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ABSTRACT 

The purpose of this study was to determine if there were dififerences between S"* 

to 8"* grade youth who stayed enrolled and those youth who dropped out of the Pima 

County Extension 4-H Youth Development Program. Youth who dropped out were 

surveyed with the National 4-H Impact Assessment Survey. The survey examined eight 

critical elements of positive youth development and asked the additional question why 

they dropped out. The research questions sought to find if there was a difference between 

S"* to 8"* grade youth who stayed enrolled and those who dropped out of the Pima County 

4-H Youth Development Program. What perceptual differences were there between the 

genders and between the groups, stayed enrolled and dropped out? Were there 

differences amongst the grade levels of this study? 

The theoretical foimdation for this research study centered on Erikson's 

psychosocial stage theory and crises, Vygotskys theory of the zone of proximal 

development, and Gilligan's theory on gender development. 

It was found that there were differences between grade level, gender, and group 

(those who stayed eivolled versus those who dropped out). Amongst female respondents, 

significant factors were "Feelings about 4-H", "Learning in 4-H", "Helping Others", 

"Planning and Decision-Making in 4-H", and "Belonging in 4-H". For male respondents, 

there were no conclusive patterns for the factors between the two groups. Significant 

factors for grade level were: "Adults in 4-H", "Learning in 4-H", "Helping Others", and 



"Planning and Decision Making in 4-H". The significant factors for grade level 

"Belonging in 4-H" nor "Feelings About 4-H". 



CHAPTER 1 

13 

THE PROBLEM 

Introduction 

Leaders have the ability to "think for themselves, communicate their thoughts and 

feelings to others, and help others understand and act on their own beliefs; they influence 

others in ethical and socially responsible ways.... Being a leader means trusting one's 

instincts when doing leadership tasks and being a leader'' (van Linden & Fertman, 1998). 

Society as we know it functions through the contributions personally and professionally 

of leaders. If youth are to be regarded as the "leaders of "tomorrow", then it is important 

to ask, "how does today's youth become those leaders for tomorrow?" With a nearly 100 

year old history, 60 some million alumni, and a current enrolUnent of 6 million youth, the 

Cooperative Extension 4-H Youth Development Program is a non-formal, experiential, 

youth development program based on "hands-on" learning with a motto of "Making the 

Best Better". Leadership development is considered by the 4-H Youth Development 

Program to be one of the significant outcomes for youth that participate in the 4-H youth 

development program. Adult volunteers serve as role models for those youth to become 

leaders. 
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Within the 4-H Youth development program, the development of youth leaders 

hinges on the interaction between youth and adult volunteers. The 4-H Youth 

Development Program is open to youth between the ages of 5 to 19 years old, yet the bulk 

of the 4-H members typically are found in the ages of 9 to 12 year olds. 

Statement of the Problem 

A trend exists within the 4-H Youth Development Program that reflects a sharp 

decline in membership occurring as youth transition from s"* to 6"* grade and fix)m 8"* to 

9*'̂  grade. The bulk of the 4-H club membership occurs with youth joining the 4-H club 

program between 9 and 12 years old. As indicated in Tables I and 2, this dropout trend 

occurs within the national, the state, and the Pima County 4-H Youth Development 

Program. Data is taken from the respective ES-237 report form (USDA, 1998,2000) that 

is sent from each state at the close of each program year. 

Table 1 

Total 4-H Enrollment 1998-99 by Grade 

1998-99 P 4® 5® 6® 7® 8® 9® 
Program 
Year 
National 

Arizona 

Pima 
County 

796,363 

5,294 

2,023 

957,044 

6,416 

2,344 

956,413 

6,539 

773 

662,345 

5,679 

661 

430,223 

4,101 

663 

353,078 

4,118 

529 

242,992 

3,999 

515 
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Table 2 

Total 4-H Enrollment 1999-2000 by Grade 

1999-  ̂ 4® 5® 6® 8® 9®  ̂
2000 
Program 
Year 

National 786,289 1,010,199 886,600 651,270 453,017 406,529 

Arizona 8,339 7,518 5,770 6,035 5,979 5,558 

Pima 801 887 932 646 434 401 
County 

The transition points between 5"^ to 6"* grade and between 8"* to 9"* grade 

represent for most youth the changes that occur as they move grade level wise fix)m 

elementary to middle school (or junior high school) and from middle school (or junior 

high) to high school. 

There is a significant dropout rate during the grades of S"* to 8"^ grade within the 

Pima County 4-H Youth Development Program. There were 646 youth between S"' to 8"* 

grade enrolled in 4-H clubs in the 1999-2000 4-H Youth Development Program year. In 

the following year, 227 of these youth did not re-enroll though the total youth enrollment 

was 565 for 5*** to 8'*' grade youth. This dropout rate raises the question of whether the 4-

H Youth Development Program relates to the developmental needs of youth as they 

transition through adolescence, particularly between 5"* to 8"* grade. Do the methods of 

the 4-H Youth Development Program relate to the developmental needs of youth 

leadership? Are there differences between the youth that stayed enrolled between Sth to 

276,209 

2,162 

255 
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8th grade from the youth that dropped-out between S"* to 8th grade? Do the youth that 

stay enrolled have a stronger adult-youth interaction? Are organizational changes needed 

to encourage youth to stay enrolled? 

The reasons for the youth dropout have not been fiilly explored. No one has 

addressed these questions for this population of those who have dropped out. Some 

anecdotal reasons have been suggested for youth dropping out. Some of these reasons are 

no longer interested, friends not involved, time and resources are limited, parents would 

not take them, change of interests, discovered the opposite sex. The dropout rate suggests 

there is a fimdamental cause that results in nearly one-third of the youth in the Pima 

County 4-H Youth Development Program to dropout between these grade levels. To 

address these questions, this study seeks to examine whether or not differences exist 

between those youth who were enrolled between the 5*** and 8'*' grade for the 1999-2000 

4-H Youth Development Program year, and youth who did not re-enroll for the 2000-

2001 4-H Youth Development Program year. 

Background of the Problem 

Brief 4-H Youth Develooment History 

The 4-H Youth Development Program of the Cooperative Extension System is the 

largest youth development program in the United States with a 100 year-old history, over 

60 million alumni of the 4-H Youth Development Program with a current enrolhnent of 6 
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million youth. Anecdotal reports by participants, parents, and leaders consistently 

indicate significant educational benefits which extend throughout their life span. The 4-H 

Youth Development Program is a non-formal, experiential, youth development program 

based upon "hands-on" learning with a motto of "Making the Best Better". Leadership 

development is considered to be one of the significant outcomes for youth and adults who 

participate in the 4-H Youth Development Program. 

The 4-H Youth Development Program celebrates its Centennial in 2002. The 

roots of the 4-H Youth Development Program began at the tum of the century with no 

one particular beginning. When 4-H was founded, the program embodied those idealistic 

qualities that characterized the movement of agriculture across the continent. While 4-H 

had diverse origins, a central theme emerged that utilized educational institutions to train 

and educate young people in the best techniques available for successful agriculture. The 

concepts of learn by doing and £q)plied education were evident fi'om the very beginning of 

the 4-H movement. Com clubs and canning clubs were started by public school 

educators. Club work was formalized in 1919 to build the begimiings of a uniform club 

movement. In the 1970s, the 4-H Youth Development Program reached into the urban 

areas with various delivery modes and now has a 4-H enrollment equally serving both 

rural and urban areas (Wessel, 1982). The 4-H Youth Development Program, through 

volunteers, teaches skills to youth on various topics. The 4-H Youth Development 
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Program has a positive image though a common perception is that the program is for rural 

youth. 

4-H Youth DeveioDment Philosophy 

The 4-H Youth Development Program emphasizes life skills. As mentioned in 

the Arizona 4-H Volunteer Handbook, "4-H uses leaming-by-doing projects, meetings, 

conmiunity services, and a variety of educational programs to teach five basic life skills; 

• To Build Self-Confidence 
• To Learn to Make Decisions 
• To Develop an Inquiring Mind 
• To Relate to Others 
• To Develop Concem for the Community** (Lauxman, 2001). 

The Arizona 4-H Youth Development program has as its mission statement; "The 

mission of Arizona 4-H Youth Development is to provide educational opportunities for 

youth to become capable and contributing members of a global-society**. The handbook 

fiuther states "in support of this mission, we will: provide formal and non-formal 

community-focused experiential learning, develop skills that benefit youth throughout 

life, project work, personal development opportunities, leadership and citizenship, foster 

leadership and volunteerism in youth and adults** (Lauxman, 2001). 

Teaching leadership is considered an important component to the 4-H Youth 

Development Program as it is mentioned twice in the mission statement. The experiential 

learning model or "leam-by-doing** is utilized as the process by which youth are to 

acquire these skills. The experiential learning model includes the cycle of the key 
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components of doing, sharing, reflecting, applying, and generalizing. Youth learn these 

skills with the guidance or mentoring of adult 4-H volunteer leaders who have been 

through training and have skills in a specific subject matter. 

Description of a '*TvBical'* 4-H Club 

Most 4-H clubs in the Arizona 4-H Youth Development Program operate with one 

or two key organizational volunteer leaders and several volunteer project leaders. The 

project leaders teach skills via a project. The club may meet for an hour to an hour and a 

half as an entire club once a month with a meeting covering business items and programs. 

The elected officers of the club along with the organizational leader run the club. The 

number in attendance may vary fix)m one to ninety though most clubs have a membership 

of around thirty. Besides the elected positions, 4-H'ers may serve as a committee 

members or committee chairs at the club level. 

The majority of the experiential learning takes place at the project meeting. The 

project meetings usually meet as frequently as once a week though some may only meet 

once the entire 4-H program year. The volunteer leader determines the frequency of 

meeting. The project meetings teach more in-depth knowledge, develop skills, and can 

usually last from one to two hours depending upon the project. The attendance for the 

project meeting may range from one to as large as forty in number. Youth, ranging in age 

fix)m 9 to 19, participate in these project meetings though the number of projects offered 

is dependent upon the number of leaders available (Lauxman, 2002, in progress). 
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Conceptual Assumptions of 4-H Youtii Development 

4-H Volunteer Tnuninis - Youth PeveloBment or **Aees *n * Staees" 

The curriculum for the 4-H Youth Development Program contains information on 

the developmental needs of youth at various ages or "stages" of maturation. For example, 

in the Kansas 4-H Leadership Notebook (Bums, 1992), a volunteer leader manual, it 

emphasizes that "the ages of 9, 10,11, are anything but still and quiet". Activities for this 

age group should be geared toward "hands-on-involvement with objects ... as children are 

beginning to think logically and symbolically, and to begin to understand abstract ideas" 

(Kams & Mayers-Wallis, 1988). The manual's emphasis for the volunteer leader's role is 

that "these children look to the adult for approval and follow rules primarily out of 

respect for the adult" (Kams & Myers-Wallis, 1988). The manual stresses that this is the 

"age of joiners and they like to be in organized groups of others similar to themselves" 

(Kams & Myers-Wallis, 1988). The curriculum informs the volunteer leader that "as the 

youth mature, they are ready to take responsibility for their actions" so it's emphasized 

that giving these youth the opportunity to make decisions should be encouraged (Kams & 

Myers-Wallis, 1988). The manual stresses that the leader's role then "should move from 

dictating directions to giving reassurance and support for members' decisions" (Kams & 

Myers-Wallis, 1988). 

As youth transition to the ages of 12, 13, and 14, physical development varies 

unevenly with growth spurts occurring and girls maturing before boys. This results in 
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social discomfort with these dififerential rates of maturation. The volunteer leaders are 

encouraged to note that "these young teens are moving fiom concrete to more abstract 

thinking. Playing with ideas becomes fascinating and ready-made solutions are often 

rejected in favor of finding their own solutions" (Kams & Myers-Wallis, 1988). In this 

curriculum, in bold type, it says "Leaders who provide supervision without 

interference will have a great influence on these 4-Il'ers'*. A tip to assist volunteers 

who work with this age group is the suggestion that "small groups provide the best 

opportunity for young teens to test ideas with justice and equality becoming important 

issues" (Kams & Myers-Wallis, 1988). A common complaint of this age level is "It's 

not fair!" These youth enjoy participating in activities away from home because this age 

group seeks independence. Youth place more value on the opinions of their peers than 

their parents or other adults. Group experiences provide opportunities for socialization 

and close friendships develop. As youth progress through puberty, emotions roller 

coaster and these young teens begin to test values and seek adults who are accepting and 

who are more willing to talk about values and morals. Another key suggestion for adult 

volunteers is that "adults can help youth by providing self-knowledge and self-discovery 

activities" (Kams & Myers-Wallis, 1988). These young teens want to be part of 

something important and that provides opportunity to develop responsibility. 
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Youth Leadership Deveioament 

"Buzzwords" seem to fill the air when one begins a discussion of youth 

leadership, youth leadership development, and being a youth leader. There are some 

common threads found in most discussions concerning leadership development 

particularly with youth. First of all, leadership does not occur in a vacuum, nor does it 

happen by reading about leadership. It is an active process, an act of "doing" with others. 

Leadership has at its core relationships and group dynamics. It requires communication 

skills, group process skills, has possible stages of development, and is generally 

situational. Generally, a plan or organizational process with decisions being made 

evolves within the group structure so that leadership is observed. Achievement of a goal 

is usually the end product for the group and signifies that leadership has been "achieved" 

or is successful. According to van Linden and Fertman (1998),"... leadership is a 

personal and developmental process. This development takes place over time, throughout 

a person's life." Framing leadership development for adolescents becomes a 

developmental process. 

Leadership skills may be transactional or transformative. Transactional leadership 

skills focus on the skills of leadership, while transformational leadership skills are "being 

a leader". In the model proposed by van Linden and Fertman (1998), they offer a balance 

of transformational and transactional leadership characteristics: 
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Transformational Leadership Transactional Leadership 

Values the participation and contribution of others Values problem and solution identification 

Takes all viewpoints and advice into account before Makes decisions — even if everyone has not been 
making a decision been heard-in order to move forward 

Considers individuals within their contexts and Uses standards and principles as guides in decision -
situation making 

Uses individuals to test decisions Develops the self to be a better decision maker for the 
group 

Develops the self first to be a better contributor Gets things done 
to the group 

Learns from experience to generalize to "real life" Recognizes the importance of the product 

Shares leadership (group power) Takes charge (personal power) 

Van Linden and Fertman describe in their model three stages for adolescent leadership 

development. The first stage is awareness, the second stage is interaction, and the third 

stage is mastery (van Linden & Fertman, 1998, pp. 18-19). 

Theoretical Perspective 

Erikson's Staee IV: The Crisis of Industry vs. Inferiority 

Erik Erikson's psychosocial stage theoiy of development is based upon resolving 

a crisis, which is some sort of challenge that a person must face in that stage. Erikson's 

stage theoiy has eight developmental stages. The Oral-Sensory (stage I) covers from birth 

to 12 to 18 months of age and involves the basic conflict of Trust vs. Mistrust. The 

Muscular-Anal (stage II) handles the conflict of Autonomy vs. Shame/Doubt and occurs 
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from 18 months to 3 years. The Locomotor (stage m) ranges fix>m 3 to 6 years and 

resolves the conflict of Initiative vs. Guilt. Latency (stage IV) ranges from ages 6 to 12 

and overcomes the crisis of Industry vs. Inferiority. Adolescence (stage V) covers ages 

12 to 18 with the basic conflict of Identity vs. Identity Confusion. Young Adulthood 

(stage VI) ranges from ages 19 to 40 years and the basic conflict involves Intimacy and 

Isolation. Erikson extends his stage theory to cover Middle Adulthood (stage VII) from 

ages 40 to 65 with the conflict of Generativity vs. Stagnation, and a final stage. Maturity 

(stage Vm) from 65 to death with the basic conflict of Ego Integrity vs. Despair (Erikson, 

1968, p. 94). 

The crisis of Industry vs. Inferiority is supposed to occur in stage IV from 

approximately the ages of 6 to 12. The conflict for the child to deal with is the demand to 

leam new skills or risk a sense of inferiority, failure and incompetence. After the child 

masters the conflict of Latency (stage IV), then, they move into what Erikson labeled 

Adolescence (stage V) with the crisis to be resolved of "Identity vs. Identity Confusion" 

(Thomas, 1996). This developmental stage occurs during the ages of 12 to 18. These two 

stages of Erikson's theory are about the youth in the 4-H Youth Development Program. 

The 4-H Youth Development Program is quite strong in the teaching of skills. 4-

H seems to provide an outlet for resolving the conflict or the crisis of Industry vs. 

Inferiority as youth acquires skills through project work. The majority of the 4-H 

membership is from ages 9 to 12 years old. It's that ability to say "I did it" that shines on 
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most youths' faces as you see the final products at the county fair. It would appear that 

the drop out rate between S"* to 8"* grade within the 4-H Youth Development Program 

occurs at the transition from Erikson's stage IV to stage V. Erikson's developmental 

theory would suggest that youth at this level are not being provided with experiences to 

overcome the identity conflict so that the youth can effectively create and assess 

themselves. Programming to allow for that opportunity to explore one's identity in the 

context with others must be provided for youth to continue to resolve that psychosocial 

crisis. 

