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ABSTRACT 

The purpose of this project is to develop a research-founded, 

semiotically-based, holistic philosophy for utilizing quality, child-

tested music, movement and drama resources in an integrated 

learning format and to provide workable activities within an 

accessible, understandable structure for use by the teacher in 

kindergarten through third grade classroom situations. 

Since children are "meaning makers", it is logical to create an 

approach for classroom teachers to use which builds on what 

children need most to help them make learning connections: an 

integrated format which helps children understand how learning fits 

together or makes sense. This project organizes music, movement 

and drama activities thematically in content areas which are 

ordered from simple to complex to accommodate the age range to 

which the project is directed. 
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SECTION ONE 

GENERAL INTRODUCTION TO THE PROJECT 

Introduction 

When children come to our classrooms, they bring an 

eagerness and excitement to discover what school is all about; 

they want to learn. Yet, for so many children, something goes 

wrong after they've been in school for a while. Learning isn't fun 

any more. What is it that we, as educators, are or are not doing 

to create this situation? Is it the way we teach? Are we 

teaching content instead of children? Do we adapt for the 

experiences which the children have brought into the classroom? 

World View 

Children entering school for the first time have had a wide 

range of experiences from which they have learned many things: 

to talk, to think, to cajole, to share, to love, to trust, or the 

antithesis of any of these, in other words, they have constructed 

a view of the world as they know it which is very real and valid. 
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When we, as educators, receive those new learners, do we give 

credence to their previous experiences? 

All children learn; that is, they all become literate in some 

fashion, with or without us. How we handle them as they come to 

us will determine if they retain their natural love of learning. 

Literacy and Communication 

Literacy can be defined as a socio-semiotic phenomenon 

encompassing ALL of the ways that people communicate. (V. Cox, 

1988) It is always culture-bound. Do we acknowledge what the 

children bring to the classroom by way of their experiential 

stores from their microcosmic segment of our culture? Are we 

providing an environment - a cultural text - in which children are 

encouraged to build their communication skills, both verbal and 

non- verbal, in relation to the real world? 

Social izat ion 

The previously stated definition of literacy implies that 

socialization is one component. Children need to be actively 
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involved socially to become literate. Learning begins with human 

emotions, with the desire to communicate, to become a part of 

the immediately experienced world. If these statements are true, 

why do so many teachers insist that children learn without 

talking to their neighbors; without socialization? Communication 

cannot occur in a vacuum. 

Semiotic System 

In the definition of literacy, semiotics is the study of all 

forms of communication or ways to arrive at meaning, both as a 

sender and a receiver. The teacher's challenge is to help children 

make sense of ALL of the signifiers that humans use to 

communicate. Yet we continue to emphasize reading and writing 

ABOVE other forms of communication. Talking, singing, dancing, 

painting, listening, signing are also forms of communication, 

EQUALLY important to achieving literacy. M. A. K. Halliday makes 

the following observation: 

The semiotic process is the process through which 
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information is exchanged. The most commonly used 
semiotic system is language and the process in which we 
employ that system to exchange information is 
frequently speech. 

Language is the primary semiotic system; other 
semiotic systems are secondary to language - either 
built over it (supra-linguistic), as in literature, or 
parallel to it, as in music or painting. (Halliday, 1973) 

Acquisition of Learning 

According to Jean Piaget (1952), children acquire new 

learning through the processes of assimilation, accommodation 

and equilibration; proceeding from the known to the unknown. 

Assimilation means classifying the new learning according 

to an already existing mental category or operation. 

Accommodation means that the learner adjusts his mental 

categories/operations to fit the new learning. Equilibration 

means that the learner has achieved a balance between the new 

and old learning. 

Integrated Learning 

What can we, as educators, do to assist the elementary 
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classroom teacher in creating a viable "cultural text" within the 

classroom? With the vast number of adjunct curriculum areas 

for which the elementary teacher needs to provide instruction, in 

addition to the regular academic subjects, (s)he often looks for 

some means of integrating several subject areas into a workable 

entity or unit. Therefore, having an up-to-date theoretical base 

and the source material available to produce integrated, 

semiotically-based lessons for improving children's learning will 

assist the teacher in achieving a goal of holistic, "meaningn-ful 

education. 

The author is proposing a theoretical base and information 

source for including music, movement and drama as integral parts 

of the existing subject areas in the elementary curriculum. 

Having a referenced information source with a research-based 

rationale, and ideas for integrating various subjects, can make a 

difference in whether some subject areas will be presented in the 

classroom, as well as determining how effectively the learning 

will be presented. 
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Because we, as a society, are bombarded with more and 

more information every day (much of which is valuable to access), 

we will need to find more efficient ways of making those 

resources available to those who need to use it. A referenced 

information source for elementary classroom teachers, centering 

around music, movement and drama, will help eliminate time-

wasting steps for them and has the flexibility to be updated and 

reprioritized as their needs change or as new research becomes 

available. 
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Statement of the Problem 

Children are "meaning makers;" that is, they learn as they 

try to make sense of the world. They learn as they understand 

how to make sense of the signifiers and signification systems 

which humans use to communicate with each other. 

As they develop their perceptive and cognitive abilities, 

learning becomes logical to children because they can connect it 

all together and use it in the world outside of the classroom as 

well as when the teacher asks for examples in a lesson. When we 

can help children see interrelationships and build lessons that 

flow naturally from one content area to another, we can 

positively aid children in making sense of connections not only in 

the classroom, but in anything they do. 

Organizing activities in content areas around a theme (a 

song, for example) is not only fun, but solid, integrated learning. 

This approach builds on what children need most: a sense of how 

it all fits together; of how the learning makes sense. 
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The purpose of this project is to develop a research-

founded, semiotically-based, holistic philosophy for utilizing 

quality, child-tested music, movement and drama resources in an 

integrated learning format and to provide workable activities 

within an accessible, understandable structure. 
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SECTION TWO 

DEVELOPMENT OF THE PROJECT 

Framework for the Project 

Theoretical bases are developed and resultant processes are 

suggested for implementing music, movement and drama within 

specific concept areas. Additionally, suggestions for integrating 

several subject areas as units and information on how to locate 

outside resources are a part of the project. The materials are 

collected in concept area-labelled file folders which are housed 

in a kit (large storage folder). 

In addition to the procedural information within the file 

folders, each includes learning propositions, theoretical bases 

and applicable objectives as an introduction to using the 

materials. An introduction to the project, also contained within a 

file folder, develops a philosophical basis for the approach, 

relating names of appropriate authors and relevant research 
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indications. A detailed index using common academic subject 

headings and adjunct curriculum headings, as well as definitive 

topic headings, makes it possible to readily access the 

information in the kit. 

Each teacher has his/her own unique approach about how to 

create a learning environment for the children. It would, 

therefore, be presumptuous of the author to prescribe a universal 

method for incorporating music, movement and drama into the 

existing subject areas. She instead provides suggested scenarios 

with possibilities for integrating several subject areas. 

The kinds of materials included are music, movement and 

drama activities that would be typical for children in 

kindergarten through third grade, based on information from well-

known authorities in music education and from the author's own 

experience. The materials are, when necessary, included in toto 

in the project. Other materials, which need to be obtained from 

another source (e.g., the public or school library), are of the kind 

typically accessible from that source. 
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Procedure for Data Collection 

The learning principles, concept areas and proposition 

statements identified in the project have been determined as a 

result of the author's research into current thinking on how 

children achieve literacy and an understanding of the world. In 

addition, the author incorporates research dealing with centering 

the arts as the core of the curriculum in school-based education. 

The author utilizes collections of children's songs, poetry, 

folk stories and authored literature, as well as specific 

collections of recordings from the school libraries and the public 

library. She includes rhythm/beat work, movement activities and 

folk dance materials as suggested by the Kodaly music 

instruction method (Choksy, 1987), the Orff Schulwerk music 

instruction method (Music for Children:. 1982), the Jump Right In 

Music Curriculum (Gordon,1986) and the Weikart approach to 

movement and dance (Weikart, 1985). 
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The integrated activities suggested are a combination of 

ideas and processes gleaned from workshops and classes attended 

and readings done by the author, from other music specialists 

who have generously given materials to the author, and from the 

author's experience in working with children in the kindergarten 

through third grade levels. 

Many of the activities included in the kit have extensions 

for development into more involved formats (i.e., units). Much of 

this material again is derived from the author's professional 

experience in teaching and attending classes and workshops, and 

from other music specialists' experience, in addition to ideas 

suggested in published formats on methods of teaching music to 

elementary school children. 
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Parameters of The Project 

It would be impossible, both economically and time-wise, to 

include a large number of music, movement and drama activities 

and ideas in the project. Therefore, for purposes of this project, 

the author (judging from the basis of her own teaching experience 

and the work of others in music education) has selected a 

representative group of materials based on appropriateness for 

holistic, semiotically-based learning for children at the 

kindergarten through third grade levels, as well as for age level 

appropriateness in terms of sophistication. Suggestions for 

inclusion of other materials and for extensions are included 

where appropriate to the learning being nurtured. 
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Operational Definitions 

Aesthetic Education - all learning that works on and through 

feeling, sensation and sensibility which leads to perception, 

cognition and understanding 

Cognition - the growth process in which children language, 

interact with others, observe and think about experiences 

and learning as they strive to make sense of their world 

Communication - the exchange or imparting of thoughts, 

feelings, ideas or information to ensure understanding, 

knowledge or learning 

Concept Development - the process through which children 

experience, and develop an understanding of, the world, 

moving from known to unknown 

Cultural Text - a communicative entity governed by a code, or 

cultural rules, conventions, norms or constraints that 

pertain at specific levels; fundamentally structured by 

underlying values, world views and spatial correlates 



Experiential Store - that body of previous experiences and 

awarenesses which form a person's world view 

Integrated Learning - a holistic approach for expanding a 

theme into several subject areas, utilizing visual, 

performing, literary and environmental arts 

Literacy - a socio-semiotic phenomenon, which encompasses all 

of the ways people communicate 

Mode - the expressive form that is used to communicate 

linguistically or non-linguistically; e.g., opera, mime, 

ballet, poetry, short story 

Multi-Sensory Learning - activitating all of the senses in a 

learning setting to promote understanding, utilizing visual, 

auditory, tactile and kinesthetic sensations 

Pattern Awareness - knowledge of, and experience with, 

relationships of the essential elements of form, structure, 

balance, unity and variety inherent in all of the arts 

Perception - the comprehension of reality in all forms and all 

media by means of the senses 



Schema Theory - the view of literacy acquisition as a 

structure based on life experiences which the learner uses 

to organize new learning; the hierarchical ordering of 

concepts which is fluid, additive, becomes more complex 

and more differentiated through the lifetime of the learner 

Semiotic Inquiry - all forms of communication (how people 

send and receive messages); i.e., listening, speaking, 

reading, writing, signing, silence, singing, chanting, drama, 

mime, dance, movement and visual art 

Signification - the representational system of language, image 

or gesture which exemplifies the expression of cultural 

groups 

Signifier - the representation of an experience or awarenesses 

through language, mental image or gesture 

World View - that part of the environment with which learners 

have experience that serves as the basis for comprehending 

new learning 
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Summary 

The goal for this author is to develop an approach which 

places music, movement and drama within the heart of those 

academic subject areas that help children achieve literacy in 

their search to make sense of the world; to help make that 

learning process even more exciting and accessible for both the 

children and the classroom teacher. 

In the process of using this approach, it is the author's 

intent that the classroom teacher rethink how (s)he is assisting 

learners on their journeys to becoming fully functioning, literate 

human beings and how (s)he can change processes in the 

classroom to reflect a semiotically-based, holistic environment. 

It is the author's further intent to make some classroom-

tested ideas and materials available to the classroom teacher in 

a format that is immediately useable and informative, in addition 

to being a philosophically sound reflection of present research 

and beliefs of how children learn best; a kit of music, movement 

and drama activities to provide a base with which to integrate 



academic and adjunct curriculum subjects in the classroom. 
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SECTION THREE 

THEORY AND DESIGN 

Review of the Literature 

One purpose of school-based education is to help children 

achieve a literate understanding of the world; that is to produce 

well-educated individuals who possess knowledge, the ability to 

learn and cultural awareness of societies in which they will 

function all of their lives. Yet education in so many schools today 

is the antithesis of the above stated purpose. Further, teachers 

are becoming increasingly frustrated in their attempts to help 

children learn as they face budget cuts, demands to ipclude more 

areas within the curriculum and directives on how they should be 

teaching being imposed from outside the educational system. As 

Frank Smith states: 

Despite romantic notions to the contrary, schools and 
universities are not good places for learning. North 
America leads the world in the destruction of its 
educational institutions. The natural intelligence of 
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children and adults is ignored and insulted. The 
dedication and expertise of teachers is undermined and 
circumvented. (Smith, 1986). 

To be sure, teachers need to engage the public sector to 

educate them (the public) on the expenses of education, 

monetarily and educationally. Further, teachers need to enlighten 

those who would impose methodology from outside of the 

classroom that there are many correct "methods" by which 

children can learn. For purposes of this project, however, the 

author will focus only on the issue of creating a "meaning"-ful 

approach to achieving literate understanding in the classroom. 

Literacy 

Because we, as teachers, have allowed outside entities to 

dictate that children will learn best if the learning is broken 

down into small skill segments, we have helped learning become 

nonsensical and unrelated to the real world. If, using a skill 

segmentation approach, we were given the responsibility for 

teaching children to speak, one can imagine what might happen. To 
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quote from Don Holdaway: 

Language is the most complex of human activities, 
engaging the organism simultaneously at every level of 
experience. [Yet,] The most complex of human skills is 
learned in natural environments without the support of 
highly trained professionals. ... It is inconceivable that 
children could learn to talk quite separately from 
learning to listen, yet in school we continue to contrive 
barriers between related aspects of language. 
(Holdaway, 1979) 

If what Holdaway says is true, teachers need to take a 

serious look at how literacy is achieved in the individual 

classrooms. Should everyone who begins school in kindergarten 

together finish twelfth grade together? Are we doing an 

injustice to those children who learn at different rates by either 

retaining them or promoting them when they aren't ready? Why 

do we need to associate grade level with age? What Harold 

Entwistle says about 'schooling' seems appropriate. 

If "schooling" is a race, everyone should be allowed to 
enter, but everyone will not cross the finish line at the 
same time. (Entwistle, 1977) 

c 
At the same time, though many teachers are committed to 

helping children become literate, they become disillusioned with 
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how to fit all of the academic and adjunct subject areas into the 

school day. The expectations for teachers of today are high and 

becoming more demanding. The increasing pressures on time, 

therefore, necessitate that teachers search for different 

approaches via which learning can be facilitated. 

Integrated Learning 

One such approach, that of integrating subject areas across 

the curriculum, has the potential for providing a real world, 

natural view of learning and for freeing up time because several 

subject areas can be incorporated into one whole. Gordon Wells 

talks about real world learning when he speaks of schools as 

environments for learning. 

It is highly desirable that every pupil should become 
both literate and numerate and be conversant with 
certain facts about his or her social and physical 
environment. But these skills are only of value when 
they are integrated with the purposes and interests that 
the pupil brings from outside the classroom. 

Learning is first and foremost a process—a continuous 
making and remaking of meanings in the lifelong 
enterprise of constructing a progressively more and more 



2 8  

effective mental model of the world in which one lives. 
(Wells, 1986) 

At the heart of any approach must be the languaging 

process; the creation of personal meanings through speech and 

writing, or the interpretation of speech and print based on 

experience, physical sensations, sensory perceptions and other 

non-verbal processes. If the languaging environment is open and 

natural, children will make use of linguistic as well as non-

linguistic forms of expression. To quote again from Holdaway: 

The most effective language learning takes place in an 
environment where the related arts are active. Symbolic 
expression in other modes helps to clarify and sharpen 
linguistic meanings. For many children who are not 
primarily verbal in their modes of operating, related arts 
activity helps to give meaning to verbal symbolism, and 
those modes which combine the verbal with the non
verbal, such as drama and song, provide powerful 
integrating influences on the verbal development of 
children. 

We can therefore say with further confidence that 
related language and arts belong centrally in the literacy 
environment. (Holdaway, 1979) 

In this project, placing music, movement and drama in the 

center of the elementary curriculum will give teachers direction 
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for providing those arts experiences for children in a linguistic 

setting, in addition to providing a format for integrating across 

subject areas, maintaining integrity with the world outside of 

school. 

Multi-Sensory Learning 

Within an integrated, natural approach, learning could 

initially come from a linguistic experience and generate wider 

activities in visual art, drama, movement and music. Or the 

initial experience may be grounded in singing a particular song 

which could then generate not only other related arts experiences, 

but real, natural oral and literate experiences in any of several 

subject areas. 

Peter Abbs, in his collection of writings speaking to the 

arts in education, developed several propositions which 

emphasize the need for arts in the classroom. Those particular 

propositions are quoted here: 

As aesthetic activities, working through the intell
igence of feeling and sensibility, the arts explore and 
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symbolically represent the complex forms of sentience 
and consciousness. 

As symbolic re-presentations of experience, [the arts] 
are, therefore, inherently concerned with meaning and 
knowing. This form of knowing is non-propositional or 
rather sensuous, imaginal and aesthetic in nature. 

Such aesthetic knowing is intrinsically valuable and 
need serve no instrumental end for its educational 
justification. 

The arts, like the sciences, provide communal symbols. 
While sometimes being distinctive and individual they 
yet belong both to the continuum of cultural time and to 
the life of the community. (Abbs, 1987) 

When children are uninterested in learning how to learn, 

teachers need to examine how learning is presented. If it has 

become segmented and non-sensical, unrelated to the real world, 

children will not be eager and curious to learn. We, the teachers, 

must be determiners of how we teach children to learn, so we 

need to make sure that the learning has a genuine purpose. Grace 

C. Nash, internationally recognized educator, author and musician, 

helps point the direction for creating purposeful learning when 

she states the following: 
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Inactivity breeds lethargy In mind and body. Children 
must move to learn and learn to move. Their learning is 
muscular, sensory, creative and emotional. Where adult 
learning is said to be eighty percent visual, children use 
their entire brain, muscles, senses and imagination. 
These are the tools that can turn on the ignition of their 
vast learning power. 

Elements of language, movement and music brought 
together motivate, reinforce and strengthen learning ... . 

Cognitive learning unfortunately has been directed 
mostly to the left side of the brain which deals with 
language, logic, reasoning and analysis. This is the adult 
way of learning ... . The child directs his learning more 
from the right side of the brain which has to do with 
motor-muscular, spatial orientation, artistic talents, 
intuition, imagination and feelings. (Nash, 1977) 

Adults have, obviously, been creating the materials that 

teachers use in the classroom to enhance learning. Since 

research is beginning to show us that children learn differently 

from adults, teachers need to be aware of this fact and must 

begin to take charge of how learning is presented to children. 

They not only learn differently from the same way we adults do, 

but they use an entirely different part of the brain to do it! 

Music, movement and drama in the center of the elementary 

curriculum are necessities in terms of our providing the best kind 
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of learning possible for our children. Carl Orff often talked about 

these specific areas as he developed his methodology for 

introducing elemental music to children. 

Elementary music, word and movement, play, 
everything that awakens and develops the powers of the 
spirit; this is the 'humus' of the spirit, the humus 
without which we face the danger of a '"spiritual" 
erosion. 

It is at the primary school age that the imagination must 
be stimulated; and opportunities for emotional development, 
which contain the ability to feel and the power to control 
the expression of that feeling, must be provided. (Campbell, 
1983) 

As we work with children, we teachers need to analyze why 

we do what we do to promote learning in the classroom and to ask 

if we are doing the kinds of things that help children achieve 

their maximum learning potential. Music, movement and drama 

are central to a child's way of knowing because they provide 

imaginative, functional ways of meaning and they allow for 

exploration of feeling and sensibility. 

Don Campbell, in studying how the brain processes 

information, makes a case for using arts in an integrated format. 
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The goal is to provide multi-sensory learning 
experiences to utilize as much of the motor and sensory 
parts of the cortex as possible. The implications show 
that skills in reading and mathematics improve through 
the use of the integrated arts. The more connections that 
can be made in the brain, the more integrated the 
experience is within memory. (Campbell, 1983) 

Placing music, movement and drama at the center of the 

elementary curriculum is natural. They are integral to a child's 

way of making sense of language in his world. It would make 

sense to continue that natural relationship as the child continues 

to learn formally through the schools. 

Why Music? 

It has been shown that children direct learning more 

through the right side of the brain than adults do. This 

hemisphere of the brain is thought to house imagination, 

creativity and feelings. What music does is to stimulate creative 

imagination within the listener/participant. Don Campbell refers 

to creative imagining when he speaks of musical connections. 

The source of creative inspiration in its newness does 
quicken the response and herein lies the practical 
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connection of music to life. 

Music activates the creative imagination in a listener. 
At times, the event is overpowering and transformative. 
At other times, there is little response and attention 
given to listening. ... Creativity is not dependent on 
education or qualifications, but on the manner of 
approach and how things are considered. ... Being right is 
not as important as being aware. 

Music transcends entertainment and a passive 
occupation when the elements of thought, action and 
cooperation are taking place. Creativity is reawakened 
by stimulating the mind with as many multi-sensory 
experiences as possible. (Campbell, 1983) 

Semiotics of Music 

Music Signifiers - Music is constructed of organized 

sounds and rhythms within a structured format. It may or may 

not contain language. It is, however, closely tied to languaging in 

the sense that, in the young child, language is often produced for 

the sensory pleasure of the sound; e.g., nursery rhymes or 

patterning and predictability in stories. Further, music contains 

the three systems that make up knowing a language: phonology 

- a system of sounds; semantics - a system of meanings; syntax 

- a system of sentence (word order) formation. It also possesses 
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its own lexicon or vocabulary unique to the art, itself, and 

defined by the phonological, semantic and syntactic properties of 

language. 

Music as Mode - Additionally, music is a representational 

mode of language, allowing involvement of the emotions and 

intuition. It doesn't require an accurate replaying of an event, but 

allows reaction and personal involvement to create deeper 

meaning as the child plays with the framework. 

Music as Recorder of Culture - Within music is the re

presentation of society and culture on the continuum of history. 

Music always grows out of community. It possesses a power of 

expression beyond that of verbal languaging. Within each child, 

all over the world, is the universal 'Ur Song,' - that is, musical 

sounds of all children of all cultures tend to be based on the three 

tones, sol, mi and ]&. Leonard Bernstein spoke of the 'Ur Song" as a 

product of both our genetic heritage and the physical laws that 

determine musical harmony, stating that "the three tones of the 

'Ur Song' were handed to us by nature." (Campbell, 1983) 
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Music is natural, it belongs to the core of experiences our 

children should have before entering school and at the elementary 

level of schooling. 

Why Movement? 

Early in life, children are very aware of what their bodies 

are doing because many of the movements are new experiences 

for them. As children get older, not so much attention is paid to 

those motions which have become habit. However, because so 

many children have not been given appropriate motor experiences 

in their pre-school years, there are developmental gaps which 

cause the body to operate out of balance. (Weikart, 1982) 

Semiotics of Movement 

Movement Signifiers - To speak of movement it is 

necessary to reference kinesthesia, which is the sensation of 

position, movement, tension of parts of the body perceived 

through nerve end organs in muscles, tendons and joints; in other 

words, an awareness of what the body is doing. 
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Kinesthetic awareness activates the image of an action in 

the brain which is then retained by both the body and the mind. 

Then the body begins to balance itself. To quote from Don 

Campbell: 

As children begin to form their habits of action and 
thought, the introduction of creative alternative is 
easier then than at any other time of life. The use of 
kinesthetic awareness and skills readily improves 
memory and actions. 

By being aware of the kinesthetic movement, the action 
can be visualized and balance can occur. Language and 
verbal skills readily improve when these creative and 
practical techniques are employed. (Campbell, 1983) 

Movement as Mode - In addition to movement developing 

an awareness of the body's capabilities, it is rhythmic and 

patterned. Thus, movement is a natural adjunct to developing 

language which is also rhythmic and patterned. Phyllis Weikart 

has been conducting research on the importance of rhythmic 

movement for young children as she worked with her physical 

education classes. She states the following: 
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Children and adults who experience success with 
rhythmic movement are more likely to join in and enjoy 
dance, musical activities, sports and recreation. They 
learn to appreciate the meter and rhyme of spoken 
language. And they don't worry as much about 'looking 
silly' or failing to perform "appropriately" in front of 
others. 

These types of activities are important for the broad 
development of the child and the continued well-being of 
the adult. 

What is meant by the term, rhythmic movement? 
Rhythmic movement refers to sequences or patterns of 
body movements that combine elements of time and 
space. "Rhythmic" denotes a time relationship. "Move
ment" denotes kinesthetic or motoric ability (motion in 
space). (Weikart, 1982) 

In looking at Mrs. Weikart's research on why people feel so 

uncomfortable when asked to respond rhythmically with their 

bodies, the activities which a child experiences in its earliest 

years come to the fore. Developmentally, particular sequences of 

movement activities were not learned. Additionally, play 

patterns have changed from highly physical activity to more 

passive forms of play. 

Not only do we teachers need to present academic learning 
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in a natural format for children, but we need to build self-esteem 

in children by allowing them the freedom of feeling comfort with 

their bodies by incorporating appropriate movement activities. 

Why Drama? 

Semiotics of Drama 

Drama Signifiers - Drama is represented in a variety of 

forms. It can mean the verbal portrayal of a story or event filled 

with action, emotion or exciting qualities. It can mean to mime 

action or emotion. It can mean to stage a work of literature in 

play format, or to simply read a play or story in character 

fashion. In education, we can use all of these, whether the 

stories are pre-written or developed by the children. 

Drama is a central, natural part of the human experience. 

Watch a child's retelling of a personally important event to his 

peers. As the child relates the event, he is expressing feelings 

and ideas as he communicates with other children through sounds, 

gestures and movement. As a form of communication, drama has 
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probably been around since early man related his experiences 

about hunting the woolly mammoth. 

Drama as Mode - Since stories and literature are nothing 

more than life (or imagined life) set down in print, it is both 

natural and stimulating to re-create those settings in a dramatic 

format. Carole Cox expresses many reasons for using this art 

form, but these particular passages are pertinent for inclusions 

of drama as part of the center of the curriculum. 

Drama is an art form as well as a form of literature. 
The purpose of drama is to tell a story and the means to 
tell it is through the actions or speech of the characters. 
The power of drama is its ability to give form to 
feelings and to make us feel. The subject of drama is the 
whole range of human experience - those feelings, 
conflicts and needs that may seem confused in real life, 
but that can be organized and clarified and understood 
through the use of drama. 

Drama also embraces the visual and plastic arts - in fact, 
virtually all the other arts and humanities - and forms a 
link with our past and our culture that children can 
understand and enjoy through their own experiences with 
drama. (Cox, 1988) 

Drama as Reflection of Culture - In the classroom, we 

can use creative dramatics, script writing, reader's theater and 
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formal dramatic literature to help the children stretch their 

views of the past as they relate to present day. Most 

importantly, it is a vital means of helping literature come alive 

for children. 



i 
I 
! 

MODEL -  Music,  Movement and Drama,  ut i l iz ing learning strategies 
through the concept areas, aid learning in the content areas. 

CULTURALTEXT 

CONCEPT 
AREAS 

inguage Art^r Beat & Body 
Awareness ^ 

Stretching ^ 

s^the Body & 
Mind 

Mathematic: 
LEARNING 

STRATEGIES 

MUSIC 
MOVEMENT 
DRAMA 

* Voice f 
Inflection® 

Different- ( Thinking 
iation 

Patterning « 
k Rhyming 

I Cooperative 
Learning j Skills Science 

Social Studies! i Prediction/i 
Sequencing / Imitation Problem 

Solving 
Form & Imagination/ 

Improvisation yf Visual 

Art 

Organization Health 
Integrated 

Formats 

Physical 
Education 

4 2  



4 3  

Project Design 

General Organization 

The project is a result of studies about how children 

achieve literacy, what significance music, movement and drama 

have toward this end, and the desire of the author to fill a 

perceived need to integrate music, movement and drama" into the 

elementary classroom. 

The project is housed in kit form, entitled "Music, Movement 

and Drama in the Center of the Elementary Curriculum." The kit 

contains file folders, labelled with concept headings. The author 

aims at having the kit be self-contained; i.e., it will not be 

necessary for the classroom teachers to be in-serviced in order 

to use the materials included. 

Specific Organization 

File folders in the kit are organized in sections in the 

following format: 



SECTION ONE: General Introduction to the Project 

SECTION TWO: Framework and Procedure 

SECTION THREE: Theory and Design 

SECTION FOUR: Concept Areas 

SECTION FIVE: Integrated Formats 

SECTION SIX: Appendices, References 
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Propositions and Rationale Statements 

The following introductory information heads each concept 

area and integrated format segment in Sections Four and Five. 

I. BEAT AND BODY AWARENESS 

PROPOSITION: THE ARTS ALLOW ENTRANCE OF EMOTIONAL 

RHYTHMS INTO LITERACY LEARNING. 

RATIONALE: Each child possesses an internal tempo or speed that 

governs how quickly or slowly he will do anything. Getting the 

child to understand what his personal tempo is takes time and 

patience. When the child tries to function outside of his personal 

tempo, tension and unbalance exist, making it difficult for him to 

concentrate on other types of learning. When the child doesn't 

possess the muscular control over how his body moves, he is also 

out of balance and needs help working developmentally. 

Because today young children are often confined as they are 

learning to crawl, toddle, walk or run, some of them develop out-

of-sequence or out-of-balance movement patterns. Missing some 
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of these developmental steps will create problems when they 

enter school in attending to lessons, developing the coordination 

to learn to read and feeling good about playing games, and 

participating in playground activities. 

We, as teachers, need to understand how important it is for 

children to find their own physical and emotional rhythms. We can 

then provide the opportunities and materials to help the children 

achieve this balance. 

Children very naturally want to move around more than we 

adults often can handle. Instead of getting angry and forbidding 

movement (which results in a lose/lose situation), we need to be 

watchful for signs that indicate the children need to move and 

stretch. Teaching the children appropriate ways to express 

themselves through movement then becomes fun for both the 

children and the adult. 

Using music, drama, poetry and stories can provide many 

delightful moments for children to expressively use their bodies 

in movement, whether it be patterned or freely created. As 
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teachers watch children in movement, we can identify those 

children with high levels of coordination who may need to be 

challenged. We can also identify children who need more work 

with basic, developmental movement. 

The following movement, songs and beat work are not 

intended to be done only once. Depending upon the developmental 

level of the children, they will need to be used over a period of 

time, layering new experiences on top of established experiences. 

II. FORM AND ORGANIZATION 

PROPOSITION: THE ARTS, THOUGH DISTINCTIVE AND INDIVIDUAL, 

ARE PART OF CULTURAL TIME AND THE LIFE OF THE 

COMMUNITY. 

