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ABSTRACT 

The purpose of this study was to determine if children of the 

Headstart Program, 4-5.5 years of age would acquire and retain informa

tion concerning sexual abuse prevention after a training session in 

personal protection against sexual abuse. 

This study assumed that with the acquisition and retention of 

personal protection information, the child will, when developmentally 

capable, be able to apply the information learned. 

Subjects were pre-tested one day prior to treatment, post-tested 

the same day as treatment, and follow-up tested 30 days after treatment. 

The instrument used to measure the information acquired and retained was 

a five item, hands on and short verbal answer test administered to each 

child individually. 

In analyzing the data, the hypotheses were tested based upon the 

analyses of the expected and the observed frequencies using the Chi-

square technique. There were significant differences between pre-test 

and post-test results on all five items of the test compared with what 

would have been expected based upon chance alone. No significant dif

ferences were observed on any of the five items between post-test and 

follow-up, compared with what would have been expected based upon chance 

alone. 

vi 



CHAPTER 1 

INTRODUCTION 

An infant girl born in America today has a one-in-four chance of 

becoming a victim of rape, incest and/or child molestion by the time she 

reaches 18, according to reported cases only. New studies show boys 

may be equally at risk (Sanford, 1980). 

Many of the common beliefs regarding sexual abuse are based on 

misinformation or incomplete information (DeVine, 1980). Parents many 

times, though well ifttentioned, warn their children not to take candy 

from the proverbial stranger in the park, but tell their children little 

of why this situation means trouble. Although some parents attempt to 

educate their children in personal protection, they attune their 

children to a few specific circumstances and ignore the fact that the 

majority of cases of child molestation involve friends or relatives and 

occur in a familiar place (Summit and Kryso, 1978). 

Even though much sexual abuse takes place within the family, 

incest is rarely discussed openly. Researchers contend that the taboo 

on nuclear family incest is more or less universal (Giaretto, 1976a; 

Justice and Justice, 1979; Meiselman, 1978). Sexual abuse will not be 

understood rationally as long as we continue to cloak it in the atti

tudes and language of taboo. 

Children of all ages lack information about sexual abuse. Most 

often they do not have permission or the skill to refuse an adult's 

request or command. Neither do they know who to tell or from whom to 
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seek help (Olson and Sykes, 1982). It is the provision of this informa

tion that children are lacking that is addressed in this study. By 

providing training for personal protection against sexual abuse to 

children 4-5.5 years of age, it is hoped that they will gain control 

over their own bodies and begin to form a firm foundation on which they 

can continue to build. 

Parents and caretakers of children have little information about 

sexual abuse and therefore find it difficult to skillfully teach their 

children personal protection. Perhaps part of the reason for this 

difficulty is that the parents themselves were neither informed about 

sexual abuse nor taught personal protection. The school system ordi

narily does not actively take part in this area of the child's educa

tion. Therefore, in order to insure our children's well-being it 

appears that it is the community which must provide programs for the 

prevention and treatment of child sexual abuse. 

Although sexual abuse of children is not a new problem, what is 

new is the view that sexual abuse prevention can and should be taught to 

all children as a personal protection lesson. 

There are in fact, a number of programs which attempt to prevent 

child sexual abuse by educating children. The efficacy of these pro

grams has not been tested. Clearly there is a need for research which 

investigates whether or not children actually acquire the information 

and whether they remember it for any length of time. 
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Statement of the Problem 

The present study sought to determine if children of the Head-

start Program, 4-5.5 years of age, would acquire and retain information 

concerning sexual abuse prevention after a training session in personal 

protection against sexual abuse. This study assumed that with the 

acquisition and retention of personal protection information, the 

children would have a foundation so that when developmentally capable 

they will be able to say "no" to possible sexual abuse and will report 

any molestation or attempts at molestation to a trusted adult. 

Hypotheses 

Hypothesis 1. There will be no significant difference in the 

amount of sexual abuse prevention information acquired by children, 

ages 4-5.5 of the Headstart Program who participate in training for per

sonal protection against sexual abuse at pre and post test as measured 

by the Sexual Abuse Prevention Test. 

Hypothesis 2. There will be no significant difference in the 

amount of sexual abuse prevention information retained for 30 days by 

children, ages 4-5.5 of the Headstart Program who participate in train

ing for personal protection against sexual abuse at post-test and 

follow-up as measured by the Sexual Abuse Prevention Test. 

Assumptions 

In conducting the study, the following assumptions have been 

made: 



1. That the five evaluative questions asked of the participants 

measured the amount of information acquired and retained during 

a lesson of personal protection. 

2. That the prevention of sexual abuse is contingent upon: 

(a) ability to identify body parts, and potential abuse 

(b) ability to say "no" to possible sexual abuse by a stranger 

(c) ability to say "no" to possible sexual abuse by a known 

person. 

3. That it is important for the child to tell a trusted adult of an 

incident of sexual abuse. 

4. That the shame and the blame of a sexual incident between an 

adult and a child belong to the adult not the child. 

5. That the training given to the four different groups of 

children, whether in Spanish or English, was comparable. 

6. That the participants have responded truthfully and honestly in 

answering the five questions. 

Definitions of Terms 

The following are definitions of specific terms as used in this 

study. 

