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ABSTRACT

This study was an attempt to describe reflection in more detail than in
the past, and it provides insight into how we might capture the details of this
unseen reflection. I conducted a self-study of the "bumpy moments" in my
teaching to address the following questions: 1) What do teachers think about
when making a decision during a "bumpy moment"?; and 2) How does the
teacher resolve the difficult task of making important decisions
spontaneously? To arrive at answers to these questions, I tape recorded the
on-going classroom events, and transcribed these moments into story form.
Through an analysis of the many "bumpy moments" in my teaching, several
important findings emerged about the nature of reflection and how reflection
actually occurs in the classroom context. Results of this study have
implications for future research, teacher education, and the practice of
teaching.
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Introduction and Literature Review

There are moments in teaching that require teachers to make an
immediate decision about how to respond to a particular problem in practice.
When faced with such a decision, the teacher must engage in reflection to
consider all the factors, develop possible solutions, weigh the consequences,
and make a decision based on this reflection. However, teaching rarely
"freezes" so that we may carefully reflect and choose our next course of action.
Many decisions and reactions are made instantaneously because the classroom
is filled with continuous activity. As Eby and Kujawa (1994) suggest, "Teachers
face a continual stream of questions that need immediate responses, decisions
that affect the well-being of their students, value judgments that may conflict
with others' points of view, and complex problems that need elegant solutions"
(page 2). However, teaching requires an immediate response, and the
consequent events of the classroom are contingent upon that response.
Some decisions require additional considerations before reacting. They
are not easily solved for any number of reasons. When such a problem arises
during the course of teaching, the teacher is faced with what can be described
as a "bumpy moment." It is a moment that a teacher encounters in practice
that requires a critical decision to be made instantaneously, during the course
of teaching as an on-going and highly complex activity. I believe that
teachers face such dilemmas on a daily basis. However, it is impossible to see
how a teacher is reflecting during practice because we cannot get inside the
teacher's head to examine the thought processes involved in making such
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decisions. Instead, the teacher must give examples of such incidents and
describe what they are thinking when deciding how to handle the situation.
Unfortunately, teachers usually don't share such reflections, and they are lost
in the on-going activities in the classroom.

Recent interest in reflection as a part of professional practice was
inspired by Donald A. Schon's notion of The Reflective Practitioner (1983).
According to Schon, there is a professional knowledge which guides our
thoughts and actions. He proposes that, "Often we cannot say what it is we
know... our knowing is in our action" (p. 49). The reflection that Schon
describes begins with a problem that the professional encounters and attempts
to solve. The professional then engages in reflection and draws on a familiar
repertoire before formulating and testing possible solutions. However,
researchers such as Bamberger (1991) suggest that it is difficult to recognize
this reflective practice because, "More often than not, the knowing along with
the moment of reflecting disappear, transparent to and absorbed into their
effective result" (p. 37). Similarly, Partiett (1991) found that professionals are
reluctant, if not unable, to share how they reflect. He asserts that with
experience and time, these skills and judgments have been integrated into the
professional's repertoire. Furthermore, Russell and Munby (1991) agree that
many professionals will say that they learned from their experience, and
"little more will follow as though the answer were obvious and unproblematic"
(p. 164).
Although many researchers maintain that reflection is inherent in the
practice of teaching (Schon, 1983; Russell and Munby, 1991; La Boskey, 1993),
they are less certain about how it can be located and documented in practice.
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Many studies interviewed teachers immediately following an observed lesson
(Russell and Johnson, 1988; Borko, et al., 1992; Baird, 1992). In one example,
Russell and Johnson interviewed fifteen teachers following a period of
classroom observation. Although they found evidence of reflection in the
teachers they interviewed, Russell and Johnson concluded that "reflection-inaction is difficult to detect and challenging to document" (p. 185). Thus this
process may identify some reflective processes, yet I would argue that many
"on-the-spot" reflections are lost after the lesson has transpired. This
particular reflection remains unseen unless the teacher describes his or her
own thoughts during the "bumpy moments" in teaching.
Many studies have attempted to capture the reflective processes, yet few
have been able to identify how reflection looks during actual teaching
episodes. Although it is believed that reflection is an inherent part of
teaching, it can only be suggested what this reflection might look like. For
example, Copeland, Birmingham, De La Cruz, and Lewin (1993) propose that the
reflection process begins once an anomaly occurs in the teaching practice.
Such an anomaly would constitute the beginning of what I have described as a
"bumpy moment." They also suggest that the teacher engages in a reflective
process to assess the situation based on past experiences and analysis of the
present conditions. Through careful reflection, a decision is made about how
to respond to the particular problem in practice.
Although there continues to be much uncertainty about what reflection
is and how it can be located in practice, many researchers have proposed
models for reflective teacher education (Bernstein-Colton & Sparks-Langer,
1993; Richert, 1990; Zeichner & Liston, 1987; Korthagen, 1988; Baird, 1992;).
For example, Pugach (1990) suggested having novice teachers identify

personal problems in teaching, monitor the changes made, and note the effect
on students. However, as Calderhead (1988) recognizes, "Reflective teaching
seems to take for granted the ability of teachers to stand back from their
teaching and look upon their actions objectively" (p. 9). Thus, reflection can
only occur if the individual is willing to take an active part in self-evaluating
and recognizing possible weaknesses in his or her teaching.

Furthermore,

Connelly and Clandinin (1990) assert that teacher education should not be
viewed separately from the on-going lives of teachers. Thus, the study must
include a person's past and present experiences, as well as how it might affect
his or her decisions in the future.

The following study addresses the present theories on reflection in
teaching, and attempts to locate this reflection in practice.

Through analysis

of "bumpy moments" in teaching, the study describes teacher reflection as it
actually occurs in the classroom context. Results of this study could possibly
add an additional component to the research base on teacher reflection as it
addresses how teachers might describe their personal reflection in practice
and learn from their experiences.
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Research Procedures and Methods

I conducted a self-study in which the "bumpy moments" of my teaching

were reported and analyzed through the use of story. The stories were a
vehicle through which my spontaneous reflection and decision-making could
be captured while being faced with a "bumpy moment."

For the purposes of

this study, a "bumpy moment" was described as: A moment in teaching that
requires a teacher to make an immediate decision about how to respond to a
particular problem in practice. The problem is not easily solved for any
number of reasons, has importance to the teacher, and is perceived to have
future implications or possibly have an effect on the students in the
classroom.
I completed my study during the second quarter of teaching first grade.
The study began on October 17 and continued until Thanksgiving Break,
November 23. Excluding the days that I was absent, there were 25 days in this
period of time. During each day, I used a tape recorder to continuously record
the classroom events. The tape recorder remained with me during the entire
school day so that all teacher and student dialogue could be recorded. When
appropriate, I added my thoughts during the teaching episode. This recording
device served as a means of capturing the classroom activity so that I might
accurately remember the events of each day.

Review and Analysis of Tapes
On the evening following each class day, I reviewed and analyzed the
tape for "bumpy moments" in my teaching. Although I had a skeleton of the
events of each day in my mind, the tape helped me to recall the exact details

which happened during each teaching episode. I began by listening to the
tape and recalling what had happened from my memory of the day's events.
For example, at the beginning of the day I could hear a lot of movement and
voices, which I recalled to be the sound of the students entering the room and
getting ready to start the day. From the sounds on the tape and my memory of
the event, I began to determine whether the event sounded typical or if
something unusual was happening. The "bumpy moments" as I have described
are instances that require an immediate decision about how to respond to a
particular problem in practice. Thus, I had to determine if there were any
problems that arose during the event that constituted a "bumpy moment."
The tape provided the stimulus to determine if the moment was "bumpy"
or not. The sounds triggered my memory of the event as well as my feelings or
thoughts during the event. On one day, I could hear one of my student's voices
as she told me that her mother would not be in to help with centers that day.
You could then hear a hesitation before I answered. From my memory of the
event, I knew that I was thinking at this moment, "If this is true, then I'm in
big trouble because we can't do centers without a parent." This thought was
not recorded on the tape, but I knew from my memory that the thought was
there. I then recalled that she handed me a note from her mother that
confirmed what she had said. The conversation lasted only a few seconds on
the tape. But I know from my memory of the situation that it constituted a
"bumpy moment," and I had begun to engage in reflective thinking to decide
how serious the situation was and what I could do to resolve the issue.
At this point when listening to the tape, I would stop the recorder and
try to recall all of my thoughts and feelings about this moment. As I
mentioned in my definition of a "bumpy moment," the problem is not easily
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solved for any number of reasons. Thus, I would attempt to define the reasons
for why the problem would be difficult to solve, or the factors involved. In
this case, I had found out that the parent was not coming in after the students
had already entered the classroom and the day had begun. This left me no time
to make changes, and I could not call another parent to take her place. I also
know from my previous experience that my students could not do the center
alone because they need assistance with the activity. Furthermore, I recalled
that centers without a parent helper tended to be loud and disruptive to the
other centers. On previous days without parent helpers, I have noticed that
the students were off-task, and little work was completed. Thus, this problem
was also perceived to have future implications and impact the students in the
classroom, as suggested in the definition of a "bumpy moment."
Unfortunately, I did not have a back-up activity for this particular instance,
and knew that I would somehow have to modify the original activity so that the
students could complete it alone.
As I wrote on my computer, I attempted to recall and record all the
details of my unseen reflection. I recorded the original conversation with the
student, as well as all the factors describing why the "bumpy moment" was
difficult to resolve. At this point, I had to remember what I did as an attempt to
remedy the situation. Often this was not recorded on the tape because I did not
talk aloud as the many thoughts went through my mind. For example, in this
instance, I walked over to the parent helper center and assessed the activity. I
had to do this quickly because my students had just settled down and were
waiting for me to start the day. I had to decide whether my students could
complete the activity on their own. I tried to think of a better activity, but
simply did not have the time to go and look at my unit materials. With these
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constraints, I decided to go with the activity I had already planned. I knew
that I would have to take a larger amount of time giving extensive directions
for this activity so that the students may successfully complete the task alone.
The directions were later recorded on the tape, and they were in fact quite
lengthy as I tried to anticipate any questions the students might have while
completing the activity.
After recording my thoughts and actions on the computer, I began the
tape again to listen for the result. More specifically, I was looking to see if the
"bumpy moment" was resolved, or if the problem continued for a longer period
of time. As I listened to the tape, I noticed that center time was noisier than
had been recorded on other days. I also could recall my thoughts and anxieties
every time I looked over to that center and saw that the students were off-task,
or having problems getting along with the other students at the center. I also
remember watching the seatworkers who were having trouble completing
their work because they were distracted by the center. Little work was getting
done there either. You could also hear my voice periodically, as I tried to
reinforce positive behavior and re-direct behavior problems at that center.
Complaints could also be heard, as some of the students came to my reading
group and told me what was happening there. I further recalled that each one
of these complaints, in addition to the noise, disturbed my reading center and
made it difficult for me to work with my group. In the end, few students got
any work done today, and I had some reservations about trying to have centers
without a parent helper ever again. I gave some serious consideration to how
I would resolve this situation if it were to happen again, and considered
cancelling centers on those days.
In this way, I also relayed my thoughts on what I had learned from this

"bumpy moment." Often this was not easy to tell on the night that I was
recording the events, and many times I just ended my conversation of the
event. Yet, writing my thoughts down helped me to recall them when I was
faced with future events. Although I did not read my writing again before I
wrote about the other days, I sometimes added things like, "It happened
again..." as I was recalling earlier events and the similarities between the
"bumpy moments."

Although the previous moments provided stimuli for

other events, I did not seriously look at emerging patterns until I had written
all my "bumpy moments" for the entire recorded period. In this way, I hoped
to not make any pre-judgments about how things were happening, but rather
write about the "bumpy moments" as they naturally evolved so that I may later
look at patterns and similarities.

When listening to the recorded tape, I found that there were several
days or parts of days without "bumpy moments." Although I had not originally
planned to analyze "non-bumpy moments," I couldn't help but be interested
in when and how they occurred. I was curious about why some days were less
"bumpy" than others, and if there was something I did which resulted in a
"non-bumpy" day. Certainly, if there was a formula for these days, I would be
greatiy interested in learning how to have all "non-bumpy" days. Thus,
writing about "non-bumpy" times emerged as I listened to the tape and wrote
the details of each day. For the times in which there were no "bumpy
moments," I tried to pinpoint what made it that way. Although it was often
impossible to judge why a particular day ran smoothly, I tried my best to
include a hypothesis, possible factors, and as many thoughts and ideas as I
could recall that may have contributed to a "non-bumpy" day.

Storv as Method
As I was listening to the tapes and recording my thoughts and actions,
I began to transcribe the "bumpy moments" of my teaching into story form.
In this way, the events of the classroom were described by the teacher, as if I
were telling a story about what happened during my teaching. Borrowed from
Carter (1993), the story method was used to relay the details of the classroom
events, as well as the unseen reflection to a particular audience. The audience
was assumed to have little or no classroom experience, so that anyone who may
read the story was given sufficient detail to understand the event described.
Concern was also given to explaining the events in such a manner that the
language of teaching may be unpacked and easily understood by the reader.
The stories were recorded in a similar format to provide consistency in
the data collection. I labeled each entry with the appropriate day in the data
collection period and the date, including the day of the week. I then wrote my
stories for this day, and the amount of stories depended on the amount of
"bumpy moments." I followed with the next day, and did not count weekends or
days that I was not at school. For example, Day 3 was on a Wednesday and Day 4
was on a Friday because I was not there on the Thursday in between.
It was assumed that the stories would be read in chronological order so
that the reader may experience the events in the order that the teacher did.
For example, the first line up "bumpy moment" was described as a new
problem to the teacher. When the second line up moment occurred, it was
referred to as a re-occurrence, or a repeat of a similar moment. This second
moment was written with the assumption that the reader had previous
knowledge of the first moment, and could make connections between the two.
The stories were written in a similar manner, again to provide
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consistency between the stories. The story typically began with a brief
description of the moment, providing a sequential order of events. It also
included the participants and setting for the particular moment. Additional
information was included when necessary, to provide the background
information and preceding events which may have led to the incident. Details
were added about how and why these particular events occurred in the
classroom, so that the reader may be given a complete description of the event.
I then attempted to recall my thoughts and feelings as the event was
occurring. This unseen reflection was particularly important to include so
that the reader might be able to see the connection between my thoughts and
actions. I added the unique factors that gave the event importance to me or to
my students. This often included a description of previous events that
occurred before my data collection period, often expanding into my teaching
experience in general. When appropriate, I attempted to explain why I did
things in a certain manner so that the reader may gain insight into my
personal beliefs or philosophies. In the manner that Connelly and Clandinin
(1990) suggested, I included my past and present experiences as well as how
this particular moment might affect my future decisions. Finally, I added
whether the "bumpy moment" was ever resolved, as well as things I had
learned or discovered from the event. Many times I ended the stories with
questions that arose during the event, in hopes that they could possibly be
addressed in the future.

Content and themes
Finally, the stories were analyzed for content and themes that might
address the questions proposed: 1) What do teachers think about when making

such a decision during a "bumpy moment" in teaching?; and 2) How does the
teacher resolve the difficult task of making important decisions
spontaneously? In order to arrive at answers to these questions, I carefully
analyzed the "bumpy moments" presented in my teaching episodes.
In the first step of my analysis, I went back and read all the stories. I
printed all the stories from my computer so that I had the entire document on
paper. As I read the stories, I took a pen and underlined or circled key words
to get an overall feeling of the factors and details of each "bumpy moment." I
then began to make comments in the margins. The comments were not
additional details, but rather they helped me to summarize the events of the
story. As I read a few stories, I began to realize that certain themes were
emerging. I started to label these themes as I continued reading. The themes
emerged as categories, which were determined by the central issue in each
"bumpy moment."
Once all my stories were underlined and given a category, I tabulated
the amount of moments in each category. In an effort to determine how the
moments fell throughout the data collection period, I comprised a chart with
all the days, and how many "bumpy moments" occurred on each day.
Additionally, I listed what type of "bumpy moment" it was, or what category it
fit into. Both the categories and the chart described here will be discussed at
length in the "bumpy moment" analysis.
The next step in my analysis was to look at each of the "bumpy moments"
and determine the factors, thoughts, actions, and results of each particular
moment. The factors helped to define each moment by listing the unique
circumstances that created the "bumpy moment." My thoughts during these
"bumpy moments" helped to answer the research question, "What do teachers

think about when making such a decision during a "bumpy moment" in
teaching?" Similarly, the second research question, "How does the teacher
resolve the difficult task of making important decisions spontaneously?" was
addressed by looking at the specific actions that were taken while attempting
to resolve each "bumpy moment." Finally, I analyzed the results of each
"bumpy moment," or more specifically determined if there was any resolution.
In my analysis, I will discuss this chart and discuss common themes among the
factors, thoughts, actions, and results that comprised my "bumpy moments."
Finally, I analyzed each category of "bumpy moments." In this analysis,
I attempted to examine the moments carefully and note any common
characteristics or patterns among the "bumpy moments" within each
category. I did not simply re-tell the "bumpy moment" stories, but instead
attempted to come to grips with what happened, and how I handled each
moment. I added the emerging themes and issues, as well as the things that I
had observed or learned from careful analysis of these moments.
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Analysis of "Bumpy Moments"

Tvoe. Quantity and Timing of "Bumpy Moments"
In the twenty-five days of data collection, I found twenty-eight "bumpy
moments."

