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ABSTRACT 

The focus of this study was the perceptions of preservice teachers regarding the 

major contributing factors in their construction of identity as readers. I wanted to 

explore their lives as readers and what factors, such as parental and family interactions, 

the telling and reading of stories, and the role of a children's literature course, influenced 

their reading. 

Qualitative methods of research and case study were used in the study. A series 

of three initial interview protocols, as well as a follow-up interview, were the primary 

sources of data collection. Secondary sources of data included mid-term self-evaluations, 

mid-term discussions, final self-evaluations, literacy memories, reflections, major inquiry 

project, and teacher field notes. Analysis of the data included color-coding and several 

levels of data analysis to identity important themes and categories that resulted from the 

data collected. The research questions that guided the study were; (1) What are the 

preservice teachers' perceptions of themselves as readers? (2) How have their identities 

as readers evolved and what factors do preservice teachers identify as influencing them as 

readers? (3) What is the influence of the LRC 480 children's literature course on their 

identities as readers? (4) What are preservice teachers' understandings of the role of 

children's literature in literacy development at home and in school? 

The findings of the study demonstrated the positive influence of several factors in 

the lives of the four preservice teachers that participated in the study. These factors 

included the importance of family involvement in reading; early reading activities; the 

reading and telling of oral histories, traditions and family stories, and exposure to 



children's literature, including multicultural literature and the LRC 480 children's 

literature course which included literature discussions, resources, reading and learning 

strategies. 

The preservice teachers grew as readers during the children's literature course. 

They discovered new insights into the reading process and have constructed positive 

attitudes toward reading. In addition, they have constructed new beliefs about reading 

and the teaching of literature to children as a result of their literacy experiences during 

their lifetime and the children's literature course. 
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CHAPTER 1 

INTRODUCTION AND OVERVIEW OF THE STUDY 

" I m m e d i a t e  r e w a r d  i s  t h e  o n e  d e p e n d a b l e  c r i t e r i o n  f o r  d e t e r m i n i n g  w h y  p e o p l e  c h o o s e  t o  

r e a d .  B e y o n d  t h a t ,  i t  i s  i m p o s s i b l e  t o  p r e d i c t  h o w  a  p a r t i c u l a r  r e a d e r  w i l l  b e  a f f e c t e d  b y  

p r i n t .  "  ( T u n n e l l  &  J a c o b s ,  2 0 0 0 ,  p . 4 )  

This statement about readers makes me wonder what influences someone to 

become a reader and enjoy reading. I remember some of the things that made me become 

interested in reading as a child and young adult. My parents reading to me, looking at 

pictures in books, and reading comic books were all positive influences on my 

construction of identity as a reader. These are just a few of the influences that affected 

me as a reader. There are many more, especially the exposure to children's literature 

during my college career which has been a major influence on my life as a reader. 

My exposure to children's literature was enhanced during my teaching of a 

children's literature course to undergraduate preservice teachers at the University of 

Arizona. As I was teaching the children's literature course, the preservice teachers 

shared their perspectives and differing views as readers. Over time they seemed to 

change as readers. These observations led me to the research focus of my study; to 

explore the preservice teachers' perspectives of their construction of identity as readers of 

literature. I became interested in exploring the lives as readers of four of the preservice 

teachers who showed important changes as readers. I wanted to study the factors and 

elements that influenced their reading attitudes and evolvement as readers. 1 wanted to 
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know how they became the readers they are today and explore the factors that have 

influenced their reading development. 

Several of the preservice teachers demonstrated noticeable changes as readers 

during the semester. The preservice teachers were introduced to a wide variety of 

children's literature and reading and selection strategies, and were involved in many 

group activities and literature discussions that focused mainly on children's literature. I 

wanted to leam about their reading preferences, habits, and experiences and also explore 

the influences that have made an impact on their reading lives as well as leam about their 

current lives as readers. My focus was on their evolvement and practices as readers of 

literature. 

My wife and I believe that reading to children at an early age enhances literacy 

skills and achievement. As such, I wanted to know what the preservice teachers 

perceived to be major contributing factors in their constraction of identity as readers of 

literature, beginning with their early childhood to the present. My intent was to study 

their lives as readers and the factors, including parental and family interactions, the 

telling and reading of stories, the role that the children's literature course played in their 

reading development, and other important elements that influenced their reading. 

Background of Researcher 

It has been my professional objective to obtain a teaching and research position in 

a university or college that will allow me to use my education, especially in 

language/reading/culture and multicultural and bilingual education, to enhance the 

academic achievements of students. 



20 

I have a soUd administrative foundation of over 15 years of practical experience 

and a strong educational background in Business Administration and Language/ Reading/ 

Culture and Bilingual/Multicultural Education. 

Since I moved from Panama, where I was bom and raised, I have changed 

direction in my professional goals and aspirations. I have pursued higher education at the 

University of Arizona with a focus on Language, Reading and Culture, as well as 

Bilingual/Multicultural Education and Education Administration. My major field of 

study in my Ph.D. doctoral program is Language, Reading and Culture and my minor is 

Education Administration. I obtained my Bachelor of Science Degree in Business 

Administration and my Masters Degree in Bilingual/Multicultural Education at the 

University of Arizona. 

As a graduate student I have been fortunate enough to become involved in 

teaching at the Department of Language, Reading and Culture (LRC) at the University of 

Arizona. I was the Co-Instructor and Facilitator of the Doctoral Orientation Program of 

the College of Education, LRC Department during the Fall 2000 semester. I was 

responsible for providing an orientation program for incoming graduate students of the 

LRC Department. The orientation program included visits and meetings with important 

campus-wide resources such as the Library, Technology and Computer Center, and other 

important resources and information that will enhance the educational experiences of the 

graduate students at the University of Arizona. 

I was also the Instructor of the Children's Literature in the Classroom (LRC 480) 

course at the College of Education, LRC Department, University of Arizona during the 



Fall 2001 semester. I am also an Adjunct Instructor at Pima community College- Desert 

Vista Campus in Tucson, Arizona. I taught an introductory Reading course (REA 071) 

for mainly second language learners during the Fall 2002 semester. 

It was through my teaching of the children's literature course that I decided to 

focus my dissertation on the construction of identity as readers for four of the preservice 

teachers who were in my class. As a teacher researcher I embarked on my exploration of 

the reading lives of the preservice teachers. Through my experiences during my Masters 

degree program, I learned how to become a teacher researcher. These skills and practices 

were enhanced by some of the research courses that I took during my program. The most 

significant of the research courses was LRC 578 Field Experience course taught by Dr. 

Luis Moll and Dr. Norma Gonzalez, EDUC 601 Qualitative Methods in Education taught 

by Dr. Dana Fox and Nancy Farhat, Doctoral Intern; and EDUC 500 Disciplined Inquiry 

taught by Dr. Wilbur Ames. These courses provided me with the essential skills and 

techniques to conduct field research. 

The Field Research course taught by Dr. Moll and Dr. Gonzalez was especially 

beneficial to me as a teacher researcher. The main components of the course in Field 

Research included fieldwork, field notes, oral reports of the progress of the research, and 

final case analysis. These were very useful experiences that have enabled me to conduct 

fieldwork research. I was introduced to the different methodologies employed in research 

such as participant observation, interviews, and surveys through active discussions and 

analysis. The course also enabled me to develop a case study in which I was able to 

identify a family or household to visit and study ethnographically, to collect pertinent 
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date, to analyze the data, and make a final case study report. As a result of this new 

knowledge in research methodologies and techniques, I decided to do a case study 

focusing on four preservice teachers in my children's literature course. 

Overview of the Study 

Based on this background, I decided to engage in a qualitative research study of 

four preservice teachers who participated in the Children's Literature in the Classroom 

(LRC 480) course at the University of Arizona. I decided to use a series of initial 

interviews and a follow-up interview as my primary sources of data. Secondary sources 

Tof data collection included self-evaluations of the preservice teachers, reflections, major 

inquiry projects, literacy memories and teacher field notes. The specific research 

questions that guide this study are: (1) What are the preservice teachers' perceptions 

of themselves as readers? (2) How have their identities as readers evolved and what 

factors do preservice teachers identify as influencing them as readers? (3) What is 

the influence of the LRC 480 children's literature course on their identities as 

readers? (4) What are preservice teachers' understandings of the role of children's 

literature in literacy development at home and in school? 

This study focused on the perceptions of preservice teachers regarding reading 

literature and their construction of reading identity in their lives. It also focuses on the 

major contributing factors and influences on their identity as readers. 

The chapters in this dissertation provide an in-depth look at the reading lives of 

four preservice teachers and findings and implications regarding the preservice teachers 

as readers. Chapter Two presents the review of research literature that informs the study. 
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The three main focal areas of the research literature are: reading attitudes of adults, 

teachers and preservice teachers, research on children's literature courses, and children's 

reading development. 

Chapter Three contains information regarding the research methodology used in 

the study. Included is an introduction, statement of research focus and research questions 

used to guide the study, sources of data, the overall plan for data analysis including the 

coding of data and identification of major topics and categories, and a final analysis of 

data reflecting the trustworthiness of the study. 

Chapter Four focuses on my life as a reader and is intended to provide a sense of 

how my experiences have shaped my perspective on reading. It also includes a 

description of the LRC 480 children's literature course that I taught in order to provide 

context for the case studies to follow. It contains important factors that influenced my 

evolving identity as a reader, the influence of the children's literature courses in my life, 

and the role of books in children's lives and in my own teaching. 

The next four chapters focus on the case studies of the preservice teachers in the 

study. Chapter Five presents the story of Paula. It includes the factors and major 

influences on the reading life of Paula, including the influence of the children's literature 

course and role of books in children's lives at home and school. 

Chapter Six presents Bina's identity as a reader. The major factors that have 

influenced her evolvement as a reader includes family influences, school and other 

factors, such as the impact that the children's literature course has made in her life as a 

reader and the role of literature at home and school. 



Chapter Seven presents the story of how Ron became the reader he is today. 

Factors that influenced Ron as a reader include family influences, school, the children's 

literature course, and the role of books at home and school. 

Chapter Eight reflects Joe's story as a reader. Factors that influenced Joe's 

evolving reading identity include family, school influences, the children's literature 

course and it's impact on his reading life, and the role of books in children's lives at 

home and in the classroom. 

Chapter Nine presents a cross-case analysis of the major topics and categories 

identified across the case studies of the preservice teachers. Data and information is 

analyzed from each of the case studies by major topics and a discussion of these topics is 

presented at the end of the chapter. 

Chapter Ten presents important findings, themes and implications resulting from 

the case studies of the four preservice teachers. Important areas that are addressed 

include exposure to children's literature, children's literature courses, use of multicultural 

literature, importance of family involvement, early reading activities, establishing a 

community of learners, reading and telling of oral histories and stories, and teacher 

research. The major themes that were identified from the case studies were (1) preservice 

teachers showed different paths to success in literacy, and (2) the opportunity to choose 

quality literature to read and discuss within a community of readers had a significant 

influence on preservice teachers' perspectives about reading. These themes integrated 

the topics and categories that were identified from the research questions that guide this 

study. 
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CHAPTER 2 

THEORETICAL FRAMEWORK OF THE STUDY 

Review of the Research Literature 

Given my research questions, several areas of professional literature inform my 

study. The literature and research related to this study include the following major areas: 

(1) Reading Attitudes of Adults, Teachers and Preservice Teachers; (2) Research on 

Children's Literature Courses; and (3) Children's Literacy Development. Other research 

is integrated and referenced throughout chapters in this dissertation. 

Reading Attitudes of Adults, Teachers and Preservice Teachers 

The attitudes of adults, teachers and preservice teachers regarding reading are an 

important component of this study because it informs my analysis of how the attitudes of 

the preservice teachers in the study influence their perspectives of themselves as readers. 

According to Carta (1979), there is a lack of studies that relate directly to teacher skills 

and reading interests and attitudes. More research is needed regarding the attitudes that 

adults, teachers and preservice teachers have about reading and literacy development. A 

dissertation by Carpenter (1997) provided me with a large amount of information 

regarding the reading attitudes and perceptions of preservice teachers dealing with 

reading. She made reference to how attitudes towards reading are influenced by the 

personal purposes for reading. Reading attitudes are influenced by positive encounters 

with reading. 

During the children's literature course that I taught, I realized the importance of 

my students' beliefs and attitudes towards reading. The following research helps me to 
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think about the assumption that reading and Hteracy development are influenced by our 

beliefs, attitudes and practices. It is important that preservice teachers have positive 

attitudes about reading in order to enhance literacy learning, reading and teaching. 

Reading attitudes affects teaching and literacy achievement. 

Encouraging students to take an active role in their learning, as well as 

constructing a positive learning environment in the classroom are beliefs that I tried to 

implement in my course to encourage students' positive attitudes. According to Dewey 

(1938), teachers need to encourage their students to take responsibility for their work in 

the classroom. 

During the course I tried to develop a positive learning environment for the 

preservice teachers that would motivate them to read and interact with one another, learn 

from each other, and reflect on the readings. Barmore and Morse (1979) add that 

teachers believe in the value of constructing a learning environment that will stimulate 

students and build an interest in their reading. Students must feel comfortable, safe, and 

free to share their thoughts, reactions and insights to readings with the teacher and their 

peers. Teachers are able to reinforce the reading habits of students by providing them 

with opportunities to talk freely and openly, as well as to reflect and discuss books. 

These reflective practices in the classroom promote literacy learning. Richert (1992) 

found that beginning teachers believed in the importance of learning the skills and 

attitudes required for reflective practice in order to teach thoughtfully. 

Several researchers (Allen, Freeman, Lehman and Scharer, 1995; Marshall, 2000) 

have focused their research on the perceptions that teachers have regarding reading and 
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the impact of children's literature. They studied how teachers are able to interpret picture 

storybooks and to decide about the literature to use with children. Selecting quality 

picture books and children's literature must take into account teachers' beliefs and 

practices. 

Teachers' attitudes and beliefs result in goals and objectives that are identified in 

order to successfully influence students to become readers. According to a study by 

Roeder and Lee (1979), one of the main goals of a teacher is to motivate students to read 

for their own enjoyment. By reading on a regular basis teachers can provide students 

with a wide variety of literature and enhance their interest in reading. 

Clandinin (1992) contends that when teachers make meaning of their life 

experiences, they draw attention to the ways their pasts are connected to the present and 

future. Barnes (1992) goes on to state that the reading attitudes of teachers and other 

educators are likely to be influenced by their age, stage in professional teaching career, 

gender and level of specialization. Teachers' attitudes and practices are seen differently 

in primary and secondary schools. These differences are a result of mainly the subjects 

being taught. 

Short, Harste & Burke (1989) state that teaching as inquiry is a focal point of a 

teacher's current knowledge and beliefs. Teachers are able to translate their beliefs into 

actions and practices. I took time to reflect upon and examine my teaching practices and 

literacy experiences to enhance the reading experiences of my students and hoped that 

my students would reflect on their beliefs as readers to influence their future teaching. 
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Hickman and Cullinan (1989) state the teachers are key players in children's 

abilities to read, talk about books, and enjoy literature. Reading attitudes of teachers, 

including preservice teachers, and adults are vital in the literacy development of children. 

Since they have great influence on children, teacher and adults need to be caring and 

well-informed guides for the literacy behavior of children. They need to be readers and 

be involved in all aspects of literature learning, such as through talk and responses to 

literature. Both students and teachers can leam to enjoy books by constructing a 

community of readers through reading and active literature discussions (Hickman and 

Cullinan, 1989). 

Teacher attitudes toward the importance of creating a community of readers is 

essential for learning as well as for reading enjoyment and literacy development by 

students and teachers at any level (Whatley and Canales, 2002). Another important 

assumption that I made is that teachers can create a positive learning community by 

reading and talking about literature to their students and helping them read for enjoyment. 

Teachers' attitudes and beliefs have to be taken into consideration when creating a 

classroom community. It is the first step teachers at all levels, including preservice 

teachers, can take to help students realize their goals and fiill academic and reading 

potentials (Whately and Canales, 2002). In addition, students need to take responsibility 

and ownership for their learning. This can be accomplished if teachers can provide their 

students with meaningful learning experiences (Woods, 1988). 

Lickteig (1975) provides additional research on teacher attitudes regarding 

reading and practices in the classroom. In order to implement a quality children's 
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literature program that will influence the reading achievement of students, the teacher 

should be well acquainted with children's books. The teacher should be willing to share 

and talk about literature experiences and readings with the children in the classroom. 

Teachers need to encourage their students to read for enjoyment and recreation. 

Several suggestions that are offered regarding important teacher attitudes and 

practices concerning reading include the importance of knowing who their students are, 

where they came from, what are their interests, and differing perspectives. Teachers 

should familiarize themselves with their students, as well as a wide variety of genres and 

types of children's literature; reading children's books on a regular basis; selecting books 

that guide students in appreciating literature and that challenge them intellectually. 

During the children's literature course that I taught, preservice teachers 

participated actively in discussions and reflections regarding literature. They were 

required to maintain a resource portfolio of journal entries, reflections, annotated 

bibliographies and reading records. They also had weekly literature circles and class 

discussions. I took an active role in encouraging my students to learn from each other 

through discussions. I also reflected on classroom observations to enhance my teaching 

practices. O'Keefe (1996) contends that teachers live and learn with students. Teachers 

are "kidwatchers." This is an important role of the teacher. Teachers are able to think 

about students from a learner's perspective. They rely on observations, discussions, and 

examination of journals, notebooks and logs. Teachers provide students the opportunity 

to write and publish journals, as well as to participate in group conversations, individual 

reading and literature circles. 
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An important attitude that some teachers have developed in recent years is the 

need for inclusion of literature that takes into account cultural differences and 

perspectives. Teachers realize the importance of including literature that is representative 

of all cultures and peoples from all walks of life (Allen, Freeman, Lehman and Scharer, 

1995). In a study by Smith, Greenlaw and Scott (1987), minority groups were found to 

be underrepresented in the selection and use of books in the classroom during read aloud 

sessions. Ethnic minorities, people with physical and mental disabilities, and other 

underrepresented groups of people such as the elderly and women, were often depicted in 

negative overtones. This research may serve to provide insights into teacher beliefs about 

the importance of selecting books that are representative of all cultures in order to 

promote reading achievement, especially of underrepresented groups of students. In the 

case of my children's literature course, I believed it was important to introduce the 

preservice teachers to literature that included different cultures and people from all walks 

of life. 

Another common belief of teachers regarding reading is the need to provide a 

positive literary climate where students and adults can strive to succeed as readers. 

Teachers can earn the trust of their students if they respond to their needs by exploring, 

not judging, answers they do not understand. Responses to children's comments are 

needed (Spiegel, 1996). 

Similarly, in a study by Goodlad (1990), teacher attitudes about reading were 

influenced by absorbing and knowing what is successful with children's and adult's 
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reading development in the classroom. Internalization of being a teacher is enhanced by 

absorbing those successes achieved in the classroom. 

Another of my beliefs is the need of teachers to know that children and adults 

may bring differing views and perspectives regarding the children's literature that 

teachers read and enjoy. Not all students like the same books that teachers enjoy reading. 

Teachers must be aware of these differences before deciding on what children's literature 

to use in their classrooms. Additionally, teachers are able to serve students better if they 

take into account the different perspectives and prior knowledge in the home community 

of students. (Smith, Greenlaw and Scott, 1987; Cazden (1988). My students did not 

always enjoy the same books that I introduced to them during the course. I respected 

their differing views and also tried to introduce books that reflected on their culture. 

My research provides important insights on creating positive learning 

environments and communities that promotes cultural diversity. Several researchers 

(Dahl & Freppen, 1995; Moll, 1998; McDiarmid, 1992) have done research in preservice 

teacher education and they contend that it is important for teachers to create a classroom 

culture that recognizes and accepts cultural diversity in the classroom. Teachers and 

preservice teachers need to be aware of differences in cultures and beliefs among their 

students. Our society is becoming increasingly diverse and educators need to recognize, 

understand, embrace and build upon these differences. 

The importance of engagement is a common belief among adults, teachers and 

preservice teachers. In order for preservice teachers and teachers, as well as parents, to 

enhance the literacy achievement of children, issues of engagement and motivation need 
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to be considered. Research by Guthrie and Wigfield (2000) focuses on the issues of 

engagement and motivation in children's reading achievements. Engagement is 

necessary in order for children to achieve reading comprehension and knowledge 

acquisition. Children are able to sustain their reading practices if they are engaged and 

motivated to read. 

In order to motivate the preservice readers and enhance their reading enjoyment, I 

engaged them in numerous readings and literature discussions. According to Guthrie and 

Wigfield (2000), teachers believe they can enhance the students' knowledge and 

achievement if they can increase their engagement to literature. In order to maintain 

enjojonent of reading for students, sustained experiences and the perception of 

motivation-enhancing contexts is required. 

Teachers and preservice teachers' attitudes and beliefs about the importance of 

motivating children to engage in voluntary reading practices is another area to be 

considered in literacy development. Carpenter (1997) states that there are few studies 

that deal directly with issues of voluntary reading regarding preservice teachers. 

Therefore, she comments on the difficulty of making concrete conclusions regarding the 

voluntary reading of preservice teachers. 

Teachers bring with them a wealth of prior experiences in their early childhood 

schooling that affect their own teaching practices and beliefs. Carter (1994) states that 

teachers accumulate basic knowledge, beliefs, attitudes, and cultural norms about 

teaching and learning at an early age. Similarly, a study by Lortie (1975) contends that 

the private experiences of teachers in their education have an important influence on 
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them and their future teaching. The context of teacher preparation courses vary 

accordingly with the instructor. For that reason, Lortie (1975) goes on to state that 

teacher preparation courses are not as influential as the teacher's own school experiences. 

It was evident that teachers consider the influence of former teachers as very important in 

their teaching. Teachers cormected their current practices with their former teachers and 

the school experiences they encountered in their early education. Teachers refer to their 

private experiences as beginning teachers as an important factor in their development as 

teachers. 

An assumption is that teachers need to be aware of the value of voluntary reading. 

During my class, 1 encouraged the preservice teachers to become voluntary readers, to 

become lifetime readers, and to read outside of the class. The following research may 

serve to promote the need to become voluntary readers. 

Morrow (1991) contends that an important belief is the value of voluntary 

reading. Morrow (2003) believes that a high quality reading program should include the 

promotion of voluntary reading. Educators should strive to develop voluntary readers 

who engage in a lifelong commitment to reading and reach their fullest reading potential. 

It is important for students to develop into lifelong, voluntary readers. 

According to Morrow (2003), teachers' attitudes towards making students lifelong 

readers is of great importance. Students can be motivated to read when they are provided 

with opportunities to read and discuss literature. Elements that teachers can use to 

motivate their students to read include discussion of the meaning of the story, using 

children's literature in the teaching of content area, using read aloud sessions, scheduling 
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recreational reading, doing activities that complement the story, asking children to reflect 

on the books they read, asking children to write their own stories, and maintaining a 

classroom library. 

Promoting and encouraging reading in my classroom was a vital component of the 

children's literature course that I taught. The preservice teachers were exposed to a wide 

variety of literature from different genres that encouraged reading. Irving (1980) states 

that teacher attitudes and beliefs play a critical role in stimulating and encouraging 

children to become voluntary readers. Their attitudes help create a classroom setting that 

encourages reading. Children can become voluntary readers depending on how they live 

and learn in the classroom. 

Similarly, Morrow (2003) states that children are more apt to become voluntary 

readers if the teacher can provide them with a positive reading environment. Teachers 

can influence children's reading attitudes toward reading by creating a classroom setting 

that encourages and supports reading, literacy activities, and skill development. 

I strongly believe in the importance of promoting reading practices in the 

classroom. Morrow (2003) states that in order to validate the importance of developing 

voluntary readers, educators need to investigate how to better promote and implement 

reading practices as an integral part of a reading program. Voluntary reading must be 

given priority in literacy instruction. Several components of a reading program include: 

implementation of appropriate instructional activities, allocation of resources, preparation 

and training of preservice and inservice teachers, and providing mutual support to 

teachers, parents and administrators. 
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My experiences in educational and teaching programs at the university have 

helped me develop teaching practices that I employed in my children's literature course. 

Similarly, some of the preservice teachers wrote in their reflections of the value of some 

of the teaching strategies used during the course. Successful education programs are 

influenced by students' beliefs and attitudes regarding the value of teacher education. 

Research on Children's Literature Courses 

Research on children's literature courses is another important component of my 

study. Children's literature courses played an important part in my construction of 

identity as a reader. I also wanted to explore the research literature on the influence of 

children's literature courses on the reading lives of the preservice teachers. 

Preservice teachers in the study were introduced to important elements and 

components of the field of children's literature during the LRC 480 course in the Fall 

2001 semester at the University of Arizona. They were made aware of the importance of 

children's literature in the promotion of literacy. The preservice teachers were 

encouraged to identify connections between children's literature and children. 

Discussion and talking about literature in the classroom was a key component of the 

course. Preservice teachers learned how to respond to and discuss literature. Wade 

(1994) states that the way we read literature and how we share the literature with others is 

what we value about literature. Another important aspect of the course was the 

introduction of various genres of children's literature, including multicultural literature. 

Students also explored criteria for rejecting/selecting children's literature in the 

classroom, including censorship. 
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How children read and how teachers present work and activities in their 

classrooms are important components of a children's literature course. Preservice 

teachers need to make connections between children's literature and children. They need 

to realize that inclusion of good children's literature in the classroom will improve the 

literary experience of both teacher and student and that discussions and talking about 

literature is important for children's literacy development (Stasz and Bennett, 1997). 

DeLapp (1989) found that teachers can extend their knowledge and understanding 

of children's literature and language learning through children's literature courses and 

exposure to different types of children's literature. Teachers need to find ways to support 

their students' own choices as independent readers. 

Marshall (2000) stresses the importance of the need for more studies that include 

multiple and informed sources, such as library sciences, education and English working 

together to enhance scholarship and literacy development. 

The LRC 480 children's literature course helped preservice teachers discover 

meaning making through reading children's literature. Hade (1994) emphasizes the 

importance of providing children's literature courses that help the students acquire 

independence and be readers in control. Preservice teachers need to be taught to fit 

literature into visions of education. Little attention has been given to research on 

teaching children's literature to preservice and inservice teachers. Preservice teachers 

taking children's literature courses need to be introduced to rationalized reading 

instruction, instead of controlled, de-skilled education. It is important to teach reading 

children's literature instead of teaching children's literature (Hade, 1994). Teaching 
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students to develop a sense of personal authority and meaning making through reading 

enhances their discovery of the possibilities of literature. 

Other research in children's literature that I explored focused on visual literacy, 

illustrations and elements of design and art in picture books. Goldstone (1989), Lechner 

(1993), Shulevitz (1985), Kiefer (1982) and Lacy (1993) provide important insights on 

the important role that illustrations and visual literacy play in the literacy development of 

children. 

Immersing Preservice Teachers into a Wide Variety of Literature 

The LRC 480 children's literature course that I taught was a very rewarding 

experience for me. Not only did I learn more about children's literature and the different 

genres and types of books that are available to students, but my students were also 

introduced to these wonderful children's books. Some of the preservice teachers did not 

know there were so many different types of children's literature available. 

Lynch-Brown and Tomlinson (1993) provide an excellent description of the 

different categories of children's literature. These include poetry, picture books, 

traditional literature, modem fantasy, realistic fiction, historical fiction, non-fiction, and 

multicultural and international literature. Children are more open to explore a greater 

variety of genres of literature than many adults will accept, such as poetry, folk tales, 

adventure and fantasy stories. 

These different genres and types of books that were introduced in the children's 

literature course proved to be a valuable literacy experience during the course of the 
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semester. Exploring each of these types of children's books promoted learning and 

reading improvement opportunities for the preservice teachers. 

My research focuses on the use of a wide variety of literature in the classroom and 

may serve to enhance the understanding of its influence on literacy achievement. 

Children's literature courses promote content area learning. According to Hickman and 

Cullinan (1989), introducing students to children's literature encourages learning in all 

contentareas such as science, social studies, history, etc. As a result of courses that focus 

on discussion of children's literature, critical thinking is encouraged. Critical thinking is 

promoted through the use of fiction and non-fiction literature in the different content 

areas. Readers are able to compare, evaluate, and make informed choices through the use 

of children's literature. Different perspectives and ways of organizing and selecting 

information are made possible by reading the different genres and types of children's 

books in the classroom. 

Children's literature courses should provide students with quality children's 

books that offer enjoyment and valuable insight into the human condition. By doing so, 

students can enhance their literary awareness and develop their own personal preferences 

for the types and genres. Children's literature courses allow students to interact regularly 

with literature that will develop their reading skills and enjoyment of reading. The quality 

of literature offered in children's literature courses is determined in part by originality, 

importance of ideas, and the imaginative use of language (Lynch-Brown and Tomlinson, 

1993). 
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Preservice teachers in my class read extensively during the semester. They were 

provided opportunities to browse through and read from many different genres and types 

of children's literature. The following research pertains to the importance of immersing 

students in intensive reading experiences of literature. According to Short & Kauftman 

(1988), curriculum should reflect the students' life experiences by providing 

opportunities for engagement in uninterrupted experiences with reading and reflecting on 

their learning. Speigel (1996) suggests that students need to be provided with intensive 

reading experiences that allow them to enhance their fluency and proficiency in reading. 

Planning a successful children's literature course should provide a classroom 

environment that allows students to be immersed in good literature. Students should hear 

literature that is read aloud on a regular basis. Daily read alouds, ample quantities of 

good children's literature, daily silent reading activities, opportunities for students to 

select their own children's stories to read, and daily opportunities to share, respond to and 

discuss literature are key elements in a successful literature-based classroom. 

Children's literature courses should immerse students in a multitude of reading 

materials and literature that are highly accessible to them. Students should be provided 

opportunities to read, talk, listen, question and reflect on children's literature (Revel-

Wood, 1988). 

Brett (1989) believes that through children's literature courses, students can 

recapture their experiences of childhood. Children's literature courses can provide a 

great deal of information regarding literature on different people, cultures, places, and 

things. 
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Response to Literature 

During the children's literature course, preservice teachers were asked to 

participate actively in literature circles and discussions. The following studies focus on 

the response to literature and provide insight on how preservice teachers can enhance 

their reading experiences and learning. 

An important aspect of any children's literature course is the inclusion of 

conversations/discussion regarding books and stories that draw on the strengths and 

experiences of both teacher and students. Mathis (2001) states that responding to stories 

enables teachers and students to make sense of, evaluate and integrate experiences and 

helps transform the present and shape the future. It is through story that we are able to 

communicate, share opinions, values and experiences. 

Mathis (2001) states that through literature discussion, teachers are able to 

identify and list books that support their thinking about culture and would be of great 

influence to their students. Impressions regarding the literature discussions should be 

noted in journal entries of the teachers. 

Discussing and responding to literature played an important part of the learning 

experience among the preservice teachers in the LRC 480 course. They learned by 

sharing and discussing readings with one another. Story is a powerfiil source of cultural 

understanding and it is through sharing that we can learn from each other and create an 

effective learning environment (Mathis, 2001). 

Stasz and Bermett (1997) suggest that students who read a variety of children's 

literature, such as fairy tales, poetry, and picture books, are able to discuss literature in a 
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meaningful way. This can be done by using, for example, traditional fairy tales. 

Students read and critique a number of picture books before they attempt to write their 

own picture books. Preservice teachers from the LRC 480 course were given the 

opportunity to read and critique children's books trom different genres before creating 

their own picture books. They were introduced to many authors/ illustrators and learned 

about the structural elements of children's literature and different mediums used in 

illustrations. Group discussions and responding to readings were important aspects of the 

course. 

Rosenblatt (1938) suggests that responses to literature are comprised of 

memories, perceptions, and values that are formed between the text and reader. It is 

through the personal connections reflecting all aspects of our lives that we can make 

meaning of what we read. Readers bring their own experiences and connections that 

influence their interpretations and perceptions of the story. This results in differing 

interpretations of a single text by readers. We interpret what we read in the literature and 

enhance our understanding through discussions (Stasz and Bennett, 1997). The interest 

of students in reading can be enhanced by encouraging them to participate actively in 

peer conferences in reading and literature discussions (Calkins, 1983). 

According to Kiefer (1982) teachers play an important role in the students' 

responses to literature. Teachers should provide their students with a wide variety of 

picture books that are appropriate and interesting. By doing so they are able to increase 

the interest and enjoyment of reading and it will also help meet the needs of individual 

students. Books should be made available to students that focus on particular themes or 
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authors. There is also a need to read aloud to students and help them understand as much 

as possible about the book they are reading. They need to be encouraged to respond to 

books individually or in groups. Students should be allowed to examine the illustrations 

as they hear the verbal text in read alouds. The enthusiasm of the teacher for a picture 

book will influence what students read. Teachers should also be willing to listen to 

students and be patient to wait for their response to picture books. 

In a similar study, Chew, DeFabio and Honsbury (1983) state that teachers need 

to enable students to focus their attention on what they read and respond to the images 

that the text can evoke. Teachers are able to expand their pedagogical repertoires by 

studying several interpretive perspectives that include reader response. According to 

Rosenblatt (1978) interpretation of any literature work is guided and constrained by the 

text of the literature. Personal interpretations should be encouraged by teachers. 

Literature circles and discussion groups were an important strategy that I used in 

the classroom. Students are able to share and explore readings with each other and the 

teacher. Perez and Torres-Guzman (1992) suggest that students are able to comprehend 

and make meaning of text if they are encouraged to discuss and make predictions about 

the readings. 

Huck (1998) adds that students are able to reflect on their own values and place in 

today's society as they make connections with the stories they read and how it relates 

themselves and their experiences. Wollman-Bonilla (1996) farther elaborates on the 

importance of talking and discussing literature in the classroom. She states that the 

classroom discussions provide teachers with opportunities to hear diverse perspectives 
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and learn from one another. It is important to recognize and appreciate student's diverse 

reactions to books. In order to determine how literature affects readers, teachers need to 

listen to their voices and gain an understanding of their prior knowledge and experiences, 

as well as their experience during and after reading. 

Teaching children's literature made me aware of the need to engage students in 

conversation and responses to literature. Miller and Legge (1999) state that literature 

teaching through conversation in the narrative mode engages students more in their 

learning experiences. By imagining, examining, and understanding stories, readers are 

induced by responses in the language of literature. Discussing literary text responses is 

viewed by Miller and Legge (1999) as the principal way of supporting imaginative 

reflection. 

The following studies informed my study regarding the use of literature responses 

in the classroom and how they affect students and learning. Taxel (1987) states that 

student responses to literature enhance the role that literature plays in shaping the 

consciousness of children. Similarly, Mathis (2001) believes that responding to stories 

results in a better understanding and appreciation of different perspectives, cultures and 

ethnic groups. The reading experiences of preservice teachers and students can be 

intensified by their participation in literature discussion groups. The power of the stories 

read is determined by the experiences that are the result of responses to the literature. By 

using discussions in the classroom, preservice teachers are able to elicit new perspectives 

on culture, experience learning and make personal connections, increase their 

understanding of how to discuss and teach about different cultures, as well as increase 
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their understanding of how to discuss and teach about different cultures and ideas in the 

classroom. 

Cazden (1988) contends that differences in cultures affect the kind of group 

structure that works best in literature discussions. The role of the teacher is to listen to 

their students' ideas in order to better plan for future literature interactions and 

discussions. 

Wolf, Carey, and Mieras (1996) state that students are able to respond to literature 

and how it affects their lives. What they do with literature has a great impact on literary 

response. We can learn from literary response by what students can tell us and show us. 

Their literary responses to literature in the form of comments, questions, actions, and 

reflections can help preservice teachers leam and understand more about student's 

literary response. 

Robinson (1989) states that reading is part of a whole language program that 

centers on understanding. Students should be encouraged to talk about the books they 

read, ask questions, and focus on understanding. Gray (1995) believes that students can 

make sense out of their reading experiences by asking questions. Reading activities 

should be built on their interest, schema, and understanding. 

hi a study by Wolf, Mieras and Carey (1996), preservice teachers provided an 

environment where children's questions and comments were encouraged. A balance 

between comfort and challenge in the literary discussions was sought by preservice 

teachers. They found that students have much to say about the books they read and about 

the connections it has with their own lives and experiences. Higher level thinking can be 
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promoted by the types of questions asked during the Hterature discussions. Students need 

the opportunity to be heard as well as seen, and preservice teachers must avoid rote 

questions, and explore questions that focus more on interpretation. 

Villaume, Worden, Williams, Hopkins, & Rosenblatt (1994) focused on creating 

opportunities for student-centered literature discussions. If students feel that they are 

valued and respected by their teachers and peers, then meaningfiil conversation and 

literature discussions will result. Reflecting and talking about discussion expectations 

and strategies will enhance the success of literature discussions. Discussion rules are 

needed in order for students to construct and refine their own personal connections and 

response to literature. 

According to Cazden (1988), teachers are able to better use student responses to 

literature if they provide more time to listen to what students have to discuss. Teachers 

need to also observe the questions students ask and design new ways of promoting 

interaction in their classrooms. 

The preservice teachers in my class were asked to discuss and make connections 

to the required readings and books they read for the literature circles. They were able to 

connect the story to some of their own lives experiences. This seemed to motivate active 

discussions and collaboration with each other. An important element of positive 

literature discussions is the connection that each student's own experiences have to the 

readings. Students are able to expand and support their responses to literature and build 

off the responses of the other students in literature discussions. Teachers are able to build 

a strong sense of community by helping students connect to the classroom theme and 
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introducing them to supportive structures and ways of responding in literature discussions 

(Spiegel, 1996). 

Whatley and Canales (2002) contend that on-going collaboration during literature 

discussions and other learning activities enhances the possibilities of creating positive 

learning communities. Collaborations allow students to share and exchange ideas and 

thoughts with one another and re-ignites their enthusiasm as they explore learning 

community possibilities. 

Peterson (1992) adds that discussions can thrive in learning communities where 

students are empowered to think for themselves and have a voice in their learning. A 

learning community in the classroom requires a desire of students and teachers to make 

sense of experiences and to join together to create such a community. Students should be 

empowered to have personal authority to express themselves and to judge and critique, as 

well as take action. 

Peterson (1992) contends that teachers have the responsibility to make 

communities with their students. Establishing values of caring and trust in the classroom, 

as well as making meaning together is a primary goal of a learning community. Students 

need to be responsible for their own learning and it is the teachers who provide students 

with opportunities to make meaning, and collaborate with each other. Talking about 

stories allows students to experience collaboration with one another, and discuss ordinary 

and extraordinary worlds. 
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Reading engagements connect to student's lives and build from their life 

experiences. They can connect literature to their lifes' experiences when they are given 

choices in how to respond to literature (Spiegel, (1996). 

According to Short (1999), dialogue regarding literature can help create critical 

thinking skills and is a way of knowing more about the world and environment. Students 

can use literature to grasp a better understanding of the world they live in, including 

complex social and personal issues. There is a need for an inter-relationship between 

students, literature and classroom practice. Reading, writing, and thinking skills can be 

promoted and enhanced through children's literature in the classroom (Stasz and Bennett, 

1997). 

Taxel (1987) points out that student responses and dialogue regarding literature 

can be enhanced by reading extensively the different genres such as folk literature, 

historical and contemporary fiction, non-fiction and fantasy, etc. This will lead to 

students gaining a better understanding of the nature of their own responses to literature. 

An assumption that I explored is that teachers believe they should introduce 

students to literature that is interesting to them and that they can relate to. Some of the 

literature that I selected for the literature circles and group discussions focused on the 

interests and cultural backgrounds of the preservice teachers. I tried to introduce books 

that were interesting to them and that reflected their culture and prior knowledge. For 

example, prior to the study, Bina had mentioned to me on various occasions her desire to 

read more English/Spanish bilingual books regarding Latin American folklore and oral 

histories; Joe expressed his interest in reading about Native Americans and sports stories. 
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According to Marshall (2000), responses to literature are influenced by the genre 

or type of book, as well as the subject matter and level of difficulty of the literature. A 

variety of reader response approaches should be used in the classroom if the literature to 

be read reflects the students' cultural background or is of interest to the student. On the 

other hand, if the literature to be read does not represent the students' culture or is 

significantly different from the students' prior knowledge and experiences, then students 

will have more difficulty reading and responding to the text. The classroom practices and 

reader responses will be different. 

Several researchers (Golda, Ash, & Cullinan, 2000) have focused their research 

on student's responses, reading interests and preferences. The majority of readers of 

children's literature are children. Reading and discussing children's literature are the 

focus of an increasing number of studies. 

During literature discussions, students are able to share their own responses. 

These discussions are used to clarify ideas, relate the text to other text and their own prior 

knowledge, to critique the author and the literature, and to discuss in depth their own 

personal responses and connections (Rafael, Pardo, Woodman, 1992). 

Students need to be given the opportunity to engage in conversations regarding 

books selection. This can lead to information on the context and other elements of the 

book that is of interest to the student (Sebasta and Monson, 2003). 

Another assumption that was researched was the value of providing students with 

opportunities to write and reflect on literature. This was an important component of the 

LRC 480 course. The following studies may provide an insight on the importance of 
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writing and discussing their own reflections. Responses to literature are enhanced when 

students are given the opportunity to write and reflect in their journals regarding 

literature. Literature journals encourage students to think and reflect on what they read. 

Sharing their reading responses and reflections with their teachers is important for growth 

in student's responses to literature (Wollman-Bonilla & Werchandlo, 1993). 

Stasz and Bennett (1997) reflect on the importance of portfolios of materials used 

in their course. Students completed portfolios of materials they wrote during the course 

along with comments on books they read. Students displayed their artwork, portfolios 

and received feedback from other students. Similarly, preservice teachers in the LRC 

480 course were required to complete portfolios of all classroom materials and activities, 

reflections, reading records of children's books they read and analyzed, as well as 

artwork and illustrations in final projects. Feedback by peers was an important aspect of 

the course also. 

Students can be empowered during literature discussions. Several researchers 

(Beds & Wells, 1989; Short & Pierce, 1990) recommend that students should be 

empowered to take control of the reader responses and discussions of readings. Teachers 

need to take a less active role in leading discussions. They refer to "grand conversations" 

as the result of small group discussions of children's literature. The "grand 

conversations" are student-led literature discussions, with students taking the lead in the 

discussions and teachers participating rather than leading. 



Csak (2002) states the role that teachers assume in literature discussions is 

paramount. They need to encourage active discussions and interactions among their 

students and take time to listen and talk. 

In a study by Beds and Wells (1989), inexperienced teachers were encouraged to 

be equal participants in literature responses and discussions. Preservice teachers did not 

take a lead role in the discussions of literature. They engaged students in literature 

discussion groups that constructed meaning together. 

Studies by Morrow (1988, 1990) and Morrow and Smith (1990) have focused on 

responses to literature and the influence that the size of the groups in the discussion has 

on their comprehension and responses. They advocate the use of small group literature 

discussion and one-to-one interaction during literature discussions. Small group 

literature discussions led to a more dynamic interaction between students, and more 

questions and comments than during whole group discussions. There were more 

opportunities for interaction and comprehension. 

In a study by Haught (1970), results indicate that student-led small groups are 

more prone to more verbal interactions than in teacher-led large groups. Small groups 

produced greater personal identification with characters, situation, truths in literature and 

more freedom of expression. 

Writing Their Own Literature 

Stacz and Bennett (1997) refer to the importance of children's literature in the 

classroom and the link between stories and students. They make reference to a children's 

literature course that focused on the learning and understanding of children's literature 
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read, discussed and wrote children's literature. The literature written by the teachers 

were critiqued by their peers and students. 

Additionally, Stasz and Bennett (1997) believe that preservice teachers can 

enhance the learning experiences of their students by not only reading children's stories 

in the classroom, but also writing their own literature and sharing them with the students 

and peers. Some preservice teachers in the LRC 480 course chose to create their own 

picture books as a final project which they shared with fellow students. This project 

focused on learning about writing and illustrating children's literature, the structural 

elements of children's literature such as plot, theme, characterizations, style, voice, etc. 

The preservice teachers learned how to promote literacy through the use of children's 

literature. They were able to gain insights into the meaning of integrated reading and 

writing process. They also learned how this process can be promoted by the "teacher-as-

author" model (Stasz and Bennett, 1997). 

According to Stasz and Bennett (1997), students are able to understand how 

children's literature works by reading, writing, and critiquing elements of children's 

literature. Preservice teachers in this study read and discussed a variety of children's 

books and critiqued their own children's literature. Preservice teachers judged and 

selected good literature by creating characters and settings of their own and comparing 

their creations with those of peers and authors they read. They can see what could be 

done with young writers in the classroom and are able to better appreciate the writer's 

craft and help students leam to read and write. They can become a community of readers 
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and writers and leam how children's literature works. They can learn how to talk and 

think about literature, and leam how choice, interpretation and the use of children's 

literature impacts their own values and perspectives. 

