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ABSTRACT 

Codeswitching between languages is a uniquely 

bilingual mode of communication. The purpose of this 

dissertation is to enhance the current body of knowledge 

dealing with the phenomenon by analysing samples of speech 

produced by twenty-six Spanish/English bilingual children 

ranging in age from eight to twelve. Methods of analysis 

include theoretical linguistics, sociolinguistics, psycho-

linguistics, and educational linguistics. A discussion of 

relevant codeswitching research covering the past thirty 

years is presented. 

The data were collected during a reading study 

focusing on miscue analysis. The children read stories in 

English and retold them in both Spanish and English. 

The analysis considers the data from the four 

previously meutioned points of view. The linguistic analysis 

looks at the locations of switched constituents within the 

sentence and the frequency with which those constituents are 

switched. The data of this study are compared with that of 

other researchers, and a consideration of a formal grammar 

of codeswitching is presented. The sociolinguistic analysis 

addresses the effect of social and stylistic variables on 

codeswitching. The psycholinguistic analysis of code-

xi 
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switching covers lexical storage, editing phenomena, and 

developmental aspects. Finally, some aspects of the educa-

tion of bilinguals are considered by analysing the effect of 

the printed word on language switching and dialect shifting. 

The application of the results of the analysis to 

both theoretical issues and practical concerns is explored 

along with suggested areas for future research. 

The analyses show that young children's code-

switching initially favors less complex structures and is 

influenced by few 'social variables. As they grow older, they 

become more comfortable with switching grammatically complex 

structures, and they become aware of a greater variety of 

social factors. A separate grammar is not necessary for a 

complete description of codeswitching; a modified inter-

dependance model of the two grammars can account for the 

codeswitching mode. Lastly, the written language becomes 

part of the speech situation in the classroom and affects 

the choice of language or dialect spoken. 



CHAPTER 1 

INTRODUCTION 

"And la maestra se fue para la casa de el y de, 

dijo de, told his papa that, que, that his son was ... that 

his son ran from school to go get the sheeps and eso es 

todo." Codeswitching, as exemplified by the above quote, is 

a linguistic phenomenon that can be found in any bilingual 

community. It occurs naturally and is historically attes

ted. Evidence of its existence 4,500 years ago can be found 

in cuneform tablets discovered at the site of the ancient 

city of Ebla in what is now northwestern Syria (La Fay 

1978). The Eblaite scribes were completely bilingual, and 

although the tablets appear to contain only writings in the 

Sumerian language, these scribes had cleverly devised a 

system whereby they used Sumerian words as syllables to 

write Eblaite. Researchers could decipher the Sumerian 

portions of the texts, but those written in Eblaite were 

initially indecipherable. The discovery of the first known 

bilingual dictionaries containing lists of 3,000 Sumerian 

words with their Eblaite equivalents provided the key to 

decipherment. 

In spite of such evidence that shows codeswitching 

to be a legitimate communicative device, many scholars have 

1 



2 

viewed it negatively. The term "language mixing" has been 

used pejoritively to describe codeswitching. This mixing 

has often been taken to be evidence that many bilinguals 

have incomplete control over their two languages. These 

negative associations can influence the attitudes of 

classroom teachers toward the abilities of their bilingual 

students (Ramirez 1981). In order to help alleviate these 

negative connotations attached to codeswitching, it needs to 

be properly defined and explored. In attempting to define 

its nature, one discovers that there are almost as many 

definitions of codeswitching as there are researchers 

in the field. When taken together, the results of the work 

done by these researchers seem fragmented since a generally 

accepted definition is lacking. Let me then propose a 

working definition which will aid the reader in understand-

ing the work to be presented: codeswitching is the alternate 

use of two or more distinct linguistic codes in the same 

communicative situation. This definition is purposely broad 

in order to cover not only switching that involves different 

languages, but also that involving dialects of the same 

language. 

The nature of codeswitching has been explored by 

various scholars of various disciplines within the field of 

linguistics, each being interested in a different aspect of 

the phenomenon. These disciplines include: 1) theoretical 

linyuistlcs, which analyses codeswitching as rule-governed 

".. . 
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behavior; 2)sociolinguistics, which seeks to describe the 

elements of the social situation in which codeswitching 

occurs; 3) psycholinguistics, which explores codeswitching 

in terms of mental processes; and 4) educational linguis

tics, which is searching for an effective means with which 

to deal with the codeswitching behavior of bilingual 

students in the classroom. 

Possibly as a result of each discipline being 

interested in a different aspect of codeswitching and 

because of each having a differing orientation toward and 

model of language, the definition or what constitutes 

codeswitching varies widely. In order to understand this 

variation, it is necessary to determine the basic assump

ti~~~ ur each of the four disciplines and to discover how 

these assumptions interconnect to form a model which is 

capable of considering all aspects of codeswitching. This is 

not to say that specific aspects of codeswitching cannot be 

independantly investigated, but, rather, they need to be 

investigated in light of a unified model which provides a 

base from which studies can proceed. 

This work provides an overview of such a model but 

in so doing, addresses a narrower segment of the prob

lem. The subjects involved in this study were Spanish/Eng

lish bilingual children who were tape recorded retelling 

stories they had read. The study looks at the codeswitching 

behavior of these children in light of how a unified model 
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deals with actual speech produced in the codeswitching 

mode. It further considers the application of the discov-

eries concerning codeswitching behavior to both the develop-

ing theoretical model and bilingual communicative strategies 

in the classroom. However, the phenomenon of codeswitching 

as a whole must first be considered in order to determine 

where this body of research fits in. 

The present work is concerned solely with Spanish-

English codeswi:ching. Indeed, the bulk of the research done 

in the area of codeswitching has been done on these two 

languages. The current developing model will no doubt need 

revision and expansion to accomodate findinqs concerning 

bilingual communities in which the two languages involved 

may be historically and relationally more remote than 

Spanish and English. 

The present study of the codeswitching behavior of 

Spanish/English bilingual children has as its audience 

members of each of the four previously mentioned disci-

plines. The study, however, is more specifically directed 

toward theoretical linguists and educators since the most 

recent and more significant research projects h~ve been 

conducted by scholars in these two fields. 

This work is relevant in general to the four major 

disciplines in that it is a synthesis of the f.indings of 

those four areas. This synthesis can be an impetus for joint 

cooperation and sharing of significant results in order to 
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convert theoretical discoveries into practical applica

tions. Certain past investigations have recognized the need 

for such cooperation and have attempted to bridge .the gap 

between theoretical and practical concerns. These works will 

be considered in chapter two. 

A basically linguistic point of view is adopted in 

the presentation of the data, the analysis of the data, and 

the results of that analysis. A linguistic point of view 

proves advantageous in that linguists are equipped with a 

knowledge of facts about language in general. They are able 

to consider language non-judgmentally as an abstI'action, as 

a system of rules stripped of the myths and folksy notions 

that are often attached to it by social convention and 

attitude. In addition, the field of linguistics provides 

more than a conceptual framework; it provides a methodology 

useful in investigations such as the one presented here. 

The linguistic point of view embraced here is mainly 

a generative one. Since codeswitching is generally recog

nized as a surface structure phenomenon, this work does not 

delve into transformational analysis. In addition, no claim 

is made as to the psychological reality of this study's 

findings. The controversy surrounding the notion of psycho

logical reality has led Chomsky (1980) to suggest that the 

term be discarded as misleading. Chomsky (1983) clarifies 

the notion that a theoretical approach enables one to 

explain facts about language. He points out the distinction 
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between psychological evidence and psychological reality, 

which does not have to appear as real-world data. Albert and 

Obler (1978) feel that few theoretical linguists would 

insist that the ideal formal grammar actuall.' corresponds 

with the neuronal system occupying the language area of the 

brain. This ideal grammar would instead be ezpected to 

represent the stored linguistic knowledge of the neuronal 

system. 

The objectives of the present study are threefold. 

First, the definitions and assumptions of each discipline 

regarding codeswitching will be explored in order to present 

a synthesis of major work in the field which will prove 

beneficial to other researchers. The emerging picture of the 

reality of this communicative strategy should prompt a 

reevaluation of social attitudes toward codeswitching. 

Secondly, the study will contribute to the develop-

ing theoretical model of codeswitching. In doing so, purely 

linguistic issues dealing with the rule-governed nature of 

the phenomenon will be addressed. In addition, the structure 

of the model will be clarified by including those relevant 

aspects of codeswitching that have been revealed by each of 

the four disciplines as they relate to the data considered 

by the present study. While this work looks at specific 

issues concerning these four areas, it does not attempt to 

fully explore each field of inquiry. This second objective 

is not met by developing a model, complete in every detail; 
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it is met by synthesizing the findings of each area and, 

with the results of my own analysis, by building a more 

complete model of codeswitching. 

Finally, a body of knowledqe about codeswitching 

will be provided for use by educators who deal with children 

exhibiting the phenomenon. Guidelines for classroom inter

action and language evaluation are suggested. 

The contents of the remaining five chapters are as 

follows: Chapter 2 is a review of the pertinent literature; 

Chapter 3 describes the methods of data analysis used in the 

study; Chapter 4 presents the results of the analY3is; Chap

ter 5 discusses the applications of the results presented in 

Chapter 4 to both theoretical issues and practical concerns, 

including recommendations for further research; and Chapter 

6 is a summary of the major findings. 

This study is significant in that it provides a 

synthesis of past work in codeswitching. This synthesis 

serves as a base to Nhich my own findings are added. The 

results are a clarification and expansion of the existing 

theoretical model of codeswitching and the development of 

guidelines to meet the practical needs of educators. 
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CHAPTER 2 

REVIEW OF THE LITERATURE 

In order to investigate the presently available 

literature in the field of codeswitching, one must first be 

aware of the use of the terms "codeswitching" or the 

al ternate use of two or more linguistic codes, "interfer-

ence" or the unintentional intrusion of elements of the 

first language into the second language, and "integration" 

or the phonological and morphological adaptation of loan-

words into the borrowing language. These terms have been 

defined in a variety of ways by the many researchers working 

in the field. As Ana Celia Zentella (1981) has pointed out, 

comparing the studies on codeswitching can be quite diffi-

cult because of these differences in each author's defini-

tions, units of analysis, and methodology. 

One of the ea~liest researchers in the field of 

bilingualism to attempt to define codeswitching was Uriel 

Weinreich (1953). He did not clearly differentiate the terms 

codeswitching, interference, and integration but considered 

them all to be aspects of interference. Interference was 

then defined as, "those instances of deviation from the 

norms of either language which occur in the speech of 

bilinguals as a result of their familiarity with more than 

8 
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one language. II He viewed integration as a sUbcategory of 

interference in which certain forms have become "habitu

al ized II in the speech of bilinguals. However, integrated 

items also can be observed in the speech of monolinguals; 

therefore, I prefer not to consider integration as a type of 

interference. Indeed, codeswitching cannot be thought of as 

interference if its occurrance is deliberate and follows 

certain social and linguistic norms, even though, at times, 

the fact of its use falls below the level of conscious 

thought on the part of the speaker. In contrast, interfer

ence can be thought of as trying and failing. The speaker 

attempts to produce an acceptable utterance, yet the first 

language influence is too strong, and the speaker ends up 

only approximating the desired linguistic behavior. 

Another researcher, working in the field during this 

same period of time, was ~inar Haugen. Haugen (1956) kept 

the terms codeswitching, interference, and integration 

distinct in his definitions of them but continued to see 

intrasentential switching as interference. He defined 

coueswitching as the alternate use of two languages; how

ever, this alternation was viewed as acceptable only when it 

was intersentential. If unadapted items from language A were 

interspersed into a matrix sentence of language B then this 

was viewed as interference. Integration was viewed as an 

acceptable result of long-term language contact if it~ 

occurrence was regular and there was no longer active 
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interference. Both Weinreich and Haugen restricted their 

definitions to languages and excluded dialects. They also 

were strictly descriptive linguists and generally did not 

deal with social or psychological issup-s. 

In the 1960's, psycholinguists began to investigate 

bilingualism with the intention of measuring bilingual 

ability. These researchers wanted to show that there was 

psychological evidence to support the theories pertaining to 

language dominance, type of bilingualism (compound vs 

coordinate), and the existence of interference. William 

Mackey, Paul Kolers, and John Macnamara were typical of this 

type of psycholinguist. Mackey (1965) did not distinguish 

between interference and codeswitching. He referred to both 

of them as interference which he defined as, "the use of 

elements from one language while speaking or writing 

another." However, if an item already belonged to the local 

monolingual dialect, it was seen as integrated and therefore 

not an instance of interference. 

In the late 1960's and early 1970's, sociolinguists 

came to prominence in the field of bilingualism. These 

included well-known sociologists such as John Gumperz, 

Joshua Fishman, and Dell Hymes. Most sociolinguists sought 

to include dialects in their definitions of codeswitching 

and to exclude interference. However, they realized the 

difficulty in differentiating dialects and languages. Fish-

man (1972b), when speaking of linguistic varieties, states, 
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"Their functional allocations, as languages or as dialects, 

are derivabl~ only from societal observation of their uses 

and users rather than from any characteristics of the codes 

themselves. II The use of licode", then, in the compound 

"codeswitching" implies that switching can occur between any 

two linguistic varieties, be they separate languages or 

dialects. Gumperz (1975) defines codeswitching as, lithe 

juxtaposition of passages of speech belonging to two 

different grammatical systems or subsystems within the same 

exchange." Under the sociolinguists' definition, these 

linguistic alternations were not aberrant but carried social 

meaning. At this time, researchers were moving away from the 

notion that codeswitching was synomymous with interference. 

More recently, theoretical linguists and socio

linguists such as Erica McClure, 3im Wentz, Shana Poplack, 

and Celia Genishi, to name a few, have conducted research 

under the assumption that codeswitching is a phenomenon on 

its own, distinct from either interference or integra

tion. On the whole, they accept the notion that it can 

involve either different languages or dialects, that it can 

occur between sentences (intersententially) or within 

sentences (intrasententially), that its occurrance is 

influenced by sociological variables, and that it is a 

viable, rule-governed mode of bilingual communication 

deserving of scholarly investigation. 
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Overview of Research 

Theoretical Linguistic Research 

Linguists seek to determine the "where" of code-

switching. They analyze the surface structures produced by 

their Gubjects in order to delimit the locations within an 

utterance that are amenable to switching. They want to 

determine if items switched at these points produce gram-

matically acceptable utterances. Since they are interested 

in finding the acceptable alternation of the grammatical 

systems of the codes involved, they usually concern them-

selves with intrasentential switching. This is the type that 

occurs within a sentence. Through investigations of this 

type, they attempt to discover and formally define the 

surface structure constraints that are operable when 

codeswitched utterances are produced. These constraints, 

along with the grammars of the codes involved, make up the 

underlying competence that a bilingual must have in order to 

successfully exercise codeswltching as a communicative 

strategy. 

Most of the current researchers recognize that the 

actual occurrence of codeswitching is often governed by 

factors external to the grammatical systemt3 involved. They 

recognize that there is a need to look beyond the sentence 

when attempting to explain many of the facts about code-

switching. Sociolinguistic factors often determine whether 
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a person chooses. to switch or not at any given point in a 

speech situation. What these scholars want to describe then 

is, once this choice has been made, what the linguistic 

rules that govern actual performance are. 

One of the first linguists to set up syntactic 

constraints on the occurrence of codeswitching was Lenora 

Timm (1975). Timm defines codeswitching as, "that pre

eminently bilingual mode of communication characterized by 

frequent shifts from one language to the other (typically 

without phonological interference) throughout the flow of 

natural conversation. II She examined samples of codeswitched 

speech produced by Mexican-Americans living in Califor

nia. Her analysis of this data, taken in combination with 

grammatical judgements of test sentences given to three 

Spanish-English bilinguals, resulted in a set of five 

surface structure constraints. These are as follows: 1) 

Switching does not occur between pronominal subjects and the 

finite verbs to which they belong; 2) Switching is not found 

between finite verbs and their infinitive complements; 3) 

Switching is excluded between auxiliaries and main verbs; 4) 

Switching does not take place between negating elements and 

the verbs undergoing negation; and 5) Noun phrases contain

ing an adjec~ive are limited as to their switching poten

tial. She felt that the results of this research showed that 

the verb system was internally cohesive and thus not 

suseptible to switching. This has since been found not to 
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hold for all dialects of Spanish. Subjects in the present 

study produce verbal structures in which the auxiliary and 

main verbs can be in different languages. 

Carol Pfaff, another researcher who has studied 

codeswitching in light of delineating the syntactic con-

straints involved, presents her Spanish/English codeswitch-

ing data in a basically descriptive manner (1976). She 

uses the technique of accountable reporting which was fi~st 

applied to sociolinguistic data by William Labov (1964). Ac-

countable reporting involves counting instances of the 

production of variable linguistic features in relevant 

linguistic and social contexts. She divides codeswitching 

into three varieties which are associated with differing 

social situations and makes the claim that the grammatical 

location of switches and the length of those switches depend 

on the variety the speaker uses. Several of Pfaff's findings 

contradict those of Timm since Pfaff reports cases where 

switching within the verb system is acceptable although its 

occurrance is not without constraint. She found that 

switching to English verbs is often acceptable if a preceed-

ing Spanish verb gives the relevant agreement and tense-mood 

information as in the following example: 

El hombre estaba skinned. 
(The man had been skinned.) 

This is to say that Spanish and English may occur together 

in the verbal unit if the English verb follows a conjugated 
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Spanish auxiliary or if it is the infinitival complement of 

a conjugated Spanish verb (Pfaff 1976 p. 251). Pfaff 

considers this type of constraint to be functional since it 

is obligatory that tense-mood and subject information be 

conveyed and notes that in all cases where switching occurs 

between verbs, the grammatical structures of the two 

languages are basically parallel. 

Pfaff also found cases where switching occurs 

between pronominal subjects and finite verbs. Example: 

(51) tu 10 underestimate a Chito 

'you underestmate Chito' (Pfaff 1976 p. 253) 

When this type of codeswitching occurs, the customary 

deletion of the Spanish subject pronoun is blocked since the 

subject cannot be expressed on the English verb. 

In addition, she posits a purely structural con-

straint on the switching of adjectives and the nouns they 

modify. She found that adjectives can be switched when 

their surface position does not violate the ordering rules 

of either Spanish or English as in the following: 

T-112-7: un price grande 
(a large price) 

The marking of Spanish adjectives for gender and number is 

often redundant since the same information appears on the 

noun. Therefore, if an adjective is switched to English, it 

does not need to perform this function. This is opposed to 

verbal switches where, as was mentioned before, some element 
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of the verbal unit must convey the agreement and tense-mood 

informat.ion. 

The conclusions drawn by Pfaff are relevant. to the 

study by Sankoff and Poplack (1981) discussed later in this 

chapter. She concludes (as do Sankoff and Poplack) that, 

"Spanish/English intrasentential codeswitching seems not to 

constitute a radically different system from either Spanish 

or English, but rather tends to mesh the two existing 

systems" (Pfaff 1976 p.257). However, she feels that 

codeswitching is not amenable to a description involving 

variable rules along the lines of research initiated by 

Labov. The reason she gives for this is that codeswitching 

is never obligatory and for the majority of environments in 

which it could conceivably occur, it does not. 

The works of McClure (1977) and Wentz and McClure 

(1977) are particularly important to the present study in 

that their subjects were also children; however, the age 

range, three to eleven years, was wider. McClure and Wentz 

consider both the linguistic and social aspects of code-

switching which they refer to as its formal and functional 

properties respectively. They identify two formal types of 

codeswitching which they term code-mixing and code-changing. 

Code-mixing is seen as the insertion of single lexical items 

from language A into a language B sentence or vice versa 

while code-changing is differentiated by the alternation 

of languages at the level of the major constituent, i.e. a 
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sentence, clause, or phrase. In addition, they diffe~entiate 

two major functional types of codeswitching, situational and 

stylistic. Situational codeswitching involves the partici

pants, the topic, the discourse type, and the setting 

whereas stylistic codeswitching is used to mark emphasis, 

focus, elaboration, clarification, attention attraction or 

retention, mode shift, and addressee shift. 

They examined ninety hours of tape and the code

switches occurring therein were analysed for both communi

cative intent and grammatical structure. The children 

produced many more intersentential codeswitches than 

intrasentential ones, in contrast to data produced by adults 

which shows a higher frequency of intrasentential switch

es. Such differences between adults and children in code

switching type led McClure to conclude that intrasentential 

codeswitching. lIis acquired Z'elatively late by the child in 

the process of becoming bilingual." The work by Wentz and 

McClure also discovered a large amount of individual 

variation among the speakers. They found, as did the present 

author, that soma children who are balanced, competent 

bilinguals switch frequently while others of similar ability 

rarely do. 

In attempting to discover the grammatical rules that 

govern codeswitching, Wentz and McClure (1977) used accept

ability jUdgements. They created a series of test sentences 

which were read to the chi!dran who were then asked if the 
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test· sentences sounded, II funny" or, IIOK". The researchers 

found that the individual reasons for a sentence's perceived 

acceptability varied widely, and the judgements of~en had 

nothing to do with the actual grammatical make-up of the 

sentences but rather were related to social factors in

volving the community's view of the undesirability of mixing 

languages. This negative view, often expressed in bilingual 

communities, is directly relatable to the rejection of 

codeswitching as a valid communicative strategy in the 

classroom. Ramirez (1981) states, IIStudents (may) attend 

monolingual schools where standard English is used as the 

medium of instruction and speech varieties such as code

switching are covertly or overtly rejected by the teachers.1I 

One of the most significant studies on codeswitching 

in the fiel~ of theoretical linguistics is that done by 

Sankoff and Poplack (1981). Although it may be too ambitious 

in its goals, it is an interesting first attempt to formal

ize the syntactic constraints governing codeswitching. To 

this formalization, they add a probablistic component and 

view the result as a grammar of codeswitching. They define a 

grammar as any finite set of rules and procedures for 

generating an infinite set, so that the set of rules devised 

to produce the infinite set of sentences that contain code

switches is then, by definition, a grammar. 

In their investigation of the construction of a 

formal account of the syntactic rules that govern the 
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production of codaswitched utterances, they posit two 

constraints: 1) the f.ree morpheme constraint, which states 

that a switch may not occur between a bound morpheme and a 

lexical form unless the latter has been phonologically 

integrated into the language of the bound morpheme; and 2) 

the equivalence constraint, which states that the order of 

sentence constituents immediately adjacent to and on both 

sides of the switch must be grammatical with respect to both 

languages involved simultaneously. The second constraint is 

further specified by the following explanation, liThe local 

co-grammaticality or equivalence of the two languages in the 

vicinity of the switch holds as long as the order of any two 

sentence elements, one before and one after the switch 

point, is not excluded in either language ll (Sankoff and 

Poplack 1981 p.5). Their results seem to sup~ort these 

contraints in that their data showed no switches between 

bound morphemes and virtually no instances of ungrammatical 

language combinations regardless of the bilingual ability of 

the speaker (the data used in Sankoff and Poplack's 1981 

study were taken from Poplack 1979). 

Their formal treatment of codeswitching is based on 

a context-free grammar which directly generates surface 

phrase structures. They probabalize the monolingual Spanish 

and Engl ish grammars and the codeswi tching grammar which 

results from their combination. The frequencies of the 

different rules in these grammars are then calculated. They 
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also calculate the relative frequency of the various 

syntactic boundaries which are capable of undergoing the 

codeswitching process. These calculations are then compared 

to actual recorded switch frequencies at these sites as 

found in speech produced by a Spanish/English bilingual 

making use of this communicative strategy. This comparison 

gives the relative suaeptibility of each kind of syntactic 

boundary to codeswitching. 

Even though Sankoff and Pop lack want to formalize 

their results in terms of a grammar of codeswitching, they 

are well aware of the need to include extra-linguistic 

factors in order to gain a complete understanding of the 

phenomenon. Poplack (1979) indicates that a great deal of 

the literature has been concerned with the social and 

pragmatic issues involved in codeswitching and states that 

these factors have the most influence on the actual occur

rence of codeswitching even though linguistic factors also 

playa role. She feels that both the functional and linguis

tic factors need to be incorporated into a single model in 

order to fully account for codeswitching behavior. 

Sociolinguistic Research 

Sociolinguists are interested in explaining the 

"when" and the "why" of codeswi tching. They examine the 

parameters of the social situation by looking at aspects of 

the setting, the participants, the topic of conversation, 
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and the discourse type. As opposed to theoretical linguists, 

who are interested in where in the grammatical structure of 

an utterance the switch takes place and thus talk about 

intrasentential versus intersentential switches, sociolingu

ists divide switch types along the lines of social fac

tors. A switch involving the aforementioned sitUational 

factors is termed a situational switch. The second switch 

type recognized by the sociolinguists has alternately been 

referred to as metaphorical (Blom and Gumperz 1971 and 

Fishman 1972), rhetorical (Rayfield 1910), or stylistic 

(McClure 1977). Metaphorical switching is used for stylistic 

purposes to show emphasis, elaboration, humor, to attract 

attention, etc. Sociolinguists are also con~erned with the 

attitudes of the bilinguals involved toward their languages. 

