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ABSTRACT

One impact of the Civil Rights Era was the

development of American Indian Studies as an academic

discipline. Native American college students were

tired of the mundane courses regarding Indians and

protested by demanding courses relevant to them as

Indian people. As a result, the discipline was

literally developed overnight with no structure

regarding the discipline.

Nearly forty years later, what has American Indian

Studies accomplished? The purpose of this research

was to explore pertinent issues regarding the

discipline and to offer potential reasons why the

discipline has yet to develop a working hypothesis,

definition, and research methodology.

Research methods were gathered via email survey and

face-to-face interviews. Participants for the email

survey were identified through individual AIS

department web pages. Two-hundred and forty AIS

Professors were sent a short five question survey with

instructions requesting a reply within five weeks.
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The interview criterion was based upon their

contributions to the literature regarding the

discipline, role of AIS Departmental Chairperson, and

role as Professor of American Indian Studies.

The results from the research revealed information

that both agrees and differs from the four hypotheses.

The significant factor concerning the research was the

low number of email survey replies. In addition,

nearly one-third of the respondents wrote of their

inability to provide answers suitable for the research

design.

After the deadline of the email survey, respondents

informed me of their reluctance to reply citing they

generally do not reply to email surveys, did not have

the time to reply, they could not provide sufficient

answers, and they lack of interest in replying.

This data provided newfound information concerning the

discipline and the instructors teaching AIS courses.

In direct contrast to the data, some spiring

information was found from the instruments.



11

Additional AIS venues for publication were identified

as was a reason explaining why AIS does not have a

paradigm. This research was designed to assist in the

dialogue between AIS professors and AIS

departments/programs and to point out the need for

maintaining collaborations for the further develop of

American Indian Studies.
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INTRODUCTION

American Indian Studies (AIS) as an academic

discipline draws thousands of college students

annually. Courses are taught from Research One

universities to smaller colleges, coast to coast. As

a matter of fact, the discipline drew me to apply as a

doctoral student, at the University of Arizona’s

American Indian Studies Program. Arriving in Tucson,

I was quickly absorbed into researching the

discipline’s humble beginning and intent. This

dissertation will discuss the background and origins

of American Indian Studies Programs/Departments, the

present problems, confronting these programs, possible

solutions, and the future direction of the American

Indian Studies.

Unfortunately information about American Indian

Studies Programs/Departments is minimal and the

information is redundant: describing the same

information, how, and where the discipline began, and

its shortcomings.1 Russell Thornton, Professor of

Anthropology at UCLA, identifies several concerns

regarding AIS that have yet to been answered such as:

why the discipline does not have a paradigm, nor a

specific terminology, or research methodology.
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Curiosity regarding those concerns forced me to seek

appropriate answers to these problems. However, the

inability of my professors to provide sufficient

answers fueled my quest; therefore, this dissertation

research hopes to explain why American Indian Studies

hasn’t yet address the above concerns.

Prior to this dissertation, several books were

published that attempted to explain the growth and

development of American Indian Studies as an academic

discipline.2 However, no text or journal article

provides answers for Thornton’s concerns, although,

there is one study by Charlotte Heth and Susan Guyette

who conducted a national survey to identify academic

concerns as they relate to Indian Studies, Indian

communities, and Indian college students.

The Heth and Guyette text, Issue For The Future

of American Indian Studies, focuses on the needs

assessments of American Indian higher education. This

research was not a specific study of Indian Studies,

but included Indian studies as a factor of Indian

higher education even though the research in this book

isn’t specifically about American Indian Studies as a

discipline; it provides relevant background

information for this dissertation. Surveys were
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administered to three groups: a community survey, a

survey of American Indian college seniors, and a

survey of academic institutions to identify their

needs assessments. The academic survey included

institutions with a high likelihood of having an

Indian Studies program or a major support program for

Indian students in general disciplines. This survey

was not specifically designed as a broad overview of

American Indian Studies as a discipline, but meant to

identify specific problems in institutions that offer

an Indian Studies course or have American Indian

faculty members.

A reoccurring theme present in all three surveys

is the perspective of trying to understand why Indian

students chose to drop out of college. On the other

hand, American Indian Studies as a discipline was not

created to become a support service center for Native

American college students. Granted the discipline

does mentor and provide support for its students, but

its primary intent is to provide an American Indian

perspective relevant to curriculum.

The community survey defined community needs as

the difference between an existing condition and a

desired condition,3 and provide examples: widespread
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low income levels, low levels of educational

attainment, health care problem. The community survey

questions included services available, needs as they

apply to vocational and professional training,

workshops to prepare students for community work, and

causes related to student attrition.

The last survey was specifically designed for

American Indian senior college students. Speculations

concerning the reasons why Indian students drop out of

school have raged during the last hundred years. This

college senior Indian survey asked respondents

questions directly related to why Indians drop out and

questions about cultural pressures to drop out. In

addition, the survey contained questions concerning

curriculum, graduate studies, rating of the students’

academic program, and the students’ perspective about

why other Indian students chose to leave college.

Susan Lobo and Steve Talbot’s text, Native

American Voices: A Reader, takes a Native American

studies perspective as opposed to the traditional

mainstream Euro-historian, anthropological, or

sociological point of view. Contents of this text

represent various Indian perspectives and experiences.

The preface of the text includes a brief synopsis
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describing the initial growth and development of

Indian studies. However, the discussion of how

American Indian Studies was created is only a

paragraph and does not address any of Thornton’s

stated concerns. Instead, the preface repeatedly

emphasizes the Indian perspective as the focus of the

book.

Another text that provides insight into the

creation and continuation of Indian Studies programs

and/or departments. Duane Champagne and Jay Stauss’

text, Native American Studies in Higher Education:

Models for Collaboration Between Universities and

Indigenous Nations, identifies twelve current

institutions that maintain an American Indian

Studies/Native American Studies Department/Program.

This text concentrates on the twelve institutions’

stories and histories of establishing American Indian

Studies from the ground up. Each university’s history

is eloquently woven together presenting struggles,

academic stages, and significant moments. This text

provides insight into individual universities’

creations of American Indian Studies and how each

institution has struggled to maintain the discipline.

It addresses an historical insight that might not be
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available on the individual web-pages of these

institutions.

The last text, written by Donald Fixico, An

American Indian Mind in A Linear World, devotes an

entire chapter to the rise of American Indian Studies.4

Fixico describes influential events that occurred in

the 1960s, which assisted in the development of the

discipline. He also includes prominent books that

generated interest in the Indian as subject matter and

then identifies institutions that developed an

American Indian Studies program/department.

None of the texts explain why American Indian

Studies lacks a theoretical model, definitions, or a

research methodology. Therefore, my research is not

intended to replicate Heth and Guyette Indian Studies,

Indian community or Indian students’ research.

Instead, my research focus is an attempt to explain

why American Indian Studies has yet to develop a

paradigm, definitions, and a specific methodology.

The means to acquire data for this dissertation was

conducted through two methodological instruments: an

email survey and face-to-face interviews with

prominent scholars in the discipline. Appendix A

states the motivating questions underlying the
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research for this dissertation and appendix B contains

the questions posed in the email survey and in the

interviews.

An email survey was sent to approximately two

hundred and forty professors of American Indian

Studies. Professors were identified via the AIS web-

page for their institutions. Institutions that offer

a Doctoral, Master’s, and Baccalaureate Degrees in AIS

were included in this study, but institutions that

offer a minor in AIS were not included, nor were

tribal colleges and junior colleges.

A short five question email survey5 was

administered in early November 2005 asking

participants to reply by mid-December 2005. The

results from this survey were surprising. The

responses to the actual questions were sparse and not

definitive, so it was disappointing. However, other

possible questions and answers might be discerned from

the information obtained.

Problems included the following: a poor response

rate of 8.3 percent; nearly one-third of the

participants claimed, “They were not competent enough

to answer the questions,” and a combination of the

poor response and scholars or professors reluctant to
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fully address the questions asked. Additional

information came from the personal interviews.

Interviews were conducted with prominent leaders

of American Indian Studies.6 Interviewees were

conducted with: Dr. Clara Sue Kidwell from the

University of Oklahoma; Dr. Russell Thornton from

UCLA; Duane Champagne from UCLA; Dr. James Riding In

from Arizona State University; and Dr. Patricia Hilden

from UC Berkeley. Criteria for choosing interviewees

included: held the position of Director of AIS,

assisted in the initial development of the discipline,

produced a significant amount of literature regarding

the discipline, taught several AIS courses, and are

prominent figures within American Indian Studies.

Participants interviewed were current professors of

AIS representing the discipline at each degree level:

B.S.; B.A.; M.A.; and Ph.D.

Significant results from the interviews shed new-

found information that may explain why the discipline

lacks specific areas. Interviewees suggest that

Indian Studies faults lie with professors’ inability

to produce or suggest a paradigm, a terminology, and

research methodology. Respondents indicate many

professors in American Indian Studies are too busy to
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address the problems and have time invested in other

agendas.

My research agenda was designed to explain why

AIS has yet to address these areas of concerns.

However, questions arose regarding the self proclaimed

lack of competence of AIS professors. Those

respondents who claimed, “they were not capable of

providing sufficient answers” suggested I seek other

qualified professors that could provide substantive

information. It is hard to fathom, how respected AIS

professors could claim to be incapable of answering

the survey questions.

In addition, some respondents expressed their

concerns about non-Native faculty teaching in AIS,

particularly regarding the non-Native professors’

ability to fully understand the plight of the American

Indian and questioning whether such professors can

truly understand what it means to be Indian. This

issue is relevant in teaching Indian Studies courses,

especially in areas of tribal government and

sovereignty. Respondents also recalled their college

experiences, reflecting on tribal government courses

taught from a Euro-American historical point of view

without an American Indian perspective.
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Additional areas of concern expressed by the

respondents is whether or not the discipline needs to

establish a unique research methodology to distinguish

it from other disciplines. Respondents were unsure

of a methodology stance and were unable to suggest a

definite answer. Half the respondents suggested that

Indian Studies borrow other methodologies from other

disciplines. Respondents had difficulty responding to

questions that require an opinion. Answers to

questions of fact got better responses.

Identified factors from the data could have a

direct impact on Indian Studies. The survey asked,

“What journals are you publishing your AIS scholarship

in?” The answers identify the leading AIS journals

where professors seek publication. The leading

journals are Wicazo Sa Review and American Indian

Quarterly. Followed closely behind is the American

Indian Culture and Research Journal. Over a fourth of

the respondents publish in either Wicazo sa Review or

American Indian Quarterly. In addition, over twenty

percent of respondents publish in the American Indian

Culture and Research Journal.

Some respondents stated they were publishing in

journals outside the standard AIS discipline. Subject
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matter or discipline for the journals includes

ethnology, anthropology, and Indigenous people’s

perspectives regarding law, culture, and resistance.

Specific journals include the Social Science Journal,

Journal of North Dakota, Journal of Extension, as well

as Choice Magazine, and Thought and Action. A few

respondents stated that they preferred to collaborate

in editing books as opposed to publishing in journals.

A person edits a collection of essays written by other

scholars on a particular topic.

Most respondents indicated there should be a

strong working correlation between Indian Studies and

Indian communities. Participants suggest Indian

Studies needs to maintain an active role between

academic and Indian communities when conducting

research. That is, scholars should be cognizant of

and respectful of cultural standards of the Indian

communities in which they conduct their research.

The last significant finding is associated with

Indian Studies and the academy. Respondents suggest

the overarching goals of the academy in general should

not be the most important factor of a successful

Indian Studies department/program. Instead,

respondents suggest that individual universities need
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to determine standards for AIS programs/departments at

their own institutions. Indian Studies should not

have to report to the larger academy; instead the

discipline should report to its individual university

administration. This is a direct result of the

discipline being fairly new and having yet to develop

its own theoretical model, terms, and methodology.

The university system needs to become an active

participant in the success of Indian Studies,

according to these requests.

My research was intended to explain why Indian

Studies has yet to construct its own paradigm,

definitions, and methodology. It would appear from

this study that the fault may lie with the faculty.

Indian Studies professors are the most crucial element

in this study. They are the individuals providing the

research information and should be contributing to the

growth and development of the discipline. Generally,

AIS professors are not trained in an Indian Studies

department or program and do not understand the

American Indian perspective. That point-of-view is

reflected in the courses they teach and their

interaction with Indian students. According to

scholars such as Duane Champagne, Indian Studies
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scholars are working on theoretical frameworks,

definitions, and methodology, but nothing has been

accepted within the discipline.

My four paradigms are:

(H – 1) The civil right movements of the 1960’s

were a time of constant change and turmoil. American

Indian Studies was created during that time and as a

result American Indian Studies is in the same flux

today, constantly changing and still in turmoil.

(H – 2) The American Indian organizations and

events of the 1960’s demanded self-determination and

called for change to benefit Indian people.

Therefore, the intent of establishing American Indian

Studies was to promote tribal sovereignty, deconstruct

popular myths about Indian people, not to teach people

how to be Indian, and to work directly in Indian

communities.

(H – 3) American Indian Studies was established

as an interdisciplinary study encompassing a wide

arrange of disciplines. American Indian Studies is a

highly specialized discipline, but it lacks professors

trained in American Indian Studies. As a result, the

discipline suffers in the following areas: theory,

research methodology, defined set of terms, and
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minimal journal articles or books regarding American

Indian Studies as an academic discipline.

(H – 4) The lack of development in American

Indian Studies is based upon American Indian Studies

professor’s inability to produce significant

literature regarding American Indian Studies as an

academic discipline: paradigm, research methodology,

defined set of terms, not publishing in

journals/books.

Chapter One discusses the 1960s social rights

movements, specific events and meetings or conferences

where Indian people demanded their voice be heard.

The social movement era was important because Indian

people took the initiative to defend their rights as

people. Through the events of the 1960s American

Indian Studies was born. It was this broad spread of

social movements that provided the impetus for

instituting ethnic studies programs at colleges and

universities.

