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ABSTRACT 

Unemployment and high school drop-out rate are high 

in Nigeria due, primarily, to lack of knowledge about the 

world of work. In appreciation of this problem, the federal 

government and other policy makers have called for the de

velopment of a career counseling program. 

Therefore, the purpose of this study is to provide a 

model for a career guidance program in the Nigerian secondary 

schools, in which individual school counselors play a vital 

role. The study discusses 

(a) the counselor's role in a career education program; 

(b) the relationship between the Nigerian secondary school 

subjects and various careers; 

(c) career guidance activities; 

(d) the role of a career education program in reducing 

unemployment, and 

(e) the establishment and operation of a career center; 

and the need--for,an accountability system in the 

program. 
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CHAPTER I 

INTRODUCTION 

Background of the Study 

For several generations, the educational system in 

Nigeria has placed heavy emphasis on literary learning with 

little or no explanation as to why a subject has to be 

studied. Relevant literature reveals that young people leave 

high school without any preparation about how to search and 

explore careers, or obtain information about further educa

tion/training. Many students leaving our educational system 

are deficient in the basic academic skills required for 

adaptability in today's rapidly changing society. They fail 

to see meaningful relationship between what they are being 

asked to learn in school and what they will do when they 

leave the educational system. This has been true of both 

those who remain to graduate and those who drop out of the 

educational system. 

To some extent, Nigerian education as currently 

structured, best meets the educational needs of a few people 

who will someday become college/university graduates. It 

has failed to place equal emphasis on meeting the educational 

needs of the vast majority of students who will never go 

to the university or further their education. 

1 
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Too many students leave secondary schools unequipped 

with the vocational skills, the self-understanding and 

career decision-making skills, or the work attitudes that 

are essential for making a successful transition from school 

to work. Nigerian education does not meet the needs of 

minority or economically disadvantaged persons. 

Unemployment and high school drop-out rates are high, 

and these are due to inexperience and lack of knowledge about 

the world of work. Young people need to know about the 

labor market, what jobs may be open to them now and in the 

future. They need to know more about college information 

and the options that are available to them. Some of the be

havior exhibited by the unemployed young adults has become 

a social menace, leading the country to unrest. A majority 

of these young adults have not been exposed to any form of 

educational guidance. 

Education in Nigeria today, stands at the cross

roads, and now it is time to redefine, reorganize and re

structure the whole system so that every student can see 

himself as a positive and responsible person. He can also 

identify himself, unashamed of his culture and social back

ground, and realistically contribute his own quota to the 

total development of the country. 

Studies of the Nigerian secondary schools document 

the problem of manpower waste, educational failures and 



3 

misdirected choices. It is obvious that there is a need to 

stress the positive use of the school,.its methods, and:its 

atmosphere to actualize the potentialities of each child. 

In line with this, Akinkunle (1977) stated that: 

"One reason why the educational institutions in Nigeria 

have not been able to fulfill immediate and high level man

power requirements of the nation* s economy might be because 

career and educational aspiration of the Nigerian youth 

have not been adequately identified". 

In support of Akinkunle's viewpoint, Makinde.(1973) 

expressed concern for the kind of education that is existing 

in Nigeria as follows: 

What sort of education is that, that cannot recog
nize the society's resources and tap them for the 
fulfillment of students' needs? What function has 
that education served if it cannot broaden students' 
aspirations to vocations that are realistic? How 
can the world profit from our own rich heritage and 
resources if we fail to tap them ourselves during 
this period of transition? (P. 7). 

Similarly, that there is need for a career guidance 

program in Nigerian secondary schools is obvious from the 

statement made by the Nigerian Careers Council at its 1973 

Annual Workshop on Vocational Guidance. The statement runs 

thus: 

The Workshop this year was oriented towards eguiping 
career masters and mistresses with factual details 
about a number of professions and institutions of 
high learning so that they can be adequately informed 
to offer suitable information and advice to their 
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school leavers in choosing a career or furthering 
their education as the case maybe. The decision . 
to choose the theme "Prospects for Further Educa
tion and Employment" arose from the council's 
consideration of the many requests which have been 
received from students in secondary schools/ seeking 
advice on how to get into certain jobs or institu
tions of higher, learning. Many are uncertain about 
the direction their studies should take, they do 
not know which combination of subject make for what 
course of study. Some are quite undecided about 
what they would like to become and need some guid
ance in discovering their own interests and capa-
bilities, some haven't the notion about the physical 
and mental requirements of the profession they 
intend to pursue The Nigerian Careers Council 
realizes that these problems exist and could only 
be avoided if the students could be made more aware 
of the kind of employment opportunities which exist, 
and the sort of work that they entail (Nigerian 
Careers Council: 5th Annual Workshop, 1973, pp. 1-2). 

As can be seen from the above address at the Work

shop, it can be generally admitted that students in the 

Nigerian secondary schools need career guidance in order 

for them to make wise career choice and educational plans. 

Hence, the objectives of the National Careers Advisory 

Agency, as stated by the Federal Government are to provide 

leadership service and direction for the improvement of 

labor market information; and to improve operation of career 

and occupational guidance for trainees and students. Also, 

the agency is expected to compile occupational profiles and 

guidance handbooks, conduct studies in techniques and ef

fectiveness of career guidance. Along this line, it is 

evident enough that the Federal Government of Nigeria is 
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optimistic as to the functions of career counseling in the 

school system. Hence, the federal government placed the im

portance of career counseling in schools higher than any 

other area of counseling and guidance with the individual 

school counselor playing a greater role. 

In view of the encouraging climate, this study ad

dresses the approach that the Nigerian school counselor i 

might utilize in effectively serving secondary school 

students. 

Statement of the Problem 

Given the stated national objectives of career 

counseling in Nigerian schools as a way of making education 

more meaningful, there is still an unresolved issue among 

educators and school administrators as to the usefulness of 

counseling services in schools; and whether there is a need 

for professional counselor training. 

Gesinde (1976) reported that teachers are often 

jealous of this new specialty while the school administra

tors are skeptical about the usefulness of counseling ser

vices in schools. In addition, Mack (1979) also reported 

that the development of counseling services is hindered by 

the confusion about the counselor's role in schools; and 

the Nigerian school teachers see counseling as a frill not 

requiring any special training. 
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To butress this point of view further, Laosebikan 

(1980) noted that about 85% of the student counselors doing 

their practicum in secondary schools in Oyo-state, Nigeria, 

in 1978 reported that teachers and principals constituted the 

most formidable obstacle to the introduction of guidance 

and counselling in the schools. Also, the student counsel

lors reported that a majority of school officials, principals 

and teachers alike, professed ignorance as to the purpose and 

nature of the program. Many were openly unimpressed about 

its -usefulness and some were blatantly hostile. Furthermore, 

resistance by the school officials was expressed by one of 

the student counsellors as follows: 

The first day we went to introduce ourselves, the way 
the teachers received us showed us they didn't under
stand what our business was. They simply ignored us 
even after we tried to acquaint them with our pur
pose .... The headmaster tried his possible best 
to demoralize us. I don't know if he was trying to 
test us. He cancelled all arrangements we made with 
the vice principal and yet refused' to keep our ap
pointments with him. When we finally met, he told us 
plainly that he doesn't think Guidance and Counselling 
is so important, we must practice only after school 
hours (Laosebikan, 1980, p. 59). 

In light of the foregoing: issues, the situation 

poses a question as to whether it would be possible for 

teachers to combine counseling services with their teaching 

work. It is the belief of this writer that the current 

negative feelings held by Nigerian teachers and administra

tors toward the counseling program can be defused. It is 
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necessary to make them realize that while counselors would 

play vital roles in the implementation of a career guidance 

program, positive encouragement by school staff would also 

be a powerful force. The teachers need to be convinced that: 

(i) it is not desirable to combine teaching and : 

counseling; 

(ii) counseling as a separate activity poses no threat to 

their career opportunities; 

(iii) providing students with career guidance requires a 

high degree of counselor competence and counseling 

skills; 

(iv) such expertise is necessary given the life-long 

implications of a chosen career on students; 

(v) with the subject-matter they.(teachers) teafah, it-is 

not appropriate for them to actively carry out 

counseling duties as well. 

In the same manner, the literature on career educa

tion reveals that career education provides leadership op

portunities for counselors and counseling departments in 

the area of career guidance for children, youth and adults. 

Thus, the most practical framework within which to deliver 

career guidance to students would be through career educa

tion activities which would be orderly,; planned and pre

sented by the guidance counselor in collaboration with the 

classroom teachers. 
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Therefore, to. achieve optimum results from this pro

gram, the Nigerian school principals and teachers, through 

workshops organized by the Education Officers, needed to be 

enlightened as to what a career guidance program purports 

to achieve and to do it; hence the need for this study. 

Purpose of the Study 

It was the purpose of this study to provide a frame

work for a career guidance program in the secondary schools 

in Nigeria. More specifically, the study is aimed at pro

viding a model career guidance program including those ap

proaches which the Nigerian school counselors might utilize 

in effectively serving secondary school students. 

The study suggested answers to the following 

questions: 

1. What are the common educational aims and objectives of 

Nigeria? 

2. How would the career guidance program in the secondary 

schools be implemented to achieve these objectives? 

3. What are the factors to be considered in establishing 

and operating a career guidance center? 

4. What are the needs for an accountability system in a 

career guidance program? 

5. How can a career guidance program reduce unemployment 

rate among school leavers? 
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Expected Contribution of the Study 

The career guidance program represents a response to 

a call for educational reform. The specific concern of the 

Nigerian public is towards the need for major reform at all 

levels of our educational system. Hence, career guidance is 

properly viewed as one of the possible responses that could 

be given to this call. However, it is hoped that a career 

guidance program in the secondary schools will aid students 

in several ways by: 

- Helping to develop confident individuals who would be 

conscious of their potentials and opportunities. 

- Reducing the wasteful secondary school drop-out rate when 

options are provided. 

- Improving attitudes towards work by knowing what to expect 

from each occupation. 

- Reducing vandalism and crime caused as a result of de

pression, frustration and disappointment. 

- Reducing alienation of youth and others from society and 

the world of work. 

- Increasing productivity at work. 

- Nigeria desperately needs an educational movement which 

directs itslef towards these ends. 



Limitations of the Study 

This study has been limited as follows: 

Only the general aims and objectives of education in 

Nigeria have been analyzed, with some suggested career 

guidance activities to meet the stated aims and objec

tives, because there has been no assessment of students' 

needs. 

Though it is recognized that any program introducing a 

model of this type would benefit from determining the 

needs of students, how they perceive the process of 

education they cure receiving, what they learn and un

learn, and more importantly, what they have missed and 

to help them regain it. These were not done in this 

study because: 

(i) the methods used in this study were library based 

and 

(ii) many of the studies undertaken to investigate the 

career needs of the Nigerian students at the 

secondary school level, have been limited to 

certain sections of the country. 

Hence, the model described in this study, in addition to 

having a theoretical basis and functional goal suggests 

the services to be performed by the Nigerian school 

counselor, and illustrates how a career guidance program 
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could help to minimize unemployment rate which is one of 

the major concerns of the Nigerian Federal Government 

and policy makers. 

3. The information used in this study has largely been 

drawn from American sites. 

Definition of Terms 

In order to provide a common basis for understanding 

certain terms used in this study, it was considered necessary 

to provide the following definitions. 

Career. This is a meaningful progression via per

son's working life. It is also described as a sequence of 

occupations, jobs and positions held throughout one's life. 

Educational guidance. The process of helping pupils 

plan a suitable education program and make progress in it 

(Strang, 1964, p. 111). It includes decisions about subject, 

course selection, advanced schooling, learning skills, and 

school adjustment which are made at various levels in the 

secondary school program. 

Development plan. This is a socio-economic package 

in which a nation attempts to translate its social, eco

nomic, and political aspirations into a formalized program 

to which the resources of the economy are committed. Gen

erally speaking, a development plan includes activities that 
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are considered highly essential for the socio-economic 

progress of the nation, such as industries, communications, 

transportation, education and social services, etc. In 

Nigeria, with the exception of the first plan which covered 

a period of six years (1962-68), a development plan is 

usually for a period of five years. 

Ministry of" Education". The Ministry of Education is 

similar to the Arizona State Department of Education, draws 

up the school syllabus, approves and schedules training of 

teachers, coordinates inspection of schools, anC is generally 

responsible for formulating general educational -3y. 

Board of Education. Consists of representatives from 

the community and of teacher organizations as appointed by 

the Ministry of Education. 

Secondary school is a five year course divided into 

five form levels (grades in U.S.). Pupils leaving primary 

school with a certificate are selected by competitive en

trance examination to attend this academically oriented in

stitution in Nigeria. Teachers for this type of institution 

are either university graduates or teacher training institute 

graduates. 

Infusion is the term that will be used to indicate 

the process of bringing together the career education 



objectives and activities and adding them to the existing 

number of subject taught in the school. 

Values of work. The basic human need for accomplish

ment and the broader societal survival need for productivity. 

Work is defined as conscious effort aimed at pro

ducing benefits for oneself and others, both paid and 

unpaid (Hoyt, 1976). 

Divisions of the Study 

Chapter J of the study presents background informa

tion on the system of education that prevails in Nigerian 

secondary schools, Statement of the Problem, Purpose of the 

Study, Expected Contributions of the Study and the Defini

tion of terms used in the study. 

Chapter II contains a review of the relevant 

literature. 

Chapter III describes the growth and development of 

the educational system in Nigeria under three broad headings: 

(i) Traditional System of Education in the Pre-Colonial 

Era in Nigeria. 

(ii) The Influence of the British System on Education in 

Nigeria and 

(iii) Educational Programs After Independence Till Present. 
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Chapter IV describes the model for a career guidance 

program under these subheadings: 

a) Aims and Objectives of Education in Nigeria. 

b) Role of the School Counselor in a Career Guidance 

program. 

c) The infusion Process: 

(i) Nigerian Secondary School Subjects and Career 

Relationship. 

(ii) Career Guidance Activities. 

d) Role of a Career Guidance Program in Reducing Unemploy

ment Rate. 

e) The functions of the Career Guidance Team. 

Chapter V describes the establishment and operation 

of a career guidance center; and the need for an account

ability system in a career guidance program. 

Chapter yi deals with the summary and conclusion of 

the study. 



CHAPTER II 

LITERATURE REVIEW 

The Need for a Career Guidance Program 
in Nigerian Secondary Schools 

In Nigeria, much emphasis has been placed on how 

education could be made more meaningful to the society. 

Schools have been criticized as institutions isolated from 

the real world. Students are finding themselves thrust into 

the world without sufficient preparation for making career 

choices. The public is convinced that schools do not ade

quately prepare future citizens for their work roles. These 

are the problems that the Nigerian educators and policy 

makers are aware of. However, it should be borne in mind 

that solutions are not going to be found within the existing 

structure. The policy makers need to initiate the develop

ment of an organized program by which all segments of the 

society can contribute to educate children to become re

sponsible adults in the world of work. The need for some 

sort of organized approach to guidance in all Nigerian 

secondary schools is very obvious. 

In a paper entitled "Education for Living" presented 

by Awokoya at the Conference of the Nigerian Secondary School 

15 
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Principals in (1976), he discussed the issue of releVance in 

Nigerian education. He indicated that the issue was one of 

common concern, not only in Nigeria but in other parts of 

Africa and abroad. He insisted that the educational system 

of Nigeria be reformed to reflect the needs and interest of 

its people. 

