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ABSTRACT 

The purpose of this study was to provide an objective evalua

tion of older adults' self-assessed musical needs and preferences. 

Older adults were defined as individuals 65 and over. The survey and 

its analysis provided information from which recommendations have been 

made concerning musical experiences for this age group. 

The data for this study was obtained by means of a questionnaire 

which was administered to two hundred and seventy-six volunteer sub

jects. Eight sites in the Tucson, Arizona, area and four sites in 

Mansfield, Ohio, were used. The participants represented a cross-

section of the 65-and-over age group. The questionnaire was divided 

into three parts: (1) personal data and past and present musical expe

rience; (2) a twelve-minute listening preference assessment; (3) five 

areas of inquiries that included kinds of music classes desired, the 

meaning of music, individual music skills, music as a leisure-time 

pursuit, and participation in musical performances. 

Only a small percentage of the persons involved with the study 

were taking part in a musical activity, but a significant number of 

individuals indicated that they would participate under different cir

cumstances. Their preferences were for afternoon classes, once a week, 

free, and in an age-segregated group. They also indicated that a music 

class would be a worthwhile and entertaining leisure-time pursuit and 

would fulfill a need for meeting people with similar interests. 

x 



Reluctance to go out at night, lack of transportation, and expense of 

programs were frequently given as reasons for non-participation in 

musical activities. 

Questionnaire respondents rated music "important" and stated 

that its importance had increased as they became older. The role of 

music was considered to be recreational and a personally fulfilling 

endeavor. 

The majority of older adults in the survey listen to music daily. 

The types of music they preferred, in rank order, were: popular, opera, 

folk, country, classical, jazz, non-Western music, and rock. 

Recommended areas for research concerning the role and use of 

music in gerontology might include: vocal versus instrumental music 

preferences; music education as a continuum throughout the life span; 

hearing loss of the elderly as it relates to music listening; and the 

relationship between educational attainment and participation in music 

activities. 

From the data presented in this study, it is clear that music 

is an important part of the life of the older adult. It is projected 

that in the year 2030 the 65-and-over age group will comprise 18.3% 

of the population. Society must begin to prepare for their needs. 

Government agencies, educational institutions, music educators and all 

interested individuals are encouraged to promote and develop music 

experiences for the aged. 



CHAPTER 1 

INTRODUCTION 

Individuals 65 and over have been called senior citizens, golden 

agers, mature learners, the aged, the elderly, old people, keenagers, 

borrowed timers, old crocks and geezers (Bureau of the Census, 1973; 

MacLean, 1973; Butler, 1975). Preferred names by this age group 

are "senior citizen," "mature American," and "a retired person." 

Names least favored are "an old man or old woman," "an aged person," 

and "a golden iger" (National Council on the Aging, Inc. , 1975) . Butler urges 

that a new name to describe this age group be developed (1975) . "The 

Abkhasians in the Soviet Union solve this problem in a unique manner by 

describing their elder as 'long living' rather than 'old.' The connota

tion is one of continuing life rather than approaching death" (Butler, 

1975, p. 419). 

Whatever the adjective used to describe old age, individuals 65 

and over are considered to be in this category because of chronological 

age and other related factors. Without formal definition, lawmakers 

have defined old age as 65. This has become a milestone in the aging 

process because it is the time of retirement, Social Security benefits, 

Medicare coverage, income tax advantages, and reduction in transit fare 

and admission prices (Bureau of the Census, 1978). "Attitudes and expec

tations are formed on this basis, and it would not be unreasonable to 

1 
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believe that many old people became old because they and the world 

around them have accepted such definitions" (Botwinick, 1978, p. 1). 

In this paper, the terms older adult, elderly, and aged will be used to 

describe individuals 65 and over. 

The number of individuals 65 and over has increased significantly; 

from 4.1 percent of the population in 1900 to over 11 percent in 1981 

(Bureau of the Census, 1978; Siegel, 1979; Ward, 1979). It has 

been projected that over 30 million people will be over 65 by the 

year 2000 and may comprise 12 percent of the population. 

If fertility moves toward replacement level (fertility somewhat 
above the level of 1976) between 1976 and 1990, as in the Series 
II Census Bureau projections, [Series II statistics assume a 
birth rate of 2.1 children per woman] we can expect about 12 per
cent of the population to be aged 65 and over in the year 2000 
and about 15 percent in 2020, as compared with 10.7 percent in 
1976 (Siegel, 1979, pp. 7-8). 

These projections also indicate that in 2030, 18.3 percent of the popu

lation will be 65 and over, and in the year 2040, 17.8 percent will be in 

this category (Siegel, 1979). 

The increase of growth of this segment of society, individuals 

65 and over, is due to several factors: there was an increase of births 

from the late 1800s through the early 1920s, a flood of immigrants 

entered the United States before World War I, and many traditional killer 

diseases were virtually eliminated (Bureau of the Census, 1973). Life

span is not greater, but the percentage of people living has increased 

(Botwinick, 1978). 

Information regarding the education level of the older adult 

population reveals that nearly half of all Americans 65 and over never 
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attended high school. Forty-nine percent of men and 44 percent of women 

in this age group, as of 1978, had stopped their formal schooling by the 

eighth grade, about one-third had attended or completed high school, and 

about one-sixth had attended or completed college. As better-educated 

cohorts reach age 65 in the future years, the average educational attain

ment level of older Americans can be expected to rise (Bureau of the 

Census, 1978). By 1990, it is projected that approximately half of the 

population over 65 will be high-school graduates (Ward, 1979). These 

projections have several implications. Future 65-and-over cohorts will 

be educationally more sophisticated. Associated with higher education 

will be higher economic status, which could bring with it more demands 

for educational services, involvement with the community, and the mean

ingful use of time (Ward, 1979). 

Robert Morris of Brandeis University made several projections 

for the 65-and-older population for the year 2000. He suggests that: 

"Women can expect to live to an average age of 80. Average age for 

retirement may be reduced to 60 (or earlier—in some instances, retire

ment has already been lowered to 55). For the average American, about 

one-fourth of his life will become 'free time."1 (Sunderland, 1976, p. 

10). 

Because of the increase of population of the elderly and the 

variety of needs that come with it, gerontology has become an important 

field of research. Some of the concerns of the older adult include 

inadequate income, substandard housing, unsatisfactory provisions for 

mental health, adjustments to retirement, unequal opportunities for 
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employment, and lack of special services (Hoffman, 1970). The well-

being of the older American is being defined as part of the national 

responsibility (Hess, 1980). Herbert A. Shore in "A Plea from the Older 

Individual" states: 

It has been said, 'The three saddest words in the English 
language are, I am old; the five saddest, I am old and poor; 
the seven saddest, I am old and poor and sick; and the nine 
saddest, I am old and poor and sick and lonely,' and I submit 
to you that in this great and affluent country of ours, these 
sad indictments should not be allowed to be true, or to 
persist (Shore, 1977, p. 11). 

Because of our youth-oriented society, aging has become a nega

tive experience with inaccurate stereotypes. Robert Butler, in his book 

Why Survive? Being Old in America, states this point quite eloquently: 

Herein lies what I consider to be the genuine tragedy of old age 
in America—we have shaped a society which is extremely harsh to 
live in when one is old. The tragedy of old age is not the fact 
that each one of us must grow old and die but that the process of 
doing so has been made unnecessarily and at times excruciatingly 
painful, humiliating, debilitating, and isolating through insen-
sitivity, ignorance, and poverty. The potential for satisfaction 
and even triumphs in late life are real and vastly unexplored 
(1975, pp. 2-3). 

The quality of life for older adults has become an important 

social issue. It is necessary to improve the quality of life as the 

quantity increases. "To extend the quantity of life but not its quality 

is a macabre joke. It is not enough to have more and more people simply 

surviving: they have to be a vigorous, involved, contributory, self-

respecting group of people who are still a vital part of their society" 

(Butler, 1975, p. 356). Max Kaplan, a leader in the field of leisure 

research, supports this idea. He states that the elder need more than 

just materials and issues of survival; they also need a quality of life 



that is acceptable for survival (National Council on the Aging, Inc., 1977). 

Many of the aged have a need to express their creative abilities, to continue 

to grow, and to explore new areas of knowledge and geography (Peterson, 

1973). 

Arts programs for the elderly have been initiated to enhance the 

quality of life for older adults by providing enrichment experiences, 

creative outlets, meaningful use of free time, recreation pursuits, and 

socialization activities. Music educators and other agencies, organiza

tions, and individuals involved with this segment of society should begin 

to assess the needs of individuals 65 and over to prepare for future 

service, programs, innovative ideas, support, and funding in the field 

of music education to accommodate this group. 

In order to successfully design and make available musical 

experiences for older adults, an evaluation of their musical needs and 

preferences is necessary. As a review of the literature will indicate, 

little research has been done in this area. The purpose of this study 

is to assess the musical needs and preferences of individuals 65 and 

over in order to gain information and insight as to what musical experi

ences older adults might or might not want. 

A current theme in the literature on aging is the importance of 

having older adults' input in the planning of programs for them (Kalish, 

1977; National Council on the Aging, Inc., 1977; Hoffman, 1978; Davisson, 1980). 

Hoffman states, "While an increasing number of senior citizens are 

turning to the arts for leisure-time activity and meaningful experiences, 
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they find that few arts programs planned for elderly citizens fully 

consider their needs or demonstrate a concern for the quality of their 

artistic experience"(1978, p. 17). When planning programs for young 

people, the attitude is often taken of the adult knowing what is best 

for the child. This attitude is ineffective when working with older 

adults. Programs should be planned with the elderly, not just for 

them. Peterson (1973, p. 57) asserts, "A basic philosophical change 

must be attained that will include an awareness of the needs and inter

ests of older people, an appreciation of their diversity, a belief in 

their potential, and a commitment to work cooperatively with them in 

order to overcome their problems and facilitate their growth." 

In Jessica B. Davidson's article, "Music and Gerontology: A 

Young Endeavor," she specifically inquires about the special needs of 

older Americans in regard to music education and indicates that much 

further research and analysis needs to be undertaken. "These programs 

of music and dance for older adults are providing a new vehicle for 

the skills and interests of music educators, but few broad-based efforts 

have been made to systematically assess the special needs of older 

Americans" (Davidson, 1980, p. 27). 

The intent of this survey and its analysis is to neither prove 

nor disprove the merits of music experiences for older adults, but, 

rather, to provide an objective evaluation of the older adults' self-

assessed musical needs and preferences. 

This study will attempt to provide answers to these questions: 

What are the past musical experiences of individuals in the 65-plus age 
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group? What percentage of older adults surveyed are presently involved 

with musical activities? What types of music are most and least popular 

with this age group? Do older adults indicate a desire to participate 

in music classes? If so, what time of day, how frequently, and what 

kind of class would be most desirable? How important is music in their 

lives? What types of performances do older adults most frequently 

attend? What reasons do older adults give for attending or not attend

ing music classes or music performances? 

Results from a questionnaire given to individuals 65 and over 

in senior citizen centers, apartment complexes for older adults, churches, 

recreation sites, a retirement community, and a mobile home park provide 

the data for this project. Eight of the sites were in the Tucson, 

Arizona, area and four sites were in Mansfield, Ohio. The survey con

sists of a three-part form including socio-economic information, an aural 

music performance test, and a questionnaire regarding the respondents' 

perceived involvement with music. This information is intended to aid 

in the development of realistic and workable music programs for people 

in this age group. Recommendations will also be given for the role of 

higher education in preparing personnel to work with older adults in 

music experiences. 



CHAPTER 2 

REVIEW OF THE LITERATURE 

An examination of research and opinion on the topic "music and 

individuals 65 and over" reveals several recurring justifications for 

arts arid elder''' programs, few assessments for defining needs of the 

older adult and arts experiences, and many model programs that illus

trate successful outcomes from arts and elder encounters. Each of these 

topics will be discussed to further support the necessity for a musical 

needs and preference assessment for the older adult. Because of the 

limited research on music, as a separate discipline, and the elderly, a 

majority of the studies in the review of the literature will refer to 

arts and the older adult. 

Philosophy of Arts and the Elder Programs 

Enrichment of life, creative outlets, recreational activities, 

socialization, and the unrealized audience for the arts are the major 

elements in the arts and elder philosophy. Each of these topics will 

be examined in order to better understand the justification and rationale 

for arts and elder programs. 

1. The term "arts and elder" will be used in this paper as an 
adjective describing arts experiences designed for the older adult. 

8 
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Enrichment of Life 

"Wish not so much to live long as to live well." 
Benjamin Franklin 
Poor Richard's Almanac 

As mentioned in the introduction, the quality of life for older 

adults has become an important social issue. The basic philosophy of 

arts and the aging programs is to improve the quality of life for the 

participants. According to the National Council on the Aging, the primary 

goal of arts and older adults programs is to provide enrichment experi

ences. "The Council believes that the arts can add significantly to 

the lives of aging people and, in a very meaningful and satisfying man

ner, help fill a vacuum which exists in their lives" (Sunderland, 1976). 

Arts experiences can be a continuing period of achievement and 

contribution for tha older adult. "While involvement in cultural activi

ties may not be a matter of life and death for older persons, it can be 

a matter of happiness or unhappiness, usefulness or uselessness" (Sun

derland, 1976, p. 39). A valuable reference that clearly defines the 

importance of arts and elder programs as enrichment experiences is 

Older Americans and the Arts by Jacqueline Tippett Sunderland. She 

states: 

A civilized society is mandated to meet the basic needs of its 
aging citizens. The time has now come to supplement mere sur
vival with programs that enrich the quality of life for older 
Americans. This same effort must recognize that older Americans 
have skills and expertise that can benefit the arts. The older 
professional artists and artisans posessing talents in many 
forms can be tapped to share their talents with their communi
ties (Sunderland, 1976, p. 14). 

Involvement with the arts magnifies the nature of life in a 

variety of ways. Kaplan affirms that all aspects of the arts, 



creativity, distribution, consumption, and education, are significant 

in enrichment experiences (National Council on the Aging, Inc., 1977) . The 

arts complement the social environment of the elderly, enhance the quality 

of their lives and perhaps become an integral factor in survival 

(Davisson, 1980). Simone de Beauvior, author of The Coming of Age, a 

classic study on the historical aspect of aging, suggests, "All geron-

tologists agree that living the last twenty years of one's life in a 

state of physical fitness but without any useful activity is psychologi

cally and sociologically impossible. Those who live on must be given 

some reason for living: mere survival is worse than death" (1972, p. 

272) . 

Michael Straight, 

the Arts, presents several 

ing the quality of life. 

tainment value. 

First, art offers us heightened perception of the world around 
us. . . . Secor.d, art offers us clarification, the inward per
ception of ourselves that comes when the artist who shares 
our experiences and our feelings give them resolution. . . . 
Third, art offers us identification through the traditional 
arts—mirth, song, poetry, dance, theater, music—and now the 
individual crafts and their heritage. . . . Fourth, in arts 
participation we celebrate the act of joining together. Lastly, 
art offers the concept of reconciliation by the living that we 
are not alive for long" (National Council on the Aging, Inc., 
1977, pp. 4-5). 

Arts and elder enrichment opportunities involve highly individ

ualized personal experience which requires openness of thought, imparts 

dignity, requires creative and intellectual involvement, is success-

Deputy Chairman for the National Endowment for 

reasons why the arts are necessary for improv-

The arts are more important than sheer enter-
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oriented, offers a return to decision-making roles, and provides feelings 

of self-worth by broadening an individual's point of view (Hoffman, 1975). 

Aging is contingent on a variety of factors: primitive fears, 

prejudice stereotypes, physical health, personality, earlier-life experi

ences, actual circumstances of late-life events, adequate finances, 

shelter, medical care, social roles, religious support, and recreation. 

Combinations of these factors determine the quality of life for the 

older adult (Butler, 1975). 

Creative Outlets 

Old age exposes the failure of our entire civilization. 
There is only one solution if old age is not to be an absurd par
ody of our former life, and that is to go on pursuing ends that 
give our existence meaning—devotion to individuals, to groups 
or to causes, social, political, intellectual, or to creative 
work. 

Simone de Beauvior 
The Coming of Age 

There is strong support for the development of creative potential 

in older adults (Sunderland, 1976; National Council on the Aging, Inc., 

1977; Davisson, 1980; Hoffman, 1975). The belief that creativity and 

ability decrease with a chronological increase in age has been contra

dicted by several studies (Hoffman, 1975). Butler (1975, p. 417) 

asserts that, "Creativity can often be found in older persons, not only 

in the famous, but also in the daily lives of ordinary people. A person 

may in fact first become creative in late life when previous burdens and 

responsibilities lessen." Stanley A. Czurle, in a paper "Enriching 

Retirement Living Through the Arts," supports the idea of creative growth 

for the elderly. 
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Age does not stop creative growth, its satisfactions and devel
opmental values. On the contrary, it frees the individual for 
participation, enjoyment and increased appreciation of many 
personally and humanly meaningful activities. If programs are 
structured to provide for the maximum personal involvement of 
each individual, the arts, through creative activities as well 
as productions, can help the aged become increasingly enriching 
selves (Sunderland, 1976, p. 39). 

Creativity has been defined as "an intellectual process result

ing in high-quality productivity such as scientific discovery, notable 

insight, or artistic composition. The ability to discover and define, 

as well as solve problems, is commonly used by most investigators as 

part of the concept of creativity" (Alpaugh, Renner, and Birren, 1976, 

pp. 18-19). The creative process facilitates the ability to cope with 

the developmental problems across the adult life span (Alpaugh et al., 

1976). Creative,activity may be vital in successful aging in our con

stantly changing world (Davisson, 1980). 

Alpaugh et al. (1976) discussed the role of age and creativity 

in society. They state that society should be concerned with developing 

the creative potential and increasing the life satisfaction of older 

adults. "It is doubtful that a society can ignore the potential produc

tivity and creativity of its older adults in terms of economics, cul

ture, and the well-being of its social fabric" (Alpaugh et al., 1976, 

p. 218). 

Sunderland (1976, p. 5) reaffirms the position of the National 

Council on the Aging regarding the creative potential of arts and elder 

experiences: 

Our basic assumption is that there is an aspect of creativity in 
all people and that many elderly individuals are free to draw 
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this talent out of its dormant state, and to use it as a tool 
for self-fulfillment, and engrossing interest and challenge, and 
perhaps in some cases, as a means to artistic achievement. 

Many minimally creative arts programs have been established for 

the elderly because of a negatively biased view from society regarding 

these endeavors. Hoffman (1975, p. 21) states; 

Most of society suffers from a belief in many common misconcep
tions concerning the elderly. The most notable is the belief 
that elders can be likened to children, have regressed mentally 
and border on the brink of senility. Our society badly under
estimates the creative and intellectual abilities and desires of 
the elderly population. There is little involvement or challenge 
inherent in most programs. Mold ceramics, [sic] china painting, 
kitchen bands (would you as an over 65 retiree, enjoy playing a 
pair of spoons, hammering on a pot or spending hours on end 
strumming a piece of rope attached to a washtub?) offers [sic] 
little in long term intellectual benefits, but only to [sic] 
provide momentary diversion from monotony and boredom. 

Arts experiences for the older adult can offer an outlet for 

creative expression. Helping any segment of the population live a fuller, 

more satisfying, more creative life benefits us all (Lehmann, 1977). 

John McLeish discusses creativity and the elderly in his book, 

The Ulyssean Adult. The theme of this book is that: 

. . . many regenerative and creative powers which are unused 
form part of the equipment of man throughout his life; that life 
in the later years, when one's confidence is often perhaps most 
threatened, can be lived actively and creatively rather than 
reactively and listlessly; and—as the absolute axis of this 
concept—that great numbers of adults in the later years are 
inhibited from accomplishments which would glorify those years 
because they have succumbed to modern myths and negative social 
conventions about the decline and fall of creativity" (1976, 
p. 2) . 

McLeish derives his title from Ulysses, who was about 50 when his adven

tures in The Odyssey came to an end, and about 70 when his last adventures 
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began. For Ulysses, the will, quality of life, and search for new 

experiences were paramount. 

Creativity is an individual's affirmation of uniqueness. McLeish 

describes a creative person in later life as a "Ulyssean adult" with the 

following attributes: 

. . . openness of mind, sensitivity to the need for new ways and 
new experiences; resourcefulness; courage; curiosity, and a con
tinuing sense of wonder at the kaleidoscopic beauty and mystery 
of the world and the cosmos; acceptance of the fact of aging but 
not being intimidated by it; and consciousness of the quest for 
self throughout the life drama. These are clearly some of the 
significant traits identifiable in the personalities of Ulyssean 
adults of widely different eras and places (1976, p. 31). 

The Ulyssean life is available to most adults on some terms. 

Regarding arts and the creative experience, McLeish states: 

"What the lively arts do for those who participate in them as profes

sionals or amateurs in their later years is clearly to permit the rein

vestment of the self in new adventure, where the process of self-discovery 

is continuous" (1976, p. 202). 

For many, creating and making music can be a renewal. The act 

of creativity in itself is the fulfillment and justification. On becom

ing a Ulyssean adult the following points should be considered: adults 

do have time available to them, they have a rich accumulation of experi

ence, and they are freer to be unorthodox (McLeish, 1976). 

Recreational Activities 

Use of the arts as a recreational activity for older individuals 

is another justification for the arts and elder movement. Several studies 

have examined music as a viable recreational tool for older adults. One 
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example is a dissertation, "Music in the Recreation Program for 

Senior Citizens in the State of Florida" by Delbert Ellingsworth 

Sterrett (1957). He asserts that: "Music in practically all of 

its forms may be an ideal medium for the recreation of the older adult. 

As a recreational experience it offers: 1. enjoyment by the partici

pant; 2. development and fulfillment of the potentialities of the 

individuals; and, 3. enrichment of the social group" (Sterrett, 1957, 

p. 3). Other benefits of music recreation include easy availability, 

immediate satisfaction to the participant, endless possibilities for 

further study, and integration with other activities such as dance, 

pageant, and patriotic programs. 

Max Kaplan defined a set of values music contributes when used 

as a means of recreation. Sterrett (1957, p. 3) summarizes Kaplan's 

thoughts: 

1. The activity is colored with pleasure and fun while still 
being sincere and intense. 2. In recreational music, sessions 
may be approached as experiences satisfying in themselves rather 
than as rehearsals for performances. 3. Participants can be 
joined in interaction patterns not usually found, such as edu
cated and illiterate, rich and poor, persons with different 
ethnic backgrounds, oldsters and young people. 4. Music can be 
integrated with other recreational activities such as the dance, 
drama, pageants, games and community programs. 

For older adults, Sterrett indicates that recreational music 

can fulfill certain desires: 

1. The desire to do that which the participant had always wanted 
to do but lacked the opportunity in earlier life, to learn more 
about music, and to take part in some way. 2. The desire to take 
part again in an activity which formerly brought enjoyment. 3. 
The desire to join in group activity of more intimate and emo
tional nature than sports and games, and which is free from 
strenuous rivalry. 4. The desire for the emotional release which 
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may be produced by music. 5. The desire for the satisfactions 
that come from creative activity (Sterrett, 1957, p. 3). 

Of the programs Sterrett evaluated, most had either community 

singing or some listening activity, some had entertainment from an out

side group and some had a choral organization directed by one of their 

peers. Very few had instrumental organizations. Problems with these 

activities included unskilled leadership, resistance from people outside 

the rider population group, underdevelopment of music appreciation, 

constantly cha ^ing membership of large groups which created hardships 

for sustained development, and feelings from older adults that it was 

too late in life for them to start a new activity (Sterrett, 1957). 

In 1978, Phyllis Gelineau, of South Connecticut State College in 

New Haven, Connecticut, received a research grant to explore the activi

ties and benefits of recreational music and the elderly. The purpose of 

the grant, "Music for the Elderly," was to implement a series of work

shops to train appropriate service providers working with the elderly 

to conduct a broad range of music activities that would'prove therapeu

tic and beneficial to senior citizens in health care facilities, senior 

citizen centers and other locations where the elderly gather or are 

housed together (Gelineau, 1978). 

One-day workshops were given at various regional locations. 

"Activities in the workshops on Music for the Elderly included instruc

tions on recreational instruments, moving to music, ethnic music and 

dance, singing and listening, in addition to information on the. physical 

and psychological benefits to be derived from participation in each of 
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the music experiences" (Gelineau, 1978, p. 6). Gelineau cites the spe

cific workshop activities: 

The participants sang in unison and harmony, received instruc
tion on recreational instruments such as harmonica, ukulele, 
recorder and autoharp (as well as some ethnic instruments), exe
cuted various rhythms with drumsticks, explored various sound 
sources—traditional and nontraditional including bottles, pipes, 
etc., moved, exercised, and danced to music. . . . Each partici
pant was given a "kit" consisting of a harmonica, kazoo, recorder, 
recorder book, a pair of drumsticks and a folder containing 
nearly 60 pages of instructional materials including songs, in
strumental diagrams, and general information on suggested activi
ties and their benefits. The kits were retained by the partici
pants at no extra charge (1978, p. 10). 

