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The first and last task of a leader is to keep 
hope alive - the hope that we can finally find our 
way through to a better world - despite the day IS 

bitter discouragement, despite the perplexities 
of social action, despite our own inertness and 
shallowness and wavering resolve (Gardner, 1968, 
p. 134) 

To Professor Fred F. Harc1eroad 
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ABSTRACT 

Enrollment shifts, declining public expenditures, and retrench

ment characterize higher education in the 1980s. The prevailing atmos

phere of attenuation has resulted in the excision of academic programs 

and units no longer central to institutional mission. Like other 

areas of higher education, home economics has become a subject of 

analysis in universities dealing with financial stress as evidenced 

by program reorganization and discontinuance. 

The purpose of this study was to identify factors leading 

to the continuance or discontinuance of home economics programs or 

units. Specifically, significant indicators of enrollment and financial 

stress were identified as they relate to home economics programs that 

have continued or have been partially discontinued in public doctorate

granting universities. 

The results of the current study were derived from the analysis 

of responses from fifty-six (74% return) home economics administrators 

in public doctorate-granting universities. 

drawn from the results include the follOl07ing: 

The major conclusions 

1. No empirical evidence was found to establish a relationship 

between accreditation status and the continuance or discon

tinuance of home economics programs in public doctorate-granting 

universities. 

x 
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2. Ten statistically significant factors were identified which 

were characteristic of or related to horne economics programs 

which have discontinued academic units. Eight factors supported 

previous contentions, including increased teaching loads; 

enc?uragement of unselective early retirement; reduced supplies, 

equipment and travel budgets; decreased diversity of student 

profiles; decreased rate of applications for admission; de

creased rates of funding for additional students; decline 

in the flow of students from high school; and decline in the 

level of the socioeconomic status of the student population. 

3. Findings regarding two factors contradicted previous conten-

tions. Decreased federal funding was not characteristic of 

horne economics programs that have experienced retrenchment 

to the extent of discontinuing academic units. Likewise, 

a shorter period between the closing date for applications 

and registration characterized continuing horne economics pro

grams, not retrenching programs as previously thought. 

Consideration of these significant factors could aid college and uni

versity administrators in strategically planning for the future of 

higher education, and of horne economics in particular, to maintain 

institutional and programmatic quality and flexibility. 



CHAPTER 1 

INTRODUCTION 

How can we make sluggish institutions more responsive to 
human need and the requirements of change? How can we mobi
lize the resources to meet the grave crises ahead? 

How can we preserve our aspirations (without which no 
social betterment is possible) and at the same time develop 
the toughness of mind and spirit to face the fact that there 
are no easy victories? (Gardner, 1968, pp. 4-5). 

Higher education historically has undergone periods of change 

and adjustment. Unlike previous decades, the prevailing status of 

higher education in the 1980s is one of retrenchment. Undergraduate 

enrollments are expected to decline by 5-15% from the early 1980s 

to the late 1990s (Carnegie Council on Policy Studies in Higher Educa-

tion, 1980). According to Breneman (1981) the largest portion of 

the enrollment declines will occur in nonselective liberal arts colleges 

and public state colleges. Widespread regional differences in enroll-

ment are also anticipated with the Northeast and Midwest experiencing 

grater decreases in enrollment while the Southwest and some Southeast 

states might experience slight enrollment increases. In a recent 

study, Keller (1983) anticipates enrollment declines ranging from 

30% to 40% in several states to be even more dramatic. He elaborates: 

In the thirteen states of the Northeast and Midwest the decrease 
in high school graduates between 1979 and 1994 is expected to 
be especially severe ••• These thirteen states are the home of 42% 
of all degree-granting institutions in the United States (p. 12). 

1 
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Enrollment shifts have also had an impact on selected disci-

p1ines and fields of study, such as home economics. Undergraduate 

degrees granted in home economics have declined slightly since 1974 

(Harper, 1981). This decline is expected to continue into the 1990s 

(Peterson and Roscoe, 1983). The number of undergraduate degree-

granting programs in home economics has remained relatively constant 

since 1970, but the number of degrees granted has dropped (Harper, 

1981). In an earlier study, Harper (1975) found that certain home 

economics programs had been discontinued prior to 1970 at a rate of 

three to four a year over a twenty-year period. 

Retrenchment, and its necessary repercussions. are part of 

the current conditions in higher education as a whole and in home 

economics in particular. Kerr (1979) discussed the current status 

of higher education commenting, "change in new directions may come 

to mark the current period •.• This is an era for education planning" 

(p. 12). The Carnegie Commission on Higher Education (1972) also 

stressed the changing economic conditions of higher education, condi

tions meriting more effective use of available resources. 

Maintenance of institutional quality and flexibility requires 

careful planning for the future. Strategic planning involves considera-

tion of two potential approaches to reduction: (1) across-the-board 

cuts or (2) selective programmatic cuts. Across-the-board cuts are 

often viewed as equitable solutions to financial stress because of 

the concept of "fair shares" (Wi1davsky, 1979). Across-the-board cuts 

also are expedient because they transfer decision-making costs to lower 

levels in the organization. Levine (1978) discussed the inequity of 
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such costs; the same percent cut might make only a slight impact 

on a large, unspecialized program, while immobilizing a small, highly 

specialized program. 

Academic program discontinuance, on the other hand, is viewed 

~.:y others as being the most effective and efficient tool in dealing 

with retrenchment (Behn, 1980; Dougherty, 1981a, Rose and Hample, 1981). 

That is, if reductions are necessary, program discontinuance better 

serves to preserve institutional quality by maintaining productivity, 

retain~ng most needed faculty and reducing overhead and salary costs 

(Rose and Hample, 1981). Behn (1978) warns, however, of several reasons 

why the discontinuance of a facility or program might not appear, at 

first, finanCially beneficial: (1) savings from discontinuing a program 

might not be instantaneous; (2) the annual cost of operating a program 

is not equal to the savings by discontinuing the program; (3) a replace-

ment policy might be necessary, resulting in an inherent cost; and 

(4) the consequential savings from closing a program might be trivial 

when compared with the overall budgetary condition. 

Program discontinuance can be an effective tactic in long-

range planning although the budgetary benefits of discontinuing an 

academic program might not be as attractive as first thought. Smith 

(1975) provides this defense of program discontinuance: 

•.. program excision or attenuation is a form of resource reallo
cation designed to move resources from lower priority to higher 
priority purposes, and in this sense increase the efficiency 
and vitality of the university. Unless undertaken in Draconian 
ways through the elimination of whole colleges, or whole levels 



of program activity, and the concurrent depression of enrollments 
and faculty requirements, it does not free up consequential 
dollar sums (p. 7). 

4 

Thus, as with other programs within a research university, home economics 

must be reviewed as part of the long-range planning process in light 

of potentially redefining the institution's mission, changing the insti-

tution's role and/or establishing a need for program discontinuance 

(Sloan Commission on Government and Higher Education, 1980). 

Purpose of Study 

This study was designed to identify the factors leading to 

the continuance of home economics degree-granting programs. Specifi-

cally, this study identified the differential characteristics of home 

economics degree-granting programs that have been completely or partially 

discontinued and those that have survived. Identification of these 

differing factors will provide useful information for administrators 

of higher education when considering the future of home economics pro-

grams in the overall evaluation of university priorities and long-

range planning. In addition, this information will be helpful to admin~ 

:istrat"ors of existing programs to adapt to situations of financial stress. 

Higher education is currently faced with enrollment shifts 

and declining public expenditures that cause a threat to institutional 

quality and flexibility (Dougherty, 1981a). As higher education pro-

gresses, administrators need to evaluate on a continuing basis their 

institution's priorities in a process of long-range planning. Shifts 

in institutional priorities might make it necessary to discontinue 

some programs in order to expand others. Identification of factors 
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that indicate a need for program continuance and discontinuance would 

be a useful tool to institutional administrators during this difficult 

period of decision-making. 

Since the first Lake Placid Conference on Home Economics in 

1899, the field of home economics has come to occupy a home in higher 

education (Carver, 1979). In the last decade, however, home economics 

has been faced with an identity crisis. Subsequently, home economics 

programs in financially strained universities have been subjected to 

analysis as evidenced by program reorganization or discontinuance. 

Research Questions 

The following questions provided the structure and framewc~r.k 

for the study. These questions address the purpose and objectives 

of the study by isolating those differential characteristics of closing 

and continuing home economics programs. 

1. What are the characteristics of home economics degree

granting programs that have been completely or partially 

discontinued as opposed to those that have remained open? 

2. What factors best predict the probability of program continu

ance or discontinuance in home economics? 

3. Is there a relationship between the reasons for continuing, 

discontinuing or partially discontinuing home economics 

programs and indicators of financial and enrollment stress? 

Assumptions 

For the purpose of this study, the investigator assumed the 

following conditions existed: 
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1. The list of home economics programs to whom the questionnaire 

was mailed was accurate and complete as of May, 1983. 

2. Individuals completing the questionnaire will answer the 

questions accurately. 

3. The. stated opinions of the administrators are accurate 

indications of the situation at each individual institu

tion. 

Limitations 

The study was limited by the following: 

1. The results of this study relate to home economics programs 

and might not apply to other programs. 

2. This study is limited by the accessibility to data and 

to heads of home economics programs that have been discon

tinued. 

3. The total population of doctoral-granting universities 

offering home economics programs will be contacted. The 

study, therefore, will be limited to the data-producing 

sample of the known population. 

4. This study is limited by possible reactive effects to the 

questionnaire although every effort was made to respect 

anonymity of the respondents. 

Definition of Terms 

The terms listed below have precise meanings as applied to 

this study. In an effort to add clarity and explicitness, these terms 

are defined accordingly: 
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1. Horne Economics: "a study of the laws, conditions, princi-

pIes, and ideals which are concerned on the one hand with ... 

[the individuals's}! immediate physical environment and 

on the other hand with his [/her] ••. nature as a social 

being, and is the study specially of the relation between 

those factors" (Lake Placid Conference on Horne Economics, 

1902, pp. 70-71). For the purposes of this study, a horne 

economics program is used in the broad sense of the term 

to include all such programs even though some have undergone 

name changes to labels such as "human ecology" or "human 

development." 

2. Program: an academic course of study leading to a degree. 

A horne economics program is composed of the sevaral units 

that require courses of study for completion of a degree 

in, for example, Child Development, Clothing and Textiles, 

and Food Science and Nutrition. Refer to Appendix A for 

a complete listing of horne economics units as defined by 

the American Horne Economics Association. 

3. Program Review: 

program. 

a systematic, ongoing evaluation of a 

4. Program Discontinuance: the termination of programs, such 

that students will no longer be able to seek a degree from 

that program. In the planning process, program discontin-

uance is motivated by positive and negative responses. 
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Negative discontinuance occurs for one of the following 

three reasons: (1) failure of a program to meet academic 

quality, (2) a changing environment, such as declining 

budgets and enrollments, and (3) changing priori ties or 

mission of the institution or program (Dougherty, 1981a). 

Positive program discontinuance, on the other hand, consti

tutes a self-initiated action to improve a fie1d-of-study 

by redirecting available resources rather than a response 

to retrenchment pressures. 

5. Partial Program Discontinuance: the termination of one 

or more units within a program. For example, the elimination 

of Home Economics Education within a home economics program 

constitutes partial discontinuance of that program. 



CHAPTER II 

REVIEW OF THE LITERATURE 

Selected literature and related research dealing with the issues 

of this research study are presented in this chapter to provide an 

overview of the materials significant to the continuance and discon-

tinuance of the academic programs. The literature review is divided 

into three sections: (1) retrenchment in higher education, (2) program 

review, and (3) motivators of program continuance and discontinuance. 

Retrenchment in Higher Education 

Higher education currently is faced with enrollment declines 

and increased costs resulting in budget reductions, reallocations and 

retrenchment (Cyert, 1983b). Budget reduction and reallocations, however, 

are not new to higher education. During the colonial period, many insti-

tutions suffered from monetary short-falls (Cohn and Leslie, 1979). 

According to Willey's (1937) historical account, financial exigency 

existed during the great depression of the 1930s. Melchiori (1980) 

has pointed out that during these periods of retrenchment 

a) there tended to be no substantial changes in administrative 
practices; 

b) institutional 
expenditures 
audited; 

roles and missions were rarely re-examined. 
were not scrutinized. and few programs were 

9 
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c) decisions to cut back were made ad hoc and reactively; and 

d) all measures used displayed the characteristic of being 
temporary and transitional (p. 11). 

After centuries of development, Americans continue to view the financial 

stress facing higher education as temporary. Willey (1937) listed the 

following indicators that illustrate institutional response to temporary 

and transitional financial problems: 

1) Across-the-board and program-specific cut-backs. 

2) Encouragement of interinstitutional cooperation. 

3) Pleas for self-examination. 

4) Pleas to legislators for more tax dollars. 

5) Creation of "new interest" courses, "emergency" courses 
to draw additional enrollment. 

6) Changes in entrance requirements. 

7) Sporadic program reduction, phase-outs. 

8) Emergence of an esprit de corps between administration and 
faculty. 

9) Proclamation of hiring freezes. 

10) Release of faculty; after 1915, release of tenured faculty 
was not common. 

11) Encouragement of early retirement and use of nonpromotion 
tactics. 

12) Reassignment and/or transfer of faculty. 

13) Limitation of employment periods; 50% of all new faculty 
appointments were for one-year tenures during the 1930's 
depression; reappointments occurred in two-thirds of the 
cases (Willey, 1937, p. 80). 

The United States is in an "Era of Slowdown" and declining 

agencies, including higher education, need to cope with retrenchment 
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(Boulding, 1975). Several authors note that colleges and universities 

can no longer attempt to be "all things to all people," as in the growth 

years; instead institutions must focus on economy, quality and purpose, 

avoiding areas not central to their missions (Alfred, 1978; Dougherty, 

1981a; Keller, 1983). Cyert (197-8) added that administrators need 

to be less specialized in an effort to maintain equilibrium at a smaller 

scope. 

As mentioned in Chapter 1, one response to retrenchment is pro-

gram discontinuance. Dougherty (1981a) discussed three circumstances 

when programs should be closed; reduced academic quality, changing envi-

ronment and changing priorities. First, fail~re of .a prog;-am to meet 

the academic quality expected can be justification for discontinuance 

of that program. For example, the University of California at Berkeley 

closed the School of Criminology for failure to meet qualitative stan

dards such as the absence of prerequisites for any of the courses and 

no theoretical synthesis in the summary course (Dougherty, 1981b; Mingle, 

1981) • The retrenchment activity at the State University of New York 

at Albany (SUNY) is an example of the second circumstance, changing 

environment. Because of declining budgets and enrollments, especially 

at the doctoral level, SUNY discontinued twenty-six programs and termi

nated eighty-eight faculty, thirty of whom were tenured (Dougherty, 

1981b; Mingle, 1978; Shirley and Volkwein, 1978). The third circumstance 

for justifying program closure focuses on changing priorities (mission) 

of the institution. As an example of this circumstance, the University 

of Pennsylvania discontinued its School of Allied Medical Professions 
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because the program's priorities were not central to the institution's 

mission (Dougherty, 1981a, 1981b; Mingle, 1981). 

Several authors have expressed a need for clearly documented 

policy guidelines dealing with program closure. Davis and Dougherty 

(1979) and Mortimer and Tierney (1979) described the policy guidelines 

devised by the University of Michigan for the discontinuance of aca-

demic programs. These guidelines were based in part on guidelines 

from the University of Pittsburgh, Michigan State University, and 

the University of Wisconsin. The guidelines on academic freedom and 

tenure from the American Association of University Professors were 

also considered. The University of Michigan's policy guidelines focused 

on four central questions: 

1) Who should decide which program to eliminate? 

2) What criteria should be used in making these decisions? 

3) What safeguards should be given to tenured and nontenured 
faculty, and other employees, if a program was [were] 
to be eliminated? 

4) What safeguards should be given to students in such a 
program (Davis and Dougherty, 1979, p. 71)? 

Hoenack and Roemer (1981) presented an optimization model 

that provided objective criteria for institutional administrators, 

faculty, state planners and legislators, to deal with retrenchment, 

and in particular, program discontinuance. The model was based on 

data gathered from two community colleges in northern Minnesota. 

With declining ~nro11ments, the state could close and consolidate 

programs to achieve cost savings that result from lower unit costs 
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in surviving programs. To maintain access, travel grants would be 

given to students living near closed programs to allow them to attend 

elsewhere. The model, then, incorporated this tradeoff between institu

tional cost savings and expenditures for travel grants. 

From a review of the literature on retrenchment in higher educa

tion, it is evident that colleges and universities are in a period 

of excision. The retrenchment in higher education is visible through 

declining enrollments, budgetary reductions and the discontinuance 

of academic programs. College and university administrators not only 

must cope with retrenchment but strategically plan for the future 

of higher education to maintain institutional quality and flexibility. 

Program Review 

The review process is an integral part of both statewide plan

ning of higher education and institutional planning, and thus an impor

tant part of program continuance and discontinuance. Munitz and Wright 

(1980) point out, "academic program evaluation provides one necessary, 

but not sufficient, component of responsible planning and resource 

allocation" (p. 21). When decisions are made to terminate a program, 

academic program review serves as the primary point of reference 

(Dougherty, 1981b). This section of the literature review focuses 

on 1) pertinent definitions related t.o the review process, 2) the 

development of the review process, 3) causes for initiating reviews 

and their subsequent impacts, and 4) processes and benefits of program 

review. 
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Definitions 

The literature suggests a fine distinction between review 

and evaluation. A review is a comprehensive examination of a partic-

ular department or program based predominantly on quantitative criteria 

(Melchiori, 19~0 and Smith, 1975). Evaluation is the assessment of 

a department or program's worth based on qualitative criteria (Melchi-

ori, 1980 and Dressel, 1961). For the purposes of this discussion, 

program review will be used in an all-encompassing context as defined 

by Munitz and Wright (1980) as a systematic, ongoing evaluation of 

departments and programs. 

Another fine distinction is made in the use of audit in program 

review. For this purpose, Smith (1975) defined audit as a flagging 

device in which programs are identified for intensive review. It 

is the review, then, rather than the audit, that leads to decisions 

of program discontinuance. 

Reviews are carried on both internally and externally. Inter

nal reviews are executed by the staff of the program itself while 

external reviews are conducted by outside evaluators, whether from 

inside or outside the institution (Harcleroad, 1980). 

identified the following types of external reviews: 

1. regional 

2. specialized 

3. franchising agencies (i.e., Phi Beta Kappa) 

4. governmental and licensing agencies 

Brown (1974) 

5. professional associations and other special interest groups 
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6. auditing agencies 

7. statewide coordinating agencies 

8. legislative and other task forces 

9. courts of law 

10. foundations and granting agencies 

11. prospective new administrators and faculty 

12. management consultants 

13. polls and ratings 

The review process represents only a portion of the planning 

process in which the current and future states of an institution are 

assessed and the resultant organizational strategies, policies, and 

procedures emerge (Peterson, 1980). Michael (1968) offered the fol-

lowing definition of long-range planning: 

The concept of long-range planning used here subsumes both the 
formulation of desired end states and the design and implementa
tion of the means for getting from here to there. It thus includes 
procedures for revising the means and for reevaluating the ends 
as the program evolves over time. It is, therefore, responsive 
rather than rigid and, as such, is much harder to formulate, but 
more likely to be socially justifiable and feasible (p. 1191). 

