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ABSTRACT 

The purpose of this study was to ascertain the re

lationship of formal elementary education to the social, 

cultural, economic and physical environment of the Bed

ouin in Hail Province, Saudi Arabia. Saudi Arabia has 

modernized rapidly, but the Bedouin have remained isolated 

from the urban changes. 

A total of 240 Bedouin elders were interviewed in 

group meetings in the Bedouin camps. Eight teachers who 

taught hygiene, history, geography, mathematics, and read

ing and forty students selected by the use of random ta

bles were interviewed at Al Zahra elementary school in Maw

qiq village which was near the Bedouin camps. The re

searcher designed a set of questions to find cultural char

acteristics of the tribe as well as attitudes toward educa

tion and the value of formal education to the Bedouin 

either in their nomadic existence or in the village. 

A cultural ecology approach was used in analyzing 

the data. Much of the information obtained through field

work was not available from other sources at this time. 

The researcher observed the social environment, analyzed 

school textbooks, and reviewed current literature on the 

subject of Bedouin education. 
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The Bedouin environment was found to be a harsh 

desert setting, but the Bedouin had a long and proud his

tory. Neither local geography nor history of the Bedouin 

was included in the schnol curriculum. Textbooks did not 

include Bedouin culture, and teachers did not encourage 

discussion or applications of learning to the Bedouin 

students. 

It was discovered that the Bedouin had not changed 

as much as the rest of the country, and were in need of 

special educational programs in order to enable them to fit 

into the modern world of Saudi Arabia whether they stayed 

in the desert or went to find jobs in the city. Using 

a cultural ecological perspective, it was found that the 

school was not integrated into other features of Bedouin 

society. 

The information developed by this study can be used 

by other researchers to enable them to plan programs es

pecially for the Bedouin children in school, to write 

new textbooks, to train teachers to work with Bedouin stu

dents, and, in general, to understand and appreciate the 

Bedouin culture as it exists today and has existed for 

many centuries. 



CHAPTER 1 

INTRODUCTION 

1.1 General Background 

The recent rapid modernization of Saudi Arabia has 

caused many changes in the lifestyle of the Saudi people. 

The most influential attributes of modernization include 

the availability of jobs in new technical industries and 

the development of mass communication and transportation 

systems. Radio and television have provided the Saudi peo

ple with knowledge of the rest of the world, while systems 

of roads have allowed a more mobile population. Most pro

foundly affected were the urban populations, people who live 

in cities and villages. The Bedouin who still lead a nomad

ic life, following their herds to different pastures, have 

not changed their lifestyle and customs very much. There

fore, the gap between the old way of life of the Bedouin 

and the new lifestyle of the rest of the Saudis is widening. 

The Bedouin nomads or semi-nomads constitute about 

one-fourth of the population of Saudi Arabia or 1.7 million 

people (AI-Wohaibi 1974:1). In addition, many Bedouin, 

since the unification of the country in 1932, have moved to 

urban centers in Saudi Arabia, but they were not trained 
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for any but the lowest paying jobs (AI Abbadi 1970:22-23). 

The Saudi Arabian government has tried to help all the 

Bedouin through education, relocation and monetary aid 

(Cole 1975:43). 

Education is regarded as extremely important by 

the Saudi Arabian government. Every 'possible effort has 

been made to educate all of the Bedouin citizens, old, 

young, male, female, whether they live in the cities, 

villages, or Bedouin settlements. The educational budget 

has been increased by the state in accordance with growing 

educational needs of the country. This increase has been 

proportionate with the growth of the general budget. Bud

getary allocations for the educational sector increased 

from 15 billion riyals in 1978/1980 to 25 billion riyals in 

1981/1982 (Educational Statistics for the Kingdom of Saudi 

Arabia 1979:2, 1985:5). 

The school budget for Hail Province increased from 

106,536,754 riyals in 1979 to 256,295,496 riyals in 1985. 

In 1979, 92,462,575 riyals of the budget was allocated for 

teachers' salaries, student allowance for food and trans

portation, and housing allowances. This allocation in

creased to 244,140,599 riyals in the 1985 budget. In 1979, 

14,074,179 riyals of the budget was allocated for such 

miscellaneous expenses as rent and school operation. The 

figure for miscellaneous expenses in 1985 was 12,153,897 



riyals. The cost of seats, blackboards, books and school 

construction was not included in the budget since these 

costs were paid directly by the Ministry of Education 

(Personal communication, Ministry of Education, Bureau of 

Education, Hail Province, Saudi Arabia 1985). 

1.2 Education in Hail Province 

Before the surge of development activities in 

Saudi Arabia which began in 1950, education was confined 

to mosques and Katateeb (Koran schools). In 1952, a pri

vate school was established by Sheikh Sulaiman Asskait in 

Hail City which taught history, sciences, religion and 

3 

the Arabic language. Prior to the unification of Saudi 

Arabia in 1932, four famous Katateeb in Hail Province were 

the Abdulaziz AnnozhRh; Saleh Assoroji, Alyakub and the Al 

Malaq (AI Arifi 1402 A.H.[1982]:86-87). 

Government sponsored secular education in Hail 

Province started forty-nine years ago when the fir~t ele

mentary school was opened in Hail City in 1356 A.H.(1956). 

Since that time, the Ministry of Education, through the 

Bureau of Education in Hail Province, has opened schools 

in many towns and villages and plans to expand education 

in every town and village in the province (AI Arifi 

(1402 A.H. [1982]:88). 

For those who lived far from schools, the govern

ment provided transportation for some students or paid the 



transportation cost for other students who lived in more 

remote areas. In addition, the government paid about 800 

Saudi riyals to students who left the desert or Bedouin 

camps and lived in a place where they could attend school 

(Downing 1982:3). 

4 

Many Saudi scholars and local government officials 

such as Abdulaziz Al Khwaiter, Minister of Education and 

Abdullah Azzaid, head of the Educational Bureau for the 

Western region of Saudi Arabia, have tried to find better 

ways to introduce education to improve the lives of Bed

ouin and to help them to use their environment efficiently 

by overcoming such problems as extensive overgrazing and 

deforestation. 

Among the many problems facing the Saudi govern

ment's attempts to provide education for the nomads are: 

(1) The dispersal of the Bedouin population over a wide

spread geographic area, (2) the high cost of building and 

maintaining rural schools which have only one or two 

classrooms, and (3) the lack of teachers who will work in 

rural environments. 

Another major problem is that with the changing 

economic and social conditions, the industrialization of 

Saudi Arabia, and the movement of the Bedouin into towns 

and cities, it is not clear what the educational goals for 

Bedouin children should be. If Bedouin are being educated 



to replace foreign labor, one kind of education is neces-

sary, but if they are being educated to improve food and 

animal production, another kind is necessary. Al Wohabi 

wrote: 

The government tries to provide them with schools, 
but there are some problems. First, there are 
only a small number of students who might attend 
anyone school. Second, some nomads do not want 
to send their children to schools because they 
need them to help look after the animals. They 
are not in a position to hire employees for this 
task. Third, what kind of education should be 
given to nomads: should it be elementary general 
education or vocational education and what train
ing should be derived from vocational education, 
industrial or agricultural? (1974:54) 

It is the responsibility of the Saudi government 
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through research, to decide whether Bedouin should be pre-

pared to work in industry or agriculture. 

1.3 Statement of the Problem 

The purpose of this study was to ascertain the re-

lationship of formal elementary education to the social, 

cultural, economic, and physical environment of the Bed-

ouin in Hail Province, Saudi Arabia. 

1.4 Hypotheses 

Hypothesis 1. It was hypothesized that the Bedouin 

children dropped out of school because of the teachers' 

lack of training to teach in Bedouin schools and lack of 

knowledge of Bedouin lifestyle and culture. 
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Hypothesis 2. It was hypothesized that school 

textbooks, illustrations and examples used in classes were 

not related to the local environment. 

Hypothesis 3. It was hypothesized that the school 

curriculum did not have anything about the Bedouin social 

and environmental problems which would enable the Bedouin 

to understand the importance and significance of school. 

Hypothesis 4. It was hypothesized that no infor

mation about Bedouin history and culture was included in 

the school curriculum. 

1.5 Assumptions 

In conducting this study, it was assumed that the 

area selected (Hail Province) and Bedouin students and 

teachers interviewed and observed were a representative 

sample of the population of Hail Province. It has also 

been assumed that the questions asked would provide answers 

to the hypotheses. In addition, it has been assumed that 

answers were unbiased, and that the information from gov

ernment documents was correct and could be used in ana

lyzing the results. 

1.6 Significance of the Study 

Bedouin of Hail Province have been affected by mod

ern technology and by the centralization of the Saudi gov

ernment. Over the past six decades, the development of a 



strong central government resulted in the abolition of 

raids and khwa. Khwa was an annual payment in dates and 

grains which Bedouin tribes received from urban centers 

7 

in return for protecting urban markets and peasants' fields 

from raids by other Bedouin tribes. Bedouin can no longer 

rely on the old way of life to provide for their families. 

Modern methods of transportation have arrived in 

all parts of Saudi Arabia. Before the unification of the 

country, camels were used for transportation of people and 

goods. The introduction of cars and trucks abolished the 

need for camels. They are still kept by some Bedouin 

only as a sign of status. Introduction of trucks has af

fected both Bedouin's environment and education. Bedouin 

with their animals now move more frequently and over a 

greater distance. Pasture lands, therefore, have become 

overgrazed. Trucks increased the number of Bedouin chil

dren going to school because the government subsidized 

school transportation for those near urban centers and 

villages. Some Bedouin children as young as 10-12 years 

old drive their family trucks to school. 

The introduction of modern communication, such as 

radio, telegraph and television, also had its effect on 

Bedouin life. Now, almost every Bedouin home has a radio. 

Through it, they can learn the location of rainfall and 

floods, and they are also more aware of government 



policies which affect their lives. Some households also 

have television, some of which operate on car batteries. 

They watch programs which deal with Bedouin affairs, such 

as health, animal care, weather and news. 
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Government services have reached most of the small 

villages and settlements. These services include health 

care, telegraph, and veterinary care. Bedouin have bene

fitted from their availability. The mobile health pro

gram and veterinary stations which operate out of the vil

lages travel great distances every day to serve Bedouin in 

remote locations. Some Bedouin also travel to the villages 

for these services. 

The rapid development of the country, along with 

the expansion of roads, agriculture, communication, and 

educational projects, resulted in an influx of foreign la

bor, totaling about 800,000 workers (Al-Abdul-kader 

1978:27). Teachers from Egypt, Syria and Palestine are 

now in every village. Technicians from Pakistan, India and 

Egypt are there as well. Physicians and veterinarians are 

primarily Egyptian, Palestinian and Pakistani. Bedouin 

have been exposed to ideas and social customs of many dif

ferent peoples. 

New jobs are available for Bedouin who are expected 

eventually to supply the manpower for such industries as 

water desalinization, electricity, oil installation, 
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petrochemical and steel. They presently are working in 

the National Guard, in the military, at oil installations 

and in factories. Bedouin also have jobs as road con-

struction crew members, security guards, truck drivers and 

agricultural workers. Bedouin seldom are employed in 

skilled jobs for they lack both the education and the 

training for them. Jobs go to foreigners; many companies 

and establishments refuse to hire Bedouin because they 

claim Bedouin do not stay in their jobs long enough. Bed-

ouin consider some jobs to be of a lower social level. For 

example: 

A Bedouin regards certain occupations as demean
ing, e.g., smithery, carpentry, butchering, tailor
ing and sanitary work. Businessmen also are reluc
tant to hire Bedouin because they are unskilled, 
and they suspect them of being undependable and un
fit for most jobs (Shamekh 1975:46). 

Although one-fourth of Saudi Arabia are Bedouin 

nomads or semi-nomads, they can no longer lead an iso-

lated life following their animals from one pasture to the 

next. The traditional Bedouin culture is in a state of 

transition, with many Bedouin moving to cities to find 

work CA1-Wohaibi 1974:1). Bedouin are still important to 

traditional Saudi culture, for Bedouin are considered 

the origin of all Arabs. The present ruling elite, the 

Al Saud, are descendants of one of the major Bedouin tribal 

confederations of Najd, the Anezeh, a kinship affinity of 
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which they are conscious and proud (Ibrahim and Cole 

1978:3). Bedouin need help to adjust to recent changes so 

that they will become part of modern Saudi Arabia. 

Education is the best instrument to help Bedouin 

in this t~ansition period, but the present educational 

system has failed to meet their needs. While schools have 

been opened in most towns and villages, they only prepare 

students in a general way for urban life. They do not pro

vide vocational training for technical jobs, and they fail 

to take into account the traditions and customs of Bedouin 

who want to remain nomads. The Saudi government would like 

to educate Bedouins to produce more food and animal prod

ucts to aid the Saudi economy. 

The teachers were not trained specifically to work 

with Bedouin children and often did not understand their 

needs. Attendance in the present schools was low due to 

their poor location. Schools were in towns instead of 

being close to Bedouin camps. Cole stated: "For 

many years Bedouin attendance in the regular school system 

was extremely low and the rate of illiteracy was conse

quently very high among the adult population" (1972:142). 

Therefore, it is necessary to develop an educational pro

gram which will meet the needs of Bedouins to prepare them 

to participate effectively in modern Saudi society. 



1 1 

1.7 Methodology 

Information about Hail Province and the Bedouin 

was collected through a series of interviews and from 

books written on Bedouin history and culture. Textbooks 

on hygiene, mathematics, history, reading and geography 

used in the schools were analyzed for content to see 

whether the examples and illustrations were drawn from the 

local environment. Interviews of Bedouin camped around the 

Mawqiq village, the school children and the teachers were 

conducted in groups and individually. The actual classes 

and life in the Bedouin camps were observed. 

Questions asked in the interviews covered all areas 

concerning environment, education, and customs that were 

felt to be important to prove or disprove the hypotheses. ,. 
Information obtained from observations was written in 

notebooks. After collecting the data, it was tabulated 

according to the specific questions developed for each 

group interviewed: Bedouin elders, teachers and students. 

Data from observations and documents and books also were 

analyzed. When the data was organized in this way, pat-

terns of cultural attitudes and behavior were discovered. 

1.8 Limitations of the study 

At the time the study was designed, several limi-

tat ions had to be taken into account: 
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Time - Time was restricted to three months for the 

fieldwork by King Abdulaziz University and by the Saudi 

Educational Mission regulations. 

Funds - Funds for the fieldwork were limited by 

guidelines of the Saudi Educational Mission. 

Geographical Scope - The study was limited to a 

specific area, Hail Province, with headquarter in Mawqiq 

village. 

Data Available - Some data such as current census 

figures were not available since a census of the Bedouin 

population has only been done two times. 

Students - The study was limited to male Bedouin 

students only, since the school selected was for males 

only, and the researcher was not permitted to interview 

females. 

1.9 Definitions of Terms Used 

The following terms need to be defined as they will 

appear in the balance of this dissertation: 

Amarah: Sheikhship. 

Amm: Uncle (on the father's side). 

Anyyah: Help, such as that a married girl's 
father receives from relatives and close 
friends (donations of coffee, tea, lamb 
or cardamom). 

Bayt: House. 



Bint: Daughter. Girl. 

Cultural ecology: The study of the way people 
use their culture to adapt to particular 
environments; the effects they have on their 
natural surroundings and the impact of the 
environment on the shape of culture. It 
differs from human ecology in seeking to 
explain the origin of a particular cultural 
feature and patterns which characterize 
different areas rather than to derive general 
principles applicable to any cultural-environ
mental situation. 

Culture: All that which is non-biological and 
socially transmitted in a society, includ
ing knowledge, beliefs, customs, and social, 
ideological and religious patterns of 
behavior. It also includes any other capa
bilities and habits acquired by man as a 
member of a society, and the techniques of 
mastering the environment. 

Culture change: A modification of culture, a 
process by which some members of a society 
revise their cultural knowledge and use it 
to generate and interpret new forms of social 
behavior. 

Ecology: The study of the adaptation of all 
human beings to the physical environment and 
to one another within a given territory. 

Endogamous: Marriage of individuals within the 
same social group. 

Fulj (pI. fuljan): Hollow. 

H.D.: H. stands for the Arabic word Hijar, in 
which Mohammed the Prophet and messenger of 
God immigrated from Mekkah to Medinah as a 
response to God's order to go to his helpers 
(Alansars), and he effectively established 
the Muslim state in 622 A.D. 

D. stands for date. The two letters H.D., 
symbolize the Islamic calendar. In order to 
convert the Islamic year to the Gregorian 
year, or vice versa, see Appendix B. 
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H.R.H.: His Royal Highness. 

Hijrah (pl. Hijur): A single Bedouin settlement. 

Hillah (pl. Hilul): A single Bedouin settlement 
or quarter near an urban center. 

Human Ecology: The study of individuals and popu
lations as biological entities profoundly 
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modified by culture and the effects of environ
ment on man and thos~ of man upon his environ
ment, in order to understand man and his problems. 

Ibn: Son. 

Jodri or mudharrab: A bed made of cotton. 

Khwiya: Companions; illiterate Bedouin soldiers 
working for the local government office. 
These jobs were designed mainly for illiter
ate people who do not have jobs. 

Kuttab (pl. Katateeb): Koran school (lowest 
elementary school). 

Libun: Buttermilk. 

Mosque: Any place of worship for Muslims where 
the sal at (prayer) is performed in a group. 
Mosque plays a major role in the Muslim com
munity as a madrasah (school). 

Qasr: Palace, office. 

Sadakah: Voluntary contribution of alms. 

Sahah: A carpet made of animal's hair. 

Samn: Ghee; clarified butter. 

Sga or semil: Special sheepskin for making libun 
or buttermilk. 

Shaar: Hair. 



Shilah or ghudfah: Woman's face cover made of 
light black cloth. 

Tahyer or Tahjer: Girl forbidden by her first 
cousin from marrying anyone else. 

Zakah: Alms or almsgiving; obligatory donation 
of foodstuffs required at the end of Ramadan, 
the month of fasting. 

Zebd: Butter. 

1.10 Summary 

1 5 

Bedouin are an important part of Saudi Arabian life 

and culture. Those still living a nomadic or semi-nomadic 

life constitute one-fourth of the Saudi population. How-

ever, they have not entered the modern life of Saudi Arabia. 

Those who have moved to Saudi urban centers are not prepared 

for any but low paying jobs. Those in the desert do not 

have the advantages of modern methods of animal husbandry. 

Education is needed for the Bedouin, but it must 

be designed to meet their needs. Schools have been built 

in most small villages and towns near the Bedouin, but they 

do not provide an education with the Bedouin life style in 

mind. This is a time of transition for the Bedouin. They 

are needed as workers in the modern industries in Saudi 

Arabia, but they are also needed to continue to produce 

animals for food consumption. 
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This study of the Bedouin of Hail Province has been 

designed to discover what modern education is accomplishing 

for the Bedouin and how schools which serve Bedouin youth 

can be improved for the benefit of both the Bedouin and 

the country of Saudi Arabia itself. 



CHAPTER 2 

REVIEW OF THE LITERATURE ON 

CULTURAL CHANGE AND 

BEDOUIN EDUCATION 

The first major section in this chapter deals with 

the general theoretical social science literature on cul

tural ecology. The second section discusses the more spe

cific literature on the education of Bedouin in various 

countries. 

2.1 Concepts of Socio-Cultural Change 

A general foundation for an examination of socio

cultural change has been found in the works of Julian R. 

Steward, Andrew P. Vayda, Roy A. Rappaport, Robert Netting, 

David L. Sills, Emilio F. Moran, Ward H. Goodenough, Laura 

Thompson, Abdulbar Al Gain, A. Shamekh and A. S. Helaissi. 

These works are discussed in the following sections. 

For more than fifty years anthropology has had 

an interest in cultural ecology as a conceptual frame

work to study cultural change. 
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2.1.1 Culture 

steward wrote that 

... particular patterns of behavior found among 
one or more groups of mankind must be explained 
in very different terms than behavior common to 
all people ... (Particular patterns of behavior 
found among one or more groups) constitute cul
ture in its proper sense ... (Behavior common to 
all mankind constitutes) inherent human biological 
and psychological characteristics ... (Particular 
patterns of behavior found among one or more 
groups) are determined by history and by special 
local adaptation ... (Behavior common to all man
kind is) reducible to biochemical and psychologi
cal processes (1979:8). 

Cultures or components of cultures form major 

parts of the distinctive means employed by human popula-

tions in fulfilling their biological needs in the eco-

systems in which they participate. Roy L. Rappaport 

wrote that culture "is the mirror by which human popula-

tions maintain themselves in ecological systems. It has 

provided men with an ecological flexibility far greater 
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than that enjoyed by any other species" (1971 :245). Cul-

ture has evolved as a means by which certain populations 

maintain and transform themselves in changing environments. 

If one is to understand the environmental rela-

tionship of man, it is important to take into account the 

man's knowledge and beliefs concerning the world around 

him, and his culturally defined motives for acting as he 

does. The collection of specific objectives and values, a 

body of knowledge and beliefs, is called a culture pattern. 
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Vayda and Rappaport wrote "Cultural patterns were seen to 

be important influences quite apart from the environmental 

factors" (2968:483). 

2.1.2 Culture Change 

The patterns of culture of every human society are 

constantly changing. Goodenough pointed out that these 

changes may occur in operating cultures and in public cul-

tures. In the first case, there are changes in the gener-

alized culture that members use as an operating culture. 

Such changes usually occur through generalized changes 

over a period of time (1968:277). A type of change in the 

public culture, outlined by Goodenough, is an agreement to 

select a different generalized culture altogether, as if 

the group were to play rugby instead of football 

(1968:277-278). 

Both internal factors and external factors cause 

cultural changes. Steward said: 

Over the millenia, cultures in different environ
ments have changed tremendously, 2nd these changes 
are basically traceable to new adaptations re
quired by changing technology and productive ar
rangements. Despite occasional cultural barriers, 
the useful arts have spread extremely widely, and 
the instances in which they have not been accepted 
because of pre-existing cultural patterns are in
significant. In pre-agricultural times, which com
prised 99 percent of cultural history, technical 
de\ices for hunting, gathering, and fishing seem 
to have diffused largely to the limits of their 
usefulness. Clubs, spears, traps, bows, fire, con
tainers, nets, and many other cultural features 



spread across many areas, and some of them through
out the world (1979:37-38). 
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steward also mentioned another factor which causes 

culture change: contact between two societies with dif-

ferent cultural patterns. He mentioned the American In-

dian as an example of a group whose tribal culture was 

affected by European culture, both at the national and 

folk level. In most cases, he found that the influences 

of the larger socia-cultural group had been sufficient to 

destroy the native pattern, often with traumatic results. 

Such acculturation studies show how culture changes due to 

outiside influences (1979:56-57). 

A culture may also be affected by the environment 

which may cause changes in the culture and its use of tech-

nologies. Steward stated that the environment is not only 

permissive or prohibitive with respect to certain tech-

nologies, but special local features may require social 

adaptations which have far-reaching consequences. He 

gave as an example societies that have the same tools and 

hunting equipment, but the group hunts large herds of 

game, which makes it advantageous for large groups of peo-

pIe to stay together and hunt cooperatively. In another 

case, when the game is found in small and migratory groups, 

it is better hunted in small groups of men who know the 

territory well (1979:38-39). 
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For example, Shammar Bedouin who lived in a harsh 

environment have adapted to the desert and mountains and 

lack of rain. They learned to grow palm trees along Salma 

and Aja mountain valleys. They knew that the palm tree 

is the only plant that can resist the desert heat and lack 

of rain. After they planted the trees, they left the des

ert to go where rain and grasses could be found. In the 

summer, they went back to harvest the dates. The Shammar 

Bedouin also have raised camels and sheep and lived for 

many decades only on dates, butter and buttermilk. Some 

Bedouin collected dates from other villages for protecting 

them from other Bedouin tribes. Shammar Bedouin also 

traded with villages where they sold~, animal skins, 

and carpets and acquired coffee, cardamom and dates in re

turn. 

2.1.3 Ecology 

Ecology is defined by the animal ecologist, W.C. 

Allee, and his associates as :lthe science of the inter

relation between living organisms and their environment, 

including both the physical and the biotic environment, 

and emphasizing inter species as well as intraspecies re

lations" (1949: 1). Since the time of Darwin, environment 

has been conceived as the total web of life, within which 

all plant and animal species interact with one another and 

with physical features in a particular unit of territory. 



Initially, ecology was concerned with the bio-

logical effects of such interactions and regarded as a 

biological scince. However, as the ecological approach 

was introduced into the fields of sociology, geography, 

and anthropology, it became known as human ecology. 

2.1.4 Human Ecology 

As Steward stated: "Although initially employed 

with reference to biotic assemblages, the concept of 

ecology has naturally been extended to include human be-
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ings since they are part of the web of life in most parts 

of the world" (1979:30). Sociologists such as Amos Haw

ley felt that studies of human evolution by anthropolo-

gists involved questions of the man/environment relation-

ship which in turn led them to describe their work as 

human ecology. Human ecology is behavioral science. Haw-

ley wrote: 

.... It is to be emphasized that ecology in all 
its applications necessarily involves a socio
logical not a biological, enquiry (1950:68). 
Human ecology emerged as and remains primarily 
a sociological concern. It deals with the cen
tral problem of sociology, that is, the devel
opment of the community. Human ecology, however, 
does not pretend to exhaust that problem ... The 
question of how men relate themselves to one 
another ... yields a description of community 
structure in terms of mesurable features (1950: 
73-74) . 

Human ecology also was defined mure recently as a 

search for an understanding of man and his place in the en-

vironment. As Sargent wrote: 



Human ecology seeks to understand man and his 
problems by studying individuals and populations 
as biological entities profoundly modified by 
culture and by studying the effects of environ
ment on man and those of man upon the' environment. 
The environment in which man has his being is 
complex. It embraces physical, biological and 
socio-economic components. Human ecology ob
serves man in these contexts in terms of his 
physiological and behavioral tolerance and the 
genetic and progressive adaptations of biologi
cal evolution (1974:1-2). 

2.1.5 Cultural Ecology 
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Cultural Rnthropologists borrowed the term ecolo-

gy from the biologists. They also modified it to their 

particular uses. They began with human ecology, exam-

ining the environment as people were affected by it, used 

it, sought to understand it, and modified it (Netting 

1977:1). However, a definition of cultural ecology given 

by Spratling and McCurdy showed the difference between 

human ecology and cultural ecology: "The study of the 

way people use their culture to adapt to particular en-

vironments, the effects they have on their natural sur-

roundings, and the impact of the environment on the shape 

of culture" (1980:340). The emphasis is on culture and 

the environment rather than simply on man and the environ-

ment. 

