
STUDENT TELEVISION PRODUCTION: THE EFFECTS
ON STUDENT ATTITUDES TOWARDS SELF AND
OTHERS (HIGH SCHOOL DROPOUTS, MEXICAN

AMERICANS, ALTERNATIVE, PERCEPTION, VIDEO).

Item Type text; Dissertation-Reproduction (electronic)

Authors EGGERT, VIRGINIA RAE TRAMBLEY.

Publisher The University of Arizona.

Rights Copyright © is held by the author. Digital access to this material
is made possible by the University Libraries, University of Arizona.
Further transmission, reproduction or presentation (such as
public display or performance) of protected items is prohibited
except with permission of the author.

Download date 24/05/2023 21:39:54

Link to Item http://hdl.handle.net/10150/188031

http://hdl.handle.net/10150/188031


INFORMATION TO USERS 

This reproduction was made from a copy of a document sent to us for microfilming. 
While the most advanced technology has been used to photograph and reproduce 
this document, the quality of the reproduction is heavily dependent upon the 
quality of the material submitted. 

The following explanation of techniques is provided to help clarify markings or 
notations which may appear on this reproduction. 

I. The sign or "target" for pages apparently lacking from the document 
photographed is "Missing Page(s)". If it was possible to obtain the missing 
page(s) or section, they are spliced into the film along with adjacent pages. This 
may have necessitated cutting through an image and duplicating adjacent pages 
to assure complete continuity. 

2. When an image on the film is obliterated with a round black mark, it is an 
indication of either blurred copy because of movement during exposure, 
duplicate copy, or copyrighted materials that should not have been filmed. For 
blurred pages, a good image of the page can be found in the adjacent frame. If 
copyrighted materials were deleted, a target note will appear listing the pages in 
the adjacent frame. 

3. When a map, drawing or chart, etc., is part of the material being photographed, 
a definite method of "sectioning" the material has been followed. It is 
customary to begin filming at the upper left hand corner of a large sheet and to 
continue from left to right in equal sections with small overlaps. If necessary, 
sectioning is continued again-beginning below the first row and continuing on 
until complete. 

4. For illustrations that cannot be satisfactorily reproduced by xerographic 
means, photographic prints can be purchased at additional cost and inserted 
into your xerographic copy. These prints are available upon request from the 
Dissertations Customer Services Department. 

5. Some pages in any document may have indistinct print. In all cases the best 
available copy has been filmed. 

Universit Micr~i1ms 
International 
300 N. Zeeb Road 
Ann Arbor, MI48106 





8525596 

Eggert, Virginia Rae Trambley 

STUDENT TELEVISION PRODUCTION: THE EFFECTS ON STUDENT 
ATTITUDES TOWARDS SELF AND OTHERS 

The University of Arizona 

University 
Microfilms 

International 300 N. Zeeb Road, Ann Arbor, MI48106 

Copyright 1985 

by 

PH.D. 1985 

Eggert, Virginia Rae Trambley 

All Rights Reserved 



1 I 

1 I 

1 I 

1 I 

11 



PLEASE NOTE: 

In all cases this material has been filmed in the best possible way from the available copy. 
Problems encountered with this document have been identified here with a check mark_-I_. 

1. Glossy photographs or pages __ 

2. Colored illustrations, paper or print __ _ 

3. Photographs with dark background __ 

4. Illustrations are poor copy 

5. Pages with black marks, not original copy v 
6. Print shows through as there is text on both sides of page __ _ 

7. Indistinct, broken or small print on several pages __ _ 

8. Print exceeds margin iequirements __ 

9. Tightly bound copy with print lost in spine __ _ 

10. Computer printout pages with indistinct print __ _ 

11. Page(s) lacking when material received, and not available from school or 
author. 

12. Page(s) seem to be missing in numbering only as text follows. 

13. Two pages numbered . Text follows. 

14. Curling and wrinkled pages __ _ 

15. Dissertation contains pages with print at a slant, filmed as received ___ _ 

16. Other ______________________________________ __ 

University 
Microfilms 

International 





STUDENT TELEVISION PRODUCTION: THE EFFECTS 

ON STUDENT ATTITUDES TOWARDS 

SELF AND OTHERS 

by 

Virginia Rae Trambley Eggert 

A Dissertation Submitted to the Faculty of the 

DEPARTMENT OF SECONDARY EDUCATION 

In Partial Fulfillment of the Requirements 
For the Degree of 

DOCTOR OF PHILOSOPHY 

In the Graduate College 

THE UNIVERSITY OF ARIZONA 

198 5 

Copyright 1985 Virginia Rae Trambley Eggert 



THE UNIVERSITY OF ARIZONA 
GRADUATE COLLEGE 

As members of the Final Examination Committee, we certify that we have read 

the dissertation prepared by virginia R. Eggert 
----~~--------~~---------------------------

entitled Student Television Production: The Effects on 

Student Attitudes Towards Self and Others 

and recommend that it be accepted as fulfilling the dissertation requirement 

for the Doctor of Philosophy 

Datr I 
'1'--2;>- 85 

Date 

Date 

Date 

Final approval and acceptance of this dissertation is contingent upon the 
candidate's submission of the final copy of the dissertation to the Graduate 
College. 

I hereby certify that I have read this dissertation prepared under my 
direction and recommend that it be accepted as fulfilling the dissertation 
requirement. 

Date 



STATEMENT BY AUTHOR 

This dissertation has been submitted in partial 
fulfillment of requirements for an advanced degree at The 
University of Arizona and is deposited in the University 
Library to be made available to borrowers under rules of 
the Library. 

Brief quotations from this dissertation are 
~llowable without special permission, provided that 
accurate acknowledgment of source is made. Requests for 
permission for extended quotation from or reproduction of 
this manuscript in whole or in part may be granted by the 
copyright holder. 

SIGN~~ 



1. 

2. 

TABLE OF CONTENTS 

LIST OF TABLES • . . . 

LIST OF ILLUSTRATIONS. 

ABSTRACT • . 

INTRODUCTION . . . . . . . . . . 
statement of the Problem ••. 
significance of the Problem . 
Assumptions . • • • . . • . . 
Limitations •..•• 
Definition of Terms • 
Summary ~ • • . . . . . . • . 

RELATED LITERATURE • 

Introduction. . . . . . • 
An Overview of Television 

History in the United states • 
The Influence of Television 

on Young Viewers • . • . . • . 
pre-School Children ..•... 
School-Age Children. • . . • • . . 
Adolescents ...••....••• 

The Traditional Uses of Television 
in Education • • . • . . . • . 
Educational Television (ETV) . 
Critical Viewing Skills 

Curriculum. • • . • • . • 
The Influence of Recent Technology 

on Television ••••••.•• 
Communications Satellite 

Technology •••••••. 
Cable Television (CATV) ..•. 
Small Format Video Equipment • 

The Use of Small Format Video 
Equipment in Education and 
Psychotherapy •..•..••. 
Student Television Production. 
Videotaped Self-Images . • • . 

The perception of Television 
Experience . . • . • . . • • . 

The Development of Acceptance 
of Self.. •....... 

iii 

Page 

vi 

vii 

viii 

1 

2 
3 
4 
5 
6 
8 

9 

9 

10 

11 
11 
12 
13 

14 
14 

16 

17 

17 
18 
19 

20 
20 
21 

23 

24 



3. 

4. 

iv 

TABLE OF CONTENTS--Continued 

Page 

The Development of Acceptance 
of Others. • . . . . . . • . . . •• 27 

The Formation and Change 
of Attitudes . .' . . . • . . . . •• 30 

The Development of the High 
School Dropout • . . . . • • . . •. 32 

Characteristics of Mexican 
American High School Students. . 36 

Theoretical Framework . . . • 39 
Summary . • . . . . . • . . . •. 40 

RESEARCH PROCEDURES •. 45 

Introduction. . . . . .. 45 
Rationale for the Study ..•.• 45 
The Selection of Participants . . . . 46 
The Research Design . . . • . • . . • 47 

Quantitative Data. . • . • . . . •• 49 
Reporting Quantitative Data. . . 50 
Qualitative Data . .. ... 53 
Reporting Qualitative Data . . . .. 54 

The Setting . .. ..• .. . 54 
The Time Frame of the Study •.. 55 
Summary . . . . . . . . . .. 56 

RESULTS 

Introduction. ....•.•...• • 
"Hands On" Television Production 
Activities ..•••.•.•...•. 

Phase One: Introduction. . . • . 
Phase One: Session One 

through Seven. • • . . . • . 
Phase Two: Sessions Eight 

through Eleven • . • . • . • • . 
Phase Three: Sessions Twelve 

through Fifteen. . • • • 
The Presentation of Data.. . .• 

Crystal. . .•.•. 
Dee. . . . . . . . . • . . . . . 
Gabriel ...••. 
Hov. 
Joe. 
Juan . . . . 
Ken. • ..• • . • 

57 

57 

58 
58 

59 

60 

61 
63 
63 
74 
81 
90 
98 

108 
117 



5. 

TABLE OF CONTENTS--Continued 

Individual Summaries .• 
Crystal (Figure 1) . • • 
Dee (Figure 2) • • 
Gabriel (Figure 3) 
Hov (Figure 4) • 
Joe (Figure 5) . • • . 
Juan (Figure 6) •• 
Ken (Figure 7) 

Group Summary • • • 

CONCLUSIONS .•... 

Introduction. . 
Conclusions . . 
Recommendations 

APPENDIX A: PILOT STUDY . 

APPENDIX B: VIDEO PRODUCTION •• 

APPENDIX C: SELF-OTHER QUESTIONNAIRE .. 

APPENDIX D: CONSENT FORMS . 

REFERENCES . 

v 

Page 

128 
128 
129 
130 
131 
133 
134 
135 
136 ' 

141 

141 
142 
144 

146 

150 

199 

204 

206 



LIST OF TABLES 

Table Page 

1 Student Self-Report Scores: 
Acceptance of Self ... 51 

2 Student Self-Report Scores: 
Acceptance of Others .. 52 

3 "Hands On" Television Production Activities.. 75 

vi 



Figure 

1 Crystal. 

2 Dee. 

3 Gabriel. 

4 Hov. 

5 Joe. 

6 Juan 

7 Ken. 

LIST OF ILLUSTRATIONS 

vii 

Page 

66 

77 

84 

92 

100 

110 

119 



ABSTRACT 

This investigation attempted to answer the following 

research questions, based upon student participation in 

-hands on- television production activities: (1) What shifts 

in the students' perceived acceptance of themselves 

occurred, (2) what shifts in the students' perceived 

acceptance of others occurred, and (3) what shifts in the 

students' perceived acceptance of school occurred? 

In seeking answers to the above three questions, the 

investigator located seven volunteers from a high school 

dropout retrieval program. As it developed, all of them were 

of Mexican American heritage. 

This investigation was based upon a theoretical 

framework drawn from perceptual psychology, education, and 

television. The framework consisted of television as a 

perceptual experience tending to effect acceptance of self, 

others, and school. 

A small n research design with multiple measures was 

used during this investigation. Data were collected with a 

student self-report measure using a modified Likert-type 

response mode. Qualitative data were collected from student 

interviews and investigator observations recorded as field 

notes. 
viii 
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The research results indicated that no significant 

patterns in acceptance of self and others as a group. The 

qualitative data revealed the variety of individual shifts 

in acceptance of self, others, and school. Certain 

unanticipated results occurred because the participants were 

Mexican American. These included cultural-related 

observations. The data indicated that whands on w television 

production activities involve wlearning in context· 

processes which might have important implications for 

dropout retrieval programs. 

The investigator recommended further ·learning in 

context· television or video studies with multicultural 

groups of students. 



CHAPTER 1 

INTRODUCTION 

Television viewing is a daily part of most young 

people's lives (Singer, Singer, & Zuckerman, 1981). Televi

sion heroes and heroines are behavioral role modesl affecting 

their attitudes, behaviors and emotions (Sokoloff, 1981). 

By adolescence, young people may watch less television than 

th8ir parents, younger children, the elderly, or young women 

at horne during the day (Comstock, Chaffee, Katzman, McCombs, 

& Roberts, 1978), but during their childhood, they have spent 

more time perceiving vicarious television experiences than 

direct phemomenal reality (Lake, 1981). For the teenager, 

rock videos are a common cultural experience with rock music 

stars offering models for dress, hairdos, makeup, and speech 

(Miller, McGuigan, Vehling, Huck, & McAlevey, 1985). 

Young people are able to perceive attitudes toward 

other people and experiences without direct contact with 

them (Halloran, 1967). Television experience is perceptual 

learning of this type (Sokoloff, 1981). Sokoloff (1981) con

cluded there is "no dispute over the socializing influence of 

television and its potential for education. Experiment after 

experiment confirms that television influences the way we 

think, act and feel" (p. 25). 

1 
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Statement of the Problem 

The purpose of this study was to investigate any 

perceived shifts in acceptance of self, others and school, 

among students in a drop-out retrieval program, as a result 

of participation in certain "hands on" television production 

activities. Specifically, this study researched the follow

ing questions: 

1. What shifts in the student's perceived acceptance of 

self occurred after particiaption in "hands on" tele

vision activities: 

(a) As a result of role playing production crew 

positions? 

(b) As a result of appearing "on camera" in talent 

positions? 

2. What shifts in the student's perceived acceptance of 

others occurred after participation in "hands on" 

television activities: 

(a) As a result of role playing production crew 

positions with their peers? 

(b) As a result of appearing "on camera" as talent 

in front of their peers? 

3. What shifts in the student's perceived acceptance of 

school occurred as a result of participation in 

"hands on" television production activities with 

their peers in the classroom? 
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Significance of the Problem 

Young people tend to imitate perceived models for 

b~havior which are significant to them, after direct percep-

tual experiences or after watching vicarious television 

events (Holtzman & Reyes-Lagunes, 1981). For the inexperi-

enced young person, television offers an exciting introduc-

tion to contemporary culture (Miller et al., 1985). Potter 

(1976) emphasized that television information more than any 

other medium furnishes a common body of information for the 

socialization of children" (p. 7). 

Although young people experience this common culture 

mediated through television, many of them are also part of 

sub-groups with culturally different values and expectations. 

Their direct and vicarious experiences intermingle to influ-

ence these young people's perceived acceptance of self and 

others (Seiler, Schuelle & Lieb-Brilhart, 1984). 

In school, teachers from the dominant culture may not 

know how to perceive the culturally different students. They 

tend, in their teaching, to emphasize values from their own 

cultural background. Often, a cultural gap develops between 

the school and young people from different sub-cultures or 

groups. Feeling as if they don't belong (Anderson, 1983), 

many of them drop out. "In the end, what the teacher se-

lects to emphasize in the content, how the teacher feels 

about diversity and sex roles, and what the teacher 



communicates will determine whether democratic values 

prevail" (Seiler et al., 1984, p. 70). 

4 

For many students, learning to produce television 

helps to bring personal meaning back into school learning 

(Gradisar, 1981). Students of diverse backgrounds are able 

to share television's common mediated cultural experiences. 

(Masterman (1980) worked with secondary level students iden

tified as working class, lower socioeconomic levels by their 

teachers. These adolescents developed improved perceptual 

abilities as they worked with video equipment in television 

production activities. The students progressed in group so

cial skills, exhibited greater self confidence, and were able 

to "confront new materials [perceptual experiences] freshly, 

imaginatively, and divergently with a willingness to stand by 

one's own individual critical judgment" (Masterman, 1980, 

p. 188). 

Assumptions 

The following assumptions operated throughout this 

study: 

1. Students were perceptually involved during partici

pation in "hands on" television production activities. 

2. Students perceived their videotaped self-images when 

they viewed them replayed on the classroom television 

set. 
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3. Students developed and used social skills as they 

participated with their peers in the television pro

duction process. 

4. Scores on self-report measures reflect the individu

al's perceived acceptance of self and others. 

Limitations 

The following limitations operated throughout the 

study: 

1. Students were volunteers from a dropout retrieval 

program who expressed interest in learning television 

or video production. 

2. The study was limited to nine weeks or one quarter of 

the high school year. 

3. The availability of small format video equipment was 

uncertain because it was borrowed either from the 

local school district or from the local community 

cable corporation. 

4. The number of students in this study was small and 

tended to fluctuate due to their personal, school, 

and work related problems. 

5. The attendance of students was uncertain due to their 

work related commitments. 

6. The length of each session was limited by regular 

and unexpected school activities such as fire drills, 

guest speakers, and faculty meetings. 
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Definition of Terms 

The following definitions applied throughout this 

study: 

Alternative School Programs. Alternative school pro

grams have a curriculum designed to allow the students to 

choose their own educational goals and objectives in contrast 

to school programs which set the learning outcomes for the 

students (D'A1onzo, 1983). 

Attitudes. Attitudes are constructs inferred by a 

person's behavior. They are states of psychological readi

ness, developed over past experiences, which exert dynamic 

influences over a person's perceptions of self, other people 

and situations (Halloran, 1976; Hamachek, 1978; Simonson, 

1982) . 

Dropout Retrieval Program. A dropout retrieval pro

gram encourages high school students to return to regular 

school attendance. Such programs often allow for night 

school to facilitate daytime employment by the students 

(D'A1onzo, 1983). 

"Hands On". "Hands on" video or television produc

tion is direct student participation in making television 

programs (Gradisar, 1980). 

On Camera Role. An on camera role, often referred to 

as talent, is performed by the people who appear on the tele

vision screen or in the videospace (Gradisar, 1980; Wurtzel, 

1979) . 
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Perceptual Field. A perceptual field is an 

individual's psychological space which includes perceived al

ternatives for attitudes and behaviors developed from past 

life experiences (Combs, Richards, & Richards, 1976). 

Role-Playing. Role-playing is imitating the per

ceived behaviors of another person who is in a similar life

position (Berger & Luckman, 1966). 

Self. The human self is developed by a process of 

interaction with others. Individuals arrive at their own 

identity through seeing themselves from the perspective of 

other people (Berger & Luckman, 1966; Hamachek, 1978). 

Small Format Video Equipment. Small format video 

equipment is half-inch video horne system (VHS) equipment and 

three quarter-inch video equipment (LeBaron, 1981). 

Simulation. A simulation is a dynamic model fo a 

real life event that replicates almost the same experiences 

as the actual event (Letson, 1981; Mitchell, 1982). 

Television Content. Television content is the video 

and audio information that is communicated to the viewers 

through the process of television production (Masterman, 

1980; Wurtzel, 1979). 

Television Production. Television production is the 

process by which the initial program idea is developed into 

the final television program. Sometimes television 
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production refers to the camera. work or the videotaping process 

(Wurtzel, 1979). 

Work Education. Work education is a school program 

or subject area that emphasizes the development of entry level 

job skills (D'Alonzo, 1983). 

Summary 

Television is a common cultural experience among to

day's adolescents. It cuts across subgroups and social 

classes with rock music video heroes and heroines providing 

models for teenage behaviors, e.g., clothing, speech, actions, 

make-up, and hairdos. Research shows that young people find 

television very interesting. Learning to produce television 

in the classroom tends to help bring personal meaning back 

into school learning for them. 

This study attempted to help the students recall past 

vicarious television experiences and use them during "hands 

on" television production activities. It documented any per

ceived shifts in acceptance of self, others, and school among 

students in a high school, dropout retrieval program through 

the use of students self-report measures, interviews, and in

vestigator observations recorded as field notes. 

The focus of this study was on the perceptual as 

well as the social and educational implications of involving 

students in "hands on" television production activities in 

the classroom. 



CHAPTER 2 

RELATED LITERATURE 

Introduction 

This study investigated specific perceptual, 

social, and educational implications of using certain 

"hands on" television production activities with high 

school students in a dropout retrieval program. Specifi

cally, it documented any perceived shifts in acceptance of 

self, others, and school among a group of Mexican American 

students. 

Chapter 2 presented certain related literature 

organized as follows: an overview of television history 

in the United States, the influence of television on young 

viewers, the traditional uses of television in education, 

the influence of recent technology on television, the 

use of small format video equipment in education and 

psychotherapy, the perception of television experience, 

the development of acceptance of self, the development of 

acceptance of others, the formation and change of atti

tudes, the development of the high school dropout, and 

the characteristics of Mexican American high school 

students. 

9 



An Overview of Television History 
in the United states 

When commercial television was introduced into the 

American homes during the 1950's, it had little initial 

impact (Kaplan, 1980). It was technically inefficient 

with snowy pictures due to transmission interferences. 

The programming content was limited with plots and story-

lines borrowed from film and the movies (McLuhan, 1967). 

Programs were designed to entertain. 

Television was immediately accepted by the viewing 

public (Comstock et al., 1978). The critics, however, 

were already studying the effects of viewing television 

because of its suspected impact on viewers. Comstock 

et ale (1978) observed that, had these television re-

searchers reported negative results, their findings would 

have fallen on deaf ears since "children and adults 

welcomed television into their lives" (p. 390). 

During the sixties, television fell into disfavor 

with educators who called it the "enemy of culture" 

(Newcomb, 1981) and a "school of violence" (Comstock et 

al., 1978). It was blamed as being influential in the 

violent happenings of that decade; the war in Vietnam, 

the political assassinations, and the domestic problems 

in the United States. Some critics thought that the 

best solution was to "turn off the set" (Marks, 1979). 

10 



Television technology continued expanding and 

the pervasiveness of television programming increased as 

technical improvements were developed (LeBaron, 1981). 

The British invented videotape which allowed programs to 

be recorded and replayed at convenient times around the 

11 

country. Sony, a Japanese company, introduced the video

tape recorder and small format video equipment which 

opened up the market for home video that has mushroomed 

ever since. 

The Influence of Television 
on Young Viewers 

Pre-School Children 

Children are attracted to the movements on 

television from the time of birth (Wartella, 1981). 

During these pre-school years children begin to develop 

adult-like television viewing patterns. They orient 

themselves and their play activities with respect to the 

television screen. They will stop playing to watch 

something on the set. The children, however, "are 

easily distracted and will allow their eyes to roam from 

the set or will themselves get up and walk around the 

room (Singer, 1980, p. 54). 