Gelineau ascertained that when recreational music was properly 

applied it would prove psychologically and physically beneficial to the 

participants. Results of recreational music programs helped alleviate 

problems of the elderly by providing experiences to develop self-concept 

and self-worth, "promoted a positive atmosphere of sociability and im

proved morale and general behavior" (Gelineau, 1978, p. 3). 

As both the Sterrett and Gelineau research indicate, music as a 

recreational tool has proven to be an acceptable medium for providing 

meaningful use of free-time for the elderly. The aesthetic value of 

music is placed in a secondary position in this rationale. Music as 

entertainment is in the primary position. 

Socialization 

The social aspect of arts and elder programs is another signifi

cant reason given for their establishment. Socialization includes 

activities which nurture feelings of self-worth and self-fulfillment, 
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provide opportunities for meaningful social contacts, offer an outlet 

for communication, and alleviate loneliness and other personal problems. 

In the dissertation, "Arts Programming for Senior Citizens," 

Janet Sue Norman (1978, p. iv) emphasized the importance of social values 

regarding the arts and the older adult: "Arts activities create meaning

ful social contact and are thus important in establishing new alliances 

and social relationships." Hoffman (1980) supports the idea of the arts 

providing the opportunity for the development of new social roles. 

Involvement with arts experiences can be an effective way to 

combat loneliness (Davidson, 1980). Tanner and O'Brient (1980, p. 28) 

state: 

Older people seem to derive satisfaction from associating with 
one another, and music and music activities such as dances serve 
as important cultural and socializing agents. With these known 
qualities, music has become an important tool not only for its 
social influence, but as a therapeutic treatment of the elderly 
in retirement centers and nursing homes. 

Promoting feelings of self-worth and self-fulfillment is an 

aspect of socialization provided for through arts experiences. Commu

nity Program in the Arts and Science (COMPAS) is designed to ". . . 

become part of the strong, growing movement towards serving the total 

individual and balancing care services such as housing and medical care 

with supportive services which answers the human need for self-

expression and a feeling of self-worth and individual dignity" (COMPAS, 

1976, p. 23). 

Group experiences in the arts also bring practical benefits. 

"For the aged, membership in a social group aids the individual in 



overcoming such barriers as poor transportation and fear of being out 

at night alone" (Johnson and Prieve, 1976, p. 44). 

Unrealized Audience 

A final reason given for inclusion of arts programs for older 

adults is their potential for new arts audiences. The National Council 

on Arts and Aging, established in 1973 as an advocate and catalyst for 

bringing together arts and those in the field of aging, encourages the 

elderly to support the arts as audience, as providers of time, skill 

and knowledge, and as students, teachers, and creators (National Council 

on the Aging, Inc., 1977). Equal opportunity for the aging to have ac

cessibility to the arts is a main goal of this organization. 

The Americans and the Arts, a 1975 study initiated by the 

National Research Center of the Arts, revealed that compared to all other 

age groups, senior citizens attended fewer arts events (National Research 

Center of the Arts, Inc., 1976). This survey indicated that of all age groups 

involved in artistic activities, individuals 65 and over participate the 

least. As mentioned, some older adults do participate in arts activi

ties, and many more show interest in participation. ". . . 29% of the 

elderly engage in crafts, and another 10% would like to; 10% play a 

musical instrument, and another 15% would like to, 9% paint, draw, or 

sculpt and as many more (9%) would be interested in these pursuits" 

(National Research Center of the Arts, Inc., 1976, p. 53) . The Ford Foundation 

study (1974), a survey that analyzed characteristics of audiences at 

arts events, also observed the decline in the number of elderly in attend

ance at arts programs. It was indicated ". . .in the year preceding the 
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study, 7% of those over 50 had attended a symphony concert, compared to 

9% of those in their 40;s, 10% in their 30's, 11% in their 20's, and 

13% of younger persons" (Kaplan, 1979, p. 140). 

Johnson and Prieve (1976), aware of the information regarding 

the low attendance of the elderly at arts performances, hypothesized that 

the older adult could be an important new audience for the arts. To 

find out what was being done to develop the older adult arts audiences, 

Johnson and Prieve distributed a questionnaire to a variety of arts 

organizations. 

Significant conclusions from this survey can be summarized as 

follows: 

Senior citizens represent less than 10 percent of the audience 
in nearly 80 percent of all arts organizations surveyed . . . 
only 7.7 percent are interested in increasing the senior citizen 
audience. . . . Individuals under 21 and over 65 years of age 
are more difficult to attract than any other age groups. Nearly 
60 percent of the organizations report that senior citizens are 
the most difficult audience to attract. . . . Most organizations 
offer discounts to attract the young, only 43 percent have such 
a policy for the elderly. Special funding for senior citizen 
programming is unavailable nearly half of the time. However 85 
percent of the respondents would initiate special programming 
were funding available and particularly if it would be finan
cially advantageous. A variety of barriers, both real and per
ceived, act to prevent older Americans from attending arts 
events. Among them are poor public transportation, reluctance 
to go out at night, dislike of attending alone, ticket price, 
and various physical problems with arts institutions. . . . 
Arts administrators have widely different views of audience 
development in general and senior citizen programming in par
ticular. While the majority are in favor of both, significant 
numbers either have reservations or are opposed to these efforts 
(Johnson and Prieve, 1976, pp. 1-2). 

Suggestions were given regarding senior citizen arts programs 

at the end of this monograph. Johnson and Prieve summarized general 

comments from arts organizations regarding senior citizen programs. 
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"We encourage your interest in three directions: more and better arts 

available to seniors; more participation by seniors in all branches of 

the arts; (and) better representation of older persons as subject matter 

in the arts" (1976, p. 47). 

Hoffman agrees that older adults are potential arts audiences. 

That the elderly are a ready audience for the arts is moot. 
The point has already been established and has been previously 
demonstrated. The question to be asked is: Are social insti
tutions ready to seriously consider the arts an alternative 
leisure, or surrogate role, and as a therapeutic technique for 
the creative involvement of the elderly? If so, people in the 
arts will find new student populations and fertile research 
fields to explore and, thus, will provide a new, expanded social 
and community continuum for the arts (1978, p. 32). 

Assessments 

Two assessments can be cited regarding the arts and the older 

adults needs. The first significant assessment regarding the arts and 

the elderly was a questionnaire developed by Donald H. Hoffman for the 

Center for Arts and Humanities Programming at the University of South 

Carolina in 1976. This pilot project was initiated to develop tech

niques of assessing previous art backgrounds, arts and humanities 

preferences, leisure time patterns, attitudes held about the arts, pref

erences for certain presentation techniques and previous postsecondary 

educational experiences of elderly participants (Hoffman, 1978). The 

Hoffman assessment was significant because it was the first of its kind 

designed to evaluate arts and the older adults needs and because it was 

a model later used by Frances E. Anderson in a survey given to elderly 

subjects in central Illinois. The funding and support for this endeavor 
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was supplied by the National Endowment for the Arts, South Carolina 

Commission on Aging, University of South Carolina, South Carolina Arts 

Commission, and the South Carolina Committee of the Humanities. 

The survey instrument was randomly distributed with the assist

ance of local agencies on aging and the South Carolina Commission on 

Aging to 10 percent (19,500) of the state's elderly population. 5.22 

percent, or 1,015 questionnaires, were returned. Hoffman (1978) drew 

several conclusions from the results of the questionnaire. He suggested 

that initial arts education experiences for the elderly need to be 

extension offerings in order to alleviate any fear which the elderly may 

feel toward formal campus experiences. Through this strategy, an even

tual increase of students at colleges and universities may occur. Hoffman 

suggested that future research include pedagogical exploration and the 

future identification of needs, interests, and leisure patterns of the 

elderly in relation to arts experiences (1975). 

Results from the Hoffman assessment aided in the organization of 

the South Carolina Center for the Arts and Humanities Programming. This 

group acts as a conduit for all arts and elder programming throughout the 

state. Programs were initiated in the areas of ceramics, painting, 

design, sculpture, vocal and instrumental music, theatre, dance, and the 

humanities. 

Observed benefits from arts and elder programs implemented by 

the South Carolina Center for Arts and Humanities Programming were lei

sure involvement, creative and intellectual stimulation to the partici

pants, and positive attitudes toward the arts (Hoffman, 1975). Results 
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from effectively administered arts programs are summarized by Hoffman 

(1975, p. 22): "The arts, when properly presented, will provide the 

satisfaction, involvement and interest necessary for high level intel-

lectualism while extending art education into a sub-culture now begin

ning to expand into the arts." 

An arts assessment survey was given by Frances E. Anderson 

(1976) to elderly subjects in central Illinois. She had permission to 

give the 1975 Hoffman South Carolina questionnaire to elderly subjects 

in three nursing homes, two sheltered care facilities for retired adults, 

a retirement community, and a low-income public housing unit. This 

survey was used to determine the interests and attitudes of older adults 

toward the arts and humanities. Of 123 questionnaires distributed, 112 

were completed, including 50 returns from three nursing homes. 

Anderson hypothesized that the elderly person would respond 

differently to various art-related questions depending on the environ

ment in which he or she resided. She also predicted that the differen

ces between the physical, mental, and economic factors of the older adult 

would reflect in their responses to the questions. 

A significant conclusion from the study was that the kind of 

facility in which respondents lived apparently influenced their inter

ests and chosen activities. This research revealed institutional dif

ferences to be statistically significant in many cases which supported 

the hypothesis that in this kind of study attention must be placed on the 

facility in which the resident resides. The respondents in sheltered care 

facilities indicated a greater desire to participate in arts activities 

than those respondents in other sites. 



24 

Results of this investigation were highlighted by Anderson: 

This study clearly demonstrated evidence of participation and 
interest in the arts on the part of the elderly. Arts educators 
would do well to build on this interest and focus some of their 
energies on enhancing programming for this important segment of 
our population. Higher education might also consider speaking 
to the expressed willingness of elders to continue their educa
tion. Finally, it is hoped that the current study will provide 
the 'hard data' necessary to justify expenditures of time, money, 
and staff for arts programming for the elderly (Anderson, 1976, 
p. 70). 

Alice Clair Gibbons (1977) examined the popular music preferences 

of the elderly. She states that three basic premises in music therapy 

practice are that most older adults prefer music of their young adult 

years to music of other life periods, that preferred music is more likely 

to promote participation in music therapy activities than nonpreferred 

music, and that the elderly prefer sedative (quiet) to stimulative (ener

getic) musical experiences (Gibbons, 1977, p. 180). 

Results of this study indicate that elderly persons strongly 

prefer music of young adult years to popular music of life periods after 

young adult years. There were no statistical differences in preferences 

for sedative or stimulative music, refuting the notion that older adults 

prefer sedative to stimulative music. 

In Gibbon's research, young adult years were arbitrarily defined as 

being between twenty and thirty. This study was administered to sixty 

verbal, ambulatory and non-ambulatory individuals between the ages of 

65-95. Gibbons concluded that, "If music preference is a factor, then 

popular music of young adult years may more likely promote successful 

experiences than popular music of later life periods" (1977, p. 180). 
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The purpose of the dissertation "Arts Programming for Senior 

Citizens" by Janet Sue Norman (1978, p. iii) is: 

. . .  t o  i d e n t i f y  s o m e  o f  t h e  a r t s  w h i c h  a r e  c o n s i d e r e d  a p p r o 
priate in their subculture, to provide ways for them to partici
pate and share more fully in that which has come to define them and 
their culture, to determine some of the defining characteristics 
of their arts activities and musicmaking and to relate these 
characteristics to certain biological, psychological and socio
logical traits that are distinctive to the aged community. 

Several observations regarding the effects of music and the older adult 

are as follows: "Familiar activities and music are favored. . . . The 

3 
meter of their favorite songs is ^. . . . An analysis of the melodic 

structure of eighteen of their favorite songs emphasized the qualities 

of statis and resolution. . . . New songs are assimilated that conform 

to previously integrated forms" (Norman, 1978, pp. iv-v). 

Programs 

An examination of sample arts and older adult programs offers 

insight regarding their philosophy, implementation, and evaluation. 

Many examples could be cited as representative of successful and well-

planned arts and elder programs. Selected programs involving music and 

the older adult will be mentioned. 

Kaplan (1966) describes a program, Aging and the Arts and Music, 

established in 1961 by the Arts Center of the School of Fine and Applied 

Arts of Boston University. Private piano and organ lessons were held 

individually at various times for older adults. Teachers for these les

sons were advanced students at the university. There were several pur

poses of the program (Kaplan, 1966, p. 156): 
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To learn about the technical aspects of teaching the arts and 
music to older persons: What can our experience contribute to 
learning theory for older persons? Will this knowledge have 
implications for the preparation of teachers in adult work? 
Will this experience have any impact upon our teachers in refer
ence to choice of career or to their thinking about the purposes 
and functions of art? 

To learn about the meaning and impact of this experience 
upon the attitudes and behavior of older persons in relation to 
esthetic life: What kind of skills can be developed in refer
ence to types of background and health? To what degree does 
this experience help to develop a future-directed attitude toward 
life? To what degree and how does this experience develop more 
consciousness of the arts: going to concerts and to exhibits? 
To what extent does this experience recall skills and interests 
in the arts that have been dormant or forgotten? 

i 

To learn about the impact and relation of experiences in the 
arts for older persons in respect to all aspects of their lives: 
What meaning does the experience have on the status of health and 
family relationships of the older persons? What meaning does this 
experience have for the image and attitudes about themselves as 
older persons? How can this experience in the arts and music be 
more directly and significantly related by the instructor to all 
other aspects of the students' lives? 

Results from the programs were observed as follows: there were 

numerous pedagogical questions from both teachers and students, there 

were demonstrations of eagerness to learn on the part of the students, 

and there were concerns from some teachers that special teaching mate

rials should be created for this generation. Others said that it was 

not the materials but, rather, it was the exercise of patience, a sense 

of humor, development of new ways of explanation by analogy, and the use 

of adult experience that resulted in effective teaching techniques 

(Kaplan, 1966). 

Aesthetic results from this program included observations of 

many students who began to attend concerts and art exhibits with a new 

artistic awareness and sophistication. Kaplan (1966, p. 158) summarized, 



"The esthetic experience served uniquely to reconcile two seemingly 

disparate needs, to find fulfillment of deep-hidden creative desires 

from former years and simultaneously to find an experience that would 

project the person into the real future." Older adults' contact with 

the arts affected their self-concept and their relationship with others. 

Senior Citizen Adventure-in-Music Program, (SCAMP), initiated 

by the Wilmington Music School, Wilmington, Delaware, cited several goals 

for older adults' experience with music (National Council on the Aging, 

Inc., 1977, p. 47): 

. . .  t o  p r o v i d e  e n r i c h m e n t  i n  t h e  a r t s ,  t o  c h a l l e n g e  l e a r n i n g  
. potential, to realize innate musical creativity, to fulfill 
desires for music education, to provide a new area for commit
ment, to continue preliminary attempts at music education on a 
higher level of attainment, to ascertain achievement possibili
ties, to ascertain the effect of music lessons on mental health, 
to ascertain the possibility of therapeutic value to manual 
dexterity, and to provide a social atmosphere through area of 
arts expression. 

The SCAMP I music program focused on the development of organ keyboard 

skills. 

Results of this program were very positive. Close friendships 

were developed among the participants, feelings of loneliness and isola

tionism were alleviated and aesthetic senses were reawakened. Playing 

the organ was observed as a therapy in retarding the spread of arthritis 

in the fingers (National Council on the Aging, Inc., 1977). 

Because of the success of SCAMP I, SCAMP II was implemented. 

There are four programs in SCAMP II: Music Adventures for Shut-ins, 

Music Appreciation for Senior Citizens, lecture and music series and 

comprehensive interdisciplinary music activities projects. 
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Another music program specifically established for older adults 

was designed by the University of Wisconsin-Extension-Madison, Wiscon

sin. Spinet organs, because they take less digital force to evoke a 

full tone than a piano, were placed in senior citizen community drop-in 

centers. Private lessons were given and the results were positive. One 

group insisted on buying the spinet organ as it became a necessary piece 

of equipment in their community center (National Council on the Aging, 

Inc., 1977). 

Elderhostels are examples of higher education programs for the 

elderly. Older adults live and eat in the campus dormitories and attend 

classes, all for a single fee. Several music programs have been initiated 

through Elderhostels. One example of an Elderhostel music program was 

a course on the dulcimer. The history of this instrument from early days 

to the present was examined. Each participant built a dulcimer from 

scratch. Inspired by the enthusiasm of the teacher, the older adults 

created instruments that were described as works of art. Other courses 

in Elderhostels included opera workshops, the history of American music 

etc. (National Council on the Aging, Inc., 1977) 

The St. Paul Artists and Aging Programs, carried out under the 

guidance of COMPAS (Community Program in the Arts and Sciences) was 

sponsored by a grant from the Administration on Aging and the Department 

of Health, Education, and Welfare. COMPAS brings arts and sciences to 

the greater St. Paul community by conducting a wide variety of arts 

programs in the schools, neighborhood centers, senior centers, parks 

and gathering places of the city. The overall goal was to assist in the 

improvement of life for older Americans (COMPAS, 1976). 
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The specific goal for the St. Paul program was "to identify and 

train professional artists who would work with bringing creative oppor

tunities to senior citizens of the St. Paul area" (COMPAS, 1976, p. 2). 

The objectives were "to identify and recruit professional artists 

interested in working with the elderly, to sensitize these artists to the 

field of aging, to carry out an artist-in-residence project which would 

increase creativity in the elderly and to use this experience in attrac

ting qualified professional artists to the field of aging" (COMPAS, 1976, 

p. 2). 

The anticipated results were: 

1. A body of trained artists will be available for work with the 
elderly. 2. Elderly participants will find satisfaction in self-
expression and self-fulfillment through creativity. 3. The com
munity will be made aware of the valuable contribution to be 
made by the elderly. 4. Artists will be encouraged to bring their 
talents into the field of aging for short-term employment. 5. 
Materials helpful for program replication will be made available 
(COMPAS, 1976, p. 25). 

An analysis of these programs reveals thoughtful and challenging 

goals for music experiences for the elderly. All of them have had posi

tive results and encourage other organizations to initiate similar proj

ects. None of the programs reviewed in the literature referred to a 

needs assessment from the population for which they were designed. 

This point reinforces the purpose of this project. For arts and the 

elder projects to be optimally successful, the older adult must have 

input into the design, implementation and philosophy of program proposals. 

Several conclusions can be drawn from this review of the litera

ture. The justifications for arts and elder experiences include life 
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enrichment, exploration of creative potential, recreational pursuits, 

socialization activities, and the development of the older adult as a 

new audience for the arts. Many of these justifications are supported 

by opinion rather than data from the older adult participants who may or 

may not endorse these conclusions. This study is designed to aid in the 

evaluation of the older adults1 perceived needs for participation in 

musical experiences. 

As indicated in this chapter, assessments have been made in the 

general area of arts and the older adult. No study specifically analyz

ing the self-assessed musical needs and preferences of individuals 65 

and over has been made. This survey will provide this data. 

Conclusions from this study regarding the older adults' perceived 

use of music as a recreational activity and as a socialization tool will 

be discussed in Chapter 6. In order to place the survey data of this 

assessment in perspective, Chapter 3 will consist of a brief overview 

of characteristics of individuals 65 and over. 



CHAPTER 3 

CHARACTERISTICS OF INDIVIDUALS 65 AND OVER 

The Process of Aging 

Aging begins at birth; it is a continual process that involves 

many diverse factors. An individual is judged to be old on the basis 

of chronological age, appearance, movement, health, roles, and attitudes. 

Hess and Markson (1980, p. 13) state that, "Aging is an exceedingly com

plex variable . . . there is no simple way to distinguish how mind, 

body, social system, and historical events influence one another or 

have an independent effect on aging individuals." 

Older individuals cannot be thought of as a homogeneous group 

requiring a singular set of services; but instead they are a diverse 

group with a variety of needs. Age is their only common characteristic. 

Kalish (1977, p. 62) advocates this idea: 

There appears to be no such thing as the typical experience 
of old age, nor the typical older person. At no point in one's 
life does a person stop being himself and suddenly turn into 
an 'old person', with all the myths and stereotypes that term 
involves. Instead, the social, economic and psychological fac
tors that affected individuals when they were younger often 
stay with them throughout their lives. Older people share 
with each other chronological age, but factors more powerful 
than age alone determine the conditions of their l^ier years. 

It is not surprising that there is more diversity among older, 

adults than among the young. Each member of the age 65 cohort have had 

six or more decades of highly personalized experiences. Because of this 

31 
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diversity, Hess and Markson indicate, "There are few issues that can 

unite so heterogeneous a body of people, few needs that all can share, 

and no one philosophical position from which to speak for the aged" 

(1980, pp. 238-289). 

Neugarten (1975) is of the opinion that the elder can be thought 

of in two groups: the "young old" are those beginning the retirement 

age, 55-75; and the "old-old" are those people aged 75 and over. This 

emphasizes the fact the aged do not constitute a single homogeneous 

group. Robert Butler, in his book Why Survive? Being Old in America 

(1975, p. 408), agrees that older adults are as diverse as any other 

age cohort and that "... their patterns of aging vary according to 

the range they show from health to sickness, from maturity to immaturity, 

ability to apathy, useful constructive participation to disinterest, 

from the prevailing stereotype of aging to rich forms of creativity.11 

Throughout history, society has reacted to aging with great 

diversity. Growing old was described by Herodotus, a Greek historian. 

Herodotus tells us of some tribes who worshipped their eld
ers as gods and of others who ate them. At one extreme were 
the Issidones, who gilded the heads of their aged parents and 
offered sacrifices before them. At the other were the people 
of Bastria, who disposed of their old folk by feeding them to 
flesh-eating dogs; or the ancient Sardinians, who hurled their 
elders from a high cliff and shouted with laughter as they 
fell on the rocks below (Ward, 1979, p. 6). 

Because it reminds man of his own mortality, old age can be a 

very frightening thing. Robert Butler aptly states this idea: "We are 

so preoccupied with defending ourselves from the reality of death that 

we ignore the fact that human beings are alive until they are actually 
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dead. At best, the living old are treated as if they were already half 

dead" (1975, p. 2). 

Simone de Beauvoir (1972) also examined the essence of old age 

and the role of society. 

It is the meaning that men attribute to their life, it is 
their entire system of values that define [sic] the meaning 
and the value of old age. The reverse applies: by the way in 
which a society behaves towards its old people it uncovers the 
naked, and often carefully hidden, truth about its real prin
ciples and aims. 

The practical solutions adopted by primitive peoples to 
deal with the problems set by their old people are varied; the 
old are killed; they are left to die; they are given a bare 
minimum to support life; a decent end is provided for them; or 
they are revered and cherished. As we shall see, what are called 
civilized nations apply the same methods: killing alone is for
bidden, unless it is disguised (p. 87). 

American society is very youth-oriented. Examples of current 

advertising illustrate this point: "Hate that gray? Wash it away! 

Wrinkle cream. Monkey glands. Face lifting. Look like a bride again. 

Old is ugly. Don't trust anyone over thirty. I fear growing old. 

Feel Young Again! Old is ugly" (Curtin, 1972, p. 34). Because of nega

tive stereotyping against the aged, discrimination, and social and eco

nomic disadvantages, older individuals are considered a minority group. 

The most extensive study ever conducted to determine society's attitude 

toward aging and it' s perception of what its like to be old in America is 

The Myth and Reality of Aging in America, a study for the National Council 

on the Aging. This monograph describes a poll that expressed the public's 

attitude toward aging and older Americans' view about themselves and old 

age. The National Council on Aging commissioned the study to provide 

definitive data to researchers, writers, students, legislators and the 
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general public regarding attitudes toward aging. There are many stereo

types and cliches in this country about growing old; the myth must be 

separated from the reality (National Council on the Aging, Inc., 1975). 

Some important points should be emphasized from this survey 

(National Council on the Aging, Inc., 1975, pp. 3-4): 

1. An obvious conclusion is that most of the older people 
in this country have the desire to be productive, contributing 
members of our society. Older adults do not want to be 'put on 
the shelf' and excluded from social and economic activities. 

2. Most older people feel that their condition in life is 
better, economically and socially, than the general public be
lieves it to be. An important point is [that] the word 'most' 
can be a deceptive term; it is vitally important to remember 
that many millions of older people are living at, or below the 
poverty line. Thus, when 15 percent of people over 65 say that 
'not having enough money to live on' is a personal problem for 
them, that percentage translates to some three million needy 
people. 

3. Findings regarding public policy were extremely signifi
cant. For example, an 'overwhelming' 97 percent of the American 
people believe that social security payments to the elderly 
should automatically increase with rises in the cost of living. 
There is no indication that the public supports an arbitrary 
limitation on this increase. 81 percent of the public agrees 
that the federal government has the responsibility to use gen
eral tax revenues to help support older people. 86 percent were 
opposed to mandatory retirement at a fixed age, if the worker 
wants to continue and is able to do a good job. 