In order to discover the nature of these attitudes, socio

linguists tend to rely heavily on techniques of self-report 

and interview. However, caution must be exercised when using 

these techniques since the speakers' views of their own 

usage may often differ from actual production. 

The interest in codeswitching by sociolinguists grew 

out of their studies of the use of different languages in 

bilingual communities. A bilingual community is by defini

tion heterogenous and therefore researchers in this field 

discovered that factors outside the realm of syntax had to 

be considered in descriting acceptable language usage. They 

found that Chomsky's (1957) notion of, "an ideal speaker-
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listener in a completely homogenous speech community" 

cannot, in the strict sense, be applied to bilingual speech 

communi ties. In addition, each different bilingual .commun

ity, whether the languages involved are Hindi/Punjabi, 

Yiddish/English, or Spanish/English, accepts and handles 

codeswitching in a different way. 

Rayfield (1970), in her study on language use in a 

Yiddish/English bilingual community, included a section on 

codeswitching. Although she appealed solely to sociolinguis

tic variables, some of her conclusions hinted at the 

influence of syntax. 

Rayfield divides switching into two uses. The first 

is its use in response to the present social or speech 

situation. This category is further subdivided into five 

responses: 1) when a non-balanced bilingual attempts to 

switch the conversation to his dominant language by speaking 

that language exclusively in response to being addressed in 

his less proficient language; 2) when greeting or taking 

leave of another bilingual; 3) when quoting directly speech 

produced in the other language; 4) when the use of a 

loanword triggers a longer segment of the language of the 

loanword; and 5) when the topic of the conversation turns to 

an area associated by the speaker with his other language. 

Rayfield's exclusion of linguistic factors does 

create a problem especially in her fourth response type 

wherein a loanword may trigger a longer segment of the 

--"" 
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language of the loan. What she refers to as a loanword is 

considered by most current researchers to be a single 

lexical item switch. She gives the example: 

gib ir a 9ookie, zi will es teystn (Rayfield 1970 p.56) 

IGive her a cookie, she wants to taste itl 

She refers to cookie as a loanword but it is unadapted 

phonologically to Yiddish. Many researchers use phonological 

adaptation as a criterion for determining whether an item is 

switched or has been integrated into the other language. Ad-

ditionally, she refers to teystn as a codeswitch. This word 

would not be considered a switch under any other research-

erls definition. It is not only phonologically adapted to 

Yiddish but is also morphologically adapted in that the 

Yiddish infinitive ending, =n, has been added. 

The other use of codeswitching described by Rayfield 

in her study is as a rhetorical device which adds style and 

color to a bilingualls speech. This use is also divided 

into five categories: 1) to add emphasis by repeating a 

statement or phrase in the other language; 2) to emphasize a 

contrast between two clauses; 3) to emphasize a statement 

which may contain unexpected information; 4) to make a 

parenthetic remark; and 5) to express taboo words or 

topics. She notes that the various uses can overlap in any 

conversation but feels that the most common function of 

switching is as a rhetorical device. 
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In some bilingual communities, especially Spanish/ 

English communities in the Southwest, languages can lose 

their distinction of social and situational use since often 

either language is acceptable in a wide variety of speech 

situations. Gumperz and Hernandez-Chavez (1972) noted this 

fact when they observed Spanish/English bilingual speakers 

codeswitching in conversations in which the topic, speakers 

and setting remained constant. They concluded that both 

languages were equally acceptable in some social contexts 

and in these cases codeswitching becomes a matter of 

personal choice. However, they are quick to point out that 

the alternation still carries meaning. 

The main focus of the study conducted by Gumperz and 

Hernandez-Chavez was that of determining the social meaning 

of codeswitching. They taped the conversations of Span

ish/English bilinguals and divided them into episodes which 

centered on a single topic. In turn, the episodes were 

further divided into turns of speaking. The turns which 

contained a codeswitch were examined to determine the 

speaker's intent and to determine as closely as posible what 

the switch contributed to the meaning of the passage as a 

whole. They used the degree of phonological adaptation of an 

item to determine its base language. The c~nclusions drawn 

focus on the ability of social factors to predict the 

likelihood of a switch but not its actual occurrance or 

meaning. Social variables aid in the interpretation of 
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utteI'ances; just knowing the two languages is not enough. 

Two speakers must share the same "social assumptions" in 

order to share the same interpretation of what is being 

said. 

Another prominent sociolinguist, Guadelupe Val

des-Fallis, conducted a study in which a bilingual Mexican

American female, age 24, recorded her own language and that 

of other bilinguals with whom she interacted in six dif

ferent situations (Valdes-Fallis 1975). The young woman was 

not aware that her speech was also under investigation. Val

des-Fallis then analysed each instance of codeswitching as 

to its base language and according to a list of twelve 

principle codeswitching patterns that she developed. These 

patterns are basically sociologically and conversationally 

defined. Each switching instance was given a number between 

one and twelve; some instances were given two numbers if 

more than one pattern fit. She concluded that codeswitching 

does not occur simply because the speaker lacks an equiva

lent expression in the base language which he is speak

ing. Additionally, switching is often used for sylistic or 

dramatic effect. Her final conclusion states that switching 

patterns are influenced by the linguistic proficiency of the 

speakers involved and their preferences for one or the 

other of their languages or for the codeswitching mode. 

Also in the realm of sociolinguistics is Ana 

Huerta-Macias (1981) who studied the codeswitching behavior 
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of a bilingual Chicano family living in El Paso, Texas. The 

codeswitched utterances occurred in English in otherwise 

Spanish conversations. She does not comment on the gr.ammati-

cal factors involved-in codeswitching other than to note 

that sentences, nouns, and phrases (in that order) were 

the most frequently switched grammatical entities. She found 

this to be in agreement with Poplack (1981) and Zentella 

(1981). 

Her analysis centered on the social functions of 

codeswitching about which she concluded that codeswitching 

occurred "most often with a change in the mode of dis-

course, and less often with expressive speech, with emphatic 

speech, and with elaboration, in descending order" (Huerta-

Macias 1981 p.151). The person addressed also was shown to 

have an effect on language choice, as well as the topic of 

discourse. Even in light of these specific social functions, 

she finds that a great deal of the data did not have any 

relation to them. She discusses a "principle of recipro-

city, or response matching" wherein codeswitched items 

previously mentioned are repeated in their original language 

throughout the discourse. This includes items that tend to 

be associated with either Spanish or English such as 

"library" or IIteacher". 

Huerta-Macias views codeswitching as a positive 

influence on maintaining the separateness of the languages 

of a bilingual community. She feels that in order for code-

r . 
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switching to be an effective verbal strategy, it depends 

on that very separateness to be able to serve the social 

functions which she discusses. 

Celia Genishi (1981) studied the codeswitching 

behavior of six-year-old Spanish/English bilingual chil

dren. Her study sought to discover what social and linguis

tic variables influence children's choice of language. She 

considered the following: 1) the physical setting which was 

either the classroom or the playground; 2) the activity such 

as fre~ play or a teacher direeted task; 3) certain features 

of the addressee such as age, ethnicity, and linguistic 

ability; 4) the topic of conversation; and 5) the linguistic 

intention such as requesting, arguing, etc. She concluded 

that the only variable that had a noticeable effect on the 

children's codeswitching behavior was a feature of the 

addressee, namely the listener's linguistic ability. The 

children were able to evaluate and use the language in 

which their listener was most proficient in both instruc

tional and non-instructional settings. Genishi explains that 

the children follow what she calls the inertial rule, "Speak 

the language in which you ware just addressed." 

Finally, the ultimate sociolinguistic use of 

codeswitching in its rhetorical or metaphorical sense is as 

it appears for stylistic effect in Chicano literature. This 

use is important in gaining respect for codeswitching as a 

viable mode of linguistic expression. Valdes- Fallis (1975) 
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discusses how this type of literature effectively reflects 

those speech elements that are part of the everyday life of 

the Spanish/English speech community. In codeswitched 

poetry r the author seeks to combine his two languages ln 

order to give greater power to the meaning of his work. She 

uses as an example a line from the bilingual poet, Jesus 

Maldonados (IIUnder a Never Changing Sun" 1912): 

Mi padre tambien salio 
solito 

and crawled a gatas 
on burning sands of time 

She notes that the stylistic force would not be the same had 

the poet chosen to use "crawled on all fours" or "anduvo a 

gatas" instead of "crawled a gatas". These bilingual authors 

have discovered how to make use of the literary possibil-

ities of both of their languages to create otherwise 

inexpressible images of the bilingual-bicultural experience. 

John Lipski (1982) further explains that this 

literary switching does not result from any inability of the 

author to keep his languages separate but rather from a 

desire to find a way to express a feeling that reaches 

beyond the bounds of monolingual experience. 

Psycholinguistic Research 

Researchers in the field of psycholinguistics seek 

to discover the "how" of codeswitching. They are interested 

in the psychological and neurological processes 5.nvolved in 

and underlying the linguistic abilities of bilingual 
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individuals. How does a bilingual accomplish the task of 

codeswitching? William Mackey (1968) defines bilingualism as 

"the alternate use of two or more languages by the same 

individual." He goes on to pose many of the questions that 

psycholinguistic researchers desire to answer. These 

questions include: "What form does this alternation take? 

To what extent does he (the bilingual) alternate between his 

languages? How does he change from one language to the other 

and under wnat conditions? How well does he keep his 

languages apart? To what extent does he fuse them to

gether?" Psycholinguists attempt to find the answers to 

these questions by constructing experimental tasks which 

bilinguals are asked to perform in a controlled environ

ment. There is a danger in relying too heavily on the 

results of such experimentation. The language used in the 

experiments and that produced by the subjects is often 

artificial. However, in spite of their lack of study of 

natural language, the research produced by psycholinguists 

often gives insight into the underlying psychological and 

neurological processes involved in bilingualism. 

Psycholinguistic researchers investigate bilingual

ism using a variety of experimental tasks. Word association 

tasks are used quite frequently and have shown that the 

greater the proficiency speakers have in a language, the 

more associations they will be able to produce in it. If the 

subjects of such a task are required to change languages at 
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certain times during the experiment, this will slow down or 

otherwise interfere with the association process. If they 

are free to alternate between their two languages in chain 

asso~iationr they usually will produce clusters in each 

language (Albert and abler 1978). 

Neurolinguists, rather than using controlled 

experiments, tend to study the language of brain damaged 

individuals in order to form hypotheses about healthy 

language users. Albert and abler (1978) report on studies 

conducted on bilingual aphasiacs which point to the conclu-

sion that bilinguals are different from monolinguals not 

only in the more obvious area of linguistic ability but also 

in perceptual strategies and in patterns of cerebral 

organization. They state that, "The hypothesis could be 

proposed that the learning of a second language in some way 

influences the subtle interactions between left and right 

hemispheres, and between cortical and subcortical structures 

so that cerebral function is different for monolinguals and 

bilinguals." 

Most psycholinguists separate bilinguals into two 

groups, compound bilinguals and coordinate bilinguals. Com-

pound bilinguals are seen as individuals who have their two 

languages organized as one system and function within this 

system in much the same way as monolinguals function within 

a single language. The classic example of this type of 

bilingual is the person who learned n second language 
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as an adult through the medium of the first-learned langu

age. Coordinate bilinguals have their two languages organ

ized as independant systems. This type of bilingual ~s most 

often described as someone who learned both languages 

as a child without the need to translate between them. More 

recently the strict interpretation of this dichotomy has 

been challenged. Albert and Obler (1978) suggest that there 

is a continuum with compound bilingualism at one end and 

coordinate on the other and that most bilinguals lie 

somewhere along the line between the poles. This explains 

why compound bilinguals sometimes exhibit features assoc

iated with coordinate bilingualism and vice versa. 

In addition to types of bilinguals, psycholinguists 

are also interested in the ability of bilinguals. If 

bilinguals function equally well in each of their languages, 

they are considered to be balanced. However, if bilinguals 

are clearly more proficient in one of their languages, they 

are then assumed to be dominant in that language. 

Another area of interest for psycholinguists 

involves what has been referred to as the switching mechan

ism which somehow governs the bilingual's ability to switch 

between languages. Lipski (1982) sees this mechanism as 

a device with the capability of integrating the speaker's 

two monolingual grammars into one bilingual grammar. Lenne

berg, on the other hand, sees it as more of a "channeling" 

mechanism with sentences formed at some abstract semantic 
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level which are then channeled through the individual 

grammar of the language the bilingual has chosen to use. 

There is a debate among neurolinguists who study 

aphasia as to ~hether or not the switching mechanism is 

localized within the brain. One group, the localizationists, 

believe that there is a specific area of the brain wherein 

the switching mechanism is located. However, the members of 

this group are not in agreement as to where this location 

is. Some argue that it is frontal while others claim the 

site 1s posterior. The other group, the antilocalization

ists, describe switching as being governed by a general 

neural mechanism. This mechanism controls various linguistic 

functions including the ability of monolinguals to switch 

between the various regional and social varieties they 

control in much the same manner as bilinguals switch between 

their distinct languages. 

Albert and Obler (1918) vjew the switching mechanism 

as a continuously operating monitor which tests linguistic 

choices of language, word, phrase, etc. against their 

potential acceptability. Such a system is in theory capable 

of restricting output to one language while allowing 

switching where appropriate. They believe that the switch 

mechanism is not localized since impairment of the ability 

to switch occurs in only seven percent of all bilingual 

aphasia victims. 
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How speakers store and process language is another 

area that interests psycholinguists. In the case of bi

linguals the question often centers around the independence 

or interdependence of a bilingual's grammatical systems. Lo

pez and Young (1974) propose an interdependence hypothesis 

that assumes that words stored in a bilingual's lexicon 

would be marked only for their semantic features. A system 

of language "tagging" would assure their appearance in the 

proper language at the time of output. This seems to be bor~ 

out by the observation that many times a bilingual is unable 

to remember which language was spoken during a given 

conversation, but he always remembers the content of what 

was said. If this theory holds, then the syntactic structure 

of the stories read by the children in the present study 

should not have an effect on the language of their nar

rations as they retell the stories. Of course, this is not 

to say that cultural and other non-linguistic factors 

involved in the experimental situation do not have an effect 

on language choice. This is examined in greater detail in 

Chapter 4. 

The issue of language tagging as seen by Albert and 

Obler (1978) not only involves the question of output, or 

how a balanced bilingual can speak only one language without 

active interference from the other language, but it also 

involves the question of how that same bilingual identifies 

incoming speech as belonging to one language or the other. 
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This identification of input is necessary in order for that 

input to be processed by the grammar appropriate to it. As 

of yet no satisfactory explanation of the actual mechanics 

of this language tagging has been developed. 

Albert and Obler feel that a number of experimental 

and aphasiological studies support the notion that each of a 

bilingual's languages are stored as a hierarchy of basically 

distinct levels which may be linked in some way. I see this 

as relating to codeswitching in that certain levels of 

autonomous grammars may interact with their corresponding 

levels in the grammar of the other language, thus producing 

codeswitched segments of speech. 

An earlier study by MacNamara and Kushnir (1971) 

sought to show that while a bilingual begins with a single 

set of meanings or intentions, his actual language produc-

tion involves two distinct linguigtic aystems which do not 

interact. They felt that if it could be shown that switching 

took a measureable amount of time, it would be evidence in 

favor of their linguistic independence hypothesis. They 

constructed two kinds of paragraphs, unilingual ones and 

bilingual ones. They compared the time it took bilinguals to 

process the unilingual material to the time it took them to 

process the bilingual passages. The results they obtained 

led them to conclude that switching takes time. There are, I 

believe, problems with the design of the materials used in 

this experiment. It seems unlikely that the bilingual 
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paragraphs were constructed following the syntactic con-

straints discovered by researchers such as Timm, Pfaff, or 

Sankoff and Poplack since this experiment preceeds the work 

done by these scholars. Some of the sentences used are 

clearly not natural in that every other word is switched, 

and this has never been observed to occur in actual speech. 

Since these sentences are ill-formed, one would naturally 

expect them to take longer to process. MacNamara and Kushnir 

feel that speakers have an expectation about language that 

includes the idea that utterances should be in a single 

language. Codeswitched discourse violates this expectation 

and disrupts language processing causing it to take more 

time. However, I would not expect the bilinguals of a speech 

community wherein codeswitching is an accepted mode of 

communication to share this expectation. 

The discovery of the developmental aspects of 

codeswitching contributes to the psycholinguists' under-

standing of the phenomenon of children's acquisition of 

language. As was noted earlier in the discussion of the 

sociolinguistic study conducted by Genishi (1981), children 

differ from adults in codeswitching behavior. As far as the 

sociological factors that influence code selection are 

concerned, children basically rely on the linguistic ability 

of their interlocutor in making their choice. McClure (1977) 

found differences in codeswitching style between older and 

younger children. She found that older children switched 
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between majo~ constituent structures more than did younger 

children who switched single lexical items, usually nouns, 

more often. Zentella (1978) pOints out that not only are 

there differences in style between older and younger 

children, but the older children are actually more adept 

codeswitchers. They are able to use codeswitching to achieve 

a greater variety of stylistic purposes and to better fit 

the demands of the situation. She notes, however, that as 

yet no research has documented how children develop this 

ability over time. 

Educational Linguistic Research 

Scholars working in the field of educational 

linguistics are interested in providing educators with a 

body of knowledge about their bilingual students. They hope 

to improve teacher attitudes about the language ability of 

children with diverse linguistic backgrounds and endeavor to 

provide the teacher with methods for dealing with this 

diversity in the classroom. This knowledge becomes crucial 

in those states required to provide bilingual education for 

their linguistic minority students. 

The discovery of the syntactic rules and social 

functions underlying the production of codeswitching will be 

helpful in modifying teachers attitudes toward its us

age. These attitudes have often been negative as Valdez

Fallis (1978) has pOinted out, "There is a common belief, 
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held by many teachers, that children who codeswitch really 

speak neither Spanish nor. English." She feels that in order 

for instruction to be successful in the bilingual classroom, 

educators must be willing to accept codeewitching as a 

universal bilingual verbal strategy. 

After it has been shown and accepted that code

swi tching is normal and widespread bilingual heh:'1vior, the 

next concern is how best to deal with it in a bilingual 

classroom. Rudolfo Jacobson (1977) is interested in how this 

behavior can be adapted to serve as an educational strategy 

in classrpom situations where children are encouraged to 

maintain their first language. His views of what constitutes 

a codeswitch are a little different from most of those held 

by the previously discussed researchers. He does not 

consider single lexical items to be switches regardless of 

whether or not they have been phonologically or morphologi

cally adapted to the receiving language (Jacobson 1976). He 

only wants to consider successive stretches of alternate 

languages as "true ll codeswitching, that is, only those 

switches occurring at a major syntactic boundary such as a 

sentence, clause, or phrase. 

There are currently at least three approaches to 

bilingual instruction in use in bilingual classrooms. The 

first and most widely used method is the conventional or 

language separation approach. This strategy involves the 

strict separation of each language according to time or to 
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subject. One problem with this method is that often the 

children are only exposed to a specific subject matter such 

as mathematics in one of their languages. The result is 

often that they are then unable to function in that subject 

in their other language. The second method is the concurrent 

or translation approach. This involves the translation of 

every lesson from one language into the other. This does not 

encourage children" to strengthen their abilities in the 

weaker language because they soon lea~n that the lesson will 

eventually be repeated in thei~ stronger language. The third 

method is fairly new. It was developed by Jacobson (1983) 

who has just finished a pilot project in which this method 

was used in a classroom situation. He calls it the New 

Concurrent Approach. Only intersentential switching is 

allowed and each switching instance must meet four cri-

teria: 1) The languages should be distributed approximately 

50-50; 2) The teaching of content should not be interrupted; 

3) The teacher should be conscious of the alternation; and 

4) The alternation should accomplish a specific learning 

goal. The lesson, then, is taught in two languages without 

breaking up the continuity of the lesson plan. 

In the pilot project the switches are teacher 

initiated and the children adhere almost totally to the 

language choice pattern established by the teacher. The 

alternation does not appear to disrupt the lesson and the 

children are more attentive because they know if they miss 
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something, it will not be repeated in the other langu

age. Jacobson feels that this method brings together three 

important objectives. These are dual language development, 

attitudinal growth, and academic achievement. ~lthough the 

results of this pilot study were not yet available at the 

time of this writing, I foresee some problems with this 

method. It seems that imposing restrictions on the form 

codeswitching can take would create an artificial switching 

pattern. In addition, how could the teacher be sure she was 

adhering to the sociological variables that constrain 

codeswitching in the community? 

Ana Celia Zentella (1918) did a study of the actual 

occurrence of codeswitching in bilingual classrooms. Her 

subjects were New York City Puerto Rican children in 

bilingual third and sixth grade classrooms and their 

teachers. She found that the teachers did codeswitch when it 

seemed necessary to convey their meaning or to interact with 

a student who understood one language better than the 

other. She also found that a considerable number of these 

switches were intrasentential, which would further indicate 

that restricting codeswitching to the intersentential type, 

as Jacobson proposes, would be artificial. 

Carmen Coballes-Vega and Joel Walters (1979) 

considered the problem of the concurrent approach in which 

lessons are taught twice, once in each language. They refer 

to this approach as a type of Dual Language Model which they 
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suggest is in need of modification. They realize that the 

presence of equivalent lessons taught in different lan

guages allows the less balanced bilingual to avoid the task 

of learning his second language well. The solution they 

envision rests on controlling all elements of the environ

ment in order to achieve a balance between the two languages 

that is complementary but not repetitive. All items in the 

classroom must be carefully selected and placed. They 

include a separation of bulletin boards, seating assignments 

according to language dominance, placement of desks and 

tables, arrangement of communal space, choice of materials 

and restrictions on the teachers' use of language. These 

restrictions include the use of codeswitching in the 

classroom. It seems that this much control will create an 

unnatural situation in addition to creating more work for 

the teacher. Although they suggest leaving recess and 

lunchtime as open, uncontrolled environments in which both 

languages and codeswi tching would be allowed, it does not 

seem to be enough to offset the restrictiveness of the 

classroom environment. 

As can be seen, codeswitching does occur in the 

classroom environment. However, it has not yet been dis

covered how to best make use of this fact to achieve the 

goals of bilingual education. 
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Southwest Language Variation Research 

In looking at the codeswitching behavior of Span-

ish/English bi1irigua1s in the Southwest, one soon discovers 

that the two languages involved are not standard varie-

ties. By standard is meant that variety used and advanced by 

such institutions as government, education, mass media, 

religion, and the cultural establishment (Fishman 1972b). A 

well-known scholar in the field of language variation in the 

Southwest, Jacob Ornstein-Galicia, has studie~ the dialect 

of Spanish spoken in the Southwest and he indicates that it 

differs notably from standard or formal Spanish, which very 

few Chicanos control (Ornstein-Galicia 1981). The variety of 

Spanish spoken in the Southwest corresponds in large part to 

the northern dialect of Mexican Spanish and in spite of 

popular belief to the contrary, it is extremely homogeneous 

across the different localities of the Southwest. Orn-

stein-Galicia and Bills (1976 p.12) provide a tentative list 

of variable linguistic features of Southwest Spanish, many 

of which occur in the Spanish of the subjects of the present 

study. The range of control over the various varieties of 

Spanish and English by speakers in the Southwest is often 

greater in English. Usually they only control the informal 

varieties of Spanish, but because English is the language of 

education, they often control the formal varieties as well 

as the informal ones of that language. Ornstein-Galicia 

(1981) views Mexican-American English as a legitimate 
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variety on its own and therefore feels that corrective or 

remedial measures, i.e. bringing the individual's speech in 

line with the standard, should not be forced but should be 

instituted by the speaker's choice. 

Most researchers studying the linguistic varieties 

found in the Southwest agree that no complete descriptions 

of those varieties are yet available. This absence of 

adequate studies of these regional and social dialects makes 

the use of children as subjects difficult. The researcher is 

often unable to distinguish structures that are related to 

language development from those that represent a regional or 

social dialect. 

Andrew Cohen (1975) studied Mexican-American 

children in a bilingual program who, along with children 

used for comparison, were asked to tell stories about 

pictures they were shown. The study was conducted in Redwood 

City, California on kindergarten through third grade 

subjects. The child~en's narrations were analysed to 

discover what Cohen has termed the deviations from "school" 

English and "school" Spanish and to determine the extent to 

which their speech differed from that of their teachers. co-

hen assumed that the sources of deviation t'lOre child 

language, nonstandard dialect, and language interference. In 

his study the term child language refers to the language 

that children use through the third grade. He sets up seven 

categories in which deviations are found. These include noun 

,,"' 

b 
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phrase constituents, verb phrase constituents, conjuctions, 

negation, interrogation, language alternation and lexical 

problems. These are then coded as to the source.of the 

deviation. Often more than one source is sited for a feature 

of one of the categories. In almost every case when there 

is more than one source recognized, the second source is 

child language. This gives further credence to the opinion 

expressed above, that it is often difficult to separate 

nonstandard usage from child langu?ge. 