Research indicates that these children understand 

very little of what is happening on the television screen 

(Singer, 1980). They tend to be attracted to movements 
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and changes in the audio levels, but seem to have a very 

rudimentary understanding of the differences between 

commercials and programs (Wartella, 1981). They appear 

to confuse television content with real life and to the 

pre-school child, television seems to be a "magic window" 

on the world (Hawkins, 1977, p. 299). 

School-Age Children 

Children during the ages of five to eight appear 

to change the way that they watch television (Comstock 

et al., 1978). They begin to have preferences and although 

they still watch Sesame Street and Mr. Roger's Neighbor

hood, they are moving toward prime-time viewing. They 

still persist in watching cartoons and comedies (Wartella, 

1981). 

School-age children still tend to have a limited 

understanding of television content (Singer, 1980). 

They do not seem to distinguish plot or storyline, but 

rather believe that television people and event are real. 

They think that "while they [television people] may be 

actors, they act like real people" (Hawkins, 1977, p. 

229-300). They often fail to see the connections between 

"action, motivations and consequences that are represented 

in television shows. The result is that they imitate 

the violent action" (Singer, 1980, p. 55). 
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During the later elementary years, ages nine 

through twelve, children's viewing patterns become more 

like those of their parents (Comstock et al., 1978; Lake, 

1981). Most of their viewing choices are cartoons, come

dies and dramas. Their understanding of television con

ten~ seems to have improved. They seem to perceive plot, 

recognize scenes, and are able to evaluate the behaviors 

and the attitudes of television characters (Wartella, 

1981) • 

Adolescents 

By the time of adolescence, young people's 

television viewing time has peaked and is already on the 

decline (Comstock et al., 1978). Teenagers tend to 

watch less television because of the increased alternative 

activities in their social and school life. During early 

adolescence, boys watch more television than girls. This 

is evidently because girls mature earlier. When adoles

cents do watch television it is usually prime-time pro

gramming. In the pilot Study for this investigation, the 

investigator found that high school students in a dropout 

retrieval program also watch music videos (see Appendix A). 

Lake (1981) and comstock et ale (1978) presented 

research findings as to how teenagers use television in

formation to learn norms of behavior that are lacking in 

their real life experiences. Many adolescents still 
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believe that people on television are just like real 

life. In a study which surveyed teenage viewers' responses 

to television programming, the results showed that at 

least a quarter of them believed that television people 

were real (Comstock et a1., 1978). 

The Traditional Uses of 
Television 1n Education 

Educational Television (ETV) 

Public television programming was originally 

developed as an alternative to commercial television 

programming (Comstock et a1., 1978). Educational pro-

gramming is distinguished from commercial programming in 

that it teaches or offers information, not just entertain-

ment. While viewers learn from both types of programming, 

educational television production processes explore sub-

jects "in a systematic way in order to change the viewing 

audiences in a permanent way" (Willis & D'Arienzo, 1981, 

p. 126). 

There are three types of educational programming: 

instructional which teaches; supplemental which expands 

school learning resources; and the integrated program which 

combines entertainment and education (Willis & D'Arienzo, 

1981). Instructional television (lTV) is used to present 

step-by-step instruction. More recently this type has 

been combined with the microcomputer to become interactive 



video (Bagga1ey, 1982). Supplemental programing is used 

to expand subject areas such as social studies, political 

science, current events, literature, and fine arts. In

tegrated programming combines entertainment with instruc

tion to bring excitement, stimulation and motivation to 

subject area learning. Research shows that when televi

sion programming of any type has personal meaning for the 

viewers they tend to learn from it (Sokoloff, 1981~ Willis 

& D'Arienzo, 1981; withrow & Roberts, 1983). 

Process variables affect learning from educational 

television viewing (Salomon & del Campo, 1981). These 

include the teachers' methods and attitudes towards the 

students, the subject matter represented in the televi

sion program, the classroom environment or atmosphere, 

the students' previous knowledge about the subject, and 

the students' achievement about the subject, and the 

students' achievement levels as well as personal attitudes 

at the time of viewing. Research results indicated that 

given an identical set of circumstances, individual 

differences appear to determine the effects of television 

viewing on student learning (Salomon & del Campo, 1981). 

These writers suggested that "students with different 

levels of mental skill mastery are differently affected 

by a given television program and classes with different 

atmospheres react differently to the same educational 

program" (p. 8). 

15 
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critical Viewing Skills Curriculum 

During the seventies the u.S. Office of Education 

funded various curriculum programs to teach students at 

the elementary and secondary levels critical television 

viewing skills (Ashton, 1981; Lloyd-Kolkin, 1981). Cri

tical viewing was defined in these curriculum programs in 

different ways; e.g., (1) the ability to manage and evalu

ate viewing behaviors, (2) to question television reality, 

(3) to recognize television's persuasive arguments, and 

(4) to regulate the effects of television on viewer atti

tudes and behaviors. Some programs inluded cirtical 

viewing skills in visual literacy programs (Burbank & 

Pett, 1983). In some, it was included in regular school 

subjects such as language arts and social studies (Plog

hoft & Anderson, 1982). Others set up separate courses 

that drew upon subject matter in other curriculum areas 

(Singer, Singer & Zuckerman, 1981). 

One alternative school in Oregon used a television 

critical viewing skills curriculum as the framework for 

their curriculum (Ellingsen, 1981). The teachers in this 

program reported an improvement in the students' atti

tudes as well as in the socialization process itself. 

Singer et ale (1981) used students' interest in 

viewing television as the basis of their experimental 

study. Their investigation indicated that learning about 
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television through a critical viewing skills instructional 

program was effective in improving the students' language 

arts skills. They concluded that television could be used 

effectively to promote learning in the classroom. 

In England, Masterman (19BO) developed a critical 

viewing skills program that combined perceptual exercises, 

simulations, student television viewing, and "hands on" 

production processes in an open classroom environment. 

He reported that his students, who had been labeled "lower 

track," developed communication skills, production tech-

niques, and the ability to "confront new material freshly, 

imaginatively and divergently" after two years in his 

program (p. 198). 

critics of critical television viewing skills 

programs felt that understanding television is not as 

important as learning the relationships between big 

media [television], advertising, and big business (Lull, 

1981). They suggested that it is not the business of 

the school to teach television viewing skills. 

The Influence of Recent Technology 
on Television 

Communications Satellite Technology 

Telecommunications systems combining satellite 

technology and earth systems are providing worldwide 

viewing choices for television programming (Polcyn, 19B1). 
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In Alaska, a pilot project demonstrated the viability 

of relaying electronic signals via a telecommunications 

satellite for educational purposes. Alaska's rural commu

nities have always had communications problems due to 

distance, weather, and primitive technology. NOw, with 

this operational satellite telecommunications system, the 

schools and the health agencies in towns and villages of 

populations over 25 people are connected and they exten

sively use the system. 

Other telecommunications systems have been or are 

being tested worldwide (Polcyn, 1981). Polcyn (1981) 

predicts that public schools that will be the last to 

adopt satellite technology, since they have a history of 

adapting slowly to innovation and change. 

Cable Television (CATV) 

Cable television began with "community antenna 

television" in communities where direct television channels 

were not available (Bretz, 1976). The CATV operator put 

up an antenna, picked up whatever television signals came 

in, and cablecast them to the subscribers via coaxial 

cables. Today, due to advancements in cable technology, 

CATV in the united states and Canada offers wide options 

for viewers including teletext, special interest channels, 

and community access television facilities. 
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community access television was regulated by 

the Federal Communications Commission (FCC). Each commu~ 

nity with over 300 cable television subscribers must be 

provided by the cable company with at least one public 

access television channel (Bretz, 1976). This means that 

local producers are able to cablecast their programs to 

viewers in the local community. In some communities, 

public access television production corporations have 

formed to provide community members with training in how 

to produce programs for the access channel(s) (Tucson 

Community Cable Corporation, 1984). 

Small Format Video Equipment 

with the introduction of small format video 

equipment, television viewing along with production tech

niques and its uses at home as well as at school have 

changed (Gelman, Hock, Leslie, Friday, Abramson, & Reese, 

1984). Television programs can be videotaped and replayed 

at more convenient viewing times. Television programming 

of all types can be purchased or rented on videotape. 

Video recording equipment is now easy to use and reason

ably priced. Due to the versatility of portable video 

equipment, television is everywhere. 



The Use of Small Format Video Equipment 
in Education and Psychotherapy 

Student Television Production 
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An educational innovation that has developed as a 

result of small format video equipment is student "hands 

on" television production. Advocates of putting video 

equipment into the hands of students write about the posi-

tive effects it has on their students (Gradisar, 1980; 

Kaplan, 1980; LeBaron, 1981; Masterman 1980). They have 

observed social development, improved attitudes towards 

self and school, and "critical thinking, organization, 

sequencing, perception, visual and audio discrimination, 

communications, human interactions, research, analysis, 

technology, and creativity" (Gradisar, 1980, p. 2). 

Kaplan (1980) described students with video equipment 

as explorers investigating, organizing, and documenting 

events in real life. LeBaron (1981) concluded that when 

students learn to make television, they develop the power 

to analyze broadcast television. 

Research on the effects of media on attitudes 

showed that when students are interested in the subject 

and have taken part in the development of mediated in-

struction they are likely to respond positively (Simonson, 

1982). Gradisar (1980) reported that using video equip-

ment is very interesting to students and, for some of 



them, being involved in the production process helps 

them "bridge the gap between isolated educational disci

pline and the functions of real life" (p. 2). 
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Proponents of classroom television production 

activities with students suggested that the methods of 

instruction and the classroom environment must be human

istic and open (Kaplan, 1980). When teaching about tele

vision, unlike other school subject areas, the teacher 

cannot control the subject matter because of the indivi

dual perceptual characteristics of viewers. Research 

showed that viewers of all ages tend to perceive televi

sion content as individualistically as they do direct 

perceptual experiences (Comstock et al., 1978). Thus, 

the television curriculum is ideally suited to the re

versal of the adult-teacher and the child-learner roles 

(LeBaron, 1981). 

Videotaped Self-Images 

Since the development of small format video 

equipment, videotaped self-images have been used to record 

or document behaviors in psychotherapy as well as in edu

cation (Comstock et al., 1978). Television has been 

used to show individuals their self-images or public 

aspects of behavior. In addition to the traditional 

sources of feedback from therapists, teachers, and other 
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members of the group, the videotaped self-image confronts 

the individual with his or her own behaviors. The oppor

tunities for denial of behavior are less when direct ob

servations of self are available. 

Some individuals experience anxiety with self

confrontation (Gradisar, 1981). Research results indicated 

that videotaped self-images will have negative results in 

certain situations (Marvit et al., 1974). When such 

videotapes were shown to delinquent adolescents in psycho

therapy, they developed greater sensitivity to criticism, 

were more defensive, and showed more self-critical be

haviors after observing themselves on television. The 

researchers concluded that videotaping removed their self

confident facades. 

Another research study compared self-observation 

using mirrors or a video camera (Scheier & Carver, 1980). 

Results showed that when the subjects were observing their 

own behaviors with the aid of the video camera, they ad

justed their actions. The investigators concluded that 

this behavior indicated increas~d awareness of their 

overtly displayed or social aspects of self. This re

search result seemed to indicate that video was effecttive 

in focusing the subjects' awareness on their own overt 

behaviors. 



Observations of students involved in television 

production simulations showed that they tended to forget 

about the camera when personally involved in the process 

(Masterman, 1980). Their camera anxiety decreased and 
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when they viewed their videotaped self-images on the 

classroom television set it was with positive reflections 

upon their simulated television production experiences. 

The Perception of Television Experience 

When individuals observe the same real life event 

under apparently similar circumstances they will not 

perceive it the same way (Combs et al., 1976). Moreover, 

"the same individual viewing the same situation from 

different vantage points at different times may see it 

quite differently" (Combs et al., 1976, p. 10). People 

exhibit the same perceptual characteristics while watching 

television. "There will be inevitable differences and 

sometimes major discrepancies between the perceptions of 

any two people of the same perceptual evidence" (Masterman, 

1980, p. 40). 

Perception involves much more than just the 

physiological movement of the eyes (Gregory, 1977). It is 

a dynamic psychological search for the best interpretation 

of the perceived experience. Thus, "each individual's 

behavior is determined by personal perceptions and not by 

the external objective world" (Combs et al., 1976, p. 20). 
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Television's vicarious perceptual information 

has become a common cultural experience which influences 

the attitudes and behaviors of viewers of all ages (Com

stock et al., 1978; Lake, 1981; Miller et al., 1985; 

Sokoloff, 1981). Although inexperienced viewers tend to 

accept TV role-models as real, lithe degree to which tele

vised portrayals are seen as realistic seems to be related 

to both social and behavioral elements in the person's 

situation II (Comstock et al., 1978, p. 445). 

Children regularly imitate perceived television 

behaviors in fantasy play activities (Singer, 1980). 

Television content significantly influences children be

cause they IIhave not yet formed clear concepts of self in 

repsect to a particular function and are much more respon

sive to new experiences than adults who have clearly 

differentiated phenomenal selves" (Combs et al., 1976, 

p. 189). The influence of television declines with age 

as people gain more real life experiences. Teenagers, 

however, watch music videos to gain information about 

the rock music subculture; e.g., actions, speech, clothing 

sytles, make-up, and hairdos (Miller et al., 1985). 

The Development of Acceptance of Self 

Social learning theories (Bandura & Walters, 1959; 

Kuhn, 1973; Zimmerman & Rosenthal, 1972) describe the 



importance of a child's imitative behaviors on the 

development of concepts of self. Imitative behavior, 
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also called observational learning, copying, or vicarious 

learning is considered innate behavior during childhood 

(Bandura & Walters, 1959). Young children, furthermore, 

are able to take on the prevailing attitudes toward people 

and events without coming into contact with them (Halloran, 

1976). Television situations and statements influence 

this type of vicarious learning. For children, the be

havior of television models constitute vicarious role 

playing (Ziller, 1973). 

Social learning involves role learning (Halloran, 

1976). Children are born into a culture where they learn 

symbols, beliefs, attitudes, and behaviors. Halloran 

(1976) explained that young people imitate roles, "learn

ing to behave, feel, and see the world in a manner similar 

to other persons occupying the same role positions" 

(p. 36). Role playing in real life, however, is much 

more than a performance, it is "an initiation into the 

various cognitive and even affective layers • • . appro

priate to the role" and as individuals internalize these 

roles "the world becomes subjectively real" (Burger & 

Luckman, 1966, p. 77). 

The individual's perceived acceptance of self, 

develops within the framework of social groups (Hamachek, 
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1978). As individuals imitate the behaviors of other 

people, assuming their expectations and perceptions for 

themselves, they gradually develop an acceptance of self. 

Harnachek (1978) explained that: "How we view ourselves 

is determined partially by how we perceive ourselves as 

really being, partially through how we view ourselves as 

ideally wanting to be, and partially through expectations 

that others have for us" (p. 33). People learn to accept 

themselves as able or unable, adequate or inadequate 

partially in terms of the expectations of significant 

others: Parents, teachers and peers (Combs et al., 1976). 

These writers pointed out that: 

We are only beginning to discover the tremendous 
importance of the impact of a person's self
perceptions on his [her] behavior and function
ing • • • we are even beginning to discover 
that many, if not most, problems that persons 
bring to the psychological clinic or the coun
selor are primarily problems brought about by 
unfortunate concepts of self (Combs et al., 1976, 
p. 182). 

Adolescence seems to be a time to test childhood 

perceptions of self (D'Alonzo, 1983). As teenagers 

experience rapid physical and cognitive changes, many of 

them tend to experiment with social values, rules and 

behaviors. Sometimes merely troublesome adolescent ex-

plorations become chronic disruptive behaviors when re-

inforced by negative responses from significant others, 

especially peers. As "significant others" treat the 
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individual as inadequate, he or she tends to accept 

these perceptions and performs according to these negative 

expectations (Levine & Havighurst, 1984, p. 204). 

The Development of Acceptance of Others 

The literature on social learning contained 

examples of how people learn to identify with one another 

(Bandura & Walter, 1959; Halloran, 1976; Hamachek, 1978). 

Perceptually, an individual first learns about others as 

a child in the family. Child rearing practices within 

a culture result in common meanings which allow a person 

to communicate with others. These develop into shared 

expectancies about people and things, providing a common 

basis of meaning. "Persons with whom we strongly identify 

provide us with anchors or constancies in terms of 'which 

we make judgments about the world" (Combs et al., 1976, 

p. 113). 

People develop stereotypes of others in order to 

simplify a perceptually complex world (Hamachek, 1978). 

These are subjective judgments, convenient for the indi

vidual, but are not always accurate. They constitute 

preconceived ideas about other people based upon overt 

characteristics such as physical appearance. 

stereotypes of others are changed when a person 

is presented with direct or vicarious new information which 

forces the individual to confront the old stereotypes 
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(Halloran, 1976). People change, revise or modify a 

previously held stereotype when new information makes it 

superfluous. In school, direct "hands on" activities are 

perceptual experiences with high potential for providing 

such new information. 

Dominant culture stereotypes of people are 

co~nunicated by commercial television programming (Miller 

& Runyon, 1981). The vicarious reality of television is 

"a created fiction emphasizing males, professionals, 

whites, and the middle class" (Comstock et al., 1978, 

p. 83). This created fiction has become a commonality in 

American culture, affecting family relations and the 

socialization of children (Levine & Havighurst, 1984). 

These writers estimated that by the time a child is age 

16, he or she has spent over 15,000 hours watching tele-

vision, which is as much or more time than attending 

school. They suggested that television viewing supplants 

much "interaction with parents and other family members 

in earlier generations" (p. 178). These writers suggested 

other significant forces in attitude and interest formation: 

Comic books are also an important influence in the 
lives of many children, and radio as well as movies 
are very effective in influencing the attitudes 
and interests of teenagers and their peer groups 
(Levine & Havighurst, 1984, p. 178). 

The producers of television and other media select 

beliefs, values and attitudes from real life, presenting 
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them as standards for role performance (Newcomb, 1981). 

Inexperienced viewers, such as teenagers, use these atti

tudes and behaviors as models. These stereotypic portraits 

from television "affect the way we behave, both as indi

viduals and as a nation" (Ferris, 1980, p. 139). Some

times, these mediated stereotypes contribute to the 

minority young person's feelings of not belonging (Schwartz, 

1982) • 

Television stereotypes men and women by sex and 

by culture (Comstock et al., 1978). Women, the poor, 

minorities, and the elderly are often shown in insignifi

cant or non-existent roles. Men tend to be shown in a 

wide range of roles, in work and leisure activities, 

while women frequently are assigned a narrow range of 

activities as girlfriends or wives. 

The portrayal of blacks and Mexican Americans 

have increased because of political policies, but their 

roles tend to be subsidiary to the white, middle-class 

culture of television reality (Comstock et al., 1978; 

Ferris, 1980; Newcomb, 1981). These writers agree with 

Miller and Runyon (1981) that the real reason for tele

vision's cultural stereotyping is to reinforce the social 

class structure "of controlling influences that keep the 

ethnic multiplicity or diversity in manageable order II 

(p. 79). The "melting pot" ideal, as portrayed on 



television encourages viewers to "consume together 

in peace" (Miller & Runyon, 1981, p. 184). 

The Formation and Change 
of Attitudes 

Attitude is an abstract construct that cannot be 

seen like a physical phenomena (Henerson, Morris, & 
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Fitz-Gibbon, 1978). It is inferred that an individual has 

attitudes through observation of behaviors; e.g., words 

and actions. Zimbardo and Ebbesen (1970) defined attitudes 

as "predispositions which exert some general and consis-

tent influence on a fairly large class of evaluative 

responses directed towards objects, persons and groups" 

(p. 6). 

Although attitudes are not directly visible, 

observers are able to perceive them from the overt be-

haviors of other people (Fleming & Levie, 1978). Attitudes 

tend to provide organziation for people's behaviors. 

They vary in direction and in intensity, impacting rela-

tionships with people, places, and things according to 

their intensity and whether they are positive or negative. 

There are three aspects or components to attitudes 

(Zimbardo & Ebbesen, 1970). The affective component is 

the person's emotional responses or feelings and is 

measured through the use of physiological tests or verbal 

statements by the individual. The cognitive part of 
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attitudes is the person's factual knowledge and is 

measured by self-ratings of the individual's perceptions. 

The behavioral component is how the person acts and is 

measured by direct observations. 

Self-report measures are regarded as indications of 

how the individual perceives him or herself, rather than 

as factual information (Johnson, 1981). Henerson et al. 

(1978) explained that attitudes can only be determined by 

what the individual reports about them. 

Attitudes, perceived acceptance of self and others, 

are learned and acquired (Harnachek, 1978). The research 

literature indicated that attitudes can be changed: e.g., 

negative attitudes have been positively influenced as 

individuals participate in role-playing and simulations 

(Heitzmann, 1974; Jones, 1980; Megarry, 1977; Tansey, 1971; 

Zimbardo & Ebbesen, 1970). Negative attitudes are de

structive or self-defeating predispositions, while posi

tive attitudes enhance self-esteem or self-acceptance. 

Conclusions derived from the body of research 

literature on attitude formation and change indicated that 

both positive and negative attitudes form through social 

interactions and change when individuals perceive conflict, 

discrepancy, inconsistency, or discontent in their per

ceptual fields (Combs et al., 1976; Fleming & Levie, 1978; 

Halloran, 1976; Harnachek, 1978; Henerson et al., 1978; 
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Zimbardo & Ebbesen, 1970). Children who have the least 

structured self-perceptions are the easiest to influence, 

change, modify, or form. 

The attitudes of students should be the focus of 

alternative programs which intend to encourage dropouts 

to regain interest in school learning (D'Alonzo, 1983). 

For many young people from lower socioeconc~ic levels, 

school is not a successful experience. They tend to be-

come aggressive or withdrawn, and are often described as 

alienated against school. However, D'Alonzo (1983) 

suggested that their perceptual problem could "well be 

in the fiber of society" (p. 6), that dropping out of 

school could be a symptom of other problems, and that 

schools need to reinforce attitudes of success and ade-

quacy if they hope to prevent youths who do not succeed 

within the traditional school system from leaving before 

completing high school. 

