on 
~he whole, yet they proclaim elementary education to 
be an indispensable condition to the employment of 
children. The success of those clauses proved for 
the first time the possibility of combining 
education and gymnastics with manual labour, and 
consequently, of combining manual labour with 
education and gymnastics. The factory inspectors 
soon found out by questioning the schoolmasters, 
that the factory children, although receiving only 
one-half the education of the regular day scholars, 
yet learnt quite as much and often more •••• From the 
Factory system budded, as Robert Owen has shown us 
in detail, the germ of the education of the future, 
an education that will, in the case of every child 
over a given age, combine productive labour with 
instruction and gymnastics, not only as one of the 
methods of adding to the efficiency of production, 
but as the only method of producing fully developed 
human beings. • •• One step already spontaneously 
taken towards effecting this revolution is the 
establishment of· technical and agricultural 
schools, and of "ecoles d'enseignement 
professional," in which the children of the working
men receive some little instruction in technology 
and in the practical handling of the various 
implements of labour. Through the Factory Act, that 
first and meagre concession wrung from capital, is 
limited to combining elementary education with work 
in the factory, there can be no doubt that when the 



working class comes into power, as inevitably it 
must, technical instruction, both theoretical and 
practical, will take its proper place in the 
working-class schools. There is also no doubt that 
such revolutionary ferments, the final result of 
which is the abolition of the old division of 
labour, are diametrically opposed to the 
capitalisti~ form of production, and to the economic 
status of the labourer corresponding to that form. 
But the historical development of the antagonisms, 
immanent in a given form of production, is the only 
way in which that form of production can be 
dissolved and a new form established (quoted in 
Cohen 1955:199-200). 
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Over the years a body of socialist/communist 

literature about education has emerged which attempted to 

codify the place of education in the framework of Marxist

Leninist ideology. Significantly, some of that codification 

was done by Lenin and his wife. Lenin perceived education as 

a mechanism of consciousness raising whereby the workers 

could be made aware of their true economic servitude and in 

so doing, irretrievably politicized it. Once political goals 

had been reached then an emphasis on education as an instru-

ment for perfecting socialism would be appropriate. 

Speaking before the First Congress of Teachers in 1918 Lenin 

said, "The victory of the revolution can only be consoli

dated by the school-- the training of future generations 

will anchor everything won by the revolution" (quoted in 

Lapidus 1978:135). The result was a broadening of the 

meaning of education in the society beyond the borders of 

the classroom and into the political, social and economic 

life of the country. This did not signal an intent to 
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dissolve the actual structure of Russian education to Lenin 

but rather an intent to give meaning to the school exper

iences by creating a more direct association between the 

curric'ulum and a child' s future within the society (Lilge' 

1968:230-257). 

The Sov,iet educational theoretician Anton Makarenko 

(1888-1939) formalized this rather general philosophical 

orientation into specific programs of educational action. As 

Bowen explains: 

Theoretically, [Makarenko] sought to develop a 
notion of the society as a completely educative 
society, where all of its parts and functions were 
devoted to the single ·overmastering task of the 
production of the complete citizen. To this end, the 
school, the factory, the collective farm, the 
family-- all social groupings-- were considered to 
be primarily educative, and to be psychologically 
structured so as to better afford the training of 
the individual in group ways. Society, ••• was a 
grand ordering of units, each isomorphous with the 
whole, ••• and yet at the same time able to be 
absorbed completely into the wider scheme. No unit 
was to achieve isolation or differentiation of 
psychological function from the rest of the units. 
Thus for Makarenko the terms "education" and 
"socialization" were synonymous (emphasis added) 
(1962:197) • 

In contrast, more contemporary socialist writers 

have formalized the meaning of capitalist education in terms 

of general Marxist theory: 

The educational system helps integrate youth into 
the econom1C system, we believe, through a 
structural correspondence between its social 
relations and those of production. The structure of 
social relations in education not only inures the 
stUdent to the discipline of the work place, but 
develops the types of personal demeanor, modes of 
self-presentation, self-image, and social-class 



identification which are the crucial ingredients of 
job adequacy. Specificallyv the social relationships 
of education- the relationships between admini
strators and teachers, teachers and students, stu
dents and students, and students and their work
replicate the hierarchical division of labor. Hier
archical relations are reflected in the vertical 
authority lines from administrators to teachers to 
students. Alienated labor is reflected in the 
student's lack of control over his o'r her education, 
the alienation of the st'udent from the curriculum 
content, and the motivation of school work through a 
system of grades and other external rewards rather 
than the student's integration with either the 
process (learning) or the outcome (knowledge) of the 
educational 'production process' (Bowles and Gintis, 
1976:131). 

46 

In contrast Bowles and Gintis suggest an alternative 

process for education in a socialist society: 

A revolutionary education must be guided by a 
revolutionary educational philosophy. • •• Hence, we 
shall develop a dialectical humanism, largely 
inspired by the Marxist concept of personal 
development through the dialectical interaction 
between individuals and their environments. In this 
approach, the educational system is judged by the 
way it resolves the basic contradiction between the 
reproduction needs of the community and the self
actualizing needs of students and, more narrowly, 
its inevitable reflection in the contradiction 
between teacher and student (1976:271). 

and further: 

"We thus arrive at the simplest statement of the 

correspondence principle: the social relations of production 

are replicated in the schools" (Bowles 1971:478). 

Education and Ideology in Cuba 

Many of Castro's ideas about education are neither 

communist nor original. His oft-expressed call to action in 

education mirrors other more profound if less revolutionary 



thinkers. 
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To some extent this is because it is in the 

nature of dialectic political thinking to eschew neutrality 

in ideas. An idea is either beneficial or harmful, seldom 

neither. Whitehead made this observation in his Aims of 

Education (1929:15). 

Similarly, Cuban "education as an instrument of 

national policyn was echoed in the theme of the report 

presented by the presidents of Harvard, Yale, Columbia, and 

other American universities and school systems to the 

National Education Association under the title "American 

Education and International Tensions n in 1949. If, indeed, 

every system of pedogogy is an instrument of national 

policy, then must not any judgement or analysis of an 

educational system be part of an evaluation of some 

national policy? This assumption was reinforced by Armando 

Hart, the Cuban Minister of Education when he said: nWithout 

preferential attention to the people's education we could· 

not expect the revolutionary purpose to be fulfilled •••• The 

school of the S~ate should be called the National School 

because it has been created to serve the interest and 

requirements of the nation" (1959:9-30). Castro emphasized a 

similar theme when he said: nEducation is the Revolution's 

most important task and books are its strongest weapon" 

(quoted in Jolly 1964:346) and "Revolution and education are 

the same thing" (Castro quoted in Bowles 1971:472). 
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The ideology and content of Cuban education is 

detailed in the Official Report by the Cuban government to 

the UNESCO Conference on Education and Economic and Social 

Development held in Santi~go, Chile in 1962. This document 

includes the following statement: 

The bourgeois ideology regarded education as a 
phenomenon isolated from its economic basis. In 
fact, however, education as an ideological 
superstructure is closely linked with the means of 
production-- that is to say, with the productive 
forces and the relationships of production. • •• The 
aims of education in the New Cuba include those of 
instilling in our children and young people an 
unreserved love for their country and a sense of 
solidarity with the workers and peoples of all lands 
in their noble struggle for a free and happy life, 
and of teaching them to abhor imperialist wars of 
plunder and to strive steadfastly for peace 
(1962:24,27). 

It is this very ideological orientation which has 

broadened the concept of education to include a wide variety 

of social mechanisms which are not normally considered 

"education" per see As Che Guevara observed: "What is 

important is that people become more aware every day of the 

need to incorporate themselves into society and of their own 

importance as motors of that society... It is necessary to 

develop a consciousness in which values acquire new 

categories. Society as a whole must become a huge school" 

(1968:391). 

Clear and convincing evidence exists that this push 

to integrate the concept of education as an administrative 

problem with the processual problems of social development 
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is still an ongoing phenomenon. Jose Fernandez, the present 

Minister of Education and Vice-pre~ident of the Council of 

Ministers, has noted: 

The objective behind improving the national 
education system has been to bring education in line 
with the society we are building. This has meant 
deep-rooted changes in education so as to offer new 
generations the grounding they need in all aspects-
ideological, political, intellectual, scientific
technical, physical, moral, aesthetic, 
poly technical, work and patriotic-military aspects-
while at the same time providing them with sound 
professional training. In this way, the country will 
have the skilled workers, technicians and 
professionals it needs for economic and social 
development ••• The countries economic and social 
development is based on the Qrganic unity of 
educational development and national economic 
development. Such unity is achieved by drawing up 
annual and five-year programs and long-term 
forecasts (emphasis added) (1981:2,5). 

It is difficult to imagine a discussion of Cuban 

education in any context without some references to those 

works which have focused on schooling in particular. There 

is common agreement that the role of schooling in 

influencing children's future attitudes and behavior is 

immense. Hence this became a major assumption in the 

organization of Cuba's revolutionary school system. This 

organization begins with the day care centers which have 

been effectively analyzed by Wald (1978) and Leiner (1978) 

Notably Wald extends her analysis through the formal school 

system and other related educational organization structures 

such as the Pioneers, the legislative process and the mass 

organizations. Ms. Wald's book constitutes a good 
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introduction to education in Cuba. Many topics are at least 

lightly touched upon and the pervasive nature of 

'revolutionary education' is clearly revealed. Her 

journalistic background helped express these fuhdamental 

points with a minimum of technical jargon. 

More anecdotal and less detailed is. Kozol's 

"Children of the Revolution" (1978) which gives an engaging 

summary of "The Year of the Alphabet" when illiteracy was 

virtually eliminated in Cuba in 1961. Works on this topic 

are also available in Spanish either in the original or in 

translation from English or Russian. A good bibliography of 

this material may be found in Zhukovskia (1975). 

Philosophical Considerations 

This review of literature reveals a pattern of 

philosophical consistency that is germane, if not funda

mental, to this research. Consistency in substantive ideas 

is of paramount importance when the ideas are the founda

tions of any new ideological undertaking. Marxist and Cuban 

Socialist literature contain easily recognized examples 

illustrating the three main categories of philosophy. These 

categories are metaphysics, epistemology and axiology. They 

are sometimes recognized by the types of questions they ask; 

for example, "what is real?" (metaphysics), "what is true?" 

(epistemology) and "what is good?" (axiology) (T. Frank 

Saunders, personal communication 1982). 
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The writings of Marx, Engels and Lenin provide 

Cuba with an epistemological basis for an educational system 

in a Socialist society through historical materialism. On 

the occasion of Marx's fune~al in 1883 Engels said: 

Just as Darwin discovered the law of evolution in 
organic nature, so Marx discovered the laws of 
evolution in human history. He discovered the simple 
fact that human beings must have food and drink, 
clothing and shelter, first of all, before they can 
interest themselves in politics, science, art, 
religion, and the like. This implies that the 
production of the immediately requisite material 
means of subsistence, and therewith the extant 
economic developmental phase of a nation or an 
epoch, constitute the foundation upon which the 
State institutions, the legal outlooks, the artistic 
and even the religious ideas, of those concerned, 
have been built up. It implies that these latter 
must be explained out of the former, whereas usually 
the former have been explained as issuing from the 
latter (quoted in LeRossignol 1968:126). 

In The Poverty of Philosophy Marx extolled 

socialists and communists to nlook for a science in their 

own minds. • •• observe what is happening before [your] eyes 

and make [yourselves] its vehicle of expression." Later Marx 

refers to this science as a product that is no longer a 

doctrine but an historical movement which becomes revolu-

tionary (quoted in Bottomore 1956:16). This view of science 

permits a metaphysical base for socialist education. 

A compatible axiological component of a socialist 

philosophy was stated by Castro: 

••• those beautiful aspirations that constitute the 
communist ideal of a classless society, a society 
free from selfishness, a society in which man is no 
longer a miserable slave to money, in which society 
no longer works for personal gain, and all society 



begins to work for the satisfaction of all needs and 
for the establishment among men of the rule of 
justice, fraternity, and equality (quoted in Read 
1972:382). 
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The Cuban leadership perceived three crucial aspects 

necessary for the development of education in their country: 

universal accessibility of education, integration of 

knowledge and work, and integration of the educational 

process with the rest of the society. These goals should be 
~ 

guided by a consistent philosophy~ 

In Cuba, axiology guides universal accessibility to 

education; epistemology guides social integration and 

ontology guides the integration of knowledge and work. 

These constitute a philosophy of sufficient internal 

consistency to guide the development of an educational 

system according to the requirements of the Cuban Socialist 

ideals. 

This concludes the review of relevent literature. 

The following chapter details the methodology and· model 

contruction used for the analysis of the data. 



CHAPTER III 

METHOD AND MODEL 

From the information gathered in the- previous 

chapter, several illations can be drawn. It is clear, for 

example, that the Revolution has been institutionalized and 

now performs a fundamental role as part of a cohesive and 

unified cultural system. It is equally clear that a primary 

mechanism behind this institutionalization process was 

education, but education of a particular type: namely a 

broad-based reorientation of the entire society in terms of 

ideologu, values, training and political awareness that 

utilizes all available means for the dissemination and 

transmission of new ideas. 

Methodology 

Data Collection Techniques 

The data utilized in this study was collected by 

non-participant fieldwork and the review of existing 

relevant literature on Marxism, Cuba, Latin American 

education and women's studies. 

Fieldwork. Unfortunately, the fluid state of 

political turmoil between the United 'States and Cuba made 

field work by U.S. citizens difficult to arrange; however, 
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three trips were made to Cuba. The first visit was designed 

to provide a gene~al familiarity with Cuban culture. 

this visit a basic understanding of the Revolution's 

During 

goals 

and progress toward those goals. was gained. Contacts were 

made in both the education system and in the women's mass 

organization, the Federation of Cuban Women. The first trip 

provided the basis for subsequent visits which were made 

approximately one year and eighteen months later 

respectively. Specific problems, questions, and techniques 

formulated as a result of the initial visit were pursued. 

Doing field work in Cuba (or any Communist or 

Socialist country for that matter) is not without problems. 

The chief problem is lack of predictability. The relatively 

value-free data collection procedures and analysis that is 

inherent in the anthropological method often does not merge 

well with the acute ideological focus of Communist/Socialist 

regimes. Oscar Lewis discovered this when he attempted to do 

ethnography in Cuba, modeling his procedures after his 

Mexican experience (l977(a):vii-xxvii). Even prior approval 

from Castro himself was insufficient patronage to stifle the 

ideological machinery of the Revolution as he suddenly found 

himself and his associates unwelcome in Cuba. His field 

notes and recordings were confiscated and his informants 

were subjected to interrogation and scrutiny, if not punish

ment. That this is not an isolated incident has support from 

Firth: 



••• the successful revolutionary societies such as 
the USSR, the People's Republic of China, or Cuba, 
are still part of the problem, not part of the 
solution.. They still present the basic dilemma- of 
maintaining relative freedom and creativity for 
individuals in the course of securing centralized 
decision or common action on matters of public 
import. • •• it is significant that nowhere as yet in 
the writings of Soviet anthropologists nor of post 
revolution Chinese anthropologists in the People's 
Republic, by any evidence that has reached the West, 
does one find the depth of critical scrutiny of the 
effects of the revolutionary process on the 
structure of their local communities, in terms 
comparable to those in which Western anthropologists 
have written of the transformation of the less
developed societies in Africa, Oceania,' and 
elsewhere (1975:45-46). 

55 

Interviews. The setting for the twenty-five 

individual interviews was informal. Two group interviews of 

neighborhood Committees for the Defense of the Revolution 

were conducted. The questions asked were considerably more 

general than in the individual interviews and were intended 

to elicit wide participation in the discussion rather. than 

gather specific responses. 

Questionnaire. Only one questionnaire was used in 

the field for this study. An occupational preference 

questionnaire was administered to sixty adolescents, thirty 

boys and thirty girls, for the purpose of evaluating 

occupational preference as a function of sex. These 

adolescents were chosen at public playgrounds in groups of 

five or so. All of those selected were between the ages of 

thirteen and seventeen. 
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Interpreters. The use of interpreters in a field 

always demands a frank and open explanation. A 

assumption in this study was that interpreters are 

not just avenues to informants~ they are informants. Much 

has been gained from interpreters not only in their 

explanation of what another has said but also in the 

expression of their opinion about what was said. For 

example, an interpreter supplied by the Ministry of Tourism 

in translating comments of young girls at a Pioneer Camp 

observed that these girls were mostly rural and that "that 

must be kept in mind." At first this seemed a rather cryptic 

comment which subsequently became understood as a 

demonstration of the cultural persistence of the urban-rural 

dichotomy. This is an attitudinal division which the 

revolution has unsuccessfully sought to eradicate, though 

some progress is demonstrable. 

The presence in group situations of several 

bilingual persons often led to lively discussions about the 

English meaning of someone's comments. These circumstances 

were often both enlightening and amusing. For example, at a 

CDR meeting in Cienfuegos a man was attempting to explain 

the meaning of the Family Code and his comments were being 

translated by someone in the group. When the translator 

interpreted one of his remarks into English as "The Family 

Code says that a wife must cooperate with her husband," the 

translation was immediately met with jeers and questions 
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about the translator's competence; since the operative verb 

in this case was obedecer or "to obey". The Family Code does 

not say that a wife should obey her husband and this was 

rather forcefully stated by several women in the group, some 

of whom commented that it wouldn't make any difference even 

if it did. The translator's sensitivity about the presence 

and articulation of such attitudes was itself revealing, as 

was the willingness of the group to bring such matters into 

the open and discuss them. 

Notes on translations were openly taken, compared 

and discussed whenever possible. It should be noted, 

however, that the rather common presence of several 

bilingual Cubans made data gathering far easier than in 

other settings. 

Werner and Campbell (1970:398-420) have outlined a 

series of problems and their resolution in field settings 

involving interpreters and translations which the reader is 

invited to read in detail. Also, they provide an excellent 

foundational bibliography relating to this important aspect 

of anthropolgical inquiry. 

Existing Literature. Bibliographic material on Cuba 

is readily available but the sources are uneven in both 

quantity and quality. For this reason sources from The New 

Yor.k Public Library, Columbia University and the 

Universities of Pittsburgh, Arizona and Havana were used in 

the production of this research. In addition, reports from 
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newspapers and news magazines were reviewed for expositions 

of current information coming out of Cuba on an almost daily 

basis. 

Further rich sources of data have grown over the 

years since the Revolution cataloging the failures and 

successes of directed culture change in Cuba. Much of it 

comes from leftist writers, journalists, students, and 

others intrigued by the frenzy of activity and political 

controversy occasioned by the establishment of the first so

called communist state in the Americas. Many of these works 

are anecdotal while others combine personal interviews with 

cogent analysis (cf., Wald 1978; Tetlow 1966; Randall 1981; 

Yglesias 1968; Sutherland 1969; Frank 1961) To ignore these 

vast foundational sources would be to do tne subject at hand 

a considerable disservice; hence they are referenced freely. 

In addition, Cuba frequently publishes data acquired 

while monitoring the progress of special programs relating 

to general revolutionary goals. The primary governmental 

agency for data acquisition is the Junta Central de 

Planificacion or Central Planning Office (JUCEPLAN) which 

provides general demographic and economic planning data. The 

Federation of Cuban Women (FMC) provided many of these 

publications as well as textbooks used in the classroom and 

their own publications. These sources comprise much of the 

data contained in this study and are listed in the selected 

bibliography at the end of this study. 
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Material published and distributed publicly through 

bookstores and used in classrooms provides competent primary 

source data since such works are themselves an ideological 

product of the revolution. Such data is as important to 

ethnography as survey questionnaires are to sociological 

field studies. Some material was purchased through public 

channels and was not provided by any governmental agency. 

Government statistics when usad were, whenever 

possible, cross-checked with each other for consistency as 

well as with other sources for accuracy, such as United 

Nations publications and the Statistical Yearbook of Member 

Countries of the Council for Mutual Economic Assistance. In 

many cases the official statistics reflect a notable lack of 

progress in areas receiving concentrated effort and were, 

therefore, assumed to be as accurate as the data gathering 

processes would permit. A notable example is the data on 

female participation in leadership positions in the mass 

organizations (see Chapter IV). 

Data Reliability Considerations 

In the instance of the subject under study here, 

bias on one side or the other, is common. For example, 

Bowles (1971:474) emphasizes 'capitalist penetration' of the 

Cuban economy as the precurser of the Marxist revolution 

while Draper (1965:77) emphasizes the working classes 

orientation toward trade unions rather than politics to 
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ju'stify its small role in the pre-l959 'struggle' and 

definitely rules out any analysis of the Cuban revolution as 

'proletariat'. These differences seem to reflect the 

political inclinations of the authors rather than an 

objective observation and such commentary, tinged by 

ideological bias, is common. Such sources are nonetheless 

useful since in most instances objective facts are included 

even if they were gathered to buttress a more or less 

political commentary. Th~ process of extracting the raw 

data from such surrounding prejudicial comments is a slow, 

tedious and not always successful process. In cases where 

the source alone is sufficient to establish the suspicion of 

bias <i.e., Castro, Batista, the US government, the Soviet 

government, etc.) additional comments cautioning acceptance 

of analysis if not data are hardly necessary. More subtle 

bias is dealt with as it occurs, forming part of the data 

base itself. 

In any study which relies heavily on bibliographic 

sources the matter of how these bibliographic sources make 

reference to their own field sources is particularly 

significant. The use of anonymity in field sources has a 

rather long tradition in social science research and the 

practice is likely to remain in effect for a considerable 

period of time in the future. This practice does, however, 

create problems analytically and the use of anonymous field 

sources does not effect all research equally. Lists of 
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kinship networks elicited from cooperative informants which 

are independently verifiable may not create the same order 

of validity as does the expression of opinions as to the 

efficacy of some program of social development. Opinion is 

not analysis, it is data and if it is not treated as such, 

bias in the analysis may become so prevalent as to render 

the research useless. 

Modes of expression do themselves provide clues to 

the position of a writer or informant. The use of certain 

terminology may be used as a guide to the assumptions and 

perceptions of the source. For example, one source may 

refer to Cuba as a totalitarian dictatorship, conjuring up 

images of the traditional Latin American caudillo or 

military strong man~ while another extols the virtues of a 

true socialist democracy in the New World. In fact it is the 

very presence of both assertions as data that would lead the 

careful researcher to elicit further data to corroborate 

these distinctive though not necessarily contradictory 

impressions. Words and concepts which have one meaning in 

non-Marxist contexts take on a completely different cast 

when viewed through the historical and philosophical prisms 

of Marx, Engels, Lenin and other socialist writers. In those 

cases in which the essential meaning of a word or idea 

remains the same, often the specific applications are so 

diverse as to seem bizarre to the uninitiated. 
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Distinctions of meaning pervade not only economic 

.discussions but social ones as well. Under Socialism Cuba 

has not seen "equality" as "identity" and it has attempted 

to erase economic and social consequences of historical 

sexual inequality without losing sexual identity. This 

concern is reflected in the aforementioned statement by the 

Federation of Cuban Women (FMC) that it is "feminine, not 

feminist." A further comparison in meaning comes from the 

historical sources themselves. Marx, for example, often used 

the same expression to refer to different things and used 

different expressions to refer to the same thing 

(Sarup 1978:130) •. 

For a detailed analysis of Cuban data reliability 

over time the reader is referred to Mesa-Lago (1969) which 

covers this issue to the time· of publication. Since the 

early 1970s Cuban data reliability has increased 

considerably (Landstreet 1976:102). 

Educational Anthropology 

Little agreement exists about the rules for 

terminological consistency in subdiscipline fields but 

following the form of "educational psychology," educational 

anthropology has developed as a subdiscipline of 

anthropology in which the field methods and modes of 

analysis of anthropology have been imposed upon a data base 
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taken from education. Chilcott summarized this unification 

when he said: 

• • anthropology as a science possesses a 
m~thodology and a conceptual framework which when 
applied to the study of the cultural process of 
education in a society, can provide a singular 
contribution to a better understanding of that 
cultural process, and that to accomplish this goal, 
individual~ need to master the methods and content 
of the scholarly discipline of anthropology" 
(1976:1). 

This may be easier said than done; as Block (1975:xi) 

observed "[anthropology is] a subject where the ideological 

implications of so many theories and concepts are unclear, 

both to their inventors and to those who use them." 

John Singleton set down guidlines for understanding 

education in a modern society from an anthropological 

perspective. By drawing on traditional anthropologists such 

as Goodenough, Redfield, Herskovits and Mead, he created a 

generalized perspective for the examination of education in 

a cultural context: 

Applying the concept of education as cultural 
transmission in our educational research, suggests 
that we will be equally interested in all parties 
involved in educational systems and transactions, as 
well as in the social context within which learning 
is presumed to take place. This will include the 
intentions of a teacher, his manipulation of a 
learner, and the changes in the learner's behavior. 
Furthermore, we will want to know the meanings which 
the participants attach to their participation in 
the educational act, with whome and to what extent 
these meanings are shared, and the degree to which 
idiosyncratic behavior os reflective of shared 
understandings. Education as cultural transmission 
is viewed as a social process occurring within 
social institutions. Anthropological studies in 
isolated social systems provides a useful background 



for understanding the mechanisms and meanings 
cultural transmission, but we cannot apply 
original model of culture directly to modern 
social systems (1974:28). 

of 
the 

mass 
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Here then is both a guide and a warning. The 

eclectic nature of anthropological inquiry may be preserved 

but new tools of analysis ~ust be forged to deal with the 

complexities. of modern society. But by implication these are 

not the methodological tools of either the psychologist or 

the sociologist. The institutional examination peculiar to 

anthropology must be maintained. 

Anthropological approaches to education research 

have been conducted regularly over the last fifteen to 

twenty years (Burnett 1969; Bruyn 1963; Cohen, Rosalie 1969; 

Cole 1971; Khlief 1971; Wax, et.al. 1971; Wolcott 1967a, 

1967b, 1973, 1983; Landes 1965; Henry 1965; Lindquist 1970; . 
Spindler 1963; 1965 [Case Studies in Education); Modiano 

1973; Comitas and Dolgin 1978; Guilmet 1978; Ogbu 1982) and 

more fitfully before that (Hewett 1904; 1905; Spindler 1955; 

Waller 1932; Benedict 1940,1943,1944; and Mead 1951). 

Not all of what is presented in the more 

contemporary literature as educational anthropology seems 

so. Bernard Siegal's article in Spindler's reader, 

"Education and Culture Process", though well written, 

relies on information theory and systems theory for its 

conceptual organization (Siegal 1974:39). This is reflective 

of the degree to which Singleton's aforementioned caution 
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against the application of 'classic' culture models to 

modern societies can be taken seriously. The subtitle of 

Spindler's reader, "Toward an Anthropology of Education" 

(emphasis added) may help in understanding the tentative 

nature of educational anthropological methodology. 

Confusion about educational anthropology' is further 

compounded by editorial decisions regarding the inclusion of 

educational studies within traditionally anthropological 

journals. Often such research articles, however meritorious, 

contain only passing references to seminal works within this 

subdiscipline and are utterly devoid of any methodology 

which could be called anthropological. A case in point is 

the article by Sproull (1981) which advocates more 

emperically based studies on school management behavior. In 

contrast, Sieber (1979) directly confronts the question of 

anthropological analysis within a specific problem area. 

Everhart (1975:205) suggests that fieldwork is most 

applicable to problem generation rather than verification 

and advises "flexibility to determine what the researchable 

problem is." Wolcott (1975:112) gives hope to all by 

asserting that "one can take an ethnographic approach to 

studying virtually any aspect of human social life" and 

gives support to Everhart by nuting that " ••• ethnography is 

best served when the researcher feels free to 'muddle about' 

in the field setting and to pursue hunches or to address 

himself to problems that he deems interesting and 
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worthy of sustained attention" (1975:113)1 and citing 

Kutsche: "This, reviewer takes the old fashioned view that 

good ethnography is good reporting, and that ethnographic 

facts clearly and accura,tely presented are likely to survive 

the theoretical frame of reference of the man who recorded 

them" (1971:g57). 