Sexual abuse: Any kind of sexual contact between an adult or an 

individual five years older than the child which is for the gratifica

tion of the adult. A child is anyone eighteen years old or younger. 

Incest: Any sexual contact between family members in which the 

adult, or a relative is five years older than the child, seeks or gains 

sexual excitement or gratification through the child. This may include 



fondling, manual or oral manipulation of the genitals, or intercours 

Family members include mothers, fathers, grandparents, aunts, uncles 

brothers, sisters, cousins, adoptive and step-relations. 

Molestation: Non-coital, or any sexual activity aside from 

intercourse. 



CHAPTER 2 

REVIEW OF THE LITERATURE 

Cultural inhibitions and the secretive nature of the problem of 

sexual abuse have combined to keep the true incidence of incest and 

sexual exploitation of children hidden and facts surrounding sexual 

abuse obscure (May, 1978). 

In the past seven years the concern about child sexual abuse as 

well as awareness and knowledge of the problem have grown immeasurably. 

Despite this increasing awareness, research in the field has focused 

primarily upon adult victims and offenders (Burgess, 1982). The 

problems of child and adolescent victims have remained largely unad-

dressed. 

Prevention of child sexual abuse is a relatively new area and 

has not yet become an active research topic. There is little in the 

literature about prevention, and it appears that there have been no 

data based research at all on the effectiveness of prevention of sexual 

abuse among young children. 

The incidence, effects of sexual abuse on children as well as 

prevention efforts will be presented in this chapter. 

Incidence 

Although child sexual abuse is thought to be grossly under-

reported and therefore difficult to obtain incidence rates, a proba

bility sample of 26 urban, suburban and rural counties in 10 states 
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revealed 44,700 cases of child sexual abuse reported in one year (Roth 

and Kendrick, 1981). Sarafino (1979) compiled data collected by police 

and other agencies which made it possible to suggest a national estimate 

of sexual offenses. Based on data from four locales (State of Connecti

cut; cities of Minneapolis, Brooklyn and Washington D.C.), which 

reported a total of 2,324 cases, Sarafino estimated that nationwide, at 

least 336,200 sexual offenses are committed against children each year. 

Several retrospective surveys of college-age females have 

identified a 207o-307» rate of child sexual victimization (Finkelhor, 

1979; Gagnon, 1965; Landis, 1956). It should be noted that these were 

not all incestuous or ongoing experiences; the data included one-time-

only assaults by strangers. One striking finding consistent in each of 

these studies is that strangers were involved in only 257» of the experi

ences (Summit and Kryso, 1978). A girl had a 3-to-l chance of being 

molested by an adult male whom she had been taught to trust (Finkelhor, 

1979). About half (44%) of the molesters were relatives, one-quarter 

(2?.7o) resided within the child's home and about 67o were fathers and 

stepfathers (Finkelhor, 1979). Table 1 summarizes the results of some 

of the retrospective studies with college-age females. 

These are average figures drawn from a sample of relatively 

well-adjusted, high-achieving college students. High risk subgroups 

show even higher rates. Surveys of foster children, runaways, drug 

addicts and prostitutes show a sexual abuse background in the 607o-707o 

range (Kirkpatrick, 1982). Perhaps as significant is the apparent 

correlation between child sexual abuse and later abusive parenting. 
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Table 1. Sexual Victimization Findings in Retrospective Studies with 
College-age Females 

25 out of 100 college-age females were sexually abused 

19 out of 25 were sexually abused by someone known to victim 

11 out of 25 were sexually abused by a relative 

6 out of 25 were sexually abused by someone residing within victim's 

home 

Mothers in treatment centers for child abuse report an 807o-907o preva

lence of incestuous abuse in their own childhood (Kirkpatrick, 1982). 

Some abusive mothers report that their mothers and their grandmothers 

were also sexually abused. 

Finkelhor's (1979) research that surveyed nearly 800 college 

students showed that nearly one in five female and one in eleven male 

university students have had a sexual experience with an older person. 

Although Finkelhor found this pattern more prevalent in females than 

males, Sgroi (1982) suggests a near fifty-fifty distribution of males 

and females. Nasjleti (1980) found that among the boys with whom she 

worked, there was a consistent pattern of extreme resistance in report

ing and discussing their molestation experiences. One possible reason 

for this resistance is that since most male children are brought up to 

be more physically aggressive, self-reliant and independent than female 

children, they probably find it more difficult to talk about a situa

tion in which they were victimized. Swift (1979), suggests that a large 
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proportion of males who abuse children sexually have themselves been 

sexually abused as children. Thus, there is a cyclical pattern of 

generational repetition. 

Almost without exception, the reported incidence of child sexual 

abuse has risen dramatically in those cities where there were specific, 

well-publicized programs to treat the problem (Mac Farlane, Jones, and 

Jenstrom, 1980). In San Jose, California, a city which is active in 

referral and treatment efforts, the number of families receiving treat

ment increased from the original thirty families to over 3,500 families 

having received help for incest by 1982 (Giarreto, 1982). In Pierce 

County, Washington, Child Protective Services received 25 reports of 

incest for the entire year of 1976. This number has grown to 761 

reports for 1981, or an average of 55 cases each month (Olson, 1982). 