The Development of the 
High School Dropout 

Traditionally, the American school system was 

built around the philosophy of democracy, pluralism, and 

cultural diversity (Seiler et al., 1984). However, 

political policies such as the "melting pot" theory, in-

fluenced school instructional practices by trying to 

"Americanize" all students. young people who succeeded 



in school were rewarded with the possibility of upward 

mobility, while those less successful tended to drop out 

of school. D'Alonzo (1983) attributed the unprecedented 

growth of secondary schools in the United States to the 

expansion of the compulsory school law. In his book, he 

presented research findings which showed that students 
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who are different due to behavioral and/or learning pro

blems are often times "either encouraged to dropout or are 

excluded from general school activities" (D'Alonzo, 1983, 

p. 3). 

The literature on high school dropouts showed that 

these students tend to have low levels of acceptance of 

self and others (Anderson, 1983; D'Alonzo, 1983). There 

are a multiplex of reasons why they perceive themselves 

to be inadequate among which are: physical size, speech, 

dress, personality, family background, social class, cul

tural heritage, problems with academic learning, and 

unsatisfactory relationships with teachers, parents and/or 

peers (Anderson, 1983). D'Alonzo (1983) characterized 

their school behaviors as problematic due to "(1) truancy, 

(2) being stopped or dropped from school, (3) histories 

of school failures (primarily academic), and (4) mild 

handicap" (pp. 4-5). He suggested that the causes of the 

dropout problem rest in society itself and dropping out is 

only symptomatic of preexisting social problems (p. 6). 
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contemporary life in the United states is 

culturally complex (Levine & Havighurst, 1984). There is 

a common culture shared by everyone and mediated through 

television and other media, plus there are subcultures 

based on ethnicity or country of origin, social classes 

which cut across cultures, and regional or local groups. 

Many subcultures and groups share common practices, beliefs 

and perceptions not shared by the dominant culture (Seiler 

et a1., 1984). These differences, including child rearing 

practices, influence how people from these subgroups learn 

and communicate at home and in school. Teachers are not 

naturally equipped to meet the needs of culturally or 

behaviorally different students. Without training in 

non-sexist and multi-cultural teaching methods, they tend 

to promote their own values and beliefs (Seiler et a1., 

1984). Such teacher classroom behavior often results in 

students dropping out of school (D'A1onzo, 1983). 

Two cultural learning styles have emerged from 

recent research; analytic and relational (Gay, 1978). 

The analytic style, according to Gay (1978), is stimulus 

centered, detail specific, impersonal, and requires long 

periods of attention. This style is often exhibited by 

Anglo and Jewish Ameri.cans. American secondary schools 

tend to use the analytic style predominately in their 

instructional methods and curriculum (Gay, 1978, p. 47). 
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The relational style is wholistic and self-centered. 

It is descriptive and personal in response to stimuli with 

perceptual meanings determined by the situation. The re

lational style seems to be characteristic of many Mexican 

Americans, black Americans, American Indians, and Asian 

Americans. Gay (1978) concluded that students who exhibit 

relational learning style are the ones who have trouble in 

traditional school curriculum. These young people are 

"out of phase with the educational system which is built 

upon the normative structure [analytic style] of the 

dominant culture" (Gay, 1978, p. 47). 

There are sound social reasons for modifying 

school instruction to meet the cultural needs and learning 

styles of students (Levine & Havighurst, 1984). These 

writers called for major changes; "namely, early inter

vention to improve preparation for school together with 

reform of the school to improve its effectiveness with low 

achieving students" (p. 507). They emphasized the need 

for improving·intergroup relations. "There is reason to 

believe that adapting instruction to the cultural back

ground of students can help them succeed in school" 

(Levine & Havighurst, 1984, p. 508). 

Anderson's (1983) investigation of the culturally 

marginal student revealed that these adolescents drop out 

of school because they feel that they don't belong. They 
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want to be perceived as people with choices rather than 

as students. These young people tend to respond with 

increased self acceptance when school situations provide 

for IIgroup association, participation, and involvement II 

(Anderson, 1983, p. 192). D'A10nzo (1983) concluded that 

if secondary schools with programs for dropouts are to be 

successful, they· must focus on student attitudes, encour-

aging feelings of success and adequacy. 

Characteristics of Mexican American 
High School Students 

Many Mexican American families use Spanish as 

their home language with many of their children coming to 

school with little or no facility in speaking English 

(Levine & Havigurst, 1984, pp. 461-462). Mexican American 

children from families of low socio economic status tend 

to have the poorest knowledge of English. Research results 

show that these students tend to be two or more grades 

behind students of English language backgrounds during 

grades 5 through 12 (Pollack & Menacker, 1971). 

There are sub-groups among Mexican Americans 

(Levine & Havighurst, 1984). There is the lI o1d ll Spanish 

population that immigrated from Spain and has been in the 

united States since the time of the New England colonists. 

Their surnames figure predominately into the history of 

the southwest with many cities names after them: 



San Diego, El Paso, Santa Fe, and so forth. Today, 

there are about one million "old" Spanish people in the 

United States (Levine & Havighurst, 1984, p. 460). 

There is also a large group of Spanish Americans 

who call themselves Mexican (Levine & Havighurst, 1984). 

About 85% of the Mexican Americans in the southwest have 

been born in the United States. Many of the adults in 

this group are lower class, semi-skilled and unskilled 

workers (Valverde, Feinberg, & Marquey, 1980, p. 6). 

During the past 25 years, these people have tended to 

settle down in communities in the southwestern United 

States. Today, only 7% of them are still migrant farm 

laborers, because most of them have been able to get· 

steady employment (Levine & Havighurst, 1984, p. 461). 

By the time Mexican American children enter 
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school, they are already "ethnically entrenched in terms 

of culture, values, and socializations" (Gay, 1978, p. 47). 

Entering school is a big change for all students, but for 

the Mexican American child it is often traumatic because 

the language and the behavioral expectations change 

dramatically (Levine & Havighurst, 1984). 

"Learning in context" is an approach that has 

special value for the Spanish language background child 

because the thought processes develop independent of 

language (Valverde et al., 1980). The child will have 
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the opportunity of acquiring concepts through experiencing 

practical "hands on" applications. Research results 

concluded that the best way to enhance the academic 

achievement of Mexican American children is "to identify 

the skills they have already developed and build upon 

them" (Valverde et al., 1980, p. 34). The minority child 

should not be viewed by adults as deficit, but instead 

the child must be allowed to participate in school acti

vities. Seiler et ale (1984) presented additional re

search findings which show that children of Mexican 

American heritage tend to respond best in learning en

vironments which are people oriented rather than task 

centered. They tend to have the ability to cooperate 

and be motivated by social reinforcement. This seems to 

be the result of their close and intense family ties. 

Many Mexican American young people appear to 

speak proficent English but they have learned it in an 

environment where English is not pervasive (Gonzalez 

cited in Levine & Havighurst, 1984). Learning English 

from their non-native speaking parents and relatives 

tends to limit these young speakers' proficiency with 

the English language (p. 467). 

Many Mexican American young people find the 

analytic curriculum of the American school organization 

detrimental to their achievement (Gay, 1978). The 
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standard American high school emphasizes the behaviors 

and values of the middle class American culture, omitting 

the Mexican American culture (Gay, 1978; Valverde et al., 

1980). Students with relational learning styles, which 

is often characteristic of Mexican American students, 

tend to underachieve in the traditional American school 

curriculum. Levine and Havighurst (1984) suggested that 

low school achievement among Mexican American students 

reflects "their low social status and language and cul

tural problems encountered in the schools" (p. 463). 

Theoretical Framework 

The theroretical framework for this investigation 

was based upon a paradigm developed around the following 

assumptions: (1) television 'viewing is perceptual ex

perience, (2) perceiving self-images on television aids 

self-perception, (3) developing acceptance of self and 

others occurs in a social environment, and (4) partici

pating in "hands on" learning activities involves "learning 

in context" processes which aid in the perceptual develop

ment of the individual regardless of his or her stage of 

development. Succinctly, the theoretical framework was 

based upon the assumption that the individual's perceptual 

experiences influences his or her acceptance of self, 

others, and school. The "hands on" television production 

activities in this investigation were designed to involve 
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the students in "learning in context" activities in order 

to study any shifts in their perceived acceptance of self, 

others, and school. 

Summary 

Chapter 2 presented selected literature related to 

the investigation of perceptual, social and educational 

implications of using television viewing as well as "hands 

on" television production activities with students in the 

classroom. 

Since the fifties, commercial television has ex

panded and developed. Most young people are exposed to 

its content everyday, but how they respond to television 

information depends upon their age, social background, 

and educational development. By the time of adolescence, 

the young person's time spent viewing television has 

declined. Teenagers do watch rock music videos for 

information about contemporary cultural styles: e.g., 

hairdos, clothing, actions, and speech. The inexperienced 

viewer of any age tends to accept television models and 

behaviors as real. 

Traditionally, television has been used in the 

classroom as supplemental, instructional, and/or enter

tainment. Process variables determine whether students 

learn from watching television in school. Given an 



41 

identical set of circumstances, students of different 

levels of achievement are affected differently by anyone 

television program. Classroom atmosphere affects student 

learning from television. During the seventies, the 

United States Office of Education funded various curri

culum programs to teach elementary and secondary school 

age young people critical television viewing skills. Re

search results confirmed that students learn from tele

vision as well as instructional activities related to 

television. 

Recent technology has expanded the pervasiveness 

of television in American life. Satellite technology and 

cable systems have provided world-wide viewing choices. 

The potential for world-wide educational communications 

activities via satellite and cable communications systems 

is imminent. The development of small format video 

equipment has made television viewing and producing 

available to everyone. 

As a result of small format video development, 

the "hands on" use of television in the school classroom 

has become possible. Educators who have involved their 

students in the television production process have 

observed improvements in the socialization process as 

well as in the students' interest in school learning. 
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Videotaped self images on small format equipment 

have been used in psychotherapy and education to show 

individuals their overt behaviors. Negative results have 

been observed in certain evaluative situations. For 

instance, a group of delinquent adolescents became more 

negative when confronted with their self-images. Con

versely, videotaped self-images that result from voluntary 

student activities, such as in games or simulations, have 

resulted in positive student attitudes. 

Perception involves more than using the eyes. 

It is a dynamic psychological search for the best inter

pretation of an experience. Television experience is 

perception of this type. Young or inexperienced viewers 

will imitate perceived television behavior when they find 

such actions appropriate. 

Real life events along with television perceptions 

intermingle in young people's perceptual fields to con

tribute to the development of their attitudes. These 

personal perceptions of reality, along with feedback from 

significant others tends to help the individual develop 

acceptance of self and others. Often adolescents tend to 

test these developed concepts of self and others due to 

their rapid physical and cognitive changes. 

stereotypes are convenient ways for adolescents 

and others to make sense out of a complex world. 
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Television presents majority cultural stereotypes. 

Sometimes, for young people from subcultures, these tele

vision stereotypes result in conflicting self-perceptions. 

Sometimes these mediated stereotypes contribute to the 

minority person's feelings of not belonging. 

The high school student of Mexican American 

heritage has special probelms in American schools because 

the r'egular curriculum tends to ignore their cultural 

heritage. Many Mexican American students tend to have 

relational learning styles, while the American schools use 

analytical learning activities. Mexican American young 

people, due to social and language problems, often respond 

to school instruction with low achievement. 

A theoretical framework was developed. It was 

drawn from the literature on: (1) television viewing 

as perceptual experience, (2) viewing self-images on 

television as self-perception, (3) acceptance of self and 

others as a social-perceptual process, and (4) "hands on" 

television production activities as "learning in context" 

activities, some of which are independent of language; 

e.g., camera operation. This theoretical framework 

centered around the paradigm that perceptual experiences 

influence acceptance of self, others and school. 

Chapter 3 presented the results of the student 

self-reports qualified by the descriptive data collected 



on each student during the study. It presented the data 

showing the effects of using "hands on" television acti

vities upon the acceptance of self, others, and school 

among a group of Mexican American students in a dropout 

retrieval program. 
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CHAPTER 3 

RESEARCH PROCEDURES 

Introduction 

Chapter 3 traces the development of the research 

procedures through five stages: (1) the rationale for the 

study, (2) the selection of participants, (3) the research 

design, (4) the setting for the study, and (5) the time frame 

of the study. 

Rationale for the Study 

This study evolved as the investigator reviewed the 

literature on the use of "hands on" television production ac

tivities in the classroom. Proponents of putting video 

equipment into the hands of students suggested that it im

proved the socialization process in the classroom (Gradisar, 

1980; Hilliard & Field, 1976; Kaplan, 1980; LeBaron, 1980). 

These observers reported shifts in the students' acceptance 

of self, others and school. Masterman (1980), in England, 

developed and used a television course with lower working 

class students. This course,combined the use of simulations 

of broadcast programming with video equipment. He observed 

improved social skills among his students. 
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Based upon these examples from the literature, the 

investigator developed a short course in "hands on" televi

sion production (see Appendix B). This course involved per

ceptual exercises through the use of role playing with peers 

along with viewing self-images on the classroom television 

set. The investigator used this course with a group of stu

dents from a dropout retrieval program to observe what shifts 

in: (1) perceived acceptance of self, (2) perceived accep

ance of others, and (3) perceived acceptance of school might 

occur as a result of their participation in "hands on" tele

vision activities. 

The Selection of Participants 

The participants in this study were students who vol

unteered to be in a special work education video class. Dur

ing registration for Fall Quarter, 1984, the students 

entering the Work Education, Dropout Retrieval Program were 

asked about their interest in learning to produce television 

with video equipment. Twelve students volunteered, the ma

jority of whom were Mexican American. Due to personal and 

work-related problems, five students did not complete the 

investigation. 

By the end of the study, there were seven students 

who had begun the study and continued to attend the sessions 

throughout. All seven students were of Mexican American 

heritage. Three of these young people had one parent who 
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was Mexican American while the other four were of parents who 

were both Mexican American. Because of the unanticipated 

fact that all the participants in this study were of Mexican 

American heritage, a special section in the review of liter

ature in Chapter 2 was added on the Mexican American high 

school student. 

The Research Design 

In seeking the answers to the three questions regard

ing: (1) acceptance of self, (2) acceptance of others, and 

(3) acceptance of school, two types of data were collected. 

The investigator gathered quantitative data from each student 

using self-report measures and qualitative data from tran

scriptions of audio-and videotaped interviews as well os ob

servations in field notes. 

In terms of the qualitative data, the investigator 

combined the theory of small-n, single subject research de

sign (Hersten & Barlow, 1976; Kratochwill, 1978; Robinson 

¢ Foster, 1979) with qualitative research procedures (Boglan 

& Biklen, 1982). This small-n research design was chosen 

for gathering the quantitative data because of the nature of 

the students in this dropout retrieval program. A pilot 

study conducted at the outset of this investigation revealed 

the irregular attendance patterns of these alternative stu

dents (see Appendix A). The qualitative, descriptive data 
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functioned to answer one of the subquestions as well as to 

provide additional insights into the two subquestions an

swered by the quantitative data. 

Small-n, single subject research design is based upon 

the theory that the study ofthe.individual's behavior is sci

entific (Hersten & Barlow, 1976; Kratochwill, 1978; Robinson 

& Foster, 1979). These writers suggested that this research 

approach is an alternative way of studying human behavior 

which requires only a few subjects. This method is applic

able for the educational researcher who wants to study small 

group problem situations. It allows the researcher in the 

applied sciences, such as education, to investigate situa

tions which do not lend themselves to large-n research pro

cedures. The present investigator viewed the dropout 

problem as a small group situation of this type. She applied 

the theory of small-n research procedures to the students in 

the work education, dropout retrieval program who volunteered 

for this study. 

Qualitative research techniques are descriptive, per

mitting the inclusion of data which are not easily handled 

by statistical procedures (Boglan & Biklen, 1982, p. 28). 

In this study, data were collected from audio- and videotaped 

interviews, impromptu conversations with the participants, 

and investigator observations recorded as field notes. 

These descriptive data provided important insight into any 

shifts in the students' quantitative data. 
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Quantitative Data 

Self-report scores were obtained using the Self-Other 

Questionnaire (Shaw and Wright, 1967). It was administered 

four times to each student during the study. During Session 

One, before the students had participated in any of the 

"hands on" television production activities, this self-report 

measure was administered. The first report established a 

baseline level for perceived acceptance of self and others 

prior to each student's participation. Their acceptnace of 

school was presumed by the investigator to be on the negative 

side, since all were enrolled in a dropout retrieval program. 

Additional self-report scores using the Self-Other Question

naire (Shaw & Wright, 1967) were obtained from each student 

again during Sessions 7, 11, 15. 

The Self-Other Questionnaire (Shaw & Wright, 1967) 

(see Appendix C) had a Likert-type scale with a modified re

sponse mode. It consisted of two parts: one for "self" with 

25 items and another for "other" with 25 items. Each item 

had five alternative answers with a weight of "111 for an "All 

response to "5" for an "E" response. The raw score for the 

students' acceptance of self was the sum of their responses 

on the "self" items and the raw score for acceptance of 

others was the sum of their responses to the "other ll items. 

These raw scores for "selfll and lI o ther" were on a re

verse scale: a high raw score indicated low perceived 
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acceptance of "self" or "other" while a low score signified 

high acceptance. The investigator, based upon the suggestion 

of Kratochwill (1978), tranformed each student's raw scores, 

from all four of his or her self reports, into a normal scale 

using the following formula: 

Sn = [1. 00 - CSr 1~0 25J 100% 

(Sn = Normal Score Sr = Raw Score) 

In this way, the students' scores for acceptance of self and/ 

or other were reported in percentages with a high percent in-

dicating highly or positively perceived acceptance of self 

or others (see Table 1, 2). 

Reporting Quantitative Data 

The tranformed data from the students' self report 

measures were presented visually on double bar graphs in 

Chapter 4. The "Self" scores indicating perceived acceptance 

of self were presented with a solid black bar. The "other" 

scores for perceived acceptance of others were indicated 

with black and white, diagonally striped bars. 

The construction of the bar graphs were based upon 

the cartesian plane with X and Y values on a grid (Parsonson 

& Baer, 1978). The horizontal scale or X-axis (abscissa) 

was subdivided with tick marks, one for each session in the 

study. The numbered tick marks indicate the sessions during 



Table 1. Student Self-Report Scores: Acceptance of 
Self. 

Normalized Scores by Session (%) 

Student 1 7 11 15 Total 

Crystal 63 64 58 56 241 

Dee 64 73 64 69 270 

Gabriel 44 49 47 52 192 

Hov 59 55 73 56 243 

Joe 64 52 60 64 240 

Juan 61 51 55 49 216 

Ken' 64 48 63 49 224 
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Mean 

60.25 

67.50 

48.00 

60.75 

60.00 

54.00 

56.00 



Table 2. Student Self-Report Scores: Acceptance of 
Others. 

Normalized Scores by Session (%) 

Student 1 7 11 15 Total Mean 

Crystal 52 50 62 62 226 56.60 

Dee 67 58 80 73 278 69.50 

Gabriel 55 56 55 53 219 54.75 

Hov 56 53 74 64 247 61. 75 

Joe 70 65 67 65 267 66.75 

Juan 54 53 54 52 213 53.50 

Ken 67 68 59 61 255 63.75 

52 
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which the students completed the self report measure. The 

students responded to the Self-Other Questionnaire (Shaw & 

Wright, 1967) during sessions, 1, 7, 11, and 15. The verti

cal scale or Y-axis (ordinate) was subdivided to represent 

the relevant range of percentage scores, from 40 to 80 per

cent. Double slash marks were drawn at the origin of the 

two coordinates, the X and Y axes, because the percentage 

scores did not begin with zero. 

The height of each bar was determined by the percen

tage score derived from transforming each student's raw 

scores from the Self-Other Questionniare. This procedure for 

transforming data and presenting it visually on bar graphs 

was described in Kratochwill (1978, pp. 150-153). 

Qualitative Data 

During the "hands on" television production activi

ties, the students participated, by choice, in various roles. 

The investigator acted as a facilitator, treating the stu

dents as people, while she used relational instructional 

methods based upon the theory of democratic processes in the 

classroom (Barnes, 1977). Each student was encouraged to 

pursue his or her individual interests in the television pro

duction process. Interactions, cooperation, communications, 

and positive social reinforcement tended to prevail in and 

among the students and the investigator. 
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Throughout the study, the investigator recorded 

descriptive information on audio- and videotape as well as 

maintaining field notes on a daily basis. The field notes 

contained information concerning personal conversations between 

the investigator and each student. Additionally, personal, 

subjective interpretations of individual student behaviors 

during the "hands on" television production activities were 

recorded. 

Reporting Qualitative Data 

In Chapter 4, the quantitative data on the students' 

bar graphs were elaborated by a narrative regarding each stu

dent's chosen "hands on" television participation. This 

qualitative data expanded understanding of any perceived 

shifts in acceptance of self and/or others on the bar graphs. 

It provided information about the students' perceived accep

tance of school as a result of their involvement in the study. 

The Setting 

This study took place in the work education, dropout 

retrieval classroom in the basement of the alternative school 

building, part of a large high school complex in Tucson, Ari

zona. The classroom was long and rectangular in shape with 

low ceilings covered with plumbing and water pipes. A row 

of basement windows, opening out into subterranean concrete 

window wells, let the late afternoon sun into the classroom. 
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Fluorescent lights provided artificial light. Outside the 

windows, a large, noisy air conditioner created a roar. 

The furniture in the classroom consisted of a variety 

of mismatched rectangular tables and plastic chairs. Natural 

plywood cabinets lined two walls and the teacher's desk, a 

small chalkboard, and a bulletin board were located in the 

front of the room. Two doors provided entrance to the room, 

one near the teacher's desk and the other near the back of 

the room. 

The classroom had a cluttered, disorganized but 

lived-in appearance. Magazines, books, and newspapers were 

scattered everywhere on the tabletops, the cabinets, and the 

teacher's desk. On the small bulletin board behind the tea

cher's desk, clippings from newspapers and notices pertaining 

to work education were posted. 