Also, Schmeding (1964) expressed concern for the 

need of guidance services in Nigerian schools by stating 

as follows: 

Effective vocational counseling presumes detailed 
and up-to-the minute information of occupational re
quirements, of jobs that are available, of the nature 
of work, and service conditions involved in these 
jobs, of future occupational trends and manpower 
needs. Little of this kind of information is at 
present available in Ghana and Nigeria in a system
atic form. High priority should be accorded to a 
survey of current and future manpower requirements. 
and to the regular provision of occupational informa
tion in a form which will help young people and 
others to make a realistic and socially useful 
choice (Schmeding, 1964). 

A typical Nigerian secondary school pupil selects an 

area of study or work in imitation of certain bright seniors 

of his school, or an admired teacher, a popular hero or just 

because it relates to his parents' occupations. Too many 

youths in Nigeria view the world fearfully as a place of re

jection and failure. They become social cripples, incapable 

of contribution or personal fulfillment. A child's success 

or failure is determined by the result in the West African 



School Certificate Examination. Success in this highly 

academic examination distinguishes those who could proceed 

to higher education from those who must terminate schooling 

to obtain for themselves low-paying jobs, or become 

unemployed. 

In the opinion of Onyejuruwa (1978), the bias of 

Nigerian Secondary Schools towards preparations for higher 

education has led to neglect of the needs of a majority of 

the youth who terminate*their formal.education before or 

after completing secondary school education. Most course 

offerings in secondary schools are so highly academic as to 

disregard preparation for, and alienate the pupils from work, 

at the middle level of training for intermediate level of 

employment. There is little in the typical secondary school 

courses that effectively relate the child to what will 

probably be his lifelong occupation. In line with this, is 

the brief quotation from one of the letters which accompanied 

a questionaire form that Makinde (1973) received from one 

ex-high school student: 

I sun glad to know that you have started what we did 
not get when we were at high school. In my own 
opinion or point of view, what happens greatly to 
our graduates is inability to decide at the end of 
their school work the kind of career to take to, 
and second is the scarcity of employment itself. 
My suggestion therefore is that career opportunities 
should be encouraged as from now, so that much time 
might not be waisted on unnecessary subject. Then, 
the question of one subject being little or no use 
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might be ruled out and question of unemployment might 
also to some extent be solved (p. 104). 

Consistently, towards this line of dissatisfaction, 

Onyejuruwa (1978) mentioned that it was particularly the 

fault of the curriculum, the purpose of which he mentioned 

is, to prepare "the lucky few" for even higher educational 

levels. The few young ones that are employed are dissatis

fied with their jobs as a result of lack of information about 

job expectations. 

One of the problems that the Nigerian high school 

students face is the way they select occupations. A large 

number of Nigerian high school females (for example) select 

nursing as a career because of the prestige and high income. 

They lack any standard information about the job require

ments, working conditions and benefits. This lack of formal 

information often leads to unhappiness and frustrations for 

a lot of female nurses. Hence, their productivity is highly 

affected as a result of unsatisfactory conditions at work. 

For years, the nursing ethics seems to be almost zero in 

Nigerian hospitals. The workers are unhappy, disappointed 

and frustrated at the life-time commitments. The system of 

education and the economy do not encourage career changes; 

thus, a lot of youths get stuck at their first job. To 

Isutress this viewpoint a brief quotation from a paper 
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presented by a high school senior to the Careers Council at 

the University of Ibadan in (1969) stated: 

Another on the list of our difficulties is that we 
go to school because we know that by so doing we 
would be able to attain a successful living without 
too much hard work but where we are heading to out
side this concept is not clear. We go to school to 
study and acquire a Certificate and after which we 
can start earning a nice living, we have no definite 
aim or objective in mind as to what job or profession 
we would take up. Even some of us who go to school 
up to the time we finish the study of a particular 
course, don't know how much we would earn as salary 
after then. Imagine someone who after spending two 
good years of intensive hard work in the Higher 
School Certificate (H.S.C.) finishes and only to find 
himself receiving the same salary as a School Certifi
cate holder (high school diploma holder)... . We do 
not know where we are heading to and we don't under
stand what we are doing (Okonji, 1969). 

In the light of this, it is the opinion of this 

writer, that students need better information as to what 

their expectations should be in the world of work. This is 

one of the ways that good attitudes toward work could be 

promoted and job/life satisfaction would prevail in the 

society. 

However, the Federal Government had expressed the 

need for a career counseling program in its third national 

development plan (1975-80) as one way of improving our 

educational system as follows: 

It is further realised that for education to be com
plete, the beneficiary must have a good sense of 
self-fulfillment. This particular feeling must go 
with the right choice of a career. Such choices are 
best identified at the secondarystages of a student's 
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career. The absence of career counseling in our 
educational and training systems in the past must 
be held responsible for the frustrations observed 
among many of the nation's young men and women. 
To remedy this, career counseling will be insti
tutionalized in all the nation's educational and 
training systems with adequate federal and state 
government encouragement (Federal Republic of 
Nigeria, 1975, p. 250). 

Akpata (1972) also expressed concern about the edu

cational reform in his speech at the 4th Annual Workshop of 

Nigerian Careers Council. He discussed the role of educa

tion in providing career advice and helping youth in social 

adjustment. He pointed out that schools should not only 

educate, but also give options. He further said that one 

way of doing this is by introducing counseling and guidance 

services into every school. Such a service would involve 

not only the Ministry of Education and other government de

partments, but also the public sectors of the economy. 

Akpata, further insisted that the major role in this regard 

would be played by the individual school counselor. 

Also, in reviewing the role of guidance in developing 

nations, Faftinwa (1969) identifies the areas of need for 

educational guidance as they relate to Nigeria as: 

1) the end of the primary school education; 

2) the first two or three years of secondary school or 

junior high school; 

3) the end of secondary education; 



4) the beginning of university education; and . 

5) the end of university education (p. 5). 

The general trend of thought appears that it is at 

these periods that Nigerian youth faces tremendous problems 

of adjustment and choice. Kilby's work (1969) shows that 

wastage in manpower occurs largely at the above stages in 

the educational ladder, and particularly after secondary 

education. 

Fafunwa went on to establish the essentials for an 

effective educational guidance program for Nigerian schools. 

He recommended that the program should 

(1) involve all teachers; 

(2) train specialists to coordinate the program; 

(3) establish a guidance division in each of the Ministries 

of Education; 

(4) include advanced courses in vocational guidance at the 

universities; and 

(5) intensify research in human growth and development, in 

tests and test construction, in attitudes and aptitudes, 

etc. ... (pp. 5-6). 

However, Makinde (1973) seems to summarize this 

section with the following statement: 

Prevention is a matter of first-order importance and 
is a function which counseling and guidance could 
help to provide. This is however, missing in the 
Nigerian educational system. Without some sort of 



guidance, students' problems keep mounting like the 
molten lava from an active volcano, and without which, 
there is no relevance and respect built into the 
school program (p. 7). 

It is therefore, clear that the concerns of the 

general public and the educational policy makers all seem 

to agree that Nigerian education is in need of a major re

form. From the foregoing view, one can reasonably conclude 

that career guidance which is just now begining to be 

recognized as a program can meet some of the pressing needs 

in the school system. It can also be said that many of the 

same problems that brought about the development of organized 

career education program in the United States are serving 

to stimulate the development of organized career education 

activities in Nigeria. Therefore, career guidance repre

sents a response to a call for this type of educational re

form and counselors with professional expertise are essential. 

Theories of Career Development 
' and Occupational Choice 

The purpose of this section is to highlight the im

portance of theories in a career education program. It is 

the belief of this writer that if counselors are familiar 

with the major theories on which career guidance practice is 

based, they will better understand students' behavior and 

the impact of environmental and societal factors on them. 



Thus, they (counselors) would be able to successfully guide 

the students. 

In general, several theories have developed in an 

attempt to shed light on the phenomenon of career develop

ment. Whatever the theory, it expresses a belief or ex

pectation concerning the way career plans are made. There 

also appears to be a universal agreement that all theories 

of career development have been formulated to explain how 

individuals choose and select occupations, and why they 

eventually enter and progress in different occupations. 

However, many of the theories on career development 

are relatively similar. Among the major career development 

theories, Ginzberg, Super, and Holland will be discussed in 

this section. 

Ginzberg's Theory 

Ginzberg and his associates (1952) were credited for 

publishing the first comprehensive theory of vocational be

havior. They were recognized for introducing the develop

mental approach to occupations. They proposed that occupa

tional choice is a process, which is irreversible and that 

compromise is an essential aspect of every choice. They, 

therefore, theorized that occupational decision-making is 

a continuous process which could be divided into three 



stages. In each of the three stages, decisions are made 

about the future. 

Fantasy period; (the ages from 5-11). This is a 

period when a child is intrigued with the image of the 

worker - the clothes he wears, the tools of his trade, and 

the fun things he does. A child dreams about careers without 

taking into consideration all of the factors that should 

enter in decision-making; for example, a child may want to 

be a movie star or a famous writer, but he does not think 

about whether he has any talent for either. 

During this stage, a child thinks about an occupa

tion in terms of his "wish" to be an adult. He makes choices 

without awareness of the barriers that stand in the way. He 

believes that he can become whatever he wants to become. 

The child selects work on the basis of pleasure and activi

ties that are fun to do. 

Tentative stages (ages 12-17). Here, the child 

starts to recognize the problem of deciding on a future oc

cupation. He begins to look at his interests, aptitude and 

values and tries to superimpose these on a work role. For 

example, he may want to be a doctor because he is good in 

science and interested in helping people. 

Realistic Stage: (17-25). Here, people study the 

options available to them in terms of both their own needs 



and the realistic chances they have of achieving their goals. 

They learn about the requirements for different fields; they 

begin to broaden and then to narrow down their choices; and 

at the very end of this stage, they arrive at a decision 

about the direction to which they are heading to. This is a 

period when people understand their strengths and weaknesses. 

The stage is composed of exploration, crystallization and 

specification. 

Donald Super's Theory 

In 1953, Donald Super used five stages to charac-. 

terize the vocational life of an individual. 

i) Growth stage (birth-14 years). During this stage, 

basic skills are mastered and attitudes are formed. 

Fantasy roles are permitted expression. 

ii) Exploration stagei (15-24 years). This is the stage 

in which the adolescent tries out various work-related 

roles. It is during this stage that youth should ex

perience a broadly based, general education, receive 

individual and group guidance from school and com

munity agencies, and encouragement and reassurance 

from the home. Tentative choices are made, formal 

preparation for a specific occupation is initiated 

and completed and a beginning is made in some entry 

position. 



iii) Establishment stage: (spanning the years to mid-

forties) . This is the stage that adults attempt to 

find some kind of performance, recognition, and 

accomplishment in his chosen work. 

iv) Maintenance stage; Super estimated this stage to 

cover the years from forty-five through sixty-four. 

Individual works to consolidate hard-won gains or 

possible renews efforts to establish himself/herself. 

v) Culminating stage: This is one in which full-time 

employment is phased into semi- or full retirement. 

Holland's Theory 

Holland's theory (1966) proposed that the individual 

can be characterized by his environment; his heredity and a 

variety of cultural and personal forces. These forces in

clude the individual's peers, parents, social class, national 

culture, and the physical environment. 

Holland concluded that a person's behavior could be 

explained by the interaction of his personality pattern and 

his environment. Hence, his theory appeared to support the 

notion that a person's career decision making is greatly 

influenced by his own personality, as well as his surrounding 

environmental circumstances. 
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Relationship Between Career Education 
ana Career Guidance 

The purpose of this section is to provide some in

formation about the relationship between career education and 

career guidance since both terms are constantly used in this 

study. 

Both career education and career guidance have a 

common basis in their emphasis on the career development 

process. Career development is a program that integrates 

learning and doing into a process which leads to the de

velopment of positive attitudes toward the personal, psycho

logical, social, and economic significance of work (Nevada 

Department of Education, 1974). 

However, Super (1976) in his assessment of the status 

of career education pairs it with career guidance. Both are 

heavily involved in helping people find their place in the 

world through increased awareness of themselves and the world 

of work. Both seek to solve the problems of students" in.'1 

school by making learning more relevant to life. 

Hoyt (1977) in his discussion mentioned that career 

education is an extension or expansion of career guidance 

(and that career guidance is a part of career education). 

He also stated that, career guidance is best thought of as a 

set of services devised and operated for purposes of as- . 

sisting persons in a career development process. Career 
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education involves a lot more people than just counselors. 

It involves teachers, home and family members, members of the 

business and labor, industry, professionals and the govern

ment. Whereas, career guidance involves the services of the 

counselors. Thus, career education is based on the collabor

ative involvement of the entire formal educational system. 

According to Hoyt (1976), career education is a concept while 

career guidance is a service and a part of career education; 

but they both purport to bridge the gap between education 

and work. 

Cramer (1978) also stated that, career education is 

one manifestation of career guidance. Career education, 

then, is traditional career guidance plus the involvement of 

a lot of non-traditional people ... plus an emphasis on in

struction in and out of the classroom ... plus experience to 

help individuals learn about work, about different lifestyles 

associated with different occupations, about their own work 

values, and about application of their school learning to 

their future lives. He further stated that, career guidance 

focuses primarily on the decision-making process, on 

acquiring and processing of information about self, occupa

tions, training programs and life styles. It is an in

dividual, personal process whether it takes place in the 

classroom, in the counselor's office, or on the job. This 

does not mean that the ideas of career education and career 
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guidance are mutually exclusive. Career guidance, then, 

can be viewed as the part of career education which has as 

its goal the assisting of individuals in using information 

to make career decisions and plans. They are both similar 

in the respect that they are not to be used as separate 

subject-matter. They both include objectives and methods 

that are to be used within the realms of existing curriculum. 

Primarily, then, a career guidance program can help 

insure that career education reaches the students as a whole. 

Counselors must work with teachers to develop guidance 

strategies for use in the classroom. The counselor is the 

most obvious expert in career guidance and career develop

ment, but certainly career guidance activities can be done 

by teachers in the classroom (Cramer, 1978). 

Therefore, in the light of the above discussion, it 

is the belief of this writer that while career education and 

career guidance are being referred to in this manuscript, 

the reader should bear in mind that they both work towards 

the same goal; but a career education program is wider in 

scope than a career guidance program. 

Career Education Goals and Objectives 

Career education recognizes critical decision points 

at which students must be prepared and equipped to decide 

whether to pursue a job, seek further education or both. 
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The goals of career education are to help Individuals want to 

work, acquire skills, and find employment. Hence the former 

comissioner for education in the United States, Sidney 

Marland said, "The goals of career education are to make work 

possible, meaningful, and satisfying to each individual". 

Career education is for everyone including young and old, 

handicapped, gifted, talented, poor and wealthy, male and 

female, elementary, secondary, and graduate students (Hoyt, 

1974). 

The goals are intended to apply to persons leaving 

the formal educational system for the world of work or for 

more education/training. For some persons then, the goals 

will be applicable when they are still in school or when they 

have left post-high school occupational/educational programs. 

