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ABSTRACT 

Family enrichment for the purpose of improving family relation

ships is a new method that has not yet been explored in depth. The 

materials available for family enrichment are quite limited and need to 

be expanded before their use can be validated. The purpose of this 

project was to develop and evaluate a leader's manual for family 

enrichment following an Adlerian activity approach. Family enrichment 

is a process of intervention based on a prearranged, programmed manual 

dealing with interpersonal relations between and among family members. 

A manual was developed that was practical, action-oriented, and 

based on Adlerian theory. The materials in the manual were designed 

specifically for use by whole family units. The methods described in 

this manual are suitable both for weekend retreats and weekly growth 

groups. The Adlerian concepts presented in the manual were based pri

marily on materials from Systematic Training for Effective Parenting 

(STEP) by Dinkmeyer and McKay (1976) and Teaching With Confidence; 

How to Get Off the Classroom Wall by Hillman (1980). Most of the 

activities used in each of the enrichment sessions were developed by 

the author. 

After the manual was completed, it was evaluated by a panel of 

five judges, and by seven families who participated in a family enrich

ment weekend retreat, where the leader's manual was utilized. The 

evaluation instruments consisted of three questionnaires that were 

devised by the author. 
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A panel of judges rated the manual favorably in all categories 

of the evaluation. The subject of family enrichment, the Adlerian 

concepts and activities, and the format used in the manual received 

positive ratings. 

Participants in the family enrichment weekend also favorably 

rated individual sessions in the program. The eight topics were con

sidered to be appropriate for families working toward the improvement 

of family relationships. They indicated that the warm-up presenta

tions, activities, and follow-up discussions fit together well and 

that the activities were appropriate in length and age level. The 

experience was rated as being pleasurable for the whole family, and 

the activities as appropriate for future use at home. An overall 

evaluation of the total enrichment program showed it helped to: 1) 

increase positive feelings about family members, 2) increase under

standing of family values, 3) create more family cooperation in 

decision-making, 4) recognize family strengths and individual 

strengths, and 5) improve family relationships. 

Evaluation by the panel of judges and the participants in the 

family enrichment program supports the usefulness of the leader's 

manual. Many reactions by these two groups were similar and in agree

ment. Both sets of evaluators responded favorably to the idea of 

families working together as total units to improve relationships, and 

supported the use of activities in this process. The overly full 

schedule was noted by both groups as a problem area in the manual. The 

lack of structured learning experiences for the young children and the 
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inadequate sleeping accommodations were also cited as problem areas by 

the weekend participants. 

This project suggests that the family enrichment manual appears 

to be a useful tool for leaders to use when conducting family enrich

ment programs. It also appears that the family enrichment weekend 

retreat, that utilized the manual, was a worthwhile experience for the 

families involved. 



CHAPTER 1 

RATIONALE FOR THE DISSERTATION 

Many people today believe that the institution of the family is 

in trouble. Changing social conditions, increased mobility, working 

mothers, rising divorce rates, and one-parent households all contribute 

to the decline of the family. Some authorities dismiss the family as 

an outmoded concept, while others try to aid its struggle to survive. 

Various remedies by family counselors, therapists, and mental 

health workers have been offered to "repair" the family. These reme

dies, often expensive, are not always effective. As more and more 

troubled individuals continue to emerge from malfunctioning families, 

society is spending an increasing amount of money on remedial services. 

These services are worthwhile and necessary for those families already 

troubled, but society would derive greater benefit by preventive 

strategies rather than remedial action. 

Some preventive programs are available, but they usually deal 

with segments of families, not the total unit. Adolescent groups, 

parent education classes, and couple communication experiences can all 

help prevent future dysfunctioning. But they continue to segregate by 

age or role even though there is growing evidence of the need for total 

family participation. Further, programs which do handle the family as 

a unit are often didactic, rather than dynamic. They utilize books, 

discussion groups, workshops, family life education programs, and 
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family self-help groups. And where they deal with the family unit as 

whole, they often involve advice-giving which seldom changes behavior. 

A more dynamic, experiential approach is needed. 

An innovative family strategy would therefore make a definite 

shift from the remedial to the preventive, concentrate on family rela

tionships as a whole, and use dynamic rather than didactic approaches 

to family facilitation. Family enrichment can provide such a strategy 

Family enrichment programs involve all members of the family. 

The family unit is viewed as a whole, working toward the goal of 

improved family relationships. Designed for families who perceive 

themselves as well-functioning, family enrichment helps them to func

tion even better. The enrichment programs are based on structured, 

prearranged instructions for exercises, usually in the form of a 

manual. This procedure utilizes cognitive and affective, as well as 

experiential approaches. 

Family enrichment programs are relatively new to the field of 

family facilitation, and still need to be explored in depth. Because 

the programs are so new, materials in the field are quite limited. 

These materials need to be expanded before extensive research can be 

done in this area. 

The general purpose of this dissertation was to develop and 

evaluate a leader's manual which could be used for family enrichment. 

Issues in Family Enrichment 

The issues in family enrichment are divided into five main sec 

tions: the need for family enrichment, preventive programs, total 
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family programs, dynamic programs, and family enrichment programs. 

Each of these sections will be discussed. 

Need for Family Enrichment 

Individuals involved in the field of family facilitation have 

been aware of the need for family enrichment for some time. The 

deterioration of the family has been occurring so rapidly that pro

fessionals have recently been forced to recognize the need for programs 

to change this phenomenon. 

One changing social pattern centers on the role of women in 

American society. Many women, for instance, have found it financially 

necessary to work outside the home. Others have been encouraged to 

pursue careers as a means of facilitating personal growth, as well as 

improving financial stability within the family. Society has not yet 

developed an adequate method of dealing with this change. 

The increase in the number of divorces during recent years has 

been dramatic and has contributed to the problem of family change and 

instability. One measure of the extent to which divorce has increased 

is found in the periodic measure of the number of divorced persons per 

1,000 married persons. In March 1978, it was estimated that there were 

90 divorced persons for every 1,000 married persons. This ratio repre

sents a 91 percent increase over the 1970 level of 47 divorced persons 

per 1,000, and a 157 percent increase over the 1960 level of 35 

divorced persons per 1,000 married persons (United States Bureau of the 

Census, 1979a). Otto (1976) stated that a number of authorities 

believe that in the near future three out of five marriages will end in 
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divorce. Some latter-day prophets also support this contention. 

Encouraged by the rising divorce rates, they have already claimed the 

death of the family (Cooper, 1971). 

Another social change, the recent increase in the number of 

one-parent families, has been an indication that the institution of the 

family is in trouble. This increase has been caused by divorce, 

separation, death, and unwed mothers. Glick and Norton (1977) esti

mated that nearly one-half of all children born today will spend a 

meaningful portion of their lives as children in one-parent families 

before they reach the age of eighteen years. The United States Bureau 

of the Census (1979b) reported that one-parent families accounted for 

7 percent of all households in 1978, up from 4 percent in 1960. 

While some claim that the family is no longer needed, or even 

dead, the majority of family specialists believe it is only ailing, 

and still of central importance to society (McKelvie et al., 1977). 

The family is still of importance, among other reasons, for it's 

child-raising functions. Dinkmeyer (1968) recognized the importance of 

the family for parental responsibility. Through the family, said 

Dinkmeyer, a child receives cultural conditioning, often from the role 

of modeling by parents. The child's feelings of personal adequacy are 

also affected by the family atmosphere. 

The family environment is potentially either facilitative or 

destructive. Unfortunately, not all families provide an ideal atmo

sphere which would be facilitative for growth. Work by Adler (1927) 

and Dreikurs (1958, 1968) has shown the importance of the socialization 
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process in the family setting. This work has led them to conclude that 

fundamental defects in learned behavior patterns were experienced in 

the basic family unit, and that these defective patterns of behavior 

became an integral part of the personality of the individual. 

Mace and Mace (1974) concurred with the belief that the family 

is the focal point in the life of the individual. They view many prob

lems of crime, delinquency, drug addiction, alcohol abuse, and person

ality disorder as having their start within the family. They see indi

viduals who are deprived of a happy, secure, loving home as contrib

uting greatly to the deterioration of society. 

Need for Preventive Programs 

Society still needs the family, but, as stated above, attempts 

to shore it up have been remedial rather than preventive. In the last 

half-century society has built up a comprehensive network of family 

counselors, therapists, mental health workers, and others to deal with 

family dysfunction in one form or another. However, the counseling 

often comes too late to be effective. Mace and Mace (1976) confronted 

the problem in relation to the field of marriage counseling. They felt 

that the well-trained marriage counselor of today could do a lot of 

good if he or she could affect the relationship before it has deterio

rated beyond repair. They call for more preventive rather than 

remedial intervention. 

Bowman (1976) also noted the difference between remedial and 

; t'eventive services, describing the distinction as a crucial factor in 

the improvement of family relationships. Most families do not seek 
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help until after the onset of a crisis, and by that time the negative 

family relationships have usually deteriorated to the point that change 

is very difficult, and slow in occurring. Ackerman (1958) described 

this relationship as follows: 

The healthy balance of . . . union and individuation becomes 
derailed, and the organic oneness of family relationships is 
somewhere lost. Mother is pitted against child, man against 
woman, family relations move into a state of imbalance. The 
intermittent episodes of conflict do not move where they 
ought—to a new and better level of togetherness and mutual 
complementation (p. 338). 

Need for Total Family Programs 

Some professionals in the field have come to recognize the 

importance of preventive programs, accounting for the existence today 

of parent education classes, individual growth groups, and couple com

munication experiences. These services are definitely headed in the 

direction of prevention. Yet none focuses on the entire family, by 

including the children. The children are of central importance in 

dealing with the family unit as a whole. Buckland (1972) said that 

what has been known as "parent" education needs to become "family" 

education. She stated that when all of the family members participate, 

"the interactional affects characteristic of human systems will accel

erate the behavioral change in the intended direction" (p. 158). 

Still, some professionals in the field continue to tout 

marriage counseling alone as a cure-all for the family. Mace and Mace 

(1974) stated that in order for there to be effective improvement 

within the family, the focus must be on the marriage relationship. 

They have argued that the marital dyad is the central sub-unit of the 
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family that sets the tone and quality of all other relationships. 

Wright and L'Abate (1977) have disagreed with this contention in favor 

of the family unit as a whole. They have stated that there seems to be 

no evidence to support the common assumption that therapy with marital 

partners will generalize to the children of that couple. This issue 

continues to be dealt with today. 

Need for Dynamic Programs 

Most of the preventive programs in existence today that involve 

the entire family consist of utilizing books, lectures, workshops, 

family life education programs, and family self-help groups. Didactic 

rather than dynamic in nature, they provide families with information, 

but they do not change behavior. Dynamic programs with their experi

ential orientation take this process one step further. Besides supply

ing information, they allow for the opportunity for this information to 

be put into action. Books and lectures can be excellent sources of 

factual information, but many families experience great difficulty in 

translating this information into problem-solving behavior. Families 

generally settle back into their old comfortable interaction patterns. 

Because entrenched habit tends to be a strong force holding the family 

back from initiating action, Mace and Mace (1975) consider an external 

stimulus as necessary to break the deadlock. 

Education is largely content-oriented and is based on giving 

information. Therefore many have mistakenly assumed that changing 

behavior can be achieved by the same process. In some cases this may 

be true, however, Mace and Mace (1974) have stated that in the 
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management of personal relationships, merely disseminating information 

has limited effect. Behavioral change and personal growth result only 

after experiencing new situations. Family life education requires 

purely academic and cognitive skills, while an affective approach 

involves the experiencing of practical skills for strengthening rela

tionships within the family setting. In order for learning to be 

dynamic, the family must be actively involved in the process. 

The dynamic approach utilizes experiential learning philosophy, 

enabling family members to have an experience and reflect on it. This 

process is enhanced when it takes place in an emotionally warm, safe, 

and comfortable setting. Buckland (1977) has stated that experimental 

studies verify that learning takes place most effectively when oppor

tunity is provided for experiencing and practicing new behaviors in a 

safe setting. 

Need for Family Enrichment Programs 

Family enrichment is such a new form of family facilitation 

that many people, including family specialists, have not yet grasped 

all its implications. Family enrichment programs have been defined by 

Otto (1976) as being: 

. . .  f o r  p a r e n t s  w h o  h a v e  w h a t  t h e y  p e r c e i v e  t o  b e  a  f a i r l y  
well-functioning family and who wish to make their family life 
even better. These programs are not designed for those people 
whose family relationship is at a point of crisis or who are 
seeking counseling help for family problems. Family enrich
ment programs are generally concerned with enhancing the 
family's communication and emotional life ... with fostering 
family strengths and the development of family and individual 
potential while actively involving the children as an ongoing 
part of the program (p. 14). 
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Family enrichment programs are considered more structured, 

short-term, and definable than family counseling or therapy (Otto, 

1976), and more experiential and affective than family life education 

(L'Abate and O'Callaghan, 1977). Because of the relative newness of 

the programs, and the structured nature of the approach, family enrich

ment plays an important role in the field of family research. 

