
NAFTA, globalization, and higher education
departments of business administration:
Case studies from northwestern Mexico

Item Type text; Dissertation-Reproduction (electronic)

Authors Acosta Fuller, Jose Blas, 1956-

Publisher The University of Arizona.

Rights Copyright © is held by the author. Digital access to this material
is made possible by the University Libraries, University of Arizona.
Further transmission, reproduction or presentation (such as
public display or performance) of protected items is prohibited
except with permission of the author.

Download date 24/05/2023 20:49:17

Link to Item http://hdl.handle.net/10150/282587

http://hdl.handle.net/10150/282587


INFORMATION TO USERS 

This manuscript has been reproduced from the microfilm master. UMI 

films the tract directly fi'om the original or copy submitted. Thus, some 

thesis and dissertation copies are in typewriter &ce, while others may be 

fi'om any type of computer printer. 

The quality of this reproduction is dependent upon the quality of the 

copy submitted. Broken or indistinct print, colored or poor quality 

illustrations and photographs, print bleedthrough, substandard margins, 

and improper alignment can adversely affect reproduction. 

In the unlikely event that the author did not send UMI a complete 

manuscript and there are missing pages, these will be noted. Also, if 

unauthorized copyright material had to be removed, a note will indicate 

the deletion. 

Oversize materials (e.g., maps, drawings, charts) are reproduced by 

sectioning the original, beginning at the upper left-hand comer and 

continuing fi'om left to right in equal sections with small overlaps. Each 

original is also photographed in one exposure and is included in reduced 

form at the back of the book. 

Photographs included in the original manuscript have been reproduced 

xerographically in this copy. Higher quality 6" x 9" black and white 

photographic prints are available for any photographs or illustrations 

appearing in this copy for an additional charge. Contact UMI directly to 

order. 

UMI 
A Bell & Howell Information Company 

300 North Zeeb Road, Ann Arbor MI 48106-1346 USA 
313/761-4700 800/521-0600 





NOTE TO USERS 

The original manuscript received by UMI contains pages with 
slanted print. Pages were microfilmed as received. 

This reproduction is the best copy available 

UMI 





NAFTA, GLOBALIZATION, AND HIGHER EDUCATION DEPARTMENTS 

BUSINESS ADMINISTRATION: CASE STUDIES FROM 

NORTHWESTERN MEXICO 

by 

Jose Bias Acosta Fuller 

Copyright @ Jose Bias Acosta Fuller 1998 

A Dissertation Submitted to the Faculty of the 

CENTER FOR THE STUDY OF HIGHER EDUCATION 

In Partial Fulfillment of the Requirements 
for the Degree of 

DOCTOR OF PHILOSOPHY 

In the Graduate College 

THE UNIVERSITY OF ARIZONA 

1998 



XJMl Number: 9829313 

Copyright 1998 by 
Acosta Fuller, Jose Bias 

All rights reserved. 

UMI Microform 9829313 
Copyright 1998, by UMI Company. All rights reserved. 

This microform edition is protected against unauthorized 
copying under Title 17, United States Code. 

UMI 
300 North Zeeb Road 
Ann Arbor, MI 48103 



THE UNIVERSITY OF ARIZONA ® 
GRADUATE COLLEGE 

0 

As members of the Final Examination Committee, we certify that we have 

read the dissertation prepared by Jose Bias Acosta Fuller 

entitled NAFTA., Globalization, and Higher Education Oepartments of 

Business Administration; Case Studies from Northwestern 

Mexico. 

and recommend that it be accepted as fulfilling the dissertation 

requirement for the Degree of Doctor of Philosophy 

o/ /7 
Date f f y 

Dat? f 

y/ ih 
DaTe ! 

Date 

Date 

Final approval and acceptance of this dissertation is contingent upon 
the candidate's submission of the final copy of the dissertation to the 
Graduate College. 

I hereby certify that I have read this dissertation prepared under my 
direction and recommend that it be accepted as fulfilling the dissertation 
requirement. 

v//7/^ 
Dissertation D^ector Dr. Ga3:Y Rhoades Date 



3 

STATEMENT BY AUTHOR 

This dissertation has been submitted in partial 
fulfillment of requirements for an advanced degree at The 
University of Arizona and is deposited in the University 
Library to be made available to borrowers under rules of the 
Library. 

Brief quotations from this dissertation are allowable 
without special permission, provided that accurate 
acknowledgment of source is made. Requests for permission 
for extended quotation from or reproduction of this 
manuscript in whole or in part may be granted by the 
copyright holder. 

SIGNED: 



4 

ACKNOWLEDGEMENTS 

I am indebted to the institutions, and their members, 

that participated in this study. I appreciate their 

collaboration. My biggest desire is that this study may 

provide directions for improving higher education in Mexico. 

I acknowledge people from two more Universities. From 

the University of Arizona, I recognize Adela Allen and 

Geraldine Olds, who administratively supported my program. 

Academically, I profited from all the experience and 

knowledge of the faculty at The Center for Study of Higher 

Education. My thanks specially to Gary Rhoades and Sheila 

Slaughter who helped me in forroulating and addressing the 

relevant questions. Alfonso Morales, from the Department of 

Sociology, also provided wise guidance. However, I assume 

the responsibility for what is here written. 

From the Universidad Autonoma de Sinaloa, Mexico, I 

recognize former and current authorities, David Moreno and 

Jorge Guevara for their support and determination. Also, I 

acknowledge two more people from this University, Macario 

Moreno and Joel Gallardo. They are not only my colleagues, 

but also my friends, in the Mexican connotation of this 

term. I have profited from their feedback when we have 

shared ideas. Finally, I want to express my gratitude to 

The Consejo Nacional de Ciencia y Tecnologia (CONACyT) for 

its economic support of my program. 



5 

DEDICATION 

I dedicate this work to my family, with love. 



6 

TABLE OF CONTENTS 

LIST OF TABLES 8 

ABSTRACT 10 

CHAPTER 

1. INTRODUCTION 11 

Backgroiind 11 
Statement of the Problem 12 
Purpose of the Study 14 
Significance of the Study 15 
Organization 16 

2. REVIEW OF LITERATURE 18 

A Brief History of Higher Education in Mexico . 18 
Higher Education and Development 27 

The Social Debate of Education Change 28 
Globalism and International Issues 29 
Concerns for the National Culture 34 

Two Social Theories of Change 36 
Dependency Theory 3 7 
Institutional Theory 42 

3 . METHODS 48 

Introduction 48 
Sampling 49 
Research Questions 50 

Propositions 50 
Design 55 

Procedures for Data Gathering 56 
Strategies for Data Analysis 62 
Limitations 64 

4. FINDINGS: THE PUBLIC DEPARTMENTS 66 

Case A: Low International Orientation and 
Broaden Opportxinities for Low-Income Students . 68 

Changes in Curriculum 72 
Perceptions of Administrators and Faculty . 77 
The Institutional Rules 85 
Department-Environment Relations 89 



TABLE OF CONTENTS - Continued 

Case B: Moderate Interest in International 
Education and Exchange 97 

Changes in Curriculum 101 
Perceptions of Administrators and Faculty .105 
The Institutional Rules 115 
Department-Environment Relations 120 

How Public Departments Are Similar and 
Different 125 

5. FINDINGS: THE PRIVATE DEPARTMENTS 12^ 

Case C: High Concern for International 
Education and Flexibility of Curriculum .... 1^8 

Changes in Curriculum 
Perceptions of Administrators and Faculty .135 
The Institutional Rules 144 
Department-Environment Relations 148 

Case D: High Concern for International 
Education and International Exchange 154 

Changes in Curriculum 155 
Perceptions of Administrators and Faculty .165 
The Institutional Rules 178 
Department-Environment Relations 183 

How Private Departments Are Similar and 
Different 189 

6. CONCLUSION 193 

Introduction 193 
Summary of Findings 194 
Curriculum Change and Academic Links 198 
Concerns for National and International 

Education 200 
Environments and Curricula 202 

APPENDIX A: INTERVIEW GUIDE 205 

REFERENCES 207 



8 

LIST OF TABLES 

Page 

Table 1, Nun±>er of students per education level 
at the Universidad Autonoma de Sinaloa 
during the school year of 1996-1997 69 

Table 2, Number of courses by academic area scheduled 
in the study plans of 1983 and 1992 at case A. .76 

Table 3, Arguments of administrators and faculty at 
case A regarding the challenges of Business 
Administration education 78 

Table 4, Arguments of administrators and faculty at 
case A regarding the relevance of changes 
observed at this program of Business 
Administration 82 

Table 5, Indicators of institutional rules invoked 
by four selected documents at case A 86 

Table 6, Number of courses by academic area scheduled 
in the study plans of 1981 and 198 9 at case B. 103 

Table 7, Arguments of administrators and faculty at 
case B regarding the challenges of Business 
Administration education 105 

Table 8, Arguments of administrators and faculty at 
case B regarding the relevance of changes 
observed at this program of Administration 
and Finance 110 

Table 9, Indicators of institutional rules invoked 
by eight selected documents at case B 116 

Table 10, Numbers of courses by academic area scheduled 
in the study plans of 1981 and 1989 at case C. 133 

Table 11, Arguments of administrators and faculty at 
case C regarding the challenges of Business 
Administration education 135 

Table 12, Arguments of administrators and faculty at 
case C regarding the relevance of changes 
observed at this program of Business 
Administration 139 



9 

LIST OF TABLES - Continued 

Table 13, Indicators of institutional rules invoked 
by six selected documents at case C 145 

Table 14, Number of course by academic area scheduled 
in the study plans of 1985 and 1990 at case D. 159 

Table 15, Number of courses by academic area scheduled 
in the study plans of 1990 and 1993 at case D. 161 

Table 16, Number of courses by academic area scheduled 
in the study plans of 1993 and 1995 at case D. 164 

Table 17, Arguments of administrators and faculty at 
case D regarding the challenges of Business 
Administration education 166 

Table 18, Arguments of administrators and faculty at 
case D regarding the relevance of changes 
observed at this program of Business 
administration 171 

Table 19, Indicators of institutional rules invoked 
five selected documents at case D 179 



10 

ABSTRACT 

One of the major developments marking the global 

economy is the emergence of regional trading blocks. This 

study takes into account this trend and it addresses a 

question about business administration departments in 

Mexican universities: To what extent and in what ways do 

they reflect the influence of NAFTA and globalization on 

their curriculum, structure, and mission? 

Conceptually, the study draws on dependency theory and 

institutional theory. Dependency theory was useful for 

understanding globalization in Mexican business 

administration as affected through business and linkages to 

the U. S. Institutional theory was useful in understanding 

and explaining specific mechanisms experienced by the 

departments as they relate to the different professional 

organizations in society. 

This study considered four departments located in large 

public and private universities in Northwestern Mexico. 

Documents and interviews were the two principal sources of 

data. This investigation involved the analysis of 46 

documents, and 26 interviews conducted with administrators 

and faculty in Business Administration programs. The 

analysis of data indicated that private departments hold 

national and international relationships that influence 

curriculum change while the public departments are more 

nationally oriented in relationships and curriculum change. 
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CHAPTER 1 

INTRODUCTION 

Background 

The Mexican government, and society in general, are 

interested in improving public and private institutions of 

higher education. The Mexican economy has had important and 

recent changes which are probably demanding changes for the 

institutions of higher education. Two major economic 

changes have occurred in Mexico in the last ten years. One, 

an important part of the Mexican economy passed from the 

government the private sector in a process commonly called 

"the privatization of the Mexican economy" (De La Rosa, T. 

1994). Two, the Mexican economy is now more involved in 

free trade relationships. The governments of Canada, The 

United States of America, and Mexico signed the North 

America Free Trade Agreement (NAFTA) in 1992, which formally 

began to be implemented in 1994. These changes in the 

Mexican economy are social forces that are shaping social 

institutions in Mexico. Particularly, the participation of 

Mexico in the North America Free Trade Agreement will have 

an impact on the Mexican System of Higher Education. This 
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impact has been analyzed by Mexican scholars who have 

discussed it in many forums. There is, today, a social 

debate in regard to the globalization of markets and its 

effects or benefits to the Mexican society. This debate has 

contacted the role of the Mexican higher education in 

responding to these changes. 

Globalization and international trade require 

professionals who coordinate and foster market based 

transactions. Most of the Bachelors programs in Mexican 

institutions probably face the challenges posed by the 

globalization of markets. However, the academic field of 

Business Administration is especially important with regard 

to recent economic changes in Mexico. Thus, institutions of 

higher education, especially in the area of Business 

Administration in Mexico, are facing the challenge of 

developing an international orientation in their curricula 

as a response to the pressures of globalization. The recent 

definition of educational purposes as well as innovations at 

Mexican universities are likely to be presented in terms of 

responding to the needs of the globalization of markets and 

NAFTA. 

Statement of the Problem 

The problem addressed in this study is whether and how 
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curricular change in Mexican higher education institutions 

has been influenced by national and international economic 

processes. I am particularly interested in the influence of 

NAFTA and the globalization of markets on change in business 

administration curricula. 

Apart from globalism, Mexican institutions of Higher 

Education have been pursuing a nationally oriented 

development. Thus, my investigation focuses on curricular 

change, either national or international oriented, in 

Business Administration Departments. I consider two public 

and two private institutions located in the Mexican states 

of Sinaloa and Sonora. The analysis attends to the social 

forces that promote changes in the curriculum of Business 

Administration. Various dimensions of the curriculum are 

explored--re-formulation of mission statements, new courses, 

and inter-institutional collaboration. I discuss how the 

ties of academic dependency influence curriculum change. I 

also deliberate how several innovations have been suggested, 

enforced, and legitimized by an institutional environment 

that exerts its isomorphic influence on the internal 

structure of educational organizations. These patterns of 

isomorphism, that make institutions in one sector resemble 

each other, are expected to be different for private and 

public institutions. 
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The purpose of the study is to investigate how 

curricula of Business Administration education in Northwest 

Mexico are being affected by the social forces of Nafta and 

globalization. More specifically, the purpose is to explore 

and describe those curricular changes that can be considered 

as institutional responses to the needs of the national 

development and the globalization of markets. 

This study utilizes concepts of Dependency Theory and 

Institutional Theory in order to explain the observed 

patterns of institutional change. Since the national 

systems of higher education are today increasingly 

interdependent, concepts of Dependency Theory have been 

proposed by several scholars in order to better understand 

the international interdependency of the academic domain 

(Altbach, 1977). Institutional Theory, as Davis and Powell 

(1992) contend, explains changes in organizations in 

relation to changes in their institutional environment. 

However, one cannot establish, a priori, what is the 

institutional environment for higher education institutions 

in Mexico. Therefore, one important purpose of this study 

is to describe this institutional environment for the 

Departments of Business Administration in Northwestern 

Mexico. 
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The importance of this study is twofold. First, the 

present study provides descriptions and explanations of 

current changes in the curricula of four Bachelors programs 

of Business Administration in Northwestern Mexico. These 

findings can be useful for administrators and faculty at 

Mexican universities in order to better understand the 

effect of social forces that influence curriculum change. 

Also, the findings of this study can be taken into account 

in designing relevant and enduring innovations. 

Second, this study also adds ideas and evidence to the 

current body of concepts of Dependency and Institutional 

theories. In the case of Dependency Theory, the findings of 

this study confirmed that teaching and curriculum content in 

Mexico are shaped by the influence of the United States of 

America. This study explores the sources and mechanisms of 

this influence. In the case of Institutional Theory, this 

study found that the organizations in the environment of 

Business Administration departments are complex, and in some 

cases its scope is international. Even as the study 

confirms the role of some isomorphic mechanisms in shaping 

Mexican Business Administration curriculum, it also suggests 

some extension and modification of institutional theory. 
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In the next chapter, I present the scholarly literature 

that is relevant to this study. I include a brief history 

of higher education in Mexico, the current debate of 

globalization and higher education, and the discussion of 

two social theories of change. These three sections of 

chapter two constitute the conceptual basis for this study. 

Chapter three is devoted for describing the methods 

used in this investigation. This investigation was 

conducted using qualitative methods. This study is based on 

the analysis of documents and personal interviews with 

administrators and faculty. I explain in this chapter the 

procedures and strategies for this analysis. The chapter 

ends with a discussion of the main limitations of this 

study. 

I present the findings of this study in the next two 

chapters. The public cases are analyzed in chapter four and 

the private ones in chapter five. For each case, I organize 

its discussion as follows: background; changes in 

curriculum; perceptions of administrators and faculty; 

institutional rules invoked by documents; and environment-

department relationships. The final section of these 

chapters is devoted to discuss comparisons of the studied 

cases. 
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In chapter six, I offer my conclusions. My conclusions 

are based on the observed impact that globalization is 

having on the departments studied. In the last three 

sections of this chapter, I derive implications for 

curriculum change and for future research. 
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CHAPTER 2 

REVIEW OF LITERATURE 

The literature that I present in this investigation is 

divided into three categories. First, there is the 

literature that describes and analyzes the historical 

development of higher education in Mexico. A brief review 

of this work provides us with a background for discussing 

the recent changes of the Mexican institutions of higher 

education. Second, there is contemporary literature that 

deals with current change in higher education in Mexico. I 

review those scholars that propose alternatives for change 

in order to achieve a national development and reduce the 

gap between higher education and the Mexican economy. 

Third, there are theories that explain change in terms of 

international influences and mechanisms carried out by 

groups of organizations and their members. Specifically, I 

discuss Dependency and Institutional theories, which provide 

a conceptual framework useful in framing and analyzing the 

data of this investigation. 

A Brief History of Higher Education in Mexico 

During three hundred years, 1521-1821, Mexico was a 

Spanish Colony--The New Spain. During the colonial years. 
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the Spanish model of Higher Education was implemented. One 

of the most prominent characteristics of this model was that 

religion and education were closely linked. (Rosales 1994, 

Martinez 1983). The educational institutions in Mexico 

during the beginning of the colonial period were mostly-

religious institutions. Most of them were created directly 

by clergymen as schools closely related to monasteries. 

Other education institutions were created in Mexico by 

decree of the Spanish Crown. In the beginning of the 

colonial period, these institutions were basically oriented 

to teaching Spanish language, the Catholic faith, and 

craftsmanship to the native Indians (Osbom 1987). 

According to Osbom (1987), the first school funded in 

Mexico was created by Fray Pedro de Gante in 1523, in the 

city of Texcoco. This institution functioned as a language 

school in which natives learned Spanish and Spaniards 

learned native languages. Three years after, Pedro de Gante 

began to conduct the Colegio de San Jose in Mexico City. 

Osborn (1987) notes that this institution was attended by 

students of all ages and that instruction was oriented to 

teach not only Spanish language and Catholic religion but 

also music, carpentry, shoe-making, sewing, and jewelry. 

Four other institutions are mentioned by Osborn (1979) that 

were created in the beginning of the colonial period: 

Colegio de Santa Cruz de Tlatelolco (153 7), Colegio de San 
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Nicolas de Obispo (1540) , Colegio de San Juan de Letran 

(1547) , and the Real y Pontificia Universidad de Mexico 

(1551). 

Higher Education in Mexico during the colonial period 

inherited those characteristics of the Spanish institutions. 

The institutions founded by Spaniards were an extension of 

the Spanish culture in America. For example, Gonazalbo 

(1985) notes that funding of education in this period 

followed the same financing pattern of religious 

institutions which were supported by the contribution of 

parishioners. Also, many scholars agree that the creation 

of the first university in colonial Mexico, the Real y 

Pontificia Universidad de Mexico, was modeled from the 

Spanish University of Salamanca (Martinez 1991, Osbom 1987, 

and Martinez 1983). Osbom (1987) also notes that the first 

universities of Mexico inherited the Medieval character of 

the Universities of Bologna in Italy and Salamanca in Spain 

and that they remained with this character during all the 

colonial period. This is an important point because it 

marks a distinction between Mexican and USA Universities. 

In contrast to the educational institutions established in 

the U. S. during the 17th century, the Mexican and Latin 

American institutions did not have the influence of German 

and British Universities. 

Scholars argue that during the colonial period (1521-



21 

1821) education was exclusively managed by clergy (Resales, 

M. 1994). Martinez (1983) notes that everything taught in 

Mexico during this period was either controlled or censured 

by clergymen who also had considerable economical, 

political, and legal power. However, after the Mexican 

Independence in 1821, clergy began to lose their control and 

hegemony of the Mexican education (Resales, M. 1994). The 

independence war in Mexico was fought by groups of 

conservatives and liberals. Conservatives supported the 

status quo of the colony and the role of clergy in 

education. Liberals, who pursued the independence of 

Mexico, also fought against the role performed by clergymen 

in education, promoting the ideas of public and non-

religious education. 

Conflict continued between conservatives and liberals 

after 1821. The first decades of Independent Mexico were 

marked by political struggles between liberals in power and 

groups of conservatives that remained in control of some 

social institutions, such as churches and private schools. 

As a result of the political struggles for the control of 

education, the groups in power closed and re-opened several 

times the most important universities of these years. For 

example, Osbom (1987) notes that the Real y Pontificia 

Universidad de Mexico, the University of Guadalajara, the 

University of Merida and the University of Chiapas were 
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closed and re-opened several times based upon which group 

was in power. (Osbom 1987) . 

In 1857, Liberals issued The Mexican Constitution, 

promulgated with the name of "Reform Laws." This political 

constitution defined the education in Mexico as "non-

religious, free, and obligated." The Reform Laws also 

abolished the ecclesiastical tribunals and nationalized the 

goods of clergy. After the promulgation of the Reform Laws, 

clergymen lost their political rights, and most of their 

economical power. Under the ideology of the Reform Laws, 

dominated by a liberal spirit and by the idea of non-

religious and free education, higher education had an 

important growth in regard to the number of institutions. 

Several Universities were created in Mexico during the last 

decades of the 19th century. One example of this expansion 

was the creation of The University of Sinaloa founded in 

1873. This university was created to prepare professionals 

in traditional areas, such as law, and in technical areas 

considered important for the exploitation of natural 

resources, such as mining (Universidad Autonoma de Sinaloa 

1983) . 

Higher education in Mexico during the last decades of 

the 19th century continued suffering from the effects of 

the political division between conservatives and liberals. 

The University of Mexico, which had remained closed since 
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1865, was re-opened in 1910 by an innovative project 

presented to the Mexican Congress by Dr. Justo Sierra. 

However, the political instability that characterized the 

Mexican Revolution (1910-1917) did not allow a normal 

functioning of universities during these years. Higher 

education in Mexico was re-organized and developed by the 

political regimes established after the armed conflict. 

Pxiblic education in Mexico received great economical and 

political support by the different regimes established after 

the Mexican Revolution. These political regimes assumed 

that one of the social demands of the Mexican Revolution was 

equality of opportunity in education. Accordingly, the 

post-revolutionary state in Mexico supported free-public 

education as a national priority. In fact, the post-

revolutionary period is marked by the largest federal 

financing of education in Mexico. Margarita Noriega (1992) 

notes that the federal support for education in 1924 and 

1933 represented 15% and 14% of the GNP. Elementary 

education received most of the attention. 

Higher education was also the target of federal 

policies oriented to allow the growth of public 

institutions. The policy makers in power after the Mexican 

Revolution believed that higher education could achieve the 

popular demands for equality of opportunity. One can see 

this concern expressed by Jose Vasconcelos -rector of the 
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National University of Mexico during 1919-1921- when he 

stated that the National University of Mexico should 

interpret and respond to the popular demands of access to 

productive knowledge (Martinez 1983, pp. 132-135). Also, 

the president Lazaro Cardenas (1934-1940) believed that 

lower and middle classes should have access to higher 

learning (Guevara 1983 p. 92). In general, higher education 

was significantly supported by the political regimes 

established after the Mexican Revolution, and institutions 

of higher learning grew explosively from the 1940s to 1970s. 

From a political perspective, the rapid growth of 

higher education in Mexico has been explained as a 

"political exchange" between the Mexican society and the 

political regimes established after the Mexican Revolution. 

For example, Olac Fuentes (1989) contends that the central 

process that generated the rapid expansion of higher 

education was constituted by two forces. On the one hand, 

there was a growing social demand for higher education. On 

the other hand, the political regimes were willing to 

satisfy the social demand without limiting access. 

According to Fuentes (1989), the social classes that 

demanded access to higher education were satisfied. The 

Mexican governments obtained "consensus" (or political 

acceptance) from these social classes. Fuentes recognizes 

that this theme -the development of higher education in 



25 

Mexico after the Mexican Revolution- has not been 

systematically studied and that more evidence is required in 

order to support scholar interpretations. 

The approach of the "political exchange" that conceives 

of the development of higher education as the result of two 

main forces --society and government- has been also applied 

by other scholars such as Guevara 1983, Martinez 1983, and 

Resales 1994. These works are characterized by their 

emphasis on the role played by political actors. However, 

the economical aspects do not play an important role in the 

explanatory arguments of these works. 

An important work that takes into consideration 

economic aspects in order to explain the growth of higher 

education in Mexico is the analysis provided by David Lorey 

(1994), His work takes into account the economic conditions 

of Mexico during the thirties and forties. Lorey notes that 

industry and commerce in Mexico experienced an important 

expansion during these decades and that these sectors 

demanded the work of professionals in several fields. 

Professional's salaries were relatively high because of the 

demand that remained until the late fifties. The author 

also notes that during this period the cost of higher 

education was very low and almost entirely svibsidized by the 

federal government. In sum, the low cost of higher 

education and the high demand of professional labor were the 
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main stimuli that allowed the rapid growth of higher 

education in Mexico after the Mexican Revolution. Equality 

of opportunity seemed to be the main concern of government. 

The Mexican government established after the armed 

conflict also sought social legitimacy by supporting public 

education. Some scholars have characterized the political 

regimes after the Mexican Revolution as "populist" regimes 

in the sense that these governments pursued a social 

acceptance through the public support of education (Guevara 

1983, Perez 1983). By pursuing an ideal of "popular 

education," the political regimes established after the 

Mexican Revolution also intended to increase its control 

over the institutions of higher education in Mexico. This 

concern also shaped the development of higher education 

producing conflicts and political debates regarding to the 

issues of university autonomy and academic freedom. 