This study championed older adults as viable members of society. 

Their contribution "... depends not only on their own self-confidence 

and belief in their own abilities and desires to remain active and use

ful members of society, but also on the confidence that the public at 

large places in them as contributing human beings" (National Council on 

the Aging, Inc., 1975, p. 1). Lattin agrees with this: "Little thought 

is given to utilizing older persons as important contributors to our 
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cultural heritage, when indeed they are irreplaceable cultural treas

ures" (Lehmann, 1977, p. 4). 

Perhaps the best definition and understanding of old age can be 

given by older adults themselves. Herbert A. Shore, in "A Plea from 

the Older Individual," summarizes what he feels the elder would say if 

they could speak with one voice: 

That I am old need not be a tragedy; it can be the attain
ment and reward of a full life. That I am poor may not be my 
fault, but rather the result of an economy in which inflation 
has shrunken my purchasing power. That I am ill and in poor 
health is not unusual or unexpected. It means I need more ser
vices than I did when I was younger. That I am lonely is not 
unusual for the older companions of a lifetime are gone. This 
can be corrected by community awareness, senior citizen centers 
and programs. That all of these conditions can be relieved or 
improved is assured if we only wish it so and with the aware
ness and understanding of our situation by the people of our 
country., it can be so (Shore, 1977, p. 14). 

Biological, psychological and sociological aspects of aging are 

"historical time clocks" that serve as measuring devices of growing old 

(Bengtson, 1977) . The impact of aging on physiology, cellular biology and 

the bodily systems is the essence of the biological element of aging. 

Psychological effects of growing old involve the sensory processes, 

psychomotor performance and mental functioning (Ward, 1979). The socio

logical aspect of aging deals with the society in which aging occurs, 

the influence society has on aging individuals and the influence they 

have on society (Kalish, 1977). All three of these categories, biologi

cal, psychological, and sociological, are intertwined in the total aging 

process. In order to gain an understanding of some of the characteristics 

of this age group, selected topics from each of these areas of gerontology 

will be briefly examined. 
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Biological Aspects of Aging 

Biological aging is referred to as senescence. It involves the 

physical aspect of aging, the body's gradual loss of the ability to 

renew itself and the deterioration of the irreplaceable organs and sys

tems of the body. The loss of function as the organism ages includes the 

heart, lungs, nervous system, liver, kidneys, and the digestive system 

(Atchley, 1977). With old age there is a gradual slowing down of the 

body resulting in diminishing physical strength and chronic fatigue. 

The rate of reactive speed is lessened in older adults because of vascu

lar and endocrine changes and loss of muscle tone (Wass and West, 1977). 

The National Council on the Aging (1975) survey indicated that 

most older people stated poor health as the worst aspect of being over 

age 65. Chronic health problems increase with age; acute health condi

tions are more likely with the young. Hess and Markson (1980) stated 

that half of the individuals in the 65-and-over cohort have two or more 

chronic diseases, and three-quarters of this age group have at least 

one chronic disease. Women have more chronic conditions, except heart, 

than men; but men have more "killer" conditions. Limitation of activity 

for the older adult is often a result of chronic health problems (Hess 

and Markson, 1980; Kalish, 1977). Kalish indicates that "About two-

fifths of persons 65 and over suffer some limitation of activity . . . 

because of chronic conditions—a high rate indeed when compared with those 

under 17 years of age of whom only 2 percent are limited in activity" 

(1977, p. 173). Retaining a biological advantage over men, women have 

fewer physical limitations (Hess and Markson, 1980). 
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According to Hess and Markson (1980, p. 94) there is a race 

difference in chronic diseases of the elderly: "Overall, blacks are 

more likely to have some limitation of activity as a result of a chronic 

condition. 58.2 percent of the black aged, 45.9% of the Hispanic aged, 

44.6% of the white and other racial group aged had such limitations in 

1976." 

Arthritis, an infirmity that frequently causes chronic invalid

ism and joint deformity, is often a disability of the older adult. 

Kalish indicates osteoarthritis, a degenerative joint disease, is a form 

of arthritis that affects almost 80 percent of the elderly (Kalish, 1977). 

Diseases of the heart, cancer, strokes, and accidents are the 

major causes of death among the elderly (Kalish, 1977). 

The old today have a greater life expectancy, although men have 

shorter life expectancies than do women. Hess and Markson assert, 

"Despite the many changes in life expectancy within the past century, 

there has been no change in life span. More and more people now are 

surviving to old age, but there is no reliable evidence that the length 

of life that seems possible for humans to live has changed an iota since 

ancient times" (1980, p. 117). 

Psychological Aspects of Aging 

The psychological aspects of gerontology include the sensory 

processes, perception, motor skills, intelligence, problem-solving abil

ity, understanding, learning process, and the drives and emotions of 

older adults. Information regarding hearing, vision, intelligence, and 

learning will be given. 
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Hearing and Vision 

Beginning at age 20, losses in auditory perception occur very 

gradually with age. Hearing loss in the elderly is common. Statistics 

concerning hearing impairment suggest "... the rate of impaired hear

ing for persons 65-79 is about 40 times that for those between 18 and 

24. The percentage of people with some hearing impairment ranges from 

about 7 percent for the middle-aged group to 30 percent or more for the 

older group" (Kalish, 1977, p. 172). Botwinick (1978) states that with 

lower tones (pitch frequencies less than 1,000 vibrations per second 

(Hz)) hearing decline with age is slight. Although hearing loss is com

mon among older adults, enough functional levels of hearing are retained 

for normal living. Problems which severely limited hearing affect 

approximately 7 percent of old men and 5 percent of old women. 

Hearing loss in old age is not equal across all frequencies of 

sound. High pitches are less audible than lower pitches. Because of 

this, sounds need to be made progressively louder as frequencies in

crease. According to Botwinick (1978, pp. 147-148): 

Presbycusis [impaired hearing associated with the aging 
process] becomes really apparent after age 50 with pitches 
above 1,000 Hz. A 1,000 Hz tone is like a piano note two oc
taves above middle C. As the frequencies are increased, loud
ness levels must be raised progressively for the older person 
to hear the tones at all. For men at age 50, with tones ap
proximately 4,000 Hz (the highest note on the piano), the hear
ing loss is 17 db or more; at age 75, the loss is more than 47 
db. At age 60, it is typically difficult to hear a tone one 
octave higher than the highest one on the piano (8,000 Hz); 
the loss with age is about 35 db. The higher the frequency 
and the older the person, the louder will the tone need to be 
heard. For practical, everyday purposes, however, high-tone 
deafness for frequencies above 3,000, perhaps 4,000 Hz, is not 
too important. 
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Atchley (1977, p. 44) summarizes the effect of hearing loss: 

. . .  a s  p e o p l e  g r o w  o l d e r  i t  b e c o m e s  m o r e  d i f f i c u l t  f o r  t h e m  
to hear high-pitched sounds and sounds of low intensity. Older 
men have greater hearing difficulty than do older women. As a 
result, older people enjoy music with more low-pitched sounds 
and with uniform intensity. Organ music is popular among older 
people because of the richness of its lower tones. Older people 
must play radios and television louder in order to hear them, 
and many older wives can be irritated by the fact that their 
husbands play everything so loud. 

Old age also affects vision. Beginning very early in life, 

there is a decline in the ability to see things clearly at close range. 

The ability to see at long distances also lessens with age. Other changes 

include the ability to differentiate color and brightness and the 

ability to see in and adapt to the dark (Botwinick, 1978). Because close 

work of all kinds becomes more difficult for the older adult, increasing 

the sensory input by raising the illumination or using larger print is 

helpful to older adults with vision problems. 

Defective vision is a norm in old age. Vision that is less than 

20/40 affects 85 percent of the population by age 75-79 (Hess and 

Markson, 1980). In the sixty-to-eighty age group, about 80 individuals 

per 1,000 population are blind (Kalish, 1977). Injury, disease, or 

changes in the structures and functions of neural tissues as a result 

of aging contribute to hearing and vision loss in the older adult. In 

order to accommodate these sensory declines, the stimuli to produce a 

sensation must be of greater intensity (Wass and West, 1977). Atchley 

suggests that when working with older people, it is important to take 

into account older adult's limitations regarding hearing and vision in 
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order to help them maximize the use of their capabilities and opportu

nities (1977). 

Intelligence 

One of the most controversial topics in aging is that of intelli

gence. It is commonly believed that cross-sectional studies indicate a 

decline in intelligence in later life but longitudinal studies do not 

(Botwinick, 1978) . After examining both kinds of studies Botwinick 

(1978) and Ward (1979) concluded that there is a decline in intelli

gence with age. This decline in intelligence may involve fewer functions 

and start later in life than once thought. The most pronounced lessening 

of intelligence is in perceptual-integrative tasks when speed is involved. 

Older adults' verbal skills show relatively little decrease, except in 

very advanced old age. Because the 65-and-over cohort is so diverse, 

individual differences must be taken into account when analyzing intelli

gence and the older adult (Botwinick, 1978). 

Intelligence and education are closely linked. Tests by Birren 

and Morrison indicate that mental ability is more closely correlated 

with educational attainment than with age (Botwinick, 1978; Birren and 

Schaie, 1977). 

Information concerning intelligence of the older adult is help

ful in planning educational experiences for this group. Conclusions 

relating to intelligence and older adult education are made by Kauffman 

and Luby (1973, p. 146): 

Colleges need to note that the aged do decline in certain 
school-related aspects but not in others. They decline in speed, 
manual dexterity, visual accuity, and motivation. However, in 
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the areas of vocabulary, general information, verbal reasoning 
judgement, etc., older adults often show gain. Older adults 
also vary in their abilities and interests as do other age 
groups. Older adults who remain mentally active show less 
mental deterioration than those who don't remain active. 

Learning 

Whether or not learning performances tend to be poorer for the 

older adult is a debatable issue. Most agree there are performance 

decrements later in life, but there is disagreement as to whether there 

is decline with age in learning ability. Botwinick (1978) explained 

that the controversy over learning decrements and the older adult fo

cused on studies which indicated that older adults performed poorly on 

evaluation of material learned in a short period of time. This data 

implied that younger individuals learn material more quickly than older 

individuals. 

Task meaningfulness is an important consideration in older adult 

learning. Botwinick (1978) and Hess and Markson (1980) agree that if 

the learning task is meaningful the older adult will be motivated to 

acquire the information presented. If the material to be learned is 

irrelevant there will be poor recall from older adults. 

Impairment in problem-solving can exist for the elder who are 

rigid and inflexible in their thinking. Whether or not rigidity of 

thought is the main cause for problem-solving decrements for the older 

adult is a controversial issue. Botwinick (1978) indicates that older 

adults are more rigid in comparison with younger adults. Because rigid

ity is partly attributed to cultural factors, Botwinick believes that 
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the youth of today might not be as rigid as the current older genera

tion (Botwinick, 1978). 

Memory, how information gets "filed away" and then retrieved, is 

another factor of learning performance. Botwinick (1978) states that 

problems in intellectual performance in later life may derive from memory 

loss which impairs a wide variety of cognitive functions. Many attribute 

the loss of memory to aging. There is some reason to believe, however, 

that this may not be a natural process of growing old. Hess and Markson 

(1980, p. 142) state: 

As Diamond (1978) has pointed out, there is growing scien
tific evidence that profound structural changes or cell loss do 
not occur in the brain with aging if one lives in a reasonably 
stimulating environment: 'In the absence of disease, impover
ished environment, or poor nutrition, the nervous system appar
ently does have the potential to oppose marked deterioration 
with aging. There has to be some reason for the remarkable 
human beings who keep their brains in good condition for almost 
ten decades. As Krech (personal communication) quips, 'he who 
lives by his wits, dies with his wits.' 

Hess and Markson (1980, p. 123) support Krech's theory: 

In literature, the arts, philosophy, and the law, where 
personal experience and accumulated knowledge are significant, 
accomplishments may be made much later in life or continue 
throughout the life span. Thus, Sophocles wrote the Greek 
tragedy 'Oedipus Rex' when he was 75, Verdi composed Falstaff 
when over 80, and Vera Stravinsky, widow of the composer Igor 
Stravinsky, had a successful art exhibition, including recent 
paintings, and published a book at age 79! 

An older individual may have any variation of the psychological 

characteristics mentioned in this chapter. These aspects may be summa

rized as: (1) the loss of hearing and vision; (2) a gradual decline in 

intelligence; and (3) impairments in learning. As stated earlier, 
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individual differences in the older adult population should be taken into 

consideration. 

Sociological Aspects of Aging 

The sociological aspect of gerontology deals with the state of 

being an old person in the context of society. Aging is an aspect of 

social structure as well as an attribute of an individual. The health, 

income, work, leisure, and education of older adults as they relate to 

their families, friends, voluntary associations, religious groups, and 

economy, are all part of the sociological perspective of aging (Kalish, 

1977). Two elements of social gerontology, leisure and education, will 

be examined. 

Leisure 

Leisure is becoming more important in our society. As mentioned 

earlier, Robert Morris, of Brandeis University, predicts that about 20 

years, or one-fourth, of the life of the average American will become 

"free time" (Sunderland, 1976). Sunderland (1976) agrees that time is 

the most plentiful resource of the older American: "Today's older 

Americans are a pioneer generation, the first group in our history to 

experience an abundant measure of free, unscheduled time" (p. 41). Her 

warning for this profusion of leisure time is also given. "Meaningful 

life among the aged will be possible only if the new leisure is har

nessed as a positive force" (Sunderland, 1976, p. 41). 

Max Kaplan (1961, p. 392) has defined leisure as "an antith

esis to work as an economic function, a pleasant expectation and 
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recollection, a minimum of involuntary social-role obligations, a psy

chological perception of freedom, . . . [and] an activity characterized 

by the element of play." As indicated by this definition, the term 

leisure is very broad in its scope and meaning. 

Leisure activities are described by Havighurst (1970, p. 166): 

"Leisure activities may be defined as activities in which a person may 

indulge of his own free will either to rest, to amuse himself, to add 

to his knowledge or improve his skills without increasing his learning 

power, or to maintain his voluntary participation in the life of the com

munity." Although there are many ways to participate in leisure activi

ties, research indicates that certain patterns of leisure can be observed. 

Havighurst (1977, pp. 151-153) discussed patterns of leisure 

researched by de Vries and himself, 1969. These patterns are: 

I. Challenging new experiences. The respondent does things 
for his own interest and pleasure and does them with such energy 
that they bring him in touch with new people. 

II. Instrumental service. When a person gives a large por
tion of his free time and energy to doing something useful for 
the family, the church, the community, or his occupational group, 
he is performing according to Pattern II. 

III. Expressive pleasure. The individual uses his free time 
for sheer pleasure, and not as a means to the improvement of 
society or himself. 

IV. Mildly active time filling. This pattern consists of a 
routine leisure activity which takes 2 or 3 hours a day and re
quires some degree of initiative. 

V. Ordinary routines expanded to fill the day and week. In 
this pattern the person exercises little or no initiative and does 
nothing outside the ordinary routine. 

VI. Apathetic. The person with this pattern has had no new 
interests for some time and does not initiate anything. 
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VII. Literally has no free time. This is uncommon, but a 
few men who are still working have so much role-activity that 
they have little time or energy for non-constrained free-time 
activity. 

Key requirements to maximum leisure opportunities include having 

enough personal income, being in close proximity to friends and rela

tives, and having transportation to take advantage of existing community 

facilities (Atchley, 1977). The choice of leisure activity will also 

depend on the past experiences, personality, and maturity of the individ

ual (Havighurst, 1970). 

According to Atchley (1977) the older adult spends the bulk of 

leisure time at home. Most of the leisure is involved with activities 

that can be done alone. The most prevalent activities are watching 

television, visiting, reading, gardening, going for walks and handiwork. 

The "old-old" just enjoy sitting looking out a window, and napping. 

Atchley (1977) states that crafts, hobbies, or intellectual and artistic 

activities involve a small percentage of the older population. Of this 

small proportion, middle-class older individuals participate more fre

quently in these types of activities than lower-class individuals (Ward, 

1979). 

A study was done in 1979 by Leo H. McAvoy entitled "The Leisure 

Preferences, Problems, and Needs of the Elderly." McAvoy found that 

the most frequently identified needs for leisure participation were 

socializing, self-fulfillment, closeness to nature, physical exercise 

and learning. Older adults rank their preference for leisure activities 

in the following order: visiting friends and relatives, reading, 
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gardening, walking, indoor hobbies, watching television, driving, sight

seeing, fishing, and attending organization and club meetings (McAvoy, 

1979). 

It is essential to realize early in life that leisure activities 

are important. Because older adults tend to maintain leisure patterns 

developed in their past, early recognition and exploration of meaningful 

leisure activities should be encouraged (Atchley, 1977) . There is deep 

mistrust regarding the value of the use of free time because of the 

Puritan work ethic in our society. Leisure is often thought to be the 

opposite of work and therefore, unproductive. De Grazia states, "But 

leisure as an ideal is not hours free from work but rather a state of 

being free from everyday necessity so that one can undertake activities 

desirable for their own sake. The ideal of leisure offers the chance of 

discovery, creation, exercise of the mind and contemplation" (Kaplan, 

1979). 

The meaningfulness of leisure activities is an important aspect 

for consideration. Havighurst discusses this point (Havighurst, 1961, 

p. 343). 

. . .  i t  a p p e a r s  t h a t  t h e  u s e  o f  t i m e ,  w h e t h e r  m e a n i n g f u l  o r  
meaningless, remains on a plateau with respect to age from 40 
to 65 or 75. It is a part of one's personality. Then comes 
a change which is reflected in a change of use of time. This 
change which comes in the 60's or early 70"s depends upon the 
physical and social conditions in which he finds himself at 
this point in life. His use of time will in any case consti
tute the meaning of this last phase of his life, worthy, or 
unworthy, pleasant or unpleasant. If he is fortunate, it will 
also lead to fulfillment. 

Kalish (1977, p. 129) asks an interesting question regarding the 

meaning of work and the meaning of leisure: "Can people find equivalent 
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meaning in creative opportunities through the arts? That is, can older 

people gain as much satisfaction from painting, ceramics, or playing a 

musical instrument as they did from their jobs? How about bridge or 

poker? Shuffle board or backpacking?" 

Another interesting issue is the concern over the word meaning

ful. Kalish asks (1977, p. 120): "Have the elderly, or, for that 

matter, other age groups, always desired to feel meaningful? Is this 

a concern that represents all elderly people, most of them, or only a 

few? Can people find leisure as satisfying as work? Can they find it 

more satisfying?" Work and leisure attitudes affect everyone, not just 

the elderly. Many issues—social, political, economic, psychological 

and philosophical—are involved. 

One of the goals established at the 1971 White House Conference 

on Aging concerned the effective use of leisure time. It was recommen

ded that leisure resources within the community be developed for the 

aged and that the older adult consider himself a resource for leisure 

activities. The Conference also encouraged personnel working with older 

individuals to acquire knowledge regarding the leisure patterns and 

desires of the elderly population (Edelson, 1978). As indicated in the 

review of the literature, the justifications for arts and elder programs 

include the meaningful use of time and recreational opportunities. The 

importance of these two aspects of leisure have been stressed in this 

section of the paper, underlining their significance. 

Kaplan (1961, p. 410) states that a philosophy of leisure needs 

to be developed: 
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A theory of leisure for older persons has need for . . . 
[a] . . . unison of speculation and empiricism; and a theory 
for the whole of gerontology has need for increased concern 
with this unison as it brings into focus the material issues 
of health, economic welfare, and housing with the equally im
portant intangible issues of mental health, emotional and 
intellectual welfare, and meaningful activity. 

If meaningful leisure activities are planned and implemented for 

older adults, the state of affairs described by de Beauvoir could be 

alleviated (1972, p. 464): "The sadness of old people is not caused by 

any particular event or set of circumstances: it emerges with this 

consuming boredom, with their bitter and humiliating sense of useless-

ness, and with their loneliness in the midst of a world that has nothing 

but indifference for them." 

Education 

Michael G. Kabasky described the importance of education for the 

elderly in the Section Report Preamble from the 1971 White House Confer

ence on Aging. He states: "Education is a basic right for all persons 

of all age groups. It is continuous and henceforth one of the ways of 

enabling older people to have a full and meaningful life, and a means 

of helping them develop their potential as a resource for the better

ment of society" (Kobasky, 1973). Education for older adults can 

help in providing tools for survival in a changing society, both techni

cally and socially. Through educational experiences, the quality of life 

for the elder can improve. Scott and Zoerink (1977) state: 

In view of the fact that more service demands will be made, 
it is incumbent upon societal agencies and institutions to 
improve the quality of life for older citizens. The helping 
professional must assume the role of social planner and change 
agent to insure that all citizens reach a high degree of 
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satisfaction with their lives. In so doing, changing societal 
and educational attitudes will be cultivated for future genera
tions. Education should change its emphasis from one of pre
paring competency to one of fostering unlimited creativity 
(p. 30). 

Education throughout the life course expands cognitive skills, 

morale, self-image, and independence. Alpaugh et al. (1976) suggest 

that education for the older adult develops divergent as well as conver

gent thinking. If learning skills are nurtured, problem-solving ability 

can be enhanced, thereby aiding the older adult in adapting to a con

stantly changing society. 

As indicated earlier in this paper, nearly half of all Americans 

65 and over never attended high school (Bureau of the Census, 1978). 

The greater the individual's age, the less formal education he has had. 

At least half of the persons in the older populations are under-educated. 

Nearly three million are categorized as functionally illiterate 

(Peterson, 1973). The quality of education of older adults should 

also be considered. Characteristics of their early education may have 

included ill-trained teachers, scarcity of materials, little deviation 

from the "three R's" curriculum, and a class atmosphere that stressed 

discipline above learning. It is probably not accurate to equate a year 

of schooling in the early 1900s with a year of schooling today (Peterson, 

1973). 

The educational system in this country was founded on the idea 

of a terminal education after the early years of life. Because older 

adults have the capacity to continue to learn and cannot learn enough 
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information in their early educational experience to last them a life

time, this philosophy of education is changing (Hoffman, 1970). Hoffman 

(1970) states that an important movement in the education profession is 

the development and fostering of educational opportunities for older 

individuals. Havighurst (1976) agrees that the intellect should be con

tinually stimulated with educational encounters rather than just relying 

on information learned as a child. He feels that educational philosophy 

should focus on "educating the mind as an instrument of learning rather 

than a storehouse of knowledge" (Havighurst, 1976, p. 41). 

Lifetime learning, also referred to as continuing education 

(Imig, 1975/76), emphasizes the importance of education in all stages of 

life. It involves all major institutions of society and all levels of 

formal education. John Gardner, former United States Secretary of 

Health, Education, and Welfare, summarized the significance of education 

as a lifelong process in his book, Excellence. He is concerned with the 

individual and education: ". . .the idea of individual fulfillment 

within the framework of moral purpose must become our deepest concern, 

our national preoccupation, our passion, our obsession. We must think 

of education as relevant for everyone everywhere—at all ages and in all 

conditions in life" (Timmerman, 1977, p. 12). 

Ruth Glick, an associate of the Institute for Post-Retirement 

Studies at Case Western Reserve, Cleveland, Ohio, expresses the impor

tance of higher education institutions and lifelong learning for the 
- jr. A -

older adult (1977, pp. 9-10): 
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In a setting intended to encourage human beings to think, 
to solve problems, to create, and to discover, older people 
can demonstrate their capacity for intellectual stability, 
lifelong development, and perhaps even the flowering of wisdom. 
We believe for many people education can become the functional 
equivalent of work. 

The 1971 White House Conference on Aging defined four categories 

of educational needs for the aged: coping needs, expressive needs, con-

tributive needs and influence needs (McClusky, 1971). Music and arts 

activities can be considered part of the expressive needs category. 

McClusky (Peterson, 1973, p. 237) defines expressive needs as ". . . those 

areas where individuals engage in activity for its own sake, activity 

which has intrinsic meaning and pleasure. This educational activity 

may include physical educational, liberal education, or hobby and per

sonal interest areas." 

The 1971 White House Conference on Aging further supported the 

importance of education for the elder by formulating seven long-range 

goals of education for older adults (McClusky, 1971, p. 172): 

1. To help older people grow in their fulfillment of their 
lifetime potential, thus assuring them the means of attaining 
a self respecting level of well-being, freedom to cultivate a 
good life, and freedom to develop a partnership role in pro
moting the welfare of society. 

2. To assist older people in developing the abilities 
uniquely available in the later years (e.g., wisdom and con-
tributive abilities) and to assist the society in utilizing the 
abilities so developed. 

3. To help older people serve as models of lifelong ful
fillment for emulation and for the guidance of oncoming genera
tions. 

4. To create a climate of acceptance by both older persons 
and the society of the desirability, legitimacy, and feasibility 
of the preceding goals. 
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5. To help society understand the needs and provide the 
support for quality education for everyone of all ages as a 
continuing opportunity in lifelong learning. 

