
Teacher perceptions of the effects of parental
shiftwork on student performance, development,

and behavior: Implications for school leaders

Item Type text; Dissertation-Reproduction (electronic)

Authors Menges, Suzanne T.

Publisher The University of Arizona.

Rights Copyright © is held by the author. Digital access to this material
is made possible by the University Libraries, University of Arizona.
Further transmission, reproduction or presentation (such as
public display or performance) of protected items is prohibited
except with permission of the author.

Download date 24/05/2023 20:41:23

Link to Item http://hdl.handle.net/10150/280307

http://hdl.handle.net/10150/280307


TEACHER PERCEPTIONS OF 

THE EFFECTS OF PARENTAL SHIFTWORK ON 

STUDENT PERFORMANCE, DEVELOPMENT, AND BEHAVIOR: 

IMPLICATIONS FOR SCHOOL LEADERS 

by 

Suzanne T. Menges 

A Dissertation Submitted to the Faculty of the 

COLLEGE OF EDUCATION 

In Partial Fulfillment of the Requirements 
For the Degree of 

DOCTOR OF EDUCATION 
WITH A MAJOR IN EDUCATIONAL LEADERSHIP 

In the Graduate College 

THE UNIVERSITY OF ARIZONA 

2 0 0 3 



UMI Number: 3089988 

UMI 
UMI Microform 3089988 

Copyright 2003 by ProQuest Information and Learning Company. 

All rights reserved. This microform edition is protected against 

unauthorized copying under Title 17, United States Code. 

ProQuest Information and Learning Company 
300 North Zeeb Road 

P.O. Box 1346 
Ann Arbor, Ml 48106-1346 



2 

THE UNIVERSITY OF ARIZONA ® 
GRADUATE COLLEGE 

As members of the Final Examination Committee, we certify that we have 

read the dissertation prepared by Suzanne T. Menges entitled TEACHER 

PERCEPTIONS OF THE EFFECTS OF PARENTAL SHIFTWORK ON 

STUDENT PERFORMANCE, DEVELOPMENT, AND BEHAVIOR: 

IMPLICATIONS FOR SCHOOL LEADERS and recommend that it be 

accepted as fulfilling the dissertation requirement for the Degree of 

Doctor of Education. 

— •^7/ o (a 
Dr. Kris Bosworth Date 

2̂ /wU 3 
Dk^Rbbert Hendricks Date 

'  a  / I Q / Q 3  
Dr. Deborah Anderson Date 

J3 

Dr. Philip/Silvers Date 

Final approval and acceptance of this dissertation is contingent upon the 
candidate's submission of the final copy of the dissertation to the 
Graduate College. 

I hereby certify that I have read this dissertation prepared under my 
direction and recommend that it be accepted as fulfilling the dissertation 
requirement. 

Dr. Kris Bosworth Date 



3 

STATEMENT BY AUTHOR 

This dissertation has been submitted in partial fulfillment of 
requirements for an advanced degree at The University of Arizona and is 
deposited in the University Library to be made available to borrowers 
under rules of the Library. 

Brief quotations from this dissertation are allowable without 
special permission, provided that accurate acknowledgment of source is 
made. Requests for permission for extended quotation from or 
reproduction of this manuscript in whole or in part may be granted by 
the head of the major department or the Dean of the Graduate College 
when in his or her judgment the proposed use of the material is in the 
interests of scholarship. In all other instances, however, permission 
must be obtained from the author. 

SIGNED; S 



4 

DEDICATION 

To 

Jeff, Ben, and Luke 



5 

TABLE OF CONTENTS 

1. INTRODUCTION TO THE STUDY 9 

Introduction 9 
Need for the Study 11 
Statement and Importance of the Problem 11 
Definition of Terms 12 
Rationale and Purpose of the Research 14 
Research Questions 15 
Limitations of the Study 16 
Organization of the Study 18 

2. REVIEW OF THE LITERATURE 20 

Introduction 20 
Shiftwork 21 
Company Influence on Schools 29 
Family-School Relationships 33 
Adolescence 37 
Implications for School Leaders 41 

3. METHODOLOGY 48 

Introduction 48 
Context 49 
Subjects 55 
Procedures 58 
Instrumentation 59 
Data Analysis ....64 
Triangulation 67 
Summary ....69 

4. RESULTS 70 

Introduction 70 
Results ..71 

Familiarity Questions 71 
Investigative Questions .74 

Academic performance 74 
Adolescent development 78 
Behavior 79 

Reflective Questions 82 



6 

TABLE OF CONTENTS - continued 

Theme Development 89 
In-School Issues 90 
Out-of-School Issues 90 

Analysis of Themes 92 
In-School Issues 92 
Out-of-School Issues 95 

Summary 96 

5. DISCUSSION AND CONCLUSIONS 98 

Introduction 98 
Summary of Findings 99 
Discussion of Findings 100 

Academic Performance 100 
Adolescent Development 104 
Behavior 107 

Influence of Company Control 107 
Implications for School Leaders 108 
Researcher Comments 114 
Recommendations for Further Study 117 
Conclusion 119 

APPENDIX A: HAVIGHURST'S DEVELOPMENTAL TASKS OF 
ADOLESCENCE 121 

APPENDIX B: ERICKSON'S EIGHT STAGES OF EGO 
DEVELOPMENT 123 

APPENDIX C: INTERVIEW INSTRUMENT 125 

APPENDIX D: SUBJECT'S CONSENT FORM 129 

APPENDIX E: LETTER FROM SCHOOL ADMINISTRATOR 133 

REFERENCES 135 



7 

LIST OF TABLES 

Table 1 Participants Listed Alphabetically by Instructional Area 57 

Table 2 Categorization of Part 2 Interview Questions .....63 

Table 3 Participants' Self-rating of Level of Familiarity with 
Parental Shifts 65 

Table 4 Participants' Self-rating of Level of Familiarity with Three 
Aspects of Shiftwork and Personal History of 
Shiftwork 72 

Table 5 Categorization of Themes by Interview 91 



g 

ABSTRACT 

This study researched the impact of parental shiftwork schedules 

on the performance, behavior, and development of middle-school 

students as seen through the eyes of their teachers. Located in a 

company-owned town in southeastern Arizona, the study focused on the 

experiences of middle-school teachers by asking them to consider and 

reflect on their observations of middle-school students in terms of the 

shiftwork schedule their parents worked. The teachers were also asked 

to respond to questions regarding what they had done in their own 

classrooms and what school leaders could do to lessen these impacts. 

By analyzing their responses, conclusions may be drawn as to the extent 

of these impacts, their variability and scope, and their implications for 

school leaders. 
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CHAPTER 1 

INTRODUCTION TO THE STUDY 

Introduction 

Parental involvement in the schooling of their children has been 

the focus of many studies, projects, and school reform initiatives during 

recent years (Lamborn, Brown, Mounts, & Steinberg, 1992; Wolfendale, 

1989). Educators across the country recognize the importance of 

collaborative relationships between the home and the school in order to 

provide effective and enjoyable educational opportunities for young 

people. Many school leaders would agree that having positive home-

school relationships enhances the smooth, consistent, successful 

operation of the school. 

School personnel recognize the importance of the parents' role in 

developing these mutually satisfying relationships. Children are greatly 

influenced by the attitudes, actions, and opinions of their parents. 

Parents serve as both the first and the primary role models for their 

children. This influence is certainly not limited to the 

infant/toddler/preschool stage but continues and deepens throughout 

the child's life. Even at the rather tumultuous age of adolescence, 



children are largely the products of their home environments in terms of 

their perspectives, biases, and behaviors (Smith, 1987). 

Yet parents may find themselves stressed to provide the most 

supportive, encouraging environment for their children. This is 

especially true if parents are employed in jobs that take them away from 

the home during hours when children may need their assistance the 

most. In the case of parents who work shiftwork schedules (i.e., not the 

regular, daytime, 9-to-5 work day), this stress may be somewhat 

overwhelming. The parents may find themselves torn between fulfilling 

their responsibilities as an employee and providing the support needed 

for their children to be successful in school. 

Therefore, if it is to a child's advantage to ensure positive parental 

involvement in education, yet a parent's work schedule may not allow 

them to be as involved as the parent or the school would like, in what 

ways do families cope with this disparity? In what ways do the children 

adjust to the parents' work schedules? Do the children's teachers find 

the work schedules of the parents have any influence on their students? 

If so, in what area(s) of students' school experience does this influence 

seem most evident? Finally, how might school leaders recognize and 

address these influences? These questions form the underlying issues 

upon which this research is based. 



Need for the Study 

Although the benefits of shiftwork to the company are obvious in 

terms of production ability, a question may be raised regarding the 

effects of the shiftwork schedule on the employee and his or her family. 

Of specific interest to this researcher are the effects of shiftwork 

schedules on the middle-school-aged children in the family. In what 

way(s| are their lives, both in terms of school-related issues and 

adolescent development issues, impacted by their parents' work 

schedules? This study explores these impacts in terms of teacher 

perceptions of their students in a mining town in Southern Arizona. By 

examining these impacts, educational leaders within these towns and 

other "administered occupational communities" (Graham, 1978) can 

recognize the possible implications when parental work schedules similar 

to those studied here are prevalent. In turn, school leaders can take 

proactive steps to help alleviate negative effects on students in their 

schools. 

Statement and Importance of the Problem 

The value of parental involvement has become an acceptable 

truism across a wide spectrum of political and ideological positions in the 

United States (Casanova, 1996): "Conservatives and liberals, religious 

fundamentalists and secular families have all endorsed parental 



involvement as a fundamental component of successful schooling" (p. 

30). 

However, children often have veiy little choice as to what shift is 

worked by their parents. In fact, the parents themselves may have little 

or no input into the development of their work schedules. Presser (1995) 

found the practice of working shiftwork was more a matter of employer 

demands than of employees' personal choice. Further, school district 

leaders may have little voice in the decisions of a company's management 

with regard to employees' schedules. Because these groups (students, 

parents, and educators) are often outside of the decision-making process, 

there may be feelings of helplessness and dependency. This study will 

equip these groups, especially the educational leaders, with information 

necessary to analyze, anticipate, and address potential issues arising 

from shiftwork schedules. 

Definition of Terms 

For the purposes of this study, the following terms are defined: 

Shift. The term shift refers to the working of unusual hours 

outside the typical morning/afternoon daytime work hours. A shift 

refers to a continuous period of work. 

Employees are often identified by their work schedules. For 

example, a "straight days" employee works only during the day, not 



participating in the rotational shift schedule. The employee's work 

period, though, may be anywhere from 8 to 12 hours in length. 

"'Graveyards" typically indicate a shift beginning in late afternoon or early 

evening and continuing through the night to the next morning. "Days," 

then, indicate a shift beginning in the early morning and continuing 

through the afternoon. 

As will be discussed later, the shifts of this company are very 

complex and fluctuating, and are based directly on the current 

production needs of the company. An employee's work schedule may 

change any number of times during his or her employment with the 

company. 

Shiftwork. Shiftwork is the pattern of work cycles of a particular 

employee during a month, week, or other unit of time. 

Academic performance. Grades on classroom and homework 

assignments and subject-area test grades. This is also indicated by the 

completion of homework assignments on time, accepting responsibility 

for the completion of work, diligence, etc. 

Classroom behavior. Activities such as participating in classroom 

discussions, listening to presentations or lectures, answering questions, 

working cooperatively in groups, and utilizing class time effectively. 
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Caregiver. An adult within the home who is responsible for the 

children residing in the home. This typically means a parent but in some 

instances may denote another adult relative or a foster parent. 

Extra-curricular activity. This denotes activities endorsed by the 

school that occur outside the normal school hours. Examples of extra

curricular activities include band practice, athletic events, and club 

meetings. 

Mercantile. The Mercantile is the central shopping establishment 

in this community. Reminiscent of stores in years past, the Mercantile is 

located in the center of the community and is a common meeting place 

for community members. Food, furniture, toys, appliances, clothes, and 

hardware can all be purchased at the Mercantile. 

Middle school. This term includes Grades 6, 7, and 8. 

Rationale and Purpose of the Research 

This study examined the school success of students in terms of 

teacher perceptions in a mining town in Southern Arizona. This research 

considered whether middle-school students with shiftworking parents 

tend to perform more poorly in terms of academics or behavior, or exhibit 

more difficulty with developmental tasks than their peers whose parents 

do not work shiftwork. These areas of student performance, 
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development, and behavior were explored through the experiences of the 

teachers who taught these middle-school students. 

Utilizing the theoretical frameworks of Havighurst (1952) and 

Erikson (1968), attention also was focused on the developmental tasks of 

adolescence as they relate to school performance (see Appendices A and 

B). If teachers who interacted daily with these students noticed a 

perceptible difference in the performance, development, and/or behavior 

of students whose caregivers worked shiftwork, this may be indicative of 

a need to consider these students differently than their peers and to 

provide specific support to address their unique needs. 

Research Questions 

This research examined the following questions: 

1. What impact does the shiftwork schedule of parents have on 

student academic performance as perceived by middle-school teachers? 

2. What impact does the shiftwork schedule of parents 

have on adolescent development as perceived by middle-school teachers? 

3. What impact does the shiftwork schedule of parents have on 

classroom behavior as perceived by middle-school teachers? 

4. What can school leaders do to lessen these impacts 

perceived by middle-school teachers? 
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Limitations of the Study 

There are several limitations of this study that are important to 

consider. First, the study addressed a highly specific situation in a 

company-owned town with a distinct history and culture. This may 

substantially limit the ability to generalize the findings of this study to 

situations other than a company-owned town or other administered 

occupational community. 

In addition, the study did not differentiate between single-parent 

homes and dual-parent homes nor were the results disaggregated in 

terms of ethnicity or gender of the students. The focus of the study was 

solely on teachers' perceptions of the impact of the shift schedule of the 

caregiver in the home on middle-school students. 

The study examined only middle-school-aged children's school 

performance, development, and behavior as seen through the 

experiences of the teachers who instructed them. The teachers involved 

in the study saw these middle-school students and their families in many 

areas of community life outside of school, such as church, sporting 

events, and community activities. This familiarity with their students' 

lives may provide valuable insights to the teachers but may also cause 

the teachers to have preconceived ideas about their students' 

performance. It may have been, therefore, somewhat difficult for them to 

objectively evaluate their students in a classroom setting. 
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Other possible limitations of this study pertain to the teachers' 

own experiences regarding shiftwork. This community was not 

particularly mobile; some families, including those of the teachers 

participating in the study, had worked for the mine for two or three 

generations. The teachers, therefore, may have had personal experiences 

with regard to shiftwork schedules. They may have had a family member 

such as a sibling or parent who had worked a shiftwork schedule at 

some point in his or her career with the company. They also may have 

had friends who were working shiftwork at the time of the study. These 

experiences, whether positive or negative, may have influenced the 

attitudes of the teachers regarding the issue of shiftwork. Because of 

these experiences, the teachers may have had difficulty disentangling 

themselves from their own biases. 

This study was further limited by the inability to differentiate 

between types of shiftwork schedules of the employees. The shift 

schedules of this company are completely dependent on the production 

needs of the mine, and fluctuate in reaction to those needs. Essentially, 

an employee may work an 8-, 10-, or 12-hour shiftwork schedule at any 

time in his or her career with the company. For example, a haul truck 

driver may be working a 10-hour shift when the mine finds itself behind 

in production, necessitating the addition of a 12-hour shift to the ore 

extraction operation for the next twelve months. The truck driver may be 
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able to move to this new 12-hour shiftwork schedule or remain on his or 

her current 10-hour schedule. Conversely, due to a projected decrease 

in the commodity's price, the mine may be required to reduce production 

costs and the truck driver's shift may be changed to an 8-hour shift. (P. 

Baker, personal communication, December 10, 2002). This fluidity of 

work schedules limited the researcher's ability to disaggregate the data to 

reflect the impact of different types of shiftwork schedules. 

Finally, it should be noted that the researcher was an 

administrator employed in the same school district as the teachers in the 

study. However, the researcher had no direct supervisory authority over 

the teachers before, during, or after the study. The teachers were 

reminded by the researcher of the voluntary nature of participation in 

the study before the interviews took place. 

Organization of the Study 

This study utilized a collection of interviews of middle-school 

teachers who worked in a small, rural school district. Of the 

approximately 2,500 workers employed by the local company, 

approximately 75% worked some form of shiftwork as opposed to a 

straight-day schedule (P. Baker, personal communication, March 3, 

2002). Most of the students' parents worked for the local company 

because housing in the town was available exclusively to employees of 



the company or of a support service such as the school or the medical 

clinic. 

Ten teachers met the criteria established by the researcher to 

participate in the study, having taught in this company town for at least 

three school years and spending at least half of their day teaching 

middle-school students. The 10 middle-school teachers participating in 

the study were interviewed by the researcher in a one-on-one setting. 