The Time Frame of the Study 

The length of the quarter during which the "hands on" 

television production activities took place was nine weeks. 

The time scheduled for the work education, dropout retrieval 

program's class was late in the afternoon from three-thirty 

until five o'clock. The class met twice a week on Mondays 

and Wednesdays. 
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Summary 

The rationale for this study was based upon 

information in the literature on the role of television in 

the socialization process of students. The investigator 

sought quantitative and qualitative information concerning 

the effects of certain "hands on" television activities upon 

the perceived acceptance of self, others, and school among a 

group of students in a work education, dropout retrieval pro

gram. 

Self report measures were completed periodically by 

the students during the study. The Self-Other Questionnaire 

from Shaw and Wright (1967; see Appendix C) provided quanti

tative data on the students' perceived acceptance of self and 

others four times during their participation in the study. 

The qualitative data from transcriptions of audio

and videotapes as well as the investigator's observations in 

field notes provided descriptive information concerning the 

students' perceived acceptance of school while participating 

in the study. This phenomenological information also provid

ed additional insights into any shifts in the quantitative 

data. 



CHAPTER 4 

RESULTS 

Introduction 

Chapter 4 presented the data collected in seeking 

answers to the research questions in this study: (1) What 

shifts in the students' perceived acceptance of self 

occurred after participation in "hands on" television 

activities, (2) What shifts in the students' perceived 

acceptance of others occurred after participation in "hands 

on" television activities, and (3) What shifts in the stu

dents' perceived acceptance of school occurred as a result 

of participation in "hands on" television activities with 

their peers in the classroom? Any shifts in the individual 

student participant's perceived acceptance of self, others, 

and school are presented through both quantitative and 

qualitative data. 

This chapter described the specific "hands on" 

television production activities which the investigator 

presented to the students as a group. The investigator 

used relational, democratic processes. After the comple

tion of certain student productions, each students' per

ceived acceptance of self and others in the work education 

57 
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video class was measured using the Self-Other Questionnaire 

(see Appendix C) from which each student's scores were 

presented visually on double bar graphs, one for "self" and 

another for "other." The students' perceived acceptance 

of school was investigated by gathering qualitative data 

from transcriptions of interviews and fieldnotes. These 

qualitative data provided insights into the individual 

nature of each students' perceived acceptance of self and 

others resulting from participating in the "hands on" 

television production activities of his or her choice. 

"Hands On" Television Production 
Activities 

Phase One: Introduction 

On the first day of the work education video class, 

the young people were strangers to one another, to the 

classroom teacher, and to the investigator. Most of these 

students in the work education, dropout retrieval program 

had left or dropped out of other high schools in Tucson, 

Arizona. This was their first meeting. 

The investigator explained the rationale for their 

special section of work education which she called the Work 

Education Video Class. Then, she administered the Self-

Other Questionnaire, a self report measure of the individ-

ual students' perceived acceptance of self and others 
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(see Appendix C). Next, she played an audiotape 

accompanied with a handout in cartoonic, comic book format 

(see Appendix B) to enhance the students' interest in 

learning "hands on" television production activities in 

the classroom. She engaged the students in conversations 

about their reasons for volunteering to participate in a 

work education video class. 

Phase One: Session One through 
Seven 

During these sessions the investigator facilitated 

the development of student television production skills: 

operating video equipment, production crew responsibili-

ties, "on camera" talent behaviors, as well as the process 

of producing a television program. During the introduction 

to operating the video equipment, the students engaged in 

impromptu commercials, interview shows, and behaviors 

indicative of their familiarity with television programming 

models. From the very beginning of this study, certain 

students preferred to appear "on camera" while others chose 

to be operating the equipment. 

After the students were somewhat familiar with the 

equipment, the investigator guided the students through 

the television production process: preproduction, rehears-

aI, production, and postproduction. She used the televi-

sion commercial as an example. Each student, choosing to 
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work alone or with another student, wrote a script and drew 

a storyboard. During Session Six, two of these commercials 

were produced by the students. 

The edited commercials were viewed by the students 

in Session Seven. Facilitated by the investigator, the 

students discussed their part in the production process: 

individual and group activities both "on" and 1I0ff" camera. 

Finally, the investigator administered the second self-

report measure of the students' perceived acceptance of 

self and others as a result of participating in the process 

of producing the two commercials. 

Phase Two: Sessions Eight 
through Eleven 

During Session Eight, the students planned the 

production of an interview program involving their interest 

in listening to rock music on the radio. They used the 

production of the commercial as a model of the process. 

The students discussed ideas about program titles, intro-

ductions, and specific production roles: "on camera" as 

talent or 1I0ff camera" as part of the production crew. 

They took turns producing interview programs with each 

other, assuming production roles by choice. 

These classroom interviews led to a IIlocation" 

interview with their peers from the English class. The 

students planned the entire production, again using the 
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"commercial" as their model for the process. During 

Session Ten, the air seemed charged with excitement as the 

students worked together in the school courtyard videotap-

ing the interviews with the students from the English 

class. 

During Session Eleven, the work education video 

students along with the students from the English class 

viewed the edited interview program in the work education 

classroom. The students sat with their friends, by choice, 

and watched with obvious interest. After the students 

from the English class had left the classroom, the investi-

gator administered the third self-report measure of the 

students' perceived acceptance of self and others as a 

result of participating in the process of producing the 

interview shows, especially the one in the school courtyard. 

Phase Three: Sessions Twelve 
through Fifteen 

The students wanted to conduct more outdoor, 

"location" interviews, but the short daylight hours and the 

rainy winter weather prevented this. The investigator sug-

gested that they pursue their interest in music videos. 

The students wanted to watch music videos in the classroom 

in order to discover their production techniques. Since 

their interest in music videos was high, the investigator 

played some on the classroom television set. The students 
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discussed the technical aspects they perceived such as 

"following the action." One session was devoted to prac

ticing this technique: one student would perform an action 

in front of the camera while another student would attempt 

to videotape his or her action from a variety of shot 

angles, using different shot sizes. 

Since "following the action" is a camera operation 

technique which requires considerable skill, the students 

decided to produce another interview program. They were 

apparently not ready for such a complex technical activity 

as "following the action." The interview program that they 

planned and produced during Session Fourteen was about 

their plans after graduation from high school. Since many 

of the students in the work education video class were 

seniors, this was a very interesting topic for them. 

The students viewed the results of their lIafter 

graduation" interviews during Session Fifteen. Again, 

facilitated by the investigator, the students discussed the 

production process as well as their successes and/or prob

lems; e.g., technical problems. Then, the investigator 

administered the fourth and final self-report measure of 

the students' perceived acceptance of self and others as 

a result of participating in the "following the action" 

practice and the "after graduation II interviews. The in

vestigator interviewed the students on audiotape to gather 
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information about their backgrounds and feelings about 

the use of "hands on" television production activities in 

the school learning environment. She also asked them ques-

tions about their television viewing habits and preferences. 

The Presentation of Data 

The quantitative and qualitative data on each 

student were presented in the subsequent sections as fol-

lows: (1) the student was introduced (pseudonyms are used 

throughout the study for all proper names), (2) the stu-

dent's home and family background was briefly discussed 

together with previous school experiences, and (3) the 

quantitative and qualitative data collected during the 

sessions were introduced and analyzed. 

Crystal 

Background. Crystal moved to Tucson from Califor

nia during her sophomore year in high school. She was a 

third generation Mexican American and spoke relatively 

little Spanish. She lived at home with her mother and was 

the youngest of five children. In fact, as she explained, 

she wasn't entirely Mexican American: 

I'm Spanish and half Hawaiian. It was kind of 
•.. well, I can't really say it, but I have a 
different father than my brothers and sisters. 
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When she was born, all her brothers and sisters 

were already grown up: "When I was little they were around 

15 or 17 years old." 

She liked school in California, explaining that she 

had never been in trouble with school until she moved to 

Tucson: 

I've done O.K. I've never had to stay back 
(hesitate). Well, just once when I was a Junior. 
That's why I'm here because I want to graduate. 
That was the first time that I ever had any 
trouble in school. 

She explained her trouble in school and why she 

switched to the work education, dropout retrieval program. 

It was half way towards the end of my junior year 
when I decided to switch schools. It was hard at 
Foothills High School. The teachers were not easy 
to get along with. It's just that they really 
never had time for anyone person in particular. 
There were big classes and I never could concen
trate with a big class. That's pretty weird, I 
guess. I got tired of it. So, I just left. 
Well, you could say that I did drop out, but it 
was toward the end of the school year. 

Crystal was now a senior and hoped to be graduating 

from high school that coming spring. She was an attrac-

tive, friendly 17 year old who seemed to take considerable 

interest in her appearance. Her hairstyle, make-up, and 

clothing represented the latest teenage fashions. Seven-

teen was her favorite magazine. 

Phase One. Crystal's scores on her first self-

report measure provided the baseline scores from which 
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her other three sets of scores could be compared. 

Crystal's baseline score for acceptance of self was 63% 

while her baseline score for acceptance of others was 52% 

(see Figure 1) . 

During a conversation with the investigator, 

Crystal indicated that she was interested in appearing "on 

camera" as well as learning to make music videos. During 

Sessions One through Seven, which made up phase one of this 

study, Crystal volunteered to be "on camera" more than any 

of the other students. She interviewed her classmates in 

the video class. Her initial reaction to viewing her own 

self-image on television was: 

TV showed me about myself. I just noticed a lot 
about how I acted and stuff that I never noticed. 
Well, you see your mistakes that you're doing. I 
was really embarrassed and always looking to the 
side, rolling my eyes and stuff. 

She became quite self-critical about what she per-

ceived to be undesirable characteristics such as rolling 

her eyes and acting embarrassed. She tried to change her 

overt behaviors. She stated: 

TV showed me my habits. I'm always in front of 
the camera. I'm beginning to get use to this. 

Crystal's second self-report on acceptance of self 

and others showed an insignificant shift in scores. Her 

score for acceptance of self increased one percentage point 
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while her score for acceptance of others decreased two 

percentage points. 

Phase Two. Crystal appeared "on camera," predomi-

nately, during Session Eight through Session Eleven. She 

continued to act as an interviewer asking questions of her 

classmates. She was beginning to accept her self-image on 

television: 

Later on I got used to it. I was always in front 
of the camera. I was embarrassed and shy, but I 
was kind of amused, though. 

After awhile I noticed "Hey, I'm not SHY of the 
camera anymore." Cause before, I was really, 
really shy of the camera. I didn't even like 
having my picture taken. Now, I can take any 
kind of pictures. So it broke away my shyness of 
cameras and stuff. 

When the students discussed the production of an 

interview show about rock music and listening to the radio, 

Crystal acted "on camera" as an interviewer asking Dee 

questions about her interest in music: 

Crystal: Hi (looking at camera) my name is 
Crystal and we're here at City High 
interviewing students to find out what 
kind of music that they listen to. 
(Looks at Dee) 
Excuse me, could I ask you a couple of 
questions, please? 

Dee: Sure. 

Crystal: What radio stations do you listen to? 

Dee: I listen to two stations. 

Crystal: What are they? 



Dee: 96 and 96. 

Crystal: Why? 

Dee: Well, 96 has rock and 91 has funk. 

Crystal: What's the difference? 

Dee: Rock and Funk. There's a lot of differ
ence. Rock is hard rock like, you know, 
Ozzie. Funk is like Cameo or something 
like that. 

Crystal: Oh, OK. So what are your favorite groups 
in both of them? 

Dee: In rock there's too many. Can't pick. 
I don't have none. 

Crystal: Have you seen any in concert? 

Dee: No. 

Crystal: How about Funk? Have you seen any of 
those in concert? 

Dee: Yeah. Jazz Band. 

Crystal: Were they good? 

Dee: Yeah, they were good. 

Crystal: Is there any special songs that influence 
you? 

Dee: Not actually. 

Crystal: Why not? 

Dee: Because there's violence everywhere you 
go. It's not just the music and stuff. 
I don't think that's true at all. 

Crystal: OK. Thank you very much. 
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Crystal also acted as an interviewee when the 

classroom teacher acted as the interviewer and asked her 

questions about her interest in music: 

Teacher: Hi there. 

Crystal: Hi. 

Teacher: How are you? 

Crystal: Fine. 

Teacher: Can you tell me your favorite radio 
station? 

Crystal: 96 Rock. 

Teacher: 96 Rock. Are there call letters to that 
station? 

Crystal: KLPX 

Teacher: KLPX. I see. What kind of music do 
they play? 

Crystal: They playa minimum of hard acid rock, 
hard rock, and soft rock. 

Teacher: What is your favorite rock? 

Crystal: Group? 

Teacher: No, you said hard rock, soft rock, acid 
rock, musical rock. What's your favor
ite kind of rock? 

Crystal: Hard rock. 

Teacher: Can you give me an example of your 
favorite hard rock band? 

Crystal: AC-DC. 

Teacher: AC-DC? What does that mean? 
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Crystal: I don't know. There's been a lot of 
rumors about that title, but I really 
don't know what it means. 

Teacher: Is there anything about the music that 
really influences you? 

Crystal: I like the guitars and the drums. I 
don't like the way he sings too much, 
but . . • 

Teacher: Does rock and roll music affect your 
life? 

Crystal: No. 

Teacher: Can you imagine your life without rock 
and roll music? 

Crystal: Yes, dull! Dull! 

Teacher: What would replace rock and roll music 
in your life? 

Crystal: Probably soul or disco. 

Teacher: Thank you. 

Crystal: You're welcome. 

Crystal also volunteered to be the interviewer during the 

outdoor interviews in the school courtyard with students 

from the English class. It appeared to the investigator 
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that her peers in the video class had begun to expect that 

Crystal would appear "on camera." She apparently was 

enjoying herself. She was the first to arrive for class 

each day. She also expressed her interest in learning 

about television: 

I liked it. I think it was really good. 



Well, it shows you a lot about the camera. I think 
it taught a lot of us how to use a camera, you 
know, and not to be camera shy if ever you are in 
front of it. 

When the investigator asked her how she felt about inter-
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viewing the students in the school courtyard, she replied: 

I felt crazy ••• I was going to walk up to all 
those people and ask them to be interviewed. In 
the beginning, I thought "Oh God! They're going 
to think I'm dumb." But then when I got to say 
the fifth person, I felt OK and I thought "Oh 
well, I'll just keep going" and I felt comfortable 
after that. 

She explained how her English teacher reacted to her 

performance as an interviewer: 

She was really shocked! When I went into the 
classroom that day she goes "I didn't know you 
could do that! I thought you were really a shy 
person." I was until I entered the video class. 

I was really shy. When I first came in here 
and I saw the camera, I said "Oh no, no way." 
But, video helped me not be shy. 

During Session Eleven, the students in the video 

class along with the students from the English class, who 

had been interviewed outdoors in the school courtyard, 

viewed the edited program together in the work education 

classroom. The investigator had edited the original 

interviews into a ten minute program complete with a 

title and credits. 

Three students in the work education class sat 

with the students from the English class. Crystal sat 

with a girlfriend and they both watched the television 
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intently while the videotape was playing. The investigator 

felt the excitement in the air as the students viewed their 

self-images on television. 

During the third self-report, completed after 

Crystal viewed the results of her interviews on television, 

her scores for acceptance of others increased to 62% which 

was ten percentage points over baseline. 

Crystal explained that her interviewing experiences 

with the other students was very interesting to her: 

It was like participation. We did stuff together. 
Everybody was different and they had different 
ideas about all the questions that we asked. 

Crystal's third self-report on acceptance of self 

went down to 58% which was five points below her baseline 

score and six points below her second self-report score. 

She explained: 

TV kind of shows you your habits. You look at 
yourself and you say, "Is that really me? Do I 
act like that?" 

Sometimes I accept how I am and sometimes not. 
It depends. I think it could help me change my 
habits. 

Phase Three. During Session Twelve through Fifteen, 

Crystal became more interested in learning to operate the 

video equipment. During the "following the action" prac-

tice for the music videos, she was "followed" eating a 

carrot. This self-image embarrassed her and she requested 



73 

that the investigator not edit this sequence. When the 

investigator asked her about her interest in music videos, 

she had many interesting comments: 

I always watch music videos, 'cause I watch these 
things and I think • • . what are those other 
people thinking about in these videos; why they 
do these things. You know, there's lots of weird 
things going on in their minds. Sometimes they're 
even kind of silly, but they're good. 

There are lots of women in the videos. Sometimes 
I think the women aren't wearing very much. But, 
well I learned about stereotypes. It's like you 
judge someone from here. Like a guy could be 
standing over there and I judge him from here. 
But I really don't know anything about him. 

Sometimes the women look sexy, like the way they 
move and the way they look at the camera and 
stuff. But deep down inside, they might be hard 
working and stuff. I think they're doing this 
because they like it. I think they like dancing 
(Crystal wants to be a dancer. She says she'll 
be signing up for a dance class soon, jazz or 
modern, she doesn't like Mexican dancing). 

But I like the men on music videos. I think the 
men have a tendency to show off more than women 
do, especially when the camera's turned on them. 
'Cause they know it (that the camera is on them) 
and they're hot (ready to dance) . 

I mostly watch TV on weekends. I work during 
the day and go to school at night. I really got 
no time except when I get home at night. I'm 
always out, except on weekends. 

Sometimes, I watch music videos for all the new 
styles and stuff and all those commercials and 
stuff. TV can give you a lot of ideas about 
yourself. 

She helped interview other students about their 

plans after high school. She also operated the camera 
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during those interviews. Ken, who had become quite 

proficient in camera operations, volunteered to assist her 

while she operated the camera. As she laughingly remarked, 

"I've always been in front and I never did this before." 

Crystal's fourth self-report, completed after she 

viewed the "following the action" shots and the "after high 

school graduation" interviews, was 56% for acceptance of 

self and 62% for acceptance of others. Her self score was 

seven percentage points below baseline while her others 

score was ten points above baseline. 

Crystal's acceptance of school as a result of 

participating in the "hands on" television activities was 

positive: 

I definitely would attend a video class again. 
I'd take TV production. I really enjoyed it. We 
did stuff together. It was like different respon
sibilities for everybody to learn and stuff. 
Yeah, I really enjoyed it. I learned about wide
shots and close ups and now I sit there and think 
about it when I watch TV. Before, I really never 
thought about any of that stuff. 

Table 3 gives an overview of Crystal's participa-

tion during the "hands on" television production activities 

throughout the sessions in this study. 

Dee 

Background. Dee's family moved to Tucson from 

Nogales before she was born. She was a first generation 
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Table 3. "Hands On" Television Production Activities. 

Student Participation by Phases 

c 
0 CIl 

-co 'n CIl CIl CIl 
~ C ::J C .-I CIl C 

~c I-< U 0 U 0 co :s 000 co C1J~ ::JOO 'n CIl 'n 'n C1J C 'n 
C1J'n E C "0 C ~ 'n ~ U 'n 'n ~ 
E~ COC1J o 'n U Cl U I-< > :s U 
c:l.CO U.-l I-< C ::J '- ::J C1J I-< 0< 
'n I-< co D. C "0 :s ;1"0 ~ C1J .-I 
::JC1J cE-< C1J co 0 C1J C1J 0 ~ .-I C1J 
0" c:l. P 1-<.-1 I-< I-< 'n \.4 0 C o..c 
~o D.D. D.U ::>t- U t-I ~E-< 

Student 123 123 123 123 123 1 2 3 

Crystal X 000 X X X X X X X X X 0 0 0 

Dee X X o 0 X X X X X X X X X 0 0 X 

Gabriel X X X 0 X X X X X X X X X X X X 

Hov X 0 X X X X X X X X X X 0 X 

Joe X X X 000 X X X X X X X X X X 0 0 

Juan X X X 000 X X X X X X X X X X 0 X 

I~en X X X 0 X X X X X X X X X X X 0 

Note. The phases are indicated by the numbers: I, 2, and 3. X off 

camera participation; 0 = on camera participation. 
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Mexican American and her family speaks Spanish at home. 

She entered elementary school as a Spanish speaker, but her 

school had a bilingual education program, so she had r.elp 

learning to speak English. When she started high school, 

she found the large classes and the homework intimidating. 

As soon as she became old enough to get a job, she dropped 

out of regular day school to work. During the time of the 

study, she had been working at a fast food restaurant for 

about five months and planned to continue working there. 

Dee was an attractive, 16-year-old who was also 

very interested in her personal appearance. She was well 

dressed in the latest teenage fashions, wearing make-up 

and jewelry. She often wore a" hat. 

She appeared to be very shy, lowering her eyes and 

blushing with a big smile when she was directly spoken to. 

As the video class progressed, her shyness seemed to 

lessen. Her manner with her peers appeared to become more 

confident. 

Phase One. Dee's self-report scores on the Self

Other Questionnaire, administered during the first day of 

the study, was 64% for acceptance of self. Her score for 

acceptance of others was 67% (see Figure 2) • 

During her first conversation with the investi

gator, Dee indicated that she was very interested in 
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Figure 2. Dee. 
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television make-up. She wanted to learn to produce "easy" 

music videos. During Session One through Session Seven, 

phase one of this study, Dee viewed herself for the first 

time on television. Her reaction appeared to be quite 

anxious. She blushed, smiled nervously, and hid her face 

in her arms whenever her self-image appeared on the tele-

vision screen. She exclaimed: 

I don't like to see myself. 
I just don't like it at all. 

It's too embarrassing. 
Not at all. 

Dee worked by herself to write a make-up commercial. 

On the day of producing the commercial, she asked Crystal 

to act as her talent. In return, Crystal asked Dee to act 

in her commercial. Dee was very reluctant, saying: "No, 

no. I can't do it." 

But Crystal, using peer pressure, told her that 

"fair was fair"· and if she (Crystal) was going to act in 

Dee's commercial, then Dee had to reciprocate. Dee gave 

in. She acted in a sunglass commercial written by Crystal. 

During the seventh session, Dee watched the com-

mercials that had been produced by her classmates and her-

self. Although she professed to not liking to watch 

herself on television, the investigator observed that she 

viewed the commercials intently. 

