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ABSTRACT
This study reconceptualized multiculturalism in higher education, extending
beyond the parameters of representation to examine cosmological paradigms;
whether Western cosmological norms are dominant in higher education,
mitigating alternative cosmological paradigms and their contributions toward
equity and social reform. Indigenous cosmology is used to analyze the
experience of individuals within an institutional context. Indigenous cosmology
was identified as a holistic approach to self, (affective, cognitive, physical and
spiritual) within matrices of inclusion, consensus, community and horizontal
rather than hierarchical structures. Theoretical frameworks derived
predominantly from Fourth World Theory; positing the cultures of Aboriginal or
Native peoples constitute the Fourth World. A case study of a community college
used qualitative methods; semi-structured interviews and document analysis.
Interviews were collected through purposive sampling, providing a longitudinal
perspective from individuals at the college for 30 years or more. The final
sample comprised 21 individuals and two groups ranging across strata to include
staff, faculty, administrators and Chancellors. Data derived from respondents’ ‘
narratives of inclusion, autonomy, respect, and whether a humane working
environment existed wherein they were treated as valuable resources. Thirty-

seven years of institutional documents were coded into four categories of
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diversity; 1) philosophical; 2) representational; 3) Environmental; 4)
Organizational. The trajectory of institutional experience reveals an initial phase
marked by innovation and inclusion with participatory leadership in the 1960s.
The final phase is marked by the strong reliance on strategic planning in higher
education, managerial theories in general and the rise of academic capitalism
and the market model of education; respondents spoke of being strained,
overworked, undervalued and working in a predatory environment. Findings
revealed that representation is not the sum total of diversity. Inclusion within
the system as it now stands does not achieve equity or equitable conditions.
The structures and institutions inherent in western cosmology work against
equity and emancipatory praxis for all, not jUst‘historicalIy under-represented
constituencies. Despite the critical importance of representational parity, efforts
concentrating solely on that aspect of diversity do not abrogate structural toxicity
that depersonalizes and dehumanizes. Removing conceptual fetters allow
diversity emancipatory meaning and healing possibil.ities for all members of

society.
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CHAPTER 1
INTRODUCTION

“The greatest distance between people is not space but culture.”
-Jamake Highwater

Multiculturalism in higher education receives extensive focus in the higher
education literature; it remains a topic of ongoing study and contention within
the context of both universities and community colleges. Definitions of both
multiculturalism and diversity in higher education are far ranging, on a
chronological as well as a conceptual continuum. Much of the literature about
multiculturalism focuses on the “other”; on being sensitive to the cultures of
others and on methods and means of incorporating elements and structures of
different cultures onto campuses. Alongside this literature is the research on
diversity, which focuses more on the representation of “others” within the
academy. Again, here the focus is on “others” as defined by ethnicity, and class,
and also gender.

My analytical focus in this dissertation seeks to go beyond such
conceptualizations of multiculturalism and diversity. I do not focus principally on
“others”; rather I concentrate on the publicly expressed and privately
experienced culture of an institution, as it relates to all its members. In

particular, I explore these dimensions of a community college that was explicitly
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designed at its inception in the 1960s to constitute a fundamentally different |
culture and structure. The story I tell of this college can be mapped in relation to
larger developments in the functions and structures of community colleges
nationally over the past forty years. However, I go beyond the function and
structure of the college in question, to explore dimensions of its publicly signified
and privately lived culture.

This study shifts the focus from two main external criteria for diversity (i.e.
gender and ethnicity) or multiculturalism (entrée of “otherness”) to an internal
facet of being, that of cosmology. Cosmology here is defined as the way in which
the world is viewed, the values and ethics inherent in that view and the types of
knowledge that arises from a specific worldview. The worldview that I focus on
in this study is Indigenous. I draw on an existing Indigenous category as useful
for social and cultural analyses. What is common amongst myriad indigenous
societies, and what serves as a focal point of their cosmologies, is the concept of
relationship-focused cultures and customs, and of respect and non-exploitive
interaction with their natural environments and within their own communities. It
is this common strand within Indigenous cultures that I apply to the study of
diversity within higher education. The concepts of equity, balance, harmony,
respect and inclusion are touchstones of Indigenous thought. As such, they
afford me the ability to undertake a study of diversity that is distinctive relative

to existing higher education literature on multiculturalism and diversity.
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There is a growing awareness and need for holistic perspectives in the
world. There is an urgent need for our fragmented world to find new ways of
acting and being; a new way to know how to live. And there is no exemption for
academia. Indeed, there is a call from contemporary academics to introduce
notions of community and care into the academy (Rendon, 2000; Lincoln, 2000).
Issues of respect, well-being and civility have entered the discussions on the
nature of the academy. John Bennet (2000) writes of the experience of many
academic professionals, who find,

that hierarchy and competition dominated, teaching and scholarship often

seemed distant from the concerns of humanity, the marks of professional

accomplishment were persistently elusive’ and ' to achieve real academic
victory, it’s not enough to succeed; one’s colleagues must also fail...many
faculty members in our colleges and universities are embittered to a quite
surprising degree...and the very real losses caused by their feelings of
regret, envy, frustration, betrayal and isolation constitute one of the
continuing unresolved problems in  higher education...the corrosiveness of
disaffection, alienation, and mean-spiritness. (pp.85-96).

Inequality pervades relationships in higher education in ways that go
beyond the categories usually seen as relevant in a typical multicultural context.
The strife within higher education and academic culture has been documented
(Kuh, 1988; Sykes, 1990, 1988; Smith, P. 1990). Whether it is conflict generated
by such variables as race, class or gender, or between status groups such as
faculty and administrators, inequity and enmity are readily apparent in higher

education,

I have become increasingly disenchanted with higher education and
alienated from the factory model of schooling dominating so many post-
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secondary institutions. There are speed-ups, more and more work to do,

salaries at an all time low, little recognition for quality work and a political

climate as slippery as a river bank after a downpour. For faculty at
primarily teaching institutions who are involved in ambitious research and
publishing agendas, the very long days and weeks take a tremendous
toll.”(Christian-Smith & Kellor,1999:229)

My examination, then, is for sites where application of concepts from
Indigenous cosmology could act as a paradigmatic shift in institutional praxis.
My working propositioh is that current efforts towards multiculturalism overlook
cosmology altogether, in the belief that sufficient efforts have been made to
ameliorate the “problem” of cultural differences and power differentials. To
ascertain whether the sample institution has overlooked cosmology within
current multicultural educational efforts necessitates examining those efforts and
providing an analysis for insight into the rationale behind and an evaluation of,
not just the implementation or dismahtling of such efforts, but their ongoing
praxis as well.

In the higher education literature discussions of multiculturalism are wide
in scope. From the initial notions of equal access based on simple inclusion to
the “wars” of cultural differences and various re-deﬁnitions of citizenship and
nationality embedded in “identity politics”, debates and efforts concerning
multiculturalism, in the past, and currently, continue to reconfigure the
landscape of higher education.

The literature on multiculturalism in higher education can be separated

‘ into two distinct but closely inter-related spheres; diversity and multiculturalism.
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Diversity can be seen as subject matter relating to representation within the
academy. Representation focuses on the inclusion of previously under
represented groups of women and people of color, with an ongoing emphasis on
quantitative representation. Concerns about social justice and equity motivate
efforts along this dimension (Smith, 1997). In defending the educational value
of diversity, multiculturalism is now couched in terms as part of a democratic
ideal, “searching for diversity as a resource or benefit” (Hill, 1999).

Since 1995, much of the literature on diversity in higher education focuses
on Affirmative Action. The 1995 University of California Regents’ decision to end
affirmative action, and in 1996, California referendum 209 prohibiting affirmative
action in admissions, hiring, and the awarding of contracts in the state’s higher
education system impacts diversity tremendously (Karabell, 1998). Conservative,
regressive policy characterizes the past 10-15 years of diversity efforts and
affirmative action in a very narrow context as euphemisms for race preferences...
“Race is a fugue that plays throughout U.S. society, including higher education.”
(Olivas, 1997:1)

California’s actions, often acting as a bell-weather, launched a wave of
litigation and copy-cat legislation to dismantle affirmative action in other states,
with Olivas (1997) stating, “There has been a virtual retreat from Affirmative
Action in Texas and elsewhere around the country...private colleges...began to

bail out...[they] no longer ‘take into account’ race or ethnicity in admissions”(p.1).
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There were other types of litigation as well, with Anglo applicants suing to
disassemble preferential minority admissions programs (Bowen & Bok, 1998).
The reversal of the 1978 Bakke decision (Lamb,1994; Howe, 1992) effectively
opened the flood gates, allowing that diversity “does not provide a compelling
interest for race-conscious decisions in student admissions” (Springer, 2001).
Cases such as Hopwood at the University of Texas Law Schools found “minority
admissions unconstitutional” (Olivas, 1997). Other Affirmative Action cases in
Higher Education followed, such as Johnson v. University of Georgia; Smith v.
University of Washington and University of Michigan (Gratz v. Bollinger; Grutter v.
Regents of U of M) for both its undergraduate and law school admissions.(1)
Under attack from legislation and litigation, the topics of admissions,
access and affirmative action and the benefits of considering race as a factor in
admissions came into the fore (Bowen & Bok, 1998). “Strategies for this
conservative era in higher education are being devised, examining federal and
state-supported programs and the new political environment” (Garcia, 1997).
Relatedly, faculty replacement is at a critical junction in the history of
higher education in that large numbers of faculty are retiring and it is an
opportunity to “re-populate” the academy along more racially and gender
balanced lines. Although in recent years women enter higher education in
increasingly large numbers, they are still under represented as faculty in most

colleges and universities, “making up only 27% of the faculty of institutions of



19

higher education with Minority females even scarcer” (Riger, Stokes, Raja &
Sullivan,1997:1).

Literature on multiculturalism that does not focus strictly on
representation takes on a whole host of topics as multiple debates surrounding
the aims and objectives of higher education, relative to building a pluralistic
academy (Karabell, 1998). Daryl Smith (1997, 1989) outlines the goals of
multiculturalism in higher education in relation to campus climate and intergroup
relations. Issues of scholarship focus on ways to incorporate diverse
perspectives into teaching methods, curricula and areas of scholarly inquiry so as
to better educate all students to live in a multicultural society: addressing not
only race and gender, but the intersection of these and other sources of human
identity such as religion, ethnicity, age, sexual preference, class and ability
(Board of Directors, Association of American Colleges and Universities, 2001).
“Institutional transformation” focuses on the ways in which institutions can be
restructured to increase equality of opportunity for all students (Chang, Witt,

Jones & Hakuta, 2000),

(www.stanford.edu/~hakuta/RaceinHigherEducation.html). Pressures for change
in colleges and universities include the need to serve an increasingly diverse
society, calling for curriculum reform by faculty and students (ACE, 1999). There
is the notion of the “engaged university” as cultivation of genuine diversity and

civic plurality, with “real” multiculturalism enacted through bridging communities
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(Barber, 2001). This ideal embodies a notion that there are transformative aims
and a broader view of learning (Antonio, 2001; Springer, 2001). In this context
multicultural efforts mean increased cultural awareness, reduced prejudice and a
greater tolerance for difference (Chang, et al.)

Much of the multicultural literature focuses on minority or ethnic students
and their educational attainment and educational outcomes. Researchers have
established the relationship between racism on campus and diminished academic
performance (Nettles, 1988) reduced degree persistence (Hurtado, 1992) and
greater alienation from the institution (Cabrera, Castaneda, Nora, & Hengstler,
1992; Hurtado, Milem, Clayton-Pederson, & Allen, 1998). Research wants to ask
“How and why do different “race groups” achieve differently?” (Pollock,2002)
and these questions are often formed as the “Black- white test score divide” or
“The Black-white achievement gap” (Jencks & Phillips, 1998). Testing and
differences in SAT Scores, the concepts of standardized testing and equal access
play a prominent role in higher education admissions process. These, as well as
the concept of reduced career aspirations and occupational segregation for
women and minority students, can be seen as gate-keeping tactics. Fries-Britt &
Turner (2002) study degree attainment rates and evaluate and study
impediments to Black Student success. Another aspect of multiculturalism
appearing in the literature is teaching the “culturally different” (Aminzade &

Pescosolido,1999) and teaching about Race and Ethnicity as subject matter.
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Topics such as immigration and the “browning of America” are relevant to
teacher education (Keller, 2001). Minorities and cultures that are nation based
are considered, as well as an increasing number of recent immigrants. As
demographic profiles of schools continue to change to include a broad array of
linguistic, socio-economic, ethnic, racial and religious diversity, teacher
preparation for successful practice within a diverse classroom is crucial (Cushner,
McClelland, & Safford, 2000). Teacher education and teacher training curricula
now emphasize multicultural education and in-service teacher education,
“stressing the dynamics of power and oppression in institutional settings”
(Makkawi, 1999).

Attention in the multicultural literature continues to focus on Financial Aid,
college costs, student aid and affordability, particularly for low-income and

middle-income families (www.ed.gov/AC/ACSFA/jan99brief/earlyinfo.hm). The

role of diverse racial/ethnic and socioeconomic backgrounds in shaping campus
experiences is also considered (Miller, 1998).

Many studies focus on Campus Climate, illustrating how research on
“issues related to campus racial climate can be used to enhance educational
policy and practice” (Hurtado,et al, 1998). However, the urge to include diversity
is often seen as a "New Oppression”. Multiculturalism now becomes a
“Dictatorship of virtue” with the perception that multiculturalism and éulture wars

- divert education from its primary goals (Chang, 2002). Postmodernism and
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reflexive multiculturalism are seen as contributing to a fragmented ideology
(Butin, 2001). The efforts to increase access for under represented groups and
Minorities, either in body or in programmatic efforts, are seen as divisive.
Multiculturalism is viewed as a topic that divides campuses, forcing students to
feel marginalized whether they are of color or white (Levine & Cureton, 1998).

Knowledge production and the re-constitution of the notion of
“knowledge” are also effected by concepts of multiculturalism and there are
continuing debates on the legitimacy of “the processes through which
information in the natural sciences become legitimated as knowledge and truth,
with “...Echoes of virtually every recent dispute about how to conceptualize race,
racism, imperialism, colonialism, science, technology, the social studies and the
philosophy of science and technology, and the relations between all or any of
them..."(Harding, 1993, 1998). Subsequently, the exponential growth of
contending epistemologies all become issues in the preparation of education
researchers (Schoenfield, 1999).

Other literature pertinent to the transformation of higher education
includes that of academic capitalism, (Slaughter & Leslie, 1997) explaining the
changing orientation of the academy to a more capitalistic endeavor, which has
implications for my topic of research.

In relation to the previous literatures reviewed, my research also

examines multicultural efforts in higher education, focusing on means of
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increasing a sense of inclusion. I, too, focus on some aspects of representation,
but extend the scope of my discussion to include additional aims and objectives
of diversity in higher education. My research also discusses aspects of the still
substantial gate-keeping tactics and the reemergence of neo-conservatism
indicators in higher education that persist in keeping hegemony intact so that
efforts to remediate towards issues of social justice and equality remain elusive.
And like perspectives guided by critical theory and postmodernism, I attempt to
discern and uncover unequal relationships of power and the subsequent ways
that power maintains hegemonic rule. Furthermore, my research identifies
diversity as a benefit to society as a whole, as something crucial to the well-
being and growth of both individuals and of our global society and not simply as
a euphemism for legislative entitlement for some. However, my research also
differs in many ways from the general body of literature on diversity and
multiculturalism in higher education.

The conceptualization of my project began by asking why, despite the
discourse and egalitarian rhetoric of the early 60s up until current times, is there
a constant of exclusion and inequality in higher education? Even as we enter the
21% century, despite over forty years of attempts to alleviate these grievances
within higher education, inequality and disenfranchisement are prominent and
persistent features of our educational systems, our nation and the larger global

society. The point of entry into my research began as frustration in light of the
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perpetual reality of inequality and disrespect that pervades all records of
attempts to achieve equality, in spheres both inside and outside of higher
education, from historical to contemporary accounts. Attempts at amelioration
might pass through cycles of social ferment, bringing injustices to the forefront
of public awareness in national and global contexts. But then these larger
emancipatory projects seem to lose support, with both interest and
understanding receding although the inequalities and inequities persist;
conditions can worsen or even regress. One assumes, if popular and academic
discourse and the related espoused goals are any indication, that certain
outcomes are highly desirable by individuals, by nation-states and other
collectivities: outcomes such as acceptance of diversity, pluralism, egalitarianism,
respect of the individual and communal values being the most prominent. Yet
these ends have yet to manifest.

One difference, then, that characterizes my topic lies in searching for
some insight and perhaps some clarity seen from a perspective that is applicable
to the affective, human side of life, regardless'of categories of differentiation, be
they race, class, gender or ability. This provides the reason for the personal
dimension through which I approach this topic. Additionally, my research differs
in that I begin by altering the premise of diversity efforts from the tactics of
representational inclusion to the consideration of diversity from a different world

view, drawing the focus of my study into a cosmological sphere. It is through



25

cosmology that I conceptualize a more comprehensive deliberation of
multiculturalism. I intentionally focus on subjectivity and the emotional
experiences of individuals within the institution from the context of an
Indigenous perspective. This sheds light on an aspect of multiculturalism that,
up to this point, has been left unexamined.

Issues of diversity and multiculturalism most often surface in forums
focusing on innovation and new ways of proceeding. But innovation and a break
with tradition do not always indicate a move towards diversity paralleling
Indigenous practices. Every movement forward in time is marked by some
degree of innovation. In every age, indeed the very essence of what is conceived
of as modernity occurs when there is a breaking with the past and a new way to
view the world emerges. This in no way means however, that new ways
automatically have similar values as Indigenous thought or cosmology. In
present day vernacular, innovation is at times considered synonymous with
“scientific” breakthroughs, technological inventions or hidden assumptions and
infrastructures revealed through postmodern deconstruction. “Progress” is often
a term coined at the juncture when the very essence of what defines indigenous
is being destroyed, either culturally or materially. So in the following analysis,
simply tallying new ways of doing things is not the goal. Rather, I examine for
initiatives to instigate and maintain methods and practices that embrace inclusive

and holistic means, moving towards comprehensively holistic ends. What I look
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for are processes and procedures mirroring and hence producing an environment
more along the lines of Indigenous principles and environments; communal,
sustainable, interdependent, caring for the whole individual with decisions based
on an ecology of the whole community. These processes and procedures would
lead to less hierarchy, more allowance for ambiguity and heterogeneity, more

inclusion of multiple views and perspectives.
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Dimensions of Diversity

My study involves pursuing an analysis of publicly signified and privately
lived culture in terms of various dimensions of diversity. Some literature focuses
on issues of campus climate and work environment, from which I can discuss
environments and organizations; while other literature examines factors
pertinent to numerical representation of women and people of color, or
representational diversity. Through reviewing these bodies of literature I
generated the following categories that provide a corollary to differing phases
and concepts of diversity efforts in higher education. The first coding category
for data analysis is: identifying and contextualizing for four different “types” of
diversity found thematically in the institutional material: a) Philosophic diversity;
b) Representational diversity ¢) Environmental diversity and d) Organizational
Diversity.

Philosophic diverSity looks for language that advocates and espouses the
ideals of social justice and reform, democratic ideals, equality and an inclusive
society. In this category I look for the institution to declare its values and to
explicitly state a value for diversity.

Representational diversity is that category that quantifies people according
to ethnicity, class, gender or any other protected category such as disability or

Vietnam veteran status.
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Environmental diversity emphasizes the altruistic and humane element in
relationships and within institutional climate. This category refers to placing
caring and respect before status or title, it looks for reciprocity and mutual
respect between entities.

Organizational diversity indicates attempts within the systems of
governance, organizational structures and culture to reconfigure processes and
procedures and redefine traditional structures, with the goal of dismantling
hierarchies and stratified authority. This category looks for inclusion and
participatory styles of leadership and management, for open communication and

communal modes of operating.

Research Questions

Through my research questions I examine for the presence or invisibility
of Indigenous thought, norms and modes of being in past and current
institutional practices and processes; with the rationale that an equal cultural
presence (as opposed to simply a physical presence indicated by numbers) is a
prerequisite to equality and essential for achieving and maintaining a
comprehensive and sustained multicultural environment. It follows, therefore,
that the institution can exhibit at least some proportion or components of
thought, structure or design that is compatible with Indigenous cosmology. 1

examine whether historical and current practices and environments are dictated



29

primarily by western paradigms and norms. I look for the manifestations of
practices and environments that to some degree mirror and reflect an
Indigenous reality.

To gauge whether or not institutional practices manifest as comprehensive
respect in the personal experience of the organization and whether or not, or to
what degree, an overall condition exists which supports or negate the concept of
comprehensive equity from an Indigenous perspective as a viable “eco-system”,
my research questions are:

1. Are the norms and values of relational respect, consensus, inclusion and
participatory decision-making (representative of Indigenous cosmology) a
part of institutional practice? 1a) what can be determined about the
relationship between the institution and the individual in the context of
such an Indigenous worldview?

2. What efforts has the institution made, and what environments, historically
and currently, has the institution constructed, in the implementation and
praxis of ongoing, differing definitions of diversity?

3. Within relationships and work, is there an “ecosystem” of support and
nurturance that sustains individuals with respect; a relational integrity that
allows and maintains autonomy and humane modes of creative

production?

4. How, and to what extent, are elements integral to Indigenous cosmology
experienced by the individual?

5. Over the period under study, to what extent does the institution provide
contexts and constraints in which Indigenous values can be practiced?
Additionally, 5a) has that context changed over time, and if so, how?
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FRAMEWORK

I use strands from several theories and authors to develop the framework
for this research. I use analogies and metaphors, not only because I have much
to gather together, fragments that must be woven together to form a
comprehensive whole, but also because one aspect of the research may be to
render visible what is often deemed as non-existent, “Embedded in these
psycho-cultural dynamics, Indigenous knowledges are rendered invisible to non-
Indigenous eyes” (Mosha, 2000).

From structuralism I use the concepts of absence and presence and
searching for foundational concepts. Yet, ceding the critique from Post-
structuralism, I also negate both meta-narrative; in this case the ostensible
aspiration for equality, and deterministic outlooks that we supposedly cannot
transcend. My overall analytic approach does agree with postmodern precepts in
that I deny any one theoretical meta-narrative or singular totalizing narrative to
have authority to explicate the issues under examination.

To better address my topic in higher education, several theories are “nested”
within an underlying frame of Institutional theory,

In the sociological tradition, institutionalization is both a

‘phenomenological process by which certain social relationships and

actions come to taken for granted’ and a state of affairs in which shared

cognition define ‘what has meaning and what actions are possible’.
(Powell & DiMaggio, 1991:9)
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The possibility of not considering options that might prove valuable can find
credence in institutional theory where, “Institutional arrangements are
reproduced because individuals often cannot even conceive of appropriate
alternatives (or because they regard as unrealistic the alternatives they can
imagine)” (ibid, p.11).

Also from Institutional theory, I look at the unexamined “taken-for-
granted” assumptions within organizations that link Institutional Theory
specifically to Organizational Theory.