The underlying hypothesis of family enrichment is that people 

are operating at a fraction of their capabilities. Herbert Otto 

(1976), one of the founders of the human potential movement, sees all 

individuals as operating at approximately 5 percent of their potential. 

It is further hypothesized by Otto that every family can be strength

ened through the regeneration and renewal offered by family enrichment 

programs. 

From November, 1973 through May, 1974 Herbert Otto conducted a 

nationwide survey of marriage and family enrichment programs in the 

United States and Canada. From the array of responses received, he 

concluded that a need existed for professionals to conduct more enrich

ment programs which can be attended by the whole family (Otto, 1976). 

He also found that the majority of the programs being conducted are 

drawn from a considerable number of diverse sources, resources, and 

techniques. There do not seem to be materials which are directed to 

any specific theoretical framework. There seems to be a need for the 

development of further materials following a specific theoretical basis 

before extensive research can be done with family enrichment. 



Theoretical Rationale 

The assumptions of Individual Psychology are used to form the 

theoretical basis for this research. The theories of Humanistic 

Psychology and the Learning-By-Doing Theory are also combined with the 

emphasis of Individual Psychology to form a workable model for the 

implementation of materials to be used for family enrichment. 

Individual Psychology 

The principles upon which Individual Psychology is based are 

described by Drelkurs (1968): 

. . .  b a s e d  o n  t h e  p h i l o s o p h y  o f  d e m o c r a c y  w i t h  i t s  i m p l i e d  
principles of human equality, and on the socio-teleological 
approach of the psychology of Alfred Adler. In this frame 
of reference, man is recognized as a social being, his 
actions purposive and directed toward a goal, his person
ality as a unique and individual unity (p. x). 

Adlerian psychology has also been termed Individual Psychology 

because of the view of humans as indivisible wholes, and not the mere 

sum of parts. This holistic view of humans emphasizes the unity of a 

person's thought processes, feelings, and actions (Ansbacher and 

Ansbacher, 1964). 

Adlerians view humans as social beings with an innate potential 

for social interest. Social interest refers to an individual's need to 

belong, to cooperate, and to be accepted by others. Ansbacher and 

Ansbacher (1964) explained this desire as being fulfilled by the train

ing and modeling of others. The family unit is seen as providing the 

first basic patterns for social development of the individual. 
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Dreikurs found that initial learned behavior patterns are first experi

enced in the family, and provide the basis for the life style of the 

individual. 

The perceptions, beliefs, values, and attitudes about self and 

the world compose an individual's life style. These perceptions of 

life are often inaccurate, but nonetheless, they are viewed as truth by 

people, and inherent in their life style. Adlerians see an indi

vidual's style of life as playing a key role in understanding that 

person's personality. 

An individual's personality is also developed through inter

action within his or her family atmosphere and family constellation. 

Family atmosphere involves the family's values and mores, as well as 

the relationship between parents and children. Family constellation 

includes those relationships taking place among siblings (Dinkmeyer, 

1975). The improvement of relationships among family members con

stitutes the basis of family enrichment. 

Adlerian psychology views humans as teleological, or purposive 

in nature. Humans are not controlled by their environment or by 

hereditary factors, but are responsible for their own behavior. If a 

person's goals are not being met in positive ways, it is often his or 

her purpose to act out and misbehave. Dreikurs termed children's 

short-term goals of misbehavior as attention-getting, power, revenge, 

and assumed disability (Dreikurs and Soltz, 1964). Dinkmeyer and McKay 

(1976), and Hillman (1980), pointed out that individuals have the 

potential for more positive goals of behavior. Hillman has classified 



these positive goals as contribution to self and society, autonomy, 

intimacy, and engagement with life. These positive goals have a 

definite place in family enrichment, where living up to one's poten

tial, and striving to improve oneself and one's relationships are 

vital. 

Humanistic Psychology 

Individuals who are accustomed to assessing human nature from 

the Adlerian theoretical viewpoint will find many similarities between 

that approach and the humanistic theoretical viewpoint. Alfred Adler 

viewed individuals from a humanistic stance, which allows these two 

approaches to blend together nicely. 

The theoretical underpinnings of this approach have developed 

from the work of Carl Rogers, Abraham Maslow, Carl Jung, Virginia 

Satir, and Fritz Perls. Humanistic psychology believes that people 

have inherent tendencies toward self-actualization with a valuing 

process that respects the needs of oneself and others (Buckland, 1977). 

Maslow (1971), Otto (1968), Rogers (1971), and many other 

leaders of the "human potential" movement have pointed out that humans 

have impressive self-actualizing capacities. Self-actualization is 

defined as the inherent tendency of the organism to develop all its 

capacities which serve to enhance the organism (Rogers, 1959). It 

involves the expansion of the growth potential and the development 

toward personal autonomy. 

"The Third Force" psychology of Abraham Maslow (1970) views 

most individuals as potentially creative, spontaneous, caring, growing, 



13 

loving and lovable, and self-actualizing. Individual responsibility is 

stressed within this field of psychology, as well as the improvement of 

health with the development of potential. 

Rogers can be identified with humanistic psychology because he 

advocates the dignity and worth of the individual in search of growth. 

In his book Freedom to Learn (1969), Rogers stated his belief that 

human beings instinctively choose growth-enhancing experiences, espe

cially when placed in a nuturing climate. 

The family enrichment model as described by Otto (1976) is 

based on the growth ethos and the human potentialities model. Every 

family and every individual embodies the potential for further growth. 

This philosophy blends in very well with the inherent tendencies toward 

self-actualization and the valuing processes of respect for self and 

others which are found in the humanistic psychology. 

Learning-By-Doing Theory 

All of the principles of the Adlerian and humanistic theo

retical viewpoints seem compatible with the concepts of a learning-by-

doing philosophy within a group setting. This philosophy asserts that 

individuals learn best by doing. According to Wolpe (1958), insight 

into the nature of the problem does not by itself produce positive 

change. Some type of facilitation is necessary to help individuals 

translate this insight into action. The learning-by-doing philosophy 

is utilized both in clinical and nonclinical environments. 
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Clinical Settings. Activity learning is an outgrowth of 

therapy and play techniques developed by Axline (1947), Slavson (1954), 

Moustakas (1955), and Ginott (1961). Much of the earliest research 

done with play therapy was in clinical settings. Moustakas (1955) 

found that through the interpersonal relationships developed in play 

therapy, disturbed children were able to achieve emotional maturity and 

growth through expression of emotions. Axline (1947) also encouraged 

the group process of learning-by-doing with emotionally disturbed 

children. She used play therapy to interpret the child's natural 

expressions and to observe the peer interactions. 

Research has found that play is a critical part of the learning 

processes of children. It precipitates growth in all areas of the 

child's life: intellectual, social, emotional, creative, and physical 

(Naumburg, 1978). Naumburg has also found that in the play environment 

"process is valuable as a learning medium because it involves self-

initiation, testing, exploration, construction, spontaneity, freedom to 

fall, opportunity for mastery, space to vent emotions, and the oppor

tunity for experiential learning" (Naumburg, p. 100). 

Piaget (1971) views play as an essential prerequisite for all 

intellectual activity. His research suggests that an individual's 

actions are the starting point for intellectual growth, and he stresses 

the importance of learning through one's own actions. 

Ginott (1961) refers to derivative insight as a form of non

verbal learning that occurs indirectly from actions, feelings, experi

ences, interaction, and crises. He views verbal interaction as being 
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important in the learning process, but as less important in the 

immature, due to their lack of ability to abstract. 

While children prefer play with toys, adolescents and adults 

prefer certain activities more appropriate to their individual age 

levels. The activity provides the means for communication of feelings 

and emotions, thereby facilitating group interaction. The emphasis 

during the activity is on the building of relationships rather than the 

task itself (Blakeman and Day, 1969). 

Nonclinical Environments. The learning-by-doing theory has 

also been used in other non-therapeutic settings. Hillman, Penczar, 

and Barr (1975) and Hillman and Runion (1978) have researched this 

theory in work with children in a school setting. They rely on a 

process called activity group guidance. This approach is based on 

activity learning, developmental group techniques, and prevention. 

In family enrichment programs, the group also provides an 

opportunity for the improvement of interpersonal relationships. 

Moustakas (1955) has found that well-adjusted children are motivated by 

attitudes of self-respect, faith, and acceptance. It would be appro

priate to make a similar statement when referring to adults. The 

importance of acceptance and belonging is also emphasized by Blakeman 

and Day (1969). They have found that involvement with persons in 

iiit.t-iially satisfying activities enhances the development of relation

ships, and the relationship constitutes the main factor in facilitating 

change. In his work with groups, Dinkmeyer (1975) has found that the 

group setting provides an opportunity for emotional experiences which 
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go beyond insight. The group deals with feelings, beliefs, values, and 

actions, all as part of the total change process. 

The personalizing and humanistic emphasis within the develop

mental educational process resembles the enrichment process used with 

families. Both approaches try to establish a physical and emotional 

climate conducive to the optimum potential of those involved. Both 

processes also integrate the cognitive, affective, and psychomotor 

aspects of learning. Mace (1979) considers participation as the best 

learning experience of all, because participants are involved at the 

experiential level. He summed up the dynamic processes in enrichment 

with the ancient Chinese proverb "When I hear I forget; when I see, I 

remember; when 1 do, I understand" (Mace, 1979, p. 418). 

Historical Development 

From the standpoint of a historical perspective, the develop

ment of family enrichment is divided into five sections: the early 

work in both the fields of marriage and the family, the enrichment 

process in religious organizations, community agencies, and univer

sities, and finally, the structure and function of enrichment programs. 

Each of these sections will be discussed. 

Earliest Work in Marriage and 
Family Enrichment 

Enrichment programs began with small group interventions in 

both the fields of marriage and the family. Sensitivity training 

groups through the National Training Laboratories in Bethel, Maine in 

1947 (Smith, Shoffner, and Scott, 1979) gradually shifted to encounter 



17 

groups in the late fifties, and finally grew to become the human poten

tialities movement in the early sixties. Enrichment programs are a 

direct outgrowth of this movement. 

In 1961 Herbert Otto was one of the first to experiment with 

groups for enrichment purposes (Otto, 1976). In addition to Otto, the 

earliest pioneers in the field include David and Vera Mace, and Leon 

and Antoinette Smith (Otto, 1976). They conduc.ted their first family 

and marriage enrichment programs between 1961 and 1965. All of these 

programs used the term "enrichment" as a means to distinguish the 

previous therapy orientation from the new growth orientation. 

In 1961 Herbert Otto began research in the area of family 

enrichment. Even though Otto did not develop a specific national pro

gram in enrichment, he did begin much of the earliest experimentation 

dealing with families. In 1961 he developed a program called The 

Family Resource Development Program: The Key to Family Enrichment, and 

in 1966 he designed the Family Fun Council. Otto's work in marriage 

enrichment included the development of a program entitled "More Joy in 

Your Marriage" in 1961 (Otto, 1976). 

David and Vera Mace developed the first marriage enrichment 

programs in North America in 1961 through the Society of Friends 

(Quakers). The first Quaker marriage enrichment retreat took place in 

the Pennsylvania mountains in 1962 (Mace and Mace, 1974). Since that 

time the Maces have been active in many aspects of marriage enrichment. 

They are the founders of the Association of Couples for Marriage 

Enrichment (ACME). 
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In 1965 Leon and Antoinette Smith began work in marriage 

enrichment through the United Methodist Church. Later that year, the 

Methodists began sponsoring leadership training programs called the 

National Marriage Communication Lab Training Program for each state 

(Smith and Smith, 1976). 

Religious Organizations 

Many national denominations began to include marriage and 

family enrichment in their programs in the late sixties and early 

seventies^ In 1965 the Church of Jesus Christ of the Latter-Day Saints 

(Mormons) incorporated the "family home evening" into their church pro

gram (Cowley and Adams, 1976). In 1967 the Roman Catholic Church 

became involved in marriage enrichment in North America. This program 

developed from a marriage encouter program that was started in Spain in 

1958. By 1973 the Catholic Marriage Encounter in the United States had 

become two separate organizations: Worldwide Marriage Encounter and 

National Marriage Encounter. In 1970 Margaret Sawin inaugurated the 

"family cluster," a growth group for family enrichment through the 

First Baptist Church of Rochester, New York (Sawin, 1972). These 

growth groups have spread rapidly throughout the United States since 

their beginning. 

In 1972 the Moravian Church in America and the Baptist Sunday 

School Board had begun their programs in marriage and family enrich

ment (Green, 1976). By 1973 the Church of God had combined the tech

niques of Gordon'8 Parent Effectiveness Training with a family enrich

ment program called the Care Lab (Prunty, 1976). The Presbyterians 
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introduced the AGAPE (Adult Growth and Parent Education) program in 

1973 (Underwood, 1977). Currently the program is in twenty-two states. 

In 1974 a Jewish Marriage Encounter Program was developed, based on the 

concepts of the Catholic Marriage Encounter. 

Community Agencies 

The religious groups were not the only national movements in 

marriage and family enrichment. Community service organizations were 

active in encouraging the human potential movement in their programs. 