Others suggest the emperically based methodologies 

of other subdisciplines in order to be more scientific. "If 

we are to draw inferences from ethnographic educational 

data, we mnat use the same rules of inference that we use 

for psychostatistical educational data" (Fienberg' 1977:50). 

Such an assumption would render useless the major 

foundational studies of the entire field of anthropology. In 

any case, as Rist (1977:42), citing Homans (1949:330), 

points out, such methodological choices are strategic rather 

than moral. Others, such as Godelier (1975:15) would 

disagree more strongly and discard the entire 

Ethnographic Atlas as "doomed to failure and sterility." 

This disagreement is in fact a fundamental one in 

social science research for it addresses the problem of 

Qualitative versus Quantitative research. As Rist has 

observed: 

We are not dealing with a situation of parity. among 
the various research methodologies. Quantitative 
research is ~ dominant methodology in educational 
research. • •• for example Campbell and Stanley 
(1963:3) term this methodological orientation 'the 
only available route to cumUlative progress' 
(1977:42) • 
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His reference to Campbell and Stanley is apt since their 

work is widely recognized as an aut~ority on methodology in 

educational research. They claim that emperical experiment

ation, the touchstone of quantitative research, is nthe only 

means for settling disputes... the only way of establishing 

a cumulative tradition in which improvements can be intro

duced ••• n (1963:2). To be sure, there is hardly total agree

ment with this rather broad assertion and the literature is 

replete with discussions of this controversY1 see for 

example, Rist (1977) and Kaplan (1964). 

Support for the Revolutionary leadship's position as 

to the importance of education and its ideological 

underpinnings can be found in educational anthropology: 

Much is made of the role of the school to create 
change, which sometimes gives a messianic or 
reforming role to teachers for which they are not 
trained to understand. • •• Education is both a goal 
and a means. 'A standard, a quality, and a direction 
of education will in any society be judged against 
an ideal, the judgement constituting one component 
in the society's estimation of its own performance 
(Belshaw 1970:14). 

With such a smorgasbord of options it is easy to be led 

from confusion to discouragement. 

Anthropological facts appear numerous because 
there are seldom well-established connections 
between them 1 they tumble all around us and seem 
less to confirm particular theories than to refute 
all of them. Indeed, one of the useful functions of 
anthropology (within limits) is to find exceptions 
to everyone else's rules (Johnson 1978:viii). 

Having rationalized the disciplinary framework for 

the analysis of the Revolution's impact on women in Cuba, 
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the basic problem still remains as to the methodology to be 

employed. 

Theories, Hypotheses, Models or Paradigms? 

In spite of a lack of agreement as to what the 

proper methodology of educational anthropology. is, no 

serious study of even one aspect of a society may be 

undertaken without a framework of assumptions for guidance. 

There . does not even seem to be a consensus of 

opinion as to what such a framework should be called. It 

could be called a theory but as Reynolds observed, " ••• there 

is more than one concept of what a theory is" (1971:10). The 

term model appeals to many but as Decker and Saunders have 

pointed out, "Everyone seems to use 'model' to mean 

different things" (1976:i). 

The sociologist Robert K. Merton, following Max 

Weber's lead with his "ideal types", coined the term 

"paradigm" to designate what Kaplan calls "... a particular 

case considered as representative for a generalization, 

whose content is ther.eby being made manifest" (1964:118). 

An anthropologist, Hugo Nutini, sees 'model' and 

'paradigm' as indicative of different epistemological 

entities; paradigms are derived fLQm the data and models are 

superimposed ~ the data. He then immediately starts all 

over and identifies a paradigm as an ontological entity and 

a model as an epistemological entity. Apparently fearing 
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confusion he the~ glides away from the problem by observing 

that " ••• in the phenomenal world it is often difficult to 

distinguish between ontological and epistemological 

entities" (1968:376). 

The scientific historian Thomas Kuhn chose 

'paradigm' to mean something quite different, although he 

has a tendency to confuse terminology and that confusion 

does not disappear by reading his examples. He asserts that 

"paradigms" are "examples" which provide "models" which are 

"traditions." He warns us after the fact by later saying, 

" ••• in this essay the concept of a paradigm will often 

substitute for a variety of familiar notions" (emphasis 

added) (1970:11). 

Further, John Brim and David Spain (1974:2) assert 

that 'hypotheses' have their origin in a 'theory' and 

Decker and Saunders (1976:41) assert that 'theory' has its 

origins in 'model'. This is hardly surprising in a book 

entitled A Model For Models. 

Theory in its most general sense must be 
interpreted in the light of some fundamental model 
in which the diverse distinctions are placed on some 
form of continuum in some relational system, such 
that its construction, orientation, and specific 
meaning are all combined in terms of that model to 
constitute at least one viable option for clarifying 
what is theory (emphasis added) (1976:41). 

Not to be outdone by someone who might suggest the opposite 

hierarchy they later say that "Theory, then, is the most 

practical of practice and theory for theory offers us a 
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corner on models for models: the summum bonum of thought 
i 

(1976:46) • 

Simplicity, if not clarity, can be found even when 

terms are combined. Max Black, for example, said when 

discussing theoretical models, "[They] are not literally 

constructed: the heart of the method consists in talking in 

a certain way" (1962:229). 

In sum, theories, whatever they are, either generate 

or are generated by hypotheses which are understood to be 

some sort of tentative statement about some condition. This 

tentativeness declines or increases by the acquisition of 

data. Given mutually agreed upon da·ta collection methods a 

body of specialists in the particular area of study may 

evaluate the worth of an hypotheSiS and by extension its 

related theory. This procedure creates a condition of 

testibility. Ideally this testing procedure may be 

replicated throughout a sufficient corpus of data to lead to 

some conclustions regarding meaning. This ideal is easier to 

articulate than practice. One need only to review the 

arguments of Warner, Lawrance, Murdock, Radcliffe-Brown, 

Berndt, and Mayberry-Lewis on Murngin social organization to 

see that data does not necessarily lead to consensus (Warner 

et.al. 1968:301-357). 

Models are important as tools in hypotheSiS testing 

and theory construction. As well, modelS aid in the process 
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of clarification which usually comes about as a consequence 

of the model making more explicit the broader interactions 

which make the system under study work. A major utility of 

models is that they allow the investigator to select a mode~ 

type appropriate to explaining exactly that dimension of the 

phenomena that is def ined as impor.tant by the study. 

Paradigmatic Models 

Citing nKroeber and his contemporaries n as well as Kuhn, 

Wallace proposes a nmodel n of culture change which he calls 

nparadigmaticn (1972:467). In this research the entire 

construct was considered a model being superimposed on the 

data for the pUrpose of clarifying relationships between 

arenas of data. Support for this comes from Kuhn since he 

states that a paradigm.governs a group of practitioners 

rather than a subject matter. As well, to him "revolution" 

is a restructuring of group committments (1970:180). 

In Cuba today the dialectic process is not just an 

assumption of history, it is a driving force for social 

change. An appropriate research approach then, must 

distinguish between dialectics as philosophy and as method. 

As philosophy, Marxian dialectical materialism may 

constitute a strategy for historical understanding and 

would, therefore, be data; as method, dialectics is defined 

by the Random House pictionary of the English Language 

(1971), as "the practice of logical discussion employed in 
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investigating the truth of a theory or opinion". The Kuhn 

model as elabora~ed by Wallace (1972:467) into what he calls 

a paradigmatic model of culture change was selected as an 

appropriate analytic tool for ~his study for the following 

reasons: It is essentially broad-based and open-ended as 

culture change models need to bei its essential cha~acter is 

the recognition of a conflict and an explanation of the 

forces of interaction that lead to resolutioni in short, it 

is dialectici and it is explanatory in that it allows one to 

isolate the broader steps involved in a culture change 

process and understand ~ events do or do not occur. Before 

Wallace's elaboration is described, Kuhn's basic premise on 

the paradigmatic process will be reviewed. 

Kuhn's Paradigm 

Basically Kuhn (1970) asserts that his parad~gmatic 

approach deals with historical situations which represent a 

radical new conceptualization of some phonomena. This new 

conceptualization in turn suggests a strategy for gathering 

supporting evidence that explains the phenomena which the 

previous paradigm could not (Reynolds 1971:22). 

Several significant features of Kuhn's paradigmatic 

approach are explained by Brown (1980:35). Chief among these 

is its "dialectic" quality. For Kuhn the activating force 

of paradigmatic shift in the history of science is the 

"crisis". A crisis causes a scientific community to abandon 
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its old paradigm. This sets the stage for "innovation" which 

may even come from outside the community itself. This 

innovation is a revolutionary new paradigm which, though 

discontinuous with the old paradigm, answers previously 

unanswerable questions and yet still satisfactorily answers 

the old ones. The crisis is resolved by the embracing of 

this new paradigm by the scientific community which then may 

elaborate it. This creates a new tradition which exists 

until the next crisis, and the cycle continues. 

Kuhn's description of the paradigmatic approach is 

itself a paradigm, a potential generic confusion which must 

be eliminated if the utility of Kuhnls approach for this 

research is to be understood. Kuhn's basic style was not 

that of a historian of science but rather that of a 

philosopher, " ••• yet at least a few of my conclusions belong 

traditionally to logic or epistemology" (1970:8). He then 

continued to an implication that he is dealing with a theory 

of knowledge (1970:8-9). This generic confusion was not 

initially recognized by Kuhn. Subsequent reviewers pointed 

it out to him and he responded in agreement, in a postscript 

to the second edition of his work, to which the reader is 

referred for a detailed discussion of this distinction 

(1970:174-210). 

An example of this confuSion will clarify its 

relevance to this research. At one generic level Kuhn 

implies that "ideas can be meaningfully divorced from 
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institutions" (quoted in Brown 1980:45) and at another 

generic level he says that " ••• arbitrariness does not, 

however, indicate that any scientific group could practice 

its trade without some set of received beliefs" (1970:4). 

The question raised is whether or not a group of individuals 

soliciting support for a new paradigm could be studied or 

understood without taking into account the cultural matrix 

of the society of which that group of individuals is a part. 

Apparently not recognizing this generic distinction 

and noting the difficulty of transferring this intellectual 

approach to the social sciences, Reynolds says, "Marx's 

conception of could be called [a Kuhn 

paradigm]" (1971:23). 

Wallace in a similar vein, has suggested that Kuhn's 

paradigmatic approach may have utility in bringing some 

additional understanding to culture change. 

Paradigmatic processes in culture change are 
defined, in the sense of Thomas Kuhn, as the 
consequence of long continued deliberate effort by 
numbers of persons to innovate within a recognized 
technical, artistic, or intellectual tradition (or 
"school" or "discipline"). The evolving paradigm 
will often, after a certain point of development, 
attract exploitation; there will then occur various 
functionally entailed social-cultural consequenc~s: 
and ultimately efforts will be made to rationalize 
the change in religious, ethical, and philosophical 
terms (1972:467). 

Wallace (1972) described Kuhn's paradigm as a model for 

culture change and recast its salient features as follows: 
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1. An innovation (of a new paradigm) occurs which 

entails conflict with an older one, which it must r~place; 

solves a limited problem but does so in such a way which 

opens up a new line of developmentJ and has symbolic and 

charismatic qualities and, is often associated with the name 

of a culture hero. 

2. Paradigmatic ~ development is the continuous 

of the ideas which constitute elaboration 

paradigm. Generations of trained 

'contributions' to the perfection of the 

the original 

workers make 

paradigm by 

resolving any surviving internal ambiguities and 

contradictions and by demonstrating its utility in solving 

newly discovered problems. Paradigmatic core development is 

notoriously difficult to censor, suppress, or destroy a 

process of core development by economic, religious, or 

political pressures. 

3. Exploitation is the recognition and embracing of 

the paradigm, at some stage in its evolution, by an 

economic, military, religious, or political organization 

other than the paradigmatic community, which sees in its 

application an opportunity for the protection or advancement 

of its own interests. The paradigmatic community can 

theoretically exploit its own paradigm, but this in all 

likelihood rarely happens; more commonly, the exploitation 

is carried out by others, very often in as monopolistic a 

fashion as possible. The exploiting group may not only wish 
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to apply the paradigm but they may wish to control in some 

measure the direction and rate of the development of the 

core itself. 

4. Functional conseguences are the new specific 

problems which the exploitation of the core development 

process creates for society, and the way in which the 

society responds, at first by expedients, and eventually by 

culture change. 

S.Rationalization is the ethical, philosophical, 

religious, and political justifications which the 

paradigmatic community members offer for their participation 

in the core development process, and which general community 

members offer for their relationship to the paradigm; such 

as 'It will lead to a better world.' 

Wallace's adaptation of the Kuhn paradigmatic scheme 

(hereafter called the Kuhn-Wallace model, Figure 1, page 81) 

is capable of dealing with efforts to implement innovations 

over a long period of time. Both exploitation and functional 

consequences occur concurrently with paradigmatic core 

development; rationalization occurs across all of the model 

categories. Wallace pointed out this "overlapping" quality 

of the various elements of the model, the last four of which 

" ••• are actually continuous over the life of the paradigm" 

(1972:468) • 

In this study the Kuhn-Wallace model is further 

elaborated into what Engle (1980) termed a parallel pairs 
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model. A parallel pairs "model utilizes a coordinate system 

whereby one set of variables is on one axis and another set 

of variables is on the other axis. This modification of what 

might otherwise be understood as a sequential, or strictly 

linear, model is necessary in order to relate pairs of 

categories in a more comprehensive syntactical manner. 

The resultant model is a relational one (Engle, 

1980:75). That is, it is a description of the relations 

between components on different axes of the model. The 

ruling construct in the formation of this model is that the 

components 

other. The 

the writer. 

comparison 

relation to 

must bear a meaningful relationship to each 

assignment of meaning is the responsibility of 

Further, the model may be understood as a 

model since the components bear a comparative 

each other. In order for this to be true, the 

components placed in the horizontal row or vertical column 

must be a subset of a common set. Such a parallel pairs 

model is particularly useful since it is possible to expand 

the number of categories on one axis and therefore increase 

the clarification of variables found on the other axis 

(Engle, Saunders and Blake 1981:71-75). 
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Development of the Model 

The .Model Categories 

Schematically, the Kuhn-Wallace paradigmatic model 

may be illustrated as follows (Figure 1): 

I· INNOVATION 

PARADIGMATIC 
CORE 

DEVELOPMENT 

EXPLOITATION 
'-------------------

FUNCTIONAL 
CONSEQUENCES 

I RATIONALIZATION I 

Figure 1. Schematic Illustration 
of the Kuhn-Wallace Paradigmatic Model 

The Arenas of Analysis 

The status of women in a cultural group may be 

conceptualized as involving their simultaneous position in a 

variety of arenas. These arenas represent not only 

analytical categories, but also areas for governmental 

programs. An analysis of Cuban woman's status is thus 

subdivided into four arenas of data. Those selected were 

socia-political action. schooling. work and family (Figure 

2, page 79). Though hardly exhaustive these selected arenas 

are sufficient to demonstrate Cuba's degree of success in 

achieving its egalitarian goals. 
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------------------------------~~-------------
I SOCIO- I I 
I POLITICAL I SCHOOLING I WORK FAMILY 
I ACTION I I 

Figure 2. Selected Arenas of Social Action 

The particular ordering from left of the arenas 

represents the sequencing of the actual process of programs 

to achieve sexual equality. The socio-political action 

arena lays the foundation of policy and programs which 

provide mechanisms used to achieve sexual equality. 

Subsequently, the schooling process provides the necessary 

ideolog~cal and technical basis for the incorporation of 

women into the arena, work. The family arena is last in the 

sequence because it presents peculiar features with regard 

to the model (explained in Chapter V). 

By orienting the model categories on the Y-axis and 

the arenas on the X-axis it was possible to organize the 

model in a parallel pairs construction (Figure 3, page 80). 
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Selected Arenas of Social Action 

I SOCIO- I I 
I POLITICAL I SCHOOLING I 

Model Categories I ACTION I I 

INNOVATION 

PARADIGMATIC 
CORE 

DEVELOPMENT 

EXPLOITATION 

FUNCTIONAL 
CONSEQUENCES 

I RATIONALIZATION I 

I I 
WORK I FAMILY I 

I I 

Figure 3. Parallel Pairs Model Showing 
Model Categories & Arenas 

After this model is superimposed on the data, it 

will be possible to examine each of the arenas socio-

political action. schooling. work and family in terms of the 

model categories. 

The Place of Education in the Model 

. As shown in Chapter II, Cuban leaders, in attacking 

what they termed the "capitalist-exploitive" status of women 

in pre-revolutionary Cuba, chose education as their primary 

weapon. In the Cuban view, the term "education" does not 

simply describe the processes in a formal school room 

setting, but rather the education process has formal, non

formal, and informal qualities and is pervasive in the 
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society, occurring on the streets, in the media, home, 

neighborhood, etc. 

The relationship between the model and education 

as an agent of directed culture change is illustrated by 

Figure 4. 

Arenas of Culture Change 

Model ISOCIO-POLITICALI SCHOOLING I WORK I FAMILY 
Categories I ACTION I I I 

INNOVATION I 
------------------------------------------------------ EI 
CORE DEV. DI 
------------------------------------------------------ UI 
EXPLOITATION I CI 
------------------------------------------------------ AI 
FUNCTIONAL I TI. 
CONSEQUENCES I II 
------------------------------------------------------ 01 
RAT IONAL- NI 
IZATION I 

Figure 4. Parallel Pairs Model with Education 
as the Agent of Directed Culture Change 

This illustration shows that education is 

functioning across all model categories and 

constitutes an elaboration of the model. 

The Evaluative Dimensions of the Model 

therefore 

A further elaboration of the model is necessary to 

explain its utility in clarifying the process of culture 

change. The summative effects of the model categories are 

elements used to understand the resultant culture change 

because of the innovation (Figure 5, page 82). These 
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elements are contained within the matrix as the "total 

effects of model categories". This is the technique used in 

this study by which a given cultural element undergoing 

change was examined from inception, through development and 

elaboration, and finally, in terms of the rationalization 

that justified its inception and continues to justify -it 

maintenance. 

Model Selected 
Categories Arenas 

------------- -----\/\--------
INNOVATION 
------------- -----\/\--------

CORE 
DEVELOPMENT 
------------- -----\/\--------
EXPLOITATION 
------------- -----\/\--------
FUNCTIONAL 
CONSEQUENCES • 
-------------1-----\/\--------
RAT IONAL- 1 
IZATION 1 
-------------1-----\/\--------

1 Changing Role 
1 ------------> 
1 of Women 

E 

Total Effects of 
Model Categories 

D -----------------------
U 

C -----------------------
A 
T 

I -----------------------
0-
N 

CULTURE CHANGE 

Figure 5. Illustration of the Summative Components 
of the Model 

Having developed a model to examine culture change, 

it is now necessary to organize the data within the arenas 

in such a way as to understand how the model categories 

explain the dynamics of culture change in Cuba. In the 

following chapter the model categories provide logical 

divisions within each arena. 



CHAPTER IV 

THE DATA: SOCIO-POLITICAL ACTION, SCHOOLING AND WORK 

Introduction 

In this chapter the model for analysis developed in 

Chapter III examines three of the four arenas of socio

political action, schooling, work and family. The arena of 

family is discussed in Chapter V because this arena presents 

certain unique features with respect to the model. Following 

the discussion of the paradigmatic community and the 

exploiting group in this chapter, each arena is presented 

separately; the data is organized into the model categories 

of innovation, paradigmatic core development, exploitation, 

functional consequences and rationalization. The criteria 

used to categorize the data are those by Wallace and 

summarized in Chapter III, pp. 75-77. A table on each arena 

summarizing the data in its appropriate model category 

begins the discussion of each arena. 

Before the arenas are discussed, however, an example 

is presented to further familarize the reader with the model 

categories. The data used in this example is very general 

and of course is not arena specific. 
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General Exampl~ of the Kuhn-Wallace Model 

The Innovation. The precise origins 

innovation of sexual equality may be lost in the 
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of the 

mountains 

of Oriente Province where women activ'ely participated in 

supporting the revolutionary ambitions and helped articulate 

its programs. Whether the source of revolutionary innovation 

of sexual equality was rooted in this history, the moral 

imperatives felt by Castro and the other revolutionary 

leadership, or within the literature of the 

socialist/communist movements around the world may be 

arguable, but the presence of this sexually egalitarian 

innovation and its potential implications for radical and 

permanent culture change are facts. 

The paradigmatic innovation is a redefinition of the 

place or status of women in Cuban society. The innovation is 

the antithesis of the traditional ethos of Cuban culture, 

represented by machismo, and lA hembra. This relatively 

rigid and structurally intact set of rules regarding proper 

conduct of relations between the sexes and the place of 

sexual status in determining access to social, economic and 

political power was superceded by a more egalitarian sexual 

ideology. 

The innovation was both symbolic and charismatic in 

that sexual equality is symbolic of the Marxist ideal of a 

truly egalitarian society. Several living and dead female 

heroes of the Cuban Revolution have served to exemplify the 



85 

'new woman' of Cuba and males who are culture heroes are 

. quoted supporting the innovation. The presence of women in 

the nascent revolutionary movement doubtless has contributed 

much toward making the plight of women a central focus of 

the ideology in present day Cuba. Two women actively 

participated in the Moncada rebellion and Castro asked them 

to formalize the movement itself. 

Paradigmatic Core Development. This is the 

continuous elaboration of the rules, underlying assumptions, 

conceptions and activities to accomplish the innovation 

since the onset of the Revolution. Chief among these was the 

establishment of such mass organizations as the Federation 

of Cuban Women and the Committees for the Defense of the 

Revolution and the placement of women in their 

administration and programs. Additional paradigmatic core 

development activities, for example, are special training 

for women to enable them to enter productive labor fields 

generally the domain of men, better access to educational 

facilities and measures to relieve the 'double burden' of 

housewife and worker. 

Exploitation. Exploitation is the recognition and 

embracing of the paradigm, at some stage in its evolution, 

by an economic, military, religious or political organi

zati~n, which sees in its application an opportunity for the 

protection or advancement of its own interests. The 

exploiting group may wish both to apply the new paradigm and 
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to direct in some measure its further development, both as 

to direction and rate. Early in the Revolution the Communist 

Part'y began to influence the core development in both 

direction and rate via the centralization of the admini

stration and authority necessary to confront the problem of 

sexual inequality on all fronts simultaneously. This allowed 

for the necessary concentration of capital and manpower and 

provided governmental sanctions for educating Cuba's cit

izens on the proper revolutionary attitude about sexual 

equality, via legislation primarily. 

Functional Conseguences. Functional consequences 

are the result of a conception and implementation of 

strategies to achieve the innovation. That is, functional 

consequences are the result of paradigmatic core 

development. These consequences are a radical alteration of 

the way Cuban society conducts itself vis-a-vis women 

compared to pre-revolutionary Cuba. 

Rationalization. Rationalization is the justifi-

cation for the changing status of women; it finds expression 

in the support for the innovation present in official 

policy, practice and the ideology of the Revolution. As 

with paradigmatic core development, rationalization is con

tinuously elaborated. 
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The Paradigmatic Community and The Exploiting Group 

Wallace (1972:471)' describes the paradigmatic 

community as a group of people working on the same paradigm 

who tend to function as a community. Their reference 

objects are other members of the community rather than the 

outside world. This definition creates some minor problems 

for the case under study. The paradigmatic community is 

understood here to refer to the Federation of Cuban Women 

(FMC). Since the FMC is a mass organization under the 

control of the Communist Party, and as such, its primary 

function is the maintainence of the Revolutionary ideology, 

its definition as a group with internal rather than external 

referential attitudes is difficult. This is not a fatal flaw 

for the model. It is necessary, however, to recognize that 

the ideology itself embraces many different dimensions and 

that the Communist Party delegated the responsiblity for 

working toward a redefinition of the place of women in Cuban 

society to the FMC. This created a semi-autonomous dimension 

to the development of the paradigm which allows the FMC to 

function as a paradigmatic community. When the model 

category of "exploitation" is examined, the other side of 

this semi-autonomous character will be clearly' understood 

because the Communist Party is viewed as the exploiting 

group in this application of the model. 

Wallace defines the exploitation phenomenon as it 

relates to the paradigmatic community as an attempt to 
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"The 

discovery of relevance is the moment of exploitation", 

(1972:471). Since this process is an ongoing one, it could 

be more accurately stated as "The moment of discovery of 

relevance is the start of exploitation." It is as much the 

. threat of control as the act of control that may force a 

paradigmatic community to behave conservatively in the 

actual elaboration of the paradigm through the interactive 

processes of paradigmatic core development and functional 

consequences. In Cuba exploitation is carried on by the 

Communist Party which is almost totally controlled by men 

but which openly recognizes that only with the total 

utilization of the population of which women represent over 

half can the true Socialist state be developed. The Party is 

. instrumental in maintaining the pervasive enthusiasm within 

the general community for the ideals of the Revolution. This 

enthusiasm, even after twenty-five years, is of such an 

intensity that it may well be termed revolutionary fervor. 

The Socio-Political Action Arena 

A summary of the data relevant to this arena is 

provided in Figure 6 and may be used to review the material 

presented in this section. The discussion of the data 

follows the same order as presented in Figure 6, page 89. 



Model 
Categories 

INNOVATION 

PARADIGMATIC 
CORE 

DEVELOPMENT 

EXPLOITATION 

FUNCTIONAL 
CONSEQUENCES 

RATIONALIZATION 

Data Summary 

Universal Participation of Women in 
the Social Relations of Production 

M'ass Oranizations 
The Literacy Campaign 
Schools for Peasant Women 
Universal'Communication 
People's Power 

Exploitive Dimension of the Literacy 
Campaign 

The New Constitution 
Voluntary Labor 

Demographic Consequences of the 
Literacy Campaign 
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Dynamics of Political Participation of 
Women 

Greater Social Cohesion 

The Raising of Women's Status is a 
just and Essential Goal Which Will 
Benefit the Country as a Whole 

Figure 6. Summary of the Socio-Political Action Arena 

The Innovation 

The innovation in the socio-political arena 

conflicts with the status quo in this realm, and therefore, 

one set of institutional configurations is abandoned in 

favor of another. The immediate impact of this process can 
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be disintegration; however, in the case .of Cuba, this 

disintegration had already taken place. Other writers 

(Valdez 1976:1-37) have noted that, pri.or to his downfall, 

Batista had rendered impotent the Congress, the 

Constitution, the Judiciary and all political parties. The 

authority and legitimacy of his rule was entirely without 

the moral consensus of even the socio-economic classes that 

had prospered under his rule. The implication, then, is 

that the concept of "innovation" as a substituting paradigm 

may be called into question. If the concept of innovation is 

questionable, it is so in the general political sphere 

rather than within the soci.ety as a whole. In the case of 

the status and role of women a similar a priori 

disintegration of the sexual ethos had not occured and thus, 

the Revolutionary redefinition of women's participation in 

the socio-political arena does constitute an innovation 

under the Kuhn-Wallace paradigmatic model. 

In Cuba three concepts repeatedly appear in the 

literature, in leader's speeches, and 

conversations between Cubans: cooscieocia. 

in everyday 

emulacioo. and 

iotegracioo. Cooscieocia is an amalgam of consciousness, 

conscience,conscientiousness, and commitment (Kahl quoted in 

Mesa-Lago 1971:488)~ In 1969 the Minister of Education 

addressed the Party activists who were responsible for 

indoctrination in all educational, scientific and cultural 

institutions. His theme was "creating a new conscience"; he 
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emphasized "the creation of a new scale of values in which 

man and his complete development are the fundamental 

considerations" and explained "this means a complete 

development of his individuality for the benefit of the 

collective interest, based on the revolutionary and 

international principles our leaders have taught us" (quoted 

in Read 1972:385). .EmJJ,lacion is striving to be a good 

socialist by conforming with socialist values (Bernardo 

1981:190). Revolutionary integracion is, as Randall has 

observed "political responsibilities in the fullest sense of 

that word; an integrated person in Cuba is one who is with 

the Revolution body and soul" (1974:367). 

