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ABSTRACT 

Culture has been recognized to play an important role in the formation of parental 

beliefs, but the question still remains of whether beliefs are maintained or revised over 

time, and how.  The present study examined how proximal influences impacted parental 

beliefs in an immigrant sample of parents, the thesis being that distal influences have 

more to do with the formation of parental beliefs while proximal influences have more to 

do with maintaining or revising them.  Effects of the proximal influences of education, 

occupation status, information networks, and parental agreement about childrearing, on 

parental beliefs of Mexican-origin fathers and mothers around cultural values of 

familism/respeto, simpatía, and individualism were tested longitudinally.  The research 

questions were two-fold in nature, looking at within-time effects of the proximal 

influences on parental beliefs; as well as over-time effects of proximal influences on 

change in parental beliefs.  The within-time questions were answered using hierarchical 

regression analyses while the over-time questions were answered using repeated 

measures MANCOVAs.  Overall, the beliefs of parents in this study were seen to not 

change significantly over the course of the three years that they were assessed, and so the 

study did not yield the results expected in terms of the effects of proximal influences on 

parental beliefs.  However, information networks and fathers’ occupation status did 

emerge as promising proximal influences on parental beliefs, and the results also revealed 

maternal beliefs to be more responsive to the proximal influences of education, fathers’ 

occupation status, information networks, and parental agreement about childrearing, than 

paternal beliefs. 
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CHAPTER 1: INTRODUCTION 

 The focus on parental cognition has been relatively recent, and reflects the revival 

of interest in adult information processing and cognitive processes (Cole, 1999; Sigel, 

1985).  The term parental cognition varies in focus from denoting the structure and nature 

of general cognitions in the minds of parents to specific cognitions about parenting in 

parents and non-parents alike.  As used in this paper, the term parental cognition denotes 

specific cognitions or thoughts about parenting that both parents and non-parents may 

have.  The purpose of research varies as well with the focus sometimes on child outcomes 

by way of parental cognitions, or on parental behaviors as they relate to parental 

cognition.  Whichever be the case, a clear understanding of parental cognitions is still to 

be achieved.   

A review of the literature shows that the field still lacks a standard set of 

terminology to denote the various types of parental cognitions commonly discussed, and 

all too often labels denoting different parental cognitions are used interchangeably within 

and between studies.  The parental cognition-parental behavior link is yet to be proven 

beyond doubt, and the same is true of the determinants of parental cognitions.  That said, 

it is also true that parental cognitions have been hypothesized to be the driving force 

underlying parents’ childrearing strategies and behaviors (Okagaki & Bingham, 2005).  

Parenting interventions seeking to change parent behaviors target parental beliefs as a 

conduit to do so; but for these interventions to be effective, a better understanding of how 

parental beliefs are formed and maintained or revised is required.   
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Much of the existing literature on formation of parental cognitions has focused on 

identifying the sources of parental beliefs (Okagaki & Divecha, 1993), and culture is one 

source that most studies agree upon.  The steadily growing number of cross cultural 

studies comparing parents and children from multiple cultures is indisputable evidence of 

the fact that culture and its differential effects on human development are now widely 

recognized by researchers.  Studies seeking to establish cultural differences in parental 

beliefs have typically employed the construct of culture as an independent variable, an 

example being the Bornstein, Tal, & Tamis-LeMonda (1991) study of parenting in cross-

cultural perspective which compares mothers from the United States, France, and Japan.  

The researchers hold all other variables constant by sampling from three locales very 

alike in terms of modernity, urbanity, economics, ecology, climate, and other global 

factors, in the hope of isolating the effect of culture. The manifestations of culture they 

hope to isolate are in the individualism/collectivism dimension, as is the case with most 

cross-cultural comparative studies.   

The constructs of individualism and collectivism provide a means to broadly 

classify societies and/or cultures based on their underlying value systems.  As the labels 

imply, personal individuality and autonomy would be valued most in an individualistic 

society whereas a collectivistic society would uphold collectivism and emphasize the 

goals and interests of the group over those of the individual.  Bornstein et al. (1991) 

found support for cross-cultural universals as well as culturally-specific differences in 

parenting behaviors in American, French and Japanese mothers and speculate that 

components of culture having to do with parental beliefs and childrearing philosophy 
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may be responsible for the culturally-specific differences observed.  They qualify this by 

noting that genetic and ecological factors could also play a part in generating cultural 

differences.    

Such cross-cultural, between-group studies have already established that cultural 

groups vary in their belief systems and parenting practices, and it is now time to explore 

differences in parental beliefs within cultural groups, and what determinants play a 

significant role in accounting for those differences.  This direction of inquiry would yield 

a clearer picture of the formation and maintenance/revision of parental beliefs, which is 

essential to a better understanding of parental cognitions.  The present study focuses on 

the formation and maintenance/revision of parental beliefs by following a sample of 

immigrant, Mexican-origin parents over a span of three years, and examines the 

determinants of within-ethnic group variation in parental beliefs.   

The existing literature reveals a set of determinants of parental cognitions, ranging 

from cultural influences and self construction to more direct influences such as 

socioeconomic status, nature of parents’ work, information networks, and parent-child 

characteristics.  The influences identified naturally fall into two categories: distal and 

proximal influences.  Broader influences such as culture fall into the distal influence 

category, and more direct influences such as education and information networks fall into 

the proximal influences category.  Distal influences such as culture have been shown to 

have an effect on the formation of parental beliefs, but the role of proximal influences on 

the maintenance or revision of parental beliefs has not been a focus of much 

investigation.  The present study examines how proximal influences impact parental 
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beliefs in an immigrant sample of parents, the thesis being that distal influences have 

more to do with the formation of parental beliefs while proximal influences have more to 

do with maintaining or revising them.  The distal influences of culture are approximated 

through the prevalent cultural models, identified via the current literature base.  The 

proximal influences measured include parents’ education, work, informal information 

networks and marital relationship, all of which are discussed in the next chapter. 
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CHAPTER 2: LITERATURE REVIEW 

 This chapter begins by identifying some of the more commonly used parental 

cognition labels and delineates what they stand for.  The literature on parental cognitions 

uses many of these labels interchangeably which is why it is important to establish a 

baseline as to what the labels stand for in theory.  Then the current literature on the 

sources and determinants of parental beliefs and other parental cognitions is reviewed.  

This is followed by a review of the theory that drives this research and a description of 

the proposed study including its underlying rationale.  A literature review of the study 

variables ensues, and the chapter ends with the research questions being posed.   

 
Types of Parental Cognitions 

There are several commonly studied variants of parental cognition in the research 

literature, with labels ranging from parental beliefs, to parental attitudes, parental ideas, 

parental ethnotheories, parental values and goals, and parental perceptions.  Some of 

these construct labels are synonymous, essentially representing the same construct and 

expressing miniscule differences in conception and thinking on the part of the researcher 

using them, while some others are qualitatively different constructs.  A basic delineation 

of terms commonly used in the literature is necessary, especially as there is considerable 

variation in the conceptualization of beliefs (McGillicuddy-De Lisi & Sigel, 1995; Sigel 

& McGillicuddy-De Lisi, 2002) and different labels for adult social cognition are 

sometimes used interchangeably within and between studies.  
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Distinct Constructs 

Parental attitudes.  Parental attitudes towards childrearing and its differential 

impacts on parental behaviors as well as child development indices have been very 

widely studied.  Attitudes, as currently conceptualized, can be defined as a psychological 

tendency that is expressed by evaluating a particular entity with some degree of favor or 

disfavor (Holden, 1995).  From this definition the following conclusions can be deduced: 

that attitudes are an expression of one’s psychological stance on the issue under 

consideration, a stance expressed by evaluating the issue of concern, either positively or 

negatively.  It is also clear from this definition that attitudes follow some kind of 

knowledge of the issue at stake, knowledge that helps the individual take a stance in the 

first place.  

The definition thus points to two components of the attitude construct, the 

evaluative component through which the attitude is expressed, and a knowledge 

component on which the attitude is based.  The knowledge component refers to the ideas 

or knowledge that the individual believes in and considers the truth, in actuality a belief 

component.  Attitudes are thus a function of underlying beliefs (Holden, 1995); however 

they are an expression of the underlying beliefs and by themselves are not considered to 

be facts or truth.  A typically identified third component of the attitude construct is the 

behavioral intention component, which consists of the intention to behave in a certain 

manner, ostensibly in line with the individual’s attitudes.  

Parental values.  Studies focusing on childrearing values of parents or their 

parental values also abound in the research literature, typically looking at change in 
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values or linkages with cultural values of the given society (TamisLe-Monda, Wang, 

Koutsouvanou, & Albright, 2002; Harwood, Schoelmerich, Schulze, & Gonzalez, 1999). 

The assumption here is that parental values or family values are instantiations of cultural 

values, hence asking parents what values they would like to see instilled in their child 

provides a window into what is valued in that particular culture.   

Kohn (1969) defines parental values as longstanding goals that parents hold for 

their children.  This definition and the above-mentioned assumption of cultural values 

being reflected in parental values indicates that a value is some quality or end-state 

desired by parents.  In order to value it the parent first needs to believe in the goodness 

and desirability of that specific quality or end-state.  How good or desirable a given 

quality is deemed, is usually culturally prescribed and context-dependent, and relative to 

the needs of the given society.  Values are thus another form of adult social cognition, 

with roots in a belief or knowledge of why a certain quality is to be desired, but by 

themselves do not constitute absolute facts or truths (McGillicuddy-De Lisi & Sigel, 

1995).  

Parental perceptions.  This construct can denote two kinds of perceptions.  It can 

either be perceptions of parents regarding their children or perceptions of children or 

adults regarding their parents.  What is being measured here is perceived relationship or 

behavioral qualities of the parent or child, depending on who constitutes the sample of 

the study.  For example, Simons, Beaman, Conger, & Chao (1993) use a Relationship 

Satisfaction Scale to measure parents’ perceptions of their relationship with their child, 

thus looking at relationship properties.  Berndt, Cheung, Lau, Hau, & Lew (1993) studied 
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adult perceptions of their mothers’ and fathers’ parenting qualities during their childhood, 

which would constitute behavioral qualities.  One further distinction to be made would be 

between parental perceptions about their children and parental self-perceptions, which 

refer to parents’ perceptions about their own parenting.  This construct has not received 

as much attention as parental beliefs or attitudes or values, which would explain the lack 

of common definitions.  This could be a reflection of its rather instrumental nature in that 

it represents perceived reality more than an actively constructed cognition.  

Parental beliefs.  McGillicuddy-De Lisi and Sigel (McGillicuddy-De Lisi & Sigel, 

1995; Sigel, 1985; Sigel & McGilllicuddy-De Lisi, 2002) are the researchers who have 

most extensively studied the construct of parental beliefs, developing a dynamic belief 

systems model in the process.  Their model is a more generic model of belief systems, 

that explains not just parental beliefs but any belief complex.  McGillicuddy-De Lisi and 

Sigel attach the descriptive label of complex or system to the construct of belief because 

the assumption is that beliefs are not a single cognitive entity; instead, they have several 

components, and the functioning of a belief is in actuality a function of all the 

components working together.   

McGillicuddy-De Lisi and Sigel have focused their efforts mainly on 

understanding the construct of beliefs and how it operates rather than the determinants of 

beliefs.  In relation to the formation of beliefs, they adopt a constructivist perspective by 

which beliefs or cognitions are seen as the starting point for all experiences of the parent 

with the child.  In this perspective, beliefs are constructed through the process of 
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interactions with adults and other children throughout life, and later serve as guides to 

action with their own children.  

In contrast, the other three theoretical conceptualizations of beliefs are attribution 

approaches, information processing models and transactional perspectives.  Attribution 

and information processing approaches have in common the notion of a self-reflecting 

parent who is constantly sifting through information.  If the information is used to form 

causal attributions about child or parent behaviors, thus mediating or moderating the 

resulting parenting strategies, it is an attribution approach.  On the other hand, if the 

information serves to mediate between child behaviors and parenting strategies on each 

occasion with no pattern of causal attributions, it constitutes an information processing 

approach.  Evidently, in both approaches specific child and parent characteristics are of 

equal significance and are seen reflected in the parental beliefs which are more a by-

product of the parent-child interactions.  Constructivist and transactional perspectives do 

an about-face from attribution and information processing approaches in that beliefs are 

seen as the starting point of all parent-child interactions.  But the constructivist and 

transactional perspectives differ in their conceptualization of how these beliefs are 

formed.  The constructivist sees the parent actively constructing a belief system through 

interactions with adults and other children throughout life, while the transactionalist sees 

parental beliefs as directly adopted from cultural beliefs through transactions with one’s 

society, culture and other individuals.  However all four conceptualizations include active 

cognitions as an integral part of beliefs. 
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In their initial model of a belief complex McGillicuddy-De Lisi and Sigel (1995) 

identify the following components of a belief: its cognitive content, structure, source, 

function, and relation to affect, intentionality, and value.  These components are 

conceptualized as the building blocks of a belief, which come together to form an active 

belief.  The cognitive component is absolutely central to the belief complex and is what 

essentially constitutes the belief. It encompasses the knowledge that is the belief.  Beliefs 

have structure in that they are domain specific, varying with domains of knowledge.  This 

would mean that multiple belief complexes can co-exist, and an interesting point the 

authors make is that of the permeability of the boundaries between beliefs, which 

essentially determines an individual’s commitment to a particular belief.  

Another part of their model is the interdependency between a belief and its 

associated affect, values and intentionality.  This means that the salience of a belief 

primarily hinges upon the degree of affect associated with the belief, the strength of one’s 

intent to act upon it, and how much one values the outcome related to the belief. Affect is 

presumed to accompany the belief from conception, within the social contexts of its 

emergence.  Intention to act is described in terms of long-term and short-term goals of the 

parent, with the short-term goals having stronger intentionality being closer in time.  The 

degree to which the outcome associated with a particular belief is valued by the parent 

will have an effect on all of these components. 

In their later reconceptualization of the belief complex to a dynamic belief system 

(Sigel & McGillicuddy-De Lisi, 2002), what essentially changes is that the components 

that were previously just part of the belief complex with mostly individual contributions 
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are now seen as mutually interactive, thus making the model a dynamic one.  Beliefs can 

now be held as absolutes or probabilities, which supports the fact that beliefs are 

considered to be domain specific with varying boundary permeabilities.  They continue to 

function in a comparable way for all, with the content varying based on cultural dictates 

and differential experiences. 

Non-Distinct Constructs 

The constructs discussed thus far are all qualitatively different, and represent 

different kinds of parental cognitions.  There are some other constructs that are very 

commonly seen in the parental cognition literature which are basically synonymous 

constructs, but denote researcher preferences.  It thus becomes harder to distinguish 

clearly between these constructs except in terms of researchers’ rationales for use of a 

particular construct label.  These constructs are all in a way instantiations of the belief 

construct as they all have a central cognitive or knowledge component to them.  

Parental ethnotheories.  This construct is most closely associated with the work of 

Harkness & Super (1995, 1996, 2002; Harkness, Super, Axia, et al., 2001; Harkness, 

Super, & Keefer, 1992) and has become synonymous with parents’ cultural beliefs; its is 

also now widely used by other researchers.  It denotes parents’ understandings about the 

nature of children, the structure of development, and the meaning of behavior, all of 

which are mostly shared by members of a cultural group.  This can be termed a 

transactional perspective of the study of parental beliefs, based on the four major 

conceptualizations of parental beliefs outlined by McGillicuddy-De Lisi & Sigel (1995).  

A transactional perspective implies that parental beliefs are seen as instantiations of 
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cultural beliefs, adopted directly from the prevalent practices, beliefs and norms of a 

given culture.  This construct is discussed in further detail in a later section that explores 

models of formation of parental beliefs.  

Parental knowledge and expectations.  Goodnow (1995) uses the phrase 

knowledge and expectations to emphasize parental ideas about the present and future that 

are related to information or evidence of some kind.  This operationalization excludes 

reconstructions of the past.  Though Goodnow uses the term expectations or ideas about 

the future, she clearly distinguishes it from lay terms such as hope or wishes by linking it 

to a knowledge base.  (The term ideas is used here in its word meaning, and not as a term 

denoting parental cognition.) 

Parental ideas.  This is another term preferred by Goodnow (1988; Goodnow & 

Collins, 1990), and is used as an umbrella term representing the multitude of internal 

states representing parental cognitions.  The advantages she outlines to using this term are 

that it avoids the connotation of conviction that goes with beliefs, and can represent the 

range of existing parental cognitions, without being committed to any particular one.  

This is thus a good generic term to refer to multiple parental cognitions, or when the 

nature of the parental cognition being studied is not yet established. 

Summary 

 The previous section reviewed some commonly used labels of parental 

cognitions, such as parental attitudes, parental values, parental perceptions, and parental 

beliefs, which are theoretically distinct in what they stand for. Some non-distinct 

constructs such as parental ethnotheories, parental knowledge and expectations, and 
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parental ideas were also reviewed, which are more difficult to differentiate, and mostly 

depend upon researcher preferences.  The literature base on parental cognitions shows 

that most researchers use these various labels denoting parental cognitions 

interchangeably.  In the sections that follow, particularly those that review the 

determinants of parental beliefs, it will be seen that the literature draws on all forms of 

parental cognition, making it more a review of the formation of parental cognitions than 

that of beliefs specifically.  This is inevitable given the rather inchoate nature of the field.  

However, since there does seem to be a theoretical distinction between some of the 

labels, though not empirically proven, the preceding section was intended to orient the 

reader to the sometimes subtle differences between these separate constructs.   

Despite the lack of formal distinction between the different parental cognitions in 

the literature base, the centrality of a belief component to most forms of parental 

cognitions is clear.  The construct descriptions in the previous sections outlined how 

some of the commonly studied cognitions had roots in a belief of sorts.  Sigel and 

McGillicuddy-De Lisi (2002) briefly allude to this in their discussion of the dynamic 

nature of their proposed belief systems model, where beliefs are conceptualized to be the 

bedrock of parental cognitions with attitudes, values and such forms of parental 

cognitions taking shape from these belief systems.  Keeping in mind the centrality of the 

belief complex to most other parental cognitions and the link between parental cognitions 

and parental behaviors (Goodnow, 1988; Harwood, Handwerker, et al., 2001; Harwood, 

Schoelmerich, et al. 1999; McGillicuddy-De Lisi & Sigel, 1995; Sigel & Kim, 1996), it 

becomes important to study the determinants of parental beliefs, especially if the 
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underlying purpose of studying parental beliefs is to be able to make effective changes in 

belief systems of parents to foster optimal parenting.  

This is also an appropriate juncture to delineate between the terms cultural beliefs 

or values and parental beliefs, as they are used in this study.  Parental cognitions are 

mostly derived from cultural models or scripts, thus parental beliefs can be expected to 

reflect to a very great extent the underlying cultural beliefs and values. However this does 

not make them one and the same, as parents could hold childrearing related beliefs which 

are not culturally informed.  This is where the element of human agency comes into play, 

because it is the individual who decides what culturally valued traits they believe in 

which then leads them to endorse those traits in their childrearing behaviors.  This study 

examines the beliefs Mexican-origin parents hold about culturally valued traits such as 

familism/respeto, simpatía, and individualism.  The goal of the study is to see what 

determinants influence those parental beliefs and how.  As used in this study, the term 

parental beliefs stands for parents’ convictions about these culturally valued traits, and 

the extent to which they choose to endorse or not endorse the particular trait in their 

children. 

 

Theory 

In order to aid understanding of the conceptualization of this study, the theoretical 

frameworks that guide the study will be reviewed before the related literature.  

Bronfenbrenner’s Ecological Model serves as the base for this study, helping visualize 

the environmental influences on human development at multiple levels.  Symbolic 
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Interactionism and Magnusson’s Person-Environment System, theories that look at how 

interactions, social or environmental, shape human development will be used to provide 

scaffolding for the premise of this study.  All three theories take the stance that human 

development and functioning cannot be isolated from the surrounding environment. 

Ecological Model 

Bronfenbrenner’s (1977, 1986, 1994) bioecological model has made it amply 

clear that the environmental influences on human development function at multiple levels 

or systems, with each system uniquely and distinctly impacting the individual.  His model 

structures the environment into a set of nested structures, ranging outwards from the 

microsystem to the chronosystem with the individual at the very center.  The 

microsystem incorporates an individual’s immediate settings and is characterized by 

proximal processes, or regular patterns of interactions that are sustained over time.  

Mesosystems come next and are comprised of the interrelations between two or more 

microsystems of the developing individual.  This is followed by the exosystem which 

encompasses those settings that can have an impact on the developing individual 

regardless of whether the individual is directly involved in them.  Then comes the 

macrosystem, which embodies the general and cultural prototypes of a given society. 

Bronfenbrenner calls it the societal blueprint for a particular culture and defines it as the 

overarching institutional and ideological patterns of the culture, which are seen 

manifested in the micro-, meso- and exo- systems.  Last but not the least, by way of the 

chronosystem the model takes into consideration the variable of time, looking at the 

effects of time not only on the developing individual but also on the environment.   
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This model thus lays out, in a very eloquent and powerful manner, the myriad ways in 

which one’s environment can impinge upon and influence human development.  