As Powell and DiMaggio (1991) note, Bourdieu’s notion of “Aabitus” is
instructive. The notion of Aabitus is primary to my discussion analogous to the
idea of the embeddedness of a dominant cultural paradigm that resides within
the organizations and culture of higher education. My research is premised on
the opinion that higher education, as an entity, does indeed act as a Aabitus.
Bourdieu (1990) offers a series of expanding definitions of the Aabitus,

The practical world that is constituted in the relationship with the habitus,

acting as a system of cognitive and motivating structures, is a world of

already realized ends, procedures to follow; paths to take, and of objects
endowed with a "permanent teleological character ”(p.53)

Bourdieu's Aabitus provides the "terra firma" from which organizational
culture and its” guiding institutions springs,

The habitus is the principle of a selective perception of an indices tending

to confirm and reinforce it rather than to transform it...inclining agents to

"cut their coats according to their cloth" and so to become the
accomplices of the processes that tend to make the probable reality. (p.64)



32

Bourdieu provides a relevant point of departure for my discussion of cosmology

and of the need to examine, not necessarily overt conditions, but the covert

assumptions that guide behavior, identifying habitus as an,
Implicit pedagogy, which can instill a8 whole cosmology...and can inscribe
the most fundamental principles of the arbitrary content of a culture in
seemingly innocuous details...so putting them beyond the reach of
consciousness and explicit statements. The cunning of the pedagogic
reason lies precisely in the fact that it manages to extort what is essential
while seeming to demand the insignificant...[it] reinforces belief in the

prevailing system of classification by making it appear to be grounded in
reality- which it actually is- since it helps to produce that reality...(p.69)

I also draw on ideas from other theories and concepts. Built upon as
supportive but less “weight-bearing” are concepts from organizational theory and
its use of rational choice theory, the history of Weber’s “iron cage of rationality”
and the intensification of bureaucracy, as well as Powell and DiMaggio’s
isomorphic practices. I also consider higher education in fight of Parson’s analogy
of organization as a “tool in the hands of master”, considering its means and
ends as a social tool and the nature of the master; the whims and wishes as to
what edifice is built. Linking organizational and “new” institutionalization theory
Scott (2001) emphasizes, “A focus on the centrality of cognitive systems forms
the foundation for the sociological version of the new institutionalism in
organizations” (p.17).

I call on Critical Theory for its insistence and primary analytic drive toward
issues of social justice through questioning and examining the locations of

benefit and accrual of power; looking for the assumed and unexamined norms
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within a specific context. Investigation along a historical dimension can illustrate
certain continuities, so, not as a theory, but as a method, Historicism gives
structure through laying out a linear chronology of events and provides stepping
stones of points that lead up to how things are currentiy configured.

In addition, some insight is gained from the influence of hermeneutics.
The concept of the hermeneutic circle or round facilitates understanding of a
part-whole structure,

That is, in the meaning gestalt that ...the part is understood in terms of

the whole and the whole in terms of the part. We are not to say that

one...causes another but rather that it is related to it. (Phillips, 1996:82)

Hermeneutic understanding of the past is then not a simple construction

of the context in which the historical...emerged: it is rather a conversation

with the tradition in which the issues that exercised the particular epoch

continues to exercise us. (Phillips, 1996:63)

Additionally, I use World-System Theory. Spanning across time and place,
World systems takes my topic outside the time frame of multicultural efforts
within higher education and locates the confluence of factors I discuss in a
diachronic global continuum. Including World Systems Theory would seem to
reinforce the perpetual economic context, but it actually allows the issues of
inequality to be removed from simply the economic realm and enter into an
arena where socio-political-cultural aspects can be taken into account. Although

rooted in the materialism of Marxism, and expressing “an aversion to cultural

explanations” (Goldfrank, Goodman, & Szasz, 1999:64), World-System Theory
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concurs with Indigenous thought in its insistence on comprehensive inclusion. In
trying to indicate the scope of my topic I want to at least attempt to abide by,

...the core world-system theory idea: that we must look at everything.

Braudel (1981) once wrote to the effect that no description can even

begin to lead to a valid explanation if it does not effectively encompass

the whole world...world-system theory takes a long historical view to
understand the development of our current social/economic systems.

(Goldfrank, et al,1999:62)

World-System Theory is also useful in that-it takes discussion of the
impact of Western capitalism and its effects out of a debate on the chronological
split of modernity/post-modernity. In fact, recent discussions in World-Systems
theory attach the emergence and presence of global capitalism to a period of
about five thousand years (Goldfrank, et al, p.65). Since I equate capitalism and
its attendant inequalities as an institution of Western paradigms, this time
estimate gives an indication of the longevity and duration of such an institution.

But at all times my perspective is most fully grounded in 4™ World Theory,
which, modeling Indigenous cosmology, displays a comprehensive and all-
embracing understanding of relationships on a planetary level.

Native American author Ward Churchill (1981) explains the complications
involved in trying to explicate Indigenous worldviews though the lens of non-
Indigenous theoretical analytics,

...infinitely more difficult to deal with is the consideration that the linear

and fragmentary European conceptual model...is simply incapable of

dealing with conceptual differences... Native American and other non-
European cultures [are]...warped or disregarded by virtue of the European
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tradition lacking the analytical tools through which to comprehend how
such realities might exist at all (Churchill, 1981:54 ).

The structure of European conceptualization may be schematized...in such
a schema, “knowledge” is divided into discrete content areas arranged in
a linear structure. This division is permanent and culturally enforced...The
social structure itself is popularly construed in this fragmentary fashion:
church, state, military, government, business, family, education, and art
(or worse, ‘culture)...When the preceding is contrasted to a non-European
example, in this instance a Native American one, the problem at hand
becomes readily apparent: within such a structure...there is really no
compartmentalization of “spheres of knowledge”. All components or
categories (by European definition) tend to be mutually and perpetually
informing. All tend to constantly concretize human existence with reality
while all are simultaneously informed by that reality. This is the “hoop” or
the “wheel” or “circle” of life referred to within the (continuing) oral
traditions of so many indigenous peoples. Reality is not something
“above”, but an integral part of the living/knowing process itself.”
(Churchill, 1981:54)

Fourth World Theory

When existing social theory cannot explain why race, gender, sexual
orientation, power and class differences continue to confound citizens and
their social institutions in a “democratic” society, then perhaps...the need
for new theory is implicit. (Tanaka, p.288)

Formulated by George Manuel, written in 1974, the “Fourth World”
distinguishes an “Indian Reality”. Manuel makes a distinction between a simple
designation of all ethnicities populating the “Third World” and the “Aboriginal

World”,
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Were there not already a common understanding of the universe shared
by many, if not all, of these people before the coming of the Europeans,
the mere fact that we all had... foreign domination would not be an
enduring link...[ it is] the shared values that distinguish the Aboriginal
world from the nation-states of the Third World...(p.5)

Each time I have visited another aboriginal people in their homeland-the
Maoris and Australian aborigines, the Polynesians, the Lapps, the Africans-
I have been touched by two kinds of common bond I held with the people
I was greeting. First the distinction between the Third World and the
Aboriginal World is at present political, but will eventually be seen as
religious (spiritual) and economic. Second, when I met with the Maori
people, on my first trip beyond the shores of North America, if I had said
to them, ‘Our culture is every inch our land’, the meaning would have
been obvious to them. Whenever I have traveled in the Aboriginal World,
there has been a common attachment to the land (p.5).

We share the same vision and the same experiences and we are alike in
our traditional ways'...the concepts of the “Sacred Four Directions” and
the “Sacred Circle” were common to nearly all native peoples...The original
nations throughout the world, Manuel reasoned, are the Fourth World
(Ryser, p.4) (http://www.cwis.org/fwi/22/gmleg.htm)

Admittedly, Indigenous populations differ worldwide because of
geographic location, topography of land (which is a primary referent for specific
religious practices), different languages and customs. But a shared cosmology is
based on, as mentioned above, being earth referential, earth reverential and an
all-inclusive, spiritually centered world-view. Who then, compromises the
Indigenous constituency, and what, then, constitutes Indigenous cosmology?

...within the framework of the values of the people of the Aboriginal

World...It seems to me that all of our structures and values have
developed out of a spiritual relationship with the land on which we have
lived. Our customs and practices vary as the different landscapes of the

continents, but underlying this forest of legitimate differences is a
common soil of social and spiritual existence. (Manuel, pp7-9)


http://www.cwis.orQ/fwi/22/amlea.htm'
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Fourth World Theory, as a theory, and Indigenous cosmology as a
worldview, are not meta-narratives in that their underlying function is not based
on the purposes of covert domination and hegemonic practices or hegemonic
structures; there is no ulterior motive of domination or control. It does not seek
to congeal and make everything homogenous; indeed its very nature is
heterogeneity. Indigenous theoretical philosophy does not “totalize” in that
everything is not explained (as in structuralism) nor is an underbelly of
inequitable power revealed (as in postmodernism) but mystery and ambiguity
are constantly present and honored as lessons for our benefit.

Some of the points of difference where theories from Indigenous sources
depart from post-modern theories are critical to my thesis for in some ways they
exemplify the differences between Indigenous cosmology and a world view
constructed through the eyes of “empire”. .If someone were to conduct an
exercise in contrast and comparison, Fourth World Theory breaks with many of
the tenets of social theory and methods used in social sciences. Of course
metaphysics is paramount in Indigenous cosmology and in 4™ World Theory.
Indigenous cosmology mitigates historicism because it denies linearity but is,
instead, circular. Another example of postmodern attempts towards
comprehensiveness is the Deleuze and Guattari (1987) “rhizome” theory,
denouncing hierarchy; yet it also denies “roots”, critical to the Indigenous

perspective. (But deconstructionists within Western paradigms have a different
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mission in the search for freedom; they seek to demolish the totalizing roots of
hegemony; while Indigenous conceptualizations cling to and seek to recover its
roots which are already embedded in freedom.) The “mind as rhizome”
metaphor ignores the natural reality of a rhizome in that it is very short-lived,
specifically because of the nature of its biology. Rather than “having” roots, a
rhizome is a root itself, it is born, flourishes from self-propagation and dies very
quickly. This actually is the epitome of postmodernism, self-referential and cut
off from interaction, negating any type of mutual dependence or bid for longevity.
In emphasizing the fragmented and frenetic, the concept of rhizome also
stresses the repudiation of roots, and therefore history, because the modern
itself does not refer to a given historical period, but (it refers) to that which the
postmodern criticizes (Levy,2000). Indigenous cosmology honors the continuity
of the earth, maintaining traditions that specify relationships through time. The
negation of history has also been seen as problematic in structuralism for
focusing on the synchronic. Phenomenology allows for the subjective but denies
the metaphysical; and postmodern in general supports the “centered subject”
really. Additionally, most postmodern theories reveal themselves to be based on
rationality, where all emotions are ontic from Heidegger on. As the postmodern
author Derrida claims, “There are only everywhere, differences’ (Derrida, 1968:5).
Discerning differences does not have to act as a divisive indictment, but

can be seen as the preliminary to seeking consensus. Yes, everywhere there are
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differences, how can those differences be accommodated in the world, equitably?
One successful dimension of hegemony in its quest to reproduce itself has been
the negating of any alternatives, to negate a holistic perspective of the world
based on harmony rather than competition and consequently, the conditions
wrought by hegemony are construed as inevitable and therefore “natural” and

progressive.

Case Study Method

Using a case study to exemplify the parameters of this critique, my study
focuses on diversity in a community college over the last four decades, from
1965 to the year 2001. During this span of time there have been enormous
changes in social processes, in the thought processes used in understanding and
in conceptualizing the world. In my study I focus on faculty, administration and
staff, as those who live and work continuously within the organizational culture
and who are less transient actors within the institution.

I chose a community college for several reasons. First, the choice of a
community college was shaped by the rhetoric of community, access and being
an institution for “the people”, in some ways epitomizing the multicultural
concept. In the 1995 Presidential address at the annual ASHE meeting, Patrick

Terenzini speaks to the
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...educational and social significance of community colleges...it has been
these institutions that have been responsible for extending equal access to
higher education and greater social mobility to all Americans. Between

1978 and 1991...enroliments in two year institutions rose by 31%, and the

number of two-year students is expected to grow by another 11% before
2003 (Terenzini, 1996:7).

As such, my sample may not be representative, but extrapolations can be made.
Community colleges are also very overt in their ties to business and
technologically shaped, market driven education, providing data for the analysis

of pervasive commoditization of the educational enterprise.

Institutional size was a consideration because of the methods chosen, an
in-depth study that demands both archival and fieldwork. A community college
makes a case study more feasible than might be possible at a large university, in
light of the intensive nature of interviews and the diachronic nature of the
document analysis. The factor of time is also pertinent, as it is a diachronic study.
This particular community college has been in existence for 36 years, enabling a
historical, longitudinal document analysis. Not only is this a more viable time
period to grapple with, pertaining to documentation, but I can also see how
diversity and intent were built into the infrastructure at the very onset of the
institution. Since the community college campus I use as my case study began
in the 1960s diversity will not be an “add-on”, as in institutions with longer (more

entrenched) histories, patterns and cultures. In fact, because the notion of

diversity is supposedly integral to the concept of community colleges, it can
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prove to be an excellent diagnostic, to see exactly how that concept plays out, in

terms of both Western and Indigenous cosmology.

Desian of the Study

Multiculturalism implies a symbiosis of mutually beneficial coexistence;
and equity cannot truly exist within a hegemonic domain. If there is balance,
there must be some measure of equilibrium between two (or more) worldviews.
If there is equilibrium, then the institution can be viewed from an Indigenous
point of view and found at least partially compliant, with some degree of
reciprocal use of values and rationales from an Indigenous point of view.
Considered from this perspective, if the examination fails to find balance and
symmetry, the conclusion can be reached that cultural imperialism and a
colonialist terrain still hold sway. This research will be geared towards
determining whether, how and to what degree these conditions hold true.

Within this study, I use both analogy and metaphor. One elemental theme
is to use the concept of an ecosystem as analogous to that of the institution in
my discussion of diversity in higher education. There is the notion, not only of
sustainable environments, but that of constituent well being. The analogy is
instructive on several levels.

The concept of an ecosystem coincides with much of the tenets of

Indigenous knowledge, the notions of balance and harmony and the
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conceptualization of life as a circle, in its communal nature. Bateson (1992)
describes ecosystemns as “a balance in order to evolve a creative living-epistemic
practice.” An ecosystem denotes a holistic perspective; that of wholeness, of
interrelations and interconnectedness. Then there is the implicit expectation of
health and well being: Ecosystems survive only when the relationships
established within any given system are mutually beneficial for all constituencies
involved otherwise that system ultimately fails to sustain the life within it, and
consequently, itself. The concept of an ecosystem explicitly demands that there
is an awareness of the interdependency between sectors. Another factor in the
use of an ecosystems model is the intention of sustainability; the notion of a
consciousness of others in all decisions made, a shared responsibility and
accountability for all actions and deeds, because of the impact those decisions
have on all within an environment, including the physical environment itself.
Inherent, also, within the definition of ecosystems is the notion of future
generations, that patterns imbedded become the normative frameworks that
individuals grow and develop within and that whatever is crafted today is a
legacy for tomorrow.

However, another reason for the central importance of the eco-system
analogy is that diversity is imperative within the integrative concept of an
ecosystem, “...the ‘unity’ of ecology is gotten, paradoxically, through variety; the

variegated web of life whose integrity is measured in terms of diversity” (White,
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1998:58). So the health and well-being of any living system can be measured

through its allowance for, and incorporation of, difference.

Sample

In a systematic analysis of the community college, I examine multiple
indicators of efforts to alter traditional educational systems in the
accommodation of diversity. This process is meant to determine if the
institution’s efforts, in the past and currently, are inclusive of cosmology in their
endeavors towards diversity. In summary, the tracking and tracing will try to
profile the following information concerning thematic diversity:

e The historical background of the college’s diversity efforts.

e the ongoing objectives of the college, in terms of diversity.

e the specific strategies within the college for implementing and sustaining
diversity: whether efforts are organizational, environmental,

representational, philosophical, or a combination of types.

Though harder to measure, these indicators indicate the spectrum and degree
of understanding the college brings into play, its efforts and willingness to
reconfigure traditional structures in implementing diversity. The analysis enables
patterns to emerge as to the institution’s commitment, demonstrated through an
equitable distribution of both effort and budget, over time and pervasive

throughout the institution.
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Cosmology, representative of values and beliefs, lives in people's heads as
ideas and “ideas are embedded in the environment” (Blaut, 1993:32). An
environment resulting from a shared consciousness manifests the cosmological
structures _and realities from all constituencies. And since cosmology is
subjective, any environment, whether planned or incidental/ implicit or explicit, is
experiential. I question individual's experience of their environment to determine
the degree to which certain traits and characteristics of cosmological realities
operate within fhe institution. Interviews are used to highlight individual
experience, to find the personalized account of the environment. These
interviews take the form of associative narratives and dialogues.

In my study, it is important that I include Anglo as well as non-Anglo
respondents to indicate the significance cosmology has for a pluralistic society
and the deconstruction of a dominant and hegemonic monoculture.

In the final analyses and presentation of data I examine and report on the
types of thematic diversity found, merging the quotes from the individuals
interviewed, a juxtaposed synthesis of both the voice of the institution and the
voice of the actors within it, presenting a more comprehensive account of

interaction and dynamics.
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Definitions
Holistic-

I use holistic as the concept meaning encompassing the totality of human
experience, the cognitive as well as the affective, the physical as well as the
spiritual. This immediately includes the subjective. This inclusion is not limited to
humans, but also considers resources and how they are used and relations held
to them, hence the eco-system analogy. There is the assumption of
interdependency and mutual need for holistic survival of the entire ecosystem.
Cosmology-

“Bourdieu holds that through the business of everyday life people learn
and construct models of how the world is, how the world ought to be, of human
nature, of cosmology. These models do not simply fulfill purely theoretical or
cognitive functions; they are about doing as much as they are about
knowing.“(Tierney/Lincoln, 1997:10) To assist in the means of explaining and
interpreting cosmology, Blaut's (1993) definition of ethnoscience is useful:

The subject matter of ethnoscience is belief (author’s emphasis). The

fundamental, though not the smallest, unit of study in ethnoscience is the

statement of belief and the person or group who makes and holds to this
belief statement... beliefs assemble themselves into belief systems...each
belief system, in turn, is assembled (psychologically) into various sorts of

higher order systems...The highest level...is the groups ethnoscience as a

whole. Included here are all the beliefs held to be true, or possibly true,
about the external world, natural and social; beliefs about the self or
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person; and beliefs about the technique- the self's capacity to manipulate
and influence the world (pp.32-34).

The differences between Western and Indigenous perspectives rest on a
fulcrum of worldview. Moreover, this is literally how the physical world is viewed,
incorporating epistemology and ontology. In the Western construction, the
physical world is inert; a position that can be traced not only through Western
science and post-Enlightenment thought, but also in dominant monotheistic
religions that save sentience for human beings as those endowed with a soul
(this excludes animals as well). In an Indigenous construct, the world is animate.
This is not a religious position, that the world is animate, nor a superstition. It is
a “secular” position in that it is carried into the everyday “worldly” activity of the
indigenbus society. Within the framework of indigenous sociéties is the concept
that all things are sacred. If looked up in the dictionary, “sacred” has several
initial definitions associated with religion, but the 4th and 5th definition state it
as simply, “regarded with reverence” or “secured by reverence against violation”.
It is another consequence of the Enlightenment that the “sacred and the
profane” become exclusive one from another. What then, would be the
description/definition for Indigenous?

For the purposes of this dissertation, I am stating cultural parameters for
the term Indigenous. The term indigenous is representative of the peoples and
cultures who speak as delegates at the United Nations in the initiative for the

Declaration of the Rights of Indigenous Peoples (in draft form since 1980). Itis
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acknowledged that “indigenous”, in a strict dictionary definition, means a person
or people “originating in a specific region or country” (Random House dictionary).
This means all people are essentially indigenous to SOME PLACE. But the term
“indigenous”, currently, has come to have several additional connotations,
especially in a global context. Indigenous peoples and cultures are also known

as First Peoples, First Nations, Native peoples, or Aboriginal. Indigenous is not
simply synonymous with “non-Anglo®; Indigenous is not synonymous with Ethnic
or non-western. It is not a conflated conglomeration of all non-western societies.
As a result of its global proportions, indigenous peoples are not either, only,
categorically, “people of color”. I think this is a significant factor for the use of
Indigeneity as an analytical lens, in that it crosses assumptions and perceptual
boundaries of race and ethnicity and delves into an internal aspect of being.
Indeed, what is interesting is that there are Indigenous peoples found on every
continent, the Saami of Norway, (Finnish Lapland), the Ainu of Japan, and of
course all of the North, Central and South Americas. Indigenous cultures and
thought can lay embedded within another “non-Western” nation, such as the
Natives of East Timur within Malaysia or the Quechua Indians of Peru. Non-
western governments can lay waste to Indigenous populations as well as those

of the West. The reasons for the ubiquity of the decimation of Indigeneity are a

part of the premise and discussion of this study.
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My definition of Indigenous rests within the self-reporting of indigenous
voices themselves, my own place within an Indigenous identity, as well as a
single factor that is arguably the defining characteristic of Indigenous thought
itself, that of relationship to universal cosmic life and all that springs from it.

Since a part of the difference in my approach lies in how I came to settle
on this focus for my research and how I position myself in relation to this topic, it
is fitting that I provide the personal context critical to my perspective. This is

perhaps a good point at which to introduce a discussion “situating” myself as

researcher.
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Myself as Researcher

“By focusing on how social actors conceive of and model society,
cultural analyses of society force social scientists to look back up

the barrel of the microscopes at themselves.” (Binder and Weisberg,
Stanford Law Review, 49 Stan. L. Rev. 1149 May 1997)

“You must learn to use your life experience in your intellectual work:
continually to examine and interpret it.” (C. Wright Mills, 1959:216)

There are so many ways my life has enabled me to view multiple
perspectives that I believe I have a solid grasp on the nature of complexity. 1
have a background rich in the experiential of difference.

The youngest of seven children, my oldest brother is twenty-two years
older than I am; we are of two different generations. Because my family, or at
least portions of us, moved frequently when I was young (by 10th grade I had
attended about 13 schools), I was always able to see anew and in different ways,
because of their relative strangeness to me, contexts that others ignored
because they deemed them familiar; I was able to cultivate an ability for
observation. Though I was born in St. Paul, Minnesota, I feel my “homes” have
been on islands. Besides Minnesota, I have lived in California, Hawaii, Oklahoma,
Oregon, Puerto Rico, and St. Croix in the Virgin Islands. I have visited
extensively throughout the states, Colorado, New Mexico, New York, Virginia,

Washington, as well as outside of the states; Mexico, England, the Netherlands,

and the east coast of Africa.
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I am both emic and etic from the beginning. I come from a mixed ethnic
heritage: My Father is Native American (Yuchi/ Creek) my Mother is African-
American & Native American (Cherokee). I and my sisters and brothers are on
the “tribal rolls” of the Muskogee/Creek Nation. When I was little my father
would tell me about the character of the Yuchee, how they would not accept
attempts to assimilate them; how they fought the Anglos and were so decimated
in numbers that by the time of the Long Walk, the Yuchee were grouped
together with the Creek.