Vacellaro and Genishi (1994) point out the importance of students writing their 

own stories as picture books. It is a way for students to make personal connections with 

the child's voice within themselves. They emphasize the importance of listening, 

reading, reflecting, and discussing and writing their own children's stories. Creating a 

story within the convention of a children's picture book leads to a profound 

understanding of literature and provides an awareness of how the student's written stories 

lead to a better understanding of the students and their cultural histories and experiences. 

Selection and Use of Children's Literature 

The selection and use of children's literature in the classroom is a key element in 

the success of a children's literature teacher. The preservice teachers learned to evaluate 

and select appropriate children's literature and other books during the children's literature 

course. They evaluated and selected books that were free of biases and prejudices. 

Children's literature is an important tool that teachers can use in their classrooms 

to enrich the lives and enjoyment of students. Children's literature is read to provide 

pleasure and understanding. By exploring the human conditions and revelation of human 

nature, individuals can understand their society (Lukens, 1922). 

The selection and use of children's literature in the classroom needs to be free 

from racial prejudice and should reflect the human dignity of all racial or ethnic groups 

(Lickteig, 1975). 



Teachers can learn to examine children's literature and select appropriate books 

for use in the classroom. Wollman-Bonilla (1996) notes that teacher tend to select books 

that reflect an Eurocentric perspective and that do not focus on women, non-White racial 

and ethnic groups, or socio-economically marginalized groups. They have their own 

biases and are unaware of the values, attitudes, and beliefs that are conveyed in texts. 

Censorship also hampers the decision of some teachers to use non-mainstream books. 

However, some teachers do include texts that have non-mainstream values and 

perspectives regarding children's literature in the classroom. 

According to Wollman-Bonilla (1996), some teachers object to texts that include 

differing gender, ethnic, race or class perspectives from their own. They have not been 

made aware of the need for cultural diversity in the classroom. Teachers need to help 

students appreciate and deal with reality and challenges of social inequity. They need to 

select appropriate texts to be used in the classrooms. Wollman-Bonilla (1996) states that 

during the selection of literature for the classroom, teachers must try to understand 

diversity and work for freedom and equity. This is done by recognizing and challenging 

social problems and issues such as discrimination, understanding and appreciating 

cultural diversity and differing perspectives, and reflecting on criteria for rejecting text. 

The diverse perspectives of their students need to be heard and understood in order to 

promote learning and social responsibility. Taxel (1987) concludes that it is important to 

examine biases and racism from a literary and socio-political perspective. 
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Teachers can guide students to find children's literature that both satisfy their 

needs and that encourage them to read and explore the different types and genres of 

books if they are acquainted with a large selection of books (Licktieg, 1975). 

Hart and Rowley (1996) farther add that the decision making of preservice 

teachers is influenced primarily by how children's literature can be used in the classroom, 

and how they personally connect to the literature, as well as their judgment in screening 

and selecting quality children's literature. In the children's literature used in the study by 

Hart and Rowley (1996), preservice teachers were able to make informed choices on the 

type of literature to use in their classrooms that were appropriate and that enhanced 

literacy development. 

An important issue that arises as teachers make informed choices on literature to 

use in the classroom deals with censorship. Preservice teachers in the LRC 480 course 

were introduced to important issues regarding censorship of children's literature. Goforth 

(1998) states that there has been an increase in censorship activity in recent years, due in 

part to the perception that the social fabric of society is lacking and parents' lack of 

control and influence over the information received by their children, especially 

electronic media. 

Goforth (1998) further adds that acquiring knowledge and the search for truth are 

in opposition to censorship. Censors tend to take a negative and reactionary stance by 

trying to ban or label literature that conflicts with their own values and agendas. Blume 

(1999) notes the negative consequences of censorship in her study and states that it is 

difficult to predict what the censor will deem inappropriate and controversial as far as 
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children's literature is concerned. Therefore, it is necessary for teachers to leam to make 

positive screening and selection of text that enhances the quality of literature made 

available to students. It is important to communicate openly and discuss with parents or 

guardians regarding the literature their children read in order to address the problems that 

arise from censorship. By selecting quality literature, teachers will be able to act as 

mediators of challenges to literature by censors (Goforth, 1998). 

Multicultural Literature 

The preservice teachers were introduced to bilingual/ multicultural children's 

books during the children's literature course. They became interested in reading 

multicultural literature and learning about different cultures, perspectives, beliefs, and 

traditions. As their teacher, I understood the importance of introducing multicultural 

literature in the classroom. 

In an ethnographic study by Long (1998), cross-cultural adjustments in the 

classroom led to language acquisition, literacy development, peer group entry, 

establishing friendships and classroom adjustment. The process of becoming literate and 

enhancing reading skills is interwoven in the process of getting along in a new cultural 

setting. Learning about, understanding and appreciating cultural diversity in the 

classroom includes introducing students to literature from different cultures. The use of 

multicultural literature may influence literacy development. 

One of the principal components of the LRC 480 course was two class sessions 

dedicated to multicultural literature. Preservice teachers were introduced to a variety of 

multicultural literature and were given the opportunity to discuss, critique, and respond to 
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the readings. They were introduced to literature that provides different perspectives from 

different cultures. Hart and Rowley (1996) note that students enhance their beliefs and 

value systems when they are introduced to literature from their own cultural background 

and those of other diverse cultures. They are able to gain a better understanding and 

appreciation for cultural differences, beliefs and value systems. Students are able to 

identify similarities and differences and are able to enhance their social sensitivity to the 

needs of others. 

Similarly, Yokota (1993) argues that multicultural literature provides experiences 

from different cultures that help students understand and appreciate cultural diversity and 

helps influence their way of life in a culturally pluralistic society. Hayes, Ryan and 

Zseller (1994) state that teachers need to be aware of cultural differences to promote 

positive learning environments. 

I have included the following studies to highlight the notion of the need to use 

multicultural literature in the classroom. Some of the preservice teachers in my course 

had requested multicultural literature to read that reflected their culture and also differing 

cultures. They wanted to be more aware of cultural differences and diversity of 

perspectives for their friture teaching. The following research addresses the assumption 

that multicultural literature promotes an understanding and appreciation for cultural 

differences in the classroom. 

Rosenblatt (1978) states that both minority and majority students find value in 

multicultural literature. Students are able to increase their self-esteem, self-respect, and 

pride in their culture and heritage when they read multicultural literature that depicts 
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people like themselves in a positive light. Majority students are able to learn or increase 

their awareness of minority people and cultures through multicultural literature. 

Enciso and Medina (2000) recommend that preservice teachers study and become 

aware of issues relating to cultural diversity and multiculturalism. The use of 

multicultural literature in children's literature courses is needed. 

In addition, Harris and Willis (2003) state that multicultural literature in the 

classroom is a positive influence on instruction and is an intricate component of a 

literature program that enhances reading and academic achievement. 

Mathis (2001) elaborates on the importance of teachers including multicultural 

literature that provides different perspectives in order to encourage the students' 

perceptions of diversity and insightful reading of diverse cultures. Students should be 

encouraged to think aloud regarding their own questions in order to determine the value 

of multicultural literature. Reflections, personal responses and connections can be 

enhanced by books that engage thinking. 

Hart and Rowley (1996) state that preservice teachers are better equipped to 

address the challenges and multiple issues that are the result of the diversity of our 

society. By introducing multicultural literature in a children's literature course into their 

curriculum, teachers are able to address these challenges. Teachers are able to introduce 

their students to the beauties, subtleties and universalities of different cultures by 

including multiethnic children's literature in their classrooms. Multiethnic children's 

literature affirms the cultural identity and experiences of the students and helps them to 

understand and appreciate cultural diversity among their peers (Hart and Rowley, 1996). 



58 

Jenkins and Austin (1987) believe that multicultural literature is an important avenue to 

reflect the values, beliefs, way of life and patterns of thinking of a culture. 

Teachers need to familiarize themselves with multicultural literature and present 

texts in meaningful and insightful ways, taking into account what the author is trying to 

say to the reader. Teachers need to take a questioning and wondering stance regarding 

literature about different cultures and perspectives (Mathis, 2001). 

Wolf, Ballentine, and Hill (2000) state that preservice teachers are able to make 

cross-cultural connections of literacy to and with children by considering their life 

experiences in reading. In their study, preservice teachers learned that literacy 

engagement is enhanced by visual and dramatic elements in the story. By including the 

mind, body, and spirit of students in education, connections can result between the 

experiences of the student and the material that is being presented. Students are able to 

make connections among stories as a result of genuine and creative questions. 

Expression through drama, art, and illustrations provide students with opportunities of 

multiple modes of response. 

In order to engage students in active classroom discussions about diversity and 

differing cultures, beliefs, and perspectives, teachers need to become analytical and 

critical readers of multicultural literature. Some important strategies used by teachers to 

enhance responses and discussions of multicultural literature are presented by Mathis 

(2001). These include taking into account one's prior knowledge and experiences, 

making personal connections and providing information about the author's background 

and works. Preservice teachers in the LRC 480 course not only had the opportunity to 
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make personal connections to the readings, but also submitted author/illustrator studies 

that summarized and detailed important information of an author/illustrator as well as 

their major literary works. 

By introducing literature that offered different perspectives and cultures to the 

preservice teachers in the course, they became more aware of the value of multicultural 

literature in the classroom, as well as in teacher education programs. According to Harris 

and Willes (2003), the incorporation of multicultural literature has been a major focus in 

many teacher education programs. There is a need to prepare future teachers to meet the 

needs of a culturally diverse student population. Future teachers need to understand their 

own lives and perspectives, as well as those of their students. They need to be aware of 

and understand biases that exist in a pluralistic society. 

Sims Bishop (1998) contends that the use of reader response theory with 

multicultural literature is of major importance in today's pluralistic society. This reader 

response instructional focus enhances the awareness, self-identity, and sensitivity to the 

needs of minority and underrepresented groups of students. 

Enciso and Medina (2001), and Smith (1995) state that discussion around 

multicultural literature is influenced by the participants, their background, personal 

experiences, and prior knowledge. Students of minority and underrepresented groups and 

cultures are given a sense of empowerment when they read multicultural literature they 

can relate to. 

Through the use of multicultural books, students can see their own culture, and 

leam to respect their culture and the culture of other students. The books used in the 
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classroom should be culturally relevant and authentic. It is important to include 

textbooks and materials that present different perspectives, not only mainstream Euro

centric perspectives. 

Several researchers (Jimenez and Gamez, 1996; Ono and Nyikos, 1992) 

recommend the use of culturally familiar text to improve the reading fluency and 

comprehension of low functioning students. The reading activities should have meaning 

and purpose for all students. They need to use their cultural background knowledge to 

enhance their reading and comprehension. 

It is important to provide students with literature that explores cultural and ethnic 

identity. Books need to focus on the experiences of people of different backgrounds and 

cultures. They need to focus on racial, ethnic, cultural and social diversity. Multicultural 

literature provides an understanding and appreciation for cultural diversity. 

Other researchers (Lauchie, McGraw, Ford, Ahmad, Knighton, and Nobe, 1994), 

further elaborate that diversity in literature is vital for a successful multicultural program. 

Barrera (1994) believes that teachers can no longer close their eyes to 

multicultural literature. Inclusion of cultural representation of the literature base in the 

literature-based reading programs in the classrooms is of prime importance. Barrera goes 

on to say that the classroom should be a place where students from all cultures can see 

themselves through literature. 

We leam about the multicultural world we live in and how people, even though 

living in different countries, with different cultures and traditions, share similar stories of 

families. Through the exposure of literature about families we are able to leam about 
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social issues, about countries and cultures, oral traditions and histories. We are able to 

make connections between literature and families and homes. We can leam that within 

diversity there are many uniform themes such as love, loss, bravery, etc. 

The preservice teachers in my course were introduced to literature that reflected 

their culture and beliefs. Bina, for example, read stories that were similar to her 

childhood experiences such as Abuela 's Weave (Castaneda, 1993). Joe read stories about 

Native American chiefs and cultures. Students should have the opportunity to read and 

leam about their own culture, community heritage, language, and traditions. Lu (1998) 

states that when students read about their own culture they are able to cope with life 

issues and can identify themselves with their own culture. Barrera (1994) states that all 

students bring with them different perspectives, prior knowledge and background 

experiences that need to be expanded. Today there is little of the student's culture and 

language that come to play in the classroom. Very few books used in the classrooms are 

written by Hispanic, Black or other minority authors. The children's literature is not 

validated in many of the classrooms. The literature used in classes does not accurately 

portray the culture of many of the students, nor do they reflect the beliefs, traditions, 

customs, folklore and cultural perspectives of minority students. 

Allen (1997) states it is important for students to have pride in who they are and 

in their culture. They begin to believe that their language and culture is inferior and have 

negative feelings about themselves, their parents, their culture because of literature that is 

not culturally representative. 
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Culturally conscious, specific, and generic books that illuminate the experience of 

growing up as a member of a particular minority group and that feature people of color 

are needed in classrooms (Sims, 1982). Teachers should include culturally conscious 

literature in their classrooms. A multi-layered, multicultural literature base is an 

important component of a successful bilingual education program (Barrera, 1994). 

In addition, the screening for and selection of quality multicultural and children's 

literature is an important role of teachers. There is a need to screen for problems of 

stereotyping, tokenism and other distortions that are common in literature. Cai (1995) 

and Noll (1995) have conducted studies regarding culturally authentic literature and 

protection against stereotyping in literature. Slapin, Seale and Gonzalez (1988) make 

reference to the negative effects of stereotyping in books. Stereotyping is a very common 

problem that needs to be screened for when evaluating children's literature. They suggest 

that literature contains loaded words, tokenism, stereotyping and distortions that should 

be screened for and excluded from the curriculum. 

Multicultural literacy is also an important focus to consider. Diamond and Moore 

(1992) provide a definition of multicultural literacy: 

Multicultural literacy is the process of linking the cultural experiences, histories, 

and languages that all children bring to school with language learning and 

academic learning that takes place in school. Multicultural literacy further 

activates silent voices, opens closed minds, promotes academic achievement, and 

enables students to think and act critically in a pluralistic, democratic society. 
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Children's Literacy Development 

Literacy Development 

The interviews of preservice teachers focused on their experiences and literacy 

development as children as well as adults. The following studies focus on literacy 

development and identify factors that may have also influenced the literacy of my 

students as children. 

Personal experiences in reading and literacy development are influenced by a 

person's attitudes relating to reading. Literacy development is enhanced when children, 

adolescents, and adults have a positive attitude toward reading. Personal experiences 

with reading, confidence in reading, parents' attitudes towards reading, and teacher's 

methods of teaching can result in positive attitudes toward reading (Wang, 2000). 

Reading aloud experiences have been shown to improve children's receptive and 

expressive vocabularies and literacy skills. Children need to be read to in order to 

increase their desire to read. Parents and teachers can play an important role in the 

literacy development when they read aloud to children (Wan, 2000). 

Promoting positive attitudes toward reading helps to develop literacy abilities. 

Parents and teachers play an important role in the literacy development of their children 

and students respectively. Mooney (1990) states that reading is learned by seeing and 

hearing someone else read; listening to someone who reads to them; reading by 

themselves or with others, as well as reading to them. Children are motivated to read 

when they hear stories, and are aware of people reading and responding to the text. 
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Gambrell (1996) recognizes the importance of motivation to read and the crucial 

role it plays in learning and literacy development. Teachers can foster reading motivation 

by creating positive literacy environments in the classroom. Classrooms that nurture 

reading motivation enhance the reading development of students. This includes creating 

a setting that establishes teachers as models for reading and providing choices and 

opportunities for students to read a wide range of quality books. Montero-Sieburth 

(1988) states that students need to be actively involved in the learning process and need 

to be encouraged by teachers to learn from each other and to discuss and actively think. 

Wang (2000) emphasizes the importance of building up confidence and 

experiencing success in order to have positive attitudes regarding reading. Reading 

stories aloud, telling stories to their parents and classmates, and receiving praise from 

their parents and teachers all contribute to a rich literacy environment that provides 

support for children to learn to read. Parents and teachers play an important role in the 

literacy development of children. Parental support and a rich family and school literacy 

environment are requisites for children to learn to read. Children are motivated to be 

readers themselves when they emulate the teacher reading to children (Mooney, 1990). 

In a study by Draper, Barksdale and Radencich (2000), results show that home literacy 

encouraged by parents and siblings creates bonds that were still strong in adulthood. This 

included students who did not rate high in the joys of reading. 

Prior to the study, the preservice teachers reflected through their literacy 

memories on the role that oral histories and family stories have played in their reading 

lives. The preservice teachers were able to connect stories they heard during their lives 
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with hterature they read. Another important factor that enhances positive attitudes 

toward reading is the connection between oral history and literacy. Honeyghan (2000) 

describes the roles of her family and society in the reading development of children. 

There is a clear connection between oral history and the mastery of reading among 

children. 

Nurss (2000) suggests that storytelling and family stories provide a means to link 

oral histories and written language. These stories are a vehicle for intergenerational 

cultural transmission that encourages literacy development. 

Similarly, Palmer, Leiste and James (2000) state that storytelling is a very 

effective vehicle in the promotion and enhancement of literacy development. Family 

literacy includes ways that literacy is used at home and in the community of parents, 

children and extended family members. In this study, I will explore how oral histories, 

storytelling and family literacy have influenced the construction of identity as readers of 

the preservice teachers participating in the study. 
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Reading Attitudes 

An important issue that I explore in this study focuses on reading attitudes of 

students and how their reading achievement is influenced by their attitudes. Several 

researchers (Monson & Peltola ,1976; Thomas & Loring, 1979; and Heathing and 

Alexander, 1979) have presented studies that focus on student's attitudes and changes in 

attitude regarding literature and reading. The influence of literature, literacy 

development, and reader responses to literature are all influenced by the reading attitudes 

of students. 

Positive reading attitudes by students are the result of a variety of factors. Oral 

stories read and told to children, parental involvement, read aloud activities and group 

literature discussions, as well as the types of books read can have a positive effect on the 

reading attitudes and practices of children and students. 

Students are motivated to read for pleasure and personal growth when they are 

provided opportunities to read meaningful literature and by modeling by parents and 

teachers in reading (Thomas and Loring, 1979). Heathing and Alexander (1979) state 

that those students who enjoy and participate actively in literature group discussions, read 

as much and as often as possible, and are independent readers who are apt to have 

positive attitudes toward reading and literacy. Also, by listening to stories, students' 

interest in reading and positive attitudes toward literacy are enhanced (Usova, 1979). 

During the semester, the preservice teachers reflected on home and family 

influences on their reading attitudes. Among the many factors that influence reading 

attitudes and motivation of children are outside factors that deal with the culture of the 
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child. Cultural factors have an important influence of reading attitudes of students and 

preferences for literature. Outside influences such as the home environment and 

exposure to reading aloud by parents can help can help generate the interest of their 

children in reading at an early age (Holbrook, 1983). 

The reading interests of children tend to change as they grow older and mature 

(Carta, 1979). According to Butler (1964), the reading preferences of children change 

during their school experiences. For example, the favorite category of children's 

literature of second graders were fantasy, fairy tales, animal stories and books about 

home and school. The least favorite category was science and nature. 

Research by Ley (1979) focuses on the influence of varied reading interests to 

promote their individual reading habits and practices. Teachers need to be aware of the 

various stages of development from childhood to adulthood of their students. 

Teale (1983) studied the importance of assessing students' attitudes toward 

reading. In order to increase literacy achievement, students must have a positive attitude 

toward reading. Teale (1983) contends that teachers make assessments of reading 

attitudes of their students in order to enhance their reading achievements. Special 

attention to evaluation of student attitudes toward reading can make a positive 

contribution in their literary education. 
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Similarly, Tullock-Rhody and Alexander (1983) state that student attitudes toward 

reading influence their literacy development. Therefore, it is necessary for teachers to be 

aware of assessment techniques used for reading attitudes of students. Teacher 

observation is an important assessment technique. 

An assumption that I researched is that the reading achievement of preservice 

teachers is influenced by specific classroom and home literacy practices. Kush and 

Watkins (1996) suggest two approaches that influence the reading attitudes of children. 

The first is the use of specific classroom methods and activities that improve the attitudes 

of children toward reading. According to Kush and Watkins (1996), avoiding basal 

readers and worksheets in the classroom positively influence reading attitudes. The 

second is home literacy practices and parental involvement that enhance children's 

academic attitudes. It is necessary to involve parents, family and peers of children in 

early reading interactions in order to achieve maximal positive effects in reading. 

Parents, as well as teachers, need to introduce children to early reading skill building 

activities. 

Reading attitudes are also positively influenced by a love of literature. Positive 

attitudes for reading are significantly influenced by life-long practices in reading. A love 

for and enjoyment of reading foster positive reading habits and attitudes (Mikulecky, 

1994). 

Parent Involvement 

"To our parents for always reading at least one bedtime story (with voices) no matter 

how tuckered out they were... " (IVIcLaughlin & Kraul, 2002) 
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This passage reflects the important role that parents and family play in the 

construction of identity as readers of children. Parental involvement is a positive 

influence on the reading development of children. As the parents of two and a half-year-

old triplets, my wife and I understand the value of reading to our children at an early age. 

We try to read to them children's literature every night, in Spanish and English, even if 

we are "tuckered out" after a long day of housekeeping and child care in the case of my 

wife, or working and teaching in my case. 

School and home relationships are important for the development of literacy and 

learning among children. Parents and adults play an important role in the children's 

literacy learning and achievements (Woods, 1988). 

The following research helped me think about the role that parents and family 

interactions play in the development of literacy. According to Weinberger (1996), 

parental involvement is a positive influence on children's literacy experience. Reading 

skills improved when parents read to their children at home and participated in school 

activities. Children were able to achieve higher literary skills because of parental 

involvement. Weinberger (1996) adds that teachers should make every effort to 

encourage home experiences of the child such as story book experiences, opportunities to 

read aloud and interact more with the parents. Wham, Bamhart, and Cook (1996) add 

that parents, as well as the schools, must become active participants and supporters in the 

education of the children. Parents need to support the education of their children through 

the simple sharing of storybook reading for example. In addition, Baumann and Thomas 
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(1997) also advocate for the collaboration between parent and teacher to promote and 

enhance literacy learning of children in school and at the home. 

I now present some studies that focused on the notion that parents can make 

positive contributions to the reading achievement of children. During the course that I 

taught, I became aware of the interactions between some of the preservice teachers and 

their parents during their early childhood. The majority of these interactions that were 

expressed prior to this study were said to be a positive influence on their reading. Allen 

and Labbo (2001) believe the teachers need to work with both the child and parent in 

order to create a learning environment and successful reading program that suits the 

needs of children. 

Gray (1995) addresses the ways children learn from text by asking questions and 

through interactive book reading experiences. Joint reading encourages children to ask 

questions about the text and enhances their learning and literary skills. 

Martinez and Nash (1990) encourage parents to read and share books about 

different cultures with their children. They believe that teachers must encourage the 

parents of minority children to become actively involved in reading and discussing books 

that deal with their culture, language, and community. 

The reading achievements of children can be enhanced by the influence of their 

parents. Parents are able to influence their children's reading achievement by reading to 

them, using picture books to talk about the illustrations and artwork, and having their 

children read to them. Talking and listening to their children, reading more often 

themselves, talking about books and praising their children's reading accomplishments 
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also enhances reading achievement. By reading to their children, parents are able to 

reinforce the idea that reading is enjoyable. Reading aloud is an effective way for 

children to practice their reading skills. Talking with children and listening to them 

regarding children's lives and the world around them helps them place ideas in context 

and also helps them make meaning from events they read. 

Purcell-Gates (2000) states that parental involvement in family literacy programs 

is of great importance for literacy learning of children. The primary focus of family 

literacy programs is the influence of parental involvement in children's literacy 

development. The frequency of reading and writing interaction between parent and child 

is crucial. The aim of most family literacy programs is to enhance parent/child 

interactions and experiences in reading and writing at home. 

Purcell-Gates (2000) contends that as children participate in literary experiences 

at home, they begin to leam many new concepts, skills, and attitudes that increase their 

reading achievement and behavior. Parental interactions that target specific reading and 

writing strategies at home are effective in enhancing school achievement and reading and 

writing skills. 

In addition, research by Hiebert (1980, 1981) demonstrates that literacy learning 

of children is enhanced by print, oral language, and visual reasoning ability experiences 

at home. The children's literacy learning increases with parental involvement. Positive 

experiences at home with reading included parents reading aloud to their children, 

pointing out words and working with the alphabet. These home interactions between 

parent and child resulted in positive results regarding literacy development of children. 
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Early Reading Involvement 

Another assumption that I explored is that early reading interactions are an 

important factor in the enhancement of reading skills among children. The following 

studies lead to a better understanding of how early reading interaction affect reading 

achievement. As I interacted with the preservice teachers in my class, I became aware of 

the influence of early reading interactions that the preservice teachers had experienced 

with their parents and family. I also was made aware of the interactions that some of the 

preservice teachers have with their children and family. Research by Phillips, Norris, 

Osmond and Maynard (2002) and Sylva, Hurry and Peters (1997) indicates that early 

reading activities that are strategically directed lead to positive results and higher reading 

achievement. Similarly, in a study by Denton and Hasbrouck (2000), recommendations 

are made to introduce early reading skill building and teaching activities for students with 

learning disabilities and reading problems. Reading programs need to be designed on an 

individual basis to meet the needs and strengths of students. Individualized early reading 

instruction and activities can prevent children from feeling negative about their reading. 

Low self esteem, poor reading attitudes and lack of parental involvement in the 

reading practices of children at home have resulted in reading problems and negative 

attitudes toward reading. In a study by DeAngelo and others (1997), early reading 

activities and parental involvement with oral reading practices of their children resulted 

in a positive increase in reading skills and comprehension. Paired reading activities with 

parental involvement was a contributing factor in increased reading achievement. In 

another study by Saratore and Walsh (1996), early reading programs increased the 
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reading skills of children, especially as pertained to their word recognition and print 

awareness and reading levels. Results indicated an advancement of reading skills for at 

risk children. 

Quiroga, Lemos-Britton, Mostafapour, Abbott and Beminger (2002) indicate 

positive results from early reading interactions for bilingual children, or children with 

emotional/behavioral or learning problems. There is a need to introduce early reading 

programs during their early school years, starting at kindergarten through first grade. 

Morris (1995) recommends early reading programs during kindergarten through second 

grade in order to help students be successful readers. 

Parents need to be made aware of the importance of early literacy development of 

their children. According to Denton and Hasbrouck (2000), parents need to be an 

important source of information about their children's problems and their abilities in 

order for early reading activities to help their children become successful readers. 

Several researchers (Quiroga, Lemos-Britton, Mostafapour, Abbott, and Beminger, 2002; 

Sylva, Hurry and Peters, 1997; Clay, 1988) discuss implications of the importance and 

effectiveness of early reading programs. 

However, studies by Dyson (1990) and Heath (1982) suggest that there are 

multiple pathways to literacy and not just the dominant model of early home reading 

activities. Students' literacy can also be enhanced when they use basic life events such as 

play, telling stories, and drawing. Students use their experiences of playing, drawing, 

telling stories and writing in order to enhance their understanding of the stories in books. 

Literacy should not be exclusive of early home book experiences. 
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Oral Traditions 

Oral traditions, oral histories and family stories have played an important part in 

my literacy life. As a child I remember being told many oral traditions, folktales and folk 

stories that had been passed down through generations. Some of the stories I heard were 

about situations of unknown and evil persons or apparitions dealing with the 

supernatural. These oral traditions, folktales, and legends caused me sleepless nights as a 

child. 

As I grew into adulthood, I realized the importance of listening and remembering 

these oral histories and folk stories that have been a positive influence on my culture and 

have increased my understanding of my own cultural background and heritage. Oral 

traditions, oral histories and family stories also played a part in the literacy lives of the 

preservice teachers. Research that is now presented may serve to enhance an 

understanding of how oral traditions, oral histories and family stories influence literacy 

learning. This research provides a context for understanding the role of oral traditions, 

oral histories and family stories in literacy development. 

Momaday (2001) contends that oral traditions began with rock paintings and cave 

art. Oral traditions have evolved through stories handed down from generation to 

generation. These stories have been handed down by the storyteller. It is the storyteller 

who lives in the oral tradition. The storyteller, in the absence of writing, listens, 

memorizes and remembers what he hears. 

According to Momaday (2001), transmissions of oral traditions and histories are 

accomplished through language. The representations of oral traditions are both spiritual 



and rich with vital accounts, recollections, myths and beliefs that have remained with us. 

The storj^eller fashions the language and richness of the narratives of events or stories. 

Oral traditions, oral histories, and folktales occupy an important place in our 

society. Zarate (1994) refers to oral traditions and folktales as the science of people and 

is preoccupied by the popular life. Oral traditions and folklore are studies of the culture 

of peoples. It is the study of a culture in all its manifestations. There are direct, as well 

as indirect connections with all the sciences such as music, art, religion, medicine, 

customs, games and other social sciences. Folklore is that social science that provides 

norms and teaching for cultures. 

Castillo de Lucas (1958) contends that folklore and oral histories affect both the 

body and spirit of a person. Many people have used religion as their cultural base. In 

some cultures, priests were the officials of the culture and they had supernatural powers 

that could cure diseases. They were known as "curanderos" (healers) and "hechiceros" 

(magicians). 

Similarly, in her study, Dyson (1998) implies that stories are cultural tools. The 

stories told serve to preserve and maintain the culture and belief of a people. Common 

grounds for authentic oral traditions and folk stories are gatherings of people who share 

their oral traditions and folklore. Bienstock (2000) states that a key element in the 

preservation of the heritage of peoples is traditions and an awareness of culture and 

human values. It is through culture that people are offered their own narrative. Oral 

traditions survive within close-knit family units. 
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In oral traditions and folklore, medicine, religion, and magic are themes that are 

commonly used. The magical-religious medicine used by certain groups of primitive 

people resulted in magical and incredible cures. Zarate (1996) provides a history of the 

"curanderos" or healers, therapeutic practices of the "curanderos," magic and cures. This 

includes methods of curing, use of herbs, animals in folkloric medicine, language and 

chants. 

An important aspect of our lives is family stories. Oral as well as written 

traditions of family stories enable us to make connections with families of different 

cultures. Reading and hearing stories of families, their beliefs, oral histories, oral 

traditions, folklore and culture enhances our ability to understand and appreciate cultural 

diversity. We leam about different cultures and peoples from around the world, how they 

live, what their beliefs are, and what their customs are. We leam about their oral 

histories, folklore, legends and oral traditions. Each culture has accumulated oral 

traditions and folktales that represent their culture, history, beliefs and language. Each 

culture's oral traditions and folklore are unique and connected to those of other cultures. 

This is a result of the universality of themes common to them such as the clever 

outwitting the strong, and good overcoming evil. 

Several researchers (Lauchie, McGraw, Ford, Ahmad, Knighton, and Nobe, 1994) 

believe that children need to be exposed to the important contributions their culture, 

community, and heroes have made to humankind. Children need to be given an 

opportunity to see a reflection of themselves, their coinmunity and their experiences and 

prior knowledge in the literature. 



Rodriguez (1999) states that literature has oral influences from Europe and the Far 

East folklore. There are stories about personified animals that take on human 

characteristics, fantastic stories about magic, and legends that are scary and are told by 

the peasants. Many of the oral traditions are told by indigenous groups. 

When we talk about oral traditions and folklore, a theme that appears commonly 

is that of biliteracy. Biliteracy includes the ability to understand and use a blend of the 

traditional as well as Western and contemporary knowledge in written and oral 

communication. The traditional knowledge includes oral traditions, folklore, life's 

experiences, history and culture. Western and contemporary knowledge is an extension 

of the traditional view of interrogating the world. Western knowledge can be traced back 

to the traditional knowledge. All of us have roots in traditional models and modes of 

thought (Gilmore, 2000). 

A basic requisite for biliteracy is the incorporation of the oral traditions, folklore, 

stories, narratives, historical and cultural experiences in written and oral communication. 

The connection between the traditional and the Western/contemporary knowledge, the 

traditional ways of life and culture, and the language and existence in a new and 

contemporary culture are important themes addressed by Anzaldua (1999), Sarris (1993, 

and Hofftnann (1989). They include both the ancient/traditional knowledge and the 

Western/contemporary knowledge that helps us understand the meaning of biliteracy 

(Gilmore, 2000). 
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The Role of Literature 

Our lives are enriched by reading. Reading allows readers to take knowledge 

from the text and to enhance their literary experiences. Children are more inclined to 

read as adults if they have enjoyed reading as children. (Lickteig, 1975; Rosenblatt, 

1978). 

The role of literature in the classroom is of vital importance for children's literacy 

development. Understanding the areas and role of literature in the classroom was the 

focus of several studies. Introducing children to good and different types and genres of 

excellent children's literature helps them develop language, and enhances their 

imagination and interest in books. It helps foster their desire to read more and read 

independently (Hickman and Cullinan, 1989). 

The research that follows helps me to reflect on the role of literature in the 

literacy development of my students. Hickman and Cullinan (1989) state that the 

aesthetic and personal values of children's literature is the key reason for using children's 

literature in the classroom. Reading children's literature has the capacity to influence our 

perceptions and emotions. 

Brett (1989) comments on the benefits of reading a wide variety of children's 

literature in the classroom. Teachers value the capacity of children's literature in 

enhancing the personal enjoyment of children and enriching their lives. 

Children's literature provides an opportunity to engage in new experiences, meet 

new people, and learn about new places and things. Imagination of a child is enhanced 
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through children's literature. Sense of story is developed with literacy experiences of the 

child (Hickman and Cullinan,1989). 

Through children's literature, readers are able to make connections and to rethink 

their own experiences in regards to what has been read. It also enhances meaning making 

and helps children ask questions and become interested in their world (Charlton, 1989). 

Among the important reasons for using children's literature in the classroom is the 

personal enjoyment and insights that it provides readers. It enhances content learning and 

develops language, reading, and writing skills of children. The teacher is a major 

influence on the impact on children. Teachers can be one of a community of readers in 

the classrooms where literature can be enjoyed by all and learning is achieved (Hickman 

and Cullinan, 1989). 

Harste, Short and Burke (1988) provide curricular framework that enable students 

to understand how authoring, or the process of working with words to construct meaning, 

can be a form of learning. Rowe, Harste, and Short (1988) define literacy as the process 

of mediating the word for learning purposes. Teachers provide classroom experiences 

that allow students to understand the meaning of literacy. Teachers should take part in 

classroom activities and participate with their students. They are able to provide 

strategies to develop better readers and writers. Engaging in the same literacy 

experiences with their students is a successful strategy to use in classrooms. Teachers 

should provide students with many opportunities to interact with one another and to 

discuss literature. 
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Lickteig (1975) contends that when planning a reading program, special 

considerations must be made including what books children already know and what 

experiences they have had during childhood. Teachers also need to take into 

consideration the interests, prior experiences, reading level, and age of the students. 

Children have different reading levels and preferences for books that teachers need to 

consider in order to provide a balance of types, genres, interests, and reading levels. 

Read Alouds and Repeated Reading 

Among the most important activities that the preservice teachers were introduced 

to during their life experiences were read alouds and repeated reading. The literacy 

development and reading skills of children are influenced by several factors including 

read alouds and repeating readings. Literacy development is influenced depending on 

where literature is read, what type of literature is read, and how the literature is read 

(Mendoza, 1995). 

Immersing children in many literary experiences such as read alouds, repeated 

reading, author studies, independent reading, and other classroom literacy activities lead 

to students becoming proficient readers (Speigel, 1996). The reading achievement of 

children is enhanced when they are read aloud to on a regular basis (Raftery (1974). 

Speigel (1996) further adds that read alouds provide children with the opportunity 

to grow as readers. Children are able to experience book language and story patterns, and 

broaden their reading choices of types and genres of children's literature to read. 

Teachers use read alouds and silent independent reading to teach children to read (Lynch-

Brown and Tomlinson, 1993). 
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According to a study by Friedberg and Strong (1989), children take great pleasure 

in hearing stories read aloud at home and school. Storytime and read aloud activities are 

an important influence on children's literary development. It is through storytime and 

read alouds that children are able to make connections with other stories and their own 

personal experiences. They are able to make their own connections as they hear stories 

read to them from different literary genres. Children are able to construct meaning and 

develop a sense of story (Friedberg and Strong, 1989). 

Similarly, McKenzie and Pinnell (1989) state that stories read aloud to children 

and discussed enable them to understand and assimilate modes of representing 

experiences. They are able to nourish their own stories and connections when books are 

read aloud to them. 

Prior to beginning my study, the preservice teachers had expressed in their 

literacy memories, reflections and conversations the importance of being read aloud at an 

early age. Following are other studies that further an understanding of the influence of 

read alouds at home and school. Children should experience read aloud literacy activities 

at an early age. Children are able to succeed in school when they have listened to stories 

read to them at an early age. Teachers can provide students with exciting experiences, 

build their vocabulary and abilities to comprehend discourse, and introduce a wide 

variety of genres of literature and new literary concepts by reading aloud to their 

students. Before reading aloud to their students, teachers should read the book and 

become familiar with it (Friedberg and Strong, 1989; Rosenblatt, 1978). 
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Children enjoy read alouds and having parents read to them. Children are able to 

increase their learning and enjoyment by sharing books with parents and adults. By 

interacting with parents and adults, children are able to develop positive reading attitudes 

and expectations regarding reading and learning (McKenzie and Pinnell, 1989). 

According to Wells (1986), children that enjoy reading experiences with adults 

and books are more apt to succeed in early schooling. They have been exposed to reading 

practices and model these reading experiences. Repeated readings of a favorite story also 

influences their literacy development (Mendoza, 1995). Read aloud experiences in the 

classroom are influenced by the style of books as well as the genre or type of book read. 

According to Oyler and Barry (1996), informational books that are read aloud can result 

in increased experiences of intertextual references by the students. Informational books 

can be of great benefit to the students' reading if they are read aloud in class. 

Research by Martinez and Roser (1991 and 1985) explores children's literacy 

meaning making. Children's meaning making and responses to literature are influenced 

by listening to stories at home and school. Children are able to respond more to stories 

that are familiar and interesting to them and that are read more than once to them. 

Listening to stories repeatedly impacts children's responses to literature. 

Copenhaver (2001) presents tips that can be used by teachers to make read alouds 

a positive experience in their classroom ~ Reading aloud every day; selecting appropriate 

and interesting reading material and books from a wide variety of genres and types, that 

take into account the development levels and interests of their students; reading with 

enthusiasm, expression, and animation in order to capture the students' attention; and 
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inviting children to predict and explain during the read aloud introduction. Teachers need 

to introduce the story before the read aloud. 

Children are also affected by the number of times a book is read to them. Several 

researchers (Dowhowser, 1987; Rasinski, 1990; Martinez and Roser, 1985) contend that 

children are able to better develop their understanding of literature if they are read a 

favorite storybook repeatedly. Reading fluency is enhanced by the effects of repeated 

reading aloud. Reader responses to literature are noticeable as a result of repeated 

exposure to a text. As a result of repeated readings of a text, children were able to talk 

more about a book and increase the depth of processing of the text. 

In addition. Morrow (1988) points out that repeated exposure to the same text 

results in reader responses that are high on interpretation. Friedberg and Strong (1989) 

add that repeated stories stimulate the interests in independent reading and generate more 

in-depth responses and discussions. 

Types of Books Read 

Reading preferences are influenced by exposure to different types and genres of 

books. 

Reading Preferences 

An assumption that I explore in the following studies is the influence of reading a 

wide variety of books on reading preferences. According to Sebasta and Monson (2003), 

reading preferences are identifled before and after reading. When readers select a genre 

or title of a book they might enjoy reading, they are identifying preference before 
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reading. On the other hand, when readers make reference to a favorite genre, book, or 

author, they are identifying a preference after reading. 

Reading preferences of children are affected by many factors, including teachers 

and the practices they used in the classroom. Sebasta and Monson (2003) state the 

importance of assessing a child's attitude toward reading and how their preferences are 

influenced. Teachers influence the reading preferences of their students in various ways. 

These include teaching practices that enhance interest in reading among students, such as 

literature circles, read alouds, oral interpretations, book talks, and the use of visual arts 

and drama to complement the reading. 

Prior experiences and knowledge can also influence reading preferences of 

students. Teachers should be aware of the influence of prior experiences and try to guide 

selection of literature that takes into account preferences and interests of the students 

(Sebasta and Monson, 2003). 

A study by McLoyd (1979) presents benefits of using literature that is interesting 

to the students for instruction in the classroom. Students are more apt to spend time 

reading books that are of interest to them than books they do not find interesting. In 

addition, students are able to learn more about content fi-om literature they find 

interesting (Schiefele, 1996). 

Several researchers (Dunn, 1921; Gates, 1930) contend that students prefer to 

read narrative material rather than informational text. Reading preferences are influenced 

by both direct and vicarious experiences and practices. This includes the influence of 

teaching practices on reading (Sebasta and Monson, 2003). 



Conclusion 

Given my research questions, the literature review informed my study and helped 

me analyze important areas of the study. The major areas of the research review focused 

on reading attitudes of adults, teachers and preservice teachers, children's literature 

courses, and children's reading development. I looked at what research shows about 

attitudes of adults, teachers and preservice teachers influence literacy learning. Research 

on the influence of children's literature courses on the reading lives of the preservice 

teachers helped me to understand the importance of children's literature in the promotion 

of literacy. Finally, research on literacy development helped me to identify factors that 

may have influenced my students as children. 
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CHAPTER 3 

METHODOLOGY 

Introduction 

This research quahtative study will focus on the perceptions of pre-service 

teachers regarding their construction of identity as readers. For this study, I used 

research qualitative methods to explore the construction of identity as readers of 

preservice teachers. As a teacher-researcher I explored the life experiences and practices 

as readers of preservice teachers who participated in the LRC 480 "Children's Literature 

in the Classroom" course that I taught during the Fall 2001 semester at the University of 

Arizona. The qualitative research methods that I employed in this study focused on their 

perceptions of their experiences and life histories as readers at home and at school. 

According to Myers (1997), qualitative research methods are used to study both 

social and cultural phenomena. The use of qualitative research methods in studies enables 

researchers to better understand people and the social and cultural context from their 

point of view. 

Myers (1997) identifies four basic qualitative research methods. These are: case 

studies, action research, ethnographies and grounded theory. One of the most popular 

qualitative research methods is the case study research. Johnson (1992) states that the 

purpose of a case study is to describe the case in its context. Case studies provide a rich 

narrative and information on a case. The researcher is able to guide the case study 

through research questions that allow the researcher to study the case and different 

aspects of the environment and experiences pertaining to the case. 
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Bodgan and Biklen (1992) present a general overview and design of a case study 

that serves as a model for the design of my study. They state that the design of the study 

begins with the researcher scouting for possible people and places that may be the subject 

or the source of information to be collected. It is important to find a site they think they 

want to study and to determine the feasibility of using the site and source of data for their 

study. The collection, review, and exploration of data follows, with a determination 

about where to go with the study, who to interview, and what to investigate in depth. The 

design of the study is modified and decisions regarding the setting, subject or data source 

to be studied are made. Collection of data and other research activities are then narrowed 

down to sites, subjects, topics, and themes. The research continues to narrow the study to 

a more directed data collection and analysis of information. 

Spradley (1979) discusses the interpersonal skills necessary for conducting 

interviews, such as asking questions that tend to encourage rapport between the 

ethnographer and informant, listening to the informant instead of talking, taking a passive 

role during the interview, making good eye contact and expressing verbal interest with 

the informant. 

According to Janesick (1994), the critical point to begin a qualitative research 

study is to ask what it is 1 want to know in the study. It is important to have a clear 

research question from which to choose the most appropriate methodology to use in the 

research study. Samples of questions that are suited to qualitative inquiry are provided, 

as well as the stages involved in qualitative design: (1) decisions made at the beginning 

of the study regarding qualitative design of the study. These include decisions regarding 
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the questions that guide the study, site and participant selection, agreements with 

participants, timeline for the study and the selection of appropriate research strategies 

(case study, oral history, ethnography, etc.); (2) design decisions made throughout the 

study, including exercises that take place during the process of data collection in the 

field; and (3) design decisions made during the cool-down stage at the end of the study. 

The process of data analysis will begin following the process of leaving the field. 

Statement of the Research Focus/ Research Questions 

One of the main problems confronted by researchers is distinguishing between the 

purpose and the main research question(s) of a study. Developing an operational research 

question is a difficult task faced by researchers. Problems arise in ethnographic research 

when initial objectives of the study are modified, extended, or redefined during the 

course of the study, thus complicating the formulation of research questions and 

problems (LeCompte and Preissle, 1993). 

According to LeCompte and Preissle (1993), research questions need to be 

phrased as concretely as possible and should clearly specify relationships being tested, 

facts being discovered, proven or disproven, and constructs or concepts that are 

generated. They should specify exactly where, with whom, and how a study will be 

carried out. 

Additionally, LeCompte and Preissle (1993) identify questions that need to be 

asked in a research study in order to identify and clarify the purpose, goals, and 

objectives of a research study. These include: What topics, problems and issues will be 
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addressed in the study? How will the findings of the study be used? What are new lines 

of inquiry that result from the study? 