Vvgotskv's Zone of Proximal Development 

Vygotsky's developmental theory's central tenet is the problem of learning, the 

development of the mind, and their interrelationship according to Karpov and Bransford 

(1995). These authors interpret Vygotsky's central tenet as '*the child's mind develops in 

the course of acquisition of social experience" (Karpov & Bransford, 1995). These 

experiences are presented to the child in the form of "social psychological tools, 

language, mnemonic techniques, formulae, concepts, symbols, signs ....These tools are 

presented to the child by an adult or by more capable peers in the course of their joint 

activity" (Karpov & Bransford, 1995). This central tenet of Vygotsky's theory involves 

the transformation of an interpersonal (social) process to an intrapersonal one with stages 

of internalization and the role of the experienced learner or mentor. This is the focus of 

Vygotsky's zone of proximal development (zoped) according to John-Steiner & 
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Souberman (1978). The stages of internalization involve the development of conceptual 

thought, the mode of organizing one's environment by abstracting and labeling one's 

environment. Tools such as speech, memory, and thought develop the structures and 

functions of conceptual thought. Thomas (1996) interprets Vygotsky's zone of proximal 

development as the distance between the actual level of development, as determined by 

independent problem solving, and the level of potential development, as determined 

through problem solving with adult guidance or in collaboration with a more capable 

peer. At first, the "abilities" lie outside the youth's control in the perception of others and 

are intermental, and as the abilities become apparent to the youth, they then become 

intramental. The role of the adult volunteer or older youth in the 4-H Youth 

Development Program is that of the "experienced" learner. A role that the volunteer 

leader needs to evolve with the youth as they gain in leadership. The volunteer, adult or 

older youth, can serve as a role model, a mentor, or a guide to help the youth develop 

leadership skills. 

Vygotsky melds Marxism with core concepts of the dialectical exchanges, activity 

generating thought, and development occurring as a historical process within a cultural 

context. These dialectical exchanges are composed of components, thesis or an assertion 

being confionted with an antithesis (its opposite) which resolves into revised conclusion 

or synthesis. Thomas (1996) interprets Vygotsky's dialectical exchanges as the children 

going about their activities (thesis), and then, when the children find the activities don't 
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always woilc (antithesis), the children devise new problem-solving ways to satisfy the 

conditions (synthesis). 

Mastery of skills is one of the important processes of the 4-H Youth Development 

Program for youth ages S to 12 years. As an organization, the Program emphasizes skill 

development. From a theoretical perspective, the 4-H Youth Development Program 

provides activities that may stimulate thought and generate dialectical experiences as 

described by Vygotsky's assumptions (Thomas, 1996). It seems that the 4-H Youth 

Development Program has built upon Vygotsky's framework (John-Steiner & 

Souberman, 1978) where the inter-personal is transformed into an intra-personal skill, 

and the mediating mechanism for 4-H is a volunteer, generally an adult or older teen. The 

zone of proximal development is apparent in the skill development for youth ages 9 to 12 

as they leam and develop through 4-H projects with their project leaders. 

There is a need to train volunteers that youth need mentoring. The youth need 

guidance to help them problem-solve. In a conversation with a 4-H volunteer, concem 

was expressed that youth would be hurt if they failed at something. Yet, it's in failure 

that youth leam as long as they have that mentor or a volunteer leader to determine what 

went wrong. From Vygotsky's perspective, this transformation from inter-mental to 

intra-mental reflects the role of the volunteer leader. The volunteer leader's role 

transitions from actively assisting a child to leam a skill to the side by side role of 
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coaching and answering questions to, finally, a position of "hands-ofT' where the 

volunteer leader is present and the child is actively performing the skill. 

Through the various projects, the 4-H Youth Development Program, as an 

organization, spears to provide opportunities to master skills. 4-H projects seem to be 

developmentally appropriate to learn concrete tasks such as grooming a horse, baking a 

cake, or building a rocket. 

According to Erikson's developmental theory, it seems that, organizationally, 4-H 

has created through the 4-H projects the skill development avenues for youth to resolve 

the crisis associated with Erikson's stage IV and the conflict, hidustry vs. hiferiority. If 

we look at the developmental fi-amework of Erikson, the youth between the ages 

primarily of 9 to 12 are actively involved in the stage of industry where they concretely 

are acquiring the ability to master something and prove that they are capable of becoming 

adult-like. This stage describes the experiential learning model where youth go through 

the cycle of do, share, apply, and generalize. However, if adult leaders are not willing to 

allow youth to assume roles of leadership, then it appears that the crisis reflected in 

Erikson's Stage V or Identity vs. Identity Diffusion may not be resolved. Youth do not 

transition into a leadership role and get stuck learning only skills. It's in this transitional 

period of around age 13 that youth may drop out of the 4-H program. Youth who have 

learned the skill are ready to perform the skill, to teach others and to serve as leaders. A 

point of contention emerges however when the adult leaders who are confident in 
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teaching a skill are reluctant to allow youth to lead. This conflict between the youth and 

volunteer may provide a reason for the youth to dropout. 

GjUiean *s Theory of Gender Differences or "Justice vs. Caring" 

Gilligan's theoretical firameworic deals with the female 'Voice" and has attempted 

to bring out that voice with regards to developmental theories. Gilligan contends that 

most human development models are based upon the developmental stages of male 

children (Gilligan, 1979). She (1979) particularly notes that Erikson's psychosocial stage 

development theory fosters separation or individuation throughout the life cycle except in 

the Oral-Sensory (stage I) where the conflict to be overcome is Trust vs. Mistrust. This 

first crisis reflects a relational issue and only again appears as a relational issue in Young 

Adulthood (stage VI) where the issue to be resolved is of Intimacy vs. Isolation. The 

intervening stages between Oral-Sensory (stage I) and Young Adulthood (stage VI) 

promote the need to achieve separation and individuation. This lends itself to the concept 

of autonomy and independence but doesn't reflect the relational side of development. 

Gilligan (1979) argues that girls are only reflected in the shadow of the 

developmental stage theories of Piaget and Erikson who noted differences between the 

sexes, yet, proceeded to develop theories solely based upon the male's developmental 

role. Gilligan (1979) cites studies conducted by Lever of children's peer play groups to 

outline the differences between the sexes. Gilligan lists in the book. In A Different Voice, 

(1993, p. 9) the observed differences based on sex. Boys play out of doors more often 
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than girls do. Boys play more often in large and age-heterogeneous groups and they play 

competitive games more often. Their games last longer than girls* games, and when 

conflict erupts, squabbles are argued vociferously, yet resolved. Girls however, tended to 

end the game when conflict erupted. Gilligan interprets these differences as the different 

approaches by genders in resolving moral dilemmas. 

The concept of justice vs. caring originates ftom Gilligan and Murphy's (1980) 

reconstruction of Kohlberg's theory on moral development. Gilligan and Murphy provide 

an alternative concept of postconventional moral development that fits better the existing 

data than Kohlberg's higher stage description. It is through the real-life experiences of 

responsibility and irreversible choice, which represent relational issues in regards to 

moral development. These experiences bring out the appreciation for shades of gray and 

less absolutistic judgment that define the cognitive shift for Gilligan (1980). When 

Gilligan examined Kohlberg's theory of moral development, she found that another 

interpretation was necessary to explain developmental differences observed between 

males and females. Kohlberg approached moral development from a justice concept with 

logic and rules. Gilligan introduced the concept of caring to explain the female moral 

developmental differences observed where relational issues defined how moral issues 

were resolved. 

The 4-H Youth Development Program is a co-educational organization where 

both boys and girls participate in groups together. There possibly may be differences 
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observed between the groups who stayed enrolled and those who dropped out based upon 

gender with the majority of the youth enrolled between the ages of 9 to 12 being females. 

The gender differences may impact programming and structure of the club or group 

activities. Gender developmental differences may need to be reflected in the training of 

volunteer leaders for the 4-H Youth Development Program. 

Importance of Study 

4-H Impact Assessment Studies 

Given the ties to the land-grant institutions and the research-based focus with 

application, numerous 4-H studies have been conducted. Most of the studies reflect a 

•'warm fuzzy" or "feel good" assessment of the 4-H Youth Development Program. In 

particular, a retrospective Alumni Study in 1983 confirmed the value of the program. 

The study consisted of a telephone survey so the procedures and metrics were not easily 

transferable (Ladwig, H., 1983). A similar study was conducted in Canada measuring the 

success of 4-H, the impacts on members and families, and alumni (Collins, J. F. & 

Associates, 1997). 

In 1994, the National 4-H Strategic Design Team (N-4HSDT) created a National 

4-H Outcomes Task Force whose recommendations formed the basis for the National 

Impact Assessment Project. A proposal for $20,000 seed money was submitted by Dr. 

William L. Peterson, then chair of the N-4HSDT, to Dr. Alma Hobbs, Deputy 
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Administrator for Families, 4-H and Nutrition (F4-HN), that began the National 4-H 

Impact Assessment Project (N4-HIAP). Additional resources were pledged by thirty 

states as well as an additional $45,000 from F4-HN to conduct the assessment. 

The initial christening of the project started in December 1997 with 45 land-grant 

university faculty members from 23 different states meeting in Tucson. Sub-groups were 

formed to design the survey instrument and methodology, and define the critical 

elements. Pilot testing was completed by May 1999. The national data collection ran 

from the spring of 1999 until early March 2000. Target groups of youth, fourth to twelfth 

grade, completed surveys about their 4-H experiences. The target groups represented the 

four different delivery modes: 4-H clubs, 4-H school enrichment, 4-H special interest, and 

4-H after-school programs. The surveys were administered through a facilitation process 

(Peterson, W., 1999). 

The Arizona 4-H Youth Development Program replicated the National 4-H 

bnpact Assessment for the 1999-2000 4-H Youth Development Program year. 

Preliminary results support the findings of the national study. Both of these impact 

studies provide baseline data on youth that were enrolled. 

Arizona 4-H Impact Assessment Study 

The Arizona 4-H Youth Development Program replicated the National 4-H 

Impact Assessment by surveying youth enrolled in 4-H between the grades of 4"* to n"* 

grades and adults. This assessment survey examined youth's perceptions of eight 
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elements critical to youth development that emerged fit>m the research question "What 

positive outcomes in youth, adults, and communities result from the presence of critical 

elements in a 4-H experience?" A list of the identified critical elements and outcomes of 

the 4-H experience is found in Table 3. 

Table 3 

Critical Elements and Outcomes for 4-H Youth Development 

CRITICAL ELEMENTS OUTCOMES 

1) Positive relationship with a caring adult 

2) Safe enviromnent: physically & emotionally 

3) Opportunity for Mastery 

4) Opportunity for Value & Practice Service for 
Others 
5) Opportunity for self-determination 

6) An inclusive environment 

7) Engagement in Learning 

8) Opportunity to see oneself as an active 
participant in the future 

Relationships, Communication, 
Social/Environmental navigation 
Personal Safety, Conflict Resolution 

Goal Setting & Planning, Subject matter skills 
& knowledge 

Social Responsibility for Others (leadership, 
community service), Valuing Diversity 
Decision Making, Social/Environmental 
navigation 
Valuing Diversity, Relationships, 
Communication 
Problem Solving, Critical Thinking 



34 

Onanizaiional Questions 

With this variation in youths* ages, experiences, and needs, it raises the question if 

this out-of-school youth development program most effectively models youths' 

developmental needs. And, given the transitional nature of the youth from 12 years to 14 

years old who are no longer as dependent on adult ^proval, there may be subtle reasons 

for youth to dropout especially if they no longer mesh with the volunteer leader's style. It 

would be quite easy then to develop time conflicts for attending and just slide away or not 

re-enroll in 4-H particularly if you were not compatible with the adult volunteer. This 

suggests that the role of the aduh volunteer is quite critical to the transitional needs of 

youth as they progress through the 4-H Youth Development Program. There would 

appear to be a need to re-structure the leadership training for volunteers, or recruit leaders 

specifically for those pre-teen to teen years to emphasize the specific needs of these 

youth. Activities and events might possibly need to be structured to allow for a small 

group experience with a heavy social emphasis. One question that could be asked is 

"Does belonging or not belonging hinge on the adult volunteer relationship with the 

youth'7 

Search Institute's (Scales, Benson, Leffert, and Blyth, 2000) recent research 

suggests that youth need to have a significant relationship with a minimum of two up to 

seven adults besides their parents to positively develop and the relationship is seen as a 

preventive risk factor. If this relationship is one that remains fixed upon the transferal of 



35 

skill development and not one that allows youth to stretch themselves with ideas, values, 

morals, and social experiences, then it is possible that youth would seek to find those 

adults elsewhere. For those who stay, then they might have found a relationship that 

allows them to interact appropriately for their developmental needs. 

Programmatically, the structure of a club that stretches from the ages of nine to 

nineteen may not be the most effective incubator for leadership development and life 

skills. Youth will seek out those arenas there they feel acceptance, that sense of 

belonging, and where they can excel, as they need to develop a sense of self-confidence 

that moves beyond just skill acquisition. Studies have been done that have examined how 

to recruit or retain 4-H members and, 4-H has asked alumni and present members how 

they feel about 4-H, yet, a survey of those who dropped out to ask why they drop out has 

not been done. 

Research Questions 

Developmentally, youth, as they transition through the Pima County 4-H Youth 

Development Program, need a program that reflects their needs and a program that 

changes to meet those needs. It is anticipated that this change in needs will be reflected 

in the difference between those youth that continue to stay enrolled with those that choose 

to drop out. One possible reason for youth that drop out may be that Pima County adult 

leaders' approach toward youth leadership does not fit with the youth's changing view of 
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self. Youth may cite a need for a shift in the leadership opportunities and relationship 

with adults. Additionally, youth may say that their peer group does not value being 

involved in 4-H. 

Programmatic changes for the 4-H Youth Development Program may be 

suggested through this study. The study in Pima County may serve as a tool to revise the 

program to adequately fit the developmental needs of youth between 5'̂ ' to 8"* grades and 

address the necessary programmatic changes. This study may further demonstrate a need 

for a restructured volunteer leader training to enhance volunteers' skills as they woric with 

youth of these grades and to allow for a progression of leadership levels as in the youth 

leadership model of van Linden and Fertman. 

The following research questions were examined. One, is there a difference 

between 5^ to S"* grade youth who stayed enrolled and those who dropped out of the 

Pima County 4-H Youth Development Program? Two, what perceptual differences are 

there between the genders and between the groups, stayed enrolled and dropped out? 

Three, are there differences amongst the grade levels of this study? 

When examining the Pima County 4-H Youth Development Program, additional 

questions regarding programming need to be asked such as what activities or events 

would enhance enrollment retention? Do youth-adult partnerships foster this observed 

dropout? Are adult leaders providing the opportunities for youth to transition to 
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leadership? What are roles that youth need to experience to be a leader? Does the 

organizational structure meet the developmental needs of youth in middle school? 

Definition of Terms 

4-H or 4-H Youth Development, the youth development program of the Cooperative 

Extension System 

4-Wer or 4-H member, any youth between the ages of S to 19 who has been or is 

currently enrolled in the youth development program of the Cooperative Extension 

System. The younger age group of S to 8 years old is called "CIoverKids" in the Arizona 

4-H Youth Development Program. 

4-H Volunteer. An aduk or older youth who serves as a mentor or guide to 4-H'ers. 

Club: A group of youth and adults who meet periodically in either a community club or 

a project club format. The group size may vary as may the leadership roles and 

responsibilities. 

Scope and Delimitation of Study 

The study relied on enrolled and formerly enrolled Pima County Extension 4-H 

Youth Development Program members to self-report their demogr^hic characteristics. 

The subjects* responses on 4-H Youth Development Program reflected their perceived 

involvement for the time period as 5^ to S*** graders for those who stayed enrolled and for 

those who dropped out, they were 6"^ to 9"^ graders when the data was collected. 
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CHAPTER 2 

LITERATURE REVIEW 

In this review of literature, there will be an examination of theoretical concepts, an 

examination of youth leadership studies, and related 4-H Youth Development studies. 

Since 4-H leadership evolves fix>m participation in a group, studies of groups will also be 

examined. 

Purpose of the Review 

The purpose of the review is provide a relevant discussion of pertinent literature 

and studies with regards to the research hypotheses. This review examines the literature 

surrounding youth leadership through an organizational model. The review serves to 

create parameters for the examination of the research questions related to the 

developmental needs of middle school age youth in the 4-H Youth Development 

Program. From the conceptual framework to previous studies, the literature review sets 

the stage for the present study. 

Theoretical Framework: 

Three theoretical frameworks lay the foundation for the research questions, which 

this study of the Pima County 4-H Youth Development Program examines. Erikson's 

stage development theory provides the programmatic emphasis of skill development 
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while Vygotsky describes the process of acquiring the skill through a mediating 

mechanism. Gilligan stresses the importance of (female) voice in the developmental 

differences between gender, which may provide the explanation of why there is observed 

differences between the two groups. 

Erikson *s Psychosocial Theory 

Erikson's psychosocial theory is a refinement of Freud's theory of personality 

development (Thomas, 1996, p. 136). Erikson's emphasis is on the development of the 

healthy personality through a series of determined psychosocial stages, in which the 

individual solves some specified identity crisis at each psychosocial stage of growth. It is 

in the mastery of the environment that one is able to perceive the world and self correctly 

(Erikson, 1968, p. 92). According to Erikson, crisis is used in a developmental sense as a 

'burning point, a crucial period of increased vulnerability and heightened potential..." 