Steward gave a clear definition of cultural ecolo-

gy when he stated: "Cultural ecology is the study of the 



study of the structure of social groups and their inter-

actions as they exploit various environments by means of 

particular technologies" (1979:30). 

In more detail, Steward wrote: 

Cultural ecology seeks to explain the orIgIn of 
particular cultural features and patterns which 
characterize different areas rather than to derive 
general principles applicable to any cultural
environmental situation. Cultural ecology pays 
primary attention to those features which empiri
cal analysis shows to be most closely involved 
in the utilization of environment in culturally 
prescribed ways (1979:36-37). 

The cultural ecological approach proposed by 
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Steward involves both a problem and a method. The problem 

is to test whether the adjustments of human societies to 

their environments require specific types of behavior or 

whether there is considerable latitude in human responses 

(1979:36). The method consists of three procedures: 

(1) to analyze the relationship between the sUbsistence 

system and the environment, (2) to analyze the behavior 

patterns associated with a given sUbsistence technology, 

and (3) to ascertain the extent to which the behavior 

pattern entailed in a given subsistence system affects 

other aspects of culture (Ibid:40-41). In short, as Moran 

wrote, "The cultural ecological approach postulates a 

relationship between environment resources, subsistence 

technology, and the behavior required to bring technology 

to bear upon resources (1982:43). 
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On the basis of the preceding discussion, the cul-

tural ecology approach has been selected to study Bedouin 

education. The social, cultural, economic and physical 

environment of the Bedouin of Hail Province will be stud-

ied to analyze the relationship between the sUbsistence 

system and the environment, to analyze the behavior pat-

terns associated with their subsistence pattern, and to 

ascertain the relationship of formal education to the 

present subsistence system and the methods required to 

adapt to a new technology and recent changes in environ-

ment. 

More precisely, the ecohistorical approach has 

been selected for this study. This means the Bedouin of 

Hail Province will be studied in terms of their history 

and physical environment and how they adapted and changed 

as the environment changed. The place of education iG the 

current environment will be emphasized. The basic ap-

proach is similar to that of Laura Thompson in her studies 

of cultures. As she said: 

To project a dynamic, processual image of the 
changing group behavior as a complex historical 
event, the approach had to be empirical, situa
tional in depth and holistic ... the focus has been 
on changing group behavior in geographic, eco
logical, and historical perspective (1969:viii). 

The focus of the study will be on the changing group be-

havior of the Bedouin in Hail Province in geographic, 
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ecological, and historical perspective and the effect of 

formal education on the Bedouin lifestyle and behavior. 

Figure shows an ecological model of the study. 

The outer ring shows that each aspect such as environ-

ment, social organization, technology relates to each of 

the others while the val~es of Bedouins are central to the 

whole system. 

2.2 Bedouin Education 

Al Wohaibi (1974), in his study, Nomads in Al 

Hijaz Province: A Geographical study of Nomads near the 

City of Taif (Saudi Arabia), explored the socio-economic, 

health and education problems that face the nomads of 

Saudi Arabia. When Al Wohaibi questioned Bedouin nomads 

about their lifestyle, he found that most of the nomads 

would like to settle down in towns and villages. They 

offered the following reasons: 

1. To send their children to school. 

2. To practice religion in order to become 
true Muslims. 

3. To obtain health care, which they cannot 
get while living the nomadic life. 

4. Nomadism as an occupation is no longer suf
ficient to support their need for modern 
necessities. 

5. Settlement would give them self-respect and 
they would no longer have to depend on 
charity from the government (1974:38). 
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Figure 1. An Ecological Medel of the study. 
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Al Wohaibi's research on Bedouin education re

vealed that nomads needed more educational opportunities 

for their children, and the government was doing its best 

to build schools across the country. Education was free 

from elementary through the university level, but there 

were problems. First, there are only a small number of 

students who might attend anyone school. Second, some 

nomads did not want to send their children away to schools 

because they needed their help in looking after the ani

mals (1974:53-54). 

In his study, Al Wohaibi concluded that schools 

were mainly for sedentary people. The best way to edu

cate the nomads is to settle them, but since this might 

take a long time because they live in small groups, he 

thought that mobile schools might be the solution to this 

problem (1974:79). 

Lancaster's 1981 study of the Rwala, The Rwala 

Today, examined the Rwala Bedouin tribe, the largest 

tribe of the Anezeh confederation. The tribe he studied 

lived in Ar Risha, an area east of Jordan, and in Nathaiy

yia, which is a small encampment on the northern edge of 

the great Nufud. When studying the interaction between 

tribesmen and settlers, Lancaster discussed Khwa, or pro

tection money. Lancaster felt that an understanding of 

the Khwa system was 



... in many ways fundamental to an understanding 
of the symbiotic relationship between Rwala and 
townsfolk. It is easier to explain first what 
Khwa is not. It is not a tax; it is not bribery. 
It is the payment of a negotiable sum of money 
or goods to expedite the economy of trading (1981: 
121) ... The towns depended on trade and trade de
pended on a modicum of security, so one can logi
cally go one step further and say that the Khwa 
system of symbiosis maintained the autonomy and 
wealth of towns (1981:124) ... The weakened town 
then has to pay Khwa to the tribe in order to sur
vive at all and ~symbiotic balance is restored 
(1981:125). 
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A similar relationship needs to be developed between Bed-

ouin and the school in the village. 

In his study of Rwala Bedouin children and their 

independence and self~relianGe, Lancaster wrote: 

No baby is put to the breast until it yells; a 
one-year-old is expected to feed himself from 
the communal dish and no one will bother to see 
that it gets enough - it is up to the child it
self. A three-year-old falls over a taut rope 
and cuts its knees; the mother will show no sym
pathy and will, if it starts to cry, merely point 
out that crying is shameful. By the age of about 
five, a child will have learned which actions are 
commended and which are shameful, and he will be 
long past the stage at which physical coercion 
might be used. Physical punishment, which is very 
rare, only reflects extreme irritation rather than 
formal punishment (1981:67). 

According to Lancaster, the Rwala Bedouin felt 

that formal education was town-oriented and, frequently, 

western-town oriented. They felt that everything was 

geared to laud town life and deride nomadic values and 

practices. This tendency was probably unconscious, but 

the Rwala resented it and saw education as deliberately 

designed to settle their children and turn them into 



townsmen. Lancaster felt that 

... it was unfortunate that education as it was 
organized, was incompatible with camel herding 
and camel herders were presented with an eitherl 
or choice. This was because camel herding de
manded a very long training in terms of environ
ment, rainfall, grazing, nutrition of camels, 
microclimates, and many other factors that were 
all interrelated. These skills could only be 
learned in participation in camel herding. Edu
cation prevented the building up of this kind 
of essential information, and the Bedouin were 
the losers as, in the long run, so were the na
tional states involved (1981:102-109). 

In the fifth and final monograph in The Cairo 
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Papers in Social Sciences, 1977/1978, Saad E. Ibrahim and 

Donald P. Cole reported their research on the Saudi Arabian 

Bedouin. 

The aim of the research was to assess the needs of 

the Bedouin as they themselves express these needs. The 

authors found that the lifestyle of the nomadic Bedouin, 

and the remoteness and isolation of those who were semi-

settled made formal education next to impossible. The re-

quirements of daily life, especially for the nomads, who 

are constantly travelling long distances, do not necessi-

tate literacy (1977:62). The overwhelming majority, 62 

percent of all households in the sample, were illiterate. 

However, when literacy classes were offered during 

the summer campaigns of the government to bring modern 

methods to Bedouins, 84 percent of the sample used in this 

study reported that one or more members of their households 
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attended classes. Since it was not known how many Bedouin 

did not come to the camps at all, it was not possible to 

estimate the percentage of the total Bedouin population 

these samples represented. This made it difficult to con

sider this data as representative of all Bedouin. Social 

and economic responsibilities, age, and distance were the 

most common reasons for failure to attend these classes. 

Despite the lack of immediate relevance of formal 

education to their daily lives, 91 percent felt that go

ing to school was a good thing, and 95 percent wanted to 

send their children to school. Most frequent reasons 

cited were: to learn about religion, to learn about 

practical subjects, to have a better occupational career, 

to make money, and a combination of religion with one of 

the other reasons (1977:65-66). 

In spite of the high value attached to education 

by the nomads, the authors found that they were not will

ing to exert ~uch effort to pursue it. One of the authors, 

R. Donald Cole, found little change from his previous 

study of the Al Murrah tribe in 1968-70. None of the long 

distance nomads have gone to schools, nor sent their 

children to school nor did they have any plans to do so. 

Several factors were found to affect the educa

tional attainment and aspirations among the Bedouin. The 

semi-settled and short range nomads were more likely to 
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take advantage of regular or evening schools than the long 

distance nomads. The short distance and semi-settled no

mads also were more willing to settle permanently in one 

place. The reason given was their children's desire for 

education. The camel-nomads when asked if they would set

tle permanently in .one of the towns for their children's 

education answered, "My herd before my children" (1977:68). 

Tribal affiliation also affected education, since 

education was affected by the degree of nomadism of the 

tribe. The Harb tribe had more literates (58%) than any 

other tribe in the study, and also were usually settled 

in one place. The authors concluded that Bedouin value 

education, would like to see their children in schools, 

and feel education would improve their chance for moderate 

and high occupations. However, they did not seem willing 

to make major sacrifices, but were trapped by their eco

logical and tribal impediments. They will travel long 

distances for herding, but will not do so for education. 

Bedouin were grateful for the summer campaigns and praised 

the literacy classes, but an unknown number did not take 

advantage of them. The most straightforward finding of 

the authors was that semi-settled and short range nomads 

were benefitting from the education available, but not the 

long range nomads (1977:80-83). 



Shamekh (1975) in his study, Spatial Patterns of 

Bedouin Settlement in Al Qasim Region, Saudi Arabia, in

dicated that the first education available to Bedouin 
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came when they settled in hijur and started cultivating. 

Farmers from the sedentary oasis were sent to teach and 

demonstrate for Bedouins. Gradually, Bedouins learned 

farming, and they, in turn, transmitted their knowledge to 

newer settlers. Shamekh estimated that it took two years 

of informal tutoring and demonstrations for a nomad Bed

ouin to become a competent farmer. 

Currently, agricultural extension workers and ad

visors are available. They play an invaluable role in ex

tension education, demonstrations and services, i.e., pro

viding free insecticide, rental of tractors and other farm 

machinery at one-half of their real cost. Also of major 

importance is the provision of long-term, interest-free 

loans mainly for the purchase of water pumps, the major 

item which must be purchased before starting a farm. 

Public education has spread recently to many hijur 

(Bedouin settlements) and most larger villages have an 

elementary school through the 6th· grade. Only a few hijur 

have an intermediate school (seventh to ninth grades). A 

school is for two or three adjacent vilalges, and children 

are bussed at government expense. Usually, a local resi

dent is contracted to furnish students' transportation. 
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The government and the Bedouin settlers both are 

very eager to have the Bedouin children receive an educa

tion. Settlements without schools are constantly taking 

the initiative to establish schools in their villages. 

Improvements in the educational system have been constant 

for several years. 

One of the most important reasons for settling in 

the recent hijur was the amenities of sedentary life, such 

as agriculture, education and health facilities. Religion 

was less important, while the difficult life of nomadism 

and the loss of livestock were more important to nomads. 

Large numbers of nomads were affiliated with the recent 

hijur, and they became either farmers or semi-nomads, who 

practice a partly agricultural lifestyle. 

The short distance between pastural camps and set

tlements made daily commuting possible. Thus, the semi

nomads were not deprived of education and health facili

ties. The semi-nomads were out with their animals about 

three months on the average, although if the grass was 

good, they might be gone nine months. 

The remote Bedouin villages still have no schools, 

but many bus their children at government expense to the 

nearest village school. Bedouin settled in hijur were 

more likely to be conpletely assimilated to urban life be

cause of the increase in mass communication and the 
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important part played by education. Most of the sedentary 

population, even in large cities, came originally from no

madic tribes, so their traditions, such as hospitality and 

shimah (decency or honor), and culture were basically the 

same. 

The physical environment and socia-economic char

acteristics restrict settlement. Powerful tribes with 

large and productive tribal areas were least inclined to 

settle. Weaker tribes with smaller tribal areas and those 

who practice semi-nomadism (partly agriculturalists) were 

more likely to become sedentary. 

Bedouin who are not living a nomadic life are now 

found living in two types of places: (1) hijur (single 

Bedouin settlement), and (2) hilul (a Bedouin settlement 

or quarter near an urban center). National unity and sta

bility cannot allow nomads to be isolated. One way of 

dealing with the problem is to settle all the nomads. 

Another is to reduce the number of nomads and attempt to 

modernize nomadism. Shamekh felt it would be a mistake 

to destroy nomadism. The cultural loss would be great, 

and vast range resources would be lost. Before oil, 

livestock production was the backbone of the economy 

(Shamekh 1975:255). 

Restructuring the life of the nomads would be the 

best alternative. The number of nomads would be reduced 



and technology would improve the stock and their care. 

The standard of living would be raised, and each nomadic 

family could have more animals. The delivery system of 

education, health and social services could reach all 

nomads. 
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In Al Gain's study (1974), The In-Situ Development 

of the Bedouin Nomads, he found that there were two 

schools of thought as far as the nomads are concerned. 

One school felt that nomadism is anachronistic and incom

patible with the concept of the modern nation-state and 

want it eradicated. The other group contended that nomad

ism is an ecologically rational form of livelihood and 

advocated development of the nomads through the moderniza

tion of nomadism rather than its eradication. 

Basically, those who wanted to eradicate nomadism 

felt that nomads may live within the physical confines of 

modern nation-states, but nomads spend their time in a 

quest for pasture and water to nurture and raise the flock 

and have no loyalty to the central government. However, 

they felt that the existence of pasture and water was 

determined by climatological conditions beyond the control 

of the nomads, and their social organization was incapable 

of creating conditions to free their members from the con

straints of their habitat or provide them with a measure 

of freedom from ecological pressure. The solution to the 



problem, in the eyes of this group, could be the settle

ment of the nomads after which the state could plan for 

their future. 
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The above group dismissed the ecological under

standing developed over long periods by traditional so

cieties such as the Bedouin nomads. Al Gain (1974) felt 

that improvement was called for in the Bedouin use of re

sources, but pastoral nomadism employed a technological 

level that was particularly adjusted to the ecological 

pressures and environmental constraints inherent to the 

exploitation of marginal resources. 

Al Gain said that pastoral nomadism could be 

viewed as a response to a set of environmental conditions. 

When rainfall was low as it was in Saudi Arabia between 

1955 and 1065, a massive movement took place away from 

nomadism, which the government encouraged by digging wells. 

When the rains returned, the nomads once more went back to 

the desert. The nomad always increased and expanded his 

flock to the maximum number permitted by environmental 

conditions. The years of experience have provided the 

nomads with the knowledge necessary to live in the envi

ronment of the desert and to raise their herds. They do 

not destroy their environment or make it become more arid. 

AI-Gain also felt that one should remember the best defi

nition of pastoral nomadism, "A livelihood form that is 
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ecologically adjusted at a particular technological level 

commensurate with the marginal and localized nature of 

these resources will achieve ecologic adjustment and 

equilibrium" (AI-Gain 1974:58-59). 

Probably the most profound change occurred after 

the development. of the petroleum industry which gave the 

country enough money to develop groundwater reso~rces. 

Water has always been the most valuable commodity to the 

nomads. With the advent of new technology and funds that 

made it possible to tap deep underground water resources 

at many locations, two things of far-reaching ecologic 

consequences occurred. Camel-herding became unnecessary, 

and therefore sheep and goats comprised the herd. This 

resulted in the destruction of vegetation from 40 to 60 

kilometers around the new wells (AI-Gain 1974:61-62). 

In order to restore the ecologic equilibrium, the 

nomads must be presented with scientific tools commensur

ate with the technological hardware now being used for the 

exploitation of their marginal resources. To do this, all 

the services available from modern agriculture and other 

facilities of modern society must be brought to bear on 

the problems of livestock production. It is important for 

a country to make as muc~ use as possible of its arid 

lands as a grazing resource. They cannot all be irrigated, 

and they cannot be ignored as a source of continuing food 
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supplies. It should be realized that when the environment 

is less used for agriculture, it is usually because of a 

growing season shortened by drought or cold, or because it 

affords vegetable materials not directly nourishing to 

man but capable of maintaining some grazing animals 

(Ai-Gain 1974:65). 

The nomads have been presented with a different set 

of ecological circumstances without being given the tools 

with which to analyze and work within the new framework. 

Education at all levels is needed to give them a degree of 

ecologic sophistication and awareness that comes to grips 

with the significance of the modifications in the ecologic 

constraints as a result of the inadvertent alteration in 

the nature of the resource-technology calculus (1974:109). 

Al-Gain also wrote that the Bedouin through their 

daily contact with the range have developed great knowledge 

of its potential. Their expertise in the identification 

of plant species and the design of ecologic regions should, 

therefore, be sought in combination with the expertise of 

modern ecologists. It should eventually be possible to 

determine a proper and safe level of stocking and provide 

a record of vegetation and vegetation changes. The gov

ernment must provide information on the feeding value, 

chemical composition and digestability of range forage, 

the nutritive value of plants, and must educate the nomads 



to use this knowledge for intelligent management. The 

government is the logical source of advice on stocking 

rate (herd size), herd composition, designation of eco-
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logic grazing regions and other methods of technical super-

vision and coordination. The Bedouin can use this in for-

mati on with their own input of traditionally transmitted 

climatological data (1974:120-121). 

Education of the nomads to work with the govern-

ment and use of technology available must start at the 

earliest possible.age to enable the nomads tp raise their 

standard of living and to insure the people of Saudi Arabia 

of a food supply that is not dependent on importation. 

In an article by A.S. Helaissi, "The Bedouin and 

Tribal Life in Saudi Arabia," he felt 

The kind of education that should be offered to the 
Bedouin and the means by which such education 
should be made available are matters that are open 
to debate. It should be affirmed from the outset 
that any attempt to impose methods of education 
that are not practicable or that are practical 
in cities and towns would be a very difficult 
task" (1959:534). 

Helaissi reported a genuine desire for education 

among the people, but a number of difficultiBs to be 

overcome by the government. First, should the education 

be elementary general education or vocational education? 

The government decided on general education, but the author 

felt as much attention should be given to vocational edu-

cation to fill the need for skilled workers in the country. 
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The second difficulty is finding teachers to follow 

Bedouin as they move from place to place. Helaissi felt 

candidates should be selected from among Bedouin and 

trained to teach their own people. 

The third difficulty was the problem of distances 

involved to reach the Bedouin. Helaissi said: 

I personally believe that where the Bedouin have 
some real experience of the educational facili
ties offered by the government and have had the 
opportunity to appreciate the advantages of edu
cation, they will begin to settle and adopt a semi
agricultural life or even live in towns in order 
to gain greater access to these advantages. In 
fact, this has already happened in many parts of 
the Kingdom (1959:537). 

Helaissi quoted from Omar Ibn Al Khattab: "I ad

vise you to take good care of the desert people. They 

are the indigenous Arabs and the origin of Islam and you 

should take part of the surplus of the wealthy and give it 

to the poor among them" (1959:548). 

The article, "The Ecology of Nomadic Pastoral-

ism," by Lawrence Kramer provided important insights into 

the problems facing the modern nomads and pointed out the 

need for education. He reported, "The nomadic pastoral-

ists of the middle of the twentieth centrury have suffered 

a severe restriction of habitat. Their way of life has 

been radically changed throughout many of their present and 

former territories" (1959:508). 
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Changes have occurred, in his opinion, for four 

reasons: 

a. The nomads lost many of their best pastoral re

gions: the grasslands beyond the Great Wall, North Ka

zakhstan, the lower Volga, among others. Therefore, a 

number shifted to mixed pastoral and farming economies 

in the nomadic territory, thus taking further lands away 

from the traditional nomadic pattern. 

b. Considerable pressure has been exerted by the 

central governments of various nations of Asia to per

suade the nomads to settle down. A nomadic community adds 

to the administrative problems of a modern nation-state; 

tax collection, justice, military organization, are but a 

few of the areas in which it is more advantageous for a 

state to have a fixed population than a wandering one. 

c. The development of urban employment opportuni

ties and of opportunities in extractive industries in 

rural places has drained a part of the nomadic labor 

force. 

d. The traditional relations between nomads and 

farmers have changed. The political system of the past, 

the traditional raiding patterns of herdsmen against 

farmers, the economic relations of exchange, exist no 

longer (1959:509). 



Kramer felt that the nomads have two major prob

lems in adapting to modern life: 

(1) The consideration of conservation of a cul
ture, an economy and a resource pattern. 
The nomads must be taught how to meet the 
demands of their economy in the face of new 
techniques made available to them: veteri
nary science, selective breeding, improved 
feed and storage and related matters of eco
nomic development. 

(2) An acculturation problem: These nomads who 
make the shift to agriculture, or to a mixed 
agricultural-pastoral economy with a seden
tary base or else to industry must be helped 
to do so in the smoothest manner possible. 
Nomads who maintain their traditional culture 
must be given educational technologies and 
medical resources which can help them in 
their accommodation to current problems 
(1959:536-538). 

2.3 Summary 

After reviewing the concepts of socio-cultural 

changes, it was decided to use a cultural ecology ap-

proach for this study. The social, cultural, economic 

and physical environment of the Bedouin of Hail Province 

will be studied to analyze the relationship between the 

sUbsistence system and the environment, to analyze the 

behavior patterns associated with the subsistence pat-
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tern, and to ascertain the relationship of formal education 

to the present subsistence system and the methods required 

to adapt to a new technology and recent changes in envi-

ronment. 
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Specifically, the ecohistorical approach was se

lected for the study. The Bedouin of Hail Province were 

studied in terms of their history and physical environment 

and how they adapted and changed as the environment 

changed. The place of education in the current environ

ment was emphasized. 

A review of the literature showed there were two 

different opinions toward Bedouin education. One group 

believed that Bedouin should be settled and trained in 

order to use them in industry to replace foreign labor. 

This view was supported by Shilling's findings "probably 

15-20 percent of the resident population and about 50 

percent of the labor force are non-Saudi and non-citizens" 

(1975:259). 

The other position was that the Bedouin should 

be educated to produce more food by using the newest 

techniques. As Sejemi wrote: "As a result of Bedouin mi

gration to work in urban centers, the government paid, in 

1381 A.H.(1960), more than sixteen million dollars for the 

importing of animals and animal products" (1965:9). The 

animal production labor force has decreased in the last 

decade from 12.1% in 1970 to 4.2% in 1980 (Omar Al Farouq 

1978: 197). 

The authors cited in the review of literature 

felt both education to understand the local agricultural 
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and grazing environments and education to enter the labor 

force in the rest of the country should be offered. Bed

ouin's opinions should be considered in designing educa- . 

tion to encourage them to attend schools. 

The current study has been designed to incorporate 

the findings of the previous studies and to go beyond the 

general attitudes in favor of education to determine what 

subjects and curricula are currently taught, which are 

valuable and what other subjects are needed to meet the 

needs of modernizing and improving Bedouin life. In ad

dition, current data will be developed on attitudes toward 

education, literacy and other important general areas 

about Bedouin life and socio-cultural changes that have 

affected formal education. 



CHAPTER 3 

METHODOLOGY AND DATA COLLECTION 

This chapter discusses the design of the study 

including the development of interview schedules and treat

ment of the data gathered through observations and inter

views. 

3.1. Selection of a Field Site 

In the summer of 1982, the researcher visited Hail 

Province as a participant in a University of Arizona field 

project on the Bedouin culture ecology of the Province of 

Hail. Among several places visited was Mawqiq village. 

At the time the group visited the village and its surround

ing areas, there were many Bedouin camps around the village. 

Some Bedouin indicated that there were many small schools 

in the area with a few students at each. When the Bedouin 

were asked what their children were studying, they often 

said, "Wallah ma nadri waish yadrsoon," which means, "We 

do not know what they are studying." During the field work 

in Hail Province, the research group was told that some 

Bedouin did not like to send their children to school be

cause they needed the children to help take care of the 
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animals and also that schools spoiled their children. This 

could be construed as the absence of a strong relationship 

between the school's curriculum and the local environment. 

In the summer of 1984, Mawqiq village was selected 

to be the locale for the study of Bedouin education for 

several reasons: (1) The researcher was familiar with the 

village and the surrounding area. (2) There was a large 

number of Bedouin camps within a short distance of the vil

lage. (3) The province's governor, HRH Prince Megren Ibn 

Abdulaziz, supported the study. (4) The people of Hail Pro

vince were hospitable. 

3.2. Sources of Data 

Data for this study were collected from documents 

such as books and articles on the Bedouin, from textbooks 

used in the school which served Bedouin children, from ob

servations both in the classrooms and Bedouin camps, and 

from group interviews of Bedouin elders, and from individual 

interviews of teachers and students. Each of these sources 

is discussed in the following sections. 

3.2.1. Collection of Data from Documents 

The researcher visited the Ministry of Education, 

Center for Statistical Data and Educational Documentation 

in Riyadh, Saudi Arabia, to collect official publications 

and data on Hail Province's Bedouin schools and teachers. 
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The following documents were examined: (1) Educa

tional Documentation (A Semi-Annual Journal), 1983. (2) 

Statistical Diary, 2nd vol., 1983. (3) Guide to the 

Ministry of Education Schools, 2nd vol., 1983. (4) Edu

cational Statistics in the Kingdom of Saudi Arabia, 1982. 

(5) "Male and Female Teacher Preparation" (Statistical & 

Documental Review), 1983. (6) Summary Statistics on Edu

cation (Preliminary Figures), 1983. 

The Ministry of Planning, Riyadh, Saudi Arabia, was 

visited to acquire reports on Bedouin society, economics, 

education, settlements, conditions, and migrations to 

urban centers. The following reports were examined: (1) 

Report about Bedouin in Saudi Arabia, by Sajini, Husain, 

1965. (2) Opinion about Nomads in Saudi Arabia, by Abbadi, 

Abdullah, 1970. 

To collect information about the historical and 

cultural background of Hail Province in the pre-Islam era 

and in the Islamic era, the researcher read books in Ara

bic available in Saudi Arabian bookstores and libraries 

and also in the University of Arizona library. 

3.2.2 Analysis of Textbooks 

To determine whether the examples and illustra

tions in textbooks were drawn from the local Bedouin en

vironment, a content analysis of the school textbooks was 

made. 



Gary wrote: 

Observational-data can be collected in inanimate 
objects such as books, as well as human beings 
(1976:136). Content analysis is the systematic 
quantitative description of the composition of 
the object of the study. Typical subjects for 
content analysis include books, documents, and 
works of art and photographs (1976:137). 