The Family Service Association of America in 1969, and the YMCA (Family 

Communication Skills Center) in 1970 began national programs in enrich

ment (Hayward, 1976). Ted Bowman (1976), who began family enrichment 

programs in 1972 through the Family and Children's Service of 

Charlotte, North Carolina, was instrumental in getting training pro

grams for leaders in family enrichment. The Family and Children's 

Service, the Moravian Church in America, and the Human Enrichment and 

Development Division of the School of Pastoral Care conducted the first 

leadership training program in June, 1976 and again in 1977 at Laurel 

Ridge, North Carolina. 

Universities 

Several universities have built the human relationship aspect 

of marriage and family enrichment into their educational programs. In 

1966 the Bowman Gray School of Medicine at Wake Forest University in 

North Carolina gave support for the Behavioral Sciences Center to 
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eventually become the Department of Medical Social Sciences and Marital 

Health. It was in this group that David and Vera Mace were members. 

The University of Minnesota was active in providing the 

Minnesota Couples Communication Program with its start (Miller et al., 

1974). Georgia State University has also been involved in including 

the enrichment process into their training programs. One of their pro

fessors, Luciano L'Abate (1975a) became actively involved in enrichment 

programs for training purposes. He is still very active in educating 

graduate students in both the areas of marriage and family enrichment. 

Structure and Function of Enrichment 
Programs 

The major approach in enrichment programs involves group inter

action. Family enrichment programs utilize family group interaction, 

and marriage enrichment programs use couple group interaction. The 

programs exist in considerable variety, both in terms of structure and 

function. 

Structure. The structure of most enrichment programs takes on 

two forms: the retreat and the growth group. The retreat is a resi

dential gathering of a group of families or couples that usually meet 

for a weekend experience. Some retreats vary in length, but most 

usually involve the ongoing continuity of the experience and the com

plete detachment from everyday life. 

The growth groups generally hold weekly meetings over one month 

to three month periods. There is not the same continuity and concen

tration in the growth groups as there is in retreats because of the 
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constant interruption, but the time lapse between meetings offers the 

advantage of time for reflection and experimentation. 

Function. The procedures used in these group programs vary, 

but they have been patterned into three broad categories. The cate

gories are known by the particular religious bodies that initiated 

them—the Catholics, Quakers, and Methodists. The functions all relate 

specifically to marriage enrichment programs; however, the work done 

with these groups has been expanded to form the basis for several 

family enrichment programs. 

The Catholic Marriage Encounter Program is usually structured 

in the form of a weekend retreat. The program is flexible as to the 

number of couples participating. The couples share a residential 

facility, but the interaction is of a social and religious nature only, 

with very little inter-couple sharing of experiences. The "encounter" 

mainly involves individual husbands and wives within the privacy of 

their own rooms. The leaders usually include one or more trained lay 

couples and a priest. The experiences are quite structured. This is 

the largest movement among marriage enrichment programs, and has spread 

throughout the world, as well as into the Jewish and Episcopalian 

faiths (Mace and Mace, 1975). 

The Quaker program of marriage enrichment also involves experi

ences in the form of weekend retreats, with the number of couples 

usually limited to between five and eight. The leaders are lay couples 

who have been carefully selected and trained. This program differs 

from both the Methodist model and the Catholic model in that there is a 
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minimum of organization and structure. There is no agenda for the pro

gram, and the individual couples determine the goals of the retreat 

according to the needs of the individual participants. In-depth couple 

communication is the objective, with the emphasis on the sharing and 

interpretation of experiences. Most of the experiences involve couple 

dialogue in a group setting, although a few structured exercises are 

occasionally used. 

The third pattern is the Methodist church-related programs. 

The Methodists have developed two programs of enrichment. The earlier 

program is entitled Marriage Communication Lab, and follows the format 

of a weekend retreat. The group is limited to ten couples, and the 

leadership consists of two carefully trained lay couples. The program, 

systematically planned with prearranged activities and exercises, 

involves large group sessions, which are closely structured and 

arranged in advance, and small group sessions, which are less struc

tured. The sessions are organized to cover all aspects of marriage 

relationships, with the focus on experiential learning through inter

action exercises. A number of other Protestant churches have adopted 

the Marriage Communication Lab, including the Christian Church, the 

Reformed Church, and the Moravian Church (Mace and Mace, 1975). The 

other Methodist program operates on many of the same premises as the 

initial program, using lay leaders who have been carefully selected and 

trained by professionals. Highly structured, the program relies on a 

carefully prepared manual, with the emphasis on experiential learning 

through exercises and activities. A large array of these exercises has 
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been built up, and the main responsibility of the group facilitators is 

to explain the exercises, supervise them, and interpret them in the 

manner that the manual has prepared them to do. This approach, trans

formed in some respects, has been used in family enrichment programs, 

and in the training programs for enrichment leaders. 

Review of Enrichment Literature 

For purposes of review, the literature is divided into two main 

sections, both dealing with evaluations done through enrichment pro

grams. The first section reviews briefly some of the literature that 

has contributed to the field of marital enrichment and pre-marital 

enrichment and the second concerns the studies that deal with family 

enrichment. 

Marital and Pre-Marital Enrichment 

There have been more evaluations done with couples than with 

entire families; however, the reports done with couples still are not 

abundant. The results have been very encouraging, although not totally 

conclusive. The evaluations done with the Catholic, Quaker, and other 

Protestant groups vary in several respects, but the evaluation results 

differ only slightly. 

Bruder (1973) conducted weekend retreats with Roman Catholic 

couples using communication and relationship exercises. The couples 

rated themselves on communication skills, overall marital adjustment, 

perceptions of the marital relationship, and perceived acceptance and 

trust. Significant changes were reported on their perceptions of the 
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marital relationship and acceptance and trust. No significant changes 

were reported for communication skills or overall marital adjustment. 

Burns (1972) studied the effects of an encounter group on 

couples. He also found a noticeable difference in self-reported 

ratings at the end of the encounter experience, as well as after a ten-

day follow-up. The changes covered the areas of perception of self, 

perception of spouse, and perceptual congruence. 

Venema (1976) recruited Protestant couples for marital enrich

ment. The couples rated themselves on the following categories: 

marital adjustment, relationship change, communication, pleases and 

displeases, and the Taylor-Johnson Temperment Analysis. He found 

minimal changes in any individual treatment, although the combined 

treatment proved superior overall. 

Programs not of a religious nature also showed encouraging 

evaluations following enrichment experiences. Swicegood (1975) found 

that a weekend retreat sponsored by ACME was effective in improving 

marital integration, communication, and individual perceptions of the 

relationship. Considerable change was found on the majority of 

indices. Forty-two out of forty-six couples reported their marriages 

were enriched. However, some changes were not maintained at the 

follow-up. 

Larsen (1974) reported positive evaluations following a 

Minnesota Couples Communication Program. The couples rated themselves 

on marital communication, self-perception, and perception of their 

spouse. The individuals who rated themselves high on communication on 
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the pre-test showed nonsignificant change at the post-test, while those 

rating themselves low on the pre-test changed dramatically by the end 

of the program. Schwager and Conrad (1974) found equally encouraging 

evaluations after conducting the Minnesota Couples Communication Pro

gram. Significant change occurred in both the areas of self-acceptance 

and the acceptance of others. 

Van Zoost (1973) studied the pre-marital communication skills 

of university couples. The self-ratings showed significant changes in 

communication knowledge and in the areas of the quality of communica

tion and empathy. 

Family Enrichment 

The outcome data on the effectiveness of family enrichment pro

grams is virtually nonexistent. Most of the studies that have been 

conducted have relied on participant self-evaluations, and not 

empirical data. These results have also been encouraging, although 

inconclusive. 

Wilson and Wilson (1976), for instance, conducted their first 

family enrichment weekend in the early seventies. The weekend was 

sponsored by a Methodist church group, and was held at Camp Wesley 

Woods, near Des Moines, Iowa. Twelve families attended the program 

with children ranging in age from four to sixteen years of age. The 

group used many of Herbert Otto's exercises to help families communi

cate better, and also to affirm individual strengths. Written evalua

tions from all participants were very positive and supportive. Parents 

unanimously affirmed the experience as being helpful for their families. 
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The Wilsons (1976) continued to test the design of their pro

gram with other groups. Another weekend enrichment program was held at 

St. John's United Methodist Church in Davenport, Iowa. The written 

evaluations following the experience were also positive. The program 

then moved on to Woodbine, Iowa, a rural town in southwestern Iowa. 

These evaluations were consistent with those previously received, indi

cating the Wilson's family enrichment program helped rural church 

families as well as urban groups. The Council on the Iowa Conference 

of the United Methodist Church Ministries endorsed this weekend enrich

ment program in 1973. Funds included in the 1974 and 1975 budgets pro

vided support for the program, including leader training for Iowa 

couples. As of April 1976, an estimated 350 families had participated 

in the weekends, with more scheduled in Texas, Missouri, Wisconsin, 

Mew York, and Indiana (Wilson and Wilson, 1976). 

In June 1973 "An Experience for Families" was held at the 

Moravian Church retreat center in Laurel Ridge, North Carolina (Bowman, 

1973). Of the fifteen families involved in the weekend, three were 

one-parent families. The only stipulation made with the families was 

that all family members needed to attend, with the exception of 

children under two years of age. The groups were sponsored by the 

Family and Children's Services of North Carolina, the School of 

Pastoral Care of North Carolina Baptist Hospital, and the Board of 

Christian Education and Evangelism of the Moravian Church of North 

Carolina. It was concluded that the families present responded best to 

those dimensions of the program that helped them identify elements of 
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their family life. The high overall ratings in the evaluation demon

strated that the experience was a positive one for most, if not all 

families. 

Summary of the Literature 

This Review of Literature dealt with two important concepts. 

The first portion focused on the use of marriage enrichment, including 

pre-marital evaluations as well as marital evaluations; and the second 

portion centered on family enrichment. 

The literature dealing with marital enrichment and pre-marital 

enrichment was more extensive than that found with family enrichment. 

However, the results in both sections were similar. Positive change 

was consistently reported by the majority of evaluation measures in 

most categories following the completion of the enrichment experiences. 

There appears to be evidence of a meaningful relationship change as a 

result of the enrichment experiences. While the majority of the 

reports has used untreated control groups, and many have relied on 

pre-post test measures, most of the criterion instruments used were 

based only on participant self-reports, and only a few of the studies 

involved nonparticipant evaluations. The appearance of these results 

seems even less salient after being examined in more depth. Though 

the results of the evaluations appear quite encouraging, they are, as 

yet, inconclusive. There needs to be a foundation laid for future 

research of an empirical nature. 
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Implication of Family Enrichment for 
Research Purposes 

The outcome data on the effectiveness of family enrichment pro

grams are at present virtually nonexistent, and further attempts at 

evaluation are currently in progress (L'Abate and O'Callaghan, 1977). 

Family enrichment experiences have been referred to earlier as more 

structured, short-term, and definable than other family models. It 

would appear that greater specificity of the procedures used in family 

enrichnent would lead to more empirical research and a clearer explana

tion of the outcome results that are already available. 

Some family enrichment programs have already begun to rely on 

the development and use of manuals for the purpose of rigidly defining 

all aspects of the enrichment program (L'Abate and O'Callaghan, 1977). 

The variability of the enricher's style is reduced through the use of a 

manual, and a greater degree of control is established over the entire 

intervention process. The manual allows individuals to "know" what 

went on during the intervention process when the instructions are con

tained in the manual. This degree of structure, plus the pre-

established length of the process, allows for easier comparisons of the 

outcome across groups and treatments, and less variability in the 

length of intervention. Therefore, it appears that the use of manuals 

in the enrichment process would greatly enhance the research possi

bilities in the field as well as family growth. 

The manuals which have been developed to date have utilized 

exercises, lessons, and programs which have been drawn from a variety 

of theoretical approaches. The programs currently being conducted are 
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eclectic in nature: they utilize varied techniques and draw from 

diverse sources and materials (Otto, 1976). Manuals which are related 

to a specific theoretical approach, and not eclectic in nature, are 

limited. 

Objective of the Dissertation 

The literature has suggested that an innovative approach to 

dealing with families would make a definite shift from the remedial to 

the preventive, concentrate on family relationships as a whole, and use 

dynamic rather than didactic approaches to family facilitation. 

The evaluations have indicated that enrichment programs can be 

effective in helping families and couples improve their relationships. 

However, the work that is being done is not yet complete. Family 

enrichment manuals have been developed which improve the possibilities 

for empirical research, but these manuals have been limited to an 

eclectic theoretical base. Because of the strong orientation of the 

family, which is found in the Adlerian theoretical model, a specific 

manual in this area could enhance the research possibilities within 

the field of family enrichment. 

The specific purpose of this dissertation was to develop and 

evaluate a leader's manual for family enrichment following an Adlerian 

activity approach. 
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Assumptions 

For the purposes of this dissertation, the following assump

tions were made: 

1. The families involved in the enrichment program were well-

functioning family units. The author defines well-functioning 

family units as those families not receiving family therapy or 

family counseling. 

2. The eight topics chosen for inclusion in the leader's manual 

were pertinent areas with respect to the improvement of family 

relationships. 

