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ABSTRACT 

This dissertation reports on an exploratory study conducted to better understand 

the social construction of Native Americans by new student affairs professionals in the 

Southwest and the v^'ays in which professional socialization experiences impacts on that 

construction. 

Data were generated from interviews with student affairs professionals at 

institutions in the Southwest with significant Native American enrollments. Data were 

also generated from the professionals' graduate preparation program web sites and from 

the journals and conferences of two student affairs professional associations. 

Native Americans were constructed by professionals as coming from isolated, 

impoverished reservations where they lived a traditional lifestyle. Native students were 

seen as struggling to succeed as a result of culture shock and deficits including alcohol 

issues, different styles of communication, and different senses of time. The aspiration of 

Native students who graduate was believed to be returning to the reservation. 

References to Native Americans were rare in graduate program web sites 

reviewed and limited to the sites of two programs at institutions with significant Native 

enrollments. Interview data indicated discussion of Native Americans in graduate courses 

was very limited. Two programs, both with several Native American students enrolled in 

them, included more substantial discussion of Native Americans. References to Native 

Americans in the associations' journals and conferences were not uncommon but few 

articles or conference sessions focused substantially on Native Americans. 
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The professionals interviewed had relatively modest knowledge of Native 

Americans and almost no knowledge of indigenous-based resources upon which to draw 

in working with Native students. However, student affairs professionals interviewed felt 

qualified to work with students who are Native American based on the professionals' 

cultural sensitivity, a shared sense of in group experiences, and the belief that knowledge 

of theories for other minority groups or minority groups in general would suffice. 

Data generated during the interviews indicated diversity and multiculturalism 

were absent from performance reviews and would enter into reviews on when there were 

problems. Professionals participating in the study constructed multiculturalism as a 

quality to be imbued in students and institutions for reasons of social justice and the 

marketplace. 



CHAPTER 1: OVERVIEW 

Sagaria and Johnsmd (1991) argue that "failure to redress racism and its 

consequences of racial and ethnic differences in educational accomplishments is morally 

irresponsible and undermines the efforts of individuals to realize their potential" (p. 105). 

An important emerging role of student affairs professionals is supporting minority 

students in the pursuit of their aspirations and opportunities with respect to higher 

education while at the same time supporting higher education institutions in the pursuit of 

their aspirations and opportunities with respect to diversity and multiculturalism (Barr & 

Albright, 1990; Garland & Grace, 1993; Woodard, Love, & Komives, 2000). 

Native Americans, among the minority groups in American higher education, 

leave college prior to graduation at disproportionately high rates (Astin, 1982; Pavel, 

1992; Tierney, 1992b). The question of what constitutes being Native American is one 

that has been the subject of discussion from a variety of perspectives. The reader is 

referred to Peroff and Wildcat (2002) for an overview of that discussion. The term Native 

American is used in this study to refer to people who identify as Native American, 

Alaskan Native, or Native Hawaiian. The term minority is used here in the way that it is 

commonly used in higher education, referring to people who are members of an ethnic 

minority. It is important to be mindful that tribal affiliation is far more powerful for many 

Native Americans than is identification with the broader pan-Native construct. It should 

also be noted that one extension of the idea of Native American tribal sovereignty is that 

Native Americans are a political minority rather than an ethnic minority. 



17 

Student services have been identified as important in the persistence in higher 

education of students who are Native American (Cibik & Chambers, 1991; Jenkins, 1999; 

Osborne & Cranney, 1985; Lin, Lacounte, & Eder, 1988; Pavel & Padilla, 1993; Wright, 

1985). New student affairs professionals, who by the nature of their positions are most 

frequently called upon to provide direct service delivery to students, may play a unique 

part in whether or not student affairs fulfills its role with respect to diversity on college 

and university campuses. In their work with students, these professionals make use of a 

constructed meaning of the Other (being defined here as people di fferent from 

themselves in some important ascriptive characteristic). The core values of the student 

affairs profession dictate that this meaning making requires student affairs professionals 

to be familiar with existing theories of development, leadership, learning, and 

organization (many of which are predicated on embedded majority experiences and 

values), with critical perspectives of these theories, and with emerging culturally-based or 

inclusive theories (Brown & Barr, 1990; Carter & McClellan, 2000; Upcraft, 1998; 

Wright, 1987). 

Persons entering the student affairs profession participate in a professional 

socialization process that serves to convey the shared values and impart the shared 

knowledge of the profession (Hunter & Comey, 1991). Three primary environments in 

the student affairs professional socialization process are graduate preparation programs, 

professional associations, and first student affairs professional positions (including the 

recruitment, selection, training, and work experiences of new professionals). Individual 

professionals construct meaning from their perceptions of their experiences during the 
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socialization process and carry that meaning forward into their work with students 

(Olesen & Whittaker, 1977; Pavalko, 1988). The degree and manner in which Native 

Americans are present and presented in the three socialization environments shapes the 

meaning that new student affairs professionals make of Native Americans and may 

subsequently impact the ability of these new professionals to provide support for Native 

American students. 

This paper presents an exploratory study conducted to better understand the social 

construction of Native Americans by new student affairs professionals in the Southwest 

and the ways in which professional socialization experiences impacts on that 

construction. This chapter provides an overview for the paper. The overview begins with 

a description of the purpose for the study and the literature reviewed in preparing to 

conduct the study. Next, the four research questions addressed in the study are presented. 

The introduction of the four research questions is followed by a discussion of the 

theoretical framework and assumptions that shaped the study. The research design for the 

study is then outlined, and the chapter concludes with a presentation of the approach 

taken in the analysis of the data generated and in the development of recommendations 

from the study. Later chapters in this paper provide a detailed discussion of the literature, 

methodology for the study, data and findings generated from both documents and 

interviews, and analysis and recommendations. 
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Purpose for the Study 

The purpose for conducting and presenting this research is threefold. First, the 

study seeks to draw attention to the lack of information about Native Americans students 

and Native American issues in higher education in the professional socialization process 

of the student affairs profession. The goal in doing so is to prompt changes in the 

graduate preparation programs, professional associations, and professional practices in 

student affairs that will promote identifying and understanding Native American 

students' needs and interests and encourage the development of student affairs 

professionals. Such changes will also help develop student affairs professionals that are 

knowledgeable about and sensitive to those needs and interests, and those professionals 

can in turn can support the development of student affairs services and programming that 

are responsive to those needs and interests. Such changes would increase the likelihood 

that the aspirations of Native American students with respect to higher education and the 

aspirations of higher education institutions with respect to diversity and multiculturalism 

will be realized. 

Second, the study seeks to explore the ways in which student affairs 

professionals' social construction of multiculturalism as shaped by the social 

professionalization process may lead to a blurring of the Other and a re-centering of the 

majority, in effect a more politically correct form of assimilation. The goal in doing so is 

to encourage students and faculty in graduate preparation programs, leaders of student 

affairs professional associations, and student affairs professionals themselves to challenge 

their construction of multiculturalism, to reflect on the impact it may have on their work 



and on the lives of students, and to take action to bring about greater congruence between 

the espoused values of the student affairs profession and its enacted values. Given these 

purposes and goals, it is important to acknowledge that my own identity as a White, male, 

middle-class person socialized through years of higher education and membership in the 

student affairs profession impacted on the identification of the topic, the ways in which I 

constructed the research questions, the methodology I chose to employ, the data 

generated, the identification of findings, and the analysis and recommendations. I accept 

this as both a limitation and strength of the project. 

Third, the study is intended to help Native communities in several ways. 

Promoting greater emphasis in the student affairs professional socialization process on 

Native Americans students and Native American issues in higher education can help 

assure that student affairs professionals will better be able to serve Native American 

students in higher education. Supporting the aspirations of these students serves their 

tribal communities. The study is also intended to provide tribal educators (including 

Native faculty and staff in Native and non-Native higlier education institutions) and tribal 

leaders with insights into the social construction of Native Americans by student affairs 

professionals. With this understanding, the educators and leaders can help Native 

students in higher education to more effectively advocate for themselves. The educators 

and leaders can also be better prepared themselves to serve as advocates on behalf of 

Native students. Finally, the study serves Native American communities and Native 

people by calling attention to the ways in which the prevailing construct of mainstream 

multiculturalism in student aflairs serves to minimize and marginalize Native Americans. 
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Literature Review 

The literature review begins with a review of literature on Native American 

students in higher education. This section includes an overview of the literature 

discussing the history of Native American higher education and information on the 

current enrollment of Native Americans in higher education. A more comprehensive 

review of the literature on the retention and persistence of students who are Native 

American are also presented. The section concludes with a review of current information 

on Native American faculty and staff in higher education. 

The literature on the student affairs profession is reviewed next. The review 

includes literature on the definition of student affairs, the status of student affairs as a 

profession, and the history and values of student affairs. It also includes discussion of the 

literature on student affairs and multiculturalism. 

The chapter closes with a review of the literature on professional socialization in 

student affairs. This section presents discussion of the literature on the development of 

professional identity, graduate preparation programs, professional associations, first 

professional positions, and the interaction between the three socialization environments. 

The literature on Native American participation and on multiculturalism within each of 

the three environments is embedded throughout this section. 

Research Questions 

Four research questions were identified and subsequently explored through this 

project. 



22 

1. What meaning do student affairs professionals make of Native Americans? 

This meaning, the understanding of Native Americans held by student affairs 

professionals, shapes the way in which these professionals work with (or 

choose not to work with) Native American students in higher education. 

2. How do the three socialization environments of the profession (graduate 

preparation programs, professional associations, and first professional 

experiences) contribute to this meaning? The specialized knowledge of the 

student affairs profession is conveyed in the formal and informal curriculum 

of the three socializing environments. The extent to which and the manner in 

which Native Americans and Native American issues in higlier education are 

portrayed in those curriculums can convey a message to the developing 

student affairs professionals about the status and place of Native American 

students. 

3. What resources (conceptual or concrete) do student affairs professionals draw 

upon in their work with students who are Native American? Student affairs 

professionals make use of conceptual resources (e.g., theories or models) and 

concrete resources (e.g., colleagues or community support services) in their 

work with students. The resources seen by student affairs professionals as 

being of value in working with Native American students may provide 

insights into both the meaning that those professionals make of Native 

Americans and the extent to which those professionals are intellectually 

equipped to work with Native American students. 
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4. How do the three socialization environments of the profession contribute to 

the development of these resources? As with the question of how these 

environments contribute to the meaning student affairs professionals make of 

Native Americans, the extent to which information about conceptual and 

concrete resources are portrayed in the formal and informal socialization 

curriculum can convey a message to the developing student affairs 

professionals about the status and place of Native American students. 

Theoretical Framework 

in addition to the literature, four bodies of theory provide the framework for 

addressing the four research questions in this study. They are the theory of professions, 

professional socialization theory, critical postmodernism, and critical multiculturalism. 

Each of the four is briefly presented in this section. 

Theory of Professions 

Pavalko (1988) notes there are many uses and meanings of the term profession. It 

is used to connote or curry prestige, convey competence, describe a full-time activity, or 

give insult (e.g., accusing someone of being unprofessional in their conduct). 

Pavalko (1988) identifies two models of discussing professions. The attribute 

model examines theory and intellectual technique, relevance to social issues, training 

period, motivation, autonomy, commitment, sense of community, and code of ethics. The 

process model focuses on professionalization and deprofessionalization as they relate to 

the acquisition of power and status by a professional group. Pavalko says the latter model 
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came about in part as a response to the attribute model's failure to address the issue of 

social class. 

Abbott (1988) describes a profession in terms of its practice, the work done by 

professionals. Abbot identifies three acts of professional practice (diagnose, infer, and 

treat). He notes, "In most professions, that work is tied directly to a system of knowledge 

that formalizes the skills on which the work proceeds" (p. 52). 

Blankcnship (1977) wryly observes that Marx discussed the capitalization of 

everybody, Weber the bureaucratization of everybody, Mintzberg the organization of 

everybody, and himself the professionalization of everybody. Blankcnship views 

professions as being socially constructed phenomenon. " When a number of person agree 

to the existence and legitimacy of a profession and then to act accordingly, using the 

symbolic profession to account for their activities and give meaning to their activities, the 

consequence is the construction of the profession as a social object" (p. 10). Blankenship 

views the origins of professions as more noble that the current construction. Saying that 

the meaning of pro fession has been "vulgarized" (p. 1), Blankenship observes that 

"today, both the older and newer professions draw on the tradition of gentlemanly status 

and the claim for specialized competence to support their claim for privileged treatment 

and economic security" (p 3). Slaughter and Rhoades (in press) argue that, at least in 

some fields and at certain types of institutions, higher education professionals (including 

student affairs professionals) are now fully and unabashedly engaged in academic 

capitalism in ways that call into question the true identity of the clients served by these 

professionals and the autonomy these professionals have in their practice. 



Brint (1994) discusses professions in the context of the special knowledge that 

defines them and the purposes for which that knowledge is employed. He describes 

modem professions as "merchants of marketable cultural capital" (p. 81). Like 

Blankenship (1977), Brint (1994) sees a change for the worse in professions in modem 

time. According to Brint, the prevailing role of professions at one time was that of social 

trustee. He laments a shi ft in modem times in the role of professions to that of experts for 

hire. Brint (1994) says expert professionalism "has become the dominant idea in our 

time" with professional "intellectual training in the service of purposes determined by 

organizational authorities or market forccs" (p. 7). He argues that "organizational and 

market forces often shape the political meaning of professional activity in ways that nin 

counter to the expressed views of professional staff themselves" (p. 96). Brint asserts that 

leaders of professional associations have been at the heart of this shift as they "sought to 

raise the status and standards of their occupations' activities" (p. 5). Friedson (1994), 

commenting from a similar perspective, posits that "to liberate it from material self-

interest is the most radical way by which professionalism could be reborn" (p. 10). 

Writing at a time when increasing numbers of occupations were laying claim to 

the status of pro fessions and enrollments in professional education programs was rapidly 

expanding, Jackson (1970) asserted a distinction between professions and 

professionalism. He argues, "Hughes [1963] has rightly pointed out that the significant 

question to ask about occupation is not whether or not they are professions but to what 

extent they exhibit characteristics of professionalization" (p. 5). The discussion of 

whether or not student affairs can or should be understood as a profession will be 
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addressed later in this paper, but it is posited for the purposes of this paper that at a 

minimum the field meets Hughes' test of exhibiting characteristics of professionalization. 

Professional Socialization 

Merton (Merton, et al 1957) defines socialization as "the process by which people 

selectively acquire the values and attitudes, the interests, skills and knowledge - in short, 

the culture - current in the groups which they are, or seek to become a member. It refers 

to the learning of social roles" (p. 287). Pavalko (1988), who views socialization as a 

process of symbolic interaction, notes, "most socialization is an unconscious and 

unintended by-product of routine human interaction. It is often hidden or implicit in the 

things that people do and say" (p. 84). Professional socialization theory (Olesen & 

Whittaker, 1968) emphasizes the provision of specialized knowledge and the inculcation 

of professional beliefs and values. 

Stark (1986) identifies graduate preparation programs as playing a key role in the 

provision of that specialized knowledge and inculcation of professional beliefs and 

values. As Olesen and Whittaker (1977) observe, "The faculty roles...are those in which 

the institution and profession invest the authority and responsibility to pace, order, and 

sanction the progress of the aspirants to the profession" (p. 157). Stark (1986), focusing 

on the role of the faculty in graduate preparation programs, notes that faculty in helping 

and informing fields seek to emphasize the social, cultural, and economic context of 

practice. Student affairs may be understood as both a helping and infonning field. 

Going even further in discussing the relationship between the professions and 

higher education, Brint (1994) asserts that "for all intents and purposes, it is the 
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universities that define the professions" (p. 35). Reflecting this unique relationship, 

professionals are strong supporters of education and meritocracy. Brint also argues that 

the political tendencies of professionals are affected by professional socialization. 

Higher education socializes most people into the ascendant views among political 
elite at any given time. In the conservative climate of the recent past in the United 
States, high levels of education (including professional graduate education 
training) were associated with conservative views - at least on issues related to 
the economy - just as they have been associated with more liberal views during 
periods of refomi. (p. 13) 

While Brint notes that professionals are more liberal on diversity issues (p. 15), Wildcat 

(Deloria, Jr. & Wildcat, 2001) reminds readers that "higlier education.. .is one of the most 

conservative Western cultural institutions in America" (p. 10). 

Pavalko (1988) identifies professional associations and places of employment as 

socializing environments. According to Blankenship (1977), "Professional membership 

and organizational membership are seen as parallel social processes - continuous, 

overlapping, sometimes complementary, and sometimes in conflict. A professional works 

within two institutions, the profession and the firm. His socialization into the complex 

role he will enact must begin long before he joins the firm - in professional school. The 

profession is significant throughout his career in the organization, including control over 

his recruitment and placement, his acceptability as a colleague, his eventual acceptance 

within the community of fellow professionals, and even the degree to which he can 

become productive and gain recognition for his achievement" (p. 38). 

The work of Stark (1986), Pavalko (1988), and Blankenship (1977) on 

professional socialization provide support for the focus in this study on graduate 

preparation programs, professional associations, and first professional employment as the 
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three primary environments in the student affairs professional socialization process. That 

process is particularly critical in higher education in the effort to promote greater 

diversity and develop a more inclusive climate (Tierney, 1994). 

Critical Postmodernism 

This study draws on critical postmodernism in researching and critiquing the role 

of professional and organizational socialization in student affairs plays in the social 

construction of Native Americans by new student affairs professionals. Broido and 

Manning (2002, p. 439) explain that "critical postmodernists employ the powerful 

analysis of postmodernism (particularly the central place of human agency in creating a 

reality that is always in process) and the critical theorists' desire to remake that reality." 

The contemporary thinking of many in higher education draws on critical theory's 

focus on some of the most salient issues facing those professionals in a way that seeks to 

reflect the varied perspectives in higher education rather than reinforcing the socially 

constructed norm of the mainstream or status quo (Broido & Manning, 2002). Arminio 

and Hultgren (2000, p. 453) note, "Critical theory creates a focus on how things are 

versus how they might be.. .The research process exposes misunderstandings and 

contradictions." With respect to research, critical theory attends to "issues of power, 

representation, identity, and social justice - topics congruent with the values of student 

affairs work" (Broido & Manning, 2000, p. 437). 

The term postmodernism is used to refer to varied strands of thought (Giroux, 

1992). Here the term is used in a way consistent with Laclau's description of its three 

negations of modernism as cited and expanded by Giroux (1992); the negation of totality. 
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reason, and foundationalism; the negation of border cultures, and the negation of the 

humanist subject. The first negation refers to the postmodern rejection of metanarratives 

(Lyotard, 1984) and "the use of reason in the service of power, the role of intellectuals 

who speak through authority invested in a science of truth and history, and forms of 

leadership that demand unification and consensus within centrally administered chains of 

command" (Giroux, 1992, p. 53). The second negation "provides a discourse for 

rhetorizing culture as fundamental to the construction of political subjects and collective 

struggle" and "theorizes culture as a politics of representation" (Giroux, 1992, p. 54). 

Drawing on the work of Hicks, Giroux describes the postmodern negation of 

modernism's denial of "the possibility of identities created within the experiences of 

multiple narratives and "border" crossings" (1992, p. 54). The second negation also 

includes postmodernism's rejection of any distinction between elite and popular cultures; 

it instead "conceives of the everyday and the popular as worthy of serious and playful 

consideration" (p. 58). Finally, in postmodemism's third negation of modernism 

the new social agents become plural.. .Here we have a politics that stresses 
differences between groups. But it is worth noting that subjectivities are also 
constituted with difference.. .In fact, one of the most important theoretical and 
political advances of postmodernism is its stress on the central ity of language and 
subjectivity as new fronts from which to rethink the issues of meaning, identity, 
and politics, (pp. 59-60) 

Issues of identity, power, and oppression are at the center of research conducted 

employing postmodern and critical frameworks (Broido & Manning, 2002), and research 

conducted from a critical postmodernist perspective is concerned with transformation 

over time (Guba & Lincoln, 1994). Giroux (1973) speaking of research and theory as 

political, writes. 
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Theory, in this case, becomes a transformative activity that views itself as 
explicitly political and commits itself to the projection of a future that is as yet 
unfulfilled... .Rather than proclaiming a (traditional) notion of neutrality, critical 
theory openly takes sides in the interest of struggling for a better world, (p. 19) 

The purpose of research conducted from a critical postmodern perspective extends 

beyond simply exploring the world. It extends to changing the world by assembling "new 

practices, languages and ways of seeing and acting in the world so that individuals and 

groups will not of necessity need to subsume their identities into a homogeneous mass 

(Tierney as cited in Broido & Manning, 2002, p. 439). 

Giroux (1992) explicates the role of education in reproducing culture and argues 

educators can be cultural workers engaged instead in the cultural politics of tapping into 

new experiences and opening up to new forms of knowledge, hence freeing up new 

sources of power. Tierney (1992b) asserts, "Critical educators.. .aim to provide the 

conditions for individuals to become autonomous in the sense that their histories and 

contexts in which they live are neither obscured nor forgotten" (p. 40). 

Arminio and Hultgren (2000) provide a challenge for the student affairs 

profession to take up the criticalist perspective. Arminio and Hultgren say, 

The act of dcmarginalizing communities and personal voices can lead to more 
inclusive practices. In student affairs, this should occur on several fronts; graduate 
level preparation, pro fessional development opportunities, promulgation of new 
knowledge through professional publications, and in programs and services 
offered at our institutions, (p. 458) 

Similarly, Manning (1992b) suggests that student affairs professionals adopt as a 

framework for their practice Freire's (1970) liberation pedagogy, with its emphasis on 

teaching in non-classroom settings, subject/object duality (teaching/learning), and praxis 

of caring, trust, and commitment. 
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Critical Multiculturalism 

As is the case with postmodernism, multiculturalism is an oft-used and seldom 

explicated term. Bensimon (1994) derides mainstream multiculturalism's primary tenet 

that increased awareness leads to increased tolerance for difference. Tiemey (1994), 

citing Giroux's assessment of the use of multiculturalism as code for normative 

pluralism, asserts that "the unstated assumption is that we are all more or less alike, we 

have similar interests and needs, and consensus is achievable" (p. 8). May (2000), in 

addressing challenges to multiculturalism in the 2r' century, identifies critical 

multiculturalism as a vital paradigm. According to May, 

Critical multiculturalism combines both structural and culturalist concerns, 
linking culture to power and multiculturalism to antiracism, in its deconstruction 
and critique of the organization of modem nation-states. In so doing, critical 
multiculturalism highlights and critiques the role of mass education systems 
which have served as the principal institutional agent of the nation states' 
assimilative agenda (see May, forthcoming). Critical multiculturalism also 
engages actively with postmodernist conceptions and analyses of identity, while 
holding onto the possibility of an emancipatory, group-based politics. And, 
perhaps most importantly, critical multiculturalism provides a defensible, 
credible, and critical multiculturalism paradigm which can act as a template for a 
more plural, inclusive, and democratic approach to nation-state organizing in this 
new century. 

Rejecting the mainstream's tenet and assumption, critical multiculturalists draw 

from four bodies of theory in seeking to understand and explicate the power of culture in 

order to dismantle oppressive cultural structures (Rhoads & Black, 1995). Critical 

multiculturalism draws the ethic of care and the importance of connectedness from 

feminism. From critical theory, critical multiculturalism incorporates the notions of 

cultural capital, social reproduction, and participatory democracy. It also draws upon the 



32 

relativism of postmodernism and multiculturalism's goal of communities inclusive of 

diverse groups and worldviews. 

Assumptions 

This study was guided by several assumptions. First, it was assumed that student 

affairs could be understood and addressed as a profession. Implicit in this assumption is 

that student development theory is a viable framework upon which to rest professional 

practice. A further extension of this assumption is that student affairs professionals who 

are ill informed about a particular population of students are ill prepared to support those 

students in their development. It was also assumed there is an incongruity between the 

espoused values of the student affairs profession with respect to diversity and 

multiculturalism and the conduct of the practitioners. Specifically, it was anticipated that 

the rhetoric of recognizing students as unique, valuing diversity, and striving for 

multicultural competence would be embedded in the professional socialization process of 

student affairs while the meaning making of the professionals would reveal instead a 

notion of a blended or generic Other. This notion of the Other, supported by a 

construction of the shared experience of oppression, serves as a satisficing (March & 

Simon, 1958) patina of the multiculturalism aspired to in the rhetoric of the student 

affairs profession. Fine (1994, p. 78), borrowing from deLaurentis, identifies the 

tendency to "narrate collective, homogeneous identities by constructing collective, 

homogeneous identities for Others" as one of the "technologies of othering." Such a 

construction of Native Americans may impact negatively on the ability of student affairs 

professionals to support Native American students in the pursuit of their educational 
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goals and would be incongruous with the espoused values of the student affairs 

profession. My working assumption was that the incongruity between the espoused 

values and the socially constructed meaning is a reflection of the prevailing functionalist 

perspective within the student affairs profession, a function of rational decision-making 

based on utility, and a vehicle for social reproduction. 

Research Design 

Qualitative methods were used to explore the study's four research questions. 

Bogdan and Biklin (1982) and Mason (1996) support the use of qualitative methods in 

phenomenological research seeking to develop understanding of a social process, and 

others have specifically endorsed a qualitative approach in research on student affairs 

issues (e.g., Bloland, 1992b; Manning, 1992a). Data were generated using the qualitative 

techniques of document analysis and interviews as a means of more fully exploring the 

process that contributes the meaning making of Native Americans by new student affairs 

professionals. 

Conducting a modified case study, interview data were generated at three public 

four-year institution in the Southwest. Using purposive and convenience sampling 

(Glaser & Straus, 1967; Mason, 1996), interviews were conducted with 23 non-Native 

new professionals in student affairs. Interviews were also conducted with 7 of the 

supervisors of the new professionals interviewed and with 2 senior student affairs 

officers. There were 25 interviews conducted at the primary site and 7 interviews 

conducted at the two secondary sites. 
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The study also included document analysis of the descriptions of program content 

from ten years (1990-1996, 1998-2000) of American College Personnel Association 

(ACPA) and National Association of Student Personnel Administrators (NASPA) 

national conferences. The two associations held a joint conference in 1997, and data 

generated from the program content of the joint conference was also analyzed. The 

journals of the two major generalist student affairs professional associations {Journal of 

College Student Development and NASPA Journal) from 1991-2000 were analyzed. 

Finally, document analysis was conducted on the web sites of the graduate preparation 

programs attended by the new professional who were interviewed. 

Analysis of the interview data generated was accomplished through review of the 

research field notes generated during the interviews (Mason, 1996) and from review of 

the transcripts of the interviews. The analytical framework for the document analysis for 

the conference programs, professional journals, and web sites employed a matrix 

capturing general references to diversity or multiculturalism, references to specific 

minority/underrepresented/under-served populations, and references to Native 

Americans. Analysis of the conference programs included the formal content of the 

conferences (pre-conference workshops, programs, speakers, and panels). Organizational 

meetings and social programs were not included. Analysis of the journals focused on the 

titles and abstracts of articles. Brief research reports, book reviews, and editorials were 

not included. Analysis of the graduate preparation program web sites included program 

descriptions, information on faculty, and infonnation on the formal curriculum. 



Inductive analysis (Kuh, 1991) was used to develop meaning (Holsti, 1969) from 

the interview data by generating themes (Miles & Hubemian, 1994) from the comments 

of the interview participants. Content analysis (Guba and Lincoln, 1981) was used to 

develop meaning (Holsti, 1969) from the document data through an inductive process 

(Kuh, 1991) premised on the supposition (Miles & Huberman, 1994) that, if Native 

Americans are a population of concern to the student affairs profession, then the 

socialization environments would convey that importance to the student affairs 

professionals being socialized. 

Analysis and Recommendations 

I explored several theoretical lenses as vehicles for the analysis of the findings 

from this study. Among these were Progrcssivism (Dewey, 1916, 1938), the theory of 

social reproduction (Bourdieu, 1973, 1977; Bourdieu & Passeron, 1977) and Berger's 

(2000) extension of social reproduction theory to the institutional level, critical or 

liberation pedagogy (Escobar, Fernandez, & Gervana-Neibla, 1994; Freire, 1970, 1985, 

1992, 1998; & Giroux, 1992), the neo-Marxist perspective of academic capitalism 

(Slaughter & Leslie, 1997; Slaughter & Rhoads, in press), and a functionalist perspective. 

I then analyzed the findings using the critical postmodern and critical multicultural 

framework that informed the study. Finally, I developed a set of recommendations for 

practice and future research. I concluded the study with a reflection on its limitations. 
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CHAPTER 2: LITERATURE REVIEW 

The literature review for the research project begins with the literature on Native 

American students in higher education. A review of the literature on the student affairs 

profession follows, including literature on the profession's history, its espoused values 

related to multiculturalism, and the participation rate of ethnic minorities and Native 

Americans in the profession. The chapter concludes with a review the literature on the 

three primary environments (professional education, professional associations, and first 

professional position) in the student affairs professional socialization process, including 

the literature on the three environments, the role the environments play with respect to 

multiculturalism, and the ways in which the environments influence or shape one another. 

Native Americans in Higher Education 

This section includes a brief review of the literature on the history of Native 

American higher education and information on the current enrollment of Native 

Americans in higher education. The section also includes a more comprehensive review 

of the literature on the retention and persistence of students who are Native American and 

a review of current information on Native American faculty and staff in higher education. 

History of Native American Higher Education 

As Cabrera notes, "American Indians are victims of a legacy which includes 

economic exploitation, military conquest, political manipulation, and social 

disregard.. .To conclude that much needs to be done is merely an unembellished reality" 



(1978, p. 158). Higher education is an area in which we can observe both what has been 

accomplished and what still needs to be done. 

Carney (1999) divides the history of Native American higher education into three 

periods. He notes that during the Colonial period (1934 to present) the charters of three 

out of the original nine colonial colleges made mention of educating Native Americans as 

part of their mission. He assesses their efforts in fulfilling that aspect of their mission as 

"dismal" (p. 7), noting that "virtually every instance of professed devotion to Indian 

higher education by the colleges during the colonial period was actually an exercise in 

fund raising or in access to funds requiring an Indian mission" (pp. 2-3). Carney 

describes the Federal period (American Revolution to 1934) as one of a low level of 

activity in Native American higher education. Most of what little that took place during 

this period was focused on vocational education. Despite the boom in college 

development in the United States in the late 1800s and early 1900s, Native American 

higher education was "overlooked" (p. 3). The passage of the Indian Reorganization Act 

in 1934 witnessed the first federally designated scholarship funds for Native American 

higher education and serves as the anchor for what Carney defines as the Self-

Determination period (1934 to the present). He notes that following World War 11 many 

more Native Americans entered higher education, and tribes made scholarship money 

available to support their education. The establishment of the Navajo Community College 

(now Dine College) and the growth of the tribal college movement, spurred by the 

Tribally Controlled Community Colleges Act of 1978 and the extension of the Morrill 

Act to tribal colleges in 1994, are described by Carney as a hallmark of this period. 
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While Carney's account of Native American higher education is a generally 

sanguine, Deloria and Wildcat (2001) are among those with a more critical view of the 

history of Native American higher education in the United States. Wildcat (Deloria, Jr. & 

Wildcat, 2001) opines, "This much-studied educational system was and, sadly, remains 

too often directed toward cultural assimilation into the dominant society" (p. 19). He goes 

on to say, "There is no way to get around the fact that Indian education has been and, one 

might argue, continues to exist as the handmaiden of assimilation.. .That education is an 

assimilation process ought to be intrinsically troubling to anyone within democratic 

values" (p. 139). 

Current Enrollment of Native Americans in Higher Education 

There are just under 2.5 million Native Americans in the United States, 

comprising approximately one percent of the nation's population (U.S. Census Bureau, 

2001). As show in Table 1, Native Americans enrollment in U.S. higher education has 

risen over the past two decades both in terms of the number of Native Americans enrolled 

and in tenns of Native American enrollment as a percentage of total enrollment (National 

Center for Education Statistics, 2001a). The number of Native American students 

enrolled in higher education increased more than 90% between 1976 and 1999, but the 

growth in Native American enrollment as a percentage of total enrollment was more 

modest. 



39 

Table 1: Native American Enrollment in U.S. Higher Education, 1976 to 1999 

Type of enrollment 

19 

Absolute 

(thousands) 

76 

% of U.S. 

Enrollment 

19 

Absolute 

(thousands) 

99 

% of U.S. 

Enrollment 

Total 76.1 .7 145.3 1.0 

Undergraduate 69.7 .8 133.3 1.1 

Graduate 5.1 .4 9.9 .6 

l" Professional 1.3 .5 1.1 .7 

Note. From Digest of Educational Statistics, 2001: Table 208: Total fall enrollment in 
degree-granting institutions, by level of study, sex, and race/ethnicity of student, 1975 to 
1999, by National Center for Education Statistics. National Center for Education 
Statistics, 2001a, Washington, DC: U.S. Department of Education. 

While progress has been made in the aggregate in Native American enrollment, 

Table 2 shows that over the past twenty years little has changed with respect to types of 

institutions at which Native American students are enrolled (National Center for 

Education Statistics, 2001b). They continue to be underrepresented both in the more 

prestigious private and four-year sectors of higher education and in the less prestigious 

public and two-year sectors. Native Americans are also markedly underrepresented 

among degree recipients. Table 3 shows that this underrepresentation takes place at all 

degree levels (Morgan, 1999). 
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Table 2: Native American Enrollment by Sector in U.S. Higher Education, 1975 to 1999 

Type of enrollment 

19 

Absolute 

(thousands) 

75 

% ofU.S. 

Enrollment 

19 

Absolute 

(thousands) 

99 

% ofU.S. 

Enrollment 

Public 67.5 .8 124.1 1.1 

Private 8.6 .4 21.2 .6 

Four-year 35.0 .5 73.2 .8 

Two-year 41.2 1.1 72.1 1.3 

Note. From Digest of Educational Statistics, 2001: Table 207: Total fall enrollment in 
degree-granting institutions, by type and control of institution and race/ethnicity of 
student, 1975 to 1999, by National Center for Education Statistics. National Center for 
Education Statistics, 2001b, Washington, DC: U.S. Department of Education. 

Table 3: Degrees Conferred to Native Americans, By Rank, 1996-1997 

Recipients Associate Bachelor Master Doctoral V Prof Total 

All 571,226 1,172,879 419,401 45,876 78,730 2,288,112 

Native 5,852 7,242 1,844 1,689 503 15,610 

American (.010) (.006) (.004) (.036) (.006) (.007) 

Note. Both absolute numbers of degrees conferred and degrees conferred to 
Nati ve Americans as a percentage of total degrees conferred are shown (the latter is 
shown in parenthesis). Table A: From Degrees and other awards conferred by Title IV 
eligible, degree-granting degree granting institutions: 1996-1997 (NCES 2000-174, p. 4), 
by F.B. Morgan, 1999, Washington, DC: National Center for Education Statistics, U.S. 
Department of Education. Number. 
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Retention and Persistence of Native Americans in Higher Education 

The severe underrepresentation of Native Americans among those upon whom 

degrees are conferred is reflective of extremely poor participation and retention rates for 

Native American students. McEvans and Astin (as cited by Pavel, 1992) identify Native 

Americans as among the least likely to enroll in public four-year institutions and the least 

likely to persist in those institutions. Both Astin (1982) and Tiemey (1992b) discuss the 

low retention rates in higher education of students who are Native American. While 

Tierney (1992b) notes the problems in fixing a precise figure, he reports that the retention 

rate for Native American students may be as low as 15 percent. Both Pavel (1999) and 

Carney (1999) provide overviews of the literature on Native American student retention. 

Carney provides an infonnativc and concise meta-analysis of some of the studies in this 

area. 

Even though Native American educators report their main problems are 
funding and the inability to expand programs and services that stems from 
a lack of funding (Tippeconnic, 1988), various reports and studies have 
identified Indian student needs and reasons for a lack of college success as 
mostly individually centered problems (Guyette and Heth, 1983; Kirkness 
and Bamhard, 1991, May; Mcintosh, 1987). Typical issues identified 
include a persistently high dropout rate during or before high school 
(Tiemey, 1992); a low proportion of high school graduates entering 
college (Belgrade, 1992); a strong sense of isolation and of 
insurmountable cultural barriers (Richardson and Skinner, 1991); a 
general lack of academic preparation and skills, a lack of role models, 
financial problems, negative cultural pressure (Guyette and Heth, 1983); 
culture shock, lack of motivation, English deficiency, unrealistic career 
goals, distrust of the institution, and a general lack of support, 
socialization, and counseling (LaCounte, 1987; Mcintosh, 1987; Wright, 
1991). (pp. 146-147) 

Application of traditional theories of retention. In addition to the works cited by 

Carney, a number of other scholars have addressed the issue of the retention in higher 
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education of students who are Native American. Some have approached the issue through 

theoretical frameworks developed without regard to ethnicity. Despite the criticism of his 

work by Tierney (1992a), Tinto's (1986) theory of student departure serves as the point 

of departure for numerous studies of Native American student retention (e.g.. Brown, 

1995; Brown & Robinson Kurpius, 1997; Cain, 1997; Mayo, Murguia, & Padilla, 1995; 

Pavel & Padilla, 1993). Others have used Pace's (1982) work on the quality of student 

effort as the basis for their studies (e.g., Castellanos, Kuh, & Pavel, 1998; Cole & 

Denzine, 2002). 

Application of indigenous-based theories of retention. Deloria (Deloria, Jr. & 

Wildcat, 2001) observes, "The thing that has always been missing in Indian education, 

and is still missing today, is Indians" (p. 152). It can be said that what is missing from the 

literature of Native American student retention is Native Americans. There is, however, 

an emerging body of scholarship that makes use of indigenous-based perspectives or 

theories in addressing Native American student retention. Though not exclusively 

focused on retention, one of the most extensive qualitative studies of the Native 

American student experience is the work of Garrod and Larimore (1997) in which Native 

Americans who have attended Dartmouth share the stories of their experiences of that 

institution. Similarly, though using a different methodology, Boyer (1997a) reports the 

results of the first national quantitative study of the experiences of Native American 

students enrolled in tribally controlled institutions of higher education. Among the 

findings reported is the positive regard in which the students of tribally controlled 

colleges hold the staff and faculty of those institutions. Among the works focusing on the 
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nexus of cultural identification and retention are Huffman (2001), Huffman, Sill, and 

Brokenleg (1986), Lin (1990), and Whitehorse (1992). Moving away from the traditional 

focus on minority failure in higher education, Dodd, Garcia, Meccage, and Nelson's 

(1995) study is a rare example of a qualitative study focused on Native American 

students who persist in higher education published in a 'mainstream' journal. Other 

indigenous-based qualitative studies include the work of Benjamin, Chambers, and 

Reiterman (1993), Reyhner and Dodd (1995), and Steward (1993). Heavyrunner 

(Heavyrunner & DeCelles, 2002; Heavyrunner & Sebastien, 1997) is engaged in applying 

the emerging body of resiliency theory (Clark, 2002) to the question of Native American 

persistence in higher education. She is also working with tribal leaders and colleagues at 

several tribal colleges in developing the Family Education Model (Fort Peck Community 

College, 2002), an indigenous-based approach to addressing the retention in higher 

education of students who are Native American. 

Role of perceived racism. A number of scholars have addressed the role perceived 

racism plays in the decisions of Native American students to either persist in or step away 

from higher education (Huffman, 1981; Lin, LaCounte, & Eder, 1988; Locust, 1988). 

Perry (2002) addresses the issue of ethnoviolence directed toward students who are 

Native American, and one of the scales from McDonald's (1992) Native American 

College Student Attitude Scale focuses on perceived racism. 

Role of student stress. Both Edgewater (1981) and Peregoy (1990) explore the 

issue of Native American student stress. Heinrich, Corbine, and Thomas (1990) discuss 

techniques for use in counseling students who are Native American. Among their 
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recommendations are to expect anger, to use culturally appropriate metaphors, and to 

consider suggesting the use of a vision quest. 

Specific Native American populations. Relatively few studies of retention in 

higher education of students who are Native American have focused on students from 

specific tribes. Jackson and Smith's (2001) study of Navajo student transitions to 

postsecondary education and Kleinfcld and Kahout's (1974) study of improving retention 

rates among students who are Alaska Natives are two examples of such studies. 

Similarly, Kidwell's (1976) study is a rare example of work focused specifically on 

Native American women in higher education. 

Kidwell (1986, 1989) also discusses low enrollment and retention of Native 

American students in graduate and professional education. Buckley's (1997) 

ethnographic study of eight graduate and professional students and Tate and Schwartz's 

(1993) study of retention among Native American students enrolled in a nursing degree 

program are two more examples of the relatively few studies in this area. 

Role of student support programs and services. Another focus of the literature on 

the retention ofNative American students is on support programs and services. A number 

of studies have identi fied student services as being important in the persistence of 

students who are Native American (e.g., Cibik & Chambers, 1991; Jenkins, 1999; Lin, 

Lacounte, & Eder, 1988; Pavel & Pad ilia, 1993; Wright, 1985). The works of Beaty and 

Beaty (1986) and Osborne and Cranney (1985) are typical of a group of articles focused 

on local institutional retention support programs for students who are Native American. 

Cross (1993) offers a study ofNative American student services centers at a cross-section 
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of public and private four-year institutions. Almeida (1999) discusses "the challenges 

Native students confront in obtaining adequate financial aid; general sources of aid for 

Native students; and ways communities and parents can support students through the 

financial aid process" (p. 1) and explores sources of financial support for these students. 

Role of Native American Faculty and Staff 

Another group of articles in the literature discusses the role of faculty (both 

Native and non-Native) in the retention of Native American students. Homett (1989) 

argues that faculty "are the persons who can most directly affect the motivation and 

desire of Indian students to remain in school" (p. 12). 

Cross (1991) describes the challenges for Native Americans along the pathway to 

the professorate, and Kidwell (1990) discusses the problems facing Native Americans 

who enter academe. Among the problems she identifies are developing new courses, 

having little literature to draw upon, being called upon to represent Native Americans, 

serving as a role model for students who are Native American, and being expected to 

have expertise in all areas. Cook-Lynn (1996) addresses herself specifically to the 

challenges of Native American women in academe. 

Table 4 and Table 5 display detailed information on the scarcity of Native 

American staff and faculty (National Center for Education Statistics, 2001 c, 2001d). 

Tiemey (1991), noting the dearth of staff and faculty who are Native American in higher 

Education, argues that non-Native staff and faculty must orient themselves to the 

concerns and issues of students who are Native American. 
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Table 4: Native American Staff in Higher Education, Fall 1999 

Type of Position All Native American 

All staff 2,883,175 13,289 

(.005) 

Professional staff 1,950,861 8,015 

(.004) 

Note. Both absolute numbers of staff and Native Americans staff as a percentage of total 
staff arc shown (the latter is shown in parenthesis). From Digest of Educational Statistics, 
2001: Table 225: Employees in degree-granting institutions, by race/ethnicity, primary 
occupation, employment status, and type and control of institution, by National Center 
for Education Statistics. National Center for Education Statistics, 2001c, Washington, 
DC: U.S. Department of Education. 

Table 5: Native American Faculty in Higher Education, Fall 1998 

Type of Position All Native American 

All faculty 976,000 8,000 

(.008 of all faculty) 

Full professor 202,000 

(.21 of all faculty) 

600 

(.075 of all NA faculty) 

(.002 of all FP) 

Note. Both absolute numbers and staff as a percentage of total are shown (the latter is 
shown in parenthesis). From Digest of Educational Statistics, 2001: Table 231: Full-time 
and part-time instructional faculty and staff in degree-granting institutions, by type and 
control, academic rank, age, salary, race/ethnicity, and sex: Fall 1998, by National Center 
for Education Statistics. National Center for Education Statistics, 200Id, Washington, 
DC: U.S. Department of Education. 
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Student Affairs Profession 

Brown (1991, p. 124) cites Berdie's (1966) definition of student affairs as "the 

application in higher education of knowledge and principles derived from the social and 

behavioral sciences, particularly from psychology, educational psychology, and 

sociology"(p. 146). According to Beeler and Hunter (1991), the "conscientious student 

affairs professional" draws on theory or guiding principles, common sense, authority, 

experience, and accumulated evidence as they "plan, implement, and evaluate programs 

and services that not only address know characteristics and needs of enrolled students, 

but also consider the larger purposes of higher education, the distinctive educational 

mission of the institution, and the environment in which students and educational 

missions converge" (p. 6). This section of the literature review includes a presentation of 

the literature on the status of student affairs as a profession and of the literature on the 

history and values of the student affairs profession. 

Status of Student Affairs as a Profession 

The question of whether or not student affairs can be considered a "profession" is 

one which has been the subject of debate (see Fenske, 1989). Most notably, Bloland, 

Stamatakos, and Rogers (1994) critique student development theory as an adequate 

theoretical basis for a profession. Strange (1994) and Young (1996) are among those who 

hold the contrary position that in fact student development theory is sufficient to support 

the claim by student affairs to professional status. Rickard (as cited in Komives, 1992), 

argues that "referring to student affairs as a profession would be parallel to calling 

academic affairs a profession, an absurd proposition no one in higher education 
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embraces" (p. 83). Citing and agreeing with the assertions of Stamatakos and Bloland, 

Komives (1992) argues that student affairs is not a classic profession. Bloland (1992a) 

suggests that student affairs workers should instead concentrate on professionalism, using 

as a standard Moore's six criteria of professionalism. Drawing on Blankenship's (1977) 

description of professions as social constructions, Brint's (1994) description of 

professions as being defined by the special knowledge they control and the uses to which 

that knowledge is put, and on Strange's (1994) and Young's (1996) assessment of the 

body of student development theory, it is posited for the purposes of this paper that 

student affairs is at a minimum similar enough to a profession for the purposes of this 

exploratory research project. As Young (1987a) observes, "the practitioners and 

associations of the field assume it is a profession, requiring appropriate behaviors and 

attitudes" (p. 20). 

History and Values of the Student Affairs Profession 

Nuss (2003) provides a thorough and concise history of the student affairs 

profession. She outlines that history in five eras: Founding and Early Years (1636 to 

1850), Diversification (1850 to 1900), Emergence of the Profession (1900 to 1945), 

Expansion (1945-1985), and The Contemporary Scene (1985 to the present). Both the 

Founding and Early Years and Diversification precede what is understood today as the 

modern profession of student affairs. That begins with the emergence of the student 

personnel movement, which Nuss describes as a "twentieth-century phenomenon." She 

identi fies the twin functional origins of modem student affairs as being handling student 

discipline and vocational guidance. Nuss notes that the first preparation program for 
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student affairs began at Columbia University's Teachers College. She adds that the first 

professional diploma was awarded in conjunction with the Master of Arts degree in 1914 

and the first doctoral degree was awarded in 1929. She also notes that the first 

professional association in student affairs was the National Association of Deans of 

Women (founded in 1916) followed in 1919 by founding of the National Association of 

Deans and Advisors of Men. The latter became the NASPA in 1951, one of the two large 

generalist associations today in student affairs. AC? A, the other of the two large 

generalists associations, traces its origins to 1924 and the founding of the National 

Association of Appointment Secretaries. Following a history of various formations and 

missions, ACPA became independent in 1992. The two associations have currently 

undertaken a discussion as to whether or not they should consider consolidating into a 

single body. 

While the student affairs profession encompasses a wide array of functional areas 

(Sandeen, 1996; Vander Putten & Strom, 2001), the profession shares a joint set of 

principles of good practice. 

