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ABSTRACT 

This study focused on a 1978 teacher strike in the Verde Unified 

School District, Verde, Arizona, and was designed to investigate the impact 

the strike had on these teachers' attitudes, perceptions, and behaviors. These 

factors were examined in terms of: perceptions of the strike issues and 

causes; influences by significant others to strike or not to strike; personal 

relationships with significant others prior to, during, and after the strike; 

viewpoints or perceptions of the strike; personal attitudes concerning profes

sionalism and what it meant to be a professional; and experienced feelings of 

stress. 

A questionnaire was developed and administered to forty junior high 

school teachers to investigate their attitudes, perceptions, and behaviors con

cerning the strike. 

The theoretical framework developed for this study, drawn from the 

literature on perceptual psychology, was used to examine and discuss the data 

regarding the teachers' attitudes, perceptions, and behaviors. The theoretical 

framework consisted of the following five categories: The Development and 

Maintenance of an Adequate Self, The Perceptual Field as a Determinant of 

Behavior, The Concept of Resistance to Attacks on the Self, The Concept of 

Economic Welfare as Related to Politics and Human Dignity, and the Concept of 

Self-Maintenance of an Organization or System. 
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Teacher respondents reported the following perceptions regarding 

the strike and their participation in it: 

1. Issues and Causes of the Strike: The most significant perceived 
issue of the strike, as reported by the junior high school teacher 
respondents, was "The loss of the established negotiating policy" 
and a "Challenge to personal dignity. " The respondents felt that 
the strike resulted because of "The way the Board and the District's 
central administration handled the issues. " 

2. Influences by Others to Strike or Not to Strike: The respondents 
reported that they were significantly influenced to strike or not to 
strike by the teachers' association and by teachers in their respec
tive schools. The respondents indicated that they communicated 
with teachers in other schools when they were unable to talk to 
fellow teachers in their own schools. 

3. Personal Eelationships with Significant Others Prior to, During, 
and After the Strike: Personal relationships figured as a significant 
influence in each teacher's decision to strike or not to strike. At 
the building level, principals were perceived by the respondents as 
administrative representatives and as such were viewed as threaten
ing and lacking empathy. The striking teacher respondents reported 
that a special feeling of camaraderie developed among the strikers 
on the picket lines. The strikers, furthermore, reported supportive 
relationships existing between themselves, the parents, and the 
students. 

4. Viewpoints or Perceptions of the Strike: From the striking respon
dents' point of view, the strike was perceived as a phenomenon 
which they had hoped would never occur. From the non-strikers' 
point of view, though, the strike was perceived as a battle between 
two major forces, the National Education Association and the 
National School Board Association. 

5. Personal Attitudes Concerning Professionalism and What it Meant 
to be a Professional: Professionalism, the teacher respondents 
reported, meant being involved with and having input into such 
issues as curriculum development, classroom management, class 
size, and discipline procedures. The respondents indicated that 
they had been denied the opportunity to participate in these matters. 
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6. Experiences of Stress: Stress played a significant role in the 
strike process from beginning to end. The data indicated many 
stressful and agonizing moments spent reaching the decision to 
strike or not to strike. Strained personal relationships developed 
and appeared to have evoked much stress. For non-strikers 
especially, the entire strike process was reported to have been 
stressful. 



CHAPTER 1 

INTRODUCTION 

la the time that American public education has existed, it has 

managed to touch the lives of most of its citizens. In doing this, some 

persons have been very satisfied with its accomplishments, while others have 

been quite dissatisfied {Urofsky 1970, p. 68). In attempting to reach all 

public school children, American education has become a debatable issue 

(National School Public Relations Association 1971, p. 12). This Is mani

fested in the education polls conducted by the Gallup Poll organization and 

published for the past eleven years regarding views of public education 

(Gallup 1979). According to the Gallup organization, the main purpose of 

these polls has been to establish a source of information concerning trends in 

opinion regarding significant school questions (Gallup 1979, p. 34). 

During the eleven years of the above mentioned polls, the problems 

in American education perceived by the public have remained relatively 

consistent. The issues identified as problems have been such things as: 

(1) lack of discipline; (2) use of drugs; (3) insufficient financial support for 

education; (4) poor curriculum and/or school standards; (5) crime and 

vandalism; (6) over-large schools; and (7) pupils' lack of interest (Gallup 

1 
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1979, p. 34). Numerous other tssues that were viewed as problems by the 

public were identified by the polls. 

Each year the Gallup organization has ranked the issues identified 

by the importance the public has accorded to them. From year to year the 

ranking of these problems has changed, and from time to time new problems 

have emerged. Several new problems were identified by the public In the 

1979 poll. 

This year, for the first time, a significant number of those inter
viewed cite "government interference" and "teachers' strikes" to 
place them on the list of problems (Gallup 1979, p. 34). 

That the public viewed teacher strikes as a problem was in itself 

significant. Many of the issues that the public identified as problems are 

issues that teachers consider negotiable at the bargaining table (NEA Reporter 

1979a, p. 3). For example, during the past several years, the public has 

listed discipline as an issue of major concern (Gallup 1979, p. 34). Not only 

have educators viewed this issue as a major problem, but as one that they 

have wanted to negotiate with their boards. In short, increasing numbers of 

teachers seem willing to strike to improve their working conditions and their 

salaries (NEA Reporter 1979b, p. 7). 

Strikes do not usually revolve around a single issue or issues (NEA 

Reporter 1979a, p. 3). The issues are usually complex and varied, and this 

study will look into certain possible causes and issues of the Verde Unified 

School District strike. 
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Background for This Study 

In 1962, in New York City, the first significant collective bargaining 

contract for teachers was negotiated. Presently, the bargaining right of 

teachers Is recognized in at least 32 states (Lleberman 1979, p. 415). 

The increase in collective bargaining by teachers has gone hand in 

hand with the increase in membership of the several teacher organizations. 

For example, membership at the national, state, and local levels of the 

National Education Association and the American Federation of Teachers 

grew from 774,000 in 1960 to 2.2 million in 1976 (Donley 1977, p. 76). 

These two factors, growth in membership in the professional 

organizations and Increase in the demands for collective bargaining, are 

indicative of another phenomenon in education: teacher militancy. Teacher 

militancy is reflected by the increase in the number of teacher strikes In the 

last two decades, 1960-1980. During the 1960-61 school year there were 

three teacher strikes. Ten years later, 1970-71, the number of strikes had 

increased to 180 (McDonnel and Pascal 1979). Shortly thereafter, during the 

1975-76 school year, a record number, 203, was documented. Teacher 

militancy continued into the 1978-79 school year, with 130 strikes by mid-

October (Neal 1978, p. 327). The current statistics regarding teacher strikes 

emphasized the increased importance of this phenomenon. Not only can 

strikes not be ignored, but, as John E. Bell says, strikes raise many 

questions. Among them are the following: 
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1. Does the fact that a board and administration are unwilling to 
negotiate all the issues warrant breaking a legally signed 
contract to teach ? 

2. Is it to the long-range benefit of the profession to gain its will 
by assuming such a strong adversary position and figuratively 
holding a gun on the employing district ? 

3. Are the long-term animosities created within the ranks of the 
profession worth the gains that are made ? 

4. Do our actions break faith with our commitments to kids about 
the diversity of opinions, rights of minorities, etc., when we 
adopt the tactics recommended by union leaders? (Bell 1979, 
p. 410). 

There are no easy answers to these questions. Some answers, however, 

might be provided through studies and investigations of teacher strikes. 

The investigator chose to study a selected group of junior high 

school teachers who experienced the 1978 Verde Unified School District 

strike. The study Investigated the impact of the strike on these teachers' 

attitudes, perceptions, and behaviors. 

Statement of the Problem 

Among selected junior high school teachers who experienced a 

teacher strike, what patterns were discernible in attitudes, perceptions, and 

behaviors ? 

Subquestlons 

Certain subquestlons were derived from the statement of the 

problem. These were: 
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1. What were the issues and causes of the strike as the Verde 
Unified School District junior high school teachers perceived 
them? 

2. Were the junior high school teachers influenced by others to 
strike or not to strike ? 

3. Did personal relationships enter the picture before, during, 
and after the strike ? 

4. What were the various viewpoints or perceptions of the strike? 

5. What were the personal attitudes concerning professionalism 
and what it means to be a professional ? 

6. Did stress play a part in this situation ? 

Significance of the Problem 

As early as the one room schoolhouse, teachers have attempted to 

have a dialogue with their employers. At times this interchange between 

employees and employers has been amiable, and at other times it has been 

frustrating. As teacher organizations and school boards have endeavored to 

assert themselves, their relationships have become increasingly adversary 

in nature. Yet, as Lleberman stated: 

Teachers are an extremely backward group in the area of employer-
employee relations. I mean by this more than the fact that teachers 
are not doing very well In terms of salaries and working conditions. 
I mean that their entire approach to employer-employee problems 
is outmoded. There will be no basic improvement In teachers' 
salaries and work conditions until the teachers themselves develop 
a new framework of employer-employee relations in education. 
This new framework must be accompanied by new concepts of the 
teacher as an employee, new attitudes toward the strategy and 
tactics of securing adequate conditions of employment, and new con
cepts of what are adequate conditions of employment (Lleberman 
1979, p. 415). 



6 

The conditions that Lieberman addressed himself to in 1960 were 

the very same which caused teachers and teacher organization to work toward 

in gaining the protected right to bargain collectively (Today's Education 1976, 

p. 79). This development was brought about because public employees felt 

that local and state governments turned a deaf ear to their concerns. Not only 

have some local and state governments not listened to their employees, but 

they have often blamed them for various economic ills. Since many local and 

state governments have not given their employees the right to bargain, a 

meaningful mechanism to discuss financial priorities and policies is lacking 

(Today's Education 1976, p. 80). 

It is perhaps not surprising, therefore, that teachers across the 

nation have turned to strikes in order to bring some of these factors to the 

forefront. In many instances, teachers have gone on strike to gain collective 

bargaining rights. In other instances, they have gone on strike concerning 

issues such as salaries, professional or policy matters, etc. (Loewenbergand 

Moskow 1972, p. 256). 

More recently, teachers have faced the dilemma of a continuing 

inflationary spiral, coupled with a taxpayers' revolt. The U. S. News and 

World Report (1978, p. 79) stated that, "America's school teachers, caught 

in a squeeze between higher living costs and public pressure for lower taxes, 

are going on strike in increasing numbers. ..." It goes on to state that, 

"The conflicting economic pressures of inflation and tax cutting may set off a 

harrowing era of more—rather than fewer—teachers' strikes." 
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Another major problem confronting teachers and teacher organiza

tions is dwindling classroom enrollments. It is a known fact that "teacher 

organizational security is inextricably tied to the security of its members, 

and the member recognizes that job security depends on the strength and 

security of the organization" (Masters 1975, p. 458). 

In spite of much teacher organizational activity, the curious thing 

was that "even after nearly two decades of experience with collective bargain

ing, many teachers were still quite ambivalent about it. They were particu

larly unsure of the value of their ultimate weapon, 'the strike'" (Elam 1979, 

p. 410). 

The ultimate question was whether the members of a teacher 

organization would support a strike. Finally, each individual member had to 

deliberate and reach a personal decision as to where she or he stood. Many 

factors such as economic hardships, supportive relationships, and opinions 

and positions taken by colleagues, wtll ultimately enter the picture in an indi

vidual's decision to strike or not to strike (Barbero 1973, p. 13). 

A review of the literature indicated that the above mentioned 

factors as well as many others functioned as determinants of a strike. Since 

the strike phenomenon in education has been a recent development, only a 

limited number of studies have been conducted regarding it. Presently, 

there is a lack of in-depth studies touching the social, psychological, and 

economic aspects of teacher strikes. McDonnell (1979), Pascal (1979), Ward 
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(1974), and Barbero (1973) were but several of the investigators in this area 

who suggested that further investigations were needed. 

Assumption Underlying the Problem 

Underlying the problem was the assumption that teachers' 

responses to the questionnaire constituted a valid description and a basis for 

examining the strike. 

Limitations of the Study 

The following limitations obtained in this study: 

1. It was limited to a population sample of 40 selected junior high 

school teachers in the Verde Unified School District. 

2. It was descriptive in nature. 

3. It was limited to the responses made to a questionnaire. 

4. It was limited in terms of its locale. The non-comparative nature 

of the study placed some limitations on the degree to which generalizations 

might be made to other populations. 

Definition of Terms 

Certain definitions for key words applied throughout this study, 
i 

as follows: 

School board; The elected or appointed body of citizens charged with 
the responsibility of representing the public in policy development 
of the school district. 

Superintendent: The chief administrative officer of a school district. 
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Teachers association: The term used to designate the binding together 
of a group of people to accomplish a goal or several goals (The 
Living Webster 1973, p. 61). In the context of teacher-group 
action, the term was often used as an alternative to the terms 
"union" and "organization." In affilitation with the National 
Education Association (NEA) and the Arizona Education 
Association (AEA), the Verde Education Association (VEA) 
was the officially recognized teachers' association within the 
Verde Unified School District. 

Profession: It was recognized that teaching was a profession requiring 
specialized educational qualifications and that the quality of the 
educational programs conducted in the public school depended 
primarily upon the quality of the teaching services (Professional 
Negotiation Policy 1967-68, p. 3). 

Teacher: The term refers to all of the certificated teachers of the 
district, including librarians, counselors, psychologists, social 
workers, and speech correctionists, and all members of both the 
teaching and administrative staffs, not including classified person
nel, such as teachers' aides (Professional Negotiation Policy 
1967-68, p. 1). 

Teacher perception: The impact of sensory stimulus on teachers. Their 
understanding of something or someone as a result of mental image 
or concept, physical sensation interpreted in the light of experience, 
direct or intuitive insight, and by actual observation (Webster 1969). 

Strike: The work stoppage by the employees in an enterprise for the 
purpose of gaining concessions from the employer (The Living 
Webster 1973, p. 909). 

Stress: The physical, mental, and chemical reactions to circumstances . 
that frighten, excite, confuse, endanger, or irritate (McNerney 
1974, p. 2). 

Research Procedures 

This investigation was a follow-up of a background study of a par

ticular teacher strike conducted by Barbery (1980). It was one of a series of 

studies concerned with the 1978 teacher strike in the Verde Unified School 
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District. The major thrust of this investigation was to seek patterns in atti

tudes, perceptions, and behaviors before, during, and after a strike among a 

selected sample of junior high school teachers. 

The procedures:for this investigation were: 

1. A search of the literature relating to the problem statement and 
subquestions was conducted, seeking concepts relevant to teacher-
strike behavior. Those concepts were structured into a theoreti
cal framework for organizing, examining, and summarizing the 
data. 

2. A teacher attitude-behavior questionnaire was developed seeking 
reactions from selected junior high school teachers. Both 
quantitative and qualitative responses were elicited. The 
quantitative questions were structured as follows: 

a. The ranking of issues pertaining to the strike. 

b. The indicating of various Influences in the decision to strike 
or not to strike. 

c. The listing of names of those with whom the respondents were 
In contact concerning whether to strike or not to strike. 

Qualitative responses were Initially presented as "comments" 
associated with the quantitative questions and secondly, as 
responses to a series of checklist questions. The latter elicited 
a "flow of personal events. " 

3. The population for this investigation was composed of those junior 
high school teachers in the district who included their telephone 
numbers on the Initial background questionnaire administered by 
Barbery (1980). ! 

4. The sample Included 40 junior high school teachers from the popu
lation Identified tn number three, above. 

! 

5. Teachers from 9;out of the 17 junior high schools in the school dis
trict were contacted and asked to respond to the questionnaire. 

6. The questionnaire was field-tested with a number of junior high 
school teachers who experienced the Verde Unified School District 
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strike, but who had not provided telephone numbers and were, 
therefore, not a part of the investigator's sample population. 
The questionnaire was modified as necessary from the information 
gained from the field test. 

7. Each teacher in the sample was contacted personally to determine 
his or her willingness to respond to the questionnaire. 

8. The theoretical framework developed as a result of a library 
search served as a tool for organizing, examining, and sum
marizing the data collected. 

9. The results of the study, as outlined by the statement of the prob
lem and subquestions, were reported in this dissertation. 

Summary 

The use of strikes is a recent development in the field of education. 

Teachers, increasingly, are turning to strikes as a means of bringing the 

issues involved to the attention of school district management. 

The present study was undertaken to investigate any discernible 

patterns in attitudes, perceptions, and behaviors among selected junior high 

school teachers who experienced a teacher strike in the Verde Unified School 

District of Verde, Arizona. 



CHAPTER 2 

THEORETICAL CONSIDERATIONS 

The theoretical considerations chosen to provide focus on this study 

are reviewed in this chapter. There are two sections In this chapter. The 

first section introduces a series of concepts drawn from the literature of per

ceptual psychology which will provide a backdrop of theories regarding the 

viewpoints of behaving human beings. The second section Introduces a frame

work of theory with which to locate possible patterns of attitudes, perceptions, 

and behaviors among selected junior high school teachers who experienced a 

teacher strike. 

PART I: CONCEPTS RELEVANT TO 
PERCEPTUAL PSYCHOLOGY 

Introduction 

Psychological theories have come to be regarded from either of two 

frames of reference. Allport stated: 

Virtually all modern psychological theories seem oriented toward 
one of two polar conceptions—the Lockean and the Leibnitzian 
traditions respectively (Allport 1955, p. 7), 

According to John Locke, the mind of the individual at birth is a 

tabula rasa. The idea of a tabula rasa refers to the notion that there could 

12 
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be nothing in the intellect which was not first in the senses. As Allport 

stated, this school of psychologists holds that: 

. . . what is external and visible is more fundamental than what 
is not. Since mind is by nature a tabula rasa, it is not the 
organism Itself but what happens to the organism from the outside 
that is important (Allport 1955, p. 9). 

The second frame of reference is the Leibnitzian. It maintains 

that the individual is the source of acts and not simply a collection of acts or 

the locus of acts. Carl Rogers stated: 

Every individual exists in a continually changing world of experi
ence of which he is the center. The organism reacts to the field 
as it is experienced and perceived. The organism is at all times 
a total organized system in which alteration of any part may pro
duce changes in any other part. The organism has one basic 
tendency and striving—to actualize, maintain, and enhance the 
experiencing organism. Behavior is basically the goal-directed 
attempt of the organism to satisfy Its needs as experienced, in the 
field as perceived. Emotion accompanies and in general facilitates 
such goal-directed behavior. The best vantage point for understand
ing behavior is from the internal reference of the individual himself 
(Hall 1957, p. 479). 

Both of these frames of reference, external and internal, have 

contributed greatly to the understanding and knowledge of human behavior. 

Yet, each of these frames of reference examines behavior from a different! 

point of view and of and by themselves seem to be Incomplete. For example, 
! 

the internal feelings of an individual are completely overlooked in the external 

frame of reference and in the internal frame of reference, the individual may 
| 

be forgotten in an effort to study the process occurring within him (Child 1973, 

p. 4). 
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Since both of these frames of reference, external and internal, 

seemed to be inadequate, a third force in the area of psychology has been 

developed. This ne-w frame of reference is called many things such as 

existentialists, phenomenological, perceptualistic, and, more recently, 

perceptual psychology. Many psychologists have contributed to the advance

ment of perceptual psychology. Its main proponents, however, have been 

Donald Snygg and Arthur Combs. 

The introduction of perceptual psychology has allowed psychologists 

to study human behavior from a more complete point of view, that of a total 

human being. This was made possible since perceptual psychology integrated 

both the external and internal frames of reference into a new configuration. 

Combs, Richards, and Richards commented on this: 

How we function in any situation will be dependent upon how we per
ceive ourselves and how we perceive the situations in which we are 
involved {Combs, Richards, and Richards 1976, p. 154). 

Perceptual Psychology 

Carl Rogers provided a synthesis of perceptual psychology as 

presented by Snygg and Combs, and of holistic and organismic theory ast 

developed in the writings of Goldstein, Maslow, and Anzyal. According to 

Rogers, the main conceptual Ingredients of perceptual psychology are: 

1) the organismic which is the total individual, 2) the phenomenal 
field which is the totality of experience, and 3) the self which is 
a differentiated portion of the phenomenal field and consists of a 
pattern of conscious perceptions and values of the "I" or "me. " 
The organism possesses the following properties: a) it reacts as 
an organized whole to the phenomenal field in order to satisfy its 
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needs, b) it has one basic motive, namely, to actualize, main
tain, and enhance itself, and c) it may symbolize its experiences 
so that they become conscious, or it may deny them symboliza-
tion so that they remain unconscious, or it may ignore its experi
ences. The phenomenal field has the property of being conscious 
or unconscious. The self develops out of the organism's inter
actions with the environment, B) it may introject the values of 
other people and perceive them in a distorted fashion, C) the self 
strives for consistency, D) the organism behaves in ways that 
are consistent with the self, E) experiences that are not consis
tent with the self-structure are perceived as threats, and F) the 
self may change as a result of maturation and learning (Hall 1957, 
p. 478). 

The Total Individual 

Ih Rogers's synthesis, a most significant concept is that what is 

dealt with is the total individual. The individual, according to this theory, In 

his development toward an integrated and organized whole, has basic needs 

that must be met. Abraham Maslow proposed a hierarchy of basic needs. 

They are: 

1. Physiological needs (for example, food, water, oxygen). 
2. Safety needs - security, stability, freedom from fear (for 

example, needs for structure, limits). 
3. Belongtngness and love needs - affectionate relationships 

with people and the feeling that one belongs in some social 
context. 

4. Esteem needs - achievement, adequacy, mastery (for 
example, needs for reputation, recognition, importance). 

5. Self-actualization need - self-fulfillment, to actualize one's 
potential, to become more and more what one idiosyncrati-
cally is, to become everything that one is capable of becoming 
(Maslow 1970, pp. 35-58). 

In an attempt to satisfy these needs, the organism reacts as an 

organized whole to the phenomenal field. "The organism reacts to the field 

as it Is experienced and perceived. The organism is at all times a total 
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organized system in which alteration of any part may produce changes In any 

other part" (Hall 1957, p. 479). Combs, Richards, and Richards supported 

the position of the organism being a system when they stated: 

Like the universe Itself, each person, too, Is an organization of 
smaller systems. Each one's physical being, for example, is 
composed of a large number of other smaller organizations such 
as the skeletal, digestive, excretory, and reproductive systems 
(Combs, Richards, and Richards 1976, p. 48). 

The important thing to keep in mind is that each individual exists 

as an organized system within the larger organization or system of the uni

verse. Each person is himself, a system within a whole system of systems 

leading outward from himself to the larger structure of the universe 

(Morehead 1975; Boeke 1957; Fromm 1950; Gerard 1949). 

Thus, as the individual attempts to satisfy his basic needs, he 

responds as an organized whole to a perceptual field that is also systematic 

and organized. 

One of the human organism's outstanding attributes is its drive for 

enhancement and self-maintenance. Moser, in his The Struggle for Human 

Dignity, addressed this idea when he stated: 

To become a real person means to exercise those choices we have 
toward becoming the lype of persons we would like to be, and of 
coming to a comfortable knowledge and acceptance of ourselves as 
we are and of our self-possibilities (Moser 1973, p. 51). 

Many writers have employed this concept, using different 

terminology. Canon (1932), for example, in describing his concept of homeo

stasis, indicated that the organism had a tendency to maintain its stability 
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and equilibrium. This concept, however, does not seem to be unique to 

human beings. Dashlell (1937) stated that throughout all animal life, there is 

one outstanding characteristic and that is the tendency of any organism to 

maintain its normality against internal or external disrupting agencies. 

This is not to suggest that there are not limits to the enhancement 

and self-maintenance of the organism. Allport took note of this in the 

following: 

. . .  n o  o n e  c a n  d e n y  t h a t  t h e r e  a r e  u p p e r  l i m i t s  t o  t h e  p o s s i b i l i t i e s  
of growth in each life. But it seems likely that these limits are 
movable by virtue of capacities for reflection, for self-objectification, 
and to a degree by breath of education, and by effort an individual 
may put forth (Allport 1955, p. 88). 

Thus, even the upper limits of growth, actualization, or enhancement might 

be movable if the individual puts forth the necessary effort. This effort to 

actualize or become is not painless, according to Rogers: 

It seems that gradually, painfully, the individual explores what is 
behind the masks he presents to the world, and even behind the 
masks with which he has been deceiving himself. Deeply and 
often vividly he experiences the various elements himself which 
have been hidden within. Thus to an increasing degree he becomes 
himself—not a facade of conformity to others, nor a cynical denial 
of all feeling, nor a front of intellectual rationality, but a living, 
breathing, feeling, fluctuating process—in short, he. becomes a 
person (Rogers 1961, p. 95). 

In an attempt to actualize or to become, the organism is guided by 

its tendency for integration. "Thus, the outstanding attribute of an organiza

tion or system seems to be its perpetual tendency to self-maintenance" 

(Laszlo 1972, p. 41). 
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The organism is so intent on maintaining itself that it continually 

chooses how to react to any given event. This fact was noted by Snygg and 

Combs: 

A person confronted with a particular event may deal with it in 
one of three ways. The experience may be: (1) symbolized, per
ceived, and organized into some relationship to the self; (2) ig
nored because there is no perceived relationship to the structure 
of the self; (3) denied symbolization or given a distorted symboli-
zation because the experience is inconsistent with the structure 
of the self (Snygg and Combs 1949, p. 144). 

The organism thus gives meaning to experiences by the relationship 

noted in the perceptual field. The unique perceptual field of each organism 

determines what is perceived. An absolute necessity in the process of per

ceiving are opportunities to experience. 

Past, present, and future experiences all play an important function 

in the organism's perceptual field. For example, individuals' past percep

tions can function to limit the perceptions of a new event. Carterette and 

Friedman, in speaking about this concept, stated: 

On the basis of our prior experiences, we organize any current 
sensory input into categories with which we are familiar, and 
our past experience translates sensory cues Into perception of 
familiar, real objects in particular spatial relation to one 
another. This view, empirism, is still widely held: it maintains 
that everything in our experience is due to past experience. . . . 
Our perceptions are consistent with our expectations, and our 
expectations are built up on the basis of . . . transactions with 
our environment. . . . Our expectations determine our percep
tions: . . . past experience and expectations, therefore, are 
the prime determinants of the nature of perceptual structure 
(Carterette and Friedman 1974, pp. 83-84). 

However, our past perceptions can, in fact, also open new possibilities for 

future perceiving. 
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Thus, It appears that the organism not only reacts to the perceptual 

field, but also develops levels of awareness of how to deal with the perceptual 

field in relationship to the self. These levels of awareness are made possible 

through a process of differentiation and organization. The process of 

differentiation and organization becomes more unique as the person's life 

extends. This is made possible by the accumulated wealth of experiences in 

one's perceptual field. It therefore seems that self and personality develop 

from experience. This concept Is supported by Rogers, who observed: 

The self and personality emerge from experience . . . sensitivity 
open to all his experience—sensitive to what is going on In his 
environment, sensitive to other individuals with whom he is in 
relationship, and sensitive perhaps most of all to the feelings, 
reactions and emergent meanings which he discovers In himself 
(Combs et al. 1962, p. 234). 

