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ABSTRACT 

The processes explaining the religiously and non-

religiously educated pre-adolescent child's concept of 

death was explored. Using grounded theory approach, a 

total of fifteen pre-adolescents were theoretically 

sampled. Sixteen sessions of interviews provided the data 

for constant comparative analysis. 

Externally controlled pathway to death and destiny 

was identified as the theme in the substantive theory that 

explained the religiously educated pre-adolescent's concept 

of death. The theory consists of five concepts of faith, 

limbo, transformation, examination and transcendence which 

emerge according to stages of life, death, and life beyond 

death. 

Dualistic internally/externally controlled passage 

to death was identified as the theme in the substantive 

theory explaining the non-religiously educated pre-

adolescent's concept of death. This theory consists of 

two, possibly three concepts of faith, transformation, and 

transcendence. These concepts also relate to stages of 

life, death, and life beyond death. 

ix 



CHAPTER I 

INTRODUCTION 

Death edges itself into the child's world without 

invitation. In the recollection of childhood memories, one 

can probably call to mind at least one unexpected confron

tation with death. Perhaps this calls to memory the 

scenario of a young child tentatively nudging a lifeless 

bird with a stick or examining the motionless goldfish 

floating at the top of the fish tank. Maybe there is a 

lasting impression of a child solemnly parading to the 

backyard for the burial of the family pet which has been 

carefully placed by childish hands in a specially padded 

shoebox. One might even recall the somber behavior and 

hushed parental voices following the news of a friend or 

relative's death. It is from these types of images and 

encounters that young children base their first perceptions 

of death. 

It is important to understand what perceptions of 

death the child acquires within a society that, for the 

most part, denies death. With strong emphasis placed on 

the value of youth, beauty, vitality and a productive 

future, society tends to shun that which denotes decay, the 

end of productivity and the past. 

1 
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Many factors influence the child's perception of 

death. Experience with death is one of these factors. 

Other factors such as level of cognitive development, age, 

sex, personality, parental education, environment, socio

economic status, culture, and genetic patterns may also 

play a part in the way a particular child views death 

(Mitchell, 1967; Rochlin, 1967; Mclntire, et al., 1972; 

Kastenbaum, 1977; Perkes & Schildt, 1979; Swain, 1979; 

Wass and Towry, 1980; Wass, et al., 1983). Religion has 

always been a major influence in establishing bearings with 

death (Feifel, 1977). Throughout time religion has 

functioned as a source of peace and comfort for grief. It 

has also furnished a philosophical basis of life and death 

that has allowed the adult to place death within a socially 

acceptable, manageable, and easily expressible framework 

(Alexander & Alderstein in Feifel, 1959; Jackson in Feifel, 

1959; Shelton, 1981). This may or may not be true where 

the child is concerned. 

How does religious education and religious emphasis 

in a child's life influence the way in which he or she 

views death, and how does the concept of death of the 

religiously educated child differ from the child whose life 

has not had a religious emphasis? 

It is the premise of this researcher that much can 

be learned about religion and its influence on the child's 
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concept of death by exploring the phenomenon as it is seen 

through the eyes of the child. 

Pre-adolescence is a significant period of life in 

relation to death and religion. The child intellectualizes 

the fact of death in a more realistic and logical manner 

than earlier childhood (Nagy, 1948; Opie & Opie, 1959; 

Piaget, 1960) . It is also the period of life which is 

credited with the beginning of true individual religious 

and spiritual experience (Lee, 1963; Klink, 1972). 

There is a need to study children in a natural 

setting without artificial control over events. The study 

of religion and the child's concept of death lends itself 

well to this manner of study. From a pilot study involving 

a sample of twenty pre-adolescent children, this researcher 

learned that the children were able to define and describe 

many factors they associated with death, including 

religiously oriented thoughts. Interestingly, many of the 

ideas communicated by the informants were very similar to 

comments and ideas cited in death literature concerning the 

child. Both groups of children were able to describe, in 

vivid detail, the state of the dead. They were also able 

to describe positive and negative feelings related to 

death. They clearly acknowledged death as a personal, yet 

distant, universal event. The religiously educated 

children, however, related feelings of hope and faith in 
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relation to life and life after death. The non-religiously 

educated children often expressed a curiosity as to what 

happens to a person after death or expressed death in terms 

of the absolute end of life or the beginning of a cycling 

or recycling process. The religiously educated children 

expressed much fear of possibly "going to hell" when they 

died even though they felt confident in reaching the 

ultimate goal (heaven). The non-religiously educated 

children expressed diffuse anger related to separation from 

the dead person, powerlessness to change the situation, or 

anger that death occurs at all. Religiously educated 

children expressed ideas that suggested that they felt it 

was wrong to feel angry about death because God, as Creator 

and Ruler of the Universe, knows what is best for man even 

if this includes death. The non-religiously educated 

children expressed many ideas for outsmarting death, that 

is, self-actions to stall their own personal death. The 

religiously educated children did not feel this was 

possible as an external force (God) controls every event of 

life and death. 

Time constraints at the time the pilot study was 

undertaken led to rapid data collection and analysis. This 

prohibited the researcher from delving deeply into areas 

related to death itself such as philosophy of life. The 

researcher thus feels there is need for further study 
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related to the child's concept of death in this area 

through continued exploratory research. Lengthened time in 

the field, utilization of different questions to elicit the 

child's philosophy of life, and a less rapid data collec

tion and analysis time frame should add to the depth and 

breadth of data related to the child's concept of death. 

Statement of the Problem 

The purpose of this study is to gain information 

related to the religiously and non-religiously educated 

pre-adolescent1s concept of death. 

The questions to be addressed in this study are: 

How does religious education and religious emphasis in a 

child's life influence the child's concept of death? How 

does the concept of death of the religiously educated pre-

adolescent child differ from the pre-adolescent child whose 

life has not had a religious emphasis? Grounded theory 

strategies were employed to discover what religiously and 

non-religiously educated pre-adolescents think, feel, and 

say about death. 

Significance of the Problem 

There are several developmental, psychological, and 

sociological approaches in the literature associated with 

the individual's concept of death. Most of ,the studies are 

specific to adults, fewer are related to children. Only a 
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meager number of studies deal with the spiritual approach 

and conceptualization of death, and these few studies are 

restricted to the adolescent and adult. No studies have 

been found that address religion and the pre-adolescent or 

younger child's concept of death. 

Current health care delivery focuses on prevention, 

early treatment and community and home health care 

programs. This has increased the acuity of clients treated 

in the acute care setting as well as increased the number 

of terminally ill clients being cared for in the community 

setting. As a result, acute-care nurses and community 

nurses are more likely to be responsible for the care of 

dying clients, their parents, and siblings. 

Investigating the viewpoint of the pre-adolescent 

may aid us in helping both religiously and non-religiously 

educated youngsters to better cope with death-related 

experiences. It is only through knowledge of their 

thoughts and feelings about death that we can help children 

understand and interpret their experiences, alleviate 

fears, and provide comfort effectively. The knowledge 

gleaned from this investigation shall contribute to this 

knowledge base. Given a clearer description of the 

phenomenon of the child's concept of death and the 

influence of religion on this concept, nurses may also be 
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better equipped to implement a more holistic approach to 

the care of acutely ill children and their families. 

Definitions 

Pre-adolescent — For the purpose of this study, a 

child 10 or 11 years old in the period of development 

between middle childhood and adolescence (Gordon, 1969). 

Religion — A personal set or institutionalized 

system of attitudes, beliefs, and practices relating to the 

service and worship of God (Webster's Seventh New 

Collegiate Dictionary. 1965). For the purpose of this 

study, the system will refer to Western Christian religious 

systems. 

Religious Education — The formal acquisition of 

knowledge through school and Christian religious systems 

which focus on religious, as well as intellectual develop

ment of the individual person. 

Death — The ending of all vital functions 

(Webster's Third New International Dictionary. 1981). 

Summary 

Death enters the child's world in many ways. It is 

important to understand the perceptions of death that 

children acquire in a death denying society. There are 

many factors related to how one views death. One of these 

major factors is religion. The pre-adolescent period is 



8 

significant in relation to death and religion due to 

increasingly logical thought processes and the possible 

commencement of individual religious experience. The 

purpose of this study was to gain information related to 

the religiously and non-religiously educated pre-

adolescent's concept of death through the use of grounded 

theory interviews. 



CHAPTER II 

REVIEW OF THE LITERATURE 

The review of literature for this study included 

three major areas: The influence of child development 

related to conceptions of death and religion, the religion 

of children and religion in general as an influence on 

death conceptualization and other variables influencing the 

child's concept of death. 

The Influence of Child Development 

Related to Conceptions of Death and Religion 

The process of development is an orderly, progres

sive, ongoing process through which functioning is altered, 

resulting in more complex skills (Ramsey, 1982). Develop

ment proceeds in stages that are defined by specific 

patterns of growth and behavior (Ames, et al., 1977). From 

each stage, new abilities, logic, and responses are 

constructed (Mussen, et al., 1963). All the character

istics and abilities a person acquires and all develop

mental changes result from two basic processes: learning 

and maturation (Mussen, 1963). However, the pattern of 

development is highly individualistic. No single cause can 

explain even one pattern of development. The complex 

9 
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intertwining of physical, biological, intellectual, social, 

and emotional factors with learning and maturation ulti

mately determines the particular developmental pattern of 

the individual. 

Gordon (1969) places pre-adolescence, or the age of 

9 1/2 to 12 1/2, as the period of development between 

middle childhood and adolescence. This period is 

characterized by relative stability and toughness just 

prior to the upheaval of adolescence (Lee, 1963) . 

Social behavior in general is greatly modified 

during the pre-adolescent period. The child in this stage 

of development begins to respond to increasing societal 

pressure by learning behavior appropriate to his own sex 

and social class. Dramatic changes are seen in their 

understanding of the social world. Feeling and insight 

become as important to him as thinking. By the late pre-

adolescent stage, he is beginning to infer another person's 

intentions, feelings, and thoughts and a much more critical 

approach to thinking develops (Goldman, 1965) . The child 

in this stage may now view death as a relief to another 

human's suffering and pain or to feelings of peace 

(Bertman, 1982). The pre-adolescent displays a critical 

sense of justice and is concerned with fairness (Gessell, 

et al., 1956). According to Power and Kohlberg (in Fowler 

& Vergote, 1980) it is this evolving sense of justice that 



11 

aids the child in developing morality. The pre-adolescent 

child's sense of what is right stems from a heightened 

social awareness that everyone has their own interests and 

should be allowed to pursue these. Right is thus relative 

to who or what interest is being served at the time. 

"Right is also what's fair, what's an equal exchange, a 

deal, an agreement (Kohlberg, 1984, p. 174)." The child of 

this age is now likely to view death as a punishment for 

some type of wrongdoing on his part (Bertman, 1982). 

With the increasing peer influence on the pre-

adolescent, reciprocal relationships are now established 

and social obligations are recognized. Sharing, helping, 

and cooperation are stressed as societal values. The 

youngster in this stage finds meaning by merging with a 

universe in which life and death coexist and connects all 

humanity, future and past. Interests and questions 

relating to death often focus on human interdependence and 

the breakdown of these relationships when death occurs 

(Jackson, 1967). Ironically, though, the pre-adolescent 

fantasizes the use of death threats as a means of control 

over others (Bertman, 1982). 

As in all individuals, the pre-adolescent's cogni

tive state has a strong influence on how he perceives life 

experiences. Piaget pioneered the , study of normal 

children's thinking and intelligence. In an effort to 
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explain how children view and understand their world, he 

developed a theory of the process of thinking and acquiring 

knowledge. Cognitive functioning, he believed, developed 

in stages that began at birth and culminated at adolescence 

(Beard, 1969). Intellectualization is described by Piaget 

as growing from "undifferentiated to differentiated, from 

simple to complex, from ego-centered to ego-decentered, 

from concrete to abstract, and from non- or pre-logical to 

logical" (Wass, 1984, p. 4-5). As cognitive structures 

develop and change, perceptions, judgments, and reasoning 

develop sequentially and eventually parallel that of an 

adult (Beard, 1969). The third stage of Piagetian 

cognitive development, that of concrete operations, is 

pertinent for the purposes of this study. Concrete opera

tions is the level of cognitive functioning of the pre-

adolescent. The child in this stage thinks in a logical, 

naturalistic manner that is based on his objective observa

tion of the concrete physical and mechanical aspects of 

objects and events and the laws governing them. He thinks 

in terms of reality and wants facts (Gessell, et al., 

1956). 

Several studies have produced findings suggesting 

that the child's concept of death is largely affected by 

his/her cognitive development (Anthony, 1940; Nagy, 1948; 

Safir, 1964; Steiner, 1967; Childers & Wimmer, 1971; 
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Koocher, 1973; Elkind, 1977; White, et al., 1978). These 

studies suggest that concepts of death develop in orderly 

stages according to maturational level or chronological 

age. These stages closely parallel Piaget's cognitive 

developmental stages. 

The largest number of studies done in relation to 

the child's concept of death are those which address the 

cognitive development model. This model utilizes Piaget's 

formulations as the theoretical basis for explaining the 

child's concept of death. These studies are now reviewed. 

One of the earliest comprehensive studies regarding 

the child's concept of death was carried out by Maria Nagy 

during the 1930s with Hungarian children. Her work was not 

published until 1948. Nagy collected data from three 

hundred seventy eight children in the form of drawings, 

compositions, and taped interviews. The children ranged 

from three to ten years old. The children selected were as 

representative as possible of various religious and social 

backgrounds. The children were approximately equally 

represented by the two sexes. Nagy asked the children to 

draw, write, and discuss what death meant to them. Nagy 

was lead to the conclusion that a clear developmental 

progression had been demonstrated. Three age-related 

stages of death conceptualization were proposed. 
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Stage 1 included the youngest children of three 

years and extended through age five. Children in this 

stage viewed death with the notion that death was a 

continuation of life albeit in a reduced form where the 

person cannot see and hear well and is not as hungry as the 

living person. Death and sleep are viewed with striking 

similarity. These views contrast sharply from that of the 

adult who views death as the total cessation of life. 

Children of this stage also thought of death as a temporary 

separation. The dead person was thought likely to return 

as one normally does following a trip. Nagy also 

discovered that these preschoolers were extremely curious 

about funerals, coffins, the cemetery, and so forth. The 

thoughts of death seemed to elicit some negative responses 

from children in this stage. Being in the coffin all day, 

scared, lonely, and unable to get out, and separated from 

friends were concerns that were expressed. 

Stage 2 was identified by Nagy to begin around age 

five or six and continue until around the ninth year. 

Understanding is quite advanced beyond the thinking of the 

preschooler. The child now realizes the finality of death. 

However, the child in this stage holds an accompanying 

belief that the cautious or fortunate person might escape 

death. Thus, the child does not recognize mortality as 

universal and personal. An interesting phenomenon of this 
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study is that children in the second stage view death in 

personified terms, i.e., the dangerous, invisible nobody in 

skeleton form who carries one off at night. Within 

Stage 2, death is thus viewed as occurring as a result of 

an outside agent or force. 

The developmental level represented by Stage 3 was 

found to begin at age 9 or 10 and continue thereafter. 

Discussion of death at this age shows qualities normally 

seen with adult reasoning. Death is seen as the termina

tion of life on earth and a result of destiny. A new 

awareness in afterlife is expressed by these children in 

comments pertaining to the soul living on after death. The 

child in this stage now understands death to be personal, 

universal, and inevitable as well as final. 

Another pioneering study was completed in England 

by Anthony (1940). She identified three stages of develop

ment linked to the child's perceptions of death. Between 

ages three and five, she found children to be interested in 

the word DEAD, but totally ignorant of its meaning. 

Between six and eight years of age, DEAD was readily and 

accurately described. At age nine or ten DEAD was clearly 

understood and defined in reference to physiologic 

essentials. 

Safir's 1964 study also supports some of the basic 

developmental principles outlined by Piaget and Nagy. This 
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study focused on the relationship between ideas of life and 

death. The study was conducted via interview with thirty 

boys who were four to ten years of age. Safir also found a 

three-stage cognitive developmental progression in regards 

to the child's concept of death. The youngest children 

viewed death in terms of constant flux. Death was per

ceived as a temporary interruption of action which could be 

reversed. Children a few years older expressed death in 

terms of control by an outside agent which caused life to 

go, then stop. The oldest children at nine and ten years 

of age discussed death in terms of internal control. Life 

was viewed as moving on by itself and stopping by itself. 

Children at this age were viewed by Safir as capable of a 

variety of thoughts about life and death that could be 

integrated. These stages closely parallel Piaget's 

developmental stages of pre-operational, concrete, and 

beginning formal operations or pre-logical, logical and 

beginning abstract thought (Beard, 1969; Wass, 1984). 

Steiner (1967) investigated the development of 

children's concepts of life and death by utilizing a 

structured interview of children's concepts of life and 

death by utilizing a structured interview of children four 

through twelve. Responses were analyzed according to the 

type of thought process used, based on Piaget's cognitive 

modes. She reported that four and five year olds did not 
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conceive death to be final or universal. Older children 

viewed death as final but remote, whereas the eleven and 

twelve year olds viewed death as not only universal but 

personal. 

The Childers and Wimmer (1971) study tested the 

hypothesis that the child can be rationally aware of death 

as universal and irrevocable regardless of age. Seventy 

five children, with nearly equal numbers represented by 

each sex, were included in this study. Individual taped 

discussions with the four to ten year olds were conducted. 

Each was also asked to draw or write about what death meant 

to them. Discussion questions included direct experience 

with death, the meaning of life and death to the child, 

reversibility, and universality of death. Results indi

cated that awareness of the universality of death is a 

function of age. Irrevocability of death was not demon

strated systematically through age ten. 

The studies reviewed thus far support the general 

conclusion that children's conceptualizations of death are 

closely related to their developmental level. Werner 

(1957) and Piaget (1960) have insisted that although there 

is a general relationship between age and developmental 

level, the two are not identical. 

The study carried out by Koocher (1974) recognized 

this fact. Prior to his study, Koocher tested his 75 



18 

subjects to determine their general level of cognitive 

functioning. The children, who ranged in age from 6 to 15, 

were tested cognitively using a set of tasks devised by 

Piaget and his followers. The children were then divided 

into categories based on cognitive level as designed by 

Piaget. As somewhat expected, younger children were 

functioning at the lowest, or pre-operational stage. Older 

children were performing at the concrete-operational and 

formal-operational levels. There were, however, older 

children functioning at less mature levels of thinking and 

vice-versa. Following division into levels of cognitive 

performance, the children were asked four questions 

relating to cause of death, regeneration of life, personal 

death, and life after death. Results of Koocher's study 

clearly indicated that children's thoughts about death were 

more closely related to developmental level than chrono

logical age. 

Elkind's study (1977) also describes children's 

perceptions of death as occurring within the wider context 

of cognitive development. Paralleling Safir's (19 64) 

study, Elkind found that children three to six years old, 

at best, conceive of death as a kind of change of stage, 

but continuing with life. Past and future are hardly 

grasped. At six or seven years, when the child begins to 

think in more logical, concrete terms, the child begins to 
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grasp the understanding of time. Death is conceptualized 

as the end of one life and the beginning of another and as 

something that doesn't affect everyone. Children of eleven 

or twelve comprehend time with increasing ability. They 

are capable of arriving at a scientific view of death from 

various points of view which become increasingly abstract 

with age. 

In an effort to further investigate children's 

conceptions of death from the developmental perspective, 

170 kindergarten through fourth grade children were studied 

by White, Elsom, and Prawat (1978). Following conservation 

testing to establish which children were logical thinkers 

(Goldschmid and Bentler, 1968; White, et al., 1978), each 

child was interviewed after being told a story about an 

elderly woman's death. Two versions of the story were 

used. In one version the woman was kind. In the second 

version the elderly woman was unkind. The purpose of the 

study was to assess the children's understanding of 

irrevocability, cessation of bodily processes, and univer

sality of death. Understanding of universality was found 

to be significantly related to the child's cognitive 

development. This supports earlier findings by Nagy 

(1948), Steiner (1967) and Childers and Wimmer (1971). 

Irrevocability of death and cessation of bodily processes, 

however, was not found to be significantly related to 
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cognitive development. This supports the earlier findings 

of Childers and Wimmer (1971) regarding reversibility of 

death. 

The cognitive modes and methods employed by 

children in relation to death conceptualization appear to 

closely parallel those utilized in religious thinking. 

Religious thinking, however, involves the concept of faith 

or the confidence in that which one ultimately is committed 

to. It is with this concept of faith that limitations in 

the Piagetian mode of cognition must be recognized. 

Piagetian theory conceptually separates cognition from 

emotion or affection and therefore. cannot allow complete 

comprehension of faith's "imaginal and generative knowing 

(Fowler, 1981, p., 105)." In order to expand upon Piaget's 

theory of cognition in relation to the concept of faith, 

Fowler (1981) describes the development of faith in six 

stages. These stages are structurally similar to those 

advocated by Piaget but include affective and valuing 

domains of knowing. 

Utilizing modes of knowing advocated by Piaget and 

Fowler (1981), the child from birth to two years old learns 

through his senses. He cannot formulate ideas of himself 

or his environment (Beard, 1969). The sounds, color, 

movement, and touch related to religious ceremonies and 

worship are taken in by the senses but not intellectualized 
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as "religion" or "religious" by the child (Goldman, 1965; 

Klink, 1972). 

The child two to five years of age is egocentric 

(Beard, 1969). His perceptions dominate his cognition 

(Fowler, 1981). In an effort to further acquaint himself 

with his world, he questions incessantly. He formulates 

his ideas from what others say and what he sees. What he 

can't yet intellectualize and understand, he imagines, and 

his imaginings are often full of fantasy (Fowler, 1981). 

Thus the child in this development stage might say that 

rain comes from God's faucet. From his egocentric outlook, 

he views the world as only he knows and understands it. He 

cannot see angels or spirits, so he imagines their 

characteristics, describes them vividly, and bestows them 

with magical powers (Klink, 1972). 

The school aged child begins to think in more 

logical, concrete terms. This period correlates with the 

third Piagetian stage of "concrete operations" as well as 

the second or "mythic-literal" stage of faith outlined by 

Fowler (1981). These stages are most significant to this 

study as pre-adolescents compose the latter portion of this 

school aged group. 