Cohen concludes that the bilingual group shows more 

deviation from both school English and school Spanish than 

the comparison group. He sees teacher failure as the cause 

of this and feels that though the teachers are speaking the 

standard languages, they are not teaching them. This 

conclusion leads directly into the controversy of whether 

the standard should or can be taught categorically or 

whether it should be a matter of individual choice. 

Cohen's categories of deviation are looked at more 

closely in Chapter 4 since I use a modified version in the 

analysis of my subjects' English usage. However, I want 

to make it clear that I find Cohen's viewpoint to be 

basically negative. In looking at the language produced by 

bilingual children and comparing it to the standard langu

age, I prefer to use the notion of difference. The term 

deviation seems pejoritive. Additionally, I make no claims 

as to what these children's language should be, but rather I 
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seek to describe and understand what it is. The categories 

posited by Cohen prove useful in this regard. 

In considering codeswitching between the linguistic 

varieties of the Southwest, many researchers are interested 

in the direction of the switches. Do they occur more often 

in the direction of Spanish to English or vice versa? Huer

ta-Macias (1981) found that the direction was generally from 

Spanish to English, and her discussion focused on English 

codeswitched utterances in otherwise Spanish contexts. Mc

Clure and Wentz (1915) looked at codeswitching in children's 

narratives and found that the stories told in English 

contain almost no codeswitching. The fact that more English 

occurs in the Spanish narratives than the other way around, 

falls in line with the observed direction in other modes of 

speech such as conversation and interrogation. Donald Lance 

(1969), however, found no distinct tendancy for switching to 

go in one direction rather than the other. His subjects were 

adults and this may be significant since most of those 

studies which observed a specific switch direction were done 

on children. The observed direction of switching could also 

be influenced by the social context in which the data was 

collected. Most of the data from children has been collected 

in a school situation and/or in the presence of adults. How

ever, Lance does note that in his data if a single lexical 

item is switched, it is most often an English word in a 

Spanish sentence. 
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CHAPTER 3 

METHODS OF DATA ANALYSIS 

The data used in the present study were collected 

during another study which was carried out by Kenneth and 

Yetta Goodman (1978). The focus of the original research 

project was not codeswitching, but rather the reading 

behavior of American school children whose first language 

was a stable rural dialect of English or a language other 

than English. There were eight groups studied of which four 

spoke a dialect that differed noticeably from standard 

English and the other four spoke languages other than 

English natively. 

Data Collection and Preparation 

The children were asked to read two stories in 

English, one that was culturally relevant to their home 

language and one that reflected typical American themes such 

as might be found in any classroom. These readings were 

recorded on reel to reel tape and later analyzed according 

to the specifications of miscue analysis as set forth by the 

Goodmans. In addition, the subjects wer~ asked to retell the 

stories and these retellings were also recorded. The 

children, who spoke Spanish as their first language, were 

45 
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asked to retell the culturally relevant story in both 

English and Spanish. The codeswitching and dialect data 

contained in the retellings of these Spanish/English 

bilingual children are what I am concerned with in the 

present study. 

The retellings were collected by specially trained 

interviewers, for whom I will .. ,1se a feminine pronoun of 

reference to distinguish them from the subjects. Each 

retelling consists of two parts. The first part is the 

unaided retelling wherein the interviewer asks the subject 

to tell everything he can remember about the story he has 

just read. Essentially, this amounts to a narration in 

which the child relates the characters and events of the 

story to the interviewer without interruption. The second 

part of the retelling involves the directed retelling, where 

the interviewer attempts to gather more information about 

the child's comprehension of the story via open-ended 

questions. The interviewer is instructed to encourage the 

subject to elaborate on the description of the characters 

and events given during the unaided retelling. However, 

she carefully avoids asking questions regarding information 

from the story which the subject has not previously men

tioned. Also, the interviewer does not correct the sub

ject. If the subject mispronounces a word or a name or if he 

has misunderstood a concept or idea, the interviewer repeats 

these mispronunciations and misconceptions to the subject in 
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her subsequent questions. These precautions lnsure that the 

information gained via the retellings reflects only the 

knowledge obtained by the child through his reading .experi

ence and not that of the interviewer. 

There were four interviewers involved in collecting 

the data from the Spanish/English group. The interviewer 

who conducted all of the English language interviews, which 

constituted the majority of the retellings, was Dorothy 

Watson, a female Anglo who speaks ~nd understands some 

Spanish but was not considered a bilingual by the chil

dren. The Spanish language interviews were conducted by 

three different interviewers. Since these bilingual inter

viewers produced some instances of codeswitching in their 

interactions with the children, they have each been given a 

reference number to be used when their switches are being 

discussed. Mrs. Camacho (1-1), a female Hispanic, conducted 

three of the second grade Spanish retellings, Mr. Johnson 

(1-2), a male bilingual Anglo, conducted five of the second 

grade =etellings and, Miss Nunez (1-3), a female Hispanic, 

conducted the remaining eighteen retellings for the fourth 

and sixth grade subjects. Of these three interviewers, Miss 

Nunez spoke a dialect of Spanish with the children which 

most closely approximated their own speech pattern. She 

seemed to quickly develop rapport with the subjects and 

their responses to her were usually relaxed and confi

dent. Mr. Johnson, on the other hand, spoke a more formal 
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dialect of Spanish which seemed to put more of a distance 

between him and his subjects. He realized this and attemp-

ted to downplay the differences, but one child was still 

moved to comment, "When you talk, you talk funny." Zentella 

(1918) feels that question-answer interview situations 

involving an adult as questioner of a child reduce the 

incidence of codeswitching in the child's speech. It can be 

inferred from this that the children who codeswitch in the 

present study probably do so to a greater extent with their 

peers, family members, and other in-group members. 

The data was collected from 26 children in grades 

second, fourth, and sixth. These children also have been 

given reference numbers. The numbers for the eight second 

graders range from T~101 to T-108, the eight fourth graders 

range from T-l11 to T-115 and T-118 to T-120, and the ten 

sixth graders range from T-121 to T-130. 

The children were residents of Goliad, Texas, which 

is located 150 miles southeast of San Antonio and 40 miles 

above the Gulf of Mexico and is one of the three oldest 

municipalities in Texas. It is rural and much of the income 

generated is through agriculture. Many of the fathers of the 

subjects were employed as ranch hands (Goodman and Goodman 

1918). 

The area surrounding Goliad belonged to Mexico 

before Texas became a part of the United states. Spanish has 

historically been the primary language of the region and the 
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majority of the residents continue to speak it, The subjects 

were selected for the Goodmans' study on the advice of 

educators who indicated these children were basically 

monolingual Spanish speakers with minimal control of 

English. The Goodmans soon discovered, as did the present 

researcher, that these children were completely balanced 

bilinguals. They read the stories, producing miscue patterns 

much like those of native English speakers, and they were 

able to retell and discuss the stories in both English and 

Spanish (Goodman and Goodman 1978). In addition, their 

control over the structural and sociocultural constraints of 

codeswitching shows bilingual competence. The discrepancy 

between the educators' perception of the linguistic ability 

of these children in English and the reality of the situa

tion can be tied to the fact that these educators were 

judging this ability by the yardstick of Standard English 

and not by the stable regional dialect of English spoken by 

these children and their families. 

The reasons for choosing the data collected in the 

study conducted by the Goodmans are twofold. In the first 

place, the majority of work carried out on codeswitching has 

focused on adults. The use of children as subjects adds to 

the body of knowledge about co~eswitching behavior at 

various ages and allows a look at the developmental aspects 

of the phenomenon. Additionally, the codeswitching process 

must be understood as it occurs in children in order 
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to enable researchers and educators to formulate methods for 

dealing with its use by bilinguals in the classroom. Much of 

the work done specifically on children involves very young 

children, usually p~eschool through third grade (Genishi 

1981, McClure 1977, Cohen 1975, and Mace-Matluck 1981), 

while the subjects in this study ranged in age from eight to 

twelve. 

1 believe strongly that children learn to code-

switch using the same strategies and cuing systems as they 

did when they learned their first and second languages. They 

set about discovering the rules that govern its acceptable 

production and usage. Therefore, we should fully expect the 

child's codeswitching system to differ from that of the 

adult's. Some researchers have already described some of 

these differences. For example, McClure (1977) has indicated 

that young children switch primarily at the word level and 

tend to rely on binary judgements of their interlocutor's 

linguistic competence, deciding either that a person knows a 

language or he does not. She notes that the older child, on 

the other hand, switches more often at the level of the 

constituent and makes finer discriminations when choosing a 

language to use with any given individual. 

The second reason for choosing the data generated by 

the Goodruans' study involves the actual experimental 

design. Most codeswitching research relies on one of two 

methods for data collection. The first method involves 
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designing an experimental situation which forces the 

production of codeswitching and often results in language 

production that is artificial. The second method involves 

attempting to record natural bilingual conversations in a 

variety of situations in the hope of documenting actual 

occurrences of codeswi tching .. The problem with this method 

is that it does not allow for control of sociolinguistic 

variables involved in the situations. The Goodmans' data are 

unique in that the original focus of the study was not 

codccwitching and therefore its occurrence is natural and 

not forced or contrived. There is also the added bonus that 

the sociolinguistic features such as age, language back

ground, setting and topic were all carefully controlled as 

part of the original experimental design. 

Because the focus of the Goodmans' study had been 

the discovery of the reading capabilities of these children, 

when I got the data, most of the retellings were still in 

their raw form on reel to reel tapes and had yet to be 

transcribed. I hired an assistant, and she and I undertook 

the painstaking task of transcribing the English retellings 

of II My Name is Miguel ll for the second grade subj ec ts , 

"Sanche" for the fourth grade subjects, and both "And Now 

Miguel ll and liMy Brother is a Genius II for the sixth grade 

subjects. We double checked ourselves and each other for 

accurracy. Native Spanish speakers were hired to transcribe 

and translate the Spanish retellings which I then double 
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checked for accurracy. Since I am not a native Spanish 

speaker, I also had the accuracy of the codeswitching data 

verified by Uuth Gross who not only is a native .Spani.sh 

speaker and holds a doctorate in Spanish but is also 

familiar with the dialect of Spanish spoken in the South-

west. The spelling used in the transcriptions is regularized 

so that it does not reflect dialectal pronunciation. Copies 

of the transcriptions were made in order to serve as 

worksheets for coding the instances of codeswitching in the 

Spanish data and the dialect features under study in the 

English data. Then each sentence containing an instance of 

intrasentential codeswitching was parsed as a traditional 

generative grammar sentence tree so that the syntactic 

relationships between the constituents involved would be 

made clear. Each of these sentences was also given a 

reference number which includes the number of the subject or 

in terv iewer who genera ted it and the sequence number in 

which it occurred in that person's speech. 

Areas Covered in Data Analysis 

Analysis of Linguistic Aspects 

In the analysis of the codeswitched data the 

emphasis is on syntax although morphology is briefly 

discussed. Phonology is not considered except as a tool for 

determining degree of phonological adaptation in deciding 



53 

the status of an item as either a borrowing or a true 

instance of codeswitching. 

Discovering the syntactic constraints on codeswitch-

ing requires looking at the linguistic performance of 

bilinguals, and although it is important to comment on the 

underlying competence required to codeswitch, I concentrate 

on the description of that linguistic performance. Newmeyer 

(1983) pOints out that competence is the name for the 

non-reducible core of language which can be characterized by 

a formal grammar; it constitutes our tacit knowledge of the 

structure of our language. This competence, as Chomsky 

(1965) comments, contributes to performance which refers to 

the actual use of language in concrete situations. Langen-

doen (1979) sees the need for the development of theories of 

performance grammars but feels that such theories should 

bear an important relation to the theory of competence. Per-

formance principles would then be formulated to a great 

extent as a function of the principles of competence 

grammar. Therefore, a discussion of codeswitching, on the 

one hand, needs to be able to refer to a set of formal 

categories and rules in order to reduce the data to a 

managable level and comment on underlying competence, while 

on the other hand, it needs to describe actual performance, 

paying attention to the sociolinguistic variables that 

influence its use in real world speech situations. 
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The formal study of the syntax involved in code-

switching is still in its early stages. The traditional 

methods of intuition and acceptability judgements are not as 

easy to apply to a syntactic situation involving the 

grammars of two languages as they are to apply to a single 

language. The researcher who uses intuition to create 

acceptable codeswitched utterances for use as a data base 

would have to be a completely balanced bilingual and aware 

of the societal norms governing the use of switching in tr·\e 

speech community under investigation. Additionally, accepta-

bility judgements gathered from native speakers often 

reflect a bias toward the consideration of mix~a language 

segments as being unacceptable regardle~s of actual us-

age. Another problem in the formal treatment of codeswitch-

ing is the lack of a complete formal framewor.k for each of 

the monolingual codes involved. Even if these were avail-

able, the traditional view of formal linguistics as set 

forth by Chomsky only allows for one grammar of one lan-

guage. The interaction of two grammars such as occurs in 

codeswitching cannot be neatly inserted into this tradition-

al framework. 

In general, my discussion of the syntactic aspects 

of codeswitching is confined to an analysis of the patterns 

of switching that occur in my data in relation to the 

constituent structures of the sentences. I compare my 

findings with those of previous researchers who undertook 
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syntactic analyses. For this comparison I used the tabular 

models of McClure (1977) and Poplack (1979). McClure's 

Table 1 and Table 2 and Poplack's Table 2 are discussed in 

Chapter 4 along with the necessary modifications to these 

tables and my findings. This section of Chapter 4 also 

includes a discussion of the relationship between the data 

of the present study and the formal grammar for codeswitch

ing proposed by Sankoff and Poplack (19B1). Finally, the 

relationship between switching and morphology is discussed. 

Analysis of Sociolinguistic Aspects 

The social variables that influence a bilingual's 

choice of codeswitching as a verbal strategy make any 

predictions of its o~currence virtually impossible. Its 

likelihood of use can vary with a change in participants, 

topic, situation, etc. or even on the mere whim of the 

speaker. In effect, bilinguals engaged in codeswitching 

are using their knowledge of two language systems to more 

effectively convey their feelings, thoughts, experiences, 

pride, solidarity, humor, and really anything that affects 

them as members of the human race. This being the case, the 

researcher needs to take into account all of the socio-cul

tural aspects of the situation and those of the language 

users. Jacobson (1976) comments that sociological and 

psychological variables have no predictive qualities in and 

of themselves but wherever codeswitching occurs it can be 
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traced to such variables. To look only at the syntacic 

aspect, i.e. where codeswitching occurs in a sentence or 

utterance, would be unenlighting, since that alone would 

say nothing of why, when, and how it can and does occur. 

The present study is interested in considering the 

effect on codeswitching of the following sociolinguistic 

variables: 1) topic; 2) setting; 3) participants; 4) 

discourse type; and 5) stylistic effect. 

Special consideration is given to the effect the 

participants have on the form of language used. The child's 

perception of the interviewer's language ability and 

preference very often influences the child's choice of 

language. In the present study, the subjects were asked to 

use a specific language at a specific time. Most of the 

subjects followed these instructions. However, there were a 

few who did not. These children made their own choices 

based on their perception of the social variables in

volved. Huerta- Macias (19B1) notes the fact th~t a large 

portion of switched items in her study were items that 

another participant had used earlier in the discourse. She 

refers to this as a principle of reciprocity or response 

matching. In other words, the participants attempt to match 

each other's speech by repeating important items in the 

language in which they were originally spoken. The validity 

of this assumption of response matching is investigated in 

the work at hand. 
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McClure (1977) discovered that discourse type 

affects language use. She found that the greatest amount of 

codeswitching occurs in free conversation and fe~t that 

narration and interrogation strongly inhibit it. However, 

the two main types of discourse under consideration in 

this study are narration, which takes place during the 

unaided portions of the retellings, and interrogation, which 

is the question and answer period that occurs during the 

directed portion of the retellings. Occasionally the 

retellings end in a bit of free conversation between the 

subject and the interviewer. McClure feels that when 

codeswitching does occur in narrations, it appears only for 

specific purposes such as marking quotations, asides to the 

audience, comments on the performance, bounding the narra

tive, introducing and making puns, preserving titles in 

their original form, and providing expression of an idea 

that the narrator may be unable to express in the language 

of the narration. I compare my data involving codeswitching 

in narration to McClure's aforementioned findings in Chapter 

4 . 

Analysis of Psychological Aspects 

In analysing the data with psycholinguistics in 

mind, it is hoped that something can be discovered about how 

bilinguals store and process their two languages and how the 
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ability to codeswitch is developed and refined throughout 

childhood. 

The present study seeks to discover information 

concerning a bilingual's storage and processing via two 

avenues. First, the incidence of isolated lexical switches 

and its implication concerning a bilingual's storage is 

discussed. Second, editing phenomena involving switches 

are analysed to discover something about how speakers 

process their own output. 

To complete the psycholinguistic analysis, compari

sons of the codeswitching behavior of the various age groups 

were completed in order to discover differences related to 

developmental processes. At age eight the children are still 

involved in mastering the intricacies of the adult forms of 

each of their monolingual codes, and it ccm therefore be 

expected that they wO'l'ild not have complete control over the 

strategy of codeswitching. However, the twelve year olds 

have mastered the adult grammars of their languages and 

should be expected to show more competence in the code

switching mode than their younger counterparts. 

Analysis of Educational Aspects 

Most of the previous work on codeswitching has been 

concerned solely with the spoken language with the exception 

of researchers such as Valdes-Fallis (1975) and Lipski 

(1982) who consider its occurance as a feature of style in 
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Chicano literary works. Until now no one has looked at the 

common classroom situation where written text becomes 

part of the linguistic interaction. Therefore, I investigate 

the notion that print sets up a context for switching both 

between languages and dialects in much the same way as does 

oral language, In other words, the language of the stories 

read by the subjects of this study can be expected to 

influence the language used by these same subjects in their 

retellings of those stories. 

The notion of the effect of print on oral language 

extends to the area of dialect usage. In or.der to look at 

the dialect features contained in the English produced by 

the subjects of the present study, the nature of dialectal 

codeswitching needs clarification. Most languages have 

several dialect forms; of these forms, one is chosen by the 

socia-cultural establishment as the standard. All other 

dialects are then, by definition, considered non-stan-

dard. The selection of one dialect over another as the 

standard does not reflect any inherent linguistic superior-

ity of the chosen form. When speaking of switching between a 

non-standard dialect and the standard dialect of the same 

language, I do not mean a complete switch of codes. Most of 

the grammatical, morphological, and phonological rules 

remain the same. A speaker's control over the sylistic and 

regional varieties of each of the monolingual codes can be 

visualized as a continuum with the most non-standard form at 
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one end and the accepted standard of the society at the 

other (Figure 3.1). 

Chicano ______ ~I ______________ ~I _________ Standard 
English I I English 

1 2 

Figure 3.1. Continuum of English Styles for Spanish/English 
Bilingual Speaker. 

A speaker might at any given time produce a form of English 

that is closer to or further from the standard. So there is 

not actually a switch taking place between two codes as much 

as there is a shift of speech style within the same code 

along the continuum. An example from location 1 on the 

continuum could be, "She told the boy how come he didn't 

went to school?" If the same expression were moved to 

location 2, it might be, "She asked the boy how come he 

didn't go to school?" For this reason, I prefer to use the 

term code-shifting when referring to a speaker's alternate 

use of dialect features belonging to different locations on 

the continuum. Other researchers have recognized the need 

for distinguishing switching that occurs between languages 

from that of dialects. Zentella (1981) uses codeswitching 

only to refer to alternation of languages and chooses to 

call the alternati~n of dialects style switching. 

In analyzing the dialect features produced by the 

subjects in their English retellings, I used a modified 

version of Cohen's Table 1 which lists categories and 
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sources of grammatical deviation (Cohen 1975). I present 

his original table in Appendix C. The modifications I have 

made to this table and my findings are discussed in .chapter 

4 where I compare the dialect features produced by the sixth 

grade subjects in their English retellings of "And Now 

Miguel" and "My Brother is a Genius". This is done only with 

the data collected from the sixth graders for two rea-

sons. First, as I mentioned earlier, the sixth grade 

subjects should no longer be influenced by child language 

acquisition features, which can be difficult to separate 

from dialect features. Second, the Spanish cultural story 

nAnd Now Miguel" is written with an unusual syntactic style 

that seems to give it a foreign flavor. 



CHAPTER 4 

RESULTS OF DATA ANALYSIS 

The essence of Chapter 4 is a description of the 

actual codeswitching produced by the subjects of this 

study. Some researchers would like to be able to formulate a 

grammar of codeswitching that would have the capability of 

predicting its occurrence. Based on my observations of the 

codeswitching behavior of the children involved in this 

study, I would deem that goal to be impossible. Even when 

all the sociolinguistic factors present in the specific 

speech community are accounted for and the allowed grammati

cal structures are defined, the use of codeswitching as a 

communicative strategy still remains highly individual. out 

of a total of 357 codeswitches produced by the 26 subjec.ts, 

the number of switches produced by individual children range 

from subject T-l11 who codeswitched once to subject T-125 

who codeswitched 68 times. Additionally, when the strategy 

is dichotomized into intrasentential and intersentential 

codeswitching, it becomes clear that certain children prefer 

one of these styles over the other. Three of the subjects 

completely avoid switching between sentences and four of the 

subjects never produce a switch within a sentence. Through 
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this brief overview, it becomes clear that, while all of 

the subjects use the strategy to some extent, the amount and 

type varies widely. 

Results of Linguistic Analysis 

Syntactic Aspects of Codeswitching 

In this section I discuss the results of the 

analysis I conducted on the data produced by the second, 

fourth, and sixth grade Texas Spanish children and then 

compare my findings with those of McClure (1977) and Pop lack 

(1979). I also discuss the formal grammar for codeswitching 

proposed by Sankoff and Poplack (1981) in light of the data 

of my study and in light of the relation of switching to 

morphology. 

Results of the Analysis of the Texas Spanish Data. 

In analysing the data produced by the subjects of this 

study, I isolated 357 instances of codeswitching from 

Spanish to English. This number includes both intrasen

tential and intersentential codeswitches. Certain constitu

ents were not counted: these include the interjection 'oh' 

and the fillers 'uhf and tum' which all appear to be regular 

features of the Spanish dialect spoken in the region. These 

forms are prevalent not only in the speech of the children 

of the study but also in the speech of the interviewers, who 

rarely codeswitched. Furthermore, I did not count full 

sentences as switches to English if they immediately 
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followed English major constituents or sentences that had 

already been switched. In these cases the subject was 

considered to be speaking English until he switched back to 

Spanish or until his interlocutor took the next conversa

tional turn. 

I divided the 357 instances of codeswitching into 

twenty-nine categories, twenty being intrasentential or 

within a sentence, five being intersentential or between 

sentences, and four occupying a grey area. Code switches 

that occupy this grey area occur within other sentences but 

do not affect the syntactic structure of those senten

ces. These switches involve quotes, tags, interjections, and 

idioms. Poplack (1979) adds these to the intersentential 

types and calls them all extrasentential or outside the 

boundary of the sentence. I don't feel that this term 

adequately describes the grey area switches since they 

are not actually outside the sentence. I devised the term 

metasentential (beyond the sentence) since these switches 

occur with a sentence, but their structure and semantic 

content somehow transcend the structure and semantic content 

of that sentence. 

I use a finer break down of categories than most 

other researchers. Most researchers lump single noun 

switches into one category without further analysis. I feel 

that the location they occupy within the sentence is also 

significant; therefore, I divide single noun switches into 
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Table 4.1. Codeswitches Produced by Texas Spanish Children 
According to Syntactic Category. 

SYNTACTIC CATEGORY NUMBER OF SWITCHES 

INTRASENTENTIAL 
Subject NP-all Eng 5 
Object NP-all Eng 9 
Single Noun (112) 

SUBCATEGORY 
Subj NP-only (N)E 18 
Obj NP-only (N)E 34 
Subj NP-no Det/Adj 1 
Obj NP-no Det/Adj 20 
Obj of Prep 36 
Pred Nominative 3 

Pronoun 6 
Determiner 3 
Adjective 2 
Pred Adjective 12 
Verb Phrase 5 
Main Verb 3 
Inf and Adj Phrase 2 
Adverb 23 
Prepositional Phrase 8 
Preposition only 1 
C~o~o~r~d~i~n~a~t~e~C~o~n~j~ __ ~ __________ 1~7~ ___________ 1 
Subordinate Conj 3 
Ind Clause-with Spa 

Conj 
Ind Clause-with Eng 

Conj 
Sub Clause-with Spa 

Conj 
Sub Clause-with Eng 

Conj 
Partial Clause 

INTERSENTENTIAL 
Single Noun 
Single Adjective 
Noun Phrase 
Infinitive Phrase 
Sent~nce 

METASENTENTIAL 

5 

6 

4 

1 
9 

13 
10 

7 
3 

54 

% OF TOTAL 

1.4 
2.5 

(31.3) 

5.1 
9.5 
0.3 
5.6 

10.1 
0.8 
1.7 
0.8 
0.6 
3.3 
1.4 
0.8 
0.6 
5.4 
2.2 
0.3 
4.8 
0.8 

1.4 

1.7 

1.1 

0.3 
2.5 

3.7 
2.8 
2.0 
0.8 

15.1 

Quote 5 1.4 
Tag __________________ ~ __________ 9~______ 4-____ =2.5 

Interjection 13 3.7 
Idiom 7 2. a 
T~0;T~A=L~ ______________ ~ _______ ~3~5~7~ __________ ~ ___ 1~0~0.0 
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six subcategories. Table 4.1 lists the categories I found to 

be significant for the data, shows the number of switches 

produced by the Texas subjects in each category, and gives 

the percentage of the total switches for each category. 