At the moment an individual is called upon to act, his past, present, 

and future experiences will all play a role in determining the effectiveness of 

his behavior. In short, the effectiveness of one's behavior is a direct out

growth of all possible experience, whether past, present or future, in one's 

perceptual field. 

The Phenomenal Field 

The phenomenal field embraces the totality of one's experiences 

and one's behavior Is a function of: the field which exists at the time the 

behavior occurs. Any given situation or experience is first analyzed as a 

whole by the individual and then differentiated Into component parts. The 

perceptual field includes much more than the field that an individual chooses 
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to acknowledge. It Includes the entire universe of which a person is aware. 

This universe is so vast that it encompasses objects In the physical sense as 

well as such things as one's values, morals, and mores. 

In spite of the vastness of one's perceptual field, behavior is never 

meaningless. Murphy and Spohn (1968, pp. 32-37) stated that: "We do not 

live in a world of objects without meaning. Our perceptions are never masses 

of meaningless and unrelated stimuli. " Quite the contrary is true. The Indi

vidual always organizes his field in order for it to be meaningful (Lewin 1943, 

1951; Kohler 1947; Koffka 1922, 1935). 

Thus, as Combs, Richards, and Richards stated: 

. . .  t o  e a c h  i n d i v i d u a l  . h i s  p h e n o m e n a l  f i e l d  i s  r e a l i t y ;  i t  i s  t h e  
only reality he can know. No matter what we are told, our own 
perceptual field will always seem real substantial and solid to us. 
It is the only field and the only reality we can experience directly 
(Combs, Richards, and Richards 1976, p. 24). 

Therefore, if we are to understand another individual, the only way we can 

begin to do this is to try to understand what reality is for him. 

From the foregoing, it appears that any perceptual field has at 

least four properties: direction, stability, fluidity and intensity. 

(1) Direction: the property of direction Is understood as the individual's 

attempts to organize any given perception or experience in reference to any 

need he is trying to satisfy or in relation to his self-concept. (2) Stability: 

the fact that the individual is always attempting to organize his perceptual 

field provides a certain stability. (3) Fluidity: the fact that an individual is 
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always experiencing causes the perceptual field to be in a continuous state 

of change. 

It is this fluidity of the field, however, which makes change in 
behavior possible. Without a degree of fluidity, a person would 
be unable to adjust to the changing circumstances in which he 
must live and find need satisfaction. The capacity for change in 
the perceptual field also makes learning, reasoning, remember
ing, forgetting, and creativity possible (Combs, Richards, and 
Richards 1976, p. 27). 

(4) Intensity; is determined by what the individual differentiates in the per

ceptual field and the level of awareness with which he operates at the time. 

As persons attempt to satisfy their needs, they look at their various 

perceptual fields for meanings or for details allowing them to do this. This 

process of continually seeking out results in constant changes in the perceptual 

field. Thus, new details, meanings, or experiences emerge into the field, 

while others recede into the ground. As details, meanings, or experiences 

emerge from ground to figure, the Individual becomes more aware of them. 

Combs, Richards, and Richards label this process "differentiation." Thus, 

anything in one's perceptual field can become a figure. However, one should 

keep In mind that how an Individual behaves 

is always a function of the total perceptual field in existence at 
that time. The meaning of any event perceived is always a 
product of the relationship of that figure to the total ground of 
which it is a part (Postman, Bruner, and Walk 1951; Snygg and 
Combs 1949; Snygg 1931). 

Therefore, the closer an individual perceives the relationship of an experience 

to the phenomenal self, the greater will its effect be upon his behavior. 
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It Is only when events are perceived as having some important 
relationship to self that they are likely to produce change in a 
person's behavior and functioning (Child 1973; Abernethy 19S4; 
Johnson 1952; Combs 1952; Allport 1943; Adler 1927). 

The properties of fluidity and stability directly affect perception 

and the degree to which they can be manipulated and controlled become 

crucial to change. 

Experiences that are deeply held over a long period of time tend to 

be resistant to change. Thus, it appears that one of the major characteristics 

of the perceptual field, stability, makes change difficult. Yet, this restric

tion and ordering of . . the field makes concentration possible, assists in 

the achievement of need satisfaction, and, thus are essential to the develop

ment of an adequate self" (Combs, Richards, and Richards 1976, p. 241). 

Restriction of the field also takes place when an individual is 

threatened. Tunnel vision and the necessity for self-defense are two pheno

mena resulting from threats that affect the perceptions of an individual: 

A self under threat has no choice but to defend itself, but the 
existence of threat makes the solution of problems more difficult. 
Suppression and tunnel vision limit the field of perception, when 
to resolve a threatening situation requires the broadest possible 
field of perceptions from which to select appropriate behaviors 
(Combs, Richards, and Richards 1976, p. 302). 

As the individual employs these self-defensive tactics, his pheno

menal self tends to become static and rigid (David 1963; Cowen 1952a, 1952b; 

Adorno 1950). This in turn Increases the likelihood of the phenomenal self 

being threatened by the rapidly changing world around it. 
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The individual who does not have a great need to defend himself 

tends to have a well developed background of positive experiences which can 

prepare him to accept new experiences. In short, he is capable of reorganiz

ing his phenomenal field to make the best possible use of the new experiences. 

Rogers (1961, pp. 115-18) terms this ability to accept any and all perceptions 

into awareness "openness to experience. " 

The individual who Is open to experience is in a favorable position 

to confront experiences and integrate them into his self-structure. 

The person who is able to behave from a phenomenal field open 
to more data has a great advantage. He is able to play a better 
game because he holds more and better cards. With more data 
available, adequate personalities are able to penetrate more 
directly and sharply to the heart of problems. They often possess 
an uncanny ability to place their finger on the core of issues and 
are able to deal with matters more precisely and appropriately. 
It will be recognized that this is basically what we mean by 
"intelligent" behavior (Combs, Richards, and Richards 1976, 
p. 272). 

Therefore, the individual's concept of self will play an important role in his 

ability to deal with experiences in the phenomenal field. 

The Self-Concept 

One of Carl Rogers's main points in his synthesis of perceptual 

psychology is that, "Behavior is a reaction to the field as perceived and there 

Is no such thing as random trial-and-error behavior because behavior is 

always purposeful and in response to reality as it is perceived" (Lee 1966, 

p. 35). According to this statement, perceptions play a significant role In 

determining one's behavior. For the purpose of this study, perception will be 
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referred to and defined as "any differentiation a person is capable of making 

in his perceptual field whether or not an objectively observable stimulus is 

present" (Combs, Richards, andRichards 1976, p. 17). Thus, "the factors 

effective in determining the behavior of an individual are those and only those 

which are experienced by the individual at the time of his behavior" (Combs, 

Richards, andRichards 1976, p. 18). 

Precisely because an individual behaves in a way or manner consis

tent with how he identifies himself, he develops perceptions and meanings of 

his world which are consistent with the answer formed to the question, "Who 

am I?" Thus, . . every perception which an [individual] can in any way 

call mine (his family, friends, school, job, possessions, religion, values), 

even his most intimate thoughts and emotions" (Lee 1966, p. 35) are the very 

things that make each individual unique and different from every other person. 

Combs, Richards, andRichards stated that: 

People do not behave according to the facts as others see them. 
They behave according to the facts as they see them. What 
governs behavior from this point of view are the person's unique 
perceptions of himself and ttie world in which he lives, the mean
ings things have for him (Combs, Richards, andRichards 1976, 
p. 20). 

Several authors are supportive of this viewpoint. One of them is 

Moser (1973, p. 58), who stated in slightly different terms that, "Reality for 

any person is what he perceives." Another is Mllgram (1974, p. 31), who 

stated that, . . Behavior itself flows from an inner core of the person; 

within the core personal values are weighed, gratifications assessed and 

resulting decisions are translated;into action. " 
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This leads to another major concept of perceptual psychology, 

which is that the Individual behaves in a manner that is consistent with his 

self-concept. The appropriateness of behavior is addressed by Kindsvatter, 

who stated: 

Every act of a person is, from his perspective at the time it 
occurs, the most appropriate response he can make to the 
stimulus to which he is responding (Kindsvatter 1978, p. 322). 

How a given situation appears to others is not really veiy important. What is 

important is how one understands it to be. Combs, Richards, and Richards 

commented that: 

However capricious, irrelevant, and irrational our behavior 
may appear to an outsider, from our point of view at the instant 
of that behavior, it is purposeful, relevant, and pertinent to the 
situation as we understand it (Combs, Richards, and Richards 
1976, p. 20). 

Often, people will remark about an individual, e. g., "I wonder why he did 

such a foolish thing. " From a perceptual psychology point of view, an indi

vidual's behavior always has purpose, regardless of how foolish it may seem 

to an observer. What the observer doesn't understand is how an individual 

perceives a given situation from his point of view. Therefore, until the 

observer can share the individual's perceptual field, the person's behavior 

may truly appear irrelevant. 

As stated earlier, experiences that are not consistent with the self-

concept are perceived as threatening and are not easily dealt with. Yet, at the 

same time, one must keep in mind that: 
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The concept of self is a learned attribute, a progressive concept 
starting from birth and differentiating steadily through childhood 
and adolescence like an unfolding spiral (Lee 1966, p. 40). 

Thus, it appears that one is always attempting to enhance one's 

self-concept through change, learning, and maturation. Moser stated: 

Even in our emotional life (maturity), we must be content with 
process, for we are in process of becoming. Any arrival at a 
Utopian state of emotional maturity of achieving a world free of 
need and frustration would be victory but for a moment. Then 
our human urge for quest and novelty, being stymied, would 
break us; for the human animal can exist as human only if he 
continually strives toward goals that are attainable, yet never 
attained, as the end-point of his existence. He must be in a 
state of continual arrival, arriving at one level of being, and 
then pressing on, within the context of a new becoming, toward 
a new being (Moser 1973, p. 228). 

]h conclusion, according to concepts of perceptual psychology, one and one's 

self-concept are always in a state of becoming or of self-actualizing. 

PART II: THEORETICAL FRAMEWORK 

The foregoing resume of literature was conducted in an attempt to 

locate a conceptual schema which would be useful In discriminating and 

examining patterns of attitudes, perceptions, and behaviors of junior high 

school teachers in the Verde Unified School District during the 1978 strike. 

From this effort, five major concepts were selected which appear to be 

significant in this study. They were: 

1. The Concept of the Development and Maintenance of an Adequate Self 

. . . each person seeks not merely the maintenance of a self, 
but the development of an adequate self—a self capable of 
dealing effectively and efficiently with the exigencies of life, 
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both now and in the future. To achieve this self-adequacy 
requires of each person that he seek, not only to maintain 
his existing organization, but also that he build up and make 
more adequate the self of which he is aware. Each person 
seeks to maintain and enhance his perceived self (Combs, 
Richards, and Richards 1976, pp. 56-57). 

2. The Concept of Resistance to Attacks on the Self 

When man is attacked, he will fight back. He fights back with 
whatever weaponry he may acquire (Moser 1973, p. 37). 

3. The Concept of the Perceptual Field as a Determinant of Behavior 

People do not behave according to the facts as others see 
them. They behave according to the facts as they see them. 
What governs behavior from this point of view are the 
person's unique perceptions of himself and the world in 
which he lives, the meanings things have for him (Combs, 
Richards, and Richards 1976, p. 20). 

4. The Concept of Economic Welfare as Related to Politics and 
Human Dignity 

Economic welfare is obviously sharply related to both politics 
and human dignity. How can a man experience a feeling of 
dignity when his family is hungry and being forced into a posi
tion as a second-class citizen? (Moser 1973, p. 190). 

5. The Concept of Self-Maintenance of an Organization or System 

. . . the outstanding attribute of an organization or system 
seems to be its perpetual tendency to self-maintenance 
(Combs, Richards, and Richards 1976, p. 51). 

These major concepts provided the theoretical framework and con

ceptual theme for organizing, conducting, examining, summarizing, and 

reporting the study. In that which follows, each of the above concepts is con

sidered in terms of selected, related literature. 
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The Concept of the Development and 
Maintenance of an Adequate Self 

A major theoretical concept used in this study was the development 

and maintenance of an adequate self. This concept is a basic need of man; a 

force which makes people strive to cope adequately with life. Thus, according 

to this concept, individuals are always striving to become the most adequate 

person they can be. 

Spinoza called this concept "conatus" and defined it as the striving 

toward self-preservation and self-affirmation, the secret of "all-becoming" 

(Allport 1955, p. 13). 

Many other authors have dealt with this concept, employing various 

terms such as: self, self-actualization, superiority, and becoming. Jung was 

one of the first psychologists to direct his attention; to the "self" concept. He 

viewed the self as life's goal, "... a goal the people constantly strive for but 

rarely reach" (Hall 1957, p. 86). Jung believed: 

. . . that man is constantly progressing or attempting to progress 
from a less complete stage of development to a more complete one. 
Self-actualization means the fullest, most complete differentiation 
and harmonious blending of all aspects of man's total personality 
(Hall 1957, p. 95). 

The term "superiority" was introduced by Alfred Adler. Actually, 

Adler's definition of superiority is quite analogous to Jung's concept of the 

self and the principle of self-actualization developed by Goldstein. "It is a 

striving for perfect completion. This striving according to Adler is innate of 

life itself" (Hall 1957, p. 120). 
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Rogers, in his book, On Becoming a Person, stated that: 

It seems that gradually, painfully, the individual explores what is 
behind the masks he presents to the world, and even behind the 
masks with which he has been deceiving himself. Deeply and often 
vividly he experiences the various elements himself which have 
been hidden within. Thus to an increasing degree he becomes him
self—not a facade of conformity to others, not a cynical denial of 
all feeling nor a front of intellectual rationality, but a living, 
breathing, feeling, fluctuating process—in short, he becomes a 
person (Rogers 1961, p. 95). 

Allport stated the same idea slightly differently when he said, 

"Becoming is the process of incorporating earlier stages into later, or when 

this is impossible, of handling the conflict between early and later stages as 

well as one can" (Allport 1955, p. 28). 

Moser, in his book, The Struggle for Human Dignity, stated that: 

To become a real person means to exercise those choices we have 
to-ward becoming the type of persons we would like to be, and of 
coming to a comfortable knowledge and acceptance of ourselves as 
we are and of our self-possibilities (Moser 1973, p. 51). 

The Concept of Resistance to Attacks on the Self 

A major premise of the first theoretical concept was the mainten

ance of an adequate self-concept. If an individual's self-concept is threatened, 

certain things can usually be predicted. For example, if an individual is a 

member of a group, he usually desires to be perceived as a valued person, as 

an individual of special worth and as an object of concern and affection. How

ever, when one becomes a group member, one's peers tend to influence one's 

behavior. Merton explained how peers tend to influence each other's 

behavior: 
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The demands and expectations inherent in a social position tend 
to shape the behavior or occupants of that position. . . . The 
social self arises through taking over the organized set of atti
tudes of significant others. Moreover, this progressive impor
tation of other's evaluations and expectations is cumulative and 
commonly occurs without the process entering Into awareness, 
except at occasional points of conflict (Merton 1968, p. 269). 

These occasional points of conflict play an important role in an 

individual's behavior. In most social and personal intercourse, someone is 

trying to do something to someone else, to change an attitude, to influence 

behavior, or to restrict the field of activity. The degree to which attempts to 

control produce defensiveness depends importantly on the openness of the 

effort, for a suspicion that hidden motives exist tends to heighten the resis

tance. Once defensiveness has been aroused, it seems to interfere with com

munication. This in turn makes it difficult, if not impossible, for anyone to 

convey ideas clearly and to move effectively toward the solution of any 

problems. 

Defensiveness or defensive behavior can be manifested, explained, 

or defined in many ways. Gibb defined defensive behavior as: 

. . . that behavior which occurs when an individual perceives 
threat or anticipates threat in the group. The person who behaves 
defensively, even though he also gives some attention to the common 
task, devotes an appreciable portion of his energy to defending him
self. Besides talking about the topic, he thinks about how he appears 
to others, how he may be seen more favorably, how he may win, 
dominate, impress, or escape punishment, and/or how he may 
avoid or mitigate a perceived or an anticipated attack (Gibb 1961, 
p. 141). 
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la reality, as Combs, Richards, and Richards pointed out: 

We have no choice but to defend our self-concepts when they seem 
to us to be severely threatened. Our phenomenal self, after all, 
is the only self we know. It is not just our dearest and most price
less possession. It is ourself. Without it we have no identity at 
all. We make excuses for our weaknesses, defend ourselves from 
criticism, and if pushed far enough, strike out-violently in retalia
tion against those who seem to be threatening us (Combs, Richards, 
and Richards 1976, p. 245). 

Thus, it seems that an individual's first need is to maintain his per

ceived self. Perceptions that are inconsistent with one's beliefs generally are 

unlikely to occur, because they would not fit one's self-structure. The data, 

concerning the Verde strike, will be examined to see if the junior high school 

teachers In this study were able to maintain their perceived selves intact or 

whether the stability of the self-structure was somehow threatened, and per

haps changed, by perceptions leading to and surrounding the strike. This 

becomes a major concern of this study since, in order for one's need for ade

quacy to be fulfilled, there must be a degree of stability in the world in which 

he lives. If this stability was lacking and the person came to feel threatened, 

then . . self-defense provides a degree of stability to the self and makes 

the maintenance of identity possible" (Combs, Richards, and Richards 1976, 

p. 245). 

The Concept of the Perceptual Field as 
a Determinant of Behavior 

The third major theoretical concept used In this study is that the 

perceptual field of the behaving organism is pertinent to and completely 



determines all behavior (Combs, Richards, and Richards 1976, p. 18). This 

concept has also been advanced by several other writers in slightly different ' 

terms. Allport discussed the idea in terms of value schemata in a healthy 

adult. He stated: 

The healthy adult, we know, develops under the influence of value 
schemata whose fulfillment he regards as desirable even though it 
may never be completely attained. In agreement with such sche
mata, he selects his perceptions, consults his conscience, inhibits 
irrelevant or contrary lines of conduct, drops and forms sub
systems or habits as they are dissonant or harmonious with his 
commitments (Allport 1955, p. 75). 

Adler viewed an individual's present behavior as not something in 

the future, but rather as goals that exist subjectively or mentally here and 

now as strivings or ideals (Hall 1957, p. 119). 

Lewin, in his field theory, proposed that behavior was a function of 

the field at the time the behavior occurred. By field he meant: ". . . the 

totality of coexisting facts seen as mutually interdependent" (Henry 1959, 

p. 66). 

Moser stated that. . . according to phenomenology, realify for 

any person is what he perceives" (Moser 1973, p. 58). Milgram saw behavior 

as flowing from a person's inner core. He stated, "Within the core personal 

values are weighed, gratifications assessed, and resulting decisions are 

translated into action" (Milgram 1974, p. 31); and to Kindsvatter, "Every 

act of a person is, from his perspective at the time it occurs, the most 

appropriate response he can make to the stimulus to which he is responding" 

(Kindsvatter 1978, p. 322). 
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Combs, Richards, and Richards noted that it did not matter how 

capricious, irrelevant, and irrational our behavior may appear to 
an outsider, from our point of view at the instant of that behavior 
it is purposeful, relevant, and pertinent to the situation as we 
understand it (Combs, Richards, and Richards 1976, p. 20). 

These writers continued, "From each person's point of view his own behavior 

is caused, purposeful, and always has reason" (Combs, Richards, and 

Richards 1976, p. 15). 

The field of perception was summarized by Combs, Richards, and 

Richards as: 

The factors effective In determining the behavior of an individual 
are those which are experienced by the individual at the time of 
his behavior. These experiences we call perceptions and the 
entire field of these perceptions we call the perceptual field (Combs, 
Richards, and Richards 1976, p. 18). 

The Concept of Economic Welfare a3 Related 
to Politics and Human Dignity 

The premise of this concept is that the person is a complex organ

ism. This person has inner strivings to grow, to develop, and to have a sense 

of inner worth, of human dignity. Since the majority of school employees are 

minimally Involved in a school's political structure, they are not actually per

mitted to actualize their potential in this area of human conduct (West 1972, 

p. 250). 

In a study conducted by Goergen and Keough, eight steps were 

Identified that lead to collective bargaining. It Is interesting to note that one 

of those steps was, "The right of the teacher's representative to be treated 
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with dignity and respect at all times by members of the local board federation 

and the administration (Georgen and Keough 1968, p. .112). From the teacher's 

point of view, this may have evolved as one of the basic steps through neces

sity. For, as Whyte (1956) pointed out In The Organization Man, it is easy 

for man's freedom and dignity to become subjugated by the "system." Once 

this happens, the organization man not only belongs to and works for the 

organization, but who also, is some sense of the word, is a captive of it. 

The loss of human dignity really starts early in life. It is . . 

most easily seen in the growing of the child from spontaneity into conformity 

and rigidity" (Moser 1973, p. 12). History has pointed out that, through the 

ages, children as well as women, have been considered possessions and have 

been treated thus. 

Early in life children are taught to conform to family roles, goals, 

and cultural expectations. In this process the child loses some of his spon

taneity and inquisitiveness. Most child rearing practices have traditionally 

been authoritative in nature (Ausubel 1973, p. 162). It is only recently that 

thought has been given to children's rights and democratic child rearing 

practices. 

Women's roles and experiences have been similarly treated. This 

is exemplified by such comments as, "A man's home is his castle," or "A 

man is the boss of his house." This type of mentality has come about as a 

result of the man traditionally being the family's wage earner. For this ex

change women have had to give up part of their human dignity (Montagu 1962). 
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Role expectations and role playing, however, are not always 

robbers of freedom, for many people can find freedom and dignity by knowing 

what is expected of them. It is when people are under political oppression 

that they not only lose their freedom but often their dignity. Then they cry out 

for self-determination. "When self-determination is achieved, even in rela

tive measure, men point their thoughts of freedom to higher goals yet—to the 

freedom to 'become persons,1 reacting with their worlds at their maximum 

potentials" (Moser 1973, p. 42). 

Moser pointed out that, 'There was a time when loyalty to cultural 

institutions and statutory law was seen as automatically good. It is no longer 

so" (Moser 1973, p. 154). He went on to say: 

There is summarily no reason for putting up with rules and condi
tions which make life narrower and less satisfying than it would 
be. Only through the spirit of rebellion can it be hoped that the 
inconsistencies of a supposedly informed and benevolent society 
may be brought to the consciousness of misled but reasonable 
people (Moser 1973, p. 155). 

Thus, it seems that people who are treated with respect and dignity 

and who learn to perceive of themselves as capable and worthwhile behave 

more effectively. They tend to examine what is happening to them and to seek 

out and reach for more freedom. 

It is important to remember that American democracy today bears 

little resemblance to the democracy of yesterday. Early democracy in the 

United States existed because of an absence of occupational differentiation. 
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Men who lived alike tended to become alike and think alike. People were 

respected for being themselves, and they maintained their human dignify 

(Counts 1938, p. 57). 

The early day scarcity of labor in the United States lead to economic 

democracy. People had the freedom to move into jobs that they qualified for. 

The development of economic democracy in turn lead to the emergence of 

political democracy. People had the freedom to elect those people whom they 

felt would represent them, their needs, their rights, and their freedom to 

strive for human dignity (Counts 1938, pp. 57-60). 

This very system, however, has developed some flaws. For 

example, people today have problems moving into jobs. Occupational dif

ferentiation does exist and If one Is not qualified for a certain job, he simply 

cannot expect to get it. In addition, people are judged and somewhat valued 

according to the job they hold. In short, scarcity no longer exists in the labor 

pool. There are now more workers than there are jobs (Counts 1938, p. 59). 

This has brought about a certain amount of social stratification. 

Certain people are in control of businesses, which in turn control employment. 

Not only do these people control many resources but, in addition, they have 

the time to rise to power by serving on boards and running for government 

posts at the local, state, and national level (Counts 1938, p. 57). Consequently, 

these people come to serve their own needs and a small group in control of the 

resources can overturn freedom, democratic principles, and values of human 

dignity. 
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Hence, it is well to keep in mind that: 

Men are not made free by government. They are made free or en
slaved by the conditions under which they live and gain their 
livelihood (Counts 1938, p. 39). 

The Concept of Self-Maintenance 
of an Organization or System 

The final concept of the theoretical framework used in this study Is 

that no matter how small a system or organization is, it is organized and 

characterized by its self-maintenance. If this self-maintenance is threatened 

in any way, as with an individual, the system or organization will do anything 

necessary to protect itself. 

Masters related the above concept to the area of teacher negotiation 

and bargaining: 

It can be anticipated that clauses with job security in public educa
tion will increasingly appear in the future, as bargaining becomes 
more sophisticated. Such contract provisions are interrelated and 
complex; they are often designed to serve the double purpose of 
protecting the job and the salary schedule. An additional effect of 
such provisions, especially those dealing with job jurisdiction, 
subcontracting, and layoff clauses, is to provide security for the 
representative organization. Teacher organizational security is 
inextricably tied to the security of Its members, and the member 
recognizes that job security depends on the strength and security 
of the organization (Masters 1975, p. 458). 

It appears from Masters's comments that teachers tend to seek ade

quacy by identifying with people who are seeking need satisfaction in ways that 

are similar to their own. Consequently, the individual forms groups with 

other people in order to more adequately satisfy his own needs. "Persons 

coming together for need satisfaction soon discover that their ends are best 
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achieved through the development of some kind of organization and structure" 

(Combs. Richards, and Richards 1976, p. 344). 

Once the foregoing has taken place, the group tends to evolve and 

reaches the point of decision-making. As Smith pointed out, "Groups, as well 

as individuals, have within themselves the capacity to plan and make their own 

decisions, and to choose their goals" (Smith 1966, p. 8). 

As has previously been noted, the human need for self-fulfillment 

is insatiable and the threat to the self must be met with some kind of response. 

As Combs, Richards, and Richards stated, the "identification of an individual 

with a group leads him to adopt and defend the standards and behavior of that 

group. To think well of himself, it is necessary for a person to think well of 

those groups with which he identifies" (Combs, Richards, and Richards 1976, 

p, 345). 

Summary: Theoretical Considerations 

Theoretical Considerations 

The frame of reference used in this study is that of perceptual 

psychology. The main thrust of perceptual psychology is that behavior is a 

product of the field of perceptions. The field of one's perceptions is influ

enced by one's experiences and one's self-concept. Thus, one's behavior is 

influenced both by these experiences and the self-concept of the behaver. 

Consequently, whenever the individual acts, his behavior always has reason, 

it is purposeful, and it is relevant from his point of view. 
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The individual is constantly in a state of striving for need satisfac

tion, of becoming. This factor provides direction in the individual's attempt 

to self-actualize. There axe many other factors which help and hinder this 

process, e.g., acceptance, need satisfaction, threat, and stress. 