Although the child of this age can employ inductive 

and deductive logic successfully, its scope is limited to 

concrete situations, visual experiences, and sensory data. 
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The child now, however, can reverse his thinking and is 

capable, to some extent, of checking his thinking (Beard, 

1969; Goldman, 1964). Concrete elements, though, continue 

to dominate his thinking and beliefs are appropriated with 

literal interpretations (Fowler, 1981). In concrete, 

logical manner, the child may question if God can live in 

an artificial heart as well as a normal heart, or how it is 

possible at all for a person to live in a heart of another. 

Children in this stage can be deeply influenced by the use 

of religious symbols and drama and are able to describe in 

extremely detailed narrative what has happened (Fowler, 

1981). 

The years of adolescence closely parallel the final 

Piagetian stage of cognitive development. This is also the 

period which gives rise to the third stage of faith 

development as designated by Fowler (1981). "This stage is 

a 'conformist' stage in the sense that it is acutely tuned 

to the expectations and judgments of significant others 

(Fowler, 1981, p. 172)." It is distinguished by the 

child's capacity to think hypothetically and deductively 

without the distraction of concrete elements. Reversi

bility of thought operates on the "what if" propositional 

level and implications can be explored and retraced to the 

original argument. Goldman (1964) feels that religious 

thinking in this stage is consistent and tried out in light 
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of experimentation in thought and revised, rejected, or 

accepted in light of reason. However, Fowler (1981) 

suggests that this mode of thinking does not occur in this 

stage in relation to values and beliefs. He feels that an 

"ideology" consisting of somewhat clustered values is held 

by the person but the occasion to reflect on or examine 

these beliefs in a systematic manner does not occur in this 

period (Fowler, 1981). 

It is impossible to identify the exact time when 

religiosity becomes an integral part of human thinking and 

behavior. It is also equally impossible to clearly 

distinguish the exact developmental stage of religiosity or 

faith that a child may be in at a given time, as minor 

developmental characteristics of multiple stages may be 

demonstrated in the behavior of the youngster at any one 

given moment (Klink, 1972; Fowler, 1981). It is therefore 

possible that the pre-adolescent display behaviors related 

to religion that are representative of former or later 

religious or faith developmental stages than his chrono

logical age should suggest. 

The Religion of Children and Religion in General 

as an Influence on Death Conceptualization 

Religion has been defined as a personal set or 

institutionalized system of religious attitudes, beliefs, 

and practices relating to the service and worship of God. 
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"For many people, religious beliefs provide meaning for 

life and death" (Ross, 1981, p. 1) . For the child, 

however, religion "is an interpretation of all his experi

ences, which he relates to what he believes to be the 

nature of the divine" (Goldman, 1965, p. 26) . 

There are those who certainly agree that children 

are not born with religious inclination (Lee, 1963; 

Goldman, 1964; Klink, 1972). The "soil" for producing 

spirituality, however, begins at birth (Klink, 1972). The 

newborn seeks warmth, security, and safety as soon as he is 

born, but is dependent upon his caregivers to meet these 

needs. The consistent fulfillment of the newborn's physio

logical needs is a positive step in the baby's formation of 

the feelings of trust and faith. These feelings are the 

foundations of religious spirituality. 

The child between two and five is likely to 

question God's nature as well as His existence. These same 

children will argue adamantly for ("I have pictures of Him" 

and "He has a name, doesn't He?") and against His existence 

("You can't see Him" and "He's made up like Santa Claus"). 

These same-aged children formulate their ideas of reli

giously oriented stories and Biblical or church doctrines 

by not only what they are told, but what they see. This 

includes pictures, plays, prop sets, statues, and actual 

rituals. They begin, at this age, to imitate religious 
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rituals of prayer, genuflection, and baptism, most often in 

imitation of parental behavior because he does not yet have 

the abilities to intellectualize their true religious 

significance (Goldman, 1965). 

Parents are the two to five year old's first repre

sentatives of God (Lee, 1963; Klink, 1972). The child of 

this age sees his parents with divine qualities of author

ity, unlimited knowledge, and ongoing existence (Klink, 

1972). Several factors are involved in the child's con

ceptualization of God during this period, namely, the 

child's image of his parents, feelings of worship toward 

the child's mother, the attitude and character features of 

the child's father, and what he has seen and been told 

(Lee, 1963; Klink, 1972). 

If it is the bad father image that is predominant— 
and the image takes up into it the corresponding 
mother image—any idea of God that is later 
developed will be a fear God, an enemy God, 
watching always to catch out the offender and to 
give dire punishment, a God who takes the joy and 
pleasure out of living, but exacts unswerving 
obedience (Lee, 1963, p. 190). 

It is a controversial subject as to whether the 

child of this age is capable of having a true religious 

experience. The child is observed to ask questions and be 

in a ready state to believe and is therefore regarded by 

some to possess this capability (Klink, 1972). Goldman 

(1965) disagrees. He believes "there is no indication that 

they may think in any religious sense" (p. 80) . He also 
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feels that to the child of this age, religion is all part 

of the fascinating adult world of behavior, conversation, 

and ideas of which the child cannot understand. He 

characterizes this period as pre-religious. "Because the 

child has few doubts he accepts almost everything he is 

told or exposed to at this stage" (Goldman, 1965, p. 80) . 

Others feel that any existing spiritual attitude is that of 

the parents only at this stage (Klink, 1972). 

Early in the next stage, between five and seven 

years, the child learns that his parents have faults, don't 

know everything, and may someday die. This is the age when 

the child consciously distinguishes his parents and God 

(Klink, 1972). This is thought to be the period where a 

true religious experience evolves and can be fostered in a 

much more independent manner from adult influence. This 

period is also recognized as the period when the child 

begins to consciously understand religiously oriented 

rituals, activities, and services in light of religious 

understanding and significance (Lee, 1963; Klink, 1972). 

During this stage the school aged child is begin

ning to consider others1 viewpoints and is able to expand 

and/or clarify his existing religious knowledge. This aids 

him in sorting out any existing imaginings of earlier 

childhood and distinguishing them from accepted religious 

facts. This increasing ability to examine the viewpoints 
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of others may also lessen the formerly strong religious 

influence between parents and child and between the child 

and the religious culture he or she has come in contact 

with (Gessell, et al., 1956). 

In keeping with the school age period of achieving 

industriousness, (Erikson, 1968) the child willfully 

involves himself in religious services, church activities, 

and religious school functions. He is often seen as alter 

acolyte, choir member, liturgy participant, seller of the 

current church or parish money-producing item, or member of 

the church school band. 

In school as well as church-sponsored children's 

classes, the school aged child is beginning to learn 

expectations of not only society, but the religious system 

to which he is in contact. He thinks of God as a kind old 

man who expects good behavior in return for a stay of 

punishment, but he cannot yet fully understand abstract 

meanings such as grace and mercy (Goldman, 1964; Klink, 

1972). 

The beginning of the period of adolescence, or 

thirteen, "appears to be the decisive age for most children 

when they move forward into more adult thinking about 

religion" (Goldman, 1965, pp. 132, 133). 

With an increase in the teaching of science at this 

age, a growing knowledge that not everyone believes in 
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religion, and often the open criticism and skepticism of 

these persons, religion becomes the focus of intensive 

testing by the adolescent. "The difficulty for the child 

is that God cannot be brought under direct observation of 

any kind" (Lee, 1963, p. 199). 

As the adolescent tests various hypotheses relating 

to religion from his own experiences, he may regress to a 

former period of religious development where he once felt 

secure in this thinking. At other times, he may forestall 

hypothesis testing until he feels more confident with his 

intellectual capabilities. As a third alternative, he may 

join a group who claims to have all the answers for the 

ideal life, and totally withdraw from his former religious 

system (Klink, 1972). 

It does not naturally follow that the child who 

develops trust in his caretakers will incorporate the 

belief or practice of religion into his life to a greater 

or lesser degree than the child who is in close contact 

with religion from birth through adolescence (Klink, 1972). 

Multiple factors including the child's individual personal

ity are involved in the individual decision to accept or 

reject religion. Other existing factors are the positive 

or negative perceptions of religiously oriented experiences 

the child has or has not had. A third factor would be the 

types and lengths of religious contact he has had, and yet 
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a fourth factor would be the value the child himself places 

on incorporation of religion into his life. 

Religion has commonly been viewed by theologians 

and philosophers alike as a source of peace and comfort 

that enables the adult to place death within a manageable 

perspective of human existence (Alexander & Alderstein in 

Feifel, 1959; Shelton, 1981). This view is not necessarily 

shared where children are concerned. 

Mitchell (1967) feels that religious attitudes 

often frighten the child instead of consoling him. "Recent 

work in the U.S.A. has confirmed that children regard God, 

who 'takes' people away to heaven, as a murderer" 

(Mitchell, 1967, p. 155). In addition, western world 

children from strong Christian backgrounds are familiar 

with tales and stories that end with the moral that death 

is punishment for sins or behavior (Bertman, S. in Wass & 

Corr, 1982). For many children, the possibility of "going 

to Hell" seems to worry them. Even heaven is viewed as a 

place that inflicts a number of restrictions (Wass, H., 

1982). Children's conversations, writings, puppet play, 

live drama, and art often exhibit anxiety related to death, 

yet these same children verbalize belief in the Christian 

religion that affirms immortality (Mitchell, 1967). 

One would assume that a child's religious beliefs 

regarding death would be strongly influenced by the church. 
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Research literature does not support this assumption 

(Elkind, 1962; Elkind, 1963; Gartley & Bernasconi, 1967; 

Anthony, 1967; Wass & Scott, 1978; White, et al., 1978). 

The influence may exist but it has not been discerned by 

investigation. 

It is a difficult task to determine whether relig

iously oriented perceptions and beliefs have actually been 

internalized by the child and represent personal conviction 

or if the child is merely "regurgitating" what he has been 

taught. Little is known about factors such as religion 

that may influence views about death (Swain, 1979). 

Dimensions of death are quite similarly viewed by 

Protestant and Catholic religious groups. Protestant 

beliefs have historically considered man's being to be a 

sacred creation of Christ. Ideas relating to death in 

Protestant thought have traditionally been a restatement of 

adult ideas simplified and reduced to the language of the 

child (Jackson, 19 67). Customary ideas include the 

Resurrection with promise of physical restoration of the 

faithful. It also uses the idea of immortality of the soul 

in a place of reward (heaven) or punishment (hell). The 

soul's final abode is dependent upon behavior during the 

individual's life. This behavior is judged by God after 

death. Record of acceptable and non-acceptable behavior is 

kept by the "Great Scorekeeper" who has the ability to see 
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in promises that are implicit in the concept of immortality 

and the Resurrection. An all-powerful, authoritative God 

is able to save one from death, but unquestioning surrender 

to the Christian way of life is mandated for this favor. 

Catholic teachings have "always kept the thought of 

death in the background of its religious activity" (Riley, 

1967, p. 215). Life is viewed as a preparation for 

ultimately possessing God's presence. "Living usefully for 

others is the best way to prepare for dying" (Riley, 1967, 

p. 218). Death brings termination of corporeal life. Soul 

and body are separated at death but are reunited at a later 

time. This reunion is believed to effect a condition of 

total fulfillment in man. A judgement occurs at the moment 

death ensues. The judgement is presided over by God who 

reviews each person's behavior before deciding whether the 

body is doomed to heaven or hell. Hell is viewed as a 

place of eternal suffering "far more penetrating than the 

deepest thrusts of sorrow and pain that are felt prior to 

death" (Riley, 1967, p. 214-215). Heaven receives the 

souls of the dead who are judged at death to be free of 

sin. In contrast to hell, Catholics believe heaven is a 

place where ultimate happiness is shared by faithful saints 

of all ages. 
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No studies are found in the literature that relate 

to religion and death concepts of the pre-adolescent or 

younger child. A need thus exists for exploratory study in 

this area. Only very few studies have been conducted in 

the area of religion and death. Existing studies 

encompassing these two areas all address religion and death 

anxiety. Religion and death concepts other than fear or 

anxiety have not been addressed. 

Alexander and Alderstein (1959) conducted a study 

with the intent of eliciting information from college 

students as to how the concept of death affects a popula

tion of young people and how critical a variable religion 

is in attitudes and feelings about death. Fifty male 

middle and upper class protestants participated in the 

study. The group was divided into two sub groups. One of 

these groups was composed of people with strong religious 

beliefs whose participation in religious practices had been 

a continuous way of life since childhood. The other group 

consisted of people whose way of life had not included 

membership in religious groups or sustained personal 

contact with formal religious systems, beliefs, or 

practices. The non-religious group was not negatively 

disposed toward religion. Galvanic skin response to death 

word stimuli was measured. In addition, a questionnaire 

was utilized to determine attitudes toward death and a 
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structured interview was conducted with each subject. The 

results indicate that the religious group kept death a 

conscious matter. Eighty percent were first aware that 

people die before age 6. They felt that death was not an 

end to life but were troubled that an afterlife may not 

exist or that they could not attain it. The non-religious 

group held a clear disbelief of an afterlife and believed 

death is the end of life. Only thirty percent were first 

aware of human death before age six. They were troubled 

that life might end before they had accomplished what they 

valued as important. The study results show that death is 

a negatively-toned affective concept for both groups. 

Neither group, however, demonstrated significant differ

ences in anxiety levels. 

Three hundred and twelve rural black and white East 

Alabama high schoolers were studied by Young and Daniels 

(1981) to determine the relationship of several aspects of 

religiosity to death anxiety. A significantly higher 

proportion of white subjects, predominantly girls, partici

pated in the study. The Templer Death Anxiety Scale was 

utilized as a measure of death anxiety. The Faulkner and 

DeJong Religiosity in 5-D Scale was used to provide a 

multidimensional measure of religiosity. Results indicated 

that girls were more anxious about death. Subjects who 

evidenced a greater degree of religiosity tended to exhibit 



34 

a greater fear of death. However, subjects identifying 

themselves as born-again Christians exhibited lower levels 

of death anxiety. Black subjects had greater anxiety in 

regards to death than whites. Higher death anxiety among 

girls was attributed to the cultural impact of sex role 

expectations. It was concluded by Young and Daniels that 

subjects exhibiting a greater degree of religiosity and 

also a greater fear of death were demonstrating stress 

related to anxiety that unforgiven sins automatically 

destine one to hell at death. This conclusion supports the 

research findings of Florian and Har-Even (1983) who found 

that religious Jewish high school students1 fear of 

personal death stemmed mainly from fear of punishment after 

death. 

A study investigating relationships between age, 

religious orientation, and perception of death was 

conducted by Richardson, et al. (1983). A large sample of 

1428 subjects, both male and female, over 21 years of age, 

were randomly selected to participate in their study. 

Structured interviews were conducted by trained personnel 

with each subjects. Results showed that religiously 

oriented respondents exhibited less death anxiety than the 

respondents who claimed no affiliation with any religion. 

These findings did not support the earlier findings of 

Young and Daniels (1981). 
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A small sampling (20 subjects) of terminally ill 

adults from 41-91 years of age were the focus of the Smith, 

et al. (1983-1984) study designed to assess religion and 

death attitudes. Fear of death on both conscious and 

fantasy levels was found to be low. The fear of death 

became less with increasing age. 

Other Variables Influencing 

the Child's Concept of Death 

Many of the researchers whose work related to the 

child's concept of death and cognitive development also 

observed that the child's concept of death was much 

affected by a complex external environment. Physical, 

mental, emotional, social, and cultural influences aside 

from the religious and developmental factors already 

discussed "modify the child's inherited and congenital 

make-up" (Mitchell, 1967) and guide children's perceptions 

and thinking. This theoretical approach to variables 

influencing the child's concept of death considers life 

experiences related to death, media communication related 

to the presentation of death, terminal illness, ethnicity, 

socioeconomic level of parents, and gender. 

Direct experience with death is viewed by Reilly, 

et al. (1983) to be a potential catalytic agent that may 

result in the speeding up of the child's developmental 

process of death conceptualization. In a study of 60 
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children ranging from 5-10 years, Reilly et al. (1983) 

compared children that had personally and directly experi

enced the death, divorce, or separation of significant 

others. By utilizing an open-ended children's interview 

schedule, Reilly compared children's conceptions of death 

and personal mortality in relation to life experiences. 

Results showed that children who had experienced the loss 

of someone close were more likely to believe in personal 

mortality and offered more realistic information about 

death and dying. 

Mary Ellen Goodman (1970) stated that "no child can 

develop early a realistic concept of death if he has 

neither observed it, even at a subhuman level, nor partici

pated in efforts to prevent it, nor in the 'grief business' 

that follows it." Anecdotal reports and observations of 

children at play suggest otherwise (Kastenbaum, 1977). The 

naturalistic observation of children at play provides a 

sampling of children behaving like children outside the 

context of research framework. Play behavior is of 

particular interest as several of its forms have been in 

existence over time and space (Opie & Opie, 1959) . The 

familiar "ring-around-the-rosy" game originated during the 

medieval plague in Europe (Kastenbaum, 1977) . Children 

were aware of those around them falling victim to illness. 

In an effort to confront and master death, hands were 
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joined in shared activity. Tag and chase games are often 

called by a variety of local names but can include explicit 

death themes such as "Dead Man Arise!" In this game, a 

child lays down and pretends to be dead. His playmates 

sing a death song. Periodically a body part of the "dead" 

child is moved to guarantee that he remains "dead." 

Parting gestures between the "alive" playmates and "dead" 

victim give way to a flurry of action as the "dead" child 

suddenly leaps up, chases his playmates, and attempts to 

catch them and make them "dead." Chasing games such as 

this are interpreted as death being the all-powerful "it," 

capable of transforming, in a scary and thrilling way, a 

victim's position at slightest contact (Crase & erase, 

1975; Kastenbaum, 1977). Psychiatrist Gregory Rochlin has 

shared his observations of young children playing out 

themes related to death (Rochlin, 1967). Much of this play 

involves the fairy tale themes of death which is overcome 

by a magical kiss. 

Whiting and Whiting (1975) closely attach 

significance of games and play to cultural influences which 

are learned by the child within his own particular society. 

Forms of play may well involve many overt and subtle 

aspects of a peculiar society's beliefs and values related 

to life as well as death. 
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Children's death related experiences and ideas are 

aptly expressed in their artwork. "The arts, reflecting 

life, are arenas where contradictions can coexist, where 

neither the bright nor the dark must eradicate the other's 

existence. They provide a sense of comfort and kinship as 

they give voice to the unmentionable and most inner 

torments" (Bertman, 1982). Some of these inner torments 

reveal how death is utilized as revenge, for control of 

others, and for punishment of unacceptable actions. 

Artwork also portrays death as an instrument of children's 

feelings of shame, remorse, guilt, and anger (Plant & 

Plank, 1978; Bertman, 1982). 

Media technology has greatly increased the contem

porary American child's experience with death. This 

experience is indirect and often highly distorted from 

reality (Kastenbaum, 1977). Character's die "clean" deaths 

on one television episode, yet reappear unharmed week after 

week. Natural deaths accompanied by honest grief are 

rarely depicted (Wass & Corr, 1984). In contrast, what is 

realistically portrayed is often within the context of 

highly technological medical science. Death is shown as 

not only conquerable, but often reversible. Death once was 

characterized by lack of pulse and respiration. Today it 

frequently signals not the end of life, but the commence

ment of medical procedures to reverse the phenomenon. The 
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meaning of DEATH to children today is thus different than 

even twenty years ago (Fulton, 1977). 

Studies of terminally ill and normal children 

conducted by Bluebond-Langner (1977) indicate that a 

particular account of death that a child gives at any one 

time in life reflects not so much age, but intellectual, 

social, and psychological concerns based upon immediate 

experiences at the particular given time when death is 

discussed. Thus, terminally ill children of all ages come 

to know that they are dying in terms cognitively thought 

only to be possible in older children. 

Spinetta and Maloney (1975) conducted studies that 

suggest that a high level of awareness pertaining to 

illness is perceived by the leukemic child. Terminally ill 

children were viewed by Kliman (1969) to possess an 

emotional maturity beyond their years. This is often 

coupled with a knowledge of approaching death that is 

accepted and dealt with in a realistic manner. Waechter 

(1971), however, found that the terminally ill children 

ages 6-10 participating in his study displayed death 

anxiety two times as high as his control group utilized in 

the same study. Parents of terminally ill children were 

also viewed to be anxious, angry, and guilty (Stillion & 

Wass, 1979). In contrast, Karon and Vernick (1968) devised 

a program of open discussion for children about the child's 
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own terminal illness. Fifty one children were involved in 

the program, and none showed significant adjustment 

problems during the period of association with the program. 

Cultural factors influence beliefs about not only 

communicating with children about death. They also 

influence what is apparently communicated to, and perceive 

by the children themselves. Koocher's study in 1974, as 

reviewed earlier, revealed, among his findings of death 

conceptualization by cognitive developmental staging, that 

there are no differences between ethnic subgroups as to 

their concepts of death. His study, however, only included 

a total of 14 non-caucasian children. In 1980, Wass and 

Towry undertook a study utilizing 73 black and 85 white 

lower middle class elementary school children, ages 9-12. 

Each child completed a 4-item questionnaire on death. 

Results indicated that in general, death concepts of black 

and white children are similar. A larger proportion of 

white girls thought that perhaps "dead" people can come 

back to life while a larger proportion, of black boys 

defined death as the cessation of body functions. White 

boys tended to define death as the end to living. 

Other researchers, like Rochlin (1967) and 

Mclntire, et al. (1972), have primarily studied the factor 

of socioeconomic status and the child's concept of death. 

They found that children from lower socioeconomic groups 
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are more likely to cite violence as the cause of death 

where as middle class children generally cite disease, 

cessation of vital function, and old age as the main causes 

of death. This is thought to be due to the inner city 

experiences common to the lower socioeconomic child in that 

they have "repeated exposure to death and chronic illness," 

whereas middle-class children are more familiar with "all 

of the death delaying tactics of modern medicine" (Rochlin, 

1967; Mclntire, et al., 1967). 

One study was found to focus on the variance of 

sexual gender (Perkes & Schildt, 1979) as a possible 

influencing factor related to the child's concept of death. 