Thus, the applicability of the goals vary from individual to 

individual as from one level of education to another. How-
* 

ever, the United States' Office of Career Bducation, as well 

as the numerous state education agencies and local school 

districts agreed that school personnel develop their own 

career education model or adapt one of the models that have 

been developed throughout the United States. The reason 

behind this is-the lists of career education objectives 

are as broad and complex as the definition in the United 

States. Along this line, it is believed that career educa

tion objectives established by any state in the United 
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States have the potentiality of wide practicality. 

Therefore, for the purpose of this study, career 

education as advocated by the former United States 

Commissioner for Education, has an educational philosophy 

which Nigeria•could borrow. In fact, this statement was 

implicitly agreed with by Okeke (1964) when he stated: 

We (Nigerians) must devise and propagate to a new 
educational philosophy consonant with the aspira
tions of people in a free nation. This philosophy, 
which will be a guide to educational action, will 
draw from the best we can find in many countries, 
in the light of our own cultural TOlues and out
look on life (p. 95). 

Okeke, in his advice insisted that where necessary, 

Nigerians should borrow, but borrow critically, what we need 

to formulate our own philosophy of education. 

There is a need to point out at this juncture that, 

many of the definitions of career education in the United 

States are the pruposes and outcomes that have been associ

ated with program goals. Concepts such as self-awareness, 

educational awareness, basic skills, attitude development 

career awareness, career exploration, career planning and 

decision-making, and economic awareness appear in most 

definitions or discussions of career education. Many states 

and local educational agencies have derived general program 

goals for career education from these concepts. Therefore, 

if the primary purpose of career education guidance in the 



secondary school is to assist individual students to under

stand their interests and bridge the gap between education 

and the world of work, then it is assumed that any goal iset 

up in the United States would be applicable to any country 

whose motive in establishing a career guidance program is to 

help students relate class work to the world of work. In 

the light of this, this study borrows ideas from the career 

education goals and objectives as developed in :the: Arizona 

State Department of Education (Career Education Matrix, 1975). 

The Arizona Career Education Matrix was developed to il

lustrate how career education could provide for program 

articulation in four developmental grade levels, i.e., pri

mary, intermediate, junior high, and high school. The 

matrix provided the basis for specific learning experiences 

in each of the career education elements. Since the focus 

of this study is on the secondary school level, the following 

goals/outcomes as stated by the Arizona Career Education 

Matrix would serve as guidelines on which Nigeria could 

formulate her own philosophy of career guidance in the 

secondary schools. 



Elements of career education 

1. Self-awareness 

2. Educational awareness 

3. Career awareness 

4. Economic awareness 

5. Decision making 

6. Beginning competency 

7. 

8 .  
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Outcomes of career education 

Achieve an increased awareness 

understanding of interests, 

aptitudes, and responsibilities 

as these relate to various 

careers. 

Demonstrate increased inter

ests and achievement in the 

educational program empha

sizing communications and 

basic skill areas. 

ii n n n ii 

Understanding the world of 

work and its impact on society. 

Make decisions related to 

career areas being explored. 

Possess career entry-level 

skills upon exiting from the 

formal educational program. 

n ii w w " 

Developing an understanding 

and appreciation for the value 

of continual learning, the 

acts and leisure qualities of 

life. 

Employability skills 

Appreciations/attitude 



Career education guidance on the secondary level has 

a more obviously relative position than it does on the ele-

mantary level because students are closer to the time of 

actual entry into the world of work and the need for career 

guidance becomes acute :(Newlony 1978). The following dis

cussion therefore, elaborates on the.career education elements 

and outcomes. 

Self Awareoess. Through an analysis of self, students 

will be able to recognize their own uniqueness and to respect 

those qualities which are representative of each of them as 

an individual. Keeping in mind that a person is always in 

the process of change, the students will recognize the re

lationship of their interests, aptitudes, and achievements 

to the realization of their career goals. They will under

stand that they have responsibilities to themselves and to 

others. 

Educational Awareness. The students will recognize 

the significance of language, computational and reasoning 

development, and the mastery of content knowledge as a 

means of achieving career goals. They will evaluate their 

progress toward tentative career goals and assess their 

suitability. They will understand and recognize that dif

ferent careers require varying types of educational prepa

ration. They will recognize that learning is continuous, 

occurring inside and outside of school. 
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Career Awareness. The students will understand the 

variety of occupations found in the world of work. They will 

know the immediate steps necessary following high school to 

gain entry into their chosen careers. They will know the 

detailed characteristics of their chosen fields. They will 

become familiar with job opportunities, as related to social 

and economic trends in their geographical area. 

Economic Awareness. This stresses the world of work 

and its impact on self and society that can be achieved by 

helping the students to recognize that career development 

includes progression through stages of educational and oc

cupational experiences. As a result of planned activities, 

the student will have the opportunity to define and evaluate 

the responsibilities that have been experienced. The stu

dents can then apply these management techniques to a spe-> 

cific career.. The. students will apply economic principles 

to'assist, in predicting their career futures in terms of" 

community, state, and national employment oibprotufcities. 

They will be exposed to the- vast variety of occupations 

found in the world of work* 

Pecision Making. This emphasizes making succesful 

decisions related to career and self-satisfaction that can 

be accomplished by helping the students to perceive the re

lationship between personal economics, life style and oc

cupational roles. The students will explore the various 



rewards attained from certain occupational roles. The stu

dents will understand that decision making includes respons

ible action in identifying alternatives, selecting the 

alternatives most consistent with their goals, and take steps 

to implement a course of action. The students will under

stand that a given set of facts can support different de

cisions. The students will become proficient in using 

resource information to make career decisions. The students 

will become familiar with values clarification in making 

decisions. 

Beginning Competency. 'Entry level' skills can be 

achieved by allowing the students the opportunity to develop 

beginning competency skills. They will develop those skills 

necessary for employment in the career of their choice. 

They will develop an understanding of the interpersonal re

lationships resulting from the interaction of people in 

various occupational roles. 

Employability Skills. The students will develop 

work habits and attitudes necessary to enter an occupation 

in the career area of their choice. They will complete 

simulated or real job-seeking tasks. The students will 

complete an assigned task related to employability. The 

students will identify several potential careers in which 

they have an interest an aptitude. 



Appreciations and Attitudes* The students will de

velop an understanding for the value of work and continual 

learning. The students, having tentatively chosen a career 

cluster, will identify how continual on-the-job learning can 

contribute to professional and personal satisfaction. 



CHAPTER III 

GROWTH AND DEVELOPMENT OF EDUCATIONAL 

SYSTEM IN NIGERIA BEFORE 

AND AFTER INDEPENDENCE 

It is considered essential to incorporate in this 

study, a discussion of the educational system in Nigeria. 

In an attempt to carry out this underlying aim, pertinent 

information on the origination and development of educational 

programs before and after the independence was provided. 

Thus, the section is divided into three broad categories as 

follows: 

i) Educational System in the Pre-Colonial Era. 

ii) The Influence of the British System on Nigerian 

Education. 

iii) Educational Programs After Independence. 

Educational System in Nigeria 
xn the Pre-Colonxal Era 

Before the advent of the British influence in 

Nigeria, Fafunwa (1974) called the system of education that 

existed a traditional one. He further explained the system 

of education as follows: 

Education was considered a means to an end and not 
an end in itself. Education was generally for an 
immediate induction into society and a preparation 
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for adulthood. In particular, African education 
emphasized social responsibility; job orientation; 
political participation and spiritual and moral * 
values. Children learned by doing; that is to say, 
children and adolescents were engaged in partici
patory education through ceremonies, rituals, . 
imitation, recitation and demonstration. They were 
involved in practical farming, weaving, fishing, 
cooking, carving, knitting, and so .on (pp. 15-16). 

In traditional Nigerian society, all parents want 

their children to be upright, honest, kind and helpful to 

others, and they (parents) would not spare any pain to in

still these qualities. The saying, 'spare the rod and spoil 

the child' was not in practice in Nigeria. All parents, ir

respective of ethnic group, prefer to remain childless than 

to have children who will bring shame and dishonor to the 

family. Much importance is attached to ill-manners or acts 

likely to bring disrepute to the family. Each child or youth 

is also expected to know about hospitality, etiquette and 

other social graces. Traditional education in the area of 

training is severe in Nigeria because African society in 

general, attaches the greatest importance to character-

training. 

The foregoing view was shared by Okeke (1973) as he 

submitted: 

In Pre-Colonial Nigeria, the training of skills was 
organised informally at home, in the families, in 
the village square, at moonlight games for definite 
purposes. ... The results of this simple education 
were seen by everyone in the family or in the village 
as the youth proved successful or failed in wrestling 
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in farming, in marriage. ... according to the local 
customs and standards. Success earned him prestige 
and elevated his social status. Failure earned him 
sneers and jesrs from his age group who teased him 
to ignoring by refusing him active participation 
in deliberations and decisons set apart for those 
who have lived up to social expectations (Okeke, 
1973). 

To buttress this viewpoint, Fafunwa mentioned that 

closely related to character-training is the respect for 

elders or those in authority, particularly the chief, the 

cult leaders, relatives and older neighbors. Greetings play 

a major role here. There are special polite greetings or 

salutations for parents, elders, peers, and chiefs. Verbal 

greetings are often accompanied by physical gestures. A 

male child would prostrate to greet his elders, but shakes 

hands with his peers; while a female child in a similar situ

ation would kneel down to greet her elders. Fafunwa then 

confirmed the aim of the traditional education as the 

production of an individual who is honest, respectable, 

skilled, cooperative, and conforms to the social order of 

the day. Thus, he stated the seven cardinal goals of the 

African traditional education as: 

-To develop the child's latent physical skills. 

-To develop character. 

-To inculcate respect for elders and those in position of 

authority. 

-To develop intellectual skills. 



-To acquire specific vocational training to develop a 

healthy attitude towards_bonestIlabor. 

-To develop a sense of belonging and to participate actively 

in family and community affairs. 

-To understand, appreciate and promote the cultural heritage 

of the community at large. 

The traditional education encourages intellectual 

growth and development because observation, initation and 

participation are some of the major learning processes. The 

African child learns the local geography and history of his 

community. He is very familiar with the hills, the fertile 

and non-fertile areas; he knows the rainy season and when to 

expect a dry spell; he knows the time of hunting and fishing. 

Local history is taught by elders in each household. Botany 

and zoology are taught or understood through observation. 

Proverbs and riddles constitute a formidable iritellecutal,", 

exercise. As the child grows into adulthood, he is exposed 

to more advanced intellectual training. The child is intro

duced early in life to counting by means of concrete objects, 

counting rhymes, plays games at home and on the farm. In 

counting, Africans have names for all counting numbers, 

however large they are. 

In Nigeria, the vocational training can be roughly 

divided into three groups: 
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(i) Agricultural education. For example farming, fishing 

and rearing/taking care of animals. 

(ii) Trades and crafts. Weaving (baskets and cloth), 

smithing of iron, silver, gold, etc., hunting, 
* 

carving wood and bronze, painting and decorating, 

carpentry, hair plaiting, dress-making, boat-making, 

leather-working, soap-making, dyeing, banking (local 

Ssusu-collecting), food selling, palm-wine tapping, 

and trading in all kinds of merchandise, 

(iii) Professions. For example, doctors, priests, witch 

doctors, village heads, chiefs and kings, tax-

collectors, heralds, judges, police and messengers. 

Vocational training in the traditional society is 

largely run on the apprenticeship system. Today, some of 

the Nigerian communities still continue to utilize the ap

prenticeship system as a vital medium for vocational educa

tion. In fact, Fafunwa supported this Statement as he 

stated: 

Were it not for this traditional system of education 
which still absorbs millions of Nigerian youth, 
whether literate or non-literate, there would be 
millions instead of thousands of unemployed young 
men and women in Nigeria today. What the country 
needs is a reorganization of its educational 
system in such a way to integrate the traditional 
and modern apprenticeship systems into the overall 
educational system or process (p. 43). 



43 

Along this line, it should be realised that educa

tion, whether modern or ancient, aims at perpetuating the 

culture of the society. Traditional education attaches con

siderable importance to this aspect of training; but this is 

done without elaborate equipment or complicated teaching 

methods. The child grows into and within the cultural 

heritage of his people. Culture in the traditional society 

is not taught, it is caught. 

From the above discussion on the traditional educa

tion in Nigeria, it is obvious that there is much that the 

present Nigerian educational system can learn from the 

traditional educational system. 

The Influence of British Education 
in Nigeria: 1842-1959 

The year 1842 marked the advent of the first English-

speaking Christian mission to Nigeria. The objective of the 

early Christian was to convert the Nigerians to Christianity 

via education. Hence, the missionaries started by teaching 

the Nigerians how to read the Bible, sing hymns, recite 

catechisms as well as communicate orally and in writing. 

All these were considered essential for a good Crhistian. 

It is therefore, absolutely clear that the foundation of 

early western education in Nigeria was laid solidyon 

religious grounds. 
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However, Fafunwa reported that the first known school 

was established in 1843 by the Methodist mission in Badagry 

(Nigeria) with the Bible as the master textbook. It should, 

then, be emphasized that this was the general practice of the 

early missionaries in all the African communities where they 

settled. 

The missionaries were generally disciplinarians; and 

they had abiding faith in manual labor and the rod as the 

cure of all ills. Today, this philosophy prevails in the 

Nigerian schools. However, the number of schools started to 

increase in Nigeria and before the end of the second world 

war, the number of secondary schools rose tremendously. In 

1948, the first university college was opened in Ibadan 

(Nigeria). Admission policy for the University which was 

set up by the British was considered higher than that of the 
/ 

London University. In light of this, there were more 

Nigerians studying abroad than at home. Along this line, 

Fafunwa (1974) commented that the University of Ibadan's 

curriculum was so rigidly prescribed between 1948 and 1962 

that the college could not on its own volition add or delete 

courses. However, the University of Ibadan remained the 

only University in Nigeria until 1962. 

The failing of the Nigerian educational system to 

meet the socio-economic needs of the nation has been blamed 

on the narrowness of curricula offerings inherited from the 



45 

British. Commenting on the impact of western education on 

Nigerian youth, Okeke aptly observed that: 

The primary school leavers were the first to feel this 
impact. They looked down on farming and trading be
cause these were not among the school subjects. Natu
rally, schools were meant to help those who went to 
them to do things like the white man's things. These 
children noticed that the white men they saw in Nigeria 
never did farm work. They (white men) worked in 
government offices and in missions (Akinkunle, 1977). 

Along this line, Williams (1973) shared the same 

viewpoint as she commented on the impact of the western 

education oil Nigerian education by saying: "The Christian 

missions introduced into Nigeria the idea of nation building 

of contemporary Europe. They also trained a group of 

Nigerians who accepted these ideas and hoped to see them 

carried out" (pp.2-3). 

Despite all these weaknesses, Nigerian higher educa

tion reached a landmark in its history in 1959, when the 

federal government appointed a commission to conduct an in

vestigation into Nigeria's needs in the field of post-

secondary school certificate and higher education over the 

next twenty years (1960-1980). The commission which was 

known as the Ashby Commission commenced its work on May 1959 

and submitted its findings to the federal ministry of educa

tion on September 2, 1960 (one month before Nigerian's 

independence). 
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Educational Programs in Nigeria 
After independence 

On October 1, 1960, Nigeria became an independent 

country. Based upon the reports submitted by Ashby Com

mission/ standards of education at the secondary and uni* 

versity levels were increased. Local patriots constantly 

pressed for higher education both as a matter of right and 

as an avenue for advancement. 

