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ABSTRACT

This study investigated the attitude of Nigerian students
relative to pre-school education with the ultimate goal of discovering
those factors which would impact the planning of a pre-school
program in Nigeria.

Subjects of the study were 50 Nigerians studying

in three institutions of higher learning within the State of Arizona
in the United States.
from them.

A questionnaire was used to elicit responses

The data from the questionnaire were organized into tables

reflecting frequency and percentage of responses for each research
question.

Analysis of these data was performed by computing the

means and standard deviations for each question and comparing the
results.
Results indicate that, while Nigerians appear to value pre
school education and to have specific values for developmental areas
of pre-school education—values which tend to parallel those of
specialists in the field of early childhood education, they do not
apparently feel that Nigerian teachers are currently adequately
prepared to meet the educational needs of young children.
The findings of this study suggest a number of important
implications for change relative to pre-school education in Nigeria,
particularly in regard to the preparation of nursery/pre-school
teachers.
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CHAPTER I

Introduction
Nigeria, located on the west coast of the African continent,
is bounded on the south by the Gulf of Guinea and on the landward
sides by Cameroon, Chad, Niger, and Benin.

Once a British protectorate,

Nigeria was granted full independence on October 1, 1960, as a
federation of three regions (Northern, Western, and Eastern) under a
constitution that provided for a parliamentary form of government.

In

1963 the country became a federal republic and promulgated a new
constitution.

On October 1, 1979, the current constitution for the

Federal Republic of Nigeria was adopted.
With a population of about 80 million and an annual growth
of about 2.5%, the country's populace constitutes about 50% of the
population of West Africa and about one-sixth the population of Africa.
With an area of 924,625 square kilometers (357,000 square miles), it
is four times the size of Great Britain.

While Nigeria is a federation

of 19 states and the new constitution outlines a system of government
in which the States have a degree of autonomy, most State revenue is
received from the federal government.

Although the States have

relatively few resources for generating revenue within their borders,
they may individually determine policy on matters such as education,
health care, and local industrial development.
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Currently with a 25% literacy rate (Countries of the World and
Their Leaders, Year Book, 1981, page 846), Nigeria is passing through
a period of unprecedented expansion in educational opportunities.
This is evident in the introduction of the Universal Free Primary
Education (UPE) program which began in 1976, the new University of
Technology (UNITECH) which was initiated in 1980, and the currently
proposed Open University of Nigeria.

The UPE aims at ensuring that all

Nigerian children receive necessary basic education for life in a free
and emerging society.

The University of Technology (UNITECH) programs

aim at developing the much needed manpower for technological and
industrial growth of the country.

As a result of these programs, the

State is planning for greater productivity, improved economy, and a
better quality of life for Nigerian citizens.

UNITECH answers the

need to produce technological manpower and is a prelude to remedying
the current technological deficiency in the country.

The traditional

universities (currently 23 in the country) emphasize erudition and/or
letters, i.e., certificates and theoretical learnings, while UNITECH
places emphasis on vocational and manipulative (technical) skills as
well as production.
The proposed Open University of Nigeria is a national effort
to further liberalize higher education.

Its principal goal is to

offer additional opportunities of higher education especially to those
persons unable to undertake full-time courses at the universities.
In addition, the Open University will benefit those who were unable to
take advantage of existing opportunities to enter a university
immediately or shortly after leaving secondary school.
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At the national level, therefore, education is regarded as a
tool for helping Nigeria further develop into a country which is
industrially, and technoscientifically advanced and affluent.

The

Federal Government of Nigeria emphasized this point of view in the
1977 National Policy on Education which describes education thus:
"Not only is education the greatest force that can be used to bring
about redress, it is also the greatest investment that the nation can
make for quick development of its economic, political, sociological,
and human resources" (p. 5).
The State of Anambra is one of the nineteen States of the
Federal Republic of Nigeria and, as is true of all of the States,
there is great emphasis presently on education.

The current period

of increased educational awareness and expansion of educational
programs and physical facilities has led in particular to the demand
for pre-school programs.

One of the reasons for this current attention

and emphasis on nursery education is the realization that the first
five years of life constitute a period of remarkable growth and
development.

A review of research literature indicates that the

benefits of good nursery education cannot be overemphasized.

Strang

(1969) noted, "Pre-school experiences are a prelude to success or
failure in school" (p. 86).

Biehler (1976) observed:

In the 1960's studies of the impact of deprivation on animals
and humans and the analysis of the development of intelligence
led to the hypothesis that the years from two to five years
were a crucial period in intellectual development. It was
reasoned that providing children with enriched experiences
during this stage of development would lead to sustained and
permanent gains in intelligence and learning ability (p. 412).
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In addition, the value of nursery education in promoting the
social development of the young has been acknowledged by researchers
(Sears, 1963; Hartup, 1964; Eyken, 1973; Sigel and Harper, 1968).
These researchers maintain that pre-kindergarten age children make
significant educational progress when they are given sympathetic,
skilled guidance in social interaction activities.

To date, there

have been no systematic studies which reveal actual perceptions and
expectations that Nigerian parents have for nursery school education.
It is important to understand these perceptions if practitioners are
to be able to develop good nursery school programs as well as sound
curriculum for the preparation of nursery school teachers.

In order

to gain a more complete picture of the Nigerian perception of nursery
school education, the current study was designed to survey a sample
of Nigerians relative to their views on this critical topic.

Purpose of the Study
The purpose of this study was to gather information about
Nigerian attitudes relative to nursery school education with the
ultimate goal of discovering those factors which impact the planning
of a pre-school program in Nigeria.

A secondary purpose was to obtain

information from pre-school education specialists, through a literature
review, as to what constitutes a good pre-school teacher preparation
program.

Such information, properly integrated with Nigerian

perceptions, would provide a data base for selecting content matter
that could be included in a potential curriculum for preparation of
nursery school teachers in Anambra State.
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Justification
Presently, there are no adequate pre-school teacher preparation
models in Anambra State.

The training presently given to nursery

school teachers does not focus on the child1s developmental abilities
and emotional needs, the individuality of the child, nor cultural and
societal values.

Therefore, the need, not only for quality nursery

education but also for the development of a sound curriculum for
preparation of nursery/pre-school teachers is evident.

Before such

a curriculum fan be developed there arises the need to provide a data
base for selecting content matter to be included.

In that (a) there

is no current literature that indicates what Nigerians believe about
nursery/pre-school education, and (b) Nigeria is in a period of
educational expansion, this study is both timely and relevant.

Research Questions
The questions that this study is designed to answer are as
follows:
1)

Why do Nigerian students enroll their children in pre-school?

2)

How important do Nigerians believe it is for a pre-school child
age two-and-a-half to five years to attend pre-school?

3) How important do Nigerians believe it is for teachers to have
specialized training in pre-school educational philosophy and
methods before teaching in pre-school?
4)

How well prepared do Nigerians believe Nigerian teachers are at
present to meet the educational needs of childreii two-and-a-half
to five years of age?
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5)

What developmental qualities or characteristics do Nigerians want
to be developed in the pre-school age child relative to social,
intellectual, emotional, physical, language, health, and general
developmental areas?

6)

What personal attributes or qualities do Nigerians value in
teachers of nursery/pre-school children?

Assumptions
The following assumptions underlie this study:
1.

The questionnaires directed to the population sample would elicit

valid responses as to the content needed to educate nursery/pre-school
teachers-to-be.
2.

The subjects are able to provide accurate and relevant information

to the issues of training pre-school educators.
3.

The questionnaire content is clear to the sample and the questions

are relevant as well as precise and informative of which the respondents
have knowledge.

Definition of Terms
Nursery school education is defined for this study from the
Nigerian perspective as a systematic training and instruction of
children two-and-a-half to five years of age in a school setting.
Personal attributes or qualities—those qualities or
characteristics by which an individual is distinguished.

CHAPTER II

Review of Literature
The review of literature is organized into four sections:
1)

An historical overview and status of nursery education in Anambra

State;
2)

The importance of early/nursery education for young children;

3)

Criteria for selection of pre-school teachers; and

4)

Elements of effective preparatory programs for teachers of young

children.

An Historical Overview and Status of Nursery Education in Anambra State
The concept

of nursery or pre-first grade education is

relatively new in Nigeria.