6. As an essential part of this comprehensive program of 
continuing education, to provide specialized programs to meet 
the particular needs of the older segment of the population, 
illustrative of which (but not definitive) are the need for 
mental and physical health, for adequate housing, for adjusting 
to and making the most of relations with the immediate and the 
extended family, for making wise use of leisure time, and 
especially for preretirement education for dealing with these 
and related issues. 

7. To make provisions for delivering educational programs 
to 'hidden populations' of older people, usually nonparticipat-
ory and isolated from the mainstream of community service. 

All educational services should be designed to improve the quality 

of life of the older adult in some way. Education is important both for 

survival and acquiring knowledge for better living (Edelson, 1978). 



CHAPTER 4 

THE SURVEY 

The Older Adult Musical Needs and Preference Questionnaire was 

designed to obtain information regarding past and present musical experi

ences, preferences for various types of music, and perceived involvement 

with music of individuals 65 and over. In this chapter the subjects, 

questionnaire format, and procedures for the administration of the 

questionnaire will be discussed. 

Subjects 

The Older Adult Musical Needs and Preference Questionnaire was 

given to volunteer subjects at eight sites in the Tucson, Arizona, area 

and four sites in Mansfield, Ohio (see Table 1). These locations were 

selected because of the availability of older adult volunteers and the 

diversity of the kind of neighborhoods they represented. This sample 

represents a cross-section of individuals 65 and over. Nevertheless, it 

is acknowledged that since the participants were recruited on a voluntary 

basis, the possibility exists that non-volunteers might have different 

points of view. Three hundred and twenty older adults were administered 

the questionnaire. Because the purpose of this study was to assess the 

musical needs and preferences of individuals 65 and over, only those ques

tionnaires completed by subjects in this age group were used. The number 

of individuals 65 and over surveyed was two hundred and seventy-six. 
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Table 1. Location of questionnaire sites used 
in this study 

First English Lutheran Church 
Sunday School Class 
Mansfield, Ohio 

Logan Place Apartments 
Coffee Hour 
Mansfield, Ohio 

Mansfield Memorial Homes 
Recreation Center 
Mansfield, Ohio 

Our Savior's Lutheran Church 
Older Adults Bible Study 
Tucson, Arizona 

Senior Now Generation Centers: 

Connard House 
Mansfield, Ohio 

El Rio Center 
Tucson, Arizona 

Green Valley Center 
Green Valley, Arizona 

Main Center 
Tucson, Arizona 

Mirasol Center 
Tucson, Arizona 

Solana y Sombra Mobile Home Park 
Recreation Center 
Tucson, Arizona 

Tucson House 
Coffee Hour 
Tucson, Arizona 

Westminster Presbyterian Church 
Golden Agers Club 
Tucson, Arizona 
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Questionnaire Format 

The Older Adult Musical Needs and Preference Questionnaire is 

an eight-page inquiry consisting of a cover letter and three separate 

sections. Questions concerning personal information and past and pres

ent musical experiences are included in the first part; the second part 

is an auditory music preference assessment; and the third part is a 

musical needs inquiry. 

Cover Letter 

The cover letter requested voluntary participation from the sub

jects in the completion of the questionnaire. An explanation of the 

purpose of the study and the format of the survey were described. It 

was indicated that approximately 20 minutes would be required for answer

ing the questionnaire and that participation by the subject was assumed 

to be voluntary. Participants were also informed that all data would be 

confidential and anonymous. 

Personal Data 

The first section of the survey included eleven questions regard

ing personal data. Ten of the questions were in a multiple choice design 

and asked information concerning age, sex, marital status, education, 

retirement, physical disabilities, leisure time, and present and past 

involvement with musical activities. One question relating to the nature 

of the subjects' present musical activity required a write-in response. 

Respondents were also asked to state their level of attainment 

of any past musical experience they may have had. Up to 2 years' 
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experience was designated as the beginner level, the intermediate level 

represented 3-5 years' experience, and 6 or more years was considered 

"advanced." This question also included options of write-in responses 

when describing past musical experiences. 

Music Listening Preference 

Part two of the questionnaire was a twelve-minute music listening 

preference assessment. Sixteen musical examples representing eight types 

of music were played on a tape for the respondents. Because of the 

likelihood of differences of interpretation in the meanings of the labels 

of types of music, it was felt that an aural test would measure musical 

preference more accurately. 

The subjects were asked to indicate their preference rating for 

the type of music each example represented and whether or not they would 

like to learn more about that type of music. The format for the evalua

tion of musical preference was a continuum from number 1, "dislike 

greatly," to number 5, "like greatly." This method for recording re

sponses is described as an "equal-appearing interval scale"(Edwards,1957). 

A single judgement from each subject for each music listening example 

to be scaled is the requirement for this type of evaluation. The par

ticipants were asked to circle the most appropriate rating for each music 

selection played. The second part of each question involved the sub

jects circling a "yes" if they wanted to "learn more about" the type of 

music presented or a "no" if they did not. 

Eight types of music were represented on the tape: classical, 

country, folk, jazz, popular, rock, and music of non-Western cultures. 
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Two musical excerpts representing each of these categories were selected. 

Because of the great subjectivity in defining each of these music clas

sifications, the writer used her own opinion in selecting musical exam

ples for each category. The selections chosen will be described in this 

paper according to Composer/Musical Work in the case of the classical 

and opera examples; Recording Artist/Musical Selection for the country, 

folk, jazz, popular, and rock excerpts; and Musical Selection/Instrumen-

tation for music of non-Western cultures. 

Listening examples selected for the tape were: Classical, Ludwig 

van Beethoven, Symphony No. 5 (first movement), and Sergei Rachmaninoff, 

Piano Concerto No. 2 (first movement); Country, Tammy Wynette, "Stand By 

Your Man," and Lester Flatt and Earl Scruggs, "Foggy Mountain Breakdown"; 

Folk, Peter, Paul and Mary, "If I Had a Hammer,"and Pete Seeger, "Shenan

doah"; Jazz, Glenn Miller, "In the Mood," and Charlie Parker "Embraceable 

You"; Popular, Judy Garland, "Somewhere Over the Rainbow," and Neil 

Diamond, "Song Sung Blue"; Opera, Giacomo Pucinni, "Suove Fancuilla" 

from La Boheme, and Guiseppi Verdi, "La donna e mobile" from Rigoletto; 

Rock, Beatles, "We Can Work It Out," andLipps, Inc., "Funkytown"; and 

Non-Western Music, "Haru No Uni," played by a koto and shakuhachi, and 

"Kebo Giro," played by a gamelan. 

A twenty-second excerpt from each musical example was played 

followed by a fifteen-second response interval. The excerpt selected 

from each musical example was a part of the piece that was judged to 

best identify the type of music category it represented. The respon-

ents were encouraged, both verbally and in written form, to make their 
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preference rating evaluation on the basis of listening to the type of 

music that was represented rather than just the specific listening 

selection. After the first musical selection, the tape was stopped and 

the respondents were asked if they could hear the tape adequately. The 

explanation for the correct procedure for answering the questions was 

again reviewed. 

The listening examples were arranged on the tape in random order, 

as follows: (Jazz) Glenn Miller, "In the Mood"; (Country) Tammy Wynette, 

"Stand By Your Man"; (Classical) Ludwig van Beethoven, Symphony No. 5; 

(Rock) Beatles, "We Can Work It Out"; (Opera) Giacomo Pucinni, "0 Soave 

Fanciulla" from La Boheme; (Popular) Neil Diamond, "Song Sung Blue"; (Non-

Western Music) "Haru No Uni," played by a koto and shakuhachi; (Folk) 

Peter, Paul and Mary, "If I Had a Hammer"; (Classical) Rachmaninoff, 

Piano Concerto No. 2; (Rock) Lipps, Inc., "Funkytown"; (Popular) Judy 

Garland, "Somewhere Over the Rainbow"; (Country) Lester Flatt and Earl 

Scruggs, "Foggy Mountain Breakdown"; (Opera) Guiseppi Verdi, "La donna 

e mobile" from Rigoletto; (Jazz) Charlie Parker, "Embraceable You"; 

(Non-Western Music) "Kebo Giro," played by a gamelan and (Folk) Pete 

Seeger, "Shenandoah." 

Musical Needs and Preferences 

The third part of the Older Adult Musical Needs and Preference 

Questionnaire involves five areas of inquiries. Questions were asked-

regarding music class preferences, the meaning of music, music-listening 

skills, leisure time and music interests, and participation in musical 

performances. 
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Multiple-choice answers were supplied for all of the inquiries. 

The participants were also given write-in opportunities for answers to 

the questions concerning preferences for music classes, reasons why 

individuals 65 and over would not participate in a music class, and 

attendance at any musical events in the last twelve months that were 

not already listed. 

For the questions evaluating the role of music in the life of 

the older adult and ranking music in a priority list of leisure-time 

activities, an equal-appearing interval scale was again used. In the 

case of rating the importance of music, the respondents had the choice 

of circling number 1, "not important," number 2, between "not important" 

and "somewhat important," number 3 "somewhat important," number 4, 

between "somewhat important" and "very important," and number 5, "very 

important." 

The equal-appearing interval scale for ranking music in a pri

ority list of leisure-time activities included circling the number of 

their choice: number 1, "least favorite," number 2, between "least 

favorite" and "somewhat favorite," number 3 "somewhat favorite," number 

4, between "somewhat favorite" and "most favorite" and number 5, "most 

favorite." 

At the end of this section of the questionnaire, the respondents 

were encouraged to add any additional comments they may have about music 

and its place in their lives. 



Implementation Procedures 

When the participants received the questionnaires, they were 

asked to read the cover letter and then answer the first part of the 

form. When all of the respondents had completed the first section, the 

listening tape was played. 

Before the first listening example was heard, a verbal explana

tion was given to clarify the evaluation method used to rate the listen

ing preferences. After the first example was played, the explanation 

was repeated to aid participants in their understanding of rating the 

listening examples. When the tape was completed, the participants an

swered section three of the questionnaire. Chapter 5 will present the 

results of the survey. 



CHAPTER 5 

RESULTS OF THE SURVEY 

Results of the survey are illustrated in the thirty-one tables 

in this chapter. Response frequencies are reported in numbers and per

centages. In some instances, percentages will add to more or less than 

100, depending on the number of responses, because multiple answers 

were possible for several of the questions. The "no response" rate for 

each question appears to fluctuate randomly. Write-in responses for 

items which asked for reasons why older adults would not attend music 

classes and for musical performances attended in the last twelve months 

are not listed in the tables in this chapter but are reported in the 

text. 

Characteristics of the Sample Population 

Age, Sex, Marital Status, Retirement Status 

Table 2 indicates the age group, sex, marital status, and retire

ment status of the sample population. As shown in this table, the major

ity of respondents were in the 65-79 age group. The highest percentage, 

by a small majority of participants, was in the age 70-74 classification 

(27.2%). Only 17 subjects, or 6.2 percent, were in the age 85 and over 

category. 
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Table 2. Characteristics of sample population.* — N = 276. 

n 

Age Groups 

Age 65-69 69 25.0 

Age 70-74 75 27.2 

Age 75-79 72 26.1 

Age 80-84 43 15.6 

Age 85+ 17 6.2 

Sex 

Female 199 72.1 

Male 71 25.7 

No Response 6 2.2 

Marital Status 

Married 124 44.9 

Widowed 116 42.0 

Single 25 9.1 

No'Response 11 4.0 

Retirement Status 

Retired 264 95.7 

Not Retired 2 .7 

No Response 10 3.6 

Note: In this and all other tables "N" equals the sum of the "n's" for 
each question unless otherwise indicated. Percentages are based 
on the "N" for each question. Both "N" and "n" are abbreviations 
for "number." 

* Due to rounding, the percentage total here and some other percentage 
totals throughout this paper may not equal 100%. 
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Most of the subjects in this sample were female (72.1%). Males 

constituted 25.7 percent of the participants. Six individuals (2.2%) 

did not respond to this question. 

The majority of the participants were married (44.9%). Those 

who were widowed (42.0%) were next and a small percentage (9.1%) were 

single. 

A large majority of the sample population was retired (95.7%). 

Only two participants (.7%) were not retired. There was a "no response" 

rate of 3.6% to this question. 

Physical Disabilities 

The most common physical disability of the sample population was 

arthritis/rheumatism (45.7%). Vision loss (25.7%), hearing loss (21.7%), 

and heart condition (20.3%) ailments were the next three most common 

problems. Only 3.3% (9 subjects) listed a loss of motor skill (see 

Table 3). 

Table 3. Physical disabilities of sample population* 

n % 

Hearing Loss 60 21.7 

Motor Skill Loss 9 3.3 

Vision Loss 71 25.7 

Arthritis/Rheumatism 126 45.7 

Heart Condition 56 20.3 

Note: Response = 204 individuals (73.9%) 
No Response = 72 individuals (26.1%) 
Percentages are based on N = 276. 

* Percentages add to more than 100 because multiple responses were 
possible. 
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Education 

High-school graduates (26.4%) were the largest group in the 

educational attainment category. Those respondents with some college 

(1-3 years) were next with 21.4% of the total sample, followed by sub

jects with some high school (14.5%). Participants with college degrees 

comprised 8.0% of the total, individuals with post-graduate work were 

6.9%, and those with trade-school/technical-school education were 4.0% 

(see Table 4). Only 13.0% completed eighth grade or less. 

Table 4. Educational attainment. — N = 276. 

n % 

Eighth Grade or Less 36 13. ,0 

High School (1-3 years) 40 14. ,5 

High-School Graduate 73 26, .4 

Some College (1-3 years) 59 21. .4 

Trade School/Technical School 11 4. ,0 

College Degree from a 4-year College 22 8, .0 

Post-Graduate Work 19 6. ,9 

No Response 16 5, .8 

Present and Past Musical Experiences 

Present Musical Experiences 

The majority (77.9%) of individuals 65 and over who were assessed 

in this questionnaire are presently not participating in a musical activ

ity. 14.1% stated that they were currently involved with a musical 

activity (see Table 5). 
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Table 5. Status of participation in musical activity at 
present time. — N = 276. 

n % 

Presently participating in a 
musical activity 

39 14.1 

Presently not participating 
in a musical activity 

214 77.5 

No response 23 8.3 

Of those involved in present musical activity, a variety of types 

of musical endeavors and levels of attainment were indicated. Piano, 

choir, and voice were those listed most frequently (see Table 6). Hand

bells, kitchen bands, and music listening experiences were other examples 

given. 

Of the total participants of the survey, only 9.8% of those 

presently participating in a musical activity have had past musical 

experience and 4.3% of those presently participating have not had any 

past musical experience (see Table 7). 

Table 8 indicates the relationship of present musical activity 

with past musical experience. The percentage is the same (17.9%) for 

those who have continued a musical activity with the same medium as 

their past music activity and those who have continued with a music 

activity but with a different medium from the past. 25.6% of the total 

group presently involved with a musical activity have continued some 

music activities but discontinued other music activities from the past. 
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Table 6. Nature and level of present musical activity 
as listed by respondents* 

Beginner Intermediate Advanced No Level 

n % n % n % n % 

Piano 1 .4 3 1.1 3 1.1 -

Voice - 7 2.5 1 .4 4 1.4 

Choir - 4 1.4 3 1.1 -

Handbells 1 .4 - 1 .4 -

Organ - 1 .4 - -

Tuba - - 1 .4 -

Kitchen Band - 1 .4 - 2 .7 

Symphony Auxiliary 1 .4 - - -

Symphony Orchestra - - 1 .4 -

Opera Guild 
Auxiliary 

1 .4 - - -

Dancing - - - 1 .4 

Listening - - - 3 1.1 

"Tristan and 
Isolde" 

- - 1 .4 -

Advanced Note 
Reader 

- - 1 .4 -

Note: Response = 39 individuals (14.1%) 
No Response = 237 individuals (85.9%) 
Percentages are based on N = 276. 

* Although multiple choices were possible on this question, percentages 
add to less than 100 because of a small response. 
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Table 7. Past musical experiences of individuals presently and not 
presently participating in a musical activity. — N = 276. 

n % 

Presently participating with past 
musical experience 

Presently participating without 
past musical experience 

Not presently participating with 
past musical experience 

Not presently participating without 
past musical experience 

No response 

Table 8. Relationship of present musical activities with 
past musical experience. — N = 39. 

n % 

Have continued music activity on 
same medium as past musical activity 

Have continued some music activities 
but discontinued other music activities 
from past 

Have continued music activity but with 
a different medium from past 

Have had past musical activity but have 
not indicated what type of present 
activity involved with 

Currently involved with music activity 
with no past experience 

27 

12 

99 

115 

23 

9.8 

4.3 

35.9 

41.7 

8.3 

7 17.9 

10 25.6 

7 17.9 

3 7.7 

12 30.8 
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Past Musical Experiences 

More participants have not had past musical experiences (54.3%) 

than have (45.7%) (see Table 9). 

The type of musical activity and attainment level of past musical 

experiences is quite varied. Subjects with past piano experience were 

in the largest response group. In the piano category there were 16.7% 

at the beginners level, 12.0% at the intermediate level, and 3.3% at 

the advanced level. There were also many participants with former 

musical experience in orchestra, band, or chorus (see Table 10). Sev

eral instruments, for example, the accordion, handbell, harmonica, 

ukulele, kazoo, and melodica were "write-in" responses for this question. 

Table 9. Past musical experiences. — N = 276. 

n % 

Have had past musical experiences 126 45.7 

Have not had past musical experiences 150 54.3 

Of those participants who had past musical experience of teach

ing a music lesson or class, 2.2% have taught beginning students, 1.3% 

have taught intermediate students, and. 7% have taught advanced students. 

Some of the types of music classes taken include music apprecia

tion (.4% at the beginner level) and voice (1.1% at the intermediate 

level and 1.8% with no level indicated). 
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Table 10. Type of activity and attainment level of 
past musical experiences* 

Beginningt Intermediatef Advanced+ No Level 

n % n % n % n % 

Piano 46 16.7 33 12.0 9 3.3 — 

String 
Instrument 

8 2.9 12 4.3 3 1.1 1 .4 

Wind or 
Percussion 

6 2.2 4 1.4 4 1.4 -

Guitar 4 1.4 3 1.1 - -

Orchestra/Band 
or Chorus 7 2.5 15 5.4 12 4.3 2 .7 

Played an 
Instrument Not 
Listed 
(Write-in's) 

Accordian 1 .4 - - 2 .7 

Organ 3 1.1 1 - 2 .7 

Harp - - - 1 .4 

Handbell - - - 1 .4 

Harmonica - - - 1 .4 

Ukulele 1 .4 - - 1 .4 

Banjo - - - 1 .4 

Kazoo - - - 1 .4 

Melodica - - - 1 .4 

Flutophone - - - 1 .4 

Taught Music 
Lessons or Class 

6 2.2 4 1.4 2 .7 1 .4 
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Table 10 — Continued 

Beginning"!" Intermediate"}" Advancedt No Level 

n % n % n % n % 

Type of Class 
Taken 

Music Appre
ciation 

1 .4 - - -

Voice - 3 1.1 - 5 1.8 

Organ - - - 1 .4 

Piano - 1 .4 - 1 .4 

Harmony - 1 .4 - -

Other 

Singing in 
Quartets 

- - - 2 .7 

Leader in , 1 /t 
Sing-Alongs 

i. • H 

Director - - 1 .4 -

Soloist in 9 7 
Church 

Z . / 

"Just 
Listening" 

- - - 1 .4 

Class with no 
Type Listed 

2 .7 3 1.1 2 .7 -

* Although multiple choices were possible on this question, percentages 
add to less than 100 because of a small response. 

t Beginner: 0-2 years' experience 
Intermediate: 3-5 years' experience 
Advanced: 6 or more years' experience. 

Note: Response = 126 individuals (45.7%) 
No Response = 150 individuals (54.3%) 
Percentages are based on N = 276. 
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Write-in responses for type of activities and attainment levels 

of past musical experiences include "singing in quartets" (.7%), "leader 

of sing-alongs" (.4%), "soloist in church" (.7%), "music director" (.4% at 

the advanced level) and one respondent (.4%) who replied "just listening." 

Musical Listening Preferences 

Preference Rating Analysis for Each 
Listening Example 

Table 11 indicates the preference rating for each selection of 

music presented on the listening tape. The listening selections are 

classified according to the category of music they represent. Percent

ages, the number of responses for each of the preference ratings, and 

the "no response" categories are given. An examination of Ludwig van 

Beethoven's Symphony No. 5 illustrates this point. In the number 1 

rating (dislike greatly) this listening selection received a response 

rate of 13.8% (38 responses). It received 10.9% for the number 2 rating 

(30 responses), 19.9% for the number 3 (like somewhat) category (55 

responses), 10.9% for the number 4 rating (30 responses) and 25.4% for 

the number 5 (like greatly) category (70 responses). There was a no 

response rate of 19.2% (53 responses). 

This table also illustrates a comparative ranking of the musical 

selections. For example, only seven individuals (2.5%) indicated they 

greatly disliked the musical selection "Somewhere Over the Rainbow" com

pared to one hundred and twenty-eight individuals (46.4%) who greatly 

disliked the musical selection "Funkytown." 



Table 11. Preference rating for types of music presented on listening examples. — 
N = 276 for each selection. 

1 2 3 4 5 
Dislike Somewhat Like No 
Greatly Like Greatly Response 

n % n 1 n % n I n % n % 

Classical 

Ludwig van Beethoven 
Symphony No. 5 

38 13.8 30 10. 9 55 19.9 30 10. 9 70 25.4 53 19.2 

Sergei Rachmaninoff 
Piano Concerto #2 

63 22.8 35 12. 7 59 21.4 16 5. 8 51 18.5 52 18.8 

Jazz -

Glenn Miller 
"In the Mood" 

44 15.9 16 5. 8 87 31.5 21 7. 6 64 23.2 44 15.9 

Charlie Parker 
"Embraceable You" 

31 11.2 38 13. 8 86 31.2 32 11. 6 45 16.3 44 15.9 

Folk 

Peter, Paul and Mary 
"If I Had a Hammer" 

10 3.6 18 6. 5 90 32.6 47 17. 0 69 25.0 42 15.2 

Pete Seeger 
"Shenandoah" 

25 9.1 19 6. 9 83 30.1 42 15. 2 68 24.6 39 14.1 

Country 

Tammy Wynette 
"Stand By Your Man" 

19 6.9 29 10. 5 86 31.2 29 10. 5 66 23.9 47 17.0 

Lester Flatt & Earl Scruggs 
"Foggy Mountain Breakdown" 

39 14.1 35 12. 7 77 27.9 31 11. 2 52 18.8 42 15.2 



Table 11. — Continued 

1 2 3 4 5 6 
Dislike Somewhat Like No 
Greatly Like Greatly Response 

n % n °A n % n % n % n % 

Opera 

Giacomo Puccini "0 Soave 
Fanciulla" from La Boheme 

24 8.7 19 6. 9 65 23.6 35 12. 7 86 31.2 47 17.0 

Giuseppe Verdi "La Donna 
e mobile" from Rigoletto 

26 9.4 18 6. 5 50 18.1 34 12. 3 107 38.8 41 14.9 

Popular 

Neil Diamond 
"Song Sung Blue" 

11 4.0 15 5. 4 83 30.1 40 14. 5 74 26.8 53 19.2 

Judy Garland "Somewhere 
Over the Rainbow" 

7 2.5 2 • 7 28 10.1 33 12. 0 168 60.9 38 13.8 

World Cultures 

"Hare No Uni" 
Koto and Shakuhachi 

70 25.4 28 10. 1 88 31.9 19 6. 9 26 9.4 45 16.3 

"Kebo Giro" 
Gamelan 

75 27.2 41 14. 9 81 29.3 21 7. 6 20 7.2 38 13.8 

Rock 

Beatles 
"We Can Work it Out" 

72 26.1 52 18. 8 78 28.3 7 2. 5 17 6.2 50 18.1 

Lipps, Inc. 
"Funkytown" 

L28 46.4 30 10. 9 40 14.5 8 2. 9 19 6.9 51 18.5 



Ranking of Types of Music 

The most popular category with participants in this study was 

popular music, represented by the examples of Judy Garland, "Somewhere 

Over the Rainbow," and Neil Diamond, "Song Sung Blue." This category 

of music had a sum of 31,510 preference rating points or 22.8%. Other 

rankings for preferred types of music were opera (18.6%), followed by 

folk (14.3%), country (12.1%), classical (12.0%), jazz (11.3%) non-

Western music (5.6%), and rock (3.4%) (see Table 12). 

Ranking of Individual Music Selections 

Among individual music-listening examples, Judy Garland, 

"Somewhere Over the Rainbow" was ranked in first place (15.3%); second 

place went to Guiseppe Verdi, "La donna e mobile" (10.2%); and third 

place was "0 Soave Fancuilla" from La Boheme by Giacomo Pucinni (8.4%). 