(Erikson, 1968, p.96). He says the ego identity has two aspects, an internal one, where a 

person recognizes his or her own unified "selfsameness and continuity in time" (Erikson, 

1959, p. 23). The second or outer focused aspect is where a person recognizes and 

identifies with the ideals and essential patterns of their culture (Erikson, 1968, p. 104). 

Two of these stages, IV and V, of Erikson's psychosocial developmental stage theory 

pertain to the middle school years of S"* to 8^ grades. Stage IV's basic conflict is Industry 

vs. Inferiority which in Erikson's theory is when the children's desire is to earn 
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recognition by producing something, to gain the satisfaction of completing woric by 

perseverance (Thomas, 1996 p. 142). 

Thomas (1996, p. 143) suggests based on Erikson's theory that "if adults pose 

tasks for children that they can accomplish and that the children recognize as interesting 

and worthy, and if the adults fimiish guidance needed for completing the tasks, then 

children have a better chance to come through Erikson's Latency Stage with a sound 

sense of industry." This fits perfectly with the 4-H Youth Development Program's 

emphasis on experiential learning or "learn by doing" and with the 4-H motto, *To Make 

the Best Better". Most 4-H activities are task-related and involve learning how to do a 

task such as measuring ingredients to bake a cake or caring for a rabbit. If the adult 

volunteer provides support, rewards and praises a child, then they are encouraging 

industry. However, if the volunteer leader rebuffs, derides or ignores children's efforts, 

they strengthen feelings of inferiority (Vander Zanden, 1993, p. 41). 

Of all the growth stages, Erikson focuses the greatest attention in his theory on 

stage V with the conflict of Identity versus Identity Diffusion that leads to the onset of 

adolescence. Erikson labels the crisis as one of role confusion or identity diffusion where 

youth do not know who they are to themselves or to others (Thomas, 1996, p. 143). In 

search of themselves in this stage, they are fi^uently intolerant of others outside their 

clique and often come into conflict with parents, siblings, and others. It's at this level, 

that the pseudo-species that Erikson speaks of emerges (1977, pp 76-77). Labels such as 
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"baby-boomer", "gen x'er", and the "y" generation are used to frame a group creating a 

sense of irreversible differences between one's own group and other groups (Erikson, 

1977, pp. 76-77). Erikson argues that the key to resolving the crisis of identity versus 

identity diffusion lies within the adolescent's interactions with others (Erikson, 1968). 

Thus, identity development is pulling together the part identifications. These part 

identifications are those identifications that a child forms over the years with parents, 

siblings, teachers and other significant role models. These role models possess certain 

qualities that the child sees as desirable - power, privilege, nurturance and affection, and 

rewards (Steinberg, 1989, pp. 250-251). Erikson says "Children at different stages of 

their development identify with those part aspects of people by which they themselves are 

most immediately affected, whether in reality or fantasy (Erikson, 1968, p. 158). Within 

the 4-H Youth Development Program, the identification with a volunteer leader would be 

part identification. The volunteer leader may be nurturing and a source of rewards for the 

child to be able to identify with. If these were not present, then, conflict would be 

inevitable, particularly as a child enters adolescence as the youth is moving toward the 

separate identity development stage. 

Erikson's stage IV describes a foundation for the skill acquisition for those 4-

H'ers ages 9 to 12. In this industry development stage, youth are acquiring skills, where 

they learn how to do something with a volunteer leader guiding them in that process. If 

they are compatible and comfortable with the volunteer leader, then they develop part 



42 

identification, which in turn helps them transition to their own identity. However, if 

conflict is evident, and the youth does not receive nurturing, or feels there is no reward 

evident, then as the youth move into the crisis of stage V, the struggle for identity puts 

them in a juxt^sition with the volunteer. Conflict may ensue or be simmering at the 

surface so that the youth drops out of the club or the project group. Erikson's stages IV 

and V developmentally provide the programmatic fiameworic for the 4-H Youth 

Development program; however, they are only part of the foundation. 

Vveotskv*s Theory of Development 

Vygotsky's writings emphasize a socio-historical firamewoilc for child 

development, which are not evident in other developmental theories. A culture's 

historical background is important to fi^e as a reference for a child's developments as 

well as the innate factors such as inherited intelligence or mental abilities. Vygotsky's 

theory of development also pictures children engaging in activities, and from this 

engagement, constructing the contents of their mind. He applies the dialectical formula to 

child development, which is composed of three components, thesis or an assertion being 

confix)nted with an antithesis (its opposite) which resolves into revised conclusion or 

synthesis. He sees children going about their activities (thesis), and then, when the 

children find the activities don't always work (antithesis), the children devise new 

problem-solving ways to satisfy the conditions (synthesis) (Thomas, 1996, pp. 272-273). 

Vygotsky melds Marxism with these three core concepts of the dialectical exchanges, 
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activity generating thought, and development occurring as a historical process within a 

cultural context (Thomas, 1996, pp. 272-273). Thomas suggests that Vygotsky's 

theoretical synthesis of these Marxist core concepts led Vygotsky to a theory of 

development that has children engaging in activities, and from this engagement, 

constructing the contents of their minds. Thus, action creates or generates thought and 

mental development is the process of the children's internalizing the results of their 

transactions (Thomas, 1996, p. 272). Vygotsky adopted the historical process within a 

cultural context when he formulated his model based upon understanding the 

environments that children inhabit from a culture's historical background. Vygotsky 

incorporated the dialectical exchange of Marx into his theory by proposing that a child 

develops through the conflict and resolution of dialectical exchanges which the child 

internalizes to approach the next set of life's activities (Thomas, 1996, pp. 272-273). 

Vygotsky's theory is based upon the crucial role of activity played at each stage of 

development. An activity is defined as being a "person's goal-oriented, genuinely 

industrious reaction with the world, with the product of this activity becoming 

transformed in the structure of the person's intellect" (Thomas, 1996, p. 288). The 

theory's basis ,then, is that there is a hierarchy of types of activities with a dominant or 

leading activity. These leading activities provide a change in the person's perception of 

life and signify a transition from one stage to the next. These successive leading 

activities then become a series of developmental stages (Thomas, 1996, p. 289). 
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Vygotsky's successive leading activities became a series of developmental stages. The 

series of stages include six levels: 

1) bituitive and emotional contact between child and adults (birth to age I) 

2) Object-manipulation activity (early preschool years, ages one to three) 

3) Game-playing activity (later preschool years, ages three to seven) 

4) Learning activity (elementary school years, ages seven to eleven) 

5) Social-communication activity (early adolescence, ages eleven to fifteen) 

6) Vocational-learning activity (early adolescence, ages fifteen t seventeen) 

These learning activities transition from one stage to another with cycles of stability 

intermingled with crises (Thomas, 1996, pp. 288-9) 

These six developmental stages bear some similarity to Erikson's stages such that 

the number 4 stage is labeled "Learning activity" and encompasses the elementary school 

years, ages seven to eleven, and the number 5 stage is named "Social-communications 

activity" for early adolescence, ages eleven to fifteen. In stage number 4, children 

develop theoretical approaches to the world of things that necessitate them considering 

laws of reality, moving fix)m concrete to more abstract thought processes. In stage 5, 

adolescents gain skills by types of communication needed for solving life's problems, 

understanding other people's motives, and in submitting consciously to group norms 

(Thomas, 1996, p. 289). 
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Vygotsky's zone of proximal development assesses learning readiness with an 

adult observing and noting a child's ability to move finm an inter-mental state of 

readiness to an intra-mental state. The "zone is the distance between the actual learning 

development as determined by independent problem solving and the level of potential 

development as determined through problem solving under adult guidance or in 

collaboration with more capable peers" (Thomas, 1996) So, this transition of learning 

from inter-mental to intra-mental is the zone of proximal development. A mediating 

mechanism helps with the transformation to the zone and an adult may be the mediating 

mechanism for learning. This is the role of the adult volunteer leader within the 4-H 

Program as a youth learns skills. In the early acquisition of skills, it is necessary for a 

leader to be more involved with a child and yet, as the child acquires the skill, the leader 

needs to observe and assess if the child is ready to move to another learning activity. The 

experiential learning model of do, share, apply, and generalize shares Vygotsky's 

assiunptions of activity generating thought. 

Discussion About Erikson and Vveotskv 

Erikson and Vygotsky both offer a conceptual framework for the experiential 

learning that takes place within the 4-H Youth Development Program at their respective 

stages, 4 and IV. Here, mastery and skill development are taking place. Youth acquire a 

sense of competency, and, depending upon the style of the adult, they achieve "industry" 

according to Erikson. Vygotsky's theory contends that youth at stage 4 are dealing with 



46 

the world of things and moving from concrete to abstract. They would be learning how to 

use things and acquire skills. It appears though that an adult is a necessary ingredient for 

youth to move through these two stages, IV and 4. As one examines the respective 

stages, S and V, Vygotsky outlines how important the social connection through language 

is for learning about one's self in the context of one's culture and history. Erikson 

suggests that, as one tries on an identity, youth must help one another during these years 

of confusion and of unclear occupational direction by clustering together, by stereotyping 

themselves in clothes and speech, in their ideals, and in their idols, and enemies (Thomas, 

p. 143). It is the importance of group that is emphasized through this identity 

development stage. Erikson and Vygotsky both provide framework for the 4-H Youth 

Development Program's organizational structure. 

There is a strong relational or connectional component to the 4-H Youth 

Development Program with the co-educational groups, which is neither described nor 

explained through Erikson nor Vygotsky. Both of them truly reflect the autonomy and 

accomplishment of the individual. In fact, Erikson's theory is based upon clearly the 

male child's perceived need for separation and individuation (Gilligan, 1993, p. 12). His 

stages reflect crises that emphasize separation and individuation at the expense of 

connectedness. The only exception is found in stage I where Trust vs. Mistrust is the 

crisis and the developmental anchor for that stage is that of a relationship. However, the 
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intervening Erikson's stages emphasize autonomy and individuality so that even identity 

is developed and resolved before stage VI with the crisis of Intimacy vs. Isolation. 

Giiliean *s Theory of Gender Develoament 

Gilligan's studies with regards to gender and age fill in the conceptual gjq) left by 

Erikson. She contends that the problem of interpretation that shadows the understanding 

of women's development arises from the differences observed in their experience of 

relationships (Gilligan, p. 24). In her study, two sixth graders are presented with the 

scenario of Heinz who has a sick wife. Heinz attempts to get the needed drug firom the 

druggist. Heinz is faced with the dilemma whether to steal or not to save his wife's life. 

The two children see this dilemma from two very different moral problems. The boy sees 

a conflict between life and property that can be resolved by logical deduction, while the 

girl sees a human relationship that must be "mended with its own thread" (Gilligan, p. 

31). These two youth mediate their decision in different ways—he, impersonally through 

the systems of logic and law, while she, personally through communication in 

relationship (Gilligan, p. 29). An eight-year-old boy-girl pair in which they are asked to 

resolve a conflict with a friend presents another contrasting view of relationships. The 

boy creates an image of hierarchy while the girl creates a network of relationships when 

asked what was the right thing to do about the fiiend (Gilligan, p. 33). 
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The concept of justice vs. caring originates fiom GilUgan and Murphy's (1980) 

reconstruction of Kohlberg's theory on moral development. They provide an alternative 

conception of postconventional moral development that fits better the existing data than 

Kohlberg's higher stage description. It is through the real-life experiences of 

responsibility and irreversible choice that is seen by late adolescents and adults that 

brought out the {^)preciation for shades of gray and less absolutistic judgment that defines 

the cognitive shift for Gilligan (1980). Gilligan notes that Kohlberg's research on moral 

development assumes the "child to be male" and that it is as though "females simply do 

not exist" in the development of his theory (Gilligan, 1979, p. 441). It is in the arena of 

"conflicting responsibility" rather than "competing rights" that Gilligan asserts that 

women's categories of thinking of moral development diverges from the outline 

described by Kohlberg (Gilligan, 1979, p. 442). The concern for caring develops through 

a structural progression of "increasing differentiation and integration" that "characterizes 

the understanding of relationships". At the same time, the "concept of fairness also 

delineates the progressive differentiation and balancing of individual rights" (Gilligan, 

1979, p. 442). It seems quite simplistic then to say that boys develop morally along the 

faimess or justice mode while girls evolve relationally toward a moral sense of caring. 

The 4-H Youth Development Program has rules and regulations for projects and 

exhibiting at the fair. There are project standards for levels of excellence. Boys may find 

that these mles and regulations and standards of excellence fit their mode of justice and 
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fairness while girls may find themselves in a dilemma as they seek to resolve relational 

aspects within the club or group. 

Brown and GilUgan (1992) examine this relational crisis in girls' development 

through their team study of the Laurel School for girls in Cleveland, Ohio. They spent 

four years examining the series of disconnections or disassociations as girls entered 

adolescence. This crossroads between girls and women is one of relational and 

developmental loss of voice. Voice is defined as "one's ear to the harmonics of 

relationship" (Brown & Gilligan, 1992, p. 21). Voice is composed of four questions: "(1) 

who is speaking? (2) In what body? (3) telling what story about relationship firom whose 

perspective or from what vantagepoint? (4) in what societal and cultural fiameworics?" 

(Brown & Gilligan, 1992, p. 21). The voices of girls who are 'Vhistle blowers" on 

relational violations subtly change to the vision of the "perfect" girl who is nice and kind 

(Brown & Gilligan, 1992, p. 56). The discrepancy in what they know and yet what they 

actually say is hard to acknowledge when striving to make and maintain fiiendships. The 

phrase "I don't know" holds significance as a way of disconnecting from the strong 

feelings one must hide to maintain these relationships. One girl phrases it "you just sort 

of forget your mind" (Brown & Gilligan, 1992, p. 138). The study pursues the transition 

&om girlhood to adolescence and certainly emphasizes the differences in development 

between girls and boys. 
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Horst (1995) indicates that other authors have agreed with Gilligan's assessment 

(1982) that Erikson's theory of development with regards to identity development does 

not adequately address the experience of women. According to Horst (1995), nearly two 

decades before Gilligan's woric appeared; Douvan and Addelson conducted a national 

study of adolescents and concluded that identity formation differs substantially between 

boys and girls. Horst (1995) however argues that Erikson's relational aspects have been 

shrouded by the woik of others that misread his multiple levels of meaning inherent in 

Erikson's use of the term identity and intimacy. She suggests that we need to balance the 

dialetical and epigentic nature of Erikson's theory with approaches that responsibly 

account for sex differences (Horst, 1995). 

Sayers (1997) examines boys as well as girls in early adolescence noting that the 

boys desire to become sports, film or rock stars where the identity as a sports hero severs 

the boys from a "desire for connection with others". She contends that in such dreams, 

boys know nothing of the gap between reality and the illusions of "idealizing themselves 

in place of the heroes they seek to rival and outwit. They are ill placed to deal with 

today's crisis of identity and masculinity" (Sayers, 1997, p. 73). She reports though, 

through her own study with boys and girls, like the girls studied by Brown and Gilligan at 

Laurel School (1992), the girls were similarly "mindful of their desires and vicissitudes." 

These gender differences would impact how boys and girls perceive the club and 

the organizational structure of the 4-H Youth Development Program. Within Erikson's 
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context of transition from industry where youth are competent and capable and seen as 

proficient at adult-like tasks to the identity stage, it would appear that the 4-H Youth 

E>evelopment Program satisfies boys' need for separation and individuation with the 

emphasis on individual learning and mastery. Yet, because the program takes place in the 

context of a group, a supposedly connected structure, the impact on girls would be 

perceptually different with their developmental need for connectedness and network of 

relationships. Their need for caring and compassion would come at the expense of this 

need for mastery and sense of competency. There is also the conflicting nature with rules 

and regulations within the context of a group setting. An issue that involves someone's 

interpretation of an action may draw gender lines with boys seeing '*black and white" 

while girls might see how hurt someone would be if the rule was applied without 

consideration for exceptions or the circumstances. If the organization appears to value 

rules and logic over the coimections of the individual to the group, then possibly, girls 

would feel they must leave to resolve the conflict between the competing responsibility 

and conflicting relationships that Gilligan addresses in her gender theory. 

These three theoretical fi-ameworks, Erikson, Vygotsky, Gilligan, holistically 

provide the foundational components for the present study. Erikson examines the overall 

developmental needs while Vygotsky provides the mediating mechanism and zone of 

proximal develop for learning skills. Gilligan argues the necessity of examining gender 
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difTerences through the developmental transition of Erikson's stages. Together all three 

provide an appropriate framework for the research questions. 

Youth Leadership 

Assumptions or common threads that have been found with 4-H youth leadership 

development include leadership is a process, an act of "doing" with others. Leadership has 

relationships and group dynamics. Communication and group process skills are important. 

Anyone can be a leader, and it depends on the situation. Usually there is a plan with 

decisions being made in a group setting, so that leadership is observable. Achievement of 

a goal is usually the end product for the group, and signifies that leadership has been 

"achieved." 

