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ABSTRACT 

 
The Magnet Program for California public schools was established with the 

purpose of allowing students to have some choice in how they are educated. Each magnet 
school has a specific curriculum emphasis. This study focuses on those classified as Art 
Magnet Schools. With the advent of such legislation as the No Child Left Behind Act, 
schools have placed an increased emphasis on Math, Science, and Language Arts. This 
emphasis has been pushed along in part, by an increase in high-stakes testing that is 
taking place in all public schools. This has caused a shaky ground for Arts Magnet 
Schools in California to stand on. Some schools are finding that their emphasis in Arts is 
now in jeopardy. This study shows that although the perception of the majority of 
teachers is that things are worse currently than in the past, they are optimistic as to what 
will occur in the future. 

 
 



 
 
 
 

8 

CHAPTER 1 
 

INTRODUCTION TO THE STUDY 
 
 

 My work in the arts as a painter made it perfectly clear that 
cognition, by which I mean thinking and knowing, is not limited to 
linguistically mediated thought, that the business of making a picture ‘that 
works’ is an awesome cognitive challenge, and that those who limit 
knowing to science are naïve about the arts and, in the long run, injurious 
to children whose educational programs were shaped by their ideals 
(Eisner, 1998, p. 61). 

 
 

From my experience growing up in, and working for, the educational system it 

seems to be widely accepted that having some form of arts in our country’s schools is 

valuable for a child’s development and entrance into adult society. After all, if one looks 

at human culture historically, one would find that it is built on the creative ventures of its 

inhabitants. If you ask any elementary school student whether they like having art time in 

the classroom, they will most always say that not only do they enjoy having it, but it is 

their favorite subject. In addition, roughly ninety percent (90%) of respondents to a recent 

Harris Poll (2005) believed that at least some instruction in the arts is necessary to create 

a well-rounded education. In line with these results, nine out of ten parents of school-

aged children are opposed to budget cutbacks in the arts (Paige, Rod, & Huckabee, 2005). 

This could be a reason why the Federal Government made the decision to categorize the 

arts as one of the Core Subjects in the No Child Left Behind Act, of 2001 (NCLB). This 

places arts education at the same level of importance as reading, math, and science. For 

many in the Art Education field, the question has become, how can a country that values 



 
 
 
 

9 

art in its educational system allow so many art programs to be cut? Or rather, why is it 

that arts education has become such a misunderstood part of student development?  

All answers to these types of questions are speculative by virtue of the many 

differing factors that contribute to public opinion and decisions. The research taken on in 

this study is only a specific first step in fully understanding the issues that surround arts 

education in the United States. One must begin, as with this study, in looking at what the 

educational climate really is within school arts programs. From there, one can look at the 

broader issues: Has arts education, in fact, improved in the last five to ten years? What 

can be changed and/or adapted within the arts education framework that could help drive 

more acceptance and utilization of the arts in schools? The field of research is wide open 

when it comes to looking at the arts in education, however we must understand that we 

must first cover the basics (what is happening with the arts in schools) before we can 

even begin to fully integrate into a discussion on how to change anything. Significant 

research has been conducted by arts education scholars such as Laura Chapman (2004, 

2005) along with organizations like the National Art Education Association (NAEA) and 

the National Education Association (NEA) to study the impact of federal laws, 

specifically No Child Left Behind, are having on the arts education students are receiving 

in public schools. These types of studies are invaluable for educators and advocates in 

addressing the arts all over the country as a whole.  

For the purposes of the research taken on in this study, I wanted to look at a 

smaller sample of schools that are possibly more affected by changes in education and the 

arts. It is my feeling that the general population (by this I am referring to those not 
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involved in arts education directly – teachers, researchers, etc.) is more likely to pay 

attention to, and react against changes in the educational system when they are able to see 

what is happening on a local level. Therefore, this study concentrates on arts schools in 

the state of California; specifically, Arts Magnet Schools. The purpose of the remainder 

of this introduction is to inform the reader of background knowledge referring to the 

major parts of this research. To begin, an overview of the history of magnet schools and 

their purpose will be discussed. This will be followed by a discussion of the No Child 

Left Behind Act, as well as some insight into the researched benefits of the arts within the 

educational system. All of these pieces must be explored before delving into the ideas of 

what the educational climate might be within these California Arts Magnet Schools. 

 

Magnet Schools 

The term “magnet” in magnet schools refers to the school’s ability to attract 

students from across boundaries, usually city lines or district boundaries. This is often 

accomplished by providing students with a specialized area of study that all students 

follow (ex: Arts, Math, Marine Science). Magnet schools first started to show up on the 

education scene in the late 1960s and early 1970s as a way for districts to help achieve 

school desegregation (Public School Review, 2007). School district supervisors, as well 

as most state leadership figures, were looking for a way to integrate schools that would be 

more acceptable to the general public than forcing students to get on buses and go to 

schools they didn’t want to. The idea was (and in some ways still is) that if you create 

schools with specializations in areas that need to be diversified, you would attract people 
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from all over the area and thus diversify the school. In other words, the original working 

goal for magnet schools was to reduce racial segregation on a voluntary basis.  

The Magnet Program for California public schools currently functions a bit 

beyond the original desegregation plans (although the same results can occur, and might 

be encouraged by districts). The State of California Department of Education does make 

the following disclaimer, however, about the proposed functions of magnet schools 

within the state: “Many, but not all, magnet programs and schools reflect a district 

strategy to achieve racial and ethnic balance by offering special opportunities in 

curriculum and instruction, generally with the benefit of federal funding” (California 

Department of Education, 2007). Going beyond that idea, the state’s idea is that schools 

are set up so that students have a choice in how they are educated. This means that each 

Magnet school has a specific emphasis that all curriculums used are built around. Take, 

for example, Zamorano Elementary School in San Diego, California. It is a magnet 

school whose emphasis is in the Arts (Visual and Performing). This school, therefore, is 

required to base most (if not all) curriculum activities around providing students with an 

education in and through the Arts. In doing this, the school is provided a small amount of 

extra funding from both the federal and state governments. There are numerous types of 

emphases present within the California Magnet Program. These range from the Arts to 

Marine Biology and even into a Montessori environment. According to the National 

Center for Education Statistics, the California Department of Education’s statistical 

partner, there are 465 schools listed as “Magnet” for the 2004-2005 school year (National 

Center for Educational Statistics, 2007). For the purpose of the study undertaken by this 
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current research, I will look only at the Arts Magnet Schools (57 were identified) as they 

could be most impacted by recent federal and local educational policy. Specifically, this 

study will look at the impact of the No Child Left behind Act.  

 

The No Child Left Behind Act 

A professor I had for one of my earliest education classes at the University of 

California, Santa Cruz, Dr. Swanger, always reminded us that when thinking about the 

implications of testing and test scores we must keep in mind that “IQ, and the types of 

tests associated with it, are a reflection of the similarities between tester and test-taker” 

(personal notes, Sep. 2003). What this statement implies is that one must be a at least a 

little bit critical when looking at standardized types of tests. The reason for this is that the 

person(s) creating the tests are almost never able to completely remove their biases and 

assumptions about common knowledge from their thought process. This is interesting to 

think about when we explore the current methods of learning accountability within the 

US educational system. High-stakes testing, teacher accountability/responsibility for 

student learning, and strict guidelines for curriculum are all parts of the recent legislation 

put into place, both at a federal and local levels.  

The No Child Left Behind Act of 2001 (NCLB) has been the crowning 

educational achievement of US President George W. Bush’s administration. This 

program, signed into law in 2002, was authored with the goal of improving education for 

every student in the United States through enhanced accountability for student 

achievement. No Child Left Behind builds on previous federal attempts to standardize 
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learning. In a way, NCLB is the most current incarnation of the 1965 Elementary and 

Secondary Education Act (ESLA), which has imposed strict guidelines for how teachers 

should approach the development of learning in their classrooms (National Education 

Association, 2007). No Child Left Behind builds on ESLA by increasing accountability 

for states, school districts, and schools; giving greater choice for parents and students, 

particularly those attending low-performing schools; creating more flexibility for states 

and local educational agencies in the use of federal education dollars; and putting a 

stronger emphasis on reading, especially for our youngest children (United States 

Congress, 2002). These methods for management and assessment have the long-term 

goal of making sure that every student is learning and achieving at, or above, grade level 

standards set forth by the state.  

This is all accomplished, on a federal level, by making sure that every school in 

every state meets two criteria: have highly qualified teachers, and meet an assigned 

assessment goal each school year. No Child Left Behind defines highly qualified teachers 

as those persons meeting the following criteria: 

1. Teachers must hold a bachelor's degree, preferably in the area of the core 
subject they are teaching. 

2. Teachers must hold a certification or licensure to teach in the state of his 
or her employment. 

3. Teachers must have proven knowledge of the subjects he or she teaches. 
Proof is assessed mostly by subject knowledge tests administered by each 
state(United States Congress, 2002). 

 

The goal No Child Left Behind set was that all teachers needed to be highly qualified by 

the 2005-2006 school year. If teachers are not highly qualified, by NCLB’s definition, 

they are to be removed from teaching until they can obtain highly qualified status.  
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The assigned achievement goals set forth in No Child Left Behind are based on a 

number generated from scores on state-given standardized tests. This three-digit number, 

referred to as the Adequate Yearly Progress (AYP) not only has huge implications for 

how the school receives federal funding, but also in how the school functions within the 

state and who is in control. The AYP goals, starting for the 2002-2003 school year, were 

built from each state’s 2001-2002 school year test scores. It is the responsibility of each 

state to filter those AYP goals down to the local districts and on to the individual schools. 

Each school has an AYP that they must meet in order to avoid being labeled as failing. 

Those progress goals are based on the school’s Academic Performance Index (API), 

which comes from testing scores. It is the responsibility of the state to set measurable 

goals for student achievement on state tests in order to ensure that students are 

"proficient” in reading and math. The ultimate goal is to have one hundred percent 

(100%) of students, including Special Education and English Language Learners 

(formerly ESL), score adequately on the state tests by the year 2014. Further, No Child 

Left Behind provides a series of sanctions for schools that do not meet their AYP. The 

idea is that if schools are punished for not meeting their AYP goals, then they will be 

more likely to buckle-down and work towards student achievement in reading and math. 

The sanctions are grouped into three categories: school improvement, corrective action, 

and school restructuring. The timeline for the imposition of sanctions is based on a six-

year time-table. The sanctions for failing schools are as follows (paraphrased from the No 

Child Left Behind Act of 2001): 
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• 2 Years Failing – School Improvement Status 
i. Prepare a two-year improvement plan 
ii. Use at least 10% of its government funds for professional 

development 
iii. Provide public school choice with 5-15% of government funds to 

pay for transportation costs to implement school choice 
iv. Notify parents of the school's status 
v. Receive federal school improvement funds 

 
• 3 Years Failing – Continued School Improvement Status 

i. Provide supplemental services such as: 
• Before and after school tutoring to low-achieving, 

disadvantaged students within that school  
• Parent chosen supplemental services from a list of state-

approved providers, which may include the district or 
outside groups, including community-based organizations 
or for-profit companies such as Sylvan Learning Systems 

• An additional 10% of the school district's government 
funds may be used for either these services or 
transportation for public school choice 

 
• 4 Years Failing – Corrective Action Status 

i. Schools must continue to provide public school choice and 
supplemental services 

ii. Do at least one of the following:  
• Implement a new curriculum 
• Decrease local (in school) decision-making 
• Appoint an outside expert 
• Extend the school day or year 
• Replace staff relevant to failure 
• Restructure internal organization 

 
• 5 Years Failing – Continued Corrective Action Status 

i. A plan must be prepared and arrangements made for restructuring, 
including at least one of the following:  

• Reopen as a charter school 
• Replace the principal and other staff deemed relevant to 

failure 
• Turn the school over to a private management company 
• Turn the school over to the state 

 
• 6 Years Failing – School Restructuring Status 

i. Schools must implement the plan and/or arrangements set forth in 
the fifth failing year for restructuring the school 
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As mentioned earlier, the testing that the Adequate Yearly Progress (AYP) is 

based on the Academic Performance Index (API) score, and is the responsibility of the 

states, not the federal government. This testing is meant as a tool to hold the schools and 

teachers accountable for the achievement and learning of their students. To make sure 

schools are not forgetting to include subjects in their curriculum, No Child Left Behind 

contains a list of core subjects that are to be taught in every school: English, Reading 

(Language Arts), Mathematics, Science, Foreign Language, Civics and Government, 

Economics, History, Geography, and the Arts (United States Congress, 2002). These 

subjects then become the basis for the state standards that are required to be developed as 

another part of the No Child Left Behind legislation. Each state puts forth those standards 

with the expectation that each student is supposed to achieve in each subject at the grade-

level standard. The burden of accountability for achievement is placed on the teacher to 

create the environment for each student to achieve at or beyond the state standards. In 

other words, if a student fails to achieve to these standards, the teacher is held to blame.  

The statewide standardized testing of students plays a major role in how schools 

deal with No Child Left Behind. It is the only measurable way that states can prove 

student achievement based on the approved standards. These tests must be given on an 

annual basis to all but 2% of each school’s population (United States Congress, 2002). 