Chapter Two presents the early stages of American

Indian Studies as an academic discipline, identifying

the first institutions to implement an American Indian

Studies program and where the program was housed. It

also identifies the first instructors who were hired
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to teach which AIS courses and the types of courses

offered to students. It also discusses UCLA’s American

Indian Studies conferences, which revealed major

problems and concerns within the discipline.

Unfortunately, nearly forty years since the

development of the discipline, many of the original

problems still haunt the discipline. Although, a few

problems have been resolved, the majority of the

issues have yet to be addressed.

Chapter Three includes the present situation of

American Indian Studies today: the strengths and

weaknesses of the discipline. Strengths include

degree level attainment and specific AIS related

journals; however, the shortcomings heavily outweigh

the strengths. The disciplines weaknesses: not being

able to define AIS, yet to produce a paradigm for the

discipline, and unsure if the discipline needs to

develop a research methodology. Hopefully my

dissertation research can fill in some of the problem

areas regarding the discipline. Two research

instruments were used to generate data: an email

survey and face-to-face interviews with prominent

scholars of American Indian Studies. Analyzed data

yielded significant results: respondents suggested a
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reason why American Indian Studies has yet to

matriculate, into a full discipline, is because of its

professors. Respondents suggest AIS professors do not

care about the discipline, are only concerned about

them self, and are not trained from an American Indian

Studies perspective.

Chapter Four discusses the future possibilities

for American Indian Studies. Addressing additional

research questions for future AIS scholars to explore

and conduct.

Chapter Five is the conclusion and summary of this

dissertation. While the results of this dissertation

did not turn out quite as I expected, it revealed

other questions to be addressed and future areas of

research for students and scholars who come after me.
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CHAPTER ONE

Of all the academic ethnic programs born of the

1960s and 1970s civil rights movements, American

Indian Studies is utterly unique. For the most part,

these programs were aimed toward the ultimate goal of

deconstructing popular myths and stereotypes about the

specific people and the particular program covered in

order to gain them a degree of respect from and access

to the American socio-political structure. In short,

the idea underlying these programs was to obtain power

within the system as is evident by the slogans such

as: “taking it to the man,” “black power,” and “viva

la raza.” The goal was to become enfranchised by and,

to a certain extent, assimilated into the mainstream

American body politic. American Indian Studies did

not necessarily follow in this particular wake.

Rather, it developed into various programs that tended

to send out muddled and/or incorrect messages without

a clear theoretical base tied to internally produced

information.

Events and groups that fostered military activism

before and after the civil rights movements/anti-war

protests had an enormous impact on the creation of

American Indian Studies. Several American Indian
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groups/events preceded the initial development of the

discipline: American Indian Chicago Conference,

National Indian Youth Council (NIYC), American Indian

Movement (AIM), and the occupation of Alcatraz. All

the mentioned groups/events provided an opportunity

for Indian people, Indian communities, and Indian

students to fight for what they believe is best for

them as Indian people. American Indian Studies is the

result of their voice and activism.

The purpose of the American Indian Chicago

Conference of 1961 was to review past policies,

formulate new ones, and establish policy goals for the

new Kennedy administration.7 Participants included

approximately 500 Indians representing 67 Indian

Nations at all levels: tribal council and business

members, tribal politicians, and Indian college

students.8 Older and politically active tribal

politicians dominated the conference; feeling excluded

from the making of policy, Indian students insisted on

participating in the discussions. The youth did not

follow traditional protocol of listening and being

quiet when an elder speaks; instead, they inserted

themselves in the dialogue and demanded action. They

attacked Anglo do-gooders and insisted that they get
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off Indians backs. They ridiculed elders, identified

and pointed out tribal leaders they considered “Uncle

Tomahawks” (Indian people whose behavior mimics the

worst of Anglo society while ignoring American Indian

standards of behaviors).

In spite of all the constant fighting and

bickering between participants, the group did manage

to create and adopt the Declaration of Indian Purpose.9

In sum this statement was written to articulate Indian

goals and expectations with strong emphasis upon self-

determination and to urge Indian involvement in the

decision making process for all governmental programs

that would affect them. However, the youth departed

the conference disappointed, frustrated believing that

the only means to be heard was to establish their own

organization. In the late summer of 1961, activists

from the Chicago Conference met in Gallup, New Mexico,

where they formed the National Indian Youth Council

(NIYC).10

Many NIYC leaders were well educated, confident,

and proud of their ethnic uniqueness. Leaders

included: Clyde Warrior, a Ponca from Oklahoma; Melvin

Thom, a Paiute from Nevada; Herbert Blatchford, a
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Navajo; and Bruce Winkle, a Makah from Washington

State.11

Melvin Tom, co-founder and president of NIYC,

recognized the need to alleviate poverty,

unemployment, and degrading lifestyles of urban and

reservation Indians. He said, “Our recognition as

Indian people and Indian tribes is very dear to us.

We cannot work to destroy our lives as Indian people.”

12 As a result, Thom drafted a statement of purpose

which stated: “With the belief that we can serve a

realistic need, the National Indian Youth Council

dedicated its activities and projects to attaining a

greater future for our Indian people. We believe in a

future with high principles derived from the values

and beliefs of our ancestors.” 13

Although chartered in New Mexico, the group

operated through a loose network of chapters on many

western college campuses, and published a newspaper,

Americans Before Columbus (ABC).14 Through their

writings the NIYC continued to denounce and ridicule

those Indians attending the Chicago Conference. This

radical group insisted on casting off dependence on

their conquerors and oppressors by looking inward at

the values and strengths of their own people. The
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NIYC realized there was a greater struggle going on in

America between those who wanted more local control of

programs, and those who would keep the power and the

purse strings in the hands of the federal government.15

Borrowing from the Black Panther Movement, the

NIYC coined the slogan, “Red Power.” 16 The aim of

Red, or Indian Power–the right of Indians to be free

of colonial rule and to run their own affairs–was

joined with security for their lands and rights. 17 An

Indian voice was ringing through the air encouraging

American Indian people to take an active role in the

decision making process. More importantly, the NIYC

encouraged greater tribal self-sufficiency, and was

therefore, critical of federal government paternalism

and BIA policy.18

The NIYC was a strong voice and their actions

paralleled their voice. They wanted and needed to

prove they were not all talk and no actions;

therefore, the group’s Red Power slogan was used as a

rallying call to action for American Indian youth and

American Indians in general. The Indian voice and

call to action was further escalated with the creation

of the American Indian Movement (AIM).
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The American Indian Movement was the most

militant Native American groups formed during the

sixties. AIM was born in 1968 as a local organization

in Minneapolis under the leadership of Dennis Banks

and George Mitchell and later spread into the upper

Midwest and the Northern Plains areas.19 The

organization began as a reflection of urban

complaints: unemployment, alienation, violence against

Indian peoples, and poverty.20 AIM’s original purpose

was to assist Indians moving from upper Midwest

reservations to the cities, particularly to protect

them from selective law enforcements or racial

profiling.21 Upset by police arrests in the

Minneapolis Indian ghetto, known as the “reservation,”

AIM established “red patrols” which took drunks home

and broke up fights.22 Young Indian men and women

wearing red jackets patrolled the Franklin Street bars

of the Indian ghetto of Minneapolis with cameras, tape

recorders and two-way radios. They would listen to

the police scanner on the radio and beat police to the

scene to ensure that fellow Indian people would not be

mistreated.23

The American Indian Movement differed from other

protests occurring at the time such as–Black and
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Chicano Civil Rights and the Anti-Vietnam War

movements because AIM represented an Indigenous, land-

based spiritual movement, a call to Indian people to

return to their sacred traditions and, at the same

time, a call to stand firm against the tide of what

they called European influence and dominance.24 The

American Indian Movement was a springboard for the

occupation of Alcatraz.

The most successful attempt to occupy Alcatraz

was motivated by Richard Oakes on November 20, 1969.

Oakes realized the shortcomings of the previous

failures; the 1964 Sioux group chose to leave after

two hours, informing the warden they would be back.

Unlike the Sioux occupation, the November 1969 attempt

was intended to include Indians from all across

America who would call themselves, “Indians of All

Tribes.” 25 Included in this group were educated Indian

college students who joined the 1969 Third World

Liberation Front Strike.26 However, the two early

November failed attempts led to the third and final

occupation of Alcatraz.

Richard Oakes realized the muscle behind the

power was himself and his colleagues. Therefore, he

recruited additional college youth to assist him for



35

the Alcatraz cause. Oakes traveled to UCLA informing

American Indian students of a newly formed coalition

between Indian students at San Francisco State

University, UC Berkeley, and UC Riverside.27 His

recruitment efforts brought in forty students from

UCLA to assist in the final occupation of Alcatraz.

November 20, 1969, seventy-eight participants occupied

Alcatraz, most of them college students.28 The

Alcatraz occupation drew wide public attention during

its nineteen month stint. Reporters from all over the

world traveled to San Francisco Bay to cover the

story. In addition Indians from all over the United

States arrived on a daily basis bringing

reinforcements for the cause.

Not only did Indian people arrive to support the

cause, celebrities also supported the movement. Merv

Griffin recorded a live show on Alcatraz during the

occupation; John Fogerty, of the popular rock band

Creedence Clearwater Revival, donated a boat to

transport occupants. Jane Fonda, after reading an

Alcatraz article, visited the island, and Cree

folksinger Buffy Sainte-Marie preformed on Alcatraz

and at Stanford University as a fund-raising event for

the occupants of Alcatraz.
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The late 1960s brought significant exposure and

interest in American Indians. Specific Native

American texts published including Pulitzer Prize

winner, N. Scott Momaday’s, House Made of Dawn (1968)

and theologian and Indian scholar, Vine Deloria Jr.’s,

Custer Died for Your Sins (1968) gave mainstream

society a glimpse into an American Indian perspective.

These texts influenced American Indian communities,

mainstream society, and academics to question and

ponder the authors’ initial ideas and concepts.

Momaday and Deloria Jr. provided a wake-up call for

Indian people to question everything, including

themselves. Prior to these texts, the Indian voice

and perspective were expressed through mostly

anthropologists and historians. These two academic

groups controlled and interpreted the Indian voice,

thought, and action according to their training.

Momaday and Deloria Jr.’s texts offered a new and

different perspective for society to consider.

American Indian college students during the late 1960s

wanted programs, Indian faculty, and courses to

highlight and contribute to American Indian culture

and knowledge. In 1968, on the campus of UC Berkeley,

a Shoshone-Bannock student voiced her academic
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frustration, “It’s hard for me to go to college and

eventually be assimilated and never be able to relate

to the American Indian and their problems. I feel

they’re trying to make me into a white person . . .

There is little opportunity to learn anything about my

own history. I’ve tried to take courses in history at

the University. I can’t find out anything about my

people.”29

American Indian Studies is a unique discipline

that came to fruition in 1969 partly from the demands

of American Indian college students. The civil rights

movements of the 1960s allowed minority students to

voice their demands through public demonstrations.

Minority students played an important role in the

struggles and demand for the incorporation of ethnic

studies into university curriculum. Across the

country, minority college students held sit-in30

protests at college dean’s offices or university

administration buildings.31 Specific university

activism included: the University of Minnesota’s

minority students take-over of the central

administration building demanding courses that

reflected their minority status.32 UC Berkeley Native

students experienced the highlight of the social
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movements by participating in the Third World student

strike of 1969 which featured mass rallies,

demonstrations, and the occupancy of university

buildings.33 UCLA student groups pressured the

administration there to include more minority

students; to offer courses relevant to their

perspectives, histories, and cultures; and to initiate

minority research and to hire minority faculty.34

As result of minority student curriculum demands,

several universities created American Indian Studies

programs which were housed under the Ethnic Studies

umbrella.35 San Francisco State University became the

first college to establish a Native American Studies

program.36 Additional institutions created their

version of Indian Studies: UC Berkeley, University of

Minnesota, and UC Davis.37 UCLA established their

American Indian Studies Center in 1970.38 UC

Berkeley’s administration was the first university in

America to create an Ethnic Studies Program.

American Indian Studies was created literally

overnight by university administration. Not fully

knowing or understanding the nature of American Indian

Studies, administrators placed the discipline within

the multidisciplinary and interdisciplinary arena.
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The University of Minnesota, Twin Cities claims

to have one of the oldest and continuing American

Indian Studies Departments.39 Its AIS program was

established as a department, rather than a program or

center, since its inception. In January of 1969 the

university agreed to create programs and curriculum

that served the needs of students and communities of

color.40 Its early American Indian Studies goals

included: the American Indian experience/perspective

built into the curriculum for the university’s general

student-body and the development of a Native language

curriculum based on Dakota and Ojibwe.41 The Indian

experience/perspective and language curriculum was

designed to properly reflect Indian Nations near the

University of Minnesota, Twin Cities. The succeeding

year the department hired three tenure-track faculty

positions: Roger Buffalohead, as chair of the

department, George Morrison and Timonthy Dunnigan as

professors. Since 1969 UM Twin Cities has maintained

departmental status for American Indian Studies and is

one of the few university departments in America to

offer intensive courses in American Indian languages.42

Another example is the Native American Studies

(NAS) Department at the University of California,
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Davis that began with one faculty member in the fall

of 1969.43 It was created as a program within the

applied behavioral sciences in conjunction with Asian

American Studies.44 Early faculty included: David

Risling Jr., Carl N. Gorman (Navajo), and Kenneth

Martin (Assiniboine). Additional faculty membership

added a few years later were Sarah Hutchinson and

Wilbor Wilson (Choctaw).45 During its first year, the

Native American Studies Department offered twelve

courses with an enrollment of 422 students.46

Davis’ program is unique because, while it

initially focused on Indian Nations that reside within

the United States. Gradually the program expanded its

concentration beyond the initial geographic boundaries

of the United States to include Central and South

America, and Canada. The hemispheric expansion was

inspired by the text, A Handbook for the Development

of Native American Studies47 and an experimental

course, “Native Peoples of Mexico and Central

America.”48 Also, D’Arcy McNickle, a Cree scholar from

Salish-Kutenai, inspired others to break away from the

European mindset of colonized Indians by including

Indian and mainstream society’s histories in his

writing. However, the lack of Native American Studies
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faculty at Davis prevented the program from fully

developing a hemispheric approach early on.