Apparently it developed in the late 1940's

when a group of expatriate women in Lagos began planning to provide
care for children whose ages were between two and seven years.

The

school catered primarily to the needs of children whose parents were
of the higher economic bracket and whose parents traveled out of the
country periodically.

Since that beginning, a number of nursery

schools have developed in different parts of the country.

According to

Okonkwo (1975) a number of nursery schools were established in the
present Anambra State before the 1966 civil war.

Some of these

early nursery schools were operated by expatriate wives to help working
mothers and were later incorporated in primary schools.
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Following the end of the Nigerian civil strife in 1971} the
East Central State Ministry of Education made provision for nursery
education (Nursery Edict #25) whereby private individuals and
organizations were permitted and encouraged to operate nursery schools.
In Anambra State, the first of such schools was established in 1972
and by 1982 there were approximately twenty-three in the State with
an estimated average enrollment of 150 children.

More schools

continue to develop as the demand for nursery education in the State
increases, and present signs suggest that nursery education is becoming
a permanent part of the educational system.
Nursery school education in Anambra State is presently conducted
and maimed largely by inexperienced, underqualified teachers—mostly
young secondary school graduates and occasionally by teachers who
possess the grade II teacher's certificate but who have no
training or experience in early childhood education.

special

Specific

preparation of nursery school teachers is currently nonexistent in the
State.
The challenge is to provide enough child care and nursery
education services while at the same time providing care and education
that is consistent with and responsive to the culture, the society,
and the developmental needs of young children and their families.
Soderman and Whiren (1980) stressed, '*The
must be broad in scope.

approach to nursery education

While focusing on the needs of the young,

schools must be open and sensititve to the values of the parents and
community being served and must utilize all available resources to
respond appropriately to their needs" (p. 10).
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Presently there are approximately eight thousand children under
six years of age in Anambra State.

According to 1982 data obtained

from the State School Management Board, Nursery Section, 3,480 were
enrolled in nursery schools in the State.

In another five years,

considering the country's annual population growth of about 2.5%
(Countries of the World and Their Leaders, Yearbook, 1981), there will
be approximately 9,050 pre-school aged children.

By the year 2000 the

researcher estimates that the amount will increase to approximately
12,000.

Presently, the demand for nursery education appears high in

the State.

If public interest as well as the enrollment figures are

accurate indications, the demand for nursery education is on an upward
trend.

Confronted by this predictable and speedy acceleration in

demand for nursery education, the resultant need for well-qualified
teachers becomes urgent.
The preliminary report of the Ad Hoc Joint Committee on the
Preparation of Nursery and Kindergarten Teachers (Haberman and Perskey,
1969) stated, "The conviction that all youngsters can benefit from
sound educational programs in the early years should not be construed
to mean an advocate to compromise quality of programs in order to
achieve quantity.

In fact, in a forced-choice situation no program

should be preferred to one which may be damaging to children" (p. 11).
The Ad Hoc Committee (Haberman and Perskey, 1969) recommends
starting a nursery school program only after competent staff and
adequate facilities are provided.

As is pointed out in the preliminary

report of this committee, "The vulnerability of young children
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necessitates quality educational programs for them; 'something is
not necessarily better than nothing"' (p. 11).

The Importance of Early/Nursery Education
Various reseachers

have pointed out how the growth and develop

ment of a young child depends greatly on the amount of stimulation the
child receives from the total environment which includes persons as
well as physical surroundings (Clarke and Clarke, 1976; Hunt, 1961;
Guinagh, 1976).

The works of Bloom (1964), Hunt (1961), Hess and

Shipman (1965) among others appear to confirm the importance of
environmental factors in facilitating the development of the young
child.

Tronick and Greenfield (1980) noted, "All indications from

research are that formal schooling cannot match the influence on
cognitive development of the first five years of life" (p. ix).
One widely quoted statement in support of the development of
early childhood education appeared in Benjamin Bloom's (1964) summary
of 1,000 research studies in which he concluded;

"Put in terms of

intelligence measured at 17, from conception to age 4 the individual
develops 50% of his mature intelligence, from ages 4 to 8 he develops
another 30%, and from ages 8 to 17 the remaining 20%" (p. 88).
This indicates that more than three-fourths of the child's
intellectual growth occurs by the age of six.

Bloom, as cited by

Butler (1970), stated three reasons why the early environment is of
crucial importance:
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1)
The rapid growth of selected characteristics makes the
variations in the early environment so important because
they shape these characteristics in their most rapid periods
of formation.
2)
Development in early years provides the base upon which
later development depends.
3)
It is much easier to learn something new than it is to
stamp out one set of learned behaviors and replace them by
a new set (pp. 25 and 26).
Hunt (1961) commented, "The assumption that intelligence is fixed and
its development is predetermined by the genes is no longer tenable"
(p. 342).

He further stated, "It might be feasible to discover ways

to govern the encounters that children have with their environments
especially during the early years of their development, to achieve a
substantially faster rate of intellectual capacity" (p. 363).

Studies

have shown that unresponsive environmental conditions appear to impair
seriously the developmental processes of the young child (Casler, 1961;
Krech, 1966; and Glass, 1968).
Some general conditions that appear to stimulate, support, or
facilitate development in children include physical contact and
emotional interaction with adults, as well as some predictable experiences
and familiar structural routines and opportunities to learn (Brophy,
Good, and Nedler, 1975).

Care and love as expressed through communi

cation and opportunities to explore and to interact with a stimulating
physical environment are also necessary.

The basic needs for shelter,

food, and human interaction appear to be universal.
Frederick Froebel's philosophy that the child is like a seed,
which if properly cared for grows into a useful and fruitful plant

strongly indicates that every child requires reinforcement to help
growth and development.

Katharine Read (1964) defined the nursery

school as:
...a school serving the needs of two, three, and four year
old children by offering them experiences adapted to what
is now known about the growth needs of these age levels.
It shares with parents the responsibility for promoting
sound growth in a period when growth is rapid and important,
just as the elementary school shares the responsibility with
parents of the elementary school age child (p. 24).
Nursery school as a fruitful laboratory for observation of
spontaneous behavior of children was the definition promoted by
Gardner (1956).

Fafunwa (1974) viewed the nursery school as "a

simple protective unit of reality in which the child is able to
enlarge his horizons through experiences and creation, thus satisfying
his natural curiosity and interest in the complex world in which he
lives without being irritated and confused by its complexity" (p. 48).
Gull

(1960) represented the nursery school as a brilliantly successful

experiment in democratic living in that children two-and-a-half to
five years of age are received into a miniature community where all
have equal rights and equal opportunities.
Lay people appear to think that play is the only agendum in
a nursery school.

This type of thinking fails to realize that play

is the method for learning for the child (Butler, Gotts, and
Quisenberry, 1978; Stant, 1972).

A well-planned and operated nursery

school offers a wide variety of experiences thus "giving the child
that invaluable exposure to the world, while moving him in an
environment planned and scaled to his interests"

(Anyiam, 1976, p. 4).
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The need to socialize at an early age is apparent in the writings
of Arnold (1970), Freud (1927), and Adler (Ansbocher, 1956).

As Bolton

(1976) indicated, there are children who need playmates and other
adults to assist in the gentle process of emancipation from the family
unit.

In the nursery school environment, the child learns about

personal and interpersonal relationships by associating with other
children and adults and experiencing more different social surroundings.
Living in a crowded world, in close proximity and with little
room for individual eccentricities causes people's reactions
to each other to become increasingly abrasive and fearful.
We cannot tolerate such attitudes if we are to survive. You
can help modify this climate of hostility by teaching your
child to get along with others (Arnold, 1970, p. 80).
Nursery school is not only a forum for social growth and
development, but it is also an avenue for much learning during the
formative years in a child's life.

Ilg and Ames (1955) summarized

this viewpoint by saying that if the nursery school is well run and
the child's adjustment favorable, not only will he have a good time
at school, but it can be for him a definite maturing experience.
Nursery school can also help him to adapt to his home life with
increased effectiveness.
One may therefore summarize that the nursery school is a
school that serves the needs of two-and-a-half to five year old
children by offering experiences adapted to the growth needs of the
children's age level and promoting sound growth in a period when growth
is rapid and vital.