 The individual in the center of the model can be given a role, that of a parent, to 

illustrate the processes outlined above.  For example imagine the parent being discussed 

here is a brand new mother.  The microsystems of this developing parent would include 

her family, friends at work and/or neighborhood, parenting books, regular doctors or 

counselors, any pregnancy/parenting classes she might be taking, in short any direct 

sources of knowledge or reference that she might be having regular interactions with.  

The mesosystem in this case would consist of the interrelations between her 

microsystems and in this particular case an example might be the kind of knowledge she 

encounters from her different sources or microsystems, whether it is a coherent message 

coming through or not.  Information she receives through her informal and formal 

networks in turn reflect the influences impinging on them, which are now indirectly 

impinging on this mother thus constituting an exosystem effect.  Her macrosystem 

consists of all the cultural influences and societal dictates which are of course already 

reflected in her micro-, meso- and exo-systems.  The chronosystem adds an interesting 

dimension by looking at the effect of time on the individual and the environment and 

might actually help account for the changing nature of current societies. 

Symbolic Interactionism 

  Symbolic Interactionism is primarily a sociological theory, and can be used to 

understand the process by which individuals create symbolic worlds through social 

interactions, which in turn shape human behavior (LaRossa & Reitzes, 1993).  Symbolic 
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Interactionism is thus helpful in delineating the process through which distal and 

proximal influences can inform parenting beliefs and resulting behavior.   

LaRossa & Reitzes (1993) outline the main assumptions of the theory, the first 

two being that human beings act towards things on the basis of the meanings that the 

things have for them, and that meaning arises through interactions between people.  This 

validates one of the cornerstones of all the assumptions underlying the formation of 

parental beliefs, namely that parental beliefs are culturally informed.  It explains how 

different cultures can have varying meanings surrounding children.  Since meanings arise 

out of interactions between people, it is not surprising that they would typically reflect 

prevailing societal needs and beliefs, thus leading to inter-societal differences in 

conceptions about children.  This in turn supports historical evidence that conceptions 

about children reflect the prevalent societal needs and ensuing beliefs (Goodnow & 

Collins, 1990; Okagaki & Divecha, 1993).  When conceptions about children are seen as 

originating in interactions between people of a society it becomes clear as to how most 

ideas are social constructions, reflecting the economic and cultural needs of the given 

society.  

Another assumption of Symbolic Interactionism is that individuals develop self-

concepts through social interaction, and that once developed, these self-concepts provide 

an important motive for behavior (LaRossa & Reitzes, 1993).  This makes it easy to 

envisage how individuals might be initiated into the role of a parent through the channel 

of social interaction, until a well-rehearsed self-concept of parent is in place.  This self-

concept surrounding one’s parental role would thus very likely reflect the cultural ideals 
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ascribed to a ‘good’ parent, or rather what is considered good parenting in the particular 

society.  However, it would be unreasonable to expect parents to just blankly absorb 

prevailing cultural beliefs about children and child rearing.  One would expect them to 

actively process the information they receive in light of their own experiences.  An 

expectation supported by another assumption of Symbolic Interactionism, according to 

which meanings are interpreted and processed by the individual based on things 

encountered (LaRossa & Reitzes, 1993).  In addition, Symbolic Interactionism also states 

that roles can change over time, with past experiences and events shaping current roles 

(LaRossa & Reitzes, 1993), thus allowing for individual variation in behavior.  

These roles or positional expectations can range from very specific to general 

(Stryker & Statham, 1985).  Within the context of parenting beliefs, this could translate to 

there being general guidelines about certain parenting behaviors, but with no specific 

scripts the behaviors could have a large range of possibilities.  For example, there might 

be general societal consensus that a child needs to be reprimanded for misdemeanors, but 

the lack of a specific script would mean that based upon the kind of interactions the 

parent has had, the nature of reprimanding could range from mild rebuking to severe 

punishment. 

Symbolic Interactionism thus makes it clear that social interactions play a pivotal 

role in running societies or cultures.  Symbolic worlds and cultural meaning systems are 

created through this process of interaction, and individuals in all societies are continually 

impinged upon by these cultural meaning systems, probably resulting in prescribed roles. 

Symbolic Interactionism helps bring to life the picture of a given individual being 
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socialized from birth to become a worthy citizen of a given society, role playing 

previously charted out scripts of behavior, and incorporating changes in that role from 

life experiences and world views. 

Person-environment System 

If Symbolic Interactionism leans ever so slightly towards the social aspects of 

interactions influencing development, Magnusson’s person-environment system leans 

equally slightly towards the personal aspects of interactions influencing development. 

Both of these are essential perspectives when trying to understand parental cognitions and 

their formation.  Magnusson & Stattin (1997) take a holistic interactionismic perspective 

of human development, recognizing the continuously ongoing, reciprocal processes of 

interaction both between the person and his/her environment as well as within the person 

among mental, biological, and behavioral factors.  A key principle of this approach is an 

emphasis on the individual and the person-environment system as organized wholes, a 

holistic approach.  The holistic principle states that any phenomenon or topic of interest 

should be considered in its entirety rather than focusing on isolated parts of the totality, 

thus making a strong case for why studies of parental cognition need to look at the 

broader environmental picture and not just the parent.  This has methodological 

implications as well as it would mean that studies should not just gather information on 

specific parental beliefs or values, contextual/cultural data need to be gathered as well, 

and the data need to be interpreted in their totality.  This can often change the very 

meaning of the data, as often times information collected makes sense only when 
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perceived as a whole, and can take on an altogether different meaning when regarded 

separately and not in its entirety.  

The temporality principle draws attention to the importance of time in any model 

of individual functioning, and helps explain how the formation of parental beliefs can be 

a gradual process with individuals actively processing new and previous information and 

forming their own conclusions.  It illustrates how ideas can change over time as a result 

of differential interactions between one’s contextual and cultural influences.  In the same 

vein, the principle of novelty in structures and processes helps delineate the process of 

change in parental beliefs and ideas.  New information is not just tacked on to existing 

ideas, neither does it necessarily substitute previous information. The holistic 

interactionismic position would assume a restructuring and reorganization of ideas taking 

into consideration the individual’s personal characteristics as well, such that no two 

people receiving the same information need end up with the exact same beliefs.  This 

exemplifies how the mental, biological, and behavioral structures of an individual and the 

proximal and distal influences in the person-environment system are in a state of dynamic 

interaction, another key principle of the theory.  

Magnusson’s person-environment system makes a strong case for how human 

development and functioning cannot be accurately comprehended stripped of all 

contextual influences.  It also puts forward a credible and strong argument for intra-

cultural variation in parental cognition, given the interplay between an individual’s 

mental, biological and behavioral characteristics as well as the environment’s physical, 

cultural and social characteristics.  It incorporates the person, his/her environment, and 
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the continuous, ongoing processes of reciprocal interaction between the two, but seems to 

function more on an individual plane than on a group plane in its formulation of human 

functioning.  With parental cognitions, which seem more culturally prescribed than 

individually dictated, Symbolic Interactionism has the edge of being able to account for 

the creation and maintenance of group thinking as well as allowing for intra-cultural 

variation in parental cognition. 

 

Formation of Parental Beliefs 

There are a number of studies that look at outcomes ranging from child 

development indices to parental behavior as a function of the parent’s beliefs (Harwood, 

Handwerker, et al., 2001; Harwood, Schoelmerich, et al. 1999; Simons, et al. 1993); but 

not very many seek to explore the determinants or sources of parental beliefs.  These 

studies have mostly aimed to either explain the outcome under consideration by way of 

the underlying parental belief systems, or show that outcomes demonstrate cross-cultural 

differences.  However, there are some researchers who have focused on identifying the 

determinants and sources of parental beliefs, and each of their models will be discussed 

in some detail.  Not all the models discussed here focus exclusively on parental belief 

systems, but they all discuss parental cognitions of some form or the other, with an 

underlying emphasis on parental beliefs.  These models have been included in this 

discussion with the assumption that a lot of the processes underlying cognition formation 

would also apply to the formation of parental beliefs.  

Current Explanations/Models 
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Self construction vs. received knowledge.  Goodnow (1988; Goodnow & Collins, 

1990) has explored the theoretical, conceptual, and empirical domains underlying sources 

of parents’ ideas.  As mentioned earlier, Goodnow (1988) chooses to use a generic 

umbrella term, ideas, to include various forms of parental cognitions.  Goodnow (1988) 

and Goodnow & Collins (1990) identify two main sources of parents’ ideas, 1) self-

construction from direct experience and 2) received knowledge or cultural constructions.  

Goodnow does not seem to support any one stance exclusively, and together with 

outlining the methodological and conceptual challenges and the pitfalls of looking at 

either position exclusively, advocates the need for a middle ground incorporating both 

self construction and received knowledge.  Goodnow also explores how the two can be 

integrated. 

Studies seeking to establish the effects of self-construction or direct experience 

have typically looked at parents’ experience with children other than their own 

(Goodnow, 1988; Goodnow & Collins, 1990) and have sometimes included parenting 

received by the parents themselves which is also classified as direct experience.  Group 

level comparisons are also common in studies of self-construction or direct experience. 

Some examples are comparing groups of parents based on their levels of experience with 

children, separating mothers and fathers into separate groups, and comparing parents to 

non-parents (Goodnow, 1988; Goodnow & Collins, 1990).  However, studies exploring 

the concept of self-construction of parental ideas or beliefs have typically yielded few 

significant results. 
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Cultural models.  Harkness & Super (1995, 1996, 2002; Harkness, Super, Axia, et 

al., 2001; Harkness, Super, & Keefer, 1992) have, as a team and in conjunction with 

other colleagues, extensively studied parental belief systems.  They consider parental 

beliefs to be cultural understandings about parenting held by parents, and largely shared 

among members of a cultural group, and so refer to them as parents’ cultural belief 

systems or parental ethnotheories.  In their words, parental ethnotheories are cultural 

models held by parents regarding children, families, and themselves as parents; and are 

considered to be implicit, taken-for-granted ideas about the right way to think or act with 

strong motivational properties for parents.  The authors address both the nature and 

sources of parental ethnotheories as well as the process by which general cultural models 

get transformed into parental ethnotheories, each of which will be discussed below.  

Because Harkness & Super see culture or cultural models as the main source of 

parental ethnotheories, the implicit cultural models about child, family, and parenting, 

lead to more specific and consciously held ideas about child development, family life, 

and parenting.  These then inform parents’ perceptions of their own children, and provide 

a basis for evaluating oneself and others as parents (Harkness, Super, Axia, et al., 2001).  

They delineate the process by which general cultural models are transformed into 

parental ethnotheories in three steps: 1) reconstruction of personal past in light of the 

present, 2) use of informal knowledge networks and 3) consultation with formal sources 

of expert information and advice.  The step of reconstructing the personal past includes 

reconsidering one’s own childhood and sifting through the positive and negative elements 
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of one’s upbringing, all of this being part of the process of redefining the self as a parent 

(Harkness, Super, & Keefer, 1992).  

Harkness, Super, Axia, et al. (2001) report cultural variability in the availability 

and use of information sources (informal networks vs. formal expert sources) among the 

parents in their Parenting-21 study, which samples parents from seven countries.  In each 

country, comparable samples of 60 families with target children divided evenly into five 

age groups, balanced for birth order and sex, were recruited.  Using a combination of 

psychological and ethnographic methods, they collected parallel data from each sample 

on parents’ and teachers’ ideas, on many aspects of child and family life, and on child 

temperament.  The researchers found wide variety in the parental ethnotheories of the 

seven countries, and found that an important source of these parental ethnotheories were 

the general cultural models.  They also found cultural variability in the availability and 

use of different sources of information that feeds into the formation of parental 

ethnotheories.  An interesting finding here was that the American sample, in contrast to 

all the other samples, showed greater social isolation and higher reliance on formal 

sources of information, while others like the Spanish and Polish samples reported high 

interaction with and reliance on relatives.  The researchers point out that the sources of 

cultural knowledge about parenting can influence the way that the knowledge is 

experienced. For example, informal sources such as family members, when readily 

available, can provide reliable yet flexible interpretations of child behavior, which helps 

parents fine tune general ethnotheories to the challenges of a particular child. 
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    To summarize, Harkness & Super (1995, 1996, 2002; Harkness, Super, Axia, et 

al., 2001; Harkness, Super, & Keefer, 1992) delineate their construct of parental 

ethnotheories in a thorough fashion, describing the nature of parental ethnotheories, as 

well as the possible construction process.  Their model, however, is of greater use in 

determining inter-group differences and does not address intra-group differences in 

parental beliefs.  Their approach is more consistent with what McGillicuddy-De Lisi & 

Sigel (1995) call the transactional perspective. This does not mean that the parent is 

foreclosed in internalizing cultural models, there is some amount of reflection involved, 

but most of the active information processing seems to be happening between the belief-

behavior link, and not during the belief forming process. The information processing that 

occurs in the pre-belief stage is of a self-reflective nature, where the parent relives his/her 

childhood, identifying characteristics of their parents’ parenting. 

McGillicuddy-De Lisi & Subramanian model.  McGillicuddy-De Lisi & 

Subramanian (1996) specifically address the culture-belief link, exploring how the two 

might be linked, and discuss three models: Goodnow; Lamb & Sternberg; and Harkness 

& Super models, of how beliefs about children originate from cultural beliefs. They 

choose to concentrate only on Goodnow’s (1988) beliefs as received knowledge model 

where personal beliefs are essentially seen as copied directly from the culture within 

which the individual is socialized, reflecting more of a foreclosed manner of 

internalization of cultural beliefs into personal beliefs, and less of a constructivist 

approach involving active information processing. The second model they discuss is a 

perspective suggested by Lamb & Sternberg (1992; as cited in McGillicuddy-De Lisi & 
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Subramanian, 1996) in which culture shapes the experiences available to its members, 

which in turn leads to specific beliefs about the nature of the child and development. This 

model differs from the model of received knowledge described by Goodnow (1988) in its 

assumption that it is the experiences shaped by culture that lead to personal beliefs, and 

not a foreclosed internalization of cultural beliefs. The third model discussed is the 

Harkness & Super model in which parental beliefs are seen as one and the same as 

cultural beliefs.  

 McGillicuddy-De Lisi & Subramanian (1996) sum up their discussion by 

accepting the validity of all three approaches, and propose a three-pronged conception of 

the belief-culture link that includes the pivotal ideas of all three approaches outlined 

above. They propose that 1) specific content of some beliefs are adopted without 

transformation directly from culture, 2) culture frames the experiences of individuals as 

children, as parents, and in other spheres of their life, which in turn play an important role 

in shaping their beliefs about children, and 3) personal and cultural knowledge about 

children is constructed in the course of transactions between changing individuals and 

changing cultures. They thus see formation of beliefs as a result of multiple processes, 

and account for individual variation in beliefs as well by acknowledging the effect of 

history, both personal and cultural. Personal history is an individual’s unique 

interpretation of cultural knowledge arising from a combination of the processes outlined 

above, and cultural history includes the commonly shared meanings within cultural 

knowledge.  
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 All models subscribing to culture as a source of parental ideas make a strong case 

for inter-cultural variation in parental ideas, but by the same token, often fail to 

adequately explain or even address the question of intra-cultural variation.  The 

McGillicuddy-De Lisi & Subramanian (1996) model acknowledges how beliefs can be 

personal, resulting from a unique intersection of beliefs and culture depending on the 

individual’s personal history.  Rather than a conscious attempt to account for intra-

cultural variation in parental beliefs, this seems more a recognition of human agency, 

subscribing to both the transactional and constructivist perspectives of parenting beliefs.  

Parental beliefs are still considered common to all members of a group sharing the same 

cultural knowledge, but the connection of each personal belief to culture is 

conceptualized as individual, thus recognizing the element of human individuality.  If the 

purpose underlying an overwhelming interest in the formation of parental beliefs were to 

simply understand the process, this model would suffice.  But if the objective is to 

understand the process well enough to identify the multiple determinants of belief 

systems and know where and how to effect changes if needed, then this model is too 

abstract.  

Okagaki & Divecha review.  Okagaki & Divecha (1993) use an ecological 

perspective to outline the determinants of parental belief systems, drawing from 

Bronfenbrenner’s (1977) ecological model and Belsky’s (1984) model of multiple 

determinants of parenting behavior. Their review of the determinants of parental beliefs 

is unique in that they outline concrete variables that have been shown to influence 

parental cognitions. The various determinants of parental beliefs are classified under two 
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sections: influences external to the home environment and influences within the home. 

The determinants falling under influences external to the home environment are culture, 

socioeconomic status, work, influence of friends and neighbors, and advice from experts, 

each of which shall be discussed very briefly. 

In the section on culture as an influence, the authors report several cross-cultural 

studies that drive home the point of how cultural goals, needs and values seem to be 

driving parental beliefs, goals and attitudes. To give an example, they reference LeVine’s 

(1974, 1988; as cited in Okagaki & Divecha, 1993) proposal that cultural groups have 

common, general goals for children, and the environmental context surrounding the 

family (factors such as infant mortality rates, need for child labor, etc.) would shape their 

specific parenting strategies. Okagaki & Divecha (1993) use socioeconomic status as 

more than just an indicator of money or education, they consider it an index of the type of 

experiences and opportunities available to the family. Kohn’s (1963, 1969; as cited in 

Okagaki & Divecha, 1993) seminal work on parental values mirroring work-setting 

conditions and other studies linking parental efficacy, and conformity and authoritarian 

beliefs to socioeconomic status (Luster & Kain, 1987; Schaefer & Edgerton, 1985; as 

cited in Okagaki & Divecha, 1993) serve as examples that education, income, 

opportunities and experiences color one’s life views thus influencing parental beliefs and 

cognitions.  

The third outside of home environment influence, work, mostly reflects findings 

from the previous section on socioeconomic status. Crouter’s 1984 study (as cited in 

Okagaki & Divecha, 1993) examining the effects of participative work on family and 
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community roles of employees is used as an example of how skills learned at work can 

help parents develop more effective parenting strategies and skills. Other studies 

(Bronfenbrenner & Crouter, 1982; Bronfenbrenner et al., 1984; as cited in Okagaki & 

Divecha, 1993) show that work can influence parent perceptions about their children in 

positive and negative manners, depending on factors such as child gender or hours 

worked. 

The last two determinants include information networks, both formal and 

informal. Informal social networks of friends and neighbors can be expected to be a 

strong influence on parental beliefs.  Cohen (1981; as cited in Okagaki & Divecha, 1993) 

studied change in parental beliefs and attitudes of middle-class mothers in Great Britain 

and found regular informal discussions with friends and neighbors to be a strong 

influence. Reliance on expert advice in the United States has progressively increased over 

the years as shown in studies and meta-analyses (Bronfenbrenner, 1958; Clarke-Stewart, 

1978; as cited in Okagaki & Divecha, 1993). Parents have reported learning, and 

subsequently forming or modifying beliefs about children, from expert advice contained 

in books and information provided by medical professionals.  Ninio’s 1979 (as cited in 

Okagaki & Divecha, 1993) study about the impact of experts on parental beliefs of Israeli 

mothers showed some influence of experts across socioeconomic status. 

Influences of Belsky’s (1984) model become most evident in the determinants 

classified under within-home influences: parent characteristics, marital relationship, and 

child characteristics.  These are influences not typically discussed in the literature on 

sources of parental beliefs, whereas influences discussed in the above paragraphs such as 
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culture, socioeconomic status, and information networks are very commonly seen.  A 

caveat to be kept in mind while processing this information is that not all the studies 

reviewed here have looked at formation of parental belief systems, classifying these 

influences as determinants of parental cognitions would be more accurate. The authors 

mention various parental characteristics found to influence parental beliefs such as 

developmental history, maternal depression, and gender (Donovan & Leavitt, 1989; 

Goodnow, 1984; Vondra & Belsky, 1993; as cited in Okagaki & Divecha, 1993). They 

however focus only on the effect of the age of the parent, and report studies by Reis 

(1988) and Rossi (1980) showing differences in parental attitudes and knowledge among 

younger and older mothers. 

Studies on the influence of marital relationships (Cox et al., 1989, Quinton & 

Rutter, 1988; as cited in Okagaki & Divecha, 1993) reviewed all look at resulting 

changes in parental attitudes and behaviors. The study findings suggest that supportive 

marital relationships can have a positive influence on parental cognitions, be it direct or 

indirect. Under child characteristics, the child’s gender, age, and achievement were found 

to influence parental expectations, goals and beliefs (Okagaki & Divecha, 1993).  

To sum up, Okagaki & Divecha (1993) use an ecological framework to identify 

determinants of parental beliefs, and classify the various determinants as out-of-home 

influences or within-home influences. As mentioned earlier, an important caveat to be 

kept in mind is that the authors do not seem to adhere to a very rigid definition of parental 

beliefs, and a variety of parental cognitions such as attitudes, perceptions, expectations, 

among others  have been included under the banner of parental beliefs. Neither do the 
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authors give any formal explanations of why this is so. There could be a couple of 

explanations: 1) this is yet another manifestation of the problems arising from a lack of 

clear distinction between types of parental cognitions, and 2) most forms of parental 

cognitions do have a knowledge/belief component to them (McGillicuddy-De Lisi & 

Sigel, 1995; Sigel & McGilllicuddy-De Lisi, 2002), thus justifying their inclusion in a 

review of determinants of parental beliefs.  