Textbooks analyzed included those for geography, 

history, hygiene, mathematics and reading. Hygiene, 
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reading and mathematics textbooks for all grades were ex-

amined. Geography and history school texts were examined 

for the 4th, 5th and 6th grades (these courses are offered 

only in the 4th grade and beyond). 

The geography textbooks for all grades were edited 

by Mohammed Ismaiel Ibrahim and others. The geography 

textbooks for the 5th and 6th grades were published by 

Sharikut Attebaah Al Arabyyah Assaudyyah, Riyadh, Saudi 

Arabia, 1981. The geography textbook for the 4th grade was 

published by Dar Al Asfahani, Jeddah, Saudi Arabia, 1981. 

The history textbook for the 4th grade was pub

lished by Sharikut Makkah Littebaah Wa Annushr, Taif, Saudi 

Arabia, 1981. The history textbook for the 5th grade was 

published by Dar Alkitab Allebnani, Beirut, Lebanon, 1983. 

The history textbook for the 6th grade was published by Dar 

Azzaydi Littebaah Wa Annushr, Taif, Saudi Arabia, 1981. 

The mathematics textbooks were edited by a group 

of experts and were prepared by the Educational Center for 
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Science and Mathematics, American University, Beirut, Leba

non. The mathematics textbook for the 3rd grade was pub

lished by Sharikut Attebaah Al Arabyyah Assaudyyah, Riyadh, 

Saudi Arabia, 1981. The mathematics textbook for the 4th 

grade was published by Dar Al Asfahani Littebaah Wa An

nushr, Je~dah, Saudi Arabia, 1982. The mathematics text

book for the. 5th graee was published by Moassasut Saeid 

Assabbagh, Riyadh, Saudi Arabia, 1980. The mathematics 

textbook for the 6th grade was published by Al Matabee Al 

Ahlyyah Lil Of est , Riyadh, Saudi Arabia, 1983. 

The hygiene textbooks for the 1st, 2nd, 3rd, 4th, 

5th, and 6th grades were edited by a group of experts and 

were prepared in the Educational Center for Science and 

Mathematics of the American University, Beirut, Lebanon. 

The hygiene textbooks for the 1st and 2nd grades were pub

lished by Dar Okaz, Jeddah, Saudi Arabia, 1983. The hy

giene textbook for the 3rd grade was edited by M. J. Mo

hammed and G. A. Bdair, and was published by Al Matabee Al 

Ahlyyah Lil Of est , Riyadh, Saudi Arabia, 1979. The hygiene 

textbook for the 4th grade was published by Dar Al Asfa

hani, Jeddah, Saudi Arabia, 1982. The hygiene textbooks 

for the 5th and 6th grades were published by Sharikut Atte

baah Al-Arabyyah Assaudyyah, Riyadh, Saudi Arabia, 1981. 

The reading textbook for the 1st grade was edited 

by A. Abu Doff and was oublished by Dar Alkitab Allebnani, 
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Beirut, Lebanon, 1983. The textbook for the 4th grade 

was edited by Abdul-rahman Al-khayyal and Othman Ab

dullatif AI-Shgugi and was published by Al Matabe Al 

Arabyyah Lil Of est , Riyadh, Saudi Arabia, 3rd ed., 1977. 

The textbooks for the rest of the grades were edited by 

Ahmed Farah Agailan, Saleh Ben Hamad Almalik, and others, 

and were published by Sharikut Attebaah Al Arabyyah As

saudyyah, Riyadh, Saudi Arabia, 1983. 

3.2.3 Classroom Observation 

The researcher made classroom observations to 

determine if the teachers used local illustrations in 

teaching their classes, and if they encouraged students 

to give examples and illustrations from the Bedouin life 

or background that applied to the subject being taught. 

The researcher also checked to see if the stu

dents understood the material as it was presented. The 

students were asked to raise their hands if they understood 

the work, and the number of students raising their hands 

were counted. Then, they were asked how many did not un

derstand what was being taught, and the number who did not 

understand was counted. 

A. total of forty-two classroom visits were made by 

the researcher in the Al Zahra elementary school in Mawqiq 

village, Hail Province, Saudi Arabia. The researcher was 

always invited by a teacher to conduct a class visit. 
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The visits were conducted as follows: The fourth, 

fifth and sixth grade geography classes each were visited 

three times by the researcher for a forty minute class 

period. Mathematics classes for the first through sixth 

grades were each visited three times for a forty minute 

period. The fourth, fifth and sixth grade history classes 

each were visited three times by the researcher during a 

forty minute period. The third, fourth, fifth and sixth 

grade reading classes were each visited three times by 

the researcher for a forty minute class period. 

3.2.4 Bedouin Camp Observations 

WWhen the researcher visited the Bedouin camps, he 

observed what happened during his stay and wrote down notes 

about anything that related to the study, such as how the 

children were treated, and how the tea and coffee were 

served and hospitality was offered. Then, all the infor

mation related to the study was written down in a notebook 

and sometimes was memorized and was quickly recorded on a 

tape recorder after leaving the Bedouin camp. In this 

way, additional information was obtained about Bedouin 

customs, values and social organization. 

3.2.5 Group Interview of Bedouin Elders 

Interviews were used instead of closed-end ques

tionnaires in obtaining information from Bedouin elders, 
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teachers and students. It was felt that more useful in-

formation could b~ obtained by interviews. As Van Dalen 

stated: "Many people are willing to communicate orally 

rather than in writing and therefore will provide data 

more readily and fully in an interview than on a ques-

tionnaire (1969:306). 

The group interview technique was employed to 

gather information from the Bedouin camped around Mawqiq, 

Hail Province, because each person in the group could con-

tribute to the answer and correct a false statement, if 

necessary. Van Dalen wrote: 

Group interviews produce more useful data. Varied 
interviews are obtained when qualified individuals 
with common or divergent backgrounds are brought 
together to explore a problem or to evaluate the 
merits of a proposition. The participants may not 
only present a wide range of information, but also 
may help one another recall, verify or rectify items 
of information (1969:306). 

The Bedouin who were interviewed were located in a 

circular area within approximately 60 kilometers from 

Mawqiq village. A total of 80 Bedouin camps were located 

and visited. These camps consisted usually of three house-

holds. Thus, during an interview, an average of three 

Bedouin male adults were present. 

The questions used in interviews of the Bedouin 

elders were prepared by the researcher after reading the 

literature available on Bedouin nomads. The questions 
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asked of Bedouin elders were about their cultural patterns, 

language, beliefs, customs, habits and attitudes toward 

education. 

The interviews consisted of 69 semi-structured 

questions divided into 13 sections. These sections were: 

housing (7 questions); technology (3 questions); ideology 

(beliefs and religion) (7 questions); language (4 ques

tions); social organization (the household, marriage, kin

ship and divorce) (27 questions); attitudes toward educa

tion (15 questions); tribal organization (political power 

and authority) (3 questions); attitudes toward outsiders 

(5 questions); and child raising (10 questions); and formal 

ed~cation (10 questions) (Appendix C). 

Since the researcher spent every morning in the 

village elementary school, evenings were set aside for 

visits to the Bedouin camps over a period of three months. 

Camps that were the homes of old and respected Bedouin 

elders, and therefore had many guests, were visited twice. 

After the researcher introduced himself to the 

people, the interview was initiated by asking the host 

about certain items of the household, such as the coffee 

grinder or gas stove. Other questions were then asked, 

with follow-up questions, after which free discussion was 

the usual pattern. The people were interested in the 
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interview and answered questions in detail. Each interview 

lasted more than three hours. 

3.2.6 Individual Interview of Teachers 

The purpose of the individual interviews of teach-

ers in the Mawqiq elementary school was to ascertain the 

teachers' opinion of the relevance of the Bedouin elemen-

tary school curriculum to the local community and to deter-

mine whether the school teachers were trained for teaching 

Bedouin children. 

The individual interview form was used to establish 

rapport and provide complete information of teachers' atti-

tudes and feelings. As Gary wrote: 

The interview is flexible; the interviewer can 
adapt the situation to each subject. By estab
lishing rapport and a trust relationship, the 
interviewer can often obtain data that subjects 
would not give on a questionnaire. The interview 
may also result in more accurate and honest re
sponses, since the interviewer can explain and 
clarify both the purpose of the research and indi
vidual questions. Another advantage of the inter
view is that the interviewer can follow up on 
incomplete ·or unclear responses by asking addi
tional probing questions. Reasons for particular 
responses can also be determined (1976:135). 

The interviews were conducted in private in the 

teachers' meeting room. Vari Dalen remarked: "Most inter-

views are conducted in a private setting with one person 

at a time so that the subject feels free to express himself 

fully and truthfully" (1966:306). 
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Of the 16 teachers in the Al Zahra elementary 

school in Mawqiq village, eight teachers were interviewed. 

The teachers were: two mathematics teachers (one who 

taught grades one through three, and one who taught grades 

four through six); two hygiene teachers (one who taught 

grades one through three, and one who taught grades four 

through six); one geography teacher for grades four through 

six; one history teacher for grades four through six; two 

reading teachers (one who taught grades one through three, 

and one who taught grades four through six). 

The researcher spent two days introducing tlimself 

to the school teachers and to the school administrators, 

and describing the study to be conducted. After the teach

ers to be interviewed were selected, the researcher spent a 

total of 45 days in the village school interviewing teach

ers when they had free time. Each private interview took 

forty minutes. Responses were taped. 

The interview consisted of 17 semi-structured ques

tions which were designed to solicit specific information 

about the following: the relationship of the school cur

riculum to the needs and desires of the local Bedouin com

munity; the problems faced by Bedouin school teachers; the 

training of teachers to teach Bedouin children; and the 

degree of relationship between the subject taught and the 

local environmental problems (Appendix E). 
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3.2.7 Individual Interview of Students 

Out of the 249 students in the Al Zahra elemen-

tary school, forty were selected for interviews using a 

table of random numbers. Ten students each from the third, 

fourth, fifth and sixth grades were selected to be inter

viewed. The first and second grade students were not 

interviewed because they were considered too young to ob

tain useful information. Although the study of geography 

and history was not initiated until the 4th grade, it was 

decided to include the third grade students to observe tseir 

reactions to th2 classes in mathematics, reading and hygiene 

and to interview them about their attitudes toward school. 

The student's interview consisted of 8 semi-struc

tured questions (Appendix D). They were designed to obtain 

information on the following: the relationship of the 

school curriculum tc the desires and needs of students and 

local Bedouin people and student attitudes toward teachers. 

Arrangements were made with the school principal and the 

class teacher, so that one student at a time was allowed to 

be interviewed privately in the teachers' meeting room. 

Each interview lasted 20 minutes. Follow-up questions and 

free discussions were encouraged. Responses were taped. 

3.3 Treatment of Data 

After all interviews and observations were com

pleted, the data were organized according to the general 
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headings used in developing the questions. For instance, 

the interviews with the Bedouin elders were tabulated ac

cording to their answers to the questions about housing, 

education, customs, history and other important areas. 

From the tabulation, it could be seen what areas were men

tioned most often and could be considered most important. 

Patterns were developed among each group of people: Bed

ouin elders, students, and teachers. Such patterns con

cerning education, attitudes and customs were used in 

analyzing data from all sources of the data including the 

field observations. 

Data from Bedouin elders, students and teachers in

terviewed were organized into tables wherever possible. 

The answers to such questions as, "Do you encourage your 

son to go to school?" (Table 26) and "Are you satisfied 

with what your son is learning at school?" (Table 27) were 

tabulated and reported as the percentage who said yes and 

the percentage who said no. The reasons for the answers 

also were tabulated according to those most favorable 

responses and those least favorable. Such- a table indi

cated a definite pattern of attitudes toward education. 

The same tabular analysis was done for all areas covered by 

questions asked in this study. 

All data were recorded on a tape recorder or in a 

notebook immediately after it was obtained. Data from 
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books and documents was also written in notebooks and was 

used to support and analyze the findings from the field

work. Content of textbooks was analyzed to see if the 

texts included information on Bedouin life. Teachers were 

asked if Bedouin students understood what they read, and 

observations were made to see if teachers asked for exam

ples from Bedouin life or gave illustrations to help stu

dents understand the textbooks. 

All data developed from the fieldwork has been 

included in the following chapters. It has been organized 

according to objectives of the study and used to test the 

hypotheses. Tables have been used whenever the data pro

vided information that could give percentages of people 

giving the same or similar answers to the question. 

The following chapter provides information about 

the setting of the study. Geography, history, informal 

education and culture are discussed in detail as they 

apply to the objectives of the study. 



CHAPTER 4 

THE SETTING 

This chapter covers the physical setting of Hail 

Province, the history of the province, and a cultural de

scription of the Shammar Bedouin. Each of these sections 

provides important information to help in understanding the 

background of the Shammar Bedouin. This ecological and 

historical information is necessary to design appropriate 

education for the Bedoui8. 

4,1 Physical Setting 

The physical characteristics of Hail Province and 

the geographical features will be discussed in detail to 

show the environmental factors that affect the educational 

needs of the people. To survive, the Bedouin in particu

lar, but also the town people need to understand the harsh 

topographical features of the land, the climate, the water 

available, and the effect of the different seasons. In the 

past, each generation taught the next how to best survive 

and live with the environment. Now, the people may better 

understand their land through modern scientific knowledge 

if modern education brings the proper knowledge to the Bed

ouin. 

60 
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4.1.1 Topography 

Hail Province is considered a high plateau. Fig

ure 2 shows the location of Hail Province on a map of Saudi 

Arabia. Figure 3 shows the topography of the province. 

The average elevation of the plateau is 2,500 feet above 

sea level. This plateau gradually descends from the west 

toward the northeast. One of the main characteristics of 

the region is that it contains two parallel mountain 

chains, the Aja and the Salma. These two mountain ranges 

lie in the northern part of the region. The rocks are 

granite in origin. Both of the mountain chains are com-

prised of several connected peaks which, in most cases, are 

isolated from one another by valleys and watercourses or 

mountain paths such as the wadi Assabaan and wadi Al Hor. 

Fanad Al Arifi wrote: 

Hail region lies in the northwestern part of the 
Kingdom. Its boundary follows the great Nufud 
land sand dunes area to the north, and Al Desein 
on the south. To the east lie the AI-Hijaz moun
tains. The eastern portion is bounded by the 
desert sands. Concerning the area of the prov
ince, it is about 118,232 square kilometers. The 
population density of the province is about 2.19 
persons per square kilometer (1402:11). 

It should be noted that population statistics are 

estimated counts and that the latest population statistics 

of the province in particular and the country in general 

may be slightly exaggerated. Ward wrote that the official 

estimate for the whole administrative district in 1976 
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was 260,000, of which 143,000 were Bedouins and 117,000 

were inhabitants ~ettled in towns and villages (1983:6). 

At the present time, the province population is about 

400,000 (Riyadh newspaper 1982:62). 
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About 70 kilometers from the city of Hail toward 

the north and extending eastward and westward lies the 

large Nufud, which takes the shape of huge crescents of 

sand. The most striking characteristic of the Nufud is 

its color. It is not yellow as the sand of parts of the 

Egyptian desert, but is a bright, almost crimson red in 

the morning when it is wet with the dew. The sand is 

rather coarse, but absolutely pure without admixture of 

any substance, such as pebbles, grit or earth, and exactly 

the same in tint and texture everywhere. It is, however, 

a great mistake to suppose it is barren. The Nufud, on the 

contrary, is better wooded and richer in pasture than any 

part of the desert (Blunt 1968:156-159). 

The most striking features of the Nufud are the 

great horse-hoof shaped hollows which are scattered all 

over it. They are called fulj (plural ful,jan). These, 

though varying in size from an acre to several hundred 

acres, are all precisely alike in shape and direction. 

They resemble exactly the track of an unshod horse, tha~ 

is to say, the toe is sharply cut and perpendicular, while 

the rim of the hoof tapers gradually to nothing at the 
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heel, and the frog is roughly but fairly represented by 

broken ground in the center, made up of converging water

courses. The diameter of some of these fuljan must be at 

least a quarter of a mile, and the depth of the deepest of 

them is 250 feet. Wind, and in some cases, water are con

sidered the original causes of these depressions (Blunt 

1968:158-159). 

The most difficult area is that part which lies be

tween the two villages of Um Algolban and Dna from one 

side, and of Jobbah village in the middle of the Nufud on 

the other side. As mentioned before, in the northern part. 

of the province lie the two mountain chains of Aja and 

Salma (AI Arifi 1402:12). 

The Aja mountain chain stretches from the south

west toward the northeast for about 100 kilometers. Its 

width ranges between 25-50 kilometers. Ward wrote: 

"Jabal Aja rises from a vast erosion at about latitude 

27-30 degrees north and longitude 41 degrees east. It is 

over 700 kilometers southwest of Baghdad and more than 800 

kilometers southeast of Damascus" (1983:5). 

The chain is cut by several watercourses, and 

within it lie some small villages with palm trees and 

springs. Among the known valleys and watercourses of the 

Aja chain several decades ago were the Twaren, Hadhun and 

Thurmud. The highest summit of the Aja mountains is 
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approximately 1,350 meters high. Through the chain, there 

are two paved roads. These are the Ree Asslaf and the 

Talaat Saihan. Most of the inhabitants of the central vil

lages of the Aja Mountain chain are originally from the 

Shammar tribe (AI Arifi 1982:12). 

The Salma Mountain chain extends from the northeast 

toward the southeast for about 60 kilometers. Its width 

is about 15 kilometers. The chain is about 60 kilometers 

from the city of Hail. Inside this chain lie several vil

lages and small farms, such as Faid and Assabaan (AI Arifi 

1402). Between these two mountain chains lies another 

mountain chain called the Romman Mountains. Several vil

lages known as Romman Mountain villages are scattered 

around it. The elevation of the Salma chain is lower than 

that of the Aja chain and covers a smaller area as well. 

The two chains are of granite in origin and have masses of 

pinnacles and crags. Both mountain systems take the same 

shape and are isolated from each other, with a low plain 

extending approximately 32 kilometers (AI Arifi 1402). 

Both the Aja and Salma mountain chains have man-made water 

wells and springs in their valleys. The soil is good for 

agriculture. With underground sources of water available, 

the valley land produces palm trees and is valuable for 

farming crops such as oranges, apples, lemons, pomegran

ates and citron. 
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Several decades ago, the two chains used to be 

alive with game: foxes, wolves, gazelles, rabbits, os-

triches, wild cows and cheetahs. Modern guns, cars, 

spread of settlements and lack of environmental education 

are considered among the major causes of the disappearance 

of wild animals in the region. The government of Saudi 

Arabia, in attempting to protect the wild animal popu

lation, has forbidden the use of guns. Only falcons 

and greyhounds (Salugi) are allowed to be used in hunt

ing, an~ hunting is permitted only at certain times of the 

year. 

4.1.2 Climate and Rainfall 

The 21imate of Hail Province is a .des~rt type of 

climate. The temperature ranges from the lowest reading 

of zero degrees centrigrade in January to the highest read~ 

ing in August of 39 degrees centigrade. The province is 

considered moderate in terms of climate, remaining cooler 

most of the year than the rest of the Najed region, be

cause of the elevation, 960 meters high, and of being sur-

rounded by many farms (Bindugji 1977:84). 

Regarding rainfall, Al Faroq wrote: 

The Arabian peninsula is considered one of the 
driest parts of the world, with the exception of 
a limited area in the southwest (Yemen), and to 
the southeast (Oman Mountains). Concerning the 
rain in Hail Province in particular, the average 
rainfall for the year is between 50-200 mm. The 

•• 



rains do not come on a regular basis, and the 
quantity of the rainfall varies from one year to 
the next. Sometimes several years will pass 
without any rainfall. Most of the time the pre
cipitation takes the shape of heavy thender
storms which last for a short period of time. 
Most of the time the quantity of rainfall exceeds 
the ability of the rocky lands to absorb it. 
When this happens, the rain floods the valleys and 
runoff causes damages to the villagers' property 
and livestock. Rains in the northern regions of 
the Kingdom·of Saudi Arabia are caused by winter 
thunderstorms in the Mediterranean Sea. These 
storms normally reach regions which Hail is part 
of during the months of December, January, and 
February (AI Faroq 1982:92-93). 
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The mountains, desert, lack of rainfall and other 

features of the area have required the Bedouin to adapt 

their life to the environment. They have passed their 

knowledge of how to live in this situation to their chil-

dren. The same also is true of the village people. 

4.1.3 Characteristics of Mawqiq Village 

The village is situated southwest of Aja. The 

population of the village, including the thirty-three Hi

jur, singular Hijrah (small settlement) with wells belong

ing to them, is about 23,154 inhabitants according to 

government statistics of 1974 (AI Arifi 1402 A.H.). Mawqiq 

is about 55 kilometers from Hail, the capital city of the 

province. The road from Hail to Mawqiq is paved with the 

exception of a stretch of 15 kilometers of the Al hnakyyah 

highway which is scheduled for completion at the beginning 

of 1985. The Riyadh Newspaper wrote: "Mawqiq village lies 
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about 55 kilometers south of Hail in a plain descending 

from south to north, and taking the shape of a straight 

line. The village is rectangular, about 5 kilometers long 

and 2 kilometers wide" (Riyadh Newspaper, special edition 

on Hail, 1982: 105). 

Al though the v illage land is sandy" it has numer

ous farms. Water is abundantly supplied from either arte

sian wells or man-made wells. The water underground is not 

deep, and it is fresher and more abundant in the southern 

region than it is in the northern portion of the village, 

where it is less abundant and not as fresh. 

Mawqiq has several famous hills and mountains such 

as the Arrwayyah hill to the south of the village. Jedeed 

is another mountain; it is surrounded by desert sand on 

all sides. The Abd and Jaragh mountains lie east of Maw

qiq. The village land boundaries, as known to its people, 

are, from the north, Hazaimat Shammar (several small moun

tains), from the south, Alareedh Mountain (the lengthy 

'mountain), while from the northwest, the Jargoog Mountain 

and Assmainat mountains. The Assmainat mountains are two 

bare mountains. On the eastern side, there are the Jaragh 

Mountain and Al Abd Mountain (a black mountain). 

On the south, it is bounded by Al Enab Mountain, 

which is also a black mountain. On the northern side, it 

is bounded by the Nufud (large sand dunes). The Nufud is 
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known to the people of the Mawqiq area as the "Nufud of 

northern Mawqiq" and contains Sag Mountain. Obviously, it 

can be said that Mawqiq is surrounded by mountains except 

on the north side (See Figure 3). This harsh environment 

has affected the villagers as well as the Bedouin, e.g., 

it is difficult to transport goods and products in and out 

of some villages due to the lack of roads and transporta

tion. However, villagers have seen more changes and modern 

improvements .than the Bedouin nomads have. 

The village streets are narrow and zigzag. They 

are clean, and the majority of them were recently paved. 

There is a one mile main street which cuts through the vil

lage from east to west. This road has several man-made 

bumps which were constructed in order to slow down the 

cars using this street, which often are driven by children 

12 to 14 years of age. These children are from both the 

village and from the neighboring Bedouin camps coming to 

school or shopping. 

Two unpaved streets that are parallel to each other 

run east and west. Lining these two streets are shops, 

houses and gas stations on one side, and the other side of 

the streets overlook the desert. Figure 4 shows the layout 

of streets and buildings in Mawqiq. 

All of the village streets are lighted by the vil

lage municipality (village city hall). However, houses and 
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shops are lit by those people having farms equipped with 

water-pumping machines. Electricity to the houses is 

turned on at 5:00 a.m. and turned off at 11:00 p.m. The 

streets remained illuminated all night. Just prior to the 

end of the researcher's stay in the village, orders were 

given by the .government to the village municipality to 

provide electricity to all village houses. 

The village has expanded very rapidly during the 

last five years, especially since the inauguration of 

Prince Megren Ibn Abdulaziz Al Saud as the provincial gov

ernor in 1400 A.H. (1980). At the present time, the vil~" 

lage has two elementary schools, 1st through 6th grades, 

one for male and one for female students. There are also 

two intermediate schools, 7th through 9th grade, also one 

for males and one for females. 

A long time ago, the village depended upon agri

culture and trade with surrounding Bedouin tribes for its 

survival. Villagers bought sheep, camels, ghee and wool 

from Bedouins and gave them dates and corn in return. At 

the present time, although they still farm and deal with 

surrounding Bedouin, other work has become available to 

the villagers with the introduction of schools, the clinic, 

post office, court, and the expansion of modern farming 

and trade. These new elements in the village provided 

work opportunities for farm machinery technicians, car 
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mechanics, launderers and bakers. Some of the village in

habitants were government employees who worked as Khuwya 

(illiterate soldiers who work for the provincial governor's 

office). The village had many shops. Some of the shops 

were run by the villagers themselves, and others were run 

by foreigners. Foreigners also worked on the village' 

farms. These foreigners were from India, Pakistan and 

Egypt. The economy changed from one dependent on farming 

and trade with the Bedouin to trade with town and city 

people. Traditional oral education passed on from one gen

eration to the next would not meet the .needs of the modern 

villager to learn new work skills necessary to participate 

in an urban economy. 

4,2 History of the Province 

Hail Province had a rich history, a history that 

included the dominance of the Bedouin before th~ unifi

cation of Saudi Arabia. Not only the study of the Bedouin 

military skills, but also their customs and traditions, 

such as hospitality, virtue, forgiveness, generosity, and 

courage have been passed on through oral history. 

4.2.1 The Tribes 

The Shammar tribe was among the most famous tribes 

in the Arabian Peninsula a~d Saudi Arabia. The genealogy 

of the tribe can betr~c~d to the Tai tribe from the Kahlan 
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in the southern part of the peninsula. Al Arifi wrote: 

"The inhabitants of the Aja nd Salma mountains are from 

the Shammar tribe that is well known in history. Most of 

Aja belongs to the Abdah tribe (a main division of the 

Shammar), which goes back to the Tai tribe" (1402 A.H.S8). 

Al Arifi also said that "the Shammar originally was a group 

of the Tai tribe, but later they became a separate tribe 

(1402 A.H. :17). 

A number of the Shammar Bedouin camping around the 

Mawqiq village were interviewed and were well versed in the 

genealogy of their tribe. They said that the Shammar orig

inated as a result of an agreement between three small 

groups. One group was a Kahtanian group from the Abidah 

area (an area in the southern region of Saudi Arabia); the 

second group was an offshoot of the Bani Khalid originally 

from the Al Ahsa region; and the third gro~p was a branch 

of the Bani Alharith (Nobles), which came from the Al Hijaz 

region in the western part of Saudi Arabia. These three 

groups settled around what is now known as Hail City. One 

day when members of the three groups were assembling Rijm 

(stones), which is a tribal tradition whose meaning is ob

scure, they were reported to have shouted in encouragement 

to one another, "Shammar, Shammar," which means "the build:

ing is rising." The tribe was thereafter called "Shammar" 

(Field notes). 



