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ABSTRACT 

The purpose of this study was to develop an adequately reliable and 

valid measure to assess five dominant life values held by adults. Additionally, 

by using the developed instrument, the study also compared major life values 

held by Anglo and black subjects. Items for the initial draft of the instrument 

were drawn from a pool of items obtained from surveying a group of commu

nity college students who were asked to list 10 to 20 important life values. 

Once these values were listed, the students were asked to rank order them in 

terms of their importance to their life and survival. These rank ordered 

values were categorized into five areas which formed the basis for the final 

version of the values scale. 

The final version of the draft included 50 items grouped into five 

value areas which were labeled as: moral outlook, family-mate relationships, 

work values, personal growth, and values related to creative use of leisure 

time. This instrument was then administered to a group of 723 secondary 

students whose ages ranged from 17 to 31 years. The data obtained from this 

sample was used to determine the internal consistency measure of reliability 

for the total as well as individual sub-scales. The reliability coefficients 

ranged from a low of . 82 to a high of . 91, indicating high reliability of the 

scale. The concurrent validity of the scale was developed by correlating five 

value sub-scales to the Taylor-Johnson Temperament Analysis (TJTA). The 
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validity coefficients obtained by this procedure indicated a moderately high 

construct validity of the developed scale. The intercorrelations of five sub-

scales also revealed that there was some overlap among these scales; how

ever, low to moderate correlations provided some justification for using them 

as separate sub-scales of human values. 

For the purposes of comparing values of subjects from two ethno-

cultures, 72 students were randomly selected from each group, and their 

responses to the value scale were analyzed by a factorial analyses of variance 

design. The results obtained from a three-factor ANOVA (sex x race x reli

gion) revealed no significant differences in values of Anglo and black subjects 

in terms of ethnic and religious attributes. However, significant differences 

were observed in values held by male and female subjects. The greater sex 

differences occurred in the values related to creative use of leisure time. 

Male subjects placed significantly higher importance upon leisure time activi

ties than their female counterparts. The significance and implications of the 

findings were discussed. 



CHAPTER 1 

INTRODUCTION 

The importance of fundamental human values has been universally 

acknowledged in most cultures and civilizations throughout history. These 

values are evident in philosophical writings, human social institutions, and 

within people themselves. A search for value in what is "good," "true, " or 

"beautiful" focuses on an inquiry of "what do humans value?" 

In examining the basic institutions of people, dominant values are 

evident and form the basis of these institutions. The institution of marriage> 

for example, emphasizes value of an intimate, enduring relationship. A nur

turing marriage serves as a model for desirable human relationships. The 

educational institutions, which intend to develop human academic potential, 

suggest "self-actualizing growth" as a dominant life value. Similarly, other 

social institutions, which are part of our civilization, are intended to preserve 

and transmit fundamental human values from one generation to the next. Pro

fessional affiliations suggest a career of "working" as a dominant human 

value. In institutions which are based on recreation and entertainment such 

as sports, the arts, and media, a major human value is the creative use of 

leisure time. 

Apart from examining the function of social institutions, an insight 

into basic values can be obtained by asking people questions like, "What do 

1 
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you value?" The answers to such questions will reflect the importance of 

values in understanding the complexities of human dynamics as well as in 

comprehending motivational bases of human behavior. 

It is widely acknowledged that values provide us with understanding 

of man's behavior and socialization patterns. The study of human value 

systems can help us better understand past behavior of man as well as look 

into man's future direction as a civilization. 

Significance of Human Values 

Values have served as guides and bases for human behavior. The 

basic social values become the bases for the functioning of all the institutions 

in our society. Social scientists have stressed the need for understanding 

human interactions in order to promote the understanding of human behavior. 

For example, psychologists have shown a heightened interest in assessing 

elements of affective behavior. They are also concerned with understanding 

human motivations. Similarly, educators have always emphasized the need 

for the acquisition of socially sanctioned human values for developing the stu

dent's highest individual potential. 

It is important for helping-professionals to be able to understand, 

clarify values, and provide feedback to clients and students about their domi

nant life values. The understanding of these fundamental values is at the 

core of human motivations and is significantly related to cognitive, affective, 

and behavioral changes. 



It is important to develop a systematic and objective way to mea

sure and analyze these life values so that the information they provide could 

assist those in the helping-professions to guide and work with their clients. 

This is all based on the premise that dominant human values are the core of 

human behavior. Helping-professionals need to assist clients in clarification 

of their values and value systems in order to facilitate the development of 

socially relevant skills and behaviors. In this regard, an instrument to 

measure values, to understand and provide feedback to individuals concerning 

their values is certainly needed. 

Purpose of the Study and Problem Statement 

The primary purpose of this study was to develop an instrument to 

measure selected dominant life values. Beyond the development of the instru

ment, other necessary steps were taken to establish the reliability and validity 

of this scale. These were obtained by administering the instrument to a group 

of secondary school students. Upon completion of the administration of the 

developed instrument, internal consistency estimates of reliability were 

obtained. Additionally, the study also intended to compare the basic values 

held by adolescents from two ethnocultures. Relationship between life values 

and other personality traits of selected subjects were also examined. 
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Hypotheses To Be Tested 

The study intended to develop a human value scale with appropriate 

reliability and validity and to use it to test the following hypotheses at . 05 level 

of confidence. 

1. Using the developed instrument as dependent variable, there will be 

no significant differences in mean scores of subjects from two 

ethnocultures. 

2. There will be no difference in life values of male and female 

subjects. 

3. There will be no relationship between values and personality traits 

of sampled subjects. 

Definitions 

The major terms or constructs used in the study are defined as 

follows: 

Value; The term value refers to the process of estimating the worth of 

an object or element of human concern. 

Dominant human values; This term shall be construed to mean the sig

nificantly important human values such as family relationships, 

moral orientations, transcending personal growth, working, or 

creative use of leisure time. 

Family-Mate Relationships: This value will refer to the worth humans 

place on a mate or family, and is abbreviated in the study as FMRV. 



Moral-Ethical or Religious Orientation; This value will refer to the 

worth humans place on their moral outlook, abbreviated as MERV. 

Transcending Personal Growth; This value will refer to the worth 

humans place on self-improvement, abbreviated as SIGV. 

Creative-Leisure Time; This value will refer to the worth humans 

place upon the inventive use of free time, abbreviated as CLTV. 

Working; This value will refer to the worth humans place upon their job 

or career, abbreviated as JCWV. The value of working has under

lying dimensions of careers involving the helping professions, 

research, mathematics, science, persuasion, mechanics, indoor-

outdoor work, and aesthetics. 



CHAPTER 2 

REVIEW OF LITERATURE 

This chapter will present a review of related research concerning 

the development and measurement of dominant life values of adolescents. The 

chapter will focus on: (1) origins and derivations of dominant life values; 

(2) the psychometric problems of value assessment; and (3) aspects of cross-

cultural values. 

Origins and Derivations of Dominant Life Values 

The problem of reviewing the literature of life values is that the 

subject matter of values is a part of many academic disciplines. The defini

tions of values are therefore fragmented, depending upon the discipline of the 

writer. The task, therefore, was to combine the study of values into one 

field of study. This was strongly stated by Pepper (1958), who cited the 

multidisciplinary aspect of values in its definition as a field of study. 

According to Pepper, the "theory of value" refers to a number of 

disciplines known as "value sciences. " Taken as a whole, the value sciences 

include aspects of ethics, aesthetics, logic, epistemology, economics, politi

cal science, anthropology, sociology, and social psychology. The "value 

sciences" focus on the worth of elements common to all of the above 

disciplines. 

6 
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Beyond the multidisciplinary approach to define a human value 

system, it is, however, necessary to determine as simple a definition as 

possible. This can be seen in a quote from Ralpy Barton Perry, a contempor

ary of John Dewey. His statement was not only clear and simple, but offered 

one which was clearly understandable. According to Perry, anything that is 

an object of human interest has value. Interest as a part of value was indi

cated by Perry to be a "train of events determined by expectations of its 

outcome" (Perry 1954). 

In determining the exact field of study and a simple, clear, under

standable definition of values, it is necessary to determine the underlying ele

ments of values. If one studies the behaviors of man, one can see the emer

gence of values. Perry's concept of value and interest can be illustrated by 

the example of a person choosing a mate or close companion. The close com

panion of another human being is one in which the expected interest is one of 

nurturance and intimate affection. The expectation of a person's mate is one 

of realization of enduring love, affection, and nurturance. 

Because values are interdisciplinary, it is a complex task to clas

sify them. One such classification from the anthropological point of view was 

suggested by Otto von Mering, who, in A Grammar of Human Values (1961), 

stated that values can be classified as follows: (I) Simplistic realms (moral

ity); (II) Personal value realms (emotional security); (III) Interpersonal value 

realms (cooperation); and (IV) Comprehensive value realms (universal, 

humanistic standards). 
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One of the most simple and yet concrete definitions of value was by-

George Pugh, who stated in the Biological Origins of Human Values (1977) 

that human values can be classified as: (1) selfish values, which are con

cerned with individual survival; (2) social values, which are concerned with 

the welfare and survival of the social group; and (3) intellectual values, which 

serve to motivate intellectual activities. A focal point for values is civiliza

tion and some classify values around civilization. There are authors who 

state that values are the root of civilization and culture. 

Gail Inlow (1972) has suggested four roots of value in Western 

civilization. The writer labeled the first one as the rationalist tradition, 

which maintains the intellect to be supreme; and second, the J ude o- Christian 

Ethic, which depicts man and the universe as endowed with ultimate purpose. 

Judaism and Christianity diverge according to Inlow in that Judaism is pri

marily concerned with law, justice, and obedience, while Christianity is con

cerned with salvation and brotherhood. A third source of values is the Anglo-

Saxon tradition which joins rational and religious traditions, holds liberty and 

equality to be self-evident truth, and advocates the right of the people to 

govern themselves. A final, or fourth source of value, according to Inlow, is 

a pragmatic faith that the rationalist tradition, Judeo-Christian Ethic, and the 

Anglo-Saxon democratic political philosophy provide the best foundations for 

human values. Inlow has further suggested that life has meaning and the indi

vidual is important. 
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An important aspect of civilization is the socialization of man, or 

man's relationship with man. A search of the literature indicates many 

articles which deal with values and sociology. 