For the purpose of viewing the effect of present societal 

efforts to decrease sex stereotyping, Perkes and Schildt 

had one hundred fifty two seventh, eighth and ninth graders 

complete a Likert-type instrument related to their concepts 

of death. The subjects included 71 males and 81 females. 

Results indicated that the two sexes differed significantly 

on 50% of the survey items. Females, more than males, 

favored abortion, valued funerals, and were concerned with 

their body after death. Differences were also found in 

attitudes expressed about capital punishment and life after 

death. No significant female-male differences were found 

in fear of death. The resulting conclusion was generally 
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attributed to attitudes which are learned as a result of 

traditional sex roles advocated by society. 

Summary 

The preceding review of literature has focused on 

the influence of child development related to conceptions 

of death and religion, the religion of children and 

religion in general as an influence on death conceptualiza

tion and other variables influencing the child's concept of 

death. 

During pre-adolescence dramatic changes occur in 

how the child views the social world. This results in 

changing views of death. 

Many factors influence how a child views death. 

These include cognitive and religious development as well 

as factors relating to life experiences with death, media 

portrayal of death, terminal illness, ethnicity, socio

economic status of parents and gender. 

No prior research was found to explore religion and 

death concepts of the pre-adolescent or younger child. 

There is still much to be learned from the child about his 

view of death and how religion may affect this perception. 



CHAPTER III 

METHODOLOGY 

This chapter presents information on the research 

design, the setting and sample, human subjects, and the 

data collection and analysis. 

Research Design 

An exploratory design was selected to answer these 

questions: 1) How does religious education and religious 

emphasis in a child's life influence the child's concept of 

death? 2) How does the concept of death of the religiously 

educated pre-adolescent child differ from the pre-

adolescent child whose life has not had a religious 

emphasis? The method of the study was grounded theory as 

conceptualized by Glaser and Strauss (1967). Grounded 

theory is a qualitative methodology which is inductive in 

nature though its operational methods contain both 

inductive and deductive elements. The general process 

underlying grounded theory is the concurrent collection, 

coding and analysis of data (Glaser & Strauss, 1967). 

There are two major methods utilized to develop theory via 

this research methodology. These are constant comparative 

analysis and theoretical sampling (Glaser & Strauss, 1967). 

43 
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Grounded theory is a method to identify social-

psychological processes which are going on in the social 

scene (Glaser & Strauss, 1967). The researcher is the 

primary tool for investigation (Leininger, 1985). This 

methodology is especially appropriate in attempting to 

study problems where substantial variables have not 

previously been identified (Stern, 1980). Little is known 

about religion as a factor in how a person views death 

(Feifel, 1977; Swain, 1979; Wass & Corr, 1984). Following 

Glaser and Strauss' protocol (1967) and field research 

strategies of Schatzman and Strauss (1973), the informal, 

semi-structured interview was the primary method used to 

learn the culturally relevant factors which create the pre-

adolescent child's view of death. This "interview", is 

carried out in much the same manner as that of a casual 

conversation (Schatzman & Strauss, 1973). 

Grounded theory allows the researcher access to how, 

human events, situations, and experiences are influenced by 

the interaction of all phenomena to shape the individual's 

viewpoint. It also allows access to the mechanisms learned 

and used by people to make sense of their world. In this 

case, the interviewee is the teacher, and the researcher is 

the learner (Stern, 1985). 

Children are an excellent source of information. 

Listening to what children have to say with sensitive 
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awareness to the child's thoughts and feelings can elicit a 

wealth of rich data (Goodman, 1970; Aamodt, 1972; Wass & 

Corr, 1984). Schatzman and Strauss (1973) state that "the 

researcher's awareness of and capitalization on his 

sensitivity is perhaps his most valued resource and tool 

for discovery" (pp. 52, 53). 

In summary, this exploratory study focused on the 

holistic and culturally relevant factors that create the 

pre-adolescent1s view of death. Grounded theory interview 

strategy was the primary method of data collection. The 

goal of the study was to permit the pre-adolescent to teach 

the researcher about factors which constitute his/her 

concept of death. 

Setting 

Study informants were students from several public 

and parochial elementary schools in a northern midwest 

city. The city is a university community with a population 

of approximately 50,000 residents. Informants were 

recruited through public posting of general notices 

inviting 10 and 11 year old children to participate in the 

study. These notices were posted at city recreation 

centers, youth associations, churches, and the main city 

library. The same general notice was published in the 

advertisement section of one of the city's newspapers. A 

private area on the premises of the informant's home was 
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chosen as the particular site for data collection in an 

effort to maintain the child informant in his/her own 

natural environment yet provide for informant confidenti

ality. In communicating with the child about death, it is 

important that the child feel safe and non-threatened (Wass 

& Corr, 1984) . It was the belief of the researcher that 

the informants would feel more at ease in a familiar 

environment thus increasing the probability of informant 

verbalization. The informants' home sites represented a 

variety of socioeconomic conditions which were congruent 

with the city as a whole. 

Sample 

The criteria for selection of informants were as 

follows: 1) the informant was 10 or 11 years old; 2) the 

informant spoke and understood English; 3) the informant 

was willing to participate in the study; and 4) the inform

ant was willing to talk about his/her view of death; 5) the 

informant attended church on a regular basis OR the 

informant did not attend church on a regular basis; 6) the 

informant was presently a church school student and had 

attended a church school for a minimum of three years 

consecutively to the present OR the informant had never 

attended a church related school including pre-school and 

kindergarten. 
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The 10 and 11 year old age was chosen by the 

researcher for several reasons: 

1. Children of this age are increasingly able to articu

late their thoughts and feelings as compared to the 

younger school age child (Wass & Corr, 1982). 

2. Earlier modes of causal thinking are replaced by 

reality oriented, logical and naturalistic thinking 

that is based on objective observations and the laws 

governing physical and mechanical aspects of objects 

and events (Wass & Corr, 1982; Betz & Poster, 1984). 

3. As concrete logic takes place, the child of this age is 

able to sort out religious fact from fantasy (Klink, 

1972) . 

4. During the pre-adolescent period, concrete, logical 

thinking enables the child to consciously distinguish 

his parents from God (Klink, 1972) . When this occurs, 

it is thought to be the period where true individual 

religious experience may occur that is much less 

influenced by adults (Klink, 1972). 

5. Generally by this age, advances in cognitive ability as 

well as understanding of time and transformation of 

states allow the child to equate death with cessation 

of life (Betz & Poster, 1984). 

Parental information letters (Appendix A) were 

given to children who volunteered to participate in the 
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study after responding to the general notices regarding the 

study. The parental information letter explained the study 

and contained parental consent forms (Appendix B). 

The researcher visited each informant at his/her 

home prior to the initial interview session. This enabled 

the researcher to meet the informant and facilitate early 

rapport with him/her prior to the initial interview. 

Theoretical Sampling 

The process of theoretical sampling is a major 

operational mode of grounded theory methodology and is 

relevant to the rationale for selection criteria of 

informants. 

Theoretical sampling is the process by which the 

researcher collects and makes decisions as to what data to 

collect next and where data can be found in order to 

further develop emerging theory (Glaser & Strauss, 1967). 

By maximizing or minimizing differences among comparative 

groups, the researcher controls the theoretical relevance 

of data collection (Glaser & Strauss, 1967). 

It was thus necessary to plan the focus of each 

interview based on emerging data. The researcher thus 

selectively chose children from the available purposive 

sample that were deemed by the researcher as most able to 

impart knowledge that would aid in the conceptual 

development. 
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The process of theoretical sampling and interview 

focusing commenced after the first two initial interviews. 

This process continued to be utilized for the succeeding 

six of the first wave interviews with the religiously 

educated children. 

During the first two interviews a recurring theme 

of God's power to grant life or death was expressed by the 

informants. Both of these informants were girls with no 

direct experience with death. The researcher felt that 

perhaps a child with some direct experience with death 

would view life and death from a different perspective. 

The researcher therefore decided that this topic should be 

the interview focus for the fourth interview. 

During the interview, Goldfinger (the child's code 

name) expressed the idea that he would feel angry if God 

took his parents (by death) even though he felt that God 

would have something better for them. No religiously 

educated informant in the pilot study or thus far in this 

particular study had mentioned anger, let alone alluded to 

it in the direction of God. This provided a major focus 

for interview number four. 

The researcher next sought a child that had lost a 

person with whom a close relationship was shared. A 

gregarious, mature appearing female who told the researcher 

that her teacher said she "talked with her heart" seemed to 
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fit the bill. She had recently lost her favorite grand

mother "that shared my secrets with me." Data from this 

interview suggested that anger indeed existed in relation 

to death and God seemed to be the major power behind it. 

The same overall philosophies of all the children 

interviewed thus far contained common entities: (1) belief 

in God is important; (2) good people go to heaven; (3) bad 

people go to hell; (4) one is sent by God to heaven or hell 

when one dies based on one's "goodness" or "badness;" (5) 

one has only to be good and believe in God and He will let 

one into heaven at death; (6) God has acceptable reasons 

for death. 

All the children interviewed up this point in the 

study had a Catholic background. Perhaps philosophy 

differed with another religious background. The 

investigator thus proposed these questions: Was there also 

as much faith in God as had been suggested in the 

children's belief that "God knows best" even when it 

entails death? Do other religious backgrounds feel that 

God "wills" one or "selects" one to die? If so, was there 

anger associated with this phenomenon? Was death prepara

tion linked to goodness and heaven or a fear of hell? 

These questions provided the focus for the fifth interview. 

The researcher now felt it necessary to seek a 

child of protestant background to interview. A child of 
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Lutheran background was available. His father died of 

"heart problems" only thirteen months previously. Rambo's 

(code name) responses supported the Catholic children's 

ideas; however, his idea of a formal "judgement" had not 

been discussed in detail in the prior interviews. Where 

did it take place? Was the criterion for judgement the 

Commandments of God? Questions concerning the role of 

"judgement" in death were explored in interview six. 

The subject for interview six was a rather shy, 

soft spoken girl. Moe's (code name) religious affiliation 

was with the Congregational Church. She was beginning her 

seventh consecutive school year in a community Christian 

school composed of children of many varied religious back

grounds. This child had not had direct experience with 

death. The researcher desired to learn if lack of direct 

experience with death had a bearing on the child's view of 

a formal "judgement." Prior data concerning the judgement 

related to having a second chance to be "good" after one is 

doomed to hell which then allows admittance into heaven. 

The "second chances" idea had been discussed by Catholic 

children. Did both Protestant and Catholic children share 

this idea? 

The researcher focused on these two aspects of 

"judgement" in interview number seven. A Protestant child 

was selected to be interviewed in order to explore the idea 
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of "second chances" with a child from another religious 

group. 

The researcher decided to re-interview a former 

protestant subject who had not mentioned the idea of a 

"second chance." The researcher selected Rambo to be 

interviewed a second time since his very close and recent 

association with death could influence his views of "second 

chance." Since three protestant children had disagreed or 

been unsure about "second chances," the researcher opted to 

interview one last protestant child in the eighth interview 

regarding chances of getting out of hell. 

During the second wave of interviews (non-

religiously educated group), theoretical sampling began 

with the third interview and continued through the seventh 

and final interview. The second child interviewed 

mentioned that life beyond death involved a rebirth in 

which a person was literally reborn as a baby on earth or 

reincarnated as an animal. This provided the major focus 

for the third interview. The researcher felt that a child 

having recent experience with death may have given after-

death thoughts than a child never experiencing death. The 

child chosen for interview three was a female who had quite 

recently experienced the death of her maternal grandfather. 

Freddy (code name), the third child interviewed, 

talked at length about life after death, but information 
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was sketchy in relation to the function of heaven and hell 

and the power(s) effecting a rebirth/reincarnation. These 

topics became the foci for the fourth interview. Since the 

subjects to this point were female and had direct' recent 

experience with death, the researcher chose a boy to be 

interviewed who had not had any experience with death. The 

interview was difficult. Firefly (code name) was shy and 

responses were short and gave little information. Many 

times he responded that he had no idea of the subject, 

never had thought of it and had no .ideas. The researcher 

decided to retain the identical foci for interview five and 

opted to again interview a child who had never experienced 

death of a relative. The researcher knew from initial 

contact that this child was intellectually bright and was 

by no means shy. Teddy Bear (code name) seemed ideal for 

interviewing at this point. This interview provided a very 

different view of heaven and the role of God. Topics 

related to God's role and presence in the universe and the 

function of heaven became the focus of the sixth interview. 

The researcher desired to interview a male at this point as 

four of the five children interviewed were females. 

Lealeal (code name) became the next informant. 

In discussing the role and presence of God in the 

universe, the sixth child mentioned the topic of God 

choosing people to die. However, the conversation 
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suggested that God and heaven were not linked closely, nor 

was God associated closely with life after death. The 

researcher desired to follow these ideas through with one 

more male in the seventh interview. At the end of this 

particular interview, no more new information was being 

received, and interviews of the second wave (non-religious-

ly educated children) were terminated. 

Data Collection Procedure and Analysis 

The methodology for data collection and analysis 

was in accordance with the guidelines advocated by Glaser 

and Strauss (1967) and Schatzman and Strauss (1973). 

Grounded theory data are generally gathered using field 

techniques that include interview methods (Schatzman & 

Strauss, 1973). This was the primary method used to elicit 

factors which constitute the pre-adolescent1s concept of 

death. 

In keeping with the casual tone of grounded theory 

interviews, the interview process began with a few minutes 

of easy dialogue between researcher and informant in an 

effort to re-establish rapport. Topics of these friendly 

conversations dealt with recent events in the informants1 

lives, their pets, or comments about the change of season. 

This approach was effective in putting the informants at 

ease and drawing their attention away from the tape 

recorder. 
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Once the informant appeared relaxed, the researcher 

asked global type questions. "What happens when a person 

dies?" "Tell me where children today get their ideas about 

death." "If you were a video producer assigned to do a 

video on the subject of 'Death, 1 what objects, color, 

movement, and sound effects would your video have?" The 

rationale for assuming that these questions would lead to 

the desired information is based on use of such questions 

in the pilot study. These descriptive questions were 

expanded, thus allowing the informants time to gather their 

thoughts and extend their responses. 

Responses to these grand tour questions provided a 

focus for subsequent questions. Questions were developed 

from each interview for use in subsequent interviews. As 

an example, if a child talked about how he or she perceived 

death to be a punishment for wrongdoing, the researcher 

might query the next child as to whether death is a result 

of wrongdoing. If the second child also stated that death 

occurs as punishment, the researcher might ask the child to 

elaborate on the kinds of wrongdoing that cause death. 

A portable cassette tape recorder was used to 

record the interviews while written field notes were 

utilized to obtain informants1 non-verbal responses. The 

interviews were transcribed from the tapes, and both field 
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notes and the transcriptions were analyzed between 

sessions. 

As data was collected, each datum, or piece of data 

substance, was coded according to content. This piece of 

data consisted of a phrase, a sentence, or theme underlying 

the phrases or sentences. This coding was carried out 

according to what theme or key word(s) seemed to best 

identify the processes in the data. For example, responses 

such as "felt awful inside," "miserable ... I couldn't 

sleep," and "I felt sick inside," could be coded as 

"distress." As data was collected, each new data bit was 

coded according to content, compared with every other data 

bit, then clustered or categorized with existing data bits 

having similar themes or processes. This coding continued 

until properties and categories emerged. Selective coding 

was then utilized to sort data bits into the emerging 

categories. Concurrent coding and analysis continued until 

no new categories appeared in the data and theoretical 

saturation occurred. 

Following these initial stages of data collection 

and concept formation, the researcher moved into the 

concept development phase. This phase consists of three 

processes by which emerging theory is both expanded and 

densified (Stern, 1980). Concept development enables the 
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researcher to search for connections between the factors 

generated from the emerging data and categories. 

The first of these processes was focused on cate

gory reduction. Reducing categories is a method by which 

concepts can be connected through discovery of higher-order 

categories which describe several original categories 

(Stern, 1985). Schatzman and Strauss (1973) termed these 

connections "linkages." "As linkages emerge, categories 

collapse and form more general categories" (Stern, 1980, p. 

22) . This was accomplished in much the same way as one 

would combine separate categories describing Fords, 

Chevrolets, and Buicks into one higher-order category 

labeled "Cars." Thus, second-wave interview categories of 

"reincarnation" and "perpetual development" (referring to 

life after death) were reduced to become the properties of 

the higher order category of "Transcendence." It should be 

mentioned that during this process, an attempt was made to 

collapse data from the first wave interviews into higher 

order categories. This attempt was not successful. The 

researcher believes this was due to two reasons. The pilot 

study enabled the researcher to become much more sensitive 

to pertinent data and thus initial efforts to categorize in 

this study led to perhaps a higher order categorization 

more quickly. It also may have led to this step too 

quickly through unconscious bias related to the pilot study 
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and thus several embedded themes had to be teased out of 

the initial categories in addition to eliciting data 

leading to new themes. 

Selective sampling of the literature, the second 

process of the concept development phase, allowed the 

researcher to search for literature about the emerging 

concepts under study. At this point, existing literature, 

used as data, was woven into the matrix consisting of data, 

categories, and concepts (Stern, 1980). Literature was 

carefully scrutinized in relation to its support or 

rejection of emerging concepts. Once the higher-order 

categories were brought together with the relevant litera

ture, the conceptual framework began to take shape. It was 

now necessary for the researcher to return to informants in 

a selective manner for the purpose of gathering further 

data. 

The third process of concept development consisted 

of selective sampling (Stern, 1985). Interview questions 

continued to be developed from former interview data but 

were specifically directed at identifying the properties of 

the main categories in order to support or reject the 

emerging framework hypothesis. Through this selective 

sampling process, categories were expanded to the point 

where the researcher felt no new information was being 

received. Stern (198 0) terms this point "saturation of the 
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categories" and defines it as the point where no new infor

mation is being received that further explains that 

particular aspect of the emerging hypothesis (p. 22) . 

The last focus of the concept development phase 

dealt with identifying the central processes underlying the 

phenomenon under study. This was accomplished by studying 

each emerging factor in light of dominant or central themes 

in order to pull the loosely constructed conceptual frame

work into a framework that could be described in a theo

retical and integrated manner. The. latter was accomplished 

during the final phase which is termed concept modification 

and integration (Stern, 1985). Two main processes occur 

during this phase, that of theoretical coding and memoing 

(Stern, 1985). Throughout the data collection process the 

researcher kept memos of ideas relating to the analysis of 

emerging hypotheses that were sparked by data. These memos 

were now sorted as a means of organizing the written 

presentation of the emergence of the theory as it was 

achieved phase by phase, modification by modification. 

Theoretical codes as developed by Glaser and Strauss (1967) 

are a means of helping the researcher move from a descrip

tive frame of reference to a conceptual, testable theory. 

The codes help the researcher develop theory out of 

description and define concepts precisely (Stern, 1985). 

This entails applying various analytical schemes to the 
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data for the purpose of enhancing their abstraction. This 

may be done in the form of tables, models or diagrams. 

Theoretical coding required the researcher to now focus on 

the core variables, or central themes, in light of their 

causes, contexts, contingencies, consequences, covariances, 

and conditions. Following this, a diagrammatic scheme was 

constructed to show, using emergent central themes of data, 

how religious education and religious emphasis in a child's 

life influence the child's concept of death and how the 

concept of death of the religiously educated pre-adolescent 

differs from the pre-adolescent whose life has not had a 

religious emphasis. When this was completed, the 

researcher described the scheme depicted. 

Human Subjects Consent 

The procedure for the protection of human rights 

for this study was followed in accordance with mandates set 

by the Human Subjects Committee (Appendix D). 

The visit to each informant's home prior to initial 

interview allowed the researcher to give a careful oral and 

written explanation (Appendix C) of the purpose of the 

study, the method of data collection, and time requirements 

to each informant. Subjects were assured of the confi

dentiality of information and advised of their right to 

withdraw from the study at any time. Future use of the 

data was outlined. Permission to conduct the study was 



61 

granted by the Human Subjects Committee prior to the 

recruitment of participants. The parents of the informants 

sighed the consent form (Appendix B). To indicate their 

understanding of the study and their participation, the 

informants signed the assent form (Appendix C). Both 

parental consent and informant assent forms were signed at 

the pre-initial interview visit to the informant's home. 

Summary 

The interviews with the pre-adolescents were semi-

structured to elicit their thoughts and feelings about 

death. Tape recordings and field notes were analyzed 

according to guidelines of Glaser and Strauss (1967) and 

Schatzman and Strauss (1973). Factors relating to the 

concept of death as interpreted by the pre-adolescent were 

discovered. Core variables that emerged from the factors 

provided a holistic view of the pre-adolescents1 concept

ualization of death. 



CHAPTER IV 

PRESENTATION AND ANALYSIS OF DATA 

This chapter presents characteristics of the 

sample, coding, analysis and categorization of data (first 

wave), and externally controlled passage to death and 

destiny as a process. It also presents coding analysis and 

categorization of data (second wave), dualistic 

internally/externally controlled passage to death as a 

process, and contrast and comparison of emergent processes. 

Characteristics of the Sample 

The population for this study was selected accord

ing to the study criteria from a northern midwest city. 

The selection of the sample was data driven through the 

process of theoretical sampling. A total of fifteen 

children volunteered to be interviewed. All of these 

children were interviewed once and one child was inter

viewed twice over the six week period of data collection. 

All children were interviewed in their homes at times 

convenient to them as well as their parents. Interviews 

were held in two waves in order to address the research 

questions. The religiously educated children were inter

viewed first. Following these interviews, the seven non-
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religiously educated children were interviewed. Table 1 

presents information concerning each child's sex, age, 

place in the family constellation, years of completed 

church school education, church attendance and marital 

status of the child's parent. Fifteen children were inter

viewed through the process of theoretical sampling. With 

the completion of the fifteenth interview, theoretical 

saturation occurred and interviews were terminated. 

Eight of the subjects were female, seven were male. 

Four 10 year old children and 11 eleven year old children 

participated in this study. The child's place in the 

family constellation varied greatly. Five subjects repre

sented eldest children, two were middle children, and seven 

were the youngest children in their family. Only one of 

the subjects was an only child. 

All of the subjects were presently fifth and sixth 

graders. Of the fifteen children participating in the 

study, eight were religiously educated and seven were not. 