The central research questions that guide this study are as follows: (1) What are 

the preservice teachers' perceptions of themselves as readers? (2) How have their 

identities as readers evolved and what factors do preservice teachers identify as 

influencing them as readers? (3) What is the influence of the LRC 480 children's 

literature course on their identities as readers? (4) What are preservice teachers' 

understandings of the role of children's literature in literacy development at home 

and in school? 

Criteria for Selection of Case Studv Preservice Teachers 

The National Reading Conference Board adopted an Ethics Statement in 1994 

that provides guidance for the publishing, editing, reviewing, and appraisal of research, 

sponsoring of research, financial interests, and issues of professional integrity and 

competence. Of importance is the negotiation of the confidentiality of participants in the 

study and sites. This is required to protect those participants who do not wish to be 

identified in the study (Siegel, 1995). For this study, I used pseudonyms for each of the 

collaborating preservice teachers of the study. The pseudonyms chosen by the preservice 

teachers were: Ron, Bina, Paula and Joe. 

At the end of the Fall 2001 semester, during the last class session of the LRC 480 

Section 6 "Children's Literature in the Classroom" course, the preservice teachers were 

given a form asking for their permission to have me contact them during the Spring 2002 

semester (see Appendix B). Also, the form asked whether or not they would be in a 
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teaching methods block during the Spring 2002 semester. This was not a consent form to 

participate in the study, but a consent to be contacted about participating in the study. 

The forms were completed in class and a student was made responsible for collecting all 

the forms in an envelope and sealing the envelope. The envelope was then hand carried 

to Dr. Kathy Short's (LRC Professor and Advisor) office. I did not have access to the 

forms until all grades were posted and made official. After the semester was completed, I 

received the forms. All the students in the course agreed to give me permission to 

contact them during the Spring 2002 semester. 

According to Fox (1999), the selection of participants for research studies should 

include a number of pre-set criteria (ex; prolific reader, enjoys humorous books, 

represents different viewpoints in discussion of literature, etc.). The selection of the 

participants in a study should be based on certain factors such as teacher knowledge of 

students, written artifacts (written responses, work samples, survey) and 

observation/reflections. 

For this study I developed certain criteria for the selection of the collaborating 

preservice teachers. I was seeking a diverse sample of learners. I chose five preservice 

teachers to reflect the diversity of students in my LRC 480 course and their different 

pathways to literacy and to teaching. I hoped to capture a richness of diversity in the case 

studies of the preservice teachers chosen to participate. 

The initial criteria used were: (1) the preservice teachers signed the permission 

form to allow me to contact them during the Spring 2002 semester; and (2) whether or 

not they would be in a teaching methods block during the Spring 2002 semester. This 
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criteria was intended to provide information regarding their teaching practices and how 

they used children's literature in their classroom to develop the reading skills of their 

students. I had originally planned to do classroom observations of their teaching 

practices but this was changed during my pre-dissertation committee meeting. I changed 

focus of my study to include the lives of preservice teachers as readers; their practices as 

readers and their construction of identity as readers. I no longer was going to study their 

teaching practices in the classroom. The final but most important criteria used in the 

selection of the preservice teacher for my study was: (3) they reflected a wide range in 

their construction of identity as readers. I especially wanted to focus on those preservice 

teachers who identified a range of elements as influencing their perceptions of themselves 

as readers and who had differing views of themselves as readers. 

I had enough data from class activities and projects and so I knew a lot about the 

preservice teachers that helped me in making decisions on which participants to choose 

for the study. I was able to gather preliminary information from their literacy memories, 

mid-term and final self evaluations, reflections and during the class meetings to enable 

me to identify the case study participants. 

Some of the factors that I considered in choosing the participants for the study 

included: 

Diverse cultural and linguistic backgrounds 

I wanted to include preservice teachers who came from diverse cultural and 

linguistic backgrounds. The majority of the preservice teachers who participated in the 

LRC 480 course were white and female. There was one Native American (Joe) and one 
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Hispanic (Bina) in the classroom. Bina and Paula read English and Spanish children's 

books and Bina speaks Spanish fluently. 

Diverse attitudes and behaviors as readers 

The preservice teachers expressed diverse attitudes and practices about reading in 

their written artifacts for the LRC 480 course. For example, Paula is an avid reader. She 

stated in her literacy memories that reading is very enjoyable and she is always reading 

whenever she has the opportunity to do so. Bina mentioned in her reflections that she 

now enjoys reading very much. She particularly enjoys reading Chicano and Spanish 

literature. Ron enjoys reading those books that will help him in his future teaching. He 

has no time for recreational reading. Joe was never an avid reader. He considers himself 

an average reader and enjoys children's literature and sports stories. 

Diverse histories as readers and within families 

I wanted to include in my study preservice teachers who had diverse histories as 

readers and different family interactions in reading and telling of stories. During my 

class I was able to identify from my conversations and through their reflections and 

literacy memories, preservice teachers who demonstrated diverse histories and family 

interactions. In the case of Ron, he mentioned in his reflections his active involvement as 

a parent in the reading development of his children, even though his parents never read to 

him. Joe made numerous references to the role his grandmother played in his life by 

telling oral histories and stories and reading to him. Bina made reference to the reading 

experiences with her mother and the telling of stories and oral histories by her father and 

his family. Paula mentioned the importance of parental involvement in the reading and 



telling of stories. She mentioned the influence that her father had on her reading 

development and how she is transmitting that love of reading to her three year old son. 

Diverse performance in class 

I also wanted to include preservice students who demonstrated different levels of 

participation and performance in my class. Bina, for example, was one of the best 

students in my class. Even though she was a bit comprehensive and worried about her 

success in the class at the beginning of the semester, she actually ended up taking the lead 

in most class activities and discussions. Paula was also very active and highly motivated 

during class. She was very active during discussions and literature circles. She also 

volunteered to help me set up and break down during class. Ron was an excellent student 

who always sat at the front of the class and always volunteered to assist me during class. 

He particularly enjoyed literature discussions and presentations. Joe was the "joker" of 

the classroom. He always had a smile and sometimes would talk and joke around during 

the class period. When it came to presenting in front of class, he was somewhat shy and 

hesitant, but would always complete his assignments. 

People who expressed strong interest in participating in the study 

Another factor that I considered in my selection of the preservice teachers for my 

study was the interest they expressed in participating in the study. When they heard that I 

was going to do my dissertation regarding preservice teachers in the class, some of them 

were very vocal and stated their interest in participating. This was particularly true in the 

case of Ron, Bina, Paula and Joe. They told me that they would be very interested in 
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used to contact them after the semester. 

Willing to participate and had a relationship with myself 

The preservice teachers that I chose not only expressed their willingness to 

participate in the study, but also had formed a positive relationship with me during the 

class. Before and after class Bina, Paula, Ron and sometimes Joe would spend time 

talking about their projects, their work in class, their future teaching and other learning 

issues. They also were very active in helping me during class by volunteering to 

distribute and collect books, hand out copies, etc. On several occasions I had lengthy 

conversations with each of them regarding different class issues and matters. 

The preservice teachers who were chosen for this study demonstrated a wide 

range of construction of identity as readers and met all of the criteria developed for the 

selection of collaborators for the study. 

Preservice Teachers Collaborating in the Study 

The preservice teachers who collaborated in the study were all enrolled in the 

"Children's Literature in the Classroom (LRC 480) course during the Fall 2001 semester 

at the University of Arizona. They were: Paula, Bina, Ron and Joe. These participants 

will be introduced in depth in each of the case study chapters. 

Paula is a white preservice teacher who was one of the top students in the LRC 

children's literature course. She took an active and leading role in the class activities and 

discussions. Paula demonstrated a keen interest in reading picture books and 

multicultural literature. One of the most important reasons that Paula was chosen to 
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to overcome visual impairments to become an excellent and dedicated reader. She is 

married and is the mother of a three-year-old boy. 

Bina is a Hispanic preservice teacher who is a prolific reader. Her favorite types 

of books are Chicano and Spanish literature. She is an elementary school teacher. Bina 

was chosen because she is an avid reader and represents a different perspective regarding 

children's literature. Her interest in bilingual, multicultural and Chicano literature was 

clearly visible during the course. She also participated actively in group activities and 

literature circles and reflected a wide range of influences on her evolvement as a reader. 

Ron is a white preservice teacher that reads not only for enjoyment, but also to 

prepare himself to teach in the future. He demonstrated a great desire to read historical 

fiction, realistic books, and books that are relevant for his classroom teaching. Ron 

always took the initiative in classroom projects and literature circles. He was very 

punctual and always volunteered to assist me in pre-class preparations and activities. The 

reason I chose Ron for this study was his enthusiasm, leadership role, and differing 

viewpoints demonstrated in group activities and personal reflections. 

Joe is a native American preservice teacher. He is very interested in reading 

children's literature and books on famous sports figures and events. He demonstrated 

important changes in his construction of identity as a reader during the course of his life 

and during the children's literature course. His perspectives on oral traditions and telling 

of stories, as well as his genuine enjoyment of children's literature and illustrations were 

important factors for choosing Joe to participate in the study. 
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Data Sources 

Myers (1997) provides descriptions of the important methods used for data 

collection in qualitative research studies. Some of the most commonly used data sources 

included interviews, participant observation, fieldwork, as well as written data sources 

such as reports, memos, letters and reflections. Primary and secondary sources of data 

are both used as sources of data. 

The primary source of data is explored thoroughly and analyzed in depth. On the 

other hand, secondary sources of data used for confirmation purposes and not necessarily 

analyzed in depth (Short, 2003). Other data sources may include fieldwork notes and 

reflections of personal experiences (Myers, 1997). 

This study uses multiple sources of data. The use of such multiple sources of data 

enhances the trustworthiness of findings in the study. Using multiple sources of data 

resulted in a rich variety of data and by using triangulation and member checking, the 

accuracy and validity of the information was ensured. The secondary sources of data 

included: mid-term self-evaluation, mid-term discussion, final self-evaluation, literacy 

memory, reflections, major inquiry project and teacher field notes. 

Primary Sources of Data 

The primary sources of data consisted of three initial interview protocols and a 

follow-up interview protocol. 

Initial Interview Protocols 

Following Siedman (1985), I collected three interviews with each preservice 

teacher in the study. Tape recordings of interviews, carefiil and detailed note taking, and 
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the use of open-ended questions were important features of this process. For this study, 

an interview structure similar to the Siedman model was used. The interviews lasted 

approximately 1 ^2 hours each. Each preservice teacher was asked the same interview 

questions from three interview protocols (See Appendix C, D, and E). The questions 

were prepared previously and shown to each of the preservice teachers prior to the 

interview. 

A total of five preservice teachers were originally chosen to participate in the 

study. One of the preservice teachers who was interviewed was unable to reschedule for 

further interviews and was not able to continue in the study. 

The initial series of interviews (3) were scheduled on various dates that were 

determined by the availability of the preservice teachers. Due to the constraints of a short 

time frame before the end of the Spring 2002 semester, and the unavailability of the 

preservice teachers following the semester, the initial interviews were scheduled during a 

two week period. The initial series of interviews served a central purpose: To gather 

preliminary information regarding the perceptions of preservice teachers on their 

construction of identity as readers, including their reading development during the 

semester they took the course. The interview protocols were modeled after a series of 

interview questions used for qualitative research that were provided by Cleary (1991). In 

addition. Fox, Anders, Johnson and Freedman (forthcoming) provide examples of 

questions used in interviews to enhance exploration and discussions. Among these are 

questions regarding self, identity, education and school that served also as models in the 

design of the research questions for this study. 
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According to Fox (1990), the rapport process in ethnographic interviewing 

consists of various stages; apprehension, exploration, cooperation, and participation. 

During the apprehension stage, it is important to ask descriptive type questions that will 

encourage collaborators into a conversation and to talk freely. During exploration, 

repeating explanations to the collaborators, restating what the collaborators say, and 

seeking to understand the language of the collaborator can enhance rapport. Cooperation 

is facilitated when both the ethnographer and the collaborator share in defining the 

interviews. Active participation is encouraged when the collaborator assumes the role of 

teaching the ethnographer, resulting in increased cooperation and active participation in 

the research. 

Fox (1990) suggests that questions and answers are discovered from the 

collaboration during the ethnographic interviewing. Using descriptive questions allows 

collaborators to draw a picture of their experiences in words. Through the power of 

language, collaborators are able to construe settings and experiences. 

Each of the preservice teachers participated in the initial interviews. The first 

interview protocol focused on their autobiography and early personal histories and 

experiences with print and with oral literature. It included memories of stories, literature, 

and reading as a child. The second interview protocol focused on their construction of 

identity as readers and how their practices of reading and their identity as readers have 

evolved over their lives. A third interview protocol focused on factors and elements, 

including the course, that have affected them as readers. 



99 

The initial series of interviews were tape-recorded, transcribed and edited to 

ensure accuracy and then were coded for analysis. The transcripts were reviewed by the 

collaborators. This member checking was done to ensure accuracy. 

Follow-up Interviews 

As a result of the topics and categories identified irom the initial series of 

interviews, follow-up questions and issues for discussion were developed (See Appendix 

F ). Each of the four preservice teachers were then Contacted and follow-up interviews 

were scheduled according to their availability. The focus of the follow-up interviews was 

on the four principal topics identified in the first series of interviews. I analyzed their 

experiences and current behaviors and attitudes and asked them questions that provided 

them with opportunities to tell me more of what they meant regarding issues and topics 

identified in the previous interview protocols. Questions I posed were: Can they tell me 

more about the topic? What did they mean when they talked about a certain topic? Did 

the topics that I identified make sense to them or did they disagree with me? 

Secondary Sources of Data 

Secondary sources of data include information obtained from the LRC 480 

course that I taught during the Fall 2001 semester. This includes written material 

produced during the semester, such as a mid-term self evaluation, mid-term discussion, 

final self-evaluation, literacy memory, major inquiry project, reading records, reflections, 

journal entries and oral exchanges. I also drew upon reflections and logs from my own 

teaching experiences and practices during the course. Ely, Anzul, Friedman, Gama, and 

McCormack (1991) state, "The log contains the data upon which the analysis is begun 
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and carried forward. It is the home of the substance that we use to tease our meanings 

and reflect upon them as they evolve" (p.69). 

These secondary sources of data are important classroom activities that were used 

to support the emerging findings in the study. 

Mid Term Self Evaluation 

At the mid-term point of the children's literature course, the preservice teachers 

were asked to reflect on their learning by responding to a series of questions provided in a 

Mid-Term Self-Evaluation Form (See Appendix I). The respondents were required to 

provide specific evidence as they responded to the questions. 

The mid-term self evaluation process included a small group conference where 

the preservice teachers reflected on their strengths and areas that needed to be 

strengthened. 

Mid Term Discussion 

The mid term of the course was the transition and pivotal point of the course 

where preservice teachers were asked to integrate and reflect on how much they had 

learned up to that point. All of the preservice teachers in the course were asked to specify 

new goals and objectives for themselves for the last half of the course. 

The mid term discussions took place during the regular class period. Preservice 

teachers formed groups of 2-3 to discuss the following questions: 

What is working well for you in this class? 

What has been significant for you that you have learned? 

What change(s) might we consider for the remainder of the course? 
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Discussions took place over a 10 minute time frame. Preservice teachers discussed and 

prepared to share to the entire class the results of the mid-term discussions. Presentations 

were made of the elements in the class that are beneficial and recommendations for 

changes. The responses were recorded on the blackboard and then written in notes for 

future analysis and implementation. 

Final Self-Evaluation 

At the end of the course the preservice teachers were asked to reflect on their 

learning experiences during the semester and also to evaluate the children's literature 

course. A Final Self-Evaluation Form (Appendix J) was provided to each of them. They 

were given the forms to complete and return during the next class session. 

All of the preservice teachers presented their Final Self-Evaluations in a two page 

reflection and there was an active discussion during the last class session regarding the 

course, including elements of the course that were most/least beneficial, how they were 

influence/not influenced by the course/ their growth as readers and other issues pertain to 

children's literature and reading. 

Literacy Memory 

During the first day of class, the preservice teachers were asked to reflect upon 

their personal histories and experiences with literature and reading or interview a child or 

adolescent about his/her interest in reading. Reflection was an important tool that 

permitted the preservice teachers to understand their feelings about literature and reading. 

They were to compose an autobiographical summary of their literacy experiences. The 

literacy memory was limited to one page. The preservice teachers were given guidelines 
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and sample questions to help them develop their literacy memories. Questions included; 

What memories do you have regarding stories, literature, reading or literacy? Did your 

family tell stories? Where you read to as a child? How did you learn to read? A draft 

was to be completed and shared with small groups. A final draft was then finalized with 

any new modifications and changes to the draft literacy memory. Preservice teachers 

could also create a visual literary map of memories instead of the one page writing of 

their experiences. They were to draw a literary map of their childhood literary 

experiences (ex. Draw a home, significant places of childhood where they read books, 

label the stories, etc.) 

An interview experience with a child or an adolescent was another option. 

Sample questions were provided to the preservice teachers for their interviews. These 

included: What does he/she like about reading? Where does he/she like to read? What 

is their favorite reading memories, favorite genres? Etc. Upon completion of the 

interview, the preservice teachers were required to write a one page summary and 

reflection of their findings. The preservice teachers were required to gain permission for 

the interview and solicited advice from me. Sharing of the interview reflections were 

also done in small groups. 

Reflections 

Preservice teachers in the course were given the opportunity to reflect on their 

class activities, learning, reading and browsing experiences. The preservice teachers 

were asked to reflect during the end of each class. These reflections formed part of their 

resource portfolio and is an important tool for their fixture teachings. During some class 
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sessions, if time permitted, the preservice teachers were paired off and were asked to 

discuss their reflections with one another. 

Major Inquiry Project 

The course final consisted of a Major inquiry Project. Preservice teachers were 

given the option of choosing to do either a Poetry Study, Author/Illustrator Study/ or 

Create Their Own Picture Book. A Major Inquiry Sign Up Sheet was provided to the 

preservice teachers following the mid-term to allow them to prepare and develop a 

quality project for submission and presentation. 

The Poetry Study consisted of researching and collecting materials in-depth 

regarding some aspect of poetry. Preservice teachers could examine and annotate 

resources on using poetry in their classroom, reading and annotating children's poetry 

books, or collecting poems from a specific poet or theme. Preservice teachers were 

required to make a whole class presentation of their Poetry Study and write a reflection 

for me and copies to each classmate of their learning experience. 

The Author/Illustrator Study consisted of in-depth research on a favorite author or 

illustrator. This included a biographical sketch and bibliography of the author/illustrator 

and his/her works. A visual display was required for the class presentation along with a 

reflection for me and copies to each classmate. 

Creating Your Own Picture Book consisted of developing a story with 

illustrations into a finished picture book. Preservice teachers were allowed to use any 

style, medium and format that they were introduced to during the children's literature 

course. A visual display was required for the class presentation as well as reflections for 
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me and the preservice teachers. The presentations were hmited to 5 minutes each during 

the next to last class session. 

Teacher Field Notes 

During the semester that I taught the children's literature course, I kept important 

class notes and reflections on my teaching and learning experiences. I reflected upon 

those elements of the course that seemed to be effective in my teaching. The 

observations and reflections helped me to better understand and interpret information for 

use as secondary sources of data in the study. I also organized a portfolio that contained 

all of my field notes, class preparation summaries, articles, overheads and presentation 

materials, as well as my student's projects, reflections, self evaluations and other written 

artifacts that I have used as secondary sources of data for this study. 

Overall Plan for Data Analysis 

In order to begin with the analysis of the data collected from my primary and 

secondary sources of data, I created file folders for each of the preservice teachers 

collaborating in the study. The folder of each of the preservice teachers contained copies 

of written artifacts produced in the children's literature course such as mid-term self-

evaluations, final self evaluations, literacy memory, and other documents and reflections. 

I also filed all of the transcripts, tabulations, and coding paperwork for each of the initial 

interview protocols, as well as the follow-up interview. The files of each preservice 

teacher were kept in separate file folders, with a different color of file for each participant 

for easier retrieval and organization. 
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Enhancing the Analysis of the Data 

To enhance the validity and accuracy of the data collected, I continually 

researched and performed ongoing reviews of literature during the collection and analysis 

of data to support the categories and topics identified during the study. This ongoing 

review of the literature enhanced the trustworthiness and validity of the findings. 1 also 

reviewed and re-read all of the written artifacts used as data sources in the study. This 

included reviewing the self-evaluations, reflections, reading records, literacy memories, 

and transcripts of the interviews, as well as reviewing the course syllabus and Subject 

Consent Form and dissertation proposal. By re-visiting continuously the data sources 

and supporting documentation, I was able to enhance the analysis of data for my study. 

Coding of Data 

Levine, Gallimore, Weisner and Turner (1980) provide an excellent review of 

fieldwork techniques, as part of the course they taught. They state that, 

Student learning is this area revolves around the formatting and coding of field 

notes. We define formatting as the actual form(s) which field notes will take, 

including any cross-referencing which may be developed within any one form or 

between two or more. Students soon begin to leam the advantage of multiple 

perspectives on an event and how this may be achieved by having a narrative 

account of the event entered into the field note file, a capsule account of this and 

other events of the day related through the use of a daily calendar or log, and their 

personal reactions to and understanding of the event by way of a diary (p.43). 
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The initial interview protocols were audio taped, transcribed, edited, and the data 

was then organized. Fox (1999) states that during the organization of data, the use of 

color-coded paper, chronological data, and the use research notebook and field notes are 

important tools for sorting. I organized the data and conducted on-going analysis as the 

data was being obtained. I relied on secondary sources of data to complement and build 

support for the data and information obtained directly from each preservice teacher 

during the initial series of interviews and the follow-up interview. 

A coding system was then developed. According to Levine, et al. (1980), 

"Coding refers to the creation of an indexing scheme to permit data filing and eventual 

retrieval" (p.43). 

Janesick (1994) points out that categories, themes, and patterns emerge from the 

data collected from interviews, field notes and observations. Coding and categorizing the 

data collected is a crucial component of data analysis. However, it is the researcher who 

will make the final decision regarding the narrative to be employed in the study and how 

to most effectively tell the story. Adhering closely to the data is the most effective way 

of presenting the narrative of the story. 

Hudson-Ross, Cleary and Casey (1993) state that perceived patterns, categories, 

findings and implications are shaped by data that is observed and/or collected through 

questions asked and the format of the presentation. Presentation includes actual words 

expressed during interviews during discussions of reading, literacy, and schooling. 

Additionally, they explain how children were interviewed and asked about their 
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perceptions regarding their literacy development and experiences in reading and 

schooling. 

Identifying Topics and Categories 

The transcripts of interviews and field notes were viewed and analyzed based on 

the coding system. The most frequently occurring categories and aspects that arose from 

the information gathered from the interviews and field notes were color-coded. As a 

result of the coding system, the most important information was sorted into logical 

categories. This facilitated the process of analyzing the data, resulting in a smooth and 

less cumbersome analytical process. 

Coding began after the transcripts of the initial series of interviews were edited 

for accuracy. Topics and categories emerged during the coding process from all the data 

sources. The coded transcripts were analyzed using ethnographic procedures that 

included analysis of passages from interviews that reflect the perspectives of the 

preservice teachers used in the study. 

I continually reviewed and refined the categories, patterns and topics during the 

data analysis process of the study. After meeting with Dr. Kathy Short, it was decided to 

explore each research question of the study separately. I reviewed all of the principle and 

secondary data collected and analyzed to establish principle topics and categories for 

each question. These frequently occurring codes, themes and categories were listed for 

each question and by preservice teachers and these were compared for similarities in 

topics and categories. 
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Topics and Categories that Emerged from Initial Interview Protocols 

Upon completion of the coding and analysis of data from the initial series of 

interviews, several topics were identified from each of the preservice teacher's transcripts 

of the three initial interview protocols. These topics were; 

(1) As a reader there are particular types of books that are more appealing 

to me. 

(2) Reading adds something of value to my life, 

(3) Reading can be negative and frustrating, 

(4) Certain types of reading experiences influence our thinking and affect us 

as readers. 

(5) Relationships around the reading and telling of stories influence us as 

readers. 

Each of the preservice teachers in the study referred continuously to these general 

topics during the three initial series of interviews. 

Frequently Occurring Codes 

As shown in Table 1, the most frequently occurring features of the initial series of 

interviews were Reading Different Genres and Types of Books, Reading is Good, 

Reading is Not Good/Problems, Parental/Sibling/Peer Involvement in Reading and 

Telling Stories, Early Reading Interventions, Oral Traditions and Family Stories, LRC 

480 Course and Read Chicano/Hispanic/Indigenous Literature. 
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Table 1 
Frequently Occurring Codes 

Initial Series of Interviews 

Color Code Meaning Frequency of 
Occurrences 

Red Reading different genres/ types of books 243 
Read Chicano/ Hispanic/ Indigenous literature 70 
Reading true/ realistic/ historical books 66 
World War 11/ Germany trip/ spies 29 
Read comic books 23 

Blue Reading is good 243 
Reading is not good/ problems 210 
Illustrations/ painting/ painting research 19 

Green Parental/ sibling/ peer involvement in reading/ 
telling stories/early reading interventions 

177 

Oral traditions and family stories 149 

Orange Reading practices of family/ reading experiences 65 
LRC 480 course 75 

The follow-up interviews were then conducted based on the important topics and 

categories that were identified from the data analysis of the initial series of interviews for 

each of the preservice teachers. 

Topics and Categories that Emerged from Follow-up Interviews 

The follow-up interviews were undertaken to provide the preservice teachers an 

opportunity to elaborate and expand more on the topics and issues resulting from the 

initial series of interview. As a result of the analysis and coding of the transcriptions of 

each of the follow-up interviews, additional topics and categories were identified in 

addition to the principal categories and themes identified in the initial series of interviews 
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(see Table II). The newest topics that were identified as a result of the follow-up 

interviews were: 

The children's literature course broadened their knowledge of the type of 

books children read 

What preservice teachers believe about the role of literature for children in 

the home 

What preservice teachers believe about the role of literature for children in 

the classroom 

All of the preservice teachers collaborating in the study expressed the importance 

and influence of the LRC 480 "Children's Literature in the Classroom" course on their 

construction of identity as readers. During the follow-up interviews they elaborated on 

the positive influence that the children's literature course and it's resources, and 

activities/projects had on each of them as students and future teachers. They also 

elaborate on the importance of children's literature at home and at school. 

Following is Table 2 that summarizes all of the principle topics and occurrences 

that were identified in the follow-up interviews of each preservice teacher. 
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Table 2 
Frequently Occurring Codes Identified from 

Foliow-Up Interviews 

Category and Topic Frequency of Occurrences 
Children's literature course broadened their 
knowledge of the type of books children 
read 

146 

Reading adds something of value to my life 113 
Certain types of reading experiences 
influence our thinking and affect us as 
readers 

107 

Relationships around the reading and 
telling of stories influence us as readers 

78 

What preservice teachers believe about the 
role of literature for children in the home 

66 

Reading can be negative and fhistrating 65 
What preservice teachers believe about the 
role of literature for children in the 
classroom 

62 

Perceptions of Themselves as Readers 

The following section focuses on the first research question of the study: What 

are preservice teachers' perceptions of themselves as readers? I wanted to explore how 

each of the preservice teachers that collaborated in the study view themselves as readers. 

As mentioned earlier, each preservice teacher was interviewed three times during 

the initial interview process. The transcripts were coded and analyzed and topics were 

identified for each of the four research questions that guide the study. The topics and 

categories pertaining to the first research question were identified for each of the 

preservice teachers. The general topics and categories for each of the preservice teachers 

that dealt with their perceptions of themselves as readers were: 

1) As a reader there are particular types of books that are more appealing to 

me. 
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2) Reading adds something of value to my life. 

3) Reading can be negative and frustrating. 

Follow-up interviews were then conducted following the identification of the 

major topics resulting from the initial series of interviews of each preservice teacher. The 

same process of transcribing, editing, organizing the data, color coding the data into 

logical categories and topics and other analysis methods used during the initial interview 

process were also used in the follow-up interviews. 

All of the categories pertaining to these topics were grouped together and 

reviewed. Color-coding was used to simplify the review and analysis of 

categories. The categories that pertained to Topic 1 were coded in red; the categories 

pertaining to Topic 2 were coded in blue, and the categories pertaining to Topic 3 were 

coded in green. After all the categories were color coded and organized, the process of 

tabulating each category followed. The categories were all listed according to the topics 

identified. All of the categories were then added to determine the frequency of 

occurrences of each category for each preservice teacher. This process was repeated for 

each of the research questions of the study. 

The frequently occurring codes from the initial series of interviews and the final 

interviews for the topics identified in the first research question are as follows: 
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Table 3 
Frequently Occurring Codes 

Research Question No. 1 
Topic Frequency of 

Occurrences 
1) As a reader there are particular types of Initial Follow-up Total 
books that are more appealing to me Interviews Interviews 

Ron 
Bina 69 55 124 
Paula 158 16 174 
Joe 37 42 79 

74 23 97 
2) Reading adds something of value to my 
life 

Ron 32 14 46 
Bina 141 24 165 
Paula 16 25 41 
Joe 24 6 30 

3) Reading can be negative and frustrating 

Ron 28 11 39 
Bina 118 22 140 
Paula 17 27 44 
Joe 20 4 24 

The major topics that were identified from the initial series of interviews and 

regarding Research Question #1 were also identified during he follow-up interviews of 

each preservice teacher. 

Changes in Identity as Readers 

This section focuses on the second research question of the study: How have their 

identities as readers evolved and what factors do preservice teachers identify as 



influencing them as readers? I wanted to find out how the construction of identity as 

readers had evolved for each of the preservice teachers. I wanted to explore how each of 

the preservice teachers changed their reading practices and became the readers that they 

are today. 

The transcripts of each preservice teachers' initial series of interviews and follow-

up interviews were reviewed and analyzed, along with secondary sources of data. The 

process of color-coding was used to group and identify major topics and categories of the 

chapter. The major topics that were identified: 

Certain types of reading experiences influence our thinking and affect us as readers 

Relationships around the reading and telling of stories influence us as readers 

After the follow-up interviews were conducted and analyzed to determine if there 

were any new topics, all of the categories were grouped together and reviewed for 

analysis. The categories were all listed according to the major topics that were identified. 

All of the categories were then added to determine the frequency of occurrences of each 

category for each preservice teacher. No new topic emerged from the follow up 

interviews. 

The frequently occurring codes from the initial series of interviews and final 

interviews for the topics identified in the second research question are as follows: 
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Table 4 
Frequently Occurring Codes 

Research Question No. 2 
Topic Frequency of Occurrences 
Certain types of reading experiences that Initial Follow-up Total 
influence our thinking and affect us as Interviews Interviews 
readers 

Ron 144 25 169 
Bina 259 25 284 
Paula 111 22 133 
Joe 94 24 118 
Relationships around the reading and 
telling of stories influence us as readers 

Ron 22 22 44 
Bina 74 40 114 
Paula 101 42 143 
Joe 112 18 130 

All of the preservice teachers spoke of their relationships with parents, family and 

children and its impact on their construction of identity as readers. They referred to 

early reading intervention activities with their parents. This topic was present in all of the 

initial interviews and follow up interviews for each of the preservice teachers. 

Influence of Children's Literature Course 

This section examines the third research question of the study: What is the 

influence of the LRC 480 children's literature course on their identities as readers? My 

intention was to determine how the LRC 480 children's literature course influenced their 

construction of identity as readers and have changed their reading practices. 

The same process of collection, review and analysis of data sources was done. 

All of the transcripts of the initial series of interviews and follow-up interviews, as well 
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as the reflections, self evaluations and literacy memories were organized, reviewed, 

analyzed and coded. Color-coding once again was used in order to identify important 

topics and categories relating to factors that influence the preservice teachers' reading an 

The transcripts of each preservice teachers' initial series of interviews and follow-up 

interview were reviewed and analyzed, along with secondary sources of data. The 

process of color-coding was used to group and identify major topics and categories of the 

chapter. The major topic that was identified from the primary and secondary sources of 

data was: 

The children's literature course broadened their knowledge of the type of books 

children read 

The organizing of data, analysis, review and coding to come up with categories 

regarding the influence of the LRC 480 course on their identities as readers was 

completed. There were several categories that were prominent in the analysis of the data. 

These were identified, grouped together and tabulated to determine the fi^equency of 

occurrences of each code identified. The irequently occurring codes from the initial 

series of interviews and final interviews for the topic identified in the third research 

question are as follows: 
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Table 5 
Frequently Occurring Codes 

Research Question No. 3 
Topic Frequency of Occurrences 
The children's literature course broadened Initial Follow-Up Total 
their knowledge of the type of books Interviews Interviews 
children read 

22 23 45 
Ron 18 34 52 
Bina 50 45 95 
Paula 27 25 52 
Joe 

All of the preservice teachers spoke of the positive influence that the LRC 480 

course had on their evolvement as readers. They mentioned the various class activities 

and projects that impacted their reading development. They referred to the importance of 

exposure to a great variety and types of children's literature during the course. The 

course had a great influence on them as readers. This topic was present in all of the 

initial interviews and follow up interviews for each of the preservice teachers. 

The Role of Children's Literature in Reading Development 

The focus of this section is on the fourth research question that guides this study: 

What are preservices teachers' understanding of the role of children's literature in 

literacy development at home and in school? 

I explored the perceptions of the preservice teachers regarding the influence that 

children's literature has on their construction of identity as readers. I collected, 

organized, coded, and analyzed primary and secondary data, in the same maimer that I 

had done for the other chapters regarding research questions #1, 2, and 3. The major 

topics that were identified from the primary and secondary sources of data were: 
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What preservice teachers believe about the role of literature for children in the 

home 

What preservice teachers believe about the role of literature for children in the 

classroom 

These topics deal more directly with the influence of children's literature on the 

construction of identity as readers on the preservice teachers. 

I grouped several prominent ideas or sub-themes together during the analysis of 

the data from the initial series of interview protocols and the follow-up interviews. From 

this process resulted a listing of the fi"equency of occurrences of categories or codes that 

were identified. 

Table 6 

Frequently Occurring Codes 
Research Question No. 4 

Topic Frequency of Occurrences 
What preservice teachers believe about the Initial Folio w-Up Total 
role of literature for children in the home Interviews Interview 

10 8 18 
Ron 11 16 27 
Bina 21 29 50 
Paula 10 13 23 
Joe 

What preservice teachers believe about the 
role of literature in the classroom 

Ron 8 11 19 
Bina 5 19 24 
Paula 23 20 43 
Joe 13 12 25 
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The preservice teachers elaborated on the influence that children's literature has 

had on their literacy development and reading skills at home and in school. This was a 

common topic in all of the primary and secondary data sources. 

Final Analysis of Data 

After all the coding and analysis of data was completed for the study, I re

examined all of the data in order to come up with connections between the topics and 

categories identified. I reviewed all of the transcripts of the initial series of interviews 

and follow-up interviews, checked all of the color coded categories and codes that were 

identified, and reviewed each of the secondary sources of data, such as their literacy 

memories and self reflections. 

Trustworthiness of the Study 

Several strategies to enhance internal validity were used in this study. These 

include triangulation and member checks. 

Triangulation 

Meriam (1992) defines triangulation as "using multiple investigators, multiple 

sources of data, or multiple methods to confirm the emerging findings" (p. 204). For this 

study, data were collected through three main sources of data. These were the initial 

interview protocols, a follow-up interview, and the written artifacts from the children's 

literature course that the preservice teachers participated in. These written artifacts 

included literacy memories, mid term self-evaluations, final self-evaluations, reflections, 

final projects, and teacher field notes. I was able to develop categories and topics from 

the interviews and then went back to the written artifacts to find other examples related to 
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those categories and topics. The information obtained from the written artifacts were 

used to complement the topics and categories that were identified from the interviews. 

The data collected from the written artifacts for each of the preservice teachers served as 

an extension of what the preservice teachers had expressed in their interviews and 

enhanced the analysis and verification of the interview data. 

Through these multiple sources of data I was able to achieve triangulation in this 

study. A rich variety of data was the result of these different data collection methods. 

Member Checks 

Another important tool used to ensure internal validity of the study was member 

checks. Merriam (1992) recommends the use of member checks and defines it as, 

"taking data and tentative interpretation back to the people from whom they were derived 

and asking them if the results are plausible" (p. 204). It is recommended that member 

checks be done continuously throughout the study in order to enhance the internal 

validity of the study. 

During the process of data collection and analysis, member checks by each of the 

preservice collaborators were done. Each preservice teacher was provided a copy of all 

the transcripts of the series of interview protocols and they were asked to review, change, 

or modify any of the typed transcripts, and to add anything else they cared to include in 

the transcripts. This type of review and member checking ensured the accuracy and 

validity of the information provided by each of the preservice teachers to be used for 

analysis of data. 
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Timeline of Study 

Phase I: Secondary Sources of Data from LRC 480 Course 

Phase I of the data collection and analysis consisted of an evaluation of the 

secondary sources of data that were obtained from the LRC 480 "Children's Literature in 

the Classroom" course that I taught during the Fall 2001 semester. 1 explored the 

various categories that emerged from the secondary sources of data at the beginning of 

the semester all the way through the end of the semester. This included analyzing the 

literacy memories, mid term self-evaluations, mid term discussions, reflections and final 

self-evaluations of each of the preservice teacher in the study. This was an ongoing 

process of analysis and coding of frequently occurring codes, themes and categories. The 

actual process of data analysis and coding began and ended during the Summer 2002 

semester. Important topics and categories from my secondary sources of data were 

identified and are included in later sections of this study. The major themes and 

categories were grouped and the frequency of occurrences are detailed for each of the 

secondary sources of data used in the data collection and analysis. 

Phase II: Initial Interview Protocols 

An initial series of three interviews were conducted with the collaborating 

preservice teachers of the study. As mentioned previously in the study, the interview 

protocols were given during a two week time span during the Summer 2002 semester. 

Each preservice teacher participated in three interviews that focused on their life history 

and early personal experiences with reading, their construction of identity as readers and 

how their practices as readers has evolved over their lives, and reflecting on their 
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meaning of their experiences including reflecting on the LRC 480 children's literature 

course respectively. 

The interviews were audio taped, transcribed, edited and then coded for analysis 

during the first part of the Summer 2002 semester. Member checking also took place in 

the first half of the summer. The principal topics and categories were identified during 

this time and follow-up questions were developed in June 2002. 

Phase III: Follow-Up Interviews 

The final phase of the data collection and analysis of the study took place in 

June/July of 2002. Upon completion of the initial series of interview protocols and its 

analysis and coding, certain topics and categories were identified. Follow-up interviews 

were then scheduled during the month of June of 2002. The follow-up interviews were 

concluded and analysis and coding of the transcriptions followed. The data analysis was 

completed in July of 2002. The original topics and categories were identified in each of 

the follow-up interviews of the preservice teachers along with a new topic that focused on 

the LRC 480 course. Data analysis was concluded in July of 2002. 

Conclusion 

This is a qualitative research case study that focuses on the perceptions of four 

preservice teachers regarding their construction of identity as readers. The case studies 

addressed several research questions that guided the study. The research questions were: 

(1) What are the preservice teachers' perceptions of themselves as readers? (2) How 

have their identities as readers evolved and what factors do preservice teachers identify as 

influencing them as readers? (3) What is the influence of the LRC 480 children's 
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literature course on their identities as readers? (4) What are preservice teachers' 

understanding of the role of children's literature in literacy development at home and 

school? 

The primary sources of data used in the study consisted of three initial interview 

protocols and a follow-up interview. Secondary sources of data included written 

materials from the course such as a mid-term evaluation, mid-term discussion, final self-

evaluation, literacy memory, major inquiry project, reading records, journal entries and 

reflections. 

After the four preservice teachers were interviewed on several occasions, the data 

was analyzed and coded to identify principle topics and categories. Major topics were 

identified for each of the research questions. The topics included; (1) As a reader, there 

are particular types of books that are more appealing to me; (2) Reading adds something 

of value to my life; (3) Reading can be negative and frustrating; (4) Certain types of 

reading experiences influence our thinking and affect us as readers; (5) Relationships 

around the reading and telling of stories influences us as readers; (6) The children's 

literature course broadened their knowledge of the type of books children read; (7) What 

preservice teachers believe about the role of literature for children in the home; and (8) 

What preservice teachers believe about the role of literature for children in the classroom. 

During the process of data collection and analysis, member checking was done by 

each of the preservice teacher collaborating in the study to ensure accuracy. 
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CHAPTER 4 

ALBERT: READING IN MY LIFE 

"Reading has become an important part of my life. In school, at work, in my teaching 

and at home." 

This chapter provides background context for understanding the perspective that I 

bring as a reader to this study and also provides a description of the course that I taught to 

the preservice teachers and that had an impact in their construction of identity as readers. 

I offer a narrative of my personal evolution as a reader and my own theoretical 

positioning. I present background information of myself as a reader, how I have evolved 

as a reader, important factors of courses in children's literature that have influenced me 

as a reader, and my teaching experiences of children's literature and reading. These 

factors and influences have formed the perspective that I bring as a reader. I also wanted 

to discuss important aspects of the children's literature course that may have influenced 

the reading development of the four preservice teachers in the study. 

The chapter is organized with the same categories as used for the four case studies 

of the preservice teachers. It includes factors that influenced my evolving identity as a 

reader, the impact of the children's literature course in my reading life, the role of book in 

children's lives at home and in my own teaching, and a description of the course. 

I wanted to provide a sense of how my experiences shaped my perspectives on 

reading and how I thought about the children's literature course. I also wanted to provide 

a description of the course and its major components so that we have that context as the 

case studies are read. My experiences with literature at home and in the classroom 
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shaped my beliefs and attitudes toward reading and children's literature courses were 

positive influences in my evolvement as a reader. 

Albert As A Reader 

As an adult I consider myself to be an "average" reader. I read the newspaper or 

web on line every day, and when I am not teaching or at work, I read children's stories to 

my children at bedtime. I also enjoy reading sports magazines and ''"'National 

Geographic''' magazines. I particularly enjoy the pictures and illustrations in the 

magazines. 

Unlike my wife who reads a cookbook, home decorating book, or novel, 

especially romantic novels every week, I usually read a historical/historical-fiction novel 

a few times a year. I enjoy reading about historical events and characters. My favorite 

novels have been Centennial (Michener, 1974), Texas (Michener, 1985), Hawaii 

(Michener, 1959), and Aztec (Jennings, 1980). I also like to read books about World War 

II and have read various books about the Holocaust. 

Teaching a children's literature course at the university and a reading course in a 

community college has enhanced my reading enjoyment. I was able to not only teach 

about children's literature and different genres but also enjoyed reading numerous 

amounts of children's books and picture books. 

Factors That Influenced My Evolving Identity As A Reader 

As a child I was never an avid reader. I did not enjoy reading and preferred to be 

outside playing with friends. My earliest reading memories were of pre-school books 

that I was read. These included a lot of "Dick and Jane and Spof stories. I was read to 
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mostly by my mother and father. My mother would read to me in Spanish and my father 

would read to me in English. The stories my mother read in Spanish were La 

Cucarachita Mandinga and El Raton Perez. These were popular stories with animal 

characters. Most of the stories carried a message to the children including the importance 

of behaving correctly. I remember being read to by some of my aunts in Panama. These 

stories were also in Spanish. 

Storytelling during my childhood was also a very important activity. When my 

family would go to the ''ranchd" in the interior of the country, we would spend the 

evenings hearing folktales and oral traditions. Many of the stories I heard as a child were 

about witches and devils. According to Zarate (1994), folklore from creole/indigenous 

cultures present in Panama represents anguish because in it there are situations of 

loneliness such as children abandoned by their parents in the woods. There are situations 

of unknown persons or apparitions (witches, dwarfs, ghosts, and monsters). The 

adventures of Tio Conejo, games for children, oral traditions which I heard such as "La 

Tapesal," "La Vieja del Monte, and "La Tulivieja" dealt with the supernatural and 

monsters. I had many sleepless night when I heard my uncles tell the story of "La 

Tulivieja," which is very similar to "La Llorona" of Mexico. At Easter in particular, my 

uncles would talk about the devil who was "on the loose" during the period from Good 

Friday when Christ was crucified to Easter Sunday when he resurrected. During this time 

the devil was said to prowl the land, looking for children who misbehaved. I remember 

not being able to listen to music on the radio or go to the river or ocean to swim because 

something bad would happen to you. The stories were fantastic and scary. 
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During my school years, I would read because it was required for class. I had to 

read the textbooks and do book reports. I did not enjoy reading textbooks except for 

those books that had pictures in them and also history books. I especially enjoyed 

reading history books and looking at all the wonderful illustrations and paintings about 

famous people, battles, and places. I particularly enjoyed reading about the American 

Revolutionary War and the Civil War. I enjoyed looking at books with beautiful 

illustrations and pictures. I also remember reading my first "real book." The name of the 

book was Men of Iron (Pyle, 1919). It was about knights in armor of England and their 

combats and jousting matches. I was very proud of myself when I finished the book. It 

was the first chapter book that I read and I enjoyed it tremendously. 