To be meaningful, principles of good practice for student affairs should be 
consistent with our core values which have been documented throughout the 
literature of the profession. ...Our beliefs about higher education serve as the 
foundation for our commitment to the development of "the whole person"; our 
collective professional values are derived from that commitment. Values evident 
across the history of student affairs work include an acceptance and appreciation 
of individual differences; lifelong learning; education for effective citizenship; 
student responsibility; ongoing assessment of learning and performance (students' 
and our own); pluralism and multiculturalism; ethical and reflective student 
affairs practice; supporting and meeting the needs of students as individuals and 
in groups; and freedom of expression with civility. (American College Personnel 
Association and the National Association of Student Personnel Administrators, 
1997) 
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Student Affairs and Multiculturalism 

An important emerging role of student affairs professionals is supporting minority 

students in the pursuit of their aspirations and opportunities with respect to higher 

education while at the same time supporting higher education institutions in the pursuit of 

their aspirations and opportunities with respect to diversity and multiculturalism (Barr & 

Albright, 1990; Garland & Grace, 1993; Woodard, Love, & Komives, 2000). Garland and 

Grace (1993) explain that this new role stems from, among other factors, the shifting 

demographics in higher education and the variability of success for minority students in 

higher education. Kuh (1991, p. 57) states, "Student affairs professionals respond to the 

needs of diverse students in increasingly complicated collcge environments." Whether for 

reasons of enlightened perspective or a need to move closer to the marketplace, later 

scholars shift the discussion of student affair's role in promoting campus diversity and 

multiculturalism away from the rhetoric of special needs to that of the benefit-to-the-

whole. "Student learning occurs best in communities that value diversity, promote social 

responsibility, encourage discussion and debate, recognize accomplishments, and foster a 

sense of belonging among their members" (American College Persoimel Association & 

National Association of Student Personnel Administrators, 1997). 

While some have identified diversity and multiculturalism as areas ripe for 

contribution (and control) by student affairs professionals, others have sounded a more 

cautionary note. Hirt and Creamer (1998, p. 51) observe. 

The most dramatic trend in the student affairs job market between 1980 and 1990 
was the drastic increase in the number of positions that serve special populations 
(Janasiewicz & Wright, 1993). The emergence of centers for ethnic, women, non-
traditional-aged, learning disabled, physically challenged and other student 
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populations, while enhancing services for students, has had some unintentional 
results for practitioners. Historically, professionals garnered expertise in a 
particular functional area of student affairs (e.g., student activities, career 
development). These recent additions to campus, however, introduce 
professionals into the field whose expertise is focuscd on a specific population 
(e.g., African-Americans or leaming disabled students). This bifurcation has led 
to a sense of diminished common purpose for individuals in student affairs 
divisions (Hirt, 1992). 

Manning and Coleman-Boatwright (1991), however, suggest that the scope of student 

affairs functions is an asset in its new role of promoting multiculturalism on campus. 

Student affairs departments shape, manage, and influence significant aspects of 
the university environment: resident life, student unions, campus activities, career 
planning, and athletics. Student affairs staff can directly influence the formation 
of a multicultural environment, build an inclusive campus environment, and 
transform institutional structures. As such, their impact on the process of 
multiculturalism is particularly important to all participants in the institution, (p. 
367) 

Garland and Grace (1993) note that fulfilling this new role will require new skills on the 

part of the student affairs professional. 

In promoting diversity and multiculturalism, student affairs professionals interact 

with students and others from both majority and underrepresented populations. The core 

values of the student affairs profession dictate that effective practice in fulfilling this role 

requires student affairs professionals to be familiar with existing theories of development, 

leadership, learning, and organization (many of which are predicated on embedded 

majority experiences and values) as well as with critical perspectives of these theories 

and with emerging culturally-based or inclusive theories (Brown & Barr, 1990; Carter & 

McClellan, 2000; Upcraft, 1998; Wright, 1987). Keim (1991b) cautions, however, that 

student affairs professionals will need to expand their base of knowledge if they are to 

fulfill their mission. Cheatham, Reynolds, and Pope (1997) state, "Significant gaps exist 
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both in the knowledge and the practice of addressing issues of diversity, and ultimately 

pluralism, in higher education generally and student affairs specifically (McEwen & 

Roper, 1994; Miller & Winston, 1990: Pascarella & Terenzini, 1991)" (p. 62). Pope and 

Reynolds (1997) "assert that multicultural competence is a necessary prerequisite to 

effective, affirming, and ethical work in student affairs. Multicultural competence may be 

defined as the awareness, knowledge, and skills necessary to work effectively and 

ethically across cultural differences" (p. 270). Drawing on literature from counseling. 

Pope and Reynolds identify multicultural awareness, knowledge, and skills as elements 

of multicultural competence. 

Multicultural awareness consists of the attitudes, beliefs, values, assumptions, and 
self-awareness to serve students who are culturally different from oneself 
(Pedersen, 1988)... .Multicultural knowledge consists of the information 
individuals have about various cultures. For individuals who have inaccurate, 
incomplete, or biased knowledge about various cultures, that information base 
must be corrected or completed before multicultural development can proceed 
(Pedersen, 1988; Sue et al., 1992). Multicultural skills allow for effective and 
meaningful interaction such as seeking consultation as necessary with people who 
differ from them culturally (Pope-Davis & Dings, 1995). (p. 270) 

Pope and Reynolds go on to say. 

For student affairs professionals to become more multiculturally competent, 
preparation programs and student affairs divisions may need to more actively 
explore multicultural issues in student affairs and higher education. This might 
require further incorporation of multicultural content into coursework and training 
of new professionals. ...To improve training in this area, the multicultural 
education and training literature, research, and resources in student affairs must 
expand, (p. 272) 

Professional Socialization in Student Affairs 

According to Hunter and Comey (1991), "The evolution of a professional identity 

for student affairs workers (literally what it means to be "one of us") is linked to 
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socialization into the professional culture and mastery of its knowledge base" (p. 11). 

Reminiscent of Blankenship (1977), Young (1985) emphasizes "the impact of 

interpersonal relationships to the development of a consistent professional identity among 

student affairs administrators" (p. 51). This section will include a review of the literature 

on the three environments in the student affairs professional socialization process 

(graduate preparation programs, professional associations, and first professional 

positions) as well as the literature on the interaction of these three environments. 

Graduate Preparation Programs 

According to Moore and Young (1987), "one of the hallmarks of a profession is 

its focus on professional education.. .Other attributes of a profession are important, 

too... but educational activities might be the most important characteristic of a 

profession" (p. 4). The masters degree in college student personnel or a related field has 

become the generally accepted credential for entry into the student affairs profession 

(Komives, 1993). According to Carpenter (as cited in Young, 1985), graduate degree 

programs provide the formative context for professional identity development in student 

affairs. Hunter and Beeler (1991, p. 112) state, "Socialization during graduate school 

includes the process by which students acquire the "values, attitudes, norms, knowledge, 

and skills to perform their roles (Bragg, 1976, p. 7)." Talbot (1996) reports. 

In these programs, students learn about the ethics and values of the profession, its 
underlying theories, and the skills needed to both work with student populations 
in a higher education setting and to interact with faculty, parents, administrators, 
and others who may be peripherally attached to the college community, (p. 164) 

Hunter and Beeler (1991, p. 113) observe that "because graduate curricula in student 

affairs are expected to prepare graduates to be "experts on students and their 
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environments" (NASPA, 1987, p. 14), the educational program, including classroom 

instruction, practica, internships and paid assistantships, must be comprehensive and well 

coordinated." Young (1985) notes, however, that both Stamatakos and Canon have 

pointed out the inconsistency of infonnation conveyed in graduate preparation programs. 

Young (1985) also notes Bloland's observation that graduate preparation programs in 

student affairs are consistent in conveying the profession's values. 

Hunter and Comey (1991) describe graduate preparation faculty as playing 

"crucial roles as guardians of the professional culture through their design of the curricula 

and structure of course content" (p. 11). Saddelmire (as cited in Hunter & Comey, 1991, 

p. 11) states, "Given the significance of the common knowledge to which new student 

affairs professionals are exposed in graduate programs, the graduate curriculum 

represents the major way the profession defines itself." Faculty members in these 

programs fulfill the traditional role of faculty while also "meeting the expectations of the 

profession for which they are preparing students" (Evans and Williams, 1998, p. 105). 

Hunter and Beeler (1991, p. 112) note. 

Graduates of preparation programs in higher education and student affairs can 
point to many things that faculty have "taught" them. Faculty affiliated with these 
preparation programs are charged with the far-reaching responsibilities of 
socializing new members to their professional roles and aiding them in 
developing the knowledge and competence important for their advancement 
within the profession. 

Talbot (1996) suggests that "one place where the groundwork for understanding 

and embracing diversity can be laid effectively and systematically is througli graduate 

programs in college student affairs" (p. 164). McEwen and Roper (1994a) go further, 

identifying educating and preparing graduate students to work effectively with a diverse 
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student body as an "ethical and professional responsibility" of faculty in graduate 

preparation programs (p. 46). Evans and Williams (1998) add that creating this type of 

curriculum will require future faculty to "be provided with in-depth education about 

various student populations, diverse higher education environments, multicultural models 

of organizational development, developmental and counseling theories applicable to non-

dominant student populations, and student affairs' role in serving multicultural students" 

(p. 114). They go on to say, "Faculty must also demonstrate a genuine commitment to a 

multicultural perspective including being open to learning more at both an affective and 

cognitive level about working with diverse individuals" (p. 115). 

One study, however, finds evidence that calls this commitment into question. 

Keim (1991b), in her study of curricular change in student affairs graduate preparation 

programs, finds that program coordinators do not identify diversity issues among those 

topics which they have in mind as they look toward future curricular change and 

development. In addition, the work of Talbot and Kocarek (1997) calls into question the 

comfort, knowledge, and skills base of faculty members in graduate preparation programs 

when it comes to issues of multiculturalism. They found, 

Faculty reported little familiarity with some of the major works and concepts 
believed to be integral to understanding the issues and development of the diverse 
populations being addressed. Faculty also reported being less than knowledgeable 
about the needs, developmental issues, and unique histories and contributions of 
some of these same diverse populations. Examination of the individual items in 
the Knowledge scale revealed that faculty tended to have higher levels of 
knowledge on topics and issues related to women than those addressing students 
or people of color; similarly, their knowledge scores were higher for people of 
color than for gays, lesbians, and bisexuals. (p. 283) 
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Talbot and Kocarek found similar patterns with respect to comfort and skills, but the 

scores in these two scales were higher than were those for knowledge. 

While there has been some research done on the intentions, knowledge, comfort, 

and skills of faculty with respect to multiculturalism, "there has been little published 

research on the quantity or quality of diversity education and training that is taking place 

n college student affairs graduate programs" (Talbot, 1996, p. 164). Flowers and Howard-

Hamilton (2002) extend the point. 

Achieving programmatic and curricular goals related to diversity often are 
complicated because there has been limited discussion and research regarding 
how student affairs programs can become more sensitive to the needs of diverse 
student populations and attract more students of color in student affairs graduate 
programs, (p. 11) 

One notable contribution to research in this area is Talbot's (1996) qualitative 

study of master's degree students' perceptions of the treatment of diversity issues in their 

graduate preparation programs. Talbot's study grew out of "conversations with faculty 

and graduate students during the 1991 American College Personnel Association (ACPA) 

conference" which "suggested that diversity was not being addressed in programs across 

the country" (p. 164). Talbot conducted a mixed-methods study of students in the 8 

largest student affairs graduate preparation programs as measured by enrollments. She 

asked students to complete two written survey instruments and then followed-up with a 

subset of the respondents in semi-structured telephone interviews. The Diversity Survey 

included a Knowledge Scale, Skill Section, Comfort Scale, and Behavior Section. 

According to Talbot, the students' Knowledge scale responses indicated that 

students had less than a general knowledge of specific content areas and topics 
regarding women, people of color, and gays, lesbians, or bisexuals. This also 
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indicated that students reported being less than knowledgeable about the needs, 
developmental issues, and unique histories and contributions of these same 
diverse populations, (p. 171) 

Answers in the Skill Section revealed that 

respondents felt more capable of identifying "isms" on an individual level than on 
an institutional level. Respondents rated their skill level with issues regarding 
women higher than their skill level with issues regarding people of color; they 
rate their skill level with issues regarding gays, lesbians, and bisexuals lower than 
the other two populations addressed, (p. 171) 

Comfort Scale mean scores were above the midpoint, suggesting the students were 

relatively comfortable living, learning, and working with persons not like themselves. 

Answers in the Behavior Section showed just over a third of the students had taken 

courses on developmental issues of people of color, just below that of people having 

taken courses on developmental issues but well above that for people having taken 

courses on lesbian, gay, or bisexual people. The answers to questions about the students' 

reading outside of class reflected a similar pattern, though the percentages of students 

reporting having read books on diversity were higher than those for students having taken 

classes centered on diversity (nearly two thirds having read a book about people of 

color). 

Talbot (1996) also had students take the Curricula and Training Survey. "While 

78.2% of the students indicated that "diversity training" was very important to them 

individually, only 50.2% stated that diversity was mentioned in their admissions 

interview or communications before entering their programs. Only 31.5% of the students 

received indications that diversity was a priority or emphasis in the program. Taking 

courses which focused primarily on the needs or issues of divers populations was 
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encouraged by their programs according to 66.4% of the sample. However, only 30.8% 

of the students believed that these types of courses were required by their programs. 

Finally, when asked to rate the overall level of "diversity training" being provided in their 

graduate programs, 6.9% rated their program very low, 14.3% low, 40.5% moderate, 

28.4% high, and 5.0% very high. 

Talbot (1996) then conducted semi-structured interviews with 3 students from 

each of the eight programs. 

Without exception, students interviewed felt that the student development theory 
course addressed issues of diversity.. ..The place where many students felt they 
received the most diversity education or training was in their assistantships, 
especially those who worked in residence life. ...Many of the students interviewed 
defined their exposure to diversity narrowly - usually diversity only included 
women, African-Americans, and adult learners. Rarely were other ethnic minority 
groups and gay, lesbian, and bisexual students addressed.. ..Finally, the students 
interviewed indicated that discussions about diversity in classes were more 
student-instigated than faculty-generated, (p. 174) 

Talbot goes on to point possible effects of this narrow exposure to diversity in the 

students' graduate preparation programs. 

Their [students'] comfort and knowledge with people of color seemed to be 
limited to African-Americans; most students indicated that issues regarding 
Asian-Americans, Hispanics/Latinos, and Native Americans were not addressed 
in their programs. One hypothesis is that these trends may be directly related to 
the lack of diversity present in the faculty and student in these programs, (p. 176) 

Talbot does note differences in sophistication and differentiation between first year and 

advanced students (p. 175) in their responses. 

It is interesting to compare the findings of the study by Blackhurst and Hubbard 

(1997) on student affairs graduate programs' curricular emphasis on women with those of 

Talbot (1996). 
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Despite the variation among programs, the results suggest that most [college 
student development] programs attempt to include scholarship on women by 
infusing it throughout the curriculum rather than by requiring students to take a 
course focusing exclusively on women""(pp. 457-458). While less than one third 
of programs had elective courses on women, over students in over 80% of the 
programs surveyed "had been exposed to scholarship on women's development, 
(p. 458) 

Flowers and Howard-Hamilton (2002) point out that "a casual observation of 

student affairs preparation programs reveals that student affairs graduate preparation 

programs do not reflect the multicultural diversity of many of today's college campuses" 

(p. 119). This is particularly troubling in light of Talbot's (1996) finding that "students in 

programs with the least diverse student body felt the least level of comfort with issues of 

diversity and also reported having the least amount of diversity addressed in their 

graduate curriculum" (p. 176). 

Keim's (1991a) study of the demographics of student affairs graduate preparation 

program faculty does not include discussion of ethnicity. Evans and Williams (1998), in 

summarizing data from later studies by Keim and Graham (1994) and Williams and 

Evans (1995), found that only 13% of faculty members in graduate preparation programs 

are members of ethnic minorities, and they found no Native Americans among the faculty 

in these programs. 

Turrentine and Conley (2001) report that just under 23% of the students enrolled 

in student affairs graduate preparation masters' programs are members of ethnic 

minorities, and Native Americans make up less than .5% of the students enrolled in these 

programs. 

The findings of this study suggest that the representation of African American, 
Hispanic, Asian American, and American Indian professionals in student affairs 
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will not match the representation of these groups in the undergraduate student 
body.. .This fact challenges student affairs administrators in their efforts to 
provide positive and appropriate role models within the profession with whom all 
students can identify, and to provide programs and services that adequately 
represent the diverse voices of campus, (p. 98) 

Talbot and Kocarek (1997, pp. 284-285) extend the discussion of structural 

diversity in student affairs graduate preparation programs from the students enrolled in 

those programs to the faculty teaching in them. 

In general, student affairs graduate programs are filled by White women 
[students] who report being heterosexual and who have very limited experience 
interaction with others (Talbot, 1996). These students are being taught by White 
men and women who are a product of White neighborhoods and White 
institutions of higher education, (pp. 284-285). 

Woodard and Komives (1990) have also identified the need and opportunity for student 

affairs to diversify the faculty in graduate preparation programs. 

Professional Associations 

Nuss (2000), citing the American Society of Association Executives, notes that 

professional associations "promulgate standards of professional preparation and practice" 

(p. 496) and that one of the reasons professionals join associations is for the "chance to 

test professional competencies" (p. 498). Schrank and Young (1987) observe. 

Professional education seems to be the primary purpose of ACPA and 
NASPA. ...In addition to their professional education purposes, the professional 
associations must identify current needs of the profession and its members. It 
must set standards and influence working conditions for the profession, both 
formally and infonnally. The professional association promulgates knowledge 
through its newsletters, journals, programs, workshops, and conferences. It 
promotes opportunities for professional development and enhances professional 
consciousness of student affairs among practitioners and among the general 
public, (p. 65) 
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According to Hunter and Beeler, "Professional associations affiliated with student affairs 

are in the powerful position to link student affairs workers who vary in terms of seniority, 

functional areas, institutional settings, or geography" (1991, pp. 117-118). 

Schrank and Young (1987) assert, "Professional associations can individually (or, 

more ideally, collectively) affect the success of professional education [on] individual 

campuses, in states, in regions, at the national level" (p. 64). Vander Putien and Strom 

(2001) describe national professional conferences as 

an integral component of the research and academic universe (Mandiwalla & 
Hovay, 1999). This is equally true for higher education practitioners who work in 
a variety of areas that range from undergraduate new student orientation programs 
through academic and career advising to graduate school services. 

Moore and Neuberger (1998), however, offer a cautionary note regarding the quality of 

the education provided by student affairs professional associations. "Associations have 

provided important continuing professional education both to the membership and to 

higher education in general. Depending on the issue, however, the quality, timeliness and 

relevance of their response has varied" (p. 71). Hirt and Creamer (1998) relate that the 

educational activities of associations can lead to stress on the part of practitioners. 

They bombard members with literature and research journals which describe 
emerging theory, current rends, and issues confronting their respective 
constituencies. Finding the time to read, digest, and operationalize so much 
information, however, is another matter for most practitioners. For many the daily 
deluge of literature serves as a reminder of what they do not know and do not 
have time to leam. (pp. 56-57) 

In addition to the role associations play in shaping and providing professional 

education, Moore and Neuberger (1998) report, 

Professional associations strive to remain current with [societal influences and 
institutional issues facing student affairs practitioners] and develop responses in a 
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timely fashion. ..The more critical the issue is to the survival of the institutional or 
individual member, the more important the role of the pro fessional association 
becomes in responding to the member, (p. 65) 

Based on statements by the associations, student affairs professional associations have 

identified diversity as a societal influence and institutional issue facing student affairs 

practitioners. Several associations have developed lists of expected competencies for new 

student affairs professionals that include competencies as facilitator of multicultural 

environments and as a change agent (Evans and Williams, 1998). Cheatham, Reynolds, 

and Pope (1997) report, "Woven into the core values of the American College Personnel 

Association is a strong commitment to multiculturalism, inclusiveness, and human 

dignity" (p. 62). They argue that ACP.A can fill the void in the area of knowledge and 

practice regarding diversity and pluralism. In addition, NASPA's (1987) A Perspective 

on Student Affairs, one of the association's core documents, addresses the importance of 

understanding each student as unique and of actively opposing bigotry. 

Nuss (1996) notes. 

Racial barriers and discrimination prevented the full participation of minorities in 
these [student affairs] professional associations....Over time, the other [non-
ethnically based] student affairs professional associations became more accepting 
of minorities. Not until 1976, however did an African American, Anne Pruitt, 
become president of ACPA, and not until 1985 was an African American, Bob 
Leach, elected to serve as NASPA president, (pp. 30-31) 

According to Moore and Neuberger (1998), "diversity in membership and programs" is 

now an expressed priority for student affairs professional associations. 

Figure 1, which displays the membership of both ACPA and NASPA, describes in 

part the feminization of the student affairs profession (McEwen, Williams, and Engstrom, 
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1991). The majority of members in both associations are female, with the proportional 

representation of women in the associations being greater in ACPA than it is in NASPA. 

Figure 1: ACPA and NASPA Membership by Gender 
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The membership of both associations is also predominately White (see Figure 2). 

African Americans and Hispanic Americans are the second and third most represented 

ethnic group in each association, and Native Americans arc the least represented minority 

group in both associations (see Figure 3). Native Americans make up just over .5% of the 

combined membership of ACPA and NASPA with the two associations reporting 2 and 

92 Native American members respectively. Some caution must be taken, however, with 
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respect to the information regarding ethnic participation in ACPA and NASPA given that 

both associations have significant percentages of non-responses regarding ethnicity in 

their membership data. 

Figure 2: ACPA and NASPA Membership White, Of Color, and Not Answered 
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Figure 3: A CPA and NASPA Membership by Ethnicity 
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Both ACPA and NASPA have had Native American groups as part of their 

organizational structures. The Native American Network, one of four ethnic minority 

networks that are part of ACPA's Standing Committee on Multicultural Affairs, has 

existed for more than a decade. It has as its mission bringing together "professionals 

interested in the promotion and recognition of Native American issues in higher 

education. NAN is particularly interested in creating partnerships with Tribal Colleges 
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throughout the United States" (Standing Committee for Multicultural Affairs, 2003). 

NASPA recently formed a Native American Concerns group at the same time it created 

three other ethnic minority concerns groups, but the Native American concerns group is 

not currently listed as an active organizational structure within NASPA. 

First Professional Positions 

Barr (1990) describes the first professional experience as crucial for new student 

affairs professionals. Winston (1990) adds to the discussion of the new professional 

experience by observing that "how well new professionals gain theoretical and practical 

confidence and competence determines, in large measure, how successful they will 

ultimately be in the field" (p. 52). 

Komives (1998) relates, "There is no doubt that the first few years of entry into 

professional work are times of intense continued learning and socialization" (p. 193). 

Hunter and Beeler (1991, p. 117) report new professionals may "feel isolated and anxious 

as they struggle to make sense of their work places." Hirt and Creamer (1998) discuss 

attrition in student affairs and note that "the organizational structure and culture of the 

profession at the entry-level essentially constrains future lateral mobility" (p. 49). Hunter 

and Beeler (1991, p. 108) note role of professional associations in providing continuing 

education programs that provide "guidance and support." 

Kretovics' (2002) study of competencies that employers seek in new student 

affairs professionals identifies personal commitment to diversity among the five most 

sought after. "The growing and complex multicultural dynamics of many institutions 

necessitate that student affairs professionals not only be prepared to address multicultural 



issues but also acquire the skills necessary to work effectively with culturally diverse 

populations (Ebbers & Henry, 1990; Wright, 1987)" (Kretovic, 2002, p. 266). None the 

less. Pope and Reynolds (1997) report many student affairs graduate students and 

professionals may be poorly prepared in this regard. McEwen and Roper cite the work of 

numerous scholars (Ebbers & Henry, 1990; Hoover, 1994; Hughes, 1987; Jones, 1987, 

1990; McEwen & Roper, 1989,1994b; Parker, 1998; and Talbot, 1992) in asserting the 

failure of graduate preparation programs to provide "necessary or sufficient information 

for student affairs practitioners to be well equipped for multicultural environments 

(1994a, p 46)." 

Freeman, Nuss, and Barr (1993) state diversity of student affairs staff has 

potential benefits for students. Jones, Terrell, and Duggar (1991), Cheatham, Reynolds, 

and Pope (1997), Rapp (1997), and Sagaria and Johnsrud (1991) are among those who 

have addressed the underrepresentation of ethnic minorities within the student affairs 

profession. While it may be the case that some progress has been made in increasing 

minority participation in the past decade. Young (1987b, p. 10) observes there is so little 

research in the area that "it is impossible to characterize the career status of minorities" in 

student affairs. Jones, Terrell, and Duggar (1991) and Sagaria and Johnsrud (1991) lay 

responsibility for increasing the number of student affairs professionals who are members 

of ethnic minorities squarely on the desk of senior student affairs officers. On the other 

hand, Turrentine and Conley (2001) stress the role of graduate preparation programs in 

recruiting and graduating ethnic minority students as a means of increasing minority 

participation in the profession. 
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Interaction Between the Socialization Environments 

The three socializing environments of the student affairs profession do not act in 

discrete and heuristic fashion. They overlap one another and impact on one another in a 

variety of ways. 

Brown (1991) observes, "Many faculty in student development and student 

services preparation programs are fomier practitioners themselves" (pp. 131-132). The 

interaction of the three environments is not simply a function of the interrelationship 

between faculty and professional. Komives (1998) discusses the ways in which the 

students play a role as well. 

Preparation programs in higher education and student affairs are unique among all 
campus graduate programs. No other graduate fields prepare professionals whose 
sole objects is to work in the very environment in which their graduate education 
occurs - on a college campus. The whole environment truly becomes a learning 
laboratory for these graduate students. This uniqueness provides an opportunity 
and an obligation for a dynamic reciprocity between preparation programs and 
practice. Indeed, successful preparation and effective practice depend on it. (p. 
177) 

The professional associations are interrelated to both graduate programs and 

professional practice as well. Sclirank and Young (1987) assert, "Associations determine 

the educational standards of professions" (p. 61). Hunter and Beeler (1991, p. 117) report 

that new professionals may "feel isolated and anxious as they struggle to make sense of 

their work places" and professional associations can help new professionals address these 

feelings through continuing professional development. 

Komives suggests, "Perhaps one of the strongest linkages is that faculty of student 

affairs programs and campus-based practitioners identify with the same set of 

professional associations. Faculty attend, present programs, and hold leadership roles in 
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generalist national associations like NASPA and ACPA" (1998, p. 195). The 

interrelationship is not unidirectional. Moore and Neuberger (1998) state, "In the past, 

professional associations have relied on academic preparation program faculty and 

current members to recruit new members" (p. 75). According to Komives (1998) 

New professionals are the life blood of many professional associations. NASPA 
and ACPA have welcomed new professional as student members and encouraged 
their involvement through committees that focus on needs as members and 
specific needs at annual conventions. The graduate program receptions are well 
attended "family reunions" where current and former faculty interact with alums 
and friends of those programs, (pp. 195-196) 

Summary 

The literature review conducted as part of this research project had two 

overarching foci. The first of these was a focus Native Americans in higher education. 

The second was the student affairs profession and its professional socialization process. 

Native Americans in Higher Education 

The mainstream literature in higher education and student affairs is largely silent 

with respect to Native Americans. Most, but not all, of what has been written related to 

Native American experiences in higher education appears in the less prestigious 

publication arenas. The literature available describes the history of Native Americans' 

relationship with and involvement higher education in the United States as a history of 

oppression, assimilation, underrepresentation, and unfulfilled aspirations. 

While both the number of Native American students enrolled in higher education 

and the percentage of Native Americans as a proportion of total higher education 

enrollments have risen over the past quarter of a century. Native Americans continue to 

be overrepresented in the enrollments at the less prestigious levels of higher education 
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and underrepresented in the more prestigious levels. Further, Native Americans continue 

to be underrepresented among degree recipients at all levels. Among the explanatory 

variables for low Native American retention rates explored in the literature are low high 

school graduation rates, feelings of isolation, cultural barriers and pressures, financial 

issues, lack of academic preparation and skills, lack of institutional support, and 

perceived racism. Despite criticisms of Tinto's model of students, it remains a primary (if 

not the primary) model in the literature on Native American persistence as it does for the 

larger body of literature on student persistence in higher education. More recently work 

has emerged that brings the Native American voice and indigenous-based models to the 

issue of Native American student retention in higher education. Student support services 

and supportive faculty have been identified as important resources for promoting 

persistence to graduation by students who are Native American. 

Student Affairs Profession 

The literature on student affairs includes description and definition of the field, 

historical information about the development of the field, debate as to whether or not the 

field qualifies as a profession, discussion of the core values of the field, and discussion of 

the role that student affairs may play in advancing diversity and muUiculturalism on 

college campuses. 

The student affairs literature describes the field as being increasingly feminized, 

but it also notes the underrepresentation in the profession of members of ethnic 

minorities. None of the literature in the field specifically addresses Native American 

enrollment in student affairs graduate preparation programs, but the literature does 
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provide evidence that Native Americans are underrepresented among the membership of 

the two major professional associations. 

The literature also includes description and discussion of the student affairs 

professional socialization process. Three environments are identified as being central to 

that process: graduate preparation programs, professional associations, and first 

professional experiences. Consistent with the broader body of literature on professional 

socialization, the literature on the professional socialization of student affairs addresses 

the role of these three interrelated and interacting environments in conveying the core 

values and knowledge of the student affairs profession. Among the core values and core 

knowledge addressed are the values and knowledge related to diversity and 

multiculturalism. A number of scholars have identified a need for greater attention to the 

issues of diversity and multiculturalism in each of these three environments. 

This study addresses the nexus between Native Americans in higher education 

and the student affairs profession, focusing specifically on the impact the professional 

socialization process may have on the social construction of Native Americans by student 

affairs professionals. The next chapter will describe the methodology employed in 

undertaking the exploration of this phenomenon. 



CHAPTER 3: METHODOLOGY 

My purpose in this study was the exploration of four research questions focused 

on the phenomenon of the social construction of Native Americans by new student affairs 

professionals and the role the set of three primary professional socialization process 

environments in student affairs plays in that social construction. The methodology 

employed in the study will be discussed in this chapter. First, the rationale for choosing to 

employ qualitative methods will be provided. Discussion of the extent to which 

qualitative research methods have been used in student affairs-related studies and the 

appropriateness of employing such methods in student affairs-related studies such as this 

one will also be discussed. Next the chapter will address the issue of the culturally 

situated researcher in qualitative studies, and my own cultural lenses will be 

acknowledged. The chapter will then turn to an explication of the critical postmodernist 

and constructionist research paradigms 1 employed in this study. There will be discussion 

of the ways in which an effort has been made to bridge theoretical and tactical issues in 

the conduct of this research project. Data sources and sampling issues will also be 

addressed. A description of the generation of data for this study follows. Next, my 

decision to employ triangulation and "soft-nosed techniques" (Miles & Hubemian, 1984, 

p. 19) will be reviewed. The inductive method employed in analysis will then be 

discussed, and the chapter will close with an articulation of the standards by which I 

judged my work in this study. 



73 

Qualitative Methods 

Consistent w^ith its focus on a social phenomenon (the social construction of 

Native Americans by student affairs professionals) and the impact of a complex social 

process (the student affairs professional socialization process) on that phenomenon, I 

chose to employ qualitative methods to conduct this study (Strauss & Corbin, 1990). The 

work of several prominent scholars provides support for this choice. Denzin and Lincoln 

(1994) describe qualitative research as employing a multimethod focus and interpretive, 

naturalistic approach in an effort to better understand or interpret phenomenon and 

meaning making. Similarly, Mason (1996, p. 4) notes that qualitative research is 

grounded in a philosophy which is broadly "interpretivist" in the sense it is 
concerned with how the social world is interpreted, understood, experienced, or 
produced. ..[is] based on methods of data generation which are flexible and 
sensitive to the social context in which data are produced.. .[is] based on methods 
of analysis and explanation building which involve understanding of complexity, 
detail and context. 

Bogdan and Biklin (1982) also support the use of qualitative methods in 

phenomenological research seeking to develop understanding of a social process. 

Use of Qualitative Methods in Student Affairs Research 

In 1991, Kuh noted an apparent incongruity between student affairs' core belief 

that each person is unique and the predominance of positivist inquiry in student affairs 

research and publications. He challenged student affairs researchers to "acknowledge 

some of the limitations of conventional research, and to embrace interpretive forms of 

inquiry that hold promise for richer understandings of students and student affairs work." 

(p. 56) and specifically discussed the potential of qualitative methods to "identify policies 

and practices and properties of the institutional culture that alienate students of color and 
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other underrepresented groups" (p. 69). Others subsequently endorsed a qualitative 

approach in research on student affairs issues (Bloland, 1992b; Manning, 1992a), and the 

use of qualitative methods in student affairs research became much more common and 

accepted in the intervening decade (Broido and Manning, 2002). Among the benefits of 

the emergence of this methodology in the field has been more studies "that attempt to 

describe and explain the complexity and diversity among our students and institutions" 

(Jones, Arminio, Broido, & Torres, 2002, p. 431). 

Qualitative methods can be helpful in exploring situations about which little is 

known as well as in exploring situations in which a great deal is known (Strauss & 

Corbin, 1990). While both the student affairs profession and its socialization process have 

been the subject of previous research, the professional literature reflects a complete lack 

of attention to the socially constructed meaning of Native Americans by student affairs 

professionals. 

The Multiculturally Situated Qualitative Researcher 

"The blessing and burden of qualitative research is that the depth of understanding 

this approach is intended to unearth also carries with it a significant responsibility to tell 

the stories of those with whom researchers come into contact in the most respectful way 

possible" (Jones, 2000, p. 461). What skills and qualities are required to responsibly and 

respectfully honor the blessing and carry the burden? Strauss and Corbin (1990) list the 

ability to critically analyze situations, the ability to recognize and avoid bias, and 

theoretical and social sensitivity. They note theoretical sensitivity refers to a personal 

quality of the researcher and identify literature, professional experience, personal 



experience, and the analytic process itself as sources of theoretical sensitivity. Among the 

qualities to be considered are the class, race, gender, and ethnicity of the research as they 

"shape the process of inquiry, making research a multicultural process" (Denzin & 

Lincoln, 1994, p. 11). 

I approached this research project as a White, European, middle class male. My 

identity has also been shaped by my experience as a person socialized through years of 

higher education in the United States, including experiences as both a masters and 

doctoral student studying student affairs and the field of higher education. My identity 

has also been shaped through more than twenty years experience as a student affairs 

professional, including active involvement in the profession's associations. 

This multifaceted multicultural identity contributes to my worldview. There is no 

doubt my identity affected what data was shared with me, the ways in which data was 

conveyed to me, the ways in which I received data, and the meaning that I constructed 

from the data during the course of exploring the four research questions. I have attempted 

throughout the research project to be mindful that my research was not only "working the 

hyphen" (Fine, 1994, p. 72) between self and other but also was being conducted in a 

way that flew in the face of the positivists' cherished "double splitting" (Fine, 1994, p. 

78) of researcher from elite informant while observing the split between the informant 

and other, in short, from beginning to end, I approached this research as a multiculturally 

situated researcher (Denzin & Lincoln, 1994) and mindful of both the attendant privileges 

and challenges for the research. 
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I first became interested in Native American issues in higher education as a result 

of my experiences during a trip to South Dakota undertaken to learn more about Lakota 

spiritual beliefs, one of several belief systems 1 explored as part of developing a personal 

spiritual framework. 1 began the trip with a romanticized notion of Native Americans, 

and during the trip I was struck by the economic hardship and harsh racism confronting 

Native people. I returned from the trip with the idea that the solution to the observed 

problems was simply to help more Native Americans go to college, an experience that 

had powerfully and positively impacted on my life. With that in mind, I chose to 

undertake doctoral studies in a state with a significant Native American population 

because I believed it would offer me the best opportunity to learn how to get more Native 

Americans to go to college and how I could help keep them in school through graduation. 

Fortunately, during my studies, I quickly came to have an appreciation for other 

perspectives on the role and value of higher education. I also had the opportunity to 

develop rich and meaningful relationships with Native American colleagues and friends. 

Through these experiences and relationships I was able to recognize my initial 

construction of a solution as a paternalistic product of my socialization in higher 

education and in student affairs, and I challenged myself to move beyond a deeply rooted 

left-leaning functionalist perspective in exploring and helping to address issues in higher 

education, including Native American issues in higher education. 

Research Paradigm 

Denzin and Lincoln observe, "The gendered, multiculturally situated researcher 

approaches the world with a set of ideas, a framework (theory, ontology) that specifies a 
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set of questions (epistemology) that are then examined (methodology, analysis) in 

specific ways" (1994, p. 11). Guba and Lincoln (1994) use the term "paradigm" to 

describe this "set ofbasic beliefs (or metaphysics) that deals with ultimate or first 

principles" (p. 107). The researcher's framework is a reflection of both their 

multiculturally situated life experience and of their own paradigm, which is based on 

their ontological, epistemological, and methodological assumptions. As Jones (2000, p. 

461) notes, "Theoretical and methodological decisions reflect who we are as researchers, 

and influence the way "the word" is written and how a story is ultimately told and retold 

through qualitative research." 

I employed two compatible and complimentary research paradigms in conducting 

this study. The first of these was the critical postmodernist paradigm, and the second was 

the constructivist tradition. 

Critical Postmodernist Paradigm 

I approached this project from a critical postmodernist theoretical perspective. 

Consistent with that perspective, I employed an historical realist ontology, a subjectivist 

epistemology, and a dialogic and dialectic methodology (Guba & Lincoln, 1994). While 

the reality of the role of professions and higlier education may have at one time been a 

matter of social construction, it is arguably the case that over the course of the twentieth 

century the two been swaddled in the rhetoric of equality and opportunity while at the 

same time having played an important role preserving and protecting the interests of the 

middle and upper class Euroamerican majority. With this as my ontological foundation, I 

approached the research understanding that this reality of professions and higher 
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education would significantly shape my activities as researcher and the activities of those 

professionals participating in the research as we are all both products and producers of 

the systems of profession and higher education. Throughout the exploration of the four 

research questions, I engaged myself in an ongoing dialectic consideration of the data 

being generated and the meaning that I was construction from that data. 

Constructivist Tradition 

I also drew from the constructivist tradition in my view of theory and practice. 

"From a constructivist perspective, theory and practice inform one another in a mutually 

shaping manner. Neither precedes nor follows the other in a consistent one-way manner. 

Knowledge is generated by less experienced students or more experienced teachers is 

equally valid and jointly constructed" (Broido & Manning, 2002, p. 436). This 

description of the relationship between theory and practice is compatible with the critical 

perspective on that relationship. Tiemey (1992b) explains, "A critical approach does not 

assume that theoreticians develop theory and managers implement practices. Theory is 

implicit in all activity, whether or not agents are aware of it" (p. 35). 

The constructivist epistemology differs from the subjectivist in that "the 

constructivist perspective, based largely on the research of Piaget (1954) and Vygotsky 

(1978), suggests that knowledge does not and cannot produce representations of an 

independent reality, but instead is rooted in the perspective of the knower" (Davis, 2000, 

p. 510). While the subjectivist and constructivist perspective do differ, Guba and Lincoln 

(1994, p. 116) note that proponents of both "would probably agree that critical theory 

[with its subjectivist epistemology] and constructivism are commensurable." 
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Bridging the Theoretical and Tactical 

It is important at this juncture between the discussion of the theoretical elements 

of this project's framework and the discussion of its more tactical elements to address 

several salient transitional points. First, consistent with Jancsick's advice (1994, p. 213), 

this project benefited from my experience conducting a pilot study during the Fall 2001. 

It further benefited from subsequent presentation and discussion of the findings from the 

pilot study at three conferences to primarily Native American audiences and from 

discussion with numerous colleagues before and during this research project, an extended 

form of member checking with Native people. Second, tliroughout both the pilot study 

and this research project, I conceived of the work as generating rather than collecting 

data and generating rather than revealing meaning. This conception corresponds with my 

belief that, as a multiculturally situated qualitative researcher working from a 

predetermined paradigm and immersed in a complex social phenomenon, I am engaged 

in "actively constructing knowledge about the world according to certain principles and 

using certain methods from [my] epistemological position" (Mason 1996, p. 36). Finally, 

I have viewed the research project as an evolving exploratory enterprise. Support for this 

position is drawn from Jones (2000), who writes, 

Because of the emergent nature of qualitative research, these research decisions 
are never set in stone, but provide the initial framework for conducting the study. 
All research decisions must be seen as flexible and responsive to unanticipated 
conditions and nuances of the research process; therefore decisions may be seen 
as tentative, (pp. 463-464) 

Third, the research design was altered significantly early in the course of 

recruiting participants for the study. The original research design for the project was a 
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multiple-site study in which new student affairs professionals working in three student 

affairs units common to each of three universities would be interviewed along with their 

supervisors and the senior student affairs officers at the three institutions. The design was 

altered after it became apparent that it would not be possible within the time available to 

recruit a sufficient number of interview participants at the sites originally identified. The 

difficulty in recruiting interview participants was due in part to restrictions placed on the 

recruitment process by the institutional review board at my institution. That body limited 

recruitment of participants to a message distributed using general electronic mailing lists 

within the sites' student affairs divisions, as opposed to being able to send the message to 

individual professionals in those divisions. The difficulty may also be a reflection of a 

lack of interest or a sense of caution on the part of the student affairs professionals at 

these sites to participate in a research study on an issue related to their construction of 

diversity and multiculturalism (the recruitment message did not identify the social 

construction of Native Americans as the central topic in order to limit the possibility of 

biasing participation or responses of participants). The research design was changed to a 

modified case study approach with greater depth in the number of interviews conducted 

at a primary site and with additional data being generated at two secondary sites. Data 

generated at the secondary sites were used in supporting or challenging data generated at 

the primary site. The data generated from interviews at the secondary sites proved to be 

nearly identical of that from the primary site in all respects. This additional data included 

interviews with 5 new professionals, 1 supervisor, and 1 senior student affairs officer. 
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Sources of Data 

Among the first decisions made during the research project was the choice of 

sources of data. Russell and Stage (1992, p. 124) observe that "regardless of 

philosophical or epistemological perspective a researcher adopts, multiple sources of data 

collection can be used to optimize what is learned." Given that the four questions 

explored in the study focus on the social construction of Native Americans by new 

student affairs professionals and the impact of the field's professional socialization 

process on the construction of that meaning, I identified four sources of data: graduate 

preparation program web sites as a source of data for understanding the graduate 

preparation programs, professional association conference programs (as captured in 

conference brochures) and journals as sources of data for understanding professional 

associations, and student affairs professionals as the source for understanding the range 

of professional socialization experiences. 

Sampling the Sources of Data 

Purposive sampling (Glaser & Straus, 1967) was employed in identifying specific 

graduate preparation programs, professional associations, and student affairs 

professionals included in the study. Miles and Huberman (1984, p. 36) report, 

"qualitative samples tend to be more purposive than random, partly because the initial 

definition of the universe is more limited.. .and partly because social processes have a 

logic and cohercncc that random sampling of events or treatments usually reduce to 

uninterpretable sawdust." My approach also incorporated maximum variety sampling. 
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Janesick (1994), describes maximum variety sampling as "deliberately selecting a 

heterogeneous sample and observing commonalties in their experiences" (p. 229). 

With respect to student affairs graduate preparation programs, I intended to use as 

a sample the population of all the student affairs preparation programs attended by the 

student affairs professionals participating in interviews as part of the study. The interview 

participants reported attending 13 separate graduate preparation programs, but one of the 

13 was closed subsequent to the individual's graduation. Hence, 12 graduate preparation 

program web sites made up the sample from which data were generated as part of this 

study. 

As for professional associations, the sample included the American College 

Personnel Association (ACPA) and the National Association of Student Personnel 

Administrators (NASPA). These organizations were selected as they are the two major 

generalist professional associations within student affairs. 

As Janesick (1994, p. 228) notes, "A good informant is one who has the 

knowledge and experience the researcher requires, has the ability to reflect, is articulate, 

has the time to [participate in the study], and is willing to participate in the study (Morse, 

1986, 1991)." Given that the focus of this research study was on the social construction 

of Native Americans by student affairs professionals and the impact that the field's 

professional socialization process may have on that social construction, student affairs 

professionals were an obvious choice as informants. I identified three specific groups 

within the broader construct of student affairs professionals that could be helpful in 

exploring the phenomenon. First, I identified new non-Native student affairs 
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professionals, including females and males as well as persons of color and persons who 

are White, working in a variety of areas within student affairs other than departments 

specifically designated as Native American student services units. Drawing on the work 

of Janesick (1994) in identifying primary and secondary selection criteria, the primary 

definition new professionals included those in their first professional appointment having 

completed their graduate preparation within the past three years. The secondary definition 

included professionals employed in their first professional position who have completed 

one year of their graduate preparation program. New professionals were selected as a 

function of their proximity to being immersed in the professional socialization process 

and because they tend to occupy positions of direct contact with students. Non-Natives 

and professionals working in areas outside of designated Native American student 

services units were specified in an effort to maintain the focus on the social construction 

of Other. I specified a blend of gender and minority/majority status in order to explore 

differences between the groups in the social construction. Second, I identified as a source 

of data the direct supervisors of any new professionals who participated in the generation 

of data. The supervisory professionals were selected because they could provide an 

additional perspective on the professional socialization of the new professionals as well 

as provide greater historical perspective on any differences in socialization experiences 

between generations of student affairs professionals. Finally, I identified as a source of 

data the senior student affairs officers at the institutions of any new pro fessionals who 

participated in the generation of data. The senior student affairs officers could offer a 

third perspective on the professional socialization process of the new professionals as 
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well as provide a further exploration of any historical or generational differences in the 

student affairs professional socialization experience. 

With regard to sample size for the interviews, the mutually reinforcing standards 

of reasonable coverage suggested by Jones (2000) and redundancy suggested by Lincoln 

and Guba (as cited by Jones, 2000) served as guidelines. Interviews at the primary site 

included 18 new professionals, 6 supervisors, and 1 senior student affairs officer. An 

additional 5 new professionals, 1 supervisor, and 1 senior student affairs officer from 

secondary sites were also interviewed. Twenty-three interviews were conducted with new 

professionals, seven with supervisors, and two with senior student affairs officers. In all, 

thirty-two interviews were conducted with thirty-one student affairs professionals. One 

person was interviewed twice as they were both a new professional and a supervisor of a 

new professional interviewed as part of the study. 

Miles and Huberman (1984) remind the qualitative researcher that sampling also 

includes the sampling of settings. I chose a public four-year higher education institution 

in the Southwest as the primary site. The secondary sites were also public four-year 

higher education institutions in the Southwest. The institutions were selected both as a 

matter of convenience and purpose. The institutions were convenient in as much as it 

they were accessible within the resources available for the study. The institutions were 

purposively selected in two respects. First, they have significant Native American student 

enrollments. Second, each resides in a state with a significant Native American 

population. Using best case/worst case reasoning, it was anticipated that if student affairs 

professionals anywhere were to have given significant thought or reflection to their 
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understanding of Native Americans it would be at institutions such as the one selected for 

this study. As Tierney (1994, p. 27) observes, "An institution that is a stone's throw from 

a Native American reservation.. .ought to have developed a program for all of its 

participants to understand the culture and history of the specific tribe." 

Generating Data 

Denzin and Lincoln (1994) assert, "Qualitative research, as a set of interpretive 

practices, privileges no single methodology over any other" (p. 3). They also note "the 

use of multiple methods, or triangulation, reflects an attempt to secure an in-depth 

understanding of the phenomenon in question" (p. 2). Tiemey (1992b) provides explicit 

support for the use of multiple qualitative methods in a critical study. He notes, "To attain 

understandings of how individuals make sense of the world in which they live, critical 

theorists conduct interviews, participant observations, and a multitude of other 

techniques" (p. 35). 