These concepts, when applied to women in Cuba for 

analysis of the arena, socio-political action, form the 

basis of the innovation- universal participation of women in 

the social relations of production. The innovation is 

expressed pragmatically by Vilma Espin, President of the 

FMC, in her Central Report at the FMC's Third Congress: 

Let each Federation member fulfill her duties 
conscientiously and fight against everything that is 
not done as it should be. 

The housewife who is alert, responsible and 
active is no longer confined to the home; she is a 
social worker, a member of the health brigades, of 
the Mothers for Education, of the militia, she is a 
devoted voluntary worker who must double her 
vigilance and her actions against anything that 
might affect our invincible Revolution. 

So 
i::H.~i,ng 

many young women have had the privilege of 
trained as engineers or technicians. From 
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them we expect the dedicated application of their 
training (FMC 1980(b):28). 
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Much of the stability of this innovation comes from 

rapid embracing of a Marxist/Leninist political 

philosophy which has its own rich tradition of sexually 

egalitarian ideals as documented Chapter II. 

Paradigmatic Core Development 

Paradigmatic core development occurred with the 

guidance of the FMC through the actions of the mass 

organizations which were created for the purpose of 

providing an avenue of communication to the central 

government and among particular groups of people who shared 

common problems. 

are: 

~ Oraoizatioos. The four major mass organizations 

1) FMC- Federacion de Mujeres Cubanas; 
(Federation of Cuban Women) 

2) CDR- Comites de Defensa de la Revolucion. 
(Committees for the Defense of the 
Revolution) 

3) ANAP- Asociacion Nacional de Agricultures 
Pequenos; and 
(National Association of Small Farmers) 

4) CTC~ Confederacion de Trabajadores de Cuba; 
(Confederation of Cuban Workers) 

It is difficult to find a Cuban who does not belong 

to at least one of these organizations. The most common dual 

membership is in the FMC and CDRs. For this reason, as well 

as their preponderance of importance to women's issues, 
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these two mass organizations are dealt with more extensively 

than the others. Due to the primacy of the FMC in advocating 

full equality of the sexes it will be examined first. 

1. The Federation of Cuban Women (FMC). 

The Federation of Cuban Women was co~ceived in 1960 

at a meeting of Revolutionary leaders. Castro successfully 

promoted its founding on the basis that sexual 

discriminatiQn would be the most difficult prejudice to 

eradicate in Cuba. On August 23, 1960, the FMC was 

established for the express purpose of incorporating women 

into the social, political and economic life of the country 

(Steffens 1974(a):22). The charter of the FMC provides a 

statement of its objectives: 

••• to exalt women before themselves and before 
society; to make women conscious of the value and 
need of their participation; to raise more and more 
the ideological, political and cultural level of 
women to put them in conditions to perform their 
corresponding role as builders of the new society, 
and their functions as workers, mothers and forgers 
of the new generations; to gather the problems, 
anxieties and difficulties of women, presenting them 
to the Party and state organs, in search of the 
necessary solutions, in some cases material, in 
other cases legal, political, ideological; to give 
the Revolution the contributions of that 50% of the 
population constituted by the female mass, offering 
their intelligence and energy to the development of 
our economy; to tilt towards the female masses of 
the brother countries our experiences, our 
achievements, obvious demonstrations that only with 
a socialist revolution is the radical transformation 
of a society of exploitation and total dependency 
into a just society possible, which assures all the 
benefits for the people and guarantees women the 
full exercise of their rights and those of their 
children (FMC 1980Ca):57). 
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In 1961, just one year after its 'founding, FMC 

membership numbered 376,571 (11% of the total female 

population): and by 1979 membership totalled over 2,200,000, 

which represents 80% of the population eligible for 

membership. The only membership requirements are sex and 

age: young women must be 14 years old to join (FMC 

1980(b):10). 

Since 1961 the FMC has been charged with numerous 

activities and projects. It's first was the organization of 

women in the neighborhoods. The current structure of the 

FMC is as follows: Delegations form the smallest group and 

are organized on a block by block basis: Delegations are 

grouped into Blocks, the Blocks into Municipalities, 

Municipalities into Regions, Regions into Provinces, and 

Provinces are headed by the National Office in Havana. Each 

hierarchical grouping has its own secretaries and 

committees, whose concerns include production, finance, 

transportation, education, social work, ideology, and day 

care (Steffens 1974(a):24). 

The FMC publishes a woman's magazine called Mujeres. 

This publication is not particularly an internal media 

instrument: it contains information of general interest to 

women that is not of a political nature. For example, one 

representative issue contained an article on women in 

agriculture and an illustrated piece about a woman who 

photographed the birth of her own baby. Of the ninty-eight 
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pages in that issue forty were devoted to fashion and 

thirteen to recipes, embroidery, hairstyles and child and 

household care (Sutherland 1969:186). 

Since 

integrating 

has played 

programs: 

1961, along with the general 

women into the revolutionary process, 

a significant part in the following 

1. Literacy Campaign of 1961 

2. Schools for Peasant Women 

3. Re-education of Prostitutes 

4. Re-training of Domestic Servants 

5. Interest Circles 

6. Incorporating Women into the Work Force. 

7. Red Cross Brigades 

8. Voluntary Work Programs 

task of 

the FMC 

special 

As the FMC grew, its power and influence in the 

country also increased. The Ministry of Education supports 

the ongoing educational programs of the FMC. Castro and 

other high level officials attended all of the FMC National 

Congresses, taking copious notes, to put into action many of 

the recommendations of the members. The FMC is the accepted 

route for women to membership in the Communist Party as well 

as leadership roles in the government: the Minister of Light 

Industry, the Deputy Minister of Industrial Products and a 

Vice Minister of Education are all FMC members and Vilma 
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Espin~ the President of the FMC, is a member of the Central 

Committee ('FMC 1980(a):27-29). 

Today as its ranks grow, the FMC remains active in 

all the above mentioned areas and also continues to 

encourage revolutionary consciousness, emulacion, and 

integration among women. However, problems maintaining 

active participation of the membership exist. Vilma Espin 

observed in her Central Report of the Third Congress of the 

FMC, "During 1979 an average of 90 percent of the 

delegations held their monthly assemblies with 64 percent 

attendance; ••• throughout the nation some 5,287 delegations 

do not meet periodically and 788,744 members do not attend" 

(FMC 1980(b):12). This attendence problem demonstrates low 

socialist consciousness and the FMC is actively attempting 

to increase attendence in the regions most severely 

affected. 

2. Committees for the Defense of the Revolution 

(CDR). 

The CDRs were formed in 1961 to deal with counter

revolutionary activities, which were common in the early 

days of the Revolution. Subsequently the CD~ structure was 

maintained and redirected for social and political, more 

than defensive, needs. This mass organization is composed 

of volunteers on a block by block basis (Siegelbaum 

1977:19). A survey of one block in Cienfuegos revealed 

eighty-six adults, seventy-seven of which belonged to their 
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block CDR. Each block has six principal members who hold 

various offices such as president, vice-president, and 

secretary to coordinate the activities of that block. Since 

the principal duties of the CDRs today have less to do with 

counter-revolutionary activity and more to do with social 

improvement, these organizations are active in the areas of 

health, such as vaccination campaigns; recycling, such as 

cardboard and newspapers; social work, such as helping the 

elderly and mediating family arguments; and the maintenance 

of a civil militia. As well some protection is afforded by 

volunteer patrols against theft and vandalism; said to be 

remnants of the pre-revolutionary bourgois mentality. Social 

events and holiday parties are also organized through the 

CDR structure. Outstanding workers are recognized and new 

babies are made honorary members. Meetings are held monthly 

to organize activities and discuss problems. 

Two CDR meetings were attended during this research 

and it was noted that attendance was high (over 75% in both 

cases). The meetings were conducted in a serious vein with a 

remarkable degree of self-control and politeness given the 

seriousness and enthusiasm that attended the various topics, 

such as inequitable volunteer work distribution and ·the 

appropriate use of government funds for the repair of 

personal residences in the block. The organizational 

structure and particular problems under consideration 

indicated that the CDRs are presently functioning as an 
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unpaid cadre of bureaucrats who are administering the 

distribution of government funds for social welfare programs 

and civic improvement. This program, said an informant, was 

so successful because it allowed. the people to decide their 

own priorities without undue government interference. Such 

"government interference" as did exist, even from the 

municipal and provincial CDRs, was occasionally greeted with 

grumbling and formal protests in the form of letters and 

petitions. 

At one CDR meeting, a large certificate hung on the 

wall; an informant described it as an award for having no 

crime for six months. When pressed about the unliklihood of 

no crime at all in their part of such a large city as 

Cienfuegos, they admitted that "minor problems" came up once 

in awhile but were handled informally. Later, anoth~r 

informant described a situation where a man was seen walking 

down the street with a TV set. He was stopped, questioned, 

and, when the answers were deemed unsatisfactory, "roughed 

up". The owner of the TV set was found, his merchandise 

returned and since there was no governmental involvement, 

their crime-free status was secure. Since women are at home 

more often than men their watchfulness and active 

participation in the activities of the CDRs is especially 

important. 
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3. National Association of Small Farmers (ANAP). 

ANAP was formed in 1961 on the second anniversary of 

the Agrarian Reform Law and membership was generally 

restricted to those farmers holding less than 67 hectares 

(approximately 165.5 acres) of land (Randall 1981:61-62). 

This organization began with the broad mandate of organizing 

small peasant farms in the process of agrarian reform to 

keep their productive goals within the needs of the national 

program and to assist in political education about the 

Revolution and what its goals were for the nation. 

By the time of Castro's second report to the 

Communist Party (1981), he was able to announce that this 

organization had 192,646 members, 1,017 agricultural 

production cooperatives, 2,180 credit and reserve 

cooperatives and 310 farmers' associations. Its members were 

raising 79% of Cuba's tobacco crop, 60% of her coffee and 

47% of her root crops and vegetables. They owned 27% of the 

cattle and 18% of the land devoted to sugarcane (Castro 

1981 (b) : 21) • 

ANAP recognizes two levels of membership: 

own land and those called socios or associates. 

all land-holding members are men while their 

children are socios. This phenomenon reflects 

those who 

Virtually 

wives and 

past land 

owning patterns but is nonetheless a source of some 

resentment due to the unequal sex ratio of the two types of 
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memberships and their respective differences of influence in 

the organization (Randall 1981:61-62). 

4. Confederation of Cuban Workers (CTC). 

By 1980 the CTC numbered 2,383,000 members or about 

97% of the active labor force (Castro 1981(b):20). This 

organization performs some of the functions of trade u~ions 

in the United states and is, in fact, referred to as a trade 

.pa union but the particular nature of the Cuban economy 

makes comparisons between the two types of unions 

inappropriate. For example, the CTC does not engage in 

collective bargaining. 

Within the CTC a secretariat (commonly called The 

Feminine Front) was specifically organized to deal with the 

special problems of women in the work place. It works 

closely with the FMC coordinating policy and practices to 

minimize the effects of the double burden on working women. 

It assists in recommending legislation to deal with special 

problems and maintains detailed records of women workers to 

anticipate problems relating to child care, health and the 

like. These individual records form a data base for the 

national government's use to pinpoint areas of special 

concern (Benglesdorf 1974:27-28). 

Information Dissemination. The mass organizations 

also function as an instrument of communication between the 

members and the governmental heirarchy. Although there is 

dialogue it does not function to express the will of the 
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members as well as it functions to convey the decisions of 

Party leaders, who ar~ mostly men, to the population (Lewis 

1977(a):xiii; Azicri 1981:299; King 1977:115). Nonetheless, 

the leadership of Cuba does listen to ·its constituency. For 

example, the New Constitution was dis'cussed fully by the 

FMC, the CTC and the CDR before its adoption, and Castro has 

attended the FMC Congresses and taken copious notes on the 

FMC's assessment of the progress in achieving equality for 

women (Barkin 1975:53; King 1977:109). 

The Literacy Campaign. In a speech to the United 

Nations General Assembly in 1960 Castro explained his 

intentions for the field of adult education, "Next year our 

people propose to launch an all-out offensive against 

illiteracy, with the ambitious goal of teaching every 

illiterate person to read and write" (U.N. 1960:126). 

The FMC participated in the 1961 Afios de Educaciori 

(also called the Year of the Alphabet and the Literacy 

Campaign) in which mostly urban young people went into rural 

farms and villages to provide the peasants with an 

opportunity to become literate. Some five thousand FMC 

members helped organize the campaign and more than 20,000 

other members actually taught in the campaign. The Campaign 

made literate over 707,000 people, 56" percent of whom were 

women; the pre-revolutionary illiteracy rate was reduced 

from about 25% to 3-4%. During the literacy campaign, Castro 

closed all public schools from 6th grade through high school 
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for 8 months to train an army of 100,000 student teachers 

and 35,000 professionals. This army of education spread out 

through the rural and mountain areas, teaching the people to 

read and write, often living with the families they were 

teaching, often helping out with farmwork (Jolly 1964:192-

193; Shimoniak 1970:418; Kozol 1978:passim). 

schools for Peasant Women CEscuelas Campesinas).In 

1961 the Castro regime charged the FMC with the task of 

raising the educational level, and thereby also the standard 

of living of peasant women. In that year approximately 1,000 

peasant women from the Sierra Maestra came to Havana for 

four months to study basic literacy, sewing and hygiene, to 

develop their CUltural knowledge (i.e., revolutionary 

consciousness) and to study at first hand the achievements 

of the Revolution. The graduates of these courses were given 

sewing machines and materials so that they, in turn, could 

teach other women upon returning to the countryside. Classes 

in sewing and the gifts of sewing machines served two 

purposes: a basic skill was learned, but most importantly, 

families were convinced to permit their women to go to 

Havana. By 1968, approximately 55,000 peasant women between 

the ages of fifteen and nineteen had been graduated from 

such courses. 

14,000 peasant 

Enrollment declined from its annual peak of 

women as illiteracy decreased and rural 

schools were established. The following year the program was 

institutionalized and moved to larger quarters; eventually 
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it was expanded to include a total elementary education, a 

secondary program and teacher training (Purcell 1973:18). 

Universal COD1D\unica·tion. Unlike the United States 

and western Europe, Cuba does not utilize the more dominant 

media devices (i.e., radio and television) as instruments of 

a pop cu~ture, but instead utilizes these powerful tools of 

communication and persuasion for the furtherance of the 

broad revolutionary ideals. One of which is the sexually 

egalitarian ideal of the Revolution. 

Media control has generally taken two directions: 

active and passive. The active direction is the production 

of ideologically specific works of film, drama, and 

literature to educate the populace about the ideals of the 

Revolution. Admittedly, sexual equality is only one of many 

such topics. Passively, the exercise of official control of 

the media takes the form of nQt allowing the expression of 

revolutionarily incorrect statements. This is not seen as 

censorship, but rather as the "protection" of the masses 

from those elements which would confuse and mislead them. 

The following summary of specific media productions 

related to women and the issue of equality was acquired from 

the FMC during the first field trip: 

-Informative programs, news conferences and 

interviews on the national, regional and world events which 

took place during the International Women's Year (1975). 
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-Programs devoted to encouraging the participation 

of women in different aspects of the social, political, 

economic, scientific, cultural and sports activities in Cuba 

and in other countries of the world. 

-Programs dedicated to the denunciation of 

discrimination still suffered by women in other countries. 

-A program entitled "Judicial Information" which 

specifically dealt with legal issues affecting women and 

which was broadcast by 17 radio stations around Cuba. 

-A radio "talk show" geared to answering questions 

related to women's issues. 

-The use 

illustrate the 

defense. 

of plays, on radio and television, 

incorporation of women in work, study 

to 

and 

-Humorous programs satirizing the past and the 

prejudices which still exist regarding women's participation 

in certain previously male-dominated areas. 

-The integration of women's issues in cinemagraphic 

productions. 

Several documentaries emphasizing women were also 

produced; these include: with Cuban Women, Dialogue with the 

Federation of Cuban Women, Sanitary Brigade of the FMC, 

Beautiful in Another Way, and The Family. During a three 

year period (1975-78) thirteen newsreels were produced with 

subjects relating to women. 
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People's Power. The Poder popular movement began in 

1974 in Matanzas Province as an experiment in 

decentralization of authority for routine local matters. It 

is regarded in Cuba as a form of democratic participation of 

the people in the daily decision-making processes that most 

affect their lives. Law 1269 stated that the People's Power 

organs are 

••• empowered to conduct the business of government, 
manage economic units in charge of commodities and 
services, undertake new construction and repairs 
and, in general, develop those activities required 
to fulfill the social, economic, cultural, 
recreational, and educational needs of the community 
where they exercise their jurisdiction (Harnecker 
1975:xxviii). 

Thus the largest share of economic and social functions are 

concentrated at significantly lower levels of the state 

structure, that is, at the municipal level. As Raul Castro 

explained at the closing of the seminar held for the 

Matanzas People's Power delegates on August 22, 1974: 

The lower echelons are subordinate to the higher 
ones but operate autonomously within the normative 
and legal framework set up for them, and should not 
be subjected to constant inhibiting supervision by 
the higher authorities. This system streamlines the 
task of administration and renders it more 
responsive to the demands of the moment, helps free 
the higher cadres and, above all, the national 
authorities, from a heavy, voluminous burden which 
they could not carry out effectively anyway, while 
permitting them the freedom to concentrate on 
questions more clearly in line with their competence 
(Harnecker 1979:xxviii-xxix). 

While People'G Power is not an organization solely for 

women, among the twenty permanent commissions established at 
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the National Assembly level is the Commission for the 

Attention to Infancy and Women's Equality. 

Exploitation 

Exploitiye Dimension of the Literacy Campaign. 

Althougn the Literacy Campaign of 1961 was detailed 

previously in this chapter, its exploitive dimension needs 

to be examined. The model defines nexploitationi' as a 

phenomenon that controls the direction and rate of the 

innovation. Not only the push for sexual equality but 

virtually all of the greater social, political and economic 

goals of the Revolution depended on a literate population. 

The rate of women's participation in the economic sector of 

the country was greatly enhanced and accelerated by the 

Literacy Campaign. As well, their participation in advanced 

training and higher learning could only corne about after the 

concerted effort to achieve basic literacy. 

The New Constitution. The Constitution adopted in 

1975 provides support for socio-political action groups such 

as the Young Communist League (UJC) and the 

organizations, specifically Articles 6 and 7: 

The Young Communist League, the organization of the 
vanguard youth, under the direction of the party, 
works to prepare its members as future members of 
the Party and contributes to the education of the 
new generations along the ideals of communism, by 
means of their participation in a program of studies 
and in patriotic, labor, military, scientific and 
cultural activities. 

mass 



The' Cuban socialist state recognizes, protects and 
stimulates the social and mass organizations, such 
as the Central Organization of Cuban Trade Unions, 

. which .is made up of the key class in our society; 
the Committees for the Defense of the Revolution; 
the Federation of Cuban Women; the National 

·Association of Small Farmers; the Federation of 
University Students; the Federation of Students of 
Intermediate Education; the Union of Pioneers of 
Cuba; and others which, having risen from the 
historic process of struggles of our people, gather 

in their midst the various sectors of the 
population, represents specific interests of the 
same and incorporate them in the tasks of the 
edification, consolidation and defense of the 
socialist society. 

In its activities the state ~elies on the social and 
mass organizations, which, in addition, directly 
fulfill the state functions that are intended to be 
assummed by the same according to the Constitution 
and the law (Cuba 1980:4). 
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Voluntary Labor. The program of so-called "voluntary 

labor" is used to achieve several purposes. The most 

important is economic development without an associated 

labor expense; but hardly less important is the development 

of st.tong psychological ties between the people and their 

country. For example, when the 11,000 acre Lenin Park was 

given to the people of Havana as a gift from the government, 

it was landscaped by volunteers from the city, both adults 

and children. Nonetheless the word "voluntary" in this 

context should be primarily understood as simply meaning 

unpaid (FMC 1975:35). In the early years of the Revolution 

women worked as volunteers during the zafra or sugar har-

vest, as well as the coffee, cotton and tobacco harvests. It 

must be emphasized that all evidence points to the fact that 
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the widespread use of voluntary labor was a major resource 

in ·the government's attack on the endemic problems of educa

tion and health. Currently voluntary labor is still in use 

and the aforementioned CTC is very successful in admini

stering voluntary labor. Since 1977 the CTC has organized 

special Sundays of voluntary work to honor certain holidays 

such as the anniversary of the October Revolution (in the 

Soviet Union) and other important events. Over one and a 

half million workers have participated in these voluntary 

work sessions. Support for the programs of voluntary labor 

is provided in Article 44 of the Cuban Constitution which 

states: "Nonpaid, voluntary work carried out for the benefit 

of all society in industrial, agricultural, technical, 

artistic and service activities is recognized as playing an 

important role in the formation of our people's communist 

awareness" (Cuba 1980:15). 

Functional Consequences 

Demographic Conseguences of the Literacy Campaign. A 

remarkable example of the complexity of the 

interrelationships between policy and consequences is 

provided by Perez (1977:37) who demonstrates a relationship 

between the Literacy Campaign of 1961 and a significant 

subsequent increase in the birth rate the following year. 

The rapid increase in marriages as the "Year of the 

Alphabet" wore on and the resultant birth increases one year 
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later give some shape to the demographic consequences of 

rapidly transporting at least 31,000 women between the ages 

of fifteen and twenty-nine into the rural countryside, 

unchaperoned, to live in the homes of the people they 

taught. Given the well-documented high proportion of males 

in the rural areas, the consequences should have been pre

dicted. Whether this phenomenon was anticipated and simply 

written off as a cost of the campaign (or even an added 

benefit in terms of future labor) was not revealed in the 

literature. In any case more than 15,000 children who 

enrolled in the 1965-66 school year could be accounted for 

as a consequence of marriages resulting from the Literacy 

Campaign. As these couples continued to have children the 

cumulative effect increased over time. The number of chil

dren in school that were the result of these marriages rose 

from 1.2 percent in the 1965-66 school year to 13.7 percent 

by the 1970-71 school year. 

Dynamics of Political participation by Women. 

Although women's particpation in political activities 

increased markedly since 1959, their leadership potential is 

hardly utilized (Table 1, page 110). 
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Table 1 

Percentage of Women Leaders in the Party, The UJC, 
and the Mass Organizations (1974) (After stone 1981:91) 

-------------~------~---------------------------------------Levels K.C .w:.c ~ .cDR ANAE 

Municipal 2.9% 22% 24% 7% 16% 

Regional 4.1 7 21 7 0.76 

Provincial 6.3 7 15 3 1.19 

National 5.5 10 7 19 2.04 

Even though the above figures show significant 

leadership particpation by women in these organizations, it 

is hardly in line with their actual membership. Women 

comprised 13% of the Communist Party (PCC) membership and 

yet their National level leadership was only 5.5% in 1974 

and only rose about 1% over the next ten years. A similar 

situation exists wi,th the Young Communist League (UJC) , 

although their Municipal level leadership was very 

impressive with a 29% membership level versus a 22% 

leadership level. The Municipal leadership grew to 40% in 

1983 but at the National level is only 5%. The low 

leadership level of women in the CDRs is particularly 

discouraging since women compose 50% of the membership. 

There may be more promise for the future however, as Castro 

observed in 1980, " ••• in the Federation of Students of 

Intermediate Education, 65 percent of the leaders are young 

women. In the Pioneers organization-- and perhaps this is 
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what is most promising-- girls hold 75 percent of the 

positions of responsibility ••• you can see that children are 

not prejudiced ••• " (1980(a):37). 

By 1976 the Poder Popular or "People's Power" 

program was instituted nation-wide and the first elections 

were held in which 10,725 delegates were selected from a 

total of 29,169 candidates. In those cases where a candidate 

did not receive a majority of the votes cast, a run-off 

election was held. Harnecker (1979:84) reports that only 

eight percent of those elected were women, and there was a 

large majority of relatively young delegates, with over 70 

percent under the age of forty-one and slightly over 31 

percent under the age of thirty. Stone (1981:19-20) asserts 

that in 1976 the percentage of women elected was even 

smaller; less than seven percent and that the percentage of 

women elected was even lower in the April 1979 election and 

only slightly higher (7.9%) in the October 1981 elections. 

Regardless of the figures accepted, the point is that female 

participation is unacceptably low. A study was conducted in 

April 1981 by the FMC to determine the causes of this low 

representation. Six hundred thirty-five men and women were 

interviewed whose names were taken from the voter 

registration lists in the municipalities of Matanzas 

Province. When asked to state what factors hindered women 

from holding leadership posts, 60 percent noted the 

responsibilities of housework and caring for children; 32 
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percent noted the lack of publicity on the possibility of 

electing women and evaluating their qualifications. Fifty

four percent of the women interviewed answered nnon to the 

question: Would you have been ready to take on that 

responsiblity if you had been elected? In the question 

relating to the reason more women were not nominated, nearly 

34 percent said that household tasks and child-care were the 

traditional responsibility of women. Forty-five percent of 

those polled listed nmoral, serious-minded, decent n as 

necessary qualities for a female delegate and only twenty 

percent found these same qualities necessary for a male 

delegate (Stone 1981:90-91). 

In spite of the above cite:d low percentages of 

participation in leadership positions, women took an active 

part in developing the new Constitution. The Federation of 

Cuban Women proudly proclaimed this active participation of 

women not only in voting for the new Constitution but in 

it's creation. Ten percent of the original commission 

created to draft the constitution were women which compares 

favorably with the 2.7 percent who participated in the 

formulation of the Constitution written in 1940 (FMC 

1980(a):34). 

While women are playing a bigger role in social and 

political life, the FMC Second Congress revealed how much 

remains to be done. At the lower and middle levels of 

leadership in organizations such as the Young Communists, 
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the student's federation and the trade unions, the number of 

women has grown rapiq~y since 1978. But the number of women 

in top positions is still inadequate (Cuba 1981(a):12). 

As was previously noted, in the democratically 

elected Pader Popular assemblies, the basic units of state 

administration, toe proportion of women has declined. In 

1976 women represented only 8% of the successful candidates. 

Castro commented, "Sometimes I think our party is mostly a 

men's party, and our government a government of men." He 

called for the promotion of more women to the top levels of 

the party and government (FMC 1975:304). 

Greater Social Cohesion. The drive for sexual 

equality in Cuba created a certain measure of social 

cohesion between women and men that is difficult to imagine 

before the Revolution. The very existence of formal 

organizations that provide opportunites for expression and 

interaction help to reinforce the perception by women of 

their present condition and its potential for change. 

Randall reports an incident at a CDR meeting she attended in 

1976 which illustrates this cohesive dimension: 

After a half hour or so of discussion, our CDR 
president requested the floor and got up to speak. 
He talked about how much he wanted to be nominated 
[as a delegate for People's Power], not for personal 
reasons but in order to better serve his neighbora. 
He talked about the joking, the label [calling him 
"delegate" even before the election], the atmosphere 
on the block over the past several weeks. But he 
also went back to a speech of Fidel's in which the 
Cuban commander-in-chief had said that when a job 
arises, and a man and a woman have equal 



qualifications for that job, it should always De 
given to the woman just to try to even things up a 
bit. The president of our CDR went on to say that, 
in this case, ·he didn't believe it was even a 
question of equal qualifications; he felt Trutie (a 
woman candidatel was more qualified than he was and 
for that reason wanted to withdraw his name from the 
nominee list. 