An excellent list of social value systems in the United States was 

suggested by Williams, in American Society: A Sociological Interpretation 

(1970). Williams suggested that such a list could be developed for any society. 

The values have been derived from Western rationalism, Judeo-Christian 

ethics, Anglo-Saxon political philosophy, and pragmatic faith. The listing of 

contemporary American social values include: achievement and success; 

activity and work; moral orientation; humanitarian mores; efficiency and 

practicality; progress; material comfort; equality; freedom; external con

formity; science and secular rationality; nationalism and patriotism; demo

cracy; individual personality; as well as racism and related group-superiority 

themes. 

The historical evaluation of values parallels the development of 

civilization. Our dominant life values have their origins in Western rational 

thought and the Judeo-Christian ethic. The value of "moral" behavior was 

derived from both of these elements. Plato, for instance, representing the 

tradition of Western rationalism, suggested that the search for value must 

lead away from bodily pleasure. "Good" for Plato was a universal ideal that 

served as a standard for all value judgements (Plato 1952). The Old Testa

ment (Pentatuch), representing the Judaic tradition, suggested in Leviticus 

that "all good things come from the mind of God. " A modern scholar, 



Walhout (1978), in The Good and the Realm of Values, suggested that the varia

tional attributes of good allow for the independent goodness of all things. God, 

who is knowable but not completely known, has the following valuational 

aspects of his nature: a capacity for self-existence; self-sufficiency of being; 

unity of being; transcendence and immanence; eternity and temperal grasp; 

power to act; freedom and creativity; knowledge of all possibility and actual

ity; love and responsiveness to creatures; joy and happiness. 

The importance of personal relationships is evident throughout the 

development of Western civilization and keeps emerging in the literature. 

There also seems to be a close relationship of values of love with attributes of 

God. Walhout (1978) stated the primary valuation characteristic of "perfect 

love, " or the unqualified capacity to desire and seek the good of creatures. 

The concept of love involves the establishment of enduring and inti

mate relationships with another person. This is the moral tradition of "per

fect love" from the Judeo-Christian ethic. Pugh (1977) suggested a biological 

basis for love and affection by tracing "affection" in lemurs through the "lip 

smack" of macaques and apes to a higher level bond in humans. Intimate love 

with a mate has been extended by humans as a positive regard for others, as 

expressed in the Christian gospel of Matthew (22:37-39): "You shall love your 

neighbor as yourself. " The same thought was expressed in Leviticus (19:18) 

representing Judaic writings; by Buddha (Udanvarga 5:18) as "Harm not 

others with that which pains yourself. " In the Hindic (Hitopaedesa) the same 

thought is expressed as, "Good people proceed while considering that what is 



best for others is best for themselves. " The thought appears in the Analects 

(5:23) of Confucius as, "What you do not want done to yourself, do not do for 

others. " The dominant life value of "mate-family relationships" is closely 

related to the dominant life value of "moral behavior, " as derived from uni

versal human ethics. 

Development of the Instrument—The Psychometric Problem 

Rich (1968), in Education and Human Values, pointed out that it is 

not only important to make value judgments in moral decisions, but "to give 

reasons for using one group of values rather than another. " Dewey (1897), in 

My Pedagogical Creed, suggested that the teaching of values was not one of 

imposing values on a child, but of cultivating the child's fairmindedness, 

objectivity, imagination, and openness to new ideas and experiences. In such 

a manner, the reasons for using one group of values rather than another would 

be clear to the student as moral judge. 

Simon, Howe, and Kirschenbaum (1972), in their methodology for 

value assessment, suggested that a teacher could aid a student in clarifying 

his or her values by a process of prizing the beliefs and publicly affirming 

them; choosing the beliefs freely from alternatives; and then anticipating 

their logical consequences. The final step in the authors' method of assess

ment of student values through a values clarification exercise was for the 

student to act upon his or her beliefs with consistency. 
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What has been the effectiveness of some of the approaches to value 

assessment and providing feedback about values to students ? The review of 

current literature on value assessment showed that in relation to the two most 

frequently measured indices of value clarification (self-concept and values-

shifts), only two of thirteen studies found that values clarification interven

tions had an impact on the self-concept (Leming 1979). The conclusions 

emerging from these studies further suggested that classrooms which were 

characterized by an atmosphere of openness and interchange exposed children 

to problems and contradictions for their stage of moral development, and the 

environments which expose children to the next highest stage of moral reason

ing appear to produce modest gains in a student's stage of moral reasoning. 

The effectiveness studies are important to the present study in that 

values clarification and moral development represent two effective means of 

value assessment which might be further enhanced by use of an instrument 

measuring student values. The values measured by a developed instrument 

could form a baseline for further development of the student's dominant life 

values, based upon feedback to the student from the developed instrument. 

How can psychologists hope to measure the dimensions found in 

value analysis ? According to Dukes (1955), the research of value assessment 

could be classified into three areas: (1) measuring values of groups of indi

viduals and relating the results of other data concerning the groups (individual 

differences); (2) the origin and development of values within the individual; and 

(3) the influence of an individual's values on his cognitive life. Dukes (1955) 



further noted in a survey of values research that psychologists have devised a 

number of instruments to measure values, although most of the measurement 

efforts have focused upon individual differences. 

In examining valuative differences of individuals, the crux of the 

problem is that a pure criterion is not readily available in an individual's 

immediate environment. Since a value is a hypothetical, rational, or latent 

construct rather than an immediately observable variable, the measurement 

of values often typically consists of an individual's responses to a set of stimu

lus situations on a paper and pencil test. The situations constitute a set of 

statements or items about the category of value to which the individual reacts 

by indicating response categories such as "true for me, " "mostly true for 

me, " "partially true, " "mostly false, " and "false for me. " 

The numerical score assigned to an individual's response to a given 

item is called an "item score. " The number derived from a student's item 

score represents the individual's position on a latent continuum of values. An 

obvious approach to the assessment of value is a strictly rational one where a 

person expects the test items to act as stimuli for directly eliciting the infor

mation in which the research is interested pertaining to dominant life values. 

Many paper and pencil approaches to measurement of values like 

the Allport-Vernon-Lindzey Study of Values have often been used for examining 

personal values. The Study of Values uses a questionnaire format and takes 

into account a theoretical viewpoint as a basis for its value categories. The 

Study of Values, devised by Vernon and Allport in 1931, was revised in 1951. 
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Allport, Vernon, and Lindzey revised this test again in 1960. Spranger (1928) 

suggested that men are formed (lebensformen) into six dominant value types. 

These personality or value types form the theoretical basis of the categories 

of value of the instrument. 

The Study of Values is designed to assess the relative prominence 

of six personality or value types, including: (1) theoretical, (2) economic, 

(3) aesthetic, (4) social, (5) political, and (6) religious. According to the 

instrument, the theoretical person is dominated by the search for truth. His 

chief purpose in life is to bring order and systematized understanding of his 

or her environment. The economic person, on the other hand, is concerned 

with that which is useful and very much in keeping with the typical stereotype 

of a successful American businessman. The aesthetic person is interested in 

form and harmony. His or her primary concern is with beauty rather than 

utility. The social man, or person, is concerned with love for other people 

in an altruistic or philanthropic sense, described as a selfless love for 

humankind. The political person is primarily dominated by power. Control 

over people and events and needs of personal influence and renown dominate 

the political person. The religious person is concerned with a sense of unity 

and a need for establishing a kind of transcendental understanding of the uni

verse in a personal way. 

Although the Study of Values is widely used, its format is ipsative, 

representing a forced choice comparison of value within an individual. Part I 

consists of 30 forced-choice pairs in which each value is paired twice with 



every other value. Part n consists of 15 forced-choice item tetrads in which 

each value is compared with all other combinations of three other values. In 

discussing the inter-correlations among values on the Study of Values, 

Allport and Vernon have pointed out that it is not strictly legitimate to state 

inter-correlations among value scores which are interdependent in the sense 

that a high score on one value scale can be obtained only at the expense of low 

scores on other sub-scales. 

Cross-Cultural Studies in Values 

Throughout history, the study of fellow men has intrigued scholars. 

Many studies have been done on values by researchers from different coun

tries and cultures. Several value-measuring instruments have been used to 

make cross-cultural comparisons. Using Allport, Vernon, and Lindzey's 

1960 edition of the Study of Values, for instance, the overall pattern for 

Japanese students indicated high scores in the aesthetic realms of value. The 

Japanese profile, according to Radcliffe's study (1965), had high aesthetic and 

low religious scores. The Japanese profile includes more scatter than 

American responses, suggesting a social value of "external conformity" among 

American students. 

Japanese students attained a wide range of scores in education, as 

did American students. Japanese and American students majoring in litera

ture have higher aesthetic scores for students. As might be expected also, 

there were higher political scores for Japanese and American students 



majoring in law. As might be predicted from the analysis, there were higher 

economic scores for Japanese and American students majoring in economics. 

Besides geographic cross-cultural studies, there is an approach to 

assessment of cultures as it is lived through religions. A problem of psycho

metric assessment of values is that scores of an ipsative (comparisons within 

an individual) scale are relative. A shift toward higher religious values must 

necessarily be accomplished by showing a downward shift on one or more of 

the other value scales. 

A survey of the literature indicates that there were at least three 

paper and pencil inventories which measured values similar to those measured 

by the Study of Values. One of those scales was the Interest-Values Inventory. 

This inventory measured the relative dominance of six major values, much as 

the scale to be developed measured five areas of dominant life values. The 

values measured on the Interest-Values Inventory were: (1) theoretical, 

(2) aesthetic, (3) social, and (4) economic. The latter inventory did not 

assess religious or political values. 

The second inventory, the Survey of Attitudes and Beliefs, mea

sured the extent which the attitudes of students approximated those which 

responsible adults would like them to have toward: (1) society, (2) education 

and work, and (3) sex, marriage, and the family. 

