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Abstract 

Progress in understanding the importance of early memories has 

been- greatly hampered due to diverse methods of study and a lack of 

standardized procedures. This study examined Alfred Adler's position 

that within different occupations, different patterns of early recol

lection (ER) themes emerge. More specifically, the purpose of the 

study was to disclose the common early recollection themes of ski 

instructors. 

Thirty ski instructors employed at a major Colorado ski area were 

individually interviewed, and four ERs were obtained from each. The 

ERs were then judged by three trained Adlerian judges according to a 

bi-polar rating scale. The variables of age, number of years ski 

instructing, sex, and birth order were also taken into account. The 

results of this study showed no statistically significant differences 

between the ERs of ski instructors and those of the general popula

tion. 

viii 



CHAPTER 1 

INTRODUCTION 

The foundation of Adlerian therapy resides in the interpreta

tion of the Adlerian life style analysis. The life style analysis 

consists of two primary components; family constellation data and 

early recollections (ERs). Early recollections are individual memo

ries that: (a)are distinct mental images (Ackesknecht, 1976; Mosak, 

1958; Watkins, 1982, in Press), (b)represent single, specific inci

dents, and (c)are about incidents that occurred before the age of 

eight. 

The interpretation of ERs is a projective technique that as

sesses the dynamics of an individual's behavior, and reflects one's 

present view of life. From a series of ERs it is possible to deter

mine a person's mistaken notions, one's limits, overriding goals in 

life, present attitudes, social interests and possible future behavior 

(Eckstein, 1978). The ERs reflect an individual's perceptual frame

work within which (s)he interprets life's experiences. Adler 1931,(p. 

73) wrote, "Thus his memories represent his story of my life; a 

story he repeats to himself to warn him or comfort him, to keep him 

concentrated on his goal, to prepare him, by means of past experience, 

to meet the future with an already tested style of action." 

1 
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Adler also stated (1970, p. 37) that "in a child's choice of 

occupation, we can observe his whole style of life," Adler (1931, p. 

79) stresses, "We are not at the mercy of our memories; we select 

them, which is why the interpretation of first childhood memories can 

be used in vocational guidance." 

Holland (1958, 1959) views vocational choice as a reflection 

of self, a way of life, and a representation of preferred methods of 

dealing with life's problems. If vocational choice is a reflection of 

self as Holland argues, and consistant with lifestyle as Adler argues, 

people with different vocational preferences should have different 

lifestyles which relates to differences in their ERs. Trends in the 

more recent research (Attarian, 1973, Bichekas, 1980) show that within 

different occupations, there are different patterns of early recollec

tion themes. These findings are consistant with Adler's observation 

that physicians generally produce a recollection con-cerning death and 

illness (Mosak, 1972). 

Prior research on early recollections and their correlation 

with vocational choice lacks emperical validation. This study is 

concerned with that issue. 

Purpose of Study 

The purpose of the present study was to explore the correla

tion between common early recollection themes and vocational choice. 

Literature suggests that a correlation does exist. However, these 
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contentions were for the most part descriptive or subjective in nature 

and have not been experimentally validated. Therefore this study was 

designed to examine the relationship between early recollections and 

vocational choice. 

Research Hypothesis 

The research hypotheses were as follows: 

1. There will be statistically significant differences in the ER 

themes of ski instructors from those of the general population, 

2. There will be statistically significant differences in the ER 

themes of subjects whose age is above the mean age of the sample as 

compared to the general population. 

3. There will be statistically significant differences in the ER 

themes of subjects whose age is below the mean age of the sample as 

compare to the general population. 

4. There will be statistically significant differences in the ER 

themes of subjects whose number of years ski instructing is above the 

mean number of years, as compared to the general population. 

5. There will be statistically significant differences in the ER 

themes of subjects whose number of years ski instructing is above the 

mean number of years of the sample, as compared to the general popula
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tion. 

6. There will be a statistically significant difference in the ER 

themes of male ski instructors from the general population. 

7. There will be a statistically significant differenece in the ER 

themes of female ski instructors from the general population. 

8. There will be statistically significant differences in the ER 

themes between subjects who have different birth order positions, as 

compared to the general population. 

Definition of Terms 

The following terms are used throughout this study. In an 

effort towards clarity, the following functional definitions are pro

vided . 

Birth Order: Refers to the birth position a person occupied in 

his/her family of origin. There are five possible categories of birth 

order : 

Only - A child who grows up with no siblings. 

First - The oldest of two or more children in a family. 

Second - The second of two or more children in a family. 

Middle - Any child who comes after the second born and before the 

youngest. 

Youngest - The last of three or more children in a family. 
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Early Recollection: An early recollection (ER) is a childhood memory 

of a single, unique occasion—an event that happened only once or a 

specific occurrence of something that happened more than once. An 

example of an ER would be: "I remember the first day of school. I 

felt lonely and afraid." In contrast to ERs, a report is a general 

rather than specific remembrance of recurrent rather than unique 

events. Often they cannot be described in detail and tend to involve 

"a collection of incidents whose individuality is lost (Mosak 1958, p. 

306)." Reports mainly deal with familiar people, activities, places 

of interest or residence from essentially a factual remembrance. An 

example of a report might be: "I remember every Sunday evening Grandma 

would come over for dinner." 

For a memory to be classified as an ER, the individual must be 

able to present the details of his/her memory including his/her 

thoughts and feelings. For without this specificity the ER loses 

value and interpretive quality. 

Family Constellation: Refers to characteristics found within a 

family. These include personalities of parents, family values, and 

additional relatives in the home. 

Lifestyle: Is the patterned style of movement through an individual's 

life. This movement is towards a goal in the world and the individ

ual's unique way of striving for the goal in his/her particular situa

tion. 
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Projective Instrument: A type of psychological test, in which any 

response the subject makes to the test material will be indicative of 

personality traits and unconscious motivations. 

Vocational Choice: This term refers to a person's choice of occupa

tions), as demonstrated by their employment. 

Assumptions 

The following will be assumed throughout this study: 

1. An assumption made about projective techniques is that, as Mosak 

(1958) pointed out, ERs contain the subject's contemporary, gen

eralized views about him/herself, other people, and life in general. 

This assumption is basic to the interpretation of most types of proj

ective techniques and is supported in writings on the TAT (Henry, 

1956), the Rorschach (Schachtel, 1966) and Figure Drawings (Levy and 

Grigg, 1963). 

2. When disclosing their early recollections, the subjects gave 

truthful responses. 

3. The ski instructors from the Southern Colorado ski area are repre

sentative of ski instructors at other areas across the nation. 

k. The early recollections do not provide information about an indi

vidual's behavior but only about his/her contemporary attitudes. 

(Mosak, 1958) pointed out that ERs may sometimes indicate certain 

probable types of behavior, but to assume ERs will always give such 
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information is hazardous and creates misconceptions. 

5. Individual's "generalized attitudes" as expressed by his/her ERs 

can be extracted accurately and reliably by different interpreters. 

The present study assumes that the interpreters of the ERs have the 

capacity of recognizing general patterns. 

6. It was assumed that the general population would have a mean score 

equal to four on all nine variables of the Early Recollection Rating 

Scale (Appendix C). 

Limitations 

In accomplishing this study, several limitations had to be 

considered which may have had an influence on the results. 

1. In the sampling process it became impossible to get a truly random 

sample. The researcher finally had to accept volunteer subjects from 

the selected population. 

2. Since all subjects were employed at a southern Colorado Ski area, 

results are generalized only to that ski area. However, it is assumed 

that there exists a great deal of similarity, both in terms of popula

tion and format, between the ski school in this study and other ski 

schools across the nation. To that extent, the findings in this study 

should have some relevance to those settings. 
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3. Concerning birth order, birth gaps (the number of years between 

births) are not accounted for in this study. 

4. It was assumed that the general population had a mean score equal 

to four on all nine variables of the Early Recollection Scale 

(Appendix D). However, this assumption was not tested, and the actual 

values may vary. 



CHAPTER 2 

REVIEW OF LITERATURE 

An examination of the literature reveals that early recollec

tions have been studied for a variety of reasons. Very few articles 

have emperically attempted to validate that within different occupa

tions, there are different patterns of early recollection themes. 

Nevertheless, it seems feasible to present a summary of the prominent 

findings. 

In reviewing the literature concerning this topic, fifteen 

emperical studies have been selected. These fifteen studies have been 

divided according to the ERs relatedness to vocation. Thus eight 

studies fall under a category of ER content directly related to voca

tion, and seven studies in which the ERs were indirectly related to 

vocation. In addition, each of these broad areas has been subdivided 

into a section critiquing the studies, and a section discussing the 

findings. 

Critique of Vocational Early Recollections 

The eight studies directly related to vocational choice had 

major threats to both the internal and external validity of the stud

ies. The internal threats to the designs were those concerning the 

9 
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subjects, instrumentation, statistical procedures, and confounding 

variables. 

With all eight studies, an overriding theme was one of poor 

discussion of how the sample was drawn. The studies consistently 

omitted information about major demographic variables. For example, 

Hafner and Fakouri (1984a) mentioned that the subjects in their study 

were students at a large midwestern university, yet failed to specify 

the exact school. And, Manaster and Perryman (1974) failed to provide 

any information about socio-economic class or other related variables. 

Research conducted by Attarian (1973), Bichekas (1980), and Manaster 

and Perryman (1974) were found to contain substantially small 

sample/subgroup sizes as small as n=6, n=l and n=l, respectively. 

Moore (1983) recommends a minimum number of subject for each cell to 

be equal or greater than twenty. 

The process of subject selection also represented various 

forms of sampling bias. In all of the studies, the subjects were 

selected in a cluster fashion. The majority of these were chunk 

samples which were sel-ected for convenience. The only exception to 

this criticism was Attarian (1973) in which random selection accurred. 