Three of the subjects had completed six consecutive years 

of church school including kindergarten, three had 

completed five years and two of the subjects had completed 

four years. 

Eight of the children stated that they attended 

church on a regular basis (approximately once per week) 

while seven said that they have never attended church on a 



TABLE 1 

SUMMARY OF SAMPLE CHARACTERISTICS 

Church 
Child's Child's Place Years Attendance Marital 
Code in the Family Completed in on a Regular Status of 
Name Sex Age Constellation Church School Basis Parents 

Alf Female 11 Only Child 6 Yes Unwed 
Teenwolf Female 10 Youngest of 3 4 Yes Married 
Goldfinger Male 11 Youngest of 3 5 Yes Married 
16 Candles Female 10 Middle of 3 5 Yes Married 
Rambo Male 10 Middle of 3 4 Yes Widcwed 
Moe Female 11 Youngest of 3 6 Yes Married 
Sam Male 11 Older of 2 6 Yes Married 
Saxs Male 10 Oldest of 3 5 Yes Married 
Pegasus Female 11 Oldest of 3 0 No Married 
Friday Female 11 Older of 2 0 No Married 
Freddy Female 11 Youngest of 3 0 No Divorced 
Firefly Male 11 Younger of 2 0 No Married 
Teddy Bear Female 11 Younger of 2 0 No Divorced 
Lealeal Male 11 Youngest of 3 0 No Married 
Vivian Male 11 Oldest of 3 0 No Married 
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regular basis. Three of the latterly mentioned children 

could not recall any previous church attendance. 

Most of the subjects* parents were married. One 

subject had a single unwed parent, two subjects had 

divorced parents and one child had a widowed parent. 

Coding. Analysis and Categorization 

of Data (First Wave) 

After much shuffling of data bits through the 

constant comparitive analysis process and redefinition and 

establishment of categories through theoretical sampling, 

five concepts and twelve categories emerged from the data. 

Table 2 shows the final results of categorization of data 

for the first wave of interviews involving the religiously 

educated group. 

The five emergent concepts are FAITH. LIMBO. TRANS

FORMATION . EXAMINATION, and TRANSCENDENCE. Twelve cate

gories labeled ASSIMILATING, IMAGINING, EXERCISING, 

SELECTION, VOLITION, INEVITABLENESS, CONFIRMATION, CONFLICT 

OF EMOTIONS, PREPARATION, CRITERION, REWARD, and PUNISHMENT 

give meaning to the concepts through specific relationships 

and linkages and describe a process which explains the 

religiously educated child's concept of death. These rela

tionships are now discussed. 



66 

TABLE 2 

Final Categorization of Data and Grouping 
of Categories Under Its Related Concept 

(Religiously Educated Group) 

CONCEPT CATEGORIES 

ASSIMILATING 
FAITH IMAGING 

EXERCISING 

TTlurort SELECTION 
LIMB0 VOLITION 

INEVITABLENESS 
TRANSFORMATION CONFIRMATION 

CONFLICT OF EMOTIONS 

EXAMINATION PREPARATION 
CRITERION 

TRANSCENDENCE REWARD 
PUNISHMENT 

Externally Controlled Passage to Death 

and Destiny as a Process 

Figure 1 shows a model depicting a conceptual 

orientation as derived from the data. This model diagrams 

the relationships between concepts and their subcategories 

as well as between concepts. Appendix E contains the 

labeled concepts and their categories. 

The phenomenon originating from the data that 

explains the religiously educated child's concept of death 

is the process of an "externally controlled passage to 



EXTERtW...LY CONTRcu.£0 PASSAGE TO DEATH AN> DESTINY: 

1lE RELIGIOUSLY EOOCATED PRE-ADa...ESCENT CHILO•s Cot«:EPT ~ DEATH 

FAITH LIMBO 

I\ I\ 7\Tl\ ~ 7l~T\ )T\ 
Assimilating Imagining Exercising Selection Volition Inevitableness Conflnnation Conflict Preparation Criterion Reward Pun I shnen t 
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Emotions 
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Substantive 'Iheory--Externally Controlled Passage to Death and Destiny 
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death and destiny." This construct refers to the reli

giously educated child's belief that the course and timing 

of man's life (and death) is solely controlled by the power 

of God. Thoughts and feelings related to God's power to 

control man's destiny causes specific cognitive and 

behavioral changes to occur in man. These changes are 

directed toward the goal of gaining favor with God and thus 

a chance at being granted eternal life. Ultimately, 

though, it is God's will that decides man's destiny. As 

man passes through life toward his inevitable death, 

several personal concepts are experienced. The five 

concepts that depict this externally controlled passage are 

faith, limbo, transformation, examination, and transcen

dence. Faith is a personal process that occurs during 

life. Limbo characterizes a state between life and death 

while transformation characterizes change that occurs with 

death. Examination occurs following death and determines 

where transcendence beyond death takes place. 

The relationships and meanings of each concept and 

their categories depicted in the model of Figure 1 will now 

be discussed. See Appendix E for labeled concepts and 

categories. 

Faith Faith is trust and belief. The religiously educated 

child is taught to have explicit faith in God. Faith is 

mostly learned at church school where one is taught that 
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belief in God is demonstrated in behavior that is "good." 

God's reward for "good" behavior is kept in conscious 

awareness of the child through vivid mental pictures of 

heaven and the happiness of unending life. 

Religiously educated children utilize faith. They 

may fear death but they are confident that it is transient 

in nature and that if one is "good" and believes in God, 

eternal life in heaven will be granted after death. Three 

categories comprise aspects of faith and occur concur

rently: assimilating, imagining, and exercising. 

Assimilating. Faith has to be nurtured for it to 

grow. Assimilating refers to ideas that are taken in by 

the children that propagate and sustain a belief in God 

that aid in the growth of religious faith. Most of these 

ideas are assimilated at school and at times relate to 

death. Some of the ideas of death are learned by reading 

the Bible or through direct experience with death or a 

combination of these methods. 

A vast majority of ideas learned at school in 

relation to death require cognitive and affective faith in 

God, faith that heaven exists, faith that the dead go to 

heaven when they die, and faith to believe that death is 

good because it leads to everlasting life. Ideas also 

suggest how one is to behave in relation to death and 

require that one must have a faith in the power and 
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promises of God, otherwise the confidence in the surety of 

the dead person's destiny would be ungrounded and insecure. 

Examples of data from the category are: "I learn 

most of my ideas at school." "You learn that if the people 

die, they'll go to heaven." "We just had a chapter in 

school about death and all it really said about death is 

that it's everlasting life and that you should feel kind of 

happy about the person." 

Imagining. The second category of faith refers to 

the use of imagining or the envisioning of mental pictures 

that refer to the ultimate goal toward which one is 

committed. To religiously educated youngsters this is 

thought of in terms of heaven. 

Heaven is far away. It is inhabited by only good 

people that have previously died, the angels, God and 

Jesus. It is a beautiful place, more beautiful than earth. 

It's located somewhere on top of the clouds. To some, it 

looks like a forest, to others a golden castle with golden 

arches. One may feel a little strange in heaven because 

it's far from earth, but it is a place where all good 

things are, and only happiness is felt. The experience of 

sickness and pain is unknown and time is spent meeting new 

friends, pursuing own interests, and watching over loved 

ones on earth. The sting of death is forgotten and 

families are reunited. Heaven contains homes for its 
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inhabitants much like earth. Children without parents are 

"adopted" by others or are watched over by other people 

until they are old enough to care for themselves. Physical 

appearance may be different than on earth but physical 

abilities remain the same. Transportation is likely to be 

different than earth. The inhabitant of heaven is assured 

an unending life of happiness. 

Data bits from this category are: "I think all is 

happy." "A little like earth but more beautiful." "It's a 

place where you don't get sick or have .any pain." "She 

would be very happy together because now my grandma could 

be with her son." 

Exercising. The third category of faith refers to 

cognitive, affective and psychomotor behaviors that arise 

from, and are nurtured by ideas that require faith in God. 

These ideas are assimilated from school and other experi

ences and are also envisioned in relation to God. these 

behaviors are guided by faith in that the faith in God 

shapes the thinking, feeling, and acting in a certain 

specific manner. 

To exercise faith one should believe in Jesus, feel 

good about Him, stay on good terms with Him, try to be 

good, invite God into your heart, act like Him, don't put 

God down, tell other people about Him, and let God win. 
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These are the behaviors that the children reported 

as the "good" behaviors that assure one eternal life in 

heaven and thus render death on earth of relatively little 

consequence. This requires faith, commitment, loyalty, 

service, a positive attitude, and submissiveness toward 

God. It involves aligning human will with God's will and 

is motivated by intrinsic values for attaining heaven. 

Several data bits in this category are representa

tive of exercising faith. "Believe in Jesus." "Feel good 

about God." "She put down God and she shouldn't have done 

that." "... spread the word [about God]." "Think that God 

is there with me and He'll guard me." 

Limbo Limbo refers to an unstable, uncertain situation 

where life or death may occur. This situation can happen 

at any time in one's life and is affected by God according 

to His will. Man has no power over this event and there

fore assumes a totally impotent posture. Faith in God 

leads one to recognize the omnipotence of God who has 

ultimate power and control to give or take life. this 

power is seen in the ability of God to will life to one 

person and death to another whenever and however He 

desires. Decisions to grant life or death are swift and 

proceed without warning. Two categories comprise aspects 

of limbo. 
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Selection. This category refers to one method by 

which God removes a person from earth (via death) through 

His will. Knowledge that one may be selected and removed 

from earth by God causes a limbo state. If God does not 

select a person, he lives. If he is selected by God, he 

dies. The reason God selects certain people to die is so 

that He can have them in heaven with Him presumably to be 

angels, or to have a better life than that on earth, 

fulfill a need that God has whatever that may be, or to 

keep the population of earth in optimal balance. People 

are selected by God when they are thorough serving Him on 

earth, if they are respected by God, and if they have been 

"good" on earth. Examples of data from this category are: 

"Maybe He ... just wants them to come to heaven so He 

[says] 'Hey! You're next!"' "If He has something better 

for them He will take them." "... when God calls someone 

to heaven ... it's better that God called them to heaven 

than they should stay on earth." "... maybe He would pick 

you as an angel." "He needs them more than we do." 

Volition. The second category of limbo refers to 

God's power to grant life or death through His will alone. 

The power utilized in this act is so strong that man, 

again, is powerless to escape God's decisions. If one is 

wicked, disloyal, or exerting a negative influence, God may 

take away life out of anger at the person's behavior. In 
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taking away life, He may be "saving" one from a worse 

death. In granting life, He performs the act that only He 

has the power to do. It is also God that makes the 

ultimate decision of life or death in crisis situations and 

is the force behind the results normally accorded to life-

giving technology, surgery, and emergency care. As with 

selection, this force of will is utilized with decisive 

swiftness. Because no one knows when God will exert His 

will in their life and save one from death or effect death, 

one is always in a state of semi-conscious or unconscious 

limbo. Data bits from this category are: "If God wants 

them to die He just makes their heart stop beating." "When 

you're on the operating table dying, or dying in bed, right 

there and then [He has to decide] whether He wants you to 

die or not." "If God wanted them to die ... He wouldn't 

let the machines work on them. He'd let them die." "When 

God wants you to die you can't fight it." "If He doesn't 

want them to die ... He will heal him." "No one can do 

that [bring someone back to life] but god." 

Transformation Once God has selected a person or willed 

him or her to die for whatever reason, death occurs and the 

process of transformation commences. Physical changes of 

the body ensue as a decaying process begins. There is a 

separation of the body and soul as the soul leaves the 

body. Movement ceases and all living functions stop. 
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Death is an inevitable personal event. It may 

occur at any time but is more likely to occur as one gets 

older. Death impacts man. It brings to mind man's mortal 

nature and thoughts of one's own death. The reality of 

loss and separation transform normal emotional stability 

into an upheaval of conflicting thoughts and feelings that 

vacillate between positive and negative aspects of death. 

Uncertainties relating to death and dying center around 

aspects of suffering, pain, and whether one will reach 

heaven. The focus of anxieties are nuclear war and murder. 

There are three aspects comprising transformation. These 

are inevitableness, confirmation, and conflict of emotions. 

Inevitableness. This refers to the fact that 

sooner or later in life, death occurs. The thought of 

dying, however, is remote to pre-adolescents who speculate 

that their own death is still fifty to seventy years away 

as compared to the age when most deaths occur. Data 

examples from this category are: "All people die 

sometime." "Everyone will die." "I hope to live pretty 

long but I think I'll die about when I'm sixty." "I figure 

I have 70 years more at least." 

Confirmation. This second aspect of transformation 

refers to signs that confirm that death has indeed 

occurred. This may involve technological confirmation 
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through the use of the electrocardiogram machine, technical 

measures such as feeling for absence of pulses or looking 

for outward signs of decomposition. 

It is not possible to visibly see the soul or 

spirit leave the body at death as the soul has a reported 

appearance that is transparent in nature much like that of 

a ghost. The soul continues to live as a disembodied 

entity following death. After some period of time one 

could confirm that the total transformation of death has 

taken place. The flesh and bones will have decayed and 

only an ash or dust-like substance will remain. Examples 

of data from this category are: "If you're in the emer

gency room and that machine makes a straight line." "You 

put your hand on their necks and feel if their pulse is 

still going." "Like their bones stay on the earth and 

their spirit and stuff goes ..." "Totally transparent 

floating upwards ... [soul leaving body]." "It decays and 

stays on earth and turns to ashes." 

Conflict of Emotions. The last aspect of transfor

mation refers to the cognitive and affective transformation 

which occurs in relation to death. This transformation 

involves an emotional upheaval with conflicting thoughts 

and feelings. These thoughts and feelings may be stirred 

by thoughts of others' deaths or thoughts of one's own 

inevitable death. 
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Sadness is one of the major emotions experienced in 

relation to death. It centers around feelings of separa

tion from loved ones and feelings of loss and emptiness. 

Sadness incurred with separation and loss is 

tempered with happy, positive thoughts that the deceased 

person's soul is now in heaven where all is good. This is 

especially comforting to those who have lost a loved one to 

death that was suffering much pain or that was ill for some 

length of time. However, anxieties arise over thoughts 

that the deceased may have not been allowed into heaven. 

This starts circular feelings which revert back to sadness 

over the possibility of never seeing the person again. 

This is coupled with hopeless feelings of possible final 

separation. Sadness causes one to cry and not feel like 

eating. It causes one to describe mental pictures of death 

in terms of dark colors accompanied by slow, sad music. 

Happy feelings focusing on the soul's heavenly abode are 

described in mental pictures where colors are described as 

bright. 

The cause of death is reportedly God's will. When 

death ensues, in which a close loved one is involved, 

feelings of anger and injustice arise that are directed at 

God. The anger abates in time and is usually overshadowed 

by positive happier feelings related to heaven and eternal 
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life. In contrast, feelings of justice are present in the 

thought that everyone has to die sometime. 

Several fears related to death stem from thoughts 

related to possibilities of nuclear war and burglary con

nected with murder. Specific anxieties are related to loss 

and separation from families and caretakers, violent death, 

pain, and personal suffering. Uncertainty arises from the 

lack of knowledge concerning whether or when these events 

might occur. 

Examples of data bits from this category are as 

follows: "I didn't feel so bad about her dying because I 

knew she was going to heaven." "Not being able to see them 

anymore." "Feels sort of sad because everybody it loves is 

back down here." "I didn't think it was fair that God took 

her away ..." "... because if we do have a nuclear war and 

I am left alone, then I won't have anyone to turn to .. ." 

"I always think ... someone might come in to our house and 

kill us." 

Examination At some point following death, a highly 

significant process occurs in which God reviews the life of 

the deceased person. This process is significant because 

the results determine eternal destiny. If the overall 

behavior of the person is deemed to have been "good" by God 

in that the person did not violate the Ten Commandments and 

the person had a belief in God, then the person is rewarded 
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with eternal life in heaven. If the person is judged by 

God to have not been "good," then the person is sent by God 

to hell to be punished. It is therefore prudent to "act 

good" all the time as God watches one's actions. It is 

necessary to prepare for death in that one should not die 

with a track record of "badness" or one will surely be 

judged as "bad" and be sent to hell. Preparation for death 

thus centers around penitence for sins (badness) and refor

mation of behavior. Two aspects of examination exist. 

These are preparation and criterion. 

Preparation. Preparation refers to the timing and 

actions involved in preparing for the character examination 

in which God judges one fit for heaven or not. 

Preparation should perhaps begin early in life and 

become a pattern of "acting good," but this process may not 

occur until later in life. Preparation timing may there

fore be dependent on health status and odds of ensuing -

death. As one approaches old age and death becomes more 

imminent, death preparation becomes a necessity. 

In order to "pass" the examination favorably, one 

must erase all "badness" from the "records" by asking God 

for forgiveness of sins. Then one must "act good" and "be 

better." Data examples from this category are: "... If 

you know you're healthy and everything, you could get 

prepared for death a little later but if you know you get 
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sick very easily, and that you have a disease or something, 

that you could die anytime, well, when you're older, then 

you should get ready sooner." "I think you'd probably 

start thinking about Jesus a little more ..." "... you 

should try to be better, try to get better everyday." 

Criterion. Criterion refers to the standard of 

measurement that God utilizes to judge the character of 

man. The criterion used in the examination is the Ten 

Commandments which include rules about how man should treat 

others. The degree to which one has adhered to the 

Commandments influences God's decision as to the "goodness" 

or "badness" of the person's character. God's decision is 

final, and it is upon this decision that the person's 

eternal destiny lies. Data from this category include: 

"If God judges them, and they do good things on earth and 

follow His Commandments, they'll go to heaven, but if He 

judges them and doesn't think they are good to go to 

heaven, He'll say, 'Go to hell.'" "He decides whether 

you've kept the Ten Commandments, whether you're good or 

not." 

Transcendence Transcendence refers to going beyond the 

limits of death. This specifically applies to life after 

death and is solely dependent upon the results of the 

examination of character conducted by God. If one "passes" 
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the examination favorably, he is rewarded with life eternal 

in heaven. If he or she "fails" the examination, a 

sentence of punishment is meted out by God in which "life" 

is spent in punishment for sins ("badness") in a place 

called hell. In hell, life is an unending miserable 

existence from which there is no escape. In contrast, 

heaven is all joy where one experiences a happy life that 

never ends. There are two aspects which comprise transcen

dence: Reward and punishment. 

Reward. Reward refers to the "prize" of eternal 

life in heaven which is granted by God to those who have 

been examined and judged by Him to have "good" characters. 

Heaven is the reward for those that believed in God during 

their lifetime previous to death, and were "good" as judged 

by their adherence to the Ten Commandments following their 

death. Data examples from this category include: "Just if 

your good you go up to heaven." "That if they're good 

they'll go to everlasting life in heaven when they die." 

"... if you believe in Jesus Christ, you'll go to heaven no 

matter what happens." 

Punishment. This last aspect of transcendence 

refers to the destiny of those who were examined and judged 

by God to have had "bad" characters. This is the fate of 

those who failed the character examination, those who had a 
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record of not abiding by the Ten Commandments, and those 

who did not believe in God. These are the people whom God 

desires to keep out of heaven, those who will not live 

forever in a place of happiness. These are the people who 

transcend beyond death to a place called hell because of 

their despise and hate for God and "meanness" to others. 

Hell is a place of torment. People reportedly are 

burned there and are punished by the Devil for their sins 

("badness"). It is described vividly as a place that is 

predominantly red and fiery. It is also reportedly noisy 

with the sounds of anguish and horror. Data examples in 

this category are: "... most people see it as red." "A 

big fiery place." "... If you don't believe in God, and 

you're really mean to people, you'll really go to hell." 

"they get tormented by the devil. they just burn 

forever ..." "... people constantly gnashing their death 

and ... the sound of fingernails scratching ... or metal 

clashing." 

Coding. Analysis and Categorization 

of Data (Second Wave^ 

After again sorting and shifting data bits through 

the processes of constant comparative analysis and 

theoretical sampling, three concepts and nine categories 

emerged from the data. Table 3 lists the final results of 
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categorization of data involving the second wave of inter

views with the non-religiously oriented children. 

TABLE 3 

Final Categorization of Data and Grouping 
of Categories Under Its Related Concept 

(Non-Religiously Educated Group) 

CONCEPT CATEGORIES 

FAITH IMAGINING 
EXERCISING 

TRANSFORMATION 

ASSIMILATING 
PRECIPITATING FACTORS 
INEVITABLENESS 
CONFIRMATION 
CONFLICT OF EMOTIONS 

TRANSCENDENCE HEAVENLY CONVERGENCE 
METAMORPHOSIS 

The three emergent concepts are FAITH. TRANSFORMA

TION. and TRANSCENDENCE. Nine categories labeled 

IMAGINING, EXERCISING, ASSIMILATING, PRECIPITATING FACTORS, 

INEVITABLENESS, CONFIRMATION, CONFLICT OF EMOTIONS, 

HEAVENLY CONVERGENCE and METAMORPHOSIS give meaning to the 

concepts through specific linkages and associations and 

describe a process which explains the non-religiously 

educated child's concept of death. The relationships 

between the concepts and categories are now discussed. 
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Dualistic Internally/Externally Controlled Passage 

To Death as a Process 

Figure 2 shows a conceptually oriented model 

derived from the data of the second wave interviews (non-

religiously educated children). This model depicts the 

relationships between concepts as well as concepts and 

categories. Appendix F contains the labeled concepts and 

their categories. 

The experience emanating from this wave of data 

that explains the non-religiously educated child's concept 

of death is the process of a "dualistic internally/exter

nally controlled passage to death." This construct 

pertains to the mild internal control that people have over 

their life to alter the stronger external force of fate 

that ultimately controls life (and thus death). Faith in 

self effects specific cognitive and behavioral changes 

directed at achieving personal desires and contributing to 

society before death removes the opportunity for 

accomplishing these desires. Faith in self also sets the 

stage for behavioral practices aimed at altering or 

escaping the fate of death. As the person moves through 

life toward inevitable death, two or three of the three 

personal concepts are encountered. The three concepts 

characterizing this internally and externally controlled 

passage are faith, transformation, and transcendence. 
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Faith is a process occurring during life. Transformation 

signifies the change wrought by death while transcendence 

is the process that may occur following death. 