PROPOSITION: THE ARTS ALLOW LANGUAGING IN THE CONTEXT OF A 

GREATER REALITY. 

RATIONALE: As children are growing up, they need to know what 

is expected of them by society. This begins with the expectations 

in the family; the routines and boundaries established by the 
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adults in their immediate world. As they continue to grow, they 

are exposed to the functionings of the greater society and begin 

to see relationships between what they teamed in the home and 

how the rest of the world works. Although they are probably not 

aware of the organization and routine to which they are becoming 

accustomed, these elements play a part in how they feel about 

themselves and their environment. 

When the schools receive newly entering children, it is 

easier to help those who have had routine and organization in 

their lives adjust to the new routine and organization of the 

school community. For those children who have lived with 

disorganization and unpredictability, we, in the school, have to 

work harder to help them learn how to function within an 

organized framework and to learn to trust in the stability it can 

provide. 

Organization within the classroom becomes important, as 

does predictability within the academic areas. When the children 

know what to expect, they can trust and feel relaxed in the 
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environment. Providing learning opportunities that allow the 

children to feel successful because they know what is expected of 

them frees the children to do their best work. 

Music is a highly structured discipline, always following a 

specific form. Because of its organization, it is predictable, 

providing those who participate in hearing, singing or playing 

music a framework upon which to base movement, dance, drawing, 

drama or storying. Using music can help the participants develop 

an understanding of larger concepts within the culture and 

community; e.g., using ballads to understand what life was like 

during the westward expansion of the United States or dancing to 

music from the American Indian culture. 

The following songs, stories and movement activities are 

designed to help children understand working within a structure 

to create a cooperatively designed unit, in addition to providing 

cultural connections to other life styles. 
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III. PATTERNING AND RHYMING 

PROPOSITION: THE POWER OF THE ARTS IS INHERENT IN THEIR 

MULTI-FUNCTIONAL NATURE. 

PROPOSITION: THE ARTS ASSIST COMMUNICATION WITH 

LANGUAGE, WHICH BEGINS FROM EXPERIENCE. 

RATIONALE: When we, the teachers of children, observe and try to 

understand how human beings achieve literacy, we should come to 

an awareness that all people don't learn the same way. Since we 

all come from different experiences, this makes sense. 

As the child tries to make sense of his world, he is relating 

new learning from all of his experiences to what he already has in 

his mental storehouse. Any new learning will initially be surface 

learning that he must relate to deeper, already-understood 

experiences. 

To have the new learning make sense to his world, the child 

needs to have time and opportunity to experiment with and play 

with the new as he adds it to his old structure. We, as teachers, 
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can provide the situations and the media to assist the child in 

this process. 

Music, in particular singing, not only provides an organizing 

rhythm and form, but also allows the child to use languaging 

skills in an imaginative, yet predictable, fashion. It can be used 

as an initial experience for new learning or as an extension, with 

possibilities for continued enhancement, using drawing, listening 

and movement, or new creations in speech or song. 

Patterning and rhyming are important to the language 

learner because they each provide predictability. Additionally, 

patterns can be seen in visual media of many kinds and heard in 

not only song, but instrumental music, poetry, stories. 

Following are some song ideas and procedures relating to 

patterning and rhyming. Included are suggestions for subject 

areas, a suggested approach and ideas for follow-up activities. It 

must be noted that these suggestions should be incorporated over 

a determined time period and are not intended as one-shot 

activities. 
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IV. IMITATION 

PROPOSITION: THE ARTS PROVIDE A BRIDGE BETWEEN 

SITUATIONAL AND NON-SITUATIONAL LINGUISTIC 

OPERATIONS. 

RATIONALE: Imitation is said to be the highest form of flattery. 

If this is so, adults ought to feel flattered because what we are 

doing is probably being imitated by some child somewhere. 

Children learn very often by copying behaviors which they see 

modeled for them. On second glance, however, this implies an 

awesome responsibility for us. We all do things that we hope no 

one else ever sees, let alone imitates. 

Adults in parent and teacher roles need to remind 

themselves that they are providing the models which children 

will imitate for a variety of reasons. Children use imitation to 

work through social situations. This includes imitating behaviors 

exhibited by the teacher on how to approach an academic problem 
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in the classroom. For the children, the teacher, as the responsible 

adult, possesses the desired skills or attitudes that they are 

trying to learn so that they, too, can be successful. 

Children also imitate behaviors of their peers, often the 

very behavior that some adults wish some child didn't exhibit. 

Through a process of trial and error, children learn to imitate 

behaviors which work for them and discard those that don't. 

Music, movement and drama provide situations in which 

children can imitate behaviors and attitudes using singing, dance, 

stories and poetry. Because the situation allows for exploration 

and acceptance of what the children attempt, self-esteem is 

enhanced and risk-taking is encouraged. 

Many of the following songs, stories and poetry encourage 

creativity as well as imitation. In watching others, the children 

gain ideas for how they might act out a sequence, then are asked 

to initiate their own interpretation. For those children who are 

insecure about being the center of attention, there is no reason 

for them to do so until they reach a higher level of self-
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assurance. All of these activities can be set up as "win-win" 

situations. 

V. PREDICTION AND SEQUENCING 

PROPOSITION: THE ARTS ARE CENTRAL TO STIMULATING, 

ENRICHING AND CLARIFYING NON-VERBAL 

EXPERIENCES WITHIN LANGUAGE LEARNING. 

RATIONALE: As children listen to a story being read, they do so 

with totally rapt attention to the unfolding of the plot. The story 

is capable of transporting them to other worlds. 

In helping children to learn to read, their knowing a wealth 

of stories helps the words make sense a little more quickly than 

for the child who hasn't been exposed to story reading before. As 

we read for and with children and help them understand how 

stories work, we try to help them make sense out of what they're 

hearing or beginning to read for themselves by asking them to 

predict what might happen next, or by questioning them about 

what would make sense on the next pages. 
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Using music and drama to act out stories helps children 

understand that stories are put together logically; that although 

the story may have a surprise in it somewhere, it will make sense 

as a whole. Many songs lend themselves to understanding 

storying, prediction and sequencing. Those songs are called 

ballads - their intent is to convey a story, whether true or simply 

based on facts of another time in our culture. 

Contained in ballads are the seeds of dramatic presentation. 

Many songs are of real people which the children can portray in 

mime while other children sing the story. All of these elements 

together help the children make sense of the words in the story, 

even if many words are unfamiliar to them in the beginning. Even 

those ballads which are about animals or animals and people 

together in a nonsensical setting can capture the children's 

imaginations and expand their world of understanding. 

In addition to ballads, there are short stories which adapt 

well to dramatic presentation with music and movement being 

added. 
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Following are ballads, stories and poetry which enhance 

prediction and sequencing skills for children. Many of them will 

contain predictable patterns and/or rely on rhyming words to 

provide clues for the children. As the teacher uses these 

materials look for these elements and let them help develop 

beginning reading skills. 

VI. STRETCHING THE BODY AND THE MIND 

PROPOSITION: THE ARTS PROVIDE A MEANS OF SYMBOLIZING 

AWARENESS OF EXPERIENCES. 

PROPOSITION: CREATIVITY IS ESSENTIAL TO ALL COMMUNICATION 

AND EXPRESSION. 

RATIONALE: To encourage children to stretch and grow in their 

learning is what we as teachers are all about. Most children are 

eager learners, especially in the primary grades. The trick we 

face as teachers is to help our students retain that eagerness and 

excitement about learning; to encourage them to take risks in 

safe environments. 
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But, we are facing some problem children, who have 

discovered that risk-taking can be hurtful. Often, children from 

dysfunctional family situations have learned not to trust, not to 

put themselves in positions where they can be yelled at or 

disciplined severely. Even though we as teachers cannot do too 

much about the home situations, except to be observant of the 

effects on the children, we can create supportive and trustworthy 

environments in classrooms to give the children the best possible 

opportunities to learn and to feel free to take some risks. 

Children need opportunities to play and experiment with 

new learning before it becomes a part of their existing schema. 

As children learn how they can use the many facets of languaging, 

they need time to play with the system, try it out in new 

situations, act out the stories they are learning, invent sing-song 

like melodies to fit the plot situations, dance to the rhythms 

contained in story phrases, etc. This is not fooling around or 

playing idly. This is serious learning at its finest. 

When we can give children ideas on how they might use 
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music, movement and drama to extend normal, everyday 

activities, we are giving them accepted, safe modes of expression 

that encourage them to take risks as they play with language. We 

are telling them that being able to express one's self is important 

and that there are many ways to do it. 

Following are songs, stories and other activities which 

require the children to think about what they are doing. Most of 

them demand focus and cooperation, but are highly involving and 

high spirited. Some of them involve trusting others and taking 

risks. For the older children, a few of them are designed to 

develop independence and self-trust. 

VII. VOICE INFLECTION AND DIFFERENTIATION 

PROPOSITION: EXPERIENCING LANGUAGE PROVIDES SENSORY AND 

AESTHETIC PLEASURE. 

PROPOSITION: THE ARTS PROVIDE A VEHICLE FOR CHILDREN'S 

ENTHUSIASM IN DISCOVERING LITERACY. 

RATIONALE: When children begin to use language, they revel in the 
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sound of their own voice. It becomes great fun to play with 

sounds at many different levels; loud and quiet, yelling, talking, 

whispering, singing, with sad or melancholy sounds, with happy 

and carefree sounds. Sometimes the sounds are enthusiastic and 

bubbling; other times the sounds are mournful and introspective. 

All of these ways that children use sounds are legitimate 

explorations into discovering what their voices can do and what 

types of meanings the sound and the language can produce. 

When the child is playing with sounds, (s)he is trying out 

different communication expressions, imitating what is heard in 

the environment or extending from the known into new, untried 

territory. In listening to young children, we will often hear them 

repeat savory sounds, words or phrases over and over, probably 

because they sound so good at the moment. 

Using the arts as a vehicle lets children experiment with 

and explore sounds. Music, in particular, provides the rhythm and 

tonal patterns that allow children these opportunities. Mystery 

and excitement can be created vocally by using quiet, intense 
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sounds. Sadness and tiredness can enter the world of the child 

using low, quiet, sustained sounds. Quick, loud sounds can speak 

of happiness and well-being. 

Music can fit language exploration or body awareness. It 

can invite intensity or relaxation. Because children use all of 

their senses to create deep learning, music encourages them to 

respond rhythmically, using movement appropriate to the mood 

established. Music can set tho scene for dramatic voice 

production or exaggerated body posing. Most importantly, music 

provides many opportunities for children to try out their language 

within safe, predictable situations. 

Children need opportunities to discover how to use their 

voices in various contexts. When children feel comfortable with 

how they use their voices, their confidence levels are raised 

because they have gained control over an attention-getting part 

of themselves. 

Some of the following activities are relatively simple, but 

highly involving. Many of them are excellent beginning-of-the-
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year resources. All of them will become favorites of the 

children, who will want to do them again and again. 

VII. IMAGINATION AND IMPROVISATION 

PROPOSITION: THE ARTS PROVIDE AN IMAGINATIVE, FUNCTIONAL 

WAY OF MEANING. 

PROPOSITION: CHILDREN USE THE ARTS AS A WAY TO ENTER THE 

WORLD OF LANGUAGE. 

RATIONALE: To the teacher who truly loves being a part of 

children's lives, there is nothing more fun than to watch them in 

imaginative play, making up stories, situations, solutions as they 

solve their mini-dramatizations of real life. As children create, 

they are allowing new learning to become a deeper, more integral 

part of their established structure. They are also calling up 

solutions which they've already experienced and applying them to 

new situations. 

When we watch young children repeat newly learned poetry 

or songs, often we will hear them playing with the sounds from 
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the material, inventing new words, creating nonsense sounds, 

singing a rhythmic pattern that tickles their fancy, or skipping 

the beat as they recite the words. These are all very natural and 

necessary ways that children use to gain a better understanding 

of new learning and to help them feel a sense of security in their 

ability to synthesize the new material into their existing schema. 

Children need to be encouraged to bring their imaginations 

to school with them. We as teachers surely can find ways to 

nurture and develop these creative minds in the context of a 

regular school day. Perhaps we need to shake ourselves loose and 

allow an irregular school day once in a while for the sake of the 

children. 

Letting the children imagine new language, movement or 

singing tells them that their impulsive ways of looking at things 

are also a part of learning and can serve functional purposes. 

Making up new ideas on the spot (improvisation) teaches a child to 

problem-solve quickly within the safety of a caring environment. 

In other words, letting children use their imaginations and 
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improvisations is risk-taking which we can support in the context 

of play/learning. 

Some of the enclosed activities are movement play; others 

are language play intended for a wide range of ages. All of them 

allow for silliness and on-the-spot drama ideas. They are 

intended to let the children stretch into new forms of learning. 

IX. INTEGRATED FORMATS 

PROPOSITION: A COMPREHENSIVE EDUCATION MUST INCLUDE THE 

ARTS. 

PROPOSITION: THE ARTS MUST BE THE CENTRAL FOCUS FOR 

DEVELOPING AND EXTENDING HUMAN 

UNDERSTANDING. 

RATIONALE: Educators need to make themselves aware of the 

processes whereby human beings acquire literacy. The children 

that we work with are not little vessels that can be filled 

through a magical hole somewhere. They, like we, are working to 

try to understand what learning is all about. If they haven't been 
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turned off along the way, they really do want to know everything 

that we think they should know. We simply need to find the key to 

how learning occurs in each individual child that we will ever 

touch. 

Children trying to understand new learnings need to be 

provided opportunities to relate those fresh ideas with what 

happens in the real world. Real world experiences are not 

conveniently divided into categories with neat labels like 

"Science," "Social Studies," "Music," etc. They are, rather, all 

lumped together as a total package which may include elements of 

science, social studies, music and a myriad of other areas. 

As we work with children, we need to be aware of the 

difficulty of learning single subject areas, unrelated to anything 

in the outside world. Thus, our efforts at having the children 

achieve literacy must include joining the various subject areas 

together into integrated packages so that the learning can be 

applied to life outside the 'world of school.' 

Using the arts as a focal point gives educators unlimited 
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possibilities for integrating the elementary curriculum. 

Centering new learning on an arts theme allows the teacher and 

the children alike the freedom to explore many avenues in several 

different subject areas. 

CHARTS: The following charts are designed to present ideas only. 

They are not meant to be all-inclusive, but to serve as an impetus 

which may spark thoughts about other topic areas. Also, please 

bear in mind that integrated units of this type will probably need 

to be developed over an extended period of time to become 

effective learning for the children. 

Curriculum Areas 

The materials in the kit are organized for use with the 

following curriculum areas: 

Language Arts (Language, Reading, Spelling, Writing, 

Music, Drama) 

Social Studies (History, Geography, Cultural Studies) 

Mathematics 



6 6  

Science and Health 

Visual Art (Drawing, Painting, Sculpture, Pottery) 

Physical Education (Movement and Dance) 

Career Education 

Self-Esteem 

Intended Project Population 

The project is intended for use by the elementary classroom 

teachers, teaching in kindergarten through third grade. 

Additionally, those teachers responsible for self-contained 

special education classrooms at the primary level will find many 

of the materials appropriate for their students. Visual art and 

physical education teachers also will be able to utilize many of 

the ideas and processes. 

Intended Project Usage 

Many elementary classroom teachers are searching for new 

resources to assist them in integrating the many subject areas 

for which they have teaching responsibility, and to utilize those 
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sources in a manner that enhances learning for their children. 

The primary intent of this project is to provide a holistic, 

semiotically-based approach for including music, movement and 

drama in the elementary classroom (based on current research 

and field work into how children achieve literacy), and to provide 

workable materials that can aid the classroom teachers in 

implementing the approach within their style of teaching. The 

secondary intent is to present the materials in such a manner so 

that the classroom teachers do not need to have an extensive 

knowledge of music theory and application to feel comfortable 

incorporating the ideas and processes into their daily lesson 

plans. 

Data Collection 

The materials included in the project have been selected 

from sources in the author's personal library, from readings done 

during coursework and research at the University of Arizona, as 

well as from the Tucson Public Library, Woods Branch, the 
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libraries at Holaway Elementary School (3500 N. Cherry Avenue) 

and Prince Elementary School (125 E. Prince Road) in the 

Amphitheater School District. Additionally, sources are included 

from other music specialists in the Amphitheater School District 

and from the University of Arizona Library. 

Treatment of Data 

The theoretical base and the materials included in the 

project for integrating academic and adjunct curriculum areas 

are written in Concept Area Format introduced by a statement of 

the proposition, rationale for the proposition and a listing of the 

concept areas for which the materials are applicable, concluding 

with ideas/suggestions for extension. In addition to statements 

of the proposition and listing of the concept areas, the materials 

included that are intended for integrated activities use or unit 

development are written in suggestion format accompanied by an 

Idea Web. Music, movement and drama examples are included when 

necessary for understanding. Notation for teaching rhythm/beat 
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patterns or sequence will follow body percussion notation in 

standard usage within the Orff Schulwerk/Kodaly methods for 

teaching music. (Music for Children:. 1982). 

Summary 

The author is concerned that this project be organized in 

such a manner as to make it immediately accessible and 

understandable to the elementary classroom teacher. Every 

effort has been made to present a comprehensible format, to 

simplify musical terminology and to standardize any notation 

which needs to be included. 

One of the purposes for the project is to aid the classroom 

teacher in incorporating ideas using music, movement and drama 

with the children, so the materials must be both useable and 

success-oriented, for the classroom teacher and the children. 
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CONCEPT AREAS 

Author's Background 

As a general music specialist for fifteen years, the author 

has seen how important music activities are in a self-contained 

elementary classroom; how a musical or a dramatic approach will 

cause children to view a learning situation in a creative and 

insightful manner. She has worked with the elementary teacher 

when the teacher asked for ways to use music and movement 

activities in an instructional unit to enhance the children's 

involvement in learning. She has also talked with many 

classroom teachers who say that there just isn't time to find all 

of the information they would like to use in conjunction with the 

subject areas they teach. As important, she has worked with, and 

read the research of, several authorities who have put forth the 

proposition that the use of music, movement and drama are vital 

entities in the development of literate, fully functioning human 
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beings. 

Project Usage 

The activities in this project are designed so that the 

learner has several ways to approach the new materials and make 

them part of his schema, using a Discover, Explore and Extend 

format. This format gives the learner time to adjust the new 

learning and make it fit within his existing structure. 

Within each of the Concept Areas, the activities are 

structured from easy to difficult or from developmentally more 

basic to more involved. The initial activities within each area 

are designed for younger students; the final activities are for the 

second and third graders. 

The ideas developed within each activity are not the final 

word on what can be done with the materials. They are meant as 

suggestions to get the creative juices flowing. If the children's 

acquisition of literacy is your overall goal for them, you will 

develop many more ideas to make the learning nmeaningn-ful. But 
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you will also need to be a "risk-taker," willing to try new ideas 

and to fail a few times before you feel comfortable teaching from 

the perspective suggested in the activities. 

For the children's sake, it is worth the effort. 
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PROPOSITION: THE ARTS ALLOW ENTRANCE OF EMOTIONAL RHYTHMS 

INTO LITERACY LEARNING. 

RATIONALE: Each child possesses an internal tempo or speed that governs how 

quickly or slowly he will do anything. Getting the child to understand what his 

personal tempo is takes time and patience. When the child tries to function outside of 

his personal tempo, tension and unbalance exist, making it difficult for him to 

concentrate on other types of learning. When the child doesn't possess the muscular 

control over how his body moves, he is also out of balance and needs help working 

developmentally. 

Because today young children are often confined as they are learning to crawl, 

toddle, walk or run, some of them develop out-of- sequence or out-of-balance 

movement patterns. Missing some of these developmental steps will create problems 

when they enter school in attending to lessons, developing the coordination to learn to 

read and feeling good about playing games and participating in playground activities. 

We, as teachers, need to understand how important it is for children to find 

their own physical and emotional rhythms. We can then provide the opportunities and 

materials to help the children achieve this balance. 

Children very naturally want to move around more than we adults often can 

handle. Instead of getting angry and forbidding movement (which results in a 

lose/lose situation), we need to be watchful for signs that indicate the children need 
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to move and stretch. Teaching the children appropriate ways to express themselves 

through movement then becomes fun for both the children and the adult. 

Using music, drama, poetry and stories can provide many delightful moments 

for children to expressively use their bodies in movement, whether it be patterned 

or freely created. As teachers watch children in movement, we can identify those 

children with high levels of coordination who may need to be challenged. We can also 

identify children who need more work with basic, developmental movement. 

The following movement, songs and beat work are not intended to be done only 

once. Depending upon the developmental level of the children, they will need to be 

used over a period of time, layering new experiences on top of established 

experiences. 
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[BEAT AND BODY AWARENESS) 

ACTIVITY #1 

TWO-SHAPE CONTINUITY MOVEMENT 

Academic/Adjunct Areas: Language Arts (listening, interpreting), 

Decision Making, Self-esteem, Spatial 

Awareness, Body Awareness, Risk-taking 

(controlling body movement) 

Materials: Small Drum 

Discover: 

Body Awareness/ Have the students find their own space in the 

Decision Making room. (Own space means freedom to move side 

to side with legs spread and elbows extended.) 

Children who bring either too strict or too lax 

a discipline structure to school need to have 

time to work with this to be successful. They 

will often have trouble avoiding falling over or 

bumping into others. 

Ask the children to freeze into a shape in their 

own space. Now ask them to think about how 

they are frozen; how their shape looks. Ask 

them to remember their shape. 
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Now ask them to make another shape and freeze 

again. Then ask them to return to the first 

shape they were to remember. 

Explore: 

Beat Work As you play a very slow beat on the drum, have 

the children change their shape: from the one 

they were to remember to a different one and 

back again. They will be moving in slow motion 

between the remembered shape and the new ones 

they create. 

As the children become comfortable with 

moving between the remembered shapes and the 

new ones, speed up the beat slightly until the 

children are moving quickly from one shape to 

another. (This requires a lot of control and may 

need to be done over more than one session.) 

Extend: 

Additional Beat Work Have the children determine and remember 

the first shape, then determine and remember 

the second shape. Again have them move 

between the two shapes with the beat of the 
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drum, gradually increasing the tempo of the 

beat. 

Have the children work with a partner, 

allowing time for them to discuss their two 

shapes and experiment with them before 

beginning the drum work. 

At other times during the class day, use the 

shape freeze to make children aware of how they 

move around the classroom, get ready for lunch, 

etc. 
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ACTIVITY #2 

[BEAT AND BODY AWARENESS] 

JOHNNY POUNDS WITH ONE HAMMER 

Academic/Adiunct Areas: 

Materials: 

Language Arts (sequencing, predicting, 

patterning), Self-esteem, Body Awareness, 

Body Beat, Math (number sequencing) 

The song 

Small cards with numbers (1 - 5) on them 

Small percussion instruments (optional) 

Discover: 

M u s i c  T h i s  i s  a  t w o  p h r a s e  s o n g .  S i n g  t h e  f i r s t  

phrase and have the children echo. Do the same 

for the second phrase. 

Have the children sing the first verse with 

you. 

Have the children predict what the words will 

be to the second verse; third verse; etc. 

Body Beat As the children sing the first verse, they 

pound the floor with one fist; second verse, two 

fists; third verse, add a foot; fourth verse, two 

feet; fifth verse, nodding head. 
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Explore: 

Number Identification/ Ask one or more children to find the correct 

Sequencing number appropriate to the verse being sung. 

Substitute pictures of the appropriate 

numbers of hammers and have the children find 

the correct number appropriate to the verse. 

Extend: 

Additional Beat Work/ Have the appropriate numbers of children 

Rhythm Instruments play unpitched percussion instruments on the 

beat pattern as the song is sung. 

Have the children sing the song inside their 

heads as they keep the beat patterns going. 

(This helps children internalize learning.) 

Related Music and Poetry: 

"This Old Man" 

"One, Two, Tie My Shoe" 

"One Potato" 

"Ten Little Indians 
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The Sona: 

American singing game 

John - ny pounds with one ham-mer, ham- mer, ham- mer. one one 

i r , I j J—j I r- r~) 1 I 
John-ny pounds with one ham-mer, then he pounds with two. 
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ACTIVITY #3 

[BEAT AND BODY AWARENESS] 

ECHO MOVEMENT 

Academic/Adiunct Areas: 

Materials: 

Language Arts (sequencing, patterning, visual 

decoding), Self-esteem, Body Awareness, 

Body Beat 

Recording of "Echo," from Rhythmically Moving 

&1_ (available from Amphitheater District 

Library Office or the music teacher) 

Discover: 

Echoing/Listening/ Tell the children that they will be echoing 

Interpreting your movements. Patsch on your legs with both 

hands simultaneously four times; then observe 

how the children respond. 

If necessary, explain the echo idea as, "First, 

it will be my turn. What am I doing?" 

Pat any body part with both hands together 

four times; then watch for the children's echo. 

If they are having difficulty, ask them how 

many times you do the pattern before they do it. 
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Ask them to tell you what echoing means. Have 

them watch each other when it is their turn to 

do the pattern. 

During the pattern echoing, it is necessary for 

the teacher to keep quiet to allow the children to 

concentrate on what they are seeing. The 

teacher does not say what will happen next or 

the words which describe the body part being 

used. 

Suggestions for patterns: 

Shake both hands in the air 

Flap arms against sides (chicken wings) 

Tap toes, shoulders, ears, chin, etc. 

Explore: 

Patterning with Music/ The music, "Echo," has the following form: 

Level One Difficulty Four-beat introduction. 

Melody played in the following sequence: 

Three times as four-beat echo; 

Two times as two-beat echo; 

One time in unison. 

Following is an example of four-beat pattern 

sequencing, using both hands simultaneously. 
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Adapt as you feel is necessary for your children. 

Pat hsad four times; children echo 

Pat legs four times 

Pat shoulders four times 

Pat waist four times 

Shake both hands four times 

Flap arms four times 

Pat toes four times 

Pat chin four times 

Use the same type of pattern sequencing, but 

alternate hand pattern. 

If the children are successful with the first 

two levels of difficulties using you as a model, 

have a child act as a leader on another day, but 

eliminate the music. 

The following patterns are done at two 

different physical levels; thus, they require 

more concentration from the children and a 

certain feeling of comfort using the first two 

difficulty levels. 
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Sequencing movements using both hands 

simultaneously: (an example) 

Head head, knees, knees; children echo 

Shoulders, shoulders, tummy, tummy 

Nose, nose, waist, waist 

Toes, toes, chest, chest 

Ears, ears, shake, shake 

Flap, flap, wave, wave 

Punch (the air), punch, head, head 

Waist, waist, floor, floor 

Other Suggested Recordings: 

Any instrumental music in a march or walk 

tempo will work well. Avoid music with words 

because the children's attention becomes divided 

and they cannot concentrate on the task at hand. 
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(BEAT AND BODY AWARENESS] 

ACTIVITY #4 

CIRCLE ROUND THE ZERO 

Academic/Adiunct Areas: Language Arts (repetition, patterning), Self-

esteem (turn-taking), Body Beat 

Materials: The song 

Rhythm instruments (optional) 

Discover: 

M u s i c  E s t a b l i s h  a n  a l t e r n a t i n g  c l a p  p a t t e r n  w h i c h  

will continue as you sing the song and the 

children echo. 

Sing the first phrase; children echo. 

Do the same with the other phrases. 

Sing the first two phrases; children echo. 

Do the same with the other phrases. 

Sing the entire song. Children then echo 

without your help. 

Show the words to the song and point by phrase 

to the words as you and the children sing. 

Form the children into a circle, following the 

leader, as you and the children sing the song. 
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As the children sing the song, you walk the 

beat pattern around the outside of the circle. 

When the group sings "back, back, zero," you 

bump the shoulders of a nearby child twice. 

On "side, side, zero," bump hips twice. 

On "front, front, zero," clap partner's hands. 

On "tap your friend and zero," tap each other 

on the shoulders four times. 

Ask the children if they can remember the 

sequence they were watching as you modeled it 

with the chosen child. 

On the next singing, the chosen child becomes 

the one to walk the beat around the outside of the 

circle. 

The song continues with the newly chosen child 

becoming the outside person on each resinging. 

Have the children decide on other ways to show 

the beat pattern as they travel outside the 

circle, (e.g., skipping, marching, sliding, etc.) 
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After the initial child choses his replacement 

to travel around the circle, have that child chose 

a rhythm instrument on which to play the beat 

as the song is resung. Continue adding children 

to the rhythm instrument group in this manner. 

Beat Movement Begin the song another time by having two 

children walk the beat moving in opposite 

directions. As they chose new children to take 

their places, the opposite directions pattern 

continues, but the children involved will have to 

make decisions about who goes where. 
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The Sona: 

Amftricen Strw! Gamt 

Cii • cle round the te • to, Find your lov - in r* • ro. 

Side, side Back, back ro, to. ze 

Tap your lov • in Front, front «s • ro, 
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[BEAT AND BODY AWARENESS) 

ACTIVITY #5 

QUVER TWIST 

Academic/Adiunct Areas: Language Arts (repetition, patterning), Self-

esteem (turn-taking), Beat Work 

Materials: The song 

Small ball (tennis ball-type) 

Discover: 

Music/Chant Say the first phrase; children echo. 

Do the same with the other phrases. 

Say the first two phrases; children echo. 

Do the same with the last two phrases. 

Say the entire chant. Children echo without 

your help. 

Sing the first phrase; children echo. 

Do the same with the other phrases. 

Sing the first two phrases; children echo. 

Do the same with the other phrases. 

Sing the entire song with the children, taking 

care to set a tempo which is not too fast, 

especially for younger children. 
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Explore: 

Beat Movement/ Have the children form a circle, in follow-the-

Imitation leader fashion, as you sing the song and 

maintain an alternating clapping pattern. 

On the first phrase, you (from the center of 

the circle) show a beat pattern (e.g., head, 

knees, head, knees). 

On the second phrase, the children imitate the 

beat pattern you showed. 

On phrases three and four, everyone shows a 

two-beat pattern as suggested by the words in 

the song/chant. 

To pass the leadership role to another person, 

when the song is finished, say a chant similar to 

the following: 

"Pass it on, pass it on, pass it on to a good 

friend." 

The song/chant progresses as long as desired. 

Often very shy children will assume a 

leadership role in a game situation as this 

because everyone in the class is doing it in turn. 
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Extend: 

More Difficult Beat Work This segment is designed for older children 

who have developed a higher level of 

coordination skills. 

As the children sing the song, have them 

bounce a small ball from one to another around a 

circle, trying to maintain the beat on the 

bounce. 

When the singing gets to phrases three and 

four, the person who has the ball at that point 

must touch knees as the ball bounces once; touch 

toes as the ball bounces once; clap hands and 

turn around as the ball bounces once. 