Nursery education can then be described as a

systematic training and instruction of young children who are no longer
infants but who are not yet in primary school.

The importance of
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nursery education for many children cannot be overemphasized,

A good

nursery school not only offers the child a change away from the home,
but it also supplements and complements the home.

Criteria for Selection of Pre-School Teachers
Various researchers view the teacher as the key element in the
development of successful nursery school program (Fafunwa, 1974;
Pitcher, 1979; Kirk and Gallagher, 1979).

In the 1978 Child Day Care

Manual of the Arizona Department of Health Service it is stated:
If any one segment of day care operation could be isolated
and designated as most important it would be the human
segment. A beautiful building and a good program design
will not assure a 'successful' (for young children) center,
if the staff is ineffective. On the other hand, a program
which has many less-than-excellent building and equipment
features can provide good things for children with
knowledgable, responsive, and innovative adults on board
(p. A-17).
The responsibility of the teacher of young children is great.
Lay

and Dopyera (1977) stated that

"Whether the teacher of young

children works with a kindergarten or primary class in a public school
or in a nursery school or child-care setting, the responsibilities
are the same—to provide circumstances that support the development and
learning of the child" (p. xv).

This is to say that the major role

of any teacher is to create an atmosphere and environment where
children can develop.
In addition, Kirk and Gallagher (1979) wrote, "We11-qualified
personnel are the hallmark of any successful educational program"
(p. 497).

Evans (1975) noted, "The binding force for most nursery

programs is considered to be the rapport between the teacher and each
child—a rapport capable of fostering self-confidence, security, and
spontaneity within the child" (p. 54).

In her book, Broman (1978)

wrote, "The most important factor in helping young children adjust to
a school setting is the teacher.

Young children need well-adjusted,

intelligent, energetic, and creative teachers...

Early childhood

teaching is a highly professional occupation and should be staffed by
well-trained and committed persons" (pp. 10 and 11).
"Since there seem to be optimum times for learning and evidence
shows that they are most likely to occur in early life, the questions
of what, how, and by whom young children should be taught, become
increasingly significant"

(Hess and Croft, 1975, p. 4).

A study by

Klaus and Gray (1968) also suggests that the question is not whether
programs of early intervention should be used but how such programs
can be made as effective as possible.

Weikert (1973) and his staff in

Ypsilanti, Michigan, comparing three pre-school programs found no
difference in intellectual gains by children in these programs.

He,

therefore, expressed the opinion that it is the way in which the
programs were implemented rather than the specific curricula that was
responsible for the gains made by the children.

This means that it is

the care that the teachers took in assessing their methods of implement
ing the curricula, the morale of the staff, and the constant monitoring
of the programs and attention to the needs of the children that may
have been responsible for the results.

This study emphasizes the

importance of teacher quality and teacher preparation.
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What kind of persons, therefore, should be selected and trained
for this job?

Decker and Decker (1980) pointed out that, "All

personnel, employees and volunteers, must be free from any psychological
or physical illness which might adversely affect children or other
adults, and must have the personal qualities necessary to work with
young children" (p. 87).

Necessary personal qualities as listed by

Landreth (1942) and Evans (1975) included good health, interest,
imagination, creativity, a pleasant speaking voice with no marked
accent, an attractive and cheerful appearance, broad human understanding,
a reasonable feeling of security, and a sense of humor.
Pitcher, Lasher, Feinberg and Braun (1979) also stressed that
academic preparation and competence of teachers should not be the only
criteria but that the teacher's personality and values should also be
considered.

On this subject, Pitcher, et. al. (1970), wrote:

It is useless to try to teach values or ideals as formulas
or catechetical magic. Teachers and parents must have ideas
and values as controlling principles in their own conduct.
An adult who is not genuinely and constructively loving,
tolerant or gracious has nothing to teach a child about
such qualities. The child learns from concrete representa
tion and feelings; the teacher must be a model of the
values she wishes to impart, and she will begin forming a
child by first forming herself (p. 9).
"Any educational program for young children implies the need
for staff that can perform in a variety of functional roles.

These

include supervision, administration and evaluation, teaching, working
with families and communities, and working with specialists in related
disciplines" (Haberman, 1964, p. 11).

Ryan (1974) indicated that

the teaching strategies utilized in a program are most effectively
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implemented by individuals who are to understand and adapt to an
organized

way

of life.

This means that they are open and flexible

enough to understand and adapt to the ideas inherent in the program
so as to effectively teach.

Elements of Good Preparatory Programs for Teachers of Young Children
Before reviewing elements which have been considered to make
up good preparatory programs/curricula for teachers of young children,
it appears worthwhile to briefly discuss the need for a curriculum.
Tanner and Tanner (1975) pointed out that education is not just the
means through which a culture is transmitted, but that it is also the
means through which it is transformed.

These writers also recognized

the fact that primitive societies were able to accomplish educational
functions without schools and formal curricula because the gap between
what the growing generations needed to know and do in order to take
over the tasks of the established generation could be bridged by
direct shared experiences.

In today's modern technoscientific society,

the growing complexity of knowledge and life is such that society looks
to the schools and the curriculum as important for enabling the
rising generation to gain the needed insight and power to build a
better society.
Emiko (1980) pointed out that, "Teacher's training in early
childhood education is one of the most important problems in every
country" (p. 2).

The design and implementation of any educational

program requires a special sensitivity to the needs of the
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learner/trainee and the job demands.

Concerning the preparation of

teachers for early childhood education, Hess and Croft (1975) noted:
A real professional in early education is not merely a
'glorified babysitter.' There is a body of knowledge
and concepts and a range of skills to be mastered...
Helping young children develop their potential during
the formative years from three to five requires more
than concern for physical safety. Special training is
needed to meet the demands of rapid change in human
organism with special patterns of learning (pp. 4, 48).
What a teacher does or does not do in the classroom can be influential
years and even decades later (Lay and Dopyera, 1977).

"What the

teacher plans and what the teacher does have their consequences on
the learning and the development of children" (Almy, 1975, p. 110).
Authors Beaty (1979) and Harrison (1980) have developed
curriculum models for pre-school teachers.

Generally, however,

professional educators and researchers who study teacher behavior
have not reached agreement as to the criteria for effective teaching
and instruction.

Lay and Dopyera (1977) warned, "The commitment to

be a teacher should be considered carefully.

Teaching is not something

in which one can be lightly engaged...

Teaching requires much more of

a total personal commitment"

What this means is that

(p. 8).

prospective teachers of pre-primary school children should thoroughly
consider this career choice.

Eliot (1973) discussed three essential

elements necessary for the development of a good nursery school teacher
summarized as follows:
1. liking and interest, reflecting the attitude and value
of the individual;
2. appropriate personality; and
3. special education for the job regarding knowledge
and skills.
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Evans (1975) expressed the view that teacher effectiveness
should be assessed largely in terms of how all the learners achieve
the objectives set out for the program, provided these objectives
are valid and realistic.

He observed also that research about

teaching effectiveness across educational levels generally suggests
that teachers who are perceived by others as most effective rate high
in the following qualities;
a)

enthusiasm and communication skills-

fa) adapting teaching objectives, content, and method in
process (in response to the reactions, learning problems
and needs of pupils)c)

activating the learner*s interest and personal
involvement (through teacher flexibility and
motivation)-

d)

empathy, nurturance and a secure self-image for
teaching young children (p. 387).

A summary of the three objectives of teaching training for young
children indicated by Emiko (1980) are:
- to develop the teacher's personality with good ethical
concepts;
- to include sufficient professional subjects; and
- to provide sufficient amount of practice teaching.
Since teaching requires people who are capable of responsi
bilities and self-directed action, it is important that a teacher
education program should assist teachers-to-be in developing personal
responsibility rather than impose authority in ways that are arbitrary
or that prevent students from being responsible for their own learning.
Such programs, therefore, should provide opportunities for students
to take responsibility for their learning through making choices,
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because it is only through the learner's own conscious and persistent
efforts that they can become effective teachers of young children
(Lay and Dopyera, 1977).
Feeney and Christensen (1978) advanced the theory that certain
experiences contribute to the development of nurturing, self-directed
teachers of young children.