A final inventory, the Survey of Personal Values, yielded six scores 

pertaining to: (1) practical mindedness, (2) achievement, (3) variety, (4) de

cisiveness, (5) orderliness, and (6) goal orientation. This instrument was 



similar in terms of values measured to elements of the Edwards Personal 

Preference Schedule (E.PPS). The purpose of the instrument was to provide 

quick and convenient measures of a number of relatively independent normal 

personality variables. The need for "affiliation" might be compared to the 

"mate-family" dimension of the scale to be developed. In the EPPS instru

ment, fifteen variables were selected from a list of manifest needs. Some of 

the needs included achievement, affiliation, deference, nurturance, and order. 

Achievement appears similar to the dominant life value of "self-improvement" 

of the scale to be developed. For cross-validation purposes, the two elements 

might be compared. 

To assess the personality variables (needs) of the EPPS, the instru

ment used nine brief statements that bear a rational, common-sense relation

ship to the need, as for instance, the need for achievement. On the EPPS 

scale, the need for achievement is estimated by such statements as, "I like to 

do my very best in whatever I undertake, " or, "I would like to accomplish 

something of great significance. " The EPPS has sometimes been considered 

to be derived directly from theoretical writings on personality in a similar 

way that the instrument to be developed was based upon Western rational 

thought or moral traditions. The EPPS basic reliance upon common-sense 

consideration, particularly in items development, can be recognized as a 

useful approach to the psychometric problem of value measurement. 

In summary, the literature about value assessment among cross-

cultural groups indicates that personal values get their dynamics from the 



personality element of self-esteem or ego-world perceptual relationships 

(Nuttin 1957). The problem of psychometric assessment among cross-

cultural groups is that values are internalized dimensions of the ego-world, 

which are not readily observable. Psychologists have depended on paper and 

pencil tests in spite of the psychometric problems of ipsative format (within 

an individual comparison), questions about the undimensionality of separate 

scores, and the degree of independence of results. 

Strunk (1970) stated that personal values are a legitimate object of 

test construction as long as the following limitations are recognized: (1) that 

paper and pencil tests in themselves will not provide a full understanding of 

values (especially religious values); (2) that psychologists accept methodologi 

cal pluralism in the approach toward measurement of person values; (3) that 

psychologists place value as a meaningful concept in personality theory, 

especially self-theory, and as a means to personal truth. 



CHAPTER 3 

METHODOLOGY 

This chapter will describe the research methods used in the study 

and is divided into five parts. The first part will describe development of the 

instrument, including the initial instrument. The psychometric instruments 

used in the study and sample of the population will be described, as well as 

administration of the instruments and statistical procedures used for data 

analysis. 

Development of the Instrument 

The literature as well as experiences indicated that human behavior 

is largely determined by dominant life values. Before these values could be 

measured, the researcher determined what the values were and under which 

major categories they fell. To achieve an understanding of major life values, 

the first step was to establish how people in general viewed their values. The 

subjects sampled for pilot work suggested that there were values which under

lined lifestyle and behavior. Previous: attempts at determining and measuring 

dominant life values have similarly indicated that changes in fundamental 

human values were linked also to changes in social structure. For example, 

in today's world a new role for women was largely due to changes in our value 

system. The mass media has narrowed the world to a global village. Youth 



has constantly questioned the values of their parents. Therefore, the deter

mination and measurement of these basic values in relation to today's society 

seems to have a wide range of implications for social and pedagogical develop

ment of human beings. 

Development of a Value Scale 

An initial survey was devised to determine from students what 

appeared to be the major elements of their personal values. Selection of the 

community college for the survey was based upon acceptability and willingness 

of students to cooperate in the study. These students were those in required 

classes, to guarantee a good cross section rather than specific elective areas, 

which might show prejudice toward certain values. 

The initial survey took the form of an open-ended questionnaire and 

was administered to five groups of community college students enrolled in 

first-year English classes. The procedure consisted of the students being 

asked to list 10 to 20 things they liked to do to survive and be happy. Once 

these items were listed, the students were then asked to rank order these with 

regard to the importance of these listed values to them. 

From this initial survey, the researcher determined five dominant 

life categories which included warm human relationships, a moral-ethical 

mode of behavior, growth that transcends human limitations, employment, 

and opportunities for creative use of leisure time (see Appendix A). 
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From these five determined categories, a pilot instrument was 

developed. There were ten statements developed for each category (see 

Appendix B). This gave a total of 50 items. These 50 items constituted the 

initial version of the test which utilized a Likert-type format indicating weak 

to strong commitment of subjects to individual items on the test. The con

struction of the instrument, therefore, was based on these following three 

premises: 

1. The number of items was limited to make the instrument practical 
and not over-burdening the subject, yet diverse enough to reflect 
values in the five hypothesized value domains. 

2. The responses to the items could be classified into identifiable value 
categories. 

3. The performance on the instrument must be quantifiable. 

This initial draft of the test was then administered to a group of 

community college students enrolled in required classes. The purpose of the 

pilot was to ascertain that the items were free from ambiguity and subjec

tivity and were related to the hypothesized categories. The directions for 

administering as well as related issues were also examined. After initial 

administration of the test, necessary changes in item content as well as 

general directions were made, and the final version of the test was prepared 

for administration to 723 subjects from two different ethnocultures. The 

data obtained from the administration was used to establish psychometric 

properties of the test. The final form has been named the Scale of Dominant 

Life Values (SDLV). 
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Other Instrument Used in the Study 

Finally, the Scale of Dominant Life Values developed in this study 

was validated by correlating the scores on this test with the scores on the 

Taylor-Johnson Temperament Analysis (TJTA) scale. To obtain the evidence 

of construct validity, a parallel measurement was necessary. The TJTA was 

chosen for this purpose as this instrument was administered concurrently with 

the developed scale. 

The TJTA contains a series of 180 statements. The person taking 

the instrument has a choice of marking under a plus (+) sign indicating "agree

ment" with the statement, or marking under "MID" indicating "sometimes." 

The subject marks under the minus (-) sign to indicate "disagreement" with 

the statement. The responses on the TJTA are electronically or manually 

scored and provide nine scores indicating nine personality traits. These 

traits are tension, depression, social activity, expressivity, concern for 

others, self-centeredness, dominance, hostility, and self-discipline. 

The overall purpose of the TJTA is to give feedback to students 

about their dominant personality traits. Since values underlie the traits or 

tendencies of behavior, a positive correlation between a value of "human rela

tionships" on the Scale of Dominant Life Values, and the trait of "concern for 

others," as measured by the TJTA, would indicate a high construct validity 

of the developed scale. Campbell and Fiske (1959) stated that convergent 

elements of personality should have greater correlation than divergent 

elements. 
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The reliability in terms of stability and consistency estimations of 

the TJTA ranges from . 71 for the value related trait of "concern for others" 

to a correlation of . 89 for the self-discipline scale. Validity of the TJTA 

personality constructs has been demonstrated by concurrently obtained cor

relations with similar scales such as Minnesota Multiphasic Personality 

Inventory and the Edwards Personal Preference Schedule. More detailed 

description of the reliability, validity, and norms of the TJTA are included in 

the test manual. The information contained in the manual suggests that the 

TJTA is a valid and reliable scale. 

Description of the Sample 

It was decided that the SDLV be administered to secondary stu

dents taking required classes. The value scale as well as the TJTA were 

administered to 419 males and 304 females. This made a total of 723 subjects. 

Ages of sampled subjects ranged from 17 to 31 years, with a mean age of 

23.8, and a standard deviation of 3.8. There were 199 black students, 507 

Anglo students, and 17 students of other ethnic identification. The sample 

comprised 190 Catholic subjects, 532 Protestant subjects, and one subject of 

Jewish religious preference. The characteristics of the sample are presented 

in Table 1. Table 2 summarizes the age and ethnic characteristics of the 

sample. As is evident from the data in the table, most of the students were in 

the 22 to 25 year age group. Included in the category of "Other" were Asian 

Americans and Hispanic s. Slightly more than two-thirds of the group were 



Table 1. Religious and Sex Characteristics of the Obtained Sample. 
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Total Males Females 
Religious Category Number % Number % Number % 

Catholics 190 26.3 112 2Q.7 78 25.7 

Protestants 532 73.6 308 73.1 226 74.3 

Jewish 1 .1 1 *2 0 .0 

Table 2. Age and Ethnic Characteristics of the Obtained Sample. 

Age Total Blacks Anglos Others 
Category N % N % N % N % 

16 - 17 34 4.7 9 26,5 24 70.6 1 2.9 

18 - 19 87 12.0 21 24.1 64 73.6 2 2.3 

20 - 21 93 12.9 28 30.1 65 69.9 0 .0 

22 - 23 141 19.5 32 22.7 107 75.9 2 1.4 

24 - 25 193 26.7 61 31.6 125 64.8 7 3.6 

26 - 27 85 11.8 29 34.1 53 62.4 3 3.5 

28 - 29 17 2.3 2 11.8 13 76.4 2 11.8 

30 - 31 73 10.1 17 23.3 56 76.7 0 .0 

Totals 723 100.0 199 27.4 507 70.1 17 2.5 



Anglos with a median age of 23.4. In three age groupings (20-21, 24-25, and 

26-27), blacks comprised approximately one-third of the sample. 

Administration of the Instruments 

The administration of the instruments was done by the researcher. 

Two general procedures were followed. Because of the possibilities of non-

uniformity of test administration, the researcher administered both instru

ments to subjects in all classes, using the same pattern. There was a class 

discussion prior to the administration of the test, and then the students were 

asked to write on a paper how they felt about values. The test was then 

administered following oral instructions from the researcher. All subjects 

were allowed as much time as needed to complete the instruments. Results 

of the instruments were shared with each student by individual conferences 

after scoring of the individual responses to items of both tests. 

Data Analysis 

There were three statistical analysis techniques utilized for 

examining subject responses. These included the computation of means and 

standard deviations of scores obtained by subjects on both tests. Correla

tional procedures were also used in order to estimate stability and internal 

consistency of the instrument and to compare value variables with other per

sonality constructs. Raw score formulas were used in the correlational 

computations, as they could easily be programmed on the computer and be 

performed by an electronic desk calculator as required. For the comparison 



of mean differences among cross-cultural groups, an analysis of variance 

was performed to test differences in groups with regard to the variables of 

sex, ethnicity, and religion. 