In all remaining studies, the subjects were stjdents or employees 

where the researchers were located. The studies which reported how 

the subjects were chosen, Attarian (1973), Bichekas (1980), Gentry, 

Winer, Sigelman and Phillips (1980), Hafner and Fakouri (1984a), and 
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Hafner and Fakouri (1984b) reported gathering volunteers by phone or 

mail contact. Holmes and Watson (1965), Lynch and Lynch (1980), and 

Manaster and Perryman (1974), included no discussion on how the sample 

was drawn. Random assignment occurred in none of the studies, even in 

the presence of separate subgroups it would have been appropriate to 

do so. 

Instrumentation threats to the internal validity of the re

search designs were also observed. Attarian (1973) and Gentry et al. 

(1980) were the only studies which made available, information regard

ing the instruments. The other studies mentioned the instruments but 

included no discussion on the reliability or validity of the instru

ments. In fact, Holmes and Watson (1965) even had the subjects per

forming their own individual scoring. An overall lack o,f standardiza

tion in gathering and interpreting the data persisted. This lack of 

uniformity was evident in the differing number of ERs gathered (2-5) 

as well as the differing number of judges (2-3) doing the interpreta

tion of those ERs. In all of the studies the judges interpreting the 

ERs were referred to as "experts", yet in spite of this qualification 

none of the studies clearly define the judges experience. 

Different instruments and methods were used for gathering and 

interpreting the ERs. Hafner and Fakouri (1984a), Hafner and Fakouri 

(1984b), and Manaster and Perryman (1974) used the Manaster and 

Perryman method; Lynch and Lynch (1980) used a self-directed search; 
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Attarian (1973) and Gentry et al. (1980) used Holland's method, and 

Bichekas (1980) and Holmes and Watson (1965) gave no information re

garding a standardized instrument. 

A lack of standardization in the applied statistical proce

dures was also observed. The large variations in the statistics used, 

make it difficult to make comparisions across the studies. None of 

the studies included a discussion on the normality or homogeneity of 

the groups, and yet some of the studies such as Holmes and Watson 

(1965) and Manaster and Perryman (1974), continued to apply parametic 

statistical procedures. Many of the studies could have chosen more 

appropriate statistical procedures as well. For example Hafner and 

Fakouri (1984a) and Hafner and Fakouri (1984b) had 3x2 variable 

tables and computed chi-square tests, when an analysis of variance 

would have been a more appropriate statistical procedure. 

In addition to these threats to the internal validity of the 

research designs, some obvious confounding variables were also noted. 

The most manifest of these was a theme of differential selection. 

Hafner and Fakouri (1984)a, Holmes and Watson (1965), and Lynch and 

Lynch (1980) did not take into account the gender differences of the 

subjects. Attarian (1973), Holmes and Watson (1965), Lynch and Lynch 

(1980), and Manaster and Perryman (1974) had unequal numbers of sub

jects in the subgroups which might also have extraneous effects. 

An overriding theme of possible contamination by the re
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searchers' overinvolvement was observed. In all of the studies, the 

experimentors were responsible for conducting the ER intake interview. 

In fact, in the study performed by Holmes and Watson (1965) the pri

mary author was the first judge to score the ERs. 

Another possible confounding variable is the low number of 

scorers used to obtain the heavily weighted interjudge quotient. All 

of the studies used three or fewer judges, and often omitted one judge 

on variables where the reliability coefficient was low. 

Factors which threatened the external validity of the instru

ment included generalizing beyond the findings; drawing longitudinal 

conclusions from cross sectional data; assuming a cause and effect 

relationship exists when it is merely correlational; and failing to 

test for the possibility of non-linear relationships if correlations 

are low. 

Attarian (1973), Hafner and Fakouri (1984b), Holmes and Watson 

(1965), and Manaster and Perryman (1974) generalized beyond the find

ings of the studies by assuming that the subjects who were merely 

students, represent the attitudes of the professionals of the profes

sion of which they were studying. An example of this is found with 

Holmes and Watson (1965) when the author refers to groups of pre-

nursing and education students as "nurses" and "teachers". A substan

tial difference may exist in the responses of employed nurses and 

teachers as compared to those studying the profession. 
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All of the studies assume that the lifestyle analysis repre

sents the subjects' life in a longitudinal manner when it is at best a 

cross sectional investigation. The lifestyle only measures the sub

jects at a particular point in time, yet the experimentors assume that 

it represents a life long (hence life style) set of attitudes. The 

researchers have not taken into account the possible interaction of 

variables such as history and maturation. The question is not 

answered as to whether measuring the same subjects a year later would 

produce the same results — the same lifestyle. 

Another unvalidated theme present in all of the studies was 

the assumption that the subjects' lifestyles cause them to choose 

their occupations. However, no evidence was presented to validate 

this assumption. The data merely suggests that a relationship exists; 

not a causal relationship. For example, Bichekas (1980) mentions that 

lifestyle themes and their accompanying attitudes and personality 

characteristics _do have an effect in choice of occupation. 

A final major threat to the external validity of the research 

was the failure to test for the possibility of non-linear relation

ships. None of the studies took into account the fact that non-linear 

relationships might exist even when linear correlations are low. 

Despite the methodological problems thus mentioned, the 

studies were found to reveal important information. The contents of 

the early recollections reflected patterns within specific occupa
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tional clusters. Bichekas (1980) found that a high degree of simi

larity and consistency with regard to attitudes, personality charac

teristics, and lifestyle themes existed between hospice home care 

nurses. In other research which studied the ERs of nursing/medical 

students such as Holmes and Watson (1965) and Manaster and Perryman 

(1974), it was found that the word "mother" appeared more often than 

the control groups studied. Nursing and medical students were also 

found to have had more "different character types" mentioned, medi

cally related ERs, and negative affect tone. 

Studies by Hafner and Fakouri (1984a), Holmes and Watson 

(1965), And Manaster and Perryman (1974) which involved the ERs of 

teaching/education students found that their ERs mentioned non-family 

members; had a high mention of animals; were high in visual details; 

frequently mentioned education or school, and displayed high external 

control. 

Studies performed by Hafner and Fakouri (1984a), Hafner and 

Fakouri (1984b), and Manster and Perryman which dealt with psychology 

and counseling students found these students' ERs to have low nega

tive affect; high mention of non-family members, animals, visual 

details, traveling, and less reference to a group or groups of people. 

They were also found to measure high in fear and anxiety and internal 

control. 

Other major occupational clusters studied included were bus



16 

iness/accounting, biological science, dentistry, and law. Hafner and 

Fakouri (1984)a and Manaster and Perryman (1974) found 

Business/Accounting students to have a low mention of mother in their 

ERs, a high mention of "inside the home", and high internal control. 

Biological science students were found to have a low mention of mother 

in their ERs. (Manaster and Perryman 1974). Hafner and Fakouri 

(1984b) found that dentistry students have a low frequency of men

tioning "father" in their ERs. They also showed more of a passive 

dimension on the active/passive scale, and high internal control. The 

above study also found law students had a high degree of internal 

control; high mention of father and school, and were high in the 

active dimension on the active-passive continum. The content of the 

ERs in these studies were all judged according to criterion set by 

Manaster and Perryman (1974). 

Another important lifestyle variable which is related to ER 

content is birth order. Lynch and Lynch (1980) found according to 

Holland's Self Directed Search, that first borns have a different set 

of characteristics than latter borns. First borns are more apt to 

gravitate toward occupations that require mechnaical, technical, cler

ical or business system competencies or leadership or persuasive 

skills. This suggests that latter borns would tend to gravitate 

toward occupations that would utilize their scientific and math

ematical abilities, promote their artistic, musical, dramatic or lit



17 

erary interests or involve interpersonal and human relations activ

ities . 

Some of the studies dealt more with the use of ERs as a stand

ardized procedure. Attarian (1973) found that ERs yield significant 

in-formation in predicting students educational preferences. All 

three judges in the study were able to predict the student's educa

tional preferences solely on the basis of interpreting ERs. Attarian 

(1973) also found that the attitudes and prior experience in the use 

of ERs were important factors. It was found that the more experience 

and positive approach the interpreter had in the use of ERs, the more 

accurate were the results. 

Holmes and Watson (1965) revealed that a difference exists in 

the gathering of the ER data. A difference in the affect tone was 

noted in those ERs which were freely associated/recalled from memory 

verses those ERs in which medical or educational stimuli was interjec

ted . 

Gentry et al. (1980) compared Thome's rating scale with 

Holland's and found that for males only six of Thome's scales were 

significant predictors for any of Holland's scales; and for females 

only two of Thome's scales were significant predictors of Holland's 

scales. These data show some expected relationships exist between 

test scales measuring what Thorne has called lifestyles and test 

scales measuring what Holland has called vocational preference orien
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tations. This tends to indicate that certain small correlations exist 

between Thome's and Holland's scales. In general however, Thome's 

lifestyles variables do not predict Holland's vocational types. 

Attarian (1973) also noted that with the use of Holland's SDS code, 

better definitions of the instrument are needed for clarification. 

Critique of Non-vocational Early Recollections 

The studies which were indirectly related to ERs and voca

tional choice also have major threats to both the internal and exter

nal validity. Again, the internal threats of the designs fall under 

categories concerning the subjects, instrumentation, statistical pro

cedures and confounding variables. 

With all of the seven studies, there existed a poor discussion 

of how the sample was drawn. Hafner and Fakouri (1982), and Kadis, 

Green and Freedman (1952) gave no mention whatsoever on the selection 

of the subjects. Only Ferguson (1964) gave an adequate discussion on 

drawing the sample. The remainder of the studies which included 

Friedman and Schiffman (1962), Jackson and Sechrest (1962), and 

Magner-Harris, Riordan, and Kern (1979) were vague in their discussion 

on how the samples were chosen. For example, Jackson and Sechrest 

(1962) stated that the subjects were drawn primarily from the Alfred 

Adler Institute in Chicago, but failed to state how many subjects, or 

how the remainder of the subjects were selected. Only Friedman and 

Schiffman (1962) used any form of random assignment from the larger 
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sample into the smaller subgroups; although in all of the studies, it 

would have been appropriate to do so. 

