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ABSTRACT 

This study raised four questions pertaining to coun

selor education, the development of counseling competencies, 

and self-evaluation. These questions were as follows: 

1. Does Adlerian counselor education significantly 

change how students perceive their counseling 

competencies? 

2. Do students evaluate their competencies in 

Adlerian counseling differently than in an 

eclectic approach? 

3. Do students perceive themselves more like pro

fessional counselors as they near completion of 

their graduate training in counselor education? 

4. Does specific Adlerian feedback from peers and 

supervisors influence the way students evaluate 

their Adlerian counseling competencies? 

To answer the aforementioned questions, 46 graduate 

counseling students and 11 professional Adlerian counselors 

volunteered to evaluate themselves with the Self-Evaluation 

Guide, a Likert-type scale, which contains 2 5 Adlerian coun

seling competencies and 25 eclectic counseling competencies. 

Using this instrument, beginning, intermediate and advanced 

counseling graduate students evaluated their perceived level 

ix 
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of counseling competencies before and after one semester of 

Adlerian and eclectic counselor education. Additionally, 

peer and supervisory feedback was analyzed for its influence 

on self-evaluation ratings. In order to establish a realis

tic criterion in relation to student counselors, student 

scores were compared with self-evaluation scores obtained 

from professional Adlerian counselors. 

The analyses of the data indicated a number of 

significant findings. First, Adlerian counselor education 

significantly enhanced the perceived competencies of begin

ning (p£.05) and intermediate (p_< .0001) counseling stu

dents. Second, no significant pre- post-training differences 

were found when eclectic scores were analyzed. It was 

concluded that beginning, intermediate and advanced counsel

ing students were unable to perceive significant eclectic 

learnings as measured by the Self-Evaluation Guide. Third, 

the results indicated that students were perceptive enough to 

judge their counseling strengths and weaknesses in a reliable 

manner. Fourth, it was found that self-evaluation scores 

become like those of professional Adlerian counselors as 

students completed their counselor education program. Fin

ally, the results of this study indicated that students hav

ing received specific Adlerian feedback did not evaluate 

their Adlerian competencies differently when compared with 



students who did not receive the same feedback. Three pos

sible reasons for this finding were given. 

A nvimber of implications were presented along with 

recommendations for further research. This study concluded 

by specifying three components considered important to effec

tive counselor education programs. These components were: 

1. That performance-based structured educational 

experiences be provided throughout the student's 

training program. 

2. That students adopt and implement a specific 

theoretical model. 

3. That self-evaluation procedures be infused into 

the counselor education process and training. 



CHAPTER 1 

INTRODUCTION 

The Counseling and Guidance Department of The Univer

sity of Arizona has educated student counselors in the 

Adlerian model (Christensen, 1969) for the past 13 years. 

The objective of this option of the graduate training program 

has been to educate counselors in the methods and techniques 

of Adlerian psychology in order to help families, support the 

efforts of educational systems, and provide direct profes

sional psychoeducational services to the community. 

The Adlerian program offers counselor education and 

practical experience in the following areas: (1) family 

counseling and parent training, (2) teacher consultation and 

inservice, (3) pupil counseling and (4) classroom guidance 

techniques. Out of the total of 126 hours of coursework 

available through the department, a total of 3 3 graduate 

credit hours are either specifically designed to teach Adler

ian psychology, or may be focused in Adlerian psychology. 

Most of the Adlerian based courses emphasize performance-

based learning methods. 

Purpose of the Study 

In general, the purpose of this study was to examine 

how students viewed themselves while progressing in their 

1 
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training. Furthermore, this study was designed to examine 

two methods of student self-evaluation. Stated more specif

ically, the purposes of this study were as follows: 

1. To examine whether or not Adlerian education sig

nificantly influenced how students perceived their 

counseling competencies before and after training. 

2. To examine whether or not students perceive their 

Adlerian and eclectic competencies significantly 

different. 

3. To assess student self-evaluation ratings in rela

tionship to self-evaluations of professional coun

selors . 

4. To examine whether or not specific Adlerian feedback 

influenced self-evaluation ratings. 

Rationale for a Self-Evaluation Approach 

For whatever reason behavior is studied, observation 

is defined from one of two perspectives. It may be studied 

objectively by an outside observer, or it may be studied' 

phenomenologically, from the point of view of the behaving 

organism itself (Snygg, 1941). For the most part, psycholo

gists have rejected the subjective approach in research for a 

predominantly "unbiased" measurement approach. Nevertheless, 

with the influence of Gestalt psychology, research based on 

self-perception has become acceptable among contemporary 

psychologists (Maslow, 1971). 
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With the increasing tendency of counselors to be 

"self" oriented in their understanding of behavior, a number 

of terms have emerged which explain the "self" frame of ref

erence: self-concept, self-report, self-evaluation, self-

image, real-self and ideal-self. These constructs label 

observable behavior (Combs and Soper, 1957). 

The rationale for using a self-evaluation approach 

to investigate student counselors' perceptions is based on 

five assumptions drawn from self-concept theory (Kuenzli, 

1974). 

1. The meaning that we assign to persons, places, or 

things, is based on our past experience and learning. 

2. Our behavior is consistent with our self-concept. 

3. We have the ability to assess our strengths and 

shortcomings. 

4. Subjective evaluation can be thought of as a "first 

person point of view" in contrast with the "third 

person point of view." 

5. Our future behavior is predictable, based on current 

self-perceptions. 

Related Literature 

Counselor educators have applied the self-evaluation 

approach for various purposes. Martin and Gazda (1970) 

tested the value of employing self-evaluation procedures in 

order to measure the facilitative qualities of student 
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counselors during actual counseling sessions. Self-

evaluation ratings on empathy, positive regard, genuineness 

and intensity of interpersonal contact during the counseling 

sessions were obtained from each counselor. A positive cor

relation was found when self-evaluation ratings were compared 

to supervisor ratings. Martin and Gazda's results suggested 

that student counselors utilize self-evaluation as a method 

for accurately evaluating their competencies when specific 

criteria are defined. 

Using a similar set of criteria, Bishop (1971) 

studied the competencies of the student counselor by compar

ing student self-ratings and supervisor ratings of counseling 

performance. Additionally, clients were asked to rate the 

effectiveness of the counseling process. When client ratings 

were compared with those of the counselor and supervisor, no 

correlation was obtained, indicating that client satisfaction 

may involve other undefined variables of competency, person

ality and approach. 

After evaluating a number of techniques related to 

counselor effectiveness, Jackson and Thompson (1971) con

cluded that counselor trainees should examine personal atti

tudes and personality characteristics through self-evaluation 

at the same time they develop counseling techniques. This 

study pointed to the importance of understanding the coun

seling process as more than application of techniques. 
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Borman and Ramirez (1975) used the Counselor Evalua

tion Rating Scale (CERS) to evaluate the performance of 

practicum-level students. Self-ratings, peer ratings and" 

supervisor ratings were obtained and analyzed. Results in

dicated that student self-ratings were higher than peer and 

supervisor ratings. For Borman and Ramirez, the self-

evaluation process became an effective instructional tool to 

help students better understand their counseling competen

cies. 

Experience has been assumed to increase competencies 

over time. Using a sample size of 204 counseling students 

with differing levels of experience, Johnson (1974) asked for 

self- and ideal-self ratings on 38 semantic differential 

scales representing expected competencies. As was predicted, 

inexperienced counseling students reported greater self-

ideal discrepencies than did experienced students. Counsel

ing experience was shown to have a greater influence on 

reducing discrepency scores than did the level of education. 

A review of the research in educating clinical psy

chologists failed to produce studies encouraging self-

evaluation methods to assess clinical competency. Two 

studies were found, however, which recommended self-

evaluation as a viable method in clinical training programs 

and settings. In one of the most comprehensive studies of 

clinic evaluations, Harway and Serafica (1977) surveyed 80 

programs in clinical psychology, 5 8 of which use clinics as 
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part of training programs. Forty-five reported evaluating 

the clinic's functions; however, only one program had a for

mal evaluation report available for distribution. Most 

clinics surveyed reported the use of self-evaluation methods 

to assess the effectiveness of the various functions of the 

clinic. 

Harway and Serafica (1977) concluded that the self-

evaluation approach, by clinic personnel rather than by 

external, independent evaluators, may be the most productive 

approach. The evaluation process can become part of the 

teaching offerings and can provide students with an under

standing of how the program works and how it might be im

proved . 