The number of "bumpy moments" on each day varied, from three

in one day to five days without any "bumpy moments." The day with three
"bumpy moments" was the first day of data collection. This may be due to the
fact that I was searching for "bumpy moments" and wrote about everything I
had encountered on the first day. But as the data collection continued, I had
either become accustomed to the problems or did not consider them to be as
"bumpy" in comparison to the later moments I was experiencing. Thus, there
was no other day with three "bumpy moments." However, seven of the total
days had more than one "bumpy moment."
When the data collection period concluded, I analyzed the "bumpy
moment" stories and put each moment into a category. The categories were
determined by the central issue in each "bumpy moment." The twenty-eight
"bumpy moments" fell into the following categories: Management, Parents,
Not Prepared, Line Up, Special Events, Disruptions, and Recess. Each category
can be described as follows:

1. Management— moments in which I had difficulty teaching due to
student behaviors such as: excessive noise, interrupting,
excitability, not listening and not following directions;
2. Parents— problems involving parents including: parent helper
problems (being late, not coming in to help, loud centers) or
problems communicating with parents;
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3. Not Prepared- moments in which I was not adequately prepared for
the event, or did not know what to do when something I had
planned on fell through;
4. Line Up— problems that resulted during the period of time when my
students lined up outside the door in the morning or after recess;
5. Special Events- an unusual activity that created an unforeseen
problem;
6. Disruptions- problems that disrupted the normal flow of classroom
activity;
7. Recess— a problem that occurred during the outside recess time.
The category with the most "bumpy moments" was Management, with
ten moments. The Parent and Not Prepared categories were composed of five
"bumpy moments" each. Three of the twenty-eight "bumpy moments" were
Line Up moments, while Special Events and Disruptions had two each. Finally,
there was only one Recess "bumpy moment" (see Table 1).
Table 1.

Categories of "Bumpy Moments"

•Management
E3

Parent
Not Prepared
Line Up
Special Event
Disruption
Recess

•
m

•
a

35.7%
17.9%
17.9%
10.7%
7.1%
7.1%
3.6%

I also charted the "bumpy moments" by day in order to see what
moments occurred on each day of the data collection (see Table 2).
Table 2.
Day

"Bumpy Moments" During Data Collection
Moments

1
2
3

M
T
W

3
2
1

Parents 1
Disruption 1
Line Up 3

4

F

1

Management 1

5
6
7
8
9

M
T
W
Th
F

1
0
0
1
1

10
11
12
13

M
T
W
Th

2
1
0
2

14
15
16
17

M
T
W
Th

2
1
0
1

18
19
20
21
22

M
T
W
Th
F

1
1
1
2
1

Parent 3
Management 8
Management 9
Parent 4
Not prepared 5

23
24
25

M
T
W

1
0
2

-

Special Event 1
Line Up 2

Line Up 1

Management 2
-

Management 3
Management 4
Not prepared 1
Management 5

Not prepared 2

-

Parents 2

Special Event 2

Management 6
Management 7

Recess 1

-

Not prepared 3

Not prepared 4

Management 10
Disruption 2

Parent 5

Totals:
25 days
5 days without "bumpy moments"
28 "bumpy moments":
Management
10
Parent
5
Not prepared
5
Line Up
3

Special Event
Disruption
Recess

2
2
1
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I found that "bumpy moments" happened on every day of the week, yet
Monday had the most with ten moments. In contrast, Wednesday had the least
"bumpy moments" with four. In should be noted, however, that Friday appears
to have the least with three "bumpy moments," yet there were only three
Fridays represented in the data collection. I used this chart when analyzing
each category of "bumpy moments," and it helped me to see patterns in when
and how the moments occurred.

The Nature of Reflection Across "Bumpy Moments"
The stories of my "bumpy moments" were often lengthy, as I provided
details and background information for each day. However, I wanted to
separate out only certain aspects of each story for analysis. Once again, I
charted each moment in an attempt to answer the research questions: 1) What
do teachers think about when making a decision during a "bumpy moment" in
teaching?; and 2) How does the teacher resolve the difficult task of making
important decisions spontaneously? To arrive at answers to these questions, I
recorded when the moment occurred, and the factors of the particular moment
to determine the unique circumstances surrounding each moment.

I also

described my thoughts during each "bumpy moment" to answer the first
research question. The second question was also addressed by analyzing the
actions I took during the "bumpy moments." Finally, I recorded the results of
each "bumpy moment," mainly to determine if the "bumpy moment" was ever
resolved (see Table 3). By carefully analyzing each of these categories, I was
able to take a closer look at my reflective practices and began to determine the
nature of my reflection. A discussion of each category follows to address the
nature of reflection across all of the "bumpy moments."

Table j.

lealures of "Bumpy Moments"

0

Bumov

Factors

Fhouahts

Actions

1

Parent

Parent late- kids can't do activity alone

I'll have to modify activity

Had kids color worksheet while waiting

1

Kids were off-task
Room was noisy

1

f ew students getting anything done
Can't give gieens (tell who is quiet)

\

Whole group talk: ask students to

Centers were a bit quieter

May have trouble with students

Two parents in classroom (noisy)

1 don't want to tell parents to be quiet

Monday

Need structure/guidance for new week

Special

Principal invited us to special event

My principal is expecting us...

Kept walking around campus-

Couldn't find it

Lvent

Didn't know where to go...

We aren't going to be on time

Asked a teacher where it was

It wasn't there

My kids are getting restless

Sent 9 student to check cafetena

It wasn't there

Can't keep walking around-

Tried to reach a custodian

Couldn't reach him in time

Kept walking and trying places

Finally found the event

walking my class around school

considered all places it may be
Had to walk with boards/pencils
1 Iine up
1

) be quiet; told them parents would
/

remind them (indirect to parents)

Parents giving reminders
Rough start to the week

Kids having problems holding them

Didn't need boards/pencils

My kids arguing outside the door

Try to decide what actually happened

Students yelling to me about others

Does it need my intervention?

Class lecture about being nice

Attempt, not solved

Disruption Checking for lice during directions
1

2

Kids silly, loud, off-task
Few students finished

New parents working in classroom

1

2

Result

My head checked during reading

Tried to chose less disruptive method

Asked 3 kids to see nurse in back

Lost participation

1 have lost everyone's attention

Tried to call attention to directions

Few students attending

1 won't be able to get attention back

Repeated directions, abandon directions
Tried it the first time

Line up

Principal said to let kids in immediately

They will need more time to line up

2

All my kids weren't lined up and ready

1 can't win with either option

Half the kids in, half out
New solution leads to a
different problem

3

Line up
3

Serious argument between girls outside:
Two girls were blaming another

The one girl started crying at her desk

Ihe othei two tried to make amends

Consideration of child in question

Tried to calm the two girls down

Two girls stayed with me

Tried to down play it, and drop it

Other ignored it, walked by

Wanted to find out what was happening Called girl back, asked what happened

She became upset also

This won't be easily solved...

1 asked the girts to talk it out outside

They agreed

Worried about the two on one ratio

1 asked my U of A student to supervise

They came back in happy

Wanted to hear this child's story

Asked the child to walk with me

Tears from another girl

She wants attention too

Quickly dealt with the one crying

She went back in line

Wanted to talk to her without others

Talked to the gul alone

She blamed the others

Not time to take care of it now

Told her we would talk it out later

1 forgot to follow up on it

Ihe gills appear to be getting along

1 let it go...

Ihe problem went away

factors

Thouahts

Actions

Result

Manage

Substitute the day before...

Old habits had resurfaced

Constant reminders for behavior

Problem continued...

ment

Couldn't get kids to listen, raise hands

They are making teaching difficult

Praise students that raise their hands

Problem continued...

Ignore inappropriate responses

Problem continued...

D Bumov
4

1

Interrupting and calling out

1 wish they'd let me finish...
Unfair to other students

Group talk on listening and raising hands Problem continued...

High noise, excitability

Need something to calm things down-

Mickey puzzle (attempt to calm things)

Parent helper watching

This is unfair to the parent's child

Friday afternoon

Friday afternoons can be tough

Manage

Discussion about Halloween

Too many questions, no time

ment

Bumpy afternoon

Only called kids following directions

5

8

Manage
ment

Survived the afternoon

Told to talk to parents about costumes

More questions, talking

8egan the Reading Rainbow video

Parent helper in room watching

Am 1 too sensitive to her? less strict?

Monday

Mondays can be tough with this group

Kids were squirmy and active as

1 need to nip this in the bud

Whole group reminders

Behaviors like this can escalate

Called attention to the marble jar

1 want to be positive, define behavior

Gave greens, mentioned behaviors

soon as they entered the room

3
9

Chose to dismiss by table, not line up

Refused to answer further questions
I'd like things to settle down...

2

Manage

Friday

Fridays can be bumpy

Addressed silliness and enthusiasm

ment

New decorations caused excitement

Didn't want to remove decorations

Told them how long it took for me to

4
1U Not

tnergy level was high
1 didn't have materials for one center-

Prepared
1

special paper was in teacher's lounge
1 couldn't leave kids to go get it

No one brought in punch for the party

1 knew kids would be asking for drinks

2

Didn't want kids going in/out of room

5

Day after Halloween

1 was beginning to feel uncomfortable

Students having difficulty staying

1 didn't feel i was doing an adequate

focused, listening to directions

Decided not to do the center

^ Things calmed down

1 was at my wit's end

Solution worked for daycaused later problems

Asked a parent helper to go in and pour
a glass of water for each student

Kids had a drink
No one had to leave room
Instruction impossible

^ Constant reminders and re-directing 1 was doing less teaching,

job of giving directions

Kids brought favors back to school
Confusion, craziness, random behavior

the center time began

decided it was too difficult
Couldn't think of activity to replace it

outside if there was no punch

ment

y Bumpy time ended once

Considered having parent get it-

Prepared

11 Manage

Things got calmer

prepare decorations

Moved the center dot to next center
1C Not

Almost all calmed down

more re-directing
Sent pop-out favors to cubbies

Favors were not a pioblem

Walked quickly to lunch

Things better after lunch

D Bumpy

Factors

Thouahts

13 Parent

Parent wasn't corning in to help today

fried to consider how 1 would

2

(Kids couldn't do activity ^lone)
1 didn't find out until kids were in room

13 Special
Event
2

H Manage
ment
6

compensate for this change

Actions

Result

Went to center to assess activity

No time to make changes, call parent

Decided to go with same activity

Center was loud, problems

Tried to think of another activity

Gave extensive directions

1 had to re-direct, manage

1 wanted to calm things down

1 began countdown

Hardly anyone heard me

popcorn party ready in the room

1 couldn't wait for countdown to end

1 said, "Excuse Mel" fairly loud

They stopped and looked

(running, jumping, yelling)

1his was supposed to be a reward

Told them i didn't see reward behavior

They knew 1 was serious

1 said, "Now do you want your party?"

They said yes calmly.

1 passed out popcorn and punch

There was absolute quiet
\

Kids were wild when they saw the

Difficulty gaining and keeping attention

Have to tell everyone what to do!

Constant behavior reminders

Loud centers

Hard to concentrate at reading

Warnings to talkers, seatworkers

Lots of questions at reading time

This isn't fair to reading group

Things didn't improve
) Too much for me today

/

Why do 1 teach first

i sent kids back to proper areas

Talking and interrupting others
No parent at orange dot

i should have tailed someone in

Substitute on Friday before

Couid this be why it is so wild?
t feel like I'm caught in negative cycle

grade?
Kids were loud, off-task

Said 1 was looking to give greens

No one seemed to notice

Talk after center: gave general warning Improved- not solved
14 Recess
1

lb Manage
ment

7

1 was only teacher watching playground

Too many students, over the allowed

Teachers sending kids without checking

Presumed they would have checked

(Did nothing- thought ( could handle it)

More kids arrived

Threat of potential injury lawsuits

Ibegan to panic

Checked to see how much time was left

Over ten minutes left

Considered sending all kids in

(Chose not to send them in)

Problem persisted

Couldn't leave to get help

Looked frantically for another teacher

No one was near

Didn't want to involve parent

Asked parent to notify office of problerr Another teacher came out

Some problems with math work
Problem with reading group

^ 1 can take care of these problems

Kids abusing bathroom pnveledges

Quickly taught strategy for solving

Less questions

Separated two students

Better

Talked to the kids about the bathroom

Better

Kids didn't seem dedicated to work

There could have been too much work

Gave less seatwork the next day

Seatwork was poor today

Lack of interest in following directions

I'm always giving reminders!

Constant reminders for behavior

\

Is this the time of year? group?

Reviewed expectations, class lecture

/ wrong?

Read a story

Things calmed down

Am 1 doing something

D

Bumov

1 7 Not
Prepared
3

18 Parent

Factors

Thouahts

Actions

Result

Hadn't hear from afternoon substitute-

1 was feeling run down-

Went to office to ask about sub

They didn't know-

It was time to leave for -seminar

looking forward to afternoon off

Problems on rug

3
Parent was iate for center

called District office
The office began looking for the sub

Sub was on campus, couldn't find her
1 wasn't in mood to start afternoon

1 began the afternoon with my class

Sub arrived minutes later

Sub wasn't completely at ease

1 left her to go to the meeting

Inservice person not there

Chose not to go back in classroom

Inservice person arrived

1 wonder if 1 can handle this today?

Gave a few warnings

Need to give reds, but prefer positive

Congratulated efforts, gave greens

Need to wait to start centers

Prolonged centers to wait for her

Couldn't wait any longer

Assessed and modified the assignment
Began centers without the parent

Center was ioud and silly

Parent finally arrived

Center didn't improve-

1 may need a meeting with parents
19 Manage
ment
8
20 Manage
ment
9
21 Parent
4

Finished Work Club was loud
A lot of work to be done
Free time kids were loud, disruptive

Running out of patience

parent didn't help
Reminders, tried to get noise down

Didn't improve

Finished and went to recess

Finally got a break

Unfinished work began to bother me
Not enough of me to go around

Afternoon was crazy

Typical six year old behavior?

Students were doing random things

It may be the season-

U of A student noticed and commented

Will we make it to Christmas break?

Parent helper was late

1 couldn't wait for parent to arrive

Began centers without parent

Kids loud and wound-up

She didn't come in and calm them down

1 wish she would have taken charge

Tried to address problem from reading

Problem continued

1 don't want to step on parent's toes

Gave reminders for kids to be quiet

Problem continued

Kids giving parents a hard time...
21 Not
Prepared
4

^Problems continued...

(1 need to find solution)

Under-planned the afternoon

Reconsidered my first plan

Didn't realize until time to fill the void

Considered the alternatives

Went to desk to look for activity

Found extra worksheets

Cut and paste would take too long

Chose a worksheet to do whole group

Would fill the time space

Wouldn't have time to do all this math

Decided to do math together as well

Saved time

Wanted it to be a learning experience

Chose to introduce number line for math Got to review number line

How can 1 teach? have participation?

Decided how to teach it while doing it...

Chose not to do back to back rug time

Went well and filled time

n BumDV
22 Not

Factors

Thouahts

Actions

Result

Reading Buddies were not in Den

1 sensed something was wrong

Sat the kids down and waited

Kids became restless

Considered sending a kid to find them

(Decided not to send: can't find room)

Just had to wait

Prepared

5

Kids were excited and impatient

Being in Den was getting them excited Decided to read them a story
1 figured they weren't coming

23 Manage
ment

(Other teacher's mistake)

\ Continued to have

Typical for a Monday with this group
Hard to concentrate, be enthusiastic

Gave greens for appropriate behavior

Felt 1 was losing them...

Asked for participation, "I'm waiting..."

25 Disruption Kids walking in late for school

2S Parent

Lined up kids to go back to room

Trouble getting students' attention
Potential student teacher observing

2

Finished the story

Monday

10

Felt inadequate, unable to gain control
Constantly stopping and starting

Kids were silly for story

Finished reading as fast as 1 could

) talking, not listening/

Tried to keep focus on me, directions

Is it just the season?

1 began getting upset

Day betore vacation

Not much 1 can do about it...

Parent brought in two drinks tor party

Thought kids wouldn't like Egg Nog

1 told her we could let them chose

She wanted to pour half

1 knew it wasn't a good idea

(1 chose not to say anything)

She poured half of each

1 knew there would be a problem

1 had the kids come up and chose drink

Ran out, only Egg Nog left

It was unfair to the kids

Tried to explain it to the kids

They were upset

1 knew it was my fault, not theirs

1 had them get water instead

They were ok

5
Parent left and took rest ot drinks

Eventually all had arrived
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Factors

The factors for each moment were listed to describe the special
circumstances that constituted each "bumpy moment." They present the
rationale for why the particular issue is a problem in practice. The factors
varied depending on the uniqueness of each "bumpy moment." There was a
wide range of factors for the twenty- eight "bumpy moments" including:
arguments between students, checking for head lice during directions,
parents coming in late, management problems, and recess problems. Most
factors were created by extraneous circumstances, yet a few were clearly
problems that could have been avoided if I had been prepared for them. Every
"bumpy moment" had two or more factors, and some had as many as five.
The factors tended to be more similar if the "bumpy moment" fell into
the same category as another moment. For example, the Management
moments often contained comparative factors such as: high noise,
excitability, interrupting, high energy level, craziness, and disruptive
behaviors. When I returned after a substitute had been in my classroom, I was
presented with similar problems in practice. However, each of these moments
also had unique circumstances in addition to these similar factors. For
example, the Management moments on Days 11 and 20 had similar problems,
yet one was the day after Halloween and the other a regular Wednesday
afternoon. Thus, it cannot be assumed that all moments in a particular
category have the same factors, but rather each "bumpy moment" has a
unique set of factors that constitute a problem in practice. In the analysis of
the "bumpy moment" categories, the factors presented in this table will be
discussed again. Further attention will be given to assessing the similarities
among the "bumpy moments" in each category.
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Thoughts
The thoughts extracted from my stories most adequately answer the
question, "What do teachers think about when making a decision during a
"bumpy moment" in teaching?" The thoughts are an extremely vital
component of dealing with a "bumpy moment" because they add the teacher's
mental processes when considering the factors, and they further determine
what actions will be taken to resolve the problem in practice. In this manner,
the thoughts form a connection between understanding what is happening
and determining what to do next. The thoughts also illustrate how important
the issue is to the teacher, how she feels about the problem, and her
predispositions and inclinations about what she might do next. Each "bumpy
moment" inspired several teacher thoughts, and most moments contained
several different types of thoughts.
The thoughts described in my "bumpy moments" ranged from thoughts
evoked from previous experience, to considerations of how a particular
activity could possibly be modified to resolve a "bumpy moment." In order to
understand the variety and content of my thoughts, I began to list general
categories of my thoughts during the "bumpy moments." Because the
moments contained several thoughts for each situation, I calculated many
more thoughts than I had "bumpy moments." Thus, some moments contained
thoughts from more than one of these categories.

