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ABSTRACT 

The purpose of this study was to develop a profile of the male 

primary teacher in Arizona. It was hoped that such research would 

provide practical information for Arizona's teacher education programs 

for the purpose of attracting qualified males into teaching as well as 

for school districts who wish to attract and maintain qualified male 

primary teachers. 

The study population consisted of 112 primary teachers (K-3) in 

the public school systems of Arizona. Data for this study was obtained 

by the questionnaire method. The questionnaire designed for this study 

was based on a review of the literature. Data was gathered that 

pertained to three areas: Personal Attributes, Professional Attributes, 

and Perceived Constributions. 

The typical male primary teacher in Arizona is Anglo, 36, and 

married to a working wife. He is likely to be a first born, born out of 

Arizona, and not the first in the family to go to college. Most were 

born into a middle- or working-class family and were reared in a 

traditional family in that the mother's main occupation was that of a 

housewife. 

The typical male primary teacher in Arizona is likely to have a 

master's degree, and over half have an undergraduate degree in primary 

education. The majority received their degree from an Arizona 

institution. He is likely to be teaching in the third grade and has 

previously taught at the primary level. 
viii 
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Well over half reported professional membership and have attended 

a professional conference within the past six months to a year. 

however, do not belong to a professional support group. 

Most, 

Low salaries was the most reported career impediment, and less 

than half see opportunities for advancement. A majority plan to 

continue teaching at the primary level, while some plan to teach at the 

intermediate level. 

The typical male primary teacher feels accepted by students, 

parents, and female colleagues. They see the public as having a more 

positive attitude towards men who teach grades K-3. 

Over half see themselves as helpful with discipline problems and 

effective when conferring with parents. They also see themselves as 

effective motivators and offering their students a different learning 

experience. 

A little over half agree that they are a father substitute and 

that children should have a male primary teacher. Well over half do not 

think boys benefit. more than girls do from having a male primary 

teacher. Most think that elementary schools should be defeminized. 

Most think their school administration values their teaching at the 

primary level. 



CHAPTER 1 

INTRODUCTION 

In recent years there has been an increased interest in 

recruiting more males to teach at the primary level, K-3rd grade. 

Educators have long noted the need for more male teachers in elementary 

schools. Ayers (1909, p. 218) stated, "Our schools as they are now 

constituted are better fitted to the needs and natures of the girls than 

the boys." This observation was not enough to effect any action to 

bring significantly more male teachers into elementary classrooms. In 

fact, as recently as the 1940s, Tubbs (1946, p. 394) stated, "One could 

hardly imagine a situation in which a man would be in his element 

teaching a class of kindergartners. He would immediately become 

suspect." Kaplan (1948, p. 368) surveyed educational leaders and 

recommended that "it should be the policy of the school system to place 

men only in the upper grades and in their chosen subject fields so that 

such work will come to be characterized as the work for men. Women 

should appear as out of place in such assignments as men are now in the 

lower elementary grades." Opinions expressed were directed towards 

males teaching in the intermediate grades and not towards males teaching 

in primary grades. 

For years these sentiments prevailed, and it was not until the 

1960s and 1970s that articles about the value of male teachers in 

the elementary grades began to appear in the educational literature, 

1 
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i.e., Burtt (1965) and Kendall (1972). Lee and Wolinsky (1973, p. 342) 

sa:td: 

For the most part, these commentators have been concerned with 
the welfare of young boys who are growing up both at home and in 
school, in a world which is female-dominated and which fosters 
values and standards of behavior that are traditionally more 
closely associated with female than the male sex role. There is 
also a secondary concern with the long-range effects a relatively 
male-absent environment may have on the full development of young 
girls. 

Now there are empirical studies in educational literature describing 

male primary teachers from a number of perspectives (Lee and Wolinsky 

1973; Kendall 1972; Kyselka 1966). Robinson and Carraday (1978) and 

Robinson, Skeen, and Flake-Hobson (1980) have described male teacher 

sex-stereotyped attitudes and male teacher sex-role behaviors and 

personality traits. Although the recent research in this area has 

become more systematic, little has been done to describe personal and 

professional attributes of male primary grade teachers. Meek (1977) is 

the only researcher to have identified and described the perceptions 

Minnesota male primary teachers held about themselves and their 

profession. Research on male primary teachers reflects an increased 

interest in their value as teachers for young children. 

In discussing teacher characteristics, Ornstein (1978, p. 222) 

said: 

To understand any occupation, we must know the kinds of people 
who are engaged in performing its functions. This is almost 
impossible unless accurate data on the social characteristics and 
backgrounds of members of the occupation are available. The 
collection of data about teachers' characteristics which are 
comparable over time is scanty; this is one reason why 
stereotypes exist about the people who teach. Getting 
representative data on a national level is difficult, not only 
because teacher membership is large but also because research-



based institutions equipped to do the job have not been 
interested in obtaining such data in the past. 
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Specific additional research in the area of psycho-social characteris-

tics is needed. 

The Problem 

The problem of this study was to identify and describe personal . 
,.' 

and professional attributes_pf males presently teaching at the primary 

level in elementary schools in Arizona, as well as report their 

perceptions of the contributions they make to students' early 

educational experiences. Knowledge of these attributes may be 

beneficial for increasing the number of qualified male primary teachers 

as well as improving teacher preparation programs in Arizona colleges 

and universities that wish to recruit more males into their teacher 

education programs. 

Purpose of the Study 

The purpose of this study was to develop a profile of the male 

primary teacher in Arizona. It was hoped that such research will 

provide practical information for Arizona's teacher education programs 

for the purpose of attracting qualified males into teaching at the 

primary level. 

The Significance of the Study 

Several studies of male elementary teachers (Diggs 1966; Manning 

1978; Thurman 1959; Kaplan 1948; Peterson 1966) have produced very 

similar findings. For example: (1) The average age of male elementary 
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teachers is between 27 and 33; (2) over 50% are married; (3) a large 

number have a Master of Arts degree; (4) teaching exp~rience ranges from 

5-8 years; (5) over half cited low salary as a deterrent to increasing 

the number of male teachers as well as maintaining their number (Manning 

1978; Peterson 1966;' Diggs 1966; Mikula 1970). None of these studies 

paid particular attention to the male primary teacher. 

A computer search of the literature produced one study which 

described a population of male primary teachers. Meek (1977) identified 

and described the perceptions 20 male primary teachers have of 

themselves and their profession. The males in his study: (1) were 

older and professionally stable; (2) were content with their career and 

planned to continue teaching at the primary level; (3) were not 

especially interested in becoming school administrators; (4) felt their 

salary was adequate; (5) thought that increasing their number.would help 

the education system; (6) thought one way to increase their number would 

be for teacher education programs to become sensitive to the needs of 

male undergraduates and to encourage more men to consider primary grade 

teaching; (7) commonly experienced a sense of loneliness and isolation 

as a result of so few males teaching at this level; (8) were aware of 

their uniqueness in being members of a profession usually reserved for 

women; (9) felt their greatest approval carne from their students, 

parents, their peer group, and themselves; and (10) felt their least 

amount of approval carne from female colleagues and school 

administrators. 
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The National Education Association (NEA) and the u.s. Office of 

Education (USOE) have produced most of the data about teachers, i.e., 

age, sex, years teaching. Ornstein (1978, p. 223) criticized the NEA 

and USOE, saying, "Their presentations of the data are usually based on 

one set of variables and occasional use of another without assessing 

multiple variables or interaction factors on a particular question or 

characteristic." 

This study had significance due to the paucity of studies 

addressing this group of teachers. Additionally, this study was related 

to the recent societal trend of individuals entering non-traditional 

professions. 

Assumptions 

For the purposes of this study, the following assumptions were 

made: 

1. The teachers who volunteered to participate in this study 

responded honestly to the researcher-developed questionnaire. 

2. The male primary teachers who volunteered to participate in this 

study were representative of this subset of male elementary 

teachers in Arizona. 

Limitations 

This study was subject to the following limitations: 

1. This study was limited to male primary teachers teaching in 

public school grades kindergarten through third grade in Arizona. 
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2. Included were only full-time classroom teachers. 

3. This study was limited to the 1983-84 academic school year. 



CHAPTER 2 

REVIEW OF RELATED LITERATURE 

Recruitment of males to teach at the primary l~vel is related to 

several social realities, none of which is mutually exclusive of any 

other. Authorities have noted, especially over the past 25 years, rapid 

and overwhelming social changes (Toffler 1970, 1980); in particular, the 

definition of what it is to be a man or woman in contemporary American 

society has shifted. Men and women are performing role functions quite 

different from the ones performed by men and women of previous 

generations. In light of this, the review of literature considered 

sociological descriptions of teaching and teachers, studies of male 

elementary teachers, and male early childhood educators. As a means of 

presenting the review, the following major headings are used: (1) 

Historical Descriptions of Male Teachers; (2) Personal and Professional 

Characteristics of Male Teachers; and (3) Males in Child Care. 

Historical Descriptions of Male Teachers 

Meek (1977, p. 11) described the malamed in traditional Jewish 

culture as one of the earliest prototypes of the male teacher of young 

children. The malamed was described as: 

The teacher, the malamed, for the most part is not himself a 
learned man and has fallen into his profession because he failed 
elsewhere. He barely manages to live on the meager payment he 
receives; he and his family are chronically underfed. He seldom 
has any pedagogical ability or any interest in teaching, is 

7 



always gloomy and angry because of his miserable life, and never 
misses a chance to vent his spleen by severe punishments. 

He went on to say that this image of teachers of young children 

pElrsisted into the early years of colonial America. 

Early American Trends 

8 

The dominant reason for establishing schools in America was for 

religious instruction (Cordasco 1967). The establishment of schools for 

religious purposes produced persistent results. One result was to put 

the clergyman in a particular position of power in the community. 

Another result related to the status of teachers. Lortie (1975, pp. 10-

11), describing the origins of the status of teachers, noted: 

The origins of the status in colonial times involved themes which 
have proved remarkably persistent. We recall the Old Deluder 
Satan Act which symbolized the linkage Puritans felt between 
literacy and salvation. Schooling was God's Work. The status of 
teachers in colonial America reflected the connection between 
their activities and the core values of that society. Yet that 
status also reveals a shadow thrown by the peripheral quality of 
the connection. It was after all, the clergyman who stood at the 
center of things--at the very heart of matters of piety. The 
teacher, almost but not quite a minister, was off to the side. 
The proximate but peripheral standing of those early teachers is 
seen in the duties they performed, in the ways they were selected 
and supervised, and in the social composition of the occupation. 
The texts and materials used were heavily religious in content. 
The usual non-teaching work of teachers consisted of marginal 
(even menial) tasks in the domain dominated by the clergy. 
Teachers rang the church bells and swept up, and, on the other 
hand, taught Bible lessons and occasionally substituted for an 
ailing pastor. 

Out of this situation it appears that teaching was a masculine activity. 

With the advent of public, or "common" schools in the middle of the 

seventeenth century, the phenomena of the "school master" appeared. "At 

this point, the male teacher became the dominant figure in the formal 
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education of the young child, and he continued to be the main force in 

teaching down through the eighteenth century" (Meek 1977, p. 11). The 

status of the school master has been described by Meek (1977, p. 11) as 

follows: "One of the facts which the school master had to recognize was 

that teaching in the common school had little prestige associated with 

it. Low pay was another reality of the job. As a result, teaching in 

the common school was usually combined with some other part-time 

duties." It app~ars that the relative status of males teaching young 

children changed little from that of the melamed to the school master. 

Nineteenth Century Trends 

By the time females began to appear in classrooms as students, 

men as teachers began an exodus from classrooms. Early nineteenth 

century American education saw the school master replaced by the "school 

marm" (Meek 1977). 

for this shift. 

Several explanations have been offered to account 

Lortie (1975) pointed out urbanization, school expansion, and 

secularization occurred during the nineteenth century. Meek (1977) 

cited slightly different reasons for the shift, one important reason 

being the low pay. Another was the feeling that women were better able 

to deal with young children because "women understood the young child 

better than men" (Meek 1977, p. 12). It was thought that women could 

manage young children better than they could older students. An 

important justification for having women teach young children was 

concerned with the moral nature of men and women. "Those who wished to 

teach had to accept stern inspection of their moral behavior, and more 
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often than not the inspector was a clergyman" (Lortie 1975, p. 12). 

This seems to imply that controlling the moral behavior of women was 

easier, or by their nature women were more moral than men. The moral 

controls affecting teaching set it apart from the alternatives of 

marriage, factory work, and domestic work. Teaching made it possible 

for parents to control their daughters away from home without any threat 

to their moral acceptability (Lortie 1975). 

Also associated with the exodus of male teachers from the 

classroom was the Industrial Revolution. The commercial and industrial 

expansion following the Civil War reduced the relative attractiveness of 

teaching for men. Many men began to follow the famous advice of Horace 

Greeley when he said, "Go West, young man" (Lortie 1975). Men did not 

completely leave the teaching profession; they began teaching in the 

higher grades. Many entered administrative positions. By assuming such 

positions, they gained more prestige, and higher salaries were 

associated with teaching older students. This trend has continued well 

into the twentieth century (Meek 1977; Lortie 1975). 

Twentieth Century Trends 

Kaplan (1948) made the first major study to describe the status 

and function of male urban elementary teachers in the United States. 