The federal government gave high priority to educa

tion in the development plannings. Secondary schools in

creased in large numbers. The secondary school remains the 

main source from which Nigerian middle-level manpower is 

drawn. All approved secondary schools in the federation, 

whether run by private individuals (proprietors), missions 

or local authorities were grant-aided by the government. 

Secondary school programs were adjusted after inde

pendence to meet the requirements of examinations adminis

tered by the West African Examination Council. But, despite 

the cultural, political arid economic differences tahich exist 

between Nigeria and Britain, the goals of secondary schools 

in Nigeria were similar to those of Britain. The structure, 

content, and teaching methods followed closely those of 

Britain. Unfortunately the success of a secondary school 

leaver is judged by the performance in the examination set 

up by the West African Examination Council (HAEC) which is 



still indirectly using the British methods of grading. To 

this effect, Fafunwa commented by saying: "Western education 

has contributed in no small measure to the failure of social 

and economic progress in Africa. It has disorganised and 

disoriented African societies, divorcing the educational 

needs of Africa from the economic imperatives" (Fafunwa, 

1974). 

Recognising all the past shortcomings that existed 

in our system of education, the government has been trying 

to rectify the situations with adjustments in the entire 

system. These include curriculum reforms, attempts to unify 

standards, and provision for qualified teachers. Education 

has thus become the priority of the federal and state govern

ment. Today federal and state governments own and run 

secondary schools. Secondary school education is tuition 

free in the country and admission had been increased to 

1,500 students per year per school. Technical education 

geared towards the production of technical manpower has re

ceived great attention with the increase in the number of 

polytechnic schools. 

As of 1980, there were twenty-four polytechnic 

schools in Nigeria, out of which seven were owned by the 

federal government. These polytechnic schools award Ordinary 

National Diploma (ONi3), and Higher National Dipiboma (HND). 

These are two and four year programs after high school 
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respectively. There were 260 Grade II Teachers' Colleges 

with a total enrollment of 234, 680 as of 1980. There were 

thirty-five institutions offering National Certificate of 

Education Courses in different combinations with a total 

student population of 17,690. (This is a three year teacher-

training program after high school.) 

The progress made in Nigeria since independence was 

expressed in the President's speech at the twenty-first 

independence anniversary-on October 1st, 1981 as follows: 

Fellow Nigerians, today, 1st October 1981, we ' 
celebrate our National Day. It is customary on 
such occasions to review the past years' events 
and to take stock of achievements as well as map 
out future aspirations. Fox us, this year has 
an added significance. It marks the end of the 
21st year of our independence from Colonial rule. 
As you all very well know, 21 years mark the coming 
age in many societies. ... Looking back over the 
past 21 years, we as a nation have several achieve
ments to be proud of. Our first development plan, 
launched soon after the 1st independence postu
lated a projected spending of 2.2 bn. This year 
(1981), we launched a plan which envisaged an 
82 bn. spending. Such has been the explosive 
growth of our economy over the last two decades. 
Twenty-one years ago we had only four federal 
government secondary schools; today we have 
fourty; we had only one university at Ibadan 
with a total enrollment of 1,113 students, today 
we have sixteen universities; the total enrollment 
last year was some 70,000. ... In 21 years of in
dependence, we have indeed come a long way. We 
should, therefore, with a deep sense of humility 
thank God for His gifts and blessings (West 
Africa Magazine, Oct. 12, 1981). 

The President further mentioned that in 1982, the 

open university system will start to function in the country. 



This will benefit older people who had no opportunity to 

further their education when they were young. Also, the 

full-time workers who cannot leave their jobs to be full-

time students and those who cannot afford on-campus uni

versity education would find an open-university system an 

opportunity for them to further their education. This 

system, which is to be introduced in 1982, according to the 

President, is indeed a bold attempt by President Shagari's 

government to enhance the manpower development of Nigeria. 

From the above facts, it is evident enough that the 

country has not been a static nation as far as education is 

concerned. The only problem is how to make the public tax 

and government resources fruitful by giving meaning to the 

education given to the youth in the country. One way of 

making education more meaningful to the learners and rele

vant to the nation's manpower needs is through an effective 

career guidance program. Career education programs would 

increase the relevance of school by focusing on the learner1s 

career choice. It would give students informed guidance, 

counseling and instruction throughout their school years and 

thereafter. Career guidance demands no permanent bondage to 

a career goal. Rather, it reveals to students their great 

range of occupational options and helps them develop posi

tive attitudes toward work, these are what we essentially 

need in our educational system. 



CHAPTER IV 

A CAREER GUIDANCE MODEL 

The model presented in this study has been largely 

drawn from literature on career education activities, re

search, curriculum guides in use, discussions with high 

school teachers and counselors, and this writer's experience 

while in Amphitheater high school, Tucson, Arizona. 

Information gathered from these have been considered 

valuable in designing the model for a career guidance pro

gram which could be useful in Nigeria. Though the informa

tion was all based on American sites, it is hoped that this 

would contribute more effectively to the vocational develop

ment of the pupils and make the teachers' subject matter more 

relevant and meaningful in the Nigerian secondary schools. 

Aims and Objectives of 
Education in Nigeria 

As earlier mentioned in this manuscript, Nigeria con

sists of many ethnic groups with different cultures, they all 

have the same educational aims and objectives. One of the 

focuses of this study is to see how a career guidance pro

gram could help to achieve the aims and objectives of 

Nigerian education at the secondary school level. Therefore, 

the following describes the aims and objectives: 

50 
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To effectively organize the students' experiences so 

that their tendencies, potentialities, and power may be 

useful to themselves and the community to which they belong. 

To enhance the status and prestige of all students 

by continually improving the quality of services rendered 

them. 

To develop an environment that is conducive to recog

nizing the uniqueness of the individual and the importance 

of self-awareness and self-fulfillment. When an individual 

gains self-realization, he/she will be able to contribute to 

total growth of other members in the community or the society. 

To create an environment which provides opportunity 

for students to experience and to demonstrate responsible be

havior as members of a democratic society in the school and 

in the community. This objective acknowledges and encourages 

student-faculty-community involvement in the planning of a 

meaningful way of establishing a good school curriculum. 

To provide a vehicle which will assist individuals 

in recognizing changes in the society and adapting them. 

To create an environment which will assist students 

to develop skills for learning that lasts a lifetime. The 

rapid expansion of knowledge prohibits the school from as

suming that there is a static body of information to be 

acquired and disseminated. 
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To provide for all students an opportunity for 

awareness to the world of work and assist the individual 

in developing basic skills. 

Role of the School Counselor 
in a Career Guidance Program 

Counselor-consultant role. According to Burtnett et 

al. (1980) "CoasftLtation in a career guidance program per

mits counselors to work with staff members and significant 

others for the benefit of students and thus share their 

knowledge and expertise more broadly". 

Consulting is a service offered not to a few stu

dents, but to all students as well as to the entire faculty, 

parents, and the community at large. The role allows the 

counselors to work with the teachers to develop activities 

of a career development nature, whether stressing personal 

understanding or emphasizing occupational information which 

correlate with and enhance the teacher's particular 

curriculum. 

Getting started. In choosing to begin a consulting 

job in a career education program, the counselor must first 

realize that the primary objective is to be of service to 

teachers and subsequently to students. He must remember 

also the importance of establising a teacher-counselor re

lationship which Newlon (1978) called a "partnership". He 
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must realize that the final decision for class content and 

management rest with the classroom teacher. Having carefully 

analyzed the ramifications of the preceding objectives par

ticularly in terms of communication techniques, the counselor 

can then proceed to outline the specific functions of his 

role as: 

Conducting consultation with teachers to develop 

mutual understanding of students and their needs for career 

guidance. 

Working with classroom teachers in designing plans 

that will infuse career education into the existing 

curriculum. 

Demonstrating the materials of career education to 

teachers. 

Assisting teachers in the classroom implementation 

of planned career guidance units and activities. 

Demonstrating career guidance activities to the 

class on the request of the teachers. 

Planning and conducting appropriate in-service 

training for teachers in areas of concern to the career 

guidance program. 

Steps in the, process. The counselor1s task, once he 

understands his role as a consultant will be to contact the 

principal in his school and discuss the approaches he intends 

to use. As it is essential to have administrative support, 
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this first step is very imperative. With the principal's 

support, the counselor will begin to familiarize the remaining 

school personnel with the role he hopes to establish for . 

their mutual benefit. He may do this first, in a very gen

eral way at an entire faculty meeting and then follow up 

with workshops or departmental meetings where he discusses 

what he can offer to the teacher-counselor relationship. He 

can then display materials that may be useful for incorpora

tion into particular curriculum. Once he has made himself 

visible to the teachers, he is then ready to seek out the 

teachers who have indicated interest in his service and a 

desire to incorporate career development activities in the 

classroom. 

The counselor must then be ready to listen carefully 

to what the teacher expresses his needs of, his ideas for, 

and his expectations from the impending partnership. At this 

juncture, the teacher will be the consultee who is seeking 

help from the counselor on the basis of the anticipated 

problems of the students. It is, however, important that a 

counselor show sincere concern for a teacher's particular 

problem area, to assist the teacher in assessing students' 

needs, and to have some ideas or materials to suggest for 

classroom activities. During these initial contacts, the 

counselor does not overwhelm the teacher, but rather stresses 

the common goal of their partnership and the development 



means by which they can achieve it. Gradually, the counselor 

must very carefully involve the teacher in the process of 

establishing the purpose of the activity, building the 

activity itself, and accumulating the materials necessary 

for the activity. 

In the course of preparing with the teacher, the 

counselor can more specifically reveal to the teacher what

ever skills he has which might prove helpful to their part:-, 

nership such as knowledge of interest, values, and aptitude 

testing, group dynamic skills and an understanding of some 

alternatives to traditional education. Simultaneously, en

couraged by the counselor, the teacher will also contribute 

whatever idea he has and design new methods for assisting 

students to attain their goals. Through such exchanges, 

then, the counselor and the teacher can use their efforts to 

effect curriculum, as well as student change. 

Example of how-to work with teachers. Working re

lationships can start with a teacher asking the counselor 

for information or for help. .From the writer's experience 

in the field, an open invitation isn't always difficult. 

This writer picked up cues by listening for teachers com

ments such as: 

Teacher: After ten years of teaching, it's very hard for 

me to get excited about my work... . 



Do you seem to be having problems with the 

students in your class... . 

Yes, I feel concerned because they don't seem 

to be motivated with whatever I teach them.... 

Why don't they... . 

They tend to think that I sun bothering then too 

much with a lot of stuff that is irrelevant... . 

Comments such as these suggest that the teacher was 

interested in some kind of change. This writer, from the 

teacher's point of view, started a working relationship with 

the teacher because his comments were considered as an in

vitation to explore the possibilities for trying something 

new. Career education activities that were considered rele

vant to the teacher's subject matter were planned with the 

teacher and demonstrated to pupils in the classroom. After 

the first demonstration of career guidance activities, the 

teacher and the students showed some sign of excitement 

through the feedback that was received from them. Henceforth, 

the teacher circulated the news about the career guidance 

activities that took place in his classroom to the remaining 

teachers during their lunch time, and all the other class

room teachers started to show interest in working with the 

counselor in their classroom. 

However, there seems to be a pattern of basic steps 

in the development of working relationships with teachers. 

Counselor: 

Teacher: 

Counselor: 

Teacher: 



These steps, according to Newlon (1978) are: 

1. Identify a focus of concern. 

2. Devise a tentative plan 

3. propose a plan related to focus of concern. 

4. Negotiate an agreeable plan. 

5. Arrange to try out the plan. 

6. Evaluate effects upon the focus of concern. 

7. Build on the results. 

It is the belief of this writer that when it is time 

for a particular career development activity to occur, the 

counselor should, depending on the teacher's preference, 

team with the teacher to present the activity or model the 

demonstration for the teacher to then do entirely on his 

own. It is obviously important, at this point, particularly 

for the counselor to encourage the teacher in his efforts. 

When an activity has been completed, the counselor 

and the teacher should examine its effectiveness. Through 

immediate observation, later discussion, class discussion, 

or a survey guestionaire they can decide whether to adapt, 

or omit an activity. 

Through this relationship, the counselor will make 

himself available for further teacher contacts, thus con

tinuing his struggle to become an even more integral part of 

the school to make education more relevant to the students' 

needs. 
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Implementation of a Career Guidance 
Program-Counselor's Role 

In Nigeria, whether career education is going to be 

implemented at the state, local school district, or community 

system level, there are a number of specific action steps 

which must be undertaken if the program is to become a 

reality. However, ten general action steps for implementing 

career education program as developed by Hbyt (1972) cure 

provided in this manuscript as a four-phase operation. The 

steps are considered appropriate for counselors who want to 

implement career education program in the secondary schools 

in Nigeria. 

Ten Action Steps for Implementing 
Career Education 

Phase I: 

1. Organize the appropriate interactive network of inter

ested individuals and groups in the school. 

2. Promote an understanding of the concepts of career 

education and establish appropriate educational 

obj ectives. 

Phase II: 

3. Study the current educational system to determine the 

changes necessary to turn it into a true career 

education system. 

4. Inventory and marshal all available resources. 
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5. Design the career education system most appropriate for 

your school 

Phase III: 

6. Gain the cooperation of all necessary organizations, 

institutions and individuals. 

7. Implement the system through career education activities. 

8. Build in an evaluative process to determine how well 

the system is working. 

Phase IV* 

9. Create a feedback system to use evaluation findings to 

adapt and improve career education program. 

10. Make provision for a program of maintenance to sustain 

early initiative and tie these activities into the 

interactive network. 

However, Phase I which involves the first two action 

steps, should be devoted to establishing the preconditions 

required for the new concepts and the innovative process to 

gain a footing. In this phase, the emphasis is on defining 

the goals and developing a strategy for selling the program 

as well as identifying the "shakers and movers" who can make 

the program a success. 

The objective of Phase II with its three-action steps, 

is to organize resources in preparation for a program of 

action. Phase II is primarily concerned with the actual 

conduct of programs and learning activities in career 
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education. Full-scale and intensive implementation should be 

launched by the three action steps of Phase III. 

The final phase is given to program evaluation, im

provement, expansion and maintenance. The last three steps 

are intended to tie back into the first action step; that 

is, making it possible for this new system to grow and expand 

in response to new opportunities in the community. 

In essence then, full implementation is an attainable 

objective but one that requires an early start and initiatives 

by the Nigerian school counselors. Essentially, it should be 

borne in mind that, the design, development and expansion of 

this new program will not achieve its full potential if the 

educational agencies work in isolation. The maximum support 

of the education officers in Nigeria both at the state and 

national level would be important to the successful implemen

tation of a program like this in the secondary schools. 

Therefore, the implementation phases described above, 

would enable the counselors to carry out the following 

functions in their schools: 

-Use counseling strategies to help students become 

aware of personal attitudes and interests. 

-Assist individuals to realize that each person has 

a unique set of characteristics and that to plan real"* 

istically, each must achieve an accurate appraisal of 
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personal strengths and weaknesses from which to evaluate 

available alternatives. 