The interview structure was based on Seidman's (1998) three-step 

interview process. 

The interview was organized to first ask participants to rate their 

knowledge of and familiarity with shiftworking. Next they were asked to 

relate their experiences regarding student performance, development, 

and behavior in terms of the impact of parental shiftworking. The final 

portion of the interview asked teachers to reflect upon the meaning of 

their experiences and what, if any, suggestions they had for school 

leaders. The responses to the 10 interviews were then coded and 

analyzed for thematic similarities. 
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CHAPTER 2 

REVIEW OF THE LITERATURE 

Introduction 

In one sense, all working members of a community work on shifts; 

however, most people work an 8-hour day shift in the morning and 

afternoon. In fact, much of American social structure is geared to these 

more typical day workers' schedules. Most medical appointments, repair 

services, and governmental assistance or information are only available 

during the "regular business hours" of the 8-to-5 workday. But given the 

growing diversity of work schedules for many American workers (Presser, 

1995), it is important to consider how these schedules might impact lives 

and create change, not only for the family of the worker but also for the 

schools, communities, and workplaces of American society. 

Working unusual hours often has a significant effect on the duties 

of parents. Specifically, care of the children, upkeep of the home, 

supervision and involvement in children's education, and participation in 

community and school activities all pose daunting time commitments for 

a shiftworking parent. Often, the parent will be at work when the 

children are doing homework, yet will be available while the children are 

in school. This can create difficulties in the home as parents struggle to 

supervise and assist their children with schoolwork and school activities. 



This study explored the relationship between parental shiftwork 

and student performance, development, and behavior as perceived by 

middle-school teachers. A qualitative analysis of teachers' perceptions 

revealed the effects of parental shiftwork observed in these areas. 

This chapter presents several areas of research that are relevant to 

this study. First, the literature on shiftwork is explored, specifically 

through the lens of its effect on families. Second, because the context of 

this study is so unusual, a brief review of research on education in 

company towns is presented. Next, relevant literature on family-school 

relationships followed by pertinent studies of adolescent development is 

discussed. Finally, school leadership issues are examined in light of the 

focus of the study. 

Shiftwork 

Increased diversity in the times people spend working on the job 

has caused dramatic changes in the characteristics of the workplace at 

the start of the new millennium. An increasing number of people in 

modern society are working outside the hours that are considered 

normal, and they are referred to as shiftworkers in contrast to day 

workers (Foss, 1997; Presser, 1988, 1995; Walker, 1978). By the early 

1990s, only 31.5% of employed Americans aged 18 and older worked 
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what has been considered the typical day shift, that is, daytime, 35 to 40 

hours a week, 5 days a week, Monday through Friday (Presser, 1995). 

Shiftwork is most often utilized in two areas of industry; in 

manufacturing, where it is more efficient to operate continuously than to 

shut down at the end of the day and start up the plant the next morning, 

and in public-service-oriented jobs such as police officers, firefighters, 

and hospital workers where workers must respond to the needs of society 

at all times. Although night shiftwork is concentrated in the public 

services, it is also common in industries such as mining and chemical 

manufacturing (Learner et al., 2001). 

Presser's work (1988, 1994, 1995, 2000) has extensively explored 

the relationship of work schedules and their effects on various aspects of 

family life. Often utilizing data available through national surveys such 

as the Current Population Survey (CPS) of the U.S. Bureau of the 

Census, the National Longitudinal Survey of Labor Market Experience, or 

the National Survey of Families and Households, Presser examined the 

work schedules of American workers. Although the variables are 

somewhat limited, these studies provide important national estimates of 

American workers. In the late 1980s and early 1990s, Presser (1988, 

2000) found that about 1 in 6 employed, married persons was a 

shiftworker. Moreover, having children increased the likelihood of 

parents working shiftwork (Presser, 1995). 



Researchers are becoming increasingly interested in the causes 

and consequences of shiftwork and how this knowledge of work 

schedules influences family life (White & Keith, 1990). Marital issues, 

housework responsibilities, and childcare arrangements are some 

examples of the focal points of various types of research. Many studies 

have linked shiftwork with higher rates of difficulty in the home. For 

example, night and rotating shifts have been found to increase the odds 

of marital instability for couples with children (Presser, 2000; White & 

Keith, 1990). Shiftworkers are generally excluded from organized social 

and cultural life, and they also run the risk of being distanced from their 

families (European Foundation for the Improvement of Living and 

Working Conditions, 1988). OToole (1974) reported that work careers 

and family careers were closely bound together and suggested the 

restructuring of certain types of jobs to decrease family instability and 

provide more time together for children and parents. 

These difficulties can increase with the additional responsibilities 

of parenting. Walker (1978) described how shiftwork could prevent the 

fulfillment of parental role functions because the shiftworker may be 

unable to participate in activities that take place while they are working 

or resting. Likewise, Hertz and Charlton (1989) noted that once children 

reach school age, families with a shiftworker tend to live in S3mc with the 

world in terms of scheduling activities but out of sync with the worker. 



thus essentially excluding the worker from many aspects of family life. 

White and Keith (1990) also found a significant relationship between 

child-related problems and parental shiftwork. 

Why do individuals work shiftwork schedules? Presser (1995) 

explored the reasons cited by shiftworkers as their main reason for 

working such a schedule. Based on May, 1991, Current Population 

Survey data from which she extracted information from approximately 

101.9 million persons, Presser found that 58.7% of workers gave a main 

reason that was "involuntaiy"—primarily that it was a job requirement. 

The "voluntary^ reasons included better pay, better child care 

arrangements, and allows time for school. Presser stated, "Whether the 

reasons for working nonstandard schedules are related to family or to 

job, virtually all adults—and their children, if any—are experiencing a 

home life very different from our traditional conceptions" (p. 543). 

Many research findings have concluded that parents of very young 

children actually tend to prefer shiftworking as a means to eliminate or 

reduce the amount of money paid for child care (Preston, Rose, Norcliff, 

& Holmes, 2000). When parents can arrange their schedules in these 

"nonoverlapping" shifts, one parent can remain in the home caring for 

the children at all times. Presser (1988) concluded that fathers are more 

likely to participate in the care of preschool children when the mother 

worked shiftwork. However, Presser cautioned, "Such a benefit remains 



to be seen. What is good for the child may not be good for the parents, 

and what may be good for mothers may not be good for fathers, or vice 

versa" (p. 146|. 

In her qualitative analysis of mothers in a variety of employinent 

situations, Mattery (2001) found that some positive outcomes of 

nonoverlapping parental shiftwork schedules were reported. These 

included saving on child care costs and the ability of the majority of the 

mothers to provide parental care themselves, which was their desire. 

The two most commonly cited negative consequences associated with 

nonoverlapping shiftwork were sleep deprivation and the strains 

associated with solo-parenting. Many families believed the positive 

outcomes of shiftwork schedules declined as their children aged and that 

over time they would be less willing to put up with the stress created by 

the schedule. This suggests that families with school-aged children 

viewed shiftwork in a somewhat different light than families with 

preschool children. Extra-curricular activities of the school-aged child 

such as school plays, games, concerts, banquets, and meetings may pose 

daunting scheduling problems for the shiftworking parent. 

An interesting study to mention here is that of Lambert and Hart 

{1976). These researchers questioned mothers of 16,000 children bom 

in March of 1958 when their children were 7 and then 11 years old. 

They were asked to describe the part played by fathers in caring for the 



children. The women were questioned regarding whether the father took 

on an equal or larger share in the work of bringing up the children, a 

smaller but still significant share, or no share at all. These researchers 

found that shiftwork did not appear to greatly affect the children's school 

attainment and had no discemable effect on children's adjustment to 

school. In fact, they stated, "Fathers on shiftwork adjusted their hours 

to fit into the family routine and to make it easier for them to share 

domestic duties" (p. 35). 

This study raised numerous concerns. First, the data were based 

solely on the reports provided by the mothers regarding the involvement 

of the father with their children. The study certainly was extensive, yet 

one might surmise what the teachers or other, less subjective, adults 

might have reported regarding the fathers' involvement. Second, there 

was no disaggregation or delineation of the type of shiftwork 

encountered. Were the shifts 8, 10, or 12 hours in length? In what 

industries were the shiftworkers involved? What type of shift schedules 

were the fathers working? More specific information regarding the shifts 

themselves would have offered much more insight. 

The Lambert and Hart (1976) study was also problematic because 

of the assumption that the shiftworker was able to control the hours he 

or she worked. To "adjust their hours to fit into the family routine" {p. 

35) would certainly have been a great benefit to the employee but not at 



27 

all typical of most shiftworkers' situations. Many shiftworkers accept the 

shiftworking schedule when hired by the company and often have little 

say in the development of the schedule. Finally, it is important to 

remember that the Lambert and Hart study was conducted over 25 years 

ago, reflecting an era in which dual-parent homes with one wage-eamer 

was much more commonplace. 

Although the study by Lambert and Hart (1976) is related to the 

present study, there is obviously a significant gap in terms of the effect of 

parental shiftwork on middle-school students. In fact, the literature 

essentially ignores this important stage of child development in terms of 

parental work schedules, which makes the present study one of 

significant contribution to the literature on parental shiftwork schedules. 

Although there are numerous studies examining the effect of shiftwork 

on marital stability, family functioning, and stress, this researcher was 

unable to locate studies that specifically address the effect of shiftwork 

on school success or other developmental tasks of adolescence. 

It is important to point out that, given the overall diversity of work 

schedules and reasons for working them, general statements about the 

harmful effects of all shiftwork for all workers may be incorrect. A 

growing number of researchers have debated the use and meaning of 

such schedules, asking whether workers choose them as a way to take 

care of family responsibilities or whether such schedules are simply 
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accepted as a mandate of the company (Gerstel & Clawson, 2001). There 

is consistent evidence suggesting that worker choice is a crucial variable 

determining whether or not shiftwork is disruptive and harmful to 

positive family functioning (Fenwick & Tausig, 2001). In fact, Fen wick 

and Tausig argued that control over scheduling matters a great deal. Of 

the eight family and health outcomes examined in their study, control 

over scheduling had highly significant positive effects on six, including 

work-home conflicts, burnout, and dissatisfaction. They assert, 

"Although there are circumstances when working shiftwork is stressful, 

given the overall diversity of schedules and reasons for working them, 

general statements about the stressful nature of shiftwork for all workers 

are unwarranted" (p. 1193). 

It is this control over the schedules of the workers that brings to 

light some interesting points when studying the effects of shiftwork. It is 

important to realize that the control of the company over many aspects of 

employees' lives is widespread and should not be understated or brushed 

aside. In a company town, the company leaders exert a great deal of 

control over all aspects of the community, from housing, rent, utilities, 

and business opportunities to education, cultural events, and socially 

acceptable behavior. This control is often historical, embedded, and 

widely acknowledged by the community members. For the purposes of 
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this study, it is therefore relevant to consider the ramifications of 

company control of the school system in a company town. 

Company Influence on Schools 

Schools in company towns often closely resemble those in other 

communities, but there are important underlying contrasts. At the most 

fundamental levels, the company exerts a great deal of authority over the 

school. In terms of financial authority, the company is often the largest 

if not the only taxpayer in the school district. In terms of curriculum, as 

in the case of the Cambria Iron Works (Wallace, 1989), the company may 

wield significant influence over the school's curriculum and underlying 

ideology. In terms of governance, the school may be more or less an 

extension of the philosophy and attitudes of the company. Finally, in 

terms of mission and focus, as in most other aspects of life in company 

towns, the desires of the company are paramount. 

Several researchers have noted the cooperative understandings 

between companies and company-owned schools in financial and 

business matters. Olien and Olien (1982) and Carlton (1982) cited 

several instances of amiable agreement between companies and school 

districts regarding bond issues, proposed budgets, and other financial 

matters. Allen (1966) presented a positive yet very controlling 

relationship between companies and schools in terms of school finance: 
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"But little if any malevolence seems to have been involved in this 

company control" (p. 122). Walker (1966), Dodds and Dodds (1981), and 

Shiflett (1991) also mentioned the strong financial participation of 

companies in the local school district. 

It is important to note, however, that this financial support of the 

school was not consistent but tended to fluctuate with the financial 

status of the company. Schools were well supported during the "boom" 

times of the industry; they were as equally forsaken during the "bust" 

periods. The effects that faltering company finances have had on schools 

as well as entire company towns are well established (Buder, 1967; Clark 

1970; Gates, 1951; Petersen, 1987). 

Companies have also exhibited considerable influence over the 

curriculum of the school. In some instances, the student body was 

viewed as a source of potential workers. This is clearly related in the 

experience of Kohler Village, a company town developed by the Kohler 

family who were plumbing manufacturers in Wisconsin. Johnson (1971) 

followed the development of the school's "vocational guidance" (p. 222) 

classes, where students in the manual arts classes often joined the adult 

classes designed for the factory workers in the Kohler company plant. 

Many students in company towns, in fact, viewed schooling as only a 

necessary evil before taking a company job (Dublin, 1998). 
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Another area of company control was in personnel. The amount of 

control companies had in the selection of teachers varied by company. 

Allen (1966) reported, "Company officials dictated the selection of 

teachers and obtained the dismissal of those to whom they objected, even 

though it meant appointing incompetent teachers" (p. 63). In the case of 

Potlatch, Idaho, a town owned by the Potlatch Lumber Company, the 

company officials persisted in developing their own school instead of 

joining an existing district specifically to ensure absolute company 

control over the hiring and firing of teachers (Petersen, 1987). 

A final area worthy of discussion regarding company influence in 

the local school is that of school board membership. To ensure the 

school reflected the desires and philosophy of the company, membership 

of most company town school boards was largely if not totally comprised 

of company employees (Graham, 1978; Harvey, 1969; Olien & Olien, 

1982; Petersen, 1987). As previously discussed, many companies wished 

to be very involved in all aspects of the school's operation, and this was 

most easily facilitated by securing board positions for members of the 

company. Whereas some companies sought involvement in school board 

proceedings, others chose to influence the decisions of the board in a less 

obvious manner. Yet in essentially all company towns, the wishes of the 

company were given great weight in the board's discussions. 
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Given this rather intense company control over so many aspects of 

schooling in company towns, a question that arises is whether the 

company's shift schedule has had any effect on the students themselves. 

This researcher was unable to locate research on the effects of shiftwork 

on children's school success. The reasons for this are not clear, but 

several possibilities exist. The shift schedules of companies are often 

heavily influenced by need for production—the supply and demand of the 

market—and therefore may change too rapidly to allow for meaningful 

study. In addition, as company towns turned to ghost towns (Crawford, 

1995), the school and employment records may have been destroyed or 

lost. 

Another reason there is little research on this topic may be 

because each setting is so unique. Findings may not be deemed relevant 

to other communities given the divergent culture, setting, histoiy, and 

supporting industry of each situation. However, certain experiences of 

these schools may hold valuable lessons for other educators. Politics 

may also serve as the underl5dng force limiting the amount of research 

on shiftworking and children's school success. Obviously, the company 

would not want to cause alarm among its workers who are on shiftwork 

in terms of their children's education and would probably thwart 

sophisticated investigations into the issue. If the researcher discovered 

and then published the ill effects of shiftworking, the employees would 
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most assuredly expect the company to address the issue. This could be 

costly to the company, both in terms of public relations and finances. 

Despite the company control over the schools, an important aspect 

of education is the relationship between the family and the school. What 

has research revealed regarding the family's influence on a child's 

education, and what family factors would be relevant in discussing the 

impact of shiftwork on middle-school students? Although the literature 

on family-school relationships is extensive, it is important to the present 

study to review key research in this field. 

Family-School Relationships 

Parental involvement in their children's education is a much-

investigated area of research, resulting in many conflicting findings. 

McNeal (2001) found that increased social capital (i.e. parent involvement 

with school activities, parent-child discussions about school) tends to 

lead to increased achievement and reduced non-normative behaviors. 

However, he also found that social capital's effect is not equitably 

distributed among socioeconomic groups, with parents at the lower 

socioeconomic levels not gaining as much from their involvement as 

those parents at higher socioeconomic levels. Therefore, a parent's 

involvement was only advantageous if the parent possessed the tools 



(such as a knowledge of the curricuium) to make that involvement 

meaningful and beneficial to their child. 

In his observations of secondary schools, Ramirez (2001| found the 

theme of meaningful communication was the most important aspect of 

positive family-school relationships. He found the consensus from 

teachers was to limit parental involvement to at-home activities and 

extra-curricular and fund-raising events. WhUe administrators wanted 

more parental involvement, they were reluctant to initiate strategies to 

increase parent involvement in their schools. Parents felt they walked a 

fine line between being portrayed as "nosey" or as a "problem" if they 

were actively involved, and "not caring" if they were not involved 

(Ramirez, 2000). Open, relaxed, helpful communication was seen as a 

fundamental factor in building positive family-school relationships. 