Triangulation 

Russell and Stage (1992) describe triangulation as being "able to capture a more 

complete, holistic, and contextual portrayal of the issue studied.. .In a sense, triangulation 

may be most useful in enriching our understanding by allowing for new or deeper 

dimensions to be visible" (p. 126). Based on the broad framework of my critical 

postmodernist perspective and the phenomena being explored in this research project, 1 

chose to employ data and method triangulation as research strategies in this study 

(Denzin as cited in Russell & Stage, 1992). 
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I chose to use document analysis of student affairs graduate program web sites as 

a means of exploring how student affairs graduate preparation programs might be 

contributing to the construction of meaning of Native Americans by student affairs 

professionals. Similarly, I chose to use document analysis of the journals and annual 

conference programs of the two major student affairs professional associations to 

understand how the professional associations might be contributing to the constniction of 

meaning of Native Americans by student affairs professionals. Finally, 1 chose to 

generate data from student affairs professionals through interviews conducted with new 

professionals, the supervisors of new professionals, and senior student affairs officers as 

the new professionals' institutions. 

My intention in selecting four sources of data and two different methods was to 

seek out and explore any convergence, inconsistency, or contradiction (Mathison, 1988; 

Russell & Stage, 1992) between them. The use of triangulation within student affairs 

research has been supported (Russell & Stage, 1992) as has been the use of interviews 

and documents to "supplement, compliment, and reinforce one another in order to obtain 

as complete a picture of the setting or phenomenon being studies as possible (Patton, 

1990)"(Whitt, 1992, p. 81). 

From Documents 

Lincoln and Cuba (1985) define a document as "any written or recorded material" 

(p. 27). Whitt (1992) comments, "documents, like other sources of qualitative data, 

enable the researcher to discover information, insights, and meanings relevant to his or 

her research purposes" (p. 80), but they "tend to be ignored in favor of more active or 
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interactive forms of qualitati ve (or verbal) data collection" (p. 79). Nonetheless, "the 

availability, accessibility, stability, and political richness of documents make them an 

important data source" (p. 89). Lincoln and Guba (as cited by Whitt, 1992, pp. 83-84) list 

several criteria for reflecting on appropriateness and credibility of a document. Among 

these are the history and source of the document; the guarantee of its authenticity; the 

degree to which its current form and content match that of the original; the author and 

her/his veracity, sources, intentions, and biases; and whether or not there are any 

additional documents that might be used to provide additional understanding. 

The graduate preparation program web sites, professional association conference 

brochures, and professional journals are public records (Guba and Lincoln, 1981) in the 

form of official and open-published documents (Scott, 1990) and constituted unsolicited 

primary sources for the study (Burgess, 1994). Hence, there was no need to obtain 

permission to use them in the study or to be concerned with issues of confidentiality of 

sources. There were also no concerns regarding authenticity, availability, or sampling. 

Caution was taken during with respect to distortion or deception (Burgess, 1994) given 

that one purpose of the web sites is marketing of the programs. 

The graduate preparation program web sites were accessed via the Internet. 

NASPA provided copies of their annual conference program brochures upon request. 

ACPA archives its conference brochures at the library of Bowling Green State 

University, and copies were obtained with the assistance of the library's staff. The final 

source of document data was the journals of the two professional associations, and those 
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journals were accessed via printed copies available through the library at the University 

of Arizona and from my own collection. 

From Interviews 

Fontana and Frey (1994, p. 361) opine that "asking questions and getting answers 

is a much harder task than it may seem at first." They observe that making skillful use of 

interviews necessitates accessing the setting, understanding the language/culture, 

deciding how to present oneself, locating an informant, gaining trust, and establishing 

rapport. Burgess (1984, p. 105), commenting on gaining trust, notes, "In addition to 

issues of gender and personal experience, a number of other overt characteristics of the 

interviewer are involved in these situations - age, social status, race and ethnicity." 

Despite the complex challenges, the potential benefits of using interviews as a 

method of generating data are significant. Davis (2000, p. 512), says, "interviewing is one 

strategy for examining and individual's construction and reconstruction of "persons, 

events, activities, organizations, feelings, motivations, claims, concerns, and other 

entities" (Lincoln & Guba, 1985, p. 268)." Writing about the use of interviewing in 

student affairs research, Kuh (1991) asserts interviews "enable the researcher to record 

the multiple meanings participants make of their experience" (p. 63). 

I chose the method of unstructured interviews, seeing the interactions as 

"conversations with a purpose" (Burgess, 1984, p. 102). Fontana and Frey (1994, p. 365) 

report, "Unstructured interviewing provides a greater breadth than the other types 

[structured or group], given its qualitative nature." The greater breadth is a result of the 

nondirective procedures employed during an unstructured interview. The interviewer first 
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introduces a broad construct for discussion and then progressively explores the aspects of 

the construct understood to be most salient to the other person participating in the 

interview within the context of the research study (Good, 1963). 

Drawing on the earlier work of Spradley, Burgess (1984, pp. 112-113) describes 

three types of questions. Descriptive questions are those that "allow informants to 

provide statements about their activities." Structural questions "attempt to find out how 

informants organize their knowledge." Finally, contrast questions "allow informants to 

discuss the meanings of situations and provide an opportunity for comparisons to take 

place between situations and events in the informants' world." In addition these three 

types of questions, I found it useful to keep in mind Good's (1963, p. 293) distinction 

between questions intended to elicit a retrospective focus and those intended to focus on 

feelings. 

All initial interviews were conducted face-to-face at a location selected by the 

person participating in the interview. I followed the advice of Burgess (1984) in selecting 

one-and-a-half hours as the optimal length for unstructured interviews. Some brief 

follow-up interviews were conducted via phone with three of the participants for the 

purposes of asking follow-up questions not addressed during the initial interviews. 

Using "Soft-Nosed" Techniques 

While Miles and Huberman describe themselves as soft-nosed logical positivists 

(Miles & Huberman, 1984, p. 19), their discussion of methods for use during the 

generation of data offered several techniques commensurable with the critical 

postmodernist framework of this study that proved helpful in recording and sifting 
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through the data generated. Specifically, during the actual generation of data 1 employed 

the techniques of codes and coding, reflective and marginal remarks, pattern coding, 

memoing, and developing propositions (Miles & Huberman, 1984). 

Analyzing Data 

The generation and analysis of data are synchronous processes. They begin in the 

conceptual stages of the research project and extend throughout its life (Miles & 

Huberman, 1984). This was certainly the case with this study as 1 engaged in ongoing 

inductive analysis of the data as it was being generated. 

Inductive Analysis 

Kuh (1991, p. 63) describes inductive analysis as an approach that "allows the 

researcher to move from specific data obtained from individuals to general 

understanding. Participants are asked to verify interpretations made by investigators, thus 

correcting and enriching investigators' interpretations of action and events" (p. 63). 

Grounded theory (Glaser and Strauss, 1967) is one model for inductive analysis, albeit 

one made complex as a result of its open-ended approach to understanding phenomena. 

Miles and Huberman (1984) argue that the use of grounded theory is appropriate when 

"exploring exotic cultures, understudied phenomena, or very complex social realties., .but 

when one is interested in some better-understood social phenomena with a familiar 

culture or subculture, a loose, highly inductive design is a waste of time" (p. 27). 

However, using the words of Miles and Huberman (1984, pp. 27-28) to describe this 

project. 

Something is known conceptually about the phenomenon, but not enough to 
house a theory. The researcher has a fairly good idea of the parts of the 
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phenomenon that are not well understood, and knows where to look for those 
things - in which setting, among which actors, within which processes or during 
what class of event. Finally, the researcher usually has some initial ideas about 
how to gather the information. 

Consequently, I chose to employ a more structured form of inductive analysis. 

Data Analysis Techniques 

Miles and Huberman (1994) also offer some useful and commensurable 

techniques that were employed during the analysis of the data. They define data analysis 

as including "three concurrent flows of activity: data reduction, data display, and 

conclusion drawing/verification" (p. 21). Data reduction "refers to the process of 

selecting, focusing, simplifying, abstracting, and transforming the "raw" data that appear 

in written-up field notes. ...Data reduction is a form of analysis that sharpens, sorts, 

focuses, discards, and organizes data in such a way that "final" conclusions can be drawn 

and verified" (p. 21). Finally, data display is "an organized assembly of information that 

permits conclusion drawing and action taking" (p. 21). Techniques I employed during 

data analysis included counting, noting patterns and themes, seeing plausibility, 

clustering, splitting variables, factoring, noting relations between variables, and checking 

for conceptual/theoretical coherence (Miles & Huberman, 1984). 

Documents 

The data generated from the graduate preparation web sites, professional 

association conference brochures, and professional journals provided an emic perspective 

on the phenomena being explored. All three may be understood as show cases for best 

practices and current scholarship in student affairs. 
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Hodder (1994, p. 394) observes, "Somehow it is assumed that words get us closer 

to minds. But as Derrida has shown, meaning does not reside in a text but in the writing 

and reading of it." Documents, unlike interviews, do not provide the researcher with 

opportunities to probe and follow-up. The reader-researcher is left with their ability to 

make meaning from patterns and themes they perceive in the text, aided in their meaning 

making process by the teclinique of content analysis. 

Manning and Callum-Wan (1994, p. 464) define content analysis as "a 

quantitatively oriented technique by which standardized measurements are applied to 

metrically defined units and these are used to characterize and compare documents 

(Berelson, 1952; Kracauer, 1993)." As Weitzer and Malaney (1991, p. 44) note, 

content analysis entails reviewing either written or verbal communication to 
thoroughly understand the text.. .Content analysis consists of reviewing 
communication content and classifying the content according to a set of 
categories. Quantification of the data derived from the process usually plays a 
major role in the analysis. 

Whitt (1992, p. 86) adds, "The process of qualitative content analysis involves 

developing rules for the analysis process.. .coding data.. .interpreting the data.. .and 

drawing conclusions about the meaning of the themes or patterns." Whitt (1992, p. 86) 

also explains that "content analysis is also used to make inferences about the causes and 

effects of the content (Holsti, 1969)." 

The unit of analysis during my review of graduate preparation program web sites 

varied by type of page. In the case of the overview content, the unit of analysis was the 

individual web page. In the case of the pages relating to the faculty or formal curriculum, 

the unit of analysis was the individual faculty member or course. The unit of analysis 
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during the review of the professional association conference brochures was the individual 

program session or event. The unit of analysis during the review of the two professional 

association journals was the individual articles. The tecliniques of noting patterns and 

counting were employed during the analysis of data generated from the three document 

sources. 

The use of these techniques was guided by decision rules (Miles and Huberman, 

1994). Among the rules developed were: 

• Data were generated from the general content of the web site, the faculty 

content of the web site, and the curriculum content of the graduate preparation 

program web sites. Data from the sites were generated from the linked portal 

forward. If the graduate program link provided first took a user to a college 

page, then the data gathering started with that page. The content of 

photographs on web pages was not included in the data. 

• Data were generated from the titles and abstracts of articles appearing in the 

journals. Editorials, brief descriptions of research or practice, and editorials 

were not included as articles. Other scholars have employed similar decision 

rules in previous studies of professional journals in student affairs (Banning, 

Ahuna, & Hughes, 2000; Lark, 1998; and Love & Yousey, 2001). 

• Data from the professional association conference brochures were generated 

from the titles and descriptions of program session and speakers. Data were 

not generated from association organizational programming (e.g.. Open 

Business Meeting or Morning Prayer), social events, or programs that were 
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identified as having been cancelled. The content of photographs was not 

included in the data. 

The analytical framework for the web sites, conference program brochures, 

and professional journals included three categories: general references to 

multiculturalism, references to specific minority, underrepresented, or 

underserved populations other than Native Americans, and specific references 

to Native Americans (or American Indians). Banning, Ahuna, and Hughes 

(2000) employ much the same framework in their analysis of the ways in 

which race and ethnicity are reflected in thirty years of the NASPA Journal. 

References to diversity, multiculturalism, social justice, access, and other 

broad terms of inclusion were counted in the general reference category. 

Table A1 (see Appendix A) presents a complete list of the specific words or 

phrases coded as general references. 

References had to be exphcit and specific with respect to a group (e.g., 

women, learning disabled, or lesbian/gay/bisexual/transgendered) to be 

counted in the specific group references category. Table A2 (see Appendix A) 

presents a complete list of the specific words or phrases coded as group 

references. 

Only explicit and specific references to Native American/American Indian 

students or to Native American/American Indian issues in higher education 

were counted in the Native American reference category. 
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• Jn instances in which there was both a general reference and a more specific 

reference, the data was coded in the more specific category. 

• In instances where there were multiple general or specific references in a 

program session title or description or in a journal title or abstract, each of the 

general or specific references was coded. 

Interviews 

The unit of analysis for the interviews was the individual student affairs 

professional. During the interviews the data being generated were analyzed using 

inductive reasoning and the constant comparative method (Glaser & Straus, 1967; Mason 

1996). The technique of "following up on surprises" (Miles and Hubennan, 1994, p. 270) 

was also used as a means for testing the validity of the data being gathered. Following the 

interviews, patterns and themes were identified (Miles & Huberman, 1994). Care was 

taken throughout the process regarding the bias that might result from study of student 

affairs professionals by a student affairs professional (Miles & Huberman, 1994, p. 263). 

Judging the Research 

Arminio and Hultgren (2000, pp. 499-500) state, "In simple terms, the essence of 

interpretive and critical research is making meaning, not verifying objective facts that one 

measure and represented by numbers." It is for this reason that qualitative scholars have 

rejected the traditional positivist standards of rigor (reliability, validity, and 

generalizeability), and have offered alternative frameworks more appropriate forjudging 

qualitative studies. I chose to draw upon the guidance of several of these scholars in 

making my own judgements about this research project. 
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Maintaining Openness and Skepticism 

Miles and Huberman (1984) note that conclusions start to be drawn early in a 

qualitative study and that a "competent researcher holds these conclusions lightly, 

maintaining openness and skepticism, but the conclusions are still there, inchoate and 

vague at first, then increasingly explicit and grounded" (p. 22). 1 have taken to heart in 

this project their caution to be on the watch for the holistic fallacy, elite bias, and going 

native. Similarly, I have employed their suggested techniques for testing findings. These 

techniques include; checking for representativeness, checking for researcher effects, 

chccking the meaning of outliers, chccking out rival explanations, looking for negative 

evidence, and getting feedback from infonnants (Miles & Huberman, 1984, pp. 230-243). 

Feedback from infonnants is sometimes referred to as member checking, and Kuh (1991, 

p. 65) calls member checks a "required step" and encourages investigators to do 

preliminary checks of accuracy of notes right after an interview. 

Trustworthiness 

Trustworthiness has been discussed by several scholars as a criteria forjudging 

qualitative studies (Lincoln & Guba, 1985; Marshall & Rossman, 1999). Kuh (1991) puts 

forward three criteria for trustworthiness. I have incorporated them into my own review 

of this project. 

The criteria for trustwortliiness includes credibility (i.e., the investigator's 
constructions are credible to the respondents), transferability (i.e., the study may 
be useful in another context), dependability (i.e., the reporting of results considers 
possible changes over time), and confirmabiJity (i.e., the data can be confirmed by 
someone other than the inquirer). (Kuh, 1991, p. 64) 
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Goodness 
Guba and Lincoln offer goodness as a way of judging qualitative research 

consistent with a critical framework. 

The appropriate criteria are historical situatedness of the inquiry (i.e., that it takes 
account of the social, political, cultural, economic, ethnic, and gender antecedents 
of the studied situation), the extent to which the study acts to erode ignorance and 
misapprehensions, and the extent to which it provides a stimulus to action, that is, 
to the transformation of the existing structure, (p. 114) 

Arminio and Hultgren (2002) add, "Goodness requires that elements of the meaning 

making process are illustrated; epistemological and theoretical foundations are linked to 

the selected methodology; and that the method of data collection and its analysis are 

clear, offering new understanding that lead to improved practice" (p. 446). 1 have aspired 

to the criteria of goodness throughout the course of this research study. 

Being Ethical 

Mason (1996, p. 29) argues, "We should be as concerned to produce an ethical 

research design as we are to produce an intellectually coherent and compelling one." I 

have striven to conduct this project in an ethical manner, both as a matter of institutional 

requirement and personal commitment. Toward that end I have followed my home 

institution's ethical guidelines and processes for assuring the ethical conduct of research 

(University of Arizona, 1995). I have also kept in mind the ethical principles of my own 

profession of student affairs; respecting autonomy, doing no harm, benefiting others, 

being just, and being faithful (Kitchener, 1985). 
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CHAPTER 4; PRESENTATION OF DATA AND FINDINGS FROM DOCUMENTS 

The data and findings generated from the document analysis conducted as part of 

the exploratory study will be presented in this chapter. Document analysis was used to 

generate data related to graduate preparation programs and professional associations, two 

of the three primary environments of the student affairs professional socialization 

process. 

The generation of data will be discussed first. The data related to the 

representation of Native Americans in those environments will then be presented. Next, 

data on the themes in the representation of Native Americans will be offered. Data related 

to the discussion of diversity multiculturalism in which the representation of Native 

Americans in higher education takes place will be presented. The chapter concludes with 

findings generated from the document data. 

Generation of Data 

The generation of data from documents will be discussed in this section. The 

generation of data from graduate preparation program webs sites will be described first, 

and description of the generation of data from the professional associations' journals and 

conference programs will follow. 

Graduate Preparation Program Web Sites 

The web sites of 12 of the graduate preparation programs attended by the student 

affairs professionals participating in interviews were reviewed using the Internet. The 

web sites were treated as documents, and the individual web pages making up each site 
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about the faculty of the program, or information about the formal curriculum of the 

program. The unit of analysis for the overview pages was the individual page. The unit of 

analysis for the faculty was the individual faculty member, and the unit of analysis for the 

curriculum pages was the individual course. The data generated from the sites included 

the nature and location of each of the multicultural references within the web sites. Data 

from each of the three types of pages at the twelve sites were coded as being a general 

reference, a specific group reference, or a Native American reference. 

The graduate preparation program web sites are public records (Cuba and 

Lincoln, 1981) in the form of official and open-published documents (Scott, 1990) and 

constituted unsolicited primary sources for the study (Burgess, 1994). Hence, there was 

no need to obtain pennission to use them in the study or to be concerned with issues of 

confidentiality of sources. There were also no concerns regarding authenticity, 

availability, or sampling. Caution was taken during with respect to distortion or deception 

(Burgess, 1994) given that one purpose of the web sites is marketing of the programs. 

Professional Association Journals and Conference Programs 

As was the case with the graduate preparation program web sites, both the journal 

articles and conference programs are public records (Cuba and Lincoln, 1981) in the form 

of official and open-published documents (Scott, 1990) and constituted unsolicited 

primary sources for the study (Burgess, 1994). Hence, there was no need to obtain 

permission to use them in the study or to be concerned with issues of confidentiality of 

sources. There were also no concerns regarding authenticity, availability, or sampling. 
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Data were generated from document analysis of the articles appearing between 

1991 and 2000 in the Journal of College Student Development (the journal of the ACPA) 

and the NASPA Journal. Data were generated from the titles and abstracts of primary 

articles. Book reports, brief research or best practices reports, and editorials were not 

included in the analysis. The data generated from the sites included the nature and 

location of each of the multicultural references within the web sites. The unit of analysis 

was individual articles. 

Data from each of the articles was coded as either being a general reference, a 

specific group reference, or a Native American reference. A further distinction was made 

between those articles in which Native Americans were merely listed but not discussed in 

any substantial way, articles in which Native Americans were discussed at least to some 

extent, and articles in which Native Americans were substantially or exclusively the 

focus. This distinction was made based upon a review of full articles in which Native 

Americans were referenced in the title or abstract. 

Data were also generated from document analysis of the annual conference 

programs of both ACPA and NASPA from 1990-1996 and 1997-2000 along with the 

conference programs of the joint 1997 ACPA/NASPA conference. Data were generated 

from the titles and abstracts of conference program sessions, including major speakers. 

Organizational meetings, social events, programs identified as having been cancelled, and 

brochure photographs were not included in the analysis. Data in the form of multicultural 

references were coded as either being a general reference, a specific group reference, or a 

Native American reference. A further distinction was made between those programs in 
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which Native Americans were mentioned and those in which Native Americans were 

substantially or exclusively the focus. This distinction was made based upon a review of 

the program abstract. The unit of analysis was individual programs. 

Representation of Native Americans 

Data generated from documents related to the representation of Native Americans 

in the graduate preparation programs and professional associations will be discussed in 

this section. The data from graduate preparation program web sites will be presented first, 

followed by the data from the journals and conference programs of the professional 

associations. 

Graduate Preparation Program Web Sites 

There were four references to Native Americans in the graduate preparation 

program web sites, slightly more than 2.5% of the total multicultural references. The 

distribution of those references was extremely skewed. Native Americans were 

referenced in only 2 of the 12 web sites reviewed, and references to Native Americans 

were completely absent from the overview pages of any of the graduate preparation 

program web sites. Native Americans were referenced in the faculty pages of a single 

program, and Native Americans were referenced in the curricular content pages of a 

second web site. Both preparation programs with web sites that included references to 

Native Americans were located at institutions with significant Native American 

enrollments in states with significant Native American populations. Both were at 

institutions at which student affairs professionals were interviewed as part of this study. 
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Professional Association Journals 

There were 13 articles with references to Native Americans in the professional 

association journal articles reviewed (see Table 6), about 1.5% of all the articles and (see 

Figure 4) and 2.7% of articles with multicultural references (see Figure 5). 

Table 6: Number ofArticles Referencing Native Americans in Journal of College Student 
Development and NASPA Journal, 1991-2000 

JCSD NASPA Journal Total 

All articles 543 302 845 

Multicultural articles 476 125 601 

Native Americans listed 2 0 2 

Native Americans discussed 6 1 7 

Native Americans substantially or 

exclusively the focus 

2 2 4 

Native American total articles 10 3 13 
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Figure 4: Articles Referencing Native Americans in Journal of College Student 
Development and NASPA Journal, 1991-2000 (as a percentage of all articles) 
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Figure 5: Articles Referencing Native Americans in Journal of College Student 
Development and NASPA Journal, 1991-2000 (as a percentage of multicultural articles) 
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Appendix B presents a complete list of the articles appearing in the two journals 

between 1991 and 2000 that referenced Native Americans. There were two years (1992, 
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1994) during which no articles referencing Native Americans appeared in either the 

Journal of College Student Development or the NASPA Journal. There were no 

references to Native Americans in the Journal of College Student Development during 

three years of the interval studied (1991, 1992, and 1995), and there were eight years 

during this interval in which there were no articles referencing Native Americans in the 

NASPA Journal (1992-1994, 1996-2000). Most of the articles referencing Native 

Americans that have appeared in either journal were published between 1997 and 1999. 

Of the articles containing references to Native Americans, 2 merely listed Native 

Americans without making any further reference to them. Another 7 of the articles briefly 

discussed Native Americans in some way, typically as one among several ethnic minority 

groups being compared in some way to White people. Only 4 of the 13 articles focused 

substantially or exclusively on Native Americans. While articles listing or briefly 

discussing Native Americans were more common in the Journal of College Student 

Development, articles focused substantially or exclusively on Native Americans were 

more common in the NASPA Journal. 

Professional Conference Programs 
There were 34 programs referencing Native Americans among the professional 

association conference programs reviewed (see Table 7), less than .6% of all programs 

and (see Figure 6) and about 1.4% of the programs with multicultural references (see 

Figure 7). 
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Table 7: Number of A CPA and NASPA National Conference Program Sessions 
Referencing Native Americans, 1990-2000 

ACPA NASPA Joint Total 

All sessions 3277 2251 552 6080 

All multicultural sessions 1533 685 183 2401 

Native Americans mentioned 9 6 0 15 

Native Americans substantially or 

exclusively the focus 

12 6 1 19 

Total Native American sessions 21 12 1 34 

Figure 6: Percentage of Program Sessions Referencing Native Americans, in A CPA and 
NASPA National Conferences, 1990-2000 (as a percentage of all programs) 

INA Total Percentage 

iNA Sub or Exc 
Percentage 

ACPA NASPA Joint Total 

Sub or Exc = Substantially or exclusively discussed (in this and all subsequent figures) 
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Figure 7: Percentage of Program Sessions Referencing Native Americans, in A CPA and 
NASPA National Conferences, 1990-2000 (as a percentage of multicultural programs) 
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Appendix C presents a complete list of programs presented at the ACPA and 

NASPA conferences between 1990 and 2000 in which Native Americans were 

referenced. At least one program referencing Native Americans was offered at cither the 

ACPA or NASPA conferences in every year during the interval being reviewed as part of 

this study. There was one year (1999) in which there were no program sessions 

referencing Native American students at the ACPA conference, and there were three 

years (1991, 1993, and 1998) in which there were no references to Native Americans in 

the program sessions at the NASPA conferences. There does not appear to be a 

discemable relationship between the appearance (or absence) of program sessions 

referencing Native Americans at the two professional associations' conferences and the 

publication of articles referencing Native Americans in their respective journals. It is 
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worth noting that the two years in which the greatest number of conference programs 

referencing Native Americans were presented (1991-1992) were the two years 

immediately following the release of the Oscar-winning film Dances With Wolves 

(Costner, Wilson, & Costner, 1990), which focused tremendous public attention on the 

history of the Lakota people in the United States. 

Of the 34 conference programs in which Native Americans were referenced, 

slightly more than half focused substantially or exclusively on Native Americans. Seven 

of the 19 conference programs focused substantially or exclusively on Native Americans 

were open roundtable discussions sponsored by ACPA's Native American Network. 

Programs referencing Native Americans and programs focusing substantially or 

exclusively on Native Americans were slightly more common at NASPA conferences 

than at either the ACPA or join ACPA/NASPA conferences. 

Themes in the Representation of Native Americans 

Data generated from documents related to the themes in the representation of 

Native Americans in the graduate preparation programs and professional associations will 

be discussed in this section. The data from graduate preparation program web sites will 

be presented first, followed by the data from the journals and conference programs of the 

professional associations. 

Graduate Preparation Program Web Sites 

The references to Native Americans in the faculty pages of the first program were 

distributed between only two faculty members. Two of the three references were to the 

faculty members' research interest in issues related to counseling Native American 
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students, and the third reference was to a journal publication on best practices in peer 

support programs for Native American young people. The single reference to Native 

Americans at the second program appeared in the curriculum pages and mentioned a 

course on Native American higher education cross-listed with another department at the 

institution. This was the only reference to Native Americans in higher education in the 

pages of any of the web sites analyzed as part of this study. 

Professional Association Journals 

Two of the articles with Native American references mentioned that the sample 

used in the study being reported included Native Americans but then failed to provide 

any further reference to Native Americans in discussing the results of the study. All four 

of the articles identified as being substantially or exclusively focused on Native 

Americans address the issue of retention of Native American students. These articles 

relied on mainstream models of student retention; none was premised on or presented an 

indigenous-based model. The balance of the articles typically make reference to Native 

Americans as one group among several ethnic minority groups who share the experience, 

environment, or phenomenon which has been studied and is being reported upon. 

Professional Association Conference Programs 

Of the 13 other conference programs focused substantially or exclusively on 

Native American students, 11 addressed retention issues either directly or indirectly (i.e., 

community building, needs of Native American students, orientation programming, and 

transition and transformation experiences). The other two of the conference programs 

addressed leadership and tribal college experiences. 
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Context of Diversity and Muiticulturalism 

The representation of Native Americans in the student affairs professional 

socialization process takes place in the broader context of the discussion of diversity and 

muiticulturalism. Data generated from documents related to the themes in that discussion 

of diversity and muiticulturalism will be presented in this section. The data from graduate 

preparation program web sites will be presented first, followed by the data from the 

journals and conference programs of the professional associations. 

Graduate Preparation Program Web Sites 

General references were more prevalent than either specific group references or 

Native Americans references on the whole and for each of the three types of web pages 

(see Figure 8). There is far greater balance between general and group references in the 

faculty pages than in the overview pages. Were it not for the effect of a single particularly 

distinctive outlier, the balance between general references and specific group references 

in curricular content pages would have been greater than was the case in the overview 

pages. These results are consistent with findings from an earlier study which used a 

similar decision matrix in analyzing the content of eighty-seven graduate preparation 

program pages (McClellan, 2001). 
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Figure 8: Distribution of Multicultural References in Graduate Preparation Program 
Web Sites by Type of Reference and Location (as a percentage of type of reference within 
each location) 
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Figure 9 displays the ten most frequently referenced multicultural terms from the 

graduate preparation program web sites. Diversity and multiculturalism were the terms 

most frequently referenced in ail three types of pages. Women were the group most often 

referenced in all three types of pages when a specific group was referenced. References 

to other specific groups (adults, Hispanic Americans, and men) are far less frequent. 

These results are similar to those from an earlier pilot study of graduate preparation 

program web sites (McClellan, 2001). The data may be reflective of faculty members' 

differing levels of comfort, knowledge, and skills regarding issues of women in higher 

education and issues of persons of color in higher education (Talbot and Kocarek, 1997). 
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Figure 9: Ten Mullicultural Terms Most Frequently Referenced in Graduate Preparation 
Program Web Sites (as a percentage of all multicultural references) 
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Two predominant themes were identified in the rhetoric of diversity and 

multiculturalism in the graduate program web sites. Both themes can be characterized as 

having a functional premise. The first of the diversity and multicultural themes in the web 

sites was the theme of social justice. It was characterized by language addressing issues 

of access, opportunity, and inclusion. The second and more prevalent theme was the 

theme of the marketplace. Its language addressed preparing students to work in diverse 

settings, and it also addressed preparing students to work in a global environment. 

Professional Association Journals 

The references to Native Americans in the two journals occurred in the context of 

the overall multicultural references in the journals. Figure 10 presents the most frequently 
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referenced multicultural terms in the Journal of College Student Development, and Figure 

11 presents the same data for the NASPA Journal. 

Figure 10: Most Frequently Referenced Multicultural Terms in the Journal of College 
Student Development, 1991-2000 (as a percentage of all multicultural references) 
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Figure 11: Most Frequently Referenced Multicultural Terms in the NASPA Journal, 
1991-2000 (as a percentage of all multicultural references) 
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Appendix D presents a list of all articles with multicultural references in either 

journal during the period being studied. Six terms were common among the list of most 

frequent multicultural references in the two journals, and each of the six terms refers to a 

specific group. Women were the most frequently mentioned group in both journals. 

African Americans appeared among the top three references in both journals. The other 

four groups common among the most frequent references in the two journals were men, 

Whites, gays, and lesbians. 

These data are similar in significant ways to data generated in several earlier 

studies. Lark (1998) found significant growth during the 1990s in the discussion of 

lesbian, gay, and bisexual issues in student affairs journals. Love and Yousey's (2001) 

exploration of the discourse in the student affairs field in the late 1990s (including the 

discourse as expressed in the journals of ACPA and NASPA) also found the issues of gay 

and lesbian students to be prominent in the discussion of multiculturalism. In addition, 

using a longitudinal approach and focusing specifically on 30-years of articles appearing 

in the NASPA Journal, Banning, Ahuna, and Hughes (2000) found, "the needs of 

Hispanic or Latino, American Indian, and Asian American students, faculty, and staff 

have received little attention" (p. 68). 

Articles in both of the associations' journals had a similar balance between 

articles focusing on individual, organizational, and individual/organizational interaction 

aspects of diversity and multiculturalism. Articles in the Journal of College Student 

Development were more likely than articles in the NASPA Journal to focus on counseling 

issues and more likely to reference an explicit theoretical framework or conceptual model 
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in the title or abstract. Still, no significant themes or theoretical perspectives emerged 

through the analysis the journal articles related to diversity or multicultural ism. 

Professional Association Conference Programs 

As with the journal articles, the references to Native Americans in the 

professional associations' conference programs occurred in the context of the overall 

multicultural references in those conference programs. As shown in Figure 12, the 

prevailing norm in the conference programs was for multicultural references to be in the 

form of references to specific groups. 

Figure 12: Group, General, and Native American References in ACPA, NASPA, and joint 
ACPA/NASPA Conferences, 1990-2000 (as percentage of multicultural references) 
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Figures 13-15 present the most frequently referenced multicultural terms in the 

ACPA, NASPA, and joint ACPA/NASPA conferences between 1990 and 2000. Where 

there were six common tenns among the most frequent multicultural references in the 
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associations' two journals, there were nine terms common to the lists of most frequently 

referenced multicultural terms for the ACPA, NASPA, and joint ACPA/NASPA 

conference programs. Women were mentioned as either the first or second most 

frequently referenced common term. The other eight most frequently referenced 

multicultural terms common to all three settings were gays, lesbians, diversity, bisexual, 

multicultural, African American, men, and disability. Whereas there were no common 

general terms between the two journals, four of the nine terms common to the conference 

programs were general terms. Appendix E presents a complete list of the two 

associations' conference programs with multicultural references between 1990 and 2000. 

Figure 13: Most Frequently Referenced Multicultural Terms in ACPA National 
Conference Programs, 1990-2000 (as a percentage of all multicultural references) 
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Figure 14: Most Frequently Referenced Multicultural Terms in NASPA National 
Conference Programs, 1990-2000 (as a percentage of all multicultural references) 
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Figures 14 and 15 exclude data from programs from the 1997 joint conference. 

Figure 15: Most Frequently Referenced Multicultural Terms in Joint ACPA/NASPA 
National Conference Programs, 1997 (as a percentage of all multicultural references) 
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While there was some overlap, the rhetoric of diversity and multiculturalism 

during the span of time reviewed as part of this study was noticeably different between 

the two associations as reflected in the conference programs. 

Two themes predominated ACPA's programs throughout the period under study. 

The first was the theme of identity and culture. The language of that theme focused on 

identity-development and the delivery of culturally appropriate services in an inclusive 

campus community. The second theme was the theme of social justice, which was 

addressed through the language of access and equity. 

On the whole, the conference programs in NASPA focused much more on 

diversity than they did on multiculturalism. Not surprisingly, NASPA conference 

brochures were the only one of the types of documents studied in which the most 

frequently mentioned multicultural term was a general term - diversity. 

The rhetoric of the NASPA conference programs regarding diversity changed 

markedly over the course of the decade. The predominant theme of discussion in the 

early 1990s was that there were changing demographic outside the walls of the 

institutions, and those different people were about to be coming to campus. It was seen as 

the responsibility of those working in student affairs to respond appropriately to the 

newcomers. The language revealed a sense of uneasiness, urgency, and stress. There was 

a clear shift in the rhetoric beginning at the 1992 NASPA conference program that 

extended into the mid-late 90s. Having survived the arrival of the newcomers relatively 

intact, the discussion turned to managing the emerging structural diversity on campus. 

The language used was about managing, planning, and reorganizing to meet the new 
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demands being placed on student affairs and higher education. In addition, it was during 

this period of time that the language of legal aspects of diversity emerged in the 

conference programs prompted by legislation related to students with disabilities and 

civil cases revolving around issues of free speech and hate speech. The discussion in the 

NASPA conference programs shifted away from diversity and towards multiculturalism 

in the late 1990s with the emergence of the marketplace theme. The language became 

focused on preparing students to learn, live, and work in the newly organized diverse 

(and increasingly global) world. 

Findings 

I generated seven findings from the document data. Those findings are presented 

in this section. 

Extent of the Representation of Native Americans 

Glancing or shallow references to Native Americans were not uncommon in the 

graduate preparation program web sites, journal articles, and conference programs 

reviewed as part of this study. Those references typically situated Native Americans as 

one minority group among several being discussed. It was not uncommon that the 

discussion took the form of describing characteristics, responses, or behaviors of students 

who are White as compared to students who are not. Detailed and focused discussion of 

Native Americans was rare. 

Impetus for Discussion of Native Americans 

References to Native Americans in the graduate preparation program web sites, 

association journals, and confcrence programs were skewed in fairly significant ways 
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with respect to location. The references in the web sites were limited to two programs in 

states with significant Native American enrollments and significant Native American 

populations. When taken on the whole, the references to Native Americans in the 

professional journals were more frequent in the ACPA's Journal of College Student 

Development during a cluster of years in the latter half of the last decade. One possible 

explanation of this is that the presence of scholarship on Native American issues in that 

journal prompted further published scholarship on those issues in that journal. Similarly, 

the heaviest concentration of conference program sessions referencing Native Americans 

occurred in the context of increased public attention regarding Native American issues. 

References to Native Americans within the graduate preparation program web sites, 

professional journals, and college conference programs appeared to be related to the 

presence, at least in some form, of Native American people. 

References to Native Americans and Faculty vs. Practitioner Control 

Native Americans were more frequently referenced in graduate program web sites 

and in professional association journals than in professional association conference 

programs. Those areas in which Native Americans were better represented (the graduate 

preparation programs and the scholarlyjournals of the professional associations) are 

areas over which faculty exert greater control. The area in which Native Americans were 

least well represented (the professional association conference programs) is more directly 

under the control of student affairs practitioners. 
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Themes in the Representation of Native Americans 

I identified the themes of retention, deficit, and application of mainstream models 

during review of the data presented in this chapter. The majority of substantial or 

exclusive references to Native Americans in the graduate preparation program web sites, 

professional journals, and conference programs reviewed as part of this study addressed 

issues of retention. The vast majority of those references had mainstream retention 

models as their foundation and also addressed retention from a deficit perspective. 

Indigenous-based models of retention and studies of Native American student success 

were lacking. 

Much is Missing from the Conversation About Native Americans 

There were no references in the graduate preparation program web sites, 

professional journals, and association conference programs to the growing population of 

Native American young people. This change in demographics within the Native 

American community may have a profound influence on Native American participation 

in higher education and Native American life in the years ahead. 

There were no references in either the graduate program web sites or the 

professional journals regarding tribal colleges. There was only one reference to tribal 

colleges among the professional associations' conference programs. The tribal college 

movement is an important force in Native American higher education and in the 

movement of Native American nations toward economic empowerment. More tribal 

colleges are offering four-year degrees, and some tribal colleges are beginning to offer 

advanced degrees (Boyer, 1997b). 
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There were no references to tribal sovereignty or to working with tribal 

governments. The construct of tribal sovereignty is at the heart of the federal 

government's responsibility for Native American education and should provide a 

framework for developing relationships between institutions of higher education and 

tribal governments (Deloria & Wildcat, 2001). 

Multicultural Themes and Perspectives 

The discussion of Native Americans in the three student affairs professional 

socialization environments was embedded within the broader discussion of diversity and 

multiculturalism within those same environments. I identified two themes in this 

discussion in the graduate preparation program web sites. They were the themes of social 

justice and the marketplace. These themes were consistently nested in a functionalist 

perspective. The language of the social justice themes included references to access, 

equity, and opportunity whereas the language of the marketplace referenced preparing 

students to be citizens, leaders, and workers in an ever-more diverse and globalized 

society. 

No significant themes or predominant theoretical perspectives emerged through 

the analysis the journal articles related to diversity or multiculturalism. This may be a 

reflection of the limitation of analysis based on the highly stylized titles and abstracts of 

journal articles. 

While no discemible themes or predominant theoretical perspectives emerged 

from the analysis of the journal articles, the analysis of the two associations' conference 

programs yielded very different results. The themes of identity and culture and social 
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justice were evident in the ACPA conference programs. This may be a remnant of the 

counseling focus embedded within ACPA for many years (Nuss, 2003). It might also be a 

reflection of the stages of personal development, professional developmental, and 

professional responsibility of the graduate students and new professionals who make up a 

greater proportion of ACPA's membership than they do of NASPA's (K. Krueger, 

personal communication, March 25, 2003). Whatever the causal variables, while the 

functionalist perspective was the prevailing norm in the conference program sessions of 

both associations, the critical multicultural perspective was more common in the ACPA 

conference programs than it was in any of the other sources of document data. 

Whereas the predominant themes that emerged from the ACPA conferencc 

programs were identity and culture and social justice, the themes that surfaced through 

analysis of the NASPA conference programs were press of newcomers, managing 

diversity, and the marketplace. The thread of management that was woven throughout 

these themes could be a result of the historical ties of NASPA to the deans of student 

affairs (Nuss, 2003). Like its sister association, the prevalence of the three themes may 

also reflect the stages of personal development, professional developmental, and 

professional responsibility of the middle-managers and senior student affairs officers who 

are currently more common among the members of NASPA than ACPA (K. Krueger, 

personal communication, March 25, 2003). While critical voices were not found to be 

uncommon in ACPA conference programs, they were almost entirely absent from the 

discourse of diversity and multiculturalism in NASPA. Functional theory was the almost 
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exclusive framework underpinning the NASPA conference programs reviewed for this 

study. 

Muliiculturalism and Faculty Versus Practitioner Control 

Specific group references were the prevailing norm in both the professional 

journals and the conference program sessions. General references were more prevalent 

than either group specific or Native American references in the graduate program 

preparation web sites as a whole, but there was far greater balance between the general 

and group specific references in those pages over which faculty exert the greatest direct 

control. Taken as a whole, there was a blend in the three sources of data sources of 

general multicultural references and references to specific multicultural groups. 

Which Groups Are Referenced 

The multicultural specific group most frequently referenced in the graduate 

preparation program web sites, professional journals, and conference programs reviewed 

in this study was women. Men also appeared among the most frequently referenced 

specific groups in all three venues, though at a rate far less than that for women. African 

Americans, Whites, gays, and lesbians were specific group references that appeared 

among the most frequent multicultural references in both the journals and conference 

programs. There is considerable congruence with respect to gender and ethnicity between 

these most frequently referenced specific groups and the membership data for ACPA and 

NASPA. The majority of members in the two associations are women and White. The 

largest ethnic minority in the associations' memberships is African American. Given the 

perceived risk of being an openly gay or lesbian person in the student affairs field (see 
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Croteau & Lark, 1995), it is understandably more difficult to make any observations or 

draw any inferences regarding the congruence between the focus on gay and lesbian 

issues in these venues and the prevalence of gay and lesbian people among the 

membership of the two associations. 

Purpose of Multicultural Competence 

Of the thousands of program sessions offered at ACPA, NASPA, and joint 

ACPA/NASPA conferences during the period being explored in this project, less than a 

dozen discussed multicultural competence as a matter of internalized personal 

development and enrichment. Of those, almost all discussed using a feminist perspective 

in leadership or management. There was one session on Buddhist philosophy as a 

framework for problem solving and one on Native American leadership models. 
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CHAPTER 5: PRESENTATION OF DATA AND FINDINGS FROM INTERVIEWS 

The data and findings generated from interviews conducted as part of the 

exploratory study will be presented in this chapter. Data were generated from the 

interviews on the student affairs professionals' experiences of their graduate preparation 

programs, professional associations, and first professional positions (including 

recruitment, selection, orientation and training, and professional practice) as they related 

specifically to Native Americans and as they related more broadly to the issues of 

diversity and multiculturalism. The generation of the data itself will be discussed first. 

The data related to the representation of Native Americans will then be presented, 

followed by the data on the themes in the representation ofNative Americans. Interview 

data on the professionals' sense of being qualified to work with students who are Native 

American, the criteria they used for measuring their sense of qualification, and the 

resources (conceptual and concrete) that they would draw upon in working with Native 

students are also shared. Next, data related to the discussion of diversity multiculturalism 

will be offered. Findings generated from the interview data will be presented at the end of 

the chapter. 

Generation of Data 

Given the study's focus on exploring social phenomena within the student affairs 

profession, it was an obvious choice to generate data from interviews with student affairs 

professionals. Three specific groups of student affairs professionals that could be helpful 

in exploring the phenomenon were identified: new non-Native student affairs 
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professionals, direct supervisors of any new professionals who participated in the 

generation of data, and the senior student affairs officers of any new professionals who 

participated in the generation of data. Recruitment of interview participants was 

purposive in that student affairs professionals were recruited from among those working 

at three public four-year institutions with significant Native American enrollments, each 

in a state with a significant Native American population. Recruitment of interview 

participants was also based on convenience in that all those professionals who agreed to 

participate in response to an open invitation distributed by electronic mailing lists within 

the selected institutions were interviewed. 

Each interview was approximately one and one-half hours in length, interviews 

were tape recorded, and transcripts of the interviews were prepared from the tape 

recordings. Inductive analysis of the interviews was conducted based on the transcripts 

and field notes taken during the interviews. 

Demographics of Interview Participants 

Thirty-two interviews were conducted with 31 student affairs professionals as part 

of this study (one professional was interviewed both in their role as a new professional 

and in their role as a supervisor). Twenty-three of the interviews were with non-Native 

new professionals, including eighteen at the primary site and five at two secondary sites. 

Six interviews were conducted with supervisors of new professionals serving at the 

primary site, and one interview was conducted with a supervisor at one of the secondary 

sites. Two interviews were conducted with senior student affairs officers - one each at 

the primary and one of the secondary sites. 
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Table 8 presents the demographics of the interview participants by gender and 

ethnicity. The group of those interviewed also included two persons with discernible 

disabilities and two openly gay men. 

Table 8: Gender and Ethnicity of Interview Participants 

Female Male 

African American 3 0 

Asian American 1 1 

Caucasian 14 6 

Hispanic American 3 0 

Multiracial 3 0 

Thirty-two interviews were conducted with thirty-one student affairs professionals. One 
of persons interviewed (a Caucasian female) was interviewed twice - once in her role as 
a new professional and once in her role as supervisor. 

Each of the 31 people who were interviewed as part of this study were promised 

anonymity as part of being asked to consent to participate. Part of honoring that 

commitment to them is the use of pseudonyms throughout the reporting of the interview 

data. Each of the 31 interview participants was assigned a pseudonym, and they are 

referred to by that pseudonym tliroughout this chapter. 

Participation in Professional Associations by Interview Participants 

While almost all of the student affairs professionals who participated interviews 

as part of this project were members of at least one student affairs professional 

association, only 50% of the interview participants were members of either ACPA or 

NASPA (see Table 9). Two of the new professionals did not belong to any professional 
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association, and 50% of the new professionals belonged to a professionai association 

related to their specialty within student affairs but did not belong to either of the two 

major generalist associations. The supervisors who participated in interviews were evenly 

divided between those who were and were not members of ACPA or NASPA. Both of 

the senior student affairs officers interviewed were members of NASPA. 

Table 9: Participation of Student Affairs Professionals Interviewed in Professional 
Associations 

ACPA NASPA Both Specialty, neither 

ACPA nor NASPA 

No 

association 

New 

professionals 

5 2 3 11 2 

Supervisors 2 0 1 3 

Vice presidents 0 2 0 0 

Total 7 4 4 14 2 

The two new pro fessionals who were not members of any professional association 

expressed doubt about their commitment to remaining in the profession. The new 

professionals who were members of a student affairs specialty association but not ACPA 

or NASPA saw the specialty association as more relevant to their work and career and 

had no interest in generalist associations, or they saw the specialty associations as more 

relevant and would join the generalist associations if their budgets (either personal or 

institutional) would permit. The supervisors who were members of specialty associations 

but not NASPA felt the specialty associations were more relevant to their work, felt their 
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needs were being met in those associations, and had no interest in joining either of the 

generalist associations. 

That professional association affiliations of the professionals interviewed has 

implications for this study in as much as the study focused on the role of the journals and 

conferences of ACPA and NASPA in order to better understand the ways in which 

professional socialization impacted on the social construction of Native Americans by 

student affairs professionals. The data may also have implications for the student affairs 

profession and its two major generalist associations. 

Representation of Native Americans 

Data generated from interviews related to the representation of Native Americans 

in the graduate preparation programs, professional associations, and first professional 

programs will be discussed in this section. The data on graduate preparation program 

experiences will be presented first, followed by the data on experiences having to do with 

professional associations. The section concludes with discussion of the data on first 

professional position experiences. 