Among the intrasentential categories, single noun is 

by far the largest. This fact has been observed by research-

ers such as McClure (1977) and Pop lack (1979). However 

the internal bre~kdown of this category is significant to 

the study of Spanish/English codeswitching in that it 

supports the equivalence constraint posited by Sankoff and 

Poplack (1981) which states, liThe order of sentence consti-

tuents immediately adjacent to and on both sides of the 

switch must be grammatical with respect to both lang-

uages involved simultaneously. II Wi thin the category of 

single noun, the majority of switched nouns are objects. Of 

the 112 switched nouns in the data, 54 are objects of the 

main verb of the sentence and 36 are objects of a preposi-

tion. This leaves only 22 that are either subject nouns 01:' 

predicate nominatives. There is only one instance of a noun 

that appears as a subject without accompanying constituents 

such as determiners or adjectives: 

T-102-7: Y primero que ven!a summer. 
(And first when summer comes.) 

However, this subject noun follows the verb, making it 

locationally equivalent to an object. Switched object nouns 

are more common in Spanish sentences where the expression of 
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the subject is optional since the person and number informa

tion is included in the conjugated verb. If the subject is 

expressed, it tends to be in the form of a comple~e noun 

phrase with a determiner and optional adjective. I found 18 

instances where the noun in a subject noun phrase was 

switched to English. So, if the Spanish option of deleting 

the subject noun is exercised, then the grammatical equi

valence for the two languages does not hold since the 

expression of the subject is required in English, and 

consequently a switch cannot take place. However, equiva

lence concerning the direct object and the object of the 

preposition holds for the two languages and provides a rich 

opportunity for switching object nouns. 

There are 6 instances where pronouns are switched 

into English and in contrast to the case of the nouns, 

all of these pronouns are subject pronouns. The occurrence 

of these switched subject pronouns conflicts with the first 

of Timm's (1975) five surface structure constraints which 

states that, "Switching does not occur between pronominal 

subjects and the finite verbs to which they belong. II In 

light of the evidence, this constraint does not appear to 

hold for all speakers. In fact, the production of these 

switched subject pronouns lends support to Sankoff and 

Poplack's equivalence constraint. Since the expression of 

the subject is optional in Spanish, when it does occur, it 

parallels the English structure and a switch may take 
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place. However, the Spanish system of pronominal objects is 

one in which they often appear i~ their weak clitic forms 

which precede the verb (Perlmutter 1971, p.21). So, for 

these clitic pronouns, the local co-grammaticality does not 

hold for English and Spanish, and switching does not occur. 

Adjectives are rarely switched into English 

unless the noun they accompany is also switched; moreover, 

only one such instance appears in the data. In Spanish, 

adjectives are inflected to agree with the noun they modify 

in number and gender, and the majority of them follow that 

noun. To avoid a conflict, the children prefer to keep 

Spanish nouns with Spanish adjectives and English nouns with 

English adjectives. Of the 79 noun phrases in which the 

determiner is in Spanish and the noun is in English, only 

four contain adjectives. I observed two cases in which the 

noun phrase was begun in Spanish with a Spanish determiner, 

and when the adjective was switched to English, so was the 

following noun as in these utterances: 

T-102-19: Porque su papa 1e iba a ayudar a Mrs. 
Winters tate para hacer sus Spanish 
words. 
(Because his dad was going to help 
Mrs. Winters tate do her Spanish words.) 

T-125-25: Rste era mi oldest friend que se 
llamaba Judo. 
(This was my oldest friend whose name 
was Judo.) 

In the other two cases the adjective is in Spanish as in 

these utterances: 



T-112-7 

T-119-5 

Le iba a estar un price grande. 
(He was going to sell for a high price.) 

Le dejaban all! aver si la vend!an 
y llevaban un buena price. 
(They left him there to see if they 
could sell him and get a good price.) 
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According to my native Spanish speaker, the first instance, 

in which the Spanish adjective follows the noun, is gram-

matical, and the second instance, where it does not, is 

ungrammatical. In the other 75 noun phrases in which a 

switch occurs, no adjectives appear; thus, a decision about 

their language and their placement is avoided. When an 

adjective is switched to English; then, the preference, 

according to the number& produced in this study, is for a 

predicate adjective where the adjective is not adjacent to 

the noun it modifies and thus creates no syntactic conflict. 

I found two instances where switching occurred 

between a Spanish auxiliary verb and an English main 

verb. They appear in the following examples: 

T-112-5 : Dijo que ya le habia pegado en la cabeza 
porque estaba skinned. 
(He said that he had already hit him on 
the head because he had bp.en skinned.) 

T-112-14: Que la vaquita chiquita estaba licking 
a Rosa. 

(That the little calf was licking Rosa.) 

This conflicts with yet another of Timm's surface structure 

constraints which states that, "Switching is excluded 

between auxiliaries and main verbs (Timm 1975)." Howe-

ver, Phaff (1976) concludes that Spanish and English may 
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appear together in the verbal unit if the English verb 

follows a conjugated Spanish auxiliary. This is the case in 

the above two examples which lend support to the equivalence 

constraint since this type of verbal unit occurs in each of 

the monolingual grammars involved. 

The data contain a very high number of both adverbs 

and coordinating conjunctions; this seems to be an expected 

result for the discourse type used by the subjects. As 

described in Chapter 3, the children were asked to retell a 

story they had read, and this effectively resulted in a 

large portion of their speech being in the narrative 

mode. Of the 23 switched adverbs produced, 19 are then, and 

of the 17 switched coordinate conjunctions produced, 15 are 

and. Then and and tend to be used as narrative connectors in 

the monolingual English narratives of the subjects just as 

despues and yare used as such in their monolingual Spanish 

passages. Since these are structurally equivalent in the two 

languages, switching at these points can and does occur. 

It has been observed by Wentz and McClure (1977) 

that when clauses are switched, the conjunction is usually 

in the language of the second conjunct. However, the situa-

tion is reversed in the data of the present study in that I 

find 7 examples that agree with Wentz and McClure's observa

~on and 9 that show the conjunction to be in the language 

of the first conjunct. Wentz and McClure observed that when 

the conjunction does occur in the language of the first 
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conjunct, it tends to be for a special stylistic purpose 

such as setting off a parenthetic remark as in the following 

examples from the Texas Spanish data: 

T-113-19: El hombre y I forgot the qirl's name. 
(The man and I forgot the girl's name.) 

T-124-1 : Yo creo y I can't remember. 
(I think and I can't remember. 

This tendency does not hold for the other 7 of the 9 cases 

in this study. Other than this stylistic tendancy, there 

seems to be no compeling reason to have the conjunction be 

in the same language as the clause it introduces since 

having it in either language does not create a grammatical 

conflict. 

The 9 partial clauses that appear in the data are 

actually false starts and as such are more fully discussed 

in the section covering switching and editing phenomena. 

Of the total of 87 intersentential switches, the 

category of sentence is easily the largest. The other 

categories had the potential of being intrasentential 

switches if an entire sentence had been produced. Instead, 

they are single word or single phrase answers in English to 

Spanish questions posed by the interviewers during the 

directed portion of the retellings. They are actually 

e!lipted forms, and the intended full sentence can be 

reconstructed from the interviewer's questi6n as demon-

strated in Figure 4.1. 
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The metasentential categories are syntactically 

uninteresting since their internal structure is monolingu-

al. Those switches in the metasentential category of quote 

are discussed in the section below dealing with the effect 

of print on language choice. 

I-2: ~Que te gust6 mas 
de la historia? 

T-104: Mike and his father. 
> Me gust6 Mike and his father. 

Figure 4.1. Reconstruction of E11ipted Answer. 

Finally, when the categories are grouped in order of 

prevalence, the three most common are, in order, single 

nouns (112), sentences (54), and phrases (27). Huerta-Macias 

(1981) and Pop1ack (1979) also found these to be the top 

three; however, the order they both observed in the data 

produced by their adult subjects was that of sentences, 

single nouns, and phrases. This suggests a developmental 

pattern where bilinguals move from favoring single noun 

switches as children to switched sentences as adults. Mc-

C1ure {1977} also notes the tendency for children to favor 

single noun switches over the other types. 

In addition to the 357 switches produced by the 

children, the three interviewers produced 52 switches of 

their own. However, as can be seen in Table 4.2, the variety 

of switches is reduced in comparison to the children. Their 

largest categories agree with those of the children; single 
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Table 4.2. Codeswitches Produced by Bilingual Interviewers 
According to Syntactic Category. 

SYNTACTIC CATEGORY 

INTRASENTENTIAL 
Subject NP-all Eng 
Object NP-all Eng 
Single Noun 

SUBCATEGORY 
Subj NP-only (N)E 
Obj NP-only (N)E 
Subj NP-no DetjAdj 
Obj NP-no Det/Adj 
Obj of Prep 
Pred Nominative 

Pronoun 
Determiner 
Adjective 
Pred Adjective 
Verb Phrase 
Main Verb 
Infinitive Phrase 
Adverb 
Prepositional Phrase 
Preposition only 
Coordinate Conj 
Subordinate Conj 
Ind Clause-with Spa 

Conj 
Ind Clause-with Eng 

Conj 
Sub Clause-with Spa 

Conj 
Sub Clause-with Eng 

NUMBER OF SWITCHES 

o 
a 

(33) 

4 
12 
a 
1 

1.3 
3 
a 
a 
1 
a 
a 
a 
a 
a 
a 
o 
a 
a 

a 

a 

1 

% OF TOTAL 

0.0 
0.0 

(63.5) 

7.7 
23.1 
0.0 
1.9 

25.0 
5.8 
0.0 
0.0 
1.9 
0.0 
0.0 
0.0 
0.0 
0.0 
0.0 
0.0 
o.~ __ _ 
0.0 

0.0 

0.0 

1.9 

Conj a o. a 
P~a~r~t~i~a~l~C~l~a~u~s~e~ ___ ~ _________ ~O~ ___________ ~ ____ ~O~.~O~ ____ __ 

INTERSENTENTIAL 
Single Noun 1 1.9 
Single Adjective a 0.0 
Noun Phrase a 0.0 
Infinitive Phrase a 0.0 
Sentence 10 19.3 

METASENTENTIAL 
Quote a 0.0 
Tag 1 1.9 
Interjection 1 1.9 
Idiom 4 7.7 
TOTAL 52 100.00 
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nouns form the largest intrasentential category, and sen

tences form the largest intersentential category. Interest

ingly, these adult interviewers parallel the children in 

favoring single nouns over sentences. What happened in this 

case is that these interviewers were applying the principle 

of response matching as described by Huerta-Macias in her 

1981 study. She states, "Specifically a large portion of 

the switching consisted of items previously mentioned in the 

discourse; i.e. they are actually repetitions, mostly of 

single lexical items, which had been produced in preceding 

conversation." The interviewers produced 33 single noun 

switches intrasententially and intersententially; all 33 

were repetitions of items previously switched by the child 

they were interviewing. In addition, the interviewers had 

received instructions to conduct the interview in Spanish 

but not to correct the child's lexical choices. The effect 

of inadvertant correction of the child's speech is apparent 

in some of the interviews and demonstrates that response 

matching occurs for the children as well. The fourth grade 

subject, T-112, says, "calf" when referring to the main 

character of Sancho and the interviewer, 1-3, response 

matches the subj ect by also saying, "calf." Later in the 

interview, 1-3 forgets and refers to the calf as, "la 

vaqui ta chiqui ta." The very next time T-112 mentions the 

calf; he response-matches the interviewer with, "Que la 

vaquita chiquita estaba licking a Rosa." On the whole, the 
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interviewers tended to closely response-match the sub

jects; if the child chose to use 'sheep' in the retelling, 

the interviewer tended to use 'sheep', and if the child 

chose 'chivas', the interviewer followed suit with 'chi

vas'. In contrast, eight of the ten switched sentences 

produced by the interviewers were spontaneously generated 

as were the tags, idioms, and interjections. The other two 

sentences were exact repetitions of what the subject had 

previously said; thus, they are also response matches. In 

general, the interviewers were attempting to speak Spanish 

and the majority of their switches occur as a direct result 

of the children having switched previously. It is safe to 

assume that the switching exibited by the interviewers here 

is not reflective of the type of conversational switching 

they might engage in with their bilingual peers in an 

informal speech situation. 

Comparison of the Results of McClure (1911) with the 

Results of the Texas Spanish Subjects. McClure (1977) split 

her subjects into two categories, the younger junior 

informants and the older senior informants. My subjects were 

grouped originally according to three grade levels; however, 

they can also be divided into a younger group and an older 

group. The ability to do this results from the unfortunate 

fact that children who speak another language when they 

enter school sometimes fall behind their Anglo peers in 

basic skills and are then held back. Of my second grade 
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subjects, the majority are older than the national aver

age. When these children are added to the fourth grade 

subjects who meet the national average, a younger group of 

thirteen results. When the older than average fourth graders 

are added to the sixth grade subjects, an older group 

results which also numbers thirteen. 

McClure (1977) divides codeswitching types along the 

lines of code mixing and code changing. Code mixing involves 

largely single word switches within the structure of the 

other language. In code changing, the grammatical structure 

shifts from one language to the other and usually involves 

larger constituents such as phrases, clauses, and sentences. 

I see a problem with this dichotomy since it blurs 

the distinction, which I view as necessary, between intra

sentential and intersentential codeswitching. Intersenten

tial switching does not involve a meshing of the two 

grammars, and while it is grammatically uninteresting, it 

remains significant from both a sociolinguistic and a 

psycholinguistic point of view. Additionally, some code

switches are ignored by McClure's break-down; these are 

switched nouns that occur without an article. McClure (1977 

p. 12) states that they are neither classified as code 

mixing nor as code changing since it cannot be determined 

which they are. However, these problems are not pertinent to 

the comparison undertaken here since my data were easily 

divided into MCClure's two codeswitching types, and when the 
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numbers are inserted into the tables, reMarkably similar 

results are produced. 

McClure (1977 p. 10) notes what she believes .to be a 

developmental pattern. The younger and generally less fluent 

bilingual children switch predominately at the word level, 

i.e. code mix. When they do code change, it is most often at 

the sentence level; thus, they avoid switches which require 

a meshing of the two grammatical systems. My data are in 

agreement with this finding since, of the 48 code changes 

produced by the younger informants, fully 36 of them were at 

the sentence level. McClure (1971 p. 10) further states that 

the more fluent and consequently older children switch at 

the constituent level. This is borne out in my data by the 

senior group's increased amount of code changing as com-

pared to their code mixing. 

I have reproduced the right half of McClure's Table 

1 as my Table 4.3. Only the right half is reproduced since 

it deals with the occurance of English in Spanish senten-

ces. The left half deals with Spanish appearing in English 

sentences and since there is virtually no Spanish produced 

by my subjects when they speak English, thereby excluding 

the possibility of a comparison, this half has been omitted 

in the reproduction. McClure'S Table 2 appears as Table 

4.5. The original form of this table has also been edited to 

exclude data concerning Spanish switches produced when the 

subjects were speaking English. It is easily seen that the 

r . 
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Table 4.3. Reproduction of McClure (1977) Table 1- Code 
Mixing by Matrix Language and by Age. 

informants* 
in Spanish sentences jr sr .total 

Nouns 

(Ind Art)S + (N)E 18 10 28 
(Def Art)S + (N)E 21 12 33 
(Pos Adj)S + (N)E 21 8 29 
(Dem Adj)S + (N)E 3 0 3 
(Numeral)S + (N)E 0 3 3 
(Prep)S +, (N)E 6 7 13 
(Art)S + (Adj) E + (N)E 3 4 7 
(Prep)S + (Adj)E + (N)E 0 2 2 
(Adj)S + (N)E 7 2 9 

Adjectives 

(Adj)E 9 2 11 
(Adj-color)E 20 8 28 

Verbs 

(Verb)E 2 0 2 

Adverbs 

(Adv-place)E 1 3 4 
(Adv-time)E 1 2 3 

Conjunctions 

(Conj)E 0 0 0 

Others 

(Interjection)E 7 4 11 
(Epithet)E 1 2 3 

total code mixes 
138 75 213 

*Informants are ranked as junior or senior on the basis of 
their linguistic maturity. Junior informants are those born 
after 12/30/66, while senior informants were born before 
12/31/66, except that one informant (born 5/14/68) is 
classified as a senior despite his age. 
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Table 4.4. Texas Spanish Subjects' Code Mixing by Matrix 
Language and by Age. 

in Spanish sentences 

Nouns 

(Ind Art)S + (N)E 
(Def Art)S + (N)E 
(Pos Adj)S + (N)E 
(Dem Adj)S + (N)E 
(Numeral)S + (N)E 
(Prep)S + (N)E 
(Art)S + (Adj)E + (N)E 
(Prep)S + (Adj)E + (N)E 
(Adj)S + (N)E 

Adjectives 

(Adj)E 
(Adj-color)E 

Verbs 

(Verb)E 

Adverbs 

(Adv-place)E 
(Adv-time)E 

Conjunctions 

(Conj)E 

Others 

(Interjection)E 
(Epithet)E 

total code mixes** 

informants* 
jr sr .total 

12 
14 

5 
1 
o 
6 
1 
o 
5 

7 
o 

2 

o 
1 

1 

o 
o 

55 

7 
11 

3 
2 
o 
o 
1 
o 
1 

4 
o 

o 

1 
2 

8 

3 
o 

43 

19 
25 

8 
3 
o 
6 
2 
o 
6 

11 
o 

2 

1 
3 

9 

3 
o 

98 

*Junior informants are those born after 11/30/63, while 
senior informants were born before 11/29/63. 
**Only novel code mixes were tabulated. Word for wordrepeti
tions of previous mixes were not counted. 
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Spanish used by my 26 subjects when speaking English is 

negligible. In 35 English interviews, they only produce 

12 words in Spanish, and 6 of those were translations of 

English words which the interviewer had requested. 

When a comparison of Table 4.3 is made with Table 

4.4, the similarities are immediately apparent, and although 

the numbers vary slightly, the correlations between the 

junior and senior groups and between the grammatical 

ca tegories remain fairly constant. The 6 categories, (Ind 

Art)S + (N)S, (Def Art)S + (N)E, (Poss Adj)S +(N)E, (Adj)S + 

(N)E, (Adj)E, and (Verb)E, show higher numbers for the 

junior informants in both studies. The 2 categories (Adv

place)E and (Adv-time)E, show higher numbers on both 

tables for the senior subjects and a low number of instances 

in general. The category, (Dem Adj}S +(N}E, shows a very low 

total in both studies although the senior subjects of the 

present study produce one more instance than the juniors in 

contrast to McClure's results. 

Some categories in Table 4.4 are empty in that the 

subjects did not produce any switches involving the struc

tures such as (Numeral)S + (N)E, (Prep)S + (Adj)E (N)E, 

(Adj-color)E, and (Epithet}E. Additionally, MCClure's 

subjects did not produce any instances of the category 

(Conj)E. These differences appear to be a result of the 

different discourse types used by the subjects of the 

studies. McClure's subjects were recorded in the conversa-
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tional mode while the Texas Spanish children were recorded 

in the narrative and interrogative modes. One would expect 

more epithets to be produced in free conversation, and one 

would also expect more conjunctions in narration where they 

are often used to string together the sequence of events in 

a story. The reason the Texas subjects produce no code mixes 

involving numerals and colors seems to be related to the 

content of the stories they are retelling. The stories 

rarely mention numbers or colors, and in fact, the children 

produce very few number and color terms in their monolingual 

Spanish and monolingual English utterances. 

A look at Table 4.5 and Table 4.6 reveals that the 

percentage differences between the junior and the senior 

informants holds in both studies. Although the totals vary 

from table to table, the relationships between the younger 

and older subjects do not. The junior subjects as a group 

always produce more code mixes than the seniors. Conversely, 

the seniors consistently produce the majority of the code 

changes. Therefore, McClure's notion of a developmental 

pattern is upheld by the Texas Spanish data. Younger 

children prefer to use those switch types that avoid 

grammatical complexity, i.e. switching single lc::jcal items 

within a larger consituent. As bilingual children mature, 

they become more comfortable with switches involving 

grammatical complexity such as switching at the level of the 

phrase and clause. 
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Table 4.5. Reproduction of McClure (1977) Table 2, Spanish 
Results only. 

Code-Mixing and Code-Changing by Age and Language 

code-mixing I 
I 

sample I 
I 

percent I 
I 

code-changing I 
I 

sample I 
I 

percent I 

junior 

Spanish 

138 

65% 

15 

20% 

informants 

senior 

Spanish 

75 

35% 

59 

80% 

Total 

213 

100% 

74 

100% 

Table 4.6. Texas Spanish Subjects' Results Following 
McClure (1977). 

Code-Mixing and Code-Changing by Age and Language 

code-mixing I 
I 

sample I 
I 

percent I 
I 

code-changing I 
I 

sample I 
I 

percent I 

junior 

Spanish 

55 

56% 

48 

38% 

informants 

senior 

Spanish 

43 

44% 

79 

62% 

Total 

98 

100% 

127 

100% 
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Comparison of the Results of Poplack's 1979 Study of 

Codeswitching among Adults with the Results of the Texas 

Spanish Children. Poplack (1979) examined an extensive 

corpus of codeswitches produced by a group of Puerto 

Ricanadults. In focusing her attention on the nature of 

these switches, she defined fifteen syntactic categories 

whose occurrence is dependant on sentence internal con-

straints. In addition, she considered seven extrasentential 

categories which are freely distributable. These categories, 

along with the relative frequencies with which they may be 

switched, make up her Table 2 (Poplack 1979, p. 45) which 

appears here as part of Table 4.7. Once again I have made 

modifications which delete the results concerning switching 

from English to Spanish owing to the fact that I have too 

little such data with which to make a comparison. The reason 

that there is so little data reflecting switching from 

English to Spanish appears to be a result of the situation 

in which the data was collected. The original reading study 
, . 

was conducted in a classroom of a school where the classes 

were taught exclusively in English. The subjects most likely 

felt constrained to speak English and in fact they only 

produced Spanish when they were requested to converse with 

the interviewer in Spanish. 

Table 4.7 includes results reflecting the switch 

frequencies of Poplack's syntactic categories found in the 

data produced by the Texas Spanish children. The numbers in 

r , 
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Table 4.7. Combination of Poplack (1979) Table 2 with 
Modifications and Results of Texas Spanish Children. 

Syntactic # of CS from % of 
Catego!.Y..9f CS S~. to Eng. Tota~ CS 

Po~lack Texas Po~lack Texas 
INTRASENTENTIAL 
determiner 0 3 0.0% 0.996 
{single} noun 141 112 11.9 36.6 
subj. noun :ehrase 25 5 2.1 1.6 
obj. noun Ehrase 78 9 6.6 2.9 
auxiliar2 0 0 0.0 0.0 
verb 13 3 1.1 0.9 
verb I:!hrase 13 5 1.1 1.6 
inde~. clause 35 11 2.9 3.5 
subordinate (& 
relative} clause 23 5 1.9 1.6 
adjective 12 2 1.0 0.6 
I:!red. adjective 37 12 3.1 3.9 
adverb 33 23 2.8 7.5 
I:!rel:!osition 0 1 0.0 0.3 
phrases (prep. , adj., 
advb. , inf. } 39 10 3.3 3.2 
conjunctions (subor-
dinate, coordinate, 
relative I:!ronoun) 16 20 1.3 6.5 

EXTRASENTENTIAL 
sentence 171 54 14.5 17.6 
filler 11 1 0.9 0.3 
interjection 89 13 7.5 4.2 
idiomatic eXl:!ression 23 7 1.9 2.2 
guotation 14 5 1.2 1.6 
tag 403 8 34.2 2.6 

TOTALS 1176 306 100.0 100.0 
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in Table 4.1 for the Texas Spanish subjects differ from 

those of Table 4.1 in certain categories having the same 

name. This is because in order to make a successful compari

son, some of the categories that were also used in Table 4.1 

had to be redefined in the direction followed by Poplack. In 

some cases, this redefinition caused the numbers to vary 

between the table that displays my independant results, and 

the comparison table found in this section. 