With the exception of Kadis, Green and Freedman (1952) and 

Magner-Harris et al. (1979), unequal and/or inadequate sample sizes 

existed within the studies. Ferguson (1964) had cell sizes of N=5 and-

Friedman and Schiffman (1962), Hafner and Fakouri (1982), and 

Lieberman (1957) all had cell sizes of N=10, N=6, and N=ll respec

tively. 

Other common sampling bias included drawing the subjects in a 

"chunk" method for convenience. An illustration of this occurs in 

Friedman and Schiffman (1962) when a sample of paranoid schizophrenics 

could not be obtained in a random fashion and so the subjects were 

chosen from the files of two different hospitals. Again, as seen in 

the first eight studies, a common theme existed in the researchers 

selecting their subjects based on convenience; such as through their 

associated school or work place. 

Instrumentation threats to the internal validity were also 

observed. With the exception of Hafner and Fakouri (1982) which in

cluded reliability data, none of the studies included information on 

the reliability or validity of the instruments used. Magner-Harris et 

al. (1979) was working toward standardization in this area by oper-

ationalizing the method of gathering and scoring the ERs. These 

efforts are recognized by the use of the Life Style Questionaire 
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Inventory (LSQI). The polar opposite of this thrust for standardiza

tion is seen by Ferguson (1964) in an attempt to justify a discrepancy 

between different interviewers by claiming that Adlerian research is 

unique in each researchers method of gathering and interpreting ERs. 

A need for a standardized method of gathering and interpreting ERs 

becomes apparent when comparing the lack of uniformity between the 

studies. In gathering the early recollections, there exists a range 

of one ER taken by Kadis et al. (1952) to twelve ER;s gathered by 

Ferguson (1964) for each subject. Conjointly, a discrepancy also 

exists in the number of judges interpreting the early recollections. 

The range extended from having the subjects rate their own ERs in the 

study by Jackson and Sechrest (1962), to three trained judges (Magner-

Harris, 1979) who did the scoring. 

A lack of standardization in the statistical procedures ap

plied was likewise observed. None of the studies included a discus

sion on the normality of homogeneity of the groups. Some of the 

studies could have chosen more appropriate statistical procedures. 

For example Hafner and Fakouri (1982) and Lieberman (1957) used mul

tiple t-tests, when a factoral analysis would have been a more appro

priate statistical procedure. 

Furthermore, obvious confounding variables existed which make 

threats to the internal validity of the studies. One such extraneous 

variable seen Friedman and Schiffman (1962) Hafner and Fakouri (1982), 
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and Lieberman (1957) is an unequal number of subjects in the different 

subgroups. 

Another such variable is a possible contamination by the 

research-ers' overinvolvement (Jackson and Sechrest, 1962, and 

Lieberman, 1957). For example, in studies performed by Ferguson 

(1964) and Jackson and Sechrest (1962), the researchers chose the 

subjects, gathered the ER data, and interpreted the results. Another 

possible confounding variable is seen in some of the studies 

(Ferguson, 1964, Friedman and Schiffman, 1962), and Jackson and 

Sechrest, 1962)) where a differential treatment of the subjects oc

curred. This is especially evident with the treatment of the "normal" 

or control subjects where the "normals" were interviewed in their own 

homes (Ferguson, 1964). A final major confounding variable is the lack 

of independence between judges when interpreting the early recollec

tions (Friedman and Schiffman, 1962 and Kadis et al., 1952). 

In addition to threats to the internal validity of the 

studies, which will also threaten the external validity, some specific 

threats to the external validity also exist. The most obvious of 

these threats was generalizing the findings of the studies beyond the 

specific groups studied (Ferguson, 1964, Friedman and Schiffman, 1962, 

Hafner and Fakouri, 1982, Jackson and Sechrest, 1962, and Kadis et 

al., 1952). 

Another major threat which encompassed all of the studies was 
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treating the cross-sectional measurements as longitudinal. The one 

time cross-sectional measurement of the lifestyle was treated as 

though it were longitudinal and represented the subjects' patterned 

style of moving through life. 

Several of the studies (Ferguson, 1964, Friedman and 

Schiffman, 1962, Hafner and Fakouri, 1982, and Jackson and Sechrest, 

1962) inferred a cause and effect relationship without testing for 

causality. They inferred that the subjects' current attitude and 

perceptual framework produce the early recollections; however the re

verse of that assumption might also be true. For example Hafner and 

Fakouri (1982) assumed that the subjects produced certain ERs because 

they are alcoholics; but it might be that the alcoholism is caused by 

the early recollection. However, neither of these statements can be 

assumed until further more specific research is conducted. It might 

even be found that a non-linear relationship exists between the diff

erent variables. However, none of the studies took into account the 

possibility that non-linear relationships may have existed even when 

correlations were low. 

Despite the methodological problems thus mentioned, the seven 

studies were found to revpal important information about the diagnos

tic utility and content of early recollections. Ferguson (1964), 

Friedman and Schiffman (1962). Hafner and Fakouri (1982), and Jackson 

and Sechrest (1962) all were involved in exploring the diagnostic 
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utility of ERs. The studies examined the differences exhibited in the 

early recollections between specific problematic populations. For 

example, Hafner and Fakouri (1982) found differences existing between 

the ERs of alcocholics and those of "normals." They discovered that 

alcoholics have more memories away from home; involving fear or 

threatening situations; more external control, which means assuming 

less responsibility in their lives; and scored lower on the mutuality 

theme, which characterizes dysphorias in interpersonal relationships 

with others. 

Jackson and Sechrest (1962) found that normal subjects exhib

ited a lower frequency of fear responses than neurotics. They also 

report a higher frequency of unpleaseant ERs than pleasant ones in all 

of the groups. 

Friedman and Schiffman (1962) discovered that after fifteen 

minutes of training, secretaries were able to distinguish paranoid 

schizophrenics from psychotic depressed patients by the sole use of 

their ERs. They found that depressives would have memories of phys

ical illness but not bodily harm. In contrast, the ERs of schizo

phrenics contained "fear and terror" and a direct mention of bodily 

harm. These results were also supported by Lieberman (1957), who 

found that schizophrenics' ERs involving personal relations start off 

positively but lead to personal disaster or end negatively. Despite 

these findings however, an overall concern was expressed for more work 
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to be done in the area of using ERs for diagnosis. Ferguson (1964) 

claimed that the diagnosis of pathology cannot be accurately made by 

clinicians using ERs. This was supportive of Adler's view of the 

relationship between lifestyle and psychopathology ("The Crisis 

Situation", Adler, 1929; Dreikurs, 1950). However, Ferguson (1964) 

did find that lifestyle formulations derived from ERs are not just 

spurious idiosyncratic products of the clinician but are reliably 

communicatable to a wide range of other mental health professionals, 

even those whose frame of reference is not Adlerian. 

The remaining studies (Kadis et al. 1952; Lieberman, 1957; and 

Magner-Harris et al., 1979) dealt primarily with the reliability and 

validity of early recollections. Magner-Harris (1979) found that the 

interjudge reliability of the LSQI developed by Mosak was moderately 

high. This was found with an agreement of two out of three judges. 

These data imply that the lifestyle of a subject was not idiosyncrat-

ically interpreted by the judges. Instead it was found that each 

judge's analysis of the subject's lifestyle data agreed with the other 

judges interpretations of the same data at a probability much greater 

than expected by chance. 

Studies by Kadis et al. (1952) and Lieberman (1957^ viewed how 

ERs compared with other standardized projective instuments. Lieberman 

(1957) found that a significant similarity between the information 

obtained using a regular test battery consisting of the Wechsler-
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Bellevue, Rorschach, Bender-Gestalt, and House-Tree-Person drawings 

and the type of content obtained in ERs. Although the information was 

more extensive in the test battery, the advantage of ERs were found to 

be the ease and rapidity of obtaining them as well as their function 

in serving as a check for other projective materials. Kadis et al. 

(1952) further supported this by showing that the interjudge agreement 

increases on the TAT when ERs are added. 

Summary 

This chapter examined past literature which dealt with the 

relationship between early recollections and vocation. Fifteen pri

mary research articles were divided according to the ERs relatedness 

to vocation. Thus eight studies fell under a category of ER content 

directly related to vocation, and seven studies in which the ERs were 

indirectly related to vocation. In addition, each of these broad 

areas were subdivided into a section critiquing the studies, and a 

section discussing the findings. 



CHAPTER 3 

METHODS AND PROCEDURES 

This chapter examines the methodology which was used in the 

study. This includes sampling procedures, data collection, judging 

procedures, and analysis of data. 

Sampling Procedures 

The subjects used in this study were ski instructors currently 

employed at a southern Colorado ski area. Thirty subjects (twenty-one 

males and nine females) were selected by the researcher on a volunteer 

basis. Each subject in the sample was verbally contacted by the 

researcher and was asked to voluntarily participate in the study. The 

researcher chose subjects in order to represent the population for age 

and number of years of ski instructing experience. The age range 

extended from nineteen to forty-one years, with a mean of X = 27.6 

years. The range of ski instructing experience extended from first 

year instructing to eighteen years experience, with a mean number of 

years X = 5.9. 

Data Collection 

Each subject was individually interviewed in person by the re

searcher. The individually conducted interviews lasted approximately 
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thirty-five minutes for each subject. Initially the subject was 

interviewed using the format shown in Appendix A. Each ER was taken 

with care and written down exactly as the subject stated it. Instruc

tions were standardized for each subject as outlined in the third 

section of Appendix A. In addition to the demographic data collected, 

each subject was asked for a minimum of four ERs. The ERs for each 

subject were typed on cards and assigned to a single data pool on the 

basis of a random number. 