Amid the growing concern with accountability of 

mental health services and agencies, increased emphasis is 

being focused on program self-evaluation. As reported at the 

annual meeting of the Eastern Psychological Association, 

Kirkhart (1977) illustrated the growing importance of agency 

self-evaluation in the mental health field. According to the 

provisions of the Community Mental Health Center Amendment of 

1975, Public Law 94-63 (Kirkhart, 1977), self-evaluation is 

one of the three general types of evaluation acceptable ac

cording to Community Mental Health Center's guidelines. 

These guidelines further specify three categories for evalua

tion: systems management, client utilization of services 

and outcome of intervention. 
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Turning to the field of education, self-evaluation 

has been encouraged for the improvement of instruction since 

the late 1950's (Simpson and Seidman, 1962). Self-evaluation 

methods have also been used to help the student teacher in 

the following ways: (1) to increase their adequacy in rela

ting to students, (2) to increase their adequacy in planning 

proceudres and (3) to increase their knowledge of curriculum 

development (Simpson, 1966). So far, self-evaluation 

continues to be encouraged as a potentially useful way of 

developing competency at all levels of teaching e.xperience 

(Allen, 1979; Bailey, 1978; Hartman, 1978). 

Summary of the Related Literature 

Self-evaluation is effective in assessing the appli

cation of general counseling skills during training sessions 

(Martin and Gazda, 1970). Self-evaluation methodology has 

also shown the need for counselors to develop personal atti

tudes in addition to acquiring technical know-how (Bishop, 

1971; Jackson and Thompson, 1971); therefore, it appears that 

self-evaluation methods broaden the counselor's self-

understanding . 

As a training tool, self-evaluation showed student 

counselors when they over-estimated their competencies, and 

provided counselor educators with an understanding of how 
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students from different levels of training perceived their 

degree of skill (Borman and Ramirez, 197 5). 

Finally, the fields of psychology and teacher prepa

ration also looked favorably upon the process of self-

evaluation. Though useful in different ways, self-evaluation 

is a valid approach for evaluating the functions of psycho

logical training clinics (Harway and Serafica, 197 7) and for 

enhancing teacher awareness (Allen, 1979). 

Statement of the Problem 

This study wanted to find out how students would 

evaluate themselves before and after one semester's training 

period. Though Adlerian counseling students are regularly 

evaluated via grades, oral and written exams, and practicum 

observations, they are seldom asked to evaluate themselves. 

Until this study, students' theoretical and practical compe

tencies had not been assessed from their own percpective. 

The specific questions addressed by this study were: 

1. Does Adlerian counselor education significantly 

change how beginning, intermediate and advanced 

counseling students perceive their competencies, 

as measured by the Self-Evaluation Guide? 

2. Do students evaluate their competencies in Adlerian 

counseling differently than in an eclectic approach, 

as measured by the Self-Evaluation Guide? 
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3. Do students perceive themselves more like profes

sional counselors as they near completion of their 

education program, as measured by the Self-

Evaluation Guide? 

M-. Does specific Adlerian feedback from peers and 

supervisor influence the way student counselors 

evaluate their Adlerian counseling competencies, 

as measured by the Self-Evaluation Guide? 

Hypotheses 

In order to answer the aforementioned questions, the 

following hypotheses were tested: 

Hypothesis 1--Beginning counseling students will not 

differ significantly on pre- and post-training comparisons of 

Adlerian, eclectic, and total mean scores as measured by the 

Self-Evaluation Guide. 

Hypothesis 2—Intermediate counseling students will not 

differ significantly on pre- and post-training comparisons of 

Adlerian, eclectic, and total mean scores as measured by the 

Self-Evaluation Guide. 

Hypothesis 3--Advanced counseling students will not 

differ significantly on pre- and post-training comparisons of 

Adlerian, eclectic, and total mean scores as measured by the 

Self-Evaluation Guide. 

Hypothesis ^—The Adlerian and eclectic pre-training mean 

scores of beginning, intermediate, and advanced students will 
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not differ significantly as measured by the Self-Evaluation 

Guide. 

Hypothesis 5—The Adlerian and eclectic post-training 

mean scores of beginning, intermediate and advanced students 

will not differ significantly as measured by the Self-

Evaluation Guide. 

Hypothesis 6—Beginning, intermediate and advanced 

students will not differ significantly before training on 2 5 

Adlerian counseling competencies in comparision to profes

sional counselors as measured by the Self-Evaluation Guide. 

Hypothesis 7^-Beginning, intermediate and advanced 

students will not differ significantly before training on 25 

eclectic counseling competencies in comparison to professional 

counselors as measured by the Self-Evaluation Guide. 

Hypothesis 8—Beginning, intermediate and advanced 

students will not differ significantly before training on 50 

counseling competencies in comparison to professional coun

selors as measured by the Self-Evaluation Guide. 

Hypothesis 9—Beginning, intermediate and advanced 

students will not differ significantly after training on 25 

Adlerian counseling competencies in comparison to professional 

counselors as measured by the Self-Evaluation Guide. 

Hypothesis 10--Beginning, intermediate and advanced 

students will not differ significantly after training on 25 

eclectic counseling competencies in comparison to professional 

counselors as measured by the Self-Evaluation Guide. 



Hypothesis 11—Beginning, intermediate and advanced 

students will not differ significantly after training on 50 

counseling competencies in comparison to professional coun

selors as measured by the Self-Evaluation Guide. 

Hypothesis 12--Students receiving Adlerian feedback will 

not differ significantly from those who did not received 

feedback on 2 5 Adlerian counseling competencies as measured 

by the Self-Evaluation Guide. 

Definition of Terms Used 

The terms used in this study are defined as follows: 

Beginning, Intermediate and Advanced Students—Refer to 

the educational level of the students participating in this 

study. Beginning students were in their first semester of 

Adlerian education, intermediate students were in their 

second semester and advanced students were in their final 

semester of Adlerian education. 

Student Counselors—Refers to beginning, intermediate 

and advanced students who have received training in the 

Adlerian model and are pursuing a graduate degree (M.A., 

M.Ed., Ph.D., Ed.D.) in the Counseling and Guidance Depart

ment . 

Competence—Refers to how students perceive their mastery 

of and proficiency with constructs and techniques found in 

both Adlerian and eclectic models. 
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Adlepian Education—Refers to three basic courses: 

guidance techniques, procedures in family counseling and 

supervised practice in family counseling. 

Eclectic—Refers to generalized interpersonal competen

cies applicable to various counseling models. 

Professional Counselors--Refers to persons who obtained 

a graduate degree in counseling with emphasis in the Adlerian 

counseling model. Most, but not all, of the 11 professional 

participants in this study belong to the American Association 

of Marriage and Family Counselors. 

Adlerian Specific Feedback--Refers to information ex

changed among students, peers, and supervisors at the con

clusion of the procedures in family counseling course. 

Significant Difference--Probability at or beyond the 

.05 level. 

Summary 

A major assumption of this study was that students 

could assess their strengths and weaknesses accurately and 

in a reliable manner. Consequently, the need to gather in

formation to" expand awareness and understanding about 

Adlerian counselor education led to the development of self-

evaluation procedures. These procedures will be discussed in 

the following chapter. 
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Chapter One also raised four specific questions 

related to counselor education and the problem of the study. 

These questions were: 

1. Does Adlerian education significantly change how 

students perceive their counseling competencies? 

2. Do students evaluate their competencies in Adlerian 

counseling differently than in an eclectic approach? 

3. Do students perceive themselves more like profes

sional counselors as they near completion of their 

graduate training in counselor education? 

4. Does specific Adlerian feedback from peers and super

visors influence the way students evaluate their 

Adlerian counseling competencies? 

Twelve research hypotheses were presented to answer 

the aforementioned questions. Furthermore, a review of the 

related literature supported self-evaluation as a reliable 

research approach for the field of counseling and guidance. 



CHAPTER 2 

METHOD 

Chapter Two will present the methodological approach 

utilized in the study. The components of the method were as 

follow: (1) a description of the sample of subjects, (2) 

treatment procedures, (3) instrumentation, (4) research de

signs and analysis of data and (5) the limitations of the 

study. 