Summary 

The review of theoretical research provided five major concepts 

which have been used to organize the balance of the study. These constitute 

the theoretical framework as are as follows: 

1. The Development and Maintenance of an Adequate Self 

2. Resistance to Attack on the Self 

3. The Perceptual Field as a Determinant of Behavior 

4. Economic Welfare as Related to Politics and Human Dignity 

5. Self-Maintenance of an Organization or System 



CHAPTER 3 

DESIGN OF THE STUDY 

This study was designed to elicit data concerning possible patterns 

In attitudes, perceptions, and behaviors among selected junior high school 

teachers who experienced the 1978 Verde Unified School District strike. In 

this chapter certain details as to how the investigation was conducted are 

presented. First, a short background of the Verde Unified School District is 

provided, followed in order by a discussion on the development of the 

questionnaire, a discussion of the population and sample, including a descrip

tion of the selection process, a description of the method used for collection 

of the data, and finally the presentation of the summary. 

Background Information 

The Verde Unified School District encompasses most of the metro

politan area of Verde. There are several smaller school districts bordering 

the Verde district. The student population of the Verde district comes from a 

metropolitan type environment. 

At the time of the 1978 school strike, the Verde Unified School Dis

trict was composed of 68 elementary schools, 17 junior high schools, 9 senior 

high schools, 4 adaptive education schools, and 1 alternative education school, 

40 
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for a total of 99 schools. The 17 junior high schools of the Verde Unified 

School District are located in all geographic areas of the district. 

Questionnaire 

The main thrust of this investigation was to study possible patterns 

in attitudes, perceptions, and behaviors among selected junior high school 

teachers. Accordingly, a teacher attitude-behavior questionnaire was 

developed that would elicit this type of data. The questionnaire was con

structed so that it would yield both quantitative and qualitative responses and 

is included in the Appendix of this study. 

The quantitative section of the questionnaire was composed of three 

parts. Part one, Issues and Causes, involved the rank ordering of lists. In 

this part, the teacher respondents were asked to rank the issues and causes of 

the strike. Part two, Influences, involved indicating the part played by 

various influences in the decisions of the differing teacher respondents to 

strike or not to strike. Part three, Relationships, involved the listing and 

ranking of people with whom the teacher respondents were In contact prior to, 

during, and after the strike. 

The qualitative section of the questionnaire consisted of two parts. 

The first part elicited responses as "comments" associated with the quantita

tive questions of Part one, Issues and Causes. The second part, Strike 

Perceptions, elicited responses to a series of checklist questions. 
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The Population 

Prior to this study, another member of the strike investigative team 

conducted an initial survey of the teachers of the Verde Unified School District. 

Participation in this strike questionnaire was high. Completed questionnaires 

were returned by teachers from 91 schools (94 percent). Of the 2,751 

teachers in the school district. 1,728 (63 percent) responded by returning 

completed questionnaires. 

In the initial questionnaire, teacher respondents were asked whether 

they were willing to further participate by supplying their home telephone 

numbers. Of the 1,728 teachers responding to the initial questionnaire, 517 

(30 percent of the respondents) supplied their home telephone numbers. Of 

those giving their home telephone numbers, 421 (80 percent) were striking 

teachers, and 105 (20 percent) were non-striking teachers (Barbery 1980). 

Barbery provided a table indicating the teaching level and strike/non-strike 

categories of these teacher respondents who furnished their home telephone 

numbers. This data is indicated in Table 1. 

The junior high school teachers in the district numbered 467, 17 

percent of the total number of teachers in the district. Of the 467 junior high 

school teachers In the district, 299 responded to the initial questionnaire. 

The population for this investigation consisted of the 91 strikers and 

19 non-striking junior high school teacher respondents in the district who 

included their home telephone numbers on the initial questionnaire. The 

sample for the present study was drawn from this population of 110 teachers. 
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Table 1. Cross tabulation of "Respondents Giving Phone Numbers" (QVI-28) 
by Strike Behavior and Teaching Level.a 

Strike Behavior'3 

Teaching Level Strike Non-Strike 

Elementary 170 44 
(41. 3) (41.9) 

Junior High 91 19 
(22.1) (18.1) 

Senior High 151 42 
(36. 6) (40. 0) 

barbery 1980, p. 126. 

^Column percentage in parentheses. 
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The Sample 

At the beginning of this study an attempt was made to select a 

sample of 40 teachers from among the 110 junior high teachers in the popula

tion. This sample was to be geographically representative of the district. 

Teachers from a west side, east side, north side, and an inner city school 

were contacted. However, since only 19 junior high school non-strikers sup

plied home telephone numbers, it was impossible to stay within the original 

geographic boundaries of the four selected schools. 

Contacts were made on the basis of a seven to three ratio, i.e., 

seven strikers to three non-strikers. This corresponded to the ratio of 

strikers and non-strikers in the initial study conducted by Barbery. By the 

time all 40 contacts that this study was limited to had been made, teachers 

from nine of the 17 junior high schools in the Verde district had been 

contacted. 

Sample Contact 

A list of home telephone numbers supplied by the junior high school 

teacher respondents was compiled by the computer. This list of volunteered 

home telephone numbers made teacher contact possible for this study. Once 

telephone contact was established, no one, either striker or non-striker, 

refused to be a part of this study. In only two cases were telephone numbers 

selected for this study not in use at the time of attempted contact. 
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Data Collection 

For the most part, the investigator was invited into the teachers' 

homes for the collection of the data. In some instances, where distance 'was 

a factor, central locations such as libraries were employed in order to facili

tate the collection of data. 

The collection of data was accomplished by asking the junior high 

school teacher respondents to indicate their responses on the questionnaire. 

This questionnaire was composed of four sections. The teacher respondents 

were asked to indicate their responses in written form. Once the data was 

collected it was systematically compiled and examined against the theoretical 

framework developed for this study. 

Summary 

This study was designed to elicit data concerning possible patterns 

in attitudes, perceptions, and behaviors among selected junior high school 

teachers who experienced the 1978 Verde Unified School District strike. This 

was accomplished by developing a teacher attitude-behavior questionnaire that 

elicited this type of data. The questionnaire was constructed so that it would 

yield both quantitative and qualitative data. 

The population for this investigation consisted of 91 strikers and 19 

non-striking junior high school teacher respondents In the Verde District who 

had included their home telephone numbers when responding to an initial strike 

questionnaire distributed by another member of the investigative team. 
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The sample population for this Investigation was limited to 40 junior 

high school teacher respondents from the previously identified population. The 

contacts made for this investigation were made on the basis of a seven to three 

ratio, i.e., seven strikers to three non-strikers. This corresponded to the 

ratio of strikers to non-strikers in the initial study conducted by Barbery. 

The collection of data for the most part, took place in the respon

dents' homes. The actual collection of data was accomplished by asking the 

junior high school teacher respondents to indicate their responses on the 

questionnaire. The elicited data was then systematically organized and 

examinedusingthe'theoretical framework developed for this study. 



CHAPTER 4 

PRESENTATION OF QUANTITATIVE DATA 

In this chapter, the quantitative data collected under the three 

questionnaire category headings of: (1) Issues and Causes, (2) Influences, 

and (3) Relationships are presented. 

Section I of the questionnaire, Issues and Causes, asked the respon

dents to rank order items relating to the issues and causes which seemed 

prominent to them in the strike, using 1 for the most important, 2 for the 

second most important, and 3 for the third most important. The first four 

issues under this category of Issues and Causes were derived from the 

Barbery study (Barbery 1980, p. 161). Barbery's fifth question under this 

category was "Other," and was chosen as being the major issue of the strike 

by one-half of the respondents to his questionnaire. In view of the frequency 

of this response, the present study substituted two specific issues for "Other," 

as follows: issue number five, "Challenge to personal dignity," and issue 

number six, "Loss of negotiating policy." 

The data are presented in the following form: First, each question

naire statement is presented, followed by several tables setting forth in tabu

lar form the response information. Accompanying each table is a discussion 

of the data. 

47 
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Section I: Issues and Causes 

Question 1-1: "I perceive the major 
issue of the strike to be" 

Table 2 regards the question: "I perceive the major issue of the 

strike to be. " Forty-six percent of the respondents chose "Loss of negotia

ting policy" as the major issue of the strike. The same issue was ranked 

second by 39 percent of the respondents. 

In both the first and second rankings, issue number five, "Chal

lenge to personal dignity," was selected nearly as often as was the "Loss of 

negotiating policy" issue. For example, in the first ranking, 15 respondents 

(37 percent of the total sample) chose "Challenge to personal dignity" as the 

major issue of the strike, in contrast to 19 respondents (46 percent of the 

total sample) who chose "Loss of negotiating policy" as the major issue of the 

stride. In the second ranking, 14 respondents (37 percent of the total sample) 

chose "Challenge to personal dignity" as the major issue of the strike, in con

trast to 15 respondents (39 percent of the total sample) who chose "Loss of 

negotiating policy" as the major issue of the strike. 

Table 3 presents the major issue of the strike as perceived by 

striking junior high school respondents. "Loss of negotiating policy" was 

ranked first by 14 strikers (48 percent of the striking junior high school 

teacher respondents) as the major issue of the strike; 12 striking respondents 

(46 percent) ranked this issue as second in importance in the second ranking. 



Table 2. Responses to Question 1-1: "I perceive the major issue of the strike to be," by the Total Sample 
Population. 

Ranked First Ranked Second Ranked Third 
by Respondents %a by Respondents % by Respondents % 

1. Salary 7 17.0 4 11.0 16 46.0 

2. Fringe Benefits 1 3.0 4 11.0 

3. Class Size 4 11.0 8 23.0 

4. Discipline 3 9.0 

5. Challenge to 
Personal Dignity 15 37.0 14 37.0 2 6.0 

6. Loss of Negotia
ting Policy 19 46.0 15 39.0 _2 6.0 

TOTAL 41b 38b 35b 

Iii this table as well as all following tables, percentages may not total 100 percent due to the rounding off 
of percentages. 

L 
Rankings do not total 40, as one person ranked two issues as number one and as being of equal importance. 
Two people did not select any issues as second or third, while three did not select any issue as third in 
importance. 



Table 3. Responses to Question 1-1: "I perceive the major Issue of the strike to be, " by Striking Junior 
High School Respondents. 

Issue 
Ranked First 
by Strikers % 

Ranked Second 
by Strikers % 

Ranked Third 
by Strikers % 

1. Salary 3 10.0 1 4.0 12 50.0 

2. Fringe Benefits 1 4.0 1 4.0 

3. Class Size 2 8.0 8 33.0 

4. Discipline 1 4.0 

5. Challenge to 
Personal Dignity 12 41.0 10 38.0 1 4.0 

6. Loss of Negotia
ting Policy 

TOTAL 

14 

29a 

48.0 12 

26a 

46.0 _1 

24a 

4.0 

The totals in this table do not equal 28, the number of strikers In this study. One Individual ranked two 
issues as number one and as being of equal importance. In addition, two other people did not rank any 
issues second In importance and four did not rank any Issue as third. 
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The Issue of "salary" was ranked third by 12 strikers (50 percent of the 

striker respondents) in the third ranking. 

It should be noted that the issue of "Challenge to personal dignity" 

was ranked second in importance in both the first and second rankings by 

striking respondents. In the first ranking, 12 striker respondents (41 percent) 

ranked "Challenge to personal dignity" as second in importance as a major 

issue of the strike. In the second ranking, 10 strikers (38 percent) ranked 

"Challenge to personal dignity" as a major issue of the strike. 

Table 4 presents the perceptions of the strike issues by non-strikers. 

It is interesting to note that in each ranking, first, second, and third, non-

strikers ranked "Salary" as a major issue of the strike. 

Table 3 indicated that strikers viewed the non-economic Issues of 

"Loss of negotiating policy" and "Challenge to personal dignity" as major 

causes of the strike. These two issues were also ranked highly by non-

strikers, as shown In Table 4. A significant percentage of non-striker res

pondents, however, perceived the issue of "Salary" to be of importance across 

all rankings. This perception was not shared by the strikers. 

Question 1-2: "I feel the strike 
was the result of " 

Table 5 indicates that 73 percent of the total junior high school 

respondents ranked statement #2, "The way the Board and the District's 

central administration handled the issues," as first. "The issues mentioned 

above," statement #1, was ranked second by 57 percent of the respondents. 



Table 4. Responses to Question 1-1: "I perceive the major issue of the strike to be," by Non-Striking 
Junior High School Respondents. 

Issue 
Ranked First 

by 
Non-strikers % 

Ranked Second 
by 

Non-strikers % 

Ranked Third 
by 

Non-strikers % 

1. Salary 4 33.0 3 25.0 4 36.0 

2. Fringe benefits * 3 27.0 

3. Class size 2 17.0 

4. Discipline 2 
I 

18.0 

5. Challenge to 
personal dignity 3 25.0 4 33.0 1 9.0 

6. Loss of negotiating 
policy _5 42.0 _3 25.0 _1 9.0 

TOTAL 12 12 lia 

o 
This does not equal 12 (the number of non-strikers in this study), as one person did not rank any issue as 
third in importance. 



Table 5. Responses to Question 1-2: "I feel the strike was the result of," by the Total Sample Population. 

Result of Ranked First 
by Respondents % 

Ranked Second 
by Respondents % 

Ranked Third 
by Respondents % 

1. The Issues mentioned 
above (question l)a 6 15.0 17 57.0 3 17.0 

2. The way the Board and 
the District's central 
administration handled 
the Issues 29 73.0 6 20.0 1 6.0 

3. The way the teachers' 
association handled 
the issues 5 13.0 5 17.0 11 61.0 

4. Other _2 7.0 _3 17.0 

TOTAL 40 30b 18b 

a 
Refers to Table 2 ,  page 49. 

Total does not equal 40, as the missing cases chose not to rank some Items. 
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Sixty-one percent of the respondents in this study ranked "The way the 

teachers' association handled the issues" as third. 

Table 6 indicates that 21 strikers (75 percent) ranked "The way the 

Board and the District's central administration handled the issues" as first. 

"The issues mentioned above," statement #1, was not ranked as high by 

striking junior high school respondents as it was in Table 5. It should be 

noted that one striker ranked "Other" in second place. In this instance, the 

explanation provided by the respondent was that "it was a combination of 2 and 

3, the association's action plus comments by members of the board, the 

superintendent, etc, " It was interesting to note that "The way the teachers' 

association handled the issues," statement #3, was perceived by 8 striking 

junior high school respondents (73 percent) in the third ranking as a cause of 

the strike. 

Table 7 details that 8 non-strikers (67 percent) indicated that the 

strike resulted from "The way the Board and the District's central administra

tion handled the issues,"statement #2, while 4 non-strikers (33 percent) indi

cated it resulted from "The way the teachers' association handled the issues," 

statement #3. The second ranking was almost equally divided in thirds. The 

third ranking by non-striking respondents was of interest in that 3 non-striking 

respondents (43 percent) saw the strike resulting from 'The issues mentioned 

- above (question 1—refers to Table 2, page 49), statement #1, and 3 non-

strikers (43 percent) saw it as resulting from "The way the teachers' associa

tion handled the issues," statement #3. 



Table 6. Responses to Question 1-2: "I feel the strike was the result of,11 by Striking Junior High School 
Respondents. 

Ranked First Ranked Second Ranked Third 
Result of by Respondents % by Respondents % by Respondents % 

1. The issues mentioned 
above (question l)a 

2. The way the Board and 
the District's central 
administration handled 
the issues 

3. The way the teachers' 
association handled 
the issues 

4. Other 

TOTAL 

21 

21.0 

75.0 

4.0 

13 

28 

1 

_1 

18 

72.0 

17.0 

6.0  

6 .0  

8 

_3 

11 

73.0 

27.0 

a 
Refers to Table 2, page 49. 



Table 7. Responses to Question 1-2: "I feel the strike was the result of," by Non-Striking Junior High School 
Respondents. 

Result of 
Ranked First 

by Respondents 
Ranked Second 
by Respondents 

Ranked Third 
by Respondents % 

1. The issues mentioned 
above (question l)a 

2. The way the Board and 
the District's central 
administration handled 
the issues. 8 67.0 

33.0 

25.0 

43.0 

14.0 

3. The way the teachers' 
association handled 
the issues 

4. Other 

TOTAL 12 

33.0 

JL 

12 

33.0 

8 . 0  

43.0 

defers to Table 2, page 49. 
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The data Found In Tables 5, 6, and 7 seemed to indicate that the 

respondents perceived the strike resulting from the way the issues were 

handled rather than resulting from the issues themselves. This perception 

appeared to be shared by both non-striking and striking respondents. 

Question 1-3: "Who do you feel was most 
responsible for causing the strike" 

The data in Table 8 indicates that a greater portion of the responsi

bility (59 percent) for causing the strike was perceived to belong to the school 

board. Forty-four percent of the respondents ranked the superintendent 

second as most responsible for causing the strike, while the district's nego

tiating team was ranked third by 43 percent of the respondents. 

Table 9 indicates that 17 striking respondents (63 percent) ranked 

the school board first in terms of responsibility for the strike. In the second 

ranking, 12 striking respondents (57 percent) chose the superintendent, while 

in third rank, 11 striking respondents (55 percent) selected the district's 

negotiating team. 

Table 10 indicates that 6 non-striking respondents (50 percent) 

ranked the school board first and that 4 non-striking respondents (36 percent) 

ranked the school board second as most responsible for causing the strike. 

Five non-striking respondents (50 percent) ranked the superintendent as third 

in terms of responsibility for the strike. 

It should be noted that 15 percent of the striking respondents ranked 

the teacher's negotiating team third in terms of responsibility for the strike. 



Table 8. Besponses to Question 1-3: "Who do you feel was most responsible for causing the strike," by the 
Total Sample Population. 

,. Ranked First Ranked Second Ranked Third 
ause y by Respondents % by Respondents % by Respondents % 

1. School board 23 59.0 10 31.0 2 7.0 

2. Superintendent 9 23.0 14 44.0 8 27.0 

3. Teachers' 
association 4 10.0 4 13.0 4 13.0 

4. District's nego
tiating team 3 8.0 4 13.0 13 43.0 

5. Teachers' nego
tiating team 3 10.0 

TOTAL 39 32 30 



Table 9. Responses to Question 1-3: "Who do you feel was most responsible for causing the strike," by 
Striking Junior High School Respondents. 

Caused by 
Ranked First 
by Respondents 

Ranked Second 
by Respondents 

Ranked Third 
by Respondents 

1. School board 17 63.0 29.0 5.0 

2. Superintendent 26.0 12 57.0 15.0 

3. Teachers' 
association 5.0 10.0 

4. District's nego
tiating team 11.0 10.0 11 55.0 

5. Teachers' nego
tiating team 

TOTAL 27 21 

3 

20 

15.0 



Table 10. Responses to Question 1-3: "Who do you feel was most responsible for causing the strike," by 
Non-Striking Junior High School Respondents. 

Caused by 
Ranked First 

by Respondents % 
Ranked Second 
by Respondents 

Ranked Third 
by Respondents % 

1. School board 50.0 36.0 10.0 

2. Superintendent 17.0 18.0 50.0 

3. Teachers' 
association 33.0 27.0 20.0 

4. District's nego
tiating team 18.0 20.0 

5. Teachers' nego
tiating team 

TOTAL 12 11 10 
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It might also have been predicted that this percentage would have occurred 

among the non-strikers. Overall, however, there appeared to belittle doubt 

in most respondents' perception that the school board was "most responsible 

for causing the strike. " 

Summary; Issues and Causes of the Strike 

It was interesting to note that issues such as salary, fringe benefits, 

class size, and discipline were ranked third as perceived causes of the strike 

by the junior high school respondents. Overall, the teacher respondents 

appeared to be more concerned with the issue of losing an established nego

tiating policy and with the issue of challenge to personal dignity. 

The teacher respondents did not seem to perceive the issues them

selves as causing the strike. Instead, they tended to report that the strike 

resulted from "the way the Board and the District's central administration 

handled the issues." There were differences in the perceptions of strikers 

and non-strikers to the questions posed in this section. For example, strikers 

perceived the major issue of the strike to be the "Loss of negotiating policy," 

whereas non-strikers perceived the major issue to be "Salary. " Both 

strikers and non-strikers perceived that the strike resulted from VThe way 

the Board and the District's central administration handled the issues." How

ever, in the second and third rankings of this question, there were several 
| 

differences between strikers and non-strikers in their perceptions: For 

example, in the second ranking, 13 striking respondents (72 percent) 
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perceived tiiat the strike resulted because of the issues in question 1, whereas 

the non-strikers perceived that the strike resulted either from the issues in 

question 1 or "The way the teachers' association handled the issues." In the 

third ranking, 8 striking respondents (73 percent) perceived that the strike 

resulted because of "The way the teachers' association handled the issues," 

whereas 3 non-striking respondents (43 percent) perceived the cause of the 

strike as the issues in question 1, and another 3 non-striking respondents 

(43 percent) perceived the cause as "The way the teachers' association 

handled the issues." 

The question dealing with responsibility for the cause of the strike 

highlighted several differences in perceptions between strikers and non-

strikers. In the second ranking, 12 strikers (57 percent) perceived the super

intendent as most responsible for causing the strike, whereas 4 non-strikers 

(36 percent) perceived the school board as most responsible. In the third 

ranking, 11 strikers (55 percent) perceived the district's negotiating team as 

most responsible for causing the strike, whereas 5 non-strikers (50 percent) 

perceived the superintendent as most responsible. 

Section H: Influences 

In Section H: Influences, the respondents were asked to indicate 

their feelings regarding the influences exerted by other people in reaching 

their decision to strike or not to strike. A Likert-type scale, ranging from 

greatly, through somewhat, to not at all, was employed to gain respondent 

perceptions. 
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Question 11-4: "My building principal 
influenced my decision" 

The indication in Table 11 is that the building principal seemed not 

to play a significant role in the teacher respondents' decisions, either to 

strike or not to strike. When the data were broken down into strikers and 

non-strikers, there were variations in the responses. 

Table 12 indicates that 22 striking respondents (79 percent) per

ceived that their building principals had little or no influence on their deci

sions to strike. 

The data in Table 13 tends to indicate that 7 non-strikers (58 per

cent) perceived their building principals as having more influence on them in 

reaching their decision not to strike. Five non-strikers (42 percent) felt that 

their principals had "Somewhat" influenced their decision not to strike. 

The overall perception of most teacher respondents regarding this 

question was that their respective building principals appeared not to have 

played a major role in influencing them either to strike or not to strike. The 

building principals1 influence was, however, perceived by non-striking respon 

dents as somewhat more significant than was the case with the striker 

respondents. 

Question 11-5: "The teachers in my school 
influenced my decision" 

Table 14 tends to indicate that fellow teachers in one's own school 

were a somewhat significant influence in the teacher respondents1 decision to 
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Table 11. Responses to Question 11-4: "My building principal influenced my 
decision," by the Total Sample Population. 

_ _ , Number of „ 
Influenced _ Percent Responses 

Greatly 1 3.0 

Somewhat 10 25.0 

Not at all 29 73.0 

TOTAL 40 

Table 12. Responses to Question 11-4: "My building principal influenced my 
decision," by striking Junior High School Respondents. 

_ „ , Number of 
tpfluenCed Responses Percent 

Greatly 1 4.0 

Somewhat 5 18.0 

Not at all 22 79.0 

TOTAL 28 
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Table 13. Responses to Question 11-4: "My building principal influenced my 
decision," by Non-Striking Junior High School Bespondents. 

Number of 
Influenced Responses Percent 

Greatly 

Somewhat 5 42.0 

Not at aH __7 58.0 

TOTAL 12 

Table 14. Responses to Question 11-5: "The teachers in my school influenced 
my decision," by the Total Sample Population. 

Number of 
Influenced Responses Percent 

Greatly 6 15.0 

Somewhat 16 40.0 

Not at all 18 45.0 

TOTAL 40 
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strike or not to strike. Fifteen percent of the teacher respondents reported 

that they were "Greatly" influenced by their fellow teachers, while 40 percent 

indicated that they were "Somewhat" influenced by the teachers in their 

schools. On the other hand, 45 percent reported no influence whatsoever 

from teachers in their school. 

Table 15 indicates that the influence of teachers in one's own 

school was perceived to be considerable for strikers. Thirteen striking 

respondents (46 percent) reported being "Somewhat" influenced, while 5 

striking respondents {18 percent) reported being "Greatly" influenced. 

Table 16 indicates that 8 non-strikers (67 percent) reported not 

being influenced by fellow teachers in their building concerning their decisions 

to strike or not to strike. 

The overall response to this question seemed to indicate that the 

teacher respondents saw themselves as influenced by fellow teachers in their 

school in reaching their decision to strike or not to strike. However, when 

the data were broken down, the tables seemed to indicate that the striking 
i 

teacher respondents' decisions tended to be influenced by fellow teachers in 

their school to strike, whereas, non-striking respondents reported not being 

influenced by fellow teachers in their buildings. Consequently, the overall 

data indicated that one's fellow building teachers' influence was significant in 

this decision, but that this seemed true only for striker respondents who out

numbered non-strikers considerably. 
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Table 15. Responses to Question 11-5: "The teachers In my school Influenced 
my decision," by Striking Junior High School Respondents. 

Number of 
Influenced Responses Percent 

Greatly 5 18.0 

Somewhat 13 46.0 

Not at all 10 36. 0 

TOTAL 28 

Table 16. Responses to Question 11-5: "The teachers in my school influenced 
my decision," by Non-Striking Junior High School Respondents. 

Number of 
Influenced Responses Percent 

Greatly 1 8.0 

Somewhat 3 25.0 

Not at all __8 67.0 

TOTAL 12 
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Question 11-6: "One or more of the senior 
teachers (with many years experience in 
the school and/or district) influenced my 
decision" 

The indication in Table 17 is that senior teachers, in years of 

teaching experience, were perceived by 67 percent of the teacher respondents 

as not exercising a major influence in their decisions either to strike or not 

to strike. 

Table 18 indicates that 17 striker respondents (63 percent) did not 

perceive that senior teachers influenced their decisions. 

The indication in Table 19 is that 9 non-striking respondents (75 

percent) reported that they were not easily influenced by senior teachers. 

The matter of senior teachers having more experience either in the 

schools or in the district, therefore, appeared not to be an important influ

ence on their fellow teachers' decision to strike or not to strike. 

Question 11-7: "Some teacher(s) outside 
my school influenced my decision" 

Table 20 indicates that slightly over 50 percent of the teacher 

respondents perceived themselves as being influenced in their decisions by 
I 

"Some teacher(s) outside ..." their school. It should be pointed out that 

48 percent of all the respondents indicated that they were not influenced by 
i 
j 

teachers outside their school. 
i 
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Table 17. Responses to Question 11-6: "One or more of the senior teachers 
(with many years experience in the school and/or district) 
influenced my decision," by the Total Sample Population. 

Number of 
Influenced Responses Percent 

Greatly 4 10.0 

Somewhat 9 23.0 

Not at all 26 67.0 

TOTAL 39 

Table 18. Responses to Question 11-6: "One or more of the senior teachers 
(with many years experience in the school and/or district) 
influenced my decision, " by Striking Junior High School Respondents. 