After completion of the interview each subject was informed 

more specifically on the nature of the study, and was given time to 

ask questions. 

Judging Procedures 

In order to test the hypotheses stated in Chapter 1, judging 

of each subject's ERs by individuals thoroughly familiar with the 

Adlerian method of interpretation was imperative. 

Three judges were selected and agreed to volunteering their 

time to the task of interpreting the ERs. All three judges were 

Master level students finishing their degrees with an emphasis in 

Adlerian studies. 

Two 2 hour practice sessions occurred involving the researcher 

and the three judges interpreting and discussing practice ERs from 

another study. Following the "practice sessions", the thirty sets of 

ERs (Appendix B) were presented to each judge separately by the re
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searcher. Standard instructions were given collectively to the 

judges, and they were told to rate the ERs for each item according to 

affect and content. The- instrument used was a conventional bi-polar 

scale developed by Altman (1973). Studies have repeatedly shown that 

the reliability between raters on conventional rating procedures is 

low. Symonds (1931) summarized a number of studies and concluded that 

the correlation between ratings given by two individual raters for 

conventional type of rating scales is about .55. Thorndike and Hagen 

(1977) stated that there was no good reason to change this conclusion 

after a number of years. They went on to state that pooling rating 

functions is the same in lengthening a test, and that the Spearman-

Brown formula can legitimately be applied in estimating the reliabil

ity of pooled independent ratings. Therefore, they stated that if the 

reliability of one rater is represented by a correlation of .55, it 

has been estimated that the reliability of pooled rating for three 

raters is .79. 

All three judges worked independently and required approx

imately four hours to finish the rating. No information was given to 

the judges concerning the hypothesized findings of the study. 

Analysis of Data 

After the judges had completed interpreting each early recol

lection, the data was regrouped from the random data pool, to the 

original subjects. A mean ER score was then computed for each subject 
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on each bi-polar variable. This figure was calculated by combining 

the judges' interpretations of each subject's four early recollec

tions, and dividing by that figure (x= 12). Using these individual 

subject means, group means were then computed for each bi-polar var

iable according to the different hypotheses stated in Chapter One. 

Thus, the groups were divided as follows: 

a) Overall - A mean score for all thirty subjects on each variable. 

b) Age - A mean score for those subjects (n=14) which fell above the 

mean age of 27.6 years and a mean score for those subjects (n=16) 

which fell below the mean age. 

c) Number of years ski instructing - A mean score for those subjects 

(n=14) which fell above the mean number of years ski instructing (X = 

5.9) and a mean score for those subjects (n=14) which fell below the 

mean. 

d) Sex - A mean score was computed for males (n=21) and females (n=9). 

e) Birth order - Mean scores were computed for the different family 

birth positions of only (n=3), first born (n=9), second born (n=12), 

middle (n=4), and youngest (n=2). 

The Student's •"wo-tailed T-test was then employed at the .05 

level of signifinance to check for significant differences on each bi

polar variable between the above mentioned group means and the hypo

thesized general population mean of four. 



CHAPTER k 

RESULTS 

The stated purpose of this study was to determine if there 

were any common early recollection themes of thirty ski instructors 

which differed from the general population. Three judges were pre

sented each ski instructor's early recollections and rated them for 

affect and content according to the scale presented in Appendix C. 

Results 

Hypothesis 1: This hypothesis stated that ski instructiors would have 

statistically significant differences in their ER themes from the 

general population. The results of the T-test provided a figure > 

Hypothesis 2: This hypothesis stated that statistically significant 

differences would be found in the ER themes of subjects whose age was 

above the mean age as compared to the general population. The results 

of the T-test provided a figure > .05. Therefore, this hypothesis was 

not supported. 

Hypothesis 3: This hypothesis stated that statistically significant 

differences would be found in the ER themes of subjects whose age was 

below the mean age as compared with the general population. The 
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results of the T-test provided a figure > .05. Therefore, this hypo

thesis was not supported. 

Hypothesis 4: This hypothesis stated that statistically significant 

differences would be found in the ER themes of subjects whose number 

of years ski instructing was above the mean number of years, as com

pared to the general population. The results of the T-test provided a 

figure > .05. Therefore, this hypothesis was not supported. 

Hypothesis 5: This hypothesis stated that statistically significant 

differences would be found in the ER themes of subjects whose number 

of years ski instructing was below the mean number of years, as com

pared with the general population. The results of the T-test provided 

a figure > .05. Therefore, this hypothesis was not supported. 

Hypothesis 6: This hypothesis stated that statistically significant 

differences would be found in the ER themes of males, as compared to 

the general population. The results of the T-test provided a figure 

>.05. Therefore, this hypothesis was not supported. 

Hypothesis 7: This hypothesis stated that statisticplly significant 

differences would be found in the ER themes of females as compared to 

the general population. The results of the T-test provided a figure 

>.05. Therefore, this hypothesis was not supported. 

Hypothesis 8: This hypothesis stated that statistically significant 
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differences would be found between birth order positions as compared 

to the general population. The results of the T-test > .05. There

fore, this hypothesis was not supported. 
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Subject 
number 

Withdrawn/ 
Gregarious 

TABLE 1 

Behavior Variables 

Passive/ 
Active 

Aggression-
Hostility/ 
Benevolence-
kindness 

Mistreated/ 
Befriended-
treated well 

1 3.92 4.75 3.33 2.00* 

2 4.33 5.25* 3.25 4.25 

3 4.00 3.50 4.00 3.92 

4 4.92 5.33* 4.50 4.58 

5 4.50 3.25 3.67 4.58 

6 3.83 3.50 4.00 3.25 

7 4.50 4.92 4.00 4.50 

8 5.08* 4.92 4.75 4.67 

9 3.75 5.17* 5.08* 4.75 

10 4.08 3.83 3.67 3.33 

11 4.50 5.83* 4.67 4.75 

12 3.50 3.67 3.44 3.75 

13 4.25 5.25* 3.67 3.25 

14 3.92 5.08* 4.42 4.75 

15 3.83 5.17* 3.50 4.00 

16 3.50 3.42 3.42 2.33* 

17 3.75 4.42 4.17 4.42 

18 4.67 4.75 3.75 4.75 

19 4.83 5.25* 4.08 4.42 

20 4.08 4.92 3.83 3.83 

21 3.58 4.25 4.00 3.92 

22 3.50 3.58 3.50 3.08 

23 4.08 5.33* 2.92* 3.17 

24 4.33 5.00* 4.00 4.17 

25 5.00* 4.33 5.17* 4.33 

26 4.17 4.33 4.42 4.50 

27 4.33 5.67* 4.17 4.08 

28 4.25 5.58* 4.58 4.33 

29 4.75 5.92* 5.08* 5.00* 

30 3.67 5.67* 5.00* 4.83 

Table 1 displays the mean scores for each subject's ERs in the 

area of behavior. An * indicates those scores which appear to be 

approaching significance. 
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TABLE 2 

Perception of Environment Variables 

Threatening-
frustrating/ Inferiority 

Subject Friendly- Rejection/ Self-con- Depressing/ Dependence/ 
number nurturing Acceptance fidence Cheerful Independence 

1 2.25* 2.67* 3.17 2.75* 3.08 
2 4.25 4.08 4.75 4.33 4.83 
3 3.08 4.33 4.00 3.25 3.58 
4 5.25* 4.75 5.83* 5.42* 5.17* 
5 4.00 4.58 4.25 4.42 3.50 
6 1.92* 3.75 5.08* 3.25 3.08 
7 4.08 4.33 4.92 5.00* 4.67 
8 4.83 4.75 4.50 5.25* 4.50 
9 5.33* 4.67 5.25* 5.50* 5.08* 
10 3.17 3.67 3.83 3.83 3.42 
11 4.08 4.42 5.33* 5.00* 5.25* 
12 5.11* 4.00 3.89 3.78 4.00 
13 3.25 4.00 4.00 4.00 4.42 
14 4.75 4.67 5.67* 5.33* 5.25* 
15 2.33* 3.67 3.42 2.92* 3.17 
16 2.08* 2.92* 2.83* 2.67* 3.25 
17 3.17 4.25 3.50 3.67 3.08 
18 4.00 4.50 3.92 4.08 3.75 
19 4.50 4.75 4.58 4.75 4.08 
20 2.83* 3.50 3.83 3.83 3.92 
21 4.25 4.42 4.67 4.75 4.83 
22 3.17 3.25 3.08 3.25 2.92* 
23 3.08 4.00 5.25* 4.33 4.92 
24 3.97 4.00 4.00 4.33 4.08 
25 4.50 4.58 5.00* 4.92 4.83 
26 4.00 4.42 3.75 4.33 3.75 
27 3.92 4.08 4.75 4.67 4.92 
28 3.75 4.67 4.42 4.33 4.25 
29 4.42 5.08* 4.75 4.92 4.75 
30 5.67* 5.25* 6.00* 6.00* 6.25* 

Table 2 displays the mean scores for each subject's ERs in the 

irea of perception of environment. An * indicates those scores that 

appear to be approaching significance. 
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Even though individual mean scores appeared to reach signif

icance, no significance was found among overall group patterns for the 

variables of age, sex, number of years ski instructing, or birth 

order. 



CHAPTER 5 

CONCLUSIONS AND RECOMMENDATIONS 

The purpose of the present study was to explore the correla

tion between common early recollection themes and vocational choice. 

Literature suggests that a correlation does exist. However, these 

contentions were for the most part descriptive or subjective in nature 

and have not been experimentally validated. Therefore this study was 

designed to examine the relationship between early recollections and 

vocational choice. 

The hypotheses stated that ski instructors would have stat

istically significant differences in their early recollection themes 

from the general population. The variables of age, sex, number of 

years ski instructing, and the birth order were tested. 