Smrekar & Cohen-Vogel (2001) found that, in contrast to 

perceptions of many principals and teachers, low instances of parent 

involvement did not reflect a parental lack of interest in their child's 

education. Although such factors as time, distance, and day care 

obligations were cited, other factors such as their own level of schooling 

and a sense that their roles were wholly distinct from those of the 

schools also were identified. Clearly, it is premature and incorrect to 

attempt to identify a single factor as the cause for a lack of parental 

involvement. 
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Another relevant study that should be mentioned is that of 

Shumow and Miller (2001). These researchers investigated, among other 

aspects of parental involvement, the contributions of at-home versus at-

school parental involvement to young adolescents' academic outcomes 

and school orientation. They found that parents' academic involvement 

at home was negatively associated with young adolescents' academic 

grades and standardized test scores, but positively associated with young 

adolescents' school orientation (defined as the students' opinions 

regarding the importance of learning and performing well in school). In 

contrast, they found at-school parental involvement was associated 

positively with academic grades, yet had no effect on achievement test 

scores or school orientation. Based on this research, it could be stated 

that the benefits of parental involvement may depend on how that 

involvement is manifested. For example, if parents are going to help 

their child with his or her homework, are the parents themselves able to 

complete the work correctly? If the parent is going to discuss school with 

his or her child, will this necessarily help the child in understanding the 

importance of an education? This research indicates the importance of 

examining the specific types of parental involvement and how this 

involvement is accomplished before deciding on its benefits to the 

student. 



A particularly strong advocate of parental involvement was Joyce 

Epstein, a professor at Johns Hopkins University who has studied 

children, families, and schools for more than two decades. Epstein 

contended that parental involvement in a child's education—more than a 

family's educational background—could be one of the strongest 

predictors of a child's academic success. However, Epstein went on to 

state that gains in achievement might only occur in subject areas where 

parents feel less apprehensive about helping {Epstein, 1991). 

Since the literature is extensive and somewhat inconsistent, it 

becomes apparent that there are basic inconsistencies in the theoretical 

frameworks through which parental involvement is understood. As 

McNeal (2001) stated, "Many of these inconsistencies can be traced to 

each study using different theoretical conceptualizations of parent 

involvement without clearly outlining the concepts" (p. 171). This 

apparent confusion may cause a researcher to turn to what has been 

learned of adolescent development and the various needs of young 

adolescents in order to understand how parental involvement can be 

most effective. Many child development and educational issues are 

beyond the grasp of organizational power yet are important to review 

when discussing adolescent education. Middle-school students have 

unique needs—socially, physically, emotionally, and academically. Due 

to the great changes manifested at this time in a child's development, 
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early adolescence may be one of the most important ages for parents to 

be involved in the lives of their children. For the purposes of this study, 

it is essential to consider the literature of adolescent development when 

discussing middle-school students and their reactions to parental 

shiftworking schedules. 

Adolescence 

Early adolescence—the period from approximately 11 to 14 or 15— 

is an area of human development that has received much attention from 

researchers in many fields. It is likely that the young adolescent 

undergoes greater changes than at any other stage in the life cycle apart 

from infancy (Coleman, 1992). Piaget and Inhelder (1958) described this 

stage as the "formal operations" stage, that is, the individual has moved 

from purely concrete operations to more abstract, conceptual thinking. 

It is during the adolescent years that perspectives can shift from the 

"real" to the "possible." In addition, Erikson (1968) described eight 

different stages of ego development as a series of tasks facing the 

individual. He presented human growth from the point of view of the 

conflicts with which a healthy personality wrestles and hopefully 

overcomes. Finally, Loevinger (1976) accumulated extensive data to 

define and delineate several stages of ego development. 



One will notice many similarities among these various theorists of 

adolescent development. Probably the most significant is the 

fundamental assertion that adolescence is a period in an individual's life 

that is filled with major life changes. During these years, a person 

experiences puberty, which greatly impacts their physical systems. The 

teenager also undergoes significant maturation of intellectual 

functioning. Social relationships take on new meaning. Self-concept, 

personality development, and a broadening of moral perspectives are all 

aspects of an individual that evolve and mature during the adolescent 

years. 

At such a stage of transition, one might consider how the role of 

the parent is equally transformed. What unique parenting needs do 

adolescents require at this time in their life? What are the results if 

these needs are not met because the parent is usually unable to interact 

meaningfully with the adolescent? 

It is important, as these theorists note, to understand the 

tumultuous nature of these early adolescent years. Certainly it makes 

sense to describe the adolescent stage as being one of great transitions. 

Middle-school students often exhibit a variety of intense but short-lived 

interests (George, Stevenson, Thomason, & Beane, 1992). This 

unpredictability and impulsivity can pose great challenges for the 

middle-school teacher as well as the parent. 



This transitory nature of the middle-school years is particularly 

true in terms of schooling. Although many elementary school classrooms 

are somewhat self-contained (i.e., with one or two teachers instructing 

the class for the entire school day), often middle school schedules reflect 

more of a secondary school organization (i.e., one teacher for English, 

another for math, etc.) In addition, social organizations such as student 

government, dances, and team sports are often introduced in the middle-

school years. Clark and Batsell (1991) noted that middle schools must 

recognize and respond to this transitory period in children's lives: 

"Middle level schools that are developmentally responsive build 

curriculum and programs that are appropriate to the physical, 

intellectual, social, and emotional needs of the students they serve" (p. 

4). In addition, Everhart (1983) discussed the widespread similarities of 

many aspects of middle-school education at a developmental stage of life 

when independence, exploration, and self-assertiveness are significant 

forces in the children's lives. 

Of special interest to this study is research on the developmental 

tasks of early adolescence. Havighurst's (1952) pioneering research 

defined a developmental task as 

. . .  a  task which arises at or about a certain period in the life of 
the individual, successful achievement of which leads to his 
happiness and to success with later tasks, while failure leads to 
unhappiness in the individual, disapproval by society, and 
difficulty with later tasks, (p. 2) 



Through observation of children and adults at different ages, Havighurst 

identified 10 tasks for adolescence (see Appendix A). He acknowledged 

the role of physical maturation, expectations of society, and self-

aspirations in determining these developmental tasks. It is Havighurst's 

research that formed the broad, underlying theoretical framework for the 

present study. 

However, other theorists of adolescent development have also 

contributed to this framework. Erikson's (1968) work on the stages of 

ego development was instrumental in forming the framework of the 

present research study (see Appendix B). Erickson is one of the most 

influential figures in research and writing on "the development of self' 

(Honess, 1992). His research regarding the emotional development of 

adolescence and the growth of the healthy personality has long 

influenced developmental theoiy. In addition to Erikson, Schave and 

Schave (1989) also focused on adolescent self-integration, self-esteem, 

and developing new and higher levels of thought as important tasks for 

the early adolescent. 

The implications of the research cited above for the leaders in the 

schools of company-owned towns are extensive and varied. Given the 

impact that shiftwork may have on families, the unique setting of each 

community, and the stresses and difficulties associated with early 

adolescence, school leaders may find themselves struggling to provide an 
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educational environment that meets the needs of middle-school students. 

How do school leaders deal with these seemingly divergent groups, and 

how can they lead most effectively under these circumstances? 

Implications for School Leaders 

When the leading organization in a community makes decisions 

that have a potentially significant impact on students such as the 

arrangement of shiftwork schedules, school leaders must recognize and 

deal with these impacts. These developments may progress slowly over 

time or, as in the case of the present study, may occur relatively quickly. 

Regardless of the time involved, a change in shiftworking schedules 

definitely reflects just that: change. As Bennis (1994) asserted, "Learning 

to lead is, on one level, learning to manage change" (p. 145). School 

leaders must indeed leam to manage change brought about by the 

change in work schedules of a majority of the school's parents. An initial 

step to learning to manage change effectively is to understand the 

culture of both the company and the school organization. 

Schein (1992) defined culture as; 

. . .  A  pattern of shared basic assumptions that the group learned 
as it solved its problems of external adaptation and internal 
integration, that has worked well enough to be considered valid 
and, therefore, to be taught to new members as the correct way to 
perceive, think, and feel in relation to those problems, (p. 12) 



It is this "external adaptation" that is of primary interest to the present 

study, but internal integration will also be discussed in more detail 

below. Once an issue in the external environment is identified as 

significantly impacting the school, the question becomes how does a 

school leader deal with this issue? What is the most effective method for 

communicating the impact to teachers, parents, school board members, 

and other stakeholders? How does the leader guide the organization as it 

develops strategies to address the issue? Does the issue constitute a 

significant impact or change to the culture of the organization, or is it a 

short-term trend that will soon disappear? 

Another relevant theory of organizational culture is that of Deal 

and Kennedy (1982) who discussed the concept of symbolic managers. 

Symbolic managers are defined as people who "spend a lot of time 

thinking about the values, heroes, and rituals of the culture" (p. 141). 

These managers take the lead in supporting and shaping the cultures in 

strong-culture organizations. The culture in the school district of the 

present study was, in fact, very strong, with centuries-old traditions, a 

strong sense of community, and a very small turnover rate of faculty, 

administrators, and school board members. Thus, the good symbolic 

manager in such an organization, according to Deal and Kennedy, would 

develop a plan for getting the culture's attention focused on the event (i.e. 

the impact of parental shiftwork schedules). Deal and Kennedy state 



that symbolic managers focus on the process by which the problem gets 

solved and the messages thereby sent to the culture as the organization 

moves through the various stages of change. 

Deal and Kennedy (1982) also discussed the process of change and 

the reshaping of cultures. The business of change," they stated, ''is 

cultural transformation" (p. 164). One of their suggestions was to think 

of change as skill building and concentrating on training as part of the 

change process. Change involves creating and implementing new 

behaviors, symbols and activities in the organization. If the impact of 

parental shiftwork schedules affects a change on the culture of the 

school organization, then, the school leader should focus on the process 

through which the organization moves and the responses of the 

organization to the forces from the external environment. 

Schein (1992) remarked that one of the critical roles of leadership 

was "to notice changes in the environment and then to figure out what 

needs to be done to remain adaptive" (p. 382). This proactive approach 

to problem solving can aid a school leader in heading off some of the 

difficulties and stresses children may encounter. An awareness of the 

external environment is a principal characteristic of school leadership. 

Weber (1989) also found that the attention of school principals was often 

devoted to matters external to the school building. 



As school leaders consider external issues and formulate a strategy 

to address them, the concept of "transformational leadership" as 

described by Kenneth Leithwood (1992) is an important concept for the 

school leader to bear in mind. "Transformational leadership/' he stated, 

"is a form of consensual or facilitative powers that is manifested through 

other people instead of over other people" (p. 9). It is composed of the 

following three elements: (1) a collaborative, shared decision-making 

approach; (2) an emphasis on teacher professionalism and 

empowerment; and (3) an understanding of change, including how to 

encourage change in others. Important skills necessary for 

transformational leaders are the abilities to see the complete picture, to 

concentrate on continuing school improvement, to foster a sense of 

ownership within the school community, and to create and work in 

teams (Snowden 8s Gorton, 1998). It would be essentially impossible for 

an individual school leader to recognize and fully appreciate all of the 

aspects of a change in parental shiftworking schedules. Therefore, it is 

critical that a school leader manage this issue by building consensus and 

creating a united effort among all the educators in the organization in 

order to handle this issue effectively. When dealing with shiftworking 

parents of middle-school students, implementing the principles 

associated with transformational leadership will go far to assist school 
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leaders as they lead the school personnel in building a consensual, 

effective strategy. 

Aviolio and Bass (1987) explored the actions of leaders that 

resulted in higher order changes in subordinates by identifying and 

examining characteristics of transformational leadership, and comparing 

them to transactional leadership. Transactional leadership, according to 

Avolio and Bass, is a situation in which subordinates leam what they 

must do to gain rewards and to avoid punishments through an exchange 

process with their superior. Transformational leaders go further by 

coaching subordinates to think on their own and to work for 

transcendental goals instead of immediate self-interests. These 

researchers identified characteristics of tran sformational leaders as 

charisma, individualized consideration of others, and intellectual 

stimulation. A transformational leader will not simply tell others what to 

do but will support the risk-taking and innovation of others as they 

explore their own solutions in addressing an issue. 

In terms of addressing parental shiftwork issues and their possible 

impact on students, transformational leaders face a daunting task. 

Dealing with this highly contextual situation may seem out of the realm 

of the ordinary school leader. One may suppose that most school 

professionals know little if anything regarding shiftwork and shift 

schedules. But this brings to light another tenet of Leithwood (1992): 



that of personal values in problem solving. Leithwood and Stein bach 

(1995) stated, "A clear sense of their own personal and professional 

values provides expert administrators with the means to productively 

engage in solving problems about which they may have relatively little 

domain-specific knowledge" (p. 312). Thus the effective school leader will 

not allow the fact that he or she is unfamiliar with the specific shifts to ' 

create an obstacle but will gain enough knowledge in this area to make 

rational, meaningful decisions that benefit students. 

Bennis (1994) echoed this philosophy in his assertion regarding 

"knowing yourseir. He discussed the concept of learning as something 

intimately connected with self. To leam is to become; to stretch one to 

leam new things ensures growth and constant self-renewal. When a 

leader accepts responsibility for their own learning, they will grow and 

effectively influence their circumstances. Bennis stated, "You are your 

own best teacher" (p. 56). Accordingly, the leader in the context of this 

study will take on the task of learning about the external environment— 

the shiftwork schedules of the parents—and carefully consider what 

impact this may have on the students in the school. 

There does not appear to be any research involving the potential 

impact of shiftwork on middle-school students, or regarding the influence 

of industrial shiftwork on children's school success. Certainly this is a 

veiy focused and specific field of research, yet it can and does affect 



thousands of school children. The findings of this research may prove to 

be applicable to other administered occupational communities besides 

company towns. Given the current public interest in student 

achievement, this study may provide an important perspective to assist 

school and industry leaders in making decisions regarding how best to 

assist students in maximizing their academic potential. 
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CHAPTER 3 

METHODOLOGY 

Introduction 

The third chapter presents the research design and plan, the data 

analysis, and the methodology utilized in the research. This study 

analyzed the effects of parental shiftwork on the school performance, 

development, and behavior of students in a small town in southeastern 

Arizona as perceived by middle-school teachers employed by the local 

school district. The teachers participated in a standardized, open-ended 

interview (Rossman & Rallis, 1998) which used a pre-determined protocol 

(see Appendix C). 

The questions guiding this research are 

1. What impact does the shiftwork schedule of parents have on 

student academic performance as perceived by middle-school teachers? 

2. What impact does the shiftwork schedule of parents have on 

adolescent development as perceived by middle-school teachers? 

3. What impact does the shiftwork schedule of parents have on 

classroom behavior as perceived by middle-school teachers? 

4. What can school leaders do to lessen these impacts perceived 

by middle-school teachers? 
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Context 

Educating children in rural areas of America presents specific 

challenges. Schools in rural areas face financial inequities, both in terms 

of a lowered tax base and a lower median family income than in 

metropolitan areas (Herzog & Pittman, 1999). Cultural activities, guest 

speakers, and access to many experiences readily provided by urban 

school districts are often more difficult for rural educators. Rural school 

teachers have more daily subject-area preparations than their urban 

equivalents, receive lower salaries, are somewhat younger, have fewer 

advanced degrees, and work in poorer facilities (Smith, 1999). University 

education programs have done little to equip educators for work in rural 

areas (Stem, 1994). Teachers new to rural communities and the schools 

within them often have difficulty adjusting to the small-town atmosphere 

where teachers are prominent figures in the community as well as the 

school. 

Another difficulty facing students and educators in rural regions is 

the negative attitudes toward rural communities. As Haas (1991) 

argued, modern American society does not value rural areas; prejudice 

against rural people and places can be strong. An example of this can be 

found by clicking on the word rural in a computer thesaurus. This 

researcher's computer listed crude, rough, and unsophisticated as 
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synonyms for the word rural. Such negative connotations certainly 

impact the cumulative attitudes of our society toward rural communities. 

The term rural is itself a broad term which can describe many 

different situations. One might discuss rural areas in terms of size of 

population, remoteness, or in geographical terms. In addition, each rural 

community possesses its own history, its unique customs and culture, 

and its distinct atmosphere. One particularly interesting type of rural 

community is the company town. 