It was not until the late 1980’s when Davis

seriously considered the hemispheric approach. Newly

hired Peruvian scholar, Stefano Varese, developed

courses relating to Meso-America and South America.49

Additional hires include: Martha Macri (Cherokee), who

specializes in Native writing systems and languages;

Ines Hernandez-Avila (Nez Perce and Chicana-Mexican),

in creative writing; and Jack Forbes (Powhatan-

Delaware), who incorporates northern Mexico and the

Americas into his courses.50

The Native American Studies program officially

became a freestanding department in the spring of

1994.51 Today, NAS at Davis is an independent

department with eight permanent tenured faculty, two

active emeritus professors, and several lecturers,

part-time instructors, visiting fellows, and

researchers.52 The official recognition of Native

American Studies as a scholarly concern on many

campuses falls within the academic year of 1969.53

Another early development of Native American

Studies occurred at the University of California,

Berkeley. The newly constructed Department of Ethnic
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Studies, in 1969, housed four semi-autonomous

programs: Native American Studies, Asian-American

Studies, Afro-American Studies, and La Raza (later

renamed Chicano Studies).54 Sixteen full-time faculty

positions were created for the program plus a

chairperson.55 The university administration purposely

placed the Ethnic Studies Department outside any

existing campus college or school because of its

experimental development.56 Unfortunately, none of the

original sixteen faculty members remained eight years

later due to lack of direction of university

administration and internal instability.57 Internal

and university problems plagued early American Indian

Studies programs across the country. Scholars and

critics mocked the validity of the newly found

discipline with analogies comparing American Indian

Studies, students, faculty, and administration.

Russell Thornton compares Native American Studies

to a football being punted back and forth between

faculty, students, and administration.58 Students

wanted the discipline to be in the right hands;

faculty tended to stay away from the discipline

because of student friction; and administration sought

a simple and easy path to establishing a Native
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American Studies program. This meant combining

teaching and students services; admitting non-

qualified Native students, hiring one or two

unqualified Native faculty, and adding a few non-

Native faculties to act as watchdogs. The result as

Thornton refers to is the “Indian showboat.”59 The

discipline was not intended to succeed, but to slowly

disappear, according to Thornton.

Native scholar, Roger Buffalohead, tells an

American Indian Studies airplane parable. A wealthy

Indian purchases an airplane, hires a white pilot, and

continually informs the pilot that the Indian is the

boss. The Indian decides to “Indianize” his plane by

firing the white pilot and replacing him with an

American Indian pilot. However, the newly hired

Indian pilot had observed plane flights during the

Korean War, but had actually never flown a plane

before. The first flight of the American Indian pilot

landed in the side of a mountain and killed the owner

and pilot instantly. While traveling to Indian

Heaven, the owner of the plane reviewed what went

wrong and who was to blame for his untimely death.

After thoughtful analysis, the owner’s first thought

was to blame himself, but he later ruled that out as
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soon as he realized the problem. The reason they

crashed is because it was not an Indian-made plane.60

These two analogies of American Indian Studies

provide an insight into problem areas the discipline

has faced since is creation. Several problems still

haunt the discipline today. American Indian Studies

was created more or less as a loose configuration of

existing disciplines: anthropology, history, and law.61

Because it was created under the umbrella of other

disciplines, American Indian Studies was forced to

adopt terms, theories, and research methods from

outside disciplines as its own.

Another main flaw of American Indian Studies is

the inability to compose a definition for itself.62

There is no cohesive one-line sentence or small

paragraph definition other than the general statement

that American Indian Studies is geared towards the

study of federally and non-federally recognized Indian

Nations that reside within the geographic boundaries

of the United States.

Sociology is identified as part of the

interdisciplinary umbrella that covers American Indian

Studies. However, unlike AIS programs, sociology has

a commonly accepted definition for the discipline.
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Any Introduction to Sociology textbook provides a

concrete definition for the discipline. Three

examples define sociology as, “The study of human

social life, groups, and society;”63 “The scientific

study of human social activity;”64 and “The scientific

study of society and human behavior.”65 Sociology is

basically the study of people or the study of society

and either definition is accepted by the discipline

and its scholars. American Indian Studies does not

have a generally agreed upon definition that is

accepted by its scholars, universities, or colleges.

Instead, American Indian Studies scholars and

institutions focus on the location of the institutions

and it’s surrounding Indian Nations. There are over

560 federally recognized Indian Nation and over 200

non-recognized Indian Nations; therefore, it is nearly

impossible to include all those Indian Nations as an

integral aspect of the discipline. As a result, the

discipline tends to focus narrowly on the tribes with

the most well-known historical figures and largest

populations.

In addition to the discipline’s lack of

definition, American Indian Studies has yet to resolve

nearly thirty years of criticism.66 In February 1977,
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UCLA held an American Indian Studies conference to

discuss the possibilities of developing a Master’s

Degree in AIS. The keynote speakers were Clara Sue

Kidwell and Russell Thornton. Kidwell discussed the

difficulties of establishing and maintaining an

American Indian Studies program at UC Berkeley, and

Thornton spoke of the shortcomings and problems that

run rampant in American Indian Studies as an academic

discipline.67 Thornton stated then for the first time

that American Indian Studies was not a legitimate

discipline, but rather a quasi-discipline.68 He

clearly identified the reasons why AIS was not a

legitimate discipline: lack of a paradigm, set of

defined terms, venues for publication, hierarchy of

courses, and a distinct research methodology.

American Indian Studies as an academic discipline

has resolved most of Thornton’s criticisms69, but has

yet to establish a paradigm for the discipline.

Paradigm and theory are the same interchangeable

concepts referring to an overarching model on which to

base the discipline. Thomas Khun’s The Structure of

Scientific Revolutions70, provides an analytical

process for the development of theory. First is the

difficulty of discovering the rules that have guided
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the particular, usual scientific traditions. Second,

according to Kuhn, is rooted in the nature of

scientific education. Scientists never learn

concepts, laws, and theories in the abstract and by

themselves. Instead these intellectual tools are,

from the start, encountered in a historically and

pedagogically prior unit that displays them with and

through their applications.71 This second stage could

be where American Indian Studies lies, searching for

ideas for the discipline. Khun goes on to state that

a new theory is always announced together with

applications to some concrete range of natural

phenomena; without them it would not even be a

candidate for acceptance.72 After the idea has been

accepted, those same applications accompany the theory

into textbooks from which future practitioners will

learn the process.

American Indian Studies is still in the early

stages of creating a paradigm for the discipline.

Much work needs to be accomplished before it will have

a theory to call its own. All in all, the discipline

is still fairly new, just under forty years. American

Indian Studies grew from university Indian student

demands wanting courses that reflect the Indian



48

experience and perspective. Exhausted from learning

abut the same Indian Nations from the anthropological

and historical points of view, Indian students wanted

to learn about their own histories. Universities such

as the University of Minnesota, Twin Cities, the

University of California at Davis, and the University

of California at Berkeley established American Indian

Studies at their respected universities. Individual

Indian studies programs struggled in the early years,

not knowing where to house the discipline, not knowing

who to hire, and which texts were appropriate for

courses.

Many of the disciplines’ early problems have

worked themselves out with the exception of the lack

of a definition and the lack of a paradigm. However,

it is a matter of time; scholars within the field are

creating solutions.
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CHAPTER TWO

As an academic discipline American Indian Studies

is nearly forty years old. The discipline has managed

to stay afloat though its rocky and instable creation.

Present day, American Indian Studies continues to

grow, and as Donald Fixico73 reports, near the end of

the twentieth century there are 112 American Indian

studies programs, departments, or centers in colleges

and universities in the U.S. and Canada. The

disciplines growth is assisted through the development

of specific American Indian Studies journals and

demonstrated by the increasing number of degrees

awarded.

Currently, many colleges and universities award

degrees in American Indian Studies: doctorate,

masters, baccalaureate major and minor, and

certificates. During the fall of 1993, the President

of the Association of Study of American Indian

Literatures, Franchot Ballinger, complied a thirty

page guide describing all Native American Studies

Programs within in the U.S.. Ten years later, in an

effort to update and expand Ballinger’s work, a new

guide was brought forth by Robert M. Nelson.74 This

updated version was based upon a simple survey from
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individual institutions describing which degree,

certificate, or program of Native American Studies

their institution offered and through information

learned via an internet search of Native American

Studies programs and departments.

However, problems encountered while conducting

the research included the failure of institutions to

return the survey and the inability of researchers to

locate sufficient information regarding non-responsive

institutions. Therefore, Nelson’s list of colleges

and universities is not complete. However, Nelson’s

survey does include universities who offer Alaskan and

Inuit Studies and Hawaiian Studies, although they are

not defining themselves as specific Native American

Studies programs.

Nelson separated Native American Studies between

regions focusing on eastern, north central, south

central, and western regions in the United States and

Canadian sections, and he categorized the discipline

into degree offering institutions or those offering a

certification. Therefore, the information that

follows is presented by degree level beginning with

doctoral and concluding with certificate. According

to Nelson, four institutions offer a doctoral degree
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in American Indian Studies: University of Arizona,

Trent University, UC Davis, and UC Berkeley.

The University of Arizona, located in Tucson,

Arizona, developed a Master’s program in 1982

establishing the university as the first freestanding

degree program of its kind in the United States.75

During the 1994-1995 academic year, AIS became

American Indian Studies Program (AISP) and moved away

from the college of Social Behavioral and Sciences to

the graduate college under independent programs,

doubled its graduate students, and revised its Ph.D.

requirements. Approval of the American Indian Studies

Ph.D. program took two years to obtain. During the

1996-1997 academic years, the Ph.D. proposal passed

the Graduate Council. The doctoral program76 was

designed as an interdisciplinary program to prepare

students to:

• conduct basic and applied scholarly research from

a cross-cultural perspective

• develop innovative theories, methodologies, and

research tools appropriate for and useful to

sovereign tribes
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• train candidates to assume leadership and policy-

making roles in higher education, Tribal

communities, the state, and the United States

In addition, students are required to complete

coursework in three of the four concentrations within

their program of study:

• American Indian Law and Policy

• American Indian Languages and Literature

• American Indian Societies and Cultures

• American Indian Education.

The first class of Ph.D. American Indian Studies

graduate students matriculated in the fall of 1997

with four women. In 1998 the AIS Ph.D. program

welcomed two more women students. Five students, two

men and three women, joined the AIS doctoral program

in 1999 and by the fall of 2000 fourteen doctoral

students were enrolled in the American Indian Studies

Ph.D. Program, ten of which were Native.77 The first

Ph.D. graduate, J. Diane Pearson, received her Ph.D.

in the fall of 2001.

In 1997, the American Indian Studies Program

underwent its second comprehensive academic review.

The team of external and internal reviewers reported:
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“…The American Indian Studies program has

developed very rapidly in the past five years

into the premier American Indian Graduate Program

in the country. Its faculty is nationally known;

it is attracting a high quality pool of American

Indians and non-Indian graduate students. Its

graduates are contributing significantly to

Indian communities by finding jobs with Tribal

organizations and groups serving Indian people,

as well as by being admitted to doctoral programs

or other professional programs. The Ph.D.

program has strong potential to contribute to

future scholarship in American Indian Studies by

training future teachers and researchers.”78

Currently, the American Indian Studies Program at

the University of Arizona has over 160 Master of Arts

graduates and recently held its twenty-year M.A.

celebration. However, less than ten Ph.D. students

have graduated. Another Native Studies Ph.D. program

can be found in Canada at Trent University.

Trent University is located in Peterborough,

Ontario, Canada, approximately ninety minutes north of

Toronto. Within one-hour drive of campus there are

seven Aboriginal (Ojibway and Mohawk) communities.79
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Understanding the need to further Native Studies,

Trent University decided to go through the process of

developing an advanced degree. Initial discussion

began in 1995 and continued until April 1997 when the

university senate approved a Native Studies doctoral

program. Trent became the first Ph.D. program of

Native Studies programs in Canada and the second Ph.D.

program in North America after the University of

Arizona in the United States.80 The program combines

traditional academic, cultural, and experimental

pedagogies through a partnership between the

university and Aboriginal communities. Aboriginal

scholars (elders) are central to the program.81

September of 1999, the first group of students began

their doctoral studies at Trent University.

Trent is the only university in Canada that

grants tenure on Aboriginal knowledge and criteria;

and incorporates training by elders into the

classroom.82 Trent University includes Aboriginal

elders who possess high levels of knowledge in Ojibway

or Iroquoian traditional rites, rituals, customs,

ceremonial knowledge, and language.83 The tenure track

position available for Aboriginal Elders is based upon

two sets of criteria and sets equivalencies for
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traditional knowledge in relationship to specific

requirements for academic knowledge in certain fields.

The first criterion is based on the Ojibway Midewin

society. Level one is equivalent to a bachelor’s of

arts. Level two and three are equal to that of a

master’s of arts and the fourth level is comparable to

a doctoral degree. In contrast to the Iroquoian

chiefs, Ojibway elders possess the knowledge and

expertise of the Great Law, various ceremonies, and

teaching of the longhouse. Knowledge of these is the

equivalent to a doctoral degree.84 The University of

Trent’s incorporation of elders in the classroom sets

the university apart from all Indian Studies programs

North America because they are the only institution

that provides tenure track for Aboriginal Elders. The

University of California Davis also has a significant

characteristic that sets it apart from other Indian

Studies programs.

Native American Studies (NAS) at the University

of California, Davis, is located at Davis, California.