The three main groups of the Shammar tribe are 

called the "Abdah;"·the "Alaslum," and the "Sinjarah." 

Ward wrote that "it was not clear whether the Shammar 

tribe displaced the ancient Tai tribe deriving from the 

Kahtan, recorded in the district from pre-Islamic times, 

or whether they have absorbed the Tai into their own 

stock" (1983:9). The tribal leadership decades ago was 

in the hands of the Abdah tribe. 
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In spite of their long history in the region, a 

large number of members of the Shammar tribe left the re

gion either because of poverty or for political reasons. 

Most of the tribes that left the Hail region in the early 

part of the century returned after 1921 because the gov

ernment was able to ensure the peace and safety of all 

tribes in various parts of the country (Field notes). 

4.2.2 Instability of the Region 

Historically, warfare was constant between 

963 A.H. (1565) and 1340 A.H. (1920) throughout the Hail 

region. Bedouin tribes fought among themselves and with 

other tribes of neighboring areas. The reasons for these 

fights were many and varied, such as disputes over pas

ture land, water sources, or camels. However, on some oc

casions, the reason for raids was merely bravado or re

venge. Warfare was also constant between the rulers of the 

Hail region and the rulers of other areas, such as Bureidah 
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and Mecca. This warfare was. mainly for politic~l dominance 

of the region. 

4.2.3 Relationship Between Bedouin and Villagers 

Prior to the unification of Saudi Arabia, the life 

of the interior of the peninsula was dominated by the Bed-

ouin. Tribes and sections of tribes had areas which were 

considered to be theirs and which included walls and water 

holes. The Al Jabal region (Hail Province) belonged to the 

Shammar tribe. Since the boundaries of their areas were 

flexible, intertribal conflict was common. Such fighting 

also took the form of camel stealing. Raids and counter

raids were part of the basic economic and political life 

of the desert. Travellers needed someone to accompany them 

when they passed through a tribe's area. Such a companion 

required payment. Ann Blunt wrote: 

The desert, until sixty years ago, though unten
anted by any settled population, is roamed over 
by the Bedouins whith form the bulk of the Arab 
race. These occupy for the most part, the Nufud, 
where alone pasture in any abundance is found, 
but they frequent also every part of the upland 
districts, and being both more warlike and numer
ous than the townsmen, hold every road leading 
from town to town so that it depends upon their 
good will and pleasure to cut off communications 
for the citizens entirely from the world 
(1968:259). 

Some Bedouin not only attacked people crosing their 

territories, but they also raided other tribes, villages 

and towns. Most of the villages and towns in Hail Province 
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belonged to the Sano Tamim people. The Tamfm Gabila of 

Arabia is an ancient tribe that was respected and well 

known. It traced its origin to the prophet Hazrat Ismail 

who had a son named Adnar. The descendants of the latter 

were called Adnanis, and Adman's son was called Madhar. 

Out of the Admar tribe, three subtribes have sprung up: 

Eyad, Rabia and Madhar. From the Madhar tribe came a man, 

Fehn Ibn Malik who became famous. His people became known 

as the Quarish (after another of his names). The Quraish 

tribe flourished and grew and spawned more tribes and 

branches. From the foregoing, it is clear that the tribe 

of Tamim was of Quraish origin. The people of the Adman 

tribe, finding conditions unsuitable, migrated from Mecca 

to other areas, such as Qatar, Al Ahsa and Najed (Soth 

Najed and Al Ahsa are part of what is now known as Saudi 

Arabia). This happened many years before the coming of Is

lam (Thahim 1980:19-20). 

The Tamim tribe played an important role in old 

Arabian history, both militarily and socially. It was a 

large and strong tribe. Not very much is known about it 

before the sixth century A.D., but most historic evidence 

obtained after the sixth century indicated that it was a 

larg~ tribe and inhabited the eastern part of the Arabian 

peninsula, some of them reaching to Al Yamamah (AI Matlabi 

1978:9-10). Mbst'of ·the·Sano Tamim living in Hail 
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Province had been there for more than a century. They are 

now tow n s men, but the ira n c est 0 r s we reB'€:! d 0 u in. The Ban 0 

Tamim of Hail Province were farmers and traders. They 

never participated with the Shammar Bedouin in their raids. 

The villages and towns were populated by the Bano Tamim be

cause the majority of the Shammar Bedouin were still living 

in the desert. After 1920, some of the towns were settled 

by the Shammar Bedouin. Some of the villages and towns ' 

that belonged to the Bano Tamims became dominated by the 

Shammar people, because a large number of the Shammar ' 

tribes were encouraged to settle down by King Abdulaziz 

(Field Notes). 

The town of Al Rodhah that had been dominated by 

the Bano Tamim eventually became the territory of the Ab

dah, one of the main divisions of the Shammar tribe (Ibn 

Sgaih 1981:43). Among the villages and towns still popu

lated by the Bano Tamim are Gofar, Al Mestijeddah, and 

Assaban. Jubbah became the territory of the Ibn Amal 

tribe which was a division of the Shammar tribe. Mawqiq 

was under the political influence of the Al Ghfailah, a 

group of the Sinjarah tribe which was in turn a division 

of the Shammar tribe (Ibn Sgaih 1981:76). 

As a result of the constant Bedouin raids on vil

lages and towns until 1920, most of the towns were sur

rounded by high, thick mud walls. A few gates were opened 
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during the day and during peaceful times. Towers and cas

tles had special holes from which the inhabitants shot at 

t~eir enemies without being exposed to the enemy' s' fire

arms. The towers and castles were buiit at the gates of 

the towns (Shaker 1976:294). In the old section of the 

Mawqiq village, there were two towers in which every person 

took. a turn so there was someone in the towers all the time. 

Most of the time, the towns were protected by 

the Bedouin living around them. Sometimes, the Bedouin ,-. 

protected a town because the inhabitants of that town were 

related to them. This was the case for most of the towns 

in Hail Province. The majority of the Bedouin who were in

terviewed by the researcher stated: "We never raided the 

towns; they are our cousins.~ In oth~r cases, the Bedouin 

did not raid the towns because of economic reasons. The 

towns paid what was called ~hwa (money protection) to the 

Bedouin tribes living around them. 

When the Bedouin left for pasture during the 

spring and winter, the towns had to protect themselves 

against raiders from other non-Shammar tribes such as the 

Enezah tribe to the north or the Harb tribe to the South. 

The local Bedouin tribes also protected the villagers who 

left the village during the spring season (when pastures 

were green) to collect grasses from the desert for their 

animals. 



Before the unification of the country in 1920, in 
some villages, the villagers during the spring 
season leave the village to collect grasses from 
the desert to feed the farm animals, especially 
camels which are used to bring water from wells. 
The villagers with their wives leave for the des
ert in groups, women together but not apart from 
the men. They leave in the early morning using 
donkeys and camels. They cover a distance of be
tween 5 and 35 kilometers according to the abun
dance of grasses. Some of the villagers who do 
not have farms dry what grasses they have collected 
and then sell them in summer for money or dates. 
Among the gresses they collect are Reblah, Nessi 
and Arfaj, because these grasses increase the ani
mal's milk, resist (to some extent) desert heat and 
are among the favored foods for camels, horses and 
sheep (Asswaida 1983:55). 
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The Bedouins' military protection prior to the es-

tablishment of a strong, centralized state by the Al Sauds 

cannot be overestimated. Their military strength guaran-

teed the security of villages, caravaQS and major market 

towns. The Bedouin have also maintained economic relation-

ships with sedentary folk that did not involve military 

protection. 

Many sedentary folk own animals which they entrust 
to the Bedouin to fatten in winter pastures. The 
herders have the right to any milk the animals pro
duce while they are herding them. Many Bedouin 
own agricultural plots in the oases that are culti
vated with the Bedouin owners. In most cases 
~he~e' this:kind"of ,~conomic exchange occurs, the 
sedentary folk claim to be descended from the same 
ancestors as the Bedouin and are thus members of 
the same tribe (Cole 1975:23). 

The townspeople also traded with the Bedouin. In 

the Hail region until 1945, some individuals opened small 
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shops like those in Hall City and Gofar town to sell 

coffee, barley, and women's clothing. The shopkeepers' 

wives helped them to turn men's clothes into women's 

clothes by using vitriol, kermes and pomegrante peel to 

color them and to make from them a wide woman's dress 

called a Maoruj. These dresses were sold in town and vil

lage shops to the Bedouin women when the Bedouin came to 

buy. their goats and sell their animal products such as 

dried milk and woolen carpets. Among the towns that have 

been visited traditionally for this purpose by Bedouins 

were Gofar, Jubbah and Assolaimi (Al Arifi 1982:79). 

At the present time, imported ready-to-wear clothes 

for men and women are available at affordable prices in 

some of the cities and village stores. In some cities such 

as Hail, there is a ~ (market) called Bedouins' ~. 

Bedouins now go to neighboring cities and villages to sell 

their animals, animals" Dehen (clarified butter), and other 

products. Bedouins also sell animals' skins to villagers 

and to some city people who make from them shoes and Gerub 

(water bags). 

4.2.4 History of Mawqiq Village 

The Mawqiq village was politically dominated by 

the Shammar people and ruled by Al Beshyyer, the sheikh 

of the Al Ghfailah tribe, a subtribe of the Shammar. 
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Mawqiq is an old village. It is reported to be 

older than Hail, but because most of the region's ruJ.ers 

made their headquarters in Hail, it became larger than 

Mawqiq. Mawqiq's history dates back to 225 A.H. Several 

ancient houses and Mosques still exist. They are located 

in the older portion of the village, which is at the south

east end of the village. Most of the original village wall 

is still there, although some of it has crumbled due to 

wind erosion and lack of maintenance. 

Information about the genealogy of the Bedouin, 

their importance to the settled people and their coopera

tion and military protection, as well as their trade, has 

been passed on orally through generations of Bedouin. 

4.3 Cultural Description of the Shammar Tribe 

The researcher was faced with an unusual situa

tion. Unlike some parts of the world where there is reli

able descriptive material on the culture and environment 

which may be studied before disc'Jssing the education system 

in the province of Hail, no such information was available. 

In fact, the researcher found it necessary to collect 

new information on Hail by observation and interviews. 

This information is presented in the descriptive material 

of this chapter. 

The researcher found himself in the same situa

tion as the school teachers and curriculum. planners, in 



that little information was available for this area. As 

a result, it was difficult to understand the distinct 

issues underlying the test of the hypotheses until the 

setting of the study was fully understood. 

The following sections present the information 

developed from group interviews of Bedouin elders, ob-

servations in the camps and in town, and reading of the 
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literature available. Tables are presented showing answers 

to specific questions asked of all Bedouin groups (Appendix 

c ) . 

4.3.1 Dialect 

The people of Hail Province, as do all people of 

the Arabian peninsula, speak Arabic. According to the tra-

ditional system of classification, the Arabic language be-

longs to the semitic group. 

(The) Arabic language is considered the latest 
semitic language that entered history through Is
lamic conquests and migrations. It was used as a 
means of expression for the Islamic civilization. 
So it became an important semitic language and the 
most widespread. As a result of being in a closed 
and a desert environment, linguists consider it 
the closest language to the original semitic lan
guage family (Hijazi 1978:21). 

There are two major dialects in the Arabian penin

sula, one in the north and the other in the south. They 

differ from each other in terms of phonetics, word indica~ 

tion and vocabulary. Inscriptions indicated that the dia~ 

lect of the south is older than that of the north, and 
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that the former was the original and that there were only 

trivial differences between them (Alhofi 1972:68). Most of 

the southern tribes migrated to the north before the birth 

of Islam and began to speak the northern language (Hijazi 

1978:45). 

When the Bedouin elders were asked if they thought 

the dialect used by the tribe was the original dialect, 

43 percent said it was the original dialect; 38 percent 

said it was not the original dialect; and the remaining 

19 percent did not know. When asked where the present di

alect originated if it was not considered the original dia

lect, 51.6 percent said it came from the Abidah region, 

36.3 percent said it came from the Tai tribe, while 12.1 

percent dId not know where it came from (See Table 1). 

The majority of Bedouins interviewed about changes 

in the original dialect felt that schools and the intro

duction of cars and radios were the major causes of change. 

New words were introduced by non-Shammar people met in 

school, when travelling or heard on the radio. Table 2 

shows that 24.6 percent of those interviewed felt that 

schools made the dialect change; 33.8 percent felt that 

cars and radios were responsible, while 41.6 percent felt 

that all three sources were responsible. 



Table 1. Tribal Dialect. 

Is the present Arabic dialect of the tribe 
its original dialect? 

Yes 

No 

Do not know 

Total 

If you think that the dialect is not the 
original, where did the present dialect 
originate? 

The Abidah region 

From the Tai tribe 

Do not know 

Total 

Responses 
(N) (%) 

103 

91 

46 

240 

47 

33 

11 

91 

43.0 

38.0 

19.0 

100.0 

51.6 

36.3 

12.1 

100.0 
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Table 2. Influences on Tribal Dialect. 

Responses 
(N) (%) 

What made the original dialect change? 

Schools 59 24.6 

Cars and radios 81 33.8 

All of the above 100 41.6 

Total 240 100.0 

The majority of the Shammar Bedouin interviewed 

(54.2 percent) said that the dialect of the villagers was 

almost the same as that of the Shammars, especially the dia-

lect of those villages that were dominated by the Shammars. 

None of those inte~viewed had any trouble understanding the 

dialect spoken in other nei~hboring villages. Table 3 shows 

that 31.6 percent of those interviewed felt that the Anezah 

dialect was closely related to that of the Shammar Bedouin, 

while 14.2 percent mentioned the Bano Tamim. 



Table 3. Related Dialects. 

What dialect is closely related to the 
tribal dialect? 

Dialect of the neighboring villages 

Dialect of the Bano Tamim 

Dialect of the Anezah tribe 

Total 

Responses 
(N) (%) 

130 

34 

76 

240 

54.2 

14.2 

31.6 

100.0 
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In the general discussion with Bedouin elders, it 

was found that there were differences in words used, such as 

a certain type of tree which is known in the Najed region as 

the Salum tree, but is called talh in Hail Province. Other 

words were pronounced differently. For instance, Shammars 

pronounced the word sa'ah (watch) as sa'ut and the alfhadah 

(cheetah) as alfhadut. In other words, they accentuated 

the last letter of the word appearing in the feminine gen-~. 

der. Shammars also substituted the letter "y" for the let-

ter "t" in the endings of some words in their plural form, 

e.g., ?ayyaray.for sayyarat (cars) and hwaitay for hwaitat 

(Bedouin from the Hwaitat tribe). 

This demonstrated that the original Bedouin dialect 

could present considerable problems for Arabs who have not 



88 

been in touch with the traditional Bedouin community. To 

emphasize this, the following Gxperience of the researcher 

is significant. During the University of Arizona field pro

ject in the summer of 1982 (referred to in Chapter 3), the 

researcher and another Saudi graduate student had accom

panied Dr. Downing as assistants/trainees during the field

work in Hail Province, Saudi Arabia. Although both students 

were of Bedouin origin, the researcher who had maintained 

continuous contact with the Bedouins had no problem in un

derstanding the dialect, while the other Saudi student had 

considerable difficulty in communication. The impact of 

such a problem in education will be discussed in detail in 

the following chapters, but it can be seen that there would 

be a problem in any classroom where the students were Bed

ouin, but the teacher was from an urban area with no contact 

with the Bedouins prior to teaching. 

4.3.2 Ideology 

4.3.2.1 Beliefs Each Bedouin tribe of the Arabian 

peninsula has its own beliefs. When the Bedouin elders in

terviewed were asked if the Bedouin are traditionally super

stitious, almost two-thirds (63.7%) said they were not su~ . 

perstitious. They explained that they did not have evil or 

harmful beliefs which some other tribes have, such as cau~ 

terizing (burning) healthy camels in order to cure a camel 
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that is sick with jarab (camel disease). Table 4 shows the 

answers to this question. 

Table 4. Shammar Superstitions 

Are Bedouin traditionally superstitious? 

Yes 

No 

Responses. 
(N) (%) 

87 

153 
36.3 

63.7 

Total 240 100.0 

Although the Bedouin elders said they were not 

superstitious as shown in Table 4, they named a number of 

beliefs that were held before the estaablishment of the cen~ 

tral Saudi government~ Genies (spirits and ghosts) and Sehr 

(witchcraft)were mentioned by 32.1 percent of those inter-

viewed. Sehr, death caused by certain names, and Nafs 

(casting of the evil eye) were mentioned by 50.4 percent, 

and all of the above were given by 17.1 percent of those in-

terviewed (See Table 5). 

Most of the Bedouin elders interviewed (66.3%) said 

that Bedouin superstitions had changed, but when asked to 

name the pre~ent Bedouin superstitions, they listed exactly 

the same ones with the exception of "death caused by certain 

names. II As shown in Table 5, /~O percent said the Bedouin 



Table 5.· Common Superstitious Beliefs. 

What were the most common beliefs among the 
Shammar Bedouin before the establishment of 
the Saudi central government? 

Both Genies and Sehr 

Sehr, death caused by certain names, 
and Nafs 

All of the above 

Total 

Have the Bedouin superstitions changed 
over the past few years? 

Yes 

No 

Do not know 

Total 

What are the present superstitions of the 
Shammar Bedouin? 

Sehr and Nafs 

Genies, Sehr and Nafs 

Total 

Responses 

(N) (%) 

78 

121 

41 

240 

159 

21 

60 

240 

96 

144 

240 

32.5 

50.4 

17. 1 

100.0 

66.3 

08.7 

25.0 

100.0 

40.0 

60.0 

100.0 

90 



believed in Sehr and Nafs, while 60 percent said they be-

lieved in Genies, Sehr and Nafs. 

As a result of living in the vast desert of the 
Arabian peninsula, an environment full of land 
depressions, hills, mountains and huge sand dunes,' 
a few inhabitants and travellers, darkness, calm
ness, loneliness and fear dawned in people and so 
did the belief in the existence of genies, and 
to have seen and talked to them(Alhofi 1972:459). 
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Bedouin believed it was always wise to avoid Bed

ouin burial places, especially at night, for during dark-

ness the spirits of the dead often came out of their tombs 

and sat on them, conversing with each other. Should a per~ 

son of this world happen to go near or pass by the grave-

yard, spirits often called out and abused them, sometimes 

hurling stones. 

Death was a major subject of Bedouin beliefs and 

superstitions. Some Bedouin interviewed believed that when 

people die, their spirits appeared'as owls. Others reported 

the Shammar people in the past believed that naming children 

for animals or using ugly names would prevent death. Some 

examples were: jhaish (small donkey), klaib (small dog), 

and zib sihman (dog's penis). The majority of the people 

interviewed said they no longer held such beliefs. 

The Shammar Bedouin did not use the names of their 

lving relations because they believed it might bring death 

to those people. A number of those who reported this cus-

tom said that it was undesirable. 
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A strong belief of the Shammar Bedouin was nafs or 

"the casting of the evil eye." The Bedouin felt that it 

could happen to anyone, male or female, adults or children. 

When a person was admired for his or her beauty, a good ap

petite, health, athletic ability or any other cause of pos

sible envy or jealousy, nafs might occur. The victims of 

nafs became ill and, in some cases, died. Traditional anti

dotes were: (1) The family of the sick person should get 

some object from the person they believed caused the ill

ness, or (2) find a religious person to read verses from the 

Koran over him. 

4.3.2.2 Islamic Religion. Before the unification 

of the Kingdom, the Islamic religion was not of major con

cern to the Bedouin. They seldom prayed, for they knew and 

cared little about the religion of Islam to which all of the 

Middle East nomads now adhere. 

Although most of those interviewed said that the 

Shammar Bedouin believ~d in Islam (74.5%), there were also 

some (25.4%) who said the Bedouin practiced animism, wor

shipping stones and trees (Table 6). This was before the 

unification of the Kingdom of Saudi Arabia. Before 

1910 A.D., a few Bedouin could not even recite the initial 

verses of the Koran, and only a few prayed regularly or 

gave much thought to religion. Burkhardt wrote that "the 

Bedouin until a few years ago had not any priest among them, 



neither mulla nor imams (teachers). After Wahhaby's re-

ligious movement, ulama (religious scho~ars) were intro-

duced by a few Bedouin sheikhs" (1967:99). Dickson wrote 

at the same time: 

Though fierce in battle and ever ready to raid 
and kill, the Bedouin have one of the strictest 
codes of honor in the world. His belief in one 
great, almighty God, indivisible, omnipresent 
and omniscient, is impressive. Throughout his 
life, the name of God is constantly on his lips, 
and is heard in almost every sentence he uses 
(1967:181). 

When Bedouin elders were asked what the attitude 
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of present day Bedouins is toward religion, 75.4% said that 

the Bedouins are more religious than they used to be, but 

24.6% said that Bedouins still do things against Islam 

(Table 6). 

The Shammar Bedouin even jo~ned the Ikhwan revival 

movement, led by a religious scholar, Sheikh Mohammed Ibn 

Abdulwahhab in 1744 A.D. 

Mohammed Ibn Addulwahhab travelled from Meddah 
to Medina to Basrah in southern Iraq. He dili
gently studied the Koran and other writing and 
soon became convinced that the Bedouins of his 
home region were superficial Muslims only: that 
they followed too many superstitions and instead 
of worshipping Allah alone, they also prayed to 
stones and trees, and believed in the special 
power of saints, both living and dead, so in 
1744, he joined with Mohammed Ibn Saud, the ru
ler of dereyyah, a small town near present day 
Riyadh in Central Arabia (Cole 1975:117). 

Most of the Bedouin interviewed agreed that before the reli

gious revival movement of Mohammed Ibn Abdulwahhab, Bedouin 



Table 6. Bedouin and Islam. 

What were the religious beliefs of the 
Shammar Bedouin? 

Islam 

Animism (worship of stones and 
trees) 

Total 

What is the attitude of Bedouins toward 
modern day Islam? 

Bedouin are now more religious 

Bedouin still do things against 
Islam 

Total 

What role did religion play in Bedouin 
life? 

Religion was not of major concern 

Islam was important 

Total 

Responses 
(N) (%) 

179 

61 

240 

181 

59 

240 

93 

147 

240 

74.6 

25.4 

100.0 

75.4 

24.6 

100.0 

38.7 

61.3 

100.0 

94 



95 

did not strongly adhere to religious practices; sometimes 

they prayed and sometimes they did not. They worshipped 

assnams (idols) made of mud and stones which they placed 

on top of a mountain or a tomb. 

The majority of the Bedouin interviewed (61.3%) 

said that religion played an important part in Bedouin 

life, while 38.7% said religion was not a major concern 

(See Table 6). The researcher observed that every Bedouin 

camp or tent had near it a drawing of a mosque on the 

ground. Sometimes, this was surrounded with small stones 

to represent the boundaries of the mosque. 

4.3.2.3 Shammars' Attitude Toward Outsiders. Most 

of the literature on Bedouin attitudes toward sedentary 

people (those living in cities or villages) indicated that 

the Bedouin considered them inferior. Cole wrote: "They 

reject the city as physically and socially polluted and 

prefer the desert where they can live what they habitually 

described as the pure and clean life" (1975:16). 

However, most of the Bedouin (80.4%) who were in

terviewed by the researcher in Hail Province said that 

the Shammars' attitude toward sedentary people was differ

ent than that of other tribes, because some of the vil

lagers belonged to their tribe, and some of the inhabitants 

of other villages were also from the Shammar tribe, and 

they were used to dealing with them (See Table 7). 
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Table 7. Attitudes of the Shammar Bedouin Toward Outsiders 

What was the Bedouin attitude toward 
other tribes? 

Respect 

strong tribes should take advantage 
of weaker ones 

Total 

What was the Bedouin attitude toward 
townsfolk? 

Inferior 

Respect 

Total 

What was the Bedouin attitude toward 
the free world? 

Do not know about them 

Bedouin strong and do not care 
about them 

They are non-Muslims and don't 
believe in the unity of God, and 
should be fought 

Total 

Responses 
(N) (%) 

107 

133 

240 

47 

193 

240 

123 

71 

46 

240 

44.6 

55.4 

100.0 

19.6 

80.4 

100.0 

51.3 

29.6 

19. 1 

100.0 
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The Shammar Bedouin did not feel the same way 

about other tribes. Shaker wrote: "The Bedouin regard 

strangers with suspicion because they came from a differ

ent world and may be an enemy or tell their enemies about 

them" (1976:274). The majority of those interviewed 

(55.4%) felt strong tribes should take advantage of weak 

ones, while only 44.6% felt that other tribes should be 

respected (Table 7). 

When the Bedouin interviewed were asked about their 

tribal attitude toward the world, slightly more than half 

(51.3%) said that the Bedouin did not know if there were 

people far away who were not Arab. Almost one-third 

(29.6%) said that they did not care about the rest of the 

world because the Bedouin are strong, while 19.1% said that 

the rest of the world is not Muslim and should be fought 

(See Table 7). 

When asked the cause of their attitudes toward out

siders, 20.8% said it was due to their ignorance of out

siders, while 25.2% said it was because they were isolated 

and ignorant (Table 8). Bedouin interviewed said the Sham

mar lived in a territory composed of a vast desert, the 

Nufud, and a rough terrain with many mountain ranges. 

This type of environment enabled them to protect themselves 
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and to live an isolated life. They remained ignorant and 

did not know about other people and nations. 

However, 20.0% of the people interviewed said .that 

though the Bedouin were in an isolated area, they had been 

raided in the past by many people such as the ottoman, the 

Shereifs of Mecca and the rulers of Egypt. These contacts 

had given them some idea of the outside world (Table 8). 

The Bedouin interviewed concluded that the atti

tudes of most of the Bedouin toward outsiders had changed 

in the last four decades. They felt this happened as a re

sult of the two world wars, the presence of the British and 

the French in the Fertile Crescent, the introduction of 

cars and radios, and contact with urban centers and the in

troduction of schools. As a result, they now knew more 

about the outside world (See Table 8). 

4.3.3 Values. 

The majority of those interviewed said that the 

Shammar tribe had almost the same customs and traditions as 

any other Arabian tribe in the peninsula. They included 

hospitality, shimah (decency or honor), and keeping a prom

ise. 

4.3.3.1 Hospitality. To Arabs, and especially the 

Bedouin of the desert, of which the Shammar tribe is a part 

a guest is sacred. A guest, even if he is a stranger, must 

be looked after in a fitting manner. Alhofi wrote: 
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Table 8. Causes of Bedouin Attitudes. Toward 
Outsiders. 

