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ABSTRACT 
8 

This study compares information gathered by Kinetic Family Drawings with 

information gathered by an Adlerian Life Style Interview. A non-clinical population of 

university students participated in the study. 

The participants drew a crayon picture of their families from the perspective of 

age five and then answered three questions about their drawings. The participants then 

participated in a structured Life Style Interview which dealt with their perceptions of 

their lives as young children in their families of origin. All questions were tape-recorded 

and later transcribed. A panel of experts in projective drawings analyzed the drawings 

and the transcriptions of the three questions and then summarized each participant's 

possible apperceptions about life. A panel of Adlerian psychologists analyzed the inter

view data and summarized apperceptions. The apperceptions were then compared. 

Results indicate that both projective devices elicit like or similar information 

about an individual's views of life, self, men, women, and family values. 
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CHAPTER 1 

INTRODUCTION 

Background 

Throughout history, human beings have had a curiosity about themselves and 

have "tried, often in strange and wonderful ways, to understand and predict" human 

behavior (Sanford, 1971, p. 128). Despite the fact that human beings have inhabited the 

earth for thousands of years, true scientific inquiry into psychology did not begin until the 

late 1800's when there arose "a considerable amount of interest in personality theory and 

in the treatment of personality problems" (Corsini, 1984, p. 8). Systems of psychother

apy developed in an attempt to answer the questions human beings have been asking 

about themselves through the centuries. According to Corsini (1984) there are some 250 

systems of psychotherapy in existence today. 

"What all psychotherapies have in common is that they are methods of learning... 

One may be learning something new, or relearning something one has forgotten, it may 

be learning how to learn, it may be unlearning, and paradoxically, it may even be learning 

what one already knows" (Corsini, p. 4-5). Learning takes place in two general ways: 

directly, by experience, or indirectly, through symbols. Since it is impossible to go back 

in time, one can examine one's past only symbolically. Projective techniques have 

developed in many psychotherapeutic systems as means for people to become aware of 

some of the factors that have shaped their lives. 

One of the primary aims of psychotherapy, as practiced by Adlerians, is to under

stand the individual by "uncovering the dynamics of the patient, his life style, his goals, 

and how they affect his life movement" (Mosak, 1984, p. 75). The life style was Adler's 

term for the "cognitive organization" which "the individual develops early in life to help 

him organize experience, to understand it, to predict it, and to control it" (Mosak, p. 57). 

The life style is "the 'spectacles' through which a person views himself in relationship to 
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the way in which he perceives life" (Mosak, p. 57). 

To interpret individual life styles, many Adlerians employ as a "formal procedure" 

(Shulman & Mosak, 1988, p. 253), a "standardized set of questions" (Gushurst, 1971, p. 

30) called the Life Style Interview. The Life Style Interview is usually divided into two 

sections (Powers & Griffith, 1987). First, information about the individual's "family 

constellation" is systematically recorded through a "thorough description of the members 

of the person's family of origin, their relationships, and their circumstances" which 

"gives...a sense of the social dynamics and organization...in which the person encoun

tered the tasks of life" (Powers et al., p. 67). Then, "memories of specific incidents that 

occurred in the early childhood situation" are elicited and recorded (Powers et al., p. 67). 

These memories or "early recollections" (ER) help the client and counselor alike "to gain 

a picture of the evaluations the person made (and makes) of life" (Powers et al., p. 67). 

Shulman and Mosak (1988) cited early writings of Munroe (1955) Lieberman 

(1957) and Mosak (1958) in stating that "the early recollections have long been consid

ered a projective technique and interpreted as such" (p. 254). In more recent writings, 

Shulman and Mosak (1988), maintained that 

the family constellation data collection appears to be a projective technique 

since these produced data are not completely objective but rather subject to 

the patient's biased apperception. What the patient narrates is often colored, 

modified, distorted in content, focus, and emphasis. Significant omissions, 

additions, and elaborations also occur on a non-conscious level. This 

subjectivity becomes visible when one investigates the life style of two sib

lings. One often wonders, listening to their disparate descriptions, whether 

they grew up in the same family (p. 254). 

In 1970 Burns and Kaufman introduced the Kinetic Family Drawing (KFD), a 

projective technique designed to assess "a child's self-concept and perceptions of the 
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interpersonal relations within the family" (MostkofF & Lazarus, 1983, p. 16). Instructions 

for the KFD request that the client "Draw a picture of everyone in your family, including 

you, DOING something. Try to draw whole people, not cartoon or stick people. Re

member, make everyone DOING something - some kind of action" (Burns and Kaufman, 

1970,1972; Burns, 1982). After the drawing is completed, the client is questioned "for 

clarification whenever necessary" (Reynolds, 1978, p. 489). 

KFDs can reveal an individual's perceptions of self and other members of the 

family. Patterns of interaction, communication, coalitions, alliances and boundaries 

between family members can also be detected in KFDs (Wohl & Kaufman, 1985). 

The KFD has "enjoyed wide clinical application" (Wright & Mclntyre, 1982, p. 

853) largely "due to the recognition of the important role of family dynamics in the 

etiology and treatment of emotional disorders of children" (Mostkoff & Lazarus, p. 16). 

Although the KFD was originally designed for use with children, research has shown 

KFDs to be effective with adults also. Schomstein and Derr (1977) in their work with 

child abuse cases 

asked the parents, not the children, to do the drawing! What they produced 

was helpful in assessing family relationships, determining how abused 

children are regarded by their parents, finding out who perpetrates the abuse, 

and evaluating whether or not the abuse has developed as a reaction to 

situational pressures (Klepsch & Logie, 1982, p. 80). 

Purpose of the Study 

Adlerian Life Style Interviews and Kinetic Family Drawings are projective 

techniques designed to reveal a great deal of information about an individual's percep

tions to the trained interpreter. The purpose of this study was to compare the information 

derived from Kinetic Family Drawings with the information derived from an Adlerian 



Life Style Interview. 

Statement of the Problem 

Can similar apperceptions about life be determined through an individual's Ki

netic Family Drawing and an Adlerian Life Style Interview? Will a panel of projective 

drawing experts derive information from an individual's Kinetic Family Drawing that is 

similar to the information that a panel of Adlerian Life Style experts derives from a Life 

Style Interview by the same individual? 

Significance of the Study 

Nowhere in the literature describing either projective drawings or Adlerian Life 

Style was the writer able to locate any research which in any way compared the two 

techniques. This study is significant in that it was the first to compare the contents of the 

material revealed by Kinetic Family Drawings with an Adlerian Life Style Interview. 

Assumptions Underlying the Study 

The following are the assumptions upon which this study was based: 

1. Kinetic Family Drawings and Adlerian Life Style Interviews are projective 

devices. 

2. "In treating early experiences as formative" it is assumed "that they are more 

important than later experiences" (Shulman et al, p. 119). 

3. Kinetic Family Drawings and Adlerian Life Style Interviews reveal informa

tion about an individual's perceptions of his or her experience in the family of origin. 

4. Since Adlerian Life Style Interviews and Kinetic Family Drawings are projec

tive devices which reveal similar types of information about early experiences, they are 

comparable. 

5. The instructions and procedures given for the Life Style Interview were appro

priate for gathering information for this population. 

6. The instructions and procedures given for the Kinetic Family Drawing were 
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appropriate for gathering information for this population. 

7. The participating university students responded honestly and to the best of 

their ability in responding to the Life Style Interview. 

8. The participating university students drew a picture of their family honestly 

and to the best of their ability. 

9. The Adlerian Life Style judges were competent to evaluate Life Style. 

10. The picture judges were competent to evaluate Kinetic Family Drawings. 

Limitations of the Study 

Possible limitations may have affected the final outcome and utility of this study 

in terms of suggesting useful generalizations. The total number of subjects involved in 

the study was 10 which represents a very small percentage of both the general population 

and the university population. The subjects were all studying in the same specialized area 

of the fine arts, although not the visual arts. As university students who ranged in age 

from 18 to 28, the subjects were all at some point in the process of separating from their 

families. This may have had a bearing on their responses. There were equal numbers of 

male and female participants. 

Definition of Terms 

For the purpose of this study, the following terms were defined: 

Adlerian Psychology/ Individual Psychology. Terms will be used interchangeably 

to refer to the writings of Alfred Adler and Rudolf Dreikurs. 

Art. "Symbolic speech" (Naumburg, 1955, p. 435). 

Drawing. A representation of something by lines made on paper with a writing 

implement. 

Early Recollections. "Memories of specific incidents that occurred in the early 

childhood situation" (Powers & Griffith, p. 67). 

Family. All the people living in the same dwelling at a given point in time. 



Family Constellation. "A thorough description of the members of the person's 

family of origin, their relationships, and their circumstances" (Powers & Griffith, p. 67). 

Kinetic. Portraying an action as opposed to sitting or standing as if posing for a 

portrait. 

Life Style. The "cognitive organization" which "the individual develops early in 

life to help him organize experience, to understand it, to predict it, and to control it" 

(Mosak, p.57). 

Projection. "That psychological dynamism by which one attributes qualities, 

feelings, attitudes and strivings of one's own to objects of the environment" (Hammer, 

1958, p. 53). 

Symbol. Something that presents "an objective, visible meaning behind which an 

invisible, profounder meaning is hidden" (Jacobi, 1959, p. 77). 

Summary 

In these days of economic and time constraints, it is imperative that clinicians 

employ the most efficient information gathering techniques that are available. This 

chapter has established a rationale for comparing two widely used projective devices 

which provide both the clinician and the client with information about perceptions of 

family of origin issues. These devices are the Adlerian Life Style Interview and Kinetic 

Family Drawings. This study was undertaken to compare the ability of these two rela

tively brief projective devices to identify the information they purport to reveal. Chapter 

2 presents an overview of the history of family drawings, and summarizes the research on 

Kinetic Family Drawings and Adlerian Life Style Interviews. 



CHAPTER 2 

REVIEW OF THE LITERATURE 

Introduction 

This chapter will review the literature and research regarding two projective 

devices which are currently being utilized by clinicians to gather information for use in 

counseling. These techniques are Kinetic Family Drawings and the Adlerian Life Style 

Interview. The chapter will be divided in two parts. 

The first part of Chapter 2 will address art production from the general perspec

tive of Art as Symbolic Speech. This will be followed by a discussion of The Use of 

Drawings as Projective Devices. Some words on Color Theory and Application will be 

offered. An overview of the use of Kinetic Family Drawings will begin with a Brief 

History of the Use of Family Drawings in Counseling and then detail a more specific 

history of The Development of Kinetic Family Drawings. This history will include a 

description of the information that can be obtained from Kinetic Family Drawings. A 

discussion of recent research, including the Reliability and Validity of Kinetic Family 

Drawings will be presented. The first part of Chapter 2 will conclude with a rationale for 

the use in this study of Cecil Reynold's "Quick Scoring Guide to the Interpretation of 

Children's Kinetic Family Drawings (KFD)" (1978). 

The second part of Chapter 2 will be concerned with the Adlerian Life Style 

Interview. It will begin with an overview of The Development of the Life Style Interview 

as a formal information gathering projective technique. All sections of the Life Style 

Interview utilized in this study will be thoroughly discussed. These include the Brief 

Personal History, Family Constellation, Parents, and Early Recollections. The informa

tion that is derived from a Life Style Interview will be described. The section will close 

with an overview of research on the Adlerian Life Style Interview and include the results 

of Reliability and Validity studies. 
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The chapter will close with a summary. 

Kinetic Family Drawings 

Art as Symbolic Speech 

The advent of pychodynamic theory, which recognized the existence of an uncon

scious dimension of human experience, provided a foundation for the discussion of 

artistic expression as a realm wherein "the unconscious levels of the subject tend to 

utilize symbols" (Hammer, 1958, p. 6). In her landmark paper, "Art as Symbolic Speech" 

(1955), pioneer art therapist Margaret Naumburg cited psychodynamic theory as the basis 

of her contention that artistic expression should be viewed not from the standpoint of "art 

for art's sake... the external objectification of form, "but as a "personal response to inner 

experience" (p. 436). According to Wadeson, it was the work of Naumburg which estab

lished "the use of art expression as a therapeutic modality" in the 1940's (1980, p. 13). 

Tolstoy believed that in order to define art correctly, one must consider it not as a 

"means to pleasure," but rather "as one of the conditions of human life. Viewing it this 

way we cannot fail to observe that art is one of the means of intercourse between man 

and man" (1971, p. 8). In simpler words, art is communication. 

Noted art historian and educator Sir Herbert Read, contended that "art...is a 

language of symbols" (1966, p 17). "Symbolism is basic to the human mind; to ignore it 

is to suffer a serious deficiency; it is fundamental to thinking" (Cooper, 1978, p. 8). 

Human beings have communicated in graphic images since the beginnings of history. 

"Even in primitive times, men and women used etchings and carvings to express feelings 

and record actions" (Oster & Gould, 1987, p. 3). According to Wadeson: 

...our remote predecessors expressed their relationship to their world in cave 

drawings and sought the meaning of existence in imagery. The beginnings of 

thought itself probably began with the process of symbolization (Greek syn 

"together" and ballein "to throw"). Thus meaning became established by the 
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"throwing together" of the known and the unknown. The concrete image 

could stand for the unknown, the mysterious, the ineffable (1980, p. 13). 

According to Naumburg, "man's long-standing use of symbols as a means of 

communication... art as symbolic speech... has played a major role in both the conscious 

and unconscious cultural expression of man throughout the ages" (p. 435). For Naum

burg, psychodynamic theory confirmed the fact that while "early man and ancient man" 

produced artistic creations in order "to relate himself to the cosmos and search out the 

meaning of existence... we must realize that modern man still draws from his unconscious 

today, as did men of past cultures" (Naumburg, pp. 436-437). Hammer summarized artis

tic expression as an ancient, universal form of speech when he stated, "Primitive man 

attempted to give permanence to his expression entirely by means of pictures. Consid

ered in this light, drawing communication is an elemental, or basic language" (1958, p. 

7).' 

The Use of Drawings as Projective Devices 

Drawings have long been used as an indicator of an individual's personality. 

Leonardo Da Vinci is credited with the first observation of the process of projection. 

Because the mechanism of projection is so powerful and spontaneous, Da Vinci recom

mended that artists engage in long study so as not to assign his or her own experience to 

the object rendered (Kris, 1952). Dorken considered the psychological evaluation of 

graphic art to be the first established projective technique (1952). When any individual 

draws, the inner experience or image, is placed into the outside world as in the mecha

nism of projection (Kris, 1952). 

Clinicians who use drawings as projective devices believe that drawings reveal 

basic truths about the personality, and as such, "are employed as one of the many forms 

of symbolic speech" (Hammer, p. 6). Virshup stated that 

all the marks we make on paper, all the colors and gestures we choose to use, 
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are extensions of thoughts and feeling going on inside of ourselves. There

fore, our drawings... are, in a very real sense, a description of how we perceive 

ourselves on an unconscious level: By drawing this way, we are able to make 

our unconscious more conscious (1978, p. 13). 

Similarly, Klepsch and Logie defined projective drawings as a form of speech or 

language, and in their definition, language 

is given its broadest meaning. It is Every action which proceeds from the 

human body, for we communicate not only with words but with unconscious 

gestures, ways of sitting, standing and walking, styles of dancing and hand

writing, choreography, creative writing, music, and art. Whether the subject 

wills it or not, the self is projected into each of these activities and revealed 

to the careful observer (1982, p. 5). 

Emanuel Hammer contended that when discussing the mechanism of projection 

"it may safely be said that every act, expression, or response of an individual— his 

gestures, perceptions, feelings, selections, verbalizations, or motor acts— in some way 

bears the stamp of his personality" (p. 5). 