In 1989, Native American Studies director, Jack

Forbes, moved NAS to the College of Letters and

Science as an inter-departmental program.85 The early

1990’s was an active time for Davis’ Native American
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Studies. In 1991 Jack Forbes began preparing

documents for independent departmental status. In

1992, the program submitted their first proposal

calling for a graduate program in Native American

Studies. Instead, the program was advised to create a

designated emphasis in Native American Studies as a

way to transition into a full graduate program. The

newly designated Native American Studies emphasis was

approved and accepted for joint Ph.D. degrees by

anthropology, Spanish, comparative literature,

geography, history, and sociology departments.86 By

spring of 1993 Native American Studies offered its

first graduate seminar under Native American Studies

instead of anthropology.

1994 was a banner year for Davis. The Office of

the President approved NAS proposals making Davis the

only university in the country that had a department

for Native American Studies as opposed to a less

prestigious center or program or as part of an Ethnic

Studies Department.87 Davis’ graduate program in

Native American Studies is designed to allow students

to focus on the historical, cultural, and contemporary

reality of North American peoples.
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The Ph.D. program is designated to train scholars

working within the field of Native American Studies.

Davis believes that their graduates will be positioned

to contribute to the Native critical and creative

intelligence of Indian country. The Ph.D. program

allows students to choose between two different

tracks. The first is designed along the Hemispheric

Study of the Americas and is intended for students who

are not familiar with the hemispheric approach. The

second is an Individual Concentration designed for

students who have already earned a Bachelors or

Master’s degree in Native American Studies. Students,

along with a guidance counselor, design a plan of

study for their Ph.D. program.

Incorporating the hemispheric learning style

entails, among other techniques, the use of many

different languages located within the boundaries of

the Americas. Hopefully, Davis’ Native American

Studies will encourage similar Indian Studies program

to adopt Spanish, French, Portuguese, Quechua, Navajo,

Maya, or whatever languages are needed for a

comparative and comprehensive approach and not limited

itself to the boundaries of the particular colonial

system under which a given group happens to fall.88
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Students seeking the Ph.D. have two language

requirements.89

1. Demonstrated proficiency in a Native American

language by composition of a 500 word text either in

writing or via an audio recorder. This option

allows Native language speakers who have already

completed the language study to achieve a fluency in

their language in question.

2. Participate in a language internship program in

which at least a one quarter length course is spent

off campus doing intensive language study in an

Indigenous community or an outside college or

university.

3. Complete four units of coursework or independent

study giving graduate credit in which the student

examines some aspect of Native America language

relevant to his/her research.

Davis’ Native American Studies Department is

intended to provide students an opportunity to learn

many different cultures, ways of life, languages and

different perspectives. Its significances are its

faculty and their ability to teach from the

hemispheric approach and its two language
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requirements. The last doctoral program is found at

the University of California, Berkeley.

The University of California at Berkeley offers a

Ph.D. in Ethnic Studies with a concentration in Native

American Studies. Today the Native American Studies

Program at Berkeley exists to broaden the

understanding of students interested in the history,

culture, and contemporary situations of Native

Americans in the United States. The program stresses

sound academic preparation in and out of the

classroom. Students participate in community-oriented

education through field work or studies directed

towards resolving community situations and problems.

Doctoral language requirements at Berkeley are as

follows: Students must fulfill a foreign language

requirement demonstrating proficiency in a language

other than English prior to taking their doctoral

qualifying exam.90

1. Student must pass a written translation exam. The

exam will be graded by either a professor on campus

or from someone within the community from where the

language derives.
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2. Student must complete either four semesters or six

quarter sequences in a foreign language at the

undergraduate level.

Berkeley’s significance is that it is one of the

original universities to offer courses in Native

American Studies and is a leader of the discipline by

offering a Ph.D. for its students.

In addition to the above four universities who

offer a Ph.D. in American Indian Studies, there are

three universities that offer doctoral concentration

degrees in American Indian Studies. A concentration

degree allows Ph.D. students to enroll in a few

American Indian Studies courses as opposed to

enrolling in all American Indian Studies courses. The

University of California at Riversides offers a

concentration in history with an emphasis in Native

Studies through Ethnic Studies. The University of

Nebraska at Lincoln offers a concentration through

history as an Inter-disciplinary course of study in

Ethnic Studies, and the University of Buffalo offers a

concentration of American Indian Studies through their

American Studies Department.
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The Masters of Arts Degrees are categorized into

two areas. The first are those awarded directly by

American Indian Studies:

Table 2.1

American Indian Studies Masters of Arts Degrees

Institution Area of Study

University of

Arizona

American Indian

Studies

UC Davis Native American

Studies

UC Berkeley Ethnic Studies

Montana State

University

Native American

Studies

University of

Oklahoma

Native American

Studies

Trent Native Studies

University of

Northern British

Columbia

First Nations

Studies

The second group of Master of Arts graduate

degree-granting programs in departments other than

American Indian Studies where AIS courses are part of

their curriculum as a minor in their graduate studies:
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Table 2.2

Masters of Arts Concentration from outside discipline

Institution Area of Study

Cornell University Graduate minor in

American Indian Studies

Evergreen State

College

Environmental Studies

University of

Hawaii – Manoa

Hawaiian Studies/Pacific

Island Studies

University of

Kansas

Center for Indigenous

Nations Studies

University of
Lethbridge

Special case M.A. in
Native American Studies

University of

Nebraska - Lincoln

History

University of

Nebraska - Omaha

History

University of

South Dakota

Interdisciplinary

Studies

Buffalo University American Studies

University of

Victoria

Indigenous Governance

Program

Western Carolina History in Cherokee
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University Studies Track

Table 2.3 delineates the 33 institutions that

offer baccalaureate major in American Indian Studies.

Table 2.3

American Indian Studies Baccalaureate Major

University
of Alaska,

at
Fairbanks

University of
Alberta

Arizona
State

University

Bemidji
State

University

Black Hills
State

University

UC Berkeley

UC Davis UC Riverside UC of Cape
Breton

Colgate
University

Creighton
University

University
of

Connecticut
Dartmouth
College

Evergreen
State College

University
of Hawaii,
at Manoa

Humboldt
State

University

University of
the Incarnate

Word

Laurentian
University

University
of

Lethbridge

Mills College University
of

Minnesota,
at Twin
Cities

University
of

Nebraska

University of
New Mexico

University
of North

Carolina, at
Pembroke

University
of North
Dakota

Northeastern
State

University

Northern
Arizona

University
University

of
Northern
British

Northland
College

University
of Oklahoma
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Columbia
University

of
Saskatchew
an Indian
Federal
College

University of
South Dakota

Trent
University

University
of

Wisconsin,
at Eau
Claire

Table 2.4 represents the 65 institutions that

offer a baccalaureate minor.

Table 2.4

Baccalaureate Minor in American Indian Studies

University
of Alaska,

at
Fairbanks

Bemidji
State

University

Black Hills
State

University

Brigham
Young

University

UC Davis UC Irvine

UCLA UC Riverside Cal State
University,
at Chico

Cal State
University

, at
Hayward

Cal State
University,
at Long
Beach

Cal State
University,
at Northridge

Cal State
University
, at San
Marcos

U.C. of Cape
Breton

Colby College

Colgate
University

University
of Colorado,
at Boulder

Dakota
Wesleyan

University
Dartmouth
College

Eastern
Washington
University

Humboldt
State

University
Idaho University Iowa State
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State
University

of Iowa University

University
of Maine

University
of Michigan

University of
Minnesota, at
Twin Cities

Minot
State

University

University
of Montana

Montana State
University

University
of

Nebraska,
at Lincoln

University
of Nebraska,
at Omaha

University of
new Hampshire

University
of

Lethbridge

Mills
College

University of
North

Carolina at
Pembroke

University
of North
Carolina

at
Wilmington

University
of North
Dakota

Northeastern
State

University

Northern
Michigan
University

Northland
College

Ohio State
University

(under
development)

University
of

Oklahoma

Oklahoma
State

University

St. Lawrence
University

College of
St.

Scholastic
a

San Diego
State

University

San Francisco
State

University

University
of South
Dakota

South Dakota
State

University

Southern
Oregon

University
Southwest
Minnesota

State
University

State
University

of New York,
at Oswego

State
University of
New York, at

Potsdam
University
of Toronto

University
of

Washington

Western
Carolina

University
Western

Washington
University

University
of

Wisconsin,
at Eau
Claire

University of
Wisconsin, at
Stevens Point
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University
of

Wisconsin,
at

Superior

University
of Wyoming

Twenty-four institutions offer a concentration,

certificate, or a specialization in American Indian

Studies:

Table 2.5

Concentrations, certifications, and

specializations in American Indian Studies

Black Hills
State
University

concentration
in Lakota
language

Cal State
University,
at Hayward

Cal State
University,

at Long Beach
State

Cal State
University
Sacramento

U.C. of Cape
Breton

Colgate
University

Cornell
University

Five Colleges University of
Georgia

University
of Iowa

Laurentian
University

University of
Laval

University
of

Massachuse
tts

Michigan
State

University

Minot State
University

University
of New
Mexico

University of
North

Carolina, at
Pembroke

Northern
Arizona

University

University
of

Northern
British
Columbia

Southern
Oregon

University

State
University of
New York, at

Buffalo

University
of

University of
Madison

University of
Wisconsin, at
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Washington Milwaukee

Besides the multiple institutions offering

degrees or certifications in American Indian Studies,

the discipline has also developed several journals.

Journals offer scholars opportunities for peer review,

publication, and are useful not only for informational

purposes, but also to assist professors in the pursuit

of tenure. The purpose of this timeline is to inform

the reader when journals began publishing within

American Indian Studies.

Table 2.6
American Indian Studies Journals

1970 American Indian Culture Center Journal
1974 renamed American Indian Culture and Resource

Journal
1970 Western Historical Quarterly
1973 Journal of Ethnic Studies
1974 American Indian Law Review
1974 American Indian Quarterly
1977 The Newsletter of the Association for the

Study of American Indian Literature (ASAIL),
1978 renamed ASAIL,
1980 renamed Study of American Indian Literature

(SAIL)
1984 Native Americas: Hemispheric Journal of
Indigenous Issues
1985 Wicazo Sa Review
1989 Tribal College Journal
1989 Red Ink: A Student Publication
2000 Indigenous Nations Studies Journal

The first American Indian Studies journal was the

American Indian Culture Center Journal initialed in

1970 and sponsored by UCLA. However, the journal
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changed its name in 1974 to the American Indian

Culture and Research Journal (AICRJ). This journal

provides an interdisciplinary forum for significant

contributions to the advancement of knowledge about

American Indians.

The American Indian Culture and Research Journal

is the oldest American Indian Studies journal.

Current issues discuss specific American Indian

article topics: culture, women’s roles, issues of

land, law, and history. The structure of the journal

is sectioned into four areas of concentration:

articles, commentary, literature, and reviews.

The Western Historical Quarterly began

publication in 1970 at Utah State University in Logan,

Utah, and remains there. Although this journal is not

a specific American Indian Studies publication, Native

American scholarship as included as the journal is

intended to reflect the interest of scholars and

students of Western North American history.91

This journal is geographic specific to the

western United States. Current articles argue/support

land issues, tenets of the land both human and animal,

and the effects they have on the lands.



69

The Journal of Ethnic Studies began in 1973 at

Western Washington State College and eventually moved

to Western Washington University located in

Bellingham, Washington. The initial publications

focused on ethnic groups located within the boundaries

of the United States, but its subject contents

expanded to include ethnic groups outside the

boundaries of the United States. However, the journal

ceased publication in 1992.

Over a decade later, the California State

University at East Bay Alumni Association established

their version of the Journal of Ethnic Studies.

Founded in 2003, this interdisciplinary journal is

student-centered which seeks to provide a forum for a

wide range of views and alternative point of views.

The journal structure revolves around political and

social commentary, poetry, narratives of ethnic

experiences, photo essays, cultural criticism, book

reviews, and memoriam.

The American Indian Law Review was established at

the University of Oklahoma in 1973. The journal was

initially developed by two University of Oklahoma law

students: Robert A. Fairbanks and Roy D. Folsom. This

new law review was to provide articles, notes, and
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comments pertaining to law affecting American Indians

or having a relationship to the social and economic

problems confronted by American Indians.92 This

journal was the first of its kind, produced, inspired,

controlled, and organized by Native and Non-Native law

students. A year later the University of California,

Berkeley began publishing American Indian Quarterly.

The American Indian Quarterly began in 1974 and

offers a multi-disciplinary approach including

articles and information from anthropology, history,

and literature. The journal promotes Native American

awareness and contributes through the publication of

sound scholarship within a multi-disciplinary

framework. Eventually, the journal later moved to

Northern Arizona University, located in Flagstaff,

Arizona, where it continues publication.

The American Indian Quarterly’s current structure

focuses on articles, interviews, poetry, commentary,

book reviews, and recent Indian-related dissertations.

Also, American Indian Quarterly devoted special issues

to the opening of the National Museum of the American

Indian, decolonization, Indigenous languages, and

literatures.
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The Association for the Study of American Indian

Literature (ASAIL) was founded at the 1972 MLA

Conference by Randall Ackly, Larry Evers, Wayne

Franklin, Kenneth Roemer, Per Seyersted, and Leslie

Silko. ASAIL as a group was founded with the purpose

of promoting study, criticism, and research into the

oral traditions and literature of Native Americans, to

promote the teaching of such traditions and

literatures, and to support and encourage contemporary

Native American writers and the continuity of Native

American oral traditions. Between 1973 and 1975 at

least five issues of ASAIL were published and the

journal had three name changes within the first few

years of its creation. In spring 1977, the first

publication of The Newsletter of the Association for

the Study of American Indian Literature was produced.

The subsequent year the journal changed names twice

from ASAIL Newsletter and then to Studies in American

Indian Literature (SAIL) and has maintained

publication under that name since.

Today ASAIL is the only journal in the United

States that focuses exclusively on American Indian

literature. ASAIL informs its members of American

Indian professor Positions, recent American Indian
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book publishing, upcoming conference calls, and a

resource for college syllabus of American Indian

Studies literature courses.