Development of the Review Process 

Academic program review prior to the mid-1970s dealt primarily 

with qualitative control (Lee and Bowen, 1975). Review was not syste-

matically planned and executed but rather was carried out in an ad 

hoc fashion focusing on those programs known to be deficient. In 

the last quarter century, program review activity has been expanded 

gradually. 
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1. to determine the resources needed for new programs - for exam
ple, what particular faculty expertise and support services 
will be required in order for a program to develop and contrib
ute to institutional vitality; 

2. to examine how efficiently and effectively resources are being 
used in existing programs, including whether excessive "dupli
cation" or "redundancy" exists; 

3. to correct specific weaknesses, identify areas of overexpansion, 
and highlight resource deficiencies; and 

4. to guide program retrenchment by providing a basis for deter
mining which programs should be reduced in' scope or phased 
out if resource stringencies become severe or campus priori
ties dictate reallocation (McCorkle, 1982, p. 143). 

The amount of literature on program review has expanded signifi-

cant1y since the early 1970s, with numerous works written about the 

purpose and need for review. Paul Dressel's Handbook on Academic 

Evaluation (1976) is viewed as being in the forefront of this literary 

upsurge. Sagen (1974) pointed out that review is necessary because 

of unmet societal needs, and it is therefore the task of management 

to make those decisions most essential to the attainment of organiza-

tional goals. Hodgkinson, et a1 (1975) also identified the purposes 

of program review as 

1. assessment of needs; 

2. assessment of alternative strategies; 

3. provision of homeostasis; 

4. determination of success; and 

5. providing political dimension. 

Another current investigator (Barak, 1982) has identified the following 

objectives of program review: 

1. To involve units in an assessment of their current objectives 
and activities in relation to institutionwide goals 
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2. To begin the process of collecting output information appro
priate to each unit 

3. To begin the process of identifying, for each unit, the re
sources used (facilitieBi finances, and personnel) 

4. To provide a basis for recommendations regarding (a) internal 
allocations in the preparation of annual operating budgets 
and (b) reallocations (in the form of budget adjustments) 
during the operating year 

5. To serve as a building block in an evolving planning process 
that will make planning and resource allocation increasingly 
a Lational process (p. 38). 

Higher education is currently faced with inflation, enrollment 

declines and increased concerns about consumer protection; these issues 

bring about a greater demand for accountability, and thus a greater 

need for program review (Craven, 1980). More explicitly, Craven (1980) 

contended that institutions recently had initiated more ongoing reviews, 

accompanied by further development of review techniques and procedures. 

This increased focus on program review was evidenced in Barak's (1980) 

study for the National Center for the Higher Education Management 

Systems in which he reported that of the colleges and universities 

surveyed, only about 24% had conducted reviews prior to 1976, while 

76% had initiated reviews since 1970. To accomplish these activities, 

state agencies might depend on internal reviews and accreditation 

self-studies in addition to using outside consultants (Barak and Ber-

dahl, 1978). In a more recent study, Barak (1982) reported that of 

the colleges and universities examined, 82% had a formal review process, 

2% had an informal review process, and 16% had no internal review. 

The development of state-level program review has also increased 

in the last decade, and as viewed by Berdahl (1971) and Millard (1976) 
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the role of state agencies has increased as enrollment has declined. 

While few state agencies conducted formal program review prior to 

1970 (Barak, 1975), currently approximately twenty-eight state agencies 

have the power to review at least some existing program~ and seventeen 

additional agencies have the authority to discontinue some programs 

(Barak, 1980). Melchiori (1980) found that even more state-level 

agencies had authority to review at least some existing programs. 

That is, of the forty-six states participating in the study, thirty-

two states were actively involved in program discontinuance; twenty-

nine of these incidences of program discontinuance were initiated 

1 by stage agencies. Craven (1980) perceived the trend toward increased 

explicit powers of state agencies and expected it to continue with 

more review of institutional program review criteria and guidelines. 

Causes for Initiating Reviews 

There is a wide range of factors that lead to the initiation 

of program review-. The following represent the predominant causes: 

1. duplication or overlap within the region or state; 

2. questionable quality, based on requirements, outcomes, amount 
of research, publication: 

3. a flooded job market; 

4. costs (low enrollment, low faculty/student ratio, high support 
costs); and 

5. questionable appropriateness of subject, measured against 
perceived needs, public opinion, etc. (Davis and Dougherty, 
1978 and Barak, et al., 1975 as cited in Melchiori, 1980, 
p. 21). 

1. The above discussion pertains to public institutions only. 
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Barak (1980) attributed the increased use of program review to a combi-

nation of the following factors: 

1. concerns about the quality of education; 

2. financial strains on higher education caused by tighter or 
reduced resources, declining enrollments, inflation, and in
creases in energy and other costs; 

3. improved academic management techniques, including the adoption 
of strategic approaches to planning and budgeting; 

4. widespread duplication of academic offerings and increased 
competition; and 

5. recent demands for accountability at all levels (p. 215). 

As the proliferation of major fields of study continues in 

higher education, program review and audit are inevitable. In an 

address for the Education Commission of the States seminar on "Making 

Decisions in a Time of Financial Stringency," Smith (1975) pointed 

out that 

It becomes the obligation of the university to search out those 
programs or activities which. however valid, are less essential 
to its strength and nature than others, and to abandon or alter 
that which is of lower priority to protect the vitality of that 
which remains. 

The impact of program review can be illustrated by the discon-

tinuance of several programs, some previously mentioned. In 1973 

the University of California at Berkeley closed their school of Crimin-

ology after a detailed program review (Dougherty, 1981b and Mingle, 

1981) • In the same light, the Population Planning Program at the 

University of Michigan, Home Economics at the University of Washington,l 

1. Although the literature indicates that Home Economics 
at the University of Washington has been closed, the program has 
become a department within the College of Agriculture. 
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the School of Allied Medical Professions at the University of Pennsyl-

vania, and twenty-six programs at the State University of New York 

at Albany were discontinued (Dougherty, 1981b and Mingle, 1981). 

The impact of such reviews can also be evidenced by the following 
, 

actions of a .large midwestern public university system in the late 

1970s: 

Nine programs received recommendations calling for additional 
faculty to meet increasing workloads attributable to growing enroll
ments, while three others received recommendations that faculty 
resources be reduced. 

Tl07enty received recommendations for curricular modification, con
sideration of program restructuring, or merger or redirection 
of new program thrusts. 

Seven were directed to improve the balance among their course 
offerings and to improve course scheduling. 

Six received recommendations to change admission or evaluation 
standards. 

Five received recommendations calling for improved facilities 
or equipment. 

Thirty-one were made subject to continuing review. 

Twenty-one were recommended for phaseout; one was merged with 
another; and one was placed on inactive status pending further 
study (McCorkle, 1982, pp. 146-147). 

Institutional, governmental and societal needs have aided 

in the increased demand for program review. One ultimate outcome 

of these reviews is the discontinuance of academic programs which, 

although justifiable at the time of implementation, are no longer 

a primary asset to the university as a whole. 
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Processes and Benefits of Program Review 

The review process is an important part of the process of 

program discontinuance. In general, program discontinuance focuses 

on output evaluation: (1) correspondence and discrepancies between 

original objectives and attainments, (2) unintended results, (3) needed 

process changes, (4) quality control, and (5) program changes (Dough-

erty, 1981b). Other types of evaluation include planning and develop-

ment of new programs; aiding decisions about how to use resources 

(input evaluation); and providing feedback about previous decisions 

(process evaluation) (Stufflebeam, 1971). 

In a recent study, Munitz and Wright (1980) surveyed faculty 

and administrators about their feelings as to the appropriate emphasis, 

content, timing, participation, and reporting of program reviews. 

Their findings revealed a marked degree of consensus between faculty 

and administrators on the following: 

Program evaluation should be conducted periodically. 

Evaluations should emphasize findings about the appropriateness 
of program goals and priorities, quality of instruction and scholar
ship, and resource adequacy to conduct the program. 

Information from, and about, program students and graduates should 
be an integral part of evaluative activities. 

The dean of the college should play an active role in evaluating 
programs within his or her unit, but standard evaluation procedures 
and guidelines should be devised by a campus-wide committee. 

External visiting teams should constitute the principal vehicle 
for evaluation. 

Evaluation results should routinely be made available to depart
mental faculty, the dean of the college, the provost, and the 
chancellor. 
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Each program should be evaluated no less frequently than five 
years and, when warranted, more frequently (p. 38). 

Various types of review are cited in the literature. Dressel 

(1976) categorizes reviews into four groups: (1) evaluation of societal 

needs; (2) evaluation of resources used to attain programmatic goals; 

(3) evaluation of past decisions; and (4) evaluation of a program's 

attainment of specific goals. Dougherty (198la) contends that elements 

of all four types of review should be considered when dealing with 

program discontinuance. 

The program discontinuance process necessitates the estab-

lishment of a program evaluation system or framework. Such a system 

includes three elements: the procedure or method of conducting program 

analysis, the selection of program for review; and criteria for program 

review (Rose and Hample, 1981). Drawing from Dougherty's (198la) 

essay, the selection of the reviewer can be considered an additional 

element of a program review framework. 

Typically, program reviews begin with an internal review com-

mittee or self-study conducted by on-campus personnel (Dougherty, 

1981a). Faculty are considered by several authors as having the primary 

responsibility for a program's quality and therefore play a key role 

in program review (Dressel, 1976; Sagen, 1974). Smith (1975) pointed 

out three exceptions when faculty should not have primary responsibility: 

1. problems of program replication within a multi-university 
cannot be confronted by faculties of institutions separately; 

2. major programmatic change would impact on mission definitions; 

3. when consortial arrangements will modify primary responsibili
ties of faculty on a single campus (p. 4). 
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Some institutions, as in the state of New Jersey, take advantage of 

outside consultants for program review (Melchiori, 1980). Berdahl 

(1975) outlines the criteria for selecting review consultants: 

1) a recognized authority in his/her field; 

2) knowledgeable about and concerned with education in his/her 
field; 

3) likely to understand readily the roles and problems of state 
colleges; 

4) likely to help faculty and others develop constructive sugges
tions for improving programs; 

5) likely to appreciate the merits of differing opinions and 
approaches in a field; 

6) unrelated to the institution offering the program for evalua
tion; 

7) not primarily associated with an institution from which a 
significant percentage of the program's faculty received their 
professional training, and; 

8) free of any other personal, institutional or ideological obli
gations that might be supposed in a normal case affect im
partiality·of judgement (p. 22). 

In general, programs are reviewed on a cyclical basis (Barak, 

1982) . From Munitz and Wright's (1980) study, program review should 

be conducted periodically with each program being evaluated no less 

frequently than five years. Sagen (1974) also suggested a five-year 

cycle for program review. Other reviews, however, can be a result 

of flagging unproductive programs, or reviewing one specific discipline 

which is known to be deficient or to be undergoing changes (Melchiori, 

1980) . 
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Selection of appropriate review criteria is viewed by Barak 

(1982) as the single most difficult and time-consuming aspect of program 

review. As mentioned previously, program review originally dealt 

with qualitative control. The criteria for program review now include 

more than quality. That is, program review includes the program's 

contribution to the institution's mission, the relationship of the 

program to the academic core of the campus, student need and demand 

for the program, sources of support for the program, the program's 

efficiency in using assigned resources, faculty workload and faculty 

turnover (McCorkle, 1982). 

In the five-year plan at Emporia State University, four com-

ponents were considered in the review process: (1) state of the mis-

sion; (2) review of departmental programs (for example, student demand 

and centrality of the program to institutional mission) ;(3) assessment 

of academic priorities; and (4) analysis of staffing needs (Ishler, 

1981) • 

Clark (1979) of the Education Testing Service devised a system 

for evaluating graduate programs, a system combining numerical rankings 

and quality criteria. Shirley and Vo1kwein (1978) discussed criteria 

in terms of establishing program priorities, categorizing criteria 

into three groups: (1) statement of mission; (2) external needs, 

opportunities and constraints; and (3) internal strengths and capabili

ties. 

Earlier, Glenny et al. (1971) suggested similar criteria for 

selecting programs to review when discontinuance of programs is being 

considered: 
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1. number of graduates from the program in each of the last five 
years; 

2. number of students enrolled in the program (entry and dropout 
rates) ; 

3. class size and cost of courses identified as integral elements 
in the program; 

4. cost per program graduate; 

5. faculty workload; 

6. program quality as reflected by its regional or national reputa
tion, faculty qualifications, and the level of position achieved 
by graduates of the program; 

7. total production of program's quality to be achieved by grad
uates of the program; 

8. the economics and improvements in quality to be achieved by 
consolidation and/or elimination of the program; 

9. general student interest and demand trends for the program; 
and 

10. appropriateness of the program to a changed institution role 
or mission (p. 42). 

Even though program review is a time-consuming activity, numer-

ous benefits are resultant: (l) improved, higher-quality instructional 

programs; (2) improved faculty morale and self-esteem; (3) enhanced 

educational experiences for students; (4) more effective use of re-

sources; and (5) improved accountability of postsecondary education 

to state officials and the general public (Feasley, 1980; Craven, 

1980; Barak and Berdahl, 1978; Barak, 1981). To this list, Sparks 

(1980) adds three benefits to program review: (l) increased attention 

to an institution's responsibilities to its students; (2) increased 

consideration of alternative ways to develop and deliver programs; 
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and (3) earlier warnings of impending difficulties in a particular 

program. 

Motivators of Program Continuance and Discontinuance 

Although the result of detailed program review might be the 

continuance or discontinuance of that program, several ideational 

and practical motivators to the implementation of that decision are 

apparent. From a review of the literature, the following motivators 

have been identified: 

1. expectation of growth: 

2. resistance to change: 

3. institutional permanence; 

4. antitermination coalitions: 

5. legal and moral considerations: 

6. inconsistent procedures; and 

7. economic, social and political uncertainty. 

Although these motivators are usually not isolated factors, they will 

be discussed as separate issues here. 

For centuries, with a few temporary setbacks, Americans have 

experienced growth, development and expansion, such that members of 

society have been socialized to expect increases, and increases in 

increases (Callan and Jonsen, 1976). According to Michael (1968), 

"society is not ready to accept no-growth, decline and defeat," and 

people do not readily confront issues pertaining to such losses (DeLeon, 

1978b: Dougherty, 1981a). 
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Second, society places value on stability, making organiza-

tiona1 changes limited. Martorana and Kuhns (1978) recognized an 

individual's perception of change, suggesting that the relation of 

the change to traditional procedures be emphasized. The change then 

might be viewed as reform rather than transformation. Kaufman in 

The Limits of Organizational Change (1971) categorized resistance 

to change into three groups: 

1. collective benefits of organizational stability and the power 
of calculated opposition to change and innovation; 

2. "mental blinders," such as programmed behavior, people social
ized into job norms, spec:ific support group identification, 
and bureaucratic proliferation tend to contribute to the crea
tion of "tunnel vision" which makes it difficult to proselytize 
for change; and, 

3. systemic obstacles, such as actual resources limitations, 
environmental conditions, market limitations, supra-organiza
tional loyalties, and cross-cutting jurisdiction only reinforce 
the aforementioned behavioristic characteristics. 

A third motivator of program continuance and discontinuance 

is based on the belief in institutional permanence. Public institu-

tions, created to provide services to meet societal needs, are con-

structed to perpetuate these services and to outlive the turnover 

in administration (DeLeon, 1978a; Dougherty, 1981a; Biller, 1976). 

Cameron (1978) contended that institutions develop "ideological inertia" 

that supports programs in existence. Biller (1976) comments, 

It really is unremarkable that we have corne to assume basis persis
tence and perpetuity rather than termination to be the appropriate 
assumption to be used in dealing with most public po1id.es and 
organizations (p. 136). 

People are not readily convinced, then, that retrenchment might be 

required. Being socialized to expect permanence (and growth), they 
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have built a psychological defense to convince themselves that if 

"only clever enough, retrenchment can be avoided" (Behn, 1980, p. 

615) . Charles Levine (1979) called this "The Tooth Fairy Syndrome," 

a fantasy in which a fairy removes the painful tooth of financial 

difficulties from under the pillow, replacing it with enough resources 

to replenish the fund and save the program. 

Fourth, several authors have recognized antitermination coali-

tions as another motivator to organization or program continuance 

and discontinuance (Bardach, 1976; DeLeon, 1978b; Dougherty, 1981a 

and 1981b). These highly influential political groups serve to protect 

their vested interest in the services an existing program or organiza-

tion provides. To prevent friction between opposing groups, Bardach 

(1976) suggested conditions which might facilitate policy discontin-

uance: 

1. change the administration currently in pmo1er; 

2. delegitimize t~e ideological matrix in which the policy is 
embedded; 

3. cushion the blow by supporting those expected to suffer from 
the impact; 

4. take advantage of a period of turbulence during which many 
people's optimistic expectations are already lowered; and 

5. build certain exit routes into the policy at the time it is 
formulated. 

Two additional conditions can be added to this list from De-

Leon's (1978a) discussion on program closure: 

6. develop "sunset legislation," which would mean that if the 
conditions which have led to the formulation of a program 
or a policy are no longer in existence - or the criteria them
selves need to be reassessed - termination becomes a possibil
ity. 
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7. emphasize the constructive aspects which would result from 
officially terminating a program or a policy, such as being 
able to free monies, reorganize departments, or shift people. 

Fifth, there are numerous legal and moral motivators to program 

continuance and discontinuance (Bardach, 1976; DeLeon, 1978b; Dough-

erty, 1981a and 1981b; Melchiori, 1980). In particular, Edwards (1980), 

Hample (1982), and Rood (1977) discuss the legal problems involved 

with discontinuance of programs for reasons of financial exigency. 

For example, the university or governing/coordinating agency has a 

liability to faculty in the event that discontinuance of programs 

results in the termination of faculty members. Faculty are protected 

by the freedom of speech, are entitled to due process and have the 

right of contractual obligations (Hample, 1982). The American Associa-

tion of University Professors has established principles and procedures 

that, although not legally binding, provide moral principles in which 

academic freedom and tenure are based (Brown, 1976; Dougherty, 1981a; 

Furniss, 1977). 

The existence of inconsistent procedures provides the sixth 

motivator to program continuance and discontinuance (Bardach, 1976; 

DeLeon, 1978b; Melchiori, 1980). As Mortimer and Tierney (1979) pointed 

out, clearly defined policy procedures applicable to program discon-

tinuance are beneficial for implementation of such alterations. Specif-

ically, the procedures should include who has the authority for closing 

programs, what criteria are to be used in making decisions regarding 

program discontinuance; and how faculty, staff and students will be 

protected under program closure. 
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Seventh, Americans today are faced with economic, social and 

political uncertainty that might lend to difficulties for program 

continuance or discontinuance (Bardach, 1976; DeLeon, 1978b; Melchiori, 

1980) • As higher education is experiencing a prolonged p~!riod of 

no-growth (Leslie and Miller, 1974), current federal policies relating 

to higher education have taken a new direction. Breneman (1981) out-

lined the principles of the new administration: 

1. decrease growth of federal spending and regulation in most 
domestic sector.s of the economy, including higher education; 

2. return control over programs to state, local and institutional 
levels, reducing federal intervention; 

3. deemphasize the government's role in redistributing income 
from the rich to the poor; and 

4. implementation of tax cuts (supply-side economics) which will 
free productive forces in the private sector of the economy. 

Finally, in addition to the motivators to program continuance 

and discontinuance mentioned above, several other factors are cited 

in the literature. DeLeon (l978b) discussed the high start up costs 

involved in implementing change. Bardach (1976) provided additional 

motivators to policy change including fear of the uncertain, termination 

viewed as a mistake, and lack of incentives to implement change. 

Disagreement about what constitutes quality is mentioned by several 

authors as a potential detriment to the continuance or discontinuance 

of a program (Melchiori, 1980; DeLeon, 1978b; Dougherty, 1981b). 

Numerous motivators of program continuance and discontinuance 

have been mentioned in the literature. There are both psychological 

and practical reasons for administrators having difficulty in dealing 

with the continuance or discontinuance of entire academic programs. 
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Careful long-range planning might result in the discontinuance of 

academic programs to maintain the quality of remaining programs. 