Number of 
Influenced Responses Percent 

Greatly 3 11.0 

Somewhat 7 26# 0 

Not at all 12 63'° 

TOTAL 27 
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Table 19. Responses to Question 11-6: "One or more of the senior teachers 
(with many years experience in the school and/or district 
influenced my decision,M by Non-Striking Junior High School 
Respondents. 

Number of 
Influenced Responses Percent 

Greatly 1 8.0 

Somewhat 2 17.0 

Not at all __9 75.0 

TOTAL 12 

Table 20. Responses to Question 11-7: "Some teacher(s) outside my school 
influenced my decision," by the Total Sample Population. 

Number of 
Influenced Responses Percent 

Greatly 1 3.0 

Somewhat 20 50.0 

Not at all Jj) 48.0 

TOTAL 40 
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As Table 21 indicates, 15 striking teacher respondents perceived 

not being influenced at all by teachers outside of their buildings in reaching 

their decision to strike. 

The indication in Table 22 is that 8 non-striking respondents (67 

percent) reported that they were "Somewhat" influenced in their decision not 

to strike by "Some teacher(s) outside ..." their school. 

It appeared that, among the teacher respondents, certain teachers 

outside of their respective schools were relied upon to some extent in deciding 

to strike or not to strike. In the case of non-striking respondents, it seemed 

that this was clearly the case. 

Question 11-8: ''The teachers' association 
influenced my decision" 

Table 23 indicates that 33 percent of the teacher respondents in the 

study perceived that they were greatly influenced in their decision to strike by 

the teachers' association. The teachers' association was perceived by 66 per

cent of all the teacher respondents to have influenced their decisions to strike. 

The indication is Table 24 is that 6 striking junior high school 

teacher respondents (21 percent) perceived that they were "Greatly" influenced 

by the teachers' association to strike. The percentage increased to 36 percent 

in the "Somewhat" category. 
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Table 21. Responses to Question 11-7: "Some teacher(s) outside my school 
influenced my decision," by Striking Junior High School 
Respondents. 

Influenced 
Number of 
Responses Percent 

Greatly 1 4,0 

Somewhat 12 43.0 

Not at all 15 54.0 

TOTAL 28 

Table 22. Responses to Question 11-7: "Some teacher(s) outside my school 
influenced my decision," by Non-Striking Junior High School 
Respondents. 

Number of 
Influenced Responses Percent 

Greatly 

Somewhat 8 67.0 

Not at all _4 33.0 

TOTAL 12 
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Table 23. Responses to Question 11-8: "The teachers' association influenced 
my decision," by the Total Sample Population. 

Number of 
Influenced Responses Percent 

Greatly 13 33.0 

Somewhat 13 33.0 

Not at all JA 35* 0 

TOTAL 40 

Table 24. Responses to Question 11-8: "The teachers' association Influenced 
my decision," by Striking Junior High School Respondents. 

Number of 
Influenced Responses Percent 

Greatly 6 21.0 

Somewhat 10 36.0 

Not at aU 12 43.0 

TOTAL 28 
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Table 25 indicates that 7 non-striking junior high school teacher 

respondents in this study (58 percent) reported they were "Greatly" influenced 

by the teachers' association not to strike, while 3 non-strikers (25 percent) 

reported they were "Somewhat" influenced, as indicated in Table 25. 

The overall data for this question indicated that the teachers' 

association was perceived to be a major influence in reaching a decision 

either to strike or not to strike. In the case of non-striking respondents, 

this appeared to be particularly true, as 58 percent reported that they were 

greatly influenced by the teachers' association not to strike. 

Question 11-9: "My family influenced 
my decision" 

The data in Table 26 indicates that, in 63 percent of the sample, 

one's family did not influence the teachers' decision to strike or not to strike. 

Table 27 indicates that 19 striking junior high school teacher respon

dents (68 percent) indicated that they were not influenced by their families to 

strike. 

The data in Table 28 presents an equal number af non-strikers 

being influenced and not being influenced by their families hot to strike. Six 

non-strikers (50 percent) were not influenced by their families not to strike, 

while 3 non-strikers (25 percent) were "Greatly" influenced, and an additional 
i 

3 non-strikers (25 percent) were "Somewhat" influenced by their families not 

to strike. 
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Table 25. Responses to Question 11-8: "The teachers' association influenced 
my decision," by Non-Striking Junior High School Respondents. 

Number of 
Influenced Responses Percent 

Greatly 7 58.0 

Somewhat 3 25.0 

Not at all _2 17.0 

TOTAL 12 

Table 26. Responses to Question 11-9: "My family influenced my decision," 
by the Total Sample Population. 

Number of 
Influenced Responses Percent 

Greatly 5 13.0 

Somewhat 10 25.0 

Not at all 25 63. 0 

TOTAL 40 
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Table 27. Responses to Question 11-9: ,TMy family influenced my decision,,f 
by Striking Junior High School Respondents. 

Number of 
Influenced | Responses Percent 

Greatly 2 7.0 

Somewhat 7 25.0 

Not at all 19 68.0 

TOTAL 28 

Table 28. Responses to Question 11-9: "My family influenced my decision," 
by Non-Striking Junior High School Respondents. 

Number of 
Influenced Responses Percent 

Greatly 3 25.0 

Somewhat 3 25.0 

Not at aH __6 50.0 

TOTAL 12 
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Question 11-10: "The media 
influenced my decision" 

The media,, as Table 29 indicates, appeared not to be a very signifi

cant factor in influencing the responding junior high school teachers' decisions 

either to strike or not to strike. Seventy-five percent of the junior high school 

teacher respondents in this study indicated that they were not influenced by the 

media to either strike or not to strike. 

The data in Table 30 presents 20 striking junior high school teacher 

respondents (71 percent) who felt that the media did not influence their strike 

decision. 

The indication in Table 31 is that the percentage for non-striking 

junior high school teacher respondents as regards the media question was 

higher than for strikers. Ten non-striking junior high school teacher respon

dents {83 percent) felt that the media did not influence their decision not to 

strike, in contrast to 71 percent for strikers. 

The overall perception seemed to be that the media had little 

appreciable influence on the junior high school teacher respondents' decision 

to strike or not to strike. Non-striking junior high school teacher respondents 

as a group appeared to have perceived even less influence to have been 

exerted on them by the media than did striking junior high school teacher 

respondents. 
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Table 29. Responses to Question 11-10: "The media influenced my 
decision," by the Total Sample Population. 

Number of 
TnfTuenced Responses Percent 

Greatly 2 5.0 

Somewhat 8 20.0 

Not at aH 30 75. 0 

TOTAL 40 

Table 30. Responses to Question 11-10: "The media influenced my 
decision," by Striking Junior High School Respondents. 

Number of 
Influenced Responses Percent 

Greatly 2 7.0 

Somewhat 6 21.0 

Not at all 20 71.0 

TOTAL 28 
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Table 31. Responses to Question 11-10: "The media influenced my 
decision," by Non-Striking Junior High School Respondents. 

Number of 
Influenced Responses Percent 

Greatly 

Somewhat 2 17.0 

Not at all 10 83.0 

TOTAL 12 
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Summary: Influences 

Table 32 summarizes the influences that were perceived to play a 

role in the junior high school teacher respondents1 reaching a decision to 

strike or not to strike. 

The teachersT association seemed to have played a significant role 

in influencing the junior high school teacher respondents either to strike or 

not to strike. Thirty-three percent of the junior high school teachers in this 

study reported that they had been "Greatly" influenced by the teachers' 

association, while 33 percent reported that they were "Somewhat" influenced 

by the teachers' association either to strike or not to strike. Thus, a total of 

66 percent of the junior high school teacher respondents reported being influ

enced to some extent by the teachers' association in reaching their decision. 

The junior high school teacher respondents also reported that they 

perceived the teachers within their schools as being a significant influence in 

reaching their decision. 

The third influence which was perceived to have had some impact on 

the junior high school teacher respondents' decisions was teachers outside of 

the home school. Fifty percent of the junior high school teacher respondents 

reported that they were "Somewhat" influenced by teachers outside of their 

school in reaching their decisions. Another 3 percent of the junior high school 

teacher respondents reported that they were "Greatly" influenced. Thus, a 

combined total of 53 percent of the teacher respondents reported being influ

enced by teachers outside of their home school in reaching their decisions. 



Table 32. Summary of Influences Affecttng Junior High School Teacher Strike Behavior by the Total Sample 
Population. 

Greatly Somewhat Not at All 
Influenced by Number of Number of Number of 

Responses % Responses % Responses % 

1. Building principal 1 3.0 

2. Teachers in my school 6 15.0 

3. Senior teachers 4 10.0 

4. Teachers outside my 
school 1 3.0 

• 

5. Teachers1 association 13 33.0 

6. Family 5 13.0 

7. Media 2 5.0 

10 25.0 29 73.0 

16 40.0 18 45.0 

9 23.0 26 67.0 

20 50.0 19 48.0 

13 33.0 14 35.0 

10 25.0 25 63.0 

8 20.0 30 75.0 
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Among the responding junior high school teachers, the media 

appeared to have had the least influence regarding their decision. Seventy-

five percent of the responding teachers reported that the press, radio, and 

television did not influence them. This was followed by 73 percent of the 

responding junior high school teachers who reported that the building princi

pal did not influence their decision to strike or not to strike. 

Table 33 summarizes the influences that played a role in the 

striking junior high school teacher respondents' decision to strike. Teachers 

within the strikers' home schools appeared to have been a very significant 

influence. Eighteen percent of the striking junior high school teacher respon

dents reported that they were "Greatly" influenced by teachers within their 

school in reaching their decisions to strike, while 46 percent of the respon

dents reported that they were "Somewhat" influenced by teachers in their home 

schools. Thus, a combined total of 64 percent of the striking respondents 

reported being influenced by teachers within their home school in reaching 

their decision to strike. 

The teachers' association appeared to be influential, as 21 percent 

of the striking junior high school teacher respondents reported that they were 

"Greatly" influenced by it, and another 36 percent reported that they were 

"Somewhat" influenced. 

It should be noted that, for the striking junior high school teacher 

respondents, the building principal was perceived to have had the least influ

ence in their decision to strike or not to strike. 



Table 33. Summary of Influences Affecting Striking Junior High School Teachers' Strike Behavior. 

Greatly 
Influenced by Number of 

Responses % 

1. Building principal 1 4.0 

2. Teachers in my school 5 18.0 

3. Senior teachers 3 11.0 

4. Teachers outside my 
school 1 4.0 

5. Teachers' association 6 21.0 

6. Family 2 7.0 

7. Media 2 7.0 

Somewhat Not at All 
Number of Number of 
Responses % Responses % 

5 18.0 22 79.0 

13 46.0 10 36.0 

7 26.0 17 63.0 

12 43.0 15 54.0 

10 36.0 12 43.0 

7 25.0 19 68.0 

6 21.0 20 71.0 
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Table 34 summarizes the influences that played a role in the non-

striking junior high school respondents' decision not to strike. Tor non-

striking junior high school respondents, the least reported influence appeared 

to be the media. Eighty-three percent of the responding non-strikers felt that 

the media had not influenced them in their decision not to strike. This was 

followed closely in terms of least influence by senior teachers, where 75 per

cent of the non-striking junior high school teacher respondents did not feel 

that senior teachers had Influenced them. Non-striking junior high school 

teacher respondents reported that they had been influenced by the teachers' 

association not to strike; 58 percent were "Greatly" influenced, and 25 percent 

were "Somewhat" influenced. "Some teacher(s) outside" their schools 

appeared to be very influential, as was indicated by 67 percent of the non-

striking junior high school respondents, in helping them reach their decision. 

These influences were followed by the family and building principals in playing 

a role in helping the non-striking junior high school respondents reach their 

decision not to strike. 

Section HI: Relationships 

In Section HE: Relationships, the respondents were asked to rank 

order (with l=most often and 2=next most often, etc.) the fellow teachers with 

whom they most frequently kept in touch prior to, during, and after the strike. 

The last question in this section again asked for a ranking of fellow teachers 

with whom they would prefer to talk if another strike situation developed. 



Table 34. Summary of Influences Affecting Non-Striking Junior High School Teachers' Strike Behavior. 

Greatly Somewhat Not at All 
Influenced by Number of Number of Number of 

Responses % Responses % Responses % 

1. Building principal 5 42.0 7 58.0 

2. Teachers in my school 1 8.0 3 25.0 8 67.0 

3. Senior teachers 1 8.0 2 17.0 9 75.0 

4. Teachers outside my 
school 8 67.0 4 33.0 

5. Teachers' association 7 58.0 3 25.0 2 17.0 

6. Family 3 25.0 3 25.0 6 50.0 

7. Media 2 17.0 10 83.0 



This section was not especially productive except to yield the 

following generalized Impressions: 

1. The question, ,TWith whom did you most frequently keep in touch 

prior to, during, and after the strike?" yielded 108 different names 

of people with whom the respondents kept in touch. 

2. The last question in this section was, "If another strike situation 

developed, with whom among your fellow teachers would you 

prefer to talk about this matter?" This question elicited 52 names. 

3. It should be noted that the names generated by these questions 

were of interest due to the absence of the names of the VEA 

leadership. 

Summary 

The most obvious conclusion to be drawn from this section was that 

apparently not one single individual teacher stood out as someone to turn to 

for communication purposes. 

For example, it is interesting to note that the VEA leadership, 

from president down to building representative, were not frequently mentioned 

as individuals with whom to discuss things. 

If any conclusion were to be drawn from this section, it would be 

that teachers tended to turn to fellow teachers with whom they were in close 

proximity. "Close proximity" being the fellow teacher next door or across 

the hall, or one that taught the same subject matter. 



CHAPTER 5 

PRESENTATION OF QUALITATIVE DATA 

In this chapter the comments of the respondents to the various 

items in the questionnaire are presented. The comments have been organized 

on the basis of the various categories of the theoretical framework presented 

in Chapter 2. These categories are: (1) the development and maintenance of 

an adequate self; (2) the concept of resistance to attacks on the self; (3) the 

perceptual field as a determinant of behavior; (4) the concept of economic wel

fare as related to politics and human dignity; and (5) the concept of self 

maintenance of an organization or system. 

Under each category heading, several statements concerning the 

category are presented. This then is followed by a recapitulation of related 

quantitative findings drawn from the data presented in the preceding chapter. 

Next, a representative series of respondents' comments related to the cate

gory are presented. Finally, for each category, an examination of the 

comments using the theory is given. It should be noted that the illustrative 

comments appearing under the category headings are not necessarily exclu

sive representations of that category, but do highlight some of the important 

ideas contained in that particular category of the theoretical framework. 

87 
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The Development and Maintenance 
of an Adequate Self 

In this section, the concept of the development and maintenance of 

an adequate self is used to examine the reported behavior of the junior high 

school respondents. La general, it appeared that the junior high school 

teacher respondents in the Verde Unified School District were striving, as 

Combs suggested, for the maintenance of an adequate self. Perceptions of 

threat and lack of empathy, however, seemed to have caused difficulties in 

this regard. 

The junior high school teacher respondents appeared to have been 

threatened by the way the issues were handled. Seventy-three percent of the 

respondents ranked the statement, "The way the board and the district's cen

tral administration handled the issues" first in importance as a cause of the 

strike. In reply to the question, "Who do you feel was most responsible for 

causing the strike ?" 59 percent of the junior high school respondents ranked 

the superintendent first. 

Respondents' Perceptions of the School Board 

The junior high school teacher respondents of the Verde Unified 

School District tended to feel threatened by the school board. This feeling 

was illustrated in the comments of Heather Wilson: 

I have never seen an organization that tried so hard to ignore you 
as a person, your ideas, or your philosophy or anything that you 
had going for you. Even how one succeeded in one's job didn't 
seem to matter much. 
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The teachers just weren't in a position to know anything about 
how administrators should do things, and the administrators didn't 
want the teachers to know how they did things. I think the board 
felt that teachers didn't have the talent or the know-how to be con
cerned about administrative matters. 

Helen Roark's comment suggested that ignoring a person could 

produce threat and an accompanying effort toward self-maintenance: 

Definitely the board ignored us—not once or twice, but many 
times. That's why we did so many things including striking right 
outside the superintendent's building downtown, because we were 
not listened to in many important issues. Even at the very end we 
didn't get many of these things settled, but at least they saw that 
we were not going to put up with not being listened to. At least 
they knew that we would get together and fight for these things. 
At first I think the board thought we would just accept whatever 
they did. I think the board was mainly at fault. 

Several teachers commented on what they perceived to be a lack of 

empathy on the part of the school board for the teachers. The comments of 

Grace Kobida and Craig Parham were quite typical of statements made by 

various of the junior high school teacher respondents in this regard. Grace 

stated; 

The board made me feel that X didn't count as a teacher. They 
were going to dictate our salaries to us and our working conditions 
without taking into account how we felt. The board was not willing 
to listen to us. They would say, "Yes, we're working on this and 
we'll resolve this." Three months down the road nothing had 
happened. 

We heard all these dates. By this date we're going to have this 
committee formed or we're going to negotiate this issue, and invari
ably when that date rolled around nothing had happened. In fact, we 
had probably taken three steps back; something had dissolved. We 
were deadlocked consistently. We just couldn't agree on anything. 
We couldn't even agree on how to work out our differences. 

The board was stalling. They were trying to complete the 
school year without problems or without a strike. I also think there 
were just too many different personalities on the board and too many 
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personal differences. X think the board wanted to win. It just 
seemed that if they lost an issue or they gave in, it became a 
personal thing. I think they kind of forgot who they represented. 
They represented education in Verde, the people, the students, 
and the teachers. Sometimes it became more of a personal ven
detta, a "Well, we're not going to give in to you," matter. 

Craig Parham's comments illustrate what many teacher respondents 

felt, that the board was aware of the teachers' problems, but did not wish to 

acknowledge them or deal with them, since they saw themselves in a powerful 

position. 

The board was aware of some of the problems we were 
having. Yet, I think they decided this was just too bad. They 
did not have to do anything about it. I also feel that there was 
a lot of underlying hostility on the part of the board, especially 
Mrs. Felice Fullerton, against teachers. She was one of the 
strongest critics in the state against teachers, the very people 
that she was supposed to work with. 

It had to come to a clean break. Removing the negotiations 
agreement was a deliberate action that had to be voted on. So, 
it was more like a slap in the face than just ignoring us. It was 
deliberate provocation. 

I feel that the board saw the strike issue much earlier than 
we did, because strikes had been happening around the country. 
The board had been visiting other areas and they had gone to 
school board conventions. There had apparently been a deliber
ate move to destroy the teachers' organization before it could 
get to the point where the members would strike. 

The removal of the negotiations agreement was one step in 
that direction. The attempt to destroy the professional organiza
tion was another. This was a very deliberate policy. The board 
felt that the strike would never be successful. The community 
would not permit it to be successful and by bringing on the strike 
and having us collapse in the effort, we would be non-entities 
after that and they could deal with us as they wished. 

I think that the board actually wanted the strike, believing 
full well that the community would turn on us. Then the board 
could either fire us or replace us temporarily. I think they were 
more shocked than anyone that this didn't happen. I think they 
wanted to destroy the potential for a strike and they thought this 
was high time to do it. 
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Respondents' Perceptions of the Superintendent 

The superintendent was perceived by the junior high school teacher 

respondents from many different points of view. For example, some respon

dents seemed to have placed considerable value on the superintendent's 

announced intent to communicate with them. Kevin Robbins stated: 

I felt that for a superintendent to make remarks earlier in 
the year and the year prior, that he wanted to communicate with 
everyone and wanted to discuss things and then not really do it, 
that took some nerve. I felt very disgruntled during his opening 
speech at one of the high schools when he stood up and, over an 
entire afternoon, not once mentioned teachers, not even fellow 
teachers, or even the word teachers. I felt like I'm listening to 
someone who doesn't even know we exist. I had this feeling all 
through his superintendency. 

Other teachers apparently felt that the superintendent should be 

aware of teacher rights, as Lisa Thomas pointed out: 

Dr. Stone apparently thought that teachers had no right to 
collective bargaining or to bargain in any way and therefore, 
from the very beginning, he was not willing to discuss things. 
I had the feeling he wanted to come in and break the teachers' 
association and that he thought he was going to succeed in that 
because he had had experience in strikes before. Therefore, 
he was very confident in the way he was going to be able to handle 
and manipulate the teachers to do whatever he wanted them to do. 

Respondents' Perceptions of the 
Central Administration 

The role of the central administration was visible in the actions of 

Jacob Friedman who was hired by the board and the central administration as 

their chief negotiator and spokesman. Heather Wilson pointed out that most 
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of tile junior high school teacher respondents appeared to have perceived 

Friedman as an outsider who was not aware of the facts, much less their 

feelings: 

Since I didn't know him personally, I'll have to say what the 
press had to say about this, the things that they quoted him as 
saying. He came in like he was some big wheel from the big 
city and he was going to show these clods down here in Verde how 
the big city boys do it. I think this built a lot of resentment 
because he was an outsider and was brought in like a hatbhet man. 

All of this was a very negative thing in the bargaining 
process because people saw him as not understanding the issues, 
since he was from outside the district. He was simply brought 
in for his smarts. In other words, it was kind of a conniving 
thing on the part of the board to bring in an expert who knew the 
law or knew the techniques to get around this thing. It was pos
sible for Mr. Friedman to pretend to give the teachers some
thing, but he could also put in loopholes, so that in the end, the 
teachers really didn't get anything. We saw him as a smart-aleck 
or as the kind of person that comes in and knows all the things that 
can overrule the ordinary person. 

Other respondents like Sally Page seemed to resent Mr. Friedman: 

I resented his coming in. I didn't like that at all. It was 
like an outsider coming into our situation for his own personal 
gain. I didn't like him coming in at all. I didn't like the money 
that was spent on him. I didn't think it was necessary-. 1 think 
it was almost like an ego trip for him, that he was this big guy 
that could settle strikes. He hadn't been here all along. I don't 
care how much he could read about the issues once he got here, 
unless it is somebody who had been around the situation, he 
won't really understand it. I didn't like him suddenly coming in 
and saying, "I'll settle it for you.11 

In addition, as Sally Page stated, the junior high school teacher 

respondents appeared to be very resentful of the money spent on Mr. 

Friedman's expertise: 

Most of all, I didn't like the board spending all that money. 
It got a lot of teachers upset that the board brought him in. The 



93 

board could have done better among themselves if they had been 
serious, but he might also have made them get serious, since 
they were paying all that money. Maybe they realized that they 
had to do something. Personally, I resented him coming onto 
the scene. The strike perhaps would have ended sooner if he 
hadn't showed up. 

Kim Bishop perceived that Friedman expected the striking teachers 

to yield under the pressure of events: 

Mr. Friedman was a thorn in our side. He was being paid 
so much that we were resentful of it. Essentially, all he was 
saying was that the teachers will not stay together; they will not 
stick together. Just hold out and they will fold under and then 
you can go ahead and do what you want to do. If anything, that 
probably unified us even more. 

Other respondents, such as Helen Roark, felt that the money spent 

on Mr. Friedman should have been used for teacher salaries: 

I think that Jacob Friedman was paid an exorbitant amount 
of money to not really do very much at all. I'm upset that money 
was spent on him—that they had to resort to him. 

Overall, as Gordon Cooper pointed out, Jacob Friedman appeared 

to be someone hired by the central administration to negotiate a sensitive 

situation to their advantage: 

Well, Friedman, I felt, was just a professional person that 
dealt with strikes throughout the country. I felt that he had the 
techniques available to share with the district that would break 
the strike. He was not here in any role of problem solver. His 
goal, I thought, was to come in and show the district the way to 
break the strike and to get the teachers back into the classroom 
while giving away as little as possible from the district's point 
of view. 
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Discussion 

The concept that each person seeks to develop and maintain an ade

quate self appears to be relevant to the foregoing teacher statements. For 

this development and maintenance to occur, it is necessary for an individual 

to not only exert special efforts on his own behalf, but he must perceive that 

significant others in his environment are supportive of him. 

The preceding teacher statements tended to indicate that there were 

difficulties in dealing effectively and constructively with their world of work. 

They evidently perceived their self-adequacy to be threatened by the board, 

the superintendent, and the central administration. The teacher respondents 

reported feelings of rejection as they saw themselves being ignored by the 

board, the superintendent, and the central administration. They also seemed 

to sense a certain controlled hostility emanating from the board, symbolized 

in the form of an outside agent who was employed to negotiate for the school 

district. 

The Perceptual Field as a 
Determinant of Behavior 

Combs, Richards, and Richards (1976, p. 20) pointed out that: 

People do not behave according to the facts as others see them. 
They behave according to the facts as they see them. What 
governs behavior from this point of view are the person's unique 
perceptions of himself and the world in which he lives, the 
meanings things have for him. 

Thus, when the respondents perceived a lack of empathy, a feeling 

of unimportance, and a sense of threat from the board, the superintendent, 
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and the central administration, they tended to feel rejected. In short, their 

relationships, morals, values, and all the intangibles that make up their 

self-concepts seemed to have been questioned. 

Respondents' Perceptions of the Principal 

At the building level, the principal appeared to have been perceived 

by the junior high school respondents as the representative of the board, the 

superintendent, and the central administration. Therefore, from the 

teachers' perspective, the principals were a part of the administration. 

The junior high school teacher respondents felt that most principals 

attempted to use the power of their positions to influence the teachers' deci

sions to strike or not to strike. Fred Johnson's comments illustrated this: 

Just before the strike our principal gave us all a talk about 
how we should feel. He said that we should think about being 
professional. He personally did not believe in strikes, and he let 
us all know this. I know a lot of people became upset with the 
tilings he said at that meeting. Teachers questioned why he was 
taking it so personally. 

During the strike he became angry with us. He seemed to be 
mad that we were on strike. I think that he took it as a personal 
affront. He couldn't see that we were fighting for teacher rights 
within the district and with the board. 

Later he started being friendly. We heard that the princi
pals were told to be friendly and not to build antagonism on the 
picket lines while the strike was going on. That change seemed 
to smooth tilings over. I think that had quite an effect on us out 
there on the picket lines. When he was angry it upset us just that 
much more. When he calmed down we felt better about things. 
We didn't feel as much pressure, but it was still stressful. 

From my position as a building representative, I think that 
his position was more intimidating to beginning teachers than it 
was to tenured teachers. I think beginning teachers took it even 
more personally and probably were not sure how to react to him. 
I remember a couple of them coming to me. They were not using 
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the word intimidated, but they were afraid. They weren't sure 
what they should do. Overall, I think it was more stressful for 
them because they were not tenured. 

Some teachers felt that their principals tried to undermine the 

teachers. Kim Bishop expressed this: 

Before the strike, X think our principal was trying to under
mine us by making us believe a lot of the people were going to 
stay in and not strike. He said that teachers just said they were 
going to do one thing, but when it came down to it, they would do 
something else. But in essence, when it came time to go on 
strike, he figured most of the teachers would be out. They were. 