-Assist students in the acquisition of decision

making skills, generating alternatives, gathering informa

tion, prediciting probability of outcomes, applying a 

decision strategy and evaluating this process. 

-Describe the outlook for different kinds of jobs 

that are available in their environment to the students and 

inform students about economic realities. 

-Provide a realistic introduction to the world of 

work, its necessity for self-support, its requirements, its 

rewards and its shortcomings to the students. 

Coordinate and identify the use of school and corn-

unity resources needed to facilitate career guidance. 

Prepare budgets for the program. 

The Infusion Process 

The coordinating role is defined by Whitfield (1980) 

as a leadership responsibility for initiating and maintaining 

the infusion of career education concepts and activities into 

the total school curriculum. However, it bears repeating 

here that career education is not an add-on to the cur

riculum, rather it is a new way of looking at teaching and 

learning that can enrich all subject matter and student 

activity. 



62 

In practice, teachers and counselors borrow from one 

another certain knowledge and skills that would enhance 

existing content and instructional strategies in their own 

areas. Career guidance activities can be infused into the 

high school curriculum in a number of ways. The activities 

could well fit into all the subjects that are being taught 

in high schools. 

For some students who are always expressing discon

tent with many courses they perceive as irrelevant; who see 

little relationship between what they are studying and the 

"real world", career guidance activities will help provide 

these students with effective communication tools, knowledge 

of different occupations that exist in their community and 

how to make transition from the world of school to the world 

of work. 

However, the design for the career guidance activi

ties in this model makes use of the career-team approach 

which was mentioned earlier. Support and commitment .of 'all! 

the school staff as part of this team is critical to any 

successful career guidance program. 

Indeed, this section of the model would illustrate 

the scope and sequence of career guidance activities with 

reference to the career education elements and objectives 

as stated by the Arizona State Career Education Matrix (1975). 



However, the Nigerian secondary school subjects and their 

career relationship were illustrated. 

Nigerian Secondary School Subjects 
and Career Relationship 

The secondary school differs from the primary school 

in that there are many more decisions to be made by students. 

Among these decisions are: selection of courses to be taken 

at the school certificate class; to stay or leave ;echool; to 

pursue further education or look for a job. Along this line 

of thought, the aim of career education for this level of 

students is to focus around career awareness and decisions 

to be made. It is, therefore, the belief of this writer 

that students can be helped to make better educational and 

career plans if a career guidance program is implemented with 

the use of the counselor's expertise and the cooperation of 

the classroom teachers. Its use will contribute to a more 

relevant curriculum with students becoming aware of skills 

and occupations that are available in their community. All 

too often, students questions like "why do I have to learn 

that subject? Do I need it at all"? would be solved through 

career education activities. Career education is an excel

lent way to make school subjects relevant, practical and 

interesting. In this approach, the purpose of school sub

jects for students will lead to the sequential development 

of an academically literate person. 



It was the intent of this section to present the 

school subjects taught in the secondary schools in Nigeria 

as stated by the West African Examination Council which 

conducts the high school final examination. 

The school subjects are grouped as follows in the 

West African Examination Council syllabus for 1981/82 

session: 

Group I: Languages - English and. Latin. 

Group II: General subjects - English Literature, Bible 

knowledge, and Social studies. 

Group III: Mathematics - Modern Mathematics and Statistics 

Group IV: Sciences - Biology, Chemistry, Physics and 

Agricultural Sciences. 

Group V: Arts and Crafts - Art, Home Economics, Music. 

Group VI: Technical Subjects - Applied Electricity, Auto 

Mechanics, Basic Electronics, Surveying, 

Technical Drawing and Wood Work. 

Group-VII:. Commercial and Secretarial Subjects - Business 

Methods, Commerce, Principles of Acounts, 

Shorthand and Typwriting. 

Based upon the above group of subjects, related 

careers are provided in the form of puzzles for the counse

lors' or teachers' use with the students. One of the puz

zles is available in this section, while the others are in 

the Appendix. 



CAREERS RELATED TO SOCIAL STUDIES 

C A S P S Y C H I A T R I S T B N T O C  
L F D L U A V M E P O L I T I C I A N F  
E B U Y E R G X P H Q Y H R O T A R U C  
R I Y N I Z J A T H L E T E K R X E W O  
G A F D E B G J A R C H I V I S T S C K  
Y G E H T R A V E L A G E N T I L O J M  
M E N S O A A H P B G Q S R C O S P T D  
A N T U T E P L S A T O X H P I Y M Z J  
N T S K Q A M R D S C O U N S E L O R H  
L T I U R V T N W I B T G O L O P C O S  
Z A G G L B F I A C R N A I C I S Y H P  
D I O E J A K L S M L E H M C R G N D A  
O E L A E J W B F T E G C H E I K H L R  
G L O M S O N Y O T I R R T Q U R I E C  
V B E W R X R Y E N Z C I A O C B S D H  
E K N K F E G L A R H R I F I R R T J A  
Y M E N H O P M O V W R U A A U S O T E  
W R G C X Z E Y A T B U C R N D T R E O  
F 0 A 6 H C H U P I V P I J W Q K I L L  
M E X U I E D I T O R A R Y M Z .  S A A O  
T B C L T D R E C O I T O M I S T E N F G  
G N O H O C O R R E S P O N D E N T I  I  
A P J T S R A R I F C B O A I C Z N E S  
J P K P S L A N T H R O P O L O G I S T  

ACTUARY 
ANflHROPGLCGIST 
ARCHAEOLOGIST 
ARCHIVIST 
ATHLETE 
BUYER 
CLERGYMAN 
COMPOSER 
CORRESPONDENT 
COUNSELOR 
CURATOR 

ECONOMIST 
EDITOR 
FBI AGENT 
FIRET1AN 
FUN35JRAL DIRECTOR 
GENEOLOGIST 
GEOGRAPHER 
HISTORIAN 
LAWYER 
LIBRARIAN 
NUPSE 

PHYSICIAN 
POLICEMAN 
POLITICIAN 
PSYCHIATRIST 
SCRIPT WRITER 
SOCIAL WORKER 
STATISTICIAN 
TEACHER 
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The classroom teachers could use the puzzles as in

troductory exercises to guide students in different subject 

area. Also, teachers and counselors should be ready to 

provide further information to students about the educational 

requirement of each occupation. Counselors and teachers 

could collect this information from the Career Advisory 

Committee that deals with the provision of labor market in

formation, and through the professionals in different 

occupations. 

To enable the students to be involved in the career 

education program, the puzzles provided could be given to 

them as homework or completed in the classroom with the 

guidance of the classroom teachers or the counselors. 

Career Guidance Activities 

Element I: Self-Awareness. The following activity 

"Me Collage" could be used by a counselor with any level 

high school students. Since students need to know what is 

important to them before making career decisions, therefore 

the first section or unit of career classes should include 

discovering and developing self-awareness. This consists of 

helping students to find answers to questions like, "Who 

am I - What am I"? Oftentimes persons spend a lifetime in 

search of the answers to these questions. There are others 

whose failure in self-identity leads to unemployment, 
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underemployment:, frustration or even worse. There are many 

ways that a counselor (with the cooperation of the classroom 

teachers) may approach an answer to the questions. 

During a self-awareness activity, a counselor may 

introduce to students how to make a "Me Collage". This 

represents pictures of characteristics that one possesses, 

what one considers to be his likes and dislikes, hobbies, 

favorite class subjects and aspirations, etc. After all 

these had been put on a construction paper by individual 

students, they would need to explain the items in their 

collages and reasons for their inclusion. 

Elements II and III; Educational and Career Aware

ness. .Activity.: Everyday use of Math." This activity will 

give students the opportunity to become not only generally 

aware of the variety of jobs in the community, but also 

particularly familiar with the considerable opportunities 

which exist in the mathematics areas. The students would 

realize that different career directions require varying 

means of educational preparation, and they would recognize 

the importance that mathematics has in pursuing different 

careers. In the process of establishing this realization, 

the students would also see how their educational experiences 

are a part of their career development, how their acquisî  

tion of skills would directly influence their later life. 

They would finally become fully cognizant of the fact that 



learning is continuous, and that it is a part of life and 

career adjustment. 

In pursuit of the activity, the counselor will ask 

the class to write ways in which they think mathematics are 

useful. After this had been done, the counselor will ask the 

students to share their findings with the whole class. 

From this discussion, the counselor will explain the 

many ways in which math is used in everyday situations. 

Students will be allowed to do some research in their 

community by seeking information from professionals like 

engineers, teachers, traders, doctors, carpenters, nursed, 

etc., How useful is mathematics in their professions. Each 

student will then present his discovery to thê class. After 

this, a display cha£t may be made for the classroom or the 

school. 

Appropriate guest speakers who could elaborate upon 
* 

the use of mathematics in their jobs would be a logical 

extension of this activity. 

Element IV: Economic Awareness. This element which 

stresses understanding the world of work and its impact on 

self and society can be achieved by helping the students 

recognize that their career development includes progression 

through stages of educational and occupational experiences. 

As a result of planned activities, the students will have 

the opportunity of being exposed to the vast variety of 



occupations found in their community; they will learn, not 

only the steps necessary to enter their chosen careers, but 

also the detailed characteristics of the career fields in 

which they have indicated an interest. They will further 

understand that mobile careers can cause changes in an in

dividual's life-style. Finally, they will understand employ

ment opportunities in their career area based on local, 

regional, and national trends. 

The following activity which would involve a look at 

the world of work in various professions could be used with 

the Nigerian high school students in Forms IV and V. These 

stages are considered appropriate because this is when de

cisions have to be made as to whether to go to a teacher 

training college, nursing school, university or look for a 

job. 

Procedure for -the Activity. The counselor (in co

operation with the classroom teacher) will introduce the 

activity by describing different careers and training re

quired for each career to the students. Next, the counselor 

will allow each student to select a career of his own choice 

and do some research on it. This would involve interviewing 

some people in the professions. Following questions are 

considered appropriate for the students to use while con

ducting the interviewing survey: 
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1. What is the average salrary for this job? 

2. What are the fringe benefits on this job? 

3. What is the employment outlook for this job? 

4. How much education/training is necessary for this job? 

5. What are the average work hours in this job? 

After students have completed their survey, the 

counselor may invite appropriate guest speakers to discuss 

their careers with the class. The class may then "publish" 

for the school population a dittoed booklet, putlinifg-. dif

ferent careers in the eivironment. 

In the case of Nigeria, where telephone communication 

may be found difficult, the counselor may use this activity 

towards the time that students would be going on vacation, 

so that their surveys could be done during the vacation, 

then to be turned in while the school resumes on a regular 

basis. 

Êlement V; Decision Making.. Activity.: Work V&lues 

in Career Choice. This element, which emphasizes making 

fruitful decisions related to career and self-satisfaction, 

can be accomplished by helping students to perceive and un

derstand the fact that individual values not only determine 

needs but also relate to a desired standard of living. 

Making the best possible decisions about one's career 

has significant impact upon the nature and quality of one's 

future. Therefore, in order for students to make a good 



decision, they need to be exposed to the use of values and 

its meaning. 

In an attempt to do an activity in this area of de-

cision-making, the counselor will introduce to the students 

the meaning of value and its importance in making decisions. 

The counselor will give a list of several things that people 

value in life or derive satisfaction in. This may include: 

education, independence, health, large income, prestige, 

recognition, security, love, family, and solitude, etc. The 

counselor may explain to the students that there are many 

sets of values as there are people on earth and that what

ever one considers to be very important to him is his value. 

The counselor will explain to the students that a skillful 

decision-maker will learn how to plan for a career by un

derstanding and clarifying his own values and objectives. 

After the counselor sees that the students had understood 

how to make use of "values" in making decisions the following 

exercise is then considered appropriate for the class to ' 

get involved. 

Exercise for Decision-Making Skill. You have just 

been offered two promising jobs, you would need to consider 

your values before you decide on which one to take. 

Job A: Will pay a very large income of $35,000 a year, 

with high prestige, but with a 75% chance of losing 

the job iii a few months time. 
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Job B: Offers a fairly large income of $25,000 a year, 

without any prestige, and 30% chance of loosing the 

job. 

Consider the following: • 

1. What would you decide? 

2. Why? List what values helped you in making the decision. 

After the students have done this exercise, few of 

them may be allowed to share their outcomes with the class. 

Based upon the students' participation, the counselor will 

know how to expantiate on decision-making exercise. 

Elements VI and VII: Beginning Competency and Btipioy-

ability Skills. Activity: Role Playing aL Job Interview* 

These elements can be achieved by allowing students the op

portunity first develop beginning competency skills and then 

to perfect competency skills, the students will develop those 

skills necessary for employment in the career of their choice. 

They will likewise develop skills required in collecting 

data and problem-solving. They will become familiar with 

different basic materials and equipment associated with 

various businesses, commercials, and industrial activities. 

Also, they will develop an understanding of the interpersonal 

relationships resulting from the interaction of people in 

various occupational roles. Then, in terms of employability 

skills, they will develop work habits and attitudes necessary 
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to enter an occupation in the career areas of their choice. 

They will also be given the opportunity to recognize the im

plications of working with and without supervision, inde

pendently and with others. Finally, through such means as 

interviews, tests, application forms, and resumes, the stu

dents will present an accurate description of themselves, 

their education, training and experiences to potential 

employers. 

Procedure. This activity would be more meaningful to 

the Forms IV and V students in Nigerian secondary-school's 

because it is after completing any of two grades that they 

are employable or plan to further their education. 

With the help of the classroom teachers, students 

would be guided to select careers on which they would want 

to be interviewed upon. Each student would complete an ap

plication for the career of his own choice. 

Students would come to the session fully prepared to 

take part in a mock interview, dressed for the part, while 

he holds his application and necessary credentials. 

Counselor will act the part of an employer, asking 

appropriate questions. The counselor, the classroom teacher, 

and the other students would look for verbal and non-verbal 

behavior that will be helpful for the student who is being 

interviewed to become aware of. 



After the interview is over, students will turn in 

their comments about each other for the counselor and the 

teacher to use as guides for individual students. Necessary 

guidance will be provided after the session. 

This activity will give students a chance to ex

perience a job interview in a non-threating situation. The 

counselor may invite employers from the government civil 

service, private companies, to give students some ideas of 

what they expect from interviewees. 

Element VIIT: Applications and Attitudes, Activity; 

Everybody's Different. This activity is designed to give 

students an opportunity to explore and recognize individual 

differences that exist among different people at work. The 

activity which discusses developing an understanding of the 

contribution of work, continual, and social responsibility 

and self-satisfaction can be.implemented by helping students 
* 

recognize their responsibilities to themselves and others 

when they accept a task or job. In doing so, the students 

will be further able to understand the need for positive re

lationships between themselves and others who are at work. 

They will also understand and recognize the existence of in

dividual differences and, during this recognition process, 

may become tolerant in their interpersonal relationships. 

They will understand different ways of dealing with indi

viduals with various behaviors. Through this process 



students will realize that differences are not necessarily 

negative. 

In an attempt to implement the activity students will 

have an opportunity to explore and recognize individual dif

ferences by acting as a group of supervisors who have met to 

discuss how to handle different types of employees. 

The counselor will give out hand-outs describing dif

ferent employee personalities (sensitive, slow, timid, care

less, bold, lazy and stubborn) to be used in this activity. 