The Texas Spanish subjects produced switches in 

six additional categories two of which are intrasentential 

and four of which are extrasentential. These categories 

involve 51 switches, but since Poplack has no data in these 

areas, they are not included in Table 4.1. The two addi

tional intrasentential categories found in the Texas Spanish 

data are pronoun and partial clause. The four additional 

extrasentential categories include single noun, single 

adjective, single noun phrase, and single phrases which 

include prepositional phrases and infinitive phrases. These 

six additional categories appear on Table 4.1 and are dis

cussed in greater detail in the earlier section devoted 

to the results of the Texas Spanish data. They are mentioned 

again here because the production of switches in these extra 

categories is related to discourse type. In poplack's study, 

the switching occurred in free conversation while the Texas 

subjects produced their switches in narration and interroga-
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tion. The partial clauses produced in the Texas Spanish 

discourse are actually false starts such as: 

T-125-6 : And she couldn't get her, no podia 
a respirar. 
(And she couldn't get her, she could 
not breathe.) 

Poplack (1979, p.42) finds that for her subjects, skilled 

codeswitching is unmarked by false starts. This may be true 

for free conversation, but in the type of narration produced 

by the Texas subjects wherein they are attempting to 

remember and relate as much of a previously read story as 

they can, false starts are quite common. Additionally, the 

directed portion of the retellings sets up a context 

where single English words and phrases appear intersenten-

tionally as short answers to the interviewer's Spanish 

questions. 

In comparing the switch frequencies of Poplack's 

results and the Texas Spanish results in the twenty-one 

categories that appear in Table 4.7, similarities and 

differences become apparent. There are fourteen categories 

where the percentages differ by less than 1%. 

Major differences can be observed in the remaining 

seven categories. Most of the differences found between the 

two tables in these categories can be explained by differ-

ences in the subjects and or the situations. Sentences form 

large categories on both of the tables although the children 

produce a larger percentage than do the adults. This gives 
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further support to the observation mentioned earlier that 

younger bilinguals favor the less syntactically complex 

types of switching. 

The category of single noun switches 1s the largest 

intrasentent1al category in both studies. However, the 

children produce proportionally almost three times as many 

as do the adults. Children seem to favor single noun 

switches as noted in the earlier comparison with McClure 

(1977). Switching single nouns avoids grammatical complex-

ity, and this also helps explain the large difference 

between the object noun phrase categories in the combined 

table. The children produce few complete noun phrases in 

which the determiner and optional adjective are switched 

along with the noun since these are more complex. However, 

they do produce a large number (13) of single noun switches 

that follow a Spanish verb and occupy the object noun phrase 

position without accompanying determiners or adjectives in 

either language. An example of this is: 

T-l01-3 : Hacfan homework. 
(They would do homework.) 

When these single word noun phrases are added to the object 

noun phrase category, they change the percentage from 2.9% 

to 7.1% which is more in line with the adult figure of 6.6%. 

Two other categories that show a large difference in 

the percentages in both studies are adverbs and conjunc-

tions. This is due to a difference in the discourse types 
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produced in the two studies. Since the children's switches 

occurred quite often in the narrative mode, they tended to 

use the adverb 'then' and the conjunction 'and' as discourse 

connecters to string the events of the narration together 

as in the following two examples: 

T-126-8 : Y then puso los 1ibros en 1a otra. 
(And then he put the books in the 
other one. 

T-122-3 And se fueron. 
(And they went.) 

Another category in which a difference between 

Pop1ack's subjects and the Texas Spanish subjects is 

apparent is that of the interjection. This difference is 

attributable to the age of the participants and to the 

discourse type. Adults use a wider variety of interjections 
. . 

and could be expected to sprinkle them more liberally 

throughout their free conversations than children would 

in relating a narrative requested by an interviewer in a 

classroom situation. 

The last category of tag shows a t~emendous differ-

ence on the combined table. Pop1ack (1979) used data from 

subjects whose bilingual abilities varied considerably. She 

notes that tags are favored as a switch type by speakers 

whose knowledge of English is limited. The Texas Spanish 

children are fairly well balanced bilinguals as attested by 

their production of large quantities of grammatically 

correct English narration in addition to that produced in 
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Spanish. Therefore, a reliance on tags as a switch type is 

diminished. 

The relatively minor differences between the 

constituents favored by adults and those favored by the 

school age children of the Texas study indicates that 

children gain control over the major grammatical con

straints gov~rning codeswitching at about the same time they 

gain control over the grammatical structures of their two 

independent languages. The differences are reduced as the 

children approach adulthood and further refine their 

codeswitching technique by including greater numbers of 

grammatically complex switches and reducing their heavy 

reliance on single noun switches. 

A Discussion of the Formal Grammar Pro~sed~ 

Sankoff and Poplack in Light of the Texas Spanish Results~ 

Most of the studies dealing with codeswitching to date are 

basically descriptive of their subjects' actual performance; 

very few have attempted to formalize the underlying compe

tence required to successfully communicate in this mode. 

Sankoff and Poplack (1981) have presented a reasonable 

attempt aimed in this direction. Their presentation is far 

from complete, and they admit readily to the need for 

further study. Their paper is significant in that they 

present two constraints, the free morpheme constraint and 

the equivalence constraint, which appear to synthesize all 

previously proposed grammatical constraints on codeswitch-
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ing. They further believe that linguistic performance that 

is constrained in this way requires that the speaker have 

simultaneous access to the grammatical rules of both langu

ages. It is then this simultaneous access that they wish to 

characterize as a grammar of codeswitching. 

The free morpheme constraint, as posited by Sankoff 

and Poplack, is restated here for the reader's convenience, 

"A switch may not occur between a bound morpheme and a 

lexical form unless the latter has been phonologically 

integrated into the language of the bound morpheme." In the 

351 switches found in the Tex~s Spanish data, none violate 

this proposed constraint. The implications of this for the 

interaction between the lexicons of the languages involved 

in a codeswitching situation are discussed below in the 

section on morphology and switching. 

The second proposed constraint, the equivalence 

constraint, is also presented again for the benefit of the 

reader, "The order of sentence constituents immediately 

adjacent to and on both sides of the switch points must be 

grammatical with respect to both languages involved simul

taneously." The majority of the switches documented in the 

Texas Spanish data support this constraint. The few ins

tances that violate the constraint can be divided into two 

types. The first type involves first order violations of 

phrase structure rules, and the resultant switch either does 

not contain all of the required constituents or they are not 
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in the proper order. The Texas Spanish data contain eight 

violations of this type. Of these eight instances, six are 

missing determiners as in the following example: 

T-126-24: Ten!a hole. 
(It had hole.) 

One of the remaining violations is also missing a consti-

tuent, but it cannot be determined which one or if more than 

one are missing. The last violation is one of improper word 

order. 

Other violations of the equivalence constraint 

involve second order violations in which problems with 

number and gender agreement appear. Cohen (1976), whose 

subjects were also children, also noted these second order 

agreement violations. He observed that when Spanish deter-

miners appeared with English nouns, they did not necessarily 

agree in number with that noun nor in gender with the 

Spanish equivalent. An example of a number violation 

follows: 

T-12B-2 de esas hill. 
(of these hill.) 

"f" 

Gender problems are more difficult to pinpoint since it is 

not always clear what the Spanish equivalent for that 

speaker may be. If the speaker's equivalent for 'the ca1f' 

is 'e1 ternero l then leI calf ' is correct. If however, the 

equivalent is 'la vaquita chiquita ' then 'la calf' should be 

chosen. Certain instances provided clear-cut cases such as 

subject T-122 1 s use of 'la brother'. These agreement 
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problems may also occur under the influence of aspects of 

non-standard dialect forms and child language features. Ad-

ditionally, they were rare in the data with only six 

instances of gender problems added to the three of number. 

The equivalence constraint allows the production of 

sentences that, while technically grammatically correct, 

never actually occur. Sankoff and Poplack give an example of 

an English sentence and a Spanish sentence that are struc-

turally equivalent and they indicate where switching is 

permissible. they also give the codeswitched utterance that 

a speaker produced involving these two sentences. This 

example is reproduced in figure 4.2 below. 

A. I Iseen I everything I' cause I I didn't take anything. 
I I I I 

B. Yol vi I todo I porque yol no cog! nada. 

C. I seen everything 'cause no 
, 

cogJ. nada. 

Figure 4.2. Permissible Codeswitching Points After 
Sankoff and Poplack (1981) . 

If a switch were produced at every permissible point, a 

syntactically correct but unacceptable utterance would 

result, "Yo ~ todo 'cause I no cog! nada." Wentz and 

McClure (1977) used similar artificially constructed 

sentences as test sentences, which they asked their subjects 

to repeat. They found that sentences where every other word 

is switched are very difficult to repeat, and they are never 

produced spontaneously. So, a question arises as to how many 

r' 
" 



93 

switches an utterance can sustain before processing is 

disrupted. Sankoff amd Poplack do not recognize this 

problem, so their proposed grammar does not contain a 

mechanism for preventing the occurrance of such multiply 

switched sentences. 

Although, in general, the two constraints proposed 

by Sankoff and Poplack hold fairly well for Spanish/English 

switching, it is questionable as to whether or not they will 

prove to be universal. Susan Berk-Seligson (1982) has 

gathered codeswitching data from Spanish and Hebrew that 

contain more than a negligible amount of utterances that 

violate the equivalence constraint although her data do 

support the free morpheme constraint. Sankoff and Poplack 

acknowledge that much comparative work will be required in 

order to settle the question of universality. Also in order 

to make a determination as to whether these constraints hold 

for two languages, ·an investigation of the grammatical 

structure of each language has to be undertaken. This does 

not present a major obstacle in the case of standard 

languages for which detailed grammatical descriptions 

already exist. If the languages involved are regional or 

social dialects of a standard, then their operative rule 

systems cannot be judged according to the standard but must 

also receive specialized investigation. To get around this 

problem, Sankoff and Poplack suggest excluding data that 

involve linguistic features that may be a result of language 
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contact and may in turn have become part of the monolingual 

norm such as borrowing, calquing, or relexification pat

terns. 

To support the aforementioned constraints, Sankoff 

and Poplack propose a formal grammatical framework which 

should predict grammatically correct instances of code

switching. In this effort, they address the question of 

"whether codeswitching involves the alternation from one 

distinct linguistic system to another, or whether speakers 

are exemplifying some integrated competence in the two 

languages." They make the assumption that codeswi tched 

utterances are in part generated by a single grammar based 

on the two monolingual ones. They also adopt the formalism 

that this grammar is context-free, meaning that the internal 

structure of one constituent does not condition that of 

another, and directly generates the surface structures. Ac

cording to Sankoff and Poplack, a codeswitching grammar 

makes sense for discourse in which switches occur with high 

density. This grammar will then subsume the two monolingual 

grammars and provide a uniform framework for analysis. 

The codeswitching grammar is then constructed 

combining the lexicons and grammatical categories of the two 

monolingual grammars. They assume two translatibility 

conditions, the first of which states that the non-terminal 

grammatical categories of one language generally have 

corresponding categories in the other, and the second of 
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which assumes that each grammatical rule of the first 

language can be funtionally translated by at least one rule 

in the second language. 

Since the constraints on codeswitching are condi-

tions on adjacent constituents, this conflicts with the 

context-free nature of the generation of sentences. To solve 

this problem, Sankoff and Poplack code suitable restrictions 

via superscripts into the symbol for the grammatical 

category heading constituents whose boundary might involve a 

constraint-violating codeswitch. Then, the application of 

certain rules is restricted to symbols which sport the 

appropriate superscripts. As these symbols are rewritten, 

the restriction is passed on to lower level constituents so 

that when the terminal grammatical categories are lexi-

calized, a compatible choice of language will occur for 

neighboring lexical items. This context-free grammar should 

then account for allowable switches and excluded switch-

es. The formalism adopted by Sankoff and Poplack is carried 

a step further by the introduction of a probablistic 

component which seeks to account for the quantitative 

patterns in codeswitching discourse by means of calculating 

switch rates and the ratios between those switch rates at 

various syntactic boundaries. The amount of data required 

for such a task is well beyond the scope of my study; 

therefore, I will not speak to the necessity or feasibility 

of creating such a probabalistic component. 
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I am ready to agree with Sankoff and Poplack that, 

at least for Spanish and English, the grammatical rules of 

each interact in the production of codeswitched discaurse. 

However, I am not willing to accept as yet that the lexicons 

also combine. Ellen Woolford (cited in Newmeyer 1983) 

concedes that the phrase structure rules of the two gr.ammars 

can be combined in the construction of sentence trees, but 

she is convinced that the lexicon and word formation 

component of each of these grammars remain autonomous. Sup-

port for this assertion is found in the work of Elizabeth 

Selkirk (1982). She posits an autonomous morphological base 

or word structure component which includes a two-part 

lexical component and a set of word structure rules as 

indicated in the following: 

1. A list of freely occuring lexical items (words) 
form the dictionary. 

2. A list of the bound morphemes of the language 
which together with the items in 1. form the 
extended dictionary. 

3. A set of rules characterizing the possible 
morphological structures of the language. 

Selkirk's work was done independently of any consideration 

of codeswitching, yet it clearly has implications for the 

bound morpheme constraint. Following Selkirk's model of a 

word structure component, in order for a word from one 

language to enter the lexicon of another language, it must 

first undergo phonological adaptation so that it has a 

phonological representation that can appear in 1. Once it 
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has entered the dictionary, it becomes subject to the rules 

of 3. and a candidate for the affixation of the bound 

morphemes in 2. Therefore, English /klk/ can be bor~owed 

into Spanish and become /kik/ which then belongs to 1. The 

past tense bound morpheme /-i6/ from component 2. can be 

suffixed via a rule from component 3. and the final form is 

then Spanish /kiki6/. Since switching is not found at the 

level of morphology as stated in the free morpheme con

straint, this could be taken as evidence that the morpho

logical components of two languages do not interact. If, as 

posited by Selkirk, the word structure component includes 

the lexicon, then the lexicons of two languages could not 

combine or the result would produce violations of the free 

morpheme constraint. Therefore, it is clear that the

question of whether or not the lexicons of two languages can 

combine in the formulation of a codeswitching grammar is 

still open to debate. 

Results of Sociolinguistic Analysis 

Effect of Social Variables on Codeswitching 

In this section, the effect of four social variables 

on the codeswitchimg behavior of the Texas Spanish subjects 

is considered. These social variables govern situational 

switching and include topic, setting, participants, and 

discourse type. 
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In all of the twenty-six Spanish interviews in which 

codeswitching takes place, the topic covers the events and 

characters of the story each child had been asked to 

read. Every child belonging to the same grade level read the 

same story which was different from those read by the other 

grade levels. All of the stories, however, had in common 

that the topic was identified with Hispanic culture. It is 

significant that although the topic is oriented toward 

Hispanic culture it is initially presented to the subjects 

in English. Most of the subjects are fairly successful in 

retelling the stories in Spanish although their single 

lexical item switches seem to be drawn almost exclusively 

from the original English of the text. This fact is ex

plored more fully below in the section on the effect of the 

printed word on switching. 

The setting was a classroom in a school where the 

classes were conducted entirely in English. The interviews 

were conducted in a semiformal manner. The subjects knew 

that their performances were not being graded, but because 

the interviews were conducted by adults in a classroom 

situation, a certain polite distance was maintained by the 

children. On the whole, such a setting should influence the 

language of choice in the direction of English; in fact, 

Spanish is only produced when requested by the inter

viewers. In some cases, the influence of the setting is so 

strong that the subjects find it very difficult to produce 
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Spanish at all. Two of the second graders produce more 

English than Spanish in their Spanish interviews, and a 

third second grader appears to be trying to move the 

interview into English but gives up in favor of Spanish 

after three unsuccessful attempts. It would seem, by looking 

at their production, that these children cannot speak 

Spanish very well when in fact they are all fluent in 

Spanish, according to the personal data sheets which were 

filled out at the time of the interview, and two even come 

from families where the parents are fluent in Spanish but 

have only minimum capabilities in English. The difficulty 

for these children in producing Spanish lies not in their 

linguistic abilities but rather in the task itself which 

requires them to use Spanish in a situation which they deem 

to be appropriate for English. Two fourth grade subjects 

react in the same manner by producing more English in their 

Spanish interviews. In fact, one goes so far as to state 

that he can't speak Spanish although he clearly understands 

everything that is said to him in Spanish, and he comes from 

a family where both parents are fluent in Spanish. For some 

of the children the social aspect of using the language that 

is most appropriate to the setting is so strong that it 

actually inhibits their ability to produce the other 

language, resulting in a temporary amnesia in that langu-

age. None of the sixth grade subjects seemed to experience a 

linguistic conflict concerning the setting; they concerned 
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themselves more with producing the language required by the 

task. One sixth grader was asked in her English interview if 

it had been hard to read the story in English and then 

retell it in Spanish. She answers, "Well, I kept forgetting 

what words were in Spanish because I talk so much English 

in school." Although this girl is very successful in keeping 

to the requested language, only codeswitching five times, 

she is also aware of the strong influence exerted by the 

school setting. 

In looking at the participants in these interviews, 

it must be kept in mind that both perceived language 

proficiency and language choice influence the occurrence of 

codeswitching. According to McClure (1977), the single most 

important social variable used by children in determining 

language choice is that of the linguistic ability of their 

interlocutor. The interviewer who conducted the English 

interviews was perceived by the children as a monolingual 

F.nglish speaker. She interacted with them exclusively in 

English, and they also heard her interact with the Spanish 

interviewers in English. This easily explains the lack of 

switching in the direction of English to Spanish. In the 

minds of the subjects, a determination had been made that 

the English interviewer could not speak Spanish; therefore, 

any switching in the direction of English to Spanish would 

be rendered meaningless. But through the same type of obser

vance, it was clear to the subjects that the Spanish 
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interviewers could also speak English, allowing meaning-

ful switching in the direction of Spanish to English to take 

place. Lance (1975) also makes note of this percep.tion of 

linguistic ability by indicating that, "Codeswitching occurs 

primarily in a relaxed social setting where the speakers are 

aware that the other members of the conversation group have 

a good speaking knowledge of both languages." 

Poplack takes the effect of participants on code-

switching one step further and indicates that the partici-

pants can influence the type of switching that occurs. She 

feels that what she considers to be 'true' codeswitching, in 

other words the intrasentential type, is generally used in 

communication with other speakers who are perceived to be 

in-group members. The fact that the children use a great 

deal of intrasentential codeswitching with the interviewers 

may indicate that their notion of what constitutes an 

in-group member may be based on more general criteria than 

that of an adult. For the children, the interviewers have 

gained in-group status by virtue of their linguistic 

ability; whereas, the parents of these children might reject 

the interviewers as in-group members on the basis of more 

specific social criteria such as residence in the local 

community, participation in local activities, church 

affiliation, or type of employment. 

In addition to the linguistic ability of the 

participants involved in the speech situation, the actual 



102 

language choice at any given point in the conversation can 

have an effect on the occurrence of codeswitching. When one 

of the participants switches to the other language, his 

switch can prompt the other participant to "follow suit" and 

also switch. The Texas Spanish data contains ten instances 

where triggered switches between the participants occur. In 

all ten cases, the participant who triggers the switch is 

one of the subjects, and it is one of the interviewers who 

switches to match the language chosen by the subject. There 

,are no cases where an interviewer1s switch affects the 

language choice of a subject. This is reasonable since, as 

was indicated earlier, most of the switches produced by the 

interviewer are response matches to earlier switches uttered 

by the subjects. Of these ten instances, four of them are 

exact repetitions of the subject1s immediately preceding 

utterance; the other six are novel utterances produced by 

the interviewer. In seven of the ten instances, the inter-

viewers appear to realize that they have switched out of 

Spanish, and in view of the fact that Spanish was the 

designated language for the interview, they quickly switch 

back to Spanish in their next utterance. 

The most interesting social variable that effects 

the switching in the data under consideration here is that 

of discourse type. In discussing discourse type, McClure 

(1977) notes that free conversation shows the largest amount 

of switching while her observations indicate that it is 
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strongly inhibited in both narration and interrogation. The 

latter two discourse types are the ones which occur almost 

exclusively in the Texas Spanish data. I can't guess what 

McClure means by "strongly inhibited", but in all of the 

interviews of my study taken together, fully nineteen 

percent of all of the utterances produced by the children 

contain codeswitches. This seems to be a significant 

percentage in discourse types where switching should be 

inhibited. Although I had no stretches of free conversation 

long enough to permit a comparisoll of switching between it 

and the other discourse types, I was interested in discover

ing whether the data revealed a difference in amount of 

switching between narration and interrogation. 

In order to make the narrative portions of the 

retellings comparable to the interrogative portions, I 

designed a method whereby I could calculate the number of 

utterances contained in each portion of each subject's 

retelling. An utterance in narration is considered to be an 

independant clause with all of its subordinate clauses. If 

two independant clauses are joined by a coordinate conjunc

tion, then that unit is counted as two utterances. If an 

independant clause is joined to a subordinate clause by a 

subordinate conjunction, that unit is counted as one 

utterance. Also, in narration, a unit smaller than an 

independant clause may at times be counted as an utterance 

if this smaller stretch of speech is bordered by pauses or 
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other hesitation phenomena and is unrelated grammatically to 

the preceding and following stretches of speech. In the 

interrogative portion, an utterance may be a turn of 

speaking, bordered by the other speaker's turns. If the turn 

of speaking is longer than one independant clause, then the 

counting criteria for narration are applied. 

Using the above described guidelines, I counted the 

total number of utterances produced by all of the subjects 

in their 26 Spanish retellings. I then counted the total 

number of switches produced in these utterances and cal

culated the percentage of total utterances containing 

switches. Next, the total number of utterances was divided 

into those from the narrative portions and those from the 

interrogative portion, and the percentage of utterances in 

each discourse type was calculated. Finally, the same 

calculations were made individually for each grade. The 

results are shown in Table 4.8. 

The results of the group as a whole indicate that 

narration is slightly favored for switching, at least in 

this experimental situation. In narration, the children are 

producing language on their own without feedback from the 

interviewer; consequently, we can expect the language 

produced to more closely resemble natural output. In an 

interrogative situation, the children receive constant 

feedback from the interviewer and can be expected to tailor 

their speech accordingly. 
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Table 4.8. Percentage of Utterances Containing Codeswitches 
in Narration and Interrogation across Grade Levels. 

All Second Fourth .Sixth 
Grades Grade Grade Grade 

Total Utterances 1847 397 430 1020 

Total Switches 357 96 70 191 

% of Total Utterances 
Containing Switches 19% 24% 16% 19% 

Tot Utt in Narration 626 70 136 420 

Tot Switches in Narr 131 14 23 94 

% of Narr Utterances 
Containing Switches 21% 20% 17% 22% 

Tot Utt in Interrog 1221 327 294 600 

Tot Switches in Inter 226 82 47 97 

% of Inter Utterances 
Containing Switches 18% 25% 16% 16% 



106 

When looking at each grade level's production, an 

age related trend surfaces. The youngest children actual-

ly produce less codeswitching in narration and more in 

interrogation. The numbers clearly show that these children 

produce very little narration, only 70 utterances as 

compared to 327 in interrogation. In fact, when one listens 

to the tapes, it becomes clear that most of the second 

graders were reluctant to volunteer facts from the story on 

their own but could remember and relate much more when 

gently guided by the interviewers. This reluctance may 

be related to the fact that as second graders, their 

experience with the expectations of adults in a classroom 

situation is much narrower than that of the older subjects. 

In the results of the production of the fourth 

graders, it can be seen that the trend followed by the 

second graders has begun to reverse, and these slightly 

older children are producing almost the same amount of 

switching in both discourse types with narration having a 

small edge. Another interesting fact is that the fourth 

graders as a whole actually produce fewer codeswitches than 

the second graders. This is consistent with the findings of 

Cohen (1975) who followed the language production of young 

children for two years and discovered that at the end of the 

two years, their production of switches had been dramati-

cally reduced. 
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In the sixth graders' production, the initial trend 

established by the second graders is completely reversed, 

and narration shows a greater percentage of switching than 

interrogation. This fits the prediction that the speech used 

in informal narration should more accurately reflect a 

person's natural production. Since these children are all 

eleven and twelve years old, their language should reflect 

adult patterns of usage. It is clear from the tapes that 

these older children were relaxed and confident when 

relating the events of the story they had read. They also 

appear to be cuing in on the speech of the interviewers as 

the codeswitching becomes less and less pronounced in 

response to the interviewer's relatively consistent Spanish 

production. 

McClure (1977) notes that switching may occur in 

children's discourse to mark a point of transition between 

two types of discourse. I find seven instances in the Texas 

Spanish data where the subjects mark the end of the nar-

rative, and less frequently the interrogative, portion of 

the interview by switching to English as in the following 

example, which had been preceded by Spanish narration: 

T-125-24: and I think that was all. 