The people wouldn't let him withdraw his name. The 
CDR had nominated him and members felt he should be 
included in the vote. • •• Trutie won by a large 
majority. She later won elections at the municipal 
level and again at the provincial level to the 
National Assembly, where she is also one of the more 
than 100 women on that governing body. Here, in our 
district, her leadership has been excellent 
(1981:47). 
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The above incident as well as demonstrating social cohesion 

between men and women, also illustrates the attitude that 

women who are at least as qualified as men are elected by 

both men and women voters. 

Rationalization 

In his Main Report to the Second Congress of the 

Communist Party, Castro ended his discussion of the FMC with 

the following: 
-

Only through socialist revolution can women's 
status be raised ••• [this is al just and essential 
goal of our Revolution, which will benefit the 
country as a whole. For the future of mankind, it 
is imperative that society should benefit from the 
spirit of sacrifice, the sense of responsibility, 
and the political, administrative, and human 
qualities with which women have been endowed 
(1981(b):23). 

Castro's emphasis on such terms as "just", "spirit of sacri-

fice" and "human qualities" constitutes the value base that 

is fundamental to the concept of rationalization. 
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Summary of the Socio-Po1itica1 Action Arena. 

The comments of one woman with three small pre

school children accurately portrays the influence of the 

changes in .the socio-politica1 action arena: 

I'm very busy with my children but still there are 
free moments. That time I spend with the CDR doing 
work. It makes me feel productive the way someone 
who has a job is productive. I don't have to define 
myself just by my children. I'm the public health 
activist in my CDR. I see to it that all the other 
mothers are aware of the annual vaccinatIon 
campaigns and so on. I find that I don't talk just 
about my own children but about broader issues. I 
think I would like to go back to school when my 
children are older and perhaps get a job in public 
health (Siege1baum 1977:23). 

It is clear from this discussion of women's 

participation in the arena of socio-po1itica1 action that 

their leadership potential has not been utilized with the 

same enthusiasm that their membership has. Nevertheless, in 

terms of over-all progress the figures are impressive. 

The following section presents the data relevant to 

the arena of schooling in the same format as the socio-

political arena. 

The Schooling Arena 

Although the focus of this study is women, it will 

readily be noted that much of what is contained in the 

general description of this arena makes no such specific 

reference. The emphasis on female participation in the 

schooling process is so strong and so successful that many 

general programs for increasing school efficiency 
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automatically affect women. For this reason the general 

policies and plans for schooling need not specify women and 

may automatically be assumed to have a correlative effect. 

In those cases where specific progra~s were developed to aid 

in female participation or where problems unique to women 

were addressed in the school system, they will be so noted. 

A review ,of Figure 7, page 117 may aid in an understanding 

of this section. 
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------------------------------------------------------------
Model 

Categories Data Summary 
------------------------------------------------------------

INNOVATION 

PARADIGMATIC 
CORE 

DEVELOPMENT 

EXPLOITATION 

Access to Schooling Combined with 
Encouragement to Perform 

Increase Overall· Schooling Level 
Increase Staff/Facilities/Materials 
Moral vs Economic Incentives 
Work Integrated with School 
Sexual Integration in Schools 
The Improvement Plan 

Curriculum Ideologically Oriented 
Priority Assignment of Trainipg 
Ridicule 

----------------------------------------------------------

FUNCTIONAL 
CONSEQUENCES 

Increased Overall Schooling Level 
Educational Class Structure 
Labor as Schooling 
Interest Circles 
Elimination of Sexual Bias in Textbooks 
Truancy and Backwardness in Schooling 
Consequences of the Improvement Plan 

----------------------------------------------------------

RATIONALIZATION Revolution and Education are the same 
thing 

------------------------------------------------------------
Figure 7. Summary of the Schooling Arena 

The Innovation 

The innovation of the paradigm is not the quarantee 

of equal access to schooling for women as this had been done 

prior to the Revolution, but providing access and 

encouraging performance was innovativeo In terms of broad 
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implications, schooling was the most significant dimension 

of the revolution. The schooling process from basic literacy 

to advanced university level training provided the necessary 

base for all other aspects of social change after the 

Revolution. 

Paradigmatic Core Development 

Increased Overall Schooling Leyel. Following the 

Literacy Campaign (1961) Castro immediately began to push 

for an increase in the overall schooling level. Special 

programs were introduced to continue the development of 

adult literacy, first to the third grade, then to the sixth 

grade and most recently to the ninth grade equivalency for 

the greater part of the population. This most recent 

program uses large billboards with an entirely black 

background with a large bright orange numeral six slowly 

rotating across the billboard until it becomes a bright red 

nine. There is no text whatsoever but every Cuban questioned 

about the meaning of the billboard knew exactly what the 

message was and invariably began a lengthy explanation of 

the entire literacy program's progress. 

Bowles (1971:481) pointed out that one of the main 

objectives of the Revolution was to replace the stagnation 

of the educational system with rapid growth in enrollments. 

Castro stated that the "levels of development that the 
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country will reach can be measured only by the percentage of 

young people carrying on advanced studies" (Castro 1969). 

Increased Staff/Facilities/Materials. The prolifera

tion of speCial courses and schools necessitated an incr~ase 

in the number of teachers and staff. In response to this 

need, teacher training schools were established. Since 

teaching was traditionally a female occupation, initially 

urban women enrolled in teacher training courses. In 1961 

the Conrado Benitez Revolutionary Teachers' School was 

established. It was the first boarding school for young 

women on state scholarships who were studying to be teachers 

(Kozol1978:ll). 

In the twenty years since the Revolution, formal 

educational facilities and materials have been developed and 

~xpanded, providing access to schooling for the entire 

population. In 1977, there were a total of 758 schools in 

Cuba; 202 primary, 411 secondary, 118 polytechnic, and 27 

specialty schools such as vocational, pedagogical and 

military (FMC 1980(a):4-S). This vast committment of money, 

phYSical resources and man power is a testament to the great 

value placed on schooling by the country. 

Moral vs Economic Incentives. As part of a concerted 

effort to bring the social relations of the schooling 

process in line the social relations of production in the 

society at large, moral rather than economic incentives were 

instituted. The goal of personal satisfaction is stressed 
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and students are expected to perform certain assignments 

recognizing that the sacrifice of time.:and energy helps to 

both improve their society and their character (Bernardo 

1981:185). 

Work Integrated with School. Implicit in the desire 
-

to break down the traditional cultural separation of rural 

and urban populations was the need for extended physical 

contact between these two groups. For this reason such 

programs as the "School to the Countryside" (Escuela al 

Campo) and "Centennial Youth Columns" were organized. In the 

former, students at the secondary level moved from the 

cities to the rural areas for about six weeks to combine 

school studies with farm work. In the latter, the emphasis 

was on larger scale assembly-line work and was paramilitary 

in nature (Wald 1978:372-73). Both programs indicated the 

high value that the Revolutionary leadership placed on the 

educational development of the rural areas. This is hardly 

surprising considering the essentially rural nature of the 

early revolutionary movement. A debt had to be paid and 

schooling was only part of the debt. The plan was more 

complicated than simply an elimination of the traditional 

dichotomy with a concommitant unequal distribution of 

resources. A more subtle goal concerned the character of the 

new Cuban citizen as envisioned by the regime. It required 

the development of an attitude of empathy, appreciation of 

the contribution of rural workers and true Socialist 
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comradeship. That this plan also helped solve certain 

production problems was understood and frankly admitted. But 

the emphasis was clearly elsewhere as even small children 

were taught how. to plant orchards, care for them and 

appreciate the wonder of nature and the self-satisfaction of 

making a difference, not only for the economy, but for 

helping to create b~auty in the world. 

Castro in a speech at the inauguration of a new high 

school cited Marx, Lenin and Jose Marti as antecedents to 

the present Cuban policy of work integrated with school, 

saying that they conceived of the school as the center where 

the integral man would be trained. He also said that the 

completion of that integration would be evidenced by the 

lack of exploitation in the society and the production of 

people for the common good (FMC 1975:75). 

Sexual Integration in Schools. 'In Cuba today, there 

are no sexually segregated sr.hools. This may be a feat of 

no particular consequence to an American, but in traditional 

Cuban society, such segregation was common. A marked 

demonstration of the committment to sexual equality was made 

by the elimination of such institutions that existed prior 

to 1959. 

The Improvement Plan. Between 1975 and 1980, Cuba's 

most important task in education centered around what was 

commonly called "The Improvement Plan." This Plan was 

designed to attack the problem of quality in Cuba's schools. 
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The following exerpt from Cuba Update graphically 

illustrates the problem: 

With this dizzying expansion in education within 
so little time, problems abounded. The need for 
staff was so acute that lay teachers had to be 
recruited and an enormous in-service teacher 
training program provided side by side with teaching 
duties. So serious was the teacher shortage that 
some of the new secondary programs in these first 
years had teachers taking morning classes in content 
they were to teach the same afternoon. The demands 
on administrators so brutal that burnout and 
collapse from nervous exhaustion were commonplace. 
Materials were so short that in 1962 sufficient 
textbooks could not be produced for lack of paper. 

In this heady and difficult atmosphere, quality 
of education inevitably suffered heavily, which was 
relfected in lowered standards of performance and 
failed promotions. 

The battle for universal availability of 
schooling had been won, but the battle for quality 
in education, a slow and demanding task, had just 
begun (Jones 1981:1). 

The most important aspects of this plan were: 

1. the reduction of the number of grades in the 

school system from 13 to 12~ 

2. the raising of admission requirements for 

teacher-training and poly technical schools and institutions 

from 6th to 9th grade level, and from 9th to 12th grade 

level for those entering higher education teacher-training 

schools; and 

3. the adoption of a new organizational method in 

the primary schools whereby one teacher remains with 

students from first to fourth grades. This latter 

improvement appears to have contributed to improving grades, 
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lowering the drop-out levels and helping the children's 

psychological development (Jones 1981:1). 

The Cuban Minister of Education, Jose Fernandez 

outlined the goals of the 1981-1985 period as improved 

organization and ~ethodological training, better use of 

materials and equipment, better organization of productive 

work that is combined with schooling and finally, to give 

educational problems a higher priority in general (Fernandez 

1981:2-7) • 

Exploitation 

Curriculum Ideologically Oriented. The political 

content of educational materials today is somewhat less 

dogmatic than in previous times. Reviews of material in 

textbooks used earlier in the Revolution demonstrated a 

tendency toward blatant propaganda. Rauf <1964:44-46) 

provides several examples from textbooks. In one a girl 

tells her mother not to hurry home in the evening from the 

factory, but to stay and work more than the other women. 

Another text showed a young boy waking up his older brother 

telling him not to be late for a meeting where Castro will 

speak. Fathers were depicted as revolutionary heroes, 

soldiers, or dedicated political workers. Mothers were 

portrayed as workers in factories or state farms. Rauf also 

pointed out that in the primary texts many pictures of 

Castro show children hugging him, and stories show him 
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coming down from the mountains to free his country. He also 

noted a tendency to teach children to regard property as 

community property. 

Shimoniak (1970:421) reported that students were 

encouraged to participate in socio-political activities of 

the country to further the Revolution. He also commented on 

the political content in textbooks and stated that the 

children were taught that anything old was bad and anything 

new was good. The young Cubans, he said, are told to 

remember the hazards of the old capitalist traditions which 

served capitalistic ends and exploited the peasants and 

workers and that a positive attitude toward school, work and 

industry is required of students. Jolly discovered that in 

the teaching of history in the secondary schools, the 

introductory text begins with the preface: 

The Ministry of Education issues this book with a 
definite purpose: to assist teachers, students and 
all the people in the teaching and study of the 
history of man from a socialist point of view • 
••• Trayajo y Lucha ["Work and Struggle," the name of 
the text] is not presented as a definitive work, it 
merely aspires to contribute in some way to the 
education of the Cuban people. It is hoped that this 
outline will encourage further study and a deepening 
understanding and practical awareness of the 
creative science of Marxist-Leninism" (quoted in 
Jolly 1964:359). 

LaFauve (1962) provides several story problems excerpted 

from mathematics texts from the early 1960's which showed a 

definite tendency toward emphasizing political content over 
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mathematics. The following questions appeared in an 

arithmetic text used in 1962: 

1. In 1958 there were in Cuba 19,245 primary schools 
in, the country and towns. During the first two years of the 
Revolution, 5,190 more were created. How many schools were 
there in 1962? 

2. The Ku Klux Klan was founded in the United States 
in 1886 to maintain by terror the supremacy of the white 
race. For how many years has this infamous society existed 
in our neighbor's land? 

3. In 1959, in the city of New York, about 6,112 
youths were arrested for murder and 4,331 accused of other 
crimes. How many juvenile delinquents were arrested in New 
York City in 1959? 

Field work conducted for this study in 1982 uncovered no 

such blatent polical bias in school mathematics books in use 

today. 

Priority AssignmenF of Training. As well as 

conveying 'hidden' values, curriculum when viewed as 

essentially an ordering of priorities may be indicative of 

the educational priorities of the society. Speeches and 

publications emphasize Cuba's need for scientific 

technicians. Current first grade mathematics workbooks 

utilize set theory and algebra in teaching addition, 

subtraction, simple multiplication and division, and the 

concepts of inequalities. A history text (Historia de Cuba) 

purchased in Cienfuegos parallels the emphasis today on the 

new Cubao Only 39 pages are devoted to the Batista regime 

from 1952 to 1958, while 213 pages detail the Revolutionary 

movement from 1953 to 1959. This may not be a mere 
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propaganda 'orientation for, in the eyes of the Cuban 

government, neither Cuba's glory nor hope lies in her past, 

but in the future. It is hoped that as a consequence of the 

Revolution the future may contain both. 

Ridicule. Another dimension of the effort for 

progress was reflected in Castro's attitude about those who 

were inadequately trained in the basic skills of reading and 

fundamental mathematics. He once said, "After all, would 

anyone dare say that a man with only a third grade 

instruction was educated? What can a man with third' grade 

instruction do? Maybe he couldn't even get on the right bus 

to go home" (quoted in Kahl 1981:341). 

Functional Consequences 

Increased Oyera11 Schooling Level. Information 

supplied by the FMC indicates that in 1970 81.1% of Cuban 

women had an education level below the sixth grade; 13.9% 

had a secondary level of education; and 4.8% had a "normal 

medium or superior" level. Shirley Harkess provides an 

interesting perspective on the schooling level of women: 

••• material bases for the liberation of women 
are making it possible for a significantly greater 
number of women to receive an education. It is 
estimated that for every woman that received primary 
education in 1934-1935, approximately four received 
it in 1956-1957, while for every woman taking that 
schooling in 1956-1957, thirty-nine women were 
registered in the 1965-1966 school year (cited in 
Jenness 1970:11). 
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Furthermore, today nearly 50% of the total number of 

university students in Cuba are female. Approximately 50% 

of the medical students, 30% of the engineering students and 

90% of the students in teacher training are female. These 

statistics are regarded as wholly unsatisfactory by the FMC, 

but it is a considerable improvement over the pre

Revolutionary era. Discussions with FMC leaders elicited a 

goal of over 50% in all categories by 1985. This may seem 

somewhat unrealistic, but one need only recollect the 

Literacy Campaign to remember the extent to which success 

can be achieved if enough dedication and cooperation is 

present. 

The FMC also supplied data showing that 55% of 

persons enrolled all in technical and professional programs 

in 1979 were women (FMC 1980(a):6) and further in this same 

year 65.3% of the workers in education were women. That is, 

almost two hundred thousand (FMC 1980(a):11). In contrast, 

47.2% of the total enrollment is female, indicating that 

women are still slightly overrepresented in educational 

occupations and slightly underrepresented as students. In 

the Battle for the 6th Grade more than 162,000 housewives 

graduated between 1975 and 1979 (FMC 1980(a):60). The 

participation of housewives in schooling has no particular 

economic incentive and merely reflects the Revolutionary 

goal of as much schooling for everyone as the economy is 

capable of delivering. 
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The above information indicates that the Cuban 

program of schooling development for women is broadranging 

and that the general desire for a well educated population 

is as important as economic development. The table below 

summarizes the percent increase of female participation in 

the various schooling programs from 1975 to 1980 (Castro 

1981 (b) : 8) • 

Table 2 

Summary of Percent Increase of Female 
Participation in Schooling Programs 

. Schooling Programs 

Students Completing 6th Grade 

Junior High School Completion 

Senior High School Completion 

Skilled Workers and Technicians 

College Completion 

Elementary Teachers Certified 

Nursery Education Training 

Percent Increase 
(from previous 5 years) 

200 

620 

340 

400 

200 

260 

1,000 

Table 2 reflects both level of commitment and 

priorities. Of the above figures the one most significant 

and in need of some elaboration is the number of students 

completing the 6th grade. The actual number for this five 

year period is 1,290,000 which exceeds by 3,000 the number 

of 6th grade completions for the previous 15 years <Castro 
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1981Cb):8). It may be safe to say that, in the history of 

the world, no nation has ever expended so much of its 

resources over such a short period of time to eradicate 

illiteracy and inadequate schooling with such success as has 

Cuba under the revolution. 

Schooling Level Rather than Economic Class 

Structure. Many of the old values about schooling perSist in 

the new regime and a certain "class consciousness" seems to 

be evolving among the more highly schooled CKahl 1981:340-

·343). This phenomenon is particularly troublesome to the 

regime since it is occuring among young people who have no 

recollection of Cuba before the Revolution and, therefore, 

could be expected to display the least amount of residual 

bourgeois class attitudes. In meetings with families, a 

tendency to discuss children in terms of their education and 

the type of jobs that would result or had resulted was 

central. No such comparable pride was evinced about work 

that did not require special training. Therefore, a 

reasonable assumption is that this class consciousness is 

being reinforced at home. The continuing practice of wage 

differentials based on certain special training (for example 

medicine) also constributes to class consciousnesses. This 

developing class consciousness conflicts radically with 

another primary objective of the schooling process, the 

elimination of class structure. Castro emphasized this when 

he said, "The Revolution cannot reconcile itself with the 
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idea that in the future there should always be a minority in 

society with a monopoly on technical and scientific 

knowledge and a majority shut out from this knowledge" 

(Castro 1969:2). Though stated fifteen years ago, this ideal 

is still difficult to implement because the existing educa

tional facilities are under constant strain from enrollment 

pressure. In 1980 Cuba supported approximately 30,000 full 

time university students (Kahl 1981:341). 

Labor as Schooling. The decision of 

leadership to combine schooling with practical 

the Cuban 

labor in 

agriculture was an attempt to merge value-laden experiences 

with value~laden knowledge in o;der to integrate the two 

learning experiences. In the primary schools this merger was 

primarily symbolic and the lessons to be learned from it 

formed part of the school curriculum. The area of land 

worked by the students was small <about 100 acres) and could 

not be expected to be profitable. But in the case of 

secondary schools the land utilized by the students was much 

about 1200 acres, and it was possible for land this 

actually help support the school itself. Castro 

his belief that the productive labor of students was 

larger, 

size to 

voiced 

vital to the general educational development of the 

as the goals were so ambitious as to need 

(Landstreet 1976:242). The seriousness of 

country 

support 

entire 

such 

this 

enterprise can be understood by reviewing the integration of 

school agriculture into broader agricultural planning and 
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programs. On August 18, 1974 Granma Weekly Review reported 

that the Victoria de Giron (Victory of [the Bay ofl Pigs) 

citrus plan in southern Matanzas province was utilizing 

7~OOO students from 14 junior high schools to assist in 

farming 33,000 acres. The plan is for an increase to 200,000 

acres utilizing the labor of 111 more junior high schools 

with a total enrollment of 65,000 students by the 1990s. 

When in full production this program is intended to equal 

the sugarcane harvest in value. Citrus is already an 

important product and Cuba is the only citrus producer in 

the Soviet bloc (Landstreet 1976:242). 

In spite of such intended future economic benefits, 

the primary value of work for young people functions in a 

very symbolic way in the revolutionary ideology. 

Conventional. economic considerations, such as measures of" 

productivity, are only secondary considerations. 

Interest Circles. Any society which seeks to forgo 

wage incentives as a means of directing individuals into 

particular occupational objectives must come up with 

rational alternatives. In Cuba one of the methods used to 

generate interest in various occupational options was the 

circulos de interes or interest circles. They revolved 

around specific occupational categories such as animal 

science, soil chemistry or oceanography; and in so doing, 

acted as a bridge between curriculum and an active adult 

productive life. Through the interest circles the 
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relationship between study and work was made explicit. A 

sort of indirect peer pressure may work to maintain interest 

in and dedication to a particular occupational pursuit in 

later life. Also the true-to-life experiences of on the job 

practice provided an opportun~ty to make a career change at 

an appropriate time in the history of the individual. 

Parallels to this particular 

difficult to find in the u.s •• 
curriculum . phenomenon are 

Perhaps the Explorer Scouts 

and informal computer clubs provide close comparison. 

Interest circles also provided opportunities for 

collective rather than individual educational effort. This 

minimizes competition, seen as counter-revolutionary, and 

implements at least a form of peer teaching, a practice 

gaining some currency in American education. 

This general integrat~ve process has been extended 

to university work as well. Nearly every faculty in the 

University of Havana is involved in at least one development 

project (Bowles 1971:492). 

Elimination of Sexual Bias in Textbooks. Despite 

Kohn's (1969) observation that the social relations in 

schooling are of primary importance, the utility of the 

formal curriculum as an instrument of political and social 

motivation cannot be overlooked. To illustrate this point, a 

typical Cuban reading text was reviewed. The second grade 

level text, entitled Lectura 2 published in 1976 by the 

Ministry of Education, was purchased from a store carrying a 
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wide variety of school books. Lectura 2 was selected because 

it was selling weil to children of the appropriate age and 

was therefore assumed to be in use at the time. A variety of 

themes are present in the textbook; the emphasis, however, 

in story material and artwork is on revolutionary symbols 

- and heroes as well as a strongly directed work ethic. Sex 

roles are portrayed ambiguously. Women and young girls are 

portrayed in a variety of settings both traditional and non

traditional. The non-traditional roles portrayed emphasize 

women pursuing traditionally masculine occupations, such as 

construction. In no case are men .portrayed in traditional 

female occupations, a matter of significance in 

understanding the difficulty of achieving absolute 

demonstrations of sexual equality. Nonetheless, instances 

are found of men helping out at home when their wives are 

working. Family settings are common and traditional in 

their inclination. Artwork tends to show cooperation in that 

few pictures show persons in singular activities; rather 

worki~g together is stressed. Opportunities to be whimsical 

or amusing while making a point are taken advantage of. One 

story illustrates a boy who gets caught in a tree and is 

"saved" by a girl. Themes of nature are also common and 

occasiopally used to demonstrate ~ome moral. Technology on 

the other hand does not seem to be particularly stressed; 

nor, surprisingly, is patriotism outside the aforementioned 

revolutionary symbolism. Racial matters are dealt with 
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subtly, simply showing people of various complexions working 

and playing together. 

Truancy and Backwardness in Schooling. Salas noted 

problems of truancy and educational backwardness in the 

schooling system. 

Serious [school] attendance problems have 
persisted. ~n 1969 over 400,000 students between the 
ages of SlX and sixteen were neither attending 
school nor working. By 1972 this applied to 215,513 
school age children. These children accounted for 
2.4% of 10 year olds, 5.5% of 12 year olds, 13.1% of 
13 year olds, 23.3% of 14 year olds, 44.3% of 15 
year olds, and 60.2% of 16 year olds (1981:258). 

Some of the reasons he gave for these deficiencies were lack 

of adequate materials to meet rising enrollments; lack of 

qualified staff and inaccessibility of some schools, 

especially in the rural areas; demands placed on teachers' 

time; and discipline problems attributed primarily to the 

educational staff's lack of adequate training and experience 

(Salas 1981:262). These assertions as to the cause of atten-

dance problems have their origins in Mesa-Lago (1974:93) who 

does not cite a source for the data. 

Consequences of The Improvement Plan. Important 

changes were made between 1975 and 1980 in course outlines, 

curricula, and textbooks, as well as in teacher-training 

courses. Not only were school subjects updated, but content 

was revised to conform with the idea that schooling should 

be more technically oriented; that all subjects should be 

approached from a Marxist perspective; that what can be 
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learned at any given level should be determined; and that 

materials should be structured on the basis of scientific 

pedagogy with a view to covering more subjects in less time 

and striking a balance between specialized and general 

knowledge. The switch to new curricula in all levels and 

types of schools was introduced in stages, beginning with 

the 1975-76 school year and ending in the 1980-81 school 

year. This progressive introduction made it possible to 

complete these changes in all grades within six years 

(Jones 1981:12). 

By 1980 Jose Fernandez was able to report that 99% 

of all children between the ages of six and eleven were in 

school and that 93% of them were passing (1981:3). This 

defeat of "raw numbers" signaled an increase in emphasis for 

quality that will make the Cuban education system an inter

esting subject for study for the next ten years as well. 

Rationalization 

Castro stated at the beginning of the Revolution 

that "Revolution and education are the same thing" 

(quoted in Bowles 1971:472). A literacy level sufficient to 

understand the political and econo~ic implications of the 

Revolutionary process and. adequate technical training to be 

productively employed are the very touchstones of Cuban 

Socialism. 

Education is an index of political repression; 
that is, the lack of education is the best index of 



the state of political repression, social 
backwardness, and exploitation in which a country 
finds itself. The indexes of economic exploitation 
and economic backwardness coincide exactly with the 
indexes of illiteracy and the lack of schools and 
universities. The countries that are most exploited 
economically and most oppressed politically are the 
countries that have the most illiterates •••• Only a 
revolution is capable of totally changing the 
educational scene in a country, because it also 
totally changes the political scene, the economic 
scene, and the social scene. The levels of ignorance 
and illiteracy, the numbers of children not 
attending scheel, are really frightful in the 
economically exploited nations. Why? ••• Because in 
reality there is not the least interest in remedying 
these coriditions <quoted in Fagen 1969:35). 
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Castro saw the degree of illiteracy in the population as a 

direct index of the degree of exploitation, alienation and 

oppression and believed that only by revolution could the 

educational system be changed. Thus, he perceived the role 

of schools in broader terms than preparation for 

productivity and eradication of illiteracy. 

Summary of the Schooling Arena. 

Under the Revolution the schooling process served 

two primary functions: the production of individuals with 

the scientific and technical skills needed in the work force 

and more importantly the inculcation of Revolutionary values 

into the population. Marxist attitudes about the role of 

the individual in society and the avoidance of counter-

revolutionary expressions and behavior were also stressed. 

This was accomplished in both formal and informal contexts 
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through the social relations of the schooling process as 

well as the more formal curriculum. 

The Work Arena 

Work is the final arena to be discussed in this 

chapter and Figure 8 provides a summary of the data. 