His study "investigated the circumstances affecting the status and 

function of men teachers in the elementary schools of these areas" 

(Kaplan 1948, p. 704). The study was done in response to the decline in 

the number of men teachers in elementary schools and the ensuing debate 

about the value of male elementary teachers. During this time the Phi 
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Delta Kappa fraternity recognized the significance of this fact and 

designed a program to recruit more men into teaching. It is interesting 

to note that from its inception in the early 1900s until the 1950s, Phi 

Delta Kappa was a professional education fraternity for men only 

(Thurman 1959). The program included public service announcements to 

increase the status of teachers in the public eye; development of a 

recognition program on the college level for males majoring in 

education; development of a resource unit, "Understanding Public 

Education in the United States," to be used in high schools; and 

revision of "Teaching As a Man's Job" with the development of a sound-

slide show based on the revised edition. The overall goal of this 

program was to encourage men to go into education; it emphasized the 

elementary level (Thurman 1959). Kaplan (1948, p. 703) said: 

These proponents of men schoolteachers held forth the claims that 
men were needed in the public schools to provide social and 
psychological influences necessary to balance the experiences of 
female-dominated children. In addition, men were proclaimed to 
enhance the social and professional prestige of teachers and to 
enrich the education program of the school. Counter claims were 
made by others of equal stature that the elimination of men from 
the classroom was a change for the better because only the 
physically weak, the socially inferior, the economically timid 
men sought refuge in the classroom. 

Both camps cited little evidence for their positions because there was 

very little evidence available. Therefore, Kaplan (1948, pp. 704-705) 

posed the following questions: 

(1) What are some of the personal characteristics and activities 
cornmon to men teachers in urban elementary schools? (2) What are 
some factors associated with the professional training and 
activities of men teachers in urban elementary schools? (3) What 
are some of the factors affecting the attitudes and morale of men 
teachers and determining their aims and outlook? and (4) What is 
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the nature 
elementary 
children? 

of the contributions made by men teachers to 
school program and to ',",he educational development 

findings and conclusions were based on data received 

the 
of 
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from 

psychologists, educators, teachers, and administrators. Kaplan (1948, 

p. 707) reported findings grouped thusly: 

I. Psychologists and educators believed men teachers were 
needed in elementary school because: (1) men teachers 
provide the paternal pattern of influence needed by the 
child for his normal social and emotional growth; (2) men 
teachers give children experiences which supplement the 
influence of women teachers in promoting the socialization 
of children; (3) men teachers promote the normal 
personality development of girls and assist them in 
achieving an adequate adjustment toward the opposite sex; 
(4) men teachers enrich the educational experiences of 
children; (5) men teachers contribute to the personal and 
professional growth of the teaching staff. 

II. of elementary school administrators: the 
of their views supported the personal 
professional competence of the man teacher 
to be a definite asset to the elementary 

Observations 
general tenor 
integrity and 
and held him 
school program. 

III. Self-analyses submitted by men teachers: (1) the average 
man teacher was 39 and of average height and weight; 
(2) his personal interests and activities preferences were 
like those of other educated men; (3) his personality was 
at least equivalent in quality to that of the average man; 
(4) 88% were married and had children; (5) they had had 
many work experiences before entering teaching; (6) they 
were active in community affairs; (7) 87% had at least a 
bachelors degree and about half had masters degrees; (8) 
only 51% had preparation which qualified them to teach in 
elementary schools; (9) most felt they were poorly paid; 
(10) one out of two was teaching because of a basic 
interest in young children; (11) only one out of every five 
planned to remain in elementary schools because they had 
become disillusioned by their experiences; (12) there was 
dissatisfaction with work conditions; (13) they wanted the 
socio-economic status and recognition given men in other 
professions; (14) they objected to female administrators; 
(15) they believed they had positive rapport with children 
and thereby exerted a unique influence on the educational 
experience of children; (16) they offered children the 



benefits of a health and physical 
recreational and social activities 
duplicated by women teachers; and (17) 
was to the boys. 

education program, 
in a measure not 

their greatest worth 

Personal and Professional Characteristics 
of Male Teachers 

13 

since the mid-1950s many studies have addressed the issue of the 

absence of male teachers in the public schools. Their focus, however, 

has been on males teaching at the intermediate level, grades 4 through 8 

(Diggs 1966; Manning 1978; Mikula 1970; Peterson 1966). In general, 

studies of male elementary teachers have produced similar results to 

those of Kaplan (1948). For example, Diggs (1966) reported that the 

typical male elementary teacher was 33 years old, married, and had 1.64 

children. These men had a bachelors or masters degree, and 52% would 

like to have administrative or supervisory positions. Twenty-two 

percent planned t~ remain elementary teachers, and 21% wanted to remain 

in the classroom if salaries were equivalent to those of administrative 

or supervisory positions. Mikula (1970) surveyed men teaching 

kindergarten through six in Pennsylvania. Of the 1,535 respondents, 

slightly less than 50% were under 31 and 1,225 were married. More than 

26% listed salary as a problem. More than 79% planned to return to the 

classroom, and over 47% mentioned better salary as a means of increasing 

the number of men in elementary education. About 90% agreed that men 

make an important contribution in directing, participating in, and 

supporting play and physical activities. Over 90% said that a love of 

children was one reason for their entering elementary education, and 

most were teaching in grades 4, 5, and 6. 
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The professional problems of male elementary teachers are similar 

to those of their colonial predecessors, specifically with regard to low 

salaries and status. It has been reported that moonlighting (working at 

other jobs) among teachers is cornmon practice and that the need to do so 

jeopardizes the professional status of teachers (Wisniewski and Kleine 

1984) • 

Males in Early Chii1dhood Education 

Because of the lack of research specific to males teaching at the 

primary level, it is necessary to review the studies and articles 

dealing with males in the preschool or day care setting to learn more 

about men's role in the early education of children. There has been 

more consideration of males working with preschool-age children due to: 

(1) the increased number of day care centers and preschools; (2) the 

increased number of mothers entering the labor force; (3) the increased 

number of single parent families, particularly ones headed by women; and 

(4) the increased need for child care by middle-class families. The 

male primary teacher and male day care worker represent two converging 

perspectives on the same social phenomenon: 

children. 

males teaching young 

As one turns attention to male day care workers, one finds many 

articles expressing concern about the small number of males employed. 

Robinson and Hobson (1978) reported that in 1974 the U.S. Department of 

Labor noted that 94% of all child care workers were women. The 

literature here ranges from subjective impressions (Vairo 1969; 

Ostrovsky 1959; Kyselka 1966) to empirical data (Lee and Wolinsky 1973; 
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Robinson and Carraday 1978; Robinson, Skeen, and Flake-Hobson 1980: Gold 

1979). 

For the most part, both areas of study--the male primary teacher 

and male child care worker--have been concerned with the welfare of 

young boys who are growing up both at home and in school (day care 

centers) in a world that is female-dominated and a world which fosters 

values and standards of behavior that are closely associated with the 

female sex role (Lee and Wolinsky 1973: Meek 1977; Firester and Firester 

1975) • 

A secondary concern has been with the long-range effects a 

relatively male-absent environment might have on the full development of 

young girls. As noted by Kendall (1972, p. 360), young children "are 

caught in a feminine world • 

frequently absent 

centers • babysitters." 

one-parent homes 

primary school teachers 

• father who is 

day care 

It is possible for a child to go from the 

preschool to junior high before experiencing a male teacher. 

The argument seems no longer centered on whether males should be 

early childhood teachers. The controversy now concerns what male 

teachers contribute to the education of young children and the rationale 

for hiring men in the lower grades. This prompted Robinson (1981c, 

pp. 27-28) to say, "Today two camps support male participation in early 

childhood education: those who want tc reinforce traditional sex-role 

norms (traditionalists) and those who want to loosen and change 

traditional sex-role norms (non-traditionalists)." The former views the 

involvement of males as panacea for the ills of a feminized world for 
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young children, while the latter views male involvement as a way to 

affect the sexist nature of American society. These articles claim that 

the male teacher prevents children from viewing the school as a feminine 

environment (Kendall 1972; Vairo 1969; Sexton 1970). 

Other articles cite the following as justification for increasing 

the numbers of males teaching young children in that their presence 

could: 

1. Improve school performance and classroom atmosphere for boys 

(Smith 1970; Lee and Wolinsky 1973; Barnes and Gehringer 1978a). 

2. Counteract urbanization and family disintegration problems 

(Johnston 1970; Biller 1970; Hetherington and Deur 1971; Brody 

1978) • 

3. Provide masculine role models for boys (Kendall 1972, Sciarra 

1972; Williams 1970). 

4. Change the image of the profession of early childhood education 

(Peterson 1966; Meek 1977). 

The non-traditionalist view of male early childhood teachers 

insists that children stand to gain more than a masculine presence. 

They believe males should be encouraged to work with young children 

because of the androgynous balance they can provide young children. 

Androgyny is the blending of both conventional masculine and feminine 

traits into one personality. This view is supported by research 

concerning sex roles. The literature explaining this concept is recent 

(Robinson 1979; Robinson, Skeen, and Flake-Hobson 1980). 
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Most recent articles relating to the male primary teacher have, 

for the most part, been based on concern about the lack of males working 

with very young children. Meek's (1977) focus was on the primary male 

teacher. All of Meek's subjects were teaching in public school systems. 

His study was the only one reviewed that described this specific subset 

of elementary teachers. The teachers in his study differed in some 

respects from male teachers at the intermediate level, as described by 

Diggs (1966), Peterson (1966), and Manning (1978). For instance: (1) 

the typical teacher in Meek (1977) had eleven years teaching experience, 

although the average number of years teaching at K-3 level was 5.3 

years; (2) the typical teacher was content with his career; (3) the 

typical teacher was older. 

were only twenty subjects. 

A limitation to this study was that there 

In Diggs (1966), Peterson (1966), and 

Manning (1978), male primary teachers were not separated out. 

Summary 

In reviewing the literature it became apparent that some 

educators had noted the absence of male teachers from American 

elementary classrooms; historically, teachers in America have been men. 

It was not until the turn of the century that a shift began which 

resulted in men leaving the classroom for increased status positions 

within and outside of education. Simultaneously, girls became students, 

and women became teachers. 

The literature describing the role of male primary teachers is 

limited. The justifications often cited for increasing the numbers of 

such teachers are: (1) that a man provides a model different from that 
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provided by a mother and female teacher: (2) that males de-feminize the 

school environment: and (3) that the academic performance of both boys 

and girls would benefit by the presence of males as teachers at the 

primary level. 



CHAPTER 3 

PROCEDURES 

The purpose of this study was to develop a descriptive profile of 

the personal and professional attributes of male primary teachers in 

Arizona and to describe their perceptions of their contributions to 

children in the primary grades. The decision to use a questionnaire for 

the collection of data was based on several factors after consideration 

of both the strengths and weaknesses of the method. 

The weaknesses included the possibility of a poorly designed 

questionnaire, the possibility of a low number of subjects, and 

gathering limited data. The strengths of the questionnaire method which 

influenced the decision to use it were: that all subjects were given 

identical questions in a similar manner; that it was the most efficient 

way to reach a large number of subjects1 and that it requested 

information directly from the subjects being studied (Gay 1976). 

Description of the Instrument 

The questionnaire used in this study was designed by the writer 

after a review of related literature. A three-part questionnaire was 

designed to elicit personal and professional attributes of male primary 

grade teachers in Arizona and to report their perceptions of the 

contributions they make to students' early educational experiences. 
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Since the information sought was similar to previous studies, the 

following sources were reviewed: Meek (1977) and Manning (1978). 

The focus of Manning (1978) was on male elementary teachers. 

There are some differences between these two groups. It was decided, 

after consultations with committee members, that items from Meek (1977) 

and Manning (1978) were appropriate for gathering the information sought 

for this study. 

The questionnaire method was employed for the collection of data 

because it was the most efficient means of reaching a large number of 

subjects. Secondly, to interview subjects individually would have been 

impractical due to the cost involved. Third, all subjects would be 

responding to identical questions in a similar manner (Gay 1976). 

The questionnaire was divided into three sections. The items 

were designed to provide information covering three major areas: (1) 

Personal Attributes; (2) Professional Attributes; and (3) Perception of 

Contributions. Each section is briefly described below. 

1. Personal Attributes: This section consisted of 15 items designed 

to provide demographic data and general background information. 

For the most part, the items were structured; in some instances 

short, written responses were required. 

2. Professional Attributes: The items in this section were designed 

to produce information about education, teaching experienc~, and 

professional membership. There were 21 items in this section; 

most were structured, 

responses. 

while some required short, written 
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3. Perceived Contributions: In order to describe perceived 

contributions, the items in this section were presented in a 

Likert format. The items were designed to reveal perceived 

problems, professional status, and acceptance by students, 

parents, and professional peers. There were 25 items in this 

section. 

The following three subdivisions of the chapter are presented as 

justifications for the construction of the questionnaire. 

Personal Attributes 

Questions in this section included items that revealed 

information about factors and experiences which may have influenced the 

participant's decision to teach at the primary grade level. Although 

Lortie (1975, pp. 25-26) was addressing the issue of teacher 

recruitment, his comments are relevant to the present study: 

There is nothing obvious about the ways people are routed into 
various kinds of work in modern society. • •• In societies like 
ours, individual choice not only is important but is upheld by 
our work ideologies. It takes inquiry, therefore, to learn how 
personal decisions interact with social constraints to produce 
the aggregate of individual decisions which result in movement 
into a given occupation. Can we discern regularities in personal 
choice? What part do ascriptive qualities (social 
characteristics at birth) play in the process? • Occupations 
proffer different advantages and disadvantages to those making 
choices, and people vary in their dispositions and personal 
circumstances--an occupation will attract some persons and repel 
others. Out of these combinations which ensue, an occupation 
will come to be staffed by people of particular dispositions and 
life circumstances. 

Lortie (1975) identified five attractions of teaching and 

referred to them as themes. 
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1. The Interpersonal Theme. One of the most obvious characteristics 

of teaching is that it calls for protracted contact with young people. 

Very few occupations involve such steady interaction with the young. 