Remarkably similar language is used by Adlerian Psychologists when defining the 

Adlerian construct of life style: 

To understand life style is to think in terms of movement and pattern. It is to 

recognize an individual person moving in characteristic style in every situ

ation, and to know how to identify every thought, feeling, and action of that 

person as having its place in coherence with this unmistakably unique pattern 

(Powers & Griffith, 1987, p. 7). 

Tolstoy expressed the power of projective drawings very simply: "whereas by 

words a man transmits his thoughts to another, by art he transmits his feelings" (1971, p. 

9). The value of art for civilization according to Read "lies in its power to communicate 
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feelings and intuitions that would otherwise remain suppressed" (1966, p. 17). It is 

precisely the ability of graphic expression to express feelings that makes projective 

drawing so powerful in the counseling process. It is difficult to hide one's feelings when 

drawing. Drawings capture symbolically, on paper thoughts and feelings and make "a 

portion of the inner self visible...the work reflects the person" (Klepsch et al., p 6). 

Jung called the symbol "a psychic transformer of energy "and pointed out that it 

has "an eminently 'healing' character, that it helps to restore wholeness as well as health" 

(Jacobi, 1959, p. 100). Indeed, when the symbol is acknowledged and examined during 

the counseling process it can become a powerful vehicle for discovery. 

The symbol awakens intimations speech can only explain... The symbol 

strikes its roots in the most secret depths of the soul, language skims 

over the surface of the understanding like a soft breeze...Only the symbol can 

combine the most disparate elements into a unitary impression... Words make 

the infinite finite, symbols carry the mind beyond the finite world of becom

ing, into the realm of infinite being. They awaken intimations; they are tokens 

of the ineffable, and like it they are inexhaustible (Bachofen, 1954, p. 52). 

Many clinicians believe that drawings may be more articulate than speech since 

"in the acquisition of social skills, we all strike a balance for ourselves between inhibition 

and expression of feeling. Unfortunately, most of us learn inhibition somewhat better 

than expression; it is safer" (Virshup, 1978, p. 30). Wadeson elaborated on Tolstoy's 

point about the difference between words and art: 

Because verbalization is our primary mode of communication, we are more 

adept at manipulating it and more facile in saying what we want to say and 

refraining from saying what we don't want to say than through other commu

nicative modes. Art is a less customary communicative vehicle for most 

people and therefore less amenable to control. Unexpected things may burst 
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forth in a picture sometimes totally contrary to the intentions of its creator. 

This is one of the most exciting potentialities in art therapy. Unexpected 

recognitions often form the leading edge of insight, learning, and growth 

(p. 9). 

Graphic art expression can provide many clients with perspectives which may not 

be part of their normal day-to-day experience. People in our complex society, over

whelmed with input from the environment, often compensate for the overload by block

ing out many of the auditory messages that come their way. This habit of tuning out 

auditory input can hamper the highly verbal process of counseling. Drawing gives clients 

the opportunity to actually see what they have been trying to say, or perhaps have needed 

to say. Art therapist Helen Landgarten described the process: 

The nonverbal aspect of art psychotherapy holds an important and unique 

position in the realm of mental health work, for it gives the clients an oppor

tunity to listen with their eyes. This is especially significant in our current 

society, where we are constantly bombarded by speech through personal 

contact and the communication media. The common tendency of individuals 

to "tune out" what they prefer not to hear makes the visual image a powerful 

tool for treatment (1981, p. 4). 

Drawings provide clients with what might be called "safe access" to their feel

ings. When clients see their feelings in drawings, they may perceive the situation as safer 

than if they had been asked to look for the feelings within themselves. When people draw, 

"feelings or ideas are at first externalized in an object (picture). The art object allows the 

individual, while separating from the feeling, to recognize the feelings. If all goes well, 

the feelings become owned and integrated as a part of the self' (Wadeson, p. 10). 

In addition to the issues already discussed Hammer listed a large number of 

explanations for the growing use of projective drawings in counseling. Among those are 
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the following: 

(1) Drawings are relatively simple to administer. 

(2) Total response time is comparatively short thus affording rich returns in terms 

of time and energy expended. 

(3) Drawings afford a minimally-threatening, maximally-absorbing introduction 

to counseling. 

(4) A nonverbal projective technique has obvious advantages with young chil

dren, the painfully shy, those of concrete orientations and others. 

(5) Empirical evidence is beginning to suggest that drawings may constitute a 

clinical instrument which descends to the more primitive and deeper layers of 

personality (1958, pp. 609-610). 

Color Theory and Application 

Color has been used for symbolic and expressive purposes since the beginnings of 

human consciousness. "To begin from the beginning, that is, with the Bible, one of the 

earliest acts pertaining to coloi was discerning between light and darkness" (Betensky, 

1973, p. 321). "Man's life was dictated by two factors beyond his control: night and day, 

darkness and light. Night brought about an environment in which action had to cease" 

(Scott, 1969, p. 11). Throughout history, exhaustive studies have been conducted based 

on the basic polarity of light and darkness/activity and inactivity. Goethe asserted that 

colors "produce a corresponding influence on the mind. Experience teaches us that 

particular colors excite particular states of feeling" (1820, paragraph 762). Goethe left 

the exact study of the psychodynamics of color to a later time. Rorschach, in 1942, was 

one of the first modern clinicians to emphasize the relationship between color and emo

tion (Oster et al., p. 11). An exhaustive investigation of the history of color research is 

beyond the scope of this project. 

Color played a role in this study, and some of Goethe's original speculations led 
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to theories upon which some of the assumptions in this project were based. The Kinetic 

Family Drawings in this study were produced by individuals who were supplied with 14 

crayons. Kinetic Family Drawings were originally designed to be executed with No. 2 

pencils (Burns and Kaufman, 1970,1972), (Burns, 1982). Because color can deepen and 

enrich the meanings of symbols, the participants were requested to produce a chromatic 

drawing rather than an achromatic one. The addition of color produces "an instrument 

which taps a deeper personality layer" than do achromatic drawings and "provides a 

richer and more accurate picture of the hierarchy of the patient's conflicts and defenses" 

(Hammer, p. 234). Further, Jolles believed that colors "add finer nuances to the personal

ity picture" (1958, p. 238). 

Bach developed a system of color analysis through her work with severely ill 

patients (1966). She believed that "every colour has at least two aspects, a stronger and a 

weaker one, corresponding to opposite states of life-feeling ('Lebensgefuhl')" (p. 18). In 

other words, the same color may be symbolic of opposite states, depending upon whether 

its use was intense or pale. Bach also warned that "any color in the wrong place should 

put us on the alert" (p. 19). Young (1988,1989) elaborated and expanded on Bach's 

system of color analysis. The reader is asked to refer to Appendix E for the complete 

listings of the Bach and Young color interpretation guides. 

Certain basic concepts regarding color theories were recommended to be consid

ered by the expert picture judges during the picture interpretation process. The pressure 

and intensity with which the crayons were utilized is significant to note. "Some subjects 

approach the crayons with the hesitant anxiety so characteristic of their customary every

day patterns of behavior. Their crayon lines are faint and uncertain..." (Hammer, p. 231). 

Hammer also emphasized the importance of noting the individual's overall approach to 

the use of color. People who restrict their color choices to the "safer black, brown or 

blue," wrote Hammer, "reveal their personality constriction and interpersonal uncertain
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ties by not daring to open up with the bolder reds, oranges and yellows" (p. 231). Ham

mer's theories were confirmed by Robinson (1975) who found a "significant relationship 

between color preference and degree of extraversion. Introverts prefer cooler and calmer 

tending colors over warmer and more intense ones and vice versa for extraverts" (p. 702). 

Additionally, in the color interpretation systems utilized by Young (1988,1989) the 

warmer colors often represent energy. It is recommended that the presence or absence of 

energy (warm colors) should be a topic of discussion with the client (Young, 1988). 

In the introduction to Burns and Kaufman's Actions. Styles and Symbols in 

Kinetic Family Drawings. Louise Bates Ames cautioned that "in any attempt at hypothe

sizing the unconscious expression of any single symbol one must weigh the alternate and 

sometimes seemingly incompatible interpretation" (1972, p. vi). Her warning applies 

equally to the inteipretation of colors. Oster and Gould also cautioned, "color can be 

highly subjective in meaning; therefore, it is especially important for the clinician to pay 

particular attention to his or her clients' idiosyncratic responses to color" (p. 12). In the 

words of Reynolds, "individual signs should not be interpreted in isolation or as abso

lutes" (1978, p. 490). 

The History of Family Drawings in Counseling 

Both Individual Psychologists and clinicians who use family drawings as projec

tive techniques recognize the impact of the family as a "dynamic interacting force, which 

influences the growth and development... and self-concept "of the offspring (Wohl & 

Kaufman, 1985, p. 49). A family's history, dynamics and value structure mandate atten

tion because the "self evolves through the internalization of the parents' or parental 

figures' feelings and values" (Wohl et al., p. 49). One way information is gathered about 

these family dynamics is through the use of family drawings. 

DiLeo explained the substantial difference between the information elicited in the 

drawing of a person and the drawing of the family. He contended that when asked to 
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draw a person, individuals 

respond by drawing their concept of the body image, a predominantly cogni

tive response. But when asked to draw their family, the response will tend to 

be colored by affective elements... It is precisely this mobilization of feelings 

that... confers upon it significance as an expression of ... emotional life 

(1973, p. 100). 

The family drawing is therefore viewed as a projective technique which reveals individu

als' feelings about the people who have the most powerful formative influences on them. 

Although many prominent writers (Shearn & Russell, 1969; Sims, 1974; 

O'Brien & Patton, 1974; Klepsch & Logie, 1982) gave credit to Hulse (1951,1952) for 

first suggesting the family drawing technique, the author's investigation of the literature 

identified the work of Appel (1931) as the earliest reference to such a technique. In his 

article, "Drawings by Children as Aids in Personality Studies," Appel (1931) stated, 

"with drawings of the parents, siblings, and relations, we soon have a vivid picture of 

family background, interactions and relationships" (p. 130). Appel seems to have been 

the first to suggest a "kinetic" approach to the family drawing. He wrote, "the request to 

draw one doing something starts the child off on the description of some characteristic 

attitude in the behavior of that personality" (p. 131). 

The traditional Family Drawing as suggested by Hulse (1951, 1952) and used by 

others (Hammer, 1958; Koppitz, 1968; Deren, 1975) was designed to "give insight into 

a child's perception of the family constellation,... and the child's concept of himself, his 

anxieties, and his fantasies" (Klepsch et al., p. 77). Instructions for the drawings were to 

"Draw a picture of your whole family, you can draw it any way you want to" (Koppitz, 

1983, p. 425). 

According to Koppitz 

Family Drawings are analyzed for the presence or absence of family 
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Tnexnuers (including the child himself or herself); for additions of imaginary 

people who are not family members; for the relative size, position, and 

distance of the figures from each other, for elaborations or omissions of in

dividual features; and for the interaction or lack of interaction between figures 

(p. 425). 

Shearn and Russell (1969) designed an extension of Hulse's technique in which 

the more open-ended instructions, "draw a picture of a family" were given. Drawings 

were obtained from one or both parents, as well as from the child in the hopes of making 

possible a "comparison of the various ways in which the family situation was perceived, 

by the child, mother and/or father" (Shearn et al., p. 35). The authors found the technique 

to have a high degree of clinical utility because the comparison of the drawings "leads to 

some interesting inferences... which can be considered as leads to be explored in therapy 

with the family" (Shearn et al., p. 44). 

The Development of Kinetic Family Drawings 

While it is possible to obtain "useful information" from Hulse's family drawing 

approach, "the drawings tend to be relatively static and rigid" (Sims, 1974, p. 87). Burns 

and Kaufman (1970) developed an approach to family drawings which "focuses on the 

movement rather than on the figures themselves" (Sims, p. 88). The Kinetic Family 

Drawing (K-F-D) (Burns & Kaufman, 1970,1972; Burns, 1982) asks the individual to 

"Draw everyone in your family, including you, DOING something. Try to draw whole 

people, not cartoons or stick people. Remember, make everyone DOING something— 

some kind of action" (1972, p. 5). The addition of movement, Burns and Kaufman 

explained, yields additional information which "would shed light on the child's interper

sonal relationships" (Wohl, et al. p. 50) because the element of movement imputes "pur

pose to various family members" (O'Brien et al., p. 156). K-F-Ds are analyzed for 

action, the "movement of energy between people and/or objects, and reflects anger, love, 
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denial, or isolation," and symbols which are loosely interpreted according to psychody-

namic theory (Koppitz, p. 425). Burns and Kaufman discussed and illustrated a large 

number of different symbols and cautioned against "overinterpretation or misinterpreta

tion of these symbols" (Koppitz, p. 425. The way to avoid overinterpretation or misinter

pretation, according to Hammer, is to ask the subject such questions as, "What if the 

drawing came to life? What would be happening? Who would go? Who would stay? 

Who would nurture? Who would hate? Who would love? What feelings are flowing 

from the father, or mother, or siblings, or self?" (1985, p. xv). 

Kinetic Family Drawings reveal information about "intimacy and distance, emotional 

tone in the family, pleasantness or unpleasantness in the home setting, and feelings of 

who is closest to whom" (Hammer, p. xv). The French psychologist, Luquet pointed out 

that 

both the child and primitive draw elements which they consider essential, 

drop out others which may not concern them, and then include aspects which 

are known to be there but are not visible. The goal, then, of both child and 

primitive, as analyzed by Luquet, is not "objective realism" but what he calls 

"mental realism" (Naumburg, p. 438). 

In the words of Luquet, Kinetic Family Drawings reveal not "what the eye sees," but 

"what his spirit knows "(1930, p. 67). 

Reliability and Validity 

When Burns and Kaufman first presented the Kinetic Family Drawing technique 

in 1970, they reported "collecting over 10,000 drawings; however, no normative data and 

no scoring system" were reported (O'Brien & Patton, 1974, p. 156). In a later volume, 

Burns and Kaufman (1972) presented a scoring system with attention given to various 

symbols. A scoring manual, a grid and analysis sheet were included in the 1972 volume. 



Sims' (1974) comparison of findings from K-F-Ds and the Family Relations 

indicator found K-F-Ds to be "a valid technique to investigate disturbed parental rela

tions" (p. 88). The research of Schornstein and Derr (1978) found K-F-Ds useful in 

evaluating family dynamics in child abuse cases (Oster et al., p. 80). K-F-Ds were found 

to be a valid measure to determine whether children are normal or disturbed in a study by 

Levenburg (1975). Wright and Mclntyre (1982) found K-F-Ds "reliably discriminated-

depressed and normal subjects and detected treatment effects. Interrater reliability ... was 

extremely high" (p. 860). Certain K-F-D variables were proved valid in differentiating 

between children from alcoholic and nonalcoholic families in research conducted by 

Gardano (1988). Research by Brewer (1980) found significant associations between the 

behavioral style of individuals and the interactions depicted in Kinetic Family Drawings. 

Annunziata (1983) found children of divorce to manifest significantly more emotional 

indicators in their K-F-Ds than do children from intact families. 

A number of researchers (O'Brien &Patton, 1974; Reynolds, 1978; Myers, 

1978; Thompson, 1975; Mostkoff & Lazarus, 1983) have devised objective scoring 

systems for Kinetic Family Drawings. The general consensus of all researchers is best 

summarized by Mostkoff and Lazarus whose study showed that "it is possible for an 

objective scoring system to be developed" for Kinetic Family Drawings which has "high 

interjudge reliability" (1983, p. 20). 