What were the causes of the Bedouin atti
tudes toward outsiders? 

Ignorance 

Isolation and ignorance 

Wars 

All of the above 

Total 

Have Bedouin attitudes toward outsiders 
changed in the last few decades? 

Yes 

No 

. Total 

Responses 
(N) (%) 

50 20.8 

63 26.2 

47 20.0 

80 33.0 

240 100.0 

193 80.4 

47 19.6 

240 100.0 



The Bedouins are living in a poor environment 
with insufficient food. They are always on the 
move and each of them could lose his food at any 
time. So today he gives his food to his guest, 
and tomorrow he will be the guest of someone. 
Also, they host people because of their love of 
good talk and good reputation. They give to their 
guest the best of what they have and receive him 
with a flood of welcoming words (1972:516). 

According to the Bedouin who were interviewed, 
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when a man approached a Bedouin camp, he must decide to 

which tent he is going before he gets close to the camp. 

Formerly, the guests went to the sheikh's tent, which was 

the largest one, but now most Bedouin have large tents. 

The guest should go to the tent which has men and direct 

his way to it as soon as he can. At night, the visitor 

should follow the sound of the coffee grinder until he 

comes to the tent, which will have men sitting around the 

fire. Women never visit other campscwithout a male escort. 

When they do visit, the women sit in the women's section. 

The visitor should never pass the nearest tent as 

he arrives, for this is considered an insult, so the 

visitor must plan which tent to approach before he enters 

the camp. Then, he must approach the tent from the open 

side. Should the master of the house be absent, the wife 

will invite him to come in and serve him coffee and tea 

while she starts to cook the food. 

The majority of the Bedouin interviewed claimed 

that the Shammars were more hospitable than other tribes 



101 

of the Arabian peninsula. They also said that Bedouins 

were more hospitable than villagers, even though they were 

poorer. Many of the Bedouin who were interviewed said that 

when a Shammar Bedouin hosted a guest, he did not eat with 

him. The researcher found this to be true. He w~s treated 

in several Bedouin tents, and the host never joined him. 

For example, when a guest came, the host presented 

him with zebd (butter), dates, and libun (buttermilk). They 

served him coffee that was ready and then made a new pot 

and kept pouring coffee for the guest, even if he said, 

"No, thank you." The custom is that when someone has had 

enough coffee, he should put his hand on top of the cup and 

shake his hand several times quickly. 

Among the famous hospitable personalities of the 

Shammar tribes was laid Alkhasha of Gofar village. Al 

Arifi wrote: 

laid Alkhashm went to visit Iman Faisal Ibn Tur
key in Riyadh city. During his absence, more than 
forty people of the Anezah tribe visited his place 
in Gofar village. When his wife learned about 
them, she killed the domestic camels, fetched' 
water from the well and fed the guests. She said, 
"Welcome to the place of a man who, in his absence 
entrusts his wife to entertain guests, and in his 
presence does his best." The people ate, thinking 
that the husband was around in the village and 
that he might be coming soon. When the guests ar
rived at the city of Hail, whose regional Emir 
was Talal Ibn Resheid, they were asked where they 
had been the pre v ious day. They said, "We were 
at laid Alkhashm's place and he hosted us." The 
Emir said that he was in Riyadh, to which they 
responded that his wife had hosted them (1402 A.H. 
[1982]:32). 
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When the researcher was interviewing the Bedouin 

elders, he was told many times that if a guest came to a 

Bedouin tent and the head of the household did not have 

any lambs, he would ask his neighbors for a lamb until his 

sheep returned from the range. The Bedouin will feed his 

guests what they have and stay hungry themselves. They 

put the guest food away from the lighted area, and some

times even put out the fire, so the guest will not find it 

awkward to eat. 

The interviewer was told that, in the old days, 

only Bedouin sheikhs killed sheep exclusively for the guest 

of the public. At the present time, all Bedouin are finan

cially more secure and kill lambs for Bedouin sheikhs and 

other guests. For the sheikhs, they may kill camels if 

available. 

The value of hospitality has remained significant 

for the Bedouin. They now have more money, so everyone 

is now more hospitable because they have the means to en

tertain properly. With the use of cars and trucks, more 

guests visit the Bedouin, so their hospitality has re

mained an important part of their lives. 

4.3.3.2 Shimah. To the Bedouin shimah means decen

cy or honor. For example, one is reluctant to talk about 

the dowry of his daughter, or to commit adultery. Shimah 

can be illustrated as follows: At the end of a battle, a 
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Bedouin takes care of an illjured person, even if he knows 

that this person has slain his own brother. Most of the 

Bedouins interviewed, when asked about their customs and 

values, agreed that it is the Bedouins' shimah ~hich pre

vents them from touching the women who go with them to the 

range. The Bedouin used to send their daughters to the 

range with the men. They stayed there for several days, 

and nobody dared to touch them. At the present time, most 

Bedouin still have shimah, for they never look at their 

neighbor's wife or daughters as some city people do. Bed

ouin still do not usually ask for dowry for their daugh

ters. 

4.3.3.3 Keeping a. Promise. In the more civilized 

world, people keep their promises because there are writ

ten guarantees or witnesses. No such guarantees exist in 

the desert environment. The promise is verbal, but the 

person is trusted, and he is obligated to fulfill the 

promise to protect his honor and reputation. When a Bed

ouin wanted to praise his tribe or some tribal sheikhs, he 

often spoke in terms of their adherence to promises. The 

researcher was told that, under no circumstances will a 

Bedouin ever break his promise unless he can find a legal 

excuse to avoid complying with the promise. This is only 

done when someone was dragged into making a promise, or 

when a mistake had been made. 
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An example was a story told by Fulan Al Faylani, 

from the Alamood tribe. He told the researcher that Eyenah 

Algeeit,1 a Shammar sheikh, and Talal Ibn Remal,1 a sheikh 

of the Bano Sakhr tribe in Jordan, were returning from a 

raid. They came back with forty camels each. All were 

painted with blood from the sheep they had killed on the 

way back. When they reached Talal Ibn Remal's territory, 

Talal hosted Eyadah in his house. Eyadah saw a five-year-

old girl and asked for her. Talal had no choice but to 

say, "She is yours." When Eyadah returned twelve years la-

ter, Talal had forgotten his promise and tried to block the 

marriage by putting conditions on the match. Eyatah com-

plied with all the conditions, so Talal gave his daughter 

to him in marriage. 

4.3.4 . Technology. 

All of the Bedouin elders interviewed said that 

they had used trucks and modern appliances. A third 

(33.7%) said they had used trucks, gas stoves, gas lights, 

and thermal tea and coffee pots. About 30 percent (29.6%) 

said they had used only trucks; 20.4% had used only gas 

stoves and gas lights; and 16.3% had uS3d only thermal tea 

and coffee pots (See Table 9). 

1. Real names were changed to protect the identity 
of the people involved. 
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While all the Bedouin interviewed said they had 

used some modern appliances, the majority of them (63.7%) 

said they did not like modern appliances (See Table 9). 

However, in the discussion of the various new inventions 

available, it was found that Bedouins liked some such as 

trucks, but did not like others, such as thermal tea and 

coffee pots. 

The most popular and beneficial modern invention 

used by the Bedouin was the truck. Trucks have become wide

ly available to the Bedouin only in the past twenty to 

twenty-five years. Urban Bedouin were the first to be able 

,to buy trucks, and often bought them for their families in 

the desert. Sometimes, the young Bedouins forced their 

families to sell some of their livestock to buy trucks. At 

first, the Bedouin found themselves getting stranded in the 

middle of the road when they ran out of gas. They would 

wait for someone to come and fix their truck, because they 

thought it had broken down. 

When the Bedouin taught one another to drive, they 

often drew a circle in the sand to represent the steering 

wheel. In this way, they gave their pupils the required 

instruction before actually driving the car. 

The Bedouin interviewed said that modern technology 

changed the Bedouin lifestyle by reducing migration (42.9%) 

and enabling the people to be more hospitable (57.1%). 



Table 9. Eff~ct nf Technology on the Bedouin 

What modern inventions have the Bedouin 
adopted since the emergence of the Saudi 
central government? 

Gas stoves and gas lights 

Trucks 

Thermal tea and coffee pots 

All of the Above 

Total 

What was the Bedouin attitude towards 
modern appliances? 

Like them 

Did not like them 

Total 

How did modern technology change the 
Bedouin lifestyle? 

Reduced migration 

~lore hospitable 

Total 

Responses 
(N) (%) 

49 

71 

39 

81 

240 

87 

153 

240 

103 

137 

240 

20.4 

29.6 

16.3 

33.7 

100.0 

36.3 

63.7 

100.0 

42.9 

57.1 

100.0 

106 
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Trucks were the means of bringing about many of these 

changes, by increasing the Bedouins' mobiJjty, for both 

trading in cities and villages and visiting other Bedouins. 

Bedouin have found trucks to be extremely useful 

in their animal grazing. They now can watch their animals 

on the range through binoculars, and then drive down to 

them in their trucks when necessary. Young men, and occa

sionally women, were able to take the truck and stay with 

the animals on the range. The Bedouin were now able to 

move with their animals more than before and get greater 

benefit from every range because of their trucks. They 

carried large water bags on the trucks to provide for them

selves and their animals. They drove to the villages to 

pick up government subsidized animal feed when pasture

land was sparse. 

If the Bedouin did not own trucks, they could 

hire them for any of the above purposes. The introduction 

of trucks and tankers has helped solve one of the oldest 

problems facing the herdsmen. Before they had trucks, the 

Bedouin missed out on many good pastures because they did 

not want to travel long distances to good pastures, since 

the trip would involve travelling through areas with no 

water which would expose their animals to thirst and ex

haustion. This might cause some animals to become sick or 

die. Now, the Bedouin can carry water and feed with them 
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in their trucks to provide for their animals and prevent 

these problems. 

The Bedouin have received other appliances through 

their relatives or friends who worked in the cities and 

brought them as gifts when they came to visit. One of 

these was thrermal coffee or tea pots, which were intro

duced in the urban centers to save time for busy women, 

since these pots kept the coffee or tea hot for hours. 

Most of the 63.7% of the Bedouin who did not like 

modern appliances mentioned coffee pots as the item they 

did not like. They found them difficult to use and if 

they were made of glass, the Bedouin reported that they 

broke easily. Moreover, the customs of the Bedouin dicta

ted that the host must make a fresh pot of coffee or tea 

when guests arrive. They usually served their guests the 

already brewed coffee or tea at first, then when they 

brewed a fresh pot, they served the guests the fresh coffee 

or tea. Those who liked modern appliances (36.7%) liked 

the coffee pots because they could use them for themselves 

but not for guests. 

Another modern applicance that has reached the des

ert people is the portable gas stove. Some Bedouin used 

these stoves, especially those who camped near villages 

where gas was easily obtained, but their attitudes to-

ward this invention varied. Gas stoves have reduced their 
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need for firewood, but they have not stopped using fire

wood completely. F~r example, the Bedouin visited by the 

researcher all said that they like to see a fire going and 

the coffee and tea pots lined up around it. -They also kept 

the wood fire burning to keep the coffee and tea pots warm. 

Although most of the Bedouin households visited by 

the researcher had gas stoves, the majority of the Bedouin 

interviewed said that not all Bedouin used them because 

they are difficult to obtain and are easily broken during 

frequent migrations (every ten days). After ten days, all 

the grass is eaten> and they move on to another place. It 

is also necessary to move for sanitary reasons. Some Bed

ouin said that they used gas stoves because: (1) It is 

difficult to obtain firewood, and (2) their constant wan

deringmakes it difficult to buy firewood which is sold 

only on a wholesale basis, in quantity, and is hard to 

carry when travelling. 

Another modern appliance introduced to the desert 

Bedouin by their urban relations was the gaslight. Al

though the gas cylinders that fuel these last for almost 

45 days without refill, many Bedouin found these lights 

inconvenient because they were easily broken in their fre

quent migrations. They also were just another burden to be 

transported without adding much to their lives or being 

practical. For these reasons, some Bedouin have rejected 
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them and many other modern appliances. Especially for the 

Bedouin who did not have trucks, these amenities were sim

ply too large to transport easily. Furthermore, some of 

the appliances like the thermal coffee pots, were against 

the Bedouin traditions, because the custom of the Shammar 

Bedouin dictates that coffee be made fresh when guests ar

rive, and it is considered rude to fail to do this, even 

though the new coffee pots make it unnecessary. 

4.3.5 Social Organization 

4.3,5.1 Political Power and Authority. Every Arab 

tribe in the past had its chief sheikh, and every division 

was ruled by a sheikh or an Arab of some importance, who 

had a great deal of authority. For a man to be a sheikh in 

a nomadic society, he had to have skill in fighting, raid

ing, oration (the power of persuasion), and marksmanship, 

as well as the qualities of generosity, hospitality, toler

ance, patience, honesty, dignity, Hudh (luck) and, finally, 

a knowledge of the people. It was not necessary for a 

sheikh to possess all of these qualities, but he could not 

assume leadership unless he possessed most of them. The 

Bedouin elders who were interviewed felt that generosity, 

stated by 35%; courage, mentioned by 23.8%; and both gen

erosity and courage, mentioned by 41.2%, were important 

characteristics of a person who could lead the tribe (See 

Table 10). 
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Table 10. Political Power and Authority Within the Tribe. 

Responses 
(N) (%) 

What were the obligations of the tribe mem-
bers towards the tribe head? 

Nothing 176 73.3 
Respect 64 26.7 

Total 240 100.0 

What characteristics should a person have 
to be a tribal leader? 

Generosity 84 35.0 

Courage 57 23.8 

Both of the above 99 41.2 

Total 240 100.0 

What were the duties of the tribe head? 

Maintain the poor, provide for 
guests, and lead raids 78 32.5 

Give good and fair decisions in 
family disputes and lead raids 69 28.8 

All of the above 93 38.7 

Total 240 100.0 
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The Aljarba family was the sheikhs of the Shammar 

tribe as a whole. ·.The Attemyatts were the sheikhs of the 

Sinjarah, a main subdivision of the Shammar tribe. The 

Sanad and Alherbeed were the sheikhs of the Asswains, a sub

division of the Sinjarah tribe. The tribe's leaders who 

were below the rank of sheikh were called Ageed. Figure 5 

shows the table of organization for the tribe and the names 

of the sub-tribes that make up the Shammar Bedouin tribe. 

In former times, the sheikh had no actual authority 

over individuals of the tribe, but he obtained considerable 

influence through his own personal qualities. Commands 

from him would be treated with contempt, but his advice was 

taken if his skills of public and private affairs were re

spected. In the past, the real government of the Bedouins 

was in the separate strength of the family groups who con

stituted many armed bodies ever ready to punish or retali

ate against aggression, and it was the balance of these 

bodies that maintained peace in the tribe. 

The Bedouin interviewed said that the duties of the 

sheikh were to take care of the poor and take care of guests 

and lead raids (52.5%), give good and fair decisions when 

tribal troubles were brought before him and lead raids 

(28.8%), and all of the duties mentioned above (38.7%) (See 

Table 10). In the past, the tribal sheikh could not declare 

war or conclude terms for peace without consulting the chief 

men of the tribe. Before wat was waged, secret meetings and 
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daily discussions took place with the tribal elders and 

men of experience~ . Once a decision was made and the raid 

initiated, the leadership was with the sheikh and his or

ders were obeyed. 

For the sheikh to maintain his influence in times 

of peace, he had to prove himself to be, literally, the 

"father of his people." He had to know the family trou

bles of every man of the tribe and give good and fair de

cisions when cases were brought to him for settlement. 

Above all, he had to be hospitable and keep his tent open 

to all. In the past, his means of defraying these expenses 

were the tribute payments he exacted from villagers and 

raids on other tribes. Some sheikhs, for example, Ibn 

Wotaid, one of the Azzmail division of the'Sinjarah sub

tribe of the Shammar tribe, used to take Ekhawah, which is 

a cubic measure of varying magnitude, of Oehn (ghee or 

grease) and a lamb from each household every summer. At 

the present time, some important sheikhs have salaries and 

some receive sums of money or land which they share with 

the tribe. 

To deal with intertribal problems, there was an 

Arefah or Arfah (plural Awaref), meaning judge. The tribal 

members chose one of a certain family to become their 

Arfah, a post which was inherited. The Abdah tribe, in the 

past, had at least four Awaref: Ibn Ali, Ibn Shraim, Ibn 
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Jadi and Ibn Baggar. The Bedouin Arefah was one who knew 

about Bedouin law "and who was known to be honest, a man of 

shimah (decency or honor). When the Bedouin had a dispute, 

they referred it to an Arefah mutually agreed upon. Each 

party publicly presented the Arefah with a gift, such as a 

lamb or camel, before they could tell their story. King 

Abdulaziz replaced the Awaref with sharia law. 

In earlier times, a council was sometimes used to 

settle disputes between members of the tribe. Occasional

ly, money was gathered to settle these problems. The Bed

ouin had something that is called Hemeyyah (chauvinism), 

where certain tribal members assaulted other tribal mem

bers. If the assaulted parties could not fight back, they 

took one of their relatives to mete out the same treatment 

to the guilty party. Even at the present time, Hemeyyah 

still exists, but in a different way. For example, Bed

ouin do not inform on their fellow tribesmen when they 

break the law. Today, disputes at the local level between 

members of the tribe or other Bedouin are still solved by 

appointing a person to decide who is right. If they cannot 

agree, they can take the dispute to a city or village court 

of law where a decision will be made. 

At the present time, few Bedouin liked or respected 

their sheikhs. Only 25.7% of those interviewed said that 

they respected their tribal head, while 73.3% said they had 
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no obligations toward the tribal heads (See Table 10). The 

tribe felt that the sheikh had been imposed on them by the 

Saudi government, and that they became sheikhs by lying 

and cheating both the government and the tribe. The 

sheikhs were thought to be interested only in their posts 

and their reputations, and not in the tribe's welfare. 

Some sheikhs used their jobs to obtain bribes or tribal 

livestock. The government has kept some of the popular 

sheikhs at their posts, especially those of reputation and 

importance to the tribe. The Bedouin tribes still install 

their own sheikhs, who deal with government officials. Im

portant tribal sheikhs who were well known to the govern

ment did not need to use these go-betweens and contacted 

government officials directly. 

The Bedouin sheikhs, at the present time, can be 

considered to be "cultural brokers," working as middlemen 

between the Saudi government and the tribe. The term 

"broker" was defined by Eric Wolf as a person who seeks 

power outside the local community and operates both in 

terms of community-oriented and nation-oriented expecta

tions (1956:1065). Clifford Geertz developed this concept 

further by defining "cultural brokers" as a person who is 

able to playa cultural middleman role between tribe and 

government, and so create an effective juncture between 

traditional culture patterns and modern ones (1960:229). 
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4.3.5.2 The Household. The Shammars used the term 

~ to mean both household and tent. Bayt, in the meaning 

of a household, refers to the social unit which resides in 

the tent. According to the Bedouins interviewed, the ~ 

is identified with the name of the senior male, such as 

~ Abu Faraj, the house of the father of Faraj. If the 

senior woman was not their mother, sons did not live with 

their fathers except in a few cases when their mother had 

remarried. When Bedouin resided in villages, they kept 

the same household organization. 

The majority of the households, however, were pa

trilocal. The sons brought their wives to live with them 

in their father's household. Matrilocal residence in the 

household of the mother occurred only in a few cases when 

a divorced or widowed mother did not remarry. Her sons 

brought their wives to live with them in her household. 

Most of the Bedouin elders interviewed (75.0%) 

said that the typical Bedouin household was made up of the 

father, mother, children and married sons. The others in

terviewed said that the average household consisted of the 

father, mother and children (See Table 11). If the family 

got too big, 33.3% said the tent was divided into differ

ent sections, while 26.3% said they would build another 

house or tent. The rest (40.4%) of those interviewed said 

that they did both of these things, where some had a 
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separate tent and some had a separate division of the tent 

(See Table 11). 

When the son married, he often left the household 

and built a separate tent for his family (neo-local resi

dence). In some cases, he left the area completely and re

sided in another place, usually close to his father-in-law 

or brother-in-law, so that his wife could have an oppor

tunity to visit her relatives (matrilocal residence). When 

the girl married, she moved to her husband's household or 

tent (patrilocal residence) which was the preferred type of 

residence. The husband was the head of the household, and 

when he was not present, the oldest son took charge. 

In the past, household duties were unevenly di

vided between sexes. One-third of those interviewed said 

that the women built the house (tent) and did the cooking; 

22.1% said the women collected firewood and water; and 

44.6% said the women did all of the duties mentioned above 

(See Table 11). 

Now, the duties are more evenly distributed. When 

Bedouin elders were asked if there had been any changes in 

the family organization, 27.9% said household duties were 

more evenly distributed between sexes; 30.4% said families 

are smaller; and 41.7% said both statements were true 

(See Table 11). Because men do not raid any more, they 

have more household duties than before. Women do not 



Table 11. The Bedouin Household. 

What family members typically made up the 
Bedouin household? 

Father, mother and children 

Father, mother, children, and 
married children 

Total 

How did the Bedouin cope with a large family? 

Divide the house 

Build another house 

Both of the above 

Total 

What was the role of a woman in the family? 

Building the house and cooking 

Collecting wood and water 

All of the above 

Total 

If there has been any change in the family 
in the last few years, what is it? 

Duties more equally distributed be
tween sexes 

Smaller families 

Both of the above 

Total 

Responses 
(N) (%) 

60 

180 

240 

80 

63 

97 

240 

80 

53 

107 

240 

67 

73 

100 

240 

25.0 

75.0 

100.0 

33.3 

26.3 

40.4 

100.0 

33.3 

22.1 

44.6 

100.0 

27.9 

30.4 

41.7 

100.0 

1 19 
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collect firewood any longer; the men buy the wood from the 

neighboring towns and villages or buy it from some Bedouin 

who has Gollected firewood from the desert and sells it to 

other Bedouin. 

From the neighboring villages and towns, Bedouin 

buy much of their food, which requires less preparation. 

The women still go out with the animals upon occasion, but 

they stay for shorter periods of time. Much of the tent 

material is ready-made, sso the women do not have to make 

the tents. The women's major duties today are cooking and 

child-raising. 

Now, maiz is available for the animals in almost 

every village at a low price due to the government subsidy. 

This makes caring for the animals easier. A number of Bed

ouin stay close to the villages to buy the feed for their 

animals and to take advantage of the good water supply. 

The size of the average household, which used to be 

seven people, has been reduced due to migration of Bedouin 

young people to the cities and villages when they reach 12 

years of age or older. This has meant less informal educa

tion of Bedouin children by household members. Information 

about surviving in the desert environment, which was for

merly provided by their families, will now have to be pro

vided by formal education. 
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4.3.5.3 The Tent. A Bedouin tent or bayt al shlar 

is made of strips.of black, coarse cloth known as shgog 

fulj (plural shgog fuljan). These are constructed by the 

senior women and her daughters or daugbter-in-law out of 

goats' hair or sheep's wool. At the present time, Bedouin 

interviewed said that tents were made by hand out of 

sheep's wool (58.3%), machine made of jute and imported 

fibers (16.3%), or both 25.4%). In the latter case, the 

strips were hand made of wool and the rwagat (singular 

(rwag) or back curtains were machine made of jute and im

ported fibers, When asked who built the tent, 62.9% of 

those interviewed said that their wives and daughters con

sstructed the tent, while 37.1% said that their wives and 

neighbors constru~ted the tent (See Table 12). Figure 6 

shows the construction and composition of the tent. 

The tent was divided into two main parts, the wo

men's and the men's sections. The women's was to the left 

of the entrance, and the men's to the right. The women's 

section was subdivided by a ga'ta, mehja or thur'a (all 

meaning curtain). Every married woman had one of these 

subdivisions as her own, and it was here that she, her hus

band and their younger children slept at night. Male 

guests and male children past puberty slept in the men's 

section. Over half (52.9%) of those interviewed said that 

the average tent had two parts, 37.9% said it had three 
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Table 12. Bedouin Tent Construction. 

What was the Bedouin tent made of? 

Sheep's wool 

Machine made fabric 

Both 

Total 

Who built the house? 

The wife and her daughters 

The wife and her neighbors 

Total 

What was the average size of the Bedouin 
house? 

Two parts 
Three parts 

Four parts 

Total 

What did the typical Bedouin hou~e consist 
of? 

Four to six broad strips supported 
by three poles 

Five strips supported by two poles 

Total 

What factors are involved in determining 
the size of the Bedouin house? 

Importance of the owner 

Wealth and hospitality 

Hospitality (more hospitable than others) 
Wealth and importance 

Total 

Responses 
(N) (%) 

140 

39 

61 

240 

151 

89 

240 

127 

91 

22 

240 

139 

101 

240 

82 

59 

33 

66 
240 

58.3 

16.3 

25.4 

100.0 

62.9 

37.1 

100.0 

52.9 

37.9 

09.2 

100.0 

57.9 

42.1 

100.0 

34.2 

24.6 

13.7 

27.5 

100.0 

123 
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parts, and only 9.2% sai~ the average tent had four parts 

(See Table 12). The difference in tent size was due to 

differences in status and family size. 

The Bedouin interviewed said that the typical tent 

consisted of four to six broad strips supported by three 

poles (57.9%), or five strips supported by two poles 

(42.1%) (See Table 12) .. 

The size of the Bedouin tent depended on a number 

of factors. Factors mentioned by the Bedouin interviewed 

included: the importance of the person (34.2%); wealth and 

hospitality (24.5%); hospitality (peo~le who were more hos

pitable than others) (13.7%), and wealth and importance 

(27.5%). A poor man might have a few cheap, narrow strips 

for his tent, each twenty-five feet long, with only two 

poles, possibly just one. The sheikh's tent, on the other 

hand, usually was made of six extra broad strips, seventy 

feet long, and supported by four poles (See Table 12). The 

size of the sheikh's tent was not only due to his wealth 

and position, but because of his duty to entertain many 

guests as well. Similarly, other respected and important 

members of the tribe needed larger tents because they also 

were more hospitable. Figure 7 shows a group of tents of 

different sizes. 

Before deciding on a place for the tent, 40,8% of 

those interviewed said they looked for good water and 
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grass; 32.1% said they avoided places with cold winds; and 

27.1% said that they used to be concerned mainly with raids 

(See Table13). In the present, the Bedouins use their 

knowledge of the environment to choose the best site for 

their tents. All of the tents face the same direction, 

south-southeast, because the wind usually comes from the 

northeast and, if the tents are placed this way, it will 

not drive dust and animal smells into the open faces of the 

tents (See Figure 7). Some Bedouin choose to be close to the 

mountains, because the growing season for grasses is longer 

there, and the women like the privacy afforded to them by 

the mountains. Figure 8 shows a Bedouin camp in close 

proximity to the mountains. 