Tucson, Arizona has a program to deal with sexual abuse. As 

one would expect the reported incidences has increased. In 1979, of all 

child abuse and neglect reported in Arizona, 4.0% were sexual abuse. 

In 1982 the rate increased to 9.2% (Hursla, 1984). In Tucson there were 

177 reported sexual abuse cases for the year 1981. In 1982 this number 

increased to 326 reported cases by October, with an estimated 400+ 

year-end total (Hursla, 1984). 

Dramatic increases have also been reported in other cities such 

as Franklin, Ohio; Spokane, Washington; Milwaukee, Wisconsin, and Santa 

Clara, California (Olson, 1982). 

It is usually the case that reports of child sexual abuse 

increase after a program to deal with the problem is publicized. 



Instead of solely increased frequency, however, the rates are more 

likely to reflect an increase in reporting of the phenomena (Rivera, 

1984). 

Effects of Sexual Abuse on Children 

There has been little research on the effects of sexual abuse on 

children. Children react differently to different situations depending 

on a number of variables that may be operating at the time of the occur

rence. In an absolute sense, the question of what effects incest has 

had on the child is unanswerable since the effects of the sexual event 

can not be separated from the family pathology in which it occurred 

(Meiselman, 1978). 

Many factors are believed to be of critical importance in 

determining the way in which a child reacts to and assimilates what has 

happened. These factors include the child's age and developmental 

status, the relationship of the perpetrator to the child, the amount of 

violence or force that is used, the degree of shame or guilt the child 

may feel, and very importantly, the reactions of the child's parents 

and professionals who become involved (Roth and Kendrick, 1981). A 

study by DeFrancis (1969) indicates the effect on the child may be 

greater if there is an element of attack or if the child is disgraced or 

punished. The study also reported that other things being equal, the 

psychological trauma to the child is greater when the perpetrator of 

the abuse is close to the child than when he is a stranger. When the 

sexual abuse is incest, mixed feelings of shame, guilt, depression and 

anger, and the craving for an adequate parent frequently dominate the 



lives of the incest victims (Giaretto, 1976b). Children's immediate 

reactions to an assault vary. Peters, Mey, and Carroll (1976) found in 

his study that 117. of 64 victimized children he studied reported that 

they no longer felt safe where they lived, 207. changed eating habits, 

and 207o had nightmares. Of those in school, 107. stopped attending. In 

interviews conducted by DeFrancis (1969) with child abuse victims and 

their parents shortly after a reported incident of sexual abuse, two-

thirds of the children were found to have some form of identifiable 

emotional problem and about 147. were severely disturbed. Among these 

same children, feelings of guilt, shame and loss of self-esteem were 

common reactions. 

Less is known about the long-term effects of sexual abuse on 

children because much of the research is retrospective and based on 

small numbers of cases. It is known, however, that many women reveal 

their incestuous history while involved in therapy for other problems, 

which suggests that the damage from child sexual abuse may be related to 

other problems for which women seek help. Depression and confusion 

about their own identities are reactions that are common to many victims 

(Spencer, 1978). Some of the victims report feeling "marked" or stig

matized for life and may have suicidal tendencies (Spencer, 1978). 

There seems little doubt, that in some cases, incidents of child sexual 

abuse influence the personality and behavior of the victim for the rest 

of his/her life. Possible long-term effects include self-destructive 

behavior patterns such as alcohol or drug abuse, self mutilation, and 
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the development of other symptoms, such as frigidity (Roth and Kendrick, 

1981). 

Prevention Efforts 

There are various curricula in child sexual abuse prevention for 

children in grades 2 and over, but there appears to be fewer for the 

younger children. A few of these curricula for children, ages 4-6 will 

be discussed briefly in this section. 

Olson and Sykes (1982), developed classroom curricula for Head-

start and kindergarten through high school on personal protection 

against sexual abuse. The curricula were implemented in 14 Headstart 

Centers, 10 elementary schools, 3 junior high school and 2 high schools, 

in the Tacoma, Washington area. The pre and post-tests completed by 

students in grades two through high school indicated that basic concepts 

in the curricula had been successfully learned, and a majority of the 

students thought the personal protection curriculum should be taught to 

all students. There was no testing conducted with the younger children 

in Headstart. 

The school curriculum developed by Olson and Sykes (1982) for 

Headstart, kindergarten through grade 2 was composed of four units: 1) 

personal safety, 2) appropriate and inappropriate touching, 3) assert-

iveness, and 4) support systems. This curriculum was implemented in the 

school setting and took twelve days. It involved using the C.A.R.E. 

kit (Care, Research and Education Production, 1981) by Catherine Smailes 

and Janice Sippel. This is an integrated program on prevention of child 



13 

sexual abuse for children in Grades K-3, which was used in the Tacoma 

schools. 

Another curriculum used with young children is one originated by 

The Illusion Theater, in Minneapolis, Minnesota. This presentation 

uses a theatrical production to demonstrate personal protection, which 

seems to appeal to young children. Pittsburgh Action Against Rape has a 

puppet show presentation which uses vignettes directed toward personal 

protection against sexual abuse. Through active audience participation 

the children learn to recognize and resist sexual abuse. This program 

is also suitable for younger children, kindergarten through second or 

third grade. 