This is very difficult to do, so it is essential 

that the tempo of the song be matched to the 

abilities of the children. 
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£ ± 
Trotational Stroet Ocm« 

O 

O • li • m Twiit you can't do this, So what't the ura of try ing.' 

Touch 

a o< I o I et—<f g gj-
youi kneei, touch your toes, Clap your hand* and a • round you go. 



9 3  

ACTIVITY #6 

[ BEAT AND BODY AWARENESS) 

I'VE GOT THE RHYTHM IN MY HEAD 

Academic/Adiunct Areas: 

Materials: 

Language Arts (repetition, patterning), Self-

esteem (beat control), Beat and Tempo Work 

The song 

Rhythm instruments (optional) 

Discover: 

Music 

Pattern 

Sing the first phrase; children echo. 

Do the same with the other phrases. 

Keep the tempo fairly slow at this point. 

Sing the first two phrases; children echo. 

Do the same with the last two phrases. 

Sing the entire song. Children echo without 

your help. 

As the children sing the song, on the words, 

"Ding, dong," have them cock their heads from 

side to side. Each time those words are sung, the 

children insert this pattern. 
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Explore: 

Beat Work/Patterning After the children know the song very well, 

have them team up with a partner. 

With their partners, have them practice a 

hand jive pattern, as follows: 

Clap own, clap partner's right, clap own, clap 

partner's left, etc. (Some of the boys, who do 

not usually do this type of pattern, need time to 

establish the rhythmicitv. 

When the hand jive pattern is secure, add the 

song with patterns, as follows: 

v On the words, "Ding, dong," do the head 

pattern, followed by the hand jive pattern until 

the next head pattern, etc. 

On the last phrase, the head pattern is done 

three times, followed by two stamps on the 

words, "Hot dogl". 

Extend: 

Tempo Changes When the children are comfortable with all of 

the patterns and the song together, challenge 

them to keep everything going as the song speeds 

up slightly with successive singings. 
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This requires intense concentration, so it is 

possible that some of the children who have 

coordination problems will stop singing so that 

they may concentrate on the patterning portion. 

With repeated singings, they will rejoin the 

group. 

Creative Movement In small groups, working cooperatively, have 

the children work out movement patterns in 

place of the hand jive patterns which may be 

done by small or large groups. 

While the rest of the children sing the song, 

have each small group, in turn, demonstrate 

their movement patterns to the rest of the class. 

The rest of the class should be encouraged to 

try out each other's ideas. 

The new patterns may become a "B" section to 

the originally learned "A" section. 
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The Sona: 

AmfrriCftft Sirvging Cam* 

Ding dons, I've got tht rhy • thm in my head. Hot dog, I've 

got the rby-thm in my bead. Ding dong, I ve 'got tbe rby-thm in my 

bead. Ding dong, ding dong, ding dong, bot dog! 
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[ BEAT AND BODY AWARENESS] 

ACTIVITY #7 

ROCKY MOUNTAIN 

Academic/Adiunct Areas: Language Arts (repetition, patterning, 

rhyming), Math Problems, Self-esteem , Beat 

Work (floor patterns) 

Materials: The song 

Math facts information posted around the room 

Discover: 

Music Sing the entire Verse section of the song for 

the children. Ask them to join you when they 

feel comfortable with the words and melody. 

Sing the entire Chorus section of the song, 

asking the children to join you when they feel 

comfort with the words and melody. 

Sing through the entire song; first the Verse, 

then the Chorus. 

Math Problems Show a chart of the words that you will be 

using, including verses on math facts. 

(Examples included with the song.) Explain 

how to read multiple verses. (Follow the top 
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line from beginning to end for Verse 1, the 

second line for Verse 2, etc.) 

Explain that the words to the Chorus are 

always sung after the verses and the words to 

the Chorus always remain the same. 

Explore: 

Beat Work/Patterns On the verse sections, use a two-level hand 

jive pattern: e.g., patch, clap, patch, clap. This 

requires minimal concentration so that the 

emphasis will be on words to the verses. 

On the Chorus section, change the hand jive to 

a three-level pattern: e.g., patsch, clap, snap, 

clap, etc., continued throughout the singing of 

the Chorus section. 

Extend: 

Beat Work/Floor Patterns Since this is more difficult, it should be taught 

in sections without the words first. 

Pattern for the Verse sections: 

Choose a partner with whom to walk side by 

side. 

Facing clockwise in a circle with all of the 

children, walk the beat eight steps forward. 
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Then eight steps backward. 

Sing the Verse section while doing the floor 

pattern. Add the Chorus section doing the three-

level hand jive. 

Pattern for the Chorus section: 

After the Verse section pattern is at a comfort 

level, have the partners work out the following 

pattern. 

Have the partners hook arms (elbows) and walk 

eight beats one direction on the first phrase, 

then reverse arms and directions on the second 

phrase and walk another eight beats. (This 

section is more difficult for young children and 

will require that they experiment with how to 

hook arms, then make the transition to the other 

arms in the space of time allotted by the music). 



The Sona: 

jj (Introduction ID each verse) American Folk Song 

Rock-y aouD-ttin, Rock-y moun-uin, 
(Addition facts) 1 + 1 is al-ways 2 and 

(Multiplication,facts) lxl is al-ways 1 and 

When moun-tain 
2 is 
2 is 

you re on 
+ 3 
x 3 

Rock - y raoun • rain, 
al • ways 6, And 
al - ways 9, And 

Chorus 

Hang your head and cry. 
sow let's do some more 
sow let's do some more 

Do. 
J J 

do, do. do, Do re - mem - bet 
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[BEAT AND BODY AWARENESS] 

ACTIVITY #8 

Academic/Adjunct Areas: Language Arts (repetition, imitation, 

patterning), Self-esteem (independent decision

making), Beat Work (improvised floor 

patterns) 

Materials: The song 

Discover: 

Music Show the words to the song with all verses 

written. 

The song is two phrases long. Sing the first 

phrase for the children; have them echo your 

singing. 

Sing the second phrase; children echo. 

Sing the entire song with the children, first 

verse only. 

Sing all of the verses to the song. 

Beat Work Have the children develop a two-level body 

percussion pattern to perform while they sing 

the first verse. 
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Have them develop different two-level body 

percussion patterns for the second and third 

verses. 

Explore: 

Beat Work/Patterns Form the children into a circle. On the first 

verse, the children perform a two-level body 

percussion, while they sing. 

Improvisation On the second verse, you step into the circle on 

the beat, improvising any kind of step you wish. 

On the third verse, you choose a child to 

imitate the step you just used. 

As the song is repeated, the child chosen, in 

turn, selects another child who will imitate 

what s/he has just done on the second verse. 

Extend: 

Beat Work/Floor Patterns Have each child choose a partner and stand 

with that person in the formation suggested 

below (you may want to have two such 

formations after the children understand what 

to do): 

X X X X X X X X  
12 3 4 5 6 7 8 

O O O O O O O O  
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Thus, the 1's are partners, 2's, etc. 

Have the partners work out a hand jive pattern 

that they will use while they sing the first 

verse. 

Designate one end of the formation as the head 

and the other end as the foot. 

After singing the first verse, each partner 

group doing their individual hand jives, the 

partner groups will begin to step back a couple 

of steps. 

As they do, and the second verse begins, one of 

the children from partner group one will 

improvise any kind of walk s/he wishes as s/he 

moves to the foot of the formation. 

On verse three, the partner walks to the foot 

of the formation imitating the walk her/his 

partner used. 

The second partner group at the head now 

becomes first and the song begins again. 
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The Sonn: 

Here's the way we Bil - ly, Bil • ly, Bil - ly, Bil - ly, Bil - ly, Bil - ly, 

J. ' r j°: 
QJ &' V I - I ~3 P .JJ 

Here's the way we Bil - ly, Bil - ly, all night long— 

2. Step back Sally, Sally, Sally, 

Steppin' down the alley all night long. 

3. Here comes another one, just like the other one. 

Here comes another one all night long. 
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PROPOSITION: THE ARTS, THOUGH DISTINCTIVE AND INDIVIDUAL, ARE 

PART OF CULTURAL TIME AND THE LIFE OF THE 

COMMUNITY. 

PROPOSITION: THE ARTS ALLOW LANGUAGING IN THE CONTEXT OF A 

GREATER REALITY. 

RATIONALE: As children are growing up, they need to know what is expected of 

them by society. This begins with the expectations in the family; the routines and 

boundaries established by the adults in their immediate world. As they continue to 

grow, they are exposed to the functionings of the greater society and begin to see 

relationships between what they learned in the home and how the rest of the world 

works. Although they are probably not aware of the organization and routine to 

which they are becoming accustomed, these elements play a part in how they feel 

about themselves and their environment. 

When the schools receive newly entering children, it is easier to help those 

who have had routine and organization in their lives adjust to the new routine and 

organization of the school community. For those children who have lived with 

disorganization and unpredictability, we, in the school, have to work harder to help 

them learn how to function within an organized framework and to learn to trust in 

the stability it can provide. 

Organization within the classroom becomes important, as does predictability 

within the academic areas. When the children know what to expect, they can trust 
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and feel relaxed in the environment. Providing learning opportunities that allow the 

children to feel successful because they know what is expected of them frees the 

children to do their best work. 

Music is a highly structured discipline, always following a specific form. 

Because of its organization, it is predictable, providing those who participate in 

hearing, singing or playing music a framework upon which to base movement, dance, 

drawing, drama or storying. Using music can help the participants develop an 

understanding of larger concepts within the culture and community; e.g., using 

ballads to understand what life was like during the westward expansion of the United 

States or dancing to music from the American Indian culture. 

The following songs, stories and movement activities are designed to help 

children understand working within a structure to create a cooperatively designed 

unit, in addition to providing cultural connections to other life styles. 
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ACTIVITY ,M 

[FORM AND ORGANIZATION 

ALLY BALLY 

Academic/Adjunct Areas: 

Materials: 

Discover: 

Music 

Language Arts (word play), Self-esteem 

(individual participation), Relaxation, Quiet 

time, Thinking Skills, Coordination Skills 

The song 

Alto xylophone or set of melody bells 

Sing one line of song at a time; have children 

echo, until all four lines have been sung. 

Sing the song two lines at a time; have children 

echo. 

Sing the entire song; have children echo 

without your help. 

If song is to be sung several times, substitute 

humming or an 'loo' sound for the words for 

variation (the 'oo' sound encourages hearing 

inside the head). 
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Explore: 

Oral Expression Encourage children to talk to each other or tell 

the class what is special about "quiet times," 

why they like or don't like that time, what 

things they can do quietly by themselves, how 

they use their voices when trying to be quiet. 

F o r m  I n c o r p o r a t e  i d e a s  a b o u t  q u i e t  t i m e  i n t o  t h e  

song; e.g., First time: Children sing the song. 

Second time: Children hum song while one child 

talks about his favorite quiet times 

Third time: Children sing the song. 

Fourth time: Children sing 'oo' sound while 

another child talks about best quiet times 

Fifth time: Children sing the song and end the 

sequence. 

Rhythmic Movement After the song is learned, develop a quiet, 

patterned motion that fits the macrobeat of the 

song. Children will discover some appropriate 

movements on their own (e.g., sway from side 

to side, rock forward to back - these particular 

movements will often be selected by children 

who have emotional conflict in their lives). 
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Harmony 

Extend: 

Teacher prepares the children to play the alto 

xylophone by having the children patsch the 

macrobeat pattern on their legs using 

alternating hands. 

As they 'play' the pattern, the letters that will 

be used can be sung in the appropriate tonality. 

Teacher plays the following pattern on the 

bells several times before turning it over to a 

child (through at least one complete singing of 

the song so that the children are sure of what 

they will be asked to do): 

-tu -1 
0^ J J J w—--

C E F G 

Children can be encouraged to listen to another 

quiet song which teacher has recorded or copied 

to cassette tape. 

Suggestions: Lullabv. Brahms; 

Sunrise from Grand Canvon Suite. Grofe 

/American Scenes Album, BOL #61); 



The Sona: 

11 0  

Evening Sonn from Hansel and Gretsl 

Humperdinck (Stories in Ballet anH Opprg 

Album, BOL #58) 

Gently Scotsoft foss 

Greet • in for 
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FORM AND ORGANIZATION) 

ACTIVITY 82 

SUCH A MAKING A CIRCLE 

Academic/Adiunct Areas: Language Arts (following directions, creative 

language, patterning), Self-esteem, Body 

Control, Directionality, Beat Work, Working 

with Shapes 

The chant and the song Materials;  

Discover: 

Chant 

Music 

Beat Work 

Say the words to the chant one phrase at a 

time; have the children echo. 

Sing one phrase of the song at a time; have 

children echo, until all four phrases have been 

sung. 

Sing the song two phrases at a time; have 

children echo. 

Sing the entire song together with the 

children. 

Have the children develop a two-level body 

percussion pattern (e.g., patsch, snap, patsch, 

snap) to perform while they sing the song. 
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Explore: 

Beat Movement 

Organization/ 

Body Control 

Creating Shapes/ 

Problem Solving 

Talk with the children about what the words 

are suggesting that they do while they sing the 

song. (Replies might be to get into a circle, to 

make a circle.) 

Ask the children how they might move from 

where they are into a circle shape. (Replies 

might be to hold hands and stretch out, run, 

walk, march.) 

Ask the children to stand and sing the song 

twice. As they sing, ask them to march with the 

beat into a circle shape before the song is over. 

Another time, meet the children at the door, 

having them walk the beat as they sing the song, 

forming a holding-hands circle before the song 

has been sung twice or three times. 

Ask the children what other shapes they might 

create as they sing the song. (Replies might be 

a square, a triangle, an oval, a rectangle.) 

Have them substitute the new shape word and, 

beginning from a circle, have them create the 

new shape, holding hands, completing it before 
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Extend: 

Creative Language Ask the children how else they might move 

from the circle shape; e.g., to the right, to the 

left, duck walking, walking on tiptoes, walking 

on heels, etc. 

Let the child who suggests the new movement 

demonstrate it to the class before the song is 

sung again with the new action words. 

The Sono: 

Such a mak-ing a tir-de, I nev-er did see. Such a mak-ing a tir-de, I nev-er did Me, 

— — 
mak-ing a 

- 5—•" 
cir-de, you cant catch me. Such a 

~9 
-de, nev-er did see, Such a mak-ing a 
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[ FORM AND ORGANIZATION) 

ACTIVITY #3 

SNAIL. SNAIL 

Academlc/Adiunct Areas: Language Arts (following directions, 

repetition), Self-esteem, Body Control, Beat 

Work, Working with Shapes (patterning), 

Science 

Materials: The song 

Reference material with pictures of snails 

Discover: 

Music Show the words to the song. As you sing it for 

the children, underscore the words with your 

hands, a ruler or whatever. 

Sing one phrase of the song at a time; have the 

children echo, until both phrases have been 

sung. 

Sing both phrases of the song; have children 

echo. 

Sing entire song together with the children, 

repeating it several times until the children 

feel comfortable with it. 
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Have the children patsch the beat while singing 

the first phrase. On the second phrase, have 

them roll their hands around each other. 

Have the children stand and hold hands with 

whomever is closest to them. The result should 

be a very squiggly line joining every student in 

the room, with one person being the tail. 

You will stand at the other end of the line and 

lead the children through a winding spiral as 

you sing the song. 

Keep the steps small and caution the children 

not to let go. If the line breaks at any time, 

either stop and try to repair it or spread the 

children out and begin the process again. 

Encourage the children to continue singing the 

song as the process ensues. Many of them, 

however, will need to stop to concentrate on the 

winding process. 

Begin the winding spiral by walking into a 

large circle shape to straighten the line. 

Continue walking inside the circle, winding the 
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spiral fairly small, but with enough room to 

turn around and walk the opposite direction. 

As you walk the opposite direction, the spiral 

will begin to unwind and eventually end up as a 

large, reversed circle. When you can join 

hands with the "tail" person, the singing stops. 

Have the children freeze in place and look 

around. 

Ask the children what happened to the circle as 

they were singing the song. They will be excited 

to discover the the circle is "backwards." 

Find out what the children already know about 

snails: how they look, where they live, what 

they eat. 

Have the children find examples of snails in 

picture reference books and compare the sizes, 

colorings, etc. 

Have the children draw pictures of snails and 

give them names. 
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The Sona: 

Children's SlngloQ Otmt 

Sniil, snail, snail, snail. Go a • tound and 'round and 'round. 
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ACTIVITY #4 

[ FORM AND ORGANIZATION ] 

TEN IN THE BED 

Academic/Adiunct Areas: 

Materials; 

Language Arts (repetition, creative writing), 

Self-esteem (whole body participation), Body 

Control (rolling without bumping), Beat Work, 

Math (counting backwards) 

The song (subtractive) 

Discover: 

Music 

M a t h  

This song is in three phrases. Sing the first 

phrase; have the children echo. 

Follow the procedure, singing the next two 

phrases. 

Sing the first two phrases; have the children 

echo. 

Sing the last phrases; children echo. 

Sing the entire song; have the children sing it 

without your help. 

Show the numbers from ten to one on the 

chalkboard. Explain that when the children sing 

the song again, they will be leaving out the one 
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who fell out of the bed and will continue to sing 

the song until only one is left in the bed. 

When the song gets to one in the bed, the 

children need to have the little one whisper. 

"Good Night!" 

Beat Work Have the children develop a two-level body 

percussion beat pattern to use while they sing 

the song (e.g., head, patsch, head, patsch). 

Explore: 

Dramatization/ While the children sing the song another time, 

Organization have ten volunteers act it out. As the song says, 

"Roll over, roll over," have them roll from 

tummy to back or back to tummy. Emphasize 

that they must try to do this without bumping 

into each other. 

Have the remainder of the children form a 

circle around the "bed" and sing the song while 

performing the beat pattern. 

The children in the circle may find that the 

circle needs to be adjusted as the children in the 

bed roll and continue their movement toward 

one side of the bed. 
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Extend: 

Creative Writing Have the children help you create a big book 

based on the song. You might label the pages 

with the words to the song and have the children 

work cooperatively on the pictures portraying 

the correct number of children in the bed. 

Do another big book using the song as a basis. 

Examples; 

"Ten In Our Class" 

"Ten In the Game" 

"Ten Little Cats" 



The Sonn; 
1 2 1  

-J—J-
i There mere ten fir* the bed ard the lit-tie ©r>e said, 

z.There were nine, in the, M and the lit-tie me said, 

EslE -|g-

Rdii o - ver, Roll 0 - ver. 

;—;— —i— "~~i 1 iB 
—1—i— —J 

aQi J .J— ——<n? i—i -. —«»—d 

So they flll rolled o - ver arid one -fell out 

#3-9 Continue counting down to One. 
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ACTIVITY #5 

[ FORM AND ORGANIZATION) 

NAVAJO HAPPY SONG 

Academic/Adiunct Areas: 

Materials: 

Language Arts (repetition), Self-esteem (whole 

group participation), Body Control 

(maintaining pattern), Beat Work, Social 

Studies (information about Arizona people) 

The song (AB rhythmic form ) 

Discover: 

Music This song is very appropriate to use during 

the month of February, Arizona's birthday 

month. 

Sing the song one phrase at a time; have the 

children echo. Continue this pattern through 

the end of the song. 

Sing two phrases of the song at a time; 

children echo. 

Sing the entire song with the children. 

Social Studies Tell them that this is a Navajo melody and that 

many Navajo people live in Arizona. On a large 

map of Arizona, point out where Tucson, 
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Phoenix and Flagstaff are; then point out where 

the Navajo Reservation is located. 

Let the children know that not all Navajo 

people live on the Navajo Reservation. They are 

free to choose to live wherever they wish. 

Find out if any of the children in the class are 

of Navajo heritage. This may be a good resource 

for future information, demonstrations or talks 

about the Navajo culture. 

Explore: 

Form Show the music to the children. Ask them to 

look at the notes and find the phrases that are 

almost exactly alike rhythmically. (They will 

probably identify phrases three and four as 

being identical; they may notice that one and two 

are almost alike, except for the very end. The 

fifth phrase is a Coda and stands alone.) 

Because of the rhythmic similarities, phrases 

one and two are the "A" section and phrases 

three and four are the "B" section. The fifth 

phrase is called the Coda or End phrase. 
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Ask for one volunteer to play the following 

beat pattern on a large drum (bottom of an 

empty wastebasket played with a flat, open hand 

might be the drum). 

II: I I :ll 

Pattern One: 

Have the children kneel in a circle, close enough 

together so that their knees are almost 

touching. 

As the drummer plays the beat pattern and the 

children sing the song twice through (before 

adding the Coda), have the children maintain 

the following beat pattern: twice on own knees, 

twice on floor, repeated throughout the song. 

Select another volunteer drummer who will 

play the following pattern on a smaller drum (a 

coffee can would work or have the children 

make small drums out of oatmeal-shaped 

boxes). 

II: T1 I =ll 
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Have both drummers perform their individual 

patterns during the song. 

Pattern Two: 

Kneeling closely together in a circle, the 

children patsch own knees twice; move left -

one hand on neighbor's knee, one hand on own 

twice; own knees twice; move right - one hand 

on neighbor's knee, one hand on own twice; 

repeated while the song is sung twice. 

Pattern Three; 

With partners facing each other, do the 

following pattern twice each: own knees, cross 

arms and touch own shoulders, own knees, 

partner's hands; repeat while the song is sung 

twice. 
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The Sona: 

> 
£ ? J 1 ' *— d r —fr-i ft r -yp 4 d —J —d 1 0 0 -d p— -—J L-f H=d 

HI yo hi yo lp si nfl ya, hi yo hi yo lp si na ya. 

*>J- J J) J) J* i«(ji 

HI yo hi yo jlp L-aAV-I^-L1
3?,'- ^ T° ^1 yo ip si na ya, 

«^J» ij» J- jj 
Hi yo hi yo^ 
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FORM AND ORGANIZATION) 

ACTIVITY #6 

HOW LOVELY IS THE EVENING 

Academic/Adjunct Areas: Language Arts (repetition, patterning, singing 

in canon), Self-esteem (whole group 

participation), Body Control (dance), Beat 

Work 

Materials: The song 

Recording - "Oh, How Lovely," from 

Rhythmically Moving 1 (available from 

Amphitheater District Library Office or most of 

the music specialists) 

Discover: 

Music Show the music and words to the song. 

Sing one line at a time; have the children echo. 

Sing two lines, then the third line; have the 

children echo. 

Sing the entire song; have the children echo 

without your help. 

Sing the song several times, until the children 

are very familiar with the melody. 
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Beat Work Have the children stand. As they sing the song 

two or three times, have them sway from side to 

side, maintaining the macrobeat. 

Explore: 

Form (Canon) Singing in Canon means singing in Round 

Form. This is fairly easy to do with children 

using the following procedure: 

When the children are very comfortable with 

the song, divide them into two circles. Circle 

One begins singing the song. Circle Two begins 

the song when Circle One begins singing the 

second line. 

Have them sing the song two or three times, 

without singing too loudly, until they feel quite 

comfortable with the procedure. 

Divide the groups again to form three circles. 

Circle One begins singing the song. Circle Two 

begins when Circle One begins the second line. 

Circle Three begins when Circle Two begins the 

second line. 

Again, have them sing the song two or three 

times, until they feel comfortable about their 
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efforts. 

Change the circles' singing order and try it 

again. 

Extend: 

Dance Have the children listen to the recording of 

"Oh, How Lovely." They should recognize it as 

an instrumental version of the song they've 

been singing. 

Have the children stand in a large circle. 

1. After the musical introduction, have the 

children walk six macrobeats counter 

clockwise. 

2. Rock forward and back for six macrobeats. 

3. Sway side to side for six macrobeats. 

4. Repeat the sequence until the end of the 

recording. 

Canon Dance Divide the circle into thirds, designating the 

leaders of each group. 

After the introduction, Group One begins 

singing the first line and walking six steps 

counter clockwise. 
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Group Two begins the same process as Group 

One sings the second line and rocks six steps. 

Group Three begins the same process as Group 

Two sings the second line, rocking six steps and 

Group One sings the third line, swaying six 

steps. 

Continue the sequence until the recording ends. 

The Sonn; 

IV IV 

Trtdtttoftfti Round 

I. O. how love - ly is the eve • ning. Is the eve - ning. 
. 2. O'er the earth the moon is climb • ing. Slow • ly climb - ing. 
- • * I IV I I IV 

When the bells are tweet • ly ring - ing. Sweet - ly ring • ing. 
Still the dis • tant bells are chim • ing. Soft • ly chim • ing. 

I I I I I I 

Ding! Dong! Ding! Dong! Ding! Dong! 
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FORM AND ORGANIZATION 

ACTIVITY #7 

GREAT BIG HOUSE IN NEW ORLEANS 

Academic/Adiunct Areas: 

Materials: 

Discover: 

Music 

Form (ABAB) 

Language Arts (repetition, patterning, singing 

in canon), Self-esteem (whole group 

participation), Body Control (dance), Beat 

Work 

The song 

Show the music and words to the song. 

Sing one line at a time; have the children echo. 

Sing two lines; children echo; then the next 

two lines; children echo. 

Sing the entire song with the children. 

Sing through all three verses. 

Have the children look at the rhythm to the 

song. Ask them to identify which lines are 

identical or similar. 

They should see that lines one and three use 

identical rhythmic patterns. These will be 

labelled "A" sections. 



1 3 2  

They should see that the rhythmic patterns in 

lines two and four are very similar. These will 

be labelled "B' sections. 

Thus, having a child label the sections as 

discussed, s/he would write ABAB as the order 

of the sections for this song. 

Explore: 

Beat Work Have the children form a standing circle. As 

they sing the first verse, have them walk the 

beat moving clockwise. 

On verse two, have them walk in toward the 

center of the circle four steps, back four steps, 

in four steps and back four steps. 

On verse three, have them walk clockwise, 

waving to each other on the beat. 

Creative Movement Having the children work in small groups of 

four to six, let them create new movement 

patterns for one of the three verses. (You 

should have at least two new sets of movement 

per verse.) 
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Extend: 

Dance Have the children form a boys' circle inside of 

a girls' circle. 

As they sing the first verse, the circles move 

opposite directions from each other, walking 

the beat. 

On the second verse, the circles stop rotating. 

Girls, with hands held, reach over the boys' 

heads on "To fetch a pail of water." 

On "Put one arm around my wife, the other 

round my daughter," boys, with hands held, put 

their arms over the girls' heads and around 

their shoulders. 

On verse three, the entire group walks the 

beat clockwise, beginning on the left foot (or 

they'll get all tangled up). 
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The Sona: 

Great big house in New Or - leans 

For - ty stor- ies high 

Ev ' ry room that ive been in 

Riled with pwmp-k'm pie. 

2. Went douun to the old mill stream, 
To fetch a pal I of water, 
Put one arm around my wife. 
The other around my daughter 

3. Fore thee well my darling girl. 
Fare thee well my daughter 
Fare thee well my darting girl, 
Golden slippers on her. 



1 3 5  

(PATTERNING AND RHYMING) 

PROPOSITION: THE POWER OF THE ARTS IS INHERENT IN THEIR MULTI

FUNCTIONAL NATURE. 

PROPOSmON: THE ARTS ASSIST COMMUNICATION WITH LANGUAGE, 

WHICH BEGINS FROM EXPERIENCE. 

RATIONALE: When we, the teachers of children, observe and try to understand how 

human beings achieve literacy, we should come to an awareness that all people don't 

learn the same way. Since we all come from different experiences with the world, 

this makes sense. 

As the child tries to make sense of his world, he is relating new learning from 

all of his experiences to what he already has in his mental storehouse. Any new 

learning will initially be surface learning that he must relate to deeper, already-

understood experiences. 

To have the new learning make sense to his world, the child needs to have time 

and opportunity to experiment with and play with the new as he adds it to his old 

structure. We, as teachers, can provide the situations and the media to assist the 

child in this process. 

Music, in particular singing, not only provides an organizing rhythm and 

form, but also allows the child to use languaging skills in an imaginative, yet 

predictable, fashion. It can be used as an initial experience for new learning or as an 

extension, with possibilities for continued enhancement, using drawing, listening and 

movement, or new creations in speech or song. 
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Patterning and rhyming are important to the language learner because they 

each provide predictability. Additionally, patterns can be seen in visual media of 

many kinds and heard in not only song, but instrumental music, poetry, stories. 

Following are some song ideas and procedures relating to patterning and 

rhyming. Included are suggestions for subject areas, a suggested approach and ideas 

for follow-up activities. It must be noted that these suggestions should be 

incorporated over a determined time period and are not intended as one-shot 

activities. 
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(PATTERNING AND RHYMING) 

ACTIVITY #1 

TROT. OLD JOE 

Academic/Adjunct Areas: Language Arts (patterning, listening), Self-

Esteem (group work) 

Materials: The song 

Styrofoam cups, small rhythm instruments 

Discover: 

Music/Rhythmic While you are singing the first verse for the 

P a t t e r n s  c h i l d r e n ,  h a v e  t h e m  m a i n t a i n  a n  a l t e r n a t i n g  

patsch pattern on their legs. Have the children 

join the singing when they feel comfortable. 

Sing the second verse of the song with the 

children, changing the patsch pattern to one that 

is twice as fast as the previous pattern. 

Explore: 

Creative Language Talk with the children about the different ways 

that horses move. Let the children watch you 

write their ideas on the chalkboard. 

Incorporate the children's ideas into other 

verses, asking the children to develop 

appropriate rhythm patterns to match the 
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movements chosen. 

Add the styrofoam cups (large end down) to 

produce a "clip-clop" effect as they sing the 

different verses. Wood rhythm instruments can 

also be used to provide a similar effect. 

Imagination The children will love the end of the song 

because the words, "Whoa, Joe," are sung much 

slower than the rest of the song, giving them 

time to explore how they are going to stop the 

horse. This may be a good time to talk about 

tack, what different items are and how one 

handles the reins when trying to stop a horse. 

Extend: 

Creative Movement Have the children decide on a way or ways 

which they would like to perform the song so 

that good singing is occurring, plus movement 

that illustrates the appropriate verse being 

sung. They may decide to have one or two people 

do the movement for each verse. They may 

decide to have one half of the class do the 

movement for one verse and the other half do it 

for another verse. 
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The Sona: 

LOoJk. Old .Jot * u>olk Olol Joe. j 

tou u»IL bcHs< 4bor\ 0*f hor.sc. Z kr&iv 

kjaiit O/d. Jea. J iitalk 0)d Joe.! 

f j t  M 

a> f 1— 1 | — -  -  r - ; .  

Additional Veraes; 

2. Trot, Old Joe; trot. Old Joe; 
You trot better than any borse I kaoa. 
Trot, Old Joe; trot, Ola Joe; 
You're the best borse is tbe country, oh. 
Bhot, Joe J 

3. Gallop, Old Joe; gallop, Old Joe; 
(continue as previously) 

Other 

Joop, buck, run, etc. 
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[PATTERNING AND RHYMING) 

ACTIVITY #2 

OLD KING GLORY 

Academic/Adiunct Areas: Language Arts (patterning, rhyming), Self-

esteem, Problem-solving, Math Concepts 

The song 

A paper crown 

Sing the song and ask the children to sing with 

you when they are comfortable with the words 

and the melody. 