Thus, it seems crucial that these motivators be recognized for effec

tive administration of continuing programs as well as for effective 

implementation of program discontinuance. 

Summary 

The literature reviewed in this study conveyed the idea that 

higher education currently is in a period of retrenchment. In re-

sponding to retrenchment, administrators have called for program review 

to justify the continuance or discontinuance of their programs. Adminis-

trators require a strategy which can maintain both institutional 

flexibility to respond to current demands and the quality of those 

programs remaining open. Characteristics of academic programs, and 

in particular home economics programs, that have continued or have 

been discontinued or partially discontinued are not apparent. Likewise, 

the potential relationship between these characteristics and the evi-

dences of financial and enrollment is not clear. Recognition and 

understanding of the differential characteristics of academic programs 

dealing with program closure and those remaining open would aid adminis

trators in strategically planning for higher education's future. 



CHAPTER 3 

RESEARCH DESIGN AND PROCEDURES 

This study was designed to identify the differential character

istics of home economics degree-granting programs that have been com

pletely or partially discontinued and those that have not experienced 

program excision in the past five years. The methodology for data 

collection and analysis is presented in this chapter. Specifically, 

this section includes: 1) information on the population, 2) conceptual 

framework, 3) research instrument, and 4) plan for data analysis imple

mented to meet the objectives of the study. 

Selection of Population 

The population used in this study consisted of seventy-seven 

public doctorate-granting universities containing home economics de-

gree-granting programs. The administrators of these home economics 

programs were contacted. The total population was surveyed to identify 

most accurately the characteristics of home economics programs during 

the current period of retrenchment. 

Doctorate-granting Universities 

A list of doctorate-granting universities was compiled from 

the Carnegie Council's Classification of Institution of Higher Education 

32 
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This classification identified doctorate-granting universi-

ties as Research Universities I and II and doctorate-granting universi-

ties I and II (described in Appendix B). Only public instituUons 

were included in the study. The public doctorate-granting universities 

that contained home economic programs in 1978 and 1983 were identified 

from listings obtained from the American Home Economics Association. 

A list of doctorate-granting universities offering home economics 

programs appears in Appendix C. 

Administrators of Home Economics Programs 

The individuals surveyed consisted of the chief administrators 

of home economics programs at each of the seventy-seven doctorate-

granting universities. Had a home economics adminnistrator been 

unavailable due to program discontinuance, the administrator of the 

college in which the program was housed would have been contacted. 

These individuals were identified by data provided by the American 

Home Economics Association. 

Conceptual Framework 

Strategic planning provides a mechanism for institutional 

administrators to better cope with the current conditions facing higher 

education. Thus, the organizing concepts of strategic planning, criti

cal to organizational survival, provide the theoretical bases under

lying this study. 
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Background 

Strategic planning and its underlying concepts provide a valu-

able tool to the management function of today's higher education sys-

terns. Strategic planning begins with careful analysis of the mission, 

leading to the placement of a university, college or unit in a dis-

tinctive position in the academic market. Several definitions of 

strategic planning permeate the literature, including 

Strategic planning is a new development of great potential ..• It 
is a' management activity designed to help organizations develop 
greater quality by capitalizing on the strengths they already 
have (Cyert, 1983a, pp. vi-vii). 

Steiner (1979) describes strategy as constituting what used to be 

called policy. Cope (1978) in his important description of strategic 

policy planning quoted Millett's definition of policy planning: 

•.. the resolution of the major issues entailing value judgements, 
major issues of social goals, and the proper means for achieving 
the desired goals. Policy planning is also concerned with how 
to obtain the economic resources with which to pursue desired 
goals, and the setting of priorities among goals (p. 57). 

Cope (1978), himself, summarized the concepts of strategic planning 

stating "strategic planning is opportunity analysis (p. 9)." 

In 1974, Schmidtlein contended that policy formation in higher 

education must incorporate "constraints that affect the legitimacy 

and effectiveness of decision strategies and is sensitive to inevitable 

value tradeoffs (p. 11)." Keller (1983) currently has emphasized 

that strategic planning combines the approaches of management science, 
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based on rational-economic theories, with the partisan-political frame-

work derived from incrementalism. 

Earlier, Dresch (1975), in his critique of two planning models 

for higher education, purported that such models should include an 

analysis of the characteristics of actual and perspective students 

and the behavioral and structural characteristics of the individual 

institution. Ohio State's president Enarson (1975) described the 

ultimate planning model as analagous to the Lewis and Clark expedition. 

He elaborated: 

•.• 1 prefer the Lewis and Clark model with its sense of adventure 
as it explores new frontiers. Lewis and Clark envisioned their 
goal, assembled the minimum resources, and had the nerve and the 
courage to take the unexpected in stride .••• Their epic success 
was a triumph of small daily successes - all within the context 
of a goal and clear sense of direction (p. 174). 

Fincher has written extensively in the area of strategic plan-

ning for higher education. Over a decade ago, Fincher (1972) argued 

that effective plarining evolves from precisely chosen strategies which 

are congruent with institutional or program objectives and the outcomes 

of the planning process. More recently Fincher (1982) has made a 

distinction between planning a strategy to achieve institutional objec-

tives and the objectives or outcomes of education. The management 

of strategic planning requires the awareness and understanding of 

several underlying premises. Fincher (1983) identifies these premises 

as follows: 

1. higher education has entered an age of intense competition 
for limited public resources; 
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2. higher education is unlikely to obtain a larger share of public 
resources from either state or federal government; 

3. the competition for resources is both intrainstitutional and 
extrainstitutional; 

4. institutional survival is dependent upon new sources of funding 
for which the competition is intense; 

5. institutional survival is also dependent upon internal reallo
cations of resources; 

6. the quality of education cannot be sustained with across
the-board cuts; 

7. some programs, projects, and personnel must be sacrificed; 

8. institutional survival is dependent upon administrative 
leadership; 

9. the leadership needed cannot corne from within the faculty, 
and it will be disastrous if it must corne from outside the 
institution; 

10. institutional problems must be solved within the dual processes 
of administration and governance (a premise that is a corollary 
of the two previous ones) (p. 128). 

Planning models provide a framework for selecting strategies 

necessary for the accomplishment of institutional or program objec-

tives. Cope (1978) provided the following ten-step scheme for imple-

menting a strategic plan: 

1. Reexamine an existing statement or make an initial (tentative) 
statement of the institution's purpose. 

2. Engage in a future search, followed by the formulation of 
a list of key assumptions. 

3. Describe the institution and its service area or zones of 
commitment. 

4. Identify major strengths. 

5. Identify major weaknesses. 

6. Again identify assumptions, particularly about the future. 
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7. Make a new statement about mission (revised as necessary) 
and identify goals (broad aims, ends). 

8. Determine guiding objectives (means, milestones). 

9. Make additional modifications of mission, goals and objectives. 

10. Synthesize all that is known to come up with strategic alterna
tives (p. 71-83). 

Several organizations have introduced strategic planning into 

their corporate structure, such as the formal plan implemented by 

General Electric in 1970 (Keller, 1983). Likewise, institutions of 

higher education have introduced full-scale planning efforts. For 

example, the Regents for the University of Washington approved a stra-

tegic plan in 1972, followed by a six-year plan in 1974. The extensive 

criteria developed as part of the university's plan are outlined in 

Figure 1 and serve as a good illustration of the importance of criteria 

for strategic policy planning. Cope (1978), in evaluating the criteria 

for Washington's plan, viewed carefully selected criteria "rigorously 

applied to proposed strategic directions" as being crucial to the 

success of the planning process (p. 60). The six-year plan at Washing-

ton had several weaknesses. The university's failure in planning 

was due, in part, to their focus on individual goals rather than relat-

ing these goals to the unit's plan when following the criteria guide-

lines (Cope, 1978). 

Oklahoma and Texas have implemented similar policy plans. 

Oklahoma's plan is based on the goals for higher education in that 

state (Hobbs, 1980). Their plan, viewed as a continuous process, 

is flexible with alternative strategies. It included the consideration 
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Figure 1. Suggested criteria for the University of 
Washington's strategic plan (E.!.!!!!!!1!!9_ 
Q~1.Q!!!_!2!_!h~_Y~!!!~_.!.21!~.!.2§l, University 
of Washington, 1973, pp. 23-24). 
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of demographic and socioeconomic trends, enrollment trends and student 

characteristics, programs and degrees, and financing and budgeting 

Oklahoma higher education. Similarly, the Coordinating Board for 

the Texas College and University system developed a strategic plan 

for the 1980s. The plan, Informing the Future: A Plan for Higher 

Education for the Eighties (1981), was prepared by outside consultants 

and members of the academic community. The plan focused on external 

considerations such as public financing, as well as internal factors, 

such as program demand. These uses of strategic planning by either 

institutions or state systems basically follow similar strategic plan

ning modes. 

Home economics, like other programs in higher education, has 

implemented strategic planning. For example, the University of Vermont 

recently adopted a strategic plan which resulted in the merging of 

prominent units in their home economics program with existing academic 

divisions (Lynch, 1983). Specifically, four fields of study, (1) 

human nutrition and foods, (2) textiles and merchandising, (3) consumer 

studies and human development, and (4) vocational education and tech

nology, were merged with other divisions on the university's campus 

in 1980. The first three fields of study were merged in the College 

of Agriculture and the fourth field was merged with Education (Clow, 

1983). The organization of home economics at the University of Vermont 

was the outcome of a deliberate plan to make the home economics program 

a unique, surviving program. 
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Strategic planning in higher education is a management process, 

analyzing the conceptual theories of management science and incremen-

talism, considering external and internal influences, and maximizing 

assets in an effort to establish a unique position in the academic 

market. Finding a "niche" in today' s competitive market is viewed 

by many scholars as being crucial for the survival of colleges and 

universities and their academic programs. 

Basis of Framework 

An organization needing a distinctive position or uniqueness 

in the market relies on strategic planning. Cyert (1983b) describes 

strategic planning accordingly: 

The objective of strategic planning is to establish a plan by 
which a department, college, or university can achieve a position 
that gives it a special place among other departments, colleges, 
or universities •..• In the process of analysis, the unit undertaking 
the planning must determine what its advantages are compared to 
other departments, colleges, or universities with which that parti
cular unit is competing •••• seeking an advantage is the first princi
ple of strategic planning (p. 15). 

Strategic planning results in the establishment of the institution's 

long-range goals, means for achieving those goals, and the determina-

tion of resources required to achieve the goals (Cope, 1978). If 

an institution's goals can be defined to provide areas of distinctive-

ness and concentrate resources in those areas, the institution can 

not only achieve excellence (Cyert, 1983b) but survive in conditions 

of financial and enrollment stress. 

In a report for the Academy for Educational Development, Millett 

(1978) graphically described the planning process in higher education 
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as the process addresses two sets of conditions: 1) an external envir

onment, and 2) internal assumptions. These dual considerations require 

thoughtful attention leading to a statement of mission and specific 

goals. 

Institutional programs and their subsequent objectives emerge 

from the mission and goals of an institution. Institutional programs 

are classified into two categories: 1) output programs and 2) support 

programs. Output programs include areas such as instruction, research, 

public service and student aid. Support programs incorporate the 

fields of operation such as academic support, institutional administra

tion and plant operation. Based on data systems from the output and 

support programs, foundation plans evolve. For example, data gathered 

from institutional programs provide the necessary information to es

tablish enrollment, organizational, personnel, facilities and manage-

ment information plans. Resources required to achieve these plans 

can then be formulated in terms of income, expense and capital budgets. 

Millett's (1978) framework of the planning process in higher education 

concludes with the emphasis on a need for an organizational evaluation 

plan (Figure 2). 

The detailed studies conducted by Glenny and Bowen (1980 and 

1981) provide an explicit example of the use of a strategic planning 

model to particular institutions of higher education. In 1979, Bowen 

and Glenny studied how administrators and faculty in ten California 

institutions were responding to enrollment and fiscal stress. They 

identified key indicators of stress that when considered in the organi

zational evaluation plan, contribute to the measurement of an institu-
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Figure 2. The Planning Process in Higher Education (Millett, 1978). 
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tion's health. Thus, these indicators could be utilized by an institu-

tion's administration as an early warning signal of a need for changes 

in policies and/or activities. 

These indicators are divided into two groups: 1) those external 

indicators over which an institution has little or no control and 

2) those internal indicators over which the institution has some or 

complete control. The indicators over which an institution has little 

or no control include: 

1. Shifts in the ethnic mix of the institution's service area 

2. Shifts in the socioeconomic mix of the institution's service 
area 

3. Federal subsidies 

4. Changes in labor demand in the college service area 

5. Live births and the demand for teachers 

6. Source of students by geographical area 

7. Changing student profiles 

8. Student flow from high schools 

9. Average student loads 

10. Uncertainty in obtaining the next budget. 

Those indicators over which an institution has varying degrees of 

control were identified as: 

11. Physical environment of the campus 

12. Proportion of total budget composed of soft money 

13. Decrease in transfer students at two-year colleges 

14. Lower admission standards 

15. Hiring from within 
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16. Increasing unit costs 

17. Increasing or decreasing percentages of part-time faculty 

18. Percentage of faculty teaching outside primary specialization 

19. Regular faculty assigned to unusual teaching hours 

20. Decrea~ing rates of funding for additional students 

21. Enccuragement of unselective early retirement 

22. Proportion of faculty with overloads or underloads 

23. Period between closing of applications and registration 

24. Drop in application rates for admission 

25. Increasing or decreasing dropout rates 

26. Overload of career counselors 

27. Placement of graduates 

28. Reduction in supply, equipment, and travel budgets 

29. Faculty salaries increasing disproportionate to total budget 

30. Increased fees for support of selected services 

Of these thirty indicators, Glenny and Bowen (1981) hypothesize that 

low birthrates, the reduction or leveling-off of governmental funding; 

and the increasing demand for vocational, occupational and professional 

programs will make the largest impact on higher education in the im

mediate future. 

As a consequence of the application of Glenny and Bowen's 

strategic planning model, the current study was designed to identify 

and analyze the indicators mentioned above in universities offering 

degree-granting programs in home economics, relating the findings 

to the strategic planning process. Those findings can be most useful 
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to institutional and collegiate administrators in horne economics in 

the planning process of higher education. 

Research Instrument 

A mail questionnaire was used to determine the characteristics 

of horne economics programs which have survived and those that have 

been partially or completely discontinued. The survey technique used 

in this study follows closely those suggested by Dillman (1978) and 

frequently is referred to as the "total design method." 

The research instrument used in this study was developed by 

the investigator to answer the specific: research questions outlined 

in Chapter I. The questionnaire t shown in Appendix D t was composed 

of three sections. The first section consisted of thirty descriptive 

statements based on Glenny and Bowen's (1981) indicators of distress. 

The respondents were asked to identify characteristics of their horne 

economics programs as related to these indicators. In section two t 

the horne economics programs are categorized into one of two discriminate 

levels of program discontinuance or continuance. The levels consisted 

of: (1) programs experiencing some degree of discontinuance t and 

(2) programs facing no discontinuance. The third section of the ques

tionnaire was reserved for additional comments t if the respondents 

wanted to elaborate. 

Pilot Study 

A pilot study was conducted to test the validity of the research 

instrument. The pilot study was also used to identify potential 
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difficulties with the wording of the questions in an effort to enhance 

the questionnaire's clarity and ease of completion. 

Individuals involved in the pilot study were administrators 

of home economics unj.ts or programs at the University of Arizona. 

The responses from the pilot study were analyzed for comprehension 

of the directions and definitions and clarity of the questions. Com

ments and suggestions obtained were incorporated in the final design 

of the questionnaire. 

Data Collection 

The final questionnaire, accompanied by a letter of introduction 

and explanation of the investigation (Appendix E, letter 1), was mailed 

in November, 1983. The questionnaire was coded to determine the identi

ty of the respondents for the necessary follow-up procedures. To 

encourage response, a self-addressed, prestamped envelope was included 

in the mailing. 

The follow-up sequence suggested by Dillman (1978) was implemented. 

Two weeks after the first mailing, a postcard reminder was sent to 

all individuals (Appendix E, letter 2). The postcard served as both 

a thank you to those individuals who had responded to the survey and 

a courteous reminder to those who had not responded. In December, 

four weeks after the initial mailing, a letter (Appendix E, letter 

3) and a replacement questionnaire was mailed to individuals who had 

not responded to the survey. The importance to the study of receiving 

responses from all institutions contacted was expressed in the second 

follow-up letter. 
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Date< Analysis 

Having administered the questionnaire under the guidelines 

outlined by the Dillman technique, responses were then analyzed using 

a model of qualitative choice. That is, the responses to the question-

naire were analyzed using a linear probability model to determine 

which characteristics of home economic programs influenced the proba-

bi1ity of retrenchment or discontinuance, the linear probability 

of program closure to characteristics of specific home economics pro-

grams. Specifically, the model was used to identify a relevant subset 

of enrollment and financial stress characteristics identified by Glenny 

and Bowen (1981). The subset specifically relates to program con-

tinuance or discontinuance. 

The general regression form of the linear probability model 

is 

(1) 

where 

Xi the value of an attribute (e.g. hiring from within) for the 

ith individual 

Y
i 

1 if the first option is chosen (some degree of program dis

continuance) or 

£ = an independently distributed random variable with 0 mean 
i 

Using ordinary least squares, the magnitude, direction and significance 

of each enrollment and financial stress factor identified by Glenny 

and Bowen (1981) can be evaluated as it relates to program discontin-

uance. By evaluating the estimated regression coefficients, a subset 
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of financial stress characteristics can be identified that have a 

direct impact on the probability of program discontinuance or contin

uance. 

A variety of models of qualitative choice exist in addition 

to the linear probability model. The most prominent alternative models 

include the probit and logit models of qualitative choice. Probit 

and logit models are based on alternative assumptions about the under

lying statistical properties of the estimated coefficients (Watson, 

1974). While there are some statistical advantages associated with 

the use of probit and logit models, the linear probability model of 

qualitative choice was selected for three reasons. First, a very 

large data base is required for probit and logit models, a data base 

exceeding the number of observations available using home economics 

programs in the United States. Second, the only significant we&kness 

of the linear probability model is associated with prediction. That 

is, using unconstrained ordinary least squares prediction for program 

discontinuance may fall outside of the 0 to 1 range (Pindyck and Rubin

feld, 1976). Since the purpose of this investigation is not to predict 

future program closures but to identify program characteristics associ

ated with the discontinuance of home economics programs, this potential 

statistical problem does not apply to this study. Third, the study 

by Watson (1974) demonstrated that the results of statistical estima

tions using alternative models of qualitative choice are virtually 

identical, making the decision among alternative models one of empiri

cal pragmatism. 
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The thirty descriptive variables incorporated in the question

naire served as the explanatory variables in the linear probability 

model. They were dichotomous in nature. The data analysis technique 

selected enabled the investigator to estimate the (1) probability 

relationships between the home economics program characteristics, 

(2) likelihood of program continuance or discontinuance, and (3) rela

tionship between reasons for discontinuing or partially discontinuing 

home economics programs and indicators of financial and enrollment 

stress. 



CHAPTER 4 

RESULTS AND DISCUSSION 

The findings of the current study are presented in this chapter 

and are discussed in relation to th~ research questions: 

1. What are the characteristics of home economics degree-granting 

programs that have been completely or partially discontinued 

as opposed to those that have remained open? 

2. What factors best predict the probability of program continuance 

or discontinuance in home economics? 

3. Is there a relationship between the reasons for continuing, 

discontinuing, or partially discontinuing home economics pro

grams and indicators of financial and enrollment stress? 