The tests are also the only fashion through which schools/states can generate their API 

scores. According to No Child Left Behind, only certain subjects are required to be tested 

and worked into the API and AYP: Reading, Mathematics, Science (Science starting in 

2007) (United States Congress, 2002). None of the other core subjects outlined in NCLB 
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are scheduled for required annual testing. It is also expected that by the year 2014, all 

students will be proficient in math, reading, and science (the only testing-required 

subjects). This could change, however, when the law comes up for renewal by Congress 

in 2008.  

 

The Value of the Arts 

For the past couple of decades, there has been a battle between those who believe 

that arts education is an important part of student development and those who think it is a 

waste of precious school time. Recently, particularly after the implementation of the No 

Child Left Behind Act in 2002, the struggle for arts education’s importance has become 

more apparent. Those who undervalue arts in education have shifted focus in schools 

towards an emphasis on achieving high test scores. It is believed by this group that 

learning and knowledge are something that can be easily measured by standardized 

multiple-choice test scores; something art has nothing to do with in their eyes. Recent 

research however, has shown a large correlation between a student’s involvement in art 

and subsequent higher achievement in other academic areas such as math and reading 

(RAND Corp, 2005). 

It is believed that having the arts in education helps with the development of a 

student’s cognitive skills in all other academic subjects. This creates a situation where a 

student taking a math class along with some arts experiences would do better with math 

than a student without the arts. In most cases, students’ test scores are used to make this 

kind of comparison legitimate. An example of such a result is that, “students who studied 
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music scored 40 points higher on the math portion of the test (SAT) than students 

reporting no arts coursework. Similarly, students who studied acting and play production 

outscored their non-arts peers on the verbal portion of the SAT be an average of 66 points 

(Paige, Rod, & Huckabee, 2005, p.52).” 

A collection of education analysts named the Education Commission of the States 

cite a study done by the Arts Education Partnership (2002) that points out five major 

effects of a student’s involvement in arts education on other parts of their learning. They 

are as follows: 

• Reading and language development – Certain forms of arts instruction 
enhance and complement basic reading instruction aimed at helping 
children “break the phonetic code” that unlocks written language by 
associating letters, words and phrases with sounds, sentences and 
meanings. Reading comprehension and speaking and writing skills also 
are improved. 

• Mathematics – Certain music instruction develops spatial reasoning and 
spatial-temporal reasoning skills, which are fundamental to understanding 
and using mathematical ideas and concepts.  

• Fundamental thinking skills and capacities – Learning in individual art 
forms, as well as in multiple arts experiences, engages and strengthens 
such fundamental cognitive capacities as spatial reasoning, conditional 
reasoning, problem solving and creative thinking. 

• Motivations to learn – Learning in the arts nurtures motivation, including 
active engagement, disciplined and sustained attention, persistence and 
risk taking. It also increases attendance and educational aspirations. 

• Effective social behavior – Learning in certain arts activities promotes 
student growth in self-confidence, self-control, self-identity, conflict 
resolution, collaboration, empathy and social tolerance (Weiss, 2004, p 2). 

  
All of these results are fuel for the fire of arts education activists trying to fight for the 

place for the arts in schools. Some caution must be taken in this judgment, however. If it 

were universally true that an arts-enriched education boosted student achievement on 



 
 
 
 

19 

standardized tests, then it should also be true that students at a public arts high school 

should out-perform students at a school that has less arts-based classes.  

In San Diego, California, there is an arts magnet school named the San Diego 

School for the Creative and Performing Arts (SDSCPA). This school is a public school 

that is structured around the inclusion of arts education into every part of the students’ 

education. Students have a seven period day (as opposed to the typical six of most other 

high schools in San Diego) and all students are required to be enrolled in some arts class. 

If we believe that arts in education helps improve test scores, it would be expected that 

this school should out-score every other school in the San Diego Unified School District. 

The Academic Performance Index (API) scores for 2004 show that SDSCPA is fifth on a 

list of fourteen high schools in the San Diego Unified School District, with a score of 

699. At the top of the list for San Diego Unified is Scripps Ranch High School with 773 

(San Diego Unified School District, 2005). Using this information, one might surmise 

that having the arts be a big part of SDSCPA’s curriculum is a complete waste of time 

and instead, more time should be put into the other core subjects in order to improve the 

test scores. Proponents of arts in education need to be careful not to make art into 

something that is only valued solely because of its role in increasing academic 

achievement. If this is done, what one will end up with is an argument that falls along the 

following lines: “The arts are unlikely to be as effective a means of instilling academic 

growth as are academic subjects. Why use the arts to improve test scores when you can 

probably improve test scores more by spending more time on direct math and reading 

instruction” (Winner, Ellen & Hetland, Lois, 2000, p. 64). We need to look beyond the 
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academic values of art and look into what it does for a student culturally and socially. A 

great number of people believe that “most of the benefits of the arts come from individual 

experiences that are mentally and emotionally engaging, experiences that can be shared 

and deepened through reflection, conversations, and reading” (RAND Corp. p. xviii).  

Art has been an important part of society ever since humans began drawing on the 

walls of caves or engaged in singing to communicate. Artistic expression seems to be the 

only form of communication that does not require knowledge of a language in order to 

comprehend meaning. In this way, bringing art into one’s education is a way for 

knowledge to be constructed about one’s culture and self-identity. Having art in 

education (Art, Music, Dance, Theater, etc) in schools provides the students a place to 

express themselves in ways that are not typically possible in a strictly academic 

classroom. So many other things make up a person’s life beyond the academic knowledge 

they build through attending school. Human nature requires outlets for communication 

and interaction that are far beyond the reach of most academic subjects. Art education 

can bring into the fold some students who might not have been active or involved in other 

parts of schooling. For example, not all students are fast academic thinkers. They may 

often find themselves thought of as less smart than those students who have the ability to 

process information and/or memorize things quickly. These students might have abilities 

that are better suited for an artistic subject. For many, this is the argument for the 

integration of the arts into all portions of schooling (math, reading, science, etc.). 

Currently, one idea in support of bringing arts activities and ideas into the other core 

subjects is that it will create learners who think more cognitively about what they are 
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learning, as well as how to process the world around them. This integration also creates 

avenues for students who are more creative learners to enter the classroom process, thus 

creating a more active learning environment.  

The benefits of the arts in the educational system are felt far beyond the classroom 

as well. Many careers and jobs in this economy require workers that are able to be 

creative, or think outside the box (Florida, 2002). Schooling in this country has been 

moving away from allowing students to have creative ideas, and into a sort of depository 

for information. Students are being required to learn a specific set of information and 

then regurgitate it on a standardized test. This is supposed to help prepare students for 

entry into the workforce in this country. What is being forgotten is that,  

…arts and humanities education also develops skills necessary to 
participate in one of the fastest-growing, economically significant set of 
occupations in the American economy – the arts, cultural and intellectual property 
sector. The “creative workforce” – which includes traditional artists categories, as 
well as individuals employed in advertising, architecture, fashion design, film, 
video, music, publishing and software development – is growing at a rate more 
than double that for the rest of the nation’s workforce (Weiss, 2004, p. 3). 

 
It is then understandable why the federal government placed the arts into the No Child 

Left Behind Act as a core subject. Someone must have realized the importance of the arts 

in the development of the individual and society.  

According to the No Child Left Behind Act, the arts are to be treated with the 

same respect and carry the same importance as all of the other core subjects. The 

interesting catch with the arts being a core subject is that it is up to the individual states to 

decide what falls into the category of art (Arts Education Partnership, 2004, p. 7). In 

California, for example, the arts are defined into four separate subjects: Drama, Music, 
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Dance, and the Visual Arts. There is a vagueness about the arts that continues into the 

content standards imposed on teachers. The federal standards for arts education are vague 

to the point where there are no accountability measures for it. Thus, “while virtually 

every state has adopted standards in the arts, only a few have incorporated the arts into 

their accountability systems. This omission…inadvertently encourages schools and 

districts to reduce their investment in a balanced curriculum in favor of one heavily 

weighted to those subjects measured in state accountability systems” (Weiss, 2004, p. 

1).” Schools are using the fact that they are not being held accountable for arts classes as 

a reason to push them into the background and in an increasing number of cases, remove 

them completely from the schools’ curriculum. The result of this can be seen in 

California with the number of fine art classes in school versus the other core subjects 

(San Diego Unified School District and Santa Cruz Unified School District, both in 

California, used as examples). 

 
Table 1.1-Number of Classes by Subject Area in California Public Schools 2003-2004 

District English Math Science Fine Arts 

San Diego 9,868 7,697 5,726 2,729 

Santa Cruz 744 585 433 238 

Source: California Department of Education Educational Demographics Unit 
 
Table 1.2-Number of Teachers by Subject Area in California Public Schools 2003-2004 

District English Math Science Fine Arts 

San Diego 234 208 206 180 

Santa Cruz 26 26 25 27 

Source: California Department of Education Educational Demographics Unit 
  

The first thing that one notices about the data compiled by the California 

Department of Education (Tables 1.1 and 1.2) is that the number of classes in the fine arts 
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for both San Diego Unified School District and Santa Cruz School District are 

significantly lower than those of the other core subjects. This disparity goes all 

throughout the state, with each district showing the same type of difference in 

classes/subjects. In most of the districts in California, the difference in numbers of 

teachers follows this same model. One of the few anomalies in this comes when one 

looks at the number of teachers per subject in Santa Cruz: there are more teachers for Art 

than in the other subjects. At first glance, this looks like a step in the right direction for 

arts education. The only problem is that the number of arts classes is still significantly 

lower than the other subjects. There are various outside influences that can be affecting 

the number of fine arts teachers. One possibility is that some are part-time art-on-a-cart 

teachers who bounce from school to school throughout the week. Another might be 

teachers who teach a split-load, meaning two subjects (ex: Art and Journalism). It might 

be said that this (the lower number of fine arts teachers) is justifiable because the arts are 

not important when it comes to achievement and testing as far as the school’s API scores 

and their AYP. This might be true, but it is important to remember that according to the 

No Child Left Behind act, the arts are to receive just as much attention as the rest of the 

core subjects. One should also remember that in California, Fine Arts is described as Art, 

Drama, Music, and Dance. This makes all of the class and teacher numbers per subject 

less than they already are (arts must be divided).  

One reason for the overall ignoring of arts education in schools stems from the 

country’s ever-growing need to be able to measure students’ achievement. It is fairly 

straightforward to measure a student’s achievement in Math, English, and Science via the 
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means of a standardized test and the scores associated with them. It is extremely difficult 

to measure a student’s achievement in a Fine Arts classroom via those kinds of tests. This 

has to do with the idea that each person in this society has their own ideas about art and 

what is considered good art and bad art (the debate on good vs. bad art has been going on 

forever). This would make it difficult for anyone to create a standardized test to measure 

students’ performance in arts classes for use in comparison with other students; or build 

an API score and an AYP for the subject. The solution to the lack of support for arts in 

schools would then need to be addressed in a manner that can be understood by those 

who think that a student’s performance on a test is important. One possible solution is to 

create a set of standardized tests that can address a student’s achievement in arts classes.  

Some states that have started to take the No Child Left Behind Act’s stance on the 

arts seriously and are beginning to develop and implement programs that would place the 

same kind of intensity for accountability on arts education as is currently on the other 

core subjects. New Jersey is a recent example (2005) of a state taking on the task of 

tackling accountability for the arts. The state is in the beginning stages of developing 

testing modules that can handle evaluating a student’s knowledge about specific areas of 

the arts. The goal is to raise art education to the same level as the other core subjects. It 

will follow the states’ specific arts standards. It will be interesting to see whether the state 

of New Jersey can come up with a way to assess the art knowledge of its students without 

totally killing their creativity. 

It is believed that the majority of people in this country would agree that the arts 

are an important part in the development of not only students, but also society as a whole.  
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In fact, a 2005 Harris Poll revealed that “79% of Americans agree [that] incorporating the 

arts into education is the first step in adding back what’s missing in public education 

today” (Ruppert, 2006, p. 5). Some states have all but cut arts out of schools in favor of 

classrooms that can account for the knowledge that students acquire by way of 

standardized testing. Thus, the solution for bringing the arts back into education is to 

bring attention to the values of art that are beyond the academic. States are beginning take 

steps toward arts recognition with their attempts to create assessment guidelines. These 

assessments for art should not be a permanent addition to educational policy. They should 

be in place only long enough to allow society to grasp the importance of having arts in 

schools. If they are there too long, they will only add to the destructive force on creativity 

in learning that standardized tests seem to provide.  

 

Ideas Behind the Current Study 

 Within No Child Left Behind, there are structures that provide for sanctions on 

schools who do not meet their Adequate Yearly Progress (AYP) for improvement based 

on their Academic Performance Index (API) scores that are generated by statewide 

standardized testing. This has caused a situation where schools have to pay more 

attention to the tested core subjects (Math, Reading, Science) in order to meet their AYP. 

Instructional time in schools is limited (by local and state laws), and as such the time for 

spending extra efforts on the tested subjects has to come from somewhere. Most often, 

that time is coming out of the Arts and other non-tested subjects. The results of this 

process on the arts is documented and supported (which will be discussed in the next 
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chapter). Although schools meeting AYP can overcome this challenge and continue 

offering the arts, what happens to schools that cannot give up time in the arts? Arts 

Magnet schools are required, by their nature as Magnet (specialized), to have the arts be a 

large portion of the focus for curriculum within the school. What this study explores is 

how the current state of the educational climate affects arts education that students are 

receiving in California Arts Magnet Schools, according to teachers’ and school 

administrators’ perceptions. Where do teachers and administration see their schools going 

in the future as legislation and accountability requirements develop? Do arts teachers at 

Arts Magnet Schools feel that their schools and school administrations are providing a 

successful/complete art education to their students? Are the school administrations 

supportive of the schools’ Arts Magnet programs/status? And finally, what kinds of arts 

classes/programs are being offered at the Arts Magnet Schools? The best method for 

answering these questions is to go to the source (teachers and administrators) and survey 

the perceptions they have about the current health of their schools’ arts programs.  