In addition, as Chris Long pointed out, some teachers felt that 

their friendship with administrators was being exploited to their own 

detriment; 

I felt at times that the assistant principal was trying to be a 
friend in order to find out what was going on. Then he could run 
back and tell the principal. The principal all of a sudden became 
very distant. He seemed to be afraid that if he didn't influence us 
not to strike, he would lose his job. He became very distant from 
all of us. 

I remember a couple of times that the assistant principal 
would ask me a question. He promised that he would not tell any
one, but it got to the principal almost at once. The only person 
that I had told that information to was the assistant principal. He 
was trying to be your buddy-buddy, but at the same time, he was 
trying to pick your wallet. To this day I don't trust him. 

Joan Brooks pointed out that her principal put pressure on teachers 

by making them feel that they were not united: 

The principal tried to put pressure on the teachers. He did 
not come out and say something directly, but indirectly. Just 
before the strike he tried to point out that not very many of us 
were going to strike. He tried to make us feel that we were more 
divided than we were and to put some kind of guilt trip on us for 
striking. 
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He came out very strongly against striking. He didn't say, 
"This will happen to you if you strike," but I was not a tenured 
teacher, and I felt that added a little pressure. I felt like I was 
putting my position in jeopardy if I struck. He never called me 
in or singled me out to say that to me. He did say in our meet
ing that the people that were not tenured should be especially 
careful. I think he put undue pressure on. 

Public relations wise, I think he did more to bring the 
school community feelings against him rather than against the 
teachers. The type of things he did helped us. 

Lisa Thomas's comments illustrated the fact that some principals 

thought teachers would never strike: 

Our principal thought that the teachers at his school would 
never strike because he thought we would never do that to the 
students at Walnut Junior High. Nor would we ever do that to the 
parents. He thought his teachers were too professional to strike. 

When we did strike, I think it blew him away, because it was 
the last thing he expected. He didn't think anyone was going to 
walk out, and he was a complete idiot during the strike as far as 
Ifm concerned. He was just absolutely paranoid. 

Once the teachers were on strike, it appeared that they saw their 

principals rather differently. Some principals were perceived as taking the 

strike personally. Heather Wilson stated: 

The principal didn't say anything to me directly, but I felt 
that when he talked to the group he was quite defensive—defen
sive in the sense that he seemed to take the issues more person
ally and in the sense that he took an aggressive attitude. How 
could you do this to me sort of thing rather than to be able to 
separate the fact that teachers had general kinds of things that 
they were working on rather than anything personal about a 
particular building principal or their particular school. The 
issues were larger than that. 

Other teachers, as exemplified by Elvia Ochoa's statement, viewed 

their principal's behavior as an unethical use of power: 



Our principal was disgusting. He's quoted in the newspapers 
as saying that he thought he had a staff of professional teachers 
until the strike. I felt that was a slap. A real public slap. It was 
unethical even in terms of a strike to use that kind of tactics. He 
was very officious and followed the company line right down to the 
wire. 

When we came back from the strike, every absence slip was 
marked, "personal business— strike." Of course, the faculty 
refused to sign those that way because we had negotiated a no 
reprisals clause. So the secretaries just used a little white paint 
and painted over it. Well, it was still visible. We collected all 
the absence slips with the permission of each individual. I person
ally went to each person and said. "We don't have to sign these 
this way. This is not in compliance with the agreement, and if you 
like I'll take yours out of your box and we'll do whatever we have 
to do with them. " My principal got very annoyed with me. 
"Please return all the sheets that you got out of those boxes," he 
said. I wrpte him a memo explaining the situation, and he said, 
"Well then, we'll retype the . . . things. " I said that would be 
fine. He really was trying to nail us, I felt. We had been very 
disobedient children, and he was going to get us. 

For the most part, as Helen Roark pointed out, the junior high 

school respondents tended to perceive their principals as threatening: 

Our principal did some pretty petty childish things to 
teachers. He came up to me and said, "You don't have tenure 
and you're taking part in this strike—shame on you." He waited 
until I was alone to come up and say this to me. 

I answered him back, and I think it was a turning point at 
that time for me to face up to him and tell him that I was going to 
do it because I thought it was right. Nobody was going to bully me 
into doing something, including him. 

In addition, he did write up some really silly things on some 
of the other teachers. Things like what they did during the strike, 
which still bothers me about him. 

Gordon Cooper reinforced Helen Roark's statements: 

I think our principal tried to have some influence upon us 
and our actions. I think that I felt that he threatened us several 
times. I knew definitely on which side he was. I felt that he put 
himself on the side of the administration and believed that what 
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they did was right and that we had no cause or reason for striking. 
He was not sympathetic in any way to our grievances. 

Because of the type of statements he made, I felt that he 
added to the stress of the situation. It seemed that he was check
ing up on us all the time. He was taking down names and record
ing them. It seemed that he was trying to earn extra points for 
doing a good job of trying to break the strike. 

As stated earlier, not all principals were perceived in the same 

light. As Sue Smith pointed out, some apparently were seen as being con

cerned about teachers: 

I gained a lot of respect for our principal. A lot of respect. 
I think our principal was equally as concerned about the people 
out on the picket line as he was about the people in the building. 
He tried very hard to ensure everyone's safety and to make things 
as easy as he could. I came to respect him much more so. 

Bob Taylor's comments illustrate that some junior high school 

principals were perceived as being supportive of teachers: 

The principal was great. He was supportive. He had the 
attitude that you do what you feel you have to do. I will not take 
it as a personal affront that people are on strike. I don't think 
any of the strikers resented his actions at all. I think most of 
them felt he was a good man. 

Craig Parham pointed out that their building principal never 

threatened the teachers' job security: 

I think he did very well in terms of keeping his own role, 
maintaining the school and still having a friendly relationship 
with the teachers. While he tried to maintain the school and 
tried to keep it going, as long as he could, I think he felt very 
soon that it was a hopeless effort. 

As a matter of fact, two or three days after the strike 
started and the newspapers came out in our favor, he knew 
that we were going to win. Up to that point he was positive 
that we were not going to win, but he was determined to keep 
friendly relations with the teachers because they would be in 
the school after the strike. He said that if he were a teacher 
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he would be out on strike, but he also said that we didn't have 
a chance of winning the strike. 

He's not awed by the board or superintendent, but he does 
feel they have almost all the power there is and they can do al
most anything they want to. In that sense we felt he might be 
right. Right isn't the same thing as might. He thought they 
had the might. On the whole he never, to my knowledge, 
threatened anyone about job security. He played it very well. 

Other respondents, as illustrated by Fran Bell's comments, felt 

that their principal was supportive of their position: 

That was the greatest thing of all. Our principal would 
come out and talk to us on the picket line. He gave us our 
checks on the picket line. I was pregnant at the time, and he 
brought me a chair. He was really supportive and really made 
us feel like he thought we were doing the right thing. 

He did call me in before the strike. I guess the board had 
directed him to do it. He called me in and told me that, because 
I was non-tenured, maybe I'd better be careful because I'd be 
1he one they'd go after first. He just said it in those terms as 
quickly as he could, adding no opinions of his own and simply 
did what the board told him to do. 

At another school, both the principal and the assistant principal 

were viewed by the strikers as supportive. Dee Jones commented: 

The principal and the assistant principal made a real effort 
on a daily basis, particularly during the strike, to get out and 
talk to the people on the picket line, to talk to the teachers in the 
building, and to let the teachers on the line use the building for 
getting a drink of water or to use the telephone. 

They were positive in their approach. I think it was very 
definitely a feeling from the principal that once we get through 
this thing we were going to come back as a group. He did not 
want two groups in the building; he wanted one group. I would 
say that he worked real hard toward this end, and I would say 
that in general he was very successful. 

There were some people who took longer to make it back 
into the mainstream when they came back in from the strike. 
However, by the final day luncheon, when we do these final day 
kind of hijinks, everyone could laugh at it. We'd survived the 
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strike without it being an issue by the end of the school year. 
We made it as a group with very diverse backgrounds, 

Jon Hughes agreed with Dee Jones regarding their principal when 

he observed: 

Our principal was very diplomatic about the whole thing, and 
he took it all in stride. He didn't try to use any scare tactics or 
anything like that. About the only thing he asked me was whether 
I was planning to go on strike. Other than that, he didn't give us 
his opinion. 

Brady Lund pointed out that, even though one principal was experi

encing a period of personal adversity in his life, his teachers perceived him 

as teacher-oriented: 

Our principal didn't take any of it personally. He didn't hold 
any grudges. His mother was on her death bed at the time. She 
was holding on by a thread. He had spent most of the summer with 
her and a couple of weeks after school started. He would have 
much rather been with her, but even with all that personal adver
sity, he did everything he could to take the weight of guilt off our 
backs onto his own. He did everything he could to keep the morale 
up. I really admire him greatly. 

Tammy Wodd's comments indicated that this same principal was 

concerned about his teachers who were on the picket lines and did not want 

them to suffer any further personal indignities: 

Our principal was fantastic. He stopped every day to talk to 
the people outside. It was paycheck week, and many principals 
took the checks back down to the main office. Thus, their teachers 
would have to cross the picket line in order to get their checks. 
This was just another way to degrade the strikers. He didn't do 
that. On check day, he took the checks to the strikers and talked 
to them. 
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Respondents' Perceptions Regarding 
Obedience to Authority 

One of the questions the teachers had to deal with was, what will I 

do about obedience to authority? This proved difficult, since it necessitated 

taking a close look at one of those intangibles that makes up the self-concept. 

Gordon Cooper's statement pointed out that changes in teachers' values 
t 

seemed to have occurred: 

Well, my point of view has changed. I don't feel that just 
because someone has authority, you should obey him immediately. 
You cannot accept things blindly and without questioning. 

Before, in the past, I always felt that you were working for 
the school board or the school district, and since you were an 
employee for them, that you kind of had to do what they said. 
After you did it, then you could go back and question it. In a 
roundabout way, or through channels, you could ask them why 
they did it this way, but never confront them or openly defy them. 
I think that was a big change for me. In terms of blind obedience 
to authority, I don't think I can do that anymore. 

Tom DeWalt also considered the problem of obedience to authority: 

I don't think that Americans in my generation, after World 
War II and with the whole concept of the Nuremburg trials, will 
ever accept obedience to authority as an automatic thing. 

. Authority obviously has to flow with society. It has to be 
answerable to higher goals or higher power. Simply to be obedi-
end to authority, without reasoning as to what that implies in a 
particular case, is as destructive as being disobedient to authority. 

It appeared that authority itself was questioned by teachers. What 

was its validity and what were its purposes were questions that teachers had to 

reconcile within themselves. The conclusion reached by Dee Jones in this 

regard seemed to have been shared by most of the junior high school teacher 

respondents: 
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Authority la of no value to me unless it is inherent authority. 
In other words, the fact that a teacher is striking against author
ity doesn't bother me, so what. That means that authority in that 
particular situation had no validity. 

I have no objection to somebody objecting to authority. Auth
ority doesn't carry any big aura as far as I am concerned because 
you are an authority. O.K., you're only an authority at what you 
have to work with. 

Grace Kobida commented that the vast majority of junior high school 

teacher respondents appeared to perceive themselves as professionals, and, 

as such, capable of being quite as aware of their profession as was the school 

board: 
As far as authority goes, I don't feel that as a professional, 

and I am a professional teacher, that I am going to be dictated to 
by a board of five or six people. 

The people on the board are not teachers, and yet they are 
dictating to us. I didn't like that. We shouldn't call teaching a 
profession because that's not a profession to me. You might as 
well be punching a time clock if that's the way it's going to be. 

Elvia Ochoa pointed out that some teachers seemed to feel that 

their education and training gave them a certain degree of authority: 

Professionals are some kind of authority unto themselves 
by virtue of their training. If a school district, a principal, or 
a superintendent wants to think he is the boss, he may very well 
find himself with a strike. Professionalism does not equal obe
dience. I think there are some people who don't understand that 
yet. If you can't get a reasonable response from the person in 
charge, then you have to use stronger measures. 

In general, most junior high school teacher respondents appeared 

to have perceived the school board as the "authority, "one that they did not 

necessarily choose to be obedient to. This is reflected in Charlie Armand's 

comments: 
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I think there is a time when, in order to get -what you need, 
you do something, but I don't see it as disobedience. I see it as 
speaking out and getting what you want. You're not disobeying 
the principal or the district as far as your job is concerned or 
what is required of you. You are voicing your own opinions. 

If it takes some kind of action to do that, then that's prob
ably what's going to have to be. Teachers get trod on regularly. 
When the garbage man makes more than a teacher who has been 
on the staff for 15 years, you will get hassles that you are going 
to have to put up with. 

Some respondents appeared to perceive the board as an obstacle in 

resolving problems. Linda Apple asked: 

Who is the authority, the school board? X don't think of 
them as any kind of authority. I don't feel that they can dictate 
to me what I can or can't do. 

I see the board as an obstacle to resolving problems. I 
think authority is within yourself. I don't see the school board 
as being almighty God so that they can dictate to teachers, 
parents, and students what can be done. 

There were some respondents, like Kim Bishop, who felt that the 

board kept teachers from giving the public what they wanted. She observed: 

We were not obedient to authority. I think that if we have 
a job to do, then we do it to the best of our ability. On the other 
hand, if we have so many restrictions that we can't do the job, 
and the board is coming down on us for not doing the job, then 
we're going to have to make them realize why we're not doing it 
the way they want it done. I didn't view it as a question of obe
dience to authority. 

If the public wants something done, then you have to have 
the means of doing it. Class size and discipline in the classrooms 
were issues. The board had to listen to these things before we 
could do anything about them. 

So I feel that we served the public by going on strike. Be
cause we are essentially going to get what they want or get them 
what they want. 
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Helen Roark indicated that several teacher respondents seemed to 

feel that board members forgot that they were supposed to represent the 

interests of students and education in the district: 

I feel that teachers sometimes need to go against the wishes 
of those who are in authority. We are in contact with children 
every day, and we know what these children need. We are famil
iar with the working conditions that teachers have to face. It is 
a miracle that we can survive all of these things and continue to 
teach and not be burned out. 

I now feel that we should not take everything that those in 
authority tell us and not question it. I think that we should ques
tion it because I feel that they forget—they forget what the real 
issues in the classroom are. So we have to remind them. 

Respondents' Perceptions of the 
Central Administration 

It appeared that the junior high school teacher respondents experi

enced changes in their perceptual fields due to their perceptions that there 

was a lack of empathy and a discernible threat from the school board and 

superintendent. Hiese perceptions, in turn, led to behavior changes 

dominated by self-doubts. In an attempt to rectify these self-doubts and 

bring about some positive maintenance of their self-concepts, the respondents 

had to ask themselves and deal with the ultimate question, "Why shouldn't I 

strike ?" 

Eunice Hunt pointed out that teachers did not want to be perceived 

as chattels of tiie district or be disregarded as persons of worth: 

I was incensed at the insults that were piled on teachers and 
about how teachers were just sort of like the chattel of the district. 
I didn't think that was a very nice thing to say to people. If that is 
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what you say in public, what do you say in private ? I believe 
that these kinds of things just couldn't be tolerated, and I was 
ready to strike. 

Helen Roark commented on her shift in attitude toward striking: 

I can't remember the exact moment when I changed my 
mind to strike. I really felt that it was very necessary to 
strike when, at the very end of one of our talks, the board 
decided that we would not be allowed to strike. I think they 
told us that they wouldn't allow us to strike and they would 
hire someone to take our place if we did. I think that made 
me feel angry enough to do it. Never in my life did I feel that 
I would participate in a strike until that moment. 

Certain of the teacher respondents reported resentment at the 

board's action to rescind the negotiating policy. Chris Long commented: 

When the board took away the right to negotiate, that's 
when I made up my mind that I would strike as an individual. I 
was not influenced in my decision by anyone else. I more or 
less learned to make up my own mind when I was a steward in 
the union at the mines. Nobody ever really influences me in 
what I decide to do. 

The principal had talked to me a couple of times and tried 
to persuade me, but, as I told him, I'm an individual and I make 
up my own mind. I felt that if I lost my job over these issues, I 
lose it, but I would know that I made the choice of striking and 
nobody else influenced me. 

Nancy Black noted that some teachers felt the board would do 

exactly what it wanted to do: 

I think the board totally ignored what the teachers felt. A 
lot of things that teachers were saying at study sessions and in 
committee work were just wiped aside. They were going to do 
what they were going to do anyway, and teachers didn't count. 
I guess one of the main things that got me going was the rescind
ing of the negotiations policy. Everything that a lot of teachers 
had worked for in the last ten years, which is when I started 
teaching, had just been wiped out. If we allowed the board to 
wipe out the negotiations policy, then we would lose everything 
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we had as teachers. Without the negotiations policy, I couldn't 
see the teachers having any say in anything that happened. Then 
it would be the board that would have the power to control every
thing. The teachers would be just working out there and that's it. 

Discussion 

The building principal, as the central administration's representa

tive, was constantly a part of the teacher respondents' perceptual fields. In 

most instances, the teachers' experiences with the building principal reflected 

their perceptions of the district's administration as a whole. 

In general, the junior high school respondents viewed the building 

principals as one more individual who felt that the teachers' concerns were 

unimportant. The teacher respondents, consequently, began to question the 

administrators' behavior. One of the questions with which the teacher 

respondents had to deal was, "What is my relationship to this type authority ?" 

One teacher concern that evoked much reflection, according to 

many of the respondents, was the question of obedience to authority. The 

fundamental question here was one of whether it is legitimate to strike or not. 

For the most part, the teacher respondents reached the conclusion 

that, due to their training and their education, they were professionals. They 

saw themselves as autonomous, self-actualizing people who required only a 

minimum of direction to accomplish their tasks. They saw the school board 

as lay people who viewed themselves as having authority over the teachers, 

much as if the teachers were units in a bureaucratic system. Thus, the 

respondents seemed to feel that they did not have to subjugate themselves or 
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be obedient to administrators or the board, who had a total disregard for 

them as human beings. 

This feeling, in turn, seemed to have led to a questioning on the 

respondents' part of, ,TWhy shouldn't I strike?" This was not an easy ques

tion with which to deal. It required difficult reflection and a thorough look at 

one's self-concept. In short, in order to answer this question, the respon

dents had to deal with several other questions, such as, "Who am I," and 

"What do I stand for ?" 

In the end, a majority of the respondents appeared to have decided 

they could strike. If, as they perceived it, the board, the superintendent, and 

the central administration had such a disregard for them as individuals, then 

this should not be tolerated and striking became a reasonable option. In short, 

the respondents' feelings seemed to have been that, "The board, the superin

tendent, and the central administration may be our employers, and they may 

have authority, but they do not have the right to ignore us as individuals or to 

threaten our self-concepts." 

The Concept of Resistance to 
Attacks on the Self 

It appears that an individual's first need is to maintain his perceived 

self. If this is not done, and he perceives an attack on the self, he will fight 

back. As Moser stated, "He fights back with whatever weaponry he may 

acquire" (1973, p. 37). 
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A majority of the Verde Unified junior high school teacher respond

ents, in responding to the question, "I perceive the major Issue of the strike 

to be," replied that they felt the "Challenge to personal dignity" was the major 

issue. As Gibb pointed out, a person anticipating threat will behave defen

sively. According to this concept, the respondents had to first feel threatened 

before attempting to resist. Thus, the perceived threat in this instance 

seems to have been a challenge to the teachers' personal dignity. This per

ception tended to have been uppermost in the respondents' feelings and thought 

processes as illustrated in Elvia Ochoa's comments: 

When Felice Fullerton, one of the school board members, 
said, "What do teachers have to give?" I decided that if she had 
that little respect and that much contempt for what teachers were 
doing then I was either going to change that by a strike or I was 
going to leave the profession. I was not going to stay and subject 
myself to that kind of Indignity. I felt my services were worth 
something. I felt the time I put in and the personal things that 
teachers do for kids that you never get dollars for have to be re
warded somehow. She said, "What do they have to give?" 

The major issue of the strike, from Judy Brown's point of view, 

seemed to have been the matter of teacher dignity: 

I think that the main issue was teacher dignity. Dignity is 
how it started and then how it snowballed to other issues. At 
first it was various issues, but when it came right down to the 
nitty gritty of "Let's strike," it had gotten to the point of teacher 
dignity. 

From Heather Wilson's point of view, the major issue of the strike 

was the lack of a humanistic attitude by the administration toward the teachers: 

I felt that the attitude of the administration toward teachers 
was not a very humanistic one. More often than not they treated 
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adminiatration treated teachers as warm bodies that could fill 
positions and it didn't matter who filled what position under 
what circumstances. 

I felt that I took a great deal of pride in my training, in the 
ability I had to do certain things in certain ways. The fact that 
this was never considered by the administrators in placing me 
or relating to me gave me negative feelings about myself and my 
job. 

Nancy Black pointed out that some of the comments made in the 

media about teachers seemed to have damaged the teachers' self-respect: 

One of the things that I felt was Important was self-respect 
and integrity. I think those were very important because, as 
statements were being made, they were being sensationalized by 
the newspapers and the media. As people heard rumors of who 
said what, I think that hurt teachers. I think we began to hurt 
inside. Like, "How dare.you say something like that about me— 
I'm a teacher. I've been trained to do this. I'm a professional 
and someone is cutting me down." 

Other teachers, as illustrated by Eunice Hunt's comments, saw 

board as anti-teacher: 

In the first year or so that I worked in the district, five or 
six years ago, there was a deal made between the district and the 
association whereby the teachers would take a lesser salary in 
exchange for getting more materials with which to teach. The 
lesser salary materialized, but the teaching materials never did. 
I suppose those people downtown laughed up their sleeves. 

Well, things have changed since then, but the district 
refused to admit it. The district refused to admit how high teacher 
feeling was. I don't know where they live. I think the school board 
was very anti-teacher. I don't know what they felt their goal was 
In this district, but it wasn't to promote education. 

The board was refusing to acknowledge teachers as a group 
and as individuals—as individuals who really had problems. I 
think many of the board members perceived teachers as being a 
lot of women. 

I think there was a strike vote or straw vote, and it was voted 
down soundly, probably because most of the teachers were women 
and they were mostly elementary teachers—elementary teachers 
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whom the board perceived as second income people. They don't 
really have to work. Well, that's just not true anymore. They're 
maintaining a standard of living; they have to work. 

I don't think that the people on the board who, at that time, 
were old fashioned people, saw that the world had changed a little 
bit even in a few years. They just couldn't go around insulting 
people who understood what they said. 

I think there was some doubt in the junior and senior highs 
as to whether a strike vote would ever come off because of the 
past experience with the elementary teachers. Apparently, it 
finally trickled down to the elementary schools. They got the 
message that "somebody is dumping on you, too." 

I think the reason it really got out to the elementary teachers 
was because they're being asked to be accountable, and yet no 
thought is being given to how many kids they have in class. They 
walk in and I mean here's half of Patton's army waiting for them. 
One has to be dead or a zombie not to get upset about that and not 
to look around and say whose fault is this. Who's doing this to me 
and all these little kids ? I think the board thought we were living 
in the past and that they could just dump on us. 

Carl Rogers stated that an individual experiencing or living through 

a period which calls forth his defensive behavior is under tremendous stress. 

This stress can develop so that an appreciable amount of time is devoted to 

coping with it. For the junior high school teacher respondents of the Verde 

Unified School District, the issues leading to the strike, and the strike itself, 

seemed to be very stressful. Nancy Black's comments demonstrated the 

agony and stress that teachers went through in reaching their decision to 

strike or not to strike: 

I felt a lot of emotional stress during all those months before 
the strike and then really high during the strike week. I always 
question whether I'm doing the right thing. Am I hurting anything 
for myself or my friends later. No matter what your position, 
you're still going to think of all the other sides. Why didn't I, 
what could I have done ? It was highly stressful. 
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Sally Page's statements highlighted the fact that, once the decision 

had been made to strike, it did not end or stop the stressfulness of the 

situation: 

The whole thing was stressful. I was under a lot of stress 
and I think many other teachers were, too. They really started 
to evaluate their careers as teachers. I heard that from a lot of 
people during that week. 

We had a lot of time to think about the question, "Is teaching 
worth it?" I was amazed at how fast teachers had their wheels 
going on alternative occupations. Almost everybody, within two 
days, had something else that they could do or were going to do. 
They had some other career that they felt they could follow. 
They got fed up. 

I think that was due to the stress of the strike. It was 
incredible. It was exhausting. I think the whole thing that held 
it together was the camaraderie among teachers. If that hadn't 
been there, I wouldn't have made it. 

Gordon Cooper pointed out that a strike tends to envelop a person's 

entire life in stress: 

Stress completely surrounds the person that's involved in 
a strike. It doesn't matter what side he's on, it's going to affect 
his home life tremendously. It will affect his sleeping, his 
eating habits, his relationships with all the people around him, 
everything. 

I would think it's almost like going to war. It just consumes 
you entirely. Everything, what you eat, how you dress, going to 
bed, what you watch on T. V. , what you read in the newspapers, 
what you talk about to your family and friends. Everything 
rotates around the strike. 

I can't think of any moment during the week of the strike 
that I had any free time to think about anything else, to enjoy 
myself, to relax, to concentrate on some other area, to get my 
mind off of it. It was overwhelming. 

I can't think of other moments of stress in one's life such 
as getting married or having a baby, or having someone close to 
you die or losing your job, or other moments of stress like that 
that would have the same impact on me. I haven't lost my job; 
I've gotten married; I've had a kid; I've changed jobs; and I've 
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worried about getting into jobs. These are the kinds of stressful 
things I've been in and compared to the strike I would say the 
strike was the most stressful of all of them. It carried the most 
stress. 

Combs, Richards, and Richards pointed out that anytime an indi

vidual takes a risk he will experience threat. This threat is experienced 

because the risk taken is a new factor that has not as yet been integrated into 

the individual's perceptual patterns. The majority of the junior high school 

teacher respondents had never been involved in a strike before. Elvia Ochoa 

succinctly summed up their feelings: 

It's scary to take a risk, but it was worth it in terms of how 
I felt about myself. I never heard one person say he didn't feel 
good about himself because he went on strike. I'm not sure that 
people who didn't go on strike can say that. I hope they can, 
because of the choice they made. I think they took risks, too. 
There were lots of risks in not going on strike as well. The 
strikers were not the only people taking risks. 

The relationships that evolved among the strikers was one of 

developing cooperative thought and activity. Lisa Thomas commented on this: 

I found out that I became much, much closer with the faculty 
at my school. I became better friends with some of the other 
people I had not known very well because of situations like differ
ent lunches, different planning periods, and not really having much 
contact during the day. 

I found out during the strike that I could depend on strikers 
much more than I expected. I found out that a lot of them felt the 
same way that I did and that we all thought the same things. I 
was very impressed because I found out that we were much more 
united than I had ever expected. 

Once these thoughts were shared, the teacher respondents appeared 

to have experienced some common ground and a group cohesiveness tended to 

develop. Of this, Heather Wilson stated: 
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When I saw that the teachers were willing to do something 
about their situation and that they had a pretty clear perception, 
as far as I was concerned, aa to what the issues were, then I 
felt that the planned actions were certainly worthy of my support. 
The teachers were very cooperative and seemed to form a cohe
sive group. I felt that I wanted to take part in supporting the 
things they were striking for. 