One of the first manifestations of conflict in higher 

education in Mexico was the political struggles for the 

achievement of university autonomy. According to Guevara 

(1983), these political conflicts began in the 1920s as an 

opposition of faculty at the National University to the 

official policies of "popular education." Regarding to 

university autonomy, Carlos Payan (1989) argues that higher 

education in Mexico was influenced by the political movement 

of Cordova, Argentina that in 1918 obtained autonomy. In 
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1929, the federal government issued a law in order to grant 

autonomy to the National University of Mexico. Guevara 

(1983) contends that the issue of university autonomy 

represented the solution to the conflict between the groups 

of professionals and the Mexican government (Guevara 1983, 

pp. 52-54). 

Higher Education emd Development 

The expansion that characterized higher education in 

Mexico during the last decades, (from 212,881 total 

enrolment in 1970 to 1,078,191 in 1990) is considered by 

scholars as a simple growth in number without a growth of 

the academic structure (Kent 1993). In the words of Rollin 

Kent (1993), this growth was xinregulated and unplanned, and 

was also marked by a reduction of public support during the 

1980s. This expansion allowed the entrance of marginalized 

sectors of society to higher education. This explosive 

growth and the reduction of funds during the 1980s have been 

mentioned as elements that produced a reduction in the 

quality of teaching. 

Important efforts for planning and development of 

higher education in Mexico have been implemented since the 

1960s. Scholars also have criticized these efforts as 

ineffective in terms of the development of higher education 

institutions. For example, Didriksson (1983) suggests that 
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the national policies for planning issued by federal 

governments since 1976 were more oriented to reduce the rate 

of growth in regard to enrolment and to reduce the political 

activity of pubic universities than to pursue an academic 

improvement of higher education institutions. On the other 

hand, Ornelas and Post (1992) question to what extent the 

reforms attempted since the 1960s have developed sustained 

alternatives for the original administrative storucture of 

public universities. The corollary is that higher education 

in Mexico is today a system pursuing its own development and 

growth in terms of enhancing quality of education and 

contributing to the national development. Since the 1990s, 

the contribution of higher education to the economic and 

social development of Mexico has been a discourse marked by 

the globalization of markets. The position that higher 

education is assuming in relation to this trend is the issue 

of analysis in this dissertation. In the next paragraphs, I 

present a brief discussion of the debate surrounding the 

role that Mexican higher education is taking. 

The Social Debate of Education Change 

Globalization is not new in the history of nations. 

International economic exchange has long existed for the 
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Mexican products. What is new for the Mexican economy is a 

rapid growth in the international exchange of goods and 

services. The signature and implementation of NAFTA is an 

important step toward increased economic and social 

relations among Canada, the United States of America, and 

Mexico. Globalism and specifically NAFTA imply new 

challenges for the Mexican system of higher education. 

Globalism is discussed daily in many forums. But, 

there is considerable disagreement about what globalism will 

bring us. Authors who have analyzed the impact of 

globalization in the Mexican institutions of higher 

education have divided opinions. There are at least two 

perspectives in that regard. In the next sections, I 

present two positions dealing with the challenges and 

development of higher education in Mexico. One conceives 

that the main challenge is to give curriculum an 

international orientation. Thus, the development of Mexican 

institutions is conceived by increasing the relations of 

collaboration with foreign universities. The other position 

is that the challenge for Mexican institutions is to achieve 

an independent development focused on the advancement of the 

national culture. In this stream, culture is understood in 

a broad sense. 
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Globalxsxn cuid International Issues 

The globalization of markets has been considered as a 

social force that demands changes in the national systems of 

higher education, not only in Mexico but also in developed 

countries, such as the United States of America. In order 

to explain the demands of globalism, Judith Dozier (1992) 

cites an advertisement of television: "The world is getting 

smaller and what we need to know is getting bigger" (Dozier, 

J. 1992 ). In this article, the author also argues that 

globalism, as a social force, is demanding that American 

students become internationally competent. This 

international competency of the new professionals should be 

acquired by studying non-American universities and by 

achieving a better understanding of other cultures. 

Similarly, Mexican scholars argue that the globalization of 

markets is demanding that students in the Mexican 

institutions of higher education become more knowledgeable 

about other cultures. For example, it is argued that NAFTA 

requires professionals with "a wide cultural comprehension 

and a respectful and fruitful acceptance of the differences" 

(Marum 1994, p. 205). This perspective takes into account 

the role that the institutions of higher education in 

Mexico, the United States of America, and Canada must adopt 

if they are to contribute significantly to the creation of 

persistent and productive relations of economic exchange. 
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According to Elia Marum (1994), the NAFTA agreement 

considers that the integration of higher education will be 

achieved through the collaboration among institutions of 

Mexico, the United States of America and Canada. However, 

some scholars have argued that there is a considerable 

asymmetry between Mexican institutions and those of the 

other countries of NAFTA. For example, Paul Ganster (1994) 

describes the main differences between U.S. and Mexican 

institutions. The author takes into account the areas of 

study programs, resources and facilities, institutional 

research and the composition of faculty. Ganster (1994) 

contends that the differences in these aspects represent 

obstacles for the integration and collaboration of the 

systems of higher education in the three countries of NAFTA. 

Those who support the trend of integration and 

collaboration of higher education in the countries of NAFTA, 

argue that the differences between Mexican institutions and 

those of United States and Canada represent a two-fold 

challenge for Mexico. The Mexican Universities must produce 

professionals capable to contribute to national development 

and the new professionals must also be international 

competent. Several efforts, such as publications, meetings, 

and consortia have been developed in order to foster 

international collaboration. In sum, one can say that the 

substantial challenges for higher education in Mexico, 
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according to these people, are to give curricula an 

international and multicultural orientation and to foster 

integration and collaboration among institutions of higher 

education. Experiences of international collaboration among 

institutions have been reported by several scholars. In the 

next paragraphs, I describe some of these reports. 

One of the main ideas behind international 

collaboration is to enhance integration and eliminate 

barriers that limit these efforts. Elia Marum (1994) notes 

that education is not included as a separate chapter in the 

negotiation of NAFTA, but many aspects of this agreement are 

related to the need of making compatible the systems of 

higher education in the three countries. The author also 

notes that the treatment of issues concerning higher 

education will be addressed by developing ways for 

trilateral collaboration. Therefore, the specific programs 

involving international cooperation are worthwhile 

experiences that deserve attention and analysis in order to 

promote a better integration. In this sense, some authors 

have analyzed specific experiences of collaboration. 

Paul Ganster (1994) argues that the demands of 

globalism are more urgent for those institutions located 

near the US-Mexico border. Ganster describes an 

international program, in the area of international 

business, which includes the participation of two American 
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and two Mexican institutions: San Diego State University, 

South-Western College, Universidad Autonoma de Baja 

California, and Centro de Estudios Tecnologicos Y 

Superiores. The American institutions are located in 

California, and the Mexican ones in the state of Baja 

California. The article suggests that the processes of 

international collaboration, promoted by some sectors in 

society, are already taking place in those institutions near 

to the U. S.-Mexico border. Educational administrators in 

other Mexican institutions may consider this international 

collaboration as a good example. This investigation will 

take into account to what extent this specific example and 

others of similar orientation are today influencing the 

Mexican institutions to pursue similar goals regarding 

international collaboration and exchange of students and 

faculty members. 

Elizabeth Santillanes (1995) suggests that the new 

economy in Mexico and NAFTA are producing a growing 

participation of Mexican educational leaders and policy 

makers in international associations that study and promote 

changes for higher education. In this investigation, the 

relevant question is to what extent the participation of 

Mexican leaders in these international associations can 

contribute to the implementation of educational strategies 

that seek conformity to the changes promoted by these 
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associations? On the other hand, scholars have also 

expressed concern in regard to the effects of globalism upon 

the national culture. I devote the next section to discuss 

some of these ideas. 

Concerns for the National Culture 

The advancement of higher education in Mexico is 

envisioned by many scholars as an independent development 

focussed primarily on national and regional cultures of 

Mexico. For example, Pablo Latapi (1995) recommends that 

educational policies in Mexico, and the decisions about our 

future, must take into account the Mexican culture and 

history. In this sense, he notes that 

"In the uncertainty of the transition, our 
own culture is an essential handle; to leave 
it out by the fascination of a globalized 
world would be to cut the roots and to throw 
out significance to our future" (Latapi 1995, 
pp. 44-45, the original text is in Spanish). 

The discourse of Latapi calls attention to the dangers that 

globalism may bring to Mexico. He suggests that the 

national culture could be left without development by the 

substitution or rampant adoption of other cultures. The 

meaning of culture can, in this case, be interpreted in 

terms of intellectual goods. 

The uncertainty that globalism represents for higher 

education in Mexico is also discussed by Leonel Corona 



(1994). The author describes two models that are today-

influencing the development of higher education: the 

neoliberal model and the nationalist project. According to 

the author, the neoliberal model is based on the expectation 

for economic advancement generated by the commercial opening 

of Mexico and the NAFTA agreement. The author explains that 

in this neoliberal model, "change is never considered as the 

development of the culture of the country, but as the 

adoption of extraneous models" (Corona 

1994 p. 213). Regarding culture. Corona explains that the 

neoliberal model "conceives culture as something created 

outside of the reality of most Mexicans" (Corona 1994, p. 

213). Thus, he suggests that one of the dangers of adopting 

the extraneous models is to leave the national culture 

without development. On the other hand, Corona (1994) also 

explains that the nationalist project had its greater 

influence during 1917 to 1940, but the influence of this 

model is still affecting the development of higher education 

in Mexico. Finally, Corona (1994) explains that the most 

probable scenario in the future of the Mexican universities 

is a combination of these two models, the neoliberal and the 

nationalist. However, one relevant question remains 

unanswered: what Mexican institutions under what conditions 

are pursuing either a neoliberal model for development, a 

nationalist project, or some combination of them? 
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Authors adopting this position suggest that the 

development of higher education in Mexico should consider 

not only the needs of the globalization of markets but also 

the needs of the national culture. It has been suggested 

that the institutions of higher education in Mexico should 

also pay attention to the social needs of the region and 

communities in which they are located. Therefore, two clear 

models for change and development are today being 

constructed for higher education in Mexico. They are the 

international orientation as a response to the needs posed 

by NAFTA and the development of the national culture that 

stresses attention to the regional and local needs. 

Two Social Theories of Change 

In this section I discuss two theories that are 

relevant in explaining how social forces, such as NAFTA and 

the globalization of markets, influence changes in social 

institutions. They are Dependency Theory and Institutional 

Theory. Both theories are useful in explaining development 

and change in higher education institutions in Mexico. The 

concepts of Dependency Theory have been used to explain 

change in third-world countries by paying attention to the 

relationships that xindeveloped nations hold with the 
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developed world. National and international events and 

actors are relevant elements that Dependency theorists take 

into account in explaining social change. On the other 

hand. Institutional Theory explains change by paying 

attention to the external or environmental factors in 

society that exert pressures and influences on the 

organization's structure and behavior. The combination of 

both approaches in this study can provide an important 

framework for the investigation of the impact of NAFTA upon 

the departments of Business Administration in Northwest 

Mexico. 

Dependency Theory 

One of the first developments of Dependency Theoiry is 

the work of Andre Gounder Frank (1967), "Capitalism and 

Underdevelopment in Latin America." This work takes into 

account the patterns of dependency of the third world upon 

the industrialized nations in order to explain 

underdevelopment. An important argument in this work is the 

idea that underdevelopment is not a condition obtained by 

the failure of third-world nations to advance through higher 

stages of capitalism. In fact, Dependency Theory contends 

that underdevelopment is a direct result of dependency 

(Frank 1967) . Thus, the idea that the development of third-

world countries depends largely on the first-world's 



38 

policies and strategies is a central concept in this theory. 

The idea of dependency is explained in reference to a 

couple of concepts: the "center-periphery" relations between 

developed and developing countries and the concept of 

"neocolonialism." In the next paragraphs, I briefly explain 

these concepts, and in the next section, I discuss how these 

ideas can be related to the explanation of the international 

influences received by higher education institutions in 

Mexico. 

Dependency theorists consider that the industrialized 

nations have a central position in the sense that these 

nations concentrate most of the power and wealth in the 

world, and that the third-world nations occupy a peripheral 

position concentrating less power. These "center-periphery" 

relations between developed and developing co\intries are 

also understood as an international division of labor. The 

core countries produce manufactured goods while peripheral 

nations essentially produce raw materials. According to 

Dependency theorists, this international division of labor 

accotants for the economic and scientific stagnation of many 

third-world countries. 

Neocolonialism is another concept that Dependency 

theorists relate to the idea of center-periphery 

relationships between developed and developing countries. 

Neocolonialism is described as those strategies produced by 
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the first world in order to perpetuate their hegemonic role 

in the global order. For example, Philip Altbach (1977) 

explains that neocolonialism, as an analytical framework, is 

"the conscious policies of the industrialized nations to 

maintain their influence and power over the third world" 

(Altbach 1977, p. 190). The author also notes that the 

neocolonialist policies are not holistic and that they 

present the element of choice. In this sense, the 

peripheral countries may adopt or resist the external 

influences and policies produced by the first world. Also, 

the core countries may adopt the role of donors presenting 

foreign policies in the form of aid addressed to alleviate 

the needs of peripheral nations. Finally, an additional 

characteristic of the neocolonialist policies noted by 

Altbach (1977) is the elusive aspect of neocolonialism. He 

notes that 

"It implies an intentional policy of control 
and exploitation through a web of inter- and 
international elites. It is obviously not in 
the interest of donor or recipient to expose 
these relationships" (Altbach 1977, p. 190). 

In Dependency Theory, the cultural sphere of dependency 

among countries has had less relevance than have the issues 

regarding the economy. Anthony Giddens (19..) notes that an 

important weakness of Dependency Theory is the fact that it 

focuses basically on economy. Giddens explains that 
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"economic influences are very important, but so are others 

[such as] cultural factors [which have had] a major impact 

on the forging of increasing global interdependence" 

(Giddens 1993, p. 542) . In this sense, this study seeks to 

enhance our understanding of international influences and 

interdependency regarding the institutions of high culture. 

Dependency Theory can be adequately used to understand how 

the economic trend of globalism is influencing the cultural 

aspects related to academic departments in Mexico in the 

area of Business Administration. In fact, one important 

goal of this study is to understand how the national and 

international forces generated by the social discussion of 

NAFTA are producing changes in the curriculum of Business 

Administration Departments in Northwest Mexico. In the 

following paragraphs, I will discuss some of the concepts of 

Dependency Theory as they relate to academic and cultural 

aspects of international dependency and interdependency. 

Using the perspective of Comparative Education (Altbach 

1980, Altbach and Kelly 1986), it can be considered that 

the academic domain is an "international system" in the 

sense that the institutions of higher education all over the 

world are importantly influenced by international events and 

forces. According to Philip G. Altbach and V. Selvaratman 

(1989), the interaction of higher education systems is an 

important facet of today reality. Similarly, Clark Kerr 
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(1994) contends that in spite of many "barriers" that may 

limit the academic exchange among nations, the national 

academic spheres are importantly affected by academic 

developments in other countries. However, the interaational 

influences in higher education are complex and they present 

some implications related to the advancement of higher 

education in third-world countries. 

The systems of higher education in the third world may 

depend in several ways from the academic spheres in the 

developed nations. Educational dependency is similar to the 

economic dependency established by the "center-periphery" 

relations of production and exchange. As Philip Altbach 

(1977) explains, the center produces most of the 

"intellectual goods," while the role of peripheral countries 

is much more limited regarding this point. Altbach (1977) 

notes that: 

"Industrialized nations "produce" the bulk of 
the world's intellectual goods. Most of 
basic and applied research is conducted in 
the West, and this means that Western 
technological domination will continue and 
may even be strengthened in the future" 
(Altbach 1977, p. 193). 

This difference in the production of technology and 

intellectual goods may create a relation of dependency. 

Groups and organizations in the third world may find it 

convenient to import educational models and technology 

rather than to engage in the production of nationally 
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oriented innovations. One implication of this cultural 

dependency is the fact that local and national efforts to 

produce indigenous intellectual goods, such as books and 

scientific journals, may remain diminished or undeveloped. 

Institutional Theory 

Institutional Theory includes important ideas and 

concepts useful in explaining institutional changes. This 

theory has been labeled as "adaptation theory" because it 

explains patterns of institutional changes in response to 

changes in the institutional environment (Davis and Powell, 

1992). Under institutional theory, one must pay attention 

to the ways in which the focal organization is related to 

other organizations and events in its environment. In fact, 

the relation between the focal organization and its 

institutional environment is one of the most important 

issues to be investigated. In our case, the hypothesis is 

that the changes in the curricula of Business Administration 

Departments in Mexico can be explained by the specified 

changes in their institutional environments. 

The idea of institutional environment, a key concept of 

Institutional Theory, deserves more explanation. According 

to Pamela Tolbert (1985): 

"[T]he environment [of organizations] is 
conceptualized in terms of understandings and 
expectations of appropriate organizational 
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form and behavior that are shared by members 
of society t. . . ] . Such normative 
understandings constitute the institutional 
environment of organizations" (Tolbert 1985, 
p. 1) . 

In short, one can expect that curricular changes in Business 

Administration Departments in Mexico will reflect the shared 

understandings of people in their institutional 

environments. 

The effect that the institutional environment has on 

institutions of higher education can be understood by taking 

into account the "technical pressures" that face some 

sectors in society. In a broad sense, the environment faced 

by organizations in society is composed of technical 

pressures and institutional demands, but the strength of 

these technical and institutional pressures varies in the 

different organizations. Davis and Powell (1992) explain 

that 

"Sectors can face environments characterized 
by high technical pressures, high 
institutional pressures, neither, or both. 
Some sectors, such as banking or 
transportation, face both strong competitive 
and technical demands as well as pressures 
from various regulatory bodies and consumer 
groups. ... Schools, art organizations, 
churches, and many professional service firms 
face strong institutional environments but 
relatively weak technical demands. In 
contrast, firms in manufacturing may 
experience some institutional safety 
standards, or pollution controls, but their 
main concern is production efficiency. 
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Finally, one can imagine classes of 
organizations with both weak technical bases 
and fairly minimal institutional pressures. 
Exercise clx±)s or video stores would fit in 
this category." (Davis and Powell 1992, p. 
359) . 

This explanation suggests that the environment for 

institutions of higher education is more an environment 

created by institutional demands than one created by 

technical pressures. In other words, one can say that the 

processes of institutionalization produced in the 

organizational field of higher education are more 

influential in producing changes than the technical demands 

circulating in these organizations. In the following 

paragraphs, I will discuss the main processes of 

institutionalization described by institutional theorists. 

These mechanisms are known as processes of isomorphism and 

they constitute an important part in the body of concepts of 

Institutional Theory. 

According to Institutional Theory, organizations in 

society tends to become isomorphic with regard to their 

organizational environment--norms, values, and technological 

lure (DiMaggio and Powell 1991). The main processes of 

institutional isomorphism have been described by these 

authors. Thus, in their well known article, "The Iron Cage 

Revisited: Institutional Isomorphism and Collective 

Rationality in Organizational Fields," DiMaggio and Powell 
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describe three mechanisms of isomorphic change that can be 

applied to the analysis of administrative and curricular 

innovations in higher education institutions. These 

processes of organizational change are "coercive 

isomorphism," "mimetic processes," and "normative 

pressures." 

Coercive isomorphism is the process of change that is 

driven by direct pressures on institutions that maintain 

dependent or cultural ties with resource providers (DiMaggio 

and Powell 1991) . The authors note that the existence of 

legal and technical environments affects many aspects of 

organizational behavior and structure. 

Mimetic isomorphism is conceived by DiMaggio and Powell 

(1991) as a process of modeling or reproducing in which some 

organizations imitate innovations adopted by successful 

organizations. According to the authors, the existence of 

"uncertainty" as well as "ambiguity of goals" are two 

powerful forces that encourage organizational imitation. 

Usually underlying this process is the seeking of 

efficiency; however, these processes of modeling may occur 

without evidence that efficiency is enhanced (DiMaggio and 

Powell 1991). 

The mechanism of normative isomorphism is explained by 

DiMaggio and Powell (1991). This process is related to the 

effects that professional networks exert upon organizations. 
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The authors explain that the social process of 

professionalization contributes to imposing norms and rules 

on many aspects of organizations. Professions are 

understood as "collective struggles of members of an 

occupation to define the conditions and methods of their 

work" (DiMaggio and Powell 1991, p.70). 

In sum, one can say that the processes of institutional 

isomorphism take place within the environment of 

organizations. However the boundaries of institutional 

environments for the different organizations in society 

remain undefined. Therefore, we need to develop a better 

understanding of how institutional environments are 

organized and how they produce changes in structures and 

practices within organizations (Powell 1988) . 

The use of these two theories may provide an important 

framework for analyzing data in the sense that each approach 

takes into account complementary perspectives. Dependency 

theory deals with international relations of dependence with 

a particular focus on economic power and how it is reflected 

on business and social class. This theory also takes into 

pays attention to the international division of labor in 

regard to the production and consumption of goods. These 

concepts applied to the international sphere of academy help 

us to understand issues of academic dependence. On the 

other hand, institutional theory deals with the processes of 
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influence established between organizations and their 

institutional environments. Governmental agencies and 

professions are important elements of environments. 

However, environments and their boundaries cannot be 

established a priori. The relevant issue to be considered 

is the fact that institutional environments may have 

important international components that influence higher 

education institutions in Mexico. 
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CHAPTER 3 

METHODS 

Introduction 

In this chapter, I present a description of the 

procedures and methods practiced during this investigation. 

Four sections constitute the body of this chapter. First, I 

begin by arguing the criteria used in order to select the 

institutions under study. They are two public and two 

private universities located in Northwestern Mexico. 

However, I center the study in their Departments of Business 

Adminstration. Two, based on the discussed theories. 

Dependency Theory and Institutional Theory, I establish 

three reserach questions and four propositions that 

presumably can advance the description of some 

characteristics expected for the Departments under scrutiny. 

In the third part, I discuss the appropiateness of this 

research design. In this regard, I explain the procedurs 

for the collection of data and I discuss how this 

information is processed and analyzed. In this dicussion, I 

take into accout the orientation of scholars who have 

studied the strengths and weaknesses of qualitative methods 

of inquiry, such as the analysis of docuements and 
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interviewees. Finally, I explain some of the limitations of 

this study in regard to its scope and the researcher 

background. 

Sampling 

This study considers four departments of Business 

Administration located in Northwestern Mexico. These 

departments studied belong to large organizations such as 

public universties or private institutions. They are 

"Facultad de Contabilidad y Administracion" from the 

Univesidad Autonoma de Sinaloa; "Administracion y Finanzas" 

from the Universidad de Occidente; "Administracion de 

Empresas" from the Institute Tecnologico y de Estudios 

Superiores de Monterrey; and "Administracion de Empresas" 

from the Universidad del Noroeste. 

The reason for choosing academic departments of 

Business Administration as the unit of analysis is as 

follows. This academic area is directly relevant to the 

issue of NAFTA aind for the globalization of markets. 

Professionals in the area of Business Administration will be 

one of the groups most directly involved in fostering 

international exchange. Also, this group of professionals, 

that become managers in a variety of organizations, can 

produce important transformations in society. For example. 
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in the United States of America, David Chandeler (1977) uses 

an historical perspective to explain how managers became 

"the visible hand" of social transformations. The Mexican 

professionals in the area of Business Administration will 

also take an important role in the future transformation the 

Mexican society. 

Research Questions 

Dependency Theory and Institutional Theory provided 

the conceptual basis for the establisment of three research 

questions. These questions are as follows: 1) Taking into 

consideration the contemporary development of universities 

in Mexico and a context of intenational interdependencies, 

what have been the changes in the curriculum of Business 

Administration in the last ten years?, 2) How 

administrators and faculty perceive the orientation of 

curriculum toward national and/or international needs?, 3) 

To what extent and how have the Business Administration 

programs experienced isomorphism with their environment? 

Propositions 

In this section, I consider some propositions regarding 

how the discussed theories explain the change in structure 
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and processes within organizations. Specifically, I discuss 

how these therories probably precict some characteristics of 

the school curriculum and its processes of change that can 

be useful in studying the recent development of Business 

Administration Departments in Northwestern Mexico. Taking 

into account the concepts of Dependency Theory, it can be 

expected that many universities in the third world are 

themselves dependent from industrialized nations in several 

ways. This educational dependency is expected with regard 

to the design of schools and curriculum, the production and 

distribution of knowledge, and related matters (Altbach 

1977, p. 188) , However, the academic dependeny of third 

world universities can be strengthened or dimished depending 

on the specific policies and actions performed by these 

institutions. In this sense, scholars have studied how 

universities in the third world can grow from dependency to 

autonomy (Altbach and Selvaratman 1989). Taking into 

cosideration these concepts, it can be defined the following 

proposition: 

Proposition A. Most of the departments of Business 

Administration in the area covered by this investigation 

are consumers of technology and intellectual goods, such as 

books and scietific journals, produced in the first world. 

Few, if any, of the institutions studied pursue an 

independent development in the sense of producing and/or 
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using indigenous technologies and intellectual goods. 

This proposition was explored by taking into account 

the the characteristics of transmitted knowledge, and 

texbooks. Also, I considered a brief reviewing of the 

intellectual production of faculty members, such as articles 

and other pixblications, and to what extent, this 

intellectual production of faculty members is used in 

teaching. 

Taking into account Institutional Theory, I defined 

several propositios to be explored during this 

investigation. The concept of coercive isomorphism, as 

described by DiMaggio and Powell (1981), provides the basis 

for the establishment of one important proposition. This 

coercive isomorphism can be explained as those changes in 

institutions made by formal pressures coming from goverroent 

and those organizations in society that play the role of 

resource suppliers. Conformity to these external pressures 

does not always improve the efficiency of internal 

processes, but this conformity gives social legitimacy to 

the institutions (Galaskiewicz and Wasserman, 198 9). 