Native Americas: Hemispheric Journal of

Indigenous Issues published by Akwe:kon Press

(pronounced ah-GWAY-go) of the American Indian Program

at Cornell University began in 1984. Native Americas

is on the forefront of publishing Indigenous

scholarship and has received numerous awards for its

articles on Indigenous peoples.

Currently Akwe:kon Journals focus on American

Indian issues such as gaming, taxation, and federal

trust as it relates to specific Indian Nations. This

journal is not American Indian specific; it is

hemispheric in nature by including Indigenous people

from all over the world, as they work to maintain

their rights, life, work, freedom, and values. In

addition, the journal provides readers the insights of

Indigenous peoples socially, culturally, and

politically.

Wicazo Sa Review began in 1985, published

biannually by the University of Minnesota Press.

Currently, Wicazo Sa Review publishes scholarship

directly related to Native American Studies such as
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issues of sovereignty, water affairs, cosmology, law,

genocide, specific tribal agendas, and book reviews.

Similar to other journals, Wicazo Sa Review published

special issues. The journal devotes several issues to

colonization/decolonization and sovereignty.

The Tribal College Journal of American Indian

Higher Education was founded in 1989 by Paul Boyer.

He believed that something was needed to bring

together tribal college presidents, college staff,

faculty, and students to exchange ideas and

information. For that purpose, he started Tribal

College Journal with the first journal being twenty-

four pages in length. Many skeptics mocked Boyer’s

attempt to produce an educational journal with no

major university, tribal college, or financial

supporters. However, tribal colleges demanded more

issues and with the assistance from tribal college

presidents and from the American Indian Higher

Education Consortium, a motion was passed to

financially support the Tribal College Journal with

$15,000 to cover four quarterly magazines.

Throughout its existence, the Tribal College

Journal has provided readers an opportunity to read

and discuss various forms of Indian scholarship,
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research, and curriculum and an opportunity for tribal

colleges and mainstream educators from around the

world to trade ideas, brainstorm, and receive peer

reviews for scholarly writing. The journal currently

serves 25,000 Indian students, thirty-five tribal

controlled colleges and universities, countless

educational centers, mainstream universities, and

libraries all around the world.

Red Ink initially began publication in 1989 at

the University of Arizona when two students, George

Joe and Steve Danzer wanted to publish Native American

students’ thoughts, ideas, and innovations. Red Ink

is a specific venue that allows college and university

undergraduate and graduate students an opportunity to

seek publication. The journal prints an inter-

disciplinary agenda of articles, poems, artwork, movie

and book reviews. The focus of the journal is on

American Indian topics, but is not specifically

devoted to American Indian Studies.

The Indigenous Nations Studies Journal first

publication was in 2000 from the University of Kansas

Indigenous Nations Studies Program, located in

Lawrence, Kansas. The journal is published

biannually, and maintains a peer reviewed
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interdisciplinary approach that falls within the scope

of Indigenous peoples, communities, and issues in

history, law, cultural studies, literature, and

language.93 American Indian people are considered

Indigenous people and part of the scholarship

constructed within the journal.

American Indian Studies has several journals

available for scholars to pursue their academic

research and promote their ideas. In addition, these

journals provide an opportunity to bounce ideas off

one another, receive collective criticism, and further

the discipline. Since the inception of American

Indian Studies, the discipline has developed several

strengths that set the discipline apart, yet at the

same time failed to correct weaknesses that hinder

further development.

The weaknesses, as previously discussed are a

lack of a theoretical model and definition; additional

weakness includes its placement within the academy.

American Indian Studies has been referred to as

interdisciplinary, multidisciplinary, and tributary.94

Due to its placement, outside terms and theories are

applied to American Indian Studies by professors

trained from other disciplines. In addition, the
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discipline does not fit a standard academic mold nor

is it considered mainstream within higher education.95

In a real sense, the discipline stands alone because

Indian people and their history with the U.S.

government entered treaty agreements and those

treaties set Indian people apart from other ethnic

peoples.

Another weakness of the discipline is the lack of

a well-written Introduction to American Indian Studies

textbook. A few texts96 exist, but they clearly lack

the essential American Indian point of view. Another

important concept regarding Indian studies weakness is

the lack of American Indian professors teaching Indian

studies courses. The majority of instructors of Indian

Studies are non-Native. Native American professors of

Indian studies represent a very small percentage.

Lastly, does American Indian Studies need to develop a

methodological protocol when conducting research in

Indian communities or can it borrow existing

methodologies? Currently, people working within the

discipline seem unsure if American Indian Studies

needs a research methodology that sets it apart from

other disciplines. These are a few weaknesses within

American Indian Studies, as opposed to its strengths.
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American Indian Studies is truly unique. It

provides a rich curriculum designed around Indian

Nations that reside in the proximity of the

institution providing American Indian Studies courses.

It is impossible to provide an accurate and detailed

curriculum of all 560 plus Indian Nations and the

additional 200 non-recognized Indian groups in the

United States. Therefore, American Indian Studies

curriculum focuses on Indian Nations within its

vicinity. Students learn the Indian Nations’

language, culture, groups, and tribal government who

reside within the geographic vicinity of that

institution.

Through its curriculum, the discipline is able to

break common misguided myths and stereotypes regarding

Indian people. Common myths include the notion that

all Indians are rich from Indian gaming, all Indians

live in tipis, all Indians speak the same language,

and all come from the same tribe. American Indian

Studies not only counters these myths, but also offers

correct historical, political, social, and cultural

information. In addition, the curriculum advocates

tribal sovereignty.97 Tribal Government and Law

courses inform students of the nation-to-nation
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historical relationships between Indian Nations and

the U.S. Government. Classes in language and

literature teach and demonstrate to both Natives and

non-Native students to the values of language and the

storytelling tradition.

Identifying American Indian Studies strengths and

weaknesses was part of the information sought in this

research survey. A five-question survey was sent via

email to approximately 240 professors of American

Indian Studies. Only twenty professors replied for a

return rate of 8.3 percent; however, of the twenty

replies, six respondents claim they were not competent

to provide suitable information for the survey. For

example, one professor answered, “My response to your

questions will be disappointing because I know almost

nothing about American Indian Studies.”

A few respondents and non-respondents informed

the primary researcher, at an American Indian Studies

conference of their lack of interest, suggesting the

survey was too long and that they usually do not reply

to non-personal email. These respondents were not

calculated in the reply category because they did not

provide answers to the email survey.
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Respondents also informed the primary researcher

through casual conservation that they generally do not

reply to email surveys, but since they knew either the

chair or the primary researcher; they decided to

respond. Also a few email replies indicated they

were too busy at the moment, but as soon as they had

some free time they would reply. However, those

peoples never did send their replies nor did the

primary researcher email back respondents inquiring of

their replies.

In addition, two participants called the primary

researcher and his chair, inquiring if the primary

researcher had completed the university Human Subjects

forms. As a result of their inquiry, Human Subjects

approval statement was included in later surveys.

Including the approval statement information did not

have an impact on the return rate because no

participants returned their survey after the newly

inserted information was included. Once the suggested

deadline had expired, no additional email replies

arrived.

The low response rate from the survey limits the

conclusion gathered from the data; however, it

supports the possibility that American Indian Studies
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is not producing a paradigm and definitions because

AIS professors may not feel qualified or competent to

produce such information. The key factors pertaining

to this research instrument are professors of American

Indian Studies. Professors are the individuals

responsible for the discipline and need to take

responsibility for its development or lack of

development.

Email respondents were asked if American Indian

Studies should have a working relationship with Indian

communities (Table 2.7). They were given four

choices and asked to identify the answer that best

suited the question.

Table 2.7

Should American Indian Studies have a working

relationship with Indian communities

Strongly Agree Agree Disagree Strongly Disagree

12 0 0 0

Of the fourteen respondents, twelve strongly

agreed that American Indian Studies should have a

working relationship with Indian communities. Two

respondents did not provide an answer listed above;

instead one replied, “Where and when appropriate,” so
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that could be placed in the agree category (see Table

4.7). The last response asked, “What do you mean by

work?” The respondent clearly did not understand the

question. Therefore, that person’s response was not

recorded in any category.

One respondent, after voicing an opinion in the

“strongly agree” category suggested the use of

“Neither Agree nor Disagree” for those who might not

have an opinion. Unfortunately this respondent’s

suggestion was received near the deadline and could

not be implemented. The following table reflects the

thirteen valid responses counted for this question.

Table 2.8

Should American Indian Studies have a working

relationship with Indian communities

Strongly Agree Agree Disagree Strongly Disagree

12 1 0 0

Overwhelming support indicates American Indian

Studies should have an active role in conducting

research in Indian communities. However, does

American Indian Studies need a distinct research

methodology to separate it from other disciplines? Or

can American Indian Studies scholars conduct research
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in Indian communities by borrowing methods from other

disciplines?

The split among respondents regarding developing

a distinct research methodology for American Indian

Studies is illustrated in Table 2.9.

Table 2.9

Does AIS need a distinct research methodology to

separate it from other disciplines?

Yes No Do not know Total

6 3 5 14

Interestingly respondents could not come to a

clear consensus as the wide range of responses

indicates. One respondent who answered “yes” added

the following statement: “American Indian Studies is

inherently interdisciplinary and needs to find a way

to create a methodology that combines these various

areas.” This respondent seems to be saying that,

rather than developing its own unique research

methodology, American Indian Studies should create one

from methodologies existing already in other

disciplines.

Another “yes” respondent suggested, “The

methodology should be flexible and wide-ranging . . .
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American Indian Studies must create a methodology that

aids the tribes, rather than exploiting them.”

Generally Indian Nations are not taken into account or

consulted when conducting research in Indian Country.

It would seem obvious that American Indian Studies

should implement a methodology geared towards Indian

Nations and their ways of life. Indian communities

have many unwritten procedures, cultural do’s and

don’ts, and traditional values that any ethical

researcher should acquaint themselves with before

beginning any project involving American Indian people

and communities.

One of the “I do not know” respondents also

added, “I’m not sure that a distinct research

methodology (there are so many out there already that

are adaptable) is required as much as an effort to

have these methodologies as privileges as White

research methods and to have non-Native faculty

recognize that the process for doing research on

reservations and with tribal people takes a lot longer

if one does things in a culturally sensitive manner.”

This respondent also alludes to conducting research in

a sensitive manner, implying the researcher needs

become aware of the societal norms of the particular
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Indian community. This information is not learned

over-night, but may take years to understand and

develop.

Another respondent suggests, “I believe the

research methodology needs to be as strong as those

that occur in other humanistic endeavors, but with a

strong under-current that recognizes that American

Indians should have the right to have a strong voice

in shaping the overall program of the research that

impacts and uses their life.” Oftentimes in Indian

Country, the research mentality of “Father knows best”

is applied. The project begins without taking into

consideration of the Indian voice, problems, or

perspective.

A few respondents insist, AIS does not need a

methodology because it can borrow from other

disciplines. A “no,” respondent commented, “Nope,

American Indian Studies is too much of a multi- and

interdisciplinary program area. Specific and tested

methodologies exist for core foundation disciplines—

law, anthropology, etc.” In plain terms, this person

believes that American Indian Studies encompasses many

disciplines and is capable of borrowing methodologies

from other disciplines. Another “no” point of view
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respondent commented emphatically, “NO!!! There are

way too many models around in various disciplines.

The key to “doing” Indian Studies is multi-

disciplinary work in a respectful way.”

Another survey question asked, “What journals are

you publishing your American Indian Studies

scholarship in?” A few respondents mentioned of their

reluctance to publish in journals, stating that they

preferred to collaborate on books, volumes, or essays.

However, several journals were repeatedly identified

as publication venues. See Table 2.10 below.

Table 2.10
Repeat Journal Publication for American Indian Studies

Journal Identified Percentage

Wicazo Sa Review 4 28.5
American Indian Quarterly 4 28.5
AIC&RJ 3 21.4
Journal of American
Indian Education 2 14.2
Tribal College Journal 2 14.2
Indigenous Nations
Studies Journal 2 14.2
SAIL 1 7.1

It appears that the leading journal for AIS

professors to publish their works is Wicazo Sa Review

and American Indian Quarterly; followed closely by

American Indian Culture and Research Journal. Over a

fourth of the respondents have published in either
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Wicazo Sa Review or American Indian Quarterly. Over

twenty percent of respondents publish in the American

Indian Culture and Research Journal. Additional

journals that are not specifically geared towards

American Indian Studies were also cited as publication

venues by the respondents. See Table 2.11 below.

Table 2.11
Non-American Indian Studies Journals

Journal Identified Number

American Ethnologists 1
Anthropology and Education Quarterly 1
Choice Magazine 1
Journal of Extension 1
Indigenous Peoples Journal of Law, Culture,
and Resistance 1
North Dakota Quarterly 1
Social Science Journal 1
Thought and Action 1

The subject matter of these newly identified

journals includes ethnology, anthropology, and

indigenous peoples’ perspective regarding law,

culture, and resistance. All of these journals

support American Indian Studies as an

interdisciplinary approach to understanding the Indian

perspective by publishing occasional articles,

although their publications involve AIS subject matter

as only part of their content. It is that clear
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American Indian Studies has an abundance of journals,

both specific and non-specific to publish scholarly

works.

The main concern regarding American Indian

Studies is its lack of a theoretical model to serve as

the basis of the discipline. Critics of Indian

Studies constantly remind scholars in the discipline

of shortcomings and the inability for American Indian

Studies to stand on its own without a theoretical

model.98 Selected interviewees were asked specifically

why American Indian Studies does not have a paradigm.

Mixed results from the interviewees can be seen in

Table 2.12.

Table 2.12
Why American Indian Studies Does Not Have a Paradigm

______________________________________________________
Faults Frequency

______________________________________________________
Interdisciplinary 4
Faculty self-interest 3
Too many competing theories 2
Anthropological and Historical control 1
Colonialism 1
Multidisciplinary 1
No need for theory 1

Interviewee’s provided a logical reasoning that

possibly identifies leading assumptions regarding the

lack of a theoretical framework for American Indian

Studies. The leading factor was the interdisciplinary
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approach, as it does not allow new ideas to be adopted

into the discipline followed closely by faculty being

too busy to contribute towards the discipline because

their interests lies in themselves.