Despite attempts on the part of researchers to apply "strict methodology utilizing 

statistical analysis of quantifiable data" to Kinetic Family Drawings, Wadeson warned 

that such procedures may be incompatible with the product being evaluated (p. 319). She 

wrote, "in pictorial style and content the whole is often more than the sum of the parts 

and cannot be adequately described by such a reductionistic process" (p. 319). Hulse 

rejected "objective scoring of these variables in favor of a 'Gestalt' approach in using 

family drawings diagnostically" (O'Brien et al., p. 156). According to Hammer, one of 
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the strengths of projective drawings is their ability to "reflect an impression of the whole 

individual as an organized Gestalt... The interpreter can step back from the protocol and 

see it in its entirety" (1958, pp. 608-609). According to Young, the first question to ask 

when approaching a drawing is: "How would it feel if you could walk right into the 

picture?" (1988,1989). The overall impression, the total gestalt is more important than 

any single color, action, style or symbol. "No single item or sign on a drawing is by itself 

diagnostically meaningful... a given attitude can be expressed in several ways... one sign 

may have several meanings" (Koppitz, 1983, p. 426). Drawings can provide a great deal 

of information and insight into an individual's self-concept, attitudes, concerns and 

wishes if utilized in a non-rigid, practical manner. "Drawings are not tests and cannot be 

treated as such. The value derived from... drawings depends on the knowledge, experi

ence, and skill of the examiner" (Koppitz, p. 426). 

A Quick-Scoring Guide to the Interpretation 

of Children's Kinetic Family Drawings (KFD) 

Cecil R. Reynolds (1978) designed his "Guide" to assist "psychologists already 

familiar with the KFD" because, as he stated, "The collation and searching of the litera

ture on interpreting human figure drawings and thorough use of the KFD interpretive 

manual, while commendable, is very time-consuming even to the experienced psycholo

gist" (pp. 489-490). It is for the same reasons that Reynolds's "Guide" was supplied to 

the picture experts who participated in this study. In his "Guide" Reynolds lists thirty-

two potentially significant clinical signs which may appear in K-F-Ds and their possible 

interpretive domains. He cautioned, however, that "the mere listing of clinical indica

tors... is in no way sufficient to interpret KFD properly. Individual signs should not be 

interpreted in isolation or as absolutes. The best use will be made of the KFD when 

viewed in its gestalt" (p. 490). 

It was in the same spirit that Reynolds's "Guide" was given to the picture judges 



29 

who participated in this study. The judges were instructed to use the "Guide" as a general 

reference for interjudge consistency, and not as a rigid scoring system. 

The Adlerian Life Stvle Interview 

The Development of the Life Style Interview 

In the nineteenth century medical experiments with hypnosis gave rise to explana

tions for human behavior based on the hypothesis that there exists an unconscious dimen

sion of human experience and thought which limits and perhaps dictates conscious 

processes (Powers & Griffith, 1987). Sigmund Freud, Carl Jung, and Alfred Adler all 

pioneered efforts to explore this hypothetical unconscious realm. 

In Adler's theory of personality which he called Individual Psychology, the 

individual is viewed as an indivisible unity and "the polarities of conscious and uncon

scious" are "meaningless except as subjective experiences of the whole person" (Mosak, 

1984, p. 57). To the Individual Psychologist the understanding of an individual's behav

ior is dependent upon understanding the individual's holistic cognitive organization 

which Adler called the life style. Before 1926, Adler's term for this cognitive organiza

tion was "guiding image," "guiding line," and especially "life plan" (Ansbacher, 1969, p. 

xvi). In 1926, Adler began using the term "life style" for this cognitive organization. In 

the words of the noted Adlerian scholar, Heinz Ansbacher: 

For Adler, life style represented the organismic idea of the individual as active 

rather than merely re-active; of the purposiveness, goal-directedness, unity, 

self-consistency, and uniqueness of the individual; and of his ultimate self-

determination. Man is seen as a socially embedded unity, striving for a goal 

of significance, in whom all partial processes are subordinated to the overall 

life plan. All this is included in the concept of life style (1969, p. xvii). 

The life style is the set of convictions unique to each individual which were developed 

early in life and which provide an "indivisible pattern of consistency connecting every 



movement of the person" (Powers, et al., p. 6). These convictions "are the fictions 

according to which we act and of which we are not conscious" (Dinkmeyer, Dinkmeyer 

& Sperry, 1987, p. 32). A major goal of Adlerian counseling is to "bring unconscious 

decisions to a conscious level" by revealing to the client his or her life style (Crowder, 

1989). 

The Life Style Interview developed as a means of assessing the uniqueness of the 

individual. Interpretations of the Life Style Interview help make conscious to the individ

ual the decisions which were made in childhood. "This collection of personal concepts is 

known in Adlerian terminology as 'private logic' and represents" the individual's "deep

est views of self and others and life" (Manaster & Corsini, 1982, p. 10). Early Individual 

Psychologists "merely listened to the patient over a period of interviews, and as the 

patient produced the data, the life style was formulated through accretion of interpreta

tions of discrete data until a global pattern could be discerned and described by the 

therapist" (Shulman & Mosak, 1988, p. 253). Indeed, some Adlerian counselors continue 

to gather information in that way. 

According to Shulman and Mosak (1988), although Adler (1917) and other 

Adlerians (Alexandra Adler, 1973 [1950]; Wexberg, 1929/1970) devised questionnaires, 

none was intended to lead to a life style formulation until Rudolf Dreikurs developed his 

"Guide for Initial Interviews Establishing the Life Style" which was part of his paper, 

"The Psychological Interview in Medicine" (1953/1954). A number of formats for the 

Life Style Interview have been developed by Individual Psychologists over the years and 

practitioners are free to "develop a derivation of any of these questionnaires, stressing 

questions thought to be important" (Manaster et al., p. 180). Regardless of which ques

tionnaire is utilized, the goal is to understand "the whole person, body, soul, and mind, in 

his social and ecological environment" (Ackerknecht, 1976, p. 45). 



The Life Style Interview 

The Life Style Interview (Appendix F) used in this study is divided into three 

general sections: (1) Brief Personal History, (2) Family Constellation which was divided 

into Sibling Constellation and Parents and (3) Early Recollections. 

Brief Personal History 

Adlerian counseling is "an educational process calling for cooperation and trust" 

(Manaster et al., p. 152) which has four goals: "(1) establishing and maintaining a 'good' 

relationship; (2) uncovering the dynamics of the patient, his life style, his goals, and how 

they affect his life movement; (3) interpretation culminating in insight; and (4) reorien

tation" (Mosak, 1984, p. 75). The Brief Personal History section of the interview serves 

to assist in the establishment or maintenance of the therapeutic relationship by defining 

the relationship as "a cooperative learning venture on the part of both" the counselor and 

the client (Manaster et al, p. 152). When asked to explain about their names, clients have 

the opportunity to act as the experts. At the same time they begin to realize that the 

counseling experience provides a "psychologically safe" opportunity to "do something 

new with something old" (Young, 1989). Further, information about an individual's 

name can provide both the client and the counselor with a "sense of context... a frame

work for thinking about the client's family of origin, values, and religious attitudes" 

(Powers et al., p. 33). Family myths which emerge out of information about namesakes 

can "confer status on the family and its members" and "give meaning to the lives of 

family members" by allowing them "to be something special" (Shulman et al., p. 135). 

Family Constellation 

The Family Constellation section of the Life Style Interview derives information 

about the individual's family constellation, the theory which many consider to be one of 

Adler's main contributions to psychology (Shulman et al., p. 27). The family constella

tion has been described as "the sociopsychological configuration of a family group" 



(Shulman & NikeUy, 1971, p. 35). Fundamental to Adlerian thought is the assumption 

that "all behavior occurs in a social context" and as such, cannot be studied in isolation 

(Mosak, p. 56). Examination of the client's early childhood situation gives insight into 

this context and "reveals the field of early experiences, the circumstances under which 

there developed personal perspectives and biases, concepts and convictions... fundamen

tal attitudes and approaches to life which are the basis for... personality" (Dreikurs, 1967, 

p. 137). The Family Constellation section of the Life Style Interview discloses the family 

dynamics which the individual experienced as a child as well as the individual's "charac

teristic direction of movement in response" (Shulman et al., p. 29). According to 

Dreikurs the direction of movement follows a fundamental law: the child trains itself in 

those qualities by which it hopes to achieve significance in the family structure (Dreikurs, 

1953, p. 41). 

One of the most basic tenets of Adlerian theory is that "the wish to belong and to 

be accepted is a basic goal of human behavior" (Shulman et al., p. 29). "People move 

toward self-directed goals, which they feel will give them a place in the world, will 

provide them with security, and will preserve their self-esteem" (Mosak, p. 57). The 

Sibling Constellation section provides information about the manner in which the chil

dren in the family dealt with competition and strove to achieve positions of belonging and 

significance within the family structure. 

An individual's position in the sibling constellation is discussed in Adlerian theory 

in terms of birth order. Birth order refers to the five positions that exist within the sibling 

constellation and which tend to have recognizable characteristics later on in life. Adler 

included the following features in his description of the effects of birth order on personal

ity: 

(1) Children in the same family are not born into the same environment. 

(2) It is not the actual order of birth (the ordinal position), but the psychological 



situation (the perceived position) which is important. 

(3) Marked differences in age between siblings tends to reduce competition 

between them. 

(4) Birth order is not an absolute determinant, only an influence 

(Adler, 1964, pp. 96-120). 

According to Shulman and Mosak (1988), "the most frequent characteristics of 

each ordinal position in normal family structure" is as follows: 

Only Child. The only child never had a rival. Peers tend to be curiosities rather 

than competitors. However, the only child may have been pampered and 

never learned to share. The only child may share some features with the 

first born, or obversely, the youngest. 

First-born. The first-born once had it all to himself/herself and would still prefer 

to be the first and foremost. He/she tends to feel entitled to rank and is 

often achievement oriented. 

Second child. The second child started late and has to catch up. Someone always 

seems ahead of him/her, a standard bearer against whom one measures one

self. 

Middle child. The middle child has a standard bearer in front and a pursuer in the 

rear. Surrounded by competitors, the middle child may feel squeezed into a 

small area in search for significance. 

Youngest child. The trail is well broken for the youngest and the guidelines are 

clear. The youngest is never dethroned. On the other hand, he/she has 

much ground to cover in order to catch up (1988, p. 31). 

The second half of the Family Constellation section, Parents, provides informa

tion about the individual's childhood perceptions of her or his parents. Dreikurs (1957) 

described parental "guiding lines," stating: 
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The relationship between father and mother establishes the pattern for all 

interpersonal relationships in the family. If they are competitive with each 

other, the spirit of competition will characterize all the family 

relationships...Whether parents are orderly or disorganized, cooperative or 

antagonistic, the family atmosphere will present its characteristic pattern to 

the children as a standard of life (1957, p. 9). 

Parents provide models from which their children develop basic convictions about 

gender roles and values by watching their parents and drawing conclusions about "how 

men behave, how women behave, how adults relate to each other, how they meet crises, 

what they consider important, and what they consider proper" (Shulman et al., p. 45). 

From these modeled approaches to life the individual chooses what part will be imitated 

and what part will be rejected. Parents as well as other significant adults and older 

children provide individuals with models which they use to evaluate "the meaning of 

gender in preparation for taking part as a man or as a woman" (Powers et al., p. 23). 

Earlv Recollections 

In the third and last section of the Life Style Interview entitled Early Recollec

tions, memories of specific incidents that occurred in the early childhood situation are 

recorded. These memories are called Early Recollections or ER. According to Munroe, 

"Adler's routine request for a first memory was actually the first approach toward the 

projective-test methodology now so widely used. Adler's notion of comparing people on 

the basis of their spontaneous 'conscious' reaction to a fairly simple but dynamic ques

tion is the very core of contemporary projective techniques" (1955, pp. 428-429). Memo

ries are a function of the mind which are used "to select present and future choices of 

behavior; so they influence direction of goal movement" (Shulman et al., p. 61). "Of all 

our movements, the activity of remembering is the most characteristic. It is in this activ

ity that we reveal the style of our movement in purest form" (Powers et al., p. 185). 
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Adler considered early childhood recollections to be of special significance because they 

show the style of life in its origins and in its simplest expressions (Adler, 1958). In 

Adler's words 

Among all psychological expressions, some of the most revealing are the 

i n d i v i d u a l ' s  m e m o r i e s .  H i s  m e m o r i e s  a r e  t h e  r e m i n d e r s  h e  c a r r i e s  w i t h  

him of his own limits and of the meaning of circumstances. There are no 

"chance memories": out of the incalculable number of impressions which 

meet an individual, he chooses to remember only those which he feels, 

however darkly, to have a bearing on his situation. Thus, his memories 

represent his "Story of My Life"; a stoiy he repeats to himself to warn him or 

comfort him, to keep him concentrated on his goal, and to prepare him by 

means of past experiences, so that he will meet the future with an already 

tested style of action (Ansbacher et al., 1967, p. 351). 

When Early Recollections are being elicited, instructions similar to the following 

are given: "Think back, as far as you can. What is the first incident you can remember 

from your life? Something about which you can say, 'One day I remember..."' (Shulman 

et al, p. 111). In addition to the narrative of the incident, the individual is asked her/his 

age at the time of the incident, the most vivid moment in the incident, the feeling associ

ated with the incident, and the reason for the feeling. 

Powers and Griffith (1987) identified five aspects of an Early Recollection inter

preters should consider when attempting to achieve "a sense of the whole world of 

another's experience" (p. 188). The five areas are: 

(1) Context. This includes family background, age of the individual, whether the 

incident is associated with the timing of a significant event in the family 

cycle, such as the birth of a sibling, and so on. 

(2) Content. Details related to the incident should always be noted. 
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(3) Gender. Attitudes regarding gender emerge when memories include people 

primarily of one sex, or if a gender is portrayed as good or bad, active or 

passive. 

(4) Movement. Who moves, and how, in what direction, and with 

what effect? 

(5) Evaluation. What affective meaning does the individual attach to the inci

dent? What conclusions did the individual reach about life because of the in

cident? (pp. 188-192). 

Reliability and Validity 

The Life Style Interview is not a test, "not a psychiatric diagnosis, not a mental 

status examination, not an assessment of psychopathology... The life style is basically a 

statement about personality" (Shulman et al., p. 256). Nonetheless, Individual Psycholo

gists have long considered the Life Style Interview an efficient way to understand an 

individual's personality because it reveals the "series of concepts about self, about others, 

and about life which form that person's essential philosophy" (Manaster et al., p. 101). 

Although the Life Style construct is a central one in Adlerian Psychology, research has 

been relatively scarce. 

In 1971, although Gushurst considered the validity of life style analysis to be an 

"open question," he interpreted the results of research by Madison (1966) as "indirect, 

but substantial research evidence that both demonstrates the utility of these procedures, 

and argues strongly for the validity of life style analysis" (p. 38). In Madison's research, 

behavior patterns were studied which showed that major aspects of the subjects' lives 

"seemed to be continuations of the patterns established in their early interactions with 

their families" (Gushurst, p. 38). Research by Bolf (1978) supported the Adlerian propo

sition that neuroses are interrelated through central life style themes. Davis (1979) 

showed the construct of life style to be viable and communicable among expert and 
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novice counselors. Research by Chandler and Willingham (1986) found empirically valid 

the basic Adlerian assumption about life style, "that a client's perceptions of early child

hood family influence are significantly related to the established life-style" (p. 394). 

Taylor's (1975) review of validation studies of Early Recollections concluded that ERs 

are a "useful and rapid method of personality appraisal which correlates well with other 

assessment tools, but not a tool at this time to diagnose clinical psychopathology" 

(Shulman et al., p. 73). 

Davis's research (1979) found significant inteijudge reliability for a written form 

of the life style interview with both novice and expert judges. 

Ferguson (1964) also found "highly significant interjudge reliability, in terms of accuracy 

of LS-ER matchings; however, diagnoses were not above chance accuracy" (p. 411). 