Rhythmic Pattern Add a patsch beat on the knees and sing the 

song again. Have the children suggest a new 

place on the body to show the beat. Suggest that 

"everyone show the beat like does." 

Give several children the chance to identify a 

beat spot. 

Explore: 

Materials: 

Discover: 

Music 

Game Procedure One child will be selected as the leader to walk 

around the outside of the circle while the 

children sing the song. Children should 



Problem-Solving/ 

Math Concepts 
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continue a selected beat pattern as the song 

progresses. 

On the words, "THE FIRST ONE, THE SECOND 

ONE, THE THIRD FOLLOW ME," have the leader 

touch three children on the head. The third 

child touched leaves the circle to follow the 

leader. The children will need to focus on who 

is tapped on the head to know which child is 

chosen. (In most games, the first child tapped, 

or whatever is USUALLY selected.) 

When the song is repeated, the new child 

chosen does the tapping. 

The circle will get smaller and smaller as 

additional children are selected and follow the 

leader. 

Continue the game until only one child is left. 

This child becomes OLD KING GLORY and the 

crown is placed on his/her head as the children 

sing the song once more. 
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As the children play the game and sing the 

song, have the circle of children march with the 

beat in the opposite direction from which the 

leader is marching. 

Have the leader and the children chosen as the 

song progresses play the beat with rhythm 

sticks as they march around the outside of the 

circle. 

Creative Language Change the words at the beginning of the song 

to fit various occasions: 

"The wicked witch is on the mountain..." 

(Child left in circle will wear a witch's hat) 

"The leprechaun is at the pot of gold..." 

(Child left in circle will wear green hat) 

"Santa Claus is in his sleigh..." 

(Child left will wear 'Santa' hat) 

Have the children find the rhyming words in 

the song, then find new words to substitute 

which may fit new occasions. 

Extend: 

Beat Work 
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Chart the words to the song so that children 

may review and teach each other the language 

and, perhaps, use the song at free time or 

recess break. 

Suggested Listening to reinforce marching 

with the beat: 

"March of the Trolls," from Peer Gvnt Suite 

#l, Grieg (from Legends in Music Album, BOL 

# 5 1 ) ;  

POP Goes the Weasel. Caillet (from Music. 

U.S.A. Album, BOL #65) 

The Song: 

TrsdKJonaf Fo& Song 

near • ly touch the tky. The tint one, the tec • ond one. The third (ol • low me. 
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ACTIVITY #3 

[PATTERNING AND RHYMING) 

I KNOW A FROG 

Academic/Adlunct Areas: 

Materials: 

Language Arts (patterning and rhyming), 

Science, Self-esteem, Problem-solving 

The chant and the song 

Two or three beanbags 

Several sound producers (rhythm instruments 

or items in the classroom which can produce 

sounds; e.g., a scraping sound on the chalk rail, 

a tapping sound on the wastebasket) 

Discover: 

Chant Say the chant and ask the children to join you 

when they feel comfortable with the words. 

S c i e n c e  B e g i n  w i t h  a s k i n g  c h i l d r e n  a b o u t  f r o g s .  

(Where do they live?; what do they do where 

they live?, what do they eat?, what other 

animals/insects live where frogs do?, what 

sounds do frogs make?, what sounds do the other 

animals/insects make? ) Have questions lead to 

idea that frogs live in a pond, because you will 

want the children to sit in a circle at the edge of 



Rhythmic Pattern 

Explore: 

M u s i c  

Creative Language 
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the pond. 

Add a patsch beat on the knees by having the 

children pretend that their knees are lily pads 

and their hands are frogs. (Aim toward having 

the children maintain a light, bouncing beat.) 

Ask children what other ways a frog can hop 

besides on their knees. 

Have the children say the chant with you as the 

children explore different ways a frog can hop. 

Add a beanbag passed on the beat from one child 

to another, emphasizing to them to try to keep 

the beat as it is passed. 

Add the song to the rhythmic pattern 

established by passing the beanbag. 

Post the words to the chant/song. Ask the 

children if they can find rhyming words. 

Keep the first line of the chant/song intact and 

ask the children to create new rhyming words 

for the second line. 

Examples; 

He likes to jump high and reach for the sky. 

He likes to eat bugs and hide under rugs. 
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Extend: 

Imagination/ 

Improvisation 

Add the word, "splash," to the end of the song. 

The child holding the beanbag at that point 

leaves the circle. Caution the child not to step 

into the pond as s/he leaves the circle. (Leave 

the space open in the circle.) S/he must search 

for a "sound" which one might hear around a 

pond. The "sound" then follows the beat on the 

next singing of the song. 

For the class listening center, use a tape or 

recording of Leap Frop. Bizet (Adventures in 

Music Album, Grade 1). Have the children draw 

their impressions of what they hear and decide a 

title for their drawing. 

Related Listening: The Alligator and the 'Coon. 

Thomson, (Adventures in Music Album, Grade 3 

-II) 

The Chant: 

I know a frog who lives in a bog. 

He likes to eat flies and wobble his eyes. 
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The Sona: 

Ho likes to eat flies, And nob • ble hit eyes. 
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[PATTERNING AND RHYMING) 

ACTIVITY #4 

CHARLIE QVER THE OCEAN 

Academic/Adiunct Areas: Language Arts (patterning, rhyming, creative 

language), Science, Self-esteem 

Materials: The song 

Words and/or pictures of ocean creatures which 

teacher/students may want to use in the song 

Discover: 

Music 

Explore: 

Sing one line of song at a time; have children 

echo, until all four lines have been sung. 

Sing song two lines at a time; have children 

echo. 

Sing entire song; have children echo without 

your help. 

Song format: teacher or child sings one 

phrase, children answer, singing same phrase 

(after children know song, a child takes the 

teacher's part. 

Ask children to give a name to this kind of 

singing (repeating, echo, same, etc.) and if they 

can think of another way to sing the song (sing 
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Rhythmic Movement 

Movement 

Extend; 

Creative Language 

two lines, then echo, etc.). 

Have children develop a 'hand jive' pattern and 

decide how they are going to use it with the echo 

(e.g., singer does pattern, then group; everyone 

does the pattern all of the time). 

GAME: One child walks around the outside of a 

large circle of children. On the final word 

"me,"s/he taps a child in the circle who chases 

her/him around the circle. The one who gets 

back to the space first is "safe"; the other one is 

"it." 

Children may want to develop other ways to 

travel around the circle. 

To use the song and activity for science, 

substitute new words in place of "big fish" in 

the song. The ideas may come from pictures or 

words around the room, or they may come from 

the children's experiences and should be 

written for the other children to see. 
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The Sona: 

Traditional Fate Song 

Char - lis o • ver the o • ccao. Char - lis o • TOT the eaa.. 

-01" 
me.. Char • lie caught a big fiah. Can't catch 
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PATTERNING AND RHYMING) 

ACTIVITY it5 

ORDINARY CLAPSIES 

Academic/Adiunct Areas: Language Arts (word play, patterning, 

rhyming), Physical well-being, Rhythm Play, 

Problem-solving, Cooperative Learning 

Materials: The chant 

Discover; 

Chant Say the words to the first phrase of the chant; 

ask the children to echo. Follow the same 

procedure for the second and third phrases. 

Say the words to the first two phrases 

(children echo), then the last phrase (children 

echo). 

Say the entire chant; have children echo it 

without your help. 

Explore: 

Rhythm Play Each phrase of the chant has its own set of 

movements (see chant at end of activity). Show 

each set of movements as you say the words for 

that section; have the children repeat with the 

movements. Oo this for the remainder of the 
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chant. 

Physical well-being When the children are very familiar with the 

words and the movements, encourage them to do 

the chant a little faster on each repeat. Help 

them to remain in control of their efforts by 

encouraging reasonableness in the speed. 

For younger children, speeding up the 

movements requires an extraordinary amount 

of concentration. Since the chant is done in the 

spirit of fun, even if someone is not successful, 

s/he will feel like taking the risk, because all 

of the other children are risking, too. 

Problem-Solving You will find that those children having 

trouble putting words and motions together will 

stop saying the words and concentrate on just 

the motions. This is okay. 

Extend; 

Creative Movement/ Have the children devise new movements to 

Cooperative Learning accompany each phrase, using whole body 

motions. They may possibly work in 

cooperative units and present their ideas to the 

class. 
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Creative Speech After the chant is thoroughly learned and 

explored, divide the class into two groups. Have 

the children do the chant in "round" fashion; 

i.e., group one begins, but group two delays 

their start until group one has finished the first 

phrase. 

The Chant and Movement Sequence: 

Ordinary Clapsies 

Roly poly backsies 

High, low 

The heel, toe 

Clip, clop and 

away we go 

-Clap on the Macrobeat-

-Circle or roll hands-

-Reach high, bend low-

-Tap the heel, then the toe-

-March in place-
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(PATTERNING AND RHYMING] 

ACTIVITY #6 
SEE MY PONY 

Academic/Adjunct Areas: Language Arts (word play, patterning), Simple 

dance, Beat work, Self-Esteem, Cooperative 

Learning 

Materials: The song 

Styrofoam cups 

Discover: 

Music 

Explore: 

Beat Work 

Have a chart of the words (and music) on hand 

as you sing the song one phrase at a time and ask 

the children to echo. 

After the children know the song very well, 

make a cassette tape of their singing for them to 

use at another time in the listening center. 

Give two styrofoam cups to each of the 

children. Set a "trotting" tempo and have them 

use the cups (large end down) to keep the 

pattern while you sing the song. 

Have the children continue the "clip-clop" 

pattern and sing the song themselves. This will 
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be hard for some children to do, so let them 

experiment with how to get the two things 

together. They will eventually be able to do 

both. 

Have one third of the class trot the pattern 

maintained by the rest of the class. They should 

not be singing, because they will need to 

concentrate on the pattern. 

Creative Organization/ The children may want to create patterned 

Cooperative Learning movement for the "trotters". With the class 

divided in thirds, give them time to work out 

patterns that will work with the song; then 

allow the ideas to be presented to the entire 

class. 

Have the children create an introduction for 

the song and a coda (ending), possibly using the 

"clip-clop" sound or the trotting patterns by 

the children who are moving, or additional 

words like "whoa." 

Extend: 

Creative Movement Have the children talk about other ways that 

ponies move and create new verses to the song. 
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Adjust the beat pattern accordingly. Examples: 

walk, gallop. 

Suggested I inning-

"On the Trail," Grand Canvnn Qrofe (from 

American Album, BOL #61) 

Other Songs to sinn: 

"Trot Old Joe" (see Activity #1) 

Cowboy songs 

The Sonn: 

Jj.j} „ r -L-MIMIIII HOHl ' 

y H * 
See my po • ny. 

& 
jet • bbck po • ny? I ride him each day. 

See my po • ny, 

jn =*=, 

H ' 0 
jet • black po • ny? 

l—g 0 m d 
I ride him each day. 

y * -
When I five him 

4—^ — J 

oat* to eat, Tr 

, —« g,— 

^ 
ot • tins, trot • tins 6« 

rnJWiimi " 1 ' 
hit feet. 

Set ay po • ny, jet •. black po • ny? I ride him each day. 
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ACTIVITY #7 

A-HUNTING WE WILL GO 

Academic/Adjunct Areas: 

Materials: 

piscpver; 

Music 

Language Arts (hearing and using rhyming 

words, patterning), Science, Self-Esteem 

LANGUAGE ARTS - Words or pictures of animals 

to stimulate ideas 

SCIENCE - Pre-determined list or pictures of 

animals being studied to be utilized in the song 

The song. 

Sing the song for the children; then have them 

sing with you when they feel comfortable with 

the words and music. 

Explore: 

Rhythmic Movement Devise a two-step hand jive pattern (e.g., pat, 

clap, pat, clap, etc.) which will accompany the 

singing. 

Ask the children to create a new patterns for 

successive new verses. 

Creative Language Have the students create new text for the song 

by substituting new words for "fox" and "box." 
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The new words should rhyme. The substitute 

for "fox" should be an animal. 

If your group displays quite a bit of self-

confidence, let each child work out their own 

rhyming patterns. If some of the children are 

unsure of their abilities, let them work in pairs 

or small groups to invent new ideas. Keep it in 

a "win/win" mode; highly success-oriented. 

Have words or pictures of some possible 

substitutions posted in obvious spots in the 

room to give the children ideas, or let the 

children find pictures and words from several 

sources (at home from magazines, brochures, 

etc.; in school from library books, 

encyclopedias, posters, etc.). 

After the new animal and rhyming word are 

selected, write them (if necessary) on a 

sentence strip or chalkboard, as the children 

watch you write, or have a child write the 

words. 



159 

Language 

Movement 

Extend: 

Listening 

W r i t i n g  

Possible Substitutes: 

We'll catch a bear and put him in a chair: 

We'll catch a Big. and poke him with a twig: 

We'll catch a whale and tickle his ML 

Children may want to develop motor responses 

to the song, (e.g., walking, skipping) 

After singing and creating the song, have the 

pictures and words available for a period of 

time for the children to use during their reading 

times or free choice times by themselves or 

with friends. 

Record the children singing the song, making it 

available for them to use in a Listening Center 

along with the words and pictures. 

Play exerpts from Saint-Saens, Carnival of 

the Animals, and let the children develop 

movement patterns to accompany the music. 

(There is also a filmstrip to accompany this 

recording which is available from Prince 

Elementary Library.) 

Let the children write about or draw their 

impressions of the animals that were used in 
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The Sona: 

FAST 

** - *1 

English Fo4k Song 

— ® ^ — » —  

Oh! A • hunt - ing ws will go, A • hunt • ins we B°- We'll 

i T r 
catch a fox and put him in a box. And then we'll let him go. 
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PATTERNING AND RHYMING) 

ACTIVITY #8 

KQQKASURRA 

Academic/Adjunct Areas: 

Materials: 

Language Arts (patterning and rhyming), Social 

Studies, Self-Esteem (developing vocal 

independence), Cooperative Learning 

The song (canon form) 

Discover: 

Music Have a chart of the words (and music) on hand 

as you and the children sing the song together. 

The older children will probably have heard of 

the song before. 

After the children can sing the song 

independently and well, add the vocal 

accompaniment pattern, as follows: 

)• /r«, & 

Koo- ka-

0 

bur- ra,-

6 
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Explore: 

Social Studies Identify the song as having come from 

Australia. Ask the children to locate Australia 

on a world map or globe. 

Have the children research the following 

information contained within the song. 

Find out if anyone knows what a kookaburra is. 

(A kingfisher-like bird that has a harsh cry 

which sounds like a laugh.) 

Are there any clues in the song about what the 

kookaburra is doing? (He is perched in the gum 

tree or eucalyptus tree, eating the "gum drops" 

or seed pods.) 

Are there any clues about what part of 

Australia the song comes from? (The "bush" is 

part of the mainly unsettled Australian 

"outback", which is a flat, arid, inland region of 

the continent.) 

Creative Language Using the information they obtain from 

reference sources, have the children create an 

introduction and coda (ending) to the song. 
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Cooperative Learning 

Extend 

Musical Independence 

With their new found information, have them 

write new verses to the song in pairs or small 

cooperative groups. 

When the children feel secure with the song 

and the vocal accompaniment, divide the class 

into three groups to sing the song as a round. 

Group one sings the vocal accompaniment, group 

two begins the song, group three begins the song 

when group two begins the second phrase, 

"Merry, merry king..." (at the *). 

AurtmHan Folk Song The Song: 

MOT • ry mar • ry Koo • ka • bur • is sitt in tba . old sum tree. 

kins of the bush Laugh, Koo • tu • bur - ra 

^1, f -) 
U 

w . & —8 gj J —d ^ 
Laugh, Koo • ka- bur - is, Coy your must 

2. Kookaburra riti is tht old gum trot. 
Eating all the gum drops h« can wc. 
Stop, Kookaburra, Stop, Kookaburra, 
Laavs some there for mt. 
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PROPOSITION: THE ARTS PROVIDE A BRIDGE BETWEEN SITUATIONAL 

AND NON-SITUATIONAL LINGUISTIC OPERATIONS. 

RATIONALE: Imitation is said to be the highest form of flattery. If this is so, 

adults ought to feel flattered because what we are doing is probably being imitated by 

some child somewhere. Children learn very often by copying behaviors which they 

see modeled for them. On second glance, however, this implies an awesome 

responsibility for us. We all do things that we hope no one else ever sees, let alone 

imitates. 

Adults in parent and teacher roles need to remind themselves that they are 

providing the models which children will imitate for a variety of reasons. Children 

use imitation to work through social situations. This includes imitating behaviors 

exhibited by the teacher in how to approach an academic problem in the classroom. 

For the children, the teacher, as the responsible adult, possesses the desired skills 

or attitudes that they are trying to learn so that they, too, can be successful. 

Children also imitate behaviors of their peers, often the very behavior that 

some adults wish some child didn't exhibit. Through a process of trial and error, 

children learn to imitate behaviors which work for them and discard those that don't. 

Music, movement and drama provide situations in which children can imitate 

behaviors and attitudes using singing, dance, stories and poetry. Because the 

situation allows for exploration and acceptance of what the children attempt, self-

esteem is enhanced and risk-taking is encouraged. 
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Many of the following songs, stories and poetry encourage creativity as well 

as imitation. In watching others, the children gain ideas for how they might act out a 

sequence, then are asked to initiate their own interpretation. For those children who 

are insecure about being the center of attention, there is no reason for them to do so 

until they reach a higher level of self-assurance. All of these activities can be set up 

as "win-win" situations. 
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[ IMITATION) 

ACTIVITY #1 

FOLLOWING MOVEMENT DIRECTIONS 

Academic/Adiunct Areas: Language Arts (listening, visual decoding, 

patterning), Decision Making, Self-esteem, 

Spatial Awareness, Body Awareness, Risk-

taking (controlling body movement) 

Materials: Recording - "Irish Aire," "Oh, How Lovely," or 

"Gaelic Waltz" from Rhythmically Moving 1 

Discover: 

Body Awareness/ Have the students find their own space in the 

Decision Making room. (Own space means freedom to move side 

to side with legs spread and elbows extended.) 

Children who bring either too strict or too lax 

a discipline structure to school need to have 

time to work with this to be successful. They 

will often have trouble avoiding falling over or 

bumping into others. 

Ask the children to watch your hands and move 

them to the same places you move yours AFTER 

your movement has stopped. Do this several 

times until the children understand what is 
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expected of them. 

Using both hands, ask the children to imitate 

what you do. Following is a list of some ideas. 

Touch body parts (head, ears, chin, shoulders, 

waist, knees, toes) 

Put both arms in front, overhead, to the side. 

Punch the air in front, overhead, to the side. 

Explore: 

Beat Work When the children can imitate your actions 

visually, add one of the musical selections, 

emphasizing the beat in your own actions and 

encouraging the children to emphasize the beat 

in their imitations. 

Try using only one hand or arm at a time, 

following the children's imitation by balancing 

the action with the other hand or arm. 

Extend: 

Additional Beat Work Using one of the musical selections as the beat 

source, have the children imitate your two-beat 

pattern. 
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When the children seem to be developing 

comfort with the activity, have one of the 

children become the leader. This gives you an 

opportunity to watch children, not only in a 

leadership role, but developmental^, watching 

for the kind of control they have over their 

bodily movement. 

Note: The recording indicated is available from 

Amphitheater District Library Office or from 

most of the Elementary Music Specialists. 
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[IMITATION] 

ACTIVITY #2 

MONKEY SEE AND MONKEY DO 

Academlc/Adiunct Areas: Language Arts (patterning, rhyming, creative 

language), Decision Making, Self-Esteem (risk-

taking, independence), Rhythmic Movement 

Materials: The song 

Discover: 

Music Sing the first phrase; have the children echo 

your singing. Do the same with the second 

through fourth phrases. 

Sing the first two phrases; children echo. 

Sing the last two phrases; children echo. 

Sing the entire song. Have the children echo 

without your help. 

ExpLora: 

Rhythm Work Have the children form a circle. 

As you and the children sing the first verse, 

perform the action words. 

Do the same for verses two through four. 

Have one child volunteer to come to the center 

of the circle. When the class sings, "Monkey see 
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and monkey do," the center person makes up an 

action which the class imitates when they sing, 

"The monkey does the same as you." 

Center child choses new person at the end of 

the verse. 

Have the children discover new words that can 

be performed with actions and create new 

verses to the song. Write the new words on 

sentence strips or the chalk board so that the 

children can refer back to them at another time. 

Have the center child sing "Monkey see and 

monkey do" by themselves. The class answers 

when they sing "The monkey does the same as 

you." 

Make a cassette recording of the children 

singing the song which can be used at the 

listening center with the list of action words 

which they helped develop. 
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The Sona: 

Tradition* Folk song 

C C C G7 

aJ ^ 
The mon-key sUmp.ctam; 

J F  '  -  ' i i  

>,stampthit 

C 

— _ »* ^ j 
•4- -e* 9 

feet. The mon-key tump, stamp, sta 

C 

mpt his 

C 

ZZ n' r 

feet. 

C 

a - - J j L-® - m o'-
Mon • key see and mon • key do, The mon • key does the came OJ you. 

2. The monkey clap, clap, clapt hit handt. 3. When you make a funny face, 
The monkey clap, clap, clapt hit handt. the monkey makes a funny fac*. 
Monkey tee and monkey do. When you make a funny face, 
The monkey does the tame at you. the monkey makes a funny face. 

Monkey we and monkey do, 
The monkey dees the came as you. 

4. When you turn yourself around, 
the monkey turns himaelf around. 
When you turn yourself around, 
the monkey turns himself around. 
Monkey est and monkey do, 
The monkey does the tame as you. 
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(IMITATION] 

ACTIVITY #3 

HERE COMES THE MAILMAN 

Academic/Adiunct Areas: Language Arts (patterning, rhyming), Self-

Esteem (risk-taking, independence), Social 

Studies (community helpers), Tactile Acuity 

Materials: The song 

Hearts cut from various textures (paper, 

cardboard, felt, fur, plastic, cloth, sandpaper, 

etc.) 

Paper bag (as mail sack) 

Discover: 

Music Sing the song one phrase at a time, asking the 

children to echo you after each phrase. 

Sing the song two phrases at a time, having the 

children echo. 

Sing the entire song, having the children echo 

without your help. 

Explore: 

Tactile Acuity/ Have 

Independent Singing Have 

behind 

the children sit in a circle. 

the children place their hands open 

their backs and close their eyes. While 



173 

they are singing the song, place the different 

textured hearts into the hands of several of the 

children. The song may be repeated as often as 

necessary. 

Once the hearts are all mailed, you sing: 

"Who has the (paper) heart?" 

The child (children) holding the paper heart 

sings: 

"I have the paper heart!", imitating the sounds 

that the teacher used. The child (children) then 

place the heart back in the mailbag. 

Continue by asking for a different textured 

heart, following the same procedure. 

Select a volunteer to be the "mail person" to 

continue the game. 

Extend: 

Social Studies Initiate a discussion with the children of who 

the mailman (woman) is, what they do, where 

they work, what happens in the post office, how 

the mail workers know where to send a letter or 

a package. 
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Creative Writing This can lead to an activity about learning the 

children's addresses, working with letter and 

envelope form. During February, set up a post 

office in the room, with the children assuming 

the sorting and delivery duties of warm fuzzies 

and valentines. 
The Sona: 

J-Urc. Cows> Mailman 

P§ -&> -0-

frkrfi. -H-W. mail-m&n , all a-roard -HVL 

J \\US 
Asia c&r&s, 4K«. wail-fs^rv t up alras-f cud 
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(IMITATION] 

ACTIVITY #4 

MIRROR. MIRROR 

Academic/Adiunct Areas: Language Arts (observing, interpreting, 

predicting), Decision Making, Self-esteem 

(risk-taking in controlling body movement), 

Body Awareness 

Materials: Small Drum 

Discover: 

Body Awareness/ Have the students find their own space in the 

Decision Making room. (Own space means freedom to move side 

to side with legs spread and elbows extended.) 

Sit in front of the students. Ask the children to 

face toward you. Tell them that they need to 

watch you very carefully because you want them 

to imitate all of the movements your hands and 

arms will make at the same time you are 

moving. 

This ability to imitate movements of another 

almost simultaneously is called mirroring. All 

children learn to do it when they model learning 

behaviors. This activity pulls the imitative 
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behavior to the upper level of consciousness and 

helps the children hone in on perfecting the 

skill. 

Begin by moving only one hand and arm very 

slowly. Have the children follow the movement 

using the hand and arm directly opposite yours. 

Involve the other hand and arm slowly, trying 

to move only one side of the body initially. 

Suggest to the children that they watch your 

eyes as they do the activity, rather than your 

hands and arms. 

Work with the hand and arm movements for 

about a five minute stretch, watching the 

children for muscle control and intensity of 

concentration. 

Explore: 

Partner Work Have the children choose partners. Ask them 

to begin the activity sitting and facing each 

other (knees to knees works for me). They 

should watch the eyes of their partners as they 

move, not the movement itself. 
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One student should begin and control the 

movement sequence slowly so that the second 

student can imitate it simultaneously. 

Drum Beat Transfer Using the drum beat as the signal, control for 

the movement transfers to the second child. 

The transferral should be repeated several 

times during the activity. 

Observe the children, looking for control of the 

movement, slow, deliberate action and ability to 

move simultaneously with the partner. 

Children with gaps in their physical 

development will have trouble maintaining 

smooth, continuous sequencing. 

Have the children stand and continue the 

activity, eventually involving whole body 

movement, emphasizing slow, deliberate 

motions. 

Continue to use the drum beat as the signal to 

transfer control of the movement from one 

partner to the other. 



178 

Extend: 

Automatic Control As the children work with each other, they 

Transfer will be able to predict what their partner might 

do next. At this point transfer of control should 

be without the drum beat. 

The partners now should be able to feel when 

one or the other needs to take control of the 

movement and transfer should become 

automatic. 

Shadowing This activity is simply an extension of 

mirroring. The children again work with 

partners, but this time one becomes the shadow 

of the other, working directly behind one 

another. 

Transfer control for the movement sequences 

by using the drum beat as the signal. 

This activity might be accompanied by the 

poem, "My Shadow," by Robert L. Stevenson. 
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ACTIVITY #5 

COPY CAT GAME 

Academic/Adiunct Areas: Language Arts (patterning, rhyming), Self-

Esteem (risk-taking, independence, 

improvisation), Rhythmic Movement 

Materials: The poem 

Rhythm instruments (optional) 

Discover: 

Poetry Show a copy of the poem and read it with the 

children. If they cannot read it with you, 

underline one line at a time with a ruler, your 

hand or whatever, while you read the line; then 

have the children echo. 

You will need to fill in the blank space with a 

child's name (choose a child who is naturally 

able to take risks and can step into the role quite 

easily). 

At the beginning, emphasize learning the form 

of the poem, delaying the copying of the child 

whose name is used. 
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Rhyming Words 

Explore: 

Risk-taking/Imitation/ 

Beat Work 

After the poem is basically learned, ask the 

children if they noticed any words that rhymed. 

Have one or two of the children point out those 

words. Also, have them notice the spelling of 

the words, "fun" and "one," making them aware 

that words that rhyme often do not have similar 

spelling. Ask them for, and give, examples of 

words in which this happens: Blue - shoe; door-

store; fox - socks; good - would. 

Have the children stand in a circle. Before 

they begin the poem, determine the types of 

actions or movements the chosen child will 

create (e.g., large body movements, body 

percussion patterns, rhythmic movements). 

As they say the poem, have them maintain a 

macrobeat pattern on their thighs. 

When they say the chosen child's name in the 

poem, s/he steps into the circle and waits for 

the poem to be completed. S/he then creates an 

action or movement pattern of rather short 

duration. When s/he finishes, the other 
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children imitate the pattern. 

Extend: 

Rhythm Patterns Before the children begin the poem, pass out 

rhythm instruments to each of the children. 

Demonstrate patterns which the center child 

might play which the other children would 

imitate. 

Proceed with the game as before. Watch the 

children in their abilities to create patterns and 

to accurately reproduce what they've heard. 

The Poem: 

Let's play copycat just for fun, 

Let's copy , she's the one, 

Whatever she does, we'll do the same. 

That's how to play the copy cat gamel 
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[ IMITATION ) 

ACTIVITY #6 

DOCTOR KNICKERBOCKER 

Academic/Adiunct Areas: Language Arts (patterning, rhyming, word 

play), Self-Esteem (risk-taking, 

independence), Creative Beat Work 

Materials: The chant 

Jump ropes 

Discover: 

Chant Say the chant one phrase at a time; children 

echo. Repeat the process through all five 

phrases. 

Say two phrases together; children echo. 

Repeat the process through the last two 

groupings. 

Say the entire chant; have the children echo. 

Tell the children that you want to stretch out 

the word, "Doctor," at the beginning of the 

chant and accompany it with a rapid alternating 

patsch on the thighs. Show them what you mean. 

Have them echo your demonstration. 
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Beat Work Begin the chant with the stretched-out pattern 

on the word, "Doctor," then maintain a two-

level body percussion pattern for the remainder 

of the chant (except for the two sections which 

suggest that the children clap their hands 

twice). 

Explore: 

Risk-taking/Beat Work Give jump ropes to volunteers. Have them 

begin jumping as the other children say the 

poem and maintain the two-level body 

percussion pattern. 

On repetitions of the chant, have the previous 

rope-jumpers give their ropes to new children. 

Continue with the process. 

Using a long jump rope, turned by two 

children, have one child volunteer to jump into 

the turning rope as the chant begins. 

Emphasize to the remainder of the children in 

the class that they need to listen to and watch the 

beat pattern of the rope as they say the chant 

and do the body percussion pattern. 
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When the jumping child misses, the chant 

immediately stops and a new volunteer takes 

her/his place to begin the process again. 

The aim is to see if the chant can be completed 

without the jumping child missing during 

her/his turn. 

Extend: 

Independence/ Have the children form a circle. You begin as 

Creative Beat Work the center person, explaining that you will say 

"Now, let's get the rhythm of the hands" by 

yourself or as a solo. The class will answer 

with "Now, we've got the rhythm of the hands." 

After the chant is completed successfully, 

select a volunteer to take your place. 

Explain that the new center person can put the 

beat in any new part of her/his body that s/he 

wishes (e.g., head, shoulders, knees, feet, 

elbows, etc.). S/he will need to think of a beat 

movement that uses the new part of the body 

(e.g., head - side/side; feet - stamp/stamp, 

etc.). Do the chant. 
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The center person then chooses another to take 

her/his place to begin again. 