I believe that I learned early on to “question authority”. It was not only in
my nature, but encouraged by my parents as a defense for a child of color in a
racist world, as well as an inescapable fact if you were given historical
information. As a child, when I read the history of Blacks or Native Americans, I
recognized that “authority” is not always legitimate, not always ethical, though it
may hold the current regime. Through practices such as slavery itself; making it
illegal for slaves to learn to read; making Native American language, religion,
and thereby Indigenous culture, illegal, I realized that what is “legal” is not
always “right”; by legally disenfranchising most Blacks and Native Americans
until the 1960s, and socially and psychologically disenfranchising still to this day,
I became aware that injustice can be both legal and legitimized by the dominant
society. So I came early to not taking “authority” at face value, but to scrutinize

what is supposedly being upheld and who is doing the upholding, and the source
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of the power that supposedly legitimates them, whether at its base it is ethical or
simply based on hegemonic traditions.

The imperial presence of the United States was often apparent throughout
the world in many places I lived. My mother worked in Civil Service and at one
time was employed as a Librarian on an Army base in San Juan, Puerto Rico and
so we went to the base-school, but lived off-base as non-military personnel. I
saw how most of the military personnel never really left that base: they simply
tried to reproduce mainland, U.S. within those boundaries. My mother also
worked for immigration in St. Croix, Virgin Islands. In both of these places the
political history was evident. In St. Croix we lived out in the country, yet had
friends who lived near the ritzy hotels where the tourists came to vacation. I
could see that all the employees were natives, but all of the guests were Anglo.
In Puerto Rico, I remember the turmoil that surrounded every election-day when
people were warned to “just stay indoors” because of the volatile behavior that
would erupt over Independence, Statehood or Commonwealth status of the
Island. I learned about how people felt about being an appendage to the United
States. And in Hawaii, although the streets may have Hawaiian namés, I saw
the preponderance of the “Bishop” name on museums and schools.

In so many places I've lived history attests to domination and colonialism;
in Hawaii, there were of course the missionaries, but they had been preceded by

Cook and his invaders; the Micronesian islands were “possessions” by Spanish
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and Japanese and Germans; in Puerto Rico after the majority of Caribe Indians
were basically decimated by slaughter, there was the mixing of remaining Caribe
Indians and Africans brought in as slaves, and also there was the mixing of
Africans and Spanish.

I often encounter what I call the tyranny of externality, in either people or
systems trying to classify you, especially racially. On every form I've ever had to
fill out, where they ask for your race, they only have discrete categories, never a
designation for a person with a mixed heritage. I use to check both “boxes”, one
for Native American and one for Africa-American or simply check “Other”.
However, always, somewhere within the system, one of the identities was
deleted. It is interesting that it was the Native American selection that was
usually deleted and I was thereafter identified singularly as Black or African-
American. I think this has to do with the “one drop” notion of race construction.
Even today, in my PhD studies, the graduate college of the University I attend
has followed this same practice. I have often been asked to “choose one” in
terms of self-identify, and I always ask, “Who would you have me deny, my
father or my mother?” People don't like ambiguity and often try to “pigeon-hole”
you. Yet I know that many people cannot identify in a singular fashion because
of history, because of the historical juncture that dominant
Anglo/western/empire usually would like to negate, but it is there, manifest

physically in the bodies of the people.
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I know that blood is nothing to be quibbled at: There is the story of the
North American Indian Nation trying to decide on citizenship and whether to
base it on quantum of blood and never wanting a “blonde, blue-eyed” leader.
That is a reality and an understandable one. So I know the conceptualizations
and perceptions of others and the multiple “identities” that cross-section skin/
ethnicity/ race. In many ways, I always put myself beyond it, yet I live and walk
my life in this skin.

What has been a common denominator in my experience that cuts
through differing cultures, differing races and class, is the subjective and
understanding; of speaking with individuals and eliciting from them a sense of
their own self, what matters, of their place in the world. In my small college on
Maui I was the Resident Assistant (RA) in my dorm, though I was the youngest
student on campus. I talked to students who were homesick; I listened and
rocked a crying woman while she told me of her rape at knife-point by two men;
I worked with the aftermaths of a suicide. During eight years as a
paraprofessional Advisor for under-represented students in higher education,
which includes Anglo students from families with low-incomes, I saw so many
students who were damaged by the larger meta-narratives of racism, sexism and
materialism. Being asked about their own internal dialogues was a novel
experience for many of them. I remember tracking down a young Anglo woman

who had threatened to kill herself, taking her to my apartment for the night until
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I could get her to professional help in the morning. In fact, working in this office
was one of the ways I clearly saw the damage done by patriarchy, not only to
young women, but to young men as well. I volunteered for a summer as an "Any
Town” counselor and talked to young adults about their sense of self. It seems a
norm in the dominant culture not to be given a sense of self-worth based on any
internal gauge, only external acquisitions, whether titles, activities or possessions.
I do not agree with the postmodern argument that it is impossible to “see
behind your own eyes”. That vision is achievable if it is diligently sought. I have
divested of the cosmological and colonialist shrapnel of monotheism, of
patriarchy, misogyny and sexism; tracing and eradicating vestiges of internalized
and externalized racism. Though I did not grow up in a Native American
community, did not go to the ceremonies, still, I am Indigenous. Although I did
not grow up within one single community of Indigenous peoples, I grew up
among many, and can see the parallels amongst the Native Americans of North
America, including the many friends from Mexico and the people I know from the
Pacific Islanders of Micronesia and Hawaii, the Caribbean people of Puerto Rico
and the Crucians of St. Croix, the people I met in the highlands of Tanzania, as
well as other places. I am Indigenous in that the world and all things in the
world are one, a variegated expression of the unified spirit of the universe; a

universe that is composed of wisdom, respect and love. I consider myself an



Indigenous person and therefore can speak from the perspective of and call
upon 4" World Theory, as one “situated” within it, cosmologically. With these
deliberations and explanations, let me return to the arena of higher education

and the specifics of this research project.

55
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Oraanization of the Dissertation

Chapter one provides a general introduction to what my research is about; a
brief overview defining the topic under investigation, giving the particular focus
of study. I include a brief section on background information and how my
research relates in context to a larger body of work dealing with multiculturalism
and diversity in higher education. Furthermore, I summarize my theoretical and
conceptual frameworks, clarifying my propositions as well as defining concepts
and terms used in conceptualizing my research questions. My research questions
are given. In addition, I speak to my own position as a researcher and my
interest in people’s lived experience and co.nditions which apply to members of
the dominant culture, not just to ethnic mino‘rities or to “others”. In doing this I
provide the reader with a grounded, concrete understanding of where I position
myself analytically.

Chapter Two reviews existing research that discusses similar questions
pertaining to multiculturalism and diversity in higher education, providing the
literature grounding to the major lines of thought on topics similar to mine. In
discussing how my research is connected to existing literature in higher
education, I build on some theories and literature from readings within higher
education. However, I also draw more insights from independent readings that

go beyond the multiculturalism/diversity and postmodern literatures.
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Chapter Three is a discussion of the methods used in operationalizing the
research propositions. I provide the research design, a case study of a historical,
qualitative nature and my means of data gathering and analysis, a thematic
analysis of documents, and a thematic and rhetorical analysis of interviews.

From each of these data gathering methods I discuss my sampling techniques,
the instruments used in the case of the interviews, both group and semi-
structured individual interviews. [ explain my coding categories and give
examples of what data would fit into each category. I also discuss my data
analysis procedures and expand on my theoretical and conceptual framework.

Chapter Four is the presentation of data, with information and discussion
of the findings from my data analysis. Within the historical timeframe of the
community college serving as my case study, I separate data into four distinct
time intervals. Within each interval I introduce a narrative of the college, looking
for evidence of the presence of Indigenous cosmology, juxtaposing data derived
from both interviews and institutional documents to reveal the condition of
multiculturalism and diversity, aligned to my research questions and as defined
by my thematic coding categories. I also incorporate ephemera from the
relevant time period. Each phase of analysis contains a summary describing the
condition of multiculturalism current in higher education as well as a brief
synopsis of the “zeitgeist” of the times, a gauge of the then current socio-cultural

context in which my findings unfold. Through the charted efforts of the
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institution and the voices of constituents, I analyze for patterns within
institutional behavior, constituent feelings and what the relationship between
these two reveal about the organizational “eco-system” as they relate to building
and sustaining aspects of a holistic, pluralistic environment.

In Chapter Five I provide the conclusions I draw from the analysis of my
data presented in Chapter Four and the inferences I make based on my research.
One critical aspect of these conclusions is a discussion of effects and possible
consequences that accrue, on both an institutional and an individual level. In
this chapter I discuss a summary of what contributions my work can add to the
existing literature on multiculturalism and diversity in higher education. I discuss
how issues from this research are topical in light of the contemporary state of
conditions and relationships in the world. I highlight the main patterns and
points derived from my analysis and also outline directions for future research in
this area. This section includes information and ideas generated while working on
this project that may benefit future discussions of this topic. I summarize how
this research is significant for broadening the theoretical concepts of diversity
and some possibilities of how it can be applicable in practice.

Endnote

1.y The most recent development in Michigan is there has been one decision
for Affirmative Action handed down.



59

CHAPTER 2

LITERATURE REVIEW

One of the aims of this research project is to offer a critique of
multiculturalism in terms of its conceptual boundaries, but another is to examine
the concepts and assumptions embedded when addressing issues that
multiculturalism presents. One premise of my research:is the assumption that the
field of multiculturalism problematizes those who constitute the “Other”, in
essence “blaming the victim” (as Bloom pejoratively called multiculturalism, the
“culture of victimization”). Within the majority of literature on multiculturalism
most sources use ethnicity/race, gender and/or sexual orientation as their
foundational premise, in essence reducing the issues to corporeal differences.
But the attempts to “embody” difference through focusing only on external
representation sets up a tautology, merely categorizing the multiple ways the
“Other” does not align with the dominant, thereby constituting “otherness.”
Those with “difference” are perceived as a source of conflict and antagonism. I
would like to reconceptualize or “rethink” the “problem” in the domain of
multiculturalism. Rather than problematizing, I want to investigate for an
underlying and unexamined construct, cosmology, which operates in functionally
directing social thought and action towards consequences. And, in the case of

western cosmology that lends to divisions and categories fostering sexism,
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racism and all the other “isms” that are traditionally the subject matter of
muiticulturalism.

Since most literature in multiculturalism looks at external aspects of being
it thus becomes a rough category for those who have been marginalized through
categories of gender, race and ethnicity, sexual orientation or ability. The
literature on multiculturalism also looks at how these “different others” do or do
not fit into existing structures. Based on which perspective is taken i.e. a suitable
fit or not, discussions are engendered focusing on civic harmony and varying
debates on issues of inclusion and degrees of assimilation. On one hand, the
debates often decry the assault on national and civic identity with the “cult of
ethnicity” (Schlesinger, 1992) igniting what became known as the “culture wars”
with fierce proponents of a common American culture (Bloom, 1987; D'Souza,
1991; Hirsch, 1987). While on the other hand, there is an embodied ideal that
there are transformative aims and a broader view of learning to be gained from
multiculturalism: diversity efforts means increased cultural awareness, reduced
racial prejudice, greater tolerance for difference etc. (Chang, 2002). Many
authors enter the debates on multiculturalism calling on principles of democracy,
especially it seems, when speaking of the specific example of community
colleges (Rhoads, 1996; Hanson, 1996), “To what else can we appeal, after all,
in the pursuit of récognition and justice for all Americans if not to the values that

under gird this country’s commitment to equality and self-determination?”
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(Association of American Colleges & Universities, 1995:13). Yet, throughout
American and European history, this principle of democracy has never been
fulfilled for any but the few; usually male, white and privileged. How prudent is it
to put faith in a concept that has time and time again failed to bring about
desired and much-promised results? I contend that Western institutions
supposedly proffered as solutions to inequality: such as democracy, capitalism,
and education, only THEORETICALLY support equality, while empirically in
practice they support, in fact are based, on inequality. In conception and
historical and contemporary interpretations democracy often becomes a rhetoric
of equality, as when multiculturalism calls on the agency of democracy as a
means of actualizing equality. Raymond Williams (1983) concurs when he says,
Our main trouble now is that we have many of the forms of democracy,
but find these continually confused by the tactics of those who do not
really believe in it, who are genuinely afraid of common decisions openly
arrived at, and who have unfortunately partly succeeded in weakening the

patterns of feeling of democracy which alone could substantiate the
institution. (p.38)

Much of the multicultural literature focuses on minority or racial, ethnic
students and their educational attainment and educational outcomes. Students of
color, their performance and persistence within higher education and therefore
the recruitment, retention, and attrition of these students, as well as “educational
pipelines” and assessment became the center of multicultural efforts (Feagin,
Blackwell & Santovac, 1992).

Studies also focus on Campus Climate, illustrating how research on “issues
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related to campus racial climate can be used to enhance educational policy and
practice” (Hurtado, et al. 1998). Sylvia Hurtado has focused much of her
research on the college campus climate as the context in which students of color
matriculate (1992), where “Campus climate” includes enacting diverse learning
environments; improving the climate for racial/ethnic minorities. The literature on
campus climate for racial/ethnic diversity looks at the impact of the campus
climate on student diversity and examines the institutional changes necessary to
improve the racial/ethnic diversity and enhance the learning environment
(Hurtado, et al 1998). Chang (2000) looks at improving campus racial dynamics,
..My underlying premise is that colleges and universities are in an
auspicious position to resolve racial animosity and improve racial
circumstances, both within their institutions and beyond the campus. Why,
therefore, have colleges and universities not yet had their expected long-
term positive impact on racial dynamics- a term I use to mean
interpersonal/group relations? (p. )
More controversial topics, such as regulating campus speech, arise as students
and faculty of color regularly find themselves subjected to various forms of
harassment due to the historical legacy of a sexist and racist society..."These two
forces have placed free speech issues at the center of a continuing debate over
the advisability of policies aimed at reducing harassment on college campuses”
(Dey & Hurtado, 1996, p. ). The entire notion of inter-group conflict was the
focus of a study by the American Council on Education (1988),
The resurgence of racial and ethnic violence in the United States is

of growing concern to students, faculty, and administrators in
higher education. Researchers increasingly document the casualties
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of the conflicts... nearly 1 million U.S. college students experience
racially or ethnically motivated violence annually...(Ehrlich, p. )

To address the problem of intergroup conflict, racial or cultural awareness
workshops for students have been developed, with questionable efficacy. Meant
to increase cultural awareness and mitigate cultural differences and improve
intergroup relations (Springer, et al 1996) theories such as “aversive racism”
(Gaertner, 2000) substantiate that racism can occur at the level of the
organization. The re-emergence of extreme “Euro-American racist subculture and
the denial of the Holocaust are symptoms of tense racial climates (Himmelstein,
2000).

Diversity was also blamed for another problem, that of “campus
balkanization”. Balkanization or the self-segregation of students on campus by
race and ethnicity complied with Duster’s description of how unprecedented
levels of racial diversity were shaping America’s colleges. Further, those
segregated images, subsequently picked up by the national media, acted as one
of the foremost criticisms of diversity (Duster 1997, Antonio, 2001).

Literature on faculty of color in the academic workplace enumerates several
issues, from gaining entry into the academy to achieving legitimacy in their
scholarship once inside. Effectively recruiting and retaining ethnic and racial
minority faculty has been a major concern in higher education for the past
several decades with perceived barriers in the promotion and tenure process.

Women facuity of color face a double bind of sexism and racism, which effects
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their pedagogy and publishing (Ng, 2000) while topics pursued by all minority
faculty are judged by criteria not leveled at non-minority faculty,

Many dozens of Black, Latino/a and Asian scholars have produced

hundreds of articles and dozens of books on minority admissions, attrition,

and college choice. Indeed, there is a sub-genre of research on elite
students of color...which are highly relevant and have been published in
major, mainstream journals...Majority scholars are presumed to be

“objective” when they study minority issues; Black and Latino/a scholars

often are viewed as being incapable of objectivity. Minority scholars

research on race is widely viewed as too self-conscious, ethnocentric, or
angry, while the issues they raise are deemed too peripheral contentious,

or controversial. (Olivas, 2000)

Some literature discusses the organizational features of the academic workplace;
how minority faculty are treated in the academic workplace and what barriers to
professional socialization women and minority faculty experience in the academy
(Aguirre, 2000). The common experience of “Otherness” of minority faculty
(Johnsrud & Sadao, 1998), by gender and race, are all found within studies
about the climate and experiences of women faculty and faculty of color (Eddy,
2000; Aguirre, 2000) as well as what it takes for faculty of color to achieve and
prosper in the academy (Garcia, 2000).

The intersect of postmodern thought and the perception of the academy
as a site of intervention for cultural freedom (hooks, 1994) identified
multicultural education as “an instrument of social reform and equality” (Nash,
1990). With social, political and economic theories, born in academia and applied

to the questions of inequality, dominance, and power differentials in relations

and institutional structures, multicultural education was conceived, ultimately, as
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an emancipatory project. Some literature in multiculturalism explores meta-
narratives within feminist analytics (Keller, 1985; Harding, 1991), and within
postmodernism, the deconstruction of any one totalizing perspective of reality
(Deleuze, 1987).

On many levels, though, theoretical or applied, most definitions of
multiculturalism persist in tracing the numbers and/ or experiences of those
students and faculty that comprise either a female gendered or ethnic minority
category and use these proxy and their conditions to equate with achieving or
not realizing diversity.

The higher education literature that focuses on Indigenous populations,
mostly United States Native Americans, also emphasizes assimilation, cultural
differences compared with Anglo students and the different learning styles of
Native Americans. Native American authors often incorporate different styles of
writing and approaches into their books and articles, though topics are still
focusing on Native constituents in dominant culture contexts. No sources suggest
an extrapolation of Indigenous thought to non-native students or to the

structures of higher education.



66

Indigenous in the Higher Education Literature

Current literature that includes aspects of Indigeneity within the context of
higher education usually focuses on the experience of Native American students
in predominantly-white higher education institutions (Tierney, 1992), the
historical aspects of the relationship between higher education and Native
Americans (Carney, 1999, Lomawaima & McCarty, 2002), accounts of how
contemporary Indigenous peoples are reclaiming aspects of their culture within
their post-secondary education experiences through tribal colleges (Barnhardt,
1991) and the means Indigenous people use to hold onto and maintain
Indigenous values and principles in the midst of mainstream western education
(Cajete, 1994).

Christine Lowery (1997) speaks about her own process and the journey
towards her PH.D. as a Laguna-Hopi Woman. She speaks of cultural loneliness
that might be familiar in the literature on all other minorities in predominantly
white institutions,

Sometimes my spirit actually ached

I missed, not just the support,

Not just the opportunity of being surrounded

By other people like me,

But I missed the shared humor,

The sounds

The feel of

The spirit of other Indian people (p.2)

She talks of using qualitative methods, of how to find a way to accommodate her
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own cultural principles to her academic life,

Finding a place where we can contribute our work is highly significant to

Pueblos. If we are admonished from childhood to make sure we

contribute, to make ourselves useful, to help one another, to pay attention

to the Earth, to hear her and to pray...then how we integrate this
philosophy with our way of life in academic institutions in the white man’s

world is not easy. (p.5)

Although this can speak to any individual minority experience, it also relates to
the values of Indigenous communities and speaks to the differing orientation that
Indigenous values maintain- to work for others, for the Earth, to be reverent and
spiritual in all things.

Several indigenous authors point to the perpetuation of either eliding
native voices or proscribing them into assimilationist models. Mihesuah and
Cavender-Wilson (2002) point out the instances of being squelched as
Indigenous scholars when articulating Indigenous perspectives, discussing how a
mainstream academic publication, the Chronicle of Higher Education refused
their submission. They also speak to the experiences of Indigenous academics
within the post-secondary system, attesting to “gate-keeping’ and a censuring of
their voices when they present Native histories and how Native culture is given
preference when discussed by non-Native scholars, who may claim scholarly
expertise on Indigenous issues. A recent proposal to the American Educational
Research Association (AERA) on ™ Confronting Tensions in Collaborative

Postsecondary Indigenous Education” for the Division J segment: Social, Cultural

and political contexts, with William G. Tierney as a Discussant, and presenters
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from the Hopi Tribe and the Dine Division of Education,

(http://edtech.connect.msu.edu/searchaera2002/viewproposaltext.asp?proplD=7

228) discusses “the tensions encountered as we work toward the crucial need for
a transformation of higher education toward more culturaily responsive
educational practices” (p.2). There is the acknowledgement that, “Serious
resource commitment to indigenous education is scarce. Western epistemology
and cosmology reign supreme. The programs touted as successfully serving
Native American constituencies typically reinscribe western epistemologies and
cosmology.” (p.3)

Many authors discuss explicitly incorporating indigenous perspectives into
the design of their own post-secondary educational systems, in the desire to
wield control and power in different ways. In his article on Tribal colleges,
Barnhardt (1991) discusses how Indigenous peoples are directed towards
advocating for Indigenous philosophies being applied to all Indigenous
educational sites:

Today, we have control over our educational system. We must now begin

to assess whether or not our school system is truly becoming an Inupiat

school system, reflecting Inupiat educational philosophies, or, are we in
fact only theoretically exercising “political control” over an educational

system that continues to transmit white urban culture?” (p.2)

There is often a struggle within tribal colleges to achieve a balance between the

criteria demanded by accrediting agencies and the philosophies that would enact

Indigenous realities, more often than not these can be totally contradictory,
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“How could an Inupiat educational philosophy be made to fit the Western notion
of an university?” (American Indian Higher Education Consortium (AIHEC),
1999). The AIEHC discusses educational attainment levels for American Indians
as well as the Tribal College Movement. The report indicates how tribal colleges
differ from traditional post-secondary institutions by providing personalized
attention to students, are “committed to fostering a family-like atmosphere and
strong personal relations between students and faculty. (See also Tierney, 1992;
Cunningham and Parker, 2000; The Institute for Higher Education Policy, 2000)
The World Indigenous Nations Higher Education Consortium has a website
that supports a forum on Indigenous education from the standpoint of the
Declaration of Indigenous People’s concept of higher education,
On this day, August 5, 2002, at Kananaskis, Alberta, Canada, we gather as
Indigenous Peoples of our respective nations recognizing and reaffirming
the educational rights of all Indigenous Peoples....We commit to building
partnerships that restore and retain indigenous spirituality, cultures and
languages, homelands, social systems, economic systems and self-
determination.
The mission statement of the consortium again speaks to the values held
throughout Indigenous cultures, to: “protect and enhance indigenous spiritual
beliefs, culture and language through higher education, and to accelerate the
articulation of indigenous epistemology (ways of knowing, education, philosophy
and research)”.