Private and public institutions in Mexico have different 

sources of funding. Therefore, one can expect that private 

and pxiblic institutions in Mexico face different sources of 

coercive isomorphism. This difference serves to state the 

next proposition: 
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Proposition B. Private departmens that depend less on 

governmental fvinds and more on tuition and donors are less 

obligated to conform to governmental norms and more 

obligated to conform to the norms imposed by donors and 

clients, students and parents. Conversely, Public 

departments that depend more on governmental funds are more 

obligated to conform to the norms and expectations of 

governmental agencies. 

This proposition was explored by reviewing how public 

and private Departments in the area of Business 

Administration generated academic structure and curriculum 

change in order to conform to resource suppliers and 

governmental agencies. 

The process of "Mimetic Isomorphism," as described by 

DiMaggio and Powell (1991) provides the basis for the 

establishment of another proposition. Galaskiewicz and 

Wasserman (1989) make an important contribution to the 

understanding of mimetic isomorphism. They note that in the 

processes of mimetic isomorphism it is difficult to predict 

whom an organization will imitate. In order to answer this 

question, the authors assessed the role played by network 

ties among managers of donor and non-for-profit 

organizations. They concluded that managers of donors firms 

are more likely to mimic those organizations they "know" and 

"trust." This theoretical pattern of mimetic isomorphism 
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can be used to formulate a second proposition: 

Proposition C. Under conditions of organizational 

uncertainty, the greater the knowledge of Mexican 

administrators and faculty regarding other organizations 

that can be seen as models, the greater this structures will 

be modeled. 

This proposition was explored by taking into account 

the perceptions and information of administrators and 

faculty in the Mexican institutions. The relevant issue to 

be investigated was what other institutions are well known 

and taken as models by key actors that participated in 

committes for curriculum re-design. In other words, the 

relevant question here was what other institutions 

administrators and faculty "know" and "trust?" 

The normative processes of institutional isomorphism 

are also relevant for explaining how innovations in Business 

Administration departments arise. Professional associations 

develop norms to regulate their professional activity. In 

fact some authors, such as Andrew Abbot (1991), contends 

that one of the main objectives of the organized professions 

is to gain control and jurisdiction over their professional 

practices. In our case, one can expect that some of these 

norms and regulations produced by professional associations 

are reflected in the curricula of higher education 

institutions. In other words, one can say that some of the 
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solutions for adopting curricular innovations, as a response 

to meet the needs of Nafta and globalization, are issues 

that circulate from the professional associations to the 

educational institutions. In this sense, one can establish 

a proposition that can be explored by using documented data. 

This proposition can be stated as follows: 

Proposition D. If it can be demonstrated that Mexican 

professional organizations are promoting specific change in 

the curriculum of Business Administration programs, the more 

the faculty and administrators are involved in professional 

associations, the more the normative processes of the 

associations will be reflected in changes in the curricula 

of these academic departments these faculty and 

administrators serve. 

This proposition was explored by asking administrators 

and faculty what professional associations they belong and 

participate in their meetings?, and how these professional 

associations propose changes for educational institutions? 

These two questions may provide evidence for defining the 

level of influence that professional associations have on 

the curricular changes of Business Administrations 

Departments. 

Design 

The design for this study is a multiple case study. 

This design is appropriate to investigate the four research 
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questions of this study. The multiple case study design 

allowed the researcher to gather data from four institutions 

located in two Northwestern states in Mexico, the states of 

Sonora and Sinaloa. One of the limitations of this design 

is that researchers cannot make claims for the 

generalization of findings to other institutions. However, 

this limitation is probably compensated by the fact that the 

case study approach allows a greater understanding of 

institutional processes, such as these that lead to changes 

in the curricula of Business Administration education in 

Mexico. 

This study is qualitative, which is appropriate to the 

purpose addressed in this work, and the research questions 

established. The main objective of the investigation is to 

understand and explain how curricululm change in the 

Departments of Business Administration is being influenced 

by an environment that stresses the needs of globalism. 

Procedures for Data Gathering 

Two main sources of information constituted the basis 

for this study. These sources of information were the 

institutional documents and data from semi-structured 

interviews conducted with administrators and faculty who 

were currently working at the academid departments studied. 

The documents collected were those produced at the 



institutional level such as brochures, pamphlets, posters, 

advertisements in news papers, study programs, and 

institutional publications, such as former and current 

catalogues. Catalogues were very important because they 

described the institutions and defined their goals. These 

documents are issued as public text. They were gathered by 

reviewing how institutions publish and distribute their 

information. 

This study also considered other private and 

unpublished documents. These documents were manuscripts 

produced by the committees for curriculm re-design. In the 

institutions that were available, I also reviewed the 

professors' curriculum vitae, planning documents, programs 

for professors education, and official rules and norms for 

teaching and evaluation. In order to collect these 

documents, I did several visits to these institutions during 

the Fall semester of 1996. I collected 46 documents which 

have a total of 870 pages. Their size varied from 2 to 218 

pages and the average size of these docuemts was 18.9 pages. 

Documents represent a valuable source of information. 

They can be studied as "\anobtrusive measures" because they 

are "nonreactive" elements that define the characteristics 

of institutions (Webb, et. al. 1973). However, one must 

take into account that these institutional publications may 

have some systematic sources of biases. Webb, et. al. 
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(1973) note that documents present two problems for the 

social scientist; their selective survival and their 

selective deposit (Webb, et. al. 1973 pp. 54-57). Selective 

survival is understood as the fact that documents do not 

adequately represent populations in the sense that subjects 

and organizations have different capabilities of generating 

documents. In our case, one must consider the fact that 

the studied institutions have different capabilities and 

syles of producing documents. For example, the public 

institutions studied do not have the tradition of publishing 

mission statements. However, they publish the ends and 

goals of the university in a variety of documents, The 

other source of bias mentioned by Webb et. al. (1973) is the 

selective production of documents. This aspect is related 

to the fact that documents are produced with one intention. 

For example, some documents are written in order to create a 

social image of the institution. In this sense, one can 

expect that these documents speak more about the good side 

than about the problems to the institution. 

Availability of documents is also an issue discussed by 

theorists. For example, Alison Andrew (1985) analyzes some 

of the problems that the study of documents has for 

historical research. She notes that "[d]ocuments have 

different survival rates and those which do survive do not 

always provide all the information required" (Andrew 1985, 
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p. 156). Therefore, the social researcher must consider 

these diffemces in his or her analysis and explanations. 

Taking into account these characteristics of documents 

such as their availability and their sources of biases, I 

considered interviews as complementary sources of data. The 

contrast and comparison of data coming from different 

sources is also called triangulation. For example, Peter 

Woods (1986) notes that by using different methods in 

exploring one problem, it substantially increases the 

possibilities of accuracy (Woods 1986, p. 104). Therefore, 

personal interviews with administrators and faculty members 

at higher education institutions are the second source of 

data for this study. 

Interviews provided additional evidence regarding the 

extent to which academic departments of business education 

are responding to the social forces of NAFTA and the 

globalization of markets. Besides, the data obtained 

through interviews provided evidences regarding the 

influence of the institutional environment on the curricular 

changes adopted by the different departments studied. 

The faculty and administrators' point of view was 

registered through personal interviews. In the following 

paragraphs, I briefly describe the characteristics of this 

method and the reasons for using it in this study. 

The interviews performed were semi-structured. I took 
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into consideration the ideas proposed by Woods (1986) and 

Wolcott (1988) in order to develop this semi-structured 

interviews. In this method, the interviewer does not read 

questions previously written, rather, he or she define 

topics or themes that serve as a guide for the interviewer. 

In this case, the researcher has freedom to state the 

questions according to the development of this interaction. 

Also, the researcher has the possibility of replying some of 

the arguments mentioned by the interviewee. This 

flexibility allows the interviewee to give more information 

or stress for a particular topic during the interview. 

However, the success of this method may depend on the 

researcher's skills. Regarding this point, Linda Measor 

(1985) explains that "[i]nterviewers need to keep their 

antennae up for pointers, which lead into the meaning of 

what is being said; and for data which fit the themes of the 

research" (Measor, L. 1985, P. 295), In other words, the 

researcher's skills and familiarity with the studied topic, 

as well as their personal sensitivity and responsiveness, 

become very important traits for conducting these particular 

interviews. Also, it is important that documents be 

analyzed prior to the interviews in order to provide more 

elements to be considered during the interaction. A guide 

for the interviews is presented in appendix A. 

The characteristics of interviewees for this study were 
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established as full-time faculty who were knowledgeable of 

the recent changes of curriculum at their departments. The 

heads of the departments were important inteirviewees for 

this study. In those institutions in which the head of the 

department had been recently appointed, it was also necesary 

to conduct an interview with the former head. 

The number of interviewees at ecah department was 

proportional to the their faculties. I followed the 

criteria of interviewing at least a ten percent of the 

academic personnel at each department. I conducted a total 

of 2 6 interviews, which are more than ten percent of 

administrators and faculty at the departments studied. 

In the practice, the process of collecting documents 

and conducting interviews was marked by some difficulties. 

I explained my project to the university authorities, 

presidents, rectors, and the heads of the department in 

order to obtain their permission for conducting this 

investigation and their permission was given promptly. 

However, in the fase of collecting data I needed several 

visits and informal talks in order to "gain access" and to 

obtain the required documents or appointments for formal 

interviews. Several faculty at the public departments 

openly rejected the idea of collaborating as interviewees 

and other accepted but did not attend appointments. In the 

private departments studied, all faculty and administrators 
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I asked to collaborate as interviewees accepted and attended 

appointments. 

Strategies for Data Analysis 

I used content analysis and ethnographic procedures, as 

described by Peter Woods (1986). In this analysis of texts, 

I described the main categories that provided support and 

evidence in explaining the three research questions stated 

for this investigation. Woods (1986) suggests that the 

analysis of data obtained through documents and interviews 

can be analyzed in the following steps: inductive 

codification, construction of categories, statement of 

concepts and models, and contrast with existing theories. 

In a similar piece of research, Christiansen (1993) 

used data from interviews and documents in order to test the 

explanatory power of the three processes of institutional 

isomorphism described by DiMaggio and Powell (1983, 1991). 

The author coded all the data from interviews and documents 

in two separate arrangements. First, data were coded 

inductively, without superimposing any predetermined 

structure. Second, the author coded the data deductively, 

following the conceptual framework of mimetic, coercive, and 

normative isomorphism. In a comparable procedure, I 

developed an analytical method in these two stages: an 

inductive coding that included the construction of 
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categories without superimposing a framework, and a 

deductive coding using the concepts of Dependency Theory and 

DiMaggio and Powell's framework of isomorphism. 

Through the analysis of documents, I established the 

current academic situation and their recent changes occurred 

over time--approximately ten years--for each of the 

departments studied. Catalogues and study plans generally 

include the institutional mission and some of the most 

relevant institutional goals. These documents generally 

state the philosophy of education that guide institutional 

actions, and they can also describe some of the most 

relevant educational strategies implemented by the 

institution that may or may not be formulated as 

institutional responses to the recent changes in the Mexican 

economy, such as the implementation of NAFTA and the 

globalizaion of markets. 

The documents produced by the departments of Business 

Administration in Northwestern Mexico were used as evidence 

of recent changes in their curricula. The focus of this 

study was on several dimensions of the school curriculum: 

Re-formulation of mission statements and institutional 

goals, introduction of new courses and contents, and 

innovations in teaching methods--that may include the use of 

new technology and international collaboration. These 

recent changes were established by the comparison of the new 
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documents, produced in 1996, and those produced prior the 

signature of NAFTA. The strategy for this analysis is 

illustrated in the next figure. 

Limitations 

One of the most important limitations of this study is 

the fact that it does not uses a representative sample of 

the Mexican system of higher education. The design for 

this investigation is proposed as a multiple cases study. 

Thus, this study cannot make claims of generalized 

conclusions. The findings of this study will be applicable 

to the institutions studied. However, one can expect that 

similar studies in other Mexican institutions will probably 

obtain similar conclusions. 

The use of institutional documents and interviews 

represent a source of biases for this investigation. One 

important procedure that can be used in order to reduce 

these possible biases is the comparison and contrast of data 

obtained by different means and by different actors. For 

example, the arguments expressed by administrators must be 

compared to those expressed by faculty. Also the data 

obtained through documents must be compared to what 

administrators and faculty argue regarding the same topic. 
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Other sources of limitations and biases are the 

personal interests and background of the researcher. In 

this case, I am purposing an investigation that is a part of 

my ovm reality. I was educated in a public institution of 

Mexico and I have the personal interest of contributing to 

the improvement of higher education in Mexico. My previous 

knowledge of higher education in Mexico may influence the 

outcomes of this analysis. This is an epistemological 

problem that may be present in most of the social science. 

Since I cannot eliminate my previous knowledge and "pre

conceptions", I propose to conduct this research being aware 

of all these sources of limitations and using rigorous 

procedures during the stages of data gathering and data 

analysis. 
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CHAPTER 4 

FINDINGS: THE PUBLIC DEPARTMENTS 

The findings discussed in this chapter are from two 

departments of Business Administration located in public 

Universities in Northwestern Mexico. They are "Facultad de 

Contabilidad y Administracion" from The Universidad Autonoma 

de Sinaloa (UAS) ; and "Administracion y Finanzas" from The 

Universidad de Occidente (U de 0). In the first part of 

this chapter, I provide a brief description of the 

Universities to which each department belong- For each 

department, I discuss the findings of this study, 

organizing the information in four sections. The first 

section of each case addresses the changes occurred in the 

formal curriculum--in educational purposes and required 

courses. The second section presents the shared beliefs of 

administrators and faculty. These beliefs are explored in 

regard to a couple of areas--perceptions of challenges and 

the relevance of curriculum changes. In the third section, 

I discuss the institutional rules invoked by documents. The 

fourth section describes the relations held by the 

department and other organizations and persons in society. 

In the final part of this chapter, I compare differences and 
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My findings demonstrate that the curricula of the 

pxiblic departments are characterized by primarily addressing 

the needs of medium-sized and state-located enterprises. In 

these public institutions, the concern for international 

learning is present both in the formal structure of 

curriculum and in the perceptions of administrators and 

faculty. However, this international interest can be 

considered as a low or moderate concern. 

In the first case discussed below, the introduction of 

international knowledge is not a prominent characteristic of 

curriculum change. Nevertheless, this institution has 

oriented its efforts to meet the needs of medium and small 

enterprises that are considered by faculty and 

administrators as the more likely organizations experiencing 

financial stress. On the other hand, the academic personnel 

at this department do not see this group of middle and small 

organizations as the only relevant ones for this 

institution. 

In the second case, educational authorities and faculty 

have a moderate interest in introducing international issues 

and content into the curriculum as a response to the growing 

participation of Mexico in a globalized economy. This 

department has oriented its efforts to address the needs of 
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the finance sector and credit institutions of Mexico. 

Both departments have public funding and their 

institutions are concerned with providing equality of 

opportunity for low-income students. However, they have 

different policies for admission and tuition. In the 

following paragraphs, I describe these piiblic departments 

labeling them case A and case B. 

Case A: Low International Orientation of Curriculum and 

Broaden Opportunities for Low-income Students 

The first program considered in this study is 

"Administracion de Empresas" from the Universidad Autonoma 

de Sinaloa (UAS) . UAS is a public university that has a 

rich background of history and tradition. According to 

Resales (1994), this institution was founded 1873 with the 

name of "Liceo Rosales." During its 124 year history, this 

University has had different names and it has varied its 

structure of governance--from state control to autonomous 

decision making processes (Rosales, M. A. 1994). Today, UAS 

has 57 Bachelors programs at several campuses and academic 

units located all over the state of Sinaloa, Mexico (UAS, 

1997a). Moreover, this public institution is involved in 

several education levels enrolling a total of 85,069 

students. However, the number of students in Bachelors 
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programs is only 30,604 (UAS, 1997) . Table No. 1 shows Che 

number of students per level. 

Table 1. Number of students per education level at The 
Universidad Autonoma de Sinaloa during the school year of 
1996-1997. Source: UAS, 1997. 

Education Level Number of Students 

Baccalaureate 3 9,367 

Non-professional Studies 4,311 

Special Studies 10,170 

Bachelors 3 0,604 

Graduate Programs 617 

Total 85,069 

Autonomy for self-governance is an important feature of 

The Universidad Autonoma de Sinaloa. Autonomy for self-

govemance was granted through a decree issued in 1965 by 

the Sinaloa State Government (Resales, M. A. 1994) . This 

decree of 1965 did not specify how autonomy should be 

implemented. However, an important transformation of the 

university organization was produced in 1972 with an 

important modification of the Organic Law issued by the 

Sinaloa State Congress. This law of 1972 defined most of 

the characteristics of the today structure of governance at 

this institution. 



The organic law of 1972 defined the structure of 

governance composed by one collegiate body--the University 

Co\incil--at the top of the university hierarchy and one 

executive position of Rector which is subordinated to the 

University Coxincil. This University Council is considered 

the ultimate authority and it is constituted by two faculty 

members and two students from each Escuela or Facultad. The 

executive position of Rector is also defined by this law. 

According to this law, the Rector must be a faculty member 

with no less than five years of service as Full-time 

professor. Initially, the law of 1972 established that the 

Rector should be appointed by the University Council, but a 

modification of this law passed in 1978 established that he 

or she must be elected by a process in which students and 

faculty vote (Resales, M. A. 1994, pp. 120-121) . Among 

other functions, the Rector is the president of the 

University Council, and appoints the incumbents of 

administrative units, such as the General Secretary, the 

University Treasurer, and the Director of School Services. 

However, the directors of Escuelas and Facultades are not 

appointed by the Rector. Instead, they are internally 

elected. The Organic Law of 1972 also defined the 

governance structure for Escuelas and Facultades. Similar 

to the central administration, one collegiate body--the 

Technical Council--is defined as the ultimate authority for 
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internal affairs. It is generally formed by ten faculty 

members and ten students. One executive position--Director-

-is responsible for conducting administrative procedures. 

Directors of Escuelas and Facultades, as well as the members 

of the University Coiincil and Technical Council, are 

internally elected by a similar process in which students 

and faculty at each Escuela or Facultad vote. (UAS, 1979). 

The latest modification of the Organic Law, in 1993, 

mandated that the University Council must take into account 

not only the votes of faculty and students but also the 

academic merits and the political program of candidates 

riinning for the position of rector (UAS, 1996) . 

Regarding admission policies, most of the Escuelas and 

Facultades at UAS do not implement selective procedures, 

such as admission exams or a minimum grade point average, 

for entrance. Nevertheless, Escuelas and Facultades can 

develop specific policies for admission of students which 

should be passed by the University Council prior to their 

implementation. For example, some programs, such as 

Architecture and Medicine, implement a preparatory course 

that aspirants must take and pass in order to be admitted. 

In the case of the Facultad de Contabilidad y 

Administracion, access is not limited by selective 

procedures. This department does require an "admission 

exam," the results of which are used in order to allocate 



72 

students to the different schedules. Entering students must 

be accredited the baccalaureate level (Personal interview 

with the head of the department). 

Tuition and fees are traditionally established at a low 

cost for students. In October of 1993, the University 

Coiancil passed a rule that established the cost of tuition 

and other services. Since 1994, students at Bachelors level 

are charged $138.00 Mexican Pesos per school year in those 

academic programs labeled "without laboratory" (UAS, 1993b). 

The Technical Council at each Escuela or Facultad and 

the University Council play a decisive role reviewing the 

changes in the formal curriculum. The final decision and 

approval of changes is taken by the University Council. 

Proposals for modifications are first discussed and approved 

internally at each Escuela or Facultad by their Technical 

Councils. Technical Councils can also appoint members for 

special committees advocated to the school curriculum 

evaluation and change. 

Changes in Curriculiun 

In the last seventeen years, the program of 

"Administracion de Empresas" at the Universidad Autonoma de 

Sinaloa has had two important processes of curriculum re

design, one in 1985, and the other in 1992. As a result of 

these processes, the department (Facultad de Contabilidad y 
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Administracion) produced several documents that formalized 

the changes in curriculum. This recent transformation is 

discussed taking into consideration two dimensions of 

curriculum change. On the one hand, I take into 

consideration the purposes exemplified by those changes 

observed in the institutional ends and career objectives 

identified in various documents including mission 

statements. In the case of the Universidad Autonoma de 

Sinaloa, there is not a tradition of periodically publishing 

a Mission Statement. However, institutional ends and the 

social functions of the university are stated in several 

documents, either at the university or department level. 

(In those Universities that define Mission Statements, I 

also discuss these documents). On the other hand, I take 

into accoiant changes in the formal structure of the 

curriculum. I discuss those changes that can be considered 

either as a response to the globalization of markets or as 

institutional efforts to improve teaching. 

The definition of purposes, such as career objectives 

and institutional goals, is being influenced by the 

commercial openness of Mexico and by the globalization of 

markets. Important changes in the arguments of 

institutional ends can be observed when we compare the 

documents published by the Facultad de Contabilidad y 

Administracion at UAS. In 1987, this department published a 
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catalogue to be distributed without cost among students. 

This document contains the changes implemented since 1985 

and one-page introduction that explains the university ends 

and general goals. Also, the document has the study plan or 

list of courses, a description of the professional profile, 

and all the syllabi for the program of Business 

Administration. The social fianction of the university, as 

defined in this document, is that: 

[This] university has among its functions to 
achieve the preparation of technical and 
scientific cadres that allow it to cover the 
requirements of the society in which it 
develops (Escuela de Contabilidad y 
Administracion 1987, p. 2). 

In this purpose, the requirements of society are mentioned, 

but the institutional concern for the demands of 

globalization is absent. However, in the latest 

restructuration of study plans carried out in 1992, an 

argument regarding Mexico's openness to the global economy 

appears. The document states that this department "cannot 

remain on the margin of the challenges that represent the 

economic transformation of Mexico" (Escuela de Contabilidad 

y Administracion 1992). This argument is an institutional 

approximation to recognize that the school curriculum at 

this department must respond and adapt its structure to the 

recent changes of the Mexican economy. 

In the next section, I explore the formal changes in 
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the curriculum of this program. The next step of this 

discussion is to see to what extent specific courses and 

contents changed from the study plan of 1985 to 1992. 

Changes in the total number of courses can be observed 

as we compare the study plans for 1985 and 1992. In 

examining these documents, I tried to establish evidence of 

formal changes. Specifically, the study plan for 1985 

scheduled 47 courses. All students in this program were 

required to take 44 courses. The other three were elective. 

In the last two semesters, students had to take one of two 

tracks--Marketing or Human Resources--formed by three 

courses. By contrast, the study plan for 1992 comprises 48 

courses. All the courses established in the study plan of 

1992 are required. Therefore, one important change is the 

fact that the limited flexibility of the 1985 study plan 

disappeared in 1992. 

The number of courses by discipline also changed. In 

order to compare these academic areas, I used the 

classification of disciplines and their courses showed in 

the documents published by the Facultad de Contabilidad y 

Administracion. One modification I did is in the case of 

International Knowledge. This area has only one course--

International Commerce--in both study plans and it was 

originally included in the discipline of Marketing. My 

focus of interest is to explore how international and 
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national oriented knowledge shifted in the process of 

curriculum re-design. I analyzed how the number of courses 

changed in the different areas or disciplines that conform 

the study plan. Table 2 shows the number of courses by 

discipline scheduled in the study plans of 1985 and 1992. 

Table 2. Number of courses by academic area scheduled 
in the study plans of 1985 and 1992 at case A. 

Study Plans 

Academic area 1985 1992 Difference 

Finance and Cost 3 6 +3 

Administrative auditing 0 2 +2 

Human Resources 4 5 +1 

International Knowledge 1 1 0 

Marketing 6 6 0 

Law 6 6 0 

Mathematics 6 6 0 

Information Systems 3 3 0 

General Administration 9 8 -1 

Economics 3 2 -1 

Research Methods 2 1 -1 

Accounting 4 2 -2 

Total 47 48 +1 

In the study plan of 1992, the areas of knowledge that 

grew in terms of number of courses were Finance and Costs 

with three new courses, Administrative Auditing with two 

courses, and Human Resources with one course. The area of 
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International Knowledge did not grow in number of courses 

offered, nor did the disciplines of Marketing, Law, 

Mathematics, and Information Systems. General 

Administration, Economics, and Research Methods were reduced 

by one course. The discipline of Accounting had a reduction 

of two courses. 

Perceptions o£ Administrators euid Faculty 

In order to enhance our understanding of change, I 

explore in this section how faculty and administrators 

perceive the orientation of curriculum. This discussion is 

centered in terms of what knowledge is valuable and 

therefore, transmitted. Also, by analyzing the perceptions 

of faculty and administrators we can enhance our 

understanding in regard to the relationship between 

curriculum and social needs. 

The head of the department (Facultad de Contabilidad y 

administracion) and eight full-time faculty members were 

interviewed at this institution. These people were asked 

about the challenges and changes of their Business 

Administration program. In the case of challenges, the 

points most frequently mentioned were "Linking education to 

the real world" and "Rising funds for technology." Other 

arguments, such as "Including international knowledge," 

"Having professors better trained," "Personalized 
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education," and "Homogenization of curriculum," were 

mentioned less often. The nest table summarizes these 

arguments. 

Table 3. Arguments of administrators and faculty at 
case A regarding the challenges of Business Administration 
education. 

Categories Frequency 

Linking education to the real world 5 

Rising funds for technology 3 

Including international knowledge 3 

Having professors better trained 2 

Personalized education 1 

Homogenization of curricula 1 

The most recurrent concern, regarding challenges and 

observed through the analysis of interviews, was to focus 

curriculum more on perceived social needs. Five of the 

interviewees argued the same interest codified in the first 

category. This category of "Linking education to the real 

world" was expressed in terms of making curriculum meet the 

requirements of the marketplace for graduates formed by 

productive enterprises. In constructing this category, I 

used the words "real world" because four of the respondents 

used them in several ways. The following statements 

illustrate this point 

I think that the most important challenge 
that faces [Business Administration] 
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education is to deliver a realistic education 
that should have orientation to the market of 
work (Interviewee No. 2, p. 1). 

Actually, what we need most is a balance 
between theory and practice, but theory must 
be based on reality, based on the real 
problems of enterprises (Interviewee No. 7, 
p. 10) . 