When I attended high school I would go to a nearby train station for lunch. At the 

train station there was a newsstand with lots of magazines, comic books and newspapers, 

and candy for sale. A group of my friends and I would eat lunch and look at the comic 

books that the owner allowed us to read. I remember that my favorite comic books were 

about the Super Heroes such as Spiderman, The Hulk, Superman, and The Fantastic Four. 

I also enjoyed reading the adventures of Sgt. Rock. I would read comic books every day 

during the school year. 

When I entered junior college, I read the required textbooks. I also read the local 

newspaper on a daily basis, especially the Monday newspaper that had all the 

professional football scores and stories. I was very interested in reading the sports 

section and not much else. I also read many football and basketball magazines such as 

Street and Smith Professional Football magazine. 
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It was not until I attended the university that I really started to read a large variety 

of books, from children's books and picture books to novels. I took several children's 

literature courses in the Language, Reading and Culture Department that opened my eyes 

to the beauty and excitement of picture books and children's literature. I read a numerous 

amount of children's books during various classes I took for my Master's Degree and 

Ph.D. programs. I took frill advantage of the LRC library and read books from all 

different genres such as historical, informative, bilingual, fantasies and poetry. I became 

very interested in the illustrations of the books I read. I chose many books because of 

their artwork and illustrations and as a result, wrote and illustrated my own children's 

stories. 

During this time I also started to read historical fiction novels. My favorite author 

is James Michener and I read many of his novels such as Texas, Hawaii, and Centennial. 

I started reading many bilingual/multicultural books also. Among my favorite books 

w&CQ Bless Me, Ultima {Andcya., 1994), Mufaro's Beautiful Daughter {Steptoe, 1987), 

Green Com Tamales (Macaluso Rodriguez, 1994), Amelia's Road (Altman, 1993), and 

Abuela's Weave (Castaneda, 1993). 

I also continued to read magazines and newspapers and visit computer websites 

for information and news. I would read daily news from CNN, ABC News, New York 

Times, The Miami Herald, and USA Today. 

Upon my receipt of my Master's Degree and working on my doctoral degree, I 

was given the opportunity to teach a children's literature course (LRC 480 - "Children's 

Literature in the Classroom"). During the time I taught, I also took advantage and read 
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more children's books and poetry. I also taught a Reading class during the Fall 2002 

semester at a Junior College and read many more children's stories and picture books. 

At the moment I continue to read children's books and have started reading to my 

children. This is a wonderful experience for me and for my children. 

The Influences of My Courses in Children's Literature 

During my course of study for my Masters Degree in Bilingual/ Multicultural 

Education, I enrolled in several courses that focused on children's literature, adolescent 

literature, and literacy. These courses strengthened my awareness, understanding and 

appreciation of children's literature and literacy in general. The principal courses were: 

LRC 581, "Multiethnic Children's and Adolescent Literature and Literacy," taught in the 

Spring 1994 by Dr. Arminda Fuentevilla and LRC 595a, "Issues in Language, Reading 

and Culture - Exploring Illustrations in Children's Picture Books," taught by Dr. Kathy 

Short and Cheri Anderson during the Fall 1993 semester. I also was fortunate to be able 

to teach a children's literature course (LRC 480) during my doctoral studies. 

The courses introduced me to multiethnic literature and fostered my awareness of 

oral and written traditions from different ethnic and cultural settings. They provided me 

with access to literature from different ethnic groups and cultures, including African, 

Hispanic, Native American, Asian, and other ethnic groups such as Jewish and also 

gender. I was introduced to a vast range of multicultural materials and literature as well 

as oral traditions. The courses allowed me to analyze the role that culture, ethnicity, 

traditions, gender, race, and language play in multiethnic literature. 



During the courses I was assigned readings that focused on important topics such 

as culture, ethnicity, and race elements, oral traditions and children's multicultural and 

bilingual literature. One of the most important components of these courses included the 

LRC Children's Literature Conference that contained many multiethnic presentations, 

resources and materials. My experiences from the conference fostered my perception and 

conceptualization regarding different ethnic groups and enhanced my reading 

development. 

Another important element of the courses was reading the books and other 

literature from different cultures and developing annotated bibliographies. The reading 

experiences, classroom discussions and literature circles, as well as the annotated 

bibliographies and text set assignment in the classes increased my understanding and 

perception of various oral and written traditions of diverse cultures. I also learned the 

importance of selecting culturally diverse literature for the classroom. I was able to learn 

how to evaluate multiethnic children's books and to be able to select appropriate 

multiethnic literature for the classroom. 

The courses offered some important insights and perspectives on different 

concerns and issues that affect multicultural education. Teachers need to understand and 

overcome their own biases to become effective in the classroom. They need to 

understand the triangular relationship between teacher, student, and subject matter, as 

well as making the academic content relevant to the children's culture. 
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The class assignments, literature circles, annotated bibliographies and journal 

writings about particular multiethnic literature were important learning experiences that 

had positive influences on me as a reader. 

The courses enabled me to explore visual literacy as it pertains to the role of 

illustrations in children's literature. The basic structures of the courses included literature 

circles, whole class presentations, as well as some studio and text set activities, inquiry 

group sessions as well as journal reflections. The courses enabled me to understand and 

appreciate the role of art in literature. I was introduced to many concepts regarding 

illustrations, visual images and art that has made me a better reader. For example, the 

LRC 595A course included several important sections: art and artists, illustrators, styles 

of illustration, the elements of art, artistic techniques/media and bookmaking/design.. I 

was required to read background materials on illustrations, the picture book, and the role 

of visual literacy in children's books. 

The courses helped me to interpret visual images and understand that illustrations 

should complement the text and vice versa. I was able to comprehend what the artist or 

illustrator is trying to get across in order to complement the text. 

I was also introduced to new forms and methods/techniques of art that clearly 

enhanced my knowledge and appreciation of art. By learning about the different strands 

for visual literacy (design, color, line, light and dark, shape and space) as well as different 

styles and techniques used in illustrations, I was able to grasp and understand the 

illustration's intended effect. I observed how an artist uses color to make the reader feel 

different emotions. I received information and knowledge about the elements of design. 
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artistic elements and their intended effects on the audience that can help me illustrate a 

story effectively. I gained knowledge about artistic techniques and mediums, as well as 

publishing issues that can help me as I write and illustrate my own children's picture 

books. I learned about the tools for planning a book such as the use of a storyboard and 

book dummy, as well as art and design of picture books. Shulevitz (1985) provides 

excellent details and descriptions on how to conceive a well-executed picture book. I 

learned to make storyboard and a book dummy and also the elements that go into the 

structure of a book. 

Through illustrations I was able to gain a clearer, more precise and dramatic 

understanding of what I was reading. Illustrations created a more effective and powerful 

communication during reading. According to Stein (1976) and Harthan (1989), there are 

a variety of purposes that are served by the use of illustrations. Illustrations can be used 

as an instructional, didactic, literary, decorative, and recreational device to enhance the 

experience of readers. 

One of the most important components of the courses was the children's literature 

readings in class. The literature circles/browsing/studio sessions provided me with a 

great deal of exposure to quality books and literature. I think that these segments enabled 

me to explore the different styles, techniques, and tools used in illustrations. As a result 

of these sessions, I became a better reader and have decided to do my own illustrations of 

stories that I plan to write. 

I kept a sketch journal and recorded all of the books that I read during the course 

work. Numerous browsing sessions enabled me to explore and read quality children's 
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books. Among the books were: Amelia's Road {AlXmdin, 1993), The Wednesday Surprise 

(Bunting, 1989), Fly Away Home (Bunting, 1991), So Far From The Sea (Bunting, 

1998), The Rough Faced Girl (Martin, 1992), Baseball Saved Us (Mochizuki, 1993), and 

Mufaro 's Beautiful Daughters (Steptoe, 1987). I made countless annotations of the 

books I read and browsed during the courses that permitted me to keep everything 

associated with children's books and illustrations together. 

Of vital importance to my understanding and appreciation of children's books 

were an extensive autobiography and biographies of children's book authors and 

illustrators. This included autobiographies of such authors as Jean Little, Elizabeth 

Yates, Rafe Martin, Rebecca Clark and many other wonderful authors. Reference books 

on authors, illustrators and poets are an excellent source of information. Reference 

books for information on authors has helped me to learn about important authors and 

illustrators. 

The Role of Books in Children's Lives at Home 

As a result of courses taken during my Master's and Ph.D. Programs at the 

university, I enhanced my appreciation for children's literature. My exposure to many 

types and genres of children's literature provided me with the knowledge necessary to 

select quality and appropriate children's stories. These stories provided me with reading 

enjoyment and they also helped me introduce books and stories to my children. 

My wife Marisa and I read to our children. We will select appropriate children's 

books to read to them. The books we read to our children are very elementary children's 

stories. We try to read to them stories that have bright colors and pictures and whose 
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illustrations are not too busy. Books that focus on the primary colors, farm animals, the 

alphabet, and Dr. Seuss stories with many word rhymes are their favorite books to have 

read to them. We have read The Cat in the Hat (Geisel, 1957) countless times. My wife 

and I take turns reading to them a story every night, in order to keep their attention. 

Some of the books we read to them are in Spanish because we want to teach them the two 

languages spoken at home, English and Spanish. The children are read usually 3 to 4 

stories before bedtime. We hope that this practice will instill a desire for them to read on 

their own and enjoy reading. Sometimes the playroom of the children will have about 6 

children's books that they can browse through on their own. The children will sometimes 

find a book with illustrations or pictures that catches their eye and they start mimicking 

reading. Of course, sometimes they will hold the book upside down. Recently, however, 

they have begun to hold the books in the proper position, turning the pages and looking at 

all the pictures and illustrations. They are also beginning to recognize letters or numbers 

and will try singing the A,B,C's or count in their own little language. 

Some of the books that we read to the children include Counting With Teddy 12 3 

(Guile, 1999), Siempre Te Querre (IVlunsch, 1986), Hush, Little Alien (Kirk, 1999) and 

Esmeralda and the Children Next Door (Nimmo and Howard, 2000). Other favorite 

books that the children enjoy are the series by Leandro Lara including El Soldadito de 

Plomo, El Mago de OZ, y El Principe Feliz. 

At the present we continue to read picture books to the children every night. This 

is a wonderful experience for me, my wife and children. Although their attention span is 

limited, they will ask daddy or mommy, "Book?" 
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The Role of Books in My Own Teaching 

During the Fall 2001 semester at The University Of Arizona, I was an instructor 

for the children's literature course: LRC 480 (Children's Literature in the Classroom). 

This course was designed to introduce undergraduate preservice teachers to a wide 

variety of children's literature and classroom practices and literature discussion 

strategies. The primary learning intent of the course was to facilitate the exploration of 

children's literature and to introduce students to available resources and activities related 

to children's literature. 

The course provided students with a survey of children's literature; they were 

introduced to different types/genres of children's literature such as picture books, 

traditional tales, modem fantasy, poetry, realistic/historical fiction, biography/ 

informational literature and multicultural literature. 

The class consisted of originally 21 preservice teachers. At midterm two more 

preservice teachers from another section were added to the class. The majority of the 

preservice teachers were female, with only two male students. The class met once a 

week on Thursdays from 4:15 p.m. to 6:45 p.m. I held office hours from 6:45 p.m. to 

7:45 p.m. for anyone who had questions or needed advice or information. 

The course syllabus was designed a few weeks before classes started. The 

majority of the information used in preparing the syllabus was obtained through meetings 

with Dr. Kathy Short of the College of Education (Language, Reading and Culture) and 

previous instructors of the LRC 480 class, as well as present course instructors. 
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Components and modifications to the curriculum resulted fi^om weekly meetings with Dr. 

Short and the other LRC 480 instructors, who met each Wednesday at 1:30 pm in LRC 

Room 534. Each instructor was able to talk about their course progress and any issues or 

questions related to the course. Dr. Short provided new resources and information to be 

used in the classes. 

Required Text 

Preservice teachers were required to purchase and read several texts in addition to 

a packet of articles that were collected from each instructor. The main textbook used in 

the course was A Celebration of Literature and Responses by Marjorie R. Hancock 

(2000). Preservice teachers in my section were also required to purchase and read Salsa 

Stories by Lulu Delacre. This book was used in a class activity discussion and preservice 

teachers brought to class their own recipes and presented their own "salsa stories." In 

addition, preservice teachers were required to read all the articles in the LRC 480 article 

packet. Some of the most important articles focused on censorship, analyzing children's 

books for racism, stereotyping, and also critical literacy. 

Course Requirements and Evaluation Criteria 

The course consisted of 9 main components. These were: Participation and 

attendance. Children's Literature Notebook, Mini Literacy Inquiries, Resource Portfolio, 

Reading Records, Literacy Memory/Interview Experience, Major Inquiry Project, 

Midterm Self-Reflection, and Final Self-Reflection. 

Participation and Attendance - This was an essential component of the course. 



Preservice teachers were evaluated on their classroom participation (reading, 

discussions, and projects). Preservice teachers participated in classroom 

management activities such as setting up books for browsing, announcing read 

alouds and book talks, collecting and distributing paperwork and books, etc. 

Attendance was very important. More than one absence or habitual tardiness 

affected final grades. This was not a problem in class. The majority attended all 

the classes although there were a few occasions that preservice teachers were 

absent because of illness. Some preservice teachers made up their absence by 

submitting an extra reflection on children's book or presenting an activity in class. 

Attendance and tardiness were recorded at the begirming of each class. 

Children's Literature Notebook - Preservice teachers were asked to reflect on 

their classroom experiences and learning. They could include reflections and 

connections from their readings of children's literature, articles, class projects and 

discussions in their notebooks. Some of the preservice teachers reflected on their 

thoughts and connections to books discussed in literature circles and they 

included poetry, sketches, and diagrams in their reflections. Notebooks were 

collected periodically to keep track of their progress and status. Two groups of 

preservice teachers were formed to turn in their notebooks three times during the 

semester. The Children's Literature Notebook was included in the Resource 

Portfolio turned in at the end of the semester. 

Mini Inquiries - These learning experiences included book talks, read alouds, 

poetry readings, and poetry anthology. Each preservice teacher was asked to 
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complete three of the four activities. Schedules were made and each preservice 

teacher was asked to bring the book they were reading to class. The preservice 

teachers wrote the book information (author, date, publisher, genre, etc.) on the 

board so that other preservice teachers that were interested in the book could 

include it in their reading records. The self-portrait anthology was completed 

toward the end of the semester. 

Resource Portfolio - The resource portfolio that was collected at the end of the 

semester was a valuable resource for the preservice teachers. Preservice teachers 

gathered and organized all the materials of the course (reading records, literacy 

memory/literacy interview, mid term self-evaluation, final self-evaluation, 

projects, notes and handout, etc.). A Table of Content page was also included in 

the resource portfolio to help them organize their portfolio for easy access in the 

future. All of the portfolios were excellent and well organized. 

Reading Records - Preservice teachers were required to read a minimum of 100 

books (picture books, poetry books, informational and chapter books). The 

records included biographic information (author, date, title, publisher, pages, etc.), 

a brief summary, description of artwork and illustrations, brief personal response 

to the book, and possible classroom connections. Tn order to keep track of the 

progress of each preservice teacher, reading records were collected four times 

during the semester. All preservice teachers completed their course requirements 

for their records. In some cases, chapter books counted for more than one book 

depending on the number of pages. 
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Literacy Memory/ Literacy Interview - At the beginning of the course 

preservice teachers were asked to reflect on their Hteracy experiences and 

memories. They were asked to write about their memories regarding reading. 

The preservice teachers shared their Hteracy memory/Hteracy interview drafts in 

small groups and then presented a final literacy memory/literacy interview during 

the following class. Copies were made of each literacy memory/interview and 

distributed to each preservice teacher. 

Major Inquiry Project - The final project consisted of either a poetry study, 

author/illustrator study or creating a picture book. This was the most important 

project in the class. Preservice teachers were required to write a reflection for me 

and the other preservice teachers of their learning experiences regarding their 

project and possible classroom connections, biography of informative sources, 

description of the project, and other pertinent information. They also presented 

their major inquiry projects at the end of the semester. Fellow preservice teachers 

provided each presenter with written feedback on their project and presentation. I 

was extremely pleased at the quality and effort put forth by all of the preservice 

teachers. Some of the works were excellent and I recommended that they present 

at a children's literature conference or publish their picture books. 

Mid Term Self-Evaluation - This was a key component of the course. 

Preservice teachers were asked to write a brief (2-3 page) reflection of their 

experiences and learning. A small group conference was held to go over the 

reflections. As a result of the classroom discussions and group work, some of the 
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course syllabus and activities were modified to enhance the learning experiences 

of the preservice teachers. 

Final Self-Evaluation - An overall self-evaluation of the preservice teacher's 

learning was turned in on the last day of class work. Preservice teachers reflected 

on their overall learning experiences and provided feedback on course activities 

that changed them as readers, as well as other important and pertinent 

information. As part of their final reflection, preservice teachers were asked to 

provide me with the grade they felt they had earned and why they think they 

earned that grade. 

Preservice teachers received a final course grade based on the quality of their 

written work, projects, classroom participation, attendance and punctuality, and other 

discussions and group work. Preservice teachers were told at the beginning of the course 

that they would receive an A if they completed all their course work, participated actively 

in discussion and group projects, and excelled in attending and punctuality. 

Teaching LRC 480 "Children's Literature in the Classroom" during the Fall 2001 

semester at the University of Arizona provided me with a wealth of experience and 

knowledge that will enhance my future teaching career. I have learned not only fi:om my 

direct experience of teaching the class (planning and organizing classroom activities, 

lectures, providing feedback to the preservice teachers, etc.) but also I have learned fi-om 

the preservice teachers, as well as trom Dr. Kathy Short of the Language, Reading and 

Culture Department of the College of Education and other LRC 480 instructors. 



I was able to modify the course syllabus and activities to better meet the needs of 

the preservice teachers in my class during the semester. As a result of the mid term self 

evaluation and suggestions, I modified the syllabus, schedule and classroom activities to 

focus more on group activities and discussions, rather than using lectures/ overhead 

presentation to present information. 

The preservice teachers in the class participated actively in classroom activities 

and discussions. I was fortunate to have preservice teachers who enjoyed the class and 

dedicated themselves to learning as much as possible from the discussions, activities and 

projects during the semester. For example, Paula thought that certain elements of the 

course were of particular value to her. She states that participating actively in classroom 

activities, group discussions and projects, and providing quality of work on individual 

and group assignments allowed her to gain new knowledge that will enable her to 

succeed in the field of Language, Reading and Culture. 

I believe that one of the main reasons for the success of the course was the longer 

time frame (2 Vi hours) of meeting once a week instead of a shorter time several times a 

week to conduct class. This extended period of time provided me the opportunity to 

conduct extensive classroom activities and discussions, which were essential to the 

learning experiences of all the preservice teachers in the class. We were able to conduct 

activities and exercises regarding different types of children's books and the preservice 

teachers were able to participate in read alouds, book talks, poetry readings, poetry 

anthologies, and browsing sessions. 
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Browsing was conducted towards the end of the class. Preservice teachers were 

given approximately 25 minutes to browse and read and record children's books. 

A favorite activity of the class was discussing required readings (children's 

stories, book chapters, and articles) in small groups and presenting to the whole class. 

Among the most popular and successful literature discussion strategies used during the 

semester were Sketch to Stretch, Story Maps, and Graffiti Boards. Preservice teachers 

stated in their reflections that these literature discussion strategies that enhanced their 

learning experiences. Preservice teachers preferred to work in small groups of 4-5 people 

and participated actively in discussion, brainstorming, and drawing/presenting their story 

maps, graffiti boards and charts. 

Another important activity was the reading and discussion of Out of the Dust by 

Karen Hesse. A video presentation added to the enjoyment and learning experiences of 

the preservice teachers. Other activities included discussion of the poem, "The Choice." 

Preservice teachers read aloud the poem in unison and then discussed it. They were then 

given a mock multiple choice test. This was done to compare the value of discussing and 

celebrating in depth a poem or reading instead of using traditional multiple choice tests 

that lead to nowhere. 

Another important component of the course was a visit to the Main Library on 

campus with Louise Greenfield, Librarian, who provided the preservice teachers with 

valuable information and hand-on practice using library resources for research. 

In order to achieve maximum teaching, I organized daily classroom activities on 

paper. I listed each of the planned activities for the day and followed it. At times it was 
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necessary to make some modifications due to certain events such as the September 1 

tragedy in the World Trade Center of New York, the Pentagon in Washington and in 

Pennsylvania. I found that listing each activity for the class helped me to be better 

prepared and organized. 

Teaching LRC 480 was a wonderful and fulfilling experience for me. This was 

my first real teaching experience and it has fortified my desire to teach in the future at a 

university or junior college setting. 

Conclusion 

I consider myself to be an average reader. My favorite readings include sports 

magazines, National Geographic magazines, historical fiction novels, and children's 

literature. I try to read to my children a story every night, either in English or Spanish. 

The historical fiction novels that I have enjoyed reading include Centennial (Michener, 

1974), Texas (Michener, 1985), Hawaii (Michener, 1959), SiVid Aztec (Jennings, 1980). 

My interest in children's literature has increased due to the children's literature 

course that I taught at the University of Arizona and an introductory reading course at a 

community college. 

My construction of identity as a reader has experienced important changes. I was 

never an avid reader as a child. Reading was secondary in importance to me. My parents 

would read to me stories when I was a child. My father would read in English and my 

mother would read me popular stories in Spanish with animal characters that carried a 

message to children to behave correctly. 
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Storytelling was also important in my childhood. My family would tell us 

folktales and oral traditions about witches and supernatural beings, similar to the popular 

Mexican tale of "La Llorona. " 

In school I did not enjoy reading. I was forced to read the required textbooks. 

However, I did enjoy reading historical books and illustrated books on occasions. I 

enjoyed reading about and looking at pictures and illustrations of famous characters, 

places, or events in history such as the Revolutionary War and the Civil War. I also 

enjoyed reading comic books. 

In college I began reading newspapers every day, especially the sports section. I 

also read many sports magazines. I started reading different types of books and genres 

when I attended the University of Arizona. Children's literature became my favorite type 

of books to read. I also read historical books and historical fiction. I continued to read 

newspapers and magazines, and started reading computer websites. I read many 

children's literature and books during my teaching experience at the university and 

community college. I also read every night to my children. 

During my Master's Degree and doctoral programs at the university, I have taken 

courses that focused on children's literature, adolescent books, research methodology, 

and literacy. The courses have also introduced me to multicultural literature and fostered 

my awareness of oral and written traditions from different cultures. The reading 

experiences, literature circles and classroom discussions have enhanced my 

understanding and perceptions of cultural diversity. 



145 

I was able to explore visual literacy and illustrations in children's literature. This 

helped me understand and appreciate the importance of illustrations and art in picture 

books. Illustrations complement the text and enhance the experiences of readers. 

The literature circles, browsing of books, and studio sessions during the courses 

provided me with a great deal of exposure to quality books and literature. I learned to 

evaluate and select appropriate and quality literature that are free of stereotypes, biases, 

and prejudices. My wife and I are able to select children's stories that are appropriate for 

our children. 

Teaching a children's literature course was especially valuable to me in my 

construction of identity as a reader. The course I taught was designed to introduce 

undergraduate preservice teachers to a wide variety of children's literature and to 

introduce them to available resources and activities related to children's literature. The 

preservice teachers were exposed to different types and genre of children's literature, 

including picture books, informational books, poetry, modem fantasy, traditional tales 

and multicultural literature. The preservice teachers were required to complete several 

important projects and activities such as reading records, literacy memories, major 

inquiry projects, resource portfolios, and reflections. They participated actively in 

classroom activities and discussions. Teaching the children's literature course was a very 

rewarding experience for me and fortified my desire to continue to teach at a university 

or community college, and grow as a reader. 
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My experiences as a student and a teacher have helped me form the perspective that 

I bring as a reader. These experiences have made a positive impact on my life as a reader. 

Not only have I grown as a reader, but the preservice teachers in the study have also been 

positively impacted by the children's literature course and the rich variety of children's 

literature they were exposed to. 
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CASE STUDIES OF PRESERVICE TEACHERS 

The following four chapters presents case studies of the four preservice teachers 

that collaborated in the study. It focuses on their story of how they came to be the 

readers that they are today, including how their identities as readers changed over time 

and some of the experiences and factors that influenced their changes as readers over 

time. The case studies trace their stories from childhood to now, indicating changes in 

their identities as readers and the factors or elements that influenced those changes. A 

tinal section focuses on what the preservice teachers believe children need as readers and 

the roles books play in the lives of children at home and at school. 
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CHAPTER 5 

CASE STUDY: PAULA- WHAT IS MY STORY OF HOW I CAME TO BE THE 
READER THAT I AM. 

''^Reading does add value to my life. Everyday I read something, you know, in some way 
or another. But I guess I'm a good reader. " 

Paula did not show up for the first class. She transferred to my class on the 

second class meeting. She approached me and was very enthusiastic and eager to start 

class. From my first meeting with her, I had the sense that she was a very mature and 

dedicated student. I was happy to bring her on board for the remainder of the semester. 

Paula soon began to take the lead in classroom activities and discussions. She 

participated actively, and was very eager to help me with setting up the classroom, 

putting books away, and generally telling me of her progress throughout the semester. 

After class she would talk about her upcoming projects and some of the reading she did 

with her son. In fact, she was very proud of her son's reading experiences and vivid 

imagination. 

Paula is a White female preservice teacher who currently lives in Tucson, 

Arizona. She was bom in Sierra Vista, Arizona and, being from a military family, she 

grew up an "Army brat." She and her family lived in Europe for the first few years of her 

life, including Germany. Her father retired from the military when she was a young girl. 

She is married and has a three-year-old son. 

Paula has limited eyesight that makes it difficult for her to read small print. She is 

presently enrolled in the Elementary Education Program at the University of Arizona. 

She is looking forward to getting her Master's Degree and is considering the pursuit of a 
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Ph.D. She hopes to teach Special Education because of her own struggles with vision 

and directionality. 

Paula as a Reader 

Paula is an avid reader. She enjoys reading and pursues reading with a passion. 

She understands the value of reading. Paula believes she is a good reader. She defines a 

good reader as ''''someone who has been taught the value of reading and has actually 

found the interest and enjoyment in reading." She tries to read something, a book or a 

magazine, everyday. She has enhanced her comprehensive reading skills and has 

overcome vision problems that made reading frustrating, especially in her early school 

year. She is now able to read aloud and silently to herself without too many problems. 

Paula reflected on her reading of children's literature and picture books. She 

referred to her experiences with reading in positive overtures. For Paula, reading has 

been "a wonderful source of enjoyment and fulfillment" Reading has been a very 

valuable asset in her life, from schoolwork to household chores. When asked about how 

reading has added value to her life, Paula reflects, "Reading adds a richness, a fulfillment 

to my life. I think especially since I have limited vision and it's getting worse as I get 

older. I think I'll appreciate being able to read text print more than some other people. " 

Reading enriches the life of Paula. She states that reading "opens pathways in life that 

you always don't end up with. If you can tell someone a story which is also very 

rewarding, but to be able to read that story yourself and actually get lost in the 

characters, I think is of great value to anyone. " Reading is of vital importance to her 

life and is " so intrinsically tied into my own life that I don't think that my life would not 
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be as full without it. " Paula's reading experiences have given her an understanding and 

appreciation of the value of reading. "Reading is valuable to me. I think reading 

experiences made me love reading more. " As a child she was read to by her parents, in 

particular her father. These positive interactions enhanced her love of reading and also 

have motivated her to read to her own child. She reports, '"'"Especially in my early 

experiences, like with my father reading to me, really made me appreciate reading. It 

taught me to appreciate reading. " Her positive reading interactions with her parents has 

" taught me to read more and to read to my child now. So I think it's enriched my realm 

of reading and literacy in general. " 

Reading is of value to her because it makes her aware of different cultures and 

more appreciative of her own background. She realizes how important reading is in 

instilling a sense of knowledge and understanding of her own culture and background, as 

well as a deeper understanding of how her country has come to be. Reading gives Paula 

" a look at my culture and for me, it gives me an appreciation of what our country in 

general has gone through., it gives me a sense of value and makes me appreciate the 

ability to read." 

Paula reads every day. If Paula has any free time, she will take advantage of it to 

read. She will read anything from textbooks to grocery lists. She reads textbooks for her 

courses, a variety of books for enjoyment, and children's literature to her three-year-old 

son, as well as any other reading material she can find. Paula expressed an interest in 

reading historical books, realistic fiction, mysteries, suspense, fiction, fantasy, poems and 

adventure books. She spoke in-depth about how certain types of books have more appeal 
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than others. Paula enjoys the books that were available in the children's literature course. 

However, there are certain types of books that she prefers to read; 

"Currently I still like adventure books, science fiction. I do like a lot of True Crime and 

anything, basically historical. I still like anything I can look back on and actually find a 

connection in history. That's something I enjoy and I like.'" Paula also enjoys reading 

books that "have a lot to do with psychology and anything in the education field right 

now." 

Paula mentioned in her interviews that she finds adventure, mystery and suspense 

books the most appealing and she is not a big romance novel fan. Dean Koontz is her 

favorite author and she categorizes his books as '^mystery with a twist of thriller.''^ Due to 

the worsening of her vision, Paula has found audio books a welcome reading alternative. 

Paula referred to these books on tape as ''talking books." She has been able to obtain 

audio books of her favorite author. Dean Koontz. 

Multicultural literature is another of Paula's interests. She expresses enjoyment in 

reading multicultural literature that provides her with exposure to a variety of different 

cultures and traditions. According to Paula, multicultural literature " can give you a 

sense of another person's culture but it can also give you the history. " 

Paula's interest in multicultural literature has grown through her academic-related 

readings. A desire to share this interest and resultant knowledge with her son has 

expanded her multicultural reading. 
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Factors That Influenced Paula's Evolving Identity as a Reader 

Family Influences 

As I trace Paula's story from childhood to the present, one of the primary factors 

that influenced changes in her identity as a reader was parental involvement in her 

reading development at an early age. Her father and mother regularly read to her. Being 

read to by a parent was especially rewarding for Paula as a child. This close interaction 

with family enhanced her appreciation for literature and produced a vivid imagination 

and a love of reading. Paula recalls, ''My earliest memories of reading was of my father 

reading to me to bed every night. With his schedide it was a special time because / didn't 

see him too much during the days sometimes. Especially being in the military, he was 

often on TDY or in a different, a different city, so those were pretty special. " 

Her father would read to her Tom Sawyer. She particularly liked being read this 

book. She states, "I remember every night, I would be excited to get to bed because I 

knew we would read the next chapter. " 

Paula cherished the moments when she heard her father reading her to sleep 

every night. " I loved being read to. It was a happy feeling. It was special because it 

was a time for me and my dad, and I remember when I was little that reading was 

exciting. " Her father and mother encouraged reading at home and they took an active 

part in reading stories to her and teaching her to read. She loved to read or be read to 

because "i? allowed me to escape to places that I had never been before, you know, to 

castles and far away lands and dragons. I remember it being almost magical. " Paula 
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looked forward to her father reading to her at night and she would plead, "Just one more 

chapter please." 

Paula's mother and father always found a way to make reading interesting. They 

actively participated in her early reading practices and worked with her to leam the 

alphabet and other reading exercises on a daily basis. She recalls, "My mom and dad 

would sit down with me and would point out letters. We'd have the newspaper and my 

mother woidd have me write all the E's and what not, just different little things she'd do. 

I think we still actually have a newspaper at home with, with every "E" circled in it 

because she told me to pick out the big ones and of course I had to do them all. " 

Early in Paula's reading development she became intensely attached to adventure 

and picture books. These were often books she read with her father. Her positive reading 

experiences at home were beneficial to her reading performance at school and confirmed 

her interest in reading to her teachers. She started to read many picture books that dealt 

with fantastic adventures. She soon became immersed in adventure books. She states, "I 

guess I read a lot of picture books. I don't really know that I enjoyed chapter books until 

I started to be in middle school age. I read a lot of adventure books."" It was her fourth 

grade teacher who enhanced her interest in reading adventure books. "My fourth grade 

teacher, Mrs. Edwards, was a children's author and she gave me one of her books and 

that was my favorite. It was like an adventure book. I don't remember the title." 

Stories, literature and oral histories told to Paula by her parents have also been a 

positive influence on her identity as a reader. Paula not only related her experiences of 

being read to by her parents but also of being told stories by her parents, family members 
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and peers as a child. Storytelling, oral histories and traditions were common activities 

Paula shared with her family. Her mother told her oral histories from her family. Paula 

states, "My mom told me a lot of oral history from her family. So I heard about her life 

over there and how they didn 't have any money and my grandmother woidd tell her 

stories that were just beautifid, I guess a lot offolklore, and my mother repeated some of 

those stories to me. " 

Paula also reflected on the oral traditions she heard from her mother, especially 

during Christmas time: "My mother, when I was growing up, she told me a lot of stories 

of never receiving a Christmas present because she had eight brothers and sisters. There 

was just not never enough money for that. So Christmas was never about getting present 

or anything. " This oral tradition is carried on in the present. She states, over 

Christmas tradition now, my mother, we talk about this and we say, sing a lot of carols. " 

The family would gather for Christmas and make a huge meal and talk about the story in 

the Bible, " but there were no gifts, you know. " Her mother would tell her stories about 

this and it was nice for her to be able to relate. She comments, " / couldn 't imagine as a 

little girl not getting Christmas presents and I didn't understand why my mother didn 't 

buy, you know. And then, as I grew up and the older I got, it started to make sense that, 

to her, Christmas is about family. It's about sharing and it's about oral stories that my 

grandmother told her, that she told of her past. " 

School and Other Factors 
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Paula also reflected on how her mother's experience of not being able to go to 

school until later in life and having limited choices of literature has enhanced her 

appreciation for reading and for carefully choosing books that she reads. She states, 

"Wanting to read and just appreciating what it was like for my mother especially, who 

loved school, had always been an "A " student, and not being able to go to school until 

much later in life. Knowing her own battles that she had and how intelligent she was. To 

do that on her own imtil she went back to school when she married my father. She could 

go back to school and all that, and having money. " Her mother's experiences provided 

Paula with " a sense of value and it makes me appreciate the ability to read and the 

ability to choose the books that I read because I know that my mother in her day, when 

she wasn 't in school, and my father as well, their choices of literature were somewhat 

limited." 

Paula's vision limitations have had a significant impact on her evolvement as a 

reader. It has also been a factor behind her dedication to, and appreciation of, reading as 

well as her interest in a variety of literature. Her reading improved in junior high school 

because "/ had found that if Ijust hold the book closer, sqidnt a little bit, I could read 

better aloud, or sound better when I was reading aloud." In junior high she started to 

read "mythology and then the English Classics. And I basically fell in love with the 

whole thing and I started reading a lot on that. " 

Paula went to a Christian school and was exposed to many Christian books and 

the Bible. These were mostly assigned readings fi-om the school. She also started reading 

classics after high school. Soon she became an avid reader and read a variety of books at 
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home and school. She states, "As far as the literature I was reading at school and at 

home, it was varied. I read a lot more things, basically anything I could get my hands 

if on. 

Paula has a great deal of experiences reading children's literature. When she was 

in elementary school she started to read children's stories. She would take advantage of 

free time from schoolwork to visit the school library and explore the world of children's 

literature. She read extensively from many types of books at home and this increased her 

reading skills and enjoyment of reading. She reports, "I had a lot of experiences with 

children's literature and, when I was in elementary. I was in a public school and I think 

it was every Friday we had library. I remember these were special times and I would go 

and load up with as many books as I coidd and would take them home." She particularly 

enjoyed "a lot ofpoetry and "Where the Sidewalk Ends " and stuff like that. " 

Reading was not always enjoyable for Paula. Due to her vision problems and 

being unable to read small print, she had many frustrating experiences. She states, 

"Books were negative only in the fact that they were generally not large print. " Reading 

was especially difficult for her as a child in elementary school. Reading aloud in front of 

classmates "was a very frustrating time and depending on the teacher and the lighting in 

the room and other things, reading aloud I did not enjoy. " She began getting migraines 

because of her poor vision. Audio books provided a relief for Paula, although "going to 

the sound tape, this is the first semester I've done that, and it's a lot less enjoyable this 

way." 



Paula did not like to read anything she had written because of self-diagnosed 

dyslexia that she believes causes her to write things backwards. She became very self-

conscious and fixistrated. She states, "Reading was hard because the books, the print 

was small. I was intimidated to read aloud. I've been told that I possibly had dyslexia so 

when I write, sometimes I write things backwards. So I would hate to read anything that I 

had written or have to present to the classroom. " Reading became a challenge in high 

school but at home it was "an escape. " As Paula stated, "To get away from anything 

bad that had happened. " 

Over the years Paula has been able to conquer her fears and frustrations of reading 

aloud and has learned to compensate for her vision problems. Her reading experiences 

have turned from frustrating to enjoyable and she has become a competent and active 

reader. When asked about her reading experiences now she states, "It's all mostly 

positive. My only negative example is from my own academic early years because 

reading was so frustrating as far as a child but it's no longer. " She learned to 

compensate for her own vision problems and as for reading now, especially the oral 

stories, "There's nothing negative about them now. " 

Paula also encountered episodes during her school years when reading was not 

good for her. At her Christian school she had frustrating experiences with reading. Paula 

states, "In high school I think I read a lot less. Other things took precedence at the 

time. " Paula would read mostly books and stories that were assigned. Most of the books 

she read were of a religious nature. There was "some religious tone in it. I enjoyed 
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reading the Bible honestly and the stories in it, but the other things like "Ben Hur" and 

all that I didn 't really. " 

The Influence of the Children's Literature Course 

During the series of interviews and analysis of data from primary and secondary 

sources, one of the leading factors that has recently influenced Paula's identity as a reader 

has been the LRC 480 "Children's Literature in the Classroom" course that she 

participated in during the Fall 2001 semester at the University of Arizona. As a result of 

her participation in this course, Paula was exposed to, and came to appreciate, different 

genres of children's literature. She found the course inspiring. It introduced her to a 

variety of literature that has helped her become a more complete reader. She has read a 

large amount of books from different genres and increased her awareness, understanding 

and appreciation of cultural diversity and differing perspectives. 

Paula also believes that '"'"the LRC 480 has been the best class I've had at college 

and I'm getting reading to go into my Senior year. " She comments that she has "learned 

more in that class than in any other class. " She has tried to include "a lot more 

midticidtural literature, a lot more broader topics that my son can grow up with. " 

The LRC 480 course exposed her to many different types and genre of children's 

literature. This exposure to different literature enabled her "to pinpoint some of the styles 

I like because of that class. " Paula valued the class because it taught her " the value of 

multicultural literature in the classroom for myself as a teacher. I will have a lot of that. 

It can give you a sense of another person's culture but it can also give you the history. " 
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LRC 480 greatly influenced Paula's change as a reader. The selection of quality 

literature became important to her. For Paula, selection of children's literature that are 

appropriate and of good quality for herself, her son and students is very important. Since 

she is so busy with schoolwork and with being a mother and teacher, it is important for 

her to become acquainted with quality books to read for her own enjoyment as well as to 

her son and future students. The LRC course work increased her ability to choose quality 

literature. The course helped Paula to look at a book and " no longer just open it up. I 

look at the title, and the author, and the illustrator and I try to read those to my son. " 

Paula developed a commitment to read and know books to determine the quality 

and potential value to students. She believes that selecting and critiquing children's 

books is important to ensure that they are quality books that do not contain cultural biases 

and stereotyping. "I try to look more in at books now. " 

Paula believes that as long as books are well researched when they are written, if 

they are going to be factual, then "it gives a lot of choice because then you can look at 

them and truly learn about a book. To learn about a book you have to read it anyway. " 

Through her extensive reading of different types and genres of children's 

literature, Paula has learned how to effectively select and critique books, finding those 

that most accurately and authentically depict a culture, setting or tradition. She has 

learned to screen for stereotyping and other degrading elements that are still common in 

some books. She has an appreciation of the variety of children's literature available. 

She states, "The course specifically exposed me to a variety of different genres that 

normally, because of peripheral preference, I would not pick up and read. It allowed me 
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mcouraged me to read more about them and I learned a lot of how to select and critique 

books as far as, for the multicultural ones, to make sure they are of value. That they are 

not degrading of cultures. " This has influenced her and she states, " I'm not going to go 

and just pick out any book in my classroom. I'm going to go through and I'm going to 

make sure that it actually is honoring and celebrating the culture instead of 

stereotypically depicting them in one way or another. " 

The Role of Books in Children's Lives at Home and School 

Books play an important role in the lives of children at home and at school. In the 

case of Paula, her son is the immediate beneficiary of her vast reading experiences and 

family commitment to reading development at home. As a result of her reading 

experiences and identity as a reader, Paula has become an avid reader. Paula repeatedly 

credited her value of reading in helping her prepare to teach children, including her son, 

how to become readers. The literature she has discovered has been a wonderflil resource 

to fiirther both her own and her son's reading development, as well as a valuable resource 

for her teaching in the classroom. 

Reading has become a very rewarding resource for Paula. Her reading 

experiences and interactions with her father have been a positive influence for her and 

have motivated her to read to her son. Since her family has always loved reading and her 

father read to her a great deal, she now is reading to her son and instilling a love of 

reading in her son, as did her father to her: "I think they've made me love reading more. 

Especially in my early experiences, like with my father reading to me, really made me 
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appreciate reading. It taught me to read more and to read to my child now. So I think 

it's enriched my realm of reading and literacy in general. " 

Learning from her positive personal experience with parental involvement in 

reading has enabled Paula to successfully interact with her son in reading and writing 

children's stories. She reflects on how her family and home life have been a positive 

influence on her and her son. "77za^ 's a childhood memory that I treasure and so I want 

to give my son that same opportunity and I really believe that those close interactions 

and exposure to literature and to print has brought me to enjoy reading. The family and 

home life have helped me to appreciate it. " 

Paula was fortunate to have experienced and ultimately benefited from her 

parents' active support and encouragement. The interactions and exposure to literature 

that were provided by Paula's family have been invaluable to her. Because she 

recognizes how much she benefited, she has adopted the same level of commitment in 

her parenting and teaching actions. She consistently reads and interacts with her child. 

Paula uses her reading to teach her son to read. She teaches him to read multicultural 

books as well as other children's literature. 

Her reading involvement with her son began as soon as he was bom. Since she 

and her husband were attending the university, their son was exposed early to readings 

from the parents. Paula noticed that her son, since birth, "bas/ca/Zj he's been all around 

books. He has a few hundred books at age three and a half and I think we 're doing pretty 

good." 
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The most rewarding thing about reading for Paula is " instilling a love of reading 

in my son...I think that's most rewarding seeing that my reading is putting a love of 

reading into him." 

Realizing the profound impact reading is having on her son is both rewarding and 

motivating to Paula. Her son has gotten so accustomed to her reading him stories that 

when she is too tired or does not want to read, her son will still get a book, put on a smile, 

and she has no choice but to read to him. She laughs and states, "He 'II put a smile on it 

and it makes me feel good to know that he enjoys it too. " 

Paula has a large collection of children's books at home that they read. She is 

currently reading a lot of textbooks and children's books because of her son. She states, 

^^It's usually reading a lot for other people. " 

She intends to use the multicultural literature that she was introduced to in the 

LRC 480 children's literature course for her future teaching and to read to her three-year-

old son at home. 

Paula also feels that children need to experience the value of reading. If they 

never develop positive memories and experiences with reading, they will not enjoy 

reading themselves. She feels that children are at a disadvantage when they go through 

school and never develop a good appreciation of reading. She states, "I think their 

children will suffer. Children who are not exposed to reading, to written language have 

a hard time learning to read, so, when they 're little it's really going to affect them in 

school and I think that's the most damage they can get. " Paula feels that parents can just 

really affect the lives of their children if they read to them. If they don't " it can make 
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things really hard for them. Hopefully a child will have a positive reading experience or 

somebody in the school will learn a lot themselves. " 

Conclusion 

Paula has become an avid reader. She uses Hterature in all aspects of her life. 

Reading for personal enjoyment and instilling a love of reading to her son are important 

reading activities in Paula's life. Some of the most important topics or patterns that arise 

from her construction of identity as a reader include having close reading interactions 

with her parents during her childhood; hearing oral histories, oral traditions and family 

stories; and the impact of the LRC 480 children's literature course on her reading attitude 

and practices. These topics and patterns of reading have made positive and lasting 

impressions on Paula as a reader and future teacher. Her pathway to literacy and 

acquisition of knowledge has followed the dominant dichotomy that children who are 

exposed to early parental or family interaction in reading are likely to succeed 

academically and as readers. As a result of her early reading interactions with her family, 

Paula has been able to thrive as a reader, and also has motivated her young son to become 

a reader and also create his own children's stories. She plans to use her reading skills and 

some of the resources and children's literature she was introduced to in the course to 

enhance her teaching. 
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CHAPTER 6 

CASE STUDY: BINA- MY IDENTITY AS A READER 

"Reading adds a lot to my life. It takes me places in my own imagination that I probably 
would not dream up or create on my own. " 

Bina sat at the front of the class unless she was assigned to a group during class 

activities and discussions. Bina was always volunteering to help out in class and she also 

taught a lesson to her classmates during the semester. She was very enthusiastic in her 

discussions and assignments. She stated in her reflections that she felt a little 

overwhelmed and intimidated because she was older than the other students. Bina and I 

would talk, usually after class, about her class work and upcoming class projects. We 

also talked many times about multicultural literature, oral traditions and histories that we 

heard as children. 