The study of youth leadership typically follows adult leadership models, which 

often equate leadership to management (Bass, 1990). Studies of youth leadership also 

follow adult-based theories (Oakland, T., Falkenberg, & Oakland, C., 1996) and attempt 

to identify traits (Kames, & D'Dlio, 1990), personality (Kames, & D'lllio, 1989), parents 

(D'niio, & Kames, 1992, and Kames, & McGinnis, 1994), residence (Abel, & Kames, 

1993), interpersonal skills (Kames, Deason, & D'lllio, 1993), cognitive (Morris, 1991, 

1992, 1993) and creative abilities as leaders (Chauvin, & Kames, 1983). 

From a historical perspective, one was "bom to rule". Power, status, wealth, and 

gender have also been categories that have defined leadership. Leadership has also been 
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defined by personal characteristics. Various studies are examined in regard to adolescent 

leadership. Most of them attempt to define the qualifications for leadership. Others 

address some of these questions with regard to adolescents such as how does one go 

about "making" an adolescent a leader? How does one define who will be a leader? Do 

personality characteristics help determine leadership? Is leadership something that can be 

taught? What factors influence leadership? Are there differences between aduh and 

adolescent leaders? Research of leadership potential for high school students spears to 

have really "taken off' when the United States OfiQce of Education defined gifted and 

talented as being: "... youth who are identified at preschool, elementary, or secondary 

level as possessing demonstrated or potential abilities that give evidence of high 

performance capability in areas such as... leadership ability"(Chauvin & Kames, 1983). 

Leadership instruments 

Researchers Chauvin and Kames (1983) utilized the High School Personality 

Questionnaire to develop a leadership profile based on identified adult leader factors such 

as intelligence, enthusiasm, conscientiousness, self-sufficiency, and self-control. Another 

instrument, the Leadership Skills Inventory, a self-reporting instrument, weighs nine areas 

for leadership development: fundamentals of leadership, written and speech 

communication, values clarification, planning, problem solving, group dynamics, 

personal development, and decision-making (Kames & D'llio, 1990). The Leadership 

Skills Inventory is intended to measure perceived strengths and weaknesses of student 



leaders' concepts and skills and help determine curriculum. Yet, another instrument 

named the Khatena-Morse Multitalent Perception Inventory was developed to identify 

leadership &om a co-related, multitalent approach of music, art, creative talent, and 

leadership. The instrument examines creative characteristics, thinking, and production 

and is based on subject's responses to questions on a questionnaire (Khatena & Morse, 

1987). Four subscales of the California Psychological Inventory were examined for 

reliability and validity with an examination of the leadership subscale included. These 

subscales were also being considered a possible leadership identification instrument. The 

leadership subscales examine characteristics inclusive of responsibility, self-confidence, 

popularity, cooperativeness, social participation, ad^tability, dominance, and verbal 

ability (O'Brien, 1991). The Leadership Strengths Profile as used by Riley and Karnes 

(1994) was developed by Ellis and has eight cluster scales. These eight clusters are: 

I. Enjoys group activities 

n. Key individual in group activities 

in. High level participator in group activities 

IV. Journalistic cluster which looks at a combination of written and oral 

communication abilities 

V. Sympathetic, a cluster that examines interest in and tolerance for others 

VI. Courageous, the cluster that looks at courage and risk-taking 

Vn. Conscientious, the cluster which looks at one's responsibility and dedication 
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Vm. Self-confident cluster which examines the feeling of confidence in 

comparison with peers and adults (Riley & Karnes, 1994). 

Another instrument, the Leadership Traits Inventory, lists nine leadership traits: 

Consistency, Flexibility, Creativity, Knowledge or Skills, Sense of Purpose, Compassion, 

Clear Priorities, Integrity, and Good Listening (Morris, 1991). 

Leadership Scales for Youth 

Oakland, Falkenberg, and Oakland (1996) reviewed leadership measures for 

children, youth and adults in the context of current leadership theories and with 

psychometric standards for use. Eleven measures were examined with some of the 

measures exclusively measuring leadership while others assess broader qualities. Their 

review includes three sections: scales specifically designed to assess leadership in 

children and youth, scales measuring more general qualities that included leadership 

subscales for children and youth, and scales measuring adult leadership. The review 

includes information on the type of leadership measure, the intended use or purpose of the 

scale and the scale's psychometric properties. 

Tests for children and youth on leadership include the Leadership Ability 

Evaluation (LAE) which measures decision-making patterns or social climate created by 

someone in a leadership position. Karnes & Chauvin's Leadership Skill Inventory (1985) 

is an inventory designed to assess leadership of youth between grades 4 through 12. Nine 

dimensions are measured. 
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The Eby Gifted Behavior Index is a rating scale and checklist that assesses gifted 

behavior in six talent areas. The Gifted and Talented Screening Form (GTSF) is a scale 

for youth from kindergarten to 9"* grade which has six content areas, each having four 

items. The Gifted Evaluation Scale (GES) was designed to screen for giftedness as 

consistent with the definition of giftedness in Public Law 95-561 and includes a 10-item 

leadership subscale. The Scales for Rating the Behavioral Characteristics of Superior 

Students (SRBCSS) is a 95-item test with 10 subscales, one of which assesses leadership 

characteristics. It would appear from this review that there is an unmet need for 

assessment for children. Measures typically assess qualities of giftedness and typically 

include one subscale for leadership. The scales ^pear to measure leadership as a trait 

while most current leadership theories have moved away from the trait theory. 

The Youth Leadership Life Skills Development Scale (YLLSDS) was developed 

by Dormody, Seevers, and Clason (1992) as a means to provide youth organization 

leaders and others concerned with youth development with an evaluation and research 

tool for measuring leadership life skill development. The YLLSDS may be used as a 

formative as well as summative evaluation tool and could be used to compare leadership 

life skill development between youth organization members and non-members (Dormody 

etal, 1992). 
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SituaHonia vs. Trait Aaproach to Leadership 

These varied instniments of leadership assessment attempt to define 'Vho is a 

leader" as though leadership is a static, "one-stop" characteristic. However, in defining a 

leadership profile, one must balance the situationist ^proach and the trait approach to 

leadership prediction. The trait approach tends to act as though a personality trait acts 

solely to define leadership while the situationist approach looks at the environmental 

situation (Chauvin & Karnes, 1983). 

Personality Characteristics 

In a study by Karnes and DHio (1989), student leaders were administered the 

High School Personality Questionnaire to measure personality characteristics. Significant 

differences were found between girls and boys with girls scoring higher on emotional 

stability, dominance and on independence, which is a secondary factor. In the Leadership 

Potential Score, both sexes scored in the high average range with no significant difference 

noted. In a later study, also by Karnes and D'Dio (1990), they examined the correlation 

between personality and leadership concepts and skills. They again administered the 

High School Personality Questionnaire as well as the Leadership Skills Inventory. Both 

instruments are self-reporting. In this study, significant differences were found with girls 

scoring higher on the Values Clarification subscale of the Leadership Skill Inventory and 

again, significant differences were noted on the High School Personality Questionnaire 

factors of Emotional Stability, Dominance, and Independence. Correlation between the 
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two mentioned instnmients found the Warmth factor correlated with skills such as written 

and speech communication, group dynamics, personal development and planning. The 

Emotional stability factor correlated with all Leadership Skills. The Dominance factor 

correlated with speech conununication, decision-making, problem-solving, personal 

development, and planning skills. The Sensitivity factor correlated with written 

conununication, personal development and planning skills. The Self-discipline factor 

correlated with decision-making, personal development, and planning skills. 

Interestingly, negative correlations were found with personality factors of apprehension, 

anxiety, and accident proneness with almost all of the leadership skills (Karnes & D'llio, 

1990). Though relationships were found between personality and leadership fiom this 

study, one must ponder whether it is the personality factors which assist in the skill 

development that then enhances the personality which in turn develops even further the 

leadership skills. This spiral or circular effect may reflect a need to "balance" nature and 

nurture in leadership development. There may be a biological "edge" in defining 

leadership related to personality characteristics, but it is with skill development that 

leadership is enhanced. 

Parental Influence 

Parents, their parenting style, and their perception of their youth are research 

factors that have also been examined in adolescent's leadership. Whorton and Karnes 

(1992) administered the Parent Leadership Style instrument of Hershey and Blanchard to 
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assess parents' behavior in leadership style and ad^tability. This instrument examines 

four styles of leadership: "telling" defined as one-way communication where the parent 

defines the role of the youth with specific directions; "selling" where parents develop 

two-way communication and encourage the youth to key into the decision that the parent 

feels ought to be made; '*participating" where the parent and youth share conununication 

and the youth contributes to the problem solving; "delegating" where the parent may still 

define the problem but the youth is the decision maker (Whorton & Karnes, 1992). The 

styles of "selling" and "participating" were most fi^quently perceived finm parent's self-

ratings and their youth's ratings of parents. The style of "delegating", however, according 

to Hershey and Blanchard, is the one with the highest probability of being effective with 

youth that are willing to assume responsibility for decision making. 

Another important aspect of leadership is social skills. Parents play an important 

role in the development and maintenance of social competency perceptions. D'Dio & 

Karnes (1992) observed perceptual differences when parents and youth were given the 

Social Performance Survey Schedule. Youth in leadership positions perceived 

themselves significantly more positively in social behaviors than did their parents. When 

taken separately, mothers perceive youth higher than fathers as exhibiting more positive 

social behaviors do. However, mothers did not match youth's perception as well as 

fathers do in negative perceptions (D'llio & Karnes, 1992). This study opens the door for 

examining more thoroughly the social competency and behaviors of adolescent leaders. 
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ReiatioHship Between Leadership and Setf-esteem 

Adolescent leadership behavior may be a positive sign of intellectual and social 

adjustment. The relationship between leadership behavior and self-esteem, locus of 

control, family structure, and career goals has been investigated. Two groups, one with 

leaders, the other, non-leaders, were given questionnaires that asked questions regarding 

family income, birth order, family structure, career goals, and included a locus-of-control 

subscale and Rosenberg's self-esteem scale. The results indicated that those who exhibit 

leadership are higher in internal locus of control, have supportive two-parent families, 

and have higher career goals. The only hypothesis not supported was the one regarding 

self-esteem, though self-esteem was correlated with higher career goals (McCullough, 

Ashbridge, & Pegg, 1994). The findings may not offer an appropriate measure of self-

esteem with adolescents, according to the authors, and pertiaps a more specific scale 

ought to be used that utilizes an indirect approach to self-esteem. They also felt that 

family conflict versus family structure should be flulher examined and proposed that a 

longitudinal study be done to assess whether high career goals were actually achieved in 

those exhibiting leadership behavior. 

Another study analyzed leadership in adolescents for correlation with self-

actualization (Kames, Deason, & D'llio, 1993). Student leaders were given the 

Leadership Skills Inventory and the Reflections of Self by Youth (ROSY). The findings 

suggest association with various leadership skills and self-actualization, but the authors 
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did indicate that further studies were needed. Marcia's work on identity development 

along with these studies according to the authors (Karnes, Deason, & DHio, 1993) might 

yield interesting correlations between identity and leadership skill development. 

leadership Emotes Rational Behavior 

Another aspect of adolescent leaders that's been explored is that they exhibit 

rational behavior that is considered a positive sign of personal adjustment. 'The rational 

emotive theory proposes that rational thinking leads to emotional adjustment, while 

irrational thinking leads to emotional disturbance" (Ellis, 1962,1990 as cited by Morris, 

1992). Researcher Morris (1992) studied the psychological health, future beliefs, 

temporal perspectives, and demographic characteristics of adolescent leaders. The 

students were given the Adult Irrational Ideas Inventory to determine degree of emotional 

stability and the Temporal Perspective Technique as well as a Future Beliefs Inventory. 

The study's findings revealed that adolescent leaders differ from other students as they 

strongly believe in being prepared for the future and dealing with change (Morris, 1992). 

They seek long-range goals and are able to delay gratification which supports Rappaport's 

study on ego identity achievement based on Marcia's work. Morris (1992) found that 

these findings supported R^paport's previous findings of students who are identity 

achieved and foreclosed having future time perspectives. These adolescent leaders also 

identified with risk-taking behavior. Morris advocates rational emotive education to 

"...teach students rational and logical approaches to everyday and future situations" 
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(Morris, 1992). Again, it appears that personality characteristics and leadership skills 

may be intertwined. 

Percartual Difference Between Youth and Adult Leaders 

Do adolescents and adult leaders have the same perception of leadership traits? 

Differences were noted in two studies conducted by Morris. The first study compared 

adult and adolescent leaders rank order of the Leadership Traits Inventory. Both adults 

and adolescents highly value integrity and knowledge or skills. Adults, however, value 

consistency and flexibility which suggests a more practical, rational approach to problem 

solving. Adolescents, on the other hand, valued highly creativity, which could be seen as 

youth's "idealism" being reflected. Gender differences were significant and more 

differences were found between female adults and adolescent subjects. If one looks at 

leadership theory, the differences noted by adolescents and adults might by explained by 

age and stage of development (Morris, 1991). 

To explain the gender differences, the second study looked at the valued 

leadership traits and irrational thinking between female adult leaders and adolescents. 

Again, the rank-order of the Leadership Traits Inventory was conducted with the addition 

of the Irrational Beliefs Test. Significant differences were noted on irrational beliefs, as 

adolescents tended to espouse more irrational beliefs than adults do. Specific subscales 

were High Self-expectations, Blame Proneness, and Anxious Over concern about the 

Future. These findings indicate that the adolescent female leaders are more concerned 
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about being successful, more prone to blame self and others, and more worried about 

their future than the adult female leaders (Morris, p. 566, 1993). Morris suggests that a 

developmental progression explanation from adolescent to adult on irrationality is 

supported from these studies (Morris, 1993). 

Roach, Wyman, Brokkes, Chavez, Heath, Valdes (1999) reported results from a 

decade-long study in underserved and at-risk communities of young people identified and 

promoted as leaders within out-of-school youth organizations. They make the point that 

youth leadership models should not be based upon the individualistic, adult models which 

tend to deal with management as well as leadership skills and with who is a leader rather 

than how leadership hiq>pens. Some key points that are made from the study is that those 

groups who viewed youth as resources, who help youth transition through a long-term 

project and all the stages from preparing to performing, and who deal with goals with a 

group orientation are viewed as effective learning organizations that put youth in 

positions of accountability, responsibility, and decision-making. The groups focus may 

be on athletics, arts, or conununity service. 

Programs to Develop Adolescent Leadership Development 

Leader-Member ADoroach 

Hohmann, Hawker, and Hohmann (1982) approached leadership development 

from a leader-member ^proach where youth in a workshop format were able to be in 



64 

groups, static and variable groups, to experience different tasks. The strategies for the 

group development as leaders included: 

1. Every group is active 

2. Every groups has a purpose 

3. Every group is cooperative 

4. Removing distractions such as leaving behind the 'teenage culture" 

5. Forging a community 

6. Structuring groups 

7. Providing choices 

8. Staff selection 

The staff served as role models; the groups fostered individual self-confidence; groups 

permitted mistakes; cooperative groups supported outreach rather than exclusiveness; 

many groups call for many leaders. This program allowed for adolescents to try out roles 

and the group development strategies spoke to the issues of identity consolidation 

(Hohmann, Hawker, & Hohmann, 1982). 

In another study by Hensel and Franklin (1988), they examined the "emergent 

leadership" skill, which was defined as "leadership that develops spontaneously through 

group interaction". The program attempted to balance the emotional specialists who were 

concemed with the needs of the members versus the task specialist who were concerned 
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with attaining the goals of the group. The program incorporated decision-making and 

problem-solving skills (Hensel & Franklin, 1988). 

ThreeStaee Model of instructioH to Youth Leadership Trainine 

Basing the model on Fielder's contingency theory of leadership, Hynes, Feldhusen 

and Richardson (1978) youth leadership-training model has three stages that provide 

training to teach students to be better leaders. After the first stage, results showed that 

those students who studied the training materials knew more about leadership than 

students in a control group. However, knowledge did not translate to behavioral and 

attitude changes, so it was concluded that training must incorporate behavioral and 

attitudinal change as well as increase in knowledge for youth leadership development to 

occur. 

Transformational and Transactional 

Wofford, Goodwin, and Whittington (1998) in their field study said that the 

"development of transformational leaders in organizations should be a priority. Because 

scripts that guide behavior and expectations are relatively robust to change, the building 

of transformational leadership cognition should begin early". Development programs 

intended to change leader behavior should emphasize the kinds of instructional 

approaches that call for the behavioral manifestations of leadership scripts while 

providing feedback to indicate which ones are effective and ineffective(Wofford, 

Goodwin, & Whittington, 1998). They offered recommendations such as on-the-job 
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training and mentoring as practical approaches for successful leadership development. Of 

particular importance, though was the impact of mentors who provide an inspiring vision, 

challenging developmental goals, guidance, and personal feedback, thus modeling 

transformational leadership themselves (Wofford et al, 1998). The authors said (1998) 

that cognitive constructs basically affect the leaders' behavior. To sununarize their 

model, transformational leadership cognitive schemata and scripts need to be developed 

early on and with the aid of a mentor. 