This steady interaction is characteristic of the primary grades. Lortie 

(1975) reported that 34% of the 2,316 teachers in his study chose 

"desire to work with young people" as a reason for teaching. This 

applies equally to men and women in the total sample, and 10% more of 

the elementary teachers cited such a desire to work with young people 

than did secondary teachers. 

2. The Service Theme. According to Lortie (1975), teachers have 

been perceived as performing a special mission in our society and that 

teaching is a valuable service of special moral worth. Lortie reported 

14.4% of his respondents made such a reference. A closer look revealed 

that 29% of the women as opposed to 25% of the men made such a 

reference. For elementary teachers, it was 32% as opposed to 23% for 

secondary teachers. Some teachers perceived themselves as performing a 

special mission in society and thought teaching was a valuable service 

of moral worth. Teaching as a service is grounded in both sacred and 

secular aspects of American culture. 

3. The Continuation Theme. Sociologists normally depict schools as 

agents of socialization charged with preparing children for adult roles 

in other parts of the society. Some persons become attached to it and 

hate to leave. Lortie (t975) reported that some teachers said they 

"liked school" and wanted to work in that setting. Some indicated 

school-linked interests and the difficulty of being involved in them 
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outside educational settings. The continuation theme is really a 

conservative theme (Lortie 1975). 

4. Material Benefits. These benefits include money, prestige, and 

job security. Lortie (1975) cited NEA statistics that report two 

predominant reasons for entering teaching. One is security, and the 

other is financial rewards. A significant proportion of men who teach 

come from homes marked by economic insecurity and low status. In many 

cases, teaching is seen as a step up in terms of social status. 

5. The Theme of Time Compatability. 
~~------~~~--~~~~~----~~ 

An NEA study cited in Lortie 

(1975) showed that the mean number of days teachers worked in a regular 

school year in 1970-71 was 181. Teachers who worked five days a week, 

with a three-week vacation and eight holidays, annually put in 237 days 

a year. Lortie (1975) found that 13% of the participants cited the work 

schedule as an attraction, while only 4% listed it as a major factor 

influencing their decision to teach. 

Professional Attributes 

The questions in this section were designed to provide 

information regarding education, previous experience, professional 

membership, professional activities, and future teaching plans (Manning 

1978; Lortie 1975; Meek 1977). For example, Lortie (1975) found three

quarters of the teachers in his study considered another occupation 

before entering teaching. All the alternatives mentioned were middle 

and upper-middle class occupations. Both Manning (1978) and Meek (1977) 

addressed this consideration; however, neither saw fit to report their 

findings. 
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In Lortie (1975), 59% of the occupational alternatives involved 

interpersonal work with some element of public service. The males had 

considered business administration and the professions. Women in the 

study had considered nursing, social work, library work, and the 

performing arts. According to Lortie (1975), "Men who enter teaching 

find it less difficult to avoid feeling that their teaching careers have 

brought them less (materially) than the alternative would have yielded." 

The issue of salary was also addressed by Meek (1977) and Manning (1978) 

with conflicting findings. Meek's subjects felt their salary was 

adequate, while Manning's subjects--more than half--felt the salaries 

were too low. Perhaps one source of the difference was that Meek's 

subjects were all male primary grade teachers, while Manning's subjects 

were male elementary teachers in the intermediate grades. 

Considerations about salu£ies have been cited by others (Mikula 1970; 

Peterson 1966; Thurman 1959; Diggs 1966) as affecting the recruitment 

and retention of male elementary school teachers. 

Perceived Contributions 

In section three, the questions included were designed to reveal 

how these teachers felt about what they offered their students. Their 

perception of their acceptance by administrators and females regarding 

the teacher as a father substitute is considered important because of 

the increasing number of single parents and the literature that male 

teachers provide a father substitute (Lee 1976; Sexton 1970; Vairo 

1969). The research focusing on the effect of the male teacher on young 

children was equivocal (Gold and Reis 1979). Some studies sought to 



25 

remedy the experiences of boys in primary grades (Barnes and Gehringer 

1978a, 1978b; Arnold 1968; Etaugh and Riley 1980). This section was 

further divided to identify problems perceived by these teachers. 

There are 700 elementary schools in Arizona. All 700 schools 

were sent a form letter requesting either the name and home address of 

males teaching in grades K-3 or to return the form letter citing the 

number of such males teaching at that school. Three hundred sixty-three 

schools, slightly more than half (52%) responded. From the 363 schools 

responding, 178 questionnaires were sent to the teacher's home or it was 

sent to their school. Each subject was sent a self-addressed, stamped 

envelope with a questionnaire inside. The questionnaire was folded so 

as to accommodate a stamp and return address. 

send out, 115 were returned and 112 were used. 

Of the questionnaires 

This translates into a 

return rate of 63%. The discarded questionnaires were part-time 

teachers at the primary level. 

Design of the Study 

After the study population was identified, each subject was 

mailed the following: 

1. a letter requesting their participation 

2. the questionnaire, with directions for its completion. 

3. a stamped return envelope 

Analysis of the Data 

The analysis of the data was facilitated by the use of a computer 

program (SPSS) to obtain the desired information regarding personal and 
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professional attributes of male primary teachers. Frequency counts and 

percentages were used as a means of data analysis for sections I and II 

of the questionnaire. The use of t-tests was employed on selected items 

from sections I and II of the questionnaire against all the items in 

section III. 



CHAPTER 4 

ANALYSIS OF DATA AND DISCUSSION 

The purpose of this study is to develop a profile of males 

teaching at the primary level in Arizona. 

The data analyzed in this chapter was derived from the 

questionnaire described in Chapter 3. The analysis of the data focused 

on the three major areas of the questionnaire: Personal Attributes, 

Professional Attributes, and Perceived Contributions. Items under the 

Personal Attributes and Professional Attributes sections are presented 

in tables with frequency counts and percentages. Items under Perceived 

Contributions are presented in three correlation matrices. 

Personal Attributes 

Data on the Personal Attributes of male primary teachers is 

presented in five tables and a summary table, as follows: 

Table 1. Background Information 

Table 2. Family Background 

Table 3. Activities 

Table 4. School Experience 

Table 5. Decision to Teach 

Background Information 

Table 1, Item 1 reports the racial make-up of the respondents: 

95 (84.8%) are Anglo; 7 (6.3%) are Hispanic; 4 (3.6%) are Native 

27 



American~ 3 (2.7%) are Black~ and 1 (0.9%) are Asian. Two (1.8%) 

identified themselves as Hispanic/Anglo. 

Item 2 reports the religious affiliation of the respondents. 

Forty-three (38.4%) declined to indicate any religious affiliation~ 33 

(29.5%) are affiliated with a Protestant group~ 18 (16.1%) are Catholic~ 

3 (2.7%) Jewish~ and 15 (13.4%) were categorized as other. 

Item 3 reports the marital status of the respondents. seventy-

nine (70.5%) are married 1 (0.9%) are widowed, 2 (1.8%) are divorced~ 

and 26 (23.2%) are single. 

Item 4 reports that 60 (53.6%) of the respondents' wives worked. 

Item 5 reports that 43 (71.1%) of the total group of married 

respondents indicated that their working wives' income was necessary to 

support the family. Twenty-one (35%) indicated that their wives' income 

was not necessary to support the family. 

Family Background 

Item 1 in Table 2 reports the respondents' fathers' main 

occupation during the respondents' childhood. There were 39 (38.4%) 

respondents' fathers whose main occupation can be classified as 

professional or managerial. Nineteen (17.0%) could be classified as 

clerical or small business~ 30 (26.8%) skilled work~ 18 (16.1%) semi

skilled/unskilled, and 4 (3.6%) were farm owners. 

Item 2 in Table 2 reports the educational level of the 

respondents' fathers. Forty-three (38.4%) of the fathers have a college 

education. Thirty-four (30.4%) of the fathers have a high school 

education, and 20 (26.0%) have a grade school education. 
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Table 1. Background Information. 

Variable N % 

1. Race: 
Anglo 95 84.8 
Hispanic 7 6.3 
Native American 4 3.6 
Black 3 2.7 
Asian 1 0.9 
Other 2 1.8 

2. Religious Affiliation 
No Response 43 38.4 
Protestant 33 29.5 
Catholic 18 16.1 
Other 15 13.4 
Judaism 3 2.7 

3. Marital Status 
Married 79 70.5 
Single 26 23.2 
Divorced 2 1.8 
Widowed 1 0.9 
No Response 4 3.6 

4. Does your wife work? 
Yes 60 75.9a 

No 18 22.8a 

5. Is wife's income necessary 
to support the family? 

Yes 43 7l.6a 

No 17 28.3a 

apercentages based on 79 respondents who are married. Of the 79 married 
respondents, 60 said their wife works; 43 of the 60 said wife's income 
was necessary; 17 of the 60 said wife's income not necessary. 
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Table 2. Family Background. 

Variable 

1. Father's Main Occupation 
Professional/Managerial 
Supervisory/Skilled 
Clerical/Small Business 
Semi-Skilled/Unskilled 
Farm Owner 

2. Father's Educational Level 
College 
High School 
Elementary 

3. Mother's Main Occupation 
Housewife 
Professional/Managerial 
Clerical/Small Business 
Semi-Skilled/Unskilled 
Supervisory/Skilled 

4. Responsibility for the Care of Sibling 
Never 
Seldom 
Often 

5. Were you the first in your family 
to go to college? 

No 
Yes 
No Response 

6. Place of Birth 
out-of-state 
In-statetate 
No Response 

7. Birth Order 
1st 
2nd 
3rd 

N 

39 
30 
19 
18 

4 

43 
34 
29 

70 
17 
13 

9 
3 

49 
31 
28 

57 
54 

1 

82 
24 

6 

48 
32 
15 

% 

34.8 
26.8 
17.0 
16.1 
3.6 

38.4 
30.4 
26.0 

62.5 
15.2 
11.6 
8.0 
2.7 

43.8 
27.7 
25.0 

50.9 
48.2 
0.9 

73.2 
21.4 
5.4 

42.9 
28.6 
13.4 
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Item 3 in Table 2 reports respondents' mothers' main occupation 

during the respondents' childhood. seventy (62.5%) of the respondents' 

mothers were housewives; 17 (15.2%) were professionals; 13 (11.6%) were 

employed in clerical/small business; 3 (2.7%) were in skilled 

occupations; and 9 (8.0%) were in unskilled occupations. 

Item 4 in Table 2 reports respondents' responsibility for care of 

siblings. Forty-nine (43.8%) never were responsible for the care of 

siblings; 28 (25.0%) were often responsible for the care of siblings; 31 

(27.7%) were seldom responsible for the care of siblings. 

Item 5 in Table 2 reports that 57 (50.9%) of the respondents were 

not the first in their family to go to college, while 54 (48.2%) of the 

respondents were the first in the f~ily to go to college. 

Item 6 in Table 2 reports that 80 (71.4%) of the respondents were 

born in Arizona, while 23 (20.5%) of the respondents were born out of 

Arizona. Nine (8.0%) gave no response. 

Item 7 in Table 2 reports the respondents' birth order. Forty-

eight (42.9~) were first born, and 32 (28.6%) were second born, while 15 

(13.4%) were third in the family. 

Activities of Male Primary Teachers 

Table 3 reports the activities of the study respondents. Item 1 

in Table 3 reports that 56 (50%) of the respondents work during the 

summer. Fifty-three (47.3%) do not work during the summer. 

Item 2 in Table 3 reports employment in addition to teaching. 

Eighty-two (73.2%) report no outside employment. Thirty (26.8%) are 

employed in addition to teaching. Fourteen (12.5%) reported work of a 
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professional nature (freelance writer, teach adult education classes); 6 

(5.4%) clerical/small business; 1 (0.9%) skilled; 8 (7.1%) in semi

skilled or unskilled work. 

Item 3 in Table 3 reports that 105 (93.8%) of the respondents 

have hobbies. Five (4.5%) reported no hobbies. Two (1.8%) did not 

indicate any hobbies. 

Item 4 in Table 3 reports the leisure activities of the study of 

respondents. Twenty-two (19.6%) reported reading as a leisure activity; 

21 (18.7%) reported gardening/yardwork; 18 (16.0%) reported 

hiking/backpacking; 17 (15.0%) reported jogging; and 17 (15.0%) reported 

swimming. 

Item 5 in Table 3 reports the community involvement of study 

cespondents. Fifty-eight (51.8%) reported some community involvement. 

Fifty (44.6%) reported no community involvement, and 4 (3.6%) did not 

indicate any community involvement. Many respondents reported more than 

one community involvement. The most reported forms of involvement were 

grouped thusly: church, 21 (18.8%); athletics, 8 (7.1%); service 

organizations, 5 (5.4%); volunteer organizations, 6 (5.4%); scouting, 5 

(7.1%); P.T.A., 2 (1.8%); social, 2 (1.8%); political, 2 (1.8%); and 

community theater, 1 (0.9%). 

School Experiences 

Item 1 in Table 4 reports that 58 (51.8%) of the study 

respondents had experienced a male teacher between grades four through 

six. Seven (6.3%) of the respondents experienced a male primary 
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Table 3. Activities. 

Variable 

1. Work During Summer 
Yes 
No 

2. Work in Addition to Teaching 
No 
Yes 

Type of work: 
- professional 
- semi-skilled/unskilled 
- clerical/small business 
- skilled 

3. Hobbies 
Yes 
No 
No Response 

4. Leisure Activitiesa,b 
Reading 
Gardening/Yardwork 
Hiking/Backpacking 
Jogging 
Swimming 
Other 

5. Community Involvement 
Yes 
No 

N % 

56 50.0 
53 47.3 

82 73.2 
30 26.8 

14 12.5 
9 8.2 
6 5.4 
1 0.9 

105 93.8 
5 4.5 
2 1.7 

22 19.6 
21 18.7 
18 16.0 
17 15.0 
17 15.0 
16 14.3 

58 51.8 
50 44.6 

aAlmost every respondent listed more than one leisure activity. The 
activities presented are the most reported. 

bA wide range of leisure activities was reported, such as "tinkering," 
spectator sports, painting, water skiing, making bread. 
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teacher. Forty-six (41%) had a male teacher in grades 7 through 12. 