Her second self-report scores on acceptance of 

self and others, which she completed after viewing herself 
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and Crystal in the edited commercials, were 73% for 

acceptance of self and 58% for acceptance of others. Her 

acceptance of self score, after seeing herself on televi-

sion, was nine points above baseline. However, her score 

for acceptance of others decreased nine points below base-

line, possibly indicating her apparent lack of confidence 

around the other students. 

Phase Two. During Session Eight through Session 

Eleven, Dee appeared "on camera" a nwnber of times. She 

also worked as part of the production crew. She acted as 

production assistant, holding the slate as well as the cue 

cards. 

She participated in the music interviews. She 

acted as an interviewer, but abruptly discontinued her 

interview when Crystal made a remark about one of her 

responses to the interviewee, a young man in the class: 

Dee: Hi! My name is Dee. We are at the City 
High." We are interviewing students 
about what kind of music they like. 
Hello! (She starts to laugh). 

Crystal: (Remarks "Oh Yeah?") 

Dee turned to the investijator and exclaimed: 

I can't do thi, miss. I can't, I can't. I 
really can't. 

And she put the mike down and returned to her chair, 
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Later, during the music interviews, Dee consented 

to being interviewed by Crystal about her interest in 

music. 

On the day of the "location" interviews in the 

school courtyard, Dee came late. The video students were 

already outdoors. She arrived wearing a brightly patterned 

mini-dress with high heeled boots. Her hair was fixed and 

she wore a hat. She walked directly over to the members 

of the video production crew and joined in the production 

activities. She asked to operate the camera as well as to 

monitor the audio. 

During the eleventh session, when the students from 

the English class joined those in the video class to watch 

the program on television, Dee sat by herself. She watched 

the edited interview program with apparent high interest. 

Dee's scores for acceptance of self and others from 

the self-reports she completed after viewing this outdoor 

interview program on television indicated that her accep

tance of others score increased to 80% which was 13 per

centage points above her baseline score for others. Her 

score for acceptance of self, however, was 64% which was 

the same as her baseline score for self. 

Phase Three. During Session Twelve through Session 

Fifteen, Dee was more interested in operating equipment 



than she was in appearing "on camera." She participated 

willingly as part of the production crew. She held cue 

cards and the slate and even offered suggestions during 

the preproduction planning. She seemed to be enjoying her 

participation as part of the group. 

After viewing the "following the action" shots and 

"after high school graduation" program with the others in 

the classroom, she completed the fourth self-report. Her 

scores for acceptance of self increased to 69% which was 

five points above baseline. Her scores for acceptance of 

others was 73% which was six points above baseline. 

Dee's acceptance of school as a result of her 

participation in the "hands on" television production 

activities was positive. She explained: 

Video is OK. Yeah, I liked it. I just have to 
come to class to see what's going on. 

See Table 3 for an overview of Dee's participation 

during the "hands on" television production activities dur-

ing this study. The quarter after the study was over, Dee 

dropped out of school. 

Gabriel 

Background. Gabriel was born in Mexico and was 

the youngest in his family. He attended school in Mexico 

until the middle of the third grade when his parents moved 
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to a small mining town in Arizona. When he entered school 

there, he found that only the teacher could speak Spanish. 

He felt very alone and embarrassed. He was nine years old 

and didn't know what to do because of his lack of ability 

to speak English. He explained: 

I felt embarrassed. I didn't touch nobody, I 
didn't know nobody, except the teacher 'cause she 
knew Spanish. 

Yeah, she talked to me and then we used to go out 
at recess and I'd stay by the door after class. 
I'd never go out and play because I didn't know 
nobody, so I just kept to myself all the time. 

He struggled, trying to learn English, for two 

years. His school had a bilingual program, but his parents 

spoke only Spanish at home and still do today. Gabriel 

explained that the bilingual program helped him learn 

English: 

I had this classroom teacher and then they would 
send me for one hour to this lady in the library 
and she would teach me some words. 

When Gabriel was a sophomore, his family moved to 

Tucson. He entered City High and completed his junior 

year in regular school. He switched to the alternative 

program in the beginning of his senior year. At the time 

of the study, he was beginning his senior year with only 

three quarters to complete. 

Gabriel was a tall, well built young man of 19 

years. He arrived for class from home, neatly dressed 
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usually in jeans and a t-shirt. He explained that because 

he worked with fiberglass on his job, he had to shower and 

change clothes before coming back to school at night. He 

was often late because of this. Gabriel had a job in an 

air conditioning fabrication plant. 

Phase One. Gabriel's first self-report on the 

Self-Other Questionnaire was completed during Session One 

of the study. His scores for acceptance of self was 44% 

while his score for acceptance of others was 55% (see 

Figure 3). This first set of scores provided a baseline 

from which his other three "self-other" scores could be 

compared. 

During Gabriel's first conversation with the 

investigator, he indicated his interest in learning how to 

operate the video equipment. He was looking forward to 

using the video camera. He wanted to learn how to produce 

music videos. 

During Session One through Session Seven, Gabriel 

appeared in just one "on camera" interview. The investi

gator interviewed him about his job: 

Question: Hello Gabriel. Do you have a job? 

Gabriel: Yeah, I have a job. Yeah, I do. 

Question: Where do you work? 

Gabriel: I work at TriDistribution and Design. 
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Figure 3. Gabriel. 



Question: What's TriDistribution and Design? 

Gabriel: That's, like a ... well, it's a small 
company and we have production of flexi
ble ducts and, you know, all the stuff 
that has to do with air conditioning. 

Question: Oh, air conditioning. Do you go to 
laige buildings and install their air 
conditioning? 

Gabriel: No. We just have a production of ducts 
and, you know, fiberglass. Well, we 
work with fiberglass, too, you know. 

Question: So you make the parts? 

Gabriel: Yeah, we make the parts, then we pro
duce it to others, like to Phoenix and 
around Tucson. 

Question: Do you deliver them? 

Gabriel: Yeah, we deliver them, too. 

Question: So what do you do? 

Gabriel: I make the flexible ducts and, some
times, I get to work with fiberglass. 

Question: Do you make the ducts out of metal or 
tin, too? 

Gabriel: No, they are made already, but we have 
to adjust them and all that. 

Question: Oh, you put them together? 

Gabriel: Yeah, we put them together. 

Question~ How long have you worked there? 

Gabriel: Well, I only worked about a month and 
a half. 

Question: Do you like it? 

Gabriel: Yeah, it's alright. 
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Question: Do they pay you well? 

Gabriel: No, not too well. 

Question: Would you apply for another job? 

Gabriel: Yeah, I would like to, you know, if 
I could get a better job than what I 
have right now. Yeah, sure. 

Question: Thank you Gabriel. It was very inter
esting hearing about your job. 

Gabriel: Thanks. 

When this interview was replayed on the classroom 
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television set, Gabriel watched with interest, announcing: 

The people, they see me and they see me on TV and 
it's the same for them, but not for me it ain't, 
know what I mean? 

This was the only time that Gabriel would appear 

"on camera." For the remainder of the "hands on" televi-

sion production activities he chose to help with the pre-

production planning and the equipment operation. 

Gabriel wrote a commercial about Turtle Car Wax, 

but on the day for producing the commercials he refused to 

produce his, saying that he'd left it at home. 

While Crystal and Dee were producing their commer-

cials, Gabriel helped with writing the cue cards and with 

operating the equipment. He said: 

I don't like to be in front of the camera. I 
just like to work it. It's different for me. 
I don't like to see myself at all on TV. I just 
like to work the camera. 
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Gabriel's scores on the second self-report were 49% 

for acceptance of self, which was five points above base-

line, and 56% for acceptance of others, one point above 

baseline. 

Phase Two. During Session Eight through Session 

Eleven, Gabriel continued to help with the preproduction 

planning and with the equipment, especially camera 

operation. 

He was not a very verbal young man, but was very 

willing to participate when spoken to directly by the 

investigator or by the other students. 

During the music interviews with the other students 

in the classroom, Gabriel preferred to watch and/or operate 

the camera. He enjoyed what the others had to say: 

It gave me more confidence, you know. You can 
talk to them and do things wi th them. 'l'he others 
can express themselves like that. They can get 
to know each other like that. 

During the outdoor interviews with the students 

from the English class, Gabriel operated the camera and 

stood around with the production crew. He did not appear 

in any of the interviews. 

During the replay of the edited interview program 

in the work education classroom, Gabriel sat by himself 

and watched the program. He was surprised by the illusion 

of two cameras created during editing. He asked "How did 
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you [the investigator] make it look as if there were two 

cameras?" He was very interested in the technical aspects 

of television production: 

You know on the news? They put the guy on one 
side on part of the shot. They put the insert 
over his shoulder. Then they take away the 
insert and just move the camera over a little 
to the center again. 

Gabriel's third self-report for acceptance of self 

was 47%, two percentage points below the second self-report 

and three percentage points above his baseline score for 

self. His acceptance of others score was 55%, which was 

one percentage point below his second self-report and the 

same as his baseline score for others. 

Phase Three. During Session Twelve through Session 

Fifteen, Gabriel continued to remain off camera, operating 

equipment. He worked with the other students as part of 

the production crew. He continued to help plan the 

productions. 

When the students discussed their interest in 

watching music videos, Gabriel explained: 

No, yeah, sometimes I watch videos, yeah sometimes 
I do. I watch the Mexican channel, 'cause my 
family, they all speak Spanish. I mostly don't 
have nothing to do at home. I just watch mostly 
what my family watch . • . them, uh • . . like 
General Hospital and stuff like that, but they're 
at night. I pretty much watch whatever is on. 
I have to cause that's what's on. 



I really don't have a favorite one (channel). 
Whatever is good, I watch. If it's no good, I 
just change it. If nothing is good, I just turn 
it back off. 

(I watch 4 to 6 hours a day) only when there's 
football games. When one team is playing another 
that I like, then I have. I've watched 4 to 6 
hours. That's on the weekends. During the week, 
I'm too busy. I work, I come to school, and go 
home, watch a little TV, go to bed, and wake up 
the next morning. 

His fourth self-report scores were 52% for accep-

tance of self, his highest score among all four of his 

self report measures. His acceptance of others score was 

53%, two points below baseline. 

Gabriel's acceptance of school as a result of his 

participating in the "hands on" television production 

activities seemed positive. As he said: 

It was alright. We got to know each other and 
get along. We had a good group, and I learned 
about TV. 

Yeah, the medium shots, long shots, close-ups. 
Yeah, I learned a lot. 

When the investigator asked him if he would take 
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another class with video in it, he replied, "Yes, I would." 

See Table 3 for an overview of Gabriel's participa-

tion during the "hands on" television production activities 

during this study. 
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Hov 

Background. Hov was born "on the other side of 

the border" in Nogales, Mexico. His family moved to Tucson 

when he was seven years old. He lives at home with his 

mother, his stepfather, and younger brother. 

When he entered an American school, he didn't 

speak any English, but learned it in three months because, 

as he explained, "I needed to." Hov's English seemed to 

be comparatively fluent among the students in the work 

education, dropout retrieval program. 

He entered this alternative program after hearing 

about it from friends: 

I have a friend who came by my house and said 
that he was working and getting credit for it at 
the same time. And he said that they had English 
classes and other classes that he needed for high 
school. That it would be better to go down there 
than to stick around the house and be a dropout 
or something. 

He had dropped out of regular school because: 

I was getting into a lot of trouble at school. 
Hanging round with a wrong crowd, you know. Not 
the right people and I always was doing what they 
were doing and it was wrong. But, you know, when 
you are in a crowd you got to do what everyone 
else is doing. Everybody pressures you. So, for 
my own good, I told my mom to move me. She moved 
me to West High School. I started out doing good 
over there. But, they have hard classes over 
there. But it was alright. 

Hov was a fair skinned, curly haired, 19-year-old. 

He explained that he was: "Mexican and part Spanish from 
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Spain 'cause we have Spanish relatives." He had a job in a 

fast food restaurant during the day, but he talked about a 

volunteer job that he had while he attended his previous 

high school: 

Well, I was with this club, called the Medical 
Explorers. We had meetings every week and every
body joined. When the summer came along, the head 
supervisor there said that we could work there, 
but we wouldn't be paid. We would be working with 
professionals in the field we all wanted to work 
in. I wanted to work in pathology, you know, in a 
laboratory. So they put me in a microbiology lab 
and I got to work and do things that professionals 
were doing. 

When he finished high school this year, he hoped to 

attend the community college and become a pathologist: 

Yeah, I want to study to be a lab technician. I'll 
use this as a ·back up until this band gets going. 
Or whatever we're going to do. We'll see what 
happens. 

Hov's other interest was playing drums as part of 

a band. He often referred to his band during the time of 

this study, explaining that the lead guitar player was out 

of town earning money. Hov came to class from his fast 

food job wearing slacks or jeans and a t-shirt. He often 

wore a black leather jacket. 

Phase One. Hov's scores on his first self-report, 

the Self-Other Questionnaire, administered during the 

first session of the study, were 59% for acceptance of 

self and 56% for acceptance of others (see Figure 4). 
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These scores provided a baseline for his four subsequent 

"self-other" scores during the study. 

In Hov's conversation with the investigator during 

the first session, he expressed an interest in making music 

videos because he was a musician. He wanted to learn to 

produce music videos of his band. 

During Session One through Seven, Hov was mainly 

an observer. He seemed to slip into class and sit by him-

self. He was very attentive to whatever was happening, 

offering his opinions easily. 

He participated "on camera" during one impromptu 

commercial before the second self-report. He also wrote a 

commercial, but did not finish it. He participated as 

part of the student production crew during the videotaping 

of Crystal's and Dee's commercials. 

Along with the other students Hov observed the 

edited commercials and he commented: 

Well, basically, being on TV is like looking in 
a mirror, but the mirror is different. 

HOv's second self-report score for acceptance of 

self was 55%, which was four points below his baseline 

score for acceptance of self. His score for acceptance of 

others was 53%, three points below his baseline for others. 

Phase Two. During Session Eight through Session 

Eleven, Hov continued to be active, verbally, during the 
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"hands on" television production activities. He helped 

with the preproduction planning of the music interviews and 

the outdoor interviews. He held the cue card during the 

music interviews, preferring to remain behind the camera 

rather than "on camera." 

On the day of the outdoor interviews in the school 

courtyard, Hov volunteered to help carry the equipment 

upstairs from the basement classroom. Again, he held the 

cue card for Crystal so she could read the introduction. 

When Crystal wanted to practice her interview questions, 

Hov agreed to let her try them out on him. Here is their 

interview: 

Crystal: 

Hov: 

Crystal: 

Hov: 

Crystal: 

Hov: 

Crystal: 

Is the evening school schedule of classes 
working for you, right now? 

Yes, it is a little bit. But I think 
classes should be cut a little shorter, 
because some people, they got to work 
or got to do things. They got to work 
late, you understand? 

Yes, I do. How would you change the 
school schedule if you could? 

I think the students should get together 
and form a petition so that the staff 
can see all the names of all the people 
that are interested in seeing the 
schedule changed. 

You would prefer shorter classes? 

Yes, I would. 

What do you see is the difference be
tween day school classes and evening 
classes? 



Hov: 

Crystal: 

Hov: 

Crystal: 

Hov: 

Crystal: 

Hov: 

Crystal: 

Hov: 

Crystal: 

Day school? Well, usually most jobs, 
most people are corning here after work. 
They got to work during the morning, 
during the day, during the hours of 
day school. 

What classes are interesting for you? 

Well, Video is one of them and American 
History or government. I like either 
one. The people and the work. So it's 
all the same to me. 

Are any classes a waste of time for you? 

Neither of them 'cause you need the 
credits to graduate, for right now. 
Also, if you are a senior you need the 
credits. You take either one. You 
take any class to graduate. 

How do you think the classes could be 
improved? 

Well, most people have to buy books. 
The books are too expensive. Like my 
American History class, I got to buy a 
book that costs twenty-five dollars and 
I'm only going to use that book for 
this year. It's too expensive. It 
would be easier for the people if the 
teachers and the schools would supply 
the books and the materials. 

What do you think about a break between 
each class? 

Yes, that's a very good idea. 'Cause, 
usually when you're down there in the 
basement in Work Ed it gets pretty hot 
down there. You get pretty tired of 
sitting there. Everyone would enjoy 
taking a break sometimes. 

OK. Thank you very much (They smile at 
each other) • 
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When his interview was completed, Hov returned to 

the students behind the camera. He operated the camera 

during one of the other interviews. 

On the day of the showing of the edited outdoor 

interview, Hov came into class and, again, sat by himself. 

He watched his self-image on the television screen. When 

the investigator asked him how he felt about seeing him-

self, he replied: 

It was alright, but it was embarrassing, though. 

I don't know, I was just sitting there ... just 
looking at myself talk. 'Cause you're not used 
to seeing yourself on TV the first time. 

When Hov completed his third self-report, his score 

for acceptance of self increased to 73%, fourteen points 

above is baseline score for self. His score for others 

increased to 74%, 18 points above his baseline score for 

others. His comment about his performance on television 

was positive: 

(Laughs) In a way I was embarrassed 'cause I was 
jumpy and nervous. I thought, what if they ask 
me something that I won't be able to answer. I 
did alright, though, I guess. 

His feelings about the other people in the class were also 

positive: 

Everybody in this class was fun to be around. I 
got to know them. 'Cause everybody got up and 
said things about themselves and they acted their 
actions and the way they acted is the way they 
are. 
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Phase Three. During Session Twelve through Session 

Fifteen, Hov became more active in operating the equipment. 

He asked to run the camera and to be a part of the student 

production crew. He continued to participate, verbally, 

in preproduction planning. 

When the class was discussing music videos and the 

possibility that they might make one, Hov recommended: 

"You [the investigator] should tape some music videos and 

show them to the class." The investigator, at HovIs sug

gestion, did bring tapes of music videos and showed them 

to the students in the video class. Theyparticipated.with 

Hov in discussing the making of a music video. 

During the "following the action II with the video 

camera, Hov was an observer. During the interviews about 

what the students planned to do after high school, Hov 

helped on the production crew, operating the camera and 

holding the cue cards. He was beginning to be more active 

in the "hands on" television production activities. He 

did not, however, appear lion camera" again. 

His fourth self-report score for acceptance of self 

was 56%, three points below baseline. His score for accep

tance of others was 64%, eight points above baseline. 

HovIs acceptance of school as a result of his 

participation in the "hands on" television production 

activities seemed positive: 



That's got me very interested in videos and stuff. 
I like videos, you know, MTV (Music Television, a 
cable channel). I'm planning in the future, you 
know, to make a lot of videos. I want to make 
videos of our band. That's what I'm planning to 
do in the future with TV. 

I learned a lot. My dad uses a video camera and 
stuff at home, but I didn't have the faintest idea 
how to use it, you know, until here. So, now I 
get to use it whenever I want to at home. 

Hov felt that video could make school more inter-

esting for-him: 

Yeah, better than a lot of books and stuff. 
'Cause now-a-days kids don't feel like picking 
up a book. When they open a book they just see 
a bunch of words and stuff. 

If TV was taught, if English and things was 
taught with TV ..• A lot of people like to view 
things instead of reading them out of a book or 
having them written down. 
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See Table 3 for an overview of Hov's participation 

during the "hands on" television production activities in 

this study. 

Joe 

Background. Joe was born in a bordertown of 

Mexican American parents. When he was a sophomore, his 

family moved to Tucson because his father wanted a better 

job. Joe's family speaks Spanish at home. 

Joe attended City High School for the remainder of 

his sophomore year and part of his junior year. Then he 

dropped out to attend Job Corps. At Job Corps he was 



learning electronics and was very proud of his growing 

skills. He had enrolled in the alternative, work educa

tion, dropout retrieval program because he wanted a high 

school diploma. He could not get one through Job Corps. 

This was his last quarter in high school. 
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Joe was a tall, well proportioned, 19-year-old with 

a slight accent and a ready smile. He was very willing to 

participate in all the different parts of the "hands on" 

television production activities, both on and off camera. 

He often arrived early for the video class. He 

would sit and talk to Crystal, Juan, and Ken along with the 

classroom teacher and the investigator. 

Phase One. Joe's scores on his first self-report, 

the Self-Other Questionnaire, administered during the 

first session of the study, were 64% for acceptance of self 

and 70% for acceptance of others (see Figure 5). These 

initial "self-other" scores provided a baseline for his 

other three self-report scores. 

Joe's first conversation with the investigator 

revealed that he was interested in trying all the different 

aspects of the television production process. He wanted to 

learn to produce music videos. 

During Session One through Session Seven, Joe was 

one of the first students to arrive for class. He usually 
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came directly from Job Corps. He was very interested in 

the video equipment, commenting that no teacher had ever 

told him "about this stuff before now." 

Joe was one of the first students to volunteer to 

be "on camera." He was the M.C., master of ceremonies, 

during an impromptu commercial with Crystal, HOv, and 

another student who dropped out before the end of this 

study. It seemed easy for him to imitate the behaviors 

of television personalities. 

Joe was one of the first students to interview 

another student "on camera." Joe thought of all the ques-

tions spontaneously as the interview progressed: 

Joe: 

Eddie: 

Joe: 

Eddie: 

Joe: 

Eddie: 

Joe: 

Eddie: 

Joe: 

Today, (Speaking to camera) we're here 
at City High School interviewing Eddie. 
Where do you work, Eddie? 

I work at Sunrise Landscaping. 

And what do you do there? 

I go around to different places and 
do landscaping, like lay gravel, plant 
grass, and plant all kinds of stuff. 
Trim • em up. 

Is there a lot of work in the business? 

I'm not real busy, actually. 

No? Do you have to work long hours? 
Is it tiring? 

Ah, we start at about six and usually 
we get off about four or five. 

So you usually put in about 40 hours 
during the week, more or less? 



Eddie: 

Joe: 

Eddie: 

Joe: 

Eddie: 

Joe: 

Eddie: 

Joe: 

Eddie: 

Joe: 

More than that. About 45, usually. 

Does this alternative school program 
help you out right now? 

Yeah, it's allowing me to graduate. 
I just need a credit and a half. 

So( it's pretty good. It's really help
ing you out, right? 