Since reality is socially constructed (Berger and 

Luckmann, 1966), I explored how faculty conceptualize 

specific characteristics of this reality. I analyzed other 

arguments related to this category that help us to 

understand specific features of the social sector relevant 

for interviewees. For example, one faculty member argued 

that curriculum must be oriented to meet the needs of those 

enterprises most likely to hire the graduates of this 

program. He argued that 

Most of the enterprises that take our 
graduates [are] the middle ones, which 
nationally are who give the greatest number 
of jobs (Interviewee No. 5, p. 8). 

Not all the faculty members of this institution believe 

that this curricular arrangement is fully or adequately 

responding to the needs of society. Criticizing this public 

education, one prestigeful professor recognized that 

We have a study plan ... that does not 
correspond to the needs of our enterprises, 
mm, specifically the Sinaloan ones [...] we 
do not give importance to the economic 



80 

development ... it is required to conform a 
study plan that actually forms entrepreneurs 
who produce outcomes to the development of 
enterprises (Interviewee No. 7, pp. 2-3) . 

Although this respondent believes that the school curriculum 

needs improvement, he considers that the relevant businesses 

for this institution are those located at the state level. 

According to this statement, the social sector that must 

guide the orientation of curriculum is formed primarily by 

the Sinaloan enterprises. Also, the needs of enterprises 

are mentioned as a necessity of growth and development. 

The second category of Table 3 was identified by three 

of the interviewees who formulated their concepts of 

challenges by expressing them as a lack of economic 

resources. These arguments were also related to the idea of 

enhancing technology. The following statements are examples 

of these perceived challenges. 

The challenges are enormous, and they have to 
do with economic factors. [The public] 
departments of Business Administration are 
forgotten in the national budget, ... and 
technology is expensive (Interviewee No. 5, 
p. 2) . 

The challenges are in several areas. In the 
area of education services, we require better 
facilities and require larger [economic] 
support for technology (Interviewee No. 6 
p.4) . 

The shared concern for rising funds and enhancing technology 

is probably explained by the combination of two events. On 
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the one hand. State and Federal fiands for public 

institutions in Mexico were dramatically reduced after the 

economic crisis in 1982. Moreover, the public universities 

continued to grow in enrollment and staff during the 1980s. 

Thus, they became obligated to do more with less 

(Didriksson, A. 1983). On the other hand, theorists in the 

U. S. argue that publicly supported institutions try to 

raise all the funds they can and they spend all the funds 

they obtain (Bowen 1993). These arguments probably apply to 

Mexican public institutions. 

The idea of "Including international knowledge" was 

expressed by three of the nine respondents. The next 

statement is an example of this category of response. 

Since NAFTA, administrators and accountants 
are being demanded to have several 
requirements beyond the traditional learning 
of our university classrooms, such as 
mastering English, computer based knowledge, 
more knowledge about international commerce, 
and knowledge about the laws of other 
countries (interviewee No. 5, p. 1). 

It is interesting to note that, in spite of this shared 

concern, the actual changes observed in 1992 did not 

reflected this interest. The study plan of 1992 did not 

augment the number of courses dealing with international 

knowledge or foreign languages. In the last pages devoted 

to this case, I develop arguments for explaining this based 

on the characteristics of the institutional environment and 
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its relationship to the focal organization. 

The concern of "Having professors better trained" was 

expressed by two faculty members in terms of giving faculty 

more opporttinities and programs for their professional 

development. The concerns for "Homogenization of 

curriculum" and "Personalized education" were expressed by 

two different faculty members in terms of giving students 

better chances for successful transfers and increasing their 

interaction with professors. 

I analyzed another component of the faculty perceptions 

by asking them about the relevance of curriculum changes 

that occurred in this program of Business Administration. 

The question formulated to faculty was, "What is the 

relevance of the major changes you have observed at this 

program?" I codified their responses into four categories 

showed in table 4. 

Table 4. Arguments of administrators and faculty at 
case A regarding the relevance of changes observed at this 
program of Business Administration. 

Categories Frequency 

Non-flexible curriculum 3 

More order and control 3 

Reinforcement of Finance and Costs 2 

No changes at all 1 



83 

Three faculty members mentioned that one of the major 

changes to occur in 1992 was that curriculum became 

inflexible. That is, the limited flexibility of the study 

plan 1985-1991 was eliminated in 1992. Their arguments 

regarding this point were as follows. 

The former study plan had a different 
structure. We talked about a formative level 
in the first years and a stage of 
specialization. This last stage allowed 
students to have deeper knowledge in specific 
areas (Marketing and Human Resources). That 
was so during 1983-1991, then we eliminated 
that structure, we enhanced the formative 
level in order to reinforce, precisely, the 
formation of students (Interviewee No. 3, 
p. 3) . 

We realized that specialization at the 
Bachelors' level has not been highly 
demanded. Thus, we considered that we give 
better chances of getting a job for graduates 
if they have a general education instead of 
specialization (Interviewee No. 1, p. 5). 

In both cases, the observed change was that the study plan 

became inflexible and became less specialized. According to 

these faculty, this idea was justified in terms of giving 

graduates better chances for obtaining a position. 

Three faculty members also recognized that a major 

change was to make teaching more structured and 

standardized. This idea was codified in the second 

category. One professor illustrated this point. 

If I speak about the situation before the 
80s, there was a great deal of anarchy 
regarding education practices and programs. 
The advantage we have today is more control 
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and more organization about what we teach. 
If we want to improve the programs, we now 
have a starting point because everything is 
organized, structured, and written 
(Inteirviewee N. 9, p. 4) . 

The third category I established is related to one 

important change observed in the academic area of Finance 

and Costs. I labeled this category as "Reinforcement of 

Finance and Costs" because this area registered an important 

increment in the number of courses established in 1992 (see 

Table 2). Two persons gave their opinions mentioning that 

this change responded to specific needs of enterprises. 

Regarding this point the director of the department 

commented 

In the area of Finance, a substantial change 
was done. Because the problems that face 
most of the enterprises at a national level 
were demanding it from us. In Finance, we 
have given, for example, more emphasis on the 
cash groups within the finance area, why?, 
because enterprises that face problems of 
financial stress precisely have this problem 
because did not adequately plan their cash 
movements (Interviewee No. 2, p. 3). 

This statement is important for the purposes of this study 

because it help us to depict the relevant social sector for 

these people. In this case, the respondent is talking about 

enterprises at a "national level" which are facing currency 

problems. 

In sum, administrators and faculty at this department 

consider state-located organizations, as well as those 



85 

middle business that have needs for development, as being 

the most relevant market for influencing on this 

institution. Moreover, as data suggests, one can say that 

the social sector relevant to this program of Business 

Administration is formed by those organizations that face 

financial problems. Foreign firms, either binational or 

multinational, do not fit into this category. 

The Institutional Rules 

This section is oriented to understand the context in 

which organizational change is taking place. The discussion 

of this context is used as the basis for explaining change. 

The central idea is that the programs of Business 

Administration exist in social and cultural environments to 

which they respond and adapt (Scott, R. 1987). 

I explore the nature of the institutional environment 

focusing on institutional rules and paying attention to 

their connection to the categories derived from the analysis 

of interviews. Institutional rules can be considered as 

shared beliefs or cultural expectations of organizations and 

their members (Meyer, J. and Rowan, B. 1991). 

In order to identify the institutional rules, I 

analyzed four selected documents. In this university, the 

rector annually informs to the University Council the 

application of f\inds, the achievement of educational goals. 
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and the definition of new purposes. Also, every four years, 

the university authorities publish a plan for the 

development of this institution. The documents that I 

selected are two annual reports of the university (1993-

1994, and 1995-1996), and two long-term plans for the 

general development of the university (1989-1993 and 1993-

1997) . These university records emphasize programs, aims, 

and conceptions which are an important part of the 

institutional rules. I first analyzed these documents 

without superimposing any conceptual structure. I 

identified several themes and the numbers of times that each 

theme was referred by the documents. In Table 5, I present 

a summary of these issues as they were expressed in the 

reviewed documents. 

Table 5. Indicators of institutional rules invoked by 
four selected documents at case A. 

Categories Frequency 

Accountability and administrative efficiency 15 

Faculty development 14 

Development of graduate programs and research 11 

Promoting a greater diversity of Bachelors programs 11 

Evaluation of the university 5 

Promoting curriculum re-design 4 

Addressing the problems of national/local enterprises 4 

Responding to the needs of globalization 3 

Defense of autonomy and low-cost of public education 3 
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Modification of laniversity laws 

Improvement of facilities 

Enhancement of sports 

Social commitment of the university-

Technology 

2 

3 

1 

1 

1 

As showed in table 5, the category labeled 

"Accountability and administrative efficiency" had 15 

references and "Faculty development" had 14 references in 

the four documents analyzed. These two themes were the most 

prominent. It is important to note that the category 

labeled "Faculty Development" is analogous to the category 

of "Having professors better trained" of Table 3. 

The documents studied also demonstrated that this 

institution emphasizes academic growth. The categories 

labeled as "Development of graduate programs and research" 

and "Promoting greater diversity of bachelors programs" each 

obtained 11 references. Both themes are related to the 

enhancement of academy in terms of quality and quantity. On 

the one hand, the development of graduate programs and 

research was explained as impacting the institution's 

standing in national associations and contests that evaluate 

and grant research. On the other hand, the notion of 

promoting a greater diversity of bachelors programs was 

expressed as an institutional concern for giving entering 

students more options for their career preparation. 
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A separate theme, "Evaluation of the university," was 

referred to 5 times in the documents reviewed. This notion 

is stated in the documents as necessary for improving those 

processes related to the assessment of the institution. 

Pviblic institutions of higher education in Mexico do not 

have accreditation processes. However, as Rollin Kent 

(1993) notes, they are being encouraged, by the federal 

authorities, to develop evaluation activities (Kent, R. 

1993) . 

"Promoting curriculum re-design" obtained four 

references. This theme stressed the benefits of adapting 

curriculum to the needs of society and economy. However, 

this notion is not clearly defined in the documents and it 

does not provide specific orientations for the introduction 

of particular changes in the different programs of this 

university. 

Two important categories of Table 5, "Addressing the 

problems of local and national enterprises" and "Responding 

to the needs of globalization," are central to the purposes 

of this study. They obtained 4 and 3 references 

respectively. The relevance of these two topics rest on the 

fact that they are more specific in providing orientations 

for the introduction of changes in the university 

curriculum. For example, the notion of "Addressing the 

problems of local and national enterprises" was expressed in 
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terms of encouraging faculty to review content in order to 

meet the needs of local and national producers of goods and 

services (UAS 1993, pp. 24-25). Also the topic labeled 

"Responding to the needs of globalization" was defined as 

the necessity for introducing international knowledge, such 

as foreign languages in the study plans of the different 

departments (UAS 1993, pp. 25). 

There is also a connection between these two categories 

of Table 5 and two categories of Table 3. In other words, 

"Addressing the problems of local and national enterprises" 

is a theme analogous to the category labeled "Linking 

teaching to our reality" of Table 3. Similarly, "Responding 

to the needs of globalization" is a theme analogous to 

"Including international knowledge" also discussed in Table 

3. It is important to note that these expressed concerns 

for including international knowledge and responding to 

globalization cannot be associated to specific changes in 

the study plan of 1992 showed in Table 2. 

The last six themes of table 5 obtained low scores, 

between 3 and 1 references. "Modification of university 

laws" and "Defense of autonomy and low cost of public 

education" had 3 references. "Improvement of facilities" 

had 2 references. Finally, "Enhancement of sports," "Social 

commitment of the university," and "Technology" obtained 

only 1 mention in the four documents reviewed. 
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Department-Environment Relations 

In this section, I examine administrators and faculty's 

relations with other organizations and groups in society. 

My interest is in exploring how social forces and external 

influences shape curriculum change. According to 

institutional theorists, organizations see themselves as 

members of a field or sector (Davis and Powell, 1992) . 

Also, when organizations conform with the rules, 

expectations, and suggestions of their sector, it enhance 

their social legitimacy and argument their likelihood for 

survival (Meyer and Rowan, 1991). 

Administrators and faculty at this program considered 

important their external relations to several groups and 

organizations in society. In this sense, four of the nine 

interviewees at this department recognized the relevance of 

taking into account ideas and suggestions coming from other 

organizations and persons in introducing changes in 

curriculum. One faculty member simply accepted that "our 

department is not an island." He argued that the process of 

curriculum re-design considered those organizations and 

groups related to this academic program (Interviewee No. 5 

p. 16) . Another professor, who participated in two 

committees for curriculum re-design, noted that during the 

work of these committees 

We tried to incorporate, or encompass, all 



91 

the institutions, organizations, and persons 
that, in a given moment, have links and 
relations to this career (interviewee No. 3, 
p. 5) . 

This interviewee stressed the fact that the changes in 

curriculum responded to the perceived needs studied by the 

committee members. The relevant issue here is to scrutinize 

what specific organizations and persons they took into 

account and how they valued the received information. In the 

next paragraphs, I explore and describe the specific 

relations that this department holds with different groups 

and persons that takes part of this perceived sector. I use 

data from the interviews and I focus on those relations held 

with persons and groups in society. 

Regarding formal associations, most of the interviewees 

mentioned that this department belongs to the "Asociacion 

Nacional de Escuelas y Facultedes de Contaduria y 

Administracion" (ANFECA). My data demonstrate that the 

changes in curriculum at this program of Business 

Administracion were importantly influenced by a process of 

normative isomorphism generated through the relations held 

between ANFECA and this academic department at UAS. Five of 

the interviewees stated that the observed changes in the 

study plans of 1985 and 1992 conformed to the orientations 

suggested by ANFECA. For example, one professor, who was 

the head of the committee for curriculum re-design since 
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1984 to 1992, explained this relation 

ANFECA groups many schools [departments of 
Business Administration] either public or 
private ones. They do not charge fees, only 
ask you for attendance and to adopt 
orientations and agreements (Interviewee 
No.l, p. 6). 

The same professor explained that the changes they did in 

the study plans corresponded to the orientation of ANFECA. 

He commented that 

There was large similarity, and that gave us 
a great satisfaction when we saw that the 
work we did coincided with all the objectives 
of ANFECA (Interviewee No. 1, pp. 6-7). 

This statement suggests that the adoption of ANFECA's 

orientations gave curriculum a sense of appropriateness and 

legitimacy. It is important to note that these interviewees 

showed an attitude of pride when they mentioned this 

concordance between their school curriculum and the 

orientations of ANFECA. 

Local representatives of national professional 

associations also played an important role in influencing 

change. All but one of the interviewees mentioned that an 

important relationship exists between this department and 

three local offices of national associations of 

professionals--one in the area of Business Administration 

and two groups of Accountants. Regarding this relation, 

interviewees expressed two important views. First, 

respondents recognized that several faculty members at this 
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department are members of these associations. Second, 

interviewees explained that the opinion of people within 

these associations is always taken into accoiint as a 

relevant source of information in order to bring up to date 

course content. For example, the director of this 

department illustrated this point in the following 

statement. 

We maintain relations of academic interchange 
with the professional associations of 
accountants and administrators. We appeal to 
them when we require opinions about the study 
plans of the pertinent careers (Interviewee 
No. 2, p. 7). 

According to this argument, associations of administrators 

and accountants, influenced academic change at least in 

those courses and topics that need to be constantly updated 

according to the new rules of the economy. 

Another source of influence examined in this study was 

the role of local businessmen. The opinion of people from 

local enterprises was considered relevant at two levels of 

curriculum change. On the one hand, four interviewees 

mentioned that businessmen give feedback to administrators 

and faculty in regard to the new aspects of financing and 

economy. The head of the department said that: 

There have been very recent changes in the 
economic and finance [areas]. Then, we have 
brought people from banks, from the private 
initiative, and from other organizations to 
talk about the relevant and new aspects of 
finance (Interviewee No. 2, p. 7). 
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On the other hand, five interviewees pointed out that 

the committees for curriculum redesign at this department 

met with local businessmen in order to know their needs. In 

this case, the influence of local entrepreneurs cannot be 

considered within the DiMaggio and Powell's categories of 

isomorphism--coercive, normative or mimetic. 

Another source of normative isomorphism explored in 

this study is the academic background of faculty. 

Inteirviewees recognized that all faculty working at this 

Department are graduated of national institutions. The next 

excerpt describes this characteristic of faculty. 

As far as I know, several fellows and I have 
Masters (degree) from public and private 
universities (of Mexico). Some professors 
have scholarship and are studying in the U. 
S. but, they are not teaching now 
(Interviewee No. 3, p. 6). 

Organizations that deliver similar products and 

services constitute an important part of the field or 

sector. Therefore, I considered how administrators and 

faculty at this department of Business Administration 

compared themselves to other departments of Business 

Administration, either piablic or private ones. In this 

sense, four of the interviewees at this department mentioned 

that the program of Business Administration at the 

Universidad Nacional Autonoma de Mexico (UNAM) and the 
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program of Business Administration at UAS share important 

similarities. The collected data also suggests that 

processes of mimetic isomorphism occurred between these two 

programs. For example, one professor stressed this idea 

saying that: 

We always take as a reference UNAM, regarding 
public universities, about private 
universities we have ITESM and Universidad 
Iberoamericana, ... But, in fact, UNAM is 
always considered because of the 
opportunities, we share educational materials 
and are always in constant communication 
(Interviewee 3, p. 5). 

Another professor was more direct in stressing the influence 

of UNAM over this department. He said that 

Several courses have been introduced just 
because they are taught in other places, 
basically at UNAM. For example, the courses 
of Finance, and Accounting, or for example, 
some courses such as Administration of 
Agricultural Business. But, there is not 
correlation between these courses and one 
central objective [of this department]... we 
are imitating them (Interviewee no. 7, pp. 3-
4) . 

In this excerpt, the respondent claims that the introduction 

of these courses was done without evidence of their 

appropriateness to indigenous objectives. Therefore, this 

statement suggests that a mechanism of mimetic isomorphism 

influenced the decisions when the committee members defined 

what courses should be introduced in the study plan of 1992. 

My data also suggest that there have been mutual 
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influences between the departments of Business 

Administration at UAS and UNAM. One professor commented in 

regard to this point that; 

[our] study plan of 1985, that had the same 
objectives demanded by ANFECA that, in 
general terms, were left molded (quedaron 
plasmados) in the study plan of 85 at UNAM 
(Interviewee no, 6, p. 9). 

In this department, there was not direct evidence of 

international influences affecting the processes of 

curriculum change. The academic background of most faculty 

is from national institutions. Also, the committees for 

curriculum re-design considered national universities and 

primarily the public ones in conducting its work. 
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Case B: Curriculum Oriented to Meet the Needs of Local 

Enterprises with a Moderate Concern for International 

Learning 

The second program considered in this study is 

"Administracion y Finanzas" at the Universidad de Occidente 

(U de O). U de 0 is a young university publicly supported 

that was formally inaugurated in 1982 (U de O, 1983) . 

However, its origin can be traced eight years before. U de O 

has its origin in 1974 when a group of scholars, 

politicians, and entrepreneurs from the State of Sinaloa 

creating an organization named "Centro de Estudios 

Superiores de Occidente" (CESO), the main objective of which 

was higher education (U de O, 1983). The first Bachelors 

program of CESO was in Civil Engineering, founded in 1978. 

By 1980, this organization had three bachelors programs. 

CESO changed its name to "Centro Universitario de Sinaloa," 

in 1981, and to "Universidad de Occidente," in 1982 (U de O, 

Mimeo). Liberate Teran (1982) notes that the first CESO 

members had political links to authorities of the State of 

Sinaloa during the period 1981-1986 (Teran, L., 1982, p. 

25). Thus, in May of 1981 The Universidad de Occidente was 

incorporated to the State of Sinaloa Education System, 

passing U de 0 from a private organization to a public 

institution of higher learning. In Febiruary of 1982, the 
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Governor of Sinaloa, Antonio Toledo Corro, formally 

inaugurated this public xmiversity and appointed its first 

Rector. 

The Universidad de Occidente receives its main source 

of revenues from the Sinaloa State Government. The income 

from tuition and fees is approximately 25% of the total 

revenue (Personal interview with the Delegado Administrative 

at U de O, Campus Culiacan), This institution also receives 

support from the Federal Government of Mexico, approximately 

5% of the total revenue. However, the federal support is 

not a part of the annual budget. Instead, these funds are 

assigned in terms of restricted support or in terms of 

construction of facilities, books, and equipment (Personal 

interview with the Delegado Administrative at U de O, Campus 

Culiacan). 

The policies for tuition and fees at U de O guarantee 

that students pay an important part of the cost for their 

preparation. For example, the programs of U de 0 at Campus 

Culiacan charge students an annual amovont that is calculated 

according to the "Minimum Salary" of Mexico. This Minimum 

Salary is established every year by the Federal Government 

of Mexico and takes into accotint the inflation rate. Thus, 

the increments of the Minimum Salary are directly translated 

into increments of tuition at U de O. According to the 1997 

brochure at U de 0, students pay $ 2,424.00 Pesos--
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approximately $300.00 USD--per the school year of 1996-1997 

Universidad de Occidente, 1997a). 

The legal dimensions of this institution are rooted in 

two State laws. One is the "Reglamento General de la 

Universidad de Occidente" issued by the State Government of 

Sinaloa in 1982 (Gobiemo del Estado de Sinaloa, 1982) , and 

the other is the "Ley Organica de la Universidad de 

Occidente" passed by the Sinaloa State Congress in 1985 

(Gobiemo del Estado de Sinaloa, 1985) . This Organic Law of 

1985 is the most important document that defines the 

structure of governance and regulates activities and 

procedures at the Universidad de Occidente. 

The structure of governance at U de O is formed by 

collegial bodies and executive positions. The Organic Law 

of 1985 specifies that the ultimate authority for decision 

making is a board called "Junta Directiva" that is formed by 

five persons: the State of Sinaloa Secretary of Public 

Education--who is the president of this board--and four more 

members appointed by the Governor of the Sinaloa State. 

According to this law, the "Jiinta Directiva" is devoted to 

the political and normative functions. In other words, it 

appoints the Rector and the incumbents for the main 

administrative positions, such as the General Secretary, the 

Treasurer, the Coordinators of the U de O units, and the 

Heads of Departments and Institutes (Gobiemo del Estado de 



100 

Sinaloa, 1985). 

Below the "Junta Directiva" there is another collegial 

body--the "Consejo Acaderaico" or Academic Council. 

According to the Organic Law of 1985, this Academic Council 

is formed by the Rector, the General Secretary, one student 

and one faculty member per each bachelors program, the heads 

of Departments and Institutes, one member from the "Junta 

Directiva," and the presidents of the organizations of 

students and alumni. The law of 1985 also establishes that 

the functions of this collegiate body are only academic ones 

(Gobiemo del Estado de Sinaloa, 1985, p. 5) . Thus, the 

Academic Council approves those innovations and changes 

proposed to the different bachelors programs at this 

university. 

U de O is organized in six campuses or units located in 

the Sinaloan cities of Mazatlan, Culiacan, Guamuchil, 

Guasave, Los Mochis, and El Fuerte. The total number of 

students enrolled for the school year of 1996-1997 is 7,815 

(Institute Nacional de Geografia e Informatica, 1997). This 

xiniversity offers today seventeen Bachelors' programs, four 

Masters' and one Doctorate. These programs are controlled 

by Academic Departments. For example, the Department of 

Administration at the Culiacan Unit controls four bachelors 

programs: Education Administration, Marketing, Public 

Administration, and Administration and Finance (U de O, 
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1997b). This investigation only considers the bachelors 

program of Administration and Finance. 

Cheuiges in Curriculimi 

Similar to Case A, In this section I discuss the major 

changes which occurred in the school curriculum of the 

bachelors program called Administration and Finance. In 

this case, there are two important dates. One is 1981, when 

this program started. The other is 1989, when 

Administration and Finance modified its school curriculum. 

For these two dates, I compare and discuss changes of two 

dimensions of the curriculum--career objectives and required 

courses. The documents that allow this comparison are the 

official manuscript approved by the Academic Coxincil prior 

to its implementation, and brochures published to inform 

students. 

The academic structure of Administration and Finance 

for the period 1981-1988 was defined by administrators and 

faculty at this institution and written in the 

aforementioned manuscript, which constitutes the academic 

basis of this program. This manuscript devotes five pages 

to a brief introduction, career objectives, the profile of 

graduates, and the objectives pursued by six disciplines 

that contribute to the formation of these professionals--

Administration, Economics, Laws, Mathematics, Accounting, 
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and Sociology. It is important to note that the 

introduction stated in this document is formed by two 

paragraphs in which there are four references to the effects 

of the economic crisis of Mexico. Career objectives are 

defined in one paragraph. This definition takes into 

accoiint two sets of abilities desired for professionals. 

They are the capability for creation, organization and 

development of economic organizations, and ability of 

professionals to make adequate decisions in order to 

maintain their financial solvency. 

In 1989, this program cf Administration and Finance had 

its first formal change. However, the career objectives 

stated in recent brochures parallel those established for 

the period 1981-1989. For example, the brochures piiblished 

in 1996 and 1997 state that this program aims to produce 

professionals with the capability to "analyze and use 

administrative procedures in order to optimize the human, 

material, and financial resources of pxoblic and private 

organizations" and the capability for "planning, organizing, 

managing, and controlling the financial resources of 

enterprises in order to maintain their financial solvency" 

(Universidad de Occidente, 1997c; the original text is in 

Spanish). 

The different bachelors programs at U de O have their 

course work organized by quarters rather than by semesters. 
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The institution offers three regular teirms during the school 

year, and the other quarter is used for vacations or summer 

activities. Thus, during the period of 1981-1988, the 

program of Administration and Finance had 58 quarterly 

courses distributed in eleven terms. By contrast, the 

revised program of Administration and Finance, started in 

1989, comprises 69 quarterly courses distributed in twelve 

quarters. In table 6, I compare the variation regarding the 

number of courses by disciplines scheduled in the study 

plans of 1981 and 1989. 

Table 6. Number of courses by academic area scheduled 
in the study plans of 1981 and 1989 at case B. 