Model 
Categories 

INNOVATION 

~ta Su~a~ 

I 
I Incorporation of Women into the Labor 
I Force 
I 

I ----------------------------------------------------------
PARADIGMATIC 

CORE 
DEVELOPMENT 

EXPLOITATION 

FUNCTIONAL 
CONSEQUENCES 

RATIONALIZATION 

I 

Retraining of Domestics 
Communal Facilities and Expanded 
Services Preparation Through Training 

I Work-related Legislation 
I 

More Equal Sex Ratios in Jobs 
Changes in Productivity 
Conflict/Cooperation in ~he Work 
Environment Changes in Occupational 
Aspirations Elimination of Prostitution 
The Double Burden 

People will begin to see themselves 
mirrored in their work 

Women's emancipation must begin in the 
work place 

Figure 8. Summary of the Work Arena 
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The Innovation 

Given the fact that prior t~ the Revolution women 
, " 

largely participated in the labor force as housewives, 

servants and prostitutes (Randall, 1974:viii), the attempt 

to incorporate them into the productive economy of the 

country was particularly innovative.' This call to equal 

economic participation clashed with the traditional roles of 

wife and mother consigned to Cuban women by a long history 

of Latin influence and economic and psychological domination 

by men. Thus, the innovation in the work arena is the 

incorporation of women into the labor for ceo 

Paradigmatic Core Development (early phase) 

Retraining of Domestics. After the Literacy Campaign 

(1961) , additional programs in adult education and 

improvements in primary and secondary schools became an 

important focus of the government. Domestic ser.vants were a 

prime target group for special programs. Curriculum included 

basic literacy, new occupational skills and SOCiopolitical 

awareness. In 1961, 20,000 pupils were enrolled in twenty 

special schools for domestic servants; most of these pupils 

were women. In 1967, only 5,000 women attended these 

schools. The reduced enrollment was explained as due to the 

disappearance of domestic service as an 'occupation' in Cuba 

after the revolution (Purcell 1973:264). 
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Communal Facilities and Expanded Services. The 

Revolutionary regime brought prestige and esteem into' the 

lives of these former servants by making them the vanguard 

cadre of the communal day care centers created in 1961 

through the Federation of Cuban Women. Castro, evidencing 

his emphasis on practicality, said that there was no one who 

more deserved to care for workers' children than the women 

who had spent their lives caring for the children of the 

bourgeoisie (FMC 1975:103). This program solved two problems 

simultaneously 

leadership. It 

from the point of view of the Revolutionary 

began the process of eliminating domestic 

service as an occupation without adding to the ranks of the 

unemployed and provided a necessary service to aid in the 

incorporation of a large body of women into the labor force. 

By 1975 Castro was able to report to the First Congress of 

the Communist Party that 652 day care centers were in 

operution serving 54,382 children benefiting 49,805 working 

mothers (Castro 1977:198). 

Preparation Through Training. Women used the free 

time which resulted from the availability of these day care 

centers for job training since few housewives had the 

necessary technical skills to directly enter the labor 

force. In 1973 the 13th Congress of the Confederation of 

Cuban Workers adopted a series of resolutions which included 

the following: 



Giving an untrained man or woman a job which 
requires certain training or skills is damaging to 
production and the economy and to the individual in 
question. 

Both sexes must be given equal opportunities to 
become skilled. If the Congress expresses its 
support for admitting an authorized and regulated 
number of women as apprentices in all work centers 
where women can work- just as the number of men 
apprenti.ces must also be authorized and regulated
it will help make it possible for many women, 
especially young girls, to take the first step 
toward obtaining a skill in the profession each one 
prefers. 

Apprentices of both sexes will be given a modest 
initial salary in keeping with the complexity of the 
job and the demand for manpower on an immediate and 
longterm basis in each branch (Cuba 1974:17) • 
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This training has continued throughout the history of the 

Revolution. B,y 1979 a si.gnificant number of persons 

receiving technical training were women. According to data 

provided by the FMC in 1981, in 1979 55% of the total 

population pursuing such training were women. This 

statistic was broken down into three general training areas: 

Industrial Training 

Agricultural Training 

Management & Administrative Training 

Exploitation 

The main avenue of the Communist 

23.8% 

21.3% 

68.7% 

Party in 

controlling the direction and rate of the innovation is 

through appropriate legislation. The basic assumption 

underlying work-related legislation is that women should 

become productive members of the labor force. Ministerial 
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Resolution 620/74, article 46 (from the Ministry of 

Education) specifically refers ~o "The effective 

participation of women workers in training courses, 

according to their particular characteristics, . for example, 

their children and other responsibilities" (quoted in FMC 

1980(a):6-7). This article further admonishes management to 

consider the special needs of women, such as child care. 

Additional legislation also provided for 

differential treatment of women. When the Vagrancy Law was 

enacted in March of 1971, the leadership could not bring 

itself to eliminate all distinctions between men and women 

by classifying them equally under the law. As is typical of 

much of the law in Cuba, legislation had an educative 

dimension. For example, as an instructional tool the 

Vagrancy Law was very specific about what the leadership 

wants to say-- and doesn't want to say: 

Article 1: All citizens who are physically and 
mentally fit have the social duty to work. 

Article 2: All men from 17 through 60 and all women 
from 17 through 55 are presumably physically and 
mentally fit to work. 

Article 3: All male citizens of working age who are 
fit to work and are not attending any of the schools 
in our national system of education but who are 
completely divorced from any work center are guilty 
of the crime of loafing (emphasis added) 
(Benglesdorf and Hageman 1974:6). 

These three articles taken in sequence form an 

interesting degradation of absolute equality. The first 

implies total equality; the second allows women to retire 
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five years earlier than men; and the third refuses to 

classify women as loafers. The regime rationalized this as a 

situation in which nthe material conditions did not yet 

permit such an application n (Benglesdorf and Hageman 

1974:6) • 

Another law of significance to women's participation 

in the labor force was the Maternity Law of the Working 

Women (Law 1263 of January 1974). It embodies the following 

advantages for pregnant working women: 

- extends the benefits of social security to 

maternity as a consideration to women for their contribution 

to the construction of a socialist society; 

- mandates that pregnant women receive periodical 

medical attention during their pregnancy and receive a leave 

of absence after the 34th week of gestation; 

-guarantees time for breast feeding during working 

hours for the first three months after birth and provides 

for maternity leave, if desired, for eighteen months; 

- authorizes women to visit a pediatrician with 

their children without loss of pay once a month; 

- extends prenatal leave in the case of multiple 

pregnancy; 

- generally guarantees income 

related to preganancYi 

during absences 

- regulates non-remunerative leave during a child's 

illness (Stone 1981:133-139). 



143 

'Although progressive at first sight, such 

legislation, by not providing appropriate equivalent 

legislation that would allow, or even encourage, new fathers 

to participate in post natal care, actually perpetuates the 

belief that child care is essentially the responsibility of 

the mother. 

••• the Castro regime has made little or no effort 
to refute many traditional notions regarding the 
particular suitability of certain roles for females. 
Women still are expected to have primary or sole 
responsibility for domestic and child ~are chores in 
the home •••• Little effort appears to have been made 
to change the prevailing stereotypes regarding cer
tain kinds of occupations as being more suitable 
for females (Purcell 1973:267-268). 

That the control of the innovation is in the hands of 

the Party and, by extension, its leaders, was dramatically 

demonstrated when Preside~t Fidel Castro closed the Second 

Congress of the Cuban Women's movement, the 'FMC, with a 

speech in which he revealed the limits to Revolutionary 

equality. In this speech, he asserted that if there was to 

be any inequality in human society, let it be in favor of 

women. This, he said, was because they are physically weaker 

and have tasks that men do not have. This observation was 

followed by applause (FMC 1975:296). 

Protective Legislation. In 1968 two laws commonly 

known as· Resolutions 47 and 48 were passed; the former gave 

women preference over men in some job categories and the 

latter, reserved jobs, considered physically harmful to 

women, solely for men, thus prohibiting women from such jobs 
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(Stone 1981: 13-14) • Thes.e laws generated a considerable 

amount of discussion in Cuba on whether such legislation is 

itself discriminatory. Interviews by this researcher with 

members of the National Office of the FMC indicate the 

official policy was that it is not discriminatory, but 

simply a mechanism for recognizing the need to acknowledge 

the importance of protecting the reproductive capacity of 

women. These informants indicated that as many jobs are 

protected for women as are protected for men. 

Resolution 47 was repealed in 1973 because not 

enough women joined the work force to fill the jobs set 

aside for them. Resolution 48 was amended; when women 

demonstrated there were jobs with heavy lifting and 

strenuous physical labor which they could and wanted to do, 

the number of prohibi ted jobs for women was greatly reduced'. 

Within Cuba, the continuing need for such legislation is 

still argued. Once again, the educational role of the 

legislative process is evidenced in Castro's observation 

that women "productively and proudly" did such legally 

forbidden work on a voluntary basis (FMC 1975:278). 

Functional Consequences 

More Egual Sex Ratios in Jobs. An . obvious 

consequence of this push toward economic sexual equality was 

an ever increasing proportion of women in the major sectors 

of the economy. Data from pre-Revolutionary Cllba indicated 
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that female labor participation was as little as 13.7% 

(Benglesdorf and Hageman 1974:7). In 1953 there were 

262,000 women in the Cuban work force; recently the figure 

increased to over 800,000; some 30% of the total •. In the 

last five years alone, 200,000 women have become wage 

earne~s (Castro 1980(b):34). 

It is difficult to find comparable data for both 

pre-revolutionary and post-revolutionary Cuba about women's 

participation in major economic sectors to measure specific 

progress, but the following statistics may serve as a 

helpful guide: 

At the time of the 1953 census, the women's 
share of the economically active population was a 
clear indication of the difficulties they faced when 
entering the labor force. It was also conclusive 
evidence of how the lines were drawn to safeguard a 
man's domain from any woman's interference. For 
women, first of all, there was domestic service; 89% 
of the workers in this area were women. Secondly, in 
clerical work 53% of the women were typists. In 
other fields women accounted for only 5% in 
administration and management, 1% in agriculture and 
fishing, and 2% in mining and quarrying. At the same 
time, women as artisans and factory workers were 
doing somewhat better with 15%. 

In the professional fields women were largely 
represented in teaching (82%), social work (45%), 
and pharmacy (34%). In other professions their ratio 
was much lower; 13% in medicine, 7% in law and the 
judiciary, and 5% in engineering. Women had a low 
rate in the medical and legal professions in spite 
of the fact that these two occupations represented 
12 and 9%, respectively, of the total number of 
professionals in the country. This kind of 
participation of women in the labor force- limited 
in the number of occupational fields as well as in 
their share of the total economically active 
population- was still in existence long after the 
Constitution of 1940 declared illegal the practice 



of occupational discrimination on the basis of sex, 
and made it mandatory that there should be equal pay 
for equal work (Azicri 1981:294). 
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In contrast Table 3 lists some major economic sectors and 

~he percentages of female participation as of 1979. 

Table 3 

Percent Females in Economic Sectors in 1979 

Industry 

Construction 

Agriculture & Cattle 

Forestry 

Transportation 

Communications 

Commerce 

Personal Communal Services 

Science & Technology 

Education 

Art & Culture 

Public Health & Welfare 

Finance & Insurance 

Adminlstration 

Other Productive Activities 

National Total: 

24.8 

11.9 

14.8 

11.2 

13.4 

42.0 

43.0 

29.3 

34.3 

65.0 

38.3 

61.9 

54.9 

47.6 

44.9 

30.7 
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Additional Information from the Ministry of 

Education revealed a total of 60.3% of all workers in 

nteaching and scientific fields n were women. Lumping 

teaching and scientific fields together is forcing the data 

since the high percentage of women teaching distorts their 

participation in strictly scientific fields. The FMC 

reported 34.3% women in science and technology areas. 

Clearly such a radical increase in percentages, even 

in twenty years, involved 'concentrated and consistent effort 

on the part of the paradigmatic community and required a 

general increase in the level of literacy and numerous 

special programs and institutions. 

Changes in Productivity. While the marked increase 

in the number of women in the labor force is at first glance 

startling and encouraging, there is another side. Coincident 

with the introduction of a large number of women into the 

work force was a marked decline in productivity. This is not 

to be taken as a direct causal relationship; the decline was 

primarily a consequence of the need for full employment as a 

basic commitment of Socialism. 

A Wall Street Journal article on November 16, 1981 

reported that in an interview with the chief of the labor

resources department at the work ministry for the city of 

Santiago, the supervisor stated that in his 14 year-s of 

experience as a job counselor he never had an applicant for 

whom there was no job. The rationale given for 
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indiscriminate hiring on large projects was t~at it was 

consistent with socialism to secure full employment even at 

the expense of efficiency (Kwitney 1981:31). Nonetheless, in 

an attempt to improve efficiency, factories, state farms, 

and offices have begun to layoff surplus workers. In addi

tion, the children of the 1960s baby boom have begun to come 

on the job market, further exacerbating the problem. 

Castro warned that the rate of incorporation of 

women in the work force would have to slow down in the next 

few years: nThe time may come when we will have a headache 

finding jobs for all those who want to work n (as quoted in 

Mesa-Lago 1981(a):2l). In an attempt to deal with this issue 

the Confederation of Cuban Workers (CTC) at its 13th Con

gress requested that regulations which had been instituted 

to reserve certain jobs for women when labor was in short 

supply be modified to allow men to secure these jobs. 

Obviously, such a program would sacrifice the gains of women 

to.men's advantage. 

Conflict in the Work Environment. A functional 

consequence of the increasing presence of women in 

management and industry developed a conflict between the 

needs of the work environment and the additional 

responsibilities women often have as wives and mothers. As 

well, opportunities for the traditional sexual ethos to 

assert itself have been common. Married women interviewed by 

this researcher reported that it was more· difficult to get a 
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job if you were married, a problem not reported by men. No 

doubt much of the work-related problems of women can be 

assigned to the very legislation which was intended to 

improve their lot. Mandated time-off whether with or without 

pay disrupts production schedules and married women had a 

'significantly higher rate of absenteeism. That this can be 

rationalized as a consequence of the "double burden" is 

beside the point for a plant manager who must meet a quota. 

Castro, in addressing the FMC's Second Congress, pointedly 

referred to this conflict when he said: 

There are administrators, for example, who, 
whenever they can, will give a job to a man rather 
than to a woman, for a number of reasons: because 
they begin to think of problems of job slotting, 
problems of maternity, of the difficulties of 
absenteeism a woman may have. The reasons, the 
factors are many but the fact is that women are 
discriminated against in terms of job opportunities 
(FMC 1975:291). 

This problem was further confronted at the First 

Congress of the Cuban Communist Party in its Thesis: On ~ 

Full Exercise of Women's EQuality (commonly called Thesis 

III) : 

In this regard, the following currently existing 
situations which involve limitations on women's full 
incorporation into social activity, should be the 
object of attention so that just solutions can be 
reached in each case: 

-When men are given preference over women in 
filling jobs, with the pretext that "women have lots 
of problems." 

-When, in deciding who is to be promoted to a 
political or administrative responsiblity, women are 
denied this right to avoid possible future 



difficulties arising from limitations connected with 
taking care of the home and the family. 

-When an exempiary companera is incorrectly 
judged for having jOined the militia late or for 
having failed to take part in permanent work 
mobilizations, voluntary work, or formal study, 
without taking into account that she alone cared for 
young children, or sick or old family members. 

-When valuable companeras are unfairly 
criticized on the basis of false views regarding so
called moral problems (Stone 1981:81).' 
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The presence of this degree of conflict within the 

work environment has the potential of discouraging women 

from seeking employment outside the home and also has the 

potential of discouraging young girls from acquiring the 

necessary schooling and/or training to enter fields 

traditionally held by men in the belief that they will not 

be given an opportunity to work or that they will be 

discriminated against in the work environment. 

Measure of Occupational Aspirations (Sur~. In an 

attempt to gauge the occupational preferences of adolescents 

in the current revolutionary climate an informal survey was 

taken using a questionnaire. The results are summarized in 

Appendix A. After the questionnaire was given, many students 

commented that they had never been asked to do such a thing 

before and therefore found it difficult, particularly the 

ranking in order of preference five occupational categories. 

The first three were relatively easy, but the last two 

presented some difficulty for most of the students. The 

concept of "politico" was difficult for many to gras.p; as 
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political work is often carried on as part of being in .the 

society. Its ciosest equivalent seemed to be the higher 

positions of the mass organizations, but even those are 

currently secured through volunteer work at the lower levels 

and are not, therefore, seen as a career field by the 

students. When "diplomat" was included as an example of a 

political career, the students seemed to have a clearer 

understanding of this occupational category. The career 

"housewife" was not included in the original list of 

suggested occupations but was inserted by the students 

themselves. 

The only girl to list "pescadores" or fishermen as 

a possible occupado explained that she had visited a plant 

which processed fish and that the place was very clean and 

the people seemed happy who worked there. She didn't want to 

work on a boat and actually catch fish because it seemed to 

her to be hard work-- something for a man to do. 

One difficulty encountered in administering the 

ques~ionnaire was getting the students to answer 

independently. They wanted to compare answers with friends 

and argue with each other about the relative merits of their 

selections. When told that this was not permitted, they 

seemed surprised and disappointed. Many comments were made 

about the lack of wisdom of that aspect of the procedure. 

One girl said that some would have difficulty with the 

questionnaire and should be able to get help from their 
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friends. For the purpose of this study, no statistical 

analysis was made,· but several trends were clear. Chiefly, 

male adolescents tended to perceive a broader range of 

occupational choices than females (32 for males, 22 for 

females). As well, although females tended to select 

traditional male occupations more often than males selected 

traditional female occupations, a tendency existed toward 

traditional sex oriented jobs. Males who selected 

traditional female occupations (i.e., nursing) generally 

felt constrained to explain their choice; such as "My 

brother is a radiological nurse". Among the girls, health 

oriented professions and teaching predominated; among boys 

technical jobs were preferred, although physician and 

teacher were popular. Any data is subject to some variance 

of interpretation an~ the reader is invited to study it with 

that in mind. 

The Elimination of Prostitution. The Castro regime 

regarded prostitution in pre-revolutionary Cuba as the most 

reprehensible aspect of Batista's decadence. Therefore, 

measures to end it were intensive 

literature commonly asserts that 

eliminated (Pescatello 1976:210). 

and wide-ranging. 

prostitution had 

Admittedly field work 

The 

been 

in 

this area is sensitive, if not dangerous, but some attempt 

was made to ascertain the accuracy of these optimistic 

assertions. Prostitution has definitely not been eliminated. 

The more blatent aspects have been eliminated and the 
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absolute numbers radically diminished but a persistent male 

frequenting La Rampa in the Vedado district of Havana 

definitely has access to these services. ·While mostly a 

part-time occupation, prostitut~on is aggravated by the 

potential of payment in American money which, on the black 

market, has over· twice its regulated value, primarily 

because u.s. dollars are intended for legal or illegal 

immigration to the u.s. The money received for an hour or 

two of spare time from prostitution represents a week's 

income from regular employment. 

The Double Burden. The most feared and most 

discussed aspect of the impact on women personally of 

joining the work force is the well-documented problem of the 

double burden. Traditional male attitudes about housework 

and child-care often force wives and mothers to continue 

their labor after leaving their regular paying jobs to cook, 

care for children, do laundry, clean house, darn socks, and 

complete the myriad tasks which, especially in 

underdeveloped countries which may lack many of the 

conveniences such as electrification or mechanical devices, 

make housewivery a full-time job. . Azicri (1981:290) 

references studies which have an~lyzed the practical result 

at the personal level o~ this "incorporation" process. He 

notes that a FMC-requested study demonstrated that, for 

women, a 6 1/2 hour work day is followed by slightly over 

four more hours of domestic labor; for a total of 10 1/2 
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hours, five or six days a week. This compares with a man's 

total of work and domestic chores of eight hours and twenty 

minutes per day. This differential can easily accrue to over 

40,000 hou~s in the working life of a woman. Even housewives 

were shown to have less free time than a working male. The 

utilization of free time varies widely between employed 

women and housewives. Working women spend 17% of their free 

time reading and studying versus only 6% for housewives. 

In spite of a continuing increase in the female 

labor force, the large numbers of new women workers 

returning to the home is alarming to Revolutionary leaders. 

In 1969, 78% of the new female workers 'dropped out', thus 

forcing a hard look at the realities of the consequent 

double burden as well as the work environment itself 

(Benglesdorf and Hageman 1974:10). While several prefer

ential programs for working women were developed to ease the 

effects of the double burden they were not enough to prevent 

the loss of female workers from the labor force. The ~ 

~ or Shopping Bag Plan was one of the most notable 

because the idea was conceived at a local level in Matansaz 

Province by working women. Since 1972 it has functioned at a 

national level under the administration of the FMC. The 

plan jaba gives any member of the family of a working woman 

priority service at the local grocery store provided there 

are no other able bodied adults within the working woman's 

nuclear family who are not working or studying. Two choices 



are available, 

dispatch plan. 
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the predispatch plan or the immediate 

Under the former plan a list is dropped off 

at the grocery store in the morning and the groceries are 

picked up in the evening. The latter plan gives the right 

to go to the head of the line at each counter. The Plan 

significantly reduced the time spent at grocery stores, 

however, despite the fact that any member of a working 

woman's family may opt for such time-saving preferential 

treatment, the working woman herself generally does the 

shopping (Benglesdorf and Hageman 1974:8-9). 

Another plan of significance was called "guerilla 

day care" and was an attempt to deal with the inadequate 

number of governmentally instituted day care centers. 

Because day care centers were not available everywhere, 

women got together and worked out a pooling arrangement 

whereby they could alternate child care responsiblities 

(Benglesdorf and Hageman 1974:8-9). 

The Second Congress of the FMC in 1974 examined in 

depth the loss of women workers from the labor force and 

concluded that many factors were acting to cause this 

trend. Among them were: 

1. pressure of home and family; 

2. lack of existing services, such as laundries; 

3. lack of economic incentives; 

4. lack of minimal conditions of hygiene and 

protection at work sites; 



5. lack of political work with the 

incorporated women on the job7 and 
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newly-

6. lack of understanding concerning women's role in 

society (FMC 1975:116). 

Paradigmatic Core Development (later phase). As a 

result of th~ above functional consequences, several steps 

were taken which are seen through the model as paradigmatic 

core development. These contributions to the paradigm were: 

1. expanding of the day care concept7 

2. raising the consciousness level of women to be 

active partiCipants in the problem solving process (such as 

the grocery bag plan and guerrilla day care) 7 

3. granting preferential access to nonrationed 

consumer items by working women7 

4~ providing better accessibility to the work place7 

5. increasing supplies of articles that facilitate 

housework7 

6. offering flexible hours in stores to accomodate 

working women; and, 

7. increasing the number of semi-boarding schools 

for children. 

The 2nd Congress also recognized the practical 

difficulties of achieving true equality in. the performance 

of domestic tasks and began an attack on the consequences of 

the problem by the following recommendations: 
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1. broadening and improving communal laundry and 

dry cleaning services7 

2. continuing to broaden the system of sales to 

woman workers through a carnet extended by the Central Union 

of Cuban Workers, Ministry of Interior Commerce, which would 

facilitate the purchasing on a large scale of domestic 

articles such as dishes, furniture, refrigerators, linen, 

etc. and others for personal use such as clothing, 

perfume,talcum powder, etc.7 

3. improving repair services of household goods 

such as furniture, stoves, elect~ical appliances, footwear, 

mattresses, upholstery, plumbing, as well as small household 

repairs7 

4. including in the country's prospective plans 

the production of pre-cooked canned and packaged foods7 and, 

5. creating a large~ number of factories for made

to-order clothes from cotton and synthetic blend fabrics to 

reduce the need for ironing (FMC 1975:39). 

While these recommendations may have solved many of 

the problems, they took some time to initiate and may in 

turn lead to additional functional consequences. 

Rationalization· 

Believing in economic determinism as they did, the 

Revolutionary leadership saw the emancipation of women, 

indeed the entire society, in terms of a radical 
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restructuring of the economic relations of production. As 

Che said: 

Man will begin to see himself mirro~ed in his work 
and to realize his full stature as a human being 
through the object created, through the work 
accomplished. Work will no longer entail 
surrendering a part of his being in the form of 
labor-power sold, which no longer belongs to him, 
but will represent an emanation of himself 
reflecting his contribution to the common life, the 
fulfillment of his social duty (1967:130). 

Although written in the masculine sense, this statement 

applies equally well to the incorporation of women into 

productive labor that is non-alienative in character. 

Summary of the Work Arena 

This section on the ~ arena has demonstrated the 

great emphasis placed on incorporating women into the pro-

ductive labor force of the country. The emphasis on change 

has been in this arena more than any other. Nonetheless in 

the work place much has changed and much remains the same: 

When she removes her work gloves, she reveals hands 
with nails evenly cut and covered with pink nail 
polish. She responds to an interviewer's look of 
surprise by saying, "Work shouldn't make us overlook 
the fact that we're women. I take care of myself. A 
woman must remain attractive, no matter how hard she 
works. You know how men are ••• (quoted in Benglesdorf 
and Hageman 1974:9). 

Summary 

The examination of the Socio-Political, Schooling 

and Work arenas of data reveals a comprehensive plan to 
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attack the issue of sexual equality, primarily from its 

economic foundation. Even the policies which sought to 

eradicate illiteracy and improve the level of schooling had 

a distinct economic rationale. The same 

increasing female participation in political 

broke down traditional barriers and made the 

of women into the work force easier. 

was true for 

work, as it 

incorporation 



CHAPTER V 

THE DATA: FAMILY 

Of the four arenas under consideration in this work 

the arena of family presented the greatest difficulty in the 

field and presents the greatest difficulty in analysis. The 

difficulty sterns primarily from a lack of model fit and also 

from the variability of family relations. This chapter 

discusses these difficulties and then proceeds with the 

presentation of the data related to the arena of family 

according to the model categories. 

Difficulties of the Family Arena 

Variations in Family Relations 

The traditions which bind an entire culture together 

are often the focus of anthropological research but the 

variants of tradition between families are not well 

understood. Any assumption of value uniformity when, in 

fact, family relations are highly variant, even in the same 

culture, represents a continual danger in research on family 

relations. Barnett (1953:308) observed that the conjugal 

family develops into "ethnocentric protagonists of their 

particular folkways It and therefore develops habits which 

are unique to the family and not shared by the larger social 

160 
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group. He continues by calling the family unit a family 

"culture" and notes that 

••• conflicting values are brought together by their 
individual protagonists in marriage. Personality 
clashes make marital adjustments difficult; so do 
variant family ideals. • •• Husbands in our society 
frequently expect their wives to cook their eggs or 
hang up their trousers just as their mothers did, 
and wives expect their husbands to accept the 
household traditions to which they themselves are 
accustomed (1953:309). 

Revolutionary change in Cuba created a grea~er 

degree of variance in family values than existed prior to 

the Revolution, despite an objective of the Revolution to 

create a uniform socialist view of the family. But culture 

change must go through a process: of introduction, 

discussion and dissemination, resistance and eventually 
, 

acceptance. During this period some families will accept the 

new idea entirely, some partially and some not at all. 

During this process the degree of diversity about a 

particular idea is greater than before the introduction of 

the innovation and greater than after its acceptance. 

Model Fit 

Strictly speaking, no paradigmatic core development 

has occurred in the family within the meaning of the term as 

used in this model. The paradigmatic community <i.e., the 

FMC) has made statements about the continuing problem of 

sexual inequality in the family but no programmatic action 

that. could be defined as paradigmatic core development 
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followed these observations. To some extent the absence of 

specific core development may indicate a weakness in the 

model itself as an instrument of analysis of the broad range 

of culture change being examined here. On the otner hand, 

lack of fit within model categories can itself reveal 

critical dimensions of the process under study and there is 

no small utility in the discovery of absent datao Good 

analysis requires both the analysis of data present and 

analysis of data absent. 

In the previous chapter the data relevant to the 

arenas of socio-political action, schooling and work were 

easily identified and the segmentation of the data into 

appropriate model categories was a straigtforward proc~ss. 

The high degree of fit between the data and the model in 

these three arenas is attributed to the fact that these 

arenas are in the area of what, in the anthropological 

literature, is termed npublic culture n• This may be 

distinguished from nprivate n or ndomestic n culture, terms 

usually reserved for reference to domestic activities; that 

is, activities which occur in the home (Rosaldo 1974:23). 

In the case of the family, or private culture domain, the 

limited ability of government and the FMC to affect 

activities, conduct and attitudes creates' special 

difficulties for the model. For example, there is not a 

"paradigmatic community" as such and, hence, little or no 

opportunity for core development. 
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Another difficulty arises as a result of the design 

of this study. The arenas for analysis are artificially 

imposed divisions to bring ·greater precision to the 

organization and categorization of the data and, therefore, 

the analysis. Neither Kuhn nor Wallace envisioned the 

comp~rtmentalization of cultural data into distinct arenas 

for analysis. In the examples they presented to explain the 

paradigmatic process, the development and impact of 

paradigms were viewed from a cultural perspective by Wallace 

and an historical perspective by Kuhn. 