The last three positions were occupied by "Kebo Giro," gamelan (2.5%), 

Beatles, "We Can Work it Out" (2.1%), and Lipps, Inc., "Funkytown" 

(1.3%) (see Table 13). 

Ranking Preference for Wanting to Learn More About 
Types of Music and Individual Selections 

Participants in this survey ranked popular music (18.8%) as the 

type of music they would most want to learn more about. This was fol

lowed by opera (17.1%), folk (15.4%), country (13.5%), classical (11.9%), 

jazz (11.5%), non-Western (7.5%) and rock (4.3%) (see Table 14). 

Table 15 describes the listening preference ranking for those 

wanting to learn more about each musical selection presented. In first 

place was Judy Garland, "Somewhere Over the Rainbow" (11.1%), in second 



Table 12. Ranking of types of music examples from popular to least 
popular. — N = 138,073, the sum total of rating numbers 
given; n = sum of preference rating numbers for both 
examples of each type of music. 

n % 

1. Popular: Judy Garland 31,510 22.8 
"Somewhere Over the Rainbow" 

Neil Diamond 
"Song Sung Blue" 

2. Opera: Giuseppe Verdi 25,630 18.6 
"La donna e mobile" from Rigoletto 

Giacomo Pucinni 
"0 Soave Fanciulla" from La Boheme 

3. Folk: Peter, Paul and Mary 19,723 14.3 
"If I Had a Hammer" 

Pete Seeger 
"Shenandoah" 

4. Country: Tammy Wynette 16,764 12.1 
"Stand By Your Man" 

Lester Flatt and Earl Scruggs 
"Foggy Mountain Breakdown" 

5. Classical: Ludwig van Beethoven 16,539 12.0 
Symphony No. 5 

Sergei Rachmaninoff 
Piano Concerto No. 2 

6. Jazz: Glenn Miller 15,573 11.3 
"In the Mood" 

Charlie Parker 
"Embraceable You" 

7. World Cultures: "Haru No Uni" 7,687 5.6 
Koto and Shakuhachi 

"Kebo Giro" 
Gamelan 

8. Rock: Beatles 
"We Can Work it Out" 

4,647 3.4 

Lipps, Inc. 
"Funkytown" 



Table 13. Ranking of individual music listening examples from 
popular to least popular. — N = 138,073, the sum 
total of rating numbers given; n = sum of preference 
rating numbers for each example. 

n 

1. Judy Garland 21,131 15.3 
"Somewhere Over the Rainbow" 

2. Giuseppe Verdi 14,018 10.2 
"La donna e mobile" from Rigoletto 

3. Giacomo Pucinni 11,612 8.4 
"0 Soave Fanciulla" from La Boheme 

4. Neil Diamond 10,379 7.5 
"Song Sung Blue" 

5. Peter, Paul and Mary 9,994 7.2 
"If I Had a Hammer" 

6. Pete Seeger 9,729 7.0 
"Shenandoah" 

7. Ludwig van Beethoven 9,548 6.9 
Symphony No. 5 

8. Tammy Wynette 9,209 6.7 
"Stand By Your Man" 

9. Glenn Miller 8,782 6.4 
"In the Mood" 

10. Lester Flatt and Earl Scruggs 7,555 5.5 
"Foggy Mountain Breakdown" 

11. Sergei Rachmaninoff 6,991 5.1 
Piano Concerto No. 2 

12. Charlie Parker 6,791 5.0 
"Embraceable You" 

13. "Haru No Uni" 4,230 3.1 
Koto and Shakuhachi 

14. "Kebo Giro" 3,457 2.5 
Gamelan 

15. Beatles 2,852 2.1 
"We Can Work it Out" 

16. Lipps, Inc. 1,795 1.3 
"Funkytown" 



place was Giacomo Puccini's "0 Soave Fancuilla" from La Boheme (8.7%), 

and in third place was Guiseppe Verdi's "La donna e mobile" from 

Rigoletto (8.4%). The listening selections in the middle positions 

of the preference ranking for this question were Ludwig van Beethoven, 

Symphony No. 5 in eighth place (7.1%), and Lester Flatt and Earl 

Scruggs in "Foggy Mountain Breakdown" in ninth place (6.2%). The music 

selection in the last place of ranking was Lipps, Inc., "Funkytown" 

(1.9%). 

Table 14. Listening preference ranking for wanting to learn more 
about types of music presented. — N = 1,248, total of 
entries marked "yes"; n = sum of entries marked "yes" 
for both examples of each type of music. 

n % 

1. Popular 235 18.8 

2. Opera 214 17.1 

O 
J * Folk 192 15.4 

4. Country 168 13.5 

5. Classical 148 11.9 

6. Jazz 143 11.5 

7. Non-Western 94 7.5 

8. Rock 54 4.3 

Ranking Preference for Not Wanting to Learn More 
About Types of Music and Individual Selections 

18.2% of the participants in this study do not want to learn 

more about rock music compared to 8.1% of the participants who do not 

want to learn more about popular music (see Table 16). 
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Table 15. Listening preference rankings for wanting to learn 
more about individual music selections presented. — 
N = 1,248, total sum of entries marked "yes"; n = 
number of "yes" entries for each selection 

n % 

1. Judy Garland 
"Somewhere Over the Rainbow" 

2. Giacomo Puccini 
"0 Soave Fanfiulla" from La_ Boheme 

3. Giuseppe Verdi 
"La Donna e mobile" from Rigoletto 

4. Peter, Paul and Mary 
"If I Had a Hammer" 

5. Neil Diamond 
"Song Sung Blue" 

6. Pete Seeger 
"Shenandoah" 

7. Tammy Wynette 
"Stand by Your Man" 

8. Ludwig van Beethoven 
Symphony #5 

9. . Lester Flatt and Earl Scruggs 
"Foggy Mountain Breakdown" 

10. Glenn Miller 
"In the Mood" 

11. Charlie Parker 
"Embraceable You" 

12. Sergei Rachmaninoff 
Piano Concerto No. 2 

13. "Kebo Giro" 
Gamelan 

14. "Hare No Uni"' 
Koto and Shakuhachi 

15. Beatles 
"We Can Work it Out" 

16. Lipps, Inc. 
"Funkytown" 

138 

109 

105 

97 

97 

95 

91 

88 

77 

75 

68 

60 

49 

45 

30 

24 

11.1 

8.7 

8.4 

7.8 

7.8 

7.6 

7.3 

7.1 

6 . 2  

6 . 0  

5.4 

4.8 

3.9 

3.6 

2.4 

1.9 
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Table 16. Listening preference ranking for not wanting to learn 
more about types of music presented. — N = 1,909, total 
sum of entries marked "no"; n = sum of entries marked 
"no" for both examples of each types of music 

n % 

Rock 348 18.2 

Non-Western 299 15.7 

Jazz 255 13.4 

Classical 248 13.0 

Country 225 11.8 

Folk 196 10.3 

Opera 184 9.6 

Popular 154 8.1 

Participants appear to not want to learn more about types of 

music represented by Lipps, Inc., "Funkytown" (9.5%), the Beatles, "We 

Can Work it Out" (8.7%) and "Hare No Uni," koto and shakuhachi (8.2%) 

(see Table 17). In the 16th position of this category was Judy Garland, 

"Somewhere Over the Rainbow" (3.0%). 

Music Class Interests 

Desire for and Design of Music Classes 

Over one-half of the questionnaire respondents indicated they 

would not be interested in taking a class in music (61.2%). A positive 

response for this question was given by 18.1% of the subjects who indi

cated that they would like to take a music class. There was a large 

"no response" rate for this inquiry (20.7%) (see Table 18). 
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Table 17. Listening preference rankings for not wanting to learn 
more about individual types of music selections presented. 
— N = 1,909, total sum of entries marked "no"; n = number 
of "no" entries for each selection) 

% 

1. Lipps, Inc. 181 
"Funkytown" 

2. Beatles 167 
"We Can Work it Out" 

3. "Hare No Uni" 156 
Koto and Shakuhachi 

4. "Kebo Giro" 143 
Gamelan 

5. Sergei Rachmaninoff 137 
Piano Concerto No. 2 

6. Charlie Parker 128 
"Embraceable You" 

7. Glenn Miller 127 
"In the Mood" 

8. Lester Flatt and Earl Scruggs 124 
"Foggy Mountain Breakdown" 

9. Ludwig van Beethoven 111 
Symphony No. 5 

10. Pete Seeger 104 
"Shenandoah" 

11. Tammy Wynette 101 
"Stand By Your Man" 

12. Neil Diamond 97 
"Song Sung Blue" 

13. Peter, Paul and Mary 92 
"If I Had a Hammer" 

14. Giacomo Pucinni 92 
"0 Soave Fanciulla" from La Boheme 

15. Giuseppe Verdi 92 
"La donna e mobile" 

16. Judy Garland 57 
"Somewhere Over the Rainbow" 

9.5 

8.7 

8 . 2  

7.5 

7.2 

6.7 

6.7 

6.5 

5.8 

5.4 

5.3 

5.1 

4.8 

4.8 

4.8 

3.0 



Table 18. Music class interests of individuals 65 and over. — N = 276. 

n % 

Interest in music class 

Interested in taking a music class 50 18.1 

Not interested in taking a music class 169 61.2 

No response 57 20.7 

Time of day preferred to take a music class 

Morning 20 7.2 

Afternoon 25 9.1 

Evening 8 2.9 

No response 223 80.8 

How often would you like 
to attend a music class? 

Once a week 44 15.9 

Twice a week 6 2.2 

Three times a week 2 .7 

More than three times a week 2 .7 

No response 222 80.4 

Desired age group composition of class 

Exclusively older adults 20 7.2 

Mostly older adults 18 6.5 

Anyone over the age of 30 11 4.0 

All age groups 11 4.0 

No response 216 78.3 



Table 18. — Continued 

n 

Classes presently available 

There are adequate music classes Q _ 
* , « < . fc'J O • / in the community 

There are no adequate music classes 
in the community 90 32.6 

No response 162 58.7 

Willingness to pay a fee for a class 

Would pay a nominal fee for particip
ating in a music class 

61 22.1 

Would not pay a nominal fee for ^ g 
participating in a music class 

No response 141 51.1 
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Table 18 also indicated that individuals who do want to take a 

class in music prefer the afternoon (9.1%) for taking a music class. 

Morning (7.2%) was the second choice, and evening (2.9%) was the least 

desirable. 

When asked how often these individuals would like to attend a 

music class, once a week (15.9%) was the most frequent response. 

The highest percentage of participants preferred to take a 

music class that was for "exclusively older adults" (7.2%). This was 

followed by "mostly older adults" (6.5%) and then a tie with "anyone 

over the age of 30" (4.0%) and "all age groups" (4.0%). 

Regarding the question of classes presently available in the 

community, 32.6% of the participants indicated that there were no ade

quate music classes in the community. 8.7% of the subjects felt there 

were adequate community music classes. There was a very high "no 

response" rate for this question (58.7%). 

Table 18 also illustrates that a little less than one-fourth 

of the participants (22.1%) would be willing to pay a nominal fee for 

participating in a music class and a little more than one-fourth of the 

subjects (26.8%) would not be willing to pay a nominal fee. 

Preference for Types of Music Classes 

Music appreciation (12.0%), class piano (9.4%), voice lessons 

(7.6%), and dance (7.2%) were the first four choices of music classes 

desired by the participants (see Table 19). Write-in preferences for 

music classes included organ, banjo, and mandolin. 



Table 19. Ranking of music class preferences* 

84 

n % 

Music Appreciation 33 12.0 

Class Piano 26 9.4 

Voice Lessons 21 7.6 

Dance 20 7.2 

History 13 4.7 

World Cultures 10 3.6 

Orchestra 9 3.3 

Class Guitar 9 3.3 

Band 6 2.2 

Theory 5 1.8 

String Instrument Lessons 3 1.1 

Handbell 3 1.1 

Recorder 3 1.1 

Autoharp 1 .4 

Composition 1 .4 

Wind Instrument Lessons 1 .4 

Percussion Lessons 1 .4 

Other (Write-in) 

Organ 2 .7 

Ban j o / Mand o 1 in 1 .4 

Note: Response = 75 individuals (27.2%) 
No Response = 201 individuals (72.8%) 
Percentages are based on N = 276. 

* Although multiple choices were possible on this question, percentages 
add to less than 100 because of a small response. 
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Reasons Why Individuals Would or Would Not 
Participate in a Music Class 

The top-ranked reason why older adults would participate in a 

music class was that it would be a worthwhile and entertaining leisure-

time pursuit (18.1%) (Table 20). This was followed by the reasons that 

it would provide a means for meeting people with similar interests 

(12.3%) and that it would be an inspirational and personally fulfilling 

experience (11.2%). The reason that received the least percentage 

points (2.5%) was that a music class would provide an opportunity for 

achievement. 

Transportation difficulties were the most frequently given 

reason why older adults would not participate in a music class (25.4%). 

Table 21 indicates that the next two reasons given were that music 

classes offered are too expensive (18.1%) and that music classes are 

not given in convenient locations (14.1%). The reasons cited least 

often for not participating in a music class were that the respondents 

have not liked the music classes offered (3.6%) and that registration 

is a problem (3.6%). Write-in responses for why older adults would not 

participate in a music class included, "haven't had time," "too involved 

with other things," "arthritis," and "no ear for music." 

Leisure Time and Music Activities 

Half of the participants (50.0%) indicated that they had from 

2 to 5 hours of leisure time a day. Almost thirty percent (29.0%) 

replied that they had 6 or more hours and only 9.4% designated that 

they had less than 1 hour (see Table 22). 
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Table 20. Reasons why older adults would participate 
in a music class* 

n % 

Would be a worthwhile and entertaining 
leisure-time pursuit 

Would provide a means for meeting 
people with similar interest 

Would be an inspirational and personally 
fulfilling experience 

Would provide an escape from 
day-to-day chores 

Would provide a beneficial learning 
experience 

Would not participate in a music program 

Would provide an opportunity for achievement 

Note: Response rate = 120 individuals (43.5%) 
No response rate = 156 individuals (56.5%) 
Percentages are based on N = 276. 

* Although multiple choices were possible on this question, percentages 
add to less than 100 because of a small response. 

50 18.1 

34 12.3 

31 11.2 

29 10.5 

28 

23 

7 

10.1 

8.3 

2.5 
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Table 21. Reasons why older adults would not participate 
in a music class* 

n % 

Transportation is difficult 70 25. 4 

Music classes offered are too expensive 50 18. 1 

Music classes were not located in 39 14. 1 
convenient locations 

39 14. 1 

Would rather participate in other 34 12. 3 
activities 

34 

Music classes were not advertised enough 28 10. 1 

Parking is a problem 28 10. 1 

Music classes are not offered 27 9. 8 

Do not want to participate in something new 27 9. 8 

Have not liked music classes offered 10 3. 6 

Registration is a problem 10 3. 6 

Note: Response rate = 135 individuals (48.9%) 
No response rate = 141 individuals (51.1%) 
Percentages are based on N = 276. 

* Although multiple choices were possible on this question, percentages 
add to less than 100 because of a small response. 
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The majority of percentages in the priority rating of music as 

a leisure-time activity were in the number 3 rating, "somewhat favorite" 

(29.7%), and the number 5 rating, "most favorite" (15.2%). 4.7% rated 

music as the "least favorite" leisure activity (see Table 23). 

Table 22. Leisure time available per day. — N = 276. 

n % 

Less than 1 hour 26 9.4 

2 to 5 hours 138 50.0 

6 or more hours 80 29.0 

No Response 32 11.2 

Table 23. Priority rating of music as a leisure time activity. — N = 276 

n % 

Number 1 rating (least favorite) 13 4.7 

Number 2 rating 21 7.6 

Number 3 rating (somewhat favorite) 82 29.7 

Number 4 rating 26 9.4 

Number 5 rating (most favorite) 42 15.2 

No response 92 33.3 

The Importance and Meaning of Music 

Table 24 describes the ratings of the respondents for the impor

tance of music in their lives. 30.8 percent of the subjects indicated 

that music was "somewhat important" compared to 29.0 percent who felt 
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that music was "very important." Only 3.3 percent gave music a number 

1 rating, "not important." 

Table 24. The importance of music. — N = 276. 

Importance of Music n % 

Number 1 rating (not important) 9 3.3 

Number 2 rating 8 2.9 

Number 3 rating (somewhat important) 85 30.8 

Number 4 rating 31 11.2 

Number 5 rating (very important) 80 29.0 

No response 63 22.8 

Almost half of the participants (45.7%) indicated that music has 

increased its importance as they have aged as compared to 22.8 percent 

who feel that the importance of music has not increased (see Table 25). 

Table 25. Importance of music as individuals 65 and over 
have aged. — N = 276. 

n % 

Importance of music has increased 126 45.7 

Importance of music has not increased 63 22.8 

No response 87 31.5 

The response of the participants regarding the role of music 

in their life included music as "recreational" (33.3%), "a meaningful 
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listening experience" (30.4%) , "fulfills an emotional need" (28.3%), 

"therapeutic" (13.8%), and "is not important in my life" (5.1%) (see 

Table 26). 

Table 26. The role of music* 

n % 

Recreational 92 33. .3 

A meaningful listening experience 84 30, .4 

Fulfills an emotional need 78 28. .3 

Therapeutic 38 13. .8 

Is not important in my life 14 5. .1 

Note: Response = 202 individuals (73.2%) 
No response = 74 individuals (26.8%) 
Percentages are based on N = 276. 

* Percentages add to more than 100 because multiple responses" were 
possible. 

Music Listening Skills 

More participants listen to the musical elements of music (34.4%) 

than those who do not listen to musical elements (29.7%). 

40.9% of the subjects said they listen to music mainly as back

ground music (see Table 27) as compared to those who did not (28.6%). 

35.5% listen to 2 to 3 hours of music daily, 20.3% to one or fewer hours 

daily, and 15.9% listen to 3 or more hours of music daily (see Table 28). 



Table 27. Music listening skills. — N = 276. 
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n /o 

Listen to musical elements 

Do listen to musical elements 95 34.4 

Do not listen to musical elements 82 29.7 

No response 99 35.9 

Listen to music mainly as background music 

Do listen to music mainly as 
background music 113 40.9 

Do not listen to music mainly as 
background music 

79 28.6 

No response 84 30.4 

Table 28. Number of hours of daily music listening. — N = 276. 

Daily Hours Listened to Music n % 

OtI hours daily 56 20.3 

2-3 hours daily 98 35.5 

3 and over hours daily 44 15.9 

No response 78 28.3 



Music Performance 

Attendance at Musical Performances if Convenient 

Table 29 illustrates that 35.9% of the participants said they 

would attend a musical performance if it was held in a convenient loca

tion. 20.7% said they would not attend a musical performance if it was 

convenient. There was a high percentage rate for the "no response" 

category (43.5%). 

Table 29. Willingness to attend musical performances 
if convenient. — N = 276. 

n % 

Would attend musical performances 99 35.9 
if convenient 

Would not attend musical performances 57 20.7 
if convenient 

No response 120 43.5 

Reasons Given for Not Attending Musical Performances 

The most frequent reason given by individuals 65 and over for 

not attending music performances (see Table 30) was that they do not 

like to go out at night (40.2%). This was followed by the reasons 

"difficult to get to these programs" (23.2%) and "the programs offered 

are too expensive" (15.9%). Not liking the programs offered was the 

least frequent response given (2.9%). 
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Table 30. Reasons given for not attending music performances* 

n % 

Don't like to go out at night 111 40.2 

Difficult to get to these music programs 64 23.2 

Music programs offered are too expensive 44 15.9 

Programs were not located in convenient locations 40 14.5 

Would rather participate in other activities 31 11.2 

Do not want to participate in something new 21 7.6 

Parking is a problem 17 6.2 

Programs were not advertised enough 12 4.3 

Have not liked programs offered 8 2.9 

Note: Responses = 169 individuals (61.2%) 
No responses = 107 individuals (38.8%) 
Percentages are based on N = 276. 

* Percentages add to more than 100 because multiple responses were 
possible. 

Attendance at Musical Performances Within 
the Last Twelve Months 

Table 31 shows the number of times individuals attended musical 

events within the last six months. Symphony concerts were the most 

frequented musical performances. Dancing was in second place of the 

music events attended. 

Write-in responses for musical performances participated in dur

ing the last twelve months were: sing-alongs, church cantatas, chorus, 

and musicals, organ concerts, barbershop quartets, Sweet Adelines, 

Master Singers, gospel music, Lawrence Welk, Hawaiian music, music pro

grams on television and radio, popular orchestras and bands, public 

dances, and "soothing music for the older adult." 
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Table 31. Music events attended within last twelve months* 

Attendance at Music Events n 
1-2 
Times n 

Percentages 

3-5 
Times n 

5+ 
Times 

Symphony 34 12.3 11 4.0 11 4.0 

Jazz 6 2.2 - - 1 .4 

Pops 2 .7 2 .7 2 .7 

Solos 16 5.8 6 2.2 5 1.8 

Opera 16 5.8 2 .7 5 1.8 

Dance 17 6.2 4 1.4 11 4.0 

Musical Theater 15 5.4 12 4.3 4 1.4 

Other 

Pop Bands - - 1 .4 - -

Pop Orchestras - - 1 .4 - -

Note: Response = 96 (34.8%) 
No Response = 180 (65.2%) 
Percentages are based on N = 276. 

* Although multiple choices were possible on this question, percentages 
add to less than 100 because of a small response. 



CHAPTER 6 

EVALUATION OF THE SURVEY 

An examination and evaluation of the survey data will be pre

sented in this chapter. It should be mentioned that in the analysis of 

the survey data, conclusions are based on measuring the perceived 

musical needs and preferences of the individuals themselves. For 

example, if the respondents indicated that they would not take a music 

class because transportation to the class was difficult, then transpor

tation is accepted as being difficult. It is not the intent of this 

study to supply evidence that transportation is or is not available to 

the older adult in order to prove or disprove the validity of the 

respondent's opinion. The perceived musical needs and preferences of 

the subjects were the concern of this study and the criteria for meas

urement . 

Characteristics of the Sample Population 

Age, Sex, Marital Status, Retirement Status 

The majority of subjects in the sample population of the survey 

are in the age group 65-79, most are either married or widowed, and 

almost all respondents are retired. There is a much larger percentage 

of women participants than men. According to a 1978 United States Bureau 

of the Census Report, "... women 65 and over now outnumber men by 4.5 

95 
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million (4.3 million compared to 9.8 million)" (Bureau of the Census, 

1978). 

Questions pertaining to personal information about the partic

ipants were asked on the Older Adults Musical Needs and Preference 

Questionnaire to provide a general profile of the respondents' charac

teristics. It is suggested that this information be used at a later 

time to explore correlations between the participants' age, sex, educa

tion, or any other personal data given, and their musical needs and 

preferences. 

Physical Disabilities 

Vision and hearing loss, "arthritis/theumatism,11 heart condition, 

and loss of motor skill are all physical disabilities that could influ

ence the participation of the elderly in a music program. A question 

regarding these physical disabilities was included on the questionnaire 

to assess any special needs of the elderly that should be considered 

when planning music experiences for this age group. 

The most frequent physical disability listed by the respondents 

was "arthritis/rheumatism." As was stated in Chapter 3, arthritis is 

not unusual for the older adult. Kalish (1977) indicated that osteo

arthritis (a degenerate joint disease) affects almost 80 percent of the 

elderly. Rheumatoid arthritis, characterized by inflammation and 

swelling of the joint structures, occurs far less frequently. 

The problems arthritis can cause with the fingers and the use of 

fine motor skills may make it difficult for the older adult to play some 
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types of musical instruments. However, some musical activities can be 

therapeutic. SCAMP I, a music program for the elderly described earlier 

(Chapter 2), stated that playing the organ acted as a therapeutic 

device for improving arthritis in the fingers. Palmer (1977) suggests 

that simple activities such as clapping to the beat of a song or playing 

maracas could also be used as an aid to improving arthritic fingers. 

When planning a musical experience for individuals 65 and older, this 

physical disability should be taken into consideration. 

A significant number of participants indicated they had vision 

and hearing loss. Accommodating these disorders when planning music 

programs for the older adult involves increasing the stimuli to produce 

auditory and visual sensation. For example, larger pieces of paper and 

musical symbols could be used to facilitate note-reading. Illumination 

should also be increased. 

Visual limitations among the elderly, such as poor night vision, 

may act as barriers to mobility. Because of this factor, locations and 

times of music programs should be accessible to the older adult. Indi

viduals developing music-class teaching techniques for the elderly should 

consider visual impairment and emphasize interpersonal communication, 

small-group interplay, and discussion techniques rather than the more 

conventional materials and textbooks (Goodrow, 1975). 