Bina is a Hispanic bilingual teacher at an elementary school in Tucson. Her 

parents come from South Tucson, a predominantly Hispanic community. She was bom 

and raised in Tucson and has spent most of her life on the west side of Tucson. She 

attended a Catholic school through 8"^ grade and then attended public high school. 

Following high school, Bina enrolled at a local community college and then completed 

her Bachelor's Degree in Psychology in 1996. Bina is presently working on her 

Teaching Certification. At the time she took LRC 480, she was teaching for a second 

year with emergency certification. Bina is married and has two children; a 22-year-old 

daughter and a 14-year-old son. 
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Bina has not always directed her life toward teaching. Her experiences while 

working as a teacher's aide when her children were in school convinced her that teaching 

was not the career for her. It was later after her children were older that she grew to 

enjoy children and teaching. It was at this point Bina decided to complete the academic 

requirements for her teaching certificate with the ultimate career goal of becoming a 

school psychologist. 

Bina as a Reader 

Bina has become an avid reader. Reading provides an avenue of escape from her 

busy, and sometimes, stressful life. Bina believes that reading is a valuable and 

rewarding resource. It expands her mind, provides her with different perspectives, 

empowers her, provides new ideas, and adds enjoyment to her life. Through reading she 

is able to transport herself to ''fantastic places and new worlds and it also invites me to 

share information about the world and places I woidd never visit. I can share this with 

other people, be it my family or my students. It gives me ideas and recipes for science 

projects and things that are fun, and yet, you can learn something from it.''' She is able to 

add value to her life through reading because "//' is more than entertainment; it's enjoying 

art. I see viewing the written word as a piece of art. " Reading adds to her enjoyment 

and relaxation from her busy schedule as student, mother, and teacher. 

Bina has become a very good and dedicated reader. She is always reading in her 

free time from her busy schedule. As a reader, there are particular types of books that are 

more appealing to Bina. She reads those books that are interesting to her and are of value 

to her in her teaching. She is particularly fond of''books that are realistic/fiction and I 
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like multicultural books, especially for my classroom. " Bina enjoys bilingual books with 

the story on one page written in English and the story on the other page written in 

Spanish. These books allow "both types of readers to keep up and readers who are 

learning the second language can go back and forth and review both pages with similar 

information on it." 

Bina is particularly interested in Spanish and Chicano literature. Her favorite 

author is Gabriel Garcia Marquez, who is among the classic writers from the period of 

"£/ Boom" which was the literary period during the late 1940's and 1950's. Many of 

these Classic writers, including Garcia Marquez and Juan Rurfo, wrote stories about 

Latin America. 

Bina shares her love of reading children's books. Bina not only reads for her own 

enjoyment but also reads children's stories to her students at the elementary school. She 

comments, "Since I've been teaching 2'''^ grade, I have had to read a lot of children's 

literature.'^ She particularly enjoys reading children's stories that are in Spanish or 

English/Spanish bilingual books and adds, "/ really enjoyed that and I even bought 

books for my own class library that are in English and Spanish. " 

Factors that Influenced Bina's Evolving Identity as a Reader 

Family Influences 

Bina remembers enjoyable experiences as a young reader. Her mother influenced 

her by encouraging reading practices. She has pleasant memories regarding the times 

that her mother would take them to the library to check out picture and children's books. 

She states, " I remember enjoying reading when I was very young. When my mother 
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would take us to the library. That was a pleasant experience.'" Paula recalls it was hard 

for her to choose from so many wonderful books available to her at the library. She 

reports, "I remember reading Dick and Jane, the series, and previous to that I remember 

my mother taking us to the library during the summer time to choose books. There was 

too many that I wanted to check out. " 

She started going to the library with her mother when she was just starting 

elementary school. She liked to choose the books that had beautiful illustrations and 

pictures in them. She recalls, " / think when I was probably in T' grade and my mother 

woidd take us to the library. I really liked choosing the books not because I could read 

them but because I liked the pictures or I liked the theme. " 

Bina's family had a great deal of influence on her reading. She was told many 

stories that instilled values in her. These stories and oral histories and traditions were 

also very popular among the Hispanic culture. These oral stories were an important part 

of her literacy development and upbringing. Bina's mother was a reader but her father 

and his family were ranchers and farmers with limited education. She states, '"'"My father 

only went to the grade. He did not read... my father was not a reader. " However, her 

father and his family would "tell us stories of La Llorona, things like the girl that went to 

the dance without the permission of her parents and ended up dancing with the devil. So 

there were a lot of oral traditions. " 

Some of the stories she was told were related to life in the '^rancho" and earth 

knowledge, as well as some fantasies and tales of the devil and evil. When asked to 

elaborate more on how histories and stories played an important role in her literacy 
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development, she replies, "Well, because it gives you a background on your family and 

your ancestors. " She further elaborates that her aunt and father would spend time telling 

stories about "the cowboy days " and what they had to do. Bina would ask them to "to/^ 

about el rancho " or "talk about when you would plant, " or "how do you know when it 

will rain? " They knew a lot of "earth knowledge that they learned without books and 

also a lot of I think, values that they instilled. It has a lot of values in it. " The stories 

they told were mostly fantasies such as, "La Llorona, " "Dance with the Devil, " and 

"The Girl in the Blue Dress. " Those encounters with evil in public places were very 

good for keeping order in the family. " 

Bina also described what was it about reading and telling of stories that made it 

significant. The stories ''you can relate to people you know or even if they weren 't about 

people in your own family, they might have similarities to the characters in your family. " 

Some of the stories were very humorous and also taught lessons. The stories were passed 

"from generation to generation and I'm sure they change a little bit with each re

telling. " Bina further adds that stories bring memories and emotions "by the way you 

speak or the way you tell that story or even because of the person that gave you that 

story, there's certain emotions that you put into it when you tell it. " 

Bina experienced family interactions in the form of stories and oral histories and 

traditions told to her by her parents, grandmother and other family members. However, 

as far as being read to by family, this was not common practice since her father was not a 

reader so his family told stories instead. However, she did recall the times when her 

mother would take them to the library. This was a very pleasant experience for her. 
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School and Other Factors 

During her early experiences with reading, Bina was exposed to some negative 

elements that made reading fhastrating and not too much fun. Reading became somewhat 

negative to Bina. She experienced some frustrating moments with reading. She went to 

a Catholic parochial school. She mentions that ""TTze books we had in All Saints and St. 

Johns were pretty much, I remember having not a lot of choices like at the public library. 

They had books about saints and religion." Most of the books were assigned readings. 

Sometimes Bina would choose a book that she really didn't want to read. She states, " I 

was bored." 

Another negative part of reading for Bina during her early reading experiences as 

a child was the exposure to cultural biases and stereotyping. Being a minority person, 

she expressed frustrations regarding books that were very stereotyped and books that she 

could not relate to. The books about Dick and Jane "were really exotic because they 

were blonde hair children, the father smoked a pipe, and mother wore an apron and they 

had this little dog named Bob. " The characters were so unlike herself and her friends and 

family. She recalls that in the Dick and Jane stories, "they had a little sister, I can't 

remember her name, but she had this curly blonde hair and so we, growing up in the 

South side, and most of my neighbors and the people I associated with were dark skinned 

or Hispanic or Mexican. " 
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The books she read seemed exotic to Bina "because they didn't relate to my 

culture.'''' Some of the other hterature she was forced to read also depicted a different 

culture from her own and she had trouble understanding these books. For example, in 

junior high school Bina read literature during her language arts classes that were ''the 

Classics. Shakespeare and that type of thing. " Reading classics was especially difficult 

for her because the themes, characters, and other elements of the story were foreign to 

her. Bina found it difficult to understand that type of writing. She states, "I was forced to 

read it and it was boring. " The stories were not about people she had interest in and she 

found it difficult to relate to them. The themes were universal and Bina could not relate 

to " the culture or the manner of speaking. It just wasn't a part of my upbringing or my 

culture." 

Reading became boring and uninspiring for Bina. "/ didn't have much fun 

reading. " She also found that not having choices of books to read was very frustrating. 

Bina recalls," I didn't really find a whole lot of the stuff we were reading to be really 

interesting. I didn't really like it. I did the reading I had to do and answered the 

questions I had to answer. " 

In her later school years, she experienced finstrations when she was forced to read 

textbooks for class assignments. For Bina, the textbooks were 'for sure are the most 

frustrating. I think it's frustrating that I don't give myself enough time to read for fim. " 

She did not like reading college textbooks because they were required reading. She 

disliked reading the theories and other college texts and for her it was "no fim to read. " 
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Reading did eventually become interesting for Bina. She began to discover books 

in college that she could relate to and she became for selective as a reader. She 

comments, "Reading experiences have made me a more selective reader because once I 

found these were things that I coidd relate to about my culture, my own background, I 

took more of an interest in reading. " Chicano literature, Hispanic and Spanish books 

became her favorite types of books to read. She also began to read children's literature 

and multicultural/bilingual books that she uses in her classroom. She was able to explore 

new worlds through literature. She states. When I got to college it made a big difference 

because I would, through words and pictures in the books, I could go places that I never 

had been before, like art history, Victorian literature. I could visit places I could never 

be able to go in real life. " 

She started reading Chicano literature when she was seventeen years old. It was 

then that she started enjoying reading and this became her favorite genre to read. She 

states, ''Before that time I did not enjoy reading. I rarely read. And so, I began reading 

books by Corky Gonzalez and others and I really enjoyed reading again once I started 

reading Bless Me Ultima." 

Bina also started reading books in Spanish. She read Bury My Head in Woimded 

Knee and Aztec in Spanish. She also read ''any books that I coidd get her hands on in 

Spanish. " These included books by Gabriel Garcia Marquez and Elena Paniatowska. 

The Influence of the Children's Literature Course 

Bina also reflected on and had high praise for the LRC 480 children's literature 

course that provided her with exposure to a great variety of genres and types of children's 
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literature. When asked how the LRC course affected her as a reader, she responded, 

"Well for sure, the literature course made a difference because I guess I didn 't know 

there were genres, like historical fiction. I knew that there were different types but I 

didn't know what they were called. " 

An important skill that Bina acquired from the LRC 480 children's literature 

course is the selection of quality books to read. Bina states, "I really enjoyed, I thought it 

was great when we had the resource of the library, the children's library. Gosh, I mean, 

there is so much in there and it's all in one place. So, that was a great opportunity to see 

so much literature, good literature, all in one place. " It was a great help to her in her 

classroom teaching. She adds, "It was very helpful for me because I'm already in the 

classroom and I could just go our of the lecture and look through all the books that I 

really needed to see and ask for them at school if they didn't have them or purchase them 

myself if they didn't have them in my school. So, it was a great opportunity to see so 

much literature, good literature, all in one place. " 

The course taught Bina to be a selective reader. The course '^helped me to look at 

literature that I check out for students in a different way too. " She is very particular 

about the types and genres of books, as well as the authors she reads. Her interests are 

mostly in Chicano, Hispanic and multicultural literature. She has to be very selective and 

choose children's literature that is appropriate and does not contain cultural biases, or 

stereotyping and is enjoyable for her, as well as for her students. She adds, "I have to 

choose things for dijferent types of readers, who are at dijferent levels, and different 

students... So now I feel like I have the job of getting them to enjoy literature and so the 
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choices that I make for my classroom library, or, the direction I need to steer them in to, 

motivate them, to enjoy it, to learn from it, to want to read. " 

Bina talked about how the group activities and discussions in the LRC 480 

children's literature course were beneficial and rewarding to her. She states, 

"Okay, the stories that we did were very helpful. I wasn't used to working with other 

people so that was not the easiest part always because Ifelt intimidated... The strategies 

we used of all working together and doing the group thing to exhibit maps, 

discussions..." 

She particularly enjoyed the literature circles and oral presentations. She 

mentions how enjoyable the discussions and presentations were in class. "/ really 

enjoyed when we would do these oral presentations. They weren't really presentations 

but we would read to each other. " 

Different genres were discussed each week and this was very rewarding for Bina. 

She states, "One week it would be fantasy, the next I think it would be realistic fiction. 

The next time it would be historical and we would present either a poem or a story, and 

that was very interesting because some people would read the stories. Some people 

would edit the story. It really was open to different ways they could present things and 

teach things, so that was fun. " 

Bina also thought that the final project in the course was very helpful for her. The 

preservice teachers had the choice of doing an author/illustrator study, a poetry study or 

create their own picture books. Bina chose to create a picture book and illustrate it 

regarding her trip to Puerto Penasco, a town by the sea in Mexico. 



Bina was also impressed with the LRC library and the great variety of children's 

books. She particularly enjoyed reading and checking out bilingual/ multicultural 

children's books for her own use and her classroom. 

Additionally, Bina grew as a reader by participating actively in class discussions 

and projects. She was a very dedicated and outstanding student. She participated 

actively in all of the course activities and excelled in group and individual projects and 

assignments. She recorded over 100 reading records of children's and adolescent books 

and also presented a class activity "Castillo de Chuchurumbal" or "The Castle of 

Chuchurumbal." This is a cumulative poem in that the first line is the base for the second 

line. A new line is then added to the poem and the second line is repeated, followed by 

the first line. This pattern is repeated until the story is complete. It involved active 

participation in the form of recitals and pantomimes. This was a very fiin activity for all 

of the preservice teachers in the class. 

She also reflected about her fhistration at the begirming of the LRC 480 children's 

literature course due to her age and being self conscious and intimidated by younger 

readers. Bina had returned to school after years of teaching and she was older than the 

other pre-service teachers in the class. "I think my own cultural issue of being in school 

at such a late time in my life makes me feel self conscious. " However, at the end of the 

semester, Bina had excelled in all of her coursework and activities. 

The Role of Books in Children's Lives at Home and School 

Bina has many wonderful experiences reading children's literature. The majority 

of these experiences have taken place in her elementary school classroom and in the LRC 
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480 children's literature course. She teaches third grade and is constantly reading 

children's literature to her students. Some of these books she was exposed to in the LRC 

480 children's literature course. Bina comments, " Well, since I've been teaching third 

grade I have had to read a lot of children's literature... I try to find books, I found so 

many books in the class that I took with you. " 

She likes to introduce her students to multicultural children's stories. She tries to 

find stories that are in English and Spanish so that both types of readers, first language 

readers and second language readers, can benefit fi-om them. She points out, "/ try to find 

books that were both written in English and Spanish by authors who translated them 

themselves and either Spanish was their first language or second language but they were 

doing Spanish and English on their own. " 

Bina has introduced bilingual and multicultural literature, as well as other 

children's literature from the LRC 480 course to her students. This has been a very 

rewarding experience for her. She chooses the books she reads but on occasions gives 

them the opportunity to choose the book she will read aloud. She states, "At school I find 

it rewarding to read because I didn 't use to read to the children before but now I read ten 

minutes a day, four times a week and they really enjoy that and sometim.es I choose the 

book and sometimes they choose the book. " She checks out books and purchases them 

for her classroom. "I've read a lot of the books and checked them out at the library and 

I've been able to purchase them on like a $200 bilingual grant that I got this year. " 

Bina states that she will use books that she read in the LRC course in her 

teaching. She will carefully select children's literature and "5or? of keep in mind what 
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they like and what they don't like and find something that they really, really enjoy. " 

Bina will read children's literature to her students in class in order to enhance their 

literacy skills and thinking. She tries to have her students enjoy the books she reads to 

them. She tries to find books that are of interest to them. "I try to get children, if they 

don't really like to read a lot of children's literature, and I try to find books that may 

interest them." 

Bina also believes it is important for parents to read to their own children at an 

early age. It provides them with a time to share and bond closer. When I asked her what 

she thought about parents who don't read to their children, she replied, "/ think that's 

really sad. I think that's very sad. For one, the children learn from hearing and they 

also learn to speak from hearing the story, or the word or even making it up. " Reading 

to their own children provides "a very precious time to have with your child because they 

grow so quickly and they don't want you in their life. Or they want, once they reach their 

teens, they want to be on their own. " 

She further elaborates on the subject of parental involvement in reading and the 

enjoyment it brings to her family. She spends time reading to her grandson. Her son also 

reads to the child and this interaction enhances their relationship and bonding 

experiences. Parental interaction promotes a closer bonding between parent and child 

and will motivate the child to read and listen to stories. As she puts it, parental 

interaction is a time "o/ bonding, to make time for children and parents to spend time 

before they either go to bed. " Bina and her son read to her grandson and the child "just 

sits there, and is quiet and listens...it's time to bond and be close to somebody else. " 
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Bina's interactions with her grandson and children were special to her. I read stories I 

liked. It brought a calm and peace at the end of the day. It also gave me time to act like 

the characters, and play around in that way with whoever was listening. You have to 

share with what the story was. You know, you ask questions when you read too. What do 

you think will happen next? What woidd happen if the character was a girl? Or, if it was 

a boy? How woidd the story change? " This was a special time where the parents and 

children "just take time to talk and listen and enjoy each other's company. " Bina also 

reads to her father and grandmother to this day. 

Conclusion 

Bina has evolved into an avid reader. She appreciates and enjoys reading as an 

adult. Although some of her early reading experiences were negative due to exposure to 

literature she could not relate to or had negative biases, she has discovered Chicano and 

Spanish literature that have greatly enhanced her reading enjoyment and reading interest. 

Bina has used multiple pathways, such as storytelling and listening to oral traditions, oral 

histories and family stories, as well as home book experiences to enhance her reading 

skills and enjoyment. Another important part of her reading life has been the impact of 

the LRC 480 children's literature course. Introduction to a wide variety of children's 

literature, resources, and teaching strategies are key elements in her construction of 

identity as a reader and in her future teaching. 
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CHAPTER 7 

CASE STUDY: RON - MY STORY OF HOW I CAME TO 

BE THE READER I AM 

"7 think it (reading) has assisted me in opening my mind to other ways of looking at 

things and using every resource available to become a better and more informed 

reader." 

On the first day of class, Ron came up to me, introduced himself, and sat at the 

front table. I was very impressed with his personality and enthusiasm. Soon, Ron 

became a leader in most of the classroom activities and discussions. He also volunteered 

to help set up and break down after class. We spent many times talking before and after 

class about his projects and activities in class. 

One of the main qualities that I noticed in Ron was his punctuality and his 

dedication shown in class. He always was on time and turned in his homework and class 

projects on time. The quality of his work was also outstanding. We interacted many 

times during and after class sessions. He was always asking to read many books, 

especially those in the LRC library. 

Ron is a 52 year old, white male bom into a military family who at the time were 

stationed in Waco, Texas. Ron's father was transferred to Japan, leaving shortly after 

Ron's birth. During the first two years of Ron's life he lived with his mother and 

grandparents in Arkansas. Memorable to Ron was that his father returned, following a 

tour in the Korean War, on his birthday. As is typical with military families they 

relocated many times during Ron's childhood. He lived in Florida, New Mexico and 
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Arizona before Ron was ten years old, moving to Europe for three years during Ron's 

middle and high school years. Ron attended the American middle school and high school 

on the Air Force base in Germany. His family ultimately returned to Tucson, where Ron 

completed high school. 

Ron also sought a military career, enlisting in the United States Navy where he 

met his future wife, also a U.S. Navy enlistee. Together with their two daughters they 

experienced life in many different locations. Now retired from the military, Ron has been 

living in Tucson for six years. He began considering second careers that led him to enroll 

at the University of Arizona. Ron completed the requirements for his Bachelor's Degree 

in Fine Arts, with a major in Art Education, in the Spring of 2001. He is currently 

enrolled in the Post Baccalaureate Elementary Education Certification Program and 

scheduled to do his teaching block during the Fall 2002 semester. Ron is anxious to 

complete his teaching certification program during the 2002-2003 school year. His goal 

is to teach a variety of subjects including art and history to fourth, fifth, or sixth grades. 

Ron As a Reader 

When Ron reflected on his choices to reading materials, he also reflected on the 

influence his life experiences have had on his preferences. Ron reflected on the types of 

books that are most appealing to him and how he tries to use his limited time wisely to 

read those books that are interesting and of value to him in his fiiture teaching. He states, 

"I really don't care for kinda light books, especially now that I'm older. I like to use my 

time wisely. I don't read stuff that I think is superficial. I like to read books like the Carl 

Jung psychology book, where, I hope, that can change my life in some ways when I read 
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it." Ron prefers to read books ''that can change my life in some ways when I read it.'''' He 

mentioned reading books that are relevant to use future plans. He reads books ''that are 

not superficial. I don't like wasting my time. " 

The time that Ron is able to allot for reading is limited, therefore he makes every 

effort to read books that he feels will have positive and lasting impact on his life as well 

as contribute to his success as a teacher. Although Ron expresses an interest in historical, 

realistic, fiction, fantasy and adventure books, true-to-life books that contain detailed 

renditions of events, cultures, and periods in history are his most preferred readings. Ron 

especially enjoys reading historical books about the Roman Period, Greek history, 

American and European history. Historical and theoretical books about World War II, 

Vietnam and the Israel-Palestine conflict also rank among Ron's favorite readings. Apart 

from these mainly factual readings, Ron has also read many of Hemingway's works. 

He was empathic about his dislike of books he considers "hogwash and frivolous, 

light or superficial." He feels many of these are 'garbage books' that are racist, sexist 

and stereotypical. The flip side of this is that Ron reflects on how his experience with 

multicultural literature has opened his mind to cultural and gender issues. 

Ron states that reading has assisted him in understanding and appreciating 

cultural, gender and social differences and issues. Reading "has increased, opened my 

mind to a lot of different ideas rather than the White Anglo facts or maybe gender issues. 

I was probably a real male chauvenist pig at one time. After having a couple of 

daughters and reading about the contributions of women, I didn 't want to slip that on my 

own kids, my own daughters, especially. " Ron states that having daughters has "helped 
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me to open my mind that there are different things out there"" and has made him more 

aware of important issues that affect us as readers and individuals. He also mentions that 

reading has assisted him in "opening my mind up to other ways of looking at things and 

using every resource available to become a better and more informed reader. " 

He intends to challenge his students to read multicultural books of different 

peoples, cultures, beliefs, traditions and from different perspectives. He values reading 

other books "about other different types of cultures and what each culture has to offer. " 

Ron believes that ^^Just using a Western frame of mind kinda limits our thinking. " 

He feels that people can learn by reading of different cultures and people. He states that 

'^just because people are different from us doesn't mean that they don't have strong 

values in one area that we can use in our own lives, that can enrich our lives. " 

Factors That Influenced Ron's Evolving Identity As A Reader 

Family Influences 

Ron's life and experiences have influenced his preferences. Ron grew up in a 

military family and lived for a time in Germany during the Cold War. During this time 

he was caught up in spy and detective stories. Visiting East Germany and the Berlin 

Wall motivated him to read spy stories. He states, "We were immersed into that. So I 

read about that. " He read all of the Ian Fleming books enjoying the James Bond stuff. " 

He enjoyed the adventures of Agent 007 - James Bond. "PTe took a trip, and this was 

when James Bond was out, the movies, and I think I started reading all the Ian Fleming 

books." 



Ron reflected on his life as a^'military braf and the influence on his reading. 

Being stationed in Germany, for example, influenced the types of books that Ron was 

more inclined to read. He talked about reading ''the World War 11 stuff when we were in 

Germany and all of that stuff I remember reading a book, several books about prisoners 

of war, about the Great Escape. " 

He mentions that other books that were appealing to him when he was younger 

included historical books on the Civil War, the Alamo and books about American heroes. 

Parental involvement in reading was somewhat limited. Ron's memory of 

reading ''begins somewhere in elementary school. I'm not sure exactly what grade. I'm 

sure I began early in the first and second grade but I don't remember any particular 

books or authors from that time." There was not much family support and interaction for 

reading. There was little reading at home. "My family were not big readers and I was 

never read to as a child... so, I like most children learn to read in school from my 

teachers." As a result of limited parental involvement in his reading, Ron experienced 

negative feelings toward reading. 

Even though Ron did not experience much parental reading when he was a child, 

his parents did buy him books and other literature. "Yeah, like in the beginning, I read a 

lot of the history of the Civil War, American History, the Revolutionary War, the Alamo, 

military stuff I got some of those books in Christmas as a kid. " 

Ron began to read and he soon discovered an interest in history and real life 

stories. He also read "some comic books during that time like Sgt. Rock for example. A 

lot of TV shows about World War II and I think from reading a lot of that stuff it had a lot 
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to do, especially being in Germany at the time, part of that had a lot of influence in why I 

chose the military as a career. " 

School and Other Factors 

Ron started to read in elementary school. There was little reading at home. He 

states, "Mf memory of reading begins somewhere in elementary school. I'm not sure 

exactly what grade. I'm sure I began early in the first or second grade but / don't 

remember any particular books or authors from that time. " He adds, "My family were 

not big readers and I was never read to as a child. Neither were we storytellers; few 

tales ever entertained us as children. So, I, like most children, learned to read in school 

from my teachers." 

Ron enjoyed reading historical books and adventure books such as the Hardy 

Boys when he was a young boy. Ron talked about his early reading experiences, in 

particular his enjoyment of Mark Twain's "Tom Sawyer" and "Huckleberry Finn. " Ron 

enjoyed reading about Tom Sawyer and Huckleberry Finn because they were 

''^entertaining" and they " had a sense of adventure. " Ron described Huckleberry Finn 

as "a mischievous young boy who got in trouble but basically had a good heart. " Ron 

also began to read Tom Swift and his adventure books. 

Ron went on to read other adventure series. "Somewhere between eight and ten, I 

was introduced to the "Hardy Boys. " They had the same sense of intelligence as Tom 

Swift but in a present day time frame. " Reading about the Hardy Boys ^'became a 

platform for a more intriguing sort of detective and spy, Ian Fleming's "James Bond" as 

I moved into adolescence. " 
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Ron does not read children's stories as much as the other preservice teachers. He 

reads mostly adolescent and historical books. Even in his youth, he read "more 

adolescent than I remember children's (books). I remember reading a few children's 

books but I don't remember all that much in depth. " His parents did buy him some 

children's books that had illustrations and pictures in them, 'Hike the stuff we had in LRC 

480, illustrated books. Then I got more of the textbooks later on. " 

Ron also began to read comic books. " Then came comic books. I was about ten 

when I started." He enjoyed reading comic books ''almostprobably on a daily basis. " 

He read all sorts of comic books. He remembers "one of them was called Sgt. Rock. " 

Another of his favorite comic books was " / can't even remember the name of it now, but 

it was an Indian Native American dad and son...They had these great big dinosaurs, 

saber toothed tigers... A combination of the Ice Age. " Ron like reading this comic book 

because of "the creativity they used to use to get out of fixes was really kinda fun to 

read." 

Ron enjoyed reading about superheroes. He talked about "the heroes, 

superheroes. The Hulk, Superman and Batman. Thor, I liked Thor." Ron also liked other 

comic books such as " the ones about Betty and Veronica and Jughead... I kinda liked 

Jughead. " Ron liked Veronica He mentioned he "had a crush on Veronica''' although 

he saw Veronica as " kind of a snob. " 

As Ron read many different kinds of books and reading materials, his time for 

recreational reading became limited. As a result, Ron does not have much time for 

recreational reading of children's literature but he does read those that he thinks will be 
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of value to him. He talks about reading books that are useful and mentions liking " to 

read a lot of how-to-do books, like wood working. " He is in Art Education and has a 

deep interest for painting. He states, of the most enjoyable parts of knowing how to 

read is I like to paint. Since I'm in Art Education, I like to paint. " Ron likes to read 

books on painting that will help him during his teaching and preparation of lesson plans. 

He talks about reading " a really nice book last summer in Montana about color. A color 

book, just fascinating. " This color book was very valuable and as Ron put it, " one of the 

better books I've gotten out of the library about painting and how to mix colors. " He 

reads books on painting and other related topics to better prepare himself for teaching. 

Reading has not always been good for Ron. Even today, Ron has moments where 

he is discouraged from reading. He finds it difficult to find time for recreational reading 

due to his busy class and study schedule. He states, "Probably now, here at school, here 

at the university, Ijust don't have the time. When asked about the times he was 

discouraged from reading he replied, "Fou know, when I do read, I read what I have to 

read in class. Then the time runs out. If I do anything, the last thing I want to do is read. 

I want to do something different. " 

Early in his childhood and school years, Ron did not enjoy reading too much. 

This was primarily because most of his reading was textbooks and homework 

assignments and not much recreational reading. As a result, reading for Ron was not 

appealing in school. Reading ''some books I didn't want to read but was forced to read. 

That was kind of a turnoff to reading. " Even in college Ron did not enjoy reading 
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textbooks. He mentions negative experiences "a^ school, negative at school. Forced to 

read, even in college. Forced to read the textbook. " 

The Influence of the Children's Literature Course 

Ron reflects on how the LRC 480 course has impacted him as a reader. He 

comments that the LRC course has " made me much more aware of how the reading I did 

ajfected me as Fve grown up. " He is more aware of "/zow my early reading has affected 

my life, even up to now. Well, I never really thought about it until now when I wrote that 

little biography [Literacy Memory]. " 

In addition, Ron discovered a wealth of children's books during the LRC course 

that he will be able to use as a resource for his future teaching. He states, "As a residt of 

the class I have become aware of the wealth of material out there in children's literature. 

There are so many well-done books, and some that aren 't, both artistically and literary. 

Not only are they superbly done and well written but the knowledge they have to offer is 

astounding." 

The LRC course has helped Ron "become a more avid reader and has helped me 

look at books I woidd never have considered before. " The course has been very 

valuable to Ron in that " it has assisted me in opening my mind up to other ways of 

looking at things and using every resource available to become a better and more 

informed reader. As a future teacher the class has given me a virtual treasure chest of 

information to use in the classroom. " 

The LRC course introduced him to a wealth of wonderful books on the sciences. 

Ron talks about " books written on the earth sciences, geology, paleontology (and what 
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kid doesn't love dinosaurs) and environmental science. He also mentions that he found 

books about astronomy "that makes the stars and planets come to life. " Ron also found 

books " that made me want to get wet when I read about oceanography. " 

Ron reflected on how the class made him more interested in poetry. The LRC 

course ''got me a little more interested in poetry and reading some other poets, though I 

can't think of anyone right off the top of my head. " He was particularly interested in 

deeper readings by Vic Torrow. He states, " Vic Torrow did some poetry and he also, 

did some philosophical stuff I think that's how it got me interested in poetry, re-doing a 

little bit of deeper reading rather than some frivolous. " 

One of the important skills of a good reader that Ron acquired from the LRC 480 

course was that of selection. He spoke of learning how to screen for and choose quality 

and appropriate children's literature. Since Ron does not have too much time for 

recreational reading, "Well now that I don't have time, when I do have time, I don't want 

to read a lot of hogwash you know. I want to read authentic and realistic stuff. " He tries 

to read books that are interesting and valuable to him. "I don't want to read stuff that are 

frivolous. It really don't matter if they don't have anything to say. " He tries to be 

selective in what he reads "because it made me aware of how much I really enjoy reading 

and how reading is really useful and how important it really is. " He states, "Going into 

teaching I really want to emphasize that and be selective in my classroom about what we 

are going to read. " 
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The Role of Books in Children's Lives At Home and School 

Even though Ron was not read to by his parents as a child, lacking this experience 

has made him realize the importance of parental and family involvement in the reading 

and education of his children, as well as early reading activities and programs. Parental 

and family involvement in the reading development of his daughters played an important 

role in their literacy development. Unlike Ron's parents, he started reading to his 

daughters at an early age. Ron mentions that, " When I had my kids I read to them a lot 

when they were younger. " 

Not only himself, but the children's mother and grandmother were involved in 

their reading interactions. He states, ^'My wife, she was very big on reading. Her mother 

was. Actually the kids' grandmother really helped them get started too, so that the whole 

thing just kinda gained momentum.'" Both mother and grandmother would read to the 

girls '''mostly fairytales at night. Someone was always reading to the two young ones. " 

Ron talks about the literacy experiences in the library with his daughters. They 

would "go to the library and hang out in the library for an hour and a half before we 

went home...we would always seem to go to the library. " At the library Ron and his 

daughters would read books and he would also read to them. He believes it is important 

to read to their children because "it helps them make sense when they see us do it and it 

just passes on. Children do what they learn. " Ron mentions that one of his daughters 

has increased her reading level because of family involvement in reading. He states, 

"That's how my daughter is. She's thirteen, she's actually evaluated. She went from 



third grade to fifth grade. She just tested out offourth and her reading level is a 

freshman in college." 

Ron also believes that books play an important role in children's lives at school. 

Ron plans to use children's books in his teaching. Ron especially enjoyed the children's 

books that he was introduced to in the LRC 480 course. Since he wants to teach art in 

school, he has an interest in children's books with artwork and illustrations that he can 

use in the classroom. He ''wants to do fourth, fifth or sixth grade...In elementary you go 

on doing everything. " Ron plans to use art " all the way through. I can use art in all my 

children's books. Some of those books were really fine with great art work. " 

Ron also reflected on the important role children's literature can play in the 

classroom. He mentions that many of the books ''will not only be used for educational 

purposes but can also be used to help to build a sense of commimity in the class. " Ron 

feels strongly that the classroom "can become a place where every child feels welcome 

and safe. It can be a place where they can feel they belong and children's literature can 

play an important role in that development. " 

Conclusion 

Ron has traveled a different path to literacy than the other preservice teachers. He 

has used multiple alternatives to become a reader. Lacking the dominant home literacy 

pathway to literacy, Ron has made connections between his life experiences in a military 

family and historical and adventure books that include stories of World War II, American 

history, spy stories and James Bond thrillers. Other pathways to literacy include the 

children's literature course that made a positive impact on Ron's reading and teaching 
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skills and practices. Being exposed to different types and genres of children's literature 

and adolescent literature, as well as learning how to screen for and select quality 

literature were important influences on his reading life. Ron makes the most of his time 

reading books that are interesting to him and will be of value in his life and his teaching. 
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CHAPTER 8 

CASE STUDY: JOE - MY STORY AS A READER 

"I really didn 't start reading until I got into college. Reading was good, I have to say in 
college when, you know, don't get this wrong, but when I was in your class. I really read 
books that interested me and they were really good books, you know. I started reading 
that and I was like, Okay, I really like reading these books. " 

Joe came up to me on the first day of class and told me, ""Mr. Gonzalez, I woidd 

love to be in this class. I hope that you can include me in the class." This was a young 

man who seemed genuinely interested in children's literature. He was included in the 

official roster of the course and became an important player in the class activities and 

discussions. Joe always had a sense of humor and congeniality that made the class 

discussions more lively and entertaining. Joe also developed a good rapport with the 

majority of his classmates. He was very well liked and demonstrated improvement as a 

reader throughout the semester. I was able to have good interactions with him, advising 

him on his reading and project ideas and development. We shared many thoughts and 

positive interactions during the course of the semester. 

Joe is a Native American preservice teacher. He is Hopi fi-om his mother's side 

and Pima for his father's side. Joe grew up his entire life in Indian reservations in 

Arizona. He was bom and raised on the Gila River Indian Reservation in a town called 

Sacatone. The family moved to the Colorado River Indian Tribes which is on the 

Western part of Arizona, due to the fact that his grandmother was getting old and there 

was no one to take care of her. She lived in Parker, Arizona. They share a three-bedroom 

brick house with a large back yard. 



192 

Joe As A Reader 

Joe has never been an avid reader. He always had trouble reading, more so with 

novels and short stories that were very time-consuming for him. However, Joe has 

become interested in reading children's stories and picture books. In the last year, Joe 

has read more books than he had previously throughout his entire life. 

Joe considers reading to be rewarding for him. Joe states, "I read because I want 

to read. I read to get information. " Joe has begun to read books that are of interest and 

rewarding to him. He has grown to cherish reading as a means to better understand about 

things and enjoy it. Joe talks about the importance of reading, '"'Rather than turn on the 

TV, I'll read something, a magazine, newspaper, or something. I think I imderstand how 

important reading is and that's how, rather than hating it, I've grown to like and 

embrace it." 

Joe likes to read books geared toward middle-aged and pre-teen readers, chapter 

books, children's literature and picture books. Even though he does not consider himself 

a "good and dedicated" reader, he mentions that "middle-aged or pre-teen books'" are 

really fascinating for him. Joe talks about enjoying reading many children's literature 

and picture books. "You know, I started reading the books and it was a really good 

experience. I mean, not having to deal with death or something really serious. That 

could be fun, you know. " 

Joe mentions his interest in children's books and sports stories. He " likes 

children's books, like young reader stuff. I like to read about sports because that 
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interests me. " Joe particularly likes " to read about the Negro league, the baseball 

leagues." 

Joe reports that reading children's literature has enhanced his reading skills and 

that he has experienced much enjoyment from reading. He enjoys reading about different 

cultures, worlds, new perspectives, and traveling to fantastic worlds and distant lands 

through books. 

Joe has evolved as a reader. He has learned to appreciate and enjoy children's 

books. When asked what his favorite genre to read for his own pleasure is, Joe states, "I 

think just children's books. I like stories dealing with how kids struggle. " 

Joe also mentions that he is not too keen on reading the newspaper or anything 

like that. However, he does mention '^reading comics from the Sunday newspaper such 

as Peanuts and Family Circle. " 

He did not experience much exposure to reading at a young age. Reading actually 

was very limited in his home. Early reading activities at home were lacking. He states, 

''At home, not really that much at home. My mom worked and my dad worked and when 

we got home there was just nobody there. I don't remember too much when we were. " 

Thus, Joe did not begin reading until he was in school. He states," I would read in 

school. Read the ABC's and stuff like that. You know, the Steps Project. The ladder you 

go up to learn how to read. " 

Joe talked about some of the few books he did read when he was young. These 

included " I remember, like Curious George and the Berenstains Bears. " Few were the 
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moments he read. He remembers maybe " once a week at the most. That's how much I 

read." 

He also started reading textbooks and short novels in junior high. This continued 

until he reached college. As Joe's reading skills developed and he read a wide variety of 

materials, reading gained importance to Joe. He considers himself a slightly below 

average reader but has grown as a reader and continues to improve on his reading. Joe 

believes that " a successful reader or a good reader is just someone who can read. I 

think there's so much knowledge in just reading. You understand more, you understand 

what is. You can let your imagination grow and I think, a successfid reader is just being 

able to read and know what you 're reading. " 

Joe didn't start reading regularly until he attended college. He " would choose 

books that had pictures in them, just to make it interesting. " Joe would choose picture 

books because he ^^didn 't have a good imagination. I always had to have a visual of 

what was being said. " 

It was during college that reading became more enjoyable for Joe. He was 

introduced to children's literature and stories that were appealing to him. He reflects on 

when reading became more positive for him. He recalls, "Yeah, at home, there was a 

time when I would, I started reading a book called "The Alienist. " The book was 

''about a detective, like in the turn of the century, somewhere aroimd there, you know, 

and they were dealing with, like serial killer. " 
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Joe does not recall the author of the book but enjoyed reading it because "it was a 

really good book, long, and I was really quite proud of myself when I read it because it 

was really a long book. " 

Factors That Influenced Joe's Evolving Identity As A Reader 

Family Influences 

Telling and reading stories has had an impact on Joe's life as a reader. Through 

the reading and telling of stories Joe has been able to understand more about his family, 

their heritage, and what hardships they had to endure. He particularly feels that telling of 

stories " allows me to understand where my family came from. What they went through. 

As opposed to reading it in a book.'" Joe mentions that listening to stories from his 

grandmother helped him to understand more when he reads. He states, " I think that 

when my grandmother would tell me stuff about her being removed from her parents, I 

can identify that to what I'm reading in a book. It really kinda solidifies the idea, that 

idea that they were really true because that's what happened to my family. " 

Although reading was limited in Joe's home during his early childhood, 

storytelling was more often practiced. When asked about his memories of stories, 

literature or oral histories, read or told to him as a child, Joe mentions his grandmother 

and the stories she would tell him. He states, " Well, growing up I used to spend a lot of 

time with my grandmother. I would always go over to her house like in the summer or 

for Winter break and she was always wanting to tell stories to us about, when she was 

growing up and how things happened in her life. " The stories that the grandmother 

would tell were not folk or oral traditions of animals that assume characters as human 
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beings or the hke. The were "just stories of her life as she grew up. " Some of the 

stories that were told were about how Joe's grandmother " was sent off to boarding 

school and how she just didn't like it at all. " Life in the boarding school was very harsh 

for Joe's grandmother. She would tell Joe "they would reward them as a whole if they 

didn't speak their native language. That they would get to do something on the weekend 

like they would get to go to the dance. " 

Joe's grandmother was always getting into trouble because she would always 

speak her native language. Not being able to go to the dance was okay with her because 

"I don't even care to go to those dances. I didn't care to do anything you know. I spoke 

my language because that was my language. " 

However, she did learn to read in board school and she would always tell Joe the 

stories when she was a young girl at school. 

Joe listened to many stories and oral histories and traditions when his family 

would gather and tell stories. He states, "We had a lot of gatherings and everybody would 

just talk and tell stories about when they were growing up, you know. That's how we 

learned about how our parents grew up and stuff like that. " These stories enabled Joe to 

learn about the way of life of his grandmother and family. Many of the stories dealt with 

episodes in the lives of his grandmother and parents as they were growing up. His 

grandmother was the main storyteller. He states, "She would tell us stories of how they 

would travel down towards Parker, and how they weren't used to the climate, it was so 

hot. It was just so dreadful for them. She would tell us stories about that. " Joe 
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mentioned that his grandmother would repeat the stories many times. She "had a way of 

repeating herself a lot. She was old and she woidd always repeat herself a lot. " 

Joe's parents never told him stories nor read to him. It was his grandmother that 

did the reading and telling of stories. She would read the Bible to him every day and she 

would sit Joe down and say "Okay, we 're going to read this today " and then she woidd 

try to explain to us what she was talking about. " This was like a daily devotion she had. 

She would read to Joe and try to explain the readings. Joe states, "She would read that 

and she would try and explain how that is. How God works and stuff like that. " 

Joe's grandmother also liked to read Western books. She would read part of Louis 

L'Amour western sagas about the Sacketts. She had a great collection of these Western 

books and she would "te// us about it once in a while and, she would always tell us about 

the Sacketts. I guess it's like a family or something. She woidd always tells us about the 

Sacketts a lot and its just funny. " 

Joe started to read Western books that his grandmother read and talked about. 

She would "reat/ the books and there were things like cuss words or, "damn " or 

something like that, and she would cross it out. " When Joe read some of the books that 

his grandmother kept in stacks, he would come across many scribbles and lines. Joe 

states, "You know there was like a dirty word behind and you'd sit there and try to figure 

out what the dirty word was saying. That's what we used to do. Go through the books to 

see what she had crossed out. " 
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School and Other Factors 

For Joe, reading has never been easy. He states, "I wasn't a very avid reader. I 

didn't read much. I hardly read at all."" Joe would prefer to go outside and play. He did 

not enjoy opening up a book and " felt like that all the way through even high school. I 

read because I had to read and I just didn't like it at all. " 

Not only did Joe not read much as a child, he also did not enjoy reading. He 

struggled with reading and it became a very negative experience for him. At school he 

was forced to read textbooks and other materials which "wa^' a very negative part of 

school. It's just the reading part. I just didn't care too much for that. " 

His negative perception of reading contributed to Joe's difficulty with reading. 

He had problems with his attention, concentrating and completing a short book or novel. 

There were times when Joe would just skim through the book to the end of the story to 

find out how the story concluded. He mentions, " I can stick with short stories and 

comics and stuff like that but as far as a novel or just even a short book, I really have a 

hard time concentrating on that and just sticking with it and finding out the ending of the 

story basically. " As a result he did not spend much time reading. He was "never really 

was a avid reader. I never really spent much time reading. " 

Being forced to read textbooks hampered Joe's desire and interest to read. He 

mentions, "I read because I had to read and I just didn't like it at all. I didn't 'cause 

when you read you have to be interested in the book. It has to interest you and if it 

doesn 't and you 're forced to read it, you just suffer through it. " Most of the books he 

was forced to read were not interesting and so this resulted in negative experiences. As 



199 

his lack of success and failure to gain a sense of accomplishment from reading continued, 

Joe's interest in reading, limited to begin with, diminished. He states, ''I would just read 

a page, and I'm not going to read this anymore and then I'd have to read it 'cause I know 

we'd be discussing it in class or something like that. " 

Joe was required to do book reports and read numerous textbooks in class. He 

had no interest in reading these books. He states. In grade school, you do the book 

reports and you do the textbooks. " Reading became '"''stuff that doesn 't interest you and 

when that happens you just don't find reading too appealing.''^ As a result, Joe began to 

have a negative perception that "all reading is bad and all reading is not going to be 

interesting. " He felt reading was not an urgent skill to have at the time. He thought 

^^there was no need to read or the urgency to read, because I just saw it as work. It was 

just a job basically or a task and I just didn 't want to do it. Kinda like a chore. " He did 

not read for pleasure but for necessity. He struggled with reading ''because that's why I 

hated reading so much, I struggled a lot. Maybe it's because of the fact that I didn't 

read, I struggled and I felt so. " 

The Influence of the Children's Literature Course 

Joe grew as a reader during the time he took the LRC 480 children's literature 

course. The class motivated him to read children's stories and to find enjoyment in 

reading. Joe felt that ''the children's literature class really encouraged me a lot. " 

The LRC 480 children's literature course introduced him to many different types 

and genres of children's books. This kindled a desire to read picture books and children's 

books. He read "books that interested me and they were really good books, you know. I 



read a book called "When the Diamond was Black." It was about the Negro baseball 

league. It was a really good book and I enjoyed that book. " 

During the LRC course, Joe had many positive experiences reading children's 

literature. Joe "never thought there were so many different things that go into children's 

books." 