Duane Champagne states, “Indian Studies is most

places it is not a department, it is largely an

interdisciplinary sort of group. So that means people

are trained in a variety of different positions and

they come with perspectives from their disciplines, so

they are pushing their disciplinary point of views.”

He continues, “The problem with that is there is

really no Indigenous perspective in those environments

and there is no encouragement, and students are not

taught to develop an Indigenous perspective, so we get

that little kind of development and in a certain sense

Indian Studies is very different from African Studies,

Chicano Studies, or Asian-American Studies because it

is actually dominated by non-Indians. Anthropologists

and historians believe they control the knowledge and

the best work on Indians.”

Russell Thornton’s reasoning for the lack of

paradigm is, “There hasn’t been a group of people that

have really taken a real intellectual perspective or

intellectual plans, but when you look at the people
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involved in Indian Studies there are too many

different agendas and too many different things going

on. You have the non-Indians, the groupies, the

friends of the Indians, and the people who want to use

this for their work and to legitimatize their work and

Indians. And then with the Indians you have identity

problems that people want to use that to work out

their identity issues and legitimate their own

identity.”

James Riding In states, “I do not see, really a

lot of need for theory to be honest because I think

with theory it determines the outcome of research and

if you ever research a project without the insolence

of a theory, the source will guide you to your

conclusion, not the theory, so I do not know if it is

detrimental to Indian Studies or not to have a

theoretical foundation.” The interviewees’ suggested

many factors concerning the reason American Indian

Studies does not have a paradigm. As mentioned

previously, this research is the first of its kind

that explores the possibilities of why American Indian

Studies does lack theory.

During the last four decades, American Indian

Studies has stood against the waves of complaints by
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producing specific Indian Studies journals and levels

of degree attainment. Respondents strongly believe

the discipline needs to take an active role in the

development of research in Indian communities.

However, respondents were unsure if the discipline

needs to adopt a unique research methodology when

conducting research in Indian country.
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CHAPTER THREE

It’s been nearly thirty years since Russell

Thornton’s keynote address at the UCLA of American

Indian Studies symposium in January of 1977, where he

identified several areas of concern regarding Indians

Studies.99 During the three decades since Thornton’s

address, Indian Studies has yet to remedy his problem

areas, according to Thornton himself.100

The future of American Indian Studies programs

/departments in college and university institutions

hinges on the disciplines faculty, administration, and

institutions. The responsibility to fully develop

Indian Studies lies with its professors. The role of

institutions are to provide adequate funding, hiring,

promotion, and retention of professors, as well as

supporting students through scholarship, travel funds,

mentoring, and technological support. AIS

administrations also need to maintain high admission

standards and provide equitable treatment of students

for meeting program requirements and distribution of

funds. In addition, administration needs to hire and

promote professors with American Indian Studies

degrees rather than hire professors whose degrees were

granted from other disciplines where the training
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doesn’t take into account the American Indian

perspective. American Indian Studies professors are

responsible for the maturation of the discipline,

especially its two main areas of development: theory

and methodology.

American Indian Studies is a relatively new

discipline and can not be expected to produce a

distinct theoretical model within the few decades

since its conception. The discipline needs time for

scholars to suggest, promote, and critique

intellectual concerns.101 Can the discipline produce a

theoretical model for American Indian Studies programs

within the next decade or two? Indian Studies is in

the process of reviewing scholarly works that

addresses the lack of a theoretical model. As

previously discussed, American Indian Studies lies

within the second mandate of Kuhn’s theory

development.102 American Indian Studies is sifting

through its proposed intellectual frameworks;

deciphering which framework is best suited for the

discipline. It’s a matter of time before the

discipline develops a model, and several scholars have

suggested intellectual considerations for American

Indian Studies. American Indian Studies scholars have
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insisted now is the time for the discipline to

establish a working framework.103

Duane Champagne believes that scholars are

working on developing a theory for the discipline.104

He states, “What people are doing now; we are

strategizing to develop that literature, develop the

arguments, the books, printing the discussions, and

building up. I think there is a theoretical position

that is very possible. Some of us are calling it an

Indigenous perspective, where it is very different

from race, class, ethnicity, and people who believe

that rights given by the Creator to land, to self-

government, to social and cultural organizations that

they believe those kinds of rights supersede the

probationary status of nation states.”105

M. Annette Jaimes’ “indigenism” is an expansion

of works previously conducted by Frantz Fanon106,

Guillermo Bonfil Batalla,107 and Ward Churchill.108

Indigenism could be defined as, the inherent rights of

each American Indian tribes to enjoy sovereignty,

contending that all Indigenous people hold such

rights.109 According to the Indigenous perspective,

“Fourth” or “Host” groups of people are the original

inhabitants of the land. As host groups, all
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indigenous people’s share two distinct

characteristics; first, the habitat in which the

people live are non-disruptive, meaning they allow the

coexistence of human and organic life.110 The second

characteristic is being a conquered group of people

who reside within the geographic boundaries of a

colonized nation.111 Jaimes suggests all indigenous

groups hold in one form or another a system of

sovereigty and that sovereignty is not bound to

American Indian Nations. This perspective is not

bound to Indian Nations that reside within the

boundaries of the United States, but includes all

tribal and Indigenous people throughout the world.

Jaimes believes “indigenism” exerts precisely the sort

of impetus required to move American Indian Studies

towards being a valid and autonomous discipline rather

than a rubber stamp of others.112 However, Jaimes and

Champagne’s proposed models are Indigenous Studies

global perspectives, not an American Indian Studies

perspective. American Indian Studies perspective

should focus on Indian Nations that reside within the

geographic boundaries of the United States. The main

element that separates American Indian people from all

ethnic groups is their geographic relationship with
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the land. Indian people are the original inhabits of

the United States and an American Indian Studies

theoretical model needs to include that connection to

land.

Tom Holm, J. Diane Pearson, and Ben Chavis

introduce an alternative model: “Peoplehood: A Model

for Sovereignty.”113 The initial ideas of “peoplehood”

were inspired by Edward H. Spicer,114 George Castile

and Gilbert Kushner, 115 and Robert K. Thomas.116

Thomas’ understanding of “peoplehood” is based upon

Spicers’ definition of cultural enclaves or what he

called “enduring peoples.” Robert K. Thomas modified

the Peoplehood model to include sacred history and how

the elements are interlinked and interwoven so as to

be inseparable.117 After years of modification and

revision, Holm’s model includes four elements:

language, ceremonial cycle, sacred history, and

geographic location. The four elements overlap,

intertwine, interpenetrate and interact with each

other.118 Having a distinct language sets a group

apart because it sacred history a meaning of its own,

particularly of origin and creation settings.

Religious ceremonies are preformed in a language

familiar with the group. Sacred histories explain how
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and why ceremonies occur and how the lands geographic

location is an integral element for the events.

Peoples that have a historical and symbolic

relationship with a particular place, observe, and

know its cycle of natural events – solstices and

equinoxes, salmon runs, buffalo calving, the blooming

of particular plants, the appearance of certain stars

or planets – that occur at a certain time and place.119

The Peoplehood model has been continually modified

since its creation of the early 1960s to present day.

Vine Deloria Jr. offers an explanation for how

American Indian lands become sacred.120 His framework

includes four levels of sacredness: sanctity, a more

profound sense of the sacred, Higher Power reveals

itself, and seeking new revelations at new places.

The first category is sanctity. Sanctity is the

supernatural significance of a specific location where

something of great importance occurred. These are

usually places where violent acts were directed

against another human whose innocent blood was spilt

making the grounds sacred and endowing that place with

holiness. Deloria identifies the Battle of Gettysburg

as his example of a scared place. Historical markers

are constructed to identify the event that occurred in
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a particular place so that others can recognize and

understand why that plot of land is considered sacred.

The second category has a more profound sense of

the sacred. Deloria writes, “something specifically

other than ourselves is present, something

mysteriously religious in the proper meaning of those

words has happened or been made manifest.”121 A

Christian Biblical example could include Moses as he

parts the Red Sea that allows him and his people to

escape from captivity in Egypt. Sacred locations are

not necessarily dependent on human occupancy, but on

stories that describe the revelations that enable

human beings to experience holiness at a site.

The third category concerns where the Higher

Powers, on their own initiative, have revealed

Themselves to human beings. These are sites that are

holy in and of themselves; again Deloria uses Moses as

an example in the story where Moses reaches the top of

Mount Sinai and sees God appear to him in a burning

bush. Such geographic locations are held in the

highest regard by humans.

In the fourth and final category Deloria claims

that Indian people must be ready to experience new

revelations at new locations. Indian people need to
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prepare themselves for what may occur at any time or

moment. Deloria and Holm have proposed models based

on Indian lands and how land relates with the Indian

experience. However, other American Indian Studies

scholars122 have proposed single word concepts, but

lack detailed explanations to convey their ideas. The

above American Indian Studies scholars have proposed

theoretical models, but the discipline and its

professors have yet to agree or accept any of the

listed models.

The second possible area of maturation of

American Indian Studies is its research methodology.

Currently, a unique research methodology does not

exist for American Indian Studies. Instead, it

borrows methodologies from other disciplines even when

conducting research in Indian communities. The most

recently proposed alteration to currently used

research methodologies was suggested by Don Fixico.123

Fixico advocates Indian Nations need to establish

official protocols or guidelines for scholars who

conducting research in Indian country. His suggested

protocol involves three stages. First, is contacting

the tribe for permission. The executive branch of the

desired tribal government needs to be contacted with a
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presentation of research design, credentials, with a

demonstration of research purpose, followed with

anticipated research venues. Second, is conducting

research and behaving according to community cultural

standards while in Indian country. This step

represents the responsibility and accountability of

the researcher, where the researcher must abide by the

cultural norms of Indian country. The third and final

stage is post-research accountability, or follow-up.

The researcher must properly acknowledge the tribal

council, contact and liaison people, and other

individuals who may have assisted in the research

data. Fixico’s research protocol is specifically

orientated towards Indian Nations, in direct contrast

to Duane Champagne’s perception of conducting research

from an institutional point of view.

Duane Champagne124 believes that Indian scholars

should not have an monopoly on Indian Studies because

as in all human groups, cultures, institutions, and

social and political processes are usually

understandable to most anybody who is willing to learn

and who at least may observe, if not participate, in

the process.125 He writes that scholars wanting to

conduct research in Indian communities need to seek
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permission through a presentation to community leaders

and await their decision. Scholars do not have the

right to conduct research within non-consenting

communities.126

Champagne believes American Indian Studies is for

everyone, yet he stresses the importance of research

responsibility. Scholars need to be held accountable

for their ethics and research methods when conducting

studies and reporting their results.127 Universities

should condemn exploitative and intrusive research.

In addition universities and academic disciplines need

to establish methodological procedures that enforce

ethical codes of conduct when conducting research in

Indian communities.128

The future possibilities of American Indian

Studies are that it will become a “legitimate

discipline.”129 Nearly thirty years since Thornton’s

speech he believes, American Indian Studies is still

not a legitimate discipline. He thinks it is a

legitimate area of study, but not a discipline yet. 130

In addition, he believes American Indian Studies has

yet to develop the unique cohesiveness of a

discipline, with specific, standardized topics and

epistemologies. However, he believes the discipline
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is on its way in developing some kind of unique

American Indians perspective, issues, and topics.131

In addition, Thornton believes, “Indian Studies has

much more potential than other ethnic studies because

Indian people are so unique with their own

epistemologies’ and its tremendous potential of

developing new perspectives and new guidelines for the

academy.”132

Thornton was one of several interviewees who

expressed their ideas concerning the future of

American Indian Studies. Clara Sue Kidwell believes,

“Indian Studies will continue to persist because we

have been able to get attention in various fields of

scholarship relative to Indian issues.”133 James

Riding In agrees, “The future of American Indian

Studies is bright. We are going to continue to get

young minds into our department, infuse our department

with new ideas, concepts, and directions. There is

also a demand for American Indian Studies in the

academy.”134 Duane Champagne states, “In the long run

we will develop theoretical positions; people will

develop epistemological foundations of Indigenous

Studies and we will engage conversation within

academia.”135
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Email respondents were asked, “What they believe

is the future of American Indian Studies? Table 3.1

provides a wide range of perspectives regarding the

direction of American Indian Studies. Respondent

suggestions were categorized into three areas of

discussion: Yes, there is a future; no, there is no

future; and one respondent did not provide an answer.

Table 3.1
Is there a Future for American Indian Studies?

Yes No no reply
10 3 1

The three “no” respondents believe there is not a

very bright future for American Indian Studies. The

first respondent’s logic was based upon

“administrators and non-Native colleagues’ attitudes

based in old paradigms supported from western

viewpoints, epistemologies, and ontologies.”136 The

same respondent believes the lack of Native professors

impacts the discipline, “American Indian Studies

departments must be comprised of a majority of Native

faculty and must have the academic freedom to design,

implement and teach using their senses of tribal

customary practice.”137

Another “no” respondent stated, “foresees a

battle brewing between those who would keep American
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Indian Studies as it was upon its founding – studying

U.S. Indian policy, Indian literature, and history

etc. – and those who would inject new topics and

approaches – gender studies, global indigenous studies

etc.”138 This respondent’s wants to expand the

American Indian Studies / Native American Studies

beyond the geographic boundaries of the United States

and include other indigenous groups located outside

the original boundaries of American Indian Studies.

However, the ten respondents who felt American

Indian Studies has a positive future provided

information to support their opinion. Their logic

covers a wide area of discussions that are pertinent

to American Indian Studies. See Table 3.2 for

categories.

Table 3.2
Positive Future of American Indian Studies

Categories Percent
Further development 21.4
Interdisciplinary 14.2
Ethnic Studies 14.2
Faculty 7.1
Challenge the academy 7.1
Decolonizing 7.1

A “yes” respondent believes “American Indian

Studies is going to become a discipline that

challenges the way other programs have operated in the
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past—the questions being asked, the assumptions, the

methodologies, etc.”139 This mentality was one of the

original intents when the discipline first began in

the late 1960’s. American Indian Studies has yet to

evolve into a discipline that opposes and challenges

the academy’s way of thinking.