The subjects used in this study were ski instructors currently 

employed at a southern Colorado ski area. Thirty subjects (twenty-one 

males and nine females) were selected by the researcher on a volunteer 

basis. Each subject in the sample was verbally contacted by the 

researcher and was asked to voluntarily participate in the study. The 

researcher chose subjects in order to represent the population for age 

and number of years of ski instructing experience. The age range 

extended from nineteen to forty-one years, with a mean of X = 27.6 
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years. The range of ski instructing experience extended from first 

year instructing to eighteen years experience, with a mean number of 

years X = 5.9. 

Each subject was individually interviewed in person by the 

researcher. The individually conducted interviews lasted approx

imately thirty-five minutes for each subject. In order to test the 

hypotheses judging of each subject's ERs by individuals thoroughly 

familiar with the Adlerian method of interpretation was imperative. 

Three judges were selected and agreed to volunteer their time to the 

task of interpreting the ERs. All threee judges were Master level 

students finishing their degrees with an emphasis in Adlerian studies. 

The tested hypotheses produced,no statistical significance. 

Therefore it appears that the early recollection themes of ski in

structors do not vary from the general population. 

Recommendations 

This study found that the different hypothesized means of ski 

instructors did not vary from the general population. More specif

ically, the results show that the ER themes of ski instructors, gather 

around the mean of four for the instrument used (Appendix C). This 

common pattern of the ski instructors' ERs may prove to be important 

information for future research. 

This study assumed that the mean score of the general popula

tion was equal to four. Thus, differences in the true mean of the 
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general population might significantly vary from four, and thus vary 

from the sample. For future studies, a control group should be col

lected which represents the general population. 

This study was limited by the way the sample was collected. 

Since the subjects were chosen on a volunteer basis, and not through 

random selection, sampling bias might have existed. Future studies 

should control for sampling bias by randomly selecting the subjects. 

This study assumed that a great deal of similarity existed, 

both in terms of population and format between the ski school in this 

study and and other ski schools across the nation. However, some 

variation might exist. For example, would ski instructors from wes

tern ski areas produce ER themes similar to those instructors from 

eastern ski areas? And, what about the ERs of ski instructors in 

Canada? These questions definitely have applications for future re

search. 

Concerning birth order, no statistically significant diff

erences were found between the different birth positions, and the 

general population. Likewise, no significance was found when com

paring the general population with the subjects' age, number of years 

ski instructing, or sex. These comparisons however, were made between 

the sample groups and the general population. Future studies might 

look at factoral analysis of the different variables. 

The present study was not concerned with proportions of the 
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different birth order positions. However, it did appear that diff

erences might exist between the birth order positions. For example, 

there was an overrepresentation of first (30%) and second borns (43%) 

in this sample. Future studies might look at the possible differences 

of proportion of birth order position of ski instructors compared to 

the general population. 

Summary 

The past Adlerian research has shown that a correlation bet

ween early recollection themes and vocational choice might exist. 

The purpose of this study was to determine if there were any common ER 

themes of ski instructors which differed from the general population. 

The results of this study showed that no statistically sig

nificant differences existed between the early recollection themes of 

ski instructos and the general population. However, this study does 

provide recommendations for future research regarding this topic. 



APPENDIX A 

INTERVIEW FORMAT 
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Interview Format 

1. The purpose of this study is to learn more about early memory. 

2. Subject Data 
Subject t: 
Age: 
# Years Ski Instructing: 
Sex: 
Family Constellation: 

3. Early Recollections 

Relax. Think back to your childhood as early as you can, but certain

ly before the age of nine. Tell me about a distinct memory of your 

own. Do not describe an event that someone else told you about. 

Describe an incident which only happened once, not a recurring memory 

like, "We went to Grandma's every Sunday for dinner." 

-I will ask for four such memories. 

-How old were you at the time? 

-What happened? 

-What was your feeling or emotional response at the time? 

Use emotional words such as: angry, apprehensive, confident, con

fused, contented, curious, excited, guilty, loving, jealous, sad, 

strong, weak, etc. 

-Why do you think you felt that way at the time? 



ER #1 
Age: 

ER #2 
Agej_ 

ER #3 
ASe: 

ER #4 
Age: 
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THIRTY SETS OF EARLY RECOLLECTIONS 
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Subject #1 

Age: 27 
#_ Years Ski Instructing: 2 
Sex: Female 
Family Constellation: -8f, -4f, 0, +2m, +4f, +5m 

Age _7: I had a birthday party and invited a bunch of m y  friends. 
This one girl brought me a puny little gift, and I said, "Is that 
all?" My mom scolded me and told me to say "Thank you" even if you 
don't like it. I felt cheated and angry because it was my birthday. 

Age 8;. My brothers took me over to "the run". It was a current in 
the ocean where all the bubbles were. No one ever told me what 
undertows were. I got sucked down and I swam away from the current. 
It was scary and dark. 

Age 8: I was learning how to ride my sister's horse. It was skit-
terish but my sister was there so I wasn't scared. She was leading 
it. And she led it over a jump. After that something scared it and 
it bucked me into a tree and I broke my collarbone. It didn't sur
prise me but it was a scary feeling flying through the air. 

Age 9: I went with a friend to play at the playground until dinner 
time. But I didntt know it was time to come home. Dad made me run in 
front of his motorcycle to teach me I don't need a watch to know what 
time it is. I was scared thinking my dad was was going to run over 
me. 
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Subject #2 

Age: 26 
_# Years Ski Instructing: 4 
Sex: Female 
Family Constellation: -lm, 0 

Age 5: My brother had a huge room and we had a merry-go-round in it. 
We got up on Saturday morning and were riding the merry-go-round. And 
then we came into the kitchen and ate some cake that was on the 
counter. Then we'd ride some more. We were puking, but kept riding. 
Mom got up and saw the cake gone and the puke all over the floor. She 
was mad and made us stay inside and clean up all day. I felt mischie
vous because we knew we shouldn't be doing it. 

Age 7: We were at my grandma's house in the summer. It was real hot 
and humid. My brother and I went to the side yard and started playing 
with the hose and got real muddy. We took our clothes off and started 
playing in the mud. We were running around and throwing mud every
where. We then went into the house all muddy. Grandma freaked out. 
We went into the living room which was forbidden. We ran all over the 
house. Grandma screamed at my mom to beat us. My dad came in and 
took us to the beach. I felt excitement because we did something we 
weren't supposed to do. 

Age 8: We were skiing in ski school in the morning and were supposed 
to meet my dad at the bottom for lunch. We wanted to hurry, so we 
ditched our class at midway on the chairlift. We took off and I 
didn't want my brother to beat me. I was flying and I ate it under 
the chairlift. I did about six or seven cartwheels. I tried to stand 
up and it hurt so much I sat down. This lady came and helped me. My 
nose was bleeding too. I was really scared because I didn't know what 
was going on. 

Age 9: It was my first time to go to camp. I was scared. I wanted 
to go but didn't want to go too. My dad came and took me home and 
made me stay up and watch the first landing on the moon. I had good 
feelings because not everybody got to see the first landing on the 
moon. 
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Subject #3 

Age: 27 
_£ Years Ski Instructing: 5 
Sex; Female 
Family Constellation: -9f,-7m, -4, -2f, 0 

Age 2; Going with my dad in a huge pink car to pick up my sister and 
mom at the hospital. I was sitting on the on the couch and Mom was 
letting me hold her on my lap. I was happy because my mom was home. 

Age 6: I remember the day Kennedy was shot. I was in school half a day and 
the other half I saw it on T.V. It really made me sad. I asked my mom a 
lot of questions about it. The violence was really shocking. 

Age 6; I remember when my grandpa got operated on, cause everybody 
had to leave. It was really sad because Grandma couldn't stay with 
us. I was pretty scared because he might die and I wouldn't get to 
see him anymore. 

Age 6: I was in kindergarten and the kid who sat next to me peed his 
pants and it went all over the floor and on my shoes and socks. I 
was mad because I sat next to him and I didn't want to sit next to him 
anymore. 



Subject #4_ 

Age: 29 
Years Ski Instructing: 1 

Sex: Male 
Family Constellation: 0, +2m 

Age 3: I remember my birthday. My cousin had a broken arm. When she 
was leaving, she had it stuffed inside her coat and I remember looking 
for her arm. I felt curious about where her arm was. 

Age 3: I was sliding on my sled down the hill in the front of our 
house. It was with my brother and three friends. We'd run up and 
down the hill. I got soaked but it was a blast. I felt excitement 
becasue of the feeling of going down the hill and the speed. 

Age 4: I remember moving to Colorado. We were driving through moun
tains and snow. We were really close to the river's edge and I wasn't 
even scared of it. It was thrilling because of changing places and 
all. 

Age 7: I remember going to school in the winter. Five friends and I 
ran as hard as we could and let our feet slide out from us, and the 
goal was to see who could slide the farthest. Excitement because of 
the competition. 



Subject #5 

Age: 29 
_£ Years Ski Instructing: 6 
Sex: Female 
Family Constellation: -4m, -2m, -If, 0 

Age 2: I remember my grandfather taking me through the snow on a sled 
to visit the animals. I felt happy and pleasant because they were 
taking care of me and I as going through the snow. 

Age 6: I was traveling with my father and brother to Maine in the red 
Corvair, and I remember going through the mountains and the suitcase 
fell on my head while I was sleeping. And I thought it was my brother 
sitting on my head. I remember yelling at him to get off my head and 
I woke myself up. I woke up and thought it was funny and felt guilty 
that I yelled at my brother. 

Age 8: My babysitter's baby died in our house, and it was really 
horrible. Everybody was hysterical. I thought that she was respon
sible for the death because she was mean. I was angry towards her 
because I felt that she was responsible. 