Okagaki & Divecha (1993) provide a comprehensive and much needed review of 

the various determinants of parental beliefs, or rather cognitions, but as the authors 

themselves point out, researchers still do not have a clear idea of how these various 

determinants affect parental beliefs.  While outlining the influence of each of these 

determinants, especially culture and socioeconomic status, the authors repeatedly 

underscore the importance of the fact that further studies need to explore in depth the 

specific processes by which the above mentioned determinants influence parenting 

cognitions.  Most of the existing research has focussed on identifying the sources of 

parental beliefs, and comparing how beliefs vary between different cultural groups of 

parents (Okagaki & Divecha, 1993).  It is no longer enough to just compare different 

groups of parents, because it has already been established that cultural groups vary in 

their belief systems and parenting practices. Research efforts now need to focus on 

differences within cultural groups with respect to parental beliefs, and what determinants 

play a significant role in accounting for those differences. 

Harwood and colleagues (1995, 1996, 2000) have studied parental beliefs and 

parental values of middle class and working class Anglo and Puerto Rican mothers to 
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explore these very issues.  They found evidence of both inter-cultural and intra-cultural 

variability, indicating the existence of broad commonalities that can be characterized as 

individualistic or collectivistic among the European-American and Puerto Rican mothers 

in their sample, as well as within-group differences on the same constructs.  Roughly 

80% of European-American mothers emphasized the importance of Self-Maximization 

and Self-Control, both typically identified as individualistic qualities, and about 60% of 

the Puerto Rican mothers endorsed Proper Demeanor and Decency, typically identified as 

collectivistic qualities.  However there was also a sizeable percentage of mothers from 

both groups who did not fall into these culture-specific groups, instead showing 

individually unique value patterns.  This within-group heterogeneity was itself culturally 

patterned, such that the broader cultural goals were still discernable in the values held by 

each subgroup of mothers, but were manifested in ways that were meaningful to the 

situation of each socioeconomic group.  The authors conclude on the note that culture 

needs to be conceptualized in a way that recognizes the influence of multiple group 

memberships without reifying them into singular, homogeneous identities, and draw 

attention to the importance of considering the multiple influences that may be impinging 

on parental beliefs and practices. 

Summary.  This section reviewed the current models on formation of parental 

beliefs such as self construction vs. received knowledge, cultural models or parental 

ethnotheories, the McGillicuddy-De Lisi & Subramanian model, and the determinants 

identified in the Okagaki & Divecha review.  The common theme tying all of these 

models or explanations of the formation of parental beliefs is that they all use a 
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combination of self construction and received knowledge to explain how parental 

cognitions are formed.  They vary from each other to the extent of how much of a 

mainstay either received knowledge or self construction is to the model, or it could be 

unique combinations of both.  The Okagaki & Divecha (1993) review is slightly different 

from the others because they outline actual variables as determinants, thus further 

focusing the discussion on the formation of parental beliefs.  The next section follows up 

on this by reviewing empirical evidence on the specific variables identified as 

determinants of parental beliefs in the Okagaki & Divecha (1993) review.  

Specific Determinants of Parental Beliefs 

Education.  The influence of parent education on parental beliefs has been directly 

and indirectly measured (Davis-Kean, 2005; Palacios & Moreno, 1996; etc.).  Studies 

measuring impact of socioeconomic status on parental beliefs and behaviors are also 

studies documenting impact of education as the social economic status index typically 

comprises of three main components: income, occupation, and education (Hoffman, 

2003).  The effects of education and occupation are measured separately in the present 

study, as measuring them separately would provide the opportunity to study how they 

each influence parental beliefs.   

The literature on education of parents does suggest that it influences parental 

beliefs and behaviors in several ways, the commonly seen one being that parents with 

higher levels of education hold more realistic as well as more exacting expectations of 

child achievement and school performance (Alexander, Entwisle, & Bedinger, 1994; 

Halle, et al., 1997).  Parent education has also been shown to be related to the physical 
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environment and learning experiences in the home (Klebanov et al., 1994; as cited in 

Davis-Keane, 2005).  Spanish parents with higher levels of education have also been 

shown to employ more complex thinking patterns, resulting in more evolved parental 

ideas, whereas parents with lower levels of education had less evolved parental ideas in 

which they did not believe they would be able to influence the child and his/her 

development (Palacios & Moreno, 1996).  The Palacios and Moreno (1996) data (as well 

as consequent studies) showed that the parents in the study could be classified into three 

groups based on their ideas about children, upbringing, and education: traditional parents, 

modern parents and paradoxical parents, with the level of schooling being the strongest 

between-group differentiator.   

Occupation.  The effects of social class on parental cognitions and behaviors have 

been well documented.  Studies have shown that the higher a parent’s social class 

position, the more likely he or she is to value characteristics indicative of self-direction 

and the less likely he or she is to value characteristics indicative of conformity to external 

authority (Kohn, 1979).  Kohn goes a step further to show how one of the reasons that 

drives this relationship is how much opportunity people have to exercise self-direction in 

their work.  Other studies have also shown that families from lower income levels often 

use physical punishments; tend to place more value on obedience, conformity, and 

maintaining order in their families; and are less likely to have egalitarian relationships 

with their children than families from higher income levels (Pinderhughes, Dodge, Bates, 

Petit, & Zelli, 2000).  Working class parents tend to place a relatively greater value on 

obedience and conformity to authority, whereas middle class parents tend to value 
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initiative and self-direction more (Harwood, Scholmerich, & Schulze, 2000).  As 

Harwood and colleagues (2000) point out, this would mean that in an individualistic 

society, the working class families would express non-traditional parental beliefs, 

whereas in a collectivistic society the middle or upper class families would probably 

express non-traditional parental beliefs.   

Information networks.  Information networks are an important source of 

knowledge to parents and can be formal or informal in nature.  The more formal 

information networks would include such expert sources of information as doctors, 

classes, books and so on.  The informal information networks would comprise of more 

informal sources such as family and friends, similar to social networks.  However, social 

networks typically tend to exclude family and so the term informal information networks 

is better suited to this context.  Interactions with both family and friends would be 

important microsystems for the developing parent, and the resultant proximal processes 

can surely be expected to have an influence on parental beliefs.  Informal information 

networks have been shown to influence parental cognitions and behaviors in multiple 

ways, through network size, frequency of contact, and quality of interactions (Cochran & 

Walker, 2005).  Cohen (1981; as cited in Okagaki & Divecha, 1993) studied change in 

parental beliefs and attitudes of middle-class mothers in Great Britain and found regular 

informal discussions with friends and neighbors to be a strong influence.   

Symbolic Interactionism would also suggest informal information networks to be 

a strong influence on parental beliefs, given the pivotal role played by social interactions 

in running societies.  One of the basic assumptions of Symbolic Interactionism is that 
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individuals develop self-concepts through social interaction, and it is these self concepts 

that then drive behavior (LaRossa & Reitzes, 1993).  Sheldon (2002) studied parents’ 

social networks and parental beliefs simultaneously to see if they predicted parental 

involvement in their child’s education, and found them both to be related to parental 

involvement at home and in school. Moreover, he found that different networks predicted 

different kinds of involvement.  The number of parents with children at the same school 

and with whom the parent interacted seemed to predict parental involvement in school, 

and the number of other adults with whom the parent interacted seemed to predict 

parental involvement at home. This illustrates some of the concepts just discussed, 

namely that the nature of social interactions can have an influence on parental beliefs 

which in turn relate to parental behaviors. 

Parental agreement about childrearing.  The marital relationship is a microsystem 

by itself and can also be seen as an important proximal influence on parental cognitions.  

When both partners could potentially be coming from different environmental contexts, 

they then have to build a shared and coherent sense of what parenting means to each one.  

In the case of immigrant parents, this exercise is liable to be more difficult as they 

typically have to deal with multiple sources of conflicting information.  For example, if 

either parent is more acculturated than the other, it would definitely have an impact on 

their previously formed and shared parental cognitions.  The marital and co-parenting 

relationships, both are prone to change as new information is negotiated, or even in the 

initial stages of the parental role negotiations, and that in turn can influence the respective 

parental beliefs.   
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There exists a fair amount of research that examines the effect of marital 

relationships on parental cognitions, but the bulk of it lies in the area of marital 

stress/support affecting parental attitudes towards children and child rearing.  Grych 

(2002) points out how interactions with a spouse or partner can influence parental beliefs 

and calls for more studies examining the relation between marriage and parental 

cognitions.  As a first step, the present study examines parental agreement about 

childrearing in relation to parental beliefs.   

Mexican Cultural Models 

 The present study focuses on immigrant Mexican and Mexican American parents 

in the United States and some of their cultural models.  Mexican culture is considered to 

be a culture that reflects interdependence, in other words a collectivistic culture.  Some of 

the beliefs and values integral to the culture like familism and respeto, which require 

placing one’s family before one’s own self and always showing deference to elders, 

would not be valued as much in an individualistic society such as the United States.  The 

cultural values that will be looked at in this study include familism, respeto, and simpatía 

because the same cultural values would be looked upon very differently in an 

individualistic society.  The cultural value of individualism will also be reviewed in this 

section because it is highly associated with individualistic cultures.  

Familism.  Familism denotes the strong emphasis on family interdependence and 

reliance on an extended family system, a central cultural value characteristic of Mexican 

and other Hispanic populations (Marín & Marín, 1991).  It stands for strong feelings of 

loyalty, reciprocity and solidarity among members of the same family (Marín & Marín, 
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1991), and stresses the individual’s sense of obligation and responsibility to the family.  

Some components included within familism would be a) obedience and respect towards 

authority figures, b) helpfulness, generosity and loyalty towards the family, and c) 

responsibility, sacrifice and hard work for the benefit of the family (Martinez, 1988; as 

cited in Antshel, 2002).  Children are taught to partake in family responsibilities, to prize 

family unity, and to respect elders; and the family is emphasized as a basic source of 

emotional support provided not only by the parents, but also by grandparents, uncles, 

aunts, cousins, and friends (Chilman, 1993).   

It is not unreasonable to expect an even stronger emphasis on the importance of 

familism in immigrant families, as it might serve multiple protective functions, a kind of 

safeguarding from the pressures of adjusting to a new country and culture not to mention 

possible economic benefits as well.  Sabogal, Marín, & Otero-Sabogal (1987) distinguish 

between attitudinal and behavioral components of familism, with the attitudinal 

components referring to the beliefs and attitudes associated with familism such as loyalty 

and solidarity, and the behavioral components referring to the behaviors associated with 

these feelings.  They speculate that first generation immigrant Hispanic families would 

probably show higher attitudinal familism, whereas later generation Hispanic families 

might be more liable to display lower attitudinal familism but higher behavioral familism 

by virtue of increased migration of relatives and/or better financial situation.  They 

surveyed 452 Hispanics and 227 non-Hispanic whites and report that though some 

familism beliefs decreased in importance as acculturation and exposure to the US culture 

increased, on the whole their Hispanic sample was significantly different from their non-
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Hispanic white sample in terms of importance attached to familism.  One dimension of 

familism, perceived support from the family, emerged as the strongest and most central 

component, which showed no change with even higher levels of acculturation.  

Simpatía.  Simpatía emphasizes the need for behaviors that promote smooth and 

pleasant social relationships, where the individual is expected to show a certain level of 

conformity and empathy for the feelings of other people (Marín & Marín, 1991).  People 

are expected to behave with dignity and respect towards others and the need to achieve 

harmony in interpersonal relations and to avoid interpersonal conflict is greatly stressed.  

Along the same lines, respeto is another cultural value that asks for deferential behavior 

towards others based on age, gender and authority (Antshel, 2002).   

Respeto.  Respeto is seen reflected in familism and simpatía, in the non-

confrontational behavior patterns required of children and adults alike.  Delgado-Gaitan 

(1994) in her study of Mexican-American immigrant and first generation families in 

California notes that children raising questions are considered rebellious and that 

opinions are expected to be given only when solicited, and makes a point of how this 

could interfere with the critical thinking actively encouraged of children in schools in the 

United States.   

These cultural values have been shown to have a very strong presence in Hispanic 

as well as Mexican American parental values for their children, and so it is expected that 

the Mexican American parents in this study will have strong beliefs around the same as 

well.  Uribe, LeVine, & Levine (1994) also point out how the emphasis on developing 

family relationships from childhood onwards is in keeping with the collectivistic cultural 
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values of mutual aid and support among kin characteristic of Mexican agrarian 

communities.  Taking care of others within the family is of paramount importance, and is 

seen expressed in a variety of ways from the care of young children by their older 

siblings to formulating family strategies for emigration of the US.   

Individualism.  The constructs of individualism and collectivism have long been 

used as indicators of cultural differences, spawning large numbers of cross-cultural 

studies hinging on this very premise.  Kagitcibasi (1997) attributes the widespread 

popularity of the use of this construct to differentiate between cultures to several possible 

factors, the most relevant of them possibly being its apparent simplicity.  The constructs 

of individualism and collectivism provide a means to broadly classify societies and/or 

cultures based on their underlying value systems.  As the labels imply, personal 

individuality and autonomy would be valued most in an individualistic society whereas a 

collectivistic society would uphold collectivism and emphasize the goals and interests of 

the group over those of the individual.  Accordingly, individualistic societies are seen to 

foster independence while collectivistic societies are seen to foster interdependence.  

Harwood and colleagues (1995, 1996, 2000) have several studies looking at 

parental values of Puerto Rican and Anglo American mothers and found the two groups 

broadly, but clearly, differentiated by the culturally mediated parental values held for 

their children.  The Anglo American mothers tended to value self-maximization the most, 

which includes responses indicating concern that a child become independent and self 

confident, and develop his/her talents and abilities as an individual.  The Puerto Rican 

mothers tended to value proper demeanor the most, which includes responses indicating 
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concern that a child be well-mannered, well-behaved, cooperative, and accepted by the 

larger community.  The quality of self-maximization that was endorsed the most by the 

Anglo American mothers is consistent with the individualistic theme characterizing the 

American culture whereas the quality of proper demeanor that was most endorsed by 

Puerto Rican mothers is consistent with the sociocentric theme characterizing the 

Hispanic culture.  Fuligni, Tseng, & Lam (1999) studied attitudes towards family 

obligations of adolescents in the United States and found Asian and Latin American 

adolescents endorsing collectivistic attitudes significantly more than their European peers 

did, which is in line with the widespread notion of Asian and Latin American cultures 

being collectivistic cultures and European culture being an individualistic one.   

Acculturation   

Given what the cultural models say about traditional child socialization in 

Mexican parents, one way of better understanding what effects formation or change in 

parental beliefs would be to identify some influences that can actually produce ideas that 

might be at odds with the cultural dictates.  In an immigrant sample one such influence 

would be acculturation, which refers to cultural and psychological change brought about 

by contact with other peoples belonging to different cultures and exhibiting different 

behaviors (Berry, Poortinga, Segall, & Dasen, 1992).  Acculturation can be defined as 

cultural change that is initiated by the conjunction of two or more autonomous cultural 

systems and would include continuous and long term contact with one or more different 

cultures, and continuity and change of attitudinal and behavioral patterns along multiple 

cultural/ethnic dimensions (Marín, Organista, & Chun, 2003).   
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 Sabogal, Marín, & Otero-Sabogal (1987) studied the effects of acculturation on 

attitudinal familism in 452 Hispanics compared to 227 white non-Hispanics, and found 

two dimensions of familism, familial obligations and family as referents, to decrease with 

higher levels of acculturation.  The third dimension of familism, perceived support from 

family, did not appear to change with acculturation.  Incidentally, the authors also report 

that despite the decrease in the two dimensions of familism among the more acculturated 

participants, they still held higher levels of familism than the white non-Hispanic sample, 

thus revealing how central familism is to their culture. 

Phinney, Ong & Madden (2000) studied intergenerational discrepancy in family 

obligations between parents and their adolescent children in immigrant and non-

immigrant families of five ethnicities, Armenian, Vietnamese, Mexican, African 

American and European American. They had two cohort groups, one of US born 

adolescents, with a longer duration of stay in the US and the other of foreign born 

adolescents with a presumably shorter duration of stay in the US. Interestingly enough, 

from the 3 immigrant sample groups, the Mexican sample was the only group in which 

there were no apparent cohort differences in intergenerational discrepancies in family 

obligations. The two cohorts of Mexican families were very similar in their values, 

irrespective of length of stay in the US. The authors speculated that this might be a 

function of close proximity to Mexico as well as the larger numbers of Mexican 

Americans in the US in comparison to the much smaller percentages of other immigrant 

populations. 
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The Present Study 

Culture has been recognized to play an important role in the formation of parental 

beliefs, but the question still remains of whether beliefs are maintained or revised over 

time, and how.  Looking at the range of determinants that have been identified in various 

studies (Goodnow, 1988; Goodnow & Collins, 1990; Harkness, Super, Axia, et al., 2001; 

Okagaki & Divecha, 1993), practically all of them are, directly or indirectly, informed 

and shaped by culture.  Bronfenbrenner’s Ecological Model is a natural point to start 

from when trying to bring some structure to the multiple determinants of parental beliefs 

identified in the current literature.  Looking at the range of determinants that have been 

identified in various studies (Goodnow, 1988; Goodnow & Collins, 1990; Harkness, 

Super, Axia, et al., 2001; Okagaki & Divecha, 1993) a good way of classifying them is in 

terms of distal and proximal influences.  Broad, societal level values of collectivism and 

individualism are more distal in their influence, and are manifested through multiple 

channels; whereas influences such as informal information networks (Okagaki & 

Divecha, 1993) are more direct and proximal.  Each of these determinants is most 

definitely a product of any given society’s cultural history, be it the 

individualistic/collectivistic orientation or the nature of knowledge contained within the 

informal information networks.  But that need not necessarily mean that the effects of 

both influences are one and the same, and separating out their respective influences might 

throw some light on how parental beliefs and other cognitions are formed and 

maintained.  
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Included under the distal influences are the broad, overarching cultural dictates at 

a societal level, which are mostly responsible for shaping the very society, its functioning 

and its outlook.  This would include such concepts as religion and cultural models or 

knowledge, and other shared social cognitions.  In a sense, it is the basic essence of that 

society’s culture, the knowledge base upon which everything else rests, in other words 

the macrosystem in Bronfenbrenner’s (1977) ecological model.  These distal influences 

can well be envisaged to have an effect on the formation of parental beliefs and 

cognitions, and the evidence lies in the numerous cross-cultural studies demonstrating 

cultural differences in parental beliefs, behaviors and cognitions.  Self construction from 

direct experience, which includes previous experience with children or parenting received 

by parents themselves, is another distal influence which has more of an impact on the 

formation of parental beliefs and cognitions, than its maintenance.  

The more proximal influences are obviously shaped by such distal influences as 

cultural models, but they operate on a direct and different plane, thus leading to the 

probability that their influence might be separate from that of the distal influences.  A 

good number of the determinants identified in the Okagaki & Divecha (1993) review 

would fall under proximal influences, such as socioeconomic status, occupation, formal 

and informal information networks, marital relationships, parent characteristics and child 

characteristics, because their influence is more direct and occurring more frequently.   

Examining the effects of distal and proximal influences on parental beliefs offers 

exciting possibilities in terms of better understanding the formation and maintenance of 

parental cognitions.  For example, the proximal influences impinging on an immigrant 
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family in a new country would naturally reflect the cultural values and norms of the host 

country.  If the immigrant family’s culture of origin and the host country’s culture have 

different traditionally valued ideals, the process of adaptation becomes all the more 

interesting and questions such as ‘what changes?’ and ‘why?’ assume paramount 

importance.  One factor missing in most studies of parental cognitions as Youniss (1994) 

points out is consideration of the society the parents in question are living in and their 

interpretations of that society.  This is important because parents’ beliefs about children 

entail understandings of the social contexts they envision as relevant for their children 

(Youniss, 1994).  That parents ultimately want what would be best for their child is 

unarguable.  To achieve that end they employ whatever means or parenting strategies are 

available and known to them, and if they find that the means of one society may not 

necessarily achieve the same ends in another society, there is always the possibility of 

reconsidering the means.  To borrow Bornstein’s (1995) terminology, this would be an 

example of contextual specificity, different forms of expressing the same ultimate 

function. 

The current study examines the effect of proximal influences on parental beliefs 

of immigrant Mexican and Mexican American parents in the United States.  This is best 

achieved with an immigrant sample for the following reasons.  Immigrant parents have 

moved to a country new to them and have then had to develop new micro-, meso-, and 

exo- systems.  The proximal influences impinging on them are liable to convey very 

different messages than those of their home country, especially if the two countries have 

different culturally valued ideals.  Also, in the proposed study, data are collected around 
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two transition points: when the child first transitions from the home-based Head Start 

program to pre-school, and then from pre-school to kindergarten.  This provides an 

opportunity to study what influences their parental beliefs, and how.  Parents have been 

shown to be more open to or seek information when it becomes pertinent to them 

(Goodnow & Collins, 1991), and it is expected that the transition to school might be one 

such situation for the Mexican origin parents in this sample, given that as Youniss (1994) 

pointed out parental beliefs around children often entail understandings of the social 

contexts parents consider relevant for their children.   