Study Plans 

Academic area 1981 1989 Difference 

Administration 14 19 +5 

Finance 3 7 +4 

Economics 5 7 +2 

Fiscal 0 2 +2 

Mathematics 9 10 +1 

Writing 0 1 + 1 

Rights and Laws 6 6 0 

Social Sciences 5 5 0 

Intejmational Knowledge 5 4 -1 

Accoxinting 11 8 -3 

Total 58 69 + 11 
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In constructing this table, I basically used the 

definition of disciplines and their courses stated in the 

reviewed documents of this institution. However, I did two 

modifications in the areas of Finance and International 

Knowledge. The reason for these modifications is to stress 

changes in these two disciplines because, in the study plans 

of 1981 and 1989, the courses of Finance were included in 

the discipline of "Economics." Also, the courses dealing 

with International Knowledge were included in the areas of 

"Economics" and "Rights and Laws." 

In the study plan of 1989, the area of knowledge that 

has the largest growth is Administration, which increased by 

five courses. In this case, "Administration" includes those 

courses dealing with contents of Human Resources, Marketing, 

and Administrative Auditing. Table 6 shows that the area of 

Finance grew by four courses. Economics and Fiscal both had 

increments of two courses. In the case of Fiscal, Table 6 

shows that it changed from zero to two courses. The study 

plan of 1981-1988 actually had courses dealing with Fiscal 

knowledge, such as "Accounting Study of Tax," and "Fiscal 

Laws." However, in these courses Fiscal Knowledge is not 

central. Therefore, they were classified into the 

disciplines of "Accounting" and "Rights and Laws." It is 

incorrect, then, to infer that the study plan of 1981-1988 

did not consider Tax-related knowledge. Table 6 also shows 
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that the disciplines of Mathematics, and Writing increased 

by one course and two of the disciplines. Rights and Laws 

and Social Sciences, did not change in the number of 

courses. The area of International Knowledge was reduced 

from five to four courses. Finally, the largest reduction 

is observed in the area of Accounting, which changed from 11 

to 8 courses. 

Perceptions of Administrators euid Faculty 

In this section, I explore the understandings of 

Faculty members and Administrators currently working at the 

program of Administration and Finance at U de O. This 

department has 49 full-time faculty. I conducted six 

personal interviewees in this case. My central interest is 

in describing how these people perceive the major challenges 

to and changes in this academic program. In the next table, 

I summarize their views regarding the perceived challenges. 

Table 7. Arguments of administrators and faculty at 
case B regarding the challenges of Business Administration 
education. 

Categories Frequency 

Content must meet the needs of business 5 

Faculty linked to business practice 3 

Linking education to the real world 3 

Homogenization of the Mexican programs 2 
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Develop entrepreneurial abilities in 
student 

Improve according to US and Canada standard 

Increase computer science and English 

Develop leadership skills in students 

To form professionals more competitive 

Curriculum more flexible 

Raise admission standards 

2 

1 

1 

1 

1 

1 

1 

The challenge all but one of the interviewees mentioned 

in this program was to match content to business needs. I 

codified these ideas into the first category of this table. 

Also, four interviewees coincided in stressing that the 

contents of academic courses should be addressed to meet the 

"future" needs of enterprises. This idea was stated as a 

response to a rapidly changing world. The director of this 

department illustrated this point, saying that: 

We usually think in terms of today's 
professional. But, we have to think in the 
future. The present is changing so rapidly 
that we should design courses that respond to 
this changing world (Interviewee No. 10, p. 

In order to better understand specific needs and 

characteristics of those organizations that faculty and 

administrators consider relevant, I explored other arguments 

related to this category. For example two faculty members 

indicated that the productive organizations of Mexico need 

growth and development. In explaining this need of 

1) . 
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business, respondents also mentioned that those 

organizations more likely to hire their graduates are the 

Finance Institutions, Banks, Productive Enterprises, and the 

Public Sector. Only, one faculty member indicated that 

foreign enterprises, hosted in Mexico, could also hire 

graduates. 

The second category of response identified in Table 7, 

"Faculty linked to business practices," was expressed by 

three of the interviewees. According to these people, one 

relevant challenge for this program was to have more 

experienced faculty. The desired expertise of faculty was 

defined by respondents as being seniority in the areas of 

management and business. For example, one faculty member 

said that: 

We teach all the administrative theories, but 
we also need to teach how to do business. 
Because, most of the time, the how-to-do-
business is learned in practice. There is 
not a course that teaches us how to trade. 
[Therefore,] we need professors more linked 
to the productive sector (Interviewee No. 11, 
p. 3) . 

This idea was also expressed by the director of this 

department. She noted that: 

There are courses in which it is necessary 
for experienced managers to teach ... even if 
they do not have a great academic background 
(Interviewee No. 10, p. 2) . 

Another category in Table 7, "Linking education to the 
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real world, " was expressed by three of the interviewees at 

this department. A very similar category was discussed in 

the Case A of this study (see Table 3). In this Case B, 

Administration and Finance at U de 0, the concern of linking 

education to the real world was explained as an 

institutional aim oriented to align curriculum to the 

indigenous problems of local business. One professor 

mentioned that 

The first thing that universities must do is 
to be more realistic and connect study plans 
and syllabi to the reality of people 
(Interviewee No. 11, p. 1). 

In this statement, the word "connect" was mentioned in the 

sense of making contact or matching, and "people" was 

mentioned in the sense of society. Regarding this category, 

another professor was more direct in arguing that curriculum 

should be more adequately oriented to the "real" problems of 

organizations. She said that: 

Another challenge is to bring content up to 
date according to actual problems, because 
most of the professors that are devoted only 
to teaching, many of them, talking about this 
institution, when they select content, many 
times [this content] they just copy book 
indexes. Then, we will find 
inappropriateness (Interviewee No. 17, p. 1). 

In explaining this gap, the same professor recognized that 

this "knowledge of books" has an external or foreign origin. 

Therefore, it is not adequately oriented to solve particular 
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or indigenous problems of enterprises. She further argued 

that : 

[Moreover,] research has been forgotten. 
Then, we do not have new knowledge, knowledge 
of cutting edge, that was bom in Mexico, but 
we bring it, we copy it from foreign authors, 
[such as,] Americans, Japanese, or Germans, 
and we do not have our own models or our own 
administrative theories (Interviewee No. 17, 
pp. 1-2). 

According to this statement, the teaching practices based on 

the transmission of foreign knowledge do not adequately 

address the indigenous problems of Mexican organizations. 

She suggests that the challenge of "Linking education to the 

real world" should be transported to the scholarly field and 

to the graduate programs established at Mexican research 

universities. Her message is, do not simply import 

theories; instead produce Mexican ones. 

The fourth category of Table 7, "Homogenization of the 

Mexican Programs," was supported by two professors. They 

commented that the great variety of programs and their 

requirements is an obstacle to the transfer of students 

among institutions. For example, one professor said: 

The study plan of Administration at this 
university is very different from that at D 
F's universities ... study plans are very 
different and it does not facilitate anything 
(Interviewee No. 11, p. 2). 

It is important to note that Case A of this study generated 

a similar category (see Table 3). The concern expressed by 
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faculty at Case A was also in terms of facilitating the 

transfer of students. 

Two of the five interviewees at this Department argued 

that one important challenge is to develop entrepreneurial 

abilities in students. I codified these ideas into the 

fifth category of Table 7. In this case, interviewees 

explained that professionals in Business Administration 

should also be trained to create and own for-profit 

organizations. 

Six categories of Table 7 received the minimum score of 

one reference in all the discourse of respondents. They are 

"Inprove according to US and Canadian standards," "Increase 

computer science and English," "Develop leadership skills in 

students," "To form professionals who are more competitive," 

"Curriculum more flexible," and "Raise admission standards." 

Another aspect of faculty perceptions is how they 

consider the innovations and changes already introduced to 

this program. In this section, I explore curriculum change 

in regard to teaching practices and expectations and to the 

attitudes of students and faculty. In the next table, I 

summarize the arguments of administrators and faculty 

regarding how they perceive the orientations of innovation 

and changes. 
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Table 8. Arguments of administrators and faculty at 
case B regarding the relevance of changes observed at this 
program of Administration and Finance. 

Categories Number 

New concepts shaping academic discourse 4 

International program for students 3 

Lectures and short-term courses 3 

Teaching through study travels 3 

Requirement of second language proficiency 2 

Teaching through products developing 2 

More required courses for the plan 1990 2 

Changes in the expectations of students 1 

No changes at all in professors' attitudes 1 

The first category of Table 8 was supported by four of 

the interviewees at this Department. They all noted that 

one important change at this Department is the introduction 

of new concepts and content into the general academic 

discourse of faculty. The next two excerpts are exarr^les of 

this idea: 

There have been radical changes, we can think 
that ten years ago, the concepts of Strategic 
Planning, Competitiveness, and Total Quality 
[Management],... say, we did not have them in 
mind (Interviewee No. 10, p. 2). 

[There have been] changes regarding content. 
But, these changes are usually paralleled to 
the content of books and it is not intended 
that they become paralleled to the reality of 
the [Mexican] States (Interviewee No. 11, p. 
3) . 

In this statement, there is a reappearing idea regarding the 
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connection between the "knowledge of books" and "reality" or 

"the real world." Due to the relevance of this category, I 

further explored the origin of the new concepts and content. 

For example, one professor who teaches the class of 

"Strategic Planning" recognized that he uses primarily 

foreign-authored books. He noted that these books are 

available in Spanish. In regard to this point he commented 

that: 

Today, [the foreign] editors have a system of 
simultaneous translation in the sense that 
the books in print are also being translated 
into Spanish. So, we can buy books in 
Spanish and we do not have any delay. In the 
past, translation of books took too much time 
(Interviewee No, 4, P. 3) . 

One of the most relevant changes at this Department is 

the International Program that started in September of 1996. 

Three professors mentioned this change and I codified their 

statements into the second category of Table 8. They 

explained that this International Program was designed for 

the international exchange of students in the area of 

Business Administration. The participant institutions are 

one community college at Ontario, Canada; Pima Community 

College at Tucson, Arizona, USA, and The Universidad de 

Occidente at Culiacan, Sinaloa, Mexico. In regard to the 

selection of students, the director of the International 

Program at U de 0 explained that this program is optional 

and that participant students must demonstrate 
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proficiency in the English language and a good academic 

background. He also explained that this program received 

economic support from the federal government of Mexico. 

The third category, "Teaching through study travel," 

was expressed by three of the respondents. They explained 

that the institution organizes national expeditions 

throughout which students visit several organizations, such 

as industries, large businesses, and institutions of higher 

education. Regarding this point, the director of the 

Department mentioned that 

Last term, we did six study travels in this 
Department to the cities of Guadalajara, 
Monterrey, Mexico, and [to the State of] 
Campeche (Interviewee No. 10, p. 6). 

"Lectures and short-term courses" is a category 

identified by two of the interviewees at this program. They 

indicated that this Department, and other units at this 

University, are interested in promoting short-term courses 

and lectures primarily delivered by experienced managers and 

owners of local enterprises. These activities are scheduled 

in addition to the regular course-work. One full-time 

professor, who is member of the committee for curriculum re

design, illustrated this point. He noted that: 

We are always in contact with the chamber of 
commerce, the organizations of sales and 
marketing executives, mainly, with them we 
maintain close relationships. We organize 
events and [their] participation, for 
example, the last term we had 93 lectures 



114 

delivered by entrepreneurs (Interviewee No. 
13, p. 10). 

This excerpt is an example of the importance given by 

faculty and authorities to these academic events. Lectures 

and short-term courses are not only oriented to maintain 

external links with local entrepreneurs, but also with 

graduates. Regarding this point, another professor 

explained that: 

When [graduates] are within the productive 
sector, they want to collaborate with the 
University. How? Through lectures or 
courses that they have taken in their work. 
They want to offer them to the University 
(Interviewee No. 12, p. 7). 

The category labeled "Requirement of English 

proficiency" was expressed by two interviewees. They 

explained that the bachelors program at this University 

rec[uires students to demonstrate their ability in a second 

language. They also revealed that English is the most 

popular second language. The director of this department 

explained that students are not obligated to take courses in 

foreign language. But, they are required to take an exam at 

this institution. 

"Teaching through product development" is another 

category in Table 8, discussed by two interviewees at this 

department, As one prestigious professor explained that: 

Every year, we do an expo, an expo of 
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products and students are responsible for all 
its organization... [they] are always ready 
to participate, producing ideas, and 
expecting to generate enterprises. That is 
where we go, slowly but with much interest 
(Interviewee No. 13, p. 6) 

Another category of perceived change is "Increment of 

required courses." Two professors recalled that the 1990 

study plan increased its total course work by eleven. This 

change is evident in Table 6. One of the interviewees 

argued that the area of Finance needed an increment 

regarding its extension in the study plan. She explained 

that: 

"The first study plan was like if we take one 
part from Accoimting and other part from 
Administration and it was a mixture. But, 
[graduates] were neither Accountants nor 
Administrators, and much less Finance 
[professionals]" (Interviewee No. 17, p. 6). 

The last two categories of Table No. 8, "Changes in the 

expectation of students" and "No changes at all in the 

attitudes of professors," obtained the minimum score of one 

reference in all the discourse of interviewees. The first 

was expressed in relation to the International Program. One 

professor argued that since the introduction of this 

program, students show more interest in their academic 

standing and English proficiency. In the case of the last 

category, one professor explained that many professors do 

not show interest in their own academic development. In 
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this sense he argued that the most difficult aspect of 

curriculum improvement is to motivate professors and to 

change their negative attitudes. 

The Institutional Rules 

Similar to Case A, this section is intended to enhance 

our understanding of the context in which organizational 

change occurs. My approach to the institutional environment 

is based on the institutional rules and aims invoked and re

inforced by several documents that circulate at this 

University. In fact, the institutional environment can be 

defined in terms of "rules and requirements that individual 

organizations must conform to in order to receive legitimacy 

and support" (Scott, R. 1987, p. 126). 

In order to discuss the institutional rules for this 

department, I selected four bulletins and four brochures 

that were published by this University during the years of 

1995 to 1997. These documents had free circulation among 

students and faculty and they contained not only "general 

information," but also, the official conceptions in regard 

to academic aims and university achievements. All these 

conceptions reveal important parts of the Department's 

institutional environment. Table 9 summarizes the content 

of these documents. 
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Table 9. Indicators of institutional rules invoked by 
eight selected documents at case B. 

Categories Frequency 

Short-term courses, workshops, and lectures 19 

Study travels and visits to other org. 5 

Agreements for collaboration 2 

Increase students' attendance 2 

Induction and integration sophomores 2 

Admi ssionexam 1 

Student loans 1 

As Table 9 shows, the most recurrent theme in the 

reviewed documents was to provide professors short-term 

courses in order to increase their preparation and to update 

content in the different disciplines. There were 19 such 

references in all the documents reviewed. However, these 

references can be classified into three sub-categories as 

follows: Information related to courses and lectures already 

delivered--ten references; announcements and invitations to 

up coming courses and lectures--six references; and 

arguments regarding the importance of these academic events 

for the institution--three instances. The duration of these 

short terra courses is between 16 and 60 classroom/hours. 

These courses last between two and ten working days. They 

are designed in a variety of disciplines and their 

objectives are discussed in terms of facilitating the 

development of faculty and senior students. In regard to 
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the importance given by the institution to these events, one 

document stresses that; 

The academic achievements of this 
institutions of study have been remarkable; 
the increment of courses, workshops, 
delivered lectures, and academic weeks, among 
others (U de 0 1994, p. 1) . 

There is a perceptible analogy between this institutional 

rule and the third category of Table 8--"Lectures and short-

term courses." Thus, it can be argued that this perceived 

change--that administrators and faculty in the program of 

Administration and Finance--alluded to as lectures and 

short-term courses--conforms to this institutional rule 

invoked by documents at this University. 

The second institutional rule of Table 9, "Study 

travels and visits to other organizations," was referred to 

five times. The reviewed documents stressed the importance 

of study travels as a teaching method and as a way of 

improving programs and procedures at this University. For 

example, one bulletin argued that: 

The objective of this visit was that 
participants know and analyze the working 
procedures, organization, and rules of 
Masters and Doctorate programs with the 
objective of enriching our graduate area (U 
de O, 1994) . 

In regard to this second category of Table 9, there is also 

a perceptible analogy to the fourth category of change 

discussed in Table 8--"Teaching through study travels." 
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This analogy suggests that the program of Administration and 

Finance modified its academic structure in order to allow 

academic expeditions and to conform with this institutional 

demand. 

The third category of Institutional Rules showed in 

Table 9 is "Agreements for collc±)oration" and obtained a 

score of two instances in all the documents reviewed. In 

spite of its low score, this Institutional Rule, invoked by 

documents, was reflected in a particular innovation for 

international learning described in Table 8--"International 

program for B A students." In this case, data suggests that 

collaboration among institutions, even among the three 

countries of NAFTA, is an issue encouraged by the 

Institutional Rules of this University. By implementing 

this International Program, the Department of Administration 

conforms to the institutional demand of "Agreements for 

collaboration." 

Two categories of Table 9, "Increase the students' 

attendance," and "Induction and integration of freshmen," 

received a score of two references each. The first of them 

was explained by the documents as the importance of academic 

rules that stimulate the attendance of students, such as the 

rules for examination that establishes 85% as the minimum 

attendance for students in order to be allowed to take final 

exams. In the second case, the induction and integration of 
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newcomer students was stressed in the documents as those 

necessary activities that facilitate the assimilation of the 

university culture. The next excerpt is an example of this 

category: 

It is required for admitted and registered 
students to attend the introductory course. 
It has the objective of giving students the 
basic tools that will facilitate their 
learning processes and their integration into 
The Universidad de Occidente (Universidad de 
Occidente 1997b). 

The last two categories of Table 9, "Admission exams" 

and "Students loans," obtained one reference each. 

Regarding these points, the documents stressed the 

importance of the selection procediares, such as admission 

exams, and the benefits of the education loans administered 

by this institution. No precise connections were observed 

between the last four categories of Tc±)le 9 and any 

particular change observed at academic structure 

or study plans and requirements of this Bachelors program--

Administration and Finance. 

Department-Envirozunent Relations 

This section explores the external relations that the 

Department has with other organizations and persons in 

society. These persons, and their formal groups, constitute 

an important part of the Department' s environment. 

Therefore, their relationships, and those processes of 
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Institutional Isomorphism generated through these links, can 

provide us with useful framework for developing explanatory 

arguments (Powell, W. and DiMaggio, P., 1991). My approach 

to the environment of this Department is based on data 

gathered through interviews with people currently working at 

this academic unit. 

Members of the Department of Administration at the 

Universidad de Occidente accord great value to their 

relationships with other organizations. For example, 

parents is a group considered very important according to 

administrators and faculty. Relations with parents are 

encouraged and intentionally fostered through meetings and 

academic events that have a p\iblic character. Regarding 

this point, the Director of this Department explained: 

In regard to parents, we are working with 
them through lectures, inviting ladies to 
help us, ... and we invite them to meetings, 
few come, but we have been working with these 
few (Interviewee No. 10, p. 6) . 

She further argued that the academic events, such as 

expositions of products and study travels are good 

opportunities for approaching this non-organized group. She 

pointed out that: 

Students, in order to go in a study travel, 
his/her parent must attend a meeting that we 
organize with parents, in which we explain to 
them the itinerary, and all the rules. Then, 
we have the auditorium full, ... that is how 
we get to know parents, and that is how they 
see that their sons and daughters have been 



122 

learning a great deal (Interviewee No. 10, p. 
6 )  .  

As this statement suggests, the satisfaction of parents is 

an important issue that this Department informally assess 

and takes into account as a performance indicator. 

Concerning associations of entrepreneurs, five of the 

six interviewees mentioned that this Department maintains 

close communication and links to the local chambers of 

commerce, construction, advertising, and other associations 

of local firms such as banks and finance institutions. In 

regard to the local associations of professionals, two of 

the interviewees mentioned that this Department sustains 

close relationships with the local association of 

Accountants and Administrators. This difference in the 

number of instances--five references to the associations of 

entrepreneurs and two mentions to the associations of 

professionals--suggests that this Department gives more 

emphasis to the links and information coming from firms than 

to those connections and data obtained from associated 

professionals. Nonetheless, businessmen and professional 

associations have together contributed to influencing 

curriculum change. This influence is difficult to relate to 

institutional processes of isomorphism to the extent that 

the influence comes from local organizations. It is 

important to recall that the carriers of these relationships 
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are lectures and short-term courses discussed in previous 

pages of this study. These events are used by-

administrators and faculty as opportunities to assess the 

appropriateness of content in the different courses. In 

this regard, one professor explained that: 

Frequently, we find our students, mainly of 
Administration and Finance, competing in 
training courses delivered by the finance 
institutions of Culiacan.., [Also], we have 
known the opinion of the productive sector 
because some of us have had the opportunity 
of participating in these training courses 
(Interviewee No. 11, pp. 6-7). 

In other words, this Department becomes a quorum for the 

diffusion of orientations and suggestions generated by these 

constituencies and adopted by faculty when they update 

content according to these entities' suggestions. 

Organizations that provided a great influence during 

the process of curriculum re-design were the local banks and 

the finance institutions. Regarding the relations between 

this Department and the local banks and finance 

institutions, five of the six interviewees mentioned these 

connections. One professor who actively participated in the 

committee for curriculum re-design explained that: 

For the second modification of the study 
plan here [in 1990], we received the 
petitions and proposals from the Bank sector, 
in which they asked us to form professionals 
that know the credit systems, the operations 
of banks, the accounting affairs, etc. We 
analyzed them in order to see whether or not 
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they met the profile of a finance 
administrator. That was what we wanted to 
form, and together with other entrepreneurs, 
devoted to finance issues, we did the 
modifications to the study plan where 
students have [today] more tools of finance 
(Interview No. 17, pp. 6-7). 

This statement suggests that the opinions of local 

banks and finance institutions led directly to curriculum 

change. Also, it gives support to the change observed in 

the number of courses incremented in the area of Finance 

discussed in Table 6. However, this influence from local 

organizations cannot be classified in the three categories 

of isomorphism--coercive, normative, and mimetic--described 

by DiMaggio and Powell (1983). In this case, data suggest 

that departments also become isomorphic with recommendations 

that come from economic organizations locally established. 

Therefore, the concept of isomorphism should be enhanced in 

order to consider these influences. 

Another source of normative isomorphism explored in 

this study is the influence received from other education 

institutions through. In this department, education 

institutions did not influence specific changes of 

curriculum. Indirect influences are probably received 

through the academic background of faculty. This indirect 

influence is received through the preparation of the 

academic personnel. In this case, administrators and 
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faculty commented that the academic background of faculty is 

most from eminent national public universities. This lack 

of internationally trained personnel partially accounts for 

the reduction of courses which central content is 

international (see table 6) . In other words, the 

introduction of courses dealing with international content 

is a decision that must take into account who will teach 

that course. 

The relationships of the department with external 

organizations and persons in society are connected to the 

changes in curriculum observed. I discuss these connections 

in the next paragraphs taking into account the two public 

cases. 

How Public Departments Are Similar and Different 

I established several similarities between these public 

departments. For example, these two public cases showed an 

interest in increasing the number of required courses in the 

areas of Finance and Administration. Both departments 

coincided in reducing the number or courses in the area of 

accounting. Moreover, the number of courses dealing with 

international knowledge did not show growth. In Case A, 

there were only one course of International Commerce in 1985 

and 1992. Besides, no special programs of international 

preparation or international exchange of students and 
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faculty was implemented or planned. Therefore, case A was 

labeled as low international orientation of curriculum. 

In case B, the five courses dealing with international 

knowledge in 1981 were reduced to four in 1989. However, 

Case B showed a moderate interest in recent introduction of 

international experiences. They implemented a program of 

international exchange of students since 1996. This program 

is an important experience that will be evaluated and 

probably continued. 

Another prominent resemblance of the public cases 

studied was established in the beliefs of faculty and 

administrators at these departments. For example, the 

category of "Linking education to the real world" was a 

challenge expressed by most of these people (eight from 

fifteen interviewees in the public departments). This 

finding is important because when faculty expressed this 

idea, they mentioned a negative effect of the academic 

dependency established between Mexico and The United States 

of America. This dependency is characterized by the 

prominent production of intellectual goods in industrialized 

countries and their consumption by third world. An 

important number of faculty at the public departments 

studied recognized that the preparation of Business 

Administrators based on foreign theories does not adequately 

correspond to the "real-world" of local organizations. 
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The piiblic cases studied are similar in regard to the 

moderate importance conferred to the needs of globalization 

and NAFTA. Table 3 of case A and table 7 of case B show 

that the categories of challenges mentioned by faculty, such 

as "Including International Knowledge," "Improve According 

to US and Canada Standards," and "Increase Computer Science 

and English, " occupy intermediate and low positions as they 

are compared to the other categories of challenges. 

Regarding the Institutional Rules of tables 5 and 9, 

globalization and international education are not highly 

invoked by documents. 

These piiblic departments also showed similar elements 

in their environments and similar sources of influences that 

affect the stinicture of curriculum. In both cases, the 

academic background of faculty is not international. Most 

faculty are graduates of national universities. 

The public departments I studied also were different in 

important ways. The differences lie in the areas of 

educational purposes and the relationships held by the 

department with external constituencies. 

In case A, the educational purposes established at the 

university and department levels mention the globalization 

of markets as a social need that curricula must consider. 

However, in case B the globalization of markets is not 

present in the statement of educational purposes. This 



128 

difference may be explained by the fact that in case B the 

latest modification of curriculum was in 1989 and in case A 

was done in 1992. The social debate in regard to NAFTA was 

not conspicuous prior to 1989. It may be that the next 

modification of curriculum at this department will address 

the needs of the globalization of markets at the level of 

educational purposes because the department has a moderate 

orientation to international education already implemented. 