Subjects 

Forty-six graduate students majoring in counseling 

and guidance were drawn from three Adlerian courses. Table 

I presents further information regarding the ages and years 

of experience in teaching, administration, or counseling for 

each group of subjects. In addition to student participants, 

II professional counselors participated in this study by 

evaluating their competencies with the Self-Evaluation Guide 

(Appendix A). The rationale for obtaining this data was to 

establish a realistic criterion in relation to student coun

selors. Each professional participant had previously re

ceived and completed the three Adlerian courses used for 

treatment purposes in this study. Though professional par

ticipants were not asked to reveal their age and years of 

experience, a careful estimate of age and years of experience 

14 
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Table 1. Age and Years of Experience in Teaching, Adminis
tration or Cotinseling for Male and Female Students 
of Beginning, Intermediate, Advanced and Feedback 
Groups 

Student Means" For 

Groups N Age Years of Experience 

Beginning 5 •32 10 

Male 5 28 2 

Female 10 30 6 

Both 

Intermediate 

Male 1+ 30 3 

Female 8 33 7 

Both 12 32 6 

Advanced 

Male U 30 7 

Female 7 28 5 

Both 11 29 6 

Feedback Group 

Male 7 34 7 

Female 6 32 4 

Both 13 33 6 

Groups Combined 

Male 20 32 7 

Female 26 30 5 

Both 46 31 6 

"Rounded to nearest whole number 
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was M-O and 11 respectively. Professional counselors 

served for comparison purposes only. 

Treatment Groups 

The students received training involving the skills 

of consultation, instruction, information-giving, and advis

ing. Described as "a philosophy of social living" (Dreikurs, 

1972), the theory and procedures of individual psychology 

were presented in a series of three primary courses: (1) 

guidance techniques, (2) procedures in family counseling and 

(3) supervised practice in family counseling. 

Guidance techniques taught beginning student counsel

ors preliminary conceptual, theoretical, and practical as

pects of the Adlerian model. As part of this course, 

students were required to observe family counseling performed 

by faculty and graduate assistants, prepare a case study 

where concepts and techniques needed to be applied, practici-

pate in small group functions, and contribute to the family 

counseling process when appropriate. Lectures were alter

nated with counseling sessions. 

Procedures in family counseling taught intermediate 

student counselors the format of the counseling model and its 

specific techniques (Appendix B). Working in counseling 

teams of two's, each pair of counselors counseled families in 

the Adlerian open-center style-(i.e., counseling in front of 

a small group of peer counselors). This course was 
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supervised by faculty and doctoral students. Additionally, 

parent study group leadership training based on Adlerian 

principles was provided. 

The advanced treatment group was enrolled in the 

supervised practice in family counseling course. At this 

level, counseling students were assigned one, two, or three 

families to counsel throughout the semester or until termina

tion. Students met weekly as a group for consultation -with 

the practicujn professor. As a group, advanced students dis

cussed various aspects of their work counseling families. 

Additional supervision was provided upon request. 

The final treatment group used in this study con

sisted of the feedback group. Like other intermediate level 

students, each member of the feedback group was tested at the 

beginning of the semester; they later exchanged feedback dur

ing the final two weeks of instruction. Following the feed

back exchange, the Self-Evaluation Guide was administered. 

Intermediate counseling students who did not receive specific 

feedback served as the comparison group. 

Description of the Instrument 

The Self-Evaluation Guide was used to obtain self-

ratings from counseling students. This instrument, a nine 

point Likert-type scale of 50 competency statements, was 

adapted from an instrument originally developed by an Adler

ian training group (Lowe, Morse and Lowe, 1977). 
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The Self-Evaluation Guide contains 25 Adlerian compe- • 

tency statements and 25 eclectic competency statements. 

Adlerian and eclectic competencies have been identified sep-

ately in Appendices B and C. 

The form used to exchange Adlerian feedback informa

tion can be found in Appendix D. The procedure describing 

the feedback process can be found in Appendix E. 

The Self-Evaluation Guide yielded three scores for 

analysis: an Adlerian score, an eclectic score, and a total 

score (Adlerian plus eclectic scores). The Cronback test of 

internal consistency (Cronback, 19 51) was conducted with the 

following results. The alpha coefficient for the Adlerian 

statements was .988; the alpha coefficient for the eclectic 

statements was .979; and the alpha coefficient for the total 

scale was .991. 

Research Designs and Analysis of Data 

Design One 

This study employed two different research designs. 

The first design illustrated in Figure 1 is a variation of 

the One-Group Pretest-Posttest Quasi-Experimental Design 

described by Campbell and Stanley (1963). It included three 

student groups and the professional counselor group for com

parison purposes. 
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Beginning Students 
t 

0 X 0 

Intermediate Students 0 X 0 

Advanced Students 0 X 0 

Professional Counselors 0" 0* 

^'Represents the same score for purposes of comparing 
student scores 

Figure 1. Variation of the One-Group Pretest-Posttest 
Quasi-Experimental Design 

To assess whether or not Adlerian education influ

enced how students perceived their competencies, pre- and 

post-training mean scores gathered from beginning, intermedi

ate, and advanced students (as shown in Figure 1) were 

analyzed by t-tests. Because each group yielded three scores 

(Adlerian, eclectic and total), nine t-tests were performed. 

To assess whether or not students perceived their 

Adlerian and eclectic competencies the same or differently, 

six correlated t-test (two for each group of students) were 

computed on Adlerian versus eclectic pre- and post-training 

mean scores. 

To assess whether or not students perceived them

selves like professional counselors (see Figure 1), three 

one-way analyses of variance (one for the Adlerian score, 

one for the eclectic score, and one for the total score) were 

computed to analyze the differences among the four groups' 
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pre-training mean scores. Three one-way analyses of variance 

were again computed to analyze the difference among the four 

groups' post-training mean scores. The Duncan Multiple Range 

Test (Duncan,1955) was applied to examine any significant 

differences found in the one-way ANOVA's. 

Pre-training mean scores were gathered between the 

first and third week of course instruction. Post-training 

mean scores were gathered during the final week of instruc

tion. Professional participants, however, were administered 

the Self-Evaluation Guide only once during the same period. 

Design Two 

The second research design used to assess the in

fluence of peer and supervisory feedback on self-evaluation 

responses is illustrated in Figure 2. 

Feedback (N=13) R 0 X 0 

Non-feedback (N=12) R 0 0 • 

Figure 2. Pretest-Posttest Control Group Design 

Intermediate level students were randomly assigned to 

a feedback group or non-feedback group at the beginning of 

the semester. Both groups received the same training and 



experience in family counseling. A 2 X 2 analysis of vari

ance was employed to determine whether or not students who 

received peer and supervisory feedback evaluated themselves 

significantly different from those who received no specific 

feedback. Because the specific feedback information related 

directly to Adlerian theory and techniques, one 2X2 ana

lysis of variance was employed to compare Adlerian feedback 

mean scores with Adlerian non-feedback mean scores. 

Limitations of the Study 

The following limitations were noted: 

1. This study limited itself to student counselors 

receiving Adlerian education; therefore, its find

ings are limited to these respondents and should not 

be interpreted to reflect the overall counseling and 

guidance training program. 

2. Though internally consistent and having face valid

ity, the Self-Evaluation Guide has not been evaluated 

for convergent or discriminant validity. 

3. The small number of subjects was also a limitation. 

U. The quasi-experimental designs illustrated in 

Figures 1 and 2 are subject to several extraneous 
t 

variables which jeopardize internal validity. These 

variables have been discussed elsewhere by Campbell 

and Stanley (1963). 
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Summary 

Chapter Two presented the self-evaluation procedures 

that were used to assess the way student self-perceptions 

corresponded to counseling competencies. 

Graduate students from the Department of Counseling 

and Guidance served as subjects and comprised, four different 

treatment groups: (1) beginning, (2) intermediate, (3) 

advanced and (4) a feedback group. All student volunteers 

were selected from one of three graduate Adlerian courses: 

classroom guidance techniques, procedures in family counsel

ing, or supervised practice in family counseling. Student 

volunteers were pre- and posttested at the start and 

completion of one semester's training period with the Self-

Evaluation Guide. In order to establish a realistic criter

ion in relation to student counselors, professional Adlerian 

counselors working in Pima County were asked to participate 

in this study by evaluating themselves with the 

Self-Evaluation Guide. Their scores were used for comparison 

purposes. 

In addition to face validity, very high alpha coef

ficients were obtained when the reliability of the 

Self-Evaluation Guide was tested. 

Chapter Two also presented two research designs which 

were used to illustrate the organizational relationships 

among the different treatment groups. The first design (a 

variation of One-Group Pre- Posttest Design) examined and 
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compared pre- and post-training scores of beginning, inter

mediate, and advanced student counselors with each other and 

with scores obtained from professional counselors. 

The second research design was a Pre- Pbsttest 

Control Group Design. This design compared students that 

participated in a specific feedback session with students who 

did not. Chapter Three will present the results of this in- • 

vestigation. 