This study uses a constructivist approach to the formation and maintenance of 

parental beliefs.  The attribution and information-processing approaches, as outlined by  

McGillicuddy-De Lisi & Sigel (1995), see the formation of parental beliefs as almost 

circumstantial, or more specifically, as arising from a situation-based analysis of the facts 

available.  The transactional perspective would state that parental beliefs are adopted 

directly from cultural beliefs, which would translate into there being only as many 

parental beliefs as there are cultures.  The constructivist approach allows for the cultural 

influence because it is through interactions that culture manifests its influence, and also 

allows for within group differences by stating that beliefs are actively constructed 

through interactions with others throughout life.  This highlights the importance of 

studying both the distal and proximal influences on parental beliefs to understand how 

they are formed and maintained or revised over time. 

Bronfenbrenner (1977) has also pointed out the importance of studying ecological 

transitions when doing developmental research, because these transitions cause changes 
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in not just the individual but also in the ecological system, and provide a wonderful study 

opportunity of how change can impact the entire system.  This becomes all the more 

critical in a field of research like that of parental cognitions where the environmental and 

societal contexts surrounding the parent play an all-important role in determining 

cognitions.  The previous section on formation of parental beliefs outlined several 

determinants of parental cognitions.  This study proposes to take a closer look at those 

proximal influences that are liable to change in immigrant families, such as education, 

occupation, information networks and marital relationships, and thus likely to 

differentially impact parental beliefs.  Parent and child characteristics refer to stable 

personality characteristics of the parent and child respectively and are not circumstantial, 

so will not be a focus of this study.  However, acculturation can be expected to have an 

effect and accordingly will be used as a control variable.     

Summary 

This section reviewed the underlying premise of the study, namely that the 

proximal influences surrounding a person would have a greater influence on the 

maintenance or revision of their belief systems.  Four proximal influences were identified 

from the literature base: education, occupation, information networks, and parental 

agreement about childrearing, and their influence on parental beliefs around cultural 

values of familism and respeto, simpatía, and individualism were tested.   

Education has been shown to influence parental ideas such that with higher levels 

of education more complex parental ideas also emerge.  Higher education was also 

related to more realistic expectations and more exacting standards for the child.  
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Occupation has been shown to influence parents’ values for their children, and fathers 

with more decision making occupations have been reported to foster more independence 

and autonomy in their children.  Information networks would include family and friends 

who are part of the parents’ microsystems.  Studies have shown social networks to have 

an influence on parental beliefs and behaviors in terms of network size, frequency of 

contact, and quality of interactions.  Parental agreement about childrearing is a first step 

in testing the influence of the marital relationship microsystem on parental beliefs.  Some 

research does exist that examines the effect of marital relationships on parental 

cognitions, but most of it revolves around the effect of marital stress/support on parental 

attitudes towards children and child rearing.   
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Research Questions and Hypotheses 

The primary goal of this study was to examine the effect of proximal influences of 

education, occupation, information networks and marital relations on maintaining or 

revising one’s parental belief systems.  Research shows that parents are more open to or 

seek out new information when it becomes pertinent to them, in other words when they 

are going through some changes themselves and feel the need for the information 

(Goodnow & Collins, 1991).  This notion resonates with Bronfenbrenner’s (1977) idea of 

an ecological transition and the importance of studying changes that ensue from an 

ecological transition.  Accordingly this study revolves around two such transitions, one 

when the child transitions from the home-based Head Start program (Time 1) to pre-

school (Time 3), and the second when the child transitions from the preschool (Time 3) to 

kindergarten (Time 5).  The specific questions and the expected direction of change for 

each question are outlined below.  Since there were no fathers in the sample at Time 5, 

the research questions pertaining to that time wave ask only about the mothers.  Also, the 

individualism measure was included only at Times 3 and 5, and so the research questions 

are structured to separately assess the influence of the proximal influences on 

individualism.  The sample for this study is comprised of Mexican-origin fathers and 

mothers.   

 

1. What is the association between parental levels of education and beliefs around 

familism/respeto, simpatía, and individualism? 
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Education has been shown to influence parental ideas such that with higher levels 

of education more complex parental ideas also emerge (see pp. 46-47).  These complex 

thinking patterns could result in parents being more open to new beliefs about 

familism/respeto, simpatía, and individualism coming through their current proximal 

influences.     

Question 1a.  How does education level of fathers influence their beliefs around 

familism/respeto, and simpatía at Time 1 when the child is in the home-based Head Start 

program?   

Hypothesis 1a.  Fathers with lower levels of education are expected to show 

stronger endorsement of familism/respeto, and simpatía than fathers with higher levels of 

education.  

Question 1b.  How does education level of mothers influence their beliefs around 

familism/respeto, and simpatía at Time 1 when the child is in the home-based Head Start 

program?   

Hypothesis 1b.  Mothers with lower levels of education are expected to show 

stronger endorsement of familism/respeto, and simpatía than mothers with higher levels 

of education.  

Question 1c.  How does education level of fathers influence change in their beliefs 

around familism/respeto, and simpatía from Time 1 to Time 3 as the child progresses 

from home to preschool?   

Hypothesis 1c.  Fathers with lower levels of education are expected to show little 

or no change in their beliefs around familism/respeto and simpatía from Time 1 to Time 
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3, whereas fathers with higher levels of education are expected to show decreased 

endorsement of familism/respeto and simpatía from Time 1 to Time 3.  

Question 1d.  How does education level of mothers influence change in their 

beliefs around familism/respeto, and simpatía from Time 1 to Time 3 as the child 

progresses from home to preschool?   

Hypothesis 1d.  Mothers with lower levels of education are expected to show little 

or no change in their parental beliefs from Time 1 to Time 3, whereas mothers with 

higher levels of education are expected to show decreased endorsement of 

familism/respeto, and simpatía from Time 1 to Time 3.  

Question 1e.  How does education level of fathers influence their beliefs around 

familism/respeto, simpatía, and individualism at Time 3 when the child is in preschool?   

Hypothesis 1e.  Fathers with lower levels of education are expected to show 

stronger endorsement of beliefs around familism/respeto, and simpatía, and lower 

endorsement of beliefs about individualism than fathers with higher levels of education.  

Question 1f.  How does education level of mothers influence their beliefs around 

familism/respeto, simpatía, and individualism at Time 3 when the child is in preschool?   

Hypothesis 1f.  Mothers with lower levels of education are expected to show 

stronger endorsement of beliefs around familism/respeto, and simpatía, and lower 

endorsement of beliefs about individualism than mothers with higher levels of education.  

Question 1g.  How does education level of mothers influence change in their 

beliefs around familism/respeto, simpatía, and individualism from Time 3 to Time 5 as 

the child progresses from preschool to kindergarten?   
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Hypothesis 1g.  Mothers with lower levels of education are expected to show little 

or no change in their parental beliefs from Time 3 to Time 5, whereas mothers with 

higher levels of education are expected to show decreased endorsement of 

familism/respeto and simpatía, and increased endorsement of individualism from Time 3 

to Time 5.  

 

2.  What is the association between father’s occupation status and parents’ beliefs around 

familism/respeto, simpatía, and individualism? 

Kohn’s (1969) work on parental values mirroring work-setting conditions would 

suggest that fathers who have jobs that require higher levels of decision making and 

autonomy would encourage the same of their children and vice versa (see pp. 47-48).  

This could translate into parents with higher occupation status showing decreased 

endorsement of familism/respeto, and simpatía and increased endorsement of 

individualism in their children.  In this sample very few mothers were working and given 

that the marital relationship is a microsystem that can be anticipated to influence both 

partners, it is expected that fathers’ occupation will also predict mothers’ parental beliefs 

around familism/respeto, simpatía, and individualism.   

Question 2a.  How does father’s occupation status influence their beliefs around 

familism/respeto, and simpatía at Time 1 when the child is in the home-based Head Start 

program?   
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Hypothesis 2a.  Fathers who hold higher-status jobs that involve higher levels of 

decision-making are expected to show lower endorsement of familism/respeto, and 

simpatía than fathers who hold jobs that require lower levels of decision-making.  

Question 2b.  How does the father’s occupation status influence the mothers’ 

beliefs around familism/respeto, and simpatía at Time 1 when the child is in the home-

based Head Start program?   

Hypothesis 2b.  Going by Kohn’s research and the fact that very few mothers in 

this sample were working, it is expected that fathers’ occupation status will predict 

mothers’ beliefs around familism/respeto, and simpatía in a manner similar to the 

influence of the father’s occupational status on his own parental beliefs.  In other words, 

mothers from families where the fathers hold higher-status jobs that involve higher levels 

of decision-making are expected to show lower endorsement of familism/respeto, and 

simpatía than mothers from families where the fathers hold jobs that require lower levels 

of decision-making.  

Question 2c.  How does father’s occupation status influence change in his beliefs 

around familism/respeto, and simpatía from Time 1 to Time 3 as the child progresses 

from home to preschool?   

Hypothesis 2c.  Fathers who hold higher-status jobs that involve higher levels of 

decision-making are expected to show decreased endorsement of familism/respeto, and 

simpatía from Time 1 to Time 3, whereas fathers holding lower-status jobs involving 

lower levels of decision making are expected to show little or no change in their beliefs 

from Time 1 to Time 3.  
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Question 2d.  How does father’s occupation status influence change in mother’s 

parental beliefs around familism/respeto, and simpatía from Time 1 to Time 3 as the child 

progresses from home to preschool?   

Hypothesis 2d.  Mothers from families where the father holds a higher-status job 

involving higher levels of decision-making are expected to show decreased endorsement 

of familism/respeto, and simpatía from Time 1 to Time 3, whereas mothers from families 

where the fathers hold jobs that require lower levels of decision-making are expected to 

show little or no change in their beliefs from Time 1 to Time 3.  

 Question 2e.  How does father’s occupation status influence their beliefs around 

familism/respeto, simpatía, and individualism at Time 3 when the child is in preschool?   

Hypothesis 2e.  Fathers who hold higher-status jobs that involve higher levels of 

decision-making are expected to endorse familism/respeto and simpatía less strongly and 

individualism more strongly than fathers who hold jobs that require lower levels of 

decision-making.  

Question 2f.  How does father’s occupation status influence the mother’s beliefs 

around familism/respeto, simpatía, and individualism at Time 3 when the child is in 

preschool?   

Hypothesis 2f.  Mothers from families where the fathers hold higher-status jobs 

involving higher levels of decision-making are expected to endorse familism/respeto and 

simpatía less strongly and individualism more strongly than mothers from families where 

fathers hold lower-status jobs requiring lower levels of decision-making.  
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Question 2g.  How does father’s occupation status influence change in mother’s 

parental beliefs around familism/respeto, simpatía, and individualism from Time 3 to 

Time 5 as the child progresses from preschool to kindergarten?   

Hypothesis 2g.  Mothers from families where the father holds a higher-status job 

involving higher levels of decision-making are expected to show decreased endorsement 

of familism/respeto and simpatía, and increased endorsement of individualism from Time 

3 to Time 5, whereas mothers from families where the fathers hold jobs that require lower 

levels of decision-making are expected to show little or no change in their beliefs from 

Time 3 to Time 5.  

 

3.  What is the influence of parents’ information networks (specifically ethnic 

composition of information networks) on their beliefs around familism/respeto, simpatía, 

and individualism? 

Interactions with both family and friends would be important microsystems for the 

developing parent, and the resultant proximal processes are expected to have an influence 

on parental beliefs (see pp. 48-49).  Informal information networks have been shown to 

influence parental cognitions and behaviors in multiple ways, through network size, 

frequency of contact, and quality of interactions (Cochran & Walker, 2005).  Symbolic 

Interactionism would also suggest informal information networks to be a strong influence 

on parental beliefs, given the pivotal role played by social interactions in running 

societies. 
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  Question 3a.  How will the information networks of fathers in this sample influence 

their parental beliefs around familism/respeto, and simpatía at Time 1 when the child is in 

the home-based Head Start program?   

  Hypothesis 3a.   More association with Hispanic information networks is expected 

to be associated with greater endorsement of familism/respeto, and simpatía.  

 Question 3b.  How will the information networks of mothers in this sample 

influence their beliefs around familism/respeto, and simpatía?   

 Hypothesis 3b.   More association with people of Hispanic ethnicity is expected to 

be associated with stronger endorsement of familism/respeto, and simpatía. 

  Question 3c.  How will the information networks of fathers in this sample 

influence change in their beliefs around familism/respeto, and simpatía from Time 1 to 

Time 3 as the child progresses from home to preschool?   

  Hypothesis 3c.  It is expected that more information obtained through interactions 

with people of Hispanic ethnicity will be associated with increased endorsement of 

familism/respeto, and simpatía from Time 1 to Time 3.  

   Question 3d.  How will the information networks of mothers in this sample result 

in change in their beliefs around familism/respeto, and simpatía from Time 1 to Time 3 as 

the child progresses from home to preschool?   

   Hypothesis 3d.  More association with people of Hispanic ethnicity is expected to 

be associated with increased endorsement of familism/respeto, and simpatía from Time 1 

to Time 3. 
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Question 3e.  How will information networks of the fathers in this sample 

influence their beliefs about familism/respeto, simpatía, and individualism at Time 3 

when the child is in preschool?   

Hypothesis 3e.   More association with Hispanic information networks is expected 

to be associated with greater endorsement of familism/respeto and simpatía, and lower 

endorsement of individualism at Time 3. 

Question 3f.  How will information networks of the mothers in this sample 

influence their beliefs about familism/respeto, simpatía, and individualism at Time 3 

when the child is in preschool?   

Hypothesis 3f.  Higher association with people of Hispanic ethnicity is expected to 

be associated with stronger endorsement of familism/respeto and simpatía and lower 

endorsement of individualism at Time 3. 

Question 3g.  How will the information networks of mothers influence change in 

their beliefs around familism/respeto, simpatía, and individualism from Time 3 to Time 5 

as the child moves from preschool to kindergarten?    

Hypothesis 3g.  More association with people of Hispanic ethnicity is expected to 

be associated with increased endorsement of familism/respeto and simpatía, and 

decreased endorsement of individualism from Time 3 to Time 5. 

 

4.  What is the association between parental agreement about childrearing and their 

beliefs around familism/respeto, simpatía, and individualism? 
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 Given that the marital relationship is definitely a microsystem for both parents, its 

influence can be considered a proximal influence and its impact on parental beliefs 

should be examined in more detail, something that has not really been done before.  The 

marital relationship is prone to change as new information is negotiated, or even in the 

initial stages of the parental role negotiations, and that in turn can influence the respective 

parental beliefs and value systems (see pp. 49-50).  Given the exploratory nature of this 

research question, there will be no hypotheses for the following questions. 

  Question 4a.  How does parental agreement about childrearing at Time 1 impact 

fathers’ beliefs around familism/respeto, and simpatía at Time 1 when the child is in the 

home-based Head Start program?   

  Question 4b.  How does parental agreement about childrearing at Time 1 impact 

mothers’ beliefs around familism/respeto, and simpatía at Time 1 when the child is in the 

home-based Head Start program?   

  Question 4c.  How does parental agreement about childrearing impact change in 

fathers’ beliefs around familism/respeto, and simpatía from Time 1 to Time 3 as the child 

progresses from home to preschool?  

  Question 4d.  How does the parental agreement about childrearing impact change in 

mothers’ beliefs around familism/respeto, and simpatía from Time 1 to Time 3 as the 

child progresses from home to preschool?  

  Question 4e.  How does parental agreement about childrearing at Time 3 impact 

fathers’ beliefs around familism/respeto, simpatía, and individualism at Time 3 when the 

child is in preschool?   
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  Question 4f.  How does parental agreement about childrearing at Time 3 impact 

mothers’ beliefs around familism/respeto, simpatía, and individualism at Time 3 when 

the child is in preschool?   

  Question 4g.  How does parental agreement about childrearing impact change in 

mothers’ beliefs around familism/respeto, simpatía, and individualism from Time 3 to 

Time 5 as the child moves from preschool to kindergarten?  
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CHAPTER 3: METHODS 

The study was designed to examine the effect of proximal influences (i.e. 

education, occupation, information networks, and parental agreement about childrearing) 

on the maintenance or revision of parental beliefs of Mexican-origin fathers and mothers.  

A within ethnic-group, longitudinal design was adopted for the study.  This within-ethnic 

group design allowed for examining in more detail the impact of the proximal influences, 

because the distal influence of culture would be presumably constant across the sample.  

The longitudinal design allows for tracking changes in parental beliefs over time.  An 

immigrant sample of parents was chosen because the proximal influences impinging 

upon them in their new host country would presumably be different from those of their 

home country, which allows for studying if, and how beliefs change with varying 

proximal influences. 

 

Procedure 

Data collected as part of the Parenting and Children’s Emotion (PACE) project 

were used for this study.  The PACE project is a longitudinal study of socialization of 

emotion competence in children.  Hispanic and non-Hispanic White two-parent families 

with a 3-4 year old child enrolled in the home-based Head Start program were eligible to 

participate in the study, and participating families were followed for three years.  Six 

waves of data were collected, each at approximately 6-7 month intervals.  At each wave 

of data collection, mothers, fathers, and the preschool children separately completed in-

home, face-to-face, structured and semi-structured interviews administered by trained 
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research assistants.  The interviews were conducted in either Spanish or English, 

depending on the preferred language of each family member.  Interviews with Hispanic 

families were conducted by bilingual interviewers.  All survey measures used in the study 

were translated and back translated by bilingual speakers to ensure equivalence between 

the English and Spanish versions of the survey.  The interview procedures and most of 

the measures were pilot tested with Mexican origin parents of a preschool-aged child to 

ensure meaningfulness to the sample and to establish reliability of measures.   

Retention efforts included sending thank-you cards to participating families after 

home visits as well as regular newsletters and St. Patrick’s Day cards.  Repeated efforts 

were made to contact hard-to-reach families, including sending multiple letters and 

postcards and repeatedly calling them to schedule interview visits.  As would be true of 

any longitudinal study, attrition was a problem and every effort was made to retain the 

families in the study.   

Eighty eight families participated in the first wave of data collection (Fall 2000), 

of which 71 families participated in the second wave of data collection (Spring 2001).  At 

the third wave of data collection (Fall 2001), 25 new families were recruited in addition 

to the 56 families that remained from the original sample, thus bringing the total number 

of participating families to 81.  Despite all best attempts, the number of participating 

fathers continued to decline, and only 59 fathers (including the new recruits) participated 

at the third wave, after which it was decided to exclude fathers from future waves of data 

collection.  In the fourth (Spring 2002) and fifth (Fall 2002) waves of data collection, 71 

and 37 moms (inclusive of new recruits) participated respectively, and at the very last 
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wave of data collection (Spring 2003) only children were interviewed and the sample 

totaled 31.  

For the present study, data from only Mexican origin families were considered, 

and information collected at Wave 1 (Fall 2000, when the child was in the home-based 

Head Start program), Wave 3 (Fall 2001, when the child was in the center-based Head 

Start program) and Wave 5 (Fall 2002, when the child was in kindergarten) were used. 

 

Participants 

Seventy-six Mexican-origin families participated in the first wave of data 

collection, from which 49 also participated in the third wave of data collection.  At Time 

3, 21 new Mexican-origin families were recruited in addition to the returning families, 

and these new families were also included in this study.  New families were eligible to 

participate if they had a child enrolled in a Head Start center-based program.  This 

brought the sample size at Time 3 for this study to 70 Mexican origin families.  Only 

mothers participated at Time 5, and the sample size at that time for this study was 33.   

The break-down of number of fathers and mothers in the sample at each wave of 

data collection is as follows.  There were 76 mothers (mean age = 29.09, SD = 5.31) and 

76 fathers (mean age = 31.94, SD = 6.19) at the first wave of data collection; 70 mothers 

(49 continuing mothers and 21 new mothers; mean age = 30.49, SD = 5.89) and 50 

fathers (29 continuing fathers and 21 new fathers; mean age = 33.65, SD = 6.37) at the 

third wave of data collection; and 33 mothers (mean age = 32.66, SD = 5.65) at Wave 5.  

No fathers participated in the fifth wave of data collection. 
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The majority of the mothers (92%) and fathers (90.5%) preferred the Spanish 

version of the survey, indicating they were more comfortable using Spanish.  The 

majority of the mothers (90.8%) and fathers (91.9%) in the study also indicated that they 

were first generation immigrants, or in other words that they were born outside the 

United States.  These first generation parents ranged widely in the number of years they 

had spent in the United States.  The length of stay in the United States for mothers ranged 

from 1 year to 29 years (M = 9.64), whereas the range was much wider for fathers, 

namely 1 year to 49 years (M = 12.25).   

 

Measures 

 The mean scores, standard deviations, and alpha values of fathers and mothers on 

all the continuous study measures at each time of assessment are detailed in Table 1. 

Education 

Data on education level of the participants in the study were gathered through use 

of a Family Profile measure which was used to collect demographic information on the 

participants and their household members at the very first wave of data collection.  The 

participants were asked to report their highest education level as well as total number of 

years of schooling completed and degree received.  About half of the 78 Mexican origin 

mothers in the sample had no degree at all, 20% had a high school degree, 1% had a GED 

degree, 10% had some college degree, 1% had a bachelor’s degree and 10% had 

vocational training.  A similar pattern followed for the Mexican-origin fathers in the 
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sample, with 44% of the fathers having no degree at all, 12% holding a high school 

degree, 2% with a GED degree, 12% with some college, and 2% with vocational training.  

Every year, returning families were asked to report any change in the 

demographic information collected.  However, since there were not many instances of 

change in education or occupation status, data collected at the first interview were used in 

this study.  This means that all of the initial families had Time 1 data on education and 

occupation status, whereas the new families had Time 3 data.   