The chapter is divided into four sections. First, a description of 

the responents is presented to familiarize the reader with the source 

of the data base. Second, the home economics programs continuing 

and discontinuing are characterized. A discussion of the significant 

indicators related to home economics programs that are being continued 

or discontinued is presented in section three. Finally, the home 

economics administrators' perceptions of critical factors in determining 

program discontinuance are compared to the statistical results of 

the stress indicators as they relate to program continuance or dis

continuance. 

50 
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Description of Respondents 

The administrators of the seventy-seven home economics programs 

in public doctorate-granting universities were contacted to provide 

information for this study. The responses would be judged to constitute 

a representative sample if (1) a high survey response rate was obtained; 

(2) the respondents were evenly distributed geographically, illus

trating regional representation; and (3) a significant number of home 

economics programs had discontinued academic units to warrant comparison 

with programs that had not discontinued academic units. 

Fifty-seven administrators responded to the survey, repre

senting 74.0% of the total population. All respondents provided usable 

data. 

uted: 

The geographic locations of the respondents were evenlydistrfb

The population was categorized according to the regions and 

geographic divisions established by the Bureau of Census (1982) (Figure 

3). The number of respondents in each region, illustrated in Table 

1, correspond very closely to their representative proportion of the 

total population. 

The fifty-seven respondents were divided into two categories: 

(1) programs in which all academic units have been and are being con

tinued (hereafter called continuance group), and (2) home economics 

programs that have discontinued one or more academic units within 

the program (hereafter called discontinuance group). None of the 

administrators responding to the questionnaire indicated that thej r 

home economics program has or will be totally discontinued. Forty-

five (79%) of the home economics programs in the final sample were 
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I. NORTHEAST SOUTH: South Atlantic, Cont. 

A. Connecticut Georgia 
Massachusetts Maryland 
Maine North Carolina 
New Hampshire South Carolina 
Rhode Island Virginia 
Vermont West Virginia 

B. Middle Atlantic B. East South Central 

New Jersey Alabama 
New York Kentucky 
Pennsylvania Mississippi 

Tennessee 

II. NORTH CENTRAL C. West South Central 

A. East North Central Arkansas 
Louisiana 

Illinois Oklahoma 
Indiana Texas 
Michigan 
Ohio 
Wisconsin IV. WEST 

B. West North Central A. Mountain 

Iowa Arizona 
Kansas Colorado 
Minnesota Idaho 
Missouri New Mexico 
Nebraska Nevada 
North Dakota Utah 
South Dakota Wyoming 

B. Pacific 
III. SOUTH 

Alaska 
A. South Atlantic California 

Hawaii 
Delaware Oregon 
Florida Washington 

Figure 3. Census regions and geographic divisions in the United States. 



Table 1. The geographic distribution of the responding home economics programs 

Number of % of Study Number of 
Region Universities Population Respondents 

NORTHEAST 
New England 6 7.8 5 
Middle Atlantic 2 2.6 2 

NORTH CENTRAL 
East North Central 17 22.1 14 
West North Central 9 11.6 8 

SOUTH 
South Atlantic 7 9.1 4 
East South Central 8 10.4 5 
West South Central 10 13.0 5 

WEST 
Mountain 14 18.2 10 
Pacific 4 5.2 4 

TOTALS 77 100.0 57 

% of 
Responses 

8.8 
3.5 

24.6 
14.0 

7.0 
8.8 
8.8 

17.5 
7.0 

100.0 

VI 
W 
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placed into the first category as experiencing no retrenchment to 

the extent of discontinuing any of their academic units. The remaining 

twelve home economics programs were placed into the second category 

as experiencing some degree of retrenchment. In the discontinuance 

group, seventeen academic units were di~continued since 1978 in the 

twelve horne economics programs. 

The responses to the research instrument, therefore, were 

:judged to constitute a representative sample for the reasons previ-

ously established: (1) a high response rate of the total population 

occurred; (2) the respondents were evenly distributed geographically, 

illustrating regional representation; and (3) a significant number 

of horne economics programs had discontinued academic units to warrant 

comparison with programs that had not discontinued academic units. 

Characteristics of the Continuance and Discontinuance Groups 

The two resulting groups (continuance and discontinuance) 

were asked to respond to separate sets of questions except for one 

question regarding their accreditation status. As a consequence, 

the following section is divided into three parts: (1) accreditation 

status of both groups; (2) characteristics of the continuance group; 

and (3) characteristics of the discontinuance group. 

Accreditation Status 

Ninety-five percent of all the administrators responded to 

the question regarding accreditation status. Of the responses from 

the continuance group, twenty-one programs were not accredited while 
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twenty-two programs were accredited. Of the responses from the dis

continuance group, seven programs were not accredite,d and four programs 

were accredited. The calculated t-statistic was -1.10, indicating 

no significance at the .10 level between the two groups. Accordingly, 

it was determined that accreditation status was not related to the 

continuance or discontinuance of academic units in horne economics 

in doctorate-granting universities. 

Characteristics of the Continuance Group 

The administrators of the forty-five horne economics programs 

in the continuance group were asked to respond to three questions 

regarding their programs. First, had there been discussion of discon

tinuing their entire programs? Thirty-five (78%) respondents indicated 

their programs would be continued in the immediate future, while 

ten (22%) responded that discussion of discontinuance had occurred 

(Table 2). Second, if there had been discussion of discontinuing 

their program, at what administrative level had the discussion oc-

curred? Of the ten responding that some degree of discussion of 

discontinuance had taken place, five indicated the discussion had 

reached the presidential level. Two administrators responded that 

the state coordinating/governing agency had discussed discontinuing 

their horne economics programs. Two administrators indicated that 

discussion of discontinuing their program had taken place at levels 

below the presidency. There was one "no response" to this question. 

Finally, the respondents in the continuance group were asked if there 

has been discussion of discontinuing or consolidating one or more 



Table 2. Responses of the Continuance Group 

#1 - Has there been discussion of discontinuing 

Yes, discussion only 
Yes, formal proposal 
No 
No response 

your entire 

Number 

10 
0 

35 
0 

56 

program? 

Percent 

22% 
0 

78% 
0 

#2 - If there has been discussion of discontinuing your entire program, 
what is the highest level this discussion or proposal has reached? 

State Coordinating/governing agency 
President 
Dean of college 
Department head 
Faculty 
Other - Review Committee 
No response 

2 
5 
o 
o 
1 
1 
1 

#3 - Has there been discussion of discontinuing or consolidating one or 
more units in your program? 

Number Percent 

Yes, discussion only 11 24% 
Yes, formal proposal 3 11 
No 26 58 
No response 3 7 

N 45 
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units in their program. Twenty-six (55%) responded that no such dis-

cussion had taken place. Administrators from eleven universities 

indicated that discussion of discontinuing or consolidating one or 

more units had occurred, while an additional five respondents indicated 

that formal proposals had been submitted to discontinue or consolidate 

academic units within their program. Table 2 summarizes the responses 

from the continuance group. 

Characteristics of the Discontinuance Group 

Twenty-one percent (twelve) of the total respondents were 

originally categorized in the discontinuance group in which a total 

of seventeen academic units were discontinued. An eight-part question 

was presented to the administrators of this group to determine the 

units being discontinued, the year of discontinuance, the level of 

discontinuance, and the reason(s) for discontinuance. 

The names of the academic units discontinued varied widely, 

as illustrated in Table 3. Nine of the units had been discontinued 

in the 1982-83 academic year, three in the 1981-82 academic year, 

four in the 1980-81 academic year and one in the 1978-79 academic 

year. Of the seventeen units discontinued, two were consolidated 

with another academic program at that university. 

are summarized in Table 3. 

These findings 

Only a small number of faculty and staff were terminated as 

a result of discuntinuing these academic units. Eleven full-time 

faculty positions were eliminated due to their discontinuance. These 



Table 3. Home economics units discontinued from 1978-1983 

Academic Year 

Name of Unit Number 1982 1981 1980 

Art, interior design 2 1 1 
Communications, journalism 1 1 
Foods, nutrition, dietics 2 2 
General home economics 2 2 
Home economics education 2 2 
Home management, family 

economics, consumer studies 2 2 
Institution, hotel, restaurant 

administration 2 1 1 
Textiles and clothing, apparel 

design, merchandising 3 1 1 
Other (crafts) 1 1 

1979 1978 

1 

Conso1i-
dated 

0 
0 
1 
0 
1 

0 

0 

0 
0 

VI 
co 
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eleven eliminations occurred at six of the twelve institutions in 

the discontinuance group. Three faculty were scheduled for retire-

ment and their positions were left unfilled. In addition, three part

time faculty, one full-time staff member, and one part-time staff 

member were dismissed due to the discontinuance. The frequency of 

faculty and staff eliminated as a result of discontinuing an academic 

unit in home economics is shown in Table 4. 

The major reason(s) for discontinuing the academic units were 

presented in the last section of the eight-part question. The purpose 

of this question t-wo-fo1d; (1) to determine the major reason(s) 

for discontinuing the units, and (2) to distinguish between home eco- . 

nomi.cs programs that have retrenched for positive reasons and those 

that have discontinued programs for negative reasons. Eleven of the 

twelve administrators indicated that the units had been discontinued 

for one of three reasons discussed by Dougherty (1981a): (1) failure 

of a program to meet academic quality, (2) changing environment, such 

as declining budgets and enrollments, and (3) changing priorities 

of mission of the institution or program. The remaining home economics 

administrator indicated the unit's closure was part of a strategic 

plan to redirect available resources to improve his/her own home econom

ics program. Since this strategic move constituted a self-initiated 

action to improve the program by redirection available resources rather 

than a response to stress motivating the unit's discontinuance, the 

responses from this program were deleted from the discontinuance group. 

Data from eleven home economics programs, representing 19.3% of the 
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Table 4. Frequency of faculty and staff eliminated as a result of 
discontinuing an academic unit 

Number of 
Faculty and Staff Dismissed 

1 full-time faculty 
2 full-time faculty 
4 full-tim~ faculty 

Total full-time faculty 

1 part-time faculty 
Total part-time faculty 

1 full-time staff 
Total full-time staff 

1 part-time staff 
Total part-time staff 

Total faculty and staff 

Number of 
Universities 

3 
2 
1 

3 

1 

1 

Number of 
Individuals 

3 
4 
4 

11 

3 
3 

1 
1 

1 
1 

16 
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total sample, were used in the final analysis of the discontinuance 

group. The single positive case of discontinuance will be discussed 

briefly in Chapter 5. 

The statistical analysis of the relationship between the thirty 

financial and enrollment indicators and the home economics programs 

that have continued or have been partially discontinued is presented 

in the following section. 

Identification of Significant Indicators 

The purpose of this section is to present the statistical 

analysis of the thirty indicators of fiscal and enrollment stress 

identified by Glenny and Bowen (1981). For discussion purposes, it 

is useful to relate these indicators to the dichotomous structure 

of internal and external environments fundamental to strategic planning. 

That is, the theory of strategic planning suggests that in the pro

cess of setting priorities among goals, consideration must be given 

to the external factors as they influence the planning process, as 

well as the impact of the internal factors. Glenny and Bowen (1981)' 

differentiate the thirty stress indicators into internal and external 

factors. The indicators, then, constitute a more detailed ~ategoriza

tion of th~s strategic planning dichotomy, as illustrated in Figure 

4. A linear probability model, discussed in Chapter 3, was used to 

test for the statistical significance of each of these factors as 

they relate to home economics degree-granting programs that have contin

ued and those that have been partially discontinued. The twenty in

ternal indicators (factors) are discussed first followed by the ten 

external indicator (factor~). 



INTERNAL FACTORS 

* Educational Purposes 
Transfer Students from 

Two-Year Colleges 
Career Counselor Overload 
Graduate Placement 

* Quality Standards 

* 

Hiring From Within 
Faculty Workloads 
Unusual Teaching Hours 
Percent of Part-time Faculty 
Unselective Early Retirement 
Teaching Outside 

Specialization 
Lower Admission Standards 

Desirable Enrollment Size 
Application Dates 
Application Rates 
Dropout Rates 

* Relationship to Location 

* Assessment of Available 
Resources 

Fees for Selected Services 
Unit Costs 
Faculty Salaries 
Supply, Equipment, and 

Travel Budgets 
Physical Environment of 

Campus 
Soft Money 
Funding for Additional 

Students 

EXTERNAL FACTORS 

* Social Expectations 
Average Student Load 

* Economic Trends 
Labor Demand 

* 

* 

Demographic Trends 
Student Flow from High 

School 
Source of Students 
Live Births 
Ethnic Mix 
Socioeconomic Mix 
Student Profiles 

Government Planning 
Uncertainty of Next 

Budget 
Federal Subsidies 

Figure 4. Factors of enrollment and fiscal stress related 
to the planning process in higher education 
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Internal Factors 

The enrollment and fiscal indicators considered as internal 

factors in the planning process result from influences of the envi

ronment within an institution of higher education. The stress indica

tors categoriz~d as internal factors arise out of trends toward a 

higher proportion of faculty with tenure, decreased financial flexi

bility, and diminished program and personal flexibility (Glenny and 

Bowen, 1981). An institution, however, can have some or total control 

over these indicators. Influences of the internal environment of 

the planning process of higher education can be divided into five 

subgroups: educational purposes, quality standards, desirable enroll-

~ent size, relationship to location, and assessment of available 

resources. 

Educational Purposes. The educational purposes of an institu-

tion incorporate not only the intended consequences of its goals 

but also the institution's traditions and resources. Three stress 

indicators are related to educational purposes, internal factors over 

which an institution has some, or total, control. These indicators 

include: (1) overload of career counselors, (2) decrease in transfer 

students from two-year colleges, and (3) placement of graduates. 

The calculated statistical values for these educational purposes stress 

indicators are presented in Table 5. 

The first of the stress i~iicators categorized under educational 

purposes is an overload of career counselors. Career counselors provide 

a service to students, matching educational training and career goals 

with occupational opportunities. When students are unable to be placed 
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in their preferred employment setting or find difficulty in selecting 

career options, they seek the expertise of career counselors for guid-

ance. According to Glenny and Bowen (1981), an increase in the demand 

for career counselors, resulting in overloads, indicates a potential 

shift in program demand due to a changing employment market or economic 

c~nditions. This, in turn, could lead to enrollment and financial 

stress on the institution of its academic programs. 

Table 5. Internal indicators of enrollment and financial stress: 
educational purposes* 

R 0.115 + 0.059 X6 
(0.52) 

R 0.340 - 0.090 XIO 
(-1.18) 

R 0.H3 - 0.005 X16 
(-0.06) 

*Linear probability model using ordinary least squares estima
tion procedure; t-statistics appear in parentheses. 

R 1 for programs in retrenchment 
o for continuing programs 

X6 workloads of career counselors for students in the program 
(2 - increased, 1 - no change, 0 - decreased) 

XIO the number of transfer students from two-year colleges to 
the program 
(2 - increased, 1 - no change, 0 - decreased) 

X16 the percentage of graduates being placed in their career 
fields 
(2 - increased, 1 - no change, 0 - decreased) 

Data gathered in this study do not support the hypothesis 

that an overload of career counselors is related to enrollment and 

financial stress. The positive sign of the calculated t-statistic, 

0.52, suggests that as the workload of career counselors increases, 
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the probability of program discontinuance also increases, as expected. 

However, the t-statistic was not significant at the .10 level. On 

this basis, the indicator of an overload of career counselors was 

not found to be significantly related to the continuance or discon

tinuance of home economics programs. 

A decrease in the number of transfer students from two-year 

colleges is the second stress indicator categorized as an interior 

consideration of education purposes. An important function of two-

year colleges involves the preparation of students for transfer to 

four-year institutions. In addition, two-year colleges offer many 

occupational and technical training programs, leading to .an .associate 

degree or certificate. A decrease in two-year college transfer students 

can be explained, in part, by the current increased demand for occupa-

tional and technical training provided by two-year colleges. As a 

consequence of fewer transfer students, enrollment levels diminish, 

accompanied by potential fiscal stress (Glenny and Bowen, 1981). 

No evidence was obtained in the current study to support this 

contention. The calculated t-statistic was -1.18. The negative sign 

suggests that as the number of transfer students from two-year colleges 

decreases, an increased probability of program retrenchment occurs, 

as expected. The insignificant t-statistic indicates that there is 

no systematic relationship between shifts in the number of transfer 

students from two-year colleges and the probability of program discon-

tinuance or continuance in home economics. Although increasing 
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recruiting efforts at two-year colleges is a conceptually appealing 

method of augmenting enrollment and ameliorating retrenchment pressures, 

the evidence presented in this study suggests that limited program 

funds earmarked for dealing with closure pressures would be better 

allocated elsewhere. 

Placement of graduates constitutes the third stress indicator 

in the educational purposes subdivision of internal considerations. 

Shiftf> in labor demand in the college service area lead to changes 

in the demand for various academic programs (Glenny and Bowen, 1981). 

Students will ultimately enter academic programs that will lead to 

successful placement in the job market. A downward shift in the demand 

for an academic program could result in declining enrollments and 

financial strain on that program. 

Data to support this thesis were not found in the current 

study. The direction of the calculated t-statistic, -0.06, was nega-

tive, as expected. This finding indicates that a decrease in the 

placement of program graduates is related to an increased probability 

of program discontinuance. The estimated t-statistic, however, was 

not significant at the .10 level; that is, the placement of graduates 

was not significantly related to program continuance or discontinuance 

of home economics programs during this study period. Although place

ment of graduates may be an important part of the institution or pro

gram's mission and may enhance student satisfaction, this study does 

not provide evidence that a relationship exists between graduate place

ment and the continuance and discontinuance of home economics programs. 
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Educational Quality. The perennial concern of educational 

quality permeates the planning process of higher education. Setting 

quality standards necessitates consideration of numerous internal 

factors over which an institution has some or complete control. Indi

cators of enrollment and fiscal stress categorized as internal factors 

of educational quality include (1) hiring from within, (2) proportion 

of faculty with overloads or under loads , (3) regular faculty assigned 

to unusual teaching hours, (4) increasing or decreasing percentages 

of part-time faculty, (5) encouragement of unse1ective early retire

ment, (6) percentage of faculty teaching outside primary specialization, 

and (7) lower admission standards. The calculated statistical values 

for these educational quality stress indicators are presented in Table 

6. 

The first stress indicator identified as an educational quality 

factor is hiring from within. Specifically, filling faculty and admin

istrative positions with individuals from within the university or 

to hire the institutions own graduates is often a sign of fiscal stress 

(Glenny and Bowen, 1981). Current governmental requirements and guide

lines, for example, affirmative action regulations, drive the cost 

of recruitment upward. Hiring local candidates minimizes the cost 

of the search process; the benefit of capitalizing on the national 

pool of talent is subsequently lost. An increase in the number of 

positions filled from within the institution can be related to financial 

stress. 

No empirical evidence was found in this study to support this 

contention. The negative sign of the t-statistic, -0.16, suggests 
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Table 6. Internal indicators of enrollment and financial stress: 
quality standards* 

R 0.218 - 0.014 X12 
(-0.16) 

R 0.363 + 0.165 X15 
(2.13) 

R 0.292 - 0.078 X19 
(-0.86) 

R 0.133 + 0.068 X20 
(0.90) 

R -0.461 + 0.201 X2l 
(1. 75) 

R 0.192 - 0.000 X22 
(-0.000) 

R 0.203 - 0.010 X30 
(-0.10) 

*Linear probability model using ordinary least squares esti
mation procedure; t-statistics appear in parentheses. 