The definition of each concept and association of 

each concept and their categories shown in Figure 2 is now 

discussed. See Appendix F for labeled concepts and 

categories. 

Faith As discussed previously in this chapter, faith 

provides meaning, purpose, and focus to life within the 

larger context of one's ultimate goals. To the non-

religiously educated child, faith provides answers to human 

existence in a world where fate ultimately controls 

existence. Faith thus sets the stage as to how the non-

religiously child views life (and thus death). The highest 

valued goals of non-religiously educated children are 

grounded in earthly achievements, hopes and desires. The 

imagining entity of faith provides the reason and focus for 

accomplishing these goals. These goals are imagined in 

terms of careers, financial wealth, popularity, prestige 

and possession of material items. 

Death is recognized by the non-religiously educated 

child to be either the supreme and final end to life or the 

interruption of one life and the beginning of a similar 

life on earth. Faith in self is the underlying life force 

that directs all energies toward assuring that earthly 
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goals are accomplished prior to the termination or disrup

tion imposed by death. 

Imagining. The first category of faith pertains to 

the use of mental pictures associated with one's ultimate 

goals. The non-religiously educated child views these 

goals in terms of personal careers, financial wealth, 

popularity, - prestige, happiness, and the ability to 

procreate. Data bits from this category include: "A big 

house with thick rugs, lots of clothes, money for ... 

probably cars, a house, presents ..." "Have lots of money, 

be rich and famous!" "I want to be a pilot." 

Exercising. Exercising is the second entity of the 

concept faith. It refers to cognitive, affective, and 

psychomotor behaviors that stem from faith in one's self 

and are directed toward accomplishing goals. The mental 

"visions" of these goals as well as self-faith motivate and 

shape behavior. Behaviors are focused primarily on 

achievement of the personal goals of careers, wealth, 

happiness, popularity and prestige. Secondarily, the 

behavior is directed toward the alteration of fate which 

has ultimate influence on the achievement of personal 

goals. It is this latter focus of behavior which comprises 

the internally controlled portion of the passage to death 

process. The fate of death is highly associated with 
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factors that reportedly precipitate death such as suicide, 

use of drugs, disease, stress, and trauma. Internal 

personal control of fate is thus directed by exercising 

faith in one's self which ultimately guides the focus of 

actions to prevent these precipitating factors of death. 

Data bits reflect the dual foci of exercising faith 

in self to reach one's goals and alter fate. Examples of 

data are: "Do things that make you happy." "Well, I'm 

taking guitar lessons." "... get our education." 

"Exercise, eat right, keep happy and don't let stress make 

you sick." "Stay healthy, don't commit suicide, don't do 

drugs." 

Transformation This concept refers to the physical changes 

occurring in humans at the onset of death. Transformation 

commences when fate dictates death. This can occur at any 

time in life and may happen without warning. It is the 

passage of time that moves one toward inevitable transfor

mation but fate ultimately dictates the method and timing 

when transformation occurs. When death occurs, the ending 

of vital functions signal the commencement of transforma

tion. As time passes, a decaying process ensues. Two 

viewpoints exist in relation to continued life of the soul 

versus complete and final termination of all life at the 

onset of transformation. 



89 

Ideas about death are mostly learned from friends. 

Physical illness, accidents, drug abuse, murder, and old 

age may precipitate death but it is fate which determines 

the recipient and timing of death. Death causes observable 

changes in the body of the dead person while thoughts of 

death are likely to cause an upheaval of conflicting 

emotions. 

Five entities compose the concept of transforma

tion. These are assimilating, precipitating factors, 

inevitableness, confirmation, and conflict of emotions. 

Assimilating. Assimilating refers to the "taking 

in" of ideas related to death. Children report that most 

of their ideas come from friends. School teaches that 

death can be caused by drugs or suicide but discussion of 

death is limited. Parents may discuss death in light of 

experiences with death. 

Data from this category include: "... they talk 

about how they go to heaven, and God and stuff like that 

... and we don't—we just sit there and do work." 

"Probably from other friends." "Some of 'em [friends] say 

it's [death] no big thing ..." 

Precipitating Factors. The second characteristic 

of transformation refers to factors that are related to 

hastening the onset of death. Precipitating factors is the 
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characteristic of transformation that links the concept of 

faith with the concept of transformation. It is the faith 

in self that guides one's behaviors toward altering the 

precipitating factors of death. Death may be thus delayed 

and mildly controlled by the individual himself through 

behaviors which promote health and safety. Specific 

factors that may accelerate the onset of death include 

health related factors such as heart problems, sickness, or 

disease. Accidents, old age, trauma, murder, and ingestion 

of potentially harmful drugs or alcohol are also viewed as 

factors that may accelerate the process of death. 

Data from this category include: "Bad hearts and 

bad lungs ... getting murdered, and stress." "Cancer, 

murder, old age." "Drugs and alcohol ... going into their 

intestines." 

Inevitableness. Inevitableness refers to death as 

an event or process which is inescapable and unavoidable. 

Death is controlled by fate and fate cannot be humanly 

controlled nor directly altered. Therefore, death occurs 

at some time during every person's life and they die. 

Death is more likely to occur when a person is older 

although it may happen at any given moment in a person's 

life. Death is highly inevitable when the person reaches 

the age range between 70-90 years old. Examples of data 

from this category are: "Because death just happens. When 
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it happens, it happens. It's your fate I guess." "Power 

that causes death? I don't really know [if God exists]. I 

don't believe in it. It's just one of those things that 

happen." "Everybody has to die." "You have to die 

sometime." "Probably in like the 70s or 80s [age of 

estimated self death]." 

Confirmation. This refers to the signs of physical 

transformation that confirm the event of death. Confirma

tion of death may be observed in the lack of heart 

function, breathing, and movement. Skin may feel cold and 

assumes a pale appearance. The body is stiff and non-

flexible. Over time, skin rots and flesh decays. 

Eventually the remains become like a dust substance. 

The soul reportedly may be feelings or kind of a 

glowing star that is contained inside the person near the 

center of the body. It may or may not separate from the 

body and continue life elsewhere. It is believed by some 

to float away, invisibly, from the body at death and thus 

transform the former body-soul entity into two separate 

entities, one which lives on (soul) and one that dies 

(body) . However, the soul may not separate from the body 

at death and may decay along with the body in the ground. 

When this occurs, the process of passage to death is 

complete. The third part of the controlled passage to 

death process, that of transcendence, is not experienced. 
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Data examples from this category include: "Check 

their pulse ... white [appearance], cold [skin].11 "You can 

twitch 'em with a stick in the eye of something ... to see 

if they're dead and if it doesn't make any movement, 

they're dead." "Not breathing, heart beat's not going, 

stiff as a board." "They just wilt away. Some people say 

they float up there, but I don't think so." "their spirit 

and soul like goes up, well, it's like all your feelings 

bunched up inside." 

Conflict of Emotion. The fifth and last character

istic of transformation refers to the affective imbalance 

effected by experience with death. Thoughts and ideas 

related to others' death and one's own death create 

conflict of feelings. Much of the sadness felt relates to 

separation, loss of companionship, and the loss of shared 

love. Happiness is felt by some people in the thoughts of 

death as relief to suffering and pain and the anticipation 

of rebirth after death. Feelings of injustice related to 

death coincide with thoughts that focus on what is deemed 

to be unfair personal loss of a loved one. Anger is 

diffuse and generalized. Fear of death may be related to 

violent death scenes shown in movies or TV and coupled with 

thoughts that death actually could happen in a similar 

manner. Thoughts of being separated from loved ones 

through death induces fear as do thoughts of experiencing 
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an irreversible, painful dying process. Uncertainty occurs 

in not knowing what to expect in the presence of a dead 

person and now knowing how one is expected to behave in the 

same situation. Affective feelings related to death may 

trigger crying and anorexia. 

Examples of data from this category include: "I 

felt very sad for about a month. And I couldn't stop 

crying—I even cried at school." "[Felt] pretty bad ... 

didn't feel like eating." "Mad and terrible-like." "I 

would be sort of happy because ... I wouldn' t want to see 

him suffer too long, so I would be kinda happy that he died 

instead of suffered." 

Transcendence Transcendence is the third stage of the 

dualistic internally/externally controlled passage to death 

and refers to life beyond death. Transcendence begins the 

instant the soul leaves the body at death. If the soul 

does not separate from the body at death, transcendence is 

not experienced as the soul dies with the body and does not 

live beyond death. Life after death begins with the 

passage of the soul from the deceased body to a destination 

called heaven. It is here that the souls convene and are 

transformed by an unexplained power into a new form, or are 

reborn and recycled through yet another life. Heaven is 

also the place where souls congregate throughout 

transcendence. 
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Heavenly Convergence. This refers to the gathering 

of "good" and possibly "bad" people's souls in a place 

called heaven just after separating from the dead body on 

earth. The souls are transported to heaven through a 

floating movement which is reportedly self propelled. 

Heaven is far away, not visible from earth. It may look 

like a cloud "city" but reportedly has small dwellings with 

sparse furnishings. The purpose of this heavenly gathering 

is so that souls can meet with God to discuss the soul1 s 

transcendent future and/or be transformed for the new life. 

Examples of data from this category include "you 

just go to heaven and start a new life." "... they go to 

heaven and see God and they talk to Him and then ... they 

get born again." "I think they stop in heaven to be 

reincarnated." "In the clouds [heaven] far away." 

Metamorphosis. Metamorphosis refers to the actual 

change in physical form and/or functional ability that 

occurs in heaven involving souls that have separated from 

the body at death. This change involves a physical change 

to a new human or animal form. The physical and functional 

changes may involve the acquisition of structures that 

allow new super human abilities to move about in flight. 

Changes in former human abilities may also occur to allow 

for adaptations to animal characteristics. 
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The metamorphosis of the soul transpires by 

unexplainable power. Changes reportedly "just happen" as 

the soul turns into another human or an animal. The soul 

has somewhat limited input into decisions affecting his or 

her physical change. Some input and counsel may come from 

God who shares some interest in souls. Humans on earth may 

have inner knowledge as to previous forms embodied in 

various rebirth processes. 

Examples of data from this category include: "Come 

back ... as a baby." "I guess they go to heaven or some

thing and then come back as another creature or a human 

being." "They just turn into something else." "I think I 

was a bird ... there's lots of them." "God ... has this 

thick book of names ... they get to choose who they . .. 

would like to be." 

Contrast and Comparison of Emergent Processes 

Several similarities and differences exist between 

the two emergent processes that describe how the religious

ly educated child and the non-religiously educated child 

views death. These processes are depicted in Figures 1 and 

2 of this chapter. 

Five concepts emerged that explain the religiously 

educated child's concept of death compared to the two, 

possibly three concepts that emerged that explain the non-

religiously educated child's concept of death. Both of the 
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processes included the concepts of faith, transformation 

and transcendence. These three concepts coincided, 

respectively, with life, death, and life beyond death in 

both processes. Each of the processes explained the 

child's concept of death in terms of the powers controlling 

death. 

In contrasting differences between the processes, 

two concepts emerged to explain the religiously educated 

child's concept of death that did not emerge in the other 

process. These were "limbo" and "examination." The faith 

and transcendence categories which emerged as significant 

concepts in both processes did not share similar meaning 

between groups. The perceived controlling powers of death 

were varied between groups. Categories helped explain some 

of these similarities and differences between the 

processes. 

The focus of life for the religiously educated 

child is transcendence, or life beyond death. In contrast, 

the focus of life for the non-religiously educated child is 

life prior to death. The motivating life force of the 

religiously educated child is faith in God. For the non-

religiously educated child, faith in self is the force that 

motivates one's life. The religiously educated child 

receives most ideas about death from school. Friends 

provide most death ideas for the non-religiously educated 
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child. Both groups perceive death as an inevitable process 

coinciding with physical changes. Religiously educated 

children view death as the moment in which decisions 

affecting final destiny are made based on examination of 

character. Death is the end of life but the beginning of 

another. Non-religiously educated children view death as 

an abrupt and final end to life or the beginning of 

another. Destiny is not decided at death nor linked neces

sarily to one's character. The religiously educated child 

views God as the supreme controller of life and death. 

Non-religiously educated children view fate as the powerful 

force that controls life and death. Mild control of life 

and death is effected through self. 

Summary 

This chapter described characteristics of the 

sample used for this study, the processes used by the 

researcher to achieve categories and concepts from the data" 

that was elicited during both interview waves, and the 

categories and concepts which emerged from the data of the 

same. Both emergent processes were described and then 

compared and contrasted with one another. 



CHAPTER V 

CONCLUSION 

This chapter discusses the relevance of findings to 

the review of literature and the conceptual orientations, 

limitations of the study, implications for future research, 

and nursing implications. 

Relevance of Findings to the Review of Literature 

and the Conceptual Orientations 

The literature supports the concepts and categories 

which emerged from the study of how religious education 

influences the child's concept of death. The relevance of 

findings to the review of literature will first be 

discussed in relation to the conceptual orientation 

pertaining to the religiously educated group. The con

ceptual orientation is depicted in Figure 1 of Chapter IV. 

Faith The concept of faith has more than one entity. It 

entails the process of imagining as a mode of knowing as 

well as belief in transcendent goals and values (Fowler, 

1981). Religious faith is thus built upon mental images 

and symbols related to God and Christian beliefs (Fowler, 

1981). The purpose of Christian education is to bring the 

child in contact with Christian faith or beliefs (Klink, 

98 
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1972). This strengthens the entities of faith by prolonged 

exposure. Thus, church school serves to enhance religious 

faith through the teaching of religious beliefs. Faith is 

exercised or utilized as the conscious or unconscious 

motivating life force that directs actions and thinking 

toward the ultimate goal (Fowler, 1981). From a religious 

perspective, the ultimate object of man's striving on earth 

is that of eternal life (Riley, 1967) . 

The data suggested that the children learned about 

death in light of Christian teachings of immortality and 

the reward of eternal life. "Unquestioned and abject 

surrender to the way of Christ is all that is needed to 

overcome death and gain the privileges of life everlasting 

(Jackson, 1967, p. 187)." This is similar to the ideas 

expressed by the children in regards to death. These 

beliefs, coupled with mental images of eternal life in 

heaven, provide the faith that is the motivating force 

underlying behavioral alignment directed at conforming to 

the way of Christ and attainment of eternal life. 

Limbo Limbo describes the potential uncertain vacillating 

state between life and death which may occur as God has 

need to remove a person from earth by death or when He must 

decide to will either life or death. Many children are 

educated with the thought that God can do everything 

because of His omnipotence (Klink, 1972). This teaching 
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has led to the belief that God determines everything and 

sends or removes entities from man as a form of punishment 

or lesson for man (Klink, 1972) . A quotation from a 

Protestant catechism is reported to teach that creatures 

are in God's hand in such a way that "they cannot move or 

stir without His will (Klink, 1972, p. 125)." "Recent work 

in the U.S.A. has confirmed that children regard God, who 

'takes' people away to heaven, as a murderer (Mitchell, 

1967)." This removal from earth suggests a limbo state as 

drawn from a case study of a child at play who said, "Jesus 

is calling my baby to Heaven. Quick, quick or it will die 

(Mitchell, 1967, p. 155)." This thought parallels data 

that also expressed ideas that an uncertain state of limbo 

occurs when one is sick or dying and God has to make an 

immediate decision as to whether one will die or not. 

Gartley and Bernasconi's study (1967) of 60 Roman Catholic 

school children ages 5.6 to 14 years focused on the de

velopment of attitudes toward death. The study found that 

children between the ages of ten and fourteen understood 

that they could die at any time if God wished. In a study 

conducted by Swain (1979) , 120 children ages 2 to 16 were 

interviewed as to their concepts of death. Findings 

suggested that many children viewed death as primarily the 

action of divine will. The two main ideas expressed by the 

children focused on God "taking" people or heaven or 



101 

"willing" them to die or live. These two themes are thus 

supported in the literature. Literature also implies that 

God's removal of someone from the earth may effect a limbo 

state between life and death. 

Transformation Death brings on many physical changes and 

transforms emotions into an upheaval of conflicting 

feelings and thoughts. Death is inevitable. 

By the time a child is nine or ten years of age, he 

"understands that death is personal, universal, and 

inevitable (Kastenbaum, 1977, p. 119)." The child in the 

later concrete operational stage tends to give 

naturalistic-physiological definitions of death (Wass, 

1984) . They know that they will eventually die but it 

seems far into their future (Delisle & McNamee, 1981). 

Bertman (1982) also found that fifth graders conceptualized 

death in terms of biologic criteria such as lack of move

ment and transformation of the body. This includes 

decomposition and decay (Wass & Cason, 1984). The child of 

ten years describes death as a process that coincides with 

the absence of breathing and heart beat as well as the 

separation of soul from the body (Gesell & Ames, 1977) . 

"Death is also an instrument of feelings 

[which] can be overwhelming (Bertman, 1982)." Data 

suggested that several children had fears related to death 

that stemmed from violent television and movie death 
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scenes. "Television violence appears to have a strong 

impact on children's fears and beliefs (Wass & Cason, 

1984) . Fear of possibly going to hell at death was 

expressed in the data. A major fear experienced by 

religiously taught children pertains to teachings which 

promote ideas that what occurs in the after-life is 

determined by the way one lives during their life on earth 

(Mitchell, 1967). "The possibility of 'going to hell' 

seems to worry many children (Wass, 1982)." Separation 

from loved ones and not seeing them again was yet another 

fear expressed by the informants. The sense of separation 

is one of the most significant sources of concern for those 

who have lost someone through death or who anticipates his 

own death (Kastenbaum, 1977). 

Anger was one of the emotions elicited in the child 

informants in relation to death of a loved one. This anger 

was directed at God for "taking away" their relative. 

Mitchell (1967) stated that some children regard God as a 

murderer for "taking away" people to heaven. Kastenbaum 

(1977) states that ventilation of anger at God is a normal 

emotional reaction for one who is adapting to the 

possibility of his or her own self death. Bertman (1982) 

also mentions death as an anger-eliciting event which is 

described as diffuse and unlimited. 
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Happiness was expressed by the subjects over the 

joy of the dead person going to heaven and having a "good 

life." "The comfort of the bereaved is centered about the 

promises implicit in the concept of immortality (Jackson, 

1967)." Heaven corresponds to a situation of blissful 

happiness which transcends all earthly joy (Riley, 1967). 

Examination This concept refers to character scrutiniza-

tion by God following death for the purpose of judging 

man's "goodness" or "badness." Degree of goodness is 

looked at in light of the Ten Commandments. One who is 

judged as "good" is rewarded eternal life in heaven. This 

event is crucial and significant to the attainment of 

eternal life and therefore one must prepare for this event 

by aligning one's self totally to God's ways through 

Christian related endeavors, "good" behavior, and forgive

ness of sins ("badness") . "The dead, in effect, are in 

eternity's waiting room until that instant when all - souls 

are to be judged and given their ultimate place 

(Kastenbaum, 1977)." The doctrine of judgment is founded 

upon the idea that during one's life attitudes toward God 

are developed and at death this attitude becomes changeless 

(Riley, 1967). The examination of character reveals 

personal attitude by whether God's law (commandments) have 

been seriously violated by the person during his life 

(Riley, 1967). The philosophy that subscribes to the idea 
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that man's soul lives on following death is one which 

"demands that man prepare himself in this life for the 

afterlife (Gartley & Bernasconi, 1967, p. 71)." Though man 

admits the inevitability of death, actual conscious plans 

are not formulated until death seems inevitable (Gartley & 

Bernasconi, 1967). "Common sense dictates that older 

people are more likely to make preparations for their death 

than are young or middle aged people (Kalish & Reynolds, 

1977, p. 217). Mitchell (1967) states the importance of 

preparation in the life of a child. "Those about to die, 

even children, must prepare themselves and repent or 

rejoice according to how they had spent their earthly days 

(p. 80)." Data gathered by Kalish & Reynolds (1977) in a 

study focusing on the role of age in death attitudes 

suggest that "the older the individual is, the more he 

turns to the ... sacred ... to enable him to gain 

immortality (p. 216)." This supports what the child 

informants expressed also. However, the informants thought 

that health status might also be a factor in whether one 

actually commenced a death preparation or not. "Prepara

tion for death cannot overlook the facts of life. Living 

usefully for others is the best way to prepare for dying 

(Riley, 1967)." The child informants were more specific 

about behavior appropriate to preparation such as prayer, 
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forgiveness of sins and preparation before the last moments 

of life. 

Transcendence Transcendence occurs following examination 

of character. It is life beyond death in a place where one 

is rewarded for a life of "goodness" (heaven) or "badness" 

(hell). A common religious theme has occurred over time 

and remains an integral part of Christianity today: "We 

must follow God and not follow the devil, for if we follow 

the devil we shall go into the everlasting fire, and if we 

follow God we shall go to heaven (Mitchell, 1967)." Heaven 

is a place of eternal peace and happiness. Hell is a place 

of eternal misery and suffering. Transcendent destination 

is determined by God at the time of character examination. 

Protestant and Catholic theology both teach that the soul 

lives beyond death and its continued life is spent in a 

place of reward or punishment depending on how one has 

behaved during their life on earth (Jackson, 1967; Riley, 

1967). 

God will decree for the soul an eternity of 
happiness or an eternity of misery. Heaven and 
hell are not products of imagination. They 
correspond ... to a condition of perfect happiness 
which transcends the passing joys of earthy life; 
and, on the other hand, to a condition of misery 
far more penetrating than the deepest thrusts of 
sorrow and pain (Riley, 1967, p. 214). 

Gartley and Bernasconi's study (1967) of sixty Catholic 

children's attitudes to death suggested that ten to 
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fourteen year olds thought that heaven was a place of 

perfect happiness where no pain or suffering is 

experienced. Hell was described as a place where people 

who have sinned go after death. This place of hell was 

conceptualized by these children to be a place where much 

misery is experienced. This may be due to the fact that, 

"Western world youngsters coming from strong Christian and 

Puritan backgrounds are familiar with tales and stories 

that conclude with the moral that death is punishment for 

sins or behavior (Bertman, 1982)." The relevance of find

ings to the review of literature will now be discussed in 

relation to the conceptual orientation relating to emergent 

data from the interviews with the non-religiously educated 

group. The conceptual orientation pertinent to this group 

is diagrammed in Figure 2 of Chapter IV. 