Yeah, it's a lot easier than trying to 
go back to regular school. 

Are you planning on staying with this 
job after you graduate or do you plan 
on continuing to study? 

I don't know. 

You haven't decided on that yet? 

No, not at all. 

Well (turns and speaks to the camera), 
we had Eddie Smith at the alternative 
school . . . of City High Alternative 
School Program (smiles broadly). And 
there you have it, folks. 

When the students were writing commercials, Joe 

wrote one about a hand exerciser. Like the other young 
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men in the video class, however, he would not produce it. 

He did assist Crystal and Dee in the production of their 

commercials. He was the floor manager for Dee's commer-

cial starring Crystal. He was the production assistant 

for Crystal's commercial starring Dee, holding the slate 

and cue cards. 

After viewing the edited commercials during Ses-

sion Seven, Joe's self-report score for acceptance of self 
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was 52%, down 12 points from his baseline score for self. 

His score for acceptance of others was 65%, down 5 points 

from his baseline score for others. 

Phase Two. During Session Eight through Session 

Eleven, Joe continued to participate actively in the "hands 

on" television production activities. He had no prefer-

ences and would appear "on camera" as well as "off camera" 

as part of the production crew. 

He continued to arrive early for the video class 

and would talk to Crystal or Juan or whoever else came 

early. During these conversations, the investigator 

learned that Joe's family had many relatives back in the 

border town from which they had moved. Joe often went to 

visit them during vacations and on weekends. He now owned 

a car, earning the money to buy it from his weekend job 

working for his father. His father was now a contractor, 

hiring Joe to work for him on the weekends. Joe said he 

often worked 12 hours on Saturday, but he made good money: 

It's long hours and tiring work, but I make good 
money. My dad pays me good money. 

When the students produced the music interviews, 

Joe volunteered to help operate equipment as well as 

appear "on camera." In the following interview, he 

answered questions about his interest in music: 



Eddie: 

Joe: 

Eddie: 

Joe: 

Eddie: 

Joe: 

Eddie: 

Joe: 

Eddie: 

Joe: 

Eddie: 

Joe: 

Eddie: 

Joe: 

Eddie: 

Joe: 

Eddie: 

Joe: 

Eddie: 

Joe: 

Hi (looks at the camera), my name's 
Eddie and we're here at City High 
Evening School asking students about 
what kind of music they like. 
(Turns to Joe) 
Hi, Can I ask you a few questions? 

Sure. 

What radio stations do you listen to? 

Well, usually easy listening. 

Easy listening? 

Yeah. 

Well what bands do you like? Any bands 
in particular? Your favorites or some
thing? 

Well, Beethoven in particular. 

Beethoven? So you like classical music, 
then? 

Yeah, he's been around for a long, long 
time, now. 

Well, what music do you like? 

I really enjoy gospel music. 

Gospel music? 

Yeah. It picks me up to the sky. 

Really? 

Yeah, it does. 

Who's your favorite gospel musician? 

Well, the Billy Graham show. 

Really? 

Yeah, that one in particular. 
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Eddie: Well, thank you very much. 

Joe: You're welcome. 

When the investigator discussed this interview with 

Joe, he explained that all the other music interviews had 

been about rock music. He had decided to answer the ques-

tions differently. He thought it would liven up the music 

interviews a little bit. Eddie, his interviewer, seemed to 

be just a little surprised by Joe's responses. 

Joe volunteered to be "on camera" again, inter-

viewing Juan: 

Joe: 

Juan: 

Joe: 

Juan: 

Joe: 

Juan: 

Joe: 

Juan: 

Joe: 

Juan: 

Hi (looks at camera), my name is Joe. 
We are here at City High interviewing 
students to find out what kind of 
music they like to listen to. 
(Turns to Juan.) 
Hi there. Would you mind if I asked 
you a few questions? 

Ah, what for? 

We're doing a survey to see what kind 
of music our younger generation is 
listening to now-a-days. What radio 
station do you listen to most? 

Ah, 96 Rock. KLPX. 

Why? 

'Cause they play hard rock and I like 
loud music. 

OK, what's your favorite group? 

Iron Maiden and Rush. 

Have you seen them in concert? 

No. I don't go to concerts. 



Joe: 

Juan: 

Joe: 

Juan: 

Joe: 

Juan: 

Joe: 

Oh. Are there any special songs that 
influence you? 

No, not really. 

Do you believe that some rock groups 
influence violence? 

It depends on the person, I guess. I 
don't know. 

But, you do believe that in a sense 
the rock groups do influence violence, 
correct? 

Yeah. 

OK folks. 
have it. 

(turns to camera) There you 
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During the outdoor interviews in the school court-

yard, Joe remained behind the camera, taking turns operat-

ing the equipment and doing other production jobs. He 

acted as floor manager, counting down for Crystal so that 

she would know when to begin to speak into the microphone. 

He also held the cue cards. He seemed to enjoy being part 

of the production crew. 

Joe's third self-report scores were completed after 

he viewed the edited outdoor interviews with the other 

students in the work education classroom. His score for 

acceptance of self was 60%, four percentage points below 

baseline but eight percentage points above his second self-

report scores for acceptance of self. Joe's third 

self-report score for acceptance of other was 67%, three 
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percentage points below baseline and two above his second 

self-report. 

Phase Three. During Session Twelve through Session 

Fifteen, Joe continued to arrive early for class. When 

some of the students attempted to "follow the action" with 

the video camera, Joe tried it too. He followed Ken's 

actions as Ken pretended to sweep the floor 

with the broom. Then Ken followed Joe's actions as Joe 

pretended that the broom was a guitar. 

Later, Joe volunteered to be "on camera" again as 

an interviewee answering questions about what he planned 

to do after high school. Mary, a new student in the video 

class, interviewed Joe: 

Mary: 

Joe: 

Mary: 

Joe: 

Mary: 

Joe: 

What year are you in school? 

I'm a senior. 

What are your plans after graduation? 

I plan on attending Pima Community 
College and after two years, hope
fully, get a degree as a technician 
and then, hopefully, transfer to U 
of A for engineering. 

Thank you. 

You're welcome. 

During the replays of the "following the action" 

shots, Joe watched his edited self-image "playing the 

broom." He seemed amused by his self-image as he smiled 



108 

broadly and commented: "Is that the way I looked?" He 

watched his interview about his plans after high school. 

Joe's fourth self-report was completed after he 

had viewed himself in the "following the action" edited 

sequence and in the after high school interviews. His 

score for acceptance of self was 64%, the same as his base-

line score for acceptance of self. His score for accep-

tance of others was 65%, five points below his baseline 

score for acceptance of others. 

Joe's acceptance of school as indicated by his 

comments about the use of video equipment in the classroom 

was positive: 

Everybody in this class was fun to be around. I 
learned a lot about making television and, hope
fully, I'll be able to do this again. I never 
had a teacher who told us about video before. 

See Table 3 for an overview of Joe's participation 

during the "hands on" television production activities 

during this study. Joe graduated at the end of the quarter 

in which this investigation took place. 

Juan 

Background. Juan was born in Tucson on the east 

side. At the time of the study, he was living with his 

parents and working days in a Japanese restaurant. His 

grandfather had been Japanese and his mother was Mexican 
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American. He had attended elementary school in Tucson, but 

as he continued into junior high and high school, he lost 

interest in attending traditional day school. 

At the time of the study, Juan had been working for 

about two months. He saw his job as a cook in the Japanese 

restaurant as a career for awhile. As he explained, he 

cooked at the customers' tables. He seemed proud of this 

position. 

Juan was a slightly built, 19-year-old young man 

with very alert dark eyes and a neatly trimmed mustache. 

He was well-groomed and usually wore jeans and at-shirt. 

His manner was very alert and as the video class progressed, 

he became more verbal about his opinions and ideas. His 

English seemed limited, as he spoke in short, succinct 

sentences. He was trilingual speaking some English, 

Spanish, and Japanese. 

Phase One. Juan completed his first self-report 

on the Self-Other Questionnaire, during the first session 

of the study. His score for acceptance of self was 61% 

while his score for acceptance of others was 54% (see 

Figure 6). These initial self-report scores on "self

other" were used as a baseline from which to compare his 

other three self-report scores during the study. 
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Juan's conversation with the investigator during 

the first session revealed that he wanted to learn to use 

the video camera. He indicated some interest in appearing 

"on camera." During Session One through Session Seven, 

Juan volunteered to be "on camera" more than many of the 

other young men in the video class. He seemed very 

interested in the video class as he arrived early for class 

almost daily. He explained: 

I take the bus to class and it takes me over an 
hour to get here. But, school's important. I 
don't want to miss school. 

Crystal interviewed Juan during the beginning ses-

sions of the "hands on" television production activities. 

During Session Two, Juan appeared in this impromptu 

interview: 

Crystal: 

Juan: 

Crystal: 

Juan: 

Crystal: 

Juan: 

crystal: 

Juan: 

Juan, what do you do for a living? 

I'm a cook at the Japanese Kitchen. 

Do many people go in there? 

Yes, they're pretty crowded in there, 
on the weekends and during lunch. 
Lots of people go. 

Are they just like Chinese people or 
what kind of people? 

All sorts of people, Indians, whites, 
Mexicans, all sorts. 

How much do you charge there for 
dinner? 

I'm not sure about the prices, but 
they're pretty expensive. 



Crystal: 

Juan: 

Crystal: 

Juan: 

Crystal: 

Juan: 

Crystal: 

Juan: 

Crystal: 

Juan: 

Crystal: 

Juan: 

Hum-m-m. So where do you live? 

Where do I live? I live in Tucson. 

What part of Tucson? 

The East Side. 0000 East Beverly. 

So, do you like City High? 

Sure. It's OK, a nice school. 

Do you get enough sleep at night? 

Oh, not really. Sometimes I stay up 
and I look at late movies, but, ah, I 
don't know, sometimes I listen to the 
radio. 

So what are your goals for the future? 

I plan to stay at the Kitchen for 
awhile for in about 6 months, 6 or 9 
months, I will be making good money 
for awhile. So, I'll be staying 
there for awhile. See what happens. 

OK. Thank you. 

You're welcome. 
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Juan was very interested in working as part of the 

production crew. He preferred to monitor the videotape 

recorder or deck rather than compete with the other stu-

dents as to whose turn it was to operate the camera. Juan 

would sit by the deck, watching its functions, communicat-

ing with the camera operator, while observing everything 

that was happening with his alert dark eyes. 
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During the writing of the commercials, Juan began 

one, but didn't finish it. He was the deck (VCR) operator 

for both Crystal's and Dee's commercials. 

During his second self-report on acceptance of self 

and others, Juan's score for self was 51%, down ten per-

centage points from baseline. His score for others was 

65%, down five points from baseline. 

Phase Two. During Session Eight through Session 

Eleven, Juan appeared "on camera" in the music interviews. 

During the outdoor interviews, Juan worked as part of the 

production crew, operating the deck. However, he also held 

the slate and acted as floor manager. He chose not to 

compete for the position of camera operator. 

Because of his bus schedule, Juan continued to 

arrive early for class. He would sit with Joe, Crystal, 

and the investigator, conversing about life, work, and the 

video class. 

During the music interviews, Joe interviewed Juan: 

Joe: 

Juan: 

Joe: 

Juan: 

Hello there, would you mind if I asked 
you a few questions? 

Ah, what for? 

We're doing a survey to see what kind 
of music our young generation is listen
ing to now-a-days. What radio station 
do you listen to most? 

Ah . 96 Rock--KLPX. 



Joe: 

Juan: 

Joe: 

Juan: 

Joe: 

Juan: 

Joe: 

Juan: 

Joe: 

Juan: 

Joe: 

Juan: 

Joe: 

Why? 

'Cause they play hard rock and I like 
loud music. 

Who are your favorites? 

Hum-m-m-m. Iron Maiden and Rush. 

Have you seen them in concert before? 

No, I don't like going to concerts. 

Oh. Hum-m-m. Are there special songs 
that influence you? 

No, not really. 

Do you believe some rock groups influ
ence violence? 

It depends. It depends on the person, 
I guess. I don't know. 

But, you do believe that in a sense, 
that the group does influence violence, 
correct? 

Yeah. 

OK. Well, here you have it. 

114 

On the day of the outdoor interviews, Juan helped 

plan the introduction. He commented that opening the pro-

gram with "Hello" was too "dorky." He suggested that 

Crystal should begin the introduction with "Good After-

noon." Hov, who was also very verbal in planning the out-

door interviews, agreed with Juan. The other students 

went along with their suggestions. 

Juan helped carry the video equipment up the 

stairs from the basement classroom. He assisted in 
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setting it up in the school courtyard. When a young man 

from another class wandered over to the students in the 

video class and asked "Is this a class or something? How 

come you guys get to use this stuff?" Juan told him "Yes, 

this is a class." 

The appearance of this apparently envious young 

man seemed to change the attitude of the video students 

from that of possible apprehension to a feeling of impor

tance. The young men in the video class seemed to become 

more involved in the equipment as if they were proud of 

what they were doing. 

During the replay of the edited outdoor interviews, 

Juan sat with the other stud~nts viewing the program on 

the classroom television. He enjoyed the part of the pro

gram in which the editing made it appear that there were 

two cameras. He conunented: "This looks real." 

During Juan's third self-report, completed after 

he viewed the edited outdoor interviews, his self-report 

scores for acceptance of self was 55%, six percentage 

points below baseline but four percentage points above his 

second self-report. His score for acceptance of others 

was 54%, which was the same as baseline and one point 

above his second self-report. 
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Phase Three. During Session Twelve through Session 

Fifteen, Juan continued to appear "on camera" as well as 

"off camera" operating the deck and doing other production 

jobs. 

He was very interested in the music videos and 

during the class discussion about their shot aesthetics, 

he was able to point out the shot sizes (long, medium, and 

close-up) as well as other camera movements such as pans 

and tilts. He was an observer while Ken and Joe tried to 

"follow the action" with the video camera. 

During the planning for the interviews about what 

the students intended to do after high school, Juan was 

critical of the questions: "See, they're too short." He 

felt that there needed to be more questions. He acted as 

an interviewer, asking other students what they planned to 

do after graduation. 

His fourth self-report for acceptance of self and 

others, completed after he viewed the "following the 

action" shots and the "after high school" interviews re

vealed a drop in both scores. His score for acceptance 

of self was 49% while his score for acceptance of others 

was 52%. The investigator felt that these decreases were 

due to personal problems in his work and school life 

rather than his experiences with the "hands on" television 

production activities. For instance, his work supervisor 
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had given him an average rating for job as a cook, wRen 

Juan thought he was much better than that. Juan's comment: 

"What does the supervisor know about anything? He's never 

around." In school, his other teachers were pressuring 

him to produce more homework and to study harder. 

Juan's acceptance of school as a result of his 

participation in the "hands on" television production 

activities seemed positive: 

I like it. It was a little bit embarrassing at 
first, but I'm used to it. Being in front of 
the camera is OK now. I don't care if I run the 
camera, for me, running the deck (VCR) is fine. 

Juan dropped out of school the quarter after this 

investigation. 

Ken 

Background. Ken was a very quiet, tall young man 

of American Indian and Mexican American heritage. He was 

raised in Tucson, although he had relatives living near 

Kitt Peak on the Papago Reservation. One of his favorite 

activities was going there to weddings to listen to the 

local bands. 

Ken's father had moved to Tucson in order to find 

a better job. Ken's mother was a housewife. Ken indicated 

that as he got on in school he no longer found that it met 

his needs, because his academic achievement tended to be 
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low. So when he discovered the Work Education, Dropout 

Retrieval Program, he entered it in order to finish high 

school. 

Ken's main interest was music. When Ken was in 

junior high, he had a music teacher who taught him to play 

bass. As a result, Ken was much interested in music. Ken 

practiced playing bass every day because he hoped to 

master the instrument. Unlike Hov, however, Ken did not 

belong to any bands, but practiced at home. Ken's 

parents wanted him to get a job, but during the time of 

the study he had not found one. 

Phase One. Ken's scores on his first self-report 

on the Self-Other Questionnaire during his first session 

of the study were 64% for acceptance of self and 67% for 

acceptance of others (see Figure 7). These initial scores 

provided a baseline from which to compare his other three 

"self-other" scores during the study. 

Ken's first conversation with the investigator was 

about his interest in photography and cameras. He was 

looking forward to learning how to operate the video camera. 

During Session One through Session Seven, Ken was 

one of the first students to arrive for the video class. 

He would quietly slip into the classroom and, unless the 

investigator spoke to him, he would sit down by himself 
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and draw designs on his notebook. His hair was long 

around his face and as he bent over his drawings, it 

appeared as if he was hiding behind his hair. 
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The investigator tried to engage him in conversa

tion. He indicated to her that he was interested in music 

and spent much of his time alone, practicing. Another 

interest of his was drawing, as he explained: III like to 

draw. I can draw almost anything. II His school notebooks 

were covered with geometric designs related to rock stars 

and rock music groups. 

He expressed a keen interest in learning to use the 

video camera. During Session Four, the classroom teacher 

announced a guest speaker. Since Ken was early for class, 

the investigator suggested that he operate the camera and 

record the guest speaker on videotape. Ken did and his 

camera work was naturally aesthetic. He IIfollowed the 

action ll as if by instinct. When the speaker left, the 

investigator replayed Ken's videotaped footage for the rest 

of the students to see. She complimented Ken on his camera 

operation. 

Ken was one of the first students to be inter

viewed in the video class. The classroom teacher's friend, 

who was also a musician, interviewed Ken about his 

interest in music: 



Question: Today we have with us a famous bass 
player, one of the teenage stars, Ken. 
How are you, Ken? 

Ken: Fine. 

Question: And you play bass here in Tucson? 

Ken: Not in this school (short laugh), but 
in Tucson. 

Question: Not in this school, but do you have 
your own group? 

Ken: Nah! I play at my house. I just play 
by myself. 

Question: So you mostly play by yourself, huh? 

Ken: Yeah. 

Question: How long have you been playing bass? 

Ken: 'Bout 7 years. 

Question: Seven years. That's a long time. 

Ken: Yeah, it sure is. 

Question: Do you play any other string instruments 
or a guitar or anything like that? 

Ken: Usually, I can playa violin, cello, 
viola. I can play all the orchestra 
instruments. 

Question: Where did you study music? Here in 
school or privately? 

Ken: In school and my music teacher, Mr. 
Wheat, he taught me how to play bass. 

Question: So your first instrument was bass? 

Ken: Yeah (laughs), ever since, that's all. 

Question: And then you moved to other instruments 
on your own? 
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Ken: Yeah. 

Question: What kind of bass do you have now? 
What kind of instrument? 

Ken: Electric Bass. 

Question: A very expensive one? 

Ken: Pretty expensive. It cost me ••. it 
cost my morn an arm and a leg, almost, 
so • 

Question: What sort of music do you prefer to 
play, Ken? 

Ken: I like to play all sorts of music. 

Question: Classical? 

Ken: Classical and Rock. 

Question: Rock? Jazz? 

Ken: Yeah. 

Question: Any particular type within those 
categories that really turns you on? 

Ken: Yeah, the rock music turns • . . I 
like to play that most . a lot of 
Black Sabboth. 

Question: Black Sabboth. That's your favorite 
group? 

Ken: Yeah, that's my favorite. 

Question: Your favorite group. The model you 
aim for? 

Ken: Yeah, that's my favorite group. 

Question: What do you think of the quality of 
music here in Tucson? 

Ken: It's alright, I guess. 

Question: You don't hear much live music, then? 
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Ken: Well, I go to concerts and stuff that 
come over here to Tucson, but it's 
pretty all right, what they got here, 
so far. 

Question: But as far as local music? Not big 
bands moving through on tour, but what 
do you think of local music? Think 
much is going on here in town? 

Ken: I don't know, 'cause I like to hear •.. 
I like to go to weddings and stuff and 
hear the music. They have bands, live 
bands and they're pretty good. Can't 
you say that they're not good. Pretty 
good. 

Question: Do you think you'd like to play here in 
a band, locally? 

Ken: Probably, yeah. I think it would be a 
lot of fun. 

Question: Might be able to turn it into a job and 
make a little money. 

Ken: If you're good enough, you can make it 
to the top, actually. 

Question: Yeah, hopefully you can. If you're ,good 
enough. Are you good enough, Ken? 

Ken: Not as good as I wanted to be, as I 
want to be. I'm still practicing and 
to keep my goal, you know, of master
ing the instrument and stuff. So, 
say about another five years would be 
pretty good for me. 

Question: Another five years. 

Ken: Yeah, to master it. 

Question: Well, folks, another five years, hope
fully, we'll be seeing Ken play his 
bass. 

Ken: (Laughs) • 
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This was Ken's only "on camera" interview and the 

only time that he saw himself on television. He would not 

appear in front of the camera again. He explained: "I 

just don't like it, Miss. I just like to run the camera." 

During the time that the students were doing the 

storyboards and writing the scripts for the commercials, 

Ken planned a commercial about a car. On the day of the 

production of the commercials, Ken was absent. 

When the edited commercials were replayed during 

the following class time, Ken was present and watched 

closely. He may have felt a little left out because the 

other students had taken turns acting as members of 

crystal's and Dee's production crews. The investigator 

had a list of each commercial's production crew and as 

she discussed the aesthetics of the production, she 

referred to the students in each production crew, compli

menting each on their strengths. There was a jump cut in 

Crystal's commercial and Ken was the one to notice it 

first. He seemed to have an instinctive visual sense. 

Ken's second self-report score for acceptance of 

self was 48%, down 16 percentage points from his baseline 

acceptance of self score. His acceptance of others score 

was 68%, one percentage point above his baseline score 

for acceptance of others. 
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Phase Two. During Session Eight through Session 

Eleven, Ken continued to operate the camera rather than 

appear "on camera." He continued to come early to class. 

He told the investigator that he hoped to go to the local 

community college after he graduated from high school in 

order to learn more about photography and cameras. 

During the music interviews, Ken operated the 

camera. Since he had to share the camera with the other 

young men in the class, he also monitored the deck (VCR). 

He did not want to hold the slate because he did not want 

to appear "on camera." 