Bedouins interviewed reported that there had been 

changes in Bedouin housing in recent years. About 30% said 

the changes were due to smaller family size, due to the mi

gration of the sons to the cities and villages. Other 

changes cited were: houses are now larger (27.9%), tents 

are machine made (27.5%), and houses include modern appli

ances (15.0%) (See Table 13). 

The area for drinking coffee has always been an 

important part of the tent. In former times, women did not 

drink coffee or tea, while men drank only coffee. Not 

everyone had a coffee area and coffee pots, for they were 

poor, so the Bedouin who did not have them would visit the 
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Table 13. Tent Location and Recent Modifications 

What kind of information do the Bedouin 
gather prior to building the house? 

Availability of water and grass 

Absence of cold winds 

Raids (past concern) 

Total 

If you have observed any changes in Bed
ouin housing, what are they? 

Houses are larger 
Houses are machine made 

Modern appliances 

Smaller families 

Total 

Responses 
(N) (%) 

98 

77 

65 

240 

67 

66 

36 

71 

240 

40.8 

32.1 

27.1 

100.0 

27.9 

27.5 

15.0 

29.6 

100.0 

128 
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ones that did. When a g~est visited a tent without a cof

fee place, the host served him whatever was available, usu

ally libun (buttermilk), and then took his guest to a" tent 

where coffee was prepared. When the food was ready, they 

would all go back to the host's tent. At the present time, 

the Bedouin are more prosperous, and there is a coffee 

place in every household, and coffee and tea are always 

ready. 

Women now also drink coffee and tea, and they have 

a place for a fire on which the women prepare meals as well 

as coffee and tea for their own gatherings. A separate 

area for this purpose is located in the southwest corner of 

the tent or just outside of it. There is a fireplace for 

coffee in the middle of the men's section. The host pre

pares the coffee and tea while facing the guests and the 

women, too, so that the host can see if one of the female 

members of the family wants something, such as dates or 

libun. 

The men's section of the tent occupies one-fourth 

to one-third of the east end. This is the only area that a 

male visitor approaches, and it is the scene of all male 

social activities. The researcher was told by several Bed

ouin that, prior to World War I, the Bedouins of the north, 

including the Shammars, paid great attention to horses. In 

some Bedouin tents, a separate section of the tent was 
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reserved for the storage of horse fodder. At the present 

time, cars such as Toyotas, Datsun pickups, and Toyota 

jeeps, have replaced camels and horses. One can find cars 

parked outside the tent, where originally horses were 

found. 

4.3.5.4 Marriage and Divorce. The following table 

shows the Bedouin idea of marriage: 

Table 14. Bedouin Reasons for Marriage._ 

Re'sponses 
(N) (%) 

What are the Bedouin reasons for marr iage? 

Alliahce of families 87 36.3 
Children and continuation of the 
family name 61 25.4 
All of the above 92 38.3 

Total 240 100.0 

Many of the Bedouin interviewed said that marriage 

in the past was considered as an alliance between groups 

rather than between the bride and the groom. A total of 

36.3% gave this reason alone while another 38.3% gave it in 

combination with a desire for children and passing on the 

family name. Slightly more than one qu arter of those in-

terviewed (25.4%) gave children and carrying on the family 

name as the main reasons for marrying. 
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Marriage was considered an instrument of alliance, 

by which close tie~ .were established between people. They 

also felt marriage meant children, who would give economic 

and social security for their parents' old age. In the 

past, a group would survive and maintain its territory only 

if it had sufficient manpower, so children were extremely 

important. They also helped to do household chores, such 

as bringing water, collecting wood, and taking care of ani

mals. Other factors which encouraged people to get married 

were social pressure and the desire to have their name and 

family line carried on after their deaths. 

The Shammars interviewed said they either wanted 

their sons or daughters to marry a person of the same lin

eage (32.5%), a person of " the same or higher social status 

(25.4%), or both (42.1%) (See Table 15). Fifty-five per

cent of those interviewed said in most cases the fathers 

arranged the marriage, while 28.3% of those interviewed 

said that the mothers arranged the marriage. Of those in

terviewed, 16.7% said that both the fathers and the mothers 

were involved in the marriage arrangement (See Table 15). 

The Shammars expressed preference for marriage be

tween a man and his Bint Amm (his paternal uncle's daugh-

ter), a parallel cousin marriage. In cases involving 

the marriage of first cousins, the decision was reached by 

both fathers, usually when both the boy and the girl were 
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Table 15 . Marriage Arrangements. 

Responses 
(N) (%) 

To whom did the Bedouin marry their sons 
and daughters? 

A person of the same lineage 78 32.5 

A"person of the same or higher 
social status 61 25.4 

All of the above 101 42.1 

Total 240 100.0 

Who arranged the marriage? 

The fathers 132 55.0 

The mothers 68 28.3 

Both fathers and mothers 40 16.7 

Total 240 100.0 
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young. The opinions of the mothers of the boys and girls 

were not considered important. When a boy did not marry a 

first cousin, the boy's family looked for a girl from among 

families with which they had intermarried in past genera-

tions. Cole wrote: 

The initiation of marriage negotiations is almost 
never begun by either the prospective bride or 
groom. In most cases involving the marriage of 
first cousins, the decisions have been reached by 
the fathers of the bride and groom when they were 
still young. When the boy had grown a full beard, 
usually between eighteen and twenty, and the girl 
is about eighteen, the father of the boy (or one 
of the other brothers) begins to think about the 
marriage and considers all those who have suitable 
daughters. He first approaches families with whom 
his family has intermarried in past generations. 
If no one is found among those families, he ap
proaches other decent groups with whom he is re
lated through previous marriages (1975:75). 

The daughter of the boy's paternal uncle (Bint 

Amm) could not marry anyone else until her cousin refused 

her. If the Ibn Amm (son of her father's brother) knew 

that his uncle's daughter did not want him because she 

loved someone else, he could forbid (hayyer aleiha) the 

marriage, in which case the girl might be left a spinster. 

This type of forbidden marriage was called tahjer. In the 

past, if the girl was permitted to marry without the per-

mission of her cousin, her rightful husband would kill her, 

if he could. No one could forbid the girl from marriage 

except those who were part of her lineage. If she was for-

bidden from marrying by one of her cousins, the person who 
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wanted to marry her could contact her cousin to ask his 

permission. Sometimes, sheikhs and mediators were involved 

in solving the problem. 

The Shammar's marriage between a man and his Bint 

Amm was desirable for several reasons: (1) It strengthened 

the relationship within families; (2) it reduced divorce; 

(3) marriages were more likely to be successful; (4) the 

bride was happier because she knew the groom's family; and 

(5) she was likely to remain in the same area close to her 

family. Although the Shammars preferred parallel cousin 

marriage, their sons did: not always marry their Bint Amm, 

but they usually did marry peop~e of the same lineage. 

According to those interviewed, the average age 

when Shammar girls married for the first time was fourteen 

to fifteen (80.0%), while the average age for boys was sev

enteen to eighteen (69.6%). The other ages mentioned were 

a year or two older. Most of those interviewed (60.0%) 

said the Bedouins married only one time. Those who had 

married more than one time did so because their first wife 

did not have children or had grown old (See Table 16). 

The Shammar did not marry craftsmen. artisans, 

slaves or fallaheen (farmers). Some also said they avoided 

certain tribes, such as the Arreshaydan, Al Shararat, Al 

Awazim, and Assalab, because they considered them to be of 

low social status and, in the case of the Assalab, not pure 
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Table" 16. Bedouin Marriage Age. 

Responses 

(N) (%) 

Did the Shammar Bedouin marry more than 
one time? 

Yes 96 40.0 

No 144 60.0 

Total 240 100.0 

What was the marriage age for a male member? 

Age 17 - 18 167 69.6 

Age 19 - 20 73 30.4 

Total 240 100.0 

What was the marriage age of the female mem-
ber? 

Age 14 - 15 192 80.0 

Age 16 - 18 48 20.0 

Total 240 100.0 
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Arab. A Shammar Bedouin must marry a person of the same or 

a higher social status. They can marry someone from their 

own tribe or from a tribe of equal or higher social status. 

It was considered scandalous for the bride's father to de-

mand money or what they called mahr or jihaz (dowry), for 

the Shammar have shimah (decency or honor), and no one 

should ask the bride's price (Field notes). 

Almost a third of the people interviewed said that 

many Bedouin gave their daughter a camel when she married. 

Those interviewed said that the dowry consisted of a bed 

(25.4%), clothes (53.8%), or a bed and clothes (41.8%), as 

shown in the following table. 

Table 1.7. Bedouin Marriage Dowry. 

Responses 
(N) (%) 

What did the dowry consist of? 

A bed 61 25.4 

Clothes 81 33.8 
A bed and clothes 98 40.8 

Total 240 100.0 

The average jihaz (dowry) was a meshlan (a long and flowing 

cloack of wool or caml's hair) and one or two women's 

dresses. If the people were poor, the jihaz could be a long 

wide bed called a mudharrab or jodri which could also be 

used as a blanket, and a black head covering called a 
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ghudfah or shilah. The researcher was told that some Bed-

ouin have used the" same bed or head cover as a jihaz for 

marriage several times, for some wives when they became 

angry at their husbands returned their jihaz and went back 

to their families. The husnand then used it to marry an-

other woman. 

When asked about the Bedouin marriage ceremony, 

most of those interviewed (78.7%) said it was simple while 

21.3% said it was expensive as shown in the following table. 

Table 18. Bedouin Marriage Ceremony. 

How would you describe the Bedouin marriage 
ceremony? 

Simple 

Expensive 

Total 

Responses 
(N) (%) 

189 78.7 

51 21.3 

240 100.0 

The wedding ceremony differed depending on the son 

and the social group. For the average Bedouin family, the 

ceremony was simple. The men gathered in one section and 

the women in another while the bride had a separate tent. A 

camel or lamb presented by the groom was killed for the 
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occasion. A few days later, a marriage feast was held at 

the home of the bride. The weddings of sheikhs and some 

of the rich Bedouin were large and involved singing and 

dancing. 

Divorce was also common among the Shammars. Over 

half of those interviewed (55.9%) said that many Bedouin 

divorced their wives, and over two-thirds (67.8%) felt that 

divorce was increasing. According to the people interview-

ed, the causes of divorce were: the aging of the wife and 

barren wives (28.5%), low wedding expenses (32.9%), family 

conflicts (23.3%), and all of the above reasons (15.5%) 

(See Table 19). Sometimes a simple thing, such as a wife 

not cooking a good dinner, might cause a divorce. The ma-

jQrity said that it was rare for a divorce to take place 

during the wife's pregnancy or when the wife had several 

children. The children usually go to live with their fa

ther when they are about eight years old (60.4%) as shown 

in Table 19). 

Sometimes as the son of a divorced man grows older, 
the father may send him to live with his mother. 
Likewise, a divorced woman who remarries may decide 
that her adolescent daughter by her former husband 
should go to live with her father, for the new hus
band may not like the children of someone else to 
share his house. The children do not seem to be
come a burden after their parents are divorced as 
there is a great deal of cooperation among family 
members in a community with regard to caring for 
the children. I often observed the children of di
vorced parents going back and forth between their 
parents without seeming to suffer (Katakura 1977: 
156) . 



Table 19. Divorce Among the Shammar Bedouin. 

Do many Bedouin divorce their wives? 

Yes 

No 

Total 

Do you think that the number of divorces 
among the Bedouin has increased or decreased? 

Increased 

Decreased 

Total 

What are the causes of divorce among Bedouins? 

Aging and/or barrenness of wives 

Low wedding expenses 

Interfamily conflicts 

All of the above 

Total 

What is the fate of the children when the 
mother is divorced? 

Go to the mother 

Go to the father 

Total 

Responses 
(N) (%) 

132 55.0 

108 45.0 

240 100.0 

163 67.9 

77 32.1 

240 100.0 

68 28.3 

79 32.9 

56 23.3 

37 15.5 

240 100.0 

95 39.6 

145 60.4 

240 100.0 
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Divorce, unlike some marriages, does not involve 

an extended period of time. 

When one of them becomes on any slight occasion 
dissatisfied with his wife, he separates himself 
from her by simply saying Ente Talek "Thou art 
divorced." He then gives her a she camel and 
sends her back to the tents of her family. He 
is not obliged to state any reason, nor does 
this 8ircumstance reflect any dishonor on the 
divorced woman or her family. Everyone excuses 
him by saying, "He did not like her" (Burkhardt 
1967:271). 

The divorced woman returns to her natal household with her 

dowry and any possessions she has acquired during her mar-

riage. If she was asking for the divorce, she may not be 

allowed to take anything with her. When the man divorces 

his wife, he takes her to her family or sends her if her 

family lives nearby. 

With the introduction of the central government and 

the social welfare programs, through which the head of ev-

ery household is paid a salary and animal feed is subsi-

dized, in addition to the open job market and increased 

contact with urban centers, the Bedouin attitude toward 

marriage has changed somewhat. About three-quarters 

(74.6%) felt that marriage had changed in the last ten 

years (See Table 20). Due to the increased real wealth, 

jihaz (dowry) bas changed and now includes jewelry and 

money, so weddings have become more difficult to negotiate. 

This has resulted in a decline in the marriage and divorce 

rates and has caused many to marry later and to stay with 
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one wife longer: Most of the Bedouin interviewed said that 

the difficulties in getting married and remarried have af

fected their behavior and made it more difficult to honor 

their customs and traditions. 

Recent changes in marriages mentioned by those in-

terviewed included: expensive since it includes jewelry 

and money (28.5%), mother's opinion sought (15.0%), aboli

tion of the Tahjer system (the optional right of a boy of 

marriageable age to forbid the marriage of a girl who is 

his paternal first cousin to a man other than himself) 

(22.9%), and all of these changes (33.8%) (See Table 20). 

At the present time, wedding expenses including 

money, jewelry, clothes and jihaz cost between 50,000 and 

100,000 Saudi Riyals ($15,000 to $30,000), and the bride's 

father also must consider the opinion of the girl and her 

mother. Concerning matrimonial changes, Amanolani-Behar-

vad stated: 

Formerly marriage was controlled by the parents 
and the members of the lineage. The parents con
trolled the properties, leaving little opportunity 
for a man to go against their wishes. Today, how
ever, because a man can get employment outside the 
tribe he can assert independence. If a man does 
not depend on his kinsmen for financial support, 
he can select a mate according to his own desire. 
The female situation has not changed as much be
cause they have no opportunity to find an employer 
outside the tribe; the girls still depend entirely 
on their parents (1975:210). 

Upon getting married, Bedouin in urban centers may 

leave their wives with the family in the desert until they 
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Table 20. Changes in Bedouin Marriage. 

Responses 

(N) (% ) 

Has marriage changed among the Bedouin in 
the last few years? 

Yes 179 7L.6 

No 61 25.4 

Total 240 100.0 

What are the recent changes in marriage? 

Expensive 68 28.3 

Mothers' opinions sought 36 15.0 

Abolition of the Tah,jer system 55 22.9 

All of the above 81 33.8 

Total 240 100.0 
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can afford to support them in the city. They send money, 

livestock, and som~times cars to their wives in the desert. 

Another major change concerning matrimony was the 

dissolution, for the most part, of the tahjer system in 

which the Ibn Amm forbade his cousin to marry without his 

permission on pain of death. As a result of government in

tervention, the Bedouin, although "they still like their 

daughters to marry their Ibn Amm, sometimes give their 

daughter to other men who are able to pay more jihaz than 

the Ibn Amm without fear of punishment. 

4.3.5.5 Kinship. Lineage was a very basic unit in 

the Shammar social organization, but it should be noted that 

each household was an independent unit, and that there were 

relationships between households which united people in kin

ship which were strictly based on egalitarianism. Kinship 

was more important in the past. It played a major role as a 

unit of social organization. The camp was composed of all 

people who were descendants of a male ancestor who lived 

over five generations ago. 

The Shammar Bedouin term for the lineage and kinship 

system is the Khamsah (five, the five main strains of Arab 

horses). The Khamsah system is important to Bedouins. In 

the past, the members of this system could be killed if one 

of the people of the Khamsah killed a person of a different 

lineage. In the name of deyah «blood price), he was also 
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responsible and would have to pay. He also had the right to 

seek revenge if one of his Khamsah people were killed, and 

seek deyah if all his family members agreed to collect 

deyah. 

A Bedouin knew if he belonged to the Khamsah system. 

He folded his fingers and started to name his generations 

downward, releasing one of his fingers each time he men-

tioned a name of his forefathers. If his name appeared 

among the five generations, then he was among the Khamsah. 

If he was not among the five g~nerations, he was not 

obliged to pay and he did not have the right to seek re-

venge. 

When the Arab has entered into a compromise with the 
family to whom he owes .blood, he addresses himself 
to his relations and friends, soliciting from them 
some contributions of sheep and lambs, that he is 
enabled to make up the sum required. Among some 
tribes of the Shammar, it is a custom that contri
butions are to be made in proportionate shares by 
all the individuals comprising the khomse, and who 
are, therefore, liable themselves to suffer from the 
blood debts in case no payment of another kind is 
accepted (Burkhardt 1967:313-315). 

Figure 9 shows the kinship relationships of the 

Shammar Bedouin. Definitions of the terms used also are 

given. Although members of a lineage claim that they are 

descendants of one ancestor, kinship is not the only factor 

which kept the lineage together and made it a basic unit. 

Ecological factors played an important part, such as the 



AMM cf' 
Father's brother 

'I BN AMM 0' 
Son of father's 
brother 

j 

KHALAH Q 
Mother's sister 

ABB rf' 
Father 

, 
BINT AMM 9 
Daughter of 
father's 
brother 

OMM 2 
Mother 

'BINT KHALAH ~ IBN KHALAH (f 
daughter of son of mother's 
mother's sister 
sister 

other members of the household: 

~ JADDAH Grandmother from both 
cfI JUDD Grandfather from both 

145 

AMMAH ~ 
Father's sIster 

IBN AMMAH d' 
Son of father's 

sister 

KHAL 

BINT AM~~AH ~ 
Daughter of 

father's 
sister 

(JI 
Mother's brother 

I if BINT KHil.L ~ IBN KHAL 
daughter of son of 

mother's mother's 
brother brother 

sides (father and mother) 

sides (father and mother) 

Q OMM MIN ARREDHAH Wet nurse 

rl' WALAD, IBN Boy, son of 

9 BINT Bint, daughter of 

Q OKHT Sister 

a" AKH Brother 

Figure 9. Kinship Chart of the Shammar Bedouin Family. 



the desire to become attached to a particular powerful 

group. In the pa~tthey feared raids by other tribes. 
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The Bedouin elders interviewed said that the main 

advantages of the Bedouin kinship organization were that 

it unites people (40.8%), that it helps in the case of 

blood price (34.6%), and that it helps keep track of gene

alogy (24.6%) (See Table 21). Until recently, the kinship 

and lineage system played a big role in uniting the rela

tions together in a certain place or camping area. Even 

now, the researcher observed that some of the villages were 

populated by a certain lineage or family, as in the case of 

the Assaidan village, which was dominated by the Assaidan 

family. 

The Bedouin always ask about their relatives, espe

cially about their nursing mothers. They take care of 

them, build them tents close to their households and even 

support and protect them if there is no one of their im

mediate family available. 

A total of 42.5% of the Bedouin. interviewed fzlt 

kinship had lost its importance (See Table 21). The Sham

mar kinship system'has been weakened as a result of govern

ment protection, abolition of raids, and migration of fami

iy members to urban centers. 



Table 21. Importance of Kinship to'the Bedouin. 

What are the advantages of the Bedouin 
kinship organization? 

Unites people 

Helps in the case of blood price 

Helps keep track of genealogy 

Total 
. 

Has there been any change in the impor
tance of the kinship organization to 
the Bedouin? 

Kinship lost its importance 

Kinship still important 

Total 

Responses 
(N) (%) 

98 

83 

59 

240 

102 

138 

240 

40.8 

34.6 

24.6 

1-00.0 

42.5 

57.5 

100~0 

147 



148 

4.4 Informal Education (Child Raising) 

Bedouin started to teach their children at an early 

age. As shown in Table 22, about one-fourth of the Shammar 

Bedouin elders (24.6%) said they began to teach the boys 

before they were three, while the others started to teach 

them important aspects of Bedouin life when they were from 

three to five years old. At this time, the young boys spent 

most of their time in the men's section of the tent. Girls 

of this age also spent some time among the men, but after 

they were five years old, they no longer were allowed in the 

men's tent, and spent their time with the women. The educa

tion of the girls also started at an early age, so that they 

would be able to help with the family's chores. 

At the age of three, the Bedouin sent their children to 

tend the Al Baham (small animals). By the time the child 

was seven or eight, he/she took an active part in the herd

ing and care of the livestock. The Bedouin elders inter

viewed indicated that boys were expected to tend animals 

(32.1%), help their fathers take care of guests by bringing 

the wood and water required for making tea and coffee (27.1) 

and all of the chores mentioned above (40.8%). Girls were 

expected to tend the animals (19.6%), help bring water and 

wood (25.0%), and do all of those chores (30.0%). The boys 

were expected to do men's chores, and the girls were expect

ed to do those performed by women (See Table 23). 
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Table 22. Early Education of Bedouin Children. 

Responses 
(N) (%) 

At what age do the Bedouin start teaching 
the boy at home? 

Age 0 - 3 59 24.6 

Age 3 - 5 181 75.4 

Total 240 100.0 

At what age do the Bedouin start teaching 
the girl at home? 

Age o - 3 74 30.8 

Age 3 - 5 166 69.2 

Total 240 100.0 
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Table 23 .. Children's Duties in the Home. 

Responses 

( N ) (%) 

What duties were expected of a male child? 

Tend the animals 77 32.1 

Help bring water and wood 65 27.1 

All of the above 98 40.8 

Total 240 100.0 

What duties were expected of a female child? 

Tend the animals 47 19.6 

Help bring water and wood 60 25.0 

Help take care of younger children 61 25.4 

All of the above 72 30.0 

Total 240 100.0 
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As the boys grew to be eight or ten years old, the 

Bedouin interviewed said the fathers (44.2%) started to 

teach them. A few (9.6%) said it was the male relations 

of both the father and the mother who did the teaching; 

16.6% said it was the mother; and 29.6% said it was both 

parents. The boys were taught information about the envi

ronment, including people, mountains, desert, trees, 

grasses and wildlife (27.9%). They also were taught infor

mation about camel riding and raids (32.9%). In addition, 

the fathers taught their sons about the genealogy of the 

family and how to make coffee. Most of these facts were 

learned through training and observation (See Table 24). 

In the past, Bedouin boys at the age of eight or 

ten were taught to be good and brave when they joined with 

their friends in a raid. The fathers encouraged their sons 

to be responsible for taking care of the camp and the ani

mals when the fathers were absent. When a boy won some

thing in a raid, especially a horse or camel, he gave it to 

his father, if the father needed it, but the boy was not 

expected to do this more than seven times. This was a cus

tomary way for the Shammar boy to show respect for his fa

ther in the past. It also showed that the Alhalal (ani

mals) were for the family. 

The young boys often sat with their fathers and 

listened to stories told by them and by their guests about 
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Table 24. Informal Education of the Bedouin Boy. 

Responses 
(N) (%) 

Who taught the boy? 

The father 106 44.2 

Relatives of both mother and father 23 09.6 

The mother 40 16.6 

Both parents 71 29.6 

Total 240 100.0 

~~hat was the boy taught? 

Raiding and camel riding 79 32.9 

Local environment 67 27.9 

All of the above 94 39.2 

Total 240 100.0 
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raids, bravery and manhood. At this time, fathers taught 

their sons not to disclose to a strange~ more than his own 

name, and not to tell the family name if he was captured by 

and enemy, since they might have a claim of blood for the 

death of a member of their family. 

In the past, Bedouin encouraged their children to 

be more aggressive. The more troublesome the child was to 

strangers and to the members of his camp, the more he was 

praised as a future leader of warlike disposition. Bed

ouin did not criticize or punish their children in order 

that they would not grow up to be cowardly. Even now, the 

Bedouin encourage their children to be more aggressive and 

fearless (Field notes). 

After the establishment of the rule of the Ibn 

Saud and the institution of the shariah law, the Bedouin 

began-to teach their children about good manners and that 

murder is forbidden by God. Some Bedouin even taught 

their children to recite verses from the Koran (Field 

notes). 

The following table (Table 25) shows what the Bed

ouin elders interviewed said was expected of an accom

plished young man in the past. Tending livestock and par

ticipating in raids and defending the camp were the most 

frequently mentioned tasks. 



Table 25. Duties of the Young Man. 

What was expected of an accomplished young 
man among the Bedouin? 

Tend the livestock 

Participate in raids and defend camp 

All of the above 

Total 

Responses 
(N) (%) 

61 25.4 

82 34.2 

97 40.4 

240 100.0 
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As for the girls, the majority (the majority of the 

Bedouin interviewed (53.3%) said that Bedouin girls were 

taught by their mothers how to cook, how to take care of the 

house, and how to take care of their brothers and sisters. 

The girls were expected to know howto make Temmun (a type 

of rice) and Bagle, which was dried milk made of Terthoth 

and Hemsees, types of plants which were cooked with milk. 

The Bedouin used the Bagle with dates when they did not 

have libun (buttermilk). 

The Bedouin interviewed said that the mother also 

taught her daughter's women's chores (29.6%). When the 

girls grew older, 25.0% of those interviewed said they were 

expected to take care of the tent; 26.2% said they did the 

cooking; and 17.1% said they made carpets for their homes 

(See Table 26). 
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Table 26. Informal education of the Girl. 

Responses 
(N) (%) 

Who taught the girl? 

The mother 128 53.3 

The father 43 17.9 

Both parents 69 28.8 

Total 240 100.0 

What was the girl taught? 

Cooking and taking care of younger 
children 80 33.3 

Women's chores 71 29.6 

All of the above 89 37.1 

Total 240 100.0 

What was expected of an accomplished young 
female among the Bedouins? 

Taking care of the tent 60 25.0 

Cooking 63 26.2 

M.3king the carpets 41 17. 1 

All of the Above 76 31.7 

Total 240 100.0 
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In addition to the duties connected with the tent 

and household, the. Bedouin, at the present time, continued 

to teach their sons and daughters about animals, range 

plants and prayers. When a boy grew up and married, he be

came free and no longer was controlled by the parents. 