Gregory Cajete, in Look to the Mountain: an Ecology of Indigenous

Eaucation (1994), talks about the intrinsically holistic nature of indigenous
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education. Richard Simonelli, in “Partnering with Indigenous Education” (1996)

discusses some of the principles Cajete relates as integral to Indigenous

education. Not only is Indigenous education interdisciplinary and

“environmental” but primary characteristics include:

Indigenous teaching focuses as much on learning with the heart as
on learning with the mind. Indigenous education always includes
the affective or feeling side of life.

Indigenous education is always a person to person process.

Teaching and learning is a matter of serving and being served.
Indigenous education is service-based education.

Indigenous education includes the inner world [helping] the
student externalize inner thoughts and qualities for examination.

Learning is connected to each individual’s life process. (pp1-2)

Cajete writes:

Indian people continue to struggle with modern educational systems
that are not of their own making, but are separated from, and compete
with, their own traditional forms of education. There continues to be an
educational schizophrenia in Indian education as it exists today (p.7).

Gregory Cajete’s model for the educational process was employed in creating a

virtual library of educational resources, “Indigenous people often employ the

circle shape in ceremony and celebration and use it to illustrate a cultural

worldview that is interdependent and cyclical” (Roy & Larson, 2002). This also

speaks to the “different realities” of indigenous cosmology. These tenets are also

indicated in the recently created Masters and Doctoral programs offered in Native

Philosophy from the Ayaangwaamizin Academy of Indigenous Learning
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(Couchiching First Nation) in Canada (McPherson & Rabb, 2001). The authors
relate from their experience that, “by the end of the twentieth century, the
instruments of neocolonialism had moved from residential schools to institutes of
higher education”, they discuss how most post-secondary institutions have failed
Native students pursuing higher education, “We have documented...the systemic
racism inherent in a university system run by members of the dominant
society...Such universities inevitably deal with Native issues and education in
terms of what we call outside-view predicates” (p.20).

Battiste and Henderson (2000) also talk about how Indigenous students
must develop a “double consciousness” similar to that described by W.E.B.
Dubois for African-Americans. Batiste and Henderson describe the Indigenous
presence in educational organizations administered in western societies,
“Canadian education systems view Indigenous heritage, identity and thought as
inferior to Eurocentric heritage identity and thought.” (Battiste and Henderson,
2000, pp 88-89).

Concepts of holism are often dictated for teaching Native students, as
congruent with indigenous cultural philosophies and learning methods, (Rhodes,
1988) yet there is very little literature to suggest that the very same holistic
approach be extrapolated to higher education as a whole. Yet these preferences
can begin to illustrate the different tactics and approaches that reflect a different

cosmological orientation.
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Michelle McKay (1999) in attempting to define “indigenous pedagogy”
articulates a holistic approach through her own experiences as a Native
American, a mother and as a teacher,

Children within my Nation (Cree) were taught that they were to perfect
the skills of what they knew and to view the world as interconnected and
holistic. This was contrary to the linear perspective which I feel is
prevalent within the dominant Canadian society...Indigenous pedagogy
relays the whole story rather than just the interpretation of one single
event or one side of the story. When teaching any aspect of Indigenous
life it is important to relate the interconnectiveness of objects to
spirituality rather than a one sided or linear view. (p. 5)

Indigenous pedagogy principles, which appear across various Indigenous
societies, are the oneness with nature; as a result nature’s harmony is
viewed as sacred. The role of nature within the education of a child
permeates the process in which a child is taught and how they learn.
Children within traditional Indigenous society learn integration as well as
interconnectiveness. Indigenous pedagogy promotes interconnections
with knowledge, relationships and process within organizational structure.
As each thought is learned and related back to the self it becomes circular
as everything interconnects. Spirituality becomes an important part of
Indigenous pedagogy when viewed within a holistic approach. It is
through Indigenous pedagogy that a child is provided with sources of
knowledge within self as well as within nature. (p.3)

Though these discussions are not focused directly towards my topic, they
allude to different realities and problems encountered by Indigenous constituents
when facing the constructs of Western cosmology, implying conflict and
incompatible differences.

Semali and Kincheloe (1999) more directly address the topic of Indigenous

knowledge. They claim their text ™ examines the social, cultural, and political
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issues that surround Indigeneity and focuses on the benefit to be derived from
the inclusion of indigenous knowledge in the academy” (p.3). The authors admit
that with the introduction of the topic of indigenous knowledge, they risk
“scholars unsure what we're talking about” (ibid), yet they pursue the topic
because they find “indigenous knowledge to be intellectually evocative” (ibid).
Semali and Kincheloe immediately admit the struggle to define what indigenous
knowledge is,

The dilemma we face in defining indigenous knowledge and what it means

in the context of millions of indigenous peoples of the world is central to

the postmodern and post colonial debates on the origins of knowledge

and the manner in which it is produced, archived, retrieved and
distributed throughout the academy. (p.4)

In this dissertation I view the situation of diversity in higher education as
a navigable point of comprehensive understanding, not pertinent only to an
Indigenous constituency. Here, examining through an Indigenous lens is not only
for the benefit of, or explicating the experience of Indigenous students and
faculty (Pete-Willet, 2001), but as a comparison and analysis of social systems
that can conceptually reconfigure the scope in seeking social reform and
achieving an authentic social and cultural diversity.

In considering the prevalent themes in the multicultural literature, I
pursue a path that goes to a level more deeply rooted, into a realm with the
potential of revealing contradictions between professed goals and the reality of

practices. In terms of understanding the dynamics of multicultural efforts,



74

examining cosmological paradigms illuminates the foundations from which efforts
most logically proceed. Becoming aware of contradictions in contemporary
discussions and efforts towards diversity and the possible impasses those
contradictions create can serve as a catalyst to seek new and alternative avenues
for achieving a successful multicultural agenda with the goal of eradicating social
injustice, spheres of domination and inequality. Since I am examining how
societies operate and how people relate to one another, I investigate the
concepts underlying “worldviews” or cosmology. This explicates the varied ways
people have constructed their relations to the physical and the social worlds they
inhabit.

Multiculturalism in higher education is firmly ensconced (entrenched) as
the purview of race, gender or sexual orientation and class. Within that vast
literature, almost all references are to aspects of “otherness”, or discuss possible
means of how to achieve a delicate form of cultural pluralism that can be
maintained among ethnic and cultural differences. However, to move more
directly to my topic, seeing multiculturalism not as a gauge of interaction
dynamics only between specific groups, whether they be considered margin or
center, but as a means of achieving new and alternative forms of social justice
and a respectful place for all, addressing issues of inequality, I move from
literature specifically dealing with the external aspects of the constituents of

multiculturalism, which narrows the discussion to representation, to a broader
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conceptualization of multiculturalism that takes into account worldviews and
cosmology. Since I contend that there must be a new way of knowing for all
members of a now global socio-cultural system, an appropriate entry into my
project is to start with the sociology of knowledge.

The concepts of marginalization, bias, racializing, patriarchy, and
asymmetrical relations of dominance and misperceptions of power, all defining
characteristics of traditionally conceived multiculturalism, did not manifest in a
vacuum. They exist specifically and persistently within a socio-historical world
context as relationships, engendered by specific modes of thought that embed in
constructions of center-margin and hierarchical structures of value stratification.
This fragmentation is made possible by the cognitive processes that construct
these relationships whether it is rationalizing manifest destiny or initiating
legislation to combat Affirmative Action. Critical Theory argues that any social
aspect must be understood as an element within a total social process and my
review of literature was guided by this, viewing multiculturalism in that same
vein, as one aspect of a social totality, hence that totality begs examination as
well.

Multiculturalism has become an ideology of sorts, with the function of
attaining collective absolution or entirely eradicating the opportunity for a critique
of the larger Western paradigm in terms of its knowledge and practices. The

inability to reform inequitable structures goes unexamined and any examination
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of the totalizing processes of domination and conflict that are inherent in western
cosmology is refuted as well. Apart from any consideration of differing
treatments towards different racial groups or gender inequality multiculturalism
has eluded a more fundamental analysis of the internal structures of Western
cosmology as a pathology of hierarchal domination imposed upon life on the
planet earth. In many ways race and gender inequality can be considered an
ideology of the dominant paradigm, in that the continuing discussion of only
these facets of hierarchy obscure the inherent inequalities and other hierarchical
structures that operate within all aspects of western cosmology, regardless of the
constituent identity of human actors, expanding those dominating and ruinous
structures to all planetary life and natural resources. The critics of
multiculturalism, in calling it an ideology, are in some ways correct; not in terms
of multiculturalism acting as a spurious form of new thought coercion or only as
a coercive social power for encroaching minorities to gain undeserved powers of
enfranchisement; but multiculturalism can act as ideology in that the constant
focus of multiculturalism on “others” obscures the reality of the inequality
embedded in the dominant social order and draws attention away from these
very deeply rooted notions.

My review of different bodies of literature corresponds to my larger
conceptual frameworks and the theories4I use to clarify and refine my research.

Of course, pursuing any one avenue of thought would garner prodigious
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literature, so in combining these topics, the nature of my reviews must be
limited.

Within the period designated as the beginning of modernity, I look at the
first questioning of the foundational premises of societal privilege, briefly
discussing some theories of ideology that appear as the conflict theory in Marx,
and after Marx, mainly found in Critical Theory, such as Lukacs concept of
reification (1971). I also discuss the contradiction found in the hope for social
justice offered by the Frankfurt School through the means of instrumental
rationality, despite their acknowledgement of the corrosive effects of the
increasing rationalization of society. I discuss the contradictions in light of
Indigenous perspectives, given, “the genuine attempt to consistently think
problems through to the end...Its tragedy was that it [the Frankfurt School]
remained mired in unresolved contradictions” (Bailey, p.16). The dilemma of
multiculturalism is in saying that society wants equality while all the while
seeking and aspiring to the heights of hierarchy through elitism and multiple
forms of stratifying people. These are contradictions and represent conflicting
interests and competing values. I posit that perhaps one reason muiticultural
efforts reach impasse and fail can be found in what the Critical Theorists of the
Frankfurt School recognized, that “Idealism was simply incapable of resolving in
thought alone, contradictions that were actually expressions of a real socio-

historical process” (ibid.). Critical Theory promoted the idea that a society must
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identify its own internal limitations, especially, “its blindness to its own social
presuppositions and functions...its failure to consider such ...reveals something
important about its own social origins (Bailey, p.25).

I start by examining the concept of the sociology of knowledge as
presented by Karl Mannheim‘and, by association, the Frankfurt School of Critical
Theory. I perceive parallels between the current malaise impacting multicultural
efforts towards social justice, such as assaults on Affirmative Action, with the
historical socio-cultural aspects in 1940s Germany that dashed the hopes of
many at the Frankfurt Institute, “Under historical circumstances in which hopes
of revolutionary social transformation had been defeated, the Frankfurt School
believed that theory might still preserve a sphere of critical insight"(Bailey, p.21).
I briefly discuss how some of the contradictions found in the philosophies from
the Frankfurt School may be rooted in assumptions from their Marxist orientation
supporting conflict theory and its conceptions of human nature as basically
competitive and driven by self-interest.

Progressing through the development of ideas associated with the
sociology of knowledge, I also briefly address ideas from Antonio Gramsci and
Michel Foucault, noting them as the heritage of the sociology of knowledge as it
appears in contemporary forms. Next, I examine the codified artifacts of
ideology, or institutions, through institutional theory.

It might have been noted that most of my review focuses on the works of
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Western Anglo male theorists. This is both out of necessity as that is the work
out there, and also points to the continuing elide of both Indigenous scholarship
and Indigenous philosophy. But finally, I do offer a comparison of these
essentially western authors to Indigenous ones, addressing the possibilities and
alternative offered by Indigenous theorizing, philosophy and cosmological insight.

I first consider the concepts and theories of those who professed to work
toward social justice and emancipation using sociological theory. In my
discussion there is always the consideration as to whether the concepts
discussed apply to Indigenous realities as well as western ones. Since concepts
of equality and egalitarianism are part and parcel of institutions that construct
worldviews, I begin with how worldviews are constructed, i.e., the sociology of
knowledge. Notions drawn from classical sociology of knowledge are useful in
searching for underlying paradigms and drawing those paradigms to the surface
for examination in that, “there is the awareness that all social differences have
social origins and are thus the result of factors subject to human control” (Meja &
Stehr, Introduction, p.1).

Parallels can be made between the periods in which classical sociology of
knowledge was produced, when it was interpreted as being, “the symptomatic
intellectual expression of an age of crisis, and the recognition of its own
rootedness in social structure and determination by social factors” (Mannheim,

p.16) and contemporary conditions in multiculturalism where the dismantling of
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metanarratives is perceived as a crisis of cultural unity.

The Sociology of Knowledge

Karl Mannheim is usually credited with being one of the founders of the
sociology of knowledge, acknowledging the connection between ideology and
social structures, and recognizing the impact pervasive beliefs play in structures
and how both belief and structures either oppress or support liberation.

“He studied the 'structures of knowledge’ and an investigation of the

relation between such structures and the social world with which they

remain involved. Mannheim proposed a sociological perspective that saw
all mental structures ...as context-dependent. He wished to better
understand the ‘existentiality’ of thought, its rootedness in social and
material relations. Mannheim declared that such a perspective had to
cover not only the falsity which characterized ideology but also all forms of
sacial knowledge. (Spencer)

Spencer maintains that Mannheim,

is the one whose biography and mode of questioning connects him most

directly to the problems of our own time...the questions he posed in the

diagnosis of conflict...on education and on democratic planning remain as
pertinent as ever.
Mannheim advocated societies, and especially intellectuals, inspect “their own
social moorings”. In Ideology and Utopia, Mannheim states that there are
“modes of thought which cannot be adequately understood as long as their social

origins are obscured” (p.2).

Author Leon Bailey, in Critical Theory and the Sociology of Knowledge,
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claims Mannheim felt that Marxism had not gone far enough in its analysis of
ideology,
Specifically, it had failed to call its own position into question and
therefore subject all forms of social thought, including itself, to ideological
analysis. This final, radical step, transforming the theory of ideology in to
a general theory of the social determination of all knowledge of history
and society, had been taken only with the development of the sociology of
knowledge. (Introduction)
Meja & Stehr claim that it was Karl Mannheim who presented the most
comprehensive premise from which to look at a sociological analysis of thought.
Expanding on the concept of substructure, Mannheim examined the different
forms of knowledge and the social conditions associated with them. Mannheim
suggested “that biological factors, psychological elements and spiritual
phenomena might take the place of primary economic relations in the
substructure...” that it was impossible to say that “the single individual thinks...
Rather it is more correct to insist that he participates in thinking further what
other men have thought before him” (Ideology and Utopia, p.3) Meja and Stehr
continue, stating that the sociology of knowledge, through its unearthing of
socially and historically constructed versions of reality, was
...regarded as a kind of Copernican revolution in the analysis of cultural
products.’ While the older sociology of knowledge epitomized by Karl
Mannheim, asked how the social location of individuals and groups shapes
their knowledge’, more recent sociologies of knowledge examine " how
kinds of social organization make whole orderings of knowledge possible,

rather than focusing on the differing social locations and interests of
individuals or groups’ (Meja & Stehr, Introduction).
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Meja and Stehr credit Mannheim with the foresight to perceive that the
sociology of knowledge could present a critical factor in intellectual and political
life, “particularly in an age of crisis, dissolution and conflict, by examining
sociologically the conditions that give rise to competing ideas, political

philosophies, ideologies and diverse cultural products”(Introduction).

Once again this insight is topical in the current climate concerning
multiculturalism in that many oppositions to diversity are posited as causing the
dissolution of a common culture crucial to maintaining national cohesion. Meja
and Stehr comment that Mannheim thought the sociology of knowledge could be

applied to local issues. They perceived at least three different ways in which

Mannheim's conception of the specific ways in which such a sociology
might affect the state of political knowledge fluctuated and changed.
There are three main versions:

1) sociology of knowledge as a pedagogical but also political mode of
encountering and acting on the forces making up the political world;

2) sociology of knowledge as an instrument of enlightenment, related to
the dual process of rationalization and individuation identified by Max
Weber, and comparable to psychoanalysis, acting to set men and women
free for rational and responsible choices by liberating them from
subservience to hidden forces they cannot control; and

3) sociology of knowledge as a weapon against prevalent myths and as a
method for eliminating bias from social science, so that it can master the
fundamental public problems of the time and guide appropriate political
conduct (ibid).

Mannheim writes:
But what is decisive is...this possibility, which exists for almost all men

now living - namely, to enlarge one's view of the world... The sociological
problem constellation in the narrower sense transcends itself in two
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directions - in the direction of philosophy and in the direction of a
politically active world orientation.

Mannheim perceived the sociology of knowledge as exploring the nature of the
relation between perception and social structure, “the relationship between
thinking (or culture) and social processes in the broadest sense is constitutive of
human thought and action” (Meja & Stehr p.). Yet it is interesting that charges
relating to the evils of relativism were leveled at Mannheim, even from other
Critical Theorists, similar to the charges aimed at contemporary multiculturalism
and postmodernism. “For Mannheim the fact that the unfolding of the historical
process is cognitively accessible only from various perspectives was simply an

aspect of its ‘truth’ (Spencer, p.4).

Bailey states that it was Karl Mannheim who initiated going beyond strictly
cognitive facets of understanding to include “psychic” elements. Its task was, in
Mannheim'’s view, necessary to make clear,

The interconnection between the economic life of society, the psychic

development of individuals and transformation in the realm of culture.” By

tracing the mediated relationships between these various aspects of the
social totality, he [Mannheim] hoped the Institute might concretely

reformulate the classical concerns of social philosophy and develop a

comprehensive theoretical framework for the critical analysis of modern

society.
Bailey recounts that Max Horkheimer perceived the goals of critical theory should
"...go far beyond the description and explanation of facts to include the

development of a comprehensive critique of the existing society in light of its
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suppressed potentialities for greater human freedom and self-determination”
(p.26). This view supports examining multiculturalism in light of critical theory’s
premise to be guided primarily by “an interest in freedom”. In inquiring how
enduring aspects of society such as racism, sexism, hierarchy and domination
occur, it is useful that,

Rather than simply accepting the “facts” as given, a critical theory of

society is charged with the comprehension of the total social process

through which those facts were produced...A historical aspect of
investigation also characterizes critical theory. Before any qualitative
transformation can take place, the historical development of a given

system must be taken into account. (Bailey, p.29)

In considering how thought predicates structures Bailey asserts that Georg
Lukacs recognized in Marx’s critique of the ideology created by capitalism a
simultaneous critique of the “forms of thought entangled in this process” (p.5).

Horkheimer and Adorno’s Dialectic of Enfightenment is useful in examining
my topic, especially in light of Indigenous perspectives on nature and my
ecological analogy, in that one of its central thesis focuses on the domination of
nature and how this is “extricably linked to the development of forms of human
domination.” In the Dialectic, an argument supporting the need to examine
western cosmological views and how they support the hierarchical nature of
western paradigms can be extrapolated to concepts of cosmological
multiculturalism drawn from Horkheimer and Adorno’s notion that,

...progress in the domination of nature becomes entwined with the

increasingly efficient, albeit increasingly irrational, domination of humanity
by its own productive apparatus and the privileged groups which control
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that apparatus. In the struggle for self-preservation, the violence directed
against external nature is also directed against inner, human nature.

(p.32)

Jay Martin (1973) also saw as the intentions of the Institute of Social Research
the "knowledge and discovery of social life in its whole entirety” in the hopes that

that knowledge would facilitate a new social order.

Limitations of Sociology of Knowledage in Light of Indigenous Realities

One aspect of the sociology of knowledge that is compelling, from the
standpoint of examining structures of knowledge and the limits of self-reflexivity
available for thorough analyses, is the contradiction found in Mannheim and
Lukacs, and indeed many Critical Theorists, illustrating the conflict between
awareness and consequences; in their holding out rationality as the sole hope for
a world wishing for social equity. It is one of the most paradoxical claims from
the sociology of knowledge, conceptualizing rationality as an instrument of
liberation for both individuals and society. Horkheimer was said to believe that
“possibilities latent within the existing order can only be verified in the practical
struggle to realize a more rational organization of society” (Bailey, p.31).

There are inherent contradictions in this position since many of the
critical theorists comprising the Frankfurt School clearly perceived the
consequences of rationalization as dehumanizing. Karl Mannheim saw the

damage inflicted by rationalization of society yet still sought an even more
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rational society as a resolution to cultural crises. And Bailey espouses that Lukacs
saw critical theory as consciously seeking to “further the struggle for a more
rational organization of society.” Yet, in Lukac’s theory of reification, Weber’s
theories of formal rationalization and bureaucracy were linked with the Marxian
critique of capitalism.
Pointing to commonalities in Marx’s analysis of commodity exchange and
Weber’s analysis of formal, bureaucratic rationality, Lukacs noted that
both...Marx and Weber had shown how in the course of capitalist
development, the concrete, material and qualitative aspects of things
become devalued in relation to the abstract, the formal and the
quantitative. Both Marx and Weber had shown how the development of a
detailed division of labor in capitalist society had progressively fragmented
both manual and mental labor. (p.13)
Bailey relates that Max Horkheimer, wanted individuals within society to
become aware of the cultural artifacts they produce and how those very artifacts
can attain a concreteness belying that they owe their construction to the actors

themselves.

Rationalization of Society

Rationality is often seen as a basic ontological presumption, traceable to
the enlightenment with humans constituting a consistently rational subject.
Ramos, in The New Science of Organizations claims,

Throughout the last three hundred years instrumental rationality has
bolstered the effort of centric Western populations to dominate nature and
to enhance their productive capacity. This is decidedly a great but now
uncertain accomplishment; for there are now indications that such a
success may be on the verge of becoming a Pyrrhic victory. The
awareness of this situation is opening new avenues.
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Rationalization is basically a fear of uncertainty. One of the contradictions
of the Enlightenment is the use of rationality as an attempt to obtain certainty.
The supposed goal of positivism and empiricism was to obtain and secure
certainty, yet certainty is an unrealistic need to flee uncertainty, which can then
be construed as fear, one of the strongest of emotions. In terms of Western
cosmology, rationality is a flight towards ontological security. Descartes was
certain of only one thing: that his existence was posited only in thought; ‘I think,
therefore I am.” Cartesian dualism portrays the individual as isolated from an
external world that can be perceived only through one's mental representations
of it. From this position, "our selves sit, as it were, at the center of these
subjective worlds, spectators in the theater of the mind in which they are forever
trapped" (Bakhurst & Sypnowich, 1995, p. 3). In discussing the concepts that
shape the “western mind”, Richard Tarnas (1991) points out the break in
western thought brought about by modernity, "The original Cartesian certainty,
that which had served as foundation for the modern confidence in human
reason, was no longer defensible” (p.353). In fact, Tarnas acknowledges, “The
mind itself might be the alienating principle” (Ibid).