Previous experience and the ability to anticipate a problem in practice.
The largest category consisted of seventeen thoughts which reflected previous
experiences and the ability to anticipate a problem in practice as a result of
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this experience. Thoughts indicating that I was recalling my previous
experiences tended to be statements about what I knew, or belief systems that I
had acquired through my teaching experiences. They included statements
such as: "The students need structure and guidance for the new week"; "I
won't be able to get their attention back"; "The students will need more time to
do this"; "Mondays are tough with this group"; and "Behaviors like this can
escalate." In these thoughts, I was relying on my experience of past teaching
episodes to help me determine what to do next. For example, when I said, "I
won't be able to get their attention back" I was presuming that after the
unusual interruption (this one was checking for head lice), it would be
difficult to regain the student's attention as it had been with interruptions in
the past. By recalling and utilizing this information, I was able to change my
course of action and avoid a continuous struggle. Thus, I led them into
another activity rather than attempting to regain their attention.
Previous experience also helped me to anticipate problems before they
arose or escalated into a larger problem. These thoughts consisted of
statements such as: "This may be a problem"; "The kids are getting restless"; "I
sensed something was wrong"; and "This won't be easily solved." In most of
these cases, I was considering the factors and knew from my previous
experience that there could be a problem, or "bumpy moment." For example,
when I said "My kids are getting restless," I could tell that I needed to change
the activity before the students could sit still no longer and other problems
might arise. Another example of anticipating a problem was when the parent
brought in Egg Nog and 7-Up for our party. When she offered to pour half of
each, I knew there would be a problem. I knew from my experience that
many first graders did not like Egg Nog, and I knew that we could never get

exactly half of the class to agree on one particular drink. In this case, it was
obvious that I had some previous knowledge that this parent did not possess,
because I was able to anticipate the problem before it happened.

Frustration. My second largest thought category was frustration, with
fifteen instances in which I expressed this emotion. My frustrations stemmed
from numerous sources. For example, I was frustrated with the behaviors of
my students when I said, "No one is getting anything done", and "They are
making it difficult for me to teach." Other times I was frustrated with a
situation, or perhaps frustrated that there didn't seem to be a solution in sight
to resolve my "bumpy moment." There were also many times when I could feel
myself running out of patience in a situation and getting frustrated. These
are the times that I began to say that I felt uncomfortable, and it was hard to
be enthusiastic. In more severe cases, I related that I was "at my wit's end"
when a situation seemed too problematic, and I wasn't sure I could make it
through the event until things got better. In all of these thoughts, it seemed
as if I was aware that I was reaching my tolerance level, and things were
beginning to bother me. In this manner, my thoughts were directly tied to my
feelings at the time.

What should I do?

Ten thoughts were concerned with trying to

decide how to resolve a situation, or determine what to do next. In these
instances, I was often assessing the best way to accomplish something, such as
finding the least disruptive method of getting my students checked for head
lice. The process of finding a solution often consisted of considering
alternatives and then anticipating the possible results before choosing the
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best option. For example, my recess moment left me in a situation where I had
no idea what to do, and I had to come up with a solution instantaneously. In
fact, every "bumpy moment" had some element of deciding what I should do
next, otherwise it would have been immediately solved.
Often I was faced with deciding whether I should take actions to
solve a problem, or whether I should leave it alone. For example, in my Line
Up moments I listened to the problems between my students and attempted to
decide if they needed my intervention. Sometimes this is impossible to
determine, as I found out when the students resolved the issue themselves.
Also, I experienced many problems with parent helpers but felt like I would be
stepping on their toes to offer advice or ask them to do what I suggested. I was
constantly struggling with how I could improve the situation without
upsetting the parents. In all these cases, there were many things to consider
before deciding how to handle the situation. Thus, the question "What should I
do?" seemed to be a prominent question in all my "bumpy moments."

Thoughts about my teaching. Several times in my thoughts, I shared
feelings or questions about my teaching. I could extract eight instances in
which I either expressed anxieties about whether I was doing an adequate job
of teaching, or expressed thoughts about how I was handling things. Many
times I asked myself if I was doing things right. I would ask questions such as,
"Am I too sensitive to parents?," or "Was it my fault?" to see if I might have
been the cause for the "bumpy moment." It is implied that if I changed in this
instance, I would be able to resolve the problematic situation. There were
other times in which I felt inadequate, or unable to be an effective teacher on
a particular day. Again, I began to ask if I was the cause of such problems, or
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if it was due to extraneous circumstances that I was unable to control. I asked
questions such as: "Is this the time of year?;" "Is this the group of students?;"
and "Is this just typical six-year old behavior?" It was in this category of
thoughts that I began to look at what I was doing and how I felt about my
teaching. Many times I would ask myself, "Should I be having so many bumpy
moments, or is it something that I'm doing wrong?"

Mv attitude. Perhaps appropriately following how I felt about my
teaching are the thoughts that expressed my attitude for the day. These seven
thoughts were different from being frustrated, because they were often
emotions that I was experiencing independent from the events of the
classroom. For instance, I have commonly felt that if I am in a better mood,
my teaching is much better. On the contrary, sometimes I lack the energy and
enthusiasm to give teaching my best. These times tended to be synonymous
with the times I felt tired, needed a vacation, or was experiencing tough times
in my personal life. A couple of times I expressed that I was just "feeling
down." In one instance, I offered that I was not in the correct frame of mind
for teaching and asked, "I wonder if I can handle this today?"
Several times, my thoughts indicated that I desired to be positive with
my students, but felt it difficult to break out of a negative cycle. For example, I
would find myself saying, "Please sit down" or "You need to go back to your
seat," rather than finding a way to positively reinforce the behaviors when I
was seeing them. I know from my experience that I tend to let things get to
me, and when I do it is difficult to be positive. At these times I wrote, "I want to
be positive" indicating that the desire was there, but something was keeping
me from being as positive as I would have liked to be. I then had to work at
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changing my attitude so that I might be able to give the positive energy to my
teaching that I feel it requires.

Consideration of students. I was surprised to find that there were only
four thoughts that related to consideration of my students. I know that this is
not indicative of how I feel about my students, but rather I feel that my
feelings are implied in my actions and not always directly stated. It could also
be that resolving a "bumpy moment" tends to be personal to the teacher in
that she feels responsible for making a decision and taking actions to improve
the situation. Thus, the thoughts would tend to be more personal thoughts
about what she can do to resolve the "bumpy moment." Furthermore, the
thoughts might consist of her notions about teaching in general rather than
consideration of individual students.
However, when the "bumpy moment" directly involved individual
students, my thoughts were focused on considering the student. For example,
in my third Line Up moment, two students were disagreeing with another
student. Immediately I considered the student in question, and considered
what might have happened based on my past experiences with this child. I
was concerned also about how this event might impact the students, and
wanted to handle the issue with great care. At other times, I was concerned
when I felt that something was not fair to some or all of my students. When
one of my parent helpers refused to pour enough 7-Up, I was immediately
struck by how unfair this was to the other half of the class. At times, I was
also concerned that many students were slighted when I had to take time to
solve management or behavior problems. I am constantly aware of the many
students who are doing what I ask of them, but are inconvenienced by other
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students causing disruptions. In these cases, my thoughts go to those students,
and how I can be more fair to them.

Modifying the plan. There were four instances in which my thoughts
consisted of trying to find an alternative plan, or determining how to modify a
particular activity. In these cases, either I was not prepared or something had
happened which forced me to reconsider the original plan. The process of
thinking up a new activity, or how to modify an existing one, consisted of
many thoughts and considerations. On Day 21, I had underplanned for the
afternoon, yet I didn't realize it until the students were already in the room.
In this instance, I considered many alternatives, made judgments about what I
thought might be successful, and relied on my past experience to guide my
decision-making. Although this particular moment turned out to be quite
successful, the process of modifying an activity is usually a stressful activity
due to the time restraints and the fact that the students are waiting for you to
make the decision. Thus, times like these emphasize that some decisions must
be made instantaneously, even though there are many things to consider
before an effective decision can be made.

Actions
Analysis of the actions I took when faced with a "bumpy moment" in
teaching addresses the question, "How does the teacher resolve the difficult
task of making important decisions spontaneously?" The actions typically
depended on my thoughts during the "bumpy moment," as my thoughts helped
me to determine what actions I might take. As Copeland et al. (1993) suggest,
once an anomaly occurs the teacher engages in reflection to consider the
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alternatives before deciding on the best course of action. In my "bumpy
moments," I often ruled out alternative actions before I chose how to handle
the situation. Thus, the actions presented here are the active attempts that I
made to resolve each "bumpy moment."

Number of actions. My actions ranged from doing nothing to taking ten
actions to resolve one "bumpy moment." The number of actions usually
depended on whether the "bumpy moment" was improving. For instance in
my Line Up moment on Day 3, I had to make ten different attempts to solve the
problem because things were not getting any better. Even when I thought I
had reached the best solution and everything was fine, one of the girls began
crying and I had to think of another way to handle the situation. Finally the
problem went away after I had exhausted all my possibilities and just let the
issue resolve itself. On the contrary, some of my "bumpy moments" were
solved after only taking a few actions. For example, I was experiencing a
management "bumpy moment" on Day 9 because the students got excited about
the Halloween decorations. After I talked to my students about their silliness
and explained to them that I did not want to take the decorations down, they
calmed down and the management problem was resolved.
Several times I felt as if I was trying every action I could think of, yet
the problem continued. The Management moment on Day 4 is a good example.
On this day, I was experiencing problems with my students such as high noise,
excitability, interrupting and not listening to directions. When I encountered
this difficulty, I tried all the management techniques I knew. First, I began to
give reminders for appropriate behavior, yet the problem continued. I next
praised the students who were following directions. Still, the problem
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persisted. I then tried other strategies including ignoring inappropriate
responses, and talking to the entire group about behavior. When the "bumpy
moment" continued, I decided to completely change the activity in an attempt
to calm things down. By the end of the activity, things had improved
considerably. On the other extreme, there was at least one time when I did
nothing. On Day 20, I was experiencing a management "bumpy moment" in
which the students were engaging in unexpected and unusual behaviors.
Instead of trying to manage the situation, I let it go and attributed the
craziness to the season, in hopes that this behavior might change after the
vacation days.

Types of Actions. There was also a wide variety of actions that I chose
during my "bumpy moments." Although the types of actions are listed
separately, most moments contained two or three different kinds of actions.
The most frequent action that I chose was to give reminders for appropriate
behavior in an attempt to resolve management moments. In these instances, I
either reminded individual students or discussed the issues with the entire
group of students. I often chose group talks when there was little time to deal
with the issue, or the behaviors were common to a great majority of my
students. Although it is listed in my actions less often than some others,
reinforcement such as giving greens (slips which are accumulated to receive
individual prizes at die end of the week) and marbles (which were added to a
jar for earning a class popcorn party) was closely linked to these whole group
discussions. This motivated the students to work individually to earn greens,
and as a group to receive awards for appropriate behavior.
The second most common action was to change or modify the original
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activity. There were many times that I was unable to effectively deal with
management problems, so I changed the activity in an attempt to reduce the
problems. For example, after trying many different management strategies on
Day 15, I was still unable to remedy the situation. When I felt I had exhausted
any other possibilities, I decided to change the activity and read a story to my
students. Surprisingly, reading a story calmed things down and we were able
to have a much more productive afternoon.
The action that I chose the least was seeking help from another person.
There were only three times that I solicited help from another because I could
not solve the problem myself. The first time occurred when I was trying to
find the special event, but did not know where it was being held. Because I
could not leave my class, I began to ask anyone that I encountered as I walked
my class across campus. Another time I had to seek help was when I was left
alone at recess duty. In this case, I was obligated to make sure the playground
was adequately supervised for safety reasons. Thus I needed to notify the
office to get help. In a final instance, I sought the help of the office secretary
and vice-principal when my substitute had not yet arrived for the afternoon.
In all these cases, I required additional assistance to resolve the problematic
situation. Judging from my actions in all the other moments, I know I would
have handled these problems on my own if it were at all possible.

Results
When calculating the results of each "bumpy moment," it is difficult to
tell if a "bumpy moment" is ever truly resolved. For example, management
moments comprised ten of the twenty-eight "bumpy moments" found. Even
though I may have thought that any one of these moments was resolved, there
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were nine other moments to suggest that this category of "bumpy moments"
was persistent. However, in an attempt to roughly calculate how many
"bumpy moments" were resolved, I looked at each moment separately and tried
to determine if it was resolved, partially resolved, or not resolved. I found that
there were twelve resolved moments, as well as an equal amount of moments
that didn't improve. Falling significantly behind were four moments in which
things got a little better, yet there was no absolute resolution of the "bumpy
moment."
The "bumpy moments" that seemed to have positive results were
typically moments that ended because there was a clear and obvious solution.
For example in one of my Special Event moments, I couldn't find the event.
When I finally found the event, there was no longer a problem. Similar
solutions included the afternoon substitute arriving, or an additional teacher
joining me to help during recess duty. At other times, the students were
having difficulty attending and following directions during a particular
activity, but their behavior improved once I changed the activity.
Additionally, pouring glasses of water was an obvious solution to the problem
of not having drinks for the students' party. Although these problematic
situations were resolved eventually, there was a "bumpy" period of time in
which I was unsure either how to solve the problem, or how I would make it
through the time until the "bumpy moment" was finally resolved.
Many "bumpy moments" were not solved, even though several attempts
were made to remedy the situation. Often I was left questioning what I could do
better, or why I was unable to provide a solution for these moments. These
were the most frustrating moments because I felt as if I had tried everything I
could think of, yet still was unable to find a way to solve the problem. Other
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times I knew I had not adequately resolved the situation, yet I let it go until
there was more time to devote to finding a solution. For example, I attempted to
talk to my class about the Line Up problem on Day 1. At the time, I knew that I
did not have the time to arrive at a solution, or deal with it in the appropriate
manner. Thus, it continued to be a problem and re-occur on following days as
well. Many times, the day or activity ended before there was any resolution to
the "bumpy moment." In a sense, I was relieved because we were able to
survive through the "bumpy" time, and I felt we could get a fresh start on the
next day. However these moments did not get resolved, but rather had simply
ended because the day was over. It was these moments that left me unsatisfied,
because I was unable to reach a viable solution despite all my efforts.
In a few "bumpy moments," the problem improved but was not
completely resolved. For example, in some management moments I would note
that things got calmer and we were able to have a more productive activity. I
also added when specific behaviors improved, such as when students began
interrupting less and began raising their hands after I had given reminders.
Although things slightly improved during these "bumpy moments," they still
remained unresolved.

They did offer a bit of consolation because there was an

improvement, yet things had not improved to the point that the problem had
entirely gone away.
The fact that the majority of these "bumpy moments" were not
completely resolved is a unsettling finding. Particularly in the days closer to
the vacation period, it seemed that many "bumpy" days went without
resolution. Thus, it seems as if the "bumpy moments" are numerous, yet the
solutions are scarce. This can be frustrating to the teacher who is faced with a
multitude of problems that she is unable to resolve. This is perhaps why I

ended my discussion of many "bumpy moments" with the question, "Am I doing
something wrong?" Even a teacher who is fairly secure in her teaching
abilities can't help but wonder why she is unable to resolve these "bumpy
moments" in her teaching.

Analysis of "Bumpy Moment" bv Category
The following is an analysis of each category of "bumpy moments,"
beginning with the category containing the most moments.

Management "bumpy moments"
The largest category of "bumpy moments" consisted of ten management
moments out of the twenty-eight moments found (35.7%). These results do not
surprise me, because I have considered this year to be my most difficult in
terms of dealing with management issues. However, it is interesting to note
some patterns in the management moments. First of all, four of the ten
management moments appeared after a weekend or a day that I was not there.
Also the management "bumpy moments" fell on every day of the week, yet
Mondays and Tuesdays had the most moments with three each. Both of these
facts confirm an early hunch that it takes a long time for me to get this
particular class back into the school routine after a weekend or day away. The
management moments also tended to directly follow one another, suggesting
that management problems were not presented in moments but rather in
periods of time. In fact, only two of the ten moments were not followed by a
another management "bumpy moment" on the following day. Finally, there

was another adult in the room observing four of the management moments. It
is possible that having another adult present created additional management
problems, yet it is more probable that I was conscious about the other adult
and this affected how I felt about the moments.

Management moments following a weekend or mv absence. Analysis of
the four management "bumpy moments" that followed a weekend or my
absence indicate that I often experience management problems until my
students get settled into the routines and we can begin to work productively
together. I feel that this particular group of students needs extra guidance and
structure as we begin a new week together, or begin over again after we have
had a substitute. Three of these moments occurred on a Monday, and one of
those three also had a substitute on the Friday before. The final management
moment was on a Friday, after a substitute had been with the class on
Thursday.
The first management moment occurred on the fourth day of data
collection. It was a Friday, and we had a substitute the day before. I knew it
might be an interesting day because the teacher next door had heard my
students hollering and chanting when the substitute was in my room. The
morning went fairly well, but the students were very excited and noisy when
we came in from lunch. When I began a lesson, it was difficult to get my
students to listen and raise their hands to volunteer. Instead, they were
interrupting me and the other students by calling out what they wanted to say.
Not only was this unfair to the other students, but it was making it very hard
for me to teach anything. I tried everything I could think of. I gave constant
reminders for appropriate behavior, praised students that raised their hands,
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ignored inappropriate responses, and talked to the whole group about
listening and raising hands. Despite all my efforts, the problem continued.
When I realized nothing was working, I decided to change to another activity
that might calm things down. I began playing a game on the board and only
called on the students who were following directions.