One respondent never had a male teacher. 

Decision to Teach 

Item 1 in Table 5 reports that 25 (22.3%) of the respondents 

decided to teach while they were in high school. Fifty-nine (52.7%) 

decided to teach while they were in college, and 27 (24.1%) decided to 

teach after college graduation. 

Item 2 in Table 5 reports that BO (71.4%) of the respondents had 

parental support for their decision to teach at the primary level. 

Professional Attributes 

Data on the Professional Attributes of male primary teachers is 

presented in six tables, as follows: 

Table 6. Formal Preparation 

Table 7. Professional Involvement 

Table B. Career Impediments 

Table 9. Career Plans 

Table 10. Reasons for Career Choice 

Table 11. The Other Categories 

Formal Preparation 

Table 6, Item 1, reports study respondents' training and 

preparation. Forty-six (41.4%) reported having earned a BA. Seventeen 

(15.2%) earned a BS. Forty-six (41.1%) earned a MA, and 1 (0.9%) earned 

a Ph.D. 
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Table 4. School Experience. 

Variable N % 

1. Grade(s) at which respondents 
had a male teacher 

K-3 7 6.3 
4-6 58 51.8 
7-8 31 27.7 
High School 15 13.4 
Never 1 0.9 

Table 5. Decision to Teach. 

Variable N % 

1. During College 59 52.7 
After College 27 24.1 
High Schoola 25 22.3 

2. Did you have parental support 
on career choice? 

Yes 80 71.4 
No 23 20.5 
No Response 9 8.0 

aone respondent reported having decided before high school. 



Table 6. Formal Preparation. 

Variable 

1. Degrees Earned 
Bachelor of Arts 
Master of Arts 
Bachelor of Science 
Doctorate 

2. Undergraduate Degree in Primary Education 
No 
Yes 

3. Grade(s) Presently Teaching 
K 
1 
2 
3 
4 (grade combination) 

4. Grade(s) Previously Taught 
Primary 
Above Primary 

5. Student-Teaching Experience 
Primary 
Above Primary 

6. Years Teaching Experience in Primary Grades 
1-3 Years 
4-6 Years 
7-10 Years 
11-15 Years 
15 and Over 

7. Pre-College Experience With Children 
Yes 
No 

8. Degree-Granting Institution 
In-state 
out-of-state 
No Response 

N 

46 
46 
17 

1 

59 
50 

11 
23 
17 
36 
21 

77 
25 

63 
49 

33 
26 
36 
10 

2 

59 
46 

76 
26 

9 

% 

41.1 
41.1 
15.2 
0.9 

52.7 
44.6 

9.8 
20.5 
15.2 
32.1 
18.1 

68.0 
21.0 

56.3 
43.7 

29.5 
23.2 
32.1 
8.9 
1.8 

52.7 
41.1 

67.9 
23.2 
8.0 
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Table 6--(continued) 

Variable N % 

9. Population of City/Town Where 
Respondents Teach 

2,499 or less 11 9.8 
2,500 - 9,999 26 23.2 

10,000 - 29,999 6 5.4 
30,000 - 99,000 4 3.6 

100,000 or Over 47 42.0 
No Response 6 5.4 



Item 2 in Table 6 reports that 59 (52.7%) of the respondents do 

not have degrees in primary education. 

undergraduate training in primary education. 

Fifty (44.6%) reported 

Item 3 in Table 6 reports that 36 (32.1%) of the respondents 

presently teach in the third grade. Twenty-three (20.5%) teach in the 

first grade; 21 (18.8%) teach a combination (first/second; second/third) 

grade; 17 (15.2%) teach second grade; 11 (9.8%) teach kindergarten. 

Item 4 in Table 6 reports the grade(s) previously taught. 

Seventy-seven (68%) taught at the primary level; 25 (21%) previously 

taught above the primary level. 

Item 5 in Table 6 reports the grade(s) in which respondents had 

student-teaching experience. Sixty-three (56.3%) student-taught at the 

primary level. 

level. 

Forty-nine (43.7%) student-taught at the intermediate 

Item 6 in Table 6 reports that 59 (52.7%) of respondents had 

between 1-6 years primary grade teaching experience. Thirty-six (32.1%) 

had between 7-10 years. Ten (8.9%) between 11-15, and 1 (1.8%) reported 

more than 15 years teaching experience at the primary level. 

Item 7 in Table 6 reports respondents' experience with children 

prior to college. Fifty-nine (52.7%) reported prior to college 

experience with children. Forty-six (41.1%) report no experience. 

Item 8 in Table 6 reports that 76 (67.9%) earned their degree at 

an institution in Arizona, and 26 (23.2%) earned their degree at an out

of-state institution. 
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Item 9 in 

respondents teach. 

Table 6 reports the size of the city/town where 

Forty-seven (42%) teach in a city/town with a 

population of 100,000 or over. Twenty-six (23.2%) teach in cities/towns 

with a population between 2,500-9,999. Eleven (9.8%) teach in 

cities/towns with a population of 2,499 or less. six (5.4%) teach in 

cities/towns with a population between 10,000 and 29,999. Four teach in 

cities/towns with a"population between 30,000 and 99,000. 

Professional Involvement 

Table 7 reports the Professional Involvement of the study 

respondents. Item 1 in Table 7 reports that 80 (71.4%) respondents 

reported NEA membership. Twenty-two (19.6%) reported no professional 

membership, while 10 (8.9%) gave no response. 

Item 2 in Table 7 reports professional conference attendance. 

Sixty-four (57.1%) reported having attended such a conference within six 

months to a year. While 24 (21.4%) reported having attended a 

conference within one year to 18 months, 10 (8.9%) reported attending in 

18 months to two years. Fourteen (12.5%) gave no response. 

Item 3 in Table 7 reports that 78 (69.9%) do not belong to any 

professional support group. 

support group membership. 

membership. 

Twenty-four (21.4%) reported professional 

Ten (8.9%) did not indicate professional 

Item 4 in Table 7 reports that 79 (70.5%) knew other male primary 

teachers. Twenty-six (23.2%) reported not knowing other male primary 

teachers, and 7 (6.3%) gave no response. 
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Table 7. Professional Involvement. 

Variable 

1. Professional Membership 
Yes 
No 
No Response 

2. Conference Attendance 
6 months - 1 year 
1 year - 18 months 
18 months - 2 years 
No Response 

3. Professional Support Group 
Membership 

No 
Yes 
No Response 

4. Know Other Male Primary Teachers 
Yes 
No 
No Response 

N 

80 
22 
10 

64 
24 
10 
14 

78 
24 
10 

79 
26 

7 

% 

71.4 
19.6 
8.6 

57.1 
21.4 
8.9 

12.5 

69.6 
21.4 
8.9 

70.5 
23.2 
6.3 

40 
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Career Impediments 

Item 1 in Table 8 reports that 40 (35.7%) of the respondents 

cited salary a career impediment. Item 2 reports that 23 (20%) cited 

administrative impediments. Item 3 reports that 9 (8%) see students as 

an impediment. Item 4 reports that 22 (17.6%) saw no impediments. 

Item 5 reports that 19 (15.2%) cited other career impediments. Item 6 

reports that 17 (13.6%) gave no response. The following listing details 

the reasons given for the responses in each category: 

1. Salaries: 

Reason - difficult to support a family on such low salaries 

2. Administrative Issues: 

Reason - class size 
- paperwork 
- lunch time duties (playground, lunch room) 
- administrative attitude 
- curriculum (too much emphasis on basics in kindergarten) 

3. Students: 

Reason - students have more rights than teachers 
- low motivation 
- need more discipline 
- high energy level 
- poor home environment 

5. Other: 

Reason - public's concern about child sexual molestation 
- stress 
- low prestige 
- no future 
- sex discrimination 
- state/federal politics 
- parents that interfere 



Table 8. Career Impediments. 

variable 

1. Salariesa 

2. Administrative Issues 

3. Students 

4. None 

5. Other 
Stress 
Sex Discrimination 
Concern About Child Sexual 

Molestation 
Lack of Parental Support 

6. No response 

42 

N % 

40 32.0 

25 20.0 

9 8.0 

22 17.6 

19 15.2 

17 B.O 

a Many respondents indicated more than one career impediment. The 
numbers and percentages presented represent the most frequently cited 
career impediments. Approximately 125 career impediments were 
indicated. 
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Professional Advancement, Future Teaching Plans 

Item 1 in Table 9 reports perceived opportunities for 

advancement. Fifty-four (48.2%) perceive opportunities for professional 

advancement, while 48 (42.9%) perceive no opportunity for professional 

advancement. Ten (8.9%) gave no response. 

Item 2 in Table 9 reports that 69 (61.6%) plan to continue 

teaching at the primary level, while 23 (10.7%) plan not to continue 

teaching at the primary level. 

4 (3.6%) gave no response. 

Twenty-seven (24.1%) are undecided, and 

Item 3 in Table 9 reports that 21 (18.8%) plan to continue at the 

elementary level, while 20 (8.9%) plan not to teach at the elementary 

level. 

Item 4 in Table 9 reports that 89 (79.5%) are satisfied with 

their career choice, while 17 (15.2%) are dissatisfied, and 6 (5.4%) 

gave no response. 

Reasons for Choice of Career 

Item 1 in Table 10 reports that 1 (0.9%) of the respondents chose 

to teach at the primary level because of salary. 

Item 2 in Table 10 reports that 4 (3.6%) chose to teach at the 

primary level because of convenient location. 

Item 3 in Table 10 reports that 69 (61.6%) chose to teach at the 

primary level because of their love for children. 

Item 4 in Table 10 reports that no one chose to teach at the 

primary level for reasons of prestige. 
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Table 9. Career Plans. 

Variable N % 

1. Do you perceive opportunities 
for professional advancement? 

Yes 54 48.2 
No 48 42.9 
No Response 10 8.9 

2. Do you plan to continue teaching 
at the primary level? 

Yes 69 61.6 
Undecided 27 24.1 
No 12 10.7 
No Re3ponse 4 3.6 

3. Do you plan to continue teaching 
at the elementary level? 

No Response 81 72.3 
Yes 21 18.8 
No 10 8.9 

4. Current feeling about career choice 
Satisfied 89 79.5 
Dissatisfied 17 15.2 
No Response 6 5.4 



Table 10. Reasons for Career Choice. 

Variable 

1. Salary 

2. Convenient Location 

3. Love of Children 

4. Prestige 

5. Availability of Employment 

6. Otherb 

a Many respondents chose more than one reason. 

1 

4 

69 

o 

10 

24 

bSee Table 11 for description of other category. 

45 

% 

0.9 

3.6 

61.6 

0.0 

8.9 

21.4 
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Item 5 in Table 10 reports that 10 (8.9%) chose to teach at the 

primary level because of availability of employment. 

Item 6 in Table 10 reports that 24 (21.4%) chose to teach at the 

primary level for other reasons. Table 11 presents those reasons in 

detail. 

Perceived Contributions 

Data regarding Perceived Contributions has been categorized into 

three general sections to facilitate reporting. Category one consists 

of items from the questionnaire that relate to respondents' Perceived 

Acceptance; the second category is Perceived Contributions based on 

gender; and the third is Perceived ProfessiQnal issues. 

Perceived Acceptance 

1. Male primary teachers are accepted by parents of students in the 
primary grades: 

Strongly agree 59 52.7% 
Agree 43 38.4% 
Disagree 5 4.5% 
Strongly disagree 0 0 
Did not indicate 5 4.5% 

112 100.0% 

3. Male primary teachers are effective in conferring with parents of 
children who are experiencing difficulty at school. 

Strongly agree 30 26.8% 
Agree 65 58.0% 
Disagree 6 5.4% 
Strongly disagree 0 0 
Did not indicate 11 9.8% 

112 100.0% 



Table 11. The Other Categories 

Adventure 
- challenge 

for the experience ' 
it seemed enjoyable 
wanted something new 
education is a two-way learning experience 
appreciate the learning experience 
curiosity 
self-satisfaction 

Joy of Teaching 
- enjoy teaching children 
- reward of teaching 
- interested in beginning reading and writing 
- process 
- variety of subject matter 

Benefits 
- summer vacation 
- time off 

professional advancement 
- first techer contract offered 
- best position available 
- desire to teach own kids 

Moral 
feeling of service 

- a calling 
- need to start them off right 
- fit personality to fit in society 

Social Change 
- help minority group achieve success 
- create a more open nation 
- primary teaching is most important 

Principal 
- principal asked, saw need 
- ability to teach primary--came from student teaching 
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4. More men should be encouraged to teach K-3. 

Strongly agree 
Agree 
Disagree 
Strongly disagree 
Did not indicate 

the 

70 
32 

2 
1 
7 

112 

public 

62.5% 
28.6% 

1.8% 
.9% 

6.3% 
100.0% 

toward 6. In general, the attitude of 
teachers has changed during the past ten years. 

7. Male 

Strongly agree 
Agree 
Disagree 
Strongly disagree 
Did not indicate 

primary teachers 

Strongly agree 
Agree 
Disagree 
Strongly disagree 
Did not indicate 

are accepted by 

24 21.4% 
65 58.0% 

8 7.1% 
0 0 

15 13.4% 
112 100.0% 

their female 

45 40.2% 
58 51.8% 

2 1.8% 
2 1.8% 
5 4.5% 

112 100.0% 

48 

male primary 

colleagues. 