Suggestions for accommodating hearing loss among the elderly 

include providing adequate volume for music listening experiences and 

making verbal communication loud, clear, and well-enunciated. As 

indicated earlier in this paper, hearing loss in old age is not equal 
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across all frequencies of sound. High pitches are less audible than low 

pitches. Because of this, sounds need to be made progressively louder 

as frequencies increase. The elderly enjoy music with low-pitched 

sounds and sounds with equal magnitude (Atchley, 1977). Botwinick (1978) 

stated that about 30 percent of the elderly have some hearing impairment. 

In this study 21.7 percent of the participants indicated a loss in 

hearing. 

It was observed by the writer of this paper that when administer

ing the music listening assessment of the Older Adult Musical Needs and 

Preference Questionnaire, the participants were very sensitive to the 

volume of sound of the tape recorder. Participants with hearing aids 

complained that the music was too loud while those without hearing aids 

stated that it was too soft. This diversity of opinion from the older 

adults with and without hearing aids regarding volume of sound would also 

have to be taken into consideration when designing musical experiences 

for them. 

Atchley (1977) stated that the elderly enjoyed organ music 

because of the richness of its low tones. Because examples of organ 

music were not included on the music preference tape in the question

naire, this premise cannot be tested in this study. However, it is 

recommended that factors relating to hearing loss of the elderly and 

music listening should be areas for future research. 

Heart condition and motor skill loss are two factors that could 

influence the elderly's participation in music movement activities, 

such as vigorous dance. As stated on page 36, heart condition could 
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cause some limitation of activity for the elderly (Kalish, 1977) . The 

respondents in the survey listed heart problems more frequently than 

motor skill loss. When planning music activities for and with older 

adults, all of these physical disabilities should be taken into consid

eration. 

Education 

In the introduction of this paper (page 3), it was mentioned that 

almost half of the older population, as of 1978, had an eighth-grade 

education or less, about one-third had attended or completed high school, 

and only one-sixth had attended or completed college. Participants in 

tha sample population for this questionnaire had a higher educational 

attainment. Only 13.0 percent indicated an eighth-grade or less educa

tion level, and over 36 percent had attended or completed college. 

The educational attainment of the participants was included in 

the questionnaire to give a general overview of the background of the 

sample population. It is strongly recommended by the writer of this 

paper that correlations between education levels of individuals 65 and 

over and past and present musical experience, desire to take a music 

class, attendance at musical performances, and many other areas be 

researched. As stated earlier, it was not the intent of this study to 

make correlations between information obtained from personal data of the 

participants and responses to the musical needs and preference evalua

tion. The purpose of this study is to provide an analysis of the infor

mation regarding the musical needs and preferences of individuals 65 and 

over. 
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Present and Past Musical Activities 

As indicated in Chapter 5, only a small percentage (14.1%) of 

the sample population are presently involved with musical activities. 

A large portion of the respondents (77.9%) are presently not participat

ing in a musical activity. The obvious question to ask as a result of 

examining this data is, why are so few individuals 65 and over presently 

participating in musical activities? This is an especially pertinent 

question when considering the fact that almost half of the participants 

in this survey (45.7%) have had past musical experiences. Only 9.8% 

of the elderly who have had past musical experience are presently in

volved with a musical activity. Is this small percentage of participation 

in musical activities from older adults due to a lack of desire, a 

preference to spend leisure time in other ways, or an absence of oppor

tunities that would encourage music participation? What about the role 

of music education? Did music educators prepare these individuals for 

a continuum of lifelong experience with music? Is it the role of music 

education to continually provide musical experiences for all age groups 

or only the young? Before possible answers to these and related ques

tions are discussed in detail, an overview of the results from the 

remaining portions of the questionnaire needs to be examined. 

Present Musical Activity 

In order to analyze the present musical activities of individuals 

65 and over in this survey, these activities need to be reviewed. Of 

the older adults in this survey presently involved with musical activities, 
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piano, voice, and choir were the most frequently mentioned. Instrumen

talists included handbell-ringers, an organist, an advanced-level tuba 

player, and a member of a symphony orchestra. Other musical activities 

listed were "kitchen band," symphony auxiliary, opera guild, and dancing. 

Several respondents indicated that their present participation 

in a musical activity was listening. One individual wrote that she was 

listening to "Tristan and Isolde" at an advanced level of attainment. 

Another respondent described her present musical involvement as 

"advanced note reader." The individual who made this comment also cited 

listening as a present musical activity and had past musical experience 

in teaching basic music and chorus to elementary-age school children, 

grades kindergarten through six. 

An interesting write-in comment came from a man who described 

himself as a "forgotten soul in music." His present musical activity 

was singing in a choir at an intermediate attainment level. Although 

only a small number of older adults in this survey sample are presently 

active with a musical activity, the write-in responses indicated a great 

diversity in the medium of music expression. 

It should be noted that the majority of the elderly surveyed 

who are presently involved with musical activities classified themselves 

in the intermediate or advanced level of musical attainment. It is ac

knowledged that on this question, the definition of "beginner," "inter

mediate," or "advanced" attainment levels for present musical ability 

was left to the interpretation of the individual respondent. 
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Musical activities of those respondents without past musical 

experience who are presently participating in a musical activity are 

dancing, "kitchen band," singing, listening, and piano-playing. This 

information leads to several interesting questions. Why are these older 

adults presently participating in a musical activity when they did not 

participate in the past? Is there more time for musical participation 

in the life of the elderly now than in the past? Is music a form of 

expression that has become more meaningful as the individual has gotton 

older? Does music act as a catharsis in their life? Because there were 

no items on the questionnaire asking why these individuals are now par

ticipating in a musical activity when they were not in the past, one can 

only speculate over the answers to these questions. They do offer some 

interesting ideas for further study. The question concerning the meaning 

and importance of music in the lives of individuals 65 and over will be 

discussed later. 

Of those respondents who had past musical experience and are 

presently involved with a musical activity (9.8%, see Table 7), three 

groups were categorized regarding the type of music medium used for 

participation. The first group included one-fourth of the individuals 

presently participating in musical activities who have continued some 

musical activities but discontinued others from the past. The second 

and third groups involved equal numbers of participants (17.9%) who were 

continuing a musical activity on the same medium as the past and those 

individuals who were presently involved musically but on a different 

music medium than in the past. Most of the individuals who changed music 
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mediums were instrumentalists who were now involved with vocal activi

ties. It is not known why these respondents changed their form of 

musical experience. 

Observations drawn from this part of the study are that only a 

small percentage of respondents are presently involved with a musical 

activity, more than twice as many of those presently participating in 

musical activities have had past experience than those who had not, the 

types of musical experiences older adults in the sample are presently 

involved in are quite varied, and the levels of musical attainment for 

the majority of musical activities listed were intermediate and advanced. 

Survey results from Americans and the Arts (National Research 

Center of the Arts, Inc., 1976) indicated that 10 percent of their sam

ple population of individuals 65 and over were currently playing a mu

sical instrument and 6 percent were presently singing in a choir or choral 

group. Compared to the results of the Americans and the Arts survey, 

the low participation level for present musical involvement from the 

elderly in this project may not be unusual for this age group. 

Past Musical Experiences 

Past musical experience of older adults in this sample will be 

reviewed before an analysis of this data is discussed. 

Almost half of the participants in this survey have had past 

musical experience (45.7%). Piano was the medium mentioned most fre

quently, followed by string instruments, wind instruments, and guitar. 

The majority of individuals with past instrumental experience classified 
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themselves in the beginner (0-2 year's experience) and intermediate 

(3-5 year's experience) levels. 

Intermediate and advanced levels of past choir/band/orchestra 

experience were listed more frequently by participants than was the 

beginner level. 

Instruments not listed that were "write-in" responses by the 

participants who had played them were accordion, organ, harp, handbell, 

harmonica, ukulele, banjo, kazoo, melodica, and flutophone. Most of 

these instrumentalists classified themselves at the beginner level, or 

else they neglected to indicate a level. 

A small percentage of respondents had past music-teaching experi

ence, and of those who did, most taught students at the beginner or 

intermediate level. An even smaller number of respondents indicated that 

they had taken a music class. The types of classes mentioned were music 

appreciation, piano, and harmony. Among past musical experiences listed 

were singing in quartets, leading "sing-alongs," "directing," appearing 

as a soloist in church, and "just listening." 

The obvious question that arises from an analysis of this data 

is, why are so many of these individuals with past musical experiences 

no longer participating in a musical activity? In the review of the 

literature, emphasis was placed on the benefits of arts and elder pro

grams as enriching and highly creative experiences. If these justifica

tions for arts programs for the elderly are vital and essential, why are 

so few of the elderly in this survey actively involved in musical activi

ties? It is acknowledged that these participants may be currently 
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involved with other arts endeavors and that many of them may be experi

encing music through listening, a more passive but equally meaningful 

pursuit. 

Other questions that can be asked on the basis of the information 

given are, when did these individuals in the 65-and-older age group stop 

their involvement with a past musical activity? Were there some individ

uals who stopped a past musical activity and then restarted? If so, 

why did they recontinue with a musical experience? 

If the goal of music education is to provide lifelong learning, 

music educators should be concerned with the fact that so many of the 

individuals 65 and ovei: in this sample who have had past musical experi

ences are not continuing musical activities. Further research examining 

the continuum of music experience throughout the life span needs to be 

done. It is hoped that some insight for the answer to this question will 

be given as the rest of the survey data is assessed. 

Music Listening Preference 

It is acknowledged that an individual's musical preference for 

certain types of music is highly subjective in nature and is greatly 

influenced by many factors. An individual's past and present musical 

experience, the influential affect of the media in society regarding 

various types of music, the personal feelings of each individual, and the 

integrity with which an individual answers questions in a musical pref

erence assessment are all variables to consider in an analysis of musi

cal preferences. In this study, musical preference is defined as the 

attitudes of an individual regarding various types of music. Conclusions 
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from this data are based on the stated musical preferences of the indi

viduals . 

As mentioned earlier, an equal-appearing interval scale was 

used to evaluate the musical listening preference assessment. A con

tinuum from number 1, "dislike greatly," to number 5, "like greatly," 

was used. Bennett Reimer (Reimer, 1965), when summarizing some of the 

general criticism regarding the review of the literature on musical 

preference assessments, criticizes the use of the term "like" or "like 

better" when evaluating various types of music. He states (Reimer, 

1965, p. 156): 

A factor which casts grave doubts upon the validity of stud
ies of musical preferences is the seemingly blind acceptance of 
the notion that serious music and popular music can be reasonably 
compared on the basis of which is "liked better." In every study 
dealing with musical taste it was both proper and helpful to 
match the various type of music on the basis of "liking." The 
assumption that serious music can and should be "liked" in pre
cisely the same way that popular music is "liked" is one which 
seems to permeate the thought of members of the music education 
profession. 

It should be emphasized that in this study, music selections 

were rated individually on the "like" equal-appearing interval continuum. 

After the ratings for the individual music examples representing the 

various types of music were tabulated, the cumulative results of the 

ratings were compared. Using the "like" equal-appearing interval scale 

was judged to offer the least biased means of assessing individual music 

preference. As stated earlier, music preference is defined as the per

ceived attitude of an individual regarding various types of music. No 

value judgement suggesting that one type of music should be liked more 
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than another type of music is meant to be inferred from the analysis 

of this study. 

Preference for Individual Musical Selections 

When analyzing the data regarding preference for individual 

musical selections, it is important to remember that the respondents 

were asked to rate each musical example on the basis of preference for 

the type of music that example represented rather than as a separate 

entity. 

With the exception of the individual music selections represent

ing classical music, it appeared that the perceptions of the respondents 

regarding the classification of types of music were fairly consistent. 

Individual musical excerpts representing opera, folk, non-Western music 

and rock had consecutive preference rankings. For example, the opera 

selections were ranked in second and third place of music preference. 

Folk music selections were in fifth and sixth ranking position, non-

Western music examples were in thirteenth and fourteenth position, and 

rock examples were in fifteenth and sixteenth place. The classical 

musical examples were separated by three intervals of ranking, popular 

and jazz were separated by two ranking intervals, and country music 

examples were separated by one ranking interval. 

This information was presented in order to gain a better under

standing of how the overall ranking of types of music most preferred by 

individuals 65 and over in this sample was derived. It should be noted 

that the "no response" rate for each individual listening example ap

peared to fluctuate randomly. 
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Preference Ranking for Types of Music 

The highest preference ranking for a type of music presented in 

the musical listening preference assessment was for popular music. The 

next preferred types of music were opera, folk, country, classical, 

jazz, non-Western, and rock. It is interesting to observe the elderly's 

first four choices of types of music (popular, opera, folk, and country) 

all used lyrics. Does the human voice personalize music for the elderly, 

or all individuals, more than instrumental music? Do older adults 

generally prefer vocal music to instrumental music? This would be an 

interesting area for future research. 

The popularity of popular music supports a premise stated in the 

Gibbons (1977) study. Gibbons (1977) asserted that music of the early 

adult years was preferred to music of the later adult years. In the 

present study, the overwhelming favorite choice of music was one of the 

examples representing popular music of the sample population's young 

adult years, Judy Garland singing "Somewhere Over the Rainbow." 

An explanation for the second-choice ranking of opera could be 

attributed to the familiarity of the pieces chosen to represent this 

type of music classification. In a few of the centers where the ques

tionnaire was administered, several of the participants joined in sing

ing with the words to "La donna e mobile." 

The music classifications of folk, country, classical and jazz 

were fairly close in preference ratings. Unfamiliarity with non-Western 

music could explain the low ranking for this type of music. 
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Rock was in the last place of preference ranking, both collec

tively and individually. It is commonly believed that older adults do 

not appreciate or enjoy this type of music because of the loudness of 

sound, instrumentation, lyrics, mode of presentation and performance in 

this medium. The analysis of listening preference in this study seems 

to support this belief. 

Results from the analysis of preferred types of music offer some 

insights to music educators regarding music preference of individuals 

65 and over. In planning music activities for and with the elderly, 

music preference should be taken into account so appealing musical 

experiences can be developed. If popular music is the favorite category 

of music for the elderly, then preparing experiences of popular music 

for the older adult seems a logical place to begin. 

Preference Ranking for Wanting or Not Wanting 
to Learn More About Types of Music 

The listening preference ranking for wanting to learn more about 

the types of music presented occurred in the same sequence as the ranking 

for preferred types of music. Individuals 65 and over in this study 

indicated that they would most like to learn about popular music and 

opera. This was followed by a preference to learn more about folk music, 

country, classical, and jazz. There appeared to be a lack of desire to 

learn more about non-Western music. 

As would be expected, the preference ranking order for types of 

music older adults do not want to learn more about is just the opposite 

from the order of the types of music that older adults cto want to learn 
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about. Does this mean that non-Western music and rock should not be 

presented to older adults? It is only suggested that a logical starting 

point for musical experiences for individuals 65 and older should be 

with types of music they would want to learn more about. Planning musi

cal experiences with the elderly, rather than for them is an important 

factor to consider. This differs from music education curricula for 

children where the music educator is considered to be the planner. 

Another factor pertaining to the older adult musical listening 

preference is that of value and commitment to certain types of music. 

One of the goals of music education regarding listening lessons for 

children concerns the presentation of all types of music to the child so 

individual value, judgements can be made in an objective, knowledgeable 

manner. Should this also be an objective of a music program for the 

elderly? Have older adults already made such deep commitments to cer

tain types of music that they will resist contact with new forms? Or 

would this age group still be receptive to new knowledge and new chal

lenges that a different type of music may offer? 

The purpose of the music listening preference assessment was to 

provide a general overview of types of music individuals 65 and over pre

ferred and types of music this age group would want to learn more about. 

This data offers some insight for music educators as to what kind of 

music listening experiences are most appealing to older adults. It is 

not suggested that music experiences for the elderly include only their 

preferred types of music and that all the other types of music must be 

forgotten. It is recommended that the perceived musical preferences of 
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individuals 65 and over for types of music be taken into consideration 

by those planning musical experiences for this age group. Because it 

is so important to have the input of older adults in planning any type 

of experiences for and with them, it seems only logical that their 

perceived musical preferences be taken into account when developing music 

experiences. 

Music Class Assessments 

Interest in Taking a Music Class 

As shown in Table 18 (page 81), less than 20 percent of the par

ticipants indicated a desire to take a music class. This low percentage 

rate is not surprising when considering the fact that education is often 

given a low priority by both adult educators and older people themselves. 

Because of this attitude, there are low participation rates by the 

elderly in educational activities and a limited interest in this type of 

programming by adult educators. Peterson (1973) cites a study by 

Johnston and Rivera, 1965, that documents the fact that age is inversely 

related to participation in continuing education. For example, the 

older the person, the less likely he is to participate in any organized 

adult education programs. Peterson (1973) also reported that results 

from a May, 1967, Health, Education and Welfare study indicated that only 

1.6 percent of individuals 65 and over were involved in adult education 

programs. 

In the survey The Myth and Reality of Aging in America (National 

Council on the Aging, Inc., 1975) , 45 percent of the older adult respondents 
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indicated that the major reason why they did not participate in an 

activity was that education was irrelevant to their needs. There are 

several important reasons that might explain this. The education level 

of the elderly is low. Many of the individuals 65 and over have com

pleted an average of only eight years of formal schooling. Older adults 

often think of "schooling" when education is mentioned. Memories of 

memorization and having little time for discussion or thinking could be 

recalled. The elderly often feel that school and education are just for 

the young (Timmerman, 1977). For these reasons and because the majority 

of older adults have not been in a college, university, or school for 

over forty years, it is understandable why feelings of uneasiness about 

participating in a music class or any educational endeavor exist. A 

discussion of other reasons why older adults would not attend a music 

class will be given later in this section. 

Although many reasons can be given explaining the low interest 

of older adults regarding participation in an educational experience, 

the justifications for promoting adult education are still very cred

ible. Peterson (1973, p. 49) indicates: "Participation in activities 

defined as basically educational are [sic] almost totally disregarded by 

the older population. Their needs for adjustment and growth are evident, 

but education is not utilized to meet these needs. The situation pre

sents a new challenge to adult education and provides a new role which 

will be required in the near future." 

If almost 20 percent of the older adults surveyed in this study 

indicate a desire to take a music class, these educational needs should 
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be met by music educators. A parallel can be drawn between the per

centage of older adults indicating a desire to take a music class and 

the small percentage of high-school students who participate in musical 

activities. Music educators have the responsibility to provide musical 

experiences for all age groups who desire them. As was mentioned in 

Chapter 3 of this paper (page 50), "... the idea of individual fulfill

ment within the framework of moral purpose has become our deepest concern, 

our national preoccupation, our passion, our obsession. We must think of 

education as relevant for everyone everywhere—at all ages and in all 

conditions in life" (Timmerman, 1977, p. 12). 

The fact that the majority of respondents did not state a desire 

to take a music class does not necessarily suggest that they do not want 

experiences with music. If music experiences for the older adult are to 

provide an enrichment of life, creative outlets, recreational, and 

socializing skills, perhaps the type of format for presenting musical 

experiences should include music classes as well as less formalized 

musical activities to accommodate the musical needs and preferences of 

the elderly. 

Design of Music Classes 

Of the participants who indicated a desire to take a music class, 

an afternoon class held once a week was most preferred. Input from the 

older adult regarding the times of day and class frequency is essential 

information in planning music programs for this age group. 
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The desired age group composition for a music class, as indi

cated by the respondents in this survey, was "exclusively older adults." 

Their second choice was "mostly older adults." In the literature, 

however, age-segregated versus age-integrated classes for the older 

adult is a controversial issue. 

According to Curtin (1972), any type of age segregation of the 

elderly encourages their removal from the community. Curtin (1972) 

states that the aged should be a part of the community and be involved 

in all types of age-integrated activities because the aged need younger 

age groups as well as younger age groups needing older adults. 

Kaplan (1979) examined the age-integrated and age-segregated 

educational setting for the elderly. He suggests that initial fears of 

the elderly toward age-integrated classes are usually short-lived and 

that individuals of all ages can study and interrelate socially. He 

observed that age-segregated classes could occur when programs are 

funded exclusively for some type of age group, when the facilities at 

colleges and universities are too crowded to include older adult partic

ipants, when the content of the educational experience is geared spe

cifically for a certain age group, or when an educational endeavor is 

an outgrowth of a particular set of needs of a specific age group 

(Kaplan, 1979). 

Arguments against an age-integrated setting are given by 

Peterson (1973). Peterson states that an age-integrated setting is 

viewed as more threatening, more competitive, and less supportive of 

older adults (Peterson, 1973, p. 53): 
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In programming, then, there is a definite need for educa
tional experiences which are prepared and directed exclusively 
toward older people. Some adult educators and some older people 
will object to this type of age-segregated programming, but the 
alternatives of including older people in courses designed pri
marily for the general public has been an unqualified failure. 
An alternative approach is needed, and the experience of a num
ber of public schools, colleges, and informal organizations has 
shown that age-segregated programming can prove very successful. 

Auerbach and Levenson did a study in 1977 on age-integrated 

classes. Ward (1979, p. 255) reports their findings. 

One study at a university . . . found increasingly negative 
attitudes by young students toward older students who were 
viewed as unfair competition, since they could focus on just 
one class and as 'cluttering up' the classroom with irrelevant 
personal anecdotes. Students tended to segregate themselves 
from those of different ages. 

An examination of age-integrated versus age-segregated education 

classes is an important factor to be considered when designing a music 

class for the older adult and in developing a philosophy of music educa

tion for the elderly. There are advantages for each type of setting; 

but whether or not a class for the elderly is age-integrated or age-

segregated should depend mainly on the type of age-group composition 

they would prefer. 

Adequate Music Classes in the Community and 
Willingness to Pay a Fee for a Music Class 

A larger percentage of respondents indicated that there were no 

adequate music classes in the community than indicated a desire to take 

a music class. This implies that if more music classes were offered to 

the older adult, participation rates could be higher. This information 

also suggests that there is a lack of music classes for the elderly in 
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the community. Music educators should be aware of these opinions from 

the older adult. The obvious solution is to begin planning community 

music programs for the older adult. 

A larger percentage of respondents indicated that they would not 

pay a nominal fee for participation in a music class than would pay a 

nominal fee for participation. It appears that no fee would be an impor

tant prerequisite for the appealability of a music class for the older 

adult. 

Preferences of Types of Music Classes 

Before an analysis of types of music class preference by indi

viduals 65 and over is presented, a review of the ranking of music class 

preferences of the respondents in this survey needs to be given. The 

first four choices of types of music class were music appreciation, class 

piano, voice lessons, and dance (see Table 19, page 84). These were 

followed by history, world culture, orchestra, class guitar, band, theory, 

string instrument lessons, handbells, recorder, autoharp, composition, 

wind instrument lessons, and percussion lessons. Write-in responses 

included organ, banjo, and mandolin. 

Two observations can be made from this data. It appears that 

classes in music appreciation, class piano, voice and dance would be 

desirable to the older adult in this sample. These types of classes 

could be starting points for music educators who are planning music 

experiences for these individuals. The second observation is that input 

from older adults regarding their perceived preferences for types of music 

classes needs to be given and evaluated so that music classes are not randomly 
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chosen for older adults without their input. Because of the great 

diversity of individuals 65 and over, preferences for types of music 

classes could be quite varied. 

The great diversity of music classes offered for the older adult 

is illustrated by looking at some of the music classes that have been 

administered for the elderly by institutions of higher learning (Florio, 

1978): Music Understanding, Music Appreciation, Theory of Music, A Music 

Listener's Perspective, Our Heritage in Music, Folk Music of Pennsyl

vania, Gospel Music, Voice, Choral Conducting, Sing-Along, Recreational 

Singing, Senior Music Ensemble, String Ensemble, Symphonette, Introduc

tion to the Keyboard, Keyboard Experience, Guitar, Organ, Spinet Organ, 

Ukulele, Moon Harp, Recorder, the Appalachian Dulcimer, and Music and 

Dramatics. 

This list was given to provide music educators with possible 

ideas for topics of music classes that might appeal to individuals 65 and 

over. The important point to be emphasized is that input from the older 

adults regarding the preferred type of music class is essential so that 

music experiences are planned with the elderly and not just for them. 

Reasons Why Individuals 65 and Over Would 
Participate in a Music Class 

The most frequently given reason why older adults would partici

pate in a music class was that it would be a worthwhile and entertaining 

leisure-time pursuit. This supports several of the ideas described in 

Chapter 3 regarding the meaningful use of leisure time for the elderly. 

For example, Kalish (1977) asked questions concerning arts activities 
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and a meaningful use of leisure time and whether or not older adults 

wanted to feel meaningful. By the number of responses for this answer 

on the survey, it appears that older adults do consider involvement 

with a music activity, in this instance a music class, as a worthwhile 

and entertaining leisure-time pursuit. 

If this is the case, music educators should implement music 

classes for the older adult that are perceived to be both worthwhile and 

entertaining. These programs would follow through with the suggestions 

given by the 1971 White House Conference on Aging that meaningful lei

sure resources should be provided within the community (Edelson, 1978) . 