These include the acquisition of self-

awareness, knowledge of human development and education, skills in
interpersonal relationships, and skills in designing environment and
curriculum experiences for young children.

Katz (1974) noted that

the way one teaches in the classroom has an important effect on how
students will structure learning environments and relate to children,
parents, and co-workers when they themselves begin to teach.

Lay and

Dopyera (1977) recognizing the above fact wrote, "We generally concur
with the adage that 'teachers teach as they were taught, not as they
were taught to teach'" (p. vii).

Also, most learning occurs best

when it involves the whole person, when it allows for individual
learning styles, when it derives as much as possible from direct
experience, and when knowledge is wedded to its personal implications
(Feeney and Christensen, 1978).
Most of the nursery teacher's time will be spent interacting
with children, but in order to be effective in this role the teacher
must be aware of other equally important responsibilities.
include program planning.

These

The teacher is responsible for selecting

the daily program objectives that must be converted to learning
activities for the children.

In order to plan effectively, the
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teacher should be aware not only of the entry-level skills and abilities
the children bring to school, but also of the individual child's
progress.

This diagnostic function is critical in order to individualize

the curriculum and effectively meet the needs of each child.

It is

important for the teacher to employ a systematic way of recording each
child's progress and utilize these records in making decisions with
regard to the selection of program objectives (Brophy, Good, and
Nedler, 1975).
Jean-Jacques Rousseau, the philosopher, stressed that knowing
the child well allows the teacher to know how to handle the child.
He indicated the need for the study of the stages of the child before
the education suitable for each stage would be set out (Rousseau in
Boyd, 1963).

McKenzie and Kemig (1975) pointed to the fact that

teachers in the first school receive children at a point in their
lives where they have already carried out a great deal of learning.
Teachers in training should acquire knowledge in the study and under
standing of pre-primary age children because, "They come to school
needing our respectful help in their task of growing and we can do
better if we have some knowledge about the child's home and
community" (Ibid, p. 41).
Pitcher, et al., (1979) wrote:
In a sense, the education of teachers in social issues is
a prerequisite to the development of sound attitudes in
children. As teachers are exposed to such learnings, it
is hoped that they will also incorporate the messages
within their own persons. We as adults make most progress
in forming a child by first forming ourselves (p. 61).

Landreth (1942) stated that a rich cultural background including
preparation in biology, physiology, nutrition, and psychology as well
as in the arts, is necessary for nursery school teachers.

She added

that teachers must also have had supervised courses in nursery school
practice teaching, some observation of kindergarten and primary
groups and an apprentice period of teaching in nursery school with a
T

trained and experienced teacher.
Bloom's (1964) view of pre-school education is that it is a
very complex process of "learning to learn" which requires a well
prepared teacher.

In an overview of international research in early

childhood education, Chazan (1978) pointed out, "The research on
the pre-school curricula which has underlined the importance of
teachers' attitudes and of teacher-child interaction suggests that the
initial and inservice training of nursery school teachers (and other
staff) should be a major focus of concern" (p. 213).
Stukat (1978) referred to the work of William Olson and Krook
(19-73) and stated a number of educational criteria which were
assumed to be basic for furthering optimal development in young
children.
The criteria are:
- to arrange attractive learning situations which give the
child opportunities of exploration, discovery and selfguided learning;
- to stimulate the child's spontaneous activity with
concrete material;
- to stimulate social interaction and exchange between the
children;

- on the basis of professional knowledge and in the light
of knowledge of each child's current needs, to present a
variety of enriching materials and to be ready for help
and encouragement" (p. 177).
Operating in relation to the above principles, an attempt to reach the
goals presupposes a teacher with some definite and proper knowledge,
through training, in these areas.
So much knowledge is now available about children and about
techniques of education that make it possible to develop good, basic
teaching skills.

However, as Hess and Croft (1975) pointed out:

This does not mean that there is only one cluster of
talents that make for effective teaching. Competence with
young children involves a dynamic set of processes which
go beyond the question of whether your personal character
istics match a set of criteria on some 'ideal teacher' list.
Good teachers are successful in their own unique ways
combining ingenuity and experience with professional
training (p. 22).
It is necessary and possible to learn skills and strategies that will
help one deal effectively with young children because new programs,
alternative methods of teaching and knowledge about early education,
growth and development of children have increased enormously as a
result of research and experience of the past few years.

There is,

therefore, a body of knowledge and concepts plus a range of skills
to be mastered if one is to become an effective teacher of young
children today.

The role of the nursery school teacher in today's

society is complex and has far-reaching effects.
Although probably no one teacher acquires all needed skills
for teaching at any level, prospective nursery school teachers must
have basic knowledge and skills before entering nursery school in
order for them to further develop their skills while working with

children.

The preparation of the nursery school teacher"-equipping

of the prospective nursery school teacher with basic knowledge and
skills—can be achieved through guided study, practice and evaluation.
Regarding practical experience, Hess and Croft (1975) stated,
"Much training for beginning teachers comes both from participation
in activities and from evaluation of their performance" (p. 52).
Harrison (1980) deplored what he called the great yawning gap between
theory and practice in teacher education.

He proposed the provision

of preliminary human relations training and bridging the gap between
theory and practice through the use of case studies, simulations,
action mazes, decision-making analyses and role plays.

He reckoned

that for teacher preparation programs to be meaningful so that
teachers can internalize their learning, it is important that student
teachers be actively stimulated to probe, to question, to relate well
to. others and fundamentally be able to understand themselves.

Once

students can analyze their own actions and those of their groups
through group dynamics, they are in a better position to consider in
depth the kinds of situations and problems in a typical nursery
school.
"Teaching means creating situations where structures can be
discovered; it does not mean transmitting structures which may be
assimilated at any other than a verbal level" (Piaget, in Ripple and
Rockastle, 1964, p. 3).

Thus, concerning teacher preparation, there

should be no substitute for direct practical experience.

During

training, prospective nursery school teachers should receive much

25
practical or first-hand working experience with nursery school children.
The aim in preparing teachers of nursery education should not be to
teach concrete operations, but to provide experiences with their
prerequisites so that operativity will subsequently flower.

True

learning is said to occur when learners have the opportunity to make
applications of theoretical ideas (Beaty, 1979).

As Almy (1975)

noted, it is not clear at this point what mixture of formal education
and practical experience may constitute the most appropriate mixture
for preparation of nursery school teachers.

The training that will

be needed is suggested by the variety of functions that the role of
the early childhood educator may encompass.
In the following figure (See Figure I), Hess and Croft present
what they consider to be typical educational experience requirements
for teachers in early childhood education programs.

Figure I:
Programs

Requirements for Teachers in Early Childhood Education

Directors and/or Head Teachers

Teachers and Assistant Teachers

At least 21 years of age.

At least 18 years of age.

University or college degree with
emphasis on course work in the
field of early childhood education

At least 12 semester units of
course work in early childhood
education.

From 1 to 4 years teaching experi
ence in early education programs.

At least 3 hours experience per
day for 100 days in a calendar
year under qualified supervision.

Either 3 semester units or the
equivalent in administration
and/or staff relations.
(Adopted from Hess and Croft, 1975, p. 51)
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Summary
The child in Anambra State, like children in other developing
nations, is perhaps faced with different and possibly greater
challenges than the child in an already developed country (Fafunwa,
1974).

It should, therefore, be an urgent task and aim of nursery

education to help develop in children those skills and attitudes
which will enable them to cope with their changing environment.

It

should be the aim of nursery education to assist the child to under
stand and appreciate his/her immediate world and at the same time
help the child prepare for the world that is to come.
Tronick and Greenfield (1980) define a nursery school in
terms of the people in that school by showing how important adults
and other children are to children.

In other words, the child needs

other adults and children if he is to leam to relate, communicate,
and socialize with people outside the family.

As the child does so,

he not only gains in social and emotional skills, but also in
intellectual abilities.

The teacher's role in helping to shape

children's growth and development is a very important one that is
also demanding.

Teachers of young children, therefore, need not only

to be carefully selected, but they should also be adequately trained
and prepared—theoretically as well as practically--for effective
interaction and functioning with children.

CHAPTER III

METHOD

Subjects
The sample for this study consisted of fifty Nigerian students
(males and females) studying at the University of Arizona (Tucson,
Arizona), Arizona State University (Tempe, Arizona), and Pima
Community College (Tucson, Arizona).