Magner-Harris, Riordan, Kern and Curlette (1979) concluded that their research which 

found statistically significant agreement among Adlerian judges also "supports the 

Adlerian contention that certain traits tend to cohere because of the basic unity and self-

consistency of personality" (p. 200). Research by Savill and Eckstein (1987) which 

showed that changes in ERs reflect changes in outlook and mental status suggested that 

"ERs may indeed be a viable index of mental status. As an index of mental status, ERs 

appear to be dynamic, being capable of reflecting fluctuations in mental status within a 

relatively short period of time" (p, 115). 

Summary 

This chapter surveyed the literature regarding the two projective devices under 

scrutiny in this study: Kinetic Family Drawings and the Adlerian Life Style Interview. 

The discussion of Kinetic Family Drawings began with a discussion of art as 

symbolic speech and presented a rationale for the use of drawings as projective devices. 

Color theory was briefly described. Then an overview of the history of the use of family 

drawings in counseling was presented which was followed by a more specific discussion 
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of Kinetic Family Drawings. Much of the research regarding the reliability and validity 

of K-F-Ds was considered. 

The second half of this chapter was concerned with the Adlerian Life Style Inter

view and it opened with a description of the development of the Life Style Interview as 

an information gathering device. All parts of the Life Style Interview that was used in 

this study were explained: Brief Personal History, Family Constellation, and Early Recol

lections. The reliability and validity of the Life Style Interview was discussed. 

Chapter 3 presents the methodology applied in this study. The subjects, instru

ments, data collection, and methods of analysis will be described. The chapter will end 

with a summary. 
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CHAPTER 3 

METHODOLOGY 

This chapter will include a discussion of the methodology utilized in this study. 

The following sections will be included: Subjects, Instruments, Data Collection, Meth

ods of Analysis, and Summary. 

Subjects 

The subjects interviewed for this study were full or part time students enrolled at a 

university in the southwest. There were five female and five male participants. The 

subjects ranged in age from 18 to 28 years. All subjects participated on a voluntary basis 

and agreed that all materials would become the property of the interviewer (Appendix A). 

Assessment Instruments 

Two projective techniques were used to gather information in this study. The 

subjects were first asked to draw a Kinetic Family Drawing of their family when they 

were five years old. Upon completion of the drawings the subjects answered three brief 

questions about their pictures. The subjects were then asked to complete an Adlerian Life 

Style Interview. The following sections include descriptions of the two projective tech

niques. 

Kinetic Family Drawing (Appendix E) 

In this section Kinetic Family Drawings will be discussed in terms of their simi

larity to Adlerian Life Style Analysis in order to provide a rationale for comparing the 

two projective instruments. According to Adlerian theory it is assumed that early experi

ences are formative and therefore "more important than later experiences" (Shulman & 

Mosak, 1988, p. 119). Further, Adlerians assume that "early learning influences later 

learning, that both disabling attitudes (discouragement) and enabling attitudes develop 

early and influence later behavior" (Shulman et al., p. 120). Therefore, when information 

about the family constellation is elicited in the life style assessment process, the questions 



40 

are asked in terms of the individual's early childhood perspective. The family constella

tion information "provides a brief portrait of the individual's early social world—the 

influential forces to which he reacted, and the raw material from which he selected, in 

creating an apperceptive framework to assist his survival and progress through life" 

(Gushurst, 1971, p. 30). 

In an attempt to elicit the similar early childhood perspective from a Kinetic 

Family Drawing, the writer requested the subjects to "draw a picture of your family, 

including you, when you were five years old, with everyone in the picture DOING 

something" (Appendix C). 

"The life style is the line of movement as the person goes through life" (Shulman 

et al., p. 16). By adding the kinetic factor to family drawings, i.e., having "everyone in 

the picture DOING something," Burns and Kaufman allowed the individual "to impute 

movement and purpose to various family members" (O'Brien & Patton, 1974, p. 156) 

which are precisely the dynamics upon which Adlerian theory is based. One of the 

foundations of Adlerian Psychology is that all behavior is purposeful. "Anyone who 

wants to understand Individual Psychology correctly must orient himself by its clarifica

tion of the unitary purposefulness of [the] thinking, feeling, willing, and acting of the 

unique individual" (Adler, 1979, p. 52). 

According to Myers "actions in KFDs are movements of energy between people 

and objects. According to Burns and Kaufman, certain objects and depicted actions are 

said to have energy invested in them. These 'fields of force' reflect such things as inhibi

tion, anger, competition, and need for affection" (Myers, 1978, p. 358). Both Kinetic 

Family Drawings and Adlerian Life Style Assessments reveal purpose and movement. 

A thorough use of the interpretive manual for Kinetic Family Drawings (Burns & 

Kaufman, 1972) "while commendable, is very time-consuming even to the experienced 

psychologist" (Reynolds, 1978, p. 489). Therefore, Cecil R. Reynolds's "Quick Scoring 



41 

Guide to the Interpretation of Children's Kinetic Family Drawings (KFD)" (1978) was 

adopted for use in this study. Reynolds referred to his guide as a "quick reference" and 

warned that "the mere listing of clinical indicators and their possible interpretive domains 

is in no way sufficient to interpret the KFD properly. Individual signs should not be 

interpreted in isolation or as absolutes" (Reynolds, p. 490). This is in keeping with the 

approaches to family drawings taken by Hulse (1951) and Burns and Kaufman (1972). 

Hulse rejected an "objective scoring of these variables in favor of a 'Gestalt' approach in 

using family drawing diagnostically" (O'Brien et al., p. 156). Burns and Kaufman (1970) 

warned "that in any attempt at hypothesizing the unconscious expression of any single 

symbol one must weigh the alternate and sometimes seemingly incompatible interpreta

tion" (Ames, 1972, p. vi). It was in the same spirit that Reynolds's "Quick Scoring 

Guide" was adopted for use in this study. The judges were instructed to use Reynolds's 

guide as a general reference and not as a rigid scoring system. "Drawings are not tests 

and cannot be treated as such" (Koppitz, 1983, p. 426). 

A further refinement of picture interpretation involves the consideration of where 

elements of the drawing are placed on the page. This aspect was stressed in the work of 

Bach (1966), Jolles (1971), and Young (1989) and guidelines were summarized for use by 

the picture judges in this study. 

Kinetic Family Drawings were originally designed to be executed with No. 2 

pencils (Burns et al., 1970,1972), (Burns, 1982). According to Hammer (1958), the 

addition of color produces "an instrument which taps a deeper personality layer" than do 

achromatic drawings and "provides a richer and more accurate picture of the hierarchy of 

the patient's conflicts and defenses" (p. 234). Jolles contended that colors "add finer 

nuances to the personality picture" (1958, p. 238). The subjects in this study were pro

vided with a sheet of white typing paper and a selection of fourteen crayons with which 

to draw the Kinetic Family Drawing. The crayons provided were red, orange, yellow, 
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green, blue, purple, brown, black, white, grey, pink, peach, silver and gold. 

Hammer emphasized the importance of noting the individual's overall approach to 

the use of color. People who restrict color choices to the "safer black, brown or blue," 

wrote Hammer, "reveal their personality constriction and interpersonal uncertainties by 

not daring to open up with the bolder reds, oranges and yellows" (1958, p. 231). Re

search by Robinson (1975) confirmed Hammer's earlier findings: "Results indicate a 

significant relationship between color preference and degree of extraversion. Introverts 

prefer cooler and calmer tending colors over warmer and more intense ones and vice 

versa for extraverts" (p. 702). Pressure and intensity in the use of the crayons is signifi

cant also. "Some subjects approach the crayons with the hesitant anxiety so characteristic 

of their customary everyday patterns of behavior. Their crayon lines are faint and uncer

tain..." (Hammer, p. 231). 

In order to provide suggestions for more specific symbolic connotations of the 

individual colors, guidelines as outlined by Bach (1966) and Young (1988,1989) were 

supplied to the judges. 

Life Stvle Interview (Appendix F) 

The Life Style Interview was developed by Individual Psychologists as a means to 

assess the uniqueness of the individual by revealing the individual's life style or cognitive 

organization. The life style is a concept which refers to "the convictions the individual 

develops early in life to help him organize experience, to understand it, to predict it and 

to control it" (Mosak, 1984, p. 57). This collection of personal concepts which is known 

in Adlerian theory as "private logic" makes up the individual's "philosophy" of life 

(Manaster & Corsini, 1982, p. 10). According to private logic, individuals move "toward 

self-selected goals" which will give them "a place in the world, will provide them with 

security, and will preserve their self-esteem" (Mosak, p. 57). 

The development of the Life Style Interview had its beginnings with Alfred Adler 
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who used a questionnaire to gather information about his patients. Adler's questionnaire 

was not intended to lead to a life style formulation, however, and a formal interview 

format did not emerge until Dreikurs presented his "Guide for Initial Interviews Estab

lishing the Life Style" in 1953 (Shulman et al.). Although a number of forms of the Life 

Style Interview have been developed by Individual Psychologists over the years, practi

tioners are free to "develop a derivation of any of these questionnaires stressing questions 

thought to be important" (Manaster et al., p. 180). 

The Brief Personal History section of the interview used in this study is designed 

to establish the relationship as "a cooperative learning venture on the part of both" the 

interviewer and the participant (Manaster et al., p. 152). This maintains, even in the 

interview process for research purposes, consistency with the Adlerian perspective that 

the relationship is "an educational process calling for cooperation and trust" (Manaster et 

al., p. 152). By gathering information about the participant's name, the individual is 

given the opportunity to act as the expert, and both the interviewer and the participant are 

provided with a beginning "sense of context... a framework for thinking about the client's 

family of origin, values, and religious attitudes" (Powers et al, p. 33). 

The Family Constellation section of the Life Style Interview utilized in the current 

study supplies information about the family dynamics experienced by the participant 

during childhood. Examination of the early childhood situation gives insight into the 

social context into which the individual was born. According to Adlerian theory, "all 

behavior occurs in a social context" and as such, cannot be studied in isolation (Mosak, p. 

56). Information gathered in the Family Constellation section gives examples from "the 

field of early experiences" and "the circumstances under which there developed personal 

perspectives and biases, concepts and convictions... fundamental attitudes and approaches 

to life which are the basis for... personality" (Dreikurs, 1967, p. 137). 

Basic to Adlerian theory is the assumption that "the wish to belong and to be 
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accepted is a basic goal of human behavior" (Shulman et al., p. 29). Sibling Constella

tion information is important because it provides information about the manner in which 

the children in the family dealt with competition and strove to achieve positions of 

belonging and significance within the family structure. Birth order is also considered, 

because "the psychological situation of each child is individual and differs from that of 

others, because of the order of their succession" (Ansbacher,1967, p. 376). Any interpre

tation of an individual's life style must consider the following Adlerian assumptions 

about the impact of birth order on personality: 

(1) Children in the same family are not born into the same environment. 

(2) It is not the actual order of birth (the ordinal position), but the psychological 

situation (the perceived position) which is important. 

(3) Marked differences in age between siblings tends to reduce competition 

between them. 

(4) Birth order is not an absolute determinant, only an influence 

(Adler, 1964, pp. 96-120). 

The second half of the Family Constellation section called Parents is concerned 

with gathering information about the participant's perceptions of his or her parents or 

primary caregivers. According to Dreikurs, "the relationship between father and mother 

establishes the pattern for all interpersonal relationships in the family" and further, that 

"the family atmosphere will present its characteristic pattern to the children as a standard 

of life" (1957, p. 9). The responses in this section reveal how the parents provided 

gender role models from which their children decided "how men behave, how women 

behave," and "how adults relate to each other" (Shulman et al., p. 45). It is from the 

models provided by parents and other adults or older siblings that individuals decide what 

will be imitated and what will be rejected as part of the life style. 

The third and final section of the Life Style Interview is involved with the collec
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tion of early childhood memories or Early Recollections. Since "Individual Psychology 

is a theory of expression "rather than repression, it is assumed that we retain particular 

memories in order to "maintain an orientation through time, to rehearse our understand

ing of the fundamental issues of life, and to provide ourselves with reminders of the 

reliability of our convictions" (Powers et al., p. 185). The Adlerian counselor believes 

that to understand an individual's Early Recollections is to have access to that person's 

"basic schema of apperception" and reveals how the individual sees herself or himself, 

others and the world (Powers et al., pp. 185-186). 

The five categories of Early Recollection interpretation that Powers and Griffith 

(1987) considered to be of "key importance" are similar to the processes that experts in 

picture interpretation follow when looking at a drawing (Young, 1988). The five areas to 

consider are: 

(1) Context. Family background, age of the individual in the incident or drawing, 

association of the incident with a significant event in the family life cycle all 

serve to place the Early Recollection in a specific context. 

(2) Content. Details related to the incident should always be noted. 

(3) Gender. It is important to note how genders are portrayed in the incident, and 

whether both genders are represented. 

(4) Movement. What does movement imply about the relative effectiveness or 

ineffectiveness of the people involved in the incident? 

(5) Evaluation. How does the individual feel about the incident? What conclu

sions did the individual reach about life because of the incident? 

(Powers et al., pp. 188-192). 

Data Collection 

At the time of this study, 10 university students,18 to 28 years of age, were asked 

to be interviewed as part of a research project. The research project was described as one 
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to study the self perceptions of university students. The subjects were told that anonym

ity and confidentiality would be guaranteed. Individual appointments were scheduled 

with each subject. A private meeting place was arranged on an individual basis and the 

interview was tape recorded and later transcribed by the interviewer. 

Prior to the interview each subject was given a brief explanation of the study and 

informed of his or her rights as a volunteer (Appendix B). Each subject was interviewed 

individually. All tape recorded interviews were approximately one hour in length. 

During the interview the subjects were first asked to draw a picture of his or her 

family (Appendix C). In addition to the written instructions for the picture, each subject 

was told by the interviewer, "I'll be out in the hall. When you 're-finished, just open the 

door and let me know." When the drawing was complete each subject was asked three 

Post-Drawing Questions (Appendix D). 

Next, the subjects were asked to respond to the Life Style Interview (Appendix 

F). Additional directions to those found on the form included: 

1. The interview questions III. 1 through 3 were repeated or abbreviated three 

times for each subject who reported three Early Recollections along with the accompany

ing most vivid moments, emotional responses, reasons for the emotional responses and 

age at the time of the memory. 

2. If the subject was unable to remember three early memories, the following 

directions were given: 

a. Have you ever had a recurring dream, one that you have had over and 

over again? 

-How old were you at the time of this dream? 

-What happened in your dream? 

-What was the most vivid moment? 

-How did you feel? 
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-Why did you feel that way? 

3. If the subjects did not have any recurring dreams, the researcher was prepared 

to ask the subjects to create their own Early Recollections. The directions were as fol

lows: 

a. I would like you to "make up" your own early memory. It can be any

thing; good or bad, important or unimportant, about anything you want. 

b. From this point the directions for Early Recollections were followed. 

Analyzing Procedures 

The Kinetic Family Drawings, transcripts of the responses to the Post-Drawing 

Questions and a Worksheet (Appendix G) for each subject were supplied to three experts 

in the area of projective drawings. The judges included a physician who utilizes projec

tive drawings regularly in individual and workshop settings, a social worker who uses 

drawings in individual, couples and family counseling in an employee assistance pro

gram, and a counselor who uses drawings in private practice. First the judges analyzed 

the data individually and filled out a Worksheet for each subject. The judges were then 

asked to meet and collectively analyze and interpret the KFD data and complete a collec

tive Worksheet (Appendix G) for each subject based on the KFD and the Post Drawing 

Questions while utilizing the Guidelines for Interpreting Pictures (Appendix E). 