It was Ken who suggested that the video class go 

outdoors to interview the members of the English class. 

On the day of the outdoor interviews, Ken along with Juan 

and Hov helped carry the equipment up the stairs from the 

basement. All the young men in the video class bustled 

around setting up the equipment as they had done previous

ly during the interviews in the work education classroom. 

Ken, along with Hov and Gabriel, shared the opera

tion of the camera. When Dee came along late, Ken helped 

her operate the camera since she was unfamiliar with it. 

She, like Crystal, had spent a lot of time in front of the 

camera rather than operating it. Ken was very helpful and 

seemed to enjoy teaching Dee what he knew about the camera. 
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After the interviews with the students from the 

English class were completed, the investigator asked Ken 

to operate the camera while Crystal re-read the questions. 

This would be used in editing. Then the investigator 

asked him to do a slow pan of the front of the alternative 

school building. This, too, would be used in editing. 

Then Ken and the other young men helped the investigator 

pack the equipment in the cases and carry them to her car 

in the parking lot. During Session Eleven when the 

edited "location" interviews were replayed in the class

room, Ken sat by himself and watched. 

During his third self-report on acceptance of 

self, Ken's score was 63%, one point below baseline and 

15 percentage points above his second self-report on 

acceptance of self. The investigator presumed that Ken 

was pleased with himself about his camera operation skills. 

Ken's third self-report on acceptance of others was 59%, 

eight points below his baseline score and nine points 

below his second self-report on acceptance of others. 

Phase Three. During Session Twelve through Session 

Fifteen, Ken participated in equipment operation. When 

Crystal and Joe were practicing "following the action," 

Ken posed with the broom while Joe tried to follow his 

actions with the camera. He became agitated in just a 
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brief while, saying "I don't want to do this." It was 

obvious that being "on camera" was an anxiety producing 

situation for Ken. He abruptly walked away from the camera. 

When Joe agreed to be "on camera," Ken was happy to try to 

"follow the action" with the camera. Ken's videotaped 

footage of Joe was the only "following the action" footage 

that the investigator was able to edit. 

During the "after high school graduation" inter

views in the classroom, Ken operated the camera. He also 

operated the deck. While he was supposed to be operating 

the deck he was reading a magazine and not paying atten

tion. When Gabriel, on camera, asked him if the tape was 

rolling, Ken nodded "yes," but the tape was not rolling 

and Gabriel's footage turned out blank. 

During the replay of the edited "following the 

action" footage of Joe, the investigator complimented Ken 

on his camera operation. But when the interviews were 

replayed, Ken was embarrassed by his "mistake." 

Ken's fourth self-report on acceptance of self 

went down to 49%. The inVestigator was sure that it was 

because of his "mistake" in operating the deck. Ken's 

acceptance of others score was 61%, down 6 points from 

his baseline score, down 7 points from his second self

report, and up 2 points from his third self-report. 
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Ken's acceptance of school, as a result of his 

participation in the "hands on" television production 

activities, seemed positive. He arrived early for class, 

was always volunteering to operate the camera, and indicat

ed that he would like to learn more about photography and 

cameras. 

See Table 3 for an overview of Ken's participation 

during the "hands on" television production activities in 

this study. Ken's attendance was high throughout the 

study. The quarter after the study was over, Ken did get 

a job but he also dropped out of school again. 

Individual Summaries 

Chapter 4 presented the quantitative and the 

qualitative data collected on each stUdent in this study 

during the "hands on" television production activities. 

These data provided insights into the students' perceived 

acceptance of self, others, and school resulting from 

their chosen participation "on camera" or "off camera." 

Crystal (Figure l) 

Crystal's baseline scores for acceptance of self 

and acceptance of others were 63% for "self" and 52% for 

"others." Her second self-report scores during Session 

Seven were 64% for "self" and 50% for "others." This 

"self" score was l percentage point above baseline, while 
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her "others" score was 2 percentage points below baseline. 

Her third self-report scores during Session Eleven were 

58% for "self" and 62% for "others." This "self" score 

was 5 percentage points below baseline, while her "others" 

score was 10 percentage points above baseline. Her fourth 

self-report scores during Session Fifteen were 56% for 

acceptance of self and 62% for acceptance of others. This 

final "self" score was 7 percentage points below baseline, 

while her "others" score was 10 points above baseline. 

During the study, Crystal's scores for acceptance of self 

tended to decrease, while her scores for acceptance of 

others increased. 

The qualitative data revealed that Crystal 

participated "on camera" during the "hands on" television 

activities during the study. She said that being on 

television helped to show her how she acted. She seemed 

to enjoy interviewing her peers in the classroom. In her 

words, "It was like participation. We did stuff together. 

Everybody was different and they had different ideas about 

all the questions that we asked." 

Dee (Figure 2) 

Dee's baseline scores for acceptance of self and 

acceptance of others were 64% for "self" and 67;,,\ for 

"others." Her second self-report scores during ~ession 
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Seven were 73% for "self" and 58% for "others." This 

"self" score was 9 percentage points above baseline, while 

her "other" score was 9 percentage points below baseline. 

Her third self-report scores during Session Eleven were 

64% for "self" and 80% for "others." This "self" score 

was the same as her baseline score, while her "others" 

score was 13 points above baseline. Her fourth and final 

self-report scores during Session Fifteen were 69% for 

"self" and 73% for "others." This "self" score was 5 

points above baseline, while her "others" score was 6 

points above baseline. Dee's scores for acceptance of 

self and acceptance of others both increased during the 

study. 

The qualitative data on Dee revealed that she did 

not like to appear "on camera," but tended to appear "on 

camera" as a result of peer pressure. She seemed to enjoy 

participating with the other students as part of the pro

duction crew. As the study progressed, she volunteered to 

participate more often in production crew responsibilities. 

Gabriel (Figure 3) 

Gabriel's baseline scores for acceptance of self 

and acceptance of others were 44% for "self" and 55% for 

"others." His second self-report scores during Session 

Seven were 49% for "self" and 56% for "others." This 
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"self" score was 5 points above baseline, while his "others" 

score was 1 point above baseline. His third self-report 

scores during Session Eleven were 47% for acceptance of 

self and 55% for acceptance of others. His "self" score 

was 3 points above baseline, while his "others" score was 

the same as baseline. His fourth and final scores during 

Session Fifteen were 52% for self and 53% for others. His 

"self" score was 8 points above baseline; his "other" score 

was 2 points below baseline. Gabriel's scores for accep

tance of self increased during this study, while his 

scores for acceptance of others decreased slightly. 

The qualitative data on Gabriel revealed that he 

did not enjoy being "on camera," but did like operating the 

equipment. In his own words: "I don't like being in front 

of the camera. I just like to wo:r"k it." He indicated that 

seeing and hearing the other students on television was 

interesting to him: "It gave me more confidence, you know. 

You can talk to them and do things with them. The others 

can express themselves like that. They can get to know 

each other like that." 

Hov (Figure 4) 

HOv's baseline scores for acceptance of self and 

acceptance of others were 59% for "self" and 56% for 

"others." His second self-report during Session Seven 
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showed his score for "self" was 55%, while his score for 

"others" was 53%. This "self" score was 4 points below 

baseline, while his "others" score was 3 points below base

line. His third self-report during Session Seven showed 

his scores for acceptance of self and acceptance of others 

increasing to- 73% for "self" and 74% for "others." This 

"self" score was 14 percentage points above baseline, while 

his "others" score was 18 points above baseline. His 

fourth and final self-report scores during Session Fifteen 

dropped to 56% for "self" and 64% for "other." This "self" 

score was 3 points below baseline, while his "others" score 

was 8 points above baseline. Hov's scores for acceptance 

of self fluctuated up, but returned to below baseline. 

His scores for acceptance of others tended to increase 

during the study. 

The qualitative data on Hov revealed that he tended 

to be very affected by seeing his self-image on television 

during Session Eleven. In his words: "It was embarrass

ing ... I was just sitting there . just looking at 

myself. 'Cause you're not used to seeing yourself on TV 

the first time." Gradually, he began to participate more 

with the other students in the production activities. In 

the beginning of the study, he tended to remain by himself, 

as an observer, preferring verbal participation only. 
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Joe (Figure 5) 

Joe's baseline scores for acceptance of self and 

acceptance of others were 64% for "self" and 70% for 

"others." His second self-report scores during Session 

Seven were 52% for "self" and 65% for "others." This 

"self" score was 12 percentage points below his baseline 

score for acceptance of self, while his "other" score was 

5 percentage points below his baseline for "others." Joe's 

third self-report scores during Session Eleven showed an 

increase in his scores from the second self-report, however 

his score for "self" was 60% which was 4 percentage points 

below baseline, while his score for "others" was 67% which 

was 3 percentage points below his baseline score for 

"others." Joe's fourth and final self-report during 

Session Fifteen was 64% for "self" and 65% for "others." 

This "self" score was the same as his baseline score for 

acceptance of self, while his score for "others" was 5 

points below his baseline score for acceptance of others. 

Joe's scores for "self" went down, but returned to base

line, while his scores for others decreased slightly. 

The qualitative data on Joe revealed that he was 

interested in all aspects of "hands on" television produc

tion. In his own words: "Everybody in this class was 

fun to be around. I learned a lot about making television, 
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and hopefully, I'll be able to do this again. I never had 

a teacher who told us about video before." 

Juan (Figure 6) 

Juan's baseline scores for acceptance of self and 

acceptance of others were 61% for "self" and 54% for 

"others." His second self-report during Session Seven 

revealed his acceptance of self score as 51% and his 

acceptance of others score as 53%. This "self" score was 

10 points below baseline, while his "other" score was one 

point below baseline. Juan's third self-report score for 

"self" during Session Eleven was 55% and his score for 

"others" was 54%. This "self" score was 6 percentage points 

below baseline and his "other" score was right on baseline. 

His fourth and final self-report score for "self" was 49% 

and his score for "others" was 52%. This "self" score 

was 12 percentage points below baseline. Juan's scores 

for acceptance of self decreased during the study, as did 

his scores for acceptance of others. 

The qualitative data on Juan seemed to indicate 

that he enjoyed the "hands on" television production 

activities. He admitted to being embarrassed by his first 

view of his self-image on TV, but claimed that he became 

used to it. His overt behavior during the production 
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activities seemed to indicate that he was comfortable with 

the other students in the video class. 

Ken (Figure 7) 

Ken's baseline scores for acceptance of self and 

others were 64% for acceptance of self and 67% for accep

tance of others. His second self-report scores during 

Session Seven were 48% for "self" and 68% for "others." 

This "self" score was 16 percentage points below his base

line for acceptance of self, while his "other" score was 

one percentage point above his baseline. Ken's third 

self-report during Session Eleven was 63% for acceptance 

of self and 59% for acceptance of others. This "self" 

score was one percentage point below baseline, while his 

"others" score was 8 percentage points below baseline. 

His fourth and final self-report during Session Fifteen 

was 49% for acceptance of self and 61% for acceptance of 

others. This "self" score was 15 percentage points below 

baseline, while his "others" score was 6 points below base

line. Ken's scores for acceptance of self fluctuated up 

and down during the study, with his final score down from 

his baseline score for "self." His score for acceptance 

of others fluctuated less, with his final score for 

"others" below baseline. 



136 

The qualitative data on Ken seemed to indicate that 

he was a very sensitive young man. His perceived success 

or failure was reflected in his quantitative data. After 

he saw himself on television for the first time, his score 

for self dropped. As he indicated: "I just don't like it, 

Miss. I just like to run the camera." When he success

fully operated the camera prior to Session Eleven, his 

score for acceptance of self increased. When he made a 

mistake in operating the VCR, his score for acceptance of 

self decreased again. Throughout the study Ken continued 

to remain by himself, only joining the others when he was 

operating the camera. His overt behavior seemed to indi

cate that he never became comfortable around the other 

students in the video class. 

Group Summary 

At baseline, the first self-report on the Se1f

Other Questionnaire (Shaw and Wright, 1967), the students' 

acceptance of self scores were: one student in the 40 to 

49 percent range (Gabriel, Figure 3), one student in the 

50 to 59 percent range (Hov, Figure 4), and five stUdents 

in the 60 to 69 percent range (Crystal, Figure l; Dee, 

Figure 2; Joe, Figure 5; Juan, Figure 6; Ken, Figure 7). 

The qualitative data revealed that Gabriel, in 

the 40 to 49 percent range for acceptance of self, had 
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entered an American school as a Spanish speaker from 

Mexico. It took him two years to learn English. He 

described his embarrassment and frustration. HOv, in the 

50 to 59 percent range, had a similar experience. Four of 

the five students in the 60 to 69 percent range; Crystal, 

Dee, Joe, Juan, appeared "on camera" during the subsequent 

"hands on" production activities. Ken, after seeing him

self on television for the first time, chose to operate 

the camera during the remaining time of the study. 

The baseline acceptance of others score was: four 

students in the 50 to 59 percent range (Crystal, Figure 1; 

Gabriel, Figure 3; Hov, Figure 4; Juan, Figure 6), two in 

the 60 to 69 percent range (Dee, Figure 2; Ken, Figure 7), 

and one student at 70 percent (Joe, Figure 5). The quali

tative data revealed that the majority of the students 

tended to enjoy one another. Ken was the only one who 

seemed to remain by himself during the time of the study. 

During Session One through Session Seven, the 

students saw themselves on television for the first time. 

The students completed the self-report measure again dur

ing Session Seven, after they had viewed their edited 

commercials. Their scores for acceptance of self were: 

four students' scores below baseline (Hov, Figure 4; Joe, 

Figure 5; Juan, Figure 6; Ken, Figure 7), while three 

students' scores above baseline (Crystal, Figure l; Dee, 
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Figure 2; Gabriel, Figure 3). The qualitative data 

revealed the individual nature of the students' responses 

to seeing themselves on television. 

During Session Seven, the students' acceptance of 

others scores were: five students below baseline (Crystal, 

Figure 1; Dee, Figure 2; Hov, Figure 4; Joe, Figure 5; 

Juan, Figure 6) and two students' scores above baseline 

(Gabriel, Figure 3; Ken, Figure 7). The qualitative data 

revealed that during Sessions One through Seven, the 

students were becoming acquainted with each other. Work

ing together during the "hands on" television production 

activities, they participated in this activity by choice; 

moreover, they chose to perform "on camera" or "off camera," 

alone or as part of the group. 

During Session Eight through Session Eleven, the 

students participated in interviews with their peers. 

During Session Eleven, their acceptance of self scores on 

the third self-report on the Self-Other Questionnaire 

(Shaw and Wright, 1967) were: one student's score equal 

to her baseline score (Dee, Figure 2), two students' "self" 

scores above baseline (Gabriel, Figure 3; Hov, Figure 4), 

and four students' "self" scores below baseline (Crystal, 

Figure 1; Joe, Figure 5; Juan, Figure 6; Ken, Figure 7). 

The qualitative data revealed the individual nature of 
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the students' perceived acceptance of self as it could be 

related to their chosen "hands on" participation. 

The scores for "other" on the third administration 

of the "self-other" instrument were: two students' scores 

for "other" the same as their baseline scores (Gabriel, 

Figure 3; Juan, Figure 6), three students above their base

line scores (Crystal, Figure 1; Dee, Figure 2; Hov, Figure 

4), and two students below their baseline scores (Joe, 

Figure 5; Ken, Figure 7). The qualitative data revealed 

the individual nature of each student's perceptions of 

acceptance of self and acceptance of others. 

The fourth and final self-report on the Self-Other 

Questionnaire (Shaw and Wright, 1967), occurred during 

Session Fifteen. The students had viewed the edited 

results of their attempt at "following the action" and the 

"After High School Graduation" interviews. The scores for 

acceptance of self were: one student's self score at base

line (Joe, Figure 5), two students' scores above baseline 

(Dee, Figure 2; Gabriel, Figure 3), and four students' 

scores below baseline (Crystal, Figure 1; HOv, Figure 4; 

Juan, Figure 6; Ken, Figure 7). The qualitative data 

showed each student's chosen participation during the ses

sion prior to that of the last administration of the 

"self-other" instrument. The individual student's shifts 

in acceptance of self seemed related to his or her 



perceptions of self during the "hands on" production 

process. The students responded individualistically to 

the perceived results of their chosen activities. 
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The students' scores for acceptance of others on 

the fourth self-report were: three students' "other" 

scores .above baseline (Crystal, Figure 1; Dee, Figure 2; 

Hov, Figure 4), and four students' scores below their base

line scores for "other" (Gabriel, Figure 3; Joe, Figure 5; 

Juan, Figure 6; Ken, Figure 7). The qualitative data 

revealed the individual experiences of each student that 

could have contributed to any shifts in their perceived 

acceptance of self and others. 

The qualitative data revealed that the students in 

the Work Education Video Class expressed interest in learn

ing about the production process. Each student, in his 

or her own words, expressed greater acceptance of school. 

This appeared to be related to their participation in 

self-chosen "hands on" television activities. The stu

dents all agreed that school was more interesting when the 

use of video equipment was involved in the learning 

activities. The quarter after the investigation was com

pleted, only three students remained in school (see 

Figures l, 3, 4). One had graduated (see Figure 4) and 

three had left school again (see Figures 2, 6, 7). 



CHAPTER 5 

CONCLUSIONS 

Introduction 

The purpose of this study was to investigate the 

possibility that shifts in acceptance of self, others, and 

school might occur among a group of students in a dropout 

retrieval program as a result of their voluntary participa

tion in "hands on" television production activities. 

Chapter 2 presented certain related literature on 

the history of television and its uses in education. It 

included research concerning perception, television view

ing as perceptual experience, and the influence of tele

vision experience on young viewers. A theoretical 

framework was developed around the concept that the in

dividual's perceptual experiences tend to influence his 

or her acceptance of self, others, and school. 

Chapter 3 detailed the research procedures. It 

discussed the methods used in selecting the twelve stu

dent volunteers and how this group diminished to seven 

participants in the investigation. It set forth the 

theory of small-n, single subject research design. It 

explained the methods used in collecting the qualitative 
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data. The setting of the study was described along with 

the time frame for the "hands on" television production 

activities. 

Chapter 4 presented the quantitative and qualita

tive data on each student participant. The quantitative 

data from the four administrations of the Self-Other 

Questionnaire (Shaw and Wright, 1967) were reported with 

bar graphs, one for each student. The qualitative data 

from the audio- and videotaped interviews and the imiesti

gator's observations recorded as fieldnotes were presented 

as biographical or case study materials on each student. 

This qualitative data included: (1) his or her personal 

background, (2) his or her IIhands on" television production 

activities, and (3) his or her communications transcribed 

from the audio- and videotaped interviews. 

In that which follows, the conclusions for this 

investigation were presented. 

Conclusions 

The conclusions of this investigation were as 

follows: 

1. The quantitative data concerned with the students' 

perceived acceptance of self and others yielded no 

clear patterns of change within the group. 
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2. The quantitative data, although revealing no 

general patterns of acceptance of self and others, 

did present a variety of individual shifts in 

acceptance of self and others. 

3. The qualitative data on each student participant 

was useful in seeking to understand the individual 

shifts in acceptance of self and others. 

4. The qualitative data seemed to indicate rather 

clearly that the students enjoyed the "hands on" 

television production experience and indicated 

that they looked forward to more of the same. 

This "learning in context" activity might have 

important implications for dropout retrieval pro

grams. 

5. The unanticipated ethnic composition of the stu

dents who volunteered to participate in this study 

produced certain cultural data: 

a. The Mexican American young people in this in

vestigation reported having a preference for 

rock music videos on television. These pro

grams became shared perceptual experiences, 

forming the basis for much interaction among 

the students during the investigation. 

b. The several students who volunteered to appear 

"on camera" seemed to perceive themselves as 
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fluent in the use of the English language. 

This occurred during the early sessions of the 

investigation when the students were becoming 

familiar with each other. 

c. The students who volunteered to appear "on 

camera" during the later sessions of the in

vestigation appeared to be motivated by the 

presumed Mexican American cultural character

istics of cooperation and social reinforcement. 

d. The students tended to have rather high ac

ceptance both of self and others. 

e. The students seemed to value the high school 

diploma. 

f. The students tended to become effective par

ticipants in the "learning in context" experi

ences provided by the "hands on" television 

production activities. 

Recommendations 

The investigator recommends that: (1) future 

studies be conducted using "hands on" television produc

tion activities as "learning in context" with a concentra

tion on the qualitative aspects of the experience. The 

ethnographic or case study approach might be appropriate 

for this type of study; (2) future studies with 
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multicultural groups of students be conducted using "hands 

on" television production activities as "learning in con

text." Here again, the ethnographic approach would appear 

to be appropriate. Qualitative information from students 

of the same and/or different cultural backgrounds could be 

compared and contrasted for similarities, differences, 

patterns, and trends; and (3) longitudinal studies using 

"hands on" television production activities as "learning 

in context" be conducted using the ethnographic approach. 
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Pilot Study 

The design for the pilot study was large-n, 

quasi-experimental with two experimental treatment groups 

and one control group. The two experimental treatment 

groups received different treatments by group. Group A 

experienced two independent variables: "hands on" video 

production with perceptual training. Group B experienced 

only the "hands on" video production. Group C, the con

trol, did not receive any experimental treatments. Be

cause of the limited number of students in this alternative 

school program, these three groups were intact classroom 

groups. The investigator hoped to influence the attitudes 

of the groups that had the experimental treatments: "hands 

on" video production with perceptual training or "hands on" 

video production only. 

The data in this pilot study was collected using a 

self-report measure, the Self Other Questionnaire from Shaw 

and Wright (1967) (see Appendix C). This scale was es

sentially a Likert-type scale, using a modified response 

mode with five alternatives. Subjects were asked to re

spond to each item by entering the letter A for "rarely 

or almost never true for me," the letter B for "sometimes 

but infrequently true for me," the letter C for "occasion

ally true for me," D for "very often true for me," and 

E for "true for me all or most of the time." 
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Each item response was given a weight ranging from 

1 for an A response to a 5 for an E response. The attitude

toward-self score was obtained by summing these weighted 

scores from the, self items in the scale. The attitude

toward-others scores was the sum of the weighted scores 

from the others items. There were 25 items on each scale 

for each part of the scale having a theoretical range from 

25 to 125. A high score indicated unfavorable or low ac

ceptance of self and others. 

validity for the Self Other Questionnaire was es

tablished through substantial correlations between the self 

scores and the others scores (.74 for college students in 

a summer session, .54 for 77 regular college students, .67 

for 45 high school sophomores, and .51 for 41 high school 

seniors). 