 The remaining chapters of this thesis follow a standard format and help frame the 

current study within the framework of arts education. Chapter two is a discussion of 

previously conducted research in the area of arts programs, magnet programs in 

California, and the effects the No Child Left Behind Act is having on arts programs as a 

whole. We will then move on to the methodology (chapter three), which will explain the 

tools and processes utilized to gather data for the current study. Chapter four will lay out 

the data that was collected from the teachers and administrators. In chapter five, I will 
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synthesize the data collected in the current study and answer the research questions posed 

as the foundation of this research. 
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CHAPTER 2 
 

LITERATURE REVIEW 
 

 During the time the research for this study was being completed (2005-2007), no 

studies could be found that referred to the specific subject of arts magnet schools in 

California. Much research has been done, however, on the effects that legislation (like the 

No Child Left Behind Act) has had on the arts in general. Therefore, the majority of this 

chapter will be devoted to exploring the research that has been done thus far to explore 

this subject. Most of the ideas expressed in the research is relevant to the current study 

being explored. Most often, as will be explained and should become apparent, the 

problems currently within arts education are compounded when applied to looking at arts 

magnet school programs.  

 As mentioned in chapter one, the magnet school program in the state of California 

was constructed to offer students an alternative to traditional schooling. Much like charter 

schools, that are also a state sanctioned alternative, magnet schools receive extra funding 

from the state in order to support extra curriculum and support staff. However unlike 

most charter schools, magnet schools in California supply their alternative education 

through the inclusion of specific subject area specializations into the various curriculums 

taught to the students.  According to the California State Department of Education 

(2007), the magnet school programs established have been more than effective in 

providing students with enhanced opportunities to excel in specific areas of study 

(specializations). Data also exists that shows how magnet schools, raise test scores due to 
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their ability to establish a feeling of community and unity within the school atmosphere 

(US Department of Education, 2004).  

 Magnet schools, despite being somewhat independent alternatives to traditional 

public education, are required to follow all Federal and State educational laws/guidelines. 

For example, magnet schools must follow all of the regulations and standards found in 

the No Child Left Behind Act (Charter schools are not obligated to do so). This can cause 

problems, since the magnet program is built upon providing education that is centered in 

a specific area, for example Art, Science, Math. Now, this may actually help some 

schools because, as mentioned in chapter one, only some subjects are required for the 

proficiency tests required by NCLB and if your school’s emphasis is in one of those 

areas, you have a head start. Other schools who have a non-tested emphasis like the arts, 

however, can be hurt by complying with those parts of the legislation.  

 One undeniable part of the NCLB Legislation is the need for schools to have 

standardized tests. The scores from these tests are what are used to calculate each 

school’s Academic Performance Index (API) score. These scores are extremely important 

for the survival of the school. As sketched out earlier, there are sanctions waiting for 

schools whose API scores do not meet their yearly Adequate Yearly Progress (AYP). As 

such, schools have begun to put the advancement of their API test score above almost 

anything else. School curriculums are beginning to favor Reading, Math, and Science 

(Dillon, 2006). This leaves the door wide open for cuts to be made in other subjects such 

as Fine Arts, Physical Education, and Culinary Arts.  For example, a recent study showed 

that “71% of schools reported that they have reduced instructional time in at least one 
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other subject to make more time for reading and mathematics — the subjects tested for 

NCLB purposes” (Jehlen, 2006, p. 24). In fact, in some districts, struggling students 

receive double periods of reading and/or math, thus sometimes missing out on some 

subjects entirely. The purpose of this method of curriculum adjustment is to provide more 

instruction time in the subjects that are tested. In theory, these are the most important 

subjects students are involved in anyway because they comprise the API score so why 

spend time in subjects that are not crucial to the school’s survival (remember the 

sanctions for not meeting AYP). Spending more time in the tested subjects (Language 

Arts, Math, Science) is believed to enhance the students’ ability to correctly answer the 

questions on the tests.  

There have been numerous reports and articles (ex: Chapman, 2005; NEA, 2004; 

Center for Education Policy, 2006; Dillon, 2006; Loschert, 2004) that have spoken on 

what the pressures of No Child Left Behind have done to the educational system in the 

United States. What follows is a conglomeration, of sorts, of some of ways the No Child 

Left Behind legislation has hurt and/or hindered the education students are receiving, 

based on the fore-mentioned reports and articles.  

1. Testing takes away from student learning 

i. Schools are testing so often (to make sure they are on track to meet their 
AYP) that it takes away from the time students can spend actually learning. 
One teacher stated, “I give them a week’s worth of tests every six weeks” 
(Jehlen, 2006 p. 28). 

ii. Lessons have become scripted in some schools to make sure that the teachers 
are teaching what the district/state wants them to. Some teachers have 
commented on how they feel like they are no longer really teaching. They feel 
more like actors reading a script. 
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2. There is a sort of “blanket approach” to the standards and rules surrounding NCLB 

i. NCLB expects that all but 2% of students, regardless of academic level, 
mental ability/disability, language, etcetera, will achieve the same goals 
(mainly, meet their school’s AYP) 

ii. This means that these students’ scores are also taken into consideration when 
determining whether schools meet their AYP or not.  

iii. Also, students’ social and economic backgrounds are into taken into 
consideration during the creation of the standards and tests. 

 
3. More teachers are teaching to the test and not teaching for understanding 

i. Often teachers resolve to “drill-and-kill” methods of teaching rather that 
allowing students to build an in-depth understanding of a subject. It becomes 
not, that a student understands information but more that he/she can pick the 
right answer on a test. 

 
4. If it’s not on the test, kiss it good bye 

i. Nowhere in the NCLB legislation does it say anything about art, music, and 
physical education being cut from school programs. However, the law’s focus 
on reading, math, and now science, does not leave much room for anything 
else.  

ii. Some students are taking 2-3 periods of reading and/or math in their 
schedules, not leaving room for other subjects. 

 
5. Almost impossible mandates 

i. NCLB expects that by 2014, ALL students will be proficient in Math, 
Language Arts, and Science. Although this might look like a great idea on 
paper and in theory, many states have noted that due to the differing 
backgrounds and learning styles of their students, and the narrow criteria for 
proficiency, it is impossible. 

ii. Recently, the California department of Education predicted that 99% of 
schools will fail to meet their AYP by 2014 

iii. In Hawaii, the governor had her senior policy advisors take her state’s 5th 
grade math test… They all failed… (Jehlen, 2006 p. 30). 

 
6. Incentives to have students drop out 

i. Some reports say that schools are finding themselves desperate enough to 
push out low-scoring students in order to make their AYP scores. 

ii. In fact, in Orlando, Florida, an newspaper discovered, in 2003, that 126 low-
scoring students were dropped from the rolls of a local high school just before 
the test (National Educators Association, 2004). 
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7. Show me the money…  

i. NCLB promises to help fund all of the extra things necessary to keep up with 
the policy, for example testing, extra classes, test preparation. The current 
(2002-2006) cumulative funding gap between what was promised to 
states/schools by NCLB and what was actually given, however, totals $40.3 
billion (Center on Education Policy, 2006). 

 
 
 Now, it is important to keep in mind that in addition to the well-documented 

problems that No Child Left Behind has caused for schools in the United States, there is 

also documentation of the positive effects NCLB is having. For example, NCLB sends 

the message that all children are capable of learning and that teachers should not give up 

on children who do not do well in school.  Students who do not reach a school’s 

Adequate Yearly Progress (AYP) are supposed to get extra attention from school 

leaders/teachers. As for the tests used to calculate the API scores, tests usually provide 

feedback on students’ strengths and weaknesses, in addition to the teacher’s effectiveness 

in “teaching” a particular subject. This allows each teacher to consider more closely the 

curriculum he or she uses in the classroom. The group scores that can be generated help 

schools to pinpoint problems.  Some groups of students, for example low-income 

students, may be misrepresented if tests only reflect an entire school.  With NCLB these 

smaller groups are represented separately so that problems may come to light, and special 

measures can be taken to help the learning of this population of students.  

 For the purposes of the research completed in this current study, we are going to 

concentrate on the harm No Child Left Behind can cause to the non-tested subjects, 

particularly to the Arts, because schools are cutting the arts in preference of spending 

time on other tested core subjects (Chapman, 2005). A survey conducted in 2004 
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concluded that “25% of principals had cut arts education and 33% anticipated future 

reductions... Only 10% [of schools] reported [any kind] of increase or anticipated [an 

increase in the future]” (Chapman, 2005, p. 14). Since this research is exploring what is 

happening in California Arts Magnet Schools, and by design, those schools must include 

the arts as a central part in their curriculum, thus they are poised to be the most greatly 

affected by the negative harm No Child Left Behind can cause to non-tested subjects. 

 Laura Chapman has published several articles (2004, 2005) and given numerous 

talks about the ideas of No Child Left Behind (NCLB) and how they affect arts 

education. Many in the art education field, including the National Art Education 

Association (NAEA) itself, consider her to be a great authority on the consequences of 

restrictive legislation (including NCLB) within the arts sector. In her judgment, “NCLB 

embodies a philosophy of education that equates education with training. The law 

envisions schools as factories for learning, with no child left behind on the assembly line” 

(Chapman, 2004, p.11). Chapman reminds us that when looking at No Child Left Behind, 

we must keep in mind that the legislation is set up to provide students with learning 

environments/methods that are researched based (Educational Sciences Reform Act of 

2002). There have been statutes within educational law for a while now that have defined 

what can be considered substantial research and been used to influence educational 

methods. Most research done with/for the arts, including studies done by the Arts 

Education Partnership (2004) showing the intrinsic benefits of the arts (research often 

quoted by politicians as proof that there is substantial arts research), do not meet the strict 

guidelines set up in the Educational Sciences Reform Act of 2002 (ESRA, HR3801); 
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which outlines the kind of substantial, science-based research that can be used to 

influence educational methods. In its most basic form, “scientific proof means that 

evidence for best practices comes from experimental research, with random assignments 

of students to interventions, not qualitative research alone” (Chapman, 2005, p. 8). 

The problem seems to be that the research that has been conducted thus far in the 

field to justify the arts as an important educational subject has focused mainly on the 

intrinsic values that the arts hold in the development of children. With the exception of 

the RAND Corp report in 2005, major studies have not been conducted that look at the 

cognitive effects that an education in the arts can have on a student. Most of what has 

been done in that direction has been speculative, at best. It seems difficult for researchers 

to tie direct effects one might get from an arts education to higher achievement (in other 

subjects). Even those studies that attempt to accomplish this (RAND Corp, 2005) are 

most often used as justification for an “arts as recess” or “art as enrichment” approach to 

arts education. It becomes a “hands-on, minds-off activity to be earned,” not expected 

(Chapman 2004, p. 12). Some might see this as acceptable, being that the current trend is 

to cut arts time for students. At least if it is established that the arts are even a smidge 

important, there is the possibility that the arts can be taught to students, even at a crippled 

level. What we must remember is that the purpose of schools is to provide students with a 

rich education based in all subjects (NCLB Core/Secondary Subjects, 2002).  

In 2003, funds that were earmarked for the arts were cut based on the knowledge 

that President George W. Bush’s administration has a “policy of terminating small 

categorical programs with limited impact in order to fund higher priorities” (US 
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Department of Education, 2003). This can, and has, been interpreted by Chapman (2005), 

among others, as a direct statement by the Federal Government that they do not believe 

that the arts are an important part of the education public schools should provide for their 

students. Instead, it is suggested that the arts become integrated into the core subjects’ 

curriculums or even offered as after-school programs (Chapman, 2005, p. 13). This is in 

direct response to the calls by No Child Left Behind for schools and teachers to place 

enhanced emphasis on the courses needed to calculate a school’s API and provide the 

AYP. In regards to magnet schools, including the arts-based ones referenced in the 

current study, the emphasis is clear: make sure you cover what is tested 

(English/Language Arts, Math, and Science) so you can make your AYP. Then, and only 

then, should schools spend time on enrichment activities like the arts.  