CHAPTER 3 

RESULTS AND DISCUSSION 

The purposes of this study were to determine if par

ticipation in the Adlerian counselor training program would 

produce significant changes in the following ways: 

1. In the way students perceived their counseling 

competency before and after training as measured 

by the Self-Evaluation Guide. 

2. In the way students perceived their Adlerian 

versus eclectic competency as measured by the 

Self-Evaluation Guide. 

3. In the way student self-evaluations compared to 

professional counselor self-evaluations as measured 

by the Self-Evaluation Guide. 

4. In the way students perceived themselves with and 

without receiving specific Adlerian feedback as 

measured by the Self-Evaluation Guide. 

Results 

The analysis of the data obtained for each null 

hypothesis is presented below: 

Hypothesis 1—Beginning counseling students will not 

differ significantly on pre- and post-training comparisons 

24 
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of Adlerian, eclectic and total mean scores as measured by 

the Self-Evaluation Guide. 

As presented in Table 2, t-tests comparing Adlerian, 

eclectic and total mean scores yielded one significant pre-

post-training comparison. Beginning students did not improve 

their eclectic or total scores after training; however, they 

significantly improved their Adlerian score. Thus, the null 

hypothesis was retained for eclectic and total score compari

sons but was rejected for the Adlerian score comparison. 

Table 2. Pre- and Post-training T-tests on Adlerian, 
Eclectic and Total Scores for Beginning Counseling 
Students 

Pre-training Post-training 

Test N X S N X S t 

Adlerian 10 85 42 9 131 45 2.26* 

Eclectic 10 117 48 9 135 41 0.87 

Total 10 203 88 9 266 86 1.59 

"P£.0 5 N, X and S were rounded to nearest whole number 

Hypothesis 2--Intermediate counseling students will not 

differ significantly on pre- and post-training comparisons of 

Adlerian, eclectic and total mean scores as measured by the 

Self-Evaluation Guide. 
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As presented in Table 3, t-tests comparing Adlerian, 

eclectic and total mean scores yielded two .significant pre-

post-training comparisons. Intermediate students did not 

improve their eclectic scores after training; however, they 

significantly improved their Adlerian and total scores. 

Thus, the null hypothesis was retained for the eclectic score 

comparison but was rejected for the Adlerian and total score 

comparisons. 

Table 3. Pre- and Post-training T-tests on Adlerian, 
Eclectic and Total Scores for Intermediate 
Counseling Students 

Pre-training Post-training 

Test N X S N X S t 

Adlerian 12 114 27 11 165 30 4. , 31* 

Eclectic 12 151 27 11 169 25 0 , .097 

Total 12 265 49 11 335 54 3. ,27* 

=^p < . 004 
""P < . 0001 

Hypothesis 3—Advanced counseling students will not 

differ significantly on pre- and post-training comparisons 

of Adlerian, eclectic and total mean scores as measured by 

the Self-Evaluation Guide. 

As presented in Table 4, t-tests comparing Adlerian, 

eclectic and total mean scores yielded no significant 



pre- post-training comparisons. Advanced students did not 

improve their Adlerian, eclectic or total scores after train

ing. Thus, the null hypothesis was retained. 

Table M-. Pre- and Post-training T-tests on Adlerian, 
Eclectic and Total Scores for Advanced Counseling 
Students 

Pre-training Post-training 
Test N X S N X S t 

Adlerian 11 189 13 12 195 8 0, .287 

Eclectic 11 187 15 12 194 12 0. , 325 

Total 11 378 26 12 388 20 0. ,282 

Hypothesis H—The Adlerian and eclectic pre-training mean 

socres of beginning, intermediate and advanced students will 

not differ significantly as measured by the Self-Evaluation 

Guide. 

As presented in Table 5, correlated t-tests yielded 

a significant difference between pre-training Adlerian and 

eclectic mean scores for beginning and intermediate students. 

Advanced students did not perceive their Adlerian and eclec

tic competencies significantly different. Thus, the null 

hypothesis was retained for advanced students and was re

jected for beginning and intermediate students. 
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Table 5. Correlated T-tests on Adlerian and Eclectic Pre-
training Mean Scores for Beginning, Intermediate 
and Advanced Counseling Students 

Pre-Training Scores 

Adlerian Eclectic 
Group N X S N X S t 

Beginning 10 85 42 10 117 48 4. 89* 

Intermediate 12 114 26 12 151 26 5. 8.7* 

Advanced 11 190 13 11 188 15 0. 69 

"P < . 05 

Hypothesis 5—The Adlerian and eclectic post-training 

mean scores of beginning, intermediate and advanced students 

will not differ significantly as measured by the Self-

Evaluation Guide. 

As presented in Table 6, correlated t-tests failed to 

yield significant differences between Adlerian and eclectic 

post-training mean scores for any group; thus, the null 

hypothesis was retained. After training, beginning, inter

mediate and advanced students did not perceive their Adlerian 

and eclectic competencies significantly different. 



Table 6. Correlated T-tests on Adlerian and Eclectic Post-
training Mean Scores for Beginning, Intermediate 
and Advanced Counseling Students 

Post-Training Scores 

Adlerian Eclectic 
Group N X S N X S t 

Beginning 9 ' 131 45 9 135 41 1, .10 

Intermediate 11 165 30 11 169 25 0. .98 

Advanced 12 195 8 12 194 12 0. ,48 

Hypothesis 6—Beginning, intermediate and advanced 

students v/ill not differ significantly before training on 25 

Adlerian counseling competencies in comparison to profes-

stional counselors as measured by the Self-Evaluation Guide. 

As presented in Table 7, analysis of variance yielded 

an F-ratio of 42.05 indicating significant differences among 

the four groups. Thus, the null hypothesis was rejected. 

Beginning, intermediate, advanced and professional subjects 

did perceive their Adlerian counseling competencies signifi

cantly different prior to completing the semester's training. 

Table 7 also indicates how group means compared with each 

other using the Duncan Multiple Range Test. 
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Table 7. Analysis of.Variance and the Duncan Multiple Range 
Test on Adlerian Pre-training Mean Scores 

Analysis of Variance on Adlerian Pre-training Mean Scores 
of Beginning, Intermediate, Advanced and Professional 
Subjects 

Source SS DF MS F P 

Between 95026.64 3 31675.55 42.05 .0001 

Within 30131.09 40 753.28 

Total 125157.73 43 

The Duncan Multiple Range Test for Pre-training Adlerian Mean 
Scores of Beginning, Intermediate, Advanced and Professional 
Subj ects 

Group Beginning Intermediate Advanced Professional 

Mean 85 114 190 193'^ 

•'Underlined groups did not differ signficantly (p£.05) from 
each other 

Hypothesis 7—Beginning, intermediate and advanced stu

dents will not differ significantly before training on 25 

eclectic counseling competencies in comparison to profes

sional counselors as measured by the Self-Evaluation Guide. 

As presented in Table 8, analysis of variance yielded 

an F-ratio of 14.7 9 indicating significant differences among 

the four groups. Thus, the null hypothesis was rejected. 

Beginning, intermediate, advanced and professional subjects 
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did perceive their eclectic counseling competencies signifi

cantly different before training. Table 8 also indicates how 

group means compared with each other using the Duncan Multi

ple Range Test. 

Table 8. Analysis of Variance and the Duncan Multiple Range 
Test on Eclectic Pre-training Mean Scores 

Analysis of Variance on Eclectic Pre-training Mean Scores of 
Beginning, Intermediate, Advanced and Professional Subjects 

Source SS DF MS F P 

Between 38063.39 3 12687.80 14.79 .0001 

Within 34309.61 40 857.74 

Total 72373.00 43 

The Duncan Multiple Range Test for Pre-training Eclectic Mean 
Scores of Beginning, Intermediate, Advanced and Professional 
Subj ects 

Group Beginning Intermediate Advanced ' Professional 

Mean 117 151 188 191^' 

"Underlined groups did not differ significantly (p_< .05) from 
each other 
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Hypothesis 8—Beginning, intermediate and advanced 

students will not differ significantly before training on 50 

counseling competencies in comparison to professional coun

selors as measured by the Self-Evaluation Guide. 

As presented in Table 9, analysis of variance yielded 

an F-ratio of 2 8.36 indicating significant differences among 

the four groups. Thus, the null hypothesis was rejected. 

Beginning, intermediate, advanced and professional subjects 

did perceive their total competencies significantly different 

prior to training. Table 9 also indicates how group means 

compared with each other using the Duncan Multiple Range 

Test. 

