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ABSTRACT 

This paper identified pre-day-care differences in 

perception of parenting ability between 35 low-income 

mothers enrolling a child in day-care and 35 low-income 

mothers caring for a child at home. In-home interviews 

on satisfaction with 11 parenting abilities, expected 

change on nine aspects of parenting, and mothers' aspira

tions and values for their child revealed that: there was 

no difference in satisfaction with parenting ability between 

day-care and home-care mothers, day-care and home-care 

mothers appear to differ in expected change in parenting 

on learning more about being a parent, improvement of par

enting abilities, learning more about different child rear

ing methods, and in being more aware of their child's 

actions and behaviors, and day-care and home-care mothers 

differ in aspirations and values for their child in wanting 

their child to be loving, caring, creative and curious. 

Discussion focused on possible interpretations of these 

differences and implications of the findings for day-care 

and home-care mothers. 

vii 



CHAPTER 1 

INTRODUCTION 

The number of mothers using day-care centers for 

their preschool children has steadily increased during the 

last decade (Rutter, 1981). In the late 1960s only 5% of 

supplemental child care was center-day care (Butler, 1970; 

Ruderman, 1968), while currently this figure has risen to 

approximately 15% (Kilmer, 1980). Historically, public atti

tudes have influenced mothers' choice of child care (Ruder-

man, 1968; Safilios-Rothschild, 1973). Recently there has 

been more public support for day care (Roby, 1973), and it 

has been suggested that this support may influence mothers' 

satisfaction with themselves as parents when they choose to 

place a child in day care (Safilios-Rothschild, 1973). 

Although day-care centers have recently been viewed 

as a positive experience for the child, initially there was 

a great deal of concern about the effects of this type of 

care on the child (Caldwell, 1973). This concern generated 

a large body of research on how the day-care experience 

affected the child. Most of the research focused on middle-

income families in university based day-care centers. 

Belsky and Steinberg (1978), in a review of literature on 
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these studies, concluded that day care had neither deleteri

ous nor beneficial effects on the child's social, emotional 

or intellectual development. Although these conclusions 

may have been true for middle-class children, researchers 

suggested that day care could benefit disadvantaged children 

both intellectually and socially (Caldwell, 1973). Based 

on this information, compensatory day-care programs were 

designed to provide preschool children with social and devel

opmental experiences that would supplement the child's home 

and family experiences through structured activities that 

would stimulate normal development (Bronfenbrenner, 1972; 

Butler, 1970; Callahan, 1971; Feinstein, 1979; Winter & 

Peters, 1974). 

One such program, a day-care program known as Head 

Start, was sponsored by the Federal Government in the 1960s 

(Kerr, 1973; Reid, 1979; Streuer, 1973). The resulting 

research indicated that day care could attenuate cognitive 

declines often associated with children from economically 

disadvantaged homes (Belsky & Steinberg, 1978; Caldwell, 

1973), and that day care provided opportunities and activi-

ities that mothers of these children were unable to provide 

(Butler, 1970; Curtis, 1976; Prescott, 1978). Although day 

care may not have as great an impact on the development of 

the middle-income child, it appears to provide social and 



educational experiences that could benefit the low-income 

child (Caldwell, 1973; Roby, 1973). 

The majority of research on the impact of day care 

has focused on the child. However, there is also evidence 

that day care affects mothers who have placed their child in 

a day-care center. Current research has looked at day care 

in the context of an ecosystem which suggests four important 

interfaces between day care and the social structure (Belsky, 

Steinberg, & Walker, 1982). The ecosystem for day care 

includes: (1) the interface between day care and the child 

(microsystem), (2) the interface between day care and the 

family (mesosystem), (3) the interface between day care and 

such structures as the workplace (exosystem), and (4) the 

interface between day care and settings in the wider world 

such as social class (macrosystem). The focus of the cur

rent research is the mesosystem. In this system the rela

tionship between day care and the mother is based on reci

procity. For example, communication with day-care profes

sionals increased mothers' satisfaction with the day-care 

center and mothers' satisfaction with supplemental child 

care in turn affected the mothers' perception of their ade

quacy as parents (Belsky et al., 1982; Powell, 1978; 

Winklestein, 1981). 

This relationship between day-care mothers and the 

day-care center appears to be especially beneficial for 
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middle-income mothers. These mothers reported specific 

benefits that positively affected parenting behavior in 

two ways. First, being away from the child part time pro

vided them time to reflect on the child's behavior before 

administering discipline (Curtis, 1976). In addition, the 

time they spent with their child was more enjoyable (Etaugh, 

1980; Hymes, 1973; Ruderman, 1968; Safilios-Rothschild, 1973). 

Second, through daily interaction with day-care profession

als, mothers reported they had gained a more objective view 

of their child's development, were more in tune with changes 

in their child's feelings, were more aware of their child's 

feelings, and were more aware of their child's special 

qualities and abilities (Curtis, 1976; Hymes, 1973; Safilios-

Rothschild, 1973). Many middle-income mothers whose chil

dren had been in day-care centers for a period of time indi

cated that the day-care experience had increased their knowl

edge about parenting and that this knowledge resulted in 

improved perception of their parenting capabilities (Hymes, 

1973; Steinberg & Green, 1979). It is not known to what 

extent day care affects either middle- or low-income mothers 

since all available assessments are retrospective measures 

of mothers' perception of changes in parenting, taken after 

the day-care experience. 

For low-income mothers the perceived benefits of day 

care appears to be less specific than the benefits reported 
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by middle-income mothers, indicating only that day care 

relieves some of the stress and responsibility of child-

rearing (Feinstein, 1979; Roby, 1973). There is little 

information available that would indicate whether day care 

affects the low-income mothers' perception of their parent

ing abilities. One possible reason for the limited amount 

of information concerning perceived benefits for low-income 

mothers may be that day care has not been used extensively 

by low-income mothers (Hagan, 1973; Roby, 1973). It is only 

recently that federal day-care assistance programs have made 

day care available to low-income mothers and their children 

(Streuer, 1973). Previously, day care was viewed as a 

middle-income establishment far beyond the financial reach of 

the low-income population (Feinstein, 1979; Roby, 1973). 

Purpose 

The purpose of the present study is to identify pre-

day-care differences in perception of parenting ability, as 

measured by satisfaction with parenting ability and expected 

change in parenting, between low-income mothers who plan to 

enroll their preschool child in a day-care center and low-

income mothers who plan to care for their preschool child 

at home. 
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Hypotheses 

Hypothesis 1 

It is hypothesized that there is no difference in 

perception of satisfaction with parenting abilities between 

mothers who plan to place their preschool child in a day

care center and mothers who plan to stay at home and care 

for their preschool child themselves. 

Hypothesis 2 

It is hypothesized that mothers who plan to place 

their preschool child in a day-care center will expect more 

change to occur in their parenting because of their child-

care choice than do mothers who stay at home and care for 

their preschool child themselves. 

Hypothesis 3 

It is hypothesized that there is no difference in 

the aspirations and values mothers have for their child, 

between mothers who plan to place their preschool child in 

a day-care center and mothers who plan to stay at home and 

care for their preschool child themselves. 

Justification 

In view of the fact that day-care centers are now 

being used more by low-income families, it is important that 

efforts be made to delineate the effects of day care on 

low-income mothers. In order to assess the effects of day 
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care on mothers, it is necessary to determine the mothers' 

perception of parenting abilities prior to enrolling a child 

in a day-care center. This pre-enrollment assessment will 

provide a base from which to determine changes or benefits 

of day care on mothers' perception of parenting. Comparing 

mothers' perception of parenting both before and after day

care involvement can then provide an accurate assessment of 

the changes that result from the day-care experience. 

Definitions 

1. Low-income Mothers. For the purpose of this study 

low-income mothers will be those mothers who have 

applied for and are receiving state assistance from 

the Department of Economic Security. 

2. Day-care Mothers. Day-care mothers will be those 

mothers who are receiving day-care assistance and 

are planning to enroll a preschool child in a day

care center for the first time. 

3. Home-care Mothers. Home-care mothers will be those 

mothers who are receiving any state assistance other 

than day-care assistance and who are caring for their 

preschool child themselves at home. 



CHAPTER 2 

REVIEW OF LITERATURE 

The review of literature is divided into two sections. 

In the first section, two factors that affect mothers' percep

tions of their parenting ability are discussed. These factors 

are: (1) mothers' perceptions of the parenting role, and 

(2) mothers' aspirations and values for their children. In 

the second section, the effect of day care on perceptions 

of parenting ability among mothers who have chosen to use 

day care is discussed. The focus of this section is: 

(1) attitudes toward day care and (2) perceived changes in 

parenting as a result of day care. 

Perceptions of Parenting 

Mothers1 Perception of the 
Parenting Role 

A mother's perception of her parenting may be an 

indication of what she perceives her responsibilities to be 

in her role as a parent. Stolz (1967), in a study of 39 

families about their perceptions of child-rearing, provided 

an extensive description of mothers' ideas about child-

rearing responsibilities. She found that most of the moth

ers interviewed emphasized the parental responsibility of 

socializing their children, of teaching them and helping 

8 



9 

them to learn, and of their desire to provide an atmosphere 

conducive to the development of emotional security. Almost 

as many parents stressed their parental responsibility of 

controlling their children, although they differed in the 

kind of control they thought should be exercised. While 

mothers indicated a variety of responsibilities that parents 

fulfill, most mothers felt that it was the parents' responsi

bility to educate their children, to help them unfold, and 

to be an example for learning. Mothers should give emotional 

security, love and affection, offer understanding and sym

pathy, and be supportive and encouraging, according to the 

mothers in this study. Mothers stressed this value more than 

any other parental characteristic. They felt they should 

nurture a child and provide physical care such as food, 

sleep, health care, and provide activities and play. Moth

ers indicated the importance of providing economic support. 

Economic support and emotional security were strongly empha

sized by younger and less educated mothers in this study. 

In another study which focused on low-income mothers, 

Lopata (1971) suggested that the low-income mother perceives 

her parenting role in a more traditional way than the 

middle-income mother. She reported that the low-income 

mother perceives that child care is the mother's responsi

bility and that her place in in the home. She further de

scribed the low-income mother who stays home with her child 
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as less effective in her parenting abilities and passive in 

relation to herself and to others. Lopata suggested that 

the parent/child relationship seldom goes beyond that of 

physical care. 

In summary, mothers in the Stolz (1967) study per

ceived that the parental role included educating, social

izing, caring for physical needs, and providing economic 

and emotional support for the child. The low-income mother 

feels a responsibility to care for her child herself but 

may be less able to fulfill her parenting responsibilities 

(Lopata, 1971). 

Mothers' Aspirations and Values 

There is some evidence that suggests that differ

ences in parental values and aspirations may be related to 

social class. Some middle-class mothers were interviewed 

regarding the aspirations and values they have for their 

children in a study by Stolz (1967) and a study by Chilman 

(1980). 

First, in the study by Stolz (1967) in which 39 

mothers and fathers were interviewed, the parents listed 

nearly 3,000 aspirations and values they try to develop in 

their children. These aspirations and values were then sys

tematized into 11 categories. The categories were: moral, 

family, egoistic, interpersonal, emotional, security, 



education, orderly living, biological, play, economic, and 

finally, a category for general values. 

Under these 11 categories, 55 subcategories were 

identified. Of the 20% of subcategories mentioned most by 

parents, mothers listed most often independence, family 

unity, manners, getting along with people, obedience, reli

gion, responsibility, and morality. In addition, mothers 

valued freedom from anxiety, family love, and enjoyment. 

The hierarchy in basic values for mothers were ranked as: 

(I) independence, (2) family unity, (3) obedience, (4) man

ners, (5) religion, (6) getting along, (7) freedom from 

anxiety, (8) family love, (9) morality, (10) enjoyment, 

(II) responsibility, and (12) knowledge. Independence was 

the personal characteristic valued most highly by mothers, 

while achievement and self-respect were less important than 

independence. The author suggested that the values of par

ents in this study covered a wide range of what was consid

ered worthwhile in life and these values influenced the 

behavior of parents toward their children. 

In another study conducted by Chilman (1980) 261 

middle-class white mothers responded to a questionnaire on 

parental aspirations and values. Two-thirds of the mothers 

reported that the most important value they had for their 

children was personal happiness, followed by independence 

and feelings of self-worth. Only 10% of the mothers were 



concerned that the child keep out of trouble, and social 

success and good health were valued by fewer than 10% of 

the mothers. Most mothers in this study valued children 

for themselves rather than for achievement or conventional 

behavior. 

The findings of the two previously mentioned studies, 

Stolz (1967) and Chilman (1980), reflect values of middle-

class mothers. A study by Rominger et al. (1980) of low-

income mothers found that these mothers valued honesty and 

integrity most often (56%) . They also valued cooperation 

(50.1%). These values were selected most often as values 

most important for parents to instill in children in these 

low-income families. 

Effect of Day Care on Mothers 

Attitudes Toward Day Care 

The available literature suggests that how mothers 

feel about themselves as parents may be influenced by public 

attitudes toward the day-care center and how the mother per

ceives the day-care experience will affect her child. Moth

ers, historically, have felt better about themselves as par

ents when they receive public support and approval for the 

type of child care they are using. Mothers are more likely 

to choose day care and feel good about placing a child in a 

day-care center when it is viewed by the public as an accept

able form of child care (Safilio-Rothschild, 1973). For 
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example, when day-care centers began as a form of substitute 

child care about 100 years ago, it was considered very unac

ceptable. The mother who had to use day care for her chil

dren did so as a last resort. It was suggested that day

care mothers were ineffective as parents, that they had 

neglected their children, and that they had turned their 

child-rearing responsibilities over to an institution or 

agency (Caldwell, 1973; Hymes, 1973; Ruderman, 1968). 

On the other hand, there were periods in history 

when the day-care center was very acceptable, i.e., during 

the Great Depression and during World War II (Kerr, 1973). 

The day-care services established during these times of 

national emergency and economic crises received public 

approval and support. Mothers who placed their child in 

day-care centers were satisfied with the supplemental child 

care that was available to them during these periods (Hesse, 

1979; Hagan, 1973; Kerr, 1973; Schiller, 1980). 

Currently the mother who chooses day care has public 

support and approval (Streuer, 1973). Day care is used and 

needed by families because of changing roles within the fam

ily and because of mobility of families. Attitudes regard

ing family life are more liberal and less traditional than 

they were a generation ago (Iglehart, 1979; Ruderman, 1968). 

Schiller (1980) and Butler (1970) suggested that the day

care center provided an extended family to share in the 
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child-rearing responsibilities. Mothers have been told that 

day care is not harmful for the child and that separation 

of mother and child for part of the day can improve the 

mother/child relationship (Etaugh, 1980; Pearce, 1979). In 

addition, mothers have been told that day care provides 

developmental and social experiences for the child (Hagan, 

1973; Kerr, 1973; Reid, 1979). Based on this information, 

it was expected that mothers who choose day care today would 

have some positive expectation of how day care could benefit 

the child. 

Researchers have found that mothers do have positive 

expectations toward programs for preschool children. In one 

particular study researchers interviewed 74 low-income moth

ers regarding their perceptions of programs for preschool 

children (Rominger et al., 1980). Rominger et al. reported 

that 87.7% of the mothers believed that preschool programs 

enhanced the child's social development and that 83.7% of 

the mothers believed that preschool programs helped a child 

to develop intellectually. Although these mothers indicated 

they were less interested in the academic growth and the 

physical care that the programs provided, 56% of the mothers 

believed that the programs helped children to feel good 

about themselves. The overall responses of the mothers in 

this study were very positive toward preschool programs for 

children. 
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Perceived Changes in Parenting 
as a Result of Day Care 

Research has indicated that in addition to the posi

tive benefits for the child, the day-care center provides 

positive benefits for the parents as well. In a study by 

Steinberg and Green (1979), they interviewed 52 mothers who 

had placed a child in center-day care concerning the effect 

of day care on their parenting. They found that the mothers 

indicated they had learned more about child rearing as a 

result of using day care, that using day care had improved 

their relationship with their child, that day care had helped 

them to enjoy parenting more, and that using day care had 

made them feel less harried. These mothers perceived that 

the day-care experience was changing them as a parent. 

It has also been suggested that day care increased 

satisfaction with parenting. Belsky et al. (1982) reported 

that- parents benefitted from the day-care center when they 

had informal communication with the caregivers at the cen

ter. The caregiver/parent communication at the day-care 

center provided a form of parent education which affected 

the attitudes of the parents and created a continuity between 

the day-care center and the home in the socialization pro

cess of the child. They suggested that day care provides 

an opportunity for day-care professionals to assist mothers 

in ways that could improve their parenting. 
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In a study conducted by Winklestein (1981), 63 low-

and middle-income mothers completed a questionnaire on 

parental satisfaction at the day-care centers where their 

children were enrolled. They assessed three areas of satis

faction: (1) satisfaction with the parent/child relation

ship; (2) satisfaction with the staff/parent communication, 

and (3) satisfaction with the child's behavior. Satisfac

tion with the day-care center appeared to be reflected in 

satisfaction with parent/child relationships and with the 

child's behavior. The author implied that satisfaction with 

day-care/family interaction may be an important indicator 

of "positive parental self-concept" which in turn should 

have implications for parenting and for the development of 

the child and family. If parents felt that the day-care 

staff was seeing them as an individual and not as an exten

sion of their child, they responded in a positive way. 

When communication between staff and parents increased, par

ents were more satisfied with the center and perceived that 

the parent/child relationship improved. 

In a study by Powell (1978) of 212 parents with a 

child in day care, mothers were interviewed regarding satis

faction with the staff at the child-care center. This re

searcher found that, for parents, perceptions of the day

care center as a child-rearing information resource, com

munication satisfaction, attitudes toward discussing family 
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information becomes more positive as frequency increases. 

Caregiver attitudes when discussing family information with 

parents become increasingly positive as frequency increases 

and attitudes toward discussing child-rearing values 

increases in a positive direction as frequency increases. 

The information reported by these researchers was 

based on interviews after the child had been in day care 

for a period of time. The findings regarding the changes 

parents experience as a result of communication with the 

caregivers at the day-care center suggest agreement by 

Powell (1978) and Winklestein (1981). However, Powell sug

gested that day care could enhance parenting but not enough 

attempts were made for this to happen. He found that the 

parent and the day-care center are detached systems, that 

there are few direct attempts to coordinate children's 

socialization processes, and that there is little continuity 

between the family and the day-care center. Although moth

ers who choose center-day care for their child may expect 

some change in their parenting according to Steinberg and 

Green (1979), Belsky et al. (1982), and Winklestein (1981), 

one researcher, Powell (1978), did not find that this kind 

of change actually took place. 



CHAPTER 3 

METHOD 

This study was part of a larger study on the effects 

of day care on parent-child relationships in low-income 

Arizona families. The focus of the present investigation 

was to identify pre-day-care differences in perception of 

parenting ability between low-income day-care and home-care 

mothers. Low-income mothers in the study were defined as 

those mothers who qualified for state assistance. 

Sample Selection 

Printed information (Appendix A) explaining the day

care research project was placed in the Office of the Depart

ment of Economic Security. DES social workers presented 

the information to the mothers of preschool children when 

mothers requested and qualified for state assistance. 

Social workers then notified the interviewer, giving names, 

addresses, and phone numbers (if available) of mothers who 

indicated they were interested in participating in the 

research project. 

The interviewer contacted these mothers by phone 

in person for an initial screening interview (Appendix A). 

During the 10-minute screening interview, the mothers were 
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asked what kind of state assistance they were receiving, 

their marital status, and the names and ages of their chil

dren. Mothers were assigned to the Day-care Group if they 

were receiving day-care assistance for a preschool child 

(ages 2 to 5) who was being enrolled in a day-care center 

for the first time. These mothers must not have used center-

day care for other children in the past 5 years. Mothers 

who were receiving state assistance and who cared for a 

preschool child themselves at home were included in the 

Home-care Group. All mothers who agreed to participate and 

who met the requirements for the Day-care Group or the Home-

care Group were included in the study. Mothers were offered 

a $5.00 incentive per interview for participation. Mothers 

who did not fit into either group were thanked for their 

interest in the research project and their willingness to 

be contacted. No further contact was made with these moth

ers . 

When a mother qualified for the Day-care or the Home-

care Group, the interviewer suggested an interview time with

in the next 24 hours if possible. An attempt was made to 

complete all interviews with the day-care mothers before the 

child entered day care. Timing was less critical for the 

home-care mothers. When the appointment was made, mothers 

were reminded that they would receive a $5.00 payment for the 

40-minute interview. If the appointment for the interview 
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was to occur the following day or later, the interviewer 

called to confirm the appointment on the day the interview 

was to take place. 

Subjects 

Of the 124 mothers contacted, 70 were included in 

the study. The sample included 35 mothers in the Day-care 

Group and 35 mothers in the Home-care Group. The subjects 

were all low-income mothers. Of the day-care mothers, 60% 

were Caucasian compared to 80% of the home-care mothers. 

Both 46% of day-care and home-care mothers were age 25 and 

under. Of the day-care mothers, 77% were single parents, 

while 71% of the home-care mothers were signle parents. The 

mean number of children for day-care mothers was 2.08 and 

for home-care mothers it was 2.14 children. The children 

of the day-care mothers ranged in age from 4 months to 15 

years, and for the children of the home-care mothers the age 

range was 4 weeks to 17 years. Day-care and home-care moth

ers included 46% who did not complete high school, while 

34% of day-care mothers were high-school graduates and 31% 

of home-care mothers were high-school graduates. Of the 

day-care mothers, 43% worked full or part time, and 66% of 

the home-care mothers were full-time homemakers (Appendix 

B) . 
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Procedure 

Interviewer 

The interviewer who administered all the question

naires was a graduate student who had been trained in the in

terviewing procedure by the project director. In the course 

of training, the interviewer conducted 20 interviews with a 

population similar to the subjects in the study. These in

terviews were used to pilot-test the measure. Following the 

interviews, debriefing sessions were held to discuss appro

priate probes to use, ways of establishing rapport with the 

mothers, and ways to assist the mothers in being as comfort

able as possible in order to get an honest response from 

them. 

Interview 

An appointment for an interview with each mother was 

established at the time of the initial screening interview. 

The 40-minute scheduled appointment took place in the homes 

of the mothers. When the interviewer arrived at the home, 

she thanked the mother for agreeing to participate in the 

study. The mother was given a consent form (Appendix A) 

which explained the project. She was asked to read and sign 

the form if there were no questions. Mothers were then given 

$5.00 for the interview which followed immediately. 

The interviewer read all questions and recorded the 

mothers' responses on the parent-interview guide. There was 
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a total of 54 questions on the home-care questionnaire, 

while the day-care questionnaire contained 59 questions. 

The 5 additional questions in the day-care questionnaire 

were in the section on Selection of Child-care Arrangements. 

In addition to the questions on Perception of Parenting and 

Demographics, which were the focus of this study, the ques

tionnaires included sections on Selection of Child-care 

Arrangements, Anticipated Effects of Child Care on Family 

Functions, and Locus of Control. The 21 items on Perception 

of Parenting came midway in the interview in Section C of 

the questionnaire. They were items 11 to 32 for the home-

care mothers and items 16 to 37 for day-care mothers (Appen

dix A). Mothers were handed a card with Likert-scale 

responses for 20 of the items. They were asked to indicate 

the number of their selected response for each item. 

The final section of the instrument contained ques

tions on demographics. Response ranges were included for 

each question. A complete listing of demographic questions 

is provided in Appendix A. 

The interviewer thanked the mother following the 

interview and reminded her that she would be contacted a6out 

a follow-up interview for the larger day-care study in 2 

months. 
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Measures 

The instrument used to measure mothers' perceptions 

of parenting was a parent-interview guide consisting of a 

total of 21 items. The interview guide included 1 item on 

aspirations and values, 11 items on satisfaction with parent

ing abilities, and 9 items on expected change in parenting. 

The first item, placed at the beginning of the sec

tion on perception of parenting, asked mothers what they 

hoped their child would be like as an adult. The purpose of 

this question was to determine if day-care mothers had dif

ferent aspirations and values for their preschool children 

than did home-care mothers. 

The next 11 items assessed mothers' satisfaction 

with their parenting abilities. The Iowa Parent Behavior 

Inventory (1977) and an instrument constructed by Myers et 

al. (1972) were used as references to determine items to be 

included. Items were not taken directly from either of the 

sources; they were used to determine the areas of parental 

ability that were included. The 11 items measured three 

primary areas of parental ability. They were Child Guidance; 

Parent-child Interaction or Emotional Support of the Child, 

and Care-taking Responsibilities. Mothers' satisfaction 

with their parenting abilities was assessed by means of 

Likert-scale responses ranging from very dissatisfied (1) 

to very satisfied (5). 
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The final group of 9 items was designed to assess 

the impact of the child-care choice on mothers1 perceptions 

of parenting. Mothers were to indicate the degree of change 

they expected would occur in their parenting because of the 

child-care choice, i.e., day care or home care. The response 

categories ranged from no change at all (1) to a lot of 

change (4). The 9 items included were taken almost entirely 

from one source, Steinberg and Green (1979). Sample ques

tions were: I will expect more from my child, being a par

ent will be more enjoyable, and I will learn more about 

different ways to raise my child. 

The items were tested for the purpose of establish

ing content validity. Questions that were easily misunder

stood or that provided inaccurate information were changed 

or deleted from the measure following the pilot testing. 

For example, a decision was made to delete the statement 

"I will not be as good a parent compared to other parents." 

It was difficult for mothers to respond to this item since 

it was stated in a negative way. Several mothers questioned 

the meaning of the item and had difficulty responding appro

priately in terms of the degree of change expected. 

Data Analysis 

The Bhapkar test (1968), a Chi-square statistic that 

computes mean scores for ordered responses of categorical 
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data and tests the significant differences between those 

means, was used to analyze data relative to Hypotheses 1 

and 2. The ordered responses for the 11 items of satisfac

tion with parenting ability were: 1 = very dissatisifed, 

2 = somewhat dissatisfied, 3 = neither dissatisfied nor 

satisfied, 4 = fairly satisfied, and 5 = very satisfied. 

The ordered responses for the 9 items of the expected change 

in parenting were: 1 = no change at all, 2 = a little 

change, 3 = some change, and 4 = a lot of change. 

For Hypothesis 3, two-way contingency tables reflect

ing mothers in both groups who reported given aspirations or 

values and who did not report those aspirations or values 

were constructed. Chi-square statistics were used to test 

the significance of difference between the responses for 

the two groups of mothers. 



CHAPTER 4 

RESULTS 

This study was designed to assess pre-day-care dif

ferences in perception of parenting abilities between low-

income mothers prior to enrollment of a preschool child in 

a day-care center for the first time and low-income mothers 

who plan to care for a preschool child at home themselves. 

Mothers were asked to indicate how satisfied they were with 

regard to their parenting abilities in 11 areas of parent

ing, how they expected their child-care choice, i.e., day 

care or home care, to change 9 aspects of their parenting, 

and what their aspirations and values were for their chil

dren. A parent-interview guide administered by an inter

viewer was used to assess perception of parenting abilities 

of 35 mothers who were enrolling a preschool child in a day

care center for the first time and 35 mothers who were car

ing for their preschool child at home themselves. It was 

expected that there would be no differences in day-care and 

home-care mothers in their parenting abilities, that day

care mothers would expect more change in their parenting 

than home-care mothers, and that there would be no differ

ence in the aspirations and values of mothers for their 

children between day-care and home-care mothers. 
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Satisfaction with Parenting Ability 

It was hypothesized (Hypothesis 1) that there would 

be no difference in satisfaction with parenting abilities 

between mothers who plan to place a preschool child in a 

day-care center and mothers who plan to stay at home and 

care for their preschool child themselves. 

Mean scores and Bhapkar Chi-square statistics for 

day-care and home-care mothers relative to satisfaction 

with the 11 parenting abilities are presented in Table 1. 

Although it is clear from this table that there are no sig

nificant differences in the level of satisfaction expressed 

by day-care and home-care mothers regarding their parenting 

abilities in each of the 11 items presented in the table, 

it should be noted that the item pertaining to mothers sat

isfaction with their ability to provide financially for their 

child is associated with the lowest mean response for both 

groups of mothers, and the items pertaining to showing 

affection to the child and comforting the child are associ

ated with the highest mean responses for both groups. 

Hypothesis 1 was accepted. 

Expected Change in Parenting 

It was hypothesized (Hypothesis 2) that mothers who 

plan to place their preschool child in a day-care center 

will expect more change to occur in their parenting because 
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Table 1. Mean scores for day-care and home care mothers on 
satisfaction with 11 parenting abilities and the 
associated Bhapkar chi-square statistic 

Mean Scores Bhapkar 

Parenting Ability3 Day-care Home-care X2 (df) 

Discipline 3.66 3.74 .09 (4) 

Show affection 4.83 4.80 .05 (3) 

Spend time 4.17 4.11 .05 (3) 

Provide financially 2.74 2.29 1.89 (4) 

Listen to child 4.40 4.37 .02 (3) 

Teach values 4.54 4.43 .36 (3) 

Set limits 3.91 4.11 .62 (4) 

Care for child's 
physical needs 

4.40 4.60 1.12 (3) 

Comfort your child 4.74 4.77 .05 (3) 

Teach self-care 4.51 4 .51 .00 (3) 

Teach child to get 
along with others 

4.14 4.31 .54 (4) 

aEach phrase was preceded by: How satisfied are you with 
your ability to . . . 
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of their child-care choice than do mothers who plan to stay 

at home and care for their preschool child themselves. 

Mean scores and Bhapkar chi-square statistics for 

day-care and home-care mothers relative to expected change 

in parenting are presented in Table 2. It is clear from the 

table that there were significant differences between day

care and home-care mothers on 4 of the 9 items related to 

expectation of change in parenting. The mean values for 

home-care mothers for responses to learning more about 

being a parent, improvement of parenting abilities, learn

ing more about different child-rearing methods, and in being 

more aware of their child's actions and behaviors were sig

nificantly greater than for day-care mothers. 

Although the results indicated that there were sig

nificant differences in day-care and home-care mothers, the 

differences were not in the direction expected. Accordingly, 

Hypothesis 2 was not accepted. 

Aspirations and Values 

It was hypothesized (Hypothesis 3) that there was 

no difference in the aspirations and values mothers have for 

their child, between mothers who plan to place their child 

in a day-care center and mothers who plan to stay at home 

and care for their preschool child themselves. 

The frequency of responses for day-care and home-

care mothers relative to their aspirations and values for 



Table 2. Mean scores for day-care and home-care mothers relative to the nine 
items in the expected change in parenting and the associated 
Bhapkar chi-square stastic 

Mean Scores Bhapkar 

Expected Change Day--care Home-care X2 (df) 

Learn more about being a parent 2 .31 3.66 43.45 (3)** 

Improve parenting ability 2 .43 3.66 38.42 (3)** 

Parenting more enjoyable 2 .57 3.49 11.94 (3) 

Feel worse about parenting 1 .29 1.43 .64 (3) 

Feel less important to child 1 .40 1.29 .37 (3) 

Learn child-rearing methods 2 .51 3.42 15.71 (3)* 

Guilt about child-care choice 1 .91 1.20 10.76 (3) 

Understand child's behavior 2 .60 3.60 22.57 (3)** 

Expect more from child 2 .20 2.23 .01 (3) 

* < .05 
** < .01 
*** < .001 



their preschool child is presented in Table 3. It is clear 

from the table that home-care mothers differed from day

care mothers in wanting their child to be loving and caring, 

and in wanting their child to be creative and curious. As 

a result, Hypothesis 3 was not accepted for these two aspi

rations and values- Among the items that were not signifi

cant, it might be noted that the characteristics mentioned 

most often by the mothers were: (1) achievement, learning, 

(2) independence, and (3) getting along with others. 
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Table 3. Frequencies and chi-square statistics for day-care 
and home-care mothers' aspirations and values for 
their preschool children 

Frequency 

Aspirations/Values Day-care Home-care X2 (df) 

Achievement, learning 16 18 .23 (1) 

Sense of right or wrong 9 12 .51 (1) 

Obedience to authority 2 2 .01 (1) 

Getting along with others 14 16 .24 (1) 

Independence 15 17 .23 (1) 

Self-worth 11 9 .28 (1) 

Creativity, curiosity 1 5 2 .82 (1)* 

Loving, caring 5 14 5 .88 (1)*' 

Happy 4 2 .71 (1) 

Honest 2 2 .01 (1) 

Responsible 3 2 .22 (1) 

Religious 2 2 .01 (1) 

Other 6 2 2 .35 (1) 

*p < .10 
**p < .05 



CHAPTER 5 

DISCUSSION 

The results of this study suggest that prior to day

care enrollment (1) there is no difference between day-care 

and home-care mothers on satisfaction with parenting ability 

(2) day-care and home-care mothers appear to differ in their 

expectation of change in parenting, and (3) home-care 

mothers appear to differ from day-care mothers on aspira

tions and values with' regard to wanting their child to be 

loving and caring and wanting their child to be creative 

and curious. 

The failure of the day-care mothers and the home-

care mothers to differ in the level of satisfaction with 

their parenting abilities on the 11 items in this study sug

gests that prior to the enrollment of the child in a day

care center for the first time, low-income day-care and 

home-care mothers may be quite similar in their satisfaction 

with their parenting abilities. If, as the literature sug

gests, day care has an effect on mothers' satisfaction with 

their parenting abilities (Belsky et al., 1982; Steinberg & 

Green, 1979), then their level of satisfaction likely in

creases following the child's entrance into day care. The 
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results of this study suggest that prior to the child's 

enrollment in day care, mothers have not yet become aware 

of factors related to the day-care experience which might 

eventually change their satisfaction with their parenting. 

It was expected that prior to day-care enrollment 

there would be no difference between day-care mothers and 

home-care mothers on satisfaction with parenting abilities 

and it was expected that there would be a difference between 

day-care mothers and home-care mothers on expectation of 

change- Although there was a significant difference between 

day-care mothers and home-care mothers on 4 of the 9 items 

on expectation of change in parenting, the difference was 

not in the direction expected. The literature indicates 

that day-care mothers are likely to experience changes in 

parenting (Belsky et al., 1982; Powell, 1978; Winklestein, 

1981). However, like changes in satisfaction with parent

ing, these changes in parenting likely occur after the child 

is already attending day care and the mothers are more aware 

of them. The responses of mothers in this study indicated 

that on 4 of the 9 items, home-care mothers expected a 

greater change to occur in their parenting than mothers who 

plan to place their child in day care. The home-care moth

ers expected greater change in learning more about being a 

parent, in improvement of parenting abilities, in learning 



more about different child-rearing methods, and in being 

more aware of their child's actions and behaviors. 

Relative to learning more about being a parent, it 

is possible that home-care mothers believed they would 

learn more about being a parent than day-care mothers be

cause they interact with the child on a full-time daily 

basis and are constantly involved with the child. On the 

other hand, mothers who are placing a child in day care may 

have thought that they were turning some of their parenting 

responsibilities over to the day-care center and would not 

be learning as much about being a parent as they would 

learn if they were taking care of their child themselves 

full time. 

With reference to improvement of parenting abili

ties, it is possible that home-care mothers expected more 

improvement than day-care mothers because the home-care 

mothers believed that being at home with their children 

required that they put effort into parenting, while day

care mothers thought that not being with their child would 

limit their efforts to improve their parenting. It may also 

be possible that mothers who are staying at home full-time 

expect to have fewer demands on their time beyond parenting, 

while day-care mothers were experiencing new areas other 

than parenting, i.e, work, looking for work, school or 

training classes. 
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Home-care mothers also thought that being at home 

with their child full time would help them to learn more 

child-rearing methods. When a mother has to deal with a 

child on a full-time basis, she most likely would feel a need 

to learn new ways to handle problems that occur in the daily 

interactions with her child. The literature suggested that 

day-care mothers have more opportunity to learn about dif

ferent child-rearing methods from day-care professionals 

(Hymes, 1973; Steinberg & Green, 1979). However, the moth

ers in this study did not appear to be aware that the day

care center might be a resource where they could learn more 

about child-rearing methods, at least not prior to enroll

ment of their child in a day-care center. 

Finally, mothers who planned to care for their pre

school child themselves at home indicated that they would 

have a better understanding of their child's actions and 

behaviors than did mothers who planned to place their child 

in a day-care center. Some mothers who stay at home with 

their child may believe that because they are spending more 

time with the child on a one-to-one basis they will be more 

in tune with their child's feelings and will understand 

the child better than the mother who places a child in a 

day-care center. Although the literature suggests that the 

day-care mother may have a better understanding of her 

child's actions and behavior because she has time away from 
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the child and because she gets feedback from day-care pro

fessionals (Curtis, 1976), several of the home-care mothers 

who participated in this study indicated that if they were 

to place their child in a day-care center they would be 

less able to understand their child than they would be when 

they were caring for the child full time themselves. 

Although five of the areas of change in parenting 

did not reveal significant differences between the mothers, 

the differences for the four areas just discussed suggest 

overall that home-care mothers do expect that taking care 

of the child at home themselves will impact on their parent

ing. This is an important finding since the expectation of 

change in parenting ability on the part of home-care moth

ers has not previously been documented in the literature. 

Too little attention may have been paid to the fact that 

home-care mothers feel they have more of themselves invested 

in parenting, that they may be more commited to parenting, 

and that they may be more involved as mothers than are 

mothers who are willing to place their child in a day-care 

center. They may be saying by their responses that it is 

important to them as parents to care for the child them

selves because it makes a difference in how they feel about 

themselves as parents. The finding has enormous implica

tions for the design of public policy relative to child 



care for low-income mothers. For example, in the state in 

which this study was conducted all mothers who are receiv

ing state assistance are encouraged to seek employment, and 

must do so when the child is 3 years of age. Mothers who opt 

to stay at home with their children often must defend their 

child-care choice. 

Finally, the findings relative to mothers' aspira

tions and values for their children indicate that there 

were two differences between day-care and home-care mothers 

on what they aspire for their children. These differences 

were in the areas of wanting the child to be loving and 

caring and in wanting their child to be creative and curi

ous . 

One possible reason that more of the home-care moth

ers expressed the desire that their child be loving and car

ing may be that these mothers are more concerned about lov

ing and nurturing their child themselves and expect that 

the child would respond to that by becoming more loving and 

caring as an adult. Mothers who opt to stay at home may 

want their child to be creative and curious for similar 

reasons. They may be more concerned with creative kinds of 

activities. They may spend time in creative activities 

with their child and may also have more time to encourage 

the child to develop his/her curiosity. They may expect 
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that the child will respond by becoming more creative and 

curious as an adult. 

Beyond these differences in mothers' reported aspi

rations and values for their child, certain similarities 

were observed. Both groups of mothers mentioned achievement 

and learning as the characteristic most desirable for their 

child, independence as the second most desirable character

istic, and getting along with others as the third most 

desirable characteristic. 

These responses compare with the responses of moth

ers in the Stolz (1967) study reporting independence, family 

unity, and obedience as the three most desirable character

istics. Whereas, the Rominger et al. (1980) study of low-

income mothers reported that honesty and integrity were 

valued most often as characteristics for their children. 

Honesty was among the characteristics least often reported 

by mothers in this study. 

Implications 

The findings of this study imply that some support 

is in order for both day-care and home-care mothers. The 

child-care choice that is made by mothers of preschool chil

dren can be strengthened for mothers who are placing a child 

in a day-care center and for mothers caring for their child 

at home. The study suggests that mothers who planned to 
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place a child in a day-care center may not have expecta

tions for change as a result of the day-care experience. 

They may feel it is good for their child, but are undecided 

about how much they will be affected by the day-care experi

ence. Day-care centers and day-care professionals may be 

able to provide some of the support that day-care mothers 

need to improve their parenting abilities. Whereas, Powell 

(1978) suggested that the parents and the day-care system 

function as independent, detached systems, day-care may 

begin to make an intentional effort to work with the moth

ers for the good of the child as suggested by Winklestein 

(1981) . Mothers in their interactions with day-care profes

sionals could find a wealth of information available to 

assist them in their parenting. 

The study may also imply that mothers who choose to 

care for their preschool child themselves at home may need 

a different kind of support. These mothers appear to feel 

that caring for the child themselves is valuable to the 

child and it is important to their parenting that they be 

with the child on a daily basis. They feel their parenting 

will improve because they are involved with their children 

and indicated in this study that this day-to-day experience 

with their child will change their parenting abilities. 

Therefore, for these mothers the support may need to be in 

the form of some kind of funding that would make it possible 



for these mothers to remain at home with their child. Both 

day-care and home-care mothers could possibly get support 

they need to be better parents, regardless of the child-

care choice and this could benefit all children. 

Directions for Future Research 

This study was designed to examine the differences 

of low-income mothers prior to day-care enrollment. More 

research is needed to tell if there is a change in mothers' 

perceptions of parenting abilities after the child has been 

in a day-care center for a period of time, to clarify the 

impact of day care on families, and to determine how day

care interacts and cooperates with mothers to create some 

continuity between the day-care environment and the home. 

Further research is also needed that will compare 

the perceived parenting abilities of low-income mothers who 

stay at home with their preschool children and those moth

ers who would prefer to stay at home but are unable to do 

so because of regulations for state assistance. 
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Printed Information Sheet 

Mothers 

Although many of our children are in day care today, little is 

known about how having a child in day care affects the family. Dr. 

Kitty Abraham, Assistant Professor in the Division of Child Development 

and Family Relations at the University of Arizona, is conducting a 

research project to study the effects that day care participation may 

have on families of preschool children. We encourage you to participate 

in this study if you are getting ready to place your preschool child in 

day care or if you are applying for other kinds of assistance and plan 

to keep your preschool child at home with you. You will receive $5.00 

for each interview. 

Thank you for your consideration to participate in this very 

important research. Our interviewer will be in contact with you. 

Name Date 

Address 

Phone 
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Initial Screening Interview 

Introduction: 

Hello, Ms. . My name is , and I'm 

working for Dr. Kitty Abraham of the university of Arizona. (yesterday/ 

today)when you were at the Department of Economic Security Office you 

indicated your willingness to be contacted regarding possible involve

ment in a project Dr. Abraham is directing. We appreciate your interest. 

May I tell you a little bit about the project now? 

Dr. Abraham is interested in finding out how day care affects 

the lives of families. To do this, we will be talking with families who 

have preschool children who are going to be cared for at a day-care cen

ter, and families who are caring for their preschool children at home. 

In selecting the families to participate in the project, we have to be 

sure that the families meet certain requirements about day care use. 

I would like to ask you a few questions about these topics at this time. 

1. First of all, could you tell me if you have any children between the 

ages of 2 and 5 living in your home at the present time? 

YES ASK Q 1a 

NO END INTERVIEW 

Ms. , the study requires that participating families 

have preschool children. Since you do not, I will not need to 

set up an interview with you. Thank you for your willingness 

to be contacted. 

1a. How many children between the ages of 2 and 5 do you have 

at home? 

lb. Could you tell me the name of (this child/these children) 

and (his/her/their) sex and exact age? 

Name 

Sex 

Age 

Name 

Sex 

Age 

1c. Do you have any other children under the age of 2 or over 

the age of 5? 

Yes 

No. 

ASK Q 1d 

ASK Q 2  
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1d. Could you tell me the name of (this child/these children) 

and (his/her/their) sex and exact age? 

Name 

Sex 

Age 

Name 

Sex 

Age 

Name 

Sex 

Age 

Use of Day Care 

Now I need some information on the child care services you have used in 

the past for your child/children. 

2. Has every been cared for by someone else 

on a regular basis? 

Yes ASK Q 2a 

No IF SIBLINGS, SKIP TO Q 3 

IF NO SIBLINGS, SKIP TO Q 4 

2a. What type of care was it? 

Family day care 

How long? 

How many children? 

Center day care 

How long? 

How many children? 

In relative's home 

How long? 

How many children? 

Babysitting in nonrelative's home 

How long? 

How many children? 

Other (specify) 

How long? 

How many children 
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(INTERVIEWER: If determined that child has been in center day care for 

more than two weeks END INTERVIEW HERE) 

Ms. , the study requires that the participating 

families have preschool children who have never before been 

enrolled in day care, since has been previously en

rolled, we will not need to set up an interview with you. 

Thank you for your willingness to be contacted. 

* * * * * * *  

3. Have any of your other children every been cared for by 

someone else on a regular basis ? 

Yes ASK Q 3a 

No SKIP TO Q 5 

3a. What type of day care was it? 

Family day care 

When? 

How long? 

Number of children 

Center day care 

When? 

How long? 

Number of children? 

In relative's home 

When? 

How long? 

Number of children? 

Babysitting in nonrelative's home 

When? 

How long? 

Number of children? 

Other (specify) 

When? 

How long? 

Number of children? 

Other DES Services 

Now I'd like some additional information about other DES services you 

are going to receive. 

(INTERVIEWER: If day care family, Ask Q 5. If home care family, ask 

Q 6. 
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(Day Care Family) 

5. Are you going to be receiving any other services from the 

DES in addition to day care services? 

5a. Could you tell me what those other services are? 

unemployment 

food stamps 

AFDC 

5b. Let me make sure I have this correct. You will/will 

not be receiving food stamps? 

(Home Care Family) 

6. Are you going to be receiving any other services from the 

DES in addition to food stamps? 

Yes ASK Q 6a 

No SKIP TO Q 7 

6a. Could you tell me what those other services are? 

unemployment 

day care 

AFDC 

6b. Let me make sure I have this correct. You will/will 

not be receiving day care services? 

Marital Status 

7. Finally, could you tell me your present marital status? 

married, living with spouse 

married, separated from spouse 

divorced 

widowed 

single 
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Thank you, Ms. , for answering those questions. It 

appears that you meet the criteria for families in our study. If you 

are willing to participate, I'd like to set up an interview with you 

for some time in the next 24 hours. I would come to your home for the 

interview, and could need about an hour of your time and that of 

. I can pay you $5.00 for each interview that 

you are willing to do. Would you agree to participate, Ms. 

If no: Could I ask for your reasons for deciding not to 

participate? 

Record Verbatim: 

(INTERVIEW: End interview. Thank you for your time and your willing

ness to be contacted.) 

If yes: Good. We certainly appreciate your willingness. Of the 

following times, which would be the most convenient for 

you? Remember, we'll need about one hour to complete the 

interview. 

INTERVIEW DATE: TIME: 

Fine. Then I' 11 see you and on at 

If it's O.K. with you, I'll call right before I leave to make sure 

there's been no change. 

Thanks again, and see you on the . 

(INTERVIEWER: ASSIGN RESPONDENT ID.) 

RESPONDENT ID: 
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Consent Form 

UNIVERSITY OP ARIZONA DAY-CARE PROJECT 

The purpose of this project is to study the effects that day

care participation may have on families of preschool children. Inter

views will be conducted with mothers whose children are starting day 

care for the first time in their lives, and with mothers who care for 

their preschool children by themselves at home. Interviews will be 

conducted in the homes of participants on the initial visit, and on a 

follow-up visit approxiamtely two months after the initial visit. 

I understand that I will be asked to participate in an inter

view on two different occasions. Any information that I provide to the 

interviewer will be held in strict confidentiality, and my name will 

not be released to anyone else. I also understand that I may withdraw 

from the study at any time without incurring ill will. 

I consent to participate in the day-care project described 

above. 

(Signature) 

(Date) 
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Parent-Interview Guide 

Day Care 

C. PERCEPTIONS OF PARENTING 

The purpose of this study is to learn more about how mothers 

perceive themselves as parents. So, next I would like to ask some ques

tions concerning your feelings about yourself as a parent and about your 

relationship with your preschool child. 

Q-11. Most parents have some idea of the qualities they hope their 

children have. What sorts of qualities do you hope for in your 

children? 

Achievement 1 

Sense of right or wrong 2 

Obedience to authority 3 

Social adjustment 4 

Independence; self-reliance 5 

Self-worth 6 

Creativity; curiosity; initiative 7 

Other (specify) 8 
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Satisfaction with Parenting Ability 

Home Care 

There are a number of responsibilities that parents fulfill in caring 

for their children. (INTERVIEWER: HAND RESPONDENT CARD I.) Next, I'm 

going to read a series of activities individuals do as parents. As I 

read each activity, would you indicate how satisfied you are with your

self in that area with respect to your relationship with ? just 

respond with the number that corresponds to the degree of satisfaction. 

Remember to focus only on your activities with in giving your 

answer. 

Response Categories 

VERY 

DISSATISFIED 

SOMEWHAT 

DISSATISFIED NEUTRAL 

3 

FAIRLY 

SATISFIED 

VERY 

SATISFIED 

(INTERVIEWER: PREFACE EACH STATEMENT WITH THE FOLLOWING PHRASE: 

"HOW SATISFIED ARE YOU WITH YOUR ABILITY TO ".) 

Q-12. Discipline your child 

Q-13. Show affection to your child 

Q-14. Spend time with your child 

Q-15. Provide financially for your child 

Q-16. Listen to your child 

Q-17. Teach your values to your child 

Q-18. Set limits for your child 

Q-19. Care for your child's physical needs.... 

Q-20. Comfort your child when she/he is upset. 

Q-21. Teach your child how to take care of 

him/herself 

Q-22. Teach your child how to get along with 

others 

5 

5 

5 

5 

5 

5 

5 

5 

5 



Expected Change in Parenting 

Home Care 

Finally, I would like to find out if you feel you will experience any 

changes in yourself as a parent because of caring for 

at home rather than placing him in day care. 

(INTERVIEWER: HAND RESPONDENT CARD II.) 

As I read the following statements to you, would you tell me the number 

of the response which best describes the degree of change you feel may 

occur in that area? 

Response Categories 

NOT AT ALL A LITTLE SOME A LOT 

1 2 3 4 

Q-24. I will learn more about being a parent 12 3 4 

Q-25. It will help me improve my parenting 

abilities 12 3 4 

Q-26. Being a parent will be more enjoyable 12 3 4 

Q-27. I will feel worse about my parenting 

abilities 12 3 4 

Q-28 .  I will feel less important to my child 1 2 3 4 

Q-29. I will learn more about different child-

rearing methods 1 2 3 4 

Q-30. I will feel guilty about not placing 

my child in a child-care center 12 3 4 

Q-31. I will have a better understanding of my 

child's actions and behavior 1 2 3 4 

Q-32. I will expect more from my child 1 2 3 4 
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C. PERCEPTIONS OF PARENTING 

The purpose of this study is to learn more about how mothers 

perceive themselves as parents. So, next I would like to ask some 

questions concerning your feelings about yourself as a parent and 

about your relationship with your preschool child. 

Parent-Interview Guide 

Home Care 

Q-16. Most parents have some idea of the qualities they hope their 

children have. What sorts of qualities do you hope for in 

your children? 

Achievement; learning 1 

Sense of right or wrong 2 

Obedience to authority 3 

Social adjustment 4 

Independence, self-reliance 5 

Self-worth 6 

Creativity, curiosity, initiative 7 

Other (specify) 8 
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Satisfaction with Parenting Ability 

Day Care 

There are a number of responsibilities parents fulfill in caring for 

their children. 

(INTERVIEWER: HAND RESPONDENT CARD I.) Next, I'm going to read a 

series of activities individuals do as parents. As I read each activity, 

would you ihndicate how satisfied you are with yourself in that area 

with respect to your relationship with ? Just respond with 

the number that corresponds to the degree of satisfaction. Remember to 

focus only on your activities with in giving your answer. 

Response Categories 

VERY SOMEWHAT FAIRLY VERY 

DISSATISFIED DISSATISFIED NEUTRAL SATISFIED SATISFIED 

1 2 3 4 5 

(INTERVIEWER: PREFACE EACH STATEMENT WITH THE FOLLOWING PHRASE: 

"HOW SATISFIED ARE YOU WITH YOUR ABILITY TO ' 

Q-26. 

Q-27. 

Q-17. Discipline your child 

Q-18. Show affection to your child 

Q-19. Spend time with your child 

Q-20. Provide financially for your child 

Q-21. Listen to your child 

Q-22. Teach your values to your child 

Q-23. Set limits for your child 

Q-24. Care for your child's physical needs.... 

Q-25. Comfort your child when she/he is upset. 

Teach your child how to take care of 

him/herself 

Teach your child how to get along with 

others 

• ) 

4 

4 

4 

4 

4 

4 

4 

4 

4 
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Expected Change in Parenting 

Day Care 

Next, I would like to find out if you feel you will experience any 

changes in yourself as a parent because of having cared for at 

a day center. 

(INTERVIEWER: HAND RESPONDENT CARD II.) As I read the following state

ments to you, would you tell me the number of the response which best 

describes the degree of change you feel may occur in that area after 

begins attending "Center." 

Response Categories 

NOT AT ALL A LITTLE SOME A LOT 

1 2 3 4 

Q-29. I will learn more about being a parent 12 3 4 

Q-30. It will help me improve my parenting 

abilities 12 3 4 

Q-31. Being a parent will be more enjoyable 12 3 4 

Q-32. I will feel worse about my parenting 

abilities 12 3 4 

Q-33. I will feel less important to my child 12 3 4 

Q-34. I will learn more about different child-

rearing methods 1 2 3 4 

Q-35. I will feel guilty about having to place 

my child in a child care center 12 3 4 

Q-36. I will have a better understanding of my 

child's actions and behavior 12 3 4 

Q-37. I will expect more from my child 1 2 3 4 
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Demographics. 

E. BACKGROUND INFORMATION 

The final group of questions I would like to ask you before we begin 

the activity part of our interview is about your family's background. 

This information will be useful in helping us to better understand the 

ways in which day care affects different families. 

First, I would like some information about you. 

Q-41. What was the highest grade in school you completed? Just tell 

me the number of the category that is shown on this card? 

(INTERVIEWER: HAND RESPONDENT CARD IV AND RECORD RESPONSE.) 

Q-42. 

0-8 years 1 

9 but less than 12 (no degree) 2 

High school diploma 3 

1-3 years college or technical school 4 

4 years college/college graduate 5 

Beyond bachelor's degree 6 

What is your current employment status? Show me the number of 

the category on this card. 

(INTERVIEWER: HAND RESPONDENT CARD V AND RECORD RESPONSE.) 

Working full-time ASK Q-42a... 

Working part-time, less than 

30 hr/week ASK Q-42a... 

Unemployed, but looking for work...SKIP TO Q-43.. 

In school or college SKIP TO Q-44.. 

In job or vocational training SKIP TO Q-45.. 

Keeping House SKIP TO Q-45.. 

Other (e.g., disabled) SKIP TO Q-45.. 

Q-42a. What is your current job? 

Job title 

Job duties 
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Q-42b. How long have you been working in this job? (INTERVIEWER: 

READ ALL RESPONSES FIRST AND RECORD ONE RESPONSE.) 

Just starting in 1 

1 month or less 2 

Over 1 month but less than 6 months 3 

6 months or over but less than 1 year 4 

1 year or more but less than 2 years 5 

2 years or over 6 

Q-42c. Is this job your occupation; that is, is it in the line 

of work you are trained for or have experience in? 

Yes SKIP TO Q-45 

No ASK Q-42d 

Q-42d. What is your usual occupation? (Verbatim) 

Q-43. What type of job are you trying to find? (Verbatim) 

Q-44. What type of job will you be trained to do? (Verbatim) 

Q-45. Would you indicate what age you are by giving me the number of 

the age category on this card? (INTERVIEWER: HAND REPONDENT 

CARD VI.) 

Under age 21 1 

21 to 25 years 2 

Over 25 but less than 30 years 3 

30 years or over but less than 35 years 4 

35 years or over 5 

Q-46. What is your ethnic background? Just tell me the number that is 

shown on the card. 

Caucasian 1 

Black 2 

Hispanic 3 

American Indian 4 

Other 5 
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(INTERVIEWER: SKIP TO Q-53 IF NOT MARRIED) 

Now I would like to find out the same kind of information about your 

husband. 

Q-47. What was the highest grade in school your husband completed? 

Show me the number of the category that is shown on this card. 

(INTERVIEWER: HAND RESPONDENT CARD IV AND RECORD RESPONSE.) 

0-8 years 1 

9 but less than 12 (no degree) 2 

High school diploma 3 

1-3 years college or technical school 4 

4 years college/college graduate 5 

Beyond bachelor's degree 6 

Q-48. What is his current employment status? Show me the number of the 

category that is shown on this card. (INTERVIEV7ER: HAND RESPON

DENT CARD V AND RECORD RESPONSE.) 

Working full-time 

Working part-time, less than 30 

hr/week 

Unemployed; but looking for work 

In school or college 

In job or vocational training... 

Keeping house 

Other (e.g., disabled) 

Q-48a. What is his current job? 

Job title 

Job duties 

Q-48b. How long has he been working in this job? (INTERVIEWER: 

READ ALL RESPONSES FIRST AND RECORD ONE RESPONSE.) 

Just starting it 1 

1 month or less 2 

Over 1 month but less than 6 months 3 

6 months or over but less than 2 year 4 

1 year or more but less than 2 years 5 

2 years or more 6 

. . .ASK Q-48A 1 

. . .ASK Q-48a 2 

SKIP TO Q-49 3 

SKIP to Q-50  4 

SKIP TO Q-50 5 

SKIP TO Q-51 6 

SKIP TO Q-51 7 
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Q-48c. Is this job his occupation; that is, is it in the line 

of work he is trained for or has experience in? 

Yes SKIP TO Q-51 

No ASK Q-48d 

Q-49d. What is his usual occupation? (Verbatim) 

Q-49. What type of job is he trying to find? (Verbatim) 

Q-50. What type of job will he be trained to do? (Verbatim) 

Q-51. Would you indicate your husband's age by giving me the number of 

the age category on the card? 

(INTERVIEWER: SHOW RESPONDENT CARD VI AND RECORD RESPONSE.) 

Under age 21 1 

21 to 25 years 2 

Over 35 but less than 30 years 3 

30 years or over, but less than 35 years 4 

35 years or over 5 

Q-52. What is his ethnic background? Give me the number from the card. 

(INTERVIEWER: SHOW RESPONDENT CARD VII AND RECORD RESPONSE.) 

Caucasian 1 

Black 2 

Hispanic, 3 

American Indian 4 

Other (specify) 5 
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Q-53. Could you indicate what your annual family income for 1983 was 

by telling me the number on the card of the income category in 

which it falls? 

(INTERVIEWER: SHOW RESPONDENT CARD VIII AND RECORD RESPONSE.) 

0-$ 4,999 1. 

$ 5,000-$ 8,999 2 

§ 9, 000-$ 11, 999 3 

$12,000-$14,999 4 

$15,000-$19, 999 5 

$20,000 and above 6 

Q-54. Compared to 1983, do you think your family income in 1984 will 

be: 

(INTERVIEWER: READ ALL RESPONSES FIRST AND RECORD ONE RESPONSE.) 

More ASK Q-54a 1 

About the same END INTERVIEW 2 

Less ASK Q-54a 3 

Q-54a. Why do you think your income will change? 

Respondent is working 1 

Husband is working 2 

Husband has better job 3 

Respondent has better job 4 

Respondent is not working 5 

Husband is not working 6 

Respondent separated from husband 7 

END INTERVIEW SCHEDULE 



APPENDIX B 

DEMOGRAPHIC DATA 

61 



62 

Demographic Tables 

Table B-1. Ethnic background 

Day Care Home Care 

Background (%) (N = 35) (%) (N = 35) 

Caucasian 60.0 (21) 80.0 (28) 

Black 6.0 (2) 

Hispanic 25.0 (9) 17.0 (6) 

American Indian 6.0 (2) 

Other 3.0 (1) 3.0 (1) 

Table B-2. Mothers' age 

Age Day Care Home Care 

( y r )  ( % )  ( N  =  3 5 )  ( % )  ( N  =  3 5 )  

Under 21 9.0 (3) 17.0 (6) 

21-24 37.0 (13) 19.0 (10) 

25-29 34.0 (12) 23.0 (8) 

30-34 24.0 (7) 14.0 (5) 

35 and over 17.0 (6) 



63 

Table B-3. Marital status 

Day Care Home Care 

Status (%) ( N  =  3 5 )  (%) ( N  =  3 5 )  

Married 6 0 . 0  ( 8 )  2 9 . 0  ( 1 0 )  

Divorced 3 4 . 0  (  1 2 )  3 1 . 0  ( 1 1 )  

Separated 2 0 . 0  ( 7 )  1 7 . 0  ( 6 )  

Single 2 3 . 0  ( 8 )  2 0 . 0  ( 7 )  

Widowed 3 . 0  ( 1 )  

Table B-4. Education 

Level 

Day Care 

( % )  ( N  =  3 5 )  
Home Care 

( % )  ( N  =  3 5 )  

0-8 1 1 . 0  ( 4 )  

9 - 1 2  3 4 . 0  ( 1 2 )  4 3 . 0  (  1 5 )  

High school 3 4 . 0  (  1 2 )  3 1 . 0  ( 1 1 )  

College/technical 9 . 0  ( 3 )  1 7 . 0  ( 6 )  

College graduate 6 . 0  ( 2 )  

Beyond bachelors 6 . 0  ( 2 )  9 . 0  ( 3 )  
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Table B-5. Work status 

Day Care Home Care 

Status (%) (N = 35) (%) (N = 35) 

Looking for work 

Working part time 

Working full time 

School/college 

Training 

Keeping house 

Other 

2 0 . 0  ( 7 )  

2 3 . 0  ( 8 )  

2 0 . 0  ( 7 )  

9 . 0  ( 3 )  

2 5 . 0  ( 9 )  

3 . 0  ( 1 )  

1 7 . 0  ( 6 )  

9 . 0  ( 3 )  

6 . 0  ( 2 )  

3 . 0  ( 1 )  

6 5 . 0  ( 2 3 )  
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