The interviewers used thjs device to signa! the end of the 

interview in fiv~ cases. 
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Stylistic Functions of Codeswitching 

On many occasions, switching will occur without 

appearing to have been influenced by topic, s~tting, 

participants, or discourse type. Often in these cases, the 

switching is produced to achieve a desired stylistic 

effect. This type of switching has been referred to various

ly as metaphorical (Blom and Gumperz 1971 and Fishman 1972) 

or rhetorical (Rayfield 1970). I chose to use the term 

stylistic as does McClure (1977). It is often the case that 

a speaker knows the term for an item in both languages as 

Lance (1975) indicates, "On. a number of occasions they 

produced both expressions within the same or subsequent 

utterances." When this occurs, it can be taken as evidence 

that the choice of one language over the other is for 

stylistic effect. McClure (1977) enumerates eight stylistic 

functions of codeswitching including emphasis, focus, 

elaboration, clarification, attention attraction or reten

tion, mode shift, topic shift, and addressee shift. I 

consider the use of four of these in the Texas Spanish data; 

these four are emphasis, elaboration, clarification, and 

mode shift. The other four functions described by McClure 

occur in situations not present in the Goodman study. Quite 

often these stylistic switches involve repetitions of 

previous speech and these repetitions can go in either 

direction, from Spanish to English or vice versa. 
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When switches are made to show emphasis, they are 

usually in the form of a self-translation and function in 

much the same way as emphatic intonation would in mono-

lingual speech. This type of stylistic switch occurs seven 

times in the Texas Spanish data as these examples show: 

T-122-18: Where his father 1e peg6, hit him. 

T-130-4 : Y his mother was too, tambi~n su mama. 

In elaboration the subject usually repeats himself 

in the other language but gives additional information: 

T-l03-1 : un school, en 1a escue1a. 

T-122-15: Porque las manos, his hands started to hurt. 

There are a total of ten instances of the elaborative style 

of switching in the Texas data. 

Clarifications also can involve repetitions, but 

the function of the switched material is to clear up 

possible ambiguity or a perceived misunderstanding. The 

following two instances are representative of the seven 

cases where this switching style is used in the data under 

consideration: 

T-126-30: This one, esta. 

T-122-20: El muchacho. 
1-3 : tQue muchacho? 

T-122: His friend. 

The most numerous type of stylistic switch is that 

of mode shift. These include not only the twelve cases 

mentioned above in the discussion of discourse type wherein 

a switch marks a change in discourse type, but also those 
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cases where the subjects interrupt their speech to comment 

on their own performance or to say something external to the 

topic being discussed. There are nineteen of the latter type 

present in the Texas Spanish data. These examples illus-

trate a switch showing mode shift: 

T-113-19: El hombre y I forg6t the girl's name. 

T-125-2 : Aver, it was a boy name. 

Although many of the switches can be shown to have 

been produced under the effect of the various social 

influences, not all of them can. This has also been noted by 

Huerta-Macias (1981) who found that a large part of her data 

did not exhibit any particular speech function and that 

those utterances that didn't were simply informative. 

Results of Psycholinguistic Analysis 

Since psycholinguists are interested in how bi-

linguals successfully function with regard to producing 

speech in each of two languages, some of the results of the 

analysis performed on the Texas Spanish data prove to be of 

interest to the field of psycholinguistics. Testing and 

professional observation have determined that the subjects 

involved in the Goodman study were balanced bilinguals; 

therefore, further investigation of their bilingual ability 

was not undertaken. Although they were balanced in their 

underlying competence in each of their languages, this did 

not preclude variations in linguistic output due to external 

~. ~ 
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factors such as those involving social variables mentioned 

earlier in this chapter. 

With the bilingual ability of the Texas aubjects 

taken as a given, attention is now turned to another area of 

interest in the field of psycholinguistics, that of the 

storage and processing of two languages within the bilingual 

individual and how aspects of these psycholing~istic 

phenomena are revealed in codeswitched utterances. Three 

features of codeswitched production were investigated, 

including storage of lexical items, editing phenomena, and 

developmental aspects. 

Implications Of Codeswitching for Lexical Storage. 

Any discussion of bilingual lexical storage brings 

us back to the controversy of independent vs. interdependent 

lexical storage discussed in Chapter 2. The evidence seems 

to point to an actual merging of the two theories. While the 

notion, as put forward by Lopez and Young (1974), proponents 

of the interdependent hypothesis, that the lexicons of a 

bilingual's two languages are merged at the level of deep 

semantics makes reasonable sense, the additional notion that 

the words are tagged for appearance in the proper language 

at the time of output does not. There are too many phono-

logical, morphological, and syntactic features that are 

language specific that need to be included in the lexical 

description prior to output. The most reasonable hypothesis, 

r • 
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then, is that of Albert and Obler (1978) who propose that 

each of a bilingual's languages are stored as a heirarchy of 

basically distinct levels which may be linked in some 

way. The incorporation of the notions of Lopez and Young 

with those of Albert and Obler appears to result in a model 

wherein the languages are merged at the deepest semantic 

level, where words are identified by their semantic features 

only. When these words move to the level of the lexicons, 

the system must logically split into two distinct language 

systems to insure proper grammatical output in the chosen 

language; however, this does not deny the possibility of 

an intimate linkage mechanism between the two grammatical 

systems allowing communicative modes such as codeswitching 

to occur (see Figure 5.1). 

The notion of complete independence is less satifac

tory than the ideas proposed above. This theory relies on 

direct translation between lexical entries stored in 

dis~inct lexicons. Under this proposal, a translated word 

should have direct access to the grammatical features of the 

original form of the word such as those of gender. As we 

have seen, thiG is not always the case since the Spanish 

determiner appearing with an English noun does not always 

reflect the gender of the Spanish equivalent. If the 

bilingual speaker accesses the English word through the 

linkage mechanism from the syntactic level in the English 



113 

heirarchy, it would not be marked for gender; therefore, an 

error in proper choice could occur. 

Actual word choice in codeswitching may ba deter

mined by ease of accessibility. If this is the case, why 

would a bilingual speaker have easier access to an English 

word when speaking Spanish? Perhaps extralinguistic social 

factors influence accessibility. The topic's belonging to an 

English governed domain may somehow bring those expressions 

closer to the surface. The topics discussed in the retel

lings of the second and sixth grade subjects revolved 

around the educational domain. The subjects in these two 

groups often produced English words belonging to this domain 

when speaking Spanish. These words included homework, 

school, teacher, learn, meeting, and books and appeared 

twenty-six times. These switches did not occur because the 

subjects did not know these words in Spanish. In a third of 

all cases, the Spanish equivalent of the switched word was 

produced elsewhere in the retelling. Since the children 

spoke only English in the classroom, the English word 

pertaining to this domain was often readily available to the 

speaker at the time of production. This supports the notion 

that the grammatical levels of each language are somehow 

linked since it appears that something in the speech 

situation can activate the network linking the two lang

uages, facilitating the occurrance of codeswitching. 
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So far, the discussion of lexical storage has 

centered on the production of indivdual lexical switches and 

brings us to another item of debate: are these switches 

representative of "true" switching, or are they actual 

borrowings that can be considered to have become part of the 

monolingual norm? Reyes (1976) considers isolated lexical 

switches to be borrowings. This is a convenient way to 

sidestep the independent-interdependent controversy. Since 

a borrowed word is viewed as belonging to the system that 

borrowed it, only one system can be involved in its use 

in a bilingual's speech. This view proves entirely unsatis

factory to researchers such as Sankoff and Poplack (1981) 

who use phonological adaptation as a criterion for distin

guishing switching from borrowing. Additionally, many 

of the English switches appear elsewhere in the subjects' 

production in the form of their Spanish equivalents. The 

idea that single lexical switches are borrowings effectively 

reduces the English switches to synonyms of their Spanish 

counterparts rather than translation equivaler..~ from two 

independent languages. 

Evidence from the Texas Spanish data that indicates 

that single switches are not borrowings is the occurrence of 

triggered switches. It was discussed earlier that the 

switching behavior of one participant in a speech situation 

could trigger switching in another participant. In this 

case, the triggering occurs within the speaker's own 
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production, and a single lexical switch can trigger a longer 

segment of speech in the switched language. Valdes-Fallis 

(1915) includes this type of triggering in her list of 

twelve principal codeswitching patterns. An example from 

the Texas Spanish data follows: 

T-102-2 : Ellos quer!an hacer su homework on the 
table. 
(They wanted to do their homework on the 
table.) 

In this example, the switch to 'homework' triggers the 

English prepositional phrase 'on the table'. If a word such 

as 'homework' were actually a borrowing into the Spanish 

language, it should have no effect on the continued produc-

tion of English. If, however, the use of 'homework' is a 

bona fide switch, then a continuation in English is a likely 

occurrence. The Texas data contain several instances of this 

type of triggering effect. 

Editing Phenomena and Codeswitching 

The next item to be covered in this section on the 

psycholinguistic results of the data analysis for the Texas 

Spanish subjects is that of editing phenomena. These occur 

during both the narrative and interrogative portions of the 

interviews. They are attempts by the speaker to edit the 

message he is producing while that message is being pro-

duced. These phenomena are quite common in the interviews of 

the present study in which the subjects are trying to 

remember and relate a sequence of events in the narrative 
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portion and trying to correctly answer questions related to 

those events in the interrogative portion. These editing 

phenomena include false starts, hesitations, repetitions, 

and self-corrections. They occur in both the monolingual 

sections of discourse and the bilingual sections which 

involve switches. I am only interested here in those 

utterances in which the editing phenomena are linked to 

switches. 

In a false start, the subject begins one sentence 

and then changes his mind and begins another sentence 

without finishing the first one. Sometimes these false 

starts contain switches, and these switches form the partial 

clauses mentioned in an earlier section. They are incomplete 

structurally; therefore, they cannot be easily classified as 

one type of constituent. Occasionally false starts are 

elongated into mazes in which one false start follows 

another, and the speaker becomes hopelessly confused and may 

lose the entire train of thought as in the following 

example: 

T-125-36: I remember when, uh, she, uh , about 
the hat que, oh, uh, del es, uh. 

The category of false start is subdivided into three sub-

categories, the first of which includes those false starts 

which are produced in English and are followed by a sentence 

in Spanish and the second of which incudes those false 

starts which are produced in Spanish and are followed by a 
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sentence in English. The third subcategory includes those 

false starts that are internal to a switched segment. The 

numbers produced in each category and sUbcategory a~e given 

in Table 4.9. 

Hesitations make up the next major category of 

editing phenomena and are basically pauses which either 

stand alone or sometimes are connected to interjections 

such as uh, ah, or um and sometimes are connected to partial 

words. The category of hesitation is divided into four 

subcatego~ies which indicate if the pause occurs before the 

switch, after the switch, both before and after the switch, 

or if it is internal to the switch. 

Repetitions form the next category tabulated in 

Table 4.9 and involve the repetition of a word or phrase 

directly following that word or phrase. For the purpose of 

analysis, this category was divided into four subcate

gories. In the first two of these, the repetition is 

in the same language but a distiction is made as to whether 

the repetition precedes or follows the switched portion. The 

last two subcategories involve translation repetitions and 

here the distiction is made as to whether the translation is 

in the direction of English to Spanish or vice versa. How 

many of these self-translation repetitions occur at a major 

syntactic break is discussed ~ater in this section. The 

tendancy for self-translations to occur at a major syntactic 

break has been noted by Wentz and McClure (1977). 
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Table 4.9. Editing Phenomena Involving Codeswitching in the 
Texas Spanish Data. 

TYPE OF EDITING TOTAL % OF SUB- % OF. 
TOTAL TOTAL SUBTOTAL 

False start 29 16.5 

Eng to Spa 12 41.4 

Spa to Eng 7 24.1 

Internal 10 34.5 

Hesitation 80 45.7 

Before a Switch 37 46.2 

After a Switch 17 21.2 

Before and After 
a Switch 2 2.6 

Internal 24 30.0 

Repetition 54 31.0 

Monolingual 
Before a Switch 17 31.4 -

Monolingual 
After a Switch 3 5.6 

Self-translation 
Eng to Spa 27 50.0 

Self-translation 
Spa to Eng 7 13.0 

Self-correction 12 6.8 

Before a Switch 6 50.0 

After a Switch 3 25.0 

Internal 3 25.0 

Grand Total All 
TYl2es 175 100.0 
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The final category of editing phenomena is that of 

self-correction. Here the speaker corrects the grammatical 

structure of the previously uttered item. Three ~ubcate

gories are useful here and they include self-corrections 

that occur before a switch, that occur after a switch and 

that involve the actual switch. 

Many of the utterances that exhibit editing pheno

mena show more than one type clustered together; hesitations 

may appear with false starts; repetitions may occur with 

self-corrections; any combination is possible. However, for 

the purposes of this analysis, they are each counted 

individually. 

It must be remembered that these subjects were 

asked to produce Spanish, and that governs their expecta

tion of which language they will produce. Additionally, they 

are quite aware that their interlocutor is also bilingual, 

and no loss of comprehensibility will occur should they 

produce codeswitched utterances. 

In looking at the numbers of editing phenomena in 

Table 4.9, several tendancies that have implications for 

sentence processing become apparent. The category of false 

start shows a larger percentage being corrected in the 

direction of English to Spanish. This indicates that the 

speaker may have realized that English is being produced and 

thus starts the sentence over again in Spanish. 
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Another tendancy is found in the 6ategory of 

hesitation where the numbers are consistently much higher 

when the editing precedes a switch. This could b~ inter-

preted in a couple of ways. One way of looking at this 

tendency would be to conclude, as did MacNamara and Kushnir 

(1971) in a different type of study, that switching takes a 

measurable amount of time. This explanation is not satis-

factory since it should also take the same amount of time to 

switch back to Spanish and this does not occur. In fact, if 

this explanation were applicable, one would expect switches 

to be bordered by hesitations, and as the table shows, only 

two such cases occur in a total of eighty. A more plausible 

explanation would be that because the subjects were asked to 

speak in Spanish, they are endeavoring to stay in Spanish 

and tend to pause when their mechanism for self-monitoring 

their own speech detects that the next constituent being 

produced is in English. In some cases the subject may be 

searching for the word in Spanish but may be unable to find 

it at that moment and so produces English instead. 

The numbers in the category of repetition fall in 

line with those in false start and hesitation. When mono-

lingual repetitions occur, those that appear before a switch 

greatly outnumber those that occur after a switch indicating 

a possible attempt to remain in Spanish. When the self-tran-

slation type of repetition occurs, it is overwhelmingly in 

the direction of English to Spanish as in the false start 
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category. My results also tend to back up the assertion made 

by Wentz and McClure (1977) that these self-translations 

tend to appear at major syntactic breaks. Of the 3A self

translations in the data, 22 or roughly two-thirds are 

produced at a major syntactic break. In the case of the 

12 self-translations that occur at minor syntactic breaks, 

the possibility exists that those subjects were attempting 

to override their chosen use of the codeswitching mode by 

returning to the requested language, Spanish. In these cases 

the switch back to Spanish occurs before a major syntactic 

break is reached. 

Self-correction of grammatical errors is the 

smallest of the four categories. This stands to reason since 

I found the linguistic output of these subjects to be 

generally grammatically sound. It should again be observed 

that a greater number of these corrections precede the 

switch as in the previous categories. 

Fairly large numbers of editing phenomena are 

present internally in the switches of three of the cate

gories. I would expect their occurrence to parallel that of 

the editing phenomena present in their monolingual speech 

since the internal stucture of a switched constituent is 

monolingual. 

Developmental Aspects of Codeswitching 

Psycholinguists are interested in how the ability to 

codeswitch develops over time. One way to discover possible 
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developmental trends is to compare the actual codeswitching 

production of younger children with that of older chil

dren. From the twenty-six subjects in the Texas ,Spanish 

group, I chpse two groups of four in a way that maximized 

the age difference between the groups. The younger group 

consisted of the two youngest males, T-101 and T-108, and 

the two youngest females, T-l05 and T-l07. The older group 

included the two oldest males, T-122 and T-123, and the two 

oldest females, T-125 and T-126. 

The initially apparent differences between the two 

groups concern total speech production. The older children 

produce two and one half times as many utterances as the 

younger and are completely at ease in both the narrative and 

interrogative speech modes. The younger group produces such 

a small amount of narration that it is negligible. The older 

group also code switches more often with 34 percent of their 

utterances containing switches compared to only 24 percent 

for the younger group. 

Upon further inspection, syntactic differences in 

codeswitching styles emerge. The categories used for 

analysis in Table 4.1 were simplified for use in this 

comparison so that broader age-related trends became 

apparent. The simplified categories along with the totals in 

each category by age of group appear in Table 4.10. The 

table is divided between intrasentential and intersentential 

types with each of these being further subdivided. 
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Eight-Year-Olds Twelve-Year-Olds 

Intrasentential 

Single Noun-all types 11 35 

Single Adj-all types 2 3 

Phrase-all types 3 12 

Clause-all types 1 16 

All Other Types 1 43 

Total 18 109 

In1:ersentential 

Sentence 11 25 

All Other Types 14 24 

Total 25 50 

Grand Total 43 159 
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Of the intrasentential types, single nouns form the 

largest category for both groups. However, when the more 

grammatically complex intrasentential types such as ~hrases 

and clauses are considered, it is clear that the older 

children are mo~e comfortable producing them. The younger 

children only produce four of these more complex types while 

the older group produces 28, a difference of seven to 

one. The older group1s total production of intrasentential 

switches outnumbers those of the younger group by a margin 

of six to one. 

In considering the differences between the age 

groups in intersentential switches, it is clear that the 

older children still produce more switches, but the differ

ences are no longer as great. The older group produces more 

intersentential switches by only a factor of two to one. In

deed, the younger group favors the intersentential switching 

strategy over the intrasentential one, and again this 

appears to be related to the younger child's desire to avoid 

switching that involves grammatical complexity. While the 

stucture of their intersentential switches may be internally 

grammatically complex, they are also stretches of mono

lingual speech. The older group's production of intra

sentential switches exceeds that of their intersentential 

switches, revealing their superior ability in using the 

grammatically complex forms of switching. 
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There also appear to be differences in the effect of 

social variables among the age groups. Using the same four 

stylistic functions, emphasis, elaboration, clarif~cation, 

and mode shift (see page 107 through page 110) as in the 

preceding section on the sociolingustic results, the numbers 

in each were broken down by age. For the functions of 

emphasis and elaboration, no instances occur for the younger 

group. This coincides with the results of McClure (1977) who 

also had no instances of these functions produced by the 

younger children of her study. In contrast, the four older 

children produced 71 percent of all emphatic switches and 60 

percent of all elaborative ones. The younger group shows 

only one instance of a switch for clarification while the 

older again produces 71 percent of all switches that 

function to clarify. Finally, the younger children produce 2 

examples of mode shift and the older children show 13 or 50 

percent of all the mode shifting produced by the Texas 

Spanish subjects. Just this small sample seems to indicate 

that the ability to control the various aspects of gram-

matical acceptability and stylistic choice develops over 

time in bilingual children in much the same way as a 

monolingual learns to control the syntactic structure of one 

language and develops the ability to control the various 

social registers within that language. 
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This section of Chapter 4 deals with the effect that 

previously read material has on language choice. First the 

effect of print on switching between two distinct languages 

is considered, and then the effect of print on shifting 

between two dialects of the same language is discussed. 

Language Switching. Huerta-Macias' notion of 

response matching was discussed earlier when it was noted 

that a large portion of the switching produced by the 

interviewers was in the nature of response matches to the 

previous switching of the sUbjects. The subjects also 

followed this principle of reciprocity in a large number of 

the swi tches they prod·nc~d. However, they proved not to be 

response matching to previous spoken discourse but rather to 

the written discourse they had read immediately prior to 

giving their spoken retellings. This is a very good indica-

tion that, for the Texas Spanish subjects, written language 

forms an important part of the speech situation in the 

classroom and is drawn upon for conversational use in much 

the same way as spoken language is. 

I compiled a list of content words, mostly nouns, 

which were switched to English in the middle of Spanish 

discourse that also appeared in the stories. These words all 

relate to the topics of the three stories (see Appendix A 
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for the complete list); thus, they are not random selections 

for switching. The list contains 55 such words that are 

swi tched at least once in the 26 retellings and sC:Jme ,show up 

as many as 16 times. 

In addition to the single word switches fC:Jund in the 

text, there are 20 longer switched constituents that 

display influence from the written texts. These are not 

always identical to the original phrase in the written 

material, but it is clear that the subject was Istriving to 

repeat the idea in the language it had first been encoun-

tered in as these examples indicate: 

T-113-1 
text 

He blow it out to her face. 
He would blow the milk into Rosita's face. 

T-125-26: That it was already old and it had holes. 
text : By now the hat is pretty old and hals some 

holes in it. 

It is likely that these longer response matches actually 

function more as quotations. McClure and Wemtz (1975) 

discovered that in the Spanish narratives of their subjects, 

quotations would appear in the language in which they 

originally occurred. If the Texas Spanish subjects consider 

the written word as part of the speech situation, they may 

be relating the events of the story in the form of attempt-

ing to quote the original description. 

Twenty direct quotes appear in the Spanish re-

tellings. Of these, eight are in English ~nd twelve are in 

Spanish. In general, quoting the characters of the stories 
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was a little used strategy in the retellings. In most cases, 

the children preferred using indirect speech when describing 

what the characters had said. Interestingly, the qhildren 

who exhibited the characteristic observed by McClure and 

Wentz of quoting in the original language were the second 

grade subjects. All of the English quotations were produced 

by these children. Half of. these eight English quotes were 

very close to or identical with dialog from the text and the 

other half were paraphrases. All of the eight had Spanish 

introductions. 

When the twelve quotations that appear in Spanish 

are considered, it can be seen that the use of Spanish in 

quoting an original English story is preferred by the older 

children. Two-thirds of these Spanish quotations were 

produced by the sixth graders. Five of the total of twelve 

were nearly translation equivalents and the seven others 

were paraphrases. All of the Spanish quotations had Spanish 

introductions which confirms work done by Lance (1975) who 

noted that bilinguals using Spanish quotations never 

introduced them with English although the reverse is quite 

common. There seems to be a difference in the quoting 

strategies of the younger and the older children which is 

related to the task. The younger children appear to be 

following the more general rule of quoting in the original 

language while the older subjects override this rule in 
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order to "tell the story in Spanish" as they had been 

directed by the interviewer. 

Another language related fact that shows up, in the 

retellings is the inability of most of the children to read 

the Spanish terms and names that appear in the stories. The 

children, while balanced bilinguals in their ability to 

speak their two languages, appear to be on the whole 

illiterate in Spanish. As was mentioned before, these 

children received no formal training in Spanish in the 

public classroom. There were three Spanish items in the 

second grade story, eight in the fourth grade story and 

fifteen in the sixth grade story (see Appendix B for a list 

of these items). Twenty of the children had problems 

pronouncing and underctanding these Spanish items; only six 

showed no problems, and these six were all older children. 

Dialect Shifting. In looking at the English 

produceq by the Texas Spanish subjects, it is clear that 

they speak a regional dialect of English that in the past, 

through language contact, has been influenced by Span-

ish. However, this dialect is stable and has been spoken in 

this area of the country for several generations. There is 

no evidence to indicate that these children are experiencing 

active, current interference from Spanish as they speak 

English. This dialect exhibits many grammatical features not 

present in standard English. The speech of the subjects 

shifts along the dialect continuum described in Chapter 3 
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(see Figure 3.1). Sometimes their production more closely 

approximates standard English, and sometimes it is closer to 

the local English dialect. 

I was interested in discovering if the stories the 

subjects read had any effect on the number of dialect 

features present in their retellings. For this analysis, I 

only used the two English retellings produced by each of 

nine sixth graders. Researchers such as Cohen (1975) and 

Goodman (1985, personal communication) have indicated that 

children in this age group can be expected to have mastered 

the adult grammatical forms; therefore, any differences 

between dialects can safely be assumed not to result from 

aspects of child language acquisition. These children read 

two stories in English and were then asked to retell 

them. One of the stories, liMy Brother is a Genius" was 

related to mainline American culture and the other, " ... and 

now Miguel", was related to Hispanic culture. The Hipanic 

cultural story was even written with sylistic devices 

designed to give it a foreign flavor as the following 

quotation from the story demonstrates, "But Juby told me 

where were the missing sheep. II 

In order to accomplish the analysis of dialect 

features in each of the retellings, I used Cohen's cate

gories of grammatical deviation (see Appendix C) as a guide 

in determining the salient features produced by my sub

jects. They did not produce features in all of his cate-
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gories but generally only in those whose source of diffi

culty he described as interference from Spanish or nonstan

dard dialect. For this group of subjects, I consideped the 

source of difference to be nonstandard dialect for all the 

categories of dialect features. This determination was made 

in light of the fact that, as was previously mentioned, 

these children are relatively balanced bilinguals who speak 

a stable regional dialect of each of their languages, which 

effectively excludes the possibility of active interfer

ence. Additionally, Cohen considers the source of difficulty 

for the subcategory of problems with singular and plural 

nouns to be exclusively from child language. I feel that for 

these older Texas Spanish subjects, the source of difference 

is more likely nonstandard dialect since all but one item 

produced in this subcategory involve words with either an 

unmarked plural or a change of stem vowel in the plur-

- al. Examples of this are "sheeps" for "sheep" and "feets" 

for "feet". 

My modified table, along with the number of dialect 

features produced by each of the nine subjects in each 

category, appears as Table 4.11 for "My Brother is a Genius" 

and as Table 4.12 for " ... and now Miguel". The tables 

contain six categories, two of which have subcategories. The 

categories are: 1. noun phrase constituents, having the 

subcategories of singular/plural, pronoun omission or double 

marking, case confusion, wrong gender, possessive/article 
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Table 4.11. Dialect Features Produced by Sixth Grade 
Subjects Retelling liMy Brother is a Genius". 