The Adlerian Life Style data collected, i.e., Brief Personal History, Family Con

stellation and Early Recollections, all of which was included in the transcript of the Life 

Style Interview, and a Worksheet (Appendix G) for each subject were given to three 

expert consultants. All three judges were psychologists who specialized in Adlerian 

Psychology. Two of the judges were using and interpreting Life Style information in 

their private practices. The third judge was teaching the principles of Adlerian Psychol

ogy at the university level and utilizing them in private practice. First the judges ana

lyzed the data individually and filled out a Worksheet for each subject. The judges were 
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then asked to meet and collectively analyze and interpret the Life Style data and complete 

a collective Worksheet (Appendix G) for each subject based on the transcript of the Life 

Style Interview in terms of Adlerian theory. 

When the judges' collective Picture Worksheets and Life Style Interview Work

sheets were complete, the researcher met with each subject individually and shared the 

judges' collective interpretations as they appeared on the two worksheets. At that time 

each participant was given the opportunity to confirm or change the two interpretations of 

their apperceptions in order to insure their accuracy. 

After the two panels of judges completed their collective analyses of their respec

tive data and completed a worksheet for each subject, three individuals compared every 

item on each participant's Picture Worksheet to the corresponding item on that individ

ual's Life Style Interview Worksheet. The three individuals who compared the judges' 

interpretations of each participant's apperceptions were a psychologist who is an expert in 

the interpretation of both projective drawings and Adlerian Life Styles, a professional 

writer, and the researcher. The professional writer was solicited to make judgments about 

the similarities between the interpretations on each participant's two worksheets to 

provide the opinion of a person untrained as a counselor or psychologist and yet one who 

could be considered an expert in the use of language and communication. 

The degree of similarity between the corresponding interpretations of each partici

pant's apperceptions on the two worksheets was judged to fall into one of three catego

ries. The items on the Picture Worksheet for each participant were described as being 

"Alike," "Similar," or "Different" from the coiTesponding items on that person's Life 

Style Interview Worksheet. The psychologist, the professional writer and the researcher 

judged the degree of similarity between the items on each participant's two worksheets 

individually and based their interpretations on their professional qualitative judgments. 

Included in Chapter 4 is a case summary for each subject. This information is based on a 
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comparison of the collective interpretations of the two panels of judges. 

Reliability 

Research by Mostkoff and Lazarus (1983), Levinson (1983), Levenberg (1975), 

Gardano (1988), Layton (1984), and Cummings (1980) showed that inteiTater reliabilities 

tend to be high for the use of a panel of projective drawing experts interpreting Kinetic 

Family drawings. 

The use of a panel of Adleifan judges-to interpret Life Style has been supported 

by research. A statistically significant degree of reliability has been found among the 

clinical judgments of Adlerian practitioners in individual Life Style assessment according 

to studies conducted by Ferguson (1964) and Magner-Harris, Riordan, Kern and Curlette 

(1979). 

Summary 

The preceding chapter discussed the methodology used in the study. The subjects 

involved were described as were the assessment instruments that were utilized in the 

study. The final sections explained the methods of data gathering and analysis. The use 

of a panel of judges for both techniques was shown to be a practice supported by re

search, for high degrees of interrater reliability were cited for both information gathering 

techniques. Chapter 4 will present the results of the study and a discussion of the find

ings. 



CHAPTER 4 

RESULTS AND DISCUSSION 

Introduction 

Chapter 4 will present the results of the study. Case studies for each of the par

ticipants will be presented, the findings will be described in a number of tables and the 

results will be discussed. The chapter will begin with a report on the overall reaction of 

the participants when the interpretations of their Kinetic Family Drawing and Life Style 

Interview were shared with them. This will be followed by a case study for each of the 

ten university students who participated in the study. There were five female and five 

male participants involved in the study. The case studies will include each item from the 

collective Picture Worksheet as derived from the participant's Kinetic Family Drawing 

and compare it with the corresponding item on the collective Life Style Interview Work

sheet as derived from the individual's Life Style Interview. The opinions of the re

searcher, the psychologist and the professional writer in regards to the relative similarity 

of the responses will be listed after each question area on the worksheets. A number of 

tables will be used to describe the findings of the study. The tables will be interspersed 

with discussion about the findings. The chapter will close with a conclusion and sum

mary. 

Participants' Reactions to the Interpretations 

After all of the collective interpretations of the two sets of judges were complete, 

the researcher met with the subjects individually and shared copies of both their Picture 

Worksheet and their Life Style Worksheet. The participants were asked to confirm or 

make adjustments to the worksheets so that both sets of interpretations accurately repre

sented their views about life. The adjustments that the participants made to the work

sheets were minimal and in every case amounted to only minor clarifications. Even in 

cases when the interpretations of the worksheet items were contradictory, the subjects did 
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not make adjustments which would have made the interpretations alike or similar. The 

participants' reluctance to make the worksheet interpretations agree may indicate some 

level of ambivalence about the items that were contradictory. Every participant con

firmed that their apperceptions about life were accurately represented on the two work

sheets overall. No participant was able to judge that one worksheet more accurately rep

resented his or her outlook than the other. 

Analysis 

When the collective worksheets from the two sets of judges were complete, item 

#4, which dealt with inteipretations about family relationships was thrown out because of 

the number of times both sets of judges chose not to respond to all or part of the question. 

The Life Style experts did not find the questions about boundaries, alliances and "cut

offs" meaningful in terms of Adlerian theory. 

Case Studies 

The following are the summaries of the judges' collective worksheets for each 

participant. "P." identifies the judges' interpretations of the subject's crayon picture and 

the responses to the three questions asked about the picture, and "L.S." identifies the 

judges' interpretations of the transcription of the subject's Life Style Interview. 

Subject#!, female, age 18 

Sibling Constellation: Sister+3, Brother+1, Subject 

1. The subject's view of life or the world. 

P.: The world is a place where one needs to conform, or at least make sure every

thing looks okay. The world seems rather depressing, or life is quite reality-based. Life 

is a place where there is little fantasy. 

L.S.: Life is a place where you need to be connected with other people, a place 

where you need to be on guard. Life may seem unfair. 

Evaluations of similarity: "Similar," "Similar," "Alike." 
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2. The subject's view of self. 

P.: Although you want to be grown up, at the same time you feel like you are your 

mother's "little girl." 

L.S.: You need connections with other people. Sensitive, and possibly easily 

hurt. May be hard for you to get what you want. May not feel that you're strong enough 

to be in charge. 

Evaluations of similarity: "Similar," "Similar," "Alike." 

3. Is the subject generally active or passive? 

P. and L.S.: Passive. 

Three "Alike" evaluations. 

5. The subject's perceptions of men. 

P.: Men are distant and rather inaccessible. They are generally passive and 

possibly even passive-aggressive. 

L.S. Men are hard-working. They don't show their feelings. They can be critical 

and judgmental. Men are strong and independent, and they are the ones who support the 

family, or should support the family. 

Evaluations of similarity: "Alike," "Alike," "Similar." 

6. The subject's perception of women. 

P.: Women are powerful, important, in control, and they are the nurturers. 

L.S.: Women are caring, loving and supportive. They are the authority figures. 

Women are busy and nurturing. 

Three "Alike" evaluations. 

7. General family atmosphere. Discord? Harmony? 

P. and L. S.: Harmony. 

Three "Alike" evaluations. 
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8. Family values. 

P.: Sex roles are rather traditional. Obedience. Conformity. Don't reveal family 

secrets. 

L.S.: Hard work. Accomplishment. Women should get married. 

Evaluations of similarity: "Alike," "Alike," "Similar." 

Subject #2. female, age 28 

Sibling Constellation: Subject, Sister-1, Brother-10 

1. The subject's view of life or the world. 

P.: Life is complicated; there's not just one world view. People can be both 

active and passive. Some people are doers... some are watchers. 

L.S.: If I have to take over, I know I can figure it out even it I'm scared. Life's 

not fair. 

Evaluations of similarity: "Alike," "Similar," "Similar." 

2. The subject's view of self. 

P.: Need to be perfect... precocious child. Concerned with detail. Possibly feel 

crowded in some way... there's not much space for you... perhaps to be yourself. You 

may feel protected and dependent. 

L.S.: Special... very competitive, a leader... fearful of making mistakes ... a hard 

worker. Hides emotions. 

Evaluations of similarity: "Similar," "Alike," "Similar." 

3. Is the subject generally active or passive? 

P.: Passive 

L.S.: Both 

No evaluations. 
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5. The subject's perceptions of men. 

P.: Men are nurturant and perhaps somewhat passive. Men are self-absorbed and 

cut off from others. 

L.S.: Men are very important... strong... more special than women...the breadwin

ners. When it comes to men, sometimes money equals love-

Three "Similar" responses. 

6. The subject's perceptions of women. 

P.: Women are strong, creative and powerful... perhaps the dominant gender. 

L.S.: Women are loving, caring, and can be overprotective. Women are obligated 

to men. 

Evaluations of similarity: "Similar," "Similar," "Different." 

7. General family atmosphere. Discord? Harmony? 

P.: Possible discord. 

L.S.: Harmony and closeness. 

Three "Different" responses. 

8. Family values. 

P.: Work and productivity. 

L.S.: Hard work, education, achievement. Keep a lid on your emotions. Strong 

sense of family connections. 

Three "Alike" responses. 

Subject #3. female, aee 18 

Sibling Constellation: Sister +2, Subject, Brother -2 

1. The subject's view of life or the world. 

P.: The world is a place that's based more in reality than fantasy. Sometimes it 

may seem that there's nobody there for you. Life may seem depressing. 
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L.S.: People need to fit and belong. It's dangerous to be alone. Life can be 

disappointing. 

Three "Alike" responses. 

2. The subject's view of self. 

P.: Self-sufficient, different... may use fantasy to relax or escape. 

L.S.: Dependable. Doesn't like to make mistakes. Needs to be with others... to 

fit in. 

Evaluations of similarity: "Different," "Similar," "Different." 

3. Is the subject generally active or passive? 

P. and L.S.: Passive. 

Three "Alike" responses. 

5. The subject's perceptions of men. 

P.: Men are content and comfortable... they do what they want and get their needs 

met in the family. 

L.S.: Men are silly, fun, protective, and safe to be around. 

Evaluations of similarity: "Similar," "Similar," "Different." 

6. The subject's perceptions of women. 

P.: Women nurture men. Women have to fend for themselves. 

L.S.: Women are sweet, protective, and nurturing. 

Evaluations of similarity: "Alike," "Similar," "Similar." 

7. General family atmosphere. Discord? Harmony? 

P.: Possible discord. 

L.S.: Harmony. 

Three "Different" responses. 

8. Family values. 



56 

P.: Self-sufficiency. Father is most important. 

L.S.: Family is important. Togetherness. Stick with a project. 

Three "Similar" responses. 

Subject U4. female, age 19 

Sibling Constellation: Sister +2, Subject 

1. The subject's view of life or the world. 

P.: The world's a playground. Life should be more fun and entertaining. 

L.S.: Life's not fair, but I'm okay in spite of it. Life is a place where I need to be 

rescued. 

Evaluations of similarity: "Different," "Similar," "Different." 

2. The subject's view of self. 

P.: Needs to be in control. 

L.S.: Obedient, very special, a "good girl"... a pleaser, but may never feel good 

enough. Doesn't like change. 

Evaluations of similarity: "Similar," "Alike," "Similar." 

3. Is the subject generally active or passive? 

P.: Active. 

L.S.: Passive. 

Three "Different" responses. 

5. The subject's perceptions of men. 

P.: Some confusion about male authority issues... men may seem timid and 

insecure, and yet they should be in positions of authority. 

L.S.: Men are trustworthy and strong, and they should do the important work— 

the dirty work. 

Evaluations of similarity: "Similar," "Different," "Different." 
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6. The subject's perceptions of women. 

P.: Women may seem more powerful than men, are more expressive of emotions, 

and perhaps happier. Conflict about whether men or women are dominant. 

L.S.: Women can never give enough. Women should be feminine, but they 

should also work hard and take care of the family. 

Three "Similar" responses. 

7. General family atmosphere. Discord? Harmony? 

P. and L.S.: Possible discord. 

Three "Alike" responses. 

8. Family values. 

P.: Artistic expression. "Do your own thing." 

L.S.: Accomplishments are important. Do the right thing... be obedient. Kids are 

pushed to succeed. Work hard. 

Evaluations of similarity: "Similar," "Different," "Different." 

Subject #5. female, age 19 

Sibling Constellation: Sister+14, Brother +11, Subject 

1. The subject's view of life or the world. 

P.: Life is a place where you may feel you need to be the clown... do the impos

sible... perform... where you need to keep everybody happy. 

L.S.: Life is full of exciting things, but sometimes it's scary. 

Three "Similar" responses. 

2. The subject's view of self. 

P.: The clown of the family... the one with the most energy... not good enough. 

Needs to do things right and keep things in balance. Needs nurturing from mom. 



L.S.: Unique, special, different, ambitious... high expectations. 

Evaluations of similarity: "Alike," "Alike," "Similar." 

3. Is the subject generally active or passive? 

P.: Active. 

L.S.: Passive. 

Three "Different" responses. 

5. The subject's perceptions of men. 

P.: Men are removed and competitive. 

L.S.: Men are important, in charge and strong. Men take care of everything. 

Three "Similar" responses. 

6. The subject's perceptions of women. 

P.: Women are nurturing and yet passive and aloof. 

L.S.: Women are capable, but fragile. It's okay to be independent, but women 

need men. Women should be submissive. 

Evaluations of similarity: "Alike," "Alike," "Similar." 

7. General family atmosphere. Discord? Harmony? 

P.: Possible conflict and discord. 

L.S.: Generally harmonious, but somewhat rigid. 

Evaluations of similarity: "Different," "Similar," "Different." 

8. Family values. 

P.: Work, traditional sex roles. 

L.S.: Be smart. Be kind to others. Children should be well behaved. 

Evaluations of similarity: "Alike," "Alike," "Similar." 



Subject #6. male. a$e 23 

Sibling Constellation: Brother +3, Subject 

1. Subject's view of life or the world. 

P.: The world is a dangerous place... chaotic. You need to take care of yourself. 

L.S.: Life can be a scary place that's too much to handle. 

Three "Alike" responses. 

2. The subject's view of self. 

P.: Doesn't like to make mistakes... a perfectionist... on the go and self- reliant. 

Needs to be understood, but doesn't feel understood. 

L.S.: Unusual, a perfectionist, handsome... reflective and overanalytical... a hero 

that people should rescue. 

Evaluations of similarity: "Alike," "Alike," "Similar." 

3. Is the subject generally active or passive? 

P.: Active... on the move. 

L.S.: Passive. 

Three "Different" responses. 

5. The subject's perceptions of men. 

P.: Men have the freedom to move... to go. Men have some rage... and would 

like to have power. 

L.S.: Men are heroes... they are strong, hardworking and supportive... but they 

can be temperamental. 

Evaluations of similarity: "Alike," "Alike," "Similar." 

6. The subject's perceptions of women. 

P.: Women are separate and indistinct... not part of the action... somehow you 

may see women in a high position now. 

L.S.: Women change... play games and don't like themselves. Women are 
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supportive and nurturing. Women need men. 

Evaluations of similarity: "Similar," "Alike," "Similar." 

7. General family atmosphere. Discord? Harmony? 

P.: Possible discord. 

L.S.: Possible discord. 

Three "Alike" responses. 

8. Family values. 

P.: Survival of the fittest. Keep secrets. Escape. 

L.S.: Work hard. Don't share your problems. Marriage should be happy. 

Evaluations of similarity: "Alike," "Alike," "Similar." 

Subject #7, mate, age 19 

Sibling Constellation: Sister +7, Subject 

1. The subject's view of life or the world. 

P.: Life is confusing... the world is a busy place that sometimes seems unreal. 

L.S.: Life should be exciting, but it's difficult and often fraught with danger. If 

you try to make things happen, you might get hurt. 

Evaluations of similarity: "Alike," "Similar," "Alike." 