A company town is one that is built, totally owned, and totally 

controlled by a single entity (Bedics & Doelker, 1992). Company towns 

are relatively rare today. However, some company towns do remain, 

often focused on mining or energy production. Graham (1978) identified 

seven characteristics common to "administered occupational 

communities," such as company towns: 

1. Voluntary membership 

2. Membership is based on occupation rather than on some 
other ascribed basis 

3. No elected local government (Crawford, 1995) 

4. Status dichotomy of members of the company hierarchy and 
those outside the hierarchy (i.e., management vs. laborers) 
(Allen, 1966) 

5. A young population during the active life of the community, as 
usually retired employees are not allowed to remain in the 
community itself 



6. Involvement of a non-elective administration in nearly all 
spheres of life: real property, housing, schools, health 
facilities, businesses, churches, utilities, recreational 
facilities, police and fire protection (Shiflett, 1991; Petersen, 
1987) 

7. Systematic exclusion of all persons not hired by the 
administration, and deemed to be "necessary to the 
functioning of the community^, (p. 9) 

Graham (1978) further discussed the one factor common to all 

varieties of the administered occupational community: there is no 

substantive participation in policy making by the residents. The 

decisions that affect the community are made not by the residents of the 

community but rather by a small group of administrators not selected by 

the residents. Examples of such communities are national park towns, 

armed services bases, and company-owned towns. Graham stated, "The 

demands of economic success determine policy in company-owned 

towns" (p. 4). The schools, like all other organizations in administered 

occupational communities, must work with the company administrators 

and leaders to further the goals of the company or government agency, 

as well as its own educational goals. 

Life in a company town is fundamentally different than life in any 

other community, as evidenced by the fact that the demands of the 

company are the focus of much of the community's energies. Because 

the very existence of the town, in fact, depends on the continual profit 

and economic viability of the company that built it, this importance 



placed on profit requires the company to make certain demands of its 

employees. One such expectation involves shiftwork. 

Shiftwork is the pattern of work cycles of a particular employee 

during a month, week, or other unit of time. Shiftwork allows a company 

to operate continually, with no break in production. It is quite possible, 

even probable, for an employee to work unusual hours on a permanent 

or semi-permanent basis, e.g., night work, without exchanging shifts; 

this is considered to be shiftworking (Walker, 1978). 

It is important to understand the environment in which this 

research took place. The company town examined in this research study 

was located in a remote, mountainous region of southeastern Arizona. 

The community comprised a population of approximately 3,500 persons 

and was unincorporated. The closest metropolitan area was some 200 

miles away. The company employed approximately 2,500 individuals to 

operate an open-pit copper mine. The shift schedules changed 

periodically throughout the mine's long history, with the most recent 

being a move from three 8-hour shifts to two 12-hour shifts in certain 

areas of production. These 12-hour shifts encompass a rotating shift in 

which a person may work anywhere from 16 to 22 12-hour days and 

then receive as many as seven days off. The type of schedule a person 

works depends largely on the type of work involved. For example, truck 
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drivers may be limited to the number of 12-hour days they may work due 

to safety issues associated with fatigue. 

The ethnicity of the community was rather equally divided between 

Anglo and Hispanic cultures, with other ethnic groups (Asian, African 

American, and Native American) making up a very small percentage of 

the remaining population. Because the community was essentially 

closed to those not directly associated with the mine or a support service 

of the town, there was no unemployment in the district, no migrant or 

homeless students, and no impoverished students. The company owned 

all the real property in the town, including the homes, all of the 

businesses, and the medical clinic. There was one general store, known 

as the Mercantile, which housed a full grocery, deli, and bakery as well 

as electronics, appliance, furniture, hardware, and clothing departments. 

As in years past, employees could establish accounts at the company-

owned Mercantile and have their payments automatically deducted from 

their paychecks. Other local businesses and services included a motel, a 

theater, an auto supply store, a bowling alley, a library, four restaurants, 

a post office, a medical clinic, a florist, a gasoline station, an insurance 

company, a computer business, two bars, and five churches. 

There were two schools in the town site. The elementary school 

provided preschool through sixth grade classes and served approximately 

570 students. The junior and senior high schools were combined into 



one school building, Grades 7 through 12, and served approximately 550 

students. The buildings were very well maintained, and the facilities 

rivaled those of most schools in the state. An all-weather track, football 

stadium, two baseball fields, five tennis courts, and full soccer fields 

surrounded the school campuses. Both schools boasted large stages, 

multi-level music rooms, and state-of-the-art technology labs. Situated 

near excellent hunting locations, the school district and some businesses 

closed for the opening day of the deer hunting season. 

It is important to mention that because this school was located in 

a small, rural company town, the teachers participating in this study 

often saw their students in other settings. For example, these teachers 

may have served as the Sunday school or catechism teacher for the same 

students they have in their school classroom. They were likely to see 

their students at the Mercantile, the theater, or walking through their 

neighborhood. In addition, these teachers may have taught the siblings 

of their present students and, in some cases, their students' parents as 

well. 

Finally, it is important to discuss the structure of the shiftwork 

schedules of this mining company. While the shifts are 8, 10, or 12 

hours in length, the shiftwork schedules were of a very fluid nature, and 

were based on the production needs of the company. The shifts may 

change at any point, based on these production needs. The production 
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needs may fluctuate for any number of reasons: a change in the 

commodity price, technological advances, the need to reach a production 

goal, or how much support a particular mining innovation may require. 

For example, if the mine required a quick burst of production in their ore 

extraction to meet a production quota, the shift schedules of the truck 

drivers, drillers, blasting crew, and heavy-equipment mechanics may 

have been changed for a period of time to meet this quota. Workers may 

also move between jobs at their own request for a limited time. This fluid 

nature of the schedules allowed for certain flexibility for the worker 

within certain perimeters. 

Subjects 

The teachers who participated in the study were selected based on 

two criteria; the number of years of teaching experience they had in the 

school and the number of classes they taught to middle school students. 

To understand and become familiar with the shift system as well as the 

culture and climate of the town and school, it was determined that 

teachers eligible for inclusion in the study should have taught in this 

school district for at least three years. In addition, to qualify as a 

"middle-school teacher," teachers must have spent at least half of their 

day instructing middle-school students (that is, students in Grades 6, 7, 

or 8). Ten teachers in the district met both of these criteria. 



Representing essentially all of the instructional areas, these teachers 

were representative of the population in terms of ethnicity, gender, and 

years of employment in the district. Eight of the 10 teachers sponsored 

an extra-curricular activity such as an athletic team, student 

government, or club. In addition, each grade level (sixth, seventh, and 

eighth) was rather equally represented (see Table 1). 

The faculty of this school district comprised a diverse group of 

educators. There were a total of 58 faculty members in the district. In 

terms of gender, 66% were female, 34% were male. In terms of years of 

experience, 45% had fewer than 10 years of experience, 25% had 

between 10 and 20 years of experience, and 30% had over 20 years of 

experience in this school district. Additionally, several teachers teach 

more than one grade and work in both schools in the district. 

All teachers asked to participate in the study were interviewed. Each 

interview was tape-recorded and transcribed by the researcher. The 

teachers provided personal stories and anecdotes regarding their 

experience with students whose parents worked shiftwork, and these 

stories are often cited in Chapters 4 and 5 for illustrative purposes. 
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Table 1 

Participants Listed Alphabetically by Instructional Area 

Instructional 
area(s) 

Grade 
level(s) 

Gender Years in 
district 

Band 6^, 7% 8^ F < 10 

Business 
Counseling 

7th 
7th, gth 

F < 10 

English 
Reading 

8th 
7th, gth 

F 20+ 

Family/Consumer Sci. 
Reading, English 

7th, gth 
gth 

F < 10 

Homeroom 6th F 10-20 

Math 7th, gth F 20+ 

Physical Education 
Social Studies 

6th 
7th, gth 

M 20+ 

Physical Education 
Special Education 

6th F 10-20 

Social Studies yth M 20+ 

Special Education 7th M 10-20 

The 10 teachers meeting the criteria for participation in the study 

made up approximately one-third of the faculty in the combined 

Junior/Senior High School, and approximately one-sixth of the entire 

district's faculty. Because the sixth grade was taught in one building 
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and the seventh and eighth grades were taught in the other building, 

some teachers worked in both buildings in the district. Two of the 10 

teachers participating in the study were in such a situation, seeing 

students in all three grade levels during their workday. The remaining 

teachers in the study taught either only sixth-grade students or only 

seventh- or eighth-grade students. 

Procedures 

Permission to conduct the interviews was obtained from both the 

school superintendent and the building principal through a written 

request. Upon securing these permissions, the interviews were 

conducted in Februaiy and March of 2002. Teachers meeting the criteria 

for participation in the study were contacted directly by the researcher 

and introduced to the study. All questions regarding the purposes and 

methods of the study were answered. An informed subject's consent 

form was explained to the participant by the researcher before the 

interview began (see Appendix D). 

The interviews were approximately 30 minutes in duration. Each 

interview was individually tape-recorded by the researcher using an 

audio cassette. Some interviews were held in a neutral location such as 

a restaurant or vehicle, while others were held in the teachers' classroom 

at their request. Before the interview began, all the participants were 
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asked to focus their thoughts and comments on the middle-school 

students whom they had taught in an attempt to lessen possible 

personal biases. The recordings were later transcribed by the researcher. 

Instrumentation 

The interviews followed a standardized interview format that was 

based on Seidman's (1998) three-step interview process. This interview 

format suggested first having the participant discuss his or her 

background knowledge of the subject. Second, the participant discussed 

in detail any present experience with the subject. Finally, the interview 

guided the participant through a reflective stage wherein meaning was 

drawn from the responses provided in the first two sections of the 

interview. 

Based on Seidman's (1998) design, the interview format for this 

research was divided into three sections. The first section asked the 

participant to rate their level of familiarity with the shift systems of the 

local company and how middle-school students responded to their 

caregivers' work schedules ("Familiarity Questions"). The second section 

asked each participant to consider academic performance, developmental 

tasks of adolescence, and classroom behavior in terms of the impact of 

parental shiftwork ("Investigative Questions"). The third section asked 

each participant to reflect on their experiences with parental shiftwork 



schedules and to consider how school leaders might deal with this issue 

("Reflective Questions"). 

The interviews were structured in a standardized, open-ended 

format. Patton (1990) presented several advantages to utilizing this 

format. This style of interviewing asks the same questions of each 

respondent, thus reducing the necessity for interviewer judgment during 

the interview session. In addition, this interview format is highly focused 

so that interview time is carefully used. Finally, because what is and is 

not going to be asked is specifically delineated, the likelihood of the data 

being doubted later because questions were missed or reworded is 

greatly reduced. 

The first part of the interview asked teachers to rate their level of 

familiarity with the shiftwork schedules of the mine and their effects on 

students. This familiarity was termed in three questions regarding 

different aspects of shiftwork. First, teachers were asked to rate their 

knowledge of the actual shift schedule itself (i.e., what is meant by 

"graveyards"). Second, they considered how familiar they were with the 

shift their students' parents worked. Third, they rated their familiarity 

with the ways in which their students adjusted to their parents' work 

schedules. These ratings were obtained through the use of a 5-point 

scale, with a rating of 1 indicating a very low level of familiarity and a 

rating of 5 indicating a very high level of familiarity. 



The questions of the second part of the interview targeted specific 

aspects of middle-school education. These questions were developed by 

the researcher to reflect the purpose of the study. Specifically, teachers 

were asked how they felt parental shiftwork schedules affected student 

academic performance, development, and behavior. The teachers were 

asked to discuss any specific situations they could recall in which 

parental shiftwork schedules were an issue, but were asked to refrain 

from naming any particular student. In addition, the participants were 

asked to focus only on those middle-school students that were in their 

classes at the time. 

The researcher utilized the theoretical frameworks regarding 

adolescent development of Havighurst (1952) and Erickson (1968) in 

developing the protocol. For example, the question in Part 2 of the 

interview that discussed an adolescent's self-concept related to 

Havighurst's second task of adolescent development (achieving a 

masculine or feminine social role) as well as Erikson's second phase of 

ego development (autonomy versus shame and doubt). Example terms 

or phrases used to assist the participant in understanding the meaning 

of the category were often drawn directly from Havighurst's and Erikson's 

research. These sample terms or phrases were stated by the researcher 

following each question in the second portion of the interview. If 

necessary, the terms or phrases were defined by the researcher until the 



participant had a clear understanding as to what exactly the question 

was referring. 

Table 2 presents the questions of Part 2 of the interview and the 

focus area to which it related. As can be seen, the three focus areas were 

not mutually exclusive. One could make a case, for example, that all 

questions of this part of the interview could be viewed through a 

behavioral lens. However, although some of the questions were drawn 

specifically from developmental theory, other questions specifically 

addressed certain aspects of behavior and/or academic performance with 

which the teachers would be familiar. The researcher assigned the 

question to category(s) to which the question most closely related. 

In the third part of the interview, participants were asked to 

describe incidents in which they felt parental shiftwork schedules 

affected students' academic performance (Question 1, Part 3), 

development (Question 2, Part 3), and behavior (Question 3, Part 3). The 

purpose of these questions was to allow the teacher to relate a story or 

incident not mentioned in the previous portions of the interview. 



Table 2 

Categorization of Peat 2 Interview Questions 
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Question Academic performance Development Behavior 

1 X X 

2 X 

3 X X X 

4 X X X 

5 X X 

6 X 

7 X 

8 X 

9 X 

10 X 

11 X X 

A final question regarding academic performance of students 

whose parents worked shiftwork was next posed to the teachers. They 

were asked to rate the academic performance of their students whose 

parents work shiftwork as being better, worse, or about the same as 

other students. This question also asked the teacher to explain how they 

came to that conclusion. 



The remaining three questions of the interview called for teachers 

to consider the roles of teachers and school leaders in addressing the 

issue of the impact of parental work schedules on middle-school 

students. The researcher asked the teachers to describe what they as 

classroom teachers had done to manage this issue and then what they 

felt the school leaders should do to respond to the concerns brought out 

in the interviews. 

The protocol was tested on three middle-school teachers within 

this particular district who met only one of the two criteria needed to be 

included in the study. This field testing provided valuable insights 

regarding the clarity and focus of the questions. The responses of these 

teachers assisted the researcher in clarifying the interview's instructions 

and rephrasing some of the questions. In addition, four practicing school 

administrators who had experience with middle-school students reviewed 

the instrument. These practitioners were selected from both within and 

outside of the school district. Their comments provided further 

opportunities for clarification and refinement of the interview. 

Data Analysis 

The interview transcriptions were reviewed extensively by the 

researcher for thematic similarities. The framework of Rossman and 

Rallis (1998) guided the development of categorical identification of this 



study, as suggested in their recent text: "The process of category 

generation involves identifying patterns in the data: recurring ideas, 

themes, perspectives, and descriptions that depict the social world you 

are studying" (p. 179). These recurring ideas were identified, coded, and 

categorized by the researcher, closely following the model of Rossman 

and Rallis. 

The initial portion of the interview asked teachers to rate 

themselves on a 5-point scale, with 5 indicating a very high level of 

familiarity and I representing a very low level of familiarity. As can be 

seen from Table 3, all but one participant rated him/herself as being 

quite familiar with at least one aspect of shiftwork. Because this 

participant characterized himself/herself as being very unfamiliar with 

all three aspects of shiftwork (average score = 1.0), this participant's 

responses were excluded from the ensuing analysis. 

Table 3 

Participants' Self-Rating of Level of Familiarity with Parental Shifts 

Aspect of Shiftwork Participants' Self-Rating 

Shift schedules 4 4 5 5 5 1 4 4 4 4 

Parents' shifts 4 4 3 3 - 1 3 2 4 4 

Student adjustment 3 3 4 5 3 1 - 2 5 4 



The process by which the responses were categorized was quite 

complex. To formally represent the analytic thinking of the teachers 

required several readings of each transcript. The data were coded more 

than once, initially identifying large, broad categories, then re-coded 

later, refining these broad categories into more specific thematic 

classifications. The data were coded by hand by highlighting key words 

and phrases found in the interview transcripts. Each of these key words 

and phrases was assigned to general categories, which later helped in the 

development of the more specific themes. 

In coding the transcripts and developing the themes, the 

researcher looked for similar comments made by the teachers regarding 

the impact of parental shiftwork schedules on their middle-school 

students' academic performance, development, and behavior. The 

comparison of participants' comments resulted in the division of themes 

into two broad categories—in-school issues and out-of-school issues. 

The in-school issues were those that were exhibited by the students 

during the school day which the teachers were able to observe directly. 

The out-of-school issues were not directly observed by the teachers but 

were often mentioned during the interviews as having an impact on 

students' lives. 
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Triangulation 

To gain an objective perspective of another school administrator 

familiar with this study but removed from the community, a practicing 

school administrator was asked to review 5 of the 9 interview transcripts 

used in the study. This administrator was selected because she had 

teaching experience in rural and semi-rural communities, was familiar 

with the purposes of this study, and had over 7 years experience in 

school administration. These interviews were selected by the researcher 

to provide the administrator with a balanced set of responses. Of the 5 

interviews selected, 2 were male participants and 3 were female. One 

participant had less than 10 years of teaching experience, 2 had between 

10 and 20 years experience, and 2 had over 20 years of teaching 

experience in this school district. One teacher taught only sixth grade, 1 

taught only seventh grade, and 3 taught various combinations of sixth, 

seventh, and eighth grades. In addition, 3 participants had no personal 

experience with shiftwork, while 2 participants did. 