Subject 121 123 124 125 126 1 
I 

T R SC T R SC T R sc TI R sc T RI2.Ql 
I I 

Category I I 
I I 

1 Tot NPC 2 1 7 6 4 5 1 2 -L 
SinglPl I 
PN-OmlDm 2 1 1 -L 
Case Cf 2 
Wg Gend 1 3 1 
PoslArt 
Art-FlU 1 
Art-Om 2 4 3 2 1 
PN/Dem 2 1 1 

2 Tot VPC 8 1 i 15 5 7 1 13 2 1 4 -L 
SlV Agre 1 1 I 
ULOm COQ 1 1 --L 
~ Part 4 1 5 3 1 I 7 2 1 2 1 
Tense 11 1 11 1 -i--L 
InfWo-to 11 
2W Verb 21 1 31 2 
Adv-Om I 
PreQ FLU 3 41 1 3 
PreQ-Om I 1 2 

3 Conj 10 5 2 1 

4- Neg 1 

5 Ind Q 3 1 

6 LexProb 10 3 2 11 
I 

TOTAL 11 2 45 14 L13 4 1 22 41 4 4 

T= number of total dialect features per category 
R= number of repetitions per category 
SC= number of self-corrections per category 
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Table 4.11. Dialect Features in liMy Brother is a Genius" 
Retellings (continued) . 

I I I .AII I 
Subject 127 I 128 129 L 130 1 Subjects I 

TI RI SCI T R SC T RI sc T R SCI T RISCI 
I I I I I I I 

Categor:y I I I 1 1 
I I I I I 

1 Tot NPC 111 51 1 1 1 1 I I 33 11 31 
SingLPI 61 41 1 1 I 6 4 11 
PN-OmLDm 1 I 1 I I 3 1 1 
Case Cf I 1 1 I 2 I 
Wg Gend I 1 11 1 5 21 
PosLArt 1 1 1 .-L 
Art-FLU 1 1 1 1 1 21 
Art-Om 4 11 1 11 1 13 5 
PNLDem 1 I I 1 2 1 

1 I I 
2 Tot VPC 8 21 1 1 1 5 3 1 64 9 2 

SLV Agre 1 1 , 1 2 
ULOm COI2 1 1 2 
PLP Part 4 1 1 1 1 24 7 1 
Tense 1 1 1 4 1 
InfWo-tol 1 , 1 2 
2W Verb 3 2 I 12 1 -L 
Adv-Om 1 1 11 
Prel2 FLU 21 1 1 11 . I 14J 21 
Prel2-0m I 1 31 

I 1 
3 Conj 1 1 131 5 1 

I I 
4 Neg 1 1 11 

I I I 
5 Ind Q I 1 31 1 1 

1 I 1 I 
6 LexProb 1 1 121 4 1 

I I I I I 
TOTAL 19 1 7 11 21 1 7 3 1261311 61 



134 

Table 4.12. Dialect Features Produced by Sixth Grade 
Subjects Retelling " ... and now Miguel". 

Subject 121 I 123 124 I 125 I 126 I 
I I I I 

T! RI ~£l T R SC T R SCI TI R SCI T RI SCI 
I I I I I I 

Category I I 1 I I I 
I I I I I 

1 Tot NPC 91 61 16 5 1 3 32118 10 6 11 11 
SingLPl 61 51 1 41 3 1 I II 
PN-OmLDm 31 11 2 1 1 61 3 2 
Case Cf I I 1 11 1 1 
Wg Gend 1 1 3 1 I 1 20112 10 1 
PosLArt I 1 1 I 1 
Art-FLU I 5 2 I 1 
Art-Om 1 3 11 I 1 2 1 
PNLDem I 

I I 
2 Tot VPC 3 23 5 6 16 2 3 11 

SL.V Agre 1 2 
UL.0m C012 1 
PLP Part 2 2 7 1 2 5 2 
Tense 11 4 1 1 1 
InfWo-to 1 1 21 2 1 
2W Verb 1 I 
Adv-Om I I 
Pre12 FLUI 1 5 1 1 4 1 11 1 
Pre12-0m I 2 3 I 

I 
3 Conj 1 2 3 -11 1 1 

I 
4 Neg I 1 3 

I 
5 Ind Q I 3 1 3 8 1 1 

I 
6 LexProbl 2 10 4 61 4 1 1 

I I I 
TOTAL 118 7 57 14 1 261 4 51 20 13 18 41 3 

T= number of total dialect features per category 
R= number of repetitions per category 
SC= number of self-corrections per category 
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Table 4.12. Dialect Features in 1I ••• and now Miguel ll 

Retellings (continued) . 

All \ 
Subject 127 128 129 130 Subjects \ 

T RI sc TI R sc T\ R\ sc TI R sc T RISCI 
\ \ \ \ \ 

Category \ \ \ 1 I 
\ \ \ \ \ 

1 Tot NPC 15 8 3 5 1 13\ 2\ 1 20\11 119 511161 
SingLPI 1 1 2\ 1 12 110 27 181 1\ 
PN-OmLDm 1 4 1 11 1 21 21 6L-L 
Case Cf 1 \ 2 \ 1\ 
Wg Gend 9 61 3 2 11 1 36 191141 
PosLArt 3 2 2 I 11 7 2\ I 
Art-FLU 1 1 I 3 11 2 1 
Art-Om 1 3 I 1 11 2 I 
PNLDem 2 1 I 1 3 1 1 

\ 1 
2 Tot VPC 8 7 16 21 4 92 5 6/ 

SLV Agre 1 1 4 
ULOm C012 I 1 
PLP Partl 3 4 5 1/ 3 311 3 3 
Tense 3 16 4\ 1 
InfWo-to 3 1 5 1 16 1 
2W Verb 1 1 
Adv-Om I 
Pre12 FLU 21 2 2 1 19 2 21 
Pre12-0m I 5 

I I 
3 Conj I I 1 I 1 2 111 1 

I 1 
4 Neg I 1 ~L 6 

r"nd 
\ 1 I 1 

5 9 11 I 21 3 2\ 24 1 
I I I 1 

6 LexProb 11 I 11 3 1 21 1 27 9 

I I I I I \ 
TOTAL 2 5 1 8 3\1 6 1 1 1 36 21 3132110) 279 70 23, 

r 
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confusion, wrong form or use of the article, article 

omission, and pronoun used for demonstrative; 2. verb phrase 

constituents, having the subcategories of subje~t/verb 

agreement, wrong use or omission of the copula, incorrect 

past or past participle, tense problems, infinitive without 

lito", two word verbs, omission of adverb, wrong preposition 

or wrong use, and omission of preposition; 3. conjunction; 

4. negation; 5. indirect questions; and 6. lexical pro-

blems. An example of the dialect feature that is relevant 

for each category is given in Appendix D. The tables 

indicate the total number of features produced by each 

subject in each category, how many of the total are exact 

repetitions, and whether or not the subject self corrects. 

Table 4.11 and Table 4.12 show that the subjects 

produced a great many more dialect features when retelling 

the Hispanic cultural story than when retelling the American 

cultural story. For the II ••• and now Miguel" retellings, 

there were many more dialect features produced in the 

subcategories involving noun phrase constituents than in the 

liMy Brother is a Genius" retellings. These occurred es-

pecially in the subcategories of double marking or omission 

of a pronoun and wrong gender of a pronoun. Every subject 

produced at least one indirect question with the wrong word 

order in the 1I ••• and now Miguel ll retellings, which resulted 

in a total of twenty-four. In contrast, only a total of 

three indirect question problems were produced in the liMy 



137 

Brother is a Genius" retellings. This is not surprising, 

however, because it is exactly this unusual indirect 

question word order that is used throughout " .. :and now 

Miguel" in order to give it its foreign flavor. All of the 

subjects had problems with past and past participle forms in 

both retellings, although the totals are somewhat higher for 

II ••• and now Miguel". 

In order to determine if the differences between the 

numb~r of dialect features in each group of retellings were 

significant, the groups of retellings involving the dif

ferent stories needed to be compared more closely. If 

the difference in the number of dialect features was due to 

the fact that the " ... and now Miguel" retellings were longer 

than the "My Brother is a Genius" retellings, then the 

differences would not be significant. I decided to do a 

comparison based on the number of dialect features per 

hundred words in the retellings. Every word, excluding 

interjections such as "uh" and "urn", was counted in each 

retelling and divided into the number of dialect features 

produced in that retelling to give the number of dialect 

features per hundred words. The graph in Figure 4.3 illus

trates that for eight of the nine children more dialect 

features are produced in their retellings of " ... and now 

Miguel" than in their retellings of "My Brother is a Gen

ius". The one child who differs produces a large number of 
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Figure 4.3. Dialect Features per 100 Words in Two Retellings 
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dialect features in both retellings and appears not to 

modify his speech according to external factors. The speech 

of the other subjects seems to be influenced by what had 

been read. Again it seems that for these children, the 

printed text exerts its influence on the type of language 

chosen, and becomes part of the speech situation. The 

American story, whose topic, situation, characters, and 

style all related to standard English, effected a shift 

along the English dialect continuum which more closely 

approximated the standard. The Hispanic story, whose 

topic, situation, characters, and style all related t~ the 

local dialect, had the opposite effect, shifting the 

language produced toward the more nonstandard form. 

A similar method was used to determine if the 

subjects shifted their speech toward the standard side of 

the continuum under the infl~ence of interacting with the . ~ 

monolingual English researcher. I combined the total number 

of words each subject produced in the narrative portion of 

the two retellings and did the same for the interrogative 

portion. I then calculated the number of dialect features 

per hundred words for each discourse type. Figure 4.4 shows 

the results. Seven of the nine subjects produce fewer 

dialect features when directly interacting with the inter-

viewer than when narrating. One of the other two subjects 

does not modify his speech when answering the researcher's 

questions, and the other subject actually produces more 
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dialect features in the interrogative portion of her 

interview. In general, it appears that most of the subjects 

make an effort to shift their speech closer to the standard 

when speaking with the interviewer. 

If the goal of the classroom is to encourage a more 

standard-like production, then the effect of the presenta

tion of Hispanic cultural material through the medium of 

English on producing dialect features should be recog

nized. If free choice of dialect is allowed, then the 

destandardizing effect of these English/Hispanic materials 

should not concern educators. The fact that these children 

seem to be non-readers of Spanish coupled with the de

standardizing effect of the presentation of Hispanic 

cultural materials in ~nglish may suggest that a greater 

effort to enable these children to become competent in both 

Spanish language and culture is needed. Bilingual children 

need a double linguistic experience that doesn't shortchange 

either of their languages. Lambert (1977) believes that, 

"ethnolinguistic minorities need a strong educational 

experience in their own languages and traditions." Vallejo 

(1976) notes that, generally speaking, the materials 

designed for use in the elementary schools do not properly 

reflect the bicultural heritage of the Hispanic/American 

child. Children with a rich dual cultural heritage should 

be enabled by their educational experience to develop their 

linguistic capabilities in both of their languages. 
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CHAPTER 5 

APPLICATIONS OF THE RESULTS TO THEORETICAL 
ISSUES AND PRACTICAL CONCERNS 

The previous chapters clearly indicate that code-

switching is a linguistically interesting phenomenon, and as 

such, the results of the current study can be shown to apply 

to both theoretical and applied linguistics. This chapter is 

divided into two discussions, the first of which briefly 

considers the theoretical issues of the model of code-

switching and the need for future research and the second of 

which discusses the practical concerns of educators in the 

field of bilingual language learning and literacy. 

Theoretical Issues 

The Codeswitching Model 

As Lipski (1982) has pointed out, there is a pro-

liferation of models employed in the study of codeswitching 

even just within Spanish/English bilingualism. Because of 

this, he feels that the goal of a unified description is 

still somewhat distant. After looking carefully at the 

varying orientations of researchers in the four previously 

explored disciplines, I would tend to agree with this 

assessment although the more recent work, such as that of 

142 
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scholars like McClure and Poplack, shows a recognition of 

the need to at least include both social and linguistic 

factors in any reasonably complete description. Whether or 

not social factors involved in codeswitching can be quanti-

fied and reasonably incorporated into an integrated, 

grammatically complete model of this mode of speech remains 

to be seen. The best we can hope for during the current 

stage of research, that is by and large concerned with data 

collection and analysis, is that grammatical studies do not 

ignore the interplay of sociolinguistic factors and vice 

versa. 

In a basic model of the interaction of two grammars 

involved in the production of codeswitching (see Figure 

5.1), it is clear that the syntactic components interact or 

are linked in some fashion. The lexicon and word formation 

rules can not and do not combine, as suggested by the work 

of both Woolford and Selkirk (discussed in Chapter 4). In 

order to add specific detail to this model, relatively 

complete competence grammars of each of the languages 

involved are necessary but at present remain unavailable. We 

cannot investigate the nature of the interaction between the 

various components of the languages (Ll and L2) involved in 

a codeswitching situation unless we know the nature of each 

component of Ll and how it interacts with the other com-

ponents within Ll, and we know the same for L2. In my 

opinion, this was a major problem encountered by Sankoff and 
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Figure 5.1. Model of the Interaction of Two Grammars in the 
Production of Codeswitching. 
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Poplack (1981) in their formulation of a formal grammar 

of codeswitching; they were only able to give a skeleton 

description of their proposed probalistic component (see 

Chapter 2) because of this lack of a complete description 

of both Spanish and English. This being the case, we are 

basically left with analysing performance and discussing 

surface structure constraints. An analysis of the juxta

position of L1 and L2 in actual codeswitched utterances 

gives us a clue to the nature of these constraints. Figure 

5.2 illustrates this sort of surface structure relationship 

between two languages in a codeswitched utterance. The 

further exploration of a formal model of codeswitching 

should not be pursued using data from children since it has 

been shown that they differ from adults in several res

pects. Instead, the basis for the construction of a formal 

model should be adult speech. 

Speech Error Theory and the Model of Codeswitching 

The fact that speakers produce speech errors has 

interesting implications for the way bilingual speakers 

process codeswitched sentences prior to output (suggested by 

Adrian Akmajian 1979). Victoria Fromkin (1968) has been 

active in the investigation of speech errors and concerned 

with discovering the essence of the relationship between 

linguistic competence and linguistic performance. According 

to Fromkin, speech errors "reveal both the restraints im-
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posed by performance and the close interrelation between 

these and the rules of competence." 

Not all types of speech errors seem to relate to 

codeswitching; sentence blends, however, are intriguing in 

this respect. David Fay (1981) indicates that in sentence 

blends, two sentences appear to come together in the 

production of one erroneous utterance. These two sentences 

usually have the same meaning. He posed a question as to 

whether sentence blends show that two or more distinct plans 

of speech were formulated at the same time. If this is the 

case, then in producing a sentence blend, the speaker would 

have in mind simultaneously two ways of expressing the same 

thought. But instead of choosing one or the other of the two 

expressions, they are somehow combined to form a third 

synthesized utterance that differs somewhat from both of the 

originally intended expressions. The following is one of the 

examples cited by Fay: 

*That's what my mother did that. 
1. That's what my mother did. 
2. My mother did that. 

*That's what my mother did that is a sentence blend contain-

ing elements from both 1. and 2. 

Fay proposes a constraint on sentence blending that 

is similar to the equivalence constraint suggested by 

Sankoff and Poplack (1981) for codeswitching. He states that 

the words involved in the substitution must have the same 

grammatical category, and they should be expected to occur 
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in approximately similar positions in their respective tar

gets. He further clarifies this by stating that, "the 

semantic and grammatical properties of the target sentences 

should jOintly constrain substitutions to occur between 

simi lar ordinal positions." The theoretical question that 

arises for codeswitching then is whether codeswitched 

utterances are generated directly as surface structures by 

a context-free grammar as proposed by Sankoff and Poplack or 

whether two sente~ces in different languages are generated, 

compared for grammatical equivalence and a bilingual blend 

produced as speech error theory suggests. Either of these 

explanations could account for the interaction between the 

syntactic components of L1 and L2 as illustrated in Figure 

5.1. 

A problem in the comparison of switches and blends 

arises when the perceptions of the speakers are considered. 

Butterworth (1981), in work done on sentence blends, 

discovered that the speakers seemed to be well aware of the 

competing structures that produced the blend. If they were 

asked what they had meant to say instead of the error that 

was actually produced, they could usually state the two 

sentences that underlay the blend. Contrary to this, bi

linguals can often remember the content of speech they 

have heard or produced without being able to remember the 

language it was in. Albert and Obler (1978) cite two 

experimental studies which support this contention. This 
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being the case, it is doubtful that bilinguals form two 

underlying, competing utterances in each of their languages 

which are then "blended" to produce a codeswitch. 

Another possibility, that I consider worthy of 

consideration, is that of certain points in the sentence 

operating as a sort of crossroads. When one of these points 

is reached in the production of the surface structure of a 

sentence, the speaker may choose from a number of various 

possible conclusions. In the case of bilinguals, the 

completions mayor may not be in the same language. While in 

the production of speech errors, the completions may make 

grammatical sense with only part of the sentence as in the 

example cited above, and speakers may appear to be aware of 

two competing sentences when in actuality they are merely 

aware of the possible completions. In this explanation, the 

utterances would still be generated directly as surface 

structures as proposed by Sankoff and Poplack, yet the 

grammar would not necessarily be context-free since the 

grammatical structure forming the crossroad point would 

condition the grammatical structure of the possible conclu-

sions. 

At this point, it is not clear whether or not the 

production of sentence blend speech errors and the produc-

tion of code-switched sentences are related by similar 

grammatical processesj however, they could prove to be an 

interesting subject for future research. 
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Future Research 

Even though the formal codeswitching model depends 

on the completion of competence grammars for each language 

involved in a codeswitching situation, there are other areas 

that could benefit from more thorough investigation. One of 

these areas includes the establishment of Sankoff and 

Poplack's (1981) surface structure constraints as universal 

or near-universal conditions on switching. Another concerns 

the investigation of the acquisition of codeswitching by 

children. 

The Possible Universality of Surface Structure 

Constraints on Codeswitching. The task of discovering 

whether or not Sankoff and Poplack's surface structure 

constraints on codeswitching are universal would require a 

large amount of comparative work. Since, as was mentioned 

previously, most of the work on codeswitching has been done 

on the interaction of Spanish and English, investigations of 

the phenomenon in other language pairs are still rather 

rare. 

However, a few studies of codeswitching involving 

syntactically different pairs of languages do exist. Susan 

Berk-Seligson (1982) conducted an extensive study of 

speakers of Judeo-Spanish and Hebrew in the codeswitching 

mode. She does not find fault with the free morpheme 

constraint; in fact, her data on the whole support it. It is 
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in the universal application of the equivalence constraint 

where problems surface for these two languages. 

In general, in codeswitching studies involving two 

linguistically related languages, there are few ungram

matical combinations of those two languages. This has been 

taken as evidence in support of the validity of the equiva

lence constraint. Berk-Seligson, working on the aforemen

tioned linguistically distant languages, found 186 instances 

of codeswitching errors in her data in apparent violation 

of the constraint. Virtually all of these errors were first 

order violations of phrase structure rules where one or more 

constituents are missing or in the wrong order. What is 

interesting here is that these errors usually occurred where 

Spanish and Hebrew are not entirely grammatically equiva

lent. According to the equivalence constraint, switching 

should be inhibited in these instances, but for Spanish and 

Hebrew it obviously is not. Two areas where Spanish and 

Hebrew are not grammatically equivalent are the uses of the 

indefinite article and the copula. Spanish requires these 

items but Hebrew does not. The observed violations occured 

in Hebrew switches embedded in Spanish matrix sentenc

es. This may indicate that the switch to Hebrew is made 

prior to the occurrence of the indefinite article or the 

copula in Spanish, i.e. the lack of their appearance is part 

of the switch to Hebrew. Two other areas where Spanish and 

Hebrew differ grammatically are in the expression of 
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determiners and prepositions. Both languages express these 

items, but in Spanish they are free morphemes and in Hebrew 

they are bound. Determiners and prepositions are sometimes 

omitted in apparent violation of the equivalence con

straint. They are not always deleted; their use or non-use 

appears to be in free variation. 

I do not see this evidence as being strong enough to 

require scrapping of the equivalence constraint. It may, 

however, require a revision of the translatability condi

tions posited by Sankoff and Poplack (1981). These state 

roughly that the grammatical categories of one language 

generally have corresponding categories in the other 

language and that each grammatical rule of the first 

language can be functionally translated by at least one 

rule in the second language. Possibly amending these 

conditions to allow for the occurrence of the apparent 

free-variation in these types of codeswitching pairs would 

acequately handle the explanation of these errors. When a 

speaker produced a codeswitched utterance containing a point 

of cross-grammatical conflict, the rule from either language 

could be used or the troublesome item could be deleted. 

More extensive studies of other grammatically 

divergent languages used in the codeswitching mode will be 

needed to see if the Spanish/Hebrew violations are an 

exception or the rule for such languages. If it proves the 

rule, present theory involving grammatical constraints on 
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codeswitching will have to be modified to account for the 

differences, or researchers will need to acknowledge that 

these constraints can not be constructed as universals but 

must be reformulated for each pair of languages involved in 

a codeswitching situation. 

Since the Spanish/Hebrew speakers frequently switch 

where the grammars are not syntactically parallel, further 

evidence is given to the notion that the grammars do not 

merge to form a codeswitching grammar. Instead, they remain 

essentially separate and are somehow linked to produce 

codeswitched strings (see Figure 5.1). 

Accomodation Theory. Results of the present study 

may also have an application to the sociolinguistic theory 

of accomodation (suggested by Adrienne Lehrer 1985). This 

theory was initially developed by Giles and Powesland 

(1975), and basically proposes that speakers accomodate 

their speech style to that of their listener in an effort to 

gain approval. They explain that the most frequent type of 

accomodation is that of convergence where the speaker shifts 

style to more closely match that of the addressee. Bell 

(1984) attributes style variation primarily to the effect of 

the addressee, and he constructed a participation framework 

called audience design that accomodates the fact that the 

hearer's attributes correlate with the style or language 

choice of the speaker. Audience design includes code-

switching as well as style shifting. 



154 

The interviewers in the Spanish retelling portions 

of the Texas Spanish interviews seem to be accomodating 

thei r codeswi tching style to that of the sUbjects .. As was 

described in Chapter 4, all of the 33 single lexical item 

switches produced by these interviewers were matched to 

items previously switched by the subjects. However, the 

motivation for these accomodating switches was not that of 

gaining the addressee's approval. The interviewers were 

attempting to reinforce the subjects' lexical choices and 

by, so doing, to show their approval of the addressee. 

Alternately, it is the subjects in the English 

retelling portions of the interviews who appear to be 

accomodating their speech to that of the interviewer. Her 

speech remains essentially unchanged throughout all the 

interviews, but seven of the nine subjects in the sixth 

grade group shift to a more standard form of English when 

directly interacting with her in the interrogative portion 

of the interview (see Figure 4.4). Bell suggests that future 

research should concern studies wherein the degree of such 

shifting is quantified. 

Acguisition of Codeswitching by Children. As the 

present study and others prior to it have shown, Span-

ish/English bilingual children make use of slightly dif-

ferent codeswitching strategies than adults by avoiding 

switches involving grammatical complexity. This avoidance 

diminishes over time until at around age 11 or 12 they 



155 

appear to use the same strategies as adults. However, we are 

still lacking information on the linguistic development of 

bilingual children reared in a codeswitching community. When 

do they acquire codeswitching ability? Do bilingual parents 

codeswitch with their infants? These and other questions can 

only be answered by longitudinal case studies wherein the 

children of a bilingual family residing in a bilingual 

community, that makes use of codeswitching, are followed 

from infancy through early childhood to determine the rate 

and mode of the acquisition of codeswitching. This would be 

a tremendous undertaking and would require the total 

commitment of both the researchers and the family involved. 

A less arduous task, that would nonetheless contri

bute to our knowledge of codeswitching among Spanish/English 

bilingual children, would be a duplication of the present 

study in other Spanish/English bilingual communities in the 

Southwest to determine the extent of regional similarity or 

difference. Mace-Matluck (19B1) did a longitudinal study of 

elementary school children from kindergarten through second 

grade. She looked at the codeswitching behavior of two 

groups, each from a different district in Texas. She 

concluded none of the diffe~ences found between the children 

of the two districts were regionally linked. Since both 

groups came from school districts within the same state, 

this result is not surprising. More conclusive proof of the 

existence of differences or similarities between children 
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from other regional speech communities could be gained by 

studies conducted in California, Arizona and New Mexico in 

addition to Texas. This would give a more complete 'picture 

of codeswitching by children who speak the various varieties 

of Southwest Spanish and Chicano English. This evidence 

could then be compared to other Spanish/English bilingual 

groups such as those who speak Puerto Rican Spanish. Zen

tella (1978), who has studied the codeswitching behavior of 

Puerto Rican children in New York City, feels that dif

ferences do exist. She states that, "every bilingual 

community does not share the same rules concerning code

switching; thus specific linguistic function and the social 

meaning of codeswitching vary in each speech community. II 

Practical Concerns 

Language in the Bilingual Classroom 

The most important contribution a study dealing with 

bilingual language issues can make in terms of improving 

education is one of advancing the body of knowledge avail

able to educators active in the field. Information con

cerning the nature of the languages spoken by the bilingual 

children in the classroom can contribute to a change in the 

attitude of teachers toward the linguistic capabilities of 

these children. 