In a transformational leadership study done by Zacharatos, Barling, and Kelloway, 

(2000), they examined youth's transformational leadership behavior if they perceived 

their parents as exhibiting transformational leadership behavior. The authors created a 

path model with the youth's self-report, a peer's report ranging fiom 1 to S, and their 

coaches' report since all youth represented athletic teams. Limitations of this study 

pertained to the sample size, the basis on perceptions, and the possible multi-collinearity 

of the mother and father's perceptions. The authors reported that this study's results 

extend previous research in the area of leadership specifically that adolescents perceive 

the extent to which their fathers use behaviors consistent when interacting with them, and 

in turn the youth use these with interacting with their peers. Secondly, this study exhibits 

that transformational leadership behaviors are not only manifested by adults, but by 

adolescents as well. And, thirdly, if these behaviors are relatively stable, then. 



transformational leadership behaviors that exist during adolescence may have critical 

implications for later leadership (Zacharatos, Barling, and Kelloway, 2000). 

Trainine for Leadership SkiUs: Experience, Timine. and Mentoring 

Mumford, Maries, Conelly, Zaccaro, and Reiter-Palmon (2000) worked with a 

sample of Army leaders at various levels that came up with findings that suggest that 

leadership knowledge and skills increase as a function of experience and that increases in 

skill levels occur across organizational levels. What they found was that development 

occurs in a progressive, systematic fashion and those leaders must initially acquire basic 

concepts and principles. Then, they may apply and begin to develop creative problem-

solving skills, which are then subsequently integrated with the practical demands of 

implementing problem solving within an organizational system. Though this study was 

done with the Army, it's quite possible to make le^s to woricing with organizations that 

develop leaders. The study further pointed out that the outcome of assignments and the 

feature of assignments contributed to skills depending upon the nature of the skills that 

were relevant at that point in time of the officer's careers. It was critical then to design 

tasks to fit the skills being learned and another key point in the study was the use of a 

mentor. Taking the leap that youth also must develop progressively through the 

organization, then the point would be that youth need experiences, training and mentoring 

to learn these skills. 



68 

Backeround Data Constructs as Predictors of Leadership Behavior 

Mumford, O'Connor, Clifton, Connelly, and Zaccaro (1993) constructed a 

measure of adolescent leadership activities and the background data items correlated with 

the leadership activities. These scales when used to predict men and women's collegiate 

leadership activities yielded multiple correlations of .26 and .37. The study examined 

personality characteristics, cognitive c^acity, motivational and social skills to predict 

differential leadership capacity. Understanding the differential characteristics can make 

performance possible and shape the forces for development through more effective 

training programs. 

Youth leadership has been studied from various angles. Yet, personality, 

background, and personal characteristics tend to frame the parameters for the studies. 

What can be gleaned is that leadership is something that can be developed. There are 

gender differences in some areas depending upon what scale is used to measure 

leadership. Training models that provide experiences and mentors regardless of the 

setting aid youth leadership. There is a need for consistent measures and a determination 

as to what exactly composes leadership for an adolescent. 

Group Behavior 

The need for belonging, is particularly important with peers, particularly, group 

members become important social referents for youth as they seek to create a bridge frx)m 
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childhood dqpendencies on their parents to a sense of autonomy and connectedness with 

the social environment. Gavin and Furman (1989) conducted a study on the age 

differences in adolescents' perceptions of their peer groups. They employed social 

psychological theories of group foraiation in which they questioned adolescents about the 

characteristics of their peer groups. Early adolescents (grades 7-8) and middle 

adolescents (grades 9-10) reported placing more value on being in a popular group and 

perceived more group conformity and leadership within their groups than did pre (grades 

5-6) - and late (grades 11-12) adolescents. Early and middle adolescents also reported 

more antagonist interactions and fewer positive interactions with group members and 

more antagonistic interactions with those not part of their peer groups. 

Girls reported having more positive group interactions, were bothered more by 

negative interactions, and perceived having more permeable group boundaries. Boys on 

the other hand reported more negative interactions with those outside their group. The 

sense of belonging gained by being a member of a popular group may bolster a sense of 

identity and help youth feel more secure in the social arena which is why it is more 

important for early adolescence as they transition from junior high to high school. Even 

though the importance of peer groups may not have peaked in the pre-adolescent grades 

of S-6, the need to conform is prevalent. This study examined peer groups and not 

friendships which may have placed an even greater age differential for those in the early 

to middle adolescent age groups. Conformity, exclusivity, positive interactions, and 
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scapegoating processes all appear to be salient mechanisms for group operations for 

adolescents (Gavin & Furman, 1989) and by examining the changes that occur with the 

individual, there are also changes that occur with the group membership. Group 

membership is critical then to the development of the 4-H club and with fewer close peers 

involved, the inability to provide exclusivity and conformity may lead youth to drop out 

to find other groups that best fit their needs. 

Adolescent's Peer Relations Within Groups 

Six goals pursued by adolescents in relationship with peers included: Intimacy, 

Nurturance, Dominance, Leadership, Popularity, and Avoidance (Jarvinene & Nicholls, 

1996). The six beliefs about behaviors or circumstances that lead to success in peer 

relationships were also identified: Being Sincere, Having Status, Being Responsible, 

Pretending to Care, Entertaining Others, and Being Tough. This study expected to find 

that beliefs about what is required for successfiil social relations would vary with social 

goals and tested this hypothesis by factor analyzing goal and belief scales together. They 

found that satisfaction in peer relationships would be associated with communal goals 

and beliefs that represent social interaction as an ends rather than those agentic goals and 

beliefs about the causes of success that make social transaction a means to an end. 

Females tended to be higher as a group on the communal goals than males and 

were also more satisfied in their social relationships. Males were more highly oriented 

toward the agentic beliefs as a group and were less satisfied with their social relationships 
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(Jarvinen & Nicholls, 1996). The gender differences also lend weight to the differences 

noted by Gilligan as compared to Erikson's theory for adolescents and their peer 

relationships. 

Leaders and Group InteractUm 

Misiuni (1985) said," Leadership is at the center of any educational activity. 

Educational excellence can only be brought through the intentional guiding behavior, 

which constitutes excellent educational leadership.... Basically, educational leadership 

consists of a relationship between the leader and a group of the led"(Misumi, 198S, pp. 

117-8). Educational leadership is a group phenomenon because it involves relations 

among more than two persons. In Lewin's 1939 study where the three leadership types 

were studied at that time— democratic, autocratic, and laissez-faire - created different 

"social climates" (Misumi, 1985). 

The P M Leadership theory arose out of the studies of social climate. In the P M 

leadership theory, the "P" stands for performance behavior and is concerned with the 

concepts of group goal achievement while the "M" stands for Maintenance and 

emphasizes the socio-emotional side of group maintenance behavior (Misumi, 1985,pp. 

10-11). Leadership behavior that prompts and motivates group goal achievement is 

called P Leadership. M Leadership Behavior is oriented toward promoting and 

reinforcing the tendency toward self-preservation. Maintenance-oriented behavior is 

directed toward dispelling excessive tensions that arise in interpersonal relations within a 
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group or organization. M Leadership Behavior promotes the resolution of conflict and 

strife, gives encouragement and support, provides an opportunity for minority opinions to 

be expressed, inspires personal need fiilfilhnent and prompts an acceptance of 

interdependence among group members (Misumi, 1985, p. 11). This theory of group 

leadership behavior fits with the presentation of Gilligan's gender diCTerences with the 

connectional or relational aspect of leadership behavior like the M Leadership Behavior 

and the P Leadership Behavior representing Erikson's separation and individuation 

concept for the conflict of Industry vs. Inferiority. 

Group Dynamics 

In Cartwright and Zanier's Group Dynamics Research and Theory (196Cj), they 

examined Lewins' study with Lippitt, and White which was conducted at the Iowa Child 

Welfare Research Station between 1937 and 1940. hi that study, groups of 10 and 11 

year old children were formed to meet regularly over a period of several weeks under the 

leadership of an adult, who induced different group atmospheres. The various groups 

were made as similar as possible. They studied the effect of democratic, laissez-faire, and 

autocratic leadership styles on youth. 

Some of the findings they found related to basic assumptions about groups: 

Groups are inevitable and ubiquitous; groups mobilize powerful forces which produce 

effects of utmost importance to individuals; and groups may produce both good and bad 

consequences (Cartwright & Zanier, 1960, pp. 34-35). A correct understanding of group 
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dynamics (obtainable from research) permits the possibility that desirable consequences 

from groups can be deliberately enhanced. They examined some group dynamics such as 

group cohesiveness which refers to a phenomena that exists because a person is attracted 

to a group due to its properties - goal, programs, size, types of organizations, position in 

the community; needs of person for affiliation, recognition, security, and other things 

which can be mediated by the group (Cartwright & Zanier, 1960, p. 72). Depending upon 

the reasons for cohesiveness may lead to different patterns of influence and 

communication among the members such as positional versus task orientation 

(Cartwright & Zanier, 1960, p. 77). 

Group's vaience. According to a study by Kelley, one conclusion drawn was that 

the more prestige a person has within a group or the more prestige it spears that they 

might obtain, the more they will be attracted to the group. Valued members are more 

likely to be attracted to a group than those who have less social worth to the group are. 

He also found that the effect of high or low self-esteem was much stronger among 

persons with lower self-esteem than among those with higher self-esteem because 

members with lower self-esteem seemingly had a stronger need for acceptance by others 

(as cited by Cartwright & Zander, 1960, p. 79). 

A cooperative vs. competitive relationship is also more attractive. Cooperative 

groups have more cohesiveness. Heightened interactions may increase the attractiveness 

that a group has for its members. As the degree of frequency of interaction between 2 or 



more persons increase, the degree of their liking for one another will increase and vice 

versa (Cartwright & Zander, 1960, p. 80). Certain kinds of similarity among members 

may strengthen the cohesiveness of a group. In another study by Zander and Havelin, 

they found that people prefer to associate with those close to them in ability than ones 

that are divergent fix>m them in ability (as cited by Cartwright & Zander, 1960, p. 81). 

Events outside the group can also influence its attractiveness. Activities that a group does 

can increase/decrease the attractiveness. It appears that cohesiveness can be increased in 

some groups by attacks from the environment and in some groups by disagreeable 

experiences like the attack on Pearl Harbor or the terrorism attacks of Septemberl 1, 

2001(Cartwright & Zander, 1960, p. 82). 

Conditions that decrease the group's valence. Valence decreases for a person if 

the needs that a group has been satisfying are reduced. If the group becomes less suitable 

as a means of satisfying existing needs or acquires distasteful/unpleasant properties, then 

the person will leave. They will actually leave only when the forces driving them away 

from the group are greater than the sum of forces attracting to the group plus the 

restraining forces against leaving. It is possible to find many groups, which survive only 

because the members have no strong motivation to leave. If disagreeable demands are 

placed, fringe members will leave for unwanted demands upon them. If there is 

disagreement over the way to solve a group problem, it has been observed that people 

may leave a group because they feel that other members are too dominating or that they 
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have some other unpleasant characteristics (Cartwright & Zander, 1960, pp 84-85. 

Membership in a group may limit the satisfaction a person can receive from 

activities outside of it. Negative evaluation placed upon membership in a group by 

people in the surrounding community can also make the group unattractive to its 

members. Competition among groups for members provides a final reason that members 

may wish to leave a group (Cartwright & Zander, I960, p. 86). 

Leadership and Grouo Performance 

Lewin, Lippit, and White provide striking evident that the same group of people 

will behave in markedly different ways when operating under leaders who behave 

differently (Cartwright & Zander, 1960). Likert also emphasizes the intimate relationship 

between leader and group effectiveness (Cartwright & Zander, 1960, p. 488). Fielder on 

the other hand found that leaders of more effective groups characteristically maintain a 

greater "psychological distance" between themselves and other people than do leaders of 

other groups (Cartwright & Zander, 1960, p. 488). Research on the training of leaders 

also suggests that a more "situational" approach to leadership is required. There is a 

growing recognition that little improvement in actual leadership behavior can be expected 

from providing people with a set ''rules of leadership" (Cartwright & Zander, 1960, 

p.49l). Cartwright & Zander (1960, p. 493) use Cattell's definition that asserts "any 

member of a group exerts leadership to the extent that the properties of a group (syntality) 

are modified by his presence in the group". According to this view, all group functions 
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which help the group achieve its desired states are leadership functions. Acts of 

leadership are then to be found group performance, and each person may display in 

varying degrees leadership as well as each member may have it regardless of position or 

office. There are two basic types of group functions; goal achievement and group 

maintenance. For a member to take the initiative in attempting to serve a group function 

at least two conditions must appear necessary: he must be aware that a given function is 

needed and he must feel that he is able to perform it, that he has enough skill to do or that 

it is safe for him to attempt to do so (Cartwright & Zander, 1960, p. 496). 

4-H Clubs that offer the opportunity for both goal achievement and group 

maintenance would probably have a positive valence and have no problem keeping 

members, while those clubs with a negative valence would have difficulty maintaining 

membership. 

4-H and Related Youth Development Organizational Studies 

Youth-serving organizations typically have been studied in two ways: as an 

impact assessment or as a tool for identifying commonalities for a positive environment. 

Adolescent Needs from Youth Onanization Studies 

Costello, Toles, Spielberger and Wynn (2000) noted that Pittman and Wright in 

1991 identified from their literature review six basic adolescent needs, three of which 

apply to younger as well as older adolescents - safety and stmctiu'e, belonging and group 
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membership, closeness and relationship-, and three which in the authors' opinion are 

increasingly critical by middle adolescence - self-worth and social contribution, 

independence and control over one's life, competence and mastery. This development of 

initiative and sound decision-making ability is critical for the transition to adulthood. 

Age-appropriate autonomy needs to be fostered and the authors note that organizations 

with a serious conunitment to youth development must "recognize that care and service to 

youth are not enough. Attention must also be given to fostering the development of self-

worth, independent and competence through their involvement in organizational life" 

(Costello et al, 2000). This ties in with Erikson's and Vygotsky's Stages, IV and 4, as 

youth must try on those near-adult-like roles under a mentor's guiding presence. 

In the Caraegie Council on Adolescent Development's Consultation of Evaluation 

of Youth Development Programs Meeting Summary (1992), they noted that there have 

been many doctoral dissertations that have evaluated the impact of participation in 

various aspects of 4-H programs, including long-term impact. These studies have 

provided general support for the value of participation in 4-H. The Carnegie Council on 

Adolescent Development also supported funding as part of a two year project a report 

submitted by S.W. Morris and Company (1992) entitled "What Young Adolescents Want 

and Need From Out-of-School Programs." Focus groups were conducted with 160 youth 

in 24 focus groups with the participants ranging from 11 to IS years of age and 

representing several major racial and ethnic groups around the greater metropolitan 
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Washington, D.C. area. Two key findings fit)m the focus group reports include many 

youth would only participate in program with their fiiends and most youth participate in 

programs for personal or social benefit. Interestingly, they found that younger boys 

preferred athletic programs while younger girls were less likely to participate in organized 

programs. There was a gender separation found with younger boys more likely to prefer 

same-sex programs especially with their perception that girls are poor athletes (Morris & 

Co., 1992, p. 13). Girls also tended to favor same-sex programs with younger girls 

believing that boys were disruptive and they felt self-conscious in the presence of boys. 

Older girls preferred same-sex as they wanted to discuss subjects related to health and 

sexuality without the boys present. With regards to adults who run programs, all youth, 

regardless of age or gender, sought an ideal leader as someone who is '*nice, funny, 

generous, well-organized, a good listener, and a fair and non-discriminatory person" 

(Morris & Company, 1992, p. 16). 

Morris & Company did offer some recommendations for after-school programs 

for centers, staffing, and programs. Some of the program recommendations included; 

provide structured yet flexible programs, make programs more accessible, address the 

serious concerns of today's adolescents, offer youth an opportunity to "show what they 

know', acknowledge and address gender differences, and ofTer youth and encourage youth 

not to feel intimidated when learning new skills or developing talents. This focus group 
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report contains relevant information for 11-to IS year olds and certainly implications for 

fiiture research needs. 

4'H Related Research 

Alumni study. In 1987 the Extension Service of the USDA funded a national 

study of alumni. Phone interviews were conducted for a random sample of 710 farmers 

who had been 4-H members, 743 who had been members of others organizations, and 

309 farmers who had never participated in youth organizations. One finding from this 

study was that 4-H alumnus and alumni from other youth-serving organizations were 

more alike than non-participants in race, age, family income, and number of children than 

those not participating in youth organizations were. A second finding was that 53% of 4-

H alumni belonged to other organizations as youth as well. Among these alumni, 4-H 

rated slightly higher than other organizations in developing knowledge and skills and 

imparting feelings of self-worth. Other organizations rated higher than 4-H in developing 

leadership skills (Carnegie, 1992). 

Interestingly, participants who joined the earliest stayed in the longest and 

participants on the average were members of 4-H for four years as compared to six years 

for other organizations. Participants in 4-H rated contact with other people as the most 

useful experience they received. Of the 59% of the alumni who dropped out of 4-H, 

44.4% did so because 4-H did not meet their interest and 21.3% though the program was 

for younger kids. Conclusions of the study were that three facts could improve the 
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growth and impact of 4-H: (1) to enhance the visibility of 4-H, (2) to design programs for 

older youth, and (3) to offer more opportunities to develop leadership (Carnegie, 1992). 