Southern California Rape Prevention Study Center, Culver City, 

California uses an art expression program to educate three to six year 

old children to prevent sexual abuse. The program is used with small 

groups and involves showing a picture of a threatening situation (i.e., 

small child being harassed by three 10 year old boys). Then with the 

use of stimulation questions children are encouraged to freely express 

their opinions and feelings. Children are then asked to draw a picture 

of a time in their lives when they felt someone might hurt them or did 

hurt them. The discussion incorporates the information needed in sexual 

abuse prevention. 

Krause House, of Oregon City, Oregon, has developed a filmstrip 

"Speak Up, Say No" for children preschool age to grade 3. The filmstrip 

features Penelope Peabody, a mouse and her family and shows hov phe 

handles a distressing situation involving sexual abuse. Through the 



main character, the film presents the basic prevention information 

needed by young children. 

Although there are various approaches to sexual abuse preven

tion, there appears, at this time to be no available published research 

on the effectiveness of any prevention program with children 4-5.5 

year8 of age. 

The present study seeks to fill this gap by evaluating the 

efficacy of a sexual abuse prevention program for young children. The 

program will employ a combination of demonstration with audience par

ticipation, puppetry and the filmstrip, "Speak Up, Say No". 



CHAPTER 3 

METHODS AND PROCEDURES 

This chapter describes the methods and procedures used to test 

the hypotheses presented in Chapter 1. Included in this section are 

Table 2, Experimental Design-Timeline, descriptions of the sampling pro

cedure and the sample, an outline of the sexual abuse prevention train

ing content, a description of the instrument and an explanation of data 

analyses. 

Hypotheses 

Hypothesis 1. There will be no significant difference in the 

amount of sexual abuse prevention information acquired by children, 

ages 4-5.5 of the Headstart Program who participate in training for 

personal protection against sexual abuse, at pre and post-test as 

measured by the Sexual Abuse Prevention Test. 

Hypothesis 2. There will be no significant difference in the 

amount of sexual abuse prevention information retained in 30 days by 

children ages 4-5.5 of the Headstart Program who participate in train

ing for personal protection against sexual abuse at post-test and 

follow-up as measured by the Sexual Abuse Prevention Test. 

Sampling Procedure and Sample 

Subjects for the present study were children enrolled in two 

Headstart Program Centers in Tucson, Arizona. Parents of the Center 

15 



Table 2. Experimental Design-Timeline 

Pretreatment Posttreatment Follow-up 
Subjects Data Collection Treatment Data Collection Data Collection 

Day 1 Day 2 Day 2 Day 30 

Administered Training for Administered Administered 
English Sexual Abuse Personal Protection Sexual Abuse Sexual Abuse 

Speaking Group Prevention Test Against Sexual Prevention Test Prevention Test 
N = 23 (5 questions) Abuse (5 questions) (5 questions) 

Administered Training for Administered Administered 
Spanish Sexual Abuse Personal Protection Sexual Abuse Sexual Abuse 
Speaking Group Prevention Test Against Sexual Prevention Test Prevention Test 
N = 10 (5 questions) Abuse (5 questions) (5 questions) 
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children attended a meeting in which they were told about the study and 

then asked for written consent to allow their children to participate 

(Consent Form, Appendix A). Permission to participate was received 

from parents of each of the 40 potential subjects, 33 subjects com

pleted the pre-test, post-test and follow-up. The seven children not 

completing the testing were absent from school the day of testing or in 

two cases the children did not wish to participate. All children were 

from low income families. There were 15 girls (497o) and 17 boys (527o). 

Subjects ranged in age from 4 to 5.5 years. There were 23 (707«) who 

were predominately English speaking and 10 (307o) who were predominately 

Spanish speaking. There were 19 Mexican American children, 7 Black, 

4 Anglo, and 3 Native American. 

Pre-test 

After the subjects were selected and the predominant language of 

each child was determined, a pre-test was administered to each child one 

day prior to the prevention training. The examiner took each child 

individually to a separate room and orally asked the five questions of 

the Sexual Abuse Prevention Test, in English or in Spanish, depending on 

the child's predominant language. The test required a hand-on response 

to the first question and short verbal response to the other four 

questions. 

Sexual Abuse Prevention Training 

The sexual abuse prevention training consisted of two presenta

tions at each center, one in English and one in Spanish. The following 



points were covered in the prevention training: (For prevention cur

riculum see Appendix B) 

1. Introduction and explanation of personal safety. 

2. Instruction concerning the location of the private parts of the 

body. 

3. Instruction that the private parts of a child's body are not to 

be shared with an adult for the adult's pleasure or gratifica

tion. 

4. Instruction on okay touches and not okay touches. 

5. Instruction on saying "no" to not okay touches by an adult. 

6. Filmstrip, "Speak Up, Say No!" by Krause House. 

7. Discussion of film. 

8. Emphasis on the importance of telling a trusted adult about any 

molestation or attempts at molestation. 

9. Emphasis that the shame and the blame belong to the adult. 

10. Rehearsal saying "no", using puppets in hypothetical situations. 

The filmstrip lasted six minutes. The total presentation was 

25-30 minutes long, limited to less than one half hour to retain the 

children's attention span, characteristically short in this age group. 