Hypothesis 9--Beginning, intermediate and advanced stu

dents will not differ significantly after training on 2 5 Ad

lerian counseling competencies in comparison to professional 

counselors as measured by the Self-Evaluation Guide. 

As presented in Table 10, analysis of variance 

yielded an F-ratio of 11.51 indicating significant differ

ences among the four groups after training. Thus, the null 

hypothesis was rejected. Beginning, intermediate, advanced 

and professional subjects did perceive their Adlerian compe

tencies significantly different after completion of one 

semester's training. Table 10 also indicates how group means 

compared with each other using the Duncan Multiple Range 

Test. 
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Table 9. Analysis of Variance and the Duncan Multiple Range 
Test on Total Pre-training Mean Scores 

Analysis of Variance on Total Pre-training Mean Scores of 
Beginning, Intermediate, Advanced and Professional Subjects 

Source SS DF MS F P 

Between 251240. ,52 3 83746. , 84 28.36 . 0001 

Within 118138. .21 40 2953. .46 

Total 369378. .73 43 

The Duncan Multiple Range Test for Pre-training Total Mean 
Scores of Beginning, Intermediate, Advanced and Professional 
Subjects 

Group Beginning Intermediate Advanced Professional 

Mean 203 265 377 385* 

^Underlined groups did not differ significantly (p£.05) from 
each other 
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Table 10. Analysis of Variance and the Duncan Multiple 
Range Test on Adlerian Post-training Mean Scores 

Analysis of Variance on Adlerian Post-training Mean Scores 
of Beginning, Intermediate, Advanced and Professional 
Subjects 

Source SS DF MS F P 

Between 27024.01 3 9008.0 11.51 .0001 

Within 30522.60 39 782.6 

Total 57546.61 42 

The Duncan Multiple Range Test for Post-training Adlerian 
Mean Scores of Beginning, Intermediate, Advanced and Profes
sional Subjects 

Group Beginning Intermediate Advanced Professional 

Mean 131 165 193 195-

^Underlined groups did not differ significantly (p£.05) from 
each other 

Hypothesis 10--Beginning, intermediate and advanced stu

dents will not differ significantly after training on 25 

eclectic counseling competencies.in comparison to profes

sional counselors as measured by the Self-Evaluation Guide. 

As presented in Table 11, analysis of variance 

yielded an F-ratio of 11.13 indicating significant differ

ences among the four groups after training. Thus, the null 

hypothesis was rejected. Beginning, intermediate, advanced 



and professional subjects did perceive their ecelctic compe

tencies significantly different. Table 11 also indicates 

how group means compared with each other using the Duncan 

Multiple Range Test. 

Table 11. Analysis of Variance and the Duncan Multiple 
Range Test on Eclectic Post-training Mean Scores 

Analysis of Variance on Eclectic Post-training Mean Scores of 
Beginning, Intermediate, Advanced and Professional Subjects 

Source SS DF MS F P 

Between 21388.38 3 7129.46 11.13 .0001 

Within 24972.31 39 640.32 

• Total 46360.70 42 

The Duncan Multiple Range Test for Post-training Eclectic 
Mean Scores of Beginning, Intermediate, Advanced and Profes
sional Subjects 

Group Beginning . Intermediate Professional Advanced 

Mean 135 169 191 194''-

"Underlined groups did not differ significantly (p£.05) from 
each other 

Hypothesis ll--Beginning, intermediate and advanced 

students will not differ significantly after training on 50 

counseling competencies in comparison to professional coun

selors as measured by the Self-Evaluation Guide. 



36 

As presented in Table 12, analysis of variance 

yielded an F-ratio of 11.7 9 indicating significant differ

ences among the four groups. Thus, the null hypothesis was 

rejected. Beginning, intermediate, advanced and professional 

subjects did perceive their total competencies significantly 

different after completion of training. Table'12 also in

dicates how group means compared with each other using the 

Duncan Multiple Range Test. 

Table 12. Analysis of Variance and the Duncan Multiple Range 
Test on Total Post-training Mean Scores 

Analysis of Variance on Total Post-training .Mean Scores of 
Beginning, Intermediate, Advanced and Professional Subjects 

Source SS DF MS F P 

Between 901+25.15 3 32141. 72 11. 79 . 0001 

Within 106277.83 39 2725.07 

Total 202702.98 42 

The Duncan Multiple Range Test for Post-training Total Mean 
Scores of Beginning, Intermediate, Advanced and Professional 
Subj ects 

Group Beginning Intermediate Professional Advanced 

Mean 266 335 385 388* 

^Underlined groups did not differ significantly (p<^.05) from 
each other 



Hypothesis 12—Students receiving Adlerian feedback will 

not differ significantly from those who did not received 

feedback on 2 5 Adlerian counseling competencies as measured 

by the Self-Evaluation Guide. 

A 2 X 2 analysis of variance yielded the F-ratio sum

marized in Table 13. 

Table 13. 2X2 Analysis of Variance for Feedback Versus 
Non-feedback Adlerian Mean Scores 

Source SS DF MS F P 

Pre vs. Post 
Training (A) 31898. 32 . 1 31898. 32 34.01 . 001 

Feedback vs. 
Non-feedback 
(B) 44. 77 1 44. 77 . 048 .828 

A X A 1. 11 1 1. 11 . 001 .573 

Within Groups 42209. 18 45 937. 98 

Total 74116. 53 48 1544. 09 

Although the analysis of variance yielded a signifi

cant F-ratio CF = 34.01, p^.OOl) for the effects of train

ing, the analysis failed to produce significant differences 

for the effects of feedback or for the feedback by training 

interaction. Thus,,the null hypothesis was retained. Stu

dents receiving specific Adlerian feedback failed to evaluate 

themselves significantly different when compared with 



students who did not received feedback on 2 5 Adlerian coun

seling competencies. 

Discussion 

The first three hypotheses assumed that students 

would not perceive their counseling competencies signifi

cantly different after a semester of Adlerian education. 

The results indicated that Adlerian education was sig

nificantly effective in changing the perceptions of beginning 

and intermediate students in a positive direction. No 

significant differences were found between Adlerian pre- and 

post-training scores of advanced students. The lack of 

change for advanced students was interpreted to reflect the 

nature of supervised practice in family counseling. The 

course does not teach competencies to the degree that it pro

vides an opportunity to enhance already acquired counseling 

competencies. Perhaps the Self-Evaluation Guide was unable 

to measure, due to its specific design, the degree of profes

sional growth that is assumed to occur during most practicum-

level courses. 

The first three hypotheses also assumed that students 

would indicate no change in how they perceived eclectic,com

petencies after training. The hypotheses were retained. No 

significant pre- post-training effects were found for begin

ning, intermediate, or advanced students. This finding 

indicated that Adlerian education does not influence the 
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perceptions students had regarding their eclectic competen

cies . The data further suggested that even though Adlerian 

education does not appear to influence the student's eclectic 

perceptions, it does enhance the student's competency by 

teaching specific competencies not yet part of the student's 

repertoire. Table 14.summarizes student pre- and post-, 

training scores by converting-them into percentages. 

Table 14. Summary of Adlerian, Eclectic and Total Pre- and 
Post-training Mean Scores Converted into Percent
age Equivalents 

Adlerian Eclectic Total 
Group Pre Post Pre Post Pre Post 

Beginning 38% 58%''f 52% 60% 45% 59% 

Intermediate 51% 73%AAst 67% 75% 59% 74%* 

Advanced 84% 87% 84% 86% 84% 86% 

''«p £ . 05 
"'''p ̂  . 004 

sVAsVp < . 00 01 

Further interpretation of the data revealed that al

though no significant differences were found for pre- and 

post-training eclectic scores, students natually catagorized 

themselves into three significantly different groups: begin

ning, intermediate and advanced. Student perceptions of 
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eclectic competencies improved as they became more advanced 

students not as a result of Adlerian education (compare pre-

and post-training eclectic equivalent percentage scores 

presented in Table 14). 

Hypotheses 4 and 5 assumed that students would per

ceived their Adlerian and eclectic competencies in the same 

way before as well as after one semester's training. The 

results indicated that before training, beginning and inter

mediate students perceived their Adlerian competencies less 

positively than tJiey perceived their eclectic competencies. 

Students enter Adlerian education courses with a foundation 

of perceived competency. After one semester's training, be

ginning and intermediate students positively increased their 

Adlerian score to a level equal with the eclectic score. 