The group was considered to be

aware of the needs for the development of a pre-school teacher
preparation program in accordance with Nigerian values and in addition
would be able to provide information about their views of program
content.

For purposes of this study it was assumed, also, that

sample elements have personal and intimate knowledge of the educational
goals and situations in Nigeria.

In addition, because they are

Nigerians and were reared in Nigeria, it was assumed that they under
stand the Nigerian culture and mores.
Names of Nigerian students currently enrolled in the Arizona
institutions were furnished by the foreign student office at the
University of Arizona.
at each campus was

In addition, the Nigerian Students Association

contacted by the researcher by telephone.

From a

listing of 60 potential respondents, 50 Nigerian students--20 from
the University of Arizona, 4 from Pima College, and 26 from Arizona
State University—returned completed questionnaires.
returned responses represent

The fifty

83.3% of the contacted Nigerian students.
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Among the 50 subjects, 28% or fourteen were graduates; 68% or
thirty-four were undergraduates; and 4% or two subjects categorized
themselves as neither graduate nor undergraduate without being
specific.

The respondents came from all regions of Nigeria (see

Appendix A for a geographic division of Nigeria, utilized for the
purpose of this study).

Thirty-eight respondents (76%) were males and

twelve (24%) were females.

Age-wise, thirty-seven respondents (29

males and 8 females) were between the ages of 20 and 29 while thirteen
respondents (9 males and 4 females) were between the ages of 30 and
40 years.
Fifty percent of the respondents were married or living in a
marriage-style relationship while the remaining 50% listed themselves
as never married.

Of the twenty-five married respondents, thirteen

(26%) had pre-school age children.

All

thirteen pre-school children

were living with their parents and were enrolled in pre-school at the
time the questionnaire was distributed.

Twenty-three (46%) of the

respondents had resided in the U.S.A. for 1 to 2 years; eleven (22%)
between 2 and 3 years; nine (18%) between 4 and 5 years, while
seven (14%) have resided in the U.S.A. for over 5 years.

For a

tabulation of the demographic characteristics of the sample see
Appendix B.

Procedure
In the initial telephone conversations with the Nigerian Student
Association presidents, the investigator explained the nature and
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purpose of the study and detailed the help being sought.

Approxi

mately two weeks later a second contact with the Association
presidents was made by telephone and arrangements were made relative
to the specific dates and venues wherein the research instrument would
be administered to the Association members.
The questionnaires were distributed at the University of
Arizona and Pima College on Saturday, May 1, 1982, and at Arizona
State University on Saturday, May 15, 1982.

Subjects were requested

to complete the questionnaire at that time.

Eighteen subjects

requested permission to take the questionnaires home for completion.
They were allowed to do so and eight of these people completed and
returned the questionnaires.

A total of 95% of the initial subjects

completed and returned the questionnaires.

Instrument
In order to begin construction of the instrument, a review of
relevant literature was conducted to ascertain areas of importance in
pre-school education.
prepared.

From that review a list of interest topics was

Utilizing that original listing, a set of questions was

designed by the investigator with the help of two specialists in
Child Development and Family Relations at the University of Arizona.
The questions were designed to solicit information relative to
the study's research questions.

These completed questions were then

put into a questionnaire which also contained information requests
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relative to age, sex, student status, and marital status of the
subjects, as well as the number of years of residence in the United
States of America (see Appendix D).
The instrument was constructed so as to yield information in
important areas: (a) the students' perceptions of children's develop
mental needs (i.e., social, intellectual, emotional, physical, language,
health, and general developmental areas); (b) the students' feelings
towards the preparation presently given to nursery school teachers;
(c) the students' attitudes towards the importance of pre-school
education; and (d) the students' views on the criteria for the selection
of pre-school teachers.
The instrument was pilot tested utilizing three advanced
students currently enrolled in the master's degree program in the
Division of Child Development and Family Relations.

The pilot test

was conducted in order to ascertain what changes, if any, were
necessary in the individual questions.

The consensus was that the

questionnaire was easily understood, able to be completed within
twenty-five minutes, and appeared to yield meaningful information.

Reliability
Reliability

according to Gray (1981)

is the degree to which

a test consistently measures what it is required to measure.

A

measure of reliability of the questionnaire was acquired by the testretest procedure.
sample

A random selection of ten subjects from the study

completed the questionnaire a second time after a one-week

lapse of time,

On an individual comparison basis, exact responses

were repeated from 59% to 72% of the time tsee Appendix E),

Those

responses marked "no opinion" are not included.
Rater reliability was obtained by utilizing the open-ended
question responses (Appendix D, #24), dealing with personal attributes
or qualities desired in teachers of pre-school.

In order to ensure

correct categorization of responses, the investigator and an Early
Childhood Education specialist categorized the subjects' responses
into

agreed-upon categorized

responses (see Table

7).

Validity
Validity as defined by Gray (1981) is the degree to which a
test measures what it is intended to measure.

The questionnaire was

assessed to have face validity in that it addressed itself to the
areas related to the research questions.

This was determined in the

pretest phase of the questionnaire design.
Content validity was determined by two University of Arizona
Child Development and Family Relations specialists who reviewed and
evaluated the developmental areas in the questionnaire and judged
them adequate.

The content areas were social, intellectual, emotional,

physical, language, and health, as well as the general growth and
developmental area (Appendix D).

In general, the questionnaire

elicited the respondents' opinion about appropriate content for a
training program for nursery/pre-school teaching.

It also elicited

responses as to the qualities most desirable to be developed in
pre-school children.

Analysis of Data
The data from the questionnaire were organized into tables
reflecting frequency and percentage of responses for each research
question.

Analysis of these data was done by computing means and

standard deviations and then comparing the results.
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CHAPTER IV

Results
The objective of this study was to gather information about
Nigerian attitudes towards nursery school education with the ultimate
goal of discovering those factors which impact the planning of a
pre-school program.

The data were obtained through a questionnaire

distributed by the investigator to 50 Nigerians in three institutions
of higher learning in Arizona (University of Arizona, Arizona State
University, and Pima Community College).
In order to present the results in as clear & format as
possible, the results are presented relative to each specific research
question.

Research Question 1:

Why do Nigerians enroll their children in

pre-school?
The frequency and percentage of Nigerian students' responses
to reasons for enrolling their children in pre-school is presented in
TabLe 1.

Eleven (85%) of the thirteen respondents who had children

currently enrolled in pre-school indicated they did so out of concern
for the developmental care and good educational foundation for their
children.

Two respondents (15%) stated that they did so in order to

make it possible for themselves to go to school.
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Research Question 2:

How important do Nigerians believe it is for a

pre-school child age two-and-a-half to five years to attend pre-school?
The frequency and percentage of Nigerian responses on the
importance of pre-school attendance for the pre-school child age
two-and-a-half to five years is presented in Table 2.

Forty-one of the

respondents (82%) indicated that they considered it very important for
a pre-school age child to attend pre-school.

Nine of the respondents

(18%) indicated that it was moderately important.

None stated that

it was unimportant.

Research Question 3:

How important do Nigerians believe it is for

teachers to have specialized training in pre-school educational
philosophy and methods before teaching in pre-school?
The frequency and percentage of Nigerian responses relative to
their views on the importance of teachers having special training in
pre-school educational philosophy and methods before teaching in
pre-school is presented in Table 3.

The majority of respondents (92%)

expressed the opinion that it is very important to train and prepare
teachers for pre-school teaching. Three respondents (6%) indicated
that it is moderately important while one respondent (2%) expressed
the view that it is unimportant for teachers to have specialized
training in pre-school educational philosophy and methods before
teaching in pre-school.

Research Question 4;

How well prepared do Nigerians believe Nigerian

teachers are at present to meet the educational needs of children
two-and-a-half to five years of age?
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The frequency and percentage of Nigerian responses to questions
relative to how well prepared Nigerian teachers are to meet the
educational needs of children two-and-a-half to five years of age
are presented in Table 4,

Two respondents (4%) indicated that Nigerian

teachers are very well prepared.