The foci of the presentation were on informing children that there is a 

defense against sexual abuse, and on giving the child a sense of his/her 

own power as a person who has rights that extend to his/her body. Also 

important is that the child have knowledge of what constitutes child 

sexual abuse and the resources available for support and protection. 



The presentation encouraged and required the young audience's partici

pation. 

Post-test 

Immediately after the sexual abuse prevention training each 

child was taken individually by the examiner to another room and given 

the post-test. The post-test was the same instrument that was used in 

the pre-test, and administered under the same conditions as was the pre

test. The only difference was that if the child gave an incorrect 

response, either by demonstration or verbally, the examiner recorded 

the answer given, but immediately gave the child the correct answer, 

checking with child to see if the correction was understood. This was 

done so that the child would have the correct information for his/her 

own protection against possible sexual abuse. 

Follow-up 

Thirty days after the sexual abuse prevention training and 

post-test, the examiner again tested the same group of children under 

the same conditions. The instrument was the same as that used in the 

pre and post tests. As in the post-test, the questions were asked, 

answered and recorded. Again, if a subject answered incorrectly, the 

examiner immediately gave the correct information, checking with the 

child to see if the correction was understood. 

Instrument 

The Sexual Abuse Prevention Test (Appendix C) is a five question 

test administered to each subject individually. The test is used to 



measure the acquisition and retention of the important points that 

children this age should know concerning sexual abuse prevention. 

Responses are by hands on demonstration, as well as short verbal answer. 

The Sexual Abuse Prevention Test was developed by the examiner 

by first interviewing professionals in the area of sexual abuse pre

vention and asking them what points they stressed in their sexual abuse 

prevention training. Becarse of the subjects' young age, all the pro

fessionals agreed that the questions should be limited to five or fewer. 

All agreed on the five questions, which were ultimately constructed 

based on their input. 

A pilot study was then conducted using ten (10), 4-5.5 year old 

children as subjects. The number of subjects for the pilot study was 

small because subjects this age are difficult to obtain due to mandatory 

parental consent. Five of the ten subjects in the pilot study were 

placed behind a two-way mirror along with examiner. The examiner pre

sented a prevention lesson and then administered a post-test. Another 

professional in the area of sexual abuse watched through the two way 

mirror and marked her score sheet for the post-test according to her 

judgement. The score sheet of the examiner administering the post-test 

was compared with that of the experienced professional who had observed 

through the two way mirror. Inter-rater reliability was 1007». The 

post-test was also audio-tape recorded by both examiners. Each tape 

was then scored by each examiner, while t.bout half of the children's 

responses on tape recording were audible, inter-rater reliability was 

again 100%. 
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Analyses of Data 

The hypotheses were tested based upon the analyses of the 

expected and the observed frequencies using the chi-square technique. 

The formula used was: 

0 = the observed frequency in each cell 

E = the expected frequency in each cell 

Chi-squares were performed: 

1. Between pre-test, post-test and follow-up on each of the five 

items on the Sexual Abuse Prevention Test. 

2. Between pre-test and post-test on each of the five items on the 

Sexual Abuse Prevention Test. 

3. Between post-test and follow-up on each of the five items on the 

Sexual Abuse Prevention Test. 

E (Ary, Jacobs, and Razavieh, 1979) 

where 

X = the value of chi-square 



CHAPTER 4 

RESULTS, CONCLUSIONS, AND RECOMMENDATIONS 

The purpose of this study was to measure the acquisition and 

retention of sexual abuse prevention information of young children 

after participation in training for personal protection against sexual 

abuse. The results, discussion of conclusions, implications and 

recommendations are presented in this chapter. 

Results 

The following results were based on the pre, post and follow-up 

tests administered to the 33 subjects who completed the study. The raw 

scores are presented in Appendix D. 

The 3x3 Chi-square provided an overall test of statistical 

significance regarding the existence of differences among all cells 

involved in the study, as shown in Table 3. This test further estab

lishes the fact that differences among the cells are much greater than 

would be expected on the basis of chance alone. The response category 

which characterized the statistical significance varied greatly from 

pre-test to post-test to follow-up conditions. 

Hypothesis 1 states that thera will be no significant differ

ence at pre and post-test in the amount of sexual abuse prevention 

information acquired by young children who participate in training for 

personal protection against sexual abuse. This hypothesis was tested 

22 
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Table 3. Group Results Pre-test, Post-test, Follow-up 

Item N df X2 

1. Knowledge of private 
parts of body 

Pre, Post, 
Follow-up 33 4 18.23** 

2. Child says "no" to Pre, Post, 
55.23** stranger Follow-up 33 4 55.23** 

3. Child says "no" to 
known person 

Pre, Post, 
Follow-up 33 4 30.20** 

4. Would child tell Pre, Post, -ir—t-
29.49 anyone? Follow-up 33 4 

-ir—t-
29.49 

Pre, Post, 
12.07* 5. Who is to blame? Follow-up 33 4 12.07* 

**p < .01 

* 
p < .05 
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using the Chi-square technique. The results of group responses from 

pre to post testing are presented in Table 4. 