Explanations of what each personality stands for will be use

ful for the students to know what it means. 

The counselor will initiate the activity by asking 

students to describe different types of employees they know 

of. The counselor will divide the class into seven groups; 

each group will be given one employee personality to discuss. 

Each:group will then analyze the employee personality given 

to its group, and discuss ways of handling such employee in a 

job situation. Following an allotted period of group dis

cussion, the class as a whole will discuss methods of . 

handling various types of employees' personalities. 

To end the activity, some employers may be invited 

to share their experiences with the class; students may 

then design a bulletin board depicting various employees. 
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Interest Inventory Test 

This section of the infusion process contains a 

brief discussion of tests that may be logically utilized in 

a career counseling program in the Nigerian secondary schools. 

Although there are many interest tests available in the area 

of career planning, the ones listed here were chosen to be 

appropriate for the Nigerian secondary schools, because 

students could get the results immediately. Also, it was 

felt that properly trained counselor could utilize the re

sults in doing some career planning with students. 

Self Directed Search Test 

Source. By John L. Holland, Consulting Psychologists 

Press, 577 College Avenue, Palo Alto, California 94306. 

Population. This test would be appropriate for the 

Forms IV and V students in Nigeria (U.S.A. 11̂  and 12*"*1 

Grade). 

Description. The test is a guide to educational and 

vocational planning. The test will help students to explore 

what occupation to follow. If they have already made up 

their mind about an occupation, it may support their ideas or 

suggest other possibilities. If they are uncertain about 

what occupation to follow, the test may help them to locate 

a small group of occupations for further consideration. Most 

students will find that filling out the test booklet and 
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arriving at a result on the spot is helpful and fun. 

Kuder E General Interest Survey 

Source. Science Research Associates Inc., 259 East 

Erie Street, Chicago, Illinois 60611. 

Population. This test can be used also with Forms 

IV and V students. 

Description. The test is exactly what its title 

suggests. It is a survey of students' interests in a wide 

range of activities. It is not a test because there are no 

right or wrong answers for anyone taking the test. An 

answer is right if it is true for the student. It is a self 

scored test. 

Role of a Career Guidance Program 
in Reducing Unemploment Rate 

Although the preceding sections suggest the infusion 

of the career education concept into the school curricular 

offerings, it should, however, be borne in mind that this 

infusion process cannot take place in isolation. Hence, the 

following section will present a discussion of some sug

gestions for preparing counselors to implement a career 

education program in the secondary schools in Nigeria. This 

means that in order for a career education program to serve 

its useful purpose in Nigeria, it is necessary for those who 

are going to be responsible for implementing the program to 
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know how such a program could help minimize unemployment 

among high school leavers in the country. 

The emphasis on work as defined by Hoyt (1978) places 

a strong and often exclusive emphasis upon preparation for 

occupational entry: helping students to become more aware of 

a) their own attributes and 

b) the various occupations open to them, so that they can 

make both a commitment to, and an appropriate choice of 

employment. 

In essence, then the end goal of a career education program 

is to provide necessary information that would make students 

employable upon graduation. 

Therefore, a career education program which fails to 

educate the students on the employment opportunities would 

not have adequately prepared them for the realities of the 

job market they eventually will be exposed to. 

In the case of Nigeria, the federal government ex

pressed grave concern for the youth unemployment ̂arid ldrop̂ out 

rates, and therefore, considered career counseling as a way 

of minimizing these problems with the main focus on the in

dividual school counselor as a key person in the implementa

tion. In the opinion of this writer, if the federal govern

ment of Nigeria looks to a career guidance program as a way 

of reducing the unemployment problem among school leavers, 

this section of the study is then considered appropriate. 
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It would provide some information as to the role of a career 

education program in minimizing unemployment, and the prepa

ration that is necessary for the counselor trainees. 

School leavers unemployment should be of great im

portance for counselors who are involved in career education 

programs in which exploration of unemployment is a component. 

At the very least, the counselors need to understand the 

forces that affect unemployment and its impact on those af

fected by it. Just as they need to understand that there 

are various types of unemployment, they need to recognize 

that some of the youth who are unemployed would have been 

better off if they had received some sort of guidance while 

in school. Following from-such a context,.however, are several 

other implications that the counselors need to know. 

First, counselors need to understand how to help 

young people anticipate the psychological facets of unem

ployment. They need to examine the relationship between 

jobs, joblessness, and mental health. They need to help 

young people to develop an understanding of mental health, 

since a majority of school leavers are provoked by external 

factors like unemployment which overwhelms them. Sometimes, 

those who are overwhelmed by unemployment tend to blame 

themselves for circumstances which they could not totally 

control, but which they could be trained to cope with. 
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Hence, Kroll (1976) stated that 

Counselors would inform students about the aggregate 
unemployment and its several causes, so that students 
do not proceed throughout life with the notion that 
joblessness is always the fault of individual. ... 
Education must recognize and respond to the exis
tence of youth unemployment, but the cont£ibutiQn 
that education can make to the solution is a very 
modest one. To believe otherwise is to misunder
stand the diversity of unemployment itself. 

Thinking about career counseling as a form of pre

ventive therapy or "stress innoculation", counselors must be 

ready to assist students to gain perspective on unemployment 

but not to accept it as a condition from which they cannot 

escape. 

Also, counselors should be ready to assist students 

in examining the range of community resources available to 

them in the event of unemployment. They should provide de

tailed information about job outlook to students, to help 

them guard against making wrong choices. 
* 

Therefore, on the basis of the counselor's functions 

described in this manuscript, provision for pre-service 

training opportunities which will equip them with the neces

sary tools for practice is considered a necessity. However, 

this writer believes that for one to be an "expert" in 

guiding individuals on employment outlook for various oc

cupations, job searching and employability skills, labor 

market information, one needs to be familiar with some basic 
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principles of economics as a field of study for the following 

reasons: 

a) For a counselor to really understand, provide information 

on economic realities and interpret the labor market data 

to individuals, he needs to be familiar with concepts 

used in economics. 

b) He needs to be familar with all kinds of unemployment 

that exist in the economy and their causes. 

It is after he understands these that he could well know what 

a career education program can do to minimize unemployment. 

It is believed that if a counselor understands all 

of the above, he would be comfortable at providing in-depth 

employment information to students. Along this line, then, 

following is a breif discussion about the categories of un

employment, the causes and the role of a career education 

program on each of them. ' 

1. Seasonal Unemployment is represented, for in

stance, by climatic or weather shifts which may affect agri

cultural production or the type of products that are pro

duced in industries. 

Role of a Career Guidance Program, While seasonal 

unemployment is less lengthy than other forms of unemploy

ment, a counselor in a career education program would be 

expected to inform students which occupations to expect 

such unemployment. He could identify the industries most 



82 

likely to be affected and to help students considering en

tering such industries develop attitudes of flexibility 

toward the type of job. Also, counselors might be of help 

to students by giving them some financial counseling before 

they graduate. This would help students to know how to plan 

ahead and save for any future eventuality so that they could 

have something to fall back to, if they happen to be victims 

of seasonal unemployment. 

2. Cyclical unemployment is caused by international 

events, natural disasters, and attempts to control inflation. 

This unemployment could be due to a nation's economic re

cession. It may arise if there is a "cost-push" inflation, 

that is, when industries could not meet up with the demand 

of their employees while their production is stagnant. In 

an attempt to meet the demand (increase in wages) some 

employees may have to be fired. 

Role of a Career Guidance Program. The only thing 

that a counselor could do to guide students against being 

victims of this kind of unemployment, is to explain what it 

means, how it occurs and in which area of occupations to 

expect its occurrence. Through the knowledge, students will 

appreciate the importance of having a job that is fully 

secured. 
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3. Frictional unemployment tends to occur at the 

point when people are not initially absorbed into the labor 

force after schooling is completed, or when they are moving 

from one occupation to the other. This kind of unemployment 

is typically of short duration and occurs while people locate 

or move into available jobs. 

Career Education Boll. While some time-lag between 

school leaving or voluntary moving from one job to the other 

is inevitable, the amount of time actively spent in this 

transition is likely to be reduced if students are equipped 

with job-search techniques and precise knowledge of job 

opportunities. A career education program can be a sig

nificant influence in reducing the duration of frictional 

unemployment for many school leavers in Nigeria because a 

majority of -secondary school leavers are ignorant of how to 

look for jobs, which job is available. If the career guid

ance counselor could provide the necessary information in 

searching and seeking employment, Nigerian secondary school 

leavers would be more confident and more enlightened about 

job opportunities in their community. 

4. Structural unemployment reflects a basic match 

between the jobs available and the skills of workers seeking 

the jobs. Shifts in the organization and content of work 

through the application of new technologies, geographical 

dislocation of certain industires, or changing skill 
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requirements can leave large segments of undereducated, in

appropriately educated/ geographically immobile, inexperi

enced at a significant disadvantage. This kind of unemploy

ment affects mostly the unskilled and less educated people. 

Bole of a Career Guidance Program. The counselor 

should make students realize and understand that different 

occupation needs different skill, students should be provided 

the opportunity to acquire many skills in order to provide 

them with job mobility when they leave school. Also, job-

entry skills, job search strategies, understanding labor 

market information, skill retraining are things that a career 

education could provide students before graduation. 

With all of the above, students would be better 

equipped before they graduate, and rate of unemployment would 

be reduced if they make good use of the information provided 

them through their schools career education program. 

The Career Guidance Team 

Career education will never be implemented by in

dividual school counselors acting alone, but with the 

cooperation of people who share a common interest or re

sponsibility. Here is a brief description of persons com

prising "the career education team" and what their involvement 

should be to achieve success in a career education program 

in Nigerian secondary schools. 
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Education Officers 

These are the staff of the Nigerian Ministry of 

Education. They are considered the key persons to expect 

and support a climate for change. They are the first people 

to be knowledgeable about a career guidance program both at 

the state and national level. Without their support, change 

is less likely to occur; therefore they should acknowledge 

the value and importance of a planned program for career 

guidance in the secondary schools. They are the leaders who 

have the power to redirect the curriculum, to convince the 

government that a program is worthwhile, to release monies 

for operating new education programs and to provide inservice 

time and resources. They are the people who have the power 

to organize workshops to enlighten school principals and 

teachers about what career education purports to achieve and 

how to do it. Unless, the Nigerian education officers ex-

press a commitment for the existence of a career education 

program in secondary schools, there is little that any school 

counselor can achieve. They should be ready to preach the 

gospel of career education to the government, labor and 

industries, school staff and the public in general. 

Along this line of power given to the education of

ficers, grass roots movements from the Ministry's level would 

be of great importance for a successful career education 

program in Nigeria. It is obvious that if they show interest 
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in the program, support must be more than "lip service". It 

should require verbal support, action and funding should 

then reflect in their support. They should be ready to: 

Provide leadership in gaining support of students, 

parents, principals and teachers. 

Develop a plan for implementation and evaluation for 

a curriculum integrated with career education. 

Offer inservice programs designed to provide staff 

with career education concepts, procedures and materials. 

Develop and support an atmosphere conducive to the 

utilization of career education activities. 

Help identify conuselor's role in the school system 

to avoid conflict of interest among the school staff. 

Classroom Teachers 

The classroom teachers should be ready to: 

Help students develop positive attitudes toward 

themselves, others, work, and those who work. 

Relate what students learn in a particular subject 

area to future education and occupational alternatives and 

how knowledge and skill offered by that particular subject 

area relate to work and living. 

Ready to work cooperatively with the counselor in 

his classroom in the area of career education. 



Ready to refer students to counseling staff for per

sonal or educational help. 

Reinforce steps in decision-making and the importance 

of students being responsible for their own decisions. 

Ready to attend career education workshops to get 

acquainted with the concept of career education and how to 

relate it to his teaching methods. 

The parents 

There is a good reason to believe that home environ

ment relates to career development for children. Various 

studies have suggested a relationship between family climate 

and vocational adjustment. 

Nigerian parents need to be educated about the func

tions of counseling and guidance in schools. This could be 

done in the Parents Teachers' meetings that take place in 

some schools once a term. This is considered appropriate be

cause it is the conference that brings a large population of 

parents to their children's school. 

Consistently with this feeling, Fafunwa (1967) stated 

"Indeed...many parents need counseling more than their 

children"! He too, has further attempted to establish a 

case for the practice of guidance and counseling to help 

students with educational and psychological problems, and 

also to enlighten the parents on expectations for their 



children. Fafunwa therefore, recounted the reaction of a 

parent who was advised that his son is best suited to be

coming a veterinary doctor rather than a surgical practi

tioner. Expressing his dissappointment, the father said, 

"If my son is too lazy to study medicine, I am not prepared 

to finance him for veterinary medicine. Any one with little 

or no knowledge can take care of cows... ." 

In the light of this example, it is very obvious that 

parents need counseling as much as teachers and students. It 

is the belief of this writer that if parents are well in

formed as to what career guidance is all about, they would 

cooperate with the school counselors, because the Nigerian 

parents are keenly interested in the growth:.aridcdevelopment 

of their children. They would appreciate the efforts of the 

school counselors in guiding their children to be employable 

upon graduation, hence parents would be relieved of the pres

sure put on them by their unemployed children after leaving 

school. Thus, the question "Where can I find help for my 

kids' career planning"? would be referred to the services 

of the school counselors and teachers. 

Therefore, it is from this step that parents could 

well serve an important function in the career development 

of their children. Their (parents) role in fostering the 

career development of their children would then be sup

portive and stimulating. They can then make special effort 



to create opportunities for new experiences to take place in 

the life of the children without using force or power. They 

can then encourage their children to try out and test their 

abilities in new settings and situations. Knowledgeable 

about the availability of guidance services offered by the 

school, the parents will make sure that their children are 

using them to full advantage. 

Industry, Business and Professional 
Community 

As potential employers of secondary school leavers, 

they should see that their cooperation with the career 

education staff is very important. They should be ready to: 

Participate in designing realistic career clusters 

to guide students. 

Help develop and administer- job placement. 

Help develop support for career education. 

Ready to give some useful information to students 

and counselors while thy need it. 

Provide information related to a wide variety of 

career opportunities available in their business. 



CHAPTER V 

ESTABLISHMENT AND OPERATION OF A CAREER CENTER 

AND NEED FOR AN ACCOUNTABILITY SYSTEM 

How to Establish and Operate 
a Career Center 

Any approach to establishing a career center is de

pendent upon several pre-existing factors in a school the 

degree of support and the availability of funds; the avail

ability of space; and the composition of the student body. 

If an individual counselor or group of counseling staff in a 

school who are interested in beginning a career center are 

able to obtain substantial outright funding or total support 

from the principal at the outset, then, the process of 

establishing a career center is simple. However, the fol

lowing discussion addresses the "typical" situation in which 

a counselor can start a career center. The suggestions pro

vided here, will be applicable to every secondary school in 

Nigeria where a career center could be funded. Also, it is 

assumed that most of the ideas here can be adapted to fit 

the situations in the Nigerian secondary schools. 

Therefore, following are the steps that may be con

sidered by school counselors who are planning to establish 

a career center in their individual school: 
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1. Base the establishment of a career center on measured 

students' needs. 

2. Develop an understanding of what the career center is 

currently doing to meet the career guidance needs of 

students. 

3. Check all areas of support - students, teachers, parents, 

business and industry, trade and other organizations. 