We know from the evidence presented in this document 

as well as other studies conducted in classroom situations 
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that codeswitching occurs naturally in these situations and 

that it involves large bilingual populations. The phenomenon 

must be dealt with from an effective knowledge base in order 

to falsify assumptions that bilingual children who code

switch are alingual, having adequate control over neither of 

their languages. As Rodney Young (1982) points out, IITheir 

variety of language is different but not def icient. II He 

further states that some children may enter school lacking 

certain experiences and vocabulary needed for public 

education, but that these items can be added as long 

as there is an underlying linguistic system. Pop lack (1979) 

notes that intrasentential switch types which are often 

considered by investigators and educators to be dev'iant are 

in reality the ones that require the most skill. In spite of 

what we know about the skill required to codeswitch, 

negative attitudes continue to endure. According to Moses, 

Daniels and Gundlach (1976) such attitudes are formed early 

and are very resistant to change. Programs designed to 

change attitudes toward language have been largely unsuc

cessful because very little is known about the nature and 

operation of such attitudes. However, these attitudes are 

very important since the beliefs of teachers are likely to 

be critical in the development of a classroom's socio

linguistic environment. Ramirez (1981) observes, "In the 

classroom, language is used to convey information and at the 

same time, maintain and confirm the social identity and 
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relationship of the participants speaking or writing to 

each other." 

The question of what language or languages to use in 

the classroom, then, is a difficult one to answer. Ramirez 

further pOints out that students who do not speak Standard 

English are likely to be the recipients of negative at-

titudes and low expectations on the part of teachers. But 

teaching Standard English has its own problems. Metcalf 

(1974) makes two observations associated with the teaching 

of the standard English dialect: 

1. You can't teach a new variety of spoken language 
to a child unless he's motivated, and if he's 
motivated, he'll learn it by himself, much better 
than the schools can ever teach him. 

2. It makes pedagogical sense to make use of what
ever language and dialect fluency a child hap
pens to bring with him rather than trying to era
dicate or modify it before letting him move on to 
the business of learning. 

So, the goal in the classroom should not be to choose a form 

of language or languages for school use that will replace 

the ones the bilingual child speaks but rather to enable the 

child to effectively use those languages as media through 

which to gain knowledge. 

If the children are then allowed to express them-

selves in their home dialects, should they be allowed to 

codeswitch in the classroom? I believe they should be free 

to choose whatever communicative mode serves their linguis-

tic intention. As has been shown, they will not use the 

codeswitching strategy inappropriately, i.e. they will not 
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use it with an interlocutor who is perceived to be mono

lingual. However, codeswitching should not be consciously 

integrated into classroom instruction as suggested by 

Jacobson (1983) (see Chapter 2) because its use then becomes 

contrived and artificial. Elias-Olivares (1982) feeis that 

the use of codeswitching in the classroom should be in a 

relaxed atmosphere, conducive to better learning. The 

solution then appears to lie with individual teachers who, 

while making an effort to understand the nature of their 

students' languages in order to make the most of those 

children's range of linguistic abilities, can also expose 

their students to the standard varieties as necessary 

without judging the varieties spoken natively by those 

students. 

Bilingual Literacy 

Data presented in Chapter 4 indicate the way in 

which written language forms an integral part of the speech 

situation in the classroom. Teachers need to be aware of 

this interaction between written and oral language when 

choosing materials for bilingual classroom use. However, 

they also must be aware that written materials designed for 

use in the bilingual classroom often tend to be remedial in 

nature (Ramirez 1981). Additionally, any materials involving 

language that are produced to fill a perceived educational 

need run the risk of being artificial and non-reflective of 
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actual language use. My suggestion for bilingual teachers 

who wish to legitimatize codeswitching as an acceptable 

communicative strategy is for them to avail themselves of 

the increasing volume of bilingual literature mentioned in 

Chapter 2. For younger children, these poems and stories 

could be read by the teacher; for older children, they could 

be read individually and discussed under the direction of 

the teacher. This, of course, requires a greater effort from 

the teacher, but, because of reasons stated previously, I 

see no benefit in the development or use of programmed 

materials designed to teach or promote codeswitchi,.g. 

In addition to bilingual materials, many teachers 

and administrators feel the need to be able to determine 

bilingual ability through some sort of assessment tools. In 

the case of codeswitching, these may be needed for new 

students in order to determine if the language "mixture" 

exhibited by the child derives from balanced, competent 

bilingualism demonstrated by control of the codeswitching 

mode or if the child actually controls only one of the 

languages well and is experiencing active interference. The 

latter would be more likely in the case of recent immigrants 

rather than children reared in the local community by 

long-standing residents of that community. 

In order to properly assess children from the local 

bilingual speech community, that community must be taken 

into consideration. As Zentella (1978) point~ out, ip order 
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to understand why and how a child codeswitches in the 

classroom, an ethnographic approach that connects the 

community to the school is needed. 



CHAPTER 6 

CONCLUSION 

Four major disciplines in the field of linguistics 

have traditionally been interested in the phenomenon of 

codeswitching. Though definitions have varied, today's 

prevailing view is that codeswitching is the alternate use 

of two languages or dialects in the same speech situation, 

that it is linguistically different from interference, and 

that it is a legitimate mode of communication between 

bilinguals. The codeswitching data gathered from the 

subjects of the Texas Spanish reading study has been 

analysed in light of their significance to each of these 

four areas of research; the major findings of this analysis 

are summarized below. 

Theoretical Linguistics 

Traditionally, theoretical linguists have been 

interested in formalizing the explanation of codeswitch

ing. They want this formalism to account for "where" 

codeswitching occurs syntactically and have posited con

straints on this occurrence. The data from the Texas Spanish 

subjects were analysed syntactically and compared against 

some of these constraints. 
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Switching in the Texas Spanish Data 

In the linguistic analysis, the 357 instances of 

codeswitching were divided into 29 syntactic categories. The 

results showed the intrasentential category of single noun 

to be the largest, and within this category, the majority of 

these single nouns were found to be object nouns. Since the 

expression of the subject noun is optional in Spanish, not 

as many opportunities occur for switching subject nouns; 

however, when a transitive verb or preposition is used, the 

object noun is required and therefore more chances for 

switching occur in this position. 

The data contain switches involving subject pronouns 

which conflict with a constraint proposed by Timm (1975) 

which prohibits switching between pronoun subjects and their 

finite verbs. Conversely, their occurrence supports Sankoff 

and Poplack's (1981) equivalence constraints since when the 

optional Spanish subject does occur, it parallels English 

grammatical structure and a switch may take place. Object 

pr.onouns, in contrast to object nouns, are not found to be 

switched in the data due to the tendancy for them to appear 

in their weak clitic forms which precede the verb and are 

not equivalent to any forms in English. 

Adjective placement, in general, differs in Spanish 

and English, and this is reflected in their switch frequen

cies in the data. The Texas Spanish subjects prefer to keep 

Spanish nouns with Spanish adjectives and English nouns with 
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English adjectives; adjectives are rarely switched without 

an accompanying noun that is also switched. Of the 79 noun 

phrases where the determiner is in Spanish and the -noun in 

English, only 4 also have adjectives. The overwhelming 

preference in this data is for switching predicate adjec-

tives, where the adjective is not adjacent to the noun it 

modifies. 

There was very little switching involving the verbal 

unit. Two cases did appear where the ~uxiliary was in 

Spanish and the main verb in English in violation of another 

of Timmls constraints. However, this constraint has been 

found by other researchers not to apply to every dialect of 

Spanish. This type of switch seems reasonable when one 

realizes that the Spanish auxiliary carries the pertinent 

person and number information necessary in case the option 

of deleting the subject is exercised. 

Adverbs and coordinating conjunctions are two 

categories containing a large number of switches. This 

relates to the discourse type of narration used in the 

interviews. The most adverbs and coordinating conjunctions 

switched were then and and respectively. These words are 

used as narrative connectors in both monolingual and 

bilingual discourse. 

Additionally, when clauses are switched within a 

sentence, the observed tendency (Wentz and McClure 1977) is 

for the conjunction to be in the language of the second 
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conjunct. The 16 instances in the Texas Spanish data do not 

ratify this observation but are nearly equally split with 7 

examples where the conjunction is in the language of the 

second conjunct and 9 where the conjunction is in the 

language of the first conjunct. The syntax of both Spanish 

and English allow the conjunction to be in either language 

which in turn supports the equivalence constraint. 

The top three syntactic categories showing the 

greatest number of switches are, in order, single noun, 

sentence, and phrase. Other researchers (Poplack 1979, 

Huerta-Macias 1981) found the order for their adult subjects 

to be sentence, single noun, and phrase. This suggests a 

developmental pattern wherein as children mature, they move 

from favoring single nouns to sentences as the preferred 

switch type. However, because of the intimate interaction 

between the printed word and spoken language present in this 

study, the abundance of switched single nouns could also be 

related to the fact that many of these switched nouns appear 

in English in the original stories that the subjects read. 

In addition to the 357 switches produced by the 

children in this study, 52 switch~s were produced by the 

adult interviewers. These switches seem to result from 

response matching where the interviewers I switches are 

actually not novel instances but are repetitions of sin~le 

nouns previously switched by the child they interviewed. 
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Comparison of Texas Spanish Data with McClure (1977) 

For this comparison, the subjects of the Texas 

Spanish study were divided into two groups which mirrored 

McClure's junior and senior groups. The switching produced 

by these groups was analysed according to McClure's switch 

types of code mixing and code changing. McClure concludes 

that the junior informants switch most frequently at the 

word level (code mix) and that if this group does produce 

code changes, they most often occur at the sentence lev

el. In contrast, the older children outnumber the younger 

children in switching at the constituent level. The analysis 

of the Texas Spanish data supports the conclusions drawn by 

McClure. The younger subjects produce more code mixes, and 

the older subjects produce the majority of the code chang

es. As noted earlier, younger children prefer the switch 

types that aviod grammatical complexity. As these children 

mature, they begin to switch at the level of the phrase and 

clause, which involves a greater syntactic complexity. 

Comparison of the Texas Spanish Data with Pop lack (1979) 

I compared the switch frequencies of the Texas 

Spanish data with those produced by Poplack's Puerto Rican 

adults across 21 categories. Of these categories, 14 show 

similar percentages for switching. The remaining 7 cate

gories display major differences in switch frequencies. Sin

gle noun switches form the largest intrasentential category 
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for both the children and the adults, but the children 

produce proportionally nearly three times as many as do the 

adults. The differences in number of switched adverbs and 

coordinating conjunctions again reflects the influence of 

the children's use of the narrative mode of discourse. A

dults switch a greater number of interjections which relates 

to their use of the free conversation mode. Finally, a large 

difference was noted in the category of tag. The difference 

occurred because Poplack's adults had a wide variety of 

bilingual ability and those who produced the majority of the 

switched tags had a poor command of English. The children, 

being basically balanced bilinguals, relied less heavily on 

this switch type. 

Again the conclusion can be drawn that children 

initially favor less complex switch types such as single 

nouns, but as they grow older, they begin to use more 

grammatically complex switch types. Additionally, this 

comparison shows relatively minor differences between 

favored constituent switch types for adults and children, 

indicating that children gain control over the major 

grammatical constraints governing codeswitching at about the 

same time they gain control of the structures of each of 

their languages. 

Consideration of a Formal Grammar for Codeswitching 

In their discussion of a formal grammar of code

switching, Sankoff and Poplack (1981) propose two surface 
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structure constraints on codeswitching, the free morpheme 

constraint and the equivalence constraint (see Chapter 4 for 

a complete description). The Texas Spanish data contain no 

violations of the free morpheme constraint; however, there 

are a small number (17) of violations of the equivalence 

constraint. Of these violations, 8 are first order viola

tions of phrase structure rules and 9 are second order 

violations of agreement. This small number of grammatically 

incorrect forms in bilingual speech is not surprising since 

monolinguals occasionally produce grammatically unacceptable 

forms during the course of speech production. 

In my opinion, a separate codeswitching grammar is 

not necessary in the description of codeswitching. Sankoff 

and Poplack wish to see such a grammar develop by assuming 

that the lexicons and syntactic components of the two 

languages combine. If a complete competence grammar of each 

language were available, then the only necessary added 

formalism in the description of codeswitching would be 

discovering the mechanism that allows a bilingual speaker 

access to the syntactic components of of each language in 

the formation of codeswitched strings. 

Sociolinguistics 

Sociolinguists are interested in discovering through 

the parameters of the social situation "when" a bilingual 
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swi tches and discovering through stylistic factors "why" a 

bilingual switches. 

Situational Switching 

This section looked at situational factors such as 

topic, setting, participants, and discourse type. The most 

interesting of these proved to be discourse type. McClure 

(1977) suggests that free conversation should contain the 

largest amount of switching and feels that it is strongly 

inhibited in narration and interrogation. The Texas Spanish 

subjects were recorded primarily in the discourse types of 

narration and interrogation, yet 19% of all of their 

utterances contain switches. 

I drew two conclusions from a comparison of the 

narrative and interrogative portions of the retellings both 

for the subjects as a whole and between each grade. The 

first is that the group as a whole slightly favors switching 

in narration as opposed to interrogation. A possible reason 

for this is that in narration, the subjects receive no 

feedback from the interviewer while in interrogation they do 

receive feedback, and this feedback contains very little 

switching. The subjects may be motivated to accomodate their 

speech to that of the interviewer by reducing the amount of 

codeswitching. The second conclusion involves an apparent 

age related trend. The second graders, who produce very 

little narration in general, produce more switching in 
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interrogation. The fourth grade's switching is almost 

evenly split between the two modes of discourse with 

narration belng slightly greater. The sixth grade ·shows a 

larger percentage of switching in the narrative mode and 

less in the interrogative mode, demonstrating a profiency 

for adapting their speech to that of the interviewers, who 

switch infrequently. 

stylistic Codeswitching 

Switches that occurred for stylistic effect were 

also found to appear in the data produced by the study's 

subjects. These were divided into four categories, emphasis, 

elaboration, clarification and mode shift. Mode shift, in 

which a switch is made to mark a change in discourse or to 

allow the speaker to comment on his own performance or 

express an aside, is the largest category; it outnumbers 

each of the other three categories by a margin greater than 

three to one. For these subjects then, the need to express 

these style markers is sometimes met by making use of the 

codeswitching mode. 

Psycholinguistics 

Psycholinguists have traditionally sought the answer 

to the question of "how" codeswitching occurs .. They seek to 

discover the underlying psychological proceses by a variety 

of means, some of which include experimental tasks and 

observation of neurologically damaged individuals. Three 
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areas of psycholinguistic interest were considered using the 

Texas Spanish data: language storage, language processing, 

and language acquisition. 

Lexical Storage 

The investigation led me to the acceptance of a 

modified interdependence model of bilingual interaction 

where the two languages are merged at the deepest semantic 

level where the words are not marked for phonological, 

morphological, or syntactic features. As the words move to 

the level of the lexicons, this merged component must 

separate to insure proper grammatical output. ThiG model 

recognizes the possibility that some mechanism links the two 

syntactic components of the languages involved to allow 

codeswitching to occur (see Figure 5.1). 

Editing Phenomena 

In the area of language processing, editing phenom-

ena provide an insight into a speaker's attempts to edit his 

own output at the time the message is being produced. These 

include: false starts, hesitations, repetitions, and 

self-corrections. The majority of the occurrences of these 

four types of editing indicators appear directly before a 

switch. The subjects most likely are trying to stay in the 

requested language of Spanish and their self-monitoring 

reveals the switch into English causing an attempt to edit 

the output. 
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Developmental Aspects 

Two groups of children, the four youngest and the 

four oldest, were compared to determine developmental 

aspects related to codeswitching. The actual speech produc

tion of these two groups varied noticibly with the older 

group producing two and a half times more utterances and 

more utterances containing codeswitches. The older children 

produce seven times as many syntactically complex switches 

as the younger children do. The older group's total produc

tion of intrasentential switches outnumbers the younger 

group six to one. The category of intersentential switches 

shows less of a difference between the two groups. Here the 

older subjects only produce twice as many of these switch 

types. As has been noted in the other age-related findings, 

it is once again clear that children of age twelve and older 

are comfortable using the complex intrasentential switch 

types involving phr.ases and clauses while children around 

the age of eight, and possibly younger, avoid switch points 

involving these constituents in favor of switching single 

nouns and whole sentences. 

Educational Linguistics 

The analysis in this section concerned the discovery 

of the effect of the printed word on language and dialect 

choice in relation to dealing with linguistic diversity in 

the classroom. 



173 

Switching between Languages 

Here the subjects followed the principle of reci-

procity but were not response matching to the spoken words 

of an interlocutor but were matching the written words of 

the stories they had read. Fifty-five words from the 

stories appear in Engl ish in the Spanish retellings \'Ji th 

considerable frequency. Twenty longer switched constituents 

influenced by the written text also appear in the re-

tellings. 

Of the twenty direct quotes that appear in the 

retellings, eight are in English and ppoduced ~y the younger 

subjects and twelve are in Spanish and produced by the older 

subjects. This is related to how the subjects view the task. 

The younger subjects follow a generally accepted switching 

rule that requires quotations to be in their original 

language while the older children disregard this rule in 

favor of the instructions they received to tell the story in 

Spanish. 

Additionally, the language of the text influenced 

these subjects by using a few Spanish words in the body of 

the culturally relevant stories; most of the subjects could 

not read these words correctly. Possibly the children did 

not expect to see Spanish in an English story. Another 

conclusion is that this lack of ability to read Spanish can 

b~ related to the fact that these children have had no 

formal education involving literacy in Spanish. 
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Shifting Dialects 

More dialect features were produced by the subjects 

in their retellings of the culturally relevant- story, 

" . .. and now Miguel", than in th~se 0 f "My Brother is a 

Genius". For these children, the text has become part of the 

speech situation and it continues to exert its influence on 

later spoken language. The majority of these subjects also 

modify their speech in the direction of the standard when 

interacting with the monolingual English speaking interview

er during the interrogative portion of their retellings. 

The use of materials that present Hispanic culture 

and traditions through the medium of the English language, 

seems to have a destandardizing effect on the subsequent 

English production of children who interact with these 

materials. Depending on the linguistic goals of the class

room, be they teaching the standard dialect or tolerating 

dialectal variation, careful consideration must be paid to 

this effect so the resulting language does not conflict with 

those goals. 
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RESPONSE MATCHED WORDS FROM TEXTS 

Words from "My Name is Miguel 

1. all right 12. name 

2. beautiful 13. open house 

3. bubble 14. parents 

4. country 15. room 

5. English 16. school 

6. father 17. Spanish 

7. friend 18. summer 

8. hard 19. talk 

9. help 20. teacher 

10. learn 21. word 

11. Mexico 22. work 

Words from "Sancho" 

23. apron 31. fed 

24. barn 32. longhorn 

25. beans 33. mess 

26. blanket 34. pet 

27. calf 35. price 

28. cores 36. rancher 

29. cornmeal 37. skin 

30. boghole 38. week-old 
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Words from II ... and now Miguel II * 
39. arm 48. hat 

40. books 49. hill 

41. brother 50. mother 

42. cigarettes 51. rock 

43. corral 52. sheep 

44. couldn't 53. shoe 

45. direction 54. smell 

46. fifteen 55. sweet 

47. Grandpa 

* The words IIfriend ll IIhomework ll "school ll and IIteacher ll 

also appear in 1I ••• and now Miguel ll as they do in liMy Name is 

Miguel ll and are produced as response matches in the sixth 

grade retellings as well~ 



APPENDIX B 

SPANISH WORDS FROM THE TEXTS 

Spanish Words from "My Name is Miguel" 

1. amigo 3. Miguel 

2. Diaz 

Spanish Words from "Sancho" 

4. el tigre 8. San Antonio 

5. frijoles 9. Sancho 

6. Maria 10. tamales 

7. Rosita 11. tortillas 

Spanish Words from " ... and now Miguel" 

12. ai 19. Los Cordovas 

13. Arroyo del Alamo 20. Miguel 

14. Arroyo Hondo 21. Miguelito 

15. Blasito 22. Miguito 

16. bravo 23. mira 

17. burro 24. Padre de Chavez 

18. Carlotta 25. Pedro 
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APPENDIX C 

REPRODUCTION OF COHEN (1975) TABLE 1 
CATEGORIES AND SOURCES OF GRAMMATICAL DEVIATION 

Key: 

CL = Child Language 
IS = Interference From Spanish 
NSD = Nonstandard Dialect 

Error or Deviation Categories 

1. Noun Phrase Constituents 
Noun Phrase 

Reg and Irreg, Sing, Pl 
Mass vs Count Nouns 
Pronoun 

Omission or Double Marking 
Case Confusion 
Wrong Gender 
Wrong Number 
Relative Deletion 
Something/Somebody 
Wrong Reflexive 
Poss/Art Confusion 

Determiners 
Article 

Wrong Number 
Def/lndef Confusion 
Omission 

Demonstrative 
Wrong Number 
Sub or Obj PN for Dem 
Noun Inversion or Deletion 

Adjective 
Inverted Order 
Some/Much-Many 

Numerals 
Agreement with Noun 
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Source of Dlfflculty* 

CL 
CL 

CL, IS, NSD 
CL, IS, NSD 
CL, IS 
CL 
CL 
CL 
CL, IS 
IS 

CL, IS 
CL, IS 
CL, IS 

CL, IS 
NSD 
IS 

IS 
CL 

CL, NSD 
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Cohen's Table 1 (continued) 

Error or Deviation Categories 

2. Verb Phrase and its Constituents 
Verb 

Lack of Subj/Verb Agreement 
Omission of the Copula 
Incomplete or Incorrect Present 

Participle in Progresstive 
Incorrect Past and Past 

Participle 
Problems of Tense 
Infinitive with and without "to" 
Difficulty with Two-Word Verbs 

Adverb 
Incomplete Adv Phrase or Omission 
Position 

P!'cposition 
Wrong Preposition 
Omission of Preposition 

3. Conjunction 
Wrong Form 
Omission 

4. Negation 
Double or Incomplete Marking 

of Negation 
5. Interrogative and Indirect 

Questions 
Incorrect or Incomplete 

Interrogative Form 
Incorrect Order for Indirect 

Question 
6. Lexical Problems and "Pocho" 

Source of Difficulty 

CL, NSD 
CL, NSD 

CL 

CL, NSD 
CL, IS 
CL, IS 
IS 

IS 
CL, IS 

CL, IS 
IS 

CL, NSD 
CL 

CL, IS, NSD 

IS 

IS 
IS, NSD 

* This table only reflects Cohen's sources of difficulty 
when English was being spoken. His sources of difficulty 
when Spanish was being spoken have not been reproduced. 



APPENDIX D 

EXP~PLES OF RELEVANT DIALECT FEATURES 

1. Differences in use of Noun Phrase Constituents 

Singular/Plural 
T-130: He had a rock in his feets. 

Omission/Double Marking of the Pronoun 
T-128: was tall. 
T-121: And then the boy he said that he was going to 

win a prize. 
Case Confusion 

T-123: If he baby brother was crying. 
Wrong Gender 

T-127: She said that he saw them at his place. 
Possessive/Article Confusion 

T-127: Because he found the sheep for the father. 
Wrong Form or Use of the Article 

T-130: He had ~ oldest friend. 
Omission of the Article 

T-124: He went to television station. 
Pronoun for Demonstrative 

T-129: When he was going up them rises. 

2. Differences in use of Verb Phrase Constituents 

Subject/Verb Agreement 
T-123: Because a baby cries and lose everything. 

Wrong Use or Omission of the Copula 
T-123: About the man that might give you a reward to be 

find all the sheep. 
Incorrect Past or Past Participle 

T-128: He said he has find those sheep. 
Problems with Tense 

T-123: He didn't went to school that day. 
Infinitive without Uto U 

T-129: She probably called him __ see if he would come 
back. 

Problems with Two-Word Verbs 
T-125: And she put her shoe and tied it again. 

Omission of Adverb 
T-·127: He was just __ to put down (the) telephone. 

Wrong Use of PreposItion 
T-127: He had to pick one up on his hand. 
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Omission of Preposition 
T-124: Then he went to the corral and down his 

house with them. 

3. Differences in Use of the Conjunction 
T-129: You're responsible for it like if you're 

responsible for your homework. 

4. Double Negatives 
T-123: Th~n he went over there to see if he couldn't 

see n,Q sheep. 

5. Wrong Order in Indirect Questions 
T-124: Oh, you want me to ask you what was the story 

about. 

6. Lexical Problems 
T- 124: Then he told (should be "asked") her where she 

had seen them. 
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