CHAPTER 4 

FINDINGS 

This chapter describes the major findings of the study. The results 

related to all previously stated hypotheses will be restated and tested in the 

light of obtained findings. 

Reliability of the Instrument 

A primary purpose of the study was to determine the reliability of 

the SDLV. The two reliability measures considered for this study were 

stability and internal consistency. For the estimate of stability, 34 subjects 

were retested after a two-week interval. The obtained stability coefficients 

are presented in Table 3. As noted in the table, the reliability estimations 

were highest for value sub-scales of "moral orientations" and "creative 

leisure time" (. 88-. 89). The lowest stability coefficient (. 72) was obtained 

for the sub-scale of "personal growth." 

Internal consistency estimates of five value sub-scales were 

obtained by split-half (odd-even) technique to correlate one half of the instru

ment with the other. The split-half reliability coefficients were computed for 

the scores obtained by 723 subjects included in the sample. This information . 

is presented in Table 4. The split-half coefficients were correlated for the 

effect of reduced length of the test by the use of the Spearman-Brown 

27 
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Table 3. Stability Coefficients for Various Sub-scales Obtained From a 
Test-Retest Procedure. — N = 34 

Test Retest 

Value Scale M SD SEM M SD SEM r 

Moral-Ethical 37.65 

Family-Mate 39.09 

Job-Working 29.53 

Personal Growth 36.32 

Creative Leisure 29.74 

6.21 1.86 38.50 6.10 1.83 .88 

6.26 1.89 39.26 6.49 1.95 .80 

7.52 2.57 28.71 7.56 2.27 .83 

5.89 1.77 36.88 6.11 1.83 .72 

9.44 2.83 28.68 9.16 2.75 .89 

Table 4. Split-Half Reliability-Estimations of Values. — N = 723 

First-Half Second-Half 

Value Scale M SD SEM M SD SEM x * 

Moral-Ethical 19.90 2.23 .67 18. 28 3.57 1.07 .82 

Family-Mate 20.03 3.14 .94 19. 92 3.05 .92 .91 

Job-Working 16.59 3. 80 1.14 15. 46 3.46 1. 04 .83 

Personal Growth 19.08 2.63 .79 19. 54 3.05 .92 .82 

Creative Leisure 18.67 4.17 1.25 16. 05 4.35 1. 31 

CO 00 • 

*Split-half coefficient correlated by Spearman-Brown Prophecy formula. 
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Prophecy formula. As the data indicate, the split-half coefficients ranged 

from a low of . 82 for the scales of Personal Growth and Ethical Values to a 

high of . 91 for the scales of Family-Mate and Creative Leisure scales. These 

data indicate that all the subscales have adequate reliabilities. 

Validity of the Instrument 

Another specific purpose of the study was to determine the validity 

of the instrument. The constructs for the value sub-scales were based upon 

rational and empirically derived data obtained from the initial survey of stu

dents. Validity of the instrument was demonstrated by correlating scores on 

value scales with the scores on the concurrently given TJTA, an instrument 

assessing similar constructs. The results of these two tests were correlated 

by Product-Moment technique, which are presented in Table 5. 

It should be noted that six correlations between value scales and 

various TJTA scales were found to be statistically significant. A specific 

example of such a significant correlation is the relationship between "personal 

growth" of the developed scale (SDLV), and "caring for others" of the tempera

ment scale (TJTA) (r = . 39, P <. 01). The "Moral Orientation" scale (SDLV) 

was found to have a validity coefficient of .  58 (P < . 01) with the "caring" ele

ment of the temperament scale (TJTA). The correlations have been made in 

order to validate concurrently the relationship between value and other per

sonality constructs (see Appendix C for additional statistics relating to work 

values). 



Table 5. Coefficients of Correlation Between Value and Temperament Constructs. — N = 72 

Related Temperament Constructs 
Values Tense Depr. Social Talk Caring Self-Ctr Dom Host Discp 

Moral -.09 -.23* .05 .05 .58** .01 -.20 -. 18 .14 

Family -. 23* -.20 .02 .28* .19 .07 .15 -. 43** .19 

Working -.23* .16 .53** -. 07 -.23* -.24 .16 .13 .04 

Growth -.23* -. 13 .11 -.01 .39** -.02 -.11 -. 28* .14 

Leisure .09 .38** .30** -.04 .08 .26* -.12 .23 -.20 

•Correlation significant to the . 05 level of confidence. 
••Correlation significant to the . 01 level of confidence. 
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The Interscale Correlations for the Scale of Dominant Life Values 

are shown in Table 6. Three scales, "growth, " "working, " and "creative 

leisure, " appear to represent a value of "overall growth. " The intercorrela-

tions appear to suggest that "overall growth" can occur both in the work set

ting or during leisure time. The analysis indicates that the three values would 

be expected to have higher intercorrelations than for the other scales. There 

is justification for retaining these scales as separate measures since each 

scale measures a specific factor in a unique way not covered by the other 

scales. In summary, these three scales have a uniqueness as a measure, as 

well as measuring factors in common with other scales, as indicated in 

Table 6. 

Cross-Cultural Comparisons 

Another purpose of the study was the comparison of two cross-

cultural groups relating to the perception and prioritization of their dominant 

life values. This desired comparative information was obtained by subjecting 

obtained data to a multiple-classification analysis of variance procedure. The 

analysis was designed to test specific differences pertaining to the indepen

dent variables of sex, race, and religion as determiners of human value. A 

total of 72 randomly selected high school subjects participated in this analysis, 

of which 36 were Anglo and the remaining 36 came from black culture. The 

results of this analysis are presented in Table 7. 

As noted in the table, the F-ratio for sex differences attained was 

statistically significant (F = 10.15, df =1/63, P < .01). The basic component 
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Table 6. Interscale Correlations for The Scale of Dominant Life Values. 
— N = 732 

Value Scales Moral Family Working Growth Leisure 

Moral 1.00 .24 .35 .62 .10 

Family .24 1.00 .29 .17 .30 

Working .35 .29 1.00 .55 .53 

Growth .62 .17 .55 1.00 .46 

Leisure .10 .30 .53 .46 1.00 
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Table 7. Analysis of Variance of 72 Subjects Classified by Sex, Race, and 
Religion. 

Source SS df MS F 

Sex 37.56 1 37. 56 10.15** 

Race 1.39 1 1.39 .38 

Religion 3.56 1 3.56 .96 

Sex X Race 10.89 1 10. 89 2.94 

Sex X Religion 12.49 1 12.49 3.38 

Race X Religion .88 1 .88 .24 

Sex X Race X 
Religion 1.40 1 1.40 .38 

Within (Error) 233.11 63 

Total 301.28 71 

**p. <.01 



of this divergence was the sub-scale of "leisure" values, for which males 

received significantly higher scores than females. The results of the analy

sis also indicated that variables of race (F = 0.38, df = 1/63, P < . 05) and 

religion (F = 0.96, df = 1/63, P C.05) were found to be non-significant. The 

interaction among sex, race, and religion was also found to be non-significant 

(F = 0. 38, df = 1/63, P < . 05). 

Testing of Hypotheses 

The major objective of the study was to develop a useful instrument 

which will have desirable psychometric properties. The obtained data indi

cated that this objective was accomplished since the developed scale measured 

dominant life values of students reliably and validly. The instrument seemed 

to have adequate reliability as well as concurrent validity. 

A first hypothesis stated that when using the developed instrument 

as a dependent variable, there would be no significant differences in mean 

scores among cross-cultural groups. The results of the analyses of variance 

performed led to acceptance of the null hypothesis with reference to racial 

and religious factors, as obtained F-ratios for these variables were not 

statistically significant. The fact that the F-ratio for sex differendes was 

significant to the . 01 level of confidence led to rejection of the second null 

hypothesis with reference to cross-cultural values of males and females. 

The final hypothesis also stated that there would be no significant 

correlations between value variables and other personality constructs. This 



hypothesis was also rejected. There were at least 18 specific instances 

where value variables were found to be significantly correlated at the . 01 level 

of confidence with other personality constructs. Note that the value variable 

of "helping others" correlated positively and significantly at the . 01 level of 

confidence with the personality construct of "concern for others^' (see 

Appendix C). 



CHAPTER 5 

DISCUSSION AND CONCLUSIONS 

This study attempted to develop an instrument to assess the domi

nant life values of secondary school students. This task was accomplished 

into three major phases. The development of a valid and reliable instrument 

to measure dominant life values was the first phase of the study. The second 

phase of the study consisted of analyzing the differences in life values among 

cross-cultural groups. The third and final aspect of the study consisted of 

determining relationship among value variables and related personality 

constructs. 

Summary and Conclusions of the Study 

In order to measure the dominant life values of secondary school 

students, the first step was to develop a valid and reliable instrument. The 

instrument was initially constructed by gleaning ideas from research, the 

literature, and from student interviews. The preliminary form of the instru

ment was revised based upon suggestions by the researcher's doctoral com

mittee and members of a doctoral seminar. The final instrument was then 

tested on a sample of secondary school students. The results were analyzed 

and Pearson Product-Moment correlations calculated for statistical purposes. 

36 
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This final version of the instrument was tested for validity and 

reliability. Construct validity for the instrument was demonstrated by sub

jecting the data to correlational analysis procedures for determining under

lying constructs of human values. Reliability of the instrument was estab

lished by using split-half technique. The stability coefficients were also 

computed from test-retest data. The obtained data demonstrated the accept

able levels of reliability for each value scale of the instrument. 

The life values were measured by having the subjects indicate their 

responses toward value statements included in the instrument. The strength 

of values was expressed on a five-point Likert-type scale, with the responses 

falling on a continuum ranging from "true for me" to "false for me. " The 

demographic factors used in the study were sex, ethnic identification, reli

gious preference, and age. A total of four secondary schools and approxi

mately 723 students comprised the final sample. The results indicated that 

the instrument possesses adequate psychometric properties. Additionally, 

sex differences in the values held by high school students were noticed. 