Reliability was established through a test-retest, 

after a five-day interval. It was .84 for the self scale 

and .82 for the others scale with 45 college students 

(Shaw and Wright, 1967). 

The results of the pilot study were not statisti

cally significant because of the small number of students 

who participated in all the experimental treatment sessions 

and also took both the pre-test and the post-test. Due to 

the nature of alternative school students, they irregularly 

attended the experimental treatment sessions. 
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Administering the pre- and post-tests was problematic 

because some of the students that took the post-test 

either did not take the pre-test or did not attend one or 

more of the experimental treatment sessions. For example, 

in the control group, 23 students took the pre-test and 14 

took the post-test. In group A, video production with 

perceptual training, 14 took the pre-test and 10 took the 

post-test. Not all of those 10 attended all three treat

ment sessions. In group B, video production only, IS took 

the pre-test and 10 took the post-test. Again, as in the 

group A, not all the students in this group attended all 

the experimental treatment sessions and took both the pre

and post-test. 

Based upon this pilot study's problems with irreg

ular attendance, characteristic of alternative students in 

this work education, dropout retrieval program, the inves

tigator made the decision to use a small-n, single subject 

research design for the present study. Thus, the inves

tigator was able to study the effects of the experimental 

treatment on the individual students who did participate 

in the study with regular attendance and who completed all 

the self-other measures. 



APPENDIX B 

VIDEO PRODUCTION 

150 



151 



p~e 

T~ ~ ~ ViJa, ~odudlDJ1, Ut. bJtiJ19 1 
ViJcolk~ . ~ ~ , ..... 2 
l\u.Camera-~»Wd OpettaiiDn. .. h 
Jobs mSmall:Foy~ Video'R-oJudioyt . 16 
fOur S~es ot ~ ~"Jutt.Urn, . . . 18 
Descript~ of ~Cameva..lasks. .19 
Script.5 * • • • • • • • • • • • 2~ 
Sampk l}o~rams . . . . . . . . 34 
Work FcL.LCL1tUm, \Ako S~Lpt. . .38 
form 5 to Copy . . . . . . . . .If II 

® VirgWA'R. :EJget't 
TUG,o~J At"i~ 

1986 

152 



G 

*" 1J'e AAcf7: 'U m ~£a.rni"9 
""ReoJ.itla __ ""E""~}""~ SdfCcuapl; J<e,earch 

Source Haterials 
Viewing TV 

iJiCG "n.:E! ,. - Seeing and Accepting Sel 

Technology 
TV Programs 
TV Personalities 

Scripts 
Cue Cards 
Directions 
Research 

PBS vs. Commercial TV 

J.(atk., 
Numbers 
Time 
Timing Sequences 
Set Design 

'V~uftu.y 
Hardware Terms 
Production Terms 
Script Contents 
Camera Directions 

Visual Perspective 

~l't 
Storyboards 
Titles/Credits 
Visual Perception 

',~iOH. 1?" 

Sci2.11C£. 
Lighting 
TV Technology 
Special Effects 

~ 
Electronic 
Decisions 

Visual (Video) 
Sound (Audio) 

Sense of Self Worth 
Sense of Accomplishment 

Socia( Sf«£& 
Cooperation 
Teamwork 

Patience 
Sharing 
Acceptance of Others 
Awareness/acceptance of 

Differences 

~(}K.~rd" 

S_rr~d l ~ -:raLeH-t 
etT~a 4«1. M. Emcee 

Viewing Productions Announcer 
Planning Improvements News Reporter 
Constructive Criticism Interviewer 

J:1 ....... ,~ __ u_-.~ Interviewee 
~JN::KL "'"'0_ A10rs 

Camera Techniques ~~~~~~ 
Audio £:~~ 
Care and Safety Camera Operator 
Cooperation Audio/Sound Effects 
Technical Floor Hanager 

Operation VCR Nonitor 
Videotape Recorder Art~st/Scriptwriter 
Videotapes Ass1stants 

f-I 
U1 
W 



154 

ir\ S~hool 



" \ J -" 

.....-./ ./ 
/ 
II 

\( CU £l.M J ~()\M'" ~y l €N\ d '5 \Jl', \ \ UW'A to \'v\(). k ~~ 0 W"YI. \llO.tD 
fYo~C-ti0V\5 jt\ -t!.u. c.lq.s~I'"C1rW\. MCAk"?9 Vlw"'o 1'''''OAAC.~S 
W\.""ks ~c.,hoo\ Ltv..v~<j ich~e5i-iV\~ ~ :P- UN 1 

155 



156 



157 



158 



159 

:T"rl'\in~ -+6 ka#\e+'''_ j ,YC It 
OrF"~ ~d ON"*-



160 



Adj "sf, I1q -fhp, ~ aMlet'tf, ChffiYlMed , , , , 

4. Set Jd{2. Fir=st 5h.ot- : 
lW : TI 17"'$11' W' DJ1 ZOM\l\ B ... tltn1 

lMtii I D~$'v~J SM ;s uuft.d. 

5. 'Pu$h C~~ • ON I (3u.Htnf/-'II: 
TIu. ~a ~~' bwH-h1 w',/' t<n1~rDI 
th Po/A~I butf~ tM1 4 VC/e. 

Noh:: *Tht V.5f op.t.ro.foy will k 1; 
pIA S h Pirt'j-J&c~wd F 14M c)-tl:.y, 
fn1 -rIu V CK, ~ Port. .:tb ~ 
\ OJ.1 I BwHnJ w;1I t<h1fvol -tIu VCR, 

--~.,.t$ !£ ~ V.ide.o~e-V"~* 

LeJ\~ ~~ £a~ @d.U o~ V,·e!t.c ~Q s 
Cllf 4. On/Off SuI+P1Is) whi.1-e BtlUwu ~L(HC1f.5 

rvvJ fii.f.e.y-~ in di ffu w.1- to rA.. -/; n11 --

161 



Sp U' St.-f 
2 I I I 

162 



163 

PL.tAG 



164 



165 



166 



167 



ws ~ WIDE: $1i0T" 

MS ~ M£l)lt.4M 5HOT 

cu 1m C-l.£)!1E ·up 

eCru ~ c XjteE t'-1I: eM 

-

168 



eo\: "" Gt'\d "''I" , 
!Se..+t..\p 

• ~ty&.lc:.t +k. -se..+. 
• SeJv.p o.Ma tOCN\ $ 

t-.0hts. 
• S tt '1-f' e~Q 
~ VD-te... 
gehg,0KS~J 

- COUtl~OI is J()C.~(} 
(p,,#\c..Hc.e ::..hof.s) ~ 

• Go +hrow9h suipt. 

169 



170 



I. wov~~ w,tk. -tlu.. -:rroel.M~ 
"-MA W'r Li V Q.4I\ ,t 

S+ov~b~d Avhit 
2. Help? 'D~s\~'" ~ C .. D"w~h"lA~.:\;l.u. Set 
3. AS$,,,,h w·~ eo~l: .... \\\'es MId tWlu-J!: 

be.b.,.~ ~ cLUrl~, -flu.... v;~ pr cJi~ I 

171 



wt.n~O (i\tlL~ or c.Qp~iot\;) 
Q~Q. w', ~lA:I LA~e.cl ivt '(,clU) 'Pt'ocLAe..+-io~~. 

1"'"e \e..+~e.~ ~~ou.\cl be.. la'3 b\o\,\(~h -to be.. 
\"'e.o.d Q.C\ S t ~ - Ya d'" ~ y 4-th -the. '$1 U cJ +~ 
Vic:hAYg. h~'Cjht-. 

,-------, , ......... _'Y.. 
• I ' , 

, " •• - -- --t 

:-Cenfrd'li~le~ ~ L. '3 J~I') ~ 
I I I' &.QWEIl ""rue'-) 
, . '. -,.' ... - ..... - .. I ____ .. 

® 

.- - - - --, .'r ""'" '. 
f • . + I : : 
: ScJ~1itlt.I1.'U· 
'.\... -~- - ,,' '--- --_ ... 

172 



4.1 L-i9hh~9 1)ir&.<>1-..... ' 

Pr~ .. ~ k ti,;" 

-

I. St.1- ~.1:Ulr! $fIW.J$. 

Z. A+l-Q"h, ... llfhts -b ~9. 
J. 1'0$ j.f, i'l! l.i9 hI-$: tlftJ:.o yJl.~ II 

t. ~ serle po ~?-MIY~-ts • 

Pn> elM eJ,~ : 
I. Adju.sr L/gAk Df1 To.~f • 

.2. Ob.se.rlle, T~~: 

173 



174 



1. I Floor ~Mio.9{W I 
ft'DJM. c...[, ~ : 
I. ~ IJAMd ~ 

5iiM«15: 

z. ~~ W~;Fls ~/~ f2vod».cJ,~ ~ 
5. Wov,," wiJ~ Vt~ QpwtJor ~ eAM1et'~ Dpef'afoV' 

175 



176 



II. T~~ 
1}t prt>kc.. t ~ : 

I. ~e~~L$ $Clrip-t 
~ 2. 'Pr-ep~ 5 ..for- p,Y"orkcJitrJ1 
lQ~ bg W()y/t=.J~!J wi.1h: 
~ PY'()~ 

~AO~()(J.or 
I A Floor h1~ 
Pvod4cA-/~: 

/. 'PerForm5 i1LiI:~.J- of ~ 
~. 

2. r(-ut4 ~ 5tyj pi - u>~s fd1k 
C4trd.; {t'n IV fyod,uC,t"ht u'llI, 
~+Udio ~a>.- U$-l!$ a..... 
-n=:L-£.Pf<O M Frc..~ 

3. App~s +0 be 5p.u.~q . '\ 
-to viewer 01 . .f'/tws or tOfVIYt'ltfCJal-V 
0"" ~ he, D. d, Yllj I Yl tJ.:IIAN'"t'..I~ I ~ 
dY-(;Ut.1~s ~ Lttuviews. -

177 



I 2.. I £ODr,ore.. I 

?c,s-l-- pY"odM.c-+io~ 

J. ~e.,,;ew~ t:fJi or; ~ ina 
viol.w taped -Foo+tX'~. 

2.. t-eu>rd$ {;()UlYtf<:.r nMM1btrs o.p.p 
£DITote !!fft 2 hot Shu.;.-I-. 

~. ~e w".;+~s SCy-,'pl: uSIng f~ 
ad1lto:..J vi tlio+a.p~d ft;o+a~~ ~rO»1 
-i& PY"o clucftD11 siflA.o.ft'btt1 (se.e,:#"t). 

J./.. riNDS ht\MSIc, +Ot' -f~ proMch'nt, 
~. ~ ~ (Ildt:l-s) 0.11 k alAeh:-o. 
&'. 1J15-e¥ts 'JIUM}I video ovu ()A,1ri1.o 
iF ~did (vo/~ ov~. . 

178 



179 



180 



~ClII 0 t)-y\ 17' .e..o p l-e.. 

~tll.d 0 C) 0 1:Wr Q, ~ 
2. '5o~ Q.. (t 

IQ- 11 }j c= cQJ 
(J .... 

Arms -t ~$ 

J~~ 
CD ~tlu-$ .. 

J 

• • • 

181 



182 



183 

'7C,R\Pr NAMe..: -------- W~'+e..,..5 ____ -
NlMM..Q..! ---_ 

V\DEO AUDIO 
1. I. 



184 



185 



QNE- CAMERA VIDEO :1NTE.R.VIEvJS: 
YIDEO AUDIO 

\. tv\7 

OS 5HOT 
of 

!NT£KVI£~ 

2. MS* -
SLDW ZOOM 

INTO 

CU o~ 
It{\ERY\E~ 

3. GU 
of' 

:r:.v\TE.le.VI EWE~ -
*(Mo.~ sure 

:tho..+ shofs 
2. 1- '3 D. .... e. 
-th2.s~e.. s,-u:,.· 

4. CUTAWAYS 
AND 

R£AC,1l0N 

5HOT5 

'3 

, . I Nr8eVI EWER: 

A5ks the 
q..ue.. ,.,ti Or\ • 

2. r.NTE~IEWEE: 

A..,s we.V"'~ the. 
~LAe.s-t i Oy\ • 

3. :I:NTEt<VlcWe.g: 

tee.peo..t";) -the 
~e.s+ior\s -
one.-o.-t-o.--t\Wle. # 

w,~h 1'D..Use. 5 
belwe.e", -theM. 

186 



187 



188 

08') 



AUDIO 
• I [\1 usu:,: 

l.ive~ ~ 
Ov1giV\~l 

189 



2. W5 -
Wort<- e:D~"'lotJ 

'N£ws' SE.T 

3. M5 

IN 

*. eLL -

AUDIO 

I. MU51C-

2. YOICE: 

Anc.hor- -
,.,frDrkc.es 
fu Pyogya..w\ 
OM4 -tl\L 
Co .. ~cMY"'. 

3. ANc..t-\O~·. 

Greets 
~ 
Vlewer? 

190 



191 

VIDEO TIME.: AUDIO 
---~--~--~----5. C.U '5. ~o-A~~Of: 

--- -- InfrodMc.es 
self t»td Co-A~CHDR. 

Grtefs v{e.wefS. 

~, c..u - ~----r-:::::==:::,-------' ~. A ~UI o,e" : -
r<ea.ds +,r$t 
~ of +he 
5to~. 

1. C.O-ANC.HO~: -
«e.a4s 
5~d p,aJ"t 
Of tkt $+0 r~, 

e, - cq, 
A nCH OK.- 0/I\c1 
to ... ANC.HDL : 

Take +W'Vi ~ 
spea.k.i~~ , 



VIDeo 1i"4£: 
- f'-'="-"'~~'-

10, ?!E..Q\AaleE. ~~~~~~ 
C)F SHOTS 

Sl-\OVJl~G A 
WotZ.K. E.1)Uc.AlllX'J~~~~ 
S'rUDE.~'

\ O~ -,HE. -:roe/. 
1.3:~~~~~~:::i 

II. ) 
I 

12. 

13. 

192 

AUDIO 

'o. fltsr 
WCJtJ<. E.D"U.TI~ 
SiUDCt..JT : 

(VOIC.E. OVE.P;) 
to. , K$ ~h tMA.+ 

I'u s! Ju..,r wo,,-k. 

12, 

I ~. 



IG: ?~Y\\eM+5 
of Shots. 
~bou+ -Lad1 -c..o.+~gor~ oP 
Wor k E-dMc.o.+iOlt 

Job5. 

lID. CU O~ MS - -
WORK eDUCATloN 
C.OORDINAiOR. 

11. C~E.Dlrs: 

'Pl C"TU ~,;E. t> UT 

It;; VIDEO - 5110+ 
\ 0v1 loc.o:+-i D11 I o~ 
vJ O~ EDUCATlON 

STUPEM'$ 
'.' OY\ "The. Job". 

/ 

11 . NaMes oP 
All $TUDENrS 

i r1 this 
Wo r.z.K , EDUCATION 

?~oouc.T\oN 

15".. Example$ of 
5rUDE.tJfS -

Yo i c£ Ove.r'?: 
~Xplc1il-1 abb1At 

'11Ui( work. 

I~. WDRK 
iDUCATfDN 
CD Dte.C>' N AT 0 R,.: 

FLATL.4.e.e: of=' 

WOt2.K E'DUCATltN 
M'lo/OR. C(})\C~Dns. 

17. MUSIc: 

Up 

AUDID OFF 

193 



194 



195 



~@I@© @no®&? 
f7~G~AM! __ ----______________ --
VI De:cn-AP, NG. DATE " 

PE..C.SO NN E.l-: 

Ca~erQ Oper-o.-tor ___ _ 

VCr<.. Opero.+o r 

Ac.tDIC MOM for 
J- :fToOY Mt1.Mo.qe.r ___ _ 

?~C}I·~ A~;s+o).d-__ _ 

5ho+ ~ec.orcle-r 

OV\ C~€.VG\ 
I ~leA\+ 

196 



197 

-----
----



198 

t'~eY.~:----------------------____ _ 
T~, ~~\'eK's, ____________ _ 

LoCA.-hh\: _______ Date .. ; ___ _ 

$Ht:rr 
D£.~c..W!.l ,..,., ON 



APPENDIX C 

SELF-OTHER QUESTIONNAIRE 

199 



200 

This is a study of some of your attitudes. There is 

no right or wrong answer for any statement. What you feel is 

true of yourself is the best answer. 

Put your answers on the answer sheet according to the 

following: 

~ Rarely or almost never true for me 

~ Sometimes but infrequently true for me 

£ Occasionally true for me 

E Very often true for me 

~ True for me all or most of the time 

Scale 

(S c items on Self Scale, and 0 c items on Other Scale) 

S 

o 

o 

o 

S 

S 

S 

o 

1. My own decisions regarding problems I face do 
not turn out to be good ones. 

2. I find it easy to exert considerable influence 
over some of my friends. 

3. When others make an error in my presence I am 
almost certain to point it out to them. 

4~ When others fail to agree with me on some 
topic I know well, I am somewhat -taken aback
by this. 

5. I find that I feel the need to make excuses or 
apologize for my behavior. 

6. If someone criticizes me to my face it makes 
me feel very low and worthless. 

7. I change my opinion (or the way I do things) in 
order to please someone else. 

B. I find it hard to take a genuine interest in 
the activities of some of my friends. 



S 

o 

o 

S 

o 

S 

S 

S 

o 

S 

o 

o 

o 

o 

S 

9. I regret my own past action I have taken when 
I find that my behavior has hurt someone else. 

10. I am critical of the dress, manner, or ideas 
of some of my friends. 

11. Some of my friends consistently do things of 
which I disapprove. 

12. It worries me to think that some of my friends 
or acquaintances may dislike me. 

13. I find it hard to accept some minority group 
members as equals. 

14. I feel inferior to some of my friends. 

15. I have to be careful at parties and social 
gatherings for fear I will do or say things 
that others won't like. 

16. It bothers me because I cannot make up my mind 
soon enough or fast enough. 

17. I think that a lot of the world's problems are 
due to certain groups of people who are 
basically stubborn, dishonest, or inferior. 

18. I feel that I have very little to contribute 
to the welfare of others. 

19. When I am first getting to know a person, I 
try to figure out if I am better (or not as 
good as) this person. 

20. Students who get special recognition are 
mostly workaholics or people with the right 
kind of pull. 

21. One cannot be too careful not to hurt others 
because some people are just naturally hard to 
deal with. 

22. To become a close friend always involves the 
risk that it may turn out to be harmful to one 
of the persons. 

23. I feel that I might be a failure if I don't 
make certain changes in my behavior or in my 
life. 
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s 

o 

o 

s 

o 

o 

s 

s 

s 

o 

s 

o 

o 

s 

s 

24. It takes me several days or longer to get over 
a failure that I have experienced. 

25. Generally speaking, high school students are 
not very mature socially or emotionally. 
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26. Some people whom I know become conceited or 
·stuck up· when they experience some success or 
receive some honor. . 

27. I have trouble telling whether a person likes 
or dislikes me when I first meet him or her. 

28. At least one of my friends depends upon me for 
advice and help with decisions he or she has 
to make. 

29. I do not pay attention to the opinions of 
others when I am sure that I am correct. 

30. I become panicky or anxious when I think of 
something I have done wrong or might do wrong 
in the future. 

31. When people compliment me, I do not feel that I 
really deserve the compliments. 

32. I regard myself as different from my friends 
and acquaintances. 

33. I do not expect much out of other people. 

34. I keep quiet or tell ·little white lies· when 
I am with my friends so they will not know 
that I think (or act) differently than they 
do. 

35. People are successful because of the breaks 
that they get. 

36. I do not care about the success and social 
standing of others, what counts is that they 
are loyal, personal friends. 

37. My feelings are easily hurt. 

38. There are some points about my past about 
which I am ashamed. 



s 

o 

s 

s 

s 

o 

o 

s 

o 

o 

o 

s 

39. I think that I would be happier if I didn't 
have certain limitations. 

40. When I am fairly certain that I am heading 
toward my goals, I am not concerned with the 
opinions of others. 

41. I don't think that my plans will turn out the 
way I want them to. 

42. I think that I am too shy. 

43. When I am in a class or a group, I am unlikely 
to express my opinion because I am afraid that 
the others may not think well of me. 

44. I find it hard to sympathize with people whose 
problems or misfortunes are due to their own 
mistakes or shortcomings. 

45. With people who fail to work hard or try to 
achieve their goals, it is hard for me to help 
them when they are in trouble. 

46. I criticize myself afterwards for acting silly 
or inappropriately with some people or in some 
situations. 

47. Some groups of people, such as strikers, 
conservatives or radicals, are only trouble 
makers as far as I am concerned. 

48. Some people are always trying to get morp than 
their share of the good things in life. 

49. A small group of obnoxious people stir up most 
of the troubles that we see on TV or read 
about in the newspapers. 

SO. When someone expresses a poor opinion of me, 
the next time that I see this person I try to 
impress him or her as favorably as I can. 
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I, _____________________________ give permission for 

_________________________________________ to participate in the 

study entitled, ·Student Television Production: The Effects on 

student Attitudes Towards Self and others·. 

Signed: 

Date: 

(parent, GUard1an, or Self 1f 
Legal Age) 

PERSONAL RELEASE 

I, __________________________________ give my permission for 

________________________________________ to use the videotaped 

image of in the Work Education 

Community Television program that is being produced to explain 

to members of the Tucson community the purpose and the intent 

of this alternative school program. 

I hereby release you from any and all claims, damages, 

liabilities, costs, and expenses which I now have or may 

hereafter have by reason of the use of ---------------------'s 

videotaped image in this proposed Community Television Program. 

Signed: 

Date: 

(Parent, Guardian, or Self if 
Legal Age) 
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