Author Leon Bailey relates that although economics seemed to be the
overriding interest in questions of social structures, Horkheimer and Marcuse,
“sensing that economic questions were becoming essentially technical

questions... began a detailed examination of the social implications of
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technological rationality. Capitalism was still regarded as a fundamentally
irrational system of domination and exploitation, but in their view, the true
character of the system was increasingly obscured by a “technological veil”.
(p.30)

In the Diglectic of Enlightenment Horkheimer and Adorno show the
correlation between rationalization and “the regressive underside of the
Enlightenment project of the domination of nature” (Bailey, p.31). Bailey
explains in a footnote that Horkheimer and Adorno’s use of ‘Enlightenment’
“extends far beyond reference to the 18™ century Enlightenment...they extend
the concept of Enlightenment to cover the central trajectory of Western
civilization”. Horkheimer and Adorno also contend that although “Enlightenment
thought had promised that the efficient utilization of human reason would ensure
social progress...the fully enlightened earth radiates disaster triumphant” (p.46).
The Enlightenment had held out the promise that reason could “liberate
humanity from the blind constraints of both nature and tradition” yet never
fulfilled that promise. Instead, ‘reason’ becomes another form of domination,

The Enlightenment conception of rationality had been progressively

reduced to technical rationality- reason as an instrument of control. But

for Horkheimer and Adorno, the methodical efficiency of the modern era,
reaching its summit in the murderous efficiency of fascist barbarism, had
proved conclusively that social progress could not simply be equated with

technical progress. (Bailey, p.31)

Watching the development of fascism, Bailey claims that theorists of the

later Frankfurt School saw how,
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Under fascism the process of mass manipulation sheds its pseudo-
democratic character and assumes openly terroristic forms...The repressed
fury of the masses against the senseless renunciation imposed upon them
is mobilized by the fascist powers and channeled against despised groups
outside the fascist collectivity. The calculated perfection of a technical
rationality of means serves ends that are totally destructive and irrational.

(p.34)

Adorno and Horkheimer, in The Dialectic of Enlightenment (1972) believed that
the means of attaining ‘enlightenment’ was in the creation of a society where
rationalized ideas dominated both individuals and institutions. Yet, in
contradiction, Horkheimer (1947) described “the modern individual as a shrunken
ego, captive of an evanescent present, forgetting the use of intellectual functions
by which he was once able to transcend his actual position in reality” (p.18).
Horkheimer finished Eclipse of Reason with the following statement: "The
denunciation of what is currently called reason is the greatest service reason can
render” (Ramos, p. 187). Ramos goes on to ascertain that the awareness of the
contradictions in the socio-historical period they lived in caused many of the
Critical theorists to claim a "tragic consciousness'. Georg Simmel talked about
the 'tragedy of culture’, and Max Weber laid out that “an inescapable process of
rationalization leads to the disenchantment of the world and to new forms of
bondage” (Introduction). Scheler claims that it is in this period that the sociology
of knowledge emerges as analysis of those social processes and structures that
pertain to intellectual life and to modes of knowing and as a theory of the

“connectedness of thought” (Mannheim).
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In “Rationalizing the Irrational: Karl Mannheim and the Besetting Sin of
German Intellectuals”, authors Kettler, Meja and Stehr relate just how Manheim
and others within Critical Theory such as Paul Tillich and George Lukacs were
“haunted by the conviction that while the rational is decisive, it is not
enough”(p.1442). Kettler et al, reflect on the sociological influence that Max
Weber had on Mannheim, yet there persisted for Mannheim, * his continuing
conviction that the great questions were those concerning the relationships
between what appeared irrational and the rational ordering of constitutionalized
social spheres” (p.1445). The authors discuss the contradiction faced by
Mannheim and others at the time, facing a “crisis of rationality...[which]
acknowledges and dramatizes the insufficiencies of a thoroughly secularized and
rationalized worldview, even while he ihsistently identifies his own discipline
within it” (p.1448). There is an elide in most contemporary accounts of
sociological theorizing that base all assumptions on rationality; an omission of
feelings. Kettler et al, trace the feelings of Mannheim and others in the Frankfurt
School, feelings that their rationalized theories could not account for, yet they
could not deny them,

Certain forms of experience, encounter and self-awareness do disappear

with the rise of ‘this industrial, rational, sociological world.’...but humans

are more than this rationalized world, and these repressed elements
remain latently present in us, in search of their proper form...He wished
for a restoration of deeper encounter experiences and must find a way of
expressing this without denying his modernity or accepting the premature

gratification offered by the old theology. In short, modernity and
rationality and sociology belong together, and Mannheim will not deny his
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vocation to any of them, but the most thorough going exercise of these

vocations brings the recognition that something is missing,” (pp1449-

1450)

The authors also cite Adorno as feeling that * the function of this supposedly
destructive rationality must be looked at much more deeply.” (p.1451)
Ultimately, Mannheim, “Spoke of grounding cultural creation in the activity of the
soul, rather than of the mind or spirit.” He also took seriously the “neo-romantic
warnings about the devitalizing, entropic consequences of allegédly subjecting
everything in the world to rational calculation.” (p.1455)

In examining those aspects of sociological cultural artifacts that relate to
how western constructs, even when ostensibly dismantling embedded notions,
do not recognize the consequences of certain thought patterns, Lukac’s theory of
reification is a case in point. Deriving from Marx’s “concept of commodity
fetishism” Lukacs used the term “reification” to indicate an occurrence when the
products resulting from human acts are divorced from those who produced them.
Lukacs asserted that these products are then transformed,

...assuming a “natural” appearance that serves to mask their social

genesis. Within this condition of estrangement, human subjects fall prey

to blind determination by objective forces of their own creation, and dead

“things” appear to be the really active agents. (Bailey, p.12)

These circumstances result in a condition of alienation. In terms of applying this
concept to multiculturalism, and its tendencies to stay within the boundaries of

representational diversity, the very concepts of division and hierarchy, and

stratification, as well as the resulting alienation and domination, ignores the
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original reification of status and hierarchy in western cosmological constructs,
serving to obscure possible tactics towards solutions, because of the inability to
develop strategies targeting the more basic construct. Reification,

“cognitively...entails a failure to comprehend the total process of the social
production of reality and a fetishized adherence to immediate
appearances. Practically, it entails a loss of any sense of active
participation in the making of objective reality and a consequent [apse into
a contemplative stance toward the given reality as something fixed and
wholly external to the activity of human subjects.” (Bailey, p.12)

Although Bailey attributes Lukacs’ theory of reification to understanding
the development and rise of capitalistic domination in “virtually all spheres of
capitalist society and culture”( p.12), the theory can extend beyond an economic
critique and apply to the understanding of how western cosmological foundations
hinder more insightful analyses of multiculturalism beyond representation,

The objective world confronting the individual is more than ever before

the product of organized social activity. Yet, despite this progressive

“socialization” of the world, humanity is increasingly reduced to a

contemplative stance in relations to the objective world that it has made.

The social world, although produced and reproduced through human

activity, is experienced as a reified “second nature” as opaque,

impenetrable, and essentially unchangeable as the blind processes of
nature. Carefully segregated spheres of activity are highly rationalized...
the processes of rationalization tend to veil the concrete, qualitative
aspects of reality and destroy the ability of individuals to readily

comprehend the social whole. (p.13-14)

These cases serve as clear examples of the limits to which certain
cosmological theorizing can take self-reflexivity, where it does not reach to the
depths and parameters of one’s own cultural paradigms. Alatas, Barber, Evers,

Menkhoff & Ser, (2001) also discuss how scientific knowledge was largely
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unquestioned as a construct.

The development of sociology of science, initiated largely by Robert
Merton and his colleagues...largely accepted this view of scientific
knowledge. Their early work focused on analyzing the social and
institutional factors that influenced the growth of science, but scientific
knowledge itself was judged to be unproblematic.(p.4)

Alberto Guerreiro Ramos (1981) talks about the,

...fransvaluation of reason-leading to the conversion of the concrete into
the abstract, of the “good” into the functional, and even of the unethical
into the ethical- characterizes the intellectual profile of whose who have
attempted to legitimize modern society solely upon utilitarian grounds.”

(p.6)
Ramos goes on to explain that,

modern society has demonstrated a high capability for absorbing distorted
words and concepts whose original meaning would clash with its self-
sustaining process. As the word “reason” could hardly be discarded
because of its centrality to human life, modern society has made it
compatible with its normative framework. Thus, in the Cultural West,
predicated upon the Hobbesian understanding of rationality, distorted
language has become normal, and one of the means to critique such a
society is to describe its cunning in misappropriating the theoretical
vocabulary which prevailed before its rise (ibid).

Situated within a World Systems theory, Richard Lee (2000) speaks to how the
structures of knowledge have been constituted as part of a larger “modern world
system” that includes capitalism with end goals of domination and hegemony,

First Postulate: The production and reproduction of the structures of
knowledge has been a process constitutive of and constituted by the
Modern World System...the pursuit of objectivity-the view from nowhere;
the erasure of agency, history, in short of subjectivity in whatever form-
arose as the confederate process of rationalization and embodies the
progressive privileging of formal rationality, disinterested calculation, as a
generalized means of instrumental action...(p.787)
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Some of the human activity that western cosmological paradigms
construct or “reify” as second nature has to do with conflict and opposition. Here
is one point (among many) where western and Indigenous cosmologies depart
ways. Many sociological “masters” saw conflict and opposition as the natural
order of social interaction, as in the Weberian tradition, where conflict and
opposition are seen as an integral part of society. In Economy and Society,
Weber (1947) sees domination as a legitimate form of authority. Spencer
maintains that for Mannheim, “the existential boundedness of human knowledge
is rooted in the social existence of competing human groups” (p.3). However,
many theorists working in the deconstruction of western traditions saw conflict
and opposition as steps forward, perceiving consensus as false, in that it really
hid the face of homogenization, the residual of domination from totalitarian
systems.

Conflict theory is one of the four major traditions in the field of
sociological theory, established as classical sociological theory through Karl Marx
and the conflict tradition and Max Weber and the legitimation tradition (Collins,
1974). In Confiict Sociology (1974) Collins relates conflict theory as “the most
fruitful tradition of explanatory theory...running from Machiavelli and Hobbes to
Marx and Weber” (p.56). It is interesting that cynicism is called realistic, while
other perspectives that are not so cynical are labeled as romantic, ideal or

utopian.
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Machiavelli and Hobbes initiated the basic stance of cynical realism about
human society. Individuals’ behavior is explained in terms of their self-
interests in a material world of threat and violence. Social order is seen as
being founded on organized coercion. There is an ideological realm of
belief (religion, law) an underlying world of struggles over power; ideas
and morals are not prior to interaction but are socially created, and serve
the interests of parties to the conflict. (p.57)
Coliins goes on to discuss how Marx added the more explicit factors of economics
particularly, but how, over and above an economic realm, material conditions are
shaped by the interests of the ruling class and therefore merge into ideological
spheres, “determinants... other material conditions- the means of mental
production-determine which interests will be able to articulate their ideas and
hence to dominate the ideological realm...”(p.58). It is through Marx that the
structuring of consciousness becomes a factor in inequitable conditions. Collins
quotes Marx, “It is not the consciousness of men that determines their existence,
but their social existence that determines their consciousness” (Marx, 1971:20).
Collins portrays human interaction as basic and “animalistic”.
For conflict theory, the basic insight is that human beings are sociable but
conflict-prone animals. Why is there conflict? Above all else, there is
conflict because violent coercion is always a potential resource and it is
zero-sum sort....we can see that the availability of coercion as a resource
ramifies conflict throughout the entire society...Think of people as animals
maneuvering for advantage, susceptible to emotional appeals, but
steering a self-interested course towards satisfactions and away from
dissatisfactions (pp.58-60).

In his arguments, Collins reveals that his thoughts and his paradigmatic referents

are in themselves stratifying,
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The basic argument, then, has three strands; that men live in self-
constructed subjective worlds; that others pull many of the strings that
control one’s subjective experience; and that there are frequent conflicts
over control. Life is basically a struggle for status in which no one can
afford to be oblivious to the power of others around him. Often we
assume that everyone uses what resources are available to have others
aid him in putting on the best possible face under the circumstances, we
have a guiding principle to make sense out of the myriad variations of
stratification.

Collins goes on to describe how Max Weber takes up this path of analysis,
leading conflict theory into the domain of sociological inquiry and theories. His
construction of power again speaks only to a definition that resonates with
asymmetrical relationships involving dominance,

Max Weber (1968:53) defined power as the ability to secure compliance

against someone’s will to do otherwise. This is not the only possible use

of the word “power”, but it is the most useful one if we are looking for

ways to explain people’s outlooks. (p.58)

Antonio Gramsci, in his attention to power, introduced the concept of
hegemony, also emphasizing the key part played by ideologies and culture. By
“ideological hegemony” Gramsci meant the opinions of the masses were
manipulated to support the ideology put forward by the ruling, dominant class,
building upon what Gramsci referred to as the “popular consensus”. Through the
use of certain social institutions such as religion, education and elements of
popular national culture,

a ruling class can impose its world-view and have it come to have it

accepted as common sense. So total is the hegemony established by

bourgeois society over mind and spirit that it is almost never perceived as
such. It strikes the mind as “normality”. (p.67)
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Gramsci felt that in both ideological as well as political struggles against
hegemony, the main struggle is for the minds and hearts of the people
(Spencer).
Berger and Luckmann updated the sociology of knowledge in their 1966 work,
The Social Construction of Reality,
Man'’s self-production is always and of necessity, a social enterprise. Men
together produce a human environment, with the totality of its socio-
cultural and psychological formations....One may ask in what manner
social order arises. The most general answer to this question is that social
order is @ human product. Or, more precisely, an ongoing human
production. It is produced by man in the course of his ongoing
externalization....Both in its genesis (social order is the result of past
human activity) and its existence in any instant of time (social order exists
only and insofar as human activity continues to produce it), it is a human
product. (p.48)
Berger and Luckmann describe the concept of ‘Habitualization” and how with
such behavior choices are narrowed. Yet Berger and Luckmann define this
narrowing of choices as beneficial, as a “gain- In other words, the background of
habitualized activity opens up a foreground for deliberation and innovation”
(p.51). It would seem to me the gain might exist only within the paradigm
superimposed by the habituated thought, effectively circumscribing other options
created by differing paradigms. Berger and Luckmann admit that the process of
habitualization precedes any institutionalization, “The typifications of habitualized
actions that constitute institutions are always shared ones. They are availableto

all members of the particular social group in question, and the institution itself

typifies individual actors as well as individual actions” (p.52). With the
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introduction of institutions as a codified construct, the path of narrowing is
furthered, not only by the perception of choices, but through the constituency
that may partake in the choices presented, as institutions necessitate a common
background. The inception of institutions also implies a certain path taken that
will dictate a particular accumulation of specific experience, a prescribed history,

Institutions further imply historicity and control. Reciprocal typification of

actions are built up in the course of a shared history. They cannot be

created instantaneously. Institutions always have a history, of which they
are the products. It is impossible to understand an institution properly
without an understanding of the historical process in which it was
produced. Institutions also, by the very fact of their existence, control
human conduct by setting up predefined patterns of conduct, which
channel it in one direction as against the any other directions that would

theoretically be possible (p.52)

Moving to contemporary discussions of knowledge, Michel Foucault, with
the introduction of his concepts of the "archaeology of knowledge", calls into
question the very bases of knowledge; what is legitimized as valuable, and
therefore included, and what is excluded and the varying criteria that each
category comprises. The work of Michel Foucault is considered pioneering in
many ways. He uncovered the routine ways in which the social identities that we
take for granted are not only constructed, but are meant to create certain forms
of order. In The Order of Things (1970) Foucault looks at how societies and
cultures produce systems of knowledge. A pivotal portion of Foucault's work is

that he demonstrates how systems of classification themselves operate to

produce forms of knowledge and for Foucault this leads inexorably to an analysis
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of power. In Foucault’s analysis then, power exists and is exercised in any
relation and the balance of powers must be made explicit. (Fuery & Mansfield,
1997) |

What Foucault protests against is the linear progression of rationalistic
thought that hegemonically denies any kind of knowledge or truth other than
that obtained empirically, based on objective methods grounded in positivistic
science. What Foucault does is unearth the roots of these massive, hierarchical
and hegemonic assumptions and through a western analysis implode the
constraints place on the knowledge of the world.

Tracing the role of science, knowledge and power, Foucault did not simply
create rough divisions by date and happenings. Instead Foucault identified the
omissions in scientific practice in all of the functioning "sciences". To some, the
creation, initiation and support of scientific knowledge and the diversification of
that knowledge into disciplines representing mathematics, physical sciences,
medicine, biological sciences and other sciences, and even engineering, was the
advancement of knowledge and "man's" increasing grip on the natural world".
Supposedly with the secularization of science in the eighteenth century came the
ultimate freeing of knowledge from the value-laden necessities or the need to
harmonize all knowledge, especially new knowledge, with theological or
philosophical belief. These fields were increasingly considered to be the major

spur to progress, scientific innovation, and contributing to an objective and
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positivistic understanding of the world. Foucault offers counterpoints to the basic
assumption that knowledge is based on rational thought, positivism, or empirical
science. Foucault denies that knowledge can be traced in a linear trajectory from
the Enlightenment, with ever increasing surety and "rigor” up to the present day.
Instead, he offered a descriptor of the march of western thought as a "global
totalizing" regime. There is still @ canonical referent that is considered the "holy
law" and seemingly sacrosanct and that is the PROCESS of making science.
Foucault traced how knowledge was not "discovered” but was methodically
CHOSEN, for the direct purpose of certainty, full-scale aggregation of power and
hegemonic rule. It was in the process of the creation of the version of the
smooth, unrippled traverse of Science and Knowledge that continually created
new and better sciences, constantly adapting in an implied evolution that these
were certain accomplishments, at once creating, perpetuating and reinforcing the
status quo that it was enacting. In his very analytic, Foucault notes the Western
partiality for reductionistic process, meticulous organization; his treatise on
"archaeology" is a warning of the danger that too intense a concentration on
process can, over time, not only obscure the original purpose, but even result in
the process becoming the purpose, the means becoming the end.

To apply Foucault’s analysis to the case of diversity in higher education is
to also ask who is responsible for the creation and transmission of knowledge, or

as Foucault asks "who is speaking?". The implications for discussion of diversity
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in higher education, and for offering alternatives and options are important.
Knowledge is not centered or objective; "truth" is not arrived at through
unshakable methods, but is also subjective with "subjugated” knowledge having
validity. In this account of the "history" of findings and treasures, Foucault
speaks of relationships NOT chosen; the past deliberate disaliowance of
multiplicities and muiltiple truths and relations. There was a concerted effort
NOT to allow the multiplicity, the "shifts" that continuously and consistently occur
to be noted; they were obliterated, covered in the race for surety and power.
The rationalistic search for unity, given the name of positivistic science, was in
actuality the process of a false search that not only did not allow for a greater
degree of unity through the allowance of natural disruptions, but also actually
smothered and obscured the mechanisms that substantiate and confirm
differences.

In setting the agenda for higher education, legitimated knowledge acts as
a decision maker, reinscribing normative paradigms because they describe
essentially the clutch of values and assumptions that knowledge carry with it as it
approaches the supposed task of education or the creation of new and the
transmission of enculturated knowledge.

Surveying briefly these tenets from the sociology of knowledge reveals
that knowledge is largely culture bound, limited by the “cognitive scripts” that we

inherit through the knowledge handed down to us, or by the limits of what we
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can conceive within a given world view. In trying to deal with an issue such as
multiculturalism from the standpoint of sociological theory, we see that
rationalism, or reason alone; empiricism, or sensory data alone, or even
experience alone, as in phenomenoclogy, where the analysis of experience is
more directly concerned with the human situation, are not sufficient when trying
present a totally inclusive concept of multiple or alternative realities. To use
these theories as explanatory models is insufficient when discussing Indigenous
perspectives because reasoning with the theories exempts Indigenous reasoning
altogether. To further a discussion of the very strong suppositions in our minds
that guide behavior and limit our view of the world, I will look briefly at
institutions, as well and organizational theory, examining the role that-

institutionalism plays in organizational theory.

Institutions and Organizations

For man could no longer assume his mind's interpretation of the world to
be a mirror like reflection of things as they actually were. ...Moreover, the
insights of Freud and the depth psychologists radically increased the sense
that man’s thinking about the world was governed by non-rational factors
that he could neither control nor be fully conscious of. From Hume and
Kant through Darwin, Marx, Freud and beyond, an unsettling conclusion
was becoming inescapable: Human thought was determined, structured
and very probably distorted by a multitude of overlapping factors-innate
but non-absolute mental categories, habit, history, culture, social class,
biology, language, imagination, emotion, the personal unconscious, the
collective unconscious. (Tarnas, p.353)

Institutions or cognitive scripts can be conceived of as “congealed
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interests”, reflecting a codification of structures and systems of knowledge. In
many ways, it is misleading to conceptualize knowledge under the rubric of
institutions, for it is not an active learning, but rather a passive assimilation that
takes place with the absorption of institutions. What is important for
consideration of my study is that Institutions have their setting in actual interests
and affairs of ordinary life.

Robert E. Park ( 1939) in a discussion of institutions and collective
behavior states, "There is...implicit in every institution a concept and a
philosophy. In the efforts of men acting together to pursue a consistent course
of action in a changing world, this concept emerges and the philosophy of which
was implicit becomes explicit” (p.7). In pursuing the concept that western
cosmology actually serves as a deterrent to achieving equity, when considering
the blatant resistance met by attempt to introduce multiculturalism into the
academy, there might be an explanation when inequality is actually perceived as
an institution and viewed in light of the following,

Although there may be implicit in the practices of every institution an idea

and a philosophy, it is only in a changing society where it becomes

necessary to defend or redefine its functions that this philosophy is likely
to achieve a formal and dogmatic statement; and even then the body of
sentiment and ideas which support these principles may remain, like an
iceberg, more or less completely submerged in the “collective
unconscious”...This means that, from the point of a sociology of collective
behavior, the ideology of a society or of a social group is, like its customs

and folkways, an integral part of its social structure. (p.8)

Louis Althusser, although he has been criticized for seemingly returning to
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the totalizing conceptions of structuralism, differentiates between the various
forms of repression operating upon the individual. In “Ideology and Ideological
State Apparatuses” Althusser (1971) points out those institutions that society
consists of and from which they derive their nhormative powers such as religion,
families, education and culture are what he calls “Ideological State Apparatuses”.
These strictures and structures form even awareness and consciousness.
Althusser stresses the pervasively “unconscious character of ideology”, that it is
built into all the social practices in which we are born, and thereby manipulate

the very means and forms through which we can find meaning.

In Pierre Bourdieu's " Habitus and Field” (1990), he links the subjectivity of
the individual and the objectivism of society by how individuals perpetuate the
structures that they in fact create and operate within. He call this perspective
“constructivist structuralism”. Bourdieu examines the social construction of
objective structures, emphasizing how people perceive and construct their own
social world. Habitusis a cognitive structure through which people deal with the
social world. It can be thought of as a set of internalized schemes through which
the world is perceived, understood, appreciated, and evaluated. Bourdieu argues
that the habitus both produces and is produced by the social world. People
internalize external structures, and they externalize things they have internalized

through practices.