Concluding Remarks 

The major emphasis of this study has been in the area of research 

about dominant life values of secondary school students. Studies that deal 

with research have difficulty bridging the gap between the realm of theory and 

practical application within the educational setting. While no claim is made 

that this dissertation constitutes a curriculum guide in value education or 



related fields, it is the researcher's hope that portions of the study would 

prove useful and supplemental to all classroom teachers, especially those who 

wish to examine the various topics associated with value development. The 

final section discusses the ways in which the dissertation could be used by 

teachers, students, the helping professions, and researchers in the study of 

values. 

The research designed for this study has its major potential for 

those educators interested in dealing with value topics. Several classroom 

discussions related to dominant life values were initiated following the 

administration of the instrument to the students sampled in this study. Since 

the instrument proved to be both valid and reliable, it could also be used to 

gauge the differences in dominant life values before and after a unit on career 

planning was taught. Another use of the instrument as a teaching tool would 

be to have it serve as a model for an instrument designed by the students 

which encompasses their own stated priority of dominant life values. 

A major finding of the study was that a warm, enduring "human 

relationship" was the dominant life value of the students measured. Also, 

three values ranked as the most important human values were: (1) mate rela

tions, (2) transcending personal growth, and (3) moral orientation. All groups 

ranked value of "leisure" as low, but males ranked leisure higher than 

females tested. 

In order to discern the needs of students in today's society, some 

method of measurement and evaluation might be utilized to produce evidence 



which can demonstrate the proven necessity for new units or courses about 

values. The instrument contained in this study could possibly serve the pur

pose of providing a needs assessment evaluation for the development of such 

a curriculum in value education. This could be done by measuring the inter

est shown by students responding to the instrument and also by identifying 

these areas within the questionnaire that raise the most questions about 

values. 

In addition to the instrument, other portions of the study could 

prove useful to the classroom teacher. Chapter 1 contains a background 

about values which could serve as a basis for those who seek to develop a unit 

relating to careei or dominant life values. The relation between value studies 

and the need for adolescents to examine these issues has been put in perspec

tive. These features of the chapter could assist the classroom teacher in 

formulating ideas, units, or possibly a rationale for including value education 

studies within the curriculum. 

Although the research included in Chapter 2 would be of limited use 

to the classroom teacher, the sections on the literature and the origins of 

universal values might be useful to those educators who seek to examine the 

approaches taken by others in the area of values. 

The research and literature about dominant life values reviewed by 

the researcher revealed relatively few studies which dealt primarily with 

children and adolescents. This apparent lack of data motivated the researcher 

to investigate a broad base of dominant life values of secondary students. 



Although the researcher had the choice of selecting from among several value-

scale types, in addition to sampling the large population group of secondary 

school students, opportunity for further study by researchers in the area of 

value education among children and youth still exists. As a result of this 

study, the researcher suggests the following ideas as possibilities for further 

research. 

A companion to the present research would be a study which exam

ines the dominant life values among elementary, middle or junior high school 

students. The possibilities of comparative studies about value education 

include the examination of such differing groups as public school and parochial 

school students, students who have taken a course in value education or career 

planning, and students who have not; students from various cultural and ethnic 

groups, and adolescents from different geographic regions or countries as 

well as groups representing any relevant demographic differences. Research 

could also be done by examining value education for the concepts of other 

fields, such as literature, science, the helping professions, or by a focus on 

dominant life or career-social values of the kind utilized in the study. 

The foregoing represents some of the possibilities open to teachers, 

students, and researchers through the use of this study. The ideas and sug

gestions contained in this section do not preclude the innovation and improve

ment by other educators for the findings of this study. In the final analysis, 

education is a continuing process of inquiry, discovery, and learning. It is 



the researcher's hope that this study will make a small contribution to 

progress in the area of education and measurement of values. 



APPENDIX A 

A SCALE OF DOMINANT LIFE VALUES 

42 



43 

Copyright 1979 FORM A 
B. Reese 

A SCALE OF DOMINANT LIFE VALUES 

(Lifestyle Questionnaire) 

Subject's Consent: Please read the detailed statement on the last page of this 
questionnaire before proceeding, which describes the purpose of the project, 
benefits, etc. If the questionnaire is completed, it will be assumed that con
sent has been given. 

INSTRU CTIONS; Following are some statements. If you agree with the state
ment, mark it with a 1 on the answer sheet, or space pro
vided. Mark answers according to the scale shown below. 

Rating Statement Factor 

1* Reaching my educational or self-improvement goals 
Tvill hasten my success. 

(1* means "True for Me.") 

Rating Scale 1 2 3 
True for Me Mostly True for Me Sometimes true, and 

sometimes false for 
me 

Mostly False for Me False for Me 

Rating* Statement Factor 

(*Mark separate answer 
sheet provided) 

1. My work is a true measure of my life. 

2. "Freedom of choice" is a principle of my belief. 



Rating Statement Factor 

3. My unique talents should serve a high purpose. 

4. Creating something unique is an important goal 
or life value. 

5. Success in my life, I believe, will be because of 
the nurture and support of my mate, family or 
friends. 

^ 6. My life's work is an authentic expression of me. 

7. A loving relationship with another person is an 
important part of my life. 

8. A satisfying life work is my main value. 

9. Learning goals are for me significant. 

10. My work is my life. 

11. I enjoy recreational pursuits or spending leisure 
time. 

12. Working is a significant part of my life. 

13. A good job and money makes other concerns seem 
less important. 

14. My success in life will be based largely upon my 
ability to learn. 

15. A loving relationship is a vital part of me. 

16. My "faith" sets my life priorities. 

17. Beaching my goals of learning and growth will 
hasten my success. 

18. Learning and personal development mean more to 
me than other life values. 

19. A moral system of values guides my life. 
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Rating Statement Factor 

20. Each person has a set of values held as true. 

21. I want to make something to last forever. 

22. A lasting creation is the ultimate criterion of value 
or worth of my life. 

23. A good job means more to me than other life values. 

24. Without meaningful work, I have no worthwhile life. 

25. I would like to make or create something unique. 

26. A loving mate or companion means more to me than 
other life values. 

27. My mate's or companion's wishes are my own, and 
the most important elements of my life. 

28. I believe that I must receive love from others and 
give it in return. 

29. My "faith" is the most important value to me. 

30. I will set aside other life priorities in order to 
reach my goals of education and personal growth. 

_31. Freedom of choice is a "first principle" of my life. 

32. My mate's or companion's or parent's concerns are 
for me as important as my own. 

33. I would suffer harm to make or create something 
unique. 

34. Personal development or learning is the true 
measure of worth of my life. 

35. Continued learning or development is my most 
consistent feature. 

36. A loving relationship is of great importance to me. 
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Rating Statement Factor 

37. I set priorities based upon my moral, ethical or 
religious beliefs. 

38. The goal of learning is for me unlimited. 

39. I would sacrifice all other values for a truly loving 
relationship with another person. 

40. I intend to create or make something unique above 
all else (i.e., in art, music, poetry, anew design, 
or book, etc.). 

41. A satisfying career (job) is my highest life value. 

42. I prefer "creativity" or making things to all other 
life values. 

43. I believe that I have special, i.e., God-given 
talents and abilities. 

44. If I have grown and learned I have lived—that is 
the true criterion of value or worth of my life. 

45. A loving relationship is more important to me 
than a good job, income, or other values. 

46. Personal development or learning is the dominant 
feature of my life. 

47. Creativity, "making things," or spending time in 
sports or creation is a major part of my life. 

48. I want to create something lasting, or make an 
enduring contribution to others. 

49. A good job and income for me come before love, 
companionship or other life values. 

50. A high moral, ethical or religious code controls 
my life and priorities. 

Stop. The questionnaire has been completed, and 
now you may wish to review the answer sheet to fill blanks. 
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Note Subject's Consent (Detail statement): If the questionnaire is completed, 
it will be assumed that consent has been given. 

The title of this project is "The Development and Validation of a Scale of 
Human Values for Adults of Diverse Cultural Backgrounds." The purpose of 
the project is to develop a value rating scale for providing feedback to junior, 
high school, and college students in terms of future educational goals, earn
ing a livelihood, nurturing relationships with another person or persons, 
development of moral, ethical ideals, and creative use of leisure time. A 
further objective is to develop a valid, reliable scale for use in counseling. 
The developed instrument is expected to establish an empirically sound and 
rational basis for measuring the strength of human values among diverse 
cultural groups. The population of the study will include junior, senior high 
school and college students who are undergoing career or other counseling. 
Participation is voluntary. The procedure for taking the questionnaire 
includes reading this statement and listening to the verbal instructions of, 
"Read the consent statement and follow the written instructions on the face of 
the questionnaire (Scale of Values). The scale takes approximately 30 minutes 
or more to complete. Feedback will be provided to you in the form of a one
page profile indicating the strength of your values on the sub-scale of values 
indicated. " You will have the opportunity to take the questionnaire now, and 
again in approximately two to four weeks. The duration of the project is 
approximately one year. It is expected that there will be no physical, psycho
logical, or sociological discomforts. If you have a question about the scale 
or the profile, the person giving the questionnaire or the student taking the 
questionnaire may call the project director, Bill Reese, at (602) 299-4575 or 
leave a message for him at (602) 626-2309 or 1957. There is·no cost to you 
for participating in the values inventory project. The benefits to you are the 
possibility of defining more precisely your current career and life values and 
goals. Clarifying your values and life goals can have a potential benefit to 
you and to the society in which we live. You are free to make an inquiry or 
receive answers to your questions at any point. You are free to withdraw 
from the project at any time with no ill will. Only the project director and 
the five members of the project committee will have access to the stored 
data, which will be destroyed after six years following the completion of the 
project. The data collected is planned for use with the present study. 

Persons completing the questionnaire (Scale of Values) are presumed to 
understand the demands, risks, and benefits of the project, which have been 
explained verbally and in this detailed statement; and that "I understand that 
I may ask questions and that I am free to withdraw from the project at any 
time without incurring ill will." 
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This form of general consent will be filed in an area designated by the Human 
Subjects Committee with access restricted to the principal investigator or 
department members of the committee. 