Occupation 

Data on participants’ occupation status was also gathered through use of the 

Family Profile measure.  The participants were asked if they were employed or not, and if 

they said yes they were asked about the type of their employment.  The Nakao & Treas 

(1992) indices for determining job status scores were used to assign a code to fathers’ 

occupation as stated at the first round of data collection (Time 1 for most dads, and Time 

3 for dads from the new families recruited at Time 3).  These codes are derived from both 

educational attainment and income of job incumbents corresponding to the 503 detailed 

occupational categories in the 1980 census.  Education required by the occupations, as 

well as the accompanying income and prestige, weigh into computing the SEI scores 

(Bornstein, Hahn, Suwalsky, & Haynes, 2003).  Education weights more heavily in total-

based than in male-based SEI scores, because of which it was decided to use the male-

based SEI scores in this study.  The ratings range from 1 to 100, with 100 being the 

highest possible ranking indicative of higher levels of job status.   
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The coders in this study included the Principal Investigator and an undergraduate 

student in Family Studies and Human Development.  The Entwisle & Astone (1994) 

article which details and provides the Nakao & Treas (1992) indices for determining 

status scores from job codes was read by both coders before doing the coding.  To 

establish inter-rater reliability, 25% of the sample was coded separately by both coders.  

The percentage agreement between coders was 95%.  The Principal Investigator’s codes 

were the default when there was a discrepancy in the coding.  

The resulting job status rankings for the fathers in this sample ranged from 23.10 

(examples of associated job descriptions would be Roofers and Construction laborers) to 

82.86 (an example job description would be Agricultural Engineers).  The average job 

status ranking was 32.28 (SD = 9.61). 

Information Networks 

Data on characteristics of information networks were assessed through use of 

three network variables: family contact, contact with culture of origin, and ethnic 

composition of information networks.  Family contact was a single item measure of how 

often parents visited, talked on the phone or emailed with adult relatives from the Family 

Beliefs measure.  There were seven response options ranging from “Never”, “1-2 times a 

year” to “Once a day”.  Respondents could score from a minimum of 0 to a maximum of 

6.  The mean score for mothers was 4.38, and the mean score for fathers was 4.14.   

Contact with culture of origin was also a single item measure of how often parents 

visited Mexico from the Marín, Sabogal, Marín, Otero-Sabogal, & Perez-Stable (1987) 

short acculturation scale for Hispanics.  Respondents could choose from “Once/week” 
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(minimum score of 1), “Every other week” to “Every couple of years” and “Other” 

(maximum score of 8).  Mothers in this sample had a mean score of 5.12 on this item, 

while fathers had a mean score of 5.10, indicating that the average frequency of visiting 

Mexico was a few times a year.   

Ethnic composition of information networks was a four item preferred ethnicity of 

associates subscale from the Marín et al. (1987) short acculturation scale.  The four items 

in this subscale ask about the ethnicity of people respondents tend to associate with, and 

the response options range from “All Latinos/Hispanics” (0) to “All Non-Hispanics” (4).  

The mean scores of the mothers at Times 1, 3 and 5 of data collection were 0.98, 1.10 and 

1.23 whereas mean scores for the fathers at Times 1 and 3 of data collection were 1.08 

and 1.29.  Scale alphas for the Mexican-origin mothers in this study at all three time 

points were .70, .70, and .68 respectively, and reliability indices for the Mexican-origin 

fathers at Times 1 and 3 were .63 and .66 respectively.   

The three network variables did not show any significant correlations with each 

other, for fathers and mothers at any of the time waves.  All six items were standardized 

to create a composite measure of parents’ information networks.  However, the alpha of 

the composite measure was very low (.41 for fathers and .45 for mothers at Time 1).  Due 

to very low alpha and the poor intercorrelations using this composite measure was not 

feasible.  Preliminary analyses indicated that the family contact and contact with culture 

of origin measures did not show significant correlations with the dependent variables for 

fathers at Time 1 and mothers at Times 1 and 3.  Family contact of fathers showed a 

positive correlation with their endorsement of individualism, and fathers’ contact with 
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culture of origin was positively correlated with their endorsement of familism/respeto and 

simpatía only at Time 3.  Given the generally poor correlations, only the four item 

preferred ethnicity of associates subscale was used as a measure of parents’ information 

networks.   

Parental Agreement about Childrearing 

Parents’ co-parenting relationship was assessed using a 9-item version of the 

Parental Agreement about Childrearing questionnaire developed by Snyder (1997) which 

is part of the Marital Satisfaction Inventory, Revised.  This questionnaire asks parents the 

extent to which they and their partners agree about issues related to parenting.  

Respondents are asked to indicate how true or untrue each listed item is to them on a 

five-point scale that ranges from “Not at all true for us” (0) to “Very true for us” (4), with 

higher scores reflective of higher parental agreement about childrearing.  The mean 

scores of the mothers at Times 1, 3 and 5 of data collection were 3.11, 3.09, and 3.18, 

whereas mean scores for the fathers at Times 1 and 3 of data collection were 3.40 and 

3.38.  Scale alphas for the Mexican-origin mothers in this study at all three time points 

were .78, .76, and .78 respectively, and reliability indices for the Mexican-origin fathers 

at Times 1 and 3 were .74 and .63 respectively.   

Familism/Respeto 

An eight-item subscale was used to assess parents’ beliefs around familism and 

respeto.  This subscale was part of a larger questionnaire on family beliefs which was 

modified from the Relational Family Values Q-Sort (Wozniak, Sung, Crump, Edgar-

Smith, & Litzinger, 1996).  The Family Beliefs measure used at Time 1 was a twelve-
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item measure with subscales of familism (8 items) and respeto (4 items).  Additional 

questions about individualism and some new items on familism and respeto were added 

at Time 3, making the measure an eighteen-item measure (with 6 items per subscale).  

For the purposes of this study, only the familism/respeto items that were included on the 

Time 1 measure were used at the other time points, which brought the final number of 

items used in this study to eight.  Also, since the separate familism and respeto subscales 

had low reliabilities, the familism and respeto items were combined into a single scale for 

purposes of this study.    

Respondents indicated their extent of agreement or disagreement with the belief 

statements on a four-point scale that ranged from “Strongly Disagree” (0) to “Strongly 

Agree” (3).  The mean scores for the Mexican-origin mothers in the sample at the three 

points of data collection were 2.07, 2.10, and 2.07, whereas the fathers’ scores averaged 

at 2.13 and 2.05 respectively at times 1 and 3 of data collection.  Scale alphas for the 

Mexican-origin mothers in the sample were .82, .67 and .63 for the three data points, and 

the respective scale alphas for the fathers were .79 and .81.   

Simpatía 

Parents’ beliefs around simpatía were assessed using a 9-item version of Parent’s 

Personal Relationships questionnaire which is a slightly modified version of the Simpatía 

Scale for Hispanics developed by Griffith, Joe, Chatham, & Simpson (1998).  The 

respondents are asked to indicate how important each item is to them on a five-point 

scale that ranges from “Not Important” (0) to “Extremely Important” (4), with higher 

scores reflective of higher importance attached to simpatía.  The mean scores of the 
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mothers at Times 1, 3 and 5 of data collection were 2.82, 2.97 and 2.97 whereas mean 

scores for the fathers at Times 1 and 3 of data collection were 2.77 and 2.89.  Scale 

alphas for the Mexican-origin mothers in this study at all three time points were .79, .84, 

and .61 respectively and reliability indices for the Mexican-origin fathers at Times 1 and 

3 were .78  and .79 respectively. 

Individualism 

At the third and fifth waves of data collection, a six-item subscale of the same 

Family Beliefs measure was used to assess parents’ beliefs around individualism.  The 

Family Beliefs measure was modified from the Relational Family Values Q-Sort 

(Wozniak, Sung, Crump, Edgar-Smith, & Litzinger, 1996).  Respondents indicated their 

extent of agreement or disagreement with the belief statements on a four-point scale that 

ranged from “Strongly Disagree” (0) to “Strongly Agree” (3), with a higher score 

indicating more individualistic beliefs.  Two items with low item-total correlations were 

dropped from the scale to improve internal reliability resulting in a four-item scale.  

Mean scores for the Mexican-origin mothers in the sample at the third and fifth waves of 

data collection were 2.27 and 2.20, whereas the fathers’ scores averaged 2.13 at Time 3.  

Scale alphas for the Mexican-origin mothers in the sample were .75 and .63 for the last 

two data points, and that of fathers at Time 3 was .81.   

Acculturation 

Number of years spent in the United States was used as a measure of acculturation 

in this study.  Mothers and fathers were asked how long they had lived in this country, 

and there was a considerable range in the length of their stay in the United States.  The 
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range for mothers’ length of stay was from 1 to 29 years (M = 9.64), whereas the range 

was much wider for fathers, namely 1 to 49 years (M = 12.25).   

 



 
 
 84

CHAPTER 4: RESULTS 

This study examined proximal influences (i.e. education, occupation status, 

information networks, and parental agreement about childrearing) on maintenance or 

revision of parental beliefs (i.e., familism/respeto, simpatía, and individualism) of 

Mexican-origin fathers and mothers.  Distal influences, such as culture, have been shown 

to have an effect on the formation of parental beliefs, but the role of proximal influences 

in the maintenance or change of parental beliefs has not been a focus of much 

investigation.  The purpose of the current study was to examine how proximal influences 

impacted parental beliefs in an immigrant sample of parents.  The research questions 

were two-fold in nature.  One set of questions addressed concurrent or within-time effects 

of the proximal influences on parental beliefs assessed at Time 1 and Time 3.  The 

second set of questions addressed over-time effects of proximal influences on change in 

parental beliefs from Time 1 to Time 3 and from Time 3 to Time 5.  Hierarchical 

regression analyses were used to answer the questions about concurrent effects, and 

repeated measures multivariate analyses of covariance (MANCOVAs) were used to 

answer questions about change effects.   

 

Concurrent/Within-time Effects 

Separate hierarchical regression analyses were run to test the concurrent effects of 

the four predictor variables on familism/respeto and simpatía at Time 1 and 

familism/respeto, simpatía, and individualism at Time 3 for mothers and fathers.  The 

standardized and unstandardized beta coefficients for all regression models are shown in 
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Tables 3, 4, 6, and 7.  For all hierarchical regression analyses, the number of years spent 

in the United States was entered in Step 1 to control for acculturation of parents.  In Step 

2, parent education level and fathers’ occupation status were entered.  The information 

networks variable was entered in Step 3, followed by parental agreement about 

childrearing in Step 4 of each hierarchical regression.  The order of variable entry in the 

regression analyses was based on what was known about them as predictors of parental 

beliefs.  Education and occupation status are both known predictors of parental 

cognitions, and since they are also intertercorrelated, they were entered together in Step 

2.  Information networks was entered in Step 3, as fewer studies have shown information 

networks to be significant predictors of parental beliefs and hence it was considered to be 

a weaker predictor of parental beliefs than education and occupation status.  Since the 

least was known about parental agreement about childrearing, it was entered last in Step 

4.  The variable intercorrelations are detailed first, followed by complete results for each 

regression model. 

Time 1 Variable Intercorrelations for Fathers   

The intercorrelations for the Time 1 variables for fathers are shown below the 

diagonal in Table 2.  The number of years spent in the United States was not significantly 

correlated with any of the other variables.  Education level of fathers was significantly 

correlated with their occupation status, r(66) = .42, p < .01, suggesting that fathers with 

higher education in this sample also tended to hold jobs with higher occupation status.  

Fathers’ occupation status, in turn, showed a significant positive correlation with their 

information networks, r(58) = .38, p < .01, indicating that the higher the fathers’ 
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occupation status the more non-Hispanic information networks they reported having.  

Fathers’ endorsement of familism/respeto was significantly positively correlated with 

their endorsement of simpatía, r(61) = .42, p < .01, revealing that fathers who highly 

endorsed familism/respeto also tended to highly endorse simpatía.  Fathers’ reports on 

parental agreement about childrearing did not show significant correlation with any of the 

other variables.   

Time 1 Regression Results for Fathers  

The Time 1 regression results for fathers are shown in Table 3.  As can be seen, 

the set of predictors failed to account for significant variance in the dependent variables.  

Together, the predictor variables accounted for only 9% of the variance in both 

familism/respeto and simpatía respectively.   

Research question 1a results.  Results did not support the hypothesis that fathers 

with lower levels of education would show stronger endorsement of familism/respeto and 

simpatía than fathers with higher levels of education.  On the contrary, education level of 

fathers was not a significant predictor of their endorsement of either familism/respeto or 

simpatía. 

Research question 2a results.  The hypothesis that fathers who hold higher-status 

jobs involving higher levels of decision-making would show lower endorsement of 

familism/respeto and simpatía than fathers who hold jobs requiring lower levels of 

decision-making was marginally supported in their endorsement of simpatía (β = -.27, p < 

.10), and not supported in their endorsement of familism/respeto (β = -.07, ns).   
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Research question 3a results.  Results did not support the hypothesis that more 

association with Hispanic information networks would be associated with fathers’ greater 

endorsement of familism/respeto and simpatía.   

Research question 4a results.  Given the exploratory nature of research question 

4a, there was no hypothesis for the question.  Results indicate that fathers’ report of 

parental agreement about childrearing is not a significant predictor of their beliefs around 

familism/respeto or simpatía.   

Time 1 Variable Intercorrelations for Mothers   

The intercorrelations for the Time 1 variables for mothers can be seen above the 

diagonal in Table 2.  The number of years mothers spent in the United States was 

significantly correlated only with their information networks, r(71) = .29, p < .05, 

indicating that the more time mothers spent in the country the more non-Hispanic 

information networks they reported.  Mothers’ education level was not significantly 

correlated with any of the other variables.  Fathers’ occupation status showed a 

significant positive correlation with the information networks of mothers, r(68) = .26, p < 

.05, suggesting that the higher the fathers’ occupation status the more non-Hispanic 

information networks mothers were reporting.  There was a significant negative 

correlation between mothers’ information networks and their beliefs around 

familism/respeto, r(71) = -.29, p < .05; and simpatía, r(71) = -.26, p < .05.  This would 

suggest that the more non-Hispanic information networks mothers had, the lower their 

endorsement of familism/respeto and simpatía.  Mothers’ reports of their parental 

agreement about childrearing was positively correlated with their beliefs around simpatía, 
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r(71) = .31, p < .01, indicating that the more both parents were in agreement about 

childrearing, the higher the mothers’ endorsement of simpatía.  Mothers’ endorsement of 

familism/respeto was significantly positively correlated with their endorsement of 

simpatía, r(71) = .48, p < .01, revealing that mothers who endorsed familism/respeto 

highly also tended to endorse simpatía highly.   

Time 1 Regression Results for Mothers  

The Time 1 regression results for mothers are shown in Table 4.  In the first 

hierarchical regression looking at familism/respeto, the full model was significant [F(5, 

60) = 4.36, p < .01] and the five predictor variables together accounted for 26.7% of the 

variance in mothers’ endorsement of familism/respeto.  However, only information 

networks (entered at Step 3) made a significant unique contribution to the prediction of 

familism/respeto, accounting for 12% of the variance explained [F(1, 61) = 9.49, p < 

.01].   

In the second hierarchical regression looking at mothers’ beliefs around simpatía, 

the full model was again significant [F(5, 60) = 4.11, p < .01] and the five predictors 

together accounted for 25.5% of the variance in simpatía.  Information networks (entered 

in Step 3) made a significant unique contribution to the prediction of mothers’ simpatía, 

accounting for 11.8% of the variance [F(1, 61) = 8.52, p < .05].  Parental agreement 

about childrearing (entered in Step 4) also made a significant unique contribution, 

accounting for 10.2% of the variance in mothers’ simpatía beliefs [F(1, 60) = 8.21, p < 

.01].  
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Research question 1b results.  The regression analyses did not confirm the 

hypothesis that education level of mothers would influence their beliefs around 

familism/respeto, and simpatía such that mothers with lower levels of education would 

show stronger endorsement of familism/respeto, and simpatía than mothers with higher 

levels of education.  On the contrary, education level of mothers was seen to have no 

influence on mothers’ beliefs around familism/respeto and simpatía. 

Research question 2b results.  Results reveal fathers’ occupation status to be a 

marginally significant predictor of mothers’ beliefs around familism/respeto (β = -.22, p 

< .10).  This indicates that mothers tend to endorse familism/respeto less strongly with 

increasing occupation status of fathers, which is as hypothesized.  However, fathers’ 

occupation status did not predict mothers’ beliefs around simpatía. 

Research question 3b results.  Results supported the hypothesis that more 

association with people of Hispanic ethnicity would be associated with mothers’ stronger 

endorsement of familism/respeto (β = -.38, p < .01), and simpatía (β = -.38, p < .01).   

Research question 4b results.  Regression results show parental agreement about 

childrearing to be a marginally significant predictor of mothers’ beliefs around 

familism/respeto (β = .20, p < .08), and a significant predictor of mothers’ beliefs around 

simpatía (β = .33, p < .01); indicating that mothers tend to endorse familism/respeto and 

simpatía more strongly with increasing parental agreement about childrearing.  

Time 3 Variable Intercorrelations for Fathers   

The intercorrelations for the Time 3 variables for fathers are shown in Table 5, 

below the diagonal.  The number of years spent in the United States was significantly 
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correlated with only their information networks, r(39) = .34, p < .05, indicating that the 

more number of years fathers spent in the United States the higher the number of non-

Hispanic networks they reported.  Education level of fathers was significantly correlated 

with their occupation status [r(54) = .27, p < .05], parental agreement about childrearing 

[r(46) = -.30, p < .05], familism/respeto [r(46) = .29, p < .05], and individualism [r(46) = 

.31, p < .05].  This suggests that fathers with higher education tended to hold jobs with 

higher occupation status, and reported lower parental agreement about childrearing.  

Fathers with higher levels of education also reported higher endorsement of 

familism/respeto and individualism.  Fathers’ occupation status was not significantly 

correlated with any of the other variables.  Fathers’ information networks were 

significantly correlated with their endorsement of simpatía [r(48) = .37, p < .05] and 

individualism [r(48) = .31, p < .05], indicating that the more non-Hispanic networks 

fathers reported, the more they also endorsed simpatía and individualism.  The positive 

correlation with individualism is in the expected direction, but the positive correlation 

with simpatía is surprising.  Fathers’ reports on parental agreement about childrearing did 

not show significant correlation with any of the other variables.  Their endorsement of 

familism/respeto was significantly positively correlated with their endorsement of 

simpatía [r(49) = .47, p < .01] and individualism [r(49) = .54, p < .01], suggesting that 

fathers who endorsed familism/respeto strongly also tended to endorse simpatía and 

individualism strongly.  Again, the positive correlation with simpatía is in an expected 

direction while the positive correlation with individualism is contrary to what would be 

expected.  Fathers’ endorsement of simpatía was also significantly positively correlated 
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with individualism, r(49) = .41, p < .01, indicating that fathers who endorsed simpatía 

highly also tended to endorse individualism highly.  

Time 3 Regression Results for Fathers  

Similar to the analysis of the Time 1 data, a series of hierarchical regression 

analyses were run to test the influence of the predictor variables on fathers’ beliefs 

around familism/respeto, simpatía and individualism respectively (see Table 6).  In the 

hierarchical regressions looking at predictors of fathers’ beliefs around familism/respeto 

and simpatía, the full models were non-significant, and none of the predictor variables 

accounted for significant variance.  Only education and occupation status (entered in Step 

2) made a marginally significant unique contribution to the prediction of fathers’ 

familism/respeto, accounting for 17% of the variance [F(2,29) = 3.01, p < .08].  With 

respect to fathers’ beliefs around individualism, the full model was again non-significant, 

but the five predictors together accounted for 27.4% of the variance in fathers’ 

individualistic beliefs.  Here too the education and occupation status variables (entered in 

Step 2) made a significant unique contribution to the prediction of fathers’ individualism, 

together accounting for 20.9% of the variance explained [F(2, 29) = 4.11, p < .05]. 

Research question 1e results.  Results did not support the hypothesis that fathers 

with lower levels of education would show stronger endorsement of familism/respeto and 

simpatía than fathers with higher levels of education.  However, results did confirm the 

hypothesis that fathers with higher levels of education would show stronger endorsement 

of individualism than fathers with lower levels of education (β = .37, p < .05).   
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Research question 2e results.  The hypothesis that fathers who hold higher-status 

jobs involving higher levels of decision-making would show lower endorsement of 

familism/respeto and simpatía, and higher endorsement of individualism than fathers who 

hold jobs requiring lower levels of decision-making was not supported.     

Research question 3e results.  Results did not support the hypothesis that more 

association with Hispanic information networks would be associated with fathers’ greater 

endorsement of familism/respeto and simpatía, and lower endorsement of individualism.   

Research question 4e results.  Given the exploratory nature of research question 

4a, there was no hypothesis for the question.  Results indicate that fathers’ report of 

parental agreement about childrearing is not a significant predictor of their beliefs around 

familism/respeto, simpatía or individualism.   