As Figure 9 (page 164) indicates, 

core development occurs in the Family 

numerous examples of Exploitation 

no paradigmatic 

arena: however, 

and Functional 

Consequences exist. The Family arena is discussed in a 

fashion similar to the other arenas: that is, the data is 

presented by those model categories which best describe its 

function within the family. 



Model 
Categories 

INNOVATION 

PARADIGMATIC 
CORE 

DEVELOPMENT 

EXPLOITATION 

FUNCTIONAL 
CONSEQUENCES 

RATIONALIZATION 

Data Summary 

New Basis for the Family 

The Fundamental Law 
The New Constitution 
The Family Code 
Thesis III 
Birth Control 

Increased Divorce and Marriage Rates 
Child Centered Society 

164 

Shift in Family Structure and Function 
Increased Economic Independence for 
Women 

New Sexual Morality 
Shift in Family Power Structure 

The Family Flourishes Under Socialism 

Figure 9. Summary of the Family Arena 

The Family Arena 

The Innovation 

Present Cuban ideology is based on an economic 

origin of the pre-revolutionary family structure. The 
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transformation in Cuban society and economy from Capitalism 

to Socialism eroded the traditional economic and exploitive 

basis of the family and currently, Cuba is in the process of 

redefining the role of the family in a more Socialist mode. 

Since women traditionally received their primary identity 

through the family, a redefinition of the role of the family 

can be expected to alter the role of women. 

The innovation, a new basis for the family, is 

reflected in the FMC's Handbook on Political Organization: 

We believe that when a man and a woman are on a 
level of full equality, when they are aware of the 
necessity of sharing and confronting such important 
social responsibilities as the duty of working and 
educating children, the bonds which unite the couple 
intensify and give love a true and profound 
meaning (quoted in Benglesdorf and Hageman 1974:12). 

The introduction to the Family Code focuses, not on the 

relationship between spouses but, on the function of the 

family: 

The socialist concept of the family is based on 
the fundamental consideration that it constitutes an 
entity in which social and personal interests are 
present and closely linked in view of the fact that 
it is the elementary cell of society and, as such, 
contributes to its development and plays an 
important role in the upbringing of the new 
generations. Moreover, as the center for relations 
of common existence between men and women and 
between them and their children and between all of 
them with their relatives, it meets deep-rooted 
human needs in the social field and in the field of 
affection for the individual <Cuba 1975:1). 

The FMC in another publication also perceives a primary 

function of the family to be the source of a communist 

education: 



The child's behavior outside the home depends on 
family education. It is within the family that he 
should learn to be respectful, polite, it is there 
where the first seeds of socialist morality are 
sown •••• Without going to extremes, we must teach 
them by precept to adopt a critical attitude. 
Knowledge of one's own strength and sense of dignity 
are manifested in true self-criticism, modesty, and 
sincerity (FMC 1975:65-66). 
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To some extent this perception of the place of the 

family within the broader social context was influenced by 

Marxist assumptions about this relationship. Often non

communist writers have decried the advocacy of Communists 

"to destroy" the family. Mainstream Communist writers have 

actually . advocated a "transformation" which to certain 

conservative minds may have been seen as tantamount to 

destruction. The transformation advocated is a bilateral one 

involving both a shift of certain responsbilities from the 

family to the larger society via at least temporary 

governmental agencies and a parallel attempt to rid the 

internal family structure of its bourgois dimensions such as 

sexual exploitation. 

paradigmatic Core Development 

As stated previously, no paradigmatic core 

development has occurred in the arena of the family. The 

implications of this finding will be discussed in detail at 

the end of this Chapter and in Chapter VII. 
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Exploitation 

Fundamental Law. The Fundamental Law, enacted by the 

Revolutionary leadership on February 7, 1959, functioned as 

the primary law of the land until replaced by the 

Constitution in 1976~ The Fundamental Law demonstrates the 

ideals of 'equality for all, including women, held by the 

Revolutionary leadership. Portions of this Law address 

women's equality and the role of the family in Cuban 

society. The following summary of salient portions of the 

Law are taken from the Fundamental Law of Cuba 1959 (Cuba 

1959). 

The Law recognizes all Cubans as equal and declares 

unlawful and punishable "any discrimination by reason of 

sex, race, color, or class, and any other that injures human 

dignity." . 

In general, the Fundamental Law made marriage and 

divorce easier than in pre-revolutionary Cuba. It affirmed 

the family, motherhood and marriage to have the protection 

of the state and declared marriage valid only when 

"performed by officials with the legal capacity to do so" 

and stated "Judicial matrimony is gratis". It also provided 

that free-union marriages, if of an exceptional and stable 

nature, be given a status equal to civil marriage. The 

Fundamental Law recognized divorce, permitting the 

dissolution of marriage by the agreement of the spouses or 

by petition of either spouse for just cause. In the event of 
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divorce the Law declares that nliving allowances for the 

woman and children s~all enjoy priority over any other 

obligations and against this priority no plea can be made of 

exemption ... of any kind n and that unless na woman has a 

proven means of subsistence, or is declared guilty (emphasis 

added), the court will fix an allowance for 'her and any 

children. And further, the Fundamental law stated that 

adequate penalties will be imposed on nthose, who in case of 

divorce, separation, or for any other reason,. seek to escape 

or elude this responsibility.n 

The Fundamental law obligated parents to "support, 

aid, train, and educate their children n and also obligated 

children to nrespect and aid their parents n and further 

provided for guarantees and sanctions to fulfill these 

duties. 

The Constitution. The Constitution of the Republic 

of Cuba which was approved by 95.7% of the voters on 

February 15, 1976 devotes an entire chapter to the family, 

another to education and culture and another to equality as 

well as other topics. It affirms that the family, motherhood 

and matrimony are protected by the state and that marriage 

is "based on full equality of rights and duties for the 

partners, who must see to the support of the home and the 

integral education of their children through a joint effort 

compatible with the social activities of both." These duties 

include an active contribution to the "education and inte-
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gral development as useful, well-prepared citizens" of chil-

dren. On equality the Constitution declares, "Discrimination 

because of race, color, sex or national origin is forbidden 

and is.punished by lawn (Cuba 1980). 

The Family Code. The Family Code became law on 

March 8, 1975, International Women's Day of the 

International Women's Year. Suhor asserts that the the 

choice of March 8th reflects the government's committment to 

strengthen the family and, "as a by-product,· to deal an 

effective 

introducing 

said: 

blow to 'machismo'" (1975:12). In ceremonies 

the legislation,· the Cuban jurist Blas Roca 

This Family Code, the first of its kind in the 
history of our country, grants complete judicial 
equality to women and children within the context of 
the family ••• marriage is freed from the economic, 
almost commercial character of the civil code. 
Marriage can only be sustained in the light of 
love, reciprocal affection, mutual understanding and 
the cooperation resulting from this understanding 
for the fulfillment of duties with regard to the 
family and society (quoted in Suhor 1975:12). 

The Family Code regulated marriage, divorce, parent

child relations, adoption and duties of the family. The 

relevant portions of the Code which are quoted in the 

following paragraphs are all from the Center for Cuban 

studies translation which is represented as the official 

Cuban translation (Cuba 1975). In the resolution to enact 

the Code which preceeds the actual Law, the Council of 

Ministers explained: 



The draft version of the Family Code was 
submitted 'for broad and far-reaching discussion by 
all the people through the Committees for the 
Defense of the Revolution, Central Organization of 
Cuban Trade Unions, Federation of Cuban Women, 
National Association of Small Farmers, Federation of 
Students of Cuba, Federation of Students of 
Intermediate Education and a number of state and 
social agencies and was approved in full and section 
by section by a majority of more than 98 per cent of 
those who participated in the meetings and 
assemblies held for this purpose. 

In spite of the general approval, the 
Secretariat of the Law Study Commission carefully 
studied each and everyone of the more than 4000 
observations which were made regarding 121 of the 
166 articles and, regardless of the number of those 
who voted for them, accepted and included in the 
final version all suggestions which it felt were 
rational and useful for the goals of the proposed 
legislation. 

170 

The Code encouraged marriage because it established that 

marriage will have a "legal effect only when it is 

formalized or recognized", that is, performed by legally 

.empowered officials by the rules established in the Code. 

The importance of ma~riage was reflected in Article 16 which 

stated that "marriage will be formalized with the dignity 

and the solemn setting that the act requires because of its 

social significance." 

Articles 24 through 28 set out the rights and duties 

between husband and wife, specifically (emphasis added): 

Article 24--"egual rights and duties for both 

partners. II 

Article 25--"partners must live together, be loyal, 

considerate, respectful and mutually helpful." 
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Article 26--"partners must care for the family 

••• and each must cooperate with the other in the education, 

upbringing and guidance of the children according to the 

principles of socialist morality. They must participate. to 

the extent of their capacity or possibilities, in the run

ning of the home,". 

Article 27--partners must help in meeting the 

financial needs of the family they have created, "each 

according to his or her ability and financial status. 

However, if one of them only contributes by working at home 

and caring for the children, the other partner must 

contribute to this support alone. without prejudice to his 

duty of cooperating in the above-mentioned work and 

Article 28--"partners have the right to 

their profeSSion or skill and they have the duty of 

care." 

practice 

helping 

each other and cOQperating in order to make this possible". 

Although Article 24 specified equal duties for the 

partners, Articles 26 and 27 acted to qualify the meaning of 

equal duties, limiting its meaning to cooperation within a 

partner's capability. The Code did not specify what 

constitutes cooperation nor did it spell out any particular 

specific duties. There i& already a traditional 

interpretation of the .meaning of cooperation. It is that 

men should help by performing 50% of the domestic work if 

both parents and/or spouses work outside the home. Field 

research failed to uncover any statutory confirmation of 



this 

stated 

percentage 

that the 

but several government 

intent of the Code was 
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representatives 

to help educate 

husbands and fathers about their family responsiblities. 

Articles 49 through 64 governed divorce which "can 

only be obtained by ••• a judicial decree"; this decree 'was 

available "by common agreement or when the court determines" 

that the marriage has lost "its meaning for the partners and 

for the children and, thus, for society as a whole" which 

occurs when "there are causes which create an objective 

situation in which the marriage is no longer, or cannot be 

in the future, the union of a man and a woman in a manner 

adequate to exercise the rights, fulfill the obligations and 

obtain the objectives mentioned in Articles 24-28 

inclusive." The court was empowered when handing down a 

decree of divorce to grant alimony from one partner in two 

cases: "1) the partner who does not have a paying job and 

lacks other means of support. This will be temporary ••• for 

six months if there are no minor children in his or her care 

and guardianship, or for a year if there are, so the benefi

ciary can obtain a paying job; 2) the partner who because of 

age, ••• or other insurmountable obstacle is unable to work 

n The court will also determine which of the parents will 

have custody of any children; and will be "guided by the 

rules established in Articles 88, 89 and 90." These three 

articles stated that the guardianship and care of children 

"will be arranged by the parents" and if not so arranged or 
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the arrangement is "detrimental to the material or moral 

interests of the children," the court will determine custody 

"on the basis of what is more beneficial to the minors. 

Under equal conditions ••• preference is given to the mother 

in the case that the children lived with both father and 

mother, unless special reasons. make another 

advisable." 

solution 

Articles 29 through 42 dealt with the issue of joint 

property in the marriage. Simply stated all property from 

the moment a marriage is formalized was considered joint 

property unless it could be proven to be the sole property 

of one of the spouses. Upon the termination of marriage it 

was to be "divided up in half between the partners." The 

next paragraph contained an exception, "When the marriage is 

terminated by its being declared null and void, the partnet 

whose bad faith btought this about will not shate in the 

disttibution of joint ptOpetty." 

The relationship between parents and children was 

guided by Articles 65 through 136. This section of the Code 

recognized all children as equal with ~qual rights and 

duties with regard to their parents and addresses the 

question of paternity if the parents are not married. 

Article 83 stated that the "exercise of pattia potesta 

corresponds jOintly to both parents" and Article 85 

addressed the rights and duties involved in pattia potestas; 
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those rights and duties which are relevant to this study 

were: 

making every possible effort to provide them 
[children] with a stable home; ••• seeing to their 
good behavior and cooperating with the authorities 
in order to overcome any situation or· environmental 
factor that may have an unfavorable effect on their 
training. and development; ••• seeing to the education 
of their children; inculcating them with the love 
for lea~ning; ••• seeing to their adequate technical, 
scientific and cultural improvement in keeping with 
their aptitude ••• and the demands posed by the 
country's development; and collaborating with the 
educational authorities in school programs and 
activities; ••• training their children to be useful 
citizens; inculcating them with the love for their 
country ••• and socialist morality; arousing the 
respect of their children by their attitude toward 
them; and teaching them to respect the authorities, 
their teachers and every other person. 

Articles 121 through 136 were concerned with the 

obligation to provide alimony which is "all that which is 

indispensable to meet the needs of support ••• and in the 

case of minors, also that which is required to meet the need 

of their education, recreation and development." After 

explaining who has the right to demand alimony, Article 123 

stated: "The following people have the ~ of giving each 

other alimony: husbands and wives; parents and children; 

adopter and adopted; brothers, regardless of the natures of 

their kinship." There was no mention of sisters. 

Thesis III. Thesis III, as it is commonly called, 

focused on the creation of sexual equality and was developed 

at the First Congress of the Communist Party held in 

December 1975. Since membership of the Party numbers 
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approximately 450,000 people and in typical fashion Thesis 

III was presented to the general population via the media 

and mass organizations, it was the subject of a great deal 

of discussion and interest. As such it was part of an 

ideological campaign to educate the whole population on 

women's rights and on the need for men to help with 

housework and other issues related to women's equality. The 

Family Code discussed above and the FMC's 2nd Congress 

discussed in Chapter IV were also part of this campaign. 

The irttroduction to Thesis III stated, " ••• it is 

the task of the Party and its members to carry forward in 

all spheres of national life an ideological effort 

to eliminate the holdovers of the old society " 

designed 

(stone 

1981:74-75). Thesis III addressed many issues related to 

women's equality, but only those relevant to this arena are 

included; all references are from the translation of Thesis 

III by Michael Taber (Stone 1981:74-105). 

Thesis III stated that "a fundamental factor in the 

success of marriage and in raising children in the just 

principles established by the revolution" is "where the 

entire family shares in the housework on the basis of 

relations of full equality and comradeship." On the care and 

education of children, this thesis stated that it "is vital 

for men and women to share" in this responsibility because 

it is "a pedagogical and psychological fact that girls and 

boys need their mothers and fathers equally." It stated 
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frankly that the "view that child rearing is the exclusive 

responsibility of mothers must be rejected" and then 

continued with a statement that attending to children's 

needs and getting involved in their lives at school and with 

their friends was a "beautiful responsibility" and a "duty 

contracted by both father and mother." 

In summing up the results of a survey taken in 1974 

by the FMC the Thesis affirmed that the majority understand 

the notion of women's equality, but in daily life "preju

dices and discriminatory traditions still exist." It then 

requested a "systematic educational effort on the principles 

of equality between men and women." This educational effort 

must also extend to men: 

it is necessary that [people] ••• understand that men 
and women are equal in conditions and possibilities; 
that both have equal capacities to lead and to 
build; that masculinity is not in contradiction with 
housework, taking care of children, and mutual 
cooperation, but rather is reaffirmed through them; 
that feminity is not counterposed to any activity of 
work, of educational improvement, or of the 
responsibilities of daily life. 

Thesis III also dealt with the unprecedented subject 

of sexual morality stating: 

The standards of socialist morality are the same 
for every citizen. • •• It is necessary for all to 
understand that what is to be censurable for her is 
also censurable for him •••• Men and women have to be 
equally free and responsible in determining their 
relations in the area of their sexual lives. This 
freedom does not imply licentiousness. • •• Relations 
within the couple under socialism flow from a dif
ferent idea: they are established on the basis of 
equality, sincerity, and mutual respect. 
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A complete listing o~ the topics discussed in Thesis III is 

included as Appendix B. 

Birth Control. The Cuban government sought to ease 

the domestic burden of women by providing ev~ry opportunity 

for the woman to choose the size of her family, a program 

that has met with great success. Although an aggressive 

program of birth control is ideologically un-Marxist and 

non-existent in Cuba, all forms of birth control are 

available at no charge and abortions are easily obtained in 

the first trimester of pregnancy. Cuban women have always 

sought to limit their family size, although in pre-Castro 

Cuba this generally took the form of abortions done in 

secret and under questionable sanitary circumstances, often 

without the knowledge of their husbands and with the ever

present censure of the Church (Landstreet 1976:217). 

Functional Consequences 

Increased Divorce 

Revolutionary government 

and Marriage Rates. 

with the enactment of 

The 

The 

Fundamental Law made both marriage and divorce easier in an 

attempt to legitimize the very common free-union (men and 

women setting up housekeeping together) which tended to 

decrease the stability of the family unit and confer upon 

children of such a union an illegitimate status. Whether 

intentionally or not, they succeeded as well in decreasing 

the influence of the Church in the day-to-day affairs of the 
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lives of the people. The result was both a remarkable 

increase in marriages .aruj divorces., Divorces increased from 

.49 per ten marriages to 3.18 by 1971 and then declined to a 

stable 2.45 in 1975. However, marriages increased at an even 

more remarkable rate as many common law relationships were 

legitimized enmass, particularly in the rural areas 

<United Nations 1976:646-647, 698 and 746). other sources 

report a higher incidence of divorce than 24.5%. Some have 

said that it may be as high as 50% (Steffens 1974(b):29). 

Child Centered Society. In Cuba children are 

considered the future of the Revolution. Observations made 

by this researcher in Cuba, both in public settings and 

within the family, clearly showed the country's love of 

children. Steffens explains n only the best is desired 

for every child. An integral part of that best is mother 

love n . .. . This marked concern for children is the result 

of two factors. In pre-Revolutionary Cuba, the vast 

majority of the population lived in poverty and were unable 

to properly feed, clothe, and educate their children; and 

medical care was not readily available to the poor. The 

legislation and other exploitive behavior discussed above 

coupled with free health care, immunization programs and 

extra milk and meat rations for families with children 

attest to the government's concern for future generations 

(steffens 1974(b):30). 
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Shift in Family Function. Little evidence exists to 

indicate any desire on the part of the leadership of Cuba to 

alter the structure of the family; however, certain 

functional changes are occurring. The government continues 

to increase the number of day-care centers, Pioneer camps, 

semi-b9arding schools and boarding schools. For example, in 

1981 35.7 percent of junior high-school students attended 

boarding schools (Cuba 1981(b):2). Castro in his Main Report 

to the Communist Party in 1980 said the goal was to increase 

this figure to over 40% by 1985. Similarly, another long 

range goal was for all pre-school children to attend day

care centers (Castro 1981(b):15). Despite the increased 

number of facilities for child-care, boarding schools, 

public laundries, cafeterias etc. the structure of the 

family and even the extended family still remains strong in 

Cuba. The housing shortage and the exploitive behavior 

discussed above contribute significantly to the maintenance 

of the family structure. 

Increased Economic Independence for Women. As more 

women join the labor force and social services (i.e. day

care, laundries, etc.) become available, more women 

recognize a new-found independence freeing them from 

economic dependence on men. The increased divorce rate after 

the Revolution is a reflection of this independence. The 

following exerpt from an interview by Steffens dramatically 

indicates this new-found economic independence of women: 



I divorced my husband four years ago. I'd had 
enough. We'd been married for seven years. But we 
hadn't been together all that time. He came and 
went-- other women, always playing around. But not 
me, I was to be the faith-ful woman waiting for her 
husband to come home. And he beat me. Yes, ip every 
respect he was one of our famous Cuban machos. Well, 
when I understood that I could work and earn enough 
money for my daughter, Lilia, and me, that I didn't 
really need him, and that I could just go to the 
court and explain my situation and have a divorce-
well, I did it. And I'm much happier now. 

Oh, sometimes it's hard. Look, I live on the 
other side of Havana. It takes me more than an hour 
to drop Lilia at her school and come to work every 
morning. After work I go to my school, then get 
Lilia from her ballet school. We don't get home 
until after seven in the evening. 

No, it's not easy. But it's worth it. I have my 
independence, I make my own life-- no one tells me 
what to do anymore. Look, at the triumph of the 
Revolution I was illiterate-- I had never seen the 
inside of a school. B'7 next year I will earn my 
secondary diploma. Then I will take some kind of 
technical training and work at another job. I like 
working here at' the hotel, but I want to improve 
myself. The Revolution needs people with skills 
(1974 (b) : 29) • 
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In addition to economic independence this quote illustrates 

the informants freedom from the domination of her husband 

and her aspiration to pursue training to prepare her for a 

skilled job. 

EQuality in Household Chores and Child Rearing. 

Despite the efforts explained in this chapter under 

Exploitation, Cuban men, in particular the older generation, 

tend to view housework and child rearing as culturally 

unacceptable behavior. Stone (1981:17) reports that a 

military officer said that after sacrificing the best years 
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of his life fighting for the Revolution, "I'll be damned if 

I'm going to do housework." Other frequent comments about 

equality in household chores include, "There are some things 

even Fidel cannot change." Suhor (1975:13) relates her 

experience when viewing the film With the Cuban Women in a 

public theatre. A portion of the film depicts women as 

students, dairy farmers, crane operators etc. involved in 

building their new society; and other portions show a 

university student and his wife alternately caring for the 

baby, washing dishes, and serving coffee to each other. 

During the latter segment whistles, catcalls and denigrating 

remarks attacking his masculinity erupted from the audience. 

Many women, but not all, clapped to show approval; however, 

their efforts were soon overcome by hoots and laughter from 

the men. Seven years later this reseacher observed this same 

behavior for the same reason in a theatre in Havana. While 

slow to change, there is evidence that attitudes are 

changing at least within the home. Both Suhor (1975:13) and 

Steffens (1974(b):29) report the anecdotal story of a member 

of the Communist Party who helps with the laundry indoors, 

but refUses to hang the laundry outside to dry for fear his 

neighbors will see. 

New Sexual MQrality. As girls and women have entered 

co-educational schools, the work force and the socio

political arena, they no longer lead a cloistered or 

chaperoned life. As a consequence a new morality on sexual 
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behavior is developing. While virginity before marriage is 

an important indicator of morality among the older 

generations, many young people today find pre-marital sex 

perfectly acceptable provided it is with their boyfriend or 

girlfriend (Benjamin and Mac60nald 1982:1). This attitude is 

reflected in Yglesias's summary of a conversation with an 

informant: "I told him that I had the impression, though it 

was only my first week there, that girls now had a more 

liberal attitude toward sex. He stopped smiling, and 

explained that I meant that where love was involved they 

might not now wait for marriage." (Yglesias 1968:255-256). 

Other comments are not as indirect; Randall (1974:49) quotes 

a young woman speaking of virginity, "I think its the big

gest piece of garbage there is, and that's the truth; its 

just a prejudice. I Rlean, its just the product of some kind 

of upbringing we've had." Two more traditional women inter-

viewed by Lewis view the women's movement in Cuba quite 

differently: 

Sara Rojas and Lala Fontanes, spoke with 
bitterness and resignation about their husband's 
extramarital affairs, and when asked about women's 
liberation, identified the movement with sexual 
promiscuity and saw it as a direct threat to the 
stability of their marriages. This confusion about 
the purpose of the women's movement was remarkable 
in Lala Fontanes, who, of all the women we 
interviewed, was one of the most active members of 
the Federation. It was revealing not only as a 
projection of her personal problems but also of the 
Federation's shortcomings as a feminist 
organization (Lewis 1977(a):xiv). 
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The Revolution also affected the attitudes of men on sexual 

morality; Yglesias provided the following description of an 

interview with a young man in his mid-twenties: 

What interested Mella most was to talk about the 
politics of the Revolution, and he was articulate 
and forceful on the subject. Finally, I asked him if 
he was a member of the party •••• "In my judgement I 
should not be a militant, and if I am asked I shall 
decline. ••• I like to sleep with women other than 
my wife- and I believe that a Communist should be an 
Immaculate!" 

"An Immaculate?" I said. 

"Yes, yes. Members of the Party do not sleep 
with other women just because the opportunity 
presents itself" (Yglesias 1968:255-256). 

This common misconception of appropriate behavior for party 

Members conflicts with another account by Barry Rekord who 

interviewed a middle-aged factory worker: 

You know there's this woman I see. She's a staunch 
Party member on her block, but left to her I'd never 
get to work. She wants me every day, every day, but 
impossible. And night absolutely impossible--her 
husband, my wife. So every other day we ride 'em 
cowboy. All day. • •• I need my wife. I need this 
other bitch (Reckford 1971:45). 

A new sexual morality is emerging in Cuba; among young women 

in particular~ it appears both attitude and behavior are 

changing. Young men, on the other hand, enjoy a sexual 

freedom similar to that of pre-revolutionary Cuba; however, 

their rationale and attitudes toward pre-marital and 

extramarital sex are in transition. 

Shift in Family Power Structure. Equality between 

partners in marriage as represented in the Family Code 
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implies equality of power within the family be.tween spouses. 

In some households equality of power can be inferred from 

the fact that female soldiers, construction workers, 

doctors, nurses, and teachers have traveled to other 

socialist countries, such as Mozambique and the Congo, to 

aid the development of these nations. The FMC' regards this 

behavior as representative of the great changes in the lives 

of women brought about by the Revolution: 

Who would have thought before that women who were 
in the home, limited to housework, would emerge from 
that narrow confinement and travel across the world 
to fight in other lands? This is perhaps one of the 
most concrete examples of the revolution that has 
taken place within our glorious Revolution. (FMC 
1980(b):27). 

It is remarkable that married women at least in some 

households wield sufficient power to leave their home and 

husband to travel "across the world." This behavior, 

however, is not the norm; the FMC noted during its 2nd 

Congress: 

Within our organization, the great difficulties 
confronted in the promotion of comrades [women] are 
perfectly known, especially when it is necessary to 
carry out promotions from block to municipal level, 
and from municipal to regional level. Family 
problems, together with the changes of address, make 
these promotions extremely difficult; and we find 
little understanding when it is necessary for 
husbands to change jobs (FMC 1975:18). 

Admittedly, changing jobs is a serious decision and a man's 

resistance to it is not necessarily representative of men's 

sexually stereotypic attitude, but such attitudes can be 

~ 
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cited. Suhor reports overhearing a conversation between two 

men: 

One described how his wife had returned from the 
Women's Congress imbued with new ideas. 

nYes,n said the other, "mine did, too. But it isn't 
fair to get them all enthused like that. It's one 
thing to talk'about these things at a Convention, 
but when the.y come home to us, in practice, it just 
doesn't work" (Suhor 1975:13). 

The traditional attitude that men are the leaders and 

decision makers in the family is also shared by women; for 

example, Randall quotes an informant: n ••• we women need 

the support of a man. We need to feel there's someone who 

thinks, who decides for us, things that are difficult for 

us. That little bit of support you get from a man, that 

support so big, like the captain of a ship." (Randall 

1974:43). In interviews Lewis also found evidence indicating 

the maintenance of this traditional attitude and summarizes 

the comments of five women informants: 

One of the women described herself by saying, 
'Like mama, I live exclusively for my family. I try 
above all to be a good wife and a good mother'. The 
men ••• were away from home a good deal, ••• As one of 
the women put it, 'I'm not in the habit of pestering 
my husband with questions. I don't meddle in men's 
affairs.' In general, all five women accepted as a 
basic premise of their marital relationships the 
necessity of ordering their lives to accomodate 
their husband's needs and desires. 'When a husband 
gives his wife an order,' one of them said, 'his 
wife should never answer: No, I won't. Not unless 
she wants to find herself out in the street.' The 
only woman among the five who asserted herself in 
her marriage denied that she did and insisted upon 
representing her husband as the head of the 
family (Lewis 1977(a):xiv). 
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Although the legislation relevant to the family, in 

particular the" Family- ,Code, and ideological effort,s by the 

FMC and the Party may be representative of the governments 

official position, an official government publication in 

1976, more than one year after the inception of the Family 

Code, conflicts with deliberate efforts to achieve equality 

in the family: 

The TV set, the radio, the newspaper, the 
refrigerator, the electricity and whatever 
commodities that surround her, are familiar to her 
because she was born in Revolutionary Cuba. While 
enjoying all this, mother and daughter await the 
arrival of the head of the family who returns home 
from his nearby work place after eight hours of 
productive labor" (emphasis added) . (Cuba 1976:5). 