Graduate Preparation Programs 

When asked whether Native Americans were discussed in their graduate 

preparation programs, nearly 25% of the student affairs professionals interviewed said 

they were not. Almost all of those who said Native Americans were not referenced in 

their graduate programs were professionals who had attended graduate preparation 

programs at institutions with modest or low Native American enrollments in states with 

modest or low Native American populations. Shelly, whose program did not address 
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Native Americans, said of her experience, "African American is the most predominately 

talked about minority group. In [the state where she attended graduate school] you can't 

ignore people of Hispanic origin. There is not really a Native population." Her comments 

seem to indicate an understanding and acceptance of the omission of information about 

Native Americans from her graduate education. 

The experiences of a number of the other interview participants reflected that the 

discussion of Native Americans in their graduate programs was very limited. Roberta, 

another new professional, when asked to recall what was said in her program, replied, 

"Nothing specific is coming to mind. I think the term [Native American] may have been 

mentioned but maybe more of when we were listing all these minorities." A number of 

the other interview participants reported very similar experiences in that the discussion of 

Native Americans in their programs was very brief and often in the context of being one 

among a list of Others. It was not uncommon in the experiences of the student affairs 

professionals from these graduate programs that they did not have student colleagues who 

were Native American in their graduate programs. 

Professional Associations 

This section will open with presentation of the data generated from interviews 

related to professional association journals. The data on professional associations will 

then be presented. Discussion of data related to other professional association activities 

will close the section. 



131 

Professional journals. Only one of the thirty-one professionals recalled that 

Native Americans had been addressed in articles appearing in one of her professional 

journals. Her recollections of the two articles she had read were not particularly detailed. 

Professional conferences. A more substantial number of those interviewed 

recalled Native Americans participating in professional association conferences in some 

way or program sessions being presented at the conferences addressing Native Americans 

in some way. Sophia remembered an ACPA speaker who was Native American, and she 

also partnered in a ACPA conference presentation on multiracial identity in which the 

subject of discussion was the development of cultural identity among children of 

relationships or marriages between Native American and non-Native people. None of her 

co-presenters were Native American, but their presentation was based in part of 

interactions with a Native American student colleague of Sophia's. Bill, an openly gay 

male supervisor, described the limited success to date of efforts by ACPA to develop 

relationships with tribal colleges. He also recalled discussion in ACPA's Standing 

Committee for Lesbian, Gay, Bisexual, and Transgender Awareness (SCLGBTA) of the 

openness of Native Americans to sexual minorities. In response to a follow up question, 

Bill noted that to his knowledge no Native Americans had been participants in that 

conversation. Clay, a new professional who is out at work and who is active in ACPA's 

SCLGBTA, was unaware of that association's Native American Network. Linda, a senior 

student affairs officer and member of NASPA, did not recall program sessions 

referencing Native Americans at the national conference but did recall having attended a 

session on Native American support programs at a NASPA regional conference. 
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Discussion ofNative Americans at student affairs professional conferences was 

not limited to the two generalist associations, and the discussion of the specialty 

associations extended the focus on regional conferences. Tina shared that there was 

typically program content related to Native Americans at her association's regional 

conferences. Tina, who is a member of neither ACPA nor NASPA, takes advantage of 

attending her specialty associations' regional conferences to network with others who 

work with Native American students in an effort to identify best practices in her specialty 

for working with Native Americans. According to Tina, "It [multicultural program 

content] is usually someone from a cultural group in that particular area....There is 

usually a Native American piece woven into it and then almost like a Native American 

philosophy brought into a common topic." Veronica, speaking about her own specialty 

association's regional conferences' programs related to diversity or multiculturalism, said 

something quite similar. "The tendency is that most times the person who comes from 

that background brings that up after learning things because they have more of a 

knowledge and more of a contact, but the interest was there to learn about it." 

Other professional association activities. The student affairs professionals who 

participated in interviews were also asked about the representation ofNative Americans 

in their professional associations outside of the journals and conferences (e.g., 

workshops, teleconferences, or electronic discussion boards). Very few of the 

professionals who were interviewed reported significant involvement or interaction with 

these association activities. None of those interviewed recalled Native Americans being 

represented in any of these other association activities. 
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First Professional Positions 

Data related to recruitment of new professionals will be presented first in this 

section. Next, data on selection process will be discussed. Presentation of the data on the 

orientation and training process for new professionals follows. The section concludes 

with presentation of the data on professional practice experiences. 

Recruitment. Despite being employed at institutions with significant Native 

American enrollments in states with significant Native American populations, none of the 

new professionals interviewed as part of this exploratory study recalled any reference 

being made during the recruitment process to working with Native Americans. Also, 

none of the professionals interviewed indicated that the opportunity to work with Native 

Americans played any role in their decision to pursue employment at their current 

institutions. 

Selections. None of the new professionals who take part in interviews reported 

having been asked about their knowledge of or experience in working with Native 

Americans as a part of the interview process for their position. One had taken the 

initiative to include a reference to Native Americans in one of her answers to a broad 

question about her experiences related to diversity and multiculturalism. None of the 

supervisors or senior student affairs officers interviewed indicated that knowledge of or 

experiencing working with Native American students played a role in their selection of 

candidates for student affairs professional positions. None of the new professionals 

interviewed mentioned the opportunity to work with Native Americans as being a factor 

in their decision to accept the position offered to them. 
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Orientation and training. The new professionals interviewed were nearly 

universal in describing their orientation and training to their first professional positions as 

being very informal and lacking any significant structure. The orientation and training 

that did take place in almost every instance took the form of informal and formal 

conversations with supervisors and colleagues. Three of the new professionals found 

Native Americans to be among the groups referenced in informal and formal 

conversations that comprised the training for their first professional positions. 

Shelly was the only new professional who reported that as a scheduled element of 

her orientation and training she met with the directors of each of the ethnic minority 

student services centers, one of whom was the director of the Native American student 

center. That same colleague of Shelly's also presented First Person, First Peoples : 

Native American College Graduates Tell Their Life Stories (Garrod & Larimore, 1997), a 

book about the experiences of Native American students at Dartmouth University, for 

discussion at one of their department's regularly scheduled professional development 

brown bags. 

One of the two senior student affairs officers interviewed shared information 

about the recent elimination of a structured immersion program for staff designed to help 

them learn about Native American culture. Kathy mentioned. 

Until not too long ago we had a program specifically designed for new employees 
that was a cultural experience program that took new hires to the reservations, and 
many of us had the opportunity to participate. With resources that had to be cut, 
that program no longer exists. 

Kathy had participated in this program when she first came to the institution, and she 

identified it as one of the primary sources of her knowledge about Native Americans. 
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Though she did not describe it as such, Kathy is modeling behavior for compensating for 

the loss of this program. At the time of the interview, Kathy was reading Power and 

Place (Deloria and Wildcat, 2001), a book by two Native American scholars on Native 

American education. 

Professional practice. Most of the new student affairs professionals interviewed 

during this study had little or no experience in their positions working with Native 

American students despite the fact that all were working at institutions with significant 

Native American enrollments. None of these professionals reflected during the interview 

on why it had been the case that Native American students were not accessing the 

services and programs offered through their offices. 

Themes in the Representation of Native Americans 

Data generated from interviews related to themes in the representation of Native 

Americans in the graduate preparation programs, professional associations, and first 

professional programs will be discussed in this section. The data on graduate preparation 

program experiences will be presented first, followed by the data on experiences having 

to do with professional associations. The section concludes with discussion of the data on 

first professional position experiences. 

Graduate Preparation Programs 

Steve, a new professional did not have any Native American student colleagues in 

his graduate program, recalled that the discussion there ofNative Americans was based 

on readings from a book in a single course. 

We learned about all of the problems with alcoholism, you know, lack of 
education, the amount of depression in that culture. We covered some of the 
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reasons, why it's like that. There's no real motivation to leave that environment. 
We basically looked at reservation stuff. Not a whole lot of opportunity 
[there] ....It was just not a healthy lifestyle. 

Steve's graduate experience was similar to that of Sophia in that she learned about Native 

Americans from a brief discussion of an assigned reading. Sophia, however, came away 

with a very different construction of the issues of Native Americans in higher education 

based on her experience in graduate school. "1 think what helped me [understand Native 

Americans] most was cultural conflict and the problems that we have set up. If that is 

inclusive or is it asking students to unlearn more and more." 

Jaquie's exposure to Native Americans in her graduate program was limited to a 

single class discussion. She shared. 

It [the discussion about Native Americans] was in the context of teaching students 
and their different learning styles and facilitating the relationship with the parents. 
[It was] about the language style in terms of speaking and in writing, listening 
style. I guess I don't really remember. The biggest thing I remember was the 
response styles and how do you engage a Native American. 

A few of the student affairs professionals recounted that the discussion ofNative 

Americans in their graduate programs came about as the result of a non-Native person 

having an interest in Native American issues. One of Cecilia's classmates was working 

on some research dealing with the start up of a new community college on a reservation. 

That colleague had shared, "she had to win them [Native Americans at the tribal college] 

over because they were skeptical of somebody coming in to their environment and doing 

research on them." Clay, a new professional, reported, "The class that you [the 

researcher] tauglit.. .got into a discussion about Native American students. We talked 

about the difference between minorities who have come here voluntarily and not." Asked 
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whether the class had connected their discussion to the work of Ogbu (1978), he replied 

they had not. Another new professional had a non-Native faculty member in her graduate 

program who was particularly interested in Native American art. Donna took away from 

that faculty member that "they [Native Americans] were.. .not a dying cultural group." 

Sylvia, who had not taken advantage of the opportunity to enroll in a cross-listed course 

on Native American higher education offered as part of her graduate program, said, "It 

was one of the areas that I didn't really see that it applied to what I want to do." Her non-

Native supervisor recently suggested to Sylvia that the course is a rare opportunity to 

learn about this subject, and Sylvia reported she was considering enrolling in the course 

in the next academic term. 

A number of the professionals interviewed did have Native American student 

colleagues in their graduate colleagues, and those professionals' stories reflect the impact 

that the experience of having shared the graduate experience with those colleagues helped 

shape their construction of Native Americans. Kristie is one of those professionals, and 

she believes that had Native American students not been enrolled in the program it is 

unlikely that Native American issues would have been addressed as they were. She said, 

They [Native American students} were present, and because they were interested 
in the Native American population it was brought up. We did have some students 
that were interested that were not Native American. They brought them up as 
well. 1 think they [Native Americans] would have been brought up in passing [if 
Native American students were not present]. I don't think my faculty members 
know what it is like to be a Native American. It would not have been discussed 
explicitly I think. 

Janice too had student colleagues in her masters program who were Native American. 

She shared. 
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The instructor was trying to give a quick synopsis of as many cultures as possible, 
and I think it was more informal. There was a video. I think it was trying to 
downplay stereotypes and how Native Americans are called Indians and how 
Indians have a negative connotation in that they are violent people. 

Janice also had student colleagues who were Native American in her doctoral program. 

She recollected, "There was a Native American in our class, and I think what I gained 

from that was sensitivity, learning about the culture from the horse's mouth kind of thing. 

In my opinion that is the best way to leam about different types of people." Bemadette 

also shared the classroom with Native American graduate students, but it does not appear 

from her comments that it was a particularly meaningful experience for her. She recalled 

that the discussion about Native American issues in her program "was from the 

standpoint of looking at dropout rates and programs to encourage as area as entrance into 

college. I can't say that I learned anything, just more of an affirmation that any type of 

outreach program needed to start earlier than high school." 

Reservations and alcoholism were often mentioned in the same sentence by those 

participating in the interviews as something they had learned about Native Americans in 

their graduate preparation programs. Peggy, a supervisor of a new professional, noted, "I 

learned about the reservation, about abuse and sexual abuse and alcoholism on the 

reservation." David, whose responsibilities include working with students regarding 

campus disciplinary issues, stated, "There are a lot of alcohol problems that happen on 

the reservations and that carries over to our student population." 

Nancy's construction of Native Americans was particularly interesting in that it 

had been shaped by both information shared with her througli readings and by her 

interactions with a Native American student peer. Asked what she had learned in her 
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graduate program about Native Americans, Nancy said, "[They] are not coming to 

universities in big numbers, and they are not graduating." When asked what explanation 

had been offered for the low participation and retention rates, Nancy recalled. 

Their background in general, with the U.S. and the govemment, the relationship 
with education. Most of the students that live in these reservations will be in 
poverty, and that may impact their life choices. It seemed like everything was sort 
of dismal and negative. 

Despite her bleak construction of Native American participation in higher education and 

of Native Americans, Nancy was uplifted by her perceptions of her Native American 

fellow student. 

With her, there was always more hope. Like what can we do to change this, or 
let's try to improve on the situation. I think it was inspiring to me to know that 
there was someone sort of trying to challenge the status quo. 

Veronica's graduate preparation program experience, including her interactions with 

Native American students and participation in an immersion experience, left her with a 

similarly mixed construction of Native Americans. She recalled, 

Some of the very positive and enlightening things were their philosophy of life, 
the way they see nature in their lives, the way they relate to the world, how some 
people may think they are so poor, they are so out there n the middle of nowhere, 
turn it around and how it's a treasure to them, such a special location and position 
and have such a special way to see life, they are simple in life's ways.. .Some of 
the negative things that come with being sometimes in those situations where they 
were very far from services, and therefore they had more challenges sometimes, 
let's say in health issues like diabetes or alcoholism. 

Several of the interview participants' recollections of leaming about Native 

Americans in graduate school included leaming about differences between Whites and 

Native Americans in communication styles. David, who shared the classroom with 

Native American student colleagues, is one such professional. He said, 
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We do talk a little bit about how in counseling Native Americans are not. ..as free 
and open with things necessarily as a Caucasian would be. We talked a lot about 
being aware of their culture. If you are meeting with a Native American couple, 
there is certain dynamics there depending on what tribe they are from. If a Native 
American woman comes in and you are trying to convince her that she needs to 
leave her husband.. .leaving the family would just not be an option for her.. ..We 
talked about like it was hard to pick out a specific conversation. 

Peggy shared the belief that a Native American colleague may have been "counseled out" 

of her program due to faculty members' inability to recognize and be responsive to 

cultural differences in communication styles. 

Four of the professionals had learned during their graduate programs the 

importance of tribal membership. Joseph said, "I think as a group that a strong tic to 

group and culture, a very deep sense of community. A tribe, right?" The comments of 

several others indicated they too had come away from their graduate programs with an 

appreciation that there are differences between tribes. Candice, one of the supervisors 

interviewed, said, "We really talked about cultural differences and interactions with 

[local tribes], the differences in being raised in matriarchal societies of one hundred 

people who are part of the clan." Tina, a non-Native who grew up in an area with a large 

Native American population, attributed her awareness of differences between tribes to her 

graduate preparation program experience. 

I grew up in this area so that is one culturally diverse group of people that 1 am 
fairly comfortable with, went to high school with, went to school with, grew up 
down the street from.. .1 think the most interesting thing I learned in my graduate 
studies was not the differences between them as the race of Native Americans, but 
the cultures of the [various nations]." 

The overwhelming majority of the professionals' comments regarding the 

representation of Native Americans in their graduate preparation programs had a 
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decidedly functionalist flavor. There were, however, two notable exceptions. 

Interestingly, both of these exceptions were supervisors, and both had attended graduate 

preparation programs with Native American classmates in states with significant Native 

American populations. Both also had non-Native faculty members in their programs who 

demonstrated significant interest in Native American issues. The comments of these two 

supervisors can be understood as being aligned with a critical multiculturalist perspective. 

Peggy is one of those professionals. In describing her graduate program, she said, 

1 would say that diversity had more to do with Native Americans because in [the 
state in which she went to graduate school] there really isn't any other group. I 
had professors that worked with Native Americans. 1 had a parent education class. 
That professor brought in Native American families. We were talking about 
different kinds of assessments and how different populations based on culture 
might test. Also, we had grad assistants who were Native American. Often times 
they would come in and talk about learning styles or talk about different issues. 
There were a couple of Native Americans in my class so we talked about the 
differences in how someone might counsel.. .in honoring people. 

Joseph is the other of the two supervisors with what appeared to be a critical 

multiculturalist perspective. In reflecting on what he learned about Native Americans 

during his graduate preparation program experience, Joseph reported, 

1 learned not to make assumptions about their quietness. When I look at Native 
Americans now, I do it with an understanding of their culture, but I also do it with 
an understanding that 1 am a White guy. They have had experiences with the 
Whitey and how they might be interpreting me. 

Asked to expand on what he had learned about the "quietness" ofNative Americans, 

Joseph went on to say, 

I think before I interacted with Native Americans 1 just saw them as real quiet and 
peaceful people. I learned that some of that is intimidation by those in power, the 
White people. Over and over in those interviews they said that by conforming to 
education they are giving up their culture and conforming to the White way. To 
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live in their world, it is really hard to maintain your sense of identity because of 
economics, because of power. 

Peggy, who had significant interactions during her studies with both Native 

Americans and non-Natives interested in Native American issues, did not explicitly 

discuss having been exposed to critical multicultural theory or perspectives during her 

graduate program. Her theory in use (Argyris & Schon, 1974) regarding Native 

Americans in higher education seemed to have been bom in those graduate experiences 

and developed as the result of years of practices, as evidenced by comments reported 

later in this chapter. 

Joseph, on the other hand, was steeped in the literature of critical multiculturalism 

during his masters program experience. His faculty mentor worked from that theoretical 

perspective, and the mentor encouraged Joseph to read extensively from the works of 

several of the prominent critical multiculturalists in student affairs and higher education. 

That exposure to the literature of critical multiculturalism provided the context in which 

Joseph engaged in field work as part of a qualitative project focused on Native American 

higher education. Joseph shared that his own life experiences also provided some of the 

energy for his active interest in exploring the world of student affairs and higher 

education through the lens of critical multiculturalism. He shared, 

We were on welfare. I grew up knowing what it felt like not to have certain things 
and what it felt like to come from a family with a history of alcoholism.. .1 think it 
was that suffering in my own life or that piece of my identity that connected with 
these other issues [critical multiculturalism]. I connected with suffering of some 
of these other people, so I shared a kind of kinship with them. 
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Professional Associations 
The interview data related to professional journals will be offered first in this 

section. Data on professional conferences will follow. 

Professional journals. Veronica, the only new professional interviewed who 

recalled Native Americans being referenced in their professional journals, remembered 

that one of the two articles she read was "about going back to Native American practices 

[as being] more effective in treating alcoholism in Native Americans than the 

typical.. .ways." The other article referencing Native Americans was "about the cradle. 

That kind of approach rounds the individual a lot more, a supportive enviromnent." 

Professional conferences. Sophia, a new professional, heard a speaker who was 

Native American at an ACPA conference. She remembered he spoke about his "his 

experiences of growing up on the reservation and the different stereotypes and issues he 

faced." Bill reported. 

There have been conversations [within ACPA's Standing Committee for Lesbian, 
Gay, Bisexual, and Transgender Awareness (SCLGBTA)] about the strong belief 
in spirituality in the Native American culture and how that intercepts with LBGT 
identity development and the concept of two spirit people and how that plays out 
for Native American students. 

In response to a probe for further clarification of the Committee's discussion. Bill added, 

"My impression is that as one of the highlighted cultural groups we study, [Native 

Americans] tend to be the most welcoming in terms of allowing an individual to explore 

their identity." 

Discussing her experiences in NASPA, Linda offered, 

At the regional conferences [in a particular region made up in part of states with 
substantial Native American populations] there were programs that talked about 
Native American retention issues and recruitment and what will facilitate them 
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[Native Americans] to stay in school and not drop out. I learned that it is very 
difficult to generalize all Native Americans, the tribal piece is very important. 
You have to be respectful of what tribe you are dealing with, what their sense of 
themselves is, and their orientation and values. I learned that it is very much a 
culture shock to come from a reservation to campus, and that we can do things to 
help mitigate the shock. 

Jaquie, who belongs to neither ACPA nor NASPA, also commented on a 

conference program session she attended focused on Native American issues. Her 

remarks touched on the question of the importance of applicability in the impact of such 

programs. "[It was] about students in general, their learning styles, how to work with that 

population, what to expect. Low participation and why that is, what to do about it. 1 have 

not worked with them very much so what I remember is limited." 

First Professional Positions 

This section will first present interview data related to the orientation and training 

process of new professionals. Data addressing experiences of professional practice 

follow. The section closes with data on what resources (conceptual and concrete) the 

professionals have drawn on or would draw on in working with students who are Native 

American. 

Orientation and training. Only two of the professionals reported that Native 

Americans were referenced during the orientation and training they received for their 

current position. David, in discussing the part of his training process that included 

reviewing disciplinary cases with his supervisor, noted. 

It [whether or not diversity and multiculturalism enters into discussion about 
cases involving particular students] would have to depend on the fact if there was 
relevance. If it was a kid getting caught smoking marijuana, that would not be part 
of the conversation. Unless it was a Native American smoking peyote in the 
woods, then we would have talked about it because we would get into like first 
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amendment rules and all that. We will talk about the Native American student 
services and probably more specifically about Native American students because 

. we have such a huge Native American population. 

Roberta shared a similar experience. She recounted. 

We [talked about] our application process and our checkpoints along the way. 
You have to spend this money at this time, and it is very structured and 
recognizing that for Native American students, especially for those students living 
on reservations, the concept of time is different. My supervisor and another 
person sort of tell me how it has been in years past that we have had problems 
getting the money from Native American students on a timely basis because there 
is a different conception, saying to keep this in mind. It is hard for us to impose 
our Western traditions on that particular group. Just being sensitive to if a student 
might be coming to our program from a reservation, the cultural distance that 
student will have to traverse. It may be greater than for any other particular White 
student or student of color from any different place. 

Professional practice. While very few of the professionals interviewed had 

significant experience in working with Native Americans, there were a number who had 

worked with at least some Native people. Steve, who had interacted with just a few 

Native American students through his professional position, said that he did not respond 

to those students as Native American. Instead, "I just treated them as an individual." 

David described a similar though slightly more complex approach in his office. He 

explained, "We treat every student as an individual, but we are not going to discount their 

culture, so we are not going to make assumptions about people." 

Others had a di fferent view of their work with Native American students. 

Speaking about her office's interactions to Native students, Yvonne reported. 

Going on the assumption that we are dealing with students who are living on a 
reservation.. .we have set up a process so that they can sign up for orientation and 
not be penalized as far as working with the mail system as opposed to working 
with the Internet. 
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Cecilia also addressed Native Americans from reservations as she has come to understand 

the issue through her professional practice. "We have students that are enrolled in rural 

areas, and I think they are on reservations. We have had to make accommodations for 

them in some administrative things because they don't come to campus." Bill's comment 

on what he has learned about Native American students also touches on the reservation. It 

has been his observation that Native American students come to campus with their whole 

families as opposed to with just their parents as has been his experience with other 

students. Asked why he thought that might be the case, Bill responded, 

I don't know fully. My belief is that there is stronger structure of support, and I 
think there is also a level of concern that everyone wants to check coming off a 
reservation and into the university. We need to make accommodations to these 
folks. How we work with the Native American center to grant waivers for [his 
program] for students and outreach to those students to let them know they are 
eligible for waivers. Information about financial aid is not strong on the 
reservation. 

David, who indicated he had a fair amount of interaction with Native American 

students, had learned through his practice about differences in Native American styles of 

communication. He observed, 

A lot of times compared to when I meet with the other 85% of campus, which is 
White freshmen male as far as my job is concerned, they often feel a lot more one 
sided conversations. They don't challenge.. .1 feel like they are a lot more 
deferential to authority which I don't think is always a bad thing.. ..It is harder for 
me to get a sense of what I am going to say to you [the Native American student] 
that is going to be helpful. 

Shelly has learned about the communication styles and culture of Native Americans and 

more through her work. She recounted, 

I have learned about different cultural activities that go on and how important 
they are to their culture and importance of family. They have different ways of 
communicating, and I have to keep that in mind. I find that it is less 
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confrontational and less direct, a lot of respect for elders and not because of age. 
A different kind of homesickness, a different kind of culture shock, some 
financial issues. I don't know if there is anyone that helps them through the 
stereotypes, helps them navigate, and for some cultures they don't want to be 
represented. 

Candice, too, commented on having gained knowledge about differences in Native 

American culture. She shared, "When I first came to [the institution] 1 supervised a huge 

number of Native American students, and for the first time I was faced with people not 

showing up to work and learned that there is a different priority placed on time and on 

family." 

Native American students were not the only Native Americans with whom the 

student affairs professionals had interacted during their professional practice. A few of 

those interviewed referenced learning about Native Americans from colleagues who are 

themselves Native American. Candice shared one such story. 

I have learned from her [a Native American who she supervises] how she makes 
decisions, the importance of family, always having the safety net. She knows a lot 
about her culture, probably more than 1 know about mine. About prioritization. 
She is much more thoughtful, and I think a lot of that is her culture. 

Cecilia is another of those who learned from Native colleagues. In speaking with a Native 

American recmiter who focuses on outreach to tribal communities, Cecilia came to 

understand, 

It [recruiting Native American students] is hard because they [Native Americans] 
don't want to come somewhere that they don't feel comfortable, that is different 
for them and where they are coming from. In working with them and letting them 
know that there is support for them specifically in their groups, and there is an 
office for them and other students that look like them. 

Clay's story was somewhat different than that of any of the other professionals 

interviewed as part of the project. While he has worked with a few Native American 



148 

students, he did not feel that those limited interactions have allowed him to learn as much 

as he would like. As a result, Clay took another path to gain that knowledge. 

I took the initiative on my own. T went to [local museum] and learned about 
Native American arts and crafts and storytelling. There is a display on life paths. 1 
have learned about history in this area and some of their traditions. Spirituality, 
some of the tools that they used, challenges they have faced, rivers running dry. 
Some of those things I have known, but I looked into it more in depth in this past 
year. 

Asked what had prompted him to leam more about Native Americans, Clay replied, "I 

want to learn more about different cultures. I think there are a lot more resources here 

than where 1 originally came from, and there is a much more high prevalence of students 

that I work with here." 

Wynona, a supervisor who is part Native American but who does not identify as 

such, has worked with a fair number of Native American students. Commenting on how 

her work with Native Americans students had expanded her knowledge about Native 

Americans. Wynona observed, 

I learned more about their vast differences than anything. All of them aren't 
alcoholics. All of them don't have diabetes. I am often reminded of the 
oppression, the struggle. The way they conduct themselves is different. Mostly I 
remember about how terribly proud and centered they are, with exceptions 
though. What 1 would learn from them is that they had the same journey as the 
rest of us. I know they want to take what they leam and go back home. 

Kristie, who worked for a period of time at a tribal college, came away from her 

extensive interactions with Native Americans in higher education, with a somewhat 

different understanding. She recounted, 

I guess I would say that the biggest thing was a realization that that the cultures 
are very different, and the values we hold are not the same that Native Americans 
hold. When they decide that they want to enter the White world and get a White 
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man's education, they are really asked to give up a lot of who they are to fulfill 
the requirements of that degree. 

Qualifications, Criteria, and Conceptual and Concrete Resources 

Toward the end of the interviews with new professionals, having heard the story 

of the ways in which they had encountered Native Americans and Native American 

issues during the course of their professional socialization into student affairs, each of the 

new professionals was asked whether or not, based on their professional socialization 

experiences, they felt qualified to work with Native American students. Following their 

response to that question, the new professionals were also asked to share the criteria they 

employed in making that self-assessment. Finally, the new professionals (as well as some 

of the supervisors and senior student affairs officers) were asked what conceptual and 

concrete resources they have drawn upon or would draw upon in working with Native 

American students. The data generated from these questions will be presented in this 

section of the chapter. 

Sense of Qualification and Criteria of Qualification 

Responses to an inquiry about whether or not they felt qualified to work with 

Native American students varied widely. It was not the case, however, that the variance 

in those responses could be readily explained as a straightforward function of self-

perceptions of knowledge about and experience in working with Native American 

students. 

It was certainly the case that a number of the new professionals who said they did 

not feel qualified based that self-assessment on a sense that they lacked the necessary 

knowledge and experience. Bernadette was among the group. She replied to the question 



150 

by saying, "No [I do not feel qualified]. I am not knowledgeable enough in the cultural 

aspects and the ability to move from one cultural aspect to another." Deana, who had 

some discussion of Native Americans in the training for her first professional position 

and who had worked with a few Native American students while in that position, also did 

not feel qualified. She explained, "I am pretty hands on so I want to see it in practice. 1 

think the training that I did have in actually working with the students and learning from 

the students was really the most effective." 

Two new professionals based their self-assessments of qualification to work with 

Native American students on their more substantial knowledge of and experience with 

Native Americans. Veronica was one of them, basing her answer primarily on her 

experiences in graduate school. She explained, 

I was lucky to have the opportunity to be in a group that included.. .Native 
Americans. We had eight or nine peers. ...It was nice because it was not just the 
typical concept that a person has of a Native American which is quiet and 
withdrawn. ...I would say I have a lot of experience. If you ask me an Asian 
person, if you ask me Middle Eastern person, maybe not. I didn't get so 
much.. .But you know, Native American I would say I have a lot of experience. 

Tina was the other. She stated, "Yes [I am qualified]. My checklist would be can I 

provide top level service in a very high percentage of situations to Native American 

students, and I would say yes." Asked to go into greater detail about what would 

constitute high level service, she added, , 

Well, not being Native American makes it interesting.. ..Trust is a big deal in the 
Native American culture.. .So, with that in mind, at this point.. .with that 
experience [working with more and more Native American students] and that 
knowledge base added to the other criteria [ability to deliver high quality service] 
1 do feel trustworthy. 
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The other new professionals who said they felt qualified to work with Native 

American students all were basing their opinion on something other than knowledge 

about and experience working with Native Americans. A few among this group, 

however, expressed awareness that their lack of knowledge and experience in this area 

might be a mitigating factor. Throughout her graduate professional socialization process 

Mary had no exposure to Native Americans or Native American issues. None the less, 

she felt qualified to work with Native American students. She explained her self-

assessment by saying, "I feel qualified to work with any group of students, but I would be 

more comfortable if I learned more about the history, background, what the population is, 

to feel more comfortable." Jaquie, who had slightly more exposure to Native Americans 

than did Mary, qualified her self-assessment to her current position by saying, 

1 feel like I am qualified to work with students [in her specialty area], and if they 
happen to be Native American, yes. In any other context, probably not. I don't 
know about their socialization, study styles, or any of that. ...1 don't know much 
about that culture as a whole. I think that would be important. 

David, who had limited modest opportunities in both his graduate program and first 

professional position to learn about Native Americans, also limited his self-assessment of 

being qualified to his current position. David stated, "For this role, yes [I feel qualified to 

work with Native American students], I think that if I was a counselor at the counseling 

center, I would say no." 

Others with the same or less exposure to Native Americans during their 

professional socialization process did not modify their self-assessments in any way. Steve 

felt qualified because he treats students as people first with all the rest being "secondary." 

Cecilia believed her general sensitivity, awareness of limits, and willingness to take risks 
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supported her judgement. Gregg, another new professional who had no exposure to 

Native Americans as part of his student affairs professional socialization, based his sense 

of being qualified on working with Native American students on his "familiarity with the 

theory or the concepts that I am drawing on in terms of how I deal with all populations -

the theory and research than has been done on minority identity development." Gregg 

added, "While I would be leery about it because I haven't seen that it has been applied to 

Native American students, I thought that it would be applicable if push comes to shove." 

Yvonne, an African American whose professional socialization process included 

no reference to Native Americans but who did have a couple of Native American friends, 

reported she felt qualified for several reasons. 

1 work with students all the time, so that is one. And I understand somewhat what 
Native American students go through be it from the city or from the reservation. 
And I understand the differences that they experience if they are coming from a 
different society, not just because of personal experience, just because of what I 
know the differences are. 

Nancy, a Hispanic female with limited knowledge and experience about Native 

Americans, also premised her self-assessment of qualification at least in part on a sense 

of having a shared experience with Native Americans. She said. 

Sure, 1 think 1 would need to know more about it, like research it more, get to 
know more of the students and their concerns and needs. ...I think I can relate to 
their experiences, whatever it may be, if they are not having any other relatives 
that have been in college or they may not be exposed to options in higher 
education. Just being a person of color I can relate. 

It was not only new pro fessionals who were members of ethnic minorities that 

based their sense of qualification to work with Native American students on the basis of 
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the perception of a shared experience. Janice, a White female new professional with 

limited knowledge of or experience with Native Americans, said, 

I think that the biggest qualification is sensitivity and understanding, not [being] 
judgmental. I don't know any more about Native Americans. I don't have a whole 
lot of data on them, but I think that I am understanding. I am proactive in asking 
questions and I listen. 1 think one other thing that makes me qualified to deal with 
Native Americans is that 1 am comfortable with who I am, and 1 know that I have 
many different in-groups. I think that because of that I can see myself as being in 
the same in-group as some of these people. 

Conceptual or Concrete Resources 

An effort was made in all of the interviews with student affairs professionals to 

generate data on what resources, conceptual or concrete, that they have used or might use 

in working with Native American students. The data related to conceptual resources will 

be shared first, followed by the data on concrete resources. 

Conceptual resources. Linda was the only professional who referenced a 

conceptual resource (theory or model) developed specifically for Native Americans. She 

discussed a model for counseling Native Americans that she had learned during her 

graduate program. 

The other professionals who identified a conceptual resource for working with 

Native American students identified a theory or model developed for a broader group of 

students. Deana said in her work with Native American students she "drew on the 

psychosocial ones in general, but not on any particular theory." Adriana conjectured that 

she would draw upon general identity development models, and Gregg thought that were 

he to work with Native American students he would make use of a minority development 
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model. None of these three new professionals cited a specific theory or theorists within 

the broad body of theory that discussed. 

Concrete resources. The answers to the query about concrete resources for 

working with Native American students were a bit more specific. Gregg made general 

reference to campus services but did not list any particular services. He explained that he 

has not put effort into developing a list of resources for working with Native American 

students because he has not worked with that population as yet. Veronica was aware of a 

number of Native American student organizations on campus, including fraternities and 

sororities, to which she might refer a student. 

Deana, in discussing the resources upon which she has drawn in working with 

Native American students, said, "It was mostly the people, the students, asking them a lot 

of questions. You know none of our staff really had a lot of experience working with that 

particular population." Like Deana, Jaquie saw herself going to students for input. She 

suggested that she "would just ask questions of the students and have a discussion, use 

them as a primary source, their perception of the issue will be more important than the 

general." She also added, 

I would say journal articles, web search, and people in the office. I may ask a 
couple of people I know in the area who have worked with Native Americans. I 
do have a buddy in the American Indian masters program so I would go to him. 

Only three of the professionals interviewed identified concrete resources both 

within and outside the university upon which they had drawn or might draw in working 

with Native American students. Steve had experience in referring students to a state-run 

service agency serving the broader public. He also spoke about the campus counseling 
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services as a resource. While she had not yet had reason to do so, Adriana was aware of a 

local not-for-profit service agency working with Native American people in addition to 

identifying the campus health service as a potential resource. Finally, without making 

reference to any specific resource, Linda mentioned that there were organizations "on 

campus and in the community" to which she would refer Native American students. None 

of the student affairs professionals interviewed identified tribal agencies as a potential 

resource in working with Native American students. 

Context of Diversity and Multiculturalism 

Discussion within student affairs of diversity and multiculturalism served as the 

context for references to Native Americans in the professionals' experiences. Data 

generated from interviews related to that discussion of diversity and multiculturalism in 

the graduate preparation programs, professional associations, and first professional 

positions will be discussed in this section. Data on institutional responses to fiscal stress 

as it relates to diversity and multiculturalism will also be shared. Finally, the section 

closes with a presentation of the data on the professionals' responses to broad questions 

about what they have learned about diversity and multiculturalism in their professional 

careers and why people in student affairs should care about those issues. 

Graduate Preparation Programs 

In response to an open-ended question about theories and theorists studied in 

graduate school, most of the new professionals indicated the broad body of psychosocial 

theory and, to a lesser extent, counseling theory. A few mentioned organizational theory 

as well. Far fewer of the new professionals identified specific theorists, and those who 
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did typically referenced Chickering. The only references to diversity and multiculturalisnr 

in their initial responses came in the form of a couple of references to psychosocial 

models developmental related to women. 

Prompted to specifically give thought to multicultural theories or theorists, a few 

more of the new professionals were able to share the names of Gilligan, Cross, and Cass. 

These theorists are most known for their work related to women, African Americans, and 

gays respectively. A few of the new professionals mentioned they had trouble recalling 

specific theorists because they perceived the theories to be somewhat similar. Kristie 

explained, "A lot of those theories are the same. You start here. You end here. You grow 

in between," and she candidly added, "I might have paid more attention to the ones 

geared toward women because I am a woman." David's recounting of his classroom 

experiences may be indicative of how this lack of depth about theory may have come to 

pass for at least some of the new professionals. He recounted, 

It [teaching theory] was approached more like here's the basics of the theories, 
and if you want more information on them, we can you give more resources, but it 
was kind of up to us to pick which theories were are going to buy into. 

Alternatively, Adriana's reason for not delving deeper into multiculturalism was 

not related to her understanding of theory or the ways in which it was taught. Personal 

satisfaction and career development were her reasons for not having taken some of the 

optional courses addressing diversity and multiculturalism offered in her program. She 

explained, 

I was more concerned about having some fun classes for me. The route that I was 
going in I knew I wasn't going to teach. I was pretty much not going into 
counseling, and I felt like diversity is one of those things. I've got a broad 
understanding; that is as much as I need. 
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The comments of a number of the new professionals about their experiences in 

graduate school indicate a belief that knowledge about Others is best gained through 

interaction with Others rather than through studying theories about them. Donna posited 

that the true experts are "the people who are living the experience." 

Nancy, a person of color, did not feel, however, that only people who are a 

member of a given group can have valuable information or insights to share about that 

group. She shared, 

There were [people in the graduate program] very well rounded in diversity. 
People who have been in the field.. .who had knowledge and practice in the field 
and so even though somebody was.. .considered a White person, you know, they 
had those kind of approaches to that. 

Not all of Nancy's interactions around diversity and multiculturalism with White 

classmates were positive ones. She recalled instances in which a discussion about a 

minority group would be underway and the comments of a member of that group, or a 

member of another minority group, were discounted. Nancy recalled. 

Even if we [students of color in the class] would say there was a concern, they 
[White students] would listen, but they would always go back to what they were 
saying before... .1 thought it was scary to have a room full of aspiring 
professionals that don't have these core values of listening and trying. 

Professional Associations 

This section begins with presentation of data on how those interviewed reported 

making use of their professional journals. A brief discussion of other professional 

activities as they relate to diversity and multiculturalism follows. The section closes with 

discussion of the professionals' comments regarding their expectations of professional 

associations with respect to diversity and multiculturalism. 
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Professional journals. Almost every one of the professionals interviewed reported 

that they skimmed their professional journals, making decisions about which articles they 

would read. Steve's comments were very typical of those shared. He said, "I am at the 

point right now when I am just overwhelmed with so much to do that 1 don't get the time 

to read everything I'd like to read." Faced with time enough to read only some part of 

their professional journals, what were the criteria employed by the student affairs 

professionals interviewed for determining which articles they would take time to read? 

David voiced the single criteria most frequently mentioned - applicability. "First priority 

is if it is related to what I am doing." He also said he would read articles he thought were 

on the cutting edge, but when pressed for examples he came back to applicability. "The 

things I can think of [that would be cutting edge] would things that are new and different 

to me but would have to do with something that the office is talking about maybe doing." 

Only one of the professionals interviewed volunteered either the broad constructs 

of diversity and multiculturalism or any specific multicultural group in discussing what 

they viewed as applicable. Adriana, a new professional, had earlier shared that during her 

graduate program experience she had not chosen to take additional course offerings on 

diversity and multiculturalism because she wanted to take classes she perceived to be 

more fun and more directly applicable to her career development. At the time of our 

interview, however, Adriana had recently attended a social justice institute. Her 

comments about the criteria she uses for making decisions about which journal articles to 

read revealed an interesting twist on question of applicability. She explained, 

I am not where I should be in terms of diversity and exploring my own views and 
my own privilege, and so I went to a conference.. .to hopefully try to start making 
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peace with myself on that.. .Now I have intentionally made it more a piece of 
what I do every day. 

However, Adriana went on to add, "I think what decides if 1 don't put it down and put it 

to the side for later is if it is something that I am facing in my environment now." 

It is not just the new professionals who use the test of applicability as the primary 

criteria in determining what they read in their journals. Kathy, one of the two senior 

student affairs officer, noted, "I would usually stop and read something if it pertains to 

something that pertains to right now." 

Several other criteria were mentioned during the interviews as being used by the 

professionals to determine which journal articles they would read. Among these were 

knowing the author or being related to an institution at which the professional had 

worked or gone to school, the region of the country from which the professional came, a 

hot topic, or a course the professional was teaching. 

Other professional association activities. The student affairs professionals who 

participated in interviews were also asked about the broader constructs of diversity and 

multiculturalism in their professional associations outside of the journals. Specifically, 

the professionals were queried with respect to association newsletters, electronic bulletin 

boards and message lists, and professional development workshops (online or in person). 

Very few of the professionals who were interviewed reported significant involvement or 

interaction with these association activities. Only one of the professionals discussed 

having attended a professional development opportunity related to the issues of diversity 

and multiculturalism, and that program is marketed heavily to members of the two 

student affairs generalist associations but is not actually an activity of either association. 
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Expectations of their associations. Some of the interview participants were asked 

whether they had expectations of their professional associations with respect to diversity 

and multiculturalism and, if they had any, to discuss those expectations. Sylvia, a new 

professional, had joined ACPA just weeks before we met for the interview. She answered 

the question by saying, "There are new models that come up all the time so keep us up to 

date." Linda, a supervisor who serves as the president of her specialty association, said, 

We [the association] must be providing education to our members for every 
population that they are going to have the opportunity to work with. ..It is our 
responsibility, our ethical obligation. Where we don't have the knowledge, we 
need to bring other people in and stay on top of it. Every region is different. We 
need to be a role model, and we need to work with populations that might not be 
prevalent. 

Kathy, a senior student affairs officer who has been a member ofNASPA, replied, 

I have been involved in NASPA for over twenty years, and when I started 
NASPA was predominately male, almost all White, and now there are a lot of 
people of color. It has totally changed its complexion, and I think that the issues 
that it brings to conferences and the programs are probably the place that a lot of 
us that did not have multiculturalism in our graduate program have been exposed 
to theory and practice in our careers. 

Finally, interested in how his answer might reflect his critical multiculturalist perspective, 

I asked Joseph this question. He shared, "I would absolutely have expectations.. .because 

of the diverse student bodies that we serve." He went on to say that he sees the 

membership as having the responsibility to infuse issues of diversity and multiculturalism 

into the association through submitting journal articles and presenting conference 

publications. Not surprisingly, Joseph (who is a member of ACPA) expressed the feeling 

that student affairs professional associations are not pohtical enough in this area. 

I would say that sometimes I feel as though our profession is too passive and that 
to a certain extent is apolitical. You don't ever see any of these workshops 
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focused on helping a student affairs administrator change that institution.. .So they 
are filling us with knowledge but there is nothing on how to and there is no real 
push to disrupt the status quo. ...I just keep remembering Nancy Evans saying 
perhaps it is time that we are not so nice anymore. 

First Professional Positions 

This section presents data on the role of diversity and multiculturalism in the 

recruitment, selection, and orientation and training of new student affairs professionals. 

The section concludes with data on the professionals' perceptions of the role diversity 

and multiculturalism play in performance evaluations. 

Recruitment. Almost all of the professionals said that the advertisement, position 

listing, or job description shared with them during the recruitment for their position 

included a general reference to diversity and multiculturalism. Shelly's experiences were 

typical of those recalled by many of the new professionals. "It [the position listing] had a 

description about the program and specific things that the program targets, ethnic 

minority orientation, experience in working with diverse populations." Kathy, a senior 

student affairs officer, affirmed that for positions at her institution, "You would probably 

see diversity in the ads, probably some statement that [the institution] is committed to 

diversity. In job descriptions you will see that whoever is applying should have 

experience or abilities in working with disabilities and multicultural staff and students." 

New professionals, supervisors, and senior student affairs officers alike for the most part 

recalled encountering at some point in the recruitment process an Equal 

Opportunity/Affirmative Action statement related to the institution's hiring practices. 

A number of the supervisors commented that, as a result of budget constraints, 

they limited recruitment to free or very low-cost venues. This included institutional web 
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sites, electronic message lists, and local newspapers. Bill, on the other hand, chose not to 

be constrained in this way. He rejected what he sees as the presumption that one need not 

recruit nationally for entry level professionals because he believed it would impact 

negatively on his ability to recruit a top quality diverse staff. Bill said, "In the search that 

1 did, I drew [two thirds] of three finalists from out of state.. .That was my value, and I 

chose to push that and bring those folks here. I chose to spend my budget money." 

Selection. Both senior student affairs officers described expectations of candidates 

for student affairs professional positions at their institutions with respect to diversity and 

multiculturalism. Kathy offered, 

We have an expectation that we participate in trying to expose, expand, and 
celebrate the diversity of our students, so 1 look to each area to provide 
programming to make sure they provide equal or focused opportunity for 
ethnically diverse or minority students. I ask that our department try to hire staff 
that reflect our student body.. .and part of our student affairs strategic plan 
incorporates diversity as a goal. 

Linda, also a senior student affairs officer, provided a similar response. She said, 

One [expectation] is that the division needs to be diverse, and we need to practice 
affirmative action and the goals that are established to insure that happens. There 
is an accounting for those goals with my supervisor. The expectation is that I will 
do everything to ensure that there is a process, and we make an affirmative effort 
to recruit a diverse pool of candidates. I think we are screening for people who 
believe in the representation of and working with a diverse group of people and 
believe in the value of that experience...Now 1 don't have enough detailed 
information that the questions are structured in a way to get that. I know that is 
my attitude and the attitudes of the people that report directly to me. We talk 
about those things. 

Interestingly, when asked about the role that diversity or multiculturalism plays in 

their selection processes for student affairs professional positions, the first blush response 

from most of the supervisors was to make clear that they could not do that sort of thing, 
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the question was rephrased to clarify the intent to explore what characteristics or skills 

related to diversity or multiculturalism were being sought in candidates, the supervisors 

responded with a list of general qualities. Candice responded by saying, "1 expect that 

people be able to articulate their experiences in the area, their strengths and weaknesses 

in the area, an ability to learn, etc." Her answer, devoid of any reference to Native 

Americans or any particular multicultural group, was typical of the answers of many of 

the supervisors. Even Joseph, with his training in and commitment to a critical 

multiculturalist perspective, answered in terms that lacked any local specifics. He 

responded to the inquiry about diversity or multicultural selection criteria by saying, 

I expect they [the candidate] will operate from a base of inclusive theory, weave 
multiculturalism in their programs, will build their own knowledge base, be an 
advocate when something is inequitable or a voice is missing. If you stand silent 
when you can feel oppression, then you are standing with oppression. 

In those instances in which supervisors said they worked with committees in the 

selection of candidates for open student affairs positions, those supervisors were asked 

how they communicated their expectations of the candidates with respect to diversity and 

multiculturalism to the committee. Only one of the supervisors had a structure for 

communicating these expectations. Candice shared, "They will have a matrix. Categories 

[related to diversity and multiculturalism] would be awarded points based on what the 

person has chosen to share with us on the written application." Following our interview, 

Peggy expressed her appreciation for having been prompted to give this question some 

thought. She indicated that she would begin including explicit discussion of her 
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expectations of candidates related to diversity and multiculturalism a regular part of her 

briefing process for hiring committees. 

On the whole, when interviewing for their current, positions, new professionals do 

not recall having been asked about their knowledge of experiences with any specific 

groups of people. Instead, in almost every case, they were asked broader questions about 

working with diverse populations or fostering multiculturalism. Shelly, a new 

professional working in a department with diversity and multicultural issues as one of 

their explicit functions, had an experience that was fairly representative of those of most 

of the new professionals. She said, "The interview questions were all at the umbrella 

level. We didn't talk about any specific groups. More just about working with minority 

students." 