Time 3 Variable Intercorrelations for Mothers   

The intercorrelations for the Time 3 variables for mothers can be seen in Table 5, 

above the diagonal.  The number of years mothers spent in the United States was 

significantly correlated with their information networks [r(65) = .48, p < .01], parental 

agreement about childrearing [r(65) = -.42, p < .01], and individualism [r(65) = .36, p < 

.01].  This indicates that more years spent in the United States was associated with 

mothers’ reports of more extensive non-Hispanic information networks, higher 

endorsement of individualism, and lower parental agreement about childrearing.  

Mothers’ education level was significantly correlated with their endorsement of 

familism/respeto, r(64) = .26, p < .05, suggesting that mothers endorsed familism/respeto 

more strongly with increasing education.  Fathers’ occupation status, mothers’ 
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information networks and their reports on parental agreement about childrearing were not 

significantly correlated with any of the other variables.  Mothers’ endorsement of 

familism/respeto was significantly and positively correlated with their endorsement of 

simpatía [r(66) = .50, p < .01] and individualism [r(66) = .61, p < .01] revealing that 

mothers who endorsed familism/respeto also tended to endorse simpatía and 

individualism highly.  Mothers’ endorsement of simpatía was also significantly and 

positively correlated with individualism, r(66) = .40, p < .01.  The direction of effects 

between individualism and familism/respeto and simpatía is unexpected and surprising. 

Time 3 Regression Results for Mothers  

Similar to the analysis of the Time 1 data, a series of hierarchical regression 

analyses were run to test the influence of the predictor variables on mothers’ beliefs 

around familism/respeto, simpatía and individualism respectively (see Table 7).  In the 

hierarchical regressions looking at predictors of mothers’ beliefs around familism/respeto 

and simpatía, the full models were non-significant, and the five predictor variables 

together accounted for 11.3% and 8.6% of the variance in familism/respeto and simpatía 

respectively.  The full regression model looking at predictors of mothers’ beliefs around 

individualism was also nonsignificant, and only acculturation (entered in Step 1) 

accounted for significant unique variance in mothers’ beliefs (R2 = .13, p < .01). 

Research question 1f results.  The regression analyses did not confirm the 

hypothesis that education level of mothers would influence their beliefs around 

familism/respeto, simpatía and individualism such that mothers with lower levels of 

education would show stronger endorsement of familism/respeto, and simpatía and 
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weaker endorsement of individualism than mothers with higher levels of education.  An 

effect in the opposite direction was found for mothers’ beliefs around familism/respeto (β 

= .25, p < .10) and simpatía (β = .24, p < .10), indicating that with increasing education 

mothers in this study were endorsing familism/respeto and simpatía more. 

Research question 2f results.  Results reveal that fathers’ occupation status is not a 

significant predictor of mothers’ beliefs around familism/respeto, simpatía or 

individualism.   

Research question 3f results.  Results did not confirm the hypothesis that more 

association with people of Hispanic ethnicity would be associated with mothers’ stronger 

endorsement of familism/respeto and simpatía, and lower endorsement of individualism.  

Information networks did not emerge as a predictor of mothers’ beliefs around 

familism/respeto, simpatía or individualism at Time 3.   

Research question 4f results.  Regression results reveal parental agreement about 

childrearing is not a significant predictor of mothers’ beliefs around familism/respeto, 

simpatía or individualism.  

 

Change/Over-time Effects 

A series of repeated measures MANCOVAs (with the number of years spent in 

the United States as a covariate) were run to test the over-time effects of the four 

independent variables (i.e., education, occupation status, information networks and 

parental agreement about childrearing) on  parental beliefs around familism/respeto, 

simpatía, and individualism.  The four independent variables were dummy coded into 
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dichotomous categories to run the repeated measures MANCOVAs.  Time was the 

repeated measures variable and the independent variable grouping was the between-

subjects variable in each analysis. 

Education was coded as “no degree = 0” and “high school degree and above = 1”, 

and occupation status was coded “Low SEI = 0” and “High SEI = 1”.  To make the 

occupation status grouping meaningful, the job descriptions attached to the status score 

indices (Nakao & Treas, 1992) were reviewed prior to splitting the sample to make sure 

that fathers in the High SEI group did indeed have higher occupation status and decision 

making than fathers in the Low SEI group.  The sample was split where there was a 

meaningful shift in the job descriptions as well as a natural break in the data.  A 

difference of more than 2 points between any two male-based SEI scores was considered 

a natural break in the data.  There were two such breaks in the data, and the second break 

was used to group the scores into Low and High SEI scores respectively.  Some examples 

of job descriptions falling in the Low SEI category would be apprentice brickmasons and 

stonemasons; and heating, airconditioning, and refrigeration mechanics; while some 

examples of job descriptions falling in the High SEI category would be mining 

occupations, n.e.c.; production inspectors, checkers, and examiners; and supervisors.   

A series of 2(time) x 2(education level/occupation status) MANCOVA analyses 

were conducted to examine whether differences in education level and occupation status 

at one time point (Time 1 or Time 3) were associated with differences in the 

amount/direction of change in parental beliefs (from Time 1 to Time 3 and Time 3 to 

Time 5).  Significant time x education interactions would provide support for research 
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hypotheses 1c, 1d, and 1g, and significant time x occupation status interactions would 

provide support for hypotheses 2c, 2d, and 2g. 

Information networks and parental agreement about childrearing showed change 

from year to year, so these two variables were coded by the change evidenced in the 

sample as “increase in information networks = 1” and “decrease in information networks 

= 0” and “increase in parental agreement about childrearing = 1” and “decrease in 

parental agreement about childrearing = 0” respectively.  An increase in information 

networks meant that the parents in the sample were associating more with people of non-

Hispanic ethnicity than previously reported, and a decrease in information networks 

meant that the parents in the sample were associating more with people of Hispanic 

ethnicity than previously reported.  Here, a series of 2 (time) x 2 (network 

change/parental agreement change) MANCOVA analyses were conducted to determine 

whether groups who increased vs. decreased in their non-Hispanic information 

networks/level of parental agreement (from Time 1 to Time 3 and Time 3 to Time 5) also 

differed in the amount/direction of change in parental beliefs (from Time 1 to Time 3 and 

Time 3 to Time 5).  Significant time x network change interactions would support 

hypotheses 3c, 3d, and 3g, and significant time x parental agreement change interactions 

would bear on research questions 4c, 4d, and 4g. 

Preliminary Analyses 

Paired sample t-tests were run to determine whether the mean scores on all 

continuous variables as measured at Times 1, 3 and 5 changed significantly from Time 1 

to 3 and Time 3 to 5.  The mean scores on maternal beliefs around familism/respeto did 
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not show significant change from Time 1 (M = 2.02 , SD = .36) to Time 3 (M = 2.03, SD  

= .33) and from Time 3 (M = 2.05, SD = .07) to Time 5 (M = 2.09, SD = .36); and neither 

did the mean scores on paternal beliefs around familism/respeto (M = 2.08, SD = .36 at 

Time 1; M = 2.01, SD = .36 at Time 3).  Mothers’ mean scores on simpatía did show a 

marginally significant increase from Time 1 (M = 2.81, SD = .48) to Time 3 (M = 2.93, 

SD = .48); t (45) = -1.88, p < .08.  However their mean scores on simpatía from Time 3 

(M = 2.88, SD = .50) to Time 5 (M = 2.97, SD = .35) and fathers’ beliefs around simpatía 

from Time 1 (M = 2.70, SD = .55) to Time 3 (M = 2.81, SD = .53) did not show any 

significant change.  Mothers’ beliefs around individualism also did not show significant 

change from Time 3 (M = 2.23, SD = .39) to Time 5 (M = 2.22, SD = .41).  Mothers’ 

information networks had significantly increased to include more people of non-Hispanic 

ethnicity from Time 1 (M = 0.98, SD = .62) to Time 3 (M = 1.14, SD = .50); t (45) = -

1.98, p = .05; but showed no significant change from Time 3 (M = 1.08, SD = .53) to 

Time 5 (M = 1.21, SD = .55).  Fathers’ information networks also showed significant 

increase to include more people of non-Hispanic ethnicity from Time 1 (M = 1.10, SD = 

.50) to Time 3 (M = 1.30, SD = .44); t (33) = -2.52, p < .05.  Both fathers’ and mothers’ 

reports on parental agreement about childrearing showed no significant change from 

Time 1 (M = 3.16, SD = .75 for mothers and M = 3.45, SD = .53 for fathers) to Time 3 (M 

= 3.08, SD = .75 for mothers and M = 3.35, SD = .55 for fathers) to Time 5 (M = 3.13, SD 

= .64 for mothers). 

Time 1 to Time 3 Repeated Measures MANCOVA Results for Fathers  
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 The mean scores and standard deviations for fathers’ beliefs by independent 

variable grouping and time are detailed in Table 7.  The MANCOVAs yielded no 

significant main effects or interaction effects at the multivariate or univariate levels. 

Research question 1c results.  Results did not support the hypothesis that from 

Time 1 to Time 3, fathers with lower levels of education would show little or no change 

in their beliefs around familism/respeto and simpatía, whereas fathers with higher levels 

of education would show decreased endorsement of familism/respeto and simpatía. 

Research question 2c results.  Results did not support the hypothesis that fathers 

holding higher-status jobs involving higher levels of decision-making would show lower 

endorsement of familism/respeto and simpatía from Time 1 to Time 3 than fathers 

holding jobs requiring lower levels of decision-making. 

Research question 3c results.  Results did not support the hypothesis that more 

interactions with people of Hispanic ethnicity would be associated with fathers’ increased 

endorsement of familism/respeto, and simpatía from Time 1 to Time 3.  The overall 

model as well as the univariate tests was non-significant. 

Research question 4c results.  Given the exploratory nature of research question 

4c, there was no hypothesis for the question.  Increase or decrease in parental agreement 

about childrearing was not associated with change in fathers’ beliefs around 

familism/respeto, and simpatía from Time 1 to Time 3 as the child progressed from home 

to preschool.   

Time 1 to Time 3 Repeated Measures MANCOVA Results for Mothers  
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The mean scores and standard deviations for mothers’ beliefs by independent 

variable grouping and time are detailed in Table 8.  No significant main effects or 

interaction effects were evident for the Time 1 to Time 3 repeated measures 

MANCOVAs.  Marginally significant effects are reported by research question below.  

Research question 1d results.  Results did not support the hypothesis that from 

Time 1 to Time 3, mothers with lower levels of education would show little or no change 

in their parental beliefs, whereas mothers with higher levels of education would show 

decreased endorsement of familism/respeto and simpatía.  However, the univariate tests 

revealed a marginally significant main effect of education level on mothers’ beliefs 

around familism/respeto, F(1,41) = 3.04, p < .10.  Subsequent pairwise comparisons 

showed that mothers with a high school degree and above were seen to endorse 

familism/respeto more strongly (M = 1.94) than mothers with no degree (M = 2.10).   

Research question 2d results.  Results did not support the hypothesis that from 

Time 1 to Time 3, mothers from families where fathers held a higher-status job involving 

higher levels of decision-making would show decreased endorsement of familism/respeto 

and simpatía, whereas mothers from families where fathers held jobs requiring lower 

levels of decision-making would show little or no change in their beliefs. 

  Research question 3d results.  Results did not support the hypothesis that more 

association with people of Hispanic ethnicity would be associated with mothers’ 

increased endorsement of familism/respeto, and simpatía from Time 1 to Time 3.   

Research question 4d results.  Given the exploratory nature of research question 

4d, there was no hypothesis for the question.  Results indicate that change in parental 
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agreement about childrearing was not associated with change in mothers’ beliefs around 

familism/respeto.  However some effects were seen in mothers’ endorsement of simpatía. 

The univariate tests revealed a marginally significant interaction effect of time 

and parental agreement about childrearing on mothers’ beliefs around simpatía, F(1,43) = 

3.78, p < .06.  Subsequent pairwise comparisons showed that from Time 1 to Time 3, 

mothers in the “decrease in parental agreement about childrearing” group maintained 

their level of endorsement of simpatía, while mothers in the “increase in parental 

agreement about childrearing” group showed an increase in their endorsement of 

simpatía.  At Time 1, mothers in the “decrease in parental agreement about childrearing” 

group had an average score of 3.02 (SD = .35) for simpatía which stayed the same when 

measured again at Time 3 (M = 3.02, SD = .49).  On the contrary, mothers in the 

“increase in parental agreement about childrearing” group had an average of 2.59 (SD = 

.51) for simpatía at Time 1, which increased to 2.84 (SD = .46) when measured at Time 3. 

A paired sample follow-up t-test revealed that there was significant change in 

endorsement of simpatía in the “increase in parental agreement about childrearing” group 

from Time 1 to Time 3 [t (22) = -2.46, p < .05] and no significant change in endorsement 

of simpatía in the “decrease in parental agreement” group. 

There was also a marginally significant main effect of parental agreement about 

childrearing at the multivariate level, F(2,42) = 2.74, p < .10, as well as a significant 

main effect of parental agreement about childrearing at the univariate level on mothers’ 

beliefs around simpatía, F (1,43) = 5.60, p < .05.  Mothers in the “decrease in parental 

agreement about childrearing” group reported higher simpatía (M = 3.02) than mothers in 
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the “increase in parental agreement about childrearing” group (M = 2.73).  However, a 

follow-up independent sample t-test revealed that the between-group difference in 

endorsement of simpatía was significant only at Time 1 [t (44) = 3.31, p < .01].  

Time 3 to Time 5 Repeated Measures MANCOVA Results for Mothers 

The mean scores and standard deviations for mothers’ beliefs by variable 

grouping and time are detailed in Table 9.  The sample for these analyses included the 

twenty-one new Mexican-origin families recruited at Time 3.  No significant main effects 

or interaction effects were evident at the multivariate or univariate level for the Time 3 to 

Time 5 repeated measures MANCOVAs.    

Research question 1g results.  Results did not support the hypothesis that from 

Time 3 to Time 5, mothers with lower levels of education would show little or no change 

in their parental beliefs, whereas mothers with higher levels of education would show 

decreased endorsement of familism/respeto and simpatía, and increased endorsement of 

individualism.     

Research question 2g results.  Results did not support the hypothesis that from 

Time 3 to Time 5, mothers from families where fathers held a higher-status job involving 

higher levels of decision-making would show decreased endorsement of familism/respeto 

and simpatía, and increased endorsement of individualism whereas mothers from families 

where fathers held jobs requiring lower levels of decision-making would show little or no 

change in their beliefs. 

  Research question 3g results.  Results did not support the hypothesis that more 

association with people of Hispanic ethnicity from Time 3 to Time 5 would be associated 
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with mothers’ increased endorsement of familism/respeto and simpatía, and decreased 

endorsement of individualism.   

Research question 4g results.  Given the exploratory nature of research question 

4g, there was no hypothesis for the question.  Results show that increase or decrease in 

parental agreement about childrearing was not related to change in mothers’ beliefs 

around familism/respeto, simpatía, and individualism from Time 3 to Time 5 as the child 

progressed from preschool to kindergarten. 
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CHAPTER 5: DISCUSSION 

The current study examined how proximal influences impact parental beliefs in an 

immigrant sample of parents, the underlying thesis being that distal influences such as 

culture would have more to do with the formation of parental beliefs while proximal 

influences would have more to do with maintaining or revising them.  Despite the 

burgeoning literature on parental cognitions, and parental beliefs in particular, there  

remains a lack of clarity on how beliefs are formed and how they are maintained or 

revised.  Culture is most often looked at as the source of parental beliefs.  Numerous 

cross-cultural studies provide evidence for this by establishing that cultural groups vary 

in their belief systems and parenting practices.  However as Okagaki & Divecha (1993) 

point out, further studies need to explore in depth the specific processes by which culture 

or other determinants influence parental beliefs.  The current study addressed this gap in 

the literature by examining the determinants of within-group variation in the parenting 

beliefs of Mexican-origin parents.  The specific focus of this study was on the effect of 

proximal influences (i.e. education, occupation status, information networks, and parental 

agreement about childrearing) on the maintenance or revision of parental beliefs of 

Mexican-origin fathers and mothers.  This final chapter discusses the results of the study 

and its implications in terms of understanding how parental beliefs are maintained or 

revised.   

 The results are discussed separately by each of the four independent variables, 

followed by a conclusions section which outlines the key findings, and lastly the 

limitations of the study and recommendations for future research are outlined.  
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Impact of Education on Parental Beliefs 

The effects of education and occupation status were examined separately in this 

study, as doing so would provide the opportunity to study how they each influenced 

parental beliefs.  The premise underlying the current hypothesis about education was that 

with increasing education, and corresponding increase in complexity of parents’ thinking, 

their thought processes would go beyond the culturally sanctioned beliefs to encompass 

what would be best for the child in the new context.  The study by Delgado-Gaitan 

(1994) showed how Mexican-American immigrant and first generation families in 

California considered children raising questions rebellious, a belief that could interfere 

with the critical thinking and questioning actively encouraged of children in schools in 

the United States.  In such a situation for example, it was expected that parents with 

higher education would reason through the culturally sanctioned beliefs to weigh and 

evaluate what would be best for the child in the new context, and make a decision based 

on that reasoning.  

However in the current study, education was seen to not have the expected 

influence on parental beliefs.  Education failed to significantly predict fathers’ beliefs 

around familism/respeto and simpatía in the within-time analyses at Time 1 and Time 3, 

though it did significantly predict fathers’ beliefs around individualism in the concurrent 

analyses at Time 3, partially supporting hypothesis 1e.  The Time 1 to Time 3 over-time 

analyses also failed to yield any significant results for fathers as hypothesized.   

Education also failed to predict mothers’ beliefs around familism/respeto and 

simpatía at Time 1.  However, it was marginally predictive of the same beliefs at Time 3, 
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although in a direction contrary to what was hypothesized.  There was no support for the 

over-time/change hypotheses as well; however the Time 1 to Time 3 analysis revealed 

consistency between the within-time and over-time results in that mothers with a high 

school degree and above were seen to endorse familism/respeto more strongly than 

mothers with no degree.  Then again, this was not true of the Time 3 to Time 5 change 

analyses.   

This poses the question of explaining the trend seen at Time 3 of higher education 

predicting mothers’ increased endorsement of familism/respeto and simpatía.  Palacios & 

Moreno’s (1996) study had shown parents in Spain with higher levels of education to 

employ more complex thinking patterns, resulting in more evolved parental ideas than 

parents with lower levels of education.  They also found that their sample of Spanish 

parents could be grouped into traditional, modern, and paradoxical parents, with 

traditional parents typically reporting low education (primary schooling or less) and 

endorsing traditional cultural beliefs, whereas modern parents were reporting high 

education (university degree or more) and less traditional cultural beliefs.  Paradoxical 

parents were those parents whose education level and beliefs systems did not match the 

expected way.  It could be possible that the present sample was also validating the 

paradoxical parent grouping reported in Palacios & Moreno’s (1996) study.  This could 

be another explanation for the unexpected direction of effects seen in the results.     

The fact that the sample in this study was restricted in range on education could 

be an explanation for the unexpected effects seen in the results.  Out of the fathers and 

mothers surveyed at Time 1, only one mother had a BA/BS degree.  More than half of 
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both fathers and mothers had no degree at all, and the education level of the remaining 

parents ranged from a high school degree to some college to GED or vocational training.  

Among the new families recruited into the study at Time 3, there were again only 2 

mothers with a college degree and beyond.  The Palacios and Moreno (1996) study had 

the parents in their sample grouped into three education groups: low (primary level 

education or less), medium (secondary level education) and high (university level 

education). The parents they classified as modern parents were all high education parents, 

with university degree and above.   

 

Impact of Occupation Status on Parental Beliefs 

 Education and occupation status are intrinsically linked, with higher education 

typically leading to higher occupation status.  This is corroborated in the variable 

intercorrelations at both Time 1 and Time 3, with fathers’ education level and their 

occupation status showing significant positive correlation.  As can be imagined, the range 

restriction on education means that there was a restriction in the range of occupation 

status as well.  The spread was skewed in terms of having more fathers in the low 

occupation status group than in the high occupation status group.  However, results still 

showed marginal support for the hypotheses for both mothers and fathers.  Fathers’ 

occupation status predicted their own beliefs around simpatía as well as mothers’ beliefs 

around familism/respeto at Time 1.  By Time 3, the results change with fathers’ 

occupation status showing no effect whatsoever on fathers’ and mothers’ beliefs around 

familism/respeto, simpatía or individualism.  Results also failed to support any of the 
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over-time hypotheses for fathers or mothers.  

As mentioned in the previous section, this study chose to specifically study the 

effects of education and occupation status separately for the precise reason of wanting to 

see the unique effects of each.  The results suggest that father’s occupation status is a 

more powerful determinant of parental beliefs around simpatía and familism/respeto than 

their education level.  Even with the restricted range on occupation status, fathers’ 

occupation status marginally supported the hypotheses for both mothers and fathers, but 

for two different dependent variables.  Why it did not predict both dependent variables 

for both or either parent is not very clear, and may be a direction that needs further 

investigation.  It would also be of interest to study the influence of mothers’ occupation 

status on their parental beliefs.   