Twelve respondents (24%) indicated

adequately prepared; thirty-five (70%) believed that Nigerian teachers
are less than adequately prepared presently; and one respondent (2%)
expressed ignorance in this area.

Research Question 5:

What developmental qualities or characteristics

do Nigerians want to be developed in the pre-school age child relative
to social, intellectual, emotional, physical, language, health, and
general developmental areas?
The frequency and percentage of parental rankings on develop
mental qualities or characteristics to be developed in the pre-school
age child relative to social, intellectual, emotional, physical,
language, health, and general developmental areas are presented in
Table 5.

The means and standard deviations of the rankings appear in

Table 6.
Social—Cooperation and independence were ranked high among the social
skills desired to be developed in the pre-school child.
was considered least important.

Aggressiveness

Most agreement was shown in rankings

of aggressiveness, comforts others, and cooperation.

These character

istics had low standard deviations of .56, ,86, and .90 respectively.
Intellectual—The characteristics of curiosity and creativity were
ranked very high while memorization and conceptual thinking were
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ranked low.

The majority of respondents agreed on their rankings of

memorization and creativity.

The standard deviations for these two

characteristics were .86 and .99 respectively, while memorization was
ranked very low.
Emotional—The frequency and percentage of parental rankings (Table 5),
as well as the means and standard deviations of the rankings of desired
characteristics (Table 6), show that positive self-image and happiness
were ranked very high while fearfulness and awareness of anger were
the least valued.

Most respondents were in agreement in their rankings

of awareness of anger and fearfulness.

These had standard deviations

of .76 and .81 respectively.
Physical—It is indicative that small muscle coordination, large muscle
coordination, and eye-hand coordination were ranked high among the
physical skills desired to be developed in the pre-school child.
Acrobatics and physical endurance were considered least important.
The most agreement in rankings of physical developmental qualities was
found with acrobatics which has the lowest standard deviation of .76.
Language—Self-expression was ranked highest in the language area
while linguistic ability and spelling were considered and ranked least
important.

The most agreement in ranking of language developmental

abilities was found in vocabulary with standard deviation of .86.
Health—In the area of health, the characteristic of sanitation was
ranked the highest.
important.

First aid and drinking were considered less

There was lack of agreement in the ranking of health

development qualities.
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General—Consideration of all the developmental areas indicates that
intellectual growth and development ranked highest.

Social awareness

and skills, health appreciation and practice, and language skills
were not considered high in importance.

There was no agreement on the

rankings of the general developmental areas.

Research Question 6:

What personal attributes or qualities do Nigerians

value in teachers of nursery/pre-school children?
Responses to categories of personal attributes or qualities
desired in teachers of nursery/pre-schools are presented in Table 7.
It is clear that educational background/knowledge was stated most
of the time.

Other attributes or qualities stated and in their

order of occurrence were:

child related attributes, responsiveness

to others, individual personality attributes, ethics, and physical
characteristics.
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Table 1: Frequency and Percentage of Nigerian Responses to Reasons
For Enrolling Their Children in Pre-school

Educationala
Custodial*3

Total

Frequency

Percentage

11

85

2

15

13

100

e.g. For academic and social foundation reasons
b

e.g. In order to care for child when adult was in school
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Table 2: Frequency and Percentage of Nigerian Responses to Views
on the Importance of Pre-school Experiences for Children

Frequency

Percentage

41

82

Moderately Important

9

18

Unimportant

0

0

50

100

Very Important

Total

40

Table 3: Frequency and Percentage of Nigerian Responses to Views
on Importance of Teachers Having Special Training in Pre-school
Educational Philosophy and Methods Before Teaching in Pre-school

Frequency

Percentage

46

92

Moderately Important

3

6

Unimportant

1

2

50

100

Very Important

Total

41

Table 4: Frequency and Percentage of Nigerian Responses to Beliefs
About Current Preparation of Nigerian Teachers in Meeting the
Educational Needs of Children Two-and-a-half to Five Years of Age

Frequency
Very Well Prepared

Percentage

2

4

Adequately Prepared

12

24

Less Than Adequately
Prepared

35

70

1

2

50

100

Ignorance of Area

Total

Table 5: Frequency and Percentage of Parental Rankings on Characteristics to be Developed in Their
Pre-school Children

freq.

%

freq.

%

freq.

%

freq.

%

freq.

%

Social
Independence
Cooperation
Assertiveness
Aggressiveness
Comforts Others

17
25
7
0
1

34
50
14

15
16
15
0
4

30
32
30

28
12
38
6
16

3
3
6
7
31

6
6
12
14
62

1
0
3
40
6

2

8

14
6
19
3
8

Intellectual
Curiosity
Creativity
Conceptual Thinking
Memorization
Basic Knowledge

21
16
2
0
11

42
32
4

14
21
10
3
3

28
42
20
6
6

7
10
14
3
16

14
20
28
6
32

8
1
20
6
14

16
2
40
12
28

0
2
4
38
6

4
8
76
12

Emotional
Happiness
Fearfulness
Awareness of Anger
Tolerance
Positive Self-image

20
0
0
9
21

40

18
2
5
13
12

36
4
10
26
24

8
4
5
22
12

16
8
10
44
24

3
7
35
3
2

6
14
70
6
4

1
37
5
3
3

2
74
10
6
6

Physical
Large Muscle Coordination
Small Muscle Coordination
Physical Endurance
Eye-hand Coordination
Acrobatics

14
18
5
13
0

28
36
10
26

23
9
1
15
1

46
18
2
30
2

3
18
8
13
9

6
36
16
26
18

9
3
8
6
24

18
6
16
12
48

1
2
28
3
16

2
4
56
6
32

Ranking

-

2

-

22

-

18
42

-

-

-

6
80
12

-

(continued)

Table 5: (Continued)

Ranking

freq.

%

freq.

%

freq.

%

Language
Linguistic Ability
Self-expression
Vocabulary
Grammar
Spelling

5
37
2
3
3

10
74
4
6
6

2
6
27
12
2

4
12
54
24
4

0
5
14
25
7

Health
Sanitation
Eating
Drinking
First Aid
Poisons

36
6
1
5
9

72
12
2
10
18

4
16
9
6
11

8
32
18
12
22

8
3

16
6

2
10

4

8

32

General
Physical Fitness and
Coordination
Language Skills
Emotional Awareness and
Expression
Intellectual Growth and
Development
Social Awareness and
Skills
Health Appreciation and
Practice

freq.

%

freq.

%

10
28
50
14

1
1
6
9
32

2
2
12
18
64

42
1
1
1
6

84
2
2
2
12

3
11
23
7
6

6
22
46
14
12

0
10
9
24
11

-

20
18
48
22

7
7
8
8
13

14
14
16
16
26

4
20

4
12

8
24

13
7

26
14

9
14

4

8

13

26

11

22

64

10

20

2

4

2

2

4

20

40

8

16

2

4

4

8

10

20

-

freq.

%

18
28

14
4

28
8

7

14

11

22

4

2

4

2

4

12

24

5

10

3

6

6

12

12

24

16

32
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Table 6: Means and Standard Deviations of the Ranking of Desired
Characteristics to be Developed in Pre-school Children
Standard
Mean

Deviations

2,12
1,74
2,66
4.77
3.74

1.02
,90
1,06
.56
.85

Intellectual
Curiosity
Creativity
Conceptual Thinking
Memorization
Basic Knowledge

2.04
2,04
3,28
4.58
3,02

1,11
.99
1,01
.86
1.32

Emotional
Happiness
Fearfulness
Awareness of Anger
Tolerance
Positive Self-image

1.94
4.58
3.80
2,56
2,08

1.00
.81
.76
1.05
1.75

Physical
Large Muscle Coordination
Small Muscle Coordination
Physical Endurance
Eye-hand Coordination
Acrobatics

2,20
2.24
4,06
2,42
4,10

1.11
1.13
1.32
1,80
.76

Language
Linguistic Ability
Self-expression
Vocabulary
Grammar
Spelling

4,46
1.46
2,54
2,86
3,72

1.31
,91
,84
,86
.95

Health
Sanitation
Eating
Drinking
First Aid
Poisons

1,76
2,92
3,28
3,48
3,16

1,42
1.26
1.01
1.20
1.49

4.10
3.62

1.74
1.44

3.92

1.54

1.76
3.14

1.35
1.32

4.40

1.51

Social
Independence
Cooperation
Assertiveness
Aggressiveness
Comforts Others .