The second most frequently given reason why older adults would 

participate in a music class is that it would fulfill a need for meeting 

people with similar interests. The importance of socialization for the 

elderly through arts experiences was discussed in the review of the lit

erature in Chapter 2. Emphasis was placed on the social value of arts 

and elder programs. An outlet for meeting people with similar interests 

is provided through arts activities. 

That a music class would be an inspirational and personally 

fulfilling experience was the third reason given for older adults' 

participation in a music class. Music as an enrichment experience has 

already been examined in Chapter 2. The responses to this reason for 

attending a music class appear to support the primary goal of arts and 

older adult programs, which is to provide enrichment experiences. 

Music educators should be made aware that older adults agree that music 

classes can provide an enrichment of life. As Sunderland stated, "The 
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time has now come to supplement mere survival with programs that enrich 

the quality of life for older Americans" (1976, p. 14). 

Participation in a music class by older adults, because it 

would be an inspirational and personally fulfilling experience, would 

also satisfy the expressive needs of the older adult as described by the 

1971 White House Conference on Aging (McClusky, 1971). A music class 

could be engaged in by the older adult for intrinsic meaning and pleasure. 

Providing an escape from day-to-day chores was in the fourth-

place ranking and implies that some of the elderly do want a diversion 

from regular routines. Classes in music for the elderly could provide 

an outlet for communication, alleviate loneliness and boredom, and 

supply an alternative use of free time. 

Providing a beneficial learning experience was in the fifth-

place ranking among the reasons given why older adults would participate 

in a music class. As indicated in the education section in Chapter 3 of 

this paper, education throughout the life course is defined as an impor

tant aspect for the elderly because it can expand cognitive skills, 

morale, self-image, and independence. The respondents indicating this 

reason for participating in a music class appear to support the idea 

that a music class could provide a beneficial learning experience. 

A small minority of respondents indicated that they would not 

participate in a music class. Specific reasons as to why they would not 

participate are discussed in the next section. 

One of the goals of the music program given in SCAMP I (page 27) 

was that music experiences could provide opportunities for achievement. 
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But in this survey, very few respondents indicated that taking a music 

class to fulfill a need for achievement was as important to the elderly 

as the other reasons given. 

Timmerman (1977) cites several reasons why older adults partic

ipated in arts classes at the Institute of Lifelong Learning in Wash

ington D.C.: To keep the mind active, to offer total absorption and a 

diversion from other problems, and to try new experiences. She also 

indicated that although several reasons can be given as to why older 

adults participate in music classes, one thing was shared in common: 

"All were enrolled because they were experiencing a joy in creative 

expression and learning. They all felt that their art experiences were 

enhancing the quality of their lives" (Timmerman, 1977, p. 14). 

It is interesting :c uote another study that indicated reasons 

why older adults would participate in education classes. These motives 

for older adult participation in educational experiences were given by 

Oppenheimer in 1977 in the Testimony in Congressional Hearings and were 

summarized by Long (1980). The motives that are pertinent to this dis

cussion on why older adults would participate in a music class are, "to 

find a meaning in life or a philosophy of life from their senescence; 

to maintain an active and healthy mind; to develop better use of leisure 

time; and to gain appreciation and enjoyment of the arts" (Long, 1980, 

pp. 147-148). 

The reasons stated by Timmerman and Long as to why older adults 

would participate in an educational experience are similar to those 

reasons endorsed by participants in this study. Music classes provide 
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enrichment opportunities*, socialization and recreational activities, 

mental stimulation, and an outlet for new experiences. Music educators 

should be aware of reasons why older adults would participate in a music 

class in order to justify new experiences for this age group. 

Reasons Why Older Adults Would Not 
Participate in a Music Class 

Reasons cited in this study from highest to lowest response 

rankings for not participating in a music class are: "transportation 

is difficult," "music classes offered are too expensive," "music classes 

were not located in convenient locations," "would rather participate in 

other activities," "music classes are not offered," "do not want to 

participate in something new," "have not liked classes offered," and 

"registration is a problem." "Write-in" responses for this question 

included "haven't had time," "arthritis," and "no ear for music." It 

is interesting to compare these results with other studies given. 

Timmerman (1977) stated several reasons why the elderly do not 

participate in arts education classes. Two of these reasons, inadequate 

transportation to classes and lack of finances, agree with the two 

responses listed most frequently in the present study. The third reason 

given by Timmerman as to why older adults do not participate in arts 

programs is inability because of poor health. 

Goodrow (1975) researched the reasons why elderly male and 

female subjects do not participate in educational experiences. The most 

limiting factor among males included strict attendance requirements, job 

responsibilities, class scheduling difficulties, low grades in past 
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educational endeavors, no enjoyment from studying, too much time re

quired to complete a course, disenchantment with schools and classrooms, 

and the self-concept of being too old to learn (Goodrow, 1975). Barriers 

for female subjects for not participating in educational activities 

included: desired courses are unavailable, visual problems that impair 

reading skills, responsibilities at home, inadequate transportation, 

registration difficulties, dislike of taking tests, and the opinion that 

enough can be learned indirectly by outside reading (Goodrow, 1975). 

Goodrow (1975) indicated that older adults in his survey pre

ferred learning situations for self-improvement rather than for academic 

credit, and that classes relevant to their needs and interests were most 

desirable. 

According to the National Council on the Aging (1975), older 

adults give the following major reasons for non-participation in educa

tional courses: an absence of interest (45%), a feeling of being "too 

old" (27%), poor health (22%), an inadequate amount of time (13%). Other 

problems for the elderly which cause them to not involve themselves with 

educational experiences include vision and hearing impairments, trans

portation difficulties, fear of crime and fear of being out at night 

(National Council on the Aging, Inc., 1975). 

An overview of these explanations for non-participation by the 

elderly in educational endeavor is that the reasons are quite varied, 

depending on the study examined. Attitudes such as intimidation, being 

"too old," a lack of confidence, no desire to take a music class; 
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practical problems such as transportation, parking, registration; and 

fears of such things as crime and being out at night are several of the 

frequently stated reasons in these studies. 

There are practical solutions for some of the problems of non-

participation. For example, music classes should be held at convenient 

locations so older adults could attend, transportation should be pro

vided, classes should be free or at a minimum cost, adequate advertising 

for music classes should be utilized, and registration difficulties 

should be eliminated. Suggestions for implementing some of these "prac

tical solutions" will be presented in Chapter 7. 

Regarding attitudes, obviously not all older adults will want to 

take a music class. This was indicated in the survey by the high rate 

of response from those individuals who did not want to take a class in 

music. Perhaps if some of the reasons for not participating in a music 

class were eliminated, a more positive response from the elderly for 

taking a music class would occur. 

Leisure Time and Music Activities 

Half of the participants in this survey indicated that they had 

two to five hours of leisure time available each day. Almost thirty 

percent of the subjects had 6 or more hours of leisure time and less than 

ten percent had less than 1 hour. This large amount of leisure time of 

the elderly in this survey lends credit to the statement by Robert 

Morris, who predicted that almost 20 years, or one-fourth of the life of 

the average American will become "free time" (Sunderland, 1976). It also 

emphasizes the warning given by Sunderland (1976, p. 41): "Meaningful 
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life among the aged will be possible only if the new leisure is har

nessed as a positive force." 

The fact that so many of the respondents in this survey rated 

music as a "somewhat important" and "very important" priority rating as 

a leisure-time activity suggests that music could be the "positive force" 

that Sunderland refers to. 

Atchley (1977) stated that crafts, hobbies, and intellectual and 

artistic activities involved a small percentage of the older population 

as leisure-time pursuits. The fact that so many older adults in this 

survey ranked music as a "somewhat important" to "very important" leisure 

activity suggests that involvement with music is desirable. Perhaps 

the fact that so few of the elderly actually participate in artistic 

activities as leisure-time pursuits could be attributed to the unavail

ability of musical experiences for this age group. 

It was stated in Chapter 3 that it is essential to realize early 

in life that leisure activities are important. Because older adults 

tend to maintain leisure patterns developed in their past, early recog

nition and exploration of meaningful leisure activities should be en

couraged (Atchley, 1977). This has several implications for music 

education. If music is to be used as a meaningful and recreational 

leisure activity throughout the life span, musical experiences for all 

ages must be offered throughout their life span. This information espe

cially encourages music education for the public-school student. If 

quality musical experiences are offered at this age level, the setting 
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for a viable relationship of music as a meaningful leisure-time activity 

might be established. 

The Importance and Meaning of Music 

The Importance of Music 

The majority of older adults in this survey rated the importance 

of music in the number 3 "somewhat important," number 4, the rating 

between "somewhat important" and "very important," and number 5, "very 

important" categories. There was a very small percentage of individuals 

65 and over who rated music as less than "somewhat important" or "not 

important." This data emphasizes the perception of the elderly in 

this survey that music is an important part in their lives. It is 

interesting to note that over twice as many individuals 65 and over indi

cated that music has increased in importance as they have aged compared to 

those who said it had not increased in importance. 

Some of the ideas stated earlier in this paper offer insight as 

to why music is considered important in the life of the older adult. 

For example, Michael Straight suggested that "it offers the concept of 

reconciliation by the living that we are not alive for long" (National 

Council on the Aging, Inc., 1977, p. 445). Kaplan (1966) discussed the 

aesthetic experience of music that can project the person into the "real 

future." These ideas both imply that music offers some form of substance 

and a sense of transcendence and catharsis for the older adult. 

Perhaps music has increased its importance in the life of the 

elderly because of an attempt by the older adults to reconcile their 
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beliefs regarding life and its meaning. If music is projected into the 

"real future" it could be a consolation to the older adult that music 

exists and will continue to exist beyond the momentary life span of a 

single individual. This raises the question of what is the meaning of 

music and its importance to an individual at any age? Music educators 

should be aware that the elderly do feel that music is important in their 

lives. It is strongly recommended that music educators supply quality 

music experiences for older adults so their perceived need for music is 

accommodated. 

The Meaning of Music 

Music as a recreational activity was listed most frequently as 

the role music played in the life of an individual 65 and over. This 

supports several of the ideas stated by Sterrett (1957) and Gelineau 

(1978). In the review of the literature, they both indicated that 

music as a recreational activity is very beneficial for the elderly. 

If music experiences provided for the older adult are recreational in 

nature, the main objective would be entertainment value rather than an 

emphasis on the aesthetic value of music. 

Sterrett (1957) gave several suggestions for improving the use 

of music as a recreational activity for the older adult. He stated that 

courses in music and recreation should be established for all personnel 

working with this age group and that new teaching techniques in this 

area be explored. His recommendation for a viable music recreation pro

gram included activities for the entire group (familiar songs, new song 

material, vocal improvisation, and live entertainment), activities for 
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organized music groups (glee club, chorus, instrumental ensemble, rhythm 

bands), music study groups (music appreciation, creative music, com

posing and arranging music) , and activities for individuals (applied music, 

composition, and performance)., It should be noted that some of these 

activities are very intellectual in nature and would provide aesthetic 

value as well as being entertaining. 

The role of music as a meaningful listening experience and ful

filling an emotional need were both highly ranked by the older adults in 

this survey. Both of these ideas involving the meaning and emotional 

values of music deal with aesthetics. As mentioned in the discussion 

regarding the importance of music in the life of an individual 65 and 

over, music as a meaningful listening experience and as a means of ful

filling an emotional need could be defined in a variety of ways: an 

aesthetic moment, a transcendence, a catharsis, or an identity with a 

symbol of an emotion. The importance of this data is that it supports 

the idea that music does provide an enrichment experience for the older 

adult. 

Music as a therapeutic role was cited by a smaller percentage 

of respondents. One of the therapeutic effects of music, as discussed 

earlier in this paper, was that playing some types of instruments, for 

example the organ, improved arthritis in the hands of the elderly. 

Only a small percentage of respondents indicated that music was 

not important in their life. The data, as a whole, suggests that the 

elderly in this sample feel the role of music in their life is recrea

tional, a meaningful listening experience, and a fulfillment of an 
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emotional need. Music educators should explore this type of data as 

part of a philosophy of music education for the elderly. Knowing what 

the role of music is in the life of the elderly should be one of the 

first criteria for establishing music experiences with this age group. 

Music Listening 

Types of Listening Skills 

More individuals 65 and over in this survey indicated that they 

listen to musical elements of a composition, such as form, rhythmic 

structure, and tonality, than those who do not. However, there are more 

older adults who listen to music mainly as background music than those 

who listen to musical elements. Because the respondents were not asked 

to compare these two items, it is difficult to determine whether or not 

there is a contradiction in these findings. 

Hours of Daily Listening 

The participants indicated that 2 to 3 hours of daily music 

listening was the most frequent amount of time spent on this musical 

activity. One or fewer hours of daily listening and 3 and over daily 

hours of listening were next. This indicates that music-listening is 

a part of the daily life of the older adult. 

Because most music-listening experiences involve radio, tele

vision, or recordings, music educators should consider these media as 

sources for planned musical experiences for the elderly. For example, 

classes in music appreciation, non-Western music, or the history of 
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musical theater could be designed for radio or television programs for 

the elderly. 

In a study by Hendrickson and Barnes (1964) , it was stated that 

television and radio were the favorite means for reaching older adults 

through educational programs. These media are possible and, as yet, 

vastly unexplored areas for presentation of music programs for the 

elderly. Because older adults are not considered to be an economically 

advantaged segment of our society, this age group is not "wooed" by the 

broadcasting system. As the size of this age group increases, this might 

change. Programming for the special concerns of the elderly needs to 

be developed. Music educators should be aware of the vast potential of 

television and radio in preparing musical experiences for individuals 65 

and over. 

Attendance at Musical Performances 

More individuals 65 and over in this survey indicated that they 

would attend musical performances if convenient than those who would not. 

This implies that music programs should be at convenient locations if 

older adults are going to attend. 

Reasons Why Older Adults Would Not 
Attend a Musical Performance 

The reason why older adults would not attend a musical perform

ance given most frequently is that they do not like to go out at night. 

The response ranking for other reasons given were: difficult to get to 

these programs, music programs offered were too expensive, programs were 

not located in convenient locations, would rather participate in other 
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activities, do not want to participate in something new, parking is a 

problem, programs were not advertised enough, and have not liked pro

grams offered. 

All of these factors are important to consider when planning 

musical performances for this age group. There are practical solutions 

for many of these problems. For example, if the older adult does not 

want to go out at night, musical programs for this age group should be 

offered during the day. If it is difficult for the elderly to get to 

these music programs, transportation should be provided by service 

organizations, volunteers, the performing organization, or by other 

means. Several sources cite reasons why older adults are not able to 

attend musical performances. 

Arts and the Aging: An Agenda for Action (National Council on 

the Aging, Inc., 1977) indicates that there are real access barriers to 

attendance of individuals 65 and over at arts events. Some of these 

barriers include lack of economic resources to attend,, lack of access to 

information advertising musical events, lack of accessible scheduling, 

architectural barriers, transportation problems, and attitudinal re

straints, real or perceived. 

According to the Johnson and Prieve study (1976) regarding arts 

administration and the elderly, barriers that would prevent older adults 

from attending musical events were: inadequate transportation, reluc

tance to be out at night, attending alone, and the expense of admission. 

Some of the major reasons given by individuals 65 and over in the 

1975 survey Americans and the Arts (National Research Center of the 
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Arts, Inc., 1976) for not attending music, theater and dance perform

ances were "the transportation to these events was difficult" (38%), 

"the events were not liked that much" (38%), "they would prefer to 

spend their evening time at other activities" (37%), "ticket prices 

were too expensive" (25%), and that "the performances were not given 

in the area where they live" (24%). As mentioned earlier, all of these 

reasons given by the older adults for not participating in music per

formances are perceived barriers and therefore are barriers. 

Attendance at Musical Performances 
Within the Last Twelve Months 

The response rate of individuals 65 and over in this survey who 

had attended musical events in the last six months was low. Attendance 

at symphony concerts, musical theater, dance, solos, and opera were the 

most frequently cited responses of individuals 65 and over in this 

sample. More older adults attended these events 1-2 times than attended 

these events 3-5 or 5+ times. Few subjects indicated attendance at jazz 

or pop musical events. 

The information indicated a small percentage of older adults 

attend musical performances and agrees with a conclusion from a study 

by Johnson and Prieve (1976): "Senior citizens represent less than 10 

percent of the audience in nearly 80 percent of all arts organizations 

surveyed" (p. 1). It is the responsibility of music educators to elim

inate the problems of non-attendance from this age group so that the 

elderly can be the "realized" instead of the "unrealized" audience for 

arts performances as described by Johnson and Prieve (1976). 
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Additional Comments from the Participants about Music 

At the end of the questionnaire, the respondents were encouraged 

to add any additional comments about music and its place in their lives. 

Most of the comments were very positive and ranged from "I like good 

music all the time" to "It does more for me than almost anything in my 

life." Other comments were: "I have never had any musical training. 

It is the thing I miss most in my life." "I dislike modern electronic 

bass as is in all music of today." "Trained voices in particular will 

as a rule draw a good audience. Humor adds to good reception." "Music 

in its entirety for the aged is therapy." "I have no musical ability: 

the lack of it has been a sore point. I enjoy some things, dislike 

others with no rhyme or reason." And "I have been happy I had music in 

my high school life and a short time after as it taught me to appreciate 

good music and I hope in the future to have more time to enjoy music." 

Some of the other comments expressed the types of music preferred 

by individuals such as "Lawrence Welk," "Sound of Music," "Hawaiian 

Music" and "waltzes." , 

Several participants gave verbal testimonials regarding the 

meaning of music in their lives after the questionnaire was completed. 

One woman said that music was one of the most important things in her 

life, second only to her belief in God. 

Conclusions 

Before recommendations for music educators regarding musical 

experiences for the elderly are given in the next chapter, a brief sum

mary of the results of the data from the Older Adult Musical Needs and 



133 

Preference Questionnaire will be given. It should be emphasized that 

all of the measurements of the survey data in the forms of conclusions 

or recommendations are based on the perceived musical needs and prefer

ences of individuals 65 and over. 

Results obtained from the personal information given by individ

uals 65 and over in this summary indicated that accommodations for the 

physical disabilities of the older adult, such as arthritis and vision 

and hearing loss, should be considered when planning musical experiences 

for this age group. An examination of the past and present musical 

experiences of the elderly showed that only a small percentage of the 

older adults in this sample are presently participating in a musical 

activity and that a large percentage of older adults who had past 

musical experience are presently not involved in a musical activity. It 

is recommended that music educators investigate why this lack of partici

pation exists. 

The ranking of music from most to least preferred by individuals 

65 and over in this survey was popular music, opera, folk, country, 

classical, jazz, non-Western music, and rock. The same ranking occurred 

for types of music older adults wanted to learn more about. For types 

of music the elderly did not want to learn more about, the opposite order 

was given. 

On the basis of this information, it was suggested that knowledge 

of the types of music most preferred by the older adult and types of 

music they would most want to learn more about should be carefully 

weighed when planning music experiences for the elderly. 
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Although less than 20 percent of the older adults in this sample 

indicated a desire to take a music class, the individual needs of the 

elderly should be accommodated by music educators. Results from this 

study suggest that the ideal music class would be age-segregated and 

held in the afternoon once a week. 

More older adults stated that there were inadequate music clas

ses in the community than those who stated there were adequate classes, 

and more of the respondents indicated that they would not pay a nominal 

fee for a music class compared to those who would. Input from the older 

adult regarding all of these variables concerning a music class is 

essential in planning a successful music program with the elderly. 

The three most frequently given reasons why older adults would 

participate in a music class were that a music class would be a worth

while and entertaining leisure-time pursuit, that a music class would 

fulfill a need for meeting people with similar interests and that a 

music class would be an inspirational and personally fulfilling experi

ence. The main reason given why older adults would not participate in 

a music class was transportation. When developing a philosophy of 

music education for the elderly, these reasons should be considered 

carefully. 

The most frequent amount of leisure time indicated by the older 

adult in this survey was 2 to 5 hours a day. "Somewhat favorite" to 

"very favorite" were the preferred responses when the elderly rated music 

as a leisure-time activity. Musical experiences that offer meaningful 
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leisure-time pursuits for the older adult should be provided by music 

educators. 

Music was rated as "somewhat important" to "very important" in 

this study, and a large percentage of respondents indicated that music 

had increased its importance as they had gotten older. The role of 

music in the life of the older adult was considered to be recreational, 

a meaningful listening activity, and personally fulfilling. These per

ceived musical needs of the older adult regarding the importance of music 

in their life is another aspect to be considered in a philosophy of music 

education for the elderly. 

Most older adults indicated that they listened to 2 to 3 hours of 

music daily. Some listen to the musical elements of a musical composi

tion and some listen to music mainly as background music. It was sug

gested that television and radio be used to provide meaningful listening 

experiences specifically focused on the special musical needs of the 

older adult. 

Going out at night was the most frequently cited reason by the 

elderly for not attending musical performances. Many of the reasons 

given for non-attendance of the older adult at music events have prac

tical solutions for the elimination of these problems. A very low per

centage of the elderly in this survey attended a musical performance 

during the last twelve months. It is suggested that if the barriers for 

non-attendance could be eliminated the potential development of a new 

arts audience of older adults could be realized. 



It is hoped that this analysis of the data has provided some 

insight regarding the musical needs and preferences of individuals 65 

and over. The Older Adult Musical Needs and Preferences Questionnaire 

could be used as a model in assessing the musical needs and preferences 

of other individuals in this age group. The knowledge gained could offer 

perspective for the planning of music programs with the older adult. 



CHAPTER 7 

RECOMMENDATIONS FOR MUSIC EDUCATORS: 
PLANNING MUSICAL EXPERIENCES FOR INDIVIDUALS 65 AND OVER 

Several recommendations pertaining to music and elder experi

ences have been made to music educators in Chapter 6. These suggestions 

were based on the analysis of the data from the Older Adult Musical 

Needs and Preference Questionnaire. A significant number of older 

adults in the survey indicated that music was important in their lives, 

that music had increased its importance as they have become older, that 

they listened to music daily, and that the role of music was recrea

tional, meaningful, and emotionally fulfilling. An obvious conclusion 

can be drawn: the older adult perceives a need for music. 

The author of this study strongly suggests that it is the 

responsibility of all music educators to encourage and facilitate the 

implementation and expansion of musical experiences for the older adult. 

In this chapter, a philosophy of music education regarding musical 

experiences and the elderly, the role of higher education in preparing 

personnel to work with this age group, program implementation for older 

adult musical experiences, and future outlooks for music education and 

the elderly will be discussed. 

137 
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Philosophy of Music Education Regarding 
Musical Experiences and the Elderly 

The first recommendation for music educators is to examine the 

philosophy of music education regarding musical experiences for an 

individual throughout his or her life span. Current practice appears 

to demonstrate that music educators commonly believe that music educa

tion for an individual begins at pre-school training and ends at high 

school or college graduation. Although it is acknowledged that some 

adult education classes in music are offered, the question needs to be 

asked whether or not the philosophical base for offering these music 

classes is fully developed. Have the planners of these programs con

sidered the musical needs and preferences of the elderly before imple

menting musical experiences for this age group? A philosophy of music 

education should include an awareness of and commitment to the estab

lishment of quality musical experiences for all individuals throughout 

their life span. 

The type of musical experiences desired by an individual through

out his or her life span may vary. For example, a large percentage of 

the older adults in this survey are involved with music listening, a 

passive but meaningful pursuit. Music educators should acknowledge the 

fact that music listening is an important type of musical activity for 

the elderly. It should be noted, however, that only a small percentage 

of the elderly have attended musical performances in the last twelve 

months. As mentioned in Chapter 6, external factors are reasons for low 

participation. 
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Very few elderly who have or have not had past musical experi

ences are presently involved with a musical activity. Several questions 

need to be re-asked. If, as suggested in the preceding chapters, mu

sical experiences for the elderly offer an enrichment opportunity, 

provide a creative outlet, and encourage socialization and recreational 

activities, why are so few older adults presently participating in a 

musical activity? Has listening to music, a worthwhile but not neces

sarily creative or socializing musical activity, become the most mean

ingful form of musical experience for the elderly? Should music educa

tors encourage musical activities as a vital part of life experiences? 

Based on the results of this survey, the answer to the preceding ques

tion would be "yes." Older adults perceive a need for musical experi

ences and music educators have a responsibility to fulfill that need. 

Whether the perceived needs of the elderly are meaningful listening 

experiences or any other types of musical activities, they should be 

realized. 

If meaningful aesthetic experiences in music begin early in the 

life of an individual, a valuing and commitment to these types of expe

riences will be nurtured. James Mursell (1958, p. 61) states: 

Unquestionably, music can be a great and constructive influ
ence in life. Our purpose as music educators is to realize this 
possibility and above all to make a lasting, constructive in
fluence. . . . What we contemplate is the establishment of an 
elevating, strengthening, enobling, consoling, lifelong influ
ence, which music can certainly exert. 