When the day was over,

I chose to dismiss the students one table at a time and avoid any potential line
up problems. With the changes in my plan, I was able to make it through the
"bumpy" afternoon.
The next management moment was on a Monday, and it directiy followed
the Friday moment. Once again, we had difficulty in the afternoon. However,
this time a discussion about Halloween costumes had caused the excitability and
was the source of many questions. I decided not to answer any more questions
and began the Reading Rainbow video. Once the video began and the students
realized I was not going to answer any more questions, things calmed down.
Two weeks later, there was another management "bumpy moment" on a
Monday. As soon as the day began, I was experiencing problems with gaining
and keeping the students' attention during directions. I was giving reminders,
but I felt that I was constantly telling everyone what to do. Unfortunately, the
center time was also bumpy because there was no parent helper to help with
the center. Thus, a group of students was left to do an activity without
assistance. As a result, the students were off-task and centers were loud. I
continued to give warnings and attempted to solve some of the problems that
were occurring at the centers, but I felt like I was caught in a negative cycle.
Things continued to be "bumpy," and I was really feeling like teaching was too
much for me today. Although we had a substitute on the Friday before the
weekend, I couldn't understand why things were so wild. I was trying my best
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to improve the situation, but the day continued to be frustrating because
things weren't getting any better.
The final moment after a weekend was on the last Monday of my data
collection. After having several bumpy Mondays, I had begun to accept that
Mondays were difficult with this group. I saw the typical behaviors I had seen
before, especially problems in keeping and holding the students' attention.
Because I felt like I was again fighting a losing battle, it was hard for me to be
enthusiastic and concentrate on teaching. I tried to be positive by giving
greens and even resorted to waiting until I gained their attention.
Unfortunately, I continued to have the same problems. I hoped that this was
only the season, and that things would improve after we came back from our
Thanksgiving vacation.

Consecutive Management moments. With the exception of two, all my
management "bumpy moments" followed one another. On some days, I saw
identical behaviors when the students entered the room. For example, the
"bumpy moments" on Days 8 and 9 both began with student excitement and a
high energy level. However, the reasons for this excitability may have been
different, because I attributed Friday's silliness to the new Halloween
decorations in the room. Fortunately, I was able to address the problems on
both of these days, and things calmed down. However, some days I was
frustrated because I was unable to solve problems for two days in a row. For
example, Days 14 and 15 both presented "bumpy moments" during center time.
Although I reviewed expectations, settled immediate problems, and gave
constant reminders, I continued to see a lack of interest in following
directions. Both of these days left me frustrated and questioning whether I
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was doing something wrong. One day of these problems is hard enough to
handle, but two days in a row was even more difficult.
Similar to Days 4 and 5, the management moments in Days 19 and 20
occurred in the afternoon. In both days, I was running out of patience as I
tried to deal with loud and disruptive behaviors. Fortunately, the "bumpy"
period ended on Day 19 because we got a recess break. However, the problems
reappeared on the next day. It appears that I was very distraught when
writing about this next day, because I stopped writing before I recorded any
actions or results of this particular moment. Once again, it is very difficult to
be enthusiastic and positive about teaching when you are finding that the
same management problems are re-occurring, no matter how hard you try to
eliminate them immediately.
The only two management moments that were not followed by another
were the moments on Day 11 and Day 23. Day 11 was "bumpy" because it was
the day after Halloween. Teaching was extremely problematic on this day, but
it was almost to be expected. Once we made it through the morning, things got
better and continued to be so the next day as well. Day 23 was also unique
because it was the last Monday of data collection. Although it was a very
"bumpy" day, the two days that followed were better. I believe this is due to the
fact that we were all looking forward to a vacation. In some ways, I knew that
the kids were excited and I was more accepting when the energy level was
high. It seemed easier to get through two days and hope that things would get
back to normal following the vacation.

Management moments with an observer. One of the interesting things
I discovered in my management "bumpy moments" was that there was often a

parent helper or university student present when I was having management
problems.

In fact, I found that there was another adult in the room for 4 of

the 10 management moments. It is difficult to determine how much I was
affected by the other adult, yet I believe it may have had an impact on how
"bumpy" I felt the moment was. For example looking back on Day 5, I realize
the "bumpy" time was only when we had a Halloween discussion. It seems
pretty normal that talking about this holiday would get the students excited.
Also, things calmed down as soon as I began a video. When attempting to
determine why I considered this to be such a "bumpy moment," the only thing
I could think of was that I considered the moment to be more "bumpy" than it
actually was because there was a parent in the room. In fact, I know I am
sensitive to parents in the room, particularly when their child is not causing
the management problems. I tend to feel guilty about spending so much time
getting the management under control and think it is unfair to their child.
Since I have recognized my sensitivity, I have tried to positively reinforce
their child for demonstrating appropriate behaviors. In this way, I try to
show the parent that I am indeed noticing and giving attention to their child
rather than focusing all my energies on the students causing the management
problems.
I have also considered that I may be less strict on some students or the
entire class when I have another adult observing. I have worked hard to be a
positive teacher, and always try to reinforce appropriate behaviors. However
there are "bumpy moments" that are not solved by positive reinforcement
alone. I know that there are times when I need to talk to particular students
who are deliberately not following directions or being disruptive. Yet, I am
aware of the other adult, and don't want to be viewed as being negative in
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the eyes of another adult. As a result, I give fewer reds (which is earned when
a student does not follow the rules, and then must earn two greens to cancel
that red) although my instincts tell me I need to give more. I also tend to feel
inadequate, or unable to manage a class when I have management problems
with another adult in the room. Especially when a university student is
observing, I feel as though they might be thinking I am not an effective
manager. Although I realize now that I may be over sensitive to other adults, I
have to continue to do my best despite what they might be thinking. I also
need to realize that some moments may not be as bad as I had originally
thought, but they were intensified by my feelings about having another adult
in the room watching.

A common characteristic in all ten of the management "bumpy
moments" was that in every one I was struggling to find an answer for how I
might improve the management problems. In these instances, I felt like my
job was to be a manager rather than a teacher. I know from my experience
that it is essential to get the management under control, or it is increasingly
difficult for instruction. Unfortunately, it seems as though I'm losing the
management battle in some of these "bumpy moments." Even though I am
trying all the management techniques I know, I continue to struggle to get
through these moments.
Some of these "bumpy moments" may stem from the fact that I have a
class that is challenging in many ways. I think that the ten management
"bumpy moments" capture the frustration of having a particularly difficult
group of students. I have always had a few students who were a challenge, and
have gained a reputation for being good at positively reinforcing these
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students. However, I have never had so many in my classroom at one time. It
seems that the class in general has good days or bad days. When I use the same
management techniques, they are effective on some days and don't seem to
work at all on others. In this way, I feel as if the fate of the day is often out of
my control. However, it is difficult for me to accept the fact that I cannot
change how things are going, and so I try my hardest to make an impact and
improve the situation. Yet constantly working to improve these "bumpy
moments" can be exhausting. In a Christmas card my Principal wrote to me,
"Challenges will help you grow. Now you are a Giant." Then why is it that I
often feel so little?

Parent helper "bumpy moments"
"Bumpy moments" involving a parent helper comprised 5 of the 28
"bumpy moments" (17.9%). Four of these moments involved the parent
helpers that were scheduled to work with a group of students at a center.
Although I had not realized it at the time of data collection, there were only
two parent helpers involved in the "bumpy moments" for parent helpers. One
parent came in to help on both the "bumpy" Mondays, and the other parent on
both "bumpy" Thursdays. The final moment arose during a party setting,
when a parent came in the classroom to deliver drinks for the party.
Looking back on the data for "bumpy" parent moments, I was surprised
to find that only two parents comprised four of the moments. I thought it
ironic at first that there were two Monday problems and two Thursday
problems, but found it even more interesting that the same two parents were
scheduled for these days. It is not surprising, then, to note that on both
Mondays the parent was late and student behavior did not improve when the
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parent finally did arrive. It makes sense that the problem was repeated when
the parent came back the second time. On the Thursdays, the parent helper
didn't come in one day, and came in late the following week.
Discovering that the parent helpers were the same in these "bumpy
moments" caused me to re-frame my thinking on these incidents. When I had
originally found five "bumpy" parent moments, I thought I was having a
parent helper problem because the bumpy times kept reappearing. In fact, I
considered the problem to be serious enough to initiate a new policy for the
parent helper center. I developed a system for the parents to reinforce the
students when they were demonstrating appropriate behavior. I thought that
such a system would hold the students responsible, while reminding the
parents what was expected during this center time. I wrote "I was polite, quiet,
and followed directions" on the board behind the center. If a student
demonstrated these behaviors, the parent wrote his/her name on the board.
The parent could also remove names if the student was no longer following the
center rules. At the end of centers, I gave greens to the students with their
name on the board and talked to the other students about appropriate
behavior. Both the parents and students were enthusiastic about the new
system. The students were trying hard to earn greens, and the parents now
had a system for holding the students accountable for their behavior. More
importantly, there were less problems at the center, which led to a quieter and
more productive center time.
I know now that the new system was a necessary change for all the
parent helpers who work with small groups. However, I don't know that I
would have made this change if I had noticed earlier that I was only having
problems with two parents. Perhaps I would have tried to deal with only
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these parents, and find a way to avoid "bumpy moments" on their center days.
Yet, it isn't easy for me to tell parents what to do, or what I expect of them. I
feel like I am stepping on their toes when I ask them to keep the students quiet
and on-task. After all, they are volunteering to help me, and I feel awful
demanding that they arrive on time or improve how their center is run.
Discovering that I was repeatedly having a problem with these two parents
was not going to make it any easier for me to be assertive with them. I am
glad, then, that I was able to develop a system that would help all parent
helpers without having to deal with these two parents individually. Now I
have a system to improve this problem so that it does not continue to be a
"bumpy moment" for any of my parent helpers.
The final parent moment was quite different than the other four,
although the underlying premise was the same. In this incident, a parent
helper had brought in two different drinks for our holiday party, 7-Up and
Egg-Nog. When she asked me how many to pour of each, I suggested that she
let the students pick their preference. She disagreed and chose to pour half of
each. When she did this, I knew it was a mistake. Just like the other parent
"bumpy moments," I didn't want to demand that she do it my way and I felt like
I was stepping on her toes if I told her what to do. My instincts turned out to
be right in this incident, the students were disappointed when the 7-Up glasses
were all gone. I felt like I should have been a bit more assertive in letting my
experience speak, because I could predict the problem before it happened.
Perhaps I need to find a way to effectively communicate with parents so that I
might present my ideas as teacher experience rather than as a teacher telling
a parent what to do.
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Not prepared "bumpy moments"
Five out of the twenty-eight "bumpy moments" were moments in which
I was not prepared for the events of the day (17.9%). Two of these incidents
were caused by my forgetfulness or oversight. The other three were caused
by unforeseen external circumstances that I was not prepared to handle.
Although the not prepared "bumpy moments" appeared randomly through the
data collection days, two of the moments occurred on the same day.
The two incidences in which I was not prepared due to my error
happened several days apart. The first moment came to my attention when I
was giving directions to my students for center time. When I attempted to
explain the first center, I noticed that I didn't have the materials needed for
this activity. The materials were in the teacher's lounge, and I knew that I
could not leave my class to get them. I also thought that it would be too
difficult to explain what I needed to a parent helper, and I couldn't think of an
activity to replace it. While my students waited, I tried to think of a solution
for this problem. Luckily, there were four centers set up for the week, but we
only needed to do three today. So, I decided to make this center the extra
center, and then I could get the materials we needed before tomorrow. The
solution did in fact work for the day, but it caused later problems with re
structuring centers. At least I could think more about it later, but now I was
just excited that I could solve the problem quickly and continue with
directions.
The second moment caused by my oversight was when I didn't plan
enough activities for the afternoon. Unfortunately, I didn't realize I had made
this error until it was time to think of what to do next with my students. I
quickly changed my first plan and tried to consider alternative activities.

Luckily I had a stack of activities on my desk, and I was able to find one that
would fill the void. Not only did it take the time I needed, it also provided for a
successful lesson. Although I was constantly thinking, "What should I do
next?" and "How am I going to teach this?," I was pleased that the lesson turned
out to be a good learning experience for my students. I considered myself very
fortunate to be able to recover from this potentially hazardous "bumpy
moment."
The other three moments in which I was not prepared were caused by
external circumstances. I felt that these moments were easier to come to grips
with because I knew they were not caused by my error. In the first incident, I
realized that no one had brought punch in for the holiday party. I knew that
my students would be disappointed if there was no drink to accompany their
snacks. I also knew they might all ask to get drinks outside, thus adding to the
disruptions during party time. In order to solve this problem, I asked my
parent helper to pour each child a glass of water. This worked, and the
decision helped prevent a potentially larger "bumpy moment." The second
moment was when my afternoon substitute did not arrive to take my class so
that I could attend a meeting. Although we found the substitute only minutes
after the afternoon began, there was a "bumpy" period in which I did not want
to begin the afternoon with my class, but also knew that I had to teach until
the substitute arrived.
The final moment was when I walked my class to the Bobcat Den (our
mini-library and resource room) where we were going to meet the sixth grade
class that we call our Reading Buddies. On every other Friday, we would meet
these sixth graders and pair them with my first graders to help them read.
Unfortunately, on this day I arrived and found that our Reading Buddies were

not there. I instantly thought something was wrong, but couldn't send a
student to check because they wouldn't know where the room was. I could
sense that my students were excited and impatient, so I decided to read a story.
However, my students were silly for the story and made it hard for me to
finish. I decided we could not wait any longer and walked my students back to
our classroom. Later I was told that the other teacher did not know we were
supposed to meet today. Although I knew now that it was not my error, it had
still been a "bumpy moment" because I had not been prepared to handle this
situation. Thus, the Not Prepared "bumpy moments" were all situations in
which I had to instantaneously decide what I could do to get through a
particular moment in time. Although I survived all these moments, I learned
that it is important to be prepared for the situations that can be avoided, like
forgetting materials and not planning properly. I also discovered that the
"bumpy moments" that are caused by external circumstances can not be
avoided, but it helps to be prepared for them just in case.

Line up "bumpy moments"
The "bumpy moments" created as a result of line up problems happened
every day for the first three days of data collection, and then did not occur
again. They comprised 3 out of the 28 "bumpy moments" (10.7%). The three
moments worked together in that the first day made me aware of the problem,
the second offered a possible solution, and the third brought the problem back
again. The line up problems were not completely solved by the third day, yet
the events of the third day evoked a change in how I handled line up problems
from that day forward.
In the first Line Up moment, I noticed that my students were arguing
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with each other outside. As soon as I opened the door, they started yelling at
me about what happened outside. This was not the first time this had
happened; instead I am greeted with this problem almost every day. When this
happens, I attempt to decide what actually happened, and whether the
problem really needs my intervention. Because of the multitude of problems I
heard on this particular day, I chose to talk to the entire class about being nice
to each other outside and let it go after that. It was all I could do on that day,
but I knew I had not solved the problem.
On the second day, my Principal had noticed that my students were
having problems outside and told me to let them into the classroom immediately
when the bell rang. I had avoided doing this in the past because I felt that it
took time for all the students to get lined up. However, I tried it this day
because I was told to. As a result half my students were ready and went into
the classroom, while the others were still coming in from the playground. I
had my class in two different locations, and felt that I couldn't adequately
supervise either. Thus, the new solution solved my argument problems but
lead to a different problem. At this time I felt I could not win with either
option, and I chose what I thought was the better of the two. I went back to
waiting a few minutes before I let them in, and allowing them the time to get
ready and line up.
The third day greeted me with the most serious of the three "bumpy
moments." This time, there was a serious argument between three of my girls.
Two girls were yelling to me and blaming another child for problems outside.
When I considered the other child in question and realized she was upset as
well, I realized the problem needed my intervention. Unfortunately, I couldn't
take the time to hear what happened because I had all my other students to

take care of as well. Because I had to begin teaching, I had my university
student supervise the three girls as they attempted to talk it over outside.
Moments after they came back and proclaimed that they were all friends
again, the one who had been blamed began crying at her desk. I knew I
needed to talk to her, but didn't have the time with all the other students
waiting. Instead, I took the few minutes as we walked to another event to talk
to her and hear her story. When she explained what happened, I told her
there was no time to talk to the other girls now but we would all talk later.
What happened next was actually an accident, but I forgot to follow up on the
problem. By the time I realized I had forgotten, I noticed that the other two
girls were trying to make amends with the one girl. After some time they
appeared to be getting along, so I let it go.
The results of this particular moment are interesting because I
attempted numerous actions to resolve the problem, yet the problem really
went away by itself when I forgot to follow through on my actions. On this
day, I realized that it is impossible for me to take this much time to work
out problems when the other students are waiting for me. Also, my
interventions had not solved the problem. Instead, the students had worked it
out themselves. When listening to each of the girl's conflicting stories, I also
realized that I had no idea what had really happened because I was not there.
At this time, I accepted that there will be line up problems no matter how
many times I address it to the class. From this point on, I listened to the
problems yet chose not to intervene or take any other actions toward solving
the problem. For the most part I have accepted this to be normal, although I
am not pleased that the problem still exists, and hope that the problems will
work out as this one did.

Special Event "bumpy moments"

Special Events lead to "bumpy moments" in 2 out of the 28 "bumpy
moments" (7.1%). The two Special Events happened many days apart,
depending on when the event was held. The first Special Event occurred when
our class was invited to attend a viewing of items that the older students were
marketing. The second "bumpy moment" was a marble reward party, in which
the students were over-excited for the event. Although both of these moments
centered around Special Events, the actual events and circumstances were
considerably different.
The first Special Event "bumpy moment" occurred on the first day of
data collection. The event itself was not particularly "bumpy", yet the time
before we actually arrived at the event was extremely "bumpy" for two
reasons. First of all, I had lined up my class and asked them to bring
chalkboards and pencils with them to the event. Because I had not asked them
to walk in line with materials before, we had some problems with
inappropriate use (ie. hitting the other students with their board) and had to
iron those problems out as we walked. Secondly, as soon as I walked my entire
class across campus, I realized that I had no idea where the event was being
held. I tried all the places I could think of, and even tried asking other people
for assistance. Besides walking my entire class all over the campus, the fact
that my Principal was waiting for us and that we were already late, made the
problem even worse. In this case I could feel that my students were getting
restless, and I myself felt helpless because I didn't know what to do. I simply
felt trapped with my class, unable to find the answer and yet not willing to
completely give up and return to the classroom. The problem resolved itself
because I finally found the event. However, it taught me to make sure I know
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where I'm going for any special event, before I walk my students all the way
around campus.
The second Special Event occurred when my students entered the room
and saw that the popcorn party was ready in the room. They were extremely
excited, running around, jumping up and down, and yelling to each other. I
was overwhelmed by the fact that they had earned marbles for good behavior
and had received a popcorn party, yet I was not seeing any behaviors that I
wanted to reward. After a few moments, I said, "Excuse Me!" and got their
attention. I gave them the choice to show appropriate behavior or postpone
the party until they were demonstrating good behavior. They calmed down
and chose to have their party which resolved the "bumpy moment." This
particular event also helped set a precedent for future reward parties, and the
students now understand that they need to show reward behavior if they want
to receive their popcorn party reward.