3. The five judges used to evaluate the leader's manual provided a 

valid assessment of the manual because of their individual 

areas of expertise. 

Definition of Terms 

For the purposes of this dissertation the following definitions 

of terms were used: 

1. Activity Approach. An approach to learning in which an indi

vidual is actively involved in the process. Learning-By-Doing 

provides the basis for this approach, and the use of exercises 

is emphasized. 

2. Adlerian Approach. The theoretical orientation utilizing the 

concepts of Adlerian Psychology. 

3. Family Enrichment. Family enrichment is a process of inter

vention based on a prearranged, programmed manual dealing with 
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interpersonal relations between and among family members 

(L'Abate, 1975a). 

4. Leader*8 Manual. A tool which is used by persons conducting a 

family enrichment program. This instrument is made up of 

structured exercises designed to improve relationships within 

the family, and is followed in a step-by-step manner. 

Summary 

In this chapter the need for preventive family programs that 

involve all family members and utilize a dynamic format has been pre

sented. Family enrichment programs were shown to meet all of these 

requirements. However, relatively little research has been done in the 

field of family enrichment. In an effort to expand the research possi

bilities, additional materials needed to be developed. Therefore, the 

specific objective of this project, as stated on page 29, was to develop 

and evaluate a leader's manual for family enrichment following an 

Adlerian activity approach. 

I 



CHAPTER 2 

PROCEDURES 

This chapter is concerned with the manual content and pro

cedures for its evaluation. A detailed description of these two areas 

is given. 

Content of the Manual 

A manual was developed to be used by leaders in conducting 

family enrichment programs. The various methods described in the 

manual were suitable for family enrichment both in weekend retreat and 

weekly growth group settings. The emphasis of the manual was on 

experiential methods that are practical and atiion-oriented. The 

manual adhered to the theoretical precepts of Adlerian psychology. 

The family enrichment manual consisted of three chapters plus a 

section on Suggested Readings and References. The three chapters 

included in the manual were: 1) How to Utilize This Manual, 2) Enrich

ment Sessions, and 3) Evaluation of Enrichment Programs. The Table of 

Contents for the manual is given in Appendix A. 

Chapter One 

The first chapter was designed to familiarize leaders with the 

procedures of the manual. This chapter gave family enrichers specific 

information on conducting an enrichment program. The materials 

included in this chapter were developed by the author, and adapted from 

32 
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materials in Group Methods to Actualize Human Potential! A Handbook, 

by Otto (1973), and Manual: Family Enrichment Programs for the Family 

Life Cycle, by L'Abate (1975b). 

The following subheadings were included in the first chapter: 

A) What is Family Enrichment? 

B) Objectives of Family Enrichment Programs 

C) Clientele Involved in Enrichment Programs 

D) Structure of Enrichment Programs 

E) The Enrichment Setting 

F) Time Involved 

G) Number of Participants Involved 

H) Cost of the Program 

I) Leadership of Enrichment Programs 

J) Helpful Hints for Family Enrichers 

K) Format of Enrichment Programs 

L) Suggested Family Enrichment Program Schedule 

Chapter Two 

Chapter two of the manual contained an introduction and eight 

sections with procedures for leading each of the enrichment sessions. 

Each section discussed one topic area with a clearly stated objective 

focusing on one aspect of family life. 

The eight topic areas included in the manual were selected on 

the basis of their pertinence to family relationships and their adapt

ability to an activity format. The eight topic areas in the enrichment 

manual included: 1) Family Atmosphere, 2) Family Constellation, 
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3) Mutual Respect, 4) Encouragement, 5) Communication, 6) Cooperation, 

7) Family Council, and 8) Utilizing Your Potential. 

The format for each section included a brief description of key 

concepts, a breakdown of the time and materials required, and ideas for 

visual aids. Also included was a step-by-step process for leading each 

session and a list of suggested alternate activities. The suggested 

process for each topical session included the following steps: 

1) Warm-Up Presentation (15 Minutes) 

A. A brief presentation of a topic relating to family rela

tionships. 

B. Goals and objectives of the session. 

C. Directions for doing an activity. 

2) Doing the Activity (60 Minutes) 

A. Ideas for involving the entire family in an exercise. 

B. Application of the concepts shared in the warm-up presen

tation. 

3) Follow-Up Discussion (15 Minutes) 

A. A brief discussion to tie together the topic and activity. 

B. Synthesis and integration of the topic and activity. 

4) Break (15 Minutes) 

A. A chance to relax and interact with other families. 

B. An opportunity for refreshments to be served. 

An outline of the family enrichment session on Family Atmosphere is 

shown in Appendix B. 
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The presentation of Adlerian concepts in the manual was adapted 

from material in Systematic Training for Effective Parenting (STEP), by 

Dinkmeyer and McKay (1976), and Teaching With Confidence: How to Get 

Off the Classroom Wall, by Hillman (1980). Most of the activities used 

in each of the enrichment sessions were developed by the author. When 

activities were used that did not originate with the author, proper 

acknowledgement was given. 

Chapter Three 

Chapter three in the manual included a discussion about the 

evaluation of enrichment sessions. The content, format, and process of 

enrichment programs were included in the evaluation process. Two 

evaluation instruments used to assess an enrichment program were pre

sented in the manual: 1) Family Enrichment Weekend Evaluation Form: 

Individual Session Instrument, and 2) Family Enrichment Weekend Evalua

tion Form: Entire Program Instrument. Both instruments were question

naires completed by each family as a total unit. 

Manual Evaluation 

There were two main areas to be considered in the evaluation of 

this project. The first involved an evaluation of the manual by a 

panel of raters. The second was an evaluation of the manual contents 

by participants involved in a family enrichment retreat in which the 

manual was used. 
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Evaluation by a Panel of Raters 

An evaluation of the manual was accomplished through the use of 

a questionnaire that was completed by each member of a panel of raters. 

The panel of raters was composed of five persons who were selected on 

the basis of their professional involvement in the fields of family 

enrichment, Adlerian family counseling, and technical writing style. 

The panel was made up of Dr. Oscar Christensen and Ms. Beatrice Keaton, 

professionals in Adlerian family counseling, Dr. James Hine and Dr. 

Frank Williams, experts in the field of family enrichment, and Dr. 

Roger Daldrup, respected for his skills in scrutinizing the technical 

writing style of the manual. 

The questionnaire used to evaluate the manual was devised by 

the author. A copy of this questionnaire can be found in Appendix C. 

Included in the instrument were questions concerning how accurately the 

subject of enrichment was covered, the clarity of the Adlerian concepts 

and activities presented, and whether or not the manual would be 

recommended to others. Additional questions dealt with the length of 

the manual, the number of topics and activities presented, the language 

level, the format, and the sequence of the topics in the manual. There 

was also space provided for suggestions relating to additions, 

deletions, and additional comments and feedback. 

A verbal commitment to review the manual was received from all 

panel members initially, followed up by a cover letter with the manual 

when it was delivered to each of them, explaining both the purpose of 

the project and the evaluation process (Appendix D). The participants 



were instructed to complete the evaluation form and write any addi

tional feedback In the margins of the manual. The panel of raters was 

given three weeks to examine the manual and complete the questionnaire 

before it was returned to the author. 

Evaluation by Participants in a Family 
Enrichment Retreat 

The other area of evaluation involved an assessment of the 

manual contents as they were put into practice in a weekend family 

enrichment retreat. Participants in the retreat evaluated the manual 

contents by completing a questionnaire at the end of each session and 

again at the end of the weekend. 

The retreat began on a Friday evening at 7 p.m., continued all 

day Saturday, and ended at 3 p.m. on Sunday afternoon. There were 

seven families involved in the enrichment weekend, for a total of 

twenty-seven participants. All participants stayed overnight at the 

retreat center and ate all of their meals together at the facility. 

The families that participated in the weekend were selected 

with the assistance of the Parent Discussion Group Program of the Pima 

County Developmental Career Guidance Project. Letters were sent to 

approximately fifty families who were identified by the Project as 

having successfully completed a parent study group (Appendix E). All 

members of families were invited to attend. Children six years of age 

and younger were given the option of participating in the enrichment 

sessions or being involved in a playroom situation at the retreat 

facility. The families who responded to the letter by sending in an 



enrollment blank were contacted by telephone for a further explanation 

of the enrichment weekend. 

The seven families who agreed to participate in the weekend 

retreat paid fifteen dollars per family member for room and meal costs 

at the facility. These families met all of the following criteria in 

order to be included in the weekend enrichment experience: 1) had at 

least one child in their family, 2) had all family members living at 

home in attendance at the weekend retreat, 3) had at least one parent 

who had successfully completed an Adlerian parent study group in the 

past year, 4) wanted to improve their family relationships, and 5) were 

willing to sign a consent form (Appendix F). 

A religious retreat center in Tucson, Arizona was chosen as the 

site for the weekend program. The facilities included three large 

rooms that were connected by folding doors. Two rooms were used for 

large group meetings and small group activities, and the third room was 

used as a play area for the young children. A small kitchen located at 

the end of one room was used for preparation of refreshments that were 

served during breaks. Meals were prepared by the retreat staff and 

served cafeteria style in a separate dining area. The participants 

slept in two large dormitories, one used for the male participants and 

one used for the females. These rather unsatisfactory sleeping accom

modations were tolerated in order to hold the weekend costs to a 

minimum for families. The grounds outside the retreat center were 

large enough for outdoor recreational activities during the breaks and 

free time. A swimming pool was also used for additional recreational 
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time. A complete schedule of the weekend program can be found in 

Appendix G. 

The author served as co-leader of the enrichment weekend with 

Dr. Bill Hillman, Professor in the Counseling and Guidance Department 

at The University of Arizona. There were three graduate students from 

The University of Arizona who served as small group leaders for the 

weekend, assisted with the presentations, and helped the small children 

during activities. There was also a playroom worker who supervised the 

very young children during the program and acted as lifeguard during 

free time. 

The enrichers for this weekend were not put in the position of 

being "experts," but rather the burden of expertness was put on the 

program itself. By eliminating the label of expert from these indi

viduals, the influence of the persons was not paramount to the process 

of change. 

Two instruments were used to determine the effectiveness of the 

manual as it was used in the weekend enrichment program. Both evalua

tion tools, Family Enrichment Weekend Evaluation Form: Individual 

Session Instrument, and Family Enrichment Weekend Evaluation Form: 

Entire Program Instrument, were questionnaires devised by the writer. 

The first questionnaire was cooperatively completed by each 

family after each of the eight enrichment sessions. This questionnaire 

asked the participants to evaluate the importance of the topics for 

each session and the clarity of the warm-up presentations, activities, 

and follow-up discussions. The length of the presentations and 
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activities as well as the age level of each category was also ques

tioned. Space was provided for those things liked best and least about 

the sessions as well as additional comments. This instrument can be 

found in Appendix H. 

The other evaluation tool was a fifteen question instrument 

utilizing a five point Likert scale, with responses ranging from "not 

at all" to "very much." This scale was administered at the end of the 

weekend to evaluate the total program. This questionnaire asked for 

information relating to how much the enrichment weekend helped families 

improve in various aspects of family life. Communication, cooperation, 

respect for self and others, and recognition of family strengths were 

a few of the areas where responses were solicited. The participating 

families were also asked to record the most growth-producing session of 

the weekend and the least productive, in addition to the most valuable 

and least valuable aspects of the weekend. This instrument can be 

found in Appendix I. 

Summary 

This chapter described the procedures that were used in the 

development and evaluation of a leader's manual for family enrichment. 

The manual contents, with a breakdown of its three chapters were 

included. The procedures used to evaluate the manual by a panel of 

raters and participants of a weekend family enrichment retreat were 

discussed, as well as the evaluation instruments that were utilized. 



CHAPTER 3 

RESULTS AND DISCUSSION 

The specific purpose of this dissertation was to develop and 

evaluate a leader's manual for family enrichment following an Adlerian 

activity approach. This chapter reports the results, discussion, 

limitations of the project, implications for research, and conclusions. 

Results 

Evaluation of the manual based on information from the Manual 

Evaluation Instrument for Panel of Raters, the Family Enrichment Weekend 

Evaluation Form: Individual Session Instrument, and the Family Enrich

ment Weekend Evaluation Form: Entire Program Instrument is presented 

here. The analysis of data for each of the three evaluation instru

ments is discussed and presented in tables throughout this chapter. 

The results from all three of the instruments were gathered 

solely for the purpose of evaluation. A revision of the leader's 

manual is intended at a later date, separate from this dissertation, 

where the feedback and suggestions received from these evaluations will 

then be utilized. 

Manual Evaluation Instrument for Panel 
of Raters 

A 13-item questionnaire was used by the five raters to evaluate 

the leader's manual. Raters were asked to complete 10 forced-choice 

41 
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statements to describe the major characteristics of the manual. The 

results of responses to these statements are shown in Table 1. 

The author expected the responses to be mainly favorable from 

the judges, yet anticipated constructive feedback for changes to be 

implemented in a revised copy of the manual. The results showed that 

the judges unanimously agreed that the subject of enrichment was pre

sented in the manual "accurately," and in a "clear and concise" manner. 