The school administrator was asked to develop themes she saw as 

significant issues voiced by the interviews she read. The system used by 

the researcher (i.e., coding key phrases or words, highlighting similar 

quotes, etc.) was explained to the school administrator and suggested as 

a method to identify themes. The two sets of themes—those of the school 

administrator and those of the researcher—were then compared. 



Initially, the administrator presented the overall theme of a 

perceived lack of the valuing of education by the parents, with sub-

themes of lessened parental involvement, student acceptance of adult-

type responsibilities, and attendance issues. The researcher, however, 

felt the overall theme was too broad in scope and asked the 

administrator to expand on the sub-themes. The term initially used by 

the administrator—the "valuing of education"—seemed to indicate a 

negative assumption in that educators usually are unable to make such 

a harsh judgment regarding parents' personal values. The participants 

were asked to focus on their perceptions of the effects of shiftwork 

schedules, not to make statements regarding the value system of the 

parents. The sub-themes identified by the administrator, however, 

presented recognizable, tangible results of the impacts of shiftwork: the 

attendance rates, increased responsibilities, etc. as voiced by the 

students. In addition to this understanding, the conceptual term of 

"parental involvement" was agreed to signify the degree of parental help 

in the home with homework, projects, and/or test preparation. Through 

several discussions between the researcher and the administrator, 

themes surfaced as reduced parental academic involvement, increased 

student responsibility, and attendance issues (see Appendix E). These 

themes were expanded upon by the researcher through the inclusion of 

the remaining four interviews. 
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Summary 

This chapter presented the specific processes and methods which 

impacted the performance of the study. A description of the participant 

selection process, detailed depiction of the setting of the study, and a 

description of the participants in terms of their teaching field and grade 

level of instruction, gender, and years of experience in the district were 

presented. In addition, an explanation of the interview instrument 

utilized in the study was reviewed and a discussion of the data analysis 

method was offered. The focus of the study was to explore teachers' 

perceptions of the impact that parental shiftwork had on student 

performance, development, and behavior to gain their insights into the 

possible implications for school leaders. 
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CHAPTER 4 

RESULTS 

Introduction 

This chapter presents the analysis of the responses of the 

participants to the interviews conducted during this study. TTie research 

investigated what impact parental shiftwork schedules had on middle-

school students' academic performance, development, and behavior as 

perceived by their teachers. This chapter presents the teachers' replies 

to the interview questions by section ("Familiarity Questions," 

"Investigative Questions," and "Reflective Questions"), as well as the 

themes that emerged from the data. 

Initially, the results of the portion of the interview addressing 

teachers' familiarity with shiftwork are presented. This portion of the 

interview asked participants to rate their level of familiarity with three 

aspects of shiftwork: the shift schedules of the company, the particular 

shifts their students' parents worked, and their understanding of ways in 

which students adjusted to shiftworking parents. From this information 

the reader is able to ascertain the relative strength of each participant's 

responses. 

The next section of the chapter offers the participants' responses to 

the investigative questions. As described in Chapter 3, these questions 
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specifically asked teachers to comment on the impact parental shiftwork 

schedules may have on the academic performance, development, and/or 

behavior of middle-school students. The summary presented in this 

chapter provides pertinent examples of participants' responses. 

The responses of the participants to each question of the final 

portion of the interview are also provided in this chapter. The stories, 

anecdotes, and insights of these middle-school teachers are summarized, 

again, using the specific examples cited by the participants. These 

stories are then organized into themes. 

The remainder of the chapter discusses the process by which the 

researcher developed the themes of the interviews. Table 5 presents the 

results of this theme development process. Finally, the results of the 

interviews and process of theme development are summarized at the 

close of the chapter. 

Results 

Familiarity Questions 

The first part of the interview asked the participants about their 

familiarity with three aspects of shiftworking: the shift schedules of the 

company, the particular shifts their students' parents work, and their 

level of understanding of ways in which students adjust to shiftworking 

parents. Table 4 represents the results of this self-rating. (The reader is 
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reminded that one interview was excluded from the analysis due to rating 

himself/herself as very unfamiliar with all three aspects of shiftwork.) 

Table 4 

Participants' Self-Rating of Level of Familiarity with Three Aspects of 

Shiftwork and Personal History with Shiftwork 

Aspect of Shiftwork Participants' Self-Rating 

Avg. 

Shift schedules 4 4 5 5 5 4 4 4 4 4.3 

Parents' shifts 4 4 3 3 - 3 2 4 4 3.4 

Student adjustment 3 3 4 5 3 - 2 5 4 3.6 

Personal history of shiftwork? Y N Y Y N N N N Y 

Note: Response scale: 5 = Very familiar, 1 = Not familiar at all 

The participants were asked to rate themselves using a five-point 

scale, with five indicating a very high level of familiarity and one 

representing a very low level of familiarity. As can be seen from Table 4, 

the participants rated themselves as being quite familiar with at least one 

of these aspects of shiftwork. The relatively high levels of teachers' 

familiarity with the shift schedules, the shifts that their students' parents 

worked, and the ways in which students adjusted to the schedules of 
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their shiftworking parents (4.3, 3.4, and 3.6, respectively) lends 

credibility to their responses in the remainder of the interview. This 

understanding of these three aspects of shiftwork allowed the teachers to 

speak without hesitation and readily offer personal comments such as 

"I've lived with shiftwork for a long time," indicating a very high level of 

familiarity. Of course, this comment may indicate a bias in that 

teacher's opinion regarding the impact of shiftwork, depending on his or 

her experiences. Table 4 also indicated whether a participant had 

personal experience with shiftwork, either as a shiftworking employee or 

as a family member of a shiftworking employee. 

Although some of the participants simply responded by rating 

themselves on the scale of one to five, others offered personal experiences 

to qualify their ratings. For example, two participants stated, "I know 

many people who work shiftwork." Four persons related that either they 

or an immediate family member had worked shiftwork. In the case of 

one individual, all male members of her family had worked shiftwork for 

three generations. (It should be noted that although this particular 

teacher's history with the shiftwork of this company is extensive, her 

self-rating was not significantly higher than other teachers.) All of the 

participants were asked to focus their thoughts and comments on the 

middle-school students they had taught in an attempt to lessen possible 

personal biases. 



The teachers' familiarity with the shift schedules was rated highest 

(4.3), followed by the ways in which students adjusted to shiftwork (3.6). 

The shift their students' parents worked was rated as being least familiar 

(3.4|, yet this familiarity still scored slightly above the average rating of 

3.0. Two participants did not feel they could rate their level of familiarity 

with a particular aspect of shiftwork. 

Investigative Questions 

Academic performance. An important aspect to be considered 

when investigating the impacts of parental shiftwork schedules is the 

effect these schedules may have on students' academic performance. 

These questions asked teachers to relate their experiences with middle-

school students whose parents work shiftwork in terms of working hard 

in class, receiving high grades, coming to class prepared, and 

participating in classroom discussions. Of the 9 interviews, 8 teachers 

stated that students' academic performance was, in general, negatively 

impacted by their parents' shiftwork schedules, though the impact was 

reported in varying degrees of severity. Teachers made comments such 

as, "They won't do their homework when their parents are on 

graveyards," "They come to class unprepared," and "There's no one there 

to help them in that area." The teachers' comments reflected concern in 

two areas of academic performance: preparing for class (e.g., studying for 



tests) and completing homework assignments. One participant was 

adamant in her insistence of the impact of parental shiftwork schedules 

on academic performance: 

I think that's where the most impact is. It is on their daily work, 

also preparation for tests. If they don't have anyone to practice 

their spelling words with, then it's kind of hard to study, especially 

at this age. When I have students who struggle in school, who 

come with either work incomplete or not complete because they 

leave it at home, forget it there, or forget it at school. When we get 

down to what the problem is, often, it is because the parent is not 

home because they are on shiftwork. 

Another teacher stated, "I believe that's [academic performance] been 

greatly impacted. They use that [shiftwork] as an excuse. For, you 

know, not having homework done." 

Another important aspect of the impact parental shiftwork cited by 

these middle-school teachers was the fact that students were often tired 

in class. Although this could be presented as a behavioral impact, the 

teachers tended to discuss the students' tiredness in terms of their 

academic performance. Six teachers stated their limited success in 

teaching a lesson was at times because the students were tired. Either 

through direct questioning or more informal discussions with the 

students, the teachers learned that students often take advantage of 



their parents' work schedules and stay up late when their parents are at 

work. Examples of comments reflecting these concerns include, "A lot of 

times they're tired because Mom or Dad aren't home at night;" "They 

don't have a bedtime;" "I hear a lot of times, 'I don't go to bed, I got to 

watch MTV because my mom was on graveyards';" and "I think most of 

them aren't getting enough sleep at home." Another teacher stated, 

"There's kids who, when their parents are on graveyards, they don't have 

a bedtime. I can think of one kid in particular. Just thinking of him, 

he's tired everyday." Obviously, this lack of sleep would impact the 

students in terms of the ability to attend to the lesson and perform well 

in the classroom. 

Student attendance was an aspect of academic performance that 5 

teachers felt was impacted by parental shiftwork schedules. Three of 

these 5 teachers stated that students were sometimes absent during his 

or her parents' days off because the family would often leave town. It is 

best described in the words of a particularly concerned teacher: 

In the last few years we know that our absentee rate is really going 

up. And I believe the largest factor in this is that when these 

parents get all these days off, they leave this area, and they take 

the children out of school. I've had many of my students miss an 

entire week. And all it is, is the dad gets the days off and they are 

going shopping and they are going on a little vacation. And that is 



directly impacting us. Typically the parents will say they want all 

the work ahead of time. I had this happen the week before 

Christmas vacation. It was the dad's seven [days off], and tack 

that onto her [the student's] two week's vacation at Christmas, and 

they wanted all of her work beforehand, and I spent a great deal of 

time getting it ready, but of course, I was not able to teach her. 

She missed out on the instruction. 

Another teacher cited similar concerns: 

I've seen it. For example, when I have a spelling test. Ill have kids 

who sit in my classroom who come unprepared because they had 

no one at home that night to study with. Ill get it at least twice a 

week. Theyll say, "Well, my Mom and my Dad had to work 

shiftwork and I had to study by myself." There's no adult there to 

guide them through it. 

Yet another teacher stated, They don't have the work they were 

supposed to bring back the following day. Also, they don't make up the 

work [they missed] while they were gone." 

Another aspect of the impact of parental shiftwork on academic 

performance mentioned by four teachers was the lack of accessibility to 

the parents because of their work schedules. "It's really, really hard to 

get them [parents] to school to talk about their kids" seemed to indicate 
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frustration by one teacher in trying to establish contact with parents. 

They are either working or sleeping" is another example of the opinion of 

teachers when discussing the difficulty caused by parental shiftwork 

schedules. 

Adolescent development. Teachers were also asked to comment on 

the impact they felt parental shiftwork had on students' development. 

Although 8 of the 9 interviews reviewed portrayed students as taking on 

typically adult-type responsibilities, the impact described was not wholly 

of a negative nature. In fact, three teachers described ways in which 

they felt the impact of parental shiftwork actually helped students to 

appreciate the responsibilities of adulthood. "If they have to do more for 

themselves because their parents aren't there, they become more self-

sufficient" was a common idea cited by these three teachers. 

However, 8 of the 9 teachers, including the 3 teachers mentioned 

above, also discussed the possibility that these responsibilities may also 

seem overwhelming to the students. "They're always stepping in the role 

of parent" was an opinion voiced by one concerned teacher who felt the 

students did not have time to "develop appropriate social relationships." 

"They don't get a chance to be just a kid," and "It's so sad to see some of 

them who have to act like a parent already for their younger siblings" are 

other examples of this opinion. These comments reflected the concern 

that children whose parents work shiftwork seemed to take on more 



responsibilities than their peers. Four teachers specifically stated that 

this situation seemed to cause hardship on the students because they 

must fulfill their duties in the home rather than participate in other, 

more age-appropriate activities. "They have so many responsibilities 

when they get home," and "Yea, they have so much to do at home, you 

know, fix meals and take care of their younger brothers and sisters' were 

perceptions of these teachers. As one teacher said, "Shouldering a lot of 

that responsibility, it doesn't leave very much time to do anything else." 

This perceived increase in adult-type responsibilities also was 

reflected in teachers' comments regarding participation in extra

curricular activities. Four teachers felt that students could not 

participate in school organizations because of the responsibilities that 

they had in the home. In addition, 3 of these 4 teachers mentioned that 

students with shiftworking parents could not obtain transportation to 

and from practices, rehearsals, and games as easily as their peers. 

Examples of teachers' comments regarding this occurrence were, "They 

have no ride . . . no way to get to practice if it was an athletic-type 

activity they were doing," and "Sometimes theyll say, you know, 'My 

Mom's working or my Dad's working', and they can't get to practices." 

Behavior. Finally, questions were posed to the teachers regarding 

their perceptions of the impact of parental shiftworking on student 

behavior. One aspect of behavior that teachers discussed was the ability 



of the student to interact in a group setting. Seven of the 9 participants 

felt there was little or no impact. The remaining 2 participants felt that 

shiftworking had a positive impact on the students because they were 

somewhat "forced" to learn to get along with others. These two teachers 

stated that students had mentioned to them that they had numerous 

babysitters during their childhood. These teachers felt that this had an 

influence on students' ability to adjust to group activities somewhat 

better than their peers. As one teacher stated, "It [shiftwork) has helped 

. . . often times they're around other people they haven't been around 

before. They leam to get along." 

Other questions asked teachers to discuss the impact of parental 

shiftwork on student behavior in terms of students' motivation, 

responsibility, and integrity. The teachers' responses to these questions 

were the most varied of any of the questions of the interview. Descriptors 

accompanying these questions included terms such as self-discipline, 

responsibility, integrity, and motivation. Three teachers felt that students 

whose parents worked shiftwork were more responsible than their peers. 

These teachers' comments included, "They have to do more for 

themselves," They are more independent," and "They don't seem to 

depend too much on someone having to tell them what to do, and 

perhaps they just have to learn how to get along at home." 



Another 3 of the 9 teachers felt that due to a lack of supervision at 

home, students made poor decisions and were irresponsible or lacking in 

motivation. These teachers expressed concern about the students taking 

advantage of a lack of parental supervision to escape responsibility, as 

evidenced by the following comments: "They'll say, Well, I couldn't bring 

it [homework] in because my dad was working, or my mom was working, 

or they were asleep and 1 couldn't wake them up'.", "Well, depending on 

whether their dad's on graveyards or p.m.'s, their value systems are, 

well, 'subject to change,and "I think the kids have learned to use 

shiftwork to their advantage." Still another three participants related 

that although they perceived a lack of supervision at home, this did not 

necessarily impact the students' motivation or integrity in the classroom. 

A comment made by one teacher presented an alternative concern 

regarding the social behavior of her students. This teacher felt that the 

students whose parents worked shiftwork viewed their peer group in a 

very different manner than their peers with non-shiftworking parents. 

She believed the peers of the student with shiftworking parents were 

much more important than they would be to other students. "Kids [with 

shiftworking parents] tend to be with the other kids longer, in the 

evening hours, where they would normally be with their parents or doing 

homework." It was not clear how this observation was made (whether 

through direct observation of the students or by students' comments). 



but this concern seemed to contradict the teachers who stated that 

students had to assume adult-type responsibilities in the home. 

In summary, the teachers' responses suggested that they did 

perceive impacts on students' academic performance, development, and 

behavior by their parents' shiftworking schedule. These impacts were 

felt most strongly by the teachers in terms of academic performance such 

as studying for tests, being prepared for class, and being rested enough 

to attend to instruction appropriately. Five teachers voiced concerns 

regarding student attendance. Additionally, 8 teachers felt students with 

shiftworking parents were required to accept responsibilities that were 

perhaps beyond their abilities, although 2 teachers considered this as 

having a possibly positive effect on the students in terms of getting along 

with others. In terms of students' motivation and responsibility, three 

teachers felt there was no impact of parental shiftwork schedules, three 

teachers felt the impact was negative, and three teachers felt the impact 

was positive. 

Reflective Questions 

Having stated their experiences with students whose parents 

worked shiftwork, teachers next responded to questions regarding what 

these experiences might mean and what implications there may be for 

school leaders. In previous sections, teachers were asked to respond to 



specific aspects of the impact of parental shiftwork on middle-school 

students as defined by the interview instrament. The teachers were now 

asked to consider these experiences in a broader context. They were 

asked to reflect and discuss incidents of which they had personal 

knowledge they felt parental shiftwork schedules impacted. 