Another “yes” respondent suggests, “The future of

American Indian Studies lies in its capacity to

facilitate the decolonization of Indigenous nations,

not only by critically examining non-Indian

misrepresentations of Indigenous rights, histories,

and cultures, but also by developing courses and

projects that actually create solutions to the issues

and problems facing Indian communities, as well as

capitalizing on their success.”140 This respondent is

referring to specific courses available to students,

implying that instructors needs to be proactive in

developing and presenting American Indian Studies

curriculum.

The rocky and turbulent creation of American

Indian Studies during the late 1960s continues into

present and possibly, the future. Professors of

American Indian Studies and its administrators are the

individuals responsible for the development of the
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discipline. Professors need to suggest, agree upon

and accept an American Indian Studies theoretical

framework. In addition, scholars need to decide if

the discipline should develop a unique research

methodology or continue or borrow already existing

methodologies. Scholars and administrators need to

work cooperatively to fill the academic gaps where the

discipline lacks to ensure the growth and expansion of

the discipline.
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CHAPTER FOUR

The purpose of this dissertation was to

hypothesis ideas concerning American Indian Studies

and to assess the current state of the academic

discipline. This research was intended to fill the

information void in many areas of concern. Specific

areas of discussion were the underlying roots of the

discipline, including the original intent, the

interdisciplinary approach that restricts innovation,

and the seeming inability of AIS Professors’ to

address problems, develop the discipline further or

even to agree on approaches to problems and the

further development of American Indian Studies. These

proposed hypotheses are significant because minimal to

no literature exists regarding underdeveloped areas

within the discipline.

My research supports some of my original

hypothesis, but undermines other anticipated

expectations. Four hypotheses were proposed regarding

American Indian Studies. The first hypothesis is as

follows:

(H – 1) The civil right movements of the 1960’s

were a time of constant change and turmoil. American

Indian Studies was created during that time and as a
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result American Indian Studies is in the same flux

today, constantly changing and still in turmoil.

Russell Thornton writes, “Native American Studies

arose out of political pressure, polemics, and has yet

to escape that heritage.”141 Recall his story

describing American Indian Studies as a football being

punted back and forth between academic administrators

and American Indian Studies faculty, staff, and

students. As late as the 1980s, American Indian

students expressed their concern about whether the

discipline was in the right hands. As a result,

administrators produced what Thornton labels as the

“Indian showboat,” that inefficiently combines

teaching and student services, admits unqualified

students, hires only a few Indian faculties with

little to no academic credentials, and includes a few

non-Native faculty members to act as watchdogs over

Native American Studies.142

All the interview respondents agreed that the

social and civil rights movements of the 1960s led to

the development of American Indian Studies. Is the

discipline in constant change and turmoil today?

Respondents indicate, to an extent, American Indian

Studies is in continual change and turmoil.
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The information gathered from respondents tended

to be repetitive. That is, respondents expressed the

same or similar concerns and opinions. Due to the

lack of properly qualified Native American professors,

the discipline is forced to hire non-Native professors

trained in an outside discipline such as anthropology

or history. The responses to research questions

suggest that instructors teaching American Indian

Studies courses do not understand the American Indian

perspective and may never understand that point of

view. One respondent suggests, “Often times when

non-Indians get into these programs and teach these

courses they really do not understand the Indian

struggle. In my estimation some do, but I took

courses from non-Indians. Often times they would

teach those courses like they would a regular history

course, something like that just with Indian subject

manner, but they would miss many key components, which

we think are important that revolve around the issues

of sovereignty and culture.”143

Scholars and professors of American Indian

Studies are unsure if the discipline should have

departmental or program status. Duane Champagne and

Jay Stauss identified the constant change and turmoil
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associated with institutions of higher learning who

have American Indian Studies.144 Their text identifies

several universities that have established American

Indian Studies departments/programs and their

continual struggles in maintaining their respected

department/program in Indian Studies. According to my

interviewees, both department and program status have

their shortcomings and benefits.

Clara Sue Kidwell’s experience as a Director of

American Indian Studies at the University of Oklahoma

provides a valuable insight to this question. She

states, “A department usually controls resources and

controls faculty.”145 However, Kidwell also identifies

several shortcoming associated with department status.

“There is a tendency for people to isolate themselves

by saying, ‘we do Native American Studies and we do

not do anything else,’ or to be marginalized by the

administration which divides its resources among

departments based on various factors and may choose to

not give very many resources to Indians because there

are not any Indians or the faculty doesn’t publish

enough or a whole range of issues.”146

Kidwell identified the program status at the

University of Arizona as very
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strong because of the core number of American Indians

who are part of the program; they are hired directly

into the program; they are responsible to it; they are

evaluated by it and in that respect they act sort of

like a traditional department. She also suggests,

“Program status makes strong connections with other

programs at other parts of the institution; however,

you run the risk of being the term that is generally

used: ‘ghettoized’.”147

Russell Thornton replied, “Ultimately American

Indian Studies needs to be a department with the ways

things are in the university; that’s where you get

intellectual respect and political clout. That’s

what’s happening here, what some of the other ethnic

studies are moving towards, but Indian Studies is not

ready, here. But I think that’s probably what it

needs to do just from a political stand point and

legitimizing stand point; it matters maybe in other

senses. Probably for the best if it was departmental

status.”148

Duane Champagne implies, “Departments are

difficult too, but they have at least a chance of some

coherence intellectually.”149 Program status is worse

than departmental status, according to Champagne, “In
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most places the vast majority of Indian Studies

Programs are just sort of knit together things,

actually, that’s largely for cost-benefit kind of

stuff. You know, lots of small institutions who have

three or four people who do something with Indians and

put them together as a little program, so they can

offer some courses. What that doesn’t do is create

any kind of unified position and that’s part of the

reason why there is no unified theoretical coherent

position for American Indian Studies.”150

James Riding In, Professor of American Indian

Studies at Arizona State University suggests,

“Departmental status may provide a little more

weight.”151 Riding In says, “At Arizona State

University we have program status and we’re not even

thinking about going to departmental status. In terms

of what goes on at Arizona State University, we’re

treated like a department. We have our own faculty;

we do not rely on other departments to hire our

faculty; we don’t do joint hires and have not done it.

That’s not to say we won’t. We hire; we tenure; we

promote our own faculty and that’s pretty much what

departments do, so I do not see program status as a
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limitation to what we do at Arizona State

University.”152

Data collected supports the first hypotheses

regarding American Indian Studies as still being in a

state of change and turmoil today, more than thirty

years after the first American Indian Studies programs

were begun. Because American Indian Studies programs

vary so greatly from one institution to the next,

there can be no single standard for evaluating the

programs. However, it needs be noted that whenever

individual American Indian Studies

departments/programs undergo academic program reviews,

the suggested recommendations provided by the outside

committee should be seriously considered and

implemented, even with some reasonable modifications.

Ignoring the recommendations places AIS

departments/programs in greater turmoil because

problems identified by the academic program reviewers

simply grow larger, grow further out of control, and

spawn new problems.

Data supports the first hypothesis: American

Indian Studies is in a state of constant change and

turmoil based upon respondents’ perception of faculty,

competence of instructors teaching courses, and the
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uncertainty about whether American Indian Studies

should have departmental or program status.

The second hypothesis is based upon the intent of

American Indian Studies.

(H – 2) The American Indian organizations and

events of the 1960’s demanded self-determination and

called for change to benefit Indian people.

Therefore, the intent for establishing American Indian

Studies was to promote tribal sovereignty, deconstruct

popular myths about Indian people, and to work

directly with and in Indian communities. It was never

the intent of American Indian Studies to function as a

means to teach non-Natives how to be Indian in the Boy

Scout mentality of simplifying and romanticizing

American Indian cultures.

Basically four areas of concern need be discussed

regarding the intent of American Indian Studies:

sovereignty, deconstructing popular myths, resistance

to teaching how to be Indian, and support for Indian

communities. It appears research does not entirely

support the second hypothesis regarding the intent for

American Indian Studies. Instead all the interview

respondents specifically discussed the importance of

presenting an American Indian perspective or point of
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view while ignoring other statements within this

hypothesis. Respondents indicated that his is the

first and foremost important issue of American Indian

Studies, the Native American perspective.

Of the proposed intents of American Indian

Studies the most frequent characteristic identified

was developing a working relationship with Indian

communities. Three interviewees mentioned this.

Riding In said, “The early objective of American

Indian Studies was to form programs of study that

would make education at the college level relevant to

the needs of Indian people and communities.”153

Champagne indicates, “What a lot of students are

concerned about, they wanted to see more welted

material about Native communities; they want to learn

and understand them better.”154 Patricia Hilden,

Professor of Native American Studies at UC Berkeley,

concludes, “We as Indian students and faculty need to

be of service to our communities.”155 Interaction with

Indian communities is essential for American Indian

Studies.

Riding In indicated that promoting tribal

sovereignty was part of the intent of the discipline

and suggests that present day the discipline has
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departed from its original intent and that we, as

scholars, need to get back to the original intent

because “you can not separate sovereignty from Indian

Studies.”156

Not one of the interviewees provided a hint,

fragment, or reference to support the second

hypothesis regarding the intent of American Indian

Studies and its association with deconstructing

popular myths about Indian people, or that the

discipline is not intended to teach people how to be

Indian, even though published information suggests the

intent consists of the two aforementioned

characteristics associated with the intent of the

discipline. Overall, the second hypothesis regarding

the intent of American Indian Studies was only

partially supported by the research coming from

subjects rather than published information. Instead

the interviewees identified the need to present the

American Indian perspective in courses at the college

level. Accurate information regarding Indian people

presented in the correct manner is the most important

issue associated with the discipline’s original

intent, of the four characteristics suggested.
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The third hypothesis suggests the lack of

productivity by scholars in American Indian Studies is

because of its interdisciplinary approach. The third

hypothesis reads as follows:

(H – 3) American Indian Studies was established

as an interdisciplinary study encompassing a wide

arrange of disciplines. American Indian Studies is a

highly specialized discipline, but it lacks professors

trained in American Indian Studies. As a result, the

discipline suffers in the following areas: theory,

research methodology, defined set of terms, and

minimal journal articles or books regarding American

Indian Studies as an academic discipline.

The interviewees provided detailed responses

regarding the lack of theory as it relates to an

interdisciplinary approach. Riding In states, “A

theoretical framework is being developed, but because

of the diversity of faculty it’s hard to develop a

consensus because everyone brings more and different

approaches to the study of American Indian Studies.”157

The interdisciplinary approach as a potential

problem is confirmed by Kidwell, who stated, “When you

get into an interdisciplinary program, such as

something that tries to blend ideas from anthropology,
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history, legal studies, literature, and languages-all

the things that American Indian Studies tries to

encompass, it is difficult to try to find one over-

arching theory that gets all those things.”158

Champagne believes scholars are working on a

theoretical framework, but the reason one probably

hasn’t emerged is probably structural. “The Indian

Studies in most places is not a department; it is

largely an interdisciplinary sort of group. That’s

how we are at UCLA. So that means people are trained

in a variety of different positions and they come with

perspectives from their discipline, so they are

pushing their disciplinary point of view.”159

Thornton said, “For Indian Studies it’s probably

been called on to do too much stuff too early on in

the scene, and is still to a certain extent.”160 He

concludes, “I think the real reason is that the

academy and probably Indian people, too, have not

really appreciated the potential of Indian Studies.”161

The interdisciplinary approach does not allow people

working within the discipline to work as a collective

group. Too many different areas of training bring

different perspectives to the discipline, which is the

opposite of American Indian Studies focus of
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presenting scholarship from a unified Native American

perspective. Respondents support the premise that the

interdisciplinary approach does hamper the ability of

the discipline to produce a theoretical framework.

Part of hypothesis three is whether American

Indian Studies should have a separate research

methodology, especially for conducting research within

Indian communities. There was no overwhelming support

one way or the other. Respondents comments,

regardless of yes, no, or no answer, were very similar

with no consensus either way. Information from

interviewees provided the information for Table 4.1.

Table 4.1
Interview response to unique research methodology

question
YES NO
2 3

Champagne answered ‘yes’ and added, “You can

not do an interview like you do an interview in LA

with people or someone in the department that has to

do an interview or stuff like that; you can’t walk

into an Indian community and do that. Indian people

just do not talk to you, they might pretend to talk to

you, but they do not talk to you and give you the

information. Indian communities have certain kinds
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of, you know, families, cultural, and social

organizations, and certain kinds of etiquettes that

one has to be aware of when one goes there.”162

Champagne expressed his concern about the lack of

a research methodology with a student story.163 A

student wanted to interview some ladies from her

Nation and her mother arranged the interview time and

place. When it came time to conduct the interviews,

women were reluctant to speak. The student only

interviewed twenty percent of her respondents. She

eventually understood the reason; women from her

Nation did not proceed with the interview because they

were afraid of putting their voice on a tape recorder,

believing that if the tapes fell in the wrong hands,

witches could use the information against them.

Champagne states, “That’s a methodological issue that

I’ve never heard of in a methodological book and that

has something to do deeply with the culture of the

community. So I think the only way we can do real

research within the Native community is to respect and

understand the community deeply and understand why

they say and do certain things.”164

Kidwell answered ‘no,’ and stated further, “There

is a difference between theory and method, and I think
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that we do not need a unique methodology.”165 It would

seem that Kidwell believes it is silly to reinvent the

wheel when American Indian Studies can borrow other

disciplines’ research methods. Riding In says “I

think that we have many research methods that are in

commonality with other disciplines. There are only so

many approaches that can be used.”166 Thornton

supports similar notions, “You know, I have thought

about it; I don’t think they need a distinct research

methodology. I think AIS can use different

methodologies.”167

In addition to the interview subjects, data was

also collected from interdisciplinary scholars who

represent various institutions that have an American

Indian Studies department or program via an email

survey. The question, “Does American Indian Studies

need a distinct research methodology to separate it

from other disciplines? (See Table 4.2 for email

survey replies). Again, there is no clear consensus

according to the email survey indicating if American

Indian Studies needs a unique research methodology to

separate it from other disciplines or from the

interdisciplinary approach.
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Table 4.2
Does American Indian Studies need a distinct

research methodology to separate it from other
disciplines?