Shifting into an examination of how institutional theory is linked to
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organizational theory, even though it is from a structural functionalist

perspective, is useful when Perrow (1986) states,

For institutional analysis, the injunction is to analyze the whole
organization. To see it as a whole is to do justice to its ‘organic’
character. Specific processes are, of course, analyzed in detail, but it is
the nesting of these processes into the whole that gives them
meaning.(p.157-158)

W. Richard Scott (1987) declares that,

...institutionalization involves three phases or *moments”: externalization,
objectification, and internalization. We and our associates take action
(externalization) but we together interpret our actions as having an
external reality separate from ourselves (Objectification) further, the
objectivated world is internalized by us, coming to “determine the
subjective structures of consciousness itself (Internalization). (p.495)

Scott elaborates on the fact that “... institutionalized belief systems cdnstitute a
distinctive class of elements that can account for the existence and/or the
elaboration of organizational structure” (Ibid). Spall (2000), also contends that

institutional theory provides a sound platform from which to analyze

organizational change.

Institutional Theory assists in explaining that interests, power and politics
in organizations are shaped by institutional logics prevailing in wider
environments... in other words, the behavior of individuals in politics is
based in part on individual volition, but it is also deeply influenced by the
socio-political values of structures within which the individuals are
“embedded (.p.3)
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In most recent literature there is a distinction made between “old” and “new”
institutionalism. Spall identifies “the active and conceptually explicit theoretical
underpinnings of neoinstitutionalism come from Talcott Parsons (p.5). Itis with
Parsons that the use of power as a mechanism that can be strategized as both “a
phenomenon of coercion and consensus” (p.139) is articulated. This view is of
course embedded in a structural functional perspective that sees all phenomena
as instrumental and subordinate within a socially integrative function.
Scott (1987) makes a distinction between regulative, normative and
cognitive aspects of institutions,
The regulative effect is based on coercion. Conformity is based on actors
having internalized values, social obligations, formal laws, or quasi-moral
norms. The cognitive effect is based on mimetic processes where actors
comply with deeply ingrained cultural scripts, assumptions and solutions.
These are the “taken for granteds” that no one challenges. Conformity is
based on membership and participation in a culture.
From The New Institutionalism in Organizational Analysis by Powell & DiMaggio
(1991) comes a discussion of institutions themselves reveal as the level of an
assumed worldview. For instance the concepts of opportunistic, selfish behavior
is antithetical to indigenous thought, as is the concept of “property rights”. But
Powell and DiMaggio reinforce the concepts that many of the influences at play
in organizations are not always fully cognized,
As we move from the new institutionalism in economics and public choice
to the new institutionalism in regime theory and organization theory, the
term institution takes on a different meaning. In the former approaches,

institutions are the products of human designs, the outcomes of purposive
action by instrumentally oriented individuals. But in the latter, while
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institutions are certainly the result of human activity, they are not
necessarily the products of conscious design. (p.8)

Authors in fields such as cultural studies recognize such underlying forces.
Raymond Williams (1983) discusses current contexts in terms of our society in
general and the effects of inequitable institutions that nevertheless are presented
as egalitarian,

At this critical point, the relative absence of democracy in other large
areas of our lives in especially relevant. The situation can be held as it is,
not only because democracy has been limited at the national level to the
process of electing a court, but our social organization elsewhere is
continually offering non-democratic patterns of decision. This is the real
power of institutions, in that they actively teach particular ways of feeling,
and it is at once evident that have not nearly enough institutions which
practically teach democracy. The crucial area is in work, where in spite of
limited experiments in “joint consultation”, the ordinary decision process is
rooted in an exceptionally rigid and finely-scaled hierarchy, to which the
only possible ordinary response, of the great majority of us, are
apathy.(p.41)

In light of introducing Indigenous cosmology into the discourse on the efficacy in
multicultural efforts, it is imperative to realize that certain impediments exist, due
to the very nature of institution within organizations. Powell and DiMaggio
(1991) aliow that institutional arrangements are reproduced,
...because individuals often cannot even conceive of appropriate
alternatives (or because they regard as unrealistic the alternatives they
can imagine). Institutions do not just constrain options, they establish the

very criteria by which people discover their preferences. In other words,
some of the most important sunk costs are cognitive. (p.11)

With both “old” and New"” institutionalism, however, each stresses the role of
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culture in shaping organizational reality. This is a good beginning for explicating
my study.

For Randal Collins, what most people call social structure, he argues, is
constituted out of ™ interaction ritual chains” in which people, operating at the
level of practical consciousness, invest cultural resources and emotional energy
in ritual encounters that enact either hierarchy ( when cultural and emotional
resources are unequal) or solidarity ( when these are evenly matched).

This becomes a credible explanation for why solidarity exists when certain
groups are oppressed, but is replaced by hierarchal structures and relationships
when they move along the continuum of resources such as, for instance, prestige
or professional status. Allegiances shift, away from being on an equal footing
with others who are dispossessed, to an unequal basis that is oppositional to
solidarity.

That organizational institutions are heavily influenced by cultural norms is
clear in the essay by Friedland & Alford,

This early rationalization, and the interpenetration of public and private,

seems to be a direct institutional legacy of Christendom’s “religious

capitalism”...The central institutions of the contemporary capitalist West-
capitalist market, bureaucratic state, democracy, nuclear family and

Christian religion, shape individual preferences and organizational

interests as will as the repertoire of behaviors by which they may attain

them. (P.232)

The authors state that “The Western experience of individuality, of choice, of

freedom, has been institutionally and historically shaped by the emergence of
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capitalism, state, democracy, the nuclear family and the Christian religion” (ibid).

Against most arguments to the contrary, postmodernism has done little to
alter these paradigms. Although postmodernism is at times considered “the
death of history” or all that has come before, and thereby opens’ the way for new
ways of being, new political arrangements, and a more fluid subjectivity,
institutions and cosmological paradigms simply submerge to an even more
irretrievable level.

The need to rethink these notions of human and planetary life as a
competitive struggle that pits subjects against one another is found in some
current ecology movements. Fritjof Capra (1996) talks about ™ a new scientific
understanding of life at all levels of living systems-organisms; social systems,
and ecosystems” (p.3). Capra refers to the multiple crises faces our globalized
society as having a unified root cause,

Ultimately, these problems must be seen as just different facets of one

single crisis, which is largely a crisis of perception. It derives from the fact

that most of us, and especially our large social institutions, subscribe to
the concepts of an outdated worldview, a perception of reality inadequate
for dealing with our ...globally interconnected world.

There are solutions to the major problems of our time...But they
require a radical shift in our perceptions, our thinking, and our values...But
this realization has not yet dawned on most of our political leaders. The
recognition that at a profound change of perception and thinking is
needed if we are to survive has not yet reached most of our corporate
leaders either, or the administrators and professors of our large
universities. (p.4)

Capra makes the scientific paradigm posited by Thomas Kuhn an analog to social

paradigms,
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The paradigm that is now receding has dominated our culture for several
hundred years, during which it has shaped our modern western society
and has significantly influenced the rest of the world. This paradigm
consists of a number of entrenched ideas and values, among them the
view of the universe as a mechanical system..., the view of the human
body as a machine, the view of life in society as a competitive struggle for
existence, the belief in unlimited material progress to be achieved through
economic and technological growth, and last-but-not-least-the belief that a
society in which the female is everywhere subsumed under the male in
one that follows the basic laws of nature. (p.6)

Possibilities for Change- Contemporary Integrative Theories

Once these deep-seated institutions are recognized, how to challenge and
destabilize them? Integrative theories deal with attempts to integrate both
structure and agency; the macro-level theories that deal with the structures and
institutions of society with micro-level theories of everyday life. These integrative
théories try to transcend the restrictions superimposed by either approach. They
do this by advocating that individual action and thought can have the freedom to
interpret, influence, and act within any constraints given, be they organizational,
institutional, power relation or construction of social reproduction. One such

theory is Anthony Giddens' theory of structuration.

Giddens puts forward the integrative idea that individual agency and
structures ostensibly created by society or larger institutional social forces are
not an either/or proposition, but are, in fact, in a fluid relationship with each
other. The concept of structuration underscores the duality of structure and

agency. There can be no agency without structures that shape motives into
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practices, but there can also be no structures independent of the routine
practices that create them. Social structures can be altered, but it is the
unquestioned reiteration by individuals of those social forces that actually
reproduce structure; individuals act then, not as agents for themselves or
individual initiative, but as agents of structure, thereby sealing their fate within
hegemonic forms. The social structures that constitute traditions, institutions,
moral codes, and established ways of doing things could be changed if humans
were to become aware of their own complicity and start to ignore them, replace
them, or reproduce them differently (Giddens,1986). Cultural change can occur
in personal or private moments of individual transformation. While the stability of
culture is maintained, slow incremental process is undergone as individuals strive

to reproduce, adapt or change the contexts which make their identities relevant.

Giddens Theory of Structuration stresses this mutual constitution of both
structure and agency. Giddens argues that structure and agency are a duality
that cannot be conceived of apart from one another. It is through their activities
that humans create both their consciousness and the structural conditions that
make their activities possible. Structures are simply the rules and resources that
give social practices a systemic form. Only through the activities of human actors
can structure exist. Since humans are social actors and as such are reflexive,
they can monitor their own activities and examine the structural conditions that

impinge on their lives. They can then adapt their actions to either reproduce or
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negate hegemony, and Giddens emphasizes this path as humans having the

power to shape their own actions.

Current Modes of the Production of Knowledge

In the struggle for definitions to the question: “what is knowledge and
from what sources can we best learn?”, traditionally the academic pursuit and
production of knowledge is defined through diécovery and research; transmission
through teaching; support through service. However, whenever efforts that fall
within the parameters of multiculturalism attempt to make inroads into higher
education, many objections and barriers have been raised. What lies at the root
of the failure of education to incorporate multicultural/diverse bodies of
knowledge that honor the subjective? Traditional models of education have
come under scrutiny as they have become less responsive to their constituencies
and less and less a reflection of the population within the society. But rather
than addressing issues of reform or the quality of education, I would highlight
the need to carefully examine the old "totalitarian theories" of knowledge. Issues
of pluralism and change within the educational academy involves examining a
form of pedagogy that may be inherent in the structures of our educational
organizations. Although postmodern discourse is said to cause chaos, in an
openly acknowledged universe of non-surety, indigenous ways of relating to the
world can be better cognized; "relationships” that do not as much search for

unity, as allow for disunity.
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In setting the agenda for higher education, legitimated knowledge has
always acted as a decision-maker. But this model of “legitimating” is normative
because it transmits only enculturated knowledge. The basic assumption of this
model is that those who have knowledge, who have investigated the nature and
origin of knowledge, know best. In its purest form, this is a model of
corporatism, knowledge as a separate entity with its own rights and privileges,
providing justification for its existence, independent of social structurés, virtually
untouched by the requirements of a public, or members of those social
structures. In this model, investigation and inquiry was intensified and was
increasingly considered to be the major spur to progress, scientific innovation,
and a positivistic understanding of the world.

J. M. Blaut (1993) discusses what he calls the “Colonizer’s Model of the
World”. In critiquing Eurocentrism, Blaut denies that it is simply synonymous
with a bias or prejudice. Eurocentrism is “hard-wired” into science and matters
of scholarship, and under girds empiricism and a positivistic outlook on the world,

To be precise, Eurocentrism includes a set of beliefs that are statements

about empirical reality...Eurocentrism therefore is a very complex thing.

We can banish all the value meanings of this world, all the prejudices, and

we still have Eurocentrism as a set of empirical beliefs” (p.9).

Blaut outlines why it is imperative to look at cosmological levels when attempting
to eradicate inequality and instill social justice, because it is at that level that the

permutations must occur,

Eurocentrism is quite simply the colonizer’s model of the world.
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Eurocentrism is the colonizer’s model of the world in a very literal sense; it
is not merely a set of beliefs, a bundle of beliefs. It has evolved through
time into a very finely sculpted model, a structured whole; in fact a single
theory(p.10)

The bane of postmodern deconstruction is that once deconstruction has taken
place, there is nothing viable to put in its place. Postmodern theories are still
anchored by Western cosmological constructs that cannot perceive alternative
modes of thinking, being and acting in the world.

Sharon D. Welch (1985), a feminist working the area of liberation
theology, realized incipient shifts in the construction of western world and
although she states, "my conclusion is that there are fundamental distortions in
the categories of western thought” (p. 8) there is little to provide solidity,

...as part of an epistemic shift that is shattering the foundations of

western knowledge and action, in the work of Michel Foucault I find an

incisive, unsettling description of this shift, of the collapse of meaning, of

language, and of its relation to reality. (p.9)

A Haudenosaunee concept speaks to a different type of liberation that does not
disintegrate into non-entities,

Liberation theologies are belief systems which should challenge the

assumption, widely held in the West, that the earth is simply a

commodity, which can be exploited thoughtlessly by humans for the

purpose of material acquisition within an ever expanding economic
framework. A liberation theology will develop in people a consciousness

that all life on the earth is sacred and that the sacredness of life is the key
to human freedom and survival. (p.77)
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Indigenous Perspectives

What do Indigenous perspectives offer that would enact institutions
differently? Can it be said that Indigenous cultures do not have institutions that
are socially enculturated and reproduced? Not at all; but what the institutions
reproduce would not have the same stultifying effect as rationality, capitalism,

pseudo-democracy or hierarchy.

Vine Deloria Jr. (1979) sees the conflict between Indigenous and Western

perspectives as foundational,

In every area where Indians have had to relate to Western European
concepts, policies, and programs, there has been dreadful
misunderstanding...The fundamental factor that keeps Indians and non-
Indians from communicating is that they are speaking about two entirely
different perceptions of the world...It often appears that Indians are
immune to the values which foreign institutions have forced them to
confront. Their minds remain fixed on other realities (p.136).

It is also apparent these are not only historical realities, but ones that co-exist
and even supercede any contact with western versions,

No matter how well educated an Indian may become, he or she always
suspects that Western culture is not an adequate representation of reality.
Indian customs and beliefs were regarded as primitive superstitions
unworthy of serious attention. In recent decades non-Indians have finally
come to recognize that many Indian ideas were ecologically and
scientifically sound and only seemed primitive. ...Examples of Indian
traditions that have been verified to be scientifically correct are
numerous.(p. viii)

Gordon Brotherston (1992) see “the testimony of Native Americans
themselves, in a time and space their very texts imply and affirm...It attends to

that native coherence ceaselessly splintered by Western politics and
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philosophy”(preface). Brotherston articulates the continual elide of Indigenous
perspectives,

On being labeled the New World, America entered into a story of
depredation for which the planet has no parallel....As a result of invasion
from beyond its shores, it has suffered uniquely. In the course of just a
few centuries its original inhabitants, though settled there for millennia
and countable in many millions, have come to be perceived as a marginal
if not entirely dispensable factor in the continents destiny. In not one of
its nation-states is the dominant or official language effectively an
indigenous one. Rare are the educational systems that consistently relate
surviving indigenous peoples to the deeper past of American... Rarer still
is the historiography that seeks to excavate its premise locally rather than
blindly corroborate imported versions. It will be said: History cannot be
undone. A response is this: of course, but history is not yet over and will
become what we choose to make it. At the same time, from within the
citadel of what is now called First World capitalism, certain voices ask
whether the end of the people Columbus began to exterminate might not
mean an irrevocable loss of identity and the end of all our selves. (pp. 1-
3)

There are these elides when it comes to indigenous knowledge, for
example,

In the Library of Congress systems...the categories Native America and
Fourth World literature are simply absent. After all, if the prime function
of classic texts is to construct political space and anchor historical
continuity, it becomes easier to focus on those of the Fourth World on the
understanding that such a world may actually exist. This is truer still when
these classics are understood also to consecrate belief, say in our origins
as humans, or our debt to the earth, which in some ways implicitly
opposes the whole authoritative and prescriptive weight of Old World
biblical dogma...or the blithe universalism of Western science.(p.4)

Brotherston also speaks of the representatives from multiple Indigenous nations
converging, in 1990, in Quito, Ecuador,

The sheer number of participating nations, some 120, is more than can
be conveniently listed here...brought together political memory,
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definitively subordinating all local differences in the face of the threat that
began with Columbus and has grown ever since. Moreover, going deeper
than political alliance, their unanimity was founded on the notion not just
of Indian dispossession but of human survival...In this way, the Quito
forum establishes the decisive principle of continuity before and after
1492, of known histories whose beginnings long antedate Columbus,
affirming them against the insistent Western urge to curtail and sever. In
the Fourth World it has been a case not so much of the “poverty of
history” as of its deliberate scholarly impoverishment... Native American
tenacity and resilience in the face of such assault, and against all
technological odds, argue for belief that... As the Quito Declaration
indicates, its sources lies in cosmogony... (p5-6).

The values inherent in Indigenous cosmology offer different referents and
blueprints from which to draw the social and cognitive maps of our world. From
leadership to the simplest interaction, behavior in Indigenous cultures derive
from vastly different models than those practiced in western culture. The
Haudenosaunee (Mohawk Nation, 1978) reflect on Indigenous views of
governance and the fact that leadership is not sought to afford one dominance

over others,

Human societies must form governments which will serve to prevent the
abuse of human beings by other human beings...Governments should be
established for the purpose of abolishing war between brothers and to
establish peace and quietness...Put forth the principle that government is
specifically organized to prevent the abuse of human beings by cultivating
a spiritually healthy society and the establishment of peace...Peace was to
be defined not as the simple absence of war or strife, but of the active
striving of humans for the purpose of establishing universal justice.

In 1977, representatives from the Haudenosaunee traveled to Geneva
Switzerland to speak to the 4th Russell Tribunal on the case of oppression to

Native peoples. The speeches did not emphasize abuse as much as they
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articulate a vision of life distinctly different than those conceived by western
constructs. Most importantly perhaps is the perception that spirituality is
considered “ the highest form of political consciousness”(p.49). This is so
because of the high degree of inclusion and respect demanded by the
Indigenous ethic,
The majority of the world does not find its roots in Western culture or
traditions. The majority of the world finds its roots in the natural world,

and it is the natural world and the traditions of the natural world which
must prevail if we are able to develop truly free and egalitarian societies.

(p.53)
What is often misunderstood in terms of Eurocentric behavior is that the
perpetuators of dominance and inequality suffer perhaps more than those
subjected to it,
It is the people of the West, ultimately, who are the most oppressed and
exploited. They are burdened by the weight of centuries of racism,
sexism, and ignorance which has rendered their people insensitive to the
true nature of their lives. (ibid)
The theme of the West not understanding the totality of life runs through many
Indigenous texts. Dagmar Thorpe (1996) speaks of
A perception of life which is limited to material reality and excludes
spiritual reality makes it easier for an individual to justify destructive
thought and action, because the impact on the spirit within life is not
seen, felt or understood” (p.2)
Vine Deloria Jr. (in Suzuki, 1992) also attributes a basic lack of knowledge and

perception to the West,

In seeking the ultimate answer to the meaning of existence, that is
reading God’s mind, as early scientists considered their work, modern man
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has foreclosed on the possibility of experiencing life in favor of explaining
it. Even in explaining the world, however, western man has
misunderstood it. (p.242)

The resulting destructiveness of the West is the consequence, “"Modern man, the
world eater, respects no space and no thing green or furred as sacred. The
march of the machine has entered his blood” (Suzuki, p.154). Haunani-Kay Trask
(1998) perceives dominance and hierarchy as intrinsic to western values,

Ownership was the only way human beings in the world could relate...and
in that relationship, some one person had to control the interaction
between humans, that hierarchy always resulted in dominance, thus any
authority or elder was automatically suspected of tyranny...that work must
be continuous and ever a burden...the West has long since lost a deep
spiritual and cultural relationship to the earth (p.117).

In terms of considering Indigenous principles are referents for a successful
multicultural agenda, it is clear that they offer a wider, more comprehensive

scope when considering liberation,

The people who are living on this planet need to break with the narrow
concept of human liberation and begin to see liberation as something
which needs to be extended to the whole of the natural world. What is
needed is liberation of all things that support life, the air, the water, the
trees- all the things which support the sacred web of life.

Many nation states may feel threatened by the position that the
protection and liberation of the natural world people and cultures
represent; a progressive direction which must be integrated into the
political struggles of people who seek to uphold the dignity of man. But
that position is growing in strength and it represents a necessary strategy
in the evolution of progressive thought. (p.53)

This concept of progressive thought can be found in the academy from

Indigenous authors. O'Meara and West (1996) state their purpose clearly, “to
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begin to establish the parameters of a new period and character of interaction
between indigenous and non-Native peoples of North America through their
experiences in university and academic practices and settings...”(Preface). As
an exercise in stretching and expanding conceptual boundaries,

Cordova asks that academic communities consider the essential
description of the world offered by Native North America as tantamount to
a philosophical pursuit. To “do” philosophy would mean to approach the
substance of Native though as a ‘completely alternative explanatory
system for the world and for human nature.” The requisite precision of
doing philosophy may reveal the essential differences between Native and
non-Native cultures and natures (p.6).

Poka Laenui, President of the Pacific Asia Council of Indigenous Peoples spoke in
1993 on the 100th anniversary of the invasion of independent Hawaii,

As a first task, let us re-examine the definitions of progress and the mode
of achieving it, for a partnership can never work if there are no common
values or aspirations....The domination theme, which has ruled the
present evolutionary period of human development, has witnessed the
institutions of slavery, imperialism, colonization and economic
conglomerations which have demoted the quest for spiritual development
to the lowest rung of consideration. In the quest to dominate we have
seen man'’s rampant destruction of his immediate environment and his
insatiable hunger for further destruction in lands far from his own shores.
None of these activities have raised the measure of happiness for human
society one iota. Indeed, peace, joy and contentment-requisites for
spiritual development-can be experienced in the sight of waters running
freely, in the sight of a man and a woman working side by side in their
fields. I submit that in our new partnership we explore not new ways of
sharing in the domination process, but in totally new modes of conduct
built on the respect of things right to be (in Ewen, p.52).

This research aligns with that progression, the potentiality for partnership and

the hope expressed by Deloria when he declares,
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In the fields of scientific knowledge and social reform we see a gradual
and irreversible movement away from the sterility of the traditional
Western European formulas and doctrines into a more flexible and
broader awareness of the manifold experiences of life....Faced with this

[comes the] irresistible urge to attempt to outline an alternative way of
conceiving reality (p.ix).
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CHAPTER 3

METHODS

By focusing on external reality, historians marginalized emotional truth... A
Fijian elder has put it this way: “People [outside researchers] do not
understand the unseen, which is the reality of our lives; they do not
realize its power. They look only at the seen (Katz, 1993:294).