Familism denotes a strong emphasis on family interdependence and reliance on an 

extended family system, and stands for strong feelings of loyalty, reciprocity and 

solidarity among members of the same family (Marín & Marín, 1991).  Simpatía 

emphasizes the need for behaviors that promote smooth and pleasant social relationships, 

where the individual is expected to show a certain level of conformity and empathy for 

the feelings of other people (Marín & Marín, 1991).  People are expected to behave with 

dignity and respect towards others and the need to achieve harmony in interpersonal 

relations and to avoid interpersonal conflict is greatly stressed.  Both familism/respeto 

and simpatía include obedience and respect towards authority figures, and Kohn’s (1979) 

work has shown that the higher a parent’s social class position, the more likely he is to 

value characteristics indicative of self-direction and the less likely he is to value 
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characteristics indicative of conformity to external authority.   

The interesting thing to note here is the fact that fathers’ occupation status 

marginally predicted mothers’ endorsement of familism/respeto in addition to marginally 

predicting their own endorsement of simpatía.  The hypothesis that fathers’ occupation 

status would predict fathers’ and mothers’ beliefs was based on Kohn’s work in the 

seventies.  In the current study, since not many mothers were working it was decided to 

see if fathers’ occupation status would still predict mothers’ beliefs.  The fact that it still 

did tend to predict mothers’ beliefs speaks to the microsystem effect of Bronfenbrenner’s 

ecological model.  Fathers and mothers are part of each others’ microsystems, and the 

fact that fathers’ occupation status predicted mothers’ beliefs, albeit marginally, is 

noteworthy.   

 With the occupation status variable too, there was a difference in the results at 

Time 1 as compared to Time 3 and Time 5.  Here, the difference was that the marginally 

significant results present at Time 1 for the within-time analyses disappeared when 

measured at the later time points, which brings to bear the question of whether this is an 

effect to be associated with the new families recruited at Time 3.  With the previously 

discussed education variable the over-time analysis from Time 1 to Time 3 showed a 

trend consistent with the within-time analyses at Time 3, which meant it could be 

confirmed that the effect was not because of the new families recruited at Time 3.  No 

such confirmation was yielded by the over-time analysis of occupation status.  
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Impact of Information Networks on Parental Beliefs 

Symbolic Interactionism attaches a lot of importance to the role of social 

interactions in developing self-concepts leading to behavior.  For example, informal 

information networks would be an important source of information for the developing 

parent, especially an immigrant parent in a new country.  If the mothers’ information 

networks are predominantly of Hispanic ethnicity, the exchanges can be expected to 

consolidate their core values, whereas if the information networks are of non-Hispanic 

ethnicity the exchanges can generally be expected to weaken mothers’ endorsement of 

core Mexican values.  The Time 1 results for mothers support this assumption, but the 

Time 3 results do not.  Information networks did predict mothers’ beliefs around 

familism/respeto and simpatía at Time 1 in the expected direction, thus supporting 

hypothesis 3b.  Mothers, with children in the home-based Head Start program, who 

reported higher association with people of non-Hispanic ethnicity, also reported lower 

endorsement of familism/respeto and simpatía.   

However, at Time 3, the predictive power of ethnicity of information networks 

completely disappeared, and information networks did not predict mothers’ beliefs 

around familism/respeto, simpatía, or individualism.  A look at the frequency distribution 

of the change in information networks from Time 1 to Time 3 reveals that about 37% of 

the mothers reported more association with Hispanic information networks whereas about 

63% of the mothers report an increase in their non-Hispanic information networks.  This 

was corroborated statistically as well, with a matched sample t-test showing that mothers’ 

information networks had significantly increased to include more people of non-Hispanic 
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ethnicity from Time 1 to Time 3.  This means that a majority of the mothers have 

increased their association with non-Hispanic information networks, yet there was no 

corresponding decrease in their endorsement of familism/respeto and simpatía or increase 

in their endorsement of individualism at Time 3.   

Results did not support the hypothesis that more association with Hispanic 

information networks would be associated with fathers’ greater endorsement of 

familism/respeto and simpatía at Time 1 and Time 3, and lower endorsement of 

individualism at Time 3.  The data also did not support the hypothesized time and 

information networks interaction effects for fathers or mothers.  It was expected that a 

change in mothers’ and fathers’ information networks from Time 1 to Time 3, and Time 

3 to Time 5 would yield a corresponding change in their endorsement of 

familism/respeto, simpatía, and individualism; however this hypothesis was not 

supported.  Ethnicity of information networks and passage of time, both showed no effect 

on parents’ respective endorsement of familism/respeto, simpatía, and individualism in 

this study.  This is very surprising, especially in light of the fact that information 

networks did predict mothers’ beliefs around familism/respeto, and simpatía at Time 1.   

This poses the question of why information networks did not predict fathers’ 

beliefs around familism/respeto and simpatía, especially given the fact that the data 

supported the hypothesis for mothers at Time 1.  This could be an indication that the 

specific channels by which information networks influence beliefs in mothers is different 

from how it works in fathers.  This also indicates a line of research for further 

investigation; that of gender differences in the formation, maintenance and revision of 
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parental beliefs.  The Cohen (1981) study cited in Okagaki & Divecha (1993) examined 

change in parental beliefs and attitudes of middle-class mothers in Great Britain and 

found regular informal discussions with friends and neighbors to be a strong influence.   

Sheldon’s (2002) study also sampled only mothers, stating that mothers were 

asked to participate because past research has shown that they tend to be more involved 

than fathers in the academic and intellectual development of their children.  This leads to 

another chain of thought, namely that if mothers tend to be more involved than fathers in 

the academic and intellectual development of their children, then they can be expected to 

be following up more often with the Head Start teachers and other parents and generally 

being more involved in how to get their children to do better at school.  This would 

explain to a certain degree the influence of information networks being seen only in 

mothers and not in fathers.  

 

Impact of Parental Agreement about Childrearing on Parental Beliefs 

How parental agreement about childrearing influenced fathers’ and mothers’ 

beliefs around familism/respeto, simpatía and individualism was an exploratory question 

with no hypotheses specified.  There is hardly any literature on the topic other than calls 

to explore this link further (Grych, 2002).  It is easy to see why a link could exist between 

parental agreement about childrearing and parental beliefs.  The marital relationship is a 

microsystem by itself and would thus constitute an important proximal influence on 

parental beliefs.  Both Symbolic Interactionism and Magnusson’s person-environment 

system maintain that interactions with the environment can influence a person’s thinking 
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and development.  Symbolic Interactionism for example operates on the underlying 

assumptions that interactions with anything or anyone are based on some meaning that 

has already been ascribed to the situations, and that meaning arises from social 

interactions.   

Given this, it requires no stretch of imagination to see how in a marital 

relationship, both partners bring their own sets of beliefs.  It then becomes a matter of 

negotiation when the beliefs in question are related to parenting, because the recipient or 

target of the beliefs is common to both parties.  When both partners could potentially be 

coming from different environmental contexts, they then have to build a shared and 

coherent sense of what parenting means to each one.  This can get more complicated in 

immigrant families, for several reasons.  One, they have to sort through a lot of new 

information, even information that possibly conflicts with their existing beliefs.  Second, 

even if that is not the case, if the parents are acculturating at different rates, that by itself 

could lead to conflicting beliefs.  And lastly, keeping in mind that parents are part of a 

microsystem, it is easy to see how a change in one person’s beliefs could influence 

revision of beliefs in the other person and vice versa.  It should also be stated that the 

construct parental agreement about childrearing was used in this study as a proxy variable 

to gauge the extent of agreement between both parents on matters pertaining to the child. 

Coming back to the study results, parental agreement about childrearing was not a 

significant predictor of fathers’ beliefs around familism/respeto, simpatía or 

individualism, at Time 1 or Time 3.  Change in parental agreement about childrearing 

was also not associated with change in fathers’ beliefs around familism/respeto, and 
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simpatía from Time 1 to Time 3 as the child progressed from the home-based program to 

center-based preschool.  For mothers on the other hand, parental agreement about 

childrearing was a significant predictor of their beliefs around simpatía, and a marginally 

significant predictor of their beliefs around familism/respeto at Time 1.  Mothers 

reporting higher parental agreement were also seen to be endorsing stronger simpatía and 

familism/respeto.  Similar to the other analyses, this effect disappeared when measured at 

Time 3, and it was not a significant or even marginally significant predictor of 

familism/respeto, simpatía, or individualism in the within-time analysis at Time 3.  The 

over-time analysis also did not reveal any significant variation in mothers’ beliefs around 

familism/respeto by their reports of parental agreement about childrearing from Time 1 to 

Time 3.      

However, this was not the case with the over-time data for mothers’ endorsement 

of simpatía.  When looked at over time, from Time 1 to Time 3 mothers in the “decrease 

in parental agreement about childrearing” group maintained their endorsement of 

simpatía while mothers in the “increase in parental agreement about childrearing” group 

showed an increase in their endorsement of simpatía.  In general, apart from this 

interaction effect, mothers in the “decrease in parental agreement about childrearing” 

group were reporting a higher endorsement of simpatía than mothers in the “increase in 

parental agreement about childrearing” group.  This finding is different from the direction 

of effects seen at the within-time analysis at Time 1, where mothers reporting higher 

parental agreement were endorsing higher simpatía.  Lastly, there were no significant 

results for the over-time analyses from Time 3 to Time 5. 
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To put a further spin on this, it could also be argued that mothers’ adherence to 

their beliefs is linked to their reports of increased or decreased parental agreement about 

childrearing.  For example, mothers who maintained their beliefs from Time 1 to Time 3 

fell in the “decrease in parental agreement” group, presumably because they were not 

budging from their stances.  On the other hand, mothers who showed some revision in 

their beliefs from Time 1 to Time 3 fell in the “increase in parental agreement” group of 

mothers.   

 

Conclusions 

Overall, the beliefs around familism/respeto, simpatía and individualism of 

parents in this study were seen to not change much over the course of the three years that 

they were assessed.  Only maternal beliefs around simpatía showed a marginally 

significant increase from Time 1 to Time 3.  In light of the fact that the beliefs being 

assessed did not change significantly, it is hardly surprising that the study did not yield 

the results expected in terms of the effects of proximal influences on parental beliefs.  

There could be a number of explanations as to why the beliefs did not change 

significantly.   

The parental beliefs assessed in this study were those around traditional Mexican 

cultural values, and may constitute core beliefs that are amenable to external influences 

only in certain situations.  Going back to Sigel & McGillicuddy-De Lisi’s (2002) 

dynamic belief systems, in their reconceptualization of the belief complex to a dynamic 

belief system they mention how beliefs can be held as absolutes or probabilities, 



 
 
 115

depending on the interactiveness between the components of the belief system namely the 

cognitive content, structure, source, function, and relation to affect, intentionality, and 

value.  They also talk about the interdependency between a belief and its associated 

affect, values and intentionality.  This means that the salience of a belief primarily hinges 

upon the degree of affect associated with the belief, the strength of one’s intent to act 

upon it, and how much one values the outcome related to the belief.  Given that the 

sample consisted of immigrant families, and keeping in mind that these are parents 

dealing with a host of new information in a new environment, perhaps their beliefs 

around familism/respeto and simpatía were strong in affect and value to begin with 

making it more of an absolute belief as described by Sigel & McGillicuddy-De Lisi 

(2002).  Or it could also be that maintaining their beliefs in the face of change was a 

coping strategy employed by these parents.   

 Another point to keep in mind would be that children are also important change 

agents, or proximal influences, whose effect on parental beliefs needs to be examined.  

As they get older and form their own beliefs from their respective proximal influences, 

they may force their parents to reconsider their parental beliefs.  The parents in this study 

were parents of a three to four year old child, and at the last time of measurement used in 

this study the children were just starting formal schooling.  Their proximal influences 

would probably be most influential from that point on, where they meet and interact with 

students from different backgrounds.  This may also explain why parental beliefs in this 

study did not show much change over the course of the three years that they were 

assessed, as the children were progressing from the home-based Head Start program to 
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center-based pre-school and then to kindergarten.  If this study had been able to follow 

the parents longitudinally starting when the children were in kindergarten, it would be 

interesting to see if their beliefs around familism/respeto and simpatía would show 

significant change. 

 This poses the question of what other proximal influences could be effecting 

parental beliefs and need to be studied.  The spousal relationship, specifically beliefs of 

both spouses and the extent of their convergence or divergence and how that affects their 

belief systems, would be another proximal influence worth studying.  The influence of 

parental agreement about childrearing on parental beliefs was examined in this study to 

be able to approximate this relationship.  However, the measure of parental agreement 

about childrearing used in this study was examining more their agreement about their 

childrearing practices, and so in hindsight, was probably not the best proxy measure to 

use.  Another proximal influence of parents of school-going children that should be 

examined would be the children’s teachers.  This is especially salient in an immigrant 

sample of parents, as it is presumed that parents would be relying quite heavily on the 

teachers to guide them on how to prepare their children for school.   

 Of the proximal influences examined in this study, information networks of 

parents showed the most promise in terms of affecting parental beliefs.  Information 

networks of both parents showed significant change from Time 1 to Time 3, as the child 

progressed from the home-based Head Start program to the center-based pre-school.  

This reveals that parents’ information networks do change as settings change.  The nature 

and content of their exchanges with their information networks would be important to 
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study, as those would be the mechanisms by which information networks influence 

parental beliefs.  Qualitative studies exploring what parents talk about with their 

information networks, what are the general discussion topics, what topic areas do they 

seek advice on, whom do they go to if they have a childrearing question, would shed light 

on how information networks impact parental beliefs.  Just the ethnicity of their 

information networks significantly predicted maternal beliefs around familism/respeto 

and simpatía at Time 1, which indicates that there is definitely something worth exploring 

here.  

 Another distinction to be made at this juncture is that of specifying the role of 

culture in the formation of parental beliefs.  Though culture was classified as a distal 

influence in this study, it does not mean that the effects of culture are always in the 

distant past.  Culture still asserts its effects through all the daily activities parents engage 

in, right from how their home is organized to the activities they engage in with their 

children, and their daily routines (Rogoff, 2003).  This would mean that culture is still 

very much a part of parents’ microsystems, which in turn probably means that culture can 

also operate at the level of a proximal influence.  Given that the sample of immigrant 

parents in this study were recruited from Tucson, Arizona, and given the proximity of 

Tucson to Mexico, Mexican cultural influences may still have been quite strong for these 

parents. 

 Lastly, the results revealed differences in how mothers and fathers responded to 

proximal influences on their beliefs around familism/respeto, simpatía and individualism.  

In general, mothers’ beliefs were more responsive to the proximal influences of 
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education, fathers’ occupation status, information networks, and parental agreement 

about childrearing, than fathers’ beliefs.  Fathers’ beliefs were responsive to the influence 

of only education and occupation status.  Information networks and parental agreement 

about childrearing did not seem to have any influence on fathers’ beliefs around 

familism/respeto, simpatía and individualism.  This reveals clear gender differences in 

how effective the proximal influences examined in this study were in determining 

parental beliefs.  The literature on Latino parenting has shown that mothers tend to be 

more involved than fathers in parenting their children (Caldera, Fitzpatrick, & Wampler, 

2002), which may explain why maternal beliefs were more responsive to the proximal 

influences than paternal beliefs.  Also, past research has shown mothers in general to be 

more involved in the academic and intellectual development of their children than 

fathers.  Since this study was situated within a context of schooling, following children’s 

progression through home-based Head Start program to center-based pre-school to 

kindergarten, it then seems logical that maternal beliefs were more responsive to 

proximal influences than paternal beliefs. 

Limitations 

As with any longitudinal study, attrition was a problem in this study too.  Out of 

the 71 families at Time 1, only 46 of the families participated in the study at Time 3, 

which further dwindled to 25 mothers at Time 5.  Twenty new families were added to the 

sample at Time 3, bringing the total to 66 families at Time 3, but only six mothers from 

the new sample participated in the Time 5 data collection.  This brought the total sample 

size at Time 5 to 33 mothers.  As can be imagined, a sample size of 33 is really small, 
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especially when conducting quantitative analyses; and reduces the statistical power of the 

analyses.   

Another problem probably related to the attrition rate was the recruitment of new 

families at Time 3.  Because of the new families at Time 3, the study had to be split into 

two different studies, without being able to follow the same cohort of families at all three 

time waves.  The presence of the new families at Time 3 also slightly confounded the 

study findings because of the difficulty in attributing changes on a dependent variable to 

the influence of any of the independent variables.   

The education and occupation status variables in this sample were quite restricted 

in range, which made it difficult to really test the influence of education or occupation 

status on parental beliefs around familism/respeto, simpatía, and individualism.  There 

were some other measurement issues as well in this study.  The individualism sub-scale 

was added to the repertoire of instruments only at Time 3, thus data on parental beliefs 

around individualism could be collected from all participants only at Time 3.  This is 

especially problematic given the Time 1 – Time 3 differences in results in this study.  The 

intercorrelations revealed an unexpected positive correlation between individualism and 

both familism/respeto and simpatía for fathers and mothers.  Familism/respeto and 

simpatía, and individualism are constructs measuring separate things, and the only 

direction of effects that can be expected would be a negative correlation.  The 

familism/respeto measure was originally two separate sub-scales assessing parents’ 

endorsement of familism and respeto which are two related but still different constructs. 

However, they had to be combined given the low reliabilities of the sub-scales when used 
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separately.  This meant that valuable information was probably lost in the process.  Also, 

with the information networks variable, the study only asks the participants to indicate 

the ethnicity of their information networks.  Without knowing what they discussed with 

their information networks, it is hard to specify the channels by which information 

networks influence parental beliefs.   

Recommendations for Future Research 

This study addressed a gap in the literature by focusing on within-group 

differences in parental beliefs of Mexican-origin parents and what determinants played a 

significant role in accounting for those differences.  The focus of this study was on the 

effect of proximal influences (i.e. education, occupation status, information networks, 

and parental agreement about childrearing) of Mexican origin fathers and mothers on the 

maintenance or revision of their parental beliefs around familism/respeto, simpatía and 

individualism.  Since this study used secondary data, it had several inherent challenges 

which have already been outlined.  However, the inherent challenges notwithstanding, it 

raised some interesting questions for future research, the foremost one being that of 

gender differences in the formation, maintenance and revision of parental beliefs.  This 

study revealed clear gender differences in the effects of the proximal influences on 

fathers’ and mothers’ beliefs and it would be interesting to see if they held up in future 

research as well. 

A definite recommendation for follow-up longitudinal studies on determinants of 

parental beliefs would be to start with a larger sample size keeping attrition problems in 

mind.  This is not to say that the researcher is not mindful of the inherent difficulties in 
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recruiting a big enough sample.  The current study was part of a larger longitudinal study 

of socialization of emotion competence in children enrolled in the Head Start home-based 

program.  This limited the study sample to low-income Head Start families only, and 

perhaps future studies wishing to focus on determinants of parental beliefs can include 

families from high and low income ranges which would provide more families to sample 

from.  This would also increase the range on occupation status, to fully determine the 

influence of occupation status on parental beliefs.  Selecting a sample with higher 

variability in education and occupation status would also help to chart how the proximal 

influences of education and occupation status predict parental beliefs.  It would also be of 

interest to study the influence of mothers’ occupation status on their parental beliefs.   

It is also recommended that a cohort of recent immigrants be followed over time 

to see how their beliefs change with time.  Restricting the sample to recent immigrants 

has the advantage of controlling for differing levels of acculturation to some extent.  The 

other advantage of sampling recent immigrants is that they are probably more susceptible 

to proximal influences, similar to Goodnow & Collins’s (1991) point about parents 

seeking new information only when it is pertinent to them. 

Future research would definitely benefit from looking more specifically at 

parent’s informal information networks, particularly the nature and content of their 

exchanges.  The fact that information networks did show predictive value in the expected 

direction for mother’s beliefs at Time 1 indicates that it is a construct worth more 

exploration.  However, studies need to be examining the content of the exchanges with 

their information networks more closely.  Another interesting direction to pursue might 
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be the possibility of gender differences in the influence of informal information networks.  

In this study, information networks were predictive only of mothers’ beliefs around 

familism/respeto and simpatía, and showed no influence whatsoever on fathers’ beliefs.  

Previous studies have also mostly shown the influence of information networks on 

maternal beliefs, so systematically studying the influence of information networks on 

both maternal and paternal beliefs would definitely be a worthwhile direction to pursue.  

Future studies also need to target different kinds of beliefs, ranging from those 

around cultural values to those around specific parenting behaviors or practices, to figure 

out which are more amenable to change.  This will also be a way of further exploring 

Sigel & McGillicuddy-De Lisi’s (2002) notion of dynamic belief systems, and seeing if 

beliefs can be classified as absolutes or probabilities, and what causes the classification. 

Practical Implications 

 The revival of interest in the field of parental beliefs is linked to the idea that 

parental beliefs drive parental behaviors.  Though this link is yet to be proven beyond 

doubt, enough studies have found confirmation, and given the methodological challenges 

in measuring beliefs and the belief-behavior link accurately, it is understood and accepted 

that this is an area of study that requires more attention (Sigel & Kim, 1996).  The focus 

on determinants of parental beliefs gains prominence once the belief-behavior link is 

established.  The most commonly cited source of parental beliefs is culture, and it is 

neither practical nor desirable to develop parenting intervention programs that try to 

change cultural influences.  The preliminary findings from this study suggest that 

targeting parents’ proximal influences may be an effective strategy to influence change in 
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their beliefs, and this may be something to keep in mind when designing intervention 

programs.  Some of the lesser-known determinants of parental beliefs were outlined in 

this study, and the study took a closer look at how they might be exerting their influence.  