The tuuioHtU 4-H impact assessment stuify. "What positive outcomes are related 

to critical elements of the 4-H experience?" was the question asked to construct the 

instrument for the first ever national 4-H Impact Assessment (Peterson, Gerhard, Hunter, 

Marek, Phillips, & Titcomb, 2001). Survey questions were designed based upon critical 

elements found in the youth development literature and positive outcomes conceptually 

associated with those elements. The assessment process was designed to focus on youth 

in grades 4 to 12 that participate in the various 4-H delivery modes of clubs, school 

enrichment, and special interest and after-school programs. Representing the four 

geogr^hic regions, states were randomly selected and then within each state, counties 

were randomly selected to participate with representation from rural and urban counties. 

2,467 youth were surveyed as well as 471 adults. Overall, feedback fix>m youth and adult 

respondents revealed that the "4-H Youth Development programs reflect very positively 

the practical elements that researchers identify as essential to positive growth and 

development" (Peterson et al, 2001). 

Finding differences of age found that younger participants tended to have higher 

ratings; females tended to report higher ratings, and length of time in the program where 

the longer a youth reported being in 4-H, the higher the rating. Youth respondents were 

on the average 11-12 years of age, in the sixth grade, mostly female (59% vs. 41% male), 
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and white (78%). Of those youth surveyed, on the average most had been in 4-H for 

about 1-2 years with the range being less than 6 months to over 6 years. Typically, the 

youth ages 13-14 reported the lowest ratings on all critical elements. 

Regarding the relationship with a caring adult, the reports noted in the discussion 

that "peiii^s younger participants value a positive relationship with a caring adult more 

than do older, more mature youth" (Peterson et al, 2001). Again, the older youth are less 

likely to be satisfied with the level of involvement for planning and decision making as 

younger youth. The study notes that this lack of expansion of responsibilities may be 

because "some volunteer leaders may find it difficult to relinquish their authority to the 

degree teens would prefer" (Peterson et al, 2001). It was noted that '*the 13-14 year-old 

group is problematic as" fqiparently many of the 13-14 year-olds in the study were 

beginning to question 4-H as a satisfying opportunity for learning, for helping others, and 

as an opportunity for participating in planning and decision making (Peterson et al, 2001). 

This adolescent age is when participation in 4-H declines most precipitously. The 

study notes that other competing opportunities for school-related and other activities open 

up to them. One reason in the report noted is that "continuing to do in 4-H what they 

have already done for several years has little appeal. Those who perceive themselves as 

having succeeded and been recognized in 4-H are more likely to continue their 

involvement in 4-H" (Peterson et al, 2001). And, finally the report says "youth who make 

a transition in their 4-H experience at this age into a new, different and wider set of 
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opportunities (often involving leadership) are very likely to stay in 4-H throughout high 

school. Retention of 13-14 years olds by helping them make this transition is critically 

important to strengthening 4-H and deserving of serious attention" (Peterson, et al, 2001). 

The critical elements relate to themes such as the Power of Youth (shared 

leadership and decision making). Access, Equity & Opportunity (diversity issues). 

Extraordinary Place to Learn (master and opportunities to learn), and Exceptional people 

and Innovative Practices (volunteerism) (Peterson, et al, 2001). 

4-11 theses and dissertations. Topics for theses and dissertations can be 

categorized into areas; 4-H club organizational structures, volunteer leaders, and 

recruitment and retention of members. Within the first category, dissertations conducted 

were of an organizational analyses of the 4-H Youth Development Program (Porter, 

1951), a study of the effects of type of farm families and the effect 4-H had on the family 

relations (Foster, 1929), and gender-related club work with the development of girl's 4-H 

club woric (Jacks, 1947) 

Topics that covered volunteer leaders included the factors associated with club 

volunteers' performance (Claiic, 1950), the status and training of club leaders with 

regards to tenure (Skelton, 1949), and factors which influence retention of first year 4-H 

leaders (Boz, 2000). 

Retention and recruitment of 4-H members appeared to be the broadest category 

of studies by masters and dissertation level students and varied with location. States 
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covered: West Virginia (Meighan, 1997 & Malone, 1969), Oklahoma (Foster, 1999), 

Georgia (Fain, 1980), Tennessee (Taylor, 1975 & Wedgeworth, 1980), Virginia (Travis, 

1980), and Ohio (Thompson, 1998). Specific populations were also studied such as 

ethnic minority youth in the Ohio program (Bankston, 1992). The incentive system 

(Forbes, 1988) as well as socio-cultural factors (Dodge, 19S7) were studied with regards 

to retention and recruitment of members. Retention and recruitment appears to be a 

significant issue for the 4-H Youth Development Program. 

There have been studies that have examined Ufe skills, leadership, club vibrancy, 

and youth-adult collaborative partnerships that all shed light on the youth development 

organizational design. In particular. Miller, Morris, Astroth, and MacNeill's dissertations 

were reviewed. 

The primary purpose of Miller's (1991) study was to examine the self-perceived 

development of competency, coping and contributory life skills of eighth grade students 

in Ohio public schools. The objectives of the study were to determine if there were 

differences in the Ufe skill development of 4-H and non-4-H participants, and to discern 

which variables could be used to explain the life skills values of the respondents. The 

research instrument gathered data in five areas; life skill development, demographics, 

self-esteem, youth club participation and level of 4-H involvement. The study found 

there were no statistically significant differences between the two groups in life skills. 

Astroth's "Welcome to the Club: Education Where the Bell Never Rings" (1996) 
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descriptive research study used both qualitative and quantitative methods to examine the 

4-H experience fiom the participants' perspective. Three counties were randomly 

selected for the study, and all 4-H club leaders in the counties were administered an 

inventory to assess their orientation towards working with youth. Five clubs were 

purposely selected for the study based on leadership styles that were either more control-

oriented or more autonomy-oriented. Members in clubs led by autonomy-oriented leaders 

reported that 4-H was more fun, that they learned more life skills, and were more satisfied 

with their club experience than members in control-oriented clubs were. Characteristics 

of effective clubs are outlined based on this research (Astroth, 1999). 

bi Morris's (1996) study, the purpose was to investigate useful relationships that 

existed between leadership life skill development of youth and 4-H activity participation 

among 1993-94 senior Iowa 4-H members. The study looked specifically at youth 

perceived leadership life skills development, participation and involvement in 4-H 

leadership activities and selected demographic, organizational, and family variables. A 

key point from the study confirmed the importance of young people serving in leadership 

roles as contention for learning leadership life skills. In particular, "activities that were 

designed to place them in leadership roles such as holding an office, teaching younger 

members, conducting conununity service projects and serving on committees were highly 

ranked"(Morris, 1996, pp. 73-74). Another key point in the study was that through 

"teaching other members, 4-H'ers learn more about the subject matter as well as gain in 
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leadership life skills" (Morris, 1996, p. 80). OfBcer training received a high "no" for 

participation, yet being an officer was helpful in learning life skills. Serving as a 

volunteer or superintendent at fair was valued. 

From MacNeilFs study (2000, p 3), "leadership can be conceptualized as the 

combination of ability (skills, talents, knowledge and self-concept) and authority 

(decision-making power, influence and "voice")- The youth leadership literature deals 

more often with ability rather than authority. The author contends that without a 

concurrent examination of authority issues (that is, how young people come to have voice 

and practice decision-making), one could argue that young people are simply learning 

about leadership, rather than learning leadership. The study's data showed that each of 

the organizational levels addressed in the research questions (that is, organizational 

structures, programmatic activities, and interactions) had a significant impact on the 

degree of success and/or satisfaction that both youth and adults experienced with their 

youth-adult partnerships. This suggested that other organizations, looking to establish or 

improve their youth-adult partnerships, need to address more than simply the 

programmatic aspects of their work, but also the broader picture of organizational 

philosophy, policies and practices, and their individual interactions with youth (MacNeill, 

2000). 
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Snnmuiry of Literature Review 

The literature review examined theoretical concepts of Erikson, Vygotsky and 

Gilligan. The three theories lay the foundation for the research questions by examining 

the programmatic aspects related to the developmental transitions youth have from 

industry to intimacy. The process of learning skills is mediated through the mechanism 

of adult leaders and the transferal of skills from inter-mental to intra-mental is the zone of 

proximal development. Yet, gender differences are noted developmentally for youth 

within the context of groups. GilUgan's woric emphasizes the need to be cognizant of 

these differences and responsibly program and process leadership through appropriate 

developmental activities. Youth leadership studies reveal a wide range of topics yet with 

no conclusive measure for youth leadership, and still much of the research being 

conducted in reference to adult theories particularly with regards to management. 

Leadership program development with regards to experience, skills, and mentoring 

suggest that regardless of age, one needs a developmental process from transactional to 

transformational skills with the aid of a mentor. 

Group leadership studies foster the view that group's cohesiveness and valence 

may be increased or decreased; and, the events or activities surrounding the groups 

functions will serve to also strengthen or loosen the group's ties to its members. 

In the 4-H studies, it appears that a concentration has been conducted with 

examining the differences between 4-Her's and non-4-Her's as far as life skill 
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development. The majority of the studies involved the retention and recruitment of 4-

H'ers. These studies indicate that there is a need for specific program activities for teens, 

and leader skill development. Other studies examine club vibrancy and youth-adult 

partnerships, which serve to enhance the adult relationship with the youth in the club. 

However, little has been done to address those youth who drop out and how they differ 

from those who stay enrolled with the 4-H Youth Development Program. 
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METHODOLOGY 

Overview 

The primaiy purpose of this study was to determine whether there were 

differences in youth between S"* to 8"* grade who stayed enrolled and those who dropped 

out of the Pima County Extension 4-H Youth Development Program. The secondary 

purpose was to examine the reasons that these youth between S"* to 8"* grade dropped out 

of the Pima County Extension 4-H Youth Development Program. 

Introduction and Bacicground Information 

Arizona's response to the National 4-H Impact Assessment was to replicate the 

study. A conunittee facilitated the replication study. In addition to using the youth and 

adult surveys, a club addendum was developed to address issues more germane to the 

club delivery mode. This two-page club survey included questions about meetings and 

leadership structure of the groups, perceptions about projects, skills learned in 4-H (e.g., 

leadership, making healthy choices, speaking skills), depth of experience and space for 

specific suggestions to improve their group. The club addendum was developed through 

focus groups and pilot tested at a club meeting along with the national impact assessment 

survey. Then, in June 2000, the counties were trained on how to administer the siureys. 
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Data collection continued till spring 2001. The replication study allowed each county to 

compare with the state baseline as well as with the national baseline. Arizona had 471 

adult respondents from 9 counties and 1209 youth respondents fix)m 11 counties and Big 

Mac (Maricopa Agricultural Center) participate in the survey. 

Research Methodology 

This study represented a quasi-experimental design. The study utilized a mail 

survey for those who dropped out, while those who stayed enrolled were part of the 

Arizona 4-H Impact Assessment, which was a facilitated survey. The Campbell and 

Stanley (1966) one-shot case study design was used in conducting the investigation. 

Research Design 

Variables. Variables that were examined included the six factors created through 

factor reduction of the instrument. The factor reduction took into consideration missing 

data by imputing missing data with the mean for the factor. The six factors were 

considered to be continuous, interval variables and served as the dependent measures. 

They were named: Adults in 4-H, Feelings About 4-H, Learning in 4-H, Helping Others, 

Planning and Decision-Making in 4-H, and Belonging in 4-H. Two independent 

variables were initially analyzed of group and gender. Group was defined as either 

Stayed Enrolled or Dropped Out. Gender was defined as Male or Female. These two 

variables were measured as categorical variables. An additional variable of grade was 
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created by putting the youth into three grade levels of "early being those in S"* and 6'*' 

grade, "middle" being youth in the 1^ and 8"* grade, and "older" being those youth in 9"* 

and lO"* grade. Grade for the youth who dropped out included a range from 6"* to 9"* 

grade as the survey was completed a year after those who belonged. Grade was also an 

independent variable measured as categorical. 

Participants. In this study, 258 youth between S"* and lO"* grade participated. 

Females represented 63% of the subjects while 37% were male. The ethnic mix was 74% 

Caucasian, 8% Hispanic and respectively, 3% were Black and Native American with a 

total of 9% listed as other. Forty percent of the youth lived on rural faim/non-farm; there 

were 22% who lived in a town with a population between 2,500 and 49,000 while 38% 

lived in a city over 50,000. Over half (54%) of the participants had been in 4-H for one to 

three years with 15% having a tenure of under a year and over a third (32%) had more 

than 4 years in the 4-H program. One-third (30%) of the participants were 5*** and d**" 

graders; 45% were 7"* and 8"' graders and 23% were 9"* and lO"* graders. Over one-third 

(35%) started 4-H when they were in the 4"* grade and 22 % started when they were in 5'*' 

grade. Most of their friends were a mix of ethnic background (60%) while 33% had 

friends who were mostly of the same ethnic background. A significant number, 83%, live 

with two parents while 6% live with one parent and a step parent, and 11% live with one 

parent or a guardian. 
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InstrumentatioH, A questionnaire (Appendix A) was used to collect data for the 

study. This assessment survey was developed, pilot tested, and designed for the National 

4-H Impact Assessment. There were six sections based upon the eight critical elements; 

Adults in 4-H, Feelings About 4-H, Learning in 4-H, Planning and Decision Making in 4-

H, Helping Others, and Belonging to 4-H. There were between six to nine statements per 

section that each participant marked either strongly disagree, disagree, agree, or strongly 

agree. There was a section on program participation as well as a section on which the 

participant was asked demographic data. Then, for those who dropped out, the same 

survey with the addition of one question was mailed. The additional question was a 

checklist where they checked off either yes or no if it was a reason why they did not re-

enroll. The participants could also list at least three additional reasons. They were then 

asked to indicate their top reason for not re-enrolling by putting a # 1 beside that reason. 

One qualitative response was also included that asked "How did 4-H change your life? Or 

did it?" In creating the National 4-H Impact Assessment survey, two procedures- Factor 

Analysis and Cronbach's alpha- were used to select the final items for the attitude scales 

in the final version of the survey instrument. Factor analysis results were of minimal 

value in that most items grouped into the first factor indicating that the various aspects of 

the 4-H program were not mutually exclusive components. Cronbach's alpha is based on 

the acceptable range for all scales. The number of items in some scales based on the 

alpha scores was reduced. 
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Data CottectioH 

Sampling. The study utilized a convenience sampling design though all youth 

had an opportunity to participate who were in the enrolled or dropped out groups of S"* to 

8"* graders. The data for the stayed enrolled group came from the data set generated by 

the Arizona 4-H Impact Assessment. For the initial selection of the participants in the 

stayed enrolled group, an initial random selection was conducted. Then, it was whoever 

showed up at the club who participated in the facilitated survey process. 

For those who dropped out, everyone who had dropped out fix)m the 4-H Youth 

Development Program years2000-2001 was sent the survey and follow up postcards as 

well as an additional mailing of the survey for non-respondents. All in the targeted 

population had an equal chance to participate. For those who returned surveys, a random 

drawing was conducted for three, $50 awards to solicit their participation. 

Procedures. To collect data for the youth that had dropped out, a survey was 

conducted. Human subjects' approval was received for conducting the survey process. 

(See Appendix B). 225 youth were mailed a survey in late August 2001. A follow up 

postcard was sent two weeks later with an additional post card sent two weeks later. 

Initially, only twenty completed responses were received. Twenty-seven surveys were 

returned as undeliverabie or unable to be forwarded. An amendment was filed with 

Human Subjects to send the entire survey again with a bright-colored flyer to those for 

whom no response had thus far been received. This second mailing generated a final total 
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of 57 completed, useable surveys. There were five surveys returned who said they were 

never 4-H members, two who said they were still 4-H members, four who declined 

participation, two who were deceased subjects, and 128 non-respondents. Seven 

participants returned the survey but failed to include the consent/assent forms. Overall, 

there was a 25% rate of return for the dropped-out group. 

Data Processing A Analyses 

Methods of analyses. The data from the study was analyzed using the Statistical 

Package for the Social Sciences (SPSS). Frequency of responses was examined for both 

the youth that stayed enrolled as well as those who dropped out. Factor reduction was 

used to reduce to the six factors for analyses. There appeared to be a primary factor when 

reducing the responses to one factor for each of the critical element within a section. 

Independent /-tests were performed to examine the means for group and gender. 

ANOVA's were performed to compare the main effects of group, gender, and the 

interaction effect. ANOVA's were conducted for grade and gender and grade and group. 

To further examine the interaction effect, independent r-tests were performed between 

groups and between genders and between grade and gender and grade and group. 

Assumptions 

Assumptions that were made included the assumption of homogeneity and that the 

variances were equal between groups. 
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Limitations 

The final sample generated from the population of dropped out is adequate, yet, 

smaller than desired. This allowed only general analyses between two variables as 

dividing into three variables resulted in significantly small and non-equivalent cell sizes. 

Since the sampling was of convenience, it should be noted that motivation to respond or 

participate in the survey might be an additional factor for either group. 
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CHAPTER 4 

FINDINGS, ANALYSES, AND EVALUATION 

Overview 

This chapter examined the data and the findings relative to the study. The 

findings have been organized around the following research questions. One, is there a 

difference between 5"* to S"* grade youth who stayed enrolled and those who dropped out 

of the Pima County 4-H Youth Development Program? Two, what perceptual differences 

are there between the genders and between the groups, stayed enrolled and dropped out? 