For General Information: The Scale of Human Values, or Lifestyle Question-
natire was developed through continuing research and monetary support from 
the Astra Foundation, Value Education and Family Counseling Centers, includ
ing Young Offenders and Substance-Abuse Projects; efforts of a school 
psychologist and doctoral (Ph.D.) candidate, and a recent doctoral (Ph.D.) 
graduate of the University of Arizona, Departments of Secondary Education 
and Educational Psychology, William A. Reese, m, and Russ J. Andaloro, 
Ph.D. The purpose of the scale is to measure the strength of dominant life 
values. The profile depicts values on five sub-scales. 

ALL RIGHTS RESERVED. Copyright 1979, by the Astra Foundation, William 
A. Reese, m, and Russ J„ Andaloro, Ph.D. For the manual and research, 
write to the Astra Foundation, 6655 N. Los Leones Dr., Tucson, AZ 85718; 
P.O. Box 70213, Los Angeles, CA 90070; SR 90 Counseling Center, Carmel 
Valley, CA 93924. Phones: (602) 299-4575, 792-2190, (408) 659-4888; 
William A. Riordan, J.D., Attorney, 701 Pioneer Plaza, 100 N. Stone, 
Tucson, AZ 85701. 
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ANSWER SHEET FOR VALUES TEST 

Number Rating Symbol Weight Number Rating Symbol Weight 

1 $$ 26 ++ 

2 ** 27 ++ 

3 ** 28 ++ 

4 <?<? 29 ** 

5 -H- ; 30 ## 

6 ' $$ 31 ** 
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11 <?£ 36 ++ 

12 $$ 37 ** 

13 $$ 38 . ## 
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15 ++ 40 

16- ** 41 $$ 
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18 ' ## 43 ** 

19 ** 44 ## 
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24 $$ 49 $$ 

25 ' M 50 ** 
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Copyright 1979 FORM A 
B. Reese 

CAREER INTEREST SUPPLEMENT TO THE 

SCALE OF DOMINANT LIFE VALUES 

(Lifestyle Questionnaire) 

Subject's Consent: Please read the detailed statement on the last page of the 
Scale of Human Values, Forms A and B, before proceeding which describes 
the purpose of the project, benefits, etc. If the questionnaire is completed, 
it will be assumed that consent has been given. 

INSTRUCTIONS: Following are some statements. If you agree with the state
ment, mark it with a 1 on the answer sheet, or in the space 
indicated. Mark the answers according to the scale shown 
below. 

Rating Statement Factor 

1* I like to help people. 

(1* means "True for me.") 

Rating Scale 1 2 3 
True for Me Mostly True for Me Sometimes true, and 

sometimes false for me 

4 5 
Mostly False for Me False for Me 

Rating* Statement Factor 

(*Mark separate answer 
sheet provided) 

• 1. I like to help people. 

2. I like to read. 
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Rating Statement Factor 

3. Computers interest me. 

4. Studying the stars is fascinating. 

5. Painting is an interesting hobby. 

6. I like to sell things. 

7. I would make a good mechanic. 

8. I would like to be a paramedic. 

9. Being a secretary would be a good job. 

10. I like to climb mountains. 

11. I would like to enter law enforcement 

12. Being an office clerk would be neat. 

13. Repairing things is fun. 

14. It is fun to go to the library. 

15. I would like to convince people that I am right. 

16. I would like to be a farmer or rancher. 

17. Being a cashier in a bank would be neat. 

18. I would like to be an artist. 

19. Studying science is enjoyable to me. 

20. Newspapers are interesting to read. 

21. Being a retail sales clerk would be fun. 

22. Mathematics would be interesting to me. 

23. Operating office machines would be fun. 

24. I work well with my hands. 
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Rating Statement Factor 

25. I like to be creative. 

26. I would like to help the economically needy. 

27. I would like to be a construction worker. 

28. Being an astronaut would be fun. 

29. Keeping records is an interesting job. 

30. Being a telephone salesperson would be fun. 

31. I would like to assemble a radio kit. 

32. Being an ambulance attendant would be worthwhile. 

33. The use of numbers is important every day. 

34. I like to read stories about famous people. -

35. Playing in a band would be fun. 

36. I would like to be a scientist. 

37. Working as a salesman (door to door) would be fun. 

38. Being a forester would be challenging. 

39. Doing work with calculators would be neat. 

40. Being able to type is important. 

41. I like to read all kinds of magazines. 

42. Reparing broken things is rewarding to me. 

43. I like to listen to music. 

44. Probation officers try to help people. 

45. I like working outdoors more than indoors. 

Stop. The questionnaire has been completed. You may 
wish to fill in any blank spaces on your answer sheet. 
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Please note subject's consent. If the questionnaire has been completed, it 
will be considered or assumed that consent has been given. 

Detailed statement of the Project: The title of the project is "The Develop
ment and Validation of a Scale of Human Values for Adults of Diverse Cultural 
Backgrounds." The Career Interest Supplement to the Scale of Human Values 
furnishes a profile of career interests for helping jobs, academic interests, 
outdoor interests, mathematics, scientific, sales interest, mechanical, 
office, and interests in art and music. The purpose of the overall project is 
to develop a value rating scale for providing feedback to junior, high school, 
and college students in terms of future educational goals, earning a living, 
establishing human relationships, development of moral, ethical, or religious 
values, and creative use of leisure time. An objective of the project is to 
develop an empirically sound and rational basis or instrument for measuring 
the strength of human values among diverse cultural groups of both sexes. 

Persons completing the questionnaire (Career Interest Supplement to the 
Scale of Human Values—Lifestyle Questionnaire) are presumed to understand 
the demands, risks, and benefits of the project, which have been explained 
verbally and in this detailed statement in writing; and that "I understand that 
I may ask questions and that I am free to withdraw from the project at any 
time without incurring ill will." 

For General Information: The career interest supplement to the Scale of 
Human Values or Lifestyle series was developed through continuing research 
and financial support from the Astra Foundation, Value Education and Family 
Counseling Centers, including the Young Offenders and Substance-Abuse 
Projects; the efforts of a school psychologist and doctoral (Ph.D.) candidate, 
and recent doctoral graduate of the University of Arizona, Departments of 
Educational Psychology and Secondary Education, William A. Reese, in, and 
Russ J. Andaloro, Ph.D. The Career Interest supplement profiles 9 career 
interest areas, while the Scale of Human Values profiles 5 sub-scales of 
value. Write to the Astra Foundation, 6655 N. Los Leones Drive, Tucson, 
AZ 85718; P.O. Box 70213, Ambassador Station, Los Angeles, CA 90070; 
SR 90 Counseling Center, Carmel Valley, CA 93924; Astra-Eur, 8481 
Escheribach, Ruckstr. 8, W., Germany; William A. Riordan, J.D., Attorney, 
100 N. Stone, Tucson, AZ 85701. 



3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

55 

ANSWER SHEET FOR CAREER INTEREST SUPPLEMENT 
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Profile: Reese-Andaloro Lifestyle Questionnaire/Career Interest Supplement—SAMPLE 
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Copyright 1979 FORM B 
B. Reese 

A SCALE OF DOMINANT LIFE VALUES 

(Lifestyle Questionnaire) 

Subject's Consent; Please read the detailed statement on the last page of this 
questionnaire before proceeding, which describes the purpose of the project, 
benefits, etc. If the questionnaire is completed, it will be assumed that con
sent has been given. 

INSTRUCTIONS: Following are some statements. If you agree with the state
ment, mark it with a 1 on the answer sheet, or space pro
vided. Mark the answers according to the scale shown 
below. 

Rating Statement Factor 

1* Reaching my educational or self-improvement goals 
will hasten my success. 

(1* means "True for Me.) 

Rating Scale 1 2_ 3 
True for Me Mostly True for Me Sometimes true 

and sometimes 
false for me 

4 5 
Mostly False for Me False for Me 

Rating Statement Factor 

1. A good job and income for me come before love, 
companionship or other life values. 

• 2. A high moral, ethical or religious code controls my 
life values and priorities. 
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Rating Statement Factor 

3. I believe that I have special, i.e., God-given talents • 
and abilities. 

4. I want to "create" something lasting, or make an 
enduring contribution to others. 

5. A loving relationship is more important to me than 
a good job, income, or other values. 

6. A satisfying career (job) is my highest life value. 

7. I would sacrifice all other values for a truly loving 
relationship with another person. 

8. Without meaningful work, I have no worthwhile life. 

9. Personal development or learning is the dominant 
value of my life. 

10. A good job means more to me than other life values. 

11. Creativity, "making things," or spending time in 
sports or recreation is a major part of my life. 

12. A good job or money makes other concerns seem 
less important. 

13. Working is a significant part of my life. 

14. If I have grown and learned I have lived—that is 
the true criterion of value or worth of my life. 

15. A loving relationship is of great importance to me. 

16. I set priorities based upon my moral, ethical or 
religious beliefs. 

17. The goal of learning is for me unlimited. 

18. Continuing development or learning is my most 
consistent value. 

19. Freedom of choice is a "first principle" of my life. 



Rating Statement 

20. My "faith" is my most important value to me. 

21. I prefer creativity or "making things" to all other 
life values. 

22. I intend to create or make something unique above 
all other life pursuits (i.e., in art, music, poetry, 
designing something new or writing a book, etc.). 

23. My work is my life. 

24. A satisfying life's work is my main value. 

25. I would suffer harm to create something new or 
unique. 

26. My mate's or companion's or parent's concerns are 
for me as important as my own. 

27. I believe that I must receive love from others and 
give it in return. 

28. My mate's or companion's wishes are virtually my 
own, and among the most important values of my 
life. 

29. Each person has a set of values held to be true. 

30. Personal development or learning is the true measure 
of value of my life. 

31. A moral, ethical, or religious system of values 
guides my life. 

32. A loving mate or companion means more to me than 
other life values. 

33. A want to make or create something unique. 

34. I will set aside other life priorities in order to 
attain my goals of education and personal growth. 
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Rating Statement Factor 

35. Learning or personal development means more to 
me than other life values. 

36. A loving relationship is a vital part of my value system. 

37. My "faith" sets my life priorities. 

38. Reaching my goals of learning and growth will hasten 
my success. 

39. A loving relationship with another person is a vital 
part of my life. 

40. Making a lasting creation is the ultimate criterion 
of value or worth of my life. 

_41. My life's work is an authentic expression of me. 