Teachers were first asked to describe situations in which they felt 

parental shiftwork had an effect on a student's academic performance. 

All but one of the teachers felt that students' academic performance had 

indeed been impacted by parental work schedules, and these responses 

were discussed in the strongest of terms. One teacher described a 

situation in which there was an apparent and immediate impact: 

This little girl desperately needed help at home. There is no way 

she could get all the help she needed at school because she was a 

low achiever. When her mother was home at night, because she 

was on days, the little girl's work was always done, she would earn 

A's and B's on her spelling tests. She had a hard time with her 

work anyway, but when the mother was home, I knew the mother 

supported her a lot, helped her study, made sure she got work 

finished. When the mom was on graveyards, the girl would make 

D's and F's on spelling tests, there would be several incomplete 

assignments, or they were not done at all. She would say, "I just 

didn't know what to do." 



Many teachers' comments likewise focused on students' academic 

performance in terms of missing assignments, incomplete assignments, 

and not having anyone to help them study, ""rhe homework doesn't get 

home," and '"The parents are never around to help them out" are 

examples of these concerns. 

Next, the teachers were asked to reflect on their experiences with 

parental shiftwork schedules in terms of adolescent development. Eight 

teachers offered insights into students' development in terms of their 

parents' work schedules. Several comments were made regarding the 

lack of parental supervision in the home. "These kids have so much 

freedom that they end up getting in trouble," "They don't have a 

bedtime," and "The child is often on the streets" are examples of teachers' 

remarks in terms of parental supervision. The concerns involved the 

perceived lack of parental supervision in the home and that this created 

opportunities for students to explore behaviors and situations for which 

they may not be prepared. 

Three teachers stated that they were concerned that children "grow 

up so quickly here." Because the middle-school students attend classes 

next to high school students (in the same building), these three teachers 

felt that younger children are often exposed to behaviors usually seen in 

older students. Coupled with the opinion that parental supervision is 

often lacking, the teachers were concerned about the dangers children 



may face. One teacher was explicit regarding this concern by 

commenting, "They're not getting a normal social development." Another 

teacher stated, "When the parent is not home, the child is often on the 

streets. I have frequently seen young girls getting with older kids, 

apparently because no one knows that they're not home." Yet another 

teacher stated, "With the 12-hour shifts, you know, they [the parents] 

don't get much time to be home with the kids, so they're just out, just 

roaming." 

Teachers were asked to discuss the impact of parental shiftwork 

schedules on student behavior. All but one of the teachers had a more 

difficult time recalling incidents in which a parent's shiftwork schedule 

impacted behavior than they did student academic performance or 

development. Although most teachers felt there were definite impacts in 

the other two characteristics of adolescence, the children's behavior was 

not directly linked to their parents' work schedule. In the words of one 

teacher, "I don't see a big impact on classroom behavior—once they're 

here, they're mine!" 

Teachers were also asked whether they felt students whose parents 

worked shiftwork generally performed better, worse, or about the same 

as other students academically. Of the 9 participants, 7 stated they felt 

students with shiftworking parents performed worse than their peers. 

One teacher felt the two groups of students performed about the same. 



The other teacher was not sure and chose not to respond to the question. 

None of the nine teachers felt that students whose parents work 

shiftwork performed better than their peers with non-shiftworking 

parents. Interestingly, two teachers who brought to light some of the 

more positive aspects of parental shiftwork schedules such as helping 

students be aware of marriage/family life issues also related that they 

felt the children with shiftworking parents performed worse than their 

peers. For example, one of these teachers stated, "You know, it 

[shiftwork] helps them prepare for marriage and family life because they 

know what their parents have to do, because now they (the students] are 

doing it." Yet this teacher also rated the students with shiftworking 

parents as performing worse than their peers. During the responses to 

this particular question, several teachers mentioned that students' 

academic performance was not consistent. "They don't come in the same 

way every day" is an example of this expressed opinion. Five teachers 

discussed the fact that during the parents' days off, parents like to leave 

town, taking their children out of school. The attendance issues 

mentioned previously in this chapter surfaced once again. Once 

reflecting upon whether the students' performance was better or worse, 

several teachers related that they felt their performance suffered because 

of an inconsistent attendance record. 



Having discussed their own experiences, the teachers were 

requested to consider what could be done about the issues they had 

commented upon during the interview. The teachers were asked what 

they had done to tackle this issue and also what school leaders could do 

on a building level. Regarding what they had done in their own 

classrooms to cope with the challenges associated with parental 

shiftwork schedules, five teachers stated they made allowances to 

students, especially to those students they knew were struggling with 

home responsibilities. For example, these teachers accepted late work, 

allowed students to work on their assignments in class, and tried to be 

flexible in their assignment of homework. One teacher stated that she 

looked for others who could help the student with homework if she knew 

the parent would not be available to assist the student. She stated, 

"There was a neighbor who had a child just one year older than my 

student, and an arrangement was worked out where the student would 

go over and get help when the mother was on graveyards." Another 

teacher mentioned that she took the time to talk to the struggling 

students and tried to help them develop ways to get their schoolwork 

completed. Five teachers mentioned at this point in the interview the 

difficulty of getting in touch with parents to discuss the students' grades 

or homework assignments. 
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The teachers' responses were quite varied regarding what school 

leaders could do to address parental shiftwork schedules. Four of the 

teachers viewed the principal's chief role as that of offering alternative 

schedules and helping to facilitate accessibility to parents. Other 

suggestions included arranging alternate days and times for parent-

teacher conferences and increasing the number of contacts between the 

home and the school. In addition, keeping records current and creative 

scheduling were some of the suggestions for the school leaders voiced by 

these teachers. 

Three teachers felt the issue should be addressed more formally 

and systemicaUy; their suggestions were to develop programs specifically 

aimed at assisting the students. Three teachers stated that they knew of 

efforts by school leaders to be flexible, as stated by one teacher who said, 

"I know that they work with parents and try to accommodate their 

schedules whenever they can." Another teacher said, "WeVe talked about 

after school programs. Right now we don't have anything set up in a 

formal program, but I think it would be a good idea." Still another 

teacher cited an existing program she thought was effective: "The peer-

tutoring program, I think, is great. That allows them to get things done 

whether or not their parents work shiftwork." Expansion of the existing 

peer-tutoring program, establishment of support/discussion groups for 

the students, and developing a Saturday school program were 
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suggestions for programs that these teachers felt should be implemented 

by school leaders. Finally, 2 of the 9 teachers felt it was not the duty of 

the school to address this issue. One teacher stated, "It's really not the 

school's responsibility to go to that realm." 

In summaiy, the results of the interviews yielded many opinions 

and perceptions of the teachers who worked with middle-school students 

whose parents worked shiftwork. When these teachers reflected on their 

experiences with these students and what could be done to assist them, 

each of them responded thoughtfully. Stories and anecdotal incidents 

were used to support their opinions and have been cited throughout this 

chapter. 

Theme Development 

In attempting to make connections among the experiences of 

people who have shared the same teaching situation, it was clear from 

their comments that many teachers shared the same concerns regarding 

students whose parents worked shiftwork. In fact, the themes were quite 

readily apparent. The themes are listed below in each of the two 

categories (in-school issues and out-of-school issues). It should be noted 

that all responses of the nine teachers were considered in development of 

the themes without regard to which particular question the teacher was 

answering. The themes are listed in order of strength, that is, the 



frequency with which each theme was expressed by the teachers. It 

should be noted that the third and fourth in-school themes share the 

third place ranking because each was identified as a theme by different 

sets of five teachers (see Table 5). 

In-School Issues 

1. Reduced or inconsistent parental help at home (assistance 

with homework, studying for tests, etc.) impacts students' academic 

performance. 

2. Students are often tired in the classroom. 

3. School attendance is impacted as a result of parents leaving the 

community during extended days off from work. 

3. Participation in extra-curricular activities is hindered due to 

increased home responsibilities and lack of available transportation. 

Out-of-School Issues 

1. Students assume adult-type responsibilities at home such as 

caring for younger siblings, fixing meals, and maintaining the home. 

2. There is reduced parental supervision of the students at home. 

3. There is a lack of accessibility to the parent due to shiftwork 

schedules. 
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Table 5 

Categorization of Themes by Mterview 

Interviews 

2 3 4 5 6 7 8 

In-scbool issues 

Reduced/inconsistent help at 

home with school work X X X X X X X X 

Students are tired X X X X X X 

Attendance issues X X X X X 

Hindered extra-curricular 

Activities XXX X X 

Out-of-school issues 

Increased student 

responsibilities XXXXXXXX 

Reduced supervision X X X X X X X 

Accessibility X X X X X 

It may be of assistance to identify how often the teachers' 

comments a theme that emerged from the interview transcripts. As seen 



92 

from Table 5, there was considerable agreement among the participants 

as to the effects of parental shiftwork on mid die-school students. For 

example, the first theme ("Reduced/inconsistent help at home with 

school work") was an impact of shiftwork recognized by 8 of the 9 

teachers. Although varying levels of emphasis were placed on the themes 

by the different teachers, the similarity of the teachers' opinions was 

apparent. 

Analysis of Themes 

In-School Issues 

The first theme, that students receive little academic help at home, 

was identified by all but one participant. These comments were quite 

similar throughout the interviews. "No help at home," "No one around to 

help them study," and The parents are never around to help them out" 

are examples of the similarities of the comments. One could argue that 

this issue should be considered an out-of-school issue since it was not 

directly observed in the classroom by these middle-school teachers. 

However, when the interviewer asked the teachers to describe their 

experiences with parental shiftwork schedules in terms of students' 

academic performance, the teachers readily related that their concerns 

surrounded the inability or inconsistency with which the parents helped 

their children with class assignments, studying for tests, etc. Because 



this academic issue was directly observed by the teachers as a result of 

what occurred or did not occur outside the classroom in terms of 

preparation for class, it was considered an in-school issue. 

The second theme, regarding students being tired, was equally 

apparent. Terms ranged from exhausted, to tired and sleepy, but the 

message was essentially identical: 7 of the 9 participants discussed 

student tiredness in the classroom as having an impact on student 

academic performance. Six teachers observed that because some 

students were tired in the classroom they did not perform well 

academically. 

The third of the in-school issues—school attendance—was 

discussed by 5 of the 9 teachers. The issue of school attendance was 

discussed by the teachers as occurring under two circumstances. The 

first situation occurred when students missed school because during 

their parents' days off, the entire family left town for vacation, shopping, 

or appointments. Three teachers observed this as a concern. It may be 

best described by one teacher, who stated, "You know, their days off 

comes, fsicj and they're [the family] taking off to play." 

The second situation occurred when parents were unaware that 

their children were absent because, although the school contacted the 

parent if the child was not in school, the child was aware of the parent's 

work schedule well in advance and attempted to "cut class" on the most 



opportune days. This opinion was voiced by two teachers in terms of 

"taking advantage oF and "knowing by heart" their parents work 

schedules so as to lessen the probability of being discovered. 

"Hindered extra-curricular activities," the last of the in-school 

themes, was identified as a theme as a result of teachers' statements 

regarding student participation in school and community organizations. 

Of the 5 teachers mentioning this concern during the interview, 4 were 

directly involved in extra-curricular activities such as sports or student 

government. The remaining teacher reported knowing about students' 

participation in extra-curricular activities through her daughter's 

participation. Teachers made comments such as, "I don't see them 

[students with shiftworking parents] getting very involved" and "A lot of 

extra-curricular activities they cannot attend" are specific examples of 

this concern. The teachers stated that the students often could not 

participate in extra-curricular activities either because of the additional 

responsibilities they were required to fulfill in the home due to the 

parents' shiftwork schedules or because they did not have access to 

transportation to attend the activity. One teacher stated rather sadly, "If 

the parents are working shiftwork, sometimes they can't take them to 

and from their extra-curricular activities." 
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Out-of-School Issues 

The teachers' responses to the interviews also revealed common 

concerns regarding out-of-school issues. All but one teacher, for 

example, mentioned that students with shiftworking parents tended to 

have more responsibilities than their peers with non-shiftworking 

parents. Students described these responsibilities to their teachers as 

taking care of younger siblings, preparing meals, and completing 

household chores after their day at school. Although it could be 

surmised that these responsibilities may have caused some of the in-

school issues mentioned above such as being tired or being unable to 

participate in extra-curricular activities, it was considered an out-of-

school issue because it involved situations not directly observed by the 

teachers. 

Interestingly, eight teachers also perceived lack of parental 

supervision in the home as a negative result of parental shiftworking 

schedules. Given the fact that teachers felt students were assuming 

more adult-type responsibilities, one may suppose that these 

responsibilities were taking up a great deal of the students' time. Yet 

several teachers related that their students told them they did not have a 

bedtime, were up late watching TV, or were hanging out with friends. 

The final out-of-school issue mentioned by the teachers was the 

lack of accessibility to the parents. Five teachers voiced frustration 



regarding their inability to contact parents to discuss their children's 

progress. One teacher described her attempts to contacts parents as 

follows: Tou call, they are never there, they're always at work ... so you 

call and leave messages at work. Then, it's, 'Oh, I was too tired'." 

Another teacher stated his opinion, "There's just not much time at home 

to catch parents when you work 12-hour shifts." Other teachers 

discussed the importance of having accurate contact information for the 

parents because it was so difficult to get in touch with them. 

Summary 

This study consisted of the interviewing of middle-school teachers 

in a company-owned town to gain their insights into the impact of 

parental shiftwork schedules on middle-school students. The research 

investigated what impact parental shiftwork schedules have on middle-

school students' academic performance, development, and behavior as 

perceived by the teachers who taught them. Additionally, the teachers 

were asked what implications these issues may have for school leaders. 

This chapter presented the responses of the teachers to the 

interview questions and the thematic categorization of the nine 

interviews reviewed in the study. The themes developed from these 

interviews were placed into two broad categories: in-school issues and 

out-of-school issues. The in-schooI issues that teachers felt resulted 



from parental shiftwork schedules included reduced or inconsistent 

parental help at home with school work, students being tired in the 

classroom, concerns regarding attendance, and hindered participation in 

extra-curricular activities. The out-of-school issues included increased 

student responsibilities, reduced parental supervision in the home, and 

lack of accessibility to the parents. 

Most of the teachers had suggestions for how school leaders could 

address the issues discussed during the interview. Four teachers felt 

school leaders could address these concerns by offering alternative 

meeting schedules, ensuring parental contact numbers are correct, and 

being flexible with parents to accommodate their work schedules to the 

extent possible. Three teachers felt the issues should be addressed by 

expanding the existing peer-tutor program, ofTering a Saturday school 

program, or establishing a support/discussion group for students with 

shiftworking parents. Two teachers felt that this was not a school issue 

and was outside the realm of the district's responsibility. Further 

discussion and implications of the results of these interviews are 

presented in the following chapter. 
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CHAPTER 5 

DISCUSSION AND CONCLUSIONS 

Introduction 

This final chapter discusses and analyzes the results of the 

interviews and the themes identified in the previous chapter. 

Implications of these findings are discussed, and the researcher's 

reflections are offered, followed by recommendations for further study. 

This study researched the impact of parental shiftwork schedules 

on the performance, behavior, and development of middle-school 

students as seen through the eyes of their teachers. Located in a 

company-owned town in southeastern Arizona, the study focused on the 

experiences of middle-school teachers by asking them to consider and 

reflect on their observations of middle-school students in terms of the 

shiftwork schedule their parents worked. The teachers were also asked 

to respond to questions regarding what they had done in their own 

classrooms and what school leaders could do to lessen these impacts. 

By analyzing their responses, conclusions may be drawn as to the extent 

of these impacts, their variability and scope, and their implications for 

school leaders. 
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Summary of Findings 

The interview questions asked teachers to relate their perceptions 

of the impact of parental shiftwork schedules on the academic 

performance, development, and behavior of middle-school students and 

what school leaders could do to lessen these impacts. The themes as 

identified by the researcher were categorized into two categories: those 

addressing in-school issues and those addressing out-of-school issues. 

The impacts of parent shiftwork schedules were felt most strongly 

by 8 of the 9 teachers in terms of academic performance. This in-school 

issue included typical school experiences such as studying for tests and 

completing homework assignments. Another aspect of academic 

performance mentioned by a majority of the teachers as being impacted 

by parental shiftwork was that students seemed to be tired in class, 

which in turn affected their ability to perform academically. 

Several teachers further observed that students' school attendance 

was impacted by their parents' work schedules. During extended days 

off, the teachers commented that families would leave the area, removing 

their children from school. This in-school issue also was considered to 

affect the students' academic performance because of missed instruction. 