2. The subject's view of self. 

P.: Lost and confused... may feel that he should be more productive ... feels 

protected. 

L.S.: Should be special and impressive... it's important to be male., a worrier... 

lonely and discouraged. If you try to make things happen, you get hurt. 

Three "Alike" responses. 

3. Is the subject generally active or passive? 

P. and L.S.: Passive. 



Three "Alike" responses. 

5. The subject's perceptions of men. 

P.: Men may seem less distinctive than women. 

L.S.: Men are strong, powerful and domineering. Men are more important than 

women. 

Three "Different" responses. 

6. The subject's perceptions of women. 

P.: Women are task oriented. 

L.S.: Women are strong, powerful, independent, and can be bossy. They run the 

home, but are taken for granted. 

Evaluations of similarity: "Alike," "Alike," "Similar." 

7. General family atmosphere. Discord? Harmony? 

P.: Intense. 

L.S.: Harmony. 

Evaluations of similarity: no response, "Similar," "Different." 

8. Family values. 

P.: Work. One's professional role is important. Feelings. 

L.S.: Make your family proud. Achievement. Success. 

Evaluations of similarity: "Alike," "Alike," "Similar." 

Subject #8. male, age 21 

Sibling Constellation: Subject is an only child 

1. The subject's view of life or the world. 

P.: The world can be a precarious place... life can seem hopeless. 

L.S.: You can't trust life... if you do, you'll get hurt. Life can be scary and 

dangerous. 



Three "Alike" responses. 

2. The subject's view of self. 

P.: Powerless, lonely and isolated. 

L.S.: Bright, intellectual... likes to be on top... curious, musical, gets along well 

with others... enjoys attention... can't trust own judgment. 

Evaluations of similarity: "Similar," "Alike," "Different." 

3. Is the subject generally active or passive? 

P. and L.S.: Passive. 

Three "Alike" responses. 

5. The subject's perceptions of men. 

P.: Men are powerful... they have all the tools... and all the position. 

L.S.: Men can cause a lot of trouble... can act stupid. Men are curious, intellec

tual, cautious and kind. Sometimes men aren't too realistic. Men search for truth. 

Three "Different" responses. 

6. The subject's view of women. 

P.: Women are authoritarian and commanding. 

L.S.: Women are easy to get along with, strong and supportive. Women hold the 

family together... can work too hard and take on too much. 

Evaluations of similarity: "Alike," "Alike," "Different." 

7. General family atmosphere. Discord? Harmony? 

P.: Possible discord. 

L.S.: Harmonious on surface, but possibility of discord underneath. 

Three "Alike" responses. 

8. Family values. 

P.: Professional competence. Education. Music. 

L.S.: Do well in school. If something must be done, do it even if you hate it. 
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Stay safe... don't make waves. 

Evaluations of similarity: "Alike," "Alike," "Similar." 

Subject #9. male. af>e 19 

Sibling Constellation: Sister +4, Sister +2, Subject, Sister -2 

1. The subject's view of life or the world. 

P.: The world can be a precarious place... life is an adventure... it can be challeng

ing. 

L.S.: The world's a little scary. "I get into trouble and I don't know why." Life is 

complex. 

Evaluations of similarity: "Alike," "Alike," "Similar." 

2. The subject's view of self. 

P.: A risk taker... creative... a doer... high energy... have to prove self... self-

absorbed. 

L.S.: Special... a charmer... a leader... responsible and creative... keeps feelings 

covered. 

Three "Alike" responses. 

3. Is the subject generally active or passive? 

P.: Active in own private world, but possibly passive in relationships. 

L.S.: Active. 

Evaluations of similarity: "Alike," "Alike," "Similar." 

5. The subject's perceptions of men. 

P.: Men are powerful... the strong, silent type... men do their own thing. 

L.S.: Men are Gods... they are very important., more entitled than women... 

leaders, teachers... in control... men do the important work. 

Three "Alike" responses. 
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6. The subject's perceptions of women. 

P.: Women are powerful, too... competitive... can be bitchy... fill traditional roles. 

L.S.: Women are hard workers... can be bossy and resentful of men. Women are 

intuitive. 

Evaluations of similarity: "Alike," "Alike," "Similar." 

7. General family atmosphere. Discord? Harmony? 

P.: Some discord... conflict is generally caused by the women in the family. 

L.S.: Generally harmonious, but there's a possibility of discord among the chil

dren (sisters may be resentful of subject.) 

Evaluations of similarity: "Alike," "Similar," "Different." 

8. Family values. 

P.: Freedom. Competition. Stand on your own two feet. Take care of yourself. 

Keep busy. 

L.S.: Hard work. Accomplishment. Don't give into adversity. Get along. Take 

care of each other. 

Evaluations of similarity: "Similar," "Alike," "Different." 

Subject if 10. male, age 21 

Sibling Constellation: Brother +2 1/2, Sister+1, Subject, Sister-1 

1. The subject's view of life or the world. 

P.: The world is a busy place... it doesn't always pay much attention to you. The 

world is a place where you have to watch where you're going. 

L.S.: The world is a place where you need to know what's going to happen so 

you can plan. Life can be unfair and confusing. 

Evaluations of similarity: "Alike," "Alike," "Similar." 

2. The subject's view of self. 

P.: Different, hyperactive... has a temper. Feels the need to watch where he's 
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going and strive. 

L.S.: Impatient, smart, practical... Likes to say, "I did it myself." May offend 

people, but doesn't care. 

Evaluations of similarity: "Alike," "Alike," "Similar." 

3. Is the subject generally active or passive? 

P.: Active. Keeps striving., sometimes defiantly. 

L.S.: Active. 

Three "Alike" responses. 

5. The subject's perceptions of men. 

P.: Competent, strong, intense... sensitive, creative, artistic and intellectuals. 

L.S.: Men are the figureheads of the family... helpful and busy. 

Evaluations of similarity: "Alike," "Alike," "Similar." 

6. The subject's perceptions of women. 

P.: Women don't have much power... may have no legs to stand on. 

L.S.: Women are caretakers... they take care of the family. 

Evaluations of similarity: "Similar," "Alike," "Similar." 

7. General family atmosphere. Discord? Harmony? 

P.: Possibly chaotic, and people don't have much control over it. 

L.S.: Possible discord with the kids in the family. 

Evaluations of similarity: "Alike," "Alike," "Similar." 

8. Family values. 

P.: Pressure to perform. Concentration. Traditional sex roles. Intellect. Artistic, 

but subject is the "jock." 

L.S.: Work hard. Competition. The kids are boss. Music. Creativity. 

Evaluations of similarity: "Alike," "Similar," "Similar." 



EVALUATIONS OF SIMILARITY AMONG THE INTERPRETATIONS 

Degree of Similarity 

Alike 

Similar 

Different 

Table 1. 
Opinions of Researcher 

Number of Responses 
(68 total responses) 

41 

17 

10 

Total of "Alike" and "Similar" responses 58 

Frequency 1 

60% 

25% 

15% 

85% 

Degree of Similarity 

Alike 

Similar 

Different 

Table 2. 
Opinions of Psychologist 

Number of Responses 
(69 total responses) 

42 

18 

9 

Total of "Alike" and "Similar" responses 60 

Frequency % 

61% 

26% 

13% 

87% 

Table 3. 
Opinions of Writer (untrained as psychologist or counselor) 

Degree of Similarity Number of Responses Frequency % 
(69 total responses) 

Alike 20 29% 

Similar 30 43% 

Different 19 28% 

Total of "Alike" and "Similar" responses 50 72% 
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Table 4. 
Responses of the Three Evaluators 

Responses Number of Responses 
(206 total responses) 

Frequency % 

Alike 103 50% 

Similar 65 32% 

Different 38 18% 

Total of "Alike" and "Similar" responses 168 82% 

The three evaluators rated the similarities between the interpretations of the two 

Worksheets as "Alike" or "Similar" 82% of the time which is statistically highly signifi

cant. In addition to the above tables which summarized the evaluations of the interpreta

tions, it is worth noting that the researcher and the psychologist recorded exactly the 

same responses on 76% of the items. Additionally, the researcher and the psychologist 

evaluated the same items as either "Alike" or "Similar" 82% of the time. Based on the 

"Alike," "Similar," and "Different" rating scale it appears that the high degree of similar

ity between the interpretations on the two projective instruments, Kinetic Family Draw

ings and Adlerian Life Style Interviews shows them to be comparable measures of the 

items on the Worksheets employed in this study. 
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EVALUATION OF SIMILARITIES OF INTERPRETATIONS BY GENDER 

Table 5. 
Frequency of Responses for Female Subjects (N=5) 

Responses Number of Responses Frequency % 
(102 total responses) 

Alike 37 36% 

Similar 41 40% 

Different 24 24% 

Total of "Alike" and "Similar" responses 78 76% 

Table 6. 
Frequency of Responses for Male Subjects (N=5) 

Responses Number of Responses Frequency % 
(104 total responses) 

Alike 66 63% 

Similar 24 23% 

Different 14 9% 

Total "Alike" and "Similar" responses 90 87% 

Although the percentage of "Alike" and "Similar" responses was slightly lower 

for the female participants (76%) than for the male participants (87%) the percentage is 

still consistently high. The difference is statistically insignificant. 
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DISTRIBUTION OF RESPONSES ACCORDING TO WORKSHEET ITEMS 

Table 7. 
Responses for Worksheet Item #1 

"The subject's view of life or the world." 

Responses Number of Responses Frequency % 
(30 total responses) 

Alike 17 57% 

Similar 11 37% 

Different 2 6% 

Total "Alike" and "Similar" responses 28 94% 

Table 8. 
Responses for Worksheet Item #2 

"The subject's view of self." 

Responses Number of Responses Frequency % 
(30 total responses) 

Alike 16 53% 

Similar 11 37% 

Different 3 10% 

Total "Alike" and "Similar" responses 27 90% 



Table 9. 
Responses for Worksheet Item #3 

"Is the subject generally active or passive?" 

Responses Number of Responses Frequency % 
(27 total responses) 

Alike 17 63% 

Similar 1 4% 

Different 9 33% 

Total "Alike" and "Similar" responses 18 67% 

Table 10. 
Responses for Worksheet Item #5 

"The subject's perceptions of men." 

Responses Number of Responses Frequency % 
(30 total responses) 

Alike 9 30% 

Similar 12 40% 

Different 9 30% 

Total "Alike" and "Similar" responses 21 70% 



Table 11. 
Responses for Worksheet Item #6 

"The subject's perceptions of women." 

Responses Number of Responses Frequency % 
(30 total responses) 

Alike 14 47% 

Similar 14 47% 

Different 2 6% 

Total "Alike" and "Similar" responses 28 94% 

Table 12. 
Responses for Worksheet Item #7 

"General family atmosphere. Discord? Harmony?" 

Responses Number of Responses Frequency % 
(29 total responses) 

Alike 15 52% 

Similar 4 14% 

Different 10 34% 

Total "Alike" and "Similar" responses 19 66% 
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Table 13. 
Responses for Worksheet Item #8 

"Family values." 

Responses Number of Responses 
(30 total responses) 

Frequency % 

Alike 15 50% 

Similar 12 40% 

Different 3 10% 

Total "Alike" and "Similar" responses 27 90% 

The highest percentage of "Different" responses occurred in Worksheets items #3, 

"Is the subject generally active or passive," #5, "The subject's view of men," and #7, 

"General family atmosphere. Discord? Harmony?" In the cases of item #3, the two sets 

of judges may have been considering different criteria when making judgments about 

relative activity or passivity, and this may have contributed to a higher frequency of 

"Different" responses. The picture judges categorized subjects to be "Active" if they 

portrayed themselves acting on the environment in their drawings whereas the Life Style 

judges looked at the individuals' Early Recollections when making active or passive 

judgments and made their decisions more on the basis of whether or not the subjects see 

life as something that happens to them rather than whether or not the subjects merely 

seemed "busy." 

The high occurrence of "Different" responses to item #7, "General family atmos

phere. Discord? Harmony?" is likely a result of the closed wording of the item. The 

question demanded an either/or response with no allowance for the range of responses in 

between. This forced choice may have contributed to some inaccurate interpretations 

which may explain the relatively high frequency of "Different" responses to item #7. 

A discussion of item #5 will follow the next set of tables 



DISTRIBUTION OF RESPONSES ACCORDING TO GENDER 

Table 14. 
Distribution of responses according to worksheet items for female subjects 

Worksheet 
item 

Item#l: 

View of life 
or the world. 

Item #2: 
View of self. 

Item #3: 
Subject: active 
or passive. 

Item #5: 
View of men. 

Item #6: 
View of women. 

Number of 
"Alike" 
responses 

Item #7: 
Family atmosphere. 

Item #8: 
Family values. 

Number of 
"Similar" 
responses 

Number of 
"Different" 
responses 

10 
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Table 15. 
Distribution of responses according to worksheet items for male subjects 

Worksheet 
item 

Item#l: 

View of life 
or the world. 

Item #2: 
View of self. 

Item #3: 
Subject: active 
or passive. 

Item #5: 
View of men. 

Item #6: 
View of women. 

Item #7: 
Family atmosphere. 

Number of 
"Alike" 

responses 

12 

11 

11 

Number of 
"Similar" 
responses 

Number of 
"Different" 
responses 

Item #8: 

Family values. 8 1 

Aside from the aforementioned problems with the judges' interpretations of the 

concepts of "active"/"passive," it may be significant that the higher number of "Differ

ent" responses to item #3 occurred in the inteipretations of the female subjects' Work

sheets. It may be possible that this is attributable to the developmental stage in which 

these women found themselves. As university students all were in the process of 

separating from their families of origin and may have been discovering the need to 

assume a more active stance toward life, even though the judges may have evaluated 
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them as "passive" according to the information derived from their materials. In the 

words of one of the female respondents who was responding to her "passive" interpreta

tion by the judges, "It might appear as such, but I try to be more active." And another of 

the female participants commented, "...generally passive, but striving to be active." It 

could be that the university women were becoming aware of the way their roles may need 

to change as they move from the protected environment of the family, where gender roles 

may have been interpreted rather traditionally, and into the university community where a 

more androgynous, independent stance is more appropriate. 

An even higher number of "Different" responses occurred in the interpretations of 

the females' materials for item #7, "General family atmosphere. Discord? Harmony?" 

As previously mentioned, this discrepancy may have been a function of the forced nature 

of the judges' responses, but it may also be a reflection of the socialization of the female 

subjects who may have had a tendency to deny discord and instead projected an appear

ance of a harmonious and more socially acceptable condition of the family. 

The highest number of "Different" responses to #5, "The subject's view of men" 

occurred in the interpretations of the materials of the male subjects. Similar to the way 

the female participants responded to "activity" and "passivity," the male university 

students may have been confronting their separation from their families most powerfully 

in the area of gender role definition. The relatively large number of discrepancies be

tween the interpretations in this area may reflect the participants' ambivalence about the 

necessity for flexibility in gender roles as opposed to the possibly more rigid and tradi

tional view of gender roles that the men may have experienced in their homes. 
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Conclusion 

The areas of strongest correlation between the two instruments occurred in the following 

areas: 

Item #1 

Mew of life or the world. 94% of responses were "Alike" or "Similar." 

Item #2 
View of self. 90% of responses were "Alike" or "Similar." 

Item #6 
View of women. 94% of responses were "Alike" or "Similar." 

Item #8 
Family values. 90% of responses were "Alike" or "Similar." 

The contrast of the discrepancies regarding interpretations of the subjects' views 

of men and the almost perfect concurrence of the interpretations regarding their views of 

women warrants some discussion. Although there was a broad range of descriptors used 

by both sexes to describe women ranging from "submissive," and "fragile," to "power

ful," and "dominant," the most frequently occurring descriptor of women was "nurturant" 

which reflects a traditional gender role definition for women. Since the vast majority of 

the participants' views of women included elements of this traditional view of women 

this would seem to at least partially account for the 94% concurrence between the inter

pretations. 