As a pilot study into the questions surrounding the questions about arts educations 

status in arts magnet schools, research was conducted via an online survey. In the next 

chapter, the methodology for the current study will be explored and explained. The study 

was aimed and exploring the opinions teachers and administrators have regarding the 

current health of their schools’ arts education programs. It was structured to look 

California State wide within all arts magnet schools. As such, the goal was to have as 

many arts teachers and administrators within those schools participate in order to build a 

substantial and concrete set of data. The implications of this data reach beyond simply 

understanding the health of the magnet schools and into the actual sustainability of the 

arts magnet program itself. 
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CHAPTER 3 

METHODOLOGY 

 

As stated in the introduction to this research, the purpose of this study is to 

explore the current state of the educational climate affecting the arts education that 

students are receiving in California Arts Magnet Schools. To accomplish this, a 

qualitative and quantitative study was conducted in the form of a survey. For the survey 

used in this research, 57 Arts Magnet Schools were selected. All of the arts teachers at 

these schools were contacted for participation. This study asked the arts teachers at these 

schools, in an anonymous survey format, to evaluate various aspects of their schools’ 

educational climate as well as the health of their arts programs. The objective is to be 

able to present, through scholarly research, a snapshot of how the arts departments in 

these California Arts Magnet Schools are affected by increased testing and federal 

legislation. This research will be provided/distributed to teachers, principals, 

superintendents, parent groups, school boards, and other policy makers interested in the 

arts. If the purpose of an Arts Magnet School is to provide students with an arts-centered 

education, and this research shows that the Arts programs at these schools have been 

affected negatively by an increased emphasis on testing and accountability measures, 

then the purpose of these schools is being intruded upon and steps must be taken to 

remedy the issue. If the results show that the participants feel that no negative effect from 

an increase in emphasis on testing and accountability measures, it provides evidence in 

support of those measures.  
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Selection of Participants 

The purpose and importance of this study is to explore the educational climate in 

California Arts Magnet Schools. As such, only those schools classified as Arts Magnet 

Schools were sought for participation. The State of California Department of Education 

keeps track of schools they classify in the magnet category. These lists are public record 

and are available at any time via the National Center for Education Statistics, the 

California Department of Education’s statistical partner. As mentioned, the list provides 

data (school name, contact information, and demographic information) on all schools 

given Magnet status in the state. The data, when accessed in October 2006, indicates that 

there were 465 schools (K-12) listed as having magnet status for the 2004-2005 school 

year (National Center for Educational Statistics, 2006). According to a representative for 

the California State Department of Education’s Visual and Performing Arts Division 

(VAPA), the most specific publicly available data on magnet schools is the state marking 

them as magnet. Because of this, the next step in narrowing the data (remember, only arts 

magnets are needed for this study) was to go through each school on the list (465 of 

them), call the office number listed, and ask what the magnet specialization is. This 

process narrowed the field from the original 465 to 57 (approximately 12%) who are 

identified as Arts Magnet Schools. As a reminder, the State of California identifies the 

Arts as Dance, Music, Theater, and Visual Arts. Therefore, in order for these schools to 

continue their Arts Magnet status, they need to have focused curriculum in one or more 

of those areas.  
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The population of persons that were recruited for this study was all the arts 

teachers from all Arts Magnet Schools throughout the state of California (Appendix B 

contains the list of schools contacted in this study). The idea is that, in order to get an all-

encompassing suggestion of what is happening in these schools, the research needs to 

include as much data from as many subjects as possible. The ages and ethnicities of the 

participants (teachers) varied depending on the physical locations of the schools as to be 

expected. Also, being that the population was comprised of public school teachers, there 

were anticipated to be a higher number of female participants than male (based on 

occupational gender trends). All Arts teachers (approximately 230) from all public Arts 

Magnet Schools in California were asked to participate. The basic inclusion and 

exclusion criteria for the selection of participants for this research are as follows: 

• Inclusion Criteria – Currently teaching an arts class in a public Magnet 
School in California 

 
• Exclusion Criteria – California teachers who do not teach in magnet schools, 

do not teach arts classes and/or do not teaching in public schools. 
 
Arts teachers who teach in Arts Magnet Schools throughout the state of California 

were contacted via email about the possibility of participating in a survey about their 

experiences in their schools. The e-mail addresses that were used for contacting the 

individual teachers are available publicly through either the school districts’ websites or 

on the individual schools’ websites. Those teachers willing to participate were provided 

with a link to an online survey (explained below), which they were to complete. The 

teachers contacted during recruitment were identified by their email only, and only for 
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the purposes of sending recruitment information. All other communication (including the 

survey) remained anonymous. 

Participants were contacted by email twice before the survey invitation was sent.  

In the situation where a teacher’s specific e-mail address could not be found, all 

communication was sent to the administration (usually the principal of the school), with 

instructions to forward the communications on the arts teachers. The first email 

introduced the purpose of the study and familiarized the participants with the principal 

investigator.  

Description of project from introductory e-mail:  
Arts Magnet Schools offer a unique and special atmosphere for student 

achievement and learning. They give students the opportunity to take part in 
various art forms as well as hone their skills as successful students. They are a 
rare breed in the state of California and as such should be watched for their 
students’ growth/achievement. Recent legislation has placed increased emphasis 
on accountability in schools, mainly in Math and Language Arts (English). This 
may have left many Arts Magnet Schools in the situation of choosing between 
their magnet emphasis, the arts, and what they are now accountable for teaching. 
The purpose of this study is to help understand the educational climate that exists 
in California Arts Magnet Schools. In the next coming weeks, you will be 
receiving an e-mail with a link to an online survey. This survey will take 
approximately 10-15 minutes of your time and will ask you questions related to 
your experience teaching at an Arts Magnet School. Your participation is 
voluntary and anonymous. 

 
The second email sent to the teachers was a reminder that a link to the survey 

would be coming to them in the next week. Being that the survey was entirely 

online/web-based, the third email contained a link to the survey and also contained a brief 

reintroduction to the research ideas. This e-mail also reminded the possible participants 

that they remained completely anonymous throughout the survey process and that their 
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participation was voluntary. Participants were also contacted with a reminder e-mail two 

weeks after the survey had begun to encourage them to participate in the research survey.  

 

Format of the Survey 

It was important for this research that all participants remain anonymous 

throughout the entire process of collecting data. This was needed because of the nature of 

the data collected. Some participants might feel that if their answers to the survey 

questions were to be made public, it might hurt their reputation with their school’s 

administration. It also encourages more participation when all subjects know that their 

information will not be shared with others in an identifiable manner. Therefore, the 

survey was kept anonymous and no non-voluntary information about the survey 

participants was kept. The only time the teachers’ identities were used for this study was 

in sending out recruitment e-mails. Even this information cannot be used to link anyone 

with his or her answers to the survey. On the second page of the survey site, the consent 

documentation was shown (see Appendix C). Participants had to click on an “I Accept” 

button before the actual survey questions were shown. The participants could take all the 

time they needed to read/study the consent documentation before clicking “I Accept” and 

continuing to the survey. Having the participants “sign” an actual paper informed consent 

form was not within reason for this project/survey. After the data had been collected 

through the survey, participants were pointed to a separate page where they were given 

the option to enter a drawing for one of two $25 gift certificates to Borders Bookstore. 

Participants were also given (at their request) a written letter of participation that could be 
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submitted to their school principal for possible professional development credit for their 

time in participation in the research and an option to receive an executive summary of the 

study findings. Participants were notified via the Consent form (Appendix C) that if they 

chose to have a letter written and submitted to their principal, their participation in the 

survey would come known to others beyond the Principal Investigator (PI). The 

participant’s survey data, however, will not ever be linked to their name or any other 

identifiable information. No deception was required or necessary for this research.  

The survey used for this study was conducted online via the survey engine 

“Survey Monkey” (http://www.surveymonkey.com). According to the University of 

Arizona Human Subjects Research Board, the site authorization is appropriate for use 

with human research subjects. The choice of this site to house the survey used in this 

research was based on the ability for data to be kept anonymous (no IP address recording 

option) as well as the secure servers on which the data was kept. One concern of the 

research planner was to avoid any tampering of data or research tools by malicious 

individuals. The survey, in total, was comprised of two separate data collecting modules. 

One contained the survey itself, while the other contained information about the drawing, 

the participation letter, and receiving study findings. This separation was made so as to 

keep subject identification information from the second part separate from the survey 

responses. 
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Survey Content 

The survey itself was comprised of sixteen (16) questions whose aim was help the 

researcher gauge the educational climate in California Arts Magnet. Please refer to 

Appendix D for a complete version of the survey containing all questions asked to the 

participants. The online version of the survey that was presented to the participants only 

made one question viewable at a time. This was done to prevent any other questions 

asked from interfering with the answers that were given for a particular question. Each 

answer given was saved into the data set each time a participant clicked on to the next 

question. Participants were reminded in the consent document that they were welcome to 

quit the survey at any time. There was no penalty for stopping the survey. If a participant 

were to stop the survey and attempt to pick up where they left off, they would be taken to 

the beginning to start over.  

The format of the questions used in the survey varies between quantitative 

multiple-choice and open-ended, qualitative ones. See example questions below: 

3) Which of the following programs are offered at your school? 
 – Visual Arts  – Dance  – Theater (Drama) 
 – Photography  – Video Production  – Music   
 – Dance  – Set Construction (Technical Theater, Lighting) 

– Other: _____________ 
 
11) How do you foresee your school’s commitment to the arts changing in the 
next 5 (five) years? 

 

Both example questions used in the survey require the participant to reflect on 

their school’s arts education programs. Question three (3) is used for a statistical analysis 

comparing the programs available at the various Arts Magnet Schools throughout the 
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State of California. The data compiled and comparisons made can be used to draw 

conclusions about the effect of any arts curriculum cuts on arts programs. It can also be 

used to compare the number of arts programs present within the participating schools 

versus the qualitative data gathered about how the participants feel the health of their 

school’s arts programs are. Example question eleven (11) is used to gather more direct 

data on the opinion of the participant (teacher, administrator) when it comes to the health 

of and commitment to the school’s arts programs. These questions must be interpreted 

carefully because a participant’s writing style may give clues to the nature of their 

answers. What this means is that the wording and structure of the answers by a 

participant (to all qualitative questions) must be taken into account to get the full-effect of 

their survey data. A participant might, for example, have quite a bit of sarcasm contained 

within their responses. A researcher might miss this if only one question’s response at a 

time is taken into consideration. 

Upon completion of the synthesis of the data gathered for this research, a 

summary of the findings will be written. This summary will be sent to all parties who 

requested it at the end of the survey as well as any school or organization that the 

researcher feel might benefit from having access to the results. These organizations could 

include the National Art Education Association (NAEA), the California Department of 

Education, the National Education Association (NEA), and others. It is the hope of the 

researcher that the findings of this study will further the knowledge of what is happening 

to the Arts Magnet program in the State of California and perhaps become a catalyst for 

change should the findings show a negative educational atmosphere in the schools.  
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The next chapter is devoted to presenting the data gathered from the study 

explained in this methodology. It is structured as to provide the reader with an 

understanding of all the data. For the open-ended questions, selected responses will be 

given as to show a well-rounded sample of the results. All interpretation of the data will 

be explored in chapter five. As mentioned earlier, it is important to keep in mind when 

looking at, and interpreting, the data from this study that we are looking at the feelings 

and impressions of individual teachers. As will be explained in the next chapter, there is a 

limit to how globally all data can be applied based on the number of respondents to a 

survey of this nature.   
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CHAPTER 4 

PRESENT STUDY 
 

 

Under all practical circumstances, the research completed in this study followed 

the format and expectations set forth in the Methodology. I will be the first to admit that 

the response to the survey did not quite reach the volume one would love to see in a 

perfect research world. As such, this current study should be understood as a pilot study 

to spark further interest in the subject of the current state of arts magnet schools. It must 

also be addressed that the responses given by the study participants reflect their 

impressions/understandings of such things as the health, effectiveness, and school’s 

commitment to the arts. What one should notice in the data presented in this chapter is 

that although there is an evident negative perceptions put for the by the participants about 

the past and present, they seem to be optimistic about the future. The remainder of this 

section is dedicated to the description of the participation, its complications, and 

responses/data associated with this research study. Interpretation of data collected will be 

covered in the next chapter (Conclusions). 

 

Participation 

 As described in the Methodology chapter, all Arts teachers from all pubic Arts 

Magnet Schools (57 from the list supplied by the National Center for Educational 

Statistics) in California were asked to participate in this research. The survey was 
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available online to the teachers beginning on May 22, 2007 and closed August 22, 2007 

(three months). The hope was to catch some teachers before the end of their school year 

(usually in June for California schools) and allow them the summer to complete the 

survey, if needed. It is understood that teachers are under an increased amount of stress 

during that time in the school year (final grading, testing, graduations, etc). This 

timeframe was chosen, however, to allow for first-year teachers (or teachers completing 

their first year at a new campus) to be able to successfully complete the survey. This also 

plays into the reasoning for keeping the survey open all summer. It was thought that if the 

survey was open during the summer, the participants could record their responses once 

the hectic school year had finished.  

 Of the 230 teachers and administrators from California Arts Magnet Schools that 

were contacted and asked to participate in this survey research, 15 heeded the call. This 

means that the response to the survey used in this research makes up 6.52% of the total 

population, which is much lower than what was originally anticipated when planning this 

research. The teachers and administrators who did participate ranged in experience with 

their current school from one year (new teacher on campus) to 23 (veteran teacher who 

has been with the school since it opened). This diversity should provide a dynamic and 

wide-angled view into the beliefs and judgments teachers have about the health and 

safety of their Arts Magnet School programs. 
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Table 4.1- Demographic Data of Participants 

 

Participant 

Number 

Number of Years Teaching 

at Current School 

Subject Taught (or Position Held) by 

Participant 

1 5 Visual Arts, Theater (Drama, Music) 

2 27 Music 

3 19 Visual Arts, Art History 

4 15 Dance 

5 11 Dance 

6 15 Visual Arts 

7 10 Visual Arts 

8 16 Visual Arts, Computer Imaging 

9 3 Unknown 

10 7 Unknown 

11 1 Visual Arts, Photography, Dance, Video 
Production, Theater (Drama), Music, Set 
Construction (Technical Theater) 

12 23 Video Production 

13 7 Administration 

14 5 Language Arts 

15 7 Administration 

 

Participation Complications 

The low percentage has many different strands from which it may stem. The most 

likely reason is the method for contacting the teachers and administrators for this 

research. As stated earlier, the teachers were contacted via e-mail to solicit participation. 