Three, are there differences amongst the grade levels of this study? Data was examined 

for differences between groups, stayed enrolled and dropped out, and between gender as 

well as for grade level, biteractions for these variables were also analyzed. 

Research Questions: DifTerences Between Group, Gender, and Grade 

The null hypothesis is Ho: ^= ^hyp ^d the alternative hypothesis is : H|: ^hyp 

An ANOVA was conducted to compare the means and the variance associated with the 

groups. The F ratio and significance level is noted in Table 4. 



Factors that are significant statistically between the Stayed Enrolled Group and the 

Dropped -out Group are: Learning in 4-H, Helping Others, Planning and Decision 

Making in 4-H, and Belonging to 4-H. There was no significance statistically different 

for the groups on the factors: Adults in 4-H and Feelings about 4-H. 

Table 4 

Aiiaty  ̂of Variance for Groups 

Factors SV df SS MS F Sig. 
Adults in 4-H Total 257 257 

Between 1 .4 .4 .4 .53 
WitUn 256 256.6 1.0 

Feelings About 4-H Total 257 257 

Between 1 2.04 2.04 2.05 .15 

Within 256 255 1.0 
Learning in 4-H Total 257 257 

Between 1 4.9 4.9 4.97* .03 

Within 256 252.10 .99 
Helping Others Total 257 257 

Between 1 4.21 4.21 4.97* .03 

Within 256 252.79 .99 

Planning and Decision Total 257 257 
Making in 4-H Between 1 5.77 5.77 5.88* .02 

Within 256 251.23 .98 

Belonging in 4-H ToUl 257 257 
Between 1 5.49 5.49 5.59» .02 

Within 256 2512.51 .98 

F (1,256) 

3.84* 

6M** 

*p<.05, two-tailed. two-tailed. 
The eta squared for the six factors ranged from a .002 to a .02 
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When comparing the means between the Groups, Stayed Enrolled or Dropped Out, 

there were di£ferences noted. In Table S, the overall means for Stayed Enrolled were 

positive and above the grand mean. However, the Dropped Out group means was negative 

and below the grand mean. Yet, in Table 6, when the means were compared for group and 

gender, there were differences between the groups based on gender. The means were 

positive for the Stayed Enrolled group of females, but, the males in the Stayed Enrolled 

group had means that were negatively signed and below the grand mean. For the factors. 

Adults in 4-H and Feelings About 4-H, an indirect relationship existed between the groups 

and gender with the Dropped Out females and the Stayed Enrolled males having 

negatively signed means while the Stayed Enrolled females and the Dropped Out males 

had positively signed means. For all the other factors. Learning in 4-H, Helping Others, 

Planning and Decision Making in 4-H, and Belonging to 4-H, the only positively signed 

mean was for the Stayed Enrolled females. The other three groups. Stayed Enrolled males. 

Dropped out females and Dropped out males had negatively signed means. 
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Tables 

Group Memas of the Six Factors 

Factors Group M SD SE 

Stayed Enrolled .02 l.OI .07 
Adults in 4-H Dropped Out -.07 .98 .13 

Stayed Enrolled .05 1.00 .07 
Feelings about 4-H Dropped Out -.17 .98 .13 

Stayed Enrolled .07 1.00 .07 
Learning in 4-H Dropped Out -.26 .96 .13 

Stayed Enrolled .07 .98 .07 
Helping Others Dropped Out -.24 1.04 .14 

Stayed Enrolled .08 .99 .07 
Planning and Decision Making in 4-H Dropped Out -.28 1.0 .13 

Stayed Enrolled .78 .98 .07 
Belonging in 4-H Dropped Out -.28 1.03 .14 
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TABLE 6 

Group and Gender Means 

Factors Gender Group Mean SO N 

Adults in 4-H Female Stayed Enrolled .16 1.00 97 
Dropped Out -.07 .99 97 

Male Stayed Enrolled -.18 1.03 61 
Dropped Out .08 .79 14 

Feelings about 4-H Female Stayed Enrolled .15 .94 97 
Dropped Out -.13 1.05 34 

Male Stayed Enrolled -.15 1.06 61 
Dropped Out .04 .70 14 

Learning in 4-H Female Stayed Enrolled .30 .87 97 
Dropped Out -.21 .91 34 

Male Stayed Enrolled -.19 1.09 61 
Dropped Out -.09 .80 14 

Helping Others Female Stayed Enrolled .30 .87 97 
Dropped Out -.21 .91 34 

Male Stayed Enrolled -.19 1.0 61 
Dropped Out -.09 .80 14 

Planning &. Decision Making in 4-HFeiiiale Stayed Enrolled .23 .87 97 
Dropped Out -.16 1.00 34 

Male Stayed Enrolled -.10 1.05 61 
Dropped Out -.08 1.01 14 

Belonging in 4-H Female Stayed Enrolled .16 .90 97 
Dropped Out -.25 1.03 34 

Male Stayed Enrolled -.06 1.10 61 
Dropped Out -.16 .74 14 
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To further examine dififerences between females and males, independent sample t-

tests were conducted. Those /-test and values of significance were noted in Table 7. 

Gender dififerences were statistically significant at an a = .05, t> 11.961 for factors 

Feelings About 4-H, Learning in 4-H, Helping Others, and Belonging in 4-H. Again, the 

factor. Adults in 4-H was not statistically significant, nor was the factor, Planning and 

Decision Making in 4-H. 

Table 7 

Differences between Gender t-Tests 

Factors 
t Df 

Sig(2-
tailed Mean DifTerence 

Adults in 4-H 1.52 
255 

.13 .20 

Feelings ibout 4-H* 2.01 255 .05 .26 

Learning in 4-H** 3.23 255 .00 .41 

Helping Others ** 2.11 255 .04 .27 

Planning & Decision Making in 4-H 1.4 255 .16 .18 

Belonging in 4-H** 2.58 255 .01 .33 

Note: two-tailed. two-tailed 
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An ANOVA was conducted for females for the groups. Stayed Enrolled and 

Dropped out. hi Table 8, this variability between and within groups by females along 

with the F-test and the significance level was compared. The was set at .05 level. 

There were statistically significant differences between the two groups of females 

for the factors Feelings about 4-11, Learning in 4-H, Helping Others, Planning and 

Decision-Making in 4-H, and Belonging in 4-H at the F= 3.84, dj= 1,160, p <. 05. There 

was no statistically significance for the factor of Adults in 4-H for females between the 

groups. 

An ANOVA for the males between groups was performed with the results 

displayed in Table 9. There were no statistically significant factors between the male 

groups. 

Grade levels were placed into three categories: with "early" as S*** and d'*' grade, "middle" 

the V"* and 8*'' grade and "older" as the 9"* and lO*** grades. An ANOVA was conducted 

with the results found in Table 10. Statistical significance was noted for Grade for the 

factors. Adults in 4-H, Learning in 4-H, Helping Others, and Planning and Decision 

Making in 4-H. Belonging in 4-H was not statistically significant nor was Feelings About 

4-H. Further statistical tests were not conducted as cell sizes became too small for 

findings to be relevant nor significant so any interaction between grade, gender, and 

group was unable to be performed. 
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Tables 

AH AmafysisofVarlmmce Between Females 

Factors SV df ss MS F Sig. 
Total 161 162.72 

Adults in 4-H Between 1 1.08 1.08 1.07 .3 
Within 160 161.64 1.01 

Total 161 151.22 
Feelings About 4-H * Between 1 4.00 4.00 4.35* .04 

Within 160 147.221 .92 

Total 161 130.66 
Learning in 4-H ** Between I 8.7 8.7 11.41** .00 

Within 160 121.96 .76 

Total 161 139.45 
Helping Others** Between 1 5.58 5.58 6.67** .01 

Within 160 133.87 .84 

Total 161 144.64 
Planning and Decision Making Between 1 6.15 6.15 7.\0** .01 
in 

Within 160 138.49 .87 
4-H** 

Total 161 135.38 
Belonging in 4-H** Between 1 11.81 11.81 15.29** .00 

Within 160 123.58 .77 

F (1,160) 

3.84« 

6M** 

•p<.05, two-tailed. ••p<.01, two-tailed 
Eta-squared values ranged from .01 to .09 
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Table 9 

»fVmrUmet of Differences Between Males 

Factors SV df SS MS F Sig. 
Adults in 4-H Total 94 91.96 

Between 1 .02 .02 .02 .89 
Within 93 91.96 .99 

Feelings About 4-H Total 94 101.27 
Between 1 .001 .001 .00 .98 
Within 93 101.27 1.09 

Learning in 4-H Total 94 115.82 
Between I .01 .01 .01 .93 
Within 93 115.81 1.25 

Helping Others Total 94 113.16 
Between 1 .29 .29 .24 .63 
Within 93 112.87 1.21 

Planning St Decision 
MaUngin4-H 

Total 
Between 

94 

1 
110.4 
,77 .77 .66 .42 

Within 93 109.6 1.18 

Belonging in 4-H Total 94 114.4 
Between 1 .18 .18 .15 .70 

Within 93 114.22 1.23 

F(1.93) 

3.92* 
6.85*» 

•p<-05, two-tailed. ••p<.01, two-tailed 
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Tabic 10 

AiuifyslsofVarimee of Grades by Group 

Factors SV SS df MS F Sig. 

Adults in 4-H Between Groups 10.22 2 5.11 5.28 .01 

Within Groups 246.78 255 .97 

Feelings About 4-H Between Groups 3.69 2 1.85 1.86 .16 

Within Groups 253.31 255 .99 

Learning in 4-H Between Groups 6.09 2 3.04 3.09 .05 

Within Groups 250.91 255 .98 

Helping Others Between Groups 7.07 2 3.53 3.61 .03 

Within Groups 249.93 255 .98 

Planning & Decision Making in 4- Between Groups 15.53 2 7.76 8.20 .00 

H Within Groups 241.47 255 .95 

Belonging in 4-H Between Groups 5.11 2 2.56 2.59 .08 

Within Groups 251.89 255 .99 
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Qualitative Responses 

The Dropped Out group responded to a checklist of items as to the reason why 

they dropped out. They were able to also list other reasons not included on the checklist. 

After indicating either yes or no if that was a reason for dropping out, the participants 

were to circle the top reason they dropped out. Results are included in Table 11 of the 

checklist. 47 participants responded by listing other reasons. These other reasons were 

qualitatively analyzed and examined for common themes. Table 12 reflects the responses 

of Other Reasons grouped by themes. The number one reason is indicated also by 

number of responses. 
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Table 11 

Checklist Responses for Those Who Dropped Out 

Reason They Dropped % who said Yes % who said No 

Not Interested 28 72 

Friends did not belong 19 81 

Parent would not take me 5 95 

Not allowed to do leadership stuff 9 91 

Leader did not like me 12 84 

Learned all I want to 12 88 

4-H is for little kids 4 96 

Club not friendly 12 88 
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Table 12 

Other Reasons Listed by Partkipants for Dropping Out 

Theme Type of Responses #or 

Responses 

Top Reason 

# of responses 

Logistical 

Money/Resources 

Educational 

Relational 

Time/too busy 30 

Money or lack of resources 6 

boring/lack of activities 14 

Ignored/leader didn't like me/leader 27 

pushy/felt left out/no one my age 

adults were pushy/took 

over/disorganized 

16 

10 
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CHAPTERS 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

Purpose of the Study 

The purpose of the study was to investigate the differences that existed between 

youth who stayed enrolled and those youth who dropped out of the Pima County 4-H 

Youth Development Program. The study examined three hypotheses related to the 

differences between group, gender, and group and gender. 

Summary of the Study Procedures 

This quasi-experimental study utilized a one-shot case study. There were two 

groups, those who stayed enrolled and, those who dropped out. The entire population of 

dropped out was surveyed with 57 participants returning completed, useable surveys. The 

stayed enrolled group was 161 youth who were part of Pima County's replicated study of 

the National 4-H Impact Assessment. Youth between 5"* to 8'*' grades were surveyed to 

ascertain their responses for comparison. The questionnaire was essentially the same for 

the two groups with the exception of an additional checklist question for the dropped out-

group. Descriptive and inferential statistics were used to study the relationship between 

the participants. 
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Summary of Findings 

There were difTerences between the groups. Particular factors that were 

statistically significant between the groups were: Learning in 4-H, Helping Others, 

Planning and Decision Making in 4-H and Belonging to 4-H. There was no significance 

found between the groups for the factors of Adults in 4-H or Feelings About 4-H. There 

were differences between gender with statistically significant factors; Feelings About 4-

H, Learning in 4-H, Helping Others, and Belonging in 4-H. The factors. Adults in 4-H 

nor Planning and Decision Making in 4-H, were not statistically significant for gender. 

Females from the Dropped Out group had negative means compared to the females from 

the Stayed Enrolled group. Males fiY)m both groups did not have any significant 

differences on any of the factors and their means were both negative. For grade level 

with the three categories or "earl/XS to 6'*' grade), "middle" (T*** to S*** grade), and "older" 

(9'*' to lO"* grade), the factors of Adults in 4-H, Learning in 4-H, Helping Others, and 

Planning and Decision Making in 4-H were statistically significant. Belonging in 4-H 

and Feelings about 4-H were not statistically significant for grade and group. 

Discussion 

The factors that were statistically significant both for group and gender were; 

Learning in 4-H, Helpings Others, and Belonging to 4-H. Learning in 4-H is a factor that 

certainly supports Erikson's Industry vs. Inferiority stage as youth who have learned skills 

may become bored with the repetitious tasks and the lack of new learning. One reason 



110 

written by a dropped out study participant, as a filled in response for their dropping out 

was that 4-H was "boring, very boring, and very, very boring". 

The significance of the factors of Helping Others and Planning and Decision 

Making in 4-H suggests that youth who are entering middle school and transitioning to 

high school want or need more autonomy in decision making and are seeking also to 

make a difference by helping others. They want to move beyond the task of skill 

development and develop interpersonally. These factors might be influenced by the adult 

leaders' role. If the leader is restrictive and doesn't allow the youth to make decisions for 

their group or prescribes all the activities, then certainly 4-H wouldn't hold youths' 

attention. Youth who do not have much say or control in how or what the club does 

would have reason to drop out. Conunents that reflect youths' reasons for dropping out 

include "leader or parents wanting to control everything". With Vygotsky's zone of 

proximal development, the mediating mechanism of the "experienced learner", the adult 

volunteer, may inhibit and not allow the youth to progress on their own so they may 

internalize the skill. However, there were no significant findings overall for the factor, 

Adults in 4-H, to reflect youths' dissatisfaction with youth's attitude and woridng 

relationship with adults 

Gender differences were evident after examining the data. Boys, in general, do 

not have positive means for the factors regardless of the group they are in. For girls, it 

does matter which group you are in which is reflected in the differences of their means for 
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factors such as Learning in 4-H, Helping Others, and Belonging to 4-H. The factor. 

Feelings About 4-H appeared as a gender difiference but, then, did not appear when 

examining group differences. In neither comparison, for group or gender, did the factor. 

Adults in 4-H, appear. There was a statistically significant difference between groups for 

the factor, Planning and Decision Making in 4-H, yet, that factor did not appear as a 

significant factor for gender. 

It would seem that those youth who dropped out were dissatisfied with the 

planning and decision making they were allowed to do in 4-H. There may be an 

interaction effect for Feelings About 4-H since it only appeared as a factor when 

examining group and gender for females. This may reflect how the girls felt after they 

left 4-H and not be why they left. It is an area for fiirther study. The factor of Belonging 

emerges with both group and gender. From the checklist and the qualitative responses, 

relational responses would explain why youth dropped out based on the factor. Belonging 

to 4-H. They seek a sense of connectedness. If their fiiends are not involved, and, if the 

leader doesn't like them or they feel ignored, then they do not stay. They also indicate 

having someone their own age as important. 

Logistics also are a strong reason why youth drop out due to time constraints or 

they are just too busy. Yet, if one is participating where they do not feel a strong sense of 

belonging or connectedness, it's quite possible to "become busy" with other, more 

promising and fulfilling, activities. Females especially may find this as a reason to leave 
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if they do not have a connection. Males, on the other hand, appear to stay enrolled and 

have little difference in factors of Belonging to 4-H or Feelings About 4-H. This would 

certainly confirm the theories of both Erikson (1968) and Gilligan (1979) that stress that 

males pursue an identity that requires them to be separate and individual. They, however, 

appesat to drop out for the factor. Learning in 4-H. From Cartwright and Zander (1960), 

the group dynamics may be such that the negative forces are not quite great enough to 

leave so the group maintains membership. This may offer some explanation as to why 

there was not significant difference between males. A further study of males of a larger 

sample size might sift out additional factor differences between groups. 

Some youth feh quite compelled to write comments relaying why they felt they 

had to drop out and these responses usually centered on the adult in charge of the club. 

Others wrote about the competitiveness of the parents or other adults who detracted from 

the club. Yet, the factor of Adults in 4-H was neither significant for group or gender. 

One possible conclusion was the survey did not ask specific questions that would get at 

responses regarding youth's relationship with adults. 