Joe was required to read at least 100 books (children's stories, picture books, etc.) 

for the course. He states, "I have read more children's this semester that I think I have 

in my entire life. " This exposure to the many genres and types of books made available 

to him Irom the LRC library enhanced his appreciation for reading. Joe comments that 

the most important thing reading children's literature during the course has done for him 

is '"helped me understand how children may think. I have read books about children and 

how their imaginations run wild, and also how children always hope for the best. " 

In addition to the required readings, there was also browsing time where the pre-

service teachers were given the opportunity to browse through many children's books by 

genre each week. This exposure to children's books proved to be very valuable to Joe. 

When asked about how he felt about browsing and reading the children's books in the 

LRC 480 class, Joe responds, " That wasn't so much a challenge. It wasn 't hard. I 

didn 't feel it was something hard. With the different genres, I thought it was really a 

good part of the class because in children's literature you need to know what kinds of 

children's literature is out there. You need to read what's out there. " 

The most important thing that has resulted from the LRC 480 course is that Joe 

has come to enjoy reading. Joe points out that reading is not only fun but ''reading can 



be interesting and that reading is not always bad. It's not always being forced to do it. 

Well, in a sense I was forced to read the children's books in class but again I wanted to 

read them as well. " 

One of the elements of the children's literature course was learning how to select 

quality books. Joe reflects on the importance of selection of books to read. He believes 

selection is important because it allows you to identify "good" as well as "bad" children's 

literature. He particularly thinks that books should have quality illustrations to 

complement the text. Illustrations "can make or break a book. " Joe has read some 

really great stories but "the illustrations somehow made the book less appealing. As a 

reader and a teacher I know that color always will attract the eye. " 

There were other elements of the children's literature course that were very 

valuable to Joe. He mentions "the thing I like most during the semester was the group 

activities. I really benefited from these group discussions. " Discussion groups of 4-5 

preservice teachers were formed each class period and there was active discussion about 

readings assigned. The groups had to discuss and present to class any of the issues or 

information shared in the discussions. These discussions " gave me an opportunity to 

voice my opinion about the specific topics we were discussing. I also had the opportunity 

to hear others give their opinions as well. " Joe enjoyed the book discussions and making 

the posters to describe the story in the books. The discussions brought out important 

aspects and issues of each book such as " the time we looked for stereotypes in books. I 

didn't realize that there are certain things that are still being stereotyped. " 
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The Role of Books in Children's Lives at Home and School 

Joe does not have children and is not a teacher yet. His interactions with his niece 

regarding books and literature are very valuable experiences for him. He mentions that 

he talks with his niece about books they've read but does not read to her. He also buys 

her books to read. When asked what experiences have enhanced his enjoyment of 

reading for him, he replies, "My niece. She's eleven years old now and I buy her books. 

I started buying her books this year. " Joe enjoyed literacy interactions with her niece. 

Before he would give her the books he would read them. He states, " I read some of 

them... and, I really like those books. " Most of the books he gave to his niece deal with 

" young girls stuff and like that and I was reading some of them. They 're really good. " 

Joe responds to the issues of parents not reading to their children. He believes 

that not reading to children creates a real disadvantage that can impact all aspects of a 

child's life. Joe talks about his negative experiences with reading at home. He states, 

"Like I said, my mom never read to us and I think it really affected me. " Joe believes 

that reading to children is an advantage. Reading to children "shows them that you can 

read all the time, not just in school but you can read anywhere and I think there's kids 

that, the parents read to them, they just put them at a greater advantage than those that 

don't read to their children." 

Joe further adds, " reading to them, they explain stuff to them. They have that 

great communication with one another and they have that sharing time. " 

When Joe has children he intends to read to his children. He comments, "/ will 

read to my children. Just because I know how important it is, and just something I can 



share with them, you know. " Joe also shared the book "Out of the Dust" by Karen Hesse 

with his niece. Joe felt "it was a really great feeling sharing that story with my niece 

and she understood it. When he has children, Joe wants to " have that same feeling with 

my own children." 

As a future teacher he mentions that he will be careful in selecting and critiquing 

books that he will present in his class. Joe wants to " keep my students' attention, but not 

all books will keep the eye of the student's. I will need to be selective of my choice of 

books." 

As a future teacher, Joe believes that selection is important. He feels that as a 

teacher he will need "to be selective in what books I present to class. I mean not only for 

content but also what time dictates. What is good today may not be appealing to students 

in the future." 

Conclusion 

Joe has never been an avid reader. Reading has not come easy for Joe. His 

pathway to literacy did not include the dominant model of home book experience that 

lead to literacy learning and success, except in interactions with his grandmother. It was 

during the children's literature course he took in college that Joe stated reading a wide 

range of books. The course played an important role in his reading life. Reading and 

discussing books were an integral component of the course that has positively impacted 

him as a reader. He has come appreciate and enjoy children's books, pre-teen and other 

adolescent books. Joe believes that books play an important role in children's lives at 
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home and school. Joe plans to use early reading activities with his children and in his 

future teaching. 
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CHAPTER 9 

CROSS CASE ANALYSIS 

This chapter focuses on a cross-case analysis of the findings identified from the 

case studies and the series of initial interviews, follow-up interviews, mid term and tlnal 

self-evaluations and secondary sources of data used in this study. 

The preceding four chapters presented case studies of the four preservice teachers 

who collaborated in the study. The case studies explored how these preservice teachers 

came to be the readers that they are today. Changes in their identities as readers over 

time were presented along with some of the most important experiences and factors that 

influenced their changes as readers. The case studies traced their perceptions of their 

evolvement as readers, from childhood to the present, and indicated changes in identity 

and factors or elements that influenced those changes. The case studies also focused on 

what the preservice teachers believe children need as readers and the roles that books 

play in the lives of children at home and at school. 

The case studies addressed each of the research questions that guide this study. 

The research questions were: 

1) What are the preservice teachers' perceptions of themselves as readers? 

2) How have their identities as readers evolved and what factors do preservice 

teachers identify as influencing them as readers? 

3) What is the influence of the LRC 480 children's literature course on their 

identities as readers? 

4) What are preservice teachers' understanding of the role of children's literature in 
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literacy development at home and school? 

Major Topics 

As a result of the data collection, recording, coding and analysis of data, as well 

as the completion of the case studies, several important topics and categories were 

identified for each of the preservice teachers. The major topics resulting from each of the 

four research questions were; 

Research Question #1: What are preservice teachers' perceptions of themselves as 

readers? 

Topic 1: As a reader, there are particular types of books that are more 

appealing to me. 

Topic 2: Reading adds something of value to my life. 

Topic 3: Reading can be negative and frustrating. 

Research Question #2: How have their identities as readers evolved and what 

factors do preservice teachers identify as influencing them as readers? 

Topic 4: Certain types of reading experiences influence our thinking and 

affect us as readers. 

Topic 5: Relationships around the reading and telling of stories influences us 

as readers. 

Research Question #3: What is the influence of the LRC 480 course on their 

identities as readers? 

Topic 6: The children's literature course broadened their knowledge of the 

type of books children read. 



Research Question #4: What are preservice teachers' understanding of the role of 

children's literature in literacy development at home and in school? 

Topic 7: What preservice teachers believe about the role of literature 

for children in the home 

Topic 8: What preservice teachers believe about the role of literature 

for children in the classroom 

The following section discusses highlights of the major topics that resulted from 

the case studies and data analysis of each preservice teacher. The topics identified reflect 

their construction of identity as readers and illustrate the individual aspects of their 

reading experiences and important influences on their reading development. Important 

categories arose from the topics and these are also discussed. 

Topic 1: As a reader there are particular types of books that are more appealing to 

me 

This was a common topic for all of the preservice teachers who were interviewed. 

Each of the preservice teachers spoke extensively about their favorite types of books and 

genres to read. Tunnel and Jacobs (2000) recommend that a wide variety of books and 

different genres should be made available to students. These books should include 

fiction, non-fiction, poetry, historical fiction, informational books and other children's 

books that have different formats and levels of difficulty. 

The preservice teachers were introduced to multiple types of books in the LRC 

480 course and became aware of the various types of books available to them. This 
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experience and their earlier reading experiences with books have molded their opinions 

of certain types of literature. 

Several categories were also identified from this first topic during the interview 

process. These included; interest in children's literature and picture books, interest in 

multicultural literature, and interest in historical and adventure books. 

Interest in Children's Literature and Picture Books 

Interest in children's literature was a category that was referred to by the 

preservice teachers numerous times. They expressed an interest in children's books and 

picture books. For example, Paula prefers to read children's literature, picture books, 

and multicultural literature to her three-year-old son. She reads children's literature 

every day for her own enjoyment and spends quality time with her son exploring books, 

especially books on dinosaurs. 

Joe enjoys reading children's literature and picture books, as well as pre-teen 

books. He particularly enjoys children's literature regarding the baseball Negro league 

and other sports stories. He likes to read children's stories that deal with real life issues 

and problems. 

The preservice teachers cited their exposure to numerous types and genres of 

children's literature, especially during the LRC 480 course. They were introduced to 

traditional fantasy, modem fantasy, contemporary realistic fiction, historical fiction, 

biographies, informational books, picture books, poetry, multicultural and international 

books. Tunnell and Jacobs (2000) provide an extensive and comprehensive look at the 

different types of genres and categories of children's literature and advocate it's use in 
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the classroom and at home. The preservice teachers believe that the exposure to the 

different genres and types of children's literature have enhanced their reading practices 

and enjoyment of reading. They believe that children's literature would be of great value 

in their classroom teaching and in preparing lesson plans, as well as for their children and 

own enjoyment and relaxation. 

Interest in Multicultural Literature and Bilingual Books 

One of the main goals of multicultural education is to provide students from 

different ethnic, cultural, radical and social backgrounds with the opportunity to 

experience equality, achievement and self-understanding. Richard Ruiz (1993) states that 

an important focus of multicultural education is providing differing viewpoints and 

experiences to all students. 

Banks (1988) states that one of the major objectives of multicultural education is 

to give all students the opportunity to have cultural and ethnic alternatives in education. 

Students and teachers need to be provided with opportunities to become more aware of 

themselves, their understandings of their differences and similarities, and their identities, 

cultures, and self worth. Textbooks and teaching materials need to reflect all cultures. 

Thus, multicultural literature plays a vital role in providing opportunities for educational 

achievement. 

The preservice teachers had a great interest in reading multicultural literature. 

Multicultural literature was very popular among them. Bina and Paula commented on 

their use of multicultural literature and bilingual books in the classroom. They have 

introduced English/Spanish bilingual children's books in their classroom. For example, 
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Bina mentioned that she enjoys reading bilingual books to her students that are both in 

English and Spanish. The books have English on one page and Spanish on the other. 

Bina believes this is an excellent way to teach her students to read in both languages and 

enhance their understanding of the story. 

The preservice teachers stated that multicultural literature opens their minds to 

cultural diversity and to social and cultural issues. Multicultural literature provides them 

with new perspectives and enhances their appreciation of people who are from different 

cultures, with different beliefs, traditions, and perspectives. Ron has come to appreciate 

multicultural literature and books that focus not only on different cultures and peoples, 

but also on social and gender issues. Being the father of daughters has particularly 

changed his perspective on gender issues. He is no longer, as he puts it, "a male 

chauvenistpig. " According to Yokota (1993), multicultural literature helps students to 

appreciate cultural differences and to address the challenges of participating in a 

culturally pluralistic society. 

Martinez and Nash (1990) state that children should be given the opportunity to 

learn about their own culture, history, traditions, community, and values. Academic 

achievement and reading is enhanced if children, especially minority children, are 

involved in reading books that reflect the real life problems of their communities. 

Multicultural literature explores and expands on these problems. In line with this 

thought, Bina mentioned that she now reads children's literature that she can relate to. 

These are mostly bilingual, multicultural books that reflect her culture and way of life. 



Readers can identify with literature as a place where they can learn and understand about 

themselves and their culture. 

According to Kincade and Pruitt (1996), the reading skills and interest of students 

can be enhanced with the use of multicultural literature in the classroom. Literature that 

contains authentic illustrations depicting diverse social concepts and cultural traditions 

can be used by students to build background knowledge and reading skills. Multicultural 

literature can be used to stress cultural similarities as well as differences. Students can 

enhance their understanding of concepts and text if they can identify with the culturally 

specific illustrations and text of the stories they read. Paula stated that multicultural 

literature " can give you a sense of another person's culture but it can also give you the 

history." 

Interest in Historical/ Adventure Books 

Another important category that was identified was the interest of the preservice 

teachers in historical, realistic, adventure and suspense books. All of them reflected on 

their interest in reading historical, true-to-life stories and adventure books. Reading 

about American history, Mexican history, world history. World War II, suspense and 

mystery were among the most popular types of reading mentioned by the preservice 

teachers. 

Tunnell and Jacobs (2000) state that historical fiction can be a positive experience 

that engages readers and helps them to understand that the present is intertwined closely 

with the living past. Reading historical fiction is an engaging experience that helps 

children make meaningful and personal connections with the past. 
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Ron and Paula reflected on their lives as ^'military brats " and the influence it had 

on their reading. For instance, Ron is interested in historical/historical fiction books and 

realistic stories. Historical and historical fiction literature have been a part of Ron's life 

since childhood. His life experiences have increased his awareness of history and kindled 

a desire to read about historical characters, places, and events. He has a particular 

interest in reading about World War II and espionage. Living in Germany when his 

father was in the armed forces, for example, influenced the types of books that Ron was 

more inclined to read. Visiting East Germany and the Berlin Wall motivated him to read 

spy stories such as Secret Agent 007 - James Bond. 

Paula has a keen interest in science fiction and adventure books. She also enjoys 

reading psychology related books. Paula, as well as Bina, enjoys reading fantasy, 

realistic fiction, historical, poetry, and informational books, especially those that were 

available in the LRC 480 children's literature course. Paula mentioned that she finds 

adventure, mystery and suspense books most appealing to her. Due to her vision problem 

where she has trouble reading small print, and has to resort to audio books. 

Topic 2: Reading adds something of value to my life 

All of the preservice teachers referred to the positive effects that reading has in 

their childhood and adult lives. Several categories were identified in this section. These 

included: Reading is a rewarding resource and reading prepares me/help me teach. 

Reading is a rewarding resource 

Reading adds value to the lives of the preservice teachers and has been a 

rewarding resource. The preservice teachers mentioned often how reading is a valuable 



213 

source of information that allows successful readers to understand better. Bina and Joe 

reflected on how reading is valuable and rewarding. Paula and Ron share similar views 

about reading and they understand the value of reading. Ron values reading about other 

cultures and different perspectives. 

In some cases, reading has been successful to the preservice teachers later on in 

life. For example, Joe was never an avid reader but in college he has significantly 

changed as a reader and is able to be a more successful reader. 

According to the preservice teachers, reading opens the mind and makes people 

more aware of cultural diversity, teaches them to better understand and appreciate 

cultural differences, and enriches lives. They talked about how reading benefits them 

and how they have learned about the world, different cultures, places and visiting 

fantastic lands and new worlds. 

Another important reward is the family role in encouraging reading. The 

preservice teachers have enhanced their reading as a result of family interactions in 

reading and telling of stories. Pagan and Iglesias (1999) contend that children of parents 

who actively interact with school activities such as reading have greater and more 

positive effects on the educational performance of their children. Additionally, research 

by Vandergrift and Green (1992) concludes that parents should be committed to play an 

active role in their children's school activities, support programs and homework. In the 

case of Paula and Bina, strong parental involvement in reading at home enhanced their 

reading skills and enjoyment of reading. 



Results from a study by Weinberger (1996) indicate that some factors positively 

influencing significant literary achievement included whether parents read to their 

children and how often they were read to at home. The home experiences of the children 

such as parental involvement in reading, storybook experiences and opportunities to read 

aloud influence reading achievement. 

Reading prepares me/helps me teach 

The preservice teachers commented on the role that reading plays in their 

teaching. Reading has helped them in their teaching or future teaching. This includes 

doing research and preparing lesson plans for their students. 

Multicultural literature and other children's literature that the preservice teachers 

were exposed to have been very beneficial and valuable to all of them, especially for 

teaching purposes. Paula uses her reading to teach her son to read and instill in him a 

love of reading. She teaches him to read from multicultural books and other children's 

literature. She refers to how her family encouraged reading and also that her father read 

to her as a child, thus motivating her to become a successful reader. She finds reward in 

doing what her father did when she was a child: read to their children. In Paula's case, 

she is reading to her three-year-old son multicultural books. Reading has also been of 

value to her because it makes her aware of different cultures and an appreciation of her 

own background. 

Bina reads Spanish and English bilingual books to her students. She prefers to 

use multicultural stories to make her students aware of different perspectives that exist in 

the world. She tries to promote an understanding and appreciation for cultural diversity. 
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Reading multicultural literature helps Bina, Paula and Ron understand cultural, gender 

and social issues and makes them aware of different cultures and their own background 

and heritage. 

Ron and Joe also express the importance of exposing children to multicultural 

books to enhance positive attitudes toward diversity of cultures and perspectives. Banks 

(1988) presents the notion that children should be exposed to multicultural and 

multiethnic books to help them understand their personal background, heritage, history 

and culture. Multicultural and multiethnic books that are accurate promote positive 

attitudes towards cultural diversity, diverse ethnic groups and have positive effects on 

their understanding of who they are and what ethnicity means in their lives. 

Topic 3: Reading can be negative and frustrating 

The preservice teachers commented on their early reading experiences, which 

were negative and fiiistrating for some of them. Some of these negative experiences 

were the result of exposure to books that were culturally biased and stereotypical; 

required reading of school textbooks, such as religious materials and books that did not 

offer choices and were unpopular; limited parental involvement in their reading; and 

other problems such as a vision problem. 

Books that are culturally biased and stereotvpical are negative 

Some of the preservice teachers mentioned the negative influence of books that 

are stereotypical and contain cultural biases. For example, Bina commented on the 

problems she encountered reading as a child when she was exposed to cultural biases and 

stereotyping in books. She had a difficult time reading the Dick and Jane series that 
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depicted only the White culture. She would also read stories of princesses that always 

had blonde hair. Being Hispanic, she could not relate to what she was reading. Wham, 

Bemhart and Cook (1996) indicate that the literacy and reading skills of children will be 

greatly enhanced if they can read books they can relate to as well as books that include 

other cultures. Multicultural storybooks can enhance literacy in the classroom and 

increase the children's appreciation of other students from different cultures, 

circumstances and lifestyles. Children's attitudes toward multicultural diversity can be 

enhanced by exposure to multicultural literature. In Bina's case, she was not introduced 

to multicultural books in her childhood. 

Similarly, in a study by Sasaki, Chiba, and Pearson (1991), cultural familiarity is 

said to enhance reading comprehension more than reading about an unfamiliar culture. 

Their findings indicate that cultural familiarity has a positive effect on reading 

comprehension. Readers will respond to a text with more interest and will have a better 

comprehension of the text if they can identify with the setting, the characters, and with 

their culture. Fang, Fu and Lamme (1999) add that multicultural literature promotes the 

inter/intra cultural understanding of students as well as an appreciation for cultural 

diversity. 

Another common category from the interviews of the preservice teachers is the 

dislike of reading assigned textbooks in class. They feel this is forced upon them and it 

discourages them to read. Paula and Bina make reference to the time when reading was 

bad for them in Christian/Catholic schools. Most of their readings were pre-assigned 

readings that were boring and they did not enjoy reading. Bina, Ron and Joe also 
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mention the importance of having choices of books to read and their dislike of required 

readings in the classroom. It was not until college that Joe began to enjoy reading, 

especially during the LRC 480 course where he had choices of books to read that were 

not forced upon him. 

Another negative influence was, in some cases, the lack of parental involvement 

in reading and telling stories. Some of the parents of the preservice teachers did not take 

time to read to them as children and the preservice teachers felt that this had negative 

repercussion in their early reading experiences. Joe mentioned that he had little exposure 

to reading as a child. Joe was never an avid reader and he credits his disinterest to the 

limited reading interactions with his parents, who were busy providing for the family. 

Ron encountered negative reading experiences that he felt resulted from the lack of time 

for recreational reading and Ron's father was always being sent on military assignments 

away from home. 

Additionally, there were various comments on the lack of time to read for 

enjoyment. Some of the preservice teachers were too busy with schoolwork and family 

to read books for their own enjoyment. This was very frustrating for them. Due to little 

time for recreational reading, Joe, for example, had trouble reading as a child because he 

was not able to understand and concentrate on reading. He preferred to be outside 

playing with friends. 

Paula mentioned a time when reading was especially hard for her as a child in 

elementary school through high school. This was primarily due to her vision problem 
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and being unable to read small print. She has used "talking books" to help her cope with 

this problem. 

Topic 4: Certain types of reading experiences influence our thinking and affect us 

as readers 

Reading has become enjoyable and rewarding for these preservice teachers. They 

have become more active readers. They all provided information of their experiences 

with reading, including both positive and negative examples of reading and how they 

have constructed their identities as readers and changed their reading practices. 

Several important categories were identified from this topic. These categories 

were grouped under two main headings: Early reading experiences, and reading becomes 

enjoyable. 

Earlv reading experiences 

Each of the preservice teachers commented on their early reading experiences and 

the changes they have experienced as readers. The majority of them are very good 

readers with the exception of Joe who considers himself a below average reader. 

Some of them had early reading experiences with their parents and family which 

they believe had positive results in their reading development. For example, Paula and 

Bina were early childhood readers. They had early family support for their reading 

development. McKenna, Kear, and Ellsworth (1995) state that early intervention is 

needed in order to curb the decline in children's attitudes toward recreational reading and 

reading instruction. Clay (1991) also advocates for early reading interactions and 

presents a method of introducing books to young readers before they read on their own. 
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Ron and Joe did not have the parental support in their reading development. They started 

to read in elementary school. 

Reading becomes enjoyable 

The preservice teachers reflected on their reading experiences that turned 

enjoyable and rewarding after experiencing negative episodes during their childhood. 

Some of the positive examples include reading Chicano, Hispanic, Spanish and 

multicultural/ bilingual books, use of children's literature and other genres for their 

teaching purposes, coping and overcoming visual problems in reading to fully enjoy 

reading, and enjoying various types of books including historical, adventure, mystery and 

comic books. 

Reading has become enjoyable to all of the preservice teachers. Paula, Bina, and 

Joe recalled their first enjoyable memories of reading. For Paula, reading enjoyment 

came at an early age. Unlike Joe who started enjoying reading later in college, Paula's 

early reading experiences were positive and very special. It was a special time for Paula 

when her father would read to her at bedtime. She expressed fond memories of his father 

and her reading stories together before going to sleep. As a result of her parents, 

especially her father, reading to her, she began to read at an early age and was interested 

mainly in picture books and adventure. She enhanced her reading practices at home and 

at school. 

Bina experienced positive reading experiences when she discovered Spanish and 

Chicano literature during her high school and college days. She became an avid reader of 

Spanish and Chicano literature during this time. Her enjoyment of reading became 
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profound. As for Joe, it was not until college that he began to enjoy reading. He 

mentions that the exposure to children's literature during the LRC 480 course was a great 

influence to him and made him a better reader. He also credits his grandmother for 

influencing him to become a reader. 

The preservice teachers read stories that interest them, especially history, real life 

stories, and adventure, as in the case of Ron. They have become more active readers. 

The preservice teachers try to select those books that are interesting and of value 

to them since they do not have much time for recreational reading. They try to use their 

time wisely to read books and literature that will help them in their future teaching, 

preparation of lesson plans and teaching their students and children to read, as is the case 

with Paula. 

Topic 5: Relationships Around The Reading And Telling Of Stories Infuence Us as 

Readers 

The preservice teachers provided information regarding the factors that have 

influenced them in their construction of identity as readers. The preservice teachers 

commented on the positive influences of parental involvement, and the importance that 

oral traditions, oral histories, and other stories read or told to them have had on their 

reading lives, as well as experiences with family members at home and reading 

experiences at school that had an impact on their evolvement as readers. 

Several important categories were identifled. These were: Family Influences on 

Reading, School and Other Factors That Influence Reading. 
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Family Influences of Reading 

Family and parents have played an important role in the reading lives of the 

preservice teachers. Paula and Bina reflected positively on the role of parental 

involvement in their reading development at an early age. Paula's father and Bina's 

mother, in particular, were important catalysts in their evolvement as early readers. For 

example, Bina's mother influenced her by encouraging reading at home. She would take 

Bina to the library to explore children's literature. For Joe, it was his grandmother who 

read and told him stories and this interaction was a positive influence on his reading. 

Although Ron did not experience as much parental involvement in his reading, he was 

able to read books that his parent would buy him, especially historical and adventure 

books. 

Weinberger (1996) concludes that parental involvement is needed to promote 

reading achievement among children. Additionally, Baumann and Thomas (1997) 

recommend reading interactions between parents and teachers to enhance literacy 

development and learning. 

Several important sub-categories were also identified. These included Stories, 

Literature and Oral Histories Told to them. Stories and Literature Read To Them, and 

Reading to the Children. The preservice teachers related their experiences of being read 

to or told stories to by their parents, family members and peers as a child, as well as 

reading to their children and students. 

As a result of their early family interactions with telling and reading stories and 

the encouragement of reading when they were children, the preservice teachers have 
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expressed the importance of parental involvement, reading and telling of stories to 

children. They believe that the reading and telling of stories, literature, oral histories and 

traditions are important factors that enhance the construction of identity of children as 

readers. Although some may not have experienced the wonderful experience of a parent 

or family member reading or telling stories, they all believe that parental or family 

involvement in reading and telling stories is a necessity and a valuable experience. 

Having Stories, Literature and Oral Histories Told to Them 

The first sub-category regarded stories, literature and oral histories that were told 

to them by family members. The majority of the preservice teachers have been positively 

influenced by the telling of stories, literature, oral histories and traditions by their 

families. This was the case for Paula, Bina and Joe. 

Several researchers (McCarthy, 1994; Hart, 1995) stress the importance of oral 

traditions and stories from different ethnic groups. They define oral tradition as the 

transmission of cultural heritage and knowledge through time. The culture, traditions, 

folklore, rituals and beliefs are handed down from generation to generation. An 

important part of oral traditions is storytelling and repeated listening. The stories are 

usually about animals, all kinds of people, and the cultural history of the people. Oral 

traditions help foster the self-image and self-esteem of a child and enhance children's 

cultural identity. 

Lauchie, McGraw, Ford, Ahmad, Knighton and Nobe (1994) contend that 

storytelling brings people, sights, and sounds to life. Stories are to teach, learn, entertain, 

inspire and enjoy. All cultures have accumulated a body of folktale and oral traditions 
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that represent their history, beliefs, language and traditions. Each culture's folktales and 

oral histories are unique, and they also are connected to the folktales of other cultures 

through the universality of themes such as good overcoming evil and the clever 

outwitting the strong. 

The telling of oral traditions, histories and stories were common experiences for 

Joe, Bina and Paula. There are the examples of Joe being told stories by his grandmother 

of her life growing up and about the Western books she read. The preservice teachers 

reflected on the significance of oral stories and histories that are passed from generation 

to generation. Paula experienced some wonderful and valuable telling of stories and oral 

histories and traditions as a child. Her mother would relate stories that had been passed 

down to her from her mother. For example, Paula commented on the stories told at 

Christmas time by her mother about the family's poverty and not being able to afford 

presents. Similarly, Bina talked about the stories that she was told as a young girl and 

that she retells to her children and grandchildren. These were oral traditions and stories 

that were told by her father and his family. La Llorona was a popular story that she heard 

as a child. This tale is common in the Hispanic culture. Oral traditions are used to instill 

cultural values among the children. Bienstock (2000) adds that oral traditions instill an 

awareness of culture and human values. 

Unlike Joe, Bina and Paula who had family tell them stories and oral histories, 

Ron, on the other hand, did not experience the telling of stories. However, Ron does 

recall a time when an aunt would tell him stories about Peter Rabbit and "young kids 

stories." 
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Stories and Literature Read to Them 

The second sub-category focused on stories and Hterature that were read to the 

preservice teachers. Oscarsson (1992) states that by reading books and oral traditions to 

students, reading achievement levels can be improved. Literacy skills increased with the 

use of folktales and helped overcome some of the reading levels that students lag behind. 

By using the student's literacy background knowledge, critical thinking skills, 

understanding of story structure, self esteem, self identity and respect of their cultural 

heritage was enhanced. 

The preservice teachers, excluding Ron, had experiences of their parents or family 

members reading to them stories and oral traditions as a child. Joe related the times when 

his grandmother would read to him from the Bible and some of the Western books by 

Louis L'Amour. He experienced many positive reading interactions with his 

grandmother. 

Among the earliest and most pleasant memories of Paula was her father reading 

her to bed every night. Paula was the one preservice teacher who has experienced heavy 

parental involvement in reading to children. Paula's father and mother encouraged 

reading at home and they took an active part in reading stories to her and teaching her to 

read. The interactions and exposure to literature provided by Paula's family has been 

invaluable to her and this practice has been passed on to her child. She now reads and 

interacts with her child. 

Bina's experiences of being read to were not as frequent as the oral histories and 

stories told to her by her family. She was influenced more by the stories and oral 
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histories told to her by her family instead of by the reading of stories by her parents and 

family. 

Ron's parents did not read often to him, but did encourage reading whenever 

possible and they would buy him books to read. The books were mostly about American 

history, the American Revolution, the Alamo, and a book of the U.S. Marine Corp. This 

encouraged him to become interested in history and true-to-life books. 

Reading to Children 

The preservice teachers believe that reading to children and parental involvement 

is an advantage and will enhance the children's literacy skills and interest in reading. 

Active family interactions of reading have led Paula, Bina, and Joe to appreciate reading. 

On the other hand, not being read to by his parents has led Ron to interact with his 

daughters and encourage their reading. Ron, his wife, and their daughter's grandmother, 

have taken active roles in reading to his children. 

Bina reads to her students at the elementary school where she is a bilingual 

teacher. She reads mostly children's literature to the students. She believes reading to 

her children and now to her grandson is valuable since it is a time to share and to bond 

closer. Draper, Barksdale and Radencich (2000) state that parents and siblings can create 

bonds by encouraging home literacy experiences. In line with this thought, Joe's 

interactions with his niece are an important activity for him. Although he does not read 

to his eleven-year-old niece, he buys her books and they talk about books they have read. 

Joe believe that parents who don't read to their children actually put them at a 

disadvantage. He plans to read to his future children. 
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School and Other Factors That Influence Readers 

The preservice teachers commented on the role of school and other factors on 

their reading. Some of the factors involved the experiences of their parents and how 

these affected them. For instance, Paula related her mother's experiences of having 

limited choices of books to read and not being able to complete school until later on in 

her life. Her mother's challenges and hardships motivated Paula to become an avid 

reader and to excel in school. She has also tried to set an example for her son. 

Bina talked about other factors that have impacted her life as a reader. She 

mentions that reading became interesting and enjoyable to her when she discovered 

books she could relate to. These were mostly Chicano and Spanish literature. She also 

read multicultural and bilingual books for her enjoyment and used these in her classroom. 

Similarly, Ron reads books that are of value to his teaching. Since he is interested 

in art, he will read art books and that will help him in his teaching. He also enjoys 

reading historical books and other books that are relevant in his teaching. He does not 

have time for recreational reading due to his busy work and school schedule. 

Joe mentions that reading has never been easy for him. He enjoys reading 

children's literature and intends to use children's literature in the classroom. 

Topic 6: The Children's Literature Course Broadened Their Knowledge of the 

Type of Books Children Read 

The preservice teachers believe that the LRC 480 course, "Children's Literature in 

the Classroom" that they took in the Fall 2001 semester was a major influence in their 

construction of identity as readers. The course introduced these preservice teachers to the 
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world of children's literature. They were exposed to many different genres and types of 

children's books, as well as adolescent literature. The course was a survey of children's 

literature and resource materials. The preservice teachers were not only exposed to a 

great variety of children" books, but they were also responsible for group and individual 

classroom activities and projects that enhanced their understanding and appreciation for 

children's books. (See Appendix A for a complete detail of the LRC 480 course 

description). 

All of the preservice teachers agree that the course was a valuable influence on 

their reading achievement. They reflected on the importance of the course in their 

reading development and have been positively affected by the different genres and types 

of children's books available to them, as well as the class activities and teaching 

strategies used. The preservice teachers state that they will implement and use the 

information and resources they were exposed to in the LRC 480 course for their future 

teaching. Draper, Barksdale-Ladd, and Radencich (2000) advocate modeling the joys of 

reading in order to help preservice teachers develop a love and appreciation of reading. 

Several important categories emerged regarding the influence of children's 

literature in reading at home, as well as at school: Reading a Range of Children's 

Literature; Illustrations in Children's Literature; Evaluating and Selecting Children's 

Literature, and Other Course Activities That Are valuable. 

Reading A Range of Children's Literature 

The preservice teachers have enhanced their reading skills and enjoyment of 

reading. They all comment on the importance of children's literature in their evolvement 
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as readers. They have been exposed to the world of children's literature and have 

become better readers. The preservice teachers were provided an introduction to a wide 

variety of children's books. These included historical, fiction, fantasy, poetry, realistic 

fiction, picture books, and informative books. 

Children's literature has helped Paula, for example, become a more complete 

reader. The exposure to the different types and genres of children's literature, as well as 

selecting appropriate and quality children's literature for her to read to her son or for her 

own enjoyment has made her a better reader. 

Bina also shares her love of reading children's books. She not only reads 

children's literature and bilingual (English-Spanish) books for her own enjoyment, but 

also reads to her students at the elementary school where she is a teacher. She has 

acquired new reading skills such as the selection of quality children's books to read. She 

has many wonderfial experiences in her classroom while reading children's literature. 

Similarly, Joe also enjoys reading children's literature since his exposure to the 

many different genres and types of children's literature during the LRC course. He 

particularly enjoys reading children's literature that deal with how children struggle. 

Joe is quick to point out that he never thought too much of children's literature before 

college and now enjoys reading children's stories. He never imagined so many things 

could go into a children's story. He has read more children's literature during this time 

than in his entire life. 
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Illustrations in Children's Literature 

Another important issue that arose in the preservice teachers' responses to 

children's literature was that of the illustrations and artwork in the books they read. 

Several researchers (Goldstone, 1989; Kiefer, 1982; and Lacy, 1993) stress the value of 

illustrations and visual literacy in the development of reading among children. Lechner 

(1993) refers to a picture book as a portable art gallery. The illustrations and visual 

images are so closely related to the text in some stories that it is difficult to find any other 

way of telling the story. Children's books and picture books with quality illustrations and 

artwork increase enjoyment of reading and understanding the story. 

Illustrations are important to Ron and Joe. Ron states that he has become a better 

reader and has a keen interest in children's literature with quality illustrations and 

artwork. By carefially selecting books with appropriate and wonderful illustrations and 

artwork, Ron plans to use these effectively in his teaching. He mentions that he reads 

children's books with artwork and illustrations that he can use in his future teaching. 

Similarly, Joe is attracted to children's literature in large part because of the 

excellent illustrations and pictures. He finds it easier to comprehend and follow a story if 

the illustrations are good and they depict accurately what is in the text. 

According to Goldstone (1989), illustrations act as a window to the world. 

Through illustrations and visual literacy, we can invite the reader to climb into the story. 

It is through visual interpretation that children can be taught about the literary elements of 

a story, such as setting, atmosphere, characterization, and plot. In addition. Mayor (1968) 

states that illustrations are able to generate a concentrated power in the message of the 
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writing. Illustrations have the power to dramatize and communicate to readers things that 

are not possible through words. Bland (1952) and Evans (1971) add that illustrations are 

an extension of the text and say things that could not be expressed in words. Illustrations 

serve as an interpreter of the text they accompany. They can be informative, interpretive, 

entertaining, and arouse the curiosity of the reader. 

Illustrations should complement the text, not overwhelm it. Accuracy of detail 

and the style, color and size of illustrations is important. The illustrations should capture 

the mood of the story (Lickteig, 1975). 

Evaluating and Selecting Children's Literature 

Screening and selecting appropriate children's literature was an important issue 

for all of the preservice teachers. They have learned to screen for and select quality and 

appropriate children's literature to read for their own enjoyment, their own children (in 

Paula's case) and their teaching. They refer to the importance of evaluating books for 

problems such as stereotyping, loaded words that are racist or have insulting overtones, 

distortions of historical accoxmts through the manipulation of words, tokenism, and 

anything that would effect negatively the self esteem or self image of a child. Bina, for 

example, commented on the problems she had as a child reading stories that she could not 

relate to; stories were "culturally unfamiliar" to her. 

The preservice teachers have learned to screen for literature that promotes cultural 

diversity and understanding of differences in peoples and perspectives. Wollman-Bonilla 

(1996) encourages teachers to understand diversity and strive to obtain equity and 

appreciation of differing perspectives in the classroom. 
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According to Kiefer (1982), appropriate and culturally relevant picture books and 

children's literature are needed to meet the needs of individual children and to increase 

their interest in reading. Smolkin and Suina (1997) conclude that the evaluation of 

multicultural literature is needed but it is far more complex than just identifying 

inaccuracies. Accuracy, authenticity and sensitivity are important in evaluating quality 

literature. 

Several researchers (Slapin, Seale and Gonzalez, 1988; Knapp and Shields, 1990) 

have pointed out the negative effects of stereotyping in books. Slapin, Seale, and 

Gonzalez (1988) present a checklist for evaluating children's literature for such things as 

stereotyping, tokenism, biases, and prejudice. 

Other Course Activities That are Valuable 

The preservice teachers talked about certain elements and activities of the LRC 

480 children's literature course that were very helpful and valuable to them, especially 

for their teaching. Some of these elements included not only the exposure to a great 

variety of genres and types of children's literature and adolescent literature during 

browsing, but also other activities such as group work and literature discussions, book 

talks, read alouds, and final projects. Response to literature was an integral component of 

the course. Stasz and Bennett (1997) and Rosenblatt (1938) emphasize the importance 

and need of response to literature in the classroom. Discussions and talking about 

literature in the classroom heightens literacy achievement among children. 

Ron, Bina, Paula and Joe all thought that the class activities and group and 

individual assignments were very usefiil and helped them to better understand more about 
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children's literature. The preservice teachers thought that the literature circles were very 

valuable because it allowed them to express their opinions and share different 

perspectives and connections. In a study by Sharer and Peters (1996), results indicate 

that teachers perceive that book discussions are a valuable way to help children express 

their opinions and foster higher level thinking. During books discussions and literature 

circles, students are able to make important personal connections with what they are 

reading and discussing. I concur with the authors in that students can benefit from 

reading interesting, authentic and high quality children's books and participate actively in 

literature circles and discussions. Perez and Torres-Guzman (1992) comment that 

through discussions and literature circles comprehension of the text is enhanced. 

Topic 7: What Preservice Teachers Believe About the Role of Literature for 

Children in the Home 

Another major topic that was identified by several preservice teachers was the 

influence of children's literature at the home. Reading at home has been very important 

and rewarding for Bina and Paula, in particular. Paula, for instance, has a large collection 

of children's literature at her home. She reads children's literature for her own 

enjoyment and relaxation and also has reading activities with her son. Bina also takes 

time for her hectic schedule to enjoy moments of relaxation through reading. Bina tries 

to find time for recreational reading at home and also reads to her grandson. She believes 

that reading at home to her grandson is important because it helps him to value reading 

and enhances bonding between them. 
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Ron and Joe realize the importance of family interactions in reading activities of 

children. Since they experienced limited interactions with their parents in reading when 

they were children, they understand how importance it is to be actively involved with 

children's reading and learning at home. 

Topic 8: What Preservice Teachers Believe About the Role of Literature for 

Children in the Classroom 

The preservice teachers expressed their desire to use children's literature in their 

teaching. Bina comments on the wonderful experiences with children's literature in her 

elementary school classroom and during the LRC 480 course. Both she and Paula use 

multicultural literature for their teaching. Bina has used some of the books she was 

introduced to during the course to read to her students. She also uses bilingual children's 

book that are in Spanish and English. Paula believes that children need to experience the 

value of reading children's literature and to read about different people and cultures. Ron 

plans to use books that he read during the children's literature course in his future 

teaching. He is interested in art and history and reads children's literature that contain 

colorful art illustrations and pictures, as well as books that are relevant for his teaching. 

Joe was introduced to a wide variety of literature for children during the children's 

literature course. He commented that the role of literature for children in the classroom is 

very important. He intends to use children's literature in his classroom. 

Conclusion 

This cross-case analysis has explored the major topics and categories that reflect 

the construction of identity as readers of the preservice teachers in the study. The reading 
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experiences and factors that influenced their evolvement as readers have been discussed 

across the board. 

Of all the topics that were identified and explored during the cross-case analysis, 

the ones that stood out the most and were present for each of the preservice teachers 

included the positive impact of the children's literature course on their reading lives and 

future teaching; the importance of reading and telling of oral traditions, histories and 

family stories; and the value of reading to children at home and school. 

These topics played an intricate role in their reading lives. Exposure to children's 

literature and introducing them to a wide variety of types and genres of books, as well as 

reading and teaching strategies, were crucial components of the course. I believe that the 

preservice teachers need a children's literature course that will allow them to explore new 

worlds and further their understanding of different cultures and perspectives. The course 

allows the preservice teachers to appreciate cultural diversity in literature and also gave 

them a sound basis of the resources and practices that are available to enhance their 

future teaching. 

The reading and telling of oral traditions, histories and family stories are also an 

important influence on their literacy learning. Stories about their family and culture that 

have been passed down from generation to generation can help students connect to 

literature from diverse cultures. Some of the stories that I heard as a child, for example, 

are very similar to the oral traditions that Bina heard, even though we are from different 

cultures and countries. Oral traditions and family stories helps one understand their 
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cultural heritage and traditions and will motivate them to read more about their people, 

traditions, heroes, and culture. 

Finally, reading to children at home and school is one of the multiple paths to 

literacy. The preservice teachers expressed their intent to read to their children at home 

and at school. Early reading activities at home is a positive influence on the motivation 

and reading achievement of children. As some of the preservice teachers were read to by 

their parents, they in turn are reading to their children. We must keep in mind that even 

though this is an important influence on the reading success of children, there are other 

multiple pathways that children take to become literacy learners, including playing, 

drawing, and talking (Dyson, 1990). Also, introducing children's books in the classroom 

is an important tool for the preservice teachers' to use in their teaching. It helps children 

make meaning of their world and helps them explore new and fantastic worlds and 

experiences. The preservice teachers have stated their desire to use children's literature 

in their classroom. 
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CHAPTER 10 

FINDINGS AND IMPLICATIONS 

Purpose of the Study 

The focus of this study was on the perceptions of preservice teachers regarding 

their identity as readers and the major contributing factors in their construction of identity 

as readers. I studied how four preservice teachers in my children's literature course have 

evolved as readers during their lives. I explored the reading lives of the four preservice 

teachers that showed important changes as readers. I wanted to study the factors and 

elements, such as parental and family interactions, the telling and reading of stories, the 

role that the children's literature course, and other important elements have influenced 

their reading attitudes and evolvement as readers. The intention of my study was to 

pursue questions about what influences preservice teachers to become voluntary readers 

and to enhance their reading lives as well as those of their students. 

Research Questions 

The following research questions guided my study: (1) What are the preservice 

teachers' perceptions of themselves as readers? (2) How have their identities as readers 

evolved and what factors do preservice teachers identify as influencing them as readers? 

(3) What it the influence of the LRC 480 children's literature course on their identities as 

readers? (4) What are the preservice teachers' understandings of the role of children's 

literature in literacy development at home and in school? 
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Review of the Research Literature 

The major areas of my literature review consisted of research on the reading 

attitudes of adults, teachers and preservice teachers; research on children's literature 

courses; and children's reading development. I explored research regarding literacy 

development, reading attitudes, parental involvement, early reading involvement, oral 

traditions, the role of literature, read alouds and repeated reading, response to literature, 

types of books read, reading preferences, selection and use of children's literature, and 

multicultural literature. These were major areas and categories that framed the focus of 

my study. 