Administrators and faculty at case A did not mention 

programs, activities, or institutional efforts to establish 

and enhance relationships with parents. However for case B 

parents is a relevant group that departmental seeks to know 

and to enhance contacts and relationships with. Two aspects 

of the school curriculum can be connected to this 

difference. On the one hand, curriculum at case B gives a 

great importance to teaching through study travels and this 

mode of education appears to be absent in case A. For 

administrators and faculty at case B, the study travels are 

both an opportunity for meeting parents and an opportunity 

for "informally" showing them their education advances. In 

other words, case B seeks legitimacy of parents by 

indirectly showing them the students' progress. Thus, the 

institutional environments are also partially different for 

the two public cases. 
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CHAPTER 5 

FINDINGS: THE PRIVATE DEPARTMENTS 

In this chapter I discuss the finding for the two 

private Departments considered in this study. They are the 

Department of Administrative Sciences at the Universidad del 

Noroeste (UNO) and the Department of Administration at the 

Institute Tecnologico y de Estudios Superiores de Monterrey 

(ITESM), Sinaloa Campus. I labeled them Case C and Case D. 

Similar to the public cases, I organize the information of 

these private departments in four subheadings: changes in 

curriculum, perceptions of administrators and faculty, the 

institutional rules, and environment-department relations. 

Finally, I devote one section to a discussion of the 

similarities and differences of these private departments. 

Both departments show a recent evolution of curriculum 

oriented to reinforce the areas of international knowledge 

and foreign languages--specially, the English proficiency of 

graduates. This concern is evident in the formal structure 

of curriculum explored through educational purposes and 

required courses. 

Case C: High Concern for International 
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Education and Curriculum Flexibility 

The third case considered in this study is the 

Department of Administration at The Universidad del Noroeste 

(UNO) . The Universidad del Noroeste is a private 

institution located at the City of Hermosillo, in the 

Mexican state of Sonora. This University was founded in 

1979 by the Grupo Educativo Soria (Uiversidad del Noroeste 

1996). This private education firm had its origin during 

the second decade of this century. In 1918, Mr. Felix Soria 

and his wife, Mrs. Concepcion Larrea de Soria, initiated a 

school devoted to the levels of pre-school and elementary 

education, which was originally named "Liceo para Varones." 

After 1932, this organization changed its name to "Institute 

Soria," and extended its services to the upper education 

levels, secondary education and baccalaureate. In 1979, the 

Grupo Educativo Soria initiated post-secondary education 

creating the Universidad del Noroeste. The first bachelors 

programs started in 1979 were Psychology, Communication, 

Accounting, and Business Administration. Today, The 

Universidad del Noroeste has expanded its bachelors to ten 

programs and also offers a master program in the area of 

Education. The bachelors programs added are Administration 

of Personnel, Graphic Design, Infantile Psychology, 

Construction Engineering, Industrial Engineering, and Law 

(UNO 1997a). The amount paid for tuition and fees is 
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approximately $10,000.00 (equivalent to $1,250.00 USD) per 

semesters (personal interview with the coodinador curricular 

del area de Administracion) . According to one article 

piiblished by this institution, the total number of students 

in 1996 was 1041 and faculty was composed of 144 professors 

(Universidad del Noroeste 1997). 

Changes in Curriculiun 

The program of Business Administration at the 

Universidad del Noroeste has had a recent transformation 

regarding several aspects of its curriculum. This 

transformation took place in 1993. This trasformation 

changed the structure of curriculum established in 1989. In 

the next paragraphs, I describe and discuss the changes 

occurred in 1993, stressing two dimensions of curriculum. 

One refers to shifts observed in the Institutional Ends and 

Mission Statement. The other points to shifts in the 

transmitted knowledge assessed through changes observed in 

the required courses and other academic requirements. This 

discussion is based on data obtained through the analysis of 

documents. Specifically, I analyzed those documents, such 

as catalogues, brochures, and the manuscript produced by the 

committee for curriculum re-design, which explain and set 

forth the foiindations of changes. 

In this institution, the Institutional Ends and Mission 
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Statement refers to the recent transformation of the Mexican 

economy. Many analysts see this transformation 

characterized by the privatization of state-owned 

enterprises (Aspe P. 1993; De La Rosa 1994), and by the 

growing participation of Mexico in a globalized economy. 

Thus, the definition of Institutional Ends observed in the 

catalogue of 1993 mentions the changes of the Mexican 

economy. The next excerpt illustrates this point. 

The Universidad del Noroeste is undertaking a 
set of actions with the purpose of 
successfully facing the challenges that the 
social and economic transformation [of 
Mexico] poses for the future of education and 
graduates (Uiversidad del Noroeste 1993, p. 
3. The original text is in Spanish). 

This statement suggests that this institution is taking into 

accoiint the recent changes in the Mexican economy in order 

to align the organization to the mentioned changes. It is 

important to note that when this document was published, the 

committee for curriculum re-design was at work. The phrase, 

"a set of actions," is probably a reference to this 

education change in progress. 

An important transformation of curriculum in the 

bachelors program of Business Administration was produced in 

1993. After this change, the catalogue for 1996-1997 

defined the Mission Statement of this University in two 

paragraphs with one mention of international issues. This 

document explains several purposes as follows. 
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Then, syllabi, programs, and text books will 
be updated; training and development of 
professors will be activated every term; the 
incorporation of techniques and scientific 
advances will be perfectible; and 
international relationships will be fostered 
(Universidad del Noroeste 1996, p. 7). 

Both documents refer to the needs and challenges posed by 

the transformation of the Mexican economy. The next step in 

this work is to explore specific changes in teaching 

practices and transmitted knowledge. 

The transformation of curriculum occurring at the 

program of Business Administration in 1993 consisted of 

several changes in regard to course work, course content, 

and academic requirements. However, I center the 

discussion of this transformation on two major changes: 

One, curriculum passed from a rigid structure to a flexible 

organization; Two, the academic area of International 

Knowledge offered by the new curricular arrangement 

registered a notable increment. 

Curriculum became flexible after 1993. Consider the 

following. The study plan before 1993 consisted of 58 

courses distributed in nine semesters. All of these courses 

were required and the department did not offer optional 

courses or electives. One administrator at this University 

referred to this organization as a "pipe line structure" in 

the sense that entering students moved to the subsequent 

terms just following the established path of required 
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courses. After 1993, the number of required courses for 

completing this degree continues to be 58. However, only 46 

of these courses are strictly required and students can 

choose the other 12 from two blocks of subjects. One block-

-labeled intermediate area--consists of 23 courses from 

which students choose four. This block contains many 

options that do not have a direct relation to the field of 

administration, such as logic, photography, and ecology. 

The other block--accentuation area--is formed by 20 courses 

from which students choose eight. One administrator 

explained that students can also select schedules and, to 

some extent professors, when one class is taught by two or 

more faculty. Prior to 1993, this was not possible. 

The area of International Knowledge realized a notable 

increment in the number of courses offered. The study plan 

of 1989-1992 scheduled one course dealing with international 

topics. The study plan after 1993 offers 8 courses of 

international learning. In the next table, I compare the 

changes obseirved in the number of courses by academic area. 

Table 10. Number of courses by academic area scheduled 
in the study plans of 1989 and 1993 at case C. 

Study Plans 

Academic area 1989 1993 Difference 

International Knowledge 1 8 +7 

Finance 4 10 +6 
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Foreign Languages 1 6 +5 

History 0 4 +4 

Psychology 2 5 +3 

Writing and Speech 1 3 +2 

Public Relations 1 3 +2 

Mathematics 5 6 +1 

Marketing 6 7 + 1 

Logic 0 1 + 1 

Philosophy 0 1 + 1 

Ecology 0 1 + 1 

Photography 0 1 + 1 

Ethics 0 1 + 1 

Law 5 5 0 

Research Methods 1 1 0 

Computer Sciences 3 3 0 

Fiscal 1 1 0 

Economics 4 3 -1 

Sociology 1 0 -1 

Administration 17 16 -1 

Accounting 5 3 -2 

Total 58 89 + 31 

In the change of 1993, the area of knowledge that had 

the largest growth is International Knowledge that augmented 

7 courses. This area does not include those courses of 

Foreign Languages that also had a large increment, from one 

in 1989 to six in 1993. Finance also registered significant 

growth by six courses. The area of History was not present 

in the study plan of 1989 and it was introduced in 1993 
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comprising four courses. Psychology gained three units. 

Writing and Speech and Public Relations changed both from 

one to three courses. The study plan of 1993 includes 

several courses that were absent in the former study plan, 

such as Ethics, Logic, Philosophy, Ecology, and Photography. 

I include these courses as representatives of areas which 

observed an increment of one unit in the comparison of Table 

10. The areas of Law, Fiscal, Research Methods, and 

Computer Science remained without change in their number of 

courses offered. Economics, Sociology, and Administration 

registered a reduction of one tinit each one. Finally, 

Accounting was reduced by two courses. 

Perceptions of Administrators and Faculty 

In this section, I summarize and discuss several 

categories related to the perceptions of faculty and 

administrators at this Department. Similar to cases A and 

B, this discussion is intended to provide insight into the 

context in which curriculum change is being produced. The 

relevant points that I stress here are how faculty and 

administrators perceive the challenges faced by Business 

Administration education and the relevance of the major 

changes of curriculum they have observed in the last years. 

In the next table, I summarize the comments of faculty and 

administrators in regard to the perceived challenges. 



137 

Table 11. Arguments of administrators and faculty at 
case C regarding the challenges of Business Administration 
education 

Categories Frequency 

Globalization and Inteimational Competence 4 

National Development of Economy 3 

Enhance the Speed of Curriculum Change 1 

More Sociology and Humanities in Education 1 

More Faculty Linked to Local Associations 1 

Enable Graduates to Foster Economic Growth 1 

Distance Education Through Technology 1 

In this Department, five faculty and administrators 

were interviewed. This is a small department whose faculty 

is formed by 5 full-time professors. The challenge that all 

but one of the interviewees mentioned was "Globalization and 

International Competence." This category was expressed by 

the Director of this Department as follows. 

Globalization is taking us to the fact that 
graduates have to be competitive at national 
and international levels and they have to 
develop in environments and cultures that are 
not the dominant ones (Interviewee No. 21, p. 
1) . 

Another professor mentioned the same challenge of 

globalization in terms of introducing a world vision for 

graduates. He explained that 

The main lines that we see in these concepts 
that have to do with the academic 
internationalization is the necessity for 
fostering, in the preparation of university 
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students, especially for iiniversity students, 
a global vision (Interviewee No. 23, p. 1). 

The second category of Table 11 is "National 

Development of Economy." This language was utilized by 

three faculty explaining that Higher Education in the field 

of Business Administration must produce professionals with 

abilities oriented to achieving the economic growth of 

Mexican organizations. 

The Director of this Department expressed the concern 

that this program in Business Administration, and Higher 

Education in general, must respond more rapidly to social 

and economic changes. I codified this expressed concern 

into the third category. This interviewee complained that 

the Mexican laws on Higher Education make the processes of 

curriculum change move too slow because the state 

governmental agencies establish periods of four years in 

order to formally modify the academic structure of required 

courses. She considers that these four-year periods for 

processes of curriculum re-design are too slow in comparison 

to the speed of the economical and social transforroation of 

Mexico. 

The fourth category--"More Sociology and Humanities in 

curriculum"--was articulated by one prestigious professor. 

He explained that the introduction of more subjects related 

to sociology and humanities is a current challenge for the 
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programs of Business Administration today. He argued this 

challenge in the sense that the economic problems of Mexico 

have their basis in social problems relevant to social 

sciences. The next excerpt illustrates this idea. 

I see the economic problem as a result of 
social problems. I think that higher 
education has a big challenge in the 
sociological question. I see sociology as 
very important because these sorts of 
knowledge, philosophical values, are the ones 
that represent a cultural launching. 
Implementing more the social sciences as a 
part of the students formation, I see it as 
very important because based on it we can 
beat the economic problem (Interviewee No. 
22, p. 1). 

This statement is important because this professor is 

holding that the economic problems of Mexico should be 

addressed by preparing professional more knowledgeable of 

social sciences. This is a view of challenge clearly 

different to the internationalization of curriculum as a way 

to respond to the new demands of the Mexican economy. 

Another challenge expressed by one administrator at 

this department was to have "More faculty linked to local 

associations." He explained that this Department, and this 

University in general, are interested in achieving more 

contact between the University and the local organizations 

through the participation of faculty in the local 

associations of professionals and entrepreneurs. 

One professor at this Department explained that one of 
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the main challenges for this program of Business 

Administration is to produce professionals with those 

abilities required to contribute to the economic development 

of Mexico. I codified this idea into the sixth category of 

Table ll--"Encible Graduates to Foster Economic Growth." 

The last category of Table 11--"Distance Education 

Through Technology'-" --was expressed by one administrator who 

also teaches at this department. He explained that this 

challenge is in regard to the consequences induced by the 

extended use of new communication technologies. The next 

comment illustrates this point. 

The concept of University in situ, that is 
the idea of students having to study within 
the installations of a determined place, say, 
is a concept that will be gone in the next 
years (Interviewee No. 24, p. 17). 

Another component of the faculty perceptions analyzed 

in this study is how they consider the orientation of the 

major changes of curriculum already produced in recent 

years. During the interviewees, I asked faculty and 

administrators their opinion in regard to the perceived 

orientation and relevance of the main changes and 

innovations introduced at this program. In the next table, 

I summarize their arguments related to the orientation of 

curriculum change. 
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Table 12. Arguments of administrators and faculty at 
case C regarding the relevance of changes observed at this 
program of Business Administration. 

Categories Frequency 

More Courses with International Knowledge 4 

Flexibility of Curriculum 2 

Agreements with Foreign Universities 1 

More Courses of Humanities 1 

More Full-Time Faculty 1 

The first category of Table 12 was expressed by all the 

interviewees at this Department. Respondents agreed that 

the orientation of this change was in order to enhance the 

international preparation of graduates and their global 

vision. 

Subjects with international topics were 
incorporated to the program. Appeared 
"International Taxation," "International 
Public Law," "International Finance," 
"International Marketing," where we see the 
reflection of globalization and the 
importance of knowing the external context 
(Interviewee No. 22, p. 2). 

This category of change orientation is analogous to the 

challenge of "Globalization and International Competence" 

discussed in Table 11. Due to the relevance of this 

category as a driver for curriculum change, I analyzed other 

arguments related to this issue. For example, the rationale 

for introducing this change as a part of the students 
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preparation was argued in terms of the positions expected 

for graduates. Interviewees argued that graduates are 

expected to work at exporter enterprises and binational or 

multinational fiirms. In regard to this point, one 

administrator stated: 

The fact that we are a frontier state means 
that we have a high use of what is the 
manufacturer (maquiladora) industry, and the 
mentality to, say, exporting not only basic 
products, but also with added value. Then, 
abilities in international relations and 
mastering the [foreign] language, say, is a 
necessity in professional practice 
(Interviewee No. 23, p. 8). 

The same administrator also suggested further that the 

international orientation of curriculum was introduced 

because exporter and manufacturer firms tend to hire foreign 

professionals. It is important to note that the 

manufacturer industry in frontier states of Mexico is 

represented largely by foreign firms, binational or 

multinational organizations. 

Graduates of former classes, that were 
incorporated into the manufacturer industry, 
administrators and accountants, especially 
from these careers, one of the requisites 
that were asked by these enterprises was 
certain percent in mastering the [foreign] 
language. But, we have observed that today, 
the requirement is a total mastering of the 
language and this is because we have here 
foreign professionals practicing, ... there 
is a mobility more and more articulated 
(Interviewee No. 23, p. 8). 
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As this excerpt suggests, it can be argued that this 

department is responding not only to the demands of 

employers, who ask for international preparation and foreign 

language skills, but also to a new competition of foreign 

professionals who are coming to work in this state. 

Administrators and faculty at this department, however, 

also expect that another important portion of graduates will 

obtain positions in the finance sector and banks. In this 

regard, the Director of this Department commented that also 

these organizations take their graduates. She noted that; 

Students, at least today, have a great 
preference for the finance sector. Students 
believe that it is where they have better 
development, better salaries, and toward 
there they are going. There are also 
students focused on the industrial area and 
the commerce area (Interviewee No. 21, p. 6). 

According to these statements, one can argue that the 

relevant sector for this Department is composed primarily by 

exporter organizations, manufacturer industry, and the 

finance sector that includes banks and credit organizations. 

The second category of Table 12 is "Flexibility of 

Curriculum." This idea was expressed by three of the 

interviewees at this Department. In their comments, they 

mentioned that this curricular change is oriented to 

fostering the possibility for student choice and 

international exchange. The next comment exemplifies this 
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idea in regard to the orientation pursued by the 

introduction of a flexible curriculum after 1993. 

We had to adjust the curriculum model to one 
more flexible, ... due to two fundamental 
reasons: flexibility is allowing that 
students do studies in foreign countries and 
be back without affecting the total duration 
of their program,... the second reason is 
more conceptual,... it is required a career 
preparation in which students have as part of 
decision making as one of the main skills 
(Interviewee No. 23, p. 5). 

The next category--"Agreements with Foreign 

Universities"--was referred to by one administrator at this 

Department. He mentioned that one of the recent changes at 

this University has been the increment of agreements for 

collaboration with foreign universities. These 

relationships are relevant for the purpose of this study. I 

explore these connections in the last section devoted to 

this case--Department-Environment Relations. 

The last two categories of Table 12 were mentioned only 

once in all the discourse of interviewees. They are "More 

courses of Humanities" and "More Full-Time Faculty." In the 

first case, one professor observed that the area of 

Humanities also had a notable increment regarding the number 

of courses introduced in 1993, such as History, and 

Philosophy. In regard to the last category, the Director of 

the Department recognized that the number of full-time 

professors has been increased in the last years. She 
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explained that the new structure of flexible curriculum 

introduced in 1993 required more full-time faculty who may 

have more responsibilities in advising students. 

Administrators and faculty at this department 

formulated their ideas of challenges and relevance of 

changes based primarily on the aim of meeting the needs of 

globalization. Tables 11 and 12 show the prominence of 

globalism in the categories of "Globalization and 

international competence," and "More courses with 

international knowledge." These perceptions, as well as the 

specific characteristics of the school curriculum at this 

department, can be connected to the particular character of 

the departmental environment. The next two sections of this 

chapter are devoted to exploring internal and external 

influences and events that may be connected to curriculum 

change. 

The Institutional Rules 

In this section, I discuss the institutional rules 

invoked by public documents issued at the university level. 

Institutional rules constitute an important part of the 

department environment. This discussion is intended to 

enhance our understanding of the specific context in which 

organizational change is being produced. Institutional 

rules can be considered as a context of cultural 
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expectations that organizational actors take into 

consideration and adopt in terms of structure and behavior. 

This discussion also considers connections among 

institutional rules and specific characteristics of 

curriculum change at this department. 

In order to explore the institutional rules, I analyzed 

monthly bulletins published under the supervision of central 

authorities at this university. These bulletins are issued 

in order to inform a variety of aims, achievements, 

innovations, and academic events of relevance for this 

institution. In the next table, I summarize their contents. 

Based on the titles of articles, I constructed several 

categories and computed the number of times that each topic 

was referred to by all the bulletins. This public 

information can be considered as important indicators of 

institutional rules. 

Table 13. Indicators of institutional rules invoked by 
twelve selected documents at case C. 

Categories Frequency 

Continued Education 9 

International Education 7 

Sports Activities 6 

Faculty Development 5 

Lectures and Short-term Courses 5 

Students' Scholarships 4 
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Use of Computer Technology 

Improvement of Facilities 

Iit^rovement of Student Services 

Program for Student Retention 

3 

1 

1 

1 

As showed in Table 13, the category of "Continued 

Education" had nine references in all the documents 

reviewed. This category obtained the highest number of 

references. In regard to the importance given by this 

institution to the programs of continued education, one 

document stated that 

Our programs of continued education are the 
most effective alternative for professional 
development. We are interested in 
maintaining a steady communication with 
productive organizations (Universidad del 
Noroeste 1997b, p. 4). 

The second category of this table, "International 

Education," obtained seven references. According to these 

remarks, this institutions accords a great value to the 

international preparation of students. This international 

education is pursued by signing agreements with European, 

Canadian, and U. S. universities in order to facilitate the 

exchange of students and increment these opportxinities. It 

is important to note that this category is analogous to 

first category of Table 11, labeled "Globalization and 

International Coti^etence of Students." The next excerpt 
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illustrates this category. 

It is important the increment of 
opportunities for student exchange with 
Clemson University, Northern State 
University, and Irvine Valley College. 
Moreover, Agreements and opportunities have 
been increased with the institutions of the 
Alfa program, such as institutions from 
Germany, Spain, Portugal, Austria, and 
England (Universidad del Noroeste 1997a). 

The category labeled "Sports Activities" had six 

references. These references were stated in terms of 

describing the participation of this university in the 

different sports disciplines. Documents also stressed the 

institutional concern for maintaining and increasing these 

activities, 

Two categories of Table 13 obtained five references. 

They are "Faculty Development" and "Lectures and Short-term 

Courses. " Faculty development was stated as the most 

important process for improving education. In the case of 

Lectures and short-term courses, references were stated in 

terms of describing academic events addressed to faculty, 

students, and local entrepreneurs. 

The category labeled "Students' Scholarships" had four 

references in all the documents reviewed. Most of these 

documents mentioned that the programs of students' 

scholarships contribute to enhance academic competence. 

"Use of Computer Technology" obtained three references. 
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According to these documents, this institutions assigns a 

moderate value to the use of computer technology. The 

references of this category stressed the fact that 

technology improves education. 

Three categories of Table 13 obtained the minimum score 

of one reference. They are "Improvement of Facilities," 

"Improvement of Student Services," and "Program for Student 

Retention." These references informed the establishment of 

specific programs at this university. 

Department-Environment Relations 

In this section, I describe the relationships held by 

faculty and administrators at this Department with external 

groups and persons in society. These external groups and 

their members constitute an important part of Department 

environment. In this section, I explore how external 

influences can shape specific changes in curriculum. In 

describing these links, I use data obtained through 

interviews. 

The local association of professionals in the area of 

Private Administration has played an important role in 

shaping curriculum change. All inter-viewees in this 

Department indicated that they have important relationships 

with this association. Moreover, three of the interviewees 

explained that this association participated in the process 
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of curriculum re-design by providing orientations and 

suggestions in regard to the needs for the Department tc fit 

its environment. For example, one interviewee recognized 

that: 

We have an agreement with the association of 
administrators. In this case, in the case of 
work, they support us to make curricular 
analysis in regard to what the environment 
needs (Interviewee No. 21, p. 8). 

Another professor who participated in the committee for 

curriculum re-design described how this committee worked. 

He commented that: 

For exantple, in the area of administration, 
we had meetings for planning, for example, 
with the organization of professionals, such 
as the state association of administrators 
(Interviewee No. 22, p. 4) . 

These statements suggest that the modification of the 

curriculum which occurred in 1993 at this program of 

Business Administration, was significantly influenced by the 

local professional community. This process was shaped in 

the course of the relations between this Department and the 

local association of administrators. 

Another source of influence was national, reflecting 

noxTnative isomorphism. Such influence came from the 

institutions from which faculty graduated. Three of the 

interviewees indicated that most faculty have obtained their 

academic degrees in national universities. 

Two of these interviewees pointed to international 
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influences, explaining that faculty who have graduated from 

foreign universities constitute an important number of 

professors. Moreover, this portion of the faculty is 

growing. Regarding this point, one administrator commented 

that: 

We receive a good number of applications from 
people of the United States. Primarily, to 
teach here or to gain an academic position 
and then pass on to other enterprises. ... 
This is allowing us to have courses of 
English be taught by foreigners, and to have 
some courses that deal with the international 
vision, be taught also by foreigners 
(Interviewee No. 25, p. 10). 

This observation suggests that the international part 

of the curriculum at this program of Business Administration 

is primarily carried out by international professors, who 

come predominantly from the U. S. In this regard, one can 

argue that this institution is receiving an important 

influence through the academic background of internationally 

graduated faculty. According to Institutional theorists, 

this influence can be considered as a process of normative 

isomorphism to the extent that it is transmitted through the 

professional preparation of these professors. It is 

important to note that the formal structure of curriculum, 

such as courses and academic requirements, cannot be 

associated with this international influence. However, what 

is taught in specific courses is affected by the academic 

background of faculty. For example, teaching methods. 
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professors' attitudes, and examination procedures are 

probably practiced in accordance with the experience of 

these international faculty. Regarding this point, Richard 

W. Scott (1987) reminds us that "[e]mployees come to the 

organization with heavy cultural and social baggage obtained 

from interaction in other social contexts" (Scott, 1987) . 

Finally, the issue of hiring international faculty 

demonstrates that the environment of this Department is very 

much beyond the national borders. This finding is important 

because institutional theory does not really consider that 

important elements of the institutional environment may have 

an international nature. 

This Department also has relationships with other 

Departments in Business Administration. Curriculum change 

can be influenced by these links. Three of the interviewees 

explained that during the process of curriculum re-design, 

the committee members analyzed the curricula of other 

programs in the area of Business Administration. These 

respondents mentioned that public and private institutions, 

nationally and internationally located were taken into 

account as examples of academic trends and evolution. 

Concerning this point, one professor commented that: 

We reviewed study plans of other universities 
from Mexico and the United States. For 
example, UNAM, University of Puebla, 
Autonomous University of Guadalajara, 
University of Sonora, University of Arizona, 
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Ohio State University, University of 
California at Irvine, ... we consulted their 
study plans in order to see the trends 
existing at that moment (Interviewee No. 24, 
p. 8) . 

In this statement, the word "trends" refers to the 

curriculum changes and academic innovations made by other 

programs in the area of Business Administration. In spite 

of the fact that no specific courses or innovations were 

mentioned as copied from these institutions, one can argue 

that the process of normative isomorphism in this case C was 

likely occurred from a broad set of academic Departments 

located nationally and internationally. The other cases 

discussed in this study that belong to public universities, 

case A, and Case B, did not report direct influences from 

foreign universities during their processes of curriculum 

re-design. 

The international interest of this Department of 

Business Administration at UNO is fostered by the 

participation of this University in a national association 

of private universities. The next comment illustrates this 

idea: 

We are members of national association that 
groups private universities, FIMPES, ... 
precisely, one of the functions of FIMPES is 
to be attentive to the recent trends that 
have been arising, not only at the national 
level but at international level, ... as a 
result of these meetings, we intensified our 
efforts addressed to sign agreements with 
foreign institutions, and we are talking not 
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only of the United States, but also of 
Europe. For example, with Alpha, that is an 
organization that groups several European 
universities (Interviewee No. 23, pp. 2-3) . 