Disruption "bumpy moments"
There were only two Disruption "bumpy moments" out of the 28 moments
found (7.1%). They occurred at the very beginning and at the very end of the
data collection period. The moments were similar in that they were
unexpected and I was not sure how to resolve them so that they were no longer
a disruption. Yet, the times that they occurred were quite random. The first
disruption arose around a health issue, and it could have happened at any time.
However, the second disruption seemed to result from being very close to a
vacation period.
The first disruption occurred when the health aides entered my room
and announced that they needed to check for head lice while I was teaching.
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At this particular time, I was attempting to give directions in a whole group
setting. Although I tried to find the least disruptive method of having the
students checked while I remained teaching, it became apparent that the task
was impossible. After calling attention back to me and repeating directions, I
finally abandon the whole group instruction and began centers. During this
time, it was much less disruptive to have the health aides check heads while
other students remained working. Looking back on the situation, I know
there is nothing I could have done better. We simply do not have a procedure
for what to do when the students need a health check. If the aides had come a
few minutes later, it may have been less of a disruption. However, no matter
what we are doing in class, it will always be some bit of a distraction when you
need to have your head checked while you are trying to work.
The other disruption happened weeks later when I noticed that many
students were coming in late to school. When they walked in late, it disrupted
the flow of classroom activity and I lost the attention of the group. I felt as if I
was constantly stopping and starting instruction time because several students
entered at different times. Although I tried my best to ignore the distraction, I
began to get upset. However, I realized that there was nothing I could do about
it today. I had to let students in the room when they arrived, and I couldn't
start school twenty minutes late when I finally had all my students inside.
Also, it was the day before vacation, and I had to consider that maybe they
were having extra difficulties getting to school for these last two days. I knew
that it wouldn't do much good to call parents tonight, I would have to look into
how I might solve this problem when they were back from vacation. As a
result, students were more punctual after vacation and there were less
disruptions caused by students walking in late.
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Recess "bumpy moment"
The one and only Recess moment out of the 28 "bumpy moments" (3.6%)
was an isolated event that occurred only through strange circumstances. It
did, however, present a very "bumpy" time without a clear solution. On this
day, I found myself as the only playground teacher with more students than I
could adequately supervise. I knew that the other assigned teachers were not
available today because they were on a field trip. Yet, I also made the mistake
of presuming that the other teachers would check to see that there was
adequate supervision before sending their students to the playground. The
threat of potential lawsuits and the possibility of endangering students caused
me to send a parent to the office for help. Although I did not want to involve
this parent, I felt trapped in this position. I couldn't leave to get help because
the playground would have absolutely no supervision. On the other hand, to
stay there and risk further problems would have been negligent on my part.
So I did what I felt was the only thing to do, and got the help I needed to solve
my problem.

Analysis of davs without "bumpy moments"
When I was collecting data I recorded every day, even if the day had no
"bumpy moments." Although my intent was to study only the "bumpy
moments," I later realized that it also may be helpful to analyze the days
without "bumpy moments" in an attempt to find patterns and themes. When I
recorded these days in my data collection, I included a hypothesis on why this
particular day had no "bumpy moments." Although it was often impossible to
pinpoint what exacdy made the day a good one, I ventured to guess and gave a
few possible factors. When analyzing this data, I found there were five days

without "bumpy moments." These days appeared sporadically among the
"bumpy moment" days, yet they all occurred on Tuesdays and Wednesdays.
Only two of them appeared consecutively. Although the proposed reasons
varied, the most common characteristics were: capable parent helpers during
center time, half days, and the marble jar.
In four out of the five non-bumpy days, there was a capable parent
helper working with the students during center time. As I suggested in some
other moments, parent helpers are not only necessary for instruction, but also
play an important role in keeping the students quiet and on-task. Some
parents are more capable of working effectively with a group of students.
When these parents work in the room, the center is no longer a disruption to
the other centers. Also, I don't have to worry about managing the parent
helper center and can concentrate on giving reinforcement to the other
centers as well.
Two of the non-bumpy days were half days of school. They were the
only consecutive non-bumpy days. Due to the short day, there was only time to
do the morning routine and centers. As I found on other days, center time was
a relatively non-bumpy time, with the exception of parent helper problems. I
suggested in my stories that centers are fairly casual, and flexible when
things happen or problems arise. If a serious problem occurred, I could leave
my reading group for a few moments and avoid disturbing the entire class.
Centers also provided a welcome change when I was having management
difficulties in the morning. In fact, the two days following the half days
began with management "bumpy moments," but things improved once the
center time began.
The final common characteristic of non-bumpy days was that the
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students seemed to be trying to earn marbles. When they had earned enough
marbles to reach the top of the jar, the class received a reward party. On two
of these days, I noted that the marble jar was close to the top. Often the
students become more motivated to earn marbles as they get closer to the top,
and thus their behavior improves. Thus, the students were more attentive,
interrupted less, and need less re-directing. Although I cannot be sure why
their behavior had improved, it could possibly be that they were working hard
to receive their reward party.
Capable parent helpers, half days, and the marble jar may be possible
explanations for non-bumpy days. However, it is not always easy to tell why
one day felt less "bumpy" than another. For instance, there was at least one
time when a non-bumpy day immediately followed an extremely bumpy one.
In this instance I wrote, "Sometimes I just don't get it". If I knew what I could
do to guarantee a non-bumpy day, I would do it. But often I had bumpy days
when I was sure they would go well, and occasionally I had non-bumpy days
by surprise.

This study was an attempt to describe reflection in more detail than in
the past, and it provides insight into how we might capture the details of this
unseen reflection. Through analysis of my "bumpy moments" in teaching,
this study addressed the following questions: 1) What do teachers think about
when making a decision during a "bumpy moment?"; and 2) How does the
teacher resolve the difficult task of making important decisions
spontaneously? To arrive at answers to these questions, I conducted a selfstudy of my teaching. By using tapes to record the on-going classroom events,
I was able to locate many "bumpy moments" in my teaching. The "bumpy
moments" were then transcribed into story form and analyzed for themes and
content. Through this analysis, several important findings emerged about the
nature of reflection and how reflection actually occurs in the classroom
context.
When analyzing my "bumpy moments" in teaching, I found that there
were more "bumpy moments" than there were days in the data collection
period. In the entire period, there were only five days without any "bumpy
moments." When categorizing these moments, I found that Management
moments occurred most frequendy, followed by Parent and Not Prepared
moments. The remaining "bumpy moments" fell into the Line up, Special
Events, Disruptions, and Recess categories. I also found that the majority of
these moments occurred in the earlier days of the week, with Monday having
the greatest amount.
Several intriguing findings about the nature of reflection resulted from
considering the factors, thoughts, actions, and results of each "bumpy
moment." Analysis of the thoughts represented in these moments helped to
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address the question, "What do teachers think about when making a decision
during a "bumpy moment" in teaching?" Although there were many different
thoughts for each moment, certain types of thoughts emerged as being the
most common in all the circumstances. Thoughts about previous experience
and the ability to anticipate a problem in practice were the most common
thoughts presented in my "bumpy moments." Another prevalent category was
frustration about the situation or not being able to provide a solution for the
problem. Several times I asked myself what I should do about particular
situations, and these thoughts helped determine my course of action. I also
engaged in personal thoughts about my teaching and how my attitude was
affecting my teaching. Finally, I engaged in reflection about students, and
about how I might modify activities to resolve a "bumpy moment."
The second research question, "How does the teacher resolve the
difficult task of making important decisions spontaneously?" can be
determined by analyzing the actions taken during a "bumpy moment." I found
that the amount of actions varied depending on the moment, and they ranged
from taking no action to attempting as many as ten. Furthermore, the types of
actions also varied, although I most commonly gave reminders and positive
reinforcement for student behaviors. On the contrary, I very rarely sought
the help of another person. Instead, I handled most situations on my own.
When analyzing the results of "bumpy moments," I found that there
were positive results if there was a clear and obvious solution. Unfortunately
most "bumpy moments" did not have clear solutions, and I was not able to
resolve many moments. These were the most frustrating moments because I
had made several attempts to remedy the situation, but was still unable to find
the best solution. In fact, I was left with more questions than answers. The

fact that there were so many unresolved issues, or "bumpy moments," indicates
that a teacher cannot always make these important decisions spontaneously.
Analysis of each category of "bumpy moments" revealed some
intriguing issues about "bumpy moments" in teaching. For example, I
discovered that the majority of the management moments fell on the first days
of the week. They also tended to appear after the students had spent the day
with a substitute. Therefore, the management problems presented difficulties
until the students once again got settled into the routine. Management
moments also tended to appear in pairs, supporting the notion of "bumpy"
periods of time, rather than individual moments. On a personal level, I found
that I am often more aware of management problems when there is an
observer in the room. In all the management "bumpy moments" I was
challenged with a difficult situation as I searched for the best solution, yet was
left with many questions when I was unable to find it.
Recording and analyzing my "bumpy moments" in teaching also helped
me to look back and think about the problems I encountered in practice. For
example, I thought that I had a parent helper problem until I discovered that I
was only having problems with two parents. I also learned that it is essential
to be prepared for every classroom and special event.

Even if you thought

that you were completely prepared, you may find yourself searching for an
alternative plan when something doesn't go as planned. In my line up
moments, I learned an interesting lesson about letting some things go, so that
they may have a chance to work themselves out. Thus, every "bumpy moment"
may not need my intervention, and it may have a better result if I don't get
involved. Finally, I found that capable parent helpers, half days, and the
marble jar were common factors in "non-bumpy" days, but that it was
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difficult to tell exactly why some days were less "bumpy" than others.
Thus the "bumpy moments," as I have described them, support the
theory that reflection is an inherent part of teaching. The fact that I had
twenty-eight "bumpy moments" in only twenty-five days of teaching suggests
that teachers are constantly faced with problems in practice that are not
easily solved for a variety of reasons. Identification of the many "bumpy
moments" in teaching would support the notion that teaching is not a
prescribed practice. Rather, teaching is a reaction to the unique and on-going
events of a classroom. For every situation, there are several ways it may be
handled, depending on the teacher, the factors, and complexity of the
situation.

Analysis of "bumpy moments" in teaching has implications for future
research. The methodology used in this study can be a very effective way to
capture the unseen reflection during the act of teaching. It provides an
alternative to the common approach of reflecting after a lesson as it provides a
close look at reflection during the teaching episode. Taping the events of the
classroom serves as a stimulus to recall the details of each event, and also
allows the teacher to step back and carefully analyze his or her teaching
thoughts and actions.

Additionally, the use of story is an effective way to

communicate about the events of the classroom and to share our reflections
with others. This methodology supports the notion of teacher as researcher,
who can learn from his or her own experiences, and also share insights and
understandings with others.
This study also has implications for the practice of teaching. As I have
demonstrated with my stories, a teacher can learn a great deal by analyzing
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the issues and occurrences in each day, as well as examining the nature of his

or her own actions. Through examination of these issues over an extended
period of time, the teacher can gain a deeper understanding of the issues, and
how his or her personal beliefs and philosophies impact their teaching. A
closer look at the problems may also lead the practitioner to making changes
that will enhance his or her teaching. For example, my parent helper "bumpy
moments" led me to an awareness about why parents might have difficulty
working with groups of students. I gave the issue much thought and finally
initiated new guidelines and a new system for both students and parents. This
proved to be a much needed change, but I'm not sure I would have had this
idea if I had not looked so carefully at these problems.
Analysis of the "bumpy moments" in teaching may also have
implications for Teacher Education.

Stories about the "bumpy moments" in

teaching might be used as vehicles for novices to understand how reflective
practice is essential to teaching. It might be helpful for novices to hear the
stories of how teachers grapple with the various types of "bumpy moments"
during teaching. In this manner, novices may see teaching as complex,
rather than as prescribed practice. They too may begin to reflect on the
complex issues that are presented in each teaching episode. Furthermore, if
practicing teachers can begin to share their own "bumpy moments" in
teaching, the stories may provide a way to communicate with others about the
work that we do as teachers.
In conclusion, the study of "bumpy moments" in teaching may open a
window into teacher reflection. These stories will allow us view the
complexities of teaching, and enable us to see teaching as it actually occurs in
the classroom context. As is indicated by the multitude of findings in this
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study, analysis of "bumpy moments" and the reflective processes can not only
benefit the practitioner, but also present teaching as a highly complex
activity. Future studies would add to the knowledge base on the nature of
reflection in teaching and provide insight into what this reflection looks like
in complex teaching situations.
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Appendix
"Bumov Moment" Stories
Dav 1 of data collection: Monday. October 17
The first "bumpy moment" for this day occurred during center time.
Every day, centers begin at approximately 9:00 A.M. after whole group
directions, attendance, and calendar. When centers begin, the students go to
one of four different centers. One of the centers is the parent helper center
in which the parent serves as the instructor to a small group of six or seven
children. The activity is typically one that the students will need some
assistance with, and will have difficulty completing independently. For
example, the center today consisted of the parent helper reading a story to the
group, and providing assistance on a related worksheet by reading each
choice and encouraging the students to check the appropriate box.
Today was a special occasion because we had another parent helper who
had volunteered to work with an additional group of students. Instruction at
this center consisted of learning the sign language alphabet, and making
words with these signs. Another unique factor today was that both parents
were working in the classroom for the first time. They had never had the
experience of working within the 'center' routine, and had never worked with
these students. When I have two parents doing centers in the same day, I
usually send one parent out of the room with his/her group because the noise
level tends to be high. However, I chose to keep both groups in the classroom
today because it was the first day for both parents, and thought they would
rather stay and see their own child go to the other centers.
I was aware that it might be an interesting day because the parents
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were new, and they might not be able to keep the students quiet and engaged
in the activity. Additionally, it was a Monday and this particular group of
students typically needs to be given structure and guidelines as they begin a
new week in our classroom. I rely on the parent helpers to provide this
structure with their group of students because I am also meeting with a group
of students for reading. If the helper is having difficulty with a particular
student or group of students, I have to take time away from my reading group
to talk to the students. Also, if the noise level is too high in the classroom, the
students doing seatwork and reading can't concentrate on their work.

When centers were about to begin at approximately 9:05 A.M., one of my
parents had not yet arrived. I presumed that she was just running late, but
could not contact her because I need to stay with my students and I don't have
a phone in my classroom. So, I asked the group that was ready for her
direction to color their worksheet while they waited for her to arrive.
Unfortunately, they got bored and a bit silly while coloring and began to talk
loudly with each other. Also, the other parent helper was having difficulty
with a few students in his group and they were also loud. I was expecting the
other parent any minute, and thought that things might calm down when she
arrived. I could tell that few people were getting anything done while these
disruptions were taking place.
The parent finally arrived when we had only 8 minutes left for the first
center. I had to leave my reading group to tell her about the activity. Even
when she was there however, the noise continued to disrupt the other centers.
I wanted the parents to try to keep the noise level down at each of their
centers, but always hesitate to tell them what to do. My normal technique is to

reward the students who are quiet by giving them greens, and hope that the
idea might catch on. Unfortunately my reading group needed me to work with
them, and it was hard to tell who was quiet and on-task without leaving my
center.
Finally, I decided to get everyone's attention and ask the students to use
their quiet voices. I told the students that if I could hear their voice all the
way over at reading, then it was too loud and disruptive to the other centers. I
also told them that the parent helpers were going to remind them to use their
quiet voices. I knew this was an indirect method for asking the parents to
encourage less noise, but it seemed to work. As a result the centers were a bit
quieter, and the parents helped to give reminders to the students.
However, it seems as if this problem happens a lot: students taking
advantage of the parent helper- being silly and loud.

Parents don't always

remind them to use quiet voices- and I always feel like I'm stepping on the
parent's toes to walk over there and tell the group to be quiet. Is there an
alternative? Am I too sensitive? Or is there another way to have a quieter
room so that other students may get work done- and I can hear my reading
group read?

The second "bumpy moment" came towards the end of the day. My
principal had asked us to come as a class to preview student-made products at
the Entrepeneur's Club. She had sent a note to all participating classes telling
us when to arrive, and asking us to bring something to write on and a pencil.
I decided to have my students bring one of the individual chalkboards we have
in our room.

When we were lining up to leave, I noticed that a few of my

students were having some difficulties holding their chalkboards properly, ie.

putting them on their head. I asked those students to hold their chalkboards
by their sides while we were standing and walking in line.
Earlier that day I had asked another teacher where they were holding
the Entrepeneur's Club. She told me that it was set up in the Bobcat Den. So, I
walked my students to the Bobcat Den. A parent came out the door as I was
trying to let my class in, and told me that they were holding Author
presentations inside. I asked her where the Entrepeneur's Club was, and she
didn't know. There was only one other place I could think of, and I turned the
entire line around and headed across campus towards the Funhouse. We had to
go past our classroom and to the far edge of the campus. When we arrived, no
one was there. One of my students suggested that it may be in the Cafeteria
where it was last year. I had her run and look while we waited by the
Funhouse.
When she came back and told me they weren't there either, I was out of
ideas. My students were very restless, and wanted to know where we were
going. We were also very late by this time. I didn't want to walk all the way
across campus to the office, and began to get worried that my Principal was
expecting us. I saw a custodian in the distant and thought he might be able to
use his walkie-talkie to ask the office where we should go. Unfortunately, he
disappeared before we got to him. I decided to make one last try and headed for
the Art Room. I turned the class around and headed back the way we were
originally headed. On the way I was trying to remember if the Art specialist
worked on Mondays or not. I couldn't remember, but it was my last choice.
When we arrived at the Art Room, which was on the other end of the campus,
we found the Entrepeneur's Club- and my Principal who had been waiting for
us. The moment we walked in the door, the secretary came over the P.A.