For example, information networks may be a good proximal influence to focus on as a 

mechanism for effecting change via intervention programs.  The current study also 

revealed differences in how mothers and fathers responded to proximal influences on 

their beliefs around familism/respeto, simpatía and individualism.  This may have 

implications in terms of whom to target when designing interventions.   
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Table 1

Means, Standard Deviations, and Alpha Values on Study Measures at each Time of Assessment

Time 1 Time 3 Time 5
Measures/Respondent N M SD Alpha N M SD Alpha N M SD Alpha

Occupation status
     Fathers 68 32.28  9.61 - 56 30.75  9.61 -

Information networks
     Fathers 62  1.08  0.52 0.63 49  1.29  0.53 0.66
     Mothers 76   0.97  0.62 0.70 70  1.10  0.55 0.70 33 1.22  0.58 0.68

Parental agreement
     Fathers 62  3.40  0.58 0.74 50  3.38  0.51 0.63
     Mothers 73  3.11  0.77 0.78 68  3.09  0.71 0.76 32 3.18  0.64 0.78

Familism/Respeto
     Fathers 63  2.13 0.39 0.79 50  2.05  0.39 0.81
     Mothers 76  2.07  0.38 0.82 70  2.10  0.34 0.67 33 2.07  0.34 0.63

Simpatia
     Fathers 63  2.77  0.51 0.78 50  2.89  0.50 0.79
     Mothers 75  2.82  0.50 0.79 70  2.97  0.49 0.84 33 2.97  0.32 0.61

Individualism
     Fathers 50  2.13  0.46 0.81
     Mothers 70  2.27  0.48 0.75 33 2.20  0.40 0.63
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Table 2

Variable Intercorrelations for Fathers (below diagonal, N=52 to 68) and Mothers (above diagonal, N=68 to 71) at Time 1

            Variable 1 2 3 4 5 6 7

1. Years in the US -  .17 -.08  .29* -.12  .21  .12

2. Educationa -.01 -  .18  .20 -.09  .17  .16

3. Fathers' occupation statusb -.08  .42** -  .26*  .09 -.19  .02

4. Information networksc  .21  .24  .38** - -.08 -.29* -.26*

5. Parental agreement about childrearing -.26  .01 -.02 -.09 -  .17  .31**

6.  Familism/respeto  .14 -.05 -.09  .10  .18 -  .46**

7. Simpatia  .13 -.08 -.26  .01  .02  .42** -

a Education:  0 = no degree; 1 = high school degree and above.
b Fathers' occupation status: higher SEI code = higher decision making
c Information Networks: higher score = more non-Hispanic network members
* p  < .05. ** p  < .01.
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Table 3

Results of Hierarchical Multiple Regression Analyses Predicting Fathers' Beliefs at Time 1 (N=55)

       Familism/Resepto             Simpatia
     Variable R2 ΔR2 B SE B β R2 ΔR2 B SE B β

Step 1  .02  .02  .02  .02

     Acculturation  .01  .01  .14  .01  .01  .13

Step 2  .03  .01  .08  .07

     Educationa -.01  .13 -.02  .03  .16  .03

     Father's occupation statusb -.00  .01 -.07 -.01  .01  -.27†

Step 3  .04  .01  .09  .01

     Information networksc  .10  .12  .13  .10  .16  .10

Step 4  .09  .05  .09  .00

     Parental agreement about childrearing  .15  .10  .23  .04  .13  .04

a Education:  0 = no degree; 1 = high school degree and above.
b Fathers' occupation status: higher SEI code = higher decision making
c Information Networks: higher score = more non-Hispanic network members
† p < .10.
Note. β values reported are at each step in the analysis.
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Table 4

Results of Hierarchical Multiple Regression Analyses Predicting Mothers' Beliefs at Time 1 (N=68)

       Familism/Resepto             Simpatia
     Variable R2 ΔR2 B SE B β R2 ΔR2 B SE B β

Step 1  .04   .04†  .02  .02

     Acculturation  .01  .01   .21†  .01  .01  .12

Step 2  .11  .06  .04  .02

     Educationa  .13  .09  .19  .15  .13  .15

     Father's occupation statusb -.01  .01  -.22†  .00  .01 -.00

Step 3  .23    .12**  .15    .12**

     Information networksc -.22  .07   -.38** -.31  .11   -.38**

Step 4  .27   .04†  .26    .10**

     Parental agreement about childrearing  .10  .06  .20†  .22  .08    .33**

a Education:  0 = no degree; 1 = high school degree and above.
b Fathers' occupation status: higher SEI code = higher decision making
c Information Networks: higher score = more non-Hispanic network members
† p < .10. ** p  < .01.
Note. β values reported are at each step in the analysis.



 129

Table 5

Variable Intercorrelations for Fathers (below diagonal, N=29 to 49) and Mothers (above diagonal, N=45 to 66) at Time 3

            Variable 1 2 3 4 5 6 7 8

1. Years in the US -  .15 -.12  .48** -.42**  .14 -.03  .36**

2. Educationa -.32 -  .10  .15 -.23  .26*  .22  .12

3. Fathers' occupation statusb -.17  .46** -  .13  .00  .03  .02  .07

4. Information networksc  .34*  .29  .33 - -.09  .02 -.14  .20

5. Parental agreement about childrearing  .04 -.30* -.03 -.19 -  .04  .01 -.07

6.  Familism/respeto  .10  .29*  .24  .24  .13 -  .50**  .61**

7. Simpatia  .13  .24  .15  .37*  .06  .47** -  .40**

8. Individualism  .23  .31*  .40*  .31* -.17  .54**  .41** -

a Education:  0 = no degree; 1 = high school degree and above.
b Fathers' occupation status: higher SEI code = higher decision making
c Information Networks: higher score = more non-Hispanic network members
*p  < .05.  **p  < .01.  
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Table 6

Results of Hierarchical Multiple Regression Analyses Predicting Fathers' Beliefs at Time 3 (N=33)

  Familism/Resepto         Simpatia      Individualism
     Variable R2 ΔR2 B SE B β R2 ΔR2 B SE B β R2 ΔR2 B SE B β

Step 1  .01  .01  .02  .02  .06  .06

     Acculturation  .00  .01  .10  .01  .01  .13  .01  .01  .23

Step 2  .18  .17  .12  .10  .26   .21*

     Educationa  .23  .17  .30  .28  .22  .28  .26  .18  .28

     Father's occupation statusb  .01  .01  .14  .00  .01  .06  .02  .01   .33*

Step 3  .18  .00  .17  .05  .27  .00

     Information networksc  .05  .18  .06  .29  .23  .29 -.02  .19 -.02

Step 4  .22  .04  .19  .03  .27  .01

     Parental agreement about  .20  .16  .25  .19  .20  .19 -.09  .17 -.10
     childrearing
a Education:  0 = no degree; 1 = high school degree and above.
b Fathers' occupation status: higher SEI code = higher decision making
c Information Networks: higher score = more non-Hispanic network members
 * p  < .05.
Note. β values reported are at each step in the analysis.
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Table 7

Results of Hierarchical Multiple Regression Analyses Predicting Mothers' Beliefs at Time 3 (N=54)

  Familism/Resepto         Simpatia      Individualism
     Variable R2 ΔR2 B SE B β R2 ΔR2 B SE B β R2 ΔR2 B SE B β

Step 1  .02  .02  .00  .00  .13   .13*

     Acculturation  .01  .01  .14 -.00  .01 -.03  .02  .01   .36*

Step 2  .08  .06  .06  .05  .14  .02

     Educationa  .16  .10  .25†  .23  .15  .24†  .06  .14  .06

     Father's occupation statusb  .00  .01  .02 -.00  .01 -.02  .01  .01  .10

Step 3  .08  .01  .08  .03  .14  .00

     Information networksc -.06  .11    -.09 -.17  .16 -.19  .01  .15  .01

Step 4  .11  .03  .09  .00  .15  .01

     Parental agreement about  .10  .09   .20  .05  .13  .07  .09  .12  .13
     childrearing
a Education:  0 = no degree; 1 = high school degree and above.
b Fathers' occupation status: higher SEI code = higher decision making
c Information Networks: higher score = more non-Hispanic network members
† p < .10. * p  < .05.
Note. β values reported are at each step in the analysis.
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Table 8

Means (and Standard Deviations) on Fathers' Beliefs by Variable Grouping and Time (T1 and T3)

Familism/Respeto Simpatia
Variable Grouping Time 1 Time 3 Time 1 Time 3

M (SD ) M (SD ) M (SD ) M (SD )

Educationa

    Low  (n =18) 2.08 (0.29) 1.96 (0.37) 2.80 (0.57) 2.74 (0.57)
    High (n =11) 2.11 (0.44) 2.11 (0.48) 2.58 (0.65) 2.93 (0.62)

Occupation status
    Low occupation status (n =25) 2.13 (0.32) 2.01 (0.38) 2.81 (0.58) 2.84 (0.57)
    High occupation status (n =6) 1.83 (0.45) 1.93 (0.54) 2.24 (0.37) 2.63 (0.56)

Ethnicity of information networks
    Decrease in non-Hispanics (n =7) 2.21 (0.51) 1.96 (0.39) 2.81 (0.81) 2.65 (0.59)
    Increase in non-Hispanics (n =17) 2.02 (0.31) 1.98 (0.43) 2.75 (0.53) 2.89 (0.56)

Parental agreement on childrearing
    Decrease in agreement (n =12) 2.02 (0.35) 2.01 (0.47) 2.69 (0.56) 2.97 (0.52)
    Increase in agreement (n =12) 2.11 (0.44) 2.06 (0.46) 2.55 (0.67) 2.65 (0.72)

a Education:  Low = no degree; High = high school degree and above.
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Table 9

Means (and Standard Deviations) on Mothers' Beliefs by Variable Grouping and Time (T1 and T3)

Familism/Respeto Simpatia
Variable Grouping Time 1 Time 3 Time 1 Time 3

M  (SD ) M  (SD ) M  (SD ) M  (SD )

Educationa

    Low  (n =23) 1.93 (0.33) 1.93 (0.31) 2.72 (0.44) 2.81 (0.32)
    High (n =21) 2.08 (0.39) 2.13 (0.34) 2.86 (0.51) 3.04 (0.59)

Occupation status
    Low occupation status (n =37) 2.04 (0.38) 2.01 (0.36) 2.83 (0.49) 2.92 (0.5)
    High occupation status (n =9) 1.92 (0.27) 2.10 (0.21) 2.75 (0.47) 2.96 (0.37)

Ethnicity of information networks
    Decrease in non-Hispanics (n =13) 2.05 (0.37) 2.00 (0.29) 2.79 (0.43) 2.97 (0.63)
    Increase in non-Hispanics (n =22) 2.10 (0.38) 2.09 (0.29) 2.82 (0.47) 2.89 (0.38)

Parental agreement on childrearing
    Decrease in agreement (n =23) 2.10 (0.32) 2.09 (0.33) 3.02 (0.35) 3.02 (0.48)
    Increase in agreement (n =23) 1.93 (0.39) 1.96 (0.33) 2.60 (0.51) 2.84 (0.46)

a Education:  Low = no degree; High = high school degree and above.
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Table 10

Means (and Standard Deviations) on Mothers' Beliefs by Variable Grouping and Time (T3 and T5)

         Familism/Respeto                        Simpatia             Individualism
Variable Grouping Time 3 Time 5 Time 3 Time 5 Time 3 Time 5

M  (SD ) M  (SD ) M  (SD ) M  (SD ) M  (SD ) M  (SD )

Educationa

    Low  (n =19) 1.98 (0.27) 2.08 (0.31) 2.77 (0.32) 2.94 (0.27) 2.21 (0.39) 2.08 (0.34)
    High (n =12) 2.14 (0.37) 2.10 (0.36) 2.96 (0.62) 3.02 (0.40) 2.33 (0.46) 2.42 (0.44)

Occupation status
    Low occupation status (n =24) 2.04 (0.35) 2.11 (0.33) 2.87 (0.51) 2.30 (0.36) 2.23 (0.40) 2.19 (0.39)
    High occupation status (n =6) 2.06 (0.19) 2.04 (0.43) 2.78 (0.25) 2.83 (0.12) 2.33 (0.49) 2.29 (0.56)

Ethnicity of information networks
    Decrease in non-Hispanics (n =8) 2.08 (0.41) 2.11 (0.34) 2.75 (0.54) 2.90 (0.40) 2.31 (0.55) 2.34 (0.42)
    Increase in non-Hispanics (n =15) 2.05 (0.24) 2.12 (0.39) 2.99 (0.44) 3.04 (0.31) 2.25 (0.34) 2.20 (0.47)

Parental agreement on childrearing
    Decrease in agreement (n =15) 2.03 (0.29) 2.08 (0.37) 2.83 (0.40) 2.98 (0.34) 2.32 (0.42) 2.25 (0.44)
    Increase in agreement (n =13) 2.09 (0.38) 2.14 (0.35) 2.90 (0.57) 2.99 (0.35) 2.29 (0.41) 2.23 (0.41)

a Education:  Low = no degree; High = high school degree and above.
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APPENDIX B: INFORMATION NETWORKS MEASURE 
 

 
Parent Background (Excerpt Only) 

 
C.  This set of questions asks about the ethnicity of people you tend to associate 
with. Circle the  number that corresponds to your answer to each question.  
 
When interacting with other people, how important is it for you: 
 
 

All 
Latinos/ 

Hispanics

More 
Hispanics 

than 
Non-

Hispanics

About 
Half and 

Half 

More 
Non-

Hispanics 
than 

Hispanics 

All Non-
Hispanics

 
1. 

My close friends 
are: 0 1 2 3 4 

 
2. 

I prefer going to 
social 
gatherings/partie
s at which the 
people are: 

0 1 2 3 4 

 
3. 

The people I 
visit or who visit 
me are: 

0 1 2 3 4 

 
4. 

If I could choose 
my child’s 
friends, I would 
want them to be: 

0 1 2 3 4 

 

Times 1, 3 and 5 measure 
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APPENDIX C: PARENTAL AGREEMENT MEASURE 
 
 

PARENTAL AGREEMENT ABOUT CHILDREARING 
 

We'd like to know more about the extent to which you and your partner agree about 
issues related to parenting.  Read the following sentences and circle a number beside each 
sentence which you think best represents your thinking about how much you agree or 
disagree with your partner. 
 
  

Not at 
all true 
for us 

Not 
very 
true 

for    us

Not true 
or 

untrue 
for us 

Somewhat 
true for 

us 

Very 
true 

for us

1. My partner and I don’t 
argue about our child.        0        1       2 3 4 

2. My partner doesn't spend 
enough time with our child.        0        1       2 3 4 

3. My partner and I agree on 
when or how to discipline 
our child. 

       0        1       2 3 4 

4. Our child often manages to 
drive a wedge between my 
partner and me. 

       0        1       2 3 4 

5. My partner doesn't display 
enough affection toward our 
child. 

       0        1       2 3 4 

6. My partner and I agree on  
what rules to set for our 
child. 

       0        1       2 3 4 

7. My partner doesn't assume 
his or her fair share of 
taking care of our child. 

       0        1       2 3 4 

8. Our relationship has never 
been in difficulty because of 
our child. 

       0        1       2 3 4 

Times 1, 3, and 5 measure 
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9. My partner and I agree on 

how to split our 
responsibility for rearing 
our child. 

        0        1       2 3 4 

10. My partner and I agree on 
how to respond to our 
child’s demands for things. 

       0        1       2 3 4 

 

Times 1, 3, and 5 measure 
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APPENDIX D: FAMILISM/RESPETO MEASURE T1 
 

FAMILY BELIEFS 
 
ACCESS TO FAMILY: 
 
A.  How often do you see, talk on the telephone with, or email adult relatives who do not 
live with you?   
 

 1. Never 5. Once every other week 
 2. 1 - 2 times a year 6. Once a week or more 
 3. 4 - 6 times a year or every other month 7. Once a day 
 4. Once a month   

 
 
B.  How many relatives live within an hour's drive of where you live? 
 

 1. None  5. Between 10 – 15 
 2. 1 – 3  6. Between 15 – 20 
 3. About 5  7. More than 20 

 
FAMILY UNITY: 
 
C.  Please read the following sentences and decide how each sentence describes your 
feelings about how families should get along and act. Please choose a number that 
represents how you feel about that description and whether you agree or not. 
 
In my family, we believe: 
 
 Strongly 

disagree Disagree Agree Strongly 
agree 

1. Children should never express anger 
towards their parents. 0 1 2 3 

2. Family members should think of the 
family before they think of 
themselves. 

0 1 2 3 

3. Family members should be there in 
times of need. 0 1 2 3 

4. Family members should keep family 
harmony. 0 1 2 3 

Time 1 measure 
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                                                                                                     Family Beliefs – Page 2         
 

  
 

 Strongly 
disagree Disagree Agree Strongly 

agree 
5. Even if a child believes a parent is 

wrong, he/she should not show 
disrespect. 

0 1 2 3 

6. If a family member is in need, family 
members are expected to help 
financially or in any way they can. 

0 1 2 3 

7. Throughout life, children should obey 
their parents. 0 1 2 3 

8. Family members should do all they 
can to keep family traditions alive 
and pass them on. 

0 1 2 3 

9. The family should present a united 
front to others outside of the family. 0 1 2 3 

10
. 

Family members should be able to 
rely on one another. 0 1 2 3 

11
. 

Adult family members should be 
respected. 0 1 2 3 

12
. 

Nothing should be more important 
than the family. 0 1 2 3 

 
 

Time 1 measure 
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APPENDIX E: FAMILISM/RESPETO MEASURE T3 
 

FAMILY BELIEFS 
 
ACCESS TO FAMILY: 
 
A.  How often do you see, talk on the telephone with, or email adult relatives who do not 
live with you?   
 

 1. Never 5. Once every other week 
 2. 1 - 2 times a year 6. Once a week or more 
 3. 4 - 6 times a year or every other month 7. Once a day 
 4. Once a month   

 
 
B.  How many relatives live within an hour's drive of where you live? 
 

 1. None  5. Between 10 – 15 
 2. 1 – 3  6. Between 15 – 20 
 3. About 5  7. More than 20 

 
FAMILY UNITY: 
 
C.  Please read the following sentences and decide how each sentence describes your 
feelings about how families should get along and act. Please choose a number that 
represents how you feel about that description and whether you agree or not. 
 
In my family, we believe: 
 
 Strongly 

disagree Disagree Agree Strongly 
agree 

1. Children should never express anger 
towards their parents. 0 1 2 3 

2. Family members should think of the 
family before they think of themselves. 

0 1 2 3 

3. Grown children should not live too 
close to their parents. 0 1 2 3 

4. Even if a child believes a parent is 
wrong, he/she should not show 
disrespect. 

0 1 2 3 

 

Times 3 and 5 measure 



   141

 

 
 Strongly 

disagree Disagree Agree Strongly 
agree 

5. People should be encouraged to 
maintain separate interests and 
activities outside the family. 

0 1 2 3 

6. Children should not interrupt adults 
when they are speaking to each 
other. 

0 1 2 3 

7. If a family member is in need, 
family members should help 
financially or in any way they can. 

0 1 2 3 

8. Throughout life, children should 
obey their parents. 0 1 2 3 

9. Each child in the family should be 
treated as an individual. 0 1 2 3 

10. Children should use formal address 
with adult family members as well 
as adults (e.g., not use first names, 
address as Uncle, Aunt, Mr., Mrs., 
etc.) 

0 1 2 3 

11. Family members should do all they 
can to keep family traditions alive 
and pass them on. 

0 1 2 3 

12. The family should present a united 
front to others outside of the 
family. 

0 1 2 3 

13. Children should be encouraged to 
develop their own individual 
interests. 

0 1 2 3 

14. Family members should be able to 
rely on one another. 0 1 2 3 

15. Children should respect their 
elders. 0 1 2 3 

16.  Children should learn to think for 
themselves. 0 1 2 3 

17. Nothing should be more important 
than the family. 0 1 2 3 

18. Children should learn to be 
independent. 0 1 2 3 

Times 3 and 5 measure 
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APPENDIX F: SIMPATÍA MEASURE 

PARENT’S PERSONAL RELATIONSHIPS 
 
Please read the following sentences while thinking of yourself and your personal 
relationships. Next, rate each sentence in terms of how important the issue described is for 
you in your interactions with other people. Please read each sentence very carefully, 
considering its importance for you.  
 
When interacting with other people, how important is it for you: 
 
 Not 

Important
   A little  
Important

Somewhat
Important

Very 
Important 

Extremely 
Important

 1. To be able to 
openly share 
your feelings. 

0 1 2 3 4 

 2. For you to show 
respect to others. 

0 1 2 3 4 

 3. To avoid conflict 
at all costs. 0 1 2 3 4 

 4. To control your 
emotions. 0 1 2 3 4 

 5. To show loyalty. 0 1 2 3 4 

 6. To obey or fulfill 
others' wishes or 
requests. 

0 1 2 3 4 

 7. To show 
agreement with 
opinions that are 
different from 
your own. 

0 1 2 3 4 

Times 1, 3, and 5 measure 
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 8. To show good 
manners and be 
polite no matter 
what. 

0 1 2 3 4 

 9. To make others 
feel comfortable 0 1 2 3 4 

10. To avoid being 
rude or insulting. 0 1 2 3 4 

 
 
 

Times 1, 3, and 5 measure 
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