Age 8: I was really excited because my dad was able to go to the 
Daddy-Daughter date with me to the Mormon church. My mom was mad 
because the neighbors didn't think I'd have enough money to buy a nice 
dress, but we did. 
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Subject #6 

Age: 30 
_# Years Ski Instructing: 10 
Sex: Male 
Family Constellation: -6m, -4m, 0 

Age 5: I remember running into a car and slicing my head open. I had 
a Halloween mask on and it slipped over my eyes and I couldn't see 
where I was going. I was scared because of all the blood running in 
my eyes. 

Age: 5_ I remember the first time I rode a horse by myself. My dad 
and uncle put me on it. I didn't want to go, but they put me on it. 
It was going back to the barn and they thought it would be neat to put 
me on it. I was scared. It took a while to pry my fingers from the 
mane. 

Age 5: I remember the trailer next door to us burned down and it 
scared me to death because I thought our trailer was going to burn 
down too. I remember the firemen being there too. 

Age 5: My friend and I snuck down, to the river and I fell in and hit 
my head on a rock and he had to pull me out. When we both got home, 
we both got hit severely. I felt fear because I was going to get beat 
when I got caught. 
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Subject £7 

Age: 23 
t_ Years Ski Instructing: 3 
Sex: Male 
Family Constellation: 0, +2m 

Age 5: Me and my brother were playing in our fort and we lit our fort 
on fire and it was a real big fort. And everybody came and put out 
our fort. I was scared and fascinated with all the smoke coming out. 
It was exciting too. 

Age 5: I remember when my dad wiped out on his motorcycle. My dad, 
brother and I were all on the same motorcycle. We went over the sand 
dune and my dad laid the bike down and me and my brother went rolling 
down the hill. And I remember it was near a freeway and ad was 
trapped under the bike and he yelled for us to go get help. And me 
and my brother got into a big fight over who was going to go get help. 
And I wouldn't go and my brother got all mad at me, so he finally went 
to get help. I had feelings of uncertainty of the unknown. I just 
didn't know what was going to happen. 

Age 6: I wanted a bike for my birthday, but it was still early. And 
my grandparents came out and bought me a new bike before they left. 
It was hot. It was orange and had neat handlebars and stuff. I was 
really happy and could do anything on my new bike. 

Age _6 1/2: Me and my friend, Eric, went exploring. We went out for a 
bike ride and followed this trail to a stream; and left our bikes and 
followed the stream to a pool and we'd go swimming there and stuff. 
But it was our place. We really felt like we were explorers and no 
one else knew about our place. We felt like pioneers. 
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Subject #8 

Age: 22 
_# Years Ski Instructing: 1 
Sex: Female 
Family Constellation: -8m, -4f, -2f, -If (Mongoloid Child, 0, 

+4f not at home) 

Age 6: Marci and I got to go to the hospital to see Mom pregnant, and 
feel the child kicking and all, and then see him come home. It was 
real exciting. 

Age 6: I had the chicken pox with my best friend next door. We had 
so much fun. We'd go from each other's house every other day. We got 
the best treatment. Jumping on the bed and running around the room. 
We'd compare where we had the the chicken pox in the same places. 

Age 7: I remember whn my uncle came to stay with us, and he would 
study and I would just sit there and play. But I would be happy just 
being there around him. I was happy just being quiet and being by 
myself. I was real calm and comfortable. 

Age 8: I wet my pants in Mrs. Hines 2nd grade class. We all had to 
stand behind our desks and I kept trying to tell her that I had to go 
to the bathroom and she finally walked over to my desk but it was too 
late. And she said, "Oh, is that what you needed?" And this boy who 
like me thought I left because I was sick. I was very embarrassed. 
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Subject #9 

Age: 30 
1L Years Ski Instructing: 12 
Sex: Male 
Family Constellation: 0, +2f 

Age 4: A winter night laying in front of the fireplace on a big 
green pillow that the Norwegian a Elkhound has stolen from me. I felt 
good and warm, with my dog. 

Age 4: It was summertime. We were swinging on the rope swing on the 
elm tree and see who could go the farthest and jump onto the lawn. 
There were two other kids there. I was having a good time, but not 
that good, because I don't know who the other kids are. 

Age 7: Me and a friend were digging a fort and crawling around in the 
dirt. We were putting boards on the roof, patching holes, etc...I had 
a real happy feeling of accomplishment because of how we were able to 
build this fort that went everywhere. 

Age 7: I remember going down to the river; having a fishing pole; 
getting the line tangled and untangled. Sitting in the middle of the 
river fishing. It was kinda fun, fishing for the first time. I wa 
feeling proud of fishing, using the pole and_all. 
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Subject #10 

Age: 30 
£ Years Ski Instructing: 11 
Sex: Female 
Family Constellation: Only child 

Age 2: I remember a log building, having a picnic with a bunch of 
people there. There is something there that I'm not supposed to go 
towards, and I'm going there very quickly. I felt frustrated because 
I was being inhibited from doing something I wanted to. 

Age 5: I remember waking up in a cardboard box that I made a house 
out of, and my mom was gone. And I was just totally freaked out, 
expecting Mom to be there and she wasn't. 

Age 8: I remember a Christmas tree cutting party that my dad gave and 
my dad almost fell out of the tree. The whole setting was happy and 
warm, a lot of people around. 

Age 9: I remember hiking with my mother and father and their friends. 
It was a really hard hike, and we stopped on this rock and I was 
getting grumpy because I didn't want to hike anymore. And all the 
people were trying to talk me into going on so that no one would have 
to go back with me. 



Subject #11 

Age: 26 
_# Years Ski Instructing: 8 
Sex: Male 
Family Constellation: 0, +10f 

Age 6: We had a church party at the house and Dad built a giant sled 
saucer. Dad iced down the track. I felt excited because it as a 
thrill type of experience. 

Age 8: I was skiing in Wisconsin. I was jumping up and grabbing the 
rope tow and it would pull me up the hill. It was just dragging me 
because I was so short. I really wanted to get up the hill to feel 
I'd accomplished something. 

Age 9: I was riding my bike and peddling down as fast as I could. I 
must have been going about 40 mph. I hit some gravel and lost it and 
ended up breaking my jaw and getting stitches. Feelings of how stupid 
this was, because if I didn't wipe out I probably would have gotten 
killed in the highway. 
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Subject #12 

Age: 23 
_# Years Ski Instructing: 5 
Sex: Male 
Family Constellation: -If, 0, +lf, +2f, +3f 

Age _4 1/2: Falling asleep on a surf board and floating out to sea. I 
remember waking up and seeing the beach really far. I was sunburned. 
My mother swam out and beat the life guard to me. She saved me. I 
was scared and really happy to see my mom. 

Age 5: I was in Hawaii at my first luau. I hated the taste of poi. 
I was amazed at the conch shell player and the Hawaiian. I remember 
the bad tasting food and amazement of the dancer shaking her hips. 

Age 6: In Charleston, South Carolina. I skipped kindergarten. I 
hated to go to school. Our black maid was trying to make me go to 
school. I walked half way to school and stopped at the putting green 
and watched the tadpoles and didn't go to school. I returned to the 
house in the middle of the day. I got in trouble for not going to 
school. I just didn't want to go to school. I knew I was in trouble 
and was scared to go home because I would get in trouble. 
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Subject if13 

Age: 28 
#_ Years Ski Instructing: 6 
Sex: Male 
Family Constellation: -2f, 0, +5m 

Age 3: My brother and I were going to feed the cows and he was 
kidding around and shot me in the foot with his BB gun. I was upset 
and didn't get to go feed the cows. It was like it was my fault or 
something. I felt angry, it was like I was getting blamed. 

Age 4: I remember going skiing for the first time. I remember all of 
the layers of clothes, going up the t-bar with my father. I got half 
way up and fell off and my dad got off, then we were both stranded 
there. We skied through the trees. It was real dramatic and I 
thought I'd never see civilization again. I was very scared and 
didn't think it was fun. 

Age 5: I was in the hospital and I had the croup. I had to have a 
shot everyday in the ass. And after the first 2 or 3 days of exper
iencing the shot I had my mother bring in my Levi jeans. I put the 
jeans on hoping that would keep them from giving me any more shots. 
It took four nurses to get my jeans off to give me another shot. The 
nurses were laughing and thought it was real funny. I was antagon
istic towards them and the doctor. I was mad at first until they 
broke me. I was angry becasue I didn't understand about the shot, 
then right after it was funny because everyone thought it was funny.. 

Age 7: I remember trying to describe to my sister the great feeling 
of getting my hair cut. Mom and Dad were gone, and the babysitter 
came back, one whole side of her head was bald; and I never really got 
in much trouble for it because everybody thought it was funny. I felt 
excitement because it's something I always wanted to do and I wantd 
her to have that feeling. 
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Subject #14 

Age: 34 
_# Years Ski Instructing: 18 
Sex: Male 
Family Constellation: -12m, 0 

Age 3: I ran away from home with another three year old. The cops 
picked us up at a restaurant and they took us home. I was excited and 
anxious because of the adventure. 

Age 7: There was a shrine called the Cross of the Martyrs. And I 
remember climbing all over it and eating cold pork and beans. I was 
alone. I was excited and anxious because it was an adventure again. 

Age 7: I was swimming at a public pool and trying to learn to hold my 
breath under water. I ran out of air and tried to touch the bottom 
and the bottom wasn't there. 

Age 9: I remember my first Communion. My grandfather was so excited 
about me making my first Communion. We went to town and he bought me 
a suit and then went to lunch. I felt loving and caring and he was 
exciting. It was an adventure for him to take his grandson to town 
and spend some money on him. 
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Subject #15 

Age: 40 
£ Years Ski Instructing: 10 
Sex: Male 
Family Constellation: 0, +2f 

Age 3: I went to the neighbor's house and was sitting on the ground. 
Suddenly I was covered by ants and they were biting me. I jumped up 
and ran around and got all of the ants off. And then a parent, mine 
or someone else's, rescued me. I felt surprised and excited because I 
didn't know what was going on. 