Curriculum change at this department receives 

influences from local organizations of professionals, a 

national association of private universities, and 

international institutions of higher education. In the case 

of professional associations, this institution seeks 

collaboration and support for curriculum change and updating 

of content. My data suggests that the participation of this 

university in the national association of private 

universities is a very important source of innovations. The 

influence received from international institutions is 

through the academic background of international faculty. 
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Case D: High Concern for International Education 

and Faculty and Students Exchange 

The fourth case considered in this study is the 

Department of Administration at The Instituto Tecnologico y 

de Estudios Superiores de Monterrey (ITESM), Sinaloa campus. 

ITESM is a large private organization founded in 1943 by a 

group of businessmen who were interested in creating an 

institution of higher education with the highest academic 

standards in order to contribute to science, technology and 

the national culture (ITESM 1994b, p. 8) . The original 

campus was created in the Mexican state of Nuevo Leon. 

However, nhis institution has realized extraordinary-

expansion. Today, ITESM has 26 campuses located in 25 

cities of Mexico (ITESM 1996a). Due to its large size and 

complexity, this organization is considered by its members 

as a system. The ITESM system offers a total of 31 Bachelor 

programs. It is also involved in Graduate and Baccalaureate 

education. In 1996, ITESM had 69 600 students registered 

for the year (ITESM 1996a). Several new campuses in the 

system have been recently founded. It is likely that ITESM 

will continue to grow, opening new campuses in the coming 

years. 

This study considers the Department of Administration 

and its Bachelors program of Business Administration located 
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at the Sinaloa Campus. Many features of this department are 

similar to those of the other campuses because ITESM 

produces academic policies that affect the whole system. 

For example, in 1995, the program of Business Administration 

was offered, in all its extension, by 23 campuses and 

partially in one more campus (ITESM 1995). However, syllabi 

and the study plan for this program are the same in the 

various locations. 

The governance structure at the ITESM system is complex 

not only because of its size, but also because of relations 

among the levels of authority, divisions, campuses, 

departments, and academic units. The policies for admission 

standards and tuition and fees are established at the system 

level and they apply to all the campuses. For example, the 

academic standards for admission are evaluated through a 

Spanish version of the Standardized Academic Test (SAT) used 

in many universities in the U. S. (Personal interview with 

the Director of ITESM, Campus Sinaloa). The current 

policies established the cost of education for students at 

Bachelors programs in approximately $24,000.00 Mexican 

Pesos--equivalent to $3000.00 USD--per semester. ITESM also 

has a program of scholarships and student loans that reduce 

tuition from 10% to 90% of this cost (Personal interview 

with admission representatives). 

Regarding the in^rovement of curriculum, the ITESM 
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system has a centralized structure that approves 

modifications affecting all of the campuses (ITESM 1994b). 

However, the discussion and analyses of changes are 

processes carried out by collegial bodies and committees 

that allow a broad participation of administrators and 

faculty (Personal interview with the Coordinator of Business 

Administration program at the Campus Sinaioa). ITESM 

reviews and modifies the formal structure of study plans and 

courses of the Bachelors program every five years. However, 

in recent years the processes of curriculum change have 

occurred after three or two years. In the next section, I 

discuss the recent changes that have occurred at this 

program of Business Administration. I draw on information 

and data obtained from interviews and documents collected at 

the Sinaloa Campus. 

Changes in Curriculiim 

In this section, I analyze the major changes that have 

occurred in the Business Administration curriculum. Similar 

to the former cases of this study, I discuss changes in two 

dimensions of curriculum. One dimension is the level of 

purposes exemplified by the definition of Mission Statements 

and Career Objectives. The other dimension is the variation 

of transmitted knowledge evaluated through the modification 

of required courses. 
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In the last twelve years, the program of Business 

Administration has had four important processes of 

curriculum re-design--1985, 1990, 1993, and 1995. As a 

result of these processes, ITESM has produced several 

documents that formalize these modifications and explain the 

purposes and aims of these shifts. In the next paragraphs, 

I compare and discuss this evolution of the curriculum. 

In 1985, an international orientation of curriculum was 

not evident in the study plan of Business Administration at 

this institution. One professor of this department, who is 

a graduate from the class 1983-1987, explained that "when I 

was student, I don't remember that my study plan had any 

courses related to international topics. The 1983 plan did 

not have anything about international [knowledge]" 

(Interviewee No. 18). However, during the 1990s this 

institution experienced a notable shift toward international 

education. The discourse of education purposes also 

reflected this shift. In 1994 and 1996 the definitions of 

Career Objectives for the program of Business Administration 

and of the Mission Statement at the system level exhibit an 

institutional concern for the international competence of 

graduates. This institutional concern for international 

competence is showed in the career objectives established 

for Business Administration. The next excerpt illustrates 

this point. 
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The Business Administration program at the 
Institute Tecnologico y de Estudios 
Superiores de Monterrey has an international 
focus. This orientation constitutes the 
response to the needs of the Mexican 
enterprises for having a greater competence 
at the world level due to the globalization 
of markets (ITESM 1994a. Original text is in 
Spanish) . 

The Mission Statement of ITESM published in 1996 is as 

follows: 

The Institute Tecnologico y de Estudios 
Superiores de Monterrey is a university 
system that has as its mission to form 
persons committed to the social economic and 
political development of their communities, 
and that they be inteimationally competent in 
their area of knowledge (ITESM 1996b. 
Original text is in Spanish). 

In the former quotations, the definition of purposes is 

a discourse clearly impacted by the globalization of markets 

and by the institutions' response to this trend. It can be 

argued that this institution has recently defined its goals 

in terms of meeting the needs of globalization and the 

national development. The next step in this discussion is 

to assess the recent changes of required courses that 

constitute the study plan for Business Administration 

education. 

The program of Business Administration at the Sinaloa 

Campus, was established in 1983. However, the ITESM system 

was the first institution of Mexico to offer studies of 
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Business Administration since 1943, in the Mexican city of 

Monterrey, N. L. (Rios and Paniagua 1992, p. 11). I analyze 

only the recent changes of this program. I take as a 

starting point the study plan of 1985 and I analyze those 

changes that occurred in 1990, 1993, and 1995. I do not 

consider former changes. My interest is in the recent 

transformation of the Business Administration curricula in a 

period of approximately ten years and to stress those 

changes that has been introduced either as a response to the 

needs of globalization or as a response to the needs of the 

national development. For the years, 1990, 1993, and 1995, 

I compare and discuss changes in the number of courses in 

the different academic areas that constitute the study 

plans. I also consider those courses that centrally deal 

with international content, including them in the category 

of "International Knowledge." In the next table, I analyze 

the changes that occurred in 1990. 

Table 14. Number of courses by academic area scheduled 
in the study plans of 1985 and 1990 at Case D. 

Study Plans 

Academic area 1985 1990 Difference 

International Knowledge 0 6+6 

Elective Courses 0 4+4 

Foreign Languages 0 3+3 

Accounting 1 4 +3 

Mathematics 6 6 0 
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Writing and Speech 2 2 0 

Psychology 1 1 0 

Marketing 3 3 0 

Fiscal 1 1 0 

Right 4 3 -1 

Economics 3 2 -1 

Computer Science 2 1 -1 

Humanities 2 0 -2 

Finance 5 0 -5 

Administration 24 18 -6 

Total 54 54 0 

As Table 14 shows, the area of knowledge that 

registered the largest growth was International Knowledge 

which appeared in 1990 formed by six courses. The second 

category of this table is not an academic area. Instead, it 

is a group of four "Elective Courses" that were included in 

the study plan of 1990. Another area that shows significant 

growth is Foreign Languages, which was absent in the form of 

required courses in 1985 and was included with three 

required courses in 1990. The other area that exhibits 

growth is Accounting which grew from one to four courses. 

Several areas do not change in the study plans--Mathematics, 

Writing and Speech, Psychology, Marketing, and Fiscal. 

Other areas registered reductions. Law, Economics, and 

Computer Science show a reduction of one course by area. In 

the case of Humanities the reduction registered is two 
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units. Finally, Table 14 shows a reduction of five courses 

in Finance and six in the area of Administration. 

Two general important changes of the 1990 study plan 

can be stressed. One is the international orientation of 

curriculum implemented by the introduction of three courses 

dealing with foreign languages and six courses which central 

content was inteznational knowledge. This change is 

important to the purposes of this study because it 

demonstrates that after 1990 the content of International 

Knowledge and Foreign Languages appeared in this particular 

curriculum. This shift illustrates how this institution 

was, since 1990, strongly pursuing an international 

competence of graduates. The second important change was 

the introduction of four elective courses in 1990 which gave 

a limited flexibility to this study plan. The study plan of 

1985 v/as inflexible. It scheduled 54 courses that were 

strictly required. 

By 1993, this program experienced another formal 

modification. In the next table, I compare the changes of 

1993 considering the number of courses by academic area. 

Table 15. Number of courses by academic area scheduled 
in the study plans of 1990 and 1993 at Case D. 

Study Plans 

Academic area 1990 1993 Difference 

Selected Topics 

Administration 18 

0 

20 

4 

+2 

+4 
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Computer Science 1 2 +1 

Finance 0 1 +1 

Accounting 4 4 0 

Economics 2 2 0 

Mathematics 6 6 0 

Foreign Languages 3 3 0 

Writing and Speech 2 2 0 

Psychology 1 1 0 

Fiscal 1 1 0 

Laws 3 2 -1 

Marketing 3 2 -1 

International Knowledge 6 4 -2 

Elective Courses 4 0 -4 

Total 54 54 0 

As Table 15 shows, the study plan of 1993 included a 

group of courses labeled "Selected Topics." This category-

was absent in 1990. Therefore, this group registered the 

largest growth in the 1993 study plan. The four courses of 

Selected Topics do not have defined syllabi. Instead, as 

one professor explained, they are designed every term with 

different content in order to provide students with the most 

recent knowledge that is relevant to the area of Business 

Administration (Interviewee No. 19). In 1993, the academic 

area of Administration added two courses. Computer Science 

and Finance registered both an increment of one unit. Table 

14 also shows that several areas remained without change. 
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They are Accounting, Economics, Mathematics, Foreign 

Languages, Writing and Speech, Psychology, and Fiscal. The 

academic areas of Laws and Marketing registered both a 

reduction of one unit. International Knowledge was reduced 

from six to four courses. Finally, the group of Elective 

Courses disappeared registering the largest reduction of 

this table. 

Of special interest is the reduction of required 

courses observed in the area of International Knowledge in 

1993. The coordinator of the Bachelors program, who also 

participated in the committee for curriculum re-design, 

explained the decision and the arguments for this shift. He 

revealed that the agreement of this committee was that the 

bachelors programs enhance their inclination to the 

development of the local communities and to keep the 

international component of curriculum awkward number of 

required courses. They considered that in spite of this 

reduction, the international segment of curriculum is still 

strong. On the other hand, the development of the local 

community was pursued through the introduction of courses 

that deal with the needs of the manufacturer industry and 

agribusiness (Interviewee No. 16). 

In 1995, this program had its latest change of the 

formal study plan or list of required courses. The 

following table shows this modification. 
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Table 16. Number of courses by academic area scheduled 
in the study plans of 1993 and 1995 at Case D. 

Study Plans 

Academic area 1993 1995 Difference 

Accounting 4 5 +1 

Writing and Speech 2 3 +1 

Laws 2 3 + 1 

Marketing 2 3 +1 

Ecology 0 1 +1 

Computer Science 2 2 0 

Economics 2 2 0 

Psychology 1 1 0 

Finance 1 1 0 

Fiscal 1 1 0 

Selected Topics 4 4 0 

Mathematics 6 5 -1 

International Knowledge 4 3 -1 

Foreign Languages 3 1 -2 

Administration 20 18 -2 

Total 54 54 0 

In 1995, several academic areas registered an increment 

of one unit. They are Accoimting, Writing and Speech, Laws, 

Marketing, and Ecology. Indeed, the area of Ecology 

appeared with one required course for the study plan of 

1995, Several areas did not registered change in regard to 

the number of required courses in both plans--1993 and 1995. 

They are Computer Science, Economics, Psychology, Finance, 

Fiscal and the group of Selected Topics. Two academic areas 
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were reduced by one unit each one--International Knowledge 

and Mathematics. Foreign Languages and Administration 

registered both a reduction of two units. 

The changes that are relevant to the purposes of this 

study are the reduction of one course in the area of 

International Knowledge and two courses in Foreign 

Languages. The head of the department explained that this 

study plan has also the purpose of contributing to the 

national development through the preparation of 

professionals in Business Administration. The study plan of 

1995 also seeks to form professionals knowledgeable of 

environmental affairs as it is suggested by the introduction 

one course in the area of Ecology. Several changes of 

curriculum are also perceived and expressed in interviewees 

by faculty and administrators at this department. In the 

next section, I discuss their perceptions. 

Perceptions o£ Administrators euid Faculty 

This section is designed to explore the understandings 

of faculty and administrators in regard to the challenges 

faced by Business Administration education and the recent 

curricular innovations in this institution. Similar to the 

other cases discussed in this study, I describe a context of 

socialized understandings and beliefs of people currently 

working at this Department. This section is constructed 
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using interview data. I conducted six interviews with 

faculty and administrators of this academic unit. This 

department has only seven full-time professors. In the 

next table, I summarize their responses related to 

challenges. 

Table 17. Arguments of administrators and faculty at 
case D regarding the challenges of Business Administration 
education. 

Categories Frequency 

International and Multicultural Education 5 

Professional with English Proficiency 3 

To Form Professionals as Leaders 3 

To Form Professionals as Entrepreneurs 2 

Work Experience for Students 2 

Detecting Students' Problems on Time 1 

Collaborative Learning 1 

More Research on Mexican Organizations 1 

The most recurrent idea of challenge expressed by 

interviewees at this department was "International and 

Multicultural Education." Five of the six interviewees 

mentioned this concept as a current challenge. It is 

interesting to note that during the interviews, respondents 

expressed this idea clearly and rapidly. The following 

excerpt can illustrate this category. 

I think that the challenges have changed a 
bit regarding how we teach before,... in the 
challenges that we are today emphasizing are 
team work and international culture 
(Interviewee No. 19, p. 1). 
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The second category of Table 17, "Professionals with 

English Proficiency, " was expressed by three of the 

interviewees. For this people, the English proficiency of 

graduates is a way for approaching a multicultural 

curriculum. It was argued by respondents that bicultural 

education is the first step toward Multiculturalism. In 

this sense, this second category is related to the first one 

explained above. The English proficiency of professionals 

was expressed in the following terms: 

Well, the challenges are that the new 
professionals understand the questions of 
cultures, that they have a multicultural, or 
at least bicultural education, by teaching 
students a [generous] level of English 
(Interviewee No. 15, p.l). 

Another challenge is concerning languages. 
Today, it is essential for professionals to 
have proficiency in English (Interviewee No. 
18, p. 2). 

Due to the importance of these two categories, I 

explored other arguments related to these expressed 

challenges of multicultural education and English 

proficiency. For example, additional support was given to 

these challenges in terms of the expected work for 

graduates. One professor explained that: 

We find [in local business] that our clients 
and suppliers are more and more foreigners. 
The commercial openness is giving us the 
opportunity for finding suppliers and clients 
from other countries. There are very small 
enterprises that are exporting, and other 
that are also importing, and we are not 
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talking about the big ones, and this is 
creating problems. I have helped several 
friends of mine as a translator and during 
translations there are things missing. It is 
not the same whether I, as the interested 
person give my own ideas, or using an 
translator, and it is not only the language, 
it is the way of doing business (Interviewee 
No. 18, p. 2) . 

This statement is important for the purposes of this 

study because it helps us to xinderstand what is the relevant 

sector in society, which is addressed by this particular 

arrangement of curriculum. According to this professor, the 

relevant needs of enterprises are international ones. In 

this case, the respondent is stressing that several firms 

are facing problems with their international relations. 

However, these international relations are mostly with the 

U. S. He commented that the size of organizations is not 

related to this problem, and that this Department is 

interested in addressing the problems of international 

communication by preparing professional who have English 

proficiency. 

The category labeled "To Form Professionals as Leaders" 

was mentioned by three of the interviewees. They explained 

that one important challenge for this Department is to 

prepare managers and administrators with leadership skills. 

This idea was argued in the sense that graduates must 

promote changes in society. Regarding this point, one 

professor noted that: 
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Another challenge is that our graduates be 
not only high-prepared professionals, but 
also promoters of change in society. Then, 
we try to give students the tools and skills 
of leaders (Interviewee No. 16, p, 1). 

The next category of Table 17 is "To Form Professionals 

as Entrepreneurs." Two professors explained that graduates 

must have abilities for creating successful business. They 

argued that one objective of this department is to prepare 

professionals with skills for creating productive 

organizations. In regard to this point, one professor 

commented that: 

There is here a program called "Entrepreneur 
Program." The purpose of this program is 
that students develop their own enterprise" 
(Interviewee No. 18, p. 5). 

Two faculty members mentioned that another challenge for 

this department is to provide students with work practice in 

the area of management of organizations. I codified this 

concern in the fifth category of Table 17--"Work Experience 

for Students." The next excerpt is an example of this 

category: 

In the last years, we have developed a new 
concept that we call "Entrepreneurial 
Clinics" where we look for clients within the 
local community of entrepreneurs. ... The job 
is to find out enterprises that might be 
interested or might have problems. Then, we 
assess whether or not we can help them 
because we are not almighty. If we have a 
professor with knowledge in the area of the 
problem, that professor and two to five 
students become responsible. They study the 
problem and develop a plan for its solution. 
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It can take one semester or one year, and the 
purpose is that our professors also get 
involved in practice because we have a lot of 
professors that teach a great deal of 
theories but do not know anything of 
. .. (hesitating) do not have contact with 
enterprises (Interviewee No. 18, p. 6). 

The category of "Detecting Students' Problems on Time" 

was expressed by one professor who is also administrator at 

this institution. He considered that one important 

challenge is tho know the academic problems of students 

rapidly so these students can have advise and help. 

Finally, the last category of Table 17 is "More Research on 

Mexican Organizations." This category of challenge was 

expressed by one professor. She commented that: 

"[The challenge] I see, in Business 
Administration is that the books of national 
authors are not so good. We need writers in 
the area of Business Administration, not only 
saying more words, but also with more 
examples, with more cases. I would like to 
find books talking about Mexican enterprises 
and not so much about the American ones 
(Interviewee No. 20, p. 2). 

In spite of the fact that this argument was mentioned 

only by one professor, it is an important concept because it 

helps us to understand the international dependency in 

regard to the production of theories and books. In this 

case, she suggests that the improvement of teaching can be 

achieved by the production of intellectual goods, such as 

books and theories based on Mexican organizations. 

The other aspect of faculty perceptions is in regard to 
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the relevance of changes and innovations of curriculum 

introduced at this department. During the interviews, I 

asked them to talk about the importance of recent 

innovations and changes. In the next table, I summarize 

their perceptions. 

Table 18. Arguments of administrators and faculty at 
case D regarding the relevance of changes observed at this 
program of Business Administration. 

Categories Frequency 

International Education 5 

Emphasis on English 5 

Introduction of Seal Courses 4 

Faster Implementation of Curriculum Change 3 

Hiring American Professors 3 

Work Experience for Students 3 

Distance Education for Faculty 2 

Emphasis on Spanish, and Humanities 2 

Reduction of International Content 1 

Emphasis on Community Development 1 

Teaching through Study Travels 1 

More Teaching through Advising 1 

More Women Benefited with Scholarships I 

The first category of this table, "International 

education," was mentioned by five interviewees. This 

category is related to the international orientation of 

curriculum pursued by this institution. In this regard, 

respondents recognized that one of the major changes since 
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1990 is the introduction of required courses dealing with 

international content. 

The second category, "Emphasis on English," was 

mentioned also by five interviewees. They mentioned that 

the introduction of required courses of English 

characterized the study plan since 1990. The change 

mentioned by faculty in the first and second categories of 

this table can be also observed in Table 14. 

The third category, "Introduction of seal courses," was 

expressed by four respondents. In this case, interviewees 

explained that the "seal courses" are prepared with special 

care and interest in order to give students skills and 

knowledge that may distinguish them from graduates of other 

institutions. For example, the head of the department 

commented that: 

There have been introduced some seal courses 
since the 1990 study plan. We call "seal 
courses" those that define the 
characteristics of graduates from this 
institution. For example, "Development of 
Entrepreneurs" (Interviewee No. 16, p. 3). 

The word "seal" (sello) is used in the sense of brand 

or mark. Other seal courses mentioned were "Leadership" and 

"Culture of Quality." It is interesting to note that 

interviewees showed an attitude of pride when they mentioned 

these courses. Another characteristic of the seal courses 

is the fact that they are published and sold to other 
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education institutions both national and foreigner. The 

head of the department explained that these courses are 

organized in packages that include materials and training of 

professors. He commented that "Development of 

Entrepreneurs" has been sold to other universities of 

Mexico, Colombia, and Peru. 

Three of the interviewees mentioned that one important 

characteristic of this program is that curriculum change has 

been implemented more rapidly in the last six years. They 

explained that the processes of curriculum re-design are 

being implemented more frequently. One professor said that: 

The system is becoming more dynamic about the 
changes of study plans. In the past, changes 
were done every five years. We have for 
example the 1980, 1985, and 1990 study plans. 
After the 1990 plan, change was much more 
rapid. We have the 1993 and 1995 plans 
(Interviewee No. 16, p. 2) . 

"Hiring American Professors" was another category of 

change mentioned by three interviewees. They commented that 

one recent trend pursued by administrators at this 

institution is to teach Bachelors' courses in native 

English. This end is being achieved by hiring American 

professors. One professor who also holds an administrative 

position commented that: 

We are seeking, in addition to the national 
professors, to have American professors, and 
not because they are better or worse. What 
we want to do is to have people here so when 
they teach in native English, not to be here 
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pretending, the Mexican professors, to teach 
in English (Interviewee No. 18, p. 16). 

This professor also explained that currently students 

have the option of taking some courses in English or 

Spanish. However, the institution's objective is to have at 

least 25% of the required courses taught in English for the 

next term. In regard to this category, another professor 

simply commented that: 

Starting in the next semester, gringos are 
coming to [Business] Administration" 
(Interviewee No. 15, p. 5). 

This category of "Hiring American Professors" is 

iiT5>ortant to the purposes of this study at least in regard 

to two aspects. On the one hand, it helps us to understand 

that in spite of the reduction of international courses in 

1993 and 1995 (see tables 15 and 16), the institutional 

concern for international education is still very important. 

However, the means for achieving this end have shifted. 

Data suggests that the international orientation of 

curriculum is today pursued by increasing the number of 

required courses taught by American professors in native 

English. 

On the other hand, this category is important because 

it implies formal and subtle modifications of the school 

curriculum. In other words, at the same time that Americans 

teach in native English, they probably also transmit a 
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behavior of the American culture. In this regard, the 

attitude of American faculty is very different from that of 

Mexicans, at least in the aspects of teaching methods and 

procedures for examination. Two of the interviewees that 

mentioned this category also commented that the idea is to 

face students with international faculty in order that this 

contact makes them more knowledgeable of other cultures. 

They also mentioned that it may imply challenges and 

difficulties. The next excerpt illustrates this point. 

To face students with the challenge of having 
professors of that culture, is [producing] 
some big problems. Americans are very 
strict. [Students may say] wait a little bit, 
[but there is] no way! That is affecting a 
bit to the students. We are a little bit 
more flexible. That contact of students to 
the American culture has taught them a great 
deal (Interviewee No. 18, pp. 16-17). 

It is important to note that most of the interviewees 

mentioned that the majority of students accept without 

resistance the courses taught in English. Faculty commented 

the existence of minor resistances in regard to the 

examination in English. As data suggests, the most 

important problems blamed by students appear to be connected 

to the behavioral differences. 

Another category of Table 18 expressed by three people 

was "Real-world Experience for Students." Interviewees 

mentioned that one important change at this department is 

the introduction of teaching methods that encompass the 
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analysis of problems and implementation of solutions in 

selected enterprises. One professor explained that this 

institution has developed a program called "Entrepreneurial 

Clinics." This program is controlled by one academic unit 

on campus that, as a first step, identify administrative 

problems at local enterprises and organizations. Then, this 

unit assigns one professor of Business Administration and a 

group of four to five students who attend that problem. The 

group study the problem in situ, design and implement a 

solution, and evaluate its outcomes. Interviewees also 

mentioned that this program is intended to provide real-

world experience, not only to students, but also to faculty. 

Regarding this point, the head of the department explained 

that: 

It was decided to initiate the 
Entrepreneurial Clinics the last semester. 
Then, those courses are taken within one 
enterprise, with one professor that is 
consultant and it is designed a project that 
works during the semester. It has to do with 
a change in teaching methods because it is 
oriented to the professional practice, but it 
also has to do with the need that students be 
more linked to the real-world part 
(Interviewee No. 16, p. 6). 

The next category of Table 18, "Distance Education for 

Faculty," was mentioned by two professors who also have 

administrative responsibilities at this institution. They 

said that the recent introduction of commiinication 
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technology is allowing the participation of faculty in 

distance learning. One interviewee explained that before 

the introduction of this technology, the program of faculty 

development was very expensive. Prior to the introduction 

of this technology, professors were sent to the Monterrey 

Campus in order to attend courses designed for faculty 

development. According to this interviewee, the 

introduction of communication technology has reduced the 

cost for the preparation of faculty. 

Two interviewees mentioned the category labeled 

"Emphasis on Spanish and Ecology." They commented that the 

most recent restructuration of the study plan augmented the 

number of required courses in these areas, These changes 

can also be observed in Table 16. 

The last five categories of Table 18 were mentioned by 

one interviewee. They are "More Women Benefitted by 

Scholarships," "Emphasis on Commiinity Development," 

"Teaching through Study Travels," "Reduction of 

International content," and "More Teaching as Mentoring." 