Because the above publication is concerned with the new way 

of life available for Cubans since the Revolution and nQt 

the family power structure, the fact that the man is 

represented as the head of the family is particularly 

enlightening. 

Many women are passively accepting the more traditional 

ways, while others are whole-heartedly embracing the new 

revolutionary ideals. This condition reflects the 

schizophrenic cultural condition as it applies to the place 

of women in Cuban society. 

Rationalization 

The family in Cuban society was described 

extensively at the Second Congress of the FMC. Statements 

such as "The family, as society, once liberated from 
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capitalism, flourishes with socialism" (FMC 1975:63) were 

common and indicate the strong tendency of the Revolutionary 

leadership to characterize both the Revolution and its 

consequences in value-laden terminology. Through these 

value concepts, the Revolution is rationalized. 

Summary of the Family Arena 

Thesis III contains the nucleus of a summary of the 

objectives of the innovation in terms of the family: 

This plan will have to contain a systematic 
educational program with the children, starting from 
the day-care center and t~e first grades in school, 
so that from early on they share in the household 
tasks, and learn the rights and responsibilities 
that they have within the family, giving them a real 
picture of the origin of life and its different 
stages of development, instilling in them mutual 
respect between the sexes, which will permit them to 
arrive at a stable and happy marriage based on 
deepgoing love and honesty, as well as loyalty to 
the just principles of a socialist SOCiety, where 
motherhood and fatherhood, correctly conceived, are 
the basis of the family, the essential nucleus of 
society (Stone 1981:104). 

Despite the fact that no paradigmatic community 

exists in the family and that no paradigmatic core 

development occurs in the arena of family, numerous examples 

of other model categories, such as exploitation, functional 

consequences and rationalization exist in the data on the 

family. Two explanations account for this phenomenon. 

First, the model category of exploitation has paradigmatic 

core development dimensions; according to Wallace (1972), 

the exploiting group at some time in the paradigmatic 
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paradigm, 

may wish to control the rate and direction of 

and this is exploitation. Given the degree 
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the 

of 

power and influence exercised by the leadership of Cuba, the 

Communist Party controls both the rate and direction of the 

paradigm by several methods, one of which is discussion and 

debate of proposed legislation in the mass organizations and 

through the mass media. Input is solicited from the mass 

organizations and the general population and, 

Party leadership determines the final 

legislation. 

finally, 

form of 

the 

the 

Second, the presence of an innovation within the 

larger society and its concommitant paradigm~tic core 

development result in functional consequences in the family. 

Simply stated the arena of the family does not exist inde

pendently from a· hierarchical network of institutions, 

structures and behavior which comprise a culture and, as 

such, the dynamics of paradigmatic core development, exploi

tation and functional consequences in the other arenas 

result in functional consequences in the family arena 

(Figure 10). 
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Figure 10. Illustration of the Causes of Functional 
Consequences in the Family Arena 

Figure 10 illustrates the phenomenon of information 

transfer depletion that occurs as. information travels 

through the "transition barrier"; that is, from the public 

culture domains, where effective governmental control can 

occur, to the private culture domain where only such 

information which is compatible with particular family 

values is accepted. 
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It is clear that the family is a vital institution 

in the revolutionary process. Its function may change 

somewhat and certain very specific priorities may change but 

the basic structure is being perserved, often at great 

effort. Increases in the divorce rate and increased access 

to birth control information may, in some eyes, contradict 

this assertion but the overall impression one gets in Cuba 

today is that the family as. an institution is perceived. by 

the revolutionary leadership as an entity to be preserved; 

changed perhaps, but preserved. 



CHAPTER VI 

EDUCATION AS AN AGENT OF DIRECTED CULTURE CHANGE 

Introduction 

In order to explain the function of education as an 

agent of directed culture change in Cuba, several critical 

terms in the field of educational anthropology need to be 

discussed; these terms are schooling. education. 

~ialization. enculturation. and learning. Although within 

the field of educational anthropology no universally 

accepted definitions of these terms exist, a pattern emerges 

from a review of the literature in the discipline. This 

pattern is 

relationship 

heirarchical 

among these 

in nature and 

terms; however 

explains 

there is 

the 

no 

consensus among researchers on the relative ordering of the 

terms in the hierarchy. A typical example of this pattern is 

illustrated by Wallace (1979:237-266). He does not include 

the process of socialization within this taxonomy, perhaps 

because he, as well as many other anthropologists, sees it 

as just another word for enculturation (Ammar 1970:226; 

Herskovits 1948:39). Wallace's taxonomy is a nested 

configuration (Figure 11). Chilcott, however, uses the term 

socialization to describe that aspect of enculturation which 
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concerns itself with role acquisition and which usually 

includes direction by members of: .. il group (John H. Chilcott, 

personal communication 1983). 

LEARNING 

ENCULTURATION 

EDUCATION 

SCHOOLING 

Figure 11. Representation of Wallace's 
Taxonomy of Knowledge Acquisition 

According to Wallace, learning is the most general 

description of the knowledge acquisition process and 

schooling. the most specific. Wallace defines schooling as a 

process which occurs in " ••• an institution which 

deliberately and systematically, by the presentation of 

symbols in reading matter, lectures, or ritual, attempts to 

transform from a condition of ignorance to one of 

enlightenment the intellect, the morality, and the technical 

knowledge and skills of an attentive group of persons 

assembled in a definite place at a definite time (emphasis 

added) (1979:238). In contrast, "education is all learning 

(including but not confined to schools) obtained from 
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reading or from listening to formally prepared symbolic 

presentations" (1979:238). "Encu1turation is all, learning 

enjoined on the person with a particular status as a member 

of a particular culture-bearing society," and includes, ,"in 

addition to schooling and education," a language, 

cation, walking, eating, etc. (1979:241). 

••• embraces all of the foregoing and also those 

communi

"Learning 

idiosyn-

cratic learnings which every person accumulates throughout 

his lifetime" (1979:241-242). Thus, to Wallace, the primary 

difference between schooling and education is a time-space 

distinction, that is, schooling is accomplished in 

temporally and spatially specific frameworks and education 

need not be. The."symbolic presentations" of education cer

tainly include the mechanisms which in the school "transform 

from a condition of ignorance to one of enlightenment •. " 

Wallace's taxonomy of knowledge acquisition is too 

simplistic to be of any utility in analyzing the complex 

phenomenon of education as an agent of directed culture 

change. In addition, it does not provide any means by which 

the taxonomic model of learning can be merged with the 

culture change model also suggested by Wallace and described 

in Chapter III. The goal of the education model to be 

presented in this Chapter is the resolution of these 

problems by presenting an alternative, albeit more complex, 

model. 
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But first the precise limits of the analysis must be 

defined. The model of education as an agent of directed 

culture change to be presented in this chapter is only 

concerned with those "formal symbolic presentations" defined 

by Wallace as education. The general enculturation 

dimensions which a~e unconscious culture teaching 

activities, even in those cases where such activities 

contribute to change, are of no concern here. 

The Education Model 

Cuban education operates under a different set of 

assumptions than is normally understood in the United 

States. American education has normally been understood in 

terms of a rather narrow definition that is set in terms of 

formal organizational units: i.e. schools, vocational

technical training academies, universities, and the like. 

Cuba's goal is to reify the French rationalist concept of 

the estado docente; that is, a teaching society in which 

education proceeds at all levels, ages, and walks of life. 

This ideal is closely linked to "the Marxist vision of 

creating a truly universal man, one who is equally at home 

in intellectual pursuits, farm work, industry, and in the 

fruitful pursuit of leisure" (Silvert 1979:15). When Che 

Guevara said that society must become a huge school he was 

stating what others have suggested, with less revolutionary 
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fervor but with identical intents (Carnoy 1974~ Illich 

1971). 

The alternate education model presented here is not 

heirarchical but rather relational, that is~ the emphasis is 

on relationsh~ps between the model categories as defined in 

Chapter III and specific educational functions discovered 

from the data described in Chapters IV and V. However the 

model as presented in Chapter III is fundamentally different 

than the model which well be presented here. 'The two figures 

below are intended to make this distinction clear. 

ARENA 
I 
I 
I 
I 
I 
I 
I 
I 

'II 

MODEL CATEGORY <-----------DATA 

CHAPTER III 

MODEL SUPERIMPOSED 
ON THE DATA 

Figure 12. Relationship Between the Components of the Model 
Developed in Chapter III to Analyze Directed Culture Change. 

Figure 12 illustrates the relationship between the 

model categories, the data and the arenas. The arenas, when 

set in a parallel pairs construction with the model 

categories, define the loci of data. That is, they determine 

how the data will be organized. The model is superimposed on 

the data and therefore, the model represents a deductive 

method. 



EDUCATIONAL FUNCTION 

11\ 
I 
I 
I 
I 
I 
I 
I 
I 

MODEL CATEGORY <-----------DATA 

CHAPTER VI 

MODEL DERIVED 
FROM THE DATA 

Figure 13. Relationship Between the Components 
of the Education Model. 
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In contrast, the education model to be presented was 

developed inductively; that is, the model was derived from 

the data. Figure 13 demonstrates that the data base is the 

source for discovering the educational functions. The 

difference between the two approaches may be seen as the 

difference between deductive· (as in Chapter III) and 

inductive methods of model construction. 

Determination of Educational Means 

The educational means are those logical divisions 

into which the data can be segmented which can identify the 

knowledge transmission techniques utilized by a society. The 

educational means identified in Cuba are: ~ media. mass 

organizations. social relations. legislation and formal 

curriculum (Table 4, page 197). 



I . Educational 
I Means 

Mass 
Media 

Social 
Relations 

Formal 
Curriculum 

Legislation 

Mass 
Organizations 

Data 

Films about Women 
Special Radio and TV Programs on Women 
Magazines for Women 

No Sexually Segregated Schools 
Work Integrated with Schooling 
Moral vs. Economic Incentives 

Equal Curricular Access 
Textbooks 

Family Code 
Protective Legislation 
Constitution 

Federation of Cuban Women 
Committees for Defense of the 

Revolution 
Confederation of Cuban Workers 
National Association of Small Farmers 
People's Power 

---------------------------------------------------------, 

Table 4. Representative Illustrations of 
Educational Means. 
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These educational means are then organized into a 

parallel pairs model with the Kuhn-Wallace model categories. 

Figure 14 (page 198) illustrates this alignment. 
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Educational Mea.ns 

Model 
Categories 

I Mass I Mass ISocial ILegis-1 Formal I 
I Medial Organ's IRelationsllationlCurriculuml 

I 
I INNOVATION 
I 

I PARADIGMATIC I 
I CORE I 
IDEVELOPMENT I 

I FUNCTIONAL I 
I CONSEQUENCES I 

I EXPLOITATION I 

I RATIONAL
I IZATION 

Figure 14. Alignment of Educational Means 
with Model Categories. 

After the educational means have been aligned along 

the horizontal axis opposite the model categories on the 

vertical axis, they must then be "pushed" into the proper 

intersection within the parallel pairs construction. The 

proper intersection is determined by evaluating the data in 

terms of the model categories. This is the most complicated 

aspect of the procedure since there is often some degree of 

overlap with regard to the manner of application of the 

data. For example, in the educational means of ~ media, 

the production of documentaries and films may be perceived 

as paradigmatic core development since they may elaborate 

the paradigm by showing its more subtle qualities. Further 

analysis, however, may lead to the conclusion that some 
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media dimension are actually functional consequences as the 

message portrayed in the media is in response to some 

resistence within the society of some elaborative dimension 

of the paradigm. As well, media could be exploitive. An 

example of this would be the production of films showing 

Cuban men and women in sexually stereotypic ways which could 

slow' down acceptance of the paradigm. Similarly films, books 

or other media can be used to rationalize the presence of 

the innovation. 

Clearly then, there is an obvious danger of 

arbitrary selection as the educational means are pushed into 

the model. Therefore, the researcher's responsiblity was to 

weigh the implications of the data carefully and make the 

selections accordingly. Figtire 15 (page 208) illustrates the 

educational means after they have been pushed into the 

model. The legitimacy of the choices will be demonstrated by 

the logic of the educational functions generated by the 

intersection of the Kuhn-Wallace model and the educational 

means. 



Model 
Categories 

I Massi 

Educational Means 

INNOVATION < I 
IMedial 

-------------------------------
PARADIGMATIC I I Mass 

CORE <-----1 I 
DEVELOPMENT I IOrgan'sl 

I ILegis-1 
EXPLOITATION <-------------Ilationl 

I I I 

FUNCTIONAL I I Social 
<--------------------1 I 

CONSEQUENCES I IRelationsl 

I I I Formal 
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IRATIONALIZATION<-------------------------------I I 
I I I Curriculum I 

Figure 15. Educational Means Directly Related 
To Model Categories 

Determination of Educational Functions 

After the appropriate intersections are determined, 

it remains to generate the specific educational functions, 

which are the knowledge transmission mechanisms of the 

society. The procedure was essentially inductive since the 

assumption of this model generating procedure was that the 

educational functions were, in fact, the sources of the data 

which were used to discover them. For example, in the case 

of the exploitation-legislation intersection it may be 

assumed that legislation was created to administer the 

exploitation of the paradigm. This means that administration 
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was not a consequence of legislation, but rather the 

reverse. Thus the educational function related to the model 

category exploitation by means of legislation is 

administration. 

Determining the educational functions relating to 

the Kuhn-Wallace paradigmatic categories allows the use of 

the parallel pairs technique of model formulation developed 

in Chapter III. The functions derived were focus. 

reinforcement. refinement. administration, and ideology. 

Pairing these with innovation. paradigmatic core 

development. functional consequences. exploitation. and 

rationalization respectively, provides an opportunity to 

understand the data presented in Chapter IV in terms of 

education as a directed agent of culture change. Figure 16 

(page 210) shows the educational functions which were 

determined via the data collected for this study. 
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Educational Functions 

FOCUS REINFORCE- ADMINI-
MENT STRATION 

REFINE- IDEOLOGY 
MENT 

/ \ / \ / \ / \ / \ 
I I I 

----------------------- I I 
I Massi I I 

INNOVATION < I I I 
IMedial I I 

------------------------------- I 
PARADIGMATIC I I Mass I 

CORE <-----1 1 1 
DEVELOPMENT I IOrgan'sl I 

I I Legis-I 
EXPLOITATION <-------------Ilationl 

I I I 

FUNCTIONAL I Social I 
<--------------------1 I 

CONSEQUENCES IRelationsl 

I I I Formal 
IRATIONALIZATION<-------------------------------I I 
I I ICurriculuIJ1' 

Figure 16. The Fully Deve10ped Education Model. 

Illustrations of the Educational Functions 

Those specific actions which are learning oriented; 

that is, knowledge transmission mechanisms which clarify the 

role of the Revolution in Cuban society, are termed 

educational functions. The role of educational functions in 

the transmission and maintenance of the paradigm becomes 

clear as the functions themselves are individually examined 

in relation to the model. 

Focusing the Innoyation (Mass Media). The process of 

focus functions to maintain a clear perception of exactly 
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what is to be accomplished by the innovation and thus,. 

prevents the innovation from becoming diffuse and/or 

unattainable. Also the exploiting group and the paradigmatic 

community may have different perceptions of the innovation 

which can be clarified by the mechanisms used to focus on 

the innovation. The mass media serve to focus the 

innovation itself and therefore serve as an educational 

means for the wide dissemination of the innovation. 

In Cuba decisions regarding the appropriate 

application of media technology resulted in a radical 

politicization of the entire spectrum of media technology 

and its applicationso Hence, the media's role in Socialist 

Cuba is to reverse the transformative process described by 

Jean Baudrillard <cited in Burton and Franco 1978) in which 

capitalism is viewed as imposing new relations and modes of 

perceptions which tended to reduce communication rather than 

enhance it. 

The educational potential of television is not yet 

being realized in Cuba. This potential has largely been co

opted for more fundamental political ends, but Cuban 

television still has a strong entertainment function with 

subtle political messages. Programs taped in the US and 

taken to Cuba by various means are aired on Cuban television 

explicitly to portray the United States in a negative light. 

Detective films are commonly seen, as much for the hidden 

message of decadent America as for pure entertainment value. 
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Nevertheless, the media is being utilized in a 

limited capacity to further the goals of the Revolution, the 

FMC refers specifically to special radio programs, magazines 

and television productions and simultaneously recognizes the 

potential of the mass media: nWe feel that the mass 

communications media offer broad possibilities that can be 

used for the education of the masses regarding the equality 

of women as well as a wealth of other themes aimed at 

improving the formation of the younger generations n (FMC 

1980(b):l6-l8). In recognizing this untapped potential, the 

FMC calls for greater efforts and coope~ation with the mass 

media organizations to implement additional programming. 

Reinforcement by Paradigmatic Core Development (Mass 

Organizations). For an innovation to take root requires both 

reinforcement and refinement. Reinforcement is accomplished 

by the elaboration of the innovation by paradigmatic core 

development. The process of core development is essentially 

the growing process of the innovation and this growth is 

sustained and encouraged by participation in the mass 

organizations. 

Faced with continuing sexual inequality, the 

government used the mass organizations to cement the 

ideology of sexual equality in the minds of the people. As 

Barkin has noted: 

A continuing important problem in Cuba, is the lack 
of full and equal integration of women into all 



aspects .of the society. This is true in spite of 
several laws which guarantee them full equality and 
strong support from the leadership for all efforts 
to overcome the heritage of inequality among the 
sexes. Political discussion about this problem was 
increased when the Partido Comunista de Cuba issued 
·the Third Thesis in preparation for the First Party 
Congress: 'On the full exercise of the equality of 
women'(1975:54). 
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Bowles noted that "effective channels for education 

must be developed outside the schools--through labor 

organizations and the armed forces; through participation in 

the Committees for the Defense of the Revolution, the 

Federation of Cuban Women, and other mass organizations as 

well as through direct political education" (1971:482-83). 

Exploitation by Administration (Legislation). The 

exploitation of the innovation is also an event which occurs 

at all levels in Cuban society, especially with regard to 

issues of women's rights. The control of the direction and 

rate of the innovation is administered by a mechanism of 

legislation that might not normally be considered education, 

the law. But in Cuba such legislation is indeed regarded as 

a fundamental mechanism of educating the populace about the 

attitude and intent of the ruling Communist party. 

The Constitution of Cuba was adopted on February 

24, 1976 and it was replete with articles devoted to 

socialist egalitarian philosophy. It also emphasized 

education; a word that does not occur once in the u.s. 
Constitution. The Constitution sets up the conditions of 

complete sexual equality rather than, by it's inception, 
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actually acc,omplfshing that equality~ sexual prejudice still 

remains in Cuba. The Constitution is more than a' legal 

document, it is an educational document, as are all of the 

instruments of legal protec~ion granted by the decrees of 

the government (Family Code, 

written with a view toward 

etc.). These instruments were 

presenting not only legal 

responsibilities but supporting moral values. 

it thus, "It will not be the law, it will 

Castro stated 

not be the 

coercive force of the state but, rather, social conscience 

that imposes on each citizen the idea that he cannot commit 

the crime of creating an ignoramus or of bringing an 

ignoramus into the world" (quoted in Read 1972:384). 

Refinement Through Functional ConseQuences <Social 

Relations). The r.einforcement of the paradigmatic core 

development is 'supported by the refinement of functional 

consequences~ for through consequences, adaptations can be 

made in programs which are not accomplishing the objectives 

of paradigmatic core development. Th·is dimension of the 

education model also contains elements of evaluation; a 

necessary factor in any education system. As the functional 

consequences of the innovation become apparent, progress 

should become a part of the over-all educational process. 

This is largely accomplished through social relations, such 

as those of the schooling process. In this dimension of the 

model, the broad generic construct of education becomes 

merged with the formal schooling that goes on within the 
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confines of a formal institution. Kohn (l969:passim) 

noted that the role of education in shaping personalities, 

attitudes, and beliefs is important for workers in all types 

of jobs. He also observed that the "hidden" content of 

schooling--the values, expectations, and patterns of 

behavior which schools encourage--is primarily conveyed by 

the social relations of the schooling process itself. 

In keeping with Marxist historical theory, every 

effort has been made in Cuba to maintain the assumed 

reflective nature of the society and its economic 

infrastr~cture. As society reflects ~he relations of 

production, schools reflect the social relations of society. 

This provides continuity and cohesion for the more dynamic 

aspects of the Revolution. At the same time, the 

recognition of Cuba as a society in the process of becoming 

an ideal that it is not causes the school to become a model 

to be emulated. 

Schools are ready instruments of modeling because 

they have certain logistic and demographic features not 

present in the larger society. They have a relatively 

small, well-defined population that functions within 

prescribed boundaries with weil-regulated rules of conduct. 

The school day is carefully regimented. The administrators, 

teachers and students share a largely congruent perception 

of the role of the school in society. 
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In terms of this research, schools reflect their 

social relations as much by what they are as by what they 

are not. They are not sexually segregated, so schooling is 

seen as the right of everyone. The school is not supposed 

to be a place where class distinction~ are created, 

maintained, or even allowed, so class distinctions, whether 

social, economic, or racial, are not seen as appropriate or 

relevant; for example, students must wear uniforms. Work is 

highly valued, so the school becomes a place where that 

value is expressed by example and participation~ As Jose 

Marti expressed it: 

In school, one must learn how to deal with the 
forces with which one must struggle in life. We 
should say workshops not schools. In the 
afternoons, the pen, but in the mornings, the hoe 
(quoted in Wald, 1978:341). 

Actually, it has become'the hoe in the afternoon and 

the pen in the morning, but the point is still the same. 

Wald also quotes Marx in support of this ideal: 

Education will, in the case of every child, 
combine productive labor with instruction and 
gymnastics, not only as one of the methods of adding 
to the efficiency of production, but as the only 
method of producing fully developed human beings 
(quoted in Wald 1978:342). 

and Castro: 

In a collective society where material goods must be 
produced by all members of society, it is logical 
that work become an essential part of the education 
of the whole person. We must start creating the 
conditions for all human beings to envision work as 
the fulfillment of their aptitudes, their 
intelligence, their vocation, and their personality. 
And without any doubt, the more we do this, the more 
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quickly we can change the idea people have of work 
(quoted in Wald 1978:342). 

The leadership of Cuba not only vocalized the 

importance of education, they made a total committment to 

education in the form of special programs and facilities 

and as well extended the place of education from the school 

room to the entire society. Their influence reached the 

women of Cuba and, via the FMC, women have contributed time, 

energy and ideas to the development of the new Cuban 

education plan. 

Ideology as Rationalization (Formal Curriculum). 

Within the general framework of Cuban culture the 

rationalization for the change in the status of women 

requires continual ideological support. The persistence of 

the machismo ethic demonstrates the difficulty of 

eradicating such a fundamental dimension of Latin culture. 

Demonstrations of sexual bias are overtly considered 

'counter-revolutionary', the most villifying adjective 

possible for any behavior in contemporary Cuba. The 

literature reveals a consistent pattern of ideological 

support from Marx to Castro that has been and is being 

effectively used to support the drive. for sexual equality in 

Cuba. The educational means for the ideological 

rationalization process is through the formal curriculum 

which is heavily oriented toward 'correct' political 

awareness; no small part of which is a continuing effort to 
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raise the socialist consciousness of children as it relates 

to sexual equality. Some of the nhidden n aspects of Cuban 

education are found in the political content of texts, the 

manner in which the teacher expresses ideas, as well as the 

extra curricular activities in which children and youth are 

encouraged to participate (Kohn 1969:passim). This ideo

logical emphasis has been going on since the beginning of 

the Cuban revolution and is well illustrated in the Manual 

for the Alphabetizer created for the Year of Literacy 

(1961). Appendix C provides a table of contents from this 

manual. 

The curriculum of the new schools followed a 

socialistic content. The political implications of 

schooling in Cuba constituted one of the more important 

educational reforms (Shimoniak 1970:419). In order to carry 

out the Revolution, the leaders realized the importance of 

schooling as a tool for reform. This research found formal 

curriculum to be an effective instrument for behavior 

modification and attitude reorientation. 

Mass ideological training, especially the training 
of children and young people in the principles of 
socialist patriotism and proletarian internation
alism, requires systematic work. Historical events 
should be used to show these young people that our 
national revolutionary process combines their purest 
national patriotic traditions with the universal 
principles of socialism and is part of the world 
revolutionary movement. The Party has encouraged 
the movement of history activists to contribute to 
this task (Castro 1980(b):2). 
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To a large extent, sexually specific curriculum, 

su.ch as "shop" and 8;home economics", was integrated, and the 

same basic skills are being taught to boys. and girls 

collectively. Once again, this is a polyphasic event, 

skills as well as attitudes are taught through the social 

relations of the schooling process. 

Summary 

Although the most common taxonomies of knowledge 

acquisition categories are heirarchical, the model presented 

here is relational. The model was generated from the data, 

and the educational functions determined by examining the 

data in terms of what it does to further educational 

objectives. 

Interviews with women, not all of them particularly 

well educated, revealed a tendency to see the objectives of 

sexual equality in terms of broader national goals as well 

as an ability to put the Cuban revolution itself into the 

broader perspective of world socialism. References to 

struggles in Chile, Viet-Nam, and African nations were 

common. The instrumentalities of knowledge transmission are 

clearly very effective. 

Cuban revolutionary education is value 

more than knowledge transmission. The 

perception of education is that it is merely 

transmission 

traditional 

a form of 

cultUral transmission. In sharp contrast to this assumption 
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is the Cuban perspective of education as primarily a 

political force explaining and codifying the Revolutionary 

experience. 



CHAPTER VII 

CONCLUSIONS 

This Chapter discusses the objectives of the study 

as stated in Chapter I. In this discussion of the model of 

culture change (presented in Chapter III) and the associated 

data (presented in Chapter IV and V), minimal preconditions 

for directed culture change emerge. And finally the 

effectiveness of the methodology developed to study 

education as an agent of directed culture change is 

established by determining that the minimal preconditions 

for directed culture change exist in the education model 

presented in Chapter VI. 

Objectives 

For convenience, the objectives as stated in Chapter 

I precede the discussion related to each objective. 

1. Determine the intent of the revolutionary 

leadership with regard to the place of women in Cuban 

society. 

Both 

itself as 

traditional 

historical forces within the woman's movement 

well as external calls for equality from 

socialist writers form the basis for the 
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inclusion of sexual equality in the Revolutionary ideology. 

The tradition of sexual equality as a social goal within the 

historical basis of socialism itself has been significant in 

providing the ideological rationale for a new definition of 

the role and status of women in Cuban society. 

A close correspondence exists between Castro's 

perception of women's place in Cuban society and Marx's 

perception of women's place in an ideal communist society. 

According to Marx, sexual inequality is only one dimension 

of inequality in capitalist society. In the ideal communist 

society, inequality would not exist because individuals 

would be neither exploited nor alienated as he perceived 

they were in capitalist society. Specifically, women should 

not become objects of exploitation, either by the economic 

infrastructure; or as a consequence of social relations that 

have their roots in that economic infrastructure. 

The introduction of Socialism in Cuba required 

fundamental and broadranging modifications in Cuban society. 