Try talking to people. Take surveys. Check all local 

resources that might be available. 

4. Take the principal, or the principal's designee to an 

explanatory career center if one is available near your 

school. 

5. Prepare the proposal which should include costs, ratio

nale, support, posible funding sources, plans and goals 

based upon the needs assessment of the students. 

6. Set up a career center planning committee making sure to 

include wide representation, for example, a parent, a 

student, a teacher, a representative from a small and a 

large business and a representative of an higher 

institution. 

7. Next consider the location of the career center. 

Location. A central location, especially one with 

high visibility, will increase the chances of students using 

the center. A good location is the one that is highly con

venient for students to reach. As a counselor, if there is 
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a choice of areas, before making a decision, take the time to 

observe the existing traffic patterns within the shcool and 

choose a location near where students congregate and are 

likely to "drop in". Ideal spots are generally those near 

the main entrance of the building, adjacent to the cafeteria 

or the library. 

The career center should have a non-classroom look. 

Bright colored posters and pictures will make the center a 

pleasant place to work. It must contain worthwhile informa

tion and be an exciting place in order to attract students. 

The entire career center should be casual with easy, and open 

access throughout its operating hours. 

It is important that the center be large enough to 

accomodate, at the same time, students doing research and a 

career class session. If it is large enough, it might be 

divided into two or three separate areas or rooms which would 

usually be efficient. The main area or room can be used for 

resource materials and student work areas. Another area can 

serve to hold group meetings, and the third area can be used 

as a private place for individual counseling and testing. 

Furnishing. The room should have adequate tables 

and chairs for students to use for their career classes. 

The center should not have a classroom arrangement, instead 

the tables and chairs should be arranged in such a way that 

students would be sitting in groups while attending any 
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career class. File cabinets can hold large amounts of ma

terials, and bookshelves will be needed for books and other 

recources. If possible, a rack for "handouts" and magazines 

would be helpful. 

Publicity. Let the students know about the center. 

Advertise the center's activities and value to students, 

teachers and administrative staff. The usual channels of 

communication like the public address announcements, and 

bulletin boards should all be used to publicize the center's 

existence and activities being sponsored by the career center. 

Also, features like "Career of the week"; "The latest thing 

in careers"; "Did you ever consider a career like this"? 

"How math can be used in your future"; could be put on the 

bulletin boards for the students to be aware of new career 

openings. 

Involve staff members by asking them to speak to 

students in the career center about their career, lifestyles, 

the number of years spent before obtaining the career. Al

ways encourage students to increase their awareness of their 

opportunities and options by making use of the information 

at the center. Have them explore alternatives. 

Staff of the Career Center. Vital to a high school 

career center, the career counselor serves as a resource 

persen and has a responsibility that includes: giving tech

nical assistance to students in all phases of their use 



94 

of the career center; doing career guidance activities with 

students at all levels; and doing individual career 

counseling. 

For economic reasons, a full-time secretary might not 

be hired in the career center in Nigeria, instead, the 

counselor may be using the school typist for any of his 

typing duties. But an aide would be needed to assist the 

counselor. 

Once a center is open, its success depends on the 

efforts and enthusiasm of the career center counselor, and 

the atmosphere he is able to create in the center itself. 

In addition to these intangibles, the numbers and kinds of 

programs that are coordinated by the counselor are directly 

related to the size of student population and the coopera

tion received from the classroom teachers and the school 

principal. As a counselor, one would need to get the tea

chers involved by: 

Developing teachers' awareness of activities and 

materials covered in the career center. 

Providing the teachers with a presentation designed 

to acquaint them with materials in the career center as 

soon as the center is opened. 

Developing an hour tour of the center for teachers. 

Developing and distributing a career center informa

tion packet. 
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Planning for development of a videotape presentation 

of the center. 

Developing and maintaining an ongoing and.updated 

catalog of materials, speakers, etc. available from the 

center. 

Developing and implementing career guidance workshop 

for teachers to explain the value and importance of career 

guidance. 

Furthermore, the counselor would need to carry out 

some administrative functions by setting up speakers and 

field trips; answering teachers' requests, devising and 

conducting orientation, surveying student participation and 

interest in the career center, and establishing a community 

resource list. 

Managing materials which includes previewing, sel

ecting, ordering, and organizing materials, originating and 

publishing a resource and materials bibliography. 

A career center can include: 

-A sign in sheet for the users. 

-Evaluation survey of the center for users. 

-A weekly calender of events, including schedules for 

speakers, classes or other group sessions. 

-A year's calender of all regular and special events. 

-Universities, Teacher Training Colleges, Nursing Schools, 

and other training schools' admissions information. 
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-Scholarship and financial aid information. 

-Self-scoring tests and other career planning tests. 

-Depending upon the principal's approval, and the size of 

the center, career guidance activities could be held at the 

career center. 

To improve a career center's activities, it is es

sential to obtain an evaluation on each aspect of a center's 

operation and to base arguments for further support on 

demonstrated past performance. Obtain feedback information 

on the program and service offered. 

Need for an Accountability system 
in a Career Guidance Program 

The increasing scarcity of resources relative to de

mands and the need to ration such resources among competing 

interest groups on the basis of defensible projects, has 

forced many institutions to find the means of justifying 

their existence. One way of doing this is to be able to 

point out the achievements being made on a certain program 

relative to the resources given such a program. Accounta

bility is one way of evaluating the worth of a program. It 

is the way by which one gives an account of his duties in a 

particular program, thereby the investor would know whether 

such a program is worthwhile. 

As costs of goods and services seem to be acceler--

ating at a geometric rate, the public.is becoming increasingly 
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aware of what a dollar will or will not buy. Hospitals and 

medical care, education, legal services, government, and 

just about every other area of activity are being brought to 

account for dollars invested in them. Thus, accountability 

is used to enable others to make decisions regarding the ex

istence of a program, whether such program should be re

tained, extended, or discontinued. Essentially then, one 

can equate an accountability system to a measurement and 

evaluation mechanism. Thus evaluation is regarded as a tool 

that could be used to enhance effective accountability. 

Accountability would be a blessing to career guid

ance program because it is only through the mechanism . that 

the values of the services of the career guidance staff could 

be known to the government and the public. Along this liiier-

Ryan and Zeran (1972) stated that, "In the face of a national 

clamor for accountability in education, the time for justi

fying guidance program activities and expenditures is here". 

In the light of this, the Nigerian government and the 

public would be interested in knowing what the career guid

ance staff could and have accomplished. The government wants 

the program that would promise and achieve a lot. 

However, Humes (1972) said that, though guidance has 

such an intangible quality that measurement is sometimes 

impossible, still its structure is evident enough that its 

services are needed and useful..in the community. 
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To this end then, since the Nigerian government has 

decided to give priorities in its budget to career guidance 

program by training counselors in large numbers, the need for 

a career guidance program evaluation is very essential to 

the profession in order to convince the public, and the gov

ernment of its worth to the society. 

In a career guidance program, evaluation should not 

be a threatening process, it is supposed to provide a new 

insight that will help the counselors perform at higher and 

more professional levels. Briefly then, the aim of evalu-

tion is to help the counselor to improve the quality and 

efficiency of his work. It is the way through which he knows 

whether he is accomplishing what he expected. Therefore, it 

is considered the responsibility of the counselor to devise 

languages and procedures for interpreting results of evalua

tion meaningful to those whom he serves. It is through feed

back from the people he serves that the results of his 

services could be known. Feedback, according to Pulvino and 

Sanborn (1972), provides the basis for movement in the di

rection that had been jointly established by the counselor 

and his counslee. Feedback is considered important because 

it has the potentiality for changing direction and intensity 

of original behavior, and provide opportunity for both the 

counselor and his counselee to improve. 
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Along this line, Newlon (1978) stated that evaluation 

is one of the most useful tools which counselors may employ 

to document their effectiveness. She further stated that the 

goal of evaluation is to provide objective information which 

serves to: 

1. Demonstrate-objectively-what observed effects were pro

duced by the activity (and which observed effects were 

produced by some other source). 

2. Assess the relative effects of a variety of different 

activity efforts, i.e., what efforts work better than 

others, and under what circumstances. 

3. Provide a basis upon which one may better explain the 

processes and factors which produce the observed results. 

4. Provide rationale for prediciting future outcomes. 

5. Present the counselor with the relevant information j. 

necessary for making changes and redirecting efforts to 
* 

further enhance effectiveness of career education 

efforts (Newlon, 1978). 

In essence then, following is a brief evaluation pro

cedure which a Nigerian counselor may use in examining and 

sharpening his effectiveness. 

First, the counselor may assess the role he plays in 

the school by giving survey questionnaire to the teachers 

with whom he has worked. Therefore, the questionnaire for 

the teachers may include the following questions: 
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1. How satisfied are you with the counselor's career edu

cation activities demonstrated at your class? 

2. What effect or change did you observe from your students 

after the activities? 

3. What suggestions can you offer the counselor in order to 

better provide career education services in future? 

An Example of Students' Evaluation of Counselor's 

Activities. Note: In order to improve and evaluate the-

career guidance unit you have just been involved in, I am 

asking for your help. Please complete the following with 

honesty and feel free to include your comments. 

Please rank the following activities. 

1. Excellent 2. Good 

3. Fair 4. Poor 

Self-Awareness Activity 

Career and Economic Awareness Activity 

Educational Awareness Activity 

Decision Making Activity 

Employability and Beginning Competency Activity 

Appreciation and Attitude Activity. 

Please express your opinion about the unit, how it 

was presented, positive and negative factors and any sug

gestions for future guidance units. 

These are, of course, only a few of the questions 

which might assist a counselor in evaluating career education 
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activities. But, regardless of the specific questions, a 

very general, but most important consideration would be: 

"What changes in attitudes, and needs occur after the coun

selor has made efforts to meet the career education needs 

of the students"? 

This could be known through effective feedback from 

the students and the school staff. This is very important 

because it is the potentiality for changing direction and 

provides opportunity for both counselor and his counselee to 

improve. To buttress this point of view, Pulvino and 

Sanborn (1974J cited that: "Feedback from client to 

counselors can help assure that the counselors will keep 

attuned to current needs. Without this provision, counselors 

may lose effectiveness and tend to be behind the individual 

rather than be "with" him (Pulvino and Sanborn, 1974)-. 

In view of the important part that feedback plays An 

helping counselors to enhance evaluation, counselors would 

be able to know from the changes that occurred in their 

clients what modifications would be necessary to increase 

the effectiveness of their functions in a career education 

program. 

Lastly among other things, it is considered the sole 

responsibility of the counselors to provide the procedure 

for interpreting the feedback they receive from their clients 

to evaluate the results of their performances. Since it is 
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only through evaluation that the public would know or learn 

whether career guidance program is doing what it is expected 

to. Therefore, it would be in the interest o£ the counselors 

to construct a sound accountability system to prove the worth 

of their profession. 



CHAPTER VI 

CONCLUSIONS 

Popular demand in Nigeria has been £or education to 
i 

be made more relevant to the needs of the society. Pres

sures for education to be more meaningful to learners and 

more sensitive to manpower needs had been evident for a long 

time in the country. Among friends, neighbors, and rela

tives, there are individuals who are deeply dissatisfied 

with their vocational lives, even though they have achieved 

a reasonable degree of material success. "If I had known 

ten years ago, I should have..." is a frequent opener at 

informed social gatherings where adults often reveal the dis-

silusionment which they experienced in their life. 

An individual growing up in Nigeria is faced with 

and must resolve some fundamental issues which have an en

during effect upon his life. These include: 

1. the development of a set of values or philosophy of life 

that one will use as a benchmark for making decisions; 

2. a career choice; and 

3. the choice of a life partner. 

Each area of these problems interacts and influences the 

others, so that none of the three areas can be completely 

separated and dealt with singly. 
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In the world of today, marked with significant social, 

economic, political, and technological advancement, educa-

tion in Nigeria is expected to play a tremendous role as a 

purveyor of knowledge in attitudinal formation. As the 

society becomes more complex and its institutions grow with 

changes in their nature and structure, the need for a con-* 

structive career planning program is obvious. 

It is the belief of this writer that career guidance 

in Nigeria should be lifelong, beginning in the pre-school 

years and culminating with life's end. Thus, the pressing 

need for a career guidance program in Nigeria calls for the 

kind of model described in this study. It is felt that the 

guidelines provided are enough to make a tremendous impact 

on the lives of students, if they are operated with flexi

bility and careful planning. The information provided here 

is considered one of the processes that will make the pro

gram successful without causing role conflict between the 

school counselor and the other school staff I 

The infusion process of a career guidance program 

in the secondary schools if properly applied will have many 

advantages for the students and the cpunselor trainees. The 

student will develop those skills necessary for employment 

in the careers of their choices. They will develop skills 

required in collecting data tp help in decision-making and 

problem-solving. They will develop an understanding of the 



105 

interpersonal relationships resulting from the interaction of 

people in various occupations. Then, in terms of employ-

ability skills, they will develop the work habits and at

titudes necessary to enter an occupation of their choice. 

Finally, through such means as interviews, tests, filling of 

application forms, students will present an accurate de

scription of themselves, their education, training, and 

experience to potential employees. To this end then, it is 

obvious that career education activities have a lot of mo

tivational values that could help pupils better understand 

themselves. 

Teachers would benefit from the implementation of the 

program into their curriculum because the subjects they teach 

would be more relevant and interesting to students. For ex

ample, a subject like geometry which may appear useless and 

meaningless to a broad number of students, takes on new 
* 

meaning and purpose if a carpenter shows how to use the 

principles of geometry in designing a flight of stairs; or an 

engineer in designing a bridge; or an architect in designing 

a stadium. The traditional field trip will also have a new 

dimension when it incorporates the career education concepts. 

For example, an excursion to the hospital will allow pupils 

to see how a doctor, a nurse, or any medical practitioner 

functions at work and in which environment. Following this 

writer's point of view, at the beginning of counseling in 



106 

in Nigeria, the classroom teachers need to be trained to 

listen, accept and be sensitive to students' needs so as to 

assist the school counselor in the performance of his duties. 

Hence, the cooperative task of assisting students would be 

enhanced when both teacher and counselor realize that the 

goals of effective teaching and counseling are congruent 

with each other and that each has a significant contribution 

to make to the maturation of young people 

Therefore, from the model provided, it could be in

ferred that the guidance and counseling department in each 

high school in Nigeria will be responsible to developing, 

maintaining and disseminating relevant educationand career 

resources information in the form of books, brochures, book

lets, folders, pamphlets, audio-visual aids and other 

materials prepared by publishers, professional organizations, 

companies, government agencies, institutions and communities. 

This will enable individuals to further their understanding 

of the world of work and the necessary career planning 

process involved. It will also enhance faculty understanding 

of conditions and trends in the professional market-place as 

they relate to changes in academic preparation, indicated by 

new technologies or circumstances. Furthermore, the depart

ment will act as a catalyst for enhancing employer-school-

government communications, meeting with government officials 

and employers on the school campus. 
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It is hoped that the guidelines for the establishment 

and operation of a career center be an advantage for 

counselors who are planning to implement a career education 

program in their schools in Nigeria. Also, for those 

Nigerian counselors that have already established a career 

center, the guidelines in this manuscript can still be of 

help in improving their services to students, school staff 

and the community as a whole. 