8. Male teachers are very effective in motivating children to want 
to learn. 

Strongly agree 26 23.2% 
Agree 67 59.8% 
Disagree 6 5.4% 
Strongly disagree 0 0 
Did not indicate 13 11.6% 

112 100.0% 

18. Students tend to have a positive response to you in school. 

Strongly agree 53 47.3% 
Agree 50 44.6% 
Disagree 2 1.8% 
Strongly disagree 0 0 
Did not indicate 7 6.3% 

112 100.0% 
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19. In general, parents seem to approve of you teaching at the 
primary level. 

Strongly agree 57 50.9% 
Agree 43 38.4% 
Disagree 4 3.6% 
Strongly disagree 0 0 
Did not indicate 8 7.1% 

112 100.0% 

20. Female colleagues usually do not show acceptance of males 
teaching in primary grades. 

"Strongly agree 2 1.8% 
Agree 5 4.5% 
Disagree 51 45.5% 
Strongly disagree 47 41.9% 
Did not indicate 7 6.3% 

112 100.0% 

21. In general there is a lack of acceptance by administrators. 

Strongly agree 
Agree 
Disagree 
Strongly disagree 
Did not indicate 

Items Relating to Perceived Contributions 
Based on Gender 

4 3.6% 
7 6.3% 

51 45.5% 
42 37.5% 

8 7.1% 
112 100.0% 

2. Male primary teachers are very helpful working with children who 
create discipline problems. 

Strongly agree 27 24.1% 
Agree 66 58.9% 
Disagree 7 6.3% 
Strongly disagree 2 1.8% 
Did not indicate 10 8.9% 

112 100.0% 
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5. A male primary teacher provides a father substitute. 

Strongly agree 27 24.1% 
Agree 59 52.7% 
Disagree 16 14.3% 
Strongly disagree 3 2.7% 
Did not indicate 7 6.3% 

112 100.0% 

9. Boys benefit more than girls do from experiencing a male primary 
teacher. 

Strongly agree 2 1.8% 
:Agree 17 15.2% 
Disagree 64 57.1% 
Strongly disagree 14 14.3% 
Did not indicate 13 11.6% 

112 100.0% 

10. Girls and boys should have a male primary teacher. 

Strongly agree 38 33.9% 
Agree 61 54.5% 
Disagree 2 1.8% 
Strongly disagree 2 1.8% 
Did not indicate 9 8.0% 

112 100.0% 

14. Male primary teachers offer young children a unique learning 
experience. 

Strongly agree 33 29.5% 
Agree 60 53.6% 
Disagree 7 6.3% 
Strongly disagree 4 3.6% 
Did not indicate 6 5.4% 

112 100.0% 

25. If you are a good primary teacher, it does not matter if you are 
male or female. 

Strongly agree 83 74.1% 
Agree 19 16.9% 
Disagree 3 2.7% 
Strongly disagree 3 2.7% 
Did not indicate 4 3.6% 

112 100.0% 



Items Relating to Perceived 
Professional Issues 
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11. Do you think your school administration values the fact that 
you're teaching at the primary level? 

Strongly agree 42 37.5% 
Agree 42 37.5% 
Disagree 9 8.0% 
Strongly disagree 6 5.4% 
Did not indicate 13 11.6% 

112 100.0% 

12. The problems males face teaching at the primary level outweigh 
the satisfactions they receive. 

Strongly agree 8 7.1% 
Agree 19 16.9% 
Disagree 47 42.0% 
Strongly disagree 29 25.8% 
Did not indicate 9 8.0% 

112 100.0% 

13. Better pay scales is a way to attract more males to teaching at 
the primary level. 

Strongly agree 71 63.4% 
Agree 24 21.4% 
Disagree 7 6.3% 
Strongly disagree 4 3.6% 
Did not indicate 6 5.4% 

112 100.0% 

15. Elementary schools need to be de-feminized •. 

Strongly agree 22 19.6% 
Agree 41 36.6% 
Disagree 30 26.8% 
Strongly disagree 6 5.4% 
Did not indicate 13 11.6% 

112 100.0% 



52 

16. Male primary teachers have professional problems different from 
female colleagues. 

Strongly agree 13 11.6% 
Agree 39 34.8% 
Disagree 48 42.9% 
Strongly disagree 5 4.5% 
Did not indicate 7 6.3% 

112 100.0% 

17. Male primary teachers are adequately paid. 

Strongly agree 2 1.8% 
Agree 19 16.8% 
Disagree 36 37.1% 
Strongly disagree 48 42.9% 
Did not indicate 7 6.3% 

112 100.0% 

22. Male primary teachers usually move on to better-paying positions 
in education. 

Strongly agree 16 14.3% 
Agree 47 42.0% 
Disagree 21 18.8% 
Strongly disagree 4 3.6% 
Did not indicate 24 21.3% 

112 1QO.0% 

23. Teaching in the primary grades is awarded high status. 

Strongly agree 1 0.9% 
Agree 15 13.4% 
Disagree 54 48.2% 
Strongly disagree 31 27.7% 
Did not indicate 11 9.8% 

112 100.0% 

24. There is a lack of adequate school facilities to accommodate male 
staff. 

Strongly agree 3 2.7% 
Agree 17 15.2% 
Disagree 57 50.9% 
Strongly disagree 27 24.1% 
Did not indicate 8 7.1% 

112 100.0% 
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In this study respondents who have undergraduate degrees in 

primary education differed from those without such a degree. They 

agreed more (t = 2.00, df = 107, p < .OS) that sex of the teacher does 

not matter if you are a good primary teacher. 

In this study respondents who perceive opportunities for 

advancement differ from those that do not perceive opportunities on a 

number of measures. Both groups agree that they are accepted by 

parents; however, those that perceive opportunities agreed more 

(t = 2.41, df = 100, p < .OS) that they are accepted by parents. 

Both groups disagree that the problems they face outweigh the 

satisfactions; however, the respondents that perceive opportunities 

disagreed more (t = 2.03, df = 100, p < .OS). 

Both groups disagree that teaching at the primary level is 

accorded high status; however, the respondents that perceive no 

opportunities disagreed more (t = 2.12, df = 100, p < .05). Both groups 

disagree that they are adequately paid; however, those that see no 

advancement disagreed more (t = 2.03, df 100, p < .05). Both groups 

disagree that teaching K-3 is accorded high status; however, those who 

see no opportunities for advancement disagreed more (t = 2.12, df = 100, 

p<.05). 

In this study respondents who are satisfied with career choice 

feel more accepted by female colleagues than those who are dissatisfied 

(t = 1.93, df = 104, P < .05). Both groups disagree that boys benefit 

more from experiencing a male primary teacher; however, the satisfied 

group disagreed less (t 1.91, df 104, p < .OS). Both groups agree 
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that their school administrators value the respondents teaching at the 

primary level; 

(t = 2.01, df 

adequately paid; 

however dissatisfied respondents- disagreed more 

104, p < .05). Both groups disagree that they are 

however, the dissatisfied group disagreed more 

(t = 2.19, df = 104, p < .05). The biggest disagreement between these 

two groups (t = 2.68, df = 104, p < .05) although both agree that if you 

are a good primary teacher, sex does not matter, the dissatisfied group 

disagreed more. 

In this study respondents that had experience working with young 

children prior to college differ from those without such experiencez. 

They agreed more that they provided father substitutes (t 2.41, df 

= 103, P < .05). Both agree that students have a positive response to 

them; however, those with experience agreed more (t = 2.31, df = 103, 

p< .05). 

In this study respondents who said they had parental support for 

their career choice agreed more (t = 2.04, df = 101, p < .05) than those 

without parental support that they are accepted by parents. Both groups 

agree that they are accepted by female colleagues; however, those with 

parental support agreed more (t = 2.44, df = 101, p < .05). Both groups 

agree that parents approve of them teaching at the primary level; 

however, the group with support agreed more (t 2.41, df 101, 

p < .05) and felt more approval from female coJleagues. They felt more 

acceptance from administrators (t 2.31, df = 101, p < .05). Both 

groups agreed that male primary teachers tend to move on to better 
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paying jobs in education; however, those without support agreed more 

(t = 2.06, df = 101, P < .05). 

In this study respondents who reported professional support group 

membership differed from those without such membership in their 

perceived acceptance from parents. They perceived more acceptance from 

parents (t = 2.10, df = 100, P < .05). Both groups agree that men 

should be encouraged to teach K-3; however, those with support group 

membership agreed more (t = 2.09, df = 100, P < .05). 

Discussion 

A number of findings in the present study show that the 

respondents share several characteristics reported in the literature 

about male elementary teachers. In the following discussion three 

characteristics that are shared by male elementary teachers will be 

presented, followed by a review of those characteristics shared among 

male primary teachers. To facilitate the discussion, demographic data 

are presented in two sections, Personal Attributes and Professional 

Attributes. 

Personal Attributes 

A number of attributes reported in the present study are similar 

to those reported elsewhere. Manning (1978), Peterson (1966), Diggs 

(1966), and Mikula (1970) all reported that their subjects were married. 

Teachers average about 35 years of age; two out of three are female; 

they earn about $13,000 per year; and their family income is about 

$25,000. Nearly all of them have a college education, and they tend to 
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be above average in intelligence. Teaching is the largest profession, 

and they represent all social classes, ethnic, and religious groups 

(Ornsein 1978). 

In terms of community involvement, Manning (1978) and Mikula 

(1970) both reported their subjects were involved in church activities, 

scouting, and various community service organizations. In the present 

study, it is interesting to note that those respondents involved in 

community activities agree more than those not involved that they are 

accepted by parentsi that they are helpful with discipline problemsi and 

that students have a positive response to them. More interesting is the 

finding that the two groups differ the most in terms of their value to 

boys. Teachers involved in their community agree that boys benefit more 

than girls do from experiencing a male primary teacher. An explanation 

of these di~ferences in perceptions could be that by being in the 

community these teachers are more likely to experience children (boys) 

in environments other than school, thereby providing opportunities to 

observe different behaviors of children (boys) and to perceive their 

growth needs in a different context. The same logic can hold for 

encounters with parents. Community involvement affords opportunities 

for informal meetings that could enhance communication between parent 

and teacher. 

It also seems that if the involved teachers think boys benefit 

more, then it would follow that they would agree more that they are 

helpful with children who create discipline problems, since boys have 

been associated with more discipline actions than girls. Another 
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possible explanation could be that involvement with children in 

different settings could develop these teachers' skills in dealing with 

the problems some can cause. 

Over one-quarter of the respondents worked in addition to 

teaching. Manning (1978) reported one-third worked, the majority of 

Peterson's (1966) subjects worked, and Mikula (1970) reported 45% of his 

subjects worked. It is not surprising to find such numbers involved in 

outside employment. Wisniewski and Kleine (1984) reported that teachers 

"moonlight" more than any other professional group. 

Professional Attributes 

Almost half of the respondents in the present study have a 

masters degree. An explanation for this could be the fact that a number 

of men decided to teach after having graduated with a bachelors degree 

not in education. More than half of the men in the present study have 

bachelors degrees in areas other than primary education. 

The number of years teaching experience in the present study is 

between seven and ten years. Meek's (1977) study of male primary 

teachers had been teaching for eleven years out of which the last five 

were at the primary level. Studies of male elementary teachers have 

reported similar findings (Manning 1978; Mikula 1970; Peterson 1966). 

It appears that in general there has been an increase in the number of 

years of teaching experience for male elementary teachers. 
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Career Impediments 

There were several career impediments taken from the data that 

require some discussion. For instance, salary was the most cited career 

impediment. Some of the comments reflected concern about the impact a 

low salary has on supporting a family. On one level this could be due 

to the rising cost of living. On another level it might be a reflection 

of role sharing. Male primary teachers are working in a non-traditional 

career and may be frustrated because they have to assume a non

traditional role at home, too. However, salary has always been an issue 

in education--one that seems to concern males more than females (Lortie 

1975; Ornstein 1978). 

Unlike the males in Meek's 1977 study, the males in the present 

study reported low salary as a career impediment. A possible 

explanation of this difference could be that Meek's subjects taught in 

Minnesota, a state which has one of the better pay scales and retirement 

plans for its teachers. 

Although the majority of respondents reported feeling acceptance 

by their female colleagues and administrators, such a finding is not 

consistent with other studies (Robinson 1981; May 1971; Milgram and 

Sciarra 1974). Seifert (1977) interviewed 60 school principals and 

reported that they expressed a feeling of isolation in general from 

teachers, 

teachers) • 

and especially from early childhood teachers (primary 

However, they support men entering the field but have 

serious doubts about finding such men. 
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One career impediment cited by several respondents was the issue 

of child sexual molestation. One respondent was concerned that his 

interactions with his students might be "mis-perceived" by parents. 

Such concern seems warranted in terms of nurturing needs of students in 

grades K-3. What is the nature of male nurturing behavior? If the 

society's nurturing model is based on female nurturing behavior (model), 

is or should it be the same for males? From the perspective of the 

writer, the issue is an illustration of social change as it is expressed 

in individuals' social behavior. As men and women continue to enter 

non-traditional careers, will behavioral expectations be held constant, 

or will they evolve in ways conducive to accommodate behavioral 

differences between the sexes? 