The degrees of similarity between the information gathered by Kinetic Family 

Drawings and Adlerian Life Styles in the seven areas of apperceptions represented on the 

worksheets ranged from 64% to 94%. These high degrees of correlation show Kinetic 

Family Drawings and Adlerian Life Style Interviews to be equally effective information 

gathering devices especially in the areas of view of life, view of self, view of women and 

perceptions of family values. The projection of these apperceptions seem to be particu

larly powerful with 90% to 94% of the responses falling in either the "Alike" or "Simi

lar" category. 
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Observations on the Drawings 

The participants were all given the same instructions when they were asked to 

draw their picture: "Please draw a picture of everyone in your family, including you, 

when you were five years old, with everyone in the picture DOING something." (See 

Appendix C for complete instructions.) Eight of the drawings portrayed all of the mem

bers of the family engaged in separate, unrelated activities which are best described in the 

words of one of the participants, "Everyone's doing their own thing." In only two of the 

drawings did it appear that the family members were doing something together, and in 

those two pictures the family was portrayed together in the same room, and even then the 

family members were not truly interacting. The two drawings in which the families were 

shown together in the same room were drawn by the youngest female participants, the 

only 18 year old women in the study. One is the youngest child in her family and the 

other is still living at home. It may be that the tendency to portray family members 

involved in non-interactive activities may reflect the fact that the participants, all univer

sity students, are in the process of separating from their families of origin, and as such are 

perceiving their families as sets of unique individuals rather than as units. Perhaps the 

two women who drew their families together are the least differentiated of the partici

pants. 

The clothing worn by the females in the drawings is worthy of comment. Of the 

sixteen females represented in the pictures drawn by the female participants, only one 

was clearly portrayed wearing a dress or skirt. (The one drawn in a dress was an older 

teenage sister who was shown leaving for a date.) Every other female drawn by the 

female participants was wearing pants. In contrast, of the eleven women drawn by the 

male participants, six were shown in skirts or dresses. DiLeo (1983) observed that 

"drawings made by American children in the 1980s reveal an increasing tendency to blur 

the distinctions that separate female from male. The sexes as represented are generally 
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indistinguishable by their clothing" (p. 141). Nevertheless, four out of five of the males 

who participated in this study portrayed females in feminine clothing. 

Summary 

This chapter presented the results of this study which show Kinetic Family Draw

ings and Adlerian Life Style Interviews to be equally effective techniques for gathering 

information about individuals' apperceptions about seven areas of life: view of life or the 

world, view of self, activity/passivity, views of men, views of women, family atmosphere 

and family values. 

The chapter opened with a report on the participants' reactions to the interpreta

tions on their Worksheets and presented case studies on each of the ten university stu

dents who participated in the study. The results were described in tables and through dis

cussion. 

The final chapter will include conclusions and implications for further research. 

General recommendations will be made on the utilization of different projective devices 

in counseling. 
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CHAPTER 5 

CONCLUSIONS AND RECOMMENDATIONS 

Introduction 

The final chapter will summarize the findings of this study which compared 

Kinetic Family Drawings and the Adlerian Life Style Interview as information gathering 

devices. Conclusions will be drawn about the use of both instruments and especially the 

use of drawings in counseling. Recommendations will be made for future research in this 

area, and general considerations for the use of projective drawings in counseling will be 

offered. The chapter will conclude with a summary. 

Conclusions 

In her writings about Alfred Adler's use of a client's early memories, or Early 

Recollections, Ruth Munroe wrote 

Art productions, night dreams and day dreams, memories elicited outside the 

practical requirements of daily living, all have special value for study of the 

life style, because they are less directly under the control of reality- i.e., of 

social feeling and common sense. They represent the selective integrative 

power of the life style quite directly to the observer who knows how to read 

the language of images uncorrected by reality considerations (1955, p. 427). 

Sigmund Freud recognized the potential power of drawings to clarify messages 

from the unconscious. He stated 

We experience it (a dream) predominantly in visual images; feelings may be 

present too, and thoughts interwoven in it as well; the other senses may also 

experience something, but nonetheless it is predominantly a question of im

ages. Part of the difficulty of giving an account of dreams is due to our having 

to translate these images into words. "I could draw it," a dreamer often says 

to us, "but I don't know how to say it" (1963, p. 90). 



80 

Perhaps the data presented in this study will encourage counselors and therapists 

to go ahead and allow their clients to "draw it," for it appears that there is much valid 

information to be gathered in the relatively short time it takes to draw a simple picture. 

When viewed from an Adlerian standpoint, this study has shown that the use of Kinetic 

Family Drawings is a valid procedure for gathering information about the life style. If 

the two problematic items on the Worksheets employed in this study were thrown out, 

that is item #3, "Is the subject generally active or passive?" and item #7, "General family 

atmosphere Discord? Harmony?" the percentage of agreement between the interpreta

tions of the items on the Picture Worksheets and the Life Style Interview Worksheets 

ranged from 70% to 94%. In this study, Kinetic Family Drawings of their families when 

the participants were five years old revealed valid information about their views about 

life and the world, the self, men, women, and family values. 

Recommendations for Further Research 

Key determinants in the choice of therapeutic techniques are their practicality in 

terms of time and money spent and ease of application. Unfortunately the researcher 

failed to systematically make note of the time the participants spent drawing their pic

tures, or the time spent conducting the Life Style Interviews. Suffice it to say, however, 

that the pictures required considerably less time than did the interviews. Unofficial 

estimates based on memory place the time spent on the drawings at between 15 and 35 

minutes, and the time spent conducting the interviews at between 60 and 90 minutes. It is 

recommended that individuals interested in conducting similar research make a point of 

collecting accurate data on the time required to administer both instruments. 

A number of trends emerged in the data which may be a result of developmental 

issues being faced by the university students who participated in the study. Future re

searchers may be interested in sampling populations involved in developmental stages 

other than that of separation from the family of origin. Researchers may be interested in 
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conducting similar studies on populations of early adolescents, newlyweds, couples in the 

process of beginning their families, individuals in midlife, or the elderly, to name just a 

few, in order to determine whether some of the trends noted in this research can be 

attributed to issues related to the developmental stage of the individuals who participated 

in this study. Although there was initially some question about the inclusion of a 28 year 

old in this study where the rest of the participants' ages mainly ranged between 18 and 21 

years, in actuality, the data from the 28 year old individual did not seem to differ in any 

significant way from that of the other participants especially in terms of similarity be

tween the interpretations on the two Worksheets. 

Researchers interested in eliciting information about tendencies toward activity/ 

passivity might find it helpful to supply the judges with guidelines regarding such inter

pretations or perhaps choose entirely different words to describe the concepts. Similarly, 

if information about family atmosphere is desired, a more open ended question than the 

one asked in this study may reveal more useful information. The question, "Family 

atmosphere. Discord? Harmony?" did not allow for responses that describe the range of 

possibilities that exists between discord and harmony. 

The researcher theorized that a Kinetic Family Drawing of the family from the 

client's perspective at age five would reveal information about the early childhood expe

rience similar to that elicited in Life Style Interviews, and this theory seems to have been 

confirmed in the study. Future researchers may choose to design studies that compare 

drawings of the participants' families when they were five with drawings of their families 

now to see if and what different themes emerge. 

The developers of Kinetic Family Drawings reported that KFDs reveal valid 

information about family relationships such as boundaries, alliances and "cut-offs," but 

when applied within an Adlerian framework, these concepts have little meaning. Re

searchers planning to conduct studies which compare Kinetic Family Drawings to 
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Adlerian Life Style Interviews are advised to exclude Worksheet Item #4 (See Appendix 

G). Individuals who find Family Systems concepts useful, however, may find Worksheet 

Item #4 very revealing and choose to include it 

The Adlerian Life Style experts reported having some difficulty utilizing the Life 

Style Interview format which was employed in this study because it was unfamiliar to 

them. Future researchers may find it helpful to use a Life Style Interview format with 

which all the judges are experienced and comfortable. 

Recommendations for Utilizing Projective Drawings 

The interpretations of an individual's Life Style Interview and drawing are useful 

only in the context of that individual's reality. The validity of the interpretations can only 

be confirmed by the client. Without this confirmation neither endeavor has any therapeu

tic value whatsoever. Drawings are not meaningful if used in isolation merely to reveal 

information about people. In fact such use is considered unethical by projective drawing 

experts. Drawings are useful only in terms of what their creators say about them. Vir-

shup described the process as one where "people draw, and then describe what they see in 

the drawing they have done. The assumption is that whatever they say about their draw

ing is in a very real sense a description of how they perceive themselves and the world" 

(1978, p. 19). 

In addition to Kinetic Family Drawings, there are other projective drawing tech

niques that can be employed with equally gratifying results. Adlerian Psychologists 

Harold and Norma McAbee (1979) write about their practice of asking clients to draw 

their Early Recollections. They maintained that "what the client draws frequently gets 

right to the scene or frame that the counselor is looking for. It usually pinpoints the 

most cogent part of the ER and reduces extraneous verbiage that often clouds the real 

issue" (p. 141). The use of projective drawings promotes another important aspect of 

Adlerian counseling, that of involving the client as an equal partner in an educational 
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process. In terms of his or her drawing, "the client is the real authority" (McAbee & 

McAbee, p. 141). The use of projective drawings is "safe, revelatory, fulfilling, and 

generally satisfying" (Virshup, p. 30) which can be very encouraging, because often 

"painful and frightening experiences that had to be endured passively can be assimilated 

by actively reliving them on a reduced scale. Affect can be safely discharged" through a 

drawing (Kramer, 1971, p. 26-27). The mere use of projective drawings can have a 

therapeutic effect because of their ability to provide clients with "the sense of bringing 

some new part of himself into existence" which "may be accompanied by unaccustomed 

feelings of power and effectiveness" (Stevens, 1986, p. 126). 

A process for approaching drawings such as that employed by William Young 

(1988, 1989) provides a thorough and at the same time respectful and ethical use of draw

ings. After a client has drawn a picture for Young, he asks permission to look at the 

picture along with the client. Usually the drawing is then mounted on a tripod which 

forms a triangle between the client, counselor and the picture. The drawing then serves 

as a non-confrontive and yet permanent visual record of the client's perceptions. First the 

client is asked to tell about the picture— to talk about what he or she sees in the picture. 

Then Young asks permission to make his own observations and ask questions about the 

drawing. Young follows three rules when approaching drawings. He has stated 

Live by these; you won't do harm. First, get in touch with the feelings 

engendered in vou by the drawing. This intuitive energy is your connection 

with the client. Next, move from the known to the unknown. Make obser

vations about what obviously exists in the drawing before attempting any 

interpretations regarding possible symbolism. And third, look for what is 

unusual. Is something missing? What's there that's unusual or might be 

considered unnecessary in the picture? If it's unusual for you, it's probably 

worth asking about (1988,1989). 
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Harris cautioned against drawing conclusions based on only one drawing and 

stated that "drawing interpretation is more valid when based on a series of a subject's 

protocols than when based on one drawing" (1963. p. 52). Young often asks clients to 

produce a series of drawings during the process of collecting life style information which 

for Young can occupy several sessions. At or near the beginning of the initial session 

with a client, Young may request a spontaneous drawing which the client and counselor 

then discuss together. For homework after the first session, a client is sometimes asked to 

draw a picture of his or her family when they were five years old. Sometimes after the 

second session the homework assignment is to draw a picture of the family now. Occa

sionally a drawing of the family eating dinner together is requested. Young sometimes 

also asks people to draw their Early Recollections. "It is commonly accepted by Adleri-

ans that ERs will change during therapy as the client's basic outlook and attitudes change 

(McAbee et. al., p. 142). The same is true of drawings. Drawings can also function as a 

measure of progress in counseling for which they provide a permanent record. 

Summary 

As counseling becomes increasingly affected by restrictive economic and time 

constraints, ethics demand that responsible clinicians search out and utilize the most 

efficient information gathering techniques available. This study has shown that Kinetic 

Family Drawings and Adlerian Life Style Interviews are comparable in terms of their 

ability to gather many of the same kinds of information. When employed respectfully, 

thoughtfully and ethically, Kinetic Family Drawings can be an effective way to shorten 

and refine the process of information gathering because they quickly and easily reveal 

information which might otherwise take much longer to emerge. By combining the use 

of Adlerian Life Style Interviews and Kinetic Family Drawings, clinicians may find that 

the two instruments complement each other by identifying and highlighting potential 

issues or concerns. One might think that the increased accuracy gained by such a com
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bined use would enhance and streamline the entire information gathering process. Even 

in our high-tech world, it seems that a simple box of Crayolas can still play an important 

role, for although we have come a long way since the days of the cave man, like the cave 

man, we still speak volumes in our drawings. 
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Dear University Student, 

I am a Masters candidate from The University of Arizona Counseling and Guidance 
Department. I am conducting research on the self-perceptions of university students. I 
am hoping to invite ten volunteers to participate in my study. 

If you choose to volunteer, you will be agreeing to do the following: (1) Meet with me 
privately for approximately one hour. (2) The interview will be tape recorded and later 
transcribed and kept on confidential file at The University of Arizona until the study is 
concluded. The tape recording will be destroyed. (3) The interview instrument is gen
eral in nature and asks no specific questions about past or present life experiences. (4) 
After the information from our interview has been interpreted, we will meet briefly to go 
over the interpretation together. (5) After the project has been completed you may 
request a summary of the results of your personal interview. 

There are no known risks to you. It is possible, but not probable that the interview could 
provoke minimal psychological discomfort. However, there are speculated benefits. 
These include: (1) Having the opportunity to gain insight and understanding of yourself. 
(2) Allowing yourself a better understanding of how you think as well as a better under
standing of what you believe you need to do to meet your goals and expectations. There 
is absolutely no cost to you. 

I am the only person who will be conducting the interviews, and each will be conducted 
individually. The results of all the interviews will be strictly confidential, and the reports 
of the study will not include any names. I will be the only person who will have knowl
edge of the participants' names. 

It is important to note that participation in this study is completely voluntary. You will 
have the option to withdraw from the project at any time and for any reason. 

Please read the following paragraph carefully before signing: 

BEFORE GIVING MY CONSENT BY SIGNING THIS FORM, TOE METHODS, 
RISKS, INCONVENIENCES, AND BENEFITS HAVE BEEN EXPLAINED TO ME 
AND MY QUESTIONS HAVE BEEN ANSWERED. I UNDERSTAND THAT I MAY 
ASK QUESTIONS AT ANY TIME AND THAT I AM FREE TO WITHDRAW FROM 
THE PROJECT AT ANY TIME WITHOUT CAUSING BAD FEELINGS. MY PAR
TICIPATION IN THIS PROJECT MY BE ENDED BY THE INVESTIGATOR OR BY 
THE SPONSOR FOR REASONS THAT WOULD BE EXPLAINED. NEW INFOR
MATION DEVELOPED DURING THE COURSE OF THIS STUDY WHICH MAY 
AFFECT MY WILLINGNESS TO CONTINUE IN THIS RESEARCH PROJECT WILL 
BE GIVEN TO ME AS IT BECOMES AVAILABLE. I UNDERSTAND THAT THIS 
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CONSENT FORM WILL BE FILED IN AN AREA DESIGNATED BY THE HUMAN 
SUBJECTS COMMITTEE WITH ACCESS RESTRICTED TO THE PRINCIPAL 
INVESTIGATOR, KIRSTEN COOK, OR AUTHORIZED REPRESENTATIVE OF THE 
COUNSELING AND GUIDANCE DEPARTMENT. I UNDERSTAND THAT I DO 
NOT GIVE UP ANY OF MY LEGAL RIGHTS BY SIGNING THIS FORM. A COPY 
OF THIS SIGNED CONSENT FORM WILL BE GIVEN TO ME. 