Group cohesiveness appeared to have reached its maximum during 

the strike week. A tremendous amount of camaraderie seemed to have devel

oped among the strikers during this time. The comments made by Grace 

Kobida summarized this feeling: 

We had a lot of camaraderie and togetherness when we were 
out there on the picket line together. From the first day on, this 
feeling increased. We had united for a cause. I really liked that. 
That I think made us all feel that we really had strength. 

A certain camaraderie seems to have developed because strikers 

had an opportunity to get to know each other. Helen Roark commented on this 

development: 

We got to know each other well. We had more time to talk 
to each other, and because of this, we became very, very close 
friends. 

During the year, when things are going on, we are in class 
and we never have time to talk to anybody, to get to know them. 
We're always rushing. There's always something going on and 
we never have a chance to really meet the person deep inside and 
know what he or she is really feeling. Then something like this 
comes up and you really know what a person is made of. 

Camaraderie, to the teacher respondents, seemed to imply sharing, 

and the strikers shared in many ways. Eunice Hunt's comments illustrated 

this sharing: 
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People were very generous with their time and the things 
they would do for the other person. One person made a point of 
going around and soliciting food and goodies, things like that that 
made our stay on the picket line more comfortable. 

It was very hot out there and frankly I found this to be a very 
depressing experience. If it hadn't been for a lot of people who 
were much more optimistic under pressure than I am, I don't 
know what would have happened to me. I really appreciated those 
people who were optimistic and looking on the good side. 

Nancy Black pointed out that having a common cause and expanding 

communication channels also helped to develop this feeling of camaraderie: 

We all got to know each other and became close to each 
other while working together and fighting for the same things. 
Once people have a common cause, they rally around it. They 
get to know each other and what makes each tick. I think that 
really brought us together. I think it helped us to see people in 
a different light. 

I believe the friendship that grew among us helped profes
sionally, because we were more open with each other about 
things that happen at school and in our professional lives. There's 
no feeling of threat among us. That might happen when you don't 
know each other. I think the lines of communication are much 
more open now. 

The junior high school strikers received support from the students 

and their parents. Tammy Wood described how students joined their teachers 

on the picket line: 

From the news, I realized that many, many parents were in 
support of the strikers. The students were, too. In fact, it was 
hard keeping them off the picket line at times. They were not sup
posed to be walking with the teachers. The teachers had to explain 
to them that they couldn't be there. 

This was both junior and senior high school students. I don't 
think the elementary students got Involved. No matter what the 
students say about hating their teachers, they demonstrated in this 
strike that they were for them all the way. The ones that were 
forced to come to school wished they didn't have to come. Those 
that were more mature said they hoped that the teachers got what 
they wanted. 
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Parent support of the strikers appeared to have been afforded in 

many ways. Helen Roark described one such situation: 

It was wonderful. Early in the morning some of the parents 
came and joined our picket lines. They brought us toast and some
thing to drink, including coffee. It was really wonderful to know 
that the parents were behind us on this. Many of them couldn't 
be there because of their jobs, but they told us that they would not 
send their children to school. They would call and let us know 
that they were behind us 100 percent. 

Some parents expressed their support by joining the picket lines. 

Grace Kobida talked about this: 

I observed a lot of support from parents. Some of them 
came out on the picket line. They brought refreshments. They 
said they supported what we were doing and said, "We're not 
going to let our kids come to school until the strike is over 
because you're not in there and we want you, the teachers, to be 
in there." 

Lisa Thomas pointed out that businesses indicated support of 

strikers by making donations: 

Parents would come by and wave at us. They would drop 
by and talk to us. At a nearby neighborhood school the parents 
made lunches and prepared food for the teachers. 

We went to various business establishments in the area 
where we teach. Some of them gave us discounts on food that we 
could eat for lunches on the picket line. I observed a lot of 
support. 

Discussion 

The junior high school teacher respondents seemed to perceive that 

the school board had challenged their personal dignity. In an attempt to 

defend themselves against this perceived threat they turned to fellow teachers, 

students, and parents who were supportive of their positions. 
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Prior to and during the strike, the junior high school teacher 

respondents reported experiencing tremendous stress. The comments of 

respondents indicated that much of this stress seemed to be caused in their 

perception by the refusal of the school board to deal with the teachers as 

valued persons. 

In addition, it appeared that the respondents encountered a great 

deal of stress because they were dealing with unfamiliar situations involving 

certain values of the work ethic. The necessity to decide whether to strike or 

not to strike seemed to weigh heavily on each respondent. Once this decision 

was made, it appeared that the teacher respondents turned to their fellow 

teachers, students, and parents for support. 

The Concept of Economic Welfare as 
Related to Politics and Human Dignity 

The major premise of this concept is that people who are treated 

with respect and dignity and who learn to perceive of themselves as capable 

and worthwhile, behave more effectively. This type of environment fosters 

the self-actualizing process, The junior high school teacher respondents of 

the Verde Unified School District appeared not to perceive their environment 

this positively. 

Respondents1 Perceptions on Human Dignity 

Moser suggested that people are always in the process of becoming, 

and in order to behave effectively, need to be treated with respect and dignity. 
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The junior high school teacher respondents, for the most part, seemed to 

experience a loss of personal dignity as the strike date approached. Fred 

Johnson commented on this: 

Teachers and school employees do have certain rights. 
Arbitration was not binding and the school board and central 
administration broke various promises to the teachers at will. 
In other words, teachers had no professional rights. They were 
not considered to be professionals. That, truly, was the issue. 

When members of the board were perceived by the teachers to 

publicly attack their personal dignity, the teachers reported feelings of 

resentment. Judy Brown stated: 

When I saw Felice Fullerton talk about teachers as dirt 
under her feet, that made me feel like a fourth-class citizen. 
That's when the issues went into the background and personal 
dignity became the thing. 

Personally, I think seeing and hearing Felice Fullerton 
on television just really upset me to the point where I decided, 
"Yes, I will be on that strike line. " 

The Role of Politics 

Politics involves power, who has it, who wants it, and whether it 

can be shared. The junior high school teacher respondents of the Verde Uni

fied School District seemed to perceive that they did not share in any of the 

decision-making powers affecting their livelihood. Nick White's remarks 

tended to typify the respondents' feelings in this regard: 

There has to be some way, within the district, to share 
power. Teachers need to have some voice in what goes on, and 
at the present time there is no such voice. There does not seem 
to be a way for resolving this. 

We certainly have been ignored. We have never been asked 
anything. The board implements programs and spends money. 
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The board makes classroom assignments and scheduling. We 
are never consulted. In addition, the board has a phoney little 
operation about textbook selection. In reality teachers aren't 
involved in the process at all. We've been ignored. 

Some respondents, as pointed out by Helen Roark, seemed to feel 

that it didn't matter what teachers did, since the board controlled the money: 

I had a feeling that, even though we were so united and even 
though so many of us were fighting for these things, nothing was 
really going to be done about it. We felt as if it were all for noth
ing because in the end the people who were in command, the board, 
the people with money, and the people who had the power to make 
choices and decisions, would do things that were not favorable to 
us or to the students. 

Overall, the respondents' feelings seemed to be that the district 

should share its power with teachers in the negotiation process. Such a 

process, As Lisa Thomas stated, would allow teachers to have input into 

decisions which affected their everyday lives in the classroom: 

The district has got to recognize us and treat us with respect. 
They have to give us some power. Power is not the word. They 
have got to give some recognition to the bargaining unit. 

We have some things that we want and we're not going to stand 
by and say, "Thank you very much, we appreciate what you can do 
for us." Today's society won't let that happen. Teachers have 
been the last people that society can pick on. 

You can always attack the public schools. Parents can attack 
and teachers themselves can attack the schools. Administrators 
can attack, the community can attack, and the legislators can attack. 
Where else in American society today can a person who Is Joe Doe, 
off the street, have any sense of power or control other than in the 
public schools. 

I believe that that is exactly what is happening. That's why 
teachers have finally gotten to the point where they won't be taken 
advantage of. They have been treated poorly for so long that they 
finally said, "Wait a minute, public! Stop!" The common Joe Doe 
has no feeling of power anywhere else, so he attacks the schools. 
He feels he still has some control here. 
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Therefore, I think that the teachers said, "Wait a minute. " 
We have been taking the brunt of all this criticism for all these 
years. It's about time we got something in return. Not just 
money, but something in the sense of respect, maybe a little 
bit of control in the classrooms and with discipline. 

Consequently, the junior high school teacher respondents appeared 

to have concluded that the district was not willing to share this power and, as 

Craig Parham stated, the only available power teachers had was that of with

holding their services: 

There was a steady deterioration of salaries and of the 
power to determine working conditions and class size. What 
it finally comes down to is a question of power. After all the 
words are said and feelings exchanged, you get down to raw 
power. The only power that teachers have is to withhold their 
services . . . strike. 

The Role of Economics 

Economics appears to have an immediate affect on the feeling of 

dignity among human beings. As Moser stated (1973, p. 190), "How can a 

man experience a feeling of dignity when his family is hungry and being forced 

into a position as a second-class citizen.11 Tammy Wood reflected this in 

her comments: 

We need to have a board that will listen. The various board 
members did not seem to listen. It appeared that they didn't want 
teachers to have anything. We have to be able to get a decent 
raise. If I didn't have my husband I wouldn't be able to survive. 
Itfs just that simple. 

People say, "Well, you only work nine months out of the year. " 
Yes, but I live 12 months out of the year. I've got to be able to sur
vive and I don't think that the board feels that way. You have to have 
a board that is educated and that is going to listen. I don't think the 
demands were too much. 
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In addition, as Jerry Wolles stated, some teacher respondents felt 

that they had for too long subsidized education: 

I can still remember the year the board said you should feel 
fortunate to be teaching in Verde. After all, look at all the sun
shine. We came back and said the next time we pay our bills 
we'll put a little sunshine in there and ask our creditors to take 
the sunshine. Now you know that's a little ridiculous. 

You can't expect the teachers to subsidize education, and it's 
a fact that the teachers of Arizona have been doing this by taking 
lower salaries. There comes a time when you can't pay your bills. 
Therefore, a lot of my friends have dropped teaching. 

The junior high school teacher respondents seemed to feel that the 

district was unaware of the fact that teachers also had to fight inflation and 

pay bills. Charlie Armand remarked: 

The district has to be more open-minded and more realistic 
as far as pay raises and what the cost of living is. If we didn't 
get a big pay raise, but we got cost of living, maybe we could at 
least keep up with half of what is going on. We don't even get that. 

As far as benefits are concerned, forget it! What benefits? 
I think the district thinks about bucks and not programs, as far as 
schools are concerned. They are not considering what has to go 
on in the schools. They are thinking about X number of bucks that 
they have to spend on X number of teachers. Consequently, the 
teachers and the programs in the schools suffer. In addition, the 
curriculum suffers and the only people that get hurt are the kids 
and their education. 

Tina Pennel's comments illustrated that inflation appeared to be a 

major concern for many of the respondents: 

One has to pay bills. The cost of living is going up, and the 
salary scale is staying at a low level. That means that many 
teachers have to take second jobs in order to be able to pay their 
bills. 

Teaching is exhausting, and to be a good teacher I think you 
need to have ample time to collect your thoughts and to be as 
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relaxed as possible. You can't do that when you are worrying 
about getting through the day to get to another job. So I think 
the major issue of the strike was salary. 

Not many of the teachers of the Verde Unified School District were 

going hungry, but as Elvia Ochoa pointed out, there were many teachers who, 

in fact, did qualify for food stamps: 

We had records of teachers qualifying for food stamps, 
professionals who were not being paid enough to support their 
families. That indicates that the superintendent and the board 
were ignoring our personal needs. It was clear evidence that 
they were not interested in the human needs of its teachers. 
They appeared to be more concerned about a balanced budget. 

Thus, while economics did not appear to be the major cause of the 

strike, as Gordon Cooper stated, it was one more issue that contributed to 

the overall situation: 

I really felt that it boiled down to money. Although it 
wasn't money for this year. I just thought, looking down the 
road, that if we didn't do something now it would hurt in the 
future. So, even though money was not the number one issue 
this year, I thought down the road it would be. 

I guess a lot of the things that we do are tied to economic 
factors. Sometimes I think we are pulled by more strings than 
we're willing to think of; that we don't really have that many 
free choices. Although we like to think that we made decisions 
based on all the available options, sometimes I wonder if we 
aren't pulled and pushed Into sort of little slots. We don't have 
a whole field of things to choose from, but we make one little 
decision at a time and eventually it gets us through. We really 
didn't have a choice from the beginning. 

Discussion 

It appeared, from the various statements of the respondents, that 

one of the major causes of the strike may have been that the strikers did not 
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perceive themselves as being treated with respect and dignity. Felice Fuller-

ton seemed to personify the school board position in the strikers1 minds and 

her comments to the press and at board meetings regarding the teachers 

apparently incensed the respondents and intensified their negative feelings 

toward the board and central administration. Consequently, it appeared that 

these various assaults and threats on their livelihood and economic needs 

made it extremely difficult for the junior high school teacher respondents to 

perceive of themselves as valued persons in the school district. 

The respondents apparently viewed the political structure of the 

district as operating to deny them participation in decisions that had a direct 

effect on them—class size, discipline, and curriculum. It appeared that the 

political structure of the school board was viewed with even more suspicion 

when the negotiations policy, which gave teachers input regarding their 

economic status, was rescinded. This action was perceived as an additional 

assault on their personal dignity. Their only means of effective participation 

had been destroyed. 

The Concept of Self-Maintenance 
of an Organization or System 

Combs, Richards, and Richards (1976, p. 344) stated that organi

zations are the coming together of people for need satisfaction. As the 

organization grows and develops it has more cumulative power than its 

Individual members. 
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The Role of the Association 

Individual teacher respondents in their frustrations appeared to have 

turned to their professional association for security. Jon Hughes stated: 

Working together as a whole produces a lot more results. 
One person unfortunately can't do it alone. We had a lot of unity. 
I was surprised that there were so many teachers involved and 
that they really cared. 

The informational picketing down at the Education Center 
was something. The teachers did care about the students and 
themselves. The whole experience was very enlightening. It 
really was. 

It appeared that the district began to recognize the cumulative 

power of the association. Helen Roark remarked: 

The association was finally recognized as the main bargain
ing committee for all teachers, members as well as non-members. 
Towards the end, the district realized that the association could 
not be Ignored. 

Retaliation 

Any system or organization is organized and characterized by self-

maintenance. The organization or system, like the individual, will do any

thing in its power to protect itself if it is threatened in any way. 

Once negotiations had completely broken down between the district 

and the association, the association retaliated by urging its members to 

strike. 

The majority of striking junior high school respondents perceived 

themselves as orderly and well-organized during the strike and on the picket 

lines. This is illustrated by the comments made by Charlie Armand: 
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I thought we were very organized and orderly. We didn't 
intimidate or harass anyone. There wasn't any vandalism. 
There was mutual respect between people. So, I thought that 
was really good. 

Kim Bishop pointed out that, in a strike, it is easy for people to 

become upset. She did not perceive that this was the case during the Verde 

strike: 

I thought the picket lines were basically good, especially 
around the central office, when we had large masses of people. 
I thought that they were exceptionally good there! 

When you're out there all day in the sun, you tend to get a 
little upset, which is understandable. I didn't see anything that 
would even compare to other strikes. Nobody was damaging 
cars. Nobody was threatening people. I thought it was very, 
very good. 

Heather Wilson felt that the strikers saw the issues as being 

larger than petty arguments and that they therefore conducted themselves 

extremely well: 

I felt that everyone carried on in an extremely professional 
manner. Usually when there is any kind of grievance between 
two people you can expect them to stoop to petty things, but I felt 
that was held to a minimum in this case. 

Most people conducted themselves extremely well and didn't 
want to involve any personalities. I think they saw the issues as 
larger than petty little things between teachers or between teachers 
and a principal, or anything of this sort. So I thought they con
ducted themselves extremely well. I was proud to be part of it. 

Chris Long perceived things somewhat differently when he pointed 

out that the teachers were surprised at the changes in behavior of certain of 

their fellow teachers during the strike: 

1 was really shocked I Some people that were very quiet all 
of a sudden became very aggressive and very monstrous out there 
on the picket lines. I guess you could actually say that in essence 
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they -were fighting for their survival. They were fighting for „ 
everything they had worked for. All of a sudden, all these 
people who were quiet became lions. 

I'm a very aggressive person, so I liked it at times. I 
really enjoyed them. I could see the monster side in them. 
That made me feel that I wasn't alone. That somebody else 
could be a monster, too. 

I was shocked as I said. Some of the people all of a sudden 
turned around. In school they were very meek and very cordial 
and very courteous and polite. Out there on the picket line they 
were lions. 

Personal emotions, as Nancy Black pointed out, seemed to have 

played a major role in the strikers' behavior: 

Some of the people who I thought were calm and rational 
people became highly emotional and irrational at times, beat
ing on cars. 

There were a couple of people who got wild over the whole 
thing. I was surprised. I knew that these people stood up for 
what they believed, but this time they did even more so. That 
was really surprising to me. 

They were very upset by the whole thing. I think they 
really took what the district and the school board had done very 
personally. They were very concerned about rights and their 
integrity. I think a lot of us became more feisty and stronger. 

Gordon Cooper remarked that some strikers who were normally 

perceived by their peers as being quiet and subdued, completely changed 

during the strike: 

There were strikers who were very calm and approached 
the strike breakers in a very calm manner and tried to discuss 
the problems and issues. As the strike went on I watched the 
attitude of some of these people change. 

I wouldn't say it got violent, but I would say it was more 
verbal. The types of things they were saying were less rational. 
Strikers were trying to let out their frustrations at the people 
who were going in and taking their jobs. 

Some of the people that would sit back and didn't say any
thing at the faculty meetings were the ones that spoke out on the 
picket lines. They were the ones that had to be restrained from 
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walking in front of a car as it exited the parking lot. They were 
the ones that would go up to the windows, knock at them, and 
then yell at them at they were taking their jobs away or something 
like that. That surprised me. 

Non-striking teachers, Joan Brooks stated, apparently felt that 

their fellow striking colleagues were disrespectful of their dignity and 

self-worth: 

I thought the strikers were pretty uncool at times. They 
came on pretty strong. I feel you can achieve your purpose by 
having a strong picket line without hurling insults at people that 
are crossing it. 

I don't think you should let people that are breaking the 
line just cross, but I don't think you have to Insult them, either. 

There were varying reasons for people's positions. Some 
of the people on strike felt strongly that that was the thing to do. 
Before they made up their minds they could have gone either way, 
and they could have been inside, too. 

Strikers were lowering themselves too much. I don't agree 
with that. Some people surprised me. They were pretty quiet 
and all of a sudden they came out with these really negative and 
insulting comments to people. I guess in some ways I felt it was 
hurting our cause. 

Sara Sims pointed out that some teachers were upset at the treat

ment which non-striking, fellow teachers received: 

I was saddened to see teachers resort to the verbal abuse of 
other teachers. That I know is typical of labor, but somehow it 
was out of place in our profession. 

I was prepared for it, however, because the association had 
a person who was brought in to actually train teachers in how to 
deal on the picket line with non-strikers. I didn't absent myself 
from any of these things because I wanted to know what was going 
on. 

It appeared that the picket line behavior by strikers was an espe

cially difficult thing for non-strikers to deal with. Various aspects of the 

picket line behavior by strikers is highlighted in Dee Jones's statement: 
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In the building we had diverse reasons why we didn't strike, 
and so we didn't have a common theme, but on the picket line 
strikers had a common theme. 

There was no overt behavior other than that I had to look at 
them as I went back out. It was psychological only; there was no 
physical difference. 

We had one teacher who wasn't willing to come through the 
parking lot and climbed a fence in order to get into the building. 
He probably had a difficult time with these double standard kinds 
of things. 

We had two teachers who were there half of the week and 
then just stayed home. They couldn't make it back in the building 
or to cross the parking lot. So, it was psychological stress very 
definitely. 

Tillie Sand's comments illustrate that non-strikers apparently felt 

that they were under as much stress as strikers: 

The strikers on the picket line felt that some of the non-
strikers were really snotty and nasty when they crossed fee picket 
line. 

Non-strikers felt that they were under just as much pressure 
as the strikers. One of the people, the most criticized on our 
faculty, was going through the lines and ignoring people. He had 
the hardest time dealing with it. He told me that he went home 
each night and mixed a pitcher of martinis and just sat there and 
drank every single night that week. It was awful. 

Some non-strikers, Tammy Wood remarked, -felt that they were 

treated very well by strikers even though they did witness certain things they 

reacted negatively to: 

One of our teachers got hit by another teacher in a car. 
The one on the picket line got hit by the one in the car. We had 
a few problems. The teacher that got hit ended up going to 
another school because I think she was going to sue. 

We had a few scabs. I suspect they were in because they 
were making more in a day than I was and neither of them had 
a college education. As a starting teacher I was making, like, 
two dollars less than they were. They didn't have an education 
at all. 
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I did go out to the picket line one day and gave the strikers 
the names of the three scabs that were in our school. Of course 
that didn't last long with the scandal of that unqualified girl. I 
thought it was fantastic that the newspapers discovered that. 

Strikers in our school were pretty decent. They didn't 
tamper with anybody's car or anything like that. They were 
pretty friendly, but that was just with me. I don't know how they 
acted toward those who were very much against the strike. 

It seemed as if the pressure tactics employed by some strikers 

served the purpose of solidifying some non-strikers' positions. Brady Lund 

commented: 

Tuesday afternoon, the second day of the strike, after we 
left school there were all kinds of people on the picket line. It 
was like Butch Cassidy and the Sundance Kid, "Who are those 
guys ?" People that we didn't know, that we hadn't seen before, 
and suddenly here's a mass demonstration. It was loud. It was 
obscene. It was abusive. They fell down in front of cars. There 
was paint scratched. There were windows broken. 

A few of them were teachers because I recognized one as a 
band director. There were parents and people like that out there. 

I had an older brother who bullied me, and in the seventh 
grade, I finally took a stand and said, "No more. " Now, when I 
get into a situation where I think someone is trying to force my 
decision, I usually go the opposite way just out of spite. I just 
will not be bullied anymore. 

After that afternoon they could have had every striker in the 
world out front and I still would have stayed on the job. That, 
more than anything else, convinced me that I had made the right 
decision. I just won't be involved In something like that. If I had 
been on the line I would have walked in then and there. 

In Retrospect—After the Strike 

After the strike, it appeared that there were many issues which 

continued to haunt teachers. In addition, the junior high school respondents 

apparently felt that they had learned many lessons. One of the issues that 
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seemed to continue to trouble teachers, as Sara Sims pointed out, were the 

relationships between strikers and non-strikers: 

For a long time one of the frustrating things for me were 
lunch periods because we had all eaten together before the 
strike. After the strike there were two groups, one at one end 
of the table, engaged In conversation only among themselves, 
and the others at the other end of the table. 

Another thing that happened that was frustrating was that 
one of our counselors, in an effort to somehow help heal the 
wounds and make amends, gave an open invitation for a pot 
luck. Only non-strikers attended. 

Fortunately, by the end of the year, things were better and 
at last the differences of opinions were better. The lunch room 
got better, but it was never the same. There were some younger 
teachers who never did come back into the group. 

Some teachers seemed to feel that the strike created a tense atmos

phere among teachers. Tillie Sand stated: 

The strike was a horrible situation. No matter what side 
you take or point of view you have, it's really devastating. 

I think the strike was disastrous for the kids. In terms of 
my own experience, I felt the kids had come back to school in a 
good frame of mind to start the year and then we had to start all 
over again from step one because of the strike. 

There were some hard feelings that developed among differ
ent teachers. It created a situation that really didn't have to be. 
I would hope that one never happens again. I hope that everyone 
learned from the experience and that we can go through collective 
bargaining so it won't happen again. 

For many of the junior high school teacher respondents the strike 

apparently became a learning experience. Vickie Evans pointed out that some 

teachers apparently learned that they could respect their fellow teachers who 

held opinions different from their own: 

I learned that you could disagree with people on a number 
of things and that you could still be friends. Yet some of the 
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people who were on strike made it very miserable for those who 
didn't go on strike. I didn't feel that way. I said we are fighting 
for our rights and they have a right to their own opinion, too. 

Some teachers evidently learned to have the courage of their 

convictions. Helen Roark commented: 

Before the strike I felt that I didn't have the inner strength 
to contradict somebody and really stand up and tell them not to 
cross our picket line. 

When I saw some of my fellow teachers stand up for our 
rights and actually tell and demand non-strikers that they leave, 
I felt that I had to do It too because I had the same convictions. 
I think I'm a better person for it now because I can stand up for 
what my rights are. It was good to see them fighting. It was 

' catching. I wanted to be the same way. I wanted to let people 
know how I felt. 

At least one striker learned that there was strength in numbers 

and in group unify. Tom DeWalt stated: 

The strike was my first experience in using group pressure 
against anybody and anything. So, I was rather amazed to see 
that the process worked the way it did and in my view as success
fully as it did. 

I can also put myself into the position of people who found 
themselves on the other side, especially administrative positions. 
The strike must have produced a tremendous amount of stress on 
them. I feel very uncomfortable with stress. 

It seems that even in the best of situations, people face 
enough stress without having to create situations like strikes. I 
think I have a little more empathy after this experience. 

The strike apparently provided some respondents with the oppor

tunity to learn more about human emotion. Grace Kobida stated: 

I learned that strikes can unite people. I think I knew that 
before, but I actually got to see it happen. There were good and 
bad things that go along with a strike. It was kind of interesting 
to see how people reacted. Some people just really can't handle 
strikes. They just fall apart. 
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You really learned about people during the strike. Some 
people are just talkers. They talk about what they are going to 
do and how they feel. When it comes down to the real thing, 
they don't come through. You really got to see who were the 
ones that really stood behind what they said. 

You got to see those other people that were really out for 
themselves, who were afraid of the repercussions, or who 
wondered what would happen to them if they did go along with 
the strike. 

I felt that we were in it together, and if we were going to 
go down, we would go down together. I learned about human 
emotion and how people handle themselves. 

It appeared that the strike provided the respondents with an oppor

tunity to learn about themselves. Jane Miller stated: 

I learned a lot about myself. I learned that I can make 
some pretty important decisions, follow through on them, and 
that I can accept the decisions that others make. I especially 
learned that I can maintain friendships with people whose 
opinions were different from my own. 

I always had these convictions about myself, but they had 
never been put to the test. I worked hard at that and I think I 
succeeded. I feel good about it. That is just one decision I 
made in the total me. I learned a lot about relating to people. 

Discussion 

In their Individual frustrations, evidently concerning perceptions 

regarding human dignity, the respondents turned to their professional associa

tion in efforts to achieve identification, need satisfaction, and self-worth. 

When the group members perceived threats to the survival of their associa

tion from the superintendent and the school board, they retaliated by going on 

strike. 