This method was chosen due to the necessity to contact participants using public 

information. It may be that the proliferous use of e-mail affects the responsiveness to 

requests within public schools (another topic for research perhaps). The e-mail method of 

contacting possible participants was favored over a traditional paper mailing system due 

to its low cost, requiring no external funds needed for this research and increased privacy. 

It was feared that if letters were simply addressed to “Arts Teacher,” that the possibility 
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lay open for non-qualified participants to have access to the research tools (survey) used. 

In future research that seeks to use similar tools/methods for research, however, a 

combined approach of mailing letters as well as e-mail would most likely help create a 

higher response percentage and aid in the diversity of data that can be used for 

interpretation and conclusions.  

An additional complication to the effectiveness of the data collecting tools used in 

the current study is the timing at which the survey was administered. The survey was 

opened for participants in May of 2007. For most schools, this is the beginning of the end 

of the school year. As such, teachers may have found it difficult to find time to participate 

in the study. There are many activities that complicate the lives of teachers during the end 

of the school year. These include final assessment of their students and final grades. The 

survey was left open to participants through the end of September 2007. For most 

teachers this time span includes their summer break and the beginning of the next school 

year. Both of these times (summer break and beginning of the school year) are also busy 

times for teachers. In the summer break, most teachers stay away from school-related 

business (including checking e-mails). As for the beginning of the school year, this time 

is full of the added stress of adapting to new students and building new relationships with 

them. As such, teachers may not be inclined to participate in a survey that occupies some 

of their free time. This is a miscalculation of the optimal timing for the implementation of 

the survey. 
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Presentation of Data/Responses 

 One limitation to the data gathered in this study stems from the small percentage 

of the population chosen participated. Being that only 15 teachers out of 230 participated 

(6.52%), all data collected is minimally significant when making conclusions and 

answering the research questions this study aimed to look in to. For the purpose of 

presenting the data collected, this section is devoted to providing a summary of the data 

collected during this research. Appendix E provides the complete data set for all 

responses/responders who participated in the research. All analysis of the data discussed 

in this section will be covered in the next chapter. This presentation of data will cover 

information that the author feels is pertinent to the understanding/analysis of what is 

happening educationally in the Arts Magnet Schools researched. As such, not all survey 

questions are covered in this analysis. To begin, let us compare the types of courses 

offered at the schools along with what classes are listed as arts by the schools. 

Figure 5.1- Responses to Survey Question #3 
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Figure 5.2- Responses to Survey Question #4 

  

As one will notice from looking at these two figures, there is some difference 

between the classes offered and those that the school lists as arts. This difference can be 

associated with multiple reasonings and schools of thought. One possibility, which will 

be discussed in more detail in the next chapter, is that some schools desperate to fund 

their Arts programs are making moves towards classifying areas as vocational/career 

training. For example, photography seems to be making a move from the world of an 

Arts classes, towards a more vocational-based curriculum. This places photography in a 

different area of state public education funding that is generally more generous than that 

provided for the arts.  

Being that the schools recruited for this survey are all listed as Arts Magnet 

Schools by the State of California, schools should be required to have their students take 

an arts-based class. This idea is one of the major functions of the magnet program. As 

such, one of the things that this research aimed to look at was the amount of time 
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(number of classes) students at these schools are able and required to take each year. One 

would expect to see, based on the idea that that the arts magnet program is based in 

having curriculum revolve around the arts, in response to a question about requirements 

for student enrollment in arts classes, that all respondents’ schools require all students to 

be involved in the arts at all times. The data that follows challenges this idea and raises 

the first clear questions as to the health of the Arts Magnet emphasis at these schools.  

 

Figure 5.3- Responses to Survey Question #6 

 

Figure 5.4- Responses to Survey Question #6.5 
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Figure 5.5- Responses to Survey Question #7! 

 

 

 The first challenge that is apparent from looking at the data collected is that 20% 

of the respondents said that their school does not require students to be enrolled in an arts 

class every single year while enrolled at the school. Of those who responded that their 

schools did require their students to be enrolled in Arts classes, only 60% indicated that 

there was a minimum number of classes that the students must be enrolled in as a 

condition of being in the Magnet School Program. When asked about the required 

number of hours per week of Arts instruction that students are getting, the vast majority 

(86.66%) noted that their schools required five hours per week or more of Arts 

instruction for each student (see Table 5.6).  This works out to students receiving about 

one hour per day worth of Arts classes (on average); or about one period in their 

schedule; assuming schools have 50-60 minute periods, which is average. 

 

 

                                                 
! In Figure 5.5 for answering “Other”, participants provided two general answers. Either 

that the schools were elementary level and the arts were integrated into their students’ 
everyday classes (two participants) or that the students were required one year-long class 
(two participants).  
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Figure 5.6- Responses to Survey Question #8 

 
 

 From this point on in the survey research, the emphasis moves beyond 

quantitative data and begins to collect qualitative answers to open-ended questions. The 

first of these asked participants to respond to how they feel their school’s commitment to 

the arts has changed over the last two years. The purpose of this type of question was to 

gather data based on the mood and tone (written) of how the teachers and administrators 

at the schools respond to the commitment of their schools to the Arts. They are the front 

line when it comes to the affects of restrictive legislation like the No Child Left Behind 

Act. It is through their testimony that one is actually able to gauge the educational 

environment present in the schools. What follows is collection of characteristic responses 

given to the various open-ended questions from the survey. 
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How has your schools commitment to the arts changed in the last two to five years? 

 

– Very little has changed — the school is committed. However, some in the 
neighborhood and school board would like the school to become a 
neighborhood school and have directly attacked our principal toward this end. 
We’ve also, as a staff had discussions about requiring arts classes each year, 
but this is in competition with students who, at higher grades, need AP 
[Advanced Placement] and other college prep classes and simply can’t fit in 
an art class. English teachers in the 9th and 10th grade have written school-
wide units of study that include the arts — to bring the arts and academics 
together. 

 
– Budget constraints have diminished commitment to the arts across the board. 

 
– The foundation of our school's philosophy is the integration of the arts into the 

core curriculum.  That is still strong.  The current daily reality is that the 
generalist teachers feel very stressed about teaching reading and math and still 
fitting in the arts on a regular basis.  A new superintendent is mandating more 
reading, math, and raising test stores. 

 
– I believe it has lessened.  There are more scheduling problems with academic 

classes.  That is, some AP and honors classes conflict with the advanced 
dance classes. Making it impossible for students to enroll in both.  Counselors 
often put students into AP classes (force the students) instead of their proper 
dance class.  Quite a few (over 6 or 8) have dropped dance as a result, or have 
left the school entirely. 

 
– We increased the number of art classes offered and hired another art teacher. 

 
– We no longer have a strong artistic director, so we no longer have meetings 

that bring all the arts teachers together.  We have administrators that neither 
appreciate nor understand the arts.  So, we arts teachers are succeeding in 
spite of the administrators.  There is such a focus on ‘no child left behind’ that 
every artist is left behind, and focusing on test scores, and numbers of kids in 
AVID [Advancement Via Individual Determination] or AP is leaving out 
excellence in the arts.  Since Dance does not have AP classes, we lose out the 
most. 

 
In response to this question, it seems that the respondents perception of how the 

school’s commitment to the arts has changed over the last two to five years, varied based 

on where they saw changes happening. For example, some believed that the commitment 
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has lessened based on the inclusion and expansion of programs such as AVID and AP 

classes; others saw budget constraints. There were a couple respondents who said that 

they believed that the commitment had not changed, however there are pressures in place 

that are poised to have an effect on the arts programs in the future.  

 

How do you foresee you school’s commitment to the arts changing in the next five years? 

 

– This school will continue to offer the California Standards based arts classes 
in every area as the Magnet focus. 

 
– We have gone from a very strong ARTS school to a traditional inner city 

school. The arts emphasis continues to diminish in quality. It is tragic. 
 

– I hope it gets better, but I'm pessimistic.  One of our dance teachers is leaving 
at the end of the year, and so far, the administrators' solution is to cut the 
position.  This will force the rest of us to have bigger class sizes, and to have 
about 45 students or more be unable to enroll in dance class next year. 

 
– We will be upgrading the digital photography/video computer lab this summer 

and the computer imaging lab in the next 3 years.  There are plans to build a 
performing arts theater within the next 5 years. Architectural plans have been 
drawn and submitted to the school board. I suppose these improvements 
indicate an increased commitment. 

 
– I'm hoping that with new administration, we can return to our former glory. 

 
 

What we find in the answers to this question is an over-all optimism for the 

school’s arts programs. Some are hoping that with new leadership, and some new 

equipment/classrooms the school’s commitment to the arts can be reinvigorated. Others 

feel that the current path will lead will continue and they perceive that the arts programs 

will continue to diminish in value and effectiveness.  
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Have you noticed any other programs/departments receiving increased attention over the 

last five years, that encroach on the curricular time and/or budget received by the arts? 

 

– The changes in college admission criteria has prompted us to offer more AP 
classes and AVID to support students to be successful in the higher level 
classes. Students now are in a position to choose an upper level academic 
class over an arts class. 

 
– Because our student body is made up of many English Language Learners and 

test scores are so important, teachers have felt pressure to do more language 
arts in their classrooms and spend less time in the arts. 

 
– The budget has remained steady. The funds for the Arts are determined by the 

TIIG funds (Targeted Integration) from the state. This magnet was established 
to insure participation from every ethnic group to create a diverse setting. 

 
– NCLB has switched energy, attention and funding to passing the fraudulent 

tests to the detriment of the arts and genuine education. 
 

– No. We received a $90,000 technical grant and half of it is budgeted on 
upgrading the digital photography/video production lab.  We are also 
expecting to receive a $47,000 grant for Art-Music-Physical Education in July 
2007 to be spent of classroom supplies. 

 
– Our schools have received reduced funding for magnet programs to pay for 

additional core academic and literacy programs established by the district 
 

– Since we dance teachers put on student shows, we get the box office from our 
efforts, to put toward costumes, etc.  So, the budget isn't too stressed.  That 
said, it will be difficult to replace old expensive equipment, like dance floors, 
audio/video equipment.  We'll see what happens.    There is new state money 
available, but our administration is not taking leadership to distribute that arts 
and PE moneys effectively. 

 

Again, in the answers to this question we find respondents perceiving that there 

are other programs, mainly AVID and AP, that are receiving enhanced funding while the 

arts receive less. Most of the respondents felt that the arts were receiving less funding 

than other programs within the school. Some, however, mentioned that there is actually 
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going to be, or already has been, an increase in the arts funding due to technology grants 

and enhancement of arts-related facilities. 

What one will notice from reading through the responses is that there are some 

participants who have a positive outlook on the directions their schools are going in terms 

of the Arts, while others provide a more negative response. More than 60% of the 

respondents’ comments indicate negative feelings about the direction their schools are 

taking with the arts. There are many factors that affect a school that can vary greatly from 

school to school. These can include principals/administration, arts budget funds available 

(state and/or local), district superintendents/administration, neighborhood relationships, 

and pressures from other outside sources (college entrance requirements, federal 

legislation, etc). As such, both positive and negative responses must be analyzed and 

taken into account when making judgments and correlations on the current educational 

state of the California arts magnet schools. 

The last portions of the survey asked participants to both numerically and 

narratively reflect on how they perceived the health of their school’s Arts programs. The 

term “health” in this aspect was left open-ended for the participants to interpret as they 

saw fit. No clear definition of the supposed use of the term was provided. This was done 

to avoid creating bias in the answers provided by the participants. The statistical 

information gathered is based on a nominal scale ranging from one (1) to five (5): where 

One (1) is Weak/Low, Three (3) is Normal/Constant, and five (5) is Strong/High. What 

follows are two figures showing the spread of the respondent answers to the statistical 

portion of the questions, as well as representative responses to the open-ended sections. 
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Figure 5.7- Responses to Survey Question #14 

 
 
 
Figure 5.8- Responses to Survey Question #15 

 

 

Open-Ended Responses to Questions #14 and #15 

 

– Some impact has been felt with students choosing an academic class over an 
upper level arts class. 

 
– Our district has supported the arts, especially the visual arts, in the 20 years I 

have been employed in the district. Our student population grew from 1500 to 
2000 and has currently dropped to 1800.  During the 16 years I have been at 
this high school our visual art course offerings have increased from 10 (with 
2.5 teachers) in 1990 to 35 (with 7 teachers) in 2005 to the present.  In 1990 
we had to share our music teacher with 2 middle schools.  Now we have a full 
time music teacher who teaches 5 sections.  Before 1990 the school board had 
an architect design a performing arts center and then did not go ahead with the 
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construction.  In 2006 the school board decided to get new plans and budget 
for the construction again. 

 
– Our school is going through a period of staff change. Some of these teachers 

have been here since our school was established. Several of the key staff 
members are retiring. There are few staff members who are planning on 
transferring to another site. 

 
– Arts teachers push and pursue goals despite constraints by nature, I think.  

They will always try to be the very best they can. When things around them 
become more difficult they just work harder. 