All of the judges were in agreement that the Adlerian theoretical con

cepts and activities were explained in an "understandable" manner, and 

were "accurate," "clear and concise." The judges also found the format 

of the manual and the sequence of topics presented "logically and 

orderly." Four of the five judges found the length of the manual to be 

"just right" with an appropriate number of topics and activities pre

sented. One judge stated that he believed the ideal number of topics 

and activities for the manual should be six rather than eight. The 

judges agreed that they would either "definitely" recommend the manual 

to persons interested in conducting family enrichment programs or that 

there would be a "strong possibility" for such a recommendation. 

The constructive feedback for changes in the manual were 

received mainly from the last three open-ended questions on the evalua

tion instrument and suggestions and comments that were given. The 

judges were asked to list the "most valuable" and "least valuable" 

aspects of the manual. The areas cited as being the "most valuable" 

aspects of the manual were: 1) the manner in which the principles and 

practices were combined, 2) the opportunity for the whole family to 



Table 1. Frequency of Responses on the Manual Evaluation Instrviment for Panel 
of Raters 

Variable Rating 

Accurately 
Clear and 
Concisely Understandably 

Presentation of Subject of 
Family Enrichment 5 5 *4 

Presentation of Adlerian 
Theoretical Concepts 5 5 5 

Presentation of Activities 5 5 5 

Just Right Too Many Too Few 

Number of Topics *4 — — 

Number of Activities 4 1 

Just Right Too Long Too Short 

Length of Manual 4 1 — 

Clear & Easy 
to Understand 

Too 
Difficult 

Too 
Simplistic 

Language Level 5 — — 

Logical & 
Orderly 

Confusing & 
Ambiguous 

Format of Manual 5 — 

Sequence of Topics 5 — 



Table 1—Continued 

Strong Slight No 
Definitely Possibility Possibility Possibility 

Recommendation of 
Manual to Others 3 2 

n < 5. One of the judges failed to respond to the question. 

**Total n = 5 
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accomplish something together as a total unit, 3) the step-by-step 

process of the presentations, 4) the session on Encouragement, and 5) 

the variety of activities, especially the flexibility made possible by 

the suggested alternate activities. The "least valuable" aspects of 

the manual were cited as: 1) the few number of options offered, 2) the 

title of the manual, and 3) the completion of all activities by family 

groups rather than some with members of several family groups. 

One judge also stated that the manual appeared detailed and 

thorough enough so that even a person with little or no training could 

use it relatively easily. Another judge indicated that in addition to 

using the manual to conduct family enrichment programs, it could also 

be used as an excellent "source book" for workshops, training groups, 

and other resource programs. 

Additional options will be given to leaders of enrichment pro

grams when revising the manual. The leaders will have the flexibility 

to reduce the number of enrichment sessions if they anticipate that all 

eight sessions will be too many to use over the course of a weekend. A 

change in the title of the manual will also be considered in the 

revision, as will the incorporation of some activities designed for use 

with members of several family groups instead of use exclusively in 

single family groups. 

Family Enrichment Weekend Evaluation Form: 
Individual Session Instrument 

An 11-item questionnaire was used by the participants in the 

family enrichment weekend to evaluate the manual contents. 
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Participants were asked to complete nine forced-choice statements and 

three open-ended questions to describe the enrichment sessions. This 

questionnaire was administered after each of the eight family enrich

ment sessions over the course of the weekend. 

Table 2 describes the results of the participant ratings for 

the importance of the session topics in relation to the improvement of 

family relationships. Of the eight topics selected for the enrichment 

program, the author expected the topics of communication, encourage

ment, and cooperation to be most important in the improvement of family 

relationships. The results indicated that all eight topics chosen for 

the enrichment sessions were rated as having either "primary impor

tance" or "much importance" in relation to the improvement of family 

relationships. The families unanimously agreed that the topic of the 

Communication session was of "primary importance." None of the topic 

areas was rated as being of "little importance" or "no importance" for 

improvement of family relationships. 

Participants were asked to rate how clearly the warm-up presen

tations described the topic of the sessions, the objectives, and the 

directions for doing the activities. Because of the explicit direc

tions given in the manual for each of the sessions, the author antici

pated rather high ratings from the participants on this portion of the 

questionnaire. The results supported this expectation. All warm-up 

presentations were rated as having "perfect clarity" and "much clarity" 

in relation to the topic of the sessions, the objectives, and the 

directions for doing the activities. None of the participants 



47 

Table 2. Participant Ratings for Importance of Session Topic in 
Relation to the Improvement of Family Relationships 

Rating 
Primary Much Little No 

Topic n V. n % n 7» n % 

1. Family Atmosphere 1 14% 6 86% 

*2. Family Constellation 2 33% 4 6 7% 

3. Mutual Respect 5 71% 2 29% 

4. Encouragement 4 57% , 3 43% 

5. Communication 7 100% — — 

6. Cooperation 6 86% 1 14% 

7. Family Council 5 71% 2 29% 

8. Utilizing Your Potential 5 71% 2 29% 

n < 7. One family did not respond to the question. 

**Total n = 7 
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responded to the categories "little clarity" or "no clarity" with 

respect to the above areas. These data are shown in Table 3. 

The families were also asked to rate the warm-up presentations 

on the basis of their length. Because of the varying complexity of the 

topic areas, the author expected that the uniform time frame of fifteen 

minutes would not be sufficient for all warm-up presentations. How

ever, contrary to expectations, 95 percent of the respondents indicated 

that the time allotted for the presentations was "just right." The 

remaining 5 percent stated that not enough time was given to the warm-

up presentations. These results are presented in Table 4. 

Table 5 describes the participant ratings for the relationship 

between the topics of the warm-up presentations and the activities used 

with them. Because of the concreteness of the activity in the Coopera

tion session, the author expected the participants to perceive a strong 

relationship between the topic and the activity. The ratings indicated 

a clear relationship was shown in that session, as well as in most 

sessions. However, the session on Family Atmosphere was cited by two 

families as demonstrating "little clarity" in the relationship between 

the topic and the exercise used with it, suggesting that this aspect of 

the manual needs improvement. 

Results of responses from families about the length of the 

activities in the family enrichment program are presented in Table 6. 

Sixty minutes was allowed for each activity, and the author anticipated 

this standardized time frame would not be suitable for each of the 

eight activities. However, a majority of families indicated that the 
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Table 3. Participant Ratings for Clarity of Warm-Up Presentation with 
Respect to Topic, Objectives, and Activity Directions 

Rating 
Perfect Much Little No 

Topic n 7. n 7. n 7. n % 

1. Family Atmosphere 6 867. 1 147. 

*2. Family Constellation 3 507. 3 507. 

3. Mutual Respect 5 717. 2 297. — 

4. Encouragement 5 717. 2 297. 

5. Communication 5 717. 2 297. 

6. Cooperation 6 867. 1 I 1 1 1 1 1 1 1 

3? rH 

7. Family Council 5 717. 2 297. 

8. Utilizing Your Potential 3 437. 4 577. 

*n •< 7 One family did not respond to the question. 

Total n = 7 
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Table 4. Participant Ratings for Length of Warm-Up Presentation 

Rating 
Not Enough Too Much 

Just Right Time Time 
Topic n 7. n 7. . n % 

1. Family Atmosphere 6 867. 1 14% 

*2. Family Constellation 6 1007. — — 

3. Mutual Respect 6 867. 1 14% 

4. Encouragement 7 1007. — — 

5. Communication 7 1007. — 

6. Cooperation 7 1007. — — 

7. Family Council 6 867. 1 14% 

8. Utilizing Your Potential 7 100% — —  

n < 7 One family did not respond to the question. 

Total n = 7 
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Table 5. Participant Ratings for Clarity between Topic of Presentation 
and Activity 

Rating 
Perfect Much Little No 

Topic n 7. n % n 7. n 7. 

1. Family Atmosphere 3 437. 2 28%7. 2 28%% ~ — 

*2. Family Constellation 4 677. 2 33 7. 

3. Mutual Respect 3 507. 3 50 7. 

4. Encouragement 5 717. 2 29 7. 

5. Communication 5 717. 2 29 7. 

6. Cooperation 6 867. 1 14 7. 

7. Family Council 4 577. 3 43 % 

8. Utilizing Your Potential 1 147. 6 86 7. 

n xs 7 One family did not respond to the question. 

**Total n = 7 
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Table 6. Participant Ratings for Length of Activity 

Topic 
Just Right 
n 7. 

Rating 
Not Enough 

Time 
n 7. 

Too Much 
Time 
n 7. 

1. Family Atmosphere 5 717. 2 297. — — 

*2. Family Constellation 6 1007. — — — — 

3. Mutual Respect 4 677. 2 337. — — 

4. Encouragement 5 717. 2 29% — — 

5. Communication 7 1007. — — -- — 

6. Cooperation 6 86% 1 14% — — 

7. Family Council 3 437. 4 577. — — 

8. Utilizing Your Potential 4 577. — — 3 43% 

X 

n < 7 One or more families did not respond to the question 

**Total n = 7 



length of the activities was appropriate for all sessions. An excep

tion to this pattern was related to the Family Council session. Most 

of the families reported that they would have liked more time for this 

activity. In contrast, several families suggested that the activity 

related to the session Utilizing Your Potential used too much time. In 

light of these results, flexibility in the length of the activities 

will be incorporated into the revision of the manual. 

The families were asked to rate the activities on their appro

priateness for the age levels involved. The author anticipated some 

difficulty with the sessions Family Constellation, Mutual Respect, 

Family Counci1, and Utilizing Your Potential, where written work was a 

required part of the exercises. Overall, the activities were rated as 

being appropriate for all the age levels involved. However, three of 

the sessions the author held suspect received ratings indicating the 

activities were "too difficult." The exception to this pattern was the 

session on Utilizing Your Potential, where the families unanimously 

agreed that the age level of the activity was appropriate for all 

involved. In this session small group leaders were designated to 

assist the young children with the written part of the exercise. Revi

sion of the manual will allow for adult assistance with all activities 

requiring written work. These data are shown in Table 7. 

The results of the participant ratings for the enjoyability of 

the activities are reported in Table 8. Because of the nature of the 

activities, the author anticipated that the exercises used in the 

Cooperation and Encouragement sessions would receive the most favorable 



54 

Table 7. Participant Ratings for Age Level of Activity 

Topic 

Appropriate 
For All 
n 7. 

Rating 
Too 

Difficult 
% n 

Too 
Simplistic 

n % 

1. Family Atmosphere 7 1007. — 

*2. Family Constellation 4 677. 2 33% 

*3. Mutual Respect 2 337. 4 67% 

4. Encouragement 7 1007. — — 

5. Communication 7 1007. — 

6. Cooperation 7 1007. — — 

7. Family Council 5 717. 2 297. 

8. Utilizing Your Potential 7 1007. - -

*n < 7 One or more families did not respond to the question. 

**Total n = 7 
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Table 8. Participant Ratings for Enjoyability of Activity 

Rating 
Extremely Mostly Lacking Tedious 

Topic n 7. n 7. n % n 7. 

1. Family Atmosphere 5 71 7. 2 297. 

*2. Family Constellation 3 50 7. 3 507. 

*3. Mutual Respect 1 16%7. 4 677. 1 16%7. — 

4. Encouragement 7 100 7. 

5. Communication 5 71 7. 2 297. 

6. Cooperation 6 86 7. 1 147. 

7. Family Council 3 43 7. 4 577. 

8. Utilizing Your Potential 3 43 7. 3 437. — 1 147. 

4r 
n < 7 One or more families did not respond to the question. 

**Total n = 7 



participant response. The results indicated that a majority of the 

participants cited the activities used throughout the enrichment pro

gram as being enjoyable. The Encouragement session activity was 

unanimously rated by the families as "extremely fun and pleasureable," 

with the activity used in the Cooperation session receiving the next 

most favorable rater response. 

The families involved in the weekend enrichment program were 

asked to rate the chances for future use of the activities and their 

related concepts at home. The author had no specific expectations 

related to the participant responses prior to the evaluation. The 

results indicated that overall the families were optimistic about the 

future use of the enrichment activities and their concepts at home. A 

majority of families rated the chances for future use of the materials 

as being either a "definite possibility" or a "strong possibility." 

The ambiguity of some of the activities may have led to the few ratings 

predicting only a "slight possibility" for future use of the activities 

and their concepts at home. These results are presented in Table 9. 

Participants were asked to rate how clearly the wrap-up dis

cussions tied together the topic of the warm-up presentations and the 

activities. The author expected varying responses from the partici

pants because the structured time limits frequently did not allow for 

indepth wrap-up discussions. However, the results indicated that the 

relationship between the wrap-up discussions, the activities, and the 

topic of the presentations was clearly understood by the participating 

families. An exception to this clear relationship was shown in the 
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Table 9. Participant Ratings of Possibility for Future Use of Activity 
and Related Concepts 

Rating 
Definite Strong Slight No 

Topic n % n 7. n % n 7. 