Methodology of the Study 

For my study, I employed qualitative methods of research. The description of the 

methodology used in the study were as follows: 

Criteria for the Selection of the Case Study Preservice Teachers 

The initial criteria that I developed for the selection of the preservice teachers 

were: (1) the preservice teachers signed a permission form to allow me to contact them 

after the semester was completed; (2) whether they would be in a teaching block during 

the Spring 2002 semester; and (3) if they reflected a wide range in their construction of 

identity as readers. I discarded the second criteria when I changed the focus of the study 

to include the lives of the preservice teachers as readers. Factors that I considered for the 

selection of the preservice teachers included their diverse cultural and linguistic 

backgrounds, diverse attitudes and behaviors as readers, diverse histories as readers and 
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within families, diverse performances in class, people who expressed strong interest in 

participating in the study and willingness to participate and had a relationship with me. 

Preservice Teachers Collaborating in the Study 

The preservice teachers who collaborated in the study were all enrolled in the 

"Children's Literature in the Classroom" (LRC 480) course during the Fall 2001. They 

were: Paula, Bina, Ron and Joe. Paula is a white preservice teacher who was one of the 

top students in the LRC children's literature course, always taking the lead in class 

activities and discussions. She demonstrated a keen interest in reading picture books and 

multicultural literature. She has overcome physical impairments with her vision to 

become an excellent and dedicated reader. Bina is a Hispanic preservice teacher who is a 

prolific reader. Her favorite types of books are Chicano and Spanish literature. She is an 

elementary school teacher. Ron is a white preservice teacher that reads not only for 

enjoyment, but also to prepare him to teach in the future. He demonstrated a great desire 

to read historical fiction, realistic books, and books that are relevant for his classroom 

teaching. Joe is a Native American preservice teacher. He is very interested in reading 

children's literature and books on famous sports figures and events. His perspectives on 

oral traditions and telling of stories, as well as his genuine enjoyment of children's 

literature and illustrations were important factors for choosing Joe to participate in the 

study. 

Data Sources 

The primary sources of data from the preservice teachers included a series of 

three interview protocols and a follow-up interview. The initial series of interviews 
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served a central purpose. This was to gather preliminary information regarding the 

perceptions of preservice teachers on their construction of identity as readers, including 

their reading development during the semester they took the children's literature course. 

The first interview protocol focused on their autobiography and early personal histories 

and experiences with print and with oral literature. The second interview protocol 

focused on their construction of identity as readers and how their practices of reading and 

their identity as readers have evolved over their lives. A third interview protocol focused 

on factors and elements, including the LRC 480 children's literature course, that have 

affected them as readers. These interviews resulted in the identification of initial topics 

and categories that were further explored in follow-up interviews for each preservice 

teacher in the study. 

The secondary sources of data included written artifacts from the children's 

literature course, such as, mid-term self-evaluations, mid-term discussions, final self-

evaluations, literacy memories, reflections, major inquiry projects, and teacher field 

notes. 

Overall Plan for Data Analysis 

Organization of the data was critical in the analysis of the data. File folders were 

created for each of the preservice teachers. The folders contained written artifacts of the 

course, transcripts of interviews, tabulations and coding paperwork. In order to enhance 

the analysis of the data, ongoing reviews of literature, re-reading of transcripts and 

written artifacts from the course was done periodically. 
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The interviews were audio-taped, transcribed, edited, and organized. I coding 

system was developed. The most important information was color coded and sorted into 

logical categories. I continually reviewed and refined the categories that emerged from 

the analysis. As a result, principal topics for each research question were identified. 

Trustworthiness of the Study 

Triangulation was done in order to validate the trustworthiness of the study. Data 

was collected and analyzed through three main sources of data. These were the initial 

interview protocols, the follow-up interview, and the written artifacts from the LRC 480 

course. A rich variety of data was the result of these different data collection methods. 

In order to ensure the accuracy and validity of the information, member checks by each 

of the preservice teachers collaborating in the study were done. 

Chapter of My Life as a Reader 

A chapter on my life as a reader provided background context of understanding 

the perspective that I bring as a reader. I provided a sense of how my experiences shaped 

my perspectives on reading and how I thought about the children's literature course. I 

included a description of the course and its major components so that we have that 

context as the case studies are read. My experiences with literature at home and in the 

classroom shaped my beliefs and attitudes toward reading and children's literature 

courses were positive influences in my evolvement as a reader. 

Case Studies 

A cross case analysis of the case studies of the four preservice teachers was done. 

Analysis of the data and information of each case by topics identified was done. The 
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remainder of this chapter is divided into three sections. The first section provides a 

summary of the major topics that were identified, explored and discussed in a cross case 

analysis of each preservice teacher. The second section discusses the major themes that 

emerged from the case studies. The third section presents implications and 

recommendations from the data regarding influences on preservice teachers' evolvement 

as readers. 

Major Topics 

Upon completion of the coding and analysis of the data from the initial series of 

interviews, several topics were identified. The major topics resulting from each of the 

four research questions were. 

Research Question #1: What are preservice teachers' perceptions of themselves as 

readers? 

Topic 1: As a reader, there are particular types of books that are more 

appealing to me. 

Topic 2: Reading adds something of value to my life. 

Topic 3: Reading can be negative and frustrating. 

Research Question #2: How have their identities as readers evolved and what 

factors do preservice teachers identify as influencing them as readers? 

Topic 4: Certain types of reading experiences influence our thinidng and 

affect us as readers. 

Topic 5: Relationships around the reading and telling of stories influences us 

as readers. 
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Research Question #3: What is the influence of the LRC 480 course on their 

identities as readers? 

Topic 6: The children's literature course broadened their knowledge of the 

type of books children read. 

Research Question #4: What are preservice teachers' understanding of the role of 

children's literature in literacy development at home and in school? 

Topic 7: What preservice teachers believe about the role of literature 

for children in the home. 

Topic 8: What preservice teachers believe about the role of literature 

for children in the classroom. 

The following section discusses highlights of the major topics that resulted from 

the case studies and data analysis of each preservice teacher. 

Topics 1: As a reader there are particular types of books that are more appealing to 

me 

All of the preservice teachers spoke extensively about their favorite types of 

books and genres to read. The children's literature course introduced them to many types 

of books. This experience and their earlier reading experiences with books have molded 

their preferences for certain types of literature. 

Some of the important categories that arose from this topic included: Interest in 

children's literature and picture books, interest in multicultural literature, and interest in 

historical and adventure books. 
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Topic 2: Reading adds something of value to my life 

All of the preservice teachers referred to the positive effects that reading has in 

their childhood and adult lives. Reading has been a rewarding resource and has helped 

prepare them to teach. Reading adds value to their lives. For example, Bina and Joe 

reflected on how they have grown as readers and read for their own enjoyment and for 

their future teaching. Various preservice teachers reflected on how reading has helped 

them in their teaching or future teaching. This includes doing research and preparing 

lesson plans for their students. 

Multicultural literature and other children's literature that the preservice teachers 

were exposed to have been very beneficial and valuable to all of them. Ron valued 

reading about other cultures and different perspectives. Reading opens the mind and 

makes people aware of cultural diversity, teaches them to better understand and 

appreciate cultural differences, and enriches lives. The preservice teachers have also 

enhanced their reading as a result of family interactions in reading and telling stories. In 

the case of Paula and Bina, strong parental involvement in reading at home enhanced 

their reading skills and enjoyment of reading. Paula uses her enjoyment of reading to 

teach her son to read and instill in him a love of reading. 

Topic 3: Reading can be negative and frustrating 

The preservice teachers commented on early reading experiences that were 

negative and frustrating. These negative experiences were the result of exposure to books 

that were culturally biased and stereotypical, required reading of school textbooks, 
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limited parental involvement in their reading, and other problems such as a vision 

problem that proved frustrating for Paula. 

Some of the preservice teachers mentioned the negative influence of books that 

were stereotypical and contained cultural biases. For example, Bina commented on the 

problems she encountered reading as a child when she was exposed to cultural biases and 

stereotyping in books. She could not relate to what she was reading. 

Another common category from the interviews of the preservice teachers was the 

dislike of reading assigned textbooks in class. They felt that this reading was forced upon 

them and discouraged them as readers. Paula and Bina make reference to the time when 

reading was bad for them in Christian/Catholic schools because most of their readings 

were pre-assigned readings that were boring. 

Several preservice teachers felt that the lack of parental involvement in reading 

and telling stories was a negative influence on their reading. Some of their parents did 

not take time to read to them as children and this had negative repercussions in their early 

reading experiences. Joe mentions that he had little exposure to reading as a child. Joe 

was never an avid reader and he credits his disinterest to the limited reading interactions 

with his parents who were busy providing for the family. Ron encountered negative 

reading experiences due to the limited involvement of his parents in reading and telling 

stories to him as a child. The lack of time to read for enjoyment was another negative 

factor. Some of the preservice teachers were too busy with schoolwork and family to 

read books for their own enjoyment. This was very frustrating for them. 
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Topic 4: Certain types of reading experiences influence our thinking and affect us 

as readers 

The preservice teachers are currently more active readers. Reading has become 

enjoyable and rewarding to the preservice teachers. 

Two important categories emerged from this topic: Early reading experiences, 

and reading becomes enjoyable. Each of the preservice teachers commented on their 

early reading experiences and the changes they have experienced as readers. The 

majority of them are very good readers with the exception of Joe who considers himself a 

below average reader. Early reading experiences with their parents and family had 

positive results in their reading development. For example, Paula and Bina were early 

childhood readers. Ron and Joe did not have the parental support in their reading 

development. They started to read in elementary school. 

The preservice teachers reflected on their reading experiences that turned enjoyable and 

rewarding after experiencing negative episodes during their childhood. These 

experiences include reading Chicano, Hispanic, Spanish, and multicultural/ bilingual 

books, use of children's literature and other genres for their teaching purposes, coping 

and overcoming visual problems in reading to fully enjoy reading, and enjoying various 

types of books including historical, adventure, mystery and comic books. 

Reading has become enjoyable to all of the preservice teachers. Paula, Bina, and 

Joe recalled their first enjoyable memories of reading. For Paula, reading enjoyment 

came at an early age. As a result of her parents, especially her father, reading to her. 
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Paula began to read at an early age. She enhanced her reading practices at home and at 

school. 

Bina experienced positive reading experiences when she discovered Spanish and 

Chicano literature during her high school and college days. As for Joe, it was not until 

college that he began to enjoy reading. He mentioned that the exposure to children's 

literature during the LRC 480 course was a great influence to him and made him a better 

reader. He also credits his grandmother for influencing him to become a reader. 

The preservice teachers began to read stories that interested them, especially 

history, real life stories, and adventure, as in the case of Ron. They have become more 

active readers. 

The preservice teachers try to select those books that are interesting and of value 

to them in their future teaching, preparation of lesson plans, teaching their students and 

children to read. 

Topic 5: Relationships around the reading and telling of stories influence us as 

readers 

The preservice teachers commented on the positive influences of parental 

involvement, and the importance of oral traditions, oral histories, and other stories read or 

told to them on their reading lives. They also commented on their experiences with 

family members at home and reading experiences at school that had an impact on their 

evolvement as readers. 

Family and parents have played an important role in the reading lives of the 

preservice teachers. Paula and Bina reflected positively on the role of parental 
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involvement in their reading development at an early age. Bina's mother influenced her 

by encouraging reading at home. She would take Bina to the library to explore children's 

literature. For Joe, it was his grandmother who read and told him stories and this 

interaction was a positive influence on his reading. Although Ron did not experience as 

much parental involvement in his reading, he was able to read books that his parents 

would buy him, especially historical and adventure books. 

Several important categories were identified in this general topic, including 

stories, literature and oral histories told to them, stories and literature read to them, and 

reading to the children. The preservice teachers related their experiences of being read to 

or told stories to by their parents, family members and peers as a child, as well as reading 

to their own children and students. The majority of the preservice teachers have been 

positively influenced by the telling of stories, literature, oral histories and traditions by 

their families. The telling of oral traditions, histories and stories were positive 

experiences for Joe, Bina, and Paula. Joe recalls the numerous times his grandmother 

would tell him stories and read him Western books. Paula experiences the telling of 

stories and oral traditions as a child. Her mother would tell stories that had been passed 

down to her from her mother. Bina talked about the stories that she was told as a young 

girl and that she retells to her children and grandchildren. Unlike Joe, Bina, and Paula 

who had family tell them stories and oral histories, Ron, on the other hand, did not 

experience the telling of stories. 

The preservice teachers believe that reading to children and parental involvement 

is an advantage and will enhance the children's literacy skills and interests in reading. 
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Active family interactions of reading and telling stories have led Paula, Bina, and Joe to 

appreciate reading. On the other hand, not being read to by his parents has led Ron to 

interact with his daughters and encouraged their reading. 

Bina reads to her students at the elementary school where she is a bilingual 

teacher. Joe has experienced positive reading interactions with his niece. 

The preservice teachers commented on the role that school and other factors have 

had on their reading. Paula related her mother's challenges and hardships of having 

limited choices of books to read and not being able to complete school until later on in 

her life. This has motivated Paula to become an avid reader. Bina mentioned that 

reading became interesting when she discovered Chicano and Spanish literature. Ron 

reads books that are of value to his teaching. He reads art books that will help him in his 

teaching. Since he has little time for recreational reading, Ron will read those books that 

are relevant for his teaching. Joe mentioned that reading has never been easy for him. 

He enjoys reading children's literature and intends to use children's literature in the 

classroom. 

Topic 6: The children's literature course broadened their knowledge of the type of 

books children read. 

The preservice teachers believe that the LRC 480 children's literature course was 

a significant influence in their construction of identity as readers. The course introduced 

the preservice teachers to many different genres and types of children's books, as well as 

adolescent literature. They were also responsible for group and individual classroom 
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activities and projects that enhanced their understanding and appreciation for children's 

books. 

All of the preservice teachers agree that the LRC 480 course was a valuable 

influence on their reading achievement. They stated that they will implement and use the 

information and resources they were exposed to in the course for their future teaching. 

The preservice teachers talked about certain elements and activities of the course 

that were very helpful and valuable to them, especially for their teaching. Activities such 

as group work and literature discussions, book talks, read alouds, and final projects were 

important to them. Response to literature was an integral component of the course. 

Ron, Bina, Paula and Joe all thought that the class activities and group and 

individual assignments were very useful and helped them to better understand more about 

children's literature. The literature circles were very valuable to the preservice teachers. 

The preservice teachers commented on the importance of children's literature in their 

evolvement as readers. They have been exposed to the world of children's literature and 

have become better readers. Children's literature in the classroom has helped Paula, for 

example, to become a more complete reader. The exposure to the different types and 

genres of children's literature, as well as selecting appropriate and quality children's 

books for her to read to her son or for her own enjoyment has made her a better reader. 

Bina reads children's literature and bilingual books for her own enjoyment. She 

also reads to her students. She has acquired new reading skills such as the selection of 

quality children's books to read. Similarly, Joe enjoys reading children's literature since 

his exposure to the many different genres and types of children's literature during the 
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LRC 480 course. He particularly enjoys reading children's literature that deals with how 

children struggle. He has read more children's literature during this time than in his 

entire life. 

Another important issue that arose in the preservice teachers' responses to 

children's literature was that of the illustrations and artwork in the books they read. 

Illustrations are important to Ron and Joe. Ron states that he has become a better reader 

and had a keen interest in children's literature with quality illustrations and artwork. Joe 

is attracted to children's literature with excellent illustrations and pictures. He finds it 

easier to comprehend and follow a story if the illustrations are good and complement the 

text. 

Topic 7: What preservice teachers believe about the role of literature for children 

in the home 

The preservice teachers commented on the positive impact that children's 

literature has one their construction of identity as readers. Reading at home has been 

very important and rewarding for Bina and Paula in particular. Paula reads children's 

literature for her own enjoyment and relaxation and also has reading activities with her 

son. Bina tries to find time for recreational reading at home and also reads to her 

grandson. She believes that reading at home to her grandson is important because it helps 

him to value reading and enhances bonding between them. 

Ron and Joe realize the importance of family interaction in reading activities of 

children. Since they experienced limited interactions with parents in reading when they 
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were children, they understand how important it is to be actively involved with children's 

reading and learning at home. 

Topic 8: What preservice teachers believe about the role of literature for children 

in the classroom 

The preservice teachers expressed their desire to use children's literature in their 

teaching. Bina uses children's literature in her elementary school classroom and during 

the LRC 480 course. Both she and Paula use multicultural literature for their teaching. 

Similarly, Joe and Ron plan to use children's literature in their classroom. They 

commented on the importance of exposing students to a wide variety of children's 

literature that will enhance their understanding of different perspectives, cultures, and 

ways of life. 

Major Themes 

As I examined the 8 topics that grew out of the case studies, there were two 

themes that cut across my data. These themes integrate the topics and categories I 

created from my research questions. These themes are: 

(1) Preservice teachers showed different pathways to success in literacy. 

(2) The opportunity to choose quality literature to read and discuss 

within a community of readers had a significant influence on 

preservice teachers' perspectives about reading. 

The themes integrate all of the major topics and categories that were 

identified from the case studies. Following is a discussion of the important 

elements and issues arising from each theme. 
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Theme 1: Preservice teachers showed different pathways to success in literacy. 

The preservice teachers experienced multiple pathways to literacy and success. 

One pathway to success is the dominant model in which it is assumed that children need 

to be read to daily, at an early age, by their parents in order to succeed as readers. 

According to Heath (1982), this dominant model is based on a strict dichotomy between 

oral and literate traditions that offers one-way literacy. The general view of this model is 

that children who are not from literature families and in which there is no parent or 

family interactions in reading, are not likely to succeed as readers or academically. This 

model does not accurately account for the diverse ways of acquiring knowledge and 

learning that is evident in the four case studies in this study. 

Heath (1982) points out the dominant model does not take into consideration the 

multiple paths that can be taken to literacy and knowledge. The dominant model does not 

offer an accurate portrayal of the reality of literacy learning across cultures. Dyson 

(1990) found that children's understandings of their own imagined worlds are created 

through basic life events such as playing, telling stories, and drawing, and that these are 

different pathways that children can use to become successful readers and learners. 

Children use their experiences of play, storytelling, drawing and writing to enhance their 

understanding of the stories in books. They are able to appreciate different stories if 

given the opportunity to play, draw and tell stories. For some children, literacy has 

evolved as a result of oral traditions and oral literature. Dyson points out that all children 
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come to school with story and that literacy builds from this strength of story, whether it's 

in the form of oral or written literature. 

According to Dyson (1990), stories that are heard or read are an important 

contribution to one's life. Even though reading to children contributes to reading 

achievement and academic success, this is not part of the way of living of all people. The 

understanding of literature should not be exclusive to home book experience, but should 

include other pathways of literacy learning. 

Heath (1982) points out that students possess a range of alternatives to literacy 

and academic learning. Teachers should be aware of these alternatives. In order to 

provide opportunities for all students to make use of this range of alternatives, teachers 

must know more about their socio-cultural experiences and ways of learning. There is a 

need to figure out what alternatives children posses and where they are and build from 

there. It is important to encourage students to share and discuss with one another and to 

respect the differences in artistic visions that each one has. Teachers need to include the 

variety of story-making resources that children bring to the classroom. They need to 

celebrate the multiple story-making resources of their students. Efforts should be made 

shape the stories of their students and to share their life stories which could be in the form 

of play, pictures, conversations, oral traditions, writing and reading. Children should be 

allowed to make connections between their stories and each other's stories. 

Not all of the preservice teachers followed the dominant or traditional model. 

They all showed different pathways to literacy and academic success. They each brought 

their own range of alternatives to literacy, including oral literature. 
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When I looked at the multiple pathways to literacy that each preservice teacher 

showed, there were episodes of success as well as failures. Not all succeeded initially in 

their pathways. In the case of Paula, for example, even though her father and mother 

read to her at an early age, and she had both oral and written paths, she also experienced 

struggles with reading caused by her vision problems. She went through these struggles 

and negative encounters with literacy and managed to overcome them while still 

maintaining her belief in the value of reading. Paula had found a purpose of reading at an 

early age. 

Bina showed a different pathway to literacy. Bina experienced positive literacy 

experiences with her mother. Her mother would read to her and take her to the library. 

She was also told stories and oral traditions by her father who was not a reader. Bina 

encountered negative experiences in school. Even though she was successful in school 

and could read, she did not enjoy reading the required textbooks and literature that she 

could not relate to. It was not until she was 17 years old that she began to enjoy reading. 

This was the time when she discovered Chicano/ Spanish literature. At last she could 

read literature that she could relate to. She was able to find a purpose to reading at this 

time. Bina did not enjoy reading when she was young but she was a good reader. 

Ron's pathway to literacy did not reflect parent and family interactions with 

reading, although his father did buy him books to read. Although there was limited 

reading interactions and telling of stories, Ron was able to form a purpose for reading that 

integrated his connections with his life as a "military brat," living in a military family. 

An important influence was living in various military bases in Europe during his father's 
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military career. For example, his father was stationed in Germany and he visited the 

Berlin Wall and East Germany. This motivated him to read historical. World War II and 

spy stories. School was not important to Ron. It was not a major pathway to his success 

until he left the Navy and enrolled in college. His college career has become a major 

pathway to literacy and academic success. 

On the other hand, Joe experienced different alternatives to literacy. There were 

few experiences with written or oral literacy in his life. This was mostly reading and 

story telling from his grandmother and not his parents. Joe did not like to read and was 

not successful at school as a reader. He had trouble concentrating on reading and did not 

enjoy reading required textbooks. There wasn't a pathway in terms of home and school 

success, as a result of his struggles with reading and comprehension. Recently, in 

college, he has started to feel some success as a reader for the first time. 

The preservice teachers showed other pathways in their literacy lives. Some of 

these included reading to their children and to students. For example, Paula's pathway to 

literacy included reading to her three-year-old son. Just as her father instilled a love for 

reading to her, she is trying to instill a love for reading on her son. Her large collection 

of books, including multicultural literature, are positive elements that have enhanced her 

literacy. 

Bina mentions reading multicultural literature and bilingual (English/Spanish) 

books to her third grade students. She credits her exposure to a wide variety multicultural 

and children's literature for her teaching success. 
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Ron also has other pathways to literacy. He sees reading as important to his 

future teaching career and the importance of reading to his two daughters. Ron tries to 

read books that are relevant to his teaching. He does not read for enjoyment but is very 

interested in art books and how-to-do books that will aid in his lesson plans. 

The preservice teachers expressed different views and definitions of what a reader 

is. This has influenced their pathways to literacy. Paula believes that a good reader is 

someone who knows the value of reading and finds enjoyment and interest in reading. 

Reading something every day, be it a book, magazine or other materials is a trait of a 

good reader that she tries to put into practice. Similarly, Bina, Ron and Joe believe that a 

good reader is dedicated to reading for enjoyment and information. 

The preservice teachers also think reading is rewarding and of value to them. For 

example, Paula sees reading as a rewarding resource that is interesting and enjoyable. It 

makes her aware of different cultures and perspectives and helps her appreciate her own 

cultural background and heritage. Reading instills a sense of knowledge and 

understanding for Paula. 

Bina sees reading as an escape from stress and a busy schedule that helps her to 

relax. It is also an important resource in her teaching. She has been able to introduce 

some of the literature she was exposed to in the children's literature course to her 

students. She also finds that reading, especially Chicano/ Spanish literature, helps her 

connect to her life. She is able to relate to the stories she reads that mirror her culture and 

identity. Reading expands her mind, empowers her with new knowledge and ideas, and 

offers her different perspectives. 
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Ron values reading because it will help him in his teaching practices and beliefs. 

He reads art and how-to-do books that will allow him to better prepare to teach. He will 

not read "fnvolous" books and children's literature that he can't use in his lessons. 

Because of his busy life at school and his teaching block, Ron does not have time to read 

for enjoyment not does he value reading for his own enjoyment. Reading helps him 

become more aware and understanding of important cultural, gender and social 

differences and issues that he must possess for his future teaching. 

Joe reads for information and enjoyment. He reads to get information, to better 

understand about important life issues, and also has begun to read for enjoyment. He has 

been introduced to a wide variety of children's literature that is of interest to him. He 

particularly enjoys reading sports stories and stories about real life issues. 

An important challenge to the notion of a dominant model that children will 

succeed as readers if they are read to at an early age is the case of Joe. Joe became a 

successful reader later on in life, mainly during the children's literature course where he 

was required to read at least 100 children's books, more than all the books he read during 

his entire lifetime. He became a successful reader in college. 

The other preservice teachers also have different times when they became 

successful readers. Even though some of them were read to at an early age by their 

parents, they were not necessarily successful readers. Paula experienced struggles with 

reading until she was able to cope with her vision problem and started enjoying reading 

later in life. Bina's challenge to the dominant model is that she learned to love reading 

when she discovered literature she could relate to as a young adult. Ron went around 
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school to become a successful reader. He did not enjoy reading textbooks and required 

readings. Through military life with his family, Ron was positively influenced to read 

historical and adventure books. 

Theme 2: The opportunity to choose quality literature to read and discuss within a 

community of readers had a significant influence on preservice teachers' 

perspectives about reading. 

The preservice teachers reflected on the importance of being able to choose 

quality literature to read and discussing literature within a community of readers. This 

was a very visible theme that was identified for all the case studies as a significant 

influence on their perspectives toward reading. 

Some of the factors that resulted in the enjoyment and success of reading in some 

cases or the failure and negative experiences in reading in other cases were identified as 

choice of books, the quality of the literature, and being part of a community of readers. 

During the case studies this theme came up for all the preservice teachers. The 

preservice teachers experienced negative outcomes in elementary and high school and 

success during the LRC 480 children's literature course. The following section presents 

reasons why school fell apart for them and why the LRC children's literature course was 

successfial for them. 

The preservice teachers stated that not having a choice of books to read was a 

detriment to their reading during their school experiences. Several researchers (Revel-

Wood, 1988; Speigel, 1996) suggest that students be immerse in a multitude of reading 

materials and literature that are highly accessible and interesting in order to enhance their 
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fluency and proficiency in reading. Required reading of textbooks were negative 

experiences for all of the preservice teachers. Paula attended a Catholic school that 

offered limited choices of books to read. Most of the books she was required to read had 

religious themes. Similarly, Bina experienced frustrating moments at her Catholic 

parochial school. Not having a lot of choices in the assigned readings caused fhistrating 

episodes with reading. She disliked reading textbooks but was forced to read them for 

class assignments. Reading became boring and not enjoyable. 

Ron and Joe also disliked reading the school textbooks. Joe particularly disliked 

the required readings because he had trouble concentrating on the book. Both of them 

viewed reading as a chore and something that was not valuable and enjoyable. 

Another problem that was expressed by the preservice teachers was that the 

limited choice of books that were made available during their school years did not 

connect to their own lives. Rosenblatt (1938) suggests that through personal connections 

with literature, readers can make meaning of what they read. This was especially true of 

Bina. Although Bina was a reader since childhood, she did not enjoy reading the 

required books that she could not relate to. There was a lack of books that offered strong 

cultural connections with her life. At school, Bina was required to read books that 

focused on cultures and languages that seemed exotic to her and did not relate to her 

culture 

Paula also encountered negative experiences at school partly because the limited 

choices of literature and the textbooks were difficult to read because of her vision 

problem with small print. She became self-conscious and frustrated. It was not until 



later in her life that she was able to conquer her fear of reading aloud in school and learn 

to compensate for her vision problem. Paula's classroom readings were mostly assigned 

readings of a religious nature such as the Bible and Ben Hiir. 

Ron and Joe did not enjoy reading textbooks in class. Most of the books that Ron 

read in school were textbooks and homework assignments. There were few moments for 

recreational reading. Joe did not have too many choices of books to read in school. He 

did not read on a regular basis until he attended college. He considered reading the most 

negative part of school. Joe was forced to read the textbooks and other literature that 

were very frustrating and negative for him. As a result, he did not spend much time 

reading. He would not concentrate or complete reading short books or novels. Instead he 

would skim through them and only read the end of the story. 

The quality of literature that was available to the preservice teachers was another 

important element of this theme. Not only did the preservice teachers not have many 

choices of books to read in school, they also did not have quality literature to select from. 

Most of the readings were textbooks that offered them poor quality literature. The 

textbooks that were offered to Bina and Paula in Catholic schools were not interesting to 

them. They considered them as boring. They lacked quality and relevance to their 

interest and literacy learning. For Joe, reading was bad and not interesting because of the 

quality and content of the textbooks. Ron also did not enjoy reading textbooks and 

required reading in class. Being forced to read resulted in negative attitudes toward 

reading in school. 
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Another important component of this theme was the opportunity to be part of a 

community of learners. During their school years, the preservice teachers had few 

opportunities to be part of a learning community. Most of the reading experiences were 

individual assignments. They were forced to read as individuals and not within a 

community of learners. 

Group discussions regarding literature were not common occurrences among the 

preservice teachers during their school years. It was not until college that group 

discussion became an important part of their literacy learning. This became an important 

activity for all the preservice teachers during the children' literature course. Mathis 

(2001) and Taxel (1987) advocates the use of literature discussions in the classroom to 

help students gain a better understanding of new perspectives, make meaning and 

personal connections, and shape their consciousness. 

The choice of books, quality literature and the opportunity to be part of a 

community of readers and learners were very important elements of the children's 

literature course. The preservice teachers repeatedly cited these factors as significant to 

their feelings of success as readers within the course. 

Unlike the school experiences that the preservice teachers encountered, the 

children's literature course was successful for them because they were given a choice 

from a wide variety and genres of children's literature to read and browse. Having 

choices of books in the course motivated Ron, for example, to read children's literature 

that he could use for his future teaching. He had a particular interest in quality artwork 

and illustrations, since he wants to teach art in school. 
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The preservice teachers learned to screen for and select quality literature that was 

culturally relevant and fi"ee from biases, prejudices, and distortions of facts. Wollman-

Bonilla (1996) state that teachers need to understand diversity and challenge racial 

problems and issues such as biases, prejudices, discrimination and distortion of facts in 

literature. Screening for quality literature that included different perspectives and 

cultures enhanced their understanding and appreciation of cultural diversity in the 

classroom and prepared them for their future teaching. Bina carefully selects quality 

literature that she uses for her elementary school classroom. She selects multicultural and 

bilingual books for her students, always making sure they are appropriate and culturally 

accurate and representative. The selection of literature that does not contain cultural 

biases or stereotyping and is of good quality for herself, her son and students is important 

for Paula. As for Ron, selection of quality literature is very important. He is very 

selective in what he reads because of his limited time for recreational reading and for his 

future teaching. He does not read books that are not interesting or valuable to him as a 

teacher. He plans to be selective in his classroom regarding the literature he will use. 

For Joe, selection allows teachers to identify "good" as well as "bad" children's 

literature. During selection of quality books, he tries to also focus on the illustrations and 

how they complement the text. 

A final element of the course that led to success for the preservice teachers was 

the opportunity to be part of a community of learners. The preservice teachers benefited 

from their literature discussions and group activities during the course. Bina grew as a 

reader and credited active group discussions and literature circles for some of her success. 
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The group discussions also assisted Ron in looking at and understanding different 

perspectives and cultural, gender and social issues. Joe particularly enjoyed the group 

activities. These group interactions gave him the opportunity to voice his opinion about 

specific topics and hear the opinions and different perspectives of his classmates. The 

literature circles brought out important issues and concerns about each book, including 

stereotyping, prejudices and biases. 

The second theme that was identified from the case studies focused on the 

importance of opportunities to choose quality literature and discuss that literature within a 

community of readers. The preservice teachers experienced success in literacy during the 

LRC children's literature course. Literacy learning in school was not successful. The 

inclusion of choice in the literature to read, the quality of literature made available to the 

preservice teachers, and the opportunity to be a part of a community of readers and 

learners were important elements of the course. Providing these elements enhanced the 

reading experiences and success of the preservice teachers. As a final note, as preservice 

teachers begin their teaching practices, they need to be aware of the importance of 

including in their classroom environment choice, quality and community. 

Implications and Recommendations 

My encounters with the four preservice teachers in this study has provided me 

with an opportunity to explore their construction of identity as readers. I wanted to 

explore the practices and experiences as readers of the preservice teachers who 

participated in a children's literature course that I taught at the University of Arizona. I 

investigated the extent to which children's literature enhanced their reading achievement 
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and enjoyment. I also investigated the perceptions that the preservice teachers had 

regarding various important issues such as literacy development, teaching reading, 

responses to literature, multicultural issues in children's literature, reading attitudes and 

parental involvement. It was my intention to address questions that will enable preservice 

teachers to enhance reading development and instill a love of reading to others. 

By closely observing the literary development of preservice teachers, we can 

begin to understand the pathways they have taken in becoming readers (Calkins, 1983). 

The following section considers implications and recommendations regarding factors that 

have contributed to the construction of identity as readers of preservice teachers. It 

includes implications and recommendations for teaching children's literature courses and 

other activities and factors that enhance the reading achievement of children and students. 

Among the most important are the role of family involvement, reading and telling of oral 

histories, early reading activities, the influence of children's literature course, which 

includes several sub-categories such as (a) exposure to children's literature, (b) selecting 

children's literature, (c) use of multicultural literature (d) establishing a community of 

learners, and a last implication on teacher research. 

Importance of Familv Involvement 

The data in this study indicates that preservice teachers place a high value on the 

involvement of parents and family in reading achievement. Family and parental 

involvement is of great importance in the academic achievement of children. The 

preservice teachers in this study all agree that parental involvement will result in higher 

reading achievement of their children. Parents need to take an active role in the literacy 
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development of their children at home. For Paula and Bina, family interactions played an 

important role in their reading lives. Their parents read to them in their childhoods and 

this motivated them to become readers. Paula tries to instill a love of reading in her son. 

She reads to him every day and this has enhanced his reading skills. Additionally, Bina 

reads to her children and grandchildren. Joe's grandmother read to him Western stories 

as a child. Although Ron did not experience as much family interactions in reading as did 

Paula, Bina and Joe, he realizes the importance of parents reading to their children at an 

early age. 

I agree with Weinberger (1996) that parents need to read often to children at 

home. They need to be involved in how reading and writing is taught at the schools. 

Teachers need to be aware of the home experiences of the child such as read aloud, 

storybook experiences and other literary experiences. Efforts need to be taken to interact 

more with parents to encourage reading at home. 

In line with what Baumarm and Thomas (1997) contend, I believe that family 

involvement and support results in literacy development and success in reading. Creating 

a school-home collaboration will further a child's literacy development. Studies by 

Fagan and Iglesias (1999) and Kao (1995) concludes that children of parents that actively 

intervened in their children's activities at home improved their educational achievements. 

Academic achievement and performance is linked to parental involvement. 

Children are able to make more informed choices and decisions in their learning 

and reading if they have the support and collaboration from parents and family. The 

parents can become co-instructors in their literacy development. Reading and talking 
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about books by parents can influence children's literacy in a positive way. Also, the 

importance of establishing a partnership between parents and teachers can have positive 

influence on the children's literacy achievement and learning. 

According to Criscuolo (1983), teachers should work closely with parents. They 

can encourage them to help their children with books selections and also provide a time 

during the day where everyone reads. Discussing their students' progress with the 

parents is also important. 

Reading and Telling of Oral Histories and Stories 

One of the strongest themes that resulted from this study is the preservice 

teachers' positive views on the reading and telling of oral histories and stories that have 

been passed down from generation to generation. Oral histories and traditions have been 

an important part of the preservice teacher's lives. Through oral histories and traditions, 

family members have passed along stories about traditional life and values. 

The reading and telling of oral traditions and histories are a positive influence in 

the reading development of the preservice teachers. Oral histories and stories have 

occupied an important place in the social and educational lives of the preservice teachers. 

They have heard family stories from their parents, grandparents, imcles, aunts and other 

family members that have had an impact on their reading and interest in literature. Some 

of the preservice teachers have read popular folktales and traditions that they heard as 

children, such as the case of Bina who was told many oral traditions and folktales, 

including the popular Mexican story of "La Llorona - The Weeping Woman." 

Similarly, Paula and Joe reflected on how stories and oral histories told by their family 
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have impacted their reading Uves. Paula's mother would tell her stories of her hardships 

as a young woman and also family stories and traditions, especially when the entire 

would get together once a year during Christmas time to share stories and a "big" meal. 

Joe's grandmother would tell him stories of her life in the reservation and boarding 

school. 

Oral and written oral histories, traditions, and family stories play an important 

part in our lives. They enable us to make connections with our cultures and traditions. 

We can learn about different cultures and beliefs, and traditions through listening and 

reading oral tradition, histories, folklore and legends. 

The value of oral traditions from different ethnic groups has been researched by 

McCarthy (1994) who advocates the use of oral traditions in classroom settings and the 

home. Oral traditions is the transmission of cultural heritage through time. These are 

cultural manifestations, traditions, folklore, rituals and beliefs that are passed down 

through generations. Storytelling and repeated listening are an important part of oral 

traditions. Oral traditions are important to a child because they increase their self-esteem 

and self-image and will enhance their cultural identity. Oral traditions help develop a 

sense of belonging and self-identity. 

Earlv Reading Activities 

Preservice teachers in this study emphasized the importance of early reading 

activities to instill a love of reading on children. Paula and Bina were read to by their 

parents at an early age. This helped them to enjoy reading. Paula's parents, especially 

her father, would read to her every night when she was a young child. She commented 
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that this was a very positive experience in her reading life. Bina was also read to at an 

early age. Her mother would take her to the library to browse and read children's stories. 

Home literacy environments and practices are positive influences on reading achievement 

of children. I agree with Goldenberg, Galimore, Reese and Gamier (1998) that a child's 

early literacy experiences enhance reading performance. Introducing children to 

literature when they are at pre-school levels can help them to form positive perceptions of 

reading. Parents can model reading to children and instill an interest in books. Even 

though Ron and Joe did not experience their parents modeling reading at home, they 

commented that it is very important to read to their children at an early age. 

Early reading intervention by parents as well as teachers may enhance the reading 

skills and success of children. Reading aloud to their children and students will 

strengthen the child's desire to read for enjoyment. However, as Dyson (1990) and Heath 

(1982) state in their studies, reading to children to achieve literacy and academic success 

is not part of the way of living of all people. The understanding of literacy should not be 

exclusive of home book experiences. Children use their experiences with drawing, 

playing, writing and story telling to enhance their understanding of stories in books. 

Children have multiple pathways to success. 

I agree with Denton and Hasbrouck (2000) that reading programs should be 

provided early by teachers. They can include special instruction as part of the reading 

program in class. This should be a component of the regular reading class for those 

children that are having problems reading in their early literary ages. 
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Tunnell and Jacobs (1996) suggest that teachers should talk to their students about 

the books they have read. They need to show their students how they feel about a book 

and reflect the pleasure, frustration, admiration or analysis that they feel regarding books 

they have read. 

Children's Literature Courses 

Children's literature courses should be part of the school curriculum in order to 

enhance the reading enjoyment and skills of young readers and students. Fox (1994) 

states that a children's literature course offers students a concrete model for teaching 

literature. In this study, the preservice teachers commented that they planned to use 

children's literature in their fiature teaching. In fact, several of them are using the 

children's stories and picture books they were introduced to in their children's literature 

course to teach their students and their own children. They believe that the children's 

literature course has been a very valuable and rewarding influence on their learning and 

reading. 

Draper, Barksdale-Ladd, and Radencich (2000) recommend looking at the reading 

activities of preservice teachers during their education and exploring new opportunities 

for reading that they can teach in their ftiture classes. Activities should include self-

selected readings, read alouds, literature response group discussions, and book sharing 

that will promote reading for understanding and pleasure. In order for the preservice 

teachers to instill a love of reading to their students, they need to be introduced to 

methodologies in their courses. The children's literature courses can serve as models and 
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will provide the preservice teachers with valuable knowledge and experiences they can 

use to promote reading enjoyment among their students. 

Kahn (1983) contends that teachers of children's literature courses can help 

students develop into mature readers. Mature readers are able to enjoy selecting their 

own reading materials, respond to literature in appropriate ways, and read different types 

and genres of books. Children's literature courses should expose students with frequent 

opportunities to consider and choose books that meet their individual needs. Teachers 

can use children's literature courses to provide students with opportunities to explore and 

respond to the various kinds of reading material in a variety of ways. 

It is important to recognize the value and importance of teachers reading aloud to 

their students. At home or at school, read aloud activities promotes comprehension and 

literacy achievement. For example, Friedberg and Strong (1989) recommend daily read 

aloud activities in the classroom. Read alouds should be a prime element of the 

curriculum. Read alouds provide students with experiences that build on their vocabulary 

and abilities to understand and comprehend discourse. Reading aloud encourages 

students to think and respond to literature. They are able to participate actively in literary 

conversations when discussions are part of the read aloud experience.(Rosenblatt, 1978; 

Temple, Martinez, Yokota, and Naylor (2002). 

Children's literature courses should offer opportunities for preservice teachers to 

engage in classroom discussions and self-evaluations and reflections on their conception 

of literature (Fox, 1994). Active participation in literature circles, book discussions and 

presentations, story mapping and other interactive classroom activities promotes reading 
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enjojonent and comprehension. During the children's Hterature course, the preservice 

teachers were given the opportunity to participate in literature circles and classroom 

discussions, as well as reflect on their learning and evolvement as readers. This proved 

to be a very important element of the course that enhanced their understanding of 

children's literature. 

Several important sub-categories were identified regarding the influence of 

children's literature course. These include exposure to children's literature, selecting 

quality children's literature, the use of multicultural literature, and establishing a 

community of learners through discussions. 

(a) Exposure to Children's Literature 

Foremost, preservice courses need to introduce children's literature to the 

preservice teachers. I believe children's literature courses should continue to introduce 

students to many sources, types, and genres of children's books. In this study, all of the 

preservice teachers stated that children's literature was a positive influence in their 

reading development and that they enjoy reading very much. Children's literature 

exposes them to a great variety of quality literature. During the LRC 480 course the 

preservice teachers were able to browse and read a wide variety of children's literature. 

They were introduced to different genres and types of children's books including picture 

books, fantasy, historical fiction, poetry, informational books, and adolescent books. All 

of the preservice teachers commented on the value of reading different types of children's 

literature. Preservice teachers need to read a significant number of children's books so 

they can become better readers. Reading children's books will enhance their reading 
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achievement and resuh in enjoyment of reading. They will not only enjoy reading more 

for their own pleasure but also to read to their children and students. Tercanlioglu (2001) 

states that to be a good reading teacher, preservice teachers need to be good readers 

themselves and read with their students. 

Children's literature expands the awareness of children regarding the world they 

live in and their own experiences. Quality children's literature transports children to 

different perspectives from their own and broadens their understanding of the diversity 

that exists in today's world and their capacity for empathy (Temple, Martinez, Yokota 

andNaylor, 1998). 

(b) Selecting Qualitv Children's Literature 

One of the most important elements of a successful reading environment in the 

classroom is the exposure to quality children's literature and reading materials. When 

developing the class curriculum, it is important to include in the reading programs a wide 

variety of children's literature. Several researchers (Gray, 1983; Holbrook, 1983) have 

studied the importance of introducing children's literature in the classroom. Teachers 

need to become acquainted with children's literature. They need to introduce these 

children's books to their students as a regular part of the curriculum. Selecting children's 

literature that promotes reading interest is an important goal for teachers. They need to 

include a great variety of activities that integrate the students' skills and promote reading 

as an avenue of obtaining useful and exciting information needed for their self-

actualization and literary success. 
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An important implication is the need to select appropriate and authentic children's 

literature in order to promote reading enjoyment and development. The preservice 

teachers in the study stated that they learned to be selective readers. They were able to 

learn how to screen for appropriate and culturally relevant literature. They also 

mentioned that they try to select quality children's literature for their teaching that avoids 

stereotyping and other biases and distortions. 

Bina, Paula, and Ron expressed their satisfaction with being able to evaluate and 

select appropriate literature for their teaching. They realize the importance of screening 

for cultural biases and prejudice, as well as stereotyping and distortions of facts. 

According to Martinez and Nash (1990), the selection of appropriate literature 

that is also culturally relevant is an avenue for positive racial and cultural models of 

learning. By selecting quality and culturally authentic literature, an openness to learning 

about different cultures, traditions, beliefs and practices can be achieved. I agree with 

Banks (1988) that it is important to screen for and select literature that readers can relate 

to and develop an understanding of one self and others and that can acquaint the children 

with has been created in local ethnic communities. 

Including high interest literature in the classroom can help teachers attain higher 

comprehension among their students and promote the individuality and self-actualization 

of their students (Guthrie, 1983). Additionally, Anders and Guzetti (1996) contend that 

the appropriateness of text is affected by the background knowledge, purposes and 

expectations of the teachers. I concur with these researchers that teachers need to closely 

observe their students as they try to negotiate the meaning of a text. A text may be 
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inconsiderate or inappropriate if the teacher observes the students resisting their reading 

assignments. 