Age 7: I remember the family driving to go to another town to go 
shopping. A cat ran across the highway and we hit it and killed it. 
We kept going, and my father was very cold and unconcerned about the 
whole thing. My sister and I were really upset and concerned about 
the cat. I felt angry at my father's response, and sad about killing 
the cat. 

Age 7: This kid and I were playing with punk (firecrackers) in this 
guy's woodpile. And we ended up setting this guy's woodpile on fire. 
We ran over to my parent's house and I said Jimmy set the pile on 
fire. My parents rushed out and put the fire out. I felt guilty 
because not only setting the pile on fire, but I was trying to blame 
it on Jimmy. I was also worried about the reaction of my father and 
that he would have to tell the neighbor that we burned down his 
woodpile. 

Age8: I was walking to school and going through all of this mud in my 
galoshes and one of them stuck in the mud and I pulled my foot out of 
the galosh and then put my foot back down into the mud. Then I 
grabbed my boot and jumped out of the mud hole. And I had to go to 
school with a muddy shoe and wet foot. I was upset and worried 
because I know I was going to be in school with a wet shoe, because I 
felt really stupid. 
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Subject #16 

Age: 19 
£ Years Ski Instructing: 1 
Sex: Male 
Family Constellation: 0, +6f, +llm, +12m 

Age A: My friend and I were outside playing and the neighbor's timber 
wolf jumped the fence. The wolf ran past us and killed the old man's 
poodles who lived next door. I ran in and was screaming. I was 
afraid because I thought I was going to get attacked next. 

Age 4: My two older brothers got into a fight one night. My sister 
was there and she got on the phone to try to call Grandma for help, 
but then Mom and Dad walked in. Rick and Randy got in big trouble. 
My sister was scared. I felt confused as to whether they really meant 
bodily harm, or just fooling around. 

Age 4: My parents took my brothers and sister to Disneyland; and they 
left me with my grandparents because I was too young to go. I cried 
and carried on and couldn't sleep while they were gone. Grandma had 
to come in and sleep with me. I felt rejected because they didn't 
take me. 

Age 7: Getting my tonsils out. I remember in the hospital, the 
nurses and my parents promised me all the ice cream I could eat. But 
they didn't give me any, I got popsicles instead. I was mad because 
they didn't bring me the ice cream that they promised. 
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Subject #17 

Age: 22 
j? Years Ski Instructing: 2 
Sex: Male 
Family Constellation: Only child 

Age 4*. Me and my mom were in a plane crash. I remember the bus ride 
after the crash. It was night and we went to an airport and my 
grandpa was there very mad. I felt confused because I didn't under
stand why things were happening the way they were. 

Age 5: I was climbing over this chain linked fence at the school and 
I straddled the top and got caught on it and it snagged my pants, and 
I couldn't get off of it. Some man was driving down the road and he 
stopped and he got me down. I remember crying. I was scared because 
Mom always said not to climb over the fence and I knew I was going to 
get into trouble. 

Age 6: I was in a pet parade in Iowa. I had a Shetland pony. I was 
dressed up as a cowboy and my friend also had a pony and he was 
dressed up as an Indian. I felt important and happy because everybody 
was looking at me. 

Age 6: I was walking home from school one day and this guy threw a 
cactus at me and it stuck to the side of my head. I ran home with a 
prickly pear cactus in the side of my head. Mom pulled all the 
stickers out. I was mad at the guy for throwing it. I was angry but 
felt anxious to get the cactus out of my head. 
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Subject #18 

Age: 23 
#_ Years Ski Instructing: 4 
Sex: Male 
Family Constellation: -12 (1/2 brother), -7f (1/2 sister), 0, +3f 

+4m (step brother at age 6), +5f, +6f 
(stepsister at age 6, +7m, +8m 
(stepbrother came at age 5) 

Age 3: I was riding my tricycle on my grandmother's porch and cut my 
eye. And I went to the hospital and got shots in my head. I was 
afraid because I was hurt. 

Age 4: I remember the Platte river flood. I was sitting in the 
basement with my sisters and the babysitter. We had candles and the 
fire was going. We could hear the water when we'd go outside. I felt 
safe because my sisters were there and we were high up. I felt 
comfortable. 

Age 4: My cousin was really afraid of the water and I was running 
through the sprinklers. I tried to convince him to go out there, that 
it wasn't gong to hurt him. So I turned the water down and told him 
to go and just touch it, then I blasted him. He got all mad and 
screamed and cried and I laughed. I felt humor and mischieveous 
because he was afraid of something that I thought was stupid to be 
afraid of. 

Age 4: We went to my grandma's for Easter and my grandma gave me a 
chocolate bunny. And I ate it and part of my sister's and when we 
left and were going in my mom's car, and I puked out the side window 
all over the side and my sisters were freaking out. My mom just 
wanted to get into the gas station. I was hating chocolate, feeling 
sick and I didn't like being in the car. 
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Subject #19 

Age: 27 
_# Years Ski Instructing: 11 
Sex: Male 
Family Constellation: -4m, -lm, 0, +2f 

Age 5: My dad made us kids soldier huts out of construction paper. 
That was the first time that I felt close to my dad, that he cared or 
something. I felt warmth or love. 

Age 5: A friend and I built a Flintstone mobile out of blocks in 
kindergarten. We put my friend in it because he was the shortest one. 
The blocks caved in on him and we got into trouble by the teacher. It 
was fun until we got into trouble then I felt resentful towards the 
teacher because we didn't really think it was fair. 

Age 6: My middle brother got a toy rifle for Christmas and the rest 
of us were jealous. So my dad went out on the ban saw and cut us a 
rifle out of wood. There was intense gratification in getting one 
over on my brother, cause then we all had one. 

Age 9: I didn't make the Alpine ski team, so I joined the Nordic ski 
team. I became pretty good at it, so this was a major turning point. 
I found a place in skiing where I belonged. I felt hurt for not 
making the Alpine team, but happy I made the Nordic team because of 
the feeling of competition and success. 
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Subject #20 

Age: 25 
_# Years Ski Instructing: 3 
Sex: Male 
Family Constellation: -3m. -If, 0, +2f 

Age 5: I was with my best friend and we got caught playing with 
matches. We stole them from the stand, and we'd light them in the 
neighbor's driveway. I went home and my mom smelled the sulfer on me 
and she told my dad and he beat me to pieces. I was afraid that my 
parents would be mad at me. 

Age 5 1/2: I was over at the neighbors, and my dad brought me over my 
first bike. It was a red Sting Ray. He said go ahead and ride, but 
be careful. But I wanted to go as fast as I could. I went down this 
hill and straight into the street. I was going so fast and wasn't 
used to how it could handle. I thought I was going about 85 or 90 
mph. It was scary because I was on the thin line of disaster, but I 
pulled it out. 

Age 6: I was in kindergarten and it was my first time to be wrong. 
Were coloring for an assignment. It was a row of fences and I had to 
pick and color the different fence. I picked one of the fences and 
colored it and I picked the wrong one. I was pissed off because it 
was so easy. It was my first checkmark. I cried. 

Age 7: My dad had cut down a bunch of trees behind the garage and he 
had an old '50 Plymouth. We would dig around the stumps with a shovel 
and then pull them out with the car. I remember the car really had to 
work hard. It was smoking and I thought it would blow up. I felt 
anxious because I wanted to see the stump come out but I also wanted 
to see if the car would blow up. 



Subject #21 

Age: 33 
#_ Years Ski Instructing: 1 
Sex: Male 
Family Constellation: -3f, 0 

Age 2: I remember splashing around in a little swimming pool. My 
sister was there and it was a warm summer day, and I was probably 
splashing her. It was a carefree feeling. 

Age 3: I was standing on a cliff in the Badlands, playing in the 
sand. We were on vacation and I had carefee feelings. 

Age A: I was sleeping up in my bedroom in our new house, and I was 
counting the knotty pine knots in the wall. I was disoriented because 
we had just moved to Minneapolis. 

Age 7: We were on vacation in South Dakota in the Black Hills. My 
sister was tired and kept picking fights with me, and we didn't get to 
go to Boot Hill. I was angry and frustrated for not being able to 
control the situation. 
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Subject 22 

Age: 31 
_£ Years Ski Instructing: 6 
Sex: Male 
Family Constellation: -12f, -7f, -6f, -4f, 0, +2f 

Age 5: I got hurt skiing. I twisted my knee. I got a ride down in a 
toboggan which I thought was pretty neat. The ride eliminated the 
pain, and I didn't have to go to class which made it hurt less. I was 
glad because I didn't have to go to class. 

Age 6: I was learning how to swim. I realized I was in the wrong 
class. The instructor wanted me to jump into the deep end of the 
pool. Finally he talked me into it. I tried to tell him I couldn't 
swim but he talked me into jumping in. Then I got fished out by a 
big hook. I was confused because I was doing something I knew I 
shouldn't be doing. 

Age 7: The next door neighbor had gone to a birthday party and he had 
burned his face and he had a bandage. I was playing in the yard with 
him and I hit him in the face with my branch. I got punished and had 
to stay on the porch. He kept teasing me so I felt revenge. 

Age 7:1 had to sit in the corner with my desk and chair facing the 
wall. I don't know why though. I was feeling left out and isolated. 
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Subject #23 

Age: 24 
_# Years Ski Instructing: 1 
Sex: Male 
Family Constellation: -3f, -lm, 0 

Age 3: I remember learning how to ski. I was at Santa Fe. I was 
confined to a little hill. I was confined by myself. I was feeling 
frustrated cause I wanted to go all the way down. 

Age 6: I rode my first horse. I was plopped up there by Dad, and led 
around. I rode it for about one hundred yards down and back. It was 
fun because I wasn't afraid of it. 

Age 8: I beat up a sixth grader. I grabbed his arm and flipped him 
over my back and told him to leave me alone. He was Mexican. I was 
scared at first then after I felt good because sixth graders would 
leave me alone. 