System telling her that she had no idea where my class was. Obviously, they
had been looking for us to.
The kids were still carrying their chalkboards and pencils as they
entered the room. My principal gave them directions for what she wanted
them to do, and I realized that she didn't want them to use their chalkboards
after all. My students just held them the whole time, and a few of them had to
be told not to hit other kids on the head with theirs. When I brought my class
back to our classroom, its no wonder that they were thoroughly confused and
many of them asked, "Why did we bring our chalkboards with us?" and "Why
did you say we needed this stuff?"
This bumpy moment seems to be a case of not being prepared even when
I thought I was completely prepared. It is also a situation in which I am
trapped with my students- there are too many to have them follow me to the
office to ask, and I can't leave them. Perhaps I could have asked a few of the
students to ask the office...why didn't I think of that until now?

Constant "bumpy moment"- hearing my kids line up and argue with
each other outside. When I open the door, two kids start yelling at me telling
me what he/she said or did. I have to try and balance what happened, and talk
to kids if it is a constant problem. Today was one of those days, I had to give a
class lecture. I said something like, "Miss Romano can't solve all your
problems when you come into the room....Every day I open that door and I hear
complaints about one another, and I can hear you outside the door arguing.
It's not nice for you and its not nice for the other kids. Let's work on being
nicer to each other." It was an attempt, but somehow I don't think the problem
is solved. I also wonder if I am missing the big picture about how I can handle
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these things? Is this just first grade? Can this be avoided? I'm sure I'll see it
again...unfortunately.

Dav 2 of data collection: Tuesday. October 18
Before school began today, the health aide called over the P.A. and asked
me to send one of my students up to the office. This particular student is my
multi-handicapped student with very special needs. He has a full-time aide,
and she brought him up to the office. He was gone for quite some time.
Approximately forty minutes after school had begun, I was giving
seatwork directions to my students on the rug. I was in the middle of showing
my students how to make an upper case and lower case H in D'Nealian when
the school health aide, a District nurse and my handicapped student walked in
the room. They had prongs and gloves and I knew immediately that they were
checking for head lice. The District nurse asked me if she could go around and
check all the students' heads. I had to quickly choose the least disruptive
method, so I asked three students to go see the nurse in the back of the room. I
explained that the students would then tap someone else to go next until
everyone was checked. Unfortunately, all attention turned to the back of the
room and it became increasingly hard to keep the students participating in the
handwriting instruction. Also, when the first set of students came back to the
rug, everyone turned to look at them and see who they would select next. I
repeatedly tried to call their attention back to my handwriting instruction.
After handwriting, I had only one math page to explain before I could
send my students to begin their center work. However, when I attempted to
explain the math page, I had lost almost everyone's attention to the disruption
in the back of the room. The worksheet called for the students to color all the
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problems that added up to the number nine. I repeated that they were looking
for the number nine at least seven times. I knew I had lost a lot of them, so I
asked them to repeat my direction. I said, "What number are we looking for in
the answer?" There was delay in the response, and only three or four students
responded, "Nine." Knowing I could keep their attention no longer, I repeated
the direction and then sent them to begin centers.
During the entire first center, which is approximately 25 minutes long,
the health aides continued to check my students for head lice. One of the
nurses told me that my handicapped student had lice yesterday, and since then
has been treated. It was the second time this year that he had lice. Today, they
had found out that his aide had lice, and they sent her home to shampoo.
Because this student could not function alone, he was to remain with the
school health aide until his regular aide returned. However, while the nurse
was checking heads, my handicapped student was wheeling himself around
the room while the other students were working and caused quite a disruption.
I tried to maintain my reading instruction while the students were being
checked, and I even had to have my head checked while I was working with
my reading group. It was quite interesting having to keep my head down
while I was poked, and all the time repeating vowel sounds to help my students.
The nurses completed their head search just as the first center was ending.
They said that all my students looked okay and they didn't spot any lice. They
thanked me and took my handicapped student with them. I didn't see him
again until after lunch.
Also my ordeal yesterday about arguing when the kids line up surfaced
again today because my principal told me to let the students in the door the
second the bell rings. Usually, I let the kids get lined up before I let them in,
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fighting in line today because I immediately let the kids in. But, the problem
now is that all my kids aren't lined up and ready- so, I have to hold the door
open and wait for everyone to come in. Meanwhile, some of my students are in
the room and waiting, while others come in at their own pace. I can't win- and
thus this continues to be a dilemma.

Day 3 of data collection: Wednesday. October 19
My dilemma resurfaced as a " bumpy moment" today because a few of my
girls got into a fairly serious fight today. When I opened the door to let my
kids in from lunch, two girls immediately greeted me with yelling.

They said

that Susie had done this, and Susie had done this... one of them also claimed
Susie spit water in her face. Immediately I considered who they were talking
about. Susie is one of the sweetest children; she is always nice and supportive
of other students. It seems that everyone likes Susie, and I would be surprised
if she had done these things. I also had Susie's older sister in my class a few
years ago, and knew the family fairly well. They were a wonderful family. I
would see the entire family, both parents and all four girls, at every school
event. My first instinct was to tell the girls I would talk to Susie later, and ask
them to drop it until then. (This is one of my typical responses to problems
that occur outside of the classroom. Most of the time, the problems disappear
once class time has begun, and I'll see the people who were fighting together
again at recess. I do talk to the other child, usually in private, to talk the
problem out. Once in a while, I talk to all the children involved to see if we
can come to an agreement.)
However, I noticed that Susie was walking in the classroom at the time
that the girls were yelling to me about her behavior. I was trying to get them

to calm down, and asked them to talk one at a time. Meanwhile, Susie walked
right by and said nothing. It seemed that she was just casually walking away
from the problem, or didn't even know the problem existed. On the other
hand, I thought that she might have done the things the girls complained
about, and I wanted to find out. So, I called her back and asked her what was
happening. Immediately, she began pointing the finger at the other girls,
and I could tell we were getting nowhere. The girls were now all pretty upset,
and I didn't think the problem was going to go away.
So, I asked the three girls to stay outside for a few minutes, talk it out,
and see if they could come to an agreement. I had done this many times before
with two students, and every time they came back about a minute later- and
they were the best of friends. Sometimes they just needed to be given the
opportunity to talk it out and hear each other's stories. I was always amazed at
how they usually agreed to help each other out, and had reached some sort of
agreement. I asked the three girls to talk together, and then come inside when
they had worked things out. Once I made the suggestion, however, I
considered Susie again. I was afraid of sending three people to talk, especially
in this case where two of them were obviously mad at the one.
I left them outside and went to find my University student inside. She
was working with our class as part of her block program. I told her about the
talk outside and asked her to step out and see how things were going. I let her
know that I feared Susie may have a hard time with the other two, and I'd like
her to work as a facilitater to their discussion. She quickly went outside with
the girls and spent some time talking with them. About 3 minutes later, all
three girls came back in the room. "We've worked it out!" they exclaimed, "And
we're all going to be friends again." I asked if everyone was happy with the

agreement and they all nodded yes.

The girls sat down in their desks. The two who were mad sit next to each
other at one table, and Susie sits at another table. I continued to tell my
students about the Author presentation that we were attending in a few
minutes. I looked at Susie and noticed that she didn't look too happy. I decided
not to call attention to it, and I would talk to her when the kids were lining up
for the presentation. When I lined my first table up, I noticed that Susie was
crying. I called her table to line up, and asked her to come see me. When she
got to me, she was crying even harder. I told her she could walk with me to
the presentation, and we would talk.
When the other two girls were lining up, they saw that Susie was with
me. They asked if they could walk with me to. I knew that I could not
entertain both sides of an argument while I was walking with my whole class,
so I told them I would talk to them later. However, one of the girls was in tears
two seconds later, saying that one of the boys was making fun of her. I was
pretty sure that this was an attempt to get to walk with me to, and was amazed
at how quickly she can get herself to cry. Because of this possibility, I told her
to go back in line and I talked quickly to the boy.
On the way to the presentation I asked Susie what was happening. She
told me that the other two girls were telling lies about her that just weren't
true. She said she had never punched anyone, or spit water at either of them.
I had the feeling that she had not gotten anywhere in the discussion outside,
but had quickly agreed to be friends again so that she could get away from the
situation. When we got to the presentation, I told Susie that we would sit down
again with the girls and work the problem out again. She agreed and sat down
for the presentation. The other girls arrived a few seconds later asking, "Is

Susie all right?" and "Can we go sit by Susie?". I told them we would all talk
later, and to let Susie be for now.
As we walked back to class after the presentation, I noticed that the two
girls were walking with Susie and holding on to her as if to say, "Are you
going to be alright? Let me help you..."

Well, I don't know what they said to

her but it seemed to work. When we were going out to recess a few minutes
later, I was so preoccupied with making sure everyone knew how they were
going home that I never caught the three girls to stay in and talk. After
recess I noticed that Susie's smile was back again.

No data collection: Thursday. October 20 - out of school for computer work
The teacher next door told me the substitute had them hollering and
chanting in there today- I wonder what tomorrow will be like...?

Day 4 of data collection: Friday. October 21
Today was an overall "bumpy day". The students had a substitute
yesterday, and I felt that I had to pull them back together again. A big issue
for my students this year has been to quietly listen to others when they are
speaking. My class is so vocal that they will hardly let anyone complete a
sentence. It is particularly hard for me to give directions. I'll say, "We're
going to take this piece of paper..." and someone will yell, "...and put our name
on it", when I was going to tell them to fold it in half. They also take away time
from the kids who are sharing. A child will say, "This is my bear..." and one
child will say, "I have that bear"- while another child asks, "Where did you get
your bear?" I have to remind them to wait, and they will have the opportunity
to ask questions when the child is finished sharing.
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I realize that my students are in fact listening because the comments
they make are in direct response to what others have said. However, getting
them to listen and wait to ask questions or comment has been a particularly
difficult task. In fact, it makes my job extremely taxing. I try to praise the
students that raise their hand to respond, I try to ignore inappropriate
responses, and I have even said to the group, "If you just let me finish, I will
probably address your question or give you all the directions you will need.
Then if I miss something, you can raise your hand and ask a question." In fact,
I know from experience and from listening to these tapes that I am thorough.
I very rarely forget a direction and I prepare my students adequately for each
task. But, they make it extremely difficult for me to do.
I have worked with my students and they were getting better at letting
others speak, until today. It is hard to tell what transpired when the substitute
was there, but I was sorry to see that these old habits had resurfaced. Today, I
was constantly reminding my students to listen quietly, sit properly, and
follow directions. In addition to these behaviors, they were just plain wild.
This may have something to do with the fact that the teacher next store had
heard them chanting and hollering with the substitute yesterday, or maybe
because it was Friday, or for any other reason. Whatever the reason, it took
everything I had to maintain a somewhat stable environment and maybe get
something done today.
The end of the day was particularly difficult. The last forty-five minutes
consisted of receiving sticker awards for the week, eating a treat that the
SuperStar had brought from home, and getting ready to go home for the
weekend. Things were absolutely wild, and I had a parent helper watching it
all. The noise level was also high, and I had to think of something to calm

things down. I sent the kids to their cubbies after eating their treat, and told
them that I would put a Mickey puzzle on the board for the kids who were
ready. When I realized it wouldn't help to play the game with only a few kids,
so I counted down and got everyone back in their seats.
The Mickey puzzle went fairly well, better I would think, than anything
else I might have tried to do. Some kids were still pretty wild and silly, so I told
everyone I would only call on the students who were quiet and following
directions. This worked well because everyone wanted to play the game.
Eventually almost everyone was calm and concentrating on the game. The few
exceptions I ignored, as they were choosing not to participate. After the game,
it was time to go home. I chose to dismiss the students one table at a time and
let them walk themselves out, rather than lining up to walk together. My
principal likes us to walk the kids in a line to the bus stop, but all things
considered, I thought it would be best not to ask my students to wait and walk
in a line. So, I let the quiet and ready tables go, and then dismissed the others
as they seemed ready. As a result, we survived the afternoon, otherwise I'm
not sure I would have.

Dav 5 of data collection: Monday. October 24
The "bumpy moments" that I have been experiencing are turning into
"bumpy periods of time". There is not one single moment that I can isolate
that made our day "bumpy" today- but it was a particularly "bumpy" afternoon.
Our morning began extremely well, considering that Mondays are usually
spent getting back into the routine and re-directing and reminding. However,
today my students came in ready and we had a very productive morning.
There are particularly difficult moments during centers, like when many

seatworkers need help while I am trying to do reading with my group. Often
there is a line waiting to ask me a question. I do the best I can, but it
sometimes seems like there is not enough of me to handle all my students'
needs. Despite these moments, our morning went fairly well.
If I were to pinpoint what made the afternoon a bit bumpy, I would say
that the discussion about Halloween costumes got things stirred up. I was
telling my students about the Principal's note that warned them not to wear
scary costumes or bring fake weapons to school. I had taken a few questions
after my announcement and they were typically questions like, "Can I still be
a Power Ranger?" and "Is it okay to be a witch?" I had to end the discussion
when I noticed the overwhelming amount of hands in the air. I told them to
talk to their parents about their costume, and then I would answer any
questions from their parents.
Next, I tried to tell them about the Reading Rainbow we were about to
watch and found myself unable to talk over the comments about costumes and
the Reading Rainbow. I had to remind them again that we should be listening
while others were speaking (see above). When we moved to the rug for the
video, I also had to turn away about five kids who were trying to ask me
questions again about Halloween.
Once the Reading Rainbow began, things got calmer and the time less bumpy.
Looking back on this time, I realize that I again had a parent helper in
my room when this "bumpy time" occurred. And as it so happens again- her
child was not one of the ones who was calling out and making comments while
I was talking. I guess I'm sensitive to what those parents are seeing. I think I
would be upset if my child was following directions but always had to wait for
the other students to listen, and wait for the teacher to pull everything back
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together again. I also wonder if I would be a little more strict on the offenders,
and possibly give more reds if a parent wasn't in the room.

Dav 6 of data collection: Tuesday. October 25
This morning my students entered the room surprisingly quiet and
ready for school. It was as if yesterday's bumpy time had never occurred. This
contributed to a good day, in addition to the fact that it was a half day for
Parent Conferences. Also, the parent at orange dot is excellent at keeping the
students quiet and on-task. This helps create a calm and productive
environment during centers. Even listening to the tape, you can tell that the
noise level is significantly lower.

Dav 7 of data collection: Wednesday. October 26
Despite a rough start for myself today (late for a parent conference and
having another conference until the students walked into the room), we had a
good day. I think that having a half day helps, and also we had the University
student doing green dot. Also, my student with special needs wasn't here today
which means there was one less adult in the room, and a few less problems to
be concerned about. There is also less traffic in and out of the room because
this student leaves several times during the day. A further cause for this good
day could be that we are very close to the top of the marble jar. I really didn't
notice until today- but it is almost full. I think that my students try especially
hard when they're trying to earn their reward party.

Dav 8 of data collection: Thursday. October 27
I was sure today was going to be an overall "bumpy" day. As soon as my
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students entered the room, I could tell that they were sort of squirmy and
active. In the first minutes I had to remind the entire class to, "Make sure
your chairs are pushed in, your hands are on top of your desk, and your eyes
are on Miss Romano". I have learned from my past experience that behaviors
like this can escalate, especially when it seems to be the entire class. So, I tried
really hard to curb the behavior. I called attention to the marble jar, and how
we only had a few marbles to earn until our party. I also gave greens to many
students, and when I did so, I remembered to mention that they earned it for
listening, sitting quietly, and participating appropriately.
In these situations, I believe it is important to stop and take the time to
re-define and reward appropriate behavior. I think that a lot of the work I do
in first grade is to set the guidelines so that activities may be successful. I
have found that positive reinforcement not only rewards those particular
students, but it also provides an example for others. In addition, I had to give
several warnings and ask specific students to attend to the directions. I am
aware that it is easy to get bogged down in repeated attention to negative
behavior, so I am very careful to reward the student when I see an increase or
movement toward the expected behavior. However, some days it seems
impossible to get through any activity or feel like I am actually teaching.
This "bumpy" time only lasted until the beginning of centers. Once the
students began their center work, there wasn't as much squirmy or restless
behavior. They seemed to have settled down as they began the first center. It
actually turned into one of our quieter and more productive center times.
was relieved it did.

I
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Dav 9 of data collection: Friday. October 28
Fridays on the overall are bumpy days for our class. It seemed to start
out that way. I had put up Halloween decorations, one of which was a huge
blown up pumpkin. I had put it high above the television stand, and several
kids were trying to jump up and touch it as we walked in the door. The energy
level was high; they were definitely excited. In my opening remarks, I
addressed the silliness and enthusiasm, and told them that I would remove the
decorations if we couldn't enjoy them without touching. I also told them that it
took me a long time to blow up the pumpkin, and I would hate to take it down
and lose all my hard work. Things seemed to calm down after those few
moments.
The half day possibly helped us to have a very productive and smooth
rest of the day. Also, my own mother came to help with one of the centers, and
the kids responded very well to her. Centers were quiet, and the kids kept very
busy. Other factors that may have contributed to a good day were: 1) there
were a few children absent (the class seems different with less students); and
2) we were very close to the top of the marble jar (and I could tell they were
trying to get there).