The Chant: 

Doctor Knickerbocker, Knickerbocker number nine, 

He fell down and broke his spine. 

Now let's get the rhythm of the hands, (clap, clap) 

Now we've got the rhythm of the hands, (clap, clap) 

Now let's get the rhythm of the number ninel 
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[ IMITATION) 

ACTIVITY #7 

MY AUNT CAME BACK 

Academic/Adiunct Areas: Language Arts (patterning, rhyming, creative 

language), Self-Esteem (body control), 

Creative Beat Work, Cooperative Learning 

Materials: The song (cumulative action) 

Discover: 

Music Sing the song one phrase at a time; children 

echo. 

Tell the children that the song is sung by 

imitation: that is, you sing one phrase and the 

children echo. 

Sing the next three verses having the children 

echo after each phrase. 

Explore: 

Beat Work/ Explain to the children that they will need to 

Body Control watch closely at the end of each verse because 

you will be adding a beat action. 

As each new verse is begun, the previous beat 

action is retained through the new verse and a 

new beat action is done in addition to the one 
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from the previous verse. 

Continue through the song, observing that the 

children understand what to do. Because you 

will do the new beat actions before them at the 

end of each verse, they should get the idea of 

adding on a new beat action each time. 

Extend: 

Independence/ Have the children form a circle. 

Creative Language Tell them that they need to think of new 

sequences with new actions, making sure that 

the new place and the new item mentioned in the 

song are rhyming words (e.g., Washington/big, 

fat bun - pat the rear; Baltimore/wooden door -

open/close action with arm). 

Give them time to discuss this activity with the 

partners or in small groups. As they decide on 

new places and items, write them on chart 

paper or the chalkboard so they can refer to 

them as they sing the new version. 

Choose a volunteer who will sing the leader 

part of the new verse and demonstrate the new 

beat action at the end of the verse. That child 
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will then choose a new leader for the next new 

verse, and so on. 

(echo) • 

Aunt came back, (My 
Aunt came back, (My 

(echo) 

Aunt came back) From 
Aunt came back) From 

(echo)-

-g -a el r-
Tim-buc-tu (From Tim-buc-tu) She brought with her,(She 
old Ja-pan,(From old Ja- pan) She brought with her, (She 

(echo)• 

brought with her) A wood-en shoe (A wood-en shoe) (foot top) 
brought with her) A pa - per fan; (A pa-per fan) (fan motion) 

"M> aunt came back, (echo) From old Algiers, (echo) 
She brought with her. (echo) A pair of shears." (echo) 

"My aunt came back (echo) From Guadalupe (echo) 
She brought with her (echo) A hula hoop." (echo) 
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PROPOSITION: THE ARTS ARE CENTRAL TO STIMULATING, ENRICHING 

AND CLARIFYING NON-VERBAL EXPERIENCES WITHIN 

LANGUAGE LEARNING. 

RATIONALE: As children listen to a story being read, they do so with totally rapt 

attention as the plot unfolds. The story is capable of transporting them to other 

worlds. 

In helping children to learn to read, their knowing a wealth of stories helps 

the words make sense a little more quickly than for the child who hasn't been exposed 

to story reading before. As we read for and with children and help them understand 

how stories work, we try to help them make sense out of what they're hearing or 

beginning to read for themselves by asking them to predict what might happen next, 

or by questioning them about what would make sense on the next pages. 

Using music and drama to act out stories helps children understand that 

stories are put together logically; that although the story may have a surprise in it 

somewhere, it will make sense as a whole. Many songs lend themselves to 

understanding storying, prediction and sequencing. Those songs are called ballads -

their intent is to convey a story, whether true or simply based on facts of another 

time in our culture. 

Contained in ballads are the seeds of dramatic presentation. Many songs are 

about real people which the children can portray in mime while other children sing 

the story. All of these elements together help the children make sense of the words in 
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the story, even if many words are unfamiliar to them in the beginning. Even those 

ballads which are about animals or animals and people together in a nonsensical 

setting can capture the children's imaginations and expand their world of 

understanding. 

In addition to ballads, there are short stories which adapt well to dramatic 

presentation with music and movement being added. 

Following are ballads, stories and poetry which enhance prediction and 

sequencing skills for children. Many of them will contain predictable patterns 

and/or rely on rhyming words to provide clues for the children. As the teacher uses 

these materials look for these elements and use them to help develop beginning 

reading skills. 
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PREDICTION AND SEQUENCING 

ACTIVITY #1 

LOOBY LOO 

Academlc/Adiunct Areas: Language Arts (sequencing, patterning), Self-

esteem, Beat Movement, Risk-taking 

(determining left and right in a non-

threatening situation) 

Materials: The song (sequenced action) 

Discover: 

Music Sing the first phrase of the song and have the 

children echo. Do the same for the second, third 

and fourth phrases. 

Sing the first two phrases at a time; children 

echo. 

Sing the entire song; children then sing it 

without your help. 

Have the children predict what the second 

verse of the song might be about; the third 

verse, etc. 

Explore: 

Game Procedure/Beat Work Have the children form a circle. 
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Talk about walking with hands connected. (No 

one is tugged, but all walk at a comfortable 

pace.) 

Talk about the concept of maintaining a circle 

shape as they walk. (Younger children have 

trouble with this; they will try to make the 

circle smaller as the song proceeds.) 

As the first two parts of the song are sung, the 

children walk the beat in a circle with hands 

joined. 

As the last two parts of the song are sung, the 

children do what the song tells them. 

Extend: 

Creative Language Have the children invent new verses/body 

actions for the song. This activity may be fun to 

take out to the playground to do because of the 

added space. 

Related Sonp: Hokey Pokey 
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The Sona: 

Chorus: 

Here we Loo - by Loo, Loo Here we 

Verse 1 

You put your right foot in, You put your right foot out,. 

r  •} i r  ; >  i — "  i :  r  ;  - 1 1  
You give your right foot a shake, shake, shake. And turn your-self a - bout. 

2. You put your left foot in... 

3. You put your right hand in... 

4. You put your left hand in... 

5. You put your whole self in... 
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[ PREDICTION AND SEQUENCING] 

ACTIVITY #2 

LITTLE PRINCESS GOODNIGHT 

Academic/Adjunct Areas: Language Arts (prediction), Self-esteem, 

Dramatization, Thinking Skills, Cooperative 

Learning 

Materials: The story 

Rhythm instruments (one for each character in 

the story) 

Discover: 

Story Read the story for the children, stopping at 

appropriate places to give them a chance to 

predict what will happen next. (It would be 

preferable to read the story from the book to be 

able to show the pictures to the children.) 

Explore; 

Drama/Thinking Skills/ 

Cooperative Learning 

Ask the children how it might be possible to 

act out this story. Lead them toward ideas about 

using the physical space, character portrayal, 

movement by the characters, etc. 
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Using as many children as necessary, have 

them act out the story in their own way as you 

and the remaining children read the story again. 

(Encourage the actors to use no props.) 

Have the children help you determine which 

rhythm instruments might be used to represent 

the characters as they are mentioned while the 

story is being read. 

As the name of the animal or person is spoken, 

the rhythm instrument is played briefly. The 

objective is to increase the children's 

concentration on the story by involving them, in 

a meaningful way, with the dramatization. 

Prepare the story, with the dramatization and 

sound effects, for presentation to another class. 

You may want to have the children design 

costumes (from butcher paper), which can be 

worked on cooperatively. 

Have copies of the story available for the 

children to read on their own time. 

This story lends itself well to the Big Book 

format. Using construction paper or butcher 
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paper, write one or two lines per page, then 

have the children provide the artwork. 

The Story: 

LITTLE PRINCESS GOODNIGHT 

There was a princess, a lovely princess. Her name was little Princess Goodnight. 

She put her unicorn under her pillow. 

She put her dragon under her bed. 

She put her peacock under her chair. 

She put her mouse under her slipper. 

And then, she crept into her bed and fell asleep. But, not the mouse... 

The mouse crept from under the slipper and PINCHED the peacock under the chair. 

The peacock crept out from under the chair and PINCHED the dragon under the bed. 

The dragon crept out from under the bed and PINCHED the unicorn under the pillow. .. 

And the unicorn started to cry! 

The princess awakened. "O dear," she said. "What shall I do?" 

She thought and she thought and she thought. 

Then, Little Princess Goodnight jumped out of bed. 

She put her unicorn on top of her pillow. 



She put her dragon on top of her bed. 

She put her peacock on top of her chair. 

She put her mouse on top of her slipper. 

And she, Little Princess Goodnight crept under her bed and went back to sleep. 

She was a lovely princess! 
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(PREDICTION AND SEQUENCING] 

ACTIVITY #3 

OLD MACDONALO HAD A FARM 

Academic/Adjunct Areas: Language Arts (prediction and sequencing using 

reverse order, patterning), Self-esteem, Beat 

Movement, Social Studies 

Materials: The song (additive, reverse order) 

Sentence strips, chart paper or chalkboard 

Discover: 

Music Sing the song for the children and have them 

join you if they know the song or when they feel 

comfortable with the words. 

Explore: 

Decision-Making 

Word Recognition/ 

Memory Work 

Have the children determine what the second 

verse of the song will be about and what the 

sounds will be; the third verse, etc. 

As the words and sounds are suggested, let the 

children watch you or another child write the 

word(s) on the chalkboard or chart. This list 

can then be used for reference when the song 

begins to gain additional sequences. 
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Sing several of the suggestions made by the 

children, adding the previous animals and 

sounds, in order, at the end of the present 

verse. 

Game Procedure/ Have the children form a circle. As they sing 

Beat Work the song, have them walk in a circle on the beat. 

When the sounds begin, walking stops and each 

child tries to imitate that animal's shape or 

other identifying characteristic as s/he sings 

the sound. 

Extend: 

Drama Have the children create the farm scene on a 

story board, adding animals appropriately with 

the singing. 

Have individual children sing the sounds and 

act the parts of the animals chosen for the song. 

Creative Language/ Change the emphasis of the song to MacDonald's 

Social Studies Zoo. MacDonald's School. MacDonald's Band, etc. 

to emphasize different areas being studied. 

Related Music and Poetrv: 

"Farmer in the Dell" 

"Little Red Hen" 
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"Three Billy Goats Gruff," Donaldson, 

and Make Believe Album, BOL #52 

The Sona: 

Anwftcsn Foft Song Introduction: 

bad 

C 

Old Mac • Don • aid 

Vene 

farm, 

G G 

bad come chiclu, E • I 
had some ducks, E • I 

With a 
With a 

1.And on this (arm he 
2. And on thii farm he 

Chick, chick here. And a chick, chick there. 
Quack, quack here, And a quack, quack there, 

Refrain 

Old Mac • Don - aid farm, 
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ACTIVITY #4 

[ PREDICTION AND SEQUENCING] 

THE OLD LADY WHO SWALLOWED A FLY 

Academlc/Adiunct Areas: 

Materials: 

Discover: 

u s I c 

Explore; 

Dramatic Play 

Language Arts (sequencing using reverse order, 

patterning), Self-esteem, Science 

The book (available from the school library) 

Large balloon 

Paper for insect and animal cut-outs 

Sing the first verse of the song for the 

children and have them join you if they know 

the song or when they feel comfortable with the 

words. (Some of the books have the words and 

music at the end of the story.) 

Have the children sing the story with you as 

you read the book together. 

Use a fairly large balloon with a woman's face 

painted on it. (You may even want to have a wig 

draped over the balloon.) Have the children 

create cut-outs of the other insects and animals 

in the story. As the story progresses and the old 
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woman eats more and more, have her get bigger 

and bigger. 

Have the children decide how to portray the 

story as the song is sung. 

Use a story board and have the children create 

scenery and characters for the story. (This 

might be done as a center activity.) 

Extend: 

Creative Language/ Create a Big Book story based on the format of 

S c i e n c e  The Old Ladv Who Swallowed A Flv. using 

butcher paper or construction paper. Base the 

story on groups of insects or groups of animals 

(zoo animals, farm animals, crawling insects, 

buzzing insects). Have the children create the 

illustrations for the new story. 

Related Music and Poetrv: 

"Dance of the Mosquito," Liadof, from 

Classroom Concert Album, BOL #68 

"The Bee," Schubert, from Miniatures in Music 

Album, BOL #64 
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[PREDICTION AND SEQUENCING] 

ACTIVITY #5 

BOUGHT ME A CAT 

Academlc/Adiunct Areas: Language Arts (prediction,sequencing, additive 

story, patterning), Social Studies, Self-

esteem, Beat Movement 

Materials: The song 

Discover: 

Music The song is in three phrases. Sing the first 

phrase of the song and have the children echo. 

Do the same for the second and third phrases. 

Sing the first two phrases at a time; children 

echo. Sing last phrase; children echo. 

Sing the entire song; children then sing it 

without your help. 

Sing the second verse of the song, showing how 

the cat actions are added at the end. 

As each section is sung, the animal's sound or 

action from the previous verses are added in 

reverse order. 
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Explore: 

After the song is generally understood and the 

children are familiar with it, have the children 

act the part of the animals, singing the animal's 

action words or sounds in proper turn. 

Have the children form a circle. On the first 

two phrases, they will walk four steps into the 

circle on the beat, then four steps out. 

For the third phrase, they will face toward the 

center and do a two-'svel body percussion 

pattern (e.g., patsch, clap, patsch, clap) on the 

beat. 

Extend: 

Intensive Beat Work For the first two phrases, keep the walking 

inward and outward movement pattern as 

before. 

On the third phrase, have them bounce a small 

ball (tennis ball) from one person to the next 

on the beat. You may want to have three or four 

balls moving around the circle at a time. 

Drama Have the children create paper bag or paper 

plate puppets which can be used during the 

Drama 

Beat Movement 
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animal's sound portion of the song, sung by the 

puppeteer. 

The Sona: 

11— —J •*- 1 1 i J T* 
gjJ g| 

•/ 

Bought me a 
=* 1 1 = 

cat j 
—1—^=— 

mm 

^ 

cat pleased 
=(= 

m&j 
1 — 

#-
F 

-9— 

ed my 

-H-f i 
ca t u rw ier yon 

mJ 

- der 
-^1 

-|—s — 

tree. 

J «J ® M & X— -M ®—IS —(_J_ . 4| 

Cat went fid-dle-i - fee, fid-dle-i - fee. 
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Z» Bought me a hen, hen pleased me, 
Fed my hen under yonder tree 
Hen wentE 

Chip-sy, chop - sy 
Cat went fid-dle-i-fe.e,fid-dle-i -fee. 

3. Bought me a duck, duck pleased me, 
Fed my duck under yonder tree, 
puck went p— | ^ 

<S!ish-y ; 5losh-_y 
Hen uuent chipsy, chopsy 
cat uuent ffd-dJe-f-fee, f fd-dle-i-fee. 

4. Bought me a goose, goose pleased me, 
Goose uuent qua, duck uuent, etc. 

5. Bought me a sheep; sheep pleased me, 
Sheep went baa, goose went qua; etc. 

6. Bought me a couu, coiu pleased me 
Couu u/ent moo, sheep u/entbaa, etc. 

7. Bought me a horse, horse pleased me 
horse went neigh, cow went moo, etc. 
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("PREDICTION AND SEQUENCING ) 

ACTIVITY #6 

THE RATTLIN' BQQ 

Academic/Adiunct Areas: Language Arts (sequencing, additive story, 

patterning), Self-esteem, Beat Movement 

Materials: The song (sequenced action) 

Discover: 

Music Prepare a series of sheets with the CHORUS 

and the verses separate from each other. Each 

of the verses should be on its own separate 

sheet. 

Sing the first phrase of the song and have the 

children echo. Do the same for the second, third 

and fourth phrases. 

Sing the first two phrases at a time; children 

echo. 

Sing the entire chorus section of the song; 

children then sing it without your help. 

The words to this section of the song, the 

chorus, will remain the same throughout the 

song. 
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The next section is the verse and is added to 

with each new verse. 

Teach the first verse, one phrase at a time as 

for the chorus section. 

Explore: 

Additive Language Have the children look at the next verse and 

find how it is different from the first. 

Explain that the melody will remain the same 

for the additional phrase; the verse has simply 

gotten longer. 

Sing the rest of the song. 

Beat Movement Have the children form a circle. On the chorus 

section, they will walk eight steps forward on 

the beat, then eight steps backward. 

For the verse section they will face toward the 

center and do a two-level body percussion 

pattern (e.g., patsch, clap, patsch, clap) on the 

beat. 

Extend: 

Intensive Beat Work For the chorus, keep the walking forward and 

backward movement pattern as before. 
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On the verse section, have them bounce a small 

ball (tennis ball) from one person to the next 

on the beat. You may want to have three or four 

balls moving around the circle at a time. 

The Sona: 

ft * 
C 

Hi! 
"T 
Ho! The 

C 

rat tlin' bog 

G 

and the bog down in the 

A D 
nf*— 

val • ley • 

G 

O. Hi! 
1— 

Ho! 

C 

The ret 

D 
. |Q g M 

o 0' O y 1 , 

•tlin' bog and the bog down in the 

A A G G 

V I 
val • ley -

1 r M 

O. Now in this bog there 

1 '! . 
was a tree, a tare tree, a 

D 

nv? r 

G 

y £ " 

C D G 

 ̂ v ' ' 1* If ' °  ̂
iBt - tlin' tree. The tree in thebog, And the bog down in the val - ley -O. 
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Ho! The rat • tlin' bog and the bog down in the vat - ley • O. 

Ho! The rat . tlin' bog and the bog down In the vol • ley • O 

2. Now on thii tree there wai a limb, a rare limb, a 

tlin' limb. The limb on the tree. 

tree in the bog, And the bog down in the ley • O. 

3. Now on thii limb there was a branch, a tare branch, a rattlin' btanch. 
The branch on the limb, And (he limb on the tree, 
And the tree in the bog, 
And the bog in the valley - O 
Hi! Ho! The rattlin' bog and the bog down in the valley • O. 
Hi! Ho! The rattlin'bog and the bog down in the valley - O. 

4. Now on thii branch there was a nest, a rare nest, a rattlin' nest. 
The nest on the branch, etc. 

5. Now in thii nest there wai an egg, a rare egg, a rattlin' egg. 
The egg in the nest, etc. 

6. Now in this egg there was a bird, a tare bird, a rattlin' bird. 
The bird in the nest, 
The nest in the branch, 
1%e branch oo the limb, 
The limb on the tree, 
Hie tree in the bog, 
And the bog down in the valley • O! 
Hi! Ho! The rattlin' bog and the bog down in the valley • O. 
Hi! Ho! The rattlin'bog and the bog down in the valley • O. 

* This measure is repeated an additional time for each vene. 
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ACTIVITY #7 

[ PREDICTION AND SEQUENCING] 

RISE AND SHINE 

Academlc/AcHunct Areas: 

Materials: 

Language Arts (word play, sequencing), Self-

esteem, Social Studies (religion), Beat 

Patterns, Cooperative Learning 

The song (dramatized ballad/spiritual) 

Discover: 

Music Sing the first phrase of the song and have the 

children echo. Do the same for the second, third 

and fourth phrases, including the hand clap on 

the third phrase. 

Sing the first two phrases at a time; children 

echo. 

Sing the entire song (first verse); children 

then sing it without your help. 

Point out to the children that the beginning of 

the song will have new words each time they 

sing a new verse ("A" section), but that, at the 

end of the song, the words will be repeated 

("Chorus" or "B" section). This is called 

"VerseTChorus" form or AB form. Ballads are 

typically set in this musical form. 
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Explore: 

Beat Patterns/Drama/ After the children are familiar with the entire 

Cooperative Learning song, divide them into six somewhat equal 

groups. Have them work out movement patterns 

which emphasize the beat and which depict the 

words to the verse on which they are working. 

When the drama sequence movement patterns 

are completed, have the groups present their 

creations to the rest of the class, then teach 

their creations to the other children. 

Another way to do this would be to have the 

group children present their drama sequence 

movement patterns at the appropriate times in 

the song as the class sings the entire song. 

It is important that the children critique what 

each of the groups has created. Children need 

feedback from their peers to know that their 

efforts are valued. 

Extend: 

Social Studies Talk with the children about a ballad, which is 

a song that tells a story. Ask if any of them 

know the story of Noah and the Great Flood. Talk 
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about the story of the flood being a part of the 

Christian, Jewish and Islamic religious history. 

(The name, Noah, is not the same in Islamic 

history, but the flood is talked about in the 

Koran.) 

Have the words to the song posted as a 

reference tool for the discussion. 

The Sono: 

i 
TredUtorva; Folk Song 

1. Rite and shine, And give God the glo* ry, glo • ry. Rise__ and 

• t ' -A-
-l 1— 

shine,— And Eire God the glo • ry, glo • ry. Rise snd 

—i 1— 
shine and 

-Eg*" 

(dap) Give God the glo • ry, glo • ry! Child *ren 

2. The Lord said to Noah, 
"There's gonna be a floody, floody. 
Take your children, 
Out of the muddy, muddy." 

8. So Noah, he buih him, 
He built him and arky, arky. 
Built it out of, 
Hiek'ry barky, barky. 

4. The animals they came on, 
They came on by twoiy, twoiy. 
Elephants and Kangoroosy, roosy. 

of the 
•» 

Lord.. 

5. It rained, it rained, 
For forty daisy, daisy. 
Drove the animals, 
Nearly crazy, crazy. 

6. Now this is the end of, 
The end of our story, story. 
Everything is, Hunky dory, dory. 
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[PREDICTION AND SEQUENCING) 

ACTIVITY #8 

DO' WAN' YOUR WEEVILY WHEAT 

Academic/Adiunct Areas: Language Arts (sequencing, patterning), Math, 

Self-esteem, Dance Form 

The song 

Math problems with solutions on cards or 

charts 

Have the words for the Chorus of the song 

charted as a reference tool for the children. 

Chorus: Sing the first phrase of the song and 

have the children echo. Do the same for the 

second, third and fourth phrases. 

Sing the first two phrases at a time; children 

echo. Sing last two phrases; children echo. 

Sing the entire Chorus section; children then 

sing it without your help. 

Math Concepts Verse: Determine which math concepts you 

want reinforced for the children, then teach the 

Verse using the same procedure as for the 

Chorus. 

Materials: 

Discover: 

Music 
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Explore: 

Folk Dance Form Form the children into groups of four. Have 

them face each other as in a square. 

On the first two phrases of the Chorus, the 

children form a star with the right hand in the 

center and walk clockwise eight steps. 

On the last two phrases, they reverse 

directions, with left hand in the center and walk 

counterclockwise eight steps. 

On the Verse section, the squares stop walking, 

face each other and stack their own fists one on 

top of the other as they sing problem (1), 

solution (2), problem (3), solution (4), ... to 

a total of eight. 

Extend: 

More Difficult Within the squares, the children should 

Dance Form determine which child is number one, two, etc., 

in order, through four. 

As the Verse section is sung, child one puts one 

fist into center (problem), child two follows 

(solution), etc., until all four children have 

both hands in the center of the square. 
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Math Concepts The song works well with addition and 

multiplication facts, working with ordered sets 

of numbers, as: one plus one is two; one plus 

two is three, etc. 

The S<?nq; 

Tares Play Party Game 

D'wan on' 
—ET SI 7 
yo' wee - vily wheat, D'wan on' yo' bai • ley. 

§ Take some flour in half an hour, An' 

Fire timet firs it twen • ty - five. Five times six is thir • ty. 

o  e l  l " " -
Five timea eev'n is thir • ty • five, Five times eight it for • ty. 
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PROPOSITION: THE ARTS PROVIDE A MEANS OF SYMBOLIZING 

AWARENESS OF EXPERIENCES. 

PROPOSITION: CREATIVITY IS ESSENTIAL TO ALL COMMUNICATION AND 

EXPRESSION. 

RATIONALE: To encourage children to stretch and grow in their learning is what 

we as teachers are all about. Most children are eager learners, especially in the 

primary grades. The trick we face as teachers is to help our students retain that 

eagerness and excitement about learning; to encourage them to take risks in safe 

environments. 

But, we are facing some problem children, who have discovered that risk-

taking can be hurtful. Often, children from dysfunctional family situations have 

learned not to trust, not to put themselves in positions where they can be yelled at or 

disciplined severely. Even though we as teachers cannot do too much about the home 

situations, except to be observant of the effects on the children, we can create 

supportive and trustworthy environments in classrooms to give the children the best 

possible opportunities to learn and to feel free to take some risks. 

Children need opportunities to play and experiment with new learning before 

it becomes a part of their existing schema. As children learn how they can use the 

many facets of languaging, they need time to play with the system, try it out in new 

situations, act out the stories they are learning, invent sing-song like melodies to fit 

the plot situations, dance to the rhythms contained in story phrases, etc. This is not 
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fooling around or playing idly. This is serious learning at its finest. 

When we can give children ideas on how they might use music, movement and 

drama to extend normal, everyday activities, we are giving them accepted, safe modes 

of expression that encourage them to take risks as they play with language. We are 

telling them that being able to express one's self is important and that there are 

many ways to do it. 

Following are songs, stories and other activities which require the children to 

think about what they are doing. Most of them demand focus and cooperation, but are 

highly involving and high spirited. Some of them involve trusting others and taking 

risks. For the older children, a few of them are designed to develop independence and 

self-trust. 
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(STRETCHING THE BODY AND THE MIND) 

ACTIVITY #1 

DOWN CAME A LADY 

Academic/Adjunct Areas: Language Arts (patterning, rhyming, color 

words) Self-Esteem (turn-taking), Problem-

solving, Color Recognition, Beat Movement 

The song 

Crayons, colored paper, ribbons or scarves in 

the colors that the children need to learn 

Cards with color words 

Sing the entire song, holding up a blue crayon 

on the final word of the song. 

Have the children join you in resinging the 

song when they feel comfortable with the words 

and the melody. 

Sing the second verse of the song and have the 

children join you when they are ready. 

Sing both verses of the song. 

Color Recognition Sing the song again, but this time before the 

last word is sung, hold up a different color 

crayon and have the children change the word to 

Materials: 

Discover: 

Music 
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represent what they see. 

Change again in the same way when singing the 

second verse. 

Explore: 

Beat Movement Have the children form a standing-up circle. 

Select one volunteer to be in the center. If it 

is a girl, sing the first verse. If it is a boy, 

sing the second. 

The rest of the group sings the appropriate 

verse as they walk (or march) the beat around 

the circle. As they sing the end of the first 

phrase, "down came two," the child in the 

center choses another child of the other gender. 

Problem-solving Before they reach the end of the song, the other 

children need to notice the dominant color the 

second child is wearing and sing its name at the 

end of the second phrase. 

The second child then becomes the new "center" 

person for the next verse. 

Extend; 

Creative Language As the children play the circle game, as each 

verse is completed, have the children develop a 
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rhyming pattern to complete the second part of 

the first phrase based on the color identified. 

For example: 

You give them "Green, green" 

They create "long and lean" 

You give them "Dipped his/her toe in a bucket 

of green"... or 

"Red, red"... "went to bed" 

"Dipped his/her toe in a bucket of red"... or 

"Yellow, yellow" . . . "funny fellow" 

"Dipped his/her toe in a bucket of yellow" 

Color Words Another time, substitute cards with the color 

words written on them; one for each child. They 

will then need to figure out the word that the 

child carries into the circle. 

Other Color Songs and Games: 

"Mary Wore a Red Dress" 

"Yellowbird" 

"It's Not That Easy Being Green" 

"Here Comes a Bluebird" 



The Song: 

Sj American singing game - adapted 

).. -—-i 1 
"ft—^ 2/ ^ p j b a a 

Down came a 
1 1 
la - dy down came 

I 
two, 

-if- 1 — = 

"ft—o1 c 51 » O E id 
e. —1 t 1 —' 

Down came old Daniel's wife and she - was dressed in blue. 
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STRETCHING THE BODY AND THE MIND) 

ACTIVITY #2 

WHAT'S YOUR NAME? 

Academic/Adiunct Areas: 

Materials: 

Language Arts (expression through singing), 

Self-Esteem (recognition as a unique individual 

using name cards), Problem-solving, Color 

Recognition, Beat Work 

The song 

Tagboard name cards 

Blindfold 

Discover: 

Music/Problem Solving/ Tell the children that you are going to sing a 

Color Recognition song about one of them. The other children need 

to sing back the name of the person that you are 

describing. 

Sing your description, as illustrated in the 

song below. When the children have identified 

the person about whom you were singing, sing 

for them how they will answer you by singing 

the person's name. 

Experiment with it a couple of times to 

strengthen the children's powers of observation 
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and to make sure they understand the answering 

procedure. 

Explore: 

Beat Work Have the children form a sitting-down circle. 

Have the children develop a two-level beat 

pattern (e.g., patsch, snap, patsch, snap, etc.) 

Select one volunteer to be seated in the center, 

who will be blindfolded. You and the children 

decide who will be sung about; then sing the 

song, indicating the order of the descriptors, 

while doing the beat pattern. 

The "center" child removes the blindfold, 

locates the child about whom the others sang, 

and sings back, "His/her name is ? 

That new child now goes to the center, dons the 

blindfold and the game is repeated. 

Extend: 

Independent Singing/ You sing about one child in the group and ask, 

Name Recognition in song, "What's your name?". 

That child sings back his/her name, then 

becomes the teacher for the next singing round. 
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Spread name cards in the center of the circle; 

one for each child. After you sing the 

description, the described child sings his/her 

name back, then locates his/her name card and 

holds it up for the rest of the class to see. 

That child then becomes the teacher for the 

next round. 

The Song: 

D d-

L L 

at 

M 

J3Z 
-o-

She has on a white shirt, She has on brown pants, 

. 

—r M •da — 0 J 11 

brown shoes, brown socks, What's her name? 

m 
Her 

—©— 

name 

-o-

is (child's name.) 
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[ STRETCHING THE BODY AND THE MIND 

ACTIVITY #3 

WINP THE RQPPIN 

Academic/Adiunct Areas: Language Arts (repetition, rhythmic speech, 

patterning), Cooperation, Beat Movement, 

Body Control, Social Studies 

Materials: The song 

A bobbin (from sewing machine, spinning 

wheel, tatting, weaving) (optional) 

Discover: 

Music This song is in two parts. The first part is 

sung over and over as the movement is 

occurring. The second part is sung to separate 

the children quickly. 

Sing the first part, asking the children to join 

you when they feel comfortable with the melody 

and the words. 

Sing the second part, again having the children 

join you when they feel comfortable with the 

melody and the words. 

Beat Work Have the children develop a two-level beat 

pattern which they will perform while they 
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Explore: 

Beat Movement/ 

Cooperation 

sing the first part, repeating it several times 

(e.g., patsch, head, patsch, head). 

Have the children patsch the rhythm to the 

second part of the song as they sing it. 

Put the two parts together. 

This is a winding activity. Have the children 

form a circle, holding hands. One space in the 

circle is left open. One person on the open 

portion becomes the leader; the other, the tail. 