Anders and Guzzetti (1996) state that screening for and selecting literature to use 

in the classrooms is affected by the background knowledge, purposes and expectations of 

teachers. I agree with their assumption that predictions about the usefulness and 

appropriateness of the text can be validated by observing the students closely as they 

negotiate the meaning of the text. 

When selecting appropriate children's literature for the classroom, teachers need 

to evaluate picture books that not only provide language input for children, but also 

provide visual input for children. It is important for teachers to select books that combine 

effective words with effective pictures (Stewig, J.W., 1995). I concur with Stewig (1995) 

that picture books should have a balance between the text and the illustrations. As 

teachers we need to eliminate books that do not combine both text and illustrations 

effectively. 

(c) Use of Multicultural Literature 

Another major implication is that preservice teachers must have an opportunity to 

use multicultural literature in the classroom. All of the preservice teachers in this study 

commented that the use of multicultural literature in the classroom is important. They 

were exposed to bilingual and multicultural children's books. The majority of them read 

numerous multicultural books in the class. Ron commented on the importance of 

understanding and appreciating differences in cultures and perspectives that students 

bring to the classroom. Similarly, Bina, Paula and Joe reflected on the importance of 
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introducing all students to multicultural books in order to promote cultural diversity in 

the classroom. I also believe that the use of multicultural literature that contains 

authentic depictions and descriptions of events, characters, and settings it an important 

requisite for literary achievement of children. Research by Barrera (1992) and Banks 

(1988) emphasizes the increasing need for the use of multicultural literature in the 

classrooms to increase reading skills of students. Many of the basal reader materials used 

in classrooms is dominated by themes and characters that do not reflect the experiences, 

culture, background, faces and histories of the children. There is a marked homogeneity 

to the variety of stories used in classrooms that renders the children's lives and 

experiences invisible. 

Multicultural literature should include readings about Hispanic, African 

Americans, Asian Americans, Native Americans and all other ethnic groups, as well as 

books about different religions and gender. By introducing children to multicultural 

children's books, students will be able to understand and empathize with people from a 

different culture, with different perspectives and beliefs (Temple, Martinez, Yokota and 

Naylor; 2002). 

Banks (1988) presents the notion that children are in need of exposure to 

multicultural literature and multiethnic books that promotes positive attitudes towards 

cultural and ethnic diversity. I also believe that the use of multicultural literature in the 

classroom not only empowers minority language children and enhances their reading 

achievement, but also it develops their self-esteem, self-worth and their regard for their 

home language and culture. Books should include a variety of multicultural viewpoints 
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and stories that foster self-esteem, self-concept, and acceptance among multiethnic 

children. Literature is needed that looks at the cultural background of all children. 

Similarly, Tunnell and Jacobs (1996) recommend the use of multicultural books 

that sensitize children to people from diverse cultures and beliefs. Nieto (1996) states 

that minority children need to be exposed to books that will enhance their self-esteem and 

pride in their culture and heritage. 

The article '^Culturally Diverse Literature in Children's Lives'" from my LRC 581 

class, focuses on the importance of selecting culturally diverse and relevant literature for 

the classroom. Preservice teachers need to include culturally specific books and literature 

that contains language that reflects the standards set by local usage. I also think it is of 

great importance that the literature provide positive images of different cultural groups, 

as well as accurate representations of people, cultures, and scenes. Additionally, Banks 

(1988) recommends that reading be modified to reflect the cultures and backgrounds of 

children from diverse ethnic and social class groups. Children's experiences should be 

validated in literature used and pluralistic images of children should also be reflected in 

the readings. 

Today there still exists a lack of ethnic literature of minorities in the classrooms. 

Barrera (1992) and Mohr (1997) state that there is a lack of multicultural literature 

available in schools. Most language arts program are lacking in ethnic literature of 

Mexican Americans, Afro-Americans and Native Americans. The textbooks, teaching 

materials, and children's literature that have been used in the classroom in the past have 

been culturally biased in favor of the White Anglo culture. There are gaps in historical 
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understanding of achievements, influences, and contributions made by minorities. Most 

of the history books would have to be rewritten, which is unlikely. Most of the history of 

the United states that has been written and documented are biased in favor of the majority 

culture, the Anglo culture. 

There is a need to motive students to actively participate in readings and school 

activities by introduce them to ethnic literature that is familiar to their own culture and 

background. Nash and Martinez (1990) contend that reading is meaningful to children if 

they can make connections with the story. It must provide connections to their own 

culture, background, tradition, and beliefs. 

It is very important to introduce children to different cultures and backgrounds 

before introducing multicultural literature to students. According to Taylor (1997), 

students need be educated about that particular culture and history before introducing 

them with ethnic minority literature. Assessing the students' knowledge about a specific 

culture is needed. Multicultural literature that focuses on racial, ethnic, and social 

diversity should be provided to students. They need to be given the opportunity to read 

and discuss literature that explores cultural and ethnic identity. Multicultural literature 

mirrors the experiences of students and provides an understanding of cultural diversity 

and different ethnicities. 

I agree with findings by Jacob (1995) that a positive learning environment can be 

created by the appreciation and understanding of diverse cultural traditions, values, and 

perspectives. This can be enhanced by providing opportunities to students to read about 

their culture and to share with others. 
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As a final point, it is important for preservice teachers to be aware of the different 

cultures and perceptions of their students in the classroom. 

(d) Establishing a Community of Learners Through Discussions 

There should be a sense of caring and trust in order to create a learning 

environment that promotes optimum learning experiences for students. Learning 

communities in the classrooms is a key element of academic achievement. Students and 

teachers need to work and collaborate together to make sense of their experiences, create 

meaning making, and enhance the learning community. Teachers should encourage 

students to take responsibility for their own learning. They need to provide opportunities 

for collaboration and expression. (Peterson, 1992). 

In the LRC 480 children's literature course that I taught, I was able to create a 

learning community of readers among my students. I used literature discussions and 

collaboration among the students to enhance student thinking and communication skills, 

as well as motivate them to enjoy reading. Ron, Bina, and Paula took lead roles in the 

literature circles and classroom discussions regarding literature for children. Joe also 

participated actively in literature discussions. They stated that it is important for children 

to take active role in book discussions. This will increase their understanding of what 

they read and allow them to make connections to the readings. Arends (1994) comments 

that discourse and discussions are basic requisites needed for student thinking. 

Discussions unite the cognitive and social aspects of learning, promote involvement and 

engagement around readings and other academic materials, and enhance communication 

and thinking skills of the students. 
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Caring and trust has a central role in the creation of learning communities in the 

classroom. The interpretive communities in the classroom should be student-centered 

and not teacher-centered and text-dominated if students are to thrive (Spiegel, 1996). 

Talking about stories is needed in classrooms. Talking about stories and allowing 

children to reflect together with the teacher is important. Watching, listening, recording, 

encouraging, and sharing reflections, thoughts, and ideas promotes a positive classroom 

leaning environment. Talking about stories allows students to experience the 

collaboration of one another, to listen and discuss about ordinary and extraordinary 

worlds. (0'Keefel996; Peterson, 1992). 

Mathis (1996) states that literature discussions are a significant influence to 

student's literacy learning. Discussions influence their notions about teaching, reading 

and learning. 

Teacher Research 

Teacher research has played an important role in my teaching of children's 

literature and reading. I have been exposed to a wealth information and knowledge 

through research that has helped me become a better and more successful educator. As I 

taught the children's literature course to the preservice teachers, I used many of the 

practices and tips that I learned from previous research to make my students' learning 

experience more meaningful and valuable. Teacher research has been enabled me to 

become a more informed educator and I have put this research to good use in my 

classrooms. 
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Similarly, I believe that the preservice teachers in this study have also been 

influenced positively in their reading, learning and future classroom practices by 

engaging in teacher research focusing in children's literature courses, reading, and other 

education topics. They commented on the importance of keeping up to date with 

teaching practices and children's literature issues. They expressed their interest in doing 

research to enhance their teaching in the future. 

A study by Kaser, Kahn and Crawford (1996) emphasizes the importance of 

teacher research and how it positively impacts the lives of students and classrooms. 

Teachers are able to observe closely and leam and grow professionally. 

Teacher research is an endeavor that affects the perceptions of teachers in their 

teaching. Kaser, Kahn, and Crawford (1996) state, 

"Conducting classroom research has changed my perception of self Over the 

past three years, I have moved from viewing myself as a practitioner who was 

slightly more creative than most to viewing myself as a theorist." P.21. 

Harste, Woodward, and Burke (1984) believe that there can be no exploration and 

discovery of the many potentials of literacy without risk. Risk plays an important role in 

creating literacy learning. In order for teachers to strive, they need to explore the 

supportive environments created for learning. 

I agree with Harste, Woodward and Burke (1984) regarding the methodological 

implications of the position for research. These include the need for more research and 

curricular studies regarding literacy learning, reading attitudes of teachers and students, 

and teaching practices. There is a lack of research regarding the construction of identity 
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as readers of preservice teachers and how they can become voluntary readers. There is 

also a need to study how students evolve as readers. The influence of children's 

literature courses on preservice teachers and teachers also needs to be researched. 

Arends (1994) states that teacher research is fast becoming an important trend in 

classrooms. Teachers are becoming autonomous professionals that are taking command 

of their own knowledge and information regarding classroom practices and activities. 

Preservice teachers need to become researchers. They need to be exposed to the 

different methodologies employed in research. Participant observation, interview 

protocols and other data collection techniques such as field work, field notes, oral reports 

on the progress of the research, and data analysis are essential skills and techniques that 

need to be acquired through coursework. 

Teachers play a critical role as researchers. Arowitz and Giroux (1993) argue that 

teachers need to become actively involved in projects designed to produce and legitimize 

existing social relations at all levels of schooling. I concur with the researchers in the 

need for teachers to become more active researchers in their own classrooms, as well as 

to take an active responsibility by raising concerns, and questions about the curriculum, 

the methods of instruction, and what the larger goals are for which they are work for. 

Teachers need to be responsible of shaping the purposes and conditions of school. 

Teacher research will make them more informed and able to tackle this responsibility. 

Final Reflection 

As I began this dissertation, I asked myself, "What influenced me to be a reader?" 

I was never an avid reader, but since taking several children's literature courses and being 



given the opportunity to teach a children's literature course and also reading courses, I 

have enhanced my interest in reading, especially children's literature. I was introduced to 

a great variety of children's books and picture books, and I was able to read and discuss 

literature in depth with fellow students. This increased my interest in reading. This was 

an important influence on my life as a reader. 

I wanted to explore the reading lives of four of the preservice teachers that were 

in my children's literature course. I wanted to find out how they became the readers they 

are today and what were some of the influences in their construction of identity as 

readers. 

My study has provided me with some new understandings related to my 

questions. The preservice teachers have evolved as readers. They have been influenced 

by several important factors such as taking children's literature courses that exposed them 

to a wide variety of children's literature, teaching practices, the importance of oral 

histories and traditions and the role of parental involvement in their reading. They 

showed multiple paths to literacy. 

This study has been especially rewarding for me because it provided me the 

opportunity to get to know the preservice teachers in my study. I was able to leam how 

they constructed their identities as readers. I learned about the many influences in their 

reading lives, their interests, their motivations, and also about their negative experiences 

and problems. I got to know each one and this to me is the most rewarding part of my 

study. 
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As I complete this dissertation I reflect on the importance of children's literature 

in the reading enhancement of children and adults. Also, the important role that teachers 

or educators, such as myself, play in influencing children's attitudes toward reading. The 

importance of literature discussions, read alouds, repeated reading, appropriate selection 

of books, and teacher-parent partnerships, and parental involvement in the reading lives 

of children all come to mind. The preservice teacher's perceptions of their learning, 

teaching, and reading were instrumental in creating a positive learning environment. The 

preservice teachers were able to construct meaning and understand children's literature. 

Mathis (1994) states that children's literature is understood as a source of new 

experiences with cultural diversity, common experiences and connections with people 

from all walk of life, and as an outlet for imagination and creativity. 

The preservice teachers learned about the different types and genres of children's 

literature that have molded their reading preferences. Also, they have learned the value 

of reading, not only for their own enjoyment, but in their teaching and at home. Teacher 

research is also vital in their development as teachers. 
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Appendix A 

Syllabus 
LRC 480 

Children's Literature in the Classroom 
Section 6, Fall 2001 

Albert S. Gonzalez, Instructor 
E-mail: a20nzale@emati.ariz0na.edu 
LRC Office: 621-1311, daytime phone: (520) 621-3411\ 
Class time: Thursday, 4:15 pm - 6:45 pm, Room 530 and 534 
Office hours: Thursday, 6:45 pm - 7:45 pm in Room 534. 

Course Description and Objectives: 

The primary learning intent of this course is to facilitate your exploration of children's 
literature in a way that is personally meaningful to you. Curricular engagements for 
using literature will be experienced as we interact with books and each other. This course 
is primarily a survey course of children's literature and resource materials, rather than a 
curriculum or methods course. I will provide the basic framework for the course, but 
what you learn and how much you learn will depend on the choices you make during 
each class period and in your independent reading and projects. We will focus on 
reading, discussing, and engaging in a wide range of excellent books available to 
children. Class members will explore various authors/illustrators of children's books and 
become familiar with resources available regarding children's literature. 

The course description and learning experiences are based on the following beliefs about 
learning (adapted from Dr. Kathy Short): 

1. Learning is an active process. We will immerse ourselves in reading and 
responding in a variety of ways to many children's books. 

2. Learning is a social process of collaborating with others. We will explore our 
thinking about our reading through dialogue. There will be many opportunities 
for informal interaction and sharing about literature both in small groups and in 
whole class discussions and experiences. 

3. Learning occurs when we make connections to our own experiences. We will 
respond to literature through exploring our personal responses rather than 
according to a specific literacy interpretation. We will make decisions about the 
books that we read and the resources we develop based upon our needs and 
experiences as individuals. 
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4. Choice allows learners to connect to their experiences and feel ownership in 
the classroom curriculum. We will have choices in what we read, how we 
respond, and the specific focus of projects and small group experiences. 

5. Learning is reflective as well as active. We will have many opportunities to 
reflect on what we are learning through writing, talking, and self-reflection. 

6. Learning occurs in a multicultural world with many way of knowing. We 
will explore children's literature Ixom a multicultural perspective, whereby our 
understanding of the cultural pluralism in children's lives and literature has the 
opportunity to expand. 

7. Learning is a process of inquiry. As learners, we need to search out the 
questions that matter in our lives and develop strategies for exploring those 
questions and sharing our understandings with others. 

LRC Children's Literature Library - Room 534. 

Books in this library can not be checked out. Hours of operation; 
Monday: 10:00- 11:00, 12:30-4:00 pm 
Tuesday: 10:00- 11:00, 12:30 - 1:00 and 2:30 - 4:00 pm 
Wednesday: 10:00- 11:00, 12:30-4:00 pm 
Thursday: 10:00- 11:00, 12:30 - 1:00 and 2:30 - 4:15 pm 

Required Course Texts: 

Hancock, Maijorie R. (2000). A Celebration of Literature and Response. Upper 
Saddle River: Prentice Hall, Inc. 
Class participants will read Salsa Stories (Lulu Delacre - This book is most likely 
available at your public library if you do not wish to purchase it); 
LRC 480 packet 

Note: All the course texts and packet have been ordered and can be purchased at the 
campus bookstore. 

Available Resources: 

Books can be borrowed Ixom the book cart. When signing out books, be sure to 
file the index cards under your last name. 
Books provided for checkout to be read for small group discussions. 
UofA's Main Library Juvenile Collection on the fourth floor. 
Te LRC Children's Literature Library in room 534. 
The Tucson Public Library. 
Monthly book club orders that offer books at economical and reduced prices are 
an excellent opportunity for you to add to your personal collection. 
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Expectations and Learning Experiences: 

Active participation and collaboration as a learning community are vital components to 
the course; therefore, students are expected to attend each class session. Specific 
course requirements and evaluation criteria include the following: 

1, Participation and Attendance. 

Participation and attendance are essential to this course. Each person's unique 
responses and insights help our class reflect and grow in new ways. This course has been 
designed as a highly experiential course involving book browsing, literature discussion 
groups, and class discussions. While participation styles will vary, preparation for and 
active participation in class and small group discussions are essential to the learning 
process. Active participation will require reading the text and books for small group 
discussions as well as preparing for discussion by critically reflecting on your thoughts 
and connections about your reading. Reading, writing, and sharing in small groups or 
with the whole class helps create and sustain our community of learners. Additionally, 
every student will assist in facilitating classroom management through various 
responsibilities. A sign-up sheet will be distributed on August 23. More than one 
absence, habitual tardiness, and/or leaving early will lower your final grade. If you 
must miss a class session, make arrangements to talk with me before our regular class 
sessions or email me about your reason for the absence and your plans for keeping up 
with the work for the course. Late assignments will affect your final grade as well. 

2. Children's Literature Notebook. 

Reflection and response are integral elements in learning, and your notebook provides 
you an opportunity to reflect, respond, analyze, question or comment individually or 
informally in writing about your reading of children's literature. You should include 
your reflections and connections from the readings in our textbook, professional 
articles, professional experiences, class projects, and children's literature for 
literature discussions. Every week we will select a picture book or chapter book to read 
for the Literature Circle. We will gather in small groups of 4-5 students to explore our 
responses to these books. Prior to each class session you need to make one entry in your 
journal to prepare for the discussion in your literature circle. You can respond in your 
notebook by discussing your thoughts and connections to the book as well as including 
your questions and/or comments about the literature. Entries could be in the form of 
poetry, sketches, visual diagrams, photos, stories, etc. Think about the format that is 
meaningful to you. You will hand in your notebooks three times throughout the 
semester. Notebooks will be due: Group A: 9/13,10/11, and 11/8 

Group B: 9/20,10/18 and 11/15 
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3. Mini Literacy Inquiries. 

Three experiences are required (book talks, poetry reading, read aloud, poetry 
anthology). Book talks and poetry readings will be experienced in class in the large 
and small group settings. Please bring the book to class for this experience. 

Book Talks 
Each student will conduct one book talk about a book he/she particularly enjoyed 
and speaks to them as readers. Additionally, the books should relate to the genre 
of the literature that is examined. A sign-up sheet for this experience will be 
available on Thursday, 
August 30. 

Poetry Readings 
Each student will read aloud one poem to class that he/she finds moving and 
speaks to him/her as readers. Additionally, poems may related to the genre of the 
literature that is examined. A sign-up for poetry readings will be available on 
Thursday, August 30. 

Read Aloud Experience 
Read aloud to a large group and reflect on this experience (approximately one 
type page in length for each reflection). Please label each entry (i.e. Read Aloud 
Experience #1, etc.). Hand in each entry within one week of the read aloud 
experience in your student folder. Questions to consider: How did I choose the 
book to read aloud? Was it appropriate? What were the reactions to the students? 
What would I change next time? What have I learned? What have the students 
gained from the experience? A sign-up sheet for read aloud experiences will be 
available on Thursday, August 30. All read-aloud experiences must be 
completed by November S"*. 

S elf-Portrait Anthology 
Construct an anthology of poems that reflect who you are, what you are doing, 
thinking and feeling. Mount poems creatively in the anthology. Include 
reflections for each poem indicating the reasoning for the selection and inclusion 
of the poems within the anthology. The cover of the anthology should include 
one poem that is your "signature" poem. All anthologies must be completed by 
November S"*. 

4. Resource Portfolio, 

The purpose of the portfolio is to gather and organize all the materials for this class. In 
organizing your portfolio, think about how you will best be able to use this resource when 
you are teaching. Your portfolio can include outside resources that you feel will be 
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helpful to you as you use children's literature in your classroom. A Table of Contents 
page will give you easy access later. Resource portfolios are due November 29"*. 
Projects and papers should be typewritten and double-spaced with references in 
APA style. (Although the Reading Record (11/29) & Children's Notebook (A: 11/8 
and B: 11/15) are a part of the resource portfolio, please take not of the dates for 
final collection of these items.) The following learning projects must be a part of 
your notebook. 

5. Reading Record. 

Extensive and intensive reading of children's literature is the primary focus of this class. 
It is expected that you will read a minimum of 100 books in a combination of picture 
books, poetry books, informational books, and chapter books. Please include only books 
that you consider high quality and potentially useful in your future teaching. Organize 
your reading records in a way that will be useful to you in the future. Consider your own 
learning style and how you might use these records with future students. You might 
consider using index cards, database, loose-leaf notebooks, etc. Your records will need 
to minimally include the following information: 

Biographic information - author, title, illustrator, publisher, copyright date, 
number of pages. 
Brief summary of the book. 
Description of the illustrations. 
Brief personal response to the book. 
Possible connections for classroom use. 

Reading children's books should be done weekly. It is essential that you continually read 
literature throughout the semester. Your reading records is due four times during the 
semester: 9/13,10/4,11/1,11/29. 

6. Literacy Memory/ Interview Experience. 

Choose to complete either the literacy memory or the interview experience. 

Literacy Memory - One way to understand our feeling about literature and 
reading is to reflect upon our personal histories and experiences with print. As we 
examine our feelings toward literacy, we become better able to understand 
ourselves as learners. What memories do you have of stories, literature, reading 
or literacy? Did your family tell stories? Were you read to as a child? How did 
you leam to read? Describe your literacy memories in an autobiographical piece. 
Share your one page literacy memory draft with small groups on 8/30. A final 
copy is due 9/6. 
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Interview Experience - Interview a child or an adolescent about his/her interest 
in reading. Sample questions might include: What does he/she like about reading? 
Where does he/she like to read? What does he/she choose to read when given a choice? 
What is the best thing about reading in school? At home? What is their favorite reading 
memories, favorite genres? What role does reading play in his/her life? Following the 
interview, write a brief summary and reflection of your findings including the 
individual's name (gain permission to do so) and solicited advice. Share your one page 
draft with small groups on 8/30. A final copy is due 9/6. 

7. Major Inquiry Project: Due 11/29. 

Choose either the Poetry Study, Author/Illustrator Study or Create your Own 
Picture Book. 

Poetry Study - This engagement is a opportunity to for you to extensively and 
intensively collect materials in-depth that will support your celebration of poetry in your 
own classroom or library. Choose some aspect of poetry to examine more closely and 
develop as a project. The choice and design of the project is up to you. Use this 
opportunity to further explore your strengths using poetry in the classroom or to build on 
weaknesses. Suggestions include; 

Examine and annotate resources on the use of poetry in the classroom. 
Read and annotate many children's poetry books. 
Collect poems that support a particular theme, note the titles and reference the 
source. 
Collect poems that invite participation through coral reading, drama, art or music. 

For me: Write a reflection about this learning experience. ESf your reflection 
cite the references you used to collect the information. (Use at least three 
different sources, i.e. web site, reference book, or joumal article). Questions to 
address: How did I choose and design my project? What did I leam fi-om this 
experience? How will I use this in my classroom? Attach a class handout with 
your reflection. Include all poetry you have collected. 

In-class sharing: Develop a handout for all classmates that include your topic, 
reason explaining your choice of topic, and your sources. Display books by your 
poet along with a visual display of our project (e.g., poster display). Present your 
poetry study including the visual display to small groups. 

Author/ Illustrator Study: This will be an in-depth exploration of an author/ illustrator 
of interest. For this study: 

For me: Write a reflection about this learning experience. In your reflection 
cite the references you used to collect your information. (Use at least three 
different sources, i.e., web site, reference book, or joumal article). Questions to 
address: How did I choose my topic/person? What did I leam from my research? 
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How will I use this in my classroom? What did I learn from my research? How 
will I use this in my classroom? Attach a class handout with your reflection. 

In-Class sharing: Develop a handout that will include a biographical sketch 
and a bibliography of his/her work. If possible, include review of 
author/illustrator's work. Make copies of your handout for everyone in the class. 
Present your author/illustrator to small groups with a visual display of some kind 
(e.g., a poster with photographs, quotations from books, messages from the author 
about his or her writing/ illustrating), and a collection of his/her works. 

Create Your Own Picture book: This project consists of the text and illustrations 
developed into a "finished" picture book. 

For me: Write a reflection about this learning experience. In your reflection, 
cite the references you used for background information in the creation of your 
book. Please cite at least three sources (journal articles, web sites, etc.). 
Questions that you might address are: How does the picture book differ from 
other forms of children's literature? What pitfalls and problems did I encounter? 
What did I leam from this project? How could this project be applied to your 
classroom? Please attach a copy of your handout to your reflection. Include your 
notes, drafts, and working drawings. 

In-class sharing: Bring your completed picture book and copies of a handout 
(for everyone in the class) that summarizes the purpose of your particular book 
and how you will use it in your class, the distinctive characteristics of your book 
that characterize it as a picture book, a bibliography of informative sources that 
you utilized in your picture book creation, a description of the particular art 
medium or media your utilized and any other pertinent information. 

We will sign up for our Major Inquiry Projects on October 4"*. A timeline 
indicating your plan for developing this project is due October 25"*. 

8. Midterm and Final Self-Reflection: 

Self-reflection is a key component of this course. You will be asked to write a brief (2-3 
typed pages) reflection about your experiences, thinking, and questions you have as a 
learner and reader for the mid-term and final. Please provide 2 copies of each reflection. 
The mid-term (October 11'^) will include a small group conference that will include 
reflection and discussion of your strengths and areas that need to be strengthened. Focus 
questions will be provided. Group members will provide verbal and written feedback. 
Written feedback will be attached to your mid-term and is due on October 11"*. The Final 
will include an overall self-evaluation of your learning that will be turned in on 
December 13"*. 
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9. Grading Policy: 

Students will receive a final grade based on the quality of their written work, classroom 
participation including attendance, engagement in experiences, references to reading 
assignments in class discussions, etc. Participants who exceed the expectations and 
requirements outlined in the syllabus will attain a grade of A in this course. Participants' 
perspectives concerning their grades will be voiced through the two self-reflections of 
their learning. As part of the final reflection, you will be asked to reflect on the grade 
you feel you have earned and to state the criteria and evidence for said grade. 
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CLASS SCHEDULE 

Typical Experiences: 
Announcements/ Read Aloud/ Book Talks & Poetry Readings 

Presentations/ Discussions Connected to Weekly Class Focus/ Demonstrations 
Browsing/ Literature Circles/ Presentations/ sharing/ Reflecting 

DATE TOPIC REQUIRED 
READING 

ASSIGNMENTS 

August 23 Introductions 

Overview of the course 
and syllabus 

Information Sheet. 
Sign up for class jobs. 

August 30 Overview of Children's 
Literature 

Hancock; Chapters 1 & 2 Sign-up for book 
talks, poetry readings, 
read alouds, poetry 
anthology. 

September 6 Meet in 634 

Literacy Memory/ 
Interview Experience 

Picture Books 

Chapter 3: Hancock 

Jewell, T.A. and Pratt, D. 
"Literature discussions in 
the primary grades: 
Children's thoughtful 
discourse about books and 
what teachers can do to 
make it happen " article 

Huck, C.S. ''"'Chapter 1 -
The Power of Children's 
Literature in the 
Classroom " article 

Scieszka, J. "Design/ 
Matter" article 

Due: Literacy 
Memory or Interview 

Book Talk (Picture 
Books) 

September 13 Children's Literature 
Notebook 

Traditional Tales/ 
Modem Fantasy 

Reading Record 

Chapterr4; Hancock 

Christensen, L, 
''Unlearning the Myths that 
Bind Us " article 

Martinez-Roldan and 
Lopez-Robertson ""'Stop, 
Think and Listen, to the 
Heart": Literature 
Discussions in a Primary 
Bilingual Classroom " 
article 

Due: Reading 
Record 15 books 

Due: Group A -
Children's Literature 
Notebook 

Book Talk (Folktale) 
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September 20 Children's Literature 
Notebook 

Library Resources 
Louise Greenfield, Main 
Library A315 

Trelease, J. "Sustained 
Silent Reading: Reading-
Aloud's Natural Partner" 
article 

Trelease, J. "The Do's ad 
Don 't's of Read-Aloud" 
article 

Due: Group B: 
Children's Literarture 
Notebook 

Library Resources 
training at Main 
Library, Room A315, 
5:15 pm - 6:30 pm 

September 27 Poetry Chapter 5: Hancock 

Nodelman, P. "Poetry -
The Pleasure of Children's 
Literature " article 

Book Talk (Poetry) 

October 4 Reading Record 

Major Inquiry Project 
Realistic/ Historical 
Fiction 

Chapter 6; Hancock 

"Out of the Dust": Karen 
Hesse 

Due: Reading 
Record 40 books 

Sign up for Major 
Inquiry Project 

Book Talk (Realistic/ 
Historical Fiction) 

Video_ "Out of the 
Dust" 

October 11 Children's Literature 
Notebook 

Mid Term Reflection 

Biography/ 
Informational Literature 

Chapter 7; Hancock 

Freedman, R. "Fact or 
Fiction" article 

Giorgis, Johnson, Bonomo, 
Colbert, Conner, 
Kauffman, Kulesza "Visual 
Literacy" article 

Due: Mid Term 
Reflection 

Group A: Children's 
Literature Notebook 

Book Talk 
(Biography/ 
Informational) 

October 18 Children's Literature 
Notebook 

Multicultural Literature 

Chapter 8: Hancock 

Yokota, J. "Multicultural 
Children's Literature" 
article 

Yokota, J. "Issues in 
Selecting Multicultural 
Children's Literature" 
article 

Kohl, H. "The politics of 
children's literature " 
article 

Due: Group B: 
Children's Literature 
Notebook 

Book Talk 
(Multicultural 
Literature) 
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October 25 Timeline of plan for 
delivering project 

Multicultural Literature 

"Salsa Stories": DeLacre 

Wollman-Bonilla, J. 
"Outrageous Viewpoints: 
Teachers' Criteria for 
Rejecting Works of 
Children's Literature " 
article 

Due; Timeline for 
Major Inquiry 
Project 

Book Talk 
(Multicultural 
Literature) 

November 1 Reading Record Due 
Traditional Literature 

"Journey of the Sparrows" 

"Ten Quick Ways to 
Analyze Children's Books 
for Racism and Sexism " 
article 

Due: Reading 
Record 70 books 
Book Talk 
(Traditional 
Literature) 

November 8 Children's Literature 
Notebook 

"Journey of the Sparrows" 

Leland, Harste, Ociepka, 
Lewison, Vasquez 
"Exploring critical 
literacy: You can hear a 
pin ""article 

Due: Group A: 
Children's Literature 

Due: Poetry 
Anthology for those 
that signed up. 

November 15 Children's Literature 
Notebook 

Goforth, F.S. 
"Censorship " article 
Blume ''Places I Never 
Meant To Be: A Personal 
View" article 

Due: Group B: 
Children's Literature 
Notebook 

November 29 Reading Record 

Major Inquiry Project 

Resource Portfolios 

Due: Reading 
Record 100 books 

Major Inquiry Project 
Presentation 

Due: Resource 
Portfolio 

December 6 DEAD DAY NO 
CLASS 

December 13 Final Celebration of 
learning 

Final Self-Evaluation 

Due: Final 
Reflections 
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APPENDIX B 

PERMISSION TO CONTACT PRESERVICE TEACHERS 

Dear Stxident: 

Please read the following and complete: 

Name: 

Would you be willing/not willing (circle one) to have me contact you next 

semester about the possibility of participating in my doctoral dissertation study and 

meeting with me for interviews. The research study would involve future interviews and 

reflecting on the influence that the LRC 480 Section 6 course has on your thinking as a 

reader and teacher. 

You would not be committing now to participate in the study. This is only to 

obtain permission to contact you next semester. I will contact you and explain what is 

involved, and you can make your decision then to participate in the study. I will then do 

the actual participant selection for my study. 

1) If you are willing, how can I contact you next semester? 

Will you be in a methods block next semester? (Yes/No) 
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APPENDIX C 

INITIAL INTERVIEW PROTOCOLS 

INTERVIEW PROTOCOL NO.l 

1. What has been your reading experience from the time you first remember? 

2. What memories do you have of stories, literature, and oral histories read or told to 

you as a child? 

3. Did you parents read or tell stories or histories to you? If so, what were you read 

or what stories/histories were you told? 

4. Who else would read or tell stories to you as a child (grandparents, siblings, 

peers)? What were you read or what stories were you told? 

5. How did you leam to read? 

6. Describe yourself as a reader in your childhood. 

7. What were some of the feelings associated with reading as a child? Do you 

remember how you felt about your ability to read proficiently at an early age? 

8. What books did you read? How often did you read? 

9. What kinds of reading did you see your parents and siblings doing at home? 
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APPENDIX D 

INITIAL INTERVIEW PROTOCOLS 

INTERVIEW PROTOCOL NO. 2 

1. What experiences do you have with literature at school? At home? Describe any 

experiences you may have had with children's literature. With adolescent 

literature. 

2. What was reading like for you in elementary school? What did you read? 

3. What was reading like for you in junior high school? What did you read? 

4. What was reading like for you in high school? What did you read? 

5. Tell me about a time when reading was good/bad for you in school. At home. 

6. What experiences have encouraged/discouraged the enjoyment of reading for 

you? 

7. What is your favorite genre to read for your own pleasure? 

8. What do you read when you can choose a particular book or other reading 

material? Why? 

9. What do you find most rewarding about reading at school? For you own 

purposes? 

10. What do you find most frustrating about reading? 

11. How would you define a successful or good reader? 

12. Why would you characterize yourself as a good reader? 
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APPENDIX E 

INITIAL INTERVIEW PROTOCOLS 

INTERVIEW PROTOCOL NO. 3 

1. How do you see your own reading practices today? 

2. How do you see your own identity as a reader today? 

3. How do you see yourself changing as a reader? 

4. What factors or elements, including the LRC 480 children's literature course, 

have affected you as a reader? In what ways has it affected you. 

5. What kinds of reading do you do inside or outside the University? 

6. What sense do you make of your reading experiences? 

7. What is important to you in life? How does reading connect with what is 

important to you? 

8. What are some of your most significant reading practices? 

9. What do you think about parents who don't read to their young children even 

though the parents are capable of doing so? 

10. Why do you read to your child (if applicable)? 
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APPENDIX F 

FOLLOW-UP INTERVIEW 

Name: 

1. As you think of your experiences as a child and as an aduh with reading, how do 
you think these experiences have affected your attitude and your behavior as a 
reader? 

As a result of the initial interviews with the collaborators of the study, certain 
themes were identified: 

As a reader there are particular types of books that are more appealing to me: 

Does this theme make sense to you or you disagree with me? Why or why not? 

Can we talk more about this topic? Please tell me more and tell me what you meant? 

Are there particular types of books that you like more than others? Please tell me what 
those books are and why you like them over others. 

Readers need to have choices. How do you think we can honor choices in the books you 
read? 

How do we challenge readers to read other types of books? 

Reading does for does not) add something of value to my life. 

Does this theme make sense to you or do you disagree with me? Why or why not? 

You mentioned that reading and/or telling of oral histories and stories are an important 
part of your reading and literacy development. Can you tell me more? 

What is it about reading and telling of stories that makes it significant? 

How does reading and telling or oral histories and stories influenced you and your 
literacy development? 

Types of reading experiences that influence our thinking and affect us as readers. 

Does this theme make sense to you or do you disagree with me? 
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You mentioned some of your most important reading experiences at school, junior high 
school, high school, college and home. Can you tell me more? 

What is it about the experiences you have that makes it significant? 

How do your experiences influence how you think? 

Can you give any negative examples of reading (ex; never had any choices, had to read 
textbooks, etc.)? Can you elaborate more on this? 
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APPENDIX G 

SUBJECT'S CONSENT FORM 

Living Books: Practices as Readers and Identity of Readers 

I AM BEING ASKED TO READ THE FOLLOWING MATERIAL TO ENSURE 
THAT I AM INFORMED OF THE NATURE OF THIS RESEARCH STUDY AND 
OF HOW I WILL PARTICIPATE IN IT. IF I CONSENT TO DO SO, SIGNING 
THIS FORM WILL INDICATE THAT I HAVE BEEN SO INFORMED AND 
THAT I GIVE MY CONSENT PRIOR TO PARTICIPATION IN THIS 
RESEARCH STUDY AND CAN DECIDE TO PARTICIPATE OR NOT 
PARTICIPATE IN A FREE AND INFORMED MANNER. 

PURPOSE 

I am being invited to participate voluntarily in the above-titled research project. The 
purpose of this study is to investigate what are the pre-service teacher's perceptions about 
reading and about the factors that have affected them as readers. The study will explore 
their histories as readers and their current perspectives and behaviors. 

SELECTION CRITERIA 

I am being invited to participate because I am a pre-service teachers that participated in 
the LRC 480 Section 6 - "Children's Literature in the Classroom" course that was taught 
by the Principal Investigator, Albert Sosa Gonzalez, during the Fall 2001 semester at the 
University of Arizona. This will be the Principal Investigator's doctoral dissertation 
qualitative study at the University of Arizona. Approximately 5 pre-service teachers will 
be enrolled in the study. 

PROCEDURES 

If I agree to participate, I will be asked to consent to the following: 

I will be interviewed three times during the Spring 2002 semester by the Principal 
Investigator of the study, Albert Sosa Gonzalez. The interviews will be 
conducted with an audio recorded at a location to be determined by myself and 
the Principal Investigator. Each interview will take approximately 90 minutes. 

The Principal Investigator will reference my reflections (mid-term and final 
reflections), literacy memory, major inquiry project, notes and reading records 
from my LRC 480 course to be used as a secondary source of data for the study. 
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RISKS 

There are no psychological and sociological risks involved in the study. All the data 
collected from interviews and reflections, course materials will be confidential. Only the 
Principal Investigator, Albert Sosa Gonzalez, and Advisor, Dr. Kathleen G. Short, will 
have access to the information that will be stored in a confidential file. The Principal 
Investigator will not be teaching the LRC 480 course in the Spring 2002 semester and all 
grades for the previous semester have been posted so there is no risk to me as far as 
grades is concerned. 

BENEFITS 

There is no direct benefit for me if I participate in the study. 

CONFIDENTIALITY 

Any data collected through interviews, reflections and other sources of data from my 
LRC 480 course will be held in confidentiality. The Principal Investigator, Albert Sosa 
Gonzalez, and his Advisor, Dr. Kathleen G. Short, are the only persons that will have 
access to the data collected from myself. I will not be identified in any presentation or 
publication which results from this study. 

PARTICIPATION COSTS AND SUBJECT COPMPENSATION 

There are no costs involved in the study except for approximately 270 minutes of my 
time taken for interviews. I will not be compensated. 

CONTACTS 

I can obtain further information from the Principal Investigator, Albert Sosa Gonzalez, 
Ph.D. candidate at (520) 621-3411 (work) or (520) 743-1462 (home). If I have questions 
concerning my rights as a research subject, I may call the Human Subjects Committee 
office at (520) 626-6721. 

AUTHORIZATION 

BEFORE GIVING MY CONSENT BY SIGNING THIS FORM, THE METHODS, 
INCONVENIENCES, RISKS, AND BENEFITS HAVE BEEN EXPLAINED TO ME 
AND MY QUESTIONS HAVE BEEN ANSWERED. I MAY ASK QUESTIONS AT 
ANY TIME AND I AM FREE TO WITHDRAW FROM THE PROJECT AT ANY 
TIME WITHOUT CAUSING BAD FEELINGS. MY PARTICIPATION IN THIS 
PROJECT MAY BE ENDED BY THE INVESTIGATOR FOR REASONS THAT 
WOULD BE EXPLAINED. NEW INFORMATION DEVELOPED DURING THE 
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COURSE OF THIS STUDY WHICH MAY AFFECT MY WILLINGNESS TO 
CONTINUE IN THIS RESEARCH PROJECT WILL BE GIVEN TO ME AS IT 
BECOMES AVAILABLE. THIS CONSENT FORM WILL BE FILED IN AN AREA 
DESIGNATED BY THE HUMAN SUBJECTS COMMITTEE WITH ACCESS 
RESTRICTED TO THE PRINCIPAL INVESTIGATOR, ALBERT SOSA GONZALEZ, 
OR AUTHORIZED REPRESENTATIVE OF THE LANGUAGE, READING AND 
CULTURE DEPARTMENT. I DO NOT GIVE UP ANY OF MY LEGAL RIGHTS BY 
SIGNING THIS FORM. A COPY OF THIS SIGNED FORM WILL BE GIVEN TO 
ME. 

Subject's Signature Date 

Witness (if necessary) Date 
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INVESTIGATOR'S AFFIDAVIT 

I have carefully explained to the subject the nature of the above project. I hereby certify 
that to the best of my knowledge the person who is signing the consent form understands 
clearly the nature, demands, benefits, and risks involved in his/her participation and 
his/her signature is legally valid. A medical problem or language or educational barrier 
has not precluded this understanding. 

Signature of Investigator Date 
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APPENDIX H 

LITERACY MEMORY 

As stated in the syllabus, one of the beliefs about learning this course is based on 
is that, "Learning occurs when we make connections to our experiences." This activity 
helps in establishing a foundation to begin making those connections, specifically, as 
readers of children's literature and the role of literature and story in shaping our identities 
as readers (learners). As a teacher, learning about students and their experiences is 
critical in creating curriculum that's relevant and accessible to students. Such 
information aides in creating classroom engagements that foster connections between 
what students are learning to prior experience. It also plays a critical role in creating 
community among class members. 

The purpose of the literacy memory and literacy interview is to find out who we 
are as readers, what experiences we've had as readers, and how we perceive reading and 
storytelling. Our own personal histories and experiences with literacy influence our 
feelings and attitudes toward literature and reading, which, in turn, influence our teaching 
and learning. Here are some ideas and questions to start your thinking about our history 
as a reader. 

• Describe yourself as a reader in your childhood and adolescence. What did you read? 
When did you read? How often? Did anyone read to you or tell you stories? 

• What memories do you have of stories, literature, reading or literacy? Where you 
read to as a child? If so, by whom, and what were you read? What memories of 
feelings are associated? 

• Did your family have and pass on favorite stories through storytelling? If so, what do 
you remember about these stories? 

• How did you learn to read? 
• Describe any experiences you may have had with children's or adolescent literature. 
• What experiences did you have with literature in school? 
• What experiences have encouraged/ discouraged the enjoyment of reading for you? 

A rough draft of your literacy memory is due on September 6*''. In class you will 
share your draft in a small group in order to get feedback to help you complete it. 

Please type your final copy with only your name at the top of the paper. Your final copy 
should be no longer than one page. The final copy of your literacy memory is due on 
Thursday, September 13"*. 
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APPENDIX I 

LRC 480 Section 6 
Children's Literature in the Classroom 

Albert Gonzalez 
Fall 2001 

Mid Term Self-Evaluation 

Reflect on your learning as you respond to the following questions and include 

specific evidence. Responses should be thoroughly developed, typed, double-spaced 

using a 12 pt. font. 

Due Date: Thursday, October 11, 2001 

1. Comment on your attendance, preparation, and participation in class 

sessions. 

Have you missed more than one class session? Have you been on time for class? 

How would you evaluate your reading of book chapters and articles? How would 

you evaluate the quality and quantity of your literature journal writing? Has it 

been turned in on time? Did you actively participate in class and small group 

discussions? How did you encourage others to share their thoughts? 

2. Evaluate your overall growth and learning in the course. 

What have been significant areas of thinking and learning for you during this 

course (genres, visual literacy, literature discussions, strategies, etc.) Comment 

on these in relation to the course goals from the syllabus and your own personal 

goals. How would you evaluate the quality of work for this course thus far? 

What grade do you feel you have earned and why? 



What work have you completed in this course? (Keep in mind not all is 

applicable at this point) 

What evidence can you cite (if you can cite specific products, do so) for 

completing work in the following areas in a timely fashion. 

a. Literature Journal Entries 

b. Read Alouds, Book Talks, Poetry Readings 

c. Participation and Attendance 

d. Literacy Memory 

Please comment on the course so far. 

Are you changing as a reader resulting from class experiences? How is your 

instructor and colleagues supporting your learning in this class? What 

suggestions do you have for improving our class? Would you like to work in 

different groups every week? 
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APPENDIX J 

LRC 480 Section 6 
Final Self-Evaluation 

1. Discuss your growth during the semester in terms of knowledge of children's 

literature, understanding of the role of children's literature in the classroom, and 

understanding of yourself as a reader. In what ways has this course influenced or 

not influenced you as a learner, a reader, and a teacher? 

2. Briefly reflect on and evaluate your participation in class, your completion of 

course requirements (See syllabus), and your learning during the semester. Please 

address the following: Attendance and tardiness, reading records, resource 

portfolio (describe how your records and resource portfolio will/will not be a 

resources for your future classroom). 

3. What elements of the course contributed/ did not contribute to changes you may 

have as a reader and to your enjoyment and understanding of children's literature? 

What assignments were most useflil? Least useflil? Would you make any 

changes in the required readings? If so, what? 

4. Any other comments about the course. 

5. As you reflect on the course requirements and learning, what grade do you feel 

you have earned? 

Thank you for your time and thoughtful consideration in evaluating this course. It has been my joy 
to learn with you. 
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