The most important priorities to the Castro regime upon 

seizing power were political consolidation and economic 

development. Accomplir-hing these goals required the 

cooperation and involvement of women. Women were not very 

though active 

~~ 

politically in pre-revolutionary Cuba 

represented approxi~ately one-half of the 

even 

population. 

Castro sought to change this condition. As a consequence 

of the vast migrations of skilled middle class manpower from 
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Cuba during the early years of the Revolution, the country 

was beset with a ,severe labor shortage. The female 

population provided the potential labor pool to allow for 

the economic development of the country. 

Although the ideal that sexual equality ,in and of 

itself is good for the society was often expressed by the 

leadership, in the early years of the Revolution, the very 

practical needs of the leadership mentioned above took 

precedence over the achievement of this ideal. Indeed, only 

in 1974, fifteen years after Castro took control, does the 

data indicate a shift in the intent of the leadership from 

the development of the practical societal changes 

for permanently establishing the Revolution 

achievement of the ideal of sexual equality. 

necessary 

to the 

Thus, the intent of the revolutionary leadership was 

to incorporate women into the revolutionary process and into 

the productive labor force to aid in satisfying the needs of 

political consolidation and economic development. The 

rationale 

ideology. 

for their intent was provided in Marxist-Leninist 

Following adequate economic development, the 

leadership's intent was broadened to include sexual equality 

as a moral imperative. 

2. Assess the success of the revolutionary 

leadership in achieving their intent regarding the place of 

women in Cuban Society. 
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Castro, in assessing the degree of success of the' 

Revolution in achieving the stated goal of sexual equality, 

distinguished between objective and subjective factors~ 

Objective ,factors are those facilities, laws, and 

organizations, etc. of society under the control of the 

regime (such as, mass organizations, day-care centers, job 

training and schooling> which make it possible for women to 

become economically and socially productive members of 

society. Subjective factors are primarily psychological in 

nature and encompass attitudes which provide psychological 

resistance to the Revolutionary reorientation of values 

related to sex roles and status, such as, a husband's atti

tude toward his wife working outside the home, a woman's 

attitude about working, the dominance-submission ethos, 

etc •• 

In attempting to achieve their intent, the leader

ship focused, during the first fifteen years of the Revol

ution, on the accomplishment of the objective factors 

necessary to attain sexual equality. Then in 1974 after a 

sufficient economic base for the country was achieved, the 

subjective factors were attacked. Undoubtedly, this attack 

on the objective factors has been successful-- women in 

general are achieving a higher level of schooling, are 

participating in the political process (primarily via the 

FMC and the CDRs) and are jOining the productive labor force 

in capacities other than as servants or school teachers. The 
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FMC and the rest of the regime continue to develop the means 

to erode the objective factors in order to enable the 

greater participation of greater numbers of women in the 

economic and socio-political structures of the society. 

Castro has admitted that the subjective factors continue to 

pose serious difficulties and significantly limit the degree 

of success in achieving sexual equality. Despite the con

certed efforts beginning in 1974 to eradicate the more 

traditional attitudes about the place of women in society, 

many women view themselves, and are still viewed by Cuban 

men, as wives, mothers, sisters, daughters-- women, in need 

of some protection. 

The distinction of objective and subjective factors 

is between the character of sexual relationships (that is, 

behavior) and the sexual ~thos (that is, attitude). Thus, 

the ~haracter of sexual relationships has been permanently 

and extensively changed in Cuba; but the sexual ethos, which 

has been much more resistent to change, is in a marked state 

of transition, with attitudes directly opposing each other 

existing simultaneously within the culture. The nature of 

these changes is ably demonstrated by a government official 

who commented liMy wife works. But when I help her with the 

housework I feel like a saint. I should not feel this way. 

The tasks of the home should be our mutual problem. And I am 

still one of the best on this" (quoted in Stone 1981:21). 
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The nature of the process of culture change is 

clearly recognized by the Revolutionary leadership and it 

was not expected that such a radical restructuring of a 

fundamental attitude of Cuban men and women would be readily 

displaced. It is equally clear that the leadership was 

sur.prised by the degree of resistance to this particular 

innovation and was poorly prepared to deal with such resis-

tance. However, the FMC and the government has, through self 

criticism and specific policies, succeeded in attaining a 

marked shift in the character of sexual relations and a 

shift, although not marked, in the sexual ethos. 

The shift in the ethos has been fitful as the strong 

cultural undercurrents of traditional male-female 

relationships continue to dominate many families. But the 

hard questions remain: how can men "wear the pants" in the 

family when their wives may earn more than they do, may be 

more educated or politically active, and when divorce is so 

easy? Provided the issue of sexual equality in Cuban society 

continues to receive a priority status politically, the 

continuous development of the paradigm over time should 

level the society in terms of sexual perceptions of role and 

status. 

3. Examine the policy ~ practices of the 

revolutionary leadership with regard to the above intent. 

The role of the Revolutionary government is to 

control the direction and rate of the paradigm. One of the 
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key mechanisms developed to perform this role is to provide 

channels of communication between women, between men and 

women, and between men, women and the government in order 

for women to.forge the plans and concerted action necessary 

for the successful seizure of social, political and economic 

power that will result in permanent sexual equality. 

In order to provide the above mentioned channels of 

communication, the Revolutionary government had to first 

raise the schooling level of all of Cuban society; thus, the 

Literacy CampaignD Literate women, who as a general group at 

that time in the revolutionary process did not have the 

necessary skills to become productive members of the labor 

force, were enlisted via the FMC to teach basic literacy to 

the general population. As well as achieving its stated 

goal, the Literacy Campaign was instrumental in creating 

awareness both among the teachers and among the general 

population of the primary goals of the new Socialist regime. 

A literate population, aware of its leaders' goals for 

society, 

socialist 

cipated 

was now capable of becoming integrated as a new 

society. Similarly, among the women who parti

in the Literacy Campaign, the participation itself 

served 

society. 

both to 

to integrate these individuals in the new socialist 

All of the programs administered by the FMC serve 

continue the integration process with the active 

members who are leading the programs and those women, men 

and children who are the focus of the programs. 
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Because integration into the new socialist society 

and the needs of economic development required ,the 

participation of women in the productive labor force, women, 

along with the men of Cuban society, needed to increase 

their general schooling level and learn specialized 

technical 

schooling. 

government 

skills and continue with university level 

The vast committment of resources by the 

attests to the significance attributed to 

schooling as necessary for economic development of the 

country. Since the schooling process in Cuba is designed to 

mirror the ideals of the relationships in society (i.e. work 

integrated with learning, co-educational schools, etc.), 

schooling became an integral dimension of the culture change 

process directed by the Castro regime in general, and of the 

es'tabl i shmen t of equality for women in particular. 

Schooling, while primarily concerned with children, 

adolescents and young adults, was extended to the adult 

population. This was accomplished through the special 

programs of the mass organizations, the availability of 

adult schooling, and the encouragement to continue studies 

even after graduation. 

When women enter the productive labor force, they 

contribute to general economic development, and their 

sphere of action was extended to encompass the home and the 

work place. This constituted a key step in the process of 

integration of women into the Revolutionary process. 
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Both moral and material incentives were developed to 

encourage women to enter the work force .and the result was 

the double burden-- paid labor followed by housework and 

child-care. As well, women in the work place became the 

object of prejudice rooted in the "old" attitudes. This 

resulted in an increasing number of women dropping out of 

the productive labor force. The moral and material incen

tives for working women were increased. Concerted ideo

logical efforts in the mass organizations, the media, the 

schools and in the work environment served to focus atten

tion on the inequities of the double burden, and legislation 

was implemented to correct them. 

The legislation promulgated by the leadership as it 

pertains to women has served and is serving to codify and 

strengthen the straight-forward demonstration of equality 

sought, not only by the women of Cuba, but by the government 

itself. In Cuba, the law addresses the affairs of the home 

and the relationships between husbands and wives and between 

parents and children. This legislation, however, has not 

been designed to coerce equality in the home; law without 

penalty has little immediate effect. For example, the Family 

Code functions to focus the attention of society on the 

issue of equality for women in the home and in society and 

as such women's equality became the object of intense 

discussion in the mass organizations, the media, the work 

environment and even, the home. 
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4. Evaluate the conseguences of the policies and 

practices in terms of their potential long-term effects on 

the sexual ethos of Cuba. 

~he policies and practices of the Cuban leadership 

have served to create channels of communication in Cuban 

society, to expand the sphere of women from the home to 

society and to focus attention on the issue of women's 

equality. Many women recognize that they need no longer 

depend upon a husband for economic support~ they also 

recognize that women can be effective leaders in society, 

that women are as capable intellectually as men, that the 

double standard in sexual m3tters has no natural basis and 

that the central definition of woman as wife, mother and 

homemaker is challengable. The independence of women as a 

result of the recognition of their potential is reflected in 

the increased divorce rate in Cuba and in the fact that 

married 

work. 

women travel alone to foreign countries to live and 

Although the degree of success of these efforts is 

remarkable, full sexual equality has not yet been achieved. 

The efforts already made, however, will affect the sexual 

ethos of Cuba, the long-term consequences of which are 

difficult to evaluate at this time. 

directed 

apply 

S. Discover the minimum conditions necessary for a 

agent of culture change to function effectively; 

these conditions as criteria to the agent of 
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education; and finally, review the effectiveness of the 

model. 

a. The Public Domain Arenas 

The data from the model categories may be summed 

across the arenas to what was termed in this research as 

summatiye categories (Figure 17, page 224). The model 

category of innovation, for example, sums to goals. This 

means that the innovation in all the arenas has as its 

purpose the accomplishment of particular social changes. The 

model category of paradigmatic core development sums to 

elaboration. Through the activities associated with the 

elaboration of the paradigm, the innovation is incorporated 

within the society. The direction and rate of the innova

tion is the exploitive dimension which sums to control. The 

functional consequences sum to an acceptance of at least 

certain features of the innovation. By the process of 

rationalization the innovation is justified as leading to a 

more equitable society. 
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Public Domain 
Model Arenas Model Constructs 

------------- -----\/\-------- ----------------------------
INNOVATION go~ls 

------------- -----\/\-------- ---------~------------------
PARADIGMATIC 

CORE 
DEVELOPMENT 

elaboratiqn 

------------- -----\/\-------- ----------------------------
EXPLOITATION control 
------------- -----\/\-------- ----------------------------
FUNCTIONAL 
CONSEQUENCES 
------------- -----\/\--------
RATIONAL
IZATION 

acceptance 

justification 
------------- -~---\/\-------- --------------------~-------

CULTURE CHANGE 

Figure 17. Summative Constructs in the 
Public Domain Arenas. 

The identification of the summative culture change 

consequences of the model categories in the public domain 

arenas closes the model. This process of closure is a 

necessary completion of the model to demonstrate that it is 

capable of explaining culture change as Wallace originally 

suggestedo 

Superimposing the Kuhn-Wallace model on the three 

arenas of sociopolitical action, schooling and work, 

demonstrated its effectiveness as an explanatory tool. A 

definite pattern emerged which illustrated the relationship 

of the model categories to the arenas. Within each arena an 

innovation was proposed vis-a-vis the status of women. By 

the actions of the paradigmatic community (i.e., the process 
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of paradigmatic core development), this innovation was 

continuously elaborated. The elaboratiop process was helped 

or hindered by the level of cooperation between the 

government and its constituent entities. The elaboration and 

exploitation of the innovation led to functional 

consequences in the arena of socio-political action in that 

a true participatory opportunity was created for women in at 

least some of the decision-making processes previously the 

exclusive domain of men. In the arena of schooling the 

opportunity for equal access was encouraged and the result 

was a remarkable increase in both formal schooling and 

technical training for women. This created channels of 

opportunity for participation in a far broader range of 

occupational areas than was possible prior to the 

Revolution. In the arena of work the radical and rapid 

participation of women drastically affected the work envir

onment and social relations within the work place. 

Several conclusions about the process of directed 

culture change may be posited from the data presented in 

Chapter IV. In the arenas discussed, three preconditions 

necessary to affect directed culture change emerge: 

uniformity, accessibility, and control. 

Uniformity is defined here 

congruent with action. The goal of 

as goals that 

sexual equality 

are 

is 

fundamentally antithetical to the practices of sexually 

segregated schools, inequitable pay for similar jobs, and 
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non-representative participation in political leadership; 

the elimination of these practices by the revolution in Cuba 

brought congruence between actions and goals and therefore, 

uniformity. 

Accessibility is defined as pervasive 

between the exploiting group and members of the 

through organizational structures and mass media. 

contact 

society 

Without 

accessibility an innovation cannot be promoted, evaluated or 

incorporated within a cultural system. 

Control is that degree of authority over the 

cultural institutions within a society necessary to 

implement the policy developed to effect directed culture 

change. For example, without the authority to control the 

channeling of energy, time ano funds into the development of 

day-care centers, the Cuban leadership's ~esire to 

incorporate women into the labor force was unachievable. 

Uniformity, accessibility and control are the 

minimum preconditions necessary to effect directed change 

and achieve success, that is, the accomplishment of whatever 

goals and objectives the paradigmatic community and the 

exploiting group sought by the introduction, elaboration and 

control of the paradigm. Any agency seeking to direct change 

must have accessibility to its object of interest, must 

control the policy and practices necessary to effect change 

and must be uniform in the development and administration of 

the poliCies and practices. 
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Unifo'z;mity, accessibility and control create 

opportunities for success. The absence.of anyone of these 

preconditions will result in breaking the chain of 

continuity in 1;he change .process and decrease or entirely 

eliminate the possiblity of success. 

b. The Family Arena 

The limited success of achieving sexual equality in 

Cuba is a result of a break in the chain of continuity among 

the three preconditions in the arena of Family. In the case 

of the family, the limited ability of government to affect 

activities, conduct and attitudes within the family is the 

result of insufficient accessibility and control. The 

ideology, however, is currently attempting to pull the 

family out of the private domain and into the public domain 

(Figure 18). This is being attempted primarily through 

legislation, such as the Family Code, and increasing the 

number of traditional household tasks being accomplished by 

outside agencies. 

WORK 

Public Culture 

I SOCIO- I I 
I POLITICAL I SCHOOLING I <-------
I ACTION I I IDEOLOGY 

Private Culture 

FAMILY 

Figure 18. Ideology Reduces the Distinction Betweeri 
Public and Private Culture Domains. 
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c. Education as an Agent of Directed Culture Change 

In pre-revolutionary Cuba education had no agency 

status since it did not exhibit the minimal conditions of an 

agent of directed culture change; in that it lacked the 

ideological base which would have brought uniformity to 

educational goals. The educative dimensions of the society 

were limited to the formal schooling process itself and did 

not impinge upon the other enculturative actions of the 

society. Education was schooling (Figure 19). 

(EDUCATION) 
ENCULTURATION SCHOOLING 1 1 

1--------------------------------------------1 
1 1 

unconscious conscious 
unstructured structured 
noninstitutional institutional 

nforma1 symbolic 
presentations n 

Figure 19. Enculturation/Schooling Continuum 
in Pre-Revolutionary Cuba 

Following the Revolution, some of the enculturative 

actions of the society were formalized; that is, they become 

more conscious, more structured and more institutionalized. 

The nformal symbolic presentations n were enlarged to include 

a wider variety of learning situations, political education 

being the most notable (Figure 20, page 229). 
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ENCULTURATION EDUCATION SCHOOLING 
I > I 
�------~----~---------------------------------I 
I > I 

unconscious "formal symbolic conscious 
unstructured presentations" structured 
noninstitutional institutional 

Figure 20. Enculturation/Schooling Continuum 
in Cuba Today. 

Education became more than schooling. This process 

was detailed in Chapter VI but it is necessary to discuss 

the implications of that process as it pertains to 

understanding education as an agent of directed change. By 

expanding the formalization of knowledge transmission beyond 

its traditional pre-revolutionary bounderies, the minimum 

preconditions for education to function as an agent of 

directed culture change were met (Figure 21). 

Educational 
Means 

Educational 
Functions 

Agent 
Preconditions 

IFormal Curriculum 1----> 1 IDEOLOGY 1----> 1 UNIFORMITY 
IMass Media 1----> 1 FOCUS 1----> 1 ACCESSIBILITY 1 
ILegislation 1----> 1 ADMINISTRATION 1----> 1 CONTROL 

Figure 21. The Defined Agent Preconditions for Change 
are Found in the Educational Functions. 

In order for education to function as an agent of 

directed culture change, it must be supported by other 

social, economic and political institutions within the 

society, and educational functions must provide the 

preconditions for directed change, uniformity, accessibility 
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and control. Taken alone, education is incapable of 

instituting permanent culture change. Its range of activity 

in a society is too limited to affect permanent change on 

its own. In supraposition to the requirements of 

institutional cooperation and establishment of agency 

preconditions is the need for a consistent philosophy of 

education. In Cuba Marxism provided a consistent philosophy 

which guided the development of education to achieve 

universal accessibility of education, integration of 

knowledge and work, and integration of the educational 

process with the rest of society. 

The essence of education is compulsion, and schools 

are institutions of indoctrination before they are anything 

else. It is hardly suprising that if Cuban society is "one 

huge school", its networks of compul.sion and indoctrination 

are also broad. In fact, education as an instrument of 

directed culture change is successful in Cuba to the extent 

that it is because of the centralization of authority within 

the revolutionary framework of both education and the 

women's movement. 

The political centralization of policy in Cuba may 

disturb some, but its historical advantages for social 

progress since the Revolution are many. The unification of 

an entire society's resources toward the solution of a 

particular problem can be surprisingly effective, the Year 

of the Alphabet perhaps being the most striking example. 
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The stultifying effect of widespread illiteracy made that 

choice a relatively easy one, but such endeavors are 

expensive, and competing needs of economic development, 

education, and health care make such commitments more 

difficult to make, particularly with regard to the day-to

~ay problems of progress. However, the need to integrate 

policy and implementation across several domains of cultural 

action simultaneously is intense if permanent change is 

expected. For example, curricular improvements which would 

provide young boys with an opportunity to learn homemaking 

skills such as cooking and child-care without a concommitant 

commitment wit.hin the family itself to provide the child 

with opportunities to exercise the skills acquired makes 

such learning pointless. As well, such a curriculum change, 

however well supported by such agencies as the FMC, must 

compete with other curricular changes such as practical 

training and ideological study which clearly have a higher 

priority within the Revolution at present. 

Such integration of policy and practice may be the 

only course of action with even a reasonable probability of 

causing the 

family that 

equality. 

fundamental change in sexual ethos within the 

is necessary for Cuba to achieve sexual 
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Implication of This Study for U.S. Education 

The 1954 Brown ys Board of Education decision of 

the US Supreme Court provides a historical demonstration of 

the consequences of institutional cooperation in the United 

States. Without this judicial support and the subsequent 

supporting legislation, the schools of America could not 

themselves have eliminated segregation and its attendant 

evils of discrimination. The policy of local control 

effectively disenfranchised the school systems of America 

from making any substantive contribution to eliminating this 

condition. An additional consequence of local control is the 

lack of a national philosophy of education. This condition 

is exacerbated further by the general lack of a consistent 

philosophy wi~hin individual school boards. The presence in 

the United States of relatively uniform curricUlum, teaching 

styles, administration and the like in no way demonstrates 

what could be called a national policy of education (see 

page 47). In fact, national policy in the US functions to 

circumscribe the limits of political, economic and social 

curriculum and, perhaps, dictates a particular view of his

tory. But this is a national policy of inhibiting rather 

than encouraging the free flow of knowledge. The exchange 

of ideas which are condusive to change is not a part of 

American or Cuban national education policy. It is this 

fact which dictates that schooling be part of a pansocial 
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effort to affect change. Cuba has successfully mounted just 

such an effort, and.the results are striking. 

Implipations for rurther Study 

Any research as broad 'ranging as this often creates 

more questions than it answers. The issue of directed 

culture change has become increasingly important as both 

industrialized and developing third world nations struggle 

with massive social and economic problems that cry out for 

solution-- and soon. It would be precipitous, not to say 

impolitic, to assert that the highly centralized systems of 

social control manifested by a wide variety of more or less 

authoritarian regimes offer the best hope of solving these 

problems. But the fact remains that massive social problems 

can only be solved by massive social 

achieved. 

Anthropologists and other 

cooperation, however 

social scientists 

interested in modern societies, emergent nations and 

preliterate . societies under intense culture contact must 

understand the character of directed culture change. Many 

further studies in this area must be done if the problems 

and potential of directed change are to be understood. Other 

agencies than education need to be studied as potential 

contributors in the solution of social problems. 

Such relatively new concepts as organization theory 

must be tried in the research of many fields and embraced 
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when successful and rejected when otherwise. Education' 

it~elf needs greater attention, both in the developed coun

tries and in the emergent nations of Latin America, Africa 

and Asia. 

Objectivity 

cussions of the 

must be brought to the heated dis

place of revolution as an instrument of 

Marxist historical theory needs less blind culture change. 

adherents and tactless critics. 

The recent Leftist revolution in Nicaragua may pro

vide a fruitful laboratory to begin assessing the transfer

ability of the Cuban model of directed culture change to 

other Latin American nations. Cuba itself needs more study 

as its institutionalized revolution progresses, particularly 

in the maturation of its school system once the physical 

shortage of schools and teachers is overcome. And finally, 

the world wide problem of sexual inequality needs further 

study in terms of the cultural milieu of each society. 

The most specific, and perhaps most important, 

implication for further study concerns the place of men in 

child raising in highly sexually stratified societies such 

as can be found throughout Latin America. Such studies will 

entail the creation of precise methodologies and extremely 

difficult fieldwork. 
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Postscript 

The conflict· of philosophy and tradition in the 

sexual ethos of Cuba during the twenty-five years of the 

Revolution has resulted. in women being perceived by 

themselves as well as by men in simultaneous by 

contradictory ways. Appendix D graphically illustrates this 

contradiction. The first photograph portrays a Soviet 

artist's conception of the FMC's logo which shows a woman 

holding both a child and a gun, conveying the two roles of 

the revolutionary women as freedom fighter and mother. The 

second photograph is of an original tempra poster done to 

publicize a radio play (Radioactive Honeymoon) presented by 

the state owned Radio Progresso. It demonstrates the degree 

to which classic sexist attitudes still exist in Cuba in 

those agencies under nominal or even total control of the 

State. Such attitudes have impeded but not prevented' 

significant improvements in the status of women in Cuba. 
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ADOLESCENT OCCUPATIONAL PREFERENCE SURVEY 
(GIRLS) 

---------------------------------------------------
Preference I 
Ranking I 1 2 3, 4 5 
---------------------------------------------------
Weight 5 4 3 2 1 
--------------------------------------------------- Weight 
Occupation totals 
---------- ----------------------------------------
,1. no response 2 1 3 4 
2. nurse 5 6 2 1 1 58 
3. teacher 6 3 3 2 1 56 
4. livestock wrkr 1 1 5 5 1 35 
5. clerk 1 3 3 1 4 32 
6. scientist 2 3 3 2 0 35 
7. engineer 0 1 1 4 3 18 
8. physician 7 2 3 0 0 42 
9. technician 1 3 2 1 4 29 

10. const.wrkr 0 1 0 2 1 9 
11. agri. wrkr 3 1 2 2 3 32 
12. athlete 0 1 0 0 0 4 
13. chef 0 1 0 4 1 13 
14. housewife 2 0 0 1 1 13 
15. journalist 0 1 0 0 1 5 
16. writer 0 0 1 0 0 3 
17" management 0 0 0 0 1 1 
18. politician 0 1 2 1 1 13 
19. entertainer 1 0 0 1 2 9 
20. equip. operator 1 0 1 0 0 8 
21. tour guide 0 0 1 0 0 3 
22. fisherman 0 0 0 0 1 1 
-----------------------------------------------------------
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ADOLESCENT OCCUPATIONAL PREFERENCE SURVEY 
(BOYS) 

----------------------------------------------------
Preference I 
Ranking 1 1 2 3 4 5 
----------------------------------------------------
Weight 5 4 3 2 1 
--------------------------------~------------------- Weight. 
Occupation number of student responses 1 totals 
---------- -----------------------------------------
1. physican 3 1 1 0 0 22 
2. nurse 0 1 1 0 1 8 
3. livestock wrkr 0 0 1 1 0 5 
4. scientist 1 1 2 1 1 18 
5. technician 4 1 2 0 2 32 
6. engineer 2 1 3 3 0 29 
7. politician 1 5 2 1 1 34 
8. athlete 0 0 0 1 0 2 
9. const. wrkr 1 0 1 1 1 11 

10. entertainer 4 0 1 0 0 23 
11. journalist 0 1 1 1 2 11 
12. writer 0 1 0 0 2 6 
13. fisherman 3 0 0 1 1 18 
14. sailor 0 1 0 2 1 9 
15. clerk 0 0 1 2 1 8 
16. agri. wrkr 0 1 1 0 4 11 
17. management 0 1 0 2 0 8 
18. media 0 0 0 1 0 'I 2 
19. teacher 7 4 0 4 2 1 61 
20. military 0 1 2 1 3 1 15 
21. pilot 0 2 1 1 0 1 13 
22. mechanic 1 1 2 2 0 1 19 
23. draftsman 0 1 0 0 1 1 5 
24. artist 1 0 1 0 0 1 8 
25. equip. oprtr. 0 2 3 1 2 1 21 
26. no response 0 1 2 1 5 1 
27. tour guide 1 0 2 0 0 1 11 
28. driver 0 1 0 1 0 1 6 
29. tailor 0 0 1 0 0 1 3 
30. policeman 0 0 0 1 0 1 2 
31. food svc. 1 1 0 0 0 1 9 
32. translator 0 1 0 0 0 1 4 
------------------------------------------------------------
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THIRD THESIS 
nON THE FULL EXERCISE OF THE EQUALITY OF WOMEN n 

Thematic units into which the Third Thesis is divided to 
facilitate discussion 

001 Introduction 
002 The Revolution and the Woman 
003 Women's participation in the revolutionary process 
004 Role of the Federacion de Mujeres Cubanas (FMC) 
005 Measures and legal and administrative dispositions 

adopted by the Revolution favoring women and their 
full equality 

006 Inequalities which continue to persist 
007 Domestic work, an unjust burden for the woman 
008 Incorporation and permanence of the woman in the labor 

force 
009 Rights and obligations of women workers 
010 Some material solutions to the problems of women workers 
011 The attention and rearing of children: responsiblity 

of father and mother 
012 Attitudes in the face of the need to incorporate the 

women 
013 Socialist Emulation: The working mother 
014 Analysis of the occupation situation. Training and 

retraining 
015 Some of the solutions to the problems of women workers 
016 Popular Power: Women's participation 
017 Analysis of the percentages of women in leadership 

positions in the Party, the Union of Communist Youth 
and the Mass Organizations 

018 Promotion in state organizations 
019 Cultural level of the woman 
020 Promotion policy for women 
021 The young woman: Possiblities and difficulties 
022 The young professional woman 
023 The young idle woman 
024 Early motherhood 
025 Lack of understanding among some young men and women 
026 Need for the family to share the household chores 
027 A new morality 
028 The norms of socialist morality are identical for men 

and women 
029 The necessary transformation in the mentality of everyone 
030 Educational work 
031 The struggle for equality. A task for all. 
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APPENDIX C 

THEMES OF THE MANUAL FOR THE ALPHABETIZER 

The Revolution 

Fidel is Our Leader 

The Land is Ours 

The Cooperative 

The Right To Housing 

Cuba had Riches and was Poor 

Nationalization 

Industrialization 

The Revolution is Converting the Barracks into schools 

Racial Discrimination 

Friends and Enemies 

Imperialism 

International Trade 

War and Peace 

International Unity 

Democracy 

Workers and Peasants 

The People, United and Alert 

Freedom of Worship 

Health 

Popular Recreation 

Alphabetization 
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