If it is the goal of music educators to encourage the continuum of 

aesthetic education, these quality musical experiences must be provided 
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throughout the life span of an individual, continually fulfilling his 

or her affective needs. 

Robert Butler (1975, p. 388) supports this idea: 

I would urge basic changes in the attitude toward so 
called 'minor subjects' in schools. Music and the arts 
should become major subjects, for they lend zest and pleas
ure to human life. They draw upon the imagination, which 
now tends to atrophy with time and desire. The expansion 
of the minor subjects to major subjects, with proper eco
nomic support, would do much to prepare people for leisure 
through the entire course of life and in retirement. 

If musical activities do indeed provide meaningful leisure-time 

and recreational pursuits, enrichment, and an outlet for creativity, 

then music educators must be prepared to accommodate these needs of the 

elderly and all age groups by developing a philosophy of music education 

that will include viable musical experiences for individuals throughout 

their life span. 

Bennett Reimer states a premise for developing a philosophy of 

music education: ". . . the nature and value of music education are 

determined by the nature and value of the art of music" (Reimer, 1970, 

p. 4). An understanding of the nature and value of music should be the 

essence of a music education philosophy and equally viable when applied 

to musical experiences for youth or the elderly. 

It is not within the scope of this paper to give a review of 

the literature on current philosophies of music education or to define 

the nature and value of the art of music. It is suggested, however,-

that a philosophy of music education should be so encompassing that it 

would include a commitment to providing musical experiences for all age 
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groups. Aesthetic experiences for seventy-year-olds are just as impor

tant as for seven-year olds. Nevertheless, musically some important 

differences between the seventy-year-old and seven-year-old do exist 

and should be taken into account when planning musical experiences. 

A seventy-year-old is an adult who has had seven decades of 

highly personalized experiences with music. Since human experience is 

such a vital part of valuing and understanding the nature of music, 

the elderly, by virtue of age alone, will have had rich amounts of 

personal insight and understandings that could be expressed and identi

fied through musical experiences. As was stated by Hess and Markson 

(1980, p. 123): "In literature, the arts, philosophy, and the law, 

where personal experience and accumulated knowledge are significant, 

accomplishments can be made much later in life or continue throughout 

the life span." 

Older adults' input for planning music and elder experiences is 

essential; music educators are considered the planners when developing 

musical experiences for the child. However, if the value and nature of 

the art of music is understood by music educators, a musical experience 

for any aged individual would have the same philosophical root. 

Another important consideration in the philosophy of music 

education and the elderly is the necessary eradication of negative 

stereotypes of the aged. Older adults are unique individuals with 

multiple needs. If the philosophical stance of music education is suc

cessful in fulfilling the musical needs of the elderly, the belief that 

older adults are very much alive, eager, and willing to contribute 
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something to society and themselves is an important attitude to develop. 

Older adults still have the ability to learn and create. The stereo

type of older adults as poor clientele for experiences in music educa

tion is the greatest obstacle to formulating a philosophy of music 

education for the elderly. It is hoped that the importance of musical 

experiences for the elderly and all age groups is recognized by music 

educators when a philosophy of music education is examined. 

The Role of Higher Education in Preparing 
Personnel to Work with the Elderly 

Music educators in higher education institutions have the re

sponsibility to prepare music educators to work with music and elder 

programs as well as to provide in-service training for those individuals 

who are presently working with music and older adults. In order to 

enable older adults to receive the highest quality of musical experi

ences, the highest quality of music instruction will also be needed. 

Quality programs must be established for both preparatory and in-service 

training. Hoffman (1980, p. 28) has commented on the shortage of clas

ses for preparing personnel to work with music and elder programs: 

Amazingly, artists who now desire to work with older persons 
will still find models or information in short supply. For 
example, only a meager number of specifically designed courses 
or training programs are available to prepare arts personnel 
for work with the elderly, but this presents only part of the 
problem. Aging practitioners (i.e., those working in senior 
centers, comprehensive day care centers, nursing homes, or 
institutions) and recreation workers specializing in the aging 
audience also need opportunities to increase their knowledge 
of the arts and their ability to use the arts with an elderly 
student group. 
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An essential criterion for personnel working with older adults 

and music is that they have had an aesthetic experience themselves. 

In the training of these individuals, higher education institutions 

should constantly nurture the opportunity for aesthetic experiences. 

Community Programs in the Arts and Sciences (COMPAS) (1976) 

suggests that characteristics of personnel working with the elderly 

should include openmindedness, adaptability, and a sincere interest in 

working with older adults. 

A course dealing with the specific subject "music and the 

elderly" should be developed that would include an overview of the bio

logical, sociological, and psychological aspects of aging (in order to 

gain some understanding of the process of aging), teaching methods for 

working with the older adult, an examination of the philosophy of music 

education regarding musical experiences for the elderly, an exploration 

of the musical needs and preferences as assessed by the older adult, 

and the planning of musical programs for and with individuals 65 and 

over. Other topics of interest for this class should include an exam

ination of available literature on arts and elder programs, an evalu

ation of assessments pertaining to arts and elder experiences, and an 

exploration of funding for these experiences. 

A music education degree with a gerontology minor would provide 

in-depth preparation for music education majors who would like to work 

with the elderly. The gerontology minor could accompany and enhance the 

chosen field of discipline; in this case, music. A required number of 
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courses In the minor area would Include classes In the biological, 

psychological, and sociological areas of gerontology. 

It was strongly recommended by COMPAS (1976) that learning as 

much about the older adult as possible is important before personnel 

begin working with this age group. An effective method of learning 

about the elderly would be personal contact with older adults. One 

possibility for early interaction with this age group is to go to 

homes and centers for the aged as an intern of some sort and get "on-

the-job" training. This kind of experience could modify negative 

stereotypes about the elderly. 

COMPAS gave several suggestions for personnel working with 

older adults in arts programs. They suggest that an instructor (COMPAS, 

1976, p. 67): 

1. Does not hurry them for the sake of getting their job done: 
i.e., finishing so many lessons in a given amount of time. 

2. Listens to whatever they have to say with some interest, 
sensitivity and some understanding, no matter how unim
portant, silly, bizarre, unnecessary, unrealistic or 
repetitious it may appear to someone else. 

3. Shows that it is not a sin if they aren't comprehending 
physically or mentally what it is you are demonstrating. 

4. Doesn't show favoritism or side with others against a 
senior who may be a bit obnoxious. 

5. Is not afraid to make or admit a mistake. 

Implementation of Music and Elder Programs 

Because older adults perceive a need for music and because it 

is the responsibility of all music educators to provide quality musical 

experiences for individuals throughout their life span, all music 
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educators should be involved in music and elder experiences. It is 

not being suggested that music educators abandon their area of spe

cialty, for example, elementary general music, to jump on the "music 

and elder bandwagon." It is only being suggested that elementary and 

secondary school music educators, private music teachers, and music 

educators in institutions of higher learning can contribute to music 

and elder programs in a variety of ways. If music educators do not 

take this responsibility, who else will? 

For example, elementary and secondary school music educators 

could provide musical programs for the elderly by performing at avail

able older adult community organizations or having the older adults 

attend musical performances at the school. Musical performances by 

the elderly should also be encouraged. Older adults could make a con

tribution to elementary and secondary students by sharing their past 

musical experiences. For example, if students were discussing the 

"Big Band" sound, older adults could express their feelings about that 

type of music and the influence it may have had on them when they were 

younger. 

Private music teachers could fulfill the musical needs of the 

older adult by encouraging and recruiting the elderly to take private 

instrumental lessons. Professional organizations of private music 

teachers should acknowledge their role in fulfilling the older adults' 

perceived needs for music. They should also provide leadership in 

promoting the elderly as new clientele for private music lessons and 

as a new audience for recitals of private music students. Because the 
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elderly might not be aware of the availability of music lessons, adver

tising and recruiting may be necessary. Area agencies on aging and 

senior citizen centers are two possible sources that could be used for 

advertising. 

Music educators in higher education should prepare personnel 

to work with music and elder experiences, offer music classes for the 

elderly, and provide other musical experiences such as special music 

programs for the older adult. Music courses in Elderhostels (univer

sity and college courses designed especially for the older adult) 

should be provided by music educators in higher education institutions. 

Several suggestions regarding program implementation for older 

adults' musical experiences will be presented for the consideration of 

music educators. As emphasized throughout this paper, musical experi

ences must be planned with the elderly and not just for them. The 

perceived musical needs and preferences of the older adult should be 

assessed and adhered to. For example, an understanding of the role 

of music in the older adults' lives, reasons why they would or would 

not attend music dlasses and musical performances, and preferred types 

of music should all be considered when planning musical experiences 

with the older adult. Site selection, financing, recruiting, music 

programming, teaching methods, and evaluation of music and elder pro

grams are necessary items to consider when planning musical experiences, 

whether formal or informal in nature, for the elderly. 
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Site Selection 

Selection of sites for musical experiences for the elderly is 

an important consideration. All types of community facilities should 

be explored, such as community centers, colleges and universities, 

nursing and retirement homes, churches, schools, senior center high-

rises, nutrition sites and local aging agencies. General criteria 

regarding site selection include the potential of the location to reach 

the maximum number of elderly, diversity of socio-economic conditions, 

and the physical structure of the.site to accommodate special needs of 

older adults (COMPAS, 1976). 

Colleges and universities may prefer offering music classes on 

campus. However, some elderly may have a fear of formal and campus 

learning environments. If so, extension offerings such as "outreach 

programs" could be offered first. Once the older adult is comfortable 

with the musical experience, then he or she can be encouraged to go to 

a campus setting, if desired (Kalish, 1977). 

Teaching Methods 

Personal and humanistic types of activities should be part of 

the musical experiences for older adults. Flexibility and sensitivity 

to their needs are vital for successful programming. It is necessary 

to keep in mind the great diversity of individuals in this age group. 

Attitudes regarding music programs will vary. 

Hoffman (1980) suggests that an examination of presentation 

techniques is important when working with the elderly. Examples of 

these methods include conversation, discussion, lecture, classes, 
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workshops, slide presentations, closed-circuit television, and group 

and individual activity. The material to be learned in a musical 

experience needs to be relevant and practical, rather than just a re

iteration. Exciting, active learning environments for the elderly 

should be encouraged (Alpaugh et al., 1976). Many of these teachings 

suggestions would pertain to any age group. 

A non-threatening, non-competitive educational approach for the 

elderly should be provided. By this is meant, one where the older 

adult is foremost and the content is secondary (Peterson, 1973). Whether 

or not the musical experience is age-segregated or age-integrated should 

depend on the perceived needs held by the older adults involved. 

An important point concerning teaching methods and the older 

adult is that older adults are not children and should not be treated 

as such. Hoffman (1980, p. 29) states, "Even as beginners, older per

sons must be taught with dignity and respect, but such feelings can 

only be communicated through sophisticated guidance by those who have 

successfully pursued the arts themselves." If instructors present 

teaching materials in too simplistic a manner, a real "turn-off" could 

occur from the older adult. 

Financing 

Many older adults cannot afford to pay a fee for a music class, 

nor would it be a high-priority item for them compared to survival needs 

such as food or housing. An alternative approach to funding could 

include federal money that would provide an educational voucher system. 

Older adults would use vouchers to buy education from a desired 



149 

educational agency (Peterson, 1973). Both operating expenses and 

capital costs would be cohered when the educational agency converted 

the vouchers to cash. Ocher possibilities for financing educational 

opportunities for older adults include tax credits, tax reduction, or 

private funds (Peterson, 1973). 

Business and industry, community organizations, the American 

Association of Retired Persons, the National Retired Teachers Associa

tion, and state and national arts commissions are sources that could 

be explored for funding. If paying a fee is a significant obstacle to 

older adults' participation in music classes, alternate funding should 

be found. 

With the increase of the elderly population will come an in

crease of political clout by this age group. Music educators should 

develop funding proposals for music and elder programs. It is acknowl

edged that a major reason for the small number of music educators 

presently involved in musical experiences for the older adult is lack 

of funding. If money could be provided for personnel working with 

music and elder programs, there would be an increase of interest by 

music educators in these endeavors. 

Recruiting 

In order to encourage older adults to participate in available 

musical experiences, advertising and recruiting will be necessary. 

Recruiting older adults to participate in a musical experience, such as 

a music class or program, should be very extensive and very enthusiastic. 
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Personal contact with the elderly, input from them in planning, and 

effective advertising are all important. Using existing means of 

advertising in the aging community would be helpful in recruiting. 

Desirable time of day and convenient hours should also be 

considered. Obtaining input on these matters is an important part of 

data gathering when planning musical experiences for the elderly. 

Program Ideas for Musical Experiences for the Elderly 

Many different types of musical experiences should be made 

available for the elderly. This includes formal music classes, music 

performances, and less formal musical activities such as workshops. 

If there is potential for older adults to explore music in creative 

ways, challenging experiences should be provided for them. Recrea

tional experiences with music should also be included. Hoffman 

(1980, p. 24) states: 

Musicianship, however, continues to be considered by many 
older individuals as a special talent to be pursued only by 
those who developed a musical talent early in their lives. 
Unfortunately, many program specialists concerned with leisure 
programming for older individuals seem to possess similar feel
ings and thus provide only rudimentary musical experiences for 
them. 

If appears that Hoffman would not approve of kitchen bands, kazoos, or 

sing-alongs. In this survey, however, older adults indicated a desire 

for both recreational and aesthetic experiences with music. 

Hoffman (1980) designed a multi-faceted musical experience for 

the elderly. It involved a workshop, rehearsal-viewing, performance-

attendance, and a post-performance analysis session. For example, in 

a vocal music session the older adults would first be presented with a 



151 

discussion of choral music offered by the conductor of a vocal group. 

A rehearsal of this group would then be viewed, attendance at a choral 

performance would follow, and the experience would conclude with 

another meeting with the conductor to analyze the performance and dis

cuss attitudes and awareness developed by this experience. 

Evaluation 

Once music and elder programs have been established, an evalua

tion of their success is necessary. Valuable indicators for program 

evaluation include an increase of elderly participants as the program 

continues, an increase of the elderly involved with outside music 

events, an increase of sensitivity of music administrators to the needs 

of the elderly, an increased involvement of musicians with music and 

elder programs, and an increase of requests to have arts and aging pro

grams (COMPAS, 1976). 

Future Outlook 

As mentioned in the Introduction of this paper, with the in

creasing number of elderly in our society will come an increasing number 

of better-educated older adults. Because they will be educationally 

more sophisticated, their participation in education programs through

out their life span might also increase. Music educators must begin 

to prepare for the musical needs of the entire population. A philosophy 

of music education should be one that encompasses the entire musical 

experiences of an individual throughout his or her life span. 
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An assessment of the musical needs and preferences of individ

uals 65 and over provides a basis for making recommendations for future 

research. Some of the primary suggestions for future research regarding 

music and elder experiences include: (1) exploring whether or not older 

adults prefer vocal music to instrumental music and, within instrumental 

music, what type is preferred; (2) exploring music education as a con

tinuum throughout the life span (which would involve the use of longi

tudinal studies); (3) exploring hearing loss of the elderly in relation 

to music listening; and (4) exploring the relationship between educa

tional attainment and participation of the older adult in music classes, 

musical activities, and musical performances. In preparing for the 

future needs of the older adult, music should be considered. 

From the research presented in this study, it is clear that 

music is an important part of the life of the older adult. Because of 

the predictions of an increasing older adult population in the future, 

preparation for accommodating the musical needs of this age group 

should begin now. Perhaps if this is done, music and elder experiences 

would provide an enrichment of life, an outlet for creativity, and a 

recreational pursuit. Browning's belief could become a reality: 

Grow old with me! 
The best is yet to be, 
The last of life, for which the first was made. 

Robert Browning, "Rabbi Ben 
Ezra," Stanza 1 

Older adults perceive a need for music. Music educators must 

meet this need by developing a philosophy of music education that will 
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encourage the fulfillment of the musical needs of the older adult and 

by providing exciting and viable musical experiences for the elderly. 
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OLDER ADULTS MUSICAL NEEDS AND PREFERENCE QUESTIONNAIRE 

I am requesting your voluntary participation in the completion 

of this questionnaire. The purpose of this study is to assess the 

musical needs and preferences of the older adult. Data gathered from 

this survey will provide the basis for recommendations for musical 

experiences for the older adult. 

education at the University of Arizona. Results from this questionnaire 

will be published in the dissertation and made available for researchers. 

About 30 minutes of your time will be required for completion of 

this questionnaire and will indicate your consent as a willing partici

pant in this study. There are three parts of the questionnaire. The 

first part asks for personal data, the second part is an auditory music 

preference exercise, and the third part is a musical needs survey. 

This questionnaire is part of a doctoral dissertation in music 

All data is confidential and anonymous. 

Thank you for your help and cooperation. 

Ellen C. McCullough 
Graduate Teaching Assistant 
University of Arizona 

John Fitch 
Assistant Director, School of Music 
University of Arizona 
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PERSONAL DATA 

These personal questions are an important part in the assessment and 
evaluation of this survey. Thank you for your cooperation in answering 
them. 

PLEASE CIRCLE THE CORRECT ANSWERS. 

1. Age: Under age 55 55-59 60-64 65-69 70-74 

75-79 80-84 85 and over 

2. Sex: Male Female 

3. Marital Status: Single Married Widowed 

4. Education: The last grade in school you completed 

8th grade or less Trade School/Technical School 

High School (1-3 years) College degree from 4-year college 

High School Graduate Graduate 

Some College (1-3 years) 

5. Are you retired? Yes No 

6. Please circle any of these physical disabilities which you may 
have. 

Hearing Loss Partial loss of motor skill 

Vision Loss (less than 20/20 with glasses) 

Arthritis/Rheumatism Heart condition 

7. How much leisure time do you have each day? 

Less than 1 hour 2-5 hours 6 or more hours 
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Are you participating in any musical activity at the present time? 

Yes No 

9. If yes, what is the nature of this musical activity? 

10. What is the level of attainment in this musical activity? 

Beginner Intermediate Advanced 

11. Please circle your level of achievement of any past musical 
experience(s) you may have had. Beginner: 0-2 years' experience; 
Intermediate: 3-5 years' experience; Advanced: 6 or more years' 
experience. 

Played piano 

Played a string instrument 

Beginner 

Beginner 

Played a wind or percussion 
instrument 

Beginner 

Beginner 

Beginner 

Played an instrument not listed Beginner 

Played guitar 

Performed in an orchestra, band 
or choir 

Intermediate Advanced 

Intermediate Advanced 

Intermediate Advanced 

Intermediate Advanced 

Intermediate Advanced 

Intermediate Advanced 

(instrument) 

Taught music lessons or classes _ _ ,. 
,.j4. \ Beginning Intermediate Advanced (indicate level of your students) ° ° 

Took a music class(es). Please 
indicate what kind. 

Beginning Intermediate Advanced 

Other musical experience(s) 

Beginning Intermediate Advanced 

Beginning Intermediate Advanced 
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LISTENING PREFERENCE 

The music examples on this tape represent various kinds of music. 
Please indicate your preference for the type of music each example 
represents. Circle the appropriate number 

1. 

2.  

4.  

(Dislike (Like (Like 
Greatly) Somewhat) Greatly) 

Would you like to learn more about this type of music? Yes No 

(Dislike (Like (Like 
Greatly) Somewhat) Greatly) 

Would you like to learn more about this type of music? Yes No 

(Dislike (Like (Like 
Greatly) Somewhat) Greatly) 

Would you like to learn more about this type of music? Yes No 

(Dislike (Like (Like 
Greatly) Somewhat) Greatly) 

Would you like to learn more about this type of music? Yes No 

(Dislike (Like (Like 
Greatly) Somewhat) Greatly) 

Would you like to learn more about this type of music? Yes No 
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6. 1 2 3 4 5 

(Dislike (Like (Like 
Greatly) Somewhat) Greatly) 

Would you like to learn more about this type of music? Yes No 

7. 1 

(Dislike (Like (Like 
Greatly) Somewhat) Greatly) 

Would you like to learn more about this type of music? Yes No 

8. 1 

(Dislike (Like (Like 
Greatly) Somewhat) Greatly) 

Would you like to learn more about this type of music? Yes No 

9. 1 

(Dislike (Like (Like 
Greatly) Somewhat) Greatly) 

Would you like to learn more about this type of music? Yes No 

10. 1 

(Dislike (Like (Like 
Greatly) Somewhat) Greatly) 

Would you like to learn more about this type of music? Yes No 

11. 1 

(Dislike (Like (Like 
Greatly) Somewhat) Greatly) 

Would you like to learn more about this type of music? Yes No 
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12. 1 2 3 4 5 

(Dislike (Like (Like 
Greatly) Somewhat) Greatly) 

Would you like to learn more about this type of music? Yes No 

13. 1 

(Dislike (Like (Like 
Greatly) Somewhat) Greatly) 

Would you like to learn more about thifj type of music? Yes No 

14. 1 

(Dislike (Like (Like 
Greatly) Somewhat) Greatly) 

Would you like to learn more about this type of music? Yes No 

15. 1 

(Dislike (Like (Like 
Greatly) Somewhat) Greatly) 

Would you like to learn more about this type of music? Yes No 

16. 1 

(Dislike (Like (Like 
Greatly) Somewhat) Greatly) 

Would you like to learn more about this type of music? Yew No 
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MUSICAL NEEDS AND PREFERENCES 

1. Would you be interested in taking a class in music? 

Yes No 

2. If yes, what time of day would you prefer to take a music class? 

Morning Afternoon Evening 

3. How often would you like to attend a music class? 

Once a week Three times a week 

Twice a week More than three times a week 

4. Would you prefer music classes composed of: 

Older adults Anyone over the age of 30 

Mostly older adults All age groups in one class 

5. Circle your first three preferences for music classes. 

music appreciation class piano 

music theory voice lessons 

music history class guitar 

world cultures string instrument lessons 

autoharp wind instrument lessons 

composition percussion instruments 

chorus handbell choir 

band dance 

orchestra other 

recorder 

6. Do you believe there is an adequate number of music classes offered 
to older adults in your community at the present time? 

Yes No 
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7. Here are some reasons why individuals do not participate in a 
music class. Please check the reasons you agree with, if any. 

Music classes offered are too expensive 

Transportation is difficult 

Music classes were not advertised enough 

Have not liked music classes offered 

Parking is a problem 

Registration is a problem 

Music classes are not offered 

Music classes were not located in convenient locations 

Do not want to participate in something new 

Would rather participate in other activities 

Other 

8. How important is music in your life? Circle the appropriate number. 

1 2 3 4 5 

(Not Important) (Somewhat Important) (Very Important) 

9. Has music increased its' importance as you have gotten older? 

Yes No 

10. How many hours.a day do you spend listening to music? 

0-1 2-3 more than 3 

11. When you listen to music, are you aware of the musical elements 
of the composition such as form, rhythmic structure, tonality, etc.? 

Yes No 

12. Do you listen to music mainly as background music? 

Yes No 
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13. If you were to rank music in a priority list of leisure time 
activities, where would it be? Circle the appropriate number. 

1 2 3 4 5 

(Least Favorite) (Somewhat Favorite) (Most Favorite) 

14. What is the role of music in your life? Check the appropriate 
response(s). 

a meaningful listening experience 

recreational 

fulfills an emotional need 

therapeutic 

is not important in my life 

15. Why would you participate in a music class or program? Check 
the appropriate answer(s). 

would provide a beneficial learning experience 

would provide an opportunity for achievement 

would be a worthwhile and entertaining leisure time pursuit 

would provide a need for meeting people with similar interests 

would be an inspirational and personally fulfilling experience 

would not participate in a music program 

would provide an escape from day-to-day chores 

16. If a music class that you wanted to take were offered, would you 
be willing to pay a nominal fee for participating in it? 

Yes No 

17. If a musical performance were provided at a convenient location 
near you, would you attend? 

Yes No 
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18. Here are some reasons for not attending musical performances. 
Please check the reasons you agree with, if any. 

Music programs offered are too expensive 

Don't like to go out at night 

Difficult to get to these music programs 

Programs were not advertised enough 

Have not liked programs offered 

Programs were not located in convenient locations 

Do not want to participate in something new 

Would rather participate in other activities 

Parking is a problem 

19. In the past twelve months, have you attended any of these musical 
events? Please circle the number of times you have attended any 
of these musical events, if any. 

Number of times 

symphony concert 1-2 3-5 more than 5 

jazz concert 1-2 3-5 more than 5 

pop or rock concert 1-2 3-5 more than 5 

solo or chamber recitals 1-2 3-5 more than 5 

opera 1-2 3-5 more than 5 

dance 1-2 3-5 more than 5 

musical theatre 1-3 3-5 more than 5 

other music activity 
(specify) 

1-2 3-5 more than 5 

1-2 3-5 more than 5 

Please feel free to add any additional comments about music and its' 
place in your life. Thank you very much for your help and cooperation. 

(Note: The tape for the musical listening preference assessment is 
available at the University of Arizona Main Library and at the Graduate 
Office, School of Music, University of Arizona.) 
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