General
Physical Fitness and
Coordination
Language Skills
Emotional Awareness and
Expression
Intellectual Growth and
Development
Social Awareness and Skills
Health Appreciation and
Practice

The smaller the standard deviation the more there is agreement
(consensus) and vice versa.
>1.00 • less consensus
<1.00 • more consensus
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Table 7: Nigerian Responses to Categories of Personal Attributes
or Qualities Desired in Teachers of Nursery/Pre-schoOls

Categories

Frequency3

Educational Background/Knowledge

57

Child Related Attributes

35

Responsiveness to Others

69

Individual Personality Attributes

46

Ethics

12

Physical Characteristics

Total

8

227

aSince there were five spaces for responses (Appendix C #24), some
subjects repeated the same response more than once—hence the
difference in totals shown above.

CHAPTER V

Discussion
This study investigated the attitude of Nigerian students
relative to pre-school education with the ultimate goal of discovering
those factors which impact the planning of a pre-school program in
Nigeria.

Results revealed (a) that Nigerians value pre-school

education, (b) that Nigerians have specific values for developmental
areas of pre-school education, (c) that Nigerians believe it is
important for teachers to have specialized training in pre-school
educational philosophy and methods before teaching in pre-school,
(d) that Nigerians have specific values for personal attributes or
qualities in pre-school teachers, and (e) that Nigerians feel that
pre-school teachers are not adequately prepared presently to meet the
educational needs of the pre-school child.
The findings of this study suggest a number of important
implications for change relative to pre-school education in Nigeria,
particularly in regard to the preparation of nursery school teachers.
Since subjects in this study overwhelmingly viewed nursery school
education as being important for pre-school children, and since they
indicated that they enroll their children in pre-school programs out
of concern for proper developmental care and good educational foun
dation for these children, one might assume that they recognize the
early years as critical for the child's personality development and

46

47
for subsequent educational achievements.

Specifically, these people

ranked particular skills in various developmental areas as being
crucial.
Relative to social skills the subjects ranked cooperation,
independence, and assertiveness as the most valued social skills in
a pre-school child.
of ways.

These rankings might be interpreted in a number

In the Nigerian society, as is true of many other societies,

the prime socializing agency is the family.

However, as more and

more of the older members of the family, particularly mothers, are
employed outside the home and as the society grows more complex and
diverse, it becomes increasingly difficult for the family to solely
fulfill this socializing role.

As other agencies, particularly the

school, share in the rearing and upbringing of the young, these
involved outside groups enter into partnership with the family in
extending the socialization of the child.

In the nursery school,

teachers can help the child develop skills in working with different
groups and living within various social settings.

Most importantly,

nursery school teachers can help inculcate in young children those
social developmental qualities desired by parents and the society at
large.
Relative to intellectual development of the young child, the
most highly valued qualities were curiosity, creativity, and basic
knowledge.

It is assumed that in desiring these qualities to be

developed in their pre-school children, Nigerians want their children
to become aware of new and different experiences and to be aware of
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themselves and their surroundings as a place in which they can fit.
Also children will be the future adults in the society, and, therefore,
curiosity will enhance their creativity so that they will create
new and better ideas to improve the culture and society at large.
Basic knowledge is also essential for creating more complex ideas.
Relative to emotional development, the most highly valued
qualities were positive self-image, happiness, and tolerance.

Nigerians

value these because they perceive these to be the basis for inner
peace and happiness.

With inner peace the child can express opinions,

exchange thoughts, and interact with other people.

In addition, the

child can understand and accommodate differences in other people.
This is very necessary in a society based on an extended family
system.

Nigeria is a rapidly growing society that is going to be in

contact with new and different cultures and ideas, so if the child
learns tolerance and acceptance, he can relate successfully on a much
wider basis by being more accepting of these ideas.
In the area of physical skills the most highly valued qualities
for young children were small muscle coordination, large muscle
coordination, and eye-hand coordination.

The fact that Nigerians

value these physical skills could be explained by the fact that manual
labor has always been a part of Nigerian life and history.

Even with

technological advancement in the country, Nigerians still appear to
want to maintain their physical activity in order to prevent some of
the mental and physical illness that appear as stress-related in other
societies.
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Relative to language skills the most highly valued quality
in young children was self-expression.

It is apparent that Nigerians

value this characteristic because it is important that the child be
able to communicate with other people.

Together with technological

advancement there is need for world-wide communication and as such it
is important to learn language and communicative skills from the
pre-school age onward.
In the area of health, the most valued health quality in the
pre-school program was sanitation.

This could be explained by the

fact that the nation is becoming more and more health conscious.

In

support of this is the idea that more money is being invested in the
training of medical doctors and in the construction of hospitals at
both state and national levels.

Health techniques are being refined

along with rural health development projects.
increased access to well-baby clinics.

For example, there is

Because of this general

feeling and effort in the country, parents want their children to
profit from better health standards in the country through good health
practices.
While Nigerians would appear then to value pre-school education
and to have specific values for developmental areas of pre-school
education--values which tend to parallel those of experts in the
field—they do not apparently feel that Nigerian teachers are currently
adequately prepared to develop these qualities in young children.
Hence, it appears that there is a need to improve the quality of
nursery school teachers through sound teacher preparation programs.
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This study supports the need for improved preparation of
teachers in the nursery and pre-school area.

This

means that prepa

ration of these teachers should involve the following skills: (a) skills
in effective guidance techniques; (b) skills in perceiving and
responding appropriately to this age group of children; (c) skills in
governing children's environmental encounters so that their social,
emotional, physical, and intellectual potentials are maximized,
particularly in respect to analytical or causal thinking.

Application
This study points to the apparent need for a more adequate and
effective preparation of nursery/pre-school teachers.

To accomplish

this requires a sound and well-based teacher preparation program or
curriculum.

Such a curriculum will not only include, but must

articulate, the expressed cultural values of the society which, as the
study revealed, includes the importance of developing curosity and
creativity, as well as basic knowledge, relative to intellectual
development in the young child.

Other specific values expressed

included cooperation, independence, positive self-image, happiness,
self expression, development of small and large muscle coordination,
and eye-hand coordination, as well as proper health habits.

The

curriculum must also consider the needs of pre-school children which
includes positive reinforcement.

The needs and rights of the learner

should receive adequate consideration too.

The findings of the study

should become a major part of any curriculum designed for preparation
of nursery school teachers.
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Limitations to the Study
The following factors may affect the ability to generalize
findings from this study:
1.

The study used an intact group rather than a randomly

selected group, therefore, this may or may not be representative of
the larger population.
2.

The number of people in the study was relatively small

and was limited to approximately 50 Nigerian students currently
attending three institutions of higher learning within the same state
in the United States.
3.

Responses about curriculum content needed may be applicable

only for the present because of rapid development in Nigeria.
4.

Participants in this survey had knowledge that they were

participating in a survey and this may have affected their responses.
5.

The responding samples of Nigerian students may not be

representative of the group.
6.

The findings may be limited because all respondents were

residing in the United States and may have been influenced by crosscultural exposure.

Implications for Future Research
It is clear that future research seeking the establishment
of a data base for a curriculum for preparation of nursery school
teachers in Anambra State will need to address the problems cited in
the limitations of this study.

A larger sample will make for a better

representation, hence, results obtained would be applicable for a
broader area.
from various

A study conducted within Nigeria including subjects
socio-economic backgrounds may also yield different

and significant information.
Teachers of first-grade children should also be included in
T

future research since first-grade teachers are usually the first to
come into contact with children in a structured learning situation.
These teachers are in the position to assess children's readiness
for school and developmental statuses.
can

Hence, first-grade teachers

provide insight into the areas of nursery/pre-school teacher

preparation that would need further strengthening.

Finally, a future

investigation to ascertain if there are differences in opinions among
Nigerians about nursery/pre-school education based on such factors
as age, sex, marital status, and educational status, may elicit a
wide-range and meaningful information towards the improvement of
pre-school education in Nigeria.
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APPENDIX A
Map of Nigeria Divided into Eastern, Western, Midwestern, and
Northern Regions:
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(Bartholomew, 1922, plates 74 and 76)

APPENDIX B

Demographic Characteristics of the Sample:

Student Status
Graduate
Undergraduate
Other

Number

Percent

14
34
2

28
68
4

38
12

76
24

29
8
9
4

58
16
18
8

Sex
Male
Female
Age by Sex
2IP25" (Male)
20-29 (Female)
30-40 (Male)
30-40 (Female)

Marital Status
Married or Living in a MarriageStyle Relationship
25
Never Married
25
Widowed
Divorced
Separated
Number of
1 to
2 to
4 to
Over

Years in U.S.
^ years
3 years
5 years
5 years

Part of Nigeria Students
Come From
North
Nest
East
Midwest

50
50
.

23
11
9
7

46
22
18
14

4
14
21
11

8
28
42
22

13
37

26
74

Pre-school Child Presently
in School

Yes
No
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APPENDIX C

Explanation Letter to the Subjects:

Betty C. Eboh
1717 E. Speedway, B-208
Tucson, AZ 85719

May 1, 1982

Fellow Nigerians:

As part of the requirements for a Master's degree, I am undertaking
a research study to identify essential competencies and experiences which
would be an inherent part of a pre-service program of education for
teachers of nursery school children in Nigeria. I realize that this is
demanding some fraction of your valuable time by requesting that you com
plete the attached questionnaire, but please support me in this endeavor.
The information which you will furnish will be of value to the successful
ccinpletion of this study and possibly help strengthen nursery school
education in Nigeria. You need not write your name on the questionnaire.
I will be most grateful if you will complete and return the questionnaire
immediately.
Sincerely,

Betty^C. Eboh

APPENDIX D

Questionnaire:

QUESTIONNAIRE
GENERAL INSTRUCTION:
There are two parts (Section I and II) to the questionnaire. Take tine
to read each question or statement carefully before indicating your response.
No names are required. (You nay include comments under any of the statements.)
SECTION I
Please answer these brief introductory questions either by circling the
number of the appropriate category or by checking (•) against the most
appropriate answer in the space provided.
1.

What is your student status?
1.

Graduate

2.

Undergraduate

3.

Other
Please specify

2.

What is your sex? (Male) _____ or (Female) _____

5.

What is your age?

4. ttiatis

5.

your current marital status?

1.

Now married or living in a marriage-style relationship.

2.

Widowed

5.

Oivorced

-i.

Separated

S.

Never married

How long have you lived in the U.S.?
1.

Less than one year

2.

1 - 2 years

3.

2 - 3 years

4. 4 • S years
5.

Over 5 years
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6.

From what part of Nigeria do you come? (circle answer)
1.

North

2. West

7.

8.

3.

East

4.

Midwest

Do you currently have a pre-school age child in the United States or
in Nigeria?
Yes

I

I

No

I

I

If "yes", does the child now attend a pre-school?
Yes ••
No

9.

I

I

If "yes", why did you enroll the child?

10.

If the answer to number S is "no", why did you not enroll the child?

11.

How important do you believe it is for a child age 2-1/2 to 5 years to
attend a pre-school?

12.

Very important

I

I

Moderately important

I

I

Unimportant

I

I

How iqiortant do you believe it is for teachers to have specialized
training in pre-school educational philosophy and methods before they
teach in a pre-school?
Very important

I

I

Moderately important

I

I

Unimportant

I

1

13.

How important do you believe it is for children to attend pre-school
before they enter first grade?
Very important

a

Moderately important
Unimportant
14.

15.

io.

i

I

How well prepared do you believe Nigerian teachers are at present to
oeet the educational needs of children 2-1/2 to S years of age?
Very well prepared

I

I

Adequately prepared

I

I

Less than adequately prepared

I

I

Have you ever observed at a pre-school?
Yes

I

1

No

i

I

If "yes" what were your general impressions?

SECTION' II
Many kinds of activities and skills can be emphasized in a pre-school
situation. The curriculum should include the elements of most benefit to the
children in terms of both their present stage of development and preparation
for tne educational experiences to follow. People vary considerably as to how
important they feel these skills, abilities and competencies are with regard
to the developmental characteristics of the pre-school child. Please incidate
how you regard them in terms of their importance for the child age 2-1/2 to
5 years.
Note:

The questions require both a ranking and a rating scale.

The rating scale: Please place an "X" in the space to the right which
best represents your judgment. The options range from "very important" to
"unimportant". If you have no opinion on the matter, please place an "X" in
the "no opinion" column.
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Ranking: To the left of the pages please place a "1" in front of the
competence you believe is most important and so on to number 5 as the least
important.

O

J
S
=

Ranking
17.

u

w

u

>s

w
e

o
—

u

c.

a

c

8. 5 8.
°
B
O

9

—

-

z

(SOCIAL)
INDEPENDENCE (able to do things, e.g. dress self,
solve age appropriate problems)

__ __ __ __

COOPERATION (tries to get along and work with
others, works for group success, shares
possessions/belongings)
ASSERTIVENESS (able to stick up for rights,
expresses opinions to others, gets others
interested in what he/she is ^oing)
_____

AGGRESSIVENESS (ability to take what you think
is yours by force, to fight back if attacked)

___

COMFORTS OTHERS (comforts someone who is
unhappy, tries to soothe others' hurt)

IS.

__ __ __ ___

__ __ __ __

(INTELLECTUAL)
'

CURIOSITY (interested in how and why things
happen, asks questions)

__ __

CREATIVITY (creates new things, tries things
out in different ways, uses imagination
in play)
_____

CONCEPITTAL THINKING (ability to relate events
or facts)

_____

MEMORIZATION (to recall facts and information)

___ __

__ __

BASIC KNOWLEDGE (know body parts, colors,
shapes, letters, numbers, etc.)
19.

(EMOTIONAL)
_____

HAPPINESS (talks, acts and feels happy)

___

FEARFULNESS (frightened in the face of unknown
or dangerous situations or things)
_____

AWARENESS OF ANGER (awareness of one's angry
expressions)

_____

TOLERANCE (willing to do things with different
kinds of people, accepting the differences
of others)
POSITIVE SELF-IMAGE (feels good about self)

__

___

(PHYSICAL)
LARGE MUSCLE COORDINATION (jumping, skipping,
climbing, etc.)
SMALL MUSCLE COORDINATION (writing, painting,
cutting, etc.)
PHYSICAL ENDURANCE (running long races,
walking 2 miles)
EYE-HAND COORDINATION (e.g. hammering,
working puzzles)
ACROBATICS (hand stand, high jumps)
(LANGUAGE)
LINGUISTIC ABILITY (speak more than one
language)
SELF-EXPRESSION (use language to communicate
and express ideas and needs)
VOCABULARY (know and use appropriate words
and sentences)
GRAMMAR (proper grammatical sentence
construction)
SPELLING (accurate spelling of words)
(HEALTH)
SANITATION (able to wash or clean self, keep
one's body and food implements clean)
EATING (knowledge of what to eat and what to
avoid, the foods that have good nutritive
value and those that do not or are
harmful)
DRINKING (knowledge of when water is alright
for drinking and when it is dangerous)
FIRST AID (what to do for simple injuries,
how to handle sharp implements so as
not to injure oneself; where to go
for assistance)
POISONS (knowledge of what to leave alone
because of danger such as insects,
cleaning fluids, etc.)
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5

23.
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(GENERAL)
Physical fitness and coordination
Language skills
Emotional awareness and expression

__

Intellectual growth and' development

__ __ __

Social awareness and skills
_____

24.

___ ___

Health appreciation and practice

___ ___ __ ___
__ __

What personal attributes or qualities should teachers of nursery schools possess?
please list at least five of them:

1.
2.
3.

'

4.

5.
25.

If you wish, we would value any other comment you may have on teacher qualification and pre-school education. Use the space below.

APPENDIX E
Frequency/Percentage Reliability and Units of Difference in Response:

Same
+ and 1 unit
Total No. of
Responses

Ranking

360

Total
Percent

100

No. of
Responses Percent

303

84.17

Different
exactly
same

+ 2
units

+ or 1 unit

No. of
No. of
No. of
Responses Percent Responses Percent Responses Percent

214

59.45

89

24.72

57

15.83

o*

to
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