1. Family Atmosphere — — 5 717. 2 297. — — 

* 
2. Family Constellation 3 50% 3 50% — — — 

* 
3. Mutual Respect 3 507. 3 507. — — — 

4. Encouragement 3 437. 4 577. — — — 

5. Communication 7 1007. 

*6. Cooperation 5 717. 

7. Family Council 3 437. 3 437. 1 147. — — 

8. Utilizing Your Potential 4 577. 1 147. 2 297. — — 

*n < 7 One or more families did not respond to the question. 

**_ _ _ 
Total n = 7 
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first enrichment session on Family Atmosphere* The revised manual will 

be more specific in clarifying the relationship between these three 

areas, especially in the initial enrichment sessions, to ensure par

ticipant understanding right from the beginning. Table 10 describes 

the results of these data. 

The last areas on this evaluation instrument asked the families 

to cite the things "liked best" about each enrichment session and the 

things "liked least." The data covering all responses to these open-

ended statements can be found in Appendix J. A summary of the most 

frequently mentioned comments for all sessions combined is listed here. 

Some of the things the families "liked best" about the enrich

ment sessions were: 1) the opportunity to develop concepts and prin

ciples through the use of an activity, 2) the ability to work together 

on projects as a total family, 3) the chance to communicate feelings in 

a positive open manner, and 4) the opportunity to share with others and 

develop a sense of cooperation within a group setting. 

Some of the things the families "liked least" about the ses

sions were: 1) the complicated words used during the presentations, 

2) the lack of organized playtime and structured learning experiences 

for the very young children, and 3) the role the fatigue factor played 

in the enrichment sessions. 

The areas pointed out by the participants as needing improve

ment will be dealt with in the revised manual. The language used in 

the manual will be tempered to include less complicated words in the 

presentations, so as to be better understood by the young children. 
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Table 10. Participant Ratings for Clarity of Wrap-Up Discussion in 
Relation to the Presentation Topic and Activity 

Rating 
Perfect Much Little No 

Topic n 7. n 7. n % n % 

1. Family Atmosphere 3 437. 2 28%7. 2 28%7. 

*2. Family Constellation 4 677. 2 33 % — — 

*3. Mutual Respect 3 507. 3 50 7. — — 

4. Encouragement 5 717. 2 29 7. — — 

5. Communication 5 71% 2 29 7. — — 

6. Cooperation 6 867. 1 14 7. — — 

7. Family Council 4 577. 3 43 7. — — 

8. Utilizing Your Potential 1 147. 6 86 7. — - ... 

*n < 7 One or more families did not respond to the question. 

** _ 
Total n = 7 
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The manual will also give an explicit explanation to the participants 

of the role of young children in the program; their role being to 

either participate in the learning activities with their families, or 

be involved in free play. The schedule for the enrichment program will 

also be changed to allow for increased flexibility in its guidelines. 

Additional family free periods and rest times will be incorporated into 

the schedule. 

Family Enrichment Weekend Evaluation 
Form: Entire Program Instrument 

A detailed 15-item questionnaire was used by the participants 

of the family enrichment weekend to evaluate the manual contents. 

Raters were asked to complete nine items on a five-point Likert scale 

and six open-ended statements to describe the enrichment program as a 

whole. The questionnaire was administered at the end of the enrichment 

weekend. Tables 11 and 12 present an analysis of these data. 

Table 11 describes the results of the participant ratings for 

the first nine items on the questionnaire. The five-point Likert scale 

 ̂ included responses ranging from "not at all" to "very much." The par

ticipants were asked to rate the total enrichment program in terms of 

providing family improvement in the following areas: 1) understanding 

of family values, 2) respect for self and family members, 3) communi

cation, 4) conflict resolution, 5) decision-making, 6) positive feel

ings about family members, 7) family strength and individual strength, 

8) family relationships. The last item asked participants to rate how 

worthwhile the enrichment program was as a whole. 



61 

Table 11. Participant Ratings for Family Enrichment Weekend Evaluation 
Form: Entire Program Instrument (Questions 1 through 9) 

Rating 
Not at All Very Much 

Variable 12 3 4 5 

The family enrichment weekend helped 
families to: 

1. Better understand family values. — — 14 2 

2. Gain respect for family members 
and self. — 1 — 3 2 

3. Communicate more effectively. — 1 2 — 3 

*4. Learn ways to effectively 
resolve conflicts. — 12 2 1 

5. Cooperate in decision-making. — — 3 3 — 

6. Increase positive feelings 
about family members. — — — 1 5 

7. Recognize family strengths and 
individual strengths — — 2 4 1 

* 
8. Improve family relationships. -- — 2 3 1 

*9. The family enrichment weekend 
was a worthwhile experience. — — — — 6 

*n < 7 One or more families did not respond to the question. 

**Total n s 7 



Table 12. Frequency of Participant Responses for Family Enrichment 
Weekend Evaluation Form: Entire Program Instrument 
(Questions 10-15) 

Rating 

10. The most growth-producing session; 
Communication = 2 
Encouragement = 2 
Family Council = 3 

11. The least productive session; 
Family Constellation = 1 
Family Council = 1 
Mutual Respect = 1 
Utilizing Your Potential = 2 
No response = 2 

12. The most valuable aspects of the program; 
Time away from T.V., telephone, and normal routine. 
Working with other families who are also striving to improve 
family relationships. 

Time focused on individual families. 
Reinforced previously learned skills. 
The concentration on each other as a family unit. 
Seeing other families work in a democratic atmosphere. 
The Encouragement and Communication sessions. 
Being around other families who are working toward the same goal— 

better family relations. 

13. The least valuable aspects of the program 
The facilities did not provide families with private time to be 
together as a family. 

It was sometimes difficult to transfer the learning from a 
particular warm-up presentation to the activity. 

No response = 5 

14. How could the program be improved? 
The child care needs to be related to the enrichment activities 
for the adults. 

More consideration given to the fatigue factor. 
More structured activity for the children: crafts, walks. 
Some children seemed too young for many of the discussions. 
More activity for the children. 
Plan child care helpers, structured rest time, and improve on 
structured learning experiences for the young. 



Table 12. Frequency of Participant Responses for Family Enrichment 
Weekend Evaluation Form: Entire Program Instrument 
(Questions 10-15)—Continued 

Rating 

15. Would you recommend this family enrichment program to others7 
Yes ss 7 No = 0 

*Total n = 7 
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The author expected the responses from the families to be 

mainly favorable. It was anticipated that the participants would per

ceive more positive feelings about themselves and family members as a 

result of the enrichment program, and would view the overall experi

ence as worthwhile. The results confirmed these expectations. The 

families unanimously agreed that the enrichment weekend program, which 

utilized the leader's manual, was a worthwhile experience. A majority 

of families agreed that the enrichment program helped to: 1) increase 

positive feelings about family members, 2) better understand family 

values, 3) gain respect for self and family members, 4) recognize 

family strengths and individual strengths, and 5) improve overall 

family relationships. 

Table 12 presents the participant responses for the last six 

items on the questionnaire. Participants were asked to complete these 

statements to further describe the family enrichment program as a 

whole. The subjective statements covered the following areas: 1) the 

most growth-producing session, 2) the least productive session, 3) the 

most valuable aspects of the program, 4) the least valuable aspects of 

the program, 5) the areas of the program needing improvement. The 

questionnaire was concluded by asking the families if they would recom

mend this enrichment program to others. 

Here again the author expected favorable responses from the 

families, yet anticipated specific feedback for the areas in need of 

improvement within the program. The results indicated that the 

families unanimously agreed that they would recommend this enrichment 
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program to others. The responses varied in relation to which indi

vidual sessions were the most and least growth-producing, however, the 

Family Council session received a majority of ratings as the most 

growth-producing, and Utilizing Your Potential was cited as the least 

productive session. 

The participants perceived the most valuable aspects of the 

program as: 1) the time away from the telephone, television, and 

normal routine, 2) the opportunity to work together as a total family, 

3) the chance to observe and work with other families, and 4) the 

chance to improve family relationships. The least valuable aspects of 

the program were cited as: 1) the sleeping accommodations, 2) the 

fatigue factor in the schedule, and 3) the lack of structured activi

ties for the young children. 

The areas requiring improvement will be addressed in the 

revised manual. The manual will include specific suggestions for 

appropriate retreat facilities, so that future enrichment programs can 

avoid inadequate accommodations. The lack of structured activities for 

the young children and the overcrowded schedule were both areas that 

were addressed earlier in this paper, and will be dealt with in the 

revision of the manual. 

Discussion 

The specific purpose of this dissertation was to develop and 

evaluate a leader's manual for family enrichment using an Adlerian 

activity approach. The evaluation made by both the panel of raters and 
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the participants of a weekend enrichment program suggest that the 

manual served its purpose. 

The panel of judges gave the manual favorable ratings in all 

categories of the evaluation. The subject of family enrichment, the 

Adlerian theoretical concepts and activities, as well as the format of 

the manual received positive ratings. However, the judges gave 

specific feedback on several areas in the manual requiring improvement. 

The participants in the family enrichment weekend, where the 

manual was utilized, rated the enrichment program favorably. The eight 

topics chosen for the program were cited as appropriate for families 

working toward the improvement of family relationships. There was a 

clear relationship shown between the topics of the warm-up presenta

tions, the activities, and the follow-up discussions. The participants 

said that the discussions and activities were appropriate in length 

and age level for the most part. However, some presentations and 

activities were cited as not allowing enough time for the participants. 

Also, several indicated that specific activities were too difficult for 

the age levels that were involved. The activities, events, and 

materials were rated as being pleasurable for the whole family, and as 

being suitable for future use at home. 

Both the panel of raters and the participants in the weekend 

program were in agreement about the basic ideas behind family enrich

ment. The evaluation results indicated that they responded favorably 

to the idea of families working together as total units to improve 

relationships. They also approved of the combined principles and 
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practices utilized in the manual, and the use of activities in addition 

to the discussion of concepts. 

Both groups of evaluators found the concepts, activities, and 

materials in the manual to be understandable and clear. The format of 

the presentations was also believed to be logical and orderly. How

ever, the language level used in the manual was cited by the family 

participants as being too difficult for the young children to under

stand. 

The panel of raters and the family participants were also in 

agreement about many aspects of the manual needing improvement. Both 

evaluators saw a need for additional flexibility in the manual. This 

change would allow for varying numbers of enrichment sessions in the 

form of optional sessions, more flexibility in the length of the 

presentations and activities, and additional rest periods and family 

free times in the schedule. The language level of the presentations 

would also be tempered to involve more children in the presentations 

and discussions. 

Both the panel of judges and the participants of the weekend 

enrichment program said they would recommend the leader's manual and 

it's accompanying program to others interested in family enrichment. 

Evaluator recommendations for changes will be incorporated into a 

revision of the manual. Particular attention will be given to increas

ing the manual's flexibility and to making it more suitable for use 

with young children. 
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Limitations of the Project 

The following were recognized limitations of this project: 

1. The subjects participating in the weekend enrichment program 

were limited to nuclear families, representing a parent or 

parents and their dependent children. Therefore, impact on 

extended families cannot be assessed. An extended family 

refers to "a family in which two or more generations of the 

same kinship line live together" (Robertson, 1977, p. 563). 

2. The participation in the weekend enrichment program was limited 

to families with at least one parent who had completed an 

Adlerian parent study group during the past year, and there

fore, the results of this project cannot be generalized beyond 

this group. 

3. The participation in the warm-up presentation at the enrichment 

retreat was optional for children six years of age or younger. 

Therefore, those individuals who chose instead to be involved 

in a playroom setting did not receive as much structured learn

ing as those participating in the entire program. 

Implications for Research 

Even though no experimental research was conducted in this 

project, the results indicated that the leader's manual was an effec

tive tool for conducting a family enrichment program. The informal 

evaluation questionnaires completed by the panel of judges and the 

participants in the weekend retreat indicated they supported the 

leader's manual and its use in an enrichment program. Before 
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conclusions pertaining to the manual's effect on a weekend of family 

enrichment can be drawn, a valid and reliable measurement instrument 

must be developed. 

After a useful measurement instrument has been developed, an 

experimental study to use the manual needs to be designed. A study 

could measure attitudinal change in the participants after attending an 

enrichment program that utilized the manual. Behavior change in family 

members following the use of the enrichment program could be measured 

in a similar manner. These studies could measure immediate change in 

participating families and long term effects of the program. 

This project was limited to families with at least one parent 

who had attended an Adlerian parent study group during the past year. 

An interesting study could be designed in which parents had no prior 

Adlerian training. These two studies could be compared to determine if 

prior Adlerian training had a greater effect on the participants than 

no previous Adlerian training. An effective study would be contingent 

on the measurement instrument described earlier. 

With this type of instrument, a study could also be designed 

where the treatment of participants in an Adlerian family enrichment 

program using this manual could be compared with the treatment of par

ticipants of a non-Adlerian family enrichment program using other 

enrichment materials. This comparative study would be done to deter

mine which of these two approaches is the most effective. 

Finally, since this project introduced a new manual and also 

involved a new format for family enrichment groups, replication of this 
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project is strongly recommended. Certainly, a follow-up study needs to 

be done in order to determine if family relationship improvements are 

sustained over a period of time. 