Constructions and discussions of diversity in higher education are often
based on notions of outward differences (e.g. numbers of students, faculty and
staff by gender, race/ethnicity, disability etc). However, I suggest investigating a
different measure for diversity in higher education. Rather than using only
external criteria for measurement, I shift to also examining the interior realities,
subjective experience, and situated relationships of individuals from various
backgrounds in the context of structures and practices within an institution of
higher education. I am interested in how diversity, as defined by the institution
formally, is experienced by those who work within the institution. This
investigation rests on the premise that different worldviews need to inform and
be at play in organizations and that worldviews are based on concepts and
models of interaction and relationships. I am interested in whether a singular
prevailing worldview or multiple worldviews are advanced by institutions in

relation to conceptualizations of diversity, and how, in either instance, it relates
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to and affects the lived experience of organizational members. I am particularly
interested in the extent to which an Indigenous worldview exists within
institutions that are publicly working towards some form of diversity. My work
combines an historical analysis of public documents and an analysis of current
interview data of people’s private experiences of the institution. These are
examined to determine the extent to which a diversity that is other than

representational exists.

Theory and Research Questions

I have five principal research questions investigating whether, to what
extent, and how, is Indigenous cosmology culturally present in institutions of
American higher education. My research questions are grounded in several
bodies of theory. In the following section I briefly discuss the theories I use, how
they relate to my research, and the theoretical precepts of each theory ffom
which I draw my subsequent research questions.

I use, in varying degrees, five theoretical frameworks, that overlap in their
focuses and together, provide an interwoven, mutually supportive framework in
which to examine my topic. Two of the theories, Critical and Fourth World, can
be viewed as existing under the rubric of an “emancipatory interest...which seeks

to free people, not only from the domination of others, but also from their
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domination by forces which they themselves do not understand” (Reason &
Rowan, 1985).

Another primary theory underlying my research is Institutional theory,
providing the concepts of normative, cognitive and regulative rules (Scott, 1987).
In conjunction with Fourth World theory, these theories provide both background
and structure from which to delve into questions of assumptive reality.
Institutional theory and Fourth World Theory under gird and frame all research
questions. They form the larger conceptual framework from which more
specified questions can be addressed in particular by additional theories; they
are used both as analytic lens as well as mechanisms of comparison. Finally, I
draw on World Systems and Organizational Theory.

World Systems Theory offers a critique of the West within a historical, global
and systemic analysis. This global perspective encompasses a “spatio-temporal
range of concerns” with a discussion of macro-structures which intersect
economics, land development and considerations of nation and state identity, as
well as questions of structures of identification (Goldfrank, 2000). In addition,
Wallerstein discusses the “inclusive totality from which the analysis of
change...should proceed” that is useful in my study (id, p.157). In using a
cosmological approach, one assumption is that the embeddedness of western
institutions are not only ubiquitous, but also that they may act contrary or

counter to movements toward equity. In studying certain aspects of equity and
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diversity from a historical “world-systemic factors” lens, the discussion
acknowledges the far reach of deeply ingrained institutions and values shaped by
capitalism,
...constructed [to] make it possible for capitalist values to take a priority,
such that the world-economy was set upon the path of the
commoditization of everything in order that there be ceaseless
accumulation of capital for its own sake (Wallerstein, 1997:2).
(http://fbc.binghamton.edu/iwecol.htm)

Organizational theory provides frameworks that can discern determinants,
influences and interpretation of meanings within higher education organizations.
Intrinsically linked to Institutional theory, Organizational theory acknowledges
that organizations can manifest as cultural systems that covertly govern their
institutional processes with specific, calculated outcomes in mind. These
processes and outcomes are inextricably connected to issues of power and
authority, and act as an espousal of that system’s either current or past cultural
values.

Deriving from a varied corpus of theories, my research questions are linked
specifically in the following ways:

In looking at the formal expressions of the formal organization, I draw on
Organizational Theory, with discussions of the lapse between intent and actidn in
organizations (Weick, 1995) as well as discussions of collegiate culture. Chaffee

and Tierney (1988) examine organizations through;

e Values held by members of the organization.
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e The structure by which the organization accomplishes its activities
e The understanding members develop about the nature of the
organizations context or environment.

Chaffee and Tierney offer an examination that is helpful to my project with the
perspective that, “The cultural paradigm views an organization as a socia]
construction where participants constantly interpret and create organizational
reality...That is, the way faculty and administratoré become and remain socialized
to an institution is a critical element...” (p. 7).

Chaffee and Tierney are also useful in offering a framework of
organizational culture that investigates values, “Pertinent to this dimension are
the beliefs, norms and priorities held by members of the institution. These
values are most apparent in the institution’s mission...the college’s core set of
values and its underlying ideology” (p.20).

The model of organization as culture supports qualitative methods such as
interviewing and narrative, with Chaffee and Tierney maintaining,
“*Communication is the primary vehicle through which members perceive and
interpret their world, so it is the sine qua non of organizational culture” (p.21).

Consequently, my first research question, from the perspective of
organizational culture and organizational values, generated by efforts to see
more clearly the relationship between individuals and institutions, historically and

currently, is:
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1) Are the norms and values of relationél respect, consensus, inclusion,
and participatory decision-making (representative of Indigenous
cosmology) a part of institutional practice? 1a) what can be
determined about the relationship between the institution and the

individual in the context of such an Indigenous worldview?

In terms of what can be gleaned from the analysis of public documents, I also

ask:

as,

2) What efforts has the institution made, and what environments,
historically and currently, has the institution constructed, in the
implementation and praxis of ongoing, differing definitions of diversity?
And: 2a) what dimensions of experience do those efforts address?

The second theory I use is Critical Theory, which Joe Kincheloe describes

...concerned with extending a human’s consciousness of himself or herself
as a social being. An individual who gains such a consciousness would
understand his or her political opinions...racial self concept or educational
perspectives had been influenced by the dominant culture... The
theoretical innovation critical constructivism seeks involves the
identification of “contact points” where these macro and micro
manifestations of power connect. The search for these contact points
takes place on the individual terrain of consciousness, necessitating...an
archeology of consciousness (Tierney & Lincoln, 1997:58).

Critical Theory also often utilizes aspects of Critical Pedagogy, arguing,

...pedagogical sites, whether they are universities, public schools...or other
spaces, must have a vision that is not content with adapting individuals
into a world of oppressive social relations but is dedicated to transforming
the very conditions that promote such conditions” (Escobar, et al, 1994).
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The research question in relation, particularly, to the ideas and influences of
Critical Theory, center around these “contact points” where unidentified or
overlooked spheres of oppression may exist:
3) Within relationships and work, is there an “ecosystem” of support and
nurturance that sustains individuals with respect; a relational integrity that
allows and maintains autonomy and humane modes df creative
production?

A third, but crucial, theory is Fourth World Theory, substantiating a “different
reality” held by Indigenous peoples of the ngbe, working “with the framework of
the values of the people of the Aboriginal World” (Manuel & Posluns, p.9).

Fourth World Theory lends to the acknowledgement of “a transformation of
difference into claims on the public sphére, for recognition” (Friedman, 1999:6).
I use various sources to cull Indigenous values from the voices of an Indigenous
constituency, making explicit statements of enduring cultural values that
encompass a historical past as well as contemporary realities. In order to avoid
the traps of reproducing the notion of the romantic “lost Indian”; the poetic
“noble savage” speaking eloquently as they accept their fate as a conquered
people and obligingly disappear, it is important that I use contemporary voices,
not the voices of the past. These are contemporary Indigenous peoples
expressing contemporary views that exemplify their worldview. Of course, there

is great continuity of thought and allegiance if compared to past authors and
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voices. These sources enlarge understanding of who constitutes today’s
indigenous populations. The main documents I draw these definitions from are:
¢ United Nations Declaration on the Rights of Indigenous Peoples

o The Center for World Indigenous Studies and its accompanying;

e Fourth World Documentation Project

e World Council of Indigenous Peoples

o World Indigenous Peoples Conference on Education.

I also use reports from Indigenous Cultural Institutes such as the Dene Cultural
Institute, the Avatag Cultural Institute, the Inuit Cultural Institute, and the Inuit
Circumpolar Conference. In addition I incorporate the voices of Indigenous
activist authors in academia, (in the U.S. examples include such as Vine Deloria
Jr.; Ward Churchill; Haunami Kay Trask; Jack D. Forbes). These authors “... are
most importantly scholars who live, think and educate in a number of “worlds” at
the same time; they are conscious of their association with any number of
significant worldviews” (0" Meara & West, 1996: Preface).

The voices that are héard are of those who represent and actualize the
“difference”, rather than that which was determined by, say, anthropological
repofts, as the voice of the outside Authority or Expert, creating taxonomies or
perception through the filter of cultural bias. This assists in identifying practices
and values according to a congruent cosmological referent. This body of

knowledge informs my fourth research question:
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4) How, and to what extent, are elements integral to Indigenous
cosmology experienced by the individual or made integral to meaning
making within the institution?

The fourth theory I use is World Systems Theory. In the context of higher
education, World Systems Theory enables a discussion of the impact of
globalization on climates of social change and acceptance; as well as on how
increasing global capitalism might shape the nature of diversity efforts in higher
education in general (Slaughter, 1997) and in community colleges in particular
(Levin, 2001). The research question arising from this theoretical perspective is:

5) Over the period under study, to what extent does the institution
provide a context in which Indigenous values can be practiced? 5a) has

that context changed over time, if so, how?

Research Design

“To place a mirror before others-what is revealed?” (Leon-Portilla, 1963)
Institutions of higher education evolve from, and are extensions of,
cultural norms within a society. Indeed, much literature speaks of the
reproductive function of all levels of education, from primary to post-secondary.
This function is found both historically and in contemporary accounts, and holds
across cultures as well; found historically in the calmecac of the Aztecs, as well

as in modern-day Harvard. In this project I investigate higher education in light
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of being this culturally reflexive institution, to discover what cultural norms
prevail and to what extent, and at what levels diversity is being pursued and
experienced. I examine whether historical and current practices and
environments in an institution of higher education are still dictated solely, or
primarily, by Western paradigms and norms, and whether and how these are
changing. I look for the manifestations of practices that reflect values expressed
in Indigenous worldviews.

There is a compelling agreement between sources as to what are primary
traits that can characterize an Indigenous cosmos. Oren Lyons (Mohawk Nation,
1978), in speaking of traditional Native philosophies speaks to the ultimate task,
seen as an ethic of responsibility, to care for the totality of experience. There is a
concern for balance and a preservation of harmony for the sake of the future.
There is also the essential belief in equity and autonomy, that “all life is equal in
this great creation...self-governing, following the principles of love and respect
that can ensure freedom and peace” (Mohawk Nation, p.21-22). There is a
responsibility to share. Authors Boldt and Long (1985) discuss tribal concepts of
society,

Society is conceived as a cosmoscentric rather than homocentric...their

reference point was not the individual but the “whole”, which is the

cosmic order...their conception is of the interrelatedness of all life...and
the need for harmony among all parts...That is, the general good and the
individual good were virtually identical...all members participated in

decision-making as a collectivity, for the common good (p.167-169).

In terms of governance, Haunani-Kay Trask (1999) writes that in the values held
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by the Indigenous people of Hawaii, “...leadership was judged by how well they
cared for their people” (p.91).

Gerald Alfred (1999) offers a compendium of Indigenous values with the
fundamental principles being those of openness, respect and harmonious
coexistence. Additional examples and descriptors of Indigenous values and
cosmology include: autonomy; harmony; revenue sharing; a perpetual quest for
harmony and balance; a holistic state of being; peace and power on the
collective level; commitment to a profoundly respectful way of governing; leaders
acting for the betterment of the collective group; accessibility; good
communication within the community; the centrality of sharing and
accountability; no central or coercive authority; decision-making is collective (by
consensus); power is used in ways to contribute to the creation and maintenance
of balanced and peaceful coexistence; on-going respect in dispute resolution;
unity and universal inclusion. (Alfred, 1999; Alien, 2000; Anderson, 2000; Boldt
and Long, 1985; Deloria, 1979; Mohawk Nation, 1978; Mosha, 2000; O" Meara
and West, 1996; Poole, 1972; Thorpe, 1996; Trask, 1999; Wilmer, 1996)

My design involves examining the official voice of the institution through
institutional text for evidence of their efforts and practices in relation to varying
definitions of diversity. My design also explores the voices of individual’s
experience within the institution through their personal narratives, gained

through interviews. Juxtaposing these two voices offers a comparison of
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differing conceptions and definitions of diversity. In my approach, I use
qualitative methods in a case study that includes extensive document analysis
and semi-structured interviews with 23 individual respondents, as well as two
group interviews. Through comparing the “voice” of the institution and the
“voice” of individuals, I can gauge and discover to what extent, or if at all, values
integral to various forms of diversity are present in the institution. Within the
research design, a key empirical point is the examination for evidence that
current efforts towards pluralism overlook cosmology altogether, with the
supposition that other, sufficient, efforts have been made to ameliorate the

problem.

Case-Study

In order to examine where values and practices reflective of Indigenous
cosmological views can be found in higher education, within institutional practice
and environment, requires an in-depth study. Consequently, this research is a
case study of a community college in the southwestern United States, under the
pseudonym of Firét Pick College. I “study intensively the background, current
status and environmental interactions of a given social unit: an individual, group,
institution, or community” (Isaac & Michael, 1982:42). The college is located in

a County with a population of almost one million residents. The college, as an



134

employer, ranks 18™ in the southern portion of the state in terms of providing
full-time employment. In 1997, the composition of the county’s population
consists of 805,100 Anglos (63.3%). Hispanics are 24.5%; African-Americans
2.9%, Native Americans 2.6% and Asian/Pacific Islanders equal 1.7%. (College
Environmental Scan Update, Winter: 1998)

The college consistently describes itself in promotional literature as
“ranked among the five largest multi-campus community colleges in the nation.”
There are five campuses within this multi-campus college. All campuses
combined, the total annual headcount enroliment for the Fiscal Year 2000/2001
is 81,943, which translates into a FTSE of 18,027. District wide total full-time
equivalent personnel equal 364 faculty and 46 Administrators, with 751.8 Staff.

For purposes of delimitation, I study only one campus (the Best campus).
Additionally, it is selected since it is the first campus, therefore the most
longstanding, established in 1966, with the first permanent facility finally built in
1971. The annual 1997 credit enroliment was 17,907 students for this campus.
(Reported FTSE was 5,841). The “Best” campus employs 10 Administrators, 189
full-time faculty and 144 regular institutional support staff.

I select a community college for several reasons: some ideological, others
more pragmatic. Primarily, the choice of a community college is one based on
the philosophical underpinnings of the community college itself, shaped as it is

by the rhetoric of community, access and being an institution for “the people”. In
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the spectrum of higher education institutional “types”, a community college is
where you might expect to find the widest range of diversity, according to
contemporary understandings, in light of their inceptions and origins. In the 1995
Presidential address at the annual ASHE meeting, Patrick Terenzini speaks to the
“educational and social significance of community colleges...it has been these
institutions that have been responsible for extending equal access to higher
education and greater social mobility to all Americans” (Terenzini 1996). The
contemporary Community College is more diverse in representational terms than
most four-year institutions.

The factor of time in a diachronic study is another consideration. The
Community College I examine has been in existence for 36 years. This a more
viable time period to grapple with in terms of documentation, in comparison to
older institutions with histories that could range from of 80-100 years. But I can
also see how diversity and intent were built into the infrastructure at the very
onset of the institution, by talking with people who were there at the time of its

inception.

Data Gathering

Document Analysis
I conducted a historical document analysis covering a period of thirty-six

years, from 1965 to 2001.'T examined a total of ninety-six documents, totaling
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5,432 pages. (See Methods chapter appendices for specific documents.) Salant
(1994) claims that documents are particularly revealing in terms of institutional
culture in that they are "collected for administrative reasons, in the course of an
organizations normal business" (p.7). The thirty-six year existence of the college
is delineated into four phases. All the data is arranged chronologically, moving
forward in time in increments of 6-10 years. An Institutional Self- Study for the
North Central Association (NCA) for Accreditation demarcates each incremental
period. With the exception of Phase One, which covers a six-year period, the
remaining three phases all cover ten-year periods. I selected documents that
specifically and obviously discuss diversity issues, such as Affirmative Action
documents, as well as documents that were meant to offer more general profiles
of the institution, or meant for purposes other than issues of diversity. I obtained
documents from three primary sourcés:

1) The college’s Office of Institutional Research

2) The college’s Official Archives

3) The State Historical Society

Interviews
I interviewed a total of 23 individuals and 2 groups from two contexts 1)
the institution and 2) the community. The Interviews were semi-structured.

(Interview guestions in Methods Chapter appendices). The interviews break
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down as follows in terms of positions, disciplines and areas represented in the
sample and the demographics by gender and ethnicity.

The Institution:

Table 1. Administration (3)
[Men:3  Ethnicity: Anglo-2 Hispanic-1 |
First President of the College
Current Chancellor
Administrator from Equal Opportunity/Affirmative Action Office

Table 2. Instructional Faculty (10)
Men-9 | Ethnicity — Anglo-7 African-American-
2
Female- | Anglo
1

Disciplines represented:
Art
Biology
Economics
Humanities
Math
Political Science
Computer Science
Writing

Table 3. Staff (7)
Men-3 Ethnicity- Anglo- 1 / Hispanic-1/ African-

American -1
Female- | Ethnicity-Anglo- 2 / Hispanic -2/
4
Areas represented:
Library
Curriculum
Counseling

Educational Services
Student Services & Student Development
Community & Public Relations
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Table 4. The Community (3)
Men-2 Ethnicity- Hispanic-1/ Native American- 1

Female- | Ethnicity -African-American- 1
1

Representing:
Urban League
Hispanic Chamber of Commerce
Native American Community Center

Group Interviews

Community College Committees associated with Diversity Issues (1)
Cultural Commonalities Group (Faculty & Staff)

Other Group (1)
Association of Retired Faculty

Table 5. Aggregate Demographics of Total Sample: 21 Individual Interviews by
Ethnicity and Gender

Gender/Ethnicity | African-American | Anglo | Hispanic Native Total By
American |Gender

Male 3 8 3 1 15
Female 1 3 2 0 6
Total Ethnicity 4 13 5 1 21

Institutional Population/Sample/Generalizability

I interviewed individuals with various experiences at the institution,
checking for perceptions of institutional culture. I looked for observations: a)
over an extended period of time, indicating length of membership in the
institution b) through strata and rank, and c) to account for feelings of the
institutionally constructed environment. In my study I included Anglo as well as

non-Anglo interviewees. Indeed, my final sample was predominantly male and
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Anglo. I believe this is extremely important given that one of the premises of my
research is that cosmological diversity is pertinent beyond any single given
constituency and has applicability to all individuals, cultures and societies.

I chose two populations (sample clusters) to interview. They are not
randomly selected, but are the results of purposive sampling and additional
snowball sampling. As such, my sample may not be considered totally
representative. Interestingly, however, if stratified along Ethnic characteristics,
representation of sample to the universe population would be achieved.
Consistent with the Best campus profile, 67% of Best Campus employees a're
Anglo, the next largest ethnic group is Hispanic at 22%, followed by African-
Americans at 4% and Native Americans make up 2% of employees (Fact Book,
2001). Still, aside from this unsought category, some extrapolations can be
made to larger populations.

Coffey and Atkinson (1996) speak to “...a careful and systemic attention to
the data identifies key factors and key relationships; the emphasis is on the
search for themes and patterns from the data” (p.9). And again, Coffey and
Atkinson explain that, *...the guiding principle of theorizing is...the identification
of patterns and associations” (p.144).

Social science has always endeavored to understand greater humanity
by studying its particulars. “Case studies...become particularly useful where one

needs to understand some...particular problem or unique situation in great
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depth, and where one can identify cases rich in information-rich in the sense that
a great deal can be learned from a few exemplars of the phenomenon in
question” (Patton, 1985:59). Ratner (2002), in a discussion of hermeneutic
methods, also maintains “interpretation occurs within a circle in which the parts
are always interpreted within some understanding of the whole, which in turn is
understood by coming to understand constituent parts” (p.63).

For the past four decades the literature of diversity in higher education
has mirrored the ongoing struggle for social equality outside the higher
education enterprise. Intersecting postmodern thought with the perception of
the academy as a site of intervention for cultural freedom identified multicultural
education as an instrument of social reform and equality (hooks, 1994). With
social, political and economic theories, born in academia and applied to the
questions of inequality, dominance, and power differentials in relations and
institutional structures, multicultural education can be conceived, ultimately, as
an emancipatory project. The extensive document analysis that I present,
correlating to the four decades of developing and changing conceptions and
constructions of diversity, coincide with and illustrate the concepts and ideas that
play out, not just in the realm of higher education, but in social and global
arenas, as the stuff of all human, social and organizational interaction, linking
structures and practices that reproduce unquestioned patterns of domination.

My document analysis, as a lexicon for institutional practices in diversity, can
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serve to search, as Bourdieu (1990) states, "...for answers to a spectators
question that practice never asks because it has no need to ask them, instead of
wondering if the essence of practice is precisely that it excludes such questions"
(p-82)

Subjectivity and the subjective realm, one of the primary examinations of
this research project, is often systematically devalued, particularly as a method
for discerning historical and social patterns that seem beyond the scope of the
individual. In terms of generalizing, however, several social scientists recognize
the relationship between subjectivity and uncovering evidence of cultural realities
and power structures. Lutz states that “...emotional meaning is fundamentally
structured by particular cultural systems and particular social and material
environments. Talk about emotion is simultaneously talk about society, about
power and politics...about normality ahd deviance” (Lutz, 1988 p.5-6), while
Good comments that “political and economic structures are embodied in
experience” (Good 1992, p.200-201). Bourdieu also points out that “...individual
subjectivity must be directly investigated in order to discover the cultural
features embedded within.” C. Wright Mills, representative of the Chicago
sociologists, ...favored case studies because he felt they could reveal the
interface between subjective experience and larger social conditions” (Ratner,
2002:7). In The Sociological Imagination, Mills (1959) also concludes that the

social scientists should,
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know that many personal troubles cannot be solved merely as troubles,
but must be understood in terms of public issues-and in the terms of
history-making. Conversely, know that the human meaning of public
issues must be revealed by relating them to personal troubles-and to the
problems of the individual life. Know that the problems of social science,
when adequately formulated, must include both trouble and issues, both
biography and history, and the range of their intricate relations (p.229).
So, drawing on the data initially at a substantive level, then moving the
examination forward to find emergent patterns and relationships, and in
contextualizing the particular within social contexts, both on an institutional and
societal level, some larger, wider applicability can be found; applicability that can
direct the analytic lens and conceptualization toward a multitude of domains.
Overall would be the inclusion of cosmology into cultural analysis as an exercise
in resisting continued, accelerating fragmentation. Generalizations can range to
a discussion of the suppression of eco-systemic models of interaction and how
their realization might implode capitalistic modes of production. On other larger
social levels of analysis could come generalizations concerning the endemic
displacement of cultural holism within contemporary culture and the re-
emergence of that phenomenon only within a scientific context such as modern
quantum physics. A benefit is derived from framing the problematic of human
attitudes towards and conceptualizations of freedom and the human urge for
identification and exclusion which can work against a general liberation theory

and the implementation of any such theory. The move from the data to more

general interpretations is multiple as the research is geared toward discovery of



143

the creation, acknowledgment and suppression of diverse social and cultural

worlds.