Age 8: Jonny ran by and punched me in the stomach and knocked the 
wind out of me, and ran home before I could catch him. The next day I 
caught him. I didn't hit him but I cussed him out. I felt angry 
because I couldn't catch him and he was a little chicken shit to not 
stand there and fight. 
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Subject #24 

Age: 20 
#_ Years Ski Instructing: 2 
Sex: Female 
Family Constellation: 0, +2m 

Age 5: I went skiing for the first time with my dad. He was 
screaming for me to stop and I couldn't and I ran into these people 
and I mad a huge pile up and had a bloody nose. I was scared because 
of the hill. 

Age 7: The family drove to the lake. And we were trying to scare my 
mom because she was afraid of cars. So Dad drove down the boat ramp 
and partly into the water. And she was having a fit. My brother and 
I thought it was funny because she was scared and we weren't. 

Age 8: I remember moving into our new house. I remember the smell of 
the new carpet. I was telling my mom how we had to rearrange the 
furniture. I was excited because we got to live somewhere else. 

Age 9: I was in fourth grade and I asked my teacher if I could go to 
the bathroom. And she asked if it was necessary and I didn't know 
what necessary meant. And she let me go and we had a lesson on the 
necessities of going to the bathroom. I felt stupid and scared 
because I didn't know what necessary meant. 
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Subject #25 

Age; 41 
JL Years Ski Instructing: 9 
Sex: Female 
Family Constellation: -6f, -3f, 0 

Age 5: I had the measles and I gave my friend next door the doll that 
my father gave me. My dad was upset and didn't know why I gave it 
away. But, I did becasue she liked the doll. I felt concerned, 
sharing, because I was getting all the presents and she wasn't. 

Age 5: I remember going to the neighbor kid's birthday party. We had 
the party outside around their swing set. I remember the other kids 
that were there. It was a real windy day. It was fun and happy 
because it was a party. 

Age 6: I remember my little sister running around naked at my 
birthday party. It was in the summer by the apple tree. I thought 
she was funny. I felt amusement and good feelings because she was a 
cute little kid. 

Age 7: It was Christmas and my middle sister and I snuck down the 
stairs and saw my parents putting the presents under the tree. I 
didn't know there wasn't a Santa Claus. I was surprised because I was 
sure there was a Santa Claus. 
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Subject #26 

Age: 33 
_£ Years Ski Instructing: 10 
Sex: Male 
Family Constellation: (Twins) -8f, -8m. -2f, 0 

Age 4: I was walking down the street at my grandparents. There was a 
car following me. I would stop and it would stop. I didn't know why 
it was following me, but I think they were laughing at me. It was an 
old grey Chevy. I was scared cause I thought they were trying to get 
me. 

Age 5: We were visiting my cousins in West Yellowstone at 
Thanksgiving. I'd never seen a T.V. before. Superman was on T.V. and 
we got to watch that. It was a fun time because everyone was there 
and it was a new experience. 

Age 5: I remember going to my grandfather's, who was a miner and we 
were driving around his gold- claims. It was really neat driving 
around. All the rock was orange and yellow. I was really excited. 

Age 7: I was mauled by a bear in the summer. I was sleeping outside 
on the beach. I woke up cause I felt something on my head and turned 
and saw a squirrel and I turned the other way and I didn't see any
thing, but I knew something was wrong. I ran inside and my mom drove 
me to the hospital. My head was bleeding and I got 110 stitches. I 
felt calm because I didn't know what was happening. 
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Subject #27 

Age: 32 
_£ Years Ski Instructing: 11 
Sex: Male 
Family Constellation: Only Child 

Age 4: I was playing cards with my parents. We were playing "I doubt 
it." We were playing with just number cards instead of with face 
cards. We used numbers 1 through 14. It was my turn and I put down a 
card and said "15." My parents started laughing. I didn't see a 
whole lot that was funny. I felt like they thought I was stupid. I 
was frustrated in myself for making that statement. 

Age 5: We were moving from one house to another; and I went to school 
one day from one house and went home to the other. And it was my 
responsibility to move the hamster. I went on my bicycle to the old 
house and brought the namster back. I had a feeling of independence 
because I had the responsi-bility. 

Age &: I was in Florida on vacation and I remember riding the waves 
on an inflatable raft. They were extremely large. I was riding the 
raft like a bucking bronco. I was feeling exhilaration and elation 
because of the power of the waves, the energy. 

Age 7: I went off into the woods. There was several of us playing 
with matches. We had excelsior with us. We found that it burned 
really well, and we got a big fire going. We stomped out every little 
fire with our feet. But the one we got going we weren't able to stomp 
out. We were really scared and we finally got it out. I was scared 
because it would be out of our control. 
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Subject #28 

Age: 26 
Years Ski Instructing: 8 

Sex: Male 
Family Constellation: -3f. -2f. 0, +4f 

Age 7: We were playing with matches and started the field on fire. 
We left it going and just ran over to the house. The neighbors put it 
out. We were scared because of the wrath of our parents if we got 
caught. 

Age 7: We were climbing on some boxes in a friend's garage. We 
pulled over the top box which was full of glass jars and they shat
tered everywhere. His father came out and started screaming and 
yelling. He grabbed his son, and I ran home. I was barefoot and got 
home with a big chunk of glass still in my foot. I was scared because 
his father was mad. 

Age 7: We were playing on the big wheel at the playground at school. 
It was like a merry-go-round. It was fun because it was a place we 
hung out. 

Age 7: We were putting up the fence in our backyard so that Mom could 
sunbathe in the yard and also to isolate us kids. The neighbors 
helped us. It was fun because I was able to be a part of it. 



Subject #29 

Age: 20 
j# Years Ski Instructing: 2 
Sex: Female 
Family Constellation: 0, +2f, +2f (twins), +4f 

Age 4: Nancy broke her leg and she was in school, and me and my othei 
sisters were not in school and we hided all the way up to Riverview 
school. And we hided the sled up there and we carried Nancy home on 
the sled. I was happy and having fun playing in the snow. 

Age 4: We ran with Blackie and climbed up the rock at our house and 
mountain climbed, and pretended it was a horse. We chased her, and 
she ran up on the rock. I was having fun. I thought Blackie was the 
neatest dog in the world. She was really fast and I was proud of her 

Age 5: In kindergarten, we made these waste paper baskets. We made 
them out of Baskin-Robbins containers. We made them with crepe paper 
and we got all different colors. I wanted to make rainbow colors and 
when I got to the top, they ran out and I had to use some ugly colors 
I was bummed when I couldn't continue my rainbow of colors. 

Age 7: We were skiing. I was really cold and we went in to warm up. 
My hands started to thaw out and I started to scream and cry because 
they hurt. Then my aunt went and got me some M & Ms and I ate those 
and my hands quit hurting. I felt pain because my hands hurt really 
bad. 
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Subject #30 

Age: 29 
_# Years Ski Instructing: 4 
Sex: Male 
Family Constellation: -3f,-lf,0, +2f, +3m 

Age 2: I was playing on the cement front porch. It was summer. I 
was alone with some cars. I was happy and content. Things were going 
well. 

Age 6: I was walking to school, it was a nice summer day. I was 
cruising along all by myself. I stopped and ate some grass stuff, 
then I kept cruising along to school. I am happy and content, just 
cruising along in my own little world. 

Age 7: I was in class in third grade. It was the first girl I'd ever 
noticed. It was recess, everyone was playing tag. I knew she like 
me, because everytime she was it she would tag me. I had a good ego 
feeling like "hey I'm bitching." It was my first male/female encoun
ter. I was a little lost. 

Age 8: Me and this other kid were at school. He was Asian. We got 
all sweaty at recess, and we'd come back into class and make our hair 
into weird shapes. We'd sit there and chuckle. I felt smug; like 
pulling a practical joke, because we were doing something unconven
tional and disrupting the teacher. 
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Early Recollections Rating Scale (Altman, 1973) 

Counselor Number E.R. Number 

Behavior 

1 2 3 A 5 6 7 

Withdrawl Gregarious 

Passivity Activity 

Agression 
Hostility 

i 
1 

j 

Benevolence 
kindness 

Mistreated 

f 
! 
i 
I 

Befriended 
treated well 

Perception of Environment 

12 3 4 5 6 7 

Threatening 
frustrating 

i 

Friendly 
nurturing 

Rejection Acceptance 

Inferiority Self-
Confidence 

Depressing J 
i 

Cheerful 

i I 
Dependence j Independence 
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Instructions to Early Recollections Raters (Altman, 1973) 

The rating scale for early recollections is a bipolar scale 
and is divided into two sections. The first section is concerned with 
the behavior of the person in the recollection, i.e., is more content 
oriented. The second section has to do with affect or how the person 
sees his environment. Please place a check in the appropriate space. 
If the category is not in the recollection, check box 4 (average). 

Further explanations of the categories are given below: 

Withdrawal: shy, lonely; avoids conflict by withdrawing from people 
Gregarious: sociable, congenial, approaches people 

Passivity: person is passive in his behavior 
Activity: person is active in his behavior 

Aggression; hostility: aggression or hostility may be expresssed 
openly or by devious mentods, or by .passive resistance. 
Benevolence; kindness: treats objects or others in benevolent manner 

Mistreated: person relating early recolelction is mistreated 
Befriended; treated well: person giving early recollection is treated 
well by others 

Threatening; frustrating: sees environment as physically or emo
tionally threatening or is denied wants by environment 
Friendly; nurturing: sees the environment as friendly or helpful 

Rejection: feels rejected by others or animals 
Acceptance: feels accepted by others or animals 

Inferiority: feels weak, helpless 
Self-confidence: feels confidence en self 

Depressing: objects or people seen as distant, sad, bleak 
Cheerful: objects or people seen as pleasant, happy 

Dependence: relies on others for help or approval 
Independence: being able to stand on one's own two feet; feeling okay 
without relying on others 
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