Conclusions 

The specific purpose of this dissertation was to develop and 

evaluate a leader's manual for family enrichment following an Adlerian 

activity approach. Several conclusions appear to be appropriate based 

on the evaluation results. 

First, the family enrichment manual is a useful tool for 

leaders to use when conducting family enrichment programs. This con

clusion is based on the evaluation completed by the five-member panel 

of judges. 

Second, it appears that the enrichment weekend, where the 

leader's manual was utilized, was a worthwhile experience for the 

families involved. The participant evaluations indicated that the 

weekend program helped families to increase positive feelings about one 

another and helped to improve overall family relationships. 

Finally, the responses from all persons involved in this dis

sertation indicated that this project demonstrated the utility of an 

Adlerian activity based approach when conducting family enrichment pro

grams . 
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APPENDIX B 

FAMILY ENRICHMENT SESSION ON FAMILY ATMOSPHERE 

TOPIC 

Family Atmosphere 

OVERALL GOAL 

To strengthen family ties while having fun together. 

OBJECTIVE 

Each family member should understand the importance of family life 
and be able to identify several specific family values. 

TIME REQUIRED 

An hour and a half. 

MATERIALS NEEDED 

1. Numerous comic strips and comic books 
2. Scissors 
3. Glue and paste 
4. Large pieces of butcher paper 

PHYSICAL SETTING 

The room should be large enough to seat individual families around 
tables, as well as the total group of families together. 

PROCESS 

I. WARM-UP DISCUSSION (15 minutes) 

A. One of the co-leaders of the enrichment weekend will begin 
with a brief presentation on the topic of Family Atmosphere. 
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This should lead to a short group discussion on family values 
and family climate. 

B. The above goals and objectives of the session will be shared. 

C. Directions for doing the Activity will be given. 

Instructions are as follows: 

1. The large group will be divided into small groups of 
individual family members. 

2. All family members are encouraged to participate in a 
project relating to their family atmosphere. 

3. Each family will have 30 minutes to complete their 
project. 

4. Each family will pick up a piece of butcher paper and 
divide it into ten sections. In each section you are to 
illustrate a peak experience in your family. This peak 
experience can relate to your family's activities, inter
ests, values, relationships, or any other areas of sig
nificance to you. These experiences should be expressed 
by cutting out pictures and words from comic strips and 
then pasting them onto the butcher paper. 

5. All families will gather together as a large group for 
the next 30 minutes. 

6. One family will individually show their project to the 
large group. The other families will then interpret what 
they see as the ten peak experiences for the family in 
focus. The family in focus will then have one designated 
spokesperson give an accurate representation of what they 
were attempting to share. 

7. This process will continue until all families have had an 
opportunity to share their project with the large group. 

II. DOING THE ACTIVITY (60 minutes) 

III. FOLLOW-UP DISCUSSION (15 minutes) 

A. One of the co-leaders of the enrichment weekend will lead a 
discussion concerning what the participants discovered about 
their family values and family climate. 

B. The interaction process during the activity will be empha
sized. 
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C. This discussion is meant to tie together the concept of 
Family Atmosphere with the activity. 

ALTERNATE OF SUPPLEMENTARY ACTIVITIES 

1. Have families collaborate on a drawing describing their family 
values, activities, and interests—without any verbal communica
tion. 

2. Have families develop a collage to represent their family's image 
on newsprint—by drawing a picture, using symbols, cut-outs, or 
whatever materials are available. 

3. Have each family engage in a nonverbal human sculpture indicating 
what their family relationships are like. Following each sculp
ture all families will share how they interpreted the family 
relationships. 
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MANUAL EVALUATION INSTRUMENT FOR PANEL OF RATERS 

Please describe this family enrichment manual by checking the state
ments which best characterize it. Write additional comments after each 
question if you think they can further describe your feelings. There 
may be a few questions you may wish to omit, if they require informa
tion you are not familiar with. 

1. The subject of enrichment for families is presented: 
Accurately Yes No 
Clear and concisely Yes No 
In an understandable manner Yes No 
If no, please indicate specific examples. 

2. The Adlerian theoretical concepts presented in the manual are dis
cussed: 
Accurately _____ Yes _____ No 
Clear and concisely Yes No 
In an understandable manner Yes No 
If no, please indicate specific examples. 

3. The activities covered in the manual are presented: 
Accurately Yes No 
Clear and concisely Yes No 
In an understandable manner Yes No 
If no, please indicate specific examples. 

4. The length of the manual is: 
Just right in length 
Too long (What would you delete?) 
Too short (What would you add?) 
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5. The number of topics covered in the manual is: 
Just right 
Too long (What would you delete?) 

_____ Too short (What would you add?) 

6. The number of activities presented in the manual is: 
Just right 
Too many (What would you delete?) 
Too few (What would you add?) 

7. The language level used throughout the manual is: 
Clear and easy to understand by most 
Too difficult for most 
Too simplistic for most 

If not clear and easy to understand, please give examples that 
were unclear. 

8. The format of the manual is presented in a: 
Logical and orderly manner 
Confusing and ambiguous manner 

What changes would you make in the format of the manual? 

9. The sequence of the topics presented in the manual is: 
Logical and orderly manner 
Confusing and ambiguous manner 

What changes would you make in the sequence of the manual? 

10. I would recommend this manual to persons interested in leading a 
family enrichment program: 

Most definitely 
There is a strong possibility 
There is a slight possibility 
There is no possibility 

11. In your estimation, what are the most valuable aspects of this 
manual? 



12. In your estimation, what are the least valuable aspects of this 
manual? 

13. How could this manual be improved to better, meet the needs of 
leaders and families? 

Suggestions for additions: 

Suggestions for deletions: 

Additional comments and feedback: 
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LETTER TO PANEL OF RATERS 

May 20, 1980 

Dear Panel of Raters, 

Thank you very much for your willingness to serve as a member 
of the panel of judges for my research project. As you recall from 
our conversation, I have developed a manual to be used by leaders in 
conducting family enrichment programs. 

Please examine the enclosed manuscript of the manual and the 
evaluation form and complete the questions on it. Please feel free to 
pencil in remarks and feedback in the margins and throughout the text 
of the manual. I will contact you on either June 11 or June 12, 1980 
to make arrangements for me to pick up the manuscript and the evalua
tion form. 

Your comments and opinions will be shared and discussed in my 
dissertation, and will help shape the final product that I hope to 
publish in the near future. Therefore, your professional expertise 
will not only be of value to me, but also the many families who will 
eventually be affected by the outcome of this manual. 

It is my hope that the evaluation form is self explanatory. 
If you have any questions, please feel free to call me at 327-8590. 

Again, thank you very much for your time and effort! 

Sincerely, 

Merry L. Evenson 
3401 N. Columbus 
Apartment 29-D 
Tucson, Arizona 
85712 
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APPENDIX E 

LETTER TO FAMILIES 

Joyce McKay 
Project Director 

Jody Burns & Barbara Barkenbush 
Parent Involvement Specialists 
296-2341 

Bill Hillman, Ph.D. 
Merry Evenson 
327-8590 
Univ. of Arizona 

ANNOUNCING A UNIQUE OPPORTUNITY FOR ENTIRE FAMILIES! 

Because of your successful involvement in and completion of a parent 
study group, your family is invited to participate in a family enrich
ment weekend retreat. Exactly what is a family enrichment retreat? 
The purpose of a family enrichment retreat is to help normal function
ing families to improve their relationships. Every family has hidden 
strengths and capacities which are not being used, and in most 
instances family members are not even aware that they have these 
resources. Instead, today families are more aware of their problems 
and difficulties than of their strengths and potential. This family 
enrichment program is designed to help all members of your family 
recognize their individual strengths and family strengths, and to 
utilize them as a means to get along better as a family. This will be 
done primarily through the use of activities and experiences of a prac
tical nature that can be used within your family. 

In order for your family to participate in this family enrichment 
retreat you must meet the following criteria: 1) have at least one 
parent in your family who has completed an Adlerian parent study group, 
2) have at least one child in your family, 3) have all family members 
who live at home in attendance at the weekend retreat, and 4) would 
like to improve your family relationships. There will only be ten 
families allowed to participate in the retreat, so participation will 
be determined on a first-come first-serve basis from the time the 
applications are received. 

The family enrichment weekend we have just explained will be part of a 
research project designed to evaluate the effectiveness of a manual for 
leaders of a family enrichment weekend. The information obtained from 
this project will assist Pima County Developmental Career Guidance 
Project in determining usefulness of family enrichment programs as a 
future means of helping families. The weekend enrichment program will 
be offered free of charge to families, with the only expense to fami
lies being the room and meal costs for the weekend, which are charged 
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by the retreat facility. (These costs are broken down in detail at the 
end of this letter.) 

The co-leaders for the weekend program will be Merry Evenson, a 
doctoral student at The University of Arizona, and Dr. Bill Hillman, 
a well-known family educator and author. Dr. Hillman is also the 
supervisor of this research project. 

The family enrichment weekend will take place at the Regina Cleri 
Retreat Facility at 8800 East 22nd Street in Tucson. The retreat will 
be held Friday, May 9th, 1980 through Sunday, May 11th, 1980. The pro
gram will begin Friday Evening at 7 P.M., will run all day Saturday, 
and will end at 3 P.M. on Sunday. All families will be asked to par
ticipate in the evaluation of the program. 

We certainly hope this letter has sparked your interest in registering 
for this enrichment program. Because the enrollment is limited to 10 
families, if you are interested please don't delay in mailing off your 
registration! Your participation will benefit your family as well as 
us. If you should have any questions at all, please feel free to call 
Merry Evenson 327-8590, or just mail in your registration as soon as 
possible to: 

Merry Evenson 
Dept. of Counseling and Guidance 
University of Arizona 
Tucson, Arizona 85721 

Thank-you! 

BREAKDOWN OF COSTS AT REGINA CLERI RETREAT CENTER 

Meals: Per person 
Ages 9 - Adult: $2.10 
Ages 4-8: $1.95 
Under 4 Years of Age: $1.00 

There will be approximately 4 meals per person for the weekend 

Sleeping Rooms: Total Cost 
Dorms (24 beds per dorm): $30.00 per night 
We will need 2 dorms for 2 nights: $30.00 * (2) * (2) = $120.00 
This cost will be divided among the 10 families (approximately 40 
individuals). 

Approximation of total cost per person: 
Meals: $2.10 * (4) = $8.40 
Sleeping Rooms: $120.00 * 40 = $3.00 
Meeting Rooms: $120.00 4 40 = $3.00 
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Total Cost: $14.40 per person 

An average cost for the weekend will be approximately $15.00 per 
person. It is important to understand that this is just an approximate 
cost at this point, and the actual cost will be figured as soon as we 
know the exact number of participants from the 10 families. 

Dear Parents, 

Please return the following form in the enclosed envelope as 
soon as possible. I would like to have them by Friday, April 7th. 
PLEASE N0TE1 I WOULD LIKE THIS FORM RETURNED EVEN IF YOUR FAMILY WILL 
NOT BE ABLE TO ATTEND THE ENRICHMENT WEEKEND. Please respond to the 
appropriate information below and mail it back to me. Thank-you. 

I—J Yes, our family will be able to participate in the Family Enrich
ment Weekend on May 9th, 10th, and 11th at the Regina Cleri 
Retreat Center. We will be anxious to hear from you regarding all 
the details of the weekend very soon. 

Parent(s) Name(s) _____________________________ Phone 

Children's Names Age 

• No, our family will not be able to participate in the Family 
Enrichment Retreat at this time. Thank-you for considering us I 

Parent(s) Name(s) 

Thank-you very much for your help. 

Merry L. Evenson 
3401 N. Columbus Apt 29D 
Tucson, Arizona 85712 
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SUBJECT CONSENT FORM 

I am requesting your voluntary participation in a project 
entitled An Adlerian Activity Approach to Family Enrichment: A Manual. 
The purpose of this project is to evaluate the usefulness of a manual 
for leaders of a family enrichment weekend. The primary objective of 
the family enrichment weekend is to help normal functioning families to 
improve their relationships. 

If you decide to participate in the family enrichment weekend, 
the retreat will run from 7 P.M. on Friday evening May 9, 1980 until 
3 P.M. on Sunday afternoon May 11, 1980. The weekend will consist of 
eight family enrichment sessions, each being an hour and a half in 
length. You will be asked to complete a short questionnaire relating 
to the effectiveness of the program following each of the sessions, and 
also at the end of the retreat. All information gathered from the 
questionnaires will be kept confidential and anonymous, and will be 
seen only by those persons who are responsible for the project, Mrs. 
Merry Evenson and Dr. Bill Hillman. The information received from the 
questionnaires will be transformed into a coding system immediately 
after the weekend, so all names of participants will be destroyed at 
that time. 

Your participation in this project is voluntary, and you may 
withdraw from it at any time. Previous enrichment programs using 
similar procedures have been helpful to families; they have not 
reported any negative or harmful physical, psychological, or socio* 
logical effects. There will be no cost to you for the enrichment pro
gram, and the only costs will be for rooms and meals, $15.00, charged 
by the retreat facility. If this program is shown to be successful in 
the improvement of relationships within your family, then this project 
will have provided a beneficial effect for our society. 