Rationale for Institution Population selected:

The groups within the College are meant to cut across and encompass
striates of time, ethnicities and gender, and the hierarchical structure of the
institution, as well as those who may have an awareness of, and interest in, the
realization of a pluralistic environment. These are all individuals internal to the
institution. These populations are: 1) faculty, administrative and staff personnel
who have worked at the selected campus for over 25 years; 2) Any or all
individuals who participate in College committees which focus on issues of
diversity, regardless of time at institution (these include both Anglo and Ethnic
faculty, administrators and staff). At the college there are three such
committees. These are the Minority Student Issues Advisory Committee, the
Cultural Commonalties Committee and the Institutional Climate Survey
Committee. One problematic is that many of the individuals I interviewed have,
in their long careers at the college, changed and occupied multiple levels and
positions within the institution. Several individuals began as Staff and eventually
moved into Faculty positions. One individual moved from an Administrative

position to Faculty, and at least one other was first staff, then Administration,

then Faculty and now is back to Staff again. Also some individuals hold both a
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staff position, and also perhaps teach one class at night. So, the positions and
rank of some individuals have been or currently are, somewhat fluid within the
institution. Also, some individuals are noted as faculty in the College directory,
though they are not Instructional faculty. These individuals I grouped with Staff.
I tallied them, for purposes of profiles of my sample, in whatever position they
currently hold. I do not sample students at all, as a more transient,

“transactional” element of the institution.

Community Sample

I also utilized purposive sampling, aided by snowball techniques in
sampling from the community. I contacted each Community Center associated
with a specific Ethnic Group that might have knowledge of how the institution
acts within the specific "community”. I contacted three community agencies:
the Hispanic Chamber of Commerce, the Urban League, and the Native American
Center. I called each of the centers directly, asking to speak to a Director or
Manager. Then I continued procedurally as within the college, introducing
myself as a graduate student, explaining my topic and requesting an interview.

All Directors consented to an interview.
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Contact and Access

My initial contact with the college was through the Chancellor’s Office in
requesting permission to conduct my study of First Pick College. I initially wrote a
letter outlining my research topic and sent a form letter I had written, giving me
permission for my study. Iincluded a self-addressed, stamped envelope. After a
period of about three weeks, I had received no reply, so I called the Chancellor’s
Office to ask if my letter had been received. I spoke with the Chancellor’s
Assistant; the Chancellor had received my letter and would get back to me. I did
ask for an approximate time in which I could expect a reply, and was told that if
I had not heard from him in one week, to call back. At the end of another week,
I called. This time, I was told the Chancellor would return my call by the end of
the day. Just at about 4:30pm in the afternoon, at the end of the workday, I did
receive a call from the Chancellor. Speaking to me from his cell phone, riding in
his car on the way to the airport, he was very cordial. Recalling “I was once a
doctoral student”, and giving me the name of the Director of Institutional
Research, I was told to “mention; my name say you have my complete
cooperation. Let me know if you need any help and good luck.” T did, however,
fax a second letter to the Chancellor wifh the outline of my research. My next call
was to the College’s Office of Institutional Research. I asked permission to view
their files for HEGIS and IPED reports. Permission being granted, I began to go

to the office on a regular basis and soon was able to establish conversations with
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the office personnel. As they became acquainted with the outline of my study,
they began to offer names of individuals they know to have been at the
institution for a period of 25-35 years. I soon had a list of fifty names. At this
point I stopped collecting names from this source. I wanted to find out the
response rate of this first group and to sort out the logistics of sending out
requests for interviews, the time needed for interviewing and transcribing. This
initial encounter with the personnel of the college was very encouraging and I
felt I had gained “entry”. The literature on embarking on research projects often
speaks about access as problematic and even a daunting series of events. In
fact, I felt that I had made a good start, had even leapt a few hurdles and that I
was making progress on my project.

During my initial stages of sampling, I also examined all institutional
newsletters and gleaned names from members of the college’s National
Education Association (NEA) that are listed. I then checked current campus
directories to see if specific individuals were still at the institution.

There was also some crossover between community and institutional
sampling through snowball methods. One of the most broliﬁc string of
references came from my intefviewee at the Urban League. She asked
permission to speak of my research to her neighbor, once a faculty member at
First Pick College. I gave her permission to give him my home phone number.

After speaking with me, he in turn offered many additional names, as well as the
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invitation to the luncheon of First Pick Faculty. That interaction resulted in at
least six new individual interviews.

I sent approximately 57 e-mails requesting an interview. I made a
request for one hour of their time. (It was gratifying to me that the majority of
the interviews lasted from two to three hours, an indication to me of the interest
and significance of the topic to the interviewees; relating their own narratives
and experiences.) For seven of the faculty who did not have an active e-mail
address, 1 sent letters including both my home phone and a stamped, self-
addressed envelope. I received three phone calls from my letters and 30 return
e-mails, approximately a 50% response rate. Some individuals wanted more
information about my topic and research project. Others simply agreed to an
interview and gave me a phone number to contact them. I conducted most
interviews in individual offices on the First Pick campus. Several were held at
local restaurants. I always asked permission to tape record our conversations,
assuring all interviewees of total confidentiality. I also took “field notes” in a
notebook. Though I identify the name of the person, their title/ position in the
college, their ethnicity and their gender, later I assigned them an alphabetic code
to identify their interview, thus assuring their anonymity. In addition to the
specific question and answer format, I invited all individuals interviewed to offer
their experiences in the form of narratives. 1 asked for accounts of their

experiences within the institution. Though conducted as listening to a narrative,
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during the narratives, I did probe on certain points for greater clarification or ask

for concrete details of their recounted situation.

Group Interviews

Whenever I could, I also sought out group interviews as well as
individuals. Interviews were begun in the summer months and the slower pace
of the institution and higher absence of faculty and administrators were factors
to contend with. I generated some of my individual interview schedule from the
group meetings. The only populations available within a group format that I was
able to access were the Cultural Commonalities Committee and First Pick Retired
Faculty. I attended a series of four meetings with the Commonalities Committee
and attended the Annual Luncheon for First Pick Retired Faculty. Since a large
group of First Pick faculty had just recently retired, this proved to be a valuable
cohort of individuals who had started at the institution at its inception, attending
the Faculty Institute.

Procedurally, after first finding the name of the committée Chair, I called
her/him and spoke about my dissertation topic, asking permission to attend a
| meeting of the specific group, and to tape record the proceedings and
discussion. In both instances where I was given permission to attend, I was
placed on the formal agenda. In each instance I was introduced at the

beginning of the meeting. I introduced myself as a graduate student, discussed
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the nature of my topic and requested a minimum of fifteen to thirty minutes of
time. I once again asked the group if they minded my taping the entire
interaction. I also made written observations about the group participants. I
gave a brief summary of my reseafch and answered any questions the
participants had about my topic.

I taped all group discussions. Later I correlated the speakers according to
their ethnicity and gender in my written observation notes. The group discussion
is also a way to generate personal insights and further understanding of the
research topic. I then solicited interviews on an individual level, to be held

independently with the participant at a later scheduled time.

Data Analysis for Document Analysis

Coding Categories

Within the document analysis I use two coding categories. I also use a
third category in conjunction with the interviews. The literature on
multiculturalism and diversity in higher education runs along both a chronological
and conceptual continuum. There are multiple dimensions concerning pluralism
that have been addressed indicating the scope and complexity of the issues. For
example, some literature focuses on issues of campus climate and work
environment, from which I can discuss environments and organizations; while

other literature examines factors pertinent to numerical representation of women
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and people of color, or Representational diversity. Through reviewing these
bodies of literature I generated the following categories that provide a corollary
to differing phases and concepts of diversity efforts in higher education. The first
coding category for data analysis is: 1) identifying and contextualizing for four
different “types” of diversity found thematically in the institutional material: a)
Philosophic diversity; b) Representational diversity ¢) Environmental diversity and
d) Organizational Diversity. The second coding category is: 2) Does the material
illustrate the institution creating holistic relationships with its constituency? The
third coding category, juxtaposing the interviews with the institutional data along
a thematic focus; 3) is a holistic relationship confirmed or disconfirmed by the
individual experiences of the constituency internal to the institution?

Additionally, at the end of all the document analysis, I make a simple tally of
category frequency and evaluate how the occurrence of categories contributes to
the analysis of my topic.

Procedurally, in the document analysis I examined each document for text
relating to the differing types of diversity. The pertinent text is excerpted and
grouped thematically for analysis. The resulting incremental unit is a collection of
thematic excerpts from a series of institutional documents, grouped
chronologically through a period of time, around a given category of diversity.
While the document analysis is discussed thematically by type of diversity, a

general chronology within each thematic unit is maintained.
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Units of Analysis for Categories of Diversity

In searching for material to excerpt in the documents, I use more finely
honed units of analysis to identify each of the above coding categories. To
provide the categories with a broad pertinent referent, I use a rough outline of
concepts and phrases that correlate to differing, “evolving” definitions of diversity
over time, some explicit, others implicit. For example, the “triggers” for the
Representational diversity category were the most obvious. They include such

rw

terms as; “demographics” “representative” ADA, gender, ethnic minority, specific
ethnicities named (e.g. Hispanic, Native American etc), “diverse populations” or
the term “diversity” itself. I looked for material surrounding the effort to ensure
equal access culminating in the establishment of Affirmative Action and the
signal for quantification. Born from this well-meaning initiative to ensure
“equality of opportunity”, the category of Representational Diversity is probably
the most familiar to contemporary understanding. It deals mainly with the
demographic nature of diversity, and is the category most commonly used as
synonymous with achieving institutional and societal diversity, based on
descriptive inclusion. Representational diversity quantifies people according to
ethnicity, class, and/or gender, or some other external criteria, such as Vietnam
veteran. This coding category not only examines the fact that demographic

information is given but also the context, goals and language of how this

information is used. In a larger context, it inquires into the purposes of
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quantification of roles and identities and how these purposes figure into the
goals of social reform.

In the Philosophic category I look for statements that explicitly espouse a
value, such as “Our commitment to diversity...” or “Within our principles and
practices...” and obvious statements that might begin with, “First Pick College
recognizes the value of...” or simply "We value...” Key phrases such a “social
justice”, and words such as “equality” and “democratic”, are also highlighted, as
evoking a philosophic conceptual basis. Philosophic diversity uses the language
of, and advocates for, the ideals of social justice and reform, equality, the
actualization of democratic ideals and an inclusive society. In the 1950s,
precedent-setting legislation in public elementary and secondary schools, such as
Brown vs. the Board of Education, rested on arguments calling for actualizing the
philosophical concepts of America’s deeply democratic roots. The Philosophical
category therefore examines for explicitly espoused values of democratic and |
egalitarian ideals and that the declarations include a value of diversity.

Environmental diversity'emphasizes the altruistic and humane, centering
attention on equitable human relationships and a respectful and healthy
institutional climate. This is an affective aspect that places caring and respect
before title or status. It demands reciprocity and mutual respect between
entities. It situates on an individual scale felt from an individual frame of

reference as a consequence of the actions of the institution. Environment must
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inform and “feed” the organization and vice versa. Multiple issues might surface
and resurface in this category, childcare provisions, maternity/paternity leave
availability; the balance between full-time and part-time faculty. With the
concept of the “chilly climate” came acknowledgment that access did not equate
with acceptance so, of course, all Institutional Climate surveys are included in
this category.

Organizational diversity excerpts were triggered by words and descriptions
of actions such as “governance or shared —governance"; “decision-making”
* “cooperation”, “leadership”, “partnership” and actions taken by such entities as
“the Board” "Administration”. Any discussion of issues surrounding governance,
decision-making, and inclusion were highlighted. Questions of inequality,
dominance, and power differentials in relations and institutional structures gave
rise to the idea of institutionalized inequalities and even “structural violence’,
focusing attention on the struggles of constituents within an organization.
Organizational diversity is characterized as attempts within the systems of
governance, organizational culture, processes and practices to redefine and
reconfigure the traditional structures that allow and foster, indeed perpetuate
those inequities. This includes dismantling hierarchies and traditional lines df
authority, seeking inclusion and participatory styles, instigating and maintaining
comprehensive, open and honest communication and communal modes of

operating as well as interdisciplinary practices. The category of organizational
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diversity looks for institutional access and institutional flexibility in terms of
service to the entire community through accountability in both intent and action.

This process of coding and sifting of text by the units of analysis allows for
the examination of multiple indicators that might suggest efforts to alter
traditional educational systems in the accommodation of diversity. This process
is meant to: 1) determine whether a particular type of diversity has been
advocated more than another and whether there was a specific sphere or
domain within the institution asked to bear a higher percentage of responsibility
for diversity efforts; 2) which contexts, if any, evidenced an ethic of care; and 3)
determine if the institution’s efforts, in the past and currently, are inclusive of
characteristics of Indigenous cosmology in their endeavors towards diversity.
Tracked over time, the document analysis is meant to enable a pattern to
emerge; demonstrating the extent of an equitable distribution of “praxis”
pervasive throughout the institution. The documents establish a template of
institutional patterns and behaviors. These indicators are meant to provide a
portrait of the institution’s commitment to, and understanding of, the full
spectrum that the charge for, and a conscience toward, pluralism.

As I developed the preceding categories, I realized that, relating distinctly
to Indigenous cosmology, what I examined for is conceptualized as a series of
relationships; interaction systems that manifest distinctly in forms of governance

7

as group behavior, as links to creative production and work and between
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individuals occupying different places within a given environment. In order to
describe, not only institutional efforts, but also the desired goals of interaction
and the attributes and environment necessary for specific types of interaction
and relationships to flourish, I had to illuminate the actuality of the intersect;
institutional/individual interaction. Hence, the second coding category relates to

the institution creating a holistic relationship with its constituency.

Data Analysis for Interviews

"...experience is a subject’s history.”
(Joan Scott quoted in Escobar, et al (1994: xxvi)

Coding Categories

In Research Experience, Golden (1976) describes narrative reports as
showing “the feeling, thinking component, the human side of research” (p.16).
Within the transcriptions of the individual “narratives”, there is one primary
coding category for the interviews, found within the domain of subjectivity: 1) In
regards to the topics addressed, what is the direct, personal, “lived” experience
and emotional truth felt by the individual in relation to the institution? I then
ask of the interview narratives collectively, 2) to what degree is there a common
or collectively shared experience of the institution from this constituency that can
be called an institutionally constructed experience? To investigate these

questions in the overall interviews, I looked for certain themes.



156

Using the ecosystem analogy as an analytic device, a major emphasis is

on relationships between both individuals and institutional entities. I consider

two levels of relational experience. In the first instance, I examine institutional
authorship, notions of whether that environment is the result of a singular or
collective endeavor. I investigate the perceptions of the individual/group, as to
what environment is created, who has taken part in creating it, including their
own Contributions to the whole, and ultimately who is it that the environment
serves, and if that environment is holistic. These aspects of institutional
relationships are gleaned from questions of participation in decision-making,
structures of governance and the behaviors of governing bodies, and the
presence, extent and means of wielding hierarchical power.

In the second level, I delve into the individuals’ feelings about their place
within the environment, their feelings of recognition, support, inclusion and care
for their well being. There is the assumption that the individual does indeed
exist within a web, but the question is to what degree that web is viewed as
sustaining or enervating. In each instance I look for notions of reciprocity, a
sense of external and internal harmony, a lack of dissonance, a sense of
communal participation and well being.

For an overarching gauge of an environment, concrete units of analysis
derive from the four basic ethos of the aboriginal Australian Yarralin (Suzuki,

1992) that describes relationships:
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balance- a system cahnot be life enhancing if it is out of kilter. Each part must
share in the responsibility of sustaining and balancing others; response-
communication is reciprocal. There is a moral obligation to learn from others, to
understand, pay attention and to respond; symmetry- parts must be equivalent
because the purpose is not to “*win” or to dominate, but to produce balance, and
autonomy- no group is “boss” for another (Suzuki, 1992:46). Some of the terms
I use as a reference to synthesize many of these conceptions and as units of
analysis are conceptions of:

1) time 2) inclusion 3) reciprocal communication-dialogue and response

4) decision-making by consensus 5) co-operation (Suzuki, 1992:25).

I examine individual perception of coercive enforcement of decisions, hierarchical
authority relationships and how order is maintained and what is the nature of the

order maintained. Group Interviews were coded the same,

Pilot Study

The first effort in approaching the potential and feasibility of my research
problem and design was a pilot study. It varied somewhat from my final research
design. In the pilot study I interviewed 6 faculty of color, 3 women and 3 men,
in departments of Ethnic Studies. I had already chosen my ecological referent so
I was asking them questions in relation to their own subjective experiences, as to

how they survived in the world of higher education. I still examined
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relationships, but had only three coding categories 1) referent of behavior 2) the
ethic of the behavior and 3) the ostensible intent of the behavior. However,
these categories were examined in four different spheres; 1) context or
environment 2) communication; 3) Processes and work and 4) "Being”. I asked
what was their experience and what, if any, was the toll attached to being in a
higher education environment. This exercise, allowed me to discover whether
my research questions and design was appropriate and capable of soliciting and

managing the information I want to examine.

Data Presentation

Texts that act to re-present in ways that uncover, sift, and assemble

evidence on power structures...can uncover sites of colonization and

domination (Kincheloe, 1997:87).

The material collected as data reveals three elements that ultimately led
to my final research design. First, is a relationship between two entities, the
institution and its constituency. Second is the possible illumination of

simultaneous realities through spheres of rhetoric and experience. And third is

the Indigenous cosmological ethic that serves as a referent to the discussion.
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Indigeneity

...development can have many meanings. Your interpretation of

development is material. Ours in spiritual. Spiritual development is as

legitimate as material development” (1980, Yanonamo of Brazil to the

World Bank)

The initial step I took in operationalizing the research project is to identify
characteristics of Indigenous cosmology. With Indigenous voices as my sources,
I construct a compendium of these characteristics, which evolve into templates
for relationships relating to modes of governance and leadership, for descriptive
styles of group interaction and participation, for core values and the rationale
and ethos of decision-making.

Next, I determine which of these Indigenous characteristics and values
are found within the institution’s organizational culture; structures and
procedures which may or may not be, institutionalized into practices. I then
consider the extent of actualization of Indigenous values by institutional
constituents through their subjective experience within the institution. An

evaluation of the identified categories can determine whether multiple

perspectives are present and to what extent.

Methods Rationale

Many of the elements of the research design are meant to encompass
Indigenous values and focus on what can be gained from them. These include

using a qualitative approach that appreciates the strong oral and narrative
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tradition of Indigenous peoples. Narrative not only honors the personal, but also
links the personal story of the individual to the greater collective, incorporating
meaning on both levels. Narrative, in the oral tradition, serves to “document,
organize, and interpret the understanding people have about themselves and
their world.” (Kim & Berry, 1993:3) In addition, there is the use of observation
and listening skills; and the respecting of “Elders”, those whose lives and lived
experiences are worthy of respect. Over time the collective knowledge and
“expertise” they have accumulated are constructive and valuable in defining a

community.

Evolving Processes & Refining Methods

In Representation and the Text, Tierney and Lincoin (1997) assert that,

“In the narrative research report, researchers speak with the voice of the

story teller rather than the impersonal voice of the logician or arguer.

They speak in the first person as the teller of their own tale.” (p.15-16)
In light of this practice, I offer some reflections on my own processes. There are
two sections. The first entails some insights during the actualization of the
research process. The second is a prelude to the research, within more of a
“creativity cycle”.

When approaching my interview subjects, I was a bit nervous at times

introducing my topic. I did want to get beyond notions of race and gender. This
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was particularly important considering I did not regard ethnicity or gender in my
sampling population, an aspect critical to my research project. I spoke on the
phone or via electronic mail to virtually all of the interviewees prior to our
meetings. Neither of those mediums reveals that I am a person of color. I
especially did not want individuals to raise barriers or get defensive about what
they might perceive as provoking and challenging issues. I wanted a sense of
openness that allowed for the more personal reflections, (especially perhaps, for
the Anglo males!) In fact, I found it was me who spoke differently 'to different
individuals. Though I had a prepared list of questions to guide the intefviews, I
found myself automatically deleting some, or not asking certain questions
depending on how the interview “felt”. I sensed when interviewees seemed
uncomfortable with certain concepts, ideas or questions. Overall, there was not
a great deal of discrepancy between questions within interviews. Yet, I did ask
my Chair about the possible inconsistency of results as a consequence of this,
but was assured that it was the nature of fieldwork.

I also found, as I went through the data collection phase, my own
characteristics as an interviewer changing. I attempted to transcribe interviews
as soon as possible after the interview. I did have, as part of my initial research
design, the concept of reciprocity and dialogue, so I knew that I wanted to
participate in a more relaxed form of communication with my respondents. Julie

Cruikshank (1998), in The Social Life of Stories, talks about how,




162

One of the most trenchant observations of contemporary anthropology is

that meaning is not fixed, that it must be studied in practice- in the small

interactions of everyday life. Such practice is more likely to emerge in

dialogue than in a formal interview (p.41).

However, as I transcribed my first interviews, I was often irritated by my
own “insertion” into the interviews. Early on, I talked more. As I transcribed I
often wished I had just kept silent.

Another issue that marked the process was the overlap between
document analysis and interviewing. Initially I wanted to keep them separate,
but found it increasingly hard to do so. I did both forms of data collection and
data analysis simultaneously, the interviews and the document analysis.
Acknowledging a potential conflict, I think I ultimately chose what ultimately
proved a fortunate aspect of my methods. As I studied the documents, I came
to realize more fully the on-going nature of the institution. This, of course,
affected questions that I might have asked. I could have asked more pointed
questions regarding specific institutional incidents. Initially I did have a rough
chronology in my head through preliminary studies of the college. Of course this
was fleshed out through the document analysis process. I decided not to change
my overall questions throughout later interviews. I don't know which path would
have served my purposes better. As it is I feel I did not constrain the interviews
over specific events, allowing a more comprehensive narrative to evolve.

Within the document analysis, as I worked in the later phases, in the more

recent years where the amount of documents were simply more copious, it
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became increasingly difficult to maintain lines and divisions between the
categories of Environmenta.l and Organizational diversity. I think this simply
speaks to the characteristic of q'ualitative case study methods, allowing for what
Clifford Geertz calls “thick description” (Tierney, 1987)). It emulates “real life”,
where such categories and divisions are also hard to define and even harder to
maintain.

One of the end results of my data collection, wading through institutional
documents and listening to personal narratives, is that I, myself, became more
compassionate towards the individual’s role in a collective struggle. Monolithic
categories fragment into individual stories and for a moment we are not either
racialized or gendered. The possible dichotomies of our “situated identities”
merge into an honest moment of shared communication. And ultimately this is
the crux of my research.

...story tellers of First Nations ancestry frequently demonstrate ability to

build connections where rifts might otherwise appear. They use the

narrative to dismantle boundaries rather than erect them. In so doing,
they raise significant epistemological issues both about Western
classificatory practices and about contemporary theoretical constructions

(Cruikshank, 1998:3).

Limitations
In a project such as this, the time-intensive nature of interviews provided

one limitation. I purposely chose to eliminate students from my sample, as more

transient members of the college. However, the study is under-represented in