YES NO UNSURE
7 6 1

Respondents from the email survey indicated that

further research should be conducted to provide a

definitive answer. The answers from the email survey

and interview subjects hinder the development of a

unique research methodology for American Indian

Studies.

The third component of this hypothesis involves

American Indian Studies and its inability to produce a

defined set of terms. As stated earlier, American

Indian Studies does not have a comprehensive term to

define the discipline. Table 4.3 identified

reoccurring themes offered by respondents to define

the discipline.

Table 4.3
Email definition of American Indian Studies

Characteristics Identified Frequency

Research and scholarship 7
Provide an Indian perspective 6
Multi-disciplinary 3
Indian communities 3
Decolonization 2
Inter-disciplinary 2
Sovereignty 2
Provide a service to students 1
Ethnic Studies Department 1
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The terms used by email respondents versus

interviewees differ widely except for two terms:

provide an Indian perspective and multi-disciplinary

and disciplinary. Table 4.4 identifies interviewees’

characteristics for American Indian Studies.

Table 4.4
Interviewees’ defining American Indian Studies
Characteristics Frequency
Provide an Indian perspective 3
Endogenous consideration 1
Opposite of White Studies 1
Set of basic assumptions 1
Disciplinary approach 1
Holistic approach 1
Science 1

Between the two groups of definitions, the only

reoccurring characteristic was providing an Indian

perspective. Remaining characteristics were

scattered, but provided a sense of what the discipline

incorporates. Data gathered seems to supports the

proposition that the interdisciplinary approach is

also a limiting factor that hinders attempts by

American Indian Studies scholars to produce a cohesive

set of terms for the discipline. The fourth concern

regarding the interdisciplinary approach is its lack

of development American Indian Studies journals as
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venues for publication and/or books that specifically

address topics in American Indian Studies.

Chapter two identified existing journal as venues

for American Indian Studies scholars to submit their

scholarly work. The email survey results, Table 2.10

in Chapter 2 identified journals where American Indian

Studies Professors submit their scholarly works.

The answers from interview subjects about their

preference for journal publications supports the

results from the email survey on the same question.

Interviewees’ preferred venues for their publications

is Wicazo Sa Review, American Indian Quarterly, and

American Indian Culture and Research Journal.

However, the interdisciplinary approach gained support

as participants identified journals is specific

disciplines such as anthropology, where they also

publish. See Table 4.6.

It appears that the list of scholarly journal

venues for American Indian Studies is larger than

anticipated. The last hypothesis is specifically

geared towards professors of American Indian Studies

and their lack of participation in relevant issues

concerning the discipline.
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(H – 4) The lack of development in American

Indian Studies is based upon American Indian Studies

professor’s inability to produce significant

literature regarding American Indian Studies as an

academic discipline: paradigm, research methodology,

defined set of terms, and failure to publish both

books and academic articles in journals.

As discussed previously, American Indian Studies

has been described in several different ways:

interdisciplinary, multi-disciplinary or tributary.

Professors have been accustomed to bringing one or

more of these differing sets of preconceived notions

to American Indian Studies, which appears to make them

resistant to thinking of AIS as a unique program that

should have unique terms, theories, and methodologies.

As a result, AIS programs stagnate and become

stepchildren of other disciplines. The professors are

the scholars responsible for the growth and

development of American Indian Studies. They are the

individuals responsible for producing theoretical

frameworks, conducting research within Indian

communities, proposing specific language terms and

publishing in journals. If professors refuse to

become active participant in the above suggested
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areas, then who else is responsible for the burden of

expanding and strengthening the discipline?

Professors are the backbone of the discipline.

This research was constructed with the intent of

developing a fuller and broader understanding of

American Indian Studies. Of all the research question

analysis the most astonishing was the lack of

participation by professors via the email survey. The

fourth hypothesis was intended to suggest the failure

of professors to think of AIS as separate from

contributing disciplines. Unfortunately data

supports that contention. Minimal scholarly

suggestions for correcting the shortcomings have been

proposed from professors of American Indian Studies.

Currently, the discipline still lacks a paradigm, has

yet to construct a set of working terms, and is unsure

of its research methodology when conducting research

in Indian Country. However, the research suggests

that professors are contributing to the body of

literature by publishing both within American Indian

Studies journals and in outside general journals.

Does research support the fourth hypothesis

suggesting that the professors themselves are the

reason American Indian Studies has yet to address
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Thornton’s critiques. Research appears to support the

hypothesis. Twenty-five scholars, including email

survey respondents and face-to-face interviewees,

voluntarily participated in this study. All five

interview subjects contacted gladly accepted the

invitation to be interviewed, whereas the same can not

be said for the survey individuals contacted. See

Table 4.5 for statistics regarding participants.

Table 4.5
Total Participants Involved

Participants Responding Percentage
245 25 9.8

Interview participants continually repeated the

comment that American Indian Studies professors’

tendencies to do too much with too many different and

personal interests combined with additional issues

does not leave professors ample time to contribute to

the discipline.

This research revealed significant information

regarding American Indian Studies as an academic

discipline. The research identified specific areas of

the discipline that have yet to develop, but suggested

that some progress that has been made since the

creation of the discipline in the late 1960s.
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However, additional research needs be conducted to

understand the problems and to encourage further

development of American Indian Studies. Areas for

further study include the creation of a working

definition for AIS, a research methodology, and the

advancement of a proposed paradigm. As discussed

previously, a conceptual unified standing definition

for American Indian Studies does not exist.

Data gathered provides some ideas for a possible

working definition for American Indian Studies.

Identifying leading characteristics from survey and

interview respondents reveal a possible definition:

American Indian Studies is a scientific approach to

explain American Indian perspectives. What I mean by

“science” isn’t necessarily from the Euro-Western

sense, but rather science from a native perspective.

Gregory Cajete, Professor of Native American Studies,

provides an excellent definition of “Native Science,”

it is used as a metaphor for Native knowledge and

creative participation with the natural world in both

theory and practice.168 Within Native American

societies, a connection is maintained in all living

things from metaphysics, ceremony, farming, community,

language, human knowledge, and natural phenomena. My
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proposed definition recognizes the necessity for a

comprehensive approach and modified by a Native

centered perspective.

This definition is a short and simple,

overarching concept that allows institutions and

scholars to apply their own expertise and areas of

specialization towards the discipline, such as

tailoring American Indian Studies programs to the

Indian Nations within the geographic location of each

institution. Individual AIS departments and programs

can then have the flexibility to focus on issues

pertinent to the discipline including: language, law,

society, and culture. Further review, collaboration

and elaboration needs to occur prior to the

finalization of the proposed definition. Scholars

should engage in a similar debate regarding a research

method for American Indian Studies, a debate that

should result in a research methodology that is broad

enough to be useful for all AIS programs.

While the respondents were about evenly split on

whether or not a specific research methodology is

needed, it seems unnecessary to reinvent the wheel, as

Kidwell stated. There are existing effective proven

methodologies; however, what is needed is a corollary
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that addresses the ethics for properly conducting

research in Indian communities. Researchers in Indian

communities need to be respectful of the customs,

norms, and mores that are associated with each Indian

community. No Indian community is the same; they all

differ and all have their own set of rules and

regulations, and that is one of the challenges

associated when working in Indian Country: learning

what is proper and improper conduct. Scholars should

have learned some pan-Indian Indian, general Indian

customs and beliefs during their American Indian

Studies Research Methods course in graduate school.

Part of understanding Indian communities and

conducting research is constructed in the classroom.

Professors have the responsibility to inform students

of the do’s and don’ts when researching in Indian

Country.

Basic guidelines for this research corollary can

include, but are not limited to, finding a liaison

person to act as a spokesperson for the Tribal

Council. Permission to conduct research must occur

prior to formulating any hypothesis regarding the

research. The scholar needs to obtain approval from

the Indian Nations concerned for his/her project prior
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to starting his or her research, which should include

a research agenda presented to the tribal council

describing an outline of the project, the size and

breath of the community sample, a time line to guide

the stages of research, and the identification of

individuals to interview.

The tribal liaison person should also be held

responsible and or given credit for informing the

scholar of societal norms. For example, liaison

persons could include information on the proper

techniques involved for arriving at an interviewee’s

home or the use of eye contact. It is up to the

liaison person to uphold the highest respect for

societal norms, and he or she should be held

responsible for ensuring the scholar knows and

understands all societal norms prior to conducting

research. It could take anywhere from a week to a

month or longer for researchers to learn and

comprehend standard norms of a community, and that

time span should be included in the researcher’s

proposal.

Finally, scholars must give credit and thanks to

the tribal council for allowing the scholar to conduct

his or her research with their tribal nation. The
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scholar must provide a draft to the tribal council

informing the council of the research data collected

and the analysis of the results. Again, this time

consideration needs to be addressed in the scholar’s

agenda timeline because the council needs to approve

or provide suggestions for the scholar. Following

corrections, additions, or deletions, a second draft

should be returned to the tribal council for approval

before publication. Once the approval has been

granted, the scholar can ethically publish the results

of his or her project. This approach can and will be

time consuming, but the scholar needs to understand

that this approach must be done not only to show

respect for the Indian community, but also to protect

the legal and social rights of that community.

This additional corollary proposed for existing

research method is not new. It places a heavy

emphasis on both professors and liaison officials to

teach proper and respectful research etiquette when

conducting research in Indian Country. American

Indian Studies is based upon presenting the American

Indian point of view, and then research should follow

that lead and respect the culture, norms, and mores of
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Indian communities. Anything less is unacceptable,

unethical, and is some cases, may be illegal.

Agreeing to a conceptual framework for American

Indian Studies appears to be the biggest problem for

the discipline. To date, only two theoretical

frameworks have undergone significant revisions:

Holm’s Peoplehood Model169 and Jaimes’ Indigenism.170

Both models make logical and valid points; however,

both proposals need further analytical discussion,

elaborations and revisions. The Indigenous

perspective, identified by Champagne as a possible

framework, is not bound to the United States or North

American, but encompasses Indigenous cultures from the

entire world.

American Indian Studies, for the most part, is

limited to the geographic areas that encompass the

United States of America. It is intended for Indian

Nations residing within those boundaries; therefore,

Holm’s model seems most applicable because its

identifying connector is its relationship to the land.

Indian identity is connected to the place of origin

for aparticular American Indian group, and that

identify is forged by their language, sacred history,

and ceremonial cycle. American Indian Studies
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programs have a situation similar to the land

connection stated in the Peoplehood Model.171 It is

bound to geographic location and centers its emphasis

on the Indian Nations where each institution resides.

Holm’s model identifies the importance of land and for

that reason could logically serve as the basis for an

American Indian Studies paradigm.

Idealistically, the research conducted for this

dissertation will be repeated twenty years from the

present date to assess the progress of the discipline.

Some possible improvements in American Indian Studies

include additional institutions offering advanced

studies and degrees in AIS, new epistemologies,

including a comprehensive text to be used in the

Introduction to American Indian Studies course. The

discipline has made significant progress since its

origin, but much work lies ahead to place the

discipline, its scholars, and students in a position

of respect within the academy and the larger world.
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APPENDIX A

EMAIL SURVEY

Greetings from Tucson,

My name is Spintz S. Harrison, I am a doctoral student

in American Indian Studies at the University of Arizona.

Currently, I am working on my dissertation titled,

Everything You Wanted to Know About American Indian

Studies, But Was Afraid to Ask: Assessing Indian Studies

as an Academic Discipline. You have been identified via

your department/program web-page as a Professor of

American Indian Studies.

I am sending you this five question email in

anticipation you will participate in this study.

Information gathered will be placed in large group

categories as to conceal your anonymity. Consent for

publication of information is based upon you replying;

with your reply, you grant me permission to publish your

information. The completion of this survey should take

approximately twenty minutes.

Should you have any questions or concerns, please

contact me at Spintz@email.arizona.edu or (520) 626-
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4578. My dissertation chair is Dr. Tom Holm; he can be

reached at Holm@email.arizona.edu or (520) 621-5083.

Thank you for your time and we look forward to your

information concerning American Indian Studies as an

academic discipline.

For your convenience, the survey is below and as an

attachment. I understand your busy schedule, as the

semester nears, and ask that you reply before Friday

January 6, 2006. Again thank you for your time and

support in helping me with my dissertation project.

Spintz S. Harrison

Doctoral Candidate

American Indian Studies

University of Arizona

Harvill 310

Tucson, Arizona 85721

(520) 626-4578
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EMAIL SURVEY:

1. Define American Indian Studies.

2. Should American Indian Studies have a working

relationship in Indian communities? Which of the

following five answers best describes your thoughts:

Strongly Agree Agree Disagree Strongly

Disagree.

3. What journals are you publishing your American Indian

Studies scholarship in?

4. Does American Indian Studies need a distinct research

methodology to separate it from other disciplines?

Please explain.

5. What do you believe is the future of American Indian

Studies? Please explain.
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APPENDIX B

INTERVIEW QUESTIONS

Spintz S. Harrison’s interview questions for American

Indian Studies (AIS) dissertation.

Interview Questions:

• Define American Indian Studies.

• What was the “original intent” of AIS?

• Should AIS have a working relation with Indian

communities? Why? How?

• Is there a correlation between AIS and the social

movements of the 1960’s? If so what?

• According to the academy, what has AIS

accomplished thus far?

• Why has AIS yet to develop its own theoretical

framework?

• Does AIS need a distinct research methodology to

separate it from others? Why? Why not?

• What do you think is the future of American

Indian Studies?

Does it matter if AIS is Departmental or Program

status? Why?
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