Dav 10 of data collection: Monday. October 31
In the past, I have always tried to keep things as calm as possible in my
classroom during the holidays. But I've learned that no matter how hard I try,
the holidays will be wild. And I've let myself get upset at the energy and noise
level for these days. However, I realized this year (perhaps because I am more
aware of "bumpy moments") that I can't let myself get bogged down or upset
by my students' natural response to holiday activities. Besides, I knew it was
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going to be a long week because Halloween was on a Monday. So, for the first
time in my teaching career, I decided not to let it get to me. I was more
flexible, permissive, and tried to accept the overall craziness. This may be
why it wasn't that bad. I would call the overall day "bumpy" just because it was
Halloween. But, it was fairly calm and predictable, thus I don't consider there
to be many "bumpy moments".
In addition to my attitude, there were other factors that may have led to
our fairly good Halloween. One was that we had a new student arrive today,
and her behavior and cooperation is extraordinary. Having a new student
allowed me to review the classroom rules and discuss the positive
reinforcement system. I also asked my students to set a good example for the
new student, so that they could help her get an idea of how our class works.
And they did. Also, the students' excitement for Halloween worked in a positive
way because they knew the party and parade were coming that day. When it is
a day like this, I always tell them there is work to be done before we play.
They seemed to accept this, and worked hard so that they could have fun later.
Finally, I changed a lot of partners and combinations at centers today, and I
would have thought that things would be more crazy today. On the contrary, I
think the newness actually made them more interested in centers today.
All these factors contributed to a fairly smooth "bumpy" day.

However, I did have a minor "bumpy moment" when I went to explain
centers. When I got to the first center, I realized that I never got any butcher
paper from the office for the students to trace their bodies. I knew that I
couldn't leave the classroom, so it was too late for me to get the paper. I
considered having my mother helper go get it, but decided against it when I

remember what a chore it is. She would have to pull off enough paper for
each child, estimating how tall they are. It is very time consuming, and a lot
of paper to carry. Instead of asking that of a helper, I quickly decided not to do
the center. This decision was made within seconds of the time I approached
the center and realized there was nothing there. The students were waiting
for me to explain centers, and I knew I wouldn't be able to make them wait
long.
I picked up the A dot and told the students that although this was weird,
we weren't going to do A dot at this center. Instead, I moved the A dot to the
next center and explained the listening center there. I had to adjust B and C
dot in the same manner. As a result, we only had three centers instead of four.
I considered this a quick remedy because it took very little adjustment. I also
didn't have to try and find a new activity to replace it.
The solution worked well for the day. However, it haunted me at lunch
and after school when I realized that the students would only do three centers
this week, and have no centers for Friday. Also, I am going to be out of town
on Friday, and didn't want the substitute to have to deal with the confusion. I
also had taken away an activity that they needed to do this week because I had
planned for them to label their body during next week's centers. I tried to get
my own mother to come in and do the activity with them, which would solve
my problem. Unfortunately, she wasn't available this week. I also considered
calling a parent to come help an additional day, but didn't want to bother them
for a mistake I had made. It took me until early the next morning to finally
decide what to do. I decided to add the body tracing at the end of the centers. It
kind of worked backward, but the C dot students would do it first, and then
eventually the A dot kids would do it as well. As a result, they would get to do
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all four centers and it would take all week too. So this problem was finally
solved- and now the solution seems so obvious that sometimes I wonder why it
takes me all day and night to figure these things out.

The second minor "bumpy moment" occurred when no one brought in
punch for the Halloween party. When I was out at recess duty and began
thinking about it, I realized that everyone would be asking to go get a drink if
there was no punch. I considered the energy level, and didn't want people to
be going in and out of the room to get drinks. So, I found one of my parent
helpers and asked her to pour each student a glass of water for the party. This
way they would have the water there and wouldn't have to leave. This decision
prevented a greater "bumpy moment".

Dav 11 of data collection: Tuesday. November 1
The morning was crazy with a capital C. First of all, it really seemed like
the day after Halloween. Many students had brought their Halloween favors
back to school, one of which was the pop-out pumpkin that sprung across the
room when you popped open the lid. One of my first tasks of the day was to
send the pop-out favors to their cubbies and make a 'recess only' rule for their
use. Additionally, my students were having trouble staying focused or
listening to directions. I noticed that this was making me uncomfortable as
well. Usually, I am relaxed and expressive when giving directions. Today it
felt like an extremely difficult task to accomplish, and I really felt that I
wasn't doing an adequate job.
Also, I had added the other center, as I explained above, and it turned out
to be an impossible and loud task. Rolling out, tracing and rolling back up the
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papers was also extremely loud. The students completing the activity were
talking and laughing, and all my students at reading were more interested in
watching them than in reading. The lack of interest in reading made my
instruction virtually impossible. I felt that I was doing more re-directing than
teaching. All the centers seemed to be loud and unproductive.
By the time we were lining up for lunch, I was about at my wit's end. I
was looking forward to my lunch break when I could have a little time to think
and pull myself back together. Unfortunately, we had a lot of difficulty even
getting to lunch. There was much confusion and craziness as we lined up. The
students were doing totally random things that weren't appropriate for the
time. For example, one student reached into the homework bin and took out all
of the Gift Wrap checks. "Miss Romano..." he said in a panic, "These were in
homework bin!"

I told him that was where they were supposed to be, and I put

them back. A second later, another student took all the library books out of the
cubby where we keep the books before we go to the library. As he was trying
to hold them all, he was dropping them on the other kids in line. "Oh no Miss
Romano..." he said, "These were all left here". I also told this child to put the
books back because that was the place for them until Library day.

I don't

know what caused these two things to appear when we have never had these
concerns before. And I'm not sure why they happened when we were trying
to get out of the room to go to lunch. To avoid any further incidents, I quickly
walked the line to lunch.

Day 12 of data collection: Wednesday. November 2
We had a good day today. I have learned to compensate for "Buzz" that
seems to naturally occur on a Field Trip day. I usually tell the kids the plan for
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the day, collect lunches at the beginning of the day, and always emphasis
work before the Field Trip. We also had whole group seatwork time, so I got to
walk around and help students with their work. It was a very productive work
time before the trip.

Day 13 of data collection: Thursday. November 3
Centers were all set and ready to go when my students walked in this
morning. As they got ready and seated in their desks, one of my students
announced, "My mom is not coming in for centers today" and she handed me a
note from her mother. I had to think quickly about how to compensate for this
change. I was disturbed by the fact that I was not notified sooner, because
there wasn't much time to make changes once all my students were in the
room. It was also too late to call another parent, yet I knew I could have gotten
someone in if I had known before school.
I quickly went back to orange dot to see what I had planned for the
helper to do at orange dot. I had to assess whether the assignment could be
done without a parent helper. I tried to think of another activity that would be
better, but lacked the time to go check my unit materials. So, I decided to make
do with what I had already planned. However, I had to spend an extensive
amount of time explaining the activity thoroughly because there wouldn't be a
parent to answer questions. Also, orange dot is intended for a parent helper.
Without one, typically centers are loud and there are many problems with the
student interaction when they work alone. I had many complaints from
orange dot, each of which interrupted my reading group. In the end, only
five children in my entire class actually finished the task given.
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The afternoon also presented a "bumpy moment" because the students
were wild when they came in from lunch recess and saw the popcorn party
ready in the back of the room. Some students began running around the
room, some were yelling "Popcorn Party!", and jumping up and down. I began
countdown in hopes that it would calm things down. However, it was so loud
and wild that nobody even heard me counting. I couldn't wait so I just said,
"Excuse Me!" fairly loud. They were very surprised because I rarely raise my
voice. They stopped, sat down and just looked at me. I told them that we might
not have the popcorn party right now because a popcorn party was a reward
for good behavior, and they were not demonstrating good behavior now. After
I talked for a few minutes, I could tell that they were taking me seriously. I
asked them calmly, "Now- do you want your popcorn party?" They all said yes.
I asked them if they could show appropriate behavior, and they responded yes
again. As a result, we had absolute quiet as I passed out the popcorn and
punch. The popcorn party went pretty well from that point on.

Dav 14 of data collection: Monday. November 7
We had an overall bumpy morning again today. I had difficulty gaining
and keeping my students' attention during directions, and had to give constant
reminders for appropriate behavior. We also had very loud centers, almost too
loud for me to concentrate on my reading group. I sometimes feel when I am
in the midst of this type of a morning that it is typical for first grade. I know
from my experience that first graders need directions and reminders to
complete their assignments, work quietly, etc. However, there are times like
today when it is just too much for me. I was overwhelmed by the dependence
(ie. the kids lining up at reading to ask me what a picture was on the

worksheet), the noise (no parent at orange dot certainly didn't help), and the
need for me to be on top of everything and everyone (ie. having to tell
students to sit down and keep busy, reminding the students to stay at their
center and not disturb the workers at another center).
There is simply too much for me to attend to. For example, my orange
dot is arguing and when I look over, I see very few students working.
Someone from orange dot is also waiting in line at reading to tell on someone
for saying something mean. The seatworkers are out of their chair and
talking to the green dot workers. A student at green dot has pulled his traced
body right in between the seatwork tables, and is carrying on a conversation
with another student. The seatworkers are literally talking to each other
across the room, holding up their papers for others to see, or waiting for me to
answer their questions. One of my students is using the electrical pencil
sharpener and holding it in the sharpener so that it roars loudly for almost 30
seconds. That isn't even mentioning my reading group, they need (and
deserve) my undivided attention. Honestly, the first thought that comes to my
mind during times like these is: "Why do I teach first grade?", followed by, "I
can't handle this..."
I tried to calm things down a bit by giving warnings to the seatworkers
to sit in their seats and work, and to the orange dot by asking them again for
quiet voices. I asked the student with the traced body to return to his green dot
area. After a short argument, he complied. I asked my reading dot to read
quietly (inside their heads) so that I could see if we were making too much
noise. But things didn't improve. I felt like I was spending my whole time
saying, "Please don't..." and I was wasting time with my reading group. I know
from experience that it is easy to get caught in an endless warning cycle. You
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can remind one student, then you warn another, then you need to tell someone
else... and you could get caught in a negative pattern. When I become aware of
this, I try to break out of it by giving positive reinforcement (greens). The
problem is, I couldn't find many students who were earning greens. Even
when I mentioned I was looking for greens, hardly anyone seemed to notice.
My next effort was to talk to the students after the center had ended. I
had assessed what I thought my biggest problem was, and gave a general
warning that you should stay at your center and not talk or disturb the other
centers. I told them I would have to give automatic reds if I saw this behavior
(because I thought maybe I wasn't being strict enough). After that, there was
an improvement. But it didn't solve my problem. I realized then what I have
always known; it is extremely hard to have quiet and successful centers
unless their is a parent at orange dot. I was upset with myself because I should
have called someone to do orange dot, because I knew in advance that my
helper would be absent. But I had let it slip because I hate to inconvenience
my parents, and I thought we could do it on their own.
Also, I know that having a parent at orange dot doesn't guarantee quiet
centers. Sometimes the classroom is just as loud when the parent is present.
I've found this depends on the parent helper. However, I realized that it is
almost impossible to have the chance of quiet centers unless there is a parent
at orange dot. It gives me a place to start. If I can keep reading quiet and
working, and a parent can do the same at orange dot, then there is only green
dot and seatworkers to worry about. It reduces the areas where I need to be
concerned. Also, it is much easier to ask for quiet in these two centers because
the students are working alone or in pairs. I believe that a quiet room
perpetuates a quieter room, and there is less off-task behavior if the example
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is properly set at other centers. I guess I realized that I will go out of my way,
and bother parents if I have to, to get parent helpers at orange dot. I know I
can't cancel centers if I don't get one, but I can prepare myself to be a little
more tolerant and flexible if 1 have to face centers alone.

Another bumpy moment came during recess time. Ordinarily there are
three people on recess duty, including myself. This is one more than usual
because it is the day that most classes come out for recess. The arrangement
was also inspired by the threat of potential law suits over accidents that
happen during recess time. My principal had shared the story of a lawyer
that came and visited her to find out if our school was negligent when his
client was injured on the playground. She told us that we were in compliance
if we had one person on duty for every 100 students. On this particular day,
there had been a note in the morning announcements that the other two
people were not going to be there for recess duty today. This is the common
way to communicate that if we sent our students out for recess, there would be
no one to watch them. I don't know if people knew that I was also on duty, but
I presumed that most teachers would not send their students to recess without
checking. That's where I was wrong.
I took my students out to recess and shortly after another teacher sent
her class out. She knew that I would be going out for duty. A few minutes
later a second grade class came out, and I mentally noted that we were still
under 100 students. Things remained like that for a little while, until another
class came out. Now I knew we were getting close to the limit. And none of the
teachers had checked to see if anyone was on duty. Then all of the sudden, I
saw groups of students coming from everywhere. One group was coming from

the third grade wing, another from the hall by the other first grades, and I
could see another approaching from the library. My first instinct was that I
could handle this, until I saw how many students were scattered all over the
playground. I felt so litde, and I knew I couldn't cover all the areas of the
playground. While I tried to assess about how many students were on the
playground, I kept thinking about lawsuits. I looked at my watch to see how
much time was left, but I had over ten more minutes left. I began to panic. I
considered blowing the whistle and sending everyone to their classroom, but I
knew that teachers wouldn't be prepared for this. Often teachers are out of the
room, and the students would be unsupervised there as well. I knew I couldn't
take that risk. I looked around frantically for any teacher, so that I could call
them out to help me. I had a huge problem because no one was near, and I
certainly couldn't leave to go find someone. This is not the first time I have
realized that the teachers on duty should have walkie-talkies to communicate
with the office.
I knew I had to do something quick. If anything were to happen, I could
visualize my Principal asking me why I hadn't done anything when I realized
there was a problem. I had an afternoon parent helper that had been working
in my classroom. She was waiting out on the playground until it was time to
load the computers in the computer lab. I really didn't want her involved in
this problem, mostly because I didn't want her to know that the school was
being negligent. But I knew I had no choice now. If it was legal to just have
her help me supervise, I would have asked her to do it. But it wasn't, so I had to
think of the next best plan. So, I asked my parent helper to go to the office and
tell the Secretary that I was alone on duty with too many students, and ask her
to do an "all-call" to get another teacher to join me. If no one would come out, I
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wanted the Secretary to notify the teachers that I was sending their students
in early, because this was a dangerous situation.
A few minutes later, another teacher showed up. He said that he was
walking by the office when the Assistant Principal asked him to go out and
help me. He also commented that he had never seen this many students on the
playground at one time. I felt much better about things, and I knew I had done
what I needed to do. Although the immediate problem was solved, I was still
uneasy about the fact that the other teachers had not even checked to see if
there was proper supervision. I consider this to be an enormous problem. I
really hope that this situation doesn't happen again, or that there is ever a
time when no one is on duty. I don't want us to be sorry when something
terrible happens because we didn't check to make sure everyone was safe.
Looking back now, I've decided I have to talk to the staff about this. Maybe I'll
put it in the announcements, although now I'm not sure that anyone reads
them....

Dav 15 of data collection: Tuesday. November 8
I thought today was going to be a much calmer day. Without any
reminder from me, my students entered the room quietly and seemed to be
ready to listen and work. I was sure to congratulate them and reward them
with marbles. I wanted to capitalize on this opportunity to maintain a positive
learning environment. I also knew that a wonderful parent was the orange
dot helper today. I was excited to get a brand new start for centers. I hoped it
would be much better than yesterday.
The centers were in fact better, but still a far cry from perfect. They
were better because orange dot was taken care of, and they were working
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quietly with the parent helper. As a result, less people needed help and
supervision. Also we were not doing a phonics sheet for seatwork, so there
were less questions. There were some problems with a few math problems
because I had asked them to do subtraction above 10. Some students didn't
know how to find the solution because they only had ten fingers. When those
students came to reading, I quickly taught them to use pencils as extra
counters. I chose not to address the problem whole group, and perhaps made
the right choice because there were fewer questions in the next centers.
There were some other problems today, including problems with the traced
bodies. This time, a few students couldn't find their traced body and spent the
entire center looking. Also, my second reading group presented lots of
problems today. Fortunately, this improved when I moved a few students apart
from each other.
Because the room was more quiet, I could concentrate on watching
seatworkers, and controlling the talking there. I noticed that many students
used this time to visit the bathroom. Once I caught two boys going at the same
time when the rule is to only go one at a time. I had one student who asked to
use the bathroom three times instead of the allowed one time, and I couldn't
tell if he really needed to, or just wanted to leave the room. I even caught one
center fighting over who got the bathroom pass next. When the first person
returned, another child jumped up to take the pass before somebody else
claimed it. As a result, the seatwork was poor. Many students didn't finish the
pages assigned, and many more produced sloppy work that needs to be fixed.
This may have been caused by the fact that I gave them too much work.
However judging from my observations, it seems that my students were not
dedicated to working hard during seatwork time.
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It seems as if there was a general lack of interest in following directions
in other aspects of our school day as well. For example, I had to give a lecture
this afternoon because I found myself giving constant reminders to listen and
not talk or be silly while I was talking. In fact, this seems to be what I'm
always doing. I told my students that I was tired of being nice, and I was going
to have to give automatic reds for inappropriate behavior. I told them that we
have been in first grade for over seventy days, and by now they knew what
was expected of them. I told them I would much rather give them greens for
good behavior, and as always, the choice was theirs to earn a red or a green.
I'd be really interested to know if this behavior is a characteristic of
this time of year. When talking to another first grade teacher, I found that
she also had to give a similar lecture about appropriate behavior. However, I
cannot help but think that I am doing something wrong, or that this group of
students is unique in that they constantly need behavior modification. I don't
remember things being like this last year. But, I'd be interested to know if
times like this will pass. It sure would make it easier to handle now.
I did find a secret however: reading a story calms things down.

Dav 16 of data collection: Wednesday. November 9
Despite the fact that I constantly need to review the rules and
expectations with my class, we had a good day today. Centers went really well
because I had a good orange dot helper who kept her center busy and quiet. I
also had a green dot helper who worked with that group in the room. They
were occasionally noisy, but on the overall there were quiet centers. I could
really keep an eye on seatworkers and give reminders when they were out of
their seats or talking to the other workers. Also, the students did not produce
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quality seatwork, and I continue to find that my students are just not doing
their best work. Many of them will do one page well, and then be completely
sloppy on the other. To correct my major finish problem yesterday, I gave
them only two sides of work rather than the usual three. I still had a few
students who didn't finish their work. I think again that it may be this time of
year. However, I did give more A+s for good work, and now I have an example
to show the students tomorrow. Perhaps it will motivate them to complete
better work. I hope.
This afternoon I felt really good about a particular lesson. This lesson
was originally planned for an observation with my Principal, and it had been
planned well. My memory served me well, and I was able to present the lesson
without much trouble. The kids were also extremely interested because they
got to participate in a whole group survey (and their name got added to the
board), and they got to walk around the room and survey the other children. I
could tell they enjoyed the lesson, and it had educational value as well. It's
really nice when you can step back during a lesson and say, "This is really
good. I'm impressed with how well things are going." It makes me feel more
like a teacher than a manager.