As earlier mentioned in this study, the information 

used in here has been largely drawn from American sites, this 

is considered appropriate because, when it comes to sophisti

cated guidance to feed students with job information, career 

planning, school inventory, tests and measurement and ac

countability system, Nigerians may have to resort to the 

better methods of the American guidance models of dis

tributing information. According to the report of Evans and 

Schimmel (1970), guidance programs based on the U. S. model 

have succeeded in Uganda by creating a school atmosphere 

which has overcome much of the distaste for non-academic 

studies. In the light of this, there is no doubt that such 

a program will ultimately succeed in Nigeria too, particu

larly if it is implemented with the maximum cooperation of 

the classroom teachers, school principals and the education 

officers. 
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The career guidance program, if properly implemented 

in Nigeria, will help: 

1. to reduce the wasteful secondary school droop-out rate 

when options are provided; 

2. reduce the unemployment rate when students are well 

equipped with job search skills and techniques; 

3. improve attitudes toward work by knowing what to expect 

from each occupation. 

Finally, this writer recommends that this model 

could be modified or added to from time to time as new 

information emerges in the profession. 

i 



APPENDIX A 

LIST OF CAREERS RELATED TO THE 

NIGERIAN SECONDARY SCHOOL SUBJECTS 
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CAREERS RELAXED TO ENGLISH AND LANGUAGE 

L A W Y E R A F D I M A C E F H O T V C  
F R E P O R T E R G L C H O U R F K L A  
P S P H A R M A C I S T C N S X O E W R  
Y J T A L Q T U R M P O E T B O R D P T  
Z U V K V J E I W X H R G Y F G E Z E O  
A D A B D D I 2 T I T I A N Y G S H W 0  
A G H C I E F S I L L J ' O M K T T M R N  
N 2 B T 0 D S P V N Q I A R H L E S I I  
Q D O P C E B R O S A N B Z M Y R X T S  
E R U F R G S W H A T X I R J Y U K E T  
I T I M T E R P R E T E R T E A C H E R H  
A V C O U N S E L O R N Z A W R B U C G  
I A E G B S Y R O A E Y G F X E I V D I  
C H R I C T A D D D J Z J I K E J A L R  
I E N C O L U M I I I S T O N N M R M N W  
T O F V W G P O Q H X R O S  I E T O P Y  
I  Z A V A P P R A I  S E R B U N E C Y A  
L H W O G S  A L E S t l A N F Y O E R D L  
O I B G E O L O G I S T A J A Q L Z K P  
P M S R C Q L S O C I A L W O R K E R P  
N R R E K T Z U J D S C  I E  N T I S T X  
C O H M E W T A T O R P S Q H W A M I R  
C O S F Y V G T S P O R T S W R I T E R  

ACTOR 
ACTRESS 
APPRAISER 
AUTHOR 
CARTOONIST 
CLERGYMAN 
COLUM7IST 
COM-IENTATOR 
CORBESPCNDETT 
COUNSELOR 
DIETITIAN 

EDITOR 
ENGINEER 
FORESTER 
GEOLOGIST 
INTERPRETER 
JOURNALIST 
JUDGE 
LATTER 
LIBRARIAN 
PHARMACIST 
PLAXWRIGHT 

PCET 
POLITICIAN 
REPORTER 
SALESMAN 
SCIENTIST 
SOCIAL WORKER 
SPOKTSNRITER 
TEACHER 
TV ANNOUNCER 
WRITER 



CAREERS RELATED TO SCIENCE 

T S I G 0 L 0 T A M R E 0 H c E T B A L 
S T S I G 0 L 0 E G T S I ii A T 0 B E I 
I B R I C K L A Y E R B F T c S D G I T 
G A H H T A P 0 E T S 0 S J p I Q S L H 
0 M T X N U S 0 E N G I N E E R S A R 0 
L H E R A N C H E R R T X 0 U T V N F G 
0 A C A A T S I GO L 0 0 I A A Y I 0 R 
R P H Y S I C A L T H E R A P I S T R A 
0 M N T S Z N F F A A 0 B S C H S A E P 
E A I E A A E E A G S B T U E C C T S H 
T K C C Y R K H R I A G S R I Y J I T E 
E E A H E 0 B N M V T M I G M S 0 0 E R 
M R L P R T I Q E A 0 A M E R P S N R T 
U A W G V A 0 W R N S M E 0 X C H E Y G 
T Z R E D R L T E N S S H N F P S N G A 
S I I N J U 0 M A R T E C 0 T E Q G U R 
I V T E W C G X L N S L Y M A Z N I A D 
D V E T E R I N A R I A N R B Q C N D E 
0 E R I F 0 S G P S T S C H E R I E J r.i i • 
P T L C U K T V A J N H T W Q H X E Y E 
0 T I I G L 0 0 M R E G Y B R A C R Z R 
R C M S 0 N U 0 E R 0 F P V S G S A I T 
I W 0 T X C S3 Y G R E E N S K E E P E R 
H Z E J L 0 P H T H A L H O  L 0 G I S T 
C H 0 R T I C U L T U R I s T B H M K I 

AGRONOMIST FORESTER PHYSICAL THERAPIST 
ASSAYER GARDENER PSYCHIATRIST 
BIOLOGIST GENETICIST RANCHER 
BOTANIST GEOLOGISTS RESEARCHER 
BRICKLAYER GREENSKEEPER SALESMEN 
CHEMIST HORTICULTURIST SANITATION ENGINEER 
CHIROPODIST LAB TECHNICIAN SURGEON 
CURATOR LITHROGRAPHER TEACHER 
DENTIST MAPMAKER TECHNICAL WRITER 
DERMATOLOGIST METEOROLOGIST TRAINER 
ENGINEERS NAVIGATOR VETERINARIAN 
FARMER NURSE X-RAY TECH 
FISHERIES OPHTHALMOLOGIST ZOOLOGIST 
FLORIST OSTEOPATH 



CAREERS RELAXED TO FOREIGN LANGUAGES 

Y R A T E R C E S L A U G N I L I B  
I I B L W X H I M M I G R A T I O N  
O N R A T O E  R A R H C L A R G O F  
F L I G K T A T T E N D A N T A R D  
E D G U C S P K T O E U A T S T I L  
B I K O R O L D I N D R R G U W T P  
N R O W L C R M G S C A H S R L O R  
R O U P I I E R U H A E C R E C U M  
P T I C L A X C E C T L A L U N R A  
L A X P C L P O X S R N T S I S G T  
O L I G U W L D E T P O T O R R U S  
S S T L S O I I B T A O G I A G I R  
H I J R R G R T S G R M O N I T M D G  
O A S I L K C O R S S P O D M I E S  
M R S G U E P A E X P O R T E R S M  
A T I I R R O C I L G N D O E N G M  
T A M O L P I D N R D E K R E N T E  

ASCHEOLCGIST 
BILINGUAL SECRETARY 
CORRESPCMCS37T 
CUSTOMS 
DIPLOMAT 
EXPORTER 

FLIGHT ATTENDANT 
IMMIGRATION 
NURSE 
SOCIAL WORKER 
TOUR GUIDE 
TRANSLATOR 



BUSINESS AND DISTRIBUTIVE EDUCATION CAREEBS 

S A S U C L K B T E P N K C E S K S S T O R  
B O T E K E E P A S T R O C C A R O R H C E  
B E I T A T A B D I N A R O N T R E L L K E H  
K D I S P Y S S P A K T B R 0 K E R 6 E N C  
S I L S U R E D A U R T I E U S T B E R S 3  
M S E P .  C S O R C T O P E L Y L E T P T U G  
S P A T H S B A I K E S S L R O L H N I 1 S E  
R A N L E R U H C H T G K O L C T A C K T R  
H T L K N D Y D I A S P L R T E T E K R ' A T  
K C B E I O E S M K E O L T A N R R H A K B  
C H R T S  S  R  R  R  E  K  R  I T  I T  U  P  E  I .  L  L  E  R  
U E O K E M T E P T B B O O K K E E P E R R  
A R M A K D A T O S U S C C R C T M A R S B  
B T C U A T D N N U S C T B R O E N S E U S  
C O C O N K B T A T A U E E P K A C T Y R E  
B R E A R Y C U M G D L M O O N C H S T P O  
T O K O A K M A R K E T A N A L Y S T S T S  
A N L T S N T O R E R R N R T K E H C S I K  
B A A C C O N G N I S S E C O R P A T A D O  
S L D E A N T D S S  I G P R L L R U D E B O  

ACCOUNTANT 
AUDITOR 
BANK TELLER 
BOOKKEEPER 
BROKER 
BUYER 

CENSUS TAKER 
CONTROLLER 
DATA PROCESSING 
DISPATCHER 
MARKET ANALYST 
SALES MANAGER 
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CAREERS RELATED TO ART 

R A T D G N  E A R V P P R A 0 0 N I T R E D 
U D I N T E R I 0 R D E C 0 R A T 0 R S E C 
C J E L L U I S I T 0 0 C G R D E P H L 0 A 
D 0 G S L A R I P H 0 T 0 G R A P H E R T R 
C E S R I E T N R T A D V A T L L U C R 0 R 
A D E A S G C G U D S C P U R U G S E T P 0 
S L R T T P N T V R P E C H 0 0 N N A E H T 
I T 0 0 R T S E A P R T A E T T E R C A P P 
E P P R A S R N R T A J 0 W P I T 0 U C V E 
G V E T E T H U C P 0 R G R L S U 0 L H R D 
D L L T I C T L H E T S L L U C E H T E H C 
S A U S S R  R 0 I H R I N L C T E C T R T H 
T E I I T E N A T C R S L G S P J H M E J E 
C N H N U J H S E T V I A T S P P E R P 0 G 
G I E 0 G N E A C R N 0 0 C R U L T U H T 0 
A 0 NO AC U U T C E P P H U T 0 P T E R I 
S E R T I S T D E G R A R 0 T A R U C A T S 
D T E R 0 E R V R L P P-D T A C P 0 0 G E C 
R D T A R T  0 E A L E R E R C A P C H N D U 
A R E C S T 0 R C U L R O T  U L L S T E A G 
0 D W E S  R  0 0 V A R T A P  P R A I S E R N 
S T J 0 R A N M E D E S R I A E P L T A D R 

ADVERTISING 
ARCHITECT 
ART APPRAISER 
ART DEALER 
CARTOONIST 
CURATOR 
DESIGNER 

DRAPER 
ILLUSTRATOR 
INTERIOR DECORATOR 
JEWELER 
SCULPTOR 
TEACHER 
PHOTOGRAPHER 



R I G L O L A L E A L D M N M E A T C U T T E R  
O M A C H I N I S T B L B K E R L A E W Y L P H  
P R O A G P M T N H M I R A C P J L h M E C K L  
T C A R L O R H C Y E F E B R I E B K C H T A N  
H E R T A B I O M A T O T H A N I A T L R E L O  
A R E P B E H G J T N H T E T C F R A D C T U I  
L M I L P R I R T E R N I C H W I R O O R R E T  
M A Z I O S T A L R C P H M E C E Y M E A E T S  
I B E W O D R P A M E T I C I F J A M E C I Y R  
C R U N C H Z H L I M H I A O S T ,  L I T E Z R T  
T I B A E Z J E I C E N N O T T A S T O P A I P  
E C U C T O O R Y O N R R U N B H A C M I L T H  
C K P F T M G H C M T H O C  M I L L  W R I G H T  
H L R L I L L E U E M O O E I Z S W R I T H C E  
H A B C O P R T T I  A N R H T L A T I C C B E R  
I Y R H A H G A P A S O E P S T H O L M A T H L  
C E T A L R H T B R O W T I T E Y R L T Z G P A  
I R E R I A P E R T N E M U R T S N I O O J M Z  
A G M E T E N E A I G H C U C D R A F T T I O T  
N C A W B J O P N L O F U T f i H B I R R W S E L  
N H S S M E N B A T W P L A I L L A Y I C U T I  
I A M J E W E L E R E U I N C D Z Y R A L C N M  
S B A T S T I T I A N R U I S R T B A B R L R I  
T M L B E R T D R A F T E R ' M F O O P R E  I  R T  
E A D R C N M I G F H C M B E T N E C I L R B A  

BARBER 
BRICKLAYER 
CARPENTER 
CEMENT MASON 
DRAFTER 
ELECTRICIAN 
EMBALMER 
GLAZIER 
INSTRUMENT REPAIRER 

JEWELER 
LITHOGRAPHER 
MACHINIST 
MEATCUTTER 
MILLWRIGHT 
OPTHALMIC TECHNICIAN 
PROJECTIONIST 
ROOFER 



CONVENTIONAL OCCUPATIONS 

A C C B O A M A I O  
C L A M T Y S B O F  
U C O F F M A I  K I  
O K R E L C E L I F  
C A S R U L O A T T  
L T E L L E R C E E  
F I L L B R E C K L  
R E P E E K K O O B  
S E C M I L R U R K  
E Y T H A K O N K E  
C R S E C R M T E L  
O A I L E E E A R C  
M T P I S L C N E I  
U  E  Y  P  I  C  I  T  I  L  
A R T E E L F I H L  
T C L L R I F O S E  
E E K K T A O F A E  
O S E O R M A I C L  

ACCOUNTANT 
BOOKKEEPER 
CASHIER 
CLERK 
FILE CLERK 

MAIL CLERK 
OFFICE WORKER 
SECRETARY 
TELLER 
TYPIST 
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CRIMINAL JUSTICE 

F F O T U C E L P A B I T S H G C  
C O U R T R E P O R T E R R I U O  
A C R I L M C E L P N M E E Y E A  
S P G O A G O A G I R C K D A W R  
E L M C J U O C D S H E R I F F K  
W O K I D G N A R O R P O L E L C  
O G L H E F T I R P O T W S F R T  
R R E A C I Y S G D N I L E I C L  
K D S C W F P A I E D C A M L I D  
E L W B A C O C G J R T I K ' S O E  
R S O L C W L A R A D N C Y M D N  
O C R M I O I E Y P O T O W I L C  
L R T C R B C T R L K E S A N P A  
U J E L F E E C O K G H E R F R L  
P G N R K G E G U D L L J K H E F  
T O U L D C I T N N O F T R S K L  
C B I U O S R D E R G F L E F N T  
I S J N T O U L A W Y E R K L R P  
G F K T Y G J P L I R G I A C O H  

CASEWORKER 
COUNTY POLICE 
COURT REPORTER 
CRIMINOLOGIST 
FBI AGEJ?T 
GUARD 

JUDGE 
LAW CLERK 
LAWYER 
PAROLE AIDE 
SHERIFF 
SOCIAL WORKER 
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T K T M O S R Y G Z T K F R R S  
E I L E M 6 I M  E S R G O U H T  
R I A P S T O P R J V C I C T R  
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J D T H O U P C S R T L E O U T  
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F O P T O M E T R I S T B I R O  

ARCHITECT 
ARTIST 
BANKER 
CLERK 
DESIGNER 
DOCTOR 
ENGINEER 
EABMER 
GROCER 
INSTRUCTOR 
JANITOR 
LAWYER 

MANAGER 
MODEL 
NEWS REFORTER 
NUBSE 
OPTOMETRIST 
RETAILER 
TELLER 
TYPIST 
UNDERWRITER 
WRITER 
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