Although the research is not yet clear as to the benefit of male 

primary teachers for young children, there is research reporting the 

benefits that fathers have for young children's growth and development 

(Ostrovsky 1959). Both sexes' intellectual competence, as measured by 

standard I.Q. tests, is promoted by the quantity and quality of 

fathering (Lamb 1981; Radin 1976). There is also an indication (Radin 

1981; Clarke-Stewart 1977) that fathers influence development of 

achievement motivation, given that male elementary teachers provide a 

father substitute (Manning 1978; Thurman 1959; Mikula 1970). About 

three-quarters of the respondents feel they provide a father substitute 

for students. It seems reasonable to give serious consideration to the 

idea of increasing the number of male primary teachers where influence 

is still strong. By increasing their number, children would possibly 
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benefit in ways that children benefit from fathers. At the very least, 

many children, especially those from single-parent ho~es, would have the 

opportunity for positive interaction with males and a male model. 



CHAPTER 5 

SUMMARY, CONCLUSIONS, IMPLICATIONS, 

AND RECOMMENDATIONS 

In this chapter, the summary of the study and conclusions are 

presented. The first section presents the summary of the study and a 

discussion of the findings. The second section contains conclusions, 

implications, and recommendations for further study. 

Summa.ry of the Study 

The purpose of this study was to develop a profile of males 

teaching at the primary level in Arizona. A three-part, 6l-item 

questionnaire was used to gather relevant data. Parts one and two of 

the questionnaire were designed to describe personal and professional 

attributes of males teaching at the primary level. Part three was 

designed to describe respondents' perceptions of their contributions to 

young children. The data were analyzed in three major sections: 

Personal Attributes, Professional Attributes, and Perceived 

Contributions. Tables were constructed with items from two of the three 

major sections. Items from the Personal Attributes section are 

presented in five tables, and items from the Professional Attributes 

section are presented in four tables. Items in part three, Perceptions 

of Contributions, are presented as frequencies and percentages. 

61 
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Procedure 

One hundred seventy-eight male primary teachers in the public 

schools of Arizona were sent questionnaires. One hundred fifteen were 

returned, and 112 were analyzed for the study. A computer program 

(SPSS) provided frequency counts, percentages, and t-tests for selected 

items on the questionnaire. 

Findings 

Analysis of the data about personal, professional, and perceived 

contributions of male primary teachers in Arizona produced the following 

description of this subset of male elementary teachers, teaching in 

grades K-3 (primary level). 

1. Slightly over 70% of the male primary teachers were married. The 

mean age is 36 years. Only 21% are native Arizonans, while over 

70% were born out of state. More than 50% said their wives work, 

and 43% said that the wife's income was necessary to the support 

of the family. The mean years of marriage was 12 years. The 

mean number of children was two, and the ages ranged from less 

than a year to 35 years. 

2. Nearly 50% were first borns, and slightly over 50% experienced 

some responsibility for the care of siblings. Nearly 50% were 

the first in their family to get a college education. 

3. About 35% of the respondents' fathers' main occupation was 

professional or managerial, while 42% of the fathers were in 

occupations that were skilled, semi-skilled, or unskilled. Only 

38% of the fathers had a college education, while 56% had a high 
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school or less than high school education. Well over SO% of the 

respondents' mothers were housewives. Forty-five percent of the 

mothers had a high school education, while 36% had more than a 

high school education. Well over half of the respondents were 

reared in traditional homes in that 62% of their mothers were 

housewives and many of the respondents never had responsibility 

for the care of siblings. 

4. Three-quarters of the respondents were Anglo. While 38% 

expressed no religious affiliation, of the 61% that did, about 

30% were affiliated with a Protestant denomination. 

S. Fifty percent of the respondents work during their summer 

vacation, and 26% are employed in addition to teaching. More 

than 90% reported having a hobby or hobbies. The leisure 

activities engaged in most often are reading (19.6%), gardening 

(18.7%), hiking (16%), and jogging (lS%). 

6. Slightly more than SO% are involved in community activities. The 

types of community activities range from volunteer organizations 

to community theater. Church activities were identified by 18%. 

7. Only 6% had a male primary teacher, but SO% had male teachers 

between the fourth and sixth grades. Over SO% decided to teach 

as a career during their sophomore, junior, or senior year in 

college. 

8. Forty-one percent of the primary male teachers had graduate 

degrees. Half the respondents had bachelors degrees, 41% had a 

bachelor of arts, and 1S% had a bachelor of science degree. 
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There was 1 or 0.9% with a Ph.D. Forty-four percent reported 

having an undergraduate degree in primary education. Sixty-eight 

percent reported having received their degree from an Arizona 

college or university. 

9. Sixty-eight percent of the respondents had previously taught at 

the primary grades, and 64% currently teach at the primary level. 

Half of the respondents had student teaching experience at the 

primary level. The range of years of teaching experience at the 

primary level was from one year to over 15 years experience. 

Thirty-two percent had 7-10 years primary teaching experience. 

The average number of years of teaching at the primary level was 

five. 

10. Fifty-two percent of the respondents reported pre-college 

experience with children. 

11. Fifty percent teach in cities or towns with a population ranging 

from 10,000 to over 100,000. The largest percentage, 42%, teach 

in cities or towns with a population of over 100,000. Male 

primary 

Arizona. 

teachers teach in all population areas throughout 

12. Seventy-one percent of the respondents belong to a professional 

organization. Fifty-seven percent had attended a conference 

within the past six months to one year. Seventy percent reported 

membership in a professional support group. Seventy percent know 

other male primary teachers. 
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13. Eighty percent of the respondents are satisfied with their choice 

to teach at the primary level. Forty-eight percent perceive 

opportunities for advancement, and 67% plan to continue teaching 

at the primary level. Ten percent do not plan to continue 

teaching at the primary level, and 24% are undecided about 

teaching at the primary level. Eighteen percent plan to continue 

teaching at the elementary level. seventy-two percent gave no 

response about plans for teaching at the elementary level. 

14. The typical male primary teacher in Arizona acknowledged being 

accepted by students, parents, administrators, and female 

colleagues. Just over 50% perceive a change in public attitude 

toward males teaching grades K-3. Over half think more men 

should teach at the primary level. They see themselves as 

helpful with discipline problems and effective when conferring 

with parents. They also see themselves as effective motivators 

and offering their students a un~que learning experience. A 

little over half agree that they are a father substitute. They 

do not see boys as benefiting more than girls because they have a 

male teacher. Just over half agree that both boys and girls 

should have a male primary teacher. Most think their school 

administration values their teaching at the primary level. 

of the respondents think schools should be defeminized. 

Most 

They 

think that teaching K-3 is accorded low status and that male 

primary teachers usually go on to better-paying positions in 
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education. Seventy-five percent think that they are inadequately 

paid. 

15. Over 80% of the respondents perceive male primary teachers as 

helpful working with children who create discipline problems and 

are effective in conferring with parents of children having 

difficulties at school. 

16. Eighty-three percent feel male teachers are effective in 

motivating children to learn and that male primary teachers offer 

children a different learning experience than female colleagues. 

17. Slightly over 90% of the respondents feel accepted by their 

students' parents. Nearly 80% feel that public attitude towards 

male . primary teachers has changed. Over 90% feel students tend 

to have a positive response to them and that more men should be 

encouraged to teach K-3. 

18. Seventy-one percent of the respondents do not think boys benefit 

more than girls do from experiencing a male primary teacher. 

Eighty-eight percent agree that girls and boys should have a male 

primary teacher. 

19. Nearly 68% of the respondents feel the satisfactions they receive 

teaching at the primary level outweigh the problems they face. 

In terms of having different professional problems than their 

female colleagues, 46.4% think they do, while 47.4% think the 

professional problems are the same. The majority feel there is a 

lack of adequate school facilities for male staff. 
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20. Nearly 76% of the respondents feel teaching at the primary level 

is not given high status. Slightly over half, 56.3%, agree that 

male primary teachers leave for better-paying positions in 

education. Seventeen percent feel they are adequately paid. 

21. Over 90% of the respondents agree that if the primary teacher is 

good, it does not matter if they are male or female. 

22. The respondents in the study perceived that their school 

administratiion values their teaching at the primary level. They 

perceived that elementary schools should be defeminized and that 

they have professional problems different from female colleagues. 

Conclusions 

The typical male primary teacher in Arizona is Anglo, 36, and 

married to a working wife. He is likely to be a first born, born out of 

Arizona, and not the first in the family to go to college. He was born 

into a middle- or working-class family and were reared in a traditional 

family in that the mother's main occupation was that of a housewife. 

The typical male primary teacher in Arizona is likely to have a 

masters degree, with an undergraduate degree in primary education 

received his degree from an Arizona institution. He is likely to be 

teaching in the third grade and has previously taught at the primary 

level. He has had student teaching experience at the primary level. He 

has between seven and ten years teaching experience at the primary level 

and has had some pre-college experience with children. About one-fourth 

work in addition to teaching, while half work during summer vacation. 
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He is likely to be involved in his community. A major portion of 

these teachers have a hobby or hobbies and engage in a wide range of 

leisure activities. 

The typical male primary teacher has professional membership and 

has attended a professional conference within the past six months to a 

year. However, he may not belong to a professional support group. 

Low salaries was the most reported career impediment, and less 

thn half saw opportunities for advancement. A majority plan to continue 

teaching at the primary level, while some plan to teach at the 

intermediate level. However, the majority reported feeling satisfied 

with their career choice. Over half chose to teach at the primary level 

because of their love of children. 

The typical male primary teacher feels accepted by students, 

parents, and female colleagues. He sees the public as having a more 

positive attitude towards men who teach grades K-3. More than half 

think more men should teach at the primary level. They feel one way to 

increase the number of men is to raise the salary, and another way is to 

accord more status to teaching in the primary grades. 

Over half see themselves as helpful with discipline problems and 

effective when conferring with parents. They also see themselves as 

effective motivators and offering their students a different learning 

experience. 

A little over half agree that they are a father substitute and 

that children should have a male primary teacher. Well over half do not 

think boys benefit more than girls do from having a male primary 



69 

teacher. Most think that elementary schools should be defeminized. 

Most think their school administration values their teaching at the 

primary level. 

Implications 

Analysis of the data from this study implies that: 

1. Teaching at the primary level should be accorded more status. 

The majority of respondents feel they are in a low status, low 

prestige profession. 

2. Local school districts need to create better pay scales as a 

means of attracting as well as maintaining those males currently 

teaching in the primary grades. Over a quarter of the 

respondents perceive better salary as a first step towards 

enhancing primary level teaching. 

3. Colleges of education need to create pre-service programs that 

provide student teaching experiences at all elementary levels as 

a means of exposing males to primary grade options. Over half of 

the respondents did not have 

experiences in the primary grades. 

teaching in the primary grades. 

pre-service undergraduate 

Less than half did student 

4. Respondents without undergraduate degree work in primary 

education differed on several measures at significant levels from 

those with such degree work. Colleges of education need to 

create primary-grade graduate education programs. Graduate level 

education needs to consider more practical experiences for 

students who lack needed field experiences with children. 
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5. The majority of male primary teachers agree that they provide 

students a substitute father and that they expand opportunities 

for sex-role definition for children. Pre-service course work 

could explore sex role development in children and the adult's 

role and influence. 

6. Due to respondents' concern over parents' views of male behaviors 

with young children, some attention in teacher education programs 

should deal with public relations and the male in primary 

education, especially fostering vs. molestation. 

Recommendations 

Based on the results of the present study and the conclusions 

reached, it is recommended that: 

1. Further research be conducted to determine if there are 

significant differences between male primary teachers and males 

teaching in intermediate grades in public elementary schools. 

2. Further research be conducted to determine if male primary 

teachers offer their students different learning experiences than 

their female colleagues. 

3. Further study should focus on those experiences that influence 

the decision by males to teach at the primary level. 

4. Further study be directed at studying the value of male primary 

teachers for the social, emotional, and intellectual development 

of boys and girls. 

5. Further study be conducted to determine the value of male primary 

teachers for children from single-parent female headed fam~lies. 
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6. Further study be conducted to determine public attitude toward 

male primary teachers, given the concern about child sexual 

molestation. 

7. Local school districts interested in attracting qualified males 

and maintaining those currently teaching at the primary level 

should create better pay scales. 

8. Colleges of education need to create pre-service programs that 

provide student teaching experiences at all elementary grade 

levels as a means of exposing males to primary grade options. 

9. Graduate programs should be flexible enough to accommodate the 

needs of males with undergraduate degrees in areas outside of 

education. 

10. Colleges of education need to recruit more males from minority 

groups to reflect the state's overall ethnic make-up. 

11. In teacher education programs attention needs to be focused on 

public views of possible child abuse, in particular child 

molestation. 
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PERSONAL AND PROFESSIONAL ATTRIBUTES OF MALE 
PRIMARY GRADE TEACHERS IN ARIZONA 

PURPOSE: 

The purpose of this survey is to identify personal and professional 
attributes of males currently involved with teaching children in the 
primary grades. Information obtained should help identify those 
traits which will relate to social and professional characteristics 
of male teachers in our society. such information hopefully will be 
meaningful in order to examine certain trends in education within the 
context of changing patterns in contemporary society. 

Please be as candid and as sincere as possible on all items on this 
questionnaire. I assure you, your answers will be kept confidential 
and all information will be treated within the confines of 
professional ethics. 

OIRECTIONS: 

The following statements concern the male primary 
Please answer each statement by circling the answer 
writing your answer in the space designated. Chose 
best describes you. Please do not sign your 
questionnaire. All replies will be kept anonymous. 

grade teacher. 
you choose or by 
the answer which 

name to the 
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PART I 

Personal Attributes 

1. Age: 

2. Place of birth: 

3. Marital Status: Married Divorced ___ Single Widowed 
If married, does your wife ~ork? Yes No 
If yes, is her income necessary to support the family? 