The strike behavior of the teachers on the picket lines was viewed 

differentially by various of the respondents. In general, however, it 
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appeared that the overall strike behavior of the participants could be per

ceived in terms of groups engaged in survival strategies. In retrospect, 

following the strike, many of the respondents seemed surprised that the 

collective behavior of the teachers' association proved so effective. 

Summary 

The following statements summarize some of the significant informa

tion in the data concerning strike perceptions: 

1. The striking and non-striking junior high school teacher respon

dents of the Verde Unified School District perceived themselves as 

being threatened and regarded as unimportant people in the eyes of 

the board, the superintendent, and the central administration. 

2. Both strikers and non-strikers perceived a special challenge to 

their personal dignity when the board rescinded the established 

negotiations policy. As a result of this action, the junior high 

school teacher respondents reported feelings of rejection. 

3. The contracting of Jacob Friedman to serve as the district's chief 

negotiator was reported by the striking respondents to have been a 

further indignity. Mr. Friedman appears to have been seen as a 

difficult adversary by the strikers, as someone advocating that the 

board and superintendent concede little or nothing to the teachers' 

association, with the expectation that the teachers and their associa

tion would give in. 
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4. Various members of the board -were reported by both strikers and 

non-strikers to have made comments to the media expressing 

rejection of the teachers and their association's position. In 

particular, the comments of Felice Fullerton, a board member 

and previous chairman, seemed aggressive and demeaning to many 

of the teacher respondents. 

5. The school district administrative structure was reported to have 

been insensitive to the professional status of its teachers. 

6. Many teacher respondents in the association reported becoming 

skeptical of a school district administrative structure that dictated 

working conditions and policies, fringe benefits, and monetary 

recompense, with no adequate mechanism for teacher participation 

In their development. 

7. The strikers reported shifts in their perceptions regarding the 

authority of the administrative structure which, in effect, had 

denied them participation in important decisions involving their 

well-being and livelihood. 

8. In attempts to maintain adequate self-concepts, the respondents, 

both strikers and non-strikers, turned to their fellow workers, 

students, and parents for support of their positions. 

9. As the striking teacher respondents perceived themselves becoming 

more threatened and vulnerable, they turned to their professional 
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association for support. Here they felt safety in numbers and found 

people with mutually shared feelings of frustration, stress, and 

anxiety. 

10. Among the junior high school striker respondents, special bonds 

were reported to have developed which assisted the teachers in 

coping with a highly stressful and threatening situation. 



CHAPTER 6 

STRIKE NARRATIVES 

This chapter presents narratives of the Verde School District 

teachers1 strike reported by two junior high school teacher strikers and one 

junior high school teacher non-striker. These narratives are presented to 

illustrate the perceptions, feelings, and emotions of people involved in a 

strike action. The first narrative is by one of the strikers, Eunice Hunt. 

She discussed the feelings and emotions she experienced as the strike situa

tion began to develop: 

In the first year or so that I worked in the district, five or six 
years ago, there was a deal made between the district and the 
association whereby the teachers would take a lesser salary in ex
change for getting more materials with which to teach. The lesser 
salary materialized, but the teaching materials never did. I sup
pose those people downtown laughed up their sleeves. 

Well, things have changed since then, but the district refused 
to admit it. The district refused to admit how high teacher feeling 
was. I don't know where they live. I think the school board was 
very anti-teacher. I don't know what they felt their goal was In 
this district, but it wasn't to promote education. The board was 
refusing to acknowledge teachers as a group and as individuals, as 
individuals who really had problems. I think many of the board 
members perceived teachers as being a lot of women. 

I think there was a strike straw vote which was voted down 
soundly, probably because most of the teachers were women, and 
they were mostly elementary teachers—elementary teachers whom 
the board perceived as second income people. They don't really 
have to work. Well, that's just not true anymore. They're main
taining a standard of living; they have to work. 

136 
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I don't think that the people on the board who, at that time were old 
fashioned people, saw that the world had changed a little bit even in a 
few years. They just couldn't go around insulting people who understood 
what they said. 

I think there was some doubt in the junior and senior high schools 
as to whether a strike vote would ever come off because of the past 
experience with the elementary teachers. Apparently, it finally trickled 
down to the elementary. They got the message, somebody is dumping 
on you, too. 

I think the reason it really reached the elementary teachers was 
because they're being asked to be accountable, and yet no thought is 
being given to how many kids they have in class. They walk in and I 
mean here's half of Patton's army waiting for them. One has to be dead 
or a zombie not to get upset about that and not to look around and say, 
"Whose fault is this? Who's doing this to me and all these little kids?" 
I think the board thought we were living in the past and that they could 
just dump on us. 

Eunice perceived the issues of the strike as follows: 

Initially class size and salary were the issues, but, by the time of 
the strike, those weren't really the issues. At the time of the strike 
the Issues were the insults that the board and the district's negotiating 
team had piled on the teachers. I just didn't feel that the district or the 
school board perceived the 2,000-plus teachers as human beings. The 
board chose to ignore us. I also think that they thought that the com
munity was with them. In this they were grossly mistaken. 

Eunice identified several influences that played roles in reaching 

the decision to strike: 

First, I was influenced by the things that I saw happening, by the 
information I received from the media, the VEA, and from fellow 
teachers, and by the insults that were piled on the teachers. Then I was 
Influenced by our principal who was an alarmist and who did insulting 
things to us teachers. I just didn't think that he reacted well under 
pressure. Finally, I was incensed at the hiring of Mr. Friedman. He 
impressed me as being an opportunist who flies around from trouble 
spot to trouble spot. He was like one of those doctors who is a profes
sional at testifying at accident cases or like a psychiatrist who makes 
money by testifying about so and so's mental state when he robbed a 
grocery store. I frankly perceived him as someone not to be trusted. 
I saw him as someone who the board in all their stupidity would believe 
In at the expense of teachers. 
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In spite of these various influences, Eunice did not reach the deci

sion to strike until the night before the strike: 

When things were laid out by the VEA at the strike meeting, that's 
when I decided that it was now or never. I had a feeling that if we didn't 
take a stand now the next stand would be too far down the road. 

Personal relationships with fellow teachers were seen by Eunice to 

have played a significant role: 

I don't think that I lost any friends; I think I gained friends. I got 
to know people a little better. During the school year you only get to see 
fellow teachers for a few minutes. During the strike you got to see them 
under stress, you got to see how they acted, and they could see how you 
acted. I feel that this helped to solidify relationships and helped to 
develop a feeling of camaraderie. 

Eunice reported that many people supported their strike efforts: 

Most of the parents in our area supported the strike because their 
children didn't show up for school. Also, many fellow teachers were 
very generous with their time. One fellow teacher made a point of 
soliciting food from merchants that would help make our stay on the 
picket line more comfortable. 

During the strike, various frustrations were experienced according 

to Eunice: 

I think there were a lot of insults being hurled at teachers. I sup
pose it's that way in any other strike, but I had never been in a strike 
before. Teachers as a group are rather non-violent people. They are 
trained to take a lot. I thought the people coming in to be substitutes 
were a most reprehensible bunch of people. People who were practi
cally senile were staggering into the building. 

I know for a fact that at one of our feeder schools, there was a 
woman substituting in the second grade who had a couple of years before 
come into our school and beat up a child. I saw her with my own eyes 
through the window teaching second grade students, and she was a vio
lent person, yet the district deemed her to be a worthy teacher. 

People who couldn't speak English and people who were the dregs of 
society from the West coast were taking our jobs. The district was 
saying what wonderful people they had. 
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I got very cranky and fatigued by the heat while picketing and didn't 
always act the way I should have. I wasn't always the kind of person I 
normally am. It surprised me that in a situation like the strike I could 
be violent. 

Eunice stated that the strike was a depressing situation for her: 

Maybe I'm just not aware of how the world works, but I was really 
shocked at the things that the district's negotiators and the school board 
were saying about teachers. I took it very personally. I thought it was 
just terrible what they said about us. 

The heat was terrible. I might have been better able to stand it 
physically if it had been in the winter, but in the summer it just about 
killed me off. 

The strike was very boring. At the beginning my husband was not 
in favor of the strike. He thought it was just terrible. Apparently 
because I would be losing pay. But, like I said to my husband, had I not 
gone on strike, I would have probably lost every friend I had in the 
building. I really would have. About half way through the strike, my 
husband really got upset when he started to hear what was being said 
about teachers. He became very supportive as a result. That really 
didn't lessen the depression I felt, because it was still very hot. It was 
really true! I could hardly stand it, yet I would stay out there until the 
last dog died. 

I sincerely hope that a strike never happens again. There has got 
to be a better way. A strike is the last desperate act available. There 
ought to be an orderly process where educators can redress their 
grievances. The end of an orderly process is not a strike, it is a 
settlement. 

Maybe that orderly process is collective bargaining or binding 
arbitration. Either one is more civilized than having highly educated 
people standing out in the street waving picket signs and kicking the 
tires of potato chip trucks. It is very demeaning to do that. It was also 
very demeaning to have mine workers come up and laugh at you as you 
walk up and down with your picket signs, because they know what a 
picket line really is. No, I would rather not strike, but if it came to the 
nitty-gritty and we were getting it in the pants again, I suppose I would 
strike. 

Craig Parham, another teacher-striker, narrated his perceptions 

and emotional experiences as the strike developed and finally became a reality. 

He first talked about the issues of the strike: 



140 

The strike was the result of situations from preceding years. 
During those years grievances accumulated and we had to finally take a 
stand. There were, however* several triggers such as the treatment of 
teachers and the withdrawal of the negotiations agreement. The board 
acted arbitrarily and displayed an obvious lack of concern for what 
teachers felt or wanted. 

The board was aware of some of the problems we were having. 
Yet, I think they decided this was just too bad. They did not have to do 
anything about it. I also feel that there was a lot of underlying hostility 
on the part of the board, and especially on the part of Mrs. Felice 
Fullerton, toward the teachers. She was one of the strongest critics in 
tile state against teachers, the very people that she was supposed to work 
with. 

It had to come to a clean break. Removing the negotiations agree
ment was a deliberate action that had to be voted on. So, it was more 
like a slap in the face than just ignoring us. It was deliberate provoca
tion. I feel that the board saw the strike issue much earlier than we 
did, because strikes had been happening around the country. The board 
had been visiting other areas and they had gone to school board conven
tions. There had apparently been a deliberate move on the part of the 
school board association to destroy the teachers' organization before it 
could get to the point where the members would strike. 

The removal of the negotiations agreement was one step in the 
direction of a strike. The attempt to destroy the professional organiza
tion was another. This was a very deliberate policy. The board felt 
that the strike would never be successful. The community would not 
permit it to be successful, and, by bringing on the strike and having us 
collapse in the effort, we would be non entities after that and they could 
deal with us as they wished. 

I think that the board actually wanted the strike, believing full well 
that the community would turn on us. Then the board could either fire 
us or replace us temporarily. I think they were more shocked than 
anyone that this didn't happen. ITm not saying that they wanted a strike. 
I think they wanted to destroy the potential for a strike and thought this 
was high time to do it. 

Craig noted several influences that figured in his decision to strike: 

I was influenced by my wife. She's one of those radicals who feels 
that teachers are the most important element In a child's education. 
Long before the strike vote was taken, I served on a Verde Education 
Association committee that worked on steps that would lead to a strike 
vote. That influenced me. 

I was very impressed with Chet Preston, the NEA field worker. 
He was very dynamic, very likable, and seemed to know what he was 
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doing. He inspired a lot of confidence. I think that he played a very 
decisive role. The teachers couldn't do much about the board. We 
hated them all along, and we didn't like what they were doing. However, 
when they hired Jacob Friedman as their chief negotiator, that was 
great. He was someone we could all hate together. His being there 
identified the enemy. 

A series of accumulated grievances seemed to have moved Craig 

toward a strike decision: 

I decided to strike the year before. There had been a steady 
deterioration of salaries, working conditions, and in class size, I felt 
that a strike was inevitable and made up my mind to do so long before 
the strike vote was taken. The only power teachers have is to withhold 
their services. 

He took note of the role of personal relationships he experienced 

within his faculty and commented: 

In terms of fellow faculty members there wasn't any real change in 
relationships. The people I got along with prior to the strike I continued 
to get along with during the strike. I think I could sense which faculiy 
members would be strikers, and I was naturally closer to them even 
before the strike occurred. There were some surprises, but it didn't 
really make a difference in relationships. 

In terms of supportive relationships, Craig singled out his principal, 

as well as students and parents: 

Our principal was very supportive. He stated that if he were a 
teacher he would be out on strike. There was a lot of student support, 
and we had parents come and walk the picket line with us. The amount 
of parent support was amazing to me. Parents would drive by the 
school, honk their horns, clench their fists, and yell keep it up, we're 
with you. There were less and less students coming to school every day 
of the strike, so we knew we had parent support. Parents were keeping 
their children at home. 

During the strike various stresses and frustrations were experi

enced according to Craig, who commented: 
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I was very frustrated during the strike that there weren't more 
people on the picket line. Many people who were on strike never 
showed up on the picket line, and others showed up for an hour or two. 
My feeling is that a strike is a full-time occupation, just like teaching. 
People should have spent most of their time on the picket line. I was 
frustrated that we didn't make the school bus drivers feel like they were 
a part of the strike. If they don't pick up the kids, that stops school 
just as easily as anything else. It was a tremendous oversight on our 
part not to have included them. 

Finally, Craig reflected on the negotiating process and on his 

reactions to the strike as a personal experience: 

I thought the negotiation process was handled very well. We had a 
very good team. The fact that we had national people here was very 
helpful. They helped us avoid mistakes. Once the board collapsed we 
had it pretty well won. At that point the board gave us things we should 
have had all along. 

In spite of our success, I hope we don't strike again soon. The only 
strength we have is our unity. We are isolated in our jobs and the dis
trict uses this to their advantage. Therefore, I feel we need to have 
continuous collective bargaining and reserve the use of a strike as the 
ultimate weapon. I'm basically a pacifist, but I would strike again. 

For me the strike was an adventure. I don't like fighting, but this 
was a struggle, a moral struggle. I think the strike brought out a lot of 
energies we didn't even know we had. The fact that we were in this 
together made it a positive experience. It really did. 

Believe it or not the strike was a unifying element in our family. 
My wife was on the picket line with me. She was very interested in the 
strike and got very involved. 

Most of all, I learned that a strike is possible. I think that we 
gained a lot of knowledge on conducting a strike and how to prepare for 
one. These things helped me to develop more pride in my profession. 
The board now knows that we can strike and do so successfully. 

The demoralization of teachers is a long process and oftentimes 
you are not aware of it, but if we have to face the same issues again, I 
wouldn't think twice about going out on strike. 

Julie Neal, a non-striker, discussed her perceptions of the pre-

strike and strike process. She indicated anger toward the school board, but 

felt there were other ways than a strike to deal with the issues: 
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We were led to believe that the issues of the strike were discipline, 
class size, and several possible teacher fringe benefits, but I believe 
that the real issue was salary. We were also totally embarrassed by 
the board when they rescinded the negotiations policy. I could under
stand why strikers were so angry. I was just as angry as they were, 
but I felt we should seek other avenues to solve it rather than imme
diately threatening to strike. 

There were several influences, according to Julie, which entered 

into her decision not to strike: 

I basically felt within myself that I could not strike. In discussing 
this I naturally sought people who felt the way I did. Fortunately, there 
were a couple of close friends within my building who thought as X did. 

The English department as a whole decided not to strike. They 
were all very verbal people. We discussed the strike issue together, 
and we built up our own confidence. We decided we could handle this 
regardless of what happened. 

I would say that my belief was merely secured and cemented by 
seeking other people who felt the same way I did. I was not influenced 
by our principal. He was a very nervous person. I saw him as being 
completely overwhelmed by the strike. He did briefly mention what to 
be aware of when we went through the picket lines. He suggested that 
we roll our windows up and play the radio. 

Julie noted that personal relationships seemed to shift during and 

after the strike: 

I didn't lose any real friends. I lost a lot of acquaintances. Once 
the strike was over, there were a lot of people who waited a long time 
before speaking to me. At first this hurts. Any form of rejection hurts. 
The two people I was closest to struck. I was afraid this might sever 
our friendship; fortunately, it never did. It took quite a while to re
establish friendship with my closest friend. Finally one evening we both 
shouted and cried and let each other understand why we could not do 
what the other had done. We had a few parents that came into the school 
in support of non-strikers. 

Eventually, you remind yourself that you merely followed your 
belief and if strikers chose not to talk with me because of my belief, 
that was their problem. I handled it. I had no problem handling it. I'd 
say there were probably ten days of trying to get them to speak to me. 
Finally it got to the point where I didn't care. 
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As the year wore on, there were indications that the strikers were 
willing to speak to me. I found myself many times exhibiting a very 
immature reaction, e. g., "You didn't bother talking with me before. 
Now I'm not sure I want to talk with you." 

Finally, I discovered that I could talk to strikers on a professional 
level, but I could not talk to them on a social level. When it came time 
to say# "Good morning" in the lounge or anything outside of the teaching 
situation, strikers immediately froze up. So, socially, my relationship 
with strikers was nil, but professionally T succeeded. 

Regarding stresses and frustrations, Julie talked of some experi

ences she had during the strike: 

I created a little bit of chaos when the strikers kept walking in 
front of our parking lot entrances. X picked up quite a number of people 
in my camper. We met at a central location. The strikers had no idea 
how many people were in the camper until we all piled out. A couple of 
mornings we had trouble getting through, so it became a challenge. 

One particular morning the strikers had a lot of people at our 
school. They had honed in on us. That particular morning I avoided the 
entrance and drove right onto the lawn. I made sure I didn't hit the 
sprinkler heads. I backed my truck to the school door and the teachers 
piled out. 

All of a sudden two security guards appeared from out of the bushes. 
They were supposed to open the gates, but had not done so. They were 
going to ticket me for driving over the lawn. About this time our princi
pal appeared and said he didn't care how we got into the building. They 
can drop in by helicopter if they chose to, according to him. Anyhow, I 
got a lot of static from strikers for doing this, I was getting hassled. 
Strikers wanted to talk to me, and they were trying to get me to change 
my thoughts about striking. I just said, I can't. I cannot believe the 
way you do, and because of that, I can't strike. It was like selling an 
eskimo an icebox. 

The picket line behavior was typical of picket lines. The strikers 
got great joy and excitement out of blocking the bus terminal. It was 
incredible the amount of camaraderie that strikers developed over 
creating a bus problem. I thought, "My God, what a way to get camarad
erie by making someone else's life miserable." 

Those of us who did not strike and stayed in the building were most 
willing to do anything for anybody. If somebody needed a class covered 
and we had a free moment, we'd do it. There was a cohesiveness 
among us. However, sadness was expressed because we anticipated 
what was going to happen. We had friends outside who we knew would 
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never talk with us again. So it was rather depressing. We had two 
young teachers who were afraid to show up the second day of the strike. 
They cried. That is when we got together, so that no one would have to 
be afraid of driving to school. 

Finally, Julie recalled her feelings, both toward the board and the 

teachers' association, and then discussed the strike-no strike orientations of 

various people: 

I just kept getting madder and madder every day realizing how the 
board's negotiators and the VEA's negotiators were going at each other. 
Who was caught in the middle ? The teachers. These other two factions 
were not hurting at all. I think ultimately the VEA maybe hurt more 
because the board has nothing to lose. 

I sure hope that we never strike again, but I suppose we will. 
There has got to be a more systematic way for teachers to address their 
concerns. I would be willing to bet five dollars that everyone who struck 
came from a union background. The people who did not strike came 
from backgrounds where there wasn't a great deal of contact with unions. 

Regardless of the clash in philosophies between strikers and non-
strikers, I just basically don't feel teachers should strike when it 
involves the education of young people. 



CHAPTER 7 

SYNTHESIS AND EXAMINATION OF DATA 

This chapter has three functions. The first is to review the concepts 

of the theoretical framework. The second function is to present a synthesis of 

the quantitative data (Chapter 4) and qualitative data (Chapter 5). The third 

function is that of examining the data in light of the concepts in the theoretical 

framework. The chapter is organized on the basis of the six subquestions 

posed at the outset of this study. 

Recapitulation of Theoretical Framework 

Perceptual psychology served as the basis for the theoretical frame

work from which the data generated by this study was viewed. A short synop

sis of significant ideas constituting the theoretical framework developed for 

this study is presented in the following: 

1. The Concept of the Development and Maintenance of an Adequate Self 
a. A person strives to become the most adquate person he can be. 
b. A person exercises those choices he has toward becoming the 

type of person he would like to be and of coming to a comfort
able knowledge and acceptance of himself as he is and of his 
self-possib ilities. 

2. The Concept of Resistance to Attacks on the Self 
a. Threat to the self-concept can produce defensive behavior. 
b. Defensiveness tends to interfere with communication. 
c. An individuals first need is to maintain his perceived self. 
d. Perceptions that are inconsistent with one's beliefs are unlikely 

to occur since they would not fit one's self-structure. 

146 
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e. In order for one's need of self-adequacy to be fulfilled, there 
must be a degree of stability in the world in which he lives. 

3. The Perceptual Field as a Determinant of Behavior 
a. Behavior is a function of the field at the time the behavior occurs. 
b. Behavior is caused, purposeful, and always has reason. 

4. The Concept of Economic Welfare as Related to Politics and Human 
Dignity 
a. The organism has inner strivings to grow, to develop and to have 

a sense of inner worth—human dignity. 
b. People who participate at an effective level in the forming of 

policy affecting them tend to become far more effective 
producers 

5. The Concept of Self-Maintenance of an Organization or System 
a. No matter the size of a system or organization, it is charac

terized by a striving toward self-maintenance. 
b. If it is threatened, an organization will do anything in its power 

to protect itself. 
c. Individuals tend to seek adequacy by identifying with people who are 

seeking need satisfaction in ways that are similar to their own. 
d. To think well of himself, it is necessary for a person to think 

well of those groups with which he identifies. 

Subquestions Under Study 

Answers to the subquestions posed in the study are presented and 

examined in the following. 

Issues and Causes 

Subquestion #1: What were the Issues and causes of the strike as they 
(teachers) perceived them? 

The data presented in the quantitative section, Chapter 4, tended to 

indicate that the major perceived issue of the strike, as reported by the junior 

high school teacher respondents, was "The loss of the established negotiating 

policy" and a "Challenge to personal dignity. " In reply to the question, "I 

perceive the major issue of the strike to be," forty-six percent of the junior 
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high school teacher respondents chose "The loss of the established negotiating 

policy" as the major issue of the strike. However, "Challenge to personal 

dignity" was selected nearly as often as "The loss of the established negotiating 

policy." 

In response to the question, "Who do you feel was most responsible 

for causing the strike," fifiy-nine percent of the junior high school teacher 

respondents ranked the school board first, while forty-four percent ranked 

the superintendent second. Seventy-three percent of the junior high school 

respondents felt that the strike resulted because of "The way the Board and the 

District's central administration handled the issues. " 

The reported attitude of the administration toward teachers was 

illustrated in the comments made by Heather Wilson: 

I felt that the attitude of the administration toward teachers was not 
very humanistic. More often than not they treated teachers as pegs that 
could be placed anywhere. The administration treated teachers as warm 
bodies that could fill positions, and it didn't matter who filled what posi
tion under what circumstances. 

I felt a great deal of pride in my training, in the ability I had to do 
certain things. The fact that this was never considered in placement by 
administrators raised doubts in my mind about my self-concept and 
created negative feelings toward my job. 

The teacher respondents' reported major cause of the strike, the 

school district's rescinding of the established negotiating policy and the chal

lenge to personal dignity, seemed to have highlighted the respondents' percep

tions of themselves as being regarded as unimportant by authority figures in 

the school district to maintain adequate self-concepts, or, for that matter, 

to deal effectively with certain exigencies of their worlds of work. The 
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comments made by various of the teacher respondents indicated that they per

ceived the board, the superintendent, and the central administration as 

lacking empathy for the teachers and their interests and concerns. 

When an individual's everyday life is complicated by factors such 

as those mentioned above, theory suggests that the person will endeavor to do 

whatever is necessary to maintain and enhance his self-concepts. Thus, when 

the junior high school teacher respondents of the Verde Unified School Dis

trict perceived themselves as being in such a situation, they reported 

engaging in activities which they believed might enhance and maintain their 

self-concepts, i.e. , they engaged in informational picketing, "leafleting" the 

community, and conducting mass rallies. 

The data and comments tended to indicate that the junior high school 

teacher respondents felt that the board, the superintendent, and the central 

administration were not making it possible for the teachers to become the 

type of persons and teachers they would like to be, and have a comfortable 

knowledge of themselves as they are and of their self-possibilities as educators. 

Influences 

Subquestion #2: To what degree were these teachers influenced by 
others to strike or not to strike ? 

The data from the quantitative section showed that thirty-three per

cent of the respondents were "greatly" influenced by the association to strike. 

Another thirty-three percent were "somewhat" influenced by the association 
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to strike. Thus, a combined total of sixty-six percent of the junior high 

school teacher respondents in this study indicated that they were influenced by 

the professional association to strike. 

Another major influence in reaching the decision to strike or not to 

strike, as reported by the teacher respondents, were the teachers within one's 

home school. The teachers seemingly turned to their fellow teachers within 

their own buildings to discuss the problems and issues. The established 

leadership of the professional association, whether elected officers or the 

building representatives, were reported not to have been a major influence in 

reaching the decision to strike or not to strike. The most significant influ

ence apparently was the attitudes of nearby colleagues in the school. " Evi

dently it was easier to share one's frustrations with teacher acquaintances in 

the school than to discuss strike issues with someone whom one did not know 

or had little contact with. 

When it was not possible to discuss the issues with fellow teachers 

in their own buildings, the junior high school teacher respondents turned to 

teachers outside of their home schools. Fifty percent of the junior high 

school teacher respondents in this study felt that they were "somewhat" influ

enced in their decision-making by teachers outside of their home school. 

It is interesting to note that none of the following—the media, the 

building principal, one's family, and senior fellow teachers—were perceived 

by the junior high school teacher respondents as major influences in reaching 

a decision to strike or not to strike. 
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For non-strikers, the association and teachers outside the home 

school reportedly were influential in their efforts to reach the decision not to 

strike. Non-strikers were also influenced in their decision not to strike by 

their families and their building principals. Thus, the perceived influences 

reported by strikers and non-strikers were significantly different. 

The role played by the association is illustrated in Jon Hughes's 

comments: 

Working together as a whole produces a lot more results. One 
person unfortunately can't do it alone. We had a lot of unity. I was 
surprised that there were so many teachers involved and that they 
really cared. 

The informational picketing down at the Education Center was some
thing. The teachers did care about the students and themselves. The 
whole experience was very enlightening. It really was. 

The theory suggested that individuals tend to seek self-adequacy by 

identifying with significant others who are moving toward need satisfaction in 

ways that are similar to their own. Thus, it was not surprising to find that 

the junior high school teacher respondents tended to turn to teacher acquaint

ances to discuss the issues surrounding the strike. It was, furthermore, 

interesting to note the many references of the teacher respondents to the 

feeling of camaraderie that developed on the picket lines, a clear example of 

people banding together for the achievement of mutual needs and satisfactions. 