Roberta's interview was the one instance in which specific groups were 

referenced, and she was the person who introduced specific groups into the conversation. 

Roberta recalled, "I did touch a bit on specific stuff, like the large Hispanic population in 

[town of institution] and talked a little bit about African American students and Native 

American students as well because we try to reach students on reservations." Her 

awareness of the department's outreach programming to reservations was the result of her 

having interned in the office prior to applying for a staff position rather than any 

reference to the programming or to specific groups in the recruitment material available 

for the position. 

While more than a few of those interviewed said that their sense that the 

department was committed to issues of diversity and multiculturalism had a positive 
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effect on their response to being offered a position, none of the new professionals 

interviewed mentioned that the opportunity to work with any specific group played a role 

in their decision making either. 

Two of the new professionals did mention that their own status as a member of 

particular group played a role in their decision whether or not to accept their first 

professional appointment. Clay, who is openly gay, said his decision was based at least in 

part on a feeling that department with which he was interviewing was open and inclusive. 

He took the initiative after receiving his offer to inquire of the department what it meant 

by the reference to multiculturalism in its mission statement. Included in the response he 

received were references to the general term of multiculturalism as well as specific 

reference to Hispanic, LGBT, and women students. He said, 

I looked closely at their response to that question. I value it [multiculturalism], 
and it is something I want to learn about. [The department's answers were] 
supportive of my differences, particularly being gay. I like the way the department 
portrayed themselves as being supportive of all differences. 

Gregg, an Asian American male new professional, said the fact that he would be one of a 

very few Asian American staff members on a campus with a relatively small Asian 

American student population played a role in his consideration regarding for which 

positions he applied. He explained. 

It affected where I was looking in terms of personal marketability I think. I know 
that if I applied to a school in California, where there is a large Asian American 
population, that my ethnicity might not come into play as much as I would like for 
it to as opposed to applying to a school like this one. 

Orientation and training. Asked about the role of diversity and multiculturalism 

in the orientation and training of new professionals he supervises, Alex said, 
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It [issues of multiculturalism and diversity] didn't really seem like it needed to be 
brought up [as part of staff training] because everyone that I work with in this 
department, you can tell that there is an underlining understanding of those issues. 

Steve's comment about the lack of discussion of diversity and multiculturalism in 

training echoed the sense expressed by several of the professionals that diversity and 

multiculturalism can go unspoken in training because they are values universally 

embedded in the culture of the student affairs profession. "It seems like every mission 

statement has it in it. You know, how people are going to be treated with respect and 

dignity." 

Despite the impact of budget reductions on training opportunities for professional 

staff at her institution, Kathy indicated she continues to expect that diversity and 

multiculturalism are issues addressed in staff training. 

It [the expectation that training includes diversity and multiculturalism] is in front 
of our staff, and the expectation is there. It is not written, you will train all the 
staff in terms of multicultural expectations, but it is just part of who we are. 

Performance evaluations. Performance evaluations may also be understood as 

part of the training process for staff. Both senior student affairs officers indicated they 

felt issues of diversity and multiculturalism were, in at least some form, a part of the 

evaluation process for student affairs professionals at their institutions. Kathy said, 

1 don't know if I can say explicitly, because I don't think it is written in the 
performance evaluation appraisal in that way. I will say that part of our 
perfonnance appraisal is a self-appraisal, and each person has to submit this 
appraisal. Frequently part of the self-appraisal is what they have done to 
contribute to the diversity effort. 

Linda's comments were similar to those of Kathy. Linda stated. 

That has just been of late, the last couple of years by asking each of the staff that 
report directly to me to really define what they have done to support 
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multiculturalism in their units and how they know they have been successful or 
not. And how they are advancing diversity. But we have made that a part of the 
evaluation process. 

Asked whether the emphasis in the evaluations goes beyond structural diversity, Linda 

added, "I think it goes beyond that. It is asking them to talk about their personal 

commitments. What they have done to advance and with an expectation that it will be 

demonstrated." 

The experiences of the new professionals and their supervisors with respect to the 

role of diversity and multiculturalism in performance evaluations stand in stark contrast 

to those of the senior student affairs officers. Two supervisors at Kathy and Linda's 

institutions said the form supplied for use in performance evaluations did not provide the 

opportunity for discussion of diversity and multiculturalism. One of the supervisor's 

noted, however, "Certainly in this department it would come up...if we are not meeting 

the needs of someone. That would be included in the appraisal." 

The comments of the new professionals who were interviewed reflect a different 

lived experience of the role diversity and multiculturalism play in performance 

evaluations. Several of those interviewed said those issues play no role at all. Roberta's 

comments were not uncommon among those shared on this question. She said, 

I don't think there will be a clause for multiculturalism and diversity. I think that 
it is a given, but 1 don't see any specific question that deals with that. There are no 
quotas on that sort of thing. My position is coordinating stuff so most of what I do 
would be evaluated on [whether or not] I get all the necessary paperwork in order, 
train the staff, do the selection process, that kind of stuff. 

Like Roberta, Sylvia's answer is premised on her construction of the 

responsibilities of her position. Sylvia, however, does believe that diversity and 
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multiculturaiism will be a part of her evaluation "as it pertains to my job, my 

responsibilities because I work with multicultural [students]." Danielle, a Hispanic new 

professional at Linda's institution, had a different perspective on the question. She said, 

"Probably if it was something that I brought up. Maybe in highlighting." 

Danielle was the only one of the new professionals interviewed who believed that 

diversity and multiculturaiism could be a part of their evaluation in some positive way. 

The comments of the others all belied a darker understanding of how that might come to 

pass. Cecilia, when prompted to consider the possibility that a supervisor might use the 

evaluation to give recognition for good work in this area, said, "I don't think that is on 

any performance evaluation." Jaquie believed diversity and multiculturaiism would come 

up in her evaluation "if we had an issue with a population." 

This perspective was not limited simply to the new professionals at Kathy and 

Linda's institutions. Janice responded to the question about whether or not diversity and 

multiculturaiism would play a role in her evaluation by saying, "I don't think so. I only 

think it would come up if it was a problem." Bemadette noted that, as an instructor, 

students provide her with an evaluation in addition to the one she receives as a member of 

the professional staff. Asked about the student evaluation, she said, "No, it doesn't ask 

that. But they are allowed to comment.. .but there has never been a reason that someone 

would give me a negative comment." 

Peggy's response to the inquiry about whether diversity and multiculturaiism 

were taken into account in her evaluations of staff focused on negative behavior, but it 
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also indicated an approach to the evaluation process that extended beyond the boundaries 

of an institutional form. She responded. 

No, but I guess it would if I heard something or saw something that I thought was 
inappropriate.. .1 evaluate staff all the time. If there was an issue, I would 
probably say something at that time and not write it up in an evaluation. If that 
happened over and over again, then I would write it up in the evaluation. I try not 
to write people up. 

Wynona, on the other hand, did not feel the need to move beyond the existing form. Her 

approach was to be creative about embedding the issues in the performance of job 

function rather than conceiving of them as something to be addressed separately. She 

said, 

Yes, and it is because it [diversity and multiculturalism] is in the way that your 
job is to begin with. There are certain expectations that we kind of agreed, it 
comes up in the evaluation if you did it nor not. ...And we meet weekly or 
biweekly and discuss how you are doing, if you are meeting your goals. 

•loseph chose to set aside the institution's evaluation form precisely because it did not 

include the opportunity to address performance as it relates to diversity and 

multiculturalism. He created his own form and uses it in the performance evaluations of 

the new professionals whom he supervises. 

Diversity and Multiculturalism in Hard Times 

Both senior student affairs officers were asked whether or not they made strategic 

use of their organization's resources to support initiatives related to diversity and 

multiculturalism. Interestingly, both framed their responses not in terms of strategic 

investment, but rather as strategic defensive budgeting in the face of the fiscal pressures 

confronting their institutions. Linda said. 
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The most recent example of that is the way I delivered the [most recent budget] 
cut. That is another way of looking at resources. Who gets to keep their resources, 
and who has to lose some. The multicultural units got a [certain size] cut whereas 
most of the other units got a cut [of twice the size]. I think throughout the division 
there was a concerted effort to minimize the negative impact on reducing diversity 
in our staff. So people would bring to my attention if there was someone in the 
position that did not have to do with multiculturalism per se, but they were a 
person of color. 

Kathy's answer reflected much the same experience. She shared, "I think we have had 

tliree years of cuts.. .The first two years minority retention and recruitment programs 

were protected. The third year they were not. I could not protect them any longer." 

Learning and Caring About Diversity and Multiculturalism 

Interview participants were asked to identify the most important things they had 

learned about diversity or multiculturalism during their professional career from graduate 

preparation program to the present. They were also asked to describe what they believed 

to be the most important reasons that student affairs professionals should care about 

diversity and multiculturalism. Their answers to those questions are presented in this 

section. 

What They Have Learned 

The professionals' comments about what they had learned during the professional 

socialization process about diversity and multiculturalism tended on the whole to address 

the latter. The distinction between the two was the basis for Yvonne's response to the 

question. She replied, "They [diversity and multiculturalism] are two different things.. .It 

is important for me to know what terms mean, and it is frustrating when they are used 

inappropriately or interchangeably. They are not the same thing." She was the only 

person to make this point in their answer. 
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Bill's response was one of several that addressed people's personal relationship 

with multiculturalism. He said simply, "People are afraid of it." Mary brought the same 

thought closer to home when she offered, "Even though people in my office are student 

affairs professionals and have degrees, I don't think they are comfortable with discussing 

multicultural issues." 

A couple of the new professionals' answers reflected a sense of how much work 

remains to be done related to diversity and multiculturalism. Deana was among that 

group. She said, 

It [diversity and multiculturalism] is a priority. It is still being investigated. There 
is still a lot of work to be done, and there are resources out there that are 
available. The theories that are there are a lot better but still need work.. .The 
main focus is inclusiveness and taking a step beyond understanding this 
population to understanding how they interact with other populations. 

David included in his answer his own learning around interacting in his professional role 

with people from other populations. He observed, 

I know that the training I have received has helped me.. .1 am more aware that if I 
am meeting with a Black student my knowledge, though not incredibly deep, 
involves the different developmental models, helps me to be able to say 'OK. This 
student is of a certain level, and me telling him this idea is not going to help him 
at all.' It is helping me be aware that people are in different places. 

Nancy's answer to the question touched on both the work that remains to be done 

and her own feelings about the process and prospects for change as a Hispanic 

professional. 

It is difficult to be self-aware and to know that all of these issues are happening 
but at the same time to try to educate other people about the experiences. The 
higher education system is very slow for change. That adds to the level of 
frustration because there is always tradition and rituals that are shaped by the 
system, to try to break through and add another dimension of diversity. I am 
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hopeful. There is a lot of hope that there would be people interacting with each 
other no matter what their ethnicity or ability is. It could happen some day. 

Several of those interviewed mentioned their belief that focusing on similarity 

rather than difference would be the best way to advance toward the sort of interaction that 

Nancy described. Jaquie asserted, 

We are in a multicultural world, and people are different. It doesn't matter a 
whole heck of a lot what race you are. We all have hopes and fears and may have 
questions about the differences. I guess another thing is that we are all diverse in 
some way.. .People are more similar than they are different, and we are all diverse 
in some way. 

Similarly, Janicc stated, "As many similarities as you and I have there are probably as 

many differences.. .1 think that we think too much on our differences and not enough on 

our similarities. Everybody at some time or another is a minority." 

Two of those interviewed, however, described what they believed to be a central 

difference that must be recognized in the discussion of diversity and multiculturalism. 

Peggy proffered, "It is difficult for people who are not White. I have had a privileged life. 

It is my responsibility to learn about other cultures and ethnicities. I can't base my 

j udgements on my upbringing and my culture." Cecilia, too, addressed the advantage she 

has enjoyed. She reflected, 

1 think that I have really learned that things I previously thought I have learned 
were a product of my own cultural capital. I had certain privileges, and I don't' 
think that I ever imagined that those played a part in who f 1 became and why 
other people were not able to accomplish what I was able to accomplish. 

Tina was one of two professionals that focused on their own personal journey of 

learning in their response to the question. She replied, 
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It has always been important for me to be able to not just identify myself with one 
specific group of people. I am a big seeker of knowledge. I will be one of those 
people that learns for the rest of my li fe. 

Candice was a bit more expansive in her response but addressed much the same 

point. She stated. 

In order for us to be successful in society we need to learn about other people. 1 
have become a broader, better person by having the privilege of learning about 
other people and their backgrounds. I think that we also come with bad baggage 
and have some prejudices. We need to look at the facts and look at individuals.. .1 
think that higher ed helps with that. It can be a very safe environment to ask 
questions and to be educated. It is special when it becomes a part of you, being 
accepting, embracing the expanse. 

Joseph's answer was a challenging rejoinder to those who would be satisfied with 

the journey of learning about diversity and multiculturalism. He replied, 

I have leamed enough to say that I want the profession of student affairs to 
understand multiculturalism but to also do something about it. OK. Big whoopee. 
We know we are multiculturally competent. I don't think that you are competent 
unless you can do something about it. 

The two senior student affairs officers each took somewhat different approaches 

in sharing what they had leamed about diversity and multiculturalism during the course 

of their professional journeys. Linda was unique in extensively incorporating both 

diversity and multiculturalism in her answer that focused on tactical lessons she has 

learned. Linda said, 

Multiculturalism is something you can learn. ..It is very easy to isolate, put in a 
box, the diversity issues, whether you call it multicultural or minority affairs. 
Although that box might serve minority students well, it doesn't help them with 
the majority culture. It is important that programs have some bridge aspect to 
them and see the role as going beyond the underrepresented groups to all groups. 
Another is that it is really important to put the faculty in the equation and to build 
partnerships with the faculty. I have learned that diversity has to be a value in the 
institution in order to be successful, and that implies that, if you really value it, it 
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becomes a priority and resources will be assigned to it....Multiculturalism has to 
be a central characteristic of higher education, and we can't leave that to chance. 

On the other hand, Kathy focused to a greater extent on the strategic aspects of 

multiculturalism in her response. Kathy stated, 

It is a way of life. Higher education has a role to play in helping people learn 
about one another and to learn to negotiate with one another. There is no better 
place to do that than on the university campus, and student affairs plays a 
significant role in helping those individuals to share their culture publicly with 
one another and to support individual learning as it relates to people that are 
different than yourself 

In response to a follow up question about what she most wished the staff would come to 

know about diversity and multiculturalism, Kathy offered, "The thing that pops into my 

mind now is that I don't think many of us are able to really recognize what the minority 

student experience is If there is something that 1 wish the staff had, it was probably a 

deeper more complex understanding of the experience that students have." 

Caring About Diversity and Multiculturalism 

The student affairs professionals interviewed were also asked to provide a brief 

explanation of why student affairs professionals should care about issues of diversity and 

multiculturalism. Here the issue of diversity appeared more in the forefront. 

Bill responded, "We should care because the minority and majority is changing. 

We should care because as we learn more about different individuals we need to find 

ways to change how we operate our offices and our services to fit the students." Yvonne 

also addressed diversity in her response. "People that are from diverse backgrounds or 

from different cultural paths, different experiences, bring different things to their 
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collegiate experience. It shapes how they are in college, whether or not people will agree 

with them or not." 

Two of the new professionals indicated one cause for caring is professional 

development and effectiveness. Deana explained, "It [caring about diversity and 

multiculturalism] is to enhance my professional and personal experiences. To be better 

and more effective in the work I do." Gregg, an Asian American male, said, "Personally, 

I think it is important as an administrator to know what the potential pitfalls are in 

running a university. I also know that I have a personal investment in this, just my 

background." 

Mary's answer to the question, though taking a slightly different angle, also 

touched on professional effectiveness. She stated, "The student population is very 

diverse, and we need to understand those factors in order to help the student grow, to be a 

success. I also think that goes for the staff that you work with." Candice explicitly 

addressed the nexus between caring about diversity and multiculturalism and student 

learning. She asserted, "It is my ethical duty to help provide the best education, and they 

[student affairs professionals] need to know how to work with students in all ethnic 

backgrounds." 

Peggy's answer to the question also addressed the question from an ethical 

perspective. She responded by saying. 

Because all people should care. There is an opportunity to make a difference. 1 
don't know if it would make a difference in this system [higher education], but I 
do believe that individually one to one we can make a difference.. .It isn't that I 
don't believe there are differences, but I wish we could talk about the 
similarities.. .1 think the only way we are going to get away wars and killing each 
other is if we see how we are the same. 
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Findings Generated from Interviews 

1 generated 10 findings from the data generated through interviews with student 

affairs professionals. Those findings are presented in this section. 

Extent of the Representation of Native Americans 

Those professionals who reported having Native American student colleagues in 

their graduate preparation programs were clustered in a very few programs, and none of 

the interview participants encountered a Native American faculty member in their 

graduate studies. Discussion of Native Americans or Native American issues, when it 

occurred, appears to have been limited and without depth in most cases. None of the 

professionals reported any in-depth reading in their programs about Native Americans in 

higher education, and only one professional was exposed to a conceptual model designed 

specifically for working with Native American students. 

The representation of Native Americans in the professional associations was 

equally sparse. Only one of the professionals interviewed recalled seeing any articles 

specifically about Nati ve Americans in a professional journal. While a slightly larger 

number recalled conference program sessions addressing Native American issues (one of 

which was presented by an interview participant), none of the pro fessionals reported 

having gained any deeper knowledge about Native Americans as a result of having 

attended those programs. Data firom the interviews suggests that there might be a greater 

degree of representation of Native Americans in the state/regional programs of ACPA 

and NASPA as well as in journals and regional conference programs of some of the 

specialty associations in student affairs. 
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Native Americans were represented to a greater degree in the first professional 

experiences of those interviewed, but that representation was limited to the realms of 

training and professional practice. Native Americans were not referenced in the 

recruitment of any of the professionals and only referenced once in the selection process. 

The candidate initiated that reference. Those professionals who have worked with Native 

American students have for the most part worked with very few. Taken as a whole, the 

data generated from the interviews indicate that Native Americans were barely 

represented in the three environments that make up the student affairs professional 

socialization process. 

Value of the Opportunily to Meaningfully Interact with Native Americans 

Many of the student affairs pro fessionals interviewed as part of this study had 

little or no interaction with Native Americans during the professional socialization 

process. The comments of those who did suggest that the opportunity to meaningfully 

interact with Native Americans, or even with a non-Native who has a deep interest in 

Native American issues, can have a significant impact on the way in which one makes 

meaning of Native Americans. 

Themes in the Representation of Native Americans 

Using the data from the interviews, I identified 10 themes from the representation 

of Native Americans in the professional socialization processes of the student affairs 

professionals who participated in this study. 

• The reservation. The prevailing presumption of the conversation about Native 

Americans was that they lived on reservations. In fact, only slightly more than 
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538,000 of the over 4 million Native Americans living in the United States 

live on reservations. While most ofNative American reservations are in the 

western United States, only 43% ofNative Americans live in that region. 

Another 31% live in the South, 17 % in Midwest, and 9% in the Northeast 

(U.S. Census Bureau, 2002). 

The culturally identified traditional Native American. The second theme is 

related in some ways to the first. The discussion ofNative Americans was 

premised on them being fully engaged in traditional ways and values, ignoring 

the possibility that Native Americans may be acculturated, assimilated, 

bicultural, traditional, or transcultural. 

Connection to the natural world. The third theme, related to the second, is that 

Native American people have a profound connection to the natural world. 

Culture shock. The fourth theme is culture shock. It is a product of the 

synergistic effect of the themes of reservation, tradition, and connection to 

nature. If one understands Native Americans as individuals steeped in their 

ways and values who have lived in a remote isolated place and are now 

coming to a modem and complex university, then it is not surprising to find 

that you consistently understand them as experiencing culture shock upon 

arrival. 

Deficits. The fifth theme is that of deficits. Native Americans, who were not 

discussed often, were frequently linked with alcohol problems, depression. 
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lack of motivation, poverty, and retention issues in those instances in which 

they were discussed. 

• Different styles of communication. The sixth theme is different styles of 

communication. This theme takes the form of discussion of Native 

American's circular discourse, lack of eye contact, and quietness. 

• Different sense of time. The seventh theme is that Native Americans have a 

different sense of time. 

• Allowances and accommodations. The eighth theme is the theme of 

allowances and accommodations. The comments of the student affairs 

professionals when discussing the deficits, different styles of communication, 

and different senses of lime implied that the proper response to the perceived 

deficit was to graciously accept it and to somehow work around it rather than 

to challenge the perception, the underlying cause, or the behavior itself 

• Going back to the reservation. The ninth theme is that Native American 

people come reluctantly to higher education with the goal of gaining what 

they need from it and then returning to the reservation. 

• Differences between tribes. The tenth theme, less prevalent than the others, is 

the recognition of differences between tribes. 

Much is Missing from the Conversation About Native Americans 

None of the persons interviewed made any reference to the boom in Native 

American population. This change bodes well for Native American people whose 
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numbers were greatly diminished in the early twentieth century and may have significant 

implications for future enrollments of Native Americans in higher education. 

There were only three references to tribal colleges. One of those references was 

glancing. A second related to tribal colleges by the state branch of one of the professional 

associations. The third reference was to the experiences of one of the professionals who 

had interned at a tribal college. The tribal college movement is an important force in 

Native American higher education and in the movement of Native American nations 

toward economic empowerment. More tribal colleges are offering four-year degrees, and 

some tribal colleges are beginning to offer advanced degrees (Boyer, 1997b). 

There were no references to tribal sovereignty. The construct of tribal sovereignty 

should inform interactions between institutions of higher education and tribal 

governments and is the legal underpinning for the federal government's role in Native 

American higher education (Deloria & Wildcat, 2001). 

There was only one reference to an indigenous-based model for working with 

Native American students. In additions, there were no references to the strengths of 

Native American people (e.g., resilience) in the way that there were references to deficits. 

Despite the fact that so few of the professionals working at institutions with 

significant Native American enrollments had interacted with any significant number of 

students who are Native American, none of the professionals expressed curiosity 

regarding the reason that Native American students were not accessing their services. 

Tangentially, there was no reference among those who had worked with Native students 
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of any assessment effort to determine whether or not student needs were being met, 

student satisfaction achieved, or learning outcomes accomplished. 

Feeling Qualified to Work with Native American Students 

Approximately three fourths of the new professionals interviewed felt qualified to 

work with Native American students irrespective of their knowledge of or experience in 

working with Native students. Those professionals with the least knowledge and 

experience in this regard indicated they would draw on existing theory bases, experience 

in working with other minorities, a shared sense of in group status, or a belief that all 

people are more alike than different to support them in this work. 

Construction of Resources for Working with Native Americans 

Only one of the professionals interviewed had at their disposal a conceptual 

model designed for working with Native American students. Others indicated they would 

draw on broad bodies of theory, generic theories of minority identity development, or 

theories developed for working with other minority populations. 

With respect to concrete resources for working with Native American students, 

the prevailing norm was for the professionals to take a closed system approach. Only a 

couplc of those interviewed referenced resources available o ff campus, and none 

identified tribal services as a resource. 

Several of the professionals did identify Native American students or Native 

American colleagues as a primary resource. Relying on these people on campus may be 

problematic for a number of reasons. First, it may be culturally inappropriate. Second, it 

may place an undue burden on the relatively few Native American student and faculty on 
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campus (Kidvvell, 1990). Third, on many campuses their numbers are very small. The 

departure of one or two individuals could leave a student affairs professional without 

their primary resource for working with students who are Native American. 

Multicultural Themes and Perspectives 

Two primary themes emerged from the discourse of diversity and 

inulticulturalism as practiced by the student affairs professionals participating in this 

project. They were the themes of social justice and the marketplace, both addressed 

largely from a functionalist theoretical framework. The critical voice, while not 

completely absent, was quite rare. 

The Applicability Test 

When faced with a decision whether or not to invest time in acquiring new 

information or a new skill, it appears from the interview data that the primary test 

employed in making that decision was the test of applicability. If the student affairs 

professional saw the information or skill as immediately applicable to their work, they 

made the investment of time. However, because Native American students are not 

accessing the offices of student affairs professionals, knowledge or skills related to 

working with Native American students may not meet the test. In turn. Native American 

students may try the service and find that the professional staff is uninformed or 

culturally insensitive and as a result not return. 

The applicability test has a second troubling corollary. It is that those who are not 

in front of me are not important to me. If a group of people is underrepresented in 
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enrollments, the test of applicability may contribute to their continued 

underrepresentation as it acts as a barrier to active outreach. 

Fiscal Stress 

Interview participants identified fiscal pressures as limiting their participation in 

professional associations as well as limiting search processes for new professionals and 

support for diversity initiative and multicultural services. 

Diversity, Multiculturalism, and Training for the First Professional Position 

The orientation and training of the new professionals as they entered their first 

professional position was largely informal and unstructured. The lack of structure may be 

premised on the value of professional autonomy and on an assumption that baseline 

knowledge and values related to diversity and multiculturalism have been inculcated 

during the graduate preparation program process. However, given the lack of structure, it 

is possible that important local issues of diversity and multiculturalism will not be 

adequately addressed in the orientation and training process. 

Multiculturalism and Performance Evaluations 

The data generated from the interviews indicated some disconnect between the 

expectations of the senior student affairs officers with respect to the role which diversity 

and multiculturalism should play in performance evaluations and the actual evaluation 

experiences of new professionals. At the intermediate level, some of the supervisors 

identified institutional evaluation forms as inhibiting the inclusion of diversity and 

multiculturalism in the review process. Others had found creative alternatives for 

incorporating diversity and multiculturalism into their reviews with staff. 
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The comments of several of the new professionals and supervisors reflect their 

belief that diversity and multiculturalism issues would only enter into an evaluation if a 

staff member were under performing. None of the supervisors expressed having used or 

the potential for using the performance evaluation as a vehicle for recognizing 

outstanding effort or performance in the areas of diversity or multiculturalism. 

Purpose of Multicultural Competence 

Multiculturalism was valued by the participants for how it could help them help 

others. They hoped to foster it as a quality in the students with whom they worked and in 

the communities in which they served. They aspired to being multiculturally competent 

in as much as it allows them to better serve their students and their institutions. None of 

the professionals interviewed explicitly discussed the internal value of multicultural 

competence in expanding their own frames of reference for problem solving or decision

making. It is this internal value, referred sometimes as the ability to use other lenses, that 

is the highest order of multicultural competence. 
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CHAPTER 6: MEANING-MAKING AND RECOMMENT>ATIONS 

The findings generated during the study will be summarized in this chapter. Next, 

several theoretical lenses are used as a means for making meaning of those findings. 

Recommendations for practice and fiiture research follow. The chapter concludes with a 

discussion of the limitations of this study. 

Summary of Findings 

The findings generated during the study will be summarized in this section using 

the framework of the study's four research questions. First, the findings addressing 

student affairs professionals' social construction of Native Americans will be shared. 

Then the findings related to how the three environments in the student affairs 

professional socialization process (graduate preparation programs, professional 

associations, and first professional positions) contributed to this social construction will 

be presented. Next the findings pertaining to the resources (conceptual or concrete) which 

student affairs professionals draw upon in their work with students who are Native 

American will be discussed. The findings addressing how the three socialization 

environments of the profession contribute to the development of these resources will then 

be presented. Finally, findings related to the contextual discussion of diversity and 

multicuUuralism will be presented. 

What Meaning Do Student Affairs Professionals Make of Native Americans? 

This section will address the findings related to the social construction of Native 

Americans by student affairs professionals. The individual themes generated from the 
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data will be presented first, followed by a summary providing an overview of the 

prevailing socially constructed meaning of Native Americans. 

Themes. I identified the themes of retention, deficit, and application of 

mainstream models during review of the data generated during the document analysis. 

The majority of substantial or exclusive references to Native Americans in the graduate 

preparation program web sites, professional journals, and conference programs reviewed 

as part of this study addressed issues of retention. The vast majority of those references 

appear to have had mainstream retention models as their foundation and also seemed to 

address retention from a deficit perspective. Indigenous-based models of retention and 

studies of Native American student success were lacking. 

Using the data from the interviews, 1 identified 10 themes from the representation 

of Native Americans in the professional socialization processes of the student affairs 

professionals who participated in this study. First, despite the fact that a substantial 

majority of Native Americans do not live on reservations, the prevailing presumption of 

the conversation about Native Americans was that they lived on reservations. Second, the 

discussion of Native Americans was premised on them being fully engaged in traditional 

ways and values, ignoring the possibility that Native Americans may be acculturated, 

assimilated, bicultural, traditional, or transcultural. Third, Native American people were 

seen as having a profound connection to the natural world. The fourth theme was culture 

shock. Given that the prevailing construction ofNative Americans was as individuals 

steeped in their ways and values who have lived in a remote isolated place and are now 

coming to a modem and complex university, then it is not suiprising to find that culture 
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shock was anticipated. Fifth, when discussed, Native Americans were frequently linked 

with deficits such as alcohol problems, depression, lack of motivation, poverty, and 

retention issues. Six, Native Americans were seen as having different styles of 

communication. Seventh was the theme that Native Americans have a different sense of 

time. The eighth theme was one of allowances and accommodations. The comments of 

the student affairs professionals when discussing Native Americans' perceived deficits, 

different styles of communication, and different senses of time implied that the proper 

response to the deficits was to graciously accept them and to work around them rather 

than to challenge the perception, the underlying cause, or the behavior. The ninth theme 

was that Native American students have as their goal gaining what they need from higher 

education and then returning to the reservation. The tenth theme, less prevalent than the 

others, was the recognition of differences between tribes. 

Important themes were found to be absent from the representation of Native 

Americans. There were no references in either the data from documents or the data from 

interviews to the growing population of Native American young people. There were no 

references to Native American assets with respect to higher education (e.g., resiliency, 

growing strength of the tribal college movement, growing number of Native Americans 

with degrees at all levels, etc.). There were a few references to the asset of family and 

tribal connection in the interviews. There were no references in either the data from 

documents or the data from interviews to tribal sovereignty or to working with tribal 

governments. One cannot come to an understanding of Native Americans as a political 

minority without first having knowledge of the construct of tribal sovereignty. 
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Prevailing social construction. Taken on the whole, it appears that the prevailing 

construction of Native Americans by the student affairs professionals participating in this 

study is premised on limited knowledge of and experience with Native American people. 

The prevailing construction is of a person from a remote and impoverished reservation. 

The person is perceived as traditional in their views of the world, including having a 

spiritual bond with nature. They come to higher education in the hope of gaining skills to 

take back with them to the reservation. They often do not persist to graduation, and the 

primary causes are culture shock and deficits in their background. In working with these 

disadvantage students one needs to be aware of different styles of communication and 

different senses of time. Rather than addressing the perception of the deficits or their 

causes and rather than negotiating the differences, the proper course of action in working 

with these students is to make allowances and develop accommodations. The prevailing 

construction in some respects contradicts basic facts about Native Americans, lacks depth 

with respect to important cultural elements (i.e., relationship with nature, construction of 

time, purposes and style of communication), and is absent reference to a number of 

important aspects of Native American life. 

How Do the Three Socialization Environments of the Profession Contribute to This 

Meaning? 

This section begins with a discussion of the frequency with which Native 

Americans were referenced in the three environments of the student affairs professional 

socialization process. It then presents findings related to the quality of those references. 

Next a discussion of the impact that the presence of Native Americans in these 
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environments has on the frequency and quality of references to Native Americans in 

those environments is presented. The section concludes with a summary of the findings 

related to the impact of the three socialization environments on the social construction of 

Native Americans by student affairs professionals. 

Frequency of references. References to Native Americans in the graduate 

preparation program web sites, journal articles, and conferences programs were few in 

number. The few references found were skewed in significant ways and, with respect to 

the journal articles and conference programs, were unevenly distributed over the course 

of the period of time being studied. 

Native Americans were more frequently referenced in venues over which faculty 

members have greater control (graduate preparation programs and professional journals). 

Native Americans were less frequently referenced in the professional association 

conference programs, an area in which student affairs practitioners have greater control. 

Quality of references. The vast majority of references to Native Americans in the 

graduate preparation program web sites, journal articles, and conference programs were 

glancing or shallow. Those references typically situated Native Americans as one 

minority group among several being discussed. The discussion in such instances typically 

took the form of describing characteristics, responses, or behaviors of students who are 

White as compared to students who are not. Detailed and focused discussion of Native 

Americans was rare. 

References to Native Americans were almost completely absent from the 

recruitment, selection, and training of the new professionals interviewed, and very few of 
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the student affairs professional participating in interviews as part of this study had 

worked with more than one or two students who were Native American. Despite the fact 

that so few of the professionals working at institutions with significant Native American 

enrollments were interacting with Native students as part of their professional practice, 

none of the professionals expressed curiosity regarding the reason Native American 

students were not accessing their services. Also, there was no reference among those who 

had worked with Native students of any assessment effort to determine whether or not 

student needs were being met, student satisfaction achieved, or learning outcomes 

accomplished. The lack of curiosity regarding Native American students on the part of 

the student affairs professionals interviewed may reflect the lack of focus placed on that 

population throughout the professional socialization process in student affairs. 

Impact of the presence of Native Americans on the references. The presence, in at 

least some form, of Native Americans in the professional socialization environment 

seemed to have an impact on the frequency and extent of the references in those 

environments to Native Americans. The references in the web sites were limited to two 

programs in states with significant Native American enrollments and significant Native 

American populations. References to Native Americans in the professional journals were 

most frequent in the Journal of College Student Development during a three year span in 

the latter half of the last decade. One possible explanation of this is that the presence of 

scholarship on Native American issues in that journal prompted further published 

scholarship on those issues in that journal. The heaviest concentration of conference 
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program sessions referencing Native Americans occurred in the early 1990s in the 

context of increased public attention regarding Native American issues. 

Many of the student affairs professionals interviewed as part of this study had 

little or no personal interaction with Native Americans during the professional 

socialization process. The comments of those who did suggest that the opportunity to 

meaningfully interact with Native Americans, or even with a non-Native who has a deep 

interest in Native American issues, can have a significant impact on the way in which one 

makes meaning of Native Americans. 

Summary. Taken as a whole, the data generated from the interviews indicates that 

Native Americans were barely represented in the professional socialization process of the 

new student affairs professionals who participated in this study. Those professionals who 

reported having Native American student colleagues in their graduate preparation 

programs were clustered in a very few programs, and none of the interview participants 

encountered a Native American faculty member in their graduate studies. Discussion of 

Native Americans or Native American issues, when it occurred, appears to have been 

limited and without depth in most (but not all) cases. None of the professionals reported 

any in depth reading in their programs about Native Americans in higher education, and 

only one professional was exposed to a conceptual model designed specifically for 

working with Native American students. The representation of Native Americans in the 

professional associations was equally sparse. Only one of the professionals interviewed 

recalled seeing any articles specifically about Native Americans in a professional journal. 

While a slightly larger number recalled conference program sessions addressing Native 
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American issues (one of which was presented by an interview participant), none of the 

professionals reported having gained any deeper knowledge about Native Americans as a 

result of having attended those programs. Data from the interviews suggests that there 

might be a greater degree of representation of Native Americans in the state/regional 

programs of ACPA and NASPA as well as in journals and regional conference programs 

of some of the specialty associations in student affairs. Native Americans were 

represented to some degree in the first professional experiences of those interviewed, but 

that representation was limited to the realms of training and professional practice. Native 

Americans were not referenced in the recruitment of any of the professionals and only 

referenced once in the selection process. In that lone instance, it was the candidate who 

initiated that reference. Those professionals who have worked with Native American 

students have, for the most part, worked with very few. 

What Resources Do Student Affairs Professionals Draw Upon in Their Work with 

Students Who Are Native American? 

This section begins with a presentation of the conceptual models identified by 

interview participants for working with students who are Native American, followed by 

presentation of the concrete resources that were identified. It concludes with a discussion 

of the new professionals' self-assessment of their qualification for working with Native 

American students and the criteria upon which that self-assessment was based. 

Conceptual resources. Given the scarcity of references to indigenous-based 

models in any of the three pro fessional socialization environments, it is not surprising 

that only one of the professionals interviewed had at their disposal a conceptual model 
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specifically designed for working with students who are Native American. Others 

indicated they would draw on broad bodies of theory, generic theories of minority 

identity development, or theories developed for working with other minority populations. 

Concrete resources. With respect to concrete resources for working with Native 

American students, the prevailing norm was for the professionals to take a closed system 

approach. Only a couple of those interviewed referenced resources available off campus, 

and none identified tribal services as a resource. Several of the professionals did identify 

Native American students or Native American colleagues as a primary resource. Doing 

so, however, may be problematic for a number of reasons. It may be culturally in 

appropriate. Second, it may place an undue burden on the relatively few Native American 

student and faculty on campus (Kidwell, 1990). 

Sense of being qualified. Despite a lack of knowledge, experience, and resources 

related to working with students who are Native American, a substantial majority of the 

new professionals interviewed felt qualified to work with that population. Those 

professionals with the least knowledge and experience in this regard indicated they would 

draw on existing theory bases, experience in working with other minorities, a shared 

sense of in group status, or a belief that all people are more alike than different to support 

them in this work. 

How Do the Three Socializalion Environments of the Profession Contribute to the 

Development of These Resources? 

During the generation of data from document sources, three references were 

found to indigenous-based models for working with Native American students. One 
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faculty page in a graduate preparation program web site referenced a peer-based 

counseling project. One conference program addressed a similar topic, and another 

conference program presented a culturally-based program for engaging Native American 

students in leadership opportunities. Only one reference was made during the interviews 

with new professionals to an indigenous-based model for working with students. That 

reference was to a counseling model studied in graduate school. 

Many tribal governments have their own education departments and social service 

agencies. The staff of the these governmental agencies have greater experience in 

working with Native American people than do student affairs professionals at most 

higher education institutions, but the student affairs professionals interviewed for this 

project did not identify local or tribal agencies as resource for working with Native 

students. This may be the result of the absence of discussion about tribal governments 

during their professional socialization experiences. 

Faculty and staff at tribal colleges also have greater experience in working with 

students who are Native American than do their colleagues at other types of institutions 

and could be a valuable resource to those colleagues. It appears, however, that student 

alTairs professionals may be poorly informed about tribal colleges as well. Data generated 

during the document analysis revealed no references in either the graduate program web 

sites or the professional journals regarding tribal colleges and only one reference to tribal 

colleges among the professional associations' conference programs. There were only 

three references during the interviews to tribal colleges. This may be the result of the 
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absence of significant discussion about tribal colleges during their professional 

socialization experiences. 

While substantive references to Native Americans were found to be relatively 

scarce in the professional socialization environment of student affairs, other specific 

groups were far better represented in the student affairs professional socialization 

environment. Women, African Americans, gays, lesbians, and men were frequently 

referenced groups. The student affairs professionals were better versed with respect to 

conceptual or concrete resources available to support their work with these students than 

they appeared to be with respect to resources to support working with students who are 

Native American. 

Context of Diversity and Multiculturalism 

The representation of Native Americans in the student affairs professional 

socialization process takes place within the broader context of the discussion of diversity 

and multiculturalism within that process. This section presents a summary of the findings 

about diversity and multiculturalism generated during this study. The section begins by 

addressing the balance between general and specific group references in the professional 

socialization profess of student affairs, followed by the identification of which specific 

groups are referenced most frequently. Findings related to the role of diversity and 

multiculturalism and the impact of fiscal stress on diversity and multiculturalism are then 

offered. Next the themes generated from the discussion of diversity and multiculturalism 

are shared. Then the role of diversity and multiculturalism is described. Finally, the value 
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placed on multicultural competence as reflected in the data generated during this study is 

presented. 

General versus group specific references. With respect to multicultural terms, 

specific group references were the prevailing norm in both the professional journals and 

the conference program sessions. General references were more prevalent than either 

group specific or Native American references in the graduate program preparation web 

sites as a whole, but there was far greater balance between the general and group specific 

references in those pages over which faculty exert the greatest direct control. 

The experiences of the student affairs professionals interviewed for the project 

reflect both general and group specific references in their graduate preparation programs 

and professional associations. It appears from the professionals' remarks, however, that 

specific group references become less frequent in their first professional positions. 

General references were reported to be the norm in the recmitment and selection of new 

professionals. Discussion of diversity and multiculturalism seemed to be largely absent 

from both the training experiences and the perfomiancc evaluation processes. 

The orientation and training of the new professionals as they entered their first 

professional position was largely informal and unstructured. The lack of structure may be 

a reflection of the value placed on professional autonomy and on an assumption that 

baseline knowledge and values have been inculcated during the graduate preparation 

program process. Given the lack of structure, it is possible that important local issues of 

diversity and multiculturalism will not be adequately addressed in the orientation and 

training process. 
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Most frequently referenced groups. The specific multicultural group most 

frequently referenced in the graduate preparation program web sites, professional 

journals, and conference pro grains reviewed in this study was women. Men also appeared 

among the most frequently referenced specific groups in ail three venues, though at a rate 

far less than that for women. African Americans, Whites, gays, and lesbians were specific 

group references that appeared among the most frequent multicultural references in both 

the journals and conference programs. There is considerable congruence with respect to 

gender and ethnicity between the most frequently referenced specific groups and the 

membership data for ACPA and NASPA. The majority of members in the two 

associations are women and White. The largest ethnic minority in the associations' 

memberships is African American. Given the perceived risk of being an openly gay or 

lesbian person in the student affairs field (see Croteau & Lark, 1995), it is more difficult 

to make any observations or draw any inferences regarding the congruence between the 

focus on gays and lesbians in the professional venues and the prevalence of gay and 

lesbian people among the membership of the two associations. Based on the specific 

multicultural theories and tlieorists they most frequently called to mind (i.e., Gilligan, 

Cross, and Cass), the student affairs professionals seemed to be most familiar through 

their graduate program experiences with models addressing the developmental needs of 

women, African Americans, and gay men. 

Diversity and multiculturalism in performance evaluations. The data generated 

from the interviews indicated some disconnect between the expectations of the senior 

student affairs officers with respect to the role diversity and multiculturalism should play 
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in performance evaluations and the actual evaluation experiences of new professionals. 

At the intermediate level, some of the supervisors identified institutional evaluation forms 

as inhibiting the inclusion of diversity and multiculturalism in the review process. Others 

had found creative alternatives for incorporating diversity and multiculturalism into their 

reviews with staff 

The comments of several of the new professionals and supervisors reflected their 

belief that diversity and multiculturalism issues would only enter into an evaluation if a 

staff member were under performing. None of the supervisors expressed either having 

used or the possibility of using performance evaluations as a vehicle for recognizing 

outstanding effort or performance in the areas of diversity or multiculturalism. Only one 

of the new professionals interviewed recognized the potential for diversity and 

multiculturalism to play a role in their evaluation, and that professional indicated they 

would have to take the initiative for that to come about. 

Fiscal stress and diversity and multiculturalism. New professionals and 

supervisors who participated in the study identified fiscal pressures as limiting their 

participation in professional associations as well as their search processes. Both senior 

student affairs officers interviewed discussed the ways in which fiscal constraints were 

affecting their ability to provide support for diversity initiatives and multicultural 

services. 

Themes. 1 identified two multicultural themes in this discussion in the graduate 

preparation program web sites. They were the themes of social justice and the 

marketplace. These themes were consistently nested in a functionalist perspective. The 
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language of the social justice themes included references to access, equity, and 

opportunity whereas the language of the marketplace referenced preparing students to be 

citizens, leaders, and workers in an ever-more diverse and globalized society. No 

significant themes or theoretical perspectives emerged through the analysis the journal 

articles related to diversity or multiculturalism. This may be a reflection of what appeared 

to be significant overlap in the authors being published in the two journals, or it may be a 

function of a limitation of analysis based on the highly-stylized titles and abstracts of 

journal articles. 

While no discernible themes or predominant theoretical perspectives emerged 

from the analysis of the journal articles, the analysis of the two associations' conference 

programs yielded very different results. The themes of identity and culture and social 

justice were evident in the ACPA conference programs. The themes that surfaced tlirough 

analysis of the NASPA conference programs were press of new populations arriving on 

campus, managing diversity, and the marketplace. The thread of management was woven 

throughout these themes. The functionalist perspective was the prevailing norm in both 

associations' journals and conference programs. The critical multicultural perspective 

was more common in the ACPA conference programs than it was in any of the other 

sources of document data. 

Two primary themes related to diversity and multiculturalism were identified 

from the interview data. They are the themes of social justice and the marketplace, both 

addressed largely from a functionalist theoretical framework. The critical voice, while not 

completely absent, is quite rare. 
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Valuing multicultural competence. Of the thousands of program sessions offered 

at ACPA, NASPA, and joint ACPA/NASPA conferences during the period being 

explored in this project, less than a dozen discussed multicultural competence as a matter 

of internalized personal development and enrichment. Of those, almost all discussed 

using a feminist perspective in leadership or management. There was one session on 

Buddhist philosophy as a framework for problem-solving and one on Native American 

leadership models. 

Multiculturalism was valued by the interview participants for how it could help 

them help others. They hoped to foster it as a quality in the students with whom they 

worked and in the communities in which they served. They aspired to being 

multiculturally competent in as much as it allows them to better serve their students and 

their institutions. None of the professionals interviewed explicitly discussed the internal 

value of multicultural competence in expanding their own frames of reference for 

problem-solving or decision-making. It is this internal value, referred sometimes as the 

ability to use other lenses, that is the highest order of multicultural competence. 

Making Meaning of the Findings 

Having summarized the fmdings as they relate to the four research questions, this 

section of the paper will present my efforts to make meaning of the fmdings using several 

theoretical lenses. This exercise is undertaken with the limits of this study, which will be 

discussed later in this chapter, firmly in mind. 

First, the functionalist perspective of the fmdings will be explored. Next, 

Progressivism (Dewey, 1916, 1938) will serve as a means for making meaning of the 



findings. Then the theory of social reproduction (Bourdieu, 1973, 1977; Bourdieu & 

Passeron, 1977) and Berger's (2000) extension of social reproduction theory to the 

institutional level will serve as a framework for reflecting on the findings. The neo-

Marxist perspective of academic capitalism (Slaughter & Leslie, 1997; Slaughter & 

Rhoades, in press) is used next. The lens of critical or liberation pedagogy (Escobar, 

Fernandez, & Gervana-Neibla, 1994; Freire, 1970, 1985, 1992, 1998; & Giroux, 1992), 

will then be used to understand the findings, and the section will conclude with a review 

of the findings using my own critical multiculturalist perspective. 

Functionalist 

There are several ways in which the functionalist perspective might serve to help 

understand the findings generated througli this study. First and foremost, the absence of 

Native Americans may simply be a reflection of the very low participation rates of Native 

Americans in higher education. Simply put, student affairs professionals cannot serve 

people who are not there. Nor should they, as a matter of rational time management, 

invest a great deal of time in educating themselves about a population that they are 

unlikely to be serving in any meaningful numbers during their career. In cases where 

student affairs professionals do find themselves working with Native American students, 

they can draw on their professional expertise to develop a satisficing (March & Simon, 

1958) solution. 

It is also understandable from a functionalist standpoint that student affairs 

professionals note patters of similarity in human behavior and in theoretical models used 

to understand human behavior. There is, after all, a great deal of information that they 
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must keep at hand. As Miles and Huberman (1984, p. 21) note, "Humans are not very 

powerful processors of large amounts of information; the cognitive tendency is to reduce 

complex information into selective and simplified Gestalts or easily understood 

configurations." Such a strategy is simply an efficient way to cognitively organize facts. 