As the first part of the song is sung, the leader 

walks inside the circle, on the beat, in a spiral 

shape. The first part of the song is sung over 

and over until the spiral is wound fairly 

tightly. 

When the spiral is quite tight, walking stops 

and hands are raised overhead as the second part 

of the song is sung. 

On the words, "break it," the arms are brought 

down and the hands disconnect. 

The song can then be repeated with a new 

leader. 
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Note: The children need to know to take small 

steps as the spiral is wound or the hands will 

separate when the outside part of the spiral 

begins to move more quickly than the inner 

part. 

They should also be aware that they need to 

hold on to the next person's hand no matter what 

else happens or the game falls apart. 

Proceed with the spiral formation through the 

first part of the song as suggested previously. 

On the second part of the song, when the 

children sing the words, "break it," the 

children should disperse away from the center. 

This means they will need to use small steps 

moving quickly to keep from toppling over each 

other and to accomplish the desired action. 

This song was developed long ago by children 

as they watched their mothers spin wool (or 

other fiber) to make thread to weave clothing. 

It might be appropriate for the children to see a 

demonstration of the chore of spinning or to see 
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a bobbin from a spinning wheel so that they 

have some idea of how the song came about. 

The song and the information about the origins 

of the song might fit well with the stories used 

in class about the first Americans about 

Thanksgiving time. 

The Sona: 

Wind the bob-bin, ding dang, gon-na wind it tight. ding dang. 

Bob-bin a wound up, bob-bin a wound up, bob-bin a wound up, break it! 
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(STRETCHING THE BODY AND THE MIND) 

ACTIVITY #4 

Academic/Adjunct Areas: Language Arts (rhyming, patterning, rhythmic 

speech), Self-Esteem (independence), Beat 

Movement, Body Control (running) 

Materials: The song and the poem 

Discover: 

Music The song is the "A" section of the game which 

follows. 

Show the words and music to the song. 

Underline (with your hand, a ruler, or 

whatever) the phrase of the song you're 

singing; have the children echo. 

Follow the same procedure for the second 

through fourth phrases. 

Sing the first two phrases; children echo. 

Follow the same procedure as you sing through 

the song. 

Sing through the entire song; have the children 

echo without your help as you underline the 

appropriate phrases as they sing. 
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This is the "B" section of the game. Show the 

words for the poem. 

Again underline the appropriate phrase as you 

read it for the children and they echo you. 

Follow the procedure as for the song so that the 

children know the poem quite well before the 

two sections are put together. 

Put the two sections together, singing and 

speaking chorally. 

Form the children into a circle. One child will 

volunteer to be "it" and walk the beat outside 

the circle. 

As they sing the song (A section), the children 

in the circle do the actions suggested by the 

words. 

While they maintain an alternating clapping 

pattern on the beat, the children say the poem 

chorally. The child who is "it" continues 

walking outside the circle. 

When the children reach the line, "And here I 

must and shall break through," the child who is 
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"it" uses his hands to "cut" between two 

children. 

The two children at the "cut" must run 

opposite directions around the circle. The first 

one back becomes "it" for the next round. 

Extend: 

Game Extension Have the children do the song portion the same 

as mentioned above. 

When they get to the poetry section, have the 

child who is "it" say the poem alone as s/he 

walks the beat outside the circle. The children 

can develop a two-level beat pattern during the 

B section. 

Birthday Child This is a great singing game to play, featuring 

the birthday child as the first person "it." It 

need take only ten minutes, but will help some 

children feel very special on her/his day. 
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The Song: 

Clap your hands to - gtth • er, Give your - self a thake. 

Make a hap - py cir • cle, And then you cut the cake. 

The Poem: 

Here I brew and here I bake, 

Here I make a birthday cake. 

Here I bake and here I brew, 

And here I must and shall break through. 
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STRETCHING THE BODY AND THE MIND) 

ACTIVITY #5 

SEEPS IN THE GROUND 

Academic/Adiunct Areas: Language Arts (listening, interpretation), Self-

Esteem (independence), Body Control, Science 

Materials: The poem 

Discover:  

Poetry 

Explore:  

Dramatization/ 

Controlled Body Movement 

Post the poem somewhere in the room as a 

future reference for the children. 

Read the poem and ask the children to listen. 

Ask them open-ended questions about what they 

heard. 

Examples: 

"What was the poem about?" 

"What kind of pictures did you see in your mind 

while I read the poem?" 

"How could you show what happens to seed in the 

ground with your body?" 

As you read the poem again, have the children 

curl themselves into a small "seed" and act the 

part of the seed growing. 
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Watch the children through this activity to 

observe those children who have good control of 

their bodies and those who need more work on 

gaining more control of how their bodies move. 

You will also see which of the children use 

appropriate listening skills as they accomplish 

the task. 

After they have finished portraying how a seed 

grows, ask questions about what they were 

thinking as they acted as a tiny seed. Find out 

what they were imagining as they went through 

the various motions they were using. 

Make a story ballet, using colored scarves for 

the blossoms. 

The preceding task can be an appropriate lead-

in to the children planting their own seeds and 

observing the growth over a period of time. You 

may want to have them write their observations 

of the seed's development in a journal. 

After the children have had time to observe 

how a plant develops from a seed, do the poem 



2 3 6  

with the dramatization again to see if the 

children approach their activity differently. 

The Poem: 

Curled in the ground so quiet and still, 

Lies one tiny seed a-sleeping until 

The sun and the rain with some kind of magic 

Reach down to the seed and whisper a secret. 

Slowly it wakes and stretches one arm, 

It stretches again, up through the ground. 

Beautiful - green - a long slender stalk 

Looks upward and nods to the one on the walk. 

Out toward the sun three tiny budy come, 

Unfolding, blossoming, a flower each one. 

Beautiful colors that sway in the breeze, 

Then finally they scatter their seeds, if you please. 
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[ STRETCHING THE BODY AND THE MIND) 

ACTIVITY #6 

mm 

Academic/Adiunct Areas: 

Materials: 

Language Arts (listening, interpretation), Self-

Esteem (independence), Body Control, 

Right/left discrimination, Cooperative Learning 

Different sounding rhythm instruments, such 

as a triangle, hand drum, wood block, 

tambourine, cowbell (You will need five 

different sounds) 

Furniture or other large items (boxes) to be 

used as obstacles 

A blindfold 

Discover; 

Directionality This activity requires a fairly large area in 

which the children will move. 

Show the rhythm instruments to the children 

and demonstrate the sounds so that the children 

are aware of the differences for which they will 

be listening. 

Have the entire class stand and face toward 

you. Select one instrument who's sound will 
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mean to take a step forward. Each separate 

sound played on the instrument will mean to 

take one step. 

Have the class try to follow the sounds with 

their eyes open, then closed. Emphasize good 

listening. 

Choose another instrument which, when one 

sound is played, will mean that the children 

take one step backward. Have the children try 

to follow the sound. 

Use the sounds from both instruments as the 

children try to match their direction to the 

sounds they are hearing. 

Add another instrument's sound to signal 

moving to the right; another to signal moving to 

the left. Have the children practice moving 

with all four sounds with eyes open, then closed. 

The last instrument's sound is a signal for the 

children to turn and will used together with the 

sounds for right or left. Have the children 

practice with all five sounds, again with eyes 

open, then closed. 
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Explore: 

Cooperative Learning/ When the children can interpret the sounds 

Controlled Movement and move according to what they hear, divide the 

group into two teams. Each team will have a 

director and five instrument players. 

Team One selects one person to be blindfolded, 

while Team Two creates the maze through which 

that person will move. It needs to have a 

starting point and an ending point. It needs to 

have ample space through which the blindfolded 

person will move. 

After the designated person is blindfolded, s/he 

is fed to the starting point, while Team Two 

finishes the maze. 

If the director and the instrument players can 

successfully guide the blindfolded person 

through the maze, their team will receive a 

point. 

The children need to be cautioned about saying 

anything while the game is in process. This 

could cause confusion on the part of the 

blindfolded child. 
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Team Two has its turn when Team One finishes 

or goes over a pre-set time limit. 

Extend: 

Vocal Sounds Another time, use specific consonant or vowel 

sounds for directionality. Write the letters to 

be used on the board and practice with the 

entire group. 

Divide the class into four teams, select one 

person from each team to be blindfolded. 

Designate a beginning and an ending spot. 

(There is no need for obstacles for this version 

of the game.) The entire class says the sounds 

as the blindfolded person moves according to 

what s/he hears. 

After six to eight sets of sounds, those teams 

whose blindfolded person has moved to the 

correct ending spot receive a point. 
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(STRETCHING THE BODY AND THE MINDI 

ACTIVITY #7 

THE MONKEY AND THE CROCODILE 

Academic/Adiunct Areas: Language Arts (reading, listening, interpreting, 

dramatization), Self-Esteem, Cooperative 

Learning, Social Studies 

Materials: The story 

Discover: 

Listening/Interpreting Have copies of the story available for the 

children to follow. Read the story aloud using 

appropriate vocal inflection. 

Ask the children what kinds of pictures they 

saw in their imaginations as you were reading 

the story. 

Talk with the children about how the class 

might act out the story. They will have many 

good ideas. Point out that they will need to use 

everyone in the class to be a part of the story. 

Explore: 

Dramatization/ 

Cooperative Learning 

Suggestions for portraying the storv: 

Have some of the children portray the scenery 

in the story (i.e., the trees, the riverbank, the 
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water). 

Have two or three children portray each of the 

characters in the story. 

Have three or four children serve as narrators 

for the story, taking turns reading paragraphs. 

Let each of the groups of children work on 

their portrayals for a short time before trying 

to put the entire group together. 

Help the children set up the parameters of the 

story; how they will use the room, where the 

different parts of the story will take place, etc. 

Perform the story, asking the children to 

watch each other so that the performance can be 

discussed afterward. 

Extend: 

Outside Performance Have the children prepare their story to 

perform for another class. They may want to 

create simple costuming, etc. 

Social Studies Have the children investigate different 

references to find out where monkeys and 

crocodiles might live. Have them determine the 

continents or countries in which the two 
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animals might live together and what the people 

are like who live there, also. 

Using a world map worksheet, have the 

children label and color code areas in which the 

two animals live, separately and together. 

The gtpry: 

THE MONKEY AND THE CROCODILE 

(A Folktale from India) 

A Monkey lived in a great tree on a riverbank. In the river were many 

crocodiles. 

A Crocodile watched the monkeys for a long time, and one day she said to her 

son: "My son, get one of those monkeys for me. I want the heart of a Monkey to eat." 

"How am I to catch a Monkey?" asked the little Crocodile. "I do not travel on 

land, and the Monkey does not go into the water." 

"Put your wits to work and you'll find a way," said the mother. 

And the little Crocodile thought and thought. At last, he said to himself: "I 

know what I'll do. I'll get that Monkey that lives in a big tree on the riverbank. He 

wishes to go across the river to the island where the fruit is so ripe. 

So the Crocodile swam to the tree where the Monkey lived. But he was a 

stupid Crocodile. 

"Oh, Monkey," he called, "come with me over to the island where the fruit is 

so ripe." 
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"How can I go with you?Masked the Monkey. "I do not swim." 

"No,- but I do. I will take you over on my back," said the Crocodile. 

The Monkey was greedy, and wanted the ripe fruit, so he jumped down on the 

Crocodile's back. 

"Off we gol" said the Crocodile. 

"This is a fine ride you are giving mel" said the Monkey. 

"Do you think so? Well, how do you like this?" asked the Crocodile, diving. 

"Oh, don't!" cried the Monkey, as he went under the water. He was afraid to 

let go, and he did not know what to do under the water. 

When the Crocodile came up, the Monkey sputtered and choked. "Why did you 

take me under water, Crocodile?" he asked. 

"I am going to kill you by keeping you under water," answered the Crocodile. 

"My mother wants Monkey heart to eat, and I'm going to take yours to her." 

"I wish you had told me you wanted my heart," said the Monkey, "then I might 

have brought it with me." 

"How queerl said the stupid Crocodile. "Do you mean to say that you left your 

heart back there in the tree?" 

"That is what I mean," said the Monkey. "If you want my heart, we must go 

back to the tree and get it. But we are so near the island where the ripe fruit is, 

please take me there first." 

"No, Monkey," said the Crocodile, "I'll take you straight back to your tree. 

Never mind the ripe fruit. Get your heart and bring it to me at once. Then we'll see 
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about going to the island." 

"Very well," said the Monkey. 

But no sooner had he jumped onto the bank of the river than - whiskl Up he 

ran into the tree. 

From the topmost branches he called down to the Crocodile in the water below: 

"My heart is way up here! If you want it, come for it, come for it!" 



(VOICE INFLECTION AND DIFFERENTIATION) 

PROPOSITION: EXPERIENCING LANGUAGE PROVIDES SENSORY AND 

AESTHETIC PLEASURE 

PROPOSmON: THE ARTS PROVIDE A VEHICLE FOR CHILDREN'S 

ENTHUSIASM IN DISCOVERING LITERACY. 

RATIONALE: When children begin to use language, they revel in the sound of their 

own voice. It becomes great fun to play with sounds at many different levels; loud and 

quiet, yelling, talking, whispering, singing, with sad or melancholy sounds, with 

happy and carefree sounds. Sometimes the sounds are enthusiastic and bubbling; 

other times the sounds are mournful and introspective. All of these ways that 

children use sounds are legitimate explorations into discovering what their voices 

can do and what types of meanings the sound and the language can produce. 

When the child is playing with sounds, (s)he is trying out different 

communication expressions, imitating what is heard in the environment or extending 

from the known into new, untried territory. In listening to young children, we will 
'i 

often hear them repeat savory sounds, words or phrases over and over, probably 

because they sound so good at the moment. 

Using the arts as a vehicle lets children experiment with and explore sounds. 

Music, in particular, provides the rhythm and tonal 

patterns that allow children these opportunities. Mystery and excitement can be 

created vocally by using quiet, intense sounds. Sadness and tiredness can enter the 
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world of the child using low, quiet, sustained sounds. Quick, loud sounds can speak of 

happiness and well- being. 

Music can fit language exploration or body awareness. It can invite intensity 

or relaxation. Because children use all of their senses to create deep learning, music 

encourages them to respond rhythmically, using movement appropriate to the mood 

established. Music can set the scene for dramatic voice production or exaggerated 

body posing. Most importantly, music provides many opportunities for children to 

try out their language within safe, predictable situations. 

Children need opportunities to discover how to use their voices in various 

contexts. When children feel comfortable with how they use their voices, their 

confidence levels are raised because they have gained control over an attention-

getting part of themselves. 

Some of the following activities are relatively simple, but highly involving. 

Many of them are excellent beginning-of-the-year resources. All of them will 

become favorites of the children, who will want to do them again and again. 
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[ VOICE INFLECTION AND DIFFERENTIATION] 

ACTIVITY #1 

CLOSET KEY 

Academic/Adiunct Areas: 

Materials: 

Language Arts, Self-Esteem (using loud and 

quiet voices, patterning), Cooperative Learning 

(giving directions as a group) 

The song. 

Something to hide (a large key would be great) 

Discover: 

Music Sing the entire song and have the children sing 

it after you, by themselves. Sing the same 

verse again; have the children echo. 

Sing verses two and three, following the above 

procedure. When the children feel secure, have 

them sing the entire song with you. 

Explore:"| 

Rhythmic Movement Use a side to side patsch beat pattern to 

accompany the singing (crossing the midline 

action). 

If the song is done several times, ask the 

children to decide on a different beat pattern or 

have everyone do his/her own pattern. 
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Cooperative Learning 
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One child volunteers to 'leave' the classroom 

momentarily and will become the searcher in 

the game. Another child hides the 'key' in the 

classroom while the class sings the first verse 

two times (this allows the hider time to think 

about the "best place ever"). When the hiding 

has been accomplished, the searcher is brought 

back into the room to look for the key while the 

class sings the second verse, offering musical 

clues as to where the key might be. The 

cluesare to sing louder as the searcher gets 

closer to the key and quieter as the searcher 

gets farther from the key. The second verse is 

repeated until 

the searcher picks up the key. Then the third 

verse is sung by everyone, one time through. 

You will need to stress to the children that 

they watch the searcher carefully and give the 

appropriate singing clues. If the group doesn't 

work together, the searcher will become 

confused. 
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Extend: 

Singing 

Form or Organization 

The children need to know the difference 

between singing quietly and whispering, and 

singing loudly and yelling. They may need to be 

reminded during the game because they tend to 

get carried away. 

The children can be seated or standing in a 

circle, or they can be scattered throughout the 

room, allowing plenty of space for the searcher 

to move freely. 

The Song: 

Ajn«nc«fl FO<a »o<ig 

1. I haw lost the dot • et key, In my La • dy'e gar • den. 

I hare lost tbe dot • et key, In my La • dy'a gar • den. 

2. Help me find tbe cloeet key. In my Lady'i garden. 3. I bare found tbe closet key. In my Lady's garden. 
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[VOICE INFLECTION AND DIFFERENTIATION! 

ACTIVITY #2 

GRIZZLY BEAR 

Academic/Adiunct Areas: Language Arts, Self-Esteem (using loud and 

quiet voices, patterning), Body Awareness 

Materials: The song 

Discover: 

Music Sing the entire song and have the children join 

in the singing when they feel comfortable Sing 

it several times until the children feel 

comfortable with the song. 

Explore: 

Rhythmic Movement Use a bilateral patsch beat pattern to 

accompany the singing. 

If the song is done several times, ask the 

children to decide on a different beat pattern or 

have everyone do his/her own pattern. 

Game Procedure The children form themselves into a large 

circle. One child volunteers to be the bear and 

goes to the center of the circle, where s/he 

pretends to be hibernating. 
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Extend: 
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The children walk around the bear as if they 

were on a hike. When they discover the 'cave', 

their voices should become quieter and quieter 

as they get closer and closer to the bear. 

On the last word of the song, "mad," the bear 

reaches out quickly and tries to grab one or two 

children. Either s/he or they can become the 

new bear(s) or all of them can be bears in the 

center of the circle when the song is sung again. 

This song/game requires that the children 

know where they are in relationship to the bear. 

Some of them love to get daringly close; others 

won't be as sure of themselves. Either is okay, 

and this point should be stressed. 

Some children will beg to be caught all of the 

time, but this can ruin the fun for some 

children. Think of an incentive which will 

cause children to want to avoid being caught by 

the bear. 

Post the words to the Grizzly Bear song 

somewhere in the room so that the children can 

practice reading it and singing it in their free 
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time. 

Have a tape available for the listening center of 

Bggr Dgnpg by Bela Bartok (from Adventures in 

Music Album, Grade 3-11). 

The Song: 

j—1 Please be m • y qui • et, Ver • y, ver • y qui et. 
F Dm Gm C7 __ F C7 F 

IX you wake him. If you shake him. He gets ver • y MAD! 
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[ VOICE INFLECTION AND DIFFERENTIATION^ 

ACTIVITY #3 

BUTTON. YQU MUST WANPER 

Academic/Adiunct Areas: Language Arts (rhyming, patterning), Self-

Esteem (singing alone), Cooperative Learning 

Materials: The song 

A button 

One or two hand drums; three or four sels of 

rhythm sticks 

Discover: 

Music Sing the first phrase of the song; have the 

children echo. Follow the same procedure for 

the second, third and fourth phrases. 

Sing the first two phrases; have the children 

echo. 

Then the last two phrases; echo. 

Sing the entire song; have the children sing the 

song as an echo, without your helping them. 

Explore: 

Rhythm Instruments/ Ask the children to maintain a patsch beat on 

Beat Work their legs while you all sing through the song 

together. This is the beat that will be used to 
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play the hand drums. 

Have the remaining children maintain an 

alternating clapping beat while you all sing 

through the song again (crossing the midline). 

This is the beat that will be used to play the 

rhythm sticks. 

After each time the song is sung, the 

instruments should be given to different 

children. 

Game Procedure The children form themselves into a iarge 

circle. One child volunteers to be the button 

finder and goes to the center of the circle, where 

s/he covers her/ his eyes. 

As the children sing the song, they pass a 

button from one person to another around the 

circle. 

At the end of the song, the child in the center 

sings, "Who has the button?" The child who has 

it sings, "1 have the button." The first child 

tries to identify the one with the button by the 

sound of the singer's voice, then choses another 

child to be the button finder for the next singing 
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Cooperative Learning 

Extend: 

of the song. 

The children need to be encouraged to work 

together when they pass the button so that 

several children will be a part of the passing 

process during the singing. 

When instrument players chose others to take 

their places after the button guesser has 

selected the new person for the center, they 

need to remember who has played before to give 

several children an opportunity. 

The Sona: 

Traditional Folk 

But • ton, you mutt wan • der. Wan • der. wan • der. 

But • ton, you must «ran • dor. Ever • y • what*. 

Bright eyes trill find you. Sharp eyas will find you. 

But • ton, you must van • der. Em where. 
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(VOICE INFLECTION AND DIFFERENTIATION! 

ACTIVITY #4 

ALL HID 

Academlc/Adiunct Areas: 

Materials: 

Language Arts (patterning, sequencing), Math, 

Self-Esteem (turn-taking) 

The Song. 

MATH - Number cards posted at obvious places 

in the room appropriate to the task presented 

with the song. 

Discover: 

Music 

Explore: 

Rhythmic Movement 

Sing the song one phrase at a time; have the 

children echo. Repeat the song two or three 

times so the children feel comfortable with what 

they are doing. 

After you have explained how the song works, 

ask one or two children to sing the solo part 

with you so that all of the children have an 

understanding of what will be expected of them. 

Try this a couple of times to help them over 

their self-consciousness. 

Devise a two-step hand jive pattern (e.g., pat, 

clap, pat, clap, etc.) which will accompany the 
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Extend; 
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singing. 

Ask the children to think of new patterns on 

successive singings. 

This is an indoor hide-'n'-seek game. One 

student, who is blindfolded, stands in the center 

of the circle and sings the solo parts of the song. 

The children walk in a circle around him/her, 

walking the beat. At the end of the song, the 

students crouch down low to get away from the 

center student who is trying to touch one of 

them to be 'it' for the next sequence. They may 

only move from side to side or crouch down low 

to keep from being touched. 

Have the students decide a new number 

sequence which they will use during the song; 

counting by fives, twos, threes, and so on. 

Keep the practice this song allows highly 

successful by having the sequences the children 

need to learn posted around the room. In time, 

as they get better and better at knowing the 

sequences, remove them periodically, but not 

permanently. 



The Sonn-

Traditional 

V(solo) (class) (class) (everyone; 

twen-ty -five, thir - ty. fil - teen, rwen-ty, 
for-ty-five, fit - ty, fit - ty -five, six - ty, 
six-ty-five, sev'n- ty, sev'n-ty-five, eigh - ty, 

eigh-ty-five, nine - ty, nine - ty - five, one hun-dred. 

(solo) J 1 J J 
' o 1 1 * « — 
Here 1 come, read-y or not. 
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[ VOICE INFLECTION AND DIFFERENTIATION) 

ACTIVITY #5 

QQINfi OVER THE SEiA 

Academic/Adiunct Areas: Language Arts (rhyming, patterning, creative 

language), Math, Cooperative Learning, Spatial 

Awareness 

Materials: The song 

Discover: 

Music Sing the first phrase of the song; have the 

children echo. Follow the same procedure for 

the second through eighth phrases. 

Sing the first two phrases; have the children 

echo. 

Then the next two phrases; echo. Follow this 

procedure for the entire song. 

Sing the first four phrases; have the children 

echo. 

Have the children sing the entire song with 

you. 

Explore: 

Spatial Awareness The children need to find ways to work on the 

ideas of "over" and "under". One suggestion 



Language/Cooperative 

Learning 
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might be to use jump ropes and have the 

children physically cross over and under the 

ropes as they sing those phrases. (The ropes 

would be operated by other children who would 

place the ropes accordingly for "over" and 

"under".) 

The children will develop other ideas which 

are appropriate and can be incorporated into the 

acting-out time for the song. 

Challenge the children to write new verses, 

using rhyming words to go with "two," "three," 

etc. They can work in groups to create the new 

ideas. You may want to impose a cap on how 

many verses will be written by the group. 

Have the words to the song posted somewhere 

in the room. They will want to use it for 

reference at another time. 

Devote some time to an individual writing 

activity during which the children may opt to 

create new verses for the song to include as 

many as their imaginations will allow. 
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Extend: 

Drama This song lends itself to quick, interpretative 

reactions as the children sing the song. You and 

your class may decide to develop a movement 

sequence that depicts the story of the song and 

any successive verses which the children 

create. 

The Song: 

Tradtuonfii Pott 60*9 

Go • in' 0 • w the sea. vex one, I a bun, ate 

«©• 

eail • ing ship, And a sail • or man raid 1 jumped 0 • board 10 a 

o o o-
V9T, go * in' un • dsr. Stand at at * ten - tion Go • in' o 

like eol • disr. With one • t«ro • three! a a 
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[VOICE INFLECTION AND DIFFERENTIATION] 

ACTIVITY #6 

OLD WOMAN 

Academic/Adiunct Areas: 

Materials: 

Language Arts(patterning, sequencing), Self-

Esteem (differentiated group singing), Social 

Studies (career awareness), Cooperative 

Learning 

The song 

Discover: 

Music 

Explore: 

Sing the first phrase of the song; have the 

children echo. Follow the same procedure for 

the second, third and fourth phrases. 

Sing the first two phrases; have the children 

echo. 

Then the last two phrases; echo. 

Sing the entire song; have the children sing the 

song as an echo, without helping them. 

Have the children get into two groups: boys 

and girls. Boys will sing the first half of the 

song; girls will provide the answer. 

As each succeeding verse is sung, the boys will 

need to sing a little louder. The girls can 
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answer in any way that seems appropriate for 

the particular verse. 

Drama There are any number of ways that this may 

be portrayed. The boys can, as a group, 

approach the "door" to the old woman's house 

and knock before singing their first question. 

The children may wish to set it up as two solo 

voices singing the question/answer format. 

Ask the children for ideas. They will have 

several that are worth trying. 

Extend: 

Cooperative Learning/ After the children have sung the song and 

Social Studies experimented with different ways to portray it 

with both setting and characters, form them 

into smaller groups of four to five students. 

Have them write new question/answer formats 

that pertain to the world today. Have them 

consider what types of jobs and occupations 

women hold today that are different from women 

of earlier years. 
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The Song: 

•f Ulj ' —-SB; , „ „ ) J ] I : 
•^91,1 A ttf v£ ~— ! -t \ &' <s> • in* , gy — 

Old worn • an, old worn • an, 

i-J? • tf • ' . ' , 1 " 

do you like sraah - ing? 

Speak a lit - tie loud • er air, I'm ' ver • y hard of hear • ing. 

2. Old woman, old woman, do you like ironing? 
Speak a little louder tir. I'm very hard of hearing. 

3. Old woman, old woman, do you like courting? 
Speak a little louder air, I just begin to hear you. 

4. Old woman, old woman, do you want to marry? 
Law's a-mercy, hallelujah, now 1 know I hear you! 
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VOICE INFLECTION AND DIFFERENTIATION) 

ACTIVITY #7 

*)ENNY iJQNES 

Academic/Adiunct Areas: Language Arts (storying, patterning, 

sequencing), Cooperative Learning, Beat 

Awareness, Social Studies (use of colors to 

indicate special occasions), Self-esteem 

(singing alone or differentiated group singing) 

Materials: The song (dramatized ballad) 

Discover: 

Music Have the words for the song posted for the 

children to read with you. Sing the first phrase 

of the first verse of the song; have the children 

echo. Follow the same procedure for the second, 

third and fourth phrases. 

Sing the first two phrases; have the children 

echo. 

Then the next two phrases; echo. 

Sing the entire song; have the children sing it 

without your help. 

Sing the first five verses together. 
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Teach the sixth verse as previously indicated. 

This verse is sung at the end of the song by 

everyone, using an appropriate mournful sound. 

Divide the children into two groups; one to 

sing the question segment, the other to provide 

the answer. Have the children discover where, 

in the music, the first segment ends and the 

second one begins. 

After the children are very familiar with the 

song, have one or two children only sing the 

answer segment. 

Beat Awareness/ Have the children form a large circle around 

Movement Pattern "Jenny" and whomever will be singing the 

answer segment. As the song is being sung, 

Jenny does not sing, but mimes the actions 

which are mentioned in the song. 

As the children sing the question segment, they 

walk into the circle four steps (on the beat), 

then out four steps and stop. The person in the 

center sings the answer as Jenny mimes the 

action mentioned. 

The pattern is the same through verse five. 

Explore: 



Extend: 

Social Studies 
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On verse six, the children march to the beat 

around the circle as they sing. 

Engage the children in a discussion about 

colors as indicators of special occasions, 

mentioning that the color, black, used in the 

song, is a sign of mourning in our culture. 

Other colors as indicators might be white for 

weddings, blue for baby boy, pink for baby girl, 

red for making a bull mad, colors in the flag, 

colors used by other nations for their flags, etc. 



The Song-

2 6  

(Suitors) 
Tredttiontf Fofe Song 

1. We're come to tee Jen-ny Jones, Jen-ny Jones,Jen-ny Jones, Come to see Jen-ny Joaet, How is the now? 

Jen • ny ii suh • ins, wash - ins, wash. fog, Jen • ny is wash -ing you can't tee ber now. 

2. (Suitors) • • We've come to tee Jenny Jones... 4. (Suitors) • • We V come to see Jenny Jones... 
(Mother) - - Jenny is ironing, ironing, ironing... (Mother) • • Jenny is dying, dying, dying... 

3. (Suitors) - - We've come to tee Jenny Jones... 5. (Suitors) • • We've come to see Jenny Jones... 
(Mother) • - Jenny is ill now, ill now, ill now ... (Mother) - - Jenny is dead now, dead now, dead now ... 
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[VOICE INFLECTION AND DIFFERENTIATION] 

ACTIVITY #8 

LQNG-LEQPEP 5AILQR 

Academlc/Adiunct Areas: Language Arts (word play, patterning, 

sequencing), Self-esteem, Beat Patterns 

Materials: The song, rhythm instruments 

Discover: 

Music Sing the first verse of the song for the 

children and ask them what they think of the 

song; if it's meant to be a serious song or a silly 

song. (They will probably mention the way 

"ever" is pronounced.) 

Sing the first verse of the song again and ask 

the children to join you when they feel 

comfortable. 

Have the words for all of the song posted for 

the children to read as you continue singing all 

of the verses. 

Explore: 

Beat Pattern As the children sing the question segment, they 

begin the following beat pattern - "HaveVsnap; 

"you'Vclap; "eever'Vpatsch; "iverVclap; 
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"over7snap; etc. This pattern continues 

through the entire song. 

After the children have established the beat 

pattern, new actions are inserted for specific 

words. On the word, "long-legged," the children 

stick out one leg on that beat. On the word, 

"sailor," the children raise one hand in salute. 