Faith As discussed earlier, faith is composed of images 

and beliefs that focus on entities which are of ultimate 

human value (Fowler, 1981). Faith is the underlying moti

vating power that shapes behavior to reach the focus of 

one's ultimate goals (Fowler, 1981). "Faith is not always 

religious in its content or context ... It is our way of 

finding coherence in and giving meaning to the multiple 

forces that make up our lives (Fowler, 1981, p. 4)." Data 

expressed the non-religiously educated children's ultimate 

goals as those focused in life on earth prior to death. 
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Goals were to live happy lives, be popular, famous, rich, 

and possess material objects. In imagining these goals, 

several children mentioned how their education or plans for 

future education, music lessons, and intellect were prepar

ing them to meet these ultimate goals. Thus a faith in the 

ultimate goals affected and motivated self behavior to 

effect these desires. Religious and non-religious male 

college students' concepts of death were studied by 

Alexander and Alderstein (1959). Findings showed that 

responses pertaining to their life purpose was centered 

around fulfillment of individual life goals. Death is 

thought to proceed after disease, accident, or trauma 

ensues. However, the control of these death inducing 

factors is believed by the children to be fate. Until this 

century was well under way, many ideas prevailed that 

suggested that death was one's personal fate (Mitchell, 

1967) . Efforts may be directed toward the control of death 

in situations where the causative factor of death is 

believed to be fate. This in turn reduces feelings of 

utter helplessness (Jackson, 1967). Data suggests that the 

children of this group have knowledge that influences 

practices aimed at prolonging life. This is thought to be 

a minor part of exercising faith toward the end goals of 

self-fulfillment as when death ensues, goals remain 

unaccomplished. Data suggested that these activities are 
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in themselves a portion of exercising faith based on images 

of earthy goal achievements. These behaviors were 

expressed in the data in terms of health and safety efforts 

to forestall the precipitating factors of death such as 

disease, accidents and illness. 

Transformation Transformation is the change that ensues 

both physically and emotionally at death. It is associated 

with ideas that have been learned about death from friends 

as well as others. Transformation is personally inevitable 

and is often precipitated by disease, illness, accident or 

trauma. The state of death is confirmed by observable as 

well as invisible (but presumed) physical changes in the 

dead person's body and soul. 

Data relating to the inevitableness of death, 

confirmation of the state of death, and ensuing emotional 

conflict were nearly parallel with the data arising from 

the interviews with the religiously educated children. 

However, variances in ideas were existent and these 

differences will be discussed. The parallel thoughts will 

not be discussed here again in detail. The personal 

inevitableness of death was viewed by both groups in very 

similar manner and is not rediscussed. 

The emotional impact of death was expressed in the 

data in nearly similar manner as the religiously educated 

group except that the non-religiously educated group did 
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not express ideas about the body going to heaven and the 

happiness of the survivors centering around this thought. 

Lack of ideas related to God and death may be due to lack 

of contact with Christian teachings (Klink, 1972) or 

influences of death as portrayed by the media (Koocher, 

1972). 

For all of the children of this group, confirmation 

of death was expressed in changes of the body and soul at 

death. This is consistent with thoughts expressed by the 

religiously educated children. These ideas referred in 

both groups to the cessation of vital functions and body 

decay. Differences in data were seen surrounding concep

tions of the soul. Some non-religiously educated children 

felt the soul died with the body and disappeared. Others 

felt that the soul went to heaven to be reincarnated or 

reborn. Both ideas differ from the religiously oriented 

group in relation to the life of the soul after death, but 

both are supported by the literature. Man may perceive 

that death is an end in itself and that the process of 

death is identical for all living organisms or one can 

conceive that man's soul lives on after death (Gartley & 

Bernasconi, 1967). Kastenbaum (1977) also mentions that 

death may be thought of as the end to all living and 

absence of process and qualities and may not include a 

belief in life of the soul after death. Koocher (1972) 
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interviewed 75 children ages 6 to 15 in regards to percep

tions of death. The study showed that children may 

perceive death in terms of rotting and turning into 

material akin to the earth. They may not have any percep

tions of a soul life beyond a death of this nature. It is 

not uncommon, however, that one believes in soul life after 

death. A common theme of death is that of transcendence of 

the soul to an afterlife of cycling and recycling or 

rebirth (Kastenbaum, 1977). Literature thus supports 

emergent data of this group suggesting that transcendence 

only occurs with belief in the after life of the soul. 

Most of the children said that they learn their 

ideas of death mostly from friends. This may be due to 

increasing peer influence at a period of time when the 

child's sense of heightened social awareness is occurring 

(Goldman, 1965; Bertman, 1982). School discussions may now 

focus on social issues and problems (Gesell, e.t al., 1977). 

This may be the reason for the scant, however present, 

information children reportedly receive from school in 

regards to drug and alcohol use and the relation to 

potential death. 

The children expressed ideas of factors related to 

death. These included diseases, heart problems, trauma, 

old age, drug abuse and suicide. During the pre-adolescent 

stage, children tend to give external explanations for 
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death such as violence, disaster, or accident (Wass & 

Cason, 1984). Gartley and Bernasconti's study (1967) of 

sixty Catholic children's concept of death revealed that 

children feel that death may occur from car accidents, 

heart attacks, overdoses of pills, and cancer. Mclntire, 

et al. (1972) and Rochlin (1967) found that middle-class 

children were more likely to cite "disease and old age" as 

the general cause of death. One may be lucky and escape 

these external forces of destruction, but then one may not 

(Wass & Cason, 1984). When the researcher asked children 

what caused these factors to occur, they alluded to fate. 

This was the power that appeared to have the ultimate power 

over whether death directly occurred. 

Transcendence This refers to life beyond death and 

pertains to continued existence of the soul. The children 

identified heaven as the site where souls meet. Whether or 

not heaven as a location has any meaning for modern 

children will depend on if an after-life of any sort has 

any meaning (Mitchell, 1967). To the children who reported 

that the soul leaves the body at death, heaven was 

mentioned as the gathering place of the souls. Several 

interviews with children confirm that they ascribe to this 

idea (Gartley & Bernasconi, 1967; Mitchell, 1967; Koocher, 

1972; Wass, 1984). 
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To the group of non-religiously educated children, 

heaven was a type of cloud city with sparsely furnished 

shacks for its inhabitants. God was there and served some 

interest in souls but his relationship to souls reportedly 

was of a business-like nature. Alexander & Alderstein's 

study (1959) of college males who were religiously or non-

religiously oriented revealed that while religious subjects 

spoke in terms of communing with God in heaven, non-

religious subjects often portrayed heaven in vague, intel-

lectualized descriptions. 

Data expressed by informants of the non-religiously 

educated group suggested that heaven was a stop-over for 

those being changed to an animal or another human or for 

those being reborn. Wass' studies (1982) show that the 

belief of after life is common in a non-religious context. 

Children shared these thoughts with Wass: "I believe that 

after you die, you have another life and you might come 

back from anything like a cockroach to royalty (Wass, 1982, 

p. 88)." Koocher's (1972) interviews with seventy five 6 

to 15 year olds also revealed children who perceive that 

they would be changed into a plant or animal. Another 

child expressed ideas of a rebirth following death (Wass, 

1982). Both of these ideas share similar thoughts with 

those expressed in the data from this group. 
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In summary, although the support for the substan

tive theories was found in the literature, information is 

scattered and gathered from many studies involving adults 

as well as children. The substantive theories now link 

these former findings with current data that reveals the 

child's evolvoing concept of death. These theories furnish 

a framework for future researchers to utilize in explaining 

how religion influences the pre-adolescent's concept of 

death. It can also be used to explain the difference 

between the religious and non-religiously educated child's 

concept of death. 

Limitations of the Study 

Limitations of the study center on the issue of 

reliability and validity. Beyond the major operational 

mode of constant comparison and analysis, which is a self-

correcting process, no measures of reliability and validity 

were applied to this study. 

Implications and Recommendations for Future Research 

Findings of this study suggest that religiously and 

non-religiously educated children have varied conceptuali

zations regarding death. Studies of terminally ill and 

normal children conducted by Bluebond-Langner (1977) 

however, indicate that a particular view of death that a 

child gives at any one time in life reflects psychological, 
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social and intellectual concerns based upon immediate 

experiences at the particular time when death is discussed. 

Perhaps, then, religiously and non-religiously educated 

terminally ill or chronically ill children do not perceive 

death in the same manner as normally healthy children. 

A second finding of this study suggests that 

Protestant and Catholic children all believe in immortality 

by some manner of transcendence of the soul. Jewish theo

logical teachings do not include transcendence of the soul 

or a resurrection of the body which is common theology in 

Catholic and Protestant circles. Jewish belief focuses on 

transcendence of man in a natural fashion through children, 

survival of memory, and continuance of the personality 

(Grollman, E., 1967). Therefore, the model depicting the 

process relating to death as perceived by the religiously 

educated children may not be accurately applied to children 

comprising the Jewish pre-adolescent population. 

Death conceptualization is known to occur in 

accordance with fairly predictable cognitive developmental 

levels (Anthony, 1940; Nagy, 1948; Safir, 1964; Steiner, 

1967; Childers & Wimmer, 1971; Koocher, 1973; Elkind, 1977; 

White, et al., 1978). The developmentally disabled child 

may therefore not perceive death in the same manner as the 

normally developed pre-adolescent child participating in 

this study. 
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Based on this information, the researcher offers 

the following recommendations for further study: 

1. Study the concept of death in religiously educated: 

a. chronically ill pre-adolescents; 

b. terminally ill pre-adolescents. 

2. Study the concept of death in non-religiously 

educated: 

a. chronically ill pre-adolescents; 

b. terminally ill pre-adolescents. 

3. Study the concept of death in a group of Jewish pre-

adolescents. 

4. Study the concept of death in developmentally disabled 

pre-adolescents. 

Nursing Implications 

Most of the children participating in this study 

had directly encountered death of a relative at least once 

in their lifetime. This leads one to believe that direct 

experience with death is not as remote as some propose. 

Nurses are in a unique position to aid the child in under

standing and coping with death due to increasing visibility 

in community and ambulatory settings as well as the acute 

care environment. This grounded theory study revealed 

specific processes that suggest that pre-adolescents view 

death in different ways. These processes can be used as a 

framework in dealing with the pre-adolescent in the school, 
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home, or hospital setting. These frameworks should give 

insight and understanding and enable one to interact 

meaningfully with the pre-adolescent. 

Among the religiously educated children, total 

impotence of man was expressed in relation to God's over

whelming power to cause death. This theme suggests that 

the religiously educated child may feel that he or she is 

powerless and has no control over life. The child may fear 

that God might cause them to die. It is thus important for 

this child to feel that he or she has some control. 

Providing opportunities for the child to share 

thoughts and feelings as well as allowing him or her to 

make some decisions gives the child a sense of control and 

mastery. Encouraging the child to take responsibilities 

for caring for his or her own self may also increase self 

worth and self control. 

The religiously educated child also stressed the 

importance of being prepared for death. This theme should 

alert health care professionals to the importance of not 

only seeking out information from the child as to what his 

specific preparatory needs are, but also offer support and 

encouragement to the child to complete this preparation. 

The non-religiously educated child expressed the 

importance of achieving personal goals before death. This 

theme demonstrates the need for the child facing his or her 
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own death to feel self worth through personal achievement. 

Helping the child set realistic short term goals and 

rewarding the child for what may seemingly appear to be 

simple accomplishments should aid the child in experiencing 

some degree of personal fulfillment. 

In both groups of children, many anxieties and 

fears were expressed in relation to death. For the 

religiously educated child, this included a fear of hell. 

For both, this involved a fear of separation and painful 

death as well. The implications of nursing care are 

several fold in relation to these commonly expressed 

themes. As with all the other nursing implications, health 

professionals must provide individual sensitivity and 

support for the child's beliefs. Effective support can 

only be provided when sensitive listening is utilized with 

the child as well as the family. As major support systems, 

all family members or significant other persons must be 

involved in caring for, emotionally supporting, and 

comforting the child. In dealing with fears and anxieties 

related to hell, it is imperative that the nurse be 

acquainted with beliefs about immortality and life after 

death as meaningful to the child. 

Children of both groups expressed anger and 

injustice in relation to death. Feelings of anger and 

injustice can lead to destructive frustration. The nurse 
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can help the child recognize this and express these 

feelings in a positive manner. Bottled up anger can lead 

to depression. Helping children find appropriate channels 

to vent anger may prevent this problem. 

Summary 

This chapter dealt with the relevance of the 

literature to the findings of the study and conceptual 

frameworks. Limitations of the study were discussed in 

terms of lack of reliability and validity measures applied 

to this study. Implications for future research focused on 

studies of death and religious factors pertaining to 

chronically and terminally ill children, Jewish children, 

and developmentally handicapped children. Implications for 

nursing were then discussed. 

4 
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PARENT INFORMATION LETTER 

Dear Parent: 

I am conducting a study to increase our understanding 
of how the pre-adolescent child views death. It is 
important to understand what perceptions of death the child 
acquires within a society that, for the most part, denies 
death. I am interested in learning how religion affects 
the pre-adolescents view of death, and how the view of 
death differs among religiously and non-religiously 
educated pre-adolescents. The information from this study 
will be used to enhance our knowledge of how pre-
adolescents think and feel about death. 

The study consists of your child's participation for 
approximately 30-60 minutes on one or two occasions in your 
home at your convenience over the next three to four weeks. 
Your child will be asked questions about experiences 
related to death as well as his/her ideas about what 
happens to a person when he dies. 

The study is being conducted by a pediatric nurse who 
is a graduate student in the College of Nursing at the 
University of Arizona. The study has been approved by the 
Human Subjects Committee. Your child's participation is 
not expected to be harmful in any way. All information 
will be treated with confidentiality and anonymity. Your 
child will be paid $5.00 on a one time basis for 
participating in the study. 

Your child is being asked to participate. If you are 
willing to have your child participate, please sign and 
date the parental consent form. No child can participate 
without parental consent. 

If you have questions, comments, or concerns, please 
call JoAnn Konkel at 233-1976. 

Thank you for your willingness to have your child 
participate. 

Sincerely, 

Joann Konkel, R.N. 
Graduate student 
College of Nursing 
University of Arizona 
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THE UNIVERSITY OF ARIZONA COLLEGE OF NURSING 

PARENTAL CONSENT FORM 

RESEARCH: Religion and the Pre-adolescent Child's Concept 
of Death 

I understand that I am consenting for my child, 
, to take part in a research project 

that is designed to explore what pre-adolescents think and 
feel about death. My child is asked to participate because 
he/she is either ten or eleven years old and lives in the 
area where the study is being conducted. 

My child is to be interviewed one to two times, with 
a tape recorder for 30 to 60 minutes over the next three to 
four weeks, about thoughts and feelings related to his/her 
experiences with death as well as what happens when a 
person dies. The interviews will be conducted in your 
home. 

I am informed that the identity of my child is not to 
be revealed and all materials are to be kept indefinitely 
for use at a later time. I am also informed that I am free 
to question the interviewer at any time about any aspect of 
the study. 

I understand there are no physical discomforts or 
known risks to my child. If my child needs to talk more, 
he/she will be encouraged to talk to his/her school 
counselor. All information will remain strictly 
confidential, anonymous, and there is no cost to us. I 
understand that my child will be paid $5.00 on a one-time 
basis for participating in the study even if he/she is 
interviewed twice. I understand that my child's 
participation will assist parents and others in their 
understanding of pre-adolescents1 thoughts and feelings. 
The information will be used in publications to help 
parents and children who want to know more about death. 

The research has been explained to me and my child. 
I understand that I am free to ask questions and may 
withdraw my participation at any point and it will not 
affect our relationship with the interviewer. I have been 
duly informed and understand what participation involves. 
I consent to my child being a participant in the research. 

Parent or Guardian Date 

Witness Date 



APPENDIX C 

CHILDREN'S ASSENT FORM 



124 

THE UNIVERSITY OF ARIZONA 

CHILDREN'S ASSENT FORM 

RESEARCH: Religion and the Pre-adolescent Child's Concept 
of Death 

I am asking you to help with this research study 
about what pre-adolescent children think and feel about 
death. I am asking pre-adolescents that are ten or eleven 
years old that live in this area to help with this study. 
I will want to talk to you one or two times for 30-60 
minutes in a place in your home that is private and 
comfortable for you. 

I will ask you to talk directly with me about how you 
think and feel about experiences with death that you have 
had, and ideas about what happens to people when they die. 
I will have a tape recorder so that I will not forget what 
you have to say. I think that what you have to say about 
all of this may help us understand each other better and 
help others to know what children like yourself think and 
feel about death. 

Please decide for yourself whether or not you wish to 
be involved in this project. There is no reason I know of 
that any of this will hurt you in any way. I will pay you 
$5.00 just one time for helping me with this project even 
though I might want to talk to you two times. It won't 
cost you any money to help me with my study. You may ask 
me questions you wish about the study and I will answer 
them. You may stop talking with me anytime you like. You 
will not have to answer any questions you do not wish and 
you will not have to explain why. 

When you finish talking I will write about what you 
have said, but I will not tell anyone your name. This 
means there will be no way for others to know what you have 
said. I will save what you have told me to write papers 
and to share with others what children like you think and 
feel about death. I will keep what you have said in a safe 
place in the College of Nursing. 

I want you to remember that anytime you do not want 
to answer a question or anytime you do not want to be a 
part of the study, all you have to do is tell me. You will 
not have to explain why and it will not affect your 
relationship with me. If you want to talk more about what 
you have said, you can talk to your school counselor. 
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I want you to keep a copy of this form so you will 
remember what I have said to you. I am asking you to sign 
it. When you sign it, it means that you understand what I 
have said. 

I understand what has been written in this assent. 
What it means has been explained to me and my parent(s). I 
know that I may ask questions and I may stop helping with 
this project any time I choose, and this will not make a 
difference in my relationship with the interviewer. I 
understand that this assent will be kept in a safe place in 
the College of Nursing and that only the research people 
can look at it. 

Subject's Signature . Date 

Witness1 Signature Date 
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The University of Arizona 

Human Subjects Committee 
1609 N. Warren (Building 220). Room 112 
Tucson, Arizona 85724 
(602) 626-6721 or 626-7575 

15 October 1986 

Jo Ann (Choban) Konkel, B.S.N., R.N 
3141 Sheldon Drive 
Oshkosh, Wisconsin 54904 

Dear Ms. Konkel: 

We have received your project, "Religion and the Pre-adolescent Child's 
Concept of Death", which was submitted to this Committee for review. The 
procedures to be followed in this study pose no more than minimal risk to the 
minor subjects participating. Regulations issued by the U.S. Department of 
Health and Human Services (45 CFR Part 46, Subpart D) authorize approval of 
this type project, with the condition that adequate provisions are made to 
secure the consent of the subjects' parents and, where possible, the assent ol 
the subjects themselves. Although full Committee review is not required, a 
brief summary of the project procedures is submitted to the Committee for 
their information and comment, if any, after administrative approval is granted. 
This project is approved effective 15 October 1986. 

Approval is granted with the understanding that no changes will be made 
either to the procedures to be followed or to the assent and consent form(s) 
to be used (as submitted with the request for approval) without the knowledge 
and approval of the Departmental/College Committee and the Human Subjects 
Committee. Any physical or psychological injury to any subject must also be 
reported to this Committee. 

A university policy requires that all signed subject consent forms and 
assent forms be kept in a permanent file in an area designated for that 
purpose by the Department Head or comparable authority. This will assure 
their accessibility in the event that university officials require the informa
tion and the principal investigator is unavailable for some reason. 

Sincerely yours 

Milan Novak, M.D., Ph.D. 
Chairman 
Human Subjects Committee 

MN/jm 

cc: Ada Sue Hinshaw, R.N., Ph.D. 
College Review Committee 
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LABELED CONCEPTS AND CATEGORIES 

(Religiously Educated Group) 

FAITH 

Assimilating 

Alf: 

Alf: 

Rambo: 

Rambo: 

Saxs: 

Goldfinger: 

16 Candles: 

Teen Wolf: 

I think with experience. I think if their 
grandpa and grandma die ... 

Probably from school. (Get most ideas of 
death here.) 

Some learn from other ways like if someone 
close to them dies. 

Some learn from the Bible. 

Well, probably their grandpas or grandmas 
when they die, from Jesus' death on the 
cross. 

I learn most of my ideas about death at 
school. 

In private schools you learn about God 
'cause in private schools they want you to 
learn about God and in public schools they 
really don't care ... and if you learn about 
God then you learn that if the people do 
die, they'll go to heaven. 

Well, ... because I go to a Christian 
school, they talk about it [death]. I kind 
of learn most of it [ideas of death] at 
school. 

Alf: They don't teach you about hell. They 
always say how nice heaven is. 
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Goldfinger: Well, when you're in a Catholic school they 
teach you why death is good, not bad. They 
just teach you why it's good for death to 
happen. They never mention the bad reasons. 
And we only had one chapter on it and I 
learned a lot. 

Saxs: 

Teen Wolf: 

Sam: 

Alf: 

Sam: 

Sam: 

Goldfinger: 

Well, you probably don't understand, they 
[public school teachers] probably say that 
there is no such thing as a God and when 
your body dies, it just decays and goes to, 
goes nowhere, just dies and decays, and in 
Christian school, well, every time we have 
religion, we talk about Jesus' death and 
everything and mostly all of the Bible is 
pointing towards Jesus' coming and death, so 
that we can have forgiveness of our sins. 

Well, we just had a chapter in school about 
death and all it really said about death is 
that it's everlasting life and that you 
should feel kind of happy about the person. 

I learned in religion ... my teacher said 
that the Devil wanted them dead so God said, 
"Go ahead, do anything you want and with 
them, but you're not going to be able to 
have them unless they were really bad and 
they despised God." 

[Ideas about death learned at church school 
are good] because they [kids] know what's 
going to happen. 

My religion teacher said that if a person 
came up to you with a gun to your head and 
said "Give me all your money or you'll die," 
he said he might say, "OK, shoot me. I'll 
still be happy because I'll go to heaven 
anyway and get to see God." 