Another functional explanation for student affairs professionals' construction of 

Native Americans as being like other minority groups is that it serves as a rational interim 

strategy in response to the press to respond to changing demographics in higher 

education. Change creates the need to incorporate new knowledge, and new knowledge 

puts pressure on professions (Abbott, 1988). As Hunter and Beeler (1991, p. 117) note, 

"Members of the student affairs profession tend to "do what they do best or are most 

familiar with" (Miller, 1988, p. 117), and are therefore likely to resist challenges that are 

too imposing or threatening." As growing numbers of Native Americans come into 

higlier education over time, knowledge about them will make its way into the student 

affairs professional socialization process. Evidence to support this assertion can be found 

in the examples of what has happened with women, African Americans, gays, and 

lesbians. 

Progressivism 

While Dewey's empirical orientation is not consistent with the blend of 

constructionist and subjectivist epistemology that informs this study's methodology, the 

Progressive model of education (Dewey, 1916, 1938) offers an interesting framework 

through which to reflect on the findings of this study. The central tenet's of 

Progressivism include the cultivation of individuality, learning through experience. 
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relevant curriculum responsive to the interests of students, an openness to change, and an 

aspiration to democratization of education (Shaw, 2003). 

Various aspects of the professional socialization process as reflected by the 

experiences of the participants in this study adhere fairly well to some of the central 
i 
i 

tenets of Progress!vism. The students and new professionals have a great deal of 

flexibility with respect to which courses they chose to take, which professional 

associations they take part in and to what extent, and which professional opportunities 

they chose to pursue. There are numerous opportunities for experiential learning 

(including assistantships, internships, and practica) in the student affairs graduate 

preparation programs. The professional associations promote the use of best practices in 

responding to changing student needs, and the orientation and training offered to those in 

first professional positions is very much hands on. 

Other aspects of the professional socialization process as re flected in this study 

are problematic when viewed througli the lens of Progressivism. The rhetoric of the 

profession espouses democratization as a value, but there appears to be a gap between the 

profession's aspirations and its achievements in this regard. Great strides have been made 

with respect to the participation of women and African Americans, but those groups 

remain underrepresented in the ranks of senior faculty and senior student affairs 

administrators. It may also be that progress has been made with respect to participation in 

the profession by gays and lesbians, but it is difficult to have a clear picture of that given 

the perception among gay and lesbian student affairs professionals that the profession is 

not a fully inclusive environment for them. Several minority groups with significant and 
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growing participation in higher education remain largely absent from the profession and 

its socialization process (i.e., Asian Americans, Hispanics, and Muslims). Native 

Americans and other groups with small participation rates are marginalized in student 

affairs and the socialization of student affairs professionals. Hence, the student affairs 

profession is not fully democratized and as such may not be able to provide the best 

possible support for the democratization of higher education. 

The relevance of the curriculum of the professional socialization process is a 

matter of perspective. The informal and formal curriculum of the graduate preparation 

programs, professional associations, and first professional positions is relevant in that it 

effectively socializes those who participate in it to their roles as members of the student 

affairs profession. It conveys the shared knowledge and values of the field. It provides a 

credential with which professionals can be identified. It serves to foster a sense of control 

over a body of information and expertise. Its relevance with respect to preparing student 

affairs professionals for the demands placed upon them in practice is, however, the 

subject of debate (see for example Biackhurst & Hubbard, 1997; Engstrom & Kruger, 

1997; Strange, 2001), and that debate extends to its relevance with respect to preparing 

future student affairs professionals to work on increasingly diverse campuses (Flowers & 

Howard-Hamilton, 2002; McEwen & Roper, 1994a). The findings of this study support 

the argument that the formal curriculum in the graduate preparation programs explored 

through this study is neither democratizing nor relevant with respect to preparing student 

affairs professionals to work with students who are Native American. 
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None of the three core elements of the socialization process do when measured 

against the tenet of openness to change. The formal curriculum in the graduate 

preparation programs explored through this study has not responded to changes in the 

student population being served by their graduates, nor has the content of the professional 

associations' journals and conferences changed to reflect the new majority being served 

the their members. Hispanics, Asian Americans, Muslim, and older students, all 

significant populations on college campuses, are largely absent from the profession's 

discourse. Certain core theories and models continue to serve as the primary content in 

graduate preparation despite the widely recognized limitations of those theories. Finally, 

several of the interview participants commented on the effort and time it takes to bring 

about change in the environment in which student affairs professionals work with 

students. 

In addition to using Progressivism to understand the findings of this study as 

related to the student affairs professional socialization process, Taking one can use 

Progressivism as a means for reflecting on the work of student affairs professionals as 

educators. The student affairs professionals who participated in this study appear to have 

come away from their socialization process with a commitment to democratization which 

is not supported by their knowledge base or their actions, at least when considering the 

case of Native American students. Those professionals have constructed Native 

Americans in a way that is not inclusive of all Native people, and they have also 

constructed Native American identity as an experience like the experience of ethnic 

minorities. The curriculum they offer features experiential learning, but it is a curriculum 
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that may be inaccessible and irrelevant to a substantial number of Native students among 

others. While the comments of the student affairs professionals in this study do suggest 

an openness to change, they are part of a broader system which constrains their time and 

restricts their range of activity in a variety of ways. 

Social Reproduction 

The theory of social production (Bourdieu, 1973, 1977; Bourdieu & Passeron, 

1977) describes the process through which certain social structures serve to maintain the 

middle-class Euroamerican values upon which those structures are premised. Higher 

education, with its links to the professions, is one of the primary structures addressed in 

the literature of social reproduction. The primary mechanism through which social 

reproduction takes place is cultural capital (Bourdieu, 1973, 1977). Cultural capital as it 

applies to the discussion of higher education takes the form of the knowledge, conscious 

or not, a person has of the unwritten curriculum which inform the educational activities 

and social activities on campus. 

In his critique of Tinto's (1986) revised theory of student departure, Berger 

(2000) explicitly extended the theory of social reproduction to institutional actions as a 

means of better understanding the recruitment, selection, and retention of students. In 

doing so, Berger drew on Reisman's (1956) notion of constraint and variety, Meyer's 

(1970) discussion of social charter (1970), Kamens' (1978) articulation of institutional 

myths as related to social charter, Hearn's (1990) argument regarding selectivity (1990), 

and McDonough's (1997) formulation of organizational entitlements. 
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Berger's work provides a direct link between the broader theory of social 

production and specific actions of student affairs professionals (as agents of higher 

education institutions) and the student affairs profession (as a social institution). Student 

affairs professionals may be understood as prime agents of social reproduction within 

institutions of higher education. Student affairs professionals working in admissions and 

orientation positions help preserve selectivity, promote institutional myth, and fulfill the 

social charter. Student affairs professionals in dean's offices, residential life, and student 

activities promote models of citizenship, leadership, learning, and service that are 

premised upon the values of the majority. They facilitate networking among those with 

the cultural capital to value networking and to engage in it. They proffer letters of 

recommendation to those students who expend and renew their cultural capital through 

engagement in campus activities, particularly through engagement in leadership 

opportunities. Those students who are admitted to fulfill the desire for diversity but who 

lack the cultural capital to at least get along in the higher education system go unseen or 

underserved by student affairs professionals. Those who challenge the system and the 

cultural capital at play in it find themselves counseled or disciplined by student affairs 

professionals. All of the institutions activities, including those coordinated by student 

affairs professionals, are carried out in the name of quality, or better still excellence. Both 

are terms socially constructed to reflect the values of the majority. In return for their 

efforts, student affairs professionals and their institutions are offered financial resources, 

professional autonomy, and prestige. 
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The data generated through documents and interviews during this research may be 

interpreted, as showing the student affairs professional socialization process marginalizing 

or ignoring Native Americans. Native Americans are constructed as coming from 

impoverished backgrounds, not communicating well, not respecting the authority of time, 

and being more interested in nature than in progress. Native Americans are not 

constructed as being able to help an institution build its myth, fulfill its charter, and 

maintain its entitlement. 

The professional socialization process in student affairs does more frequently 

provide limited information about and exposure to Native Americans in those areas in 

which the presence of Native Americans in the population makes it difficult to do 

otherwise. In those instances, Native Americans are typically included among the Others. 

The presentation of various minority groups in the student affairs professional 

socialization process fosters the construction of them as sharing a generalized experience 

of Otherness. Such a construction serves to sharpen the myth of the majority, helps 

prepare members of the majority for their privileged role as leaders of Others, and 

facilitates the management of the espoused values of access, equity, and diversity. 

Access, equity, and diversity are best managed through programs and systems which 

address the deficits of the Others (including Native Americans) thereby allowing them 

the opportunity, albeit an uphill struggle, to gamer enough cultural capital to at least 

move through the higher education system and become either acculturated or assimilated. 
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Academic Capitalism 

The theory of academic capitalism (Slaugliter & Leslie, 1997; Slaughter & 

Rhoades, in press), argues that the policies and practices of higher education are 

increasingly driven by ever more complex interactions between higher education and the 

marketplace. One consequence (perhaps unintended and perhaps not) of these actions is 

the blurring of the distinction between public and private good. The theory contends that, 

in response to diminishing state support, higher education is becoming increasingly 

entrepreneurial. The professions in higher education are seen to be serving as prime 

actors in this activity. The result of the growing entrepreneurship is the commodification 

of intellectual property and students at the expense of intellectual autonomy and the 

public good. 

Using academic capitalism as a lens for understanding the findings generated in 

this study, it may be the case that Native Americans are not seen by the student affairs 

profession and by the professionals interviewed as being valuable commodities in the 

marketplace. Because they are impoverished. Native Americans are unlikely customers 

for the add ons of living in residence halls, campus meal plans, or leadership or other 

programs for which additional fees are charged. Native Americans are also viewed as 

likely to be supported by financial aid support of one form or another, revenues which 

have higher administrative costs and which offer less flexibility in terms of cash flow. 

Unlike women, African Americans, and Hispanics, Native Americans are not a group 

seen by student affairs professionals as being highly marketable to major employers. The 

few Native Americans who are anticipated to move beyond their deficits (after 
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considerable expenditure of support resources by the institution) to graduate are most 

likely going back to the reservation. There they will be unlikely to make the kind of 

salaries that will make them major donors, and they are unlikely to generate much 

recognition for their efforts which limits the prestige to be gained by any institutional 

association with them as alumni. 

Student affairs professionals may direct attention to Native American students 

where governmental dollars (federal or tribal) or gaming dollars provide the impetus for 

developing a program. This is particularly the case in states with significant Native 

American populations and slates with successful Indian gaming. This may also be the 

case on campuses with medical programs or health research programs where the 

opportunity to apply for grant money to support studies on alcoholism, depression, 

diabetes, or suicide would be valued. 

Critical or Liberation Pedagogy 

Critical or liberation pedagogy (Escobar, Fernandez, & Gervana-Neibla, 1994; 

Freire, 1970, 1985, 1992,1998; & Giroux, 1992) calls for the end of education as means 

for preserving the existing power structure. The theory argues the change will only come 

about through a transformative process premised on doing away with power differential 

between teacher and student. The role of the educator is to open up space for mutual 

learning through active dialogical discussion, thereby giving voice to the power that has 

resided in the student all along. Engaging in that praxis requires educators, who are 

typically drawn from the ranks of the majority, give up their privilege and seek through 

their work to dismantle hierarchy wherever it is encountered. 
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Viewed through the lens of critical or liberation pedagogy, the student affairs 

professional socialization process as reflected in the data from documents and interviews 

in this study comes up woefully short. The knowledge and technology of the profession is 

delivered to the students by the faculty members in a fonnal curriculum designed by the 

faculty and premised on language which has embedded in it the privileged majority. 

As is the case with the faculty, the student affairs profession is organized 

hierarchically both in terms of chain of command within an organizational unit and in 

terms of its relationship with other social structures within higher education. Student 

affairs professionals are socialized to communicate and foster the status quo as opposed 

to engaging in a diaiogical exploration of the ways in which the construction and practice 

of higher education and their profession privilege some and oppress others. Student 

affairs professionals arc socialized to perceive and act on difference in a way that allows 

it to serve those who are not different. They are taught to go to the border and extend a 

hand to those on the other side so that they may visit and have the opportunity to support 

the existing enterprise. Student affairs professionals are not socialized to cross the border, 

join with those on the other side, and then turn back to take on the task of transforming 

the land form which they have just come. 

The absence of Native Americans in the student affairs profession and the relative 

silence of the professional socialization process with regard to Native Americans go 

unchallenged for the most part. The language used to discuss Native Americans when 

such discussion does take place encourages a constructed definition of deficits and 

difference without prompting reflection on the values embedded in those terms and the 



212 

oppression that they perpetuate. The remedies recommended for the inequities of Native 

American higher education as recognized are driven by existing structures and serve to 

perpetuate the power hierarchy. 

Critical Multiculturalism 

Like two of the theoretical frameworks already discussed in this section, critical 

multiculturalism includes in its analysis the constructs of cultural capital, social 

reproduction, and participatory democracy. Critical multiculturalism also draws the ethic 

of care and the importance of connectedness from feminist, the relativism of 

postmodernism, and the goal of communities inclusive of diverse groups and worldviews 

from multiculturalist theory (Rhoads & Black, 1995). Having already addressed the 

findings using the constructs of cultural capital, social reproduction, and participatory 

democracy, I will simply note here that the analysis of the findings using these constructs 

in the other theories is the same when those constructs are drawn into an analysis using a 

critical multiculturalist perspective. I will, therefore, concentrate here on additional 

analysis making use of the ethic of care and the importance of connectedness, relativism, 

and the goal of inclusive communities and worldviews. 

While my sense is that student affairs are more likely to cite Kitchener's (1985) 

work on ethical practice than they are feminist theory when discussing an ethic of care, 

the data generated in this study do reflect the student affairs professions' commitment to 

that ethic. Underlying the myriad of activities that make up the graduate preparation 

programs, professional associations, and professional experiences is a clear sense of care 

for the students served by preparation program faculty member and student affairs 
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connectedness of people as evidenced by the themes of social justice and the marketplace 

that predominate the discussion of diversity and multiculturalism in the three socializing 

environments. The sense of care and connection can be understood from the study's data 

to extend to Native Americans in as much as there was no evidence of active disregard or 

exclusion for Native people. Unfortunately, it appears as if that care and sense of 

connectedness does not translate into efforts to gain the knowledge and experience that 

would enable them to better serve students who are Native Americans. 

The language of relativism was in evidence in the data generated in this study 

from throughout the student atTairs professional socialization process. It was most notable 

in the pluralistic emphasis on similarities rather than differences and in the comments 

espousing openness to other perspective and other points of view. However, it appeared 

that there was a lack of congruity between the language of relativism and the enacted 

theory of the student affairs socialization process and the student affairs professionals it 

produced. Specifically, the worldvievv of Native American people was not seen as being 

worthy of exploration in depth. Native American cultural constructs of family, 

communication, and time were seen as something that had to be accepted and 

accommodated, but there was no evidence that any effort had been made to understand 

these constructs. Further, the notion of a blended Other, reflected throughout the 

socialization process and defined by a shared experience of oppression, is completely 

incompatible with the relativistic notion that all experiences are equal in that it denies the 

unique experiences of the various minority groups seen as included in the Other. 
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The data generated during this study indicated there was a great deal of discussion 

of inclusion and community in the graduate preparation program, professional 

association, and first professional experiences of the student affairs professionals who 

participated in this study. Unfortunately, it appears that the constructed view of those 

inclusive communities is that they ended at the borders of campus. Further, it appears that 

if you were not present in the offices on campus (or even if you are present but went 

unseen) you were not fully included in the view of community. Simply stated, the test of 

applicability applied in the face of limited resources (whether the resources of cognitive 

capacity, finances, or time) appeared to negate the pursuit of understanding of other 

worldviews and of truly inclusive communities. 

There was, however, one student affairs professional among those interviewed 

who was genuinely and actively engaged in pursuing the application of a critical 

multicultralist framework to their practice. Joseph's efforts to encourage his staff to 

challenge oppression and his willingness to go outside the performance evaluation 

process in order to engage his staff colleagues in a reflection on their efforts around 

diversity and multiculturalism were examples of critical multicultural praxis. 

Recommendations 

Tiemey (1992b, p. 42) observes that "although critical theorists have been adept at 

criticizing traditional models of education, we have done less well at offering suggestions 

for creating the conditions of praxis" (Tiemey, 1992b, p. 42). One reason that scholars 

working from the critical perspective struggle developing concordant recommendations 

may be a struggle with constraints that are the result of the scholars' socialization into the 
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prevailing paradigm of research and practice. Another reason may be that criticalists 

trying to write recommendations of value must inevitably confront Giroux's (1981) 

assertion that "the goals of emancipation are not like a shopping list that one draws up 

before going to the supermarket. They are goals to be struggled for in specific contexts, 

under specific historical conditions" (p. 220). 

Mindful of the impact of my own socialization experiences, Giroux's cautionary 

note regarding the context of the struggle, and the limitations of this study, I offer the 

following recommendations for practice and future research based on the data and 

findings generated during this study. 

For Practice 

Recommendations for practice are offered in this section. Throughout the 

discussion of the recommendations I will use student affairs as a term inclusive of faculty 

and students in graduate preparation programs, professional associations, and student 

affairs practitioners. Also, I will specify graduate preparation program faculty and 

students, professional associations, and practitioners when wishing to more narrowly 

focus the discussion. Throughout this section 1 will also use we and our as I consider 

myself a member of the student affairs profession and do not wish to be misunderstood as 

somehow trying to stand apart from the social enterprise of which I am both a product 

and producer. 

Revisit construction of the profession and of expertise. Baird (2003) identifies 

four reconceptualizations as important in student affairs work in the future. They are: 

discarding the traditional view of students as a monolithic group in favor of a new 
approach of students as active and diverse individuals. ...moving from a view of 
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college environments as stable and universal milieus to a concept of multiple 
environments that can best be understood by the different interactions they 
demand. ...understanding the different patterns of students' interactions with their 
college....[and] moving from outcomes as institutionally chosen and social to 
outcomes as individually chosen and personal (Baird, 2003, pp. 596-597) 

Extending Baird's work, 1 recommend student affairs revisit the construction of 

the profession itself and of expertise. We in student affairs must abandon the prevailing 

paradigm of professions in which the client comes to the professional in order have 

access to or benefit from professional expertise. Our work must be more than serving the 

students who come to our campus, who live in our residence halls, who participate in our 

programs and services, and who appear in our offices when problems arise. Instead, we 

must come to understand our work as building relationships that allow us to provide 

support for our students, our institutions, and our communities in pursuing their 

aspirations. Developing those relationships would require that we move out of our offices 

and into the public spaces in which the interactions to which Baird refers take place. 

Developing those relationships will also require that we abandon the professional 

perspective on time that drives us in the name of efficiency and preserving professional 

prestige to limit our interactions with students to the briefest amount of time in which we 

can accomplish whatever task it is that we have identified as being necessary. Instead, we 

must be prepared to view our time as no more valuable than that of the students, parents, 

and community members with whom we interact. The measure of whether or not time is 

well-spent should be whether or not the time has helped us to enrich our understanding of 

and our relationship with the people who have shared their time with us. 
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We must set aside the notion that we have special knowledge about students that 

we hold closely and use at just the right moment to facilitate student development. 

Rather, we should open up the discussion of the research and theories of student 

development and student affairs work to critical exploration and challenge by students, 

parents, faculty colleagues, and community members, who themselves have unique the 

unique expertise of their lived experiences. We must invite those experts to share their 

expertise with us in our graduate classrooms, our associations' venues, and on our 

campuses. 

We must construct a new defmition of a successful professional. The premium 

placed on cosmopolitanism must give way to a premium being placed on deep 

engagement within a community. Similarly, the premium placed on working at 

prestigious institutions (i.e., the elite research institutions, the elite private institutions, or 

the elite liberal arts institutions) must give way to a premium placed on the quality of the 

work done at an institution and the contribution of the work to a meaningful student 

experience at the institution. 

What would this newly constructed sense of the profession and of professional 

expertise look like with respect to work with students who are Native American? Our 

graduate faculty would engage in research, publication, and scholarly presentations with 

Native American colleagues and in Native American publications such as the Journal of 

American Indian Education. We would seek out reciprocal staff and faculty exchange 

programs with colleges (tribal or otherwise) with significant Native enrollments. We 

would participate at greater rates in the activities of professional associations such as the 
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National Indian Education Association, and associations such as ACPA and NASPA 

would seek out elders in residence for leadership councils and important discussions of 

policy and practice. Our hiring and promotion practices would reflect greater value being 

placed on experience in working with local populations and in building powerful 

relationships with local communities. We would provide office space on our campuses 

for tribal educators and tribal leaders so that they could continue to provide support to 

Native students and so that we could benefit from their expertise. 

In short, we would reconsider the ways in which the construction of our 

profession and of expertise within our profession serves to privilege the powered majority 

and to replicate it. In engaging in this reconsideration, our goal would be to begin 

constructing our profession and our understanding of expertise in ways that make it 

possible for us to contribute to transformative learning experiences and to the 

development of democratic learning communities. 

Revisit construction of multiculturalism. Student affairs should revisit its 

construction of multiculturalism. Bensimon (cited in Rhoads, 1995) refers to the 

prevailing perspective of diversity and multiculturalism (increased awareness leading to 

increased tolerance for difference which in turn leads to reduced conflict around 

di fference) as the human relations perspective. The construction of multiculturalism as a 

matter of either social justice or the marketplace as reflected in the data generated during 

this study is an extension of the human relations perspective. It views multiculturalism as 

either a functional response to the byproducts of dominance or as a desirable aspect of 

human capital. I assert, however, that it is unethical to practice multiculturalism in ways 
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that serve to perpetuate rather than eliminate oppression. Further, it is not sufficient to see 

multiculturalism as a competency we wish to develop in our students and institutions in 

order to serve better the needs of the marketplace. 

I concur with May (2000) and Rhoads (1995) in recommending that critical 

multiculturalism would serve as a transformative framework with which to consider 

issues of diversity and multiculturalism. Critical multiculturalism "reaches into the depths 

of what education institutions are with the hope of creating what ought to be" (Rhoads, 

1995, p. 12). We must come to appreciate multiculturalism as a way of being, 

understanding, and acting which in and of itself makes us more whole and allows us to 

consider all challenges and opportunities from a variety of cultural frameworks and 

worldviews. We must come to appreciate multiculturalism for its promise of addressing 

dominance, its promotion of participatory democracy, and for its recognition that 

difference and the tensions surrounding difference are the sources of learning and change. 

As pointed out by Rhoads (1995), critical multiculturalism draws from feminist 

theory the emphasis on an ethic of care and on connectedness. However, as McEwen, 

Williams, and Engstrom (1991) have pointed out, student affairs has yet to accept and 

embrace feminist theory despite the feminization of the field. Inherent in the 

recommendation to embrace critical multiculturalism as the new multicultural paradigm 

within student affairs is the recommendation to embrace its connection with feminist 

theory as well. 

Revisit construction of diversity and multicultural. Student affairs professionals 

should make use of broad definitions and understandings of the tenns diverse and 
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multiculiural to ensure that both are understood in as full and open a way possible. El-

Khawas (2003) provides a helpful model for engaging in this reconsideration. 

In our effort to broaden our construction of diversity and multicultural, we must 

be careful not to simply gather more groups into generic constructs. Humans tend to take 

large and complex sets of information and reshape them into smaller less complex 

cognitive structures. While this is an understandable natural response, it poses particular 

danger as it relates to the construction of diversity and multicultural. As Fine (1994) 

points out, multiculturalism when premised on the notion of a collective minority 

experience functions as an technology of Othering, providing support for the existing 

power structure and fostering assimilation. The data generated in this study suggests 

multiculturalism was at play in just that way with respect to the construction of Native 

Americans by a good number of the new professionals who were interviewed. The work 

of Croteau, Talbot, Lance, and Evans (2002) suggests student affairs professionals can 

work from an understanding of a shared experience of oppression and still recognize and 

honor difference, thereby avoiding Othering. 

We must also avoid essentializing any one aspect of identity. Tiemey (1994, pp. 

8-9) notes. 

To isolate race in a definition of multiculturalism essentailizes individuals and 
groups as if someone who is Black is a unified identity rather than a multiplicity 
of selves. ...We need to move beyond the idea of multiculturalism away from a 
discussion of those presumably who have race (people of color) and those who 
are race less (Anglos) to a discussion of the multiple identities that exist in the late 
20'*^ century. 

Much of the data generated during this study, though not all, suggests that the student 

affairs socialization process fosters single dimensional thinking around issues of identity. 
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We address gender, ethnicity, sexual orientation, or age; rarely do we consider the 

complex ways in which these dimensions of identity (and others) interact, inform, and 

impinge on one another in the lived experiences of those who we seek to serve through 

our work. 

To that end, it is not my intention to essentialize Native American identity by 

saying that student affairs professionals cannot serve Native students without having 

knowledge about Native people. However, it is my argument that without having 

knowledge about Native people a student affairs professional may not be able to establish 

a full relationship with a Native student that will allow the professional to support that 

student in constructing their learning journey. 

Revisit role with respect to mulliculturalism. We must challenge ourselves as . 

student affairs professionals to accept a new role in our institutions with respect to 

diversity and multiculturalism. Manning (1994) explores four multicultural theories that 

might inform our practice in fulfilling this role. One of those she explores is the Freire's 

(1970) pedagogy of the oppressed. In doing so. Manning is following on her 

recommendation (see Manning, 1992b) that student affairs take up that theory as a way of 

understanding our role and framing our practice with respect to diversity and 

multiculturalism. Because I see it as more closely aligned with a critical multicultural 

perspective, I prefer the model of student affairs work as a border crossing activity 

(Giroux, 1992) over that offered by Freire. None the less, I concur with Manning that a 

criticalist model should serve as the framework for student affairs work. 

Rhoads and Black (1995) state that proponents of critical cultural approaches 
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emphasize the need for professionals to develop a critical awareness of the 
oppressive effects that different form of culture have. A critical cultural 
perspective helps student affairs practitioners understand the power of culture 
and, in so doing, enables them to engage in campus transformation intended to 
dismantle oppressive cultural conditions. Practitioners who take such steps can be 
called "transformative" educators, (p. 413) 

They go on to note, 

From a critical cultural perspective, student affairs practitioners as transformative 
educators must continually interpret and reinterpret the organization so they can 
understand how the organizational culture impedes creation of a caring, 
democratic community. (Rhoads and Black, 1995, p. 420) 

We should bccome critical educators committed to opening spaces for all voices to be 

heard and encouraging transformative action by the students, staff, and faculty of our 

institutions. 

Self-awareness and the transformative educator. Student affairs professionals 

must actively engage in an ongoing exploration of their constructed identities and the 

privilege and power attendant with those identities. One cannot work from a critical 

multiculturalist framework, with its emphasis on critical identity, privilege, and power, 

without doing so. The work of Mueller and Pope (2001) suggests a positive connection 

may exist in student affairs professionals between an enhanced sense of White racial 

consciousness and greater degrees of multicultural competence. In addition, study done 

by Croteau, Talbot, Lance, and Evans (2002) discussed the interplay of privilege and 

oppression in student affairs professionals whose multiple identities include dimensions 

that would lead to both. 

Develop critical multicultural competency. In an earlier recommendation I 

argued that it was not sufficient for student affairs to construct multiculturalism as a 
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matter of multicultural competence to be developed in our students and our campuses. 

That is not to say that student affairs professionals need not concern themselves with 

multicultural competence, but I recommend that they not be satisfied with the 

competencies of multicultural awareness, multicultural knowledge, and multicultural skill 

(Pope and Reynolds, 1997). I recommend that student affairs add several new 

competencies as core elements of critical multicultural competence. 

First, student affairs professionals must be able to accept risk. Actively engaging 

in transformative change and the discourse of difference may result in hurt feelings, 

failed programs, and public discord. The current dominant culture is resistant to change, 

set up to reproduce itself, and will react negatively to any threat to the relative calm of the 

status quo (Manning & Coleman-Boatwright, 1991). 

Second, student affairs professionals must be comfortable with multiple sources 

and multiple voices of power. It is not enough to simply form an advisory committee with 

appointed representatives; one must open the discussion in ways that allow decisions to 

flow from the voices of all who want to participate in whatever ways they chose to 

participate. We must see that student government is one voice of students (more 

particularly of some students) but not the only voice of the students. 

Third, we must be willing and able to engage in reflexive practice (Bourdieu, 

1992). When designing leadership programs, we must ask ourselves what constructs of 

power and privilege do we legitimate in so doing. 

fourth, we must be able to name names. We will not achieve transformative 

change in the areas of diversity and multiculturalism until we can speak the name of the 



224 

social ills and inequities we seek to address (Sanlo, 2002). Student affairs must at once 

tap into and demystify the power of words like class, oppression, privilege, and the whole 

host of isms. 

Finally, student affairs professionals must value conflict. Freire (Escobar, 

Fernandez, Guevara-Niebla, & Freire, 1994, p. 96) observes. 

Pluralism is not an easy project. ..It is evident that pluralism within the university 
entails positions that are not only different but also antagonistic He went on to 
add, "The university environment should be pluralistic and dialogical, even 
though sometimes polemics, controversy, and quarrels live together. 

Student affairs must move beyond the paradigm of reactive response and diffusion in the 

face of conflict (Manning & Coleman-Boatwright, 1991) which serve to inhibit full 

participator)' democracy. 

Transform graduate preparation in student affairs. Student affairs students and 

faculty must accept the challenge of transforming the profession's graduate preparation 

programs in ways that help them become arenas for critical engagement of diversity and 

multiculturalism. Ponterotto and Casas (cited in McEwen & Roper, 1994a) identify four 

factors important in a student affairs graduate program's efforts to address diversity and 

multiculturalism: faculty members committed to cross-cultural issues; requirement of at 

least one course on multicultural issues; infusion of multicultural issues into the 

curriculum; and racial and ethnic minority representation of minority students and faculty 

above the national averages. It is recommended graduate students and graduate program 

faculty dedicate themselves to achieving each of these factors within their programs. 

I recommend, however, that consideration be given to modifying one of the 

factors. Any required course on diversity or multiculturalism should include a review of 
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the broader theories that can be used in considering those issues as well as content related 

to developing greater knowledge of the full array of diverse and multicultural 

populations. Wherever possible the voices of those groups should be heard directly, and 

whenever possible that should occur in a venue which is not as power-laden as the 

classroom. Strange and Alston (1998) offer one interesting example of just such a 

learning experience. 

I also recommend that graduate preparation programs at institutions with Native 

American studies programs work to build relationships with those programs. Faculty 

members should serve as guest lecturers in one another's classes, participate in brown 

bag seminars in one another's departments, serve as committee members for one 

another's students, collaborate on grant applications, and serve as partners and reviewers 

for one another's scholarly endeavors. Colleagues in Native American studies should be 

consulted in course development to help assure inclusion of information about Native 

American people and Native worldviews. Suggestions should be sought for 

recommended readings for students on issues in Native American higher education, and 

courses should be cross-listed where appropriate. Faculty members in Native American 

studies programs should also be invited to learn more about the graduate preparation 

programs and encouraged to consider referring promising Native American students for 

consideration of admission into the program. 

Howard-Hamilton and Flowers (2002) offer a number of suggestions to student 

affairs graduate programs for helping to recruit minority students. Among these 

suggestions are recruiting from Historically Black Colleges and Universities, 
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predictors of success, and addressing the financial needs of minority students. These 

suggestions could be readily extended to the recruitment of Native American students. 

Graduate preparation programs could recruit Native American candidates from tribal 

colleges and predominately White institutions with significant Native American 

enrollments. In doing so, recruiters would need to be thoughtful in their review of 

candidate credentials. The types of experiences that are typically valued in potential 

students (e.g., being a resident assistant or being a residence hall officer) may not be 

available to Native American students, and some Native people may consider such 

activities as culturally inappropriate. 

Howard-Hamilton and Flowers (2002) also offer two specific suggestions for 

retaining minority students in student affairs graduate programs. One is to avoid putting 

pressure on them to serve as the spokespersons for any particular group. The other is to 

offer practica that provide the opportunity for all students to work with diverse 

populations. Tate and Schwartz (1993), in discussing strategies for retaining Native 

American students in graduate social work programs, note the importance of inviting 

Native American students to engage the content and theoretical framework of the 

program through their own cultural lenses rather than insisting they set that framework 

aside in favor of the predominant one. Tate and Schwartz point out that, in addition to 

helping Native American students to learn the material and to feel valued, this will 

provide all students in the classroom with a chance to consider how other frameworks 

might be used to challenge the norm. 
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In addition to the recommendations already discussed and building on the 

comments of Tate and Schwartz (1993), 1 recommend that students and faculty of student 

affairs programs seek to bring border knowledge into the classroom. Rhoads (1995, p. 10) 

describes border knowledge as "a form of cultural capital unworthy of exchange in 

mainstream educational settings." With respect to student affairs graduate preparation 

programs, examples of border knowledge include the lived experiences of Native 

students from diverse backgrounds as shared in rich studies is border knowledge. 

Indigenous models of human development and learning are border knowledge. Exploring 

Native student activism on the Internet is border knowledge. 

Transform student affairs professional associations. Student affairs should 

transform its professional associations into arenas for critical engagement of diversity and 

multiculturalism. Given the differences observed in this study between the two 

associations' construction of diversity and multiculturalism, it is particularly important 

for ACPA and NASPA to consider this goal as they renew their conversation as to 

whether or not the two associations should merge. 

In addition to serving as an arena in which voices may be heard, the professional 

associations can play a role in helping drive changes in the graduate preparation 

programs (Howard-Hamilton, Richardson, and Shufford, 1998). ACPA's Commission 

XII should take an active role in fostering critical dialogue in student affairs graduate 

preparation programs and in working to diversity the students enrolled in those programs 

as well as the faculty teaching in them. While NASPA does have the New Professionals 

and Graduate Students Knowledge Community, it does not have a structural equivalent to 
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Commission XII in which graduate preparation faculty play a leadership role. That is a 

weakness of NASPA that should be addressed. Once formed, that group should take on 

the same charge as that recommended for ACPA's Commission XII. In addition, 

programs such as NASPA's Minority Undergraduate Fellows Program (MUFP) can also 

help to bring about the desired changes. MUFP provides mentoring and pre-entry 

experiences to minority undergraduates considering a career n student affairs. 

ACPA and NASPA should also reach out to the National Association for Equal 

Opportunity in Higher Education (NAFEO), the Hispanic Association of Colleges and 

Universities (HACU), and the American Indian Higher Education Consortium (AIHEC) 

to explore ways in which the two student affairs associations and the student affairs 

professionals they represent might work with these associations to better support African 

American, Hispanic American, and Native American students. NAFEO, HACU, and 

AIHEC have recently joined together to form the Alliance for Equity in Higher Education 

(St. John, 1999), and both ACPA and NASPA should explore ways in which they can 

support the work of the Alliance. 

Transform first professional position experiences. Student affairs must commit 

itself to transforming first professional experiences in ways that support the efforts of 

these front line professionals as they address issues of diversity and multiculturalism on 

our campuses and in our communities. Student affairs departments can do this by 

recruiting diverse candidate pools and making affirmative efforts to valuing all types of 

life experience and credentials in evaluating candidates, in addition, student affairs 

departments and divisions can do this by explicitly articulating their framework for 
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addressing diversity and multiculturalisni to candidates and by inviting discussion and 

application of those and other frameworks. Departments and divisions should also 

provide candidates with information about the local populations served by the institution 

and through their services and programs. Departments should clearly communicate to 

candidates their expectations of new professionals with regard to diversity and 

multiculturalism, and those expectations should be shared with members of screening 

committees as well. 

Once hired, new professionals should receive orientation and training that 

provides them with information about and interactions with diverse local populations. 

New professionals should also be encouraged to participate in professional development 

opportunities that will enhance their critical multicultural competence. 

Finally, new professionals should be encouraged to take risks related to 

innovative diversity and multicultural initiatives. Rather than pressing new professionals 

to smooth over conflict around diversity and multicultural issues, new professionals 

should be encouraged by their supervisors, divisions, and institutions to be comfortable 

with constructive conflict that leads to transfonnative change. Rather than constructing 

the role of new professionals as being to explain the ways of the institution to students 

who feel poorly served or disenfranchised, new professionals should be supported in 

serving as active advocates for those students. Rather than requiring new professionals to 

justify program proposals or existing programs by measures of efficiency, new 

professionals should be challenged to justify programming on the basis of its potential to 

enrich the learning experience of students and to be inclusive of diverse and multicultural 
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perspectives and interests. Concurrently, issues of diversity and multiculturalism should 

be addressed in performance evaluations in ways that honor these types of risk taking 

professional practices. 

Transform the social construction of Native Americans. Student affairs must 

recognize and understand the historical context in which Native Americans approach 

higher education. As a result of the unique relationship between the federal government 

and tribes. Native Americans are the only sovereign political minority residing within the 

boundaries of the United States. They are, therefore, arguably the only group against 

whom education has been used as a weapon by the federal government in pursuit of an 

explicit policy of assimilation. 

Student affairs must educate ourselves about tribal sovereignty and accept it as a 

guiding principle in our work with Native American students. Another way in which 

tribal sovereignty may play out is in the way that a student affairs professional should 

approach tribal officials. The chair of a tribal nation is not unlike the president of the 

United States. It might be considered inappropriate or disrespectful for a member of a 

university staff to approach a tribal chair to discuss ways in which the institutions and 

tribe might work together to support students from that nation. Instead, it might be better 

for the student affairs person to either contact the education services office of the nation 

to begin such discussions. Another example of the way in which issues of tribal 

sovereignty may play into student affairs work relates to multicultural centers. 

Multicultural services departments are increasingly common on college campuses 

(Vashee, 2001). Some Native Americans, however, may reject being served through 
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those offices because they view those centers serve ethnic minorities, and they see Native 

Americans as a political minority. 

It is worth noting here that unified multicultural centers and unified multicultural 

departments may represent an example of multiculturalism as a technology of Othering 

(Fine, 1994). The underlying premise is that the efficiencies achieved through developing 

a single service center may be pursued because the groups being served in the center are 

sufficiently similar as to allow unified function. It is my recommendation is that careful 

consideration be given to this concern when institutions are considering unifying existing 

service units or when considering developing a new multicultural services departments. 

This is particularly true if it is anticipated that Native Americans will be served through 

this department given the issue of tribal sovereignty. 

The understanding among student affairs professionals of Native Americans and 
-s. 

Native American issues in higlier education must be enhanced. While there is currently a 

lack of information readily available to us through our graduate preparation programs, 

professional associations, and professional experiences, there are resources available for 

building our knowledge base. We should particularly seek out Native American sources 

for this infonnation. Among these resources are books by Carney (1999), Deloria and 

Wildcat (2001), and Garrod and Larrimore (1997) that have been referenced earlier in 

this paper. In addition, a monograph on serving Native American students in higher 

education will be published in 2004 as part of the New Directions in Student Services 

series (Fox, Lowe, & McClellan, in press). The Journal of American Indian Education 

and the Tribal College Journal are periodicals featuring the work of Native scholars 
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writing on Indian education. The National Indian Education Association is another 

excellent source of information, and their annual conference typically features a number 

of programs on Native American higher education. 

Student affairs should focus on student learning for Native Americans too. Locust 

(1988) states educators must understand and respect Native American belief systems 

before they will be able to fully support students who are Native American in the pursuit 

of their educational aspirations. She offers 10 insights into ways in which the 

construction of learning in the predominant paradigm my be culturally inappropriate for 

students who are Native American. 

Just as Lark (1998) suggested with regard to LGBT issues, experienced student 

affairs professionals and writers should mentor those working with Native American 

students to promote scholarship and publication in the area. Particular effort should be 

made to mentor Native practitioners in this way. We should also explore internship 

opportunities and exchange programs for new professionals that provide them with 

opportunities to gain experience in Native American student centers, tribal colleges, and 

in working in other venues with Native American students. 

Assessing our efforts. Student affairs professionals are under increasing pressure 

to assess whether or not their services and programs contribute to learning outcomes for 

students. (Pickering & Hanson, 2000). We should assess the results of our critical 

multicultural efforts as well, but we must take caution in developing both our outcomes 

and our assessment plans. Traditional assessment instruments are inconsistent with the 

critical multicultural framework in that they are premised on empirical, rational, and 
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culturally-biased outcomes. Qualitative assessment methods, while more time consuming 

and less generalizeable, are more consistent with the subjectivist and constructionist 

paradigm of critical multiculturalism. Tiemey's (1994) framework for assessing 

organizational multiculturalism provides one example of a critical multicultural 

assessment plan. 

For Future Research 

The following are recommendations for future research. In making these 

recommendations, I note that the increasing use of qualitative research methods in 

student affairs research is a positive development with respect to fostering a better 

understanding of the lived experiences of the students, staff, and faculty on our college 

campuses. As Freire (1985, p. 43) observed, "Experience teaches us not to assume that 

the obvious is clearly understood." 

Participation and characteristics. As previously recommended by Talbot and 

Kocarek (1997, p. 286), "the dearth of information regarding faculty demographics, 

characteristics, knowledge, attitudes and behaviors needs to be addressed (p. 286)." I also 

support the earlier recommendation by Banning, Ahuna, and Hughes (2000). 

"Submission of scholarship focusing on, or at the very least including, all 

underrepresented groups should be encouraged at all levels of the [student affairs] 

profession, including its associations, its training programs, and its journals" (p. 68). 

Research is also needed to better understand the participation of student affairs 

professionals in associations and their experiences in the associations that they choose to 

join. 
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Extending this study. This study should be extended by interviewing student 

affairs professionals in other regions of the country in order to develop a more 

comprehensive understanding of the social construction of Native Americans by student 

affairs professionals. Similarly, the journals and conference programs of the student 

affairs specialty associations should be explored. It would also be helpful to extend the 

study by analyzing other higher education association's (e.g., AERA and ASHE) journals 

and conferences. 

Native American construction of student experience and student affairs. Just as 

this study focused on the social construction of Native Americans by a group of student 

affairs professionals, research should also be done to better understand the social 

construction of Native American students of their experiences in higher education and of 

their relationship with student affairs professionals and student affairs services. 

It is preferable that such studies be undertaken by Native scholars or by non-

Native scholars working closely in cooperation with Native colleagues. I am not 

unsympathetic to Rhoads' (1997) contention that such an argument flies in the face of the 

criticalist tenet of reality as socially constructed and multiplicitous, hence it should not be 

necessary to be a Native American in order to conduct research with Native American 

participants. None the less, given the scarcity of literature on the Native American 

student experience and given the historical and social context of the relationship between 

Native Americans and education in the United States, it is my sense that the time has 

come to recognize and respond in as many ways possible to Deloria's (Deloria, Jr., & 
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Wildcat) observation that what is missing from Native American education is Native 

Americans. 

The theories of student affairs and Native Americans. Research is needed to 

explore whether or not the mainstream psychosocial theories in student affairs are 

relevant in working with students who are Native American. Similarly, research is needed 

to explore whether identity development models for ethnic minority groups provide any 

value in understanding the development of Native American students. Indigenous-based 

models of identity development should also be developed for working with students who 

arc Native American. 

With regard to retention, effort should be made to support the exploration of 

indigenous-based models for understanding the retention of Native American students in 

higher education. The work of Heavyrunner & Morris (1997) on resilience, Huffman 

(2001) on transculturation, and Heavyrunner & DeCelles (2202) on the Family Education 

model are particularly promising in this regard. 

Follow the money. Research is needed to understand how changes in higher 

education and higher education fmancing are impacting on diversity and multiculturalism 

initiatives. The theory of academic capitalism (Slaughter & Leslie, 1997; Slaughter & 

Rhoades, in press) offers promise as a theoretical framework for such studies. 

Limitations of the Study 

This study has several limitations. First, the study rests on the premise that student 

affairs may be understood as a profession. That is an issue that has been and continues to 

be the subject of scholarly debate. 
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Like all qualitative studies, this project is limited in that the findings are not 

generalizeable. A further limitation in this study is that the vast majority of interviews 

were conducted at one institution, and all the interviews were conducted in the 

Southwest. 

This study was also limited in that the data generated through the interviews were 

reliant on the memories of the participants. This was a limitation with respect to all of the 

professionals interviewed. 

Another limitation of the study is that during the interviews just over half of the 

professionals were found to be members of neither ACPA nor NASPA. Hence, the 

linkage between the analysis of the professional association journals and conference 

programs cannot be assumed to be significant. 

As acknowledged earlier in the paper, I conducted this study as a White male with 

over twenty years experience in student affairs and who has been heavily socialized into 

the profession tlirough advanced graduate study and significant involvement in student 

affairs professional associations. That identity shaped the development of the study 

including the generation of data, findings, and recommendations in ways that are 

impossible for me to fully ascertain. 

Finally, this study was generously supported through a grant by the NASPA 

Foundation. None the less, this research was limited by the resource of time available in 

which to conduct the project. 
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APPENDIX A: DECISION RULES 

Table Al: Decision Rules Regarding General Terms 

Term Also included: 
Age 

Disability (persons with) Differently-abled, handicapped 

Diversity Divergent 

Gender Sex 

Minority Majority (by inference) 

Multicultural Multiethnic 

Multiracial Biracial, bi/multiracial 

Of color Non-White (by inference) 

Oppressed 

Other 

Pluralism 

Race/ethnicity Interracial 

Religion 

Sexual orientation Homosexual, sexual preference 

Size 

Socioeconomic status Class, disadvantaged, economically 
disadvantaged, low-income 

Underrepresented 

In instances in which a binary statistic was offered, (e.g., X% of respondents were 
White), the reference count included both the stated White and the inferred non-White. 
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Table A2: Decision Rules Regarding Group Specific Terms 

Term Also included; 

African American Black 

AIDS (persons with) HIV-infected, HIV-positive 

Asian American Chinese American, Filipino American, 
Indian American, Korean American, 
Southeast Asian 

Attention deficit disorder (persons with) Attention deficit hyperactivity 

Bisexual "b" (as in "1/g/b/t") 

Buddhist 

CathoUc Non-Catholic (by inference) 

Christian 

Eating disorders (persons with) Bulimia 

Evangelical 

Gay "g" 

Hearing disabled Deaf, hard of hearing 

Heterosexual 

Hispanic American Chicano, Hispanic, Latino/a, Mexican 
American, Puerto Rican 

Jewish 

Learning disabled Learning difference, learning difficulties 

Lesbian "1" 
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Men Latino (where Latina also specified), male 

Native American American Indian 

Older Adult, non-traditional 

Physically disabled 

Psychologically disabled Mentally ill, multiple personality disorder 

T raditional ly-aged 

Transgendered 

Visually disabled 

White Anglo, Caucasian, Euroamcrican, Italian 
American 

Women Female, Latina (where Latino specified) 

In instances in which a binary statistic was offered, (e.g., X% of respondents were men), 
the reference count included both the explicitly stated men and the inferred women. 
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APPENDIX B: LIST OF ARTICLES REFERENCING NATIVE AMERICANS IN 
JOURNAL OF COLLEGE STUDENT DEVELOPMENT AND NASPA JOURNAL, 
1991-2000 

Brown, L.L., & Kurpius Robinson, S.E. (1997). Psychosocial factors influencing 
academic persistence of American Indian college students Journal of College Student 
Development, 38, 3-12.^ 

Cibik, M.A., & Chambers, S.L. (1991). Similarities and differences among Native 
Americans, Hispanics, Blacks, and Anglos. NASPA Journal. 28, 129-139. ^ 

Denzine, G.M., & Anderson, C.M. (1999). I can do it: Resident assistants' sense of self-
efficacy. Journal of College Student Development, 40, 247-256. 

Dodd, J.M., Garcia, F.M., Meccage, C., & Nelson, J.R. (1995). American Indian student 
retention. NASPA Journal, 33, 72-78. 

Kenny, M.E., & Strykery, S. (1996). Social network characteristics and college 
adjustment among racially and ethnically diverse first-year students. Journal of 
College Student Development, 37, 649-658. 