Reaching the decision to strike or not to strike appeared to be a 

very trying and soul-searching time for the junior high school teacher respon

dents. In an apparent effort to share common feelings and misgivings, the 

respondents turned to their professional association for support. 
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The theory developed for this study suggested that an organization, 

as with an individual.. is characterized by self-maintenance. If its self-

maintenance is threatened in any way, metaphorically speaking, it will do any

thing in its power to protect itself. When the Verde Teachers' Association 

felt threatened by the board, the superintendent, and the central administra

tion, it retaliated by urging its members to go on strike. 

Relationships 

Subquestion #3: To what degree did personal relationships enter the 
picture before, during, and after the strike? 

Before the strike, as was pointed out in the previous question, 

personal relationships in regard to fellow teachers figured prominently as a 

major influence in each teacher's decision to strike or not to strike. 

The qualitative data suggested that, at the building level, the 

principal was perceived by the junior high school teacher respondents as a 

representative of the administration. In this role, as Helen Roark commented, 

most building principals apparently were perceived as threatening and lacking 

empathy: 

Our principal did some pretty petty childish things to teachers. He 
came up to me and said, "You don't have tenure and you're taking part 
in this strike. Shame on you. " He waited until I was alone to come up 
and say this to me. 

I answered back, and I think it was a turning point at that time for 
me to face up to him and tell him that I was going to do it because I 
thought it was right. Nobody was going to bully me into doing something, 
including him. 

In addition, he did write up some really silly things on some of the 
other teachers. Things like what they did during the strike, which still 
bothers me about him. 
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For the most part, it was reported that the relationships between 

principals and teachers tended to be strained. There were, however, two 

junior high school principals among the seventeen who were reported to have 

behaved differently because of their humanistic concerns for their fellow 

educators. These two principals reportedly worked diligently to maintain a 

respect for human dignity, both for strikers and non-strikers. As a conse

quence, many of the animosities that developed between strikers and non-

strikers in other schools were evidently held at a minimum in their schools. 

Both of these humanistically oriented principals were reported to 

have worked hard to ensure that good relationships would continue among all 

groups in their buildings. The result of this hard work was that everyone 

seemed to respect each other's decisions and human dignity. 

During the strike, personal relationships seemed to have been 

crucial. One of the recurring statements made by the teacher respondents in 

the qualitative section of this study was the great feeling of camaraderie that 

developed between the strikers on the picket lines. This is noted in Grace 

Kobida's comments: 

We had a lot of camaraderie and togetherness when we were out 
there on the picket line together. From the first day on, this feeling 
increased. We had united for a cause. I really like that. That, I think, 
made us all feel that we really had strength. 

The qualitative data tended to indicate the role played by the rela

tionships existing between the parents and the teachers and the students and 
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the teachers. The relationship between parents and teachers was noted in 

Helen Roark's comments: 

It was wonderful. Early in' the morning some of the parents came 
and joined our picket lines. They brought us toast and something to 
drink, including coffee. It was really wonderful to know that the 
parents were behind us on this. Many of them couldn't be there because 
of their jobs, but they told us we're not going to send our kids. They 
would call and let us know that they were behind us 100%. 

Regarding student-teacher relationships, Tammy Wood stated: 

From the news, I realized that many, many parents were in support 
of the strikers. The students, too. In fact, it was hard keeping them 
off the picket line at times. They were not supposed to be walking with 
the teachers. The teachers had to explain to them that they couldn't be 
there. 

This was both junior and senior high school students. I don't think 
the elementary students got involved. No matter what the students say 
about hating their teachers, they demonstrated in this strike that they 
were for them all the way. The ones that were made to come to school 
wished they didn't have to come. Those that were more mature said 
they hoped that the teachers got what they wanted. 

The theory suggested that, when an individual is attacked, he will 

turn to people who are supportive and understanding of him and his self-

concept. This is done to maintain one's self-concept when it is under attack. 

The junior high school teacher respondents of the Verde Unified School Dis

trict, in an apparent effort to enhance and maintain their self-concepts, 

reported that they turned to the parents of the community for support, and 

the parents responded. The parents did this by keeping their children home 

from school, although it was an inconvenience for them. Several junior high 

school faculties stated that parents had made their homes available to the 

strikers so that they could rest and use bathroom facilities. Many parents 



155 

expressed and demonstrated their support of strikers by preparing meals and 

joining picket lines. At the junior high school level, many students reportedly 

wanted to join the picket lines in support of their teachers. The teachers, 

however, advised and counseled the students against this, commending them 

for their support. 

Several junior high school teacher respondents stated that the busi

ness community showed support for the strikers by donating food and/or 

beverages for the strikers on the picket lines. Thus, it appeared that closer 

personal relationships with fellow teachers, students, parents, and the com

munity developed during the strike. 

In isolated instances, some non-strikers reportedly developed a 

feeling of camaraderie in their attempt to survive the hassling they received by 

strikers when they crossed the picket lines. For the most part, however, 

non-striking teacher respondents stated that they did not experience the feeling 

of camaraderie that developed on the picket lines. 

Following the strike, junior high school teacher respondents 

repeatedly stated that relationships between strikers and non-strikers were 

severely strained. Respondents indicated that it was not atypical for strikers 

to sit at one end of the table for lunch and non-strikers to sit at the opposite 

end. Many respondents stated that some personal relationships were severely 

strained and had not been redeveloped. On the other hand, several respon

dents stated that, even though many of them found themselves on opposite 
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stdes of the strike-no strike issue with their freinds, that their personal 

relationships survived intact. This apparently was the exception rather than 

the rule. 

The relationships between teachers and building principals, for the 

most part, tended to be strained for the remainder of the academic year. 

Teachers, for the most part, tended to view principals, as one respondent 

put it, as the district's "hatchet men. " They were perceived as the ones who 

would enforce the district's every mandate. In short, they were reported to 

have been viewed with much suspicion. 

Strike Perceptions 

Subquestion #4: "What were the various viewpoints or perceptions of the 
strike ? 

From the teachers' reported point of view, it seemed that the strike 

was perceived as a phenomenon which they had hoped would never occur. The 

junior high school teacher respondents apparently perceived themselves as 

having "walked the extra mile" in the hope of averting a strike. One respon

dent pointed out that, long before the strike, when teachers were conducting 

informational picketing at the various school sites, one of their slogans was, 

"We don't want to strike, but we will if we have to." 

The majority of the junior high school teacher respondents' percep

tions seemed to be that the district's central administration was attempting to 

buy time. At the same time, the teacher respondents perceived the district's 

central administration as using each new step or development as an 
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opportunity to detract from the teachers' announced positions. For example, 

•when the first round of negotiations broke down, the following sequence of 

events was reported to have occurred: (1) the established negotiations policy 

was rescinded; (2) a mediator was brought in, and his recommendations were 

ignored; and (3) when negotiations finally were reopened, a "confirmed hard

liner," from the teacher respondents' point of view, was hired by the district 

as its chief negotiator. Finally, when these negotiations broke down, the dis

trict insisted that the teachers legally could not strike. 

Both the quantitative and qualitative data reported in subquestion #1 

indicated that strikers perceived that the strike resulted from "The way the 

Board and the District's central administration handled the issues." The 

issues they singled out were, "The loss of the established negotiating policy" 

and "Challenge to personal dignity. " The theory developed for this study 

stated that threat to the self-concept can produce defensive behavior. This 

can be noted in Gordon Cooper's statement: 

I think our principal tried to have some influence upon us and our 
actions. ,1 think that I felt that he threatened us several times. X knew 
definitely on which side he was. I felt that he put himself on the side of 
the administration and that what they did was right and that we had no 
cause or reason for striking. He was not sympathetic in any way to our 
grievances. 

Because of the type of statements he made, I felt that he added to 
the stress of the situation. It seemed that he was checking up on us all 
the time. He was taking down names and recording them. It seemed 
that he was trying to earn extra points for doing a good job of trying to 
break the strike. 

From the non-strikers' point of view, the strike seemed to be per

ceived as a battle between two major forces, the National Education 
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Association and the National School Board Association. Non-strikers per

ceived Verde as the arena in which these two competing groups operated, and 

they viewed the teachers as pawns in a game conducted and controlled by these 

two groups. One of the main reasons given by non-strikers for not going on 

strike was that they did not want to be controlled by either of these two groups. 

They indicated that they wanted to be more in control of their own destiny. 

They seemed to feel that the only people who would lose in this confrontation 

were the Verde Unified School District teachers. 

Dee Jones's comments pointed to the fact that non-strikers also 

developed defensive behavior: 

In the building we had diverse reasons why we didn't strike and so 
we didn't have a common theme, but on the picket line strikers had a 
common theme. 

There was no overt behavior on the part of the strikers, other than 
I had to look at them as I went back out. It was psychological only, there 
was no physical difficulty. 

We had one teacher who wasn't willing to come through the parking 
lot and climbed a fence in order to get into the building. He probably 
had a difficult time with these double standard kind of things. 

We had two non-strikers who were there half of the week and then 
just stayed home. They couldn't make it back in the building or cross 
the parking lot. So, it was psychological stress very definitely. 

Another perception of the strike was pointed out by Tammy Wood 

when she stated: 

We need to have a board that will listen. The various board 
members did not seem to listen. It appeared that they didn't want 
teachers to have anything. We have to be able to get a decent raise. 
If I didn't have my husband I wouldn't be able to survive. It's just 
that simple. 

People say, "Well, you only work nine months out of the year. " 
Yes, but I live twelve months out of the year. I've got to be able 



159 

to survive and I don't think that the board feels that way. You have to 
have a board that is educated and that is going to listen. I don't think 
the demands were too much. 

The various teacher comments indicated that they clearly felt that 

their behavior was purposeful and relevant. Thus, the perceptual field as it 

existed for each person was influential in determining the individual respon

dents' behavior. 

When the respondents encountered difficulty in maintaining their 

perceived self-concepts, they reported feelings of threat. The data indicated 

that both strikers and non-strikers engaged in defensive behavior as a result 

of these perceived threats. Stability, which is vexy necessary for the fulfill

ment of need satisfaction, was further hindered by the economics of the situa

tion, which had an immediate effect on the teacher respondents. All of these 

factors seem to have hampered the respondents' inner striving to grow, to 

develop and have a sense of inner self-worth—human dignity. 

Professionalism 

Subquestion #5: What were the personal attitudes concerning 
professionalism and what it means to be professional ? 

Several teacher comments in the qualitative section of the question-

natire illustrated certain generally held attitudes concerning professionalism. 

For instance, Grace Kobida commented: 

As far as authority goes, I don't feel that as a professional, and I 
am a professional teacher, that I am going to be dictated to by a board 
of five or six people. The people on the board are not teachers and yet 
they are dictating to us. I didn't like that. We shouldn't call teaching 
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a profession because that's not a profession to me. You might as well 
be punching a time clock if that's the way it's going to be. 

Elvia Ochoa stated yet another attitude: 

Professionals tend to be an authority unto themselves by virtue of 
their training. If a school district, or principal, or a superintendent 
wants to think he is the boss, he may very well find himself with a 
strike. Professionalism does not equal obedience. I think there are 
some people who don't understand that yet. If you can't get a reasonable 
response from the person in charge, then you have to use stronger 
measures. 

Nancy Black's comments concerning professionalism were shared 

by the majority of the respondents: 

One of the things that I felt was important was self respect and 
integrity. I think those were very important because, as statements 
were being made, they were being sensationalized by the newspapers 
and the media, and as people heard rumors of who said what, I think 
that hurt teachers. I think we began to hurt inside. Like, how dare 
you say something like that about me, I'm a teacher. I've been trained 
to do this. I'm a professional and someone is cutting me down. 

The term professional, according to the comments of the junior 

high school teacher respondents, suggested that one was highly trained and 

educated. They commented that this training and education had prepared them 

to educate the children of the Verde Unified School District. The majority of 

respondents seemed to perceive that their professional training and education 

had prepared them to make decisions regarding and affecting a child's pro

gram. They tended to feel that the board, the superintendent, and the central 

administration were threatening their professionalism. The respondents' 

reports seemed to indicate that, over the years, the teacher respondents had 

developed a perception that the administrative hierarchy was not particularly 
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concerned as to their well-being, the maintenance and enhancement of their 

human dignity, or their professionalism as teachers. 

The theory suggested that, in order for employees to truly 

actualize to their full potentials, they must be involved in the political struc

ture of the organization in which they operate. The respondents, for the most 

part, perceived themselves as being only minimally involved in the political 

structure of the school district. 

The teacher respondents felt that they served on a few relatively 

insignificant committees, as compared to ones they might have participated in, 

affecting their well-being and their very existence. They reported that they 

had little input into such things as curriculum development, classroom man

agement, class size, and discipline policy. 

It appeared that the teacher respondents perceived themselves as 

being directly involved regarding these issues, i.e., the teachers seemed to 

see themselves as responsible for the everyday lives of students and of them

selves in the classrooms, yet they did not see the district permitting them to 

share in developing policy concerning classroom management. 

The junior high school teacher respondents, in short, seemed not 

to perceive the district as involving them or making use of their professional 

expertise. Being a professional, to the respondents, appeared to mean having 

a certain amount of autonomy and, at the very minimum, having input into the 

decision-making processes in their area of expertise. 
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Stress 

Sufaquestion #6: To what degree did stress play a part in this situation? 

The strike seemed to be an extremely stressful period for the 

teacher respondents of the Verde Unified School District. The degree of 

stress is noted in the following sample of teacher comments which appeared 

in the qualitative section of this study. Nancy Black pointed out that the 

respondents experienced stress in reaching the decision to strike: 

I felt a lot of emotional stress during all those months before the 
strike and then really high during the strike week. I always question 
whether I'm doing the right thing. Am I hurting anything for myself or 
my friends later? No matter what your position, you're still going to 
think of all the other sides. Why didn't I, what could I have done ? It 
was highly stressful. 

Once the decision to strike or not to strike had been made, the 

stressfulness of the situation did not lessen for Sally Page, who stated: 

The whole thing was stressful. I was under a lot of stress and I 
think many other teachers were, too. They really started to evaluate 
their careers as teachers. I heard that from a lot of people during that 
week. 

We had a lot of time to think about the question, "Is teaching worth 
it ?" I was amazed at how fast teachers had their wheels going on alter
native occupations. Almost everybody within two days had something 
else that they could do or were going to do. They had some other career 
that they felt they could follow. They got fed up. I think that was due to 
•the stress of the strike. It was incredible. It was exhausting. I think 
the whole thing that held it together was the camaraderie among teachers. 
If that hadn't been there, I wouldn't have made it. 

The data indicated that stress played a major role in this situation 

from beginning to end! For example, the data indicated that there were many 

stressful and agonizing moments spent reaching the decision to strike or not 
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to strike. Another reported example was the question of professionalism, 

whether it was professional to abandon one's students and how this would 

interfere with the learning process. 

The fact that teachers' personal relationships appeared to be 

severely strained was reported to have evoked a great deal of stress. People 

who had for years been friends suddenly found themselves in opposition to 

each other concerning the strike issues. This in itself was disconcerting. As 

one teacher respondent stated, "It was almost like going to war. " The lines 

had been drawn and teachers felt betrayed when close friends were not on the 

same side. 

For non-strikers, the entire strike process seemed to have been 

stressful. They reported experiencing stress in crossing the picket lines, 

and, after the strike was over, they continued to experience the strains of 

fractured personal relationships. Animosity between strikers and non-strikers 

persisted at the time the data for this study were collected. 

A special anxiety of the teachers was the reported concern that 

people were putting their jobs on the line. For teachers who had not previ

ously experienced a strike, this was reported to be quite intimidating. 

All of these stress-producing factors tend to militate against the 

concept that people who are treated with respect and dignity and who learn to 

perceive themselves as capable and worthwhile behave more effectively. In 

fact, the data collected in this study tended to indicate that the teachers 
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perceived that they were not treated with respect and dignity and therefore it 

was impossible for them to behave effectively, much less perceive of them

selves as capable and worthwhile. 



CHAPTEB 8 

CONCLUSIONS AND IMPLICATIONS 

This study sought to identify discernible patterns of attitudes, per

ceptions, and behaviors of certain junior high school teachers who experienced 

a teacher strike. It was organized around a series of questions regarding 

teachers' perceptions of the following: (1) What were the issues and causes of 

the strike ? (2) What influences did others have on each teacher's decision to 

strike or not to strike ? (3) How were the personal relationships among the 

teachers affected by the strike process ? (4) What were the various retro

spective viewpoints of the strike ? (5) How was "teacher professionalism" 

viewed by strikers and non-strikers ? (6) How stressful was the strike ? 

Conclusions 

The conclusions which follow are derived from the qualitative and 

quantitative data presented in earlier chapters of this study: 

1. The major Issues of the strike, as reported both by strikers and 

non-strikers, were: (a) "Loss of established negotiating policy," 

and (b) "Challenge to personal dignity. " Both groups felt that the 

strike resulted from "the way the Board and the District's central 

administration handled the issues." Concerning the matter of 
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salaries, striker respondents failed to view it as an issue, whereas 

non-striker respondents regarded it as a significant issue. 

2. The major influence, in reaching a decision on striking, both for 

strikers and non-strikers, was the teachers' association. For 

strikers, fellow teachers within their respective buildings were 

significant, while for non-strikers, fellow teachers outside their 

respective buildings were important. The strikers reported that 

their senior fellow teachers, their principals, their families, and 

the media were not major influences. The non-strikers reported 

that their building principals and families were major influences. 

3. The personal relationships among the striking teachers In their 

respective buildings were increasingly positive and unified in a 

spirit of camaraderie. Among the non-strikers, however, there 

appeared to be no such sense of unity and camaraderie. Relation

ships between the two groups were reported to be strained, and 

feelings of animosity toward each other developed and persisted 

beyond the strike. 

4. The teacher-respondents, both strikers and non-strikers, reported 

that they had hoped that the strike would never occur. Both groups 

saw the revocation by the board of the established negotiating 

policy as a crucial turning point in their decision-making process. 

From the non-strikers' perspective, the strike was viewed as a 

struggle between two major forces, the National Education 
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Association and the National School Board Association, Further

more, both groups viewed the central administration as stalling for 

time while persisting in the tactic of detracting from the teachers' 

personal dignity. 

5. The teacher-respondents, both strikers and non-strikers, seemed 

to strongly agree that, in view of their level of training and educa

tional expertise, they should be significantly Involved in those areas 

of the dec is ion-making process which intimately affected their 

educational tasks. Furthermore, they strongly desired to exercise 

autonomy within their respective classrooms. 

6. The teacher-respondents, both strikers and non-strikers, experi

enced a high degree of stress in reaching a decision to strike or 

not to strike. Both groups reported feelings of stress when con

fronted with necessity to disagree with close friends on the strike 

decision. For the strikers, a high degree of stress was reported 

as a result of the perceived job risk factor. For the non-strikers, 

a high degree of stress was reported resulting from the experience 

of crossing the picket line and the continued stress resulting from 

fractured relationships with fellow teachers. 

Implications 

The data collected from this investigation and the theoretical frame

work constructed for its study allowed for several implications to be drawn. 
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1. A major implication to be drawn from this study is that educators 

know that they are not going to become well-to-do, but they do 

expect to be respected and have their opinions valued. It appeared 

that teachers can tolerate many things, but when their personal dig

nity is challenged and their integrity questioned, they tend to take a 

stand. 

2. Another implication of this study is that the administrative hier

archy needs to be more democratic in its functioning, that teachers 

wish to be involved in the decision-making process involving their 

profession and their means of livelihood. That teachers wish to be 

involved in the decision-making relates back to the theory employed 

in this study. It pointed out that all individuals strive to develop 

and maintain an adequate self-concept. If one's self-concept Is 

threatened or attacked, the individual may strike back in defense. 

3. Another implication of the study is that any educators who are con

templating a strike action should be prepared to deal with a most 

stressful situation. A strike, furthermore, tends to force educa

tors to question their personal value system. 

4. The data seemed to imply that there are more effective ways for 

administrators to deal with a strike action than by becoming 

teachers' adversaries. The two exceptional administrators 

reported in this study, who chose to deal with the teachers in a 

humanistic manner, realized that striking teachers would 
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eventually be returning to their classrooms. Consequently, they 

worked diligently to maintain good personal relationships to reduce 

stress and to develop harmonious relationships with strikers and 

non-strikers alike. The working relationship between strikers and 

non-strikers was very different in these two schools from the rela

tionships in the other junior high schools. The implication to be 

drawn is that administrators could profitably emulate this regard 

for human dignity. Such administrative behavior evidently has 

extended consequences in terms of better relationships when the 

strike is over. 

5. Boards, superintendents, and central administrators should realize 

that they have at their disposal much more productive and humanis

tic ways of relating to the teachers of their school districts than 

was reported in this study. It would appear that these district offi

cials can hardly afford to deal with teachers as people of no conse

quence and that they cannot dictate and mandate politices to them 

when they perceive themselves as being professionals who wish to 

be involved in the decision-making process regarding issues of high 

importance to them in areas of curriculum and instruction. 
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TEACHER STRIKE PROJECT 

n 

@ Wm. D. Barnes and Emil S. Gavlak, June 1979 

We are requesting your voluntary participation in the comple
tion of this second of a series of questionnaires on the recent 
Tucson teacher strike. The purpose of this questionnaire is 
to seek more of your in-depth perceptions regarding the issues, 
influences, relationships, and flow of events in the strike. We 
anticipate that the results of this study can be very useful in 
furthering productive relationships among school people 
locally and beyond. 

If you decide to participate, please answer as many of the 
questions as you are able to with confidence. You do not have 
to answer all of the questions. Completion of this question
naire will indicate your consent as a willing participant in 
this study. All data will be treated with anonymity and 
c onfidentiality. 

Your cooperation is solicited in filling out this questionnaire. 
It should take about thirty minutes of your time. 

John Be van, Armando Alday, and Marty Cortez 
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I. ISSUES AND CAUSES 

Please rank the following using 1 for the most important, 2 for the second 
most important, 3 for the third most important, etc. 

1. I perceive the major issues of the strike to be: 
1. salary 
2. fringe benefits 
3. class size 
4. discipline 
5. challenge to personal dignity 
6. loss of negotiating policy 

Please comment: 

2. I feel the strike was the result of: 
1. the issues mentioned above (question 1) 
2. the way the Board and the District's central administration 

handled the issues 
3. the way the teachers' association handled the issues 
4. other 

Please comment: 

3. Who do you feel was most responsible for causing the strike? 
1. school board 
2. superintendent 
3. teachers' association 
4. district's negotiating team 
5. teachers' negotiating team 

Please comment: 
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II. INFLUENCES 

Please place an "X11 at the appropriate spot on each Likert type scale, based 
on your feelings regarding its associated statement. 

4. My building principal influenced my decision . . . 

NOT TO STRIKE TO STRIKE 
/ / / / 

greatly somewhat not at all somewhat greatly 

Please comment: 

5. The teachers in my school influenced my decision . . . 

NOT TO STRIKE TO STRIKE 
/ / / / 

greatly somewhat not at all somewhat greatly 

Please comment: 

6. One or more of the senior teachers (with many years experience in the 
school and/or district) influenced my decision . . . 

TO STRIKE NOT TO STRIKE 
/ / / / 

greatly somewhat not at all somewhat greatly 

Please comment: 
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7. Some teacher(s) outside my school influenced my decision . . . 

TO STRIKE 
/ / 

NOT TO STRIKE 
/ / 

greatly somewhat not at all somewhat greatly 

Please comment: 

8. The teachers' association influenced my decision . . . 

NOT TO STRIKE TO STRIKE 
/ / 7 / 

greatly somewhat not at all somewhat greatly 

Please comment: 

9. My family influenced my decision . . . 

TO STRIKE NOT TO STRIKE 
/ — / / 

greatly somewhat not at all somewhat greatly 

Please comment: 

10. The media influenced my decision . . . 

TO STRIKE NOT TO STRIKE 
/ / / 

greatly somewhat not at all somewhat greatly 

Please comment: 
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A SPECIAL NOTE TO RESPONDENTS 

The following section on RELATIONSHIPS is deemed very 
important for research purposes. Your cooperation in 
providing the following information will be greatly 
appreciated. 

Please be assured once again that strict anonymity will 
be preserved. No real names will ever be associated with 
the published findings of this study. 
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m. RELATIONSHIPS 

12. Please list In rank order: 1 = most often; 2 = next most often, etc., 
the names of fellow teachers with whom you most frequently kept in 
touch prior to the strike. 

Dept. 
2-5 x 
daily 

once 
daily 

2-3 x 
weekly 

2-3 x 
monthly 

1. 

2. 

3. 

4. 

5. 

13. Please list in rank order: 1 = most often; 2 = next most often, etc., 
the names of fellow teachers with whom you most frequently kept in 
touch during the strike. 

Dept. 
2-5 x 
daily 

once 
daily 

2-3 x 
weekly 

2-3 x 
monthly 

1. 

2. 

3. 

4. 

5. 
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14. Please list in rank order: 1 = most often; 2 = next most often, etc., 
the names of fellow teachers with whom you most frequently kept in 
touch after the strike. 

Dept. 
2-5 x 
daily 

once 
daily 

2-3 x 
weekly 

2-3 x 
monthly 

1. 

2. 

3. 

4. 

5. 

15. If another strike situation developed, with whom among your fellow 
teachers would you prefer to talk about this matter ? 

First 
Name Dept. 

Second 
Name Dept. 

Third 
Name Dept. 
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Please look through the following questions and then, in your own words, 
record the flow of events you experienced and observed before, during, and 
after the strike, as well as your estimate of what labor relationships may be 
productive in the future. 

1. What did you see as the issues in the strike? 

2. Did you feel that the board and/or the superintendent ignored you and 
your fellow teachers in some important personal matters ? 

3. If you struck, when did you decide to do so? 

4. What people influenced you most either to strike or not to strike ? 

5. Did your teacher friends and associates make the same choice as you 
did—deciding either to strike or not strike ? 

6. Did you lose or gain friends within the faculty during the strike ? 

7. As a result of the strike, what's happened to your personal relationships 
with old friends, new friends, and fellow faculty members? 

8. How did your principal handle himself/herself during the strike ? 

9. Did you observe student-parent support or opposition during the strike? 

10. What kind of picket line behavior (personal relationships, etc.) did you 
encounter which impressed you one way or another ? 

11. What kind of within-the-school behavior (personal relationships, etc.) 
did you encounter which impressed you one way or another? 

12. What were the most frustrating things for you before, during, and after 
the strike? 

13. How did you see the bargaining process between the association and the 
district? 

14. How did you perceive the role of Myron Lieberman in counseling the 
board and Chip Tessone in counseling the association? 
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15. How do you feel about teacher strikes in terms of obedience to 
authority? 

16. Is collective bargaining the process to follow in the future within the 
district ? 

17. How do you feel about strikes occurring within the district in the future ? 

18. Did the strike produce gains? 

19. What did you learn from the strike ? 

Please record your comments; 
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