42. I want to make or create something to last forever. 

43. My unique talents should serve a high purpose. 

44. My success in life will be based largely upon my 
ability to learn new things. 

45. Success in my life, I believe, will be because of the 
nurture and support of my mate, family, and friends. 

46. Learning goals are for me significant. 

47. I enjoy recreational pursuits or spending leisure time. 

48. To create something unique is an important goal of 
my value system. 

49. My work is a true measure of worth of my life. 

50. Freedom of choice is a vital principle of my moral, 
ethical, or religious value system. 

Stop. The questionnaire has been completed. You 
may now wish to fill in any blank spaces on your 
answer sheet. 
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Please note subject's consent. If the questionnaire is completed, it will be 
considered or assumed that consent has been given. 

Detailed Statement of Project; The title of this project is "The Development 
and Validation of a Scale of Human Values for Adults of Diverse Cultural 
Backgrounds." The purpose of the project is to develop a value rating scale 
for providing feedback to junior, high school, and college students in terms of 
future educational goals, earning a livelihood, nurturing relationships with 
another person or persons, development of moral, ethical, or religious 
ideals and creative use of leisure time. A further objective of the project is 
to develop a valid, reliable scale for use in counseling. The developed instru
ment is expected to establish an empirically sound and rational basis for 
measuring the strength of human values among diverse cultural groups of both 
sexes. 

The population of the study will include junior, senior high school, and college 
students who are undergoing career or other counseling or guidance. Parti
cipation is voluntary. The procedure for taking the questionnaire includes 
reading this statement and listening to the verbal instructions of "Read the 
consent statement and follow the written instructions on the face of the 
questionnaire (Scale of Human Values). The scale takes approximately 30 
minutes or more to complete. Feedback will be provided to you in the form 
of a one-page profile sheet indicating the strength of your values on the sub-
scale or values indicated." 

You will have the opportunity to take the questionnaire now, and again in 
approximately two to four weeks. The duration of the project is approximately 
one year. It is expected that there will be no physical, psychological, or 
sociological discomforts. If you have a question about the scale or the pro
file, the person giving the questionnaire or the student taking the questionnaire 
may call the project director, Bill Reese, at (602) 299-4575, or leave a 
message for him at (602) 626-2309/1957. There is no cost to you for parti
cipating in the values inventory project. The benefits to you are the possi
bility of defining more precisely your current career and life values and goals. 
Clarifying your values and life goals can have a potential benefit to you and to 
the society in which we live. You are free to make an inquiry or receive 
answers to your questions at any point. You are free to withdraw from the 
project at any time with no ill will. Only the project director and the five 
members of the project committee will have access to the scored data, which 
will be destroyed after six years following the completion of the project. The 
data collected is planned for use with the present study. 

Persons completing the questionnaire (Scale of Human Values) are presumed 
to understand the demands, risks, and benefits of the project, which have 
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been explained verbally and in this detailed statement in writing; and that 
"I understand that I may ask questions and that I am free to withdraw from the 
project at any time without incurring ill will." 

This form of general consent will be filed in an area designated by the Human 
Subjects Committee with access restricted to the principal investigator or 
department members of the committee. 

For General Information: The Scale of Human Values or Lifestyle Question
naire was developed through continuing research and financial support from 
the Astra Foundation, Value Education and Family Counseling Centers, 
including the Young Offenders and Substance-Abuse Projects, efforts of a 
school psychologist and doctoral (Ph.D.) candidate, and recent doctoral 
graduate of the University of Arizona in the Departments of Educational 
Psychology and Secondary Education, William A. Reese, in, and Russ J. 
Andaloro, Ph.D. The purpose of the Scale of Human Values is to measure 
the strength of dominant life values in the ethical, human, economic, learning, 
and creative realms of value. The SHV profile depicts these values on five 
sub-scales. 

ALL RIGHTS RESERVED. Copyright 1979 by the Astra Foundation, William A. 
Reese, IE, and Russ J. Andaloro, Ph.D. For the manual and research, write 
to the Astra Foundation, 6655 North Los Leones Drive, Tucson, Arizona 85718; 
Dr. Russ J. Andaloro, Astra Foundation SW, P.O. Box 70213, The Ambassa
dor Station, Los Angeles, California 90070; Astra Foundation West, SR 90 
Family Counseling Center, Carmel Valley, California 93924. Phones: (602) 
299-4575, 792-2190; (602) 281-9493; (408) 659-4888, Astra Foundation Europe, 
Deutschland, 049-9645-699. During the months of April through October, con
tact Astra/Europe, West Germany, 8481 Escheribach, Ruckstr. William A. 
Riordan, J.D., Attorney at Law, 701 Pioneer Plaza Antigua, 100 North Stone 
Avenue, Tucson, Arizona 85701, (602) 792-2190. 
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Copyright 1979 FORM B 
B. Reese 

CAREER INTEREST SUPPLEMENT TO THE 

SCALE OF DOMINANT LIFE VALUES 

(Lifestyle Questionnaire) 

Subject's Consent: Please read the detailed statement on the last page of the 
Scale of Human Values, Forms A and B and on this supplement, before pro
ceeding. The detailed statement describes the purpose of the project, bene
fits, etc. If the questionnaire is completed, it will be assumed that consent 
has been given. 

INSTRUCTIONS; Following are some statements. If you agree with the state
ment, mark it with a 1 on the answer sheet or in the space 
indicated. Mark the answers according to the scale as shown 
below. 

Rating Statement Factor 

1* I like to help people. 

(1* means "True for me.") 

Rating Scale 1 2 3 
True for Me Mostly True for Me Sometimes true, 

and sometimes 
false for me 

4 5 ; 
Mostly False for Me False for Me 

Rating* Statement Factor 

(•Mark separate answer 
sheet provided) 

1. I like working outdoors more than indoors. 

2. Probation officers try to help people. 
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Rating Statement Factor 

3. I like to listen to music. 

4. Repairing broken things is rewarding to me. • 

5. I like to read all kinds of magazines. 

6. Being able to type is important. 

7. Doing work with calculators would be neat. 

8. Being a forester would be challenging. 

9. Working as a salesman (door to door) would be fun. 

10. I would like to be a scientist. " 

11. Playing in a band would be fun. 

12. I like to read stories about famous people. 

13. The use of numbers is important every day. 

14. Being an ambulance attendant would be worthwhile. 

15. I would like to assemble a radio kit. 

16. Being a telephone salesperson would be fun. 

17. Keeping records is an interesting job. 

18. Being an astronaut would be fun. 

19. I would like to be a construction worker. 

20. I would like to help the economically needy. 

21. I like to be creative. 

22. I work well with my hands. 

23. Operating office machines would be fun. 

24. Mathematics would be interesting to me. 
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Rating Statement Factor 

25. Being a retail sales clerk would be fun. 

26. Newspapers are interesting to read. 

27. Studying science is enjoyable to me. 

28. I would like to be an artist. 

29. Being a cashier in a bank would be neat. 

30. I would like to be a farmer or rancher. 

31. I would like to convince people I'm right. 

32. It is fun to go to the library. 

33. Reparing things is fun. 

34. Being an office clerk would be neat. 

35. I would like to enter law enforcement. 

36. I like to climb mountains. 

37. Being a secretary would be a good job. 

38. I would like to be a paramedic. 

39. I would make a good mechanic. 

40. I like to sell things. 

41. Painting is an interesting hobby. 

42. Studying the stars is fascinating. 

43. Computers interest me. 

44. I like to read. 

45. I like to help people. 

Stop. The questionnaire has been completed. You may 
wish to fill in the blank spaces on your answer sheet. 
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Please note subject's consent. If the questionnaire has been completed, it 
will be considered that consent has been given. 

Detailed Statement of the Project: The title of the project is "The Develop
ment and Validation of a Scale of Human Values for Adults of Diverse Cultural 
Backgrounds." The Career Interest Supplement to the value scale furnishes 
a profile of career interests for helping jobs, academic interests, outdoor 
interests, mathematics, scientific, sales, mechanical, office interests, art 
and music. The purpose of the overall project is to develop a value rating 
scale for providing feedback about strength of values to junior, high school, 
and college students in terms of values relating to education, earning a living, 
human relationships, moral, ethical, religious values, and creative use of 
leisure time. An objective of the project is also to develop an empirically 
sound and rational instrument for measuring the strength of human values 
among diverse cultural groups of both sexes. Persons completing the ques
tionnaire (Career Interest Supplement or Scale of Human Values) are pre
sumed to understand the demands, risks, and benefits of the project, which 
have been explained verbally and in this detailed statement in writing; and 
that "I understand that I may ask questions and that I am free to withdraw 
from the project at any time without incurring ill will." 

For General Information: The Career Interest Supplement to the Scale of 
Human Values or lifestyle series was developed through continuing research 
and financial support of the Astra Foundation, Value Education and Family 
Counseling Centers, including the Young Offenders and Substance-Abuse 
Projects; the efforts of a school psychologist and doctoral (Ph.D.) candidate, 
and recent doctoral graduate of the University of Arizona, Departments of 
Educational Psychology and Secondary Education, William A« Reese, m, and 
Russ J. Andaloro, Ph.D. The Career Interest Supplement profiles 9 career 
interest areas, while the Scale of Human Values itself profiles 5 sub-scales 
of value (ethical, human, working, learning, creativity). For further infor
mation write: The Astra Foundation, 6655 N. Los Leones Drive, Tucson, AZ 
85718; P.O. Box 70213, Ambassador Station, Los Angeles, CA 90070; Family 
Center, SR 90, Carmel Valley, CA 93924; Phones: (602) 299-4575, 792-2190, 
281-9493; (408) 659-4888; William A. Riordan, J.D., Attorney at Law, 
Attorney in Fact, 701 Pioneer Plaza Antigua, 100 North Stone Ave., Tucson, 
AZ; Phones: (602) 792-2190, 887-6367. 
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ITEMS COMPRISING FIVE MAJOR 

CATEGORIES OF VALUE 

ON THE SCALE OF DOMINANT LIFE VALUES (Form A) 

MERV - Moral, Ethical, Religious Sub-scale of Value 

2. "Freedom of choice" is a principle of my belief. 
3. My unique talents should serve a high purpose. 