Thank-you very much for your assistance. Results of the 
project will be provided upon request. If you should have any ques
tions regarding this research, please do not hesitate to call me or see 
me personally. 

Merry L. Evenson 
Phone: 327-8590 

"I have read the above 'Subject Consent.' The nature, demands, risks, 
and benefits of the project have been explained to me. I understand 
that I may ask questions and that I am free to withdraw from the 
project at any time without incurring ill will. I also understand that 
this consent form will be filed in an area designated by the Human Sub
jects Committee with access restricted to the principal investigator or 
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authorized representatives of the particular department. A copy of 
this consent form is available to me upon request." 

Subject'8 Signature Date ___________ 
(if 7 years of age or older) 

Parent or Guardian 
(if appropriate) 

Date 
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FRIDAY 

6:30-7:30 pm 

7:30-8:00 pm 

8:00-8:15 pm 

8:15-9:15 pm 

9:15-9:30 pm 

9:30-10:00 pm 

SATURDAY 

8:00-8:45 am 

8:45-9:00 am 

9:00-10:00 am 

10:00-10:15 am 

10:15-10:30 am 

10:30-10:45 am 

10:45-11:45 am 

11:45-12:00 

12:00- 1:00 pm 

1:00-1:15 pm 

1:15-2:15 pm 

2:15-2:30 pm 

2:30-2:45 pm 

2:45-3:00 pm 

3:00-4:00 pm 

4:00-4:15 pm 

4:15-4:30 pm 

FAMILY ENRICHMENT WEEKEND SCHEDULE 

May 9, 10, & 11, 1980 

Registration and Check-in 

INTRODUCTION 

"Get-Acquainted" Exercise 

Presentation on FAMILY ATMOSPHERE 

"Family Values" Activity 

Wrap-Up Discussion 

Free Time 

Breakfast 

Presentation on FAMILY CONSTELLATION 

"Family Constellation" Activity 

Wrap-Up Discussion 

Break 

Presentation on MUTUAL RESPECT 

"Logical Consequences" Activity 

Wrap-Up Discussion 

Lunch Break 

Presentation on ENCOURAGEMENT 

"Encouragement Gifts" Activity 

Wrap-Up Discussion 

Break 

Presentation on COMMUNICATION 

"Spin the Bottle" Communication Activity 

Wrap-Up Discussion 

Presentation on COOPERATION 
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4:30-5:00 pm Planning and preparation for "Family Fun Night" 

5:00-6:00 pm Family Free Time (Pool will be open) 

6:00-7:00 pm Dinner Break 

7:00-10:00 pm "Family Fun Night" 

Swimming (7:00-8:00 pm), playing games, singing, 

musical entertainment, presenting of encouragement 

gifts. Making ice cream, popcorn, snacks, and having 

funl 

SUNDAY 

8:00-9:00 am Light Breakfast (Juice and Donuts, cereal for kids) 

9:00-9:15 am Presentation on FAMILY COUNCIL 

9:15-10:15 am Conduct a "Family Council" Meeting 

10:15-10:30 am Wrap-Up Discussion 

10:30-11:30 am Brunch 

11:30-1:00 pm Family Free Time (Pool will be open) 

1:00-1:15 pm Presentation on UTILIZING YOUR POTENTIAL 

1:15-2:15 pm Write a letter "Why I Am Glad We Are A Family" 

Develop plan for "Secret Helpers" at home 

2:15-2:30 pm Wrap-Up Discussion 

2:30-3:00 pm Conclusion 

Evaluation of the Weekend 
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FAMILY ENRICHMENT WEEKEND EVALUATION FORM: 
INDIVIDUAL SESSION INSTRUMENT 

List No. in each area: Parent Ages 13-18 Ages 6-12 Ages under 6_ 

Please describe this enrichment session by checking the statements 
which best characterize it. Write additional comments at the bottom 
if you think they can further describe this session. 

TOPIC OF THE SESSION 

1. With respect to the improvement of family relationships, this topic 
is an area of: 

Primary importance 
Much importance 
Little importance 

_____ No importance 

WARM-UP PRESENTATION 

2. The initial warm-up presentation spelled out the topic of the ses
sion, objectives, and directions for doing the activity with: 

Perfect clarity 
Much clarity 
Little clarity 
No clarity 

3. Length of the warm-up presentation (15 Minutes) 
Just right in length 
Not enough time was allowed 
Too much time was allowed 

DOING THE ACTIVITY 

4. The relationship between the topic of the presentation and the 
activity was demonstrated with: 

Perfect clarity 
Much clarity 
Little clarity 
No clarity 

5. Length of the activity (60 Minutes) 
Just right in length 
Not enough time was allowed 
Too much time was allowed 
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6. Age level for the activity was: 
Appropriate for all involved 
Too difficult for most involved 

______ Too simplistic for most involved 

7. The activity was: 
Extremely enjoyable and fun 
Mostly pleasurable 
Lacking a sense of direction 
Rather tedious and boring 

8. In our family the chances for future use of this activity and the 
concepts related to it are: 

A definite possibility 
A strong possibility 
A slight possibility 
No possibility 

FOLLOW-UP DISCUSSION 

9. The follow-up discussion tied together the topic of the presenta
tion and the activity with: 

Perfect clarity 
Much clarity 
Little clarity 
No clarity 

THE THINGS WE LIKED BEST ABOUT THIS SESSION WERE: 

THINGS WE LIKED LEAST ABOUT THIS SESSION WERE: 

COMMENTS: 
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FAMILY ENRICHMENT WEEKEND EVALUATION FORM: 
ENTIRE PROGRAM INSTRUMENT 

List No. in each area: Parent Ages 13-18 Ages 6-12 Ages under 6_ 

Please describe the total enrichment program by circling the number in 
each statement which is closest to your total family feeling. Addi
tional comments at the bottom of the sheet further describe the pro
gram. 

THE FAMILY ENRICHMENT WEEKEND: 

1. Helped our family to better understand the family's values. 

Not at All -j ^̂  £ jr Very Much 

2. Helped our family to gain respect for family members and ourselves 
as individuals 

Not at All -j ^̂  £ 5 Very Much 

3. Helped our family to communicate more effectively. 

Not at All j ^̂  £ j?- Very Much 

4. Helped our family to learn effective ways to resolve conflicts. 

Not at All -j ^̂  2J 5 Very Much 

5. Helped our family to cooperate more as a total unit in decision
making areas. 

Not at All -j ^̂  2J 5 Very Much 

6. Helped to increase positive feelings about family members and our
selves as individuals. 

Not at All j ^̂ j Very Much 

7. Helped our family to recognize family strengths as well as indi
vidual strengths. 

Not at All -j ^̂  jr Very Much 

8. Helped our family to improve relationships. 

Not at All -j ^̂  £ 5 Very Much 
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9. Was a worthwhile experience. 

Not at All -j 2 3 4 5 ̂ ery Much 

10. The most growth-producing session for our family was the session 
on: 
1. Family Atmosphere 
2. Family Constellation 
3. Mutual Respect 
4. Encouragement 
5. Communication 
6. Cooperation 
7. Family Council 
8. Utilizing Your Potential 

11. The least productive session for our family's growth was: 
1. Family Atmosphere 
2. Family Constellation 
3. Mutual Respect 
4. Encouragement 
5. Communication 
6. Cooperation 
7. Family Council 
8. Utilizing Your Potential 

12. WHAT WERE THE MOST VALUABLE ASPECTS OF THIS FAMILY ENRICHMENT PRO
GRAM FOR YOUR FAMILY? 

13. WHAT WERE THE LEAST VALUABLE ASPECTS OF THIS FAMILY ENRICHMENT 
PROGRAM FOR YOUR FAMILY? 

14. HOW COULD THIS PROGRAM BE IMPROVED TO BETTER MEET YOUR NEEDS? 

15. WE WOULD RECOMMEND A FAMILY ENRICHMENT PROGRAM TO OTHERS? 
YES NO 

ADDITIONAL COMMENTS: 



APPENDIX J 

PARTICIPANT FEEDBACK ON INDIVIDUAL SESSIONS 

FAMILY ATMOSPHERE SESSION 

Things liked best; 
The togetherness for all ages. 
The activity was good* We liked the opportunity to develop concepts 
and principles through an activity rather than a lecture. 

Liked deciding and agreeing upon family values, and the definition of 
family values. 

Sharing and listening to other, the openness. 
Working together as a family. 
Working on a project as a whole family. 
Willingness of each family member to participate and contribute. 

Things liked least; 
Not enough time for the activity. 
Lateness of the hour after a long day. 
Noise level was somewhat distracting with small children running in and 
out, this distracted attention from the presentation. 

The young children could be in the playroom during the presentation. 
The presentation was too difficult for many of the young children to 
understand. 

Comments: 
Good activity. 

FAMILY CONSTELLATION SESSION 

Things liked best; 
Openness of the discussion. 
Interaction, chance to discuss with peers. 
Sharing in a group setting. 
Becoming aware of our family placement and knowing that others feel the 
same way. 

Use of new information to improve on some characteristics with our own 
children, and the ability to deal with our own positions in our 
family, those of our spouses, and children in a more effective manner. 

Finding out that other people in the same family position have similar 
experiences. 

Things liked least; 
Disruptions from the younger children coming in and out during the 
presentation, and the follow-up discussion. 
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Some children were a little too young to participate effectively. 
Some words used in the presentation were not understood by the real 
young children. 

Possibly have refreshments and breaks in a room other than that where 
persons are still working, to avoid disruption. 

MUTUAL RESPECT SESSION 

Things liked best; 
Private time to discuss problems as a family unit. 
The opportunity to work on areas of real concern within the family, and 
the opportunity being provided for it, both forced us to look at 
alternative reactions. 

Session was explained well. 
Helpful comments and suggestions from the total group. 
Increased awareness of important areas in the family. 
Communication of feelings by family members. 
Sharing of suggestions, solutions, and alternatives. 

Things liked least: 
Unstructured play time for the children. 
Activity was too difficult for the real young children, and somewhat 
confusing. 

ENCOURAGEMENT SESSION 

Things liked best: 
Entire session was great. 
The sharing of the gifts was a wonderful idea, really provided an 
opportunity to apply the concept of encouragement. 

Helped show the difference between encouragement and praise. 
Allowed the principle behind encouragement to be expressed through the 
activity. Allowed for the latent talent of humans to be renewed. 

The art activity was great, it produced great enthusiasm by all. 
We all felt encouraged by the giving and receiving of gifts. 
Great variety was provided for with the art activity. Gave each family 
an opportunity to work together cooperatively. 

Things liked least: 
The time seemed inadequate for me as a parent to both create and super
vise my children. 

COMMUNICATION SESSION 

Things liked best: 
Opportunity to talk alone with my spouse and family. 
Good presentation. 
Communicating with others in a positive manner. The feeling responses 
were helpful after receiving a compliment. 
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Dealing together with each other. Fun session. 
The immediate and positive responses from others. 
The follow-up discussion provided insight in knowing what went on in 
the other sessions besides our own. Good insight. 

The opportunity for all to participate. 

COOPERATION SESSION; FAMILY FUN NIGHT 

Things liked best; 
The opportunity to share with others and to develop a sense of coopera
tion within the entire group. 

The practicality of the session, the emphasis on fun, and getting to 
know the other families well. 

The flexibility of the session—to meet individual needs. 
The involvement by everyone and the enthusiasm. 
Having all family members involved in the planning and making of such a 
fun evening. Activities really applied and developed the concept of 
cooperation. 

Comments; 
Babysitting later in the evening for the wee ones would have been 
helpful. 

FAMILY COUNCIL SESSION 

Things liked best; 
Feedback during the role play activity. 
Handouts were a great idea to take home. 
Role play provided great insight with the help of the alter ego. 
The role play was a good experience. 
The role play should be helpful to our family in the future; good 
learning. 

Role playing by the large group instead of individual families gave 
members an opportunity to participate objectively. 

Things liked least; 
Wish we also would have had time to hold an individual family council 
meeting within our separate family units. 

Role play could have been longer, the time was too short. 
The time allowed wasn't adequate for the activity. 

UTILIZING YOUR POTENTIAL SESSION 

Things liked best; 
Involvement by all family members. The future impact by the family 
letters is wonderful. 

The help provided to the young children was good. We liked the writing 
of the family letters best. 
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It should be fun to look forward to our secret helpers for the week 
following the weekend, it will help the program not end so abruptly. 

The encouragement given to parents in the presentation that they don1t 
have to be perfect. It is encouraging to know that we are on the 
right track. 

Writing of the letters, it provided us with the opportunity to think 
about why we're happy to be a family. 

The encouragement provided in the presentation that changes won't 
happen overnight, and also its OK to make mistakes. 

Things liked least: 
Fatigue factor. The last session of the weekend has us all very tired 
out. We missed a lot of the session because we were so tired. 

There was a problem keeping the children's attention. 
We were all tired, which caused us to rate the activity as rather 
tedious and boring. More than the activity itself, it was the timing 
in the weekend, and the lateness. 
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