Yes No 
If married, how long? 
Number of children: ---------------
Ages: 

4. Family Background: 
Father's main occupation while you were growing up: -----------------
Father's educational level: 

~----------------~----------------------Mother's main occupation while you were growing up: -----------------
Mother's educational level: ------------------------------------------Number of siblings: ______ __ 
Your birth order: 
Siblings' educati-o-n-a~l~l~e-v--e~l-:-------------------------------------------

Were you ever responsible for the care of younger siblings? 
Often Seldom Never 

5. Were you the first family member to get a college education? 
Yes No 

6. Race: Black Anglo __ Hispanic 
___ Other-(specify) : ____________________ __ 

Native American Asian 

7. Religious affiliation (optional): __________________________________ __ 

8. Do you usually work during swrumer vacation? Yes No 
If yes, specify: ------------------------------------------------------

9. At which grade(s) did you have a male teacher? 
K-3 4-6 7-8 ___ High School Never 

10. Do you have a hobby or hobbies? Yes No 
If yes, specify: ------------------------------------------------------

11. Are you involved in any community activities? Yes No 
If yes, specify: ____________________________________________________ __ 
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12. Indicate the leisure activities in which you regularly participate: 

13. Are you employed in addition to teaching? Yes No 
If yes, indicate: 

----------------------~----------------------------

14. What other professions did you consider as a career while in 
college? -------------------------------------------------------------

15. When did you decide to teach? 
___ High school ___ Sophomore, junior, senior year in college 
___ After Graduation from college 

PART II 

Professional Attributes 

1. Degrees earned: BA BS MA Ph.D. 

2. Was your undergraduate degree in primary education? Yes No 

3. Please check the grade/grades you presently teach: 
K 1 2 3 

4. Please check the grade(s) you previously taught: 
K 1 2 3 456 7 8 

5. Please check the grade(s) in which you had student teaching 
experience: 

K 1 2 3 4 5 6 7 8 

6. Years of teaching experience in the primary grades: 
1-3 4-6 7-10 11-15 Over 15 

7. Do you belong to any professional organization? 
NEA NEAYC Local Organizations Other (indicate): 

8. Have you attended any meetings, conferences, or seminars concerned 
with professional development within the past: 

6 months - 1 year ___ 1 year - 18 months 18 months - 2 years 

9. What impediment(s) do you see affecting your career in primary 
education? -----------------------------------------------------------

10. Do you plan to continue teaching at the primary level? 
Yes No Undecided 
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11. If answer to question 10 is "no" or "undecided" do you plan to 
continue teaching at the elementary level? 
___ Yes No If nO

i 
please indicate why: __________________ _ 

12. Do you perceive any opportunities for professional advancement? 
Yes No 

13. How do you feel about your career choice at this time? 
Satisfied Dissatisfied 

14. Name of degree-granting institution: ---------------------------------
15. Number of male teachers in your school: 

16. Why did you choose a career 
Salaries 

----
in primary education? 

___ prestige 
___ Availability of employment Convenient location 

Love of children ___ Other, specify: __________________ __ 

17. Did you have any experience working with young children prior to 
attending college? ___ Yes No If yes, indicate: ______________ __ 

18. Did you have parental support for your choice of career? 
___ Yes No If no, indicate objection(s) : ______________________ _ 

19. Do you belong to any professional support group? Yes No 
If yes, indicate: 

20. Do you know other male primary teachers? Yes No 
If yes, indicate: 

21. What is the approximate 
are teaching? 

population of the town or city in which you 

PART III 

2,499 or less 
2,500 - 9,999 

10,000 - 29,999 

Perceived Contributions 

30,000 - 59,999 
60,000 - 99,999 

100,000 - over 

Please mark the scales below in the appropriate space: 
SA = Strongly Agree 

A Agree 
D Disagree 

SD Strongly Disagree 



77 

1. Male primary teachers are accepted by parents of students in the 
primary grades. 

SA A o SO 

2. Male primary teachers are very helpful working with children who 
create discipline problems. 

SA A o SO 

3. Male primary teachers are effective in conferring with parents of 
children who are experiencing difficulty at school. 

SA A o SO 

4. More men should be encouraged to teach K-3. 

SA A o SD 

5. A male primary teacher provides a father sUbstitute. 

SA A 0 SO 

6. In general, the attitude of the public toward male primary teachers 
has changed during the past ten years. 

SA A 0 SD 

7. Male primary teachers are accepted by their female colleagues. 

SA A 0 SD 

8. Male teachers are very effective in motivating children to want to 
learn. 

SA A o SO 

9. Boys benefit more than girls do from experiencing a male primary 
teacher. 

SA A D SD 
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10. Girls and boys should have a male primary teacher. 

SA A D SD 

11. Do you think your school administration values the fact that you're 
teaching at the primary level? 

SA A D SD 

12. The problems males face teaching at the primary level outweigh the 
satisfactions they receive. 

SA A D SD 

13. Better pay scales is a way to attract more males to teaching at the, 
primary level. 

SA A D SD 

14. Male primary teachers offer young children a unique learning 
experience. 

SA A D SD 

15. Elementary schools need to be defeminized. 

SA A D SD 

16. Male primary teachers have professional problems different from 
female colleagues. 

SA A D SD 

17. Male primary teachers are adequately paid. 

SA A D SD 

18. Students tend to have a positive response to you in school. 

SA A D SD 
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19. In general, parents seem to approve of you teaching at the primary 
level. 

SA A D SD 

20. Female colleagues usually do not show acceptance of males teaching 
in primary grades. 

SA A D SD 

21. In general there is a lack of acceptance by administrators: 

SA A D SD 

22. Male primary teachers usually move on to better-paying positions in 
education. 

SA A D SD 

23. Teaching in the primary grades is accorded high status. 

SA A D SD 

24. There is a lack of adequate school facilities to accommodate male 
staff. 

SA A D SD 

25. If you are a good primary teacher, it does not matter if you are 
male or female. 

SA A D SD 

THANK YOU FOR YOUR TIME AND CONSIDERATION. IF YOU ARE INTERESTED IN 
PARTICIPATING IN A STRUCTURED INTERVIEW AS A FOLLOW-UP TO THIS SURVEY, 
PLEASE FORWARD YOUR NAME, ADDRESS, AND TELEPHONE NUMBER. 



APPENDIX B 

QUESTIONNAIRE WITH RESULTS 

80 



PART I 

Personal Attributes 

1. Age: 
~an 36 
Min. 23 
Max. 61 

2. Place of birth: 
80 out of state 
23 in-state 

9 did not indicate 

3. Marital Status: 
79 Married 

2 Divorced 
23 Single 

1 Widowed 
If married, does your wife work? 60 Yes 

18 No 
If yes, is her income necessary to support the family? 43 Yes 

21 No 
If married, how long? from 1-1/2 to 35 years 
Number of children: 14-1, 28-2, 12-3, 6-4, 3-5, 1-9 

4. Family Background: 
Father's main occupation while you were growing up: 
39-1,19-2,30-3,18-4,4-5 
Mother's main occupation while you were growing up: 
17-1, 13-2, 3-3, 9-4, 70-7 
Mother's educational level: 

12 yrs (45.5%) 51 
16 yrs. (17%) 19 

Your birth order: 48-1, 32-2, 15-3, 8-4, 3-5, 2-6, 1-7, 1-11 
Were you ever responsible for the care of younger siblings? 

28 (25%) Often 
31 (50.9%) Seldom 
49 (43.8%) Never 

4 (3.6%) Did not indicate 

5. Were you the first family member to get a college education? 
54 (48. 2%) Yes 
57 (50.9%) No 

1 (0.9%) Did not indicate 

81 
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6. Race: 
3 (2.7%) Black 

95 (84.8% ) Anglo 
7 (6.3%) Hispanic 
4 (3.6%) Native American 
1 (0.9%) Asian 
2 (1. 8%) Did not indicate 

7. Religious affiliation (optional): 
43-0 

33-1, 18-2, 3-3, 8-4, 1-6, 6-7, 

8. Do you usually work during summer vacation? 
56 (50%) Yes 
53 (47.3%) No 

3 (2.7%) Did not indicate 

9. At which grade(s) did you have a male teacher? 
7 (6.3%) K-3 

58 (51. 8%) 4-6 
31 (27 .7%) 7-8 
15 (13.4%) High School 

1 (0.9%) Never 

10. Do you have a hobby or hobbies? 
105 (93.8%) Yes 

5 (4.5%) No 
2 (1.8%) Did not indicate 

11. Are you involved in any community activities? 58 (51.8%) Yes 
40 (44.6%) No 

12. Indicate the leisure activities in which you regularly participate: 
See Table 3 

13. Are you employed in addition to teaching? 30 (26.8%) Yes 
82 (73.2%) No 

If yes, indicate: 14(1) Prof./Man. 6(2) Clerical 1(3) Skilled 
4 (8) Unskilled 

14. What other professions did you consider as a career while in 
college? 

22 None; 13 Business; 10 Engineering; 5 Forestry; 5 Ministry; 
5 Social Work; 5 Medicine/Dentistry; 5 Art (commercial, 
painting); 4 Recreation; 4 Sociology; 3 Military/Civil Service; 
2 Law; 2 Photography; 2 Foreign Service; 2 Physical Education 
Teacher; 2 Psychology; 2 Mass Communications; 2 Geologist; 
1 response to each of the following: Journalism, College 
Teacher, Speech Therapist, Veterinarian, Pharmacy, Economics, 
Agriculture, Physical Therapist, Construction Contractor; 
8 No Response. 



15. When did you 
25 (22.3%) 
59 (52.7%) 
27 (24.1%) 

1 (0.9%) 

PART II 

decide to teach? 
High school 
Sophomore, junior, senior year 
After graduation from college 
Did not indicate 

Professional Attributes 

1. Degrees earned: 46 (41.1%) BA 
17 (15.2%) BS 
46 (41.1%) MA 

1 (0.9%) Ph.D. 

in college 

2. Was your undergraduate degree in primary education? 
50 (44.6%) Yes 
59 (52.7%) No 

3 (2.7%) Did not indicate 

3. Please check the grade/grades you presently teach: 
11 (9.8%) K 
23 (20.5%) 1 
17 (15.2%) 2 
36 (32.1%) 3 

4. Please check the grade(s) you previously taught: 
28 (25.0%) K 7 (6.3% ) 5 
16 (14.3% ) 1 1 (0.9%) 6 
10 (8.9%) 2 7 (6.3% ) 7 
23 (20.5%) 3 3 (2.7% ) 8 
17 (15.2%) 4 
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5. Please check the grade(s) in which you had student teaching 
experience: 

19 (17.0%) K 8 (7.1%) 5 
10 (8.9%) 1 19 (17.0%) 6 
21 (18.8%) 2 5 (4.5% ) 7 
13 (11. 6%) 3 1 (0.9%) 8 
12 (10.7% ) 4 4 (3.5% ) 9 

6. Years of teaching experience in the primary grades: 
33 (29.5%) 1-3 
26 (23.2%) 4-6 
36 (32.1%) 7-10 
10 (8.9%) 11-15 

2 (1. 8%) Over 15 



7. Do you belong to any professional organization? 
80 ( 71 • 4%) NEA 
32 (28.5%) No 
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8. Have you attended any meetings, conferences, or seminars concerned 
with professional development within the past: 

64 (57.1%) 6 months - 1 year 
24 (21.4%) 1 year - 18 months 
10 (8.9%) 18 months - 2 years 

9. What impediment(s) do you see affecting your career in primary 
educatio~? 40 (35.7%) 1, 18 (16.1%) 2, 16 (14.3%) 3, 3 (2.7%) 4 

10. Do you plan to continue teaching at the primary level? 
69 (61.6%) Yes 
12 (10.7%) No 
27 (24.1%) Undecided 

4 (3.6%) Did not indicate 

11. If answer to question 10 is "no" or "undecided" do you plan to 
continue teaching at the elementary level? 

81 (72.3%) Yes 
10 (8.9%) No 

12. Do you perceive any opportunities for professional advancement? 
54 (48.2%) Yes 
48 (42.9%) No 
10 (8.9%) Did not indicate 

13. How do you feel about your career choice at this time? 
89 (79.5%) Satisfied 
17 (15.2%) Dissatisfied 

6 (5.4%) Did not indicate 

14. Name of degree-granting institution: 
76 (67.9%) In-state 
26 (23.2%) Out-of-state 

9 (8.0%) Did not indicate 

15. Number of male teachers in your school: 6 (5.4%) Did not indicate 

16. Why did you 
1 (0.9%) 
o 
4 (3.6%) 
10 (8.9%) 
69 (61.6%) 
24 (21. 4%) 

choose a career in primary education? 
Salaries 
Prestige 
Convenient location 
Availability of employment 
Love of children 
Other (a variety of reasons) 
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17. Did you have any experience working with young children prior to 
attending college? 

59 (52.7%) Yes 
46 (41.1%) No 
64 (57.1%) Did not indicate 

18. Did you have 
80 (71.4%) 
23 (20.5%) 

9 (8.0%) 

parental support for your choice of career? 
Yes 
No 
Did not indicate 

19. Do you belong to any professional support group? 
24 (21. 4%) Yes 
78 (69.6%) No 
10 (8.9%) Did not indicate 

20. Do you know other male primary teachers? 
79 (70.5%) Yes 
26 (23.2%) No 

7 (6.3% ) Did not indicate 

21. What is the approximate population of the town or city in which 
are teaching? 
11 (9.8% ) 2,499 or less 6 (5.4%) 30,000 - 59,999 
26 (23.2%) 2,500 - 9,999 4 (3.6% ) 60,000 - 99,999 
12 (10.7%) 10,000 - 29,999 47 (42.0%) 100,000 - over 

PART III 

Perceived Contributions 

Please mark the scales below in the appropriate space: 
SA Strongly Agree 

A = Agree 
D Disagree 

SD = Strongly Disagree 

you 

1. Male primary teachers are accepted by parents of students in the 
primary grades. 

59/52.7% I 43/38.4% 5/4.5% 
SA A D SD 

5/4.5% did not indicate 
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2. Male primary teachers are very helpful working with children who 
create discipline problems. 