There was a significant difference between grades. Main effects were observed as 

differences between groups of "early, middle, and older", yet, the sample size was not 

large enough to pursue differences between grade and gender and between grade and 

group. Further exploration of grade level by group and gender might provide interaction 

effects that are significant. 
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Conclusions 

Youths' needs as they transition through the Pima County 4-H Youth 

Development Program change. This change in needs is reflected in the difference 

between youth who continue to stay enrolled and those who choose to drop out. The 

youth cite a need for a shift in the leadership opportimities and sense of belonging. There 

q)pears to be little effect of the relationship with adults on whether they belong or drop 

out. There is definitely a gender difference between boys and girls who stay enrolled and 

those who drop out. Dissatisfaction was quite ^parent for those females who dropped 

out. Various qualitative reasons are listed though ones related to logistics and relational 

needs did appear as major reasons for dropping out. This study provides insight into the 

differences between youth of middle school age who are enrolled and who dropped out. 

Further studies will need to be conducted to provide the organizational changes necessary 

to meet the needs of youth as they transition from the concrete learner to the identity 

development stage. Also, the opportimity for the female voice needs exploration, as over 

50% of those dropped out were female. 

This study offers the potential to transform the 4-H youth development program. 

Additional studies of the aduh volunteer's role as they work with this age group could 

provide illumination toward the belonging needs of youth. These studies then might 

serve as a tool in determining the stage and level of involvement an adult volunteer has 

with youth. In van Linden and Fertman's model for adolescent leadership, an appropriate 
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fit for the volunteer could be constructed that has theoretical connections to Vygotsky's 

zone of proximal development with the adult leader's role transitioning as the youth 

learns and internalizes the skill. 

Reconunendations 

The 4-H Youth Development Program celebrates 100 years. It is certainly not the 

program it was at the turn of the century, and hopefully, will not be the same program at 

the next turn of the century. With the motto, 'To Make the Best Better", one would 

conclude that self-improvement is a task of the 4-H Youth Development Program. Since 

Pima County is a reflection of the county, state, and national program, recommendations 

are intended at all levels. Therefore, to truly maintain a research base for the program, it 

is recommended that the program examines the middle school needs of youth within the 

program and offer alternative programming choices. These might be in the form of clubs 

organized solely for the S"* to 8"* grade and conducted during or after school hours 

depending upon site and location. 

Furthermore, the program needs to consider offering opportunities for same-sex as 

well as co-educational programming in the context of projects. Youth would still have 

the opportunity to socialize but peiiiq}s could divide into groups by gender to perform 

skill development or to leam new skills such as leadership development. The groups by 

gender then could interact with their experiences and leam to share their experiences with 
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each other. This would allow for the identity development of both genders to develop 

under their ^parent differing developmental needs yet still offer the connectedness they 

all must have to transition to the stage of identity. This opportunity for parallel and 

connected developmental programming would reflect both the theoretical concepts that 

Erikson and Gilligan propose. It might also be of interest to observe whether there is an 

impact on the development of male identity with this type of programming from one of 

separate and individual to a more connected, relational identity developmental process. 

The logistical needs presented by youth who are too busy or have too little time suggests 

that programming for 4-H Youth Development needs to encourage flexibility and creative 

programming by offering short-term, up to six week experiential learning sessions. These 

short-term learning sessions would not be such the time commitment as the year-round 

program. Flexibility for content would also be recommended as youth need an 

environment that allows for groups to develop cohesiveness around serious topics and not 

only apparent skill development such as feeding an animal or baking a cake. The skills 

developed in the context of a group would enhance future leadership experiences. The 

opportunity to have older youth lead the groups would provide a cross-age or peer 

mentoring experience and strengthen the connectedness for youth as they transition from 

middle to high school in the 4-H Youth Development Program. This relational 

experience, mentoring, could provide the necessary sense of belonging that the females 

who dropped out need. And, at the same time, provide an opportunity for altruism and 
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connectedness for the Helping Others factor as well as the Feeling Good about 4-H factor. 

If the content of the short-term experiential learning offers a skill progression for growth, 

then youth want will be there as the program and content aren't boring or repetitious. The 

chance to interact with others will also increase those parts identifications that Erikson 

(1968) says youth need to integrate for their identity. And, being part of group enhances 

the compassionate, caring aspect that youth need to develop intimate relationships with 

others for future relationships. The National 4-H 100^ year celebration theme, '*The 

Power of Youth" certainly fits with this study, its results, and reconunendations to 

strengthen and develop youth. Though this study examined only the Pima County 

Extension 4-H Youth Development Program, there are implications for other levels 

within the 4-H Youth Development Program. Other youth-serving organizations, private, 

non-profit, and even faith-based may benefit from examining the needs of youth between 

S"* to 8"* grade. Youth development programs and agencies need to be cognizant of these 

youth's transitional developmental needs by gender as they develop programs to reach this 

age group of youth. 
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APPENDIX A SURVEY 



1 

4-H Youth Survey 

These questions will help us learn whot kids thought about 4-H programs. We 
need your help becouse YOU have porticipated in some kind of 4-H activity or 
program. 

Some of the sentences ask obout 4-K Other questions ask you for information 
about yourself. Pleosereodeoch question and think about your onswer. In alt 
cases we want your truthful, honest responses. 

This is NOT o test. There are no right or wrong answers. We want you to tell 
what you really feel. Your name will not appear on this survey. 

If you don't understand a question, please call (520)-621-7131. 

Some of the questions will osk you to reod a sentence and mark how much you 
agree or disagree with the sentence. 

For example, a sentence could soy. 'I like to eot pizza* If you like pizza, then you 
would 'Agree* with this sentence. If you REALLY like pizza, you would 
"Strongly Agree* with this sentence. 

Strw^y Dsagrcc Agrvc Strongly 
Disagree Agree 

I like to eat pizza. • • • • 

Another example sentence might be *I do NOT eat ice cream.* If you eat ice 
cream sometimes, you would 'Disagree* with this sentence. If you love ice 
cream and eat it a lot, you would 'Strongly Disagree* with this sentence. 

Strengly Disagree Agree Strongly 
Disagree Agree 

I do NOT eat ice cream. • • • • 

Again, if you have any questions about anything on this survey, please ask! 
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2 

Read each statement ant/mark how much vou earee or disagree with the sentence. 
Mrlien the sentence says "4-H" or ''4-H activities" think about all the 4-H activities you 

have done. If you've only done one program, base your answers on that. 

1. Adults in 4-H. These sentences ask you about the adults you have met in 4-H. These 
adults could be county ogents. local extension staff, volunteers, or a volunteer parent who 
leads 0 4-H club meeting. 

Strongly 
Dbogree 

Disagree Agree strongly 
Agree j 

A AduHs ki 4-H always listened to 
what Z have te say. 

• • • • 
B Adults in 4-H oxpeeted me to 

respect the feelings and property of 
others. 

a • a • 

C Adults in 4-H helped me to work 
with others as a teem. 

• • • • 
0 

1 • 
Adults in 4-H expected too much 
from me. 

a • a a 
E Adults in 4-H did NOT see problems 

from a kid's point of view. 
a • • • 

F 1 Adults in 4-H made mt feel good j about myself. 
a • • • 

6 i i 
Adults in 4-H helped me feel that Z 
can moke a difference. 

• a a a 
1 H 1 Adults in 4-H did NOT indudc me in j b9 decisions. 
' 1 

• • a • 
! Z 1 Z felt comfortoblc going to the 1 1 adults in 4-H for advice. 
' i 

a • 1 a 1 
• 



2. F«elinos obout 4-H 

Stroî y 
Diiagraa 

Oisogroa Agroa Stpoagly 
Agraa 

A Za 4-H Z felt that ft was safa ta try 
MW things. 

• a a • 
B ZR 4-H Z tritd MW thSngs without 

worryiî  about making mistolcas. 
a • • • 

C Za 4-H Z oftoa fait sinbairassad or 
put-down. 

a • • • 
D Z f«lt good duriî  4-H activitws. • • • a 
E Za 4-H Z got to kaow avsryoaa. • • a • 
F Z f«lt safa whaa Z do 4-H octivitias. • a • • 
« Za 4-H wa could work out our 

diffcrancos paacaAdly. 
a a • • 

H Paopla in 4-H ware nida. • a a • 
3. Lcamino in 4-H. 

Strongly 
Disagree 

Disogree Agree strongly 
Agree 

A Zn 4-H Tvt Icanwd how to find 
{nformation about topics that 
iatcrastad mc. 

• a a • 

B Zn 4-H Z explored my awn lattrcsts. a • a a 
C 4-H taught mc that I could solve 

problcim en my own. 
• • a a 

b X often helped others learn in 4-H. • • . • a 
E 4-H rewarded me for being 

suecessfjl. 
a • a a 

F Zn 4-H Z often tried new or 
different things. 

• a a • 
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4 
4. Helpt'iM Ottwrs. 

Strongly 
Diiogree 

Disogree Agree strongly 
Agree 

A 4-H taught iiw to help other p«epl«. • • a a 
B 4-H shoiMd IM woys to h«lp p«epl« hi my cemmuiiity. 

• • a a 
C 4-H shwMd mc that vohmtccring b 

impartaiit. 
a • a a 

D 4-H taught mt to b« imolvtd in my 
community. 

• • a • 
E Zn 4-H kids helped out in impertunt 

Myi. 
a • a • 

F 4-H helped mi to be a leader. • • a a 

5. Plonniiw and Decision Makino in 4-H 

Stroî y 
Disagree 

Disagree Agree strongly 
Agree 

A 4-H taught me that X could molte my 
own deeiiieiB. 

a • a • 
B 4-H taught me to do things on my 

own. 
• • a • 

C 4-H helped mc set goals. • a • a 
b 4-H helped mt develop a plan to 

reoeh my gools. 
• • a • 

E 4-H taught mc to be responsible for 
my actions. 

a • a • 
F 4-H helped mc to think through all 

choices when makinq a deeaion. 
• • • • 



5 
6. Monoino in 4-H. 

Strw^y 
Disagrea 

OiMgree Agree strongly 
Agree 

A X f«lt lk« Z bdongtd in 4-H. a • a • 
• All kMs tf kids wut tMlceim in 

4-H. 
• • • • 

C Both giHs Md beys could bo leaders 
hi 4-H. 

a • a • 
b My best fritads were ki 4-H. • • • a 
E Zn 4-H. both beys and 9k*b treated 

each etker with Nspeet. 
• • a a 

F Boys end jirls had equal chances to 
do overythiRg to 4-H. 

a • • a 
6 Z could count en others bi my 4-H 

group to help me. 
• a a • 

H 4-H helped me accept differences in 
others. 

a • • a 
Z Other 4-H kids cored about me. a • • a 

(y«u'rt almost donm! Just a ftm mors ûtsfieiisO 



QuaJtiow 4b«utVi. Tto hfor—tiow will hah la l—iiboiit1h««tudwWM>wfiD«d«iitlto ••>€». flaosc 
fill in yeur ewntr er eheek Kw box fer your respenee. 

8. Howeldoreyou? ycorsold 

9. What grade will yeu be in the foil of 20017 .firade in school 

10. What grade were yeu in when you first Started 4H? Srade 

11. Are you female or nule? 
Q Female 

• Male 

12. Which of the following best describes you? 

QAfrican American 

Qasioh American/Pacific Islander 

QCoucosion/White 

QNotive American (Tribe: ) 

QHisponic 

Qother (pleose specify ) 

•'.13. My friends are 

QMostly the some ethnic background as me 

C^Mostly a different ethnic background ttwn me 

•a mix of ethnic bockgrounds 

14. Which one of the following best describes your family (the people you live with)? 

•l live with my two parents 

•l live with one parent and one stepparent 

Qsometimes I live with my mother and sometimes Z live with my father 

•l live with my grondporents 

•l live only with my mother 

Ql live only with my father 

•l live with o guardion, relative or person(s) other than my parents or grondporents 

15. How long hove you been involved in onv 4-H activities or programs? 
Qless than 6 months Qmotc than 2 years 

•6 months - 1 year QMore than 4 years 

01-2 years QMore than 6 years 
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7 
16. Where do yw live? Check the box of your response Ask on adult if you ore not sure. 

QRuroi form 

QlUral non-fomi (less than 2,500 people) 

QTOIMIS (between 2,500-9599 people) 

QToims (more than 10,000 but less thon 50,000 people) 

•city over 50,000 

17. How did 4-H change your life? Or did it? 

18. There ore lots of reasons why people do not re-enroll in the 4-H Youth Development program. 
Please mark *YES* if it is a reason you did not re-enroll or *N0* if it wosn't a reason. You may 
write in other reasons that are not listed os your rcason(s) for not re-enrolling. 

Q Q My friends did not belong to 4-H. 

Gl Q My parents would not take me to 4-H. 

Q Q 1 was not allowed to do leadership stuff. 

Q Q My leader did not like me. 

Q Q I hod learned oil I wanted to leom about my projcct(s). 

Q Q 4-H is for little kids. 

Q Q My 4-H club was not friendly. 

Q Q Other reason(s): Please List. 

19. Please indicate your top reason for not re-enrolling in 4-H from the list obovc by putting a # 1 
beside that reason. 

YES NO 

Q Q I no longer was interested in 4-H. 

• •. 
• •. 
• •. 

CONeHATVLAUONS! You'nt cH dont! 
Thank You VERY Much for Amworkig Thoso Qutsfhtislll 
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APPENDIX B HUMAN SUBJECTS 



THtUMvusnvor 

Human Subjects Procecaon Program 

25 Sepiember 2001 
ARIZONA. 1350 N. Vine Avenue 

P.O. Box 2-IS137 
Tucson. AZBSTl-l-Sll 
(120] 6264721 

TOCSON ARIZONA 

Lisa Lauxman, Doctoral Student 
Advisor Jerome D'Agostino, Ph.D. 
4-H Youth Development, Forbes 315 
PO BOX 210036 

RE: HSC A0I.126 4-H YOUTH DEVELOPMENT BELONGING STUDY 

Dear Ms. Lauxman; 

We received your 25 September 2001 letter and accompanying recruitment flyer and copies of 
previously approved study materials for the above referenced project In order to target individuals 
who have not responded to initial mailings or for whom notiftcaUon has been received via tiw postal 
service of packet being non-deliverable, the original recruitment material has been enhanced with 
inclusion of a 'brightly' colored flyer and will again be mailed to them with an accompanying 
stamped self-addressed envelope - and if after one week there is no response, a follow-up postcard 
will be sent Approval for these changes is granted effective 25 September 2001. 

The Human Subjects Committee (Institutional Review Board) of the University of Arizona has a 
current assurance of compliance, number M-1233, which is on file with the Department of Health 
and Human Services and covets this activity. 

Approval is granted with the understanding that no furtherchanges or additions will be made either 
to the procedures followed or to the consent fotm(s) used (copies of which we have on file) without 
the knowledge and approval of the Human Subjects Committee and your College or Departmental 
Review Committee. Any research related physical or psychological harm to any subject must also 
be reported to each committee. 

A university policy requires that all signed subject consent forms be kept in a permanent file in an 
area designated for that purpose by the Department Head or comparable authority. This will assure 
their accessibility in the event that university officials require the information and the principal 
investigator is unavailable for some reason. 

Sincerely yours. 

Davie 

Chairtnon 

Human Subjects Committee 

DGJ:rs 

cc; Departmental/College Review Committee 

hiip;//vpr2.idinin.«uona.edu/huiiun.iubjects 
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THeUNNusnYor 

Hunun Subjects Prolntion Program 

9 August 2001 

ARIZONA. 13S0N. Vine Avenue 
P.O. Box 24SI37 
Tuaon.AZ8S72'«-S137 
(520) 62M721 

TUCSON AWZONA 

Lisa Lauxman, M.A., M3.A. 
Advisor Jerome D'Agostino, Ph.D. 
4-H Youth Development 
PO Box 210036 

RE HSC A01.126 4-H YOUTH DEVELOPMENT BELONGING STUDY 

Dear Ms. Lauxman: 

We received your research proposal as cited above. The procedures to be followed in this study 
pose no more than minimal risk to participating subjects. Regulations issued by the U.S. 
Department of Health and Human Services [4S CFR Part 46.110(b)] authorize approval of this 
type project through the expedited review procedures, with the condition(s) that subjects' 
anonymity be maintained. Although full Committee review is not required, a brief summary of 
the project procedures is submitted to the Committee for their endorsement and/or comment, if 
any, after administrative approval is granted. This project is approved effective 9 August 2001 
for a period of one year. Note: Errors indicated on recruUment letter must be corrected and 
submitted to iRB for approval prior to use. 

The Human Subjects Committee (Institutional Review Board) of the University of Arizona has a 
current assurance of compliance, number M-1233, which is on file with the D^artment of 
Health and Human Services and covers this activity. 

\ 

Approval is granted with the understanding that no further changes or additions will be made 
either to the procedures followed or to the consent fomi(s) used (copies of which we have on file) 
without the luiowledge and approval of the Human Subjects Conunittee and your College or 
Departmental Review Committee. Any research related physical or psychological harm to any 
subject must also be reported to each committee. 

A university policy requires that all signed subject consent fonns be kept in a permanent file in 
an area designated for that purpose by the Depanment Head or comparable authority. This will 
assure their accessibility in the event that university officials require the infomiation and the 
principal investigator is unavailable for some reason. 

.Sinppri^lv vnim 

cnaitman 
Human Subjects Committee 

David G. Johnsoa/M.D. 

DGJ:tl 
cc: Depaitmental/College Review Committee 

hup://vprl.a(lmin.aruona.cdu/hunMn_subjccts 
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