On the second word, "long-legged," the children 

again stick out one leg on that beat. On the word, 

"wife," the children cross both hands over their 

heart. 

If this pattern is too difficult for your 

children, have them use a two-beat pattern 

(e.g., patsch, clap, patsch, clap). 

These words are inserted into the beat pattern. 

While other words are sung, the beat pattern 

continues as previously learned. 

Have the children decide what kinds of actions 

they will use for the other verses. Take care 

that the actions they choose aren't dangerous or 

cause children to fall. 
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Extend: 

Voice Timbre 

Rhythm Instruments 

Ask for volunteers to sing the question part of 

the song, after which the rest of the group will 

sing the answer. The question group could be a 

solo, duet, trio, quartet, quintet or whatever. 

For those select words that the children do a 

different leg or hand action, have a few children 

play appropriate rhythm instruments on just 

those words. This is difficult to do and requires 

attention and focus to what is happening in the 

song. 

The Sona: 

Trtdtttonti Folk Song 
X 

life, Seen a loos fef • |td all - or, With a Kong leg • ged wife? 

A l w a y s  a n s w e r  e a c h  v e n c  w i t h  " N o ,  I V  K m ,  o e r e r ,  a s m ,  I n  m y . . . "  

Additional reset thould include: 

Short kgged 
Cross legged 
Bow legged 
One toffied 
Nokssed 

s " clap own hands 

xx " clap partDer'a handt 



C IMAGINATION AND IMPROVISATION*) 

273 

PROPOSITION: THE ARTS PROVIDE AN IMAGINATIVE, FUNCTIONAL WAY 

OF MEANING. 

PROPOSITION: CHILDREN USE THE ARTS AS A WAY TO ENTER THE 

WORLD OF LANGUAGE. 

RATIONALE: To the teacher who truly loves being a part of children's lives, there 

is nothing more fun than to watch them in imaginative play, making up stories, 

situations, solutions as they solve their mini-dramatizations of real life. As 

children create, they are allowing new learning to become a deeper, more integral 

part of their established structure. They are also calling up solutions which they've 

already experienced and applying them to new situations. 

When we watch young children repeat newly learned poetry or songs, often we 

will hear them playing with the sounds from the material, inventing new words, 

creating nonsense sounds, singing a rhythmic pattern that tickles their fancy, or 

skipping the beat as they recite the words. These are all very natural and necessary 

ways that children use to gain a better understanding of new learning and to help 

them feel a sense of security in their ability to synthesize the new material into 

their existing schema. 

Children need to be encouraged to bring their imaginations to school with 

them. We as teachers surely can find ways to nurture and develop these creative 

minds in the context of a regular school day. Perhaps, we need to shake ourselves 
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loose and allow an irregular school day once in a while for the sake of the children. 

Letting the children imagine new language, movement or singing tells them 

that their impulsive ways of looking at things are also a part of learning and can 

serve functional purposes. Making up new ideas on the spot (improvisation) teaches 

a child to problem-solve quickly within the safety of a caring environment. In other 

words, letting children use their imaginations and improvisations is risk-taking 

which we can support in the context of play/learning. 

Some of the enclosed activities are movement play; others are language play 

intended for a wide range of ages. All of them allow for silliness and on-the-spot 

drama ideas. They are intended to let the children stretch into new forms of learning. 
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[IMAGINATION AND IMPROVISATION! 

ACTIVITY #1 

SUNSHINE 

Academic/Adjunct Areas: 

Materials: 

Discover: 

Music/ 

Creative Movement 

Explore: 

Sense of Story 

Language Arts (word play, sense of story), Self-

esteem (using imagination), Improvised 

movement 

The song 

Cut-outs of ray of sunshine, silver moon, 

spoon, lightning flash, smoke rising from a 

glass, bubble, laughing mouth 

Sing the song for the children, asking them to 

do what the words suggest in the first verse. 

Sing the second verse, having them make 

eating, drinking and jumping movements 

according to the text. 

Sing the first verse again, asking the children 

to join you when they feel comfortable. 

Do the same with the second verse. 

Have two or three of the children arrange the 

the cut-outs in the order they remember them 
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from the song. 

When they have finished, let any children who 

might have problem with the order try to fix it. 

When the class basically agrees on the order of 

the cut-outs, sing the song together to check the 

sequence. 

Creative Language Have the children create their own silly 

verses to the song. They may accomplish more 

if encouraged to work with a partner. 

Write the new verses on chart paper or 

butcher paper as the children watch you model 

writing what they say. 

Sing the new creations. 

Extend: 

Creative Writing Use the song as a basis for a Big Book. This 

has so much silly text that the children would 

find great fun in trying to illustrate the book. 

Using butcher paper, write one line on each 

page. Let the children work in pairs to 

illustrate the pages. 

Base other Big Book story ideas on the song. 



The Sona: 
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CUD - shine 
light • nins. 

® CT" 
fnsd a oil • TOT moon, 

drank a glesj of emokt. 

stirred it 
jumped is 

tpoon. 
joke! 
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[IMAGINATION AND IMPROVISATION) 

ACTIVITY #2 

CREPE PAPER SNAKES 

Acadetnic/Adiunct Areas: Language Arts (listening, interpreting), Self-

esteem (using imagination), Improvised 

movement 

Materials: Crepe paper streamers cut into 20" lengths 

Snake pit (box for storage) 

Small Drum 

Recording of "Sneaky Snake," from 

Rhythmically Moving 4 (available from 

Amphitheater District Library Office or most 

music specialists) 

Discover: 

Improvised Movement This activity is designed for you to kid-watch 

for seeing the developmental level of the 

children and to observe their ability to follow 

directions and use imagination in movement. 

Give each child a "snake. As you give various 

directions, have the children move with the 

snakes. 
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gugqest'pps; 

1. Walk with the snake. 

2. Run with the snake. 

3. Gallop with the snake. 

4. Slither with the snake. 

5. Slide with the snake. 

Depending upon the activity, play a beat on the 

drum. Have the children follow directions in 

moving with the drum beat. 

Suggestions: 

1. March with the snake, forward and backward. 

2. Wrap the snake around your neck and walk on 

your heels. 

3. Wrap the snake around your arm and walk on 

your toes. 

4. Hold the snake in the air and twirl to the 

ground in eight beats on the drum. 

5. Twirl the snake back up in eight beats. 

6. Make a straight line on the floor with the 

snake and jump over it with two feet, to the 

drum beat. 



Extend: 

Creative Movement with 

Music 
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7. Jump backwards over the snake, to the drum 

beat. 

8. Hop on one foot over the snake and back to the 

drum beat. 

Have the children listen to part of the 

recording of "Sneaky Snake." Ask them to be 

thinking of ways they will move to the music 

when asked to do so. Encourage them to use the 

floor, walking on knees, wide, sweeping 

movements, etc. 

Begin the recording. Watch children for 

ability to move without bumping or falling, 

ability to anticipate a change of direction, 

ability to sense when a change of direction might 

be necessary, preference to crawl or stay close 

to the floor. 

If you notice a problem with any of these, it 

may indicate that the child is developmental^ 

dysfunctional and needs more large muscle 

movement work. 
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IMAGINATION AND IMPROVISATION] 

ACTIVITY #3 

THREE BLUE PIGEONS 

Academic/Adjunct Areas: Language Arts (word play, choral speaking, 

using appropriate vocal emotion), Self-esteem, 

Math (simple addition, subtraction and limited 

use of counting) 

The song and speech segment, cut-outs of three 

blue "pigeons" (optional) 

Sing the song for the children, asking them to 

join you when they feel comfortable. 

Set up the scene, asking the children to 

pretend that they absolutely love blue pigeons 

and want them to stay so the children can watch 

what they do. However, the pigeons will not all 

stay. 

Choral Speaking/Math Introduce the speech segment, emphasizing the 

appropriate sadness because one pigeon has 

flown away. 

Ask the children how they are going to sing the 

song and say the speech segments if the pigeons 

Materials: 

Discover: 

Music 

Explore: 
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fly away. Have them demonstrate their answers 

with their voices as the song is sung and the 

speech segments are spoken. 

When the pigeons begin to return, again have 

the children demonstrate vocally how they feel 

about the new situations. 

As each successive verse is sung, match the 

speech segment to the number of pigeons 

remaining or returning. 

Use three children as the pigeons, instead of 

the "pigeon" cut-outs, and have they 

demonstrate the appropriate action at the end of 

each verse. 

Have the children show the appropriate 

numbers of fingers, subtracting or adding the 

one pigeon mentioned in the speech segment. 

Have some of the children write the problem 

created in the speech segment on the chalkboard 

at the appropriate times. 
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The Song: 

Three blue pi-geoiu eit-ting on the trail. Three blue pi •geoni sit-ting on the wall. 

The Speech Segment: 

1. Oh, look! One has flown aa-way! 

Three minus one is two. (Two minus one is one, etc.) 

One, two. 

2. Oh look! One has returned! 

Zero plus one is one. (One plus one is two, etc.) 

One. 
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( IMAGINATION AND IMPROVISATION] 

ACTIVITY #4 

FIVE LITTLE SPECKLED FROGS 

Academic/Adiunct Areas: Language Arts (patterning, rhyming, 

dramatization, choral speech ), Self-esteem 

(independence), Beat Work, Math (counting 

backwards) 

Materials: The song (subtractive) 

The poem 

Discover: 

Music Sing the song one phrase at a time; have the 

children echo. Continue this pattern through 

the end of the song. 

Sing two phrases of the song at a time; 

children echo. 

Sing the entire song with the children. 

Explain to the children that each time a frog 

jumps into the pond, there is one fewer frog 

sitting on the log. Have them figure out how 

many are left. 

Continue the song until there are no frogs left 

on the log. 
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Poem 

Explore: 

Form 

Beat Work 

Extend; 

Dramatization/ 

Choral Speaking 

Say the poem, one line at a time; children 

echo. 

Say two lines at a time; children echo. 

Say the entire poem with the children. 

Put the song and the poem together, first 

singing the song, following each verse with the 

poem. The form for this sequence is AB: "A" is 

the song, "B" is the poem. 

As the children sing the song and say the poem, 

have them develop a two-level body percussion 

beat pattern to use throughout the performance 

(e.g., floor, snap, floor, snap). 

Have the children sit in a circle around the 

edge of the pond. Select five volunteers to act 

the frogs' parts from the center of the pond. 

Work out the speaking parts for the poem as 

follows: 

First line - group 

Second line - jumping-into-pond frog 

Third line - group 
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Fourth line - frog 

As the song and poem are performed, have the 

children maintain the beat pattern. 

Imagination Have the "frogs" create new rhyming patterns 

as answers to the group questions in the poem. 

Math After each frog jumps into the pond at the end 

of the poem, have a child write the math 

problem created by the song on the board for 

others to see. 



The Sonn: 
2 8 7  

Fire tit • tit ep«ck - l«d frost, Sit • tins on a speck -lad log, Hav • ing tome 

most de • tic - ioui bust. 
"K ST" 

Yum! Yum! One jumped in • to tbe pool. 

-a 
Wbcr« it wu niec and cool, Nov there are four speck 4ad frogt. 
(NOTE: Reduce the number of frogj in the text from itm to mu.) 

The Poem; 

Group: Froggie, froggie, where'd you go? 

Frog: Deep in the water, way down below. 

Group: Froggie, froggie, what's down there? 

Frog: Grandma sitting in a rocking chair! 
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[IMAGINATION AND IMPROVISATION 1 

ACTIVITY #5 

IDA RED 

Academfc/Adiunct Areas: Language Arts (patterning, rhyming, color 

words), Self-esteem (independence), Beat 

Work, Folk Dance Form 

Materials: The song 

Discover: 

Music Sing the song one phrase at a time; have the 

children echo. Continue this pattern through 

the end of the song. 

Sing two phrases of the song at a time; 

children echo. 

Sing the entire song; have the children echo 

without your help. 

Show the words to the children for reference 

to the other verses. 

Sing the song from the beginning through all of 

the verses. 

=yplore; 

Beat Work As the children sing the song and say the poem, 

have them develop a two-level body percussion 



Folk Dance Form 

(Reel Formation) 
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beat pattern to use throughout the performance 

(e.g.,patsch, snap, patsch, snap). 

At this point you may want to divide the class 

into two groups; one group will sing and 

maintain the beat pattern while the second 

group does the dance. 

Have the children choose partners. 

Have them form two lines, about eight feet 

from each other, standing across from their 

partner. 

As the group sings the first line, the partners 

walk in three steps and bow. 

On the second line, they walk backwards three 

steps and clap the last beat. 

Verse One: 

Third and fourth lines: partners walk toward 

each other, pass by their partner and walk into 

their partners place in eight beats. 

Verse Two: 

Third and fourth lines: partners walk toward 

each other and swing, hooking right arms, then 

back to their places in eight beats. 
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Creative Language 

Creative Movement 
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Verse Three: 

Third and fourth lines: partners walk toward 

each other and swing, hooking left arms, then 

back to their places in eight beats. 

Verse Four; 

Third and fourth lines: partners walk toward 

each other and do-si-do, then back to their 

places in eight beats. 

Groups change places and the song is repeated. 

Have the children work in small groups and 

create new verses, using new color words which 

will need to be rhymed in line four. 

When the children have created their new 

verses, have them design a new dance action for 

the new third and fourth lines. 
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2.. Dou>n the- road and across the creek 
• can't get a letter but once a week 
Ida Red,Tda Green 
Prettiest gal you've ever seen 

3. Down the road and across the creek 
Can't get a lett er but once a week 
Tda Red, xda Pint. 
I'm gonna dress that gal in mink 

A. Pou;n the road and across the, creek 
Can't get a letter but once a week 
Tda Red, Ida Gold, 
She is something to behold. 
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IMAGINATION AND IMPROVISATION 

ACTIVITY #6 

ANANSI AND HIS VISITOR. TURTLE 

Academic/Adiunct Areas: 

Materials: 

Discover: 

Story 

Language Arts (dramatization with puppets), 

Self-esteem (group participation) 

The story 

Materials to make puppets 

Rhythm instruments and possibly a xylophone 

or melody bells 

Provide copies of the story for the children to 

follow as you read it. 

Find out if the children know what type of 

thing Anansi is. (a spider - in most African 

cultures, it is named Anansi) 

Ask the children what they were imagining as 

you read the story. Make a list of the images 

they relate to the class. Did they imagine a 

place? What did it look like? How big was 

Anansi? Where did Anansi live? Where did 

Turtle live? 

Have several readers for story as the class 
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Explore: 

Dramatization/ 

Creating Puppets/ 

Creating Background 

reads it again. Also have two readers speak the 

lines for the turtle and the spider. 

Talk with the children about portraying the 

story with puppets. Have them decide what 

kinds of things the class would need to do if they 

wanted to perform the story. 

Suggestions: 

Make the puppets. 

Design the scenery for the two locations. 

Design a theater (box) for showing the 

production. 

Create sound effects and background music for 

the production. 

Select narrators to read the story, puppeteers 

to speak and maneuver the characters and 

rehearse the parts. 

Divide the class into the appropriate number of 

groups and have them work on their assignment 

for the portrayal. 

When the story is performed, those children 

who do not have a direct role in the performance 
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should act as critiques. 

Extend; 

Performance Have several groups of children prepare the 

story for performance. 

Have some of the children design invitations to 

give to selected classes, arranging times and 

days to fit schedules. 

Arrange for the different groups to perform 

the story for the other classes who have been 

invited to the classroom. 

The Story; 

ANANSI AND HIS VISITOR. TURTLE 

(African Folk Tale - Ashanti Tribe) 

It was almost time for Sun to sink to his resting place when Turtle, tired and 

dusty from hours of wandering, came to Anansi's house in the middle of a clearing in 

the woods. Turtle was hungry and the appetizing aroma of freshly cooked fish and 

yams drew him to approach Anansi's door and to knock. Anansi jerked the door open. 

When he saw the tired stranger he was inwardly annoyed, but it was an unwritten 

law of his country that one must never, no never, refuse hospitality to a passer-by. 

Anansi smiled grimly and said, "Come in, come in, and share my dinner, Mr. 

Turtle." 

As Turtle stretched out one paw to help himself from the steaming platter, Anansi 
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almost choked on a mouthful of food. In a shocked voice he said, "Turtle, I must 

remind you that in my country it is ill-mannered to come to the table without first 

washing. Please go to the stream at the foot of the hill and wash your dusty paws." 

Turtle waddled down the hill and waded in the water for a while. He even washed 

his face. By the time he had trudged back up the trail to Anansi's house, the platter of 

fish was half empty. Anansi was eating at a furious rate. 

Turtle stretched out one paw to help himself to food, but again Anansi stopped him. 

"Turtle, your paws are still dusty. Please, go wash them." 

"It is the dust from the long trail up the hill," Turtle explained in a meek voice. 

Clearly, it was not Turtle's place to argue if he expected to share the delectable meal, 

so he crawled down the hill a second time and rewashed his paws. Turtle was careful 

to walk on the grass beside the dusty trail on the climb back to Anansi's house. He 

hurried, for by now he was ravenous. 

But, oh dear! Anansi had scraped the platter bare of fish and yams. 

"My, that was a good dinner," he said, wiping the last drop of gravy from his chin. 

"Thank you for your wonderful hospitality, Anansi. Some day you must visit me." 

And Turtle, in a huff, went on home. 

Some months later Anansi visited Turtle. After creepy crawling all day from one 

tall grass stem to the next, he found Turtle snoozing beside the river. 

"Well, well," exclaimed Turtle. "So you have come to share my dinner. Make 

yourself comfortable, my dear Anansi, while I go below and prepare the food." He 

plunged into the river with a splash. Anansi was hungry. He paced the shore line and 
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watched for Turtle's reappearance. 

At last Turtle's head popped above the water. "Dinner is ready," he called as he 

bit into a huge clam. "Come on down." Then he disappeared from sight. 

Anansi dived head first into the water, sank a few inches, then floated to the 

surface. His spindly legs and tiny body prevented him from sinking. He flipped and 

flapped his puny arms, tried swallow dives and belly flops, but he could not reach the 

bed of the river. 

Then that cunning spider schemed. He filled the pockets of his jacket with small 

round pebbles, dived into the river, and sank with a bump that landed him right at 

the dinner table. Before him was spread the most delicious meal he had ever seen. 

There were oysters and clams, mussels, slices of eel and crabs. As a centerpiece, 

sprays of watercress rested against large pink shrimp. Anansi's eyes widened with 

pleasure, his stomach rumbled in anticipation. 

Turtle, already seated at the table, swallowed a piece of eel, looked at Anansi and 

said, "Oh, Anansi, I must remind you that in my country it is ill-mannered to come to 

the table wearing a jacket. Please take it off." 

Very slowly Anansi removed his jacket. Very slowly Anansi left the table. 

Without the weight of the pebbles to hold him down, he floated straight up through the 

green water and out of sight. 

When you set out to outsmart another person to your own advantage, there is 

usually someone who can outsmart you. 
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(IMAGINATION AND IMPROVISATION) 

ACTIVITY #7 

THE CORNER GROCERY STORE 

Academic/Adlunct Areas: Language Arts (patterning, rhyming), Self-

esteem (independence), Beat Work 

Materials: The song 

Rhythm instruments 

jjsgpver; 

Music 

Beat Work 

Show the words and music to the children, 

asking them to follow and echo as you sing it for 

them. 

Sing the song one phrase at a time; have the 

children echo. Continue this pattern through 

the end of the song. 

Sing two phrases of the song at a time; 

children echo. 

Sing the entire song; have the children echo 

without your help. 

Have the children develop a three-level 

sequenced body percussion beat pattern to 

perform as they sing all verses of the song 

(e.g., patsch, clap, snap, clap). 
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Explore: 

Beat with Rhythm 

Instruments 

Beat Pattern with 

Rhythm Instruments 

Have four volunteers select different rhythm 

instruments to represent the four kinds of food 

mentioned in the song. Using the music as a 

reference, indicate that on their verse, they are 

to play only on the rests (^). 

Have three volunteers select three different 

rhythm instruments to play the three-level 

body percussion pattern. Designate one to play 

on the patsch, another on the clap and the third 

on the snap. 

Give them some time to work it out as the 

"food" instruments are reassigned to new 

players and the remainder of the class prepares 

to sing the song again. 

Extend: 

Creative Language Have the children work in small groups or 

partners to create new verses, writing down 

their ideas in large print on butcher paper. 

These will be added to the original song. 

Creative Movement Have the children create movement patterns 

for a soloist or the group to perform with the 
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old and new verses. 

The Song; 

Am**** Fo«k fteng 

There was cheese, 
C 

Walk • in' on it* knees, In the 

store, m the store. There eras cheese, cheese. 

Walk • in' on its knees. In the corn • er Sro • store.. 

2. There Tide plums, plumi, 
Ttriddling their thumbs... 

4. There were beans, beans, 
Try in' on some jeans... 

3. There was corn, corn, 
Blowin' on a horn ... 
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ACTIVITY #8 

IMAGINATION AND IMPROVISATION 

POLLY WOLLY DOODLE 

Academtc/Adiunct Areas: 

Mater ia ls:  

Discover: 

Music 

Language Arts (word play, patterning, 

rhyming), Self-esteem (independence), Beat 

Work 

The song 

Rhythm instruments 

Show the words and music to the children, 

covering the additional verses for use later. Ask 

them to follow and echo as you sing it for them. 

Verse; Sing the song one phrase at a time; have 

the children echo. Continue this pattern 

through the end of the song. 

Sing two phrases of the song at a time; 

children echo. 

Sing the entire verse section; have the 

children echo without your help 

Chorus: Follow the same procedure as for 

teaching the verse shown previously. 
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Form 

Expert?: 

Beat Work 

Creative Form 

Point out to the children how the song is put 

together. The first section of the song is called 

the Verse. The words will change when singing 

the second verse. The second section is called 

the Chorus. The words to this section do not 

change at all even though the words to the verse 

section will change. Thus, the form for this 

song is AB, repeated. 

Show the other verses; sing the entire song. 

Have the children develop a two-level body 

percussion beat pattern to perform as they sing 

all verses of the song (e.g., stamp, clap, stamp, 

clap). 

After the children sing the each verse and 

chorus of the song, have them patsch the 

rhythm of the chorus on their legs, the floor, 

the chalkboard (anything that is fairly quiet, 

but creates a nice sound). There is no singing 

during this section, only the sounds of the 

rhythms being performed. 



3 0 2  

Extend: 

Combined Beat and Rhythm Divide the class into two groups. One group 

will perform the body percussion beat pattern 

during the entire song while the second group is 

responsible for the rhythm patterns patsched 

after each verse and chorus are sung. 

Have them trade roles after each verse and 

chorus. 

The Sona: Anwncan PrHS Song 

1. Oh, I went down south for to nt my Gal, Sing pol-lyvol-ly doo-dle all the 

1 1 —i 1 —• | 

TO ' L i — — 1  

doo-dle all the day. Fare thee well,. Fare thee well,. Fare thee 

—1 1 1-

well ray (air • y (ay. For I'm goin' to Lou- a • as • a, For to 

G 

sse my Su • ay • an • na, Sing pol - ly wol • ly doo-dle all the day.. 



Behind the barn, down on my knees, 

Sing Polly Wolly Doodle all the day, 

I thought I heard a chicken sneeze, 

Sing Polly Wolly Doodle all the day. 

CHORUS 

He sneezed so hard with whooping cough, 

Sing Polly Wolly Doodle all the day, 

He sneezed his head and tail right off, 

Sing Polly Wolly Doodle all the day. 

CHORUS 
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INTEGRATED FORMATS 

Introduction 

Because critical new research is being done in the areas of 

perceptive and cognitive development and new information is 

being made available to us, the teachers of young people, we are 

slowly getting the message about how children learn. For so long, 

we have been led to believe that the smaller the segment, the 

easier it will be for the children to grasp. Now, we are finding 

that exactly the reverse is true; children learn more efficiently 

from whole to part. 

Children learn best when they can see the big picture of how 

new learnings fit into the rest of their world. That means we 

need to adjust some thinking we have about neatly categorizing 

learning by subject areas and try some new formats. 

One such format, that of integrating learning, is not so 
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difficult as it seems to be time consuming. To be sure, this 

format requires some risk-taking, but it also demands 

organization and forethought to a greater degree than teaching 

one subject at a time. 

This section is designed to provide ideas on organizing for 

integrated learning, allowing concept development to grow from 

thematic units. You will develop many of your own ideas as you 

gain understanding of the format. 

Project Usage 

The activities included are sequenced from easier (for 

younger children) to more difficult. The materials included for 

the different content areas are only suggestions for possible 

ways to develop the theme. Use your imagination and creativity 

to expand and intensify the learning within and beyond the 

formats suggested. The children will be the beneficiaries. 
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PROPOSITION: A COMPREHENSIVE EDUCATION MUST INCLUDE THE ARTS. 

PROPOSITION: THE ARTS MUST BE THE CENTRAL FOCUS FOR DEVELOPING AND 

EXTENDING HUMAN UNDERSTANDING. 

RATIONALE: Educators need to make themselves aware of the processes whereby 

human beings acquire literacy. The children that we work with are not little vessels 

that can be filled through a magical hole somewhere. They, like we, are working to 

understand what learning is all about. If they haven't been turned off along the way, 

they really do want to know everything that we think they should know. We simply 

need to find the key to how learning occurs in each individual child that we will ever 

touch. 

Children trying to understand new learnings need to be provided opportunities 

to relate those fresh ideas with what happens in the real world. Real world 

experiences are not conveniently divided into categories with neat labels like 

"Science," "Social Studies," "Music," etc. They are, rather, all lumped together as a 

total package which may include elements of science, social studies, music and a 

myriad of other areas. 

As we work with children, we need to be aware of the difficulty of learning 

single subject areas, unrelated to anything in the outside world. Thus, our efforts at 

having the children achieve literacy must include joining the various subject areas 

together into integrated packages so that the learning can be applied to life outside the 

'world of school.' 
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Using the arts as a focal point gives educators unlimited possibilities for 

integrating the elementary curriculum. Centering new learning on an arts theme 

allows the teaicher and the children alike the freedom to explore many avenues in 

several different subject areas. 

CHARTS: The following charts are designed to present ideas only. They are not meant 

to be all-inclusive, but to serve as an impetus which may spark thoughts about other 

topic areas. Also, please bear in mind that integrated units of this type will 

probably need to be developed over an extended period of time to become effective 

learning for the children. 
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(INTEGRATED FORMAT) 

ACTIVITY #1 

QLP MISTER RAPPIT 

QIP MISTER RABBIT 

SCNS 

LANGUAGE ARTS 
Learn the song, Old Mister Rabbit 
Act out the song using a gardener, 

some rabbits and rows of children 
as vegetables in the garden 

Find names of vegetables in a seed 
catalogue to use in the song 

Make a Big Book about the song 

SOCIAL STUDIES 
Find information on what different 

cultures use as "scarecrows" to 
keep critters out of gardens (fields) 

What does the farmer use to help him 
grow fields of vegetables and fruits? 

Does the farmer only grow food for 
humans to eat? 

Plant different vegetable seeds and 
take care of them until ready to eat 

Use a ruler or yard stick to measure 
how tall the vegetables are growing 

What do vegetables do to help our 
bodies grow and stay healthy? 

Measure out a vegetable plot 

MATH/SCIENCE/HEALTH 

Make rabbit masks out of large 
paper bags to use in the song 

Create a two-level body percussion 
beat pattern to use with the song 

Sing the song just for fun during 
recess or lunch break 

VISUAL ARTS/MUSIC 
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Previous to the children beginning their projects in work stations, the class, 

as a group, will learn the song, Old Mister Rabbit. Have a chart of the words and the 

music available for the children to read while you sing the song. 

A. LANGUAGE ARTS: 

1. Sing the entire song and have the children join you when they feel 

comfortable with the words and the melody. 

2. Have the children form a sitting-down circle. As they sing the song, have 

them perform a patsch beat on their thighs. On the second time through, select one 

volunteer to act the rabbit's part from the center of the circle, hopping the beat as 

the children sing the song. 

3. Have the children form a standing, holding-hands circle. Select a 

volunteer to be the gardener. As the children sing the song, s/he walks the beat 

outside the circle, while the rabbit hops the beat inside the circle. At the end of the 

song, the gardener "opens the gate" (breaks hands), enters the circle and chases the 

rabbit out of the garden saying the following poem: 

"Shoo, rabbit, shoo; or I'll cook you in a stew." 

The rabbit will answer with the following poem, then quickly leave the 

garden: 
"Ha, ha, you can't catch me; 

I'm too fast as you can see." 

Make a cassette tape of the children performing the song, with the poetry 

included, to use at the Art Station. 
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4. At the work stations, have groups of children look through seed catalogues, 

gardening books, or other similar reference materials. They need to find the names 

of other vegetables or plants that might grow in a garden, draw a picture of the 

vegetable(s) on a quarter sheet of paper and label the picture(s) with the vegetable 

name (copied from the resource books or from print around the room). They will 

use these signs at another time, so they should put their names on the backs. 

5. After work is completed at the other work stations around the room, 

return to the song to culminate the unit. Explain the two verses of the song: 

The first verse will be sung by the gardener(s). 

The second verse will be sung as an echo/answer io the gardener's verse. 

One or two of the children will be the gardener (wearing straw hats); one or 

two will be rabbits, wearing their rabbit masks; the rest of the children will form a 

garden plot, much like the ones they worked on in the Math/Science/Health work 

station. Have them use the "signs" they made from the seed catalogues, etc. 

Ask for volunteers to be the gardener(s). S/he or they will sing the first 

verse. The rest of the children sing the second verse immediately after the 

gardener(s) sings. 

Have the remainder of class place themselves into rows as in a garden. One 

person at the head of each row will wear or hold the vegetable name that identifies 

that row. 

At the end of the second verse, the gardener(s) chases the rabbit(s) out of the 

garden. The gardener(s) then chooses a new child to take her/his place as does the 
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rabbit and the song is done again. 

After reviewing the song, they will substitute new vegetable names for 

"cabbage" each time the song is repeated. On each repeat, the gardener and rabbits 

will choose new children to take their places. 

6. Have the children produce drawings of the different parts of the song and 

create a Big Book, using butcher paper for the pages. For future reference, have the 

Big Book and the cassette tape available for the children to use in a listening center. 

7. Read any of the Peter Rabbit Adventures by Beatrix Potter. 

B. SOCIAL STUDIES: 

1. At a work station, using teacher selected materials, have the children find 

pictures of what other kinds of "scarecrows" people in other countries use to 

frighten away animals. Have the children select one and draw their impression of 

that kind of scarecrow. This should take two days to complete. 

2. Working in small groups, have the children find pictures of the types of 

tools and machinery that farmers use to grow fruits, vegetables and grains of all 

kinds. Have many kinds of magazines for them to use from which they may cut out 

the pictures. Have each of the groups create a collage and label the pictures they use. 