R 1 for programs in retrenchment 
o for continuing programs 

X12 - the number of faculty or administrative positions filled 
with individuals from within the university or own pro
gram graduates 
(2 - increased, 1 - no change, 0 - decreased) 

X15 faculty class size or teaching loads 
(2 - increased, 1 - no change, 0 - decreased) 

X19 assignment of faculty to evening and weekend courses 
(2 - increased, 1 - no change, 0 - decreased) 

X20 the number of part-time faculty 
(2 - increased, 1 - no change, 0 - decreased) 

X2l the number of faculty unselectively encouraged to retire 
(2 - increased, 1 - no change, 0 - decreased) 

X22 the percentage of faculty teaching outside their primary 
specialization 
(2 - increased, 1 - no change, 0 - decreased) 

X30 admission standards to the program 
(2 - increased, 1 - no change, 0 - decreased) 
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that a decrease in hiring from within is related to an increase in 

the probability of program discontinuance. This finding, contrary 

to expectation, could be explained by institutions responding to program 

needs and demands by taking advantage of or consolidating available 

faculty resou~ces. Similarly, institutional administrators might 

respond to shifts in the educational needs of students by implementing 

interdisciplinary programs. In any event, the calculated t-statistic 

was not significant at the .10 level, indicating no significant rela

tionship between hiring from within and the probability of continuance 

or discontinuance of home economics programs. 

The proportion of faculty with overloads or underloads repre

sents the second stress indicator identified under educational quality 

considerations. Glenny and Bowen (1981) posit that heavier teaching 

loads and/or increased class size could indicate fiscal stress on 

an institution. This trend could result from their budgetary cutbacks 

or diversion of available resources to other programs within the insti-

tution. Increased teaching loads and class size could be a signal 

to administrators that budgetary stress exists. 

Data gathered in the current study support the thesis that 

heavier teaching loads and increased class size are related to financial 

stress and subsequent closure of a program's unit. The calculated 

t-statistic was 2.13. As expected, the positive direction of the 

t-statistic suggests that as teaching loads become heavier, the proba

bility of program discontinuance increases. The t-statistic was also 

significant at the .05 level, supporting the positive relationship 
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between teaching loads and the probability of continuance or discon-

tinuance of home economics programs. The conclusion can be drawn, 

then, that increased faculty teaching loads is one characteristic 

of retrenching home economics programs, indicating a response to finan

cial stress. 

The third stress indicator categorized as an educational quality 

factor is tenured faculty assigned to unusual teaching hours. According 

to Glenny and Bowen (1981), increased utilization of tenured faculty 

to teach evening and weekend classes often represents an indication 

of financial stress. Part-time faculty might typically be assigned 

to unusual teaching hours. During periods of retrenchment, part-

time faculty might be released and tenured faculty assigned to the 

less popular teaching hours as required. An increase in the number 

of tenured faculty assigned to evening and weekend classes could indi

cate budgetary stress. 

Evidence gathered in this study does not support this hypothesis. 

The negative sign of the t-statistic, -0.86, suggests that fewer faculty 

assigned to unusual teaching hours relates to an increased probabil-

ity of program discontinuance. This finding is contrary to that ex-

pected. One possible explanation for this outcome could be attributed 

to the responsiveness of home economics programs to the demands of 

its diverse student population by offering more classes at different 

times during the day and week. Nonetheless, the estimated t-statistic 

was not significant at the .10 level. On this basis, the stress indi

cator of regular faculty assigned to unusual teaching hours was not 
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found to be significantly related to the continuance or discontin

uance of programs in home economics. 

The fourth stress indicator identified as an internal considera

tion of educational quality constitutes a shift in the percentage 

of part-time faculty. The use of part-time faculty provides flexibility 

for an institution. During periods of retrenchment, however, part-

time faculty are. often released and their classes assigned to the 

regular faculty. Shifts in the percentages of part-time faculty could 

indicate financial stress, as posited by Glenny and Bowen (1981). 

No empirical evidence was found in this study to support the 

thesis that shifts in the percentages of part-time faculty are related 

to program retrenchment in home economics. The calculated t-statistic 

was 0.90. The positive sign of this value suggests that as more part-

time faculty are employed, the probability of program discontinuance 

increases. The direct relationship between the percentage of part-

time faculty and program discontinuance in home economics could be 

explained by continuing programs capitalizing on the lower salary 

levels of part-time faculty to staff the class offerings. The estimated 

t-statistic, however, was insignificant at the .10 level. On this 

basis, a shift in the percentage of part-time faculty as a stress 

indicator was not found to be significantly related to the continuance 

or discontinuance of home economics programs. 

Encouragement of unselective early retirement represents the 

fifth stress indicator identified as a quality control factor. Glenny 
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and Bowen (1981) contend that encouragement of unselective early retire

ment, although not necessarily an indication of financial strain, 

indicates stress of some form. That is, early retirement frees up 

high-level faculty salaries; younger faculty can then be recruited 

to fill these positions at a lower salary. Encouragement of selective 

early retirement can be advantageous if done to improve the quality 

of a program or institution. Unselective early retirement, however, 

is more plausible viewed as a response to budgetary stress. 

Data gathered in this study supports the contention that en

couragement of unselective early retirement is related to the con-

tinuance or discontinuance of home economics programs. The positive 

sign of the calculated t-statistic, 1.75, suggests that an increase 

in the encouragement of unselective early retirement is related to 

the probability of program discontinuance in home economics, as expec

ted. In addition, the t-statistic was significant at the .05 level. 

The conclusion can be drawn, then, that a significant relationship 

exists between the encouragement of early retirement and the probabil

ity of continuance or discontinuance of home economics programs. 

As a response to financial stress, the activity of encouraging unselec

tive early retirement was found to be characteristic of home eco

nomics programs undergoing unit cutbacks. 

The sixth stress indicator categorized as a factor of quality 

standards is the percentage of faculty teaching outside their primary 

specialization. According to Glenny and Bowen (1981), assigning tenured 

faculty to teach courses outside their primary field of interest is 

a sign of stress. That is, an increase in the number of faculty 
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teaching in areas of secondary or tertiary interest indicates financial 

stress on the institution that could result in lower quality standards. 

Jeopardizing the quality of an academic program can ultimately lead 

to decreased enrollments and subsequent financial difficulties. 

Data collected in this survey failed to provide empirical 

evidence about the primary-specialization hypothesis. Specifically, 

100% of the discontinuance group and 82% of the continuance group 

responded "no change" had occurred. This lack of response variabil-

ity - made it impossible to conduct a meaningful statistical test of 

the hypothesis that an increase in the percentage of faculty teaching 

outside their primary field of specialization is related to program 

discontinuance. That is, the data collected in this survey did not 

support or reject the proposition due to a lack of information on 

how changes in faculty reassigned to secondary and tertiary field 

of interest affect the probability of program discontinuance or contin

uance in home economics. 

The lowering of admission standards constitutes the seventh 

stress indicator identified as a quality standard consideration. 

One response to enrollment and financial stress constitutes lowering 

admission standards in an effort to increase enrollments. A change 

in admission standards, however, can affect not only academic programs 

within an institution but also competitive institutions. That is, 

a lowering of admission standards by one institution can adversely 

affect institutions that are less prestigious. Moreover, lowering 

admission standards can deteriorate institutional and program quality 



74 

leading to subsequent enrollment declines and consequential financiR1 

stress (Glenny and Bowen, 1981). 

Data gathered in the current study were not supportive of 

the contention that lowering of admission standards is related to 

financial stress. The calculated t-statistic was -0.10. The expected 

negative direction of the t-statistic suggests that as admission stan

dards are lowered, the probability of program discontinuance increases. 

The insignificant calculated t-statistic (at the .10 level) does not 

provide a basis for supporting the hypothesis that there is a rela

tionship between lowering admission standards and the probability 

of program discontinuance or continuance in home economics. 

Desirable Enrollment Size. Although enrollment declines can 

be accompanied by a decrease in the state funding level for higher 

education, the extent of this relationship is in question. This associ

ation exists particularly in states that use an enrollment-driven 

formula for determining the level of funding. Enrollment size in 

various academic programs reflects the demand for that program that 

ultimately affects the. financial support of the institution and the 

program. Three indicators of enrollment stress have been identified 

as internal considerations concerned with enrollment size in the plan

ning process: (1) period between closing of applications and registra

tion, (2) drop in application rates for admission, and (3) increasing 

or decreasing dropout rates. The calculated statistical values for 

these enrollment size stress indicators are presented in Table 7. 
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Table 7. Internal indicators of enrollment and financial stress: 
desirable enrollment size* 

R 0.056 + 0.129 X7 
(1.42 ) 

R 0.299 - 0.093 X9 
(-1.56) 

R 0.135 + 0.081 X17 
(0.77) 

*Linear probability model using ordinary least squares estima
tion procedure; t-statistics appear in parentheses. 

R 1 for programs in retrenchment 
o for continuing programs 

X7 the period between the closing date for applications and 
end of registration 
(2 - increased, 1 - no change, 0 - decreased) 

X9 application rates for admission to the program 
(2 - increased, 1 - no change, 0 - decreased) 

X17 dropout rates of students fully enrolled in the program 
(2 - increased, 1 - no change, 0 - decreased) 

The first stress indicator in this subgroup of internal factors 

is the period betw~en the closing date of applications and registration. 

When the closing date for applications is moved closer to the date 

of registration, an institution is likely to be suffering from enroll-

ment declines (Glenny and Bowen, 1981). That is, shortening the time 

span between the application closing date and registration is a tactic 

used by university decision-makers to increase enrollments. A trend 

towards a shorter duration between the closing date for applications 

and registration is an indication of enrollment stress and inevitable 

financial strain. 

Data gathered in this study not only do not support this con-

tent ion but contradict the hypothesis that a decreasing time period 
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between the closing date of applications and registration is related 

to enrollment stress to the extent of discontinuing home economics 

units. The positive sign of the calculated t-statistic, 1.42, contrary 

to the stated hypothesis, indicates that a longer time period between 

the application closing date and registration is related to an increased 

probability of program discontinuance. This significant finding (at 

the .10 level) could partially account for some home economics programs 

encountering enrollment declines. That is, current economic and social 

conditions could delay submission of applications to colleges and 

universities. A large gap between the application closing date and 

registration could, in turn, eliminate this pool of potential students. 

From a strategic planning perspective, the factors influencing applica

tion submission dates and the period between the closing date and 

registration. could provide useful information in the process of es

tablishing priorities. 

Drop in application rates for admission is the second stress 

indicator categorized under desirable enrollment size. According 

to Glenny and Bowen (1981), decreasing application rates for admission 

result in enrollment declines, as fewer individuals apply for admission 

to a university, fewer individuals are accepted for entrance, and 

fewer students ultimately enroll at the university. Therefore, as 

application rates for admission drop, enrollment size also drops result

ing in financial stress on the university and increased discontinuance 

pressure on specific programs. 
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Evidence gathered in this study supports this hypothesis. 

The negative sign of the calculated t-statistic, -1.56, suggests that 

as application rates for admission decline, the probability of program 

discontinuance increases. In addition, the t-statistic was significant 

at the .10 level supporting the thesis that a relationship exists 

between the rate of applications for admission and the probability 

of program continuance or discontinuance in home economics. Due to 

the significant relationship between the rate of applications for 

admission and enrollment and financial stress, changes in application 

rates are worthy of consideration when strategically planning for 

the continuance of home economics programs. 

The last stress indicator categorized under the internal factor 

of desirable enrollment size is student dropout rates. Under normal 

economic conditions, an increase or decrease in dropout rates is related 

to how effectively an institution or program is in meeting the needs 

and standards expected of its students (Glenny and Bowen, 1981). 

Specifically, increasing dropout rates indicate failure in adequately 

serving students currently enrolled at a university. As a consequence, 

enrollment declines and the subsequent dollar losses occur. 

No empirical evidence was found in the current study to support 

this hypothesis. The positive sign of the calculated t-statistic, 

0.77, suggests that as the dropout rate increases, the probability 

of program discontinuance also increases, as expected. However, the 

insignificant t-statistic (at the .10 level) does not support the 

contention that a relationship exists between dropout rates and the 

probability of program continuance or discontinu~nce in home economics. 
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Assessment of Available Resources. Internal management also 

requires assessment of available resources as it contributes to the 

flexibility and health of a university. Seven enrollment and financial 

stress indicators, over which an institution has some or total control, 

are identified in this category. These indicators include: (1) in-

creased fees for support of selected services, (2) increasing unit 

costs, (3) faculty salaries increasing disporportionate to total budget, 

(4) reduction in supply, equipment, and travel budgets, (5) physical 

environment of the campus, (6) proportion of total budget composed 

of soft money, and (7) decreasing rates of funding for additional 

students. The calculated statistical values for the stress indicators 

concerned with assessment of available resources are presented in 

Table 8. 

The first stress indicator categorized under assessment of 

available resources is increased fees for support of selected services. 

According to Glenny and Bowen (1981), an increase in fees for support 

of selected services, initiated by the institution, is a sign of finan-

cial difficulties or changing priorities. This is not the case, how-

ever, if the increase is initiated by state government. Glenny and 

Bowen (1981) argue that an increased strain on the budget drives student 

fees upward; that is, one response to resource shortages is to charge 

fees for services that had once been free to students or to increase 

previous student fees. Increased fees for support of selected services 

indicate stress on a university's budget. 
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Table 8. Internal indicators of enrollment and financial stress: 
assessment of available resources* 

R 0.570 - 0.197 X8 
( -1.40) 

R 0.174 + 0.013 X13 
(0.17) 

R 0.307 - 0.076 X14 
(-0.88) 

R 0.324 - 0.102 X18 
(-1.77) 

R 0.139 + 0.051 X24 
(0.84) 

R 0.184 + 0.011 X25 
(0.17) 

R 0.378 - 0.145 X28 
(-1.93) 

*Linear probability model using ordinary least squares estima
tion procedure; t-statistics appear in parentheses. 

R 1 for program in retrenchment 
o for continuing programs 

X8 student fees for support of selected servicee 
(2 - increased, 1 - no change, 0 - decreased) 

X13 = the cost of operating the program in relation to inflation 
factors 
(2 - increased, 1 - no change, 0 - decreased) 

X14 the salary budget for academic personnel in proportion to 
the total budget 
(2 - increased, 1 - no change, 0 - decreased) 

X18 the dollar amount for supply, equipment, and/or travel 
budgets 
(2 - increased, 1 - no change, 0 - decreased) 

X24 the quality of the physical environment of the program's 
facilities 
(2 - increased, 1 - no change, 0 - decreased) 

X25 the proportion of the total budget composed of soft 
. money 

(2 - increased, 1 - no change, 0 - decreased) 
X28 the funding rate for new students since the 1982 academic 

year 
(2 - increased, 1 - no change, 0 - decreased) 
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Data collected in the current survey failed to produce empirical 

evidence about the thesis that increased fees for support of selected 

services are related to financial stress to the extent of discontinuing 

programs or units in home economics. That is, 82% of the discontinuance 

group and 91% of the continuance group indicated that student fees 

had increased. This lack of response variability made it impossible 

to conduct a meaningful statistical test of the increased-fees hypo-

thesis. Consequently, data gathered in this study did not support 

or reject the hypothesis because not enough information was available 

on how increases in fees for support of selected services affect the 

probability of program discontinuance or continuance in home economics. 

Increasing unit costs constitute the second stress indicator 

categorized under assessment of available resources. Glenny and Bowen 

(1981) posit that if unit costs increase faster than the rate of infla-

tion, an institution is experiencing financial stress. Failure of 

a university to respond to enrollment declines by appropriately ad

justing academic programs and the number of faculty forces unit costs 

upward. Increasing costs, then, indicate stress on an institution's 

available resources. 

No empirical evidence was found in the current study to support 

this contention. The direction of the calculated t-statistic, 0.17, 

suggests that as unit costs increase, the probability of program dis-

continuance also increases, as expected. The t-statistic, however, 

was not significant at the .10 level, providing no support for the 

hypothesis that increasing unit costs are related to the probability 
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of program discontinuance in home economics. On this basis, the stress 

indicator of increasing unit costs was not found to be significantly 

related to the continuance or discontinuance of home economics programs. 

The third stress indicator categorized under assessment of 

available resources is faculty salaries increasing disproportionately 

to the total budget. Glenny and Bowen (1981) contend that if faculty 

salaries increase disproportionately to the total budget, an institution 

is probably experiencing financial difficulties as evidenced by a 

depletion of resources for operations. They also posit that a dis-

proportionate budget occurs as a result of cutting budgets for nonaca

demic units. Theory suggests, then, that faculty salaries increasing 

disproportionately to the total budget indicates enrollment and finan

cial stress on university programs. 

Data gathered in this study do not support the hypothesis 

that faculty salaries increasing disproportionately to the total budget 

is related to program discontinuance in home economics. The negative 

sign of the calculated t-statistic, -0.88, suggests that as faculty 

salaries increase disproportionately to the total budget, the proba

bility of program continuance, not discontinuance, occurs. One possible 

explanation for this unexpected finding could be the effort of contin

uing home economics programs to increase the program's quality by 

attracting leading scholars to their program, scholars who command 

higher than normal salaries. Nonetheless, the insignificant t-statistic 

does not support the faculty-salary hypothesis. On this basis, the 
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stress indicator of faculty salaries increasing disproportionately 

to the total budget was not found to be significantly related to program 

continuance or discontinuance in home economics. 

Reduction in supply, equipment, and travel budgets constitutes 

the fourth stress indicator categorized under assessment of available 

resources. The first areas to be cut during periods of financial 

difficulties at a university are budgets for supplies, equipment and 

travel (Glenny and Bowen, 1981). These budgets are particularly vu1-

nerab1e to financial stress and are an early indication that an insti-

tution is experiencing monetary shortfalls. Thus, Glenny and Bowen 

(1981) contend that a relationship exists between a reduction in supply, 

equipment, and travel budgets, and fiscal stress. 

Empirical data gathered in the current study support this 

thesis. The expected negative direction of the t-statistic, -1.77, 

indicates that as supply, equipment, and travel budgets decrease, 

the probability of home economics programs discontinuing increases. 

The t-statistic was also significant at the .05 level, supporting 

the hypothesis that a reduction in supply, equipment and travel budgets 

is related to discontinuing home economics programs. Declining funding 

levels for supply, equipment, and travel budgets are, therefore, charac-

teristic of home economics programs suffering from fiscal stress. 

The fifth stress indicator- categorized under the internal 

factor of assessment of available resources constitutes the upkeep 

or appearance of the campus I s physical environment. One response 

to financial stress is deferment of maintenance costs resulting in 
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a deterioration of a campus's physical environment (Glenny and Bowen, 

1981) . That is, maintaining the physical environment typically takes 

lower priority to teaching and research requirements. A decline in 

the quality of the buildings and grounds at a university is an indica

tion of financial stress, which in turn, might lead to further enroll

ment declines and monetary losses. 

Data gathered in the current study do not support this hypo-

thesis. The calculated t-statistic was 0.84. The direction of the 

t-statistic, contrary to expectation, suggests that as quality of 

the physical environment of the campus or the program's facilities 

improves, the probability of program discontinuance in home economics 

also increases. One explanation for this finding constitutes the 

possible effort of retrenching home economics programs to attract 

additional students by improving the physical environment of their 

programs. However, the insignificant t-statistic (at the .10 level) 

does not support the hypothesized relationship between a deteriorating 

physical environment and financial stress in home economics. On this 

basis, the stress indicator of a decline in the quality of the physical 

environment was not found to be statistically related to program contin

uance or discontinuance. 

Proportion of the total budget composed of soft money comprises 

the sixth stress indicator categorized under assessment of available 

resources. Glenny and Bowen (1981) posit that if the total budget 

consists of an increasing proportion of soft money, an institution 

could be in financial difficulty. That is, an increasing number of 

tenured faculty financed from grant or contract funds could result 
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in problems for the university as uncertainty of these sources of 

support becomes evident. In theory, then, an increasing proportion 

of the total budget composed of soft money is related to potential 

financial difficulties for a university. 