For item 1, knowledge of private parts, there was a significant 

difference between pre-test and post-test responses (p < .01). In the 

training the children learned to identify private parts anatomically, 

but more important that these areas were private and had to be respected 

accordingly. 

Item 2, investigated to see if the child would say "no" to pos

sible sexual abuse by a stranger. The difference between pre-test and 

post-test was significant at the .01 level. Item 3, although similar to 

item 2, investigated if the child would say "no" to possible sexual 

abuse by a person known to him/her and his/her family. Data indicated 

a significant difference from pre to post-test, (p < .01). Although 

there were significant differences in both items 2 and 3, pre-test and 

post-test responses, item 2, saying "no" to stranger, was considerably 

higher. It was observed while administering the test that many of the 

children said "no" to sexual abuse by a known person, but it was said 

with reluctance and hesitation. 

Item 4, questioned the child's strategy for reporting of sexual 

abuse, ("who could you tell?") showed a difference between pre to post 

test that was significant (p < .01). This implies that, with instruc

tion, children will go tell parents and/or another trusted adult of the 

occurrence of a molestation attempt. 

Although not quite as dramatic as the changes in the other 

items from pre-test to post-test the difference in item 5 was 



25 

Table 4. Group Results Pre-test, Post-test 

Item N df X2 

1. Knowledge of private 
parts of body 

Pre 
Post 33 2 11.30** 

2. Child says "no" to 
stranger 

Pre 
Post 33 2 41.06** 

3. Child says "no" to 
known person 

Pre 
Post 33 2 25.04** 

4. Would child tell 
anyone? 

Pre 
Post 33 2 23.52** 

5. Who is to blame? 
Pre 
Post 33 2 8.76* 

**P < .01 

*P < -05 



26 

significant, (p < .05). This item questioned the child's sense of blame 

in the event of a molestation attempt, ("who is to blame in the event of 

sexual abuse?"). 

In summary, the Chi-square test of independence was significant 

for all times. In all five items of the test there was a significant 

difference between pre-test and post-test compared with what would have 

been expected based- upon chance alone. Items 1 through 4 were signifi

cant at least at the .01 level of confidence, and item 5 was significant 

at least at the .05 level of confidence. Since differences for all five 

items were significant, hypothesis 1, a null hypothesis, was rejected. 

Hypothesis 2 stated that there will be no significant differ

ence at post-test and follow-up in the amount of sexual abuse prevention 

information retained in 30 days by young children who participated in 

training for personal protection against sexual abuse. As shown on 

Table 5, since there was no significant difference found in any of the 

five items at least at the .05 level of confidence, hypothesis 2 is 

accepted. Accepting hypothesis 2 shows that the subjects, as a group, 

retained the information taught to them in the personal protection 

against sexual abuse training for at least 30 days compared with what 

would have been expected based upon chance alone. 

Discussion on Conclusions 

These results have shown that the children, as a group, acquired 

the information presented to them during the personal protection against 

sexual abuse training. Also shown in the data were that the same 

children, as a group, remembered the training and answered the questions 
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Table 5. Group Results Post-test, Follow-up 

Item N df X2 

1. Knowledge of private 
parts of body 

Post 
Follow-up 33 2 2.72 n.s. 

2. Child says "no" to 
stranger 

Post 
Follow-up 33 2 1.12 n.s. 

3. Child says "no" to 
known person 

Post 
Follow-up 33 2 1.10 n.s. 

4. Would child tell 
anyone? 

Post 
Follow-up 33 2 0.9 n.s. 

5. Who is to blame? 
Post 
Follow-up 33 2 1.10 n.s. 
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on the Sexual Abuse Prevention Test 30 days after the training generally 

as well as they did at post-test. 

The implication of these findings is that even though children 

of 4-5.5 years of age have a relatively short attention span it appears 

that, as a group they are able to learn and remember sexual abuse pre

vention information. It is assumed that with the acquisition and 

retention of personal protection information, the child will, when 

developmentally capable, be able to apply the information learned, in 

resisting and reporting sexual abuse or attempts at sexual abuse. 

The present study was limited to the children enrolled in the 

Headstart Program of two centers. Many of the children were predomi

nately Spanish speaking. This study did not look at the effect of 

language usage on the presentation or information acquired or retained. 

In looking at the statistical analysis used in this study it is 

important to mention a limitation. A significant Chi-square is 

appropriately interpreted to mean that considering all cells there is a 

difference between what was observed in the sample and what could be 

expected on the basis of chance alone. It can not be inferred that one 

particular cell or group of cells is statistically different from 

another. For example, in item 1, knowledge of private parts, it can be 

interpreted that there was a significant difference between pre and 

post-test, in terms of children responding in the desirable way after 

treatment than prior to treatment. This difference, however, cannot be 

tested individually for statistical significance. It must be stressed 

that the applied nature of this study was of critical consideration 



and the statistical considerations were secondary to the immediate 

applicability of the information gained from the results. 

Other than the primary benefits of the study there were several 

secondary benefits. One important benefit was the parental involvement 

in the informational session prior to contact with the children. 

Parents responded to the session with interest and enthusiasm. The 

parents became more aware of the need for sexual abuse prevention train

ing for their children and also learned how to respond should their 

child report an incident of sexual abuse. The teachers and teachers' 

aides also became more aware of the problem of sexual abuse and the 

need for prevention training. They too acquired information on how to 

respond to a child's request for help in a reported case of sexual 

abuse. The teachers also reviewed the legal statutes relating to child 

abuse. 