Day 17 of data collection: Thursday. November 10
I was really run down today and I was looking forward to only teaching
a half day. I had a substitute planned for the afternoon so that I could attend
an inservice about my special needs student. I think that the long weekend
before had taken its toll on me, and now I was planning on going out of town
again this weekend. I was really feeling emotional strain of the previous
weekend (my boyfriend's grandmother's funeral and everything that goes
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along with it), and the obligation to attend my friend's wedding the upcoming
weekend. I need the weekends to recooperate, and there had not been a
relaxing weekend for me in some time. I think this has caught up with me,
and I'm just drained. I was really looking forward to a half day however, and
my good mood came through on the tape recording. I think this was a major
factor in having a good morning.

However, when I was getting ready to leave for the seminar I still had
not heard from a substitute. Ten minutes before the bell rang, I went up to the
office to find out if there was a mix-up. I waited there as they tried to call
anyone and everyone who might know the answer. Right as the bell rang,
they told me that our half-time third grade teacher was scheduled to sub for
me. But she was nowhere in sight. My kids were now lined up at the door so I
told the secretary to send the sub in as soon as she found her. I then saw the
vice-principal on the way back to my room, and sent him on the search as
well.
Letting my class in and beginning the activity would not have been
such a big deal if I was in a better mood. Instead, I really felt like I couldn't be
there. I was relieved when the substitute finally arrived five minutes later.
Yet, she was undoubtedly also experiencing a "bumpy moment" because she
had no idea that she was scheduled to sub for me. I continued teaching while
she read my sub plan, and then I took a few moments to discuss things with
her. Even though I could tell she was not completely at ease with the situation,
I left her to go to my meeting. It turns out that the person giving the
inservice was not even there yet. When I found this out, I began to feel really
bad about leaving my kids and the substitute in this situation to attend an
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inservice for only one child. (It's a constant battle when you have a student
with such severe needs).
I chose not to go back in the classroom, mostly because I thought I
might be stuck there for the rest of the day. Once the inservice person
arrived, I joined the meeting and hoped for the best with my kids. I left the
inservice at recess time to check with the substitute, but she was not in the
room. To tell you the truth, I don't really know how things went because I
didn't get a sub report and I never saw the sub again. However, I am
thoroughly confused because another first grade teacher saw a different
substitute walking my kids to the Library. So I guess they resolved their
"bumpy moment", yet I continue to feel bad about not even wanting to deal
with mine.

Friday. November 11
No School- Veteran's Day

Dav 18 of data collection: Monday. November 14
I forgot my tape recorder today, which is an example of just how out of
it I feel. I'm tired, and the long weekend didn't seem quite long enough. I
actually thought before I opened the school door today, "I wonder if I can
handle this today?" However, the morning started out good. My students
entered and got ready calmly and quietly. I had a few problems while on the
rug for directions, and I had to give a few warnings. When I reflect on these
problems, I know I need to give more reds. The kids seem to know I'm serious
when I do. However, I am always trying to do more positive shaping. For
example, one child was really trying hard after he got his warning. So I
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publicly congratulated him, and gave him a green. I used the opportunity to
display to the class how he chose to earn a green, rather than a red.
A semi-bumpy moment happened when my parent helper didn't show
up until really late. I had prolonged starting centers to wait for her, but if I
waited any longer we wouldn't make it to all centers before lunch. So I sent
the kids to their centers and tried to assess what orange dot could do on their
own before she arrived. I had them complete the worksheet before hearing
the story. She finally came a few minutes later, but the orange dot was already
pretty wild and silly. This particular parent helper doesn't have a 'take
charge' attitude that was needed to pull the group back together, so it remained
that way for the entire center.
I realized again that we really need a quiet orange dot before we can
even begin to address the other noise in the room. For one thing, there are
many times when I can't even tell where the noise is coming from.

If orange

dot is quiet, then I only have green dot and seatworkers to worry about
(besides my reading group, of course). I was sure that orange dot was the
majority of the problem today because my second center seatworkers and
green dots were very quiet and on-task. I just don't know what to do about it
though, because I certainly don't want to step on any parent's toes. I feel like
I'm telling them what to do if I ask for a quiet orange dot. And I know it's hard.
I have enough problems with my reading group alone. I can imagine how
difficult it must be to gain and hold the students' attention when they have no
means of reinforcement or discipline. I'm really caught here because I
understand this, but I would really like things a little more quiet and calm so
that all the other students can work at the other centers. I have considered
having a meeting at the beginning of the year for parent helpers to discuss

102
some of these ideas, but I'll have to wait until next year. And it might drive me
over the edge before then.

Dav 19 of data collection: Tuesday. November 15
I kind of started out today with a new attitude. For one, I was in a better
mood because I have realized that my day just plain goes better when I am. I
am more tolerant, and littie things and noise don't bother me as much. I also
have come to the realization that I have to buckle down on my reading groups
as a start to quieter centers. Reading itself is not particularly loud, but rather
the interruptions, questions, and just plain silliness at times often frustrate
me. If I let this group alone get to me, I can't even begin to address the other
problems during center time. The other new thing is that my student with
special needs had to have surgery, so he and his aide are not here today. I
found out it does make a difference. There is one less thing (or big thing) to
deal with, and there isn't the extra adult in the room. I think it is often hard to
teach with adults in the room, it makes you think more carefully about how
you deal with things and the things you say. As a result, centers were betteryet still not perfect. I've accepted that orange dot may be loud some days...
maybe I can learn to accept louder centers. I'm trying to find a balance.

A "bumpy moment" occurred because I was running out of patience
during Finished Work Club this afternoon. There was tons of work to be donethe result of my students not finishing their seatwork for many days. It began
to bother me that so many students were either not keeping up with the class,
or had gotten so lazy that they weren't finishing their work to the best of
their ability. The free time kids, who were done with their work, were also
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very loud and disruptive to the workers. There were arguments and a lot of
movement from place to place. A few students had started surveying the other
students about which parent they liked better, mom or dad. Although I was
thrilled that they were using the surveying skills they had just learned, I
wished I had the time to talk to them about the inappropriateness of this
particular survey. Once again, there was not enough of me to go around. I
couldn't help all the workers with their questions and keep free time quiet and
busy. Worse yet, I let it get to me. I was literally so overwhelmed and tired
that I couldn't see straight. I honestly couldn't wait until it was recess time.

Dav 20 of data collection: Wednesday. November 16
Before I began centers today, I reminded my students that I was going to
be really strict about having them get to their center by silence. They did a
great job of it, and centers started on time. Reading was easy because we were
just making cards for my special needs student in the hospital, and I also took
the time to remind my reading groups of appropriate behavior at reading.
Sometimes the answer is right there in front of you when you're looking
everywhere else. I started one reading group and no one was sitting flat in
their chair. They were all leaning on the table towards me, or standing up. I
was caught in a, "Lisa, please sit flat, Robin please sit flat..." and then I noticed
that Martin was already sitting properly. So I said, "Thank you Martin for
sitting flat and being ready, you earned a green." It worked like a charm.
Everyone immediately sat down and got ready.
I've accepted that orange dot is going to be loud on some days, depending
on the parent helper. I have also accepted that I can't do much about it. I can
try to give greens or reminders, but ultimately it is up to the parent to control

the group because I am not there. In a way, I let it go. I concentrated my
focus on reading and seatwork today, since green dot was in my capable
University student's hands. It worked better for my state of mind today, we'll
see about tomorrow.

Although our morning was better, it was back to the same craziness this
afternoon. My University student was commenting on how the students
seemed different today, and some of them were doing totally random things.
For example, one of them was blowing in her face, and another was totally out
of control when she asked him to do anything. She said, "I don't know what's
happening, I mean they're only six." and I said, "Yes- but they are six." In
fact, I think this is how a typical six year old acts during this season. When I
had all my students stand up for a game today, I had a few students who were
leaning on their desk or sitting on their desk- and not participating at all.
When I picked this time of year to do my research, I knew it would be a bumpy
time, but I didn't realize how bumpy. I don't know how we're going to make it
until Christmas Break.

Dav 21 of data collection: Thursday. November 17
We might make it after all. We had a pretty good day today. I still have
the same problems though. Orange dot was really loud for the first center
because my parent helper had not yet arrived. She finally came fifteen
minutes into the center, and by that time the kids at orange dot were really
wound up. I think that if she would have come in and taken charge, things
would have improved. However, she just sat down with them and let them
continue talking loudly, getting out of their seats, and teasing each other (I

105
could hear it all the way over at reading). I tried to control it from my center
but it is much harder that way, and I always feel like I'm stepping on parent's
toes. Every day it seems I debate on what I can do about it.
I was talking to my parent helper from Wednesday about other things
when she mentioned helping at orange dot. She was really discouraged
because she was trying to be positive with the kids, but they were obviously
testing her. She said it was the first time she noticed it. She told me that one
student kept putting his feet up on the table, no matter how many times she
asked him not to. When she asked him to remove them again, he said that they
weren't on top, they were on the side of the table. She said it was only when
she stood up to come tell me that he finally realized she was serious and
removed his feet. It makes sense really, because they have also been wild for
me lately. This is also the day that my University student noted those nutty
behaviors. I feel bad for my parent helpers now, they are really caught
because they can't handle these problems. She told me that the last thing she
wanted to do was to come and tell me, but she has no other way to deal with
these problems. I really need to figure out what to do, that center needs help
in more ways than one now.

As for the kids in general today, they were less wild than previous days
(notice I didn't say they were calm). It was actually more tolerable today, and
I'm not really sure why. I also made a fast decision in a bumpy moment that
turned out to be beneficial. Right after lunch, we were watching a Reading
Rainbow. The video lasted until 12:30 and I had planned to read them a story
until 12:45, and then do sharing. What I forgot is that we don't get ready to go
home before recess time today, and this left an entire half hour for sharing
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(which was way to much time). As my students were returning to their desk
from the Reading Rainbow, I also realized that reading a story on the rug, and
then having sharing on the rug would be too long for the kids to sit in one
place. I don't know why none of this occurred to me earlier. But for some
reason, right before I was about to call them to the rug, I reconsidered my
plan. I needed a quick substitute activity. Fortunately, the extra worksheet
activities that hadn't fit into the week yet were sitting on my desk.
I quickly went over there, and looked through the stack. Some were cut
and paste, but I knew that would take too long. I settled on a Healthy Snack
page that we could do together whole group. On the back I noticed that there
were math problems. I knew that if I had my students complete these
individually, it would take some of them forever. And we didn't have that kind
of time. So, while the paper passers were distributing the worksheet, I made
another split second decision to do the math whole group. I knew it would be
silly, however, if there was no learning experience and I was just doing the
problems for them. Suddenly I thought about how I had just given number
lines to my kids for math problems, and realized I could use this as an
opportunity to review how to do problems on the number line. I also decided
that having them use their own number line might take too long, so I quickly
drew a number line on the board.
I had never done this activity like this before so I had to figure out how
I was going to do it as we went along. I decided to have someone read the
problem to the class (because I suddenly realized it would be good for them to
translate a symbol problem into a verbal problem). Someone would say 6 take
away 2, and I would point to six on the number line. Then I would ask how
many I was taking away, or how many jumps I was going to take on the
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number line. When they said two, I moved my finger 2 spots as they counted
with me. I held my finger on the answer and then asked, "What is 6 take away
2?" and they supplied the answer and wrote it on their sheets. It worked really
well. I got a chance to review the number line, and I had great participation
because everyone was sitting quietly and following along in hopes that I
would call on them to read the next problem. It turned out to be a great
activity, and it filled the time I needed exactly. Once we completed the
worksheet, we had just enough time for sharing before recess time.

Day 22 of data collection: Friday. November 18
We had an unusually good day today. Usually Fridays are pretty crazy,
especially after the kids go to Art in the last part of the day. When they come
back to our room, there is only about a half an hour left of school. In that
time, we have to do sharing, super star, and awards. It is really hard to get
them to sit and listen to the sharers because they are ready for the week to
end. I can recall several times that I have been incredibly frustrated about
how out of control things were on Friday afternoons. But today was different.
For some reason, my kids were really calm and did a great job of listening to
the sharers. At one point, I looked out at them and wondered what was wrong.
The only possible cause I could think of is that they seem to be trying to earn
marbles. I asked them to try real hard to fill the marble jar before
Thanksgiving Break. I'd been giving them marbles like crazy every time I
saw appropriate behavior. I've never seen them work this hard for marbles,
but maybe that's it. Whatever the reason, I was very pleased that a Friday in
this season could be calm. It gives me hope.

We had a semi-bumpy moment earlier in the day, when we went to meet
our Reading Buddies. Usually they are in the Bobcat Den before us, but today
they were not. Immediately I sensed that there was something wrong. So, I sat
the kids down and thought we could wait to see if they were coming. I
considered sending one of my students to ask them if they were coming, but
none of them knew where her room was. Also, my kids were pretty excited and
impatient, so I decided to read them a story. While I was reading the story, a
few of my kids were being silly. I had one student who was saying, "So?" after
every line I read. I also couldn't keep some of them off the couches in the Den.
My kids are usually well behaved when I read them stories in class, so I decided
that it was being in the Den that was getting them excited. I had committed to
reading the book, so I continued reading it as fast as I could. As soon as it was
over, I lined the kids back up to go back to our room. I figured by that time our
Reading Buddies weren't coming. As it turns out, the other teacher thought
the Bobcat Den was closed today, and presumed we wouldn't have Reading
Buddies. At least I wasn't crazy, I knew it had been the plan to meet today.

Dav 23 of data collection: Monday. November 21
Today was a fairly bumpy day all around. The morning was difficult
because I had trouble keeping my students' attention. I could tell that I was
losing a few of them, and there is nothing more frustrating than talking to
them and feeling that no one is hearing a word you are saying. Once I begin
to feel that way, its hard for me to concentrate on what I'm saying, and be
enthusiastic about what I'm telling them. Especially when it is Monday... and
you have new centers to tell them about.
I tried all the tricks I could think of: giving greens for appropriate
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behavior and listening, using the kids' names in examples, asking them to
participate (ie. thumbs up if you hear the long i sound), the old "I'm
waiting...", and "I'm looking for someone who is following directions". But I
still had a lot of talking while I was talking, and som kids were playing with
things in desk, etc. It was also frustrating because a student from the
University was observing my classroom as a possible place for student
teaching. Naturally, I wanted to make a good impression, and I didn't feel very
adequate when I couldn't get the kids to listen and participate. I think it is the
season again, especially this close to Thanksgiving (three days away).
Seatwork was also horrible- lots of talking, and many fixes and finishes. The
afternoon was a little better, but I really felt like I was working incredibly
hard to actually get any teaching done today.

Dav 24 of data collection: Tuesday. November 22
I can't believe that today followed yesterday. We had such a
surprisingly good day, right after one that was almost impossible to deal with.
Sometimes I just don't get it. The things that I think worked well for us today
were: 1) the fact that the marble jar is almost to the top, and my students were
really trying hard to earn the last marbles; 2) a really good parent helper was
the orange dot person today; and 3) I only gave one A+ today, and really
emphasized the need to get serious about our seatwork so that more kids could
get A+s. The marbles worked to keep directions quiet and the kids attending,
and both orange dot and the increased seriousness about seatwork helped to
provide productive centers. Even the afternoon, which was just slightly more
challenging, went well. I wish that all days would go this smoothly. It was
almost too good to be real- especially in this season.
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Dav 25 of data collection: Wednesday. November 23
You could tell it was the day before a vacation. The kids seemed to need
a break, almost as much as I need one. About five of my students were late
today, which means the class was disrupted every time a new kid walked
through the door. The late kids have to hand me their late pass (or the office
gets upset with me), and they always seem to have something else that they
need to give or tell me. I felt like the beginning of the day was constantly
starting and stopping, and it seemed like the door opened and closed every few
seconds. There was not much I could do about it, but I had to work hard to keep
the attention on me and directions. I also had to work hard to not let it bother
me, even though I could feel myself slowly getting upset over it. Despite the
rough start and usual holiday buzz, centers and the rest of the day went fairly
well.

We had one more bumpy moment during the party however. The kids
were watching a Thanksgiving video while I set up the party. I noticed that
no one had sent in drinks, but I set out the right number of cups anyway.
Right before the video was about to end, the parent with the drinks walked in
the room. She told me that she had 7-up and Egg Nog, and asked me which the
kids would prefer. My first instinct was that not many of them would like Egg
Nog, so I told her we could let them choose. She said, "No- I think I'll just pour
half of each." I knew right then that I should have stopped her. There was no
way that exactly half the class was going to want each kind of drink. But, she
had brought the drinks in and wanted to do it her way, so I agreed. I figured
that she would see the problem when it was party time, and possibly she would
pour more drinks for the kids who didn't get the one they wanted.

After she
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poured the drinks, she told me she was leaving to visit her other daughter's
class. Unfortunately, she took the remaining drinks with her.
When it was party time, I told the kids that we had half 7-up drinks, and
the other half was Egg Nog. As I called the kids up to pick their drink, I just
hoped for the best. There was nothing I could do now that the parent had left
with the other drinks. Just as I knew it would happen, we ran out of 7-up and
the remaining kids refused to drink Egg Nog. I tried to explain to them what
the problem was, and that we had no more 7-up. But it was useless- I knew it
wasn't fair. So I did the only thing I could think of. I apologized for the
problem, and told them they could fill up a clean glass with water from our
classroom fountain if they wanted to. I knew this would be a privilege because
we hardly ever get to drink out of our water cooler. This was just fine with
them, but I still felt bad. I knew that this was completely unfair, and that the
problem could have been avoided. I learned that I will have to put my foot
down for what I know is right, even if it means disagreeing with a parent. I
realize now that I simply knew better than her what was going to happen- I
just wish that I had been strong enough to stand up for what I thought was
right.
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