When we're in religion class, they teach you 
that if you believe in Jesus you—when you 
die you'll go to heaven if you believe He 
died on the cross to save us from sin, or 
the Devil, or eternal death. 

I learned that death is sacred and that a 
burial should be very, very sacred and it 
should be handled with extreme care. 
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Saxs: 

Imagining 

Teen Wolf: 

Alf: 

Rambo: 

Alf: 

Teen Wolf: 

16 Candles: 

Teen Wolf: 

Alf: 

Teen Wolf: 

[I learn at school .that] you should really 
never be afraid of death and shouldn't be 
really sad because you know if they believe 
in Christ, they will be in heaven and they 
will be real happy and everything. 

Heaven is way up on top of the clouds, way 
up, and it's where the angels are and all 
the good people. It's all white ... 

... a staircase sort of—a real long 
staircase—and then when they reach the top 
there's the golden arches and then they go 
through that and there's heaven. 

It's like a big golden castle, a lot of 
angels singing and praising God. 

I think it's like a big forest. 

Probably when you're in heaven your soul's 
there but your shaped like a body like, but 
it's probably really not there, I mean, you 
could probably put your hand through like a 
ghost or something. 

I'd draw fluffy blue clouds, light blue 
clouds and I'd draw rays of light coming out 
of the clouds and I'd draw me and God and 
all my relatives that died before me. 

Well, there's a lot of people up there and 
probably meet new people up there and make a 
lot of friends and you can see people that 
have died that you know, ... 

Maybe my feelings could a little bit, but I 
don't think, you might like fall down and 
break your leg but you won't feel pain or 
anything. 

'Cause heaven is where all good things are 
and you do good things. 
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Teen Wolf: 

16 Candles: 

Rambo: 

Goldfinger: 

Teen Wolf: 

Alf: 

Teen Wolf: 

Alf: 

16 Candles: 

Alf: 

Alf: 

Teen Wolf: 

Goldfinger: 

You get to go to heaven and meet God and 
Jesus that you've been wondering about and 
see people you haven't seen in a long time. 

... and she could watch over us and she 
would be happy up there. 

I think it is all happy. 

Yes. 'Cause you'll have mary and Joseph and 
all the other people to take care of them 
until they're old enough to take care of 
themselves. 

Well, they probably do the things they like 
to do. 

Just like our homes now. 

... and you probably will feel kind of 
strange in heaven because it's far away and 
you miss your parents. 

I think you're just the way you are, and you 
can walk like you do now, and you can run 
like you run now, so that's how-you'll get 
around, but I don't think there are cars in 
heaven. There's sort of a chariot that 
floats around. 

My mom says that if you go to heaven that 
all will be happy and you don't have to 
worry about being sad because there are so 
many things in heaven to make you happy that 
you won't think that death is that bad. 

Its a place where you don't get sick or have 
any pain, or ... 

... and they can adopt their kids, not with 
papers or that, but if another person sees a 
kid that just came up (to heaven) because 
they died, they have homes up there ... 

Well, it's probably the person's favorite 
color, the person who died, because every
thing is so good up there that it's their 
favorite color probably. 

A little like earth, but more beautiful. 
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16 Candles: 

Saxs: 

Teen Wolf: 

Alf: 

16 Candles: 

Alf: 

16 Candles: 

You might watch over your family or keep one 
safe, or I think you'd be so happy you 
wouldn't think of death. 

... you are gonna go to heaven and you are 
going to have a happiness all the rest of 
your life. 

Well, I think like, it ... you go to heaven 
or hell, and then you go up there to ever
lasting life, and you have, well, it's nice 
up there, and ... 

That I wouldn't have any pain, or I wouldn't 
be hurt anymore or my friends wouldn't 
criticize me anymore. 

... she would be very happy together because 
now my grandma could be with her son. 

Yeah, I could watch down on her and pray for 
her that she wouldn't get too sick and ... 

I bet that she's running around and playing 
with her spirit right now and she'll be 
playing with all her friends and watching 
over us and she'll be doing all the stuff 
with us and that she could be right by your 
side right now and when we play games she'll 
play along but you can't see her. 

Exercising 

Sam: 

Moe: 

Moe: 

16 Candles: 

The most important thing is that you believe 
in Jesus. 

To spread the word. 

You should feel good about God. 

If they really try to be a good Christian 
and be really good towards God and not do 
anything that they would do if they were not 
a Christian and just try to be the best that 
they could be and invite Him into their 
heart and be like Him. 
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Alf: 

Goldfinger: 

Alf: 

Goldfinger: 

Teen Wolf: 

Moe: 

16 Candles: 

Goldfinger: 

Goldfinger: 

Moe: 

Goldfinger: 

Alf: 

Teen Wolf: 

Goldfinger: 

Sam: 

Try to be my best because I know God is 
watching. 

Stay on good terms with God. 

... be good ... 

... she put down God, and she shouldn't have 
done that. 

... do more good deeds and that kind of 
stuff. 

Tell them [about God]. 

... think that God is there with me and 
He'll guard me. 

[Let] God win. 

[Give] enough service to Him ... as well as 
[one can]. 

Tell people, you know, about God and stuff. 

If I'm walking down the street and I see a 
rat or something, and I don't particularly 
like rats or squirrels, I just think "scare 
them away" but I wouldn't go and hurt them 
because they're God's creatures and you 
shouldn't hurt God's creatures. 

Like if you don't lie or you're not criti
cizing people or committing any crimes. 

You're real nice. 

Ask God to forgive you [for sins]. 

You have to think positive that you're going 
to go to Heaven. 
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LIMBO 

Selection 

Sam: 

Goldfinger: 

Goldfinger: 

Teen Wolf: 

16 Candles: 

Goldfinger: 

Rambo: 

Goldfinger: 

Goldfinger: 

Rambo: 

Sam: 

Teen Wolf: 

Maybe He like—He just wants them to come up 
to heaven so He [says] "Hey! Your next!" 

When you die, you have to go up by Him, 
because you've done your service. I don't 
know why that is, but how ever it is, it is. 

Sometimes sickness is good. Because if 
you're near your death, and you have a real 
bad sickness, God will take you, so you 
don't have pain anymore. 

... maybe God picks you but it's probably 
because He thinks you're better off in 
heaven. 

Well, my mom told me that like if God wanted 
you to be like an angel at an early age and 
He really respected you as a person and 
stuff and you had like a good life before, 
that He'd take you. 

If He has something better for them He will 
take them. 

My mom told me and other people told me like 
in a Bible story—they told me that when God 
calls someone to Heaven that it's better 
that God called them to Heaven than they 
should stay on earth. 

... and God might want them, too, and He's 
selfish about it, too. 

Yes, it was a sad thing, but then I figured 
God wanted them for a reason. 

He needs them more than we do. 

Maybe He needs an extra angel. 

Yeah, kind of, or maybe He would pick you as 
an angel and you could be a guardian angel. 
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16 Candles: Cause some people—evil people—change their 
ways and if God would leave them on earth 
they'd change their ways and if God took 
them and they'd all go to hell and He 
wouldn't have many Christians on earth at 
all. 

Alf: If you're real sick then you'll die and you 
see everything and God will send you back 
because He thinks He's made a mistake and 
He'll take someone else, so when you come 
back to life, someone else dies. 

Alf: Well, that person if they find out that 
they're going to die if they're really good 
and they're really sad cause they're leaving 
all the people they love, maybe He'll choose 
those that are ... but ... otherwise it'll 
get too overpopulated if He chose everybody 
to stay here. 

Volition 

Sam: If God wants them to die He just makes their 
heart stop beating. 

Rambo: God has to make them die. 

Goldfinger: Well, for a bad person that's causing a real 
disorder to the church and God really isn't 
that happy, He could say, "Bye, bye [by 
death]." 

Alf: [If you are] being really bad He might let 
you die right then because He really doesn't 
want you here on earth and being bad to all 
these people that are trying to be good. 

16 Candles: If you were dying in the emergency room and 
God doesn't want you to die, but like if you 
were really sick in the hospital and you 
gave up trying to fight the sickness and you 
died, and God didn't want you to die, He'd 
make you come back. 

Alf: It's God's will and if He wants that person 
to die, that person should die. 
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Goldfinger: 

16 Candles: 

Goldfinger: 

Alf: 

Saxs: 

16 Candles: 

Goldfinger: 

16 Candles: 

Rambo: 

Sam: 

Rambo: 

Sam: 

Yes, they can [come back to life]. That's 
what I was talking about. God's making a 
decision. 

... but if God wanted them to die and He 
wanted them to be an angel to a certain 
person, He wouldn't let the machines work on 
them. He'd let them die. 

No, they could be sleeping in bed and die of 
a heart attack and just wake up again and 
not die, and be alive and well. 

Sometimes that person doesn't die cause 
He'll save the person. 

When they sometimes like when they get too 
wicked or evil, God thinks that they should 
get out of this world or gets real angry at 
them ... He puts somebody to death because 
of their wickedness. 

Well, they [machines] don't actually bring 
you back to life. No one can do that but 
God. 

... when you're on the operating table 
dying, or dying in bed, right there and then 
whether He wants you to die or not. 

If He doesn't want them to die He'll send an 
angel and if that angel on earth blesses 
that man that God will heal him. 

God might have made him drown because He 
might have been saving him from some other 
death. 

If He wants them to die they'll die and if 
he doesn't they won't. 

If God wanted it to happen, he would do it 
if He didn't want it to happen and He would 
keep me safe. 

God wanted them to live so He gave them life 
and if God didn't want him to live and go to 
heaven, then He'll just leave them dead. 
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Rambo: When God wants you to die, you can't fight 
it. 

Goldfinger: [It's God's decision whether the electric 
paddles ... start the heart beating or don11 
start the heart beating.] 
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TRANSFORMATION 

Inevitableness 

Saxs: All people die sometime. 

... they get old [and] they'll die. 

It [death] happens to everybody. 

... everyone will die. 

16 Candles: 

Alf: 

Goldfinger: 

Teen Wolf: 

Saxs: 

Alf: 

Goldfinger: 

Teen Wolf: 

Most people live 'till they're seventy five 
or eighty. 

I might die when I am 60-70s. 

I hope to live pretty long but I think I'll 
die about when I'm sixty. 

I figure I have 70 years more at least. 

Its not like a real surprise when you die, 
but kinda get used to the fact that you 
could die anytime now [when you get older]. 

Confirmation 

16 Candles: 

Alf: 

Goldfinger: 

16 Candles: 

Saxs: 

Moe: 

Moe: 

Goldfinger: 

Well, if you're in the emergency room and 
that little machine makes a straight line. 

It decays and stays here on earth and turns 
to ashes like, and builds up the earth. 

It turns to dust. 

Like their bones stay on the earth and their 
spirit and stuff goes to heaven, not like 
their stomach and that stuff. 

[They] just turn like into their heavenly 
body and their vile body. 

It starts to decay. 

They're no longer there. 

... they decompose. 
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Alf: 

16 Candles: 

16 Candles: 

Alf: 

Alf: 

I think they get young at heart. 

Well, like you put your hand on their necks 
and feel if their pulse is still going. 

Like their mind and their body, well, it's 
kind of like a ghost like their spirit but 
they think—it's not like their head comes 
off. It's like a ghost but your mind and 
your legs and all that is still there in the 
spirit. 

I think it [body] just stays the same, only 
their soul goes. 

... totally transparent floating upwards 
into a cloud [soul leaving body]. 

Conflict of Emotions 

Teen Wolf: 

Moe: 

16 Candles: 

Goldfinger: 

Goldfinger: 

Teen Wolf: 

16 Candles: 

I'd be sad because I'd have to wait 'till 
all my friends on earth died and I could see 
them. 

That you know they had a good life, and 
sometimes if they're suffering they won't 
have to suffer too long. 

It could be fair and it couldn't like if 
someone real close to me like a baby died. 

... that night I didn't want to eat because 
she was my favorite aunt. 

[Death is] sacred, sad, joyful, because of 
sickness, holy ... that's the same as sacred 
... dark. 

Well, it's scary because you won't be able 
to see your friends for, well, unless they 
die, unless you just see them. But it's not 
like being with them. 

... but before she died I didn't feel so bad 
about her dying because I knew she was going 
to heaven. 
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Teen Wolf: 

Alf: 

Goldfinger: 

16 Candles: 

Teen Wolf: 

Alf: 

Alf: 

Goldfinger: 

Teen Wolf: 

Saxs: 

Goldfinger: 

Teen Wolf: 

Well, it's if I were a soul I'd be happy 
that I would go to heaven and see all my 
friends that have died and everything. 

That you might go to hell, 
about death.) 

(Scariest thing 

Not being able to see them anymore, 
(Scariest thing about death.) 

Dying and suffering, 
death.) 

(Scariest thing about 

I could see them, maybe, a little from 
heaven but I wouldn't actually be able to 
play with them or anything. 

Feels sort of sad because everybody it loves 
is back down here on earth. 

Well, I really think it's [death] fair 
because some people have to die sometimes, 
some people can live a long live ... 

Sometimes when someone dies, it should be a 
feast, because they're really losing their 
misery. 

Well, maybe there's some soft music playing, 
not really happy music, and you can hear 
some people crying and ... 

I see the guts flying out and everything and 
the intestines and everything. (Refers to 
fear of television violent death.) 

You worry because you don't want them to 
die, and in a sense you do because you want 
them out of their misery. 

Well, it's kind of not fair when some people 
live to be 100, and other die, like when 
they're young and in car crashes and stuff, 
and I don't think it's fair but it's 
probably fair because the younger person 
gets more time, well, not more time, but 
gets to go to heaven early and have a nice 
time up there. 

Goldfinger: Just a little [anger]. 
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Goldfinger: 

Teen Wolf: 

Alf: 

Teen Wolf: 

Sam: 

Rambo: 

Teen Wolf: 

Goldfinger: 

Alf: 

Sam: 

Moe: 

Rambo: 

Alf: 

Alf: 

Teen Wolf: 

Alf: 

Sam: 

Well, that's what you feel first when you 
feel sadness when they die, then you feel 
the darkness, then the sadness, then the 
joy, then the holiness, then the sacredness. 

And that you'll miss everybody and miss, 
well, if you die before your parents, you'll 
really miss them. 

I think everyone is a little scared of death 
in a way. 

I have the casket black, the people would be 
wearing dark colors ... 

... sad ... mournful, sort of mad ... 

I feel sad because I didn't want him to die. 

And just miss everybody and miss your 
friends. 

Well, at first you think of black because 
you don't like that [death]. 

... but sort of happy because the soul knows 
that all the other people that it loves are 
going to come up and meet it someday. 

... everyone was crying. 

Cause they're no longer there and you'll 
never see them again. 

When my dad died, I did, but not I don't. 
(Felt death was unfair.) 

I'd put dark colors on them because they're 
sort of sad. 

Yes, I'd be sad. 

Not seeing your friends, or your house, or 
anything that belongs to you on earth. 

Leaving all the people you love. 

I liked her and I was sad because she was 
pretty fun sometimes. 
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16 Candles: 

Moe: 

16 Candles: 

Well maybe not easier but a little happier 
that they're going to heaven instead of 
anyplace that they might go. 

That your best friends or relatives could go 
down to hell or something, and you won't be 
able to see them again. 

It's fair (pause) it depends on 
whether you're a Christian or not. If 
you're a Christian you think it's fair that 
they went because of their suffering and if 
it isn't fair then maybe you don't think 
it's fair at all. 

16 Candles: 

Saxs: 

Moe: 

Alf: 

Saxs: 

Moe: 

Sam: 

... but my did couldn1t quiet down because 
she was dead and he grew up with her and he 
shared his life with her and his secrets and 
like when he was younger he shared his 
secrets and I think he was ... I don't think 
it was that bad but in a way it was ... 

Probably, when you lose somebody. (Scariest 
thing about death.) 

To see other members of the family that 
have, you know, gone up there before. 
(Happiness at death.) 

Their souls are sad because they have to 
leave all their loved ones. 

Cause then you know you are going to heaven 
and that you will never be sad and you will 
enjoy heaven more than you will be sad. 
(Happiness at death.) 

Probably a bunch of people crying. 

If I died right now and I went to heaven, 
I'd be glad ... hopefully I'd be able to see 
my Grandma and God face to face. 

Rambo: Now I'm afraid that mom's going to die and 
Mary's going to die. And sissy. 
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16 Candles: 

16 Candles: 

Rambo: 

16 Candles: 

Alf: 

Alf: 

Saxs: 

16 Candles: 

Rambo: 

16 Candles: 

Moe: 

16 Candles: 

Well, we had to wait in the waiting room and 
the coffin and stuff was in the other room 
and we had to wait there and my dad was 
walking around and he was crying a lot. 

Well, people that don't believe in God might 
think like well, they're not going to 
heaven, they're going to hell or never any 
place like stay in their grave but I think 
that if you were not Christian they might 
have a doubt in their mind where they're 
going. 

The people who loved them down on earth are 
crying and it hurts them some. 

I didn't think it was fair that God took her 
away before I could tell her all my secrets. 

Well, because the soul is really sad that 
it's going up and but in a way they're 
really happy ... 

Probably because all the people love them, 
and their love is being represented by all 
the colors. 

Right at that time, I'd feel real angry at 
Him and I would think, but when I settle 
down and everything, then I would probably 
feel real happy about it. 

Some people that believe in God are more 
happy that they're going, like if they're 
suffering that they'd be more happy that 
they're dead now. 

How I felt? Sad, angry ... 

She died for her suffering with her leg, so 
that was a good thing then for her. 

Well, in some ways it's not fair because you 
think that maybe you had a good life and you 
thought you could stay longer and stuff. 

You know that there's going to be things 
that are better, like if you're struggling 
and that. 
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Alf: 

16 Candles: 

Sam: 

16 Candles: 

Moe: 

Goldfinger: 

16 Candles: 

Saxs: 

Alf: 

Rambo: 

16 Candles: 

I think it [death] would be sort of sad 
because like kids, when they die, they've 
only been on the earth a short time, and 
they really don't know anything about life, 
or how fun it is to go play with your 
friends, or things like that. 

... but the happy part is that I KNOW now 
that I'm going to go to heaven. 

... losing someone—a good friend or ... 
(Scariest part of death.) 

Well, like if the person was a non-Christian 
sometimes I wonder if like when they go to 
hell or if they don't. 

Dark and sad because the person died. 

You like them so much, you don't want them 
to die. 

At that moment I might think it wasn't fair 
but then after I think about it it could be 
fair. 

You would lose your family and your friends 
and your loved ones. (Scariest about 
death.) 

Nuclear war's scarier (than soldiers with 
guns), because nuclear was has bombs and 
they could just blow up the world with all 
the companies that make it, and if one went 
off, the whole world would just blow up. 

Yes. Because if we do have a nuclear war 
and I am left alone, then I won't have 
anyone to turn to—except for my aunt and 
I'm afraid she'll die, and if she dies and 
my uncle dies, and my whole family dies, 
then I won't have anyone to turn to. 

If there was a bomb that was coming over our 
house, I would really worry and I worry 
about that a lot. Sometimes, like I have 
nightmares about that sometimes like it's 
gonna come over and bomb us and we're all 
gonna die and like one person will be left 
and one person will die of the explosion, 
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other people will be left without a mom or 
dad or something like that and we'll all be 
left there and our mom or dad will die. 

Sam: Maybe if a bomb exploded ... the radioactive 
stuff would reach you and you'd have pain. 

Alf: Because you never know when it could happen. 
You could just all of a sudden turn the 
corner and you're dead cause someone shoots 
you. 

Sam: ... thinking they got murdered or ... 
thinking that they might go to hell. 

16 Candles: Like I always think that someone might come 
in, like someone that's in the movies—that 
killing someone might come in to our house 
and kill us. 

Moe: Maybe, like little kids might think there is 
someone in the house or um, they're scared 
that someone's going to come in and kidnap 
them or there was this little kid that was 
afraid that war was going to start, and he 
thought he might be the only one left from 
the war. 

16 Candles: Like if someone gets killed, they'd normally 
just die. But they kill them, and kill 
them, and kill them, and they don't stop 
•till it's all blood. (Refers to fear in 
relation to violent death on television.) 

Goldfinger: Then you think of all the beautiful things 
that happen like the people are getting out 
of their misery. 
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EXAMINATION 

Preparation 

Sam: 

Alf: 

16 Candles: 

Teen Wolf: 

Teen Wolf: 

Alf: 

Sam: 

Alf: 

I think you'd probably start thinking about 
Jesus a little more because you're worried 
about dying and going to hell instead of 
heaven. 

I think you do [have to prepare for death 
early in life] because I think your whole 
life is, if you act good, you'll go to 
heaven and if you act bad cause God's 
watching you the whole time that He'll 
decide. 

I think I'd pray a lot and I'd ask God to 
forgive me and all my sins if I knew I was 
going to die if I'd tried or not tried. 

Probably different for some people, like if 
you know you're healthy and everything, you 
could get prepared for death a little later 
but if you know you get sick very easily, 
and that you have a disease or something, 
that you could die anytime, well, when 
you're older, then you should get ready 
sooner. 

Well, our class discussed that and our 
teacher said right now we have a long time 
to live 'cause most people live 'till their 
seventy five or eighty and so I probably 
wouldn't get prepared for death until I was 
a lot older. 

Because they're closer to the time they're 
going to die. (Need to prepare for death 
when older.) 

I'd start thinking about it [preparation for 
death] when I'm 60 or 70 ... people expect 
to die around 70 years old. 

... like crimes, they would have to pay for 
it and try being better. 

Teen Wolf: Well maybe if they're kind of bad they could 
be a little nicer to people. 
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Sam: I think that you should think about being 
good instead of being bad—you should try to 
be better, try to get better every day. 

Alf: I could ask God for help and I would have 
one of those priests come in and give me my 
last rites ... 

Criterion 

Rambo: 

Goldfinger: 

Moe: 

Alf: 

16 Candles: 

Sam: 

If God judges them, they do good things on 
earth and follow His Commandments, they'll 
go to heaven, but if He judges them and 
doesn't think they are good to go to heaven, 
He'll say go to hell. 

The Ten Commandments. And if they break 
them, He decides how bad they were, and if 
they were really really terrible, He says 
"Get out of here, I don't want you in my 
place (heaven)." 