4.5 Formal Education in Hail Province 

The emphasis of the present study was on elementary 

school education, for the elementary school is the basis 

of education in Saudi Arabia and the foundation on which 

rests the preparation-of the following stages of their life. 

The elementary school is important because all the members 

of the nation attend, and it provides them with the funda

mentals of sound ideology and trends and with experience, 

information and skills. 

Before the introduction of formal education in 1952, 

education was confined to Mosques, Katateeb (Koran school) 

and some private schools (See Chapter 1, page 2). 

In Mawqiq village, there were five schools distrib

uted as follows: two elementary schools, one for boys, the 

Al Zahra elementary school, and the other for the girls; 

two intermediate schools, one for boys and one for girls; 

and one secondary school, 9th through 12th grades, for boys 

(Riyadh Newspaper, Special edition 1982:105). 
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The researcher was told by both the school's prin

cipal and superinterident that before the establishment of 

the formal elementary school, the village students used to 

go to the village Mosque to study reading,writing and the 

Quran. The teacher was the village Mosque Imam (prayer 

leader), Abdulaziz Al Shduhki. The first male elementary 

school (AI Zahra) in Mawqiq was established in 1956. The 

school was in an adobe house; there were no desks; students 

used to sit on the floor or on a Hanbal, a striped mat made 

of cotton and jute (plural Hanabel). 

At the present time, the Al Zahra elementary school 

is located in a government building designed for schools. 

The school building is made of concrete with two stories 

and had a large fenced yard. The school had 24 rooms in

cluding a room for the principal and the school superinten

dent, a teachers' meeting room, a physical education room, 

and another room for the art education classes. 

In 1983-84, the school had a total of 249 students 

of which 31 students were Bedouin. Five of the Bedouin 

students were from the Anezah tribe; one was from the Beni 

Resheed tribe; and the rest were from the Shammar tribe. 

Beside the school principal and the school's Wakeel (Super

intendent), the school had 13 Saudi teachers and one Egyp

tian teacher. 
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The school had ten classes with an average of 25 

students per class. The average number of students per 

class can drop to a small number in areas outside of Maw

qiq. For example, at Naylat village about 10 miles north

east of Mawqiq which was considered part of the Mawqiq edu

cation system (See Figure 2), there was a school with 5 

classes and 17 students for an average of 3 students per 

class (Statistical Notebook of Ministry of Education -

Schools, 2nd vol., 1981:437-452). Classes at the Mawqiq 

village elementary school began at 7:30 a.m. and lasted 

until 1 p.m. 

Children were admitted to the elementary school 

when they were seven years old. The duration of study was 

six years (divided into six grades). The students were pro

moted to a higher grade at the end of the school year, if 

they succeeded in passing the exa~inations conducted during 

the year. The academic year was divided into two indepen

dent terms, each having 50 percent of the total annual 

marks. Each term was graded as follows: 15% for each term's 

work and 35% for each end-of-term examination. Successful 

students in grade six were awarded the elementary education 

certificate. 

All the elementary schools were tuition free. The 

government not only pays for the salaries of the teachers 

but also supplies students with books and meals. The 
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school session ran from October through May according to 

the change of seasons rather than the Islamic calendar. 

Three vacations were included: Summer vacation from June 

through September, Eid Ramadan (started on the 25th of Rama

dan and lasted for 10 days), and Eid Al Hajj (Pilgrimage 

vacation) from the fifth day of Dhu al hijjah to the 20th. 

To help reduce the lack of teachers for the expand

ing elementary schools allover the province, the Ministry 

of Education through the Bureau of Education in Hail Prov

ince has established several teachers' training insti

tutes in the city of Hail. They included the following: 

(1) The Elementary Teachers' Training Institute (Maahad 

Al Mu allemeen Al ebteda'ei) was the first one established 

in Hail, in 1955; (2) The Secondary Teachers' Institute, 

established in 1970; (3) The Hail Teachers' Institute 

(Mashad Hail Al elmi). This institute was supervised by 

Imam Mohammad Ibn Saud University located in the city of 

Riyadh, the capital city of the country (Al Arifi 1983:88). 

The Al Zahra elementary school had 16 male teachers, 

including the school principal and superintendent who both 

taught in the school. The teachers were from 25 to 35 years 

old. Only one teacher in Al Zahra school was not Saudi. 

He was from Egypt and had difficulty communicating with the 

village and Bedouin children for he did not know the local 
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dialect and culture. Thus, a barrier was created between 

teacher and the people, adversely affecting Bedouin educa

tion. 

Most of the teachers of the Al Zahra elementary 

school were from the village itself. The teachers did not 

have any communication problem with the students. In fact, 

teachers from the local area were good at explaining the 

meaning of some words found in the Hygiene textbook for the 

fifth grade, pages 34 and 107, which the researcher did not 

know. These words were Assokham (spot or smut) and Addodah 

Al Hurgoseyyeh (a type of tapeworm). Even in the mathe

matics textbook, examples were used that were unknown to 

Bedouin. For instance, in the mathematics book for grade 

3, page 63, the author wrote about the price of a can of 

Pepsi. Many Bedouin students had never heard of Pepsi. 

The author of the textbook also used tiles as examples and 

illustrations in the text, and such tiles were not known 

to Bedouin or to most villagers. 

The school geography curriculum offered a general 

study of the physical and economic geography of the Saudi 

Arabian Kingdom. It also gave a brief study about the 

other Arab countries, and other countries which have eco

nomic and political relations with the Arab world. 

The history curriculum courses covered the eco

nomic, social and religious conditions of the Arabs before 
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Islam. The history curriculum also dealt with the Islamic 

past such as the biography of the prophet Mohammed and 

Islamic missionary work, the prophet's successors and the 

condition of the Arabian peninsula before and after the 

emergence of the Saudi Kingdom. 

The hygiene curriculum was made up of mixed topics 

and actually was a course'in general science. Some of it 

dealt with the five senses, while other topics covered were 

the types and kinds of plants, wild and domestic animals, 

electricity and magnetism. 

The hygiene curriculum of the sixth grade included 

information about the man/environment relationship, human 

and animal adaptation to the environment, and desert ani

mals and piants. The curriculum also dealt with conserva

tion of the local environment, and it encouraged the stu

dents to protect the wild animals. It included some infor

mation about the importance of trees around the bases to 

protect them from drifting sands and stressed that excess

ive deforestation would destroy their environment. 

4.6 Summary 

It is important to understand the setting in which 

the Shammar Bedouin live in order to evaluate and improve 

the educational system to better serve their needs. Little 

information was available about the culture of the Bedouin, 

so much of the information included in this chapter was 
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developed by the researcher through observation and inter

views of Bedouin elders. 

The Shammar BedouIn of Hail Province live in a 

harsh physical environment, consisting of mountains and 

desert. They have learned to live and raise their live

stock in this environment by educating themselves about 

rainfall, pasture and other environmental needs. 

Historically, the Bedouin have a long and proud 

history. Before the unification of Saudi Arabia, they 

ruled their own areas and controlled their own lives. Now, 

they must adjust to the central government and its modern 

laws and goals. 

The Bedouin culture remained the same as it had 

been for generations, although recently the Bedouin have 

been affected by modern technology and political events. 

The Bedouin have their own dialect, and believe in Islam 

while, at the same time, they also believe in Nafs (cast

ing of the evil eye) and Genies (spirits and ghosts). The 

Bedouin were, in many ways, a closed society, with little 

knowledge of the outside world although they have accepted 

modern technology such as trucks because trucks enabled 

them to manage their herds better, but they still disliked 

modern appliances. 

Certain values were especially important to the 

Bedouin. Hospitality was a driving force and was expected 
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to be given and accepted on all occasions. Shimah (de

cency and honor) ~nd keeping a promise were only a few of 

the values that were important to the Bedouin and must be 

understood in 0rder to educate them for the modern world. 

Traditional forms of social organization continued 

to be important. Informal political power was still held 

by important families in the tribe, not by the sheikh 

appointed by the central government. The Bedouin word, 

Bayt, meant both household and tent, and families lived 

together as nJmads and also when they were in villages and 

cities. Marriage was arranged between pardllel cousins. 

The extended family was important. 

Schools were built by the central government and 

had textbooks and visual aids supplied by the central gov

ernment. Teachers were educated in training schools at a 

distance from the Bedouin and had little knowledge of 

their lifestyle or traditions. Bedouin students often 

stayed in school only a few years and returned to the des

ert to help their families. The teaching style in the 

school was based on lectures and did not encourage any use 

of examples from the students' lives. The next chapter 

will provide information obtained from interviewing Bedouin 

elders, students and teachers about their attitudes, opin

ions and reactions to formal education as it is currently 

provided. 



CHAPTER 5 

RESULTS AND DISCUSSION 

This chapter includes the results of group inter

views of the Bedouin elders, as well as interviews with 

students and teachers about formal education. Each sec

tion also provides information gained from observations and 

general discussions during the time the researcher spent 

with Bedouin elders, stuents and teachers. The final 

section covers the hypotheses and how the present study 

confirmed or disproved them. 

5.1 Interviews 

5.1.1 Bedouin Elders 

Group interviews were conducted with a group of 

240 Bedouin elders on the subject of formal education in 

the elementary schools of Mawqiq, Hail Province. During 

the interview, every opportunity was given to each indi

vidual to express his opinions and attitudes toward educa

tion. 

The majority of the Bedouin interviewed, 84.6%, 

said that they encouraged their children to attend school. 

Only 9.8% of the Bedouin interviewed by the researcher 
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admitted that they discouraged their children from going 

to school. The reasons given were: teachers' mistreatment 

of children (21.8%); the school spoiling their children and 

making them hate their parents' lifestyle; and isolating 

them from other Bedouin (30.4%)(5ee Table 27). The majority 

of the Bedouin elders complained that, because of school, 

their children did not help their parents and join them 

when guests visited, but instead spent most of their time 

playing. 

According to the majority of the Bedouin interview

ed, as shown in Table 27. Bedouin sent their children to 

school, not because it was required, but because of such 

reasons as: (1) Most Bedouin children go to school; (2) 

their knowledge that education leads to better paying jobs 

and an easier life in the villages and urban centers; and 

(3) they did not want their children to be illiterate like 

them. Before there were schools paid for by the government, 

most Bedouin could not attend Mosque schools because of 

location and expense. Katakura wrote: "In general, among 

Bedouin, there is a definite enthusiasm for education be

cause of the parents' hope for financial status of their 

children" (1977:157). 

The majority (63.7%) of the Bedouin interviewed 

said that they were not satisfied with what their children 
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Table 27. Bedouin Attitudes Toward the School. 

Do you encourage your son to go to school? 

Yes 

No 

Do not care 

Total 

If you do not encourage your son to go to 
school, please indicate why not. 

Teacners mistreat our children 

Teachers spoil our children, and 
we need the children for work 

All of the above 

Total 

If you encourage your son to go to school, 
please indicate why. 

All Bedouin children should go to school 

Good paying jobs require education 

So our children will not be illiterate 
like their parents 

Both 1 and 2 

Total 

Responses 
(N) C%) 

203 84.6 

23 09.6 

14 05.8 

240 100.0 

5 21.8 

7 30.4 

11 47.8 

23 100.0 

50 24.6 

53 26.3 

34 16.6 

66 32.5 

203 100.0 
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Table 28. Bedouin Satisfaction with School. 

Responses 
(N) (%) 

Are you satisfied with what your son 
studies at school? 

Yes 87 36.3 

No 153 63.7 

Total 240 100.0 

If you are not satisfied with what your 
son studies at school, indicate why not. 

Do not know what they are studying 62 40.5 

Do not study about Bedouin li fe 43 28.1 

All of the above 48 31.4 

Total 153 100.0 
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studied at school. Only 36.2% said that they were satis-

fied. A total of 40.5% of those who were not satisfied with 

what their children were studying complained that they did 

not know what the children were studying, and 28.1% said 

that they did not study about Bedouin life (See Table 28). 

Table 29. Bedouin Expectations of School. 

What would you like your son to learn at 
school? 

Respect of parents and neighbors 
and reading of the Koran 

Simple car mechanics, car driving 
and its rules 
Animal and range information, and 
hospitality 

Total 

Responses 
(N) (%) 

97 40.4 

79 32.9 

64 26.7 

240 100.0 

The majority of those interviewed (40.4%) as shown 

in Table 29, said that they would like their children to 

learn respect for their parents, their neighbors, and memo-

rize the Koran. Another 32.9% said that they would like 

their children to learn simple car mechanics and driving 

rules, while the rest wanted their children to learn about 

animals 'and the range, hospitality, and to refrain from 

going out with bad friends. Bedouin (69.6%) also said they 

did not benefit from son's schooling because they did not 

~now what they learned (See Taole 30). 
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Table 30. Bedouin Perception of Benefits of Schooling. 

Do you benefit from what your son learns 
in school? 

Yes 

No 

Total 

If you do not benefit from what your son 
learns at school, please indicate why not. 

Do not understand what the children 
are talking about 

Children do not talk to parents about 
what they learn in school 

Total 

Responses 
(N) (%) 

73 30.4 

167 69.6 

240 100.0 

98 58.7 

69 41.3 

167 100.0 
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As shown in Table 31, the Bedouin children, before 

the introduction of formal education, were taught to read 

and write and recite the Koran and prayers. According to 

the majority (45.4%) of the Bedouin interviewed, the chil

dren were taught by the Mutawwa (plural Mutaweah), a per

son who knew the Koran well enough to teach it to members 

of the tribe and their children. A separate tent was used 

for this purpose. The ink was made by burning grains of 

rice and mixing them with coffee, and the pen was made of 

cane. The Mutawwa's wages came from Zakah (obligatory 

donation of foodstuffs required at the end of Ramadan) 

and Sadakah (almsgiving). A total of 35.8% said that the 

Bedouin and their children were taught by members of the 

Ekhwan organization at the beginning of the unification 

of the Kingdom in 1952 A.D. A total of 18.8% said that the 

children were also taught by their fathers before the intro-

duct ion of formal education (See Table 31. Education be-

fore the unification of Saudi Arabia was on an occasional 

and voluntary basis, but in the case of the Mutawwa might be 

considered the forerunner of formal education. 

5.1.2 Student Interviews - Formal Education 

A majority of the students interviewed who attended 

Al Zahra elementary school said that they liked school. The 

majority (72.5%) said that their parents encouraged them to 



Table· 31. Past Bedouin Education. 

Who taught the Bedouin children before the 
introduction of formal education? 

The father 

Motawwa 

A member of the Ekhwan organization 

Total 

What type of education did the Bedouin 
children get before the introduction of 
formal education? 

Read and recite the Koran 

Prayer? 

All of the above 

Total 

Responses 
(N) (%) 

45 18.8 

109 45.4 

86 35.8 

240 100.0 

113 47.1 

69 28.7 

58 24.2 

240 100.0 

171 



172 

attend school (See Table 32. This can be compared with 

answers of the Bedouin elders interviewed, of whom 84.6% 

said they encouraged their children to attend school. A 

total of 67.5% of the students interviewed said that they 

would continue their study beyond elementary school. Of 

those who said they would not continue their education be

yond elementary school, 46.2% said they would get a job, 

while 38.5% said they would remain with their parents. The 

rest were undecided (See Table 32). 

Over two-thirds of the students interviewed (67.5%) 

indicated that the topics they had studied in school had no

thing to do with their present lives. The curriculum in

cluded nothing about farming and farm mechanic techniques 

used in the village, or about animal disease disease and car 

maintenance problems which Bedouin encountered in the des

ert (See Table 33). 

Although 45% of the students who were interviewed 

said that they understood the illustrations and examples 

in the school textbooks there was a large number (37.5%), 

that said they did not understand most of them because they 

were not related to the local conditions. 

A total of 52.5% of the students said that the 

present curriculum did not encourage or discuss environ

mental protection or conservation (See Table 33). 



Table 32. student Attitudes Toward Schooling. 

Do you like going to school? 

Yes 

No 

Total 

Do your parents encourage you to go to 
school? 

Yes 

No 

Total 

Do you intend to continue your education 
beyond elementary school? 

Yes 

No 

Total 

If you do not intend to continue your 
education beyond elementary school, 
what are your plans? 

Get a job 

Work with my father 

Undecided 

Total 

Responses 
(N) (%) 

32 80.0 

8 20.0 

40 100.0 

29 72.5 

11 27.5 

40 100.0 

27 67.5 

13 32.5 

40 100.0 

6 46.2 

5 38.5 

2 15.3 

13 100.0 
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Table .33. students Attitudes Toward Topics Studied. 

Do the topics of study at your school have 
any relation to your daily lifestyle? 

Yes 

No 

Not sure' 

Total 

Do you comprehend what you read in school 
textbooks? 

Yes 

No 

Sometimes 

Total 

Do the tpoics of study in your school have 
any relation to environmental conservation? 

Yes 

No 

Not sure 

Total 

Responses 
(N) (%) 

8 20.0 

27 67.5 

5 12.5 

40 100.0 

18 45.0 

15 37.5 

7 17.5 

40 100.0 

11 27.5 

21 52.5 

8 20.0 

40 100.0 



Table 34. Use of Educational Media. 

00 teachers make use of educational media 
in the classroom? 

Yes 
No 

Sometimes 

Total 

Responses-
(N) (%) 

5 

27 

8 

40 

12.5 

67.5 

20.0 

100.0 
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Table 34 shows that 67.5% of the Bedouin students 

interviewed said that teachers rarely used the educational 

aids available to them. Students also added that teachers 

only used the aids when guests visited the school, or when 

they first received the aids from the Ministry of Educa-

tion. It is important for students to see slides and other 

educational aids so they can understand the lessons and 

places or things that they have never seen. Also, these 

aids make it easier for teachers to explain lessons de-

rived from different social situations to Bedouin students. 

For example, they can show them slides of the space shut-

tIe, pictures of the life in other countries, or even such 

objects as the tiles used in problems in their textbooks. 
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5.1.3 Teacher Interviews - Formal Education 

Table 35 shows that, when teachers were asked about 

the major problems faced in the Bedouin and village schools, 

50% said that there was hostility between Bedouin children 

and village children. Bedouin children sometimes took of-

fense at some acts or words directed against them. For ex-

ample, Bedouin are usually poor and do not have enough 

water to wash their clothes often. The village children 

made fun of the Bedouin children's old and dirty clothes. 

Another problem faced by Bedouin children was the age dif-

ference between them and the village children. The Bedouin 

children tended to be older, usually starting school when 

they were 10 or 12 years old, since at this age they could 

drive to school and their parents can convince them to go. 

Teachers also mentioned linguistic problems. 

Table 35. Teacher Perception of Bedouin Student Problems 
in School. 

In your opinion, ·what are~the major problems 
facing Bedouin students in school? 

Age difference and clothes 

Linguistic dissonance 

All of the above 

Total 

Responses 
(N) (%) 

3 37.5 

12.5 

4 50.0 
--

8 100.0 
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Seventy-five percent of the teachers interviewed 

said that the majority of Bedouin send their children to 

school (official" enrollment figures were not available). 

The teachers concluded that even at the present time, some 

Bedouin still do not want their children to go to school. 

The government, in order to force parents to send their 

children to school, has withheld their welfare money until 

they present proof that their children were enrolled in 

school (See Table 36). 

The teachers interviewed gave the following reasons 

for the Bedouin not sending their children to school: (1) 

They needed the boys at home, and they felt the school 

spoiled their children, so they spent most of the time play

ing and did not ,help their parents or respect their life

style (50%); (2) the illiterate Bedouin parents did not en

courage their children to go to school (12.5%). The teach

ers concluded that when these uneducated children grow up, 

they would probably find work in the National Guard or other 

low paying jobs, such as watchmen and janitors. Jobs are 

always available for uneducated people, especially in the 

petroleum industry, where they always need truck drivers 

(See Table 36). 

The majority (62.5%) of the school teachers in

terviewed said that there was a slight increase in the num

ber of Bedouin children attending school (See Table }6). 



Table 36. Teacher Perception of Student Attendance 
at School. 

Do you think that the majority of the Bedouin 
send their children to school? 

Yes 

No 

Do not know 

Total 

In your opinion, what are the main reasons 
that Bedouins do not send their children 
to school? 

School spoils the children and they 
are needed for work at home 

Parents are illiterate 

All of the above 

Total 

Have you observed any recent increase in 
attendance of Bedouin children at the 
village school? 

Yes 

No 

Do not know 

Total 

Responses 
(N) (%) 

6 75.0 

12.5 

12.5 

8 100.0 

4 50.0 

12.5 

3 12.5 

8 100.0 

5 62.5 

12.5 

2 25.0 

8 100.0 
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A total of 87.5% of the teachers said that Bedouin 

children dropped out of school between the ages of 10 and 

13 (62.5%). At this age, when they were in the third or 

fourth grade, they were old enough to help their parents at 

home.. For example, they could tend the animals and drive 

the car during the Bedouin's frequent movements. Some 

teachers indicated that some of these children would attend 

other schools, while other stayed out of school for at 

least the remainder of the year (See Table 37). 

All the teachers interviewed said that there were 

incentives for teachers who taught in rural and Bedouin 

schools. Seventy-vive ~ercent of the teachers also indi

cated that the incentives were adequate. The teachers con

cluded that the first grade teachers should be given more 

incentives because their work was more arduous. Other in

centives Bedouin and village school teachers woul~ like to 

have were the improvement of teaching reputation and better 

school facilities (See Table 38). 

Table 39 shows that the majority of the teachers 

interviewed (62.5%) said that the school curriculum had 

nothing about the local economic conditions, such as farm

ing and farm mechanics for the villagers, and animal care 

and auto mechanics for the migrating Bedouin. Some teach

ers felt that some of the village children had been helped 
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Table 37. Bedouin Student Drop-Outs. 

Responses 
(N) (%) 

Do Bedouin students drop out of school? 

Yes 7 87.5 

No 0 00.0 

Do not know 12.5 

Total 8 100.0 

At what age do Bedouin students drop out 
of school? 

Age 7 - 10 3 37.5 

Age 10 - 13 5 62.5 

Total 8 100.0 

In your opinion, what are the main reasons 
for Bedouin students dropping out of 
school? 

Reached the age at which they 
are helpful at home 4 50.0 

Migration of the parents 2 25.0 

All of the above 2 25.0 

Total 8 100.0 
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Table 38. Incentives for Teachers at Rural Schools. 

Responses 
(N) (%) 

Are there any incentives for teachers to 
teach in village and Bedouin schools? 

Yes 8 100.0 

No 0 00.0 

Total 8 100.0 

If there are any incentives, are you 
satisfied with them? 

Yes 6 75.0 

No 2 25.0 

Total 8 100.0 



by their studies, because their parents run small shops 

and gas stations. 
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The history teacher interviewed said that none of 

the history subjects taught had any local Bedouin history, 

of which the Bedouin were proud. The geography teacher, 

when asked whether the subjects he taught included any lo

cal information, indicated that only the names of two local 

mountain ranges were mentioned, but there was no mention of 

the large desert (Nufud). 

The two hygiene curriculum teachers interviewed 

felt that the subjects they taught had no strong relation

ship to the local environment and its problems. There was 

little or nothing concerning common desert diseases such as 

trachoma o~ diarrhea or health protection techniques. 

The two mathematics teachers questioned stated that 

the mathematics curricultlm was the most closely related to 

the local environment. Examples and illustrations were 

drawn from the desert or village environment. 

All of the teachers interviewed felt that the 

school curriculum should include either one or both of the 

following subjects: (1) The local physical environment and 

the history of the local people, and (2) the culture of 

the local people and new technological innovations that 

have been introduced to the Bedouin and villagers, such as 

trucks and gas stoves (See Table 39). 
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Table 39. School Curriculum's Relation to Bedouin Life. 

Has the present school curriculum anything 
to do with the Bedouin or village environment 
in which the school is located? 

Yes 

No 

00 not know 

Total 

What topics should be added to the school 
curriculum so as to relate to the local 
environment? 

Local history and local physical 
environment 

Culture of the local people and 
new technological innovations 

All of the above 

Total 

Does the present school curriculum em
phasize environmental conservation? 

Yes 

No 

Total 

Responses 
(N) (%) 

2 25.0 

5 62.5 

12.5 

8 100.0 

2 25.0 

2 25.0 

4 50.0 

8 100.0 

2 25.0 

6 75.0 

8 100.0 
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Table 39 also shows that 75% of the teachers who 

were interviewed said that the present curriculum did not 

encourage or cover environmental conservation. 

As shown in Table 40, a total of 87.5% of the 

teachers interviewed indicated that the school did not have 

any contact with the parents of the Bedouin students, and 

little contact with the parents of the village children. 

Most of the teachers (71.4%) said that the problem was that 

the parents did not care or were illiterate. Teachers 

added that they were not willing to go to Bedouin camps un

less asked to do so. Frequent relocation of the Sedouin 

also made it difficult for the teachers to contact them. 

Bedouin children also were taught not to mention to stran

gers where their camp was located. All of these facts dis

couraged contact between parents and teachers. 

A total of 62.5% of the teachers interviewed, as 

shown in Table 41, indicated that they were not properly 

trained for teaching in rural schools. As reported by Tur

net, Sinclair and Cairns, "no teacher training will have 

any impact unless student teachers actually experience 

working in rural schools and living in rural communities. 

Where it was impossible to provide extensive real-life ex

perience, student should at least experience printed and 

audio-visual materials which stimulate the range of char

acterisitcs and problems of teaching and living in geo

graphically remote areas (1980:45). 



Table 40. Bedouin Parent/School Contact. 

Do the parents of the Bedouin children 
maintain any contact with school authorities? 

Yes 

No 

Total 

If Bedouin parents do not maintain contact 
with school authorities, please indicate 
why you think they do not. 

Parents do not care 

Parents do not care and are il
literate 

Total 

Responses 
(N) (%) 

12.5 

7 87.5 

8 100.0 

2 28.6 

5 71.4 

7 100.0 
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The teachers interviewed had been trained in one of 

the teacher training centers, while four of them had addi-

tional training at Teacher Upgrading Institutes and at 

community colleges. However, none of them felt that any of 

these teacher training centers had trained them enough to 

teach in Bedouin or rural schools. The school teachers who 

were originally Bedouin settled in the villages where they 

got their elementary education, and then completed their 

teacher training and education outside the village, in 

cities such as Hail, Riyadh and Taif. These teachers were 

considered alien, because they had been educated in norms 

and values that were not a part of the local community. 

Even these teachers needed orientation to teach in Bed-

ouin schools. 

Table 41. Teacher Training for Wo~k in Bedouin Schools 

Do you believe that elementary school 
teachers are trained well enough to 
teach in Bedouin schools? 