27/24.1% I 66/58.9% 7/6.3% 2/1.8% 
SA A D SD 

10/8.9% did not indicate 

3. Male primary teachers are effective in conferring with parents of 
children who are experiencing difficulty at school. 

30/26.8% I 65/58% 6/5.4% 
SA A D SD 

11/9.8% did not indicate 

4. More men should be encouraged to teach K-3. 

70/62.5% I 32/28.6% 2/1.8% 1/0.9% 
SA A D SD 

7/6.3% did not indicate 

5. A male primary teacher provides a father substitute. 

27/24.1% I 59/52.7% 16/14.3% 3/2.7% 
SA A D SD 

7/6.3% did not indicate 

6. In general, the attitude of the public toward male primary teachers 
has changed during the past ten years. 

24/21.4% I 65/58% 8/7.1% 
SA A D SD 

15/13.4% did not indicate 

7. Male primary teachers are accepted by their female colleagues. 

45/40.2% I 58/51.8% 2/1.8% 2/1.8% 
SA A D SD 

5/4.5% did not indicate 

8. Male teachers are very effective in motivating children to want to 
learn. 

26/23.2% 67/59.8% 6/5.4% 
SA A D SD 

13/11.6% did not indicate 
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9. Boys benefit more than girls do from experiencing a male primary 
teacher. 

2/1.8% 17/15.2% 64/57.1% 16/14.3% 
SA A D SD 

13/11.6% did not indicate 

10. Girls and boys should have a male primary teacher. 

38/33.9% 61/54.5% 2/1.8% 2/1.8% 
SA A D SD 

9/8% did not indicate 

11. Do you think your school administration values the fact that you're 
teaching at the primary level? 

42/37.5% I 42/37.5% 9/8% 6/5.4% 
SA A D SD 

13/11.6% did not indicate 

12. The problems males face teaching at the primary level outweigh the 
satisfactions they receive. 

8/7.1% 19/17% 47/42% 29/25.9% 
SA A D SD 

9/8% did not indicate 

13. Better pay scales is a way to attract more males to teaching at the 
primary level. 

71/63.4% I 24/21.4% 7/6.3% 4/3.6% 
SA A D SD 

6/5.4% did not indicate 

14. Male primary teachers offer young children a unique learning 
experience. 

33/29.5% I 60/53.6% 7/6.3% 1/0.9% 
SA A D SD 

11/9.8% did not indicate 

15. Elementary schools need to be defeminized. 

22/19.6% I 41/36.6% 30/26.8% 6/5.4% 
SA A D SD 

13/11.6% did not indicate 
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16. Male primary teachers have professional problems different from 
female colleagues. 

13/11.6% I 39/34.8% 48/42.9% 5/4.5% 
SA A D SO 

7/6.3% did not indicate 

17. Male primary teachers are adequately paid. 

2/1.8% 19/17% 36/32.1% 48/42.9% 
SA A D SD 

7/6.3% did not indicate 

18. Students tend to have a positive response to you in school. 

53/47.3% I 50/44.6% 2/1.8% 
SA A D SD 

7/6.3% did not indicate 

19. In general, parents seem to approve of you teaching at the primary 
level. 

57/50.9% 43/38.4% 4/3.6% 
SA A D SD 

8/7.1% did not indicate 

20. Female colleagues usually do not show acceptance of males teaching 
in primary grades. 

2/1.8% 5/4.5% 51/45.5% 47/42% 
SA A D So 

7/6.3% did not indicate 

21. In general there is a lack of acceptance by administrators: 

4/3.6% 7/6.3% 51/45.5% 42/37.5% 
SA A D SD 

8/7.1% did not indicate 

22. Male primary teachers usually move on to better-paying positions in 
education. 

16/14.3% I 47/42% 21/18.8% 4/3.6% 
SA A D So 

23/20.5% did not indicate 
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23. Teaching in the primary grades is accorded high status. 

1/0.9% 15/13.4% 54/48.2% 31/27.7% 
SA A D SD 

11/9.8% did not indicate 

24. There is a lack of adequate school facilities to accommodate male 
staff. 

3/2.7% 17/15.2% 57/50.9% 27/24.1% 
SA A D SD 

8/7.1% did not indicate 

25. If you are a good primary teacher, it does not matter if you are 
male or Eemale. 

83/74.1% I 19/17.0% 3/2.7% 3/2.7% 
SA A D SD 

4/3.6% did not indicate 

THANK YOU FOR YOUR TIME AND CONSIDERATION. IF YOU ARE INTERESTED IN 
PARTICIPATING IN A STRUCTURED INTERVIEW AS A FOLLOW-UP TO THIS SURVEY, 
PLEASE FORWARD YOUR NAME, ADDRESS, AND TELEPHONE NUMBER. 
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C ..... OL.YN W ..... NIE .. 
• U~&"IHTCHD&HT 

May 3, 1984 

Dear Principal: 

11-02-21-03 
NORTH SCHOOL 
P a BOX 1-99 
351 N ARIZONA BLVD 
COOLIDbE AZ 85228 

~riZ1Jl1n 

~epartment of '!t~uration 
In, WIEST JIEI""IEIIISON 

~HOIENIX, ... 'UZON .... '007 

le021211~1 

Our office is cooperating with the College of Education at the University of Arizona 
in a study dealing wito male teachers in the primary grades in Arizona schools. 

It is the intent of the study to identify male primary teachers in terms of their personal 
and professional attributes, as well as describe their preceptions of their contributions 
to students. 

Your assistance is requested in completing the attached form so that we can know the 
schools that have male teachers in primary grades. 

Please complete the form and mall it directly to the dlief research person for this project: 

Mr. Al Brown 
c/o Or. Evelyn Carswell 
College of Education 
University of Arizona 
Tucson, AZ 8'721 

Thank you for your help in this most important researdl study. 

Sincerely, 

f'~,e, 
Thomas R. Reno, Ph.D. 
Associate Superintendent 
Education Services 
2''-'7'4 

aga023 

Enclosure 

91 
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NAME OF SCHOOL s-;.,"'C~6It't?H. .4,"'1 6<& £~!f-6u;1' £4dd ( 
NAME OF DISTRICT 'fa«<C J., rknc tIe.... "1/.,(",,'/ /2/s/; .#.y1 

; 

SCHOOL ADDRESS /ft21' 81~ K'Z % +a.et,:, .LI: A~ (i"S-;J.~q. 

PHONE NUMBER 9"';1. -t/I Q 

1. Please list the number of male teachers at your 
school teaching kindergarten, grade one, two, or 
three. (If none, enter 0.) 

2. If your school does have male primary grade 
teachers, please list the names and addresses of 
those teachers so that a questionnaire may be sent 
to be completed and returned. (No identification 
of the school or the teacher is requested on the 
questiormarie.) 

Use other side, if necessary. 

o 



APPENDIX D 

ARIZONA ELEMENTARY/KINDERGARTEN TEACHERS 1 

ELEMENTARY 

Total Teachers 
Male 
Female 

Anglo 
Male 
Female 

Blacks 
Male 
Female 

Hispanic 
Male 
Female 

Native American 
Male 
Female 

Asian 
Male 
Female 

KINDERGARTEN 

K teachers 
Male 
Female 

Anglo 
Male 
Female 

1983-84 

# 

9909 
1931 
7978 

7678 
1648 
7030 

273 
48 

225 

699 
200 
499 

178 
27 

151 

81 
8 

73 

776 
16 

760 

682 
15 

667 

% 

19% 
81% 

88% of all teachers 
85% of all teachers 
81% of all teachers 

3% of all teachers 
2% of all males 
3% of all females 

7% of all teachers 
10% of all males 

6% of all females 

.02% of all teachers 
1% of all males 
2% of all females 

.008% of all teachers 

.004% of all males 

.010% of all females 

2% 
98% 

88% of total K teachers 
2% 

86% 

1Source: Arizona Department of Education, 1983-84. 
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KINDERGARTEN (continued) # % 

Black 6 .8% of total K teachers 
Male 0 
Female 6 .8% 

Hispanic 67 8.6% of total K teachers 
Male 0 
Female 67 8.6% 

Native American 17 3% of total K teachers 
Male 1 .13% 
Female 16 2% 

Asian 4 .5% of total K teachers 
Male 0 
Female 4 .5% 
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Table E-1. Item 13: 
time? 

How do you feel about your career choice at this 

Group 1 Group 2 
(N=89) Satisfied (N=17) Dissatisfied 

M SD M SD t 

7. Male primary teachers 1.55 0.60 1.88 0.86 2.02a 

accepted by female 
colleagues 

9. Boys benefit more than 2.58 1.13 3.12 0.49 1.91a 

girls from male primary 
teachers 

11. School administration 1.55 0.81 2.06 1.35 2.01a 

values your teaching 
primary level 

17. Male primary teachers 3.01 0.98 3.58 1.06 2.l9a 

are adequately paid 

25. Good primary teacher 1.24 0.56 1. 70 1.04 2.68a 

--male or female--
doesn't matter 

ap < .05 
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Table E-2. Item 12: 00 you perceive any opportunities for professional 
advancement? 

Group 1 Group 2 
(N=S4) Yes (N=48) No 

M SO M SO t 

1. Male primary teachers 1.33 0.61 1.63 0.61 2.41a 

are accepted by parents 

12. Problems male primary 2.98 1.09 2.54 1.09 2.03a 

face outweigh 
satisfaction 

17. Male primary teachers 2.93 1.03 3.33 0.99 2.03 a 

are adequately paid 

23. Teaching in primary 2.74 1.10 3.17 0.91 2.12a 

accorded high status 

ap < .05 
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Table E-3. Item 7: Do you belong to any professional organization? 

Group 1 Group 2 
(N=80) (N=22) 

M so M SO t 

1. Male primary teachers 1.39 0.65 1.68 0.57 1.94a 

are accepted by parents 

8. Male teachers effective 1.71 0.70 1.27 0.77 2.56a 

in motivating children 

a < .05 P 
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Table E-4. Item l8A: Did you have parental support for career choice? 

Group 1 Group 2 
(N=80) (N=23) 

M SD M SD t 

1. Accepted by parents 1.4000 0.578 1.6957 0.703 2.04a 

7. Accepted by female 1.5250 0.616 1.9130 0.733 2.55a 

colleagues 

19. Parents approve of your 1.3500 0.597 1.6957 0.635 2.41a 

teaching primary level 

20. Female colleagues do 3.3625 0.783 2.9130 1.083 2.21a 

not approve 

21. Lack of acceptance by 3.2750 0.826 2.7826 1.126 2.31a 

administration 

22. Male primary teachers 1. 7375 1.099 2.3043 1.363 2.06a 

usually advance for 
pay in education 

ap = < .05 
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Table E-S. Item 2: Was your undergraduate degree in primary education? 

25. Good primary teachers 
--male or female-
doesn't matter 

a p < .05 

M 

Group 1 
(N=SO) 

1.42 

SD 

0.81 

M 

1.15 

Group 2 
(N=S9) 

SD 

0.58 

t 
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Table E-6. Item 13: Are you employed in addition to teaching? 

Group 1 Group 2 
(N=30) (N=82) 

M SD M SD t 

1. Male primary teachers 1.23 0.73 1.50 0.61 1.94a 

are accepted by 
parents 

3. Male primary teachers 1.37 0.93 1.67 0.65 1.94a 

are effective confer-
ring with parents 

12. Problems male primary 2.27 1.36 2.87 1.05 2.46a 

face outweigh the 
satisfaction 

16. Male primary teachers 1.97 1.22 2.39 0.81 2.12 a 

have different problems 
than female 

17. Male primary teachers 2.67 1.42 3.17 0.95 2.15a 

are adequately paid 

24. School facilities 2.33 1.21 3.00 0.94 3.06a 

accommodate male 
primary teachers 

ap < .05 



102 

Table E-7. Item llA: Are you involved in any comm1Jnity activitie~;? 

Group 1 Group 2 
(N=58) (N=50) 

M SD M SD t 

1. Male primary teachers 1.29 0.65 1.54 0.65 1.98a 

are accepted by parents 

2. Male primary teachers 1.50 0.73 1.86 0.86 2.35a 

helpful with discipline 
problems 

9. Boys benefit more than 2.24 1.33 3.02 0.69 3.74a 

girls from male primary 
teachers 

13. Better pay is way to 1.26 0.74 1.58 0.93 2.00a 

attract male primary 
teachers 

18. Students have positive 1.28 0.64 1.54 0.61 2.17a 

response to you 

21. Lack of acceptance by 2.85 1.24 3.28 0.83 2.10a 

administrators 
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Table E-8. 00 you usually work during summer vacation? 

Group 1 Group 2 
(N=56) (N=53) 

M so M SO t 

2. Male primary teachers 1.50 0.81 1.87 0.75 2.58a 

helpful with discipline 
problems 

8. Male primary teachers 1.41 0.83 1.77 0.67 2.51a 

are effective in moti-' 
vating children 

9. Teaching in primary 3.05 0.99 2.60 1.28 2.06a 

grades is accorded 
status 

a < .05 P 
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Table E-9. Item 17: Did you have any experience working with young 
children prior to attending college? 

5. Male primary teachers 
provide father 
substitute 

18. Students have positive 
response to you 

Group 1 
(N=59) Yes 

M SO 

2.05 0.80 

1.34 0.58 

M 

1.67 

1.61 

Group 2 
(N=46) No 

SO 

0.79 

0.61 

t 
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