In the case of "Reduction of International Content," one 

professor mentioned that the number of courses dealing with 

international knowledge have been reduced in the recent 

modifications of study plans, 1993 and 1995. These changes 

can be observed in Tables 15 and 16. In the case of "More 

Teaching as Mentoring," one professor commented that the 
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role of faculty at this department has been modified by one 

program that encourages mentoring. She said that professors 

are having more contact and giving academic orientation to 

students. 

The Institutional Rules 

My approach to the description of institutional rules 

is based on the analysis of piiblic documents issued by this 

institution. I analyzed indicators of institutional rules 

as those concepts and ideas repetitively invoked by public 

documents. In this case, I considered five annual reports 

(1989, 1990, 1993, 1994, and 1996) issued by the central 

authorities at the Sinaloa Campus. The size and style of 

these documents have had minor variance. For example, the 

earlier issues are smaller and less illustrated than the 

later ones. However, these annual reports are very similar 

in emphasizing aims, concerns, and programs. These 

conceptions constitute an important part of the cultural 

context for this department. In reviewing these documents, 

I identified several themes and the number of times that 

each theme was referred by all the annual reports studied. 

In the next table, I present a summary of this content. 
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Table 19. Indicators of institutional rules invoked by 
five selected documents at case D. 

Categories Frequency 

Faculty Development 12 

Students' Loans and Scholarships 9 

International Education 7 

Use of Computer Technology 7 

Lectures and Short-term Courses 6 

Sports Activities 6 

Continued Education Programs 5 

Increase Library Bibliography 5 

Cultural Programs 5 

Adoption of the Philosophy of Continuous Improvement 3 

To Form Professionals for the National Development 2 

Improvement of Facilities 2 

Program for Recruiting Students 1 

Introduction of Strategic Planning 1 

Mentoring Program 1 

Ent repreneur Program 1 

As showed in table 19, the category labeled "Faculty 

Development" had 12 references. This category obtained the 

highest number of references in all the documents studied. 

In regard to the importance given by this institution to the 

development of faculty, one document stated that: 

This issue represents one of the highest 
priorities of campus and it is reflected in 
two programs. One is directed to the 
obtention of academic degrees by faculty, and 
the other to provide teacher preparation 
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through short-term courses and seminars 
(ITESM 1993, p. 10). 

The second category, "Students' Loans and 

Scholarships," obtained nine references. According to these 

remarks, this institution accords a great importance to the 

economic support of students. Most of the documents 

reviewed mentioned that the programs for students' loans and 

scholarships contribute to enhance academic competence and 

quality of teaching. 

The category labeled "International Education" obtained 

seven references. In this case, the documents stressed that 

one of the most important goals for this institution is to 

provide international education in order to respond to the 

recent changes of the Mexican economy, which is 

characterized by its growing participation in the global 

economy. This category is analogous to the first category 

of Table 19 labeled "International and Multicultural 

Education." Moreover, the Bachelors program of Business 

Administration at this institution showed an important 

change in 1990 toward the implementation of this goal. 

After this year, six required courses dealing with 

international knowledge and four courses of foreign 

languages were introduced (see Table 14). However, the most 

recent changes of this program, in 1993 and 1995, showed a 

reduction in the number of required courses of international 
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knowledge and foreign languages. In the next two sections 

of this chapter, I explore theoretical explanations to these 

changes. Data and arguments for these explanations take 

into account elements and events of the department's 

institutional environment. 

The next category of Table 19, "Use of Computer 

Technology," had seven references in the reviewed documents. 

According to this number of references, this institution 

assigns a high value to the use of computer technology. The 

references of this category stressed that technology 

improves some processes of this institution, such as the 

management of bibliographic resources, and training of 

professors. 

The documents reviewed also have six references to the 

category of "Lectures, Short-term Courses and Seminars." 

These references were stated in regard to academic events 

already delivered to faculty, students, and local 

entrepreneurs. It is interesting to note that most of the 

topics of these lectures and courses were related to the 

area of Business Administration. 

The category labeled "Sports Activities" obtained six 

references in all the documents reviewed. These references 

were stated in terms of describing the participation of this 

campus in the different sports disciplines. Documents also 

stressed the institutional concern for maintaining and 
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increasing these activities. 

Three categories of Table 19 obtained five references. 

They are "Continued Education Programs," "Increase of 

Library Bibliography," and "Cultural Programs," In the case 

of "Continued Education Programs," documents stressed the 

importance of preparing and delivering specific courses 

(diplomados) for professionals and businessmen. Regarding 

the other categories, documents pointed out the importance 

of increasing both the library resources and the cultural 

programs of this institution. 

The category labeled "Adopting the Philosophy of 

Continuous Improvement" obtained three references. The 

documents stressed that this institution has established the 

adoption and use of continuous improvement principle in 

order to strength its quality of education. It is important 

to note that this category demonstrate an international 

influence in the sense that this term comes from the U. S. 

business world. 

Two categories of Table 19, "Improvement of 

Facilities," and "To Form Professionals for the National 

Development," obtained two references. In the first case, 

these references remarked the institutional concern for 

preparing professionals that can contribute to the economic 

and social development of Mexico. 

The last four categories of Table 19, "Mentoring 
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Program," "Program for the Recruitment of Students," 

"Introduction of Strategic Planning," and "Entrepreneur 

Program," obtained one reference in the reviewed documents. 

These references informed the establishment of specific 

programs and the fact that institutional change is designed 

using the principles of strategic planning. 

Department-Environment Relations 

Similar to the other cases of this study, I examine the 

relationships held by administrators and faculty of this 

department with organizations, groups, and persons. This 

section is oriented to understand how the department's 

environment influences change in curriculum. Conceptually, 

the influence of environments upon the structure of 

organizations can be studied taking into account the 

processes of isomorphism described by institutional 

theorists (DiMaggio and Powell, 1983) . Since the environment 

of organizations can have internationally extended borders, 

this study takes into consideration national and 

international influences that can be developed in the 

academic sphere of Business Administration departments. In 

fact, one of the main purposes of this study is to explore 

how social forces, such as NAFTA and the globalization of 

markets are influencing changes in Business Administration 

education. The international perspective is explored taking 
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into account ideas and concepts of Dependency Theory applied 

to the academic domain (Altbach, P., 1977) and Comparative 

Education (Altbach, P. and Kelly, G., 1986). 

The department's environment is formed by several 

organizations, groups, and persons. My data suggests that 

one of the most important constituencies that influence 

curriculum change at this department is the student body. 

All but one of the interviewees commented that this 

institution considers students as "clients." Respondents 

also mentioned that this institution is student-oriented in 

the sense that the demands of students are seriously taken 

into account in deciding change. For example, one professor 

commented that: 

"Students are our clients and the institution 
is focussed more on students that on what 
other universities do" (Interviewee No. 14 p. 
7) . 

Another professor simply said that: 

"[The student body] is the most important 
[issue] for this institution. Everything is 
centered on students. It is [called] 
attention to the client. The institution is 
always asking students how do you feel?, what 
do you need?" (Interviewee No. 15 p. 9). 

Due to the importance of this concept, "student as 

client," I discuss some of the characteristics of students 

at this department. During the interviews, I asked faculty 

and administrators to describe the most relevant aspects of 
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this group. Respondents agreed in describing that most of 

the students at this department are middle-upper and upper 

class members, knowledgeable of other countries, English 

speakers, internationally oriented and very demanding in 

regard to the quality of education. Some of the arguments 

of faculty are as follows: 

[Students are from middle-upper and upper 
classes in regard to level of income... They 
are interested in all the international 
sphere. This is a very interesting aspect. 
They have a great inclination, for exaiiple, 
for traveling. In fact, every semester are 
organized two or three international travels 
(Interviewee No. 16, p. 9) . 

Students have a very internationalized mind, 
very globalized. There are people that have 
traveled a lot. They know Europe and the 
United States, and they are going over 
professors because many of our professors 
studied with many efforts and did not have 
opportunities for traveling. Many of them do 
not speak in English, and we are working hard 
on that. We are doing interchange of 
professors bringing Americans and we want to 
send our professors there (Interviewee No. 
18, p. 9) . 

Most of my students go out for one year in 
order to study English. Most of them know 
the United States and, I can tell you that 
about thirty percent know Europe. It implies 
that when you are delivering a class, you 
have to do your credibility in many ways. I 
don't know if I am ejqjlaining it. It iitplies 
a level of preparation that many times 
teachers do not have money for doing 
(Interviewee No, 19, p. 11). 

The characteristics and interests of students can 

partially explain the international orientation of 
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curriculum at this department. It is important to remark 

two aspects. One, most of the students at this department 

have interest for international education. They master the 

English language and they are knowledgeable of first-world 

cultures and institutions because many of them have been in 

the United States and European countries. Two, this 

institution is veTry oriented to satisfying the student needs 

and demands. It is likely that the internationalization of 

curriculum at this department is responding to the demands 

of the student body. In this regard one professor commented 

that: 

The director of this campus is very 
interested in making us bilingual [faculty] 
now. Right nowI and that we master all the 
computer tools that we must know for doing 
our things because it could be that students 
go over us. I repeat, they are very well 
informed (Interviewee No. 20, p. 8). 

This institution depends largely on students fees and 

tuition and it considers students as clients. Therefore, 

those changes in curriculum produced to conform with 

specific interests of students can hardly be considered as a 

subtle form of isomorphism. As DiMaggio and Powell (1991) 

explain, isomorphism results from both formal and informal 

pressxires exerted primarily by supporting organizations, 

state agencies, the system of professions, and by imitating 

successful. In this case, one must take into account that 
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students do not conform an organized group that exerts 

formal pressures. However, data demonstrate that 

administrators at this institution take into account the 

student interests and demands in order to introduce changes 

in curriculum. This influence of curriculum change through 

the characteristics of this student body can be understood 

as a social process of stratification in which organizations 

and groups of third world countries conform social elites in 

the sense that these groups are largely benefitted by the 

social distribution of power and prestige. 

Another source of influence for curriculum change is 

explored taking into account the formal membership of this 

institution to academic organizations. This institution 

holds important relationships with one American organization 

for university accreditation. Four interviewees mentioned 

that the ITESM campuses belong to this association. 

Besides, respondents commented that their relationships for 

evaluation and accreditation have resulted on direct demands 

that affect curriculum at the different departments. For 

example, one professor who also has administrative 

responsibilities commented that: 

We belong to the southwestern association for 
university accreditation. It is one of the 
strongest organizations that accept or deny 
accreditation to institutions. The fact of 
being accredited by this association gives us 
certain prestige... This organization 
requires that all the professors teaching at 
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bachelors must have at least a Masters 
degree, and that 25% of the courses be taught 
by doctorate professors (Interviewee No. 18, 
pp. 14-15). 

This interviewee also commented that this institution 

has not fully met this requirement of having 25% of the 

courses taught by doctorate faculty. In fact, he said that 

it has been a difficult task and that the institution is 

seeking American professors holding doctorate degrees. In 

this regard he noted that: 

Unfortunately, the number of professors with 
[a] doctorate [degree] here, in this city, is 
very low and they are persons that were 
prepared by other institutions and have the 
commitment of working there. We are seeking 
to hire doctorate faculty, this is part of my 
job, I have two persons interested from New 
Mexico (Interviewee No. 18, p. 15). 

Thus, the international orientation of curriculum at 

this department can be partially explained by the 

institution's membership to the American association for 

university accreditation. Data suggests that this 

institution in order to conform with a minimum of doctorate 

faculty, is hiring American professors because doctorate 

faculty is scare in Mexico. 

In this department, there is a notable concern for 

international education. This institutional interest was 

observed in the aspects of curriculum change, faculty 

perceptions, and the institutional rules invoked by public 

documents. Moreover, the institutional environment has an 
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important component of international associations and higher 

education institutions that are influencing curriculum 

change. 

How Private Departments are Similar and Different 

The private departments studied show important 

similarities in regard to the school curriculum, and the 

perceptions of administrators and faculty. Moreover, the 

composition of faculty at both departments show similar 

patterns of academic background and nationalities. Both 

departments have introduced recent innovations and changes 

of curriculum oriented to meet the needs of the 

globalization of markets and NAFTA. I labeled these cases 

as having a high international orientation of curriculum 

because it distinguish them from the public cases studied. 

International education was an institutional concern 

observed at these private institutions. This concern was 

expressed in the formal structure of curriculum. The recent 

processes of curriculum re-design show increment in the 

number of courses dealing with international knowledge and 

foreign languages. It is important to note that in the case 

D there were a small reduction of these courses in 1993 and 

1995. However, the concern for international education is 

also pursued at the private departments by informal aspects 
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of the school curriculum, such as the international exchange 

of students and the trend of hiring international faculty. 

The specific way in which these informal aspects of 

curriculum are pursued in these two private departments are 

also sources of differentiation explained below. 

These private departments were similar in regard to the 

perceptions of administrators and faculty. The majority of 

this people argued that the most important challenge for 

Business Administration education is the international 

competence of graduates. They argued this interest in terms 

of meeting the needs of NAFTA and globalization. Moreover, 

most faculty at the private departments studied considered 

that the productive organizations of society are demanding 

international skills in the professional personnel they 

hire. This shared perception is different from that at the 

public departments of this study. In the public cases, the 

majority of faculty and administrators believe that the 

most important demands of productive organizations are not 

the international competence and skills of graduates. 

Instead, they believe that productive organizations demand 

professional personnel prepared to solve the economic 

development of business and their financial problems. These 

needs are more typical of small and medium-sized business 

that are not engaged in international exchange of goods and 

services. 
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Another resemblance of the private departments is the 

fact that their public documents support the 

internationalization of education as an institutional 

concern. In the analysis of documents published by the 

these departments, the indicator of institutional rules 

labeled "International Education" occupied a prominent 

position with a high number of references in both cases 

(Tables 13 and 19). 

These private departments also showed similar elements 

in their environments and similar sources of influence that 

affect the structure of curriculum. The two private cases 

of this study receive influences of foreign universities 

when they hire international faculty. In both cases, this 

influence is primarily form U. S. institutions and it 

affects informal aspects of curriculum, such as teaching 

methods, course assignments, and examination procedures. 

The private departments also were different in 

important ways such as the flexibility of the school 

curriculum and the use of English in teaching at least a 

number of required courses. The school curriculum at case C 

is much more flexible than the one at case D. This 

flexibility of case C was argued by administrators and 

faculty in terms of giving more opportunities for exchange 

of students. 

In regard to the language used in teaching, required 
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courses at case C are taught in Spanish. In contrast, 

interviewees at case D mentioned that this department is 

interested in teaching at least a number of required courses 

in English and that these courses be taught by American 

faculty. It is interesting to note that interviewees 

mentioned that this institution is interested in reducing 

the problems adaptation of students to this modality. 
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CHAPTER 6 

CONCLUSION 

Introduction 

This study focussed on the changes that two public and 

two private departments of Business Administration produced 

in the last ten years either as responses to NAFTA and 

globalization and the needs of the national development. 

These departments are located in Northwestern Mexico. I 

labeled the public departments case A and case B, and the 

private ones case C and case D. In these departments, the 

changes of curriculum in approximately the last ten years 

were studied through the analysis of documents and personal 

interviews with administrators and faculty. Two social 

theories provided the conceptual basis for identifying 

research c[uestions. Since globalization and NAFTA imply 

international relations, one part of the theoretical 

framework is based on concepts from dependency theory 

applied to the international relationships of the academic 

sphere. Moreover, concepts of institutional theory and the 

processes of isomorphism described by DiMaggio and Powell 

(1983) provided the other part of this conceptual framework. 
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The findings of this investigation show a complex 

picture of similarities and differences regarding how the 

studied departments produce innovations and change in order 

to improve education, either as responses to the national 

development, or to the needs of the globalization of markets 

and NAFTA. In spite of the fact that these departments 

share many similarities, they deliver quite different 

education. My data indicates that the studied departments 

tend to occupy different positions in a stratified system of 

higher education. The elements that allow such 

stratification are their different characteristics of the 

school curriculum in regard to international education, the 

different perceptions of administrators in regard the needs 

of productive organizations, and the different 

characteristics of students and faculty. 

Common elements were also fo\ind among the four cases 

studied. One of the most important resemblances was found at 

the level of educational purposes. In the definition of 

educational purposes, the four cases studied mentioned the 

needs of the Mexican society and its organizations as 

institutional concerns addressed by curriculum. However, 

the definition of educational purposes also showed 

differences. The idea of meeting the needs of globalization 
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was mentioned only in three of the studied departments--

cases A, C, and D. The situation of case B is particularly-

different from the other cases. In case B, formal processes 

of curriculum re-design have not occurred since 198 9 (table 

6). Prior to 1989, NAFTA and globalization was not a 

prominent issue in the piiblic opinion, nor in the national 

policies for education. It is very likely that case B will 

introduce the need of globalization in its next formal 

definition of educational purposes and mission statement. 

The other dimension of curriculum that I reviewed was 

the modification of required courses. All the departments 

studied have had processes of curriculum re-design and 

changes in the required course in the last ten years 

(tables 2, 6, 10, and 14-16). My interest was to compare 

how courses and content changed recently. I focused on the 

academic areas of international knowledge and foreign 

languages. My data demonstrated that the private 

departments changed the formal structure of curriculum after 

1990 in order to allow more courses of foreign languages and 

international knowledge. This trend was not observed in the 

public departments. The formal structure of curricula at 

the private departments is more oriented to international 

education than curricula at the public ones. 

The international orientation of curricula at the 

private departments is congruent with the perceptions of 
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administrators and faculty at these departments. For 

example, most of the interviewees at the private departments 

believe that the needs of productive organizations are 

primarily related to the international exchange of goods. 

The majority of faculty and administrators also consider 

that the most important challenges for Business 

Administration education are to deliver international and 

mutlicultural education and meet the needs of globalization 

and NAFTA. 

In contrast, most faculty and administrators at the 

public departments believe that the needs of productive 

organizations are to solve their financial stress and needs 

related to their economic growth and development. 

Interviewees at the public departments expressed common 

concerns in regard to the challenges faced by Business 

Administration education. Two categories of challenges, 

"Linking education to the real world," and "Homogenization 

of Business Administration programs," were expressed by most 

of the interviewees (tables 3, and 7). 

The public and private departments showed common 

elements in their institutional environments. For example, 

respondents in all the cases studied mentioned that the 

professional associations, as well as local business, are 

sources of information and suggestions for curriculum 

change. People in three of the departments studied--cases 
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A, C, and D--mentioned also the relevance of academic and 

imiversity association in orienting curricular change. 

However, different associations were related to particular 

departments. 

Another elements of the institutional environment were 

different for public and private departments. For example, 

the characteristics of students and faculty contributed to 

their differentiation. As mentioned previously, students a 

the private cases are more oriented to receive an 

international education than students at the public cases. 

Also, the academic background of faculty at the private 

departments is from national and international universities 

while the public department have most faculty graduate from 

national institutions. 

In the next sections, I discuss the conclusions of this 

study classifying them in three subheadings--Curriculum 

Change and Academic Links, Concerns for National and 

International Demands, and Curricula and Environments. For 

each section, I examine the patterns of response of 

departments to the globalization of markets and NAFTA. I 

also discuss implications and recommendations for curriculum 

reform and future research. Issues for curriculum reform 

are discussed taking into account the response of Business 

Administration departments to globalization and the role of 

higher education in contributing to the national 
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development. Implications for future research are discussed 

in the particular areas of this study that generated 

relevant questions. 

Curriculum Change and Academic Links 

One of the most important characteristics of national 

systems of higher education is today their increasing 

connections and participation in international collaboration 

and academic exchange (Clark Kerr, 1994; Dozier, J. 1993). 

The globalization of markets, and specifically NAFTA, are 

social forces that encourage international education and 

collaboration among the national systems of higher 

education. My study focuses on how the Business 

Administration departments in Northwestern Mexico are 

responding to this social force. I summarize the academic 

links that influence curriculum change and their 

implications. 

Data showed that most of the institutions in which 

departments are located have defined an important part of 

their educational purposes, such as mission statements and 

education goals, in terms of meeting the needs of 

globalization. My data also demonstrate that the public 

departments do not have a high orientation of curriculum 
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toward international education. On the other hand, the 

private ones have notable inteimational orientation of 

curriculum that includes a number of courses dealing with 

international knowledge and foreign languages and the 

introduction of American faculty. This finding has an 

implication in regard to the academic dependency established 

between developed and developing countries. The 

internationalization of curriculum is predisposed by hiring 

foreign faculty who also hold international background. 

However, this trend makes the private departments become 

more dependent on foreign professionals. My suggestion is 

to promote a balance in regard to the nationality of faculty 

with intemational background. It is very important for the 

Mexican institutions of higher education to promote, not 

only the internationalization of Bachelors students, but 

also of Mexican professors. In this sense, international 

education should be extended to Mexican faculty. 

The academic links among developed and developing 

countries are also in the areas of production and 

consumption of intellectual goods, such as theories, 

journals, and books. It is important to note that in most 

of the courses, teaching in Business Administration is based 

on foreign authored books. In this regard, most faculty in 

the public departments, and at least one some in the private 

ones, expressed ideas of unsuitability or incongruence 
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between the theories and books of foreign origin and the 

"real world" of national organizations. Simply stated, 

these professors pointed to the lack of indigenous theories 

and the inadequacy of foreign materials. They are demanding 

indigenous production of theories and bibliographies. 

Therefore, one important implication for curriculum reform 

emerge from this circumstance. In this case, the committees 

for curriculum reform in the departments of Business 

Administration must introduce curricular changes oriented to 

form graduates with scholarly skills who might take part in 

scholar and scientific groups. In this regard, the 

international orientation of curriculum must not substitute 

courses which central knowledge is the iinderstanding and use 

of communication skills, Spanish language, and research 

methods. The curricula of Business Administration must also 

contribute to the preparation of administrative scientists 

who may produce administrative theories based on the reality 

of Mexican organizations. 

Concerns for National and International Demands 

The Business Administration departments of this study 

have experienced influences that affected the structure of 

curriculum in several ways. The private departments studied 



202 

are more oriented to adopt an international orientation of 

curriculum than the public ones. This international 

orientation of the private cases is reflected in formal 

aspects of curriculum, such as courses, and informal ones, 

such as the incorporation of American faculty. My data 

indicates that the international character of curriculum in 

the private departments is oriented to the needs of 

organizations engaged in international exchange of goods and 

services. 

In contrast, the public cases have developed a less 

international orientation of curriculum. At the risk of 

oversimplification, one can say that this arrangement of 

curricula at the pxiblic cases is oriented to solve not the 

international needs of business but their financial problems 

and economic development. The relevant issue of this 

differentiation among private and public departments is to 

what extent Business Administration education is forming a 

stratified system of higher education. 

My data indicates that this pxiblic and private 

education in the area of Business Administration tends to 

develop different curricula oriented to different sectors in 

society. As Gerhard Lenski (1984) explains, the systems of 

stratification in society are supported by the systems of 

social distribution of power and privilege. In this case, 

one implication for future research arise from this 
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circumstance. More investigation is needed in order to 

determine to what extent the graduates of public and private 

education in the area of Business Administration occupy 

different types of positions in the labor market. For 

example, exporter and non-exporter organizations. Another 

relevant question is how the positions occupied by graduates 

of public and private education are different in terms of 

the distribution of benefits, salaries, power, and 

privilege. 

One recommendation for curriculum refoinn is as follows: 

The public departments of Business Administration should 

introduce more content related to international knowledge. 

Public and private departments should support mechanisms and 

incentives for augmenting the international expertise of 

Mexi can faculty. 

Curricula and Environments 

Data demonstrated that specific dimensions of 

curriculum at the different departments are connected to 

specific events and elements of the institution's 

environment. Relationships of the department with external 

organizations and persons were important in influencing 

specific changes in curriculum. Moreover, data suggest that 

the studied departments develop external relationships with 
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different groups and persons in society. 

Based on concepts of institutional theory, I explored 

the patterns of relations that departments hold with 

organizations and persons in society. I examined the 

mechanisms that influence the formal structure of curriculum 

at the departments studied. Of the three processes of 

isomorphism (coercive, mimetic, and normative) described by 

DiMaggio and Powell (1983), only mimetic and normative 

appear to be the dominant processes influencing curriculum 

change. Data showed that coercive processes of isomorphism 

were not prominent in influencing specific changes in 

curriculum. Moreover, important influences of curriculum 

change observed in the public departments cannot be 

classified within the DiMaggio and Powell's mechanisms. In 

this case, particular sources of suggestions and influences 

for the introduction of required courses at these 

departments came from the sector of local business and 

banks. I describe this influence under the subheading of 

Environment-department Relationships. This influence from 

the private sector suggests the need for the modification of 

institutional theory in the sense that institutionalist 

scientists have given a great importance to the public 

sector as the biggest changers of organizations. This study 

contends that the departments of Business Administration 

studied are motivated to change in concordance with 



suggestions and recommendations received from the private 

sector. Organizations, such as local banks and business 

demonstrated to have an important persuasion in orienting 

curricular change. 
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INTERVIEW GUIDE 

Challenges 

In your opinion, what are the most relevant challenges 

faced today by Business Administration education? 

How is this department addressing these challenges?, 

why in this way? 

Clumges 

What are the most relevant changes in the curriculum of 

this department in the last ten years? 

What innovations in education have you introduced? 

How do you iiiprove and maintain the quality of 

education? 

What other institutions do you know that are 

introducing similar innovations? 

Envi rorunent 

How this department maintain relationships with 

external organizations? 

Do you have agreements for collaboration with other 

universities?. Can you describe them? 

To what professional associations do you belong?, how 

is this relationships? 
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To what university associations do you belong?, how is 

relationship? 

How are the relatioships that this department holds 

with parents, businessmen or other persons in society? 

Characteristics o£ students 

In yo\ir opinion, what are the characteristics of 

students in this department?. How they are different form 

the students of other departments? 

What are the main interests expressed by students?. Do 

they express satisfaction? How the institution values the 

students' interests and their participation in decision 

making? 

Characteristics o£ faculty 

In your opinion, what are the characteristcs of faculty 

in this department?. How faculty is different form other 

departments of Business Administration that you know? 

In regard to the academic background of faculty, where 

are faculty graduate from?. From what countries? 

Do faculty participate in professional associations?, 

Do faculty work in external organizations and business? 
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