This significant change indicated that students were willing 

and able to disclose what they perceived as counseling 

strengths and weaknesses. No significant differences were 

found between the Adlerian and eclectic mean scores of ad

vanced students. Failure to discover significant Adlerian-

eclectic differences indicated that by the time students 

reach the advanced level, competencies specified in the 

Self-Evaluation Guide are perceived as learned. 

Hypotheses 6, 7, 8, 9, 10 and 11 assumed that student 

pre- and post-training Adlerian, eclectic and total scores 

would not differ significantly from those of professional 



counselors or from each other. The results indicated that 

as students gained more experience and positively improved 

their perceived counseling competencies they also perceived 

themselves more like professional counselors. When advanced 

student scores CAdlerian, eclectic and total) were compared 

with those of professional counselors, no significant dif

ferences were found; however, when standard deviations were 

studied, advanced students indicated less variability than 

was indicated by the standard deviations of professional 

counselors. This finding suggested that professional coun

selors seemed to be more flexible and possibly more critical 

when evaluating their counseling competencies. Table 15 pre

sents the standard deviations of advanced students and pro

fessional counselors. 

Table 15. Pre- and Post-training Adlerian, Eclectic and 
Total Standard Deviation Scores for Advanced 
Students and Professional Counselors 

Pre-Training SD 
Test Advanced Professional'''^ 

Post-Training SD 
Advanced Professional* 

Adlerian 13.22 2 0 .  6 2  8.12 2 0 .  6 2  

Eclectic 14.59 19. 00 12. 52 19. 00 

Total 26. 45 38. 45 19.49 38. 45 

'"•Same scores used for comparison purposes 
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Of the three student groups, intermediate students 

indicated a tendency to over-estimate their eclectic compe

tencies . As presented in Table 11, intermediate students 

did not perceive their post-training eclectic scores signif

icantly different when compared to professional eclectic 

scores. Intermediate students also indicated the most sig

nificant change (p5..0001) in the way they perceived Adlerian 

competencies after training (see Table 14). These findings 

represented the influence procedures in family counseling had 

on intermediate students. A prerequisite to practicum, 

procedures in family counseling made vigorous demands of in

termediate students in two ways. First, it required that 

students become knowledgeable of the theory and practical 

aspects of the Adlerian model. Second, it expected that stu

dents apply knowledge and demonstrate their counseling abil

ities by counseling assigned families in front of supervisors, 

faculty and peers. Even though the setting was encouraging 

and supportive, the educational experience promoted by pro

cedures in family counseling strongly influenced how inter

mediate students perceived their Adlerian as well as their 

eclectic competencies. It is therefore assumed that the 

nature of the intermediate course (performance-based) gener

ated the high level of perceived learning demonstrated by 

the findings. 



42 

Of the three student groups, intermediate students 

indicated a tendency to over-estimate their eclectic compe

tencies. As presented in Table 11, intermediate students 

did not perceive their post-training eclectic scores signif

icantly different when compared to professional eclectic 

scores. Intermediate students also indicated the most sig

nificant change (p^.OOOl) in the way they perceived Adlerian 

competencies after training (see Table 14). These findings 

represented the influence procedures in family counseling had 

on intermediate students. A prerequisite to practicum, 

procedures in family counseling made vigorous demands of in

termediate students in two ways. First, it required that 

students become knowledgeable of the theory and practical 

aspects of the Adlerian model. Second, it expected that stu

dents apply knowledge and demonstrate their counseling abil

ities by counseling assigned families in front of supervisors, 

faculty and peers. Even though the setting was encouraging 

and supportive, the educational experience promoted by pro

cedures in family counseling strongly influenced how inter

mediate students perceived their Adlerian as well as their 

eclectic competencies. It is therefore assumed that the 

nature of the intermediate course (performance-based) gener

ated the high level of perceived learning demonstrated by 

the findings. 
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Finally, hypothesis 12 assumed that students who 

received Adlerian feedback would not differ significantly in 

the way they perceived their Adlerian competencies when com

pared with students that had not received specific feedback. 

The results indicated that the feedback experience did not 

influence how students, perceived their Adlerian competencies. 

In other words, feedback corresponding to how students coun

seled made no difference in the way they evaluated them

selves. Failure to find significant differences between the 

feedback and non-feedback group indicated three possibilities. 

First, it could be concluded that the feedback procedure, as 

implemented, was not effective in adequately exchanging peer 

and supervisory information. Second, it could be concluded 

that due to the on-going feedback generated naturally as part 

of the course, specific feedback added little to the stu

dent's self-understanding. Third, it could be concluded that 

students were unable to meaningfully interpret the feedback 

information because they lacked experience in analyzing in a 

constructive manner the information presented to them via the 

specific feedback format. The need to further clarify 

whether or not specific Adlerian feedback from faculty, 

supervisors and peers influences the way students perceive 

their counseling competencies was established. 
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Summary 

Chapter Three presented the results of testing 12 

hypotheses including several significant findings. First, 

Adlerian education was found to positively enhance the compe

tencies of beginning and intermediate student counselors. 

Intermediate students were shown to make the most dramatic 

positive change (p^.OOOl) as a result of undergoing 

performance-based Adlerian counselor education. 

Second, the results indicated that, even though Ad

lerian counselor education enhanced student counseling com

petency by teaching new techniques not yet part of the 

student's repertoire of skills, Adlerian counselor education 

did not effect how students perceived their eclectic abili

ties. In other words, students evaluated their eclectic 

skills in the same way before and after Adlerian counselor 

education. 

Third, the results further indicated that students 

genuinely disclosed their counseling strengths and weaknesses 

as measured by the Self-Evaluation Guide. The relationship 

between Adlerian and eclectic competencies supported the 

notion that students can disclose competency-oriented assess-' 

ments of themselves in a reliable fashion. Only on one 

occasion was there an indication that student counselors 

over-estimated their competency level. 
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Fourth, it was found that students perceived them

selves more like professional counselors as they neared 

completion of their counseling training program. In fact, 

advanced and professional counselors did not differ signifi

cantly when self-ratings were compared. 

Finally, the .findings indicated that students who 

received specific Adlerian feedback did not perceive their 

Adlerian competencies differently from those who did not re

ceive specific feedback. Chapter Four will elaborate on the 

implications of these findings. 



CHAPTER 4 

IMPLICATIONS, RECOMMENDATIONS FOR FURTHER 

RESEARCH AND CONCLUSIONS 

Implications 

There were a number of findings derived from this 

study which had practical implications for students of coun

seling and guidance as well as for counselor educators. 

Adlerian education provided meaningful learning ex

periences and promoted student achievement partly because of 

three basic components characteristic of performance-based 

education (O'Connell, 1975). These components are: 

1. Adlerian education makes explicit statements of 

competencies learners are to acquire (as presented 

in Appendix B). 

2. Adlerian education has developed procedures (peer/ 

supervisory feedback and self-evaluation) for as

sessing achievement of competencies. 

3. Adlerian education provides learning experiences 

specifically designed for attaining these compe

tencies (as evidenced by the description of 

Adlerian courses in Chapter Two). 
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By implication, performance-based counselor education 

models were assumed to bridge the gap between theory and ex

perience in a developmental way, helping students to inter

nalize necessary competencies to a significant degree. 

The notion that students are capable of evaluating 

their counseling strengths and weaknesses reliably was also 

supported. This finding implied that self-evaluation pro

cedures could potentially serve to enhance traditional grad

ing and evaluation methods. It is safe to assume that 

student self-evaluation could be a valuable educational 

experience. 

An interesting question was raised upon examining the 

eclectic scores of student self-evaluations. Since it is 

known that students are taking other general counseling 

courses at the same time they are taking Adlerian courses, 

it remained unclear why perceived eclectic competencies did 

not differ significantly when pre- and post-training eclectic 

scores were analyzed. This contrast implied that one semes

ter does not provide students with sufficient time to in

ternalize eclectic competencies; consequently, they were 

unable to indicate that eclectic learnings had occurred. Ad

lerian competencies were internalized by beginning and 

intermediate students during the same training period; 

therefore, it was concluded that specific performance-

based models do provide students with a more utilitarian 

counseling approach. 
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Finally, without the assistance of a theoretical 

model to organize and integrate various sets of empirical ob

servations, principles determining the student's understand

ing of complex behavioral events will be limited (Hall and 

Lindzey, 1970). Along these lines, the findings of this 

study implied that students should be encouraged to adopt a 

theoretical model as a basis for their educational training. 