Another area of concern for several teachers was that students 

with shiftworking parents seemed less likely to participate in extra

curricular activities than their peers whose parents did not work 
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shiftwork. This hindrance was identified by the teachers as resulting 

from either the increase in home responsibilities for children of 

shiftworkers or the lack of available transportation to and from the 

activity. 

Three themes were identified as out-of-school issues. The most 

strongly cited opinion was that students whose parents worked shiftwork 

were often expected to fulfill the role of parent in the sense that they 

prepared meals, cared for younger siblings, and maintained the home. 

Almost as strongly mentioned by the teachers was a perceived lack of 

parental supervision in the home. Finally, four teachers stated that it 

was quite difficult for them to contact parents due to their work 

schedules. 

Discussion of Findings 

Academic Performance 

The first research question addressed the impact of parental 

shiftwork schedules on students' academic performance. Eight of the 9 

teachers involved in the study felt that students with shiftworking 

parents received little or inadequate help at home with their schoolwork 

and felt this inadequacy impacted the students academically. In 

addition, 7 of the 9 teachers felt that students whose parents worked 

shiftwork generally performed worse than their peers. 
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These academic impacts bring to light the issue of parental 

involvement in a child's education. Parent involvement is a much 

investigated area of research. Unfortunately, there are many conflicting 

findings {McNeal, 2001). Some researchers reported positive effects of 

parental involvement on academic achievement (Shumow 85 Miller, 

2001). Others reported negative effects (Milne, Myers, Rosenthal & 

Ginsberg, 1986). 

The middle-school teachers in the present study may have had 

well-founded concerns regarding the perceived lack of parental 

involvement in their students' academic success, but it may be difficult 

to ascertain the specific reason for this perceived deficit. According to 

Epstein's (1991) findings, parents may not assist their children with their 

homework because they feel apprehension about the subject matter, not 

only because of the time constraints caused by shiftwork schedules. Yet, 

as Lambom, Brown, Mounts, and Steinberg (1992) stated, "Parents who 

actively participate in school activities and who support learning as an 

end in itself instill in adolescents an intrinsic interest in education and a 

willingness to persist at academic endeavors" (p. 158). It would therefore 

seem that the reason for the perceived lack of parental assistance with 

schoolwork cannot be solely attributed to parental shiftwork schedules, 

but may be because of the apprehension regarding the subject matter or 

because parents may not support learning in the home. This supports 



the research of Smrekar and Cohen-Vogel (2001) who found that low 

instances of parental involvement did not necessarily reflect a parental 

lack of interest in their child's education. 

Other issues arise from the perceptions of these teachers regarding 

the lack of parental involvement in their children's schoolwork. For 

example, how does one define an acceptable standard of "parental 

involvement"? The teachers often stated that students suffered 

academically because parents were not available to help them study for 

tests or review assigned homework. Yet, parents may feel their role in 

"parental involvement" is to provide necessary school supplies and a 

quiet place to study, to insist that students are respectful to the teacher, 

and to ensure their children arrive at school on time. Indeed, one could 

develop several different definitions to portray the concept of "parent 

involvement." As asserted by Ramirez (2001) and McNeal (2001), the 

theoretical conceptualizations held by both parents and teachers in 

terms of what constitutes acceptable levels of parental involvement are 

widely disparate. In fact, as Epstein (1991) and Shumow and Miller 

(2001) point out, parental involvement with students' academics can 

actually have a negative impact on their academic grades, depending on 

the subject area. For example, if parents are not knowledgeable about 

the subject matter, such as Algebra or the construction of an essay, they 

may not be of significant help to their children. These disparate views of 
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the parents' role in the academic success of middle-school students may 

be an underlying reason for these teachers' concerns, rather than 

parental shiftwork schedules. 

The issues of students being tired in the classroom and of 

inconsistent attendance due to parents removing students from school 

during non-work days were most often presented by the teachers during 

a discussion of academic issues; they were therefore considered as in-

school issues affecting students' academic performance. Obviously, if 

students were absent or too tired to stay awake or pay attention in class, 

the effectiveness of even the most interesting, well-prepared lesson will 

suffer. Developmentally, adequate rest is vital for adolescents to perform 

to their potential. 

Finally, one of the out-of-school issues that may have had an 

impact on students' academic performance was the issue of parental 

accessibility. If a teacher is unable to contact a parent to discuss his or 

her children's missing assignments, poor grades, or other problem, this 

decreases the chances of success in rectifying the situation. These 

teachers expressed some degree of frustration in not being able to 

contact parents when necessary, often for academic reasons such as 

failing grades or missing assignments. 
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Adolescent Development 

The second research question inquired about the effect of parental 

shiftwork schedules on adolescent development. Havighurst's (1952) 

research on adolescent development suggested that adolescence is a 

transitory age of exploration and self-identification. Havighurst went on 

to state that experiences with peers are an important avenue for forming 

values and self-identity. For example, he described the playing of games 

as a way to "learn fair play, tolerance, and respect for rules" (p. 70). 

According to Havighurst, then, participation in extra-curricular activities 

such as team sports and student government are an important part of 

adolescent development. Because these teachers identified "hindered 

extra-curricular activities" as a result of parental shiftwork schedules, 

consideration of this impact should be made. 

Either because students do not have transportation to and from 

the activity or because they must fulfill other responsibilities, these 

middle-school teachers felt that their students whose parents worked 

shiftwork could not participate in extra-curricular activities as often as 

their peers. This supports the research of Walker (1978) and White and 

Keith (1990) who described how shiftwork might prevent the fulfillment 

of parental role functions because the shiftworker may be unable to 

support his or her children's activities that take place while they are 

working or resting. Likewise, Hertz and Charlton (1989) found that 
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shiftworkers were often excluded from many aspects of family life 

because of the shiftwork schedule. If a shiftworking parent is unable to 

support his or her child's activities, thus impacting the child's ability to 

participate, there may be, in turn, some effects on the child's adolescent 

development as described by Havighurst (1952). 

Another theme identified in this study that may impact adolescent 

development is the perceived increase in student responsibilities in the 

home. A majority of teachers mentioned that students whose parents 

worked shiftwork often commented that they were expected to fulfill more 

responsibilities than their peers whose parents did not work shiftwork. 

Again, Havighurst's (1952) research is relevant here, specifically, his 

seventh developmental task of adolescence; preparing for marriage and 

family life. As stated previously, certain teachers felt that the increased 

responsibilities of these students could be of benefit to them by allowing 

them to gain experience in caring for young children, preparing meals, 

and maintaining a home. However, these teachers as well as others in 

the study mentioned that the impact of these adult-type expectations 

could also be negative. Research by Hattery (2001), Presser (1995), and 

Preston, Rose, Norcliff and Holmes (2000) indicate a strong factor in 

decisions to work shiftwork is the cost savings associated with childcare. 

However, the perceptions of these teachers seem to indicate that middle-
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school students are sometimes providing that child care themselves, 

which allows the parents to take on the rigors of a shiftwork schedule. 

The out-of school theme of reduced parental supervision in the 

home is a multi-layered and complex issue. One may question how 

these middle-school teachers could identify this as a problem. Again, the 

reader is reminded that because this school was located in a small rural 

community, these same teachers were likely to see their students at the 

Mercantile, the theater, or walking around the neighborhood. This 

presents a unique opportunity for the educator to become aware of 

students' out-of-school issues. Making this connection with students 

and learning of their individual interests has been shown to be of some 

benefit to the student. Herzog and Pittman (1999) discussed the 

strengths of rural communities and schools as being close-knit, familiar, 

and relatively safe. Additionally, Chazan (1992) stated, "Teachers need to 

recognize the value of knowing about children's out-of-school interests 

and learning" (p. 171). 

However, as previously mentioned, the close proximity of the 

teachers in the study to their students outside the school walls may also 

limit their ability to objectively evaluate their students' performance in 

the classroom. For example, if a seventh grade English teacher also 

taught Sunday school to students in his classroom, he may bring to the 

classroom certain positive or negative behavioral expectations of that 
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student. While it may be important to know of the students' out-of-

school interests, too much familiarity may have a negative effect on the 

teacher/student relationship. 

Behavior 

The third research question addressed the impact of parental 

shiftwork schedules on middle-school students in terms of their 

classroom behavior. The teachers interviewed in this study were divided 

in their opinions regarding this issue. Three teachers felt middle-school 

students' behavior was not impacted at all by parental shiftwork 

schedules, 3 teachers felt the impact was positive in terms of student 

motivation, and 3 teachers felt the impact was negative. Therefore, a 

definitive opinion of the impact of parental shiftwork schedules on 

middle-school students' behavior was not identified. 

Influence of Company Control 

The result of this qualitative study supports the research of several 

scholars regarding the company influence on schools and school districts 

in company-owned towns. The actions and concerns of the company had 

a direct impact on school policies {Allen, 1966; Graham, 1978; Olein & 

Olien, 1982; Petersen, 1987). 
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School leaders working in school districts in company-owned 

towns must recognize the strong linkages between the economic 

demands of the company and the philosophical attitudes of the 

company's leaders as strong external forces having a direct impact on the 

school organizations. 

Implications for School Leaders 

These middle-school teachers voiced sincere concerns regarding 

the impact of parental shiftwork schedules on the students they teach. 

Equipped with these concerns, it is now the role of the school leader to 

consider this information as it pertains to the school organization. 

As Bennis (1994) states, an initial step for the leader is to develop 

a personal vision with regard to the issue. How does the leader 

personally perceive the impact of parental shiftwork schedules on 

students' academic performance, development, and behavior? To reflect 

on one's own attitude and develop an opinion based on experience and 

perception is the first step in addressing an issue such as this. 

Leithwood and Steinbach (1995) also stressed the importance of 

developing clear personal and professional values and attitudes to use as 

a lens through which issues can be viewed. One basic question a leader 

might consider is whether the issue is something that should be 
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addressed by the school, by the company, by the parents, or by a 

coalition of all three groups. 

Once a leader has a clear understanding of his or her personal 

values and opinions, exploring the work outside the school 

organization—the external environment, as discussed by Schein (1992)— 

is an important next step. Do the perceptions of other stakeholders 

support or refute the perceptions of the teachers in this study? What 

other factors should be considered? A thorough discussion with other 

stakeholders may yield interesting insights into the issue. 

If it can be assumed that a primary goal of schooling is the mastery 

of the subject matter taught, consideration of the academic impact of 

parental work schedules should be an initial focus of inquiry. For 

example, a school leader may explore the perceptions of the parents who 

work shiftwork in terms of their ability and/or willingness to help their 

children with their homework. What are the perceptions of the students 

themselves? Do the perceptions of parents or students support the 

teachers' concerns as presented here? 

Armed with this knowledge, the school leader can consider the 

impact of this issue on the school's culture. Through thoughtful and 

careful scrutiny of the attitudes, perceptions, and assumptions of both 

the school organization and the external environment, the school leader 

can come to a realization of the possible effects of parental shiftwork 
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schedules on students. Questions may be asked such as what are the 

basic underl3Hing assumptions of the teachers regarding parental 

involvement in homework? What artifacts (Schein, 1992) such as 

schedules, stories, and ceremonies of the school organization support or 

discourage parent-school partnerships? How have attitudes changed 

toward parental involvement over time? To what extent are teachers 

aware of the struggles of families with shiftwork schedules? 

The next step for the school leader is to decide on a course of 

action based on the understandings gained from these inquiries. Avolio 

and Bass (1987) would suggest that a transactional leader would 

approach the issue by exchanging with the subordinates (i.e. provide 

additional pay to stay after school two days a week to work with students 

and parents). The transformational leader, however, would begin by 

communicating the observations and perceptions learned and then solicit 

the input of the formal and informal leaders in the organization. 

Brainstorming sessions guided by the leader support both Leithwood 

(1992) and Avolio and Bass's assertions regarding the importance of 

empowering and stimulating teachers by creating a collaborative 

approach to problem solving. Deal and Kennedy (1982) would likewise 

suggest that this process of exploration and brainstorming is in and of 

itself a training process for the members of the organization. 
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The concept of symbolic managers proposed by Deal and Kennedy 

(1992) parallels the concept of transformational leadership. A symbolic 

manager, faced with the issue of parental shiftwork schedules, would 

spend a great deal of time considering the impact on the culture of the 

organization. For example, a symbolic manager may ask how parental 

shiftwork schedules have impacted the school's attitudes toward 

attendance, homework assignments, or teacher expectations. The time 

spent in reflecting on these issues would prove to be well spent as the 

leader attempts to develop the most effective strategies. 

Both the in-school and out-of-school issues presented here have 

several implications for school leaders. The teachers involved in the 

study were able to identify and discuss their concerns regarding their 

students whose parents worked shiftwork hours. School leaders should 

carefully consider these concerns in developing strategies and programs 

to help students succeed in school. The results of this study provide an 

insight into teachers' concerns; it is now the school leaders' 

responsibility to consider what further information should be obtained 

and how these issues can be addressed. 

Certainly, a review of the homework policies of the school and of 

individual teachers would be another initial area of scrutiny. Issues to 

be explored include how well teachers communicate their expectations of 

academic involvement {i.e., helping with homework) to their students' 
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parents and whether their expectations are realistic given the reality of 

the shiftwork schedules. In addition, are there programs or services 

available to assist students who have no help at home, and are these 

programs effective? Are there resources in the community with which 

the school can partner to provide academic assistance? What are the 

individual teachers' philosophies regarding homework, and are these 

philosophies realistic given the results of this study? The school leader 

can gain this valuable information through formal and informal surveys, 

interviews, and personal observations. 

The in-school issue of students being tired in the classroom and 

the out-of-school issue of increased student responsibility may be 

discussed in terms of their implications for school leaders. An initial 

question is whether these are issues that can and should be addressed 

by the school system itself. In essence, is the role of the school to 

enforce a curfew or ensure that students get enough rest? Or should the 

school leader address this issue by creating awareness that this is, in 

fact, an issue for the students in many areas of their education? Should 

the school leader develop parenting workshops, focusing on the need for 

adequate rest and supervision of middle-school students? A clear 

definition of the school's role in this issue must be developed and 

accepted in order to lessen these negative impacts of parental shiftwork 

schedules. 
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Regarding the in-school issue of student attendance, there are 

procedures that could be followed to lessen this impact of parental 

shiftwork schedules. A school leader should obtain statistical evidence of 

this impact, such as the percentage of absences due to vacation-type 

activities as opposed to illness. Close scrutiny of the attendance policy 

itself is also an initial step, followed by the clear notification to parents 

that the policy will indeed be enforced. The homework make-up policy of 

teachers should also be reviewed as well as the manner in which the 

teachers communicate this policy to parents. A consistent, 

comprehensive and easily understood attendance policy that is efficiently 

enforced will go far to address the problem of student absences. 

The issue of non-participation in extra-curricular activities by 

students whose parents work shiftwork is seemingly as readily addressed 

as the issue of student absences. Again, the school leader should 

initially obtain more information to support or refute the extent of this 

problem as perceived by these middle-school teachers. The most obvious 

response to this issue is to explore the possibility of providing 

transportation home for students who stay after school to participate in 

various activities. The school leader could also ensure that the activity is 

announced to parents early enough for them to plan for transportation 

for their child. Finally, the school leader could review the attendance 

policy of the activities to determine whether there can be enough 
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flexibility to allow the students with shiftworking parents to attend at 

least a majority of the activity. 

The final issue that should be addressed by school leaders is the 

lack of parental accessibility. Although the school leader may not have 

control over the shift schedules of the parents, he or she can set up 

systematic methods to ensure that teachers can contact parents when 

necessary. Maintaining accurate records of phone numbers, fax 

numbers, and email addresses is essential; personnel could be 

designated to fulfill this responsibility consistently. School leaders can 

encourage teacher flexibility in setting up parent-teacher conferences by 

providing substitute teachers if needed. And finally, the timing of 

activities such as open houses in which parents are asked to come to the 

school should be reviewed to determine if alternate scheduling would 

allow more parents the opportunity to attend. 

Researcher Comments 

The researcher anticipated several of the issues regarding parental 

shiftwork schedules that were in fact evident in the data. These personal 

expectations included the issues of student attendance and participation 

in extra-curricular activities. The impact of shiftwork on student 

attendance and participation is not difficult to ascertain in this 

community because community members often make the comment that 
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shiftwork prevented them from participating in certain school activities. 

This expectation was realized in the interviews as the participants 

mentioned these issues resulting from parental shiftwork schedules. 

What was surprising to the researcher was the assumption of the 

teachers regarding the lack of supervision in the home. This assumption 

seemed premature and overly generalized to all shiftworking parents. 

The fact that students were seen out during the evening hours seemed to 

lead some teachers to believe that parents were not supervising their 

children adequately. This assumption seemed rather deeply held by 

some participants, and this was of some surprise to the researcher. 