Subject's Signature Date 

INVESTIGATOR' S AFFIDAVIT 

I have carefully explained to the subject the nature of the above project. I hereby certify 
that to the best of my knowledge the person who is signing this consent form understands 
clearly the nature, demands, benefits, and risks involved in his/her participation and his/ 
her signature is legally valid. A medical problem or language or educational barrier has 
not precluded this understanding. 

Signature of Investigator Date 
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PARTICIPANT: 

The purpose of this study is to gain an understanding of how your environmental and 
developmental influences may have affected the views you have of yourself. The infor
mation will be collected through a simple drawing and an interview. This is not an art 
test. No artistic ability is required. Your ability to draw is NOT being measured. The 
interview will be tape recorded. The interview questions will be general in nature, with
out asking specific questions about your past life experiences. 

It is important for you to know that your participation is voluntary. This means that you 
have the right to withdraw from the study at any time during the process without causing 
bad feelings. Once the information from our interview has been interpreted, I will be 
going over the interpretation with you. At that time you will be asked to confirm or 
change the interpretation so that it will be accurate. 

Thank you for your participation. 
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INSTRUCTIONS FOR PICTURE 

With the paper placed horizontally, please draw a picture of everyone in your 

family, including you, when you were five years old, with everyone in the picture 

DOING something. Please draw your picture with the crayons provided, and be particu

lar about your color choices. Try to draw whole people, not cartoons or stick people. 

Remember, make everyone DOING something—some kind of action. 
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POST-DRAWING QUESTIONS 

1. Who are the people in your picture, and how old are they? 

2. How would you feel if you were to enter this picture? 

3. What do you see in the picture? 
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GUIDELINES FOR INTERPRETING PICTURES 

Below is Cecil R. Reynolds's "Quick-Scoring Guide to the Interpretation of 

Children's Kinetic Family Drawings (KFD)" (1978). Please use it as the basis of your 

interpretations of the drawings. 

1. Physical proximity : isolation/rejection vs. support/acceptance. 

2. Barriers between figures (object[s], other than lines, between the child and another 

figure in the drawing): guardedness or defensiveness; conflict. 

3. Relative height of respondent.: power/domination vs. inadequacy; self-concept 
within family structure. 

4. Fields of force: 
1. Balls — competition, jealousy, rivalry. 
2. Fires — anger, hostility, intense feelings (may be in many areas). 
3. Electrical appliances — emotional deprivation, need for love, warmth, and 

affection. 
4. Xs — areas of personal conflict, inhibition, attempts to control unacceptable 
impulses. 

5. Pencil Erasures: ambivalence/conflict or compulsiveness; insecurity; possibly 
resistance; visual-motor deficiencies. 

6. Arm extensions: need to control the environment; insecurity. 

7. Description of figure's actions: measures basic psychological integrity. 
1. Visible actions agree with verbal descriptions? 
2. Visible actions or verbal descriptions strange, unreal or th expected? 
3. Self or other figure highly distorted such that without verbal description it 
would be not recognizable? (Differs from variable 28 by the child's intent; 
variable 28 is a more purposely distorted drawing. 

8. Position of figures with respect to safety: figure in dangerous position through visible 
or verbal description indicates tension, turmoil, and anxiety. 

9. Missing essential body parts: conflict, anxiety, or psychological denial of function; 
dependency. 

10. Rotation of figure (45 ): associated with being different, distorted or rejected; 
neurological dysfuction. 



11. Shading or crosshatching (except hair): preoccupation and/or anxiety with; inhibi
tion, or fixation on the person or object. 

12. Compartmentalism of figures (one or more straight lines used to separate one or 
more figures): inhibition of strong emotions; isolation; inability to communicate 
openly. 

13. Folding compartmentalism (folding the drawing paper into sections and drawing 

figures in more than one section): severe anxieties, fears, and the presence of very 
disruptive interpersonal relations within the family; highly significant. 

14. Underlining of individual figures" unstable relationship with the underlined figure; 
possible needs for structure, environmental dependence. 

15. Lining at the bottom of the page : provides a strong foundation for child who feels 
that stress and instability permeate his family. 

16. Lining at the top of the page : acute anxiety, generally diffuse worry, fear. 

17. Encapsulation (complete enclosure of one or more figures, but not all, by lines 
which do not stretch the length of the page): isolation or the removal of threaten 
ing individuals. 

18. Edged placement of figures (the drawing of all figures on two or more edges of the 
paper): resistance; highly defensive child; seeking structure; dependency. 

19. Evasions (one or more, but not all, drawings depicting stick figures or no action): 
defensiveness, passive defiance; poor relation with the figure or fear of the figure. 

20. Number of household members : omitted figures associated with rejection, denial, 
and/or isolation; subtle conflict with the figure. Additions should be questioned 
for clarification and may reveal disruptive influences protruding into the family or 
a closeness within the extended family. 

21. Figure(s) on back of page : interpersonal, usually direct, conflict with the figure. 

22. Line quality: 
1. Light, broken, or uneven: insecurity, inadequacy, fear. 
2. Heavy, overworked: anxiety, impulsivity, aggression. 
3. Unsteady, wavy: Neurological dysfunction. 
4. All potentially indicative of deficiencies in visual-motor integration. 

23. Asymmetric drawing : poor organization, impulsive character, also associated with 
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organicity when accompanied by unsteady lines and faulty connection of lines or 
rotation of figures. 

24. Motionless of stick figures (all figures): low IQ or resistance, defensiveness; use of 
regression as a defense mechanism if bright or older child. 

25. Ordering of figures : relative importance within family structure; self-concept. 

26. Buttons (overemphasized or overelaborated): denote dependency needs. 

27. Jagged or sharp fingers, toes, teeth : anger, aggression, acting-out tendencies; fear of 
the figure, probably intense. 

28. Bizarre figures (robots, animalistic features, visible internal organs, etc,): 
distortions of reality, poor or tenuous reality testing; for older children and adoles
cents, possible psychosis, thought pattern disturbances. 

29. Excessive attention to details : compulsiveness, insecurity, or preference for intellec-
tualization as a defense mechanism, especially when accompanied by oversized or 
enlarged head. 

30. Transparencies : low IQ; tenuous reality testing, schizophrenic tendencies, especially 
when occurring with variable 28. 

31. Isolation of self (only, from other family members who are portrayed as a group): 
emotional constriction, depression; lack of self-acceptance; rejection of or by the 
family; poor interpersonal skills. 

32. Anchoring (the drawing of all figures within one inch of a single edge of the paper: 
note difference from variable 18): emotional constriction; environmental depend
ence, seeking structure, low IQ; may also be related to visual-motor integration 
deficiencies and poor organizational skills. 

In addition to the above guidelines, please consider page placement. 

Pictures drawn primarily on the top half of the page may be interpreted as "1.) striving 

strongly and goal is relatively unattainable; 2.) seeks satisfaction in fantasy; 3.) keeps 

self aloof, relatively unaccessible" (Jolles, 1971, p. 15). Such pictures may also signify 

"spontaneity or impulsivity" (Young, 1989). Pictures placed predominantly on the 
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bottom half of the page may indicate "1.) feels insecure and inadequate and feeling 

moves toward depression of mood; 2.) is reality bound (concrete)" (Jolles, p. 15). 

Unless the picture is quite obviously situated in the center of the page, which 

would be regarded as a "here and now" picture (Young), consider the drawing as if it 

were divided into quadrants: 

Lower left: "past" (Young). "Objects, paths, etc. 'moving' within or towards the 
lower left quadrant... have consistently been observed in 'downhill' trends, 
towards the darkest darkness" (Bach, 1966, p.16). 

Upper right: "here and now" (Bach, p. 16). 

Lower right: "potential future or...near the threshold of consciousness" 

(Bach, p. 17). 

Upper left: "far future" (Young). "A movement from the right, across the centre 
and into the upper left...quadrant, wh.°,re the sun is seen last and furthest to 
the west, we have found in the pictures of children and adults whose illness 
takes them slowly out of life. In short, the movement in this quadrant is, 
horizontally, to the left, towards the west, but at the same time, upwards to 
the beyond" (Bach, p. 16-17). 

"What is in or near the center is frequently of 'central' significance. An empty 
centre can be equally revealing. Then the question why this should be so, as 
well as that of balance within the picture, of the equilibrium between objects, 
colours, motifs, etc. has to be considered" (Bach, p. 17). 

Also, please consider the direction objects face in the picture. 

The facing to the left, say, of human figures, animals, cars, etc.- to the west 
on the map, the side of the setting sun- indicates going to the left (Latin: 
sinister), the doubtful, the dark, the unconscious, the unknown (which also 
includes the not-yet-known). Facing to the right..., to the east on the map, the 
side of the rising sun, may indicate a return into life, a positive phase in the 
patient's existence (Bach, p.16). 
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Color 

Susan Bach believes that "every colour has at least two aspects, a stronger and a 
weaker one, corresponding to opposite states of life-feeling 
('Lebensgefuhl'). These two aspects may be paralleled by the filling out or mere outlin
ing of objects. ...the paler shades of brown, green, blue, etc. indicate loss of strength, of 
vitality" (1966, p. 18). 

Bach's interpretations (1966, p. 18-19) 

dark brown: "earth" or "healthy" 
light brown: "decreasing earthiness up to the point of decay" 
dark blue: "healthy" 
light blue: "a colour of distance" 
bright yellow: "used for celestial bodies and objects of 'golden' quality" 
pale yellow: "especially when appearing out of place, it may indicate a precarious 

life situation" 
purple: "psychologically, it may express the feeling of being 'held', supported, 

whether protectively or even suffocatingly...may even point to a need to 
possess or be possessed" 

red: can reflect a "burning" problem 
orange ("as a paler red"): "seems to indicate decreasing energy or return to life 

from a threatening situation; as an 'accident colour', it may reflect the 
moment of suspense between life and death" 

"Any colour in the wrong place should put us on the alert. Absence of colour 
may, organically, reflect diminished vital energy...psychologically, it may indicate a 
repression of feeling...or it may also be that colour has gone out of the life-feeling of the 
individual, or that feeling needs to be so withheld that, finally, colours cannot be experi
enced any longer and therefore cannot be reproduced. On the other hand, absence of 
colour as white can, after 'all colours' have appeared in one object, indicate a state of 
completion" (Bach, p. 19). 

Finally, please consider the following color symbolism as outlined by William Young 
(1988-1989): 

white: hidden secrets, perhaps some kind of cover-up, or masking, or, stated 
positively, hidden potential 

red: energy, possibly anger 
black: (high energy color) repression, grief, sadness, or may signify anger, fear or 

depression (swallowed energy) 
yellow: high energy, positive energy, growth, change 
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orange: change, growth (very telling color) 
brown: earth, color of growth...person may have been through a lot and have 

grown from it 
blue: growth color, health (light blue may indicate undiagnosed health problem) 
green: growth, health 
purple: spirituality or possessiveness 
pink: color of resolution, hidden or resolved anger, or hidden unfinished business 
grey: hidden grief energy (not ready to work on it yet) 
silver or gold: special 
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LIFE STYLE INTERVIEW 

Now I will be asking you a series of questions about what it was like for you 
when you were a child. There are many psychologists who believe that the decisions we 
made when we were children about what we needed to do to fit into our families influ
ence the way we end up living our lives. Please answer the next series of questions as 
best you can from the perspective of what it was like for you when you were very young. 
I may be repeating a question I already asked you about your picture. 

I. Brief Personal History 

Who named you? 

Were you named after anyone? 

Are you aware of any stories surrounding your birth? 

II. Family Constellation 

A. Sibling Constellation 

Without telling me their names, list all of your brothers and sisters 
and their ages. Start with the oldest and include yourself plus any 
miscarriages, stillbirths or deaths. 

Siblings: , , , 
descriptors 
strengths 
weaknesses 
ways different from you 
*the one in the family who 

B. Parents 

First Parent 

Next you'll be answering some questions about your parents. Please decide 
which one you'd like to talk about first. Have you decided? Whom did you choose? 
What are the first words that come to mind when I ask how you would have described 
this parent when you were a child? 
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Descriptors: , , , 

Complete these sentences as your parent would: 
"Men are " 
'Women are. 

If you were hiding in the rosebush and you could hear this parent talking about 
you to the neighbor, what would your parent say about you? 

If you could give your parent a special message, it would be, 

If your parent could give you a special message, it would be, 

Second Parent 

Now think about your other parent. What are the first words that come to mind 
when I ask how you would have described this parent when you were a child? 

Descriptors: , , , 

Complete these sentences as your parent would: 
"Men are • 
"Women are. 

If you were hiding in the rosebush and you could hear this parent talking about 
you to the neighbor, what would your parent say about you? 

If you could give your parent a special message, it would be, 

If your parent could give you a special message, it would be, 

III. Earlv Recollections 

I'd like you to think back to your childhood. Try to go as far back in your mem
ory as you can. When you do, what is the first incident that comes into your mind? 
Something about which you can say, "One day I remember..." It should be something 
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that happened only once and something you can sort of play in your mind like a video 
tape. 

1. How old were you? 

What happened? 

Which moment stands out most vividly in your mind? 

How did you feel? 

Why did you feel that way? 

What memory comes to mind next? 

2. How old were you? 

What happened? 

Which moment stands out most vividly in your mind? 

How did you feel? 

Why did you feel that way? 

What memory comes to mind next? 

3. How old were you? 

What happened? 

Which moment stands out most vividly in your mind? 

How did you feel? 

Why did you feel that way? 
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Subject # 

WORKSHEET 

Considering the inforaiation you have been furnished, please comment on the 
following: 

1. The subject's view of life or the world. 

2. The subject's view of self. 

3. Is the subject generally active or passive? 

4. Family relationships 

a. What types of boundaries exist ? 

b. If you note any alliances, please describe them. 

c. Is anyone "cut-off' from the family? Who? 

5. The subject's perceptions of men. 

6. The subject's perceptions of women. 

7. General family atmosphere. Discord? Harmony? 

8. Family values. 
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FIGURE 1 

Kinetic Family Drawing 

By Subject #1, Female, age 18 

Sibling Constellation: Sister + 3 yrs., Brother + 1 yr., Subject. 

FIGURE 2 

Kinetic Family Drawing 

By Subject #2, Female, age 28 

Sibling Constellation: Subject, Sister - 1 yr., Brother - 10 yrs. 
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FIGURE 3 

Kinetic Family Drawing 

By Subject #3, Female, age 18 

Sibling Constellation: Sister + 2 yrs., Subject, Brother - 2 yrs. 

FIGURE 4 

Kinetic Family Drawing 

By Subject #4, Female, age 19 

Sibling Constellation: Sister + 2 yrs., Subject. 
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FIGURE 5 

Kinetic Family Drawing 

By Subject #5, Female, age 19 

Sibling Constellation: Sister + 14 yrs., Brother + 11 yrs., Subject. 

FIGURE 6 

Kinetic Family Drawing 

By Subject #6, Male, age 23 

Sibling Constellation: Brother + 3 yr., Subject. 
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FIGURE 7 

Kinetic Family Drawing 

By Subject #7, Male, age 19 

Sibling Constellation: Sister + 7 yrs., Subject. 

FIGURE 8 

Kinetic Family Drawing 

By Subject #8, Male, age 21 

Sibling Constellation: Subject is an only child. 
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FIGURE 9 

Kinetic Family Drawing 

By Subject #9, Male, age 19 

Sibling Constellation: Sister + 4 yrs., Sister + 2 yrs., Subject, Sister - 2 yrs. 

FIGURE 10 

Kinetic Family Drawing 

By Subject #10, Male, age 21 

Sibling Constellation: Brother + 2 1/2 yrs., Sister + 1 yr., Subject, Sister - 1 yr. 
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