 
– We had a huge influx of very talented young students, plus we still had many 

gifted, committed upper classmen. These young students will graduate this 
year and next, and there is little talent to replace them. This is due to the 
district’s lack of focus on our school. They look only at test scores, and have 
given us a principal who is truly incompetent.  She knows nothing about the 
arts or about inspiring teachers. Our test scores have gone down because all 
the good academic teachers are transferring to other schools, leaving only 
good arts teachers in place (we have nowhere else to go), and the dancers are 
leaving to take academics at stronger academic schools, and take dance 
outside in studios. 

 
The statistical data gathered on the participants’ feeling as to the health of the arts 

programs in their schools suggests that although there are negative things happening in 

the schools (as per narrative responses to earlier questions), the school staff feels that the 

overall health is good. The vast majority of participants (41.7% and 50%, for questions 

#14 and #15 respectfully) rated the health of their Arts programs as Strong/High. This 

would almost seem to contradict the data from the earlier questions asking about support 

and commitment by the school and administration. Teachers are, perhaps, feeling the 

pressure of non-commitment (in the majority of cases) yet feel as though their arts 

programs have survived the constraints. Arts Magnet schools are assumed, and in a way 

required, to have the strongest Arts programs in the state of California; this is their 

purpose (and calling). As is mentioned in one of the participant responses, “all the good 
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academic teachers are transferring to other schools, leaving only good arts teachers in 

place (we have nowhere else to go).” This suggests that the Arts teachers see the Arts 

Magnet Schools as a refuge for Art curriculum. This could be because, as mentioned in 

earlier chapters, that the Arts are often one of the first subjects to be injured by restrictive 

testing and legislation requirements. The question still remains, how will the Arts Magnet 

Schools be affected should testing requirements/legislation tighten and the schools are 

forced to cut more Arts classes? Will they be able to provide the Arts education that is 

expected in the Arts Magnet program?  

What follows is a summary of selected representative responses left by 

participants in an open-ended “comments” section of the survey. The narratives provided 

add to the discussion about what is happening in the schools and should be taken into 

account when drawing conclusions about the educational climate within the schools. 

 
– The NCLB requirements for additional assessments have created a tension 

with the arts program as time is now required to test students that would have 
been available for rehearsal. 

 
– Arts schools need arts administrators or at least people who understand 

funding and the time commitment required by the arts for student and staff 
support. We have gone from stellar classes and work to mediocrity with 
people who are not even credentialed or qualified in key positions. Directors 
often have no actual theatrical experience any more. We are like, or less than, 
other high schools in quality. 

 
– Our drama department has been sorely neglected.  Plays have been presented 

in the cafeteria, which is inadequate. In the past we offered once section each, 
beginning, intermediate, advanced drama. Last year we dropped intermediate 
and next year there are only enough sign-ups for one beginning section. The 
drama teacher is retiring this year. 

 
– One area of concern pervasive at our campus is the rift between the artistic 

staff and the academic staff. 



 
 
 
 

61 

 

In summary, there is a definite response that the participants perceive that there 

has been a decline in their school’s commitment to the arts has declined over the recent 

years. This perception seems to be drawn from a couple of sources. One source being a 

decrease in funding and attention being received by the arts in favor of more 

academically minded programs such as AVID and/or Advanced Placement. The other 

source of the negative perceptions seems to stem from outside pressure being placed on 

the school by neighborhoods, testing, and accountability standards that do not put 

emphasis on the school’s arts focus. When asked to look into the future, most respondents 

had an optimistic outlook should some sort of change come about within the school’s 

structure. If no change were to come about, some feel that the arts emphasis of their 

schools could be in jeopardy. Not all respondents had this type of negative perception 

however. Some mentioned that their schools were actually enhancing the arts programs 

through grant money the school has received. These monies were to be going to the 

construction of new facilities (mostly in the digital arts) and new equipment. The 

respondents who mentioned these increases saw them as a positive sign in the school’s 

commitment to the arts, and effectiveness as an arts magnet school.   

The next chapter is devoted to interpreting the data that has been presented here. 

As mentioned before, when interpreting data of this nature, many things must be taken 

into consideration. We must remember that the answers given to the survey questions, 

specifically the open-ended ones are based on the participant’s perceptions of the 

information. For example, a question asked about a school’s commitment to the arts five 
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years ago will yield an answer based on the participant’s perception of how things have 

changed based on what is happening currently.  As such, in order to process the data 

collected in this study, we have to take in to consideration more than simply one question 

at a time. The next chapter will do this, structured around answering the research 

questions set forth in the Introduction and formed the basis for this research. 
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CHAPTER 5 

CONCLUSIONS 

 

It is hoped that the data gathered during the research conducted for this study will 

give light into the current educational climate that can be found within California Arts 

Magnet Schools. As mentioned in earlier chapters, one of the main ideas behind 

classifying a school as Magnet is for that school to have a focused area of study for its 

students. That area of focus, whether it be Math, Science, Art, or any other subject, 

becomes the very heart of the curriculum taught to all students attending the school. In 

the case of Arts Magnet Schools, this means that the Arts are required somewhere in the 

schedule of the students. The study conducted for this research asked the staff at the 

California Arts Magnet Schools to reflect on how they saw the health of the Arts program 

and the direction the school was headed in respect to the Arts programs offered. What 

was found, in compiling and dissecting the data gathered, was that although teachers see 

the moving away from the arts, teachers feel that the Arts programs themselves are doing 

well in providing a quality Arts education. In addition, there is a sentiment among the 

participants that if things continue in the direction they are currently heading, the future 

for the Arts Magnet status of the schools is unclear.  

Qualitative data, by nature, provides the researcher with emotion and contextual 

responses that quantitative data generally cannot. Respondents are able to speak their 

mind and explain their answers to the survey questions. In the research conducted for the 

current study, most of the qualitative data gathered was in response to clarifying and/or 
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expanding on the participants’ answers to the quantitative survey questions. The data 

gathered also allows us to further gauge, to a greater degree of specificity, what is 

happening in the California Arts Magnet Schools, and how things like No Child Left 

Behind, testing, and other external forces are working both for an against the Arts 

programs within the schools. 

 The quantitative data gathered in this research provides an interesting glimpse 

into the world of the Arts Magnet School and its structure. Due to the nature of 

quantitative data, there is little no context or explanation present in most of the responses 

provided. This statistical data, however, is important in that it provides us with the 

opportunity to make some interesting conclusions about how the teachers perceive the 

current and past depth and health of their schools’ art programs, as well as where they see 

them going in the future. From there, speculative conclusions can be made as to the 

various reasoning behind the responses that were given. To begin, let’s look at the data 

difference between classes offered at the various schools compared to the listing of those 

classes as Arts. 

 

What Kinds of Arts Classes/Programs Are Offered at Arts Magnet Schools? 

 When a question was asked to the survey participants about what programs were 

offered at their school, a list was provided for them to choose from. This list was based 

off of classes that were offered in 2001 at a San Diego, California Arts Magnet School. 

From that list, 100% of the respondents said that Visual Arts (most often Drawing, 

Painting, Sculpture), Music, Theater (Drama) and Dance were offered within their 
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school’s curriculum (refer to figure 5.1). The participants were then asked to select, from 

the same list, what programs within their schools were listed/classified as Arts within the 

course list. One might expect that, due to the Arts Magnet status, the same classes would 

be selected by 100% of the participants; this is not the case however. There is a decrease 

in the number of participants who indicated Photography, Dance, Video Production, and 

Set Construction (Technical Theater, Lighting) were considered Arts courses within their 

schools. Although no follow-up question was asked to the participants about their 

impressions as to the reasoning behind this difference, the data shows that these classes 

must have been moved to different departments. For example, a photography program 

might be moved into a technology or technical preparatory department depending on how 

the class is structured. 

 Early in the history of art education, the purpose was to prepare students to enter 

the workforce. The objective of this art education was to prepare future workers to fill 

positions in drafting and product design. During much of the later half of the 20th century, 

however, the focus of art (specifically drawing, painting, and sculpture) in education has 

moved mostly away from this type of vocational training, and moved to a more 

creative/artistic approach (Elfland, 1990; Stankiwicz, 2001). With the increased pressure 

from federal and local legislation to prepare students for success in the current world, as 

well as the decreased funding in the arts, it seems that schools move some of their arts 

subjects over to more technically inclined departments or replace arts with technology. 

Technology seems to be a driving force in today’s economy and this creates a situation 

where persons highly skilled in technology valued. It is because of this that both state and 
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federal legislation has given increased funding to Tech-Prep programs in an effort to 

better prepare students for the workforce.  

 A few years ago I conducted some research in Arizona about the conversion of 

Photography from the Arts to Tech-Prep within schools (2005). A Tech Prep program in 

Arizona is, by definition “an educational program of study that combines at least two (2) 

years of a secondary Approved Career Technical Education Program, two years of post 

secondary career education, and contextual academic education at each level in a non-

duplicative sequential course of study” (Arizona Department of Education, 2005). One 

supporting belief for the implementation of a Tech-Prep program is that within the 

technical aspect of the curriculum, students are becoming better equipped to score well 

on state mandated (API calculating) yearly tests, as shown in the table below. Within 

California, similar programs, with a similar definitions and expectations exist. It is not 

beyond recognition that a similar move like the one happening in Arizona, of converting 

technical arts  such as Photography, Video Production, and Set Construction is happening 

within the California Arts Magnet Schools chosen for the current study.  

Table 6.1-Comparison of Percentage of Students Meeting/Exceeding AIMS Standards 

 
Source: Tucson Unified School District, Arizona, 2005 
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If this belief is applied to the data gathered on the number of classes offered 

versus the number of classes listed as Art, we can deduce that one possibility in the 

decrease is due to this classification of some technical-oriented Arts subjects as Tech-

Prep. If we look at the data, the following classes showed a difference in being offered at 

the school and being listed as Art: Photography, Dance, Video Production, and Set 

Construction (Technical Theater, Lighting). With the exception of Dance, all of the other 

classes are very technically oriented. As a student, one must master the technology 

needed. This fits directly into the aforementioned definition of a class that can be used as 

Tech-Prep. As such, it is not beyond saying that the conversion of these subjects from 

Arts to Tech-Prep has happened (is happening). This may have been done to offset the 

moneys lost from those programs due to the increase in spending that the schools have 

for testing and test preparation classes/curriculum. Further research must be completed on 

this subject before any definitive conclusions can be made as to the reasoning behind 

decisions made in the schools. 

As we look at the statistical data gathered in the present study, beyond that 

already discussed, we begin to see a picture that further suggests the disintegration of the 

Magnet Arts programs within the participating schools. To begin, it is apparent from 

looking at the data that 20% of the respondents said that their school does not require 

students to be enrolled in an arts class every single year while enrolled at the school 

(figure 5.3). This means that there is a possibility (worst case scenario perhaps) that some 

schools could have a large number of students not enrolled in the Arts at all. If this is the 

case, the status of that school as an Arts Magnet school is pointless. Remember, one of 
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the purposes of a Magnet school is to provide students with a school option where all 

aspects of their learning revolve around a specific subject.  

There are a few possibilities as to the reasoning for this action of no requirement 

for Arts class enrollment. Most of them tend to revolve around the same central idea: 

testing and API requirements have forced schools to require that their students spend 

more time in the tested subjects (Math, Language Arts, Science). This increased time is 

supposed to have the effect of raising the passing rate of the schools AYP, and this allows 

the school to remain open in its current configuration (remember the sanctions for failing 

schools). It is, however, detrimental to the students’ learning in that the reason most of 

the students chose to attend the school was to be involved in the Arts. 

I have had several conversations over the years with a student from a southern 

California Arts Magnet School (we’ll call him Sam; has since graduated) about his 

experiences. One of my conversations revolved around his anger with his current class 

schedule (it was the beginning of the school year). Sam had been playing trumpet and 

tuba in the school’s music program for two years and had excelled at it. It was going to 

be his junior year and he was to be part of the school’s highest band. Music was the 

reason he attended the school and, as such, was his favorite subject. He was angry when 

we spoke due to the lack of a music class on this schedule for the year. His counselor had 

removed him from the music class in order to place him in an extra period of English. 

This meant he was taking twice the course-load compared to other students. The 

reasoning was that the school had failed to meet AYP for two years and had implemented 

a plan where a certain percentage of the lowest-scoring students would be placed in extra 
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classes in an attempt to raise their scores. Since these extra periods had to come from 

somewhere, and the Arts are not a tested subject (as per No Child Left Behind), the 

students had an Arts class cut to make room for the extra period of the tested subject. It 

was (and still is) amazing to me how a school can simply bypass its emphasis in place of 

meeting testing requirements. In my opinion, this must be having an effect on the health 

of the schools’ Arts programs.  

 

How Do the Teachers Perceive the Health of their Arts Magnet Schools? 

Looking at the data found in figure 5.7, one can see how participants rank the 

health of their Art programs five years ago (before the implementation of No Child Left 

Behind). All of the participants who responded said that the health of their programs were 

at least normal. In fact, 50% ranked their Arts programs as being strong (the highest 

ranking). Comparing that to the responses to a similar question that asked participants to 

rank the current health of their school’s Arts program, an interesting pattern emerges. In 

response to the current health of the school Arts program, only 83.4% rank it as normal or 

higher, compared to the perception that five years ago 100% were normal or higher. In 

addition, 16.6% ranked the health as weak or below normal, whereas five years ago, 0% 

felt that their Arts programs’ health ranked weak or below normal. Although the study 

results don’t provide data about teachers’ perceptions as to the reasons for this decrease, 

we might speculate that one reason behind this perceived decrease in health could be 

connected with the increased pressures on the schools provided by increased high-stakes 

testing, No Child Left Behind, and other restrictive legislation. There is also the 
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possibility that teachers might perceive that things were better for the arts in the past as 

opposed to the present due to arts teachers often and increasingly struggling to find their 

place within their school.  