No empirical evidence was found in the current study to support 

this thesis. The direction of the calculated t-statistic, 0.17, sug

gests that as the proportion of the budget composed of soft money 

increases, the probability of program discontinuance in home econom-

ics also increases, as expected. The t-siatistic, however, was not 

significant at the .10 level suggesting a relationship does not exist 

between program discontinuance in home economics and a budget's propor-

tion of soft money. On this basis, an increased proportion of the 

total budget composed of soft money is not statistically related to 

program continuance or discontinuance in home economics. 

The final stress indicator categorized as an internal factor 

of assessment of available resources is decreasing rates of funding 

for additional students. Glenny and Bowen (1981) contend that a decline 

in the funding level for students indicates that the source of revenue 

is becoming depleted. If the rate of funding for each additional 

student decreases from previous levels, institutions must look for 

other sources of revenue or experience enrollment loss. Decreasing 

rates of funding for additional students, then, could indicate enroll

ment and financial stress on the university. 

Data gathered in the current study support the hypothesis 

that decreasing rates of funding for students is related to enrollment 
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The calculated t-statistic was -1.93, signifi-

cant at the .05 level. The direction of the t-statistic suggests 

that as the funding rate for additional students decreases, the proba

bility of program discontinuance in home economics increases, as 

expected. The significant t-statistic supports the thesis that a 

relationship exists between declining rates of funding for additional 

students and program discontinuance in home economics. From a strategic 

planning perspective, efforts to maintain the funding level for students 

could, in part, prevent home economics programs from experiencing 

enrollment declines and financial stress. 

External Factors 

The external factors of consideration in the planning process 

of higher education embody influences from the environment outside 

the university structure. Stress indicators, categorized as external 

considerations, arise out of social forces and broad trends over which 

a university has little or no control. Influences of the external 

environment are comprised of social expectation, economic trends, 

demographic trends, and governmental planning. 

Social Expectations. The expectations of society within which 

universities operate can influence administrative policy in a variety 

of ways. A recent example of this interrelatedness is given by the 

trend of decreasing student credit-hour loads. According to Glenny 

and Bowen (1981), in interpreting data from the National Center for 

Educational Statistics, the average credit-hour load taken by students 

has decreased in recent years. This trend places stress on budgets 
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that have been formulated on full-time equivalent bases. That is, 

if students are enrolled in fewer courses in an academic term, more 

students would be needed to generate the necessary full-time equivalent 

dollars. Financial losses could occur with decreasing student credit-

hour loads and affect the continuance or discontinuance of academic 

programs. 

Evidence was not found in this study to support the contention 

that decreased student credit-hour loads might be related to the con-

tinuance or discontinuance of home economics programs. The calculated 

statistical values for the social expectation indicator of the average 

credit-hour load of students are presented in Table 9. The negative 

sign of the t-statistic suggests that as the average credit-hour loads 

of students decrease, the probability of program discontinuance in-

creases, as expected. The estimated t-statistic, -0.12, was not 

significant at the .10 level. On this basis, the indicator of de-

creasing student credit-hour loads was not found to be significantly 

related to program continuance or discontinuance in home economics. 

Table 9. External indicato~s of enrollment and financial stress: 
social expectations* 

R 0.213 - 0.012 X11 
(-0.12) 

*Linear probability model using ordinary least squares estima
tion procedures; t-statistic appears in parentheses. 

R 1 for programs in retrenchment 
o for continuing programs 

X11 the average credit-hour load of students 
(2 - increasi'Ug, 1 - no change, 0 - decreasing) 
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Economic Trends. Changes in the demand for labor within the 

college service area are categorized under economic trend indicrltor. 

Specifically, employment opportunities for program graduates in the 

local area influence students' selection of various academic programs 

in a university. Awareness of trends in the labor demand for program 

graduates enables a university to respond with necessary changes by 

offering academic programs relevant to the job market. Glenny and 

Bowen (1981) posit that fluctuations in occupational demands might 

indicate potential stress on a university due to the subsequent changes 

in program demand leading to enrollment declines in that program. 

No evidence was found in the current study to support this 

contention. The calculated statistical values for economic trend 

indicator of en-::-ollment and fiscal stress are shown in Table 10. 

The negative sign suggests that as the demand for horne economics grad-

uates decrease, the probability of program discontinuance increases, 

as expected. However, the estimated t-statistic was -0.85 

Table 10. External indicators of financial and enrollment stress: 
economic trends* 

R 0.293 - 0.074 X27 
(-0.85) 

The 

*Linear probability model using ordinary least squares estima
tion procedure; t-statistic appears in parentheses. 

R 1 for programs in retrenchment 
o for continuing programs 

X27 - the demand in the university's service area for graduates 
of the program 
(2 - increased, 1 - no change, 0 - decreased) 
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insignificant t-statistic indicates that in the case of program discon

tinuance of home economics programs, fluctuations in the demand for 

program graduates within the institution I s service area exerted no 

systematic impact on the probability of program continuance or discon

tinuance. That is, changes in labor demand, although worthy of consider

ation in the planning process of a university or program, were not 

statistically related to the continuance or discontinuance of home 

economics programs. 

Demographic Trends. Demographic trends influence the demand 

for higher education and its academic programs which, in turn, have 

an impact on the financial enrollment status of a university. Sev

eral stress indicators can be identified as demographic trends in 

the external environment in which a university has little or no control. 

These include (1) student flow from high school, (2) source of students 

by geographical area, (3) live births and the demand for teachers, 

(4) shifts in the ethnic mix of the institution's service area, (5) 

shifts in the socioeconomic mix of the institution's service area, 

and .( 6) changing student profiles. The calculated statistical values 

for these demographic trend indicators are presented in Table 11. 

Glenny and Bowen (1981) contend that a relationship exists 

among the flow of students from high school, these students' academic 

interests, ~nd college attendance rates. That is, the number of stu

dents attending high school in a university's service area and the 
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Table 11. External indicators of enrollment and financial stress: 
demographic trends* 

R 0.301 - 0.107 Xl 
(-1. 82) 

R 0.241 - 0.040 X2 
(-0.54) 

R 0.152 + 0.035 X3 
(0.54) 

R = 0.224 - 0.020 X4 
(-0.22) 

R = 0.010 + 0.121 X5 
(-1.69) 

R 0.513 - 0.210 X29 
(-2.08) 

*Linear probability model using ordinary least squares estima
tion procedure; t-statistics appear in parentheses. 

R 1 for programs in retrenchment 
o for continuing programs 

Xl student flow from high school 
(2 - increased, 1 - no change, 0 - decreased) 

X2 students drawn from a geographic area not immediately 
contiguous to the institution 
(2 - increased, 1 - no change, 0 - decreased) 

X3 the number of live births in the university's service 
area 
(2 - increased, 1 - no change, 0 - decreased) 

X4 the college attendance rates of different racial and 
ethnic groups in the institution's service area 
(2 - increased, 1 - no change, 0 - decreased) 

X5 the economic composition of the population in the 
institution's service area 
(2 - increased, 1 - no change, 0 - decreased) 

X29 the rate of change in the characteristics of students 
(i.e., age, sex, full-time or part-time status) attending 
the program 
(2 - increased, 1 - no change, 0 - decreased) 
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Fewer high 

school graduates interested in a particular discipline might result 

in an enrollment decline for that academic program leading to possible 

financial stress. 

Data gathered in the current study support the position that 

decreased student flow from high school is an indicator of financial 

stress. 

level. 

The estimated t-statistic was -1.82, significant at the .05 

The negative sign suggests that as student flow from high 

school decreases, the probability of program discontinuance increases, 

as expected. Moreoever, the significant t-statisticprovidesempirical 

evidence that in the case of retrenchment in home economics programs, 

a decrease in the number of. high school students interested in entering 

the home economics field of study has an impact on the probability 

of program discontinuance. From a strategic planning perspective, 

then, activities that stimulate interest in home economic studies 

in high schools and encourage continued study at neighboring institu

tions of higher educati.on might reasonably be expected to ameliorate 

retrenchment pressures. 

The second indicator identified in the demographic trends 

category is the geographical source of a university's students. Some 

institutions draw their student population from geographical areas 

distant from the institution's location, particularly from the state's 

largest city. For example, Glenny and Bowen (1981) point out that 

Los Angeles is a large source of students for institutions throughout 

California. Shifts in Los Angeles' population, then could affect 
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the enrollment of not only colleges and universities in Los Angeles, 

but in other institutions in the state. Awareness of the source of 

students by geographical area constitutes a beneficial tool for institu

tional planners as changes in population size and/or mix in that geo

graphical area could alter the enrollment size at the institution, 

supporting the continuance or discontinuance of academic programs. 

Data gathered in the current study do not support this thesis. 

The calculated t-statistic was -0.54. The negative direction of the 

t-statistic suggests that a decrease in the number of students drawn 

from a geographical area not immediately contiguous to the university, 

increases the probability of program discontinuance. The estimated 

t-statistic was not significant at the .10 level, indicating that 

a significant relationship did not exist between a shift in the popu

lation of students drawn from geographical areas distant from the 

university and the potential of continuing or discontinuing home eco

nomics programs. 

The number of live births and the demand for teachers is cate-

gorized as the third demographic trends indicator. The Bureau of 

the Census (1980) forecasted a gradual increase in the live birth 

rate in the United States during the coming twenty years, but with 

significant regional variations. Glenny and Bowen (1981) argue that 

both the demand for teachers and higher education are directly related 

to the live birth rate. As population size increases, the demand 

for educational services rises in response to a larger potential student 

pool. A decrease in the live birth rate, on the other hand, could 
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indicate declining enrollment over time and subsequent financial stress, 

aff~ct~ng the likelihood of program continuance or discontinuance. 

Evidence was not found in this study to support the live

birth-rate hypothesis. In fact, the positive sign of the estimated 

t-statistic, 0.54, suggests that a decrease in the number of live 

births decreases the probability of program discontinuance, contrary 

to the hypothesized relationship. One possible explanation for this 

finding could be attributed to the participation rates of the ethnic 

groups in the institution's service area. In any event, the estimated 

t-statistic was not significant at the .10 level; that is, the live 

birth rate was not significantly related to program continuance or 

discontinuance of home economics p~ograms during the study period. 

Shifts in the ethnic mix of the institution's service area 

constitute the fourth demographic trends indicator. The college at-

tendance rate differs among ethnic groups. Glenny and Bowen (1981) 

contend that some minority groups have a lower high school participa-

tion rate than other ethnic groups. A population increase of this 

minority group could mean a smaller pool of prospective college stu

dents in the institution's service area resulting in declining enroll

ments and subsequent financial stress. 

No evidence was gathered in this study to substantiate a rela

tionship between shifts in the ethnic mix of the institution's service 

area and financial stress and the continuance or discontinuance of 

home economics programs. The estimated t-statistic was negative and 

insignificant, -0.22. Unfortunately, there is some potential ambiguity 
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in interpreting the meaning of "an increase in the ethnic mix" within 

the institution's service area. The most straightforward interpretation 

would be as an increase in ethnic diversity. In this context, the 

negative coefficient would be interpreted to mean that as the population 

becomes more ethnically diverse, the probability of program closure 

decreases. This interpretation is not synonomous with the phenomenon 

of a population being comprised of a larger percentage of minority 

residents. That is, ethnic diversity can increase with the percentage 

of minority population increasing or decreasing, depending upon the 

original ethnic mix. Thus, the empirical results reported here are 

best interpreted as failing to support a relationship between changing 

ethnic diversity and the likelihood of program closure. 

The fifth stress indicator identified as demographic trends 

addresses shifts in the socioeconomic mix in the institution's service 

area. According to Glenny and Bowen (1981), the socioeconomic level 

of a group is directly related to college attendance rates. That 

is, the higher the socioeconomic level of a group, the higher the 

college attendance rate of that group. A decline in the economic 

level of a university's student population pool could lead to enroll

ment declines and financial strain on the university. 

Data gathered in this study support the hypothesis that a 

downward shift in the socioeconomic level of the population of the 

institution's service area is related to enrollment and fiscal stress. 

The calculated t-statistic was -1.69. The negative sign suggest that 

as the socioeconomic level in the institution's service area. decreases, 
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the probability of program discontinuance increases. In addition, 

the t-statistic was significant at the .10 level, indicating a statis

tically significant relationship between shifts in the socioeconomic 

mix in the institution's service area and the probability of the con

tinuance or discontinuance of home economics programs. In the process 

of strategically planning for home economics programs, examination 

of the socioeconomi~ mix of an institution's source of students, with 

particular attention to upward or downward shifts in socioeconomic 

levels, might provide an early warning signal for program adaptation. 

Changing student profiles is the final stress indicator cate

gorized under demographic trends. Characteristics of an institution's 

student population (for example sex and age) have an impact on the 

demand for academic programs, average student credit-hour load, and 

the institution's goals and priorities (Glenny and Bowen, 1981). 

For example, an increase in the number of older students who are already 

in the work force may result in demand for a class schedule at different 

times of the day and week than regularly scheduled. Consequently, 

a more diverse student population could require program adaptation 

to meet student demands and needs. A relationship exists, then, between 

changing student profiles and fiscal enrollment stress. That is, 

failure to meet the requirements of a changing student population 

could lead to enrollment declines and subsequent dollar losses, 

Evidence obtained in this study supports the thesis that a 

relationship exists between changing student profiles and enrollment 

and fiscal stress in home economics programs. The negative sign of 
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the calculated t-statistic, -2.08, indicates that a more diverse stu

dent population has an impact on the probability of program discon-

tinuance. The t-statistic, significant at the .05 Level, provides 

empirical evidence that in the case of retrenchment in ~ome economics 

programs, an increase in the diversity of the student population has 

an impact on the probability of the continuance or discontinuance 

of home economics programs .. This finding is indicative of the effec

tiveness of the home economics programs that have not discontinued 

academic units in meeting the academic needs of their increasingly 

diverse population. This finding might also indicate their ability 

to draw new students to their programs by selecting course offerings 

geared toward student needs. It can be concluded, then, that a more 

diverse student population is characteristic of continuing programs 

in home economics. 

Governmental Planning. Shifts in federal and state governmental 

policy can substantially impact institutional priorities, as well 

as enrollment and financial status. Through subsidizing research 

projects and financial aid to students, to name a few, the implication 

of governmental planning can be widespread. Two indicators of enroll

ment and fiscal stress are categorized as external consideration of 

governmental planning: (1) uncertainty in obtaining the next budget, 

and (2) federal subsidies. The calculated statistical values for 

these governmental planning indicators are presented in Table 12. 

Uncertain support levels is the first governmental planning 

stress indicator. Lack of confidence in the funding level of future 

budgets can lead to an inefficient use of available resources in an 
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Table 12. External indicators of enrollment and financial stress: 
governmental planning* 

R =-0.169 + 0.119 X23 
(0.12) 

R 0.327 + 0.194 X26 
(2.76) 

*Linear probability model using ordinary least squares estima
tion procedure; t-statistic appears in parentheses. 

R 1 for programs in retrenchment 
o for continuing programs 

X23 uncertainty in obtaining the next budget 
(2 - increased, 1 - no change, 0 - decreased) 

X26 federal government subsidies for training and research 
(2 - increased, 1 - no change, 0 - decreased) 
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effort to compensate for uncertain funding of future needs (Glenny 

and Bowen, 1981). In addition, low morale can be created from this 

ambiguity. An increase in uncertainty in obtaining future budgets, 

then, can be related to institutions experiencing financial stress. 

No evidence was obtained in the current study to support this 

contention. The calculated t-statistic was 0.12. The positive sign 

indicates that an increase in the uncertainty in obtaining the n.axt 

budget directly relates to an increase in the probability of program 

discontinuance, as expected. The t-statistic, however, was not signifi

cant at the .10 level indicating that a lack of confidence in future 

funding levels was not related to the continuance or discontinuance 

of home economics programs. 

Federal subsidies is the second governmental planning stress 

indicator. Federal subsidies to higher education can appear in the 

form of support of research projects, incentive grants to institu

tions and financial aid to students. Changes in federal policy related 

to direct or indirect support of higher education could result in 

enrollment shifts, changes in the demand for specific programs and 

changes in funding levels (Glenny and Bowen, 1981). Specifically, 

a decrease in federal subsidies can have a negative impact on colleges 

and universities indicating potential enrollment and fiscal stress. 

Data gathered in this study contradicted the thesis that a 

decrease in federal subsidies is inversely related to the probability 

of program discontinuance. That is, the empirical evidence gathered 

in this study suggests that a decrease in federal funding does not 

increase the probability of program attenuation in home economics. 
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The t-statistic, 2.76, was significant at the .01 level indicating 

that federal subsidies were systematically related to the probability 

of program continuance or discontinuance in home economics. However, 

the positive sign of the calculated t-statistic suggests that as the 

amount of federal subsidies decreases, the probability of program 

discontinuance occurring decrea3es. This contradictory finding suggests 

that in retrenching home economics programs, units were discontinued 

for reasons other than federal subsidies. Thus, the proposition that 

cuts in federal funding increase the likelihood of retrenchment simply 

does not apply to the continuance of home economics programs over 

the study period. Increased federal subsidy levels characterized 

programs undergoing discontinuance, suggesting that financial stress 

was imposed at the local (Le., university and/or state) level, not 

at the national level. 

Administrators' Perceptions of Critical Factors 

This final section of results and discussion encompasses the 

home economics administrators' perceptions of critical factors in 

determining program discontinuance. The purpose of this section is 

to compare the perceptions of administrators in the continuance and 

discontinuance groups regarding critical considerations in determining 

program discontinuance. 

All administrators were asked to rank order four considera

tions relevant to the decision-making process in discontinuing an 

academic unit or program. The four considerations included student 

employment after graduation, financial considerations, student enroll

ment, and mission of the institution or program. The response frequency 
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for this question was high for both the continuance and discontinuance 

groups, 93% and 100%, respectively. 

Responses from the continuance group revealed that 45.2% of 

the administrators perceived financial concerns as the most important 

factor when considering program discontinuance. The mission and student 

enrollment levels were perceived by 26.2% and 21.4%, respectively, 

to be the most important consideration. The remaining 7.2% perceived 

student placement as the most important. Responses from the discon

tinuance group were somewhat different than the responses from the 

continuance group. Specifically, administrators in the discontinuance 

group almost unanamously selected either enrollment or mission (45.5% 

each) as the most important consideration. None of the respondents 

perceived student placement as the most important factor when consid-

ering program discontinuance. 

trated in Figure 5. 

These responses are graphically illus-

An alternative means of analyzing the responses to this question 

is to calculate weighted averages for the rank-order responses. That 

is, by assigning a value of four for the most important, three for 

the second most important, two for the third most important, and one 

for the least important, a weighted average can be computed. The 

use of weighted averages incorporates responses to all the rankings, 

not merely the most important rank. 

The weighted average analysis revealed that administrators 

in the continuance group ranked the factors from mqst important to 
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finances (35.3%), student placement 

(28.7%), student enrollment (20.5%), and mission (15.5%). Compared 

to the modal evaluation of responses, the only ranking reversal occurred 

with student placement. Student placement, using weighted averages, 

was ranked second rather than fourth, as previously calculated. Using 

the weighted average approach, responses from the discontinuance group 

still varied from the continuance groups' responses. The calculated 

rankings were from most important to least important: enrollment 

(30.0%), mission (29.1%), finances (23.6%), and student placement 

(17.3%). The weighted average evaluation provided similar findings 

as with the modal evaluation of responses, except enrollment levels 

became slightly more important than consideration of the mission in 

the overall ranking. 

A comparison of responses from the continuance and discontin

uance groups reveals that· administrators in the continuance group 

perceived finances and student placement to be the first and second 

most important factors, respectively, when considering program discon

tinuance in home economics. These administrators perceived enrollment 

and mission to be the third and fourth most important considerations, 

respectively. In contrast, administrators in the discontinuance group 

selected enrollment and mission to be the first and second most impor-

tant consideration, respectively. Finances and student placement 

were perceived as being the third and fourth most important considera-

tion. These comparisons are illustrated in Figure 6. It is evident 

from this analysis that factors the administrators in the continuance 
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group considered to be more important, finances and student placement, 

are contrary to the factors the administrators in the discontinuance 

group perceived as more important, enrollment and mission. 