(whispering) Sort of. Like whether you have 
killed or stolen or lied—like done the 
Commandments. 

I think your whole life ... God's watching 
you the whole time and He'll decide ... [if 
you're good or bad] whether you've kept the 
Commandments. 

He decides whether you've kept the Ten 
Commandments, whether you're good or not. 

You have to be judged by the records of how 
bad or good you've been and if you've kept 
the Commandments. 



149 

TRANSCENDENCE 

Reward 

Teen Wolf: 

Moe: 

Rambo: 

Moe: 

Sam: 

16 Candles: 

Saxs: 

Teen Wolf: 

Sam: 

Saxs: 

16 Candles: 

Just if you're good you go up to heaven. 

You know that if you die and you were good 
you'll go up there and you'll spend a good 
life and everything like that. 

that if you're good you go to heaven. 

That if they're good they'll go to ever
lasting life in heaven when they die. 

My grandmother will probably go to heaven 
because she was a nice lady. 

If like people believe and they invite God 
into their life, they will surely go to 
heaven. 

A soul—when somebody believes in Christ 
that they go to heaven, it's all joy and 
everything and there's nothing sad about it 
or anything. 

Because maybe if you don't believe in Him, 
maybe you wouldn't, well, maybe you would, 
be able to go up to heaven, I don't really 
know. 

If they believe in God they'll—or in Jesus 
that He died on the cross for them then 
they'll probably go to heaven. 

I'd say that, why should you worry about it 
if you believe in Jesus Christ, you'll go to 
heaven no matter what happens. 

If they believed in God they would go to 
heaven. 

Punishment 

Teen Wolf: Well, most people see it as red, mostly red, 
and there's a guy with horns ... 
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Alf: 

Saxs: 

Moe: 

Teen Wolf: 

Saxs: 

Alf: 

Rambo: 

Teen Wolf: 

Saxs: 

Rambo: 

Moe: 

Teen Wolf: 

Alf: 

Alf: 

Sam: 

A big fiery place. 

Well, from some from pictures and from stuff 
in the Bible, it says that it's a place 
where it gets so hot that even a real big 
drop of water just steams up like the entire 
place. 

No, not everyone's accepted ... you know, 
Jesus. They do down to hell. 

Well, you kind of know in your heart because 
if you do real bad things, then you kind of 
know you'll be going there [hell]. 

Well, when they die, they go to hell (people 
that don't believe in God). 

Well, some people are bad and they go to 
hell. 

... but if you aren't [good] well, then, you 
go to hell. 

Well, if you don't believe in God, and 
you're really mean to people, you'll really 
go to hell. 

As soon as you die, if you are not a 
believer, you go to hell ... immediately. 

When I'm bad usually, I'm afraid that if I 
do die, I might go to hell. 

They get tormented by the devil. They just 
burn forever and ever and ever. 

He [the Devil], I don't know, punishes them 
... he's mean to people. 

they burn for a short time—to pay for their 
sins. 

I think you burn there. 

My religion teacher said again that ... it 
said in the Bible ... that hell is like 
people constantly gnashing their teeth and 
... the sound of fingernails scratching on a 
chalkboard or metal clashing against metal. 
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Sam: Being mean to other people and saying bad 
things about God, hating him and doing the 
things the Devil wants you to do ... like 
being totally bad. 

Moe: And if [you're] not [good], you'll go down 
to hell and you'll have a miserable rest of 
your life for eternal ... 

Sam: In Hell the Devil just might be controlling 
their [bad people's] mind. 

Teen Wolf: Well, it's [hell] just sort of there so 
people will be good. 

Sam: Like I said, if they despise God and they 
like try or curse Him ... they'd probably go 
to Hell and sell themselves ... to the Devil. 
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Imagining 

LABELED CONCEPTS AND CATEGORIES 

(Non-Religiously Educated Group) 

FAITH 

Pegasus: 

Freddy: 

Teddy Bear: 

Lealeal: 

Firefly: 

Vivian: 

Lealeal: 

Teddy Bear: 

Firefly: 

A big house with thick rugs, lots of 
clothes, money for, I don't know, probably 
cars, a house, presents for my mom and dad 
and brothers. 

Model. Be a model with gorgeous clothes, or 
a famous rock star. 

I want to have some kids that'll have a 
happy life, I want to have a happy life, and 
be able to make enough money to raise kids. 

Go to the Air Force Academy in Colorado ... 
or try out for football. 

Going into space. That's what I want to do. 

Have lots of money, be rich and famous. 

I want to be a pilot. 

I want to be a really good veterinarian. 

A satellite station [child's highest hope 
and most wished for entity]. 

Exercising 

Teddy Bear: 

Friday: 

Firefly: 

Firefly: 

Lead a happy life, make other people happy. 
LIVE! 

Well, maybe to, like create things like 
different machines and everything and ... 

Civilization 

[Take] courses—space courses dealing with 
astronomy. 
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Lealeal: 

Friday: 

Vivian: 

Freddy: 

Firefly: 

Friday: 

Freddy: 

Vivian: 

Pegasus: 

Teddy Bear: 

Freddy: 

Math and social studies and reading I'm 
pretty strong in so I think I'm pretty smart 
... [have to be] confident. 

Do things that make you happy. 

Well, I'm taking guitar lessons. 

... get our education. 

Do good exercise I guess ... just keeps it 
[death] away for a while ... good health. 

Exercise, eat right, keep happy and don't 
let stress make you sick. 

Stay healthy, don't commit suicide, don't do 
drugs. 

... if you took really good care of yourself 
you might live a little longer. 

Well, like you if see one, you know, like 
you see in your dreams ... and, you know, 
some dreams are true, and then you, the next 
day you go out and you're, it just happens 
like your dream and you think someone is 
going in an accident, you can go ... you can 
call the police or something, you could stop 
'em by waving your, their hands, to tell 
them to stop 'cause the same car is coming 
up around the curve? You could do that. 

No, well, if you were dying, like sudden 
death like a heart attack, no way could you 
fight it off but maybe with leukemia, maybe 
you could get some research on it or some
thing and try and have the doctors read this 
and this and have the doctors make a quick 
cure ... like make your life last. 

We're supposed to be as good as possible and 
try to treat others good and try to like 
yourself and try to like other people and 
try to help them and help yourself and be 
the best you can, try not to do, try not to 
think about bad things. 
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Vivian: Developing and getting modern ... we're just 
here to accomplish something but nobody 
knows what it is ... somebody's probably 
wanting us to find out something for them 
but we don't know what it is ... [probably] 
aliens ... beings from other planets. 

Pegasus: ... not taking drugs. 
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TRANSFORMATION 

Assimilating 

Pegasus: 

Freddy: 

Freddy: 

Friday: 

Friday: 

Freddy: 

Pegasus: 

Freddy: 

Firefly: 

Friday: 

Freddy: 

Friday: 

Well, mostly from other people that say 
stuff—like their mom works at a nursing 
home or something—like at a hospital and 
someone dies in their and their mom tells 
them and they go out and tell their friends. 

We don't talk about it. 

'Cause they talk about how they go to 
heaven, and God and stuff like that, all 
about God during school, and we don't—we 
just sit there and do work. 

Well, in public school, they usually don't 
talk about death. They never did so far. 
And in church school, they talk more about 
it. 

Probably from other friends. 

When I think. 

About drugs and how it can cause death. 
(Learned at school.) 

Only if it's like suicide and stuff like 
that. (School education about death.) 

Friends ... 

That they [my friends] hope they won't die 
because they think that it's scary ... I 
don't ... 

Or maybe their parents or friends or just 
they think about it, what they think about 
it. 

Some of 'em [friends] just say it's no big 
thing. You just die and that's all. 

Precipitating Factors 

Pegasus: 
die. 

because you have to be really old to 
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Vivian: 

Lealeal: 

Teddy Bear: 

Freddy: 

Pegasus: 

•Freddy: 

Pegasus: 

Firefly: 

Pegasus: 

Freddy: 

Pegasus: 

Bad hearts and bad lungs and bad things 
inside your body and getting murdered, and 
stress ... cancer inside your body. 

Accidents ... or killing or something, and 
that just happens without Him knowing, like 
behind His back. 

Heart attack from being old, could be an 
accident, could just be a disease ... 

... •cause you never die until you let 
yourself. 

Yeah, sickness can if you have the flu or 
the whopping cough. You can die real easy 
from that. 

Or if it's an accident, they, the humm-humm 
did ... D-e-v-i-1. 

Well, Julie ... had a brother and he died 
from a car accident because of his grandma, 
you know, she had one heart attack, she was 
about to have her other one when she was 
driving the car. 

Cancer, murder, old age. 

Well, see like if they're a football player, 
they're a real strong football player, like 
Lynn Bias, he died from cocaine and stuff 
like that, he drank too much and it went 
into his systems, he passed out, he was dead 
right there 'cause he took too much drugs. 
Well, 'cause some friends told him to, you 
know. 

If they commit suicide. 

Drug and alcohol, you know, going into their 
intestines ... and lots of heart attacks, 
lots of heart attacks, you know, brain 
damage can ... 

Freddy: They murder. 
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Inevitableness 

Pegasus: 

Vivian: 

Teddy Bear: 

Firefly: 

Freddy: 

Vivian: 

Firefly: 

Teddy Bear: 

Friday: 

Friday: 

Pegasus: 

Teddy Bear: 

Pegasus: 

Because death just happens. When it 
happens, it happens. It's your fate I 
guess. 

No, God doesn't choose them to die. They 
all die anyway sometime. That's life. You 
don't know why. It just is. 

No, He doesn't [God picking people to die]. 
It just happens. 

Power that causes death? I don't really 
know [if God exists], I don't believe in 
it. It's [death] just one of those things 
that happen. 

Well, I don't think God has anything to do 
with causing death. The people go to heaven 
but ... does God rule the universe or earth? 
You don't know ... that's the big question I 
have. 

Everybody has to die. 

... in my 60s or 70s [die] ... by murder I 
guess. 

Their eighties or seventies. 

Probably in like the 70s or 80s. 

My grandma said that they knew he was going 
to die soon because he was in a nursing home 
because he was getting old and needed people 
to take care of him. 

they'll die some day. 

You have to die sometime. 

Probably like in my 90s or something like 
that. 

Vivian: 80 or 85 [age when most die]. 
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Confirmation 

Teddy Bear: 

Pegasus: 

Vivian: 

Teddy Bear: 

Pegasus: 

Pegasus: 

Friday: 

Pegasus: 

Lealeal: 

Vivian: 

Lealeal: 

It disappears completely [soul of "bad" 
person]. 

They just wilt, die away. Some people say 
they float up there, but I don't think so. 

Check their pulse or put something shiny in 
front of them so if they're breathing it 
turns all puffy, like a pan or something ... 
you could check their heartbeat ... white, 
cold. 

they die, their soul rises. 

Well, you can twitch 'em with a stick in the 
eye or something and there won't be any 
movement? ... you know, just like you do 
deer when you're going hunting? And, you 
can twitch 'em all over their body to see if 
they're dead and if it doesn't make any 
movement, they're dead. 

I think they are in the ground, I think they 
turn into dust ... like that. 

I think their soul's dead, but not their 
spirit. 

... you know how the skin dies out, they put 
some kind of chemical on them so the skin 
doesn't rot away and then they put them in 
their coffin ... they bury it and after a 
while, the skin rots. 

Not breathing, heartbeat's not going, stiff 
as a board. 

You rot ... if you got buried and it froze 
over it might take longer than if it was in 
the summer. 

Their spirit and soul like goes up, well, 
it's like all your feelings bunched up 
inside. 

Teddy Bear: Their dead body goes in a coffin under the 
ground and their soul rises up. 
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Pegasus: 

Teddy Bear: 

Friday: 

No, it doesn't float or go anywhere. 

Near my stomach—the center of me ... floats 
up, invisible. 

I think so, but I heard like on TV and 
stuff, that your soul stays and your body 
goes up, your soul stays, your spirit goes 
to heaven. 

Teddy Bear: Kind of like a glowing star [soul] 

Conflict of Emotion 

Firefly: 

Lealeal: 

Teddy Bear: 

Pegasus: 

Friday: 

Lealeal: 

Vivian: 

Pegasus: 

Friday: 

Friday: 

You don't get to see them anymore. 

My mom, was kind of, she cried. 

Not scary if it goes fast and it's over 
with. If, it's—let's take leukemia for an 
example. If it's long and painful I'd be 
scared. 

I felt very sad ... for about a month. And 
I couldn't stop crying—I even cried at 
school, so ... 

Well, if it's one of your relatives and you 
really like them really much and they're 
really a good person, you wouldn't want them 
to die and you think it's not fair. 

When you first realize that they're gone ... 
start missing them (scariest part of death). 

[Felt] pretty bad 
eating. 

didn't feel like 

And I felt that I should be able to go 
there, but I can't go there and then, how am 
I supposed to stop crying? But I stopped 
crying and I cry once in a while ... 

Mad and terrible-like. 

Because maybe they, they really like that 
person and they didn't want them to die. 



161 

Freddy: 

Lealeal: 

Pegasus: 

Freddy: 

Freddy: 

Lealeal: 

Pegasus: 

Friday: 

Friday: 

Lealeal: 

Teddy Bear: 

Yeah. The happy part is that you can still 
be born again and the sad part is that other 
people will be sad ... when you die. 

The bad part is that you can't be with your 
friends unless they die. 

Well, most of the movies are made up—like 
Halloween and stuff like that. But some of 
movies do show death the way [it] happens 
... Well, people could get murdered ... and 
people could get shot ... and it looks very 
gory. 

Because like maybe he had a very, very, very 
bad life and you wanted to [have it end] 
fairly quick, so you kinda relieved it's 
over with. 

Two hours before we got there he died in the 
ambulance 'cause it got stuck in the snow. 
Right by his land that he owned, but I am 
kinda glad that he died on his land—that's 
where he lived for a long time. 

My mom was happy that he died because he was 
suffering a lot ... and my grandma was happy 
for him because he was really sick. 

See, I was up here and then I heard it, I 
heard it on, somebody called on the phone 
and they said he had a heart attack and 
everything and then I just ran up to my room 
and I cried and I cried. 

I would be sort of happy because if it was 
like my grandpa, I wouldn't want to see him 
suffer too long, so I would be kinda happy 
that he died instead of suffered. 

Well, probably sad. 

You've lost a loved one, like my grandma 
didn't have anybody to share a house with. 

I hope I die just old enough so I don't 
suffer any pain from being old. 

Lealeal: I didn't know what to expect or what was 
expected of me ... they had an open casket 
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Freddy: 

Freddy: 

Friday: 

Pegasus: 

Friday: 

Lealeal: 

Pegasus: 

Friday: 

Teddy Bear: 

Freddy: 

and I walked in and saw it and I didn't 
really—I felt scared because I'd never 
really seen someone like that and-ah-I kinda 
didn't know what was going on 'cause I'd 
never had an experience like that before ... 
freaky. 

Well, everyone was crying except for my mom. 

Yeah, it's like monster d-e-v-i-1 and 
walking around in the streets and then ... 

Well, you probably don't want to die, but 
once you start, I don't know, I think once 
you start dying, you really can't save 
yourself and most people get scared, that's 
what I think anyway. 

Death is fair, well, in a way, well, it's 
fair in a way and it's unfair in another 
way. The reason why it's fair is because 
you know, if you have a bully pickin' on you 
and you're, he just wanted to punch you out, 
well, you could say, hey, I don't want to 
die, but if I do, and then I'll get that 
bully off my back. 

They probably, well, since the person died, 
it might have made their life miserable 
because they really liked that person ... 

We brought her a cat to cheer her up ... 

Yesterday, you think like, oh-oh, my grandpa 
dies and then you think death, oh no, now my 
mom and dad's goin' to die. And then after 
my mom and dad, my aunts are going to die, 
you know, just like that. 

they missed them or they were mad because 
they died. 

I hope I just have a—like I fall asleep at 
night and I never wake up—die. 

... like I do all the time—I try, when I go 
to bed, I think about, and all the time the 
devil and demons walking in my room 'cause 
ultimately we just throw our clothes on the 
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floor and when I look on the floor, it looks 
like people, people laying on ... 

Well, I felt kinda angry too. You know, I 
felt like, felt like really about to punch 
somebody out that ... because they didn1t 
get there before he had the heart attack, 
you know. But you know, people can't get 
there, you know. 

A lot of people were crying, I know that 
because they liked him a lot and I don't 
really remember a lot. 

Losing you know, some people losing love, 
you know, and you lose your favorite uncle 
or your favorite aunt, your favorite 
grandpa, favorite grandma, whoever died. 

Yeah and I told 'em that he would, he's okay 
in heaven and stuff and that made them feel 
better and stuff like that. 

How you die. (Scariest think about death.) 

No, not really. Sometimes, they, like if 
there is a tornado and some people get all 
scared and then they start talking about it 
[death] sometimes. 

Kinda [feel angry]—in a way, when I see his 
picture like that 'cause see that ring he's 
got on, my dad's got that,here now. 

Well, because they lose their loving, you 
know, 'cause the family that, I mean like 
I'm a kid, you know, and I really liked my 
grandpa? And it's unfair because then I 
lose my love for him. 

Well, because, you know, one person died and 
after that I just think, oh-oh, someone else 
is going to die, you know, like there's a 
person dying every day. 

Well, yes, I do worry about it sometimes, 
but I don't want to think that my aunts are 
too old and I usually cry at night 'cause 
I'm afraid that my aunts are going to die 
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Pegasus: 

Pegasus: 

Pegasus: 

and I'll never see 'em again 'cause we only 
see them once a year. 

He's got his belt, he's got everything that 
reminds us of him. He had a piece of, he 
had a necklace that had a real piece of gold 
in it. 

Because it's one of their, part of their 
family and they should get to see their 
face, at least, you know, or else their 
coffin, or their grave stone at least once 
more before they get buried. 

Yeah, some 'em are and some of 'em just feel 
that their aunts or their grandmas or their 
mom are getting too old and they're not 
going to live very long and they're going to 
die, they're going to die pretty soon—just 
like I had a dream, as my grandpa, you know, 
and he had a heart attack once, but he 
didn't die from the it pain, God—and then, 
see, we, see I had a dream about a week 
before it happened—he had another heart 
attack, they found him laying on the floor 
in the living room and he was dead. 



165 

TRANSCENDENCE 

Heavenly Convergence 

Freddy: 

Teddy Bear: 

Lealeal: 

Teddy Bear: 

Freddy: 

Firefly: 

Friday: 

Friday: 

Freddy: 

Teddy Bear: 

Freddy: 

Friday: 

Go to heaven. They go through a cave and 
then they go to heaven. 

... you're a little star ... you're kind of 
a person now, but kind of a light, I guess 
other people are there, and you open the 
gate and get in line in the court ... [like 
a] patio. 

When I die I think I'll see him [grandpa]. 
Like I think when two people from one family 
die I think they find each other ... in 
heaven. 

When they're [the good people's souls] ready 
to go up [to heaven], they go. 

He's gonna ... they just, after they die, 
they go to heaven and see God and they talk 
to Him and then they born, they get born 
again. 

I think they stop in heaven [to be 
reincarnated]. 

I think so when you die if you go to heaven 
and then went to heaven, you probably see 
them [others who have died previously]. 

Ahhh, you just go to heaven and you start a 
new life. 

Not the end always—it's the beginning of a 
new life. 

I guess while they're waiting, they eat and 
drink and ... 

If God wants them, 
heaven.] 

["Bad" people in 

I think some people who are really bad, they 
don't go to heaven—and the people who are 
good and don't do a lot of mean things and 



Freddy: 

Teddy Bear: 

Freddy: 

Lealeal: 

Teddy Bear: 

Lealeal: 

Lealeal: 

Teddy Bear: 

Teddy Bear: 

Metamorphosis 

Freddy: 

Friday: 

Teddy Bear: 

Firefly: 

Freddy: 
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rob people and everything, they probably go 
to heaven. 

If they're good, they go to heaven. 

If they haven't done anything like really 
major, like kill someone ... then they go up 
there [heaven]. 

'Cause they're good people, so they just go 
in heaven. 

God thinks, like, there is good in every
body. [Rationale for all people to go to 
heaven.] 

they go to heaven if they're good. 

Up and out, we really can't see it, ..., 
pretty far away. 

It's sort of spread out, everyone has their 
own little place, nothing really there ... 
sort of like clouds floating around, inside 
the clouds. 

In the clouds [heaven] far away. 

Little shacks, not as fancy as here. Like 
bed, sink, that's all. 

Come back ... as a baby ... He would be 
born again. 

I think it would be like when you're a baby, 
you just are starting out life so your 
life's all, I think, when you get to heaven, 
that would be almost the same thing. 

In someone's tummy ... a girl's stomach. 

I think I was a bird [before reincarnation 
to present human form] there's lost of them 

Yeah. I think I was a deer—it's weird. 
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Firefly: 

Teddy Bear: 

Firefly: 

Freddy: 

Lealeal: 

Teddy Bear: 

Firefly: 

Teddy Bear: 

Firefly: 

Freddy: 

I guess they go to heaven or something and 
then they come back as another creature or a 
human being. 

If they want to be an animal I guess they 
could be an animal ... Well, if they do 
then like their brain is ... they can't talk 
anymore ... they act like [the animal]. 

They just turn into something else [when 
reincarnated]. 

Or a fish or anything. 

When they go up into heaven I think they 
just keep on going ... people, like, fly 
around ... go places ... I think they do, 
forever ... 

Well I know that when a person dies that 
they go up to heaven and they come back down 
as another person. 

I believe in reincarnation 
back as a Cheetah. 

I hope I come 

God ... has this thick book of names kind of 
like a spiral and they're named alphabetical 
by first and last name, two sections and you 
get to pick your first name, middle name, 
and last name, who you'd like to be ... they 
choose who they are ... I guess He [God] 
doesn't want them going down [to be] some
body they don't like ... The person will 
pick a name in the book and He'll say if 
that's a good choice or if that person's 
going to be bad, if they're not the person 
that that other person would like to be—if 
they're not the type. 

I want to be reincarnated into a cheetah. 

As it was explained to me, if he's been good 
then he can decide [what he/she wants to be] 
then if he hasn't, then God gets to. 
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