 

How Do the Teachers Perceive Their Schools’ Commitment to the Arts? 

 In addition to the previously mentioned data regarding how participants felt about 

the health of their Arts program, they were asked questions requiring them to describe 

various aspects of their school’s commitment to the Arts. To be more exact, they were 

asked how their school’s commitment to the Arts has changed over the last two and five 

years. Responses were mixed; it was not an overwhelming cry of foul on the part of the 

school for not supporting the arts. There was, however, as sense of uncertainty when it 

comes to how changes that have occurred over the last two to five years are going to 

affect the Arts programs. For example, one response from an elementary school teacher 

was:!  

The foundation of our school's philosophy is the integration of the arts into the 
core curriculum.  That is still strong.  The current daily reality is that the 
generalist teachers feel very stressed about teaching reading and math and still 
fitting in the arts on a regular basis.  A new superintendent is mandating more 
reading, math, and raising test scores. 
 

 What this seems to point out is that the teacher feels that although the school is 

still committed to the Arts on paper due to their status as an Arts Magnet School, the 

everyday reality is that everyone is finding it hard to keep the commitment alive because 

of all the testing and extra emphasis on Math, Language Arts, and Science. These same 

                                                 
! The assumption of elementary level is being made by the impressions from responses 

given to other survey questions 
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feelings are expressed by many other teachers, including ones from a high school teacher 

in regards to Advanced Placement (AP) classes and the Advancement Via Individual 

Determination (AVID) program, both of which are designed to challenge students to 

achieve. The AVID program, additionally, is designed to help underprivileged and 

struggling students develop the skills necessary to graduate and go on to college. The 

problem is specific enough to these programs that more than one teacher has mentioned 

that other programs, like AP and AVID, are taking away from the time that students 

should be in Arts classes.  

The changes in college admission criteria has prompted us to offer more AP 
classes and AVID to support students to be successful in the higher-level classes. 
Students now are in a position to choose an upper level academic class over an 
arts class. 

 
 The most specific data to come out of the survey regarding what is perceived to 

be happening to the Arts programs in the schools, as well as, what might be causing 

change came from some of the questions regarding whether the teachers had noticed any 

other programs/departments receiving increased attention over the last five years. In 

addition, they were asked if anything encroaches on the curricular time and/or budget 

received by the arts. It is important to keep in mind that the responded to this kind of 

question provides data shows the teachers’ perception of what has changed over the last 

five years and not what may have actually changed There were a few positive responses 

to these questions.  

We received a $90,000 technical grant and half of it is budgeted on upgrading the 
digital photography/video production lab. 
 
We will be upgrading the digital photography/video computer lab this summer 
and the computer-imaging lab in the next 3 years. 
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These responses mainly concentrated on spending money for 

construction/upgrading spaces that are to be used by the technical arts, and could be 

interpreted as a signal to the eventual move of those subjects to a Tech-Prep style of 

class. This is not necessarily a commitment to the Arts on the basis of keeping within the 

Arts Magnet program. However there are other options as well that can be considered, for 

example, the schools may be modernizing their arts curriculum to incorporate newer 

technology and provide students with a non-traditional artistic learning experience. Over 

60% of the qualitative responses to these questions were negative and spoke of various 

areas within the school (and administration) that are diminishing what the Arts can do 

within the school. These range from the aforementioned AP and AVID programs, to 

teaching for English Language Learners (ELL), and even pressure from neighborhood 

and district powers. One respondent even suggested that the school is being pushed to 

give up its magnet status in order to function as a regular/neighborhood school since it 

has such a steep decrease in the Arts curriculum offered. Not all is bleak however, as the 

other 40% of the responses given were at least marginally positive, and this must be kept 

in mind. Tentative, conclusions can be made, however, in that the bulk of the data 

gathered suggests that the quantity and quality of the arts programs in the California Arts 

Magnet Schools is decreasing in proportion to the increasing of testing and academic 

achievement goals (like those required by No Child Left Behind). Due to the low 

participation in this study, those types of determinations would be non-conclusive when 

applied to the whole population of arts magnet schools. 
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How Do Teacher Perceive the Overall Climate Within Their Schools? 

 Although the data collected from both the quantitative and qualitative sections of 

this study are important on their own, and conclusions have been made based on them, in 

order to get the big picture, one must combine the findings. Only then can we understand 

the educational climate that is functioning within the Arts Magnet system in California. 

In general, what seems to be occurring is that although schools are decreasing their Arts 

offerings and support for the Arts programs, Arts teachers are doing the best they can and 

keep the health of the Arts programs high, for the most part. This conclusion is made by 

looking at the overall negative tone of the bulk of the qualitative responses combined 

with the diminishing Arts class offering data and the positive outlook that the majority of 

respondents had for the health of their schools Arts programs.  

 In the future, however, this may change to a more heavily negative outlook. The 

signs of this are present in the data gathered. For example, looking at the responses for 

the health of the Arts programs, they are generally positive towards the “high” section. In 

spite of this, when looking at the difference between the response to the current health 

versus the perceived health five years ago, there is a decline in the number of respondents 

who mark theirs as high, and more who mark theirs as weak and less than normal. This 

suggests that although the majority of the current health is high and above normal, if 

current trends continue, that number will continue to decrease. What we must keep in 

mind, however, is that we are looking at the teachers’ perceptions of the changes in 

health. As such, there might be an expected decline in the perceived health due to the 

complexity of the human psyche in dealing with looking at the past. The sentiment within 
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the open-ended responses reinforces the notion of a perceived decline in the schools’ arts 

program health as well as optimism for the future.  

 
Arts schools need arts administrators or at least people who understand funding 
and the time commitment required by the arts for student and staff support. We 
have gone from stellar classes and work to mediocrity with people who are not 
even credentialed or qualified in key positions. Directors often have no actual 
theatrical experience any more. We are like, or less than, other high schools in 
quality. 
 
I hope it gets better, but I'm pessimistic.  One of our dance teachers is leaving at 
the end of the year, and so far, the administrators' solution is to cut the position.  
This will force the rest of us to have bigger class sizes, and to have about 45 
students or more be unable to enroll in dance class next year. 
 
I'm hoping that with new administration, we can return to our former glory. 

 

Implications of Results 

 One thing that must be kept in mind when interpreting and making conclusions 

based on the data from this pilot study is that were 15 respondents. As such, correlations 

between the data and the rest of the arts magnet school population are done so with 

caution. Now, although the number of respondents was low, the data that was collected 

suggests that Arts Magnet Schools in California could be in the middle of an identity 

crisis. What I mean is that, since these schools are supposed to have the Arts as a central 

part of the curriculum taught to all students enrolled, and the data suggests a trend of 

increasing non-support of the arts within those schools, soon the schools, the distinction 

of being an Arts Magnet school may become blurred. This has already begun to occur at 

some schools according to one respondent. A worst-case scenario would be that Arts 

Magnet Schools would cease to exist; or perhaps the Arts Magnet Programs may be 
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watered down so much that the schools become simply a neighborhood school with a 

fancy name, a fear I hold for these schools, which have been an artistic haven for many 

students throughout their existence. It seems strange that legislation (No Child Left 

Behind) and high-stakes testing are allowed to take away from the arts when “54% [of 

Americans] rated the importance of arts education a ‘ten’ on a scale of one to ten. 

[Further,] 93% agree that the arts are vital to providing a well-rounded education for 

children” (Ruppert, 2006, p. 5).  

 

Suggestions For Further Research 

 The No Child Left Behind Act comes up for renewal in the year 2008. As this 

research was being conducted, debates were taking place over how the legislation might 

be changed in response to many concerns. The problem it is causing for the Arts is one of 

these concerns (National Art Education Association, 2007; National Education 

Association, 2007). But will the revised legislation adequately address the need to include 

the Arts and other subjects? This is unknown at the time of my writing. The trouble 

comes, however, in that part of the No Child Left Behind Act and its sister legislation 

mandates that all curriculum changes, tools, and decisions must be made based on 

scientific research that has been proven statistically and meets strict federal standards. 

Studies have been completed in recent years and school programs have been developed 

that find that the arts do seem to have a positive effect on student achievement and 

performance on standardized tests (Ruppert, 2006; Weiss, 2004; US Department of 

Education, 2004:2; Winner, Ellen & Hetland, Lois, 2000). These studies have yet to have 
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a substantial effect on how the arts are treated within the school system. Further studies 

should be completed that look at comparing what the arts do for student achievement 

with what other, well-established, programs like AVID and AP do. These types of 

programs are what the respondents to the current pilot study have perceived to be the 

ones taking the most from the arts in terms of time and finding. If it is found that the arts 

yield similar, if not better, results in terms of student achievement and performance than 

the established programs, the arts might be in the position to gain respect within the 

educational system and its current focus on testing and accountability.  

 More research should also be completed in the realm of the topics covered in the 

current research. For example, a more extensive survey that reaches a greater number of 

teachers and arts magnet programs (in other states perhaps) should be completed a few 

years from now (five or so) to gauge whether there has been significant change between 

the slope that appears to be occurring currently and what changes the 2008 legislative 

reform may prompt. The hope would be to find that there has been an improvement from 

the current trend of slowly choking the Arts programs in Arts Magnet Schools. 

 

In Closing 

Due to the relatively small umber of respondents to the survey, it should be 

considered a pilot study into how teachers perceive the health and functionality of their 

schools. California Arts Magnet Schools are often an area of education that is ignored 

due to their specificity in subject area and relatively small numbers (57 in the whole state 

of California). What I had expected to find through this study was that Arts Magnet 
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Schools are thus being torn apart at the seams (between Art and Academics) by restrictive 

legislation like the No Child Left Behind Act. What the data reviled, however, is a mixed 

bag. No all-encompassing conclusions can be made about the arts magnet program in 

California as a whole from this pilot study, although it has given some light into how 

some teachers perceive the health of their arts magnet programs. Within those results 

teachers feel that sometimes an atmosphere is created where Arts teachers are feeling 

abandoned by their administration. However, as one respondent put it, “Arts teachers 

push and pursue goals despite constraints by nature, I think.  They will always try to be 

the very best they can. When things around them become more difficult they just work 

harder.” It is by this outlook alone that I have faith in the longevity of some sort of Arts 

curriculum within the Arts Magnet Program in California. It would be a shame to lose 

something so great as a group of schools devoted to combining the Arts with the required 

state curriculum. 
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APPENDIX A — CALIFORNIA STATE VISUAL ARTS STANDARDS 9-12 

 
Contained in: Visual and Performing Arts Content Standards for California Public 

Schools. Adopted by the California State Board of Education: January, 2007 (p.152-154). 
 

Grades Nine Visual Arts Through Twelve– Proficient 
 
Note: The proficient level of achievement for students in grades nine through twelve can 
be attained at the end of one year of high school study within the discipline of the visual 
arts after the student has attained the level of achievement in visual arts required of all 
students in grade eight. 
 
1.0  ARTISTIC PERCEPTION  

Processing, Analyzing, and Responding to Sensory Information Through the 

Language and Skills Unique to the Visual Arts  
 
Students perceive and respond to works of art, objects in nature, events, and the 
environment. They also use the vocabulary of the visual arts to express their 
observations.  
 
Develop Perceptual Skills and Visual Arts Vocabulary  

1.1  Identify and use the principles of design to discuss, analyze, and write about  
visual aspects in the environment and in works of art, including their own.  

1.2  Describe the principles of design as used in works of art, focusing on dominance  
and subordination.  

 
Analyze Art Elements and Principles of Design  

1.3  Research and analyze the work of an artist and write about the artist’s distinctive  
style and its contribution to the meaning of the work.  

1.4  Analyze and describe how the composition of a work of art is affected by the use  
of a particular principle of design. Impact of Media Choice  

1.5  Analyze the material used by a given artist and describe how its use influences  
the meaning of the work.  

1.6  Compare and contrast similar styles of works of art done in electronic media with  
those done with materials traditionally used in the visual arts. 

 
 
2.0  CREATIVE EXPRESSION  

Creating, Performing, and Participating in the Visual Arts  

 

Students apply artistic processes and skills, using a variety of media to communicate 
meaning and intent in original works of art.  
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Skills, Processes, Materials, and Tools  

2.1  Solve a visual arts problem that involves the effective use of the elements of art  
and the principles of design.  

2.2  Prepare a portfolio of original two- and three-dimensional works of art that  
reflects refined craftsmanship and technical skills.  

2.3  Develop and refine skill in the manipulation of digital imagery  
2.4  Review and refine observational drawing skills.  
 
Communication and Expression Through Original Works of Art  

2.5  Create an expressive composition, focusing on dominance and subordination.  
2.6  Create a two- or three-dimensional work of art that addresses a social issue.  
 
 
3.0  HISTORICAL AND CULTURAL CONTEXT  

Understanding the Historical Contributions and Cultural Dimensions  

of the Visual Arts  

 

Students analyze the role and development of the visual arts in past and present cultures 
throughout the world, noting human diversity as it relates to the visual arts and artists. 
  