Yes 

No 

Total 

Responses 
(N) (%) 

3 

5 

8 

37.5 

62.5 

100.0 
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As shown in Table 42, all the teachers interviewed 

indicated that the school lacked adequate educational aids. 

The teachers complained that urban schools always had pri-

ority in terms of educational aids, while Bedouin and vil-

lage schools did not have electricity, which is necessary 

for many aids, such as movies, overhead and slide projec-

tors. Teachers added that even rural schools with electri-

cal generators had trouble using these educational aids, 

since generators often broke down, and reliable maintenance 

was not available. 

Educational aids are especially important for Bed-

ouin schools because the Bedouin live in an isolated en-

vironment with no newspapers and no television which city 

children have. They need something to help them to under

stand what the teacher is talking about when he mentions 

such new ideas as jet airplanes, satellites, or microwave 

ovens. These things are not in their environment and must 

be shown to them through the use of educational aids. 

Table 42. Teachers' Opinion of Educational Aids. 

Eight teachers were interviewed and gave 
the following answers to questions: 

Are adequate educational aids available 
in the school? 

Yes 
No 

Responses 
(N) (%) 

o 
8 

00.0 

100.0 
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When teachers were asked about major problems they 

faced in Bedouin ~choools (Table 43), 25% mentioned the 

frequent absences of students due to the weather or migra-

tion of their families, and frequent lateness to class due 

to transportation problems. Another 25% of the teachers 

interviewed cited the students' failure to complete home-

work assignments as a result of rain or animal- destruction 

of Bedouin students' books as their main teaching problem. 

The rest of the teachers (50%) mentioned all of these prob-

lems. Again, this shows the differences found in teaching 

in Bedouin schools and the necessity for teachers to be 

adequately prepared to understand and cope with such prob-

lems. 

Table 43. Problems of Teachers in Rural Schools. 

What are the major problems faced by you 
as a teacher in the school? 

Frequent absence and lateness to 
school of some students 

Students not doing homework 

All of the above 

Total 

Responses 
(N) (%) 

2 25.0 

2 25.0 

4 50.0 

8 100.0 



189 

5.2 Discussion of Hypotheses 

Research Hypothesis 1. It was hypothesized that 

the Bedouin children dropped out of school because of the 

teachers' lack of training to teach in Bedouin schools and 

lack of knowledge of Bedouin lifestyle and culture. 

This study supported the first hypothesis. Chil

dren frequently left after three years because the teachers 

did not understand their needs, and they felt unwelcome be

cause they were older than the average student and some

times wore ragged or dirty clothes. Teachers did not draw 

them into discussion or make an effort to find out about 

their lives. The teachers taught by the methods they 

learned in their training schools, and even those from Bed

ouin tribes were regarded as foreigners by the Bedouin stu

dents. 

Research Hypothesis 2. It was hypothesized that 

school textbook~ illustrations and examples used in classes 

were not related to the local e~vironment. 

This study supported the second hypothesis. Text

books never mentioned anything about the local physical 

environment. There was nothing in the history books and 

little in hygiene books that would concern the local Bed

ouin. Illustrations and examples were not drawn from 

Bedouin life. Classroom observations supported these find

ings. 
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Research Hypothesis 3. It was hypothesized that 

the school curriculum did not have anything about the Bed

ouin social and environmental problems which would enable 

the Bedouin to understand the importance and significance 

of school. 

This study supported the third hypothesis. Bedouin 

values such as hospitality, shimah, and keeping promises 

were not considered. Nothing was taught about care of 

trucks or other new technology. No better hygiene tech

niques were taught, such as telling them to keep flies off 

food to avoid disease. There was almost nothing in the 

curriculum to enable the Bedouin to understand the impor

tance of sending their children to school. Instead, most 

Bedouin said they did not know or understand what their 

children learned in school. 

Research Hypothesis 4. It was hypothesized that no 

information about Bedouin history and culture was included 

in the Bedouin school curriculum. 

The research proved this hypothesis to be valid. 

Bedouin history was not taught or used as examples. The 

rich culture of the Bedouin was not included, so the chil

dren heard nothing of their own tribe's beliefs, religion 

or values. The strong Bedouin social organization, such as 

the household, kinship and marriage, was never considered. 
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Students could not see any relationship between their own 

lives and what they heard or read in school. 

The results of the research supported all four hy

potheses. 

5.3 Summary 

This study sought to determine the role of formal 

education "in the daily life of Bedouin people in Hail Pro

vince, Saudi Arabia. Using an ecological perspective, the 

researcher conducted interviews with Bedouin elders, teach

ers, students, and observed a school in the village of 

Mawqiq. 

The majority of those interviewed stated that Bed

ouin children not only were encouraged to attend school but 

were in fact attending school. This in spite of the fact 

that some parents were not certain what their children were 

learning in school and others felt that the school ne

glected Bedouin life and the needs of Bedouin to partici

pate in the economy of modern Saudi Arabia. Both the 

teachers and the Bedouin students agreed that there was 

very little attention paid to Bedouin life. The teachers 

suggested that the school curriculum should include such 

topics as IGcal geography, the history and culture of the 

Bedouin, and the skills to survive in a modern technologi

cal society. 
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Bedouin parents were more concerned that the school 

did not teach traditional Bedouin values such as respect, 

hospitality, and Shimah. They also wanted their children 

to learn to read the Koran, and to acquire simple skills 

such as car mechanics and animal husbandry. 

It became evident after interviewing both the par

ents and the teachers, that the school was isolated from 

Bedouin society. The teachers stated that they had very 

little contact with Bedouin parents. They blamed the par

ents for this situation stating that the parents were il

literate and did not care about the school. Those few 

teachers who attempted to contact the parents found it dif

ficult 'as the camps were constantly on the move, and the 

children were told not to reveal the location of their camp 

to strangers. As a consequence of this isolation, teachers 

were unaware of Bedouin parents' opinions or concerns about 

the education of their children. Another consequence of 

the isolation of school from Bedouin life was the fact that 

the teachers were unable to provide classroom examples of 

Bedouin culture which could be used to help the Bedouin 

students understand what was being taught and to encourage 

the students to participate in classroom discussions. 

The next chapter gives a summary of the study as a 

whole and the effect of cultural change on the Bedouin. It 

also includes some suggestions as to how the teachers, 
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parents and administration can reduce the isolation between 

the school and th~ Bedouin community. 



CHAPTER 6 

SUMMARY, CONCLUSIONS 

AND RECOMMENDATIONS FOR FUTURE STUDY 

This chapter presents a summary of the study as a 

whole, including conclusions, discussion of the implica

tions for cultural change theory and recommendations for 

further studies. 

6.1 Summary of the Study as a Whole 

The purpose of this study was to ascertain the re

lationship of formal elementary education to the social, 

cultural, economic and physical environment of the Bed

ouin of Hail Province, Saudi Arabia. At this time, the 

rapid modernization of Saudi Arabia has caused many changes 

in the lifestyle of the Saudi people. However, the Bedouin 

have not entered the modern world. Those living a nomadic 

lifei about one-fourth of the Saudi population, have re

tained their old methods of dealing with the environment. 

Education is needed for the Bedouin, but it is 

necessary to design such education to meet their needs. 

While schools have been built in most small villages and 

towns near the Bedouin, they have not provided an educa

tion with the Bedouin specifically in mind. This study, 
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therefore, was designed to discover what modern education 

is doing for the 8~douin now and how it could be improved 

for the benefit of both the Bedouin and the Kingdom of 

Saudi Arabia. 

After reviewing the concepts of socia-cultural 

changes, it was decided to use the cultural ecology ap

proach for this study. The social, cultural, economic and 

physical environment of the Bedouin of Hail Province were 

studied to analyze the relationship between the subsis

tence system and the environment, to analyze the behavior 

patterns associated with the subsistence pattern, and to 

ascertain the relationship of formal education to the pres

ent subsistence system and the methods required to adapt to 

a new technology and recent changes in the environment. 

A review of the literature showed there were two 

different approaches to Bedouin education. One group be

lieved the Bedouin should be settled and trained in order 

to use them in industry to replace foreign labor. The 

other group believed the Bedouin should be educated to pro

duce more food by using the newest techniques. Bedouin 

education should include information about the benefits of 

new techniques of grazing and herd management to improve 

the production of meat for the Saudi economy, but it also 

should provide information of a vocational nature for those 

Bedouin who may leave the desert so they could be employed 
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in the new industrial economy of the Saudi nation. All 

authors cited felt that in designing education for the Bed

ouin, opinions of the Bedouin parents should be considered 

to encourage them to send their children to school. 

The researcher selected Hail province as the field 

study site and Mawqiq village as the center of the research 

project. There were many Bedouin camps around the village 

and many small schools in the area. The researcher also 

was familiar with the area and the province governor sup

ported the study. Data for this study were collected from 

documents such as books and articles on the Bedouin, text

books used in the classes, from observations in the class

room and at Bedouin camps, from group interviews of Bed

ouin elders, and from individual interviews of teachers and 

students. A total of 240 Bedouin elders, forty students 

.and eight teachers were interviewed. Eighty Bedouin camps 

were visited to interview the Bedouin elders. The Al 

Zahra elementary school in Mawqiq village was selected for 

teacher and student interviews. 

Interview questions were prepared for each group 

interview after the researcher had read the information 

available about the Bedouin nomads. The questions were 

used to cover important objectives, but all those inter

viewed were encouraged to discuss any other aspects of edu

cation, culture or problems that were important to them. 
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After all interviews and observations were com

pleted, the data were organized according to the general 

headings used in developing the questions. Data from Bed

ouin elders, students and teachers interviewed were orga

nized into tables wherever possible. 

The Bedouin were found to be influenced by their 

geographical surroundings and their history, and had devel

oped many unique cultural characteristics to live in this 

environment. The physical surroundings were harsh, con

sisting of mountains and deserts with little rainfall. The 

Bedouin had learned survival techniques to live and raise 

their herds in this environment. This tribal knowledge 

was passed on by family members to the children at an early 

age, but nothing of this nature was found in the school 

curriculum. 

The Shammar Bedouin of Hail Province had a long and 

proud history. Before the unification of Saudi Arabia, 

the Bedouin were the dominant force in the desert and 

looked down on the urban people. 

taught in schools. Instead the 

None of this history was 

village children felt the 

Bedouin children were inferior and even made fun of them. 

The Bedouin culture had developed over generations 

and was truly designed to help them to survive in their 

environment. The Bedouin had their own dialect which some

times was not completely understood by teachers, and which 
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caused them to have trouble understanding some words used 

in the textbooks. They believed in Islam as does the rest 

of Saudi Arabia, but also believed in local Bedouin reli

gious practices such as the evil eye and spirits. They 

were, in many ways,a closed society, with little knowl

edge of the outside world although they have accepted 

modern technology such as trucks because they help them to 

manage their herds better, but their general attitude to

ward modern appliances was one of suspicion. They needed 

information from schools about the advantages of modern 

inventions and their applications to Bedouin life. 

Certain values were especially important to the 

Bedouin. Hospitality was a driving force and was expected 

to be given and accepted on all occasions (See pp. 99-103). 

Shimah (decency and honor)(p.103) and keeping a promise 

(p. 104) were only a few of t~3 values that were important 

to the Bedouin and should be understood in order to educate 

them for the modern world. There was no understanding of 

these values in the schools. 

Political power was still held by important fami

lies in the tribe, not by the sheikh appointed by the cen

tral government (See p. 109). The h,ousehold and tent were 

symbols of the closeness of the Bedouin community. Fami

lies lived together as nomads and also when they moved to 

villages and cities. Marriage was arranged between 
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parallel cousins or other family members in the villages. 

Kinship ties were important (See p. 142). The teachers and 

administrators in Mawqiq village did not understand the im

portance of Bedouin social organization. They did not 

visit the families or know the kinship relationships 

of children within their tlasses. 

Informal education started when children were young 

and was continued by all family members to instill Bedouin 

values and environmental knowledge necessary to live in the 

desert (See p. 152). Schools have been set up in the vil

lages, but the curriculum, teaching methods and textbooks 

were the same as those found in urban schools. There was 

almost no mention of Bedouin culture or environmental prob

lems by teachers or in textbooks. The teaching process was 

usually a lecture and there were no local examples given 

for discussion by the students. 

When Bedouin elders, teachers, and students were 

interviewed, considerable dissatisfaction was found with 

the current elementary schools in Mawqiq village. While 

most Bedouin elders reported that they encouraged their 

children to go to school, almost two-thirds were not satis

fied because they did not know what their children were 

studying or felt they did not study about Bedouin life. 

The students also had an ambivalent attitude toward school. 

They wanted to go to school, but found no topics that 
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related to their daily environment, and over one-third did 

not understand wh~t ·they read in the textbooks. Both Bed

ouin elders and students approved of school because they 

hoped an education would lead to better jobs and more mon

ey. However, many Bedouin children were unable to continue 

school to achieve these goals because their parents needed 

them at home. The large number who returned home did not 

learn practical herding and management techniques to help 

them in the desert. 

The elementary school teachers interviewed agreed 

with the parents and students that the curriculum and text

books had nothing about the environment or the history of 

the Bedouin. They also said that they did not have any 

special training to teach the Bedouin and that the Bedouin 

children had problems in school because they were different 

in dress and dialect from the others. They felt that the 

curriculum should include more information designed to 

apply specifically to the Bedouin. Currently, they had no 

contact with the Bedouin children's parents and so had no 

first-hand knowledge of the attitudes and culture of the 

Bedouin. Even those who originally were Bedouin had now 

accepted urban ways and were regarded as alien by the local 

Bedouin. It was a step forward that the teachers recog

nized the problem and would be amenable to additional 

training to teach in Bedouin schools. 
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Education should provide the necessary information 

to enable the Bedouin to enter the modern life and. environ

ment of Saudi Arabia either in cities or in the desert, but 

this study showed that the present education available to 

the Bedouin did not provide the necessary information and 

guidance for the Bedouin to make this change. Bedouin 

schools provided no information about life in the cities 

for those who wanted to move, and did not give them any vo

cational training to prepare them for well paying jobs in 

the new technology. 

6.2 Cultural Change 

The patterns of culture of every human society are 

constantly changing. This is now happening in Saudi Arabia 

where new technology and productive arrangements have 

caused tremendous change. Contact between western socie

ties and the traditional Islamic culture has caused the 

central government of Saudi Arabia to adopt western or mod

ern technology. The educational system has been designed 

to prepare the Saudis to participate in this changing 

society. 

However, one group has not been considered in this 

cultural change. The Bedouin still live a nomadic or semi

nomadic life, although some have moved to the cities to 

take low-paying jobs. Over past generations, the Bedouin 

have developed behavior patterns to survive in their 
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harsh desert and mountain environment. They have learned 

when to move their herds to pasture, how to live with lit

tle rainfall, and what plants and animals are best for 

their environment. They have developed cultural methods of 

dealing with their environment. They value hospitality and 

keeping a promise, and have developed strong household 

and kinship ties to help them to survive. They accepted 

the Islamic religion when it was reinforced by the central 

government, and have accepted new technology, such as 

trucks, which are helpful in their subsistence environment. 

Using Steward's cultural ecological perspective, 

the school was not integrated into other features of Bed

ouin society. The role of the school toward the Bedouin 

was negative for two reasons: (1) the illiteracy of the 

Bedouin, and (2) teachers were not willing to go to Bedouin 

camps by themselves, so they did not have direct knowledge 

of the Bedouin in their own environment. Bedouin were 

still isolated and did not receive the necessary input from 

education to aid them in the cultural change which is being 

externally induced in Saudi Arabia as far as the Bedouin 

was concerned. For instance, the Bedouin did not learn 

about the modern technology that they needed for animal 

husbandry to improve production and control herd size. 

They also did not learn skills to adapt to work in indus

tries if they left the nomadic life. 
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Steward used the American Indian as an example of a 

group that was affected by European culture just as is hap

pening now in Saudi Arabia. In most cases, he found that 

the influence of the larger socia-cultural group had been 

suficient to destroy the native pattern, often with 

traumatic results. Such acculturation studies showerl the 

cul tu·re is changed due to outside in fluences (S22 p. 20). 

Bedouin, in the generations they have lived in iso

lation in the desert, have been affected by the environ

ment. Steward stated that the environment is not only per

missive or prohibitive with respect to certain technologies 

but special local features may require social adaptations 

which have far reaching consequenc~s (See p. 20). Some 

of the Bedouin adaptations included growing palm trees in 

mountain valleys because they found it is the only tree 

that can resist the desert heat and lack of rain. They 

went out with their herds during most of the year, and 

then came back to harvest the dates. They learned to live 

on a limited diet and rely on their own tribe for all their 

needs. 

As Steward emphasized, the origin of particular 

cultural features and patterns which characterize differ

ent areas should be studied as in cultural ecology (See 

p. 24). The Bedouin now are at the point where their 

adaptations to utilize the environment in culturally 
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prescribed ways in terms of cultural ecology are being 

challenged by outside cultural influences. The education 

provided by the central government should be designed to 

help them make this transition from their isolated cul-

ture and to reduce the trauma from modernization. It has 

not done so at the present time. Figure 10 shows that the 

school is isolated from the rest of Bedouin life. 
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Figure 10. Ecological Role of School in Bedouin Life. 
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6.3 Recommendations 

The current"study of the Bedouin of Hail Province 

and their educational needs has provided much information 

on teacher preparation and methods, curriculum and materi

als. It also has provided information about the Bedouin 

culture, including values, beliefs, so~ial organization 

and attitudes toward outsiders which was not previously 

available. Information about geographical and historical 

background also was collected and urganized in this study. 

On the basis of this data, a number of recommenda

tions can be made: 

1. School location. The school location should 

be outside the vi' "age so the Bedouin can easily drop their 

children at schools. Bedouin should also be able to reach 

the schools easily and be able to visit school if they 

wish to do so. 

2. School administration. The Ministry of Educa

tion should encourage school administrators to make contact 

with the Bedouin. They could then convince the families 

of the importance of school and education and find out 

about the children's problems directly from the parents. 

3. Textbooks. Textbooks should include lessons 

depicting the life of the tribes, their folklore, songs, 

history and politics. These subjects could be incorporated 
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into the regular textbooks to enable the non-tribal and 

tribal people to understand each other better, and to at

tract Bedouin children to school. In addition to text

books, educational media need to be developed to illustrate 

Bedouin geography, history and culture. 

4. Curriculum. Courses might be developed that 

deal with the Bedouin environment, Bedouin history, geogra

phy, healthy, religion, values, social and political or~ 

ganization, 

the above. 

Bedouin culture, and modernimzation of all of 

Bedouin who plan to move to the cities should 

be taught vocational skills to aid them in obtaining good 

jobs, and should be prepared for the differences in urban 

life. 

For example, most of the history of the province 

and its people was still an oral history among the Bedouin 

themselves. In order to make Bedouin encourage their chil

dren to go to school and reduce the drop out rate of Bed

ouin students, the history of Hail Province should be 

taught and to do so would require the recording of oral 

histories based on materials such as those collected by 

the researcher. 

5. Teachers. Teachers who may want to teach in 

Bedouin schools or in schools that serve Bedouin children 

should have more training than those who plan to teach in 

urban schools. The teacher training schools might consider 
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having courses that include slides and visits to Bedouin 

camps and schools "for those interested in teaching Bedouin 

children. If possible, Bedouin children should be encour~ 

aged to become teachers so that" they can serve_as cultural 

brokers between the school and the native people thus re

ducing the isolation between the school and community. 

6. Teaching Style. Emphasis should also be put on 

using discussion in conducting the class instead of the 

lecture system, so that the students could contribute in

formation from their own lives and feel a part of the 

school. 

6.4 Recommendations for Further Research 

On the basis of this study, the following recom

mendations for further research can be made: 

1. The same study could be repeated at a different 

time of year. This study was done in the summer months 

when Bedouin camps were near the villages. It would be 

valuable to do the study when the Bedouin are out on their 

annual migrations with their flocks to confirm the find

ings. 

2. Additional research is needed on the kinship 

system to determine how it is changing due to the changing 

social and cultural environment of the Bedouin, and how 

such changes will affect the design of formal educatIon. 
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3. Additional work also should be done to deter

mine the changes lnpolitical power and authroity since the 

establishment of the central government. The effecgt of 

such changes on Bedouin life will undoubtedly affect formal 

education. 
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APPENDIX B 

CONVERSION OF ISLAMIC CALENDAR TO THE 

GREGORIAN CALENDAR AND VICE VERSA 

1. G H H 622 = - 33 + 

G = Gregorian date 

H = Hijrah data 

2. H G 622 G - 622 
= - + 32 

"It must be remembered that such formula gives only 

the year during which the corresponding year began - the 

greater part of the lateryear may have coincided with a 

year succeeding the one given" (Hodgeson 1974:20-22). 

210 



APPENDIX C 

GROUP INTERVIEW - BEDOUIN ELDERS 

Dialects 

1. Is the present Arabic dialect of the tribe the 
original dialect? 

2. If you think the dialect is not the origi
nal, where did the present dialect originate? 

3. What made the original dialect change? 

4. What dialect is closely related to the tribal 
dialect? 

Beliefs 

1. Are Bedouin traditionally superstitious? 

2. What were the most common beliefs among the 
Shammar Bedouin before the establishment of 
the Saudi central goverr.ment? 

3. Have the Bedouin superstitions changed over the 
past few years? 

4. What are the pres2nt superstitions·of the Shammar 
Bedouin? 

Religion 

1. What were the religious beliefs of the Shammar 
Bedouin? 

2. What is the attitude of Bedouins toward modern 
day_ Islam? 

3. What role did religion play in Bedouin life? 
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Bedouin Attitude Toward Outsiders 

1 , What was the Bedouin attitude toward other 
tribes? 

2. What was the Bedouin attitude toward towns-
folk? 

3. What was the Bedouin attitude toward the free 
world? 

4. What were the causes of the Bedouin attitude 
toward outsiders? 

5. Have Bedouin attitudes toward outsiders changed 
in the last few decades? 

Technology 

1. What modern inventions have the Bedouin adopted 
since the emergence of the Saudi central gov
ernment? 

2. What was the Bedouin attitude toward modern 
appliances? 

3. How did modern technology change the Bedouin 
lifestyle? 

Political Power and Authorit1 

1. What were the obligations of the tribe members 
toward the tribe head? 

2. What characteristics should a person have to 
be a tribal leader? 

3. What were the duties of the tribe head? 

The Household 

1. What family members typically made up the Bed
ouin household? 

2. How did the Bedouin cope with a large family? 

3. What was the role of a woman in the family? 

4. If there has been any change in the family in 
the last few years, what is it? 
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The Tent 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

~~arr iage 

1 • 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

What was the Bedouin tent made of? 

Who built the house? 

What was the average size of the Bedouin house? 

What did the typicalBedouin house consist of? 

What factors are involved in determining the 
size of the Bedouin house? 

What kind of information do the Bedouin gather 
prior to building the tent? 
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If you have observed any changes in Bedouin hous
ing, what are they? 

What are the Bedouin reasons for marriage? 

To whom did the Bedouin marry their sons and 
daughters? 

Who arranged the marriage? 

Did the Shammar Bedouin marry more than one 
time? 

What was the marriage age for a male member? 

What was the marriage age for a female member? 

What did the dowry consist of? 

How would you describe the Bedouin marriage 
ceremony? 

Has marriage changed among the Bedouin in the 
last few years? 

10. What are the recent changes in marriage? 



Divorce 

1. Do many Bedouin divorce their wives? 

2. Do you think that the number of divorces 
among the Bedouin has increased or decreased? 

3. What are the causes of divorce among Bed
ouin? 

4. What is the fate of the children when the 
er is divorced? 

Kinship 

1. What are the advantages of the Bedouin kin
ship organization? 

2. Has there been any change in the importance 
of the kinship organization to the Bedouin? 

Informal Education 

1. At what age do the Bedouin start teaching 
the boy at home? 

2. At what age do the Bedouin start teaching 
the girl at home? 

3. What duties were expected of a male child? 

4. What duties were expected of a female child? 

5. Who taught the boy? 

6. What was the boy taught? 

7. What was expected of an accomplished young 
man among the Bedouin? 

8. Who taught the girl? 

9. What was the girl taught? 

10. What was expected of an accomplished young 
female among the Bedouin? 
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Formal Education 

1. Do you encourage your son to go to school? 

2. If you do not encourage your son to go to 
school, please indicate why not. 

3. If you encourage your son to go to school, 
please indicate why. 

4. Are you satisfied with what your son studies 
at school? 

5. If you are not satisfied with what your son 
studies at school, indicate why not. 
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6. What would you like your son to learn at school? 

7. Do you benefit from what your son learns at 
school? 

8. If you do not benefit from ~hat your son learns 
at school, please indicate why not. 

9. Who taught the Bedouin children before the 
introduction of formal education? 

10. What type of education did the Bedouin children 
get before the introduction of formal education? 



APPENDIX 0 

STUDENT INTERVIEW 

Interview Questions 

1. Do you like going to school? 

2. Do your parents encourage you to go to school? 

3. Do you intend to continue your eduction beyond 
elementary school? 

4. If you do not intend to continue your education 
beyond elementary school, what are your plans? 

5. Do the topics of study at your school have any 
relation to your daily lifestyle? 

6. Do you comprehand what you read in school text
books? 

7. Do the topics of study in your school have any 
relation to environmental conservation? 

8. Do teachers make use of educational media in 
the classroom? 
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APPENDIX E 

TEACHER I NTERV lEi! 

Interview Questions 

1. In your opinion, what are the major problems 
facing Bedouin students in school? 

2. Do you think that the majority of the Bedouin 
send their children to school? 

3. In your opinion, what are the main reasons 
That Bedouin do not send their children to 
school? 

4. Have you observed any recent increase in at
tendance of Bedouin children at the village 
school? 

5. Do Bedouin students drop out of school? 

6. At what age do Bedouin students drop out of school? 

7. In your opinion, what are the main reasons for 
Bedouin students dropping out of school? 

8. Are there an incentives for teachers to teach 
in village and Bedouin schools? 

9. If there are any incentives, are you satisfied 
with them? 

10. Has the present school curriculum anything to do 
with the Bedouin or village environment in which 
the school is located? 

11. What topics should be added to the school cur
riculum so as to relate to the local environment? 
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12. Does the present school curriculum emphasize 
environmental conservation? 

13. Do the parents of the Bedouin children maintain 
any contact with the school authorities? 
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14. If Bedouin parents do not maintain contact with 
school authorities, please indicate why you think 
they do not. 

15. Do you believe that elementary school teachers 
are trained well enough to teach in Bedouin 
schools? 

16. Are adequate educational aids available in the 
school? 

17. What are the major problems faced by you as a 
teacher in the school? 
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