To accomplish this task, students could be required to de

velop a position paper consisting of three phases. During 

phase one, beginning students would develop the first draft 

of their position paper. As intermediate students, phase two 

would involve re-writing the position paper to include up-to-

date learnings. As advanced students, phase three would 

involve finalizing the position paper. Furthermore, advanced 

students could be asked to evaluate their final theoretical 

position in relation to their area of specialization. In 

this sense, the goal of developing a competency-based theo

retical model would be the application in a specific situa

tion. It is assumed, therefore, that the three-phase 

developmental process would provide the student with a better 

understanding of career goals and required expertise. 

Recommendations for Further Research 

It is evident from the results of this study that 

further research is needed to provide clarification in the 

following areas: 
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1. Does peer, supervisory and/or faculty feedback 

influence the learning of Adlerian or other coun

seling competencies? 

2. Does on-going self-evaluation positively influence 

the student's learning? 

3. What additional competencies do advanced Adlerian 

counseling students need to identify? 

4. Hov? can self-evaluation be devised to promote 

professional development and guide the student 

toward meaningful career goals? 

In order to develop a better understanding of ways to 

facilitate learning, it seems important to clarify whether or 

not feedback can be operationally defined so that it becomes 

a counseling competency. Further, identification of new 

counseling competencies will always be required of those who 

provide counseling services. 

Conclusions 

The implications generated by this study led to the 

following conclusions: 

1. Performance-based components were shown to signifi

cantly promote the efforts of counselor education 

by facilitating greater theoretical and affective 

educational learning among students. 
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2. The selection and adoption of a theoretical model 

was assumed to be of vital importance to the stu

dent's competency level and should be encouraged on 

a developmental basis. 

3. Students and professors should work cooperatively 

to design self-evaluation procedures which corres

pond to the student's educational needs and pro

fessional goals to further enhance the process of 

counselor preparation. 

In order to insure that counseling students learn re

quired attitudes 5 knowledge and competencies, these conclu

sions must come together. Logically, the job of counselor 

education should be perceived as a process aimed at unifying 

the aforementioned conclusions into a comprehensive instruc

tional approach that insures the development of competent and 

accountable counselors. 
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You are being asked to voluntarily participate in a study 
entitled: "Adlerian Counselor Education and Student Self-
Evaluation." The purpose of this study is to assess the 
self-evaluation approach in reference to counselor education. 

Hopefully, this study will provide information related to 
issues of evaluation methodology in counselor preparation 
programs. 

All information will be kept confidential; in analyzing the 
results of the study, your response will be grouped with the 
responses of others participating in this study. You are 
free to withdraw from this study at any time. DO NOT PUT 
YOUR NAME ON THIS GUIDE. 

IVhether or not you participate in this study, will not effect 
your grade in anyway. If you decide to compelte this ques
tionnaire, which required 20 minutes, your consent to volun
tarily participate will be assumed and acknowledged. I thank 
you for your time and effort. 

INSTRUCTIONS 

After you have read each competency statement, circle the 
number which reflects where you perceive yourself on a scale 
from 1 to 9. 

Number 1 represents the perception of decidedly lacking in 
competence--very inexperienced. 

Number 9 represents a self-perception of complete competence 
or mastery. The number you circle on this continuum should 
reflect how you perceive your skills as of this moment. 

List you age Circle whether you are male or female, and 
list the number of years of experience you have had in teach
ing, administration, or counseling . 

^Check here if you are in the Counseling and Guidance 
Department. 

Remarks: 



As a counselor, I understand 
the usefulness of communica
tion skills and apply them: 

As a counselor, I can help 
families solve interpersonal 
problems; 

While counseling, I operate 
from a philosophy which I 
attempt to communicate to 
parents: 

My comfort level when' work
ing with families in counsel
ing is: 

As a counselor, I know what 
to listen for: 

My comfort level when working 
with a family in front of a 
group is: 

As a counselor, I know how to 
be empathic: 

I know how to use the concept 
of modeling in the counseling 
session: 

As a counselor, I know how to 
be patient: 

I know how to use role play
ing during the counseling 
session: 

I can distinguish between 
client's resistance and my 
lack of competency: 

I can recognize the client's 
attempts to trap me and in
fluence me: 

I can foster redirection of 
the client's attempts to 
control the session: 
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14. I know how to avoid counselor 
dependency on the part of the 
client in counseling: 123456789 

15. I am aware and knowledgeable 
about various resources 
available for my clients: 123456789 

16. As a counselor, I feel com
fortable interviewing 
children: 123456789 

17. As a counselor, I know my 
competency limits: 123456789 

18. I am fully aware and adhere 
to the ethical standards of 
the counseling profession: 123456789 

19. I understand the concept of 
confidentiality: 123456789 

20. I am flexible and adaptable 
to handling the client's 
emotional moments: . 123456789 

21. As a counselor, I can diag
nose (identify) maladaptive 
functioning as consistent 
with the notion of social 
interest: 1 2 3 4  5 6 7 8 9  

22. As a counselor, I can assist 
parents understand family 
member dynamics through in
terpreting the purpose of 
behavior: 123456789 

23. I am able to articulate 
Adlerian ideas about human 
behavior as they relate to 
the parent's behavior: 123 4 56789 

24. I am able to make predictions 
about parent and child behav
iors based on Adlerian 
theory: 



25. I am able to assist parents in 
recognizing the child's mis
taken goal and what to do 
about them: 1 

26. I am able to assist parents 
recognize their own mistaken 
goals in their approach: 1 

27. I understand and use the 
notion of life-style to re
direct the client's ideas: 1 

28. As a counselor, I am aware of 
the parent's and child's pri
vate logic and the purpose it 
serves: 1 

29. I know a number of ways to 
use the notion of social 
interest in the helping 
process: 1 

30. I feel comfortable when 
introducing the open center 
family counseling process to 
the parents, in front of the 
group: 1 

31. As a counselor, I am able to 
discuss the notion of family 
constellation and draw ap
propriate inferences about 
behavior: 1 

32. As a counselor, I understand 
the significance of surveying 
a typical day as a technique: 1 

33. I know how to work as part of 
a counseling team: 1 

34. As a counselor, I can sense 
appropriately the humor or 
tragedy of a situation and 
can utilize it for the bene
fit of the client: 
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2 3 4 5 6 7 8 9  

2 3 H 5 6 7 8 9  

2 3 4 5 6  - 7  8 9  

2 3 4 5  6  7 8 9  

2 3 4 5 6 7 8 9  

2 3 4 5 6 7 8 9  

2 3 4 5 6 7 8 9  

2 3 4 5 6 7 8 9 

2 3 4 5 6 7 8 9  

2 3 4 5 6 7 8 9  



35. As a counselor, I can sense 
appropriately and identify 
"healthy" and "problem" 
areas in the family unit: 

36. I can clarify problems by 
focusing on specific inter
actions and using them to 

• explain problem dynamics: 

37. I am able to use confronta
tion techniques to help 
parents understand the ap
parent contradiction between 
statements and behaviors: 

38. As a counselor, I can probe 
for significant expressions 
which represent the parent's 
feelings and behaviors: 

39. As a counselor, I can iden
tify the parent's excuses 
(e.g., trying, feeling 
guilty) and assist them in 
understanding purposes of 
such excuses: 

40. As a counselor, I can "read" 
distractions and use them 
productively: 

41. I can discuss the difference 
between a child's behavioral 
change resulting from a par
ent's understanding of the 
child, and a child's behav
ioral change resulting from 
parent's, of her/his own be
haviors and attitudes: 

42. I know how to use encourage
ment as a vehicle for 
developing confidence: 

43. As a counselor, I can dis
tinguish between punishment 
and logical consequences and 
assist the parent and chil
dren in implementing the 
concept of consequences: 

1 2 3 4 5 6 7 8 9  

1 2 3 4 5 6 7 8 9  

1 2 3 4 5 6 7 8 9  

1 2 3 4 5 6 7 8 9  

1 2 3 4 5 6 7 8 9  

1 2 3 4 5 6 7 8 9  

1 2 3 4 5 6 7 8 9  

1 2 3 4 5 6 7 8 9  



44. I can identify tentatively 
the child's goal from the 
parent interview: 1 

45. As a counselor, I am able to 
converse with children in a 
manner intelligible to them: 1 

46. During the child interview, I 
can solicit the recognition 
reflex: 1 

47. Using the playroom or teacher 
report, I can collaborate or 
deny earlier information and 
integrate this information 
into the counseling session: 1 