Role and Development of the Visual Arts  

3.1  Identify similarities and differences in the purposes of art created in selected 
cultures.  

3.2  Identify and describe the role and influence of new technologies on contemporary  
works of art.  
 

Diversity of the Visual Arts  

3.3  Identify and describe trends in the visual arts and discuss how the issues of time, 
place, and cultural influence are reflected in selected works of art.  

3.4  Discuss the purposes of art in selected contemporary cultures. 
 
 
4.0  AESTHETIC VALUING  

Responding to, Analyzing, and Making Judgments About Works in the Visual Arts  

 

Students analyze, assess, and derive meaning from works of art, including their own, 
according to the elements of art, the principles of design, and aesthetic qualities.  
 
Derive Meaning  

4.1  Articulate how personal beliefs, cultural traditions, and current social, economic,  
and political contexts influence the interpretation of the meaning or message in a  
work of art.  

4.2  Compare the ways in which the meaning of a specific work of art has been  
affected over time because of changes in interpretation and context.  
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Make Informed Judgments  

4.3  Formulate and support a position regarding the aesthetic value of a specific work  
of art and change or defend that position after considering the views of others.  

4.4  Articulate the process and rationale for refining and reworking one of their own  
works of art.  

4.5  Employ the conventions of art criticism in writing and speaking about  
works of art.  

 
 
5.0  CONNECTIONS, RELATIONSHIPS, APPLICATIONS  

Connecting and Applying What Is Learned in the Visual Arts to Other Art Forms 

and Subject Areas and to Careers  

 

Students apply what they learn in the visual arts across subject areas. They develop 
competencies and creative skills in problem solving, communication, and management of 
time and resources that contribute to lifelong learning and career skills. They also learn 
about careers in and related to the visual arts.  
 
Connections and Applications  

5.1  Design an advertising campaign for a theatre or dance production held at a school,  
creating images that represent characters and major events in the production.  

5.2  Create a work of art that communicates a cross-cultural or universal theme taken  
from literature or history.  

 
Visual Literacy  

5.3  Compare and contrast the ways in which different media (television, newspapers,  
magazines) cover the same art exhibition.  

 
Careers and Career-Related Skills  

5.4  Demonstrate an understanding of the various skills of an artist, art critic, art  
historian, art collector, art gallery owner, and philosopher of art (aesthetician). 
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APPENDIX B — LIST OF SCHOOLS ASKED TO PARTICIPATE 
 
 

All information obtained from public record found on the California Department of 
Education website (http://www.cde.ca.gov/) 

 

School Name City (In California) 

BALDWIN (JOHN) ELEMENTARY 

BANCROFT (HUBERT HOWE) MIDDLE 

BAYSIDE MIDDLE 

BEL AIRE (ALTERNATIVE) 

BELVEDERE MIDDLE 

BIRMINGHAM SENIOR HIGH 

BREWER ISLAND ELEMENTARY 

BRYSON AVENUE ELEMENTARY 

BULLARD TALENT PROJECT 

BURBANK ELEMENTARY 

BUTLER (MARY) ELEMENTARY 

BUTTERFIELD ELEMENTARY 

CABRILLO (JUAN RODRIGUEZ) HIGH 

CANYON HILLS JUNIOR HIGH 

CASTILLERO MIDDLE 

CENTER ELEMENTARY 

CHULA VISTA MIDDLE 

CHULA VISTA SENIOR HIGH 

CREATIVE ARTS CHARTER 

CREATIVE, PERFORMING, AND MEDIA ARTS 

DA VINCI (LEONARDO) ELEMENTARY 

FAIRFAX SENIOR HIGH 

FLYING HILLS ELEMENTARY 

FREESE ELEMENTARY 

GILL (JOHN) ELEMENTARY 

HAZELTON ELEMENTARY 

HILL MIDDLE 

HILLCREST MIDDLE 

HOLLYWOOD SENIOR HIGH 

DANVILLE 

LOS ANGELES 

SAN MATEO 

NAPA 

LOS ANGELES 

VAN NUYS 

FOSTER CITY 

SOUTH GATE 

FRESNO 

LONG BEACH 

LONG BEACH 

LAKE ELSINORE 

LONG BEACH 

CHINO HILLS 

SAN JOSE 

TRAVIS AFB 

CHULA VISTA 

CHULA VISTA 

SAN FRANCISCO 

SAN DIEGO 

SACRAMENTO 

LOS ANGELES 

EL CAJON 

SAN DIEGO 

REDWOOD CITY 

STOCKTON 

LONG BEACH 

SEBASTOPOL 

LOS ANGELES 
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JOHNSON (HIRAM W.) HIGH 

JORDAN HIGH 

KESTER AVENUE ELEMENTARY 

KING (THOMAS STARR) MIDDLE 

LINCOLN (ABRAHAM) HIGH 

LONGFELLOW ARTS & TECHNOLOGY MIDDLE 

MALCOLM X ELEMENTARY 

MANUAL ARTS SENIOR HIGH 

MARINA DEL REY MIDDLE 

MEDIA, VISUAL AND PERFORMING ARTS 

MUIR ELEMENTARY 

NUEVA VISTA ELEMENTARY 

OAK PARK ELEMENTARY 

PACOIMA MIDDLE 

PALM AVENUE ELEMENTARY 

RANCHO COTATE HIGH 

RENAISSANCE HIGH SCHOOL FOR THE ARTS 

ROOFTOP ELEMENTARY 

SAN DIEGO SCHOOL OF CREATIVE & PERFORMING ART 

SCHOOL OF THE ARTS (HIGH) 

SOUTH SHORES/CSUDH VISUAL & PERFORMING ARTS 

TERRACE VIEW ELEMENTARY 

THIRTY-SECOND ST. USC PERFORMING ARTS 

THORNER (DR. JULIET) ELEMENTARY 

THOUSAND OAKS ELEMENTARY 

VALENCIA PARK ELEMENTARY 

VISTA ACADEMY OF VISUAL AND PERFORMING ARTS 

ZAMORANO (AGUSTIN VINCENTE) ELEMENTARY  

SACRAMENTO 

LONG BEACH 

VAN NUYS 

LOS ANGELES 

SAN JOSE 

BERKELEY 

BERKELEY 

LOS ANGELES 

LOS ANGELES 

SAN DIEGO 

LONG BEACH 

BELL 

SAN DIEGO 

PACOIMA 

SAN BERNARDINO 

ROHNERT PARK 

LONG BEACH 

SAN FRANCISCO 

SAN DIEGO 

SAN FRANCISCO 

SAN PEDRO 

GRAND TERRACE 

LOS ANGELES 

BAKERSFIELD 

BERKELEY 

SAN DIEGO 

VISTA 

SAN DIEGO  
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APPENDIX C — INFORMED CONSENT FORM 
 

Understanding the Current Educational Climate in California Arts Magnet Schools 
 

Introduction 

 
You are being invited to take part in a research study.  The information in this form is 
provided to help you decide whether or not to take part.  Study personnel will be 
available to answer your questions and provide additional information.  If you decide to 
take part in the study, you will be asked to sign (click “I Accept” at the bottom of the 
page) this consent form.  A copy of this form may be printed for your records. 
 
What is the purpose of this research study? 

 

The purpose of this study is to evaluate the current state of arts-related classrooms within 
arts magnet schools throughout the state of California.  
 

Why are you being asked to participate? 

 

You are being invited because you are involved in teaching an arts class at a California 
arts magnet school. 
 
How many people will be asked to participate in this study? 

 

Approximately 230 persons will be asked to participate in this study. 
 
What will happen during this study? 

 

You will receive an e-mail that will ask you to visit a website. On this website, you will 
find a survey where you will be asked various questions (multiple choice, true/false, and 
short answer) that will help to gage the current state of the arts program at your 
educational institution. At the conclusion of the survey, you will be given the opportunity 
to provide the researcher with feedback as well as enter your name into a drawing for one 
of two $25 gift certificates to Borders bookstore. A letter can be written, at your request, 
that can be used as evidence of your participation in the survey and possibly count 
towards ‘professional development’ credit (upon your principal’s approval). There will 
also be a place for you to provide your e-mail address so that a summary of the research 
results can be e-mailed to you upon completion of the research/analysis.  
 

How long will I be in this study? 

 

About 10-15 minutes of time will be needed to complete this study. 
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Are there any risks to me? 

 

The things that you will be doing have little to no risk.  Although we have tried to avoid 
risks, you may feel that some questions we ask may be stressful or upsetting.  If this 
occurs you can stop participating immediately.  Upon request we can give you 
information about who to contact with your concerns (please see below for contact 
information). 
 

Are there any benefits to me? 

You will not receive any immediate direct benefit from taking part in this study. 
However, the data gathered through the study, and the presentation of data (that follows 
after will give a clearer picture as to the current situation of arts programs at California 
magnet schools. Once the data is out there, changes could be made to the structure of 
legislation currently in effect that may be hindering the arts magnet school program.  
 
Will there be any costs to me? 

 

Aside from your time, there are no costs for taking part in the study. 
 
Will I be paid to participate in the study? 

 

You will have the option at the end of the questionnaire (after all anonymous responses 
have been gathered/submitted) to enter your name in a drawing for one of two $25 gift 
certificates to Border’s bookstore.  
 
Will video or audio recordings be made of me during the study? 

 

No. 
 
Will the information that is obtained from me be kept confidential? 

 

The only person who will know that you participated in this study will be you. If you 
provide information for the drawing and/or information for the summary of research 
results, the only persons who will know that you participated in the study are the 
principal investigator (Cortney Colbert) and you, but your name will not be associated 
with your answers. 
 
Your records will be confidential. You will not be identified in any reports or 
publications resulting from the study.  It is possible that representatives of the Federal 
Government or some other group (Human Subjects Protection Program, representatives 
of other regulatory agencies) will want to come to the University of Arizona to review 
your information.  If that occurs, a copy of the information may be provided to them but 
your name will be removed before the information is released. 
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May I change my mind about participating? 

 

Your participation in this study is voluntary.  You may decide not yo begin or to stop the 
study at any time.   Your refusing to participate will have no effect on your employment. 
You can discontinue your participation with no effect on employment. Also any new 
information discovered about the research will be provided to you. This information 
could affect your willingness to continue your participation. 
 

Whom can I contact for additional information? 

 

You can obtain further information about the research or voice concerns or complaints 
about the research by calling the Principal Investigator Cortney Colbert at (805) 277-
9065. If you have questions concerning your rights as a research participant, have general 
questions, concerns or complaints or would like to give input about the research and can’t 
reach the research team, or want to talk to someone other than the research team, you 
may call the University of Arizona Human Subjects Protection Program office at (520) 
626-6721.  (If out of state use the toll-free number 1-866-278-1455.) If you would like to 
contact the Human Subjects Protection Program by email, please use the following email 
address http://www.irb.arizona.edu/suggestions.php. 
 

Your Signature (Acceptance) 
 
By signing (clicking “I Accept” below) this form, I affirm that I have read the 
information contained in the form, that the study has been explained to me, that my 
questions have been answered and that I agree to take part in this study.  I do not give up 
any of my legal rights by signing (clicking “I Accept” below) this form. 
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APPENDIX D — SURVEY QUESTIONS 

 

 

1) How many years have you been teaching at your current school? 
 
 
2) How many total years have you been teaching (at any school)? 
 
 
3) Which of the following programs are offered at your school? 
 – Visual Arts  – Dance  – Theater (Drama) 
 – Photography  – Video Production  – Music    
 – Dance  – Set Construction (Technical Theater, Lighting) 

– Other: _____________ 
 
 
4) Which of the following programs are listed as Arts at your school? 
 – Visual Arts  – Dance  – Theater (Drama) 
 – Photography  – Video Production  – Music    
 – Dance  – Set Construction (Technical Theater, Lighting) 

– Other: _____________ 
 
 
5) Which of the following programs do you currently teach? 
 – Visual Arts  – Dance  – Theater (Drama) 
 – Photography  – Video Production  – Music    
 – Dance  – Set Construction (Technical Theater, Lighting) 

– Other: _____________ 
 
 
6) Are students mandated to take Arts classes every single year at your school?  If so, is 
there a minimum number? 
 
7) What is your schools requirement for student enrollment in arts classes? 
 – None   – 1 Each Semester – 1 Each Year 
 – 1 For Graduation – Other: _____________ 
 
 
8) How many hours a week do students take of required Arts classes? 
 
 
 
9) How has your school’s commitment to the arts changed in the last two (2) years? 
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10) How has your school’s commitment to the arts changed in the last five (5) years? 
    
 
 
11) How do you foresee your school’s commitment to the arts changing in the next 5 

(five) years?  
  
 
 
12) Have you noticed any other programs/departments receiving increased attention over 
the last 5 (five) years, that encroach on the curricular time received by the arts? Explain. 
 
 
 
13) Have you noticed any other programs/departments receiving increased attention over 
the last 5 (five) years, that encroach on the budget received by the arts? Explain. 
 

 

 

** The following should be answered by selecting a number for your answer. 1= 

Weak/Low, 3=Normal/Constant, 5=Strong/High. Please explain your answer. 

 
14) How would you rate the current health of your school’s arts programs? Explain. 
  1  2  3  4  5 
 
 
 
15) How would you rate the health of your school’s arts programs five years ago? 
Explain. 
  1  2  3  4  5 
 
 
 
16) Other comments and/or ideas you would like to share? 
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APPENDIX E — COMPLETE SURVEY RESULTS  
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