Paul, E.L., Poole, A., Jakubowyc, N. (1998). Intimacy development and romantic status: 
Implications for adjustment to the college transition. Journal of College Student 
Development, 39, 75-86.* 

Pike, G. (1999). The effects of residential learning communities and traditional 
residential living arrangements on education gains during the first year of college. 
Journal of College Student Development, 40, 269-284. 

Pike, G.R., Schroeder, C.C., & Berry, T.R. (1997). Enhancing the educational impact of 
residence halls: The relationship between residential learning communities and fist-
year college experiences and persistence. Journal of College Student Development, 
38, 609-621.* 

Sanders, S.A., Cooper, D.L., Winston, R.B., Jr., & Chernow, R. (2000). Supervising staff 
in student affairs: Exploration of the synergistic approach. Journal of College Student 
Development, 41, 181-192. 

Scherer, K. (1997). College life on-line: Healthy and unhealthy Internet use. Journal of 
College Student Development, 38, 655-665. 

Schwitzer, A.M., & Kovell, C. (1999). Effects of goal instability, peer affiliation, and 
teacher support on distance learners. Journal of College Student Development, 40, 43-
53. 
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Steward, R.J. (1993). Two faces of academic success: Case studies of American Indians 
on a predominately Anglos university campus. Journal of College Student 
Development, 34, 191-196.^ 

Utterback, J.W., Spooner, S.E., Barbieri, J.A., & Fox, S.N. (1995). Gender and ethnic 
issues in the development of intimacy among college students. NASPA Journal, 32, 
82-89. 

= Focused substantially or exclusively on Native Americans 

* = Native Americans mentioned, but no presentation of data specifically from Native 
Americans 
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APPENDIX C: LIST OF ACPA AND NASPA NATIONAL CONFERENCE 
PROGRAM SESSIONS REFERENCING NATIVE AMERICANS, 1990-2000 

Year Association Title 

1990 ACPA CONNECT: A multi-dimensional cultural diversification 
initiative promoting an ethical campus environment 

ACPA Issues for Native American Network Roundtable"^ 

NASPA Imagining ways to improve the retention of Native American 
students: A peer counseling model'^ 

NASPA Wilma Mankiller (featured speaker), "Living in two worlds: 
The special needs ofNative American students"^ 

1991 ACPA Community building and the Hopi/Navajo^ 

ACPA Cultural competence: Leadership through awareness, 
knowledge, and action 

ACPA Culturally-based leadership opportunities for Native American 
students'^ 

ACPA Issues for Native American Network Roundtable^ 

ACPA Leadership crossroads: What's best for serving today's students 
of color 

ACPA Orientation programming: Success for Native American college 
students^ 

ACPA Promoting success and leadership through multicultural 
residential programs 

NASPA None 

1992 ACPA Issues for Native American Network Roundtable'^ 

ACPA Sharing your wisdom: Career services and the ALANA student 

ACPA Social contact and comfort level among student ethnic groups 
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ACPA Transitions and transformations in ethnic student communities: 
Native American breakout session^ 

NASPA Linkages: Accessing and developing networks of inclusiveness 

1993 ACPA Issues for Native American Network Roundtable'^ 

NASPA None 

1994 ACPA Issues for Native American Network Roundtable^ 

ACPA The Diversity Success Projects: A successful model program 
for retention 

NASPA Janine Pease-Windy Boy (featured speaker), "Culture 
encounters in the First person"'^ 

NASPA Network for Educational Equity and Ethnic Diversity - Who do 
we represent? 

1995 ACPA Issues for Native American Network Roundtable'^ 

NASPA Dialogue: A fresh way of building community 

NASPA Grits, corns, beans, & rice: Strengthening intercultural 
communication 

1996 ACPA Cultural competence revisited: Making our way in a world of 
differences and similarities 

NASPA Gatekeeping in the academy: Counterproductive ALAN A 
student services 

NASPA Weaving common threads: Tradition, transition, and training 
for Native Americans'^ 

1997 ACPA& 
NASPA 

Bridging understanding, creating change: Qualitative study on 
Native Americans'^ 

1998 ACPA Akwe: Kon, the American Indian Program House at Cornell'^ 

ACPA Issues for Native American Network Roundtable^ 
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NASPA None 

1999 ACPA None 

NASPA Inspiring ethnically diverse students to pursue resident assistant 
positions 

2000 ACPA Graduate student papers 

ACPA In her words: Lakota women relate their tribal college 
experiences'^ 

NASPA Hoop dancing through the system: Retaining American Indian 
students in higher education in the new millennium'"' 

NASPA The American Indian higher education challenge'^ 

= Substantially or exclusively focused on Native Americans 
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APPENDIX D: LIST OF MULTICULTURAL ARTICLES IN THE JOURNAL OF 
COLLEGE STUDENT DEVELOPMENT AND THE NASPA JOURNAL, 1991-2000 

Adams, S.E., (1995). The relationship between social contact and comfort with social 
interaction among student ethnic groups. NASPA Journal, 32, 251-261. 

Alextich, L.R. (1997). Students' educational orientation and preferences for advising 
from university professors. Journal of College Student Development, 38, 333-343. 

Alford, S.M. (1998). The impact of inner-city values on student social adjustment in 
commuter colleges. NASPA Journal, 35, 225-233. 

Anderson, V. (1995). Identifying special advising needs of women engineering students. 
Journal of College Student Development, 36, 322-329. 

Anderson, W.P., & Cummings, K. (1993). Women's acceptance of rape myths and their 
sexual experiences. Journal of College Student Development. 34, 53-57. 

Antony, J.S. (1998). Exploring the factors that influence men and women to form 
medical career aspirations. Journal of College Student Development, 39, 417-426. 

Arbona, C., & Novy, D.M. (1991). Hispanic college students: Are there within-group 
differences? Journal of College Student Development, 32, 335-341. 

Arminio, J.L., Carter, S., Jones, S.E., Kruger, K., Lucas, N., Washington, J., Young, N., 
& Scott, A. (2000). Leadership experiences of students of color. NASPA Journal, 
57,496-510. 

Arminio, J.W., & McEwen, M.K. (1996). While connections of family, place, race, and 
ethnicity: Implications for student affairs. Journal of College Student 
Development, 37, 315-323. 

Arthur, N. (1998). The effects of stress, depression, and anxiety on postsecondary 
students' coping strategies. Journal of College Student Development, 39, 11-22. 

Arthur, N., & Hayward, L. (1997). The relationships between perfectionism, standards 
for academic achievement, and emotional distress in postsecondary students. 
Journal of College Student Development, 38, 622-632. 

Astin, A.W., & Sax, L.J. (1998). How undergraduates are affected by service 
participation. Journal of College Student Development, 39, 251-263. 
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Atlas, G., & Morier, D. (1994). The sorority rush proccss: Self-selecting acceptance 
criteria and the effect of rejection. Journal of College Student Development, 35, 
346-353. 

Aune, B.P., & Kroeger, S.A. (1997). Career development of college students with 
disabilities: An interactional approach to defining the issue. Journal of College 
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Development, 33, 245-252. 

Balenger, V.J., & Sedlacek, W.E. (1993). Black and White student differences in 
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208. 
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Bell, S.T., Kuriloff, P.J., Lottes, I., Nathanson, J., Judge, T., & Fogelson-Tunet, K. 
(1992). Rape callousness in college freshmen: An empirical investigation of the 
sociocultural model of aggression towards women. Journal of College Student 
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delivery of health services. Journal of College Student Development, 39, 427-437. 

Berg, D.R. Langvvay, K.A., & Fitzgerald, L.F. (1999). Rape prevention education for 
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Student Development, 40, 219-233. 
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Student Development, 41, 381-394. 
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APPENDIX E; LIST OF ACPA AND NASPA NATIONAL CONFERENCE 
PROGRAM SESSIONS WITH MULTICULTURAL REFERENCES, 1990-2000 

Year Association Title 
1990 ACPA Adult and commuter students; Living up to our ethical 

responsibilities 

Adult learner needs assessment: Public university vs. private 
college 

African American/Hispanic American student life: A multi-
campus study 

African self-consciousness: Effects of varied sociocultural 
settings on psychological development 

Are counseling centers discriminating against women? Ethical 
dilemmas in staffing 

Are diversity issues an ethical priority on your campus? 

Assisting lesbian/gay students on campus 

Attending to the needs of the assimilated multicultural student 

Briefcases, baby bottles, and books: Orientation for the adult 
learner 

Career planning: Process issues for learning disabled students 

Collegiate programming for cultural pluralism 

Combating racism in higher education 

CONNECT: A multi-dimensional cultural diversification 
initiative promoting an ethical campus environment 

Considerations in the career development of African American 
college students 

Counseling males: Issues and alternative approaches 

Creating a multicultural climate in a leadership class 
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Decision making and gender 

Design for diversity: University of Wisconsin system - one 
campus response 

Developing college and career awareness in minority high 
school students 

Different patters of male counselor development 

Disabled student development: Not for disabled students only 

Dual relationship issues 

Empowering adult learners; Leading by example 

Ethical challenges to enhancing pluralism; Something to be, not 
something to do 

Ethical dilemmas for lesbian, gay, and bisexual professionals: 
Coming out 

Factors influencing the intellectual development of Black 
students 

Fear of success among women graduate students: An ethical 
issue? 

Fear of success, loss of ambition, or coping with reality? 

Focus on health: Resiliency in adult children of alcoholics 

Fraternity racial incidents: Major challenges to ethical climate 

Freedom of speech: Educational, legal, and ethical 
considerations 

From personal awareness to other awareness 

Gender and ethics: Creating a supportive climate for incest 
survivors 

Gender communications 
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Gender differences in descriptions of the career decision 
making process 

Graduate paper; Acclimatization by Hispanics in predominately 
Anglo university settings 

Graduate paper: Competence with lesbian/gay clients: Training 
in a ethical context 

Images of empowerment; Beyond the pink triangle 

Incorporating muiticulturalism into student affairs preparation 
programs: An ethical responsibility 

Individualizing orientation courses: Does one syllabus "fit" all? 

International male students; Another hidden student group 

Into the job search, and out of the closet? 

Isolation and ethics: Shared issues for minorities and student 
athletes 

Legal and ethical issues in dealing with adult survivors 

Living in the United States: An ethical dilemma for women 

Living-in for the gay/lesbian/bisexual staff member 

Making the difference count 

Masculinity and psychological well-being: Are men really more 
healthy? 

Measuring attitudes toward lesbians and gay men 

Men in counseling; Translating ethical dilemmas into 
therapeutic issues 

Mentoring relationships and women 

Needs assessment and perception of helping in a multicultural 
college population 
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New beginnings: Supporting people exploring same-gender 
attraction 

Non-traditional and dual-career men: Description, ethics, and 
intervention 

Opportunity and responsibility: Introducing students to cultural 
diversity and racism 

Professional women and job satisfaction: Does interpersonal 
style matter? 

Project re-entry: Creative programming for adults 

Psychosocial development of African American students 

Recruitment of minority professionals 

Research on Black Greeks on White campuses and its ethical 
implications 

Responsible gay/lesbian health and mental health care delivery 

Rethinking date rape prevention 

Rethinking rape 

Self-acceplance for women: A group counseling model 

Seven topics you can't discuss on a convention program 

Sexual harassment: A clear problem - unclear solutions 

Standing Committee on Multicultural Affairs: Issues for 
African American Network Roundtable 

Standing Committee on Multicultural Affairs: Issues for Asian 
American Network Roundtable 

Standing Committee on Multicultural Affairs; Issues for Latino 
Network Roundtable 

Standing Committee on Multicultural Affairs; Issues for Native 
American Network Roundtable 
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Student affairs initiatives toward a multi-cultural university 

Student involvement: Black and White students' collegiate 
experiences 

Supervision with women; Moral reasoning with difference 

Superwomen; Juggling our lives 

The development of a multicultural residence halls on a college 
campus 

The Diversity Advocate Program: Celebrating diversity in the 
residence halls 

The cthics of differences: A compctency challenge 

The impact is real: A government relations action plan for 
student development professionals 

The impact of a college credit course on AIDS 

The role of heterosexual allies in gay rights advocacy 

The wrong idea: A cross-cultural training program about sexual 
harassment 

Toward a kinder, gentler campus climate for gays and lesbians 

Two jobs, one pay check: Black professionals on predominately 
White campuses 

Using qualitative methodology to study women's ethical and 
career development 

Values and ethical issues in counseling returning adult women 

Valuing and appreciating diversity: Politically correct or deeply 
integrated value? 

Variety is the spice of life: Dealing with diversity 

What are our ethical commitments to serving adult learners? 
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Why am I feeling fried and empty inside? 

Women and research: Facilitating progress 

Working with lesbian, gay, and bisexual student leaders and 
their organizations 

NASPA Albright Unity: An effective model for diversified leadership 

An historical perspective: How racism affects Black women in 
sports 

Building bridges: Facilitating the transition of women returning 
to school 

Combating campus racism 

Connect -- A multi-dimensional cultural diversification 
initiative bringing life to the dream 

Creating educational environments that make adult learners feel 
they matter 

Dcscubriendo el suero: Programming for success 

Design for diversity: University of Wisconsin System - One 
Campus Response 

Developing a community through diversity 

Discover diversity 

Enhancing diversity in our student population through 
enrollment management 

Enriching multicultural diversity in our student population 
through enrollment management 

Enriching multicultural diversity on campus 

Focusing on diversity: Appreciating the differences 

From dream to reality: Multicultural programming for the 90s 
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From powder rolls to power roles: Empowering women to 
discover their leadership potential 

Helping "New Americans" achieve the dream: Marie Gutierez's 
three worlds 

Imagine: Life after Affirmative Action 

Lesbians/gays: Helping a campus understand: Looking for new 
attitudes 

"Living in Two Worlds: The Special Needs of Native American 
Students" 

Managing a diverse staff; Strategies for the present and future 

Men and women in student affairs: New roles and realities 

Men's and women's voices: Imagining the possibilities -
bridging the differences 

Minority outreach partnership programs: National survey 
results and case presentations 

Minority recruitment and retention in higher education 

Minority student retention: A successful partnership 

Networking among women chief student affairs officers 

Partnerships for the future: Minority outreach programs 

Samuel Proctor 

Sensitivity to diversity: A proactive approach to 
multiculturalism 

Successful strategies for recruiting minority resident assistants 

Supporting diversity through a model for residential learning 

The future of historically Black colleges and universities 

The impact of racial diversity on college students' social 



211 

concern values 

The role of student personnel administrators on Black student 
retention: Does a difference make a difference? 

The willingness of college women to speak out on issues 

Women and the chief student affairs position: Identify the 
issues 

Women's issues: Are they an issue? 

1991 ACPA A collaborative multicultural living/learning environment 

A program to celebrate diversity on a college campus 

Achieving success on the two-year campus: The single mom 

Action towards homosexual equity in higher education 

Addressing AIDS-related stigma: An intervention for leaders of 
diverse communities 

Addressing the dilemmas of overlapping roles confronting 
lesbian professionals 

Adult learners: Special students with special needs 

Adult-specific programming: Empowering the non-traditional 
student 

Advising lesbian, gay, and bisexual student organizations 

Albatross: A simulation game for multi-cultural professionals 

Alcohol and drugs: A perspective from two historically Black 
universities 

An emerging leadership model in CSP: Addressing the 
changing demographics 

An innovative approach to assist the learning disabled student 

Are professional training programs preparing student affairs 
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personnel for diversity? 

Assessing the needs of non-traditional students: Two research 
methods 

Assisting gay/bisexual men to achieve and maintain lower risk 
sexual behavior 

Beyond Tolerance: The book 

Bias-related violence against women; Changing a dishonorable 
tradition 

Bisexuality 101: Unlearning biphobia 

Black and White students' perceptions of barriers to career 
attainment 

Black Greek-letter organizations' impact on identify 
development for Black students 

Black student leadership in action: A workshop to combat 
racism 

Building community through leadership 

Career counseling issues for adult children of alcoholics 

Chickering's vectors and the adult child experience 

Collidascope 

Coming out on campus: Providing role models and leadership 

Commission III student residence programs discussion group 

Community building and the Hopi/Navajo 

Cooperative leadership in developing and teaching a men's 
studies course 

Counseling issues: Enhancing clinical skills with 
lesbian/'gay/bisexual clients 
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Cross-cultural communication: Implications of diversity for 
leadership development 

Cross-cultural leadership development through "womentoring" 
and networking 

Cultural competence: Leadership through awareness, 
knowledge, and action 

Cultural diversity: A training model to promote awareness 

Culturally-based leadership opportunities for Native American 
students 

Disability Awareness Program/'DAP education and leadership 

Diversity orientation programs: Real vs. ideal 

Do we teach what we preach? Multiculturalism in the 
curriculum 

Empowering Black students today for leadership and service 
tomorrow 

Empowering gay, lesbian, and bisexual students as leaders 

Empowering student leaders to combat racism and embrace 
diversity 

Empowering the empowerer: Leadership strategies for minority 
advocates 

Enhancing personal counseling for minority college men 

Expanding our male and masculine experiences: A workshop 
for men 

Factors affecting graduate students' development 

Female freshmen at risk: Affective barriers to success 

Fostering a new generation of leaders: Career services for 
students of color 
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Gender Aware Therapy; Expanding students' options 

Gender bias for client referrals after initial intake 

Graduate paper: Ritual use of language among gay male 
students 

Graduate paper; Student motives for engaging in sexual 
behavior 

Graduate paper; The Impostor Phenomenon in graduate 
students; Fears of tomorrow's leaders 

Graduate student paper; Facilitating cross-cultural client-
counselor relationships through culture relevant counseling 

Graduate student paper: Institutional racism and barriers to 
Hispanic leadership development 

Homosexual identity; Its impact on leadership development 

How Briar Cliff developed an effective minority/majority 
awareness program 

How to be a successful woman in student affairs 

I'm not sure I can do it 

Identifying and addressing the needs of minority student leaders 

Implications of gender identity and self-esteem on leadership 
potential 

Institutional effectiveness; The students' perspective 

Intervention strategies for assisting lesbian, gay, and bisexual 
persons 

Issues for African American Network 

Issues for Asian American Network 

Issues for Latinos Network 
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Issues for Native American Network 

Latino/Hispanic leadership in higher education; Role models 
and outcomes 

Leadership and voice: The female perspective 

Leadership crossroads: What's best for serving today's students 
of color 

Leadership development programs at women's colleges 

Leadership in management: Effective supervision of gay-
lesbian-bisexual sta ff members 

Leading by example: Female therapists learning about their co-
dependent patterns 

Leading the way out of yet another closet: Alcohol/other drug 
abuse in the lesbian, gay, and bisexual community 

Making a difference instead of making assumptions 

Marketing minority programs: "A slice of the pie" 

Meeting the needs of the disabled: A program model 

Men at work: Workaholism in student affairs professionals and 
organizational cultures 

Mentoring: Networking today for more leaders tomorrow 

Minority chief student affairs officers meeting 

Minority student leaders and counseling center staff; A 
necessary alliance 

Multicultural approach to wellness 

Non-traditional students at decentralized locations: Innovations 
in student affairs 

Orientation for nontraditional students: A student-centered 
approach 
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Orientation programming: Success for Native American college 
students 

Peers: Reaching across difference to help one another 

Pluralism - Student/helper pairing: When do student rights 
become discriminatory 

Preparing tomorrow's leaders today; Leadership development 
for minority students 

Promoting success and leadership though multicultural 
residential programs 

Psychosocial development of college students with disabilities 

Reaching out to male survivors of abuse; Healing potential 
leaders 

Retention/success strategies for African American students: A 
career development model 

Revisiting the vectors; A proposed expansion of Chickering's 
Theory of Development 

Stereotypical prejudice in the mixed-age college classroom 

Students' perspective on their gay/lesbian/bisexual peers 

Superwomen; A description of the nontraditional female 
student 

Teaching wisdom to adult students 

The complexities of diversity; Exploring multiple oppressions 

The crashing of symbols: Environmental influences of Black 
student leadership involvement at a traditionally Black 
versus a traditionally White institution 

The experience of friendships between male and female college 
students 

The gay and lesbian connection: A campus phoneline 
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The multicultural campus: Are staff prepared? 

The multicultural education team; Leading by example 

The role of student personnel administration on Black student 
retention 

The whole person at work: A leadership training for women 

Training in ethnic issues at the internship level: Results of a 
national survey 

Training students to facilitate workshops on racism and human 
dignity 

Transition as commonahty: Educating adults on campus 

Unlearning racism: A workshop on developing White allies 

Unlearning racism: The role of a White ally 

Voices: A video production and training program for 
intercultural relationships 

White and male: A time for reflecting 

Who are tliese guys anyway? A beginner's guide to men's 
issues 

Why all this talk about women leaders? 

Why am I feeling fried and tired inside? 

Women and research: Facilitating progress 

Women's cross-cultural relationships with women 

Women's ways of leadership: The development of 
nontraditional approaches 

You have a what?: RA selection, training, and supervision that 
accommodate alternative leaders 
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NASPA "1 in 10": Assisting gay, lesbian, and bisexual students on 
campus 

A commitment to cultural diversity in student orientation 

A critical campus need: Celebration of diversity 

Achieving institutional diversity: Implications for practice 

Acquaintance rape prevention programs for males: A theoretical 
rationale 

An educational response to hate-related behavior on campus 

Beyond "thirtysomething": Developmental issues facing mature 
new administrators 

Bigotry or national security - The ROTC question 

Campus childcare challenge, or whose kids are these any way? 

Campus climate survey: Student voices giving direction to 
student affairs 

Case studies in controversy: Institutional values and free speech 

Case studies in controversy: Racial and ethnic understanding 

Cultural diversity programming: A strategy for success 

Cultural pro-activism: Student development for a diversified 
population 

Cultural specialists for hire: Are we messengers or messiahs? 

Developing a comprehensive vale-added program for an 
African-American community center 

Developing an institutional response to intolerant behavior 

Diversity among us: Acknowledging women of color 

Diversity in student affairs counselors: An untapped resource 
for the classroom 
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Diversity; Advocacy and integration 

Diversity; Less talk, more action 

Enhanced cultural diversity: A model for institutional change 

Experiences of racial harassment on campus; Variations by 
group membership 

Focus on ethics & values - A unique freshman mentor program 

From access to acceptance: Higher education's responsibility 
toward students with disabilities 

Gender and empowerment in campus environments: By default 
or design 

Government regulation of higher education: The new wave 

Graduate preparation course in student personnel 
administration; Relevance, diversity, reflection 

Hate speech/free speech; Creating open and just campus 
communities 

How not to write a campus cultural diversity action plan 

Implementing the ACE's "New Agenda of Women for Higher 
Education" 

Improving race relations via student skits 

Investigative study: Needs and perceptions of minority 
nontraditional students 

Leadership and gender: Reflections on the past, visions for the 
future 

Managing a multicultural environment 

Men, women, and moral development: Accounting for 
differences 
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Multicultural diversity in programming on the small college 
campus 

Non-traditional students at decentralized locations 

Partnerships: Reflections on mutuality between women and 
men 

Redirection for offices of minority affairs 

Reflecting on moral maturity and gender 

Reflection on paraprofessionals' role in providing cost-effective 
student services 

Reflections on diversity 

Reported cases & incidents involving racial, sexual, & other 
harassments 

Responding to the 90s: Diversifying the role of student affairs 

"Serving Students of Asian and Pacific American Backgrounds 
in the Context of Campus Multiculturalism" 

Sexual and other violence against women; Developing an 
institutional response 

Silence v. dignity: Focusing on gay/lesbian concerns within 
work against bigotry 

Speak out: Black professionalism in predominately White 
college campuses 

Student activism and free speech: Are they on a collision course 

Student experiences in NPHC organizations: A research report 

Student leadership for the 90s 

The 1990 Symposium for Women Preparing for the Chief 
Student Affairs Profession: A review 

The chilly climate for women - Times that try men's souls 
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The impact of students with learning disabilities in higher 
education 

Valuing diversity - A model for staff, faculty, and student 
training 

Women of color in administration: The "double whanimy" 
revisited 

1992 ACPA A primer of African American women and occupational stress 

A primer on the men's movement and the psychology of men 

A threat to campus community: Responding to racial hate 
groups 

Addressing issues of diversity on your campus: Setting the 
stage at orientation 

Adult children of alcoholics: A concept in transition 

African American and White student involvement and 
educational goals 

An experiential model for self-understanding of academic 
strengths and differences 

An explosion of African American and White student 
leadership 

Assisting students, administrators, and faculty in understanding 
the Jewish experience on campus 

Beyond trying to score: Developing a male sexuality education 
program 

Black students' transitions to White institutions using the 
Kubler-Ross Stage of Death and Dying 

Building a national network: One answer for adults in transition 

Building multicultural alliances among residence hall staff 
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Campus and community perceptions of gay, lesbian, and 
bisexual concerns 

Career development for adults in transition: Assisting students 
and alumni 

Celebrating the changing faces of men 

Celebrating the new majority: A focus week honoring adult 
learners 

Challenges and supports for women in technical fields 

Closeness between men: Are friendships and mentoring 
possible? 

Collidascope: Where difference brings us together 

Combinatorial group approach to men's and women's issues 

Coming out 101 

Coming out as gay: Affirmative-developmental transitions of 
heterosexual therapists 

Creating a career center responsive to gay/lesbian/bisexual 
student needs 

Date rape on campus: Prevention programming for men and 
women 

Developing an inclusive curriculum: A model for professional 
educational programs 

Developmental diversity: Transforming privilege to social 
responsibility 

Do all students matter on your campus? 

Emerging issues for the lesbian, gay, and bisexual community 

Enhancing communication between Black and White women 

Exploring masculinity: Experiential exercises to help students 
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explore men's issues 

Faculty, staff, and student attitudes toward students with 
learning disabilities: Issues and research 

Finding unity in diversity: Seeing beyond our "isms" 

From denial to recovery: Transitions for male survivors of 
abuse 

From inadequacy to intimacy; A scary transition for men 

Gender issues in clinical supervision 

Graduate paper: a new look at date rape: Transforming men's 
attitudes 

Graduate paper: Acculturation of stress of Hispanic college 
students 

Graduate paper; Diversity and the relativistic perspective; 
Should we reevaluate our positions 

Graduate paper: Easing the transition for adult learning; A 
learning styles workshop 

Handling battle fatigue as we battle racism on campus 

HIV: Women's voices 

Integrating multicultural values into university counseling 
center philosophy and practice 

Is interracial interaction the key to transferring racial 
sensitivity? 

Justifying my love; Alliance building for gay, lesbian, and 
bisexual students 

Latina empowerment: Transfonning student affairs' response 

Leadership and diversity; Transfonning our view of leadership 

Male athletes; Perpetuating the image, harming or helping the 
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individual 

Managing diversity on campus 

Matching music with the dancer: A garanimal approach to 
diversity 

Maybe subtitles would help: An intercultural training model 

Multicultural education at Perni: Building a community 

Multicultural organizational development on campus: Lesbian, 
gay, and bisexual concerns 

Multicultural training, service delivery, and programming 
issues in counseling centers 

Multiculturalism on campus: Using transformative education to 
understand why we do it 

New beginnings: A transition support group 

Not just another lecture series: Building campus support for a 
multicultural community 

On being an ally: Heterosexual allies and gay rights issues 

Organization and running a men's group: Men in transition 

Partnerships: Expanding minority access to higher education 

Physically challenged resident advisors? Yes! 

Poster session; Men, women, and date rape education: What's 
really going on 

Racism, sexism, and homophobia: Attitudes and racial identity 

Rape: A campus epidemic - transforming male silence 

Recognizing the women's voice: A collaborative approach to 
student retention 

Respecting differences before the year 2000 
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Robert Bly and gay men's relationship development 

Roimdtable: Strategies/interventions promoting cross-cultural 
dialogue and coalitions for women 

Self-efficacy and the empowerment of women; A leadership 
and education model 

Sharing your wisdom: Career services and the ALAN A student 

Snapshots for reflection: Students' perceptions of campus 
evaluated through photography 

Social contact and comfort level among student ethnic groups 

Strategies for working with Asian and Pacific American 
students 

Student services for Hispanics; An agenda for the 90s 

The Card Party: Dealing with the deck you're dealt 

The coming out process: The research 

The continuous thread: Jewish identity - professional identity 

The experiences of African American women at Black colleges 

The graduate experience: Being gay in a straight academy 

The male college student, alcohol, and date rape 

The walls come tumbling down: Empowering the disabled for 
these transitional times 

Theoretical perspectives on female development; A workshop 

Transforming the model minority myth: Perspectives on Asian 
resident advisors 

Transition to college: From mental health client to student 

Transitions and transfonnation in ethnic student communities 
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Transitions and transformation in ethnic student communities: 
African American breakout session 

Transitions and transformation in ethnic student communities; 
Asian American breakout session 

Transitions and transformation in ethnic student communities: 
Hispanic breakout session 

Transitions and transformation in ethnic student communities: 
Native American breakout session 

Transitions, transfonnations: Enhancing counseling services for 
new majority students 

Use of focus groups with commuter, non-traditional-aged 
minority students 

Valuing ethnic diversity 

Visions: Transforming information for accessibility 

White student attitudes toward African American students: A 
qualitative assessment 

Women and research: Facilitating progress 

Women in student affairs: From young professionals to "old 
lady" 

Women's therapy groups: Themes and process 

Women's ways of leading: New organizations and processes for 
student affairs 

NASPA A review of the Symposium for Women Preparing for the Chief 
Student Affairs Officer Position 

Addressing diversity - Changing attitudes 

Adult Learner/Commuter Students Network, Community 
College Network, and National Clearinghouse for 
Commuter Programs roundtable 
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Adult learners' perceptions of the university community 

Advancing towards a multicultural climate: It's not just 
ethnicity anymore 

America 2000: A color blind generation 

Assessing student needs: A methodology for measuring sub
group differences 

Beyond tolerance: Creating supportive environments for 
gay/lesbian/bisexual persons on campus 

Building a just and humane campus community: The Case 
Western Reserve University model 

Campus life for student and professionals with disabilities 

Commitment to diversity - one institution's voices, vision, 
values 

Conflicting commitments: Promoting civility - protecting free 
speech 

Creating a community for diversity" A risk worth taking 

Developing authentic community as precursor to increasing 
diversity on campus 

Diversity in the world community/diversity in the African 
American community 

Dynamics of difference: Understanding and appreciating 
diversity 

Executive Intern Program: Staff development in student affairs 

Follow-up session on "Historically Black Colleges and 
Universities" 

Follow-up to the National Teleconference: Understanding and 
meeting the needs of gay, lesbian, & bisexual students 
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Fostering multicultural education and student success through 
supplemental instruction 

Freedom of speech - equal protection; Balancing conflicting 
commitments 

From freshman to employed: A university commitment to a 
program for disabled student development 

Graduate students: The long ignored population 

"Historically Black Colleges and Universities" 

Honoring commitments to diverse students and learning sites: A 
comparative study 

Issues of disability on campus 

Linkages: Accessing and developing networks of inclusiveness 

Minority peer mentors: Linkages between old and new 

One large state university's experience in moving from a 
reactive to a strategic mode in retaining minority students 

Silent no more: Gay/Lesbian Issues Task Force 

Students of color in higher education 

Stumbling blocks to stepping stones: A student services success 
story 

Success factors of African American male graduate students: A 
grounded theory 

Surviving at the top: True grit and savoir faire 

The dilemma of differences 

The preparation of student affairs professionals for the future: A 
faculty-practitioner dialogue 

The relationship between expectations and experiences of 
students of color during their first year in college 
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Today's conservative activist: A problem for student affairs 

Understanding and accepting the gifts of voices in our campus 
communities: A celebration of gender influences 

University and student development includes 
lesbian/bisexual/gay people 

Using a summer reader on gender to foster community: A case 
study 

Valuing differences: Building community in new student 
orientation 

1993 ACPA A gender issues guide for counseling practica: Development 
and evaluation 

A practical approach to dealing with Americans with 
Disabilities Act 

A required freshman diversity course 

Alcohol and other drug use and abuse among Asian/Pacific 
Islanders 

Allies 

An uncommon focus: The ever changing African American 
male 

An uncommon path; Women re-examining their values 

Asian Pacific American women: True success story or 
stereotype 

"Be true to yourself!" 

Being an ally: Not just another liberal 

"Best kept to myself 

Black college students career transition project 
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Budgeting constraints and their impact on outreach to African 
American students 

Campus legal issues of the 90s; Roundtable discussion 

Career connections for university students with disabilities 

Career counseling for gay, lesbian, and bisexual persons: Issues 
and theory 

CD Players: An uncommon educational theater troupe 

Changing gender role expectation: Are more men coming to 
counseling? 

Choices: A multimedia rape prevention program for freshmen 

Communication and conflict across cultures: Challenges for 
today, challenges for tomorrow 

Complexities of professionals of color who are lesbian, gay, or 
bisexual 

Connectedness and self-sufficiency: Increasing sensitivity to 
gender issues on campus 

Connecting communities: History of the Black community of 
Albion, Michigan 

Counseling Asians and Asian Americans: A developmental and 
intergenerational perspective 

Counseling expectancies related to counselor orientation and 
client's internalized homophobia 

Creating an ally program on your campus 

Dandelion Theater: Acts of understanding diversity 

Developmental characteristics of non-traditional aged students 

Dialogue groups: Students learning about cultural diversity and 
intergroup relations 
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Diversity in career counseling; Addressing the "isms" 

"Educating Rita" in American colleges: Discussions with the 
theorists 

Educating through staff diversity: A necessary recruitment 
agenda 

Emerging roles for men: A comprehensive approach to 
facilitating positive male development 

Encountering bias and prejudice activism for the common good 

Enhancing communication between Black and White women 

Exploring masculinity: Experiential learning and teaching about 
men's issues 

Exploring White experiences in a multicultural society: A new 
course 

Finding our voices: Asian Pacific American leaders in the 90s 

For the common good: Empowering adult children of 
dysfunctional families 

Gender role issues in counseling: An experiential workshop 

Graduate paper: Relationships between gender, major, 
perceptions of climate, and self-esteem 

Graduate paper: Women's sexual identity, self-esteem, and 
development 

Graduate preparation: Preparing professionals to work with 
adult learners 

Hate speech codes: The answer or part of the problem? 

High wire act: Balancing Blackness on a White campus 

HIV: Women's voices 

Homo-emotionality and culture: New exploration of sexual 
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orientation issues 

Homophobia and mental health; How do counselors rate? 

Homophobia on campus: Counseling centers, panels, and 
speaker leadership training 

Infusing diversity issues into student affairs education 

Inter group relations: Teaching and training about conflict and 
multiculturalism 

Issues for Asian American Network 

Issues for Latino Network 

Issues for Native American Network 

It's a Black thang: You can understand 

It's a game of give and take: Gender, communication, and 
supervision 

Judaism and gender; Issues for Jewish professionals (a 
dialogue) 

Lesbian/gay/bisexual affirmative student affairs practice; A 
qualitative study 

Making the difference count 

Matching music with the dancer: Garanimals approach to 
diversity education 

Men and anger: An experiential intervention 

Mentoring African American students 

Multicultural awareness retreat; Creating an affinning 
environment for diversity 

Multicultural perspective on leadership; The class 

Occupational stress and mediating factors in new/female 
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professionals in academia 

Opening doors; Designing and facilitating workshops on 
heterosexism and homophobia 

OUT on CAMPUS: Faculty and staff group for lesbians, gay 
men, and bisexuals 

Peer training strategies for welcoming diversity 

Rape education programming: What works? For whom? And 
why? 

Research on lesbian/gay/bisexual student affairs professionals: 
A call to action 

Responding to the needs of male survivors of sexual assault 

Responding to the voices of college students with learning 
disabilities 

Retention issues of African American students and staff 

Should I, or shouldn't I? Questions of coming out 
professionally 

Teaching men's issues: Education for a common good 

The ADA: Oh great! Another minority 

The Albatross Simulation Game 

The multicultural assessment of campus programming 
questionnaire: An uncommon phenomenon 

The value of a relationship: Focused group for lesbian college 
students 

The wild man meets the wild woman: A dialogue 

To be or not to be a multicultural trainer 

Toward a common good: Male/female alliances in the 
workplace 
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NASPA 

Toward a new style of leadership: Women's ways of leading 

Training or brainwashing"; Exploring the spectrum of "political 
correctness" 

Training students to be multicultural campus leaders; An 
innovative approach 

Transformative training; An uncommon seminar in 
multicultural training 

Using qualitative methods to assess the educational experience 
of adult learners 

Using qualitative research to increase our understanding of 
leadership in a multicultural context 

Valuing whose values? Addressing cultural diversity in an 
orientation program 

Violence and other forms of victimization in residence halls 

When values collide; Educating graduate students for work on 
multicultural campuses 

Why White men won't jump; Reflections on diversity education 

Women and research; Facilitating progress 

Women in leadership reviewing the teaching and learning 
process 

Women in student affairs; From young professional to "old 
lady" 

A comprehensive institutional approach to teaching about 
issues of gender 

Accepting cultural diversity; Accommodating affiliative 
behavior in achievement oriented institutions 

Adaptive technologies for student with disabilities 
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African-American graduate and professional students' response 
to White universities 

African-Americans and student affairs: Training and recruiting 
new professionals 

Allowing debate without condoning hate: Free expression 
versus the responsibility to protect 

Are student affairs graduate programs preparing future 
professionals for diversity? 

Asian Pacific Americans in higher education 

Authors' roundtable: Changing the voice of psychology: 
Relational theory 

Battling tradition: Educating the Greek community for change 

Being an ally for gay, lesbian, and bisexual colleagues 

Black Greeks: Rights and responsibilities of universities and 
student 

Creating racism-free learning environments: A consortial 
approach 

Dandelion Theater -- Acts of understanding diversity 

Developing freedom for learning disabled students: Transition 
to career 

Difficult dialogues: Facilitating discussions about diversity and 
oppression 

Diversity training for university employees: A model that works 

Facilitating workshops on valuing differences: Managing 
"triggering events" 

Fostering civility at the University of Virginia: Many questions, 
one response 

Freedom for lesbians, gays, and bisexuals: Current debates in 
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Congress 

Gay, Lesbian, Bisexual Concerns Mentoring Program 

Gender equity and intercollegiate athletics 

I believe I can do anything: A model for women's leadership 
development 

Implications of the Wellesley College Stone Center: Relational 
model for meeting the needs of college women 

In search for community: Is there common ground? 

Increasing our understanding of leadership in a multicultural 
context: A responsibility to act 

Institutional self-evaluation on sexual orientation issues 

Leadership from the feminine point of view 

Making a difference: Building bridges for the disabled student 

"Mapping" diversity and pluralism in curricular and co-
curricular resources 

Moving beyond barriers 

Opening doors; Designing and facilitating workshops on 
heterosexism and homophobia 

Remembering Abigail Adams: Re-envisioning women's 
identity in student affairs 

Rights of students with disabilities: Responsibilities of student 
affairs professionals 

Services, laws, and students with disabihties: Is your institution 
in compliance 

Sexual assault across cultural boundaries 

Sexual assault: Educating males, new students, and the campus 
community 
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Telling stories; A study of Christian senior student affairs 
officers 

The Asian-American experience through theme dorms and 
student resources 

The Hispanic Success Project: An innovative approach to 
retention 

Theory-based assessment for change in pursuit of cultural 
pluralism 

Understand Black student cultures 

Using assessment to define solutions to issues raised on campus 
by "Greek life" 

Using mediation to resolve conflicts involving cultural diversity 
on college campuses 

Violence, vandalism, and verbal harassment in residence halls: 
A national study 

When a kiss is not just a kiss: Promoting sexual assault 
aM^areness 

With justice for all? A look at the legal status of gay students 

Women in Student Affairs Network Informal Mentoring 
Program 

Women's career success: A diversity of definitions and 
experiences 

1994 ACPA A developmental analysis of the issues of sexual assault 

A rainbow collaboration; Out and proud professionals 

ACOA roles; Unexplored strengths and barriers to college 
succcss 

Addressing campus intolerance; A student affairs collaboration 
with academic affairs 
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Addressing diversity issues in conservative environments 

Addressing the broadening needs of the nontraditional age 
student; A roundtable discussion 

Adult student residential program options: Collaborative efforts 
for student success 

ADVANCE: Educating leaders for a multicultural workplace 

African American men in the Ph.D. process; A road map for 
success 

Assessing and managing diversity and the enhancement of 
corporate culture 

Assessing our communities: Latino/a issues from coast to coast 

Assessing perceptions of students regarding alcohol abuse, 
women, and aggression 

Assessing the campus climate for diversity: Involving 
stakeholders in discovery 

Assessing the university learning disabled student 

Assessment of African American perceptions of 
mattering/marginality in the college environment 

"Best kept to myself 

Beyond disability legislation; Affecting attitudes, developing 
programs, and creating accessibility 

Beyond political correctness: Why we fail in staff diversity 
training 

Campus anti-harassment teams: An innovative approach to 
incidents of harassment 

Career maturity in levels of intercollegiate varsity athletes 

Collaborating to reach the mind of African American students 
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College-bound students from a predominately Black urban high 
school 

Consultation between counseling and multicultural services: 
Enhancing recruitment and retention 

Creating interest in study abroad for African American students 

Dating violence disguised; Exploring implications for divers 
populations 

Developing positive male gender identity: A collaboration of 
cocumcular programs and academic classes 

Developing the picture; Focusing the multicultural lens on 
graduation through collaborations 

Effectively working with culturally diverse students 

Enhancing the learning environment for students with multiple 
personality disorder 

Ethical diversity: Are graduate training programs meeting 
student needs 

Experiencing masculinity: Experiential teaching and learning 
about men and masculinity 

Focus on learning; Women in their learning environment 

Fostering health identity development in women of all sexual 
orientations 

Good-bye, John Wayne: Exploring dynamics of male friendship 
and intimacy 

Graduate paper; Older students' encounters with traditional 
college cultures: Focus on faculties, peers, and policies 

Graduate paper: Teaching diversity: Listening to students 

Graduate paper: Women and AIDS; Imperative information 
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Irnperatives for further learning; Discussions between White 
and Black men 

Innovative assessment of sexual assault peer education; 
Exploring informal interactions 

Issues for African American Network 

Issues for Latino/a American Network 

Issues for Native American Network 

Labels are for clothes, not people! 

Learning environment at church-related institutions; The 
challenges of diversity 

Learning from students; A gay/lesbian student organization 
conference 

Lesbian/gay/bisexual speaker panels; Qualitative assessment 
informing speaker training 

Look who's coming to college; Student affairs and the new 
majority 

Making meaning of the sexual climate among first year 
residential college males 

Mentoring African American students 

Mentoring African American students attending a large public 
research university 

Mentoring gay, lesbian, and bisexual allies; A developmental 
theory 

Mentoring women; Perspectives from emerging student affairs 
professionals 

Multicultural organizational development; An administrative 
imperative for student affairs 

Not everyone sees the way you do! 
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On "track" or still the "pits"? Disability basics and beyond 

On the road to understanding and acceptance: Experiencing 
GLB issues 

Open discussion: Women working at Catholic colleges and 
universities 

Organizational assessment: The case of a lesbian, gay, and 
bisexual organization at a church-related collcge 

Phelan Multicultural Community: Model for collaborative 
planning and community building 

Promoting civility and community on campus 

Racial/cultural identity development models: Environmental 
imperatives for student affairs 

Retention issues of African American students 

Roundtable: Promoting cross-cultural dialogue and coalitions 
for women -• revisited 

SAFE on campus: Creating allies for gay, lesbian, and bisexual 
students 

Safe student learning environments for everyone: A response to 
homophobia 

Sexual identity formation in today's college environment: 
Obstacles to progress 

Sketches from an Asian American portfolio 

Socially transmitted diseases 

Student learning.. .and unlearning about differences: Diversity 
connections 

The Black male in crisis 

The diversity success projects: A successful model program for 
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retention 

The gay 90s; Case study for a living/learning unit 

The interaction of gender and emotions on counseling 

The masculinity gap: Homophobia and heterophobia in 
relationships between men 

The multicultural assessment of campus programming 
questionnaire: Opportunities for collaboration 

The multicultural awareness retreat 

The value of college to African American students ten years 
after matriculation 

Through the looking glass - darkly? Campus environments for 
GLB populations 

Wanderings in Oz: Experiences in intercultural learning 

Women and leadership: Collaboration through shared visions 
and coalitions 

Women in student affairs: From young lady to ripened 
professional - the discussion ceases not 

Women's career self-efficacy: Assessment for a wider range of 
choices 

Women's leadership 

Women's ways of leading: An intcrgenerationai study of 
student leaders and higher education administrators 

Womentoring: A new look at creating an environment for 
women 

You're here, I'm Queer, get used to it! 

NASPA A changing student body: Redefining roles for quality student 
life 



309 

A community transcending differences: Work in progress 

A model for empowering women students while bridging the 
student/academic afTairs gap 

Action: A common sense approach to improving your campus 
environment 

African Americans in student affairs: Issues and dilemmas 
within the academy 

Assessing African American perceptions of mattering in the 
college environment 

Becoming an ally for gays, lesbians, and bisexuals 

Being White in a multicultural society 

Can we be all things to all students? Maybe... 

Career development for women in student affairs: Explore the 
symposium 

Confronting homophobia: A residence life program 

Critical theory: An examination of the student retention 
paradigm 

Crossing cultural boundaries for pro-active sexual assault 
prevention 

"Cultural Encounters in the First Person" 

Dissonance to harmony: Understanding the gay, lesbian, and 
bisexual culture 

Diversity + development = Empowerment 

Diversity awareness on campus: New ways to see the music and 
hear the picture 

Diversity or university: The legal and moral dilemma of 
separation 
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Diversity planning: Using the WICHE model for purposeful 
change 

From 504 to the ADA: A renaissance in disability access 

Harmony within higher education for diverse populations 

Helping women design their lives: Female culture and the 
campus mosaic 

Implementing "appropriate" academic accommodations 

Institutional collaboration: Strategies for students with learning 
disabilities 

Job Fair and diversity 

Legal issues pertaining to students with disabilities 

Making a difference through valuing differences; Affirming 
multicultural pluralism 

Making diversity work in institutions of higher education 

Making the margins matter: A case study illustrating the 
application of theory to practice n a multicultural setting 

Multicultural competencies as core student affairs skills 

Network for Educational Equity and Ethnic Diversity - Who do 
we represent? 

Orchestrating our differences - collaborating our cultures; 
Training the trainer for gay, lesbian, and bisexual 
understanding 

Piquing the interest of African American students in study 
abroad 

Planning for diversity 

Providing career counseling and placement services for students 
with disabilities 
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Reasonable accommodations: The role of technology 

"Reentry adult students" renaissance: Harmony from familiar 
themes 

Research and student affairs 

Seeking greater understanding: Lesbian,/gay/bisexual identities 
in American culture 

Setting a multicultural tone 

Someone you know: A classic look at gay lives 

Strategic planning for developing an inclusive multicultural 
campus environment 

Taking responsibility for ourselves: Women's needs in student 
affairs 

The evolving meanings of multiculturalism and 
internationalism in American higher education 

The mommy track...Fact or fiction in student affairs 

Using interactive computer technology for multicultural 
education 

Using mediation to resolve complaints by students with 
disabilities 

What became of the dean of women? 

When issues collide: Acknowledging sexual orientation & race 
in cases of sexual assault 

1995 ACPA A cognitive approach to reducing racism 

A cross-racial validity study of the Campbell Interest and Skills 
Survey 

A framework for African American career development in 
higher education 
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A look at differences in academic achievement at eleven 
universities 

A training for educators: Perspectives and practices for White-
on-White anti-racism education 

Addressing hazing in Black Greek-letter organizations -through 
an awareness of organizational culture and symbolism 

Addressing the needs of multiethnic students on university 
campuses 

Airing our dirty laundry: Stories from the Clothesline Project 

Are the doors really open? Domestic partnership policy 
development 

Becoming an ally to students of color without being a person of 
color 

Best kept to myself 

Beyond tolerance: Gays, lesbians, and bisexuals on campus 

"Black Is.. .Black Ain't"; A new film by Marion Riggs 

Black or female: How do we identify ourselves 

Boys to men: Understanding and intervening with young men 
during the college years 

Breaking down the barriers: Building a new understanding 

"Breaking the rules:" Are ground rules inclusive 

Broadening our perspective in working with survivors of sexual 
abuse 

"Can America be America without you? Without me?" 