It may take two or three days for the groups to complete their project. 

3. Children know that farmers grow food for everyone to eat, but they do not 

realize that farmers also grow food for animals. Have them find examples of the 

types of food which animals eat that are also grown by the farmer. They should 

create a list of the information they obtain. 
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4. To give them a different idea of crops produced by the farmer, have a 

cotton producer come in and talk to the class about growing cotton and the uses of 

cotton. Ask her/him to bring in samples of the cotton plant, boll and products formed 

from the cotton plant. 

C. MATH/SCIENCE/HEALTH 

1. After the song is learned, or on a different day, talk about the vegetables 

we can grow in gardens and why they are important to grow healthy bodies. (The 

children might bring with them, to this session, the pictures and labels they 

produced at the Language Arts station.) 

Talk about the importance of washing food taken from the garden or purchased 

from the store before it is eaten. 

Develop a cooking lesson, using common vegetables to create salads or simple 

cooked dishes. 

2. Using quick growing saeds, have the children plant common vegetables and 

learn to take care of them. If possible, give them an opportunity to transplant them 

into larger outdoor containers so that they can watch the plants mature and learn to 

tend and water them. 

Ask the children to draw pictures and write brief descriptions of their plants' 

growth in a science journal. 

3. During the growth of the vegetables which the children planted, have 

them keep a weekly log on the plants' height, using rulers or unifix "longs" as a 

number basis. 
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4. Using the spacing suggested on the seed packets from which the children 

obtained the seeds to plant their vegetables, have the children design a real size 

garden plot on the lawn, marking the spacing with string or yarn, then reproducing 

the plot on graph paper. 

D. VISUAL ART/MUSIC/SELF-ESTEEM 

1. At the art station, the children, working in small groups, will create 

wearable rabbit masks, using paper bags, construction paper, butcher paper, 

crayons and markers. They will use the masks at the culmination of the unit when 

the song is dramatized. 

2. At the music listening station, using the tape of the song, the children, 

working in small groups will create a two-level body percussion (e.g., waist, knees, 

waist, knees) to perform during the singing. 

While two or three children maintain the body percussion pattern, two or 

three other children at the station will play the beat on rhythm sticks while the song 

is sung. They will then switch parts so all of them will have experience with the 

beat on rhythm instruments. 

3. Encourage the children to take the song and the circle game outside to play 

during recess or lunch break. They may want to invite other children from other 

classes to join their game. 

The above information is included not to limit the activities that the teacher 

might want to use with an integrated unit, but to provide some ideas on how the ideas 

might be utilized in a work-station format. 
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The Song: 

> D if f f, 1/7 Ij- f f, 
Old Mls-ter Rab- bit, you've got a might- y hab- It, Of 

14 .r? .n I ; .a ^ i ;• f .n i r 7 
iiimn-inb in the ear- den- and ' • J . , junp-ing In the gar- den. and all ^ cab-bage. 
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(INTEGRATED FORMAT) 

ACTIVITY #2 

PUNCHINELIA 

Song 

LANGUAGE ARTS 
Learn the song, Punchinella 
Learn the game for the song 
Make the game into a "Telling Time' 
game 
Write a poem about clocks 
Learn the song, Wake Me. Shake 
Mfi. and talk about morning routine 

SOCIAL STUDIES 
What kinds of clocks have people 

used at other times in history? 
Make a sundial and figure out how to 

use it 
What kinds of things do Eskimo people 
do when the sun shines all day? 
when there is no sun? 

Work with clocks to learn about 
telling time 

Learn about the seasons and how 
they affect how people live and 
work 

MATH/SCIENCE/HEALTH 

Find pictures of different kinds of 
clocks and make a collage 

Listen to The Syncopated Clock and 
create a dance about it 
Time how long it takes a pianist to 

play the Minute Waltz 

VISUAL ARTS/MUSIC 
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Previous to the children beginning their projects in work stations, the class, 

as a group, will learn the song, Punchinella. Have a chart of the words and the music 

available for the children to read while you sing the song. 

A. LANGUAGE ARTS: 

1. Sing the first verse of the song and have the children join you when they 

feel comfortable with the words and the melody. Follow up by singing the whole song. 

2. Have the children form a sitting-down circle. As they sing the song, have 

them perform a patsch beat on their thighs. As the children sing the second verse, 

you perform an action, from the center of the circle, !hat you will want them to 

imitate. On verse three, the children perform the action that you did in verse two. 

In verse four, demonstrate closing the eyes and turning with point finger extended. 

When the verse is over, you stop. Whomever you are pointing to is the next person 

in the center. 

3. Have the children form a standing, holding-hands circle. The child 

selected will come to the center of the circle and be thinking of what action to 

perform while the children begin the song. Continue the game until the children are 

familiar with the sequencing. 

4. On another day, use the "clock game" words. The game is different in that 

one child is the solo singer and another child sets the hands of a clock for the solo 

child to read. 

Children form a sitting-down circle, with the soloist and clock child in the 

center. As they sing the first verse, the clock child sets the hands on the clock. On 
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verse two, the soloist sings the time shown on the clock. If the answer was correct, 

the circle children sing verse three and the soloist and the clock child choose new 

children to take their places. If the clock child thinks the answer was wrong, s/he 

sings the "Who wants to try?" verse and solicits an answer from anyone in the circle. 

5. At the work stations, have the children read books that talk about time, 

clocks or the seasons. When they have experienced two or three of these books, have 

them write a poem about clocks, trying to incorporate rhyming words. Also, have the 

children illustrate their poetry. Collect the poems into the class Clock Book, and 

share a copy of it with another class. 

6. Have a discussion with the children about how we use clocks every day, 

letting them share information about their experiences. Talk about how clocks help 

them get ready to come to school. 

Using a cassette tape and chart with the words, have the children learn the 

song, Wake Me. Shake Me. (from Silver Burdett Music. 1977, Grade One) 

B. SOCIAL STUDIES: 

1. At a work station, using teacher selected materials, have the children 

discover how clocks have looked at different times in history. Have them design a 

drawing of a clock based on what they have discovered. 

2. As a whole group, talk about sundials and the use of shadows. At work 

stations, using pictures of sundials as reference tools, have each of the groups create 

a small sundial on a construction paper base which can be moved outside and 

calibrated with the sun. 
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3. After viewing a filmstrip about the days and nights at different times of 

the year at the Arctic Circle, or discussing how the sun appears to move north or 

south at different times of the year, have the children brainstorm what might happen 

during the very long days and very long nights which the Eskimo children 

experience. Write the ideas on butcher paper strips and make them visible during a 

story writing session. Have the children, working with partners, create a story 

about living at the Arctic Circle. 

C. MATH/SCIENCE/HEALTH 

1. At work stations, working with partners, have the children practice 

telling time, working on hour, half hour, quarter hour, five minute segments. 

2. As a large group, talk with the children about the seasons: what they are 

named, what is special about each one, how they affect how we dress, grow plants, 

take vacations, etc. Compare the seasons that we experience in Tucson with those 

experienced in other parts of Arizona or other areas in the United States. If 

available, show a film or filmstrip on the seasons. 

D. VISUAL ART/MUSIC/SELF-ESTEEM 

1. At the art station, the children, working in small groups, will find or 

draw pictures of clocks, watches or sundials (using magazines, newspapers, etc.) 

and create a group collage. They will decide on a title for their work. This may take 

two or three days to complete. 

2. At the music listening station, using a cassette tape of The Syncopated 

Clock by Leroy Anderson, the children, in small groups, will create a dance to the 
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music. After they are satisfied with their creation, the groups will perform for 

other members of the class. 

3. At the music listening station, using a cassette tape of Jhe Mingte Wglfc 

and a stop watch, the children will time how long it takes the pianist to perform the 

selection and record their results. 

The above information is included not to limit the activities that the teacher 

might want to use with an integrated unit, but to provide some ideas on how the ideas 

might be utilized in a work-station format. 

The Sona: 

Traditional children's game 
Adapted 

1. Look who is here, Pun-chi-nel-la, funny fel-la, 

£ 
Look who is here, Pun-chi-nel-la from the zoo 

2. What can you do, Punchinella, funny fella, 

What can you do, Punchinella from the zoo. 

3. We'll do it too, Punchinella, funny fella, 

We'll do it too, Punchinella from the zoo. 

A. What is the time, Punchinella, funny fella, 

What is the time, Punchinella from the zoo. 
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[ INTEGRATED FORMAT^ 

ACTIVITY #3 

"CLOUDBURST' FROM GRAND CANYON SUITE 

from 
GRAND CANYON SUfTE 

•CLOUDBURST' 

by Ferde Grofe 

Select a medium that enables you to 
depict a gloomy, rainy day. 

Describe your feelings when it is 
rainy; when it is sunny. 

What instruments can you play to 
help you show your feelings about 
rain 

Represent the cloudburst in a chalk 

VISUAL ART/SELF-ESTEEM 

SOCIAL STUDIES 
House designs in rainy climates 
(design a structure to withstand rain) 
Influence of weather on life styles and 
occupations (locate places with a 
rainy climate) 

Create a dance for a rainy day 
Learn Native American rain dances 

Determine how to measure rainfall 
How are plants affected by too much 

moisture? Too little? 
What effect does prolonged moisture 

have on bread? On fabric? 
Research the effects of getting wet on 

staying well. 

MATH/SCI ENCE/H EALTH 

LANGUAGE ARTS 
Describe the storm in poetry 
Write a play, cooperatively, about 

how rainy weather makes us feel 
Compile list of songs about rain or 

weather 
Listen to other music about storms; 

compare 
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Previous to children beginning their projects in work stations, the class, as a 

group, will listen to the music, "Cloudburst." They will be asked to give their 

impressions of what they heard. Did the music sound like a storm? What parts of a 

storm did you hear in the music? Did the music sound like storms we have in our 

city? What part of "Cloudburst" did you like the best? 

A. LANGUAGE ARTS: 

1. After the children have worked with the concept of a "play" as a form of 

drama, they will work in small groups (2-4) to create a play about how weather 

affects people's feelings. This will take two to four days for the children to achieve, 

spending one hour per day at the work station. If necessary, the children will decide 

whether they will need more time. As the playwrights' .groups complete their 

projects, they will be encouraged to rehearse their plays to present to the class. 

2. During the next two days, the playwrights' groups will make decisions on 

"rain songs" that will be included within their play. If they wish, they may compose 

their own songs,recording them on cassette tapes to use as references for further 

rehearsals. They may also decide to use pre-existing songs 

3. The final two days on this project will be spent creating scenery for the 

plays and rehearsing the plays for presentation to the rest of the class and possibly 

another classroom. 

4. The plays are performed for classmates, then discussed by the class. 

B. SOCIAL STUDIES: 

1. Using teacher selected materials and/or pictures brought in by the 
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children, the children will study housing of people living in the desert, in the 

mountains, in the jungles, in extremely cold areas, in extremely hot areas, in the 

plains (as among nomadic Indian tribes) and compare the differences in how houses 

are built. 

2. Over a period of three days, the children will build structures to 

withstand water, using found, natural materials. When the structures are completed 

and tested, they will be encouraged to write about what they built, why they built 

their structures as they did and what the results of the "rain" test were. 

3. The children will listen to rain dances of several American Indian tribes 

and discuss why some of the Indian tribes created rain dances. They will select one or 

more of the dances to learn, initially learning the words to the songs,then working in 

small groups from directions provided by the teacher to learn the dance. This 

activity will take place over two or three days. 

4. The children will create their own rain dances, using the rain dance songs 

they have already learned as the base. It may take two days for the children to 

complete this project. They can work on it whenever the particular groups have free 

time. 

5. As an entire class, the children will put together a program for sharing 

the dances they've learned and created. They can be performed for each other or for 

another class at the same or different grade level. 

C. MATH/SCIENCE/HEALTH 

1. Together, as an entire class, the children will listen to a talk and 
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demonstration by a meteorologist (television weather man) about how clouds form 

and how rain is measured. In small groups (stations) they will follow up the 

presentation by experimenting with different sizes of containers catching water 

from a lawn sprinkler over various lengths of time to approximate the measuring 

methods which were demonstrated by the meteorologist. 

2. In small groups, the children will plant radish and/or bean seeds in three 

separate containers. One of the containers will be watered three times each day; the 

second will be watered one time each day; the third will be watered every other day. 

Over a period of two weeks, the children will write their observations in a journal 

and chart the growth of the individual plants, noting the effect of the frequency of 

watering on the development of the plant. 

3. Using various materials floated in jar lids in a pan of water covered by 

plastic wrap over a period of three to five days, the children will observe and note 

the effects of continuous exposure to moisture. At the end of the experiment, they 

will write a concluding paper (one-half to one full sheet) describing what they 

noticed. (Materials: bread, piece of a plastic bag, swatch of fabric, leaf, cheese, 

segment of an orange) 

4. Using information from health sources in the classroom or the library, 

the children, working in small groups, will find information about how getting wet 

in the rain might affect whether a person can catch a cold or other sicknesses. They 

will also include other information about how colds are spread and present the 

information to the class. 
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D. VISUAL ART/SELF-ESTEEM 

1. At the art station, the children, working in small groups, will draw their 

ideas of a rainstorm, using various media: colored chalk, crayons, marking pens, 

pencil. They will determine titles for their drawings and post them at appropriate 

spots in the classroom. 

2. As they describe their drawings to the class, the children will talk about 

the kinds of feelings they have when it is rainy, stormy or sunny. 

3. Using any of several instruments borrowed from the music room, the 

children will experiment with, then choose the instruments that best help them 

describe their feelings on a cold, wet, stormy day. 

The above information is included not to limit the activities that the teacher 

might want to use with an integrated unit, but to provide some ideas on how the ideas 

might be utilized in a work-station format. 
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(INTEGRATED FORMAT) 

ACTIVITY #4 

ONE MQRE RIVER 

ONE MORE RIVER 

Song 

Learn the song, One More River 
Write new verses for the song to 
cover the numbers, 12-20 

Create a dance using the numbers 
in the song for the formation 

Write a poem about rainbows 

LANGUAGE ARTS 

Find out about the story of Noah and 
the Great Flood 

What type of country did the flood 
occur in? how did the people dress? 

What kinds of things happen to people 
who have been in a flood? 

SOCIAL STUDIES 

Learn how to count by ones, twos, 
etc., up through ten 

Find out if floods are useful or 
harmful to people, animals and 

land 
Is it important to have clean 

drinking water for our health? 

MATH/SCIENCE/HEALTH 

Create the ark from the song, filled 
with the animals, using construc

tion paper and names of animals 
Listen to Gaelic Waltz and create a 

"Rainbow Dance" using scarves 

VISUAL ARTS/MUSIC 
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Previous to the children beginning their projects in work stations, the 

class, as a group, will learn the song, One More River. Have a chart of the words 

and the music available for the children to read as they leam the song. 

A. LANGUAGE ARTS: 

1. Sing the song one phrase at a time; children echo. Do the same through the 

remaining seven phrases. Sing the song two phrases at a time; children echo. Follow 

up by singing the whole song. 

Point out to the children that the beginning of the song will have new words 

each time they sing a new verse ("A" section), but that, at the end of the song, the 

words will be repeated ("Chorus" or "B" section). This is called "Verse7"Chorus" 

form or AB form. Ballads are typically set in this musical form. 

2. At the work station, have the children work in small groups 

developing new verses for the song. They will use the numbers, twelve through 

twenty, taking care to rhyme each verse. On another set of days, each of the small 

groups will present their ideas to the class. 

3. Working in small groups, using the numbers as a basis for the formation, 

the children will develop a group dance which will have same movement for the 

Chorus section and changing movement for the Verse section. 

4. The children will learn how to critique another person's or group's 

writing, artwork or performance. As each of the groups presents their dances, the 

performance will be critiqued by the rest of the class. 
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B. SOCIAL STUDIES: 

1. At a work station, using teacher selected materials, the children will 

become familiar with the story of Noah from the Bible, Ut-Napishtim from the 

Babylonian tradition and others, so that they understand that the story is included in 

most of the world's major religions. 

2. Using library reference materials and working in small groups, the 

children will compile information about the area where Noah supposedly lived, the 

type of people who live there, the type of dress the people wear and the types of jobs 

that people who live in the region work. On a class mural, the groups of children 

will depict the information they've researched, by drawings, found pictures, 

writings, etc. 

3. At a work station, using teacher obtained materials, the children will 

research the effects of the October, 1983, flood on the people of Tucson: its causes 

and aftermath. 

C. MATH/SCIENCE/HEALTH 

1. At work stations, working in small groups, the children will practice 

counting by two's, three's, four's, etc., up through ten's in preparation for learning 

the multiplication timetables at a future date. As each set is learned, the number 

sequence to its 10 multiple will be inserted after that particular verse in the song. 

2. Using teacher obtained materials and working in small groups, the 

children will research the effects of flooding: do floods create more harm than good; 

how are people and animals affected by floods; how is the land affected by floods; what 
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do we do to prevent floods. 

3. Prepare the children to ask questions of an expert about drinking water. 

Invite a speaker from the water department to show the children the differences 

between clean and dirty water and to talk about the importance of clean drinking 

water to their health. 

D. VISUAL ART/MUSIC/SELF-ESTEEM 

1. At the art station, the children, working in small groups, will design 

and build an ark from construction paper, translating cubits into millimeters 

(300 cubits long, 50 cubits wide, 30 cubits high). They will decide what 

animals to include in their ark and indicate them on slips of paper attached to the 

floor of the ark. 

2. At the music listening station, the children, in small groups, will listen 

to a cassette tape of Gaelic Waltz (from Rhythmically Moving 1) and will create a 

"Rainbow Dance" to accompany the music. They will use multicolored scarves as a 

part of the dance. After all groups have had an opportunity to work on their dances, 

they will present them to the class at the end of the unit. (The album, Rhythmically 

Moving 1. is available from Amphitheater District Library Office or most of the 

music specialists in the district.) 

The above information is included not to limit the activities that the teacher 

might want to use with an integrated unit, but to provide some ideas on how the ideas 

might be utilized in a work-station format. 
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The Sona: 

Old No • ah built him • self an ark, There's one more riv -cr to crou. 

built it all of hick - 'ry bark, There's one more riv - er to cross. 

more 

There's one more hv - er to more cross. 

2. The animals went in one by one. 
The elephant chewin' a caraway bun. 

3. The animals went in two by two. 
The rhinoceros and kangaroo. 

4. The animals went in three by three. 
The bat, the iwar and the bumblebee 

5. The animals went in four by four. 
Old Noah got mad and hollered for more. 

€. The animals went in five by five. 
Old Noah hollered, you look alive. 

7. The animals went in six by six, 
The hyena laughed at the monkey's tricks. 

8. The animals went in (even by seven. 
Says the ant to the elephant, "Who are you shovin'?" 

9. The animals went in eight by eight, 
Old Noah hollered "It's getting late." 

10. The animals went in nine by nine. 
Old Noah hollered to cut that line. 

11. The animals went in ten by ten. 
Old Noah blowed his whistle then. 
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( INTEGRATED FORMAT) 

ACTIVITY #5 

OLD BRASS WAGON 

OLD BRASS WAGON 

Song 

Use books and materials for math 
from 1890s-early 1900s, 
using slates to do problems 

Experiment with fabric to see 
which colors/types keep out heat/ 

water  
How did people stay well long ago? 

MATH/SCIENCE/HEALTH 

Learn the sona. Old Brass Wapon 
Create new verses from previous 
experience with square dancing 
Read the story, Little House on 
the Prairie by L.I. Wilder 

Write a play about traveling by 
covered wagon 

LANGUAGE ARTS 

Listen to the music, Billv the Kid by 
Aaron Copland, accompanied by 

filmstrip of Remington/Russell 
paintings 

Use water colors or pencil to create 
a scene from the west or the prairie 

VISUAL ARTS/MUSIC 

Read stories and view filmstrips 
about traveling in covered wagons 

Create a diorama about traveling by 
covered wagon 

Find out how people obtained food 
while traveling in covered wagons 

Did children attend school while 
on a wagon train? 

SOCIAL STUDIES 
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Previous to the children beginning their projects in work stations, the 

class, as a group, will learn the song, Old Brass Wagon. Have a chart of the words 

and the music available for the children to read as they learn the song. 

A. LANGUAGE ARTS: 

1. Sing the first verse of the song and have the children join you when they 

feel comfortable with the words and the melody. Follow up by singing the whole song. 

2. The children may be familiar with other "square dance" terms which can 

be used to create additional verses for the song. After the entire song has all of the 

elements that the class thinks belong, learn the dance, which follows the word 

sequence. 
a. Form a single circle with partners; 
b. Partners join hands and circle to the left; 
c. Partners join hands and circle to the right; 
d. Partners stand in place and clap the beat; 
e. Partners face each other, link right elbows and swing as they skip 

in a circle. 

3. Over a period of a month, read with the class, the book, Little House on 

the Prairie, by Laura Ingalls Wilder. The beginning talks about preparing a wagon 

for travel, then follows with the adventures of traveling by covered wagon. 

4. After the book is completed, the children, working in small groups at 

work stations, will write a play based on a day in the life of a family traveling across 

the country by covered wagon. 

B. SOCIAL STUDIES: 

1. At work stations and as a class, using teacher found materials, the 

children will read factual stories and view filmstrips or films about travel in the 

western United States by covered wagon. 
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2. Based on the information they receive through reading or viewing film 

media, at their work stations, the children will create a diorama of traveling by 

covered wagon. 

3. Working in small groups at their work stations, the children will develop 

shopping lists for food which a family will need to make a one month trip in a covered 

wagon, including whether the food is purchased from a store, prepared by the family 

or hunted during the trip. The list will also include food needed for the animals 

pulling the wagon. 

4. From the information gathered from readings and film viewings, the 

children will discuss how the children traveling by wagon kept current on their 

school lessons. 

C. MATH/SCIENCE/HEALTH 

1. As a whole class, the children will use materials for math lessons from 

the 1890s and early 1900s, working with the same types of problems, using slates 

to record problems and answers. They will also answer to the same type of discipline 

expectations so that they gain an understanding of what school was like in earlier 

times. 

2. At work stations, the children will experiment with different types and 

colors of fabric to determine which ones best keep out the heat and which one best 

keep out the rain to better understand why covered wagons used white canvas. They 

will write their findings in the form of a report to be handed in. 
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3. At work stations, using teacher found materials, the children will 

research cures, old wives' tales and folk lore about how to stay well in the 1890s and 

early 1900s. 

D. VISUAL ART/MUSIC/SELF-ESTEEM 

1. As a class, the children will listen to the music entitled, Billv the Kid, by 

Aaron Copland, listening for familiar old western and cowboy songs which are 

written into the ballet. As they listen, or at another sitting, they will view the EAV 

filmstrip to accompany this work, viewing paintings by Charles M. Russell and 

Frederic Remington about life in the early West. 

2. At the art work station, after viewing the filmstrip featuring 

western paintings, the children will create a scene about the west or the prairie 

in a sketch or in watercolors. 

The above information is included not to limit the activities that the teacher 

might want to use with an integrated unit, but to provide some ideas on how the ideas 

might be utilized in a work-station format. 
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The Sona: 

Americas play-party game 
P\ 9 J 

V 1 •> *—«—J—3—*- • v « 
Circle to Che left, old Brass wag - on, circle to the left, old Brass wag - on. 

J  ^ ^  J  j J | j , mMM H 
D "" -*• 

0 f i y  •  i d  ft? (I 
" -a" ——

m —12 B 

circle to the left, old Brass wag - on, You're the one my dar - ling. 

GAME DIRECTIONS A single circle with partners. 

Verse I All joins hands and cirJe to the left. 

Verse ; "Circle to the right. Old Brass Wagon <3 timesl 
You're the one. m> darling." 

Circle reverses us direction and moves to the right 

Verse 3 "Clap your hands. Old Brass W agon <3 times I 
You 're the one. m> darling " 

Circle stops moung. t'aces toward the center, and eienone 
clap; the beat. 

Verse -1 "Swing, oh swing. Old Bras? Wagon." 

Partners face each other, link right arms and swing. 
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APPENDIX A 
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GLOSSARY OF TERMS 

ALTERNATING CLAP : One hand strikes downward on the other 
hand; the hands then change positions. (Music) 

BEAT : The steady pulse underlying most children's poetry and 
songs. (Music) 

BILATERAL BEAT : Both hands producing the same action 
simultaneously. (Music) 

BODY PERCUSSION: Sound produced on the body: e.g., finger snap, 
clap, patschen, stamp. (All) 

CANON : Strict imitation of melodic or rhythmic material in its 
entirety by one or more voices. (All) 

HAND JIVE : Beat patterns produced by using the hands on one's 
own body or with a partner. (All) 

MACROBEAT : The larger beat or pulse underlying a chant or song. 
(Music 

MICROBEAT : Subdivision of the macrobeat into a beat which is 
twice as fast. (Music) 

PATSCHEN (PATSCH): Sound produced by thigh slapping. (All) 

PHRASE: A short, distinct segment of poetry, chant or song, 
usually in two, four or eight measures. (All) 

RHYTHM: The pattern of sound or motion derived from the flow 
of words, pulse or music in a movement sequence, story, chant or 
song. (All) 
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TEMPO : The speed at which a movement,story, chant or song is 
performed. 
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APPENDIX B 



C R O S S - R E F E R E N C E D  I N D E X  

ACTIVITY LANG.ARTS MATH SCIENCE SOCIAL ST. GAME SELF-IMAGE MOVEMENT PAGE 

A-Hunting We Will Go X X X 157 
All Hid X X X X 257 
Ally Bally X X 107 
Anansi and His Visitor, Turtle X X 292 
Billy, Billy X X X X 101 
Bought Me a Cat X X X 203 
Button, You Must Wander X X X 254 
Charlie Over the Ocean X X X X X 148 
Circle Round the Zero X X X 85 
Closet Key X X X 248 
Cloudburst X X X X X X 320 
Copy Cat Game X X X X 179 
Corner Grocery Store, The X X X 297 
Crepe Paper Snakes X X X 278 
Cut the Cake X X X X 230 
Do' Wan' Your Weevily Wheat X X X X 214 
Doctor Knickerbocker X X X X 182 
Down Came a Lady X X 219 
Echo Movement X X X 81 
Five Little Speckled Frogs X X X X 284 
Following Movement Directions X X X 166 
Going Over the Sea X X X X 260 
Great Big House in New Orleans X X X 131 
Grizzly Bear X X X X 251 
Here Comes the Mailman X X X X 172 
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ACTIVITY LANG.ARTS MATH SCIENCE 

How Lovely Is the Evening X 
1 Know a Frog X 
I've Got the Rhythm in My Head X 
Ida Red X 
Jenny Jones X 
Johnny Pounds With One Hammer X X 
Kookaburra X 
Little Princess Goodnight X 
Long-legged Sailor X 
Looby Loo X 
Maze Game X 
Mirror, Mirror X 
Monkey and the Crocodile, The X 
Monkey See and Monkey Do X 
My Aunt Came Back X 
Navajo Happy Song X 
Old Brass Wagon X X 
Old King Glory X 
Old Lady Who Swallowed a Fly X 
Old MacDonald Had a Farm X 
Old Mister Rabbit X X 
Old Woman X 
Oliver Twist X 
One More River X X 
Ordinary Clapsies X 
Polly Wolly Doodle X 
Punchinella X X 

IAL ST. GAME SELF-IMAGE MOVEMENT PAGE 

X X 127 

X 144 
X 93 
X X 288 

X X X 266 
X 78 

X X 161 

X X 194 
X X 270 

X X X 191 
X X 237 
X X 175 

X X X 241 
X 169 

X X X 186 
X X X 122 
X X X 330 

X X X 140 
X 201 

X X X X 198 
X X X X 308 
X X 263 

X 89 
X X 325 

X X 151 
X 300 

X X X X 315 
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ACTIVITY LANG.ARTS MATH 

Rattlin' Bog, The X 
Rise and Shine X 
Rocky Mountain X X 
See My Pony X 
Seeds in the Ground X 
Snail, Snail X 
Such A-Making a Circle X 
Sunshine X 
Ten in a Bed X X 
Three Blue Pigeons X X 
Trot, Old Joe X 
Two-Shape Continuity Movement X 
What's Your Name? X 
Wind the Bobbin X 

SCIENCE SOCIAL ST. GAME 

X 

X 

X X 

X 

X 

-IMAGE MOVEMENT PAGE 

X X 207 

X X 211 

X X 97 
X X 154 

X X 234 

X X 114 
X X 111 

X X 275 

X X 118 
X 281 

X X 137 

X X 75 
X 223 

X X 226 
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INDEX OF FIRST LINES 

page 

A-hunting we will go 157 
All hid, all hid 257 
Ally bally, ally bally bee 107 
Bought me a cat, the cat pleased me 194 
Button, you must wander 254 
Charlie over the ocean, Charlie over the sea 148 
Circle round the zero 85 
Circle to the left, old brass wagon 330 
Clap your hands together 230 
Curled in the ground so quiet and still 234 

Did you eever, iver, over 270 
Ding dong, I've got the rhythm in my head 93 
Do' wan' your weevily wheat 214 

Doctor Knickerbocker, Knickerbocker 182 
Down came a lady 219 
Down the road and across the creek 288 

Five little speckled frogs 284 
Great big house in New Orleans 131 
Grizzly bear, a grizzly bear 251 

Here comes the mailman 172 

Here we go looby loo 191 
Here's the way we Billy, Billy 101 

Hi ho, the rattlin' bog 207 
Hi yo, hi yo ipse nah yah 122 

I baked a ray of sunshine 275 

I have lost the closet key 248 
I know a frog who lives in a bog 144 
I know an old lady who swallowed a fly 21 

I went down south for to see my Sal 201 
Johnny pounds with one hammer 78 
Kookaburra sits on the old gum tree 161 

Let's play copycat just for fun 79 
Look who's here , Punchinella, funny fella 315 
Monkey clap, clap, clap his hands, The 169 

My Aunt came back from Timbuctu 186 

Oh, how lovely is the evening 127 
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page 

Old King Glory on the mountain 140 
Old MacDonald had a farm 198 

Old Mister Rabbit 308 
Old Noah built himself an ark 325 
Old woman, old woman 263 
Oliver Twist, you can't do this 89 
Ordinary clapsies, roly-poly backsies 151 
Rise and shine and give God the glory 211 
Rocky Mountain, Rocky Mountain 97 
See my pony, jet-black pony 154 
She has on a white shirt 223 
Snail, snail 114 
Such a making a circle, I never did see 111 
There was cheese, cheese 297 
There were ten in a bed 118 

Three blue pigeons sitting on a wall 281 
Walk, Old Joe, walk Old Joe 137 
We've come to see Jenny Jones 266 

When I was young, I ate a bun 260 
Wind the bobbin, ding dang 226 
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