48. As a family counselor, I am 
able to offer a recommendation 
appropriate to the child's 
goal: 1 

49. I can couch the recommendation 
in terms that are acceptable 
and functionally useful to the 
parent: 1 

50. I am able to select appropri
ate incidents or responses and 
use them to deliver lecture 
vignettes to the larger group: 1 
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2 3 4 5 6 7 8 9  

2 3 4 5 6 7 8 9  
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My comfort level when working 
with a family in front of a 
group is: 

As a counselor, I can diagnos 
(identify) maladaptive func
tioning as consistent with 
the notion of social interest 

As a counselor, I can assist 
parents understand family 
member dynamics through in
terpreting the purpose of 
behavior: 

I am able to articulate 
Adlerian ideas about human 
behavior as they relate to 
the parent's behavior: 

I am able to make predic
tions about parent and child 
behaviors based on Adlerian 
theory: 

I am able to assist parents 
in recognizing the child's 
mistaken goal and what to do 
about them: 

I am able to assist parents 
recognize their own mistaken 
goals in their approach: 

I understand and use the 
notion of life-style to re
direct the client's ideas: 

As a counselor, I am aware of 
the parent's and child's pri
vate logic and the purpose it 
serves: 

I know a number of ways to 
use the notion of social 
interest in the helping 
process: 



11. I feel comfortable when 
introducing the open center 
family counseling process to 
the parents, in front of the 
group: 1 

12. As a counselor, I am able to 
discuss the notion of family 
constellation and draw ap
propriate inferences about 
behavior: 1 

13. As a counselor, I understand 
the significance of surveying 
a typical day as a technique: 1 

14. I can clarify problems by 
focusing on specific inter
actions and using them to 
explain problem dynamics: 1 

15. As a counselor, I can probe 
for significant expressions 
which represent the parent's 
feelings and behaviors: 1 

16. As a counselor, I can identify 
the parent's excuses (e.g., 
trying, feeling guilty) and 
assist them in understanding 
purposes of such excuses: 1 

17. I can discuss the difference 
between a child's behavioral 
change resulting from a par
ent's understanding of the 
child, and a child's behav
ioral change resulting from 
parent's of her/his own be
haviors and attitudes: 

18. I know how to use encouragement 
as a vehicle for developing 
confidence: 1 

19. As a counselor, I can distin
guish between punishment and 
logical consequences and 
assist the parent and chil
dren in implementing the 
concept of consequences: 1 

2 3 4 5 6 7 8 9  

2 3 4 5 6 7 8 9  

2 3 4 5 6 7 8 9  

2 3 4 5 6 7 8 9  

2 3 4 5 6 7 8 9  

2 3  4  5 6 7 8 9  

2 3 4 5 6 7 8 9  

2 3 4 5 6 7 8 9  
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20. I can identify tentatively the 
child's goal from the parent 
interview: 1 

21. During the child interview, 
I can solicit the recognition 
reflex: 1 

22. Using the playroom or teacher 
report, I can collaborate or 
deny earlier information and 
integrate this information into 
the counseling session: 1 

23. As a family counselor, I am 
able to offer a recommendation 
appropriate to the child's 
goal: 1 

24. I can couch the recommendation 
in terms that are acceptable 
and functionally useful to the 
parent: 1 

25. I am able to select appropri
ate incidents or responses and 
use them to deliver lecture 
vignettes to the larger group: 123456789 
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1. As a comselor, I xmderstand 
the usefulness of communica
tion skills and apply them: 

2. As a counselor, I can help 
families solve interpersonal 
problems: 

3. I-Jhile counseling, I operate 
from a philosophy which I 
attempt to communicate to 
parents: 

4. My comfort level when working 
with families in counseling 
is: 

5. As a counselor, I know what 
to listen for: 

6. As a counselor, I know how 
to be empathic: 

7. I know how to use the concept 
of modeling in the counseling 
session: 

8. As a counselor, I know how to 
be patient: 

9. I know how to use role play
ing during the counseling 
session: 

10. I can distinguish between 
client's resistance and my 
lack of competency: 

11. I can recognize the client's 
attempts to trap me and in
fluence me: 

12. I can foster redirection of 
the client's attempts to 
control the session: 

13. I know how to avoid coimselor 
dependency on the part of the 
client in counseling: 
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1 2 3 4 5 6 7 8 9  

1 2 3 4 5 6 7 8 9  

1 2 3 4 5 6 7 8 9  

1 2 3 4 5 6 7 8 9  

1 2 3 4 5 6 7 8 9  

1 2 3 4 5 6 7 8 9  

1 2 3 4 5 6 7 8 9  

1 2 3 4 5 6 7 8 9  

1 2 3 4 5 6 7 8 9  

1 2 3 4 5 6 7 8 9  

1 2 3 4 5 6 7 8 9  

1 2 3 4 5 6 7 8 9  
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IH. I am aware and knowledgeable 
about various resources avail
able for my clients: 12 3 4 5 6 7 

15. As a counselor, I feel com
fortable interviewing 
children: 12 3 4 5 6 7 

16. As a counselor, I know my 
competency limits: 12 3 4 5 6 7 

17. I am fully aware and adhere 
to the ethical standards of 
the counseling profession: 12 3 4 5 6 7 

18. I understand the concept of 
confidentiality: 12 3 4 5 6 7 

19. I am flexible and adaptable 
to handling the client's 
emotional moments: 12 3 4 5 6 7 

20. I know how to work as part 
of a counseling team: 12 3 4 5 6 7 

21. As a counselor, I can sense 
appropriately the humor or 
tragedy of a situation and 
can utilize it for the 
benefit of the client: 12 3 4 5 6 7 

22. As a counselor, I can sense 
appropriately and identify 
"healthy" and "problem" 
areas in the family unit: 12 3 4 5 6 7 

2 3. I am able to use confronta
tion techniques to help 
parents understand the ap
parent contradiction between 
statements and behaviors: 12 3 4 5 6 7 

24. As a counselor, I can "read" 
distractions and use them 
productively: 12 3 4 5 6 7 

25. As a counselor, I am able 
to converse with children in 
a manner intelligible to 
them: 12 3 4 5 6 7 
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Your observations will provide valuable feedback information 

to others, like yourself, who have been learning Adlerian 

family cotinseling procedures. 

Rate the degree of competency the individual has 
demonstrated and learned during this semester. 
Using the scale of 1 to 9 (low numbers represent 
low competency—high numbers represent high com
petency) , rate each of the following statements 
according to how you saw them applied by the' 
person you are rating. For descriptive purposes 
3 could be considered fair, 5 good, and 7 excel
lent. 

Low 123456789 High 

RATING 

_Introduction of the family counseling process (health 
model, commonality, public, educational) 

_Communication of overall operational philosophy of 
Adlerian psychology 

_Use of the concept "purposive behavior" 

_Application and use of the concept "family constella
tion" 

_Making predictions about child and parent behavior 

_Focusing of specific interaction to explain synamics 

_Application and use of "the typical day" 

_Sermonet: Internal vs External Control Development 

_Able to tentatively identify the child's goal from 
parent interview 

Able to probe for significant expression of feelings 

_Able to make distinction between punishment and logical 
consequences 

_Conversing with parents and children 

_Use and control of group 



Delivering vignettes 

Soliciting the recognition reflex in the child or 
adult 

Making use of the playroom and teacher report 

Sermonet: Development of Social Interest and Child 
Guidance 

Sermonet: Inferiority/Superiority and Child Guidance 

Making recommendations appropriate to the child's 
goals 

Making recommendations appropriate to parent's commit 
ment 
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First Day of Procedure 

Thirteen intermediate-level co\inseling students were 

instructed to evaluate themselves and their peers. This was 

done outside of class. Each student was made familiar with 

the Adlerian Feedback Form (Appendix D). Students were in

structed to turn in all feedback forms during the next regu

lar class meeting. 

Second Day of Procedure 

The supervisor collected all feedback forms and 

added a supervisor's evaluation form to each stack of peer 

evaluation rating forms. In all, each student received a 

self-rating feedback form, nine peer-rating feedback forms, 

and one supervisory rating form. After each student had re

ceived his or her feedback rating forms, they were instructed 

to review and examine how they perceived themselves, how they 

were perceived by their peers , and how they were perceived by 

their supervisor. A group discussion followed. 

Third Day of Procedure 

Three days after feedback had been exchanged, dis

cussed, and reviewed, the Self-Evaluation Guide was adminis

tered to gather post-training information. Effort was made 

to keep the feedback exchange and discussion as part of the 

course in order to avoid associating Self-Evaluation Guide 

with the Adlerian Feedback Form. 
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