16. My "faith" sets my life priorities. 
19. A moral system of values guides my life. 
20. Each person has a set of values held as true. 
29. My "faith" is the most important value to me. 
31. Freedom of choice is a "first principle" of my life. 
37. I set priorities based on my moral-ethical or religious beliefs. 
43. I believe that I have special, i. e., God-given talents or abilities. 
50. A high moral or religious code controls my life and priorities. 

FMRV - Human Relationships Sub-scale of Value 

5. Success in my life, I believe, will be because of the support from my 
family, friends, or mate. 

7. A loving relationship with another person is an important part of my life. 
15. A loving relationship is a vital part of me. 
26. A loving mate or companion means more to me than other life values. 
27. My mate's or companion's wishes are my own, and the most important 

elements of my life. 
28. I believe that I must receive love from others and give it in return. 
32. My mate's or companion's or parent concerns are for me as important as 

my own. 
36. A loving relationship is of great importance to me. 
39. I would sacrifice all other values for a truly loving relationship with 

another person. 
45. A loving relationship is more important to me than a good job, income, 

or other values. 

JCWV - Economic, Working, or Job-Seeking Sub-scale of Value 

1. My work is a true measure of my life. 
6. My life's work is an authentic expression of me. 
8. A satisfying life's work is my main value. 



69 

10. My work is my life. 
12. Working is a significant part of my life. 
13. A good job and money makes other concerns seem less important. 
23. A good job represents more to me than other life values. 
24. Without meaningful work, I have no worthwhile life. 
41. A satisfying career (job) is my highest goal in life. 
49. A good job and income for me come before love, companionship or other 

life goals. 

SIGV - Education, Learning, or Self-Improvement Sub-scale of Value 

9. Learning goals are for me significant. 
14. My success in life will be based largely on my ability to learn. 
17. Reaching my goals of learning and growth will hasten my success. 
18. Learning and personal development means more to me than other life 

pursuits. 
30. I will set aside other life priorities in order to reach my goals of educa

tion and personal growth. 
34. Personal growth and development (learning) is the true measure of worth 

of my life. 
35. Continued learning and development is my most consistent feature. 
38. The goal of learning is for me unlimited. 
44. If I have grown and learned I have lived—that is the true criterion of 

value or worth of my life. 
46. Personal development and learning is the dominant feature of my life. 

CLTV - Creative Use of Leisure Time Sub-scale of Value 

4. Creating something unique is an important goal of my life. 
11. I enjoy recreational pursuits or spending leisure time. 
21. I want to make something to last forever. 
22. A lasting creation is the ultimate criterion of value or worth of my life. 
25. I would like to make or create something unique. 
33. I would suffer harm to make or create something unique. 
40. I intend to create something unique (i. e., art, music, poetry, or a new 

design or book)—above all other life goals. 
42. I prefer making things or "creativity" to all other life values. 
47. Being creative or "making things, " or spending time in sports or recrea

tion is a major part of my life. 
48. I want to create something lasting, or make an enduring contribution to 

others. 
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ITEMS COMPRISING FIVE MAJOR 

CATEGORIES OF VALUE 

ON THE SCALE OF DOMINANT LIFE VALUES (Form B) 

MERV - Moral, Ethical, Religious Sub-scale of Value 

2. A high moral or religious code controls my life and priorities. 
3. I believe that I have special, i. e., God-given talents and abilities. 

16. I set priorities based on my moral, ethical or religious beliefs. 
19. Freedom of choice is a "first principle" of my life. 
20. My "faith" is the most important value to me. 
29. Each person has a set of values. 
31. A moral system of values guides my life. 
37. My "faith" sets my life priorities. 
43. My unique talents should serve a high purpose. 
50. Freedom of choice is a principle of my life. 

FMRV - Human Relationships Sub-scale of Value 

5. A loving relationship is more important to me than a good job, income 
or other values. 

7. I would sacrifice all other values for a truly loving relationship with 
another person. 

15. A loving relationship is of great importance to me. 
26. My mate's or companion's or parent's concerns are for me as important 

as my own. 
27. I believe that I must receive love from others and give it in return. 
28. My mate's or companion's wishes are virtually my own, and the most 

important elements of my life. 
32. A loving mate or companion means more to me than other life values. 
36. A loving relationship is a vital part of me. 
39. A loving relationship with another person is an important part of my life. 
45. Success in my life, I believe, will be because of the nurture and support 

of my mate, family or friends. 

JCWV - Economic, Working, or Job-Seeking Sub-scale of Value 

1. A good job and income for me come before love, companionship or other 
life values. 

6. A satisfying career (job) is my highest goal in life. 



8. Without meaningful work, I have no worthwhile life. 
10. A good job represents more to me than other life values. 
12. A good job and money makes other concerns seem less important. 
13. Working is a significant part of my life. 
23. My work is my life. 
24. A satisfying life's work is my main value. 
41. My life's work is an authentic expression of me. 
49. My work is a true measure of my life. 

SIGV - Education, Learning, or Self-Improvement Sub-scale of Value 

9. Personal development and learning is the dominant feature of my life. 
14. If I have grown and learned I have lived—that is the true criterion of 

value or worth of my life. 
17. The goal of learning is for me unlimited. 
18. Continued learning and development is my most consistent feature. 
30. Personal growth and development (learning) is the true measure of worth 

of my life. 
34. I will set aside other life priorities in order to attain my goals of educa

tion and personal growth. 
35. Learning and personal development means more to me than other life 

pursuits. 
38. Reaching my goals of learning and growth will hasten my success. 
44. My success in life will be based largely on my ability to learn. 
46. Learning goals are for me significant. 

CLTV - Creative Use of Leisure Time Sub-scale of Value 

4. I want to create something lasting, or make an enduring contribution to 
others. 

11. Being creative or "making things" or otherwise spending time in sports 
or recreation is a major part of my life. 

21. I prefer making things, or "creativity" to all other life values. 
22. I intend to create or make something unique above all else (i. e., in art, 

music, poetry, creating a new design or book, etc.). 
25. I would suffer harm to make or create something unique. 
33. I would like to make or create something unique. 
40. A lasting creation is the ultimate criterion of value or worth of my life. 
42. I want to make something to last forever. 
47. I enjoy recreational pursuits or spending leisure time. 
48. Creating something unique is an important goal of my life. 



APPENDIX C 

STATISTICAL DATA 

(WORK VALUES) 



Table CI. Correlations Between Value Variables and Other Personality Constructs, N=72. 

Other Personality Constructs 
Values 

Tense Depr Social Talk Caring Self-Ctr Domin Hostile Discp 

Helping .22 .21 .35** -. 09 .39** .21 -. 28* .17 -. 16 

Study -.26* -.44 -. 03 .04 .53** -.15 -.28* -.37** •
 

©
 

00
 

Math -.10 .07 -. 22 .27* . 38** -.01 .06 -.20 -.11 

Science .06 .30* -. 18 .14 .43** .45** .19 .17 -. 23 

Sales -.06 .23 .08 .03 .07 .45** -.24 -. 03 .18 

Mech -.26* .11 .31** .08 -.02 .10 .32** .14 .26* 

Indoor -.11 .04 -. 04 .15 .30** .27* -.28' -. 11 .06 

Outdoor .12 .34** .10 -.40** -.11 .11 -.05 .27* 49** 

Arts -. 14 .06 .43** .65** 144** .06 .18 -. 14 -.08 

•Correlation significant to the . 05 level of confidence. 
••Correlation significant to the . 01 level of confidence. 



REFERENCES 

Campbell, D. T., & Fiske, D. W. Convergent and discriminant validation by 
by the multitrait, multimethod matrix. Psychological Bulletin, 1959, 
56, 81-105. 

Dewey, J. My pedagogical creed. New York: Macmillan, 1897. 

Dukes, W. T. Psychological studies of values. Psychological Bulletin, 1955, 
52, 23-32. 

Mow, G. M. Values in transition: A handbook. New York: Wiley, 1972. 

Leming, J. S. The research base for moral/values education: A search for 
warranted generalizations. Paper presented at the annual meeting of 
the National Council for the Social Studies, Houston, November 24, 1979. 

Mering, O. V. A grammar of human value. Pittsburgh: University of 
Pittsburgh Press, 1961. 

Nuttin, J. Personality dynamics. In H. P. David & H. V. Bracken (Eds.), 
Perspectives in personality theory. New York: Basic Books, 1957. 

Pepper, S. C. The sources of value. Berkeley and Los Angeles: University 
of California, 1958. 

Perry, R. B. Realms of value, a critique of human civilization. Cambridge, 
Mass.: Harvard, 1954. 

Plato. Works. Translated by B. Jewett. Chicago: University of Chicago 
Press, 1952. 

Pugh, E. P. Biological origins of human values. New York: Basic Books, 
1977. 

Radcliffe, J. A. Review of the Study of Values. In O. K. Buros (Ed.), The 
sixth mental measurements yearbook. Highland Park, N. J.: Gryphon 
Press, 1965. 

Rich, J. M. Education and human values. Reading, Mass.: Addison-Wesley, 
1968. 

74 



75 

Simon, S. B., Howe, L., & Kirschenbaum, H. Strategies for value clarifi
cation. Penney's Forum, Spring/Summer 1972, 8-11. 

Spranger, Eduard. Lebensformen. Translated from the Fifth German 
Edition as Types of men by P. J. W. Pigors. Halle: Max Niemeyer 
Verlag, 1928. 

Strunk, O. J. Personal values and self-theory. In C. R. Rogers (Ed.), 
Values in an age of confrontation. Columbus, Ohio: Merrill, 1970. 

Walhout, D. The good and the realm of values. London: University of Notre 
Dame Press, 1978. 

Williams, R. M. American society: A sociological interpretation. New 
York: Knopf, 1972. 