The study involved predominately minority groups, populations 

that many times do not receive the "extra" educational experiences, 

particularly in their own language. The training provided important 

information in a familiar language and meaningful format for partici

pating subjects. 

The curriculum used in this study may be incorporated totally or 

partially to better facilitate prevention efforts and early intervention 

based at the community mental health center where the investigator was 

interning at the time this research was conducted. Providing a 

curriculum that has shown to be effective is an important secondary 

benefit. 
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Implications and Recommendations 

Sexual abuse prevention is a growing idea and presentations are 

made by community mental health centers, rape crisis and prevention 

centers, and the crime prevention units of city police departments, to 

name a few. Actual evaluation of presentations, however are sparse 

and practically non-existent with the pre-school population. This 

study has attempted to fill the void. 

The findings of this study have several implications: 

1. Early intervention is possible with children 4-5.5 years of age. 

2. Information concerning sexual abuse prevention can be modified 

to meet the level of the group. 

3. It is possible to involve parents. (This involvement is 

important so they may know what their children are learning. 

This is in the event of sexual abuse or attempt at sexual abuse, 

the parents can respond appropriately.) 

4. It is possible to have teacher's participation in such a pro

gram. (Their participation is important and building sexual 

abuse prevention as a personal protection lesson in the cur

riculum would be effective.) 

Replication of this study using a control group would lend 

further evidence in questioning the acquisition and retention of sexual 

abuse prevention information. Long term follow-up, past 30 days would 

better measure retention. A follow-up of the subjects to track their 

experiences and observe whether an inference can be drawn regarding 

the functional effect of the training would be most informative. 
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The present study was limited to five specific items. Perhaps 

another instrument could also be employed. The study was also limited 

to a small number of subjects (33) due to availability of subjects, time 

involved in administering treatment, and measuring outcome. 

A recommendation would be to have an examiner training session, 

so that more examiners could administer the test thereby making a large 

number of subjects feasible. 

The final recommendation centers around the training for per

sonal protection against sexual abuse itself. Comparison of this train

ing to other existing prevention presentations and curricula for pre

school age children would be valuable, perhaps using a revised version 

of the Sexual Abuse Prevention Test. 



APPENDIX A 

INFORMED CONSENT 

My child has my permission to participate in an educational and 

evaluative study on personal protection and safety. I understand my 

child will have one lesson on this subject and then will be asked five 

(5) questions on what he/she learned from the lesson. No other questions 

will be asked of my child. These same five questions will be asked at 

three different times. I also understand that my child's name will not 

be used in connection with this study and that my child may withdraw 

from participating at any time. 

This study has been explained to me and I understand the condi

tions of my child's participation. 

Signature Date 

Witnessed by Date 
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APPENDIX B 

OUTLINE OF CURRICULUM—TRAINING FOR PERSONAL 

PROTECTION AGAINST SEXUAL ABUSE 

I. Introduction, and purpose for being there. 

1. Explain that there are many kinds of safety, fire safety, 

bicycle safety, water safety, etc. There is another important 

kind of safety, personal safety. 

2. Briefly explain what personal safety is. 

II. Teach private parts of the body. 

1. Explain what "private" means. Discuss the world "private". 

A. Give examples of things that are private, i.e., toothbrush 

B. Give example of room in the house that might sometimes be 

private, i.e., bathroom 

2. By modeling and active participation, teach children private 

parts of the body. 

A. Ask girls to cover private parts by crossing hands over 

front and back 

B. Ask boys to cover private parts by crossing hands over 

front and back 

C. Attempt to get other adults of same sex as group of 

children to model simultaneously with children and pre

senter. 
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III. Stress that children can say "no" to adults who seek sexual con

tact for adult's own gratification. 

1. Explain okay touches vs. not okay touches. 

2. Have children verbally say "no" to not okay touches by an 

adult. 

3. Again, have children say "no" loudly. 

IV. Introduce Penelope Peabody (the mouse in the filmstrip). 

1. Show the filmstrip. 

V. Review film by going back to individual frames, emphasize 

important points with as much audience participation as possible. 

1. Private parts—Penelope covered by towel. 

2. Okay touch—Uncle Sid has arm around Penelope's shoulder. 

3. Not okay touch—Uncle Sid tries to touch private parts. 

4. Penelope says "no" to Uncle Sid. 

5. Penelope runs away as quickly as possible. 

6. Penelope tells mom and dad does not keep the secret. 

7. Penelope asks dad what she did wrong—was she to blame? 

VI. Rehearse saying "no" and telling a trusted adult immediately. 

1. Using hand puppets, employ mother or teacher and one child to 

engage in hypothetical cases of attempted molestation. 

A. Presenter role plays offender 

B. Teacher or parent role plays teacher or parent 

C. Child role plays child. 
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Encourage children to practice role playing these hypothetical 

situations in the classroom even after the training, so that 

all children will have the opportunity to participate. 