Another surprising result of the interviews was, given the concerns 

cited by the teachers, there was not a "call to action" as may be expected. 

Teachers were readily able to list and discuss the many effects of 

parental shiftwork schedules on their middle-school students, but were 

somewhat stymied when asked what could be done about it. Upon 

reflection, most teachers were able to cite what they did in their 

classrooms to assist students, but had a much more difficult time in 

suggesting ways in which school leaders could help students. 

While the in-school and out-of-school issues were listed in order of 

strength in terms of frequency with which the participants expressed 

each theme, the researcher also noted the emotional intensity with which 

the participant described the theme. This intensity was manifested by 
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behaviors such as the participants' tone of voice, facial expressions, and 

gestures. While these subjective aspects of the interview were not 

defined or categorized, the researcher did observe a range of emotions 

between the participants during the interviews. 

Although this was stressed at the onset of each interview session, 

it was not clear whether the participants were able to divorce themselves 

from their own experiences with shiftwork. Regardless of whether this 

was a positive or a negative experience, some participants at times 

seemed to view their students' circumstances through the lens of their 

own personal experiences. An example of this might have been the 

theme regarding parental supervision. The participants seemed to 

assume that students were not being supervised adequately in the 

evening hours and that this was having a negative impact on the student 

in some way. This propensity of the participants to make rather 

sweeping assumptions was one aspect of the study not anticipated by the 

researcher. 

The results of this study brought to light the close personal 

relationships between the teachers and their students in this 

community. In general, this was perceived by the researcher as a 

positive aspect of education in company towns or, in fact, that of any 

small town. As evidenced by the stories and anecdotes of the teachers, 

they know a great deal about their students and their families. Teachers 
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were able to respond to the needs of their students on an individual 

basis, not through systemic programs or complicated methods of 

identification, but simply through knowing their students very well. The 

importance of this familiarity has impacted this researcher's attitude 

regarding small-school education by strengthening the belief in its 

positive aspects and advantages for children. 

Recommendations for Further Study 

This study has attempted to identify the impact of parental 

shiftwork schedules on middle-school students as perceived by their 

teachers. Although somewhat limited in scope, the results of the study 

provide many subjects that can be explored further. 

First, it may be enlightening to explore the perceptions of other 

persons involved in this issue. An area for further study may be 

determining the impact of parental work schedules as identified by the 

students and parents themselves. For example, how do the students feel 

their parents' shiftwork schedules have affected their academic 

performance or their development? What unique challenges do parents 

face in dealing with shiftwork schedules? Do these challenges change 

over time as their children mature? A researcher could explore the 

perceptions of these two groups and compare their responses to those of 

the teachers involved in this study. 



118 

Another area of study may be better approached through a more 

quantitative analysis. A statistical investigation comparing the GPA or 

standardized test scores of students whose parents work shiftwork to 

those whose parents do not may be of interest. In addition, exploring 

further some of the specific issues brought out in this study such as 

participation in extra-curricular activities may shed some light on the 

extent of the impact of parental work schedules. For example, a study 

could compare the percentage of students with shiftworking parents who 

participate on athletic teams to the percentage of participating students 

whose parents do not work shiftwork. 

Because the teachers in this study may have had some level of 

personal experiences with shiftwork schedules, this may have caused a 

certain amount of bias in their opinions regarding the effects of shiftwork 

on children. It may be of interest, then, to explore the attitudes of 

teachers who have had no personal experience whatsoever with shiftwork 

and compare their responses to those presented here. 

The present study also could be expanded to disaggregate the 

make-up of the family involved in the shiftwork to explore further the 

impact of parental shiftwork schedules on the children. Subtypes of 

families may be single-parent homes, dual-parent homes in which both 

parents work the same shift, and dual-parent homes in which parents 

are on non-overlapping, separate shifts. The number of children in the 
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home and the number of years the family has experienced shiftwork 

would also be important factors to consider. 

Other measures of the impact of parental shiftwork schedules that 

could be explored ftirther regard the ethnicity or gender of the students. 

Does the shiftwork schedule of the parents have more or less effect on 

boys than girls, or do minorities feel the effects of shiftwork more than 

the racial m^'ority? In addition, the study could be replicated in other 

administered occupational communities such as military bases and 

compared to the results of the present study. These ideas represent only 

a small number of methods in which the issue of the impact of parental 

shiftwork schedules can be investigated. 

Conclusion 

The perceptions of teachers regarding the impact of parental 

shiftwork schedules on middle-school students are complex. The 

teachers in this study were concerned about the ability of their students 

with shiftworking parents to perform as well as their peers academically, 

and to develop socially. Their concerns related to a perceived lack of 

parental help with academics, students being tired in class, and their 

attendance, or lack of it, in school and extra-curricular activities. They 

were also concerned about the number of adult-type responsibilities 

students were expected to fulfill and that they were not properly 



120 

supervised outside of school. Finally, teachers expressed frustration 

regarding the lack of accessibility to shiftworking parents due to their 

work schedules. 

These teachers' stories indicated specific and sincere concerns 

regarding the impact of parental shiftwork schedules on middle-school 

students. Other administered occupational communities similar to that 

of this study could gain important insights into the possible impact of 

parental shiftwork schedules. The goal then becomes how educators can 

find ways to meet this challenge in order to help our students succeed to 

their fullest potential. 
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APPENDIX A 

HAVIGHURST'S DEVELOPMENTAL TASKS OF ADOLESCENCE 
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Achieving a Masculine or Feminine Social Role 

Accepting One's Physique and Using the Body Effectively 

Achieving Emotional Independence of Parents and Other Adults 

Achieving Assurance of Economic Independence 

Selecting and Preparing for an Occupation 

Preparing for Marriage and Family Life 

Developing Intellectual Skills and Concepts 

Necessary for Civic Competence 

Desiring and Achieving Socially Responsible Behavior 

Acquiring a Set of Values and an Ethical System 

as a Guide to Behavior 



APPENDIX B 

ERIKSON'S EIGHT STAGES OF EGO DEVELOPMENT 
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Basic trust vs. Mistrust 

Autonomy vs. Shame and Doubt 

Initiative vs. Guilt 

Industry vs. Inferiority 

Identity vs. Identity confusion 

Intimacy vs. Isolation 

Creativity vs. Stagnation 

Ego integrity vs. Despair 



APPENDIX C 

INTERVIEW INSTRUMENT 



126 

TEACHER PERCEPTIONS OF THE EFFECTS OF PARENTAL SHIFTWORK 
ON STUDENT PERFORMANCE, DEVELOPMENT, AND BEHAVIOR: 

IMPLICATIONS FOR SCHOOL LEADERS 

(To be completed only after the subject has read, understood, and 
signed the "Subject's Consent Form" and all questions have been 
answered. The subject will be advised that participation is strictly 
voluntary and s/he may withdraw from the study at any time.) 

Discussion Talking Points: 
• Do not identify any particular student by name at any time 

during the study. 
• Focus only on those middle-school students you teach. 
• For each question, please describe your perceptions regarding 

the impact that you feel parental shiftwork schedules have on 
student performance, development, and/or behavior. 

************************************************************************* 

Please rate and describe your level of familiarity with the following: 
(5 = Very familiar, 1 = Not familiar at all) 

Suzanne Menges, Ed.D. Candidate 
University of Arizona 

Interview Protocol 

PART 1 

The various shifts of the local company; 
Description: 

1 2 3 4 5 

The shift that my students' caregivers work: 
Description: 

1 2 3 4 5 

Ways in which students adjust to their 
caregivers' schedules: 

Description: 
1 2 3 4 5 



PART 2 

Please describe your perception(s) of the impact of parental shiftwork on 
the following areas of student performance, development, and/or 
behavior: 

1. Group interaction (e.g., can work with others, respect others' 
opinions) 

2. Self-concept (e.g., is relatively comfortable with his/her physical 
appearance, abilities, self-esteem, etc.) 

3. Emotional independence of parents (e.g., self-discipline, 
responsibility, motivation) 

4. Preparation for future economic independence/employability (e.g., 
is industrious, self-sufficient, diligent, makes good use of class 
time) 

5. Preparation for marriage/family life (e.g., is empathetic, 
compassionate, considerate) 

6. School leadership/involvement (e.g., participates in extra
curricular activities, student government, informal classroom 
leadership position, etc.) 

7. Social and civic responsibility (e.g., volunteers, involved in 
community activities) 

8. Behavior is values- and ethics-based (e.g., honesty, integrity, etc.) 

9. Class preparation (e.g., brings appropriate materials to class, 
completes homework) 

10. Academic performance (e.g., completes assignments, good study 
habits, grades) 

11. Classroom activities (e.g., follows directions, participates in 
discussions, asks questions, etc.) 
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PART 3 

Please reflect on the following: 

1. Tell me about an incident in which you think a parent's shiftwork 
got in the way of a student's academic performance. 

2. Tell me about an incident in which you think a parent's shiftwork 
got in the way of a student's social development, 

3. Tell me about an incident in which you think a parent's shiftwork 
got in the way of a student's classroom behavior. 

4. In your opinion, do students whose parents work shiftwork 
generally perform better, worse, or about the same as other 
students academically? What brings you to that conclusion? 

5. Based on the responses you have provided in this interview, what 
role do you think school leaders should take in addressing 
parental shiftwork issues? 

6. Do you know of any ways in which school leaders are already 
addressing the impact(s) of parental shiftwork issues? If so, what 
are they? 

7. Tell me about ways in which you as a middle-school teacher are 
addressing the impact(s) of parental shiftwork issues in your 
classroom. 

8. Is there any other aspect of parental work schedules that may have 
an impact on student academic performance, development, or 
behavior that has not been addressed in this interview? 



APPENDIX D 

SUBJECT'S CONSENT FORM 
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SUBJIECT^S CONSENT FQR.M 

"Teacher Perceptiam af che Sffecis of Parmmi Shijtwark on Siudmi Academic pBrfarmmca, 
Behavior, and Oeveiopmmi: impHcatiom for School Leaders" 

Suzanne Menga, EDL Doctoral Candidaie 

University of Arizona 

I AM BEING ASKED TO READ THE FOLLOWING MATERIAL TO ENSURE THAT I AM 
INFORMED OF THE NATURE OF THIS RESEARCH STUDY AND OF HOW I WILL 
PARTICIPATE IN rr. IF I CONSENT TO DO SO. SIGNING THIS FORM WILL INDICATE 
THAT I HAVE BEEN SO INFORMED AND THAT IGIVTE MY CONSENT. FEDERAL 
REGULATIONS REQUIRE WRITTEN INFORMED CONSENT PRIOR TO 
PARTICIPATION IN THIS RESEARCH STUDY SO THAT I CAN KNOW THE NATLTIE 
AND RBKS OF MY PARTICIPATION AM> CAN DECIDE TO PARTICIPATE OR NOT 
PARTICIPATE IN A FREE AND INFORMED MANNER. 

PURPOSE 

I am being invited to participate voliustarily in tfae "Tmeker PoKepemm of the Effects of 
Parental Skifbvork an Student Academic Performance, Behavior, and Development: 
Implications for School Leaders'* research project The purpose of this project is to explore 
teachers' perceptions regarding the effects that parental shiftwork may have on middle school 
students. 

SELECTION CRITERIA 

I am being invited to participate because I am familiar with middle school students whose 
parents work a variety of shiftwork schedules. I have taught in Tne Morenci School District at 
least three years, and at least half of my classes are tau^t to middle school students. 
Approximately ten (10) subjects will be enrolled in this study. 

PROCEDL-RECS) 

If I agree to participate, I will be asked to consent to be interviewed by the pnncipal investigator. 
This interview may last up to one half hour and it will be tape-recorded. 

RISKS 

There are no known risks involved in my participacion in this study. 
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BENE FITS 

There are no guaranteed benefits as a result of this study, but it may contribute to a clearer 
understanding of the effects of parental shiftwork on students' school performance, development, 
and/or behavior. 

CONTTTOENTIALITY 

The only person who will have access to the data gained through my interview will be the 
principal investigator, Suzanne Menges. The data will be stored in a locked file cabinet at the 
University of Arizona and will be destroyed upon the successful defense of this dissertation 
study. 

PARTICIPATION COSTS AND SUBJECT COMPENSATION-

There are no costs to me for participating in the study exc^t thirty minutes of my time. I will 
not be compensated for participating in this study. 

CONTACTS 

r can obtain further information from tise principal investigator, Suzanne Maiges, Ed.D 
Candidate, at (928) 687-1774. If I have questions concerning my rights as a research subject, I 
may call the Human Subjects Committee office at (520) 626-6721. 

AUTHORIZATION 

BEFORE GIVING MY CONSENT BY SIGNING THIS FORM. THE METHODS, 
INCONVENIENCES, RISKS, AND BENEFITS HAVE BEEN EXPLAJNED TO ME AND MY 
QUESTIONS HAVE BEEN ANSWERED. I MAY ASK QUESTIONS AT ANY TIME AND I 
AM FREE TO WITHDRAW FROM THE PROJECT AT ANY TIME WTTHOUT CAUSING 
BAD FEELINGS. MY PARTICIPATION IN THIS PROJECT MAY BE ENDED BY THE 
INVESTIGATOR FOR REASONS THAT WOULD BE EXPLAINED. NEW INFORMAHON 
DEVELOPED DLT^NG THE COL^E OF THIS STUDY WHICH MAY AFFECT MY-
WILLINGNESS TO CONTINUE IN THIS RESEARCH PROJECT WILL BE TO ME 
AS rr BECOMES AVAILABLE. THIS CONSENT FORM WILL BE FILED IN AN AREA 
DESIGNATED BY THE HLWN SL'BJECTS COMIvnTTEE WITH ACCESS RESTRICTED 
TO THE PRINCIPAL INVESTIGATOR, SUZANNE MENGES, M.S.,OR AUTHORIZED 
REPRESENTATIVE OF THE EDUCATIONAL LEADERSHIP DEPARTMENT. I DO NOT 
GIVE UP ANY OF MY LEGAL RIGHTS BY SIGNING THIS FORM. A COPY OF THIS 
SIGNED CONSENT FORM WILL BE GIVEN TO ME. 

Subject's Signature Date 

Parent/'Legal Guardian (if necessary) Date 

Wimess (if necessary) Date 
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INVESTIGATOR'S AFFIDAYIT 

I have carefully explained to the subject the nature of the above project. I hereby certify that to 
the best of my kaowledge the person who is signing this consent form understaads clearly the 
nature, demands, benefits, and risks involved in hislier participatioa and his/her si^ature is 
legally valid. A medical problon or langMge or edTxeational barrio has not preslmded tihis 
understanding. 

S ignattcre o f Investigator Date 
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LETTER FROM SCHOOL ADMINISTRATOR 
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CENTENNIAL ELEMENTARY SCHOOL 
Flowing Wells School District 

2200 w Weimore Road 
Tucson, Arizona 85705 

(520) 690-229 i Fax (520| 690-561 3 
> I school 
in Arizona 1994 

National Blur 
Ribbon School 

Suzanne Menges 
P. O. Box 792 
Morenci, AZ 85540 

Dear Suzanne, 

I want to thank you for the opportunity to participate in this study. The following summary presents the themes I 
identified in reviewing the five interview transcripts conducted by you in conjunction with your study. 

Several themes emerged from these interviews. The teachers seemed to indicate concerns regarding a lack of parental 
involvement, issues regarding attendance, and student responsibilities. 

Parents who work shiftwork may have a difEcuit time Supporting and nurturing a rewarding education experience. This is 
evidenced when the interviewees talked about students not being prepared for class because they have the responsibility at 
home of younger siblings. Overwhelming responsibilities in the home cause overtiredness and contribute to the lack of 
motivation in competing homework assignments. 

Academically, one interviewee described a situation where the child performed well when the parent was home but failed 
blatantly when the parent was not available to oversee study time. It was also reported that parents are unavailable for 
conferences due to time constraints. Lack of parental involvement also seems to prohibit students from extra-curricular 
opportunities. The interviews indicated that this group of students (students of parents who work shift work) typically are 
not involved in leadership opportunities or community activities due to transportation issues and other home 
responsibilities. 

Attendance is also a prevalent issue with this group of students. Interviewees stated that parents pack up their children 
and leave town on those long weekends off shiftwork. It was also stated that when students are absent they do not 
typically make up assignments. 

In summary, indicators show these students have less parental involvement necessary to ensure their success, have 
increased responsibility in the homes, and have a lower attendance rate as compared to students whose parents are not on 
shiftwork schedules. 

Thank you again for asking me to participate in your study. If you ha%'e any further questions please contact me any time 
ai690-;29I.~ 

.•sinrtretv 

Lvneite Patton. Ed.D 

C o y o t e  S p i r i t  
L e a r n i n g  f o r  a  L i f c n r r u -
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