Career counseling with gay, lesbian, and bisexual persons: 
Theory and application 

Combating homophobia in the Greek system 
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Coramunicating with students with visual disabilities 

Comprehensive resources for eating disordered clients: An 
evolving perspective 

Consensus: Transforming multicultural theory into democratic 
decision making 

Continuing to address the broadening needs of the 
nontraditional age students: Part II 

Creating a pluralistic learning environment for students with 
hidden disabilities 

Creating your own leadership model for women 

Cultural compromise in the academy: Representing the 
underrepresented 

Developing a new competency: Professional packing skills for 
adult learners 

Developing effective rape prevention programs for men 

Developing effective rape prevention programs for men 

Differences in the placement needs of traditional and 
nontraditional students 

Do multicultural programs in the residence halls really affect 
students' racial attitudes? 

Effective strategies for retaining ESL students in a community 
college 

Enhancing learning environments for students with disabilities: 
Academic, attitudinal, and social access 

Establishing the first minority internship program for a 
community college in the state of Minnesota 

Experiential learning in a gay/bisexual men's consciousness 
raising group 
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Fraternity men, violence against women, and feminism: Are 
you kidding 

"From margin to center": Empowering the college majority 

Gender based team building; Moving toward new practices 

Gender related moral and intellectual developmental influences 
on leadership: Stories and metaphors 

Homophobia and AIDS-based prejudice in college students: A 
causal model 

"1, too, sing America": The poetry of multiculturalism 

Identifying the career development needs of college students 
with disabilities 

Imperatives for further learning: Continual discussions between 
White and Black men 

Improving sexual communication for young adults 

Integrating the isms: Racism, sexism, and heterosexism in HIV 
education programming 

Issues for African-American Network 

Issues for Asian/Pacific American Network 

Issues for Latino/as Network 

Issues for Native American Network 

"Latinos in higher education: Myth reality and possibilities" 

Leadership styles and organizational development in ethnic and 
international student groups 

Making sense of White racist identity: Uncovering the 
complexities 

Making the community college gay friendly 
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Measuring and managing student awareness of diversity 

Moral culture and victimization in the residence halls 

Multicultural issues in career counseling 

Navigating the 90s through networking: Perspectives for 
professionals of color 

New perspectives and practices: Towards an integrated model 
of social identity development for student affairs 
practitioners 

Of the disabled; by the disabled; for the disabled 

One small step for diversity, one large step for an organization 

One step forward: Transitions and transformations 

Practicing what we preach? Gay students' perceptions of 
student affairs 

Publishing on gay/lesbian/bisexual concerns: Literature that 
transforms 

Re-imagining leadership: A model for leadership development 

Round-table: Gay/lesbian/bisexual allies - Where are we today? 

Same-sex friendships: Men's needs and the barriers they face 

Se habla Espanol: Student development theories and the 
Latino/a student 

Sexual minority youth - Active recruitment and selection 

Sexual violence services in the 90s: Rethinking, diversifying, 
collaborating 

Society in change.. .Megatrends for women 

Something to gnaw on: The termite's perspective on diversity 
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Stale roles and tight buns: Transforming men and masculinity 

Student development theories and Buddhism; Conflicts and 
similarities 

Student learning and educational gains in the academy: A 
comparison of private Black and White liberal arts 
institutions 

Supervision and diversity: Different strokes for different folks 

Teaching about gay and lesbian identity development: 
Strategies that work 

The "in loco parentis" trap of learning disability service 
providers 

The Clothesline: Education through vision = empowerment 

The coming out experiences of lesbian, gay, and bisexual 
students 

The educational gap: What's missing for Asian Pacific 
American students 

The importance of recruitment and retention of Latino students 

The Kente Yarmulke: Improving African Am eric an-Jewish 
relations 

The terminal challenge: African American men and the student 
affairs Ph.D. 

Time limited therapy with person of color: Pros and cons 

Toto, we're not in Kansas any more 

Transfomiing adult learners' experiences into success 

Transforming awareness into initiatives 

Transforming old perspectives of Perry in addressing issues of 
difference 
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NASPA 

Transforming our view: Alcohol and the lesbian, gay, and 
bisexual student 

Transforming ourselves: Men initiating action with other men 

Transforming stereotypical masculinity through a focused 
men's week: The voices of experience 

Transfonning the academy: Domestic partner employment 
benefits 

Transfonning the academy: Live-in lesbian, gay, and bisexual 
professionals 

Transforming the academy: Recognizing lesbian and gay 
families with domestic partnerships 

Two model courses for working with gay, lesbian, and bisexual 
individuals 

Using developmental theory to inform student leadership 
programs for women 

Utilization of counseling services by gay, lesbian, and bisexual 
students 

Valuing ethnic diversity: A workshop for university personnel 

Visual anthropology: A methodology for assessing campus 
multiculturalism 

We ain't no Barbie dolls, China dolls, or pickaninnies 

White identity development: Comparison and application in the 
global environment 

Women and wellness: Do we practice what we preach 

Women in leadership Part II: Collaboration and coalition 
building for the 21®' century 

Women Talk: Helping women find their voice 

'3 to 1' a new twist on co-sponsoring programs 
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A multicultural move forward with diminishing resources 

A new premise: Disability culture and campus community 

ADA implementation: Meeting the challenge of 
accommodating students with disabilities 

African American women in student affairs: Understanding & 
celebrating their differences 

Assessing the campus community's challenge to African 
American students speech 

Building a community for students with disabilities: Beyond the 
access ramp 

'But I thought this was a Christian college' 

Campus community: E pluribus unum 

Creating leadership opportunities for students with disabilities 

Cross cultural communication - it begins with you 

Dialogue: A fresh way of building community 

Different voices: Gender and perspective in student affairs 
administration 

Disabilities: An update on the Office of Civil Rights Findings 

Doctoral colloquium 

Emerging student development theories: Implications for 
practice 

Employment trends in 1994: Who's getting the jobs 

Fundraising for the underrepresented: Doing more differently 

Grits, corn, beans, & rice: Strengthening intercultural 
communication 
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Hanging Black: The challenges of diversity within the Black 
student community 

Is cultural diversity a politically correct term in your 
community 

Mentoring, acculturation, acculturative stress, and coping: 
Impact on Latino students 

Minority switch: Being a White/Anglo minority/majority 
institution 

Reimagining leadership: A model for leadership development 

Roundtable discussion with NASPA's disability monograph 
authors 

Selected career theories and counseling intervention strategies 
for reentering women 

Serving commuter students and adult learners: The state of the 
art 

Speech by Carlos Cortes 

Strategies for serving 'new traditional' students 

Student affairs practice and issues at Catholic colleges and 
universities 

Students meeting the challenges of human differences: 
Diversity connections 

The challenge of being an Asian American woman 

The challenge of differences: Training the diversity trainer 

The challenge of diversity: Renewing productivity through 
work teams that understand and value diversity 

The challenge of inclusivity within the co-curricular community 

The Diversity Enrichment Initiative: Creating community and 
university relationships 
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The efficacy of using experts within 

The influence of institutional culture on minority student 
retention 

Two-day GLB pre-conference 

Understanding the developmental and social needs of students 
with learning differences 

Women who ran with the wolves: Empowering women in their 
personal and professional lives 

1996 ACPA A new approach: Making ethical decisions regarding adult 
learners 

A step beyond - Moving GLB issues from acceptable to ideal 

Accept the GLOBAL challenge - Gay, lesbian, or bisexual 
action learning 

Achievement, affiliation, men, women: Towards a new focus 

An empowering program for students with learning disabilities 

An Olympic quest: Questioning housing tradition and creating 
new options 

Analysis of an all-male sexual assault peer education program 

Asian Pacific Americans and involvement: Navigating through 
myths and realities 

Attitude change toward women in non-traditional careers: Is 
there hope? 

Autonomy and traditional-age women students 

"Back to the basics": Comprehensive male first year experience 
model 

Becoming an ally to students of color without being a person of 
color 
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Beyond wild man/wild woman: Toward an Eastern village 

Blurring the color line 

Bringing it all together: An adult and commuter student 
roundtable 

Broadening the multicultural horizon: Administrator exchange 
program 

Campus programming: Creating a gender war? 

Career counselor attitudes and behaviors towards gay, lesbian, 
and bisexual clients 

Challenging issues: Self-esteem, sexism, and sexual assault 

Clues to becoming allies: Making our way, moving ahead 

College student leadership in multiracial, multiethnic 
environments 

Community as a context for sensitivity 

Contemporary issues in multicultural counseling 

Cross generational perspective of multicultural counseling by 
three African-American women in psychology 

Cultural competence revisited: Making our way in a world of 
differences and similarities 

Dealing with the needs of transgender people 

Developing a positive lesbian/gay/bisexual identity 

Developing effective rape prevention programs for men 

Developing effective rape prevention programs for men 

Diversity in the classroom: A place to begin 

Diversity: Continuing the journey 
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Eating disorders in the 90s: Treatment challenges and responses 

Elements of graduate programs that prepare women for faculty 
careers 

Enriching the campus environment: Awareness and respect for 
gender differences 

Ethnic identity in multicultural contexts: New directions, new-
understandings 

Fatherhood & student affairs: Examining male roles in a 
profession in transition 

Fostering a climate of inclusivcness: PAWS 

Graduate student papers: "A developmental explanation of 
appreciating difference" 

Graduate student papers: "Analysis of minority vs. majority 
student leader participation" 

Graduate student papers: "Older student characteristics and 
needs" 

Graduate student papers: "Planting SEEDS of sensitivity: 
Programming for students with disabilities" 

Graduate student papers: "Rape prevention interventions for 
men: New approaches to enact change" 

Helping those with Attention Deficit Disorder make their way 

Helping young girls make their way: An innovative career 
exploration program 

HIV positive women:" The new invisible minority on campus 

How are we making our way? Women in student affairs 

Infusing voice and dangerous memories into professional 
preparation 
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Innovations in college counseling 

Innovative approaches to improving the academic success of 
diverse students 

Integrating multicultural counseling and short-term 
psychodynamic psychotherapy 

Integrating sexual and spiritual identity: Guiding GLB students 
toward wholeness 

Intellectual development and tolerance for diversity among 
college students 

Intergroup dialogue and collation for women focusing on races, 
class, sexual orientation, and ability 

Issues of diversity: Are we adequately prepared or just jumping 
on the bandwagon? 

Judicial affairs and ADA: Challenging boundaries while 
understanding requirements 

Lesbian, gay, bisexual student services: The University of 
Michigan model 

Making a real difference through transformative multicultural 
education 

Making our way as new professionals/faculty: Minority views 

Making our way through coalition building by challenging the 
"isms" 

Making our way, paving our way: Images of male friendship 

Making our way: "Exist-culturalism" - A different paradigm to 
understand each other 

Male abuse survivors: Counseling issues and effective 
treatment 

Male-female dialogue and the dynamics of liberation 
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Managing diversity 

Many proud and beautiful women: Designing an empowering 
women's conference 

Mattering; Impact on motivation and continuance for the 
nontraditional age female student 

Men and sensitivity training; Making our way to equality 

Metaphors: A creative approach to diversity training 

Moving targets; Serving students who won't stay still 

Mr. Fix-It & Friends 

Multicultural awareness in group counselor training 

Multicultural immersion addressing the affective component of 
multicultural education 

'Nam Myaho Renge Kyo' 

Negotiating the multicultural minefield; Helping people with 
privilege respond to diversity 

Oh the possibilities! Using popular movies for diversity 
programming 

On ethnicity and masculinity 

Passing the torch: Mentoring for advocacy on diversity issues 

Paths that Puerto Rican women take to college 

Postsecondary learning disabilities 

Professional issues for Latinos/as in student affairs 

Professional Symposium; Diversity gem 

Puzzled or proud? Reaching our male residents 

Questioning your "comfort zones" on diversity issues 
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Reclaiming morality in the university bureaucracy 

Research into the college experience of women in engineering 

Sexual identity and student development: Filling in the gaps 

Sexual minorities and CSAOs: Special challenges 

Shifting paradigms and clearer vision: Making our way to the 
future 

Still racism after all these years: Service learning and racial 
reconciliation 

Strategies for effective cross-cultural supervision 

Students with learning disabilities: Support services and 
attitudes toward accommodations 

"Synthesis" A tool for connecting across differences 

"Talk is cheap" Responding to gay-lesbian-bisexual issues on 
campus 

"The BLACK. Model: Increasing the underutilization of 
services by African American students 

The race with race 

The real world: Understanding students from diverse 
backgrounds 

The sisterhood and the academy; Today's realty tomorrow's 
promise 

The whole way is = To the sum of the parts 

Through the looking glass: International students' comfort with 
Black Americans 

Understanding and treating the adult survivor of childhood 
sexual abuse 
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Understanding generational differences: Addressing adult 
learners advising & learning needs 

Understanding multiculturalisms: Moving toward critical praxis 

Unlearning together"; Using a provocative film to dramatize 
student development theory 

Using African-American literature to further our understanding 
of diversity 

Using focus groups to collect data on African American 
students 

Using survey data to inform student affairs programming 

Walk a mile in my shoes: Affecting change for non-traditional 
students 

Women in student affairs: From young lady to seasoned 
professional 

Women of color making our way: Addressing multiple 
identities 

Women Take Back the Night: Women marching, men talking 

RuPaul goes to college: Exploring transgendered student issues 

Reclaiming AIDS as a gay disease 

A clash of values - diversity vs. Affirmative Action 

A national longitudinal study on student retention and 
graduation rates 

A new student leadership paradigm: Diverse perspectives on 
developing leadership 

A product of change: Minority affairs programs in the 90s 

African American multigenerational issues and academic 
achievement 
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NASPA 

Afrocentricity and Black student development 

Assessing the environment for African American women in 
student affairs 

Attacking oppression on campus: Homophobia and 
heterosexism's pervasive harm 

Beyond "diversity": The emergence of anti-racism training in 
higher education 

Black male-female relationships; An interpersonal crisis 

Building community through the acceptance of diversity 

Current services, for gay, lesbian, and bisexual students at 
southeastern institutions 

Developing Black community leadership: A town-gown 
approach 

Dialogue for Diversity: Learning in the 21®' century 

Differences: Diversity among Latinos 

Elementary multiculturalism: Diverse people education on 
diverse ideas 

Empirical studies on Latino/a ethnic identity: Essential 
knowledge for the future landscape 

Enhancing tolerance: The confluence of moral development 
with the college experience 

Evaluating and enhancing human relations among student 
affairs professionals 

Evaluating multicultural program: What do we need? Who 
should say? 

Expanding your network: WISA sponsored roundtable 

For the Bible tells me so... 
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From good old girls to women in student affairs 

Gatekeeping in the academy; Counterproductive ALANA 
student services 

Gay, lesbian, bisexual, and transgendered populations: Current 
trends in legal issues in campus life 

Gender and the profession of student affairs 

Gender issues in advising lesbian/gay/bisexual students 

Genograms and African-American students 

Higher learning: Accurate portrayal or provocative 
misrepresentation 

Identifying metaphors: Male and female portals of college 
student identity 

Learning to value the "other": A theory of diversity 
development 

Legal issues for diverse populations: Transitions into the 21®' 
century 

Lucy Diggs Slowe and the legacy of African American women 
deans 

Making their way: Students with disabilities using career 
services 

Multicultural consulting 

NASPA teleconference follow up: Educating students with 
disabilities: A shared responsibility 

New passages - Counseling partnerships and the older adult life 
transition 

Non-traditional student housing: An institutional issue for the 
21s century 

Not for "minorities" only: Multicultural/cross-cultural centers 
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Obesity among college students; Addressing the other eating 
disorder 

Paper dolls and skaters: Culture, symbolism, and hazing in 
Black Greek organizations 

Perceptions of mattering at a Research I university by race 

Promoting diversity through a NASPA Minority Undergraduate 
Fellows Program 

"Race Matters" 

Raise the red banner: An uprising to a new dawn 

Realizing potential learning opportunities: Partnering adult and 
staff development 

Redefining learning: Technology and accommodations for 
training students with disabilities 

Redefining new student orientation for special populations 

Rosa Parks, "Skinvvorks," and white water rafting: Structuring 
learning communities 

Sexual minorities, student learning, and CSAOs: Special 
challenges 

Speech by Edgar Beckham 

Speech by Mary Frances Berry and Richard Thomburgh 

Spelman College: Forging partnerships in a liberal arts college 
for the 21 century 

Student satisfaction in residence halls: Discovering what's 
important 

Supervision and staff development in a multicultural work force 

Survival factors for Black students on predominately White 
campuses 
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Talking about learning; Trends and taboos in a women's 
residence 

Talking about race 

The African American student affairs professional: Lessons for 
all 

The career and life satisfaction of women student affairs 
administrators 

The career path for minority student affairs professionals 

The horns of a dilemma; Desegregating historically Black 
colleges and universities 

The identity development of lesbian and bisexual women on 
campus 

University of Michigan's Lesbian, Gay, Bisexual Programs 
Office; Doin' it right 

Weaving common threads; Tradition, transition, and training 
for Native Americans 

Women's development in student affairs in the West indies 

Working with gay/lesbian students at Catholic universities 

1997 ACPA& 
NASPA 

A four-year profile; Attitudes and perspectives of first-year 
students of color 

A silent history; Bridging the gap to personal identity 

A video training program on gay, lesbian, and bisexual issues 

Accommodations for disability services; Balancing college 
resources with ADA mandates 

Addressing the health-related needs of Asian and Asian-
American students 

Advancement of women administrators; Many paths to the top 
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Adventures in community building: Working with multicultural 
LGBT students 

Advising diversity peer education programs: Building bridges 
on campus 

African American student leadership: A bridge to the 21^' 
century 

African-American students in transition: Needs and 
expectations 

Alienation and educational satisfaction: African American and 
White graduate students 

All of me: Lesbians, gays, and bisexuals of color 

An interpretive understanding of lesbian, gay, and bisexual 
identity 

Asian American leaders in higher education 

Asian Pacific American students: Priorities for the invisible 
student population 

Asian-American women leaders: Stories of strength and self-
discovery 

Becoming an ally to students of color without being a person of 
color 

Becoming architects of inclusive communities through the 
practice of storytelling 

Being objective about a subjective issues - equality of student 
services for GLB students 

Beware of diversity trainers! Ethical and theoretical 
considerations in diversity training 

Bridging an understanding: The collegiate experience of the 
adult African American undergraduate 
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Bridging religious heritage and student affairs concerns; The 
"ISAAC" Institute 

Bridging research and professional practice on 
lesbian/gay/bisexual issues 

Bridging services for the off-campus "new" traditional adult 
student 

Bridging the chasm; From diversity to community 

Bridging the gap between ignorance and understanding of 
sexual orientation 

Bridging the gap between women who balance work and family 

Bridging tolerance and understanding; A model for RA training 

Bridging understanding, creating change; Qualitative study on 
Native Americans 

Building a bridge to Asian Pacific American students 

Building bridges between student groups; A model for 
strengthening awareness, collaboration, and leadership 

Building bridges; Promoting human dignity for GLB 
communities at Catholic colleges 

Building community through the acceptance of diversity; The 
NCBI model 

Building culturally plural communities 

Career Services Center Peer Advising Program; A closer look 

Cognitive development of adult undergraduates 

Collaboration; A tool to accommodate graduate students with 
disabilities 

Creating a receptive campus environment; Building blocks for 
diversity leadership 
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Creating bridges for non-traditional student success 

Dealing with the campus needs of transgender people 

Developing anti-racism sensibility: "Circles" project review 

Developing sexual assault programs that meet men's and 
women's needs 

Developmental conduct in a multicultural setting: Bridging 
theory and practice 

Diversity and the law: Legal issues and welcoming campus 
diversity 

Diversity of education: Rebuilding the bridge to future unity 

Do women's colleges make a difference in the long run? 

Don't ask, don't tell.. .Gay fraternity/sorority membership in 
the 21®' century 

Empowering multicultural affairs: Connecting cultural 
programming with academe 

Equity and diversity: From stories of despair to stories of hope 

Examining the campus climate for gay, lesbian, and bisexual 
students 

Facilitating the discovery of identity among LGBT college 
students 

Facing the challenges of a multi-campus approach to diversity 

Faculty perceptions of the campus racial climate at research 
universities 

Gay, lesbian, and bisexual students' development in residence 
halls 

Gay, Lesbian, and Bisexual Symposium 

Gender differences, leadership, and student affairs 
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Gender games: Outing sport as a male preserve 

Gender issues in an Asian American context 

Generations at risk: Women and AIDS 

Get involved with CMA and NEEED 

Graduate student papers: "Definitions of minority in the Adams 
State litigation: Implications for Hispanic American 
student financial aid 

Graduate student papers: "Historically Black colleges and 
universities: What will be their destiny?" 

Graduate student papers: "Mentoring programs for African-
American students: Relationship to academic success" 

Helping students with disabilities achieve their destiny 

Hillel's Jewish student renaissance: From darkness to light 

Hispanic/Latina women in higher education: Reflections and 
future directives 

Histories of established LGBT campus student services: A 
qualitative study 

History, destiny, and services for college students with learning 
disabilities 

I'm White, but I'm not racist! Is there a difference? 

Implementing theory to meet gay, lesbian, and bisexual student 
needs 

In their own words: The experience of multiracial people 

Incorporating Asian Pacific American racial identity into career 
aspirations 

Infusing multicultural competence in student affairs 
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Keep your distance: Images of male friendship 

Latino/as ion the road toward earning a Ph.D. 

Leaders envisioning the future: Gender, culture, leadership, 
change 

Lights.. .camera.. .education! Initiating peer education drama 
teams on diversity 

Locally and externally funded diversity programs: Does the 
marriage work? 

Look who's graduating from college: Why women lead the way 

"Looking for a few good men..- Starting a Men Against 
Violence chapter 

Managing cultural impasses in cross-cultural interactions on 
campus 

Minority recruitment: Strategies for diversifying the profession 

No man/woman/culture is an island: Applying cultural identity 
models 

Our destiny is now: Building inclusive communities through 
campus "Safe Zone" programs 

Peer diversity education: Building community on campus 

Policy development and ADA: IN step and out of court! 

Project SHADES: Bridging the gaps 

Psychosocial development of university students with learning 
disabilities 

Race & sexual orientation or sexual orientation & race: Bridges 
& barriers, I & II 

Raising disability awareness on your campus 

Saving a burning bridge - Putting out fires in diversity training 
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Schlumberger Initiative for Women; Bridging academics and 
student affairs 

Some of my best friends.. .LGB awareness for Greek 
organizations 

Speech by Beverly Ledbetter 

Speech by Jane Elliott 

Speech Ronald Takaki 

Student affairs in Chicago's urban colleges and universities 

Student affairs professionals committed to diversity face 
challenges to Affirmative Action 

Student voices: Evaluating NASPA's Minority Undergraduate 
Fellows Program 

System-wide diversity change at Bently College: Bridging the 
divide 

The impact of diasporic travel (West Africa) on African 
American undergraduates 

The making of women leaders: Understanding styles and 
practices 

The model minority: How myths and realities affect campus life 

The state of the art in multicultural theory 

Transition to development: Interventions for adult college 
students 

Underrepresented professionals are waiting to exhale!!! 

Understanding Latino students through a bicultural 
development model 

Voices of identity: An explanation of identity development in 
women college students 
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What becomes of the dean of women? Changing roles for 
women administrators in American higher education, 
1940-1980 

What we heard and what we did! 

Women and men: Invitation to a dialogue 

Women and minorities' professional development in student 
affairs 

Women in student affairs: From young lady to seasoned 
professional 

1998 ACPA A Day of Dialogue on Racism 

A diversity trainer's fishbowl: What to do when... 

African American History Month is EVERY month 

African American undergraduate students' suicidal ideation and 
attitudes toward suicide 

Afrocentric epistemology: An African-centered approach to 
Black students' development 

Akew: Kon, the American Indian Program House at Cornell 

Arching the abyss: Creating services for graduate and 
professional students 

Are they equal? Women in student affairs national study 

Asian Pacifica American Network roundtable 

Asian women roundtable 

Assisting male victims of sexual violence 

Baby boomers becoming senior boomers: Education for 
retaining active lifestyles 

Becoming an ally to students of color without being a person of 
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color 

Body image concerns among heterosexual and gay male 
students 

Boys will be men: A candid look at male students 

Causes & cures for unsuccessful diversity initiatives in higher 
education 

Co-curriculum programming for the "new" traditional adult 
student: A roundtable discussion 

Coming out on campus: Negotiation, meaning-making, 
challenges, supports 

Community as a context for sensitivity training 

Connecting your needs as an adult learner with "the" position 

Creating a learning community for adult undergraduate students 

Creating welcoming communities for LGB students at 
religiously affiliated institutions 

Cross-cultural anger management workshops for students in the 
90s 

Dealing with the campus needs of transgendcred people 

Developing overseas programs to promote multicultural student 
success 

Do our graduate programs promote success for women 
students? 

Easy implementation of an all-male sexual assault peer 
education program 

Ethical issues on multicultural campuses 

Evaluating the effectiveness of sexual assault prevention 
programs 
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Exploring White culture to advance multicultural understanding 

Facilitating communication among faculty, support personnel, 
and students with disabilities 

Facilitating research on gay, lesbian, and bisexual college 
students 

Faculty promoting student success through campus diversity 
efforts 

Feature film - "Shattering the silences: The case of minority 
faculty" 

From laissez faire to equity: Establishing an adult learner 
program 

From zero to hero: Creation of a diversity class and focused 
learning community 

Gateway to diversity education: The White student perspective 

Gateway to learning: Promoting an environment of LGB 
understanding within Greek organizations 

Gateways for adult learners at multiple site colleges and 
universities 

Gateways to lesbian-gay-bisexual-transgendered communities: 
Allies promoting LGBT student success 

Gateways to recognizing lesbian and gay families and domestic 
partnerships 

Gateways to success for students with disabilities 

Gender, race, family, and class: Identity development in college 
women 

Helping students achieve a positive gay/lesbian identity: A 
wellness model 

Hidden from our history 
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Homoprejudice: Creating gateways of understanding 

Identity, voice, and otherness: Educational strategies for cross-
cultural cultural exploration 

Impressions: First year, African American students' pictures of 
their university 

Improving our understanding of Latino/a success tlirough 
qualitative assessment 

Incorporating diversity into job placement fairs: The cultural 
diversity reception 

Inter-institutional cooperation: Promoting graduate students 
understanding of multicultural ism and diversity 

Intimate male relationships: The role of "brotherhood" in 
fraternities 

Keeping the gateways open - Meeting the challenges of 
diversity training 

Latino Network roundtable 

Leadership 2000, Mid & upper level women roundtable 

Life in the hyphens: Understanding the construction of multiple 
identities 

Maintaining access: Affirmative Action and beyond 

Making the case: Qualitative approaches to understanding 
African-American student needs 

Measuring multicultural competence in student affairs 

Meeting the need for counseling: Women students at small 
colleges 

Men's issues roundtable 

Men's issues roundtable 



341 

Native American Network roundtable 

Ordinary People: A theater troupe promoting success in 
understanding diversity 

Orientation programs for adult learners 

Plotting freedom's destiny; Examining sexual orientation and 
legal issues in higher education 

Preparation program faculty: Who publishes? 

Preparing students with disabilities for employment: A training 
program demonstration 

Promoting student success for students with disabilities: 
Technology and accommodations planning 

Promoting student success: An excelling Minority 
Undergraduate Fellows Program 

Promoting students of disabilities' success: Perspectives of 
persons with disabilities 

Promoting success among Black male students 

Promoting success for students with learning disabilities and 
co-existing disorders 

Promoting supportive work environments for women 
administrators in higher education 

Reaching out to gay, lesbian, and bisexual students: Success 
strategies 

Reclaiming spirituality: Challenges facing lesbian, gay, 
bisexual and transgendered students 

Responding to deaf/hard of hearing students: Access and 
accommodations 

Risking the unthinkable: Educational programming in first-year 
male communities 
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Roundlable discussion for African American women 

Roundlable discussion for Lalina women 

Roundlable for older LGBT people 

Roundlable: Bisexual issues 

Roundlable: Lesbian issues 

Roundlable: New professionals & graduate students who are 
LGBT 

Roundlable: People of color who are LGBT 

Self-advocacy and conflict resolution skills for students with 
disabilities 

Sexual identity management and discrimination; Research 
toward promoting career success 

Sexual identity management and discrimination: Research 
toward promoting career success 

She fears you: Convincing men to end campus rape 

Simulation games and diversity programming: Theory, ethics, 
and practice 

The Black spot: Retention and recruitment of minority staff 

The National Hispanic Institute recruiting high ability Latino 
students 

The role of multiculturalism in orientation programs 

Toward social justice: The multicultural student affairs 
organization 

Understanding how leadership experiences foster African 
American student success 

Understanding the rights of gay student organizations at public 
institutions 
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Unlocking the gate for the adult learner: The UOP model 

Voices similar yet distinct: The experiences of Asian Pacific 
Americans 

Women in student affairs: From young lady to seasoned 
professional (the discussion continues) 

NASPA A rising star: NASPA's Minority Undergraduate Fellows 
Program 

Accommodating students with psychological disabilities 

Accommodations for disability services: Balancing college 
resources with ADA mandates 

All together different: A campus-wide diversity initiative 

Analysis of narrative from African-American male graduate 
students 

Are you listening? Cross-cultural students are speaking! 

Attitudes toward and interactions with students with visible 
disabilities 

Beyond diversity rhetoric: Developing skills for cultural 
democracy 

Bi/multiracial students developing identity and community in 
the postmodern world 

Black Greek pledging: Culture clash in the learning community 

Bridging communities in college campuses: Lesbian, bisexual, 
gay men, and African-Americans 

Changes in Affirmative Action and diversity 

Creating a climate that truly values diversity: Seven steps that 
can improve minority student retention and influence 
student values 
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Creating a learning community at a women's college 

Crossing colors: Do students really want it? 

Day of dialogue on race 

Declaring faculty leadership: Ensuring women are included in 
graduate curricula 

Developing a faith community of learners at Catholic colleges 
and universities 

Developing effective rape prevention programs for men 

Discovering Diversity Profile: Building a bridge to 
understanding 

Diversity... from start to finish 

Easy implementation of an all-male sexual assault peer 
education program 

Enhancing race relations through building bridges 

Establishing a LGBT resource office on your campus 

Expect respect: A coeducational rape prevention program 

Facilitating diversity and interaction: The added advantage of 
assessment 

From declaration to implementation: Achieving equity for our 
women leaders 

Helping Black men succeed in the learning community 

Including sexual orientation in diversity training for student 
affairs staff: A town meeting on courageous leadership 

Incorporating multicultural perspectives in graduate preparation 
programs 

Knowing style, personality type, and gender 
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Leadership in the learning community; The role of SSAOs in 
addressing the needs of GLBT students 

Leadership in the learning community: The role of SSAOs in 
addressing the needs of GLBT students 

Learning differences and student development; The LD out-of-
class experience 

Learning disabilities; What we learned form the Boston 
University case 

Learning the FACTS; Future Administrators Cultural Training 
Seminars 

Learning what we need to know about disability services 

Lessons of experience; Reflections of diverse cultures 

Link learning with diversity education; Seamless care for 
tomorrow's leaders 

NASPA/Ford Foundation diversity project 

Orientation programs for the 21®' century; A multicultural 
perspective 

Our declaration of leadership as minority professionals in 
higher education; Success strategies in changing times 

Our ways of knowing; African-American experiences reflected 
in family, kinship, community, and technology 

Preparing trainees to create learning communities on LGBT 
issues 

Promoting 'leadership' education and development for African 
American students 

Promoting higher education among parents of underrepresented 
students 

Providing leadership and advocating for college students with 
ADD 
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"Puentes" - Building bridges towards Hispanic students 

Research on gay, lesbian, and bisexual issues: Opportunities 
and challenges in a learning community 

Services for students with attention deficit disorders and 
learning disabilities 

"Skin Deep": A video workshop on diversity 

Speech by Paul Rogat Loeb 

Stigmatized students: Addressing the needs of students with 
psychiatric disabilities 

Student leaders and student affairs: Partners in a diverse 
learning community 

Students with disabilities - Issues and program services in 
higher education 

The effectiveness of a sex role socialization focused date rape 
prevention program in reducing rape-supportive attitudes 
in college fraternity men 

The new challenge: Preparing students for a changing 
workforce 

The role of a learning disabled college student: An interpretive 
biography 

Unraveling the effects of race and gender 

Using today's technology to accommodate students with 
disabilities 

Wheeling through the glass floor: Career planning for students 
with disabilities 

Working with lesbian, gay, bisexual, and transgender college 
students: Leadership in action 

1999 ACPA A legacy of service: Revisiting Black Greek-life service-based 
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organizations 

A whole community experience: Building an understanding of 
diversity 

Access Abroad; Enhancing international study for students with 
disabilities 

Addressing gender differences in college students 

Advocacy within and beyond: Women and disability 

Advocacy within and beyond: Women's centers on campus 

African American students and alcohol: Is there a problem? 

African American women: Learning from our past and 
determining our future 

Alone in the crowd 

An innovative leadership program for women: Creating a 
women's center 

Asian Americans and student development theory 

Asian Pacific American Network issues 

Career issues and the gay, lesbian, and bisexual student 

Career mobility and close friendships of women student affairs 
professionals 

Challenges influencing the spiritual development of lesbian and 
gay college students 

Civilization skills in diversity training: Honoring the 
perspective...shaping the learning 

Cognitive development theory and gay and lesbian identity 
formation 

Collaborating to educate student paraprofessionals 
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Collaborative transformation: Enhancing learning through 
creating a new multicultural center 

Community as a context for sensitivity training 

Comparative perceptions of living environments by White and 
Black females 

Creating a community conducive to minority doctoral student 
persistence 

Creating a learning community; Cultural perspectives of a 
Latino student center 

Dealing with the campus needs of transgender people 

Designing & implementing a Black Student Leadership 
Development Institute 

Developing a career development course for gay, lesbian, and 
bisexual students 

Disability legislation and postsecondary settings: Now what? 

DiversiTEAM building: FUNdamental diversity training 

Diversity in human relations: How to design experiential 
training programs 

Empowering Hispanic students through student organizations: 
Challenges for faculty advisors 

Explorations of the cultural meaning of White American 
identity 

Exploring complex phenomena: Grounded theory in student 
affairs research and assessment 

Facilitating the learning environment of the new traditional 
adult student 

Factors influencing career choice in student affairs 

Graduate student papers: "Developing heterosexual allies: Their 
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role in the learning community" 

Helping leaders address critical multicultural issues: A 
workshop for supervisors 

Honoring our heritage: Important contributions of pioneering 
women to our field 

Housing for transgendered students: Proactive and reactive 
approaches 

Integrating LGB issues in graduate curriculum in professional 
preparation programs 

Intcrcultural competence and diversity programs design: From 
ethnocentrism to ethnorelativism 

Involvement in college and perception of institutional 
commitment to multiculturalism 

Latino Network issues 

Making mattering macho: Promoting intimacy and connection 
in male groups 

MLD: Are you doing it? 

Motivating fraternity men to take leadership to end dating 
violence 

Promoting diversity development in first-year students 

Racial identity matters: First-year student success on a White 
campus 

Roundtable: Bisexual issues 

Roundtable: Lesbian voices 

Roundtable: Multicultural research topics think tank 

Roundtable: When disability meets sexual orientation 

Sexual assault prevention for men: What works on my campus 
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Shaping the future of minority admissions; Using validity 
studies to promote educational equity 

Shattering the "adobe ceiling": Latina/os in higher education 
doctoral programs 

She fears you: Convincing men to end campus rape 

Sisters of the hourglass: Our time has come 

Spreading the word through diversity peer education 

Strategies and tips for women in leadership 

Study abroad programs for multicultural student development 

Supporting African-American men's leadership development, 
self-esteem building, and more 

The gay glass ceiling: Voices from the trenches 

The Latina sorority as an agent of academic socialization 

The other side of diversity: Celebrate, educate, or ignore? 

"The Real World - Student Affairs": New female professional 
perspectives 

The Safe Zone Project: History, implementation, and evaluation 

Understanding the power of prejudice: Intercultural and 
diversity implications 

Using critical incidents to promote multicultural sensitivity and 
competence 

Violence on campus: Selected contemporary issues 

Warming-up the chilly classroom through the use of Jungian 
constructs 

When the gays move into Mr. Roger's neighborhood 
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White racial consciousness and multicultural competence in 
student affairs practice 

Women & work: Where do we stand? 

Women's leadership institute 

Your role as an ally for LGBT students of color 

NASPA A campus collaboration project on pluralism and unity at the 
University of Southern California 

A campus of difference 

A qualitative investigation and assessment of African-American 
student retention: The role of the African American 
cultural resource center at a predominately White 
institution 

Access to work: Creating disability-accessible service-learning 
internship opportunities 

ACTION: A common sense approach to improving your 
campus climate 

All of us are related, each of us is unique! 

An LGBT Safe Zone project: History, implementation, and 
evaluation 

An update on recent legal decisions concerning disability 
service provision 

Asian Americans and student development theory 

Assessing campus climate for Jewish students 

Back H.O.P.E.S. (Helping Ourselves Persevere, Excel, and 
Succeed) 

Be a voice, not an echo 

Been there, done that.. . Learning from our history 
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Best practices in diversity: The student affairs perspective 

Claiming space: The college experience of biracial and 
multiracial students on predominately White campuses 

Cognitive development theory and gay and lesbian identity 
formation 

Creating an understanding of the "Latino Greek" community 

Designing conversations on race, community, and other hard 
questions 

Developing Asian Pacific Islander education on our campus 
through programming 

Diversity and affirmative action: Tools for moving the debate 
forward 

Diversity in intcrcollegiate athletics: Models of integration 

GLBT is not a new sandwich at McDonalds 

How do women senior student affairs administrators construct 
their experience? 

Illegitimate imbalance: Slighted voices of the disability and 
LGBT experience 

Implementing LGBT student services at small liberal arts 
colleges 

Initiating the Minority Undergraduate Fellows Program on your 
campus 

Inspiring ethnically diverse students to pursue resident assistant 
positions 

Inspiring Panhellenic women to act - NPC's "Something of 
Value" program 

Inspiring the advancement of diverse student learning 

Integrating cultural diversity into the classroom 
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Leadership and diversity: Different rhythms and emerging 
harmonies 

Learning from voices of experience 

Making your own web sites accessible 

Minority student retention: A new assessment model and case 
study 

Providing services for postbaccalaureate students with 
disabilities: A shared responsibility 

Racial preferences and segregation: Applying the Schilling 
Model on campus 

Ripples to waves: Utilizing individual cultural and institutional 
diversity development 

Student Accommodation Model (S.A.M.) - An approach to 
disability-related decision-making 

Student African American Brotherhood (SAAB): An African 
American male retention model 

Supporting A frican American men: The need for more than 
civility 

The benefits of mentoring for women student affairs 
professionals 

The campus judicial process: The rights and responsibilities of 
students with disabilities 

The creation of a residential program for mothers with children 

The culture-conscious group: Helping Asian-American students 
explore identity issues 

The gay glass ceiling: Voices from the trenches 

The more things change, the more they remain the same: The 
experience of Black students in higher education 



354 

The spiritual development of lesbian gay college students 

Thriving in relationships: Close friendships of women student 
affairs professionals 

Wake up: A diversity peer education program 

What does the "T" mean? Transgendered students in higher 
education 

When art & race collide: A cultural conflict resolution model 

Women inspiring other women: Mentoring relationships in 
higher education 

Working with Black Greeks: Context and response to social 
violence 

2000 ACPA 2000 and beyond: Optimizing leadership potential in men and 
women 

2000: A race odyssey 

A group for women: Sel f-authentication as foundation for 
citizenship 

A qualitative study of Black and Hispanic female college choice 

A racial identity perspective on Asian Americans 

Access to work: Career counseling for students with disabilities 

Affirmative Action in higher education: A tradition of 
enlightenment 

ALLIES: An LGBT support model for conservative campuses 

An Internet study of gay college students: Findings and 
implications 

Are women's issues left out of the LGBT sandwich? 

Asian Pacific Americans: The invisible student population 
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Asian Pacifica American student affairs: An emerging paradigm 

Assessing the outcomes of an in-class diversity initiative 

Attrition factors among first-year urban and nonurban college 
students 

Barriers and solutions to enhance campus citizenship for 
students with disabilities 

Becoming a multiculturally competent student affairs 
professional 

Breaking barriers: Women presidents in higher education 

Bulky boys: Body image and eating disorders in college men 

Can women have it all as senior student affairs officers? 

Capitalizing on talents of faculty of color in student affairs 
preparation 

Citizenship for the future 

Conceptualizing the campus climate; A framework for 
understanding racial dynamics on campus 

Counseling male abuse survivors: Issues and treatment 
strategies 

Counseling students with disabilities: Promoting leadership, 
scholarship, and citizenship 

Critical incidents contributing to the development of lesbian 
identities in college 

Deconstructing Whiteness as a part of a framework for 
multicultural education 

Developing a campus commitment to diversity in the year 2000 

Developing Asian Pacific American citizen leaders: Practices 
and progress 
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Disability rights and responsibilities: A balancing act for 
students and their institutions 

Diversity and leadership: Building teams one individual at a 
time 

Early perceptions of international students of color; 
Anticipating new citizenship 

Embracing the dangerous 

Engagement and empowerment: Using Hillel's model of 
leadership development 

Enhancing multicultural understanding for the next generation 
of practitioner leaders 

Enlightening all-male environments (athletics, fraternities, 
residence halls) on LGBT issues 

Examining workload burnout and stress among 
administration/faculty of color 

Exploring the potential campus-wide benefits of men's health 
focus groups 

Faculty roundtable: Facilitating difficult dialogues about ace in 
the classroom 

Family secrets - GLBT professionals and the campus issues we 
avoid 

Fostering global citizenship: A graduate student course in 
LGBT issues 

From agents to allies: Active citizenship in our multicultural 
communities 

From Gloria to Buffy: Feminist identity development 

FUNdamentals of DiversiTEAM building: Interactive 
approaches to diversity education 
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Gay in the USA 

GLBT is not a new sandwich at McDonalds 

Graduate student papers 

Guess who's coming to college: Understanding and serving 
biracial/multiracial students 

"How you gonna keep 'em down on the farm?" 

In her words: Lakota women relate their tribal college 
experiences 

Innovative adult learner programs in the year 2000 and beyond 

Intercultural communication styles: A critical variable towards 
leadership and citizenship 

"It takes a village..." 

LGBT student affairs professionals: Sharing a vision of 
leadership and change 

Linking diversity and service learning: A partnership between 
academic affairs and student affairs 

Men's intimate friendships: New scholarship for a changing 
campus 

Mentoring for student affairs professionals with disabilities 

Moving in, moving through, moving out: Facilitating adult 
learner transitions 

New kids on the block: APA graduate students redefining 
citizenship 

New professional women in student affairs: A conversation 

Preparing effective multicultural leaders in higher education 

Putting theory to practice: New understandings of adult learner 
experiences 
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Roundtable discussion on disability issues and two-year 
colleges 

Roundtable: Being GLBT on campus - Taking the ACPA 
feeling back with you 

Roundtable; Bisexual issues 

Roundtable; Transgendered issues 

Roundtable: Where disability meets sexual orientation 

SAT2000; Capitalizing on the scholarship of legal 
discrimination 

SCW/CMA roundtable - Sister circles for women of color 

Shattering the glass closct: Promoting a climate of justice and 
integrity for GLBT students 

Silenced voices and invisible lives: Classroom experiences of 
lesbian undergraduate students 

Sisters completing the doctorate: Dream and nightmare 

Situational characteristics of experiences with same and 
different race students 

Spiritual challenges: Lesbian, gay, and transgendered student 
and evangelical students 

Strategies for recruiting students of color for student affairs 
careers 

Student leadership, Latina/o organizations and culture; The 21®' 
century nexus 

Supporting Black men: Initiatives that enhance citizenship 

Technology and diversity: Implications for policy 

Testing the sisterhood: A feminists analysis of sorority 
subcultures 
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The ABC approach to effective engagement of campus 
diversity 

The effects of the college experience on students' ethnic 
identity development 

The ethical use of touch in counseling: Feminist perspectives 

The gender journey 

The men's program: How to lower men's likelihood of raping 

The professoriate: Real perspectives from new and seasoned 
Black faculty 

The undergraduate diversity course: Opportunities for 
leadership, scholarship, citizenship, and collaboration with 
faculty 

"The Way Home": Film screening 

Three straight White guys: On Diversity and citizenship 

Toward acceptance: An agenda for addressing sexual 
orientation issues on campus 

Understanding multiple social/cultural group identities: 
Capitalizing on a qualitative study 

Untapped resources for disability service providers: 
Volunteerism in college communities 

Untold stories: Women in the leadership of ACPA 

Us and them; Hatred and oppression, Its history and healing 

WECAN: A support network for women returning to education 

What color are your genes? 

Where are the gays? 

NASPA A Campus of Difference: An anti-bias and diversity training 
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program 

Acadcmic success: Support systems for students with learning 
disabilities 

Applying "Leadership for Social Change" to diversity 

Assessing the outcomes of a classroom diversity initiative: 
Voices revisited 

Becoming a multiculturally competent student affairs 
professional 

Becoming an ally to students of color without being a person of 
color 

Black and Latino fraternities: A brotherhood of color 

Collaboration between non-Latino and Latino administrators: 
Supporting the agenda for the 21^^ century 

Discovering Diversity Profile 

Divided or united: Addressing diversity within communities of 
color 

Educating for diversity: Building a collaborative framework 

Finding the right mix: Recruiting ethnically and geographically 
diverse students 

For new professionals & graduate students: A primer on 
postsecondary disability issues 

Gay in the USA 

Gender communication in the not so 9 to 5 student affairs 
workplace 

Historically African American and Latino Greek-letter 
organizations: History, service, tradition 

HIV/AIDS among African Americans: Campus and community 
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Hoop dancing through the system: Retaining American Indian 
students in higher education in the new millennium 

ilications of student diversity for 21®' century student affairs 

Joining the profession: LGBT resource center directors as a 
student affairs specialty 

Keeping the faith: The experiences of evangelical students 

Membership intake at 10: The status of Black Greek pledging 

Moving your diversity dialogue from talk to action 

Out on Fraternity Row: Being gay in a college fraternity 

Partnerships in disability awareness: A model for faculty 
involvement 

Providing services for LGBT students: The LGBT Campus 
Resource Center Model 

S.A.M. (Student Accommodation Model): Disability decision
making guide 

Sisters completing the doctorate: Dream and nightmare 

Speech by Joanne Kincaid 

Speech by Judy Shepard and James Hurst 

Student adjustment and disordered eating among college 
women 

Supporting Black men: Facilitating retention through leadership 
training 

Taking responsibility for our own success 

Teaching leadership: Influences and issues of Asian Pacific 
Americans 

The American Indian higher education challenge 
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The continued impact of a residential program for mothers with 
children 

The many voices of faith: Religious diversity on campus 

Transition initiatives for students of color: A shared vision of 
leadership and change 

Transition to postsecondary for students with disabilities 

Using cognitive development theory to enhance diversity 
training 

Using early intervention programs to increase student diversity 

Web site accessibility for students with disabilities 

White men can jump: From power and privilege to identity and 
alliance 
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