CHAPTER 5 

SUMMARY AND CONCLUSIONS, IMPLICATIONS, 
AND RECOMMENDATIONS 

This concluding chapter consists of a brief summary of the 

findings and conclusions of the current study, implications drawn 

from the results and recommendations for future studies. 

Home economics, like other fields of study in higher educa-

tion, is subject to particularly extensive analysis during the current 

period of financial uncertainty. Home e~onomics programs, then, must 

be reviewed and revised to meet future priorities of our changing 

environment. Allocations of resources and selection of research to 

explore new directions, rather than focusing on past directions, have 

become a crucial component of the planning process for home economics. 

The purpose of this study was to identify factors leading 

to the continuance of home economics degree-granting programs. Specifi-

cally, thirty indicators of enrollment and financial stress, described 

by Glenny and Bowen (1981), were identified as they relate to home 

economics programs in public doctorate-granting universities that 

have continued or have been partially discontinued. Identification 

of these relevant factors could provide useful information for college 

and university administrators in strategically planning for the future 

of higher education to maintain institutional quality and flexibility. 

104 
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In particular, consideration of these significant stress indicators 

that are related to program continuance and discontinuance could be 

utilized by horne economics administrators as an early warning signal 

of a need for program adaptation resulting in policy and/or activity 

changes. 

Summary of Findings and Conclusions 

The conclusions drawn from this study are based on the analysis 

of the responses from horne economics administrators of programs in 

public doctorate-grant~ng universities. The conclusions and accompa-

nying interpretations are presented in three categories: 1) accredita

tion status, 2) internal factors, and 3) external factors. 

Accreditation Status 

The accreditation status of the horne economics programs was 

determined in bot~. the continuance and discontinuance groups. No 

empirical evidence was found to establish a relationship between ac

creditation and the continuance or discontinuance of horne economics 

programs. That is, accreditation status was not determined to be 

a statistically significant characteristic of continuing or partially 

discontinued programs in horne economics at public doctorate-granting 

universities. 

Summary: Stress Indicators in the Internal Envlronment 

A variety of potential stress indicators related to the inter

nal environment of an educational institution were posited by Glenny 
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and Bowen (1981). Factors involved with the internal environment 

were judged to be influenced by administrative decision-making and 

to constitute integral considerations in strategic planning. Internal 

factors were further subdivided into four exhaustive categories: 

(1) educational purposes indicators, (2) quality standards indicators, 

(3) desirable enrollment indicators, and (4) indicators involved with 

the assessment of available resources. None of the posited stress 

indicators were categorized as indicators associated with relationship 

to the institution's location, an elemental internal factor of the 

planning process. A total of twenty stress indicators were empirically 

evaluated with respect to program continuance and discontinuance in 

home economics within this categorization. Six stress indicators 

proved to be significantly related to program continuance or closure. 

The first category of stress indicators consisted of influences 

of the internal environment related to quality standards. Two indica

tors within the quality standards category proved to be significantly 

related to programs subject to retrenchment stress. Specifically, 

programs with discontinuing units were characterized by increasing 

faculty teaching loads and by the unselective encouragement of early 

retirements. Home economics programs experiencing financial and enroll

ment stress responded in part by economizing on faculty time and by 

attempting to free-up funds earmarked for faculty salaries. 

Two potential causes of discontinuance pressure were identi

fied for home economics programs during the study period within the 

desirable enrollment size category of stress indicators. As might 
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be expected, declining application rates for program admission were 

significantly related to an increased probability of program discon

tinuance, suggesting that efforts designed to augment enrollment gener

ally can be expected to relax closure pressures. Somewhat less expected, 

however, was the finding that as the length of time between closing 

date for application and the beginning registration increased, the 

likelihood of program discontinuance increased. Glenny and Bowen 

(1981) argued that a shortened period between these two events should 

characterize programs under financial and enrollment stress since 

an administrative decision to this effect should augment enrollment. 

The results presented here suggest that a shortened period was not 

characteristic of retrenched programs; rather, a comparatively longer 

period may have been a contributing causative factor for closure pres

sure since such a practice could reduce the potential student pool. 

Two indicators were significant within the assessment of avail-

able resources category. Decreased supplies, equipment and travel 

budgets were found to be significantly related to programs with discon

tinuing nnits. Home economics programs subject to retrenchment stress 

were characterized by smaller support budgets, a result that could 

be reasonably anticipated in the face of shrinking financial support. 

In addition, funding levels for additional students enrolled were 

decreased for programs with discontinuing units over the study period, 

a trend that exacerbated problems of enrollment shortfalls. 

Beyond identifying significant indicators, it is tempting 

to rank them in order of impact on program continuance probability 
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by comparing the absolute values of the regression coefficients. 

While such an exercise would be appropriate with continuous exp~anatory 

variables, it would be misleading with categorical variables. Survey 

.respondents were only asked to indicate whether the variable had in

creased, decreased, or remained unchanged and whether the degree of 

change had been slight, moderate, or great. They were not asked to 

provide specific numerical approximations. 

ficients are not directly comparable. 

Thus, the regression coef-

Finally, it is worth noting that none of the three educational 

purposes indicators proved significantly related to program continuance. 

In particular, neither an increased number of transfer students from 

two-year colleges nor a high percentage of program graduates placed 

in their career fields was significantly related to the probability 

of program closure. While activities in either of these areas ~ight 

be desirable from a variety of administrative views, the evidence 

provided in this study suggests that allocating limited program re

sources to these areas in an attempt to reduce retrenchment pressures 

may be ineffectual. That is, departmental resources could be utilized 

more effectively elsewhere. 

Summary: Stress Indicators in the External Environment 

Glenny and Bowen (1981) discussed a variety of potential finan

cial stress indicators with respect to program discontinuance in the 

institution's external environment. This set of factors was judged 

to be an integral component of the strategic planning process of 
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university administration although they might have little or no control 

over these influences. The stress indicators were further subdivided 

into four categories: (1) social expectation indicators, (2) economic 

trends indicators, (3) demographic trends indicators, and (4) govern-

mental planning indicators. A total of ten indicators were evaluated 

in this categorization as they applied to program continuance or dis-

continuance in home economics at doctorate-granting universities over 

the study period. 

The category of demographic trend indicators was particularly 

significant. As the socioeconomic level of the population in the 

institution's service area decreased, and as the flow of high school 

students enrolling in home economics programs decreased, the proba-

bility of discontinuance increased. Moreover, continuing programs 

were characterized by servicing more heterogeneous student profiles, 
t 

indicating that the ability to adapt to demographic diversity plays 

an important role in program viability. 

While neither indicator in the social expectations and eco-

nomics trends categories (i.e., changes in the average credit hour 

load of students and the local demand for program graduates, respec-

tively) proved significantly related to the probability of program 

discontinuance, two surprising results occurred in the governmental 

planning category. First, uncertainty about obtaining the next academic 

budget did not characterize programs undergoing retrenchment. While 

increasing uncertainty tended to be associated with a higher probability 

of discontinuance, the relationship was statistically insignificant. 
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Second, discontinuing programs were characterized by increasing federal 

subsidy levels, not decreasing levels. That is, changes in federal 

subsidies and probability of program discontinuance were directly 

and significantly related. This finding suggests that fluctuations 

in national funding activities were not crucial causative factors 

in determining program continuance in home economics during the study 

period. Rather, decisions made at the state and university levels 

were the source of retrenchment. 

Finally, it is worth noting that within the institution's 

service area, neither a :iecline in the number of live births nor an 

increase in ethnic diversity significantly affected the likelihood 

of program discontinuance. 

In summary, a total of ten indicators of enrollment and finan-

cia1 stress were found to have significant relationships to the con-

tinuance or partial discontinuance of home economics programs. The 

following factors are significantly related to home economics programs 

which have discontinued units: 

1. increasing teaching loads 

2. encouragement of unse1ective early retirement 

3. reduced supply, equipment and travel budgets 

4. decreased diversity of student profiles 

5. increased federal funding 

6. lengthened period between closing of applications and registra-
tion 

7. decreased rate of applications for admission 

8. decreased rates of funding for additional students 
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9. decline in the flow of students from high school 

10. decline in the level of the socioeconomic mix 

From a strategic planning perspective, consideration of these vital 

enrollment and financial factors could lead to the continuance or 

discontinuance of home economics programs in public doctorate-granting 

universities. 

Implications 

The findings of the current research provide characteriza

tions of home economics programs that have continued or have been 

partially discontinued. Such characterizations provide useful informa

tion for strategic planning for the future of home economics programs 

in doctoral-granting universities. 

The results of this study have demonstrated that a variety 

of factors were related to enrollment and financial stress as predicted 

by Glenny and Bowen (1981). What is unresolved is the extent to which 

these factors constitute causes on responses to entrenchment pressures. 

Specifically, factors of enrollment and financial stress, 

in some instances, can be considered causes of or condition leading 

to retrenchment. On the other hand, factors of enrollment and financial 

stress could be interpreted as responses or outcomes of retrenchment 

pressures. Failure to respond appropriately to retrenchment pressures 

-can,-in- turn, lead to even greater retrenchment difficulties. Although 
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the extent to which enrollment and financial stress indicators consti

tute causes or responses to retrenchment pressures cannot be fully 

evaluated, acknowledgement of these dual positions merits considera

tion when discussing the findings of the current study. 

Continuing horne economics programs characteristically have 

not experienced a decline in the number of students corning from local 

high schools. That is, the number of entering students from high 

schools in the college service area has remained constant or has 

increased. Retrenching programs, on the other hand, are identified 

by a decline in the flow of students from high school. Such a decline, 

then, is viewed as a part of ret:renchment problems threatening the 

future of academic units in horne economics. Therefore, monitoring 

high school enrollment levels represents an important segment of discon

tinuance-avoidance strategy. 

Stable or increasing economic levels of a university's service 

area coincide with the continuance of home economics programs. A 

declining eC'onomic level in a university's service area characterizes 

retrenching horne economics programs. Like a decline in the student 

flow from high school, a decreased economic level of a uni versi ty' s 

service area represents a significant cause of retrenchment in home 

economics. Although a university has no control over the economic 



113 

level of the community, consideration of potential fluctuations of 

economic levels should be included in future planning of home econom

ics,. , 

Continuing programs in home economics are also characterized 

by a heterogeneous student population, indicating their ability to 

service a variety of student group types, such as age or sex. A more 

homogeneous student population, however, is descriptive of retrenching 

home economics programs. This finding could signify two possible 

interpretations. First, a homogeneous student population could repre-

sent a part of the retrenchment problem. That is, the student pool 

in the university's service area has evolved in a more similar group, 

and the university has lost other types of prospective students. 

Second, and more probable, the ability Lo attract a broad, heterogeneous 

student group could represent a successful strategy to maintain program 

health and viability. Adapting 3cademic units in home economics pro-

grams to service a heterogeneous student population could be an impor

tant component of planning strategies. 

The rate of applications for admission also differentiates 

continuing and partially discontinued home economics programs. As 

expected, continuing home economics programs have not experienced 

a decline in the rate of applications for their program but have 
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experienced an increase in the number of students applying. A higher 

application rate, in turn, typically results in more students enrolling 

in the program. In contrast, retrenching home economics programs 

were characterized by fewer student applications. A decreased applica

tion rate for ~dmission, then, represents a probable cause of program 

retrenchment in home economics. Therefore, rate of applications merits 

strong consideration in the strategic planning process, and efforts 

expended to increase application rates probably would be an effective 

use of available resources. 

Continuing home economics programs are characterized by faculty 

workloads that have remained relatively constant. That is, these 

programs have not responded to enrollment and financial stress, if 

such stress occurred, by economizing on faculty time. On the other 

hand, partially discontinued home economics programs are characterized 

by increased faculty workloads. Administrators of retrenched programs 

have attempted, in response to financial and enrollment pressures, 

to capitalize on faculty time. Increased faculty workloads, then 

may serve as a signal of possible enrollment and financial stress. 

Encouragement of unselective early retirement typically does 

not occur in continued home economics programs. That is, continued 

home economics programs have not responded to the changing conditions 

of higher education by implementing early retirement incentives to 

capture high-level faculty salaries. In contrast, retrenched home 

economics programs are characterized by this economizing tactic. 

Successful encouragement of early retirement frees up resources desig-

nated for faculty salaries, and constitutes a response to fiscal 
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pressures. Evidence of early retirement incentives provides an indica

tion of fiscal stress but does not ease retrenchment pressures in 

home economics programs. 

Continuing programs in home economics are also l:haracterized 

by supplies, equipment and travel budgets which have not been cut. 

These programs typically have experienced constant or increasing funding 

levels for supplies, equipment and travel. Budget cuts could be viewed 

as a probahle cause of unit discontinuance in home economics programs. 

For example, less money appropriated for travel could jeopardize re

cruiting efforts, efforts that could be vital to sustaining enroll

ment levels. . Cuts in supplies, equipment and travel budgets could 

also be interpreted as a response to retrenchment pressures. That 

is, during periods of financial strain, certain program budgets are 

cut to maintain quality of other areas. Based on the findings of 

this study, consideration of funding levels for supplies, equipment 

and travel, and their impact on the survival of home economics programs, 

constitutes an important component of the strategic planning process. 

Constant or increasing funding levels for additional students 

characterize continuing home economics programs in the current study. 

That is, these programs sutc~ssfully avoided program attenuation, 

in part by maintaining sufficient enrollment levels, enrollment levels 

supported by adequate funds for additional students. In contrast, 

retrenched home economics programs experienced decreased levels of 

funding for additional students. Changes in the amount of resources 

designated for support or recruitment of additional students can be 
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interpreted as part of enrollment stress problems such that a lack 

of sufficient funds for additional students could lead to enrollment 

shortfalls. Decreased student funding levels could also be inter-

preted as a response to enrollment and fiscal stress. For example, 

funding levels for additional students could be cut as a strategy 

to allocate limited resources to other needed areas. Based on the 

data gathered in this study, efforts to sustain or increase the funding 

level for additional students could be used to prevent enrollment 

and fiscal stress in home economics programs. 

Continued home economics programs in the current study were 

characterized by stable or decreased levels of federal subsidies. 

That is, home economics programs that have been continued depended 

on other sources of revenue (i.e., local or state support) for survival. 

In contrast, retrenched home economics programs were characterized 

by increased federal support levels. Although a change in federal 

policy effecting direct or indirect support of higher education could 

have an impact on enrollment levels and subsequent financial status, 

data gathered in this study do not support an enrollment-or-financial-

stress relationship. This finding, contradictory to previous conten-

tions, suggests that the extent of discontinuance in home economics 

programs depended on conditions other than federal support. Decreased 

federal subsidies, therefore, are not considered a cause of discontin

uance in home economics programs in public doctorate-granting univer

sities. 

Continuing home economics programs characteristically have 

shortened the period between the closing date for applications and 
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the beginning of registration. These programs, then, were able to 

capitalize on a larger student pool by extending the deadline for 

application submission. In contrast, partially discontinued home 

economics programs were characterized by a lengthened time period 

between the application closing date and registration. Retrenched 

home economics programs were unable to enhance enrollment levels by 

eliminating a segment of the potential student pool that was unable 

to meet the present admission deadlines. From a strategic planning 

perspective, an extended application deadline could be an effective 

means of enlarging enrollment levels to alleviate retrenchment pres-

sures. 

In addition to the ten enrollment and financial stress indi

cators previously mentioned in this section, twenty indicators were 

not found to be significantly related to program continuance or dis-

continuance of home economics programs. Nevertheless, implications 

drawn from the insignificant relationship of some of these indicators 

might be of value to administrators in strategically planning for 

the future of home economics programs. Specifically, this study was 

unable to provtde evidence that hiring from within a university is 

related to continuance or discontinuance of home economics programs. 

According to previous contentions, the tactic of filling faculty posi

tions with individuals already employed at that university or graduates 

of that university is associated with an attempt to economize on 

faculty salaries (Glenny and Bowen, 1981). Because this relationship 

was not established in the current study, hiring from within could 



118 

be an effective discontinuance-avoidance strategy. Using this econo

mizing strategy, for example, administrators might capitalize on 

available faculty and resources by implementing interdisciplinary 

programs. 

The raising or lowering of admissions standards also was not 

found to be significantly related to the continuance or discontinuance 

of home economics programs. Theory suggests that as admission standards 

are lowered, the probability of program discontinuance increases. 

Because this relationship was not established in the current study, 

the extent to which admission standards are altered should be primarily 

based on factors other than attempts to alleviate retrenchment pres-

sures. 

Data gathered in the current study were unable to support 

or reject the hypothesis that increased student fees for selected 

services indicates enrollment or financial stress that could lead 

to program discontinuance. The vast majority of all programs surveyed 

(89%) had experienced increased student fees. The lack of variability 

in responses made a statistical test impossible. Nevertheless, because 

most home economics programs had raised student fees, the extent to 

which this strategy eases retrenchment pressures is unknown. Therefore, 

this unknown effect of raising student fees on the continuance or 

discontinuance of home economics programs should be considered in 

the strategic planning process. 

In addition to the thirty indicators of enrollment and financial 

stress analyzed in the current study, data gathered were unable to 
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establish a relationship between accreditation status and the contin

uance or discontinuance of home economics programs. While accreditation 

might be advantageous for numerous administrative purposes, a decision 

to focus efforts in that area should be based on reasons other than 

relieving retrenchment pressures. That is, based on the findings 

of this research, accreditation status need not necessarily be incorpor

ated in discontinuance-avoidance strategy and available resources 

might be more effectual if directed to other, more critical areas. 

In conclusion, the results of this research provide numerous 

implications for administrators of home economics programs. Two find

ings are particularly noteworthy because they contradict previous 

contentions. That is, decreased federal subsidies were found to be 

characteristic of continuing home economics programs, suggesting that 

a decline in federal support does not lead to program discontinuance 

in home economics. Also, shortening the period between the deadline 

for admission applications and registration was not found to be related 

to retrenchment activities and, therefore, might be an effective 

discontinuance-avoidance strategy. The ten significant indicators 

of enrollment financial stress, the twenty indicators that wera not 

found to be statistically related to program continuance or discontin

uance, and accreditation status, then, should be carefully weighed 

as to their appropriateness to particular situations in the strategic 

planning process of home economics programs in public doctorate-granting 

universities. 
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Recommendations 

A distinction in this study has been made between discontinuing 

academic programs or units for positive or negative reasons. That 

is, closure can occur for reasons of failure to meet the academic 

quality expected, changing priorities of the institution or program, 

or a changing environment such as declining budgets or enrollment. 

The decision to close some programs or units can be the result of 

a planning strategy to improve the university or' program's quality 

and flexibility. Examination in this study focused on continuing 

programs in home economics compared to home economics programs in 

which one or more academic units have been discontinued for negative 

reasons. Investigation of program or unit closures motivated by posi-

tive strategic planning, such as the single case not used in the final 

analysis of this study (see page 59) is recommended. 

The population in this study was limited to the seventy-seven 

public doctorate-granting universities that had degree programs in 

home economics. This constitutes only about one-fourth of all home 

economics programs in four-year colleges in the United States, including 

Guam, Puerto Rico, and the Virgin Islands. Characteristics of home 

economics programs in private doctorate-granting universities and 

in public and private comprehensive and liberal arts colleges are 

potentially different from home economics programs in public doctorate-

granting universities. Examination of the trends in the continuance, 

discontinuance, and partial discontinuance of home economics programs 
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at other types of institutions than inspected in the current study 

would be advantageous in the overall planning of home economics as 

an integral component of higher education. 
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APPENDIX A 

Ho~m ECONOMICS UNITS 

1. Art, Interior Design 

2. Business 

3. Child development, Family Relations, Early Childhood Education 

4. Communications, Journalism 

5. Extension, Helfare, Community Services 

6. Foods, Nutrition, Dietetics 

7. General Home Economics 

8. Home Economics Education 

9. Housing, Household. Equipment 

10. IIome Management, Far-lily Economics, Consumer Studies 

11. Institution, Hotel, Restaurant Administration 

12. Textiles and Clothing, including Apparel Design and Merchandising 
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APPENDIX B 

CARNEGIE CLASSIFICATION OF INSTITUTIONS: 
DOCTORATE-GRANTING INSTITUTIONS 

Research Universities I 

The 50 leading universities in terms of federal financial support 
of academic science in at least two of the three academic years, 
1972-73, 1973-74, and 1974-75, provided they awarded at least 50 
Ph.D. 's (plus M.D. 's if a medical school was on the same campus) 
in 1973-74. Rockefeller University was included because of the 
high quality of its research and doctoral training, even though 
it did not meet these criteria. 

Research Universities II 

These universities were on the list of the 100 leading institutions 
in terms of federal financial support in at least two out of the 
above three years and awarded at least 50 Ph.D.'s (plus M.D.'s if 
a medical school was on the same campus) in 1973-74. At least 25 
of these degrees must have been Ph.D.'s. Alternatively, the in
stitution was among the leading 60 institutions in terms of the 
total number of Ph.D.'s awarded during the years from 1965-66 to 
1974-75. In addition, a few institutions that did not quite meet 
these criteria, but that have graduate programs of high quality 
and with impressive promise for future development, have been 
included in this classification. 

Doctorate-Granting Universities I 

These institutions awarded 40 or more Ph.D. 's in at least five 
fields in 1973-74 (plus M.D.'s if on the same campus) or received 
at least $3 million in total federal support in either 1973-74 or 
1974-75. No institution is included that granted less than 20 
Ph.D. 's (plus M.D.'s if on the same campus) in at least five fields 
regardless of the amount of federal financial support it received. 

Doctorate-Granting Universities II 

These institutions awarded at least 20 Ph.D.'s in 1973-74 without 
regard to field, or 10 Ph.D.'s in at least three fields. In addi
tion, we include a few doctorate-granting institutions that may 
be expected to increase the number of Ph.D. 's awarded within a 
few years. 
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APPENDIX C 

DOCTORATE-GRAlITIHG UNIVERSITIES OFFERING HOME ECONOMICS PROGWIS 

Alabama 

Auburn University, Main Campus 
The University of Alabama 

Arizona 

Arizona State University 
University of Arizona 

Arkansas 

University of Arkansas, Main Campus 

California 

University of California, Berkeley 
University of California, Davis 

Colorado 

Colorado State University 
University of Northern Colorado 

Connecticut 

University of Connecticut, Main Campus 

Deleware 

University of Deleware 

Florida 

Florida State University 

Georgia 

University of Georgia 

Idaho 

Idaho State University 
University of Idaho 
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Illinois 

Northern Illinois University 
Southern Illinois University of Carbondale 
University of Illinois, Urbana Campus 

Indiana 

Ball State University 
Indialla State University, Main Campus 
Indiana University 
Purdue University, Main Campus 

Iowa 

Iowa State University of Science and Technology 
University of Iowa 

Kansas 

Kansas State University of Agriculture and Applied Sciences 

KentuckY 

University of Kentucky 

Louisiana 
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Louisiana State University and Agricultural and Mechanical College 
at Baton Rouge 

11aine ----. 
University of Maine at Orono 

Marvland ---
University of Maryland, College Park Campus 

l1assachuset ts 

University of Massachusetts, Amherst 

Hichigan 

Michigan State University 
Wayne State University 
Western Michigan University 



Minnesota 

University of Minnesota of Minneapolis-St. Paul 

Mississippi 

Mississippi State University 
University of Mississippi, Main Campus 
University of Southern Mississippi 

Missouri 

University of Missouri, Columbia 

Montana 

Montana State University 
University of Montana 

Nebraska 

University of Nebraska, Lincoln 

Nevada 

University of Nevada at Reno 

New Hampshire 

University of New Hampshire 

New Jersey 

Rutgers, The State University of New Jersey, New Brunswick Campus 

New Mexico 

New Mexico State University, Main Campus 
University of New Mexico, Main Campus 

North Carolina 

University of North Carolina at Greensboro 

North Dakota 

North Dakota State University, Main Campus 
University of North Dakota, Main Campus 

129 



Ohio 

Bowling Green State University, Main Campus 
Kent State University, Main Campus 
Miami State University, ~fuin Campus 
Ohio State University, Main Campus 
Ohio University, Main Campus 
University of Akron, Main Campus 

Oklahoma 

Oklahoma State University, Main Campus 
University of Oklahoma, Norman Campus 

Oregon 

Oregon State University 

Pennsylvania 

Pennsylvania State University, Main Campus 

Rhode Island 

University of Rhode Island 

South Dakota 

South Dakota State University 

Tennessee 

Memphis State University 
University of Tennessee at Knoxville 

Texas 

East Texas State University 
North Texas State University 
Texas Technological University 
Texas Woman's University 
University of Houston, Main Campus 
University of Texas at A~stin 

Utah 

University of Utah 
Utah State University 



Vermont 

University of Vermont and State Agricultural College 

Virginia 

Virginia Polytechnic Institute and State University 

Washington 

Washington State University 

West Virginia 

West Virginia University 

Wisconsin 

University of Wisconsin, Madison 

Wyoming 

University of Wyoming 
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FAC'nES LFAl):IlIG oro 'lBB aIll'INtJAR::B OF 

IDlE HDDIICS PIU;RAMS IN PUBLIC 

~m; tIIlIVlmSITIPS 

'Ibis questionnaire is to be cx:mpleted by the 
administrator responsible for the tx:me econanics 

program at }'Our university. 

School of Hane· Eoonanics 

Center for the Study of Higher Education 

The University of Arizona 
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P'1tC'1'mS LEADIR; 'ro 'DIB ~ ~ 

10m JlXHJQCS ~ 

m PIlBLIC ~ tJnVI!IISITD!S 

GBRERAL IRSTROCTIOI'h Host items l18y be respomed to by placing Iln .! 
in the awropriate box, other items require written responses. fIooIever, 
you l18y write lY.Hitional cxmrents. Werever you dean necessary. 

DEl"IRI'l'IORSI As a means of clarifimtion to aid in the CXJTpletion of 
this questionnaire, the following definitions are used by the 
investigators I 

A. Program is the overall administrative de!parbrent, achool or 
college of lure econcrni.:s. A tune ecooanics program is c:urposed 
of the several units that require courses of study for 
ccmpletion of a degree. 

Program Continuance is the persistence of an academic program 
to the extent that stments are able to seek a degree fran that 
deparbrent, sclxxll, cr college of lure ecooanics. 

Program Discontinuance is defined as the elimination of a 
program to the extent that stlX1ent will no longer be able to 
seek a degree fran that deparbrent, sclxxll, cr CDllege of Ix::rne 
econcrnics • 

B. Unit is an area of specialization within a ham ecooanlcs 
'Pr'09ram, I.e., Heme Management, Child Developnent, cr Interior 
Design, MIlch might result in a degree. 

Partial Program Discontinuance is the elimination of ale or 
IIDre units within a program. 
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1. For the descriptive statements listed below, check the response that 
applies to your university for the 1978-1983 tl.ne period. If no 
change has ~red, rmrk "none." 

a. Stment flow fran high school has ••• 

b. Your source of students drawn fran a 
geographical area not immediately 
o:ntigu0U9 to the institution has ••• 

c. The number of live births in your 
university's service area has ••••• 

d. In this institution's service area, the 
college attendance rates of different 
racial and ethnic groups have ••••• 

e. In this institution's service area, the 
economic composition of its p:lpUlAtion 
has • • • • • • • • • • • • •••••• 

f. Work loads of career counselors for 
students in our program have ••••• 

g. The period between the closing date for 
awlications and of the registration has 

h. Student fees for support of selected 
serv ices have ••• • • • • • • • • • • 
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2. For the descriptive statements listed b?low, check tht~ response that 
applies to your home economics program (deparbnent, school, or 
college) for the 1978-1983 tine period. If no change has occurred, 
mark "none.· 

a. Application rates for admission to our 
pr"9ram have •••••••••••• 

b. The number of transfer students fran 
two-yea.r colleges to our program has • • 

c. The average credit-oour load of students 
has •••••••••••••••••• 

d. The number of faculty or administrative 
positions filled with individuals fran 
within the university or our own 
graduates has ••••••••••••• 

e. In relation to inflation factors, the 
cost of cperating our program has 

f. In proportion to the total l:udget, the 
salary l:udget for academic personnel has 

g. Faculty class size or teaching loads has 

h. The percentage of our graduates being 
placed in their trained CBreer fields 
has •••••••••••••••••• 

i. Dropout rates of students fully enrolled 
in our program have " •••••••• 

j. The dollar aJlDunt for supply, equiprent, 
and/or travel l:udgets has ••••••• 

k. Assignment of faculty to evening and 
Iooeekend courses has " • • • • • • 

1. 'llle number of part-tiJre faculty has 

m. The number of faculty unselectively 
encouragoo to retire has • • • • • • • • 
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n. The percentage of faculty teaching 
outside their prUnary s~ialization has 

o. From yea r to yea r, the uncertainty in 
obtaining the next bJdget has ••••• 

p. The qual! ty of the physical envirorunent 
of our program's facilities has 

q. The proportion of the total budget 
a:mposed of soft IlDney has ••••• 

r. Federal government subsidies for 
training and research have • • • • • • • 

s. The demand in our university's service 
area for graduates of our program has. • 

t. From the 1982 academic year, the rate of 
funding for new students has • • • • • • 

u. A change in the characteristics of 
students (i.e., age, sex, full-time or 
part-time status) attending ~ur program 
has •••••••••••••••••• 

v. Admission standards to our program have 

3. Of the categories listed below, ~t do ~u ~ceive to be the I11:)St 
important factors in considering program discontinuance (actual or 
potential! in your program? Rank order all of the following itans 
with "I" indicating the I11:)St iqlortant. 

Student emploYWO-Ot after graduation 

Financial considerations 

Student enrollment 

Mission of institution 



4. Your hane econanics program iSI 

( 1 Accredited , 
( 1 In the proc:ess of being accredited 
( 1 Ccnsidering being accredited 
( 1 CUCrenUy not accredited 

S. Which of the following statanentB better describes ~ur hate econanics 
program since 1978? 

a. lOur entire home economics program (depart:Jrent, school, or 
ool1egel is being CXIIltinued (answer questions 6-8) 

b. 1 Since 1978, CIle or IIDre l.D1its (area of specialization) in our 
home ecCIlaTIics program has/haw been discontinued (please skip 
to question 91. 

Has there been diSCUBsion of discontinuing ~ur entire program? 

( 1 Yea, dJscussion CIlly 
( 1 Yea, formal proposal 
( 1 No 

7. (Answer only if ~u narked -Yea- in question 6.1 What is the highest 
level this discussion or proposal has reached? 

( 1 State ooordinating/g;MmIing agency 
( 1 President 
( 1 Dean of college 
(.1 Deparbnent head 
( 1 Faculty ( 1 Other, specify __ -;--________ _ 

8. Has there been discussion of discontinuing or CXlIlSolidat'ing CIle or 
lIIJre lI'litB in ~ur program? 

( 1 Yes, discussion CIlly, speci'fy unites): 
( 1 Yes, formal proposal, specify unit(s): 
( 1 No 

* •• YOU BPlW o::MPLBTED SIC1'ICR II. PLBI\SB SlaP 'l'O QUi!SlIlli 12··* 

~ KEY-Please use the following ai:breviatons Iot!en responding to question 9. 

Art, interior design 
Bwiness 
Child developrent, family relations, early childhood education 
Cam\\.nications, journalism 
EKtension, welfare, exmm.nity services 
Feoda, nutrition, dietics 
General hane t!Conanics 
Heme ecCIlaTIics education 
Housing, household equiprcnt 
HCJ1\P. nnnaganent, family ecc.nanlcs, consurrer studies 
Institution, hotel, restaurant administration 
Textiles and clothing, apparel da..8ign, rrerchandising 

m 
If> 
CD 
eM 
EX 
FN 
(}l 

ID 
Ib 
H:; 
RA 
TC 
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9. Provide the following infornation regarding }'Our program's mitis) that IotIs/ 
were discontinued or is/are scheduled for discontinuance. If rrore than four 
units have been discounted since 1978, indicate responses on the baelt p1ge. 

WIT 11 
a. What is the name of the unitCs) 

discontinued? ••••••••• ____ _ 

b. In what academic year MIS the 
unit discontinued? • • • • • • • 

c. Was the unit consolidated with 
another program on c~, if 
yes, give the name of the 
merging program' • • • • • • • • 

d. How many full-time faculty 
mE<mbers were dismissed die to 
the discontinuance? •••••• 

e. How many part-time faculty 
members were dismissed die to 
the discontinuance? • • • • • • 

f. How many full-time staff nanbers 
were dismissed due to the 
discontinuance? •••••••• 

g. How many p1rt-time staff nanbers 
were dismissed due to the 
discontinuance? •••••• • • 

h. In your q>inion, what is/was the 
major reason(s) for the unit's 
discontinuance? (Select one or 
~ responses for each uniIT':":"" ___ _ 

I. The closure was part of an 
insti tutional strategic plan 
to redirect available resourc
es to improve another program 
within the unillCrsity 

2. The closure WliS part of the 
strategic plan to redirect 
ava ilable resO'.11'CeS to imprCllle 
our om hare econanics program 

3. The unit failed to meet the 
academic quality expected 

4. Declining budgets and/or 
enrollJrent resulted in a shift 
in resources and closure 

5. The unit's priorities were no 
longer central to the pro
gram's objectives 

6. The uni t' s priorities were no 
longer c~ntral to the univer
sity'o mission 

7. Other J specify 

WIT .2 WIT '3 WIT f4 
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10. Did the discontinuance of the Wlits rrentioned in question 9 result 
in elimination of :,'Our entire degree program in h:me ec:onanics and 
the degree will no ~er be offered to stldents? 

[ I Yes 
[ I No 

\ 
11. Is your entire degree program in lane oconanJ.cs being consolidated 

with another program at :,'Our university? 

[ I Yes 
[ I No 

SICl'IOII III 

12. Ad:iitional o:mnents, if anys 

14.0 
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CORRESPONDENCE WITH PARTICIPANTS 

141 



Letter 111 

THE UNIVERSITY OF ARIZONA 
T U C SON, "II 1 Z 0 N" 85721 

(,01. 1.1:1 ii' OF IIWIIC;lll.TIIHE 

M 11001. 01' IIOMI! ... ()NOMH.5 

November 8, 19B3 

The purpose of this study is to idPJltify the factors leading to the continuance of 
home economics dcgree-<3ranting programs. S(y'!cifically, this study is cbsigned to 
identify the differcntial characteri!;tics of ho:t>~ ('Conanics d:9rea-granting programs 
that have been completely or Plrtially ciiscontinuf.'d and those that ro'l" survivl..'Cl. 
Ident if ica tion o[ these factors wi 11 provide us,~ful infornution for administrators 
of higher education when consid~ring t}~ futu[,~ of hcm~ ('Conanic programs in the 
overall evaluation of university priorities and long-range planning. 

Higher education is currently faced with infl'ltion, enrollrrcnt ch:lin~, and 
concerns about conS~TUr protection rp.sulting in budget reductions, reallocation, and 
retrenchnY'Jlt. Ore response to retrenr.:hm~t is program discontinuance. 

We are requesting your assistance in o::rrplctin'1 the enclosod quI'..stionnaire. In 
order tha t the results will truly r('pr(!!;~t tha thinking of a,vninistrat,)rs of 0CI1't? 
economics programs, it is important that eilch qLT'stionllilire be corpleted and 
returned. A pr~tanlped envelope is enclosed for your convenience. 

You may be assured of complete anonymi ty. Each quest ionna i re CXlI1t.ains an 
identification numi.lJr for nailing pJrpos'1s ally. This is 50 that ..... ~ ITllY ch~k :pur 
name off the liniling list ... hen :pur quc:;tionnaire is returned. All results of this 
study wi 11 be publ i Shed in such a way that ans ..... ;![s en any single qu~,;tionn'lire 
cannot be. ident i r ied. Your plrticipation in this sUrly is CQ'.1plelely vol~taryl 
completion of the q~$tionnaire inaicates your CXlI1uent to participlte in ~lis study. 

The results of tl'ris research will he moo availnble to all interested rcrsons. You 
may receive a swnmry of results by writing "0::'1"1' of results rP.<JU~ted" en the back 
of the return envelope, and printing :pur nmc and address below it. 

We shall be most happy to answer any qoostions :pu might have. rl('ase write or 
call. one telephone numl:er is (6021 621-1295. Thank you lor your assistance. 

Sincerely, 

E. ~larie Cory, Dcx::toral Candidate N. A. Reich, Ph.D., Chairman 
Center lor tile Sttxly of Higher Education Clotiling, Textiles, and Interior Design 
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Letter 112 

November 22, 1983 

Dear 

On November 8, 1983 we sent you a questionnaire entitled "Factors 
Leading to the Continuance of Home Economics Programs in Public 
Doctorate-Granting Universities." We realize you are a very busy 
person in the academic community. However, your input and comments 
would add greatly to the value of our research study and we would 
appreciate your taking a few minutes of your time to read and re
act to the questionnaire. 

If you have already returned the questionnaire, we thank you. If 
you desire a second copy, please contact us at 602-621-1295. 

Thank you for your time and your willingness to provide information 
for a study that is considered to be an important contribution to 
the future of home economics in higher education . 

. Sincerely, 

N. A. Reich, Division Head 
Clothing, Textiles and 
Interior Design 

E. Marie Cory, Doctoral 
Candidate, Center for the 
Study of Higher Education 



Letter 113 

THE U N I V E ·R SIT Y 0 FAR I Z 0 N A 
T U C SON. "R 1 Z 0 N" H5721 

c'OI.l.Ha, OF Aliltll.III.TUltH 

~ 1I0ot. u, 110M" )if ONIJMII S 

Doccml::er 6, 1983 

We· are writing you again ~1Iuse of the significance e.1ch qll'!fitionnaire Ins to the 
usefulncs of our stuJy of the factors leading to the O)ntinuance of In,"~ oconanics 
program'>. As of today, WI:! nwe not r~eived your carpletcd yuestionnillre. 

We have undertaken this stu:ly beciluse higher education is currently facP.d with 
en rollmen t and financial stress leading to r',""vil] uat iOr! of acad,,"ic programs and 
institutional priorities. Shifts in institutionill priorities might nnke it 
necessa ry to discontinue sore programs in ord·~r to ... ,Xplnd oth.?r!;. Id}nliC iCllti::m 
of fllctors that indicate a need for tlle CXJntinuiltion or discontinuation of an 
academic progrilm would be a useful tool to institutional administrators during 
this difficult period of dl~ision-ITBking. 

In order for the rp.sults of this study to be truly reoresentativr! of hcm~ 
economics prO;!rams in public doctorate-granting univp.rsith,s, it is '!Sscntial that 
each person ['cturn their qu~tionnairc. Thus, w:? \ootluld like to encour1l<J'" you to 
complete and return yours today. 

In the event that your CJU"...5tionnaire hilS been misplaceJ, a replacerrent is enclosed 
along with a postdge plici reply envel~. 

Your oontrirution to the sUCcP...5S of this stu:ly will re greatly approciated. 

Sincerely, 

N. A. Reich, Division Head r. Professor 
Clothing, Textiles, and Interior Design 

E. Marie Cory, D.:x:toral Candic11te 
Center for the Study of Higher Education 
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