APPENDIX C 

THE SEXUAL ABUSE PREVENTION TEST 

1. To test for understanding of private parts of the body, examiner 
placed two non gender specific paper dolls and three rectangular 
pieces of paper on the table and said: 

ENGLISH SCRIPT 

"Here are two dolls. This is the front, this is the back. I would 

like you to cover the private parts of the doll's body with these 

pieces of paper." 

SPANISH SCRIPT 

"Aquf''hay dos munecas. Esta es la parte de adelante y esta es la 

parte de atras. Quiero que tapes las partes privadas del cuerpo de 

la muneca con estes papeles." 

FRoNT 

D 
0 
0 
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2. To test for child's understanding of importance in saying "no" to 
molestation by a stranger, examiner presented the following hypo
thetical situation using two puppets (both animal puppets, same 
species). The examiner played the offender's role. The child 
played the child's role. First, the examiner and child gave their 
puppets names, then examiner proceeded with story: 

ENGLISH SCRIPT 

One day on the way to school, _____________ met a person she/he 
child'8 name 

had never met. 

"Hi, what is your name? My name is ." 

"Do you like baby rabbits? I have some at my 

house. I have a secret game we can play, if you let me touch your 

private parts and you touch mine, I will give you a baby rabbit. Do 

you want to play this game?" 

SPANISH SCRIPT 

Un dia llendo a la escuela se encontro una persona 
nombre del nifto 

que no conocia. 

"Hola, £como te llamas? Yo me llamo . 

iTe gustan los conejitos? Tengo algunos en mi casa y si quieres 

jugar a un juego secreto conmigo te dare uno para ti'l El juego es 

que yo te toque tus partes privadas y tu me toques las mias. 

iQuieres jugar este juego?" 

*** If child does not like baby rabbits, substitute ice cream. 



3. To test for child's understanding of importance in saying "no" to 
molestation by someone known to him/her, examiner presented the 
following hypothetical situation using two puppets (both animal 
puppets, same species). The examiner played the offender's role. 
The child played the child's role. First, the examiner and child 
gave the puppets names, then examiner proceeded with story: 

ENGLISH SCRIPT 

One day, a grown up who is mom and dad's good friend and has known 

for a long time, is taking care of --------------- --------------child's name child's name 
you sure have 

--~~~-----child's name 
while mom and dad are shopping. "Hi, 

grown. You have always been one of my favorite children. Do you 

like baby rabbits? I have some at my house. I have a secret game 

to play. If you touch my private parts and I touch your private 

parts, I will give you a baby rabbit to keep. Do you want to play 

this game? Remember your mom and dad said to mind me." 

SPANISH SCRIPT 

, , , 
Un dia una persona mayor, amigo de mama y papa y que conoce a 

desde hace mucho tiempo, va cuidar la/el nina(o) 
nombre del nino 

mientras que sus papas se van de compras. 
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Dice, "iHola! Que grande estas, como has crecido, 
nombre del niffo 

eres uno de mis ninos favoritos. ~Te gustan los conejitos? Tengo 

algunos en me casa y si quieres jugar a un juego secreta conmigo te 

dare un conejito para t(. 
, 

El juego es que yo te toque tus partes 

privadas y tu me toques las mias. Recuerda que tus papas quieren 

que me hagas caso. cQuieres jugar este juego?" 

*** If child does not like baby rabbits, substitute ice cream. 
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4. To test for child's understanding of the importance of telling a 
trusted adult if he/she is molested was done as follows: 

ENGLISH SCRIPT 

"What if someone tried to touch your private parts and told you to 

keep it a secret, who could you tell?" 

If child said Mom and Dad or just Mom or just Dad, examiner said, 

"Mom and/or Dad who else could you tell?" 

SPANISH SCRIPT 

"dQue harias si alguna persona te quiere tocar tus partes privadas 

y te dice que guardes el secreto? iA quien se lo puedes decir?" 
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5. To test for child's understanding of where the blame and shame 
should be placed in the event of molestation was done as follows: 

ENGLISH SCRIPT 

Examiner asked child, "Whose fault is it when a grown up touches or 

asks the child to touch his private parts?" 

SPANISH SCRIPT 

Cuando una persona mayor le toca las partes privadas a un nino, o le 

pide al nino que se las toque a el <»quien tiene la culpa? 

ADULT 



APPENDIX D 

RAW SCORES—PRE, POST, FOLLOW-UP TEST 

Pre Post Follow-

Knowledge of private parts 

Definitely knew 
Partially knew 
Definitely didn't know 

7 
14 
12 
33 

17 
14 
_2 
33 

21 
8 
_4 
33 

Child says "no" to stranger 

Definitely says "no" 
I don't know/no response 
Definitely say "yes" 

3 
1 
29 
33 

29 
0 
_4 
33 

28 
0 
_5 
33 

Child says "no" to known person 
Definitely says "no" 
I don't know/no response 
Definitely says "yes" 

4 
1 

28 
33 

24 
0 
_9 
33 

22 
1 
10 
33 

Who could you tell 

Tell parents only 
Tell parents and other 
Don't know/won't tell 

9 
4 

20 
33 

5 
23 
_5 
33 

8 
20 
JL 
33 

Whose fault would it be 

Adult 
No response/I don't know 
Child 

20 
3 
10 
33 

30